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ABSTRACT 

As the percentage of students opting for nonpublic schooling increased in the nineties, 

private sector choices have diversified, with schools as distinctly different as Afro-

centric, Waldorf, Jewish, Muslim, and varieties of Christian schools. 

Much of the early research in how parents make school choices focused on school 

climate features rather than curricular considerations. In this study a somewhat isolated 

population related both by blood and religious association was analyzed in terms of their 

schooling choices over a nineteen year period. The PEERS (political, educational, 

economic, religious, and social attitudes) Test indicated that although these seven 

families are highly congruent in tlieir beliefs, their schooling choices were well 

distributed between public school, a private Christian School with a traditional 

curriculum, a private Christian school with a continuous progress curriculum (A.C.E.), 

and homeschooling. 

The four research questions for this project were: What factors influenced each 

separate schooling choice? What was the parents' understanding of the curricular 

differences among their several choices? To what degree did curriculum affect the 

parents' final choice of a school? What does the evidence show about parents' ability to 

make effective choices? 

The author's participant observation in the test group's cultural milieu for over eight 

years provided knowledge about the group's thinking processes. Formal exit interviews 

were recorded and coded for insights on how schooling choices were made. From the 

analysis of the parents' stated reasons for schooling changes the two most significant 

findings were the strong influence of adult peer pressure to follow certain trends in 
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schooling choices, and a definite chronological progression ending with strong family 

commitments to a particular choice. 

Primary themes which arose from the exit interviews included parents' ability to 

recognize individual differences among children, parental understanding of the role of 

curriculum, and the role of the school environment, specifically safety issues and peer 

influence. Unexpected themes which arose were supervisory concerns, the question of 

values, and philosophical issues. 

While curriculum was concluded not to be a strong factor in parents' decisions, the 

results did confirm parent gains in understanding of curriculum over time. Results also 

affirmed parental efficacy in educational decision making. 
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"I am a father who has already exercised my 
"privilege" (I prefer the word "responsibility") 
of school choice. The main reason our family 
voted with our feet to decline public education 
was that we had specific objectives for our 
children's education." 

Bradley Heath 

"So I am a Socialist, " said Ingleby, "but I can't 
stand this stuff about Old Dumbletonians. If 
everybody had the same state education, these 
things wouldn't happen." 
"If everybody had the same face," said Bredon, 
"there'd be no pretty women." 

from a novel by Dorothy L. Sayers 

CHAPTER 1 

THE PROBLEM 

Reform by parental choice 

The publishing of the report, A Nation at Risk, by the National Commission on 

Excellence in Education in 1983, stimulated speculation, discussion, and evaluation of 

America's schools by a diversity of individuals and groups, all loosely classified under 

the banner of "school reform." No doubt one of the least anticipated types of reforms to 

emerge from this national focus has been the attention given in the 1990's to schools of 

choice. 

If school choice is, in fact, a type of reform, it is unique in that it represents a grass 

roots solution, for the most part, rather than a concept generated in the halls of academe. 

Among the well-circulated recommendations of Boyer (1983), Sizer (1984), Adler 

(1982), Goodlad (1984), and Hirsh (1987), virtually no mention is made of varieties or 
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equitable multiplicities of schools. The recommendations of each writer were intended 

for the reform of all of America's schools, and all were addressed to the "one best 

system" (Chubb and Moe, 1990, p. 213), America's public schools. 

As late as 1988, the updated fifth edition of John Martin Rich's Innovations in 

Education made no mention of choice, other than a chapter on private schools based on 

the Coleman report of 1982. It is interesting that neither the respondent, Joseph Rogers, 

nor Rich himself as editor addressed Coleman's suggestion of the "abandonment of the 

principle of assignment by residence" and of the use of public funds to support "an 

expansion of the modes of education" (p. 162). Instead, Rich branded Coleman's 

suggestions "not useful for improving the public schools" and advocated Rogers' 

solution; an ambiguous "resurgence of professionalism" (ibid.). 

What neither Rich nor Rogers nor most other pundits of this period failed to reckon on 

was the response of America's parents. Failing to see sufficient evidence of reform in 

the education of their own children, many Americans "voted with their feet" (Heath, 

1997), and sought other alternatives. While public education accounted for over 91% of 

all children in the late sixties and early seventies, the explosion of small private schools 

in the decade of the seventies and the phenomenon of homeschooling in the eighties and 

nineties reduced the public school segment of the population to only 86.3% in 1994 

(McLaughlin and Broughman, 1995, 1997; Farris, 1997). 

Concurrent with this exit from public education has been a proliferation of alternatives 

within public education. Magnet schools and alternative schools, which had their roots in 

the decade of the sixties with desegregation efforts, multiplied rapidly in the seventies 

(Hakin et al., 1994). Mary Ann Raywid reports that by 1981 there were an estimated 

10,000 public alternative schools of various sorts, providing options for three million 
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students. Plans which allow for intradistrict and interdistrict choice have boomed in the 

eighties, such that by 1991, thirty-seven states had choice plans in place or under 

consideration (Cookson, 1994). And charter schools, representing the latest publicly 

funded alternative, are mushrooming as well. By 1993, seven states had charter 

provisions in law, with nine other states committed to following in 1994 (Wells, 1993). 

While it would be difficult to prove causality, the chronology suggests that the exodus 

of the seventies and eighties to private schools and homeschooling preceded the great 

growth period of magnet schools from 994 in 1984 to 1,959 in 1994 (Stang and Ward, 

1994), and the whole existence of the charter school movement. Although opinions 

about the effectiveness of these alternatives vary widely, as will be noted in the following 

literature review, one would suppose that overall confidence and optimism about the 

education of America's youth would be on the upswing, simply because of new 

alternatives and the increasing exercise of individual freedom to make personal choices. 

But many voices question whether this is the case. 

Skepticism about Parental Choice 

A chorus of dissent has arisen in response to the notion of parents making choices 

about their children's schools, although it is not always clear what the presuppositions are 

of those who deem parents inadequate to make appropriate choices. One teacher who 

has mouthed explicit statist sentiments is William Frick, who readily warns that "...some 

parents will be unable and/or unwilling to exercise their right of school choice. Inner city 

parents may lack the knowledge, resources, or assertiveness to select a different school 

for their children." (1994, p. 194). The same paternalistic racism and classism can be 

heard in this statement by the late A1 Shanker, then president of the American Federation 
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of Teachers: "...most parents are unlikely to choose on the basis of rigorous standards; 

...poor families are too beset with problems to be able to cope with the added 

responsibility of evaluating different schools" (p. 7). In opposition to this assumption, 

some of the most successfiil ventures in both public choice (Fliegel, 1993) and private 

choice (Ulstein, 1989; Marklein, 1997; Wooster, 1997) have been among inner city 

minorities. 

This viewpoint is perhaps not so much a denigration of parental efficacy as an 

advocacy of the superior position of the state. When Frick claims that "the assumption 

that education is a private good is flawed," and concludes that "citizen behavior and 

consumer behavior are not the same thing!" (p. 194), he is ascribing both ownership and 

moral supremacy to the impersonal state. [That he also may not always be completely 

rational is betrayed by his hair-splitting distinction between "ethics" and "morality" in the 

same article, in which he concludes that only the collective goodness of the state can 

make "ethical" decisions and any decisions that are favorable to the interests of an 

individual are of a lower quality, which he calls "a fashionable morality."] 

In contrast, parent advocates see individual and family interests in the position of 

primacy, not because of an assumed moral superiority, but because of personal freedom 

and clear moral responsibility. Can remote "government narmies" (Duffy, 1995) make 

decisions on behalf of faceless, nameless students better than their own parents? Hoover 

Institute scholar Thomas Sowell (1997) thinks not: "The only people who can be relied 

on to put these children's interests first are their own parents." (p. 33). Even Mario 

Fantini (1973), who questions parents' ability to understand individual learning styles 

and the subtleties of some curriculum variables, aclcnowledges the prior claim of parents 

to make the call: "[The parent] may want more information about the options 

themselves....The parent may feel unprepared to make a choice, and request that the 
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school use its own professional judgment in placing the child. The parent here makes a 

decision even when he delegates this responsibility to the school, e.g., to a principal, a 

teacher, or a psychological counselor." (p. 74). 

Critics like Blair Adams and Joel Stein (1989) see philosophical curricular 

implications when parents' choice is limited or denied. "Statist educators seem incapable 

of seeing the contradiction between the pluralism they profess and their dogged refusal to 

allow children to be raised in any other viewpoint than their own relativism," they 

observe (p. 114). School law scholar Donald Sacken (1988) postulates the statist position 

as seen from the point of view of dissenting parents: "In a sense they [public schools] 

represent a secular religion of progress through education. That parents would deny their 

child access to an 'approved' education is not only an offense to the community's ordered 

liberty, but also a condemnation of their child, depriving the child of secular salvation." 

(p. 412). 

From yet another point of view, public school personnel may respond that their 

position of mistrust of parents is not so much reflective of a philosophical or political 

conspiracy as it is the weary response of those who daily watch as parents abdicate more 

and more of their personal responsibility. Horror stories abound: a father who owns a 

cell phone and a pager who refuses to cough up $5.00 for his child's field trip 

(Bushweller, 1996); parents who blame the school's lack of a metal detector for the 

shooting of their son, instead of citing the parents of the jilted teen for easy access to his 

father's handgun (Fox, 1993). Child psychologist David Elkind identifies such 

irresponsibility as a cultural shift, which he labels "postmodern family imbalance," a state 

in which the parents' needs and happiness and fulfillment have taken precedence over the 

children's needs for safety, security, and happiness (Bushweller, 1996, p. 13). 
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Here again, causality is impossible to ascribe. While it is easy to see that school 

personnel may be put off by the reluctance of parents to assume their natural duties, the 

willingness of schools to rush in with state-funded solutions such as portal-to-portal 

transportation, reduced price or free lunches, even breakfast in many districts, can also 

send parents the message that their input is not needed. When the state assumes such a 

large range of responsibilities for the physical welfare of children, not to mention their 

mental training and cultural acquisition, it is easy to see how lazy parents can become 

indifferent and self-centered, and sincere parents can become confused as to what role 

they are actually to play in their children's lives. 

Some of these sincere parents, wanting to see that their role is appreciated by state 

institutions, have encouraged legislation such as Steve Largent's (R-OK) "parental rights 

bill." Syndicated columnist Don Feder (1997), wondering why anyone would oppose 

such a bill, hypothesizes this explanation on the part of bill opponents: "Look, you're 

morons. Most families are dysfunctional. We're not going to let you pass your 

superstitions and prejudices on to the next generation. Your proper function is that of an 

innkeeper, feeding and sheltering your offspring." (p.33). Those voices who question the 

ability of parents to choose a school might be heard in this monologue, as well. 

School choice and curriculum 

While school choice might at first bring to mind stmctural elements, such as the 

reallocation of personnel, resources, and facilities, there are some strong curricular 

implications in policies of choice, as well. Magnet schools, for example, are almost 

always organized around an academic discipline as a specially, e.g., a math-science 

magnet; or a curricular philosophy, e.g., a fundamental or traditional school. Where a 

sufficient population base exists to allow such specialization, this certainly makes sense. 
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In times and places where magnets did not exist, a school often developed a specialty, 

even within the supposedly uniform public school system, usually on the basis of a 

teacher or group of teachers with a particular academic interest (Bennett, 1987). 

In 1982, in a large urban district in the Southwest, a high school student who wanted 

to change to a different school in order to play under the baton of the state's best band 

director, was told his only two options to arrange such an interdistrict transfer were to 

persuade his parents to buy a home in the new school's attendance zone or submit 

evidence from a psychiatrist that his mental state would suffer severe impairment were he 

not allowed to transfer. A fine arts magnet school would have served this need much 

more effectively and logically. 

Beyond magnet schools, charter schools and private schools have extended the 

education choices even farther afield. Charter schools are almost always organized 

around a unique purpose or philosophy in order to justify their charter: Montessori 

methods, special education, free enterprise, and similar themes have been named in 

various charters. (Wells, 1993). Among private schools and homeschoolers, more than 

six well-defined curricular streams have been identified, ranging from the rapid 

acceleration approach to a revival of Greek classicism (Pride, 1994). 

The twentieth century has seen pendulum swings in curriculum philosophies, as 

thinkers have vacillated between progressivism, child-centered curricula, romantic 

naturalism (open education), back to basics, and humanistic approaches. While there 

may be monolithic districts where one of these philosophies has been practiced top to 

bottom by administrative fiat, in most cases the influence of a particular curricular 

philosophy has been seen in slowly adopted measures, often at the building or classroom 

level. And if the studies of Boyer and Goodlad in the eighties are any indication, the 

pendulum has not swung very far in any direction. Goodlad noted in A Place Called 
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School, "We have already seen the extraordinary sameness of instructional practices in 

the more than one thousand classrooms observed " (p. 246). 

Much of the early research in how parents make choices about schools, which will be 

discussed in detail in the literature review, focused on school climate features more than 

curricular considerations: factors such as safety, discipline, and orderliness dominated 

the surveys. But the question which drives this project has to do with parents and 

curriculum. How do parents look at this range of curricular expressions - from wide 

open, highly divergent streams in the private sector, to controlled divergence in portions 

of the public sector (charter schools and magnet schools), to minimal divergence with 

strong evidence of uniformity in the largest sector, the public schools? 

Statement of the investigative project 

Since 1979 the author has been acquainted with a rather distinctive population group 

who represent something of an anomaly as far as school choice is concerned. While they 

are very homogenous in terms of their general social and cultural beliefs (as will be 

demonstrated in the project), they have made significantly divergent choices in regard to 

the education of each of their children. 

The test population for this project consists of a number of families, many of whom 

are inter-related, who comprise a Christian congregation which in this paper will be 

called the Heavenly City Christian Church. The history and distinctive beliefs of the 

larger sect to which this congregation belongs will be examined in chapter three. All of 

the nuclear families engaged in this study, except one, have kinship ties with at least one 

other family in the study. In terms of their ability to make wise choices, it is also 

relevant that only two of the adults in the study have college degrees, although two other 

participants have recently begun post-secondary studies. 



20 

What is interesting about this group is that in spite of their kinship, apparent 

commonality of thinking about social issues, and somewhat limited contact with others 

outside their own belief system, their school choices have been widely spread among four 

options: their local public schools, a private Christian school with a traditional 

curriculum, a private Christian school with a continuous progress curriculum, and 

homeschooling. Three of the families have utilized all four of the options; some have 

used different options with each child; and some have used more than one option in a 

single school year. 

The author first approached members of this group about their willingness to 

participate in this project in 1991, having already known many members of the group, 

both on a professional and personal level, since 1979. Using the participant observer 

strategies of James P. Spradley, the author spent time in observations, as well as both 

formal and informal interviews, to access the thought processes of the members of this 

group in terms of their school choices (Spradley, 1980). At all times the members of the 

group were cooperative and spoke frankly and openly about their thinking regarding the 

education of their young. 

Importance of the study 

One phenomenon which the author has noted is the proliferation of varieties of 

curricula in the private market, mostly in the past ten years. In addition, the development 

and popularity of homeschooling has also introduced new views of curricula to families 

who had never before considered such variables when their children were enrolled in the 

"one best system." These diversities will be described in some detail in chapter two. 

Given the innate differences in the four options existing in the locale mentioned 

above, which in this paper will be called Southern City, the author was especially 
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interested to note whether these differences in curricula were ever mentioned as parents 

discussed their choices. This is significant because many studies of parents' choice have 

concentrated on "public only" choice, and in those studies the predominant concerns are 

invariably structural and environmental variables, such as discipline and order, safety 

issues, school location, composition of student body, etc. (Manuel, 1996; Buttrum, 1995; 

Maddaus, 1990; Wargo, 1995). These studies will be reviewed in more detail in chapter 

two. 

However, information provided in chapter two will support the notion that a richer 

variety of choices is available when the private sector has been included. Therefore, an 

important concern of this study, in light of the skepticism about the wisdom of parents to 

make informed choices mentioned above, is to learn if parents were aware of these 

curricular differences when they made enrollment selections, and if so, to what degree the 

curricular distinctions were of importance to the parents. The answer to this question is 

relevant to the public schools in terms of whether or not students may have been retained 

in the schools had curricular offerings been more diverse, as well as to the private 

schools, some of which have much invested financially and emotionally in particular 

curricular commitments. 

Purpose of the Investigation 

The purpose, therefore, of this investigation is to determine to what degree, if any, the 

variable of curriculum was a factor in determining the school choice among a group of 

parents who are very similar in terms of background, philosophical views, and goals for 

their children, but who, nevertheless, made a well-distributed variety of choices over the 

course of their children's schooling. Investigating this question should also provide 
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some data which would be useful in the ongoing debate about the efficacy of parents to 

make wise choices for their own children. 

Questions to be investigated 

In summary, the research questions were: 

1. What factors influenced each separate schooling choice? 

2. What was the parents' understanding of the curricular differences among their 

several choices? 

3. To what degree did curriculum affect the parent's final choice of a school? 

4. What does the evidence show about parents' ability to make effective choices.? 

Limitations 

1. Although the subjects' familiarity with the investigator was primarily an asset in 

terms of participant observation, there was some danger of bias in their responses to 

direct questions (as opposed to informal conversations overheard), due to the fact that the 

investigator is the administrator of one of the schools represented in the four choices. To 

attempt to compensate for this, the investigator cautioned the participants before any 

period of formal questioning to disregard this relationship, and it was apparent that the 

subjects made an effort to be as objective as possible. The danger of bias was also offset 

by the fact that frankness and honesty are highly prized within this group's shared belief 

system, and the participants are accustomed to speaking that way in virtually every 

setting. 

2. The study was limited to the children and parents of ten families who volunteered 

for this project in 1991, although the membership of Heavenly City Christian Church 

included other families, both with and without children. 
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3. The study included all school choice decisions of these families from 1979 

through 1997, a period during which the author was in frequent and often extended 

contact with the families in the study. For many of the children this covered their entire 

period of elementary and secondary schooling. 

4. One of the families who volunteered in 1991 had moved to Southern City later 

than 1979. One of the families moved out of state and then returned to Southern City 

within the span from ] 979 to 1997. 

5. All participants were promised anonymity, and will be referred to by code names 

which are explained on a chart in chapter three. The schools, church, and city all have 

fictitious names as well. 

Definitions 

The following list includes some words, phrases, and terms which either may not be 

familiar to some readers, or which take on a unique or specialized meaning in this study. 

1. A Beka Books- a unified core set of textbooks and ancillary materials published by 

Pensacola Christian College; possibly the most widely used set of materials in private 

Christian schools. This collective set of materials and correlated lesson plans are often 

referred to by the private schoolers and homeschoolers who use them as the "A Beka 

curriculum." 

2. Accelerated Christian Education, (A.C.E.) - a corporation founded by Dr. Donald 

Howard which publishes and distributes a complete curriculum and other materials for 

private Christian schools, all of which is based on the "continuous progress" or 

individualized self-study format. Schools which purchase this curriculum have certain 

contractual obligations to the publisher making them similar to a franchisee in some 

respects. 
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3. Bob Jones curriculum - the total accumulation of textbooks, teachers' guides, and 

ancillary materials published by Bob Jones University Press; this is probably the second 

most common group of materials used in private Christian schools. 

4. charter schools - schools which receive a charter to operate directly from the state 

in which they are located. These schools pursue a variety of formats and curricula, all 

the while receiving state funds just as do the other public schools. 

5. Christian churches/Churches of Christ - a distinctive group of churches who can 

trace their origins to evangelist William Campbell of the early mid-nineteenth century. 

Although their views on baptism, non-instrumental worship, and church polity are 

distinctive, their literal interpretation of the scriptures qualifies them as a subset of the 

group, "conservative Christians." 

6. common culture - the culture currently assumed by American public schools. 

Whether the schools "create" or merely "reflect" the larger culture would be difficult to 

determine. At least one critic, Neil Postman, opines that the mass media creates this 

culture. 

7. common schools - a term popularized during the time when Horace Mann 

promoted the growth of public (government-operated) schools, in the late nineteenth 

century. The notion of a "common" education was appealing to those establishing 

pioneer towns, participating in the westward expansion of our country, or longing for 

national unity in the wake of the Civil War Reconstruction period. 

8. Conservative Christian - used in this paper to describe those Christians who have 

typically been the ones to open private day schools in the period since the 1970's. While 

outsiders frequently refer to them as "Fundamentalists", this usage irritates those who 

actually choose to call themselves "Fundamentalists", and it is inaccurate in that 

Fundamentalists are only a subset of the very large group who can be legitimately be 
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referred to as conservative Christians, a group whose basic doctrinal distinction is a high 

view of the inspiration of the Scriptures. 

9. Continuous progress curriculum - any predesigned course of study through which 

all students progress in order, omitting no parts and adding nothing extra, each at his/her 

own pace. 

10. controlled choice - as popularized by Professor C.L. Glenn, any plan for school 

choice which includes public (government) schools only (see chapter two for 

illustrations). 

11. Fundamentalists - a subset of conservative Christians who not only adhere to the 

five fundamentals of the faith (as defined by an early twentieth century conference on 

Fundamentalism) but who observe strict "separatism" from those who do not hold their 

precise views. 

12. homeschooling - a phenomenon in the later twentieth century in which parents 

elect, not out of geographical or vocational necessity but merely by individual preference, 

to educate their children at home rather than in an institutional school setting. Some 

homeschooling parents would assert that their choice was as much out of necessity as 

preference, because of their differences in philosophy with the local public school 

district. 

13. private schools - any nonpublic school, for purposes of this study 

14. public schools - those schools officially established by local school boards under 

the authority of state constitutions, supported by local taxes with additional funding from 

state and federal sources, open to any resident within the district, and governed by a 

board determined by popular election. 

15. relativist/relativism - a critical onto logical issue to many of the parents who 

choose private schools, and the majority of the parents who homeschool, having to do 
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with one's view of truth. From the point of view of these parents, the ontological base of 

public schools is relativism, or "truth by consensus." The contrasting position, 

absolutism, does not contend that its adherents' view of truth is absolutely correct, but 

merely that absolute truth does, in fact, exist, "revealed" from an outside intelligence to 

the degree that human minds ("through a glass darkly") are able to comprehend it. It is 

an irony that "absolutists" are typically stereotyped by relativists as intolerant and 

ignorant, simply because they refuse to cave in to pressure to conform to the majority. It 

should be apparent that the acknowledgement of incomprehensible mystery and greater-

than-human intelligence is actually a more humble position than assuming that a finite 

human can comprehend all there is to know. Absolutists often say among themselves 

that theirs is the only position not tolerated in the great "diversity" celebrated in the 

public schools and in the common culture. 

17. statist/statism - of or reflecting a presuppositional belief that the state as an entity 

is more responsible or knowledgeable in certain matters than individual citizens. Those 

who presume this point of view often uncarmily ascribe anthropomorphic qualities to this 

corporate entity. For example, Frick's statement "Inner city parents may lack the 

knowledge, resources, or assertiveness to select a different school for their children," 

(Frick, 1994) implies that the faceless entity of the "state" would do a better job of 

selecting a school for the child. This is not at all the same thing as a parent choosing to 

consult a "faced" counselor/ administrator/teacher or delegating to the same the parent's 

responsibility to select a school for his/her child. 

Organization of the study 

The second chapter of this study is a review of the literature of school choice, 

curriculum theories, the role of parents, and some background on two of the unique 
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curriculum developments mentioned in this study, Accelerated Christian Education and 

homeschooling. The third chapter is a presentation of the methodology of the 

investigation, including background on the location, available educational choices, and 

the population group who serve as subjects. Contained in the fourth chapter are the 

findings of the study. A summary of the conclusions and recommendations for further 

study can be found in the fifth chapter. 
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"If the state is made to bear all the costs of 
schooling, a will soon learn to neglect his 
business." 

Adam Smith, 1776 

"Nothing will more quickly destroy independent 
Christian schools than state aid; their freedom 
and independence will soon be compromised, 
and before long their faith." 

George Bernard Shaw 

CHAPTER 2 

REVIEW OF THE LITERATURE 

While the context for this project is that of school choice, there is a particular 

emphasis here on the role of curriculum. Therefore the topics reviewed in this literature 

review include not only a full discussion of the various aspects of the school choice 

debate, but also topics in curriculum, and particularly those curricula which are pertinent 

to private schooling and homeschooling. But first of all, a thorough look at the 

background and issues in school choice will be taken. 

History of school choice 

While the development of the common school is a more recent phenomenon in 

American culture than most citizens realize, having not become a widely accepted feature 

in American communities until the 1880's (Erickson, 1969), its place had become so 

secure in our national psyche, that when economist Milton Friedman suggested in 1962 

that these schools might be improved by competition, it seemed an unthinkable idea to 

many. It still remained a proposition not much considered imtil the growth of private 
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schools and homeschooling in the late 1980's, with the term "schools of choice" first 

appearing in educational data bases in the early 1990's. 

It was another pair of economists, John Chubb and Terry Moe, who supplied fodder 

for an open debate on school choice with the publication of their Politics, Markets, and 

America's Schools in 1990. Based on the earlier work of Coleman, Hoffer, and Kilgore, 

High School and Beyond (1987), Chubb and Moe presented evidence that school 

effectiveness and student achievement are highly correlated to the degree of autonomy 

assumed by teachers and building principals in individual schools. Chubb and Moe 

found such autonomy to be more frequently expressed in private schools than public 

schools, often because of their small size, as were other evidences of student success in 

which they were interested (Hirsh, 1994). 

As the discussion on school choice continued, four arguments were frequently cited 

as the basis for implementing some form of choice: (1) the failure of the public schools; 

(2) the fiscal waste in the present system; (3) the apparent inefficiency of most 

bureaucracies; (4) the apparent success of many private schools. (Harmer, 1994, p. 8). 

Geographically disparate experiments in choice began attracting attention. An early 

experiment by the U.S. Office of Equal Opportunity in Alum Rock, California, took place 

in the 1970's. While benefits in student achievement were not apparent, attitudes and 

parent involvement in the schools improved dramatically (Hirsh, 1994). This experiment 

was also useful in allaying one of the fears of choice foes: that lower socio-economic 

families would have less access to choice information and would subsequently be less 

assertive in exercising tlieir right to choose. Investigators found that while there was 

slightly more participation in the exercise of choice by wealthier parents in the first two 

years, by the third year there was little difference in the degree of participation (the 
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overall level of which had increased) when comparing families from different economic 

strata (Cobb, 1992). 

Then in the late 1970's principal Debbie Meier fought for permission to create a 

school within a school in New York City's troubled East Harlem district, and within the 

next five years six "new" schools had appeared within that district. Several times in the 

mid-eighties bureaucratic threats related to teacher seniority, the power of the unions, and 

doubtfiil red tape threatened the success that schools in the district were enjoying, but 

parents and teachers stood together in defense of the schools for which they now felt a 

high degree of ownership. So successful was their resistance that by 1992 Chancellor 

Hernandez of the New York Public Schools declared that any student could attend any 

school in any of New York's five boroughs (Fliegel, 1993). 

Types of choice 

Early choice plans, such as Alum Rock and East Harlem, featured choice among 

public schools only. Public school choice became more viable as a possibility with the 

growth of magnet schools and alternative or "second chance" schools in the eighties as 

well as the development of charter schools in the nineties. At the same time that private 

schools were growing, some Americans began turning to homeschooling as well. 

Consideration of choices began to include private alternatives as well as public. One of 

the first choice efforts to include private schools on a significant scale was that 

implemented in Milwaukee in 1990, which enabled 1,000 low income students to attend 

private, nonsectarian schools by means of state funded vouchers. Results in terms of 

student achievement were largely successful, although the legality of the plan has been 

challenged in the courts, and its future is unresolved (Maxwell, 1995). 
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At this time, positions toward school choice vary by state. Some districts allow intra-

district choice, in some metropolitan areas there is inter-district choice, and in other 

localities choice is allowed on an intra-state basis (Frick, 1994). In 1994 there were 

successful choice programs using vouchers to include private schools in Milwaukee and 

Atlanta, and "public school only" choice programs in Indianapolis, San Antonio, 

Cambridge, and East Harlem (Harmer, 1994). Many of these programs involve choice 

among various types of magnet schools. Some educators have become enthusiastic about 

magnet schools to the degree that they say things like "neighborhood schools no longer 

make sense" (Doyle and Lewis, 1984, p. 268). 

Charter schools, which must apply for a charter from the state by presenting a 

rationale for their existence, are regulated non-sectarian private schools which operate at 

state expense. As of 1994 there were charter school provisions in sixteen states, with 

several other states planning to follow suit shortly thereafter (Wells, 1993). 

At the same time that some districts and reformers were looking to expand choice 

options to include private schools, the presidential administration of George Bush 

strongly urged that whatever choice plans are adopted should include only choice among 

public schools (Coons, 1989). President Clinton has indicated he favors the same 

limitation. This is in direct contradiction to the market theory of full competitiveness, 

which has sparked the greatest interest in choice, according to Chubb and Moe. 

These magnet schools, alternative schools, charter schools, intra- and interdistrict 

choice plans all represent "public only" choice. Choice options which include private 

schools are sometimes referred to, as in the paragraph above, as "expanded" choice. In 

order for private schools to be included as an option in choice plans, some form of 

subsidy is necessary in order to pay the private school tuition. This is usually spoken of 

as a "voucher" system. The use of government vouchers for private schools represents 
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the most controversial form of school choice, since most private schools are sectarian, 

and this relationship is seen as a threat to the First Amendment (Jarboe, 1995). 

Chubb and Moe refer to "expanded choice" as "market choice," and argue that it is 

superior to public only choice when the teachers and administration have greater 

autonomy and direct contact with the parents as consumers. This choice not only 

includes the traditional private options of parochial, prep, and boarding schools, but the 

curious appearance of new "for profit" schools, and schools operated by business 

corporations as a non-profit adjunct (Hakin et al., 1994). 

No discussion of the available choice options would be complete without mentioning 

the homeschooling choice. Michael Lieberman, who advocates privatization in virtually 

all forms, is one of few education reformers who sees a public benefit through 

homeschooling. Referring to homeschooling as "load shedding," Lieberman points out 

that for every home schooling student, the government is relieved of the obligation to 

provide education, and suggests that allowing this option to proliferate is a way for 

government to "contract for services" at the lowest cost possible (Lieberman, 1989) 

"Controlled" Choice 

Because of this controversy surrounding expanded choice, plans which feature "public 

only" alternatives have received the most serious consideration during the decade of the 

nineties. Professor C.L. Glenn of Boston LFniversity (1990) is a proponent of "controlled 

choice", a "public school only" view which has the following four objectives: 

1. to give all pupils in a community equal access to every public school, not just 

limited by where their families can afford to live. 
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2. to involve all parents (not just the most sophisticated) in making informed 

decisions about where their children will go to school. 

3. to create pressure for improvement, over time, of every school by eliminating 

guaranteed enrollment on the basis of residence, and 

4. where necessary [author's italics], to achieve racial desegregation of every school 

with as few mandatory assignments as possible (p. 266). 

Such a plan is similar to that which was already in place in East Harlem by the end of 

its first decade of choice. When Chubb and Moe investigated the East Harlem 

experiment in 1990, they concluded that this controlled version of choice was working 

well in that context. "Freeing up the supply and govemance of schools has not led to the 

kind of chaos or unfaimess that critics of market arrangements invariably predict. The 

system appears to work smoothly, effectively, and fairly....In recent years, sixty percent 

of the students have received their first choices, thirty percent their second choices, and 

five percent their third choices" (p. 214). 

Opponents of "controlled choice" suggest that it does not go far enough in addressing 

the reform needs in the current system. David Seeley (1991) claims "...there is still too 

little awareness that the overall framework is a major source of the problem, and that it 

must be abandoned, given up, recognized as bankrupt, or whatever it will take to make us 

stop trying to renovate or rebuild on a foundation that is fundamentally faulty" (p. 28). 

John Coons (1989) registers a completely different objection to "controlled choice," 

claiming that the narrowness of the curriculum in an all-public system "is offensive to 

many poor families, whose values it fails to reflect, and...being forced to expose their 

children to this impoverished and hostile curriculum is a source of deep social 

resentment...A system, that aims to contribute to tolerance and trust among groups will 

include the choice of private schools and will respect the beliefs and aspirations of low-
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income and minority parents" (p. 1). Coons' position is strongly validated by the 

disproportionate success of Afro-centric, Muslim, and all black Christian private schools, 

whose achievements will be reviewed later in this chapter. 

Others suggest that controlled choice, by nature of its regulation, will never produce 

schools of sufficiently different curricular approaches to make choice worthwhile to the 

typical parent. Martin Cole (1992) contends that a free market and socially controlled 

education present a contradiction which is apparent even to the newly democratized 

countries of Eastern Europe. In the Netherlands, a system of controlled choice which 

includes government subsidized religious schools has been in effect for several decades, 

with the resuh that across all the schools there is a relatively imiform curriculum; in their 

case, professional, political, and public interests have ultimately constrained the market 

(Louis and van Velzen, 1991). 

Legal Issues 

It would be impossible to review the impact of school choice without conmienting on 

some legal implications. In fact, earlier studies of choice were often preoccupied with 

questions of legality. Since the general public had little background other than public 

schools and mandatory attendance, the notion of starting a school in a church basement or 

teaching one's children at home seemed risky, if not downright un-American. 

A series of decisions in the decade of the sixties involved public schools and religious 

practice, betrayed the background of the "common schools" as heavily Protestant in 

philosophy and sympathy (Glenn, 1988) During a time of heightened secularization, 

school prayer was banned by Engel v. Vitale (1962), Bible reading as a religious exercise 

was baimed in Abingdon v. Schempp (1963), and saying grace in kindergarten over milk 

and cookies was banned in Stein v. Oshinsky (1965) (Lines, 1988). 
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When the natural response to such decisions was an increase in the formation of 

private religious schools in the seventies, another series of decisions clarified what the 

state could provide for these schools: Lemon v. Kurtzman in 1971 struck down a state 

supplement to teachers' salaries for nonpublic teachers, Levitt v. Committee for Public 

Education and Religious Liberty in 1973 eliminated reimbursement to private schools for 

services in connection with state mandated tests, and Committee for Public Education 

and Religious Liberty v. Nyquist in 1976 provided for three types of state aid for private 

schools, but was struck down on appeal. These and similar cases helped to define the 

tests used by the courts in such considerations: state provisions for private schools must 

(1) not create excessive entanglement, (2) have a secular purpose, and (3) neither advance 

nor inhibit religion (Hogan, 1985). 

What is curious about the above legal action to many in private schools is that while 

such a careful line was being drawn between public fimds and sectarian benefits, no one 

appears to have questioned how public funds (conscripted from private individuals' taxes) 

are used by the public schools. Is it not possible that public schools could act out of bias 

or preferential treatment in regard to matters of political preference or religious 

persuasion? To advocates of market choice, it seems ironic that virtually no one has 

questioned the role of government as education provider, as though education is always 

neutral in content and devoid of controversial value judgments. Such mythical neutrality 

is questioned by historian Sheldon Richman (1994) when he points out that those who 

conceived the public school system "believed that the school should be the mechanism 

through which the state, run by the intellectual elite, would shape the youth of the nation. 

In a word, the school's business would be indoctrination" (p. 51). 



36 

Pluralism and Tolerance 

If schooling has the potential to "indoctrinate," as Richman suggests, then it is easy to 

see the concern about how all kinds of schools do this, both public and private, as well as 

homeschools. In the school choice debates, many assert that the tolerance and diversity 

this nation needs most is only possible if all children attend the same schools. Neil 

Postman states that public schools create "the right kind of public" and thereby contribute 

toward "strengthening the spiritual basis of the American Creed." He goes on to say that 

vouchers for private schools "strike at this ideal" (McTighey, 1997, p.4). 

Secretary of Education Richard Riley agrees. In a "white paper" issued by the 

department in October of 1997, he refers to public schools as "the foundation of 

democracy and a free enterprise economic system." He goes on to claim that public 

schools are "the open door to American success and good citizenship" and "the American 

way to achievement and freedom" (McTighey, ibid.). 

Aside from the insult that such sweeping claims are to the millions of loyal Americans 

who have depended on private schools for all or part of their education (is Chelsea 

Clinton the "wrong kind of public"?), there is a curious intolerance of pluralism implicit 

here. While private schools are often presumed to be intolerant and undemocratic (Wise 

& Hammond, 1982; Galuzzo, 1997; Sowell, 1993; Hirschoff, 1986), it has been 

suggested by Paul Heckman (1991) that public schools already offer so little variety in 

"the critical dimensions of schooling" that meaningful choice is impossible (p. 15). Yet 

Heckman goes on to argue that encouraging schools of choice might create adverse social 

stratification (by the mere existence of Afro-centric, Muslim, Jewish, Christian, Hispanic, 

and such types of schools). Hence, a contradiction is posed by "public only" advocates: 

all public schools must be ethnically homogenized, and if they are, there is so little to 

choose between that choice is irrelevant. 



37 

Even in the most culturally diverse public school district, with dozens of theme 

magnet schools and alternatives of several types, there is a complete absence of the 

philosophy, ideology, or methodology represented in such schools as Jewish day schools, 

Afro-centric schools, or Waldorf schools. While "elements" of these diversities may 

occasionally be found in public schools, the very fact that these philosophies, ideologies, 

or methodologies would be interpreted to public school students as equally valid, equally 

invalid, or non-differentiated in quality would automatically make of them a different 

message than that which their proponents give when speaking for themselves from the 

context of their own school communities. 

A good illustration of this conflict would be the case of the Amish schools. While 

many impartial investigators have found the traditional Amish elementary schools to 

provide a thorough, culturally relevant education for its constituents (Dewalt & Troxell, 

1989; Ediger, 1985), school boards intent on social engineering have relentlessly 

pursued their extinction through consolidation. The picture Donald Erickson (1969) 

paints of an Amish boy uncomprehendingly clutching his desk as law enforcement 

officers drag him bodily out of his familiar neighborhood one-room schoolhouse is a 

distinctive portrait of intolerance, all for the sake of the system Riley extols as "the 

foundation of democracy." 

In contrast to the glittering ideals claimed above by Riley to be the sole domain of the 

public school. Coons (1990) comments, "the proponents of choice generally take the 

modest...position that nobody really is certain how to achieve these various goals, or even 

to define them....Well-intentioned elitists think they can identify positive programs that 

will make us tolerant, but Choiceniks claim to know no such thing. They simply like a 

society that respects their own ideas, and they assume that others will like it for the very 

same reason" (p.326). 
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Race and Choice 

Since Brown v. Board of Education in 1954, a major social concern of public schools 

has been integration. Ironically, that original court case was, in effect, about school 

choice. In those days, long before "public only" choice, controlled choice, or any other 

kind of choice, the Brown family petitioned for the right to choose a school different 

from the one to which its children were lawfully assigned. In the years following this 

case, the schools became a battleground for social change, through bussing and many 

other artificial forms of "controlled nonchoice." 

One of the responses to this attempt at forced racial reconciliation was the formation 

of white "segregationist academies" in many parts of the deep South. Like any other 

risky venture in private education, some of these schools were short-lived, but many 

persist to this day. Since the conservative Christian reaction to the secularization of 

public schools followed shortly thereafter, and since some of the segregation academies 

chose to use the name "Christian", it is often assumed that these schools are identical 

sets, but that is not the case. Conservative Christians in the South easily recognize 

schools that are members of groups like Association of Christian Schools, International 

(ACSI), Christian Schools International (CSI), and the Oral Roberts Unversity 

Educational Fellowship (ORUEF), all of which require non-discriminatory admissions 

policies among their member schools. Segregationist academies are usually independent, 

even though they may have the word "Christian" in their name. 

While the vast majority of the schools in the three associations mentioned above have 

roughly the same racial mixture as the communities in which they are located, they also 

include some all-minority schools, quite likely more than the number of all-white 

schools. Among the Catholic schools, the percentage of all minority schools is even 

higher. This roughly bell-curve distribution of all white, somewhat integrated, and all 
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minority is, of course, the result of "natural choice," since it has been arrived at with no 

coercion or artificial controls. 

It is the assumption of Glenn, and others who favor "controlled choice", that natural 

choice cannot result in racial harmony. Of course, neither has forced integration. A 

sixty-five-year-old resident of a large Southwestem city remembers attending an all 

black two room neighborhood school in her childhood: "It was like a family," she 

remembers. "We went to church with a lot of the teachers on Sunday, the parents knew 

the teachers and the teachers knew the parents, and they really pushed you to learn." Of 

her later years in the large, integrated city high school, she recalls: "We had counselors 

who told us what they thought we would be able to do. We were told we could do 

anything at [the all black school], and then we got to [the integrated school] and there 

were no black teachers. We left security and the people we trusted and knew and went to 

a school where things were different and all the teachers were white or Mexican," she 

concluded (Bodfield, 1997, p.IB). 

Would today's African-Americans who cannot afford the tuition for "natural choice" 

like to be able to choose whether their children attend integrated or all-minority schools? 

A recent poll by the Joint Center for Political and Economic Studies, a black think tank in 

Washington, D.C., shows that nearly sixty percent of blacks (up ten percent over the past 

year) favor government-funded tuition vouchers to help pay for private education. 

Blacks aged twenty-six to thirty-five showed an eighty-six percent approval rate (Olasky, 

1997). A similar survey in 1995 showed that African-Americans are more favorable 

toward school choice and vouchers than Hispanic-Americans or Anglo-Americans 

(Roberts, 1995). 

Without waiting for vouchers, many American blacks are already choosing. 

According to U.S. News and World Report, there were about 350 private "Afro-centric" 
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schools in the United States in 1991, educating some 50,000 students. "The creation of 

black academies reflects a major shift in thinking vsdthin the black community about 

integrated schools, a shift articulated by Wisconsin State Assemblywoman and choice 

advocate Polly Williams: 'I'm for education, not integration'"(Toch & Wagner, 1991, 

p.74). 

That the graduates of some of these private minority schools are often more successful 

than the socially integrated public ones was first suggested by James Coleman and his co-

researchers in 1982. Coleman studied inner-city Catholic schools, and economist D. Neal 

(1997) later did follow-up studies which concluded that urban minority graduates of 

Catholic schools finish college more than twice as often as their public school 

counterparts. While some critics have dissected Coleman's report to question his 

research methodologies, anecdotal evidence and case studies of successful minority 

nonpublic schools abound: V.V. Reid Elementary School sponsored by Reid Chapel 

African Methodist Episcopal Church of Columbia, South Carolina; Zion Christian 

School of Seattle, Washington; St. Luke's in Jersey City, New Jersey; St. Joseph's in 

lower Manhattan; Harrambee Community School in Milwaukee; and Marva Collins' 

Westside Preparatory School in Chicago, to name a few (Higgins et al., 1989; Ulstein, 

1989; Hainer, 1998; Wooster, 1997; Marklein, 1997, Rudella, 1995). 

Voices Favoring Market Choice 

Present prospects seem to indicate that the wide acceptance of charter schools may 

satisfy enough of the voices demanding greater choice, that the impetus to arrive at what 

Chubb and Moe describe as "market choice", a virtually even playing field where all 

citizens may choose any available school, may never come to pass. With the creativity 

being shown in magnet and charter schools, it is easy to forget the diversity that 
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controlled choice will eliminate from many families; such schools as Waldorf schools. 

Garden schools, some types of Afro-centric schools, and all sectarian schools: Jewish, 

Muslim, Catholic, and the many varieties of Protestant schools. Some voices who favor 

vouchers believe that these sectarian schools offer some benefits that schools which 

qualify for controlled choice may never emulate. 

For example, a later study by Coleman (1988) concluded that the human relationships 

in Catholic schools provide a form of "social capital" which is often missing in the lives 

of young people, especially tliose in urban areas, comparable to the good will of insular 

communities which closely identified the public schools as "our schools" in the first half 

of the twentieth century. Chubb and Moe (1985) concluded that this ethos, or strong 

sense of identification, in private schools is enabled by the lack of political constraints 

under which public schools must function, this lack enabling freer relationships between 

members of the administration and staff. 

In addition, since most private schools tend to be smaller, the research on school size 

supports some distinct advantages in building the sense of ethos and belonging which 

Coleman observed. Several recent studies have concluded that "smaller is better" in that 

"people seem to leam, change, and grow in situations where they have some control, 

some personal influence, and some efficacy" (Berlin et al, 1989, p. 1). This was 

confirmed when the studies of economist Eric Hanushek, which nullified class size as a 

predictor of student success, were contrasted with the findings of Chubb and Moe related 

to "organization size" or school size (Beers and Ellig, 1994). 

In addition to the improvement in human performance and human relations resulting 

from lean, autonomous oraganizations, there are obvious dollar and cents benefits as 

well. Many proponents of market choice point out that this arrangement would not only 

bring about more effective schools, but less expensive ones as well. A survey in 1981 
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foimd that Catholic schools operated solely among minorities were routinely showing 

higher achievement levels "...for $1,000 a year less [than comparable public schools], 

$790 a year less when you take into account lower salaries, larger classrooms, and less 

teacher training" (Greeley, 1981, p.l4). In the Milwaukee choice experiment $2,500 per 

pupil per year was allotted to private schools the first year. By 1995 this had increased to 

$3,200, but a child's education in the Milwaukee public school system costs $7,200 

(Maxwell, 1995). 

In building the lean organizations which save dollars, it must be noted that these extra 

expenses are often not for direct educational costs, but for support services, such as food 

and custodial service. In many states, the salaries of these jobs are carefully protected by 

the unions, such as the Michigan Education Association, an affiliate of the N.E.A., even 

though they claim to be "professional organizations." At a time when the M.E.A. was 

fighting hard in the state legislature to prevent the contracting of these support services to 

outside providers and for the preservation of high salaries for these workers, an 

investigation by the Mackinac Center for Public Policy revealed that at the M.E.A.'s 

sprawling headquarters in Lansing, the teachers' union contracts out to private firms for 

food service, custodial work, security, and mail delivery. When this hypocrisy was 

exposed in a press release, the legislature quickly voted to allow districts greater fi'eedom 

to cut costs by contracting for services. Such a circuitous manner of dealing with this 

problem would never have been necessary in a nongovernmental independent school 

setting (Reed, 1997). 

A final vote for market choice comes from a curious source, the People's Republic of 

China. From a system unapologetically "controlled," comes the news that since 1978 

private schools have once again been allowed for the first time since the revolution of 

1949. Featuring "self-governance, self-support, self-defined curriculum, self-selected 
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students and faculty, and small size" these schools are developing rapidly in China 

because they "give parents more choices, may stimulate public schools to improve 

educational quality, and more closely link schools with society" ((Zin, 1994, p. 26). 

Voices Opposing Market Choice 

Since Chubb and Moe were the ones who introduced the term "market choice", it 

would be fair to start this section of the review with their critics, who are numerous. At 

least two major studies and many minor ones have criticized the quantitative work of 

Chubb and Moe in their study. The major criticism seems to deal with the problem of 

concluding causality in a setting in which it is impossible to control the variables (Rasell 

and Rothstein, 1993). One study estimates that the factor identified as causative by 

Chubb and Moe, that of school organization, may account for as little as five percent of 

the variance in the dependent variable of student achievement (Glass and Matthews, 

1991). While it is appropriate that Chubb and Moe have replied to these criticisms with 

verification of their data and further interpretive analysis, it is also interesting that Glass 

and Matthews, after disagreeing formally with the work of Chubb and Moe, go on to 

recommend that the issue of organization and governance, as raised by Chubb and Moe, 

be given more consideration as to how they relate to school effectiveness. 

One study spinning off Chubb and Moe challenges their conclusion tliat teacher and 

administrator autonomy are greater in private schools than public schools. Comparing 

teachers and administrators from a sample of three public and three private high schools, 

the interviewer compared perceptions regarding "conflicting and contradictory demands, 

shared beliefs, layers of protection, a system of laws, fiinding constraints, and matters of 

size" and concluded that there are no significant differences between public and private 

school personnel in these areas (Glass, 1993, p. 26). The author counterproposes that a 



44 

more significant factor in what Chubb and Moe call "individual freedom" is the 

perception of being part of a successful school. Since the author admittedly used three 

successful public schools (by a general consensus), a relevant question here would be 

what percentage of public schools and what percentage of private schools could be 

labeled "successful" according to the criteria used in her model? 

Moving away from Chubb and Moe, there are a variety of other studies which have 

arrived at objections to market choice. One researcher used survey data to conclude that 

market choice would only benefit upper strata socio-economic families (McCullar, 1993). 

Another survey of inner city parents concluded that most preferred having their children 

in neighborhood schools rather than in schools of choice, and that transportation would 

always be a factor limiting the choices of low socio-economic families, even in a system 

where other school expenses were compensated for in some manner, such as vouchers 

(Knight, 1995). A survey of school superintendents revealed a concerted stance against 

both inter-district and market choice (Currey, 1992). 

Two studies seem significant in this section. A researcher at Columbia Teachers 

College pointed out that most inquiries regarding choice have been journalistic in nature; 

she then set out to create a quasi-experimental design which could assess effects of 

choice on student performance data. In the investigator's own words, the results were 

"equivocal." Among the small sample used in the study, choice was found to be 

negatively correlated to math achievement and absenteeism but positively related to 

reading competence (Hammond, 1992). In the National Education Longitudinal Study 

of 1988, data was examined for sixty-six schools with the result that "little support [was] 

found for the argument that choice is currently an inventive way to alter the academic 

lives of students and teachers" (Sosniak & Etherington, 1992, p.35). 
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Resistance to vouchers 

Other than the "load shedding" concept of Lieberman, mentioned earlier in this 

chapter, virtually the only platform to have been suggested for making market choice a 

feasibility for all students and all families has been some variation of a voucher plan. 

Since charter school options now make it possible for non-sectarian groups to form many 

kinds of tax supported schools, the only schools which would be added to the presently 

available menu would be sectarian schools. 

While the older, more established sectarian schools, including Catholic and most 

Lutheran bodies, would welcome vouchers, the idea is anathema to the fastest growing 

segment of sectarian schools, those which may generally be described as "conservative." 

At times the National Education Association has stereotyped religious private schools as 

villains who want to "steal from the poor to give to the rich" through vouchers, but the 

reality is that four large groups of conservative Christian schools, the Association of 

Christian Schools, International, the American Association of Christian Schools, 

Christian Schools International, and the Seventh Day Adventist schools have all gone on 

record as opposing vouchers for fear of providing an entry point for unnecessary and 

compromising government regulation. 

An example of how easily such regulation could come about can be seen in a proposal 

in the state of Illinois that the city of Chicago implement a system of open or market 

choice. The writer of the proposal, intending to encourage the growth of all forms of 

private schools, including religious, believed he was being generous toward religious 

schools when he wrote only four areas in which the Illinois Department of Education 

would oversee schools eligible to receive vouchers: curriculum, physical facilities, 

teacher qualifications, and racial integration (Marciniak, 1989). While most private 

schools have some form of accountability for these areas already, the notion of state 
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supervision of curriculum is alarming to most conservative schools, who see potential for 

intrusive regulation of the sort that now forces points of view to be propagated in public 

schools which are inimical to those who choose the private schools. 

Many who approve of tight regulation of schools receiving government money (or 

increased regulation of those schools not receiving government funds), cite a common list 

of concerns. These include: (1) determining if state mandatory attendance laws are 

being upheld; (2) preventing the teaching of socially dangerous ideas; (3) promoting 

cultural unity; (4) providing criteria for quality nonpublic education; (5) and protecting 

the public from dangerous health, business, and building practices (Erickson, 1969). 

While virtually all states require that private schools meet some standard in number five 

in this list of concerns, the number of states which have policies in the other four areas is 

low and varies greatly from state to state. Private schools would like to keep it that way. 

Based on the pattem of other private activities that have received government 

subsidies, even a system that begins with a minimum of regulation would likely find 

itself experiencing increased monitoring and regulation over time (Encamation, 1983). 

"The fear is that once federal voucher funds start flowing into private schools, the 

government would have a foot in the door. Before long, private schools would be buried 

in the kind of regulations that they say suffocated the public schools in the first place 

p. 13" (Miller, 1993). 

To illustrate the commitment that many of these schools have against the acceptance 

of vouchers or any other type of federal or state subsidy, consider the words of this 

pastor: 



47 

We, at East Moline Christian School, do not want, nor do we believe, that government 
should support, sponsor, or control the private or Christian schools, nor do we believe 
that any private or Christian school should seek tax dollars to benefit their programs" 
(Patrick, 1991, p. 2). 

A Summary of the Arguments 

Before going on to the review of curriculum literature, it may be useful to conclude 

this section with a summary of the arguments for and against school choice. The 

National Education Association has presented a list of nine objections to school choice, 

some of which have been addressed earlier in this paper: (1) undermining America 

argument; (2) creaming argument; (3) incompetent parent argument; (4) non-

academic parental neglect argument; (5) selectivity argument; (6) radical schools scare; 

(7) church-state problem; (8) public accountability argument; and (9) choice is 

expensive argument (Allen, 1991). 

Thomas Sowell (1993), in Inside American Education, presents a similar list of five 

common arguments for which he offers a reply: 

1. Parents would make bad choices. 

2. Parents who make good choices would take their children out of substandard 

schools, leaving behind in hopelessness the children of parents with less knowledge, 

concern, or initiative. 

3. Parental choice would destroy the American tradition of the common school for all, 

replacing it with schools segregated by race, income, religion, and other social divisions. 

4. It would lead to an unconstitutional government subsidy of religious schools. 

5. It would be prohibitively expensive. 
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Sowell then presents these answers to the objections: 

1. Sowell asks why anything the parents could choose would be so much worse than 

the status quo (Sowell uses the word "disaster"). 

2. This argument presumes that those left behind would be worse off than they are 

today; Sowell argues that seeing the successful outcomes of those who left could be an 

inspiration or incentive to those left behind. 

3. Coleman found that blacks and whites are less segregated in Catholic schools than 

they are in public schools (Coleman, Hoffer, and Kilgore, 1982). 

4. Even if the courts decide to exclude religious schools, the expanded choices that 

would remain would be much wider than today's choices. 

5. It is already established that most private schools, especially religious schools, 

spend less per student than public schools (p. 256). 

Argument number three of the N.E.A. list and number one of the Sowell list are the 

same, and they also reflect research question number four of this project. The next 

section of the literature review will address this subject, the question of parent efficacy. 

The Question of Parent Efficacy 

As indicated in chapter one and reiterated in the above section of arguments against 

school choice, one of the concerns of the critics of school choice is the ability of parents 

to make appropriate choices for their children's schooling. In investigating the literature 

about parents and their role in the schooling of their children, three themes seemed to 

dominate: the question of parents' rights and responsibilities, the effects of parent 

involvement in a child's schooling, and the evidence for parental efficacy (or lack thereof) 

in making wise school choices. 



49 

It would seem that over a century of government-sponsored education in the United 

States has left parents not quite sure what their role is, in some cases. In one survey, 

seventy-nine percent of the respondents said that parents "deserve the right to choose 

schools" (Copenhaver, 1997, p. 4D), which makes one wonder why the other twenty-one 

percent imagine parents have no such right. In a survey among inner-city parents, a more 

robust view of parent efficacy is seen. In that survey, eighty-nine percent strongly agreed 

with the statement "Parents should choose their child's school," whereas only twenty-

five percent agreed with the statement "Educational experts are better qualified than 

parents" (Cibulka et al., 1982, p. 84). 

Blair Adams and Joel Stein (1989), co-authors of Owns the Children?, postulate 

the mindset of those who oppose parent choice: "From the viewpoint of the secular 

educator, the State must safeguard children; the State sees children as victims of parents 

who would shield them from what they have a 'right to know'" (p. 116). That some well-

placed educators actually do think this way can be seen in the decision by the Curriculum 

Branch of the Ministry of Education in Alberta, Canada, when they recommended closure 

of most private schools in the province because attendance would "deprive a student of 

his rightful access to a provincial diploma" (Alberta, 1987, p.81). 

After citing several instances in which children in U.S. schools were subjected to 

unusual school experiences without parental consent (strip searches, pornographic sex 

education films, etc.), Thomas Sowell (1997a) warns: "...you {must} understand that 

there are very large numbers of people in the educational and psychological 

establishments who want to take over the raising of other people's children. They want 

to impose their values and visions of the world on those children, not only in disregard of 

the parents' values, but for the explicit purpose of replacing those values" ( p. 33). 
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Those who believe in the right of parents to direct their children's education, or at least 

to have some voice in it, cite several presuppositional positions for this belief: the normal 

function of parents in a democratic, pluralistic society (McGraw, 1978); biological 

determinism (Lightfoot, 1978); parents' "pre-existing and superordinate rights" as 

inferred from western law (Sacken, 1988); a revelational mandate for those following 

Judeo-Christian traditions (Adams and Stein, 1989). All of these who uphold the 

parents' right to choose are also careful to point out the responsibilities which accompany 

such a right. 

Marshall Fritz (1994) has suggested that letting parents decide what values and virtues 

are taught to the children is the only logical solution to such quandries as this; he goes on 

to draw a parallel betwen the failure of goverrmients to maintain international peace and 

government's additional failures in the field of education. His is an interesting analogy, 

because in the minds of a large portion of the thirteen percent who school their children 

privately in this country, schooling is a natural function of the church, not the state 

(Patrick, 1991). The point Fritz makes can be seen clearly when we think about the strife 

that takes place in countries where diversity in religion is not tolerated by the state; 

Northern Ireland, Bosnia, Sri Lanka, etc. 

Moving to the second topic in this section, parent involvement, it is easy to see that 

when parents have been instrumental in making school selection, it is more probable that 

they can be engaged in taking an active role in the child's education both on the campus 

and in the home. This has been referred to as the "chartering effect" by sociologist John 

Meyer, and it refers to the sense of ownership that students and families can have if they 

are able to choose schools creatively. Invariably, there are intangible effects of this sense 

of ownership related to both student achievement and even school improvement 

(Cookson, 1994). 
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The social cohesion among parents often found in alternative and private schools has 

been well documented (Erickson, 1983). When such cohesion is achieved, benefits may 

include increased confidence on the part of the student, better understanding between 

parents and teachers, and more consistent attendance (Bums, 1993; Macfarlane, 1995). 

In considering the last aspect of parental efficacy, whether or not parents can make 

wise school choices, it is informative to go back to one of the first great experiments in 

school choice, that of East Harlem. According to Seymour Fliegel, as schools of choice 

began to develop throughout the district, district officials decided to set up a yearly 

informational fair for parents and students, in order to help them with their school 

choices. At the first such fair, parents wandered aimlessly among school booths set up in 

a large exhibition hall, seldom engaging the school representatives in any meaningful 

exchange, collecting free pencils with school names inscribed on them (Fliegel, 1993). 

In subsequent years, as choices increased in number and complexity, parents became 

more savvy about how to make choices. In an interview with Ron Brandt (1991), Fliegel 

reported, "...[not] every parent understands the philosophical base of the school he or she 

chooses. They don't...but there are other ways to find out about a school. Educators ask, 

'How can poor parents make an intelligent decision about something like that? They 

didn't go to Harvard to learn how to select a good school.' Well, parents know something 

about schools. They talk to their neighbors, they talk to older siblings, they visit the 

school, and they say, 'This is a good place for me.' Now, wouldn't it be nice wherever 

you went, if people felt they were there because it was the right place for them...?" (p. 

25). 

An example of this kind of intuitive choosing is given in Susan Rose's (1988) 

ethnographic study of two private Christian schools. Noting that the parents of one 

school were consistently of lower economic status, and also of limited education 
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themselves for the most part, she nevertheless noted some thoughtful choices. "The fact 

that some parents selectively choose which of their children they will enroll in Christian 

school and which in public school suggests that they evaluate their child's abilities and 

which environment is best suited for their particular child. Two mothers described the 

children that went to public school as being more 'academically inclined' and 'socially 

adaptable' and those they send to the Academy as being 'a bit slower and more shy' and 

'temperamental'" (p. 219). A more recent study concerning how parents choose also 

concluded that there is ample evidence for the efficacy of families of low socio

economic status to initiate school transfers where choice is available (Lobdell, 1995). 

Milton Friedman (1992) notes that this informal networking of school information is 

not bound by geography or level of education: "Suppose you go around the world, any 

country you want to, and ask the following two questions. First, what country leads the 

world in higher education, in colleges and universities? Wherever you go around the 

world you will get the same answer: the United States....Now suppose you go around the 

world and ask exactly the same questions about elementary and secondary school. There 

will not be a single person around the world who will list the United States as a leader" 

(p. 1). 

Even in Southern City, the town used in this project, the author notes that the "word 

on the street" is a powerful source of information about private schools. If one were to 

ask the average citizen of Southern City about Private School A, the "word" is generally 

"good academics, too much homework, very strict rules, too religious." If you were to 

ask about Private School B (not a school in this study), the word would be "excellent 

facility, lots of field trips, kids like it, a lot like public school without gangs and drugs." 

In reviewing another early choice project in Alum Rock, California, critics found that 

initial disparities in the information level of parents disappeared over several years. "In 
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particular, information provided by personal reference would have the advantage of 

containing a judgment about the quality of school that would be more useful than the lists 

of objective data. Parents of all social classes are interested in subjective evaluations of 

schools by people they trust, although middle-class parents may be more swayed by 

numerical measures than lower class parents" (Cobb, 1992, p. 172). 

In summary, a paper distributed by the Department of Education recommends that 

families can make good decisions about schools for their children with the "proper 

research, advice, and guidance" (Nathan, 1987, p. 2). Putting this recommendation in 

context with the other information gained in this literature search, the author would 

suggest that the research referred to by Nathan is best obtained in a site visit to the 

school, and the advice and guidance should come from more experienced parents, not just 

representatives of the schools. 

Choosing Patterns among Parents 

Of surveys concerning parents' reasons for choosing a particular school, there is no 

apparent end. This author reviewed twenty-five of the more recent studies with the hope 

of discovering what parents are looking for when they make school choices. As one 

might expect, there is not a clear consensus. 

Mary Upson Hirschoff (1986) has provided a useful rubric for examining surveys such 

as these. Hirschoff identifies three categories of choice: (1) choices based on conflict, 

or cases in which the school or teacher disagrees with the parents' values, either political, 

moral, or cultural; (2) substantive reasons, which for Hirschoff includes ideas such as 

content, methodology, and philosophy; (3) non-substantive reasons, in which Hirschoff 

includes reasons like perceived instructional quality, qualifications of staff, facility. 
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disciplinary rules; "certain other kinds of children," more parental involvement in 

policy-making, family tradition, location, etc. 

Using this framework to examine the twenty-five surveys, one quickly sees that the 

largest number of reasons given by parents for making certain school choices fall into 

what Hirschoff calls the non-substantive category. Leading this category are three 

reasons which are related in that they deal with issues of security within the school: 

safety concerns, student discipline or lack thereof, and orderly environment. In surveys 

in which these reasons were named, safety was the top reason cited three times (Manuel, 

1995; Buttrum, 1995; Albrecht, 1992), showed up in second place three times (Toch, 

1991; Lobdell, 1995; Haigh, 1994), and never came in third or lower. Student 

discipline issues were listed as first concern in three surveys (Edwards & Richardson, 

1981; Overman, 1980; Wargo, 1995), was named second most often in four surveys 

(Blum, 1981; Williams, 1995; Elam, 1990; Wilson, 1992), and third or lower in none of 

the surveys. Environmental orderliness was a first concern in one survey (Nault and 

Uchitelle, 1982), a second place concern in one survey (Matson, 1993), and a third place 

issue in one sur\'ey (Holmes & Hiatt, 1984). 

The other "non-substantive" reason most frequently cited had to do with social 

attributes, variously referred to as "proper socialization", "friends", "friendly", "social 

success", "esteem building", and so on. Reasons by this name were listed in first place of 

importance in two studies (Wikely & Hughes, 1994, Nault & Uchitelle, 1982), in second 

place in one survey (Ray, 1994), and in third place in two surveys (Manuel, 1995; Haigh, 

1994). 

Other non-substantive factors mentioned multiple times were school history or 

reputation (three times), parent involvement (three times), proximity or location (three 

times), nurturing or caring environment (three times), teacher quality (three times), parent 
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communication (two times), and racial composition (two times) (Blum 1981; Glover, 

1992; Williams, 1995; Matson, 1993; Wilson, 1992; Goldring& Bauch, 1993; Elam, 

1990; Wargo, 1995; Taylor, 1996; Lobdell, 1995). Non-substantive factors mentioned 

only once were student grades (Wilson 1992), overcrowding (Edwards and Richardson, 

1981), respect for principal, respect for teachers, and corporal punishment (Wargo, 1995), 

organization, community relations, and shared values (Glover, 1992), accountability, 

individualized attention, and local autonomy (Williams, 1995), and extra-curricular 

activities (Matson, 1993). 

Second in frequency among Hirschoff s categories were reasons which fell into the 

substantive category. Among these choice factors the most frequently mentioned were 

reasons related to strong academic reputations: first place in three surveys (Goldring & 

Bauch, 1993; Taylor, 1996; Haigh, 1994), second place in two surveys. Holmes and 

Hiatt, 1984; Manuel, 1995), and third place in four programs ( Albrecht, 1992; Ray, 

1884; Lobdell, 1995; Matson, 1997). Close behind in frequency of importance were 

reasons related to religious or moral values: first place in four surveys (Blum, 1981; 

Glenn, 1989; Holmes and Hiatt, 1984; Maddaus, 1990), and second place in one survey 

(Taylor, 1996). The only other substantive reason mentioned more than once was desire 

for a particular curriculum, which came in second place twice (Albrecht, 1992; Glenn, 

1989) and third place or lower three times (Elam, 1990; Wilson, 1992; Williams, 1995). 

Mentioned twice were teaching methodologies (Nault & Uchitelle, 1982; Matson, 1993). 

Substantive reasons mentioned only once were: sense of community (Toch, 1991); 

language of instruction (Glenn, 1989), high expectations and student interest in learning 

(Blum, 1981), instructional time, (Williams, 1995), and principal's philosophy (Nault & 

Uchitelle, 1982). 
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Conflicts over the role of parents heads the frequency list in Hirschoff s least cited 

category, having been named three times ((Blum, 1981; Overman, 1980; Mayberry, 

1991). Named twice as a source of conflict were religious and moral philosophies 

(Edwards & Richardson, 1981; Ray, 1994). Other conflicts, each mentioned only once, 

were over staff relations, student apathy, ideological content, and curricular content 

(Lobdell, 1995; Overman, 1980; Mayberry, 1991; Edwards & Richardson, 1981). 

In summary, when parents have the freedom or empowerment to make school choices, 

non-substantive issues tend to overpower substantive ones. And areas of conflict with 

present schools are usually the least of parents' considerations. However, many parents 

do apparently make school choices on the substantive basis of philosophical 

consideration of values and type of curriculum. This will be important information to 

remember when looking at the results of this project, since one factor in this project is 

that the test group may already be more uniform philosophically than the general 

population (as reflected by the PEERS test). 

Curriculum issues in public schools 

Since questions two and three of this research problem (as listed at the end of chapter 

one) deal with the perception of curriculum in schools of choice, the next two sections of 

this literature review will look at curriculum philosophies and trends in the public schools 

and then in the private sector. 

Naturally, many of the curricular assumptions in America's schools originally came to 

this country from European forebears. When one looks at early descriptions of schooling 

in America, there is the strong flavor of the English preparatory schools with an emphasis 

on Greek, Latin, theology, and so on. Secondary education was entirely for preparation 

for university and professions such as religion and law, and was obviously the domain of 
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the elite. Elementary education focused on literacies and skills which were both 

pragmatic, such as "mental arithmetic", and inspirational, such as Bible lessons with 

moral applications. 

By the time that the ideals of universal schooling and a broader secondary education 

for the whole population came into popularity in the early nineteenth century, the most 

popular subjects were algebra, astronomy, chemistry, surveying, botany, history, 

philosophy, debate, literature, and declamation. This subject-centered approach to 

curriculum continued to develop throughout the century, as more and more "subjects" 

were added to the timetables. Between the late eighteenth century and 1879, no fewer 

than 149 new titles ("subjects") found their way into the printed program of study of 

these new secondary schools. As many as seventy-five of these were interjected in one 

intense period of "organization and programming" between 1825 and 1828 (Rugg, 1927). 

Many historians note that the development of the "common school" movement in the 

eighteenth century, receiving much of its impetus and idealism from Horace Mann, also 

reflected philosophically many of the tenets of Mann's Unitarian religion (Glenn, 1988). 

From the begirming, the ideal of the "common school" never enjoyed universal success, 

immediately resulting in the formation of the Catholic schools on one extreme, and the 

Calvinist and Lutheran schools on the other. The liberalism of Unitarian-Universalist 

thinking was seen from the beginning as an inadequate presuppositional base for 

education by the latter factions, although it was not until the late twentieth century that 

they were joined outside the common schools by other conservative Christians. 

As the Catholic and Calvinist separatists foresaw, the skepticism of Unitarianism, 

combined with the pluralistic demands of a common schooling, resulted in the 

development of curricular thinking that they could not have condoned: "knowledge based 

on human investigations instead of supernatural sanctions, an American high school for 
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all instead of a Latin grammar school for the few, professional preparation at the college 

or university level for teachers instead of no standards of preparation" (Tanner, 1988, 

p.8). The philosophy of the curriculum moved toward naturalism and the scientific 

method, while the scope of the curriculum moved from traditional values to "life 

preparation." 

This distinction between the philosophical element in curriculum and the scope of the 

curriculum is refined in the terminology of Fenwick English (1983), in which he 

delineates between (1) the ideological fiinction of curriculum, which centers on the 

selection of values from a sociopolitical perspective; (2) the technical function of 

curriculum, which centers on design questions; and (3) the operational function of 

curriculum, which deals with delivery and management. 

The development of English's ideological function in present day curricula in this 

country has followed Tanner's insight that naturalism supercedes supematuralism. 

Curriculum analyst Peter Oliva (1988) affirms that in present day curriculum theory, it is 

presuppositional that "whole truth" is found only through the scientific method, and that, 

in particular, "White Anglo-Saxon Protestant values" (his terminology) are to be 

denigrated (Oliva, 1988). In terms of English's design and delivery functions, Oliva 

agrees with Walker and Soltis (1986), as well as others, that the twentieth century has 

seen a seesaw struggle between the "progressive", generally child-centered approaches 

and the "traditionalist", generally teacher-centered approaches. These conflicts have 

been prolonged and often bitter, because "curriculum theory, being closely connected 

with our views of what is true and important about ourselves and our world, reaches far 

down into our personal, social, and cultural depths (p. 23). 

As with the surveys in the previous section and countless other educational studies, 

plentiful support can be found for both of these schools of curricular theory. Perhaps one 
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honest seeker is British researcher Neville Bennett, for example, who compared 

traditional, teacher-directed classrooms with "progressive" or "open, informal" 

classrooms and found results contrary to his hopes. In his study of thousands of third and 

fourth grade students in seven hundred fifty English schools, he found that students in the 

traditional classes out-tested the progressive students by every measure, including those 

in the affective domain. Bennett's conclusion was that the well-known variable of 

engaged time or "time on task" was the probable explanation for the difference in 

performance (Sykes, 1995). 

Contemporary expressions of these two curricular poles are sometimes couched in 

other terms. Gary Galuzzo (1997) of George Mason University describes the range of 

curricular choice in most districts as that between "the more concept-driven approach to 

learning" versus the "core curriculum" approach, which are his terms for "progressive" 

versus "traditional." While the traditional approach in some form or other still appears to 

a large degree in the public schools, a small number of fervent advocates of this approach 

can be found in "back to basics" or "ftindamental" schools. In terms of schools of choice, 

this is sometimes an alternative theme for magnet or charter schools. In the other 

direction, child-centered approaches and methodologies have also highly impacted the 

majority of American classrooms, but as with the other extreme, purer examples can be 

found in the magnet and charter schools. 

Brown Barge Middle School in Pensacola, Florida, is an example of such a magnet 

school. Utilizing several hundred thousands of dollars of hardware from technology 

grants. Brown Barge teaches all subjects through twenty ongoing integrated "streams", in 

which the traditional subjects are taught in such titles as "Flight", "Splash," "Conflict and 

Compromise," "American tapestries", and so on (Siegel, 1994). 
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Despite this polarization (and the rebounding synthesis) of methodology, little seems 

to have changed the monolithic philosophical underpinnings of these public schools. 

Studies of textbooks in recent years have revealed a imiformly secular and naturalistic 

outlook in American textbooks, often ignoring significant chapters of American history 

and literature in order to present this singular viewpoint (Flinders, 1986). Social views 

are majoritarian and have changed significantly with each passing decade. It is inevitable 

that a single system of schooling will reflect, and subsequently authenticate, a singular 

view of society and cultural history. 

Such a system is described by Cathy Duffy (1995) when she observes, "While we do 

not have government-dictated religion, we do have government-dictated belief systems, 

courtesy of the government schools. It is impossible to educate without working within 

some value-laden system, yet we cannot agree on a common set of values. Within a 

government-controlled school system, we can only do what the schools as already doing -

impose one set of values at the expense of others" (p. 251). 

This philosophical inevitability is undeniably interwoven with curricular decisions. 

"Deliberate education is never morally neutral. No human group would ever bother to 

found and maintain a system of schools were it not concerned to make of its children 

something other than they would become if left to themselves. Since a curriculum is a 

planned sequence of learning experiences, it necessarily requires someone to select from 

an overwhelming body of knowledge what will be included" (Childs, 1959, p. 91). 

Hence, it would seem that what is taught in the public schools about a large variety of 

subjects and issues - race relations, gender roles, environmental issues, etc., are subject to 

interpretation through the naturalistically evolving opinion of the majority - a kind of 

"truth by mutual consent." The reasons offered for support of any particular view of one 

of these topics seldom make any appeal other than the social claims of the natural order. 
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And if one's view of the natural order is evolutionary in outlook, then the current 

majoritarian view is "more true" than last decade's, and will be superceded by the view of 

the next decade, as it rightly should. 

Educational critics have found evidence of this singularity among the public schools 

in all three aspects of English's curriculum components: ideology, design, and delivery. 

Goodlad (1984), following his investigation of a wide variety of American schools, noted 

a persistent "repetitiveness from classroom to classroom...all over the country, rural and 

urban, affluent and poor, large and small" (p. 123). Eisner (1990) talks about the 

tendency toward the status quo, and blames "unadventuresome textbooks" (p. 524). 

Sizer (1983) noted repetition on both the classroom level and building level, and 

remarked in A Study of High Schools that the persistence of similarities in the structure 

and curriculum of American schools is extraordinary. Near the end of A Place Called 

School, Goodlad begins his summation with "We have already seen the extraordinary 

sameness of instructional practices in the more than one thousand classrooms observed" 

(Goodlad, 1984). 

Mary Ann Raywid (1987), a frequent proponent of "public only" choice, calls for 

diversity: "Clearly we must call a halt to out century-long march toward 

standardization...the evidence supporting such a strategy is extensive, varied, and 

certainly not new...There is no reason...to continue to assume that some single "right" 

approach exists will suit every student" (p. 766). Raywid, in her insistence that this 

diversity must come about through a "public only" systein of choice, eliminates the true 

diversity that is found among Jewish, Muslim, and Christian schools. 

Coons and Sugarman (1978), Berkeley economists and early advocates of market 

choice, refer to "a certain sameness" and describe it thusly: 
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Briefly, this is the uniformity we perceive. Explicitly, the schools emphasize 
technology, uncontroversial information, and skills, an approach officially deemed to 
be 'neutral.' On its surface the intended message appears to have little philosophical 
content; by and large the schools shun explicit treatment of controversial moral or 
political issues. Implicitly, however, they endorse majoritarian social and political 
norms. Historically and currently they have striven with enthusiasm to produce "true 
Americans" by conditioning the children to the mind set accepted in the larger - or at 
least local - society. This 'hidden curriculum' relies principally on the social ambience 
of the teaching personnel, who are generally middle class and trained in similar 
institutions (p. 42). 

In contrast to these critics who see the curriculum as too standardized in some aspects, 

there is also the point of view that American schools have not yet arrived at a suitable 

unified body of knowledge to comprise the curriculum. Henry Levin (1990) draws from 

the works of Adler, Bloom, and Hirsh to support his notion that "schools have failed in 

their responsibility to define and require a common and essential educational 

experience...some minimum body of knowledge or set of educational experiences that are 

fundamental to producing a literate society" (p. 267). 

In summary, many different schools of curricular thought can be loosely grouped into 

philosophical camps according to the "progressivist versus traditional" paradigm. Many 

Americans note a certain philosophical and methodological sameness among the public 

schools, as opposed to true diversity, even though that is being addressed to some degree 

by magnet and charter schools. And some critics lament the lack of a single, unified 

body of knowledge for all of America's schools. While these questions may not seem all-

encompassing when one looks at the breadth of all that could be said in reviewing 

curriculum in America's public schools, they are especially relevant in light of what can 

be said about curriculum in America's private schools. 
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Curriculum issues in private schools 

First, some limitations about this review need to be stated. As has been mentioned 

several times above, there is already a diversity among private schools which makes 

generalizing about curricula difficult. Therefore, in this review only conservative 

Christian school curricular streams are reviewed, because the only private school choices 

available in Southern City, the location of this project, are from this source. Secondly, in 

reviewing curriculum issues among private schools, homeschooling is going to be 

included as a form of private schoolng, although other aspects of homeschooling are 

treated in a later section of this review. Finally, one conservative Christian school 

curriculum innovation, that of Accelerated Christian Education, is so unique that it is 

discussed in a separate section of its own. 

Using English's outline again, one can say that the curricular choices of conservative 

Christian schools are fairly similar ideologically, but show a great deal of diversity in 

design and delivery. Dealing first with ideology, some conservative Christians would 

contend that there is not a philosophical view of curriculum which is unique to the 

Christian faith. George Marsden (1997) explains this away as the result of the fact that 

sometimes the Christian view of truth is neither challenged by or relevant to a particular 

study, while in other studies. Christian presuppositions are as legitimate as secular, 

Marxist, or feminist perspectives might be, speaking paradigmatically. 

One way to look at what a Christian ideological position might be is to look at the 

antithesis of the philosophical statements made in the section above about public schools. 

In contrast to consensual truth, conservative Christians posit the existence of revelational 

truth, those truths which are self-evident and non-exceptional, revealed either in the 

created order (i.e., the law of gravity) or by verbal intervention in time and space by a 

personality beyond the natural order (i.e., Moses receiving the law on Mount Sinai, the 
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writings of the prophets, etc.). Since consensus changes from time to time, another 

contrast is that to conservative Christians, truth is absolute, unchanging (as opposed to 

evolutionary), and non-negotiable (Schaeffer, 1983). 

It is this insistence on the existence of a final truth against which all other "truths" 

must be measured which makes conservative Christian education often the scene of 

controversy. Study after study have found the writings (and curricula) of conservative 

Christians to be "intolerant" because of this insistence that not all ideas are equally valid 

(Alberta, 1985; Menendez, 1993). What these reviewers have neglected to note in their 

critiques of Christian school textbooks, is that these views are written and taught by 

conservative Christians to their own children and were not intended for use in a 

government-sponsored system of universal education. 

The second thing that can be said philosophically about the Christian view of 

curriculum, is that from the point of view of those who teach in this milieu (whether in 

private schools or in their own homes), the revelational definition of truth impacts every 

subject in the curriculum. These teachers would defend this view as "integrated." 

Critics, including liberal Christians, often insist that "religious studies" belong in an 

entirely separate category, and should have no voice in what is taught in the "regular" 

subjects. 

Hence Menendez (1993), in his review of Christian school textbooks, notes "It cannot 

be stressed too often that these textbooks are designed for secular areas of study." The 

writers of those texts would say that to those who have an "integrated" world view, there 

are no distinctly "secular" subjects of study, as though one set of rules for truth applies in 

religion and another set in "school subjects." Menendez goes on to say. 

No analysis has been included [in his study] for religion, theology, or Bible course 
ethics, which would have been inappropriate since schools operated by certain 
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religious groups for religious purposes would be expected to impart a defense of their 
own religious beliefs and concerns. What was perhaps not expected was the degree to 
which religious conviction shaped historical, scientific, and literary conclusions, and 
created an educational world totally unlike that of any other (p. 3). 

As stated earlier, for many years there may not have appeared this divergence between 

public schools and Christian schools which so alarms Menendez. Most of the textbooks 

which Menendez reviews were written in the decades of the seventies and eighties, in 

part reflecting the philosophical work in the realm of "integrated worldviews" of Francis 

Schaeffer, who gained much prominence in the world of conservative Christians in those 

decades. 

The textbooks reviewed by Menendez were written primarily for private Christian 

schools which were structured similarly to the public schools, and in many cases reflected 

similar design and delivery systems. It was the ideology that Menendez found to be 

foreign. However, there exists among those who hold similar ideological views to these 

textbooks a rich diversity of curriculum designs and delivery systems. While this may 

seem to be contradiction for those who hold that truth is absolute, it is actually a 

reflection of one of their presuppositional truths; the uniqueness of each human 

individual. Many of the unusual learning methods developed among these people were 

the result of individuals expressing their own preferred learning style. 

This divergence in curriculum was already underway among the conservative 

Christian schools when many families from within this philosophical camp began 

homeschooling. The freedom of form which these families discovered only accelerated 

the development of unique ciuriculum approaches, some of which were later incorporated 

in the private schools. 

In a popular homeschooling magazine, authors Cathy Duffy and Mary Pride give a 

comprehensive review of eighteen "curricula", comparing and contrasting them in terms 
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of cost, services provided, political and economic philosophy, theology, ease of 

implementation, teaching methodologies, breadth of subjects, elements objectionable to 

some Christians, etc. The "curricula" vary widely: some are merely publishers of 

textbooks for classroom use; others are correspondence schools, video schools, software 

suppliers, etc. Some produce conventional lockstep textbooks, some supply outlines and 

guides for the teacher; others produce self-paced workbooks which are intended for 

students to use with little nor no supervision. Even among the correspondence schools, 

unique approaches range from the "we do it all for you", including the supplying of 

pencil and paper and the grading of all classwork, to minimalist "one subject at a time, no 

homework, one final test" options. Some curricula follow traditional subject matter 

orientation while others follow a "unit" approach. Two of the curricula reviewed are 

thematically based with subject matter integrated based on Bible themes and chronology; 

one is uniquely designed for middle school years only; several are intended for 

simultaneous use with children of varying ages. Some are uniquely denominational 

(Mennonite, Reformed), while most are broadly conservative and nondenominational 

(Duffy & Pride, 1994). 

To illustrate how complete these curricular notions are within themselves, the same 

magazine had six columnists, each a proponent of a different curricular approach, "face 

off in a defense of his/her own pet curriculum. The results of this forum are 

summarized below to illustrate the breadth and richness of this diversity: 

Computerized education: With the price of home computers declining, the availability 

of internet access, and the advantage of one-to-one oversight by the parent, it is said by 

many (including columnist Scott Somerville) that what homeschoolers are doing on 

computers goes far beyond what is being done in most schools, many of which still have 

older Apple 2 and PCjr models and software that is essentially gameware. Internet 
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services such as Scholars Online Academy and Escondido Tutorial Service have created 

the "virtual classroom," using such state-of-the-art techniques as live real time voice 

conferencing and interactive "whiteboarding." 

Unit studies: Columnist Jessica Hulsey compares the unit approach to the experience 

she had as a child of travelling throughout the country in month long trips with her dad 

and 400 copies of National Geographic in the back of the station wagon. For 

homeschoolers, such "relating text to life" is almost boundless since families are compact 

and mobile; scheduling a field trip is no more complicated than walking out to the 

driveway. Unit approach advocates can point to several "curriculum" suppliers who have 

specialized in providing them shortcutting "kits" and outlines: KONOS, Weaver, etc. 

Classical Education: This is probably the fastest growing stream of homeschooling 

with such advocates as Douglas Wilson of Logos School and Fritz Hinrichs of Escondido 

Tutorial Services. Based on the classical "Trivium" of grammar, dialectic, and rhetoric, 

practitioners expose children to classical Greek and Latin and the "Great Books" with 

age-appropriate techniques and goals, according to the three developmental stages 

defined by Dorothy L. Sayers. 

Charlotte Mason Method: Based on the writings and philosophy of nineteenth century 

British educator, Charlotte Mason, this approach immerses the child in "living books" (as 

opposed to textbooks), lots of exposure to classical music and art museums (or picture 

books of great artists), an experiential approach to writing, and lots of outdoor play and 

gardening. Columnist Karen Andreola claims that this approach stimulates the child's 

natural curiosity, and she disdains artificial external motivation through report cards, 

prizes, happy-face stickers, etc. 

The Principle Approach: The approach is rooted in the philosophies of Vema Hall, 

author of The Christian History of the Constitution of the United States of America and 
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Rosalie Slater, author of Teaching and Learning America's Christian History. While a 

first description may sound as though it is only a social studies curriculum, it actually 

encompasses all subject areas through a strict deductive use of principles lifted from the 

Bible. Like most homeschool methods, there are private schools which also use this 

curriculum. According to columnist Carole Adams, students schooled in the Principle 

Approach score the highest in terms of resonance with Biblical philosophy on the PEERS 

test. 

Accelerated Education; Not to be confused with the copyrighted name "Accelerated 

Christian Education", this is a broad term for homeschoolers who work at a pace faster 

than the traditional thirteen years to reach high school graduation. This can easily be 

accomplished by three devices: (1) year round schooling, which is very easy for 

homeschoolers to implement; (2) compacted schooling, which refers to the notion that 

most homeschoolers can do at home in two hours, the same amount of academic work 

which takes six hours in a school setting (Moore, 1984), and (3) skipping redimdancy; 

homeschoolers have found, for example, a high degree of redundancy in most traditional 

textbooks in the sixth, seventh, and eighth grade levels (Farris, 1997). The eldest 

daughter of columnist Joyce Swarm continued studying at home after high school using 

correspondence courses, receiving her B.A. degree from Brigham Young University at 

age fifteen and her M.A. in history from California State University, Dominguez Hills, at 

age seventeen. At age eighteen she began teaching U.S. History at El Paso Community 

College. (Pride, 1994). 

It is interesting to note that the use of each of the curricula described above is widely 

dispersed, both among homeschoolers and in private schools, as well. For example, the 

classical Christian approach has grown rapidly since 1991 with the publication of 

Douglas Wilson's Recovering the Lost Tools of Learning. By 1998 there is a national 
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association for just this type of school, the Association for Classical and Christian 

Schools (ACCS), with dozens of member schools in several states, an annual conference, 

its own publishing house. Canon Press, and also thousands of homeschoolers who follow 

this philosophy, as evidenced by the subscribers to Escondido Tutorial Service. 

The classical approach is also interesting in that it has appeared simultaneously on 

several fronts without apparent collaboration on the part of its proponents. Douglas 

Wilson credits his development of Logos School with the reading of Dorothy L. Sayers' 

essay, "The Lost Tools of Learning." During the same decade, Blair Adams and Joel 

Stein discovered the same approach through their study of the early Christian era and 

implemented it in their homeschool approach, the Koinonia Curriculum. 

Among the eighteen "curricula" reviewed by Duffy and Pride, one is unique in terms 

of its departure from conventional schooling and widespread dissemination in a short 

period of time. This is Accelerated Christian Education, and since it is incorporated by 

one of the schools in this study, it needs some review here. 

Accelerated Christian Education 

Accelerated Christian Education, Incorporated, of Lewisville, Texas, also doing 

business as the School of Tomorrow, is at once both a textbook publisher and a training 

center for those wishing to implement this curriculum. Founded by Dr. and Mrs. Donald 

Howard in 1970, schools using Accelerated Christian Education materials number over 

five thousand in this country and over two thousand in one hundred twenty-three nations 

of the world. So extensive are A.C.E.'s auxiliary services, that it virtually serves as a 

professional association for those like-minded schools using this curriculum. With a 

large staff of field representatives, technical designers, researchers, its own liberal arts 

college, its own model K-12 school at the Lewisville site, regional teachers' conferences. 
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regional and national student competitions, it is an all-encompassing educational source 

for those who wish to adopt its programs and educational philosophies. 

So unique is the A.C.E. program that it has its own vocabulary. Students are grouped 

in multi-age learning centers instead of classrooms. In the learning center, students face 

the wall around the perimeter of the room in individual A.C.E. offices, or study carrels. 

The leader of each learning center is a supervisor, who usually has a degree and may 

have a teaching certificate. Assisting the supervisor are one or more monitors, or 

paraprofessionals. Students work individually in the office through a series of self-paced 

workbooks, or Paces. When a student finishes a section of a Pace, s/he goes to a 

scoring table in the middle of the room, where answer keys for every Pace are located, 

and scores his/her own work. When the entire Pace has been completed, the student 

goes to a testing table, also in the middle of the room to take a mastery test over that 

Pace's material. If the student passes the masteiy test, s/he goes on to the next Pace in 

that subject (science, for example); otherwise the Pace must be repeated. 

Among conservative Christians looking for an inexpensive way to start private 

schools, the A.C.E. program has flourished. It is especially popular in rural areas or 

among churches who have no certified personnel with which to start a private school. 

Although A.C.E. is loathe to refer to itself as a "franchise", all new schools adopting 

A.C.E. materials are required to attend training conferences in the proper use of the 

curriculum at the Lewisville headquarters, and great measures are taken to assure that 

individual schools will use the materials in the way that the designers envisioned. In the 

administrative manual which user schools are required to purchase, there is even a large 

section of building plans and specifications for student offices, scoring tables, and testing 

tables, to assure imiformity of quality from school to school. 
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One of the earliest "outside " studies of A.C.E. schools was the investigation of Stoker 

and Splawn into A.C.E. schools in west Texas. Their purpose was to determine if there 

are any A.C.E. practices with relevance for the public school setting. The investigators 

came away skeptical about the claims the A.C.E. administrators made about academic 

superiority ("our students are two to four years ahead of students their ages in the public 

schools"), primarily because no one ever offered to show them test scores, but they were 

very complimentary of the good behavior of the children and orderliness of the school. 

The researchers deemed some of the factors contributing to these behavioral benefits not 

adaptable to the public school setting, but their report did express the belief that some 

efficacious results are attributable to the small size of A.C.E. schools. They recommend 

that public school districts consider forming smaller communities of learning, even if 

facility excellence need be sacrificed (as is usually the case with A.C.E. schools) (Stoker 

& Splawn, 1980). 

An Australian report in 1982 criticized A.C.E., not in terms of its academic or social 

values (as were the focus of Stoker and Splawn), but simply because it is, in fact. 

Christian. Content from the curriculum expressing Biblical beliefs about theocracy, 

patriotism, an emphasis on the past, and the value of spiritual conversion was paraded as 

aberrant and mentally suspect. The author expressed the fear that students forced to 

attend A.C.E. schools were being deprived "their right...to join the mainstream of 

society" (Hunter, 1982, p. 116). 

Later in the eighties, the Ministry of Education in Alberta, Canada, did an audit of the 

curricula of several private Christian schools to determine if these schools were worthy to 

continue in operation. As in the Australian case, the major criticisms were based on the 

very beliefs Christian parents desire to have taught to their children. Teaching that the 

Bible is true, and by inference, that scripturally antithetical views are (to Christians) 
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therefore false, was deemed to be the "teaching of intolerance" by Alberta Education, and 

therefore something not to be tolerated (my paraphrase and emphasis) among private 

schools in that province. The teaching of any scientific evidence against evolution (such 

as the sixty-plus dating strategies more accurate than the unreliable carbon 14 method) 

was also found to be intolerable (Alberta Education, 1986. p. 81). 

A more recent study in Australia takes much the same position, and using definitions 

supplied by Michael Apple, attacks A.C.E. curriculum for being "rightist" in the tradition 

of "authoritarian populism" (Speck and Prideaux, 1993). The authors of this critique go 

so far as to propose a double standard which would allow government to deal differently 

with A.C.E. schools than anyone else would want their school to be dealt with: 

Although it is acknowledged that the intrusion of the state in curriculum is 
problematic, and not always warranted or welcome....the intrusion of the Australian 
Education Council in setting certain minimum standards for the operation of non
government schools is defensible (p. 281). 

Although the authors never define their "certain minimum standards," they do provide 

one substantive criticism of A.C.E. as a curriculum, in addition to their railing against 

Christian beliefs. They point out that the typical A.C.E. module consists primarily of "a 

series of low-level cognitive tasks, mostly consisting of association and recall 

activities..." In fact, many friendly voices have criticized A.C.E. for the same failing. 

An example of a "friendly" critic would be C.D. Herbster (1984) of Bob Jones 

University, a school which is certainly in doctrinal harmony with the conservative 

Christian writers of A.C.E. Nevertheless, Herbster expresses the concern that A.C.E. and 

similar Christian materials reflect "...a philosophy ...that says if you have the proper 

textbooks, it doesn't matter who teaches the materials from those textbooks. Any warm 
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body will do. The emphasis has been put on books instead of on the Christlike model, 

the teacher" (p. 4). 

The writers and designers of Accelerated Christian Education are aware of their critics 

and have attempted to respond, in recent years, with additional training materials for 

schools using their materials to inspire the promotion of more "hands on" activities, such 

as science projects, and the occasional use of group discussion to supplement the 

monotony of all day self-study. In analyzing their own weaknesses, the creators of 

A.C.E. cite these concerns; (1) because it is so different, it must continually be 

defended, even among those who have benefited from its results; (2) it is perceived to be 

at odds with "traditional" education in this country, although its designers say they have 

used the one room school house as their model; and (3) its content is "theistic" in focus, 

as opposed to "humanistic", and therefore cannot be understood or appreciated by those 

not in sympathy with this frame of reference (A.C.E., 1994). 

One interesting study by an "outside" investigator concerned an alternative public 

school in Houston which used an individualized, self-paced format almost identical to 

that of A.C.E. from a non-sectarian point of view. In terms of the effectiveness of this 

learning format for the students in that school, students in the A.C.E. type alternative 

school scored higher in physical science tests than those taught in a control group with 

conventional lecture type format (Willman, 1989). 

Having visited many A.C.E. schools personally, the author would like to add the 

comment that, while this may not be the preferred learning/teaching style for many 

students and teachers, there can be no doubt that it is apparently very effective for those 

who choose to leam and teach in this milieu. The observation of W. A. Reid ( 1990) may 

be appropriate in regard to A.C.E.: 
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Many questions...are raised for us if we confront the strange curricula of the past with 
curiosity and with respect for those who taught them and followed them. For strange 
curricula were also, in their time, rational and appropriate. Such curiosity and respect 
also offer us tools for developing answers to our questions which are interestingly 
different from those we might arrive at if we had to depend solely on the confused 
alliance between a universal conception of curriculum and a preoccupation with the 
accidents of present day practice which tends to dominate so much of our current 
thinking and writing" (p. 215). 

This analysis of A.C.E. has been provided as a backdrop against which to consider the 

thoughts of the parents involved in this project, where one of the schooling alternatives 

available (and frequently chosen) is an A.C.E. school. 

Home schooling as a choice 

The modem phenomenon of homeschooling in this country can be said to have 

originated in the late seventies with several different sources, ranging from the 

"unschoolers" of John Holt to the conservative Christians led in the early years by 

Raymond and Dorothy Moore. Attempts to number this group have always been 

problematic, partly because there they are outside the boundaries of normal record 

keeping, and also because of the fact that among them are many individuals who 

intentionally eschew state-mandated registration requirements. Patricia Lines (1991) 

made the most thorough attempt to date to estimate the number of homeschooled 

students, and arrived at an estimate of between 248,500 and 353,500. Using a less 

rigorous method, Michael Farris (1997) of the Home School Legal Defense Association 

estimated that by 1997 this number had swelled to 1,230,000. 

Whatever the figures, it is clear that homeschooling is a growing option for many 

American families. Because it requires no unit larger than a nuclear family, this method 

of schooling is thoroughly ubiquitous, aided also by the fact that its now legal in all fifty 
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states. This growth has come in spite of criticisms from many sources, not the least of 

which is the National Education Association, whose official statement on homeschooling 

attests somewhat dogmatically that homeschooling programs cannot provide the student 

with a comprehensive educational experience (Wagner, 1997). 

As one might guess, much of the early homeschooling research has been about 

academic outcomes: "Does homeschooling get results?" A summary of four of the 

earliest studies to attempt to answer this question looked at results of various types of 

cognitive testing and came up with this faint praise: "...the homeschooled student is not 

necessarily academically disadvantaged" (Frost, 1988, p. 111). Other studies were more 

enthusiastic, showing that homeschoolers usually score significantly higher than public 

school counterparts in the cognitive domain (Calvery et al., 1992), and "at least as well as 

those in conventional schools in terms of affective outcomes" (Ray, 1986, p. 1). By 

1997 the Department of Education was ready to assert both that homeschoolers score 

well on standardized tests and also that the education level of parents who teach does not 

appear to impact a child's ability to leam and excel academically (Wagner, 1997). 

One long term study examined the outcomes of young people schooled at home and 

found that all who attempted higher education were successful and that homeschooled 

graduates appear to suffer no prejudice on the part of employers (Webb, 1989). A paper 

presented by Brian Ray (1990), founder of the Home Education Research Center suggests 

that the socialization issue, which many parents and others often express concern about, 

seems to be compensated for by a factor which Ray calls the high degree of "human 

capital" (a term based on Coleman's notion of "social capital") which is often invested in 

home-schooled students through quality parent interaction and an entree into the adult 

world through parental introduction or direct contact rather than through teen peer 

interaction. 
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Of interest to this particular project is the question of how and why parents choose to 

homeschool. Van Galen (1987) provides a useful generalization from her research. The 

reasons why parents choose to homeschool divide them into two general groups: the 

"ideologues", who frame their argument as one of whether parents or public officials 

should determine what children are taught; and the "pedagogues", who intend to teach 

their children essentially what schools would teach, but want learning apart from the 

bureaucratized institution. A later article by the same author reported the results of a 

survey which showed that among homeschooling parents with several years' longevity, 

some attitudes toward the public schools may have modified; however, they remained 

firm in their belief that "schools are not neutral and meritocratic dispensers of 

knowledge" (p. 68. 

On the question of parental efficacy, two studies produced contrary opinions. 

Cappello concluded that the families surveyed in her study "researched homeschooling 

prior to their decision to home school" (Capello, 1995), while Van Galen (1986) found 

among her interviewees "...many told of emotionally committing to the decision soon 

after learning that this would be possible." These same interviewees confessed that their 

early curriculum choices were often "independent" or "intuitive." Like the blind men 

and the elephant, both studies are no doubt accurate (of someone, somewhere), and 

together they provide an interesting introduction for the range of reasons which may or 

may not be expressed by the subjects of this study. 
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"Liberals are always talking about pluralism, 
but that is not what they mean...in public school, 
Jews don't meet Christians. Christians don't 
meet Hindus. Everybody meets nothing. That 
is , as I explain to Jews all the time, why their 
children so easily intermarry. Jews don't marry 
Christians. Non-Jewish Jews marry non-
Christian Christians, Jews-for-nothing marry 
Christians-for-nothing. They get along great 
because they both affirm nothing. They have 
everything in common - nothing. That's not 
pluralism." 

Dennis Prager, Jewish talk show host 

CHAPTER 3 

PROCEDURES 

Establishment of Confidentiality 

As a matter of procedure, most proper names in this study are pseudonymous, 

including that of Southem City, Heavenly City Christian Church, the Yancey family, and 

the schools in the study. Some exceptions include the divulgence that Southem City is in 

the American Southwest, the fact that Heavenly City Christian Church is representative 

of a very small, exclusivist sect within the historic Campbellite movement, and the fact 

that the curriculum of the school referred to as Continuous Progress School in the study is 

that of Accelerated Christian Education. 

Most of the information in this chapter, except where otherwise noted, is common 

knowledge to the members of this group, and subsequently to the author, who learned 

most of the data over a period of years as a participant observer in the group. 

Information pertinent to the procedures followed in this study is included in this 

chapter in the following order: information about the setting, Southem City; information 
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about the test population's cultural, religious, and social milieu, Heavenly City Christian 

Church and the Yancey family; an introduction to the complete membership of the study; 

background on the four choices: Southern City public schools, the Christian traditional 

school; the continuous progress school, and the homeschoolers; comments about how 

Spradley's "participant observation" informed this study; projections on the analysis of 

qualitative data; information about the PEERS test; and a summary of the questions 

presented in the initial questionnaire. 

The setting - Southern City 

Southern City is a rapidly growing small city of just under 40,000 in the Southwest. 

Within the city limits is a major military installation which was activated in 1956, the 

year of Southern City's incorporation. Virtually all of the residents of Southern City 

have come to the area since that time, so it is a very young town, and families do not have 

deep roots here. Extended families of the type found in this study are rare here. 

Although many of the long term residents are first brought to Southern City because of 

the military installation, that is not the case with the participants in this study, who are 

pacifists 

In addition to light industries and high tech opportunities which are related to the 

military installation, retirement and tourism are also important sources of income for the 

community. Like many small Sun Belt cities, there is a generally upbeat attitude among 

its residents, partly attributable to statistics like these: population up 53.6% in the last 

sixteen years, unemployment down 3.3% in that same period of time, taxable sales up 

64.7% in the last six years, and building permits up 546% in the last six years 

(Department of Commerce, 1997). 
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Members of the test population have lived in Southern City an average of twenty-two 

years and are well distributed within the job market, including civilian service, military 

contracting, building trades, sales, and high tech service industries. None are 

unemployed, although several have changed jobs during the course of the study. 

Heavenly City Christian Church and the Yancey family 

Informants in the population under investigation are members of the same Southern 

City congregation, known in this paper as Heavenly City Christian Church. This 

congregation makes a unique group for study, since they are both fellow church members 

and, in many cases, members of an extended family. Unlike many church groups in this 

countiy, this congregation has a very stable membership, partly because members are 

expected to marry only with members of the church. Therefore theirs is not a casual 

relationship from which members come and go (Bama, 1992), but much more in the 

nature of an intentional community (Zablocki, 1971), somewhat like the Amish. 

Like the Amish, they can be described as conservative and resistant to change. While 

not estranged from all things "modern" as are the Amish (Erickson, 1969), they hold 

similar beliefs about the Bible as authoritative in their everyday lives; hence they can be 

described as modest in dress, hard working, and largely unaffected by the vicissitudes of 

popular culture. An example of their cultural resistance is the fact that they do not 

celebrate Christmas, which is generally thought of as a Christian holiday, because they 

question the historic origins of this observance and believe that such a practice is not 

commanded by scripture. While many in other Christian groups hold similar opinions, it 

is often deemed more convenient (and not a great violation of conscience) to go along 

with the popular forms of Christmas observation rather than "making waves." To 

members of Heavenly City Christian, that would be an unacceptable compromise. Since 
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most of their social contacts are among themselves, they suffer no particular 

estrangement because of this belief 

The roots of this group go back to the Great Western Revival of 1801 in Kentucky, 

and the subsequent ministry of Alexander Campbell. Campbell's followers and their 

churches were distinguished by their objectivity in responding to scripture as opposed to 

the emotionalism which was typically characteristic of frontier revivalism. Churches 

espousing his viewpoints were established all along the growing American frontier. To 

this day, Campbellite groups are more commonly found in the South and Southwest than 

in other parts of the country. Because it is the nature of those who have been reared in 

these teachings to eschew formal organization and relationships, it is difficult to make 

authoritative statements about these churches as a whole. However, it is safe to estimate 

that the three large groups (quasi-denominations) of descendants of the original 

Campbellites number in excess of five million (Osbom, 1983). 

Particularly because of their exclusive view of fellowship (association), there have 

been many divisions and splits. The congregation at Heavenly City represents a small 

fragment among many larger Campbellite offshoots, holding several distinctive beliefs 

which separate them from the larger groups. 

The founder and unofficial "patriarch" of Heavenly City Christian Church of Southern 

City, Willis Yancey, married Virginia Cathcart in Smalltown, Texas, in 1943. Willis was 

an adult convert to Christianity, but Virginia was a multi-generational descendent of 

Campbellite ancestry. Moving to Western City in 1945, Willis and Virginia found 

already established Campbellite churches, but none which agreed with their particular 

doctrines, so they established a church which persists in that city to this day. In 1964 

they moved from Westem City to Southern City, where they eventually established 

Heavenly City Christian Church of that location. In 1972 Willis invited an old friend, 



81 

Oscar Hadley, to move to Southern City and share leadership of Heavenly City Church 

with him. 

The statement in the previous paragraph about agreement in all points of doctrine is 

important in understanding the "world view" of this group. While the major tenets of 

Campbell's teaching are held by many congregations, Campbellites as a whole are 

divided into subsets based on variables such as: Do they have a paid minister or are they 

led by laymen? Do they use instruments in worship or do they sing a capella? Do they 

have a Sunday school or not? Do they use one cup for communion, or multiple cups? In 

the case of each of these questions, the position of Heavenly City Christian Church is the 

latter one in each pair. 

Every possible permutation of these variables is espoused by a sizeable sect within the 

Campbellite churches. Because of their view of exclusivity in fellowship, each subgroup 

has little meaningful contact with the other groups. It is their belief that through diligent 

study, they will all eventually come into agreement on these issues (Ephesians 4:13). 

In terms of extended family relationships, subjects eMP, yMP and TjMP are first 

generation descendents of Willis Yancey, and subjects eFP and tiFP are their respective 

spouses. Subject KFP is a first generation descendent of Oscar Hadley. Subjects ^FP and 

iFP are sisters, and their brother James Street is the original founder of Continuous 

Progress School of Southern City. In terms of their longevity with the church, subjects 

eMP, ^FP, r|MP, 0MP, 0FP, iMP, iFP, and KFP are multi-generational descendents of the 

church, while subjects yFP, eFP, ^MP, riFP, and KMP are adult converts to the church. 

While individual descriptions of the subjects may be found in Appendix One, it is 

noteworthy to mention here that in the course of the eighteen year histoiy of the author's 

relationship with this group, subjects uMP and nFP were divorced, a practice that is 

extremely rare among this group. At the time this study is being submitted, subjects eMP 
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and eFP are separated and living apart. All the above subjects have continued to 

participate in the study, in spite of these changes. In both cases all children were beyond 

school age when these changes occurred. And finally, subject ylVIP was tragically killed 

in a gliding accident in 1997. His widow has continued her participation in the study. 

The data table on the next page, Table One, provides both the identification and some 

background information about the project participants. 

Choice One: Southern City Public Schools 

The information regarding Southern City public schools was obtained in a personal 

interview with the district curriculum administrator, Mr. Rob Scarbrough (pseudonym). 

Southern City's public school district consists of six elementary schools, two middle 

schools, and one high school, with a total student population of 7,182, an increase of 

17.6% in the past six years (Southern City Chamber of Commerce, 1997). In contrast, 

the combined private school enrollment is approximately 450, or 5.9% of the total school 

age population, considerably lower than the national average for private school 

enrollment. 

The mission statement of Southern City public schools reads as follows: 

The mission of the Southern City Public Schools is to develop lifelong independent 
learners, equipped to accept the intellectual, emotional, social, and physical challenges 
of citizenship in a changing world. Partnerships, [sic] established with students, 
parents, staff, and community, will assist the district in accomplishing its mission 

Mr. Scarbrough describes the Southern City district in terms that would be the envy of 

any administrator: high parental support, dedicated staff with little turnover, principals 

that are instructional leaders, good discipline. In terms of district philosophy, Mr. 

Scarbrough describes these schools as "child-centered, with principals frequently visiting 
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and teaching in the classrooms." The administrators use clinical supervision strategies 

for teacher evaluation. He emphasized that the middle schools are true middle schools, 

"more child-focused, as opposed to content-centered." 

Table 1: Program participants: identifications and descriptors 

Family Participant Year Moved to 
Southern City 

Highest Level 
of Education 

Dependants 

a null set 

null set 

y 
1972 12 YM113 

y yF123 y 
VF233 

6 
null set 

8 

eMP 1965 13 eF113 
8 eFP 1968 12 eF223 8 

eM133 

C 

^MP 1981 11 ^F116 

C 

CFP 1981 15 ^M126 

C 
;M236 

C ^F246 C 
I;F356 

C 

^M366 

ri 
TIMP 1965 11 riM114 

ri TIFP 1959 13 nF124 ri T1F234 ri 
T1F344 

e GMP 1981 16, B.A. 0F112 e GFP 1981 13 eM122 

I 

iMP 1983 16, B.A. IM1I4 

I 
iFP 1983 13 IM224 

I iF134 I 

IM344 

K 
KMP 1972 12 KM113 

K KTFP 1972 12 )CF123 K 
KF233 

Participants are designated by the following code: 
Families are assigned a Greek letter. 
M = male F = female P = Parent 
1st digit = ordinal by gender 2nd digit = ordinal in family 
3rd digit = total dependants 
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In speaking of Southern City's curricular philosophy, Mr. Scarbrough began with the 

statement, "Obviously, curriculum is still textbook driven." He went on to say that the 

Southern City district has been innovative in adopting a literature based reading program 

and dropping the use of basal readers in most of its elementary schools. As evidence of 

the district's progressive posture, Scarbrough mentioned that the district curriculum 

committee is already working on changes in its mathematics standards before the new 

state standards have been adopted. 

Much of the discussion of Southern City's curriculum revolved around the fact that the 

state in which Southern City is located has recently defined new state standards with 

which each district must come into alignment. A new assessment instrument for 

measuring student outcomes at grades three, five, eight, and twelve is part of the new 

standards policy. Scarbrough indicated that there are still a few districts which have not 

aligned with the new state standards, but was pleased to report that a state Department of 

Education official had told him that Southern City is "way ahead of other districts" in 

setting its own goals to implement the state standards. 

Table Two (following) reports the results of Southern City's Stanford Achievement 

test scores for 1997. 

Choice Two: Christian Traditional School 

The school known in this study as Christian Traditional School was founded in 1979 

by five families, three of whom were on active military duty at the time. Their goal was 

to provide an education for their own children which was consonant with their spiritual 

and philosophical beliefs. It was not a goal of the school to be innovative in pedagogy or 

methodology, hence the descriptive phrase, "traditional." Primary concerns of the 



85 

parents centered around the concept of truth, and the character-building function of 

education as expressed in their personal beliefs. 

Table 2: Achievement test scores for southem city public schools and Christian 

traditional school, 1997 

Reading Percentile Ranks Math Percentile Ranks 

Level State S.C.* C.T.* State S.C.* C.T.* 

3 41 53 70 41 50 71 

4 52 62 67 48 58 61 

5 50 60 69 47 53 55 

6 52 57 53 54 53 46 

7 52 57 74 50 57 75 

8 54 55 80 50 56 69 

9 43 47 62 54 51 74 

10 42 48 77 46 50 61 

11 46 54 88 46 54 83 

12 54 48 78 47 43 78 

* S.C. = Southem City Public School District, all schools' average. 

C.T. = Christian Traditional School grade level averages. 

From an initial eru-ollment of twenty-seven, the school grew rapidly during the first 

four years to a high enrollment of two hundred ten students in the fourth year. As the 

school grew, various locations were rented and various grade combinations were 
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attempted to accommodate the available teachers and numbers of students. Enrollment 

rose and fell as changes were made in financial policies, admissions policies, student 

conduct standards, and so on. In 1981 some of the school families incorporated a church 

as the overseeing body of the school, and the two organizations bought an existing 

building in which the school is still housed today. 

In 1991, the church board of directors authorized the election of a separate school 

board, which was composed entirely of parents. Three events of 1991 and 1992, the 

publishing of a statement by the school board redefining the purpose of the school, some 

adverse publicity about a safety concern, and a non-traditional curriculimi experiment in 

the high school, brought enrollment down to its lowest point since the first year of the 

school, fifty-seven students in 1993. Since that time, the school has returned to 

conventional classroom and curriculum arrangements, achieved accreditation through a 

private school accrediting association, and has experienced an average yearly growth rate 

of nineteen per cent from 1993 through 1998. 

In July of 1979, parent T|FP wrote a letter in response to a newspaper advertisement 

about the newly formed school, expressing an interest in looking into "schooling 

alternatives" for her children. Eventually a meeting was held with four or five families 

of Heavenly City congregation, resulting in the enrollment of families Epsilon, Eta, and 

Kappa the very first year. As the data section will show, various other Heavenly City 

families entered and left the school in subsequent years. 

Choice Three: Continuous Progress School 

Continuous Progress School was founded in 1987 by James Street, a member of 

Heavenly City Christian Church, under the acronym A.C.E., which represented. 
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concurrently, the curriculum distributed by Accelerated Christian Education, Inc., and a 

local entity, the Academy of Christian Education. 

From the beginning A.C.E. had a unique structural feature. Occupying a building on 

the property of Willis Yancey, A.C.E. was set up in the manner prescribed for all A.C.E. 

schools (see chapter two) with student offices, scoring tables, testing tables, etc. A.C.E. 

also promoted and enabled homeschooling by providing their materials for use at home to 

families who wished to purchase them. Hence, some families in this study have children 

who variously attended the learning center on the Yancey property or studied the same 

materials at home, both under the auspices of A.C.E. For the purpose of this study, these 

are distinguished as separate schooling choices, with the time spent at the Yancey 

property attributed to Continuous Progress School and the time at home designated as 

homeschooling. 

In 1990 Mr. Street sold the materials and furniture of A.C.E. to Canyon Chapel, a 

church in rural Guernsey, about fifteen miles southeast of Southern City. During the 

1991-92 school year the school continued to go by the name A.C.E., but in 1992 the 

name was changed to reflect the sponsorship of Canyon Chapel. In this paper it will be 

referred to as Continuous Progress School from 1992 to the present, reflecting the 

uniqueness of its individualized, self-paced curriculum. 

Both in its years as A.C.E. and Continuous Progress, this school has remained quite 

small. Enrollment has varied between fifteen and thirty-five at different times. The 

current enrollment of Continuous Progress School is thirty students in grades one through 

twelve. They are organized in two learning centers, elementary and secondary, with one 

supervisor and several monitors in each center. A new administrator came to 

Continuous Progress in 1996, and this administrator is currently meeting with a group of 
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parents from the present student body who are desirous of changing the school to a more 

conventional format. 

Choice Four: Homeschooling 

While for some families in this study, homeschooling has been as broad and 

individually unique as the six disparate streams discussed in the literature review, the 

majority of the Heavenly City families who have attempted homeschooling have done so 

in relationship with the Continuous Progress School and the A.C.E. curriculum. 

In the early 1980's, A.C.E. leaders at the corporate level began to recognize the 

potential of their curriculum for homeschooling. Since it is already completely written 

for all grade levels and all subjects, it can be implemented by anyone who can read and 

follow directions, and is ideally suited for flexibility in scheduling. For a short time a 

"secularized" version was marketed under the name "Basic Education." Sold to be used 

in the same manner as it is used in A.C.E. schools, it still enjoys a wide popularity among 

homeschooling families. 

In the data section which follows, a careful distinction will be made between those 

families (and those years) in which the homeschooling consisted of applying the A.C.E. 

curriculum in a home setting, and those in which some totally different approach was 

being used. 

Research Methodology: Participant Observation 

As reported in the literature review section, there are large number of surveys 

reporting reasons for school choice based on limited and sometimes disparately worded 
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questions. An in-depth study of the choices of a few families was chosen for this study 

out of a desire to probe the thought processes of those who have made a variety of school 

choices. The objectivity and rationality which are normally characteristic of this group 

(Osbom, 1983) make them an interesting population for observation. In addition, their 

high degree of consonance on a large number of potentially divisive issues made them an 

ideal group for this study. Among the seventeen sampling strategies identified by Kuzel, 

this population would be called a "homogeneous grouping", which is convenient when 

studies have such a narrow focus as this one has (Kuzel, 1992; Patton, 1990). 

From the time the author first met the members of Heavenly City Christian Church, it 

was apparent to him that this group represented distinct ethnological dimensions. So 

inclusive and culturally resistant are their attitudes and behaviors in most areas, that one 

is impelled to look for the common threads of reason which govern their thought 

processes. Spradley has said that the essential question of an ethnographer, when 

confronting a new culture, is "How do they understand their world?" The author's 

original question regarding this group of people was similar: "Given the uniformity of 

their thinking in so many areas, why do they make such divergent school choices?" 

(Spradley, 1980). 

Following Spradley's pattern for gaining accessibility, making varieties of 

observations, gaining access to internal conversations, keeping varieties of records, and 

becoming a limited participant, the author has spent hundreds of hours with this distinct 

people group. It is safe to say that no one else, in this particular setting, has become so 

knowledgeable of the thinking and behaviors of this group without becoming a full 

member. 

In return, the members have been open and remarkably candid. Although it is partly 

in their nature to be candid to anyone (in keeping with the high value they place on 
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truthfulness), members have even overcome the obstacle of the fact that the author is 

intimately identified with one of the school choices in order to speak frankly about the 

weaknesses or drawbacks of that particular choice. This propensity toward candor is 

significant in balancing tlie potential for bias, both on the part of the researcher and the 

informants. 

The significance of the author's role as a participant observer lies both in the openness 

with which the informants are willing to discuss their thought trails and the cumulative 

effect of nineteen years of personal observations which can be drawn on in analyzing the 

statements made by the participants. 

Data Analysis 

In chapter four, data will be presented which is derived from three sources: 

descriptions from personal observation, tabular summaries of a written questionnaire, 

and quotations from both formal and informal interviews (Spradley, 1980). The written 

questionnaire was collected seven years after each informants' original agreement to 

cooperate in the study, and updates some of the initial information by which the 

informant was selected. The written questionnaire also served as a springboard for the 

formal interviews. 

The final interview with each parent reflects on the entirety of that family's schooling 

choices from the time the first child entered school to the present. For most of the 

selected families, all children have now completed school through twelfth grade. 

Although, as stated earlier, the relationship between the author and these informants is 

relaxed and open, the author utilized the questioning technique labeled by Wolcott as 

"investigative journalistic" interviewing, in which the interviewer often rephrases the 

question in order to obtain more thoughtful responses (Wolcott, 1992). Although the 
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author found no need to be adversarial in order to elicit more candid responses, he 

occasionally revisited choice statements in order to obtain the most thoughtful response 

possible. 

Following established qualitative research procedures, the data obtained from 

observations, the written questionnaire, and the interviews was organized into several 

data tables, coded for categories, themes and patterns, examined for emergent 

hypotheses, and re-examined for alternative explanations of the data (Marshall and 

Rossman, 1995). Initial coding categories were based on the author's expectation of 

types of reasons stated for school changes: environmental concerns (including safety), 

professional concerns (including academics), and moral concerns (and other belief-

related concerns). As expected, new categories emerged as the data was analyzed: 

recognition of individual differences, supervisory concerns, and peer influence, to name a 

few. Pattern codes were added to the original codes to reflect these themes (Miles and 

Huberman, 1994). 

Data displays in chapter four include both tabular data derived from the written 

questionnaire and matrices formulated from emergent patterns. These displays will 

combine both quantitative and qualitative elements, as is often the case in this type of 

study (Howe, 1985, 1988). 

The PEERS TEST as a Referent Instrument 

As one measure of the thinking of the test population, they have been administered the 

PEERS Test, a world view opinion survey from the Nehemiah Institute. The PEERS Test 

is designed to sample the subject's "world view" in five primary areas of interaction 

between members of any society: politics, economics, education, religion, and social 

issues. Test results are reported on a scale on which the subject's responses are arrayed 
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on a continuum from "socialistic" to "Biblically theistic," both as an overall score and 

separately for each of the five categories (Nehemiah Institute, 1994). 

In addition to the analysis provided by the standard scoring of the PEERS test, the 

author analyzed responses from the test population in order find areas of consonance and 

divergence in their thinking. The hypothesis of the author, when choosing the PEERS 

test for this study, was that there would be a high degree of consonance in the thinking of 

members of this group on these kinds of issues. 

Other questions to be examined 

As stated in chapter one, the primary research questions driving this study are: 

1. What factors influenced each separate schooling choice? 

2. What was the parents' understanding of the curricular differences among their 

several choices? 

3. To what degree did curriculum affect the parent's final choice of a school? 

4. What does the evidence show about parents' ability to make effective choice? 

In addition, the author expects many other questions to arise as the data is analyzed. 

Examples of questions which could arise are: 

1. Is there a common progression in the choices made (from most formal - public 

school, to most informal - home school, for example?) 

2. When new choices are made, what factors override previous priorities? 

3. How are choices influenced by others in their peer group? 

4. Are there environmental interests other than safety? 

5. How do social relationships with individuals in the schools affect choices, since 

this group traditionally chooses social isolation? 
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"...an education established and controlled by 
the state should only exist, if it exists at all, a 
one among many competing experiments." 

John Stuart Mill 

"But if I am wrong, 1 would like one small point 
about private education to be understood: 
private education does not need choice: America 
does." 

Rev. G. E. Conway. 

CHAPTER FOUR 

RESULTS 

The data obtained in this study falls naturally into three categories, around which the 

information supplied in this chapter is organized: the information about the test 

population which is revealed by the PEERS Test, the information which can be deduced 

from the written questionnaires concerning each family's choices, and the themes which 

arise within the comments and observations made during the exit interviews. Each of 

these groupings also gives rise to several sub-categories and minor themes, which will be 

commented on briefly, as well. 

Part one: The test population as described by the PEERS Test 

Understanding data from the PEERS Test 

As mentioned in chapter three, the PEERS Test was developed by the Nehemiah 

Institute for the purpose of assisting conservative Christian groups in evaluating how 

consistent the thinking of their constituents is with truths revealed in the Bible, on 
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political, economic, educational, religious, and social issues. The test consists of seventy 

statements, fourteen from each of the five categories mentioned above, to which the test 

taker indicates agreement or disagreement on a five point Likert scale. 

Scoring the PEERS Test is criterion-based, although normative data are available. 

The five point spread in the Likert scale is simplified for scoring purposes into a binary 

choice of "agree" or "disagree", with the agreement criterion being the position closest to 

the relevant teachings from Scripture. While some may say that such agreement would 

be subjective in nature, the Nehemiah Institute has published position papers to explain 

the rationale for most of its answers, especially those most likely to be controversial. It 

would be safe to say that most conservative Christians, even if they did not score well on 

the test, would agree with the Nehemiah Institute's reasoning after reading the Position 

Papers. In particular, these position papers would strongly agree with the thinking of 

most of those who are involved with curriculum development in Christian day schools, 

and theologically, with those of the Reformed or Calvinist camps.. 

Individual scores, based on a raw score of items "missed" according to the Biblical 

agreement standard, are expressed on a scale of -100 to +100. This score is derived by 

weighting individual items with a +5 for strongly agreeing with the Biblical position, a 

+3 for somewhat agreeing with the Biblical position, a 0 for the neutral position, a -3 for 

somewhat disagreeing with the Biblical position, and a -5 for strongly disagreeing with 

the Biblical position. The Nehemiali Institute interprets scores in the range from seventy 

to one hundred as representing a generally "Biblically theistic" position, scores in the 

range of thirty to sixty-nine as being a "moderate Christian" position, scores in the zero to 

twenty-nine range as a "secular humanist" position, and scores below zero as 

representing a socialist position. 
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The normative data for the PEERS Test appears as Appendix Two. It is important to 

note that the vast majority of those in the over 4,000 subjects in the norming group were 

students and faculty in Christian high schools and colleges. Over seventy-five per cent 

of the norming subjects would classify themselves as conservative Christians. 

Degree of congruence as demonstrated by PEERS 

The hypothesis of the author was that the test population from Heavenly City 

Christian Church would show a high degree of congruence in their responses to the types 

of questions on this test, and this is addressed in Table Three, below. This table takes 

each of the seventy test items and groups them by quartiles. The first column, 0-25, 

represents items for which fewer than twenty-five per cent of the group "missed" the 

item. Since the test population consisted of only thirteen adults, this would mean that 

there were fewer than four misses on each item. The other extreme quartile, 76-100, 

shows high congruence among "missed" items, fewer than four subjects per item. The 

middle two quartiles, 26-75, would show incongruence, with four to nine subjects taking 

either position. Adding the two highly congruent extremity quartiles together, we see 

that the number of test items on which the test population has a high degree of 

congruence outnumbers the congruent items for the normative population by about two to 

one, 66% to 34%. 

Table 3: Degree of congruence by percentile 
High Congruence 
(Conservative) 
(0-25) 

Low Congruence 
(26-75) 

High Congruence 
(Liberal) 
(76-100) 

High Total Low Total 

Heavenly City 
Number of Items 

36 24 10 46 (66%) 24(34%) 

National Norms 
Number Of Items 

24 46 0 24 (34%) 46 (66%) 
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Degree of "conservatism" as shown by PEERS Test 

While the PEERS Test does not use the word "conservative" in its reporting 

terminology, for the purpose of making comparison data meaningful, the author identifies 

the "Biblically theistic" position, correlated to a high positive score as the most 

conservative position, the "moderate Christian" position as somewhat less conservative, 

the "secular humanist" position as much less conservative, and the "socialist" position as 

the least conservative. 

In this continuum, as Table Four below will show, the test population scored more 

conservative than the normative population on 45 of the seventy test items, and the 

normative population scored more conservative on twenty-five of the seventy test items. 

By another two-to-one ratio, the Heavenly City population proves itself to be more 

conservative than the normative population, themselves a self-identified "conservative 

Christian" group, for the most part. 

Table 4: Number of questions more conservative 

Heavenly 
City 

45 (64%) 

National 
Norms 

25 (36%) 

Number of Questions} 
More Conservative : 

National Norms 

25 

Heavenly City 

45 

Degree of "conservatism" in five subject categories 

Again using the continuum from "Biblically theistic" (most conservative) to 

"socialist" (least conservative), the test scores of the Heavenly City test population are 
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compared to the normative group, this time in each of the five subject categories covered 

on the PEERS Test. In Table Five below, we see that the Heavenly City population 

scores more conservative than the normative population in all categories except religion, 

once again by margins which approximate the ratio of two-to-one. 

This anomaly regarding religious beliefs is easily explained. Several of the religious 

items on the PEERS test represent beliefs which interpreted in a distinctively unique 

manner by the Heavenly City group. Two examples would be their disdain for the 

practice of tithing and their peculiar view of the obsolescence of Old Testament law. 

While the PEERS Test was constructed along the broadest possible terms of agreement 

among conservative Protestants of the Reformed tradition, it cannot be adjusted for 

unusual groups such as the Heavenly City congregation. In this regard, the 

"conservative" position of the test designers would appear to be the less Biblically 

orthodox to the Heavenly City group, because of their unique interpretation of the New 

Testament, but only on a small number of test items (three, at most). 

Table 5: Degree of conservatism by category compared to national norms 
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Part two: Data about choices from written questionnaires 

Summary of all reasons for leaving 

In the written questionnaires given to each subject, the opportunity was provided for 

subjects to indicate reasons for leaving a particular educational option separately from 

their reasons for choosing a subsequent option. This was in recognition of the fact that 

sometimes one could outweigh the other, but the opportunity to express both would 

provide better quality information. 

As can be seen in Table Six below, problems with the existing option far outweighed 

all other reasons for leaving behind a particular choice. Implicit in this information is the 

suggestion that many parents would not look for new choices if there were not problems 

of a large degree in the existing schooling option. 

Second in importance for leaving was the selection of what was perceived to be a 

better option. The fact that these two reasons were given most frequently for leaving 

behind a schooling choice and making a new one suggests that the parents are making 

thoughtful choices on the basis of perceived educational values rather than the other 

possible reasons provided: convenience, a housing move, or problems with the child. 

Somewhat disconcerting is the fact that the third most frequent choice was "other", 

which seems too ambiguous to provide useful information for so popular a choice. The 

subsequent oral interviews revealed that the three reasons most often summarized by 

"other" were influence by adult peers of the parents, financial inability to meet the costs 

of a particular option, or a selection made by the student him (her)self. 
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Table 6: Summary of all reasons for leaving 
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Summary of all reasons for choosing 

A different set of options were provided for parents to indicate their reasons for the 

choice of a particular new option, as can be seen below in Table Seven. Like the 

majority of previous studies in school choice summarized in chapter two, environmental 

factors were overwhelmingly the most frequently cited reasons. Later in the oral 

interviews this category is broken down in the discussions to several subcategories. 

The second place ranking of philosophical reasons is also similar to previous studies, 

especially those studies in which nonpublic choice was included. The "other" category 

again ranks third, but this time more distantly, while "teaching" and "curriculum" tie for 

fourth. Although "convenience" is once again rated insignificant in these written 

questionnaires, the subsequent oral interviews suggest that it may have played more of a 

factor than parents first thought. 

In fact, had this study stopped with the written questionnaire, virtually no advance 

over any previous study would have been made. Parents generally did not give much 

place in their responses to the written questionnaire to curriculum, the subject of interest 
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to this investigator, and environmental concerns and philosophy are not new ideas to 

those who study why parents choose schools. The oral interviews, however, proved to 

provide a more complete story of the complexity of parents' school choices. 

Table 7: Summary of all reasons for choosing 

IS-f' 

Convenience Curriculum Philosophy Teaching Environment | Other 1 

a Number of Subject Changes 1 6 16 6 18 1 8 1 

Summary of reasons for leaving by school type 

The subjects' stated reasons for leaving each type of schooling produce some 

interesting contrasts, as can be seen in Table Eight below. It is significant, first of all, 

that only from public schools do the subjects list "better option" as the overwhelming 

reason for leaving. Whetlier the views of parents toward nonpublic options are overly 

optimistic or perhaps even colored by an antagonistic press, there appears to be a 

pronounced belief that other options, whether private schools or home schooling, will 

prove to be better. This reason is only stated once in leaving any other option, by one 

family who discontinued home schooling. 

The next most dramatic result is that the most frequently stated reason for leaving the 

other three options was identical, and almost equal in frequency: problems with the 
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option itself. Some of these particular problems are discussed in detail in the analysis of 

the oral interviews. 

Once again, the option of convenience is never cited by the parents, but the interview 

analysis will show that it was indeed a factor in several of the schooling moves. The 

"other" category appeared most frequently in relation to moves away from the Christian 

Traditional School, and here it was often a financial problem because of the tuition rates 

being increased. Only in public schooling and home schooling were problems with the 

child a factor which precipitated a schooling change. 

Table 8: Reasons for leaving by school type. 
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Summary of reasons for choosing by school type 

The reasons for choosing a school are much more evenly distributed than the reasons 

for leaving, when viewed through the lens of each of the four choices separately. The 

one outstanding statistic, as can be seen in Table Nine below, is the philosophical choice 

for Continuous Progress School. This is a tribute to the very persuasive and aggressive 

education of parents toward the benefits of this choice by James Street when he first 

opened the Academy of Christian Education. 

While some of the same philosophical arguments (parental responsibility supercedes 

statist interests, education is not neutral, powerlessness of public schools to teach "why's" 

and "how's" because of lack of eternal frame of reference) could be made by home 

schoolers and Christian Traditional School, it is apparent that proponents of neither of the 

other two options ever made as compelling a case for choosing their option as did James 

Street to the members of Heavenly City Christian Church. 

It is interesting that the second most frequently named reason for choosing Continuous 

Progress School is identical with the top-mentioned reason for choosing the other two 

nonpublic options: environmental concerns. As mentioned earlier in this section, 

environmental concern is a well-established, long time reason for choosing alternative 

schooling. 

Other observations from this section include the fact that curriculum only appears as a 

factor in the home school and public school choice. What was anticipated to be a major 

feature of this study once again does not appear to be significant in the minds of the 

subject parents. This impression changes, however, when the data from the oral 

interviews is reviewed in part three of this chapter. 

It is also interesting that while the reasons for choosing Continuous Progress School 

are marked by extremes (two high responses to "philosophy" and "environment", with 
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zero responses to the other factors), the reasons stated for choices of the public schools is 

evenly distributed and inconclusive. 

Table 9: Reasons for choosing by school type. 
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Incidences of change by direction 

One of the additional questions posed at the end of chapter three was about direction 

of change; is there a common progression in the choices made? Unfortimately, an 

analysis of the four outer change charts in Table Ten below is inconclusive in answering 

this question. 

For example, while the single largest type of change was from Christian Traditional to 

public, most of those changes came early in the study when some members of Heavenly 

City were still concerned about doctrinal problems at Christian Traditional, and also at a 

time when there was a large tuition increase at Christian Traditional. At the other 

extreme, the fact that there were zero instances of transfer from Continuous Progress to 

Christian Traditional does not make an interesting statement in light of the fact that in the 

school year after the last year covered in the study (1998-99) there were fifteen transfers 

from Continuous Progress to Christian Traditional, none of which involved children from 

the Heavenly City congregation. 

While the large inner change chart on Table Ten may very relevantly show that the 

largest percentage of school changes was away from public schools (40%), the fact that 

the fewest changes were away from Continuous Progress is not very meaningful in light 

of phenomena such as the one recounted in the previous paragraph (a single year in 

which over half the student body transfers to Christian Tradition School). Perhaps the 

only interesting generalization which can safely be inferred from these two tables is, 

unfortunately, one that was self-evident before these questionnaires were collected: this 

is a group of parents who are open to trying alternatives to the public schools. 
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Table 10: Incidences of change. 
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Schooling choices by chronology 

A more satisfying answer to the question of progression in choice-making is obtained 

by looking at the chronology of change in Table Eleven below. A quick study of the 

chart shows the choices made by Heavenly City parents fall very clearly into four logical 

periods: the Ascendancy of Christian Traditional, 1979-1985; the Return to Public 

School, 1985-1987; the Ascendancy of Academy of Christian Education/Continuous 

Progress School, 1988-1993; the Period of Committed Choices, 1993-1998. 
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Table 11: Children in each school by year 
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In the years 1979 to 1985, parents in Heavenly City Christian Church perceived only 

two schooling choices: the public schools and Christian Traditional School. The fact 

that early families who enrolled in Christian Traditional were enthusiastic about its 

distinctives, the fact that Christian Traditional charged virtually no tuition during those 

years, and the fact that the local public school district was riddled by a teachers' strike in 

1980-81, all combined to make Christian Traditional an increasingly attractive choice for 

members of the Heavenly City congregation. All this changed dramatically in 1985 when 

the school board of Christian Traditional announced a structured tuition policy for the 

following academic year. This announcement combined with a doctrinal problem to 

cause the number of students in Christian Traditional School from the Heavenly City 

congregation to drop from fourteen to three in just one year. 

The doctrinal concerns of the Heavenly City parents was typified by a field trip to a 

music festival during which children from Christian Traditional School were housed at a 



107 

religious organization representing a tradition very much opposed by members of 

Heavenly City Christian Church. Upon reporting the trip to their parents, some of the 

children made statements which caused some parents from Heavenly City church to 

assume they had been so positively influenced by this visit that to let them continue in 

Christian Traditional School v^^ould be tantamount to turning their children over to a 

belief system completely alien to their own. 

With the exception of the Eta family, all children from Heavenly City returned to 

public school during the years 1985-1987. It was during this period that James Street, a 

brother to the wives in the Zeta and Iota families, moved to Southem City and joined the 

Heavenly City congregation. Already acquainted with the Accelerated Christian 

Education format and philosophy. Street began systematically challenging the choice of 

educating Christian children in public schools and teaching the philosophy of parental 

responsibility and independent educational choices advanced by the A.C.E. originators. 

So effective was Street's program of information that the public school enrollment of 

Heavenly City children dropped dramatically in 1986-87 to only five in 1987-88. 

In 1987-88, as a result of James Street's efforts, parents of ten Heavenly City children 

began educating them at home, using the A.C.E. materials. Mr. Street, at the same time, 

opened a single proprietorship Academy of Christian Education in Willard Yancey's 

recreation center, adjacent to the Southem City meeting house property. By the end of 

that school year, six Heavenly City children were enrolled at the A.C.E. program at the 

recreation center. 

Enrollment of Heavenly City children in the A.C.E. school remained strong for the 

next four years, but in 1990 James Street sold his school business to Canyon Chapel, a 

congregation in rural Guernsey, about fifteen miles southeast of Southem City. From this 

time on the school is referred to in this study as Continuous Progress School. By 1993-
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94 there were no Heavenly City congregation children remaining in Continuous Progress 

School, and none have enrolled there in subsequent years. When asked about this in the 

interview process, the explanation of the parents whose children had been enrolled was 

that when the leadership of the school changed from Mr. Street to Mr. Happy, a member 

of Canyon Chapel, many of the school's behavioral and academic standards were 

lowered, and they no longer had confidence that their children would receive a quality 

education at Continuous Progress. 

The final period covered in this study, from 1993 through the present has been one of 

little change among the schooling choices of Heavenly City parents. Only four families 

still have school age children at this point. In the case of the Zeta parents, the children 

are foster children who came into the family after the four natural children of the Zeta 

parents had already finished high school. Each of the remaining families is committed to 

their current choice: YF233 will remain in public school, the Zeta children will probably 

remain at Christian Traditional School, IM344 will graduate from public school next 

year, and the Kappa family will probably continue to home school their two youngest. It 

can also be mentioned here that the three families which originally volunteered for this 

project but have never made a schooling change, families Alpha, Beta, and Delta, will 

always remain with their original choice, which was the public schools. The period of 

exploration and experimentation is completed, and each family is content with their final 

choice. 

Part three: Themes in exit interviews 

Analysis of themes 

In this section, information gleaned from the exit interviews with each adult parent 

will be analyzed in terms of topics which answer the research questions. While the 
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interviewer knew the questions he hoped to have answered by the subjects, many times 

the questions were indirect or understated, in order to allow those themes to emerge 

which were of most importance to the subjects. As a result, some of the themes explored 

herein were somewhat unanticipated, but nevertheless of significance to the overall 

question of how parents choose schools. 

Three major themes emerged, and they will receive the most attention in this analysis: 

the parents' ability or inability to recognize individual differences among their children, 

curricular issues as recognized or not recognized by parents, and environmental issues, 

particularly safety and peer influence. Minor themes, which will also be reviewed 

briefly, were supervisory concerns, questions of values and character, philosophical 

concerns, and finally, the subjects' perceptions of change motivations. 

Notations following direct quotations in this section will refer to the subject making 

the statement by his/her code name and will also reference the paragraph number (keyed 

to the complete transcripts in Appendix 5) in which the quotation appeared naturally. 

Individual differences, positive examples 

Among the four original research questions was one which dealt with the efficacy of 

parents to make wise choices. A number of voices were quoted in chapter one who are 

skeptical about the ability of parents in this area, implying that all educational decisions 

in a child's life should be left to "experts." 

As the parents in this study talked freely about their educational decision-making, one 

persistent theme which arose rather early and was reflected in the majority of 

conversations was the parents' recognition of individual differences among their children. 

While none of these individuals would have been privy to the professional discourse on 

the subject of learning styles which was so prevalent in the decade of the eighties (Keefe, 
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1987; Dunn, 1988), these parents nevertheless intuitively recognized innate differences 

among the own children and attempted to address these in terms of their educational 

choices. 

For example, in discussing why the A.C.E. curriculum was not suitable for all 

students, uses her own terminology to talk about the common learning modalities known 

to all teachers: 

but the ones who learn by reading, by seeing, the pictorial learners, they seem to do the 
best. The ones that like to read and understand what they are doing, and they'd go on 
with it. The auditory leamers, like yMl 13, were constantly getting the monitors to 
come and explain things to them. And the "hands on", the kids that have to leam by 
doing, they fidgeted a lot. They messed with things in their desks; they had a hard 
time because there wasn't the facilities to actually do experiments. The problem kids 
were usually the real fidgety boys, and the girls that liked to keep things orderly and 
neat were the ones that seemed to get the most out of it. (yFP, t 14) 

Another parent stated his observations about learning styles in terms of his 

management functions among adults: 

One thing that I'm becoming more and more aware of I do a little bit of management 
training for different people — therefore different kids are stimulated and leam in 
different ways. Some are structured leamers, some are conceptual leamers, and so on 
goes the list. I think some of those diagnostic tests are good so that you can find a 
school curriculum program that would best address them. Also, I look for any 
learning deficiencies, such as iF134's dyslexia. I think if we'd caught that earlier, she'd 
have had better experiences in her first couple years. (iMF, 22) 

At another point in the interview, the same parent mixes comments about learning 

style and intelligence with terminology more related to personality types: 

because they were just of a different temperament and didn't have as much of an 
investigative, problem-solving mind. In my opinion, home school was definitely the 
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answer for iF134. She was very tender-hearted and being raised with two older 
brothers. Her self-image coming out of the first three or four years of school was 
tender and it lacked at times. I think that increased in momentimi, and I think it was in 
her seventh or eighth year she got some home school award for everything she had 
done. (iMP1|20) 

Another parent shows familiarity with the term "learning style": 

I guess it was not her learning style or something and it just did not work out for her at 
ali. The other two were bored with them [A.C.E. materials] and frustrated by them. 
Although they did learn. (TIFP, ^ 106) 

Sometimes the parents' insight into unique personality traits of their own offspring 

were related directly by the parent to the type of educational environment and curriculum 

which was used: 

She really enjoyed working on class/team projects and that is something that didn't 
happen in the A.C.E. school. It was all pretty individualized and yF123 likes to work 
with other people. So she blossomed at the public school with doing the team projects 
and things together. (yPP, H 50) 

And another time the same parent says of the same student: 

she was in the DECA Club (at Southern City Public High School) that went to a 
statewide competition and won a prize in that. She needed to be challenged and this 
was the area she chose to be challenged in (yFP, 54) 

Another parent showed insight into why aspects which some parents saw as detriments of 

the A.C.E. curriculum were actually benefits for his son: 
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He wanted to continue and do good in school and get academics, but he also wanted to 
have time to do other things. With the A.C.E. program he had minimal homework. So 
that was all accomplished during the school hours. (iMP, ^ 5) 

The insights of yFP into her daughter's personality helped her as a parent to understand 

her daughter's reaction to various educational environments. Here she speaks of yFl 23 in 

public school; 

She got along real well in all her classes. She always was popular and had a lot of 
friends. The teachers liked her. She didn't have any trouble with her work. SoyF123 
was one of the ones that when she got done she was bored and so she tended to - she 
never got in trouble, but she and her friends would get into things between school and 
yP 123 getting home. (yFP, ^ 42) 

And here she speaks of her daughter's performance as a home schooled student: 

She is one of these girls tliat excelled because she's organized and neat. She took notes. 
She loved to read. So she did well. She'd get her work done and she'd want to go outside 
and play and yMl 13 would still be fiddling with his. So she would get bored. She 
always had that problem. She'd get through with her home school way faster than anyone 
else and then she wouldn't have anything to do until -^113 got finished. She did all right 
with it, but she was just too organized and she got it done so quickly that she never 
needed any help or explanation. She just kind of handles it on her own. yF123 is a self 
starter, and she can think of things on her own. (yFP, TI 46) 

Another type of individual difference which is often significant in terms of child 

development and later educational adjustment is the child's place in the "family 

constellation" (Dreikurs, 1987). In this quotation yFP, shows an appreciation of an 

educational benefit enjoyed by her youngest daughter; 

And I think probably having an older brother and sister that read to her and played 
with her a lot probably helped because she didn't have any trouble at all learning how 
to read and catching up. She always did real well. (yFP, 158) 
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Another parent who recognized some of the effects of birth order (Leman, 1985) is 

9MP in this quotation: 

And I think the difference is — you know, one's a first bom, one's a second bom, one 
was a leader, one was a follower, and the differences in the personalities in the two 
children was a significant factor in our choices. (0MP, ^ 51) 

Some of the parents were their most articulate about individual differences when 

contrasting two of their own children, as in the following examples: 

I guess we're convinced that each child is different and each family is different and 
that the choice can very well be on an individual child basis depending upon the needs 
and the abilities and the options that are available. (0MP, ^ 288) 

Well there's a difference in personalities in these two kids. iM224 is a very focused 
child; he likes socialization, but he's not as socially motivated, as socially influenced 
as iMl 14 is — iM224 was focused — so it (attending public high school) tumed out 
to be a very positive experience for him. Not that iMl 14 couldn't have handled it, 
they're just different kids and you have to know your own child to make those 
choices." (iFP, ^ 9) 

One specialized form of knowing about individual differences is understanding a 

child's limitations. Several of the parents in the study gave good evidence of having 

understood various limitations among their children; 

.. .with the college, it was back to more self study, self motivation, and it has always 
been hard for him to do that. (yFP, H 38) 

He tends to almost every spring just slow down and lose interest in school. He wasn't 
happy about going to school and he never did like homework. He would do what he 
needed to do for school. (TIFP, ^ 44) 
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He started Head Start when he was four because he had a speech problem. He was 
difficult to understand, his speech, and he had a stuttering problem. So he went to one 
year Head Start with some intensive speech therapy that was very effective, made his 
kindergarten year much easier. (iFP, f 6) 

An interesting insight on the part of one parent interviewed showed that the subject 

understood that a dynamic teaching/learning relationship depended not only on 

understanding the uniqueness of the individual child, but on understanding the inter

relationship between child and teacher/parent: 

I think a lot has to do with, I guess, the relationship that the parent has with the child 
and the child's nature. I think all those play into it, and the options available to a 
parent, in my opinion, would be ideal if the parents decided based on the nature of the 
child and based on their own nature what would be the best option for them. And in 
our case I think a couple of my children would have done real well in any 
environment. But then there are a couple that, I think, blossomed in the CTS 
environment. (tlMP, ̂  22) 

Individual differences, negative examples 

When we look frankly at the question of how well non-educator parents understand 

the complexities of individual differences, we can also find some inconsistencies, just as 

we would expect with any segment of society. Looking at some contradictions to what 

has been cited previously, we find some statements like these: 

[iF134 returned to public school]_Mostly because the other kids went back to public 
schools and it's better to have your kids all in the same school with the vacation 
schedules I guess, was probably part of our reasoning there. (iFPf 11) 
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While convenience may be of some importance, it does not take individual differences 

into consideration. The whole question of convenience will be considered later in this 

section. 

In one family, the difference between two siblings caused difficulties in evaluating the 

progress of the less gifted student dispassionately: 

So I would sense a harshness with you [speaking to her husband] toward 6M122 and I 
would react to that and...and so then we'd all have emotional factors going in. And 
then I would make appeal to you, "come and ask me what happened today before you 
just look and see the work isn't done. (0FP, ^ 152) 

One family expressed the frustration of knowing that their child had a learning 

problem, but never having found a way to deal effectively with it: 

8M133, the youngest child, tended, and again because of his ADD that, and I think this 
is still something that we probably need to pursue. He was always distracted and 
never really focused on homework or would lose assignments or would forget what 
was supposed to have been done. Because of the ADD, or because he just didn't apply 
himself, we had a lot of challenges and problems. And I see that carry over today in 
his adult life — that he has some tendencies to not be able to be real organized or stick 
with things. (eFP, 56) 

Earlier the same parent expressed frustration with an entirely different problem with 

her older daughter; 

We had a lot of difficulties trying to work math homework, and her nature seemed to be 
that way until she got so frustrated, she cried. I wouldn't be able to help her or get her to 
sit down and listen to me. So that was an experience. (eFP, ^ 56) 

In these two cases, the parent had an adequate appreciation of the unique learning 

characteristics of each child, but no strategies for helping the children to overcome them. 
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Sometimes such frustration leads to indifference. And while there was no real indication 

of serious indifference on the part of Heavenly City parents toward their children's 

education, there was a recognizable tendency to ignore problems when they weren't 

severe or immediate, as in the case above with the mother who realized that her son's 

attention deficit disorder characteristics still have not been improved, even in adulthood. 

Another mother spoke of "leaving well enough alone" in these terms: 

I guess I really didn't follow up with his education and academics that much. I think 
he continued doing well on his standardized tests, so there really wasn't a question then 
as whether it was adequate, because it seemed to be. (riFP, 134) 

This indifference can sometimes lead to such a frustration that the parent resigns as 

decision-maker: 

eF223 just kind of did her own thing during this time. She made her own decisions, 
and I guess for some reason it was just easier than fighting with her about it" (eFP, t 
52) 

Yet it never seems too late for new insights to come. After complaining about the 

excessive number of fiind raisers at Christian Traditional School, 0FP found an 

unexpected benefit as she mused on a unique effect fund raisers had on her less gifted 

son: 

And yet, I saw a side of 0M122 come out with fund raisers that still just leaves me in 
awe. He has no reluctance to knock on a door, or to approach someone, or to even 
make a phone call, although he's not eagerly doing that, whenever it came time for a 
task, he — had the desire to... to do well, and it was something he thought he could 
do. (0FP,t 241) 
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Individual Differences, Summary 

To summarize this section on "individual differences", here are some generalizations 

which can be induced from these quotations; 

1. Even parents without formal higher education can recognize intuitively the unique 

learning characteristics of individual children. 

2. In addition to recognizing unique intellectual characteristics, parents may also 

recognize personality differences or birth order characteristics which could impact a 

child's learning. 

3. Some parents thoughtfully apply what they see about their children's unique 

learning styles to the selection of which school or curriculum might be effective for each 

child. 

4. Many parents can effectively analyze even very complex learning problems among 

their children, but they are not always successful in treating the problems. 

5. Some parents place convenience as a higher value than finding appropriate 

schooling for each child according to his/her learning abilities. 

6. It is often tempting to compare students from the same family with unfair regard 

for unique differences between them. 

7. Sometimes retrospect can bring parents insights to a child's unique qualities which 

are difficult to see during childhood or adolescence. 

Curricular Issues, positive examples, A.C.E. 

Two of the four research questions of interest to this investigator have to do with 

parents' perception of the role of curriculum. Of the sixteen themes which were coded 

from the interviews, the two which dealt with curriculum produced the largest number of 

coded references, over sixty in all. 
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The comments about curriculum were well divided between most of the curriculum 

choices made by these families. Among the comments which showed a positive 

understanding or appreciation of curriculum, there were twelve references to the 

Accelerated Christian Education curriculum, eleven references to curricular issues in 

public schools, ten comments about the curriculum at the Christian Traditional School, 

seven references to curriculum issues among home schoolers, and two references to 

curriculum at the Continuous Progress School. 

The majority of the subjects' observations about the Accelerated Christian Education 

curriculum were critical. The experience of yFP both as a parent and as a room monitor 

in the A.C.E. program are typical here: 

I think like in the A.C.E. experience, too much of one thing would be total 
concentration on paper work and books and no interaction with anyone else. Not 
enough would be the same situation, there wasn't enough teacher interaction. The 
principal would be in his office working on paperwork all day. I'd browse around the 
room. Sometimes I felt like a jail matron because my main job, if the kids didn't ask 
me questions, was to keep them quiet and keep them turned around and working on 
their paces. I felt almost like I was pacing the room with a billy club and 1 would bop 
them on the head if they turned around. (yFP, H 72) 

Another parent, who used the A.C.E. curriculum for home school purposes, had this to 

say: 

It was overwhelming and I really did not care for the curriculum. I was frustrated with 
all of the gaps, paces, certificates for having to do, and I felt basically they were just 
almost busy work keeping the kids behind. I guess I thought it was easier than it was. 
(tlFP,1 88) 

Another parent echoed similar frustrations with the promised ease of A.C.E.: 
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I felt it was a huge responsibility and I wasn't sure I was qualified for it. They had 
been insisting that with this curriculum that it would... it would be easy, they would 
give me support, and that it would be OK. So I went into his home schooling not 
wanting it, fhistrated with the public school system, and not knowing what else to 
really do. (0FP,1I 111) 

The lota family had a more positive experience with A.C.E., noting that its ease in 

administering suited one student's timetable just fine: 

We used the A.C.E. curriculum, which the kids were able to accomplish in shorter 
periods of time, shorter than the regular school day. There were opportunities for 
them to help me on the job, and also then iMl 14 did get a job with an English bom 
shipmaker from South Africa. This gave him an opportunity [to earn money while still 
in high school]. (iMP, ^ 3) 

And speaking of the same student a little later, iMP felt the A.C.E. curriculum was 

validated by iMl 14's success: 

After he graduated from A.C.E., it was his high school diploma. He had decided he 
wanted to go to Community College and explore the nursing program. He took the 
entrance exam there and made a 99% on it, which is very rare. So we felt like he had 
done well in his education to be able to score that highly on the college entrance exam. 
(IMP, H 4) 

At the conclusion of this family's reflections, iFP had these balanced comments to 

make about A.C.E. in retrospect: 

Plus I was beginning to get a little disillusioned with the A.C.E. curriculum in the 
upper grades. I think it's probably not... it wasn't our choice for our children in the 
upper grades for iF134 and iM344. iMl 14 and iM224 had gone through it, and 
although they learned, as we thought about it and got more acquainted, realized that 
there was better curriculum out there. When iF134 was beginning seventh grade she 
went into a mostly Better Jobs curriculum. (iFP, ^1 14) 
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First of all just general comments on A.C.E. My impression is that for the younger 
grades it's a fairly effective program. I thought their learning to read program was 
very well done and built upon. As it got into second, third, and fourth grade it began 
to be... especially fourth and fifth grade maybe, it began to be more of a read the 
thought, answer the questions at the end and there was very little hands on learning 
experiences. It was read from the book and remember it, and there was very little to 
challenge a child, other than what he learned and remembered. As they got older I felt 
the curriculum deteriorated. For that very reason, it was inistrating a lot of times. 1 
know my kids would be doing the math and the algebra and they show you problems 
that are easy and the examples and then you get into the real work and they are so hard 
and it would take them a long time to try and figure those out. (iFP, f 18) 

A similar criticism came from 0FP: 

But to keep up with the pace, you couldn't alter you had to stick with what... what the 
pacing was. The curriculum was fill-in-the-blank. 0M122 learned to look back and 
find the identical sentence and choose the same work and copy it and there wasn't a 
thought process in there, and that really frustrated me. (0FP, ^ 150) 

Curricular issues, positive examples, home school 

Subjects' observations about home schooling curricula have already been introduced, 

since some families used A.C.E. for their home school curriculum. When the Gamma 

family changed from A.C.E. to a home school program monitored by a publisher in 

Eastern State, yFP had this to say: 

The home school curriculum was a little harder than A.C.E., the A.C.E. depended a lot 
on memorization. And this home school curriculum called upon them to use their 
head a little more where instead of just memorizing answers in the book for tests, 
they'd have to do more essays, projects, and things that required a little more 
participation. I think he enjoyed it. He built a balance beam measure scale and built a 
nuclear reactor, model of one. He enjoyed the science projects especially. (7FP, ^ 34) 

0FP, longing for this kind of "hands on" approach for her home schooling, was feeling 

nothing but restraint in attempting to utilize only the A.C.E. format: 
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And so then to know when to interact or how to deviate from that became more and 
more of a factor . I was wanting to include 'let's cook, let's bake some recipes' and 
make that our math lesson... (0FP, ^ 150) 

Then to add to GFP's frustrations with the rigidity of A.C.E., her mother-in-law and 

the mother-in-law's sister moved into their home, each with prior experience as a teacher, 

each offering to "help" with the homeschooling of 0M112: 

.. .and my viewpoint in looking back to that is, they offered help without me asking 
them to help, necessarily. So they had their own philosophy on how this curriculum 
would go. And they wanted me to get out of the picture then. At this point I was 
becoming committed to homeschooling, still wanting to figure out the right way to do 
it and having someone else telling me how to do... do better. And their philosophy — 
and I know they did it in good conscience — was to essentially tell 0M122 how to do 
it, and now you fill in the blanks. So, it still wasn't a thinking process. They were 
trying to develop the speed, without the thought process coming from within." (0FP, f 
158) 

Later 0FP visited a relative who was also homeschooling and found a totally different 

curricular approach than the A.C.E. which the Theta family was using: 

And when I saw her curriculum and her choices, I sank in further depression because 
of what was available, what we were using. And I still had hopes that there was 
something better out there and it was... We weren't qualified to get that because of my 
health and we didn't do it because we had never been to the... before you could make 
the change. So we hoped of working towards changing to that curriculum because we 
leamed... Two things. We couldn't because of my health and we didn't do it because 
we leamed to enroll in it you had to... We had an exhortation if this curriculum could 
help 0M122, then they doubted that it would help 0F112." (0FP, ^ 160) 

Several of the home schooling parents made thoughtful observations about the 

limitations of schooling in this form, especially at the secondary level: 
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I really feel that if there is a disadvantage it's in the area that kids can't participate in a 
lot of lab experiments and sports activities and a lot of the things that I know they 
probably miss out on that the classrooms do as a whole. You know, all the dissecting 
frogs and all of the different things they do in sciences and biology and field trips they 
make, of course we made field trips too, in a sense. But I think they miss out on a lot 
of that (KFP, ^ 102) 

Many home school parents found creative ways to solve just such problems: 

However, she was taking biology and I just didn't feel qualified and we didn't have the 
lab equipment, so I spoke with the administrator of CTS, and he agreed that she could 
come to CTS and take her science, which was biology that year. So she did everything 
else at home and did her biology at CTS, and that worked out well for her. (iFP, f 14) 

Some of the creative methods employed by home schooling families have become 

well known, even to parents such as eFP, who did not home school her children: 

In Sorenson there were associations, I guess, home schooling associations, where they 
had computer labs and they were able to participate in some of the public school 
activities through the home school association. They took field trips, they had group 
sessions. I think that was to keep the individuality, the smaller classroom setting, the 
one-on-one, but still get the group and association and the benefits of equipment that a 
lot of times the small Christian schools can't afford to have or that you can't as an 
individual home schooling. (eFP, ^ 62) 

Curricular Issues, positive examples. Continuous Progress School 

When the Academy of Christian Education made the transition to become Continuous 

Progress School, some administrative changes had curricular implications, as one parent 

noted: 

One of the things they done differently at Continuous Progress School that was kind of 
an improvement, I think, the man that was... they had a lot more parent volunteers. 
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One of the parents that was the coach also, well they had a parent that was a coach. 
They had another parent that would do the biology class and with some of the... and 
they had another volunteer that taught an art class. So with more parent volunteers 
they were up and moving around a little more and when they went to their biology 
class they would be in their desks. They would be in a circle around a table in another 
room. And they had Spanish that way. So a lot of the electives, they were in a more 
traditional classroom setting. And I think that kind of helped break the monotony a 
little bit." (KFP,1I 28) 

Although the vast majority of Heavenly City students had left the A.C.E. learning 

center at the end of its first year as Continuous Progress School, one student was left 

there a little later than the others. Here are his father's impressions of the curricular 

effects of A.C.E. at CPS: 

he wasn't excelling hardly very well in CPS. He's not a self-motivated person, and 
their curriculum is pretty much a canned home school system, if I remember right. 
And they just kind of sort of tutor the kids through their own home school lessons and 
so forth. And he's not very well self-disciplined, at that time anyway, to do that and 
so I think that particular decision was more on eFP and I as parents to... for his sake, 
that we said, "Well, if you're not going to get it done at a private school and you're not 
self-motivated to do your ovra school, then maybe it would be best if you went to 
Southern City Public High School. (eMP, H 18) 

Curricular issues, positive examples. Christian Traditional School 

Parents' comments about curriculum at Christian Traditional School seem to be less 

conclusive than some of the observations about the other schooling choices, possibly 

because Christian Traditional School went through many internal changes, including 

curricular changes, during the period covered by this study. The comments of eFP, 

whose children were enrolled during the earliest years of CTS, reflect some of the 

instability that was going on there: 

The curriculum definitely was different. I think we were using the Beta or A Beka 
books for math and the Alpha Omega, kind of a self-paced, work through the books. 



124 

and that was a different approach, of course... I was pleased with the small classrooms 
and the attitude of the children and the teachers, and they didn't have a lot of flow or 
anything, but you don't need all that anyway." (eFP, ^ 10) 

By the phrase "didn't have a lot of flow or anything," eFP was referring to the lack of 

space and the limited number of teachers and extra-curricular activities which CTS 

experienced in its early years. Although the curriculum did change much within just a 

few years from the time that eFP is referring to here, she identified a strong 

environmental benefit of CTS when she mentioned being pleased with the attitude of the 

teachers and students. She makes another environmental observation later and concludes 

with a nonspecific positive comment about the curriculum: 

The difference I see or saw may have been just because I was here and got to see, you 
know, daily, what's going in the interaction; where at the public school I didn't go to 
school, didn't volunteer, didn't go to the classroom... And a bunch of the cousins had 
started the same year, were in the same classes, so there was good friendship and a 
good Bible basis. The structure and the teaching and the Biblical aspect of it was a 
good thing. (eFP, If 18) 

Several curriculum changes later, the "structure" which eFP spoke of so positively at 

Christian Traditional School became something which some Heavenly City parents 

feared may have even become too rigid, as voiced by 6FP: 

And so he [0M122] had four and five hours of work, almost every night. So there still 
wasn't any basketball time, there still wasn't cooking in the kitchen. So there was that 
added frustration: now we have the responsibility of homework and someone else to 
even report to that sees we're not keeping that. And so it was a stress factor there, 
what he had to do. (0FP, T|213) 

The Iota family, especially had a variety of curricular criticisms about CTS, beginning 

first of all with whether it was rigorous enough: 
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we didn't find the curriculum as challenging as he [iMl 14] was used to, probably from 
his experience in Mountain State, he was a little more advanced possibly than the kids 
here. (iFP, H 2) 

And in a later statement iFP added: 

There again we didn't feel like academic challenge was as much there as it was in 
public schools; they're able to provide the classes and put the kids that learn easier, 
give them more challenge. (iMP, TI 6) 

Then to explain why iM114 only stayed only one year at CTS, iMP had this to 

observe: 

Some things that iMl 14 didn't seem to be having his needs met in the area of wanting 
labs and the sciences as well as he wanted the_do the drums, be part of the band and 
be in a more athletic environment. It was on that decision that we did let him go back 
to public school during the seventh and eighth grade. It was a fairly good experience. 
He did quite well in school. (tMP, f 3) 

Ironically, it was precisely in order to obtain science laboratory experience that ten 

years later the Iota family allowed iF 134 to attend CTS when she was a home schooling 

student, showing both a change in the curriculum availabilities at CST during the interim 

and a change in the lota's family's values, which made the limited labs at CTS preferable 

to the brand new facilities at SCPHS's new twenty million dollar campus which had just 

opened that year, at least for iF134. 

Overall, most parents seemed satisfied with curriculum outcomes from the nonpublic 

options; rjFP's comment is illustrative here: 
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Their English and grammar skills that they learned in CTS and A.C.E. were valuable 
and have been very valuable to them, all of their jobs and they're recognized for their 
skills. (TIFP, 1144) 

Two comments about CTS show sensitivity by two of the parents to what educators 

refer to as the "hidden curriculum" (Sarason, 1971; Ballentine, 1997). Although the 

parents did not always speak definitively about the stated curriculum, their sensitivity in 

this area of "hidden curriculum" shows not only an innate discernment of what is healthy 

and good for children, but it also indicates again how thoughtfully the choices were 

made: 

you know, there's more to schooling than just academics, there's also the social 
environment, and to me, I felt that part of their life is critical to their outcome in life as 
a member of society. And because of that, I think they have been taught to use their 
decision making to better, at least to... what do I want to say... conduct themselves in 
society in a more Christian-like maimer. Had they not been in the Christian-type 
schooling environment, I don't know that that would have been the case. But the 
bottom line is that their schooling has probably, I think, been enhanced by going to a 
Christian school, as I can see it. (sMP, f 22) 

A similar observation was made by iFP: 

So she went full time at CTS for sophomore, junior, and senior year, and it was an 
excellent experience for her. Being in a small school she was able to be tlie Hugh 
O'Brien Youth Organization representative on a national basis in her sophomore year, 
and she excelled in sports and academically and got to exercise many leadership 
positions and she developed leadership talents that she probably would have never 
been able to do any of these things in a larger public school setting... It prepared her 
well for life. (iFP, f 14) 

One current emphasis in the field of curriculum is away from particular subject matter 

and toward skills-orientation. The phrase "learning to learn" has been popularized by 
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such educators as Sr. Judith Bisagnano and schools such as Kino Learning Center. 

Revealing an intuitive grasp of the importance of this concept was parent T|MP when he 

made this comment about T|M1 14: 

So education-wise, I think CTS helped him leam how to learn, and gave him the 
foundation that he needed to make his own choices. And he's not stuck in some job 
that he doesn't like. He's choosing his own way. (TIMP, ^ 28) 

Curricular issues, positive examples, public schools 

In general, parents' comments about curriculum in the public schools were fewer and 

less reflective. The parent who was by far the most enthusiastic about the public schools 

was 7FP. Here she contrasts the aspect of "hands on" learning and group activities with 

the individualized routine of A.C.E.: 

YF123 does seem to blossom more where there is a teacher classroom type influence. 
With A.C.E. she would get her work done, but there was no incentive to go beyond 
that or do any projects on her own. Once she was done, she was ready to be done and 
just go play... But jFl23 ended up going to Valley Public School P in sixth grade and 
eighth grade and she had real good teachers both times and she got along well with 
them. She was excited about the projects they would do. I remember her doing a 
project on Greece and we had been to that country, so we had pictures and 
memorabilia and things for her to do and she got an excellent grade on her project. She 
really enjoyed working on the class/team projects and that is something that didn't 
happen in the A.C.E. school. It was all pretty individualized and YF123 likes to work 
with other people. So she blossomed at the public school with doing the team projects 
and things together. (yFP, Tf 50). 

Twice parents indicated that their school choices, especially in the older grades, were 

influenced by courses in the curriculum not easily offered at schools with limited staff 

and facilities, or in a home school setting: 
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We felt that there were laboratory sciences that 0F112 would get, that there... that there 

were resources she would have. There would be the... the variety. (0MP, f 165) 

So he took two hours of auto shop and some typing and drafting classes [at SCPHS], 
which were very good for him and things we couldn't offer him at home. Then he 
came home about noon and did his Christian academic studies with the A.C.E. 
curriculum. (iFP. Tf 6) 

In addition to these comments about the availability of science laboratories and 

vocational courses, an even more frequently mentioned curricular interest in the public 

schools, came in the co-curricular area of performing arts and the extra-curricular sports: 

However iMl 14 had enjoyed playing in the band, and playing football and other 
activities in middle school. So he wanted to continue these activities at SCPHS, and 
he played the drums in the marching band, played in the football team, and did some 
of the activities in every part of the year. (iFP, H 4) 

[speaking of ePl 13] Her art and artistic nature was something she had maybe gone a 
little more into in public school, but she got to see that somewhat. (eFP, ^ 56) 

[speaking of eF223] She got to pursue also her artistic talent whether it was music or 
art or whatever in the public school, and I really felt she made some good and 
dedicated choices in her music for band. All the requirements... they really practiced, 
the summer practice and all the things that went on, without complaining and seemed 
to look forward to that time. A unique time. (eFP, f 56) 

And band was very important to him, and the shop, too. He got to go with them out to 
Far West state and march in the new year's parade, and stuff like that he would have 
missed otherwise. (^FP, ^ 64) 

...the public school offers band, and it offered art, and it offered some curriculum that 
the private school wasn't able to do. (TIMP, ^ 14) 
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One parent liked the structural feature of year round schooling, an option rarely 

available in private schools: 

One of the neat things about the elementary school in Lofton was that it was a year 
round school and I thought that was good. I like it. Except that, eF113, the oldest 
child, was not on year round schooling and so it kind of messed things up, but the two 
young ones were." (eFP, ^ 34) 

Perhaps the most insightful curriculum comment was the one by 0FP in which she 

acknowledged that even in public education, curriculum theories and practice may differ 

widely from school to school: 

Kindergarten for 0M122...totally different classroom than 0F112's kindergarten. 
Kindergarten in Capital City was play time, play house, sand box, color and paint. 
Kindergarten for 9M122: three work pages to do a day, math and reading. (0FP, ^ 
88) 

Another comment from the same parent reveals an insight into some essential 

curricular differences between public and private school: 

[at CTS] It wasn't perfect, but we felt the influences were more positive than negative. 
He probably had a tougher curriculum and a heavier work load than if he had gone to 
Southern City Public High School. He probably would have been put in a slower-
paced, just-push-them-through kind of class, in my mind at the public school. But he 
was still expected to get the work done at CTS." (0FP, ^ 234) 

Curricular issues, negative examples, all choices 

In contrast to the examples above in which parents show sometimes astute and 

surprising insights into the nature of curriculum and the suitability of various curricula 
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for contrasting individuals, there were other statements which were not so impressive. 

One parent started out to contrast her own intellectual development as a child with that of 

her children and ended in a confused confession of lack of understanding about how 

children learn: 

...I guess I thought every child, no matter what their environment, that they would set 
their own pace, that they too would find the added desire to leam or for education and 
for knowledge and I think I thought they would just get that by osmosis or something. 
I don't know. (eFP, ^ 60) 

Another parent expressed similar feelings of speechlessness regarding curriculum: 

I don't know that much about curriculum. I like the curriculum in the school, but I 
couldn't really make a comparison." (riFP, ^1 46) 

Quite a few of the misstatements about curriculum concemed the A.C.E. curriculum, 

certainly the most unusual approach utilized by the schools in this project. Here one 

parent confuses some terminology used by this publisher: 

I think he had upgraded, too, because he was the at school, instead of the basic 
education curriculum, with a newer A.C.E. curriculum. And that was a new edition 
that hadn't been available to us, but we felt better about it. (rjFP, ^ 102) 

Here the parent is referring to a time when the A.C.E. publisher marketed materials for 

home schoolers under the name "Basic Education", but there was not a significant 

difference in the these materials and the several editions of the school-based A.C.E. 

materials, and any variances were certainly not in basic curricular theory or approach. 

Another parent, attempting to apply the structure of the A.C.E. program in a home 

school setting, grew frustrated with what she perceived to be its inflexibility: 



131 

And... and he would work the system and get by with as little as he felt he could get 
by with. I think it's also important, though... We considered changing curriculums. 
(0FP, 11159) 

The problem that this parent did not see that one advantage of home schooling is the 

freedom to depart from publisher's guidelines is again illustrated when the same parent 

found a better "curriculum": 

And when I saw her curriculum and her choices, 1 sank in further depression 
because of what was available, what we were using. And I still had hopes that there 
was something better out ... So we hoped of working towards changing to that 
curriculum... (0FP,^ 160) 

Parental misunderstanding of private school distinctives was not limited to those using 

A.C.E, however. Several parents made statements about CTS with negative implications 

about the curriculum which were not warranted by fact. Look at these examples; 

When she went back to Southern City Public School T in the fifth grade and they said 
she was behind in some areas that she had been given because of the different 
curriculum and stuff." (i^FP, ^ 88) 

Here the parent assumes that curriculum only describes content and not methodology. 

The parent also fails to understand that no two classrooms are perfectly articulated, even 

within the same district or building. In the next example, the parents betray a 

misunderstanding of what it takes to get a child into college: 

It was academics. We wanted him to be able to get a good basis so that he would be 
ready for college or whatever field he chose to go into and I thought the opportunities 
were greater and he would be better there [SCPHS], but we were wrong. (riFP, ^ 80) 
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Another parent confused the advantage of better facilities and larger faculties with 

academic excellence; 

There again we didn't feel like the academic challenge was as much there as it was in 
public school; they're able to provide the classes and put the kids that learn easier, give 
them more challenge. Where in a smaller school they just don't have the facilities to 
provide that and do that sort of thing. (iFP, H 6) 

This same kind of doubt about private school academics especially prevailed in the 

high school years where excessive concern was spent on whether or not students were 

earning acceptable Carnegie units of credit: 

One is the problem 7MI13 had not been able to go to public school because they don't 
accept the credits and 1 was afraid that if I started YF233 somewhere else and it didn't 
work out, then she'd have to starts over again. And I learned from yMl 13, once you 
start down a path you can't go back in certain ways, with public school. (7FP, ^164) 

In that comment the parent reflects the frustration of several CPS parents whose 

children were denied transfer credit by SCPHS simply because the administrator of CPS 

did not properly or persistently pursue available channels for validating his students' 

credits. In contrast, when James Street had been administrator of A.C.E., the predecessor 

of CPS, he had successfully negotiated transfer credits to SCPHS. Hence, the fault was 

not curricular, but an administrative breakdown. 

Only one parent mentioned technology, a whole area of curriculum studies which 

developed and received much attention during the nineteen years covered in this study: 
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The change was based at that time on the technology that was available at SCPHS 
because T^MI 14 was interested in computers and we wanted him to have, I guess our 
change was academics. (riFP, f 78) 

This comment is classified as a negative comment because a report filed to the Armed 

Forces Communications and Electronics Association by an independent consultant in 

1986, two years after the transfer mentioned herein, rated Christian Traditional School 

(the school the student transferred away from) as having a more practical approach to 

computer utilization than any school in the Southern City Public School District (the 

district to which the student transferred). The comment is also rated "negative" because 

the student stayed at SCPHS less than one year, indicating that technology was not as 

high a priority as some other issues, because he transferred to a home schooling setting. 

One mistaken assumption in school choice is that students in a smaller school will 

always receive more individual attention. While there are other benefits to small school 

size (Barker and Gump, 1964, 1968), it does not logically follow that individual attention 

increases, especially if the student-teacher ratio is not significantly different from a larger 

school. Here one parent expresses such an unfounded hope: 

...and we felt that the education that they were going to receive would be better 
because of the individual instruction that each student would have over a public 
school. (eMP, •[[ 4) 

One last comment shows what many families misconstrue as curricular deficiencies of 

home schooling: 

I really feel that if there is a disadvantage it's in the area that kids can't participate in a 
lot of lab experiments and sports activities and a lot of the things that I know they 
probably miss out on that the classrooms do as a whole, you know all the dissecting 
frogs and all of the different things they do in sciences and biology and field trips Aey 
make, of course we made field trips too, in a sense. (KFP, ^ 102) 
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Further questioning (in ̂  103-104) revealed that not only had the Kappa family made 

several trips with educational benefits, but that the children had been taught to clean fish 

and field dress a deer, two activities that easily match laboratory dissection in 

educational value. 

Curricular issues, summary 

To summarize this section on "curricular issues", here are some generalizations which 

can be induced from the above data: 

1. Parents are able to make thoughtful observations about the effectiveness of various 

curricular approaches based on both direct and indirect sources of information. 

2. Parents who home school or have their child at a private school are more likely to 

have direct interaction with the curriculum the child is experiencing. 

3. While some families enjoy the simplicity and adaptability of the A.C.E. curriculum 

when it is used as a home schooling curriculum, others find it overly focused on paper 

work and tediously routine. 

4. In general, those who have experienced the A.C.E. curriculum are more positive 

about the program if they used it at home than if they attended an A.C.E. learning center. 

5. Even parents without formal higher education recognize than most A.C.E. learning 

materials deal only with lower level cognitive recall, and rarely requires students to 

extend themselves in terms of rhetoric or creativity. 

6. In spite of the large volume of criticism against A.C.E., there are families whose 

children have been educated through this system who are pleased with the ease which it 

affords (not very demanding of most able students in terms of time) and are satisfied with 
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the general results of the students' education (graduates can read with good 

comprehension, seem to have little difficulty in higher education, career world). 

7. There are a vast number of curricula available to home schooling families, which 

vary widely in terms of learning methodology and philosophy as well as content 

selection, almost more than an individual family can easily can remain informed of. 

8. Many home schooling families have been extraordinarily resourceful in finding 

creative ways to provide learning experiences for their children to compensate for the 

things they miss by not being enrolled in formal schools: sports, arts, performing groups, 

field trips, labs, expertise in certain subjects such as foreign languages, etc. 

9. While hybrid adoptions of the A.C.E. curriculum in which schools supplement the 

A.C.E. format with some group instruction has not usually worked well, its potential 

success depends more on the strength of the leadership and the quality of teachers in the 

school than on the curriculum itself. 

10. Private schools such as CTS, which use traditional textbooks and lecture-oriented 

methodologies, usually seem so familiar to parents that they are often judged on criteria 

other than curricula, even though the philosophical content of their textbooks and lectures 

may be significantly different from what is taught in public schools. 

11. Even non-professional parents are sensitive to the existence of a "hidden 

curriculum" which is often expressed in a general philosophical orientation of the school, 

or a particular set of assumptions which govern its internal rules and policies. 

12. Environmental quality, philosophical orientation, quality of leadership, 

effectiveness of teachers, and the presence or absence of certain extra-curricular or co-

curricular activities, are some of the measures by which parents most often judge 

traditional private schools. 
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13. Because of sheer size and scope, public schools remain, in most respects, the 

standard by which education is evaluated in this country. While home schoolers and 

private schools have been very creative in providing well-rounded learning experiences 

for their students, most families still look to the public schools to find the most 

comprehensive options, including a wide variety of extra- and co-curricular activities, 

services for special populations, and superior facilities and budgets. 

14. Of the parents in this study, the ones most likely to have given thought to the 

existence of curricular differences in making their school choices are those with some 

experience with or knowledge of home schooling. 

Environmental issues: peer influence 

As mentioned in chapter two, several previous surveys of parents' reasons for making 

educational choices have frequently highlighted environmental factors, and particularly 

the types of peer influence in the school, as determinative in enrollment selections 

(Edwards & Richardson, 1981). In the interviews with the Heavenly City parents, the 

subject of a peer influence as a concern came up unsolicited thirty-seven times, ten times 

as a general concern with no reference to a particular school. 

Of the remaining twenty-seven references, there were twelve negative statements 

about peer influence in public schools, five negative references to negative peer influence 

at CTS, and one negative reference to peer influence at CPS. Positive references to peer 

influence were much fewer, however. There were six positive references to peer 

influences at CTS, two positive references to peer influence in the public schools, and 

one positive reference to peer influence at the Academy of Christian Education. 
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Looking first at the references to peer influence which were not school-specific, we 

see two easily recognizable patterns: (1) students like to socialize with peers their own 

age, and (2) parents like those at Heavenly City are concerned that the peer influence will 

be more negative, in terms of what they see as "worldliness", than positive. 

Supporting the first generalization are quotes like these: 

"1 think that... she... she is a social person and _and enjoyed social interaction. She 
has a lot... a lot of friends in school. And if she had good friends, which she did, I 
think she enjoyed school. (BMP, ^ 58) 

"I think that his motivation to a great extent was the social interaction, that he loved 
being with the... the students there. (0MP, 228) 

there was the sports activities that he loved to... to participate in. And there's the 
social interaction... (0MP, f 230) 

And in response to a question about why her children were happy to be going back 
to school after a year of home schooling, one parent said: "They were back with their 
peers." (tiFP,1| 116) 

In the second category of general comments, those in which the parents expressed 

concern about worldly influences, were examples such as these: 

They [the Eta children] did accept sometimes feeling that we were too strict, that that 
we were too... that they weren't allowed to dress as other students were allowed to 
dress or attend functions that the other students were allowed to attend. They felt like 
we were wrong in what standards we were holding them to. (T)FP, T| 54) 

Worldly influences and children out of order and those things [in reference to what 
they were attempting to get their children away from]. (TIFP, f 60) 
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And in the public_6M122 is a follower. 0M122 was... we felt that... that it could very 
well be that he would get in with a... a group that were underachievers in the school 
they were in... that were problematic... (BMP, ^ 174) 

riMP goes on to reflect on his father's skepticism about the value of peer influences in 

church-related schools: 

...one of his feelings was that you send your child to a religious school, and the 
assumption is that they're going to be all better students. Well, that's... that's a false 
assumption because, they're students, they're children, and they... or adults, or 
whatever, depending on the level of the school, and that... that you have some of the 
similar problems in... in that school that you have, and yet you're lulled into the... 
there's the... the lulling into the sense of, "Well, it's obviously a religious school, 
obviously it's better. (0MP, ^ 199) 

Another concem that was not school-specific stemmed from the fact that Southern 

City has a large military installation within its limits: 

Many of them were transients that hadn't lived here because of the military base. It 
wasn't a small community like he [iMl 14] was used to. He did make friends well but 
not good fnends that were lasting friendships. (iFP, ]| 2) 

Tuming now to the school-specific comments, the largest category by far were 

negative comments about peer influences in the public schools. This is not surprising 

since it corroborates the evidence of previous studies in why parents remove their 

children from public schools (Overman, 1980; Wargo, 1995). Here are a few 

representative comments in this regard: 

Eventually, just before he [yMl 13] left fifth grade, I think it was the second quarter of 
fifth grade, he had gotten a couple of good friends who later got in trouble with the 
law, so you know there was some problems there; I was glad to have him away from 
the influence of those kids. (yFP, TI2) 
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Probably some challenges that we had in the public schools, [in response to a question 
about why they chose something different for their younger children] Things, 
pressures, and examples that were being set for the kids and just the general public 
education and the negative values. Christian principle values. Godly values. (^MP, f 
157) 

Also he was telling me things that kids in school were talking about and were doing, 
even things in first grade I was shocked to hear them talk about. The children whose 
brother or siblings that were just a couple grades older were using marijuana and 
things like that and that was alarming to me. Those influences were things that I was 
looking to remove from riMlM's life and I wanted him to have a good schooling 
experience, not such a negative one. (TIFP, TI 16) 

You see in the auto shop you get a lot of tough kids in there, you know it's not your 
cream of the crop, generally speaking. He would come home rather disgusted with 
some of those kids sometimes. They played their rock music. Yes, there was 
definitely an element he had to deal with. It was less than desirable. But iM224 was 
focused and that didn't affect him. It disgusted him, but it wasn't a temptation to him. 
(iFP, If 9) 

I think we always had our tongue in our teeth a little bit whenever we decided to let 
some of our kids go back and be a little more exposed to worldly influences. (iMP, | 
10) 

He (kMl 14) had a lot of harassment and, um, kids picked on him a lot and stuff, and I 
think he had some really bad experiences in the middle school, and when he got to high 
school in the ninth grade he started doing behaviors... I didn't expect such behavior from 
him. He had always been a good kid and stuff, and all of a sudden he started ditching 
school and, uh, hanging out at convenience stores and, other stuff that he had never done 
before, and we just couldn't understand what was causing this in him except for the things 
that were going on with him at the public school. (KFP, ^ 48) 

Other concerns about peer pressure in public schools were voiced in: ePP, T| 30; i^MP, 

H 154; TiMP,1I24;KFP,t25;KMP,f 51;KMP,1I53. 
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The second largest number of peer influence concerns were voiced about Christian 

Traditional School, but upon analysis, that number is somewhat inflated. Four of the five 

negative comments were made by the Eta parents, and all four comments refer to a brief 

span of years in the early nineties when CTS was besieged by families whose older 

students had already been failures in public school as well as in the school of life. A new 

mission statement was issued by the school board of CTS in 1992 which clarified who 

the school was best able to serve and emphasized early enrollment instead of waiting 

until problems were already established. Typical of the Eta comments about this difficult 

period in CTS history was this statement by T|FP: 

At the beginning [of her girls' return to CTS from a year of homeschooling] was 
disappointing because of, not the environment, but the other kids that were here and 
the influences that they had and the attitudes that they were displaying and the things 
that they were doing and saying to my girls, at least the older two. (riFP, T| 128) 

The other negative comments fi-om this family are found in these locations: riFP, ^ 
70; RIFP, ^ 76; and T|MP, ^ 24. The other negative comment was made by ^MP: "Not 
all the kids there really represent Christianity as they should. (^MP, ^ 154) 

The negative comment about peer influence at Continuous Progress School also 

comes from a similar period in its history when it was being viewed as a "dumping 

ground" for the worst kids in the community: 

.. .we were not happy with the Academy of Christian Education and they changed 
many of the regulations and the policies that worked in the past. We just thought there 
was that much less structure and there wasn't the respect from the children. (iFP, f 14) 
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In contrast to these comments there were a refreshing number of comments, although 

fewer overall, indicating positive peer influences. Leading in this category was Christian 

Traditional School with six positive reports: 

I was pleased with the small classrooms and the attitude of the children and the 
teachers..." (eFP, ^10) 

And a bunch of the cousins had started the same year, were in the same classes, so 
there was a good friendship and a good Bible basis. (eFP, 14) 

Well, I know she [eF223] wanted the Christian environment again. At public school, 
and by eleventh grade, and the way things are in Far West State a lot, maybe it is the 
same everywhere, (you know) she was finding herself, being kind of an odd man out, 
not taking any drugs when it's such a casual thing, the marijuana or different. (eFP, f 
24) 

And I think they probably got a better teaching... you know, there's more to schooling 
than just academics, there's also the social environment, and, to me, I felt that that part 
of their life is critical to their outcome in life as a member of society. And because of 
that, I think they have been taught to use their decision-making to better at least to not 
do...I want to say... conduct themselves in society in a more Christian-like manner. 
Had they not been in the Christian-type schooling environment, I don't know that that 
would have been the case." (eMP, f 22) 

.. .but we took them back to GTS. They had a lot of friends there and, you know, a lot 
of history there, and we felt a lot more comfortable there, particularly with young teen 
age girls. We had some cases where one was wounded, terribly, and we felt that the 
environment of CTS was better for her. (TIMP, ^ 36) 

Which I thought would be closer to what he was used to coming from Moimtain State 
and there were many of the kids at our church that were going there and it would 
provide friendship with kids he already knew and companionship there... Sixth grade 
worked out well for iNl 14... He was one of the Valentine's favorites... (iFP, H 2) 
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The two positive comments about peer influences in public schools were from the 

Theta and Iota families: 

She was interacting socially with good kids that were not in trouble, were not... were 
not rebellious, were good, hard-working kids. It's the environment that she was in was 
a good, positive environment for her. (9MP, ^ 165) 

Like I said, the Mountain State school was a rural school that was small. There were a 
lot of kids that lived out in the country and was a tight knit community. They mostly 
lived on farms and had chores to do when they went home, and it was a highly 
disciplined group of kids from good homes. He [iMl 14] did very well, he made good 
friends and academics and the school structure. (iFP, ^ 2) 

There was one favorable comment about the peers at the Academy of Christian 

Education before it became Continuous Progress School: 

Also the peers involved, his cousins and friends. He had some very close peers there, 
that helped him, and were buddy-buddy with, and did a lot of things together with, and 
they enjoyed that particular atmosphere. (r|MP, ^ 26) 

And finally, there was one comment by a home schooling parent about why concern 

about peer influences made home the best place for her daughter: 

She's [kF124] always been a little bit self-conscious; she's not an extrovert. In certain 
ways she is, she's real friendly and stuff, but she's not really an extrovert. I think she 
l i k e d  b e i n g  s h e l t e r e d  i n  t h a t  a s p e c t ,  m a y b e  k M l  1 4  d i d  t o o ,  I  d o n ' t  k n o w .  ( K F P ,  H i l l )  

Environmental issues; safety concerns 

In the studies reported on in chapter two, the environmental aspect of safety was even 

more frequently a concern than peer influences (Manuel, 1995; Buttrum, 1995; Albrecht, 

1992). In the comments of Heavenly City parents, safety issues were raised unsolicited 
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thirteen times. Ten comments were concerns about safety in public schools, three 

remarks concerned problems at Continuous Progress School, and one remark was a 

positive comment regarding safety at a particular public school. 

Rather than produce all ten quotes about the public schools, here are a sampling of just 

five: 

...we became dissatisfied with that school because he would end up being out on the 
playground by himself and not associating with the other kids because they tended to 
pick on him. (yFP, TI2) 

When she was in fifth grade at Valley Public School C she had a teacher that wasn't 
the best and a particular boy in the class that constantly made fun of her because of her 
beliefs. He made every opportunity to make fun of her and she had a hard time and 
the teacher wouldn't help out with it... (yFP, ^ 60) 

One of the main reasons was that in the third grade she kept coming home crying 
because the boys were lifting her skirt up, and when I went and spoke to the teacher, 
she told me I was over-reacting... (ePP, ^1 4) 

r|Ml 14's experiences, they didn't, I mean academically they were fine, behaviorally I 
wasn't happy with the... it almost seemed like there was no control in the classroom. 
He wasn't a behavior problem, but it just seemed like there was so many influences in 
the classroom he could get into a couple of little problems and then there wasn't a 
godly basis in the kindergarten. (rjFP, H 14) 

I guess, in particular, what I was referring to was the discipline issue. A friend of 
mine has been twenty-one years in the Rural School District, and teaches school over 
there, and he has absolutely no authority. The children disrupt his class, and he has a 
real hard time. The parents don't support him in his decisions, in his desires for 
discipline, and requesting that the parents do something about it, and, in fact, the 
opposite is true; the parents get on his case.So it's very frustrating for him to try to 
conduct class in an environment where he is not the authority. And so it limits the 
learning curve big time, in my thinking. (r|MP, TI 10) 
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Other negative observations about safety and order were made in these locations: yFP, 

II 21; yFP,If 54; eFP,t 4; 14; and TIMP,1[ 2. 

There were three negative references to safety and discipline at Continuous Progress 

School, all related to the period mentioned above when parents in Southern City were 

thinking of it as a reformatory: 

And he ran into the same problems there that he had run into earlier. There was a 
couple of kids. One of the problems we didn't like about CPS was it tended to be a 
catch-all for kids that got kicked out of eveiy other school. As a last effort their 
parents would send them there, hoping to straighten them out. So yMl 13 was running 
into a lot more bullies again. They tended to pick on him and do things. (yFP, 126) 

...but then because they lowered their standards over who could come to the school 
there was other problems. (yFP, ^128) 

eM133 wasn't doing well and didn't like it, and I remember, and I know Christian 
schools aren't exempt from having problems in school. 1 mean, you are still going to 
have children and issues and problems that are going to come up. He was getting a lot 
of ridicule from a lot of the boys at school for still being a virgin. The teasing, the 
roughhousing, the drug thing that was still going on at CPS became kind of an issue, 
so he tried to go back to public school. (eFP, If 42) 

The one positive environmental comment about a public school was actually a 

positive statement about the leadership at that school, and will appear again in the section 

on leadership issues: 

We felt very comfortable with Southern City Public School T. Bill Simmons was over 
there and he had a lot of Christian friends; he [ran] the school very well. (^FP, Tf 26) 
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Environmental issues, summary 

Some of the inferences which can be drawn from the quotations about environmental 

factors in each of the choices include: 

1. Parents such as those at Heavenly City have great concerns about the environments 

in which their children attend school, both in terms of the types of peers with whom they 

associate and in terms of the safety and orderliness of the classrooms and playgrounds. 

2. While parents are more likely to be concerned with issues of academic credibility 

and safety in a school, students are largely interested in peer relationships and socializing. 

3. Parents such as those at Heavenly City are concerned that the current youth culture 

in most American schools will entice their children to become "worldly", as in opposition 

to the teachings of their church and families. 

4. The parents in this study have experienced far more incidents of negative peer 

influence while their children were enrolled in public schools than in private or home 

schools. 

5. Both private schools in this study went through a period when they were used by 

the public as a dumping ground for students who had not been successful in public 

school, usually by reason of their own incorrigibility. During such periods, parents who 

would normally be interested in this type of school stay away from them. 

6. Parents do not perceive all peer influence as negative, and are quick to praise the 

character of students and adults whom they feel to be positive influences for good on 

their own children. 

7. Parents often equate a safe environment for schools with the maintenance of routine 

order through consistent and effective discipline. 
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8. Some parents are motivated to take direct action (through withdrawals and 

provision of alternative schooling) in order to remove their children from risky 

environments, rather than ascribing this responsibility to others and continuing to send 

their children into such environments. 

Other themes: Supervisory Concerns 

The unsolicited corrmients of the infonnants in this study suggest that parents have an 

astute wisdom in recognizing the significant role of leadership in the classroom and 

school setting. Forty-one coded examples were found in the interviews, heavily 

weighted on the negative side. Leading the pack were the public schools with eighteen 

negative examples and two positive comments. Christian Traditional School had two 

negative comments and four positive examples. Christian Progressive School had three 

negative reports, but A.C.E. under the leadership of James Street had four positive and 

three negative observations. There were five comments about home schooling leadership 

which deserve special analysis at the end of this section. 

Since public schools drew the most fire, it would be appropriate to review them first. 

Nine of the eighteen negative corrmients have been selected for inclusion here as 

exemplary. Of the nine negative comments, five reflected academic incompetence, two 

highlighted poor public relations skills, one revealed administrative/clerical errors, and 

one reflected poor judgment in a disciplinary situation. 

Examples of academic incompetence included comments such as these: 

.. .at one conference I went to, she had showed me a spelling paper that he'd [yMl 13] 
done and elephant was spelled with a "ph" in the middle of the word and she had 
marked it wrong, and she, the teacher, didn't even realize that "elephant" wasn't 
spelled with an "f. (yFP, H 2) 
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And then he had a reading teacher that he went to and by fifth grade yMl 13 couldn't 
read very well at all and the reading teacher used to tell him to stand up, it was time 
for him to read aloud, and she'd tell him after a few minutes, "Oh, if you can't do better 
than that, just sit down. (yFP, 12) 

The second teacher reacted more to me and there were misspelled works that weren't 
even marked and I was wanting 0F112 to do better with her spelling and the teacher 
admitted that she didn't spell well herself, and so it was a lot of frustration with me... 
(0FP, t 38) 

Or the physics teacher that didn't seem to know his subject and wasn't motivating his 
students. (0MP, ^ 60) 

.. .one day when he brought home a paper and I looked and looked at it and some of 
the words weren't marked wrong and there was a word called "websterary" and it was 
a very good spelling of "websterary", but I didn't know what "websterary" was, until I 
realized that it was a spelling test of the days of the week and that was Wednesday. 
And when it wasn't marked wrong I... I didn't accept it. (OFF, If 101) 

An example of poor judgment in a disciplinary situation is given in this account by 

sFP: 

.. .in the third grade she kept coming home crying because the boys were lifting her 
skirt up, and when I went and spoke to the teacher, she told me I was over-reacting... 
(eFP,14) 

In a similar vein, two complaints by Heavenly City parents demonstrate poor public 

relations skills on the part of a teacher and an administrator: 

...and so when I asked if he was disruptive to the reading group and she said, "No, but 
he's not able to do it," I said. "Can he sit there if he's not disruptive and at least leam 
to do more?" And she said, "That's not the way we choose to do it. He is not able to 
do it so we send him back to his chair." (0FP, f 90) 
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"So the next morning when I took the kids to school I went in with a folder, requested 
to speak with the principal, and asked him, "If your student had done this work, what 
would your reaction be?" And the response I got was, "You parents are too concerned 
about busy work. If your child can do it, then why do want him to finish everything?" 
And my response was "If it wasn't important in the first place, why are we giving it to 
him? (GFP, H 101) 

Although clerical errors can happen anytime, anywhere, a peculiar series of mistakes 

and their subsequent handling is recounted here by EFP; 

Southern City Public High School would not accept his credits from the Christian 
school [CPS], so the year that he was supposed to be a junior he sacrificed that and 
went back to Southern City Public High School as a sophomore and he was willing to 
do that to graduate. SCPHS said that if he did his sophomore year and then went to 
summer school to make up some credits, he could go into eleventh grade. When we 
went to go register him for eleventh grade, they said they had lost all his summer 
school records and still didn't give him credit for his tenth grade and wanted to put him 
in tenth grade again. We went up and talked to one of the counselors and discussed 
the problem and she bumped him right into twelfth grade so he went from tenth grade 
and they ended up giving him credits fi-om CPS that he should have had for tenth 
grade. (eFP, ^ 42) 

Other negative reports about supervisory concerns in public schools are found in: 

riMP, 16; tiMP, TI 24; 0FP, ^ 38; BMP, 158; GFP, H 61; GFP, H 90; GFP, ^ 107; GFP, f 

182; and iFP,1I 11. 

It is important to include the fact that there were two positive comments made about 

supervision in public schools: 

... the next teacher really challenged GF112, had specific programs that 0F112 was 
very interested in." (GFP, ^ 40) 

[In reply to a parent's expressed concem over a threat of physical harm to her child] 
"He [the principal] said, "I assure you, I don't approve of it, and I do... will not 
support it. Have her come and meet me tomorrow, and I wdll walk with her to class, 
and I will be talking to her all the time, and they won't know that I'm protecting her. 
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But I guarantee there will be no problem." So we felt we had the support. (6FP, TI 
182) 

Regarding supervisory concerns in Christian Traditional School, there were two 

negative examples: 

Well, he didn't want to go back to CTS. He felt he had some struggles with the 
particular teacher involved, I think, personality-wise..(T|MP, TI 24) 

And I asked, 'What did you learn in history?' and he could never answer anything for 
history, but he could tell me many jokes. So that was a very negative, there at... for 
that time." (0FP, H 32) 

The four positive examples at Christian Traditional School include the following 

remarks: 

.. .1 remember Iris Hilton was a teacher and her attitude versus the attitude of the 
public school teachers TIMIM had had. There was just a big difference. She was 
much more personally involved with the students and it seemed important to her; the 
other teachers he had had [at public school] didn't really seem to have a personal 
interest. Then the care among the teachers, the camaraderie of the environment with 
the teachers and the care for the students, being interested in the students and not being 
afraid to be involved or talk with the students individually and get to know them 
personally. I saw that far more than in the public school." (riFP, f 40) 

I think Mr. Math was a very good math teacher, I think he was very, very patient 
with 6M122 and... and times 0M122 seemed to grasp the math... (0FP, f 274) 

I remember the summer that Mr. Aardvark... Mr. Aardvark had him as his own... tlie 
only Spanish student. And he went over the whole curriculum for him again. He 
needed that, he needed a lot of repetition to get something. He would not have gotten 
that, I'm confident, he wouldn't have gotten that in the public school or anywhere else. 
And I... I really appreciate that. To see Mr. Aardvark and Mr. Math have the... the 
patience and yet still try to help Him... (0FP, % 274) 
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The fourth remark does not recount a specific incident, as do the others, but instead 

provides the informant's point of view concerning those who work in various types of 

schools; 

The motivation, in my mind, between the teachers, and between public school and 
private school, are very different. A private school teacher is there, usually 
underpaid, under funded, is there almost as a volunteer... is there because they love 
the children and tiiey love God and they love integrity and they have goals of future 
children that have integrity, that have very healthy, positive families and they want to 
make a difference in their lives in that way. I'm not saying that public schools' 
teachers don't also have those desires, but in public school I don't believe they have the 
opportunity like they do in private schools to convey the concepts that they believe 
and to convey the discipline that they maybe believe, if they believe it, whereas in 
private schools, the teachers are closer, to a large degree, and the ones that are chosen 
are there because of their integrity and their honesty, and their love and commitment to 
what they believe in, whereas in public schools, credentials get you where you're 
going." (TIMP, H 32) 

There were four positive remarks about the supervision which James Street provided 

for the Academy of Christian Education before it became Continuous Progress School: 

Many, many times he's [^M236] really thanked us and James Street both for seeing 
that he got that education; because he felt like he learned a lot during those two years." 
(CFP,1158) 

I think it was a Godsend [referring to the Academy of Christian Education]. I think it 
was a real salvation. I think that the discipline that James brought as well as the 
technique of teaching. 1 think i^F246 probably would have survived in any 
environment, but 1 think that environment was a lot easier on her because of her 
personality." (^MP, f 169) 

I guess why we chose A.C.E. was James Street was more a disciplinarian and we 
thought that he could handle riMl 14 and help get him back on track; and it worked 
pretty well." (TjFP, f 94) 
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The fourth comment is both an indirect commendation of the leadership of James 

Street as well as a critique of the leader who succeeded him when the school became 

CPS: 

Best of my recollection there had been a whole set of changes in that curriculum and 
structure out there and the administrator was not a good leader." (^MP, ^ 178) 

There were, in contrast, three negative comments of James Street's leadership, which 

can be found in: T|FP, ^ 120; BMP, H 131; and 6FP, T| 134. Compared to the 

commendations above, these do not seem as significant and may amount to no more than 

personality differences. 

Perhaps a more significant evidence of James Street's educational influence can be 

inferred from the chronology in Appendix Two. In yFP, t 65, the informant tells about 

the strong influence Street had in persuading her husband to send his children to A.C.E. 

when this same family had earlier resisted the peer pressure of their contemporaries at 

Heavenly City to enroll their children at Christian Traditional School during its period of 

ascendancy, 1983-1985. By school year 1987-88 not only had Street persuaded the 

Gamma family to enroll at A.C.E., but had also recruited three families who had fled 

CTS: the Zeta, Iota, and Kappa families, and also had persuaded the Eta family, the 

strongest proponents of CTS in its formative years, to attempt home schooling their four 

children. Eventually even the Theta family joined Street's homeschooling plan, although 

they claim it was not by Street's influence that they decided to do this (6MP, f 131). Even 

though Street did not continue working in private schools, his influence is seen in that 

many of the families he originally recruited later transferred to other nonpublic options, 

often citing quotations from Street's teaching as their rationale for doing so. 
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As mentioned elsewhere, when A.C.E. became CPS, some of the Heavenly City 

families did not remain with the school. Here are some of their comments about why; 

One main reason was because of the administration over at the school had changed 
and we were not happy with the way the administration was handling the new school 
and CPS bought the Academy of Christian Education and they changed many of the 
regulations and the policies that had worked in the past. We just thought there was 
that much less structure and there wasn't the respect from the children." (iFP, ^ 14) 

I think they were a little disorganized. When kids would finish up their Paces, the 
school wouldn't have them, and they'd have to sit up to four weeks without having, 
you know, certain Paces that they needed. I don't know, I just, it just seemed 
difficult." (eFP, U 40) 

Southern City Public High School would not accept his credits from the Christian 
school [CPS], so the year that he was supposed to be a junior he sacrificed that and 
went back to Southern City Public High School as a sophomore and he was willing to 
do that to graduate. (eFP, ̂  42) 

This last comment was cited earlier in respect to the clerical errors which followed on 

the part of Southern City Public High School. Here the error is on the part of the 

administrator of Continuous Progress School for failing to present the work of the 

students in such a manner that the receiving school could properly evaluate their credits 

for transfer. Many A.C.E. schools do this on a regular basis, but the new administrator at 

CPS did not take the time to educate himself about how it is done. 

As the theme of concern about quality supervision was noted in the transcripts, one 

unexpected finding during the coding process was that homeschooling parents would 

actually have concerns about themselves as supervisors. Here are five comments in this 

regard: 
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I really think we were amiss in this area. eF223 just kind of did her own thing during 
this time. She made her own decisions, and I guess for some reason it was just easier 
than fighting with her about it because we admonished her and told her she needed to 
graduate... (eFP,f52) 

I just maybe didn't feel I had the structure, the organization, or the discipline to maybe 
do it [home schooling] and do it right. (eFP, ^ 18) 

I did not... I just wasn't a teacher. We got the basic educational curriculum and I had 
a l l  four  of  the  ch i ldren  and  i t  was  jus t  too  much for  me.  ( r |FP,  If  8 8 )  

. ..but I didn't feel that kind of freedom within the law and I lived in fear. I felt that all 
along that we should have gone and been certified and had a certificate or something 
saying that I could even do the home schooling. (6FP, If 154) 

Then after your [BMP] dad died it changed again because your mom had more time 
free, was wondering what to do, could see I was really struggling, and she and her 
sister, that had been a teacher, both decided they would help me. And my viewpoint 
on looking back to that is, they offered help without me asking them to help 
necessarily. (0FP, ^158) 

Supervisory concerns: summary 

1. Most parents have an intuitive recognition that the quality of a child's education is 

directly related to the quality of supervision s/lie is receiving both in the classroom and at 

the building level, and will comment on this even without prompting. 

2. Areas of concern to parents in regard to proper supervision are academic 

competence, classroom management ability, administrative know how, and public 

relations skills. 

3. Specific examples of good leadership and competence in the three private schools 

outnumbered those in the public schools by a ratio of four to one. 

4. In spite of the specific information cited in #2 and #3 above, general statements by 

parents about the public schools tended to be generous and moderate. 
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5. Parents whose children are transferring from one school to another seem generally 

uninformed about the articulation of credits from one system to another, often resulting in 

detrimental treatment which could have been avoided. 

6. In any variance of policy, the parents in this study regarded the word of a public 

school employee as authoritative over that of a private school employee, even though, as 

noted above, incidents of ignorance and mismanagement by public school employees 

outnumbered those of the other options two to one. 

7. The success of small private schools seems to be highly correlated with the 

competence of its supervisory personnel, judging by the comments about James Street, 

Mr. Aardvark. Mrs. Hilton, and Mr. Math. This generalization is also supported by the 

demise of CPS after the leadership of James Street was removed (it steadily lost 

enrollment, went through a succession of three administrators in a short period of time, 

and ultimately closed in 1998). 

8. Conversely, the high incidence of examples of poor supervision in the public 

schools suggests that public school enrollment may not be adversely affected by this 

factor (Strickland, 1998); economic factors seem to mitigate against this problem as 

noted in the admissions of Epsilon, lota, and Kappa families. 

Other themes: the question of values 

Previous studies have shown that the question of values is of great importance to 

parents considering nonpublic schooling for their children (Blum, 1981; Glenn, 1989; 

Holmes and Hiatt, 1984; Maddaus, 1990). Indeed, the assumption that this was the case 

among the parents of Heavenly City church was one of the questions which inspired this 

study initially: If this group of parents are highly interested in inculcating their fairly 

well-defined value system to the children, why have they chosen such a variety of 
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schooling options with which to accomplish this? In that respect this section of the 

review of the exit interviews is significant, but not necessarily revealing. 

The author coded the interviews with two different types of values incidents: those 

which dealt with values as a part of the curriculum or course of study in the school 

(sixteen references), and those which demonstrated values modeled in the school either in 

the practice of an individual or through group modeling, as in the enforcement of a given 

rule (twelve references). Of the sixteen references in the former group, nine were about 

Christian Traditional School, five referred to the public schools, two were not school-

specific, and one pertained to home schooling. 

Of the nine references to Christian Traditional School, five are listed here: 

That was one of the major factors that influenced our decision [to enroll at Christian 
Traditional School], because I personally feel that children need to be guided and 
disciplined as far as their behavior with their classmates and to respect authority and 
teachers and that sort of thing, which is not taught in the high school and to have 
some sort of dress code, which is not taught in public school or even talked about 
hardly. And the same with girls and boys interacting together. In public schools that's 
not curbed very much and I thought that was important. (eMP, ^ 24) 

The best decision was to put the kids at the Christian Traditional School from 
kindergarten on. I really feel like those young formative years were very important 
and I give the school credit for having children who have turned out well. And over 
the years there's been a lot of comments on our children. I feel like that their years at 
CTS and the entire scope of their education, including the character training, all of that 
that went on. ( TjFP, ^ 158) 

.. .the focus was on the wholeness of the child and their development as far as their 
character and honesty, not only just education, but also in areas that pertain to life, that 
are outside schoolbooks, that deal with a person's character and nature and honesty and 
integrity, and those fundamental issues, I think, that are so crucial that I feel that that 
can't happen, for the most part in the public environment." (T|MP, ^[6) 



156 

And what I'm proud of is not necessarily their education, but the speaking with 
employees and owners of the facilities and the peers around them, the character that 
they display, in my opinion, is what makes me proud. (T|MP, H 38) 

I don't want to slide over the fact that there were a lot of positive values that were 
taught there that were... were good. (0MP, ^ 292) 

Additional comments about values at CTS, all positive as well, are found in the 

following paragraphs: ^MP, TI 157; RIFP, ^ 48; RIMP, ^1 2; and KFP, ^33. 

It is not surprising that four of the five comments about values in the public schools 

were negative: 

But I asked to know what they were going to be teaching and whenever I realized that 
part of that was going to be on — I'll just call it sex education — I said, "I feel that as 
a parent that is my role and responsibility. Is there anything else that 0F112 can do 
during that time?" And they said, "Well, sure, but let me explain what we will teach 
first." And so they went into detail about... venereal diseases, safe sex, as they called 
it, and pregnancy — teenage pregnancies I think was the other thing. So my response 
to them was, "I still feel that it is my responsibility to cover this area and please give 
her something else to do." So during summer school, she went to the library and 
studied the muscular skeletal structure, which I felt was just as important for the rest 
of... being taught. And I asked 9F112, "How would you feel to sit in a a class 
with... with the opposite sex to have this topic discussed?" And she said, "I wouldn't 
really want to." And my response to her was, "I know that would be uncomfortable 
for you, but that's not why I am taking you out of it. I feel if they taught Biblical 
principles and taught this subject the way God would want, they wouldn't have to 
cover half of it. And so that's why we want you to be studying something different." 
(epp, 11103) 

In one instance in particular that I remember towards the end of the year that was a 
definite eye opener and played a heavy part in our decision to withdraw all the kids 
from public schools, IF134 brought a little worksheet paper that the counselor had 
brought to her room and was explaining to the kids and it showed pictures of various 
scenarios of a family. I remember one was a man on a ladder painting a house and one 
was a family boating; one was a family sitting around a dining room table. They were 
supposed to mark which of these instances would be a good idea or not be a good idea 
for a person to be drinking alcoholic beverages. That was very astounding to me when 
I realized that the school was teaching my second grade daughter that it's okay to drink 
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alcohol because that has not been something that our family has participated in. So it 
was just a very bold experience for me of a subtle teaching that they were teaching my 
child. I thought it was frightening, so that was a major reason for us to withdraw the 
kids from public schools and home school them. (iFP, f 11) 

When she [iF134] was in public school the first two years for first and second grade, 
she had brought home a book about Jack and the giant peach or something of that 
nature [James and the Giant Peach]. And I did examine that book and found it very 
violent and I thought it was very inappropriate for a first or second grader to be 
working through that type of material. (iMP, H 13) 

And the negatives of the public school is that those values are not taught. (0MP, ^ 294) 

The positive comment about a public school with values concerned a new school 

opening up in the Valley Public School district: 

And I liked the philosophy of that school. They had a firm discipline plan, they have a 
lot of standards, it is a non-smoking campus for teachers and students alike, and they 
have a good discipline program. ("yPP, ^ 58) 

There were two general comments that were not school-specific which underscore 

how important values are to many parents today: 

I really think after looking at what the public schools have to offer, what is being 
brought into the classrooms, the acceptance of so many lifestyles, the situations that 
are taught as the norm are so acceptable when they are so against God's principles. 
This is going to be taught in the classrooms and your children are going to be exposed 
to so many things, but if you are very strong and have a relationship with your children 
that they can stand their ground and their beliefs to do that option to put them in a 
school where your principles are being supported and values are being taught is very 
critical. (eFP, T168) 

With today's society and the very less than Godly atmosphere that is generally 
presented in the public schools and what I consider a total void of good values and 
morals and principles, basically just being responsible for your own actions and simple 
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things like that, being trustworthy... I would say do your research, look for 
opportunities that are going to teach the kids good. Godly morals and principles. 
(IMP, 122) 

Finally, one parent commented on the important way that values are communicated in 

the home school setting: 

1 think it was very important that I had those first years with him. To get him 
grounded in spiritual and loyalty concepts that he might not have gotten if he had been 
away from home, for those first years, and I just feel like he got a very good basic 
education his early years... (iFP, 119) 

In the second category of comments about values, those instances where values were 

modeled by an individual or group, public school incidents were most numerous, with 

four positive examples and one negative example, followed by Christian Traditional 

school with three positive examples and two negative examples. The last two examples 

come from the Academy of Christian Education, and both are positive. 

The presence of four positive examples from the public schools is a tribute to the 

individual teachers cited in each account: 

... we had a friend from church, she was the choir director. He was very active in choir 
that year, and she had kind of a haven in the classroom for choir kids. They were all 
basically good kids. They would meet any of their off times at school. They'd eat 
lunch in her classroom, socialize, and palled around together, and I think that made it a 
good transition for him because of the sister in our church that ran the choir." (ePP, T| 
46) 

He [yMl 13] was fortunate to get a real good teacher, one that all the kids liked. He 
was a real disciplinarian, but he usually didn't have to do anything. The kids liked him 
well enough they minded him without having to pull any strings on them." (yFP, 1| 
18) 
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The same parent goes on to tell how she received cooperation and respect for her 

values from the teachers at Valley Public School C: 

And they knew our beliefs and they would let me know if they were going to have 
a movie that they weren't sure if it was all right for her to watch. They would ask, 
send home a note, make sure I was aware of what was going on so I could give 
permission for her either to do it or not do it." (yFP, ^ 58) 

The next positive comment about public school did not take place in Southern City, 

but concerns the high school eF223 attended in Far West State. This school is known to 

the author to have a highly competitive and widely traveled symphonic band program, 

which eF223 participated in for two years before moving back to Southern City. It is this 

author's opinion that one of the last best reservoirs of quality learning in public schools is 

found in those schools which have competitive music programs. The distinctive word 

here is "competitive." The band program at Southern City Public High School, for 

example, is not competitive, and their efforts produce sloppy, poorly coordinated shows 

and concerts. Notice how this mother is amazed at the character benefits which have 

come to her daughter through this band program (the one in Far West State): 

She got to pursue her artistic talent whether it was music or art or whatever in the 
public school, and I really felt she made some good and dedicated choices in her music 
for band. All the requirements... they really practiced, the summer practice and all the 
things that went on without complaining and seemed to look forward to that time. A 
unique time. (eFP, T| 56) 

There was also one negative comment about values modeled in public schools: 

.. .and the classes were big and they didn't pay attention, and they didn't seem to care 

whether he learned anything or not as long as they passed him through their system. 

(CFP,150) 
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The three positive comments about Christian Traditional School were as follows: 

...and Christian Traditional School has a good discipline system. (yFP, t 36) 

The school supported the family, and the girls in the family. And that's the way it 
should be. (rjMP, ^140) 

But we feel that it was still positive in CTS that he leamed good values, and that is 
good. I don't want to diminish that at all.. .(6MP, ^ 294) 

One of the negative comments about CTS was from this same parent: 

One of the biggest negatives of CTS is fundraisers. It seemed... it seemed to consume 
a lot of weekends... were car washes. (9MP, ^238) 

At this point in the interview 0FP intervened to say that this "negative" had provided a 

positive character benefit in 0M122, in that he developed a boldness in approaching 

strangers because of his motivation to do well in the fund raising contests: 

And yet, I saw a side of 0M122 come out with fund raisers that still just leaves me in 
awe. He has no reluctance to knock on a door, or to approach someone, or to even 
make a phone call, although he's not eagerly doing that, whenever it came time for a 
task, he... had the desire to... to do well, and it was something he thought he could do. 
(eFP,t241) 

The other negative comment about CTS came from the Zeta family: 

But ^M236, he rebelled against a lot of the strict rules and things. You needed 
them, but he didn't appreciate it. (^FP, If 32) 
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One of the values modeling comments about the Academy of Christian Education was 

another praise for the effectiveness of James Street: 

James had pretty strict rules and was good at enforcing them. It was just the 
controlled environment that was good for him. (^FP: 1115) 

The final comment concerns a value-laden choice a parent made while working at the 

Academy of Christian Education while her own children were students there: 

In some ways it was harder on them because all the other kids knew that they were my 
kids and they didn't want the monitor to give them an easier time or prefer them or 
give them a break or higher grades. So as a result of that I had to be a little harder on 
my own kids than I normally would have been with other kids, and they knew that and 
they understood that it was something I kind of had to do in order to not be called 
teacher's pet. So they went along with it. (yFP, H 48) 

The question of values, summary 

1. The diversity in school choices among parents with a high regard for the passing on 

of values which reflect high ethical standards is partially explained by the fact the parents 

in this study never perceived of themselves as relinquishing the responsibility for passing 

on their values to their children. Their confidence in home and church to do this gave 

some of them impetus to place their children where their values would be challenged 

while others chose schooling options that would reinforce their value systems. In both 

cases, the transmission of values remained significant in the thinking of the parents. 

2. The accounts of the parents in the study illustrate that while values similar to theirs 

are a part of the curriculum and intentionally planned instructional models in the private 

Christian schools, there are nevertheless individuals within the public schools who often 

model those values in their dealings with the students. 
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3. While there are values-related programs available in the public schools, they often 

do not reflect the positions which the parents in this study would want taught to their 

children. In many cases the parents took the initiative to propose alternatives, but in no 

case were the parents successful in getting the school to change its agenda. 

4. Some public school programs and activities, such as competitive marching band, 

are well designed to communicate the values of hard work and excellence which are 

prized by families like the ones in this study. 

5. Parents with values like those in this study seldom find fault with the effectiveness 

of private Christian schools or home schools in transmitting their values to the students 

therein. 

Other themes: Philosophy 

For the purpose of this study the distinction made between philosophy and values is 

this: philosophy here deals with presuppositional beliefs, or paradigmatic organizers that 

shape one's world view. In a practical sense, it speaks of how subjects are taught in terms 

of content and emphasis: is there a geo-centric approach or a transcendent approach? are 

humans innately good or evil? do we live in a mechanistic universe governed by 

scientific determinism or is there an outside intelligence which intervenes into the affairs 

of this world? What philosophy does not means, in this study, is one's beliefs about 

learning or schooling, e.g., "I am philosophically opposed to the 'whole language' school 

of reading instruction." 

Values, on the other hand speak of those character qualities and behavioral 

characteristics that relate to a person's ability to live a morally and ethically consistent 

life style. Hence there was much use of the word "discipline" in the section about 

values. 
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In the studies reviewed in chapter two, such a distinction was not found; hence, the 

same studies cited in the values section above can be referenced here in saying that 

interest in philosophy, and especially religious doctrine, is often a motivating factor in 

school selection in the private sector (Blum, 1981; Glenn, 1989; Holmes and Hiatt, 1984; 

Maddaus, 1990), and the test population in this study certainly bear that out in their 

interviews. 

Philosophical themes were identified twenty-two times in the exit interviews, the first 

twelve dealing with the religious pros and cons of Christian Traditional School from the 

unique doctrinal perspective of Heavenly City Church's Campbellite theology, the next 

eight references dealing with antithetical philosophical positions found in public school 

experiences, and the last two examples of philosophical issues at the Academy of 

Christian Education. 

An interesting pattern is evident in the twelve references to philosophical (doctrinal) 

questions about Christian Traditional School. In the interviews of four of the families, 

they start off with great concerns about the differences and later reach a point of less 

concern. Look first at the example of the Zeta family: 

I do know that there was one incident when the kids went to some shrine, or missions 
thing up in Tucson, and came back talking about how the statues were blessed and all 
that stuff, and that really disturbed me. I did not want them in on this idol stuff like 
the Catholics." (^FP, H 34) 

This experience ultimately led to the Zeta family withdrawing their two children at the 

end of that school year (1984-85): 

Overall it was pretty good except like I talked about it earlier, some of the religious 
things we were pretty uncomfortable with is probably the main reason we moved 
them. (^FP,t88) 
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But by 1994, when the Zetas decided to enroll their two youngest at CTS, they had 

come to think of the CTS as "Christian" and not some "other" doctrine: 

That was really our main consideration, was the Christian foundation and the public 
school had gone down so bad in the last fourteen years. (i^FP, ^ 144) 

The Eta family had similar concems before they enrolled their children at CTS: 

... we anticipated that the children would be indoctrinated in ways that we didn't agree 
with or ways that we didn't want them to be. We felt that we might have a lot more to 
overcome in areas of indoctrination than we wanted to. The body [church] that we 
were a part of at the time had a lot of very strict and conservative ideas about a lot of 
things and we felt like, at least we were concerned that we would have to not only try 
to teach him our way of doing things, but also to overcome the teachings of CTS and 
the way that they taught things." (r|MP, ^ 4) 

The areas we discussed were more doctrinal influences and concern about that 
possibility. We really didn't discuss academics. We were both fairly comfortable with 
the discipline and other philosophies. The concern was that was didn't want any 
influences towards changing the doctrine that we were teaching in the home. (^FP, H 
34) 

In retrospect, tlFP realized that not only were their fears ungrounded, but what they 

perceived as a detriment may in reality have been an asset. 

There may have been some good results for the whole family, because we got out 
of our own little world and we learned other worlds. It was another way, at least for 
myself, it was somewhat a stretching experience, and for that I am grateful. I think 
that was good and I think it was good for the children, for all of them to see the 
different beliefs and different interpretations of scripture and different ways of doing 
things. Rather than having them captured and having them kept in our own little 
world and not exposed to other things." (TIPP, 50) 
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Theta family's experience was similar: 

There was also the fact that... that we didn't agree doctrinally with... with CTS and we 
were concerned, "Well, what doctrines will be taught that we don't agree with, and 
therefore...?" you know, "What problems are we setting ourselves up for?" in that 
respect. So, there were a whole lot of uncertainties and... we prayed about it and felt, 
in spite of... of it all, that it was the best alternative. (0MP, 199) 

After 0M112 had graduated, BMP was able to say: 

But I think that there was a large overlap in our... in our doctrines and beliefs. In all 
fairness, there's probably more overlap than there is disagreement, much more so..." 
(0MP, t264) 

The experience of Iota family was similar to that of Zeta family: 

There were some concerns with some of the spiritual doctrines that were being taught 
that we had differences of opinion about. (iFP, ^ 6) 

After withdrawing their children in 1985, they re-enrolled iF134 in 1994 and iM344 

the following year. . When asked what had become of their doctrinal concerns at that 

point the reply was: 

I guess one thing, they were older. tF134 was a sophomore in high school when she 
was re-enrolled and maybe they know more of what to expect and maybe we had been 
able to see things possibly from a little more open-minded view point than we had 
earlier. (tPP, 1f26) 

And Kappa family had doctrinal concerns to overcome, as well: 

At first some of them [their relatives] had questions more about private school [than 
home schooling] because it was not a church school from our church group. I think 
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they had concerns about that and you know, what the children would be taught and 
everything. (KFP, Tj 39) 

And here is how their family resolved their fears: 

My point is that they were concerned that there might be some religious influence that 
would be something that we would have to combat, but me and my wife talked about 
that from day one, so that wasn't really an issue. (KMP, ^ 40) 

While these five families were concerned about the potentially erroneous religious 

beliefs at CTS from the very beginning of its existence, philosophical questions about the 

public schools did not arise for most of them until later in their schooling experience. 

One exception was the Kappa family, who were concerned about this factor from the 

very beginning: 

I would have to say I was concerned about the non-religious impact tliey would get at 
[public] school. (KFP, f 25) 

After several years in public schools the Iota family began to be concemed about 

some philosophical influences which they deemed "humanistic": 

.. .we decided he needed a little more activity sports-wise and the extracurricular band, 
and science labs, and that seemed to be important as far as seventh and eighth grade 
and when he started high school he continued band, but we had more concerns as far 
as humanistic natures, and we just felt it was important to kind of refocus spiritually, 
take a little more control of our kids' education. (iMP, ^ 5) 

This decision followed some experience witli iMl 14 as a middle school student: 

One of the red flags we saw waved in iMl 14's middle school experience was a greater 
introduction and acceptance in some of the humanistic programs such as [?]. 0MP and 
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I got hold of the teacher's manual and went through part of that... also did some 
investigations and we actually requested iM114 be omitted from one hour of the 
classes that seemed to initiate some of this... humanistic philosophy... (iMP, II3) 

Here is 0MP's comment on how he dealt with this issue with his daughter: 

Yes, we didn't agree with the humanism, yes, we didn't agree with some of the 
evolutionary theories that were taught in the school, but we took that as a... a learning 
experience, as an opportunity to say, yes, they are teaching this, but here, we don't 
believe it that way. Here is the Biblical basis for there being some difference. So even 
though there is always a concern that kids in the public school are taught the wrong 
thing, we used the learning opportunities as much as we could... (BMP, t 165) 

The threat of humanism had not deterred the Theta family from letting 0F112 continue 

in public school when they first heard about it from the teaching of James Street: 

But even when he first approached us about the home schooling it was the scare tactic 
of humanism and... and that philosophy in the public school system and the way he 
approached it, that... I didn't want that influence. Not that I agreed with humanism, 
but I didn't agree with the way he approached handling that... the anti-humanism," 
(0MPt 134) 

Affirming a theme already established before, 0FP, acknowledges parental 

responsibility for detennining what philosophies her children will be exposed to: 

And I don't want to diminish that no matter what school you do, the parents have a 
responsibility in being a factor in it. Even when 0F112 was in public school, I tried to 
go and at least see a feel for it... I think that we have a responsibility to teach the 
spiritual values, too. We aren't going to turn that over even if we send our kids to a 
Christian school, or Christian university, or whatever, that there's still that 
responsibility that... that God will hold us accountable for. (0FP, ^ 295) 
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Before finishing this section on parental concerns about philosophy, it should be noted 

that no attempt has been made by this author to define what the subjects mean by 

"humanism." The problem is that a large variety of definitions exist, and the definition 

given by the editor of the American Humanist magazine, for example, would make 

humanists sound like the "good guys" while authors like Tim LaHaye and Bill Gothard-

have ascribed the status of "bad guy" to those whom they call "humanists." During the 

seventies and eighties, the term "humanism" or "secular humanism" became catch-alls 

for virtually any non-theistic position which was offensive to conservative Christians. In 

this paper the term has been avoided except in the case of direct quotations since more 

precise identifications exist for many of the philosophies often mislabeled by Christians 

as "humanism." 

Therefore leaving behind, without comment, the fears of humanism in the public 

schools by the parents in this study, this section will close with quotations lifted from the 

exit interviews in which more specific philosophical concerns are identified: 

Oh, but then there was Halloween in kindergarten... Maybe in first grade and I 
think we were real sensitive to that... for what our values were of what they were 
teaching and... and all of kindergarten and first grade was black cats and witches and 
focus on... on the side that we didn't choose to have... have for ql 12." (0FP, ^1 103) 

Without attempting to explain exactly why the observance of Halloween is offensive 

to conservative Christians, it is safe to generalize that this has become an issue in the last 

two decades on which few public schools have been willing to show sensitivity to the 

minority position. While the historic origins of Halloween are easily researched, the 

answer which most Christians receive when they object to this practice in American 

elementary schools is that this seasonal celebration is a harmless children's version of old 

superstitions and is all in good fun since witches and ghosts don't exist, anyway. Many 
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Christians speculate that a similar parody of Passover or Yom Kippur or Rosh Hashannah 

would never be tolerated in American schools, yet this offense continues without 

consideration for their beliefs. 

The point here is that 0FP has identified here an example of a philosophical position 

in which the supposed "neutrality" of public schools breaks down badly. Another 

example is illustrated here by ^MP: 

The rapidly growing trend to teach the "big bang" theory as opposed to creation, 
evolution instead of creation. (^MP, t 157) 

Here again the beliefs of the conservative Christian minority are ignored in the public 

schools. To these Christians, the basic contention centers around two premises: (1) since 

science must, by definition, be observable and replicable in a laboratory, the study of 

historic origins can never be true science, and evolutionists need to admit that their 

position is also a "faith based" position instead of true science; (2) many credible (and 

non-Christian) scientists have effectively refuted the strict interpretation of Darwinian 

natural selection as in direct conflict with the fossil record, but powerful professional 

associations in the scientific community have blocked this information fi-om being taught 

in public schools (Simpson, 1960; Kitts, 1974; Eden, 1967; Martin, 1954; Popper, 1975). 

The last two quotations in this section illustrate philosophical issues in regard to the 

Academy of Christian Education. The first quote, by yFP will illustrate how James Street 

laid a solid philosophical foundation for his school by reaching the potential parents on a 

personal level before the school even opened: 

He [yMP, now deceased] started helping him [James Street] add on to the building and 
put in more desks and got to talking to him about it and kind of agreed with his 
philosophies." (yFP, 1168) 
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Before the Academy even opened, parents who expressed an interest in enrolling their 

children, or in using the Basic Education curriculum (a product of A.C.E.) in their home 

schools were required to become educated in the A.C.E. philosophy: 

1 remember having to listen to cassette tapes and doing Paces and they talked a lot 
about how education is the parents' responsibility and about some of the history of 
education. (riFP, If 122) 

Philosophical issues, summary 

1. Whereas conservative Christians have long been divided over various doctrinal 

minutiae, the issue of education has revealed to some of them that their large body of 

common beliefs provide them with much ground for cooperation. 

2. As in the case earlier with the question of values, the parents in this study see 

themselves as the ultimate purveyor of knowledge and truth in regard to philosophical 

issues to their children, and are not depending on schools to do this for them. However, 

many express the desire for sensitivity and cooperation concerning their distinctive 

beliefs. 

3. While conservative Christian parents are not always able to articulate what they 

mean by "humanism", they are generally aware of philosophical positions with which 

they do not agree which are widely held within the public schools, and they are usually 

able to identify these ideas in specific cases. 

4. Examples of two areas of oppression to conservative Christians in the public 

schools are the inordinate attention given to Halloween (and the subsequent presentation 

of untruthful concepts, from a Biblical perspective) and the silence regarding the 

evidences for catastrophic creation in science classes. 
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5. Private schools with clearly defined philosophical positions, such as those which 

use the A.C.E. curriculum, can profit from emphasizing their philosophical position both 

in the recruitment of students and in the training of staff and volunteers, as well. Subjects' 

perceptions of change motivations 

In Part Two of this chapter, tables six through nine show parents' responses to the 

initial written querstiormaire (see appendix three), in which they were asked to circle a 

reason for each school change, a reason for leaving, and a reason for choosing (the next 

school). Their responses were limited to a set of possible answers selected by the author. 

The option of choosing "other" was available. Informal questioning in two cases where 

"other" was chosen revealed that in one case the reason was financial, and in another case 

the parent felt all other schooling options had already been exhausted by that family for 

that student. 

In this section we look at reasons for choices which are not bounded by the authors' 

pre-selected list. These are themes which arose spontaneously from the interviews 

themselves. When left on their ovm to account for their reasons for making moves, the 

parents only came up with five general themes: either the change was (1) motivated by 

their adult peers; (2) based on financial reasons; (3) selected by the student 

him/(her)self; (4) a move for improved environmental benefits; or (5) based on 

convenience. These responses are charted in Table Twelve at the end of this section. 

A numerical summary of these five themes does not reveal significance in terms of 

proportion among these reasons. More numerous than any other response, and perhaps 

the most significant finding of this chart, is the reason of adult peer influence, which 

appeared nearly twice as many times as any other reason. It is also interesting to note 

that it frequently appeared in combination with another reason (see Table Thirteen at the 

end of this section). 
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One other interesting observation is that although few parents admitted to convenience 

being a factor in their choices in the written questionnaire, it appeared the second most 

number of times in the oral interviews as a factor, and in combination with three other 

factors one or more times. 

Subjects' Perception of Change Motivations, summary 

1. When encouraged to speak freely from memory, parents are apt to give different 

emphases to their accounts of why they changed schools than when faced with a multiple 

choice list. 

2. Influence by their own adult peers has been a strong motivation for changing 

schooling options among subjects in this study. 

3. Sometimes changes are motivated by multiple causes. 

4. Change motivators revealed in the interviews which had not been anticipated in the 

advance questionnaire included changes based on adult peer influence, financial reasons, 

and student preference. 

5. Financial reasons were only listed as a motivation for school change during the 

first half of the study period, disappearing completely from 1989 through 1998. 

6. The single year 1987-88 represented a year of heavy influence from within the 

members of the test group and also fi-om James Street to forsake other options for either 

the Academy of Christian Education or home schooling with the use of materials 

supplied by Mr. Street. 



Table 12: Subjects' perceptions of change motivations 
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Table 13: Frequencies of perceived motivation 
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The nature of student and teacher work, the values and norms of the school, and the way 
adults and students are organized are aspects of schooling that seem to vary little from 
one locale to another... without variability across the critical dimensions of schooling, 
parents and students will have little meaningful choice among schools." 

Paul Heckman 

"Americans, with our supposed love of freedom 
and democracy, never question the right of the 
state to proselytize our children. That to me is 
one of the great affronts to human liberty. 

Gore Vidal 

CHAPTER 5 

CONCLUSION 

The scope of this study 

The schooling chronology for the seven families in this study, found in Appendix 

Two, covers a nineteen year span from 1979 to 1998. During this period the world 

witnessed the explosion of space shuttle Challenger, the fall of the Berlin Wall and the 

collapse of the Soviet empire, the microcomputer revolution, four U.S. presidencies, the 

Gulf War, and the deaths of Princess Diana and Mother Theresa. In the world of 

education, this period featured the publication of A Nation at Risk and A Place Called 

School, a continuing drop in test scores, the wax and wane of "whole language" reading 

instruction, the advent of multiculturalism (succeeded by "diversity"), and the legislative 

mandating of bilingual education. 

In the narrower sphere of the educational world written about in this study, we have 

seen the decline of the fast-growing private school movement of the seventies, the 

blossoming and legalization of the home schooling movement, burgeoning growth of 
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magnet schools, and the creation of charter schools. And in the very narrow world of 

this study, there has been the ascendancy of Christian Traditional School, the period of 

return to public schools, the ascendancy of Continuous Progress School, and the period of 

committed choices. 

Proceeding in this manner from the global to the specific helps define the scope of this 

study. It is a slice of life spanning nineteen years, a look at the schooling choices of 

seven families, chosen because of their common philosophical beliefs contrasted with 

divergent and frequently changing schooling choices. As their children grew during the 

nineteen year span, so did the families' knowledge and understanding of available 

schooling choices and suitability for each child. 

What does the data collected and presented in chapter four say to us about the 

collective wisdom of these families in regard to school choice? We will look first at the 

secondary questions, and then give an in depth look at each of the four research 

questions, closing with a summary and recommendations for further study. 

What does the data say about the secondary questions? 

At the end of chapter three a list of five additional questions to the four main research 

questions was posited, for which it was speculated by the author that data may provide 

some insight. Here ai'e each of the secondary questions and answers from the data 

collected in this study. 

1. Is there a common progression in the choices made (from most formal - public school, 

to most informal - home school, for example?) 

The data in Table Ten and Appendix Two reveal that the progression was not based on 

philosophical changes, such as that suggested in the question itself, but proceeded in a 
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similar manner chronologically for all families, as represented in the title given to each of 

the four epochs on the chart in Appendix Two. The progression is reflected in the titles 

of the four periods on the chart in Appendix Two; from the Christian Traditional School 

to Public School to Continuous Progress School, to balanced and committed choices. 

The joint progression through the first three periods shows the powerful influence of 

peers in the early years and the thoughtful formation of independent choices in the final 

period. 

2. When new choices are made, what factors override previous priorities? 

According to tables six and seven, discontent with some aspect of the current choice is 

the most frequently cited reason for making a move, suggesting that changing is not done 

capriciously or unnecessarily by members of this group. The most frequently cited 

reason for the new choice was environmental concerns, coinciding with the findings in 

other larger studies of why parents choose certain schools. 

3. How are choices influenced by others in their peer group? 

Whether it is because this is a close-knit group with a high degree of social interaction 

or for some other, yet undefined reason, it is clear that peer influence played a strong role 

in the choices made by members of the group. The Eta family, among the first to come to 

Christian Traditional School, remained "cheerleaders" for this choice throughout the 

time their children were attending this option. Later it was the Theta family who 

persuaded the Zeta and Iota families to return and give Christian Traditional another 

chance. And peer influence played a significant role when there was a group shift toward 

Continuous Progress and the Accelerated Christian Education curriculum. 
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4. Are there environmental interests other than safety? 

The coded data from the oral exit interviews shows veiy clearly that parents were 

concerned not only with the safety aspects of the environment, but with the social aspects 

as well. It was important in parents' minds to know "What kind of people will my child 

be going to school with?" and "How do these people, both students and adults, relate to 

each other?" These questions were sometimes included with concerns about a disciplined 

and orderly environment, but sometimes stood alone as purely social concerns. 

One long anecdote which illustrates this concern was recounted by '^P in relating an 

incident when there was a physical conflict between two girls at the Academy of 

Christian Education. The point of her anecdote was that students there were not given 

enough guidance and opportunity about how to form right relationships, and neither was 

the conflict well handled so as to obtain reconciliation afterwards, had it not been for the 

intervention of monitors. 

5. How do social relationships with individuals in the schools affect choices, since this 

group traditionally chooses social isolation? 

A terse answer to this question might be "more than one would expect." Although the 

members of Heavenly City congregation were never looking to the school setting to 

provide a more significant source of social relationship than that already sustained by 

membership in their own group, it was nevertheless important to them that the other 

students with whom their children went to school at least be guided by a similar moral 

code. At least five respondents, in explaining their objections to Continuous Progress 

School after it made the transition from Academy of Christian Education cited the 

relaxing of admission requirements as a major concern. In contrast, tliree different 

respondents mentioned the tightening of admission requirements at Christian Traditional 
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School as one of the features which attracted them back to the school in the nineties after 

abandoning it in the eighties. 

Having briefly examined evidences which answer these five secondary questions, we 

turn now to the four main research questions. 

Research question one: What factors influenced each schooling choice? 

The data which contribute to answering this question are derived from Tables Six 

through Nine in Chapter Four, Section Two, and the last section of Part Three; Subjects' 

perceptions of change motivations. Here are summary statements from these data: 

1. Parents most frequently removed their children from an option when it was 

perceived to be ineffective. These parents were not on an endless, "grass is greener" 

quest for the perfect schooling; rather, they were pragmatically trying to find what 

worked best for their family and children. 

2. As in previous studies of school choice, environmental considerations were most 

often the feature attracting new enrollments. In HirshofPs taxonomy, this would qualify 

as a "non-substantive reason" for choice. 

3. The second most frequent factor governing new enrollments was school 

philosophy, which would qualify as a "substantive" reason in Hirshoffs taxonomy. 

4. Public schools, even in the minds of this restricted population, still hold a 

"normative" status by which other schools are either consciously or subconsciously 

measured. Parents seldom removed children from a public school without expressing 

optimism that they were confident the new option would be a "better choice." 
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5. When encouraged to speak freely from memory, parents are apt to give different 

emphases to their accounts of why they changed schools than when faced with a multiple 

choice list. 

6. Influence by their own adult peers has been a strong motivation for changing 

schooling options among subjects in this study. 

7. Sometimes changes are motivated by multiple causes. 

8. Change motivators revealed in the interviews which had not been anticipated in the 

advance questionnaire included changes based on adult peer influence, financial reasons, 

and student preference. 

9. Financial reasons were only listed as a motivation for school change during the 

first half of the study period, disappearing completely from 1989 through 1998. 

Research question two; What was the parents' understanding of the curricular 

differences among their several choices? 

It is significant that in coding the oral exit interviews, a larger number of coded 

statements referred to curriculum (sixty) than to another other single factor in the 

discussions, indicating that the parents in this study were well aware of the fact that the 

curricular choice among the four schooling options varied greatly. For the most part, 

their laymen's understanding of curriculum served them well in making their school 

choices, particularly in light of their demonstrated recognition of individual differences 

among their children. Unfortunately, there were some misconceptions about curricula as 

well, and sometimes this misinformation was transmitted from one adult to another 

within the group, coloring slightly their objectivity in evaluating curricula. 

Here are summary statements from the relevant data in Chapter Four, Part Three: 
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1. Parents are able to make thoughtful observations about the effectiveness of various 

curricular approaches based on both direct and indirect sources of information. 

2. Parents who home school or have their child at a private school are more likely to 

have direct interaction with the curriculum the child is experiencing. 

3. While some families enjoy the simplicity and adaptability of the A.C.E. curriculum 

when it is used as a home schooling curriculum, others find it overly focused on paper 

work and tediously routine. 

4. In general, those who have experienced the A.C.E. curriculum are more positive 

about the program if they used it at home than if they attended an A.C.E. learning center. 

5. Even parents without formal higher education recognize than most A.C.E. learning 

material deals only with lower level cognitive recall, and rarely requires students to 

extend themselves in terms of rhetoric or creativity. 

6. In spite of the large volume of criticism against A.C.E., there are families whose 

children have been educated through this system who are pleased with the ease which it 

affords (not very demanding of most able students in terms of time) and are satisfied with 

the general results of the students' education (graduates can read with good 

comprehension, seem to have little difficulty in higher education, career world). 

7. There are a vast number of curricula available to home schooling families, which 

vary widely in terms of learning methodology and philosophy as well as content 

selection, almost more than an individual family can easily can remain informed of. 

8. Many home schooling families have been extraordinarily resourceful in finding 

creative ways to provide learning experiences for their children to compensate for the 

things they miss by not being enrolled in formal schools: sports, arts, performing groups, 

field trips, labs, expertise in certain subjects such as foreign languages, etc. 
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9. While hybrid adaptations of the A.C.E. curriculum in which schools supplement 

the A.C.E. format with some group instruction has not usually worked well, its potential 

success depends more on the strength of the leadership and the quality of teachers in the 

school than on the curriculum itself. 

10. Private schools such as Christian Traditional School, which use traditional 

textbooks and lecture/recitation/project methodologies, usually seem so familiar to 

parents that they are often judged on criteria other than curricula, even though the 

philosophical content of their textbooks and lectures may be significantly different from 

what is taught in public schools. 

11. Even non-professional parents are sensitive to the existence of a "hidden 

curriculum" which is often expressed in a general philosophical orientation of the school, 

or a particular set of assumptions which govern its internal rules and policies. 

12. Environmental quality, philosophical orientation, quality of leadership, 

effectiveness of teachers, and the presence or absence of certain extra-curricular or co-

curricular activities are some of the measures by which parents most often judge 

traditional private schools. 

13. Because of sheer size and scope, public schools remain, in most respects, the 

standard by which education is evaluated in this country. While home schoolers and 

private schools have been very creative in providing well-rounded learning experiences 

for their students, most families still look to the public schools to find the most 

comprehensive options, including a wide variety of extra- and co-curricular activities, 

services for special populations, and superior facilities and budgets. 

14. Of the parents in this study, the ones most likely to have given thought to the 

existence of curricular differences in making their school choices are those with some 

experience with or knowledge of home schooling. 
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Research question three: To what degree did curriculum affect the parents' final choice 

of a school? 

The simple answer to this question is "not nearly as much as the researcher anticipated 

it would." When the author looked at the four schooling choices, he saw something quite 

different from what the data reveal the parents saw. Here is what the author, whose main 

interest is curriculum, saw in the four choices: 

Southem City public schools: a district which prides itself on having implemented all 

the latest educational fads: staggered developmental kindergartens (from the British 

infant school and the New Zealand reading studies); whole language reading and all its 

accoutrements: invented spelling, language experience writing, literature based reading, 

unsystematic phonics lessons, individualized word banks, thematic units, etc.; 

envirormientalist math (the latest from Scott-Foresman); time-wasting legislated 

requirements like substance abuse education and sex education; amoral, arbitrary, 

Darwinist solutions to social problems: peer mediation, peace education, etc. To 

paraphrase the song writer, "Everything's up-to-date in Southem City." 

Continuous Progress School: "Instant school", just add pupils and offices; 

characterized by; a one-dimensional workbook-oriented, fill-in-the-blank approach to 

learning anything and everything; materials which are philosophically sound from a 

conservative Christian viewpoint, though dull and plodding; good character-building 

materials and policies, if not administrated by an unimaginative legalist; certain 

educational death for auditory learners, students with Attention Deficit Disorder, 

hyperactive children, and so on; well-meaning but usually ill-prepared supervisors and 

monitors, improving greatly in recent years. 
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Christian Traditional School: a great school in a crummy facility; pedagogically and 

philosophically (from a conservative Christian viewpoint) sound materials and methods; 

dedicated, motivated, congenial, and well-educated teachers; exciting vision for 

community service and involving students in world missions; a thirst for excellence in 

parents and students alike; no-nonsense discipline policies which are stricter than the 

administration would prefer, but necessary because of the rebellion toward authority 

already well entrenched in most transfer students; high degree of creativity in providing 

instructional materials and equipment on a low budget. 

Home schooling: the greatest choice of all! Complete freedom to individualize for 

your own child (whom you know best) from among the six schools of thought mentioned 

in Chapter Two: Computerized Education, the Unit Method, Classical Education, the 

Charlotte Mason method, the Principle Approach, or Accelerated Education; flexible 

hours, flexible yearly calendar, and best of all: no need to sacrifice your children to the 

prevailing youth/music/entertainment-oriented/politically correct/grungily dressed/body 

pierced popular culture! 

This, however, was not how the respondents in this study viewed the four choices. 

Summarizing what the data reveals, here is how the test population viewed the four 

choices: 

Southem City public schools: probably as good a public district as there is in the 

state, and not a bad choice if you have strong, independent kids whom you can keep away 

from the "bad influences"; pleasant personnel for the most part, who wdll not hassle you 

as long as you don't hassle them; the only real danger in the curriculum is sex education, 

but you can get your kid excused from that; Halloween is an annoyance, but hey, it gets 

them used to the "real world"; and evolution — you can't avoid it; just make sure your 

student sees the video tapes on creationism (borrow from the Theta family) and you'll be 
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all right. A lot of us believe you should try the public schools first; if your kid gets in 

trouble, look into one of the more expensive and troublesome alternatives. 

Continuous Progress School: not such a good choice since James Street left; they've 

had leadership problems, the worst of which are poor enforcement of the rules and 

admission of a lot of trouble-making kids who are rejects from the public schools. Also, 

you don't want to send a high schooler there because their credits won't transfer. If you 

live out in that area you might want to consider it because it is small and there's less 

mischief for the kids to get into; also the tuition is a lot lower than the other private 

schools in town. But none of our congregation members have sent their children there for 

the past four years, so why would you want to? 

Christian Traditional School: Some people like the Zeta family and the Eta family 

still think highly of it. It's not as weird religiously as it used to be, but you still have to 

watch out. If you've got real fragile kids that you think might get run over in the public 

schools, it's a good place to hide them. But the tuition is way too high and the book fees 

are outrageous, and they're always hitting you up for fund raisers and more contributions. 

It hardly seems worth it when your kid could get band and labs and a real sports program 

in the public schools. On the other hand, the kids seem to turn out pretty level-headed 

and able to do well after high school. We used to have church members on their school 

board, but there aren't any right now; but the music teacher is from our congregation — 

that's a plus. 

Home Schooling: If you want to do what's spiritually right for your child, this is 

probably the best choice. There are a lot of curricula out there, but most of us feel 

comfortable with one of the real structured approaches where the parent just follows the 

instructions and when your kids get old enough, they can teach themselves. The 

materials will cost you something, but it's a lot cheaper than private school. The biggest 
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price is the time it takes the mother to do it, and some mothers just can't handle it. If you 

really get into it, though, there are some advantages, like taking off with your whole 

family during hunting season and so on. Most of the kids that have done this have tumed 

out all right. And they can go to Community College without any hassles, just not to 

public high school or they'll lose their credits. 

To summarize, the data in Table Nine in Chapter Four, Part Two, reveal that 

"curriculum only appears as a factor in the home school and public school choice." 

Home schooling parents are forced to make a curriculum choice, and hence tend to speak 

of it more. The reason curriculum is mentioned often by those choosing public school 

has more to do with extra- and co-curricular offerings than the core subjects in the 

schools. 

What was anticipated to be a major feature of this study once again does not appear to 

be significant in the minds of the subject parents. While they may be more 

knowledgeable about curriculum differences than most parents were in the studies 

reported in Chapter Two, they are still more influenced by such factors as the perceived 

quality of the environment and the cost. Although they have been well-educated by 

James Street about their responsibly as parents to be in charge of their children's 

education, the younger families (Alpha, Beta, and Delta) seem to be unchallenged by the 

older families in their decision to put their children in public schools. And while James 

Street also sensitized them to the word "humanism," at least of third of these adults 

would not seem to be able to recognize humanistic influences on curriculum, based on 

their scores in the economic and political sections of the PEERS test. 

Research question four: What does the evidence show about parents' ability to make 

effective choices? 
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In this paper, the primary data arising from the oral interview themes which can be 

said to provide insight into the question of parental efficacy is that found in the 

"individual differences" and "curricular issues" sections of Chapter Four, Part Three. 

Since the curricular summary has already been reviewed in the answer to research 

question number two, only the data on parents' abilities to recognize individual 

differences will be reviewed here. 

Before recapitulating the conclusions from that section, however, it is useful here to 

point out one kind of evidence which has not yet been introduced. In Appendix V, 

"Table of Outcomes for Subjects' Students" there is a brief summary of the present day 

occupation and status of each of the students in this study. It is noteworthy that the 

parents, for the most part, provided this information with forgivable parental pride. For 

while these are not scientists and statesmen, neither are they indigents or malcontents. 

They are, for the most part, just what their parents hoped for: well-mannered, usefully 

employed, responsible members of society and members of their church. When one 

considers this outcome, other ways of measuring the success of parents' school choices 

seem to decline in relevance. 

However, here are the summary statements from the data regarding "parental 

efficacy"; 

1. Even parents without formal higher education can recognize intuitively the unique 

learning characteristics of individual children. 

2. In addition to recognizing unique intellectual characteristics, parents may also 

recognize personality differences or birth order characteristics which could impact a 

child's learning. 
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3. Some parents thoughtfully apply what they see about their children's unique 

learning styles to the selection of which school or curriculum might be effective for each 

child. 

4. Many parents can effectively analyze even very complex learning problems among 

their children, but they are not always successful in treating the problems. 

5. Some parents place convenience as a higher value than finding appropriate 

schooling for each child according to his/her learning abilities. 

6. Sometimes retrospect can bring parents insights to a child's unique qualities which 

are difficult to see during childhood or adolescence. 

A special footnote to the four research questions 

While researchers are always sensitive to questions of bias and validity, there seems to 

be a special kind of bias in the project which needs to be stated here in juxtaposition to 

the four conclusions just stated. 

This test population was specifically chosen by the author because he assumed them to 

be philosophically homogeneous (providing a "control" for one of the widest variances in 

most school choice studies) and yet their schooling choices were diverse. As stated 

above, when the author looked at the four options, he saw, primarily, differences in 

curriculum, and wondered to what extent this was true of the test population. This 

statement does not, however, reveal his motive, which was to find evidence supporting 

the idea that all parents are able to make good choices for their children. If he could 

demonstrate that these "lay" parents were able to speak knowledgeably about curriculum, 

it would strengthen his position as a parental rights advocate. 

The results of the study have been both less and more than he expected. While the test 

population demonstrated a reasonably good grasp pf curricular issues, they often seemed 
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to ignore this information when making school choices. Nevertheless, their choices 

proved to be thoughtful and progressive, in terms of putting to good use the knowledge 

they were gaining along the way. 

Which brings us to the bias alluded to at the beginning of this section: while some 

effort was taken to demonstrate that these people are lower to middle income, for the 

most part blue collar people among whom only two have bachelor's degrees, they are not, 

in fact, a cross section of the segment of the U.S. population about whom such 

generalizations could be made. They are at the top of this segment in terms of personal 

integrity and devotion to their families; and while this made the study all the more a 

pleasure, it may not provide useful generalizations to the greater population. 

While this author is philosophically opposed to governmental intrusion on the rights 

of families to conduct the rearing of their children privately and without harassment, it 

would not be fair to suggest that all citizens of the demographic characteristics of the test 

population are as conscientious and capable as these people. The subjects of this study 

are of excellent moral character primarily because of the very identity which made them 

an easily accessed and somewhat isolated population: their common (and uncommon) 

faith. For while they hold much in common in terms of well-defined belief systems 

which provide enormous emotional and spiritual security for their children, their interest 

and effort expended in achieving this degree of harmony and community is uncommon in 

our society. 

Recommendations for further study 

While "schools of choice" will continue to be a topic of interest politically and 

socially in this country, future studies of parental choice should scrupulously avoid 
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recapitulating the useful studies already noted in Chapter Two, many of which were 

already redundant. 

When the author began this study in 1991, there was no thesaurus indicator in the 

ERIC data base for "School Choice". Now, of course, there is. There were very few 

references to private schooling, virtually none to home schooling, and absolutely none 

which investigated the curricula of either of these schooling options. In fact, when 

educators who work in private schools do educational research, they are forced to look 

primarily at information centered entirely on the notion of the "one best system". It is 

interesting to note that this is even true of international studies in education, where 

government-sponsored schooling is also always accepted as the norm. 

However, as the author noted in Chapter One, nonpublic schooling is claiming a larger 

percentage of the school age population than ever (thirteen per cent) and is still growing. 

It would be useful if those private school administrators seeking advanced degrees would 

devote themselves to increasing our available pool of knowledge about how schooling is 

done outside of the "one best system." 

Since curriculum is of particular interest to this author, topics he would like to see 

explored further might include: 

1. Greatly needed is a comparison of two rapidly separating streams among private 

Christian schools: the Principle Approach and the classical Christian approach. 

Nehemiah Institute, authors of the PEERS test, have some useful data for starting such a 

study. 

2. It is almost time for second generation studies: where are the children whose 

parents rushed them into poorly organized, brand new Christian schools in the seventies 

sending their children to school? and why? 
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3. One of the most unusual approaches to home schooling (and not mentioned at all in 

this study) is the Advanced Training Institute of America, founded and authored by Bill 

Gothard of the Institute in Basic Life Principles. Preliminary reports of his unique 

"apprenticeship" program for fifteen-year-olds are intriguing. This is crying for case 

st^idies and some quantitative data on how these students compare with other home 

schoolers. 

4. The whole question of environmental issues was barely touched on in this study. 

Those of us who visit private schools recognize that they differ widely in personality and 

are not guilty of the "aura of sameness" that John Goodlad and Paul Heckman see when 

they visit public schools. The simplest explanation is that they generally reflect the 

personality and priorities of the founding administrator. This phenomenon could spawn 

several studies: (a) What accounts for the unusual excellence in some of these schools 

(Lake Country Christian of Forth Worth, Texas; Logos School of Moscow, Idaho; Jesus 

Chapel School of El Paso, Texas, quickly come to mind — all excellent, but far from 

carbon copies)? Is there a common trait here which is useful to other schools to know 

about? (b) What contributes to a school's ethos, the term used by George Grant in his 

case study of Hamilton High? (c) What about schools without this distinctive 

personality? Is there any support for the hypothesis that market principles simply 

eliminate them because no one chooses to attend them (the recent demise of Continuous 

Progress School could be a starting point for support for this hypothesis)? 

5. And for a closer, here is one which all of us in administration would love to find an 

answer for: why is it that Christian schools receive their least enthusiastic support from 

those who would seem logically to make up its strongest constituency: church pastors. 

Christian radio stations, most missionary boards, national pro-family organizations like 
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Focus on the Family (this one has actually printed some literature hostile to Christian 

schools), and so on? 
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APPENDIX B: Sample of written questionnaire given to subjects 

Student# Family Child's birth date 

Gender of child (circle one) M F Date of first schooling 

Birth order of child Age of first schooling 

This student 
usually made 

grades of: 
(circle one) 

A 
B 
C 

This child first attended: 

Preschool 
name 

Number of days 
per week 

Kindergarten 
name 

Full or half day 

Prior to formal schooling, this child 
was generally: (circle all that apply) 

physically active physically inactive 
curious passive 
quiet noisy 
solitary social 
artistic athletic 

For each schooling option for this student, fill in the following information: 

First option: (circiconc) homeschool public school 
CT school CP school 

Closest reason for choosing this option: (circle one) 
convenience curriculum philosophy 
teaching environment other 

Length Grade levels Dates (by year) 

Closest reason for leaving this option: (circic closest one) 

problems with child convenience moving 
problems with option better option other 

Second option: (circle one) 

closest reason for choosing this option: (circle one) 

Length of time, grades, and dates student v^^as here7 

homeschool 
CT school 

public school 
CP school 

convenience curriculum philosophy 
teaching environment other 

Length Grade levels Dates (by year) 

Closest reason for leaving this option: (circle closest one) 

problems with child convenience moving 
problems with option better option other 
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APPENDIX B: Sample of written questionnaire given to subjects 

Third option: (circle one) 

closest reason for choosing this option: (circle one) 

homeschool public school 
CT school CP school 

convenience curriculum phiiosopiny 
teaciiing environment other 

Length Grade levels Dates (byyear) 

Closest reason for leaving this option: icirdcciosesi one) 

problems witfi ctiiid convenience moving 

problems with option better option other 

Fourth option: (circiconc) 

Closest reason for choosing this option: (circk one) 

homeschool public school 
CT school CP school 

convenience curriculum philosophy 

teaching environment other 

Length Grade levels Dales (by year) 

Closest reason for leaving this option: (circle closest one) 

problems with child convenience moving 

problems with option better option other 

Fifth option: (clrdcanc) homeschool public school 
CT school CP school 

Closest reason for choosing this option: (circle one) 
convenience curriculum philosophy 

teaching environment other 

Length Grade levels Dates (by year) 

Closest reason for leaving this option: (circle closest one) 

problems with child convenience moving 

problems with option better option other 
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APPENDIX C: Normative data for the peers test 

These norms represent cumulative testing through December 31,1997. 

Category Total Score 

SEX 
Male 2,107 42.35 
Female 2.104 36.98 

4,211 5.37 (spread) 

2 49.35 
3,767 41.27 

10 33.91 
15 28.21 
88 26.61 
28 25.66 
54 24.35 
58 23.14 
62 12.84 

4,094 36.45 (spread) 

AGE 
40-49 510 62.70 
50-59 207 57.21 
30-39 385 56.16 
60-69 54 24.35 
20-29 351 39.74 
70+ 31 37.43 
15-19 2.602 31.40 

4,140 31.30 (spread) 

RELIGION 
Judaism 7 46.16 
Protestant 3,243 43.77 
Other 731 26.72 
None 59 23.58 
Islam 3 14.95 
Catholic 60 12.18 
Humanism 3 -26.76 

4,106 72.92 (spread) 

RACE 
Canadian Aboriginal 
Caucasian 
Mexican American 
Puerto Rican 
Other 
American Indian 
Asian 
Hispanic 
Black 
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POLITICAL AFFILIATION 
Other 147 50.82 
Republican 2,927 43.34 
Independent 253 39.87 
No Preference 741 27.45 
Democrat 143 15.98 

4,211 34.84 (spread) 

EDUCATION 
Masters 331 59.49 
Doctorate 103 54.57 
Technical 164 53.04 
Bachelor 930 46.14 
High school 2,501 33.99 
Grade school 103 24.88 

4,132 34.61 (spread) 

OCCUPATION 
Homemaker 100 63.62 
Ministry 112 62.18 
Law/legal 12 57.93 
Other 355 56.28 
Education 665 53.79 
Business 180 52.37 
Media 4 45.79 
Government 13 45.21 
Medical 42 35.24 
Elected Official 3 33.81 
Student 2,626 31.43 
Entertainment 10 21.03 

4,122 42.70 (spread) 

FAMILY INCOME ($K/Yr) 
20-50 1,434 45.23 
50-75 738 40.96 
100+ 297 39.95 
75-100 289 36.91 
<20 562 35.77 

3,320 9.46 (spread) 
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SCHOOL POSITION 

Administrator 144 64.32 
Faculty 512 52.48 
School Board 91 52.25 
Senior 1,319 33.17 
Junior 416 30.58 
Sophomore 277 26.77 
Freshman 516 25.93 

3,275 38.39 

Note: Approximately 95 % of the group above were from Christian high schools. The 
remainder were from Christian colleges and homeschoolers. 

SPREAD RANKING: Spread ranking shows which social groups have the greatest and 
the least degree of worldview differential. 

Spread ranking High-low points 
1 Religion 72.92 
2 Occupation 42.79 
3 School position 38.3 
4 Race 36.45 
5 Political affiliation 34.84 
6 Education 34.61 
7 Age 31.30 
8 Income 9.46 
9 Sex 5.37 

WORLDVIEW SCALE 

Scores Worldview Number Percent 
70-100 Biblical theism 623 14.8% 
30-69 Moderate Christian 1,948 46.3% 
0-29 Secular Humanism 1,454 34.5% 
<0 Socialism 186 4.4% 

4,211 100.0% 

© Nehemiah Institute, used by permission 
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Appendix D: Outcomes for subjects' children 
Majority Option Last Option Present Occupation 

•yMllS public, 6 '/j CTS. graduate '95 graduate. Community College 
in air frame mechanics, now 
employed installing hclicopter 
rotors for Mega Corporation in 
Capital City 

Yin 23 public, 7 '/j public, graduate '97 married, clerical employment 
in Southern City 

7F233 public, 8 set to enter SCPHS, fall of '98 
£1-113 public. 7 1/2 public, graduate '89 single mother, living in 

Southern City, working as 
receptionist, plans to continue 
college studies 

eF223 public, 6 home, graduate '93 employed as hearing aid 
technician in Western City 

EM133 public. 8 1/2 public, graduate '95 employed in food service in 
Southem City 

CFI16 public. 13 public, graduate '86 mother of one child, 
homemaker 

CM 126 public, 13 public, graduate '88 Computer Aided Drafting for 
architectural firm in Big State 

CM236 public, 10 CPS. graduate '89 armed forces, medic 

CF246 public. 6 CPS, graduate '93 employed in retail sales, 
Southem City 

;F356 CTS,4 will enter grade 4 at CTS, fall 
of'98 

I;M366 CIS, 3 will enter grade 2 at CTS, fall 
of'98 

T1M114 CTS.6 CPS, graduate '90 married with one child, self-
employed entrepreneur in 
computer field in Southem 
City 

T1F124 CTS, 12 CTS, graduate *93 married, finance department 
manager in motor sports retail. 
Muddy State 

T1F234 CTS, 12 CTS, graduate '94 married, corporate secretary-
treasurer and bookkeeper for 
oncology center, Southem 
Citv 

11F344 CTS, 10 home, graduate '97 married with one child, 
assistant bookkeeper, 
computer company, Southem 
City 

e F l l 2  public. 13 public, graduate '92 university graduate, employed 
at countv library 

6MI22 CTS, 6 CTS, graduate '96 attending Community College 
in two-year technical program 

iMII4 public, 8 1/2 CPS. graduate '91 married with one child, wife 
teaches part lime at CTS. 
bachelor's degree in nursing, 
employed at Citv Hospital 

iM224 public. 6 CPS, graduate '92 construction superintendent, 
plans to return to university for 
BS in engineering 

iFI34 CPS. 4 CTS, graduate '97 attending Community College, 
planning on degree in nursing 

IM344 CPS. 4 
public. 4 

will be senior at SCPHS, fall 
of *98 

KMI13 CTS, 6 CPS. graduate '90 married with one child, city 
sign technician in Divide State 

KF123 home, 7 home, graduate '94 married, homemaker 

KF233 home, 10 will be in eleventh grade, 
home school, in fall of'98 
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Appendix E: Transcripts of exit interviews 

Interview with 

Int: going to start with yMl 13, your oldest child, and it looks like he was 

^ J bom in 1977 and he started kindergarten at Southern City Public School V here 

in Southern City, and I assume that was five at the time. And you describe him 

as physically active, curious, passive, and solitary, and he continued at Southern City 

Public School V until he was in fifth grade, and that was a total of six years, from 1982-

87. Talk about what his school life was like during that time. 

yFP: Well, he was always, like I said, always a passive, quiet kid. He didn't have 

^ 2 very many friends, in fact part of the reason why we became dissatisfied with 

that school because he would end up being out on the playground by himself 

and not associating with the other kids because they tended to pick on him. Eventually, 

just before he left fifth grade, I think it was the second quarter of fifth grade, he had 

gotten a couple good friends who later got in trouble with the law, so you know there was 

some problems there; I was glad to have him away from the influence of those kids. 

Another reason why he didn't stay past his fifth grade is his fifth grade teacher, he had 

(well, at that school they traded teachers for different subjects), his homeroom teacher, at 

one conference I went to, she had showed me a spelling paper that he'd done and 

"elephant" was spelled with a "ph" in the middle of the word and she had marked it 

wrong and she, the teacher, didn't even realize that "elephant" wasn't spelled with an "f'. 

So I was very dissatisfied about that. And then he had a reading teacher that he went to 

and by fifth grade yMl 13 couldn't read very well at all and the reading teacher used to 
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tell him to stand up it was time for him to read aloud and she'd tell him after a few 

minutes, "Oh, if you can't do better than that just sit down." So the main reason we 

decided to find an alternative school was because of dissatisfaction with the teaching 

methods and teachers. But he was a well behaved kid; he did the best he could. He had 

one teacher that was real good and he got straight "A's" all that year so I kind of realized 

that the teacher made a lot of difference. 

Int: mentioned that you...it was these very sources of dissatisfaction that made 

^ 2 you start thinking about alternatives. What were some of the alternatives that 

you looked at before you made your decision and how did you choose the 

alternative that you chose? 

yPP; Okay after...Another reason why we changed is because we moved outside of 

^ ^ town and we were in the Valley Public School District. So we were getting 

ready to start at that school when my dad had an accident and broke his neck 

and so the children and I went up to Northern City for about three months to take care of 

him. And so a friend of ours had started a home school, private school [A.C.E. School] 

and so he gave us the books so that the kids could do home school while we were in 

Northern City. And that was a little hard because I was working pretty hard taking care 

of my dad so I didn't have a whole lot of time to help them with their home schooling, 

and as I said before yMlIS couldn't read very well and one of the things they had done 

was assign a lot of reading to him so he spent a lot of time reading out loud and within a 

three month period while we were up there his reading did improve a lot. And then when 

we came back... 



202 

Int: And so I hear what you are saying is that the children basically did assignments 

^ by themselves at home during the three month period that you were in Northern 

City and they had some supervision, but not minute by minute. Later I will ask 

you how YF123 did with that, but right now we are just talking about 7MI13. And so 

yMl 13 did a lot of reading out loud during that period and you feel his reading was 

improved by the time you came back. When you came back did they begin attending 

A.C.E. School at the rec center with Mr. Street, and what was that like for them? 

yFP: When we got back, that's what we decided to do since it was starting late in the 

^ g school year that year in October. My husband had already got it set up before I 

came home and they started going to school there and I was there as a monitor, 

which helped to pay for the tuition and the books and they were, they had what they 

called learning gaps, places where they were behind and had to catch up on lower grade 

level work before they could take off at their grade level. And it was a very disciplined 

type set up. The children sat at desks where they faced a blank wall with side boards on 

each side of the desk so they couldn't talk to anyone else. They had regular breaks. It 

was total silence. And they got a lot of paperwork done. It was kind of demanding on 

them physically in that they had to be so still and so quiet at all times that generally 

whenever they were on breaks they went very wild, ran around and bumed off some of 

that energy that had been kept in check. But all in all it was a pretty good experience; 

they learned quite a bit. They went there two and a half years and yMl 13 was there until 

seventh grade. At that time Mr. Street sold the school to someone else and we weren't 

sure how the new owners would take off with it and if they would keep the same 

philosophies and disciplines. And so at that time we put yMl 13 in the Valley Public 

School District for eighth grade. 
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Before we leave the A.C.E. School let me ask you a couple questions. Did you 

continue to work the whole time that they were in the school there for Mr. Street 

for two and a half years. 

yFP: 
Tf8  

Yes. 

Okay, and you talked about yMl 13 being a physically active child. Do you 

f 9 " think that the A.C.E. format was harder for him than or about he same? 

ypp. I would say about the same because yF123 is a very social person. She is not as 

^ jQ physically active; she's more social than "jMllS, and no contact except on 

break was a little hard for her too. But in a way it was good because I think it 

built their self-control quite a bit, but in a way it was real restrictive too. 

Int: What about...I am interested in YM113'S reading. It was a problem in his early 

^ J J years and then it got better as he read a lot in Northern City. Now I know that 

the A.C.E. curriculum depends almost entirely on the child's reading to himself. 

How did yMl 13 do in terms of passing his Paces and was he able to operate at grade 

level and was he able to finish Paces in an adequate amount of time or did it take an extra 

long time to do that? 

He kept up with his work pretty well. They continued to add more books; they 

had a certain amount they had to read every year and he continued to read, once 

he learned how to read; his silent reading improved also. And YM 113 has 

yFP: 

1112 
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always been an audio learner; he learns best by hearing things. So I would notice his flag 

would go up and I would have to go over and explain things to him and once it was 

explained he could take off with it. But as far as reading it and having it just make sense, 

it was a little hard. A lot of times he'd need the interaction of someone explaining 

exactly what he was supposed to do. 

jjjt; I want to ask one question; it's a little bit off the subject. In your experience as 

^ an A.C.E. monitor, did you find that the A.C.E. format favored the learning 

style of one gender over the other? 

ypp. I don't know if it's a gender thing or not, but the ones who learn by reading, by 

^ seeing, the pictorial learners, they seem to do the best. The ones that like to 

read and understand what they are doing, and then they'd go on with it. The 

auditory learners, like yMl 13, were constantly getting the monitors to come and explain 

things to them. And the "hands on", the kids that have to leam by doing, they fidgeted a 

lot. They messed with things in their desks; they had a hard time because there wasn't 

the facilities to actually do experiments. The problem kids were usually the real fidgetty 

boys and the girls that liked to keep things orderly and neat were the ones that seemed to 

get the most out of it. 

jnf Thanks. That was a good observation. Okay, was yMl 13 only at Valley Public 

115  

yFP: 
116  

School P for eighth grade, one year? 

Yes. 
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Int: Talk about that year. Talk about what kind of teacher he had, what kind of 

^ J ^ experience it was, and so on. 

ypp. His one year of eighth grade at Valley Public School P was probably a real good 

_ , „ experience for him. He was fortunate to get a real good teacher, one that all the 
ll lo 

kids liked. He was a real disciplinarian, but he didn't usually have to do 

anything. The kids liked him well enough they minded him without having to pull any 

strings on them. His science teacher was real tough, but was kind of an outdoor person 

and yMllS used to like to talk with him about his animals. So he got along with the 

teachers pretty well. They understood how he needed to her things out loud in order to 

learn things. I don't think he got into sports much there; he was in sports when he went 

into high school. But up until that time, he played on the basketball team. In fact, he's 

always been proud of the fact that when he started the basketball team the shorts that the 

team wore were very loose and short and he asked if he could wear bike shorts 

underneath because they were...[more modest]. 

[Break in tape here] 

yPp. It's so hard in the private school that he'd gotten a little head start. 

119  

Int: Normally, when a student finishes Valley Public School P, they can choose 

^ 2q either Southern City Public High School or Ghost Town Public High School. 

What were you thinking as he neared the end of eighth grade, and what kind of 

choices did you and he make? 
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YFP: Well, we didn't think much of either public high school. They each have their 

own set of problems. This was the year we decided to try home school. When 
•| Z1 

yMl 13 graduated from ninth grade he was going to go into home school. We 

found curriculum from back east that allowed for him to go to the college, if the college 

would accept him. 

[break in the tape] 

ypp. ...and get some of his electives taken care of, like welding and things we 

^ 22 couldn't do at home. He could go and take them in his junior and senior years 

at the junior college. So we decided we would try home school. yM 113 was 

working part time and the idea of getting his school work finished by noon and then 

being able to go to his job appealed to him so we thought this would be a good plan. 

Inf Was that.... What kind of work was he doing at that time? 

123  

yPp. He was working at the Satellite Car Wash part of the time and working with the 

^ 24 Iota family building the medical building, but he was pretty much a gopher. 

Dig ditches and manual labor, but he always enjoyed the outdoors and active so 

this was something he enjoyed more than going to school. That's the way he was. 

How many years did he do high school at home with yF123? 

125 

yFp- He did... everything I just said was about tenth and eleventh grade. We decided 

„ „, that after the previous home school experience where he had a little bit of 
11 

trouble being a self starter that we would try the home school -1 mean the 
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private school called A.C.E. - that had been sold to the other parties and had become 

Continuous Progress School. We decided we would go ahead and try him out there. A 

friend was going there and they were doing real well. It was the Iota family so iM224 

was one of yMl 13's best friends so for ninth grade we enrolled him at Continuous 

Progress School and I also was a monitor at that school. And he ran into the same 

problems there that he had run into earlier. There was a couple of kids. One of the 

problems we didn't like about Continuous Progress School was it tended to be a catch all 

for kids that got kicked out of every other school. As a last effort their parents would 

send them, there hoping to straighten them out. So yMl 13 was running into a lot more 

bullies again they tended to pick on him and do things. He had run into that somewhat at 

Valley Public School P, but he had learned that if he just kind of laughed it off and turned 

humor to his advantage they would leave him alone because they wouldn't know what to 

do. If he didn't try to fight back or run they didn't know how to handle him. So by now 

he had learned how to handle kids picking on him. So he joined the sports team and 

played basketball and did pretty well socially at that school until iM224 graduated and 

then when he lost his best friend, it wasn't as fun anymore. But the work was about the 

same. It was the same curriculum and the same set up where they were in desks facing 

the wall. So it was just a matter of self control when some kid from the other side of the 

room would turn around and throw a tack at the back of his head he would have to just sit 

there and ignore it. 

Int: 

1[27 

It's interesting to see yMl 13 going back to A.C.E. having had a year at Valley 

Public School P and also three years at home in between. Did you feel his older 

experience ninth grade level with A.C.E. was different? Was he better adjusted 
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to the regimen of sitting still? Was it just as hard as before? Talk about how A.C.E. 

affected him at different stages of his life. 

ypp. I think he could handle it better now that he had gotten older. One of the things 

„ they done differently at Continuous Progress School that was kind of an 
1 /« 

improvement, I think, the man that was...they had a lot more parent volunteers. 

One of the parents that was the coach also, well they had a parent that was a coach. They 

had another parent that would do the Biology class and with some of the...and they had 

another volunteer that taught an art class. So with more parent volunteers they were up 

and moving around a little more and when they went to their Biology class they would be 

in their desks. They would be in a circle around a table in another room. And they had 

Spanish that way. So a lot of the electives, they were in a more traditional classroom 

setting. And I think that kind of helped break the monotony a little bit. So that when 

they came back into the main building and sat at their desks they had to just get right 

down to business to get their work caught up from their other classes. It seemed there 

was ways it improved but then because they lowered their standards over who could 

come to the school there was other problems. 

Just one other piece of information for me, was that the only year you 

H 29 monitored there, the year that he attended there? 

yFP: 
130 

Yes. 

Okay so, let's see if I got the chronology right. So after one year at Valley 

^ 2 J Public School P, which was ninth grade, then he began the couple of years of 
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home school, which was the curriculum from Eastern State, and he was home schooled in 

the morning, working in the afternoon. How did this curriculum provider handle grading, 

for example? Does the parent do it all, or the materials mailed back to them? 

ypp. The way they do their grading, they give you a chart to keep track of their 

^ 22 grades, an actual report card, and once a month you would mail back the test 

results of all the Paces that they'd completed and then the core school, I guess 

you'd call it, it is in Eastern State, based in Eastern State. Then they'd go over it and 

record everything for a transcript and then we keep records just for our own personal use 

for rewards system, but the actual transcripts are kept by the supervisor that is in charge 

back in Eastern State. 

So academically, was he succeeding during this time? Was it a difficult 

curriculum for him, or did he manage it in a speedy fashion? I mean did he 

keep up with all the things he should've taken at that grade level? 

ypp. The home school curriculum was a little harder than A.C.E. The A.C.E. 

^ depended a lot on memorization. And this home school curriculum called upon 

them to use their head a little more where instead of just memorizing answers in 

the book for tests, they'd have to do more essays, projects, and things that required a little 

more participation. I think he enjoyed it. He built a balance beam measure scale and 

built a nuclear reactor, model of one. He enjoyed the science projects especially. When 

he started running into problems was I think the math because he was trying to take 

algebra and it was becoming real difficult to leam that on his own. They sent answer 

keys and they also sent a little book that helped you go through the problems and find the 
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answers, but they never explained how they got the answer. Without someone I am not 

that good at algebra either. So without someone to actually help teach him the math he 

was really beginning to run into problems with that. 

jnt: So after two years of this what? We need to talk about what things affected 

^ 25 your decision making for the next -1 guess just this last year of high school. 

How was the decision made to change then? 

yFP: Well, two things affected it. We realized he was going to need a teacher 

^ because it had gone beyond what I could help him with. We'd looked into 

Christian Traditional School and some friends had started going there too. So a 

lot of our decision was based on how it was working for other people. It seemed like it 

would be good. He wanted to go to Southern City Public High School, because he 

wanted to get into sports again, and we checked into that, but they wouldn't accept any of 

his home school credits. And they told him if he went there he'd have to start over as a 

freshman. And when you're already working and you've got your driver's license you 

don't really want to go through four more years of school, and Christian Traditional 

School has a good discipline system. The school was set up and looked real good so we 

decided he'd be able to get teachers there and it was still a good environment and they 

would accept his credits. So he was able to go in approximately where he left off and 

continue and graduate right on schedule. 

Int: 

137 

Who were the friends that were going to CTS? Was it - It was iF134 and 

iM344? Okay we are going to talk about that year, how it was for him, the 

changes, you know. What was different for him the year he was at CTS? And 
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kind of summarize and then talk about where he went from there and how that affected 

him. 

ypp. yMI 13 enjoyed his year at CTS. I think he was glad to get in with some kids 

„ - o again where he didn't have to be at home all the time. But by now he was 
II 36 

always in a big hurry to grow up. He was wanting to work on cars; he was 

wanting to be done with school. So his year at CTS was mostly "Let's hurry and get this 

over with; let's get all the school work done so I can get on with my life." One of the 

high points was his auto shop class. He's always been mechanically inclined and that 

was what he wanted to go into. So he worked real hard in class and enjoyed it a lot and 

actually got a scholarship which he put toward... He went to College City, to the 

Community College in College City, to the aviation school and became an AMP 

mechanic and he used part of that scholarship money to get his books the first semester 

and on to get Pell grants and student loans and after an eighteen month, actually it is a 

fifteen month program, but GMl 13 takes a little longer to do things so his lasted till 

eighteen months. And he got his airframe manpower license and went ahead and 

went up to Capital City and worked up there for Mammoth Corporation and then they 

were bought out by Mega Corporation and now he is putting the rotors in the Apache 

Longbow helicopters at Mega Corporation. So I think he may not have gone that route if 

he hadn't had the good experience he had with the auto shop class and the discipline that 

kind of set him on his way. Because with the college it was back to more self study, self 

motivation, and it has always been hard for him to do that. While he was at CTS he made 

a lot of friends. He didn't run into the problems he'd had in other places where the kids 

would pick on him. They kind of looked up to him, of course, being a senior, that would 
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make a difference. So I think his last year was a real productive experience for him. It 

helped him get ready for college. 

Int; Thank you. I think it is time for us to go on and talk about child number two for 

^29 A while. YF123 is only a year younger than 7MI13? Eighteen months younger 

than yMl 13? And so she followed in her brother's footsteps in going to 

kindergarten through third grade at Southern City Public School V, but it looks like, if I 

understand the chronology, did she leave Southern City Public School V at the same time 

as he did? 

[pause] 

Then that would be in the event of moving to Northern City, which you talked 

about earlier. Talk about her early years in school. How were public schools 

for her? I notice that she's physically active, curious, and social. 

Very social. YF123 didn't have too many hobbies at home. She never liked 

dolls, played house, or tea parties. She liked to be with people and one unique 

example... I think she was in first grade. There again we have the environment playing a 

part. She got along real well in all her classes. She always was popular and had a lot of 

friends. The teachers liked her. She didn't have any trouble with her work. SOYF123 

was one of the ones that when she got done she was bored and so she tended to - she 

never got in trouble, but she and her friends would get into things between school and 

'yF123 getting home. And one particular incident I can think of was a friend of hers on 

the way home from school. They were checking people's mailboxes and if they found 

YPP: 

140 

Int: 

141 

YFP: 

142 
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anything interesting they would stuff them in the backpack. One of the neighbor ladies 

caught them doing it. So I walked up to the corner and when I walked up there the lady 

came up to me and the other girl had already gone into her house and she told me what 

had been going on. So I asked •^123 if that's what they were doing and she said, "yeah." 

And she says, "but we just took the ones with the little windows." So I went to the lady's 

house and told her and, sure enough, she emptied her daughter's backpack and there were 

piles of junk mail, bills, all kinds of stuff. So we tried to explain to the girls that this was 

kind of a federal offense and that they shouldn't be doing that. But 7FI23 is the kind of a 

girl that needs to stay real busy and her experience at the public school was... she 

excelled at whatever she does. There weren't any problems there. She just kind of... 

Wherever we picked up and moved she just found a way to fit in. 

Int: Talk about "she is usually a good student", and "She usually got good grades." 

143 

ypp. Yes? 

1144 

Int: Talk about the shift from home school, both the months you were in Northern 

1145 City and coming back to the A.C.E. School 

yFP: She was pretty... She was a couple years younger than yM 113, so al of these 

^ changes happened to her at a younger age. She is one of these girls that 

excelled because she's organized and neat. She took notes. She loved to read. 

So she did well. She'd get her work done and she'd want to go outside and play and 

yMl 13 would still be fiddling with his. So she would get bored. She always has that 

problem. She'd get through with her home school way faster than anyone else and then 
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she wouldn't have anything to do until 7MII3 got finished. She did all right with it, but 

she was just too organized and she got it done so quickly that she never needed any help 

or explanation. She just kind of handles it on her own. 7FI23 is a self starter, and she 

can think of things on her own. So when we came back to Southwest State, I mean 

Southern City, and went into the A.C.E. home school, she probably didn't really like that 

too much because it was so confining not being able to look around and see anyone. But 

she once again dug right in, got her work done, and I think at that school, when you were 

finished you could read a book or do other busy work until it was time for classes to be 

dismissed. And normally they worked through until about noon or two and then they 

would do outdoor activities or P.E. or things like that. So other than being just kind of 

confined and not being able to socialize, she just did the work all right. She just probably 

didn't care for the restrictions that much. 

Int: case, you talked about wanting to move from public school to 

^ A.C.E. I think one of the reasons you mentioned was the problem with beliefs 

and the problem of being alone or isolated, and yet 7FI23 was accepted 

wherever she was. Had you ever thought of leaving her at Southern City Public School 

V, and if not why did you put her in A.C.E.? 

ypp- That's a real good question. For some reason it never did occur to us to have 

^ one child at the one place and one child go to another place. At this point one 

of the main reasons was because we lived ten miles outside of town. So if she 

would have gone to a public school it would have been the Valley Public School P 

because that was the district we were in. So she would just go where the rest of the 

family would went. It pretty much was a matter of keeping the family together. Since I 
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worked as a monitor most of the time, my youngest daughter never went to kindergarten 

because she was being pulled along with the rest of the kids, while all this was going on. 

So and that too, one comment I can make about that: it was good for me to be with my 

kids a lot, and I didn't ship them off and not see them until the end of the day. It was 

important to be around them a lot. In some ways it was harder on them because all the 

other kids knew that they were my kids and they didn't want the monitor to give them an 

easier time or prefer them or give them a break or higher grades. So as a result of that I 

had to be a little harder on my own kids than I normally would have been with other kids, 

and they knew that and they understood that it was something I kind of had to do in order 

to not be called teacher's pet, so they went along with it. But there were times when I 

think they resented the fact that I was a little harder on them. 

Int: That's a good insight. You talked about the fact that "1^^123 was one of the 

^ organized children in that she kept her office neat, met goals quickly, and so on. 

You also talked about the fact that A.C.E. format was socially stifling for 

7FI23. What about her academic accomplishments during this time? She had been 

successful in public school, and I assume she made very good grades and most quickly in 

A.C.E. How do you see A.C.E. having affected her in terms of the schooling that came 

later in life? 

yFP; Well, kind of hard to answer how it affected. I haven't really looked back to 

^ compare really. But it did bring up a point in my mind that 7FI23 does seem to 

blossom more where there is a teacher/classroom type influence. With A.C.E. 

she would get her work done, but there was no incentive to go beyond that or do any 

projects on her own. Once she was done, she was ready to be done and just go play. But 
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when she went to... I am not quite sure how the comparison works... But YF123 ended 

up going to Valley Public School P in sixth grade and eighth grade and she had real good 

teachers both times and she got along well with them. She was excited about the projects 

they would do. I remember her doing a project on Greece and we had been to that 

country, so we had pictures and memorabilia and things for her to do and she got an 

excellent grade on her project. She really enjoyed working on class/team projects and 

that is something that didn't happen in the A.C.E. school. It was all pretty individualized 

and YF123 likes to work with other people. So she blossomed at the public school with 

doing the team projects and things together. 

Int: Now ^ series of fast changes here, and we need to spend some time 

^ talking about them. She was in the A.C.E. school during the same two and one 

half years that you and 7MII3 were, and then he went to eighth grade, she went 

back to Valley Public School P. So the next year he went back to A.C.E., so was that just 

an automatic thing with her too? She went back for the same reason. So was that just 

because he was there and you were there? 

ypp. Yes, pretty much. We felt it was more important. I hadn't realized till I fdled 

^ 22 'his out that yF123 actually moved around more than yMl 13 did. But every 

time we would change, and I think that was kind of hard for her. She probably 

would have liked to stay there, but since I was at school all day working as a monitor I 

didn't feel like having "^123 leave on the bus by herself and coming home to an empty 

house. So she went along just because that was where the rest of us were. Then the next 

year when YM113 went into the home schooling, YF123 went back to Valley Public 
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School P for her eighth grade year because she wanted to graduate with a class, she 

wanted to play basketball, and she enjoyed having the classroom situation. 

At the end of eighth grade was there ever any consideration that she would go to 

^ one of the [public] high schools. I know that she did come home and home 

school during the same period that yM 113 was home schooling with the 

curriculum from Eastern State. Was there any consideration of her going to a school or 

just an automatic thing that because yMl 13 was home she stayed home? 

YFP: Well, with YF123, she wanted to go to Southern City Public High School, but 

_ ^ . we were afraid that because of the things that we've heard about the 
154 

environment, especially for the freshman that were coming in, that it was not a 

good place and yF123 being one that liked to socialize so much we were real nervous 

about her to start at Southern City Public High School as a freshman. So it was more like 

as long as she didn't go there any place was better. We didn't want to send her to Ghost 

Town Public High School, that was the same. Maybe different problems, but it still 

didn't fit the environment we wanted. So it was pretty much...Okay after the eighth 

grade YF123, because yMl 13 was home schooling, she thought she would try it because 

there was no way she was going to Southern City Public High School. And we weren't 

sure it wasn't just more convenient to have both of them home together. We were 

already signed up, we already had the... I had to go through testing, a certification type 

test to teach them at home. So she started out and made it through one semester and she 

was about to go stir crazy because she... Well, we live out in the country; we don't have 

many neighbors. Her one friend that lived next door was going to Christian Traditional 

School,. So she was gone to school during the day. There was absolutely nothing for a 
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little social butterfly like "^123 to do except sit in her room and do home school and 

when she was done she would go out to her horse, but it was just too isolated for her. She 

wanted to be back in the classroom situation. So that is when we decided that Christian 

Traditional would be the best alternative, because I think she wanted to be around people. 

And the transition was a little difficult because in the second semester is when she started 

and of course the kids had already been taking Spanish and some of the courses for half a 

year and "jf 123 had to try and catch up. So she was accustomed to getting good grades 

and not having to work real hard at it. So she had to try and catch up on a half year's 

worth of work all at once. It was quite a challenge for her , and not doing her best did not 

please her so much. So her first transition year was difficult for her. Then her next 

year... by tenth grade she had kind of gotten the hang of things and she was doing much 

better. She still had the problem of getting her work done too soon and not having 

enough to occupy her. For some reason she had to be busy and challenged all the time. 

Which brings up why she went to Southern City Public High School her eleventh and 

twelfth grade years. She was getting her work done too fast by then and she was wanting 

to get into accounting and computers and a lot of things that, typing, that she wasn't able 

to get at the private school. Plus, she said, "I am an eleventh grader now . I know my 

beliefs and I can stand up for them and I am not going to let other kids influence me." So 

at this point we talked to the Iota family a lot because they had almost as many 

experiences as we did. And iM114 had taken some classes, their oldest son, had taken 

some auto shop classes from Southern City Public High School and said, "Yeah, if you 

don't hang around with the bad kids and get your school work done and leave, it's not so 

bad. " So we decided to let her. She was old enough to stand up for herself and go ahead 

and try it. So she took a full load and including a Co-op class where in her senior year 

they would also get a job and she would be working a Co-op job as well as learning the 
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marketing, because a lot of the classes she couldn't have gotten anywhere else like the 

typing and keyboarding and accounting and marketing and she was in the DECA Club 

that went to a state wide competition and won a prize in that. She needed to be 

challenged and this was the area she chose to be challenged in and she also wanted to 

graduate with a big class and "^123 liked a lot of window dressing so... 

lut: Let's see. I think you have covered most everything. Let me see if there is 

^ anything else. She switched from home school in ninth grade because she was 

lonely and isolated. It took her the rest of the yeai- to catch up academically at 

the Christian Traditional School, but by the next year she was in that she quickly adjusted 

to that environment, then it wasn't much of a challenge for her any more, and then she 

spent the last two years at a public high school where she was especially able to excel in 

business related courses. She graduated on time in 1997. Let's go on to "^233, then. 

She's always home schooled? 

yFP; 
1156 

157 

No. 

jnt: Oh, I'm sorry; she's always public schooled. Talk about... you mentioned 

earlier she didn't go to kindergarten and that's because she was with you all the 

time. Let's talk about that. 

ypp. At the time my youngest daughter was ready for kindergarten, the A.C.E. school 

„ where the two older ones were going didn't offer a kindergarten program and it 
T JO 

was going to be impossible for her to go to half a day to the public school where 

we lived while I was ten miles from town with the other two kids. So here we ran into a 
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gap we couldn't make allowances for. So yF233 basically didn't have any kindergarten 

experience at all. When I went to enroll her the next year at the Valley Public School 

District, they had gotten a new school finished , which is bout five miles closer to our 

home. And I asked them if she needed to go into kindergarten even though she was 

already six years old, and they said "We'll go ahead and try her out with first grade and 

see how she does and if she has problems with keeping up with the other kids we'll go 

ahead and put her back in the kindergarten." And that worried me a little because I was 

thinking it would be better to put her in kindergarten and move her up, but they were 

pretty confident that she could take the work. So we started her in first grade at Valley 

Public School C and she had a very good teacher. And I think probably having an older 

brother and sister that read to her and played with her a lot probably helped because she 

didn't have any trouble at all learning how to read and catching up. She always did real 

well. This school started out kindergarten through fourth grade, then they added fifth 

grade and then they added sixth and seventh and eighth, and so it worked out that every 

year YF233 would be promoted into the next grade they added that grade just in time. So 

she is the only one of my kids that went to the same school for her whole schooling 

career. And I liked the philosophy of that school. They had a firm discipline plan, they 

have a lot of standards, it is a non-smoking campus for teachers and students alike, and 

they have a good discipline program. Valley Public School C had really good teachers. I 

went there to help out some with them and I learned what they were like in their beliefs 

and they were often real good people;. So I have never had the problem with this public 

school that I,... the concerns I had with the other one. I was there a lot; they all know 

me; they all recognize me so. And they knew our beliefs and they would let me know if 

they were going to have a movie that they weren't sure if it was all right for her to watch. 

They would ask, send home a note, make sure I was aware of what was going on so I 
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could give permission for her either to do it or not do it. And she would be graduating 

eighth grade there this year. So we are in the position again of where to send her for high 

school. 

Int: there ever any — Two questions about yF233. First of all, since she is 

^ unique among your children in having stayed in the same school for a long 

time, talk about how you think that has affected her in comparison to the other 

children. And secondly, was there any time during that time _Now during the long time 

that she has been in Valley Public School C, the others have changed schools several 

times. Did you at any time during those years think about moving YF233 as well? 

yPP; Well, when we moved to CTS, I thought about taking yF233 out and letting her 

^ gQ go to CTS also. I knew it was pretty disruptive for yM 113 to move to schools 

so many times. YF123 was capable enough to adjust more easily than yMl 13 

did. It worried me that yF233 would have the same problem as yMl 13 in adjusting 

because she is more of a quiet person and more solitary, in her younger years especially, 

she didn't make friends easily. In fact at Valley Public School C, this coincided with the 

kids going to Christian Traditional School, the older children. When she was in fifth 

grade at Valley Public School C she had a teacher that wasn't the best and a particular 

boy in the class that constantly made fun of her because of her beliefs. He made every 

opportunity to make fun of her because of her beliefs. He made every opportunity to 

make fun of her and she had a hard time and teacher wouldn't help her out with it and at 

the end of that year... well, during the year I had some real misgivings about keeping her 

there and she had talked about wanting to go to Christian Traditional School. At the end 

of that year the teacher said that she would recommend whatever class that boy went to. 
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she would recommend that YF233 would be in the other grade, and as it turned out her 

sixth grade teacher was one of the best teachers out there. He took to 1^^233, he knew she 

was having some social problems so he took her under his wing and really turned her 

around. She also got braces at that time, so being teased about her teeth wasn't a factor 

any more, and it is sort of lie the problem smoothed itself out before we were forced to 

make a decision about it, but we did at that time consider changing her, but knowing how 

hard it was for yM 113 jumping from school to school and yF233 being more in 

temperament like him than 7FI23. I was afraid it might do more damage to pull her out 

and put her in somewhere else than it would to just kind of tough it out. So with her it 

turned out to work to her advantage. She just toughed it out that one bad year and then 

from then on it has just been smooth sailing. 

Int; other part of that question was, "Do you see any particular advantage or 

^ disadvantage to her having been in the same school a long time, compared to 

the others who changed a lot?" How has her education been different from 

theirs because of having been in the same school? 

ypp. Well, I think yF233 has never had any major problems with school as far as 

^ learning. I think it helped her learning a lot to be in one place and not moving 

around a lot. Because any time yMl 13 or yF 123 moved to a new school, they 

would have to catch up; they were either behind or ahead and they either have to fill up 

their time somehow or struggle to work and catch up with the rest of the class. -^113 

adjusted to that, but yMl 13 had trouble with it, and I've often wondered how much of 

schooling he actually did absorb through the years because of that. So I think it was a 

definite advantage. She probably has done better, well schooling has been easy for her. 
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I'll put it that way. YF123 anywhere would be easy. 7MI13 had trouble, and I think 

schooling was easier for 7F233 because she had the consistency of being in one place 

and taking up every year right where she left off before and being more like 7MI13, she 

probably would have suffered had we moved her around. 

Int; You have a unique perspective I don't think any of the parents in the study had, 

^ 'II that now you have the benefit of two having finished school to build on 

before you make your first real schooling choice with ')f'233, because obviously 

she cannot stay at Valley Public School C any more. Is there anything you feel that you 

have learned from the experiences of yMl 13 and 'YF123 that will help you in making the 

decision on where YF233 will go back to school? 

ypp. Okay,. Now we have come to the big choice I have got to make by myself this 

^ time. My husband, previously we made these choices together, and because of 

circumstances in this last year I am alone to have to make this decision by 

myself now. So the whole burden of it is on my shoulders. I have come to be the person 

that goes with what works, and so far with 'YF233, what has worked in the past is public 

school. She'll have a lot of friends that she'll see, so right now she is registered at 

Southern City Public High School, and she will start there as a freshman, which years ago 

would have made me very nervous and I am still a little nervous, but two things have 

influenced that. One is the problem yMl 13 had not being able to go to public school 

because they don't accept the credits and I was afraid that if I started "^233 somewhere 

else and it didn't work out, then she'd have to start over again. And I learned from 

7MI13, once you start down a path you can't go back in certain ways, with public school. 

I also learned from YF123 that it is possible to go to the school and not have the 
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influences rub off on you. If you are strong enough in your beliefs, and 7F233 is 

probably as strong or stronger than the other two... she's had a little more home time, I 

think, and I have talked to her more about things, so she knows where she stands and 

she's prepared. One of the things with Southern City Public High School, you go into 

that school knowing there is going to be problems, there's going to be drugs, there's 

going to be bad kids, gangs, so you go into it with your eyes open and your shields up. If 

you try a different school, CTS or some of the Christian schools you can possibly run into 

the problems but if you aren't looking for it you can't be on guard against it. So to avoid 

having a false sense of security we decided with YF233, I made the decision, but I think 

my husband would have agreed with it, to let her go ahead and give the public school a 

try and see how it goes. She'll have friends there; she has picked out a lot of classes that 

are going to put her in with the harder working students than the ones that would tend to 

goof off, and we're going to see what happens and play it by ear because it would be 

much easier to take her out of Southern City Public High School and into somewhere else 

than the other way around. 

Int; Okay. Thank you so much. The last question, and this is something I am 

^ asking everybody, and it is apart from the biography of your three kids: as you 

look back as a whole, and you sort of answered a little bit of this in your answer 

about 7F233, but as you look back on your whole experience of your children in 

schooling, what advice would you have for young parents with kids just starting school 

about making decisions about schooling? What would you say to them about things they 

should consider that might be beneficial and helpful to them? 
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yFP: Well, looking back over my three kids I would say what stands out to me is the 

^ gg most important thing is to be consistent. Research what you re going to do 

really hard because whatever you are going to decide, I think it is best for your 

kids to stay with whatever it is you decide. Making the right decision the first time is 

very important. With yMl 13, it really hurt his whole academic experience to be bounced 

around from school to school so much. •yF123 bounced around even more than yMl 13 

did, but being more geared for school work and enjoying it and reading and liking to get 

the work done she addressed it a little more easier, but you can't always depend on your 

child to be able to do that. For the most part they are more like my oldest one and it 

would be a haid experience for them to change schools constantly. So I think the most 

important would be consistency. Whatever you find and start out with, stay with it and 

don't keep changing them around a lot. So that it probably the most important thing, 

which would mean that the basic research you do the first time has got to be real 

thorough because if you choose one way or another way, whatever it is needs to be real 

important to stay with it. YF233 is kind of one of the reasons I think that. Right or wrong 

she has been in public school her whole life and she is a fairly well adjusted kid with 

good morals and standards and values and I think the consistency has probably given her 

some of that balance where the other kids just pull back and this is good and now all of a 

sudden this isn't good. It has been harder for them to keep themselves on the right path 

and to understand what their basic beliefs are. 

That brings to mind another question. Looking back at the course your kids 

have taken, it looks to me like I see a pivotal time. Almost all of the decisions 

after the first change were reactions to the previous decision. So the key to me 

time when yMlH and 7FI23 left Southern City Public School V. In other words, 

Int: 

1167 

is that 
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from then on, a lot of the decisions were just attempts to improve on what happened the 

year before. Can you think back as much as possible... the one factor that you have 

named so far is that yMl 13 had some unfortunate teachers at Southern City Public School 

V, also social problems. Can you think of anything else during that time when you 

planned to put yMl 13 and yF123 in A.C.E. and away from Southern City Public School 

V? 

ypp. I guess you said the pivotal decision was to take them out of public school for 

^ the first time and then from there why did we put them where we did. Well, we 

were moving outside of town and we were planning to enroll them in the rural 

public school where we were moving. We had heard good things about it and I never had 

reason to be displeased other than a couple little things with them as a whole. But that is 

when my dad had his accident and it became a matter of convenience and a necessity to 

take them and do home school with them when I was caring for him. And while I was 

gone for that three months my husband started working more with the man that was head 

of the A.C.E. Christian School and got to know him pretty well. He had known him up to 

that point. He had heard he was operating a school, but he hadn't heard much about it. 

He started helping him add on to the building and put in more desks and got to talking to 

him about it and kind of agreed with his philosophies. So when I came back from 

Northern City I was prepared to put the kids into Valley Public School P, and then I heard 

we would be putting them into this private school because my husband had talked to the 

other one and decide that this would be a good move to make. So it kind of came to 

discretion as in philosophy. They had a lot of things in common and a lot of beliefs in 

common and my husband became convinced that this was a good thing. They probably 
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would have stayed in that environment had he not sold it to someone else that we did not 

know and might not have carried on in the same traditions. 

Int; I don't remember your exact words, but in your summary about your advice for 

^ other parents you said something about, I just remember the word "beliefs." 

You said something about schooling and beliefs, but I can't remember how you 

phrased it. Can you remember that or talk about how you think the two affect each other? 

Say something about that. The question is to give an example of what you think was 

confusing to yMl 13 and 'yF123 because of moving from school to school. You used the 

expression "one year this was good and the next year this was good" or something like 

that. 

ypp. Okay. I think basically I was trying to get across was the idea that no place is 

^ yQ going to be perfect. There is going to be something that they don't like about 

something no matter where you are at. No situation is ever going to have all the 

answers. 7F233 has stayed at Valley Public School C where the fifth grade year she 

didn't have such a great teacher. There's been kids there that were not quite up to, well, 

kind of troublemakers. One year they picked on her. Other years they were there and 

they just treated her all right, but they're not the kind of kid you want your kid to 

associate with. If you are aware that there is going to be a problem, maybe not a 

problem, but nothing is going to meet your full expectations all the time. So when I 

would say this was good and this is no longer good and now we are going to try it that, it 

would usually be a problem that kind of seemed serious or that it would really influence 

the outcome of their education or that they weren't learning something because they were 

doing too much of one thing and not enough of another. And so we would change and 
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try another school and I think sometimes it would be better just to stay there and talk to a 

teacher or work out a problem because the kids started getting the attitude "oh well, if I 

don't like this we'll just go to another one. We'll just try something else." And they 

were beginning to use it where half the time I think they were I was getting the idea they 

were bouncing around. Every time something didn't suit them or they didn't get a good 

grade or they didn't like what was happening that day at school, they would always say, 

"I want to go somewhere else." It had become such a habit there didn't seem to be 

anything wrong with that way of thinking. So that is probably as close as I can get to 

explaining it. 

Int; I think the question is, can you give some examples of things at different points 

^ in their schooling when you thought that you used the phrase "something was 

going to seriously affect the outcome of their education" or "they were getting 

too much of something and not enough of something else"? Can you give an example of 

any of that kind of situation? 

ypp. Specifically, I think like in the A.C.E. experience, too much of one thing would 

^ be total concentration on paper work and books and no interaction with anyone 

else. Not enough would be the same situation, there wasn't enough teacher 

interaction. The principal would be in his office working on paperwork all day. I'd 

browse around the room. Sometimes I felt like a jail matron because my main job, if the 

kids didn't ask me questions, was to keep them quiet and keep them turned around and 

working on their paces. I felt almost like I was pacing the room with a billy club and I 

would bop them on the head if they turned around. I think there was a little too much of 

the disciplinary atmosphere there. It stifled people like 'yF123 and I think this made 
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yMl 13 a little resentful and they had too much time to just sit and stare at their paper 

work and books and not enough interaction with the other kids. It finally came to a head 

one year when, this is probably like telling tales on a school, as they say, the supervisor 

was gone on some kind of teacher training seminar and was gone for a week and the two 

monitors were in charge of the school. Well, it is like looking back on it now, at the time 

I didn't see it that way, but looking back on the incident that happened now it almost 

seems like it was one of those cases where emotions had been pent up for so long that 

they finally just break loose. Two of the older girls, well three of the older girls, got into 

a hair pulling fight and it was all the other monitor and I could do to pull them apart. 

And the girl the two ganged up on was the supervisor's daughter, so there was resentment 

there. I am sure they thought she was getting special treatment or was stuck up or 

something, but you know the disciplinary was gone., so it was like the authority figure 

was gone and these motions just spilled over, and it was an ugly incident. I think if the 

kids would have had more time to socialize and interact together that could have been 

avoided. So there is an incident that I can think of where too much solitary confinement 

and not enough socializing caused something that made an impression on all the kids and 

once the emotions were out and cleared and they all had their proper punishments and 

everything got straightened out the resentments were talked about and explained, and the 

kids became fairly good friends and I think they grew from the experience, but it could 

have been avoided if it hadn't been such a sharply regimented atmosphere. 
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Interview with eMP 

jfjt- According to my records, your oldest child, eFl 13, went her early years at 

^ J Southern City Public School C, is that right? K-3? My first question is: prior to 

her starting school, did you ever consider that there were any alternatives, or did 

you just assume that public school was the logical choice? 

EMP: Well, that was back in about 1971, and at that time private schools or home 

^ 2 schooling wasn't a real big option and many people weren't doing it and so I 

never really considered it. I guess it never came up as an option that was 

offered to our children. From my schooling you just went to public school and didn't 

question why or where or when you went. So, at that time, no. 

Int- In '79, Christian Traditional School opened and you enrolled her at that time. 

My recollection is probably that TjMP and TIFP initiated the contact. Can you 

remember at what point you became interested in considering this as an option? 
13 

GF;4p. I think, if I recall correctly, that you came to our church and we sort of had a 

^ ^ round table discussion among several people that were interested in your school. 

And after putting you on the hot seat for several hours and quizzing you as to 

what you were going to teach our children, in academics and all the courses that you were 

going to offer, then we decided, yes, this would be the best thing for our children. At 

least that it would be in a Christian environment and we felt that the education that they 

were going receive would be better because of the individual instruction that each student 
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would have over a public school. Plus, it would be from a Christian environment, which 

we preferred our children to be taught in. 

Int: Talk about... OK, that deals with your expectations about making a change. 

^ ^ Talk to best of your memory (I realize this is all a long time ago), to the best of 

your memory, during those first years prior to your move out of the area when 

your two oldest by the time you moved were enrolled at CTS, talk about... actually all 

three were by the time you moved... talk about, you've talked about your expectations, 

more individual attention, better environment, talk about high points and low points, what 

was successful about this choice what was unsuccessful about this choice. 

eMP: Well, I never really tried to weigh those, I've always felt that CTS's teaching 

^ g was a benefit for my children. The down side would be, I guess was that I felt 

that we were unjustly taxed, because I felt we were paying taxes to the city and 

county, and state for public schools and we didn't have a choice about that. But we 

elected to pay the extra money plus pay the taxes that our children would have gone to a 

normal public school, but we felt that the sacrifice was well worth the benefits to our 

children. Other down side was of course they didn't have any bussing system, and so we 

had to figure out ways and means of transportation every day and getting them there, but 

that, in retrospect, that seems like a nil sacrifice compared to the quality of education that 

they received. 

When you moved to Far West State in 1985, did you give any consideration 

when you got there to any other alternative. I know that they were enrolled in 

public school. Did you consider either home schooling or private school, or 

Int: 
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were they not an option at that time? 

eMP: guess we never really considered it as an option. As far as my memory serves 

„ „ me, I don't remember us ever seeking out any private school, we had heard, and 
11 o 

that was one of the reasons we chose the town that we lived in, which was 

Pulchritude, Far West State, that the school there, particularly high school, because most 

of our children are in high school by that time, or getting close, was one of the best 

schools in all Sorenson. They didn't have a drug problem, and that was one of the 

criteria, at least, they didn't think they did. So those factors led us to go ahead and enroll 

our children in Pulchritude High and Pulchritude Junior High because we just felt that the 

quality of the school was there. And the kids made an excellent transition going from 

private school to public school. To them it didn't seem to affect them at all, one way or 

the other. However, they did seem to miss the quality of atmosphere that the Christian 

school provides. I guess you're going to naturally go through some culture shock when a 

kid is taken out of a protective environment and thrown in a worldly environment. They 

didn't seem to suffer from any that at all, they adjusted quite well. 

jnt; And when you moved back to this area in '89, that's right, it was '91, eFl 13 

graduated in'89. When you moved back in'91, your oldest had already 
1 ̂  

graduated in Pulchritude, I assume. And you had two left in school. At that 

time you made two different choices. One came to CTS, and one went to Continuous 

Progress School, or was it A.C.E. at that time? Talk about those choices. 

eMP: 

H i o  

Well at the time, I guess I don't really remember exactly why there was a split 

other than I think it was more the tuition in this school. I think 8F223 was the 
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one who decided to go to CPS, if I remember right, and there was some conflict that she 

had with some of the students or something at CTS, I don't exactly remember what it 

was. 

Int: Well, I'm talking about when they first got here, eF223 went to CTS and EM133 

^ J J went to CPS. And then later she chose to go there. But why, at the beginning 

did they start out two different places, if you can recall? I'm going to just pose a 

possible answer for you. Was it more or less their decision at that point, more than 

yours? 

eMP: I can't guess, I can't remember, in fact we preferred them to go to one place, 

^ mainly because of transportation, transporting the kids and just ease on our part. 

But for the kids' sake, or at least THEY thought that they would get better 

schooling for some reason one their own, so we kind of left that up to them, as far as 

which school they were to attend. I don't really remember what their reasoning was. 

Int; Let's take eF223 for a minute. Had she made a lot of fast changes her last few 

^ years? 

eMP: Yes, she did. 

114 

Ijjf She went from a few months at CTS to A.C.E. to home school and even at 

point... no, I guess she didn't go to SCPHS. Talk about that progression. Were 
][ O 

these choices mostly motivated by her more than the parents? 
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eMP; Yeah, in fact they were solely motivated by her, as far as I can remember, 

^ jg because she was... In fact one of the reasons why we moved back here was that 

she came back even before we moved back and stayed with my father while she 

went to school and so we decided well, instead of having our family split up during that 

time, we would move back. So we sold our property in Far West State and moved back, 

but she was struggling emotionally, I think, at that time coming from the Pulchritude 

High School back to a very small school and I guess fitting into the curriculum and 

finding her niche or place or wherever. I think she was struggling emotionally within 

herself a lot to find out what was best for her and she was really struggling. And I think 

there were some reasons which I still don't know today as to why she was going through 

that change. But anyway, she I guess eventually dropped out of school and then had to 

go back later on and I was proud of her for getting her GED. But she was really 

struggling at that time and I think in retrospect she probably thinks that she made a bad 

mistake by not completing her high school years in Far West State. But I don't 

remember exactly... But all the schooling decisions were pretty much hers. 

Int: A.nd then talk about eM133. When he came back, he went one year to CPS and 

H 17 then switched to SCPHS. Can you remember the thinking that was behind the 

switch? 

eMP; Well, he wasn't, if I remember right, he wasn't excelling hardly very well in 

„ , o CPS. He's not a self-motivated person, and their curriculum is pretty much a 
I I  ' O  

canned home school system, if I remember right. And they just kind of sort of 

tutor the kids through their own home school lessons and so forth. And he's not very 

well self-disciplined, at that time anyway, to do that and so I think that particular decision 
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was more on eFP and I as parents to, for his sake that we said, "Well, if you're not going 

to get it done at a private school and you're not self-motivated to do your own school, 

then maybe it would be best if you went to SCPHS. And I think he wanted to try a big 

school, because I don't think he'd ever really been in a high school before, and he 

thought that was a neat experience, and so... And in the end result I guess it was the best 

decision, because he did do better and he did get his diploma and he finished high school 

fairly well. 

Int: So he did graduate from SCPHS? 

119 

eMP: Yes. 
120 

Int; OK, as you look back on the whole spectrum of your kids' schooling, I'm going 

^ to ask two different kinds of questions. The first one is, do you think that their 

education has served them well in light of what they're doing now? 

eMP: Yes, I don't, I've never thought for a minute that they've been short-changed in 

^ 22 their education. None of them has yet chosen to go on to higher education, and 

that may be some of my fault, I'm not sure, but I think they were plenty well-

equipped to be able to go out and read and write and do arithmetic or whatever to 

function in society. And I think they probably got a better teaching... you know, there's 

more to schooling than just academics, there's also the social environment, and, to me, I 

felt that that part of their life is critical to their outcome in life as a member of society. 

And because of that, I think they have been taught to use their decision-making to better 

at least to... what do I want to say... conduct themselves in society in a more Christian
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like manner. Had they not been in the Christian-type schooling environment, I don't 

know that that would have been the case. But the bottom line is that their schooling has 

probably, I think, been enhanced by going to a Christian school, as I can see it. They've 

all done real fine. And when any of them have chosen to take extra schooling, they 

haven't had any problem in picking up where they left off and keep going, as far as any 

technical training or whatever. Does that fully answer your question? 

Yes, that was very good. Nowadays, choices are more familiar to parents than 

they were when you started out. But if you were to be advising parents who 

were trying to make decisions regarding their children's schooling, what might 

based on your own experience? 

eMP; a parent's choices, I think I would encourage, personally, considering 

^ 24 the fashion traps the public schools don't have any control. I personally like the 

controlled environment that, as far as discipline goes, that private schools have, 

particularly your school. That was one of the major factors that influenced our decision, 

because I personally feel that children need to be guided and disciplined as far as their 

behavior with their classmates and respect authority and teachers and that sort of thing, 

which is not taught in the high school and to have some sort of dress code, which is not 

taught in public school or even talked about hardly. And the same with girls and boys 

interacting together. In public schools that's not curbed very much and I thought that was 

important. So there's a lot of benefits other than just scholastic and academic that 

children receive from a private school, or Christian school particularly, that they would 

not receive in a public school. So my recommendation to them would be to, if they have 

one available to them, particularly now if the government will make any concessions 

Int: 

123 

you say 
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monetary-wise, I think they will be far better off to send their children to a Christian 

school until they're maybe junior high, until maybe the kids themselves decide and their 

parents can see how their kids are progressing in school. I think for some children, a 

public school may be their best situation, but for the most part, I think a private Christian 

school is better for most children. 
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Interview with eFP 

Int; Thank you, eFP, for your time today. We are going to first go through each 

^ J child one at a time and then we will talk about some things that may or may not 

be common to all children. I am looking here at your oldest child (yes, they're 

in order) and I see that this child attended a public school from kindergarten to third 

grade, and can you tell me what you remember about the child's experience during those 

years? 

gpp. It was a long time ago. She did well in school, I think, and enjoyed it and 

^ 2 socialized well. We didn't have any problems, really, until the third grade and 

that is when I decided to pull her out. Do you want me to go on? 

Int: Sure. 

113 

epp. One of the main reasons was that in the third grade she kept coming home 

^ ^ crying because the boys were lifting her skirt up, and when I went and spoke to 

the teacher, she told me I was over-reacting, so I though it was time to try 

something else, and Christian Traditional School was just opening up and so it was what 

we wanted to try. 

Int: mentioned before I started recording, that (I just wanted to clarify), would 

^ 2 you say that you were the parent that was primarily responsible for this 

decision? Can you talk about the decision-making process a little bit, as well as 

your recollections? 
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epp. Yeah, I really don't remember eMP and I having a lot of discussions about it. I 

^ g am sure we did somewhat, but it just seems that it was kind of left in my hands 

to make these kind of decisions, and I knew riMP and riFP were considering it, 

and a bunch of us in the church sat around and discussed pros and cons of Christian 

schools versus public. But I think we probably based our decision a lot on group 

objectives, I don't know. 

Thank you. And so that year that your oldest child enrolled was 1979, 

according to your records here? And was that at the beginning of the year or 

after the year had started? 

ePP; It think it was a couple of months after school had started. We had won a trip to 

,, o Europe, and we didn't want to switch her before we went to Europe, and then 
II o 

when we came home it was like two months after CTS had started that we had 

brought her over. 

Can you talk about... obviously, other than things that can be attributed to the 

fact that it was that school's first year... can you talk about things that you 

noticed were different when she came to that school from the previous school? 

ePP; The curriculum definitely was different. I think we were using the Beta or A 

^ jQ Beka books for math and the Alpha Omega, kind of a self-paced, work through 

the books, and that was a different approach, of course. I wasn't very 

knowledgeable about what all was available, but the materials seemed to work well, and I 

Int: 
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volunteered some at the school, so I got to be a part of seeing the process and watching it 

flow. Twenty-seven years, well twenty-two years ago, I guess, seems a long time, twenty 

years. I was pleased with the small classrooms and the attitude of the children and the 

teachers, and they didn't have a lot of flow or anything, but you don't need all that 

anyway. 

Int: doing just fine. Let's see, I noticed then your next child came along a 

^ J J couple years later, really just one according, to this. Is it safe to assume that 

when it came time to enroll each of the younger two, was there any discussion 

about either of them going to a different school, or was it your assumption, as well as you 

can remember, that they would actually go to the same school that the older sister was 

going to? 

gpp. It was a natural assumption. 

1112 

Int: You don't remember any specific discussion about where they would go to 

^ school? Did you find, as well as you can remember from the early years, did 

you see any significant difference in the schooling experience of the middle 

child and the third child, compared to the first child? 

gPP; The difference I see or saw may have been just because I was here and got to 

^ see, you know, daily, what's going on in the interaction; where at the public 

school I didn't go to school, didn't volunteer, didn't go to the classroom, but, I 

mean, the school was really on a roll and it was the first year for the kindergarten class, 

Mrs. Steinway was terrific at that. And a bunch of the cousins had started the same year, 
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were in the same classes, so there was a good friendship and a good Bible basis. The 

stmcture and the teaching and the Biblical aspect of it was a good thing. 

jj^t; All right. Let's go to the time when they left. Apparently they all left at about 

^ the same time then, when you all moved to Far West State, would that be right? 

And can you talk about how your educational choices were made when you 

arrived in Fai- West State? 

ePP: Well, we left Southern City because of some problems and business problems, 

^ J g too; when we got to Far West State the business we owned in Southern City 

went bankrupt, so our financial situation was a little different. We talked about 

Christian school; I do remember looking into and checking into it a little bit, but the cost 

was so much it wasn't an option, so the convenience of the school closest to where we 

lived was... it was for convenience. We actually rented a house to start with, and when 

we bought a house we based it on what we had heard of public schools and that 

Pulchritude had one of the best rated schools in the Sorenson County, maybe one of the 

highest in the state, so we went with that option to Pulchritude, and it was a good option. 

jfjt" Good. So your choice of residence was predicated on the district, the school 

^ J ^ district, that is. Did you at any point during that time consider home schooling? 

gpp. A few in the church, they were home schooling. I don't know that I ever really 

_ , „ considered it. 1 just maybe didn't feel I had the structure, the organization, or 
1 lo 

the discipline to maybe do it and do it right. The fact, too, that I had to work out 

there because of the job situation for my husband kind of eliminated that choice. Home 
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schooling never, except for late in the middle child's education, never really was a good 

option for me, I didn't feel. 

Int; there ever any time while you were in Far West State that you considered a 

„ , „ schooling change for any of them? 

eFP: Well, not really. I guess other than eF223 when she was in, the year she was 

^ 2q supposed to start eleventh grade, she made the choice that she wanted to go 

back to Southern City and go back to Christian Traditional School. She kind of 

felt like things were getting out of control and that she was on the edge of making some 

bad decisions, I think. Her decision to come back to CTS, I think, predicated our move 

back to Southern City. That once she had said that, we started to think about moving 

back and went ahead and made the plans to do so. 

Int: Talk about what it was that she thought she was looking for from CTS. 

1121 

gpp. What was she looking for here? 

1122 

Inf When she said she wanted to go back to CTS, what exactly do you think she 

^ 23 was looking for? 

gpp. Well, I know she wanted the Christian environment again. At public school, 

^ and by eleventh grade, and the way things are in Far West State a lot, maybe it 

is the same everywhere, (you know) she was finding herself, being kind of an 

odd man out, not taking any drugs when it's just such a casual thing, the marijuana or 
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different. According to her, it was just talked about freely and openly nearly on all the 

campuses with the students. I think another reason for coming back was the fear of a bad 

situation where she was going to be the second girl in the history of the school to play 

snare drum and I think that scared her that she didn't think she was good enough. Rather 

than facing it and trying, I think she kind of ran, but I know she wanted the Christian 

environment and wanted to feel herself getting closer to God, that she felt she was 

moving away. She also had CTS, I think, up on this cloud that was a little unrealistic and 

I tried to warn her about that before she came back. 

Int: What grade was she in when you left here? 

125 

ePP; She started eleventh grade out here. 

126 

Int: No when she left_ 

127 

epp. Southern City? She started fifth grade in Far West State. 

128 

Int: f^hat time, am I right, the oldest child had already graduated from high 

^ 29 school? Yeah. At any time during her four years in high school in Far West 

State was there any consideration that that might not be the best educational 

choice for her? 

ePP: 

130 

eFl 13, particularly, the oldest child, I was concerned, maybe not as much as I 

should have been at first, but she not only went from a class, I think an eighth 

grade class that had five to six students was what she had through most of her 
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experience at CTS was no more than maybe seven students in a classroom, but she not 

only started high school in a public school, but she started with a class of forty-five in 

most of her classes and I think that was a big adjustment for her. She did all right up until 

her senior year. She started slacking off really bad, and I think if it would have been 

possible at a Christian school she would have stayed more involved, more active, more 

focused on what she was doing. 

That didn't prevent her from graduating? 

No, she struggled towards the end. If she wouldn't have passed, she had one 

class if she wouldn't have passed she would not have graduated. She ended up 

doing a lot of extra work; she had to make that up. 

The third child in Far West State was in third through ninth grade and he must 

have gone to several different schools, can you name, I mean can you tell us, 

what different kind of schools he went to? Elementary, middle school, high 

He started off in third grade in Lofton, Far West State, and it was a real (?). He 

and EF223 went there together. And that was an okay experience. (?) as he 

started at elementary school, third grade, at Starbucks in Lofton. After nine 

months of (?) we went to Pulchritude and he continued in elementary school over there. 

One of the neat things about the elementary school in Lofton was that is was a year round 

schooling and I thought that was good. I like it. Except that, eFl 13, the oldest child, was 

not on year round schooling and so it kind of messed things up, but the two young ones 

Int: 
131 

eFP: 

132 

Int: 

133 

school? 

eFP: 

134 
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were. But anyway, eM133, started elementary school, fourth grade, in Pulchritude and 

had a little difficulty there. He tested high on reading comprehension and vocabulary, but 

just really had a hard time focussing and staying plugged in, and I think I realize now 

from the things that I have heard that he probably has ADD. Things I hear are typical of 

the ways things were with him. When he went on to middle school, the middle school in 

Pulchritude started in sixth grade. So they went right from fifth grade to middle school, 

which I wasn't sure I was really going to like, but that seemed to work out all right. So it 

went from sixth grade to eighth grade and then he went to Pulchritude Public High 

School in ninth grade and then we moved back to Southwestern State. 

jnt: Okay. When you moved back to Southwestern State you only had the two 

^ younger children, obviously, and one had requested specifically to come back to 

the Christian Traditional School that she had attended before, but you made a 

different choice for the young man. Talk about the thinking in that situation. 

ePP; I'm afraid it wasn't very scientific. eF223 wanted to come back to CTS and she 

^ had earned money and sold her car and sold some other things to help pay for 

her uniforms and the tuition. We supported her in that, but didn't feel at the 

time that we would be able to support two children there. We moved out to Guernsey, 

which is a long way from town and the family and a bunch of members of the church had 

been involved with the A.C.E. program for some time and plus a lot of the church family 

were going to Continuous Progress School, and it was close to home, so we went ahead 

and had EM133 go there. 
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At that time was it already meeting at Concord Church or was it still with Mr. 

Street:? 

It was at Concord Church. 

It was already at Concord Church. Talk about what happened with each child in 

school that year. 

They were difficult years. I still question a lot of discussions and how we came 

about and what we should have done better. eF223 was really excited about 

coming back to CTS and she really enjoyed a lot of parts at CTS. You know, 

being here. But that was the year they had started a new curriculum and as they were 

coming from public schools, you know, being in the sixth grade to eleventh in public 

school and changing to the curriculum and the difference. I don't know. It was hard for 

her and she had trouble getting in the mode, I guess, to do what was required. She 

didn't, she told me she didn't feel like she was learning anything cause she didn't 

understand how it all worked together. I don't know. She wanted to leave CTS, and she 

was already dropping her brother off at CPS and thought she would like to try that, so she 

went ahead and tried that. The A.C.E. program, I think, can be a really good program, 

but I ended up feeling that it is very hard for an older child to come into that program, 

you know, without having it through elementary and then building up an understanding, 

but to jump into it seemed to be difficult for both of the kids and I think they were a little 

disorganized. When the kids would finish up their Paces, the school wouldn't have them, 

and they'd have to sit up to four weeks without having, you know, certain Paces that they 

needed. I don't know, I just, it just seemed difficult. 

Int: 

1137 

eFP: 
1138 

Int: 

1139 

eFP; 

140 
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jnt: Did both of them finish the year at CPS? 

141 

gpp. No, eF223 ended up dropping out after three months and we tried home 

^ ^2 schooling with her for a brief period. She was, this was a very difficult time in 

her life. Made bad choices, bad decisions, in just some rebellion. She dropped 

out, but proceeded to get a GED and passed that. We had a graduation ceremony for her 

after CTS's graduation and a lot of the kids from CTS came and she got a graduation 

gown and everything she we had a ceremony. eM133 wasn't doing well and didn't like 

it, and I remember, I and I know Christian schools aren't exempt from having problems 

in school. I mean, you are still going to have children and issues and problems that are 

going to come up. He was getting a lot of ridicule from a lot of the boys at school for still 

being a virgin. The teasing, the roughhousing, the drug thing that was still going on at 

CPS became kind of an issue, so he tried to go back to public school. Southern City 

Public High School would not accept his credits from the Christian school [CPS], so the 

year that he was supposed to be a junior he sacrifii-ed that and went back to Southern City 

Public High School as a sophomore and he was willing to do that to graduate. Southern 

City Public High School said that if he did his sophomore year and then went to summer 

school to make up some credits so that he could go into eleventh grade. When we went 

to go register him for eleventh grade, they said they had lost all his summer school 

records and still didn't give him credit for his tenth grade, and wanted to put him in tenth 

grade again. We went up and talked to one of the counselors and discussed the problem 

and she bumped him right into twelfth grade so he went from tenth grade and they ended 

up giving him his credits from CPS that he should have had for tenth grade. 
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In '95, which was not a year early then, it was really the normal time? 

Normally he would have graduated a year later, because he skipped the eleventh 

grade. 

So can you talk about his adjustments that year and any difficulties he did or 

didn't have with academic work? 

I think he did pretty good. None of our kids are brain children, but he didn't 

have a lot of problems. Homework was always a problem for him, you know, 

sitting down, buckling down to it, but we had a friend from church, she was the 

choir director, he was very active in choir that year, and she had kind of a haven in the 

classroom for choir kids. They were basically all good kids. They would meet any of 

their off times at school. They'd eat lunch in her classroom, socialize, and palled around 

together, and I think that made it a good transition for him because of the sister in our 

church that ran the choir. The next year was a little more difficult, but_ 

I am just a little bit confused here on the second child. When did she actually 

^ get the GED? Is it that same year or a year later? In other words, the year that 

she went to both schools was her normal eleventh grade year, and then you 

mentioned her finishing concurrently with graduation. That would have been an entire 

year later. So although you say she was home schooled for four months, it was really 

probably longer than that? 

Int: 
1143 

eFP: 

1144 

Int: 

145 

eFP; 

146 
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eFP: Well, now she went to A.C.E._ 

148 

Int; recreation center? 

1149 

epp. No, it was at Concord Church. 

150 

Int: Oh. 
151 

ePP; You know, that building between the chapel and the parking lot. She just didn't 

^ ^2 2ipply herself very well during that time. Everything was too hard, too difficult. 

She was regretting the senior year and had always looked forward to that. She 

didn't go to Southern City Public High School because they wouldn't take her credits. 

She didn't want to start over as a junior her senior year. She wants, I really think we 

were amiss in this area. eF223 just kind of did her own thing during this time. She made 

her own decisions, and I guess for some reason it was just easier than fighting with her 

about it because we admonished her and told her she needed to graduate and wanted to be 

a senior and wanted to have that time, but yet Southern City Public High School wouldn't 

take her credits, and so she was going to lose a year and have to go an extra year, and so 

there were just a lot of decisions during that time, I think. But she wanted, did some 

home schooling for a month and a half, maybe two months and maybe another month and 

a half or two months at the community college. It was a GED preparation type class. 

They had the books and went through all the courses that she didn't feel real confident 

about taking the test, so she waited probably another couple months before she went and 

she took her test and then she passed. It probably encompassed a five month period, five 

or six months. 
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So it was her normal senior year time that she did get to finish it and get the 

^ GED, although there were some months off in there when she wasn't actively 

pursuing an educational goal. Okay. Looking back... we are going to look 

back two or three different ways. First of all, look back for each child as an individual, 

number one, number two, and number three, and talk about how their schooling 

experience served them, and talk about things that were beneficial and things that were 

detrimental and then I'll ask you another set of questions, but do that first for each 

individual. 

The schooling altogether, or just the Christian schooling part? 

All of their years. 

All of their year's - although eFl 13 has never had a lot of confidence - learning 

seemed to be kind of difficult for her in some areas. She had a real block with 

math and she still has a weakness in math. She carried that through CTS and all 

the way out. I don't know if it is just her comprehension or what. We had a lot of 

difficulties trying to work math homework, and her nature seemed to be that way until 

she got so frustrated she cried. I wouldn't be able to help her or get her to sit down and 

listen to me. So that was an experience. She did well in English and liked to write, and 

she still does well. Communication and just getting her thoughts out, and her reason, I 

think, is good. Math is a very strong weakness. She doesn't have a lot of interests in 

history or those things. Her art and artistic nature was something she had maybe gone a 

little more into in public school, but she got to see that somewhat. She did take some 

eFP: 
154 

Int; 
155 

ePP: 

156 
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college courses here when she came back, to learn in math and math fundamentals, and 

she has hopes of taking some more courses. 

EF223, the middle child, she was I think a very compliant child for a long period of 

time, but she was the type of child that always kept her room really clean and she'd come 

home from school and put her lunch stuff away and she would sit down without being 

told and do her homework. When she had projects, she started them weeks and months 

ahead of time, you know, working ideas and plans, and seemed to really care about 

school and that discipline was really kind of amazing to me in a child. She never 

excelled really in any of her courses, but she applied herself, and I really feel she did the 

best she could. All the way up to eleventh grade problems, and I really understood better 

what was going on there. She, too, has a weakness in math, and she did better in 

elementary, I think. Towards her high school years it was difficult and she has a 

tendency to be weak in math. She got to pursue also her artistic talent whether it was 

music or art or whatever in the public school, and I really felt she made some good and 

dedicated choices in her music for band. All the requirements... they really practiced, the 

summer practice and all the things that went on without complaining and seemed to look 

forward to that time. A unique time. 

eM133, the youngest child, tended, and again because of his ADD that and I think this 

is still something that we probably need to pursue. He was always distracted and never 

really focused on homework or would lose assignments or would forget what was 

supposed to have been done. Because of the ADD, or because he just didn't apply 

himself, we had a lot of challenges and problems, and I see that carry over today in his 

adult life... that he has some tendencies to not be able to be real organized or stick with 

things. He is strong in math skills and technical skills and weaker in spelling and 
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English, that part where the girls seem to be stronger there. And I don't know if that is 

what you were looking for. 

Ijj^. Oh sure, that was fine. Here is a question. On your form you talked about your 

^ third child going to public school for the last two years of high school, when 

you chose the major reason or the closest reason, you chose "other", meaning 

other than "convenience, curriculum, philosophy, teaching, or environment." Can you 

talk about what the "other" might have represented? 

gpp. I know I had a reason for doing that "O". The reason to go to high school. I 

_ guess one of the things is we tried the options and there wasn't any other. It 
11 JO 

wasn't really for convenience or teaching or curriculum or environment, 

definitely not environment, or philosophy, no, it's just I guess by this time the practice of 

getting him into a school and taking advantage of some of their courses that he wanted 

that weren't available in the home schooling environment. We talked about him coming 

back to CTS, but he did not want to go to CTS, that was just not an option that he wanted 

to do. He had direction that he would only be able to go to public school. The "other" 

was definitely this, there just didn't seem to be any other option. He went to public 

school from third grade to ninth grade. I think another reason why I put "other" there 

was the financial, we just couldn't afford the option we would have preferred, and 

whether that qualifies as a convenience or not, I don't know, but financially we were not 

able to. 

Int: you're right, I intentionally didn't put finances, so that was a choice you 

^ could have made. Okay, I think... did you talk about the third child yet? Yeah, 
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I think so. My last three questions deal with not so much with children, but with you as a 

parent. As you think back, obviously none of us remained static in our opinions or even 

in our amounts of information or misinformation. Talk about how your thinking changed 

during the thirteen years about school choices, any of your changes in assumptions as you 

became more knowledgeable about choices. 

epp. I guess I have regrets that 1 didn't consider the home schooling more than what 

^ I did. It was kind of frightening to me and I have never had a lot of confidence 

in myself in my abilities. I did well in school. And I think that was part of the 

problem, too, that I don't remember my parents ever sitting me aside or working with me 

or helping me with my homework or my schooling or tutoring at home or being there to 

encourage or applaud or anything like that, but I did well in school because I like it, I 

enjoyed the learning, I pushed myself a little bit and took accelerated courses and I guess 

I thought every child, no matter what their environment, that they would set their own 

pace, that they too would find the added desire to learn or for education and for 

knowledge and I think I thought they would just get that by osmosis or something, I don't 

know. But I wish I would have from the beginning spent more time with them to (?) to 

school, to teach not just alphabet and writing and numbers, but godly principles and the 

environment around us, you know, the wonder of the creation and the desire to learn, to 

explore, to have a question and go find some way to find an answer, to help create that 

desire in them to learn and seek to find answers, to not just say "Well, I don't know, so 

that is all right... someone else will tell me or that is something I don't need to know." 

But I think the home schooling, if you can get into the way to set up a structure, a 

curriculum, and a link up with other home school parents and be able to take advantage 

of resources so maybe you don't have computers at home or science, or you don't have 
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this type of thing to link up with others that can fill in where you lack. I think that would 

have been a good option to try and would have given all of us much more structure in our 

Do you base that answer on any cases you know of, any specific cases you 

know in which home schooling has been very successful? Can you talk about 

that? 

It may just be that in the bigger cities that this option is available, but when we 

were in Sorenson in a very small church, there were only like six families that 

attended. One of the families there home schooled had now she had her degree 

in teaching so she had that background and had gone and taught in public schools. 

They're very focused on it, they didn't... In San Diego there were associations, I guess, 

home schooling associations, where they had computer labs and they were able to 

participate in some of the public school activities through the home school association. 

They took field trips, they had group sessions. I think that was to keep the individuality, 

the smaller classroom setting, the one-on-one, but still get the group and association and 

the benefits of equipment that a lot of times the small Christian schools can't afford to 

have or that you can't as an individual home schooling. And whether that is available in 

all communities, I don't know. I think that particularly in Sorenson it was. 

In summary, I asked this to each of the interviews, some have a little bit more 

trouble with this than others, but if you can talk about looking back, if you 

could single out what may have been your best decision, what might have been 

lives. 

Int: 
161 

eFP: 

If 62 

Int: 
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your worst decision, and kind of isolate those for whatever profit we can see, and analyze 

them briefly. 

gpp. What comes to mind right away is that I think the choice to go to Christian 

^ school was a good choice. If circumstances hadn't come about, if they had, I 

believe the children probably would have stayed at CTS and would have 

graduated from CTS. 

Int: You mean if you had not moved to Far West State? 

165 

gpp. If we had not moved to Far West State, if we... and that was because of some 

^ gg personal problems, it seemed like there was no other option but to leave at that 

time, and I think resent being put in that situation, to pull the children away 

from their famdly and friends and the support we had here and to go off somewhere where 

we had to make the changes we did, it was a difficult thing and I think it was a bad move 

for the children to go from a Christian school and a small environment and a small town 

into big Sorenson and the big schools and the lifestyles and the situation and the public 

school situation. I think that hurt the kids all around. 

Int: loo'' back on all of the experiences you've had in choosing your own 

^ children's schooling, what advice would you give a parent of a preschooler if 

they began thinking about schooling choices at this point? 

ePP: 

1168 

I don't feel very good or very qualified at giving suggestions; seems like we 

make a lot of mistakes. I really think after looking at what the pubhc schools 
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have to offer, what is being brought into the classrooms, the acceptance of so many 

lifestyles, the situations that are taught as the norm are so acceptable when they are so 

against God's principles. This is going to be taught in the classrooms and your children 

are going to be exposed to so many things, but if you are very strong and have a 

relationship with your children that they can stand their ground and their beliefs to do that 

option to put them in a school where your principles are being supported and values are 

being taught is very critical. Be involved with your children, know what they are getting 

into, and to support the school, to support the curriculum, and to enrich them and to 

praise them, with their accomplishments wherever they are. 
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Interview with ^eta Family 

Int: We're going to start with the your oldest child ^F116 and she started school in 

^ ^ 1972. Were you living in Southern City at that time? 

^pp. No, We were in Dogie City, Mountain State. 

112 ' 

Int; I assume then she stayed in the same school for sometime in Dogie City there. 

H 3 There probably weren't any other choices available, that you knew of. 

^pp. Not that I was aware of. 

14 ' 

Int: That was back at the time that nobody talked of home schooling either. 

15 

^pp. Yea. 

16 ' 

Ifit; The same would be true for ^M126. Were you still in Dogie City when he 

1 7 graduated? 

^pp. No, We moved here before either one of them graduated. We moved here in' 

81. 

Int: 
19 

So, ^F116 went to high school entirely and ^M126 went to junior and senior 

high and then QA236. Ok let's talk about him a little bit. 
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^pp. Fourth grade that he started here. 

110 

jjjt; I'm not sure I understand that. It says he went public school fifth through 

^ J J twelve and then he had something different. Was that a full year of eighth grade 

that he was at the *** Christian school through Christian Traditional School, 

and then 2 years, 11 th and 12th. 

^pp. High schooling at Continuous Progress School, A.C.E. at the time ******** 

1112  

jjit; In my study so far in making a distinction between A.C.E. when it was run by 

H 13 Mr. Street, and then when it became CPS. So was he on A.C.E., but not CPS. 

i^pp. Right, no. 

1114 

Int: Now, so when you say CPS he wasn't really there in 11th and 12th. 

115 

^pp. You know he was, he went partly to Southern City Public High School, and 

^ partly to A.C.E. He took band, and shop and a few things like that at SCPHS. 

I]^^. Like the Iota family boys. 

117 

^FP: 
1 1 8  

Yea. 

Int: Were they there at the same time? 

119 
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^PP; Some, yea, partially. ^M236 was ahead of him. ^M236's older than iM114. 

^ QA236 actually got a diploma from both schools when he graduated. 

Int: What did he take at SCPHS? You said: shop and? 

121 

^pp. Shop and band were the main things that he took those last two years. Drama 
1I''2 I I  ***  

Int: Ok Let's go back to the. Now were the older two still in school when QA236 

1123 
went to eighth grade at CTS? 

^FP: 
1124 

Int: about why you considered doing something different for him, then had 

H 25 already been done for them. When he came to CTS in the eighth grade, if you 

can remember. 

^PP; I think it was because he was leaving... We felt very comfortable with Southern 

„ „ , City Public School T. Bill Simmons was over there and he had a lot of 
1 26 

Christian friends he *** the school very well. But when ^M236 got old enough 

to leave there and headed in to junior high. His first year in junior high was not a 

wonderful experience. Yea, so we were ready to try something different. 

Int: So that's where you saw that you switched to the Christian school because of 

^ philosophy. 
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^FP: Right. 
128 

Ifit; And, how was that switch? Was it difficult? 

129 

^pp. It was. It was hard for him at that point. 

130' 

[jjt; Talk about why? 

131 

^pp. It was totally different. Different rules, different expectations and everything. 

^ ^2 There were some things at CTS that year that even ^MP and I were 

uncomfortable with and it wasn't a real positive year. Now, ^F246 did fine 

over there. But ^M236, he rebelled against a lot of the strict rules and things. You 

needed them, but he didn't appreciate it. 

Int: ahead and talk about some of the things that you weren't happy with. 

133 

^pp. I don't remember a lot of the specifics. I do know that there was one incident 

^ when the kids went to some shrine, or missions thing up in Tucson and came 

back talking about how the statues were blessed and all that stuff, and that really 

disturbed me. I did not want them in this idol stuff like the Catholics. Little things like 

that throughout the year. 

Ijit; And you mentioned that he had disciplinary problems. I can't recall, maybe 
135 you can remember who his teachers were at that time. 
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^pp. I don't remember. 

1136 

Int; And at what point in the year did you make the decision that he would not 

1137 • o remam here? 

^pp. It was toward the end of the year. 

138 

Int; And he would have been ready for the ninth grade at SCPHS. 

139 

^pp. Right. 

140 

Int: Compare your feelings about going to SCPHS with the negative things you felt 

141 about the middle school. 

^pp. I think at that point we felt like it was the better choice because of the difference 

^ ^2 in religious beliefs, and we just felt like it was safer for us to ground him in that 

at home. Instead of getting from at school. Of course there's always a lot of 

things in public school. I think they're much worse now then they were when ^M236 

was there. 

Int: Of course you already had had older children go there and you were familiar 

1143 with It. 
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^pp. Right, yea. And our kids didn't get involved in the groups, you know in the big 

^ 44 party type scene or any thing like that. There were never with the people. So 

they didn't get into a lot of trouble there. 

Ifit; And yet by his 11th grade year you had him in partly in A.C.E.. 

145 

^pp. He was not getting an education at SCPHS. 

146 

Int: Talk about that. 
147 

^pp. That was.... He would tell you to this day that if it hadn't been for A.C.E. he 

^ 48 would've probably never graduated. Because he just was learning, and I think 

^M236 was ... In fact his teachers in grade school said he had a higher IQ than 

either one of the other kids. But he was kind of laid back and not real motivated. 

Int: you're saying it was an individual problem for him, compared to the older 

^ kids. 

^pp. Partially, yea and the classes were big and they didn't pay any attention, and 

^ they didn't seem to care whether he learned anything or not as long as they 

passed him through there system. 

jrit; But that did not affect the older children. 

151 
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^PP; No, didn't really have that 

152 

Int: think that's just because of their own personality? They wanted to 

^ achieve. 

^pp. That was probably part of it and I think part of it was their increased size. 

^ SCPHS by the time ^M236 got there. 

Int: Sure and it was way overcrowded. Well that's interesting. 

155 

^FP: 
156 

jnt: So, how did ^M236 respond to your choice to sent him part time basis? 

157 

^pp. He didn't really mind. At times he didn't really want to sit down and do the 

„ w o r k ,  b u t  h e  d i d .  A n d  h e ' s  a l w a y s  b e e n  . . . .  M a n y ,  m a n y  t i m e s  h e ' s  r e a l l y  
11 JO 

thanked us and James Street both for seeing that he got that education; because 

he felt like he learned a lot during those two years. 

jnt: Can you remind me again were there any other subjects that he took at SCPHS 

1 59 
the last years besides band and shop. 

^PP; I can't remember if there was anything else. I know he had a study hall there, 

^ but I don't remember whether he had any actual academic subjects there. 
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Inf So those credits just what he's already gotten in ninth and tenth grade were 

enough for a diploma. 

^pp. Right and they took some from of his credits from A.C.E. and applied them, I 

62 '' don't think they do anymore. But they that first few years. 

Int; They don't anymore. 

163 

^pp. And band was very important to him and the shop too. He got to go with them 

„ , . out to Far West State and march in the New Year's parade, and stuff like that 
164 

that he would have missed otherwise. 

Int- What did he do after high school? I know eventually he was in the service. 

^ What did he do right away? 

^pp. I think he took some courses at Community College and then he worked with 

ZMP. 

Int: What did he do after the service? 

167 

^pp. He's still in, he re-enlisted. 

168 

Int: What's his occupation. 

169 
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^FP: 
170 

He's a medic. 

jnt: How do you feel his education equipped him for things he learned through high 

^ school? 

^pp. He hasn't ever been able to pin down really what he wants to do, as far as a life 

1 72 time career. So I don't know if that was lack of ****. He's doing real well as 

what he is right now. 

jnt: How long's his term of enlistment? 

173 

^pp. He has two more years to go. 

174 

Int; As he ever thought of nursing? 

175 

^pp. He did when he ... What he really thought when he went in was physical 

^ 76 
therapy. He liked the medical for a while and he was thinking maybe even a 

nurse practitioner. But he's gotten pretty burned out on it in the last year or 

two. 

Inf You know I mentioned that Mr. Math's third daughter got a bachelor's degree 

177 in the medical field and couldn't find a job, and she's in the Metroplex area 

which you would think would have a lot of jobs available. But now she's 

switching it over to... She was willing to take just two more courses and switch it over to 

special education... Occupational therapy among children and she found lots of openings. 
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^pp. That's interesting. 

178 

jjjt" I mentioned that because our friend's in the army and he's a medic and he did 

^ go to nursing school. While he was at nursing school and while he was at 

nursing school he got an opportunity to get into the anesthetist program for 

nurses and he is really happy in that field. 

jnt: Ok we're finished talking about ZM236,1 think. We took him all the way 

„ through career. 
11 oU 

jnf Ok let's talk about ^F246. She probably never went to school in Mountain 

^ State. Where did she go? 

^pp. She went to kindergarten in Dogie City and started first grade here. 

1182 

Int: So she came to CTS the same year that ^M236 did. Now she would have been 

^ fourth grade. 

i^pp. Right. 

184 

jnf So probably a lot of things, well she would have been different. One of your 

reasons for moving ^M236 was that he had already had problems at junior high, 
1 o5 

but ^F246 wasn't at junior high. So talk about why she came. 
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^PP; I think that we just decided that we would move them both at the same time. 

„ Course tiMP and TjFP had had a lot of high regard for CTS and talked to us 
11 oo 

about it even before we moved here. So we just decided to try it for both of 

them that year. 

Int; **** The older two were still in high school. Talk about her experience that 

f 87 year. 

^FP; She enjoyed it over there and she learned a lot. When she went back to 

„ oo Southern City Public School T in the fifth grade and they said she was behind in 
11 oo 

some areas that she been given because of the different curriculum and stuff. 

Overall it was pretty good except like I talked about it earlier some of the religious things 

we were pretty uncomfortable with is probably that the main reason we moved them. 

Int: Sure, and then she continued at Town and Country through the fifth and sixth. 

So she went from there to A.C.E.. Did she only do A.C.E. or did she do 

anything like ^M236? 
1189 

^FP: No she did only A.C.E., and the first year it was just home schooling. 

190 

Int; Were you the only principal supervisor in her life at that time? 

1191 

^FP: 
1192 

Yes. 
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Int: other kids at home at that time? 

1193 

^pp. ^M236 started the same time she did. He was four years ahead of her. 

1194 

Int: So his first year A.C.E. he was a home schooler also. I missed that part. 

^ In my **** were talking about home schooling as opposed to A.C.E. which was 

actually in a learning center. 

jnt: How was home schooling for ****? 

1196 

^pp. It was great for ^F246 because she very different. She just set her goals and she 

If 97 just did them. ^M236 I had to stay on him more. 

jjjj. So he wasn't in terms motivated? 

198 

^pp. No. not nearly . Which most of the kids we found when we got into the 
f 99 

leammg center were that way. 

Int: Now you helped in the learning center. How many years? 

H 100 

^pp. Two or three. Just part time. 

H i o i  

Int: Were you in any of their nursing *******. 

11102 
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^pp. No, after we got the foster children. I went through three babysitters in three 

^ months. That's when I quit over there and decided I would stay home and take 

care of babies. 

Int; At home was the first time to have a A.C.E. curriculum. By the time you 

^ worked in the learning center you were familiar with it. 

^PP; Yes. 
If 105 

Int: I don't remember the time period in this. But you said you were with Mr. Street 

If 106 u . • at the leammg center about two years. 

^FP: Two full years, and I think first semester of the third year. 

If 107 

Int: '^1^® third year, was that his last then? 

If 108 

^pp. No he was there, he was there even one year while it was CPS. 

If 109 

Int: v/ers there nearly half of his sophomore year. 

I f l l O  

^pp. Yea. 

H i l l  

Int: Let's go back to ^M236 because I didn't realize he was home schooled. At 

^ J home you had to keep him on task with A.C.E. material. Was that the same or 

any different when he got to the learning center. 
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^pp. Well it was better at the learning center. There were others doing the same 

^ ^ ^ ^ thing. Not so much distraction. 

jfjt; Do you think it was because of the fact that he was already experienced with the 

^ curriculum was part of it or mainly just the change in environment? 

^pp. I think it was just the change in environment. James had pretty strict rules and 

^ J J 2 was good at enforcing them. It was just the controlled environment that was 

good for him. 

Int: Now here's an interesting factor that I hadn't had with any one else I 

^ J J g interviewed before. That James was also a relative. Did you ever find that was 

a distraction for i^M236 or ^F246? 

^pp. Not really, he pretty much treated all of them the same at school. 

t i l ?  

Int; And they responded to them. 

11118 

^pp. Yea, they did. 

1119 

Int: Good. 
If 120 

jjjf ^F246 would have been one at home, two years with James, and then three 

^ more at CPS. 
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^pp. She actually finished high school in three years. So she cut off one year 

because they were allowed to go at their own pace, and she was so motivated 

that she moved right on through. 
1122 

jnt: So was she there after it was CPS at all? 

1123 

^pp. Yea, the year she was graduated it was CPS, James was still there. 

1124 

jnt; But she never was there without James? 

1125 

i^pp. Yea, right. 
1126 

So essentially she completed her whole high school curriculum in three years? 

1127 

^FP: 
1128  

Yea. 

jnt: Talk about how you think that was for her. 

1129 

^pp. It was real good for her. She was happy to be able to just go at her pace and not 

^ have to wait for people and stuff. It worked out real well. 

jnt: So in her case being able to go at your own pace was accelerated. 

1131 
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i;FP: 
1132 

Yea 

Int: I know she has worked at Wal-Mart. Has she done other things? 

1133 

^FP: That's pretty much it as far as jobs. She has taken several courses at 

Community College. She's taken some correspondence courses in writing. 

That's what's she kind of interested in. 
1134 

Ifit: How do you feel her experience, especially those last 4 or 5 years has served 

* * * * * * * 7  
1135 

^FP: Very well. She seems to have a well rounded education wise and everything. 

1136 

Int: Other than writing does she ever express any other kind of study. 

1137 

^PP; She's very serious considering going back to school this year and getting a 

^ degree possibly in English. 

Int: Ok, let's go on then to ^F356. I can't remember but according to this she 

^ J29 started here. There's been several years lapse between the other kids and 

^F356, and of course she's your foster child. Have you considered either home 

schooling or CPS? , for ^F356 and talk about why. 

^FP: No, not really. I don't really remember for sure why, well. 0FP and BMP I 

^ think are probably what most influenced us toward CTS because they talked 
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about how things had changed the last year or two and quality was so much better there 

than it had been previously. So we decided to try it, and we've been so happy there that 

******(1 can't understand tape)******** 

Int: yo" never considered public school. 

U M l  

^pp. Although they both went to the preschool at public school because of the special 

^ education type things. 

lut: I guess ***** on the Theta family's recommendation. I need to know if in your 

^ J thinking by this time you had experience with all the other possibilities. Was 

there any considerations of any of the other options public school, or CPS, or 

home schooling that seemed more attractive than any others or was the Christian tradition 

at CTS strong difference or were there other factors involved that could help us figure out 

why that was your choice made at that time. 

^pp. That was really our main consideration was the CTS Christian foundation and 

144 the public school had gone down so bad in the la.st fourteen years. 

Int: You really hadn't checked the schools out from the older children to the 

11145 younger. 

CFP: 

11146 

Yea, Now there experiences with the preschool in the public schools were very 

well. Now ^F246 and *** was the teacher too. So that had something to do 

with it. That was okay but we just felt like that the Christian base education. 
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Ijjt; I guess in that respect you would say pretty much the same things for ^M366. 

1147 

^pp. Right. 

1148 

Int: ^here a time, let's say at the end of the first year, before ^M366's first year, 

1 149 " that you considered a change? 

^FP: 
1150 

Int; ^FP has pretty much gone over in detail each of the kids. I won't go over that 

^ J ^ J with you. But if I can I just like to hear your thoughts, your family and all the 

families in the state representing a unique opportunity for those of us that are 

interested in the school of choice. Because you've tried all four choices that are available 

here locally. By that I mean public. Christian Traditional and Christian Progressive and 

even home schooling for year. In retrospect if you look back on your kids education and 

you talked about how you see the differences in those four choices and maybe some high 

points and low points for each of your kids. 

^MP: ^ don't recall any specifics, I think just overall that the Christian environment. 

When our kids were going out A.C.E. it was not real progressive then. Her 

brother ran a program that was real disciplined 
1152 

Int: progressive because we mean that they go at their own pace. I wasn't 

^ talking about modem. 
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^MP: I" respect for some kids 1 think that is really the way to go. As far as 

^ Christian based education versus public schools I'm sure ^FP has expounding 

about the challenges of our older kids fought, the peer pressures that they were 

under were considerable different then what we see the children..., and it's not to say it's 

a perfect environment. Not all the kids there really represent Christianity as they should. 

For some kids like ^M366 and his special challenges. I can't see him making it in public 

school environment. You've got to keep up. 

I'll ask you a couple of more questions and after I turn off the tape player I'll 

^ take advantage of being here and tell you a couple things about ^M366 too. 

Some good things I hope. 

The focus of my study is about how decisions are made. I'll comment on a 

^ couple periods that were changes for your family. I've already heard your 

wife's thoughts and I want to hear yours. For example: The first big change 

was when I^M236 and ^F246 came to CTS just for one year, that was in '84. Can you 

think back to what your thinking was at that time; what influenced that decision? 

^MP; ^ think it was the fact that many of our Christian brothers and sisters had 

^ Jchildren there. We like where they were going and the influences. The things 

there were happening in those families. Probably some challenges that we had 

in the public schools. Things, pressures, and examples that were be set for the kids and 

just the general public education and the negative values. Christian principle values. 

Godly values. The rapidly growing trend to teach the big bang theory as opposed to 
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Creation. (Evolution instead of creation). Just all the things that were making sure the 

children were free from religion. 

Int: didn't see it as a neutral environment then? 

11158 

^MP: 
1(159 

Int: 
11160 

1162 

No. 

That it was more anti-Christian then. 

^MP; Absolutely. 

1161 

Int: already asked your wife about this. I would like to hear your thoughts 

about this. The year that both ^M236 and ^F246 were at SCPHS. How do you 

feel that that affected them educationally? 

^MP- I think it affected ^FP more. The quality of education they got I think was 

good. 

Int: ^ '''S improvement. Did they ever communicate that to you any way? 

1164 

^MP: I don't recall if they did. I think ^F246 kind of read into it real well. But 

^ ^M236 was pretty negative no matter where he was at. It wasn't easy. 

Int: 
1166 

School was never a joy for him. 
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^MP: Whatever it was it wasn't quite easy enough. 

1167 

Int: Talk to **** and in summary of course both two spent their last years at A.C.E. 

^ ^ under James Street. Talk about your impression of that experience in your life. 

I think it was a God send. I think it was a real salvation. I think that the 

discipline that James brought as well as the technique of teaching. I think 

^F246 probably would have survived in any environment, but I think that 

environment was a lot easier on her because of her personality. I don't know how she 

would have responded going through high school in a public school, but I think ... I'm 

convinced in my own mind that that was the right place for her at the time. As far as 

^M236 goes he had a real unique experience with A.C.E. and SCPHS, and really got a 

diploma from two schools. He was over there for the peer environment and A.C.E. 

getting an education. 

Does he ever talk about that now that he's older? How does he feel about his 

education? Does he ever say anything? 

I don't recall anything. I think..., there's instances in the past that he's 

comfortable that we did the right thing. We never pressured him to not go to 

SCPHS. But we sure let him know what was on our mind. That we thought it 

was best that he stay with A.C.E.. 

^MP: 

1169 

Int: 
1170 

^MP: 

1171 



278 

I remember his graduation speech at A.C.E.. He was grateful for the education 

that he got there that otherwise he wouldn't have had otherwise. 

None of the other kids had expressed it before but ^M126.... ^M126 was a key 

note speakers at ^M236s graduation and I remember him making a comment 

that some to the effect that he wished that the opportunity had been afforded 

him. There was a lot of things that he would have probably not had to suffer through had 

he been in that environment opposed to full time at SCPHS. 

That's real meaningful when they hear from there own brother in that context. 

One more question. I already asked ^FP about, Of course there's a big gap 

between ^F246 and ^F356. At the time that ^F356 came along. Was there ever 

any consideration of... By that time you had experience in all four experiences. 

Of course James wasn't at A.C.E. anymore. But was there any consideration of any of 

the other three altematives for her?, meaning public school ?, or A.C.E.?, or home 

schooling. 

We had to settle in our own minds was how to pay for it. Because at the time 

finances were pretty tight for this family. No I don't think there was every a 

question that she was going to the Christian School. 

Int; But did you consider CPS?, do you remember why? 

11177 

^FP: 
1172 

^MP; 

11173 

Int: 
11174 

Int: 

1175 

CMP: 

1176 
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^MP: of recollection there had been a whole set of changes in that curriculum 
m I yg 

and structure out there and the administrator was not a good leader. 

Int: I knew that there was some reason why you chose CTS instead of CPS because 
f 179 

CTS had not been a positive experience prior when the older kids were there. 

(^MP: recognize that was not because of CTS. 

11180 

Int; Meaning. 
1181 

^MP; CM236. 
1182 

Int: wasn't ^F246. 
1183 

^MP: I don't always pick up.... You've got to beat me up against the head to get my 

^ attention. I think the main reason was because CPS ********. 

jrjt; So to summarize, you felt the changes after James Street were both in terms of 

„ , the environment meaning the control and discipline and the curriculum. How 
I I  l o j  

did you feel the curriculum changed? 

^pp. They were run by the ************ 

1186  

^MP: They weren't as structured as they had been before. 

1187 



Interview with T|MP 

We're going to start with TjMP's oldest son, who is T|M1 14; and the first thing I 

want to ask RIMP is when T|M 1 14 reached school age had you considered 

whether or not there were any other options available other than public school? 

I don't recall that initially, before he went to school, that we had any other 

options or that we thought about other options. After the first year in school he 

had some challenges in kindergarten and some challenges there, I think in first 

It had come to our attention about private schooling in several different ways and 

so we started considering that and we read an ad, I think riFP read an ad in the paper and 

responded to the ad and then you [Int. ] came over and we felt real good about wanting to 

try it. We wanted good discipline in rjMl 14's life, and we wanted to have an atmosphere 

that taught about creation and that taught morality and integrity and honesty and followed 

that through with discipline, with sitting them in the comer or swatting them or whatever, 

and similar discipline than he would get at home. And so we felt like that the public 

schools didn't offer that and also just being a military town and so a large percentage of 

the community, I think at that time about ninety-five percent were military and we'd 

heard a lot of stories about the children and how unruly they were, and how that they had 

been around the world, and I don't know how true that was, but at the time we believed 

that we did not want our children raised side by side with those children. So that's kind 

of why we opted to try the private school. 

Int: initio seeking, of course, at that time, it seemed to you that CTS was the 

_ . only option available or alternative available to the public schools. In either 

Int: 

111 

riMP: 

112 

grade. 
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your seeking prior to enrolling TjMl 14 or during his first years, did you find there were 

drawbacks to this particular option? 

TjMP: Well, we were concerned about the drawbacks and we anticipated that the 

^ ^ children would be indoctrinated in ways that we didn't agree with or ways that 

we didn't want them to be. We felt that we might have a lot more to overcome 

in areas of indoctrination than we wanted to. The body [church] that we were a part of at 

the time had a lot of very strict and conservative ideas about a lot of things and we felt 

like, at least we were concerned that we would have to not only try to teach him our way 

of doing things but also to overcome the teachings of CTS and the way that they taught 

things. 

Ijjt: One of the things I wanted to ask you about was the fact that after you enrolled 

^ riM 1 14 it followed, maybe as a matter of course, that you eventually enrolled 

your daughters as well, and several of the interviewees that I've talked to said 

that it was partly your family's influence that caused them to consider CTS or even any 

alternative to the public schools. Can you remember questions they would ask you about 

CTS and how you would respond to them? 

T|MP: ^ think a lot of their concerns was the same ones I just mentioned about the 

^ g indoctrination and a lot of times they would say, "Well, you know, if you want a 

child to be able to cope in the real world then you need to put them in the real 

world and teach them how to survive in the real world under those circumstances so that 

when they grow up in the real world they'll, you know, they'll be able to cope." So that's 

one of the arguments that we would get against sending the children to CTS in a 
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sheltered, protected environment. And I have real strong feelings that the children are 

going to get that no matter where they are, and they're going to get enough of that kind of 

a influence in the world. I mean, it's not like you're going to send them there twenty-

four hours a day and shut them out of the world, so we felt that the positives far 

outweighed the negatives, that they would get the discipline, they would get the love. 

And I think the foundation here that I feel needs to be focused on is the whole purpose of 

the education and the purpose of the education at a private Christian school, at least in 

this particular school, was love for the children and love for the family, for God, the 

Creator, and the focus was on the wholeness of the child and their development as far as 

their character and integrity and honesty, not only just education, but also in areas that 

pertain to life, that are outside schoolbooks, that deal with a person's character and nature 

and honesty and integrity, and those fundamental issues, I think, that are so crucial that I 

feel that that can't happen, for the most part in the public environment. And that was true 

in my child's days, but now we're talking twenty years later, twenty-six years later, even 

far more true today that we're talking about political correctness and all this other stuff, 

that the teachers, and I have very close friends that are teachers, are so strapped and 

handicapped as to the amount of authority that they have in the classroom to impose their 

ideas and their strengths and their doctrines and their integrity, at least give the children 

the option to choose, and the children don't even have the option to choose any rrore 

because in the public environment they're not allowed to have both sides of the issue. 

And I may be tainted here, somewhat, but that's my opinion. 

Int: Give an example of an issue that you think is one-sided in the public schools? 

17 
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Well, creation is a real big one in my mind. 

So do you know teachers who believe in creationism who say that they're not 

allowed to speak out about that? 

I guess, in particular, what I was referring to was the discipline issue. A friend 

of mine has been twenty one years in the Rural School District, and teaches 

school over there, and he has absolutely no authority. The children disrupt his 

class, and he has a real hard time. The parents don't support him in his decisions, in his 

desires for discipline, and requesting that the parents do something about it, and, in fact, 

the opposite is true; the parents get on his case. So, it's very frustrating for him to try to 

conduct class in an environment where he is not the authority. And so it limits the 

learning curve big time, in my thinking. And there are many issues that are taught, as I 

mentioned, the creation, and sexuality, and how exactly those concepts are presented to a 

child. I think it should be the parents' choice as to who does those things. In fact, if the 

parents have the choice to do them themselves and take on the responsibility of educating 

their children in those areas then they should not be superseded by another system to 

teach the values and ways that they probably wouldn't want them taught. And there's 

just a lot of things that I could go into that I feel that the parents, being the ultimate 

authority in the child's life, and being given the child by God to be blessed and to 

develop and to grow, the parents need the ability to choose how that's going to happen. 

It's ultimately his responsibility, or hers. 

Int: Well, that comment makes me want to skip ahead to another question, then 

„ ^, we'll come back to the chronology. One thing, the statement you're making 

rjMP: 
18 

Int: 

19 

riMP: 

f 10 
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now would certainly be a strong argument for home schooling, and that's something 

we've both tried and are in favor of. And I don't want to rehash the reasons for home 

schooling. I think we both agree that it might be the optimum choice in many, many 

Christian families. However, you indicated that in your family's case the mother was not 

well-suited for home schooling, and I think there are probably other families where that's 

the case. If that's the case, or whether that's the case or not, can you think, in your 

observation as having had your kids in several different kinds of schools, and even being 

on a private school board, can you think of any advantage for having your child in a 

private school, over home schooling? Or is it just for those who can't home school? 

T|MP: I guess I could address that in several different ways. I feel that there are 

^ J 2 families who are very dysfunctional and been raised in dysfunctional homes that 

maybe don't have all the tools necessary to be able to do that, for one thing. 

Another thing is, the sharing between home school and private school I think is a good 

thing as well, because of the sports and basketball and volleyball and all these other 

things, and the social interaction between the children I think is crucial that children have 

other children to interact with and to be role models for, and to have those that they can 

look up to to follow, and a lot of '.imes the home environment is a little bit, in my opinion, 

a little bit too private, or too small to really give a child the development of the peer and 

the peer group that's necessary. I think it's neat to be able to have role models, and 

follow those role models as well as be role models and have the responsibility of younger 

people in helping little ones learn and things, which you can have home, but depending 

on how large the home is. 
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Int: I appreciate that. I'll give you my thoughts about that after the interview's over. 

^ Let's go back to your chronology then. As you watched TIMI 14 and later your 

daughters progress through the private school that you chose, were there ever 

any times you can remember when you thought they might not... You've mentioned some 

things that were pluses, but can you think of times when you were concerned that they 

might be missing that they could be getting in the public schools? 

T|MP: Well, other than, the public school offers band, and it offered art, and it offered 

^ some curriculum that the private school wasn't able to do. And I think, in my 

case, one of my children was very gifted in those areas and probably could have 

used some of that input, but a parent has to decide priority-wise how high that is on their 

list of things in education. And I need to say that in this particular private school there 

was a little bit of band later on, and I think the children learned very well how to meet 

those needs. I guess most of all, and I said this earlier, but what I think was the greatest 

gift to my children was the knowledge of how to learn. My children, and I can't say 

because I didn't have them all out in the public school, I have no comparison to make, 

but I have comparisons to make with other children who are in public schools, and my 

children, all of them, can learn, they're sponges, they can learn very well and absorb 

things very well and draw what they need to from life to give them the skills they need to 

cope with. 

Int; I just thought of a question I haven't asked any body else, but it touches on 

^ something you brought up. You mentioned the "real world" argument for not 

putting kids in private school. And obviously that's been around for a long time 

and used by a lot of families, even from very conservative groups like yours. I'm curious 
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about a phenomenon in your group, and I realize you're not intimately associated with 

them, maybe in the way that you used to be, but you probably still have a lot of 

knowledge of those families. When I first approached your congregation about this 

project twelve years ago, three of the families that signed the agreement form I've not 

been able to use in this project because they never made any changes, or choices. Their 

children, who were all preschoolers at that time, twelve years ago, enrolled in public 

school, stayed in public school, and have no intention of changing. So they weren't 

eligible to be part of this population because I'm only interested in asking when changes 

are made. But I'd be interested to know if you are aware, since there were older families 

in the congregation who had made divergence in school choices, everything from 

Continuous Progress School and A.C.E. to home schooling to CTS, why did these 

younger families, there are three of them, consistently choose public school, or do you 

have any knowledge of that? Do you know the families I'm thinking of.? The Brooks are 

one. One is... Henson, maybe is one. And one is a female Yancey that married 

somebody else? 

[not audible] I don't think her child is in school. 

Well, then that's somebody else. 

There's Larry and Lucy, I don't know if their child is old enough... 

... not counting them. I'm sorry, I can't remember the name. 

TjMP 
1 1 6  

Int: 
117 

T|MP: 
1 1 8  

Int: 
119 
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T|MP: Brooks you mentioned. She's a school teacher. She's a public 

^ 2q school teacher. They never had any, in my opinion or knowledge, they've never 

really looked at the option of CTS. They didn't have any of their relatives in 

CTS that I know of. Heather... Phil and Heather's kids... it's his brother and his kids who 

are in public school. 

Int; Do you that think they don't see the same disadvantage in the public schools as 

H 21 " the rest of you found? 

rjMP: Well, evidently not. I think too, I think a lot has to do with I guess the 

^ 22 relationship that the parent has with 

the child and the child's nature. I think all those play into it, and the options 

available to a parent, in my opinion, would be ideal if the parents decided based on the 

nature of the child and based on their own nature what would be the best option for them. 

And in our case I think a couple of my children would have done real well in any 

environment. But then there are a couple that, I think, blossomed in the CTS 

environment. So as far as public school goes, I don't know why those options were 

made. But I think that the children, and my children in particular, are talking about 

putting their children, my grandchildren, in private school, and so that's a testimony in 

itself 

Int; 

1123 

Getting back to your kids and the chronology, talk about the first change that 

was made in your family when riMl 14 reached eighth grade and he transferred 

to public school. Talk about those reasons. 
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T|MP: Well, he didn't want to go back to CTS. He felt he had some struggles with the 

^ 24 particular teacher involved, I think, personality-wise and he had struggles with 

some of the students and he was real insecure. He wanted to try something 

different. He wanted to try public school. He was real strong and adamant about that, so 

we felt like that we would give him that option, and it didn't work. He got into public 

school and he wasn't accepted well by his peers. He didn't like some of his teachers. He 

didn't get the attention that he had been used to getting, and he sort of felt alone and 

isolated in a classroom full of people and that nobody really cared, particularly from the 

teacher's standpoint, whether he was there or not. And she was listening to music and 

doing other things and he got into some trouble and stole some bags of candy and was 

passing them out to the classmates, and I caught him and confronted him about it. It 

happened twice. So the second time I made a decision to put him in a county home for a 

week. And that kind of solved that problem. But anyway, we ultimately took him out of 

the public school and put him in another home school environment. 

lut: And so from there he went first to home school, briefly, with your wife, and 

then to the A.C.E. school. Why did you or he choose the A.C.E. school after 
II 

the home school instead of back to 

public or back to CTS? 

^f^p. I, as my memory serves me, I think he felt that the curriculum and the pace of 

_ „, the curriculum at the A.C.E. school met his requirements better than CTS did. 
II 26 

Also the peers involved, his cousins and friends. He had some very close peers 

there, that helped him, and were buddy-buddy with, and did a lot of things together with, 

and they enjoyed that particular atmosphere. 
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Jut: Looking at riMl 14 as an adult and looking back on his education, did your 
127 " educational choices serve him well? Or his choices? 

T|MP: I fsel they did. He's different, as I am. He's an entrepreneur. He's twenty-six 

„ and has his own business. He's a computer consultant in operating systems. 
11 

I've been in the computer business now for eleven years and he helps me fix 

some of the challenges that I have. And again, the education that he's gotten he's 

absorbed through his own hands and eyes and the Lord has blessed him with a real good 

sense of learning ability. And he works for the oncology center here in town as one of 

his customers and he sets up their networks and operating systems and support, and 

again, without formal education in these areas he's able to grasp it and that's where his 

interests lie. So he is able to meet his needs very well in that way. So education-wise, I 

think CTS helped him learn how to learn, and gave him the foundation that he needed to 

make his own choices. And he's not stuck in some job that he really doesn't like. He's 

choosing his own way. 

Int: Talk about—you mentioned that you think CTS helped somewhat in the 

formation of his character—can you think of specific contributions that either 

public school or A.C.E. might have made to his education? 
129 

T|MP- I think the same thing is true. I think the A.C.E. curriculum and the way that 

^ it's designed to help children draw and learn on their own and leam the 

concepts that they need has definitely helped him to be able to leam the things 

that he needs to know and to know how to learn and to dig the books out and to figure out 
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how to comprehend what needs to happen. A lot of it has to do with, I think, with the 

teachers, and the interaction that they have with the children. And the concepts and the 

fundamentals of learning I think have to do, not necessarily with what your learning, but 

with the attitude that the teacher and the student have with each other, and the discipline 

that's involved in helping the student learn how to learn. And I think CTS and A.C.E., 

more CTS than A.C.E., in fact, probably taught those concepts that I'm not sure would 

have... a person gets very easily at a public school. 

Int: Yo" mentioned something earlier about the difference in the teachers in public 

H 31 school and private school. I wonder if you could recapitulate that. 

T|MP: The motivation, in my mind, between the teachers, and between public school 

^ private school, are very different. A private school teacher is there, usually 

under-funded, under-paid, is there almost as a volunteer, is there because they 

love the children and they love God and they love integrity and they have goals of future 

children that have integrity, that have very healthy, positive families and they want to 

make a difference in their lives, in that way. I'm not saying that public schools' teachers 

don't also have those desires, but in public school I don't believe that they have the 

opportunity like they do in private schools to convey the concepts that they believe and to 

convey the discipline that they maybe believe, if they believe it, whereas in private 

schools, the teachers are closer, to a large degree, and the ones that are chosen are there 

because of their integrity and their honesty, and their love and commitment to what they 

believe in, whereas in public schools, credentials get you where you're going. 
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Int: about the first change that was made in the lives of your girls, 

'^hat was somewhere midway through elementary for most of them and that 

was one year of home schooling. Talk about what input motivated that 

decision. 

T|MP: TiMl 14 had already been home schooling and we felt at the time that we wanted 

^ to continue that. So we thought it wouldn't be that much more difficult to teach 

the other girls as well. And the relationship that would be established would be 

neat and the family would grow. It was a picture that we wanted to attain, that we found 

out wasn't the right decision. It was too difficult for T|FP; and even though a couple of 

the kids really enjoyed it, and I felt learned well under those circumstances, it was too 

hard for her to maintain, and I think that's true with many wives or mothers that aren't 

educated enough themselves. Of course you don't have to be real educated, but the stress 

level can be really high depending on the character of the children and the relationship 

between the mother and children, I think, and the father and the child, whoever is doing 

the home schooling has to be in the right place in order to do home schooling. And if it's 

not, then I think private school is a better option. 

Ij^t; After the year of home schooling, two different choices were made. And 

^ you've already talked about primarily T^MI 14's choice to go to A.C.E. Did the 

girls suggest any other option such as public school or A.C.E. and how was the 

decision made to send them back to CTS? 

riMP: I think all the girls, at some point, wanted to try public school. I think in their 

^ mind it was almost a rebellion kind of a thing where they could go and let their 
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hair down, and be somebody that they're not sure they wanted to be but might want to try 

it. And we allowed that thought process to go and to try to beat it, you know, and 

communicate outside of it, as best we could. And ultimately, of course, being 

responsible, I don't think it was real hard to ovemale that, but we took them back to CTS. 

They had a lot of friends there and, you know, a lot of history there, and we felt a lot 

more comfortable there, particularly with young teenage girls. We had some cases where 

one was wounded, terribly, and felt that the environment of CTS was better for her. 

Int: In retrospect, for your girls, has their education, which was a combination of, 

1 37 primarily, CTS and some home schooling, has their education served them 

well? 

TIMP: Yes. •nF344 works here, my youngest. And she's assistant bookkeeper. And 

_ - „ riF234, who's the next older, is a corporate secretary and treasurer, and 
11 

bookkeeper for the cancer and oncology lab here in Southern City and has been 

for several years. And I just can't believe what she's accomplished, nor can the people 

involved there, you know. She's fits real well into her environment, although she's never 

had any formal education in accounting until she started working for us. And T|F124, my 

oldest daughter, is managing a finance department at Gringo Motor Sports in Muddy 

State. She's married and lives there. Her husband works there as well. The people think 

very highly of her. She's right at a hundred percent in that industry, as far as percentages 

of back door, what we call back door income, it would take a while to get into that, but 

she's rated very high in what she does and in a management position. So all of my 

children, I feel education has served them very well. And what I'm so proud of is not 

necessarily their education, but the speaking with employees and owners of the facilities 



293 

and the peers around them, the character that they display, in my opinion, is what makes 

me proud. 

Int: And the question I asked was, is that more influenced by the family than the 

1 39 
" school? 

r|MP: Absolutely. The school supported the family, and the girls in the family. And 

^ that's the way it should be. 

Int: Thank you. 
141 

r|MP: You're welcome. 

1142 • 
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Interview with TIFP 

Int: TlFP, you may not remember, but before Christian Traditional School ever 

^ J opened you wrote a letter in response to a newspaper as and at that time TIM 114 

would have already been in school and I guess the others not and I'll talk to you 

in a minute, I want you to talk about r|MI14's first schooling experience, but before you 

do that I do remember a phrase that you looked at that you mentioned in the letter that 

you wrote way back there at that time and in the letter you said you were looking for 

alternatives. I particularly remember you used the word "alternative." I am interested in 

knowing what was the other alternatives you might or might not have considered at that 

time. 

I guess at that time I was beginning my search of what alternatives there were 

and I guess I had only briefly a bit of consideration to home schooling and did 

not take that really seriously. Private schooling was an alternative I was looking 

my experience as a Catholic school student is what made me commit to a private 

Int: What grades did you attend Catholic school? 

13 

Y^pp. The grades I attended Catholic school were fifth through eighth. 

14 ' 

TJFP: 

12 

up and 

school. 

Int; So all the remainder of your education... ? 

15 
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^pp. The rest of it was public. 

16 

Int: And the Catholic school was in Ghost Town. 

17 

i^pp. I attended St. Paul's in grades five through seven and Stes. Mary and Margaret a 

H 8 Catholic school in Western City in grade eight. 

Int: Where did you go prior to St. Paul's? 

19 

TIFP: 
110 

Ghost Town Public School. 

jjjt; And after (?)? 

in 

T^pp. Southern City Public High School. 

112 

JUF Talk about TIM114 in Kindergarten to first grade. 

113 

I^PP. T|M1 14'S experiences they didn't, I mean academically they were fine, 

^ behaviorally I wasn't happy with the... it almost seemed like there was no 

control in the classroom. He wasn't a behavior problem but it just seemed like 

there was so many influences in the classroom he could get into a couple of little 

problems and then there wasn't a godly basis in the Kindergarten. In first grade riM114 

just didn't really seem to enjoy school. He was already reaching a point he wasn't 

enjoying himself. He didn't even want to go to school. 
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jnt: How did he express that? 

1115 

i^pp. He expressed that through negative attitude. I was seeing unhappiness and he 

^ J g was always a real happy kid before that. Also, he was telling me things that 

kids in school were talking about and were doing, even things in first grade I 

was shocked to hear them talk about. The children whose brother or sibling that were 

just a couple grades older were using marijuana and things like that and that was 

alarming to me. Those influences were things that I was looking to remove from 

riM114's life and I wanted him to have a good schooling experience not such a negative 

one. 

jjit; I assume both kindergarten and first grade were at Southern City Public School 

1 f l 7  B? 

•ppp. First grade and kindergarten both were actually they were both there, except the 

H 18 kindergarten was in the Lutheran church which was up the street from the 

school. 

jnt: Did riM114 ever ask to go to another school? 

1119 

TIFP: ^®11 14 didn't ever; I don't think he even thought of it. 

1120 

Int: What was TIM114'S response when you first told him you were considering 

CTS? 
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^pp. When we told riM 114 we were putting in another school he was very open. I 

1122 don't remember any negative. I don't remember that he had much of an opinion 

actually. 

Int: always a fairly compliant child? 

If 23 

i^pp. Yes, "nMlM at that age was a very compliant child. 

124 

Int: Did you see the ad for the private school yourself or did someone bring it to 

1125 . „ your attention? 

^pp. I noticed the ad here at CTS myself. 

126' 

jnt; At the time were you aware of anyone else considering another option? 

127 

•qpp. I was not. 

128' 

lut; Kappa family? 

129 

•qpp. Because her son was the same age as tiMI 14 so we may have discussed school. 

130' 

Int: Were they the same grade? 

131 
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T|FP: 
1132 

I don't remember for sure. 

Int: They obviously had played together? 

1133 

^pp. Yes, they played together and they went to school together. The areas we 

^ discussed were more doctrinal influences and concern about that possibility. 

We really didn't discuss academics. We were both fairly comfortable with the 

discipline and other philosophies. The concern was that we didn't want any influences 

towards changing the doctrine that we were teaching in the home. 

jnt; Do you remember, what factor made your final decision? 

135 

^pp. The factor that made our final decision to change was discontent with the public 

^ school. By this time I had gone ahead it was the beginning of the school year of 

the second year and I had gone ahead and started him in the public school a few 

days before CTS had opened. The main factor though was the discipline and a caring 

environment and a godly environment that we were looking forward to. 

Int; So at that time the switch was made and he was here. 

137 

i^pp. He graduated from eighth grade. 

138 

Int: won't ask about the individual years, but I will ask things pertinent to the 

1 39 things you have already discussed. Caring environment, talk about that. 
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^pp. Well I was very pleased with the caring environment that I viewed after he was 

^ here, I remember Iris Hilton was a teacher and her attitude versus the attitude of 

the public school teachers riMl 14 had had. There was just a big difference. 

She much more personally involved the students and it seemed important to her. The 

other teachers he had had didn't really seem to have a personal interest. Then the care 

among the teachers, the camaraderie of the environment with the teachers and the care for 

the students, being interested in the students and not being afraid to be involved or talk 

with the students individually and get to know them personally. I saw that far more than 

in the public school. 

Int: of course that would be a long time ago. Can you tell any observations 

1141 ' r|M 114 made at the time? 

^pp. I really don't remember him making observations. 

1142 

Int: expected not to have someone (?). 

143 

^pp. He just seemed happier. In some ways it was the same though towards the end 

^ 44 school year. He tends to almost every spring just slow down and lose 

interest in school. He wasn't happy about going to school and he never did like 

homework. He would do what he needed to do for school. 

Earlier the factors you were looking at primarily were not anything... did you 

H 45 notice any academic changes between the two schools? 
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Y^PP; I guess he really wasn't in the public schools long enough to_ I don't know that 

^ much about curriculum. I like the curriculum in the school, but I couldn't really 

make a comparison. 

Int; Can you name anything that you thought was different about the curriculum in 
f 47 

the private school? 

T^FP: Well, it was Christian-based, more values-based, and even in the kindergarten I 

noticed character training and that means a lot to me. I remember riF 124 

getting character training in kindergarten. 

Int; Talk about, you mentioned one of your concerns was doctrinal effects it might 
1149 

have from a different church... how that worked. 

•r|PP; That worked out well; it was not a problem. There may have been some good 

^ results for the whole family, because we got out of our own little world and we 

learned other worlds. It was another way, at least for myself, it was somewhat a 

stretching experience and for that I am grateful. I think that was good and I think it was 

good for the children, for all of them to see the different beliefs and different 

interpretations of scripture and different ways of doing things. Rather than having them 

captured and having them in kept our own little_ and not exposed to other things. 

Int: I" family speaking of you and rjMP, you. 

1151 
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^pp. No, I didn't do it as a negative if something came up we always dealt with it at 

home or we would (?) on conversation and it would give us something to 

discuss and teach and study when an issue arose. 
1152 

Int: there ever a time when you sent the majority of the children to school 

when the church would say different than you? Was there ever a time when 

your children felt threatened by being a minority? 
1153 

•ppp. No, not really, no. They did accept sometimes feeling that we were too strict, 

„ ^ . that we were too... that they weren't allowed to dress as the other students were 
1154 ^ 

allowed to dress or attend functions that the other students were allowed to 

attend. They felt like we were wrong in what standards we were holding them to. At the 

time we dealt with just talking things through, but my perspective now is that we were 

probably too strict and that they were probably more right that what we were. 

Int: child came along was there any consideration on your 

^ part of? 

y^pp. No, I never considered any other school for her. I had her here because of my 

^ experiences withrjMlM because my experiences were good with Christian 

education. I wanted her to have a good beginning experience with school. 

Int: 
1157 

During this time well I want to talk specifically about some of the Kappa 

family, because they also were discussing this possibility with them and any. 
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^pp. If I remember I found the ad and I took the interview. I had calls from KFP and 

„ talked to her and eFP and I had discussed it and I think we called several other 
ll JO 

church people and had them come to her about it because we were excited about 

it. There was unhappiness with the public schools and three of us had children in school 

at the time, KFP and eFP, and all three of us had bad experiences with the public schools 

and were all concerned about our children. 

And were their bad experiences sound like yours? 

159 

T^pp. Yeah, they were. Worldly influences and children out of order and those things. 

160 

Inf Was there ever any time that the church would not permit parents this choice? 

161 

i^pp. In the early, time? Not that I can remember. 

162* 

Inf Without going through each of your children, I am going to skip to during those 

^ middle years when all of them were in, I think. And the first is why you 

decided to home school and they were here for the shortest length of time. As 

families began to come and go from your church, was there discussion among you at that 

time about why you were making these choices. 

i^pp. Well I don't even remember why the Kappa family left, but there was a 

^ financial, there was never any pressure from anyone for us to stop attending 

CTS absolutely never in those years. Much later years there was heavy pressure 

from some of the newer members in the church there or people that had moved into the 
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area that we were exposing our children to doctrinal influence. Other than that there 

really wasn't any pressure. 

Int: What about the grandparents? 

1165 

y^pp. No, the grandparents were very supportive on both sides. They weren't really 

^ gg supportive, they just weren't really involved. They left it up to us as parents. 

No negative input at all. 

Int: Apparently they came later were named some for_ Were any questions that they 
m 

may have asked you since your children were already_ 

TIFP: 
1168 

I don't remember. 

Int; mentioned one thing that changed briefly, but can you think of any other 

^ changes in people? 

^pp. Changes in my own thinking about whether or not it was a good choice. I 

^ jQ (rose?) when we came back from home schooling environment seemed to have 

changed in that it just seemed almost and I even had people say to me it almost 

seemed like children who had difficulties were placed here almost out of punishment 

from their parents and were expected to be reformed. 

Int: after? 
171 
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i^pp. After home schooling so it would have been '88, August of '88 when we started 

^ back. 

jnt- The one year that they were home schooled was '87-'88. riMl 14 had already 

left. 

y^pp. He was at SCPHS for ninth and tenth, out of the two years he wound up with 

I 74 just one year worth of credit and we had some behavior problems with him. 

Int; Did you feel it was from peer influence. 

175 

r|FP: Yes, I just thought there was a lot of peer influence. (2) I think some of it was 
^ 76 

just unhappiness with the school. 

jnt; Let's go back a little bit though. Talk about your decision for him to go to 

II 77 public school. That represents a change. At that time T|M 114 came here for 

ninth grade? 

i^pp. The change was based at that time on the technology that was available at 

H 78 ^ SCPHS because T|M1 14 was interested in computers and we wanted him to 

have, I guess our change was academics. 

Int: were saying that your concern at that time was academics? 

179 
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^pp. Right. It was academics. We wanted him to be able to get a good basis so that 

„ he would be ready for college or whatever field he chose to go into and I think 
ll o'J 

the opportunities were greater and he would be better there, but we were wrong. 

Ifjt: In what respect do you think you were wrong? 

1181 

•r|PP; I think his maturity level at that time was wrong for going into public high 

„ school because he skipped a year in elementary. But he didn't really do as well 
ll 

in the classes that we thought he would. 

Int: What would you name as the contributing factor that would explain why he 

^ ended up elsewhere? 

i^pp. It probably would have been his maturity, for one thing, and his lack of interest. 

^ His immaturity caused he wouldn't do homework, he wouldn't keep up, he 

wouldn't keep up with the homework, just really did not apply himself and he 

just seemed to lose interest with the school. I really don't know what other factors there 

might have been. 

Int: What was his response to your decision to take him out? 

185 

yjpp. It was not a negative response. We talked about home schooling and he was 

186 .... ^ ^ wilhng to try. 
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jjjt; The last two years he was home schooled? 

187 

i^pp. No. He was home schooled for one year and that was not a good thing. I did 

„ not... I just wasn't a teacher. We got the basic educational curriculum and I 
II oo 

had all four of the children, and it was just too much for me. It was 

overwhelming and I really did not care for the curriculum. I was frustrated with all of the 

gaps, paces, certificates for having to do and I felt they were basically just almost busy 

work keeping the kids behind. I guess I thought it would be easier than it was. "nMlH 

had some behavior problems then too, but after home school he went to A.C.E. 

Int; He went to James Street? 

1189 

i^pp. It was James Street. And it met at the rec hall over by Dusty Swallows Homes. 

190 

Int: Your motivating factor to make that change was discouragement? 

191 

TiFP: 
192 

Yeah. 

[begin second transcription] 

Really by that time there were three options left; you could have gone back to 
H 93 

SCPHS, you could have gone back to CTS. What made you choose? 

TIFP: 

194 

I guess why we chose A.C.E. was James Street was more a disciplinarian and 

we thought that he could handle riMl 14 and help get him back on track; and it 
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worked pretty well. 

Int: A.C.E.'s first, second, or third year? 

195 

Y|FP: That was James Street's first year, no I don't remember. 

1[96' 

Int; You felt like his relationship would be good? 

197 

-ppp. He met our expectations by getting riMl 14 thought it. 

198' 

jnt: He did measure up to your *****? 

199 

•pFP: Yea, he was successful. He got tiMl 14 through it and riMl 14 did graduate; and 

UMl 14 felt good about it too. 

jj^t; I understand that the main factor was James Street. But previously you had not 

been satisfied with the A.C.E. curriculum, and he was using the same 

curriculum. Was that a consideration when you let T^MI 14 go to A.C.E.? 
1101 

•ppp. Yea, it was a consideration. I think he had upgraded too, because he was the 

school instead of the basic education curriculum to a newer A.C.E. curriculum. 

And that was a new edition that hadn't been available to us, but we felt better 
1102 

about it. 
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Int: mentioned because of the gap, did riMl 14 have as many or fewer gaps 

1103 

riFP: 
1104 

than earlier? 

I don't remember. 

before he go to that grade. 

1105 

i^pp. Probably they had them. The kids themselves were frustrated with the gap 

^ J Qg book. My biggest struggle was with my third grader. Now the older kids, they 

were able to do their a, yea, self directed books. T|F344 did not score her paces 

correctly and I would go in after her and she had missed a lot and it was almost like she 

really wasn't learning or doing well at all. I guess it was not her learning style or 

something and it just did not work for her at all. The other two were bored with them and 

frustrated by them. Although the did learn. 

Int: At the end of that year which was '87-'88. riMl 14 went to A.C.E. and the girls 

^ ^ did not? The main difference that you noticed at that time was what? 

^pp. That the ********* the other students. Of course my children were older then 

_ , and part of it could have been that they were into a different age group. I hadn't 
il 

been exposed to that age group that much before. "nMl 14 was in eighth grade 

and they went into seventh and eighth when they came back. 

Int: Talk about why riMl 14 went to A.C.E., but they went to CTS. They could have 

1109 . " gone to A.C.E.. 
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T|FP: Well, I think T^M 114 didn't really want to come back to CTS, and the financial 

^ J J Q concerns was another one of the factors. I think because most of his group of 

children was not at CTS. I think most of his peers were gone. They were no 

longer there and he had peers at A.C.E. 

lut: Through the church. 
H i l l  

TIFP: Yea. 
11112 

Ifit: Talk about the girls. Is there anything else that you can think about their 

^ ^^ transition? 

j^pp. It wasn't difficult for them. I think they were glad to be back. 

^114 

Ijjt: Because of? 
1115 

•r|pp. They were back with peers. 

11116 

Int: socialize. 
11117 

i^pp. They were familiar already with the system here and I think they just felt more 

^ ^ ^ ^ comfortable here. Neither of them wanted to go to A.C.E.. 
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Int; Did they say why? 
^119 

-qPP; Probably James Street, yea. They didn't care for him. They felt he was 

^ probably too authoritarian. 

Int: skipped over and we need to go back to. Because we were 

^ J2I tracking TjMl 14 and we ****** in everybody. Obviously TiMl 14 was having 

problems. What was behind your decision to home school the girls as well? 

^pp. I think the influence of what James Street told us about the basic education 

^ 122 curriculum and that it being self-directed and also before you do that you go 

through a series of, I remember having to listen to cassette tapes and doing 

paces and they talked a lot about how education is the parents' responsibility and about 

some of the history of education. I guess that made me feel like well, all of the children 

are my responsibility too. The financial was also another consideration. 

Int: recall. You initially thought that home schooling for riMl 14, 

11 123 before you decided to do it for the girls? 

•qpp. I guess we were approached about home school by James Street. We hadn't 

^ really thought it for any one, but we were influenced to do it for everyone. 

Int: 
1125 

X S£6 ^ ̂ ^ 'I* ^ ^ ^ ̂  
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T^pp. a huh, about half way. 

1126  

If,{. Ok, to review the last that we talked about. Expectations for TjM 114 for 

transferring to A.C.E. were measured up to. What about your expectations for 

the girls coming back to this kind of school? 
1127 

^pp. My expectations for the girls coming back to CTS. At the beginning was 

„ , _o disappointing because of, not the environment but the other kids that were here 
11 

and the influences that they had had and the attitudes that they were displaying 

and the things that they were doing and saying to my girls; at least the older two. My 

youngest that really wasn't a concern with her. And so what else did you ask? 

Int: Well, when your expectations were a little bit disappointed, why did you 
II 129 

continue to leave them at CTS? 

Tjpp; Well I saw a change happening. i saw a ********. I don't know if you call it 

^ 130 *******. I saw that the structure was changing to where there was reflux of a 

reform school, if you will, attitude to more of a serious private school or a 

Christian school. And I think what had happened here is that an element was opened up 

or actually requirements were made for families that wanted to have their children here 

and that seemed to limit some of the families and some of the worldly effects that had 

been here. Did you get what I mean? 

Int: there ever any point during this last period you were talking about. Was 

^ J there ever any point during this last period that you weren't getting an adequate 
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education? 

Y^pp. No, I was always confident with the education the were getting here, that it was 

^ adequate. 

Irit; The same question with ********* A.C.E.? 

1133 

j|pp. I guess I really didn't follow up with his education and academics that much. I 

^ Jthink he continued doing well on his standardized tests, so there really wasn't a 

question then as whether it was adequate, because it seemed to be. 

Ijit; Let's go to the opposite, to a totally different view point. Children as post high 

^ school. When you look at what they're doing now. How well do you feel they 

were served by the different kinds of education that they had? How well were 

they prepared for the ********** questions and ******* they had to face, **** young 

people out of school? How well did their education **********. 

^pp. Actually their education prepared them quite well. They've done very well 

^ ^ since they've been out of school. 

jnt; Just tell me briefly how each one has done. 

1137 

j|pp. TiMl 14 has worked at the Blue Heaven Motel quite a bit. He worked with the 

„ , - „ church in construction, building a church in Mexico with his grandfather and 
11 138 

he's worked in our business with computers. Now he's got his own business 
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working on networks and designing Web pages, and servicing and maintaining 

computers. He's done pretty well. TIF124 worked for a time... I think I'm forgetting 

something. I know she worked for us in our business with shipping and receiving and 

doing some computer work and she's working in Greatville, Muddy State at a motorcycle 

dealership. She's done really well there. She's done accounting the computer work. 

Now she's finance and insurance officer for the company. T|F234'S worked in our 

business doing bookkeeping and accounting and reception work and computer work and 

she has gone on to the Cancer center where she's a bookkeeper and has a lot of 

responsibilities, a lot of pressure, and does real well. riF344 didn't finish school and 

she's a mother, but she's interested in learning about computers and learning some skills, 

working later on. 

That brings up a question. Each of them are doing things that were not taught at 

school. I'm hearing accounting, office manager, computers. How were they 

able to acquire these skills? 

I think all of them acquired their computer skills at home on a computer and 

through our business, which is a computer business. The accounting skills were 

acquired at the Community College. They took accounting classes. While 

computer skills were at the college. Their English I forgot about that. 

Which ones have taken Community College? 

TIML 14, TIF124 and 'NF234 have all taken community college. I'd forgotten 

that. 

possibly 

Int: 

11139 

RIFP: 

1140 

TIF124'S 

Int: 
1141 

RIFP: 
1142 
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Did they take things they saw practical? Not towards a degree? 

II 143 

r|FP: Well, T|M1 14 and TIF124 they started out with practical and the basics for the 

^ 144 degree. riF234's was sort of the same way too. She started out towards a 

degree but then she went more towards the bookkeeping and then she got a job 

and now she's full-time. For a while she was working and going to school, but now she's 

got so much work she can't go to school. Their English and grammar skills that they 

leamed in CTS and A.C.E. were valuable and have been very valuable to them, all of 

their jobs and they're recognized for their skills. 

Int: You're inferring that you think those skills are superior of what they might have 

^ been if they'd not attended public school? 

•r|pp. Yea, that's what I'm saying. 

11146 

Compared to students attending other schools. 

11147 

^pp. That's what the kids are telling me. That they have noticed the difference 

between them and the children, even at the college, their peers at college who 

had been in the public school over who had been in a private school. 
11148 

Jut: In any particular areas? 

11149 

i^pp. Yes, particularly in English. I'm not sure I know'nF344 does. 

11150 
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Are there any of them that you think have reached the state where they've 

^ learned what they need to know and they claim ***************** 

T^pp. Yes, that's probably true. 

1152 

Int: I'll ask you a few questions. Now as a parent looking back across the whole 

^ spectrum of their years in school. Think about decisions I'm not asking 

you to second guess because that's very hard to do and I know it. Can you talk 

about a decision or two that you think was a poor decision? 

Y^pp. One of the decisions that I definitely would have done differently is that I would 

^ ^ not have home schooled. 

jfjt; And you feel that has to do with you as a teacher. 

1155 

^pp. Right, that has to do with me as a teacher, and because of my inabilities. I feel 

^ J that that year of home schooling actually did some relationship damage, 

particularly with the youngest one. I don't know, you know that's my problem, 

that was because of me and my inability. 

And are there any good decisions? 

1157 

^pp. The best decision was to put the kids at the CT school from kindergarten on. I 

„ , really feel like those young formative years were very important and I give the 
1 IJO 

school credit for having children who have turned out as well as they have. I've 
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got a lot of compliments that my children have turned out really well. And over the 

years there's been a lot of comments on our children. I feel like that there years at CTS 

and the entire scope of their education, including the character training, all of that that 

went on. The entire real life training that they got really had a lot to do with how they 

turned out. *****^ even specifically in their spiritual life. That I believe that the 

spirituality, all of that sort of thing is our responsibility. I think that without the influence 

of CTS the kids would not have turned out as well as they did, so I am very grateful for 

those, especially in the formative years that training that the kids got. Also, I'm very 

grateful for the academics. They were high in quality. The English I've already 

mentioned, also the math. The math skills were high for particular for TIF124 and TIF234 

and also for riF344 when she went through her GED training. She was helping the 

teacher; and she thought she was terrible at math. So she was surprised that she could 

help the teacher. I think they did get a real good education. 

Int: r|F344 did get her GED? 

1159 

i^pp. Yes, she did. 

11160 

Int: When did she finish that? 

If 161 

TjFP; Well, she took it in December. But she hasn't got the results back. But I'm 

^ ^ sure she passed it. 

Int: 
11163 

Advice to young families looking at choices. 
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^pp. Advice to young families looking at choices? **** young children? 

1164 

Int; Ones that haven't started school yet. 

1165 

j^pp. Oh, ok. Advice. Ask lots of questions, keep your eyes wide open, pay attention 

to everything. No tunnel vision allowed. Listen to your children. Follow your 

intuition. As frightening as it may be, listen to it. 
1166 

Jut: I think you've mentioned the choice about home schooling. You got any ***** 

11167 . „ wammg? 

j^pp. I did have a ****** warning before, a few of them. I had my lingering doubts 

and I thought I By the influence There were so many in our church 
II 165 

that were doing it, and they were all so confident that I thought: ok, yea, I can 

probably do this too. It wasn't a good time for me and I really shouldn't have done it. 

But yea. 
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Interview with Theta Family 

Ifit; I want to start by having you think back prior to either of your children starting 

^ J school. And think about, oh, obviously, I'm not asking broad questions like... 

All parents have certain hopes and aspirations for their children. But think 

about any consideration you gave to what kind of school your children would go to. For 

example, was at the time... or was... was it in your thinking that the only option was 

public school, or had the thought of other alternatives ever occurred to you, prior to their 

starting school? 

0PP; I only thought of public school. 

12 ' 

Int: Why that was because... ? 

13 

0FP; I didn't know of anything else being available at the time. 

114 • 

0MP: Yeah, I think we only considered public school as... as the real option. I... 

^ ^ there is an element where my dad... he mentioned... like Postscript University 

was the university that he had... I guess... that he had some thoughts about 

going to. And he was opposed to religious-associated school. And I think that that... I 

don't know that that influenced us too much, because I didn't even really consider the 

option. That... because Postscript University, obviously a university... so the public is 

the only option the we even thought about. 



319 

Int: I'm going to come back to that after the recording's over. I want to ask you 

something about that. Therefore, when _F 112 came along, I assume she 

attended a neighborhood... Was there any kind of placement in the Capital City 

area of bussing out of district, or out of your area, or did she just attend the neighborhood 

school? 

It was the neighborhood school. It was a haJf-miJe away. There was no 

distance bussing, if that's what you're referring to. 

Then just briefly talk about her first school experiences prior to moving to 

Southern City. Things... things that you were pleased about, displeased, etc. 

Quick comments. 

_F112 went to a public school and went to kindergarten and first grade. It was a 

different school than I'd ever seen before, inasmuch as it had pods. And so to 

have more than one room in... one class in a room was new to me. She did well 

in kindergarten, and they did some tests... ran some special program in first grade there. 

And as far as I know, it v/as a positive experience for her. 

Now, I recall that when you... Correct me if I'm wrong. I think when you first 

moved to Southern City, long before you ever enrolled _M122, you did come 

by Christian Traditional School. Was that on the recommendation of someone? 

0PP; More just to observe. We had friends that had students in the school, and I 

^ ^ ^ believe it was one of the first years that CTS was in existence. 

0MP: 
17 

Int: 

18 

0FP: 

19 

Int: 

110 
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Int: wasn't being considered as choice at that time? 

If 12 

0PP; Not in my mind, was it in yours LMP]? 

113' 

0MP; I don't remember going,.. 

1114' 

0pp. You didn't, the Icids and I went. 

115 

Int: Oh, OK, that would explain it! 

1116 

0FP: were interviewing for a job at the time. 

1117 

Int: 

f 18 

I remember meeting 0FP in the office, I guess it's true that 0MP... 

0FP: 

')[19 

You were in a church building the first time I visited. 

Int: 

S[20 

Apostolic Church? 
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eFP: 

1 2 1  

I sat that day and watched the kids doing their work and... Lorinda in the kindergarten in 

the basement. 

Int: 

'1[22 

Actually, KFP was helping upstairs in the middle school grades — so was eFP. Lorinda 

Anderson was not a teacher. That was Gertrude... Steinway, then. 

Int: 

123 

OK, so it was just an invitation to come look at the school their children went too? 

eFP: 

124 

I think maybe we were staying with sMP. 

Int: 

125 

OK, talk about briefly — and pass the mike if you need to — talk about briefly any 

differences of a general or specific nature between 9F112's school experience in Capital 

City and the first school she attended in Southern City. 
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I go blank. I can compare with 0F112 and 9M122, but for 0F112,1 think the 

schooling where the school room... well, the classroom was one class in the 

grade it was self-contained, so that was a difference. I think more about 

reaction to moving than I actually think of the school itself. 

jnt: Talk about that for a second. 

127 

0FP: Well, 0F112 loved Capital City and she loved her cousins and family and she 

„ thought we were uprooting her life and that she would never be the same. And 
ll 

so there was a lot of adjustment time. So, we were trying to decide where to 

live, whether to buy or build. Those were more distractions rather than the schooling. 

We moved here two days before the school started, we didn't know that it was going to 

start that early, we thought we had a couple more weeks to adjust. So that was a real fast 

adjustment getting her enrolled and into... 

What grade was it? 

Second grade in the public school. Do you have thoughts for that? I sort of lost 

my thoughts. 

We don't have any strong memories of that. 

0F112 still liked school and I think she had a good teacher and I was able to go 

and sit in on the classroom and get a feel for what was being taught. I don't 

remember 0F112 reaction between the two or what the real differences were 

0FP; 

126 

0F112's 

Int: 
129 

0FP: 
130 

0MP: 

131 

0FP: 

132 
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other than the self-containment. 

Int: Let's continue with 0F112 for awhile. As she grew up through... It was 

Southern City Public School V right? As she grew up through that school did 
1! 

you... did you continue to remain satisfied at the same degree or were there 

changes in her experience that were pluses and minuses? Can you talk about any of that? 

Just high points or low points. 

A change was with one of her teachers in one of the early years, I don't know 

how specific you'd care for me to be. 

Don't name the teachers. 

Don't name the teachers? 

Don't name the teachers. 

Okay. Some of my frustrations the first two years was that 6F112 would bring 

home papers that had errors and if I pointed them out to 0F112, she reacted in a 

negative way. So I went to the teacher and asked if they would help me so it 

didn't look like I was nitpicking. And I just wanted us to work together as a team. And 

the first teacher said, "Yes, I will pencil under the mistakes so that she can see and 

correct them." The second teacher reacted more to me and there were misspelled words 

that weren't even marked and I was wanting 0F112 to do better with her spelling and the 

teacher admitted she didn't spell well herself and so it was a lot of frustration with me 

0FP: 
1134 

Int: 
135 

0FP: 
1136 

Int: 
1137 

0FP: 

138 
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for, "How am I going to teach her if they aren't marked wrong and I want her to do well.' 

And trying to figure out a way so that we could be a team and work together. 

Ijjt: That is an important issue, the cooperation between parents and teachers. Was 

that the... was that a singular exception, that one teacher or were there other 

times when you ever felt that there was a lack of cooperation? 
139 

9pp. No, I think that was more of a singular. To progress, the next teacher really 

^ challenged 0F112, had specific programs that 0F112 was very interested in. 

And then this situation changed that the other students weren't as interested in 

the extra activities, didn't cooperate. So the punishment was to take them away from the 

whole class, and 0F112 felt like she was being gypped, so it was more of an interaction 

then of "How do we satisfy everyone in the classroom and still keep 0F112 challenged?" 

That was the next progression. Then 0F112 started extra programs and even went from 

her classroom to the next level for a grade or two take a subject and that seemed to keep 

her challenged. 

But she hadn't skipped a whole year? 

1141 

Qpp. No. They suggested it at one point, and she was so young when she started, we 

H 4"^ opted not to even pursue that. 

I am going to guess, knowing 0F112's general giftedness as I do, I am going to 

^ guess that... I wonder, did she ever express... did she continue to express 

frustration that she wasn't being challenged enough? Pretty much all the way 

through? 
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0pp. Frequently, yes. 

1144 

jnt; And continuing into middle school and high school? 

1145 

0PP; High school, all the way. 

1146 

Int: ^hat about university? 

1147 

0FP: times. 0F112 said that everyone told her that college would be really really 

^ hard. So when she first went to the junior college, she said, "I don't see what 

the big deal is. I haven't been challenged yet." I think at times she was 

challenged in the university, but not a whole lot. 

0Mp- She was challenged whenever she had to write a paper. Because that always 

^ stressed her to write a research paper. She doesn't enjoy writing, strangely 

enough, she is doing writing now, but... 

0pp. She does well, though. 

1150 

0Mp- ...she does well. It's just that... Int., I think... I don't know how you want to 

structure this, but I think fundamental in... in a lot of our choices here, is the 
]| D 1 

difference between our children. They are very different individuals. 0F112 is 

a gifted individual. Very... I don't know her IQ, but I would imagine it is a high IQ. She 

was a straight A student throughout school. I think that needs to be understood. And that 

influenced our choice relative to 0F112. And you know that 0M122 was a slow person at 
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times and... and he struggled in school. And I think the difference is... you know, one's a 

first bom, one's a second one, one was a leader, one was a follower, and the differences 

in the personalities in the two choices was a significant factor in our choices. 

Int: I am certainly going to come back to that, but I was trying to finish with 0FI12 

^ 22 alone first. And so in summary. First of all my... my reflection on 9F112's not 

liking to write is simply... you know, that that's... even for people that are gifted 

in that area, it's work. And we all rebel a little against work, but I'm going to also guess 

that other kinds of learning... I know that she majored in linguistics, she is gifted in 

languages... I would predict that that came very... almost effortlessly to her in most cases. 

0MP: Yeah 
153 

Int: I arn going to make a... make a guess and you confirm or disconfirm one way or 

^ the other. Would it... would you say that all the way through school, 0F112's 

orientation toward the school and her satisfaction of the experience was always 

more a function of what she was... the stimulation she was and was not getting from it 

than the social environment? 

0pp. I think for a big part, that's true. 0F112's social environment was being with 

^ the... the kids that excelled in school. And so it was still wrapped up... if... her 

social activity was maybe studying for a test during lunch, so when I... when I 

heard your question, I was still picturing that whatever she had socially was still very 

much academic. 
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Ijjt: A function of her relationship to the subjects? 

156 

0FP: Right. 
1157 

0MP: I think that... she... she is a social person and., and enjoyed social interaction. 

„ She has a lot... a lot of friends in school. And if she had good friends, which 
•ll JO 

she did, I think she enjoyed school. So, I don't... In general I think that she's 

been pleased with school and happy with school. Sure, she's complained about 

individual teachers. In general I think she has been fairly happy with school. No? Yes, 

It was a combination of both. And I think she's relatively mature socially and... 

and didn't have any significant social problems at school. 

One last thing about _F112. You mentioned, of course, some negative 

emotional reactions to the move. Did... How did that resolve and kind of finish 

that subject. 

I don't recall the exact year, but _MP had been TDY and he came back to 

Capital City. And so we drove up to meet him and pick him up at the airport. 

And _F112 and I were doing errands around town. And she made the point, "I 

have a horrible headache" and I said, "_F112, that is one reason we moved, this heat 

gives me a terrible headache, too, and I can't tolerate it," and I said something...^No, I'm 

sorry, I got... I told the punch line first. I said, "_F112,1 just want to make one more stop 

and we'll go to the airport," and she said, "I am so tired of this, I have a horrible 

headache and I can't stand this area." So it was all wrapped up that she decided that 

no? 

0FP: 
159 
I just 

Int: 
169 

_FP: 

170 
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Capital City wasn't really as great as she had remembered it and so she was quite happy 

to make the change then. 

IViP; And I think today... today she is quite pleased that we don't live in Capital City. 

^ But there were a few years there that she was very negative, but I think that is 

not totally unusual. 

jnt: That's not unusual at all. That's not unusual, and I have to say the last two 

^ ^2 times I've had to drive in Capital City, I think you got out just in time! Great. 

Since you have already broached the subject of individual differences between 

children, talk about your earliest realization about the difference between _F112 and 

_M122. This may go back pretty far. Who wants to go first? 

j^P; I guess I remember... you know _F112 was obviously a firstborn and gifted. 

^ And... and whenever we would ask _M122 to speak or to do something, _F112 

would jump in and give the... give the word or do the act or whatever else... and 

I think we didn't see that or perceive that to be a problem... a great problem at the time. 

But I think that that developed a pattern in which... in which _M122 began to see, "I 

don't need to do anything, _F112 will do it." Or he could see his sister excelling and, 

"Well, that's great; she excels but that is not for me." And so I believe that there did 

develop a pattern in which she would do and excel and he would watch and he would 

enjoy her excelling, but it wasn't always that he participated or excelled in all those 

things. And I think that had a early impact. 

Int: Before he ever started school. 

1174 
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Before he even started school. Even when we would talk... in coaching him to 

say words or whatever, or any simple acts of... of an infant, she would jump in 

and... and do it for him. 

0pp. I would agree with you except the last; well, I still agree with mostly, but the 

„ _ , last time we watched those home videos or the movies when they first had 
II 76 

sound and there was 9M122, maybe three or four and I'm asking him to say 

words and we're videotaping him and he's responding. So there was a period of time 

when he was still doing it, but one of my painful memories is still in those videos, where 

I say to you, "Get her out of the way so we can have 0M122 in this video, this is his 

movie." So it was still very graphic that that... that was taking place. I also remember 

even farther back that... When 0F112 was first bom, I made a very conscious effort to 

talk to her a lot. Everywhere we went. And when 0M122 came along I was tired and I 

just decided... I didn't talk, nearly as much and I think I allowed 0F112 to then take over,' 

you know, if you want to talk, she did the talking to him. So I definitely treated him 

much differently in that area. 

Well, also, there is a difference in that when 0M122 was an infant, he had 

serious eczema... did not feel well... seemed to go around with an upside-down 

smile... and I think he just didn't feel well, whenever he was a child. 

Ij^t; Did he cry a lot? 

178 

epp- No. 
0MP: 
1179 

_MP: 

1175 

0MP: 

177 
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9FP: Well, the first year. 

180' 

0MP: Yeah... 
181 

0pp. I remember that first New Year's Eve party when he cried. Yes, he cried a lot 
m g2 

that first year. 

0MP: I remember him being more quiet. 

183" 

Qpp. Well, yeah, then it turned into the quiet and was small at birth so he seemed 

^ small. 

Int: You probably know too there is a natural gender difference about talkativeness 

and language acquisition and it sounds like everything compounded... it sounds 
ll OJ 

like you have all the natural characteristics compounded and moved to a high 

degree. Did that... Well, here's a question, then. Did realizing those differences so long 

before he started school... Did that give you any cause to think about what his schooling 

experience would be like compared to 0F112 before he started the school; did you give 

any consideration? 

0]yip- I don't think so, I think even... I think a lot of this we see in retrospect and... 

and were not, you know, if we had thought about the potential impact we might 
II 80 

have treated him different and treated them different, a little bit different. But I 

don't think we saw it at that time. 
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Int: I'm wondering, to speak of a schooling issue, I'm wondering if you anticipated 

„ that just as 6F112 had very early been identified as gifted and given some 
11 O' 

special classes or challenges, I wonder if you anticipated 6M122 might get 

identified in some other way or... or get some kind of special treatment. 

0FP; Here it comes. Kindergarten, for9M122. Totally different clas.sroom then 

„ 0F112's kindergarten. Kindergarten in Capital City was playtime, play house, 
11 oo 

sand box, color and paint. Kindergarten for 0M122: three work pages to do a 

day, math and reading. And he wasn't reading with them, he had not been around other 

children that much and from the time 0M122 was in the high chair, he loved to sit and 

just watch people. And so that was what he wanted to do in kindergarten and so he 

wound up being isolated and... Not because he was distracting, but they thought it would 

motivate him to do the work — it didn't. And so my appeal in... after the end of 

kindergarten was, "Does he need to take it over?" And the response from the public 

school was, "No, he is a boy, boys leam slower, over the summer, he'll probably make a 

big jump and so let's take him on to first grade." We heard that same thing after first 

grade, after second grade. And their answer to me was. "He'll catch up. He'll just do it 

suddenly over the summer sometime." Then they tested him and I believe it was in first 

grade, at our insistence, that they put him in a program, I want to say it was Chapter One, 

but I don't remember the exact name. And it became almost a punishment to him. 

Perhaps if we had stuck through that, he could have gotten the benefit, or if it had been 

approached differently. But whatever time he spent in Chapter One, and whatever he 

missed in the regular classroom he was to make up and add to his work load when he got 

back and so that was sort of a defeatist attitude for him. At the end of second grade they 

said, "Well, he'll probably grow over the summer." He went on into third grade and by 
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the end of the year he wasn't doing the woric and it was pretty much at our insistence that 

he repeated the third grade. They didn't seem to want that on their record and I was tired 

of him being pushed through without the work being done, and I felt fourth grade enough 

harder that he had to do it. So he repeated the third grade in the pubHc school in a 

classroom that was second and third graders together, which probably wasn't a good idea. 

That was the end then of his public school. I want to go back to his first year of third 

grade. I feel we made a mistake in allowing him to have a very same teacher 6F112 had 

had in third grade. And I... when I saw he was assigned to that classroom, I was very 

discouraged, partly because of the teacher, but I didn't want him to be following her., her 

peer pressure. And I didn't make that appeal because for the first time a good friend of 

his was going to be in the same classroom. So if I went to get him out of that, he would 

feel I was drawing him away from his friend and punishing him. But, in retrospect, I 

wasn't comfortable with it and I should have made an appeal. 

0MP: Let me summarize a little bit. I think what we see is that he had a bad 

„ oo experience in kindergarten. I felt that it was so... it was an advanced 
II 

kindergarten and was not... didn't meet his level. They were expecting to do 

first grade type things in kindergarten. We had bad experiences with the teachers. The 

teachers not good... good teachers. That we had... at least the third grade and 

kindergarten we had bad experiences with the teachers. 

0pp. The kindergarten teacher was also expecting that year and so she wasn't feeling 

^ gQ real well, and so that was an added problem. But it wasn't until 0M122 was in 

third grade. One morning I went in and I said "9M122, time to wake up," and 

he said, "Help me forget," and I said, "Help you forget what?" And I had thought he'd 

had a nightmare that night and didn't want to keep thinking about it. And he said, "Help 
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me to forget that I'm dumb and slow and I cannot read. And that... And I have to sit in 

the comer and have a curtain pulled around me." And then... so I started asking him 

more questions. I thought it was something that had happened the day before in school. 

Because I had never heard of... anything about it. And after asking several questions, I 

realized it was a day in kindergarten. And so it had been three years before that and that 

was the first I had heard about it. 

0MP: Well, let's also remember that 0M122 was easily distracted and I think that 

^ even carried in to the upper grades. If something else was happening, he'd stop 

what he was doing and watch the other. And so that might have been the 

motivation that kindergarten teacher had. 

Int: isolating him? 

1192 

BMP: isolating him. I think that was a factor as well, that he was easily distracted 

193' 

Ii^t" But you were aware that she had been using isolation techniques? 

1194 

0pp- The isolation I was aware of was whenever they would call a reading group to 

^ the table, he would be sent back to his chair away from the reading table 

because he wasn't able to read yet. And so when I asked if he was disruptive to 

the reading group and she said, "No, but he's not able to do it." I said, "Can he sit there 

if he's not disruptive and at least learn to do more?" And she said, "That's not the way 

we choose to do it. He is not able to do it so we send him back to his chair." 



334 

But the time you are speaking of in third grade was the first time he had ever 

mentioned it as self-realization in terms of what that had meant. Had he ever 

called himself dumb prior to that? 

No. 

Never? 

Not that I recall, do you? 

We have gone over a couple of details. Now I want to talk about the decision to 

home school. The... I'm forgetting some of what I wanted to ask. The school 

disagreed with the decision to repeat third grade. Talk about that. 

I kept wanting to know how 0M122 was doing in school and I wasn't getting 

enough feedback, but the one day when he brought home a paper and I looked 

and looked at it and some of the words weren't marked wrong and there was a 

word called "websterary" and it was a very good spelling of "websterary", but I didn't 

know what "websterary" was, until I realized that it was a spelling test of the days of the 

week and that was Wednesday. And when it wasn't marked wrong I... I didn't accept it. 

So I went through all of his papers and I was finding a lot of them with one or two 

problems done. One paper in specific was... just had the letter "I" on it and nothing else. 

So the next morning when I took the kids to school I went in with a folder, requested to 

speak with the principal, and asked him, "If your student had done this work, what would 

your reaction be?" And the response I got was, "You parents are too concemed about 
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busy work. If your child can do it, then why do you want him to finish everything." And 

my response was, "If it wasn't important in the first place, why are we giving it to him?" 

And so whenever some of the papers weren't even graded or else they were graded 

wrong, I requested that the teacher come in and at that point I was in tears. And I said, 

"Just ignore my tears, but please listen to my concern." And I said, "Will you please 

consider having 0M122 repeat third grade because he's obviously not doing the work." 

And they said, "We'll get back with you." So it was two weeks before they got back, and 

it was at my calling to say, "What's the answer?" The teacher said, "Well, we'll review it 

again," and then she called me and said, "The principal's decided that 0M122 hasn't 

made enough progress each year and so we're going to go ahead and accept your request 

to retain him and have him repeat the third grade." 

Int: Thank you. That was... that was pretty detailed. I mean, that was helpful. 

^ J Q2 Here is a question then. Other than... And I don't know if it's going to be 

possible to answer this. Other than... concern over how papers were marked — 

because I've heard that with both children — other than that concern or disagreements 

about placement for 0M122, were there any other ways for either child you felt the 

school or the teachers were not sensitive or respectful of your role as parents? Can you 

talk about that a little bit? 

0pp. Well, it didn't come initially to mind cause nothing came to mind at first. But 

^ the only instance I can give you is in high school with 6F112. The requirement 

with Health to graduate. And we opted for her to take it as a summer school 

course because she wanted to be more academically challenged and take another class. 

But I asked to know what they were going to be teaching and whenever I realized that 

part of that was going to be on — I'll just call it sex education — I said, "I feel that as a 
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parent that is my role and responsibility. Is there anything else that 0F112 can do during 

that time?" And they said, "Well, sure, but let me explain what we will teach first." And 

so they went into detail about... venereal diseases, safe sex, as they called it, and 

pregnancy... teenage pregnancies I think was the other thing. So my response to them 

was, "I still feel that it is my responsibility to cover this area and please give her 

something else to do." So during summer school, she went to the libraiy and studied the 

muscular skeletal structure, which I felt was just as important for the rest of... being 

taught. And I asked 0F112, "How would you feel to sit in a class with... with opposite 

sex to have this topic discussed?" And she said, "I wouldn't really want to." And my 

response to her was, "I know that would be uncomfortable for you, but that's not why I 

am taking you out of it. I feel if they taught biblical principles and taught this subject the 

way God would want, they wouldn't have to cover half of it. And so that's why we want 

you to be studying something different." So I think that was really one of our major 

concerns with parenting. Oh, but then there was Halloween in kindergarten. Do you 

recall that, honey? Maybe in first grade and I think we were real sensitive to that because 

we were also doing some... certification for adoption. And so it had come up through 

that too, for... for what our values were of what they were teaching and... and all of 

kindergarten and first grade was black cats and witches and focus on... on the side that 

we didn't choose to have... have for 0F112. So that was really our first part. 

BMP: ^ thinking back to Southern City Public School V. I think we were 

^ disappointed in the principal, didn't feel that he was a quality principal, to be 

real frank and honest about it. We were disappointed in the... some of their 

teachers and their attitude and unwillingness to work with us and... and respect what we 

were... the values and the problems and the challenges. I don't know that they were 
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totally against us, but we didn't see the real cooperation that we felt... at least the 

problems with 0M122... I think the cooperation that we thought that there... there ought 

to be. 

0PP; I remember with 0M122 asking him to be evaluated, because I think that was 

^ 105 sot into the Chapter One, if that was the correct name for it. I sense 

that he wasn't doing what they... even their standards. And I wasn't sure what 

kind of help would be available. Part of me, although I don't even... I didn't even care 

for 9F112 to be labeled gifted, I had a fear of 0M122 being labeled something else and I 

don't know what that something else was or is or should have been, but I see harm and 

benefit in having a label. And I don't know that we ever really figured out what the 

problem was with 0M122 and that's still a concern for me. 

Int: So... I might have missed something here. To your recollection there was never 

^ jQg a time when 0M122... they reported to you in any diagnostic sense what 

0M122's difficulties were about? You don't recall him being tested or 

interviewed or anything like that? 

0pp. The only specific test I remember was a counselor doing... doing something 

^ J and they described putting background noise in and seeing if he was still able to 

do the work, but I don't remember having any definitive thing put for... a name 

put to it and when they put him in the Chapter One program and then I said, "What about 

all the work he has to make up when he has to go back to his classroom?" They said, 

"Well, since that seems to be a concern for you, we'll just put him back in the classroom 

and won't even continue with the Chapter One." I felt like there wasn't a real answer 

there, either he needed it or he didn't. Is that the way you remember it, honey? 



338 

I don't have any strong memories about that. 

Let's go on — thank you — that was very helpful. Let's go on to the decision 

to home school. Could each of you talk about your recollection of the thoughts 

that were going on at that time? 

Well, I think that you... 0FP may have a little bit better memories of this than I. 

I think there were a number of changes in our lives back then. There was the 

fact that 0M122 was still struggling in school even though he had done better 

the second time around in third grade. I don't know that he was really doing that well 

and so we were beginning to doubt whether or not the public school was... was going to 

work well with him. Also, at about that time James Street appeared on the scene and he 

had been home schooling and he was beginning to develop with an A.C.E. school and 

several of the families at church were participating in that and there was a little bit of peer 

pressure to say, "Well, you know, 0M122 ought to... why don'tyou join and do that?" 

And so I think there were a number of factors that all combined in together at that time, 

that it just... We began to search... what do we do, what is the best alternative now, since 

he is struggling in school? 

0PP; I agree that there was some peer pressure, but James Street was also testing 

^ J J J everyone to evaluate where they were in school, and when he gave us the test 

for 0M122, he said, "0M122 is a year behind in science and...," I believe it was 

social studies. And when 0M122 had already repeated through the third grade for the 

second time, and then to be told he is still a year behind, whether that was an accurate test 

not was a concern that we didn't want to keep him with the same system. I didn't want to 

home school. I didn't feel I was qualified. I didn't feel I wanted make that change in my 
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life. I felt it was a huge responsibility and I wasn't sure I was qualified for it. They had 

been insisting that with this curriculum that it would... it would be easy, they would give 

me support and that it would be OK. So I went into his home schooling not wanting it, 

frustrated v/ith the public school system and not knowing what else to really do. They're 

not really open to sending 6M122 to any other school. And so... 

I have a question. At that time was James Street already teaching students in 

the rec center, or was he only promoting the materials for home purposes? 

I think the first year, everyone did it on their own at home. I think it was the 

second year that he got students together to get more. 

It sounds to me as though you.. .In the midst of your being frustrated with... 

now 0M122's already repeated a grade and certainly has had some emotional 

downsides to his experience in school. It sounds to me... was there ever any 

it sounds to me as though you still as parents felt, you know, that you were in a 

position to be the ones to try to find a solution to 0M122's needs. Was there ever a time 

when anyone, either at school or even peers, tried to or suggested to you.. .Was there ever 

a time when either a school or your own peers suggested to you that this was out of your 

control and you should just let somebody else take care of it, i.e., the schools, you know, 

continue letting the school deal with 0M122's problems and quit worrying about it so 

much, was there ever a time like that that you can recall? 

9pp- I think for a long time it was hard for 0MP to recognize that there was a 

^ J problem with 0M122's learning. In retrospect, looking back now, he can see it 

much more easily than I feel he did at the time. So when I asked for 0MI22 to 

repeat the grade in school, yes, 0MP could see where I was coming from. But he... I 
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think it was more of... of a pride factor for both of us that we didn't want that to be on 

9M122's record. We wanted to be able to feel that he had been able to succeed. So it 

was really whenever I recognized it for myself, as a pride factor, that I was open to admit 

that if I was really looking out for 0M122's best interests, it didn't matter what the record 

said; we would just do what had to be done for 0M122. So in doing that — having him 

repeat the third grade — then, whenever I still suspected that we weren't going the right 

way, that opened the door for me to even consider the home schooling, as... If we're 

really looking out at what is best for 0M122 than as a mother as a quilter or whatever my 

desires were, it had to be altered and I would have to still ask myself am I doing it for 

pride or for myself, for selfish reasons, or am I still wanting to do what is best for 0M122. 

There were the adults that said, "You aren't able to teach him. That should be left up to 

the school system." It was still a new enough idea that not everyone was open to it. 

People were concerned that he would be isolated. They weren't really addressing his 

learning problem and that was what I was hoping — we would be able to make a little bit 

of difference. 

jnt; OK, that's very helpful. I am going to wait and let BMP do it. The question 

^ J was, did people try to suggest to you that parents aren't able to make these kinds 

of decisions, that the professionals should do it. Now, I mention that because it 

is often something that home schooling parents face when they first consider home 

schooling, and 0FP did say that several times that she felt inadequate or whatever. But 

you also said you were willing put everything at risk if you thought it would be good for 

0M122. You were willing to put other things... 

0MP: 

11117 

I don't remember that anybody said that we should just put it into the hands of 

the... of the professionals. I guess... we had a lot of self doubts about ourselves 
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and whether or not we could do it or whether or not it was the right option, and I... and I 

think maybe even our, your folks may have said something that... that was, well, you 

know, questioned whether or not we were making, you know... still acting as a parent 

over us as to whether or not we were making the right choice or not, but I don't know that 

anybody said that... just leave it in the hands of the professionals, I don't remember that 

being a response. We had a lot of self doubts, a lot of, "Are we making the right choice?" 

I guess I remember pushing it a little bit more than you... 

Oh, yes! 

.. .and that I was trying to convince you that this was the thing to do... 

Why did you do that? 

Well, I guess... I'm not sure. But I would suspect that it was probably because 

you knew that the public school was not working and I felt that we could teach 

0M122. I think you saw this as a traumatic change in your life, and you were 

0pp. Little did I know! 

11122 

0Mp- • • • you were reluctant to engage and start on something that was traumatic 

^ J23 change and the burden falls to a great extent upon the parents — in this case, 

you as the mother. The burden was there. And so you could see that things 

were going to be very, very, very different and you weren't really eager to do that. And 
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I... It wasn't that I was not willing help, it's just that if I'm gone 8, 9, 10 hours a day, for 

me to come home... it's... there's a limited capability of me being able to... to assist in 

the process. 

jnt; Here is question that that brings up then. You were more persuaded at first than 

^ 124 already mentioned... I think I can narrow this down to two... 

two factors I want you to choose between. You had mentioned the influence of 

James Street and his persuasiveness to a number of families that home schooling was a 

good option. And then you mentioned some degree of peer pressure because apparently 

others were choosing home schooling at that point. Would you say you were more 

influenced by their choice or by the arguments James Street presented for home 

schooling? 

Well, to me there's the third option and that is that we were disappointed and 

discouraged with the public school. 

That was the overriding...? 

that... that is the overriding thing as far as I'm concerned. Not that I felt that... 

that this was going to be that fast or... And I don't remember us being the first 

ones to jump into the... to the home school. I think we were sort of the laggers, 

that we... we came in afterwards and had a lot of self-doubts and criticisms of them in 

the first place. There were also some potential benefits that we... that had been doubted 

and we felt that... that it was worthy of consideration and if all else failed we could put 

him back in the public school. Was the choice that we felt. 
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At that point there was no consideration of, say either Full Time Christian 

School or CTS, at that point. 

No 

And what about... And what about the second year, when James Street began 

teaching children together, did you consider that option and why did you not 

select that? 

Well, I think we... we considered it. Did not choose it for the three years that... 

He was home schooled for three years. For all those three years he was... he 

was at home. I guess that there were a number of reasons why that we didn't... 

didn't choose it. One, we didn't see that it was all that great a benefit, didn't like the 

setup that James Street had, didn't... didn't really think that James Street did the best job 

and didn't have that great a confidence in James Street. So it wasn't that we were 

influenced to do it because James Street was such a great person and... and we had great 

confidence in him. There was a lot of reluctance; we saw James Street's failings and 

didn't really... weren't really sure that we wanted to follow his philosophy and... and do 

necessarily what he did. So there was reluctance and the environment that they were in 

we... we saw as., as being a negative environment, that they were put in little booths and 

it just didn't look good to us. 

I think though the time the learning center was available, it would've cost more. 

And it was... there was still a trust factor there and the influence of who was 

going to handle the learning center. 
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Int: ... discipline, remember there was the discipline? Remember that? 

11133 

0PP; Yeah. Well, we saw how he treated his animals and we figured if that's how 

H 134 animal, how's he going to do with the kids, that was a factor. 

But even back to when he first approached us about the home schooling it was 

the scare tactic of humanism and... and that philosophy in the public school system and 

the way he approached it, that... I didn't want that influence. Not that I agreed with 

humanism, but I didn't agree with the way he approached handling that... the anti-

humanism. 

Int: That's good reflection. I was trying to... Oh, if you don't mind, go ahead... If 

H 135 know of a specific incident that took place at the learning center that 

bothered you, can you talk briefly about. It was just his overall philosophy? 

9MP: His overall philosophy and attitude and how he would discipline his own... how 

^ he would discipline his own children. 

Int: There's a question I was going to ask. I've never known, but it is relevant. 
H 137 

What age were his children at this time? 

9MP: Let's see, he had a daughter that was probably... 

1138 

0FP; or ^wo older. 
11139 

0MP: ...a year or two older than 0F112. And then he had a son that was 0M122's 

1140 . . o age, may have been a year... was he...? 
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0pp. Younger. 
^141 

0MP: roughly 0M122's age, roughly 0M122's age, within a year of 0M122, and I 

^ think two or three years. 

Int: Were they all included in the learning center, were they attending there? 

11143 

0MP: Yes, James Street... James Street took as a nucleus his children, to begin the 
H 144 school... the home school, or the whatever you call... 

0pp. Learning center. 

11145 

0MP: • • • learning center type of school. 
1146 

jnt: Earlier you wanted to make some comments about your frustrations with the 

11147 curriculum, the basic education curriculum. 

0FP; I didn't know what the curriculums were available. And I didn't even really 

^ know about home schooling. Well, maybe I should back up with a thought you 

didn't know I had. The first I ever heard of home schooling was when we lived 

in Capital City, and it was on the news and they were interviewing a woman that was in a 

very rebellious attitude and, "therefore I will not take my kids to public school," and it 

was, to me, just rebellion. And so that was my only previous knowledge I had known of 

home schooling. 
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Int: didn't identify with her attitude? 

11149 

0pp. No. No. And so then when James Street brought along the offer for home 

^ J schooling, then I could still sense a little bit of rebelliousness and so that was 

affecting me. But the curriculum that he mentioned was... ACE curriculum and 

he would order it for us and keep track of the records and that was all concern for me and 

so I was willing to follow what... what they suggested. It was to be self-paced and so 

that initially was supposed to be a comfort to me — that my qualifications wouldn't 

matter so much because kids were going to be doing it on their own. As time went on, 

the pace for 0M122 was very slow. And to try to pick up and yet keep it in his 

responsibility without me interacting wasn't feasible. And so then to know when to 

interact or how to deviate from that became more and more of a factor. I was wanting to 

include "let's cook, let's bake some recipes" and make that our math lesson. But to keep 

up with the pace you couldn't alter, you had to stick with what... what the pacing was. 

The curriculum was fill-in-the-blank. 0M122 learned to look back and find the identical 

sentence and choose the same word and copy it and there wasn't a thought process in 

there and that really frustrated me. 

BMP; Well, it wasn't all fill-in-the-blank, some of it was multiple choice, a lot of it 

^ J ^ J was multiple choice. And, typically, if there were three choices, two were so 

absurd that it was... it was obvious that it... that it wasn't going to be those and 

so the third one was it. And we just... it frustrated that it didn't seem like it was teaching 

that well and we were very frustrated with it. A lot of busy work, a lot of time that 

0M122 would struggle to get it all done and then there was the material itself; we were 

questioning whether it was really of the value that it should have been. 
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9pp. Part of my frustration of that time was I felt I needed more interaction or 

^ J ^2 support from you. Trying to keep it self-paced and yet trying to keep 0M122 

going too, without you interacting with us, was very very difficult. And then 

you would try to help me and when you'd come home you'd see that the work wasn't up 

to the level it was supposed to be for the day. So I would sense a harshness with you 

toward 9M122 and I would react to that and... and so then that we'd all have emotional 

factors going in. And then I would make appeal to you, "come and ask me what 

happened today before you just look and see the work isn't done." It was just a real 

struggle. 

Let me elaborate. It... it not only was a challenge with 0M122, but there was 

husband-wife interaction, that we were not all on the same sheet of music and 

there were a lot of emotions, and a lot of.. a lot of struggles at that time. 

And it was the second year that your folks needed to come and live with us, so 

we were adding on to our house and still trying to keep up with home schooling. 

And it... in retrospect, and purely as retrospect, it would have been better to 

have forgotten the curriculum for that period of time and made the house our home 

schooling, but I didn't feel that kind of freedom within the law and I lived in fear. I felt 

that all along that we should have gone and been certified and had a certificate or 

something saying that I could even do the home schooling. I was told that the curriculum 

we were using and by having James Street set up this school, that we were protected and 

that there wasn't a factor. I lived in fear for three years, true or false, thinking that any 

moment that they would drive in and I would be arrested and carted off to jail. And you 

can laugh now, too, I can laugh, but at the moment it wasn't funny at all. 
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Int; Even at that time there were states where that was happening. It happened to 

^ J not be going on in Arizona, but there were states where that was happening at 

that time. Looking back now — the only way you could answer this question 

— I am interested in your comment that it might have been better if building the house or 

cooking would have benefited this curriculum during that time. But looking back and 

seeing that you did try to remain consistent with the ACE parameters during that three 

year period, can you talk about what you think 0M122 learned during that time? You 

know, did... You know, do you think he learned more or less than he would have, if he 

had stayed in public school? Do you think he learned a year's worth of materials, two 

years, three years, more? You know... These are just guesses. But estimate how you... 

how you would feel about what happened for him during those three years. 

I guess that I hadn't considered it from that perspective. He did learn. My 

emotions during that time still... still shade my picture. But I think he... he did 

develop some skills, in... but I can't pin them down. Maybe math because of 

they were being reinforced. Do you remember any, honey? 

0MP; I guess we just got to get on it with negative feelings. We felt that the... the 

^ J 27 booklets and the paces, although he was making some progress there, it was 

always a struggle, always a struggle that he seemed to be behind and be up late 

at night trying to get the work done. Just was not getting the work level done. There was 

so much negative at the time and maybe part of it was our expectations. We were trying 

to get him to... to do what... you know, the... the divisions and the paces so much that 

we thought was expected of us. It's just so much negative. I think that he did leam. I 

think that there's also some potential that he learned some negative work habits in that 

time period that... that followed him... or at least a long time before he overcame them. 
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Qpp. The second year we added on to the house, and his folks came to live with us, 

_ , and your mom had been a teacher, so she tried to help with me and I still have 
11 IJO 

emotional baggage from that, too. Your dad fell, and then he died that year. So 

it was all his health problems and the... the end of the construction and adjusting to new 

people in the household and everybody's roles were changed and... More parents in the 

house for the kids, more bosses, although in a... in a nice way. Your mom really tried 

not to interfere, but to help. Then after your dad died it changed again because your mom 

had more time free, was wondering what to do, could see I was really struggling, and she 

and her sister, that had been a teacher, both decided they would help me. And my 

viewpoint on looking back to that is, they offered help without me asking them to help, 

necessarily. So they had their own philosophy on how this curriculum would go. And 

they wanted me to get out of the picture then. At this point I was becoming committed to 

home schooling, still wanting to figure out the right way to do it and having someone else 

telling me how to do... do better. And their philosophy — and I know they did it in 

good conscience — was to essentially tell 0MI22 how to do it, and now you fill in the 

blanks. So, it still wasn't a thinking process. They were trying to develop the speed, 

without the thought process coming from within. So that added to the frustration and it 

took me a long time to admit that I was sinking deeper and deeper into depression and 

that depression was what caused us to decide to give up the home schooling in my 

viewpoint. You have a different viewpoint. 

Well, I... I... I guess I saw that 9M122 was working the system. He was... he 

was not... he could see the failings of 0FP, she was in depression, she had health 

problems. And... and he would work the system and get by with as little as he 

0MP: 

1159 
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felt he could get by with. I think it's also important, though, to backup just a little bit. 

We considered changing curriculums. 

0pp. Your dad died in May, and we took that three month... we're still taking the 

^ jgQ curriculum with us. So while we're traveling in the van, we're telling 0M122, 

you know, "Do three more pages today." .. .in the van, and fighting it the whole 

way and not even being able to enjoy the trip with us. And so we made it as far as 

Vancouver, Washington, and your cousin, they showed me the home curriculum that they 

were doing, home schooling. And when I saw her curriculum and her choices, I sank in 

further depression because of what was available, what we were using. And I still had 

hopes that there was something better out there and it was... We weren't qualified to get 

that because we had never been to the ... before you could make the change. So we 

hoped of working towards changing to that curriculum, because we learned... Two 

things. We couldn't because of my health and we didn't do it because we didn't because 

we learned to enroll in it you had to... We had an exhortation if this curriculum could help 

0M122, then they doubted that it would help 0F112. 

Talk about that just for a second. What about it made you think it was more 

suited for 0M122 than 0F112? 

It may have been... in retrospect, it may have been a false guess, but at that 

time, I thought 0F112 would miss out on a lot of the things that teenagers can 

learn. That the curriculum would allow me to cook... back to incorporate it. I 

could do the field trip, I could do these things and still have a central... I think one of the 

positive things was the support and the references and the backup. Our cousin told us of 

an instance where they... and so they went back and it was indeed a false teaching that 

Int: 
11161 

0FP: 

11162 
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they... To have something like to give you confidence encouraged me. Where we had 

found errors in the booklets for 9M122, we could easily research and that we could easily 

grade the work with the A.C.E. curriculum... it was false and hers showed that it could 

Were you asking, Int., about 0F112? Why we didn't think it was appropriate? 

Well, that is the other half of the question. That was a good answer for 0M122, 

now, why did you not think it was appropriate for 0F112? 

I guess we felt and maybe again this was not necessarily a valid... We felt that 

there were laboratory sciences that 0F112 would get, that there... that there 

were resources that she would have. There would be the... the variety. There 

were a lot of... a lot of things that we felt because she was a gifted student, because she 

was doing well, because she had lots of friends in the school and didn't want to leave 

the... the school, and because she wasn't having any problems. She was interacting 

socially with good kids that were not in trouble, were not... were not rebellious, were 

good, hard working kids. It's the environment that she was in was a good, positive 

environment for her. Yes, we didn't agree with the humanism, yes, we didn't agree with 

some of the... the evolutionary theories that were taught in the school, but we took that as 

a... a learning experience, as an opportunity to say, yes, they are teaching this, but here, 

we don't believe it that way. Here is the biblical basis for there being some difference. 

So even though there is always a concern that kids in the public school are taught the 

wrong thing, we used the learning opportunities as much as we could and since she 

wasn't having any problems, we... we felt that it... the wisest thing was to continue. 

be true. 

0MP: 
11163 

Int: 
11164 

BMP; 

11165 
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0FP: Well, her personality was also that when she didn't agree, she would speak up. 

11166 

jjjt; Did she ever think at any point that you were going to require her to switch to 

11167 American Home Schooling and what was her response? 7 

0pp. It seems in my mind that we asked her about it and she wasn't eager. 

1 1 6 8  

jnt: OK, that's what I would expect. OK. On to the next change. Was it only after 

^ 169 ruled out the American Home Schooling, that you began considering 

putting him back in a formal classroom, and at that time did you consider a 

return to public school, did you consider FTCS, did you consider CTS? 

6MP: ^ happy to start off with that one. I think... I guess just as we had seen that 

^ it was, that 0M122 was not succeeding in public school, and that it seemed like 

we've got to find another choice because he's not succeeding. We also felt that 

he was not succeeding in A.C.E., that he was working the system, that he was working 

the failings of 0FP and her health problems. And her health problems were getting worse 

and I think her depression may have been setting it off. And... and it just was not 

working with home school, either. So, at that time, we said, "All right, we've got to 

make a change. It doesn't look like we can go with the... American Home Schooling, 

that doesn't seem feasible." Besides... 

0FP: check out American Omnibus. 

1171 

0MP: checked out other curriculums; and that was an option, we could have 

^ J ^2 chosen another... another curriculum. But I think we felt that your health was a 
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such a major issue and he wasn't learning, but we wanted to look at other options. So, 

we chose... well, what are our options? Basically, to back to public school, or to... 

0PP; He would be in seventh grade. 

11173 

0MP: ...or to go to CTS. And in the public... 0M122 is a follower. 0M122was... 

^ We feJt that... that he could very well be that he would get in with a... a group 

that were underachievers in school that were in problem... that were 

problematic... 

(end of tape 1, start of tape 2) 

BMP: 0M122 was... was getting ready for seventh grade and we... we saw that he 

^ Jwas... if he went into the public school, we were very much concemed that he 

would fall into the wrong crowd. The middle school at that time, and maybe 

even still had a lot of problems, there were drug problems there at the school, there was.. 

In the newspaper, there were reported problems at the school. 

0FP: concerns with 0F112... 

11176 

0MP: There were... We had concerns about 0F112, also whenever she went to 

^ the middle school. The middle school did not have a good reputation at that 

time, and... and... and maybe even still, though we haven't followed it. 

jnt; But 0FI12 spoke out and 0M122 was a follower. 

1178 
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0MP: was more of a leader, not... not always, but she was more of a leader and 

^ a fairly strong-willed individual, and 6M122 was more of a follower, and we 

were concerned with the... the effect. We really had fears that... that the public 

school could be a very serious mistake, to put him into it. 

I want you to continue, honey, but we need to address what happened to 0F] 12, 

when she first started middle school. She came home and said, "I'm going to 

be... what do they do when they torment a kid? 

Initiated? 

...initiated tomorrow. And I got on the phone immediately and called the 

school and said, "What is this about initiation? I need to speak to the principal." 

And they said, "He's not available, he'll call you back." And he did. And I was 

super impressed, within thirty minutes, they had called me. And I said, "My daughter 

tells me she is going to be initiated tomorrow, please inform me what that means. He 

said, "Where did she hear this?" And I said, "Well, a friend of hers when they did the 

tour was dumped in the trash can. And so she feels that, now, this year, that she's there, 

they said they will, she's very small, she's fearful of ending up in the trash can 

tomorrow." He said, "I assure you, I don't approve of it, and I do... will not support it. 

Have her come and meet me tomorrow, and I will walk with her to class, and I will be 

talking to her all the time, and they won't know that I'm protecting her. But I guarantee 

that there will be no problem." So we felt we had the support. At least one person when 

she was at middle school. And she felt she had support. And nothing ever came of that. 

But for 0M122 to go, that... still fear was there, and so that was a deciding factor. I'll let 

you talk, but I... my viewpoint of why we quit is different than yours. OK, where you 

0FP: 

11180 

Int.-
11181 

0FP: 

11182  
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stopped, 0M122 was working the system. And he probably was, but my depression was 

so much... so deep at that point, and I had become so committed to the home 

schooling... I viewed it as a failure on my part. And I admitted and I felt all the way up 

until this week... until I heard you say he was working the system, that... that we quit 

because of my health. And I felt... I went into home schooling crying, because I didn't 

want to change, and I went out of home school crying, because by then I wanted to do it 

and still didn't feel I could. And yMP came to us and said, "0FP, you know, there is 

another alternative, and you also know that you are no longer able to home school 

0M122." And his bluntness, and his directness with me, really opened my eyes to say, "I 

can't do it." And so it was again the pride factor. And although, yes, he was working the 

system, I still felt like it was a lot of my not being able to do it that caused it not to go. 

jrjt; But you said until this week... how do you feel differently now? 

11183 

BMP: heard me say my perspective. 

1184 

0FP; I had heard BMP say he was working the system. 

1185 

BMP: I think your health was a problem, but... but see, if BM122 had been 

„ , „, responsible and self-motivated, your health would not have been a significant 
11 loo 

factor. 

0pp. So you really feel with that curriculum, he was going to... 

1187 
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0Mp- Well, were convinced... to move on. Are we ready to move on to the next 

week? We were convinced that a changed needed to me made and we looked at 
11 loo 

the alternatives and we saw three alternatives. One was home school, that 

wasn't working, one was public school, that hadn't worked, and we were fearful of the 

environment for 0M122, and the third choice was CTS, and, quite frankly, we were not 

eager to go to CTS. 

Int; I want to hear why, of course, in a minute, but just for record, you did not 

consider James Street's learning center, and you did not consider Full Time 
11 loy 

Christian School, which I think was operating at the time, though you may not 

have known it. 

0[^p. I don't remember... I don't remember FTCS being... 

1190 

Int: Maybe it didn't go that high. 

1191 

0MP: I don't think it went that high. 

1192 

Int: It added a grade a year. 

1193 

0MP- I believe that that... that was the... 

1194 

0PP; This would have been in 1990. 

1195 
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That was the case. That... that CTS was the only other... was the learning 

center with James Street? No, I don't think that was... I don't really... I think 

there was enough negative with that whole... 

He was still trying to find a curriculum. And we were very upset about... 

OK, talk about the negatives about CTS. 

I mentioned earlier about my father's perspective about... about religious 

schools. That... one of the... one of his feelings was that you send your child to 

a religious school, and the assumption is that they're going to be all better 

students. Well, that's... that's a false assumption because, they're students, they're 

children, and they... or adults, or whatever, depending on the level of the school, and 

that... that you have some of the similar problems in... in that school that you have, and 

yet you're lulled into... there's the... the lulling into the sense of, "Well, it's obviously a 

religious school, obviously it's better." So there was some of that. There was also the 

fact that... that we didn't agree doctrinally with... with CTS and we were concerned, 

"Well, what doctrines will be taught that we don't agree with, and therefore...," you 

know, "What problems are we setting ourselves up for?" in that respect. So, there were a 

whole lot of uncertainties and... and... and concerns in that area. But we prayed about it 

and felt, in spite of... of it all, that it was the best alternative. 

6FP: couldn't go back to public school, because we were afraid he 

200 would be even farther behind. And to have him have to go back to fifth or sixth 

grade was, we felt he was getting older, he was already older than most 

everyone else anyway. He started at the time when... you had to wait another year. 

_MP: 

1196 

0FP: 
1197 

Int: 
1198 

0MP: 

1199 
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Int: Here's a question and... and this isn't the main focus of what I would... you 

^ 2Qj know, what I'm really searching for in my research, but I think it will help us 

get to some other things that are important. Obviously, there were already other 

people from your... from your faith that were in this school. Did their testimony prior to 

enrolling _M 122 assure you that their doctrine had not been changed, or did you get any 

feedback from them at all, concerning their... the doctrinal questions? 

0F^P. I don't remember. I guess you have to understand that just because somebody 

II202 else is doing it is not... was not our motivation. Anywhere along the lines. 

Int: Sure. 
1203 

I^p. Just because rjMP may have been on the school board and had his children 

1204 'here... riMP raised his children very differently than we raised our children. 

For instance, he would take his kids to the movies. We didn't take our kids to 

the movies. I remember one time we took our kids to the movies with T^MP and saw 

movies and previews that we said, "Wow, we're very, very lucky." TIMP raised his 

children differently, and even though we were in the same assembly, there was a 

difference. And so, just because T]MP did it was not a deciding factor with us. 

0PP. But TIMP did address that with us. I don't really remember... he did address 

^205 that... 

BMP: ^ think he soothed our fears to some extent. 

11206 
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0pp. Did he bring up the... If you raise them in a sheltered environment? Maybe it's 

^ 2Qy not significant at this point. I think his openness with me, saying, "0FP, you're 

not able to do it." I was able to hear and respect that, yes, I cannot do it. I don't 

know what we can do, but I can't do it. And... and I don't think we were entirely turned 

off with... with the interviews, either. I felt like, whenever we went to search out CTS, 

that they offered some hope that, even if he had a learning disability, that they would be 

able to work with him and he could fit in to the classroom. What? 

0MP: ^hy did you feel that if he had a learning disability he would...? 

t208 

0pp. Because of the individual attention and because of the wide range... that was 

^ 209 there, that if he... I guess I thought even in my mind that if he wasn't 

seventh grade material, they could even put him in their sixth grade and it 

wouldn't be that big a problem, it was a whole new environment. 0M122 went from 

being the only kid at home, in the classroom, for three years, to going into a combination 

of seventh and eighth grade, with twenty-eight students. And so it was a big change and 

contrast. Do you want to address it? 

BMP: Well, I think there's also something we discovered at that tiiiie, also. It was 

^ 22q maybe not a major factor, but a factor, and that is the social interaction that 

home school has, the lack of social interaction. I realize that some home schools 

have associations, and they get together on a frequent basis. And there was a little bit of 

it here, but there wasn't a lot. And so, we felt that 0M122 was being hurt socially by 

home school. I don't know that it was the overriding factor, but it was a consideration 

when we decided to put him back in... into a classroom. 
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0pp. Well, and especially because he was only home with me, and I was in deep 

^ ^ depression, and I was sleeping many, many... it wasn't healthy. 

I... I think we've dealt as much as we can with your expectations prior to 

^212 snroJliiig CTS. Without my asking any leading questions at this point, reflect 

on the changes that took place, positive and negative, reflect on why you 

continued to choose CTS, because as he got older... you know, just reflect on... on how 

this change was compared to the other experiences that he had been through at that time. 

0pp. Seventh grade, first year at CTS. Twenty-eight students in the classroom. 

^213 0M122's work load now shifted from trying to work all day to working all day 

and all night, virtually. He still had much work to do. And so he had four and 

five hours of work, almost every night. So there still wasn't any basketball time, there 

still wasn't cooking in the kitchen. So there was that added frustration: now we have the 

responsibility of homework and someone else to even report to that sees we're not 

keeping that. And so it was a stress factor there, what he had to do. But I'll quickly jump 

from that... 

0MP: Who was 0M122's teacher? 

11214 

0pp. Mr. Math. Although, maybe I should mention, he also, I believe, that year had a 

history teacher, that told a lot of jokes. And 0M122 would come home so 

happy to have learned the jokes. 
11215 

ji^t; Mr. Nice Guy. 

1216  
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0pp. Yes, Mr. Nice Guy. And I asked, "What did you learn in history?," and he 

^217 could never answer anything for history, but he could tell me many jokes. So 

that was a very negative, there at... for that time. But if we could just maybe, 

skip to March. 0M122 would come home, and he knew we were trying to figure out 

what to do, he said, "Have you and Dad prayed about where I'm going to go next year?' 

fjit; He did? He said that? 

1 2 1 8  

0PP; He said that. 

11219 

Int: of character? 

1220 

9FP: Yes, a little bit. 
11221 

Int; A little bit. 
11222 

0PP; But he knew that... well, 0M122 did not want to go to CTS. He was content at 

T1223 home. He wasn't necessarily eager to start home schooling, but 

he wasn't ready to make a change, he was afraid of it. But then by March, 

February or March, "Have you and Dad prayed about it. Do I get to go to CTS next 

year?" "No, we haven't." The next night, "Have you and Dad prayed?" And that 

continued clear to end of school. It was never, "When will this year be over?" He was 

still trusting and obedient to do whatever we chose to do, but his heart was definitely, 

"May I continue at CTS?" 
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Int: What did you thinic... In spite of the homework load... 

11224 

Qpp. He didn't know different. 

11225 

0Mp- I think what you're asking what... why did he want to... to continue? 

If 226 

Inf What provided his motivation to want to continue? 

11227 

0MP: I think that his motivation to a great extent was the social interaction, that he 

11228 

0FP: 
11229 

loved being with the... the students there. 

He didn't want to feel like an outcast. 

0MP: was... I think that there was the sports activities that he loved to... to 

^ 23Q participate in. And there's the social interaction, so even though there was the 

negative that he was not getting his schoolwork done, sometimes we'd be up 'til 

midnight getting our homework done, and wouldn't even get it all done at that time, he 

was really... as a slow student, he was not getting all the work done. Even in spite of the 

negatives, there were enough positives in the environment that... the teachers, with you 

[Int.] and Mr. Math and the... the feedback that he was getting 

0FP: 

11231 

And as far as being up late and working, he knew no different. 6M122 knew no 

different than to have a long work load. So that wasn't a factor to influence him 

one way or the other. He knew he was still expected to do the work, and if it 
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took long hours at night, that's what he did. 

But when you, as parents, when you were considering to leave... to leave him at 

CTS another year, were you concerned about the work load. Obviously, that 

has been stressful for you. 

Yes, I think that that was a negative. That was a concern. But I think we were 

feeling that he was learning. That he was... even though he may not have been, 

you know, speeding through the classes and learning as well as he could have 

been, that he was learning, and that... I guess overall, we decided that it was a positive 

influence. And still, what was the alternative: home school, that wasn't going to work; 

public school, that wasn't going to work. And so, even though we had some trepidation 

and concern about CTS, from the work load, from differences in some doctrinal feelings, 

that we felt that we would... we would continue, because, the overall experience was 

positive. 

0pp. And I think the work load continued to be a challenge, all the way... all the way 

^ 234 through. I don't know when you want to jump to high school, but I think that, if 

we were to compare high school for 0M122 at CTS to what we feel he would 

have gotten at... at Southern City Public High School, the environment was still better 

than what we'd wanted. It wasn't perfect, but we felt the influences were more positive 

than negative. He probably had a tougher curriculum and a heavier work load than if he 

had gone to Southern City Public High School. He probably would have been put in a 

slower-paced, just-push-them-through kind of class, in my mind at the public school. But 

he was still expected to get the work done at CTS. 

Int: 

11232 

0MP: 

11233 
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Ifit: Here's a question: was there ever any time — I assume BFP's health eventually 

f 235 began to get better and so on — was there ever any time during the six years 

from seventh through twelfth, you ever considered returning to home school? 

Talk about that for a second. 

0MP: Well, I think we considered it and ruled it out. No, 0FP's health has been a 

TI236 fo'" years, and continues to be a problem. I think it's better now, I think 

part of her health problem at that time was chronic problem that she's had 

forever... for a long time... maybe not forever... but it was also... she said depression, 

she was in deep depression. And we discovered that I was a great source of her 

depression, that I was not communicating with her as I should, and so therefore I learned 

that I was part of the problem, and so 1 determined to... to... to eliminate some of that, 

and to communicate with her more and so that helped her grow out of her depression. 

But was there ever a consideration to go back to home schooling? I think we may have 

considered it, but I don't think it was a serious consideration. 

0pp. I don't think it was a serious consideration because, at that point, I decided the 

^ only curriculum I would ever try for home schooling was the American Home 

Schooling. I felt it was the best I could see. And as long as 0F1I2 was in public 

school and we were going to keep her there, we couldn't do American Home Schooling. 

So she didn't graduate until '92, and by then, we were becoming at least comfortable 

enough with CTS and how he was learning, that although the opportunity at that point 

became available, we still didn't do it. 

BMP: biggest negatives of CTS is fundraisers. It seemed... it seemed to 

II238 consume a lot of the weekends were... were car washes. 
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0FP: didn't know that he had the option. And there was a car wash every 
f 239 

weekend. 

0Mp- It... it seemed like there were car washes all the time, or Trash-a-thons, or... or 

^ 240 magazine sales. And that got old, after a while. It... it consumed a lot of our 

time, a lot of our weekends, so the weekends were not available to do other 

things. 

0pp. And yet, I saw a side of 0M122 come out with fund-raisers that still just leaves 

^241 reluctance to knock on a door, or to approach someone, 

or to make even a phone call, although he's not eagerly doing that, whenever it 

came time for a task, he... and I still saw the obedient spirit that I was grateful for, and... 

and the desire to... to do well, and it was something he thought he could do. 

Int: Personal responsibility? 

11242 

0pp. Yeah, personal responsibility came out of that. So that was a positive part from 

11243 • ' the fund raisers. 

jnt; About the fundraisers, let me just clarify: Your main concern was time it took 

H 244 away from other family activities. Is that correct... ? 

0MP: I think that that was the main concern. 

1245 

0pp. At times, like with the magazine sales, his work load for the night was enough 

„ ̂  , that, to be able to be competitive, he felt he had to take time to do the magazines 
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and he couldn't do the homework and keep up on it, too. And we still felt homework was 

the top priority. 

BMP: those weepies were more important to him. 

11247 

0pp. And... and one feeling I felt we did, we switched 0M122 from an emphasis on 

„ --o home, to school. And so 6M122 therefore still didn't learn how to incorporate 
1 ̂^+0 

home and school. 

[nt; Explain that, please. 
1249 

0FP; Well, to get the work load done, 0M122 didn't do chores. And he needed to 

1250 , leam... 

BMP: There wasn't time to do both. 

1251 

0PP; He couldn't... there wasn't time for both. And so then we put a lot of emphasis 

on, OK, you have to get the school done, and he still wasn't a part of the family 

in helping to do things around the house. 
1252 

jnt; It looks as though... just a question out of curiosity, and it isn't part of the 

^ 253 informative to me real quickly. Was... Just real quickly, off 

the top of your head. How long do you think magazine sales last... lasted each 

year? 

6FP: 
1254 

A week. 
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Int: Yeah. 
1255 

0pp. A very long week! 

11256 

Int: NO' I--- It'd just be interesting... It'd just be interesting if, to you, it seemed like 

1257 , longer. 

Qpp. A very long week. 

1258 

Int: Yeah, yeah. They're only a week long. OK, that was just for fun. OK, this is... 

„ this is interesting to know. We're... OK, talk about taking time away from 
11 

family time. It was partly a function of fund-raisers, partly a function of the 

work load. You obviously discussed that among yourselves as a negative. Did that ever 

cause you to consider... again, as far as you felt at that time, there were no other 

alternatives, you'd ruled out home schooling, you'd ruled out public school. 

0PP; I don't remember any, do you [0MP] remember any? 

11260 

9MP- Well, I guess we had resolved ourselves that there really wasn't another 

alternative. But the negatives of CTS were not overriding. We were beginning 

to be more comfortable that you weren't out to totally indoctrinate our kids in 

the wrong way, that you were considerate. I joined the school board to be more involved, 

9FP was there at school, in the school library, to... and had interaction, and saw what was 

going on. So, we wanted to be involved, because we were... we wanted to know what 

was happening in his life and... so I think it began to be more positive overall. 
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9FP: Yeah, and... and the Hbrary became a positive for me, it helped to get me out of 

262 house, away from the concerns of caring for your mom all the time... a care

giver. It helped me to... to see what CTS was like, and to be able to sit it on 

Chapels, and see what they were being taught. I appreciated the freedom to be able to 

drop in to class and observe at any time. I always felt welcome, I didn't feel like I was... 

anything was being hidden from me. So that was a very positive feeling for me. And... 

and it helped emotionally for me to have something to do that I felt good about. It helped 

me with my depression, so that added to a positive feeling about being a part of CTS and 

working with it. 

Int: This is maybe tangential, but can you think of a time... you mentioned 

1263 monitoring chapel. Can you think of what it was that made you decide, "This is 

not going to be a threat to 0M122 doctrinally"? 

0MP: ^ don't think that there was a single point in time that we felt that. And still, 

„ „ , . there was a small concern that... that was there. But I think that there was a 
1 264 

large overlap in our... in our doctrines and our beliefs. In all fairness, there's 

probably more overlap than there is disagreement, much more so... so, I don't know, I 

guess we were lulled into the sense that it wasn't that big a thing, although we needed to 

be careful, there was not... I don't know that I... 

Int: We know that 0M122's reticent, so you probably didn't get this from feedback 

f 265 fj-Qui him. How did you arrive at that? 

0PP; I think 0M122's reticence was also part of our fear. If it had been a problem 

m with 0F112, we would have heard about it, because she would have held those 
1 266 
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emotions until she came home and... and told us. 0M122's quietness, we would have to 

ask. And... and I really don't know how we found out, other than asking. Or 

observing. 

0MP: Well, you went to chapel a number of times. 

11267 

0pp. Yeah, but not all the time. 

11268 

6MP: No. But enough sampling that... 

11269 

0pp. I had samplings enough to at... at least try to be comfortable with it. And then 

we had other families where their children were more talkative about. So often 

times, I would get the feedback from the other parents, rather than... 
11270 

jfit; Other parents in your church. 

1271 

9pp. Mm-hmm. Other parents in the church would get it from their kids and then I 

could ask 0M122 about it, and he would say, "Oh, yes." But it didn't come first 

hand from 0M122, it wasn't his nature to share it. 
11272 

Inf We haven't... other than the work load considerations, we haven't talked too 

much about how... about 0M122's CTS experience in terms of the long

standing learning challenges that he'd had. Can you talk about that a little bit? 
11273 

0FP: 

11274 

I still wonder who 0M122 is, how he learns and... and if we've really worked 

with him to help him to overcome or to... to be what he can be, or is this just 
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0M122. There are parts of it that I think will always be a struggle for him. I think Mr. 

Math was a very good math teacher. I think he was very, very patient with 0M122 and... 

and times 0M122 seemed to grasp the math, and I thought we were headed on the right 

track, and then the next week he might not have remembered any of it. And it would just 

be starting all over again. Part of that may have been from keeping him up so late 

without a lot of sleep, he just wasn't really retaining it So I don't know if the way we 

chose to approach his work load sort of compound it yet for him or not. I think you [Int] 

were very patient with him. I remember the summer that you... you had him as his 

own... the only Spanish student. And you went over the whole curriculum for him 

again. He needed that, he needed a lot of repetition to get something. He would not have 

gotten that, I'm confident, he wouldn't have gotten that in the public school or anywhere 

else. And I... I really appreciate that. To see you [Int] and Mr. Math have the... the 

patience and yet still try to help him. So it helped soothe my feelings that... we'll just go 

on this way, but there was that lingering doubt: "Does 0M122 have a learning disability, 

that somehow we need to address, and has it ever really been... been addressed?" It's 

still a concern for me, even with him in college. 

jnt: OK, talk about writing. 

11275 

0pp. OK, I... I felt like... one of the., my negative feelings towards CTS was that 

^ 2yg 0M122 did not learn how to write. I was disappointed that he never did a 

research paper, and so there were some skills that he's really lacking, and that.... 

It is a real challenge for me to know how to help him with college. When he did his 

placement test to go into Community College, he didn't he didn't even score well enough 

to go into 101, right? He did 100. And he had to repeat 100. So that... that over the 
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rough start, it may be more so in my mind than his mind. I don't really know how he 

feels about that, but I was wanting it to be a chance for him to see that he could succeed 

in a new environment and he still struggled. And that wasn't the only course that he 

repeated, do you remember what else he repeated? But I think a lot of it was just a real 

struggle in... in knowing how to formulate his thoughts and get it out of his head to other 

people, either verbally or on the written page. 

0MP: 'ft not just CTS. That's just part of his learning, that he hasn't learned that 

11277 yet. 

Ijjt" I liked how everything we have talked about is a combination of both... 

H 278 problems at CTS, and we have taken some measures to try and change... 

improve that. 

0pp. Well good. In all honesty, I don't know where 0M122 could have fit a research 

^ paper in, with the work load he had. You know, it.. .it was almost a relief that 

he didn't have to do that, too. And I wished he could have done maybe even 

book reports or reviews of that nature. 

0MP: So talk about college. As 6M122 progressed from CTS to college, there was an 

^ 280 adjustment period. There was not the., you know, college is different than high 

school. Teaching methods and assignments and assuring that you will get your 

assignments in and the responsibility, I guess, is what I am trying to say. Now, we chose, 

because 0M122 is... is a slow learner, to start him off with few hours. I don't remember 

how many. Did we have him... was it six hours that we... six semester hours that we had 

him starting off with? 
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0FP: didn't want him to... 

1281 

0MP: The job during school, to work. So we started him off slow, and increased his 

„ hours, and he did have to repeat some classes. English class that he has 
]| LOL 

progressed where he's taking English 100, English 101, and passed both of 

those. In the particular curriculum that he's in which is a computer curriculum, that's all 

the English that he's required to take because this is not a bachelor's program, but rather 

a two-year program. He still has to take technical writing which... he is progressing, he is 

making... he is learning... some progress in college, even though there is some... some 

questions that we thought that he might fail some classes. 

Ijjj. Last... last round of questions. You've sort of covered this as we've gone along 

„ more than the other interviews I have done so far. But looking back now in 
11 

retrospect. Again, focusing on your decisions and school choices as you made 

them at the... at the time, can you talk about high points and low points. You know, 

what were the best decisions, what were the worst decisions, and also in conclusion... 

Paicnis in this community, with the choices that are available at this community... 

Without naming, you know, individual schools, talk about what advice you would give a 

family considering school choice for their children, and so on. Does that make sense? 

0FP: Well, that is big good question. 

1284 

jnt: High points and low points. 

1285 
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Well, I want to discuss more of the choices. 

OK, discuss the choices. 

I guess I feel, you know, we chose, in summary, we chose a different path for 

our daughter than we chose for our son. And I guess we're convinced that each 

child is different and each family is different and that the choice can very well 

be on an individual child basis depending upon the needs and the abilities and the options 

that are available. I wouldn't belittle the... the fact that a parent thinks a public school is 

right for their child. It veiy well may be right for their children and for their... their 

belief structure and for their... their... what... what they feel is right. And home school. 

There may be some children that thrive in home school. 

0PP; And some parents. 

11289 

0MP: some parents thrive in the home school environment. And some in the 

H 290 I'sligious school, like CTS environment. I think that it... it needs to be 

individualized for each student. Within our family I wish we had the... the two 

different choices. And we felt both of them were... Overall, I guess, in retrospect if we 

looked back we felt that both of them were successful. Both of them... For our daughter, 

0F112, that it was successful in the... and good for her, the choices that she took. For 

0M122 we... in retrospect, I think it was the best choice. I think to end up with CTS I 

think was a good choice and that he did learn. I don't have a lot of negatives that I feel 

about that. So, the individualization of choice is we're convinced in our own minds, that 

that's the way it needs to be. 

0MP: 
11286 

Int: 
11287 

0MP; 

11288 
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0PP; I agree with you honey. Well, maybe I'll go ahead and talk about choices since 

^ 29] that is what 0MP talked about. The individual choice I think is important. 

There needs to be that choice of the parent as well as the child, but still looking 

out for the child's best. And I think also people need not be afraid to make a change. IF 

you see you are headed in the wrong or certain direction and it's not best then... I can 

now say, go for it. I did that very reluctantly every time we changed, but I now feel 

that... that change is... is crucial. That the minute we see that an area needs to go a 

different way, we should try at least, you can always go back to what you did, it wouldn't 

get any worse hopefully than what you have. A high point... I think hearing 6M122 say, 

"Have you and dad prayed about it?" was a confidence factor. That... that really was a 

high point. It was a blessing to me that he didn't hold home schooling against me and yet 

he was comfortable with the change. High points in seeing them happy with the grades, 

0M122 especially. There were times when he'd come home with the scores he'd gotten. 

He did well in Bible and... and we were grateful for that. And... and I felt that Bible 

should have been a high point, it should have been an emphasis for him. I think that the 

values should be a high point in people's lives. 

We really haven't addressed the spiritual benefits of CTS, and I don't think we 

ought to minimize that. I don't want to slide over the fact that there were a lot 

of positive values that were taught there that were... were good. 

Well, even in the home school curriculum, there some values... 

And the negatives of the public school is that those values are not taught. 

And... and we felt that 0F112 grasped those values even though it was not 

GMP: 

1292 

0FP: 
11293 

BMP: 

11294 
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taught in the school. Again, the individualization that each child is different and we felt 

that... she's a committed Christian, studious and spiritually minded, and yet she went to 

the public school. Would 6M122 have been as spiritually minded as he is, and... and had 

the values that he does today, if he had gone to a public school? Well, we'll never know. 

But we feel that it was still positive in CTS that he learned good values, and that is good. 

I don't want to diminish that at all, Int. 

0pp. And I don't want to diminish that no matter what school you do, the parents 

„ have a responsibility in being a factor in it. Even when 0F112 was in public 
II 

school, I tried to go and at least see a feel for it. We were even on the PTA in 

kindergarten. We felt from the very start that the parents should have an involvement and 

try to work with the teachers and the curriculum. That's our value and expectation that 

we... we grew up with and we expect that whether we are doing that at home or in a 

public school or private school. I think that we have a responsibility to teach the spiritual 

values, too. We aren't going to turn that over even if we send our kids to a Christian 

school, or Christian university, or whatever, that there's still that responsibility that... 

that God will hold us accountable for. 

Would you say you had that conviction prior to home schooling, or did home 

schooling significantly clarify that conviction, that God would hold you 

responsible to teach Christian values and principles to your children? 

Well, I've had that all along in my mind, that's why we were troubled by 

Halloween in the public school. 

Yes, I think that we... we were convinced that we had the responsibility for the 

spiritual values. I think one of the things that we were... that was pounded in us 

Int: 

11296 

0FP: 
11297 

0MP: 

11298 
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educate the children, which is a slightly different... not just in spiritual values but in 

education itself. And... and I guess I have not been 100% sold that I have to be the one 

that provides the education. That others can assist in the educational process and... 

and... and in that sense, that... that if we are the watchdog, so to speak, to make sure that 

the child does get the education, we are ultimately responsible. 

You showed that early on by taking on the role of the decision maker. 

I was thinking back to — I don't know how relevant it is — but your mom was 

a teacher. She taught until the... till the... your folks got married and then your 

dad taught for a year and so they dealt... you went to college, so you... you had 

a confidence factor built in there. Grandpa and one of my aunts were one room school 

teachers and although they didn't have a lot of formal education and in the time frame of 

when they were teaching in those classrooms, there was a... a confidence factor, too, 

that... that they had been able to... to teach in a very difficult situation multi-grade 

levels. And I felt like they were the support of it, in what we were doing. And so even 

though were the people in our lives that weren't open to home schooling, there still were 

the people that would be a confidence factor... the negative of what we were getting. 

Int: 
1299 

0FP: 

poo 
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Interview with iota Family 

Int: We're going to start back with the lota's oldest child iMI 14. Talk about where 

^ J he went to kindergarten, his first change which I believe was sixth grade, then 

seventh grade, and then the home schooling/middle school. 

^pp. iM 114 was our first child and when he was starting school we lived in 

^ 2 Mountain State, and he went to a small rural school in Dogie Town about 

fifteen miles from town out where we lived. It was a small country school that 

had grades one through six with three classrooms and three teachers. His kindergarten 

year he had to be bused into one of the other larger schools for kindergarten, and he got 

first, second, third, and most fourth grade at Sunnyslope ****. In the middle of fourth 

grade or toward the end of fourth grade we moved to Southern City and he went to 

Southern City Public School T school the rest of the fourth grade year and his fifth grade 

year. There was quite a change in atmosphere from the move. Like I said the Mountain 

State school was a rural school that was small. There were a lot of kids that lived out in 

the country and was a tight knit community. They mostly lived on farms and had chores 

to do when they went home, and it was a highly disciplined group of kids from good 

homes. He did very well, he made good friends and academics and the school structure. 

We were very pleased with his going at that point. He was in the top part of his class and 

many of the classes were combined classes, which was very good for him because it 

exposed him to the things in the higher grades. If he was in fourth grade in the 

fourth/fifth combination then he related to leam the things that the fifth graders were 

learning and this idea. When we moved then to Southern City he was pretty much agreed 

with **** that lived in town. Many of them were transients that hadn't lived here 
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because of the military base. It wasn't a small community like he was used to. He did 

make friends well but not good friends that were lasting friendships. When he got ready 

to go into the sixth grade we decided to enroll him in Christian Traditional School. For a 

couple of reasons. One was it being a smaller school and the families were more intact. 

Which I thought would be closer to having his use to coming from Mountain State and 

there were many of the kids at our church that were going there and it would provide 

friendship with kids he already knew and companionship there. Plus we were anxious to 

have a little more of his spiritual training revolving in spiritual training in our home. We 

thought we'd give the idea of a Christian school a try. Sixth grade worked out well for 

lM114. He had Mrs. Cunningham as a teacher. He was one of the Valentines favorites 

and he did well in sixth grade, however, we didn't find the curriculum as challenging as 

he was used to, probably from his experience in Mountain State he was a little more 

advanced possibly than the kids here. Then he went to CTS for one year. 

iMP: I think the motivation to transfer from the public to CTS in sixth grade was he 

^ 2 did have a number of the church people, the church class had their friends at 

CTS. We thought it would be a good opportunity, good experience there. A 

***** meets in the small rural school to the bigger town in Southern City, the military 

influence, the transient families, working mothers, different things that we saw evidence 

in iMl 14's exposure to the Southern City public schools. And as the close of the his fifth 

year that we decided that a change was in order. We saw a bit more structure. The 

atmosphere, however, religious, attitude that's good at CTS. So that was the 

contributing factors to go to CTS in the sixth grade. Some things that iM114 didn't seem 

to be having his needs met in the area of wanting labs and the sciences as well as he 

wanted the a... do the drums, be part of the band and be in a more athletic environment. 
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It was on that decision that we did let him go back to public school during the seventh 

and eighth grade. It was a fairly good experience. He did quite well in school. The was 

some influences there that we were not happy with. **** friends that we did have to step 

in intervene but nothing life threatening or super, super serious. So the public experience 

wasn't that bad, but it had some limitations too. One of the red flags we saw waved in 

iM114s' middle school experience was a greater introduction and acceptance in some of 

the humanistic programs such as [?]. 0MP and I got a hold of the teachers manual and 

went through part of that ***** also did some investigations and we actually requested 

iMl 14 be omitted from one hour of the classes that seemed to initiate some of this 

philosophy, humanistic philosophy and be given ****** ****** assignments and they 

did accept this and we felt a lot better about it and he excelled. I offered to the teachers 

and the office people and that worked out well. Towards the last part of his ninth grade 

which was actually occurring in the high school at Southern City Public High School. 

My job situation changed, we did close the business in Southern City, and had 

opportunity to go to Coastal City, Big State, and do some work there. That move was 

made in March, the last part of March. So I did take him out of the ninth grade at that 

time. In fact prior to that, iFP can expound on that. That we made decision to bring the 

kids out of public and do some home schooling. When we went to Coastal City the kids 

were away from their friends, but it gave us a time as a family to bind closer together and 

we did home school there. We used the A.C.E. curriculum, which the kids were able to 

accomplish in shorter periods of time, shorter than the regular school day. There were 

opportunities for them to help me on the job and also then iMl 14 did get a job with a 

English bom ship maker from South Africa. He did start working for him. This gave 

him an opportunity to use this funds and others that he had saved where he did buy his 

vehicle. At right around his sixteenth birthday there in Coastal City. 
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iFP: When iMl 14 started his freshman year at Southern City Public High School, it 

^ ^ was the year that we decided to home school all of our children. However, 

iMl 14 had enjoyed playing in the band, and playing football and other activities 

in middle school. So he wanted to continue these activities at SCPHS. So he did start his 

freshman year at SCPHS, and he played the drums in the marching band, played on the 

football team, and did some of the activities in every part of the year. However, 

somewhere around the end of the first nine weeks or possibly the end of the second nine 

week period, it was a mutual decision that he would come home and home school with 

the rest of the children, which he did. And then towards the end of that year, in the year 

when we went to Coastal City and stayed for the rest of that year and then all of his tenth 

grade year. iMl 14 did well at home school, although being a social person he did miss 

the contact, but we did try to provide other social outlets for him. He played on some of 

the community teams and things like that. And then when we moved to Coastal City he 

had the opportunity to work, and it worked out well with him. But it was a major 

adjustment for all of us to deal with this kind of thing. When we came back from 

Coastal City he enrolled in **** continuing with the A.C.E. curriculum. They had a 

learning center open here and he went there his junior and senior year. Graduated from 

there, played on the basketball team and it was a good experience for him. He was able 

to continue working some with his dad at Wal-Mart at that time. After he graduated from 

A.C.E., it was his high school diploma. He had decided he wanted to go to Community 

College and explore the nursing program. He took the entrance exam there and made a 

99% on it, which is very rare. So we felt like he had done well in his education to be able 

to score that highly on the college entrance exam. He did complete the nursing program 

at Community College. After the first years were pre-requisites and the second year he 
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got an LPN and worked in the hospital as a LPN until he finished his third year. Toward 

the end of that third year in March he got married, so he was very devout in finishing his 

last year of school. He did graduate with the RN degree and worked at Southern City 

community hospital as a RN in, first the emergency room, he did go up to ICU for a short 

time. A couple years after that took classes one night a week from the University of 

Phoenix and received his Bachelors of Nursing degree about a year and half ago. Now he 

has an administrative position at the hospital, where he is a pre-hospital coordinator for 

the entire county, and he at this point is considering, but he doesn't when yet, taking 

courses toward his Masters degree, possible in Business Administration. So he has done 

quite well to be 25 years old and were proud of his accomplishments and think his 

education is *** as it was served him well. 

iMP; Just to recap on iMl 14. He went through a number of gyrations. It turns out 

^ ^ not as much as our other kids. He went from public to CTS and then back to 

public, and then finished up home school. During these transitions we..., this 

was our first time child, we were learning many things. We had some concerns along the 

way. I think most importantly our focus of understanding what was important to him and 

what was important to us shifted when we left CTS, we decided he needed a little more 

activity sports-wise and the extracurricular band, and science labs, and that seemed to be 

important as far as seventh and eighth grade and when he started high school he 

continued band, but we had more concerns as far as humanistic natures, and we just felt it 

was important to kind of refocus spiritually, take a little more control of our kids' 

education. So we did shift them all to home school, after his first quarter in ninth grade. 

So this became a priority. He was a pretty resilient child. He was an easy learner, and a 

good achiever, and he was always busy. He could do things quickly. So the A.C.E. 
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curriculum kind of fit his schedule. Plus it gave him more time to do other things, and 

that's kind of where the focus was, I guess, in the tenth grade where we were in Coastal 

City, where he had plenty time to work. However, when we came to Southern City and 

finished tenth, eleventh, and twelfth with the A.C.E. program. Their academics were 

definitely a consideration, in fact I remember going home and talking to the Community 

College counselor about they would accept his private school credits and he took his 

exam and did quite well. He was also able to work Wal-Mart 20 hours plus per week. I 

think it just kind of fit his personality. He wanted to continue and do good in school and 

get academics, but he also wanted to have time to do other things. With the A.C.E. 

program he had minimal homework. So that was all accomplished during the school 

hours. 

j^pp. iM224, our second child, he's two years younger than iM114 and when he 

„ , started to school we still lived in Mountain State. He started Head Start when 
1 o 

he was four because he had a speech problem. He was difficult to understand 

his speech, and he had a stuttering problem. So he went to one year Head Start with 

some intensive speech therapy that was very effective made his kindergarten year much 

easier. We were concerned socially as well as academically if he didn't get his speech 

modified before he started school. He went to kindergarten, first, and second grade in 

Dogie Town, Mountain State. First and second grade in the rural school that iMl 14 had 

gone to. Excelled and was in the top of his class with grades. Made good friends and 

****. iM224 was a good student. When we moved to Southern City he was in the last 

half of his second grade and he went to Southern City Public School T with second and 

third grade and again did very well there and made good friends. Fourth grade was the 

year that he went to CTS. Many of the same reasons that we stated for iM114, a lot of 
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the kids from our church were going there and being a smaller school that emphasizes 

family values more, was more in line with what he was used to in Mountain State and we 

were hopeful that he would make good friends and enjoy the experiences that we had had 

in Mountain State in a smaller, closer knit school. He did go back to public school in 

fifth and sixth grade for some of the same reasons we mentioned with iM114. There 

were some concerns with some of the spiritual doctrines were being taught that we had 

differences of opinion about. There again we didn't feel like academic challenge was as 

much there as it was in public school; they're able to provide the classes and put the kids 

that learn easier, give them more challenge. Where in a smaller school they just don't 

have the facilities to provide that and do that sort of thing. He went back to public school 

for fifth and sixth grade. This was at Southern City Public School V. We had moved to 

another school district at this time. We bought a house instead of the one we were 

renting. So he was going to Southern City Public School V and did very well. When he 

started seventh grade was the year that we had decided to home school the children. So 

he started home schooling in seventh and eighth grade. When he got to high school he 

wanted to take some mechanics classes at the high school. So he enrolled in SCPHS for 

four hours per day. That's the only way they would accept him, if he came four hours. 

So they could get their state money, considering him a full-time student. So he took two 

hours of auto shop and some typing and drafting classes, which were very good for him 

and things that we couldn't offer him at home. Then he came home about noon and did 

his Christian academics studies with the A.C.E. curriculum. He did quite well at that but 

it made a very long day for him. He is a child that is very self disciplined and active and 

does well in what he does but it was a challenge for him to get those things done. But he 

did enjoy what he was doing. Was motivated and because of this he was able to graduate 

in three years. Because he had several credits from going to two schools. His junior year 



384 

he went to the Academy of Christian Education school rather than home schooling and 

was not able to go to SCPHS that year because of their policy that they wouldn't allow 

kids to leave the campus in the middle of the day. So he went full time to the Academy 

of Christian Education and graduated at the end of his junior year because he had enough 

credits. 

iMP: expressed that he was a high energy, highly motivated child. He always 

^ y had projects going and so right after he finished high school, he went right into 

Community College. He did a lot of the vocational arts, as in computer drafting 

and technology courses. But realized it would take a little bit of English and some other 

courses to get his Associates degree. He did very well there. He had a 4.0 average until 

he got a B in accounting. Which kind of ruined his day, but he got over it. He did get an 

associate of arts degree, he also is a state certified welder, and in fact I think he got two 

associate of arts degrees. After that he had his own business for a period of time. It was 

less than a year, I believe, and he had a real education dealing with the reality of people 

and their lack of payment on time and how to order things and set up an accounting 

system, and this worked out very well with him. He did get tired of it, plus it was not 

paying that well. Even though he did get his self ***** and everything it took to be in 

business, which was an education for him. He went to work for the company that I was 

overseeing at the time. After being self-employed he went onto construction, *** 

construction. Which he had done this off and on all of his life, since I was in this area of 

work quite a bit. He did this for about a year and a half as a foreman, then went to 

superintendent. Had some real eye opening experience in dealing and managing people. 

There again people aren't what they always as they should be, or what they think they tell 

you they are. They wouldn't show up for work or there was disputes on the job which 
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had to be solved. He did very well with this and he had completed this project 

approximately two weeks ago as of this recording and now he is planning to go back to 

school and do some pre-engineering courses up in Farm Town, Divide State, and then if 

everything goes well he will enter the final year or two to get a four year BS degree in 

engineering. 

jnt; I have a question about iM224 and some of this may be different from what we 

„ „ did the first go around, but it' jumping out at me this time. I'm noticing. All of 
*1 o 

your decisions for iM224 were basically the same as for the rest of the family. 

When they went to A.C.E., he went to A.C.E.. When they home schooled, he home 

schooled, with one exception and I need to hear your thinking on this. When iMl 14 left 

SCPHS to go to home school full-time the concern that your expressed was two-fold. It 

was partly because of the humanistic influences in the curriculum and secondly, the real 

possibility of negative social influences. What made you think differently about iM224, 

allowing him to go half a day to SCPHS during that time? After he had already done 

some home schooling? Now I understand that mechanics was a draw, but talk about how 

you thought about those particular issues in terms of letting him go back to SCPHS. 

j^pp. Well, there's a difference in personalities in these two kids. iM224 is a very 

^ g focused child; he likes socialization, but he's not as socially motivated, as 

socially influenced as iMl 14 is. That's one reason we did do the English and 

history curriculums here at home, especially because we didn't want him involved in 

some of the literature and that kind of things they have at the high school. He was really 

focused. You see in the auto shop you get a lot of tough kids in there, you know it's not 

your cream of the crop, generally speaking. He would come home rather disgusted with 
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some of those kids sometimes. They played their rock music. Yes, there was definitely 

an element he had to deal with. It was less than desirable. But iM224 was focused and 

that didn't affect him. It disgusted him, but it wasn't a temptation to him. Instructors 

there were very supportive of iM224, and appreciated having a serious student in their 

classes. They gave him a lot of attention and a lot of praise and he kind *** a lot of the 

other kids. So it turned out to be a very positive experience for him. Not that iM 114 

couldn't have handled it, they're just different kids and you have to know your own child 

to make those choices. 

iMP: pretty much my thoughts too. I think that we always had our tongue 

^ jQ between our teeth a little bit whenever we decided to let some of our kids go 

back and be a little more exposed to worldly influences. I can remember when 

we decided to let iM224 go back and to do a part day in SCPHS that we were a little bit 

apprehensive. We had a pretty good feeling about it and I kind of felt it was good for him 

to have just a little bit of a third party exposure away from the home school, out of the 

protective environment. I think the timing was right. I think being gone for those four 

hours a day provided that without getting in too close to their ************** 

tFP: iF 134 is the next child. She's our third child and the only daughter. She was 

^ J J four years old when we moved to Southern City. She went to Desert Bird 

preschool, so she could meet other kids and kind of get a little socialization 

going. It was a three day a week program where the parents were active and service 

volunteers. It was a very good experience for her. She went to kindergarten at CTS the 

same year that iMI 14 and iM224 were at CTS. It was very good year for her, a very 

small class. Mrs. Eagerness was her teacher and then the first and second grade she went 
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to Southern City Public School V. Mostly because the other kids went back to public 

school and it's better to have your kids all in the same school with the vacation schedules 

I guess, was probably part of our reasoning there. Her first grade was a lot of basic stuff. 

I didn't appreciate the teachers' attitude toward iF134. She had childhood *********^ 

those were not met by her teacher. Second grade was a good year for iF134. She had a 

teacher that was interested in her and tried to encourage her and keep her feeling good 

about her self and motivated and helped her succeed. However, there was some 

influences brought on by the counselor as they were introducing some of their humanistic 

attitudes in the schools. In one instance in particular that I remember towards the end of 

the year that was a definite eye opener and played a heavy part in our decision to 

withdraw all the kids from public schools. iF134 brought a little worksheet paper that the 

counselor had brought to their room and was explaining to the kids and it showed 

pictures of various scenarios of a family. I remember one was a man on a ladder painting 

a house and one was a family boating, one was a family sitting around a dining room 

table. They were supposed to mark which of these instances would be a good idea or not 

be a good idea for a person to be drinking alcoholic beverages. That was very astounding 

to me when I realized that the school was teaching my second grade daughter that it's 

okay to drink alcohol because that is not been something that our family has participated 

in. So it was just a very bold experience for me of a subtle teaching that they were 

teaching my child. I thought it was frightening, so that was a major reason for us to 

withdraw the kids from public schools and home school them. At that same time my 

brother had started home schooling his children using the A.C.E. curriculum and he had 

done a lot of research in this area. Events to a lot of opening our eyes to the humanism 

that was creeping into the schools, which we already experienced with iMl 14 at middle 

school. So she was home schooled her third grade and fourth grade was also home 
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schooled in Coastal City and then me moved back and she went in fifth, sixth, and 

seventh grade using A.C.E. curriculum to an A.C.E. school, Academy of Christian 

Education. Those were also good experiences for iF134. I had to work on her reading a 

lot when, the first year I home schooled her third grade I was also home schooling iM344 

as a first grader and going through the reading program with him; we invited iF134 to 

join us on that lab to help me teach him and in the process she learned a great deal more, 

about how to read. Reading was still a problem for until probably about third or maybe 

fourth grade. She was reading the book Heidi and she got so involved in the story that 

she realized that reading could be quite fun, and since that time she's become an avid 

reader and has enjoyed it a great deal. 

iMP: '^he last part of her third grade year that we did go to Coastal City and 

^ J 2 when iM344 started reading program in the first grade, iF134 was in the fourth. 

She did his reading program along with him. It was my memory that she had 

been taught a word recognition type program and I felt this was probably her failure to 

read, plus we had a friend that was an optometrist down in Coastal City. He examined 

her and was very sure that she had some dyslexia there. He gave her some exercises to 

work through this and her reading ability increased greatly during her first six to eight 

weeks of her fourth grade year, using the phonics base A.C.E. type reading programs. 

One additional side note: when she was in public school the first two years, (first and 

second grade) she had brought a book home that about Jack and the giant peach or 

something of that nature. James and the Giant Peach and 1 did examine that book and 

find it very violent and I thought it was very inappropriate for a first or second grader to 

be working through that type of material. 
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iFP: When iF134 started eighth grade we totally withdrew from the A.C.E. 

^ curriculum and the school she'd been going to. One main reason was because 

of the administration over at the school had changed and we were not happy 

with the way the administration was handling the new school and CPS bought the 

Academy of Christian Education and they changed many of the regulations and the 

policies that had worked in the past. We just thought there was that much less structure 

and there wasn't the respect from the children. Plus I was beginning to get a little 

disillusioned with the A.C.E. curriculum in the upper grade. I think it's probably not... It 

wasn't our choice for our children in the upper grades for iF134 and iM344. iMl 14 and 

iM224 had gone through it and although they learned, as we thought about it and got 

more acquainted realized that there was better curriculum out there. When iF134 was 

beginning seventh grade she went into a mostly Better Jobs curriculum. We did do 

Success math with her and most everything else was Better Jobs. She and iM344 did a 

lot of things together at that point. We did their Bible together and I believe the also did 

social studies together. In her eighth grade year she did ... Wait a minute that was eighth 

grade I was just talking about. Seventh grade she was in A.C.E. Eighth grade was when 

we changed the curriculum and she did Better Jobs. Ninth grade she was still home 

schooled. We did the Success math, but starting in high school I enrolled her in a home 

school monitoring program, and they would keep her credits for her and keep her grades. 

I felt by doing that that it would provide her more credits and curriculum that was 

monitored that my be accepted more by other colleges and things. She went through 

there and they kept her records. So that's what we did and she enrolled in there. 

However, she was taking biology and I just didn't feel qualified and we didn't have the 

lab equipment, so I spoke with Int. and he agreed that she could come to CTS and take 

her science, which was biology that year. So she did everything else at home and did her 
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biology at CTS, and that worked well for her. Curriculum Learning Academy did accept 

those credits and they did fine. The next year after being at CTS and getting to know the 

kids, we discussed it and she decided would like to try and go there full-time. I thought 

that was a good idea. I think we discussed it mutually and by this point, to be quite 

honest, I was beginning to get tired of home schooling. We had done it for a long time 

and the kids were getting disoriented at this..., disillusioned with it, and I was too. I think 

it was definitely time for us to make a change. So she went full-time at CTS for 

sophomore, junior, and senior year and it was an excellent experience for her. Being in a 

small school she was able to be the Hugh O'Brian Youth Organization representative on 

a national basis in her sophomore year and she excelled in sports and academically and 

got to exercise many leadership positions and she developed leadership talents that she 

probably would have never been able to any of these things in a larger public school 

setting. It was an excellent opportunity for her and she did well, although she had to 

study very hard and graduated with good grades and it was a very good experience for 

her. It prepared her well for life. 

iMP: I think iFP expressed it, but I remember back in the ninth grade that even 

^ J ^ though we had went with the CLA program to give a little more of the third 

party accountability for her to get her assignments done on time, it was still a 

struggle. It was taken a little bit of a toll on iFP and I think this was another reason that 

we decided it was best if we went ahead and sent her to CTS starting her tenth grade. We 

gave her a place to be accountable to a real live teacher and have certain assignments 

done at certain times or there would a consequence. Following high school iF134 did 

secure a job at the Cancer center and worked during that summer and then enrolled at 

Community College in the following fall. She did quite well her first semester. It was a 
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lot of work and iF134 has a little greater challenge than the boys did as far as reading 

comprehension and doing things, but she is a very steady worker and she does keep after 

it. She took the nursing entrance exam to the nursing program at Community College, 

the last part of her senior year. She did fairly well on it, but the scores are based on if 

you've taken college prerequisites and other things. So she was not accepted at that time. 

She has repeated that exam this last February and we're waiting for results to see if she is 

accepted. Her desire is to go ahead and go into the nursing program and go the full two 

years past the first year of college prerequisites to the RN degree. 

i^pp. Int. has asked us to discuss some of the academic upsets that we had with home 

^ jg schooling with iF134. I had mentioned that we felt that she had some learning 

gaps in her reading when she... we started home schooling her in third grade. 

That she hadn't gotten all the basic tools she needed in first grade, and that was true. We 

worked with her a lot when we started home schooling in third grade and like I 

mentioned she sat in with us on the reading program with iM344. There were other 

areas, although I don't remember distinct examples. I think the biggest thing for her was 

that we could work at her own pace and we could take time to explain things and go over 

things; and be sure she understood them before we went on. We did a lot of reading 

together. It would be difficult for her to sit down and read a chapter in a book. So we 

would read together. I would say I'll read this page and you read the next page. We did 

things like this which were good bonding experiences and it helped me to be able to 

know what she was reading and then we could discuss those things, and I could draw it 

from her and understand how well she was comprehending by the questions and 

discussions that we had. I do remember that we did maps and we got globes down and 

we looked at things and it was just a lot more of a one on one and being sure that all the 
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kids understood what they were doing instead of, as in a larger class she might have 

gotten lost and possibly not comprehended all of the exercises that she was doing. If we 

hadn't had a lot of the one on one. And of course, as she got older I gradually tried to 

lead it away from myself and give her more responsibility and especially when we went 

to the learning center, where she was in a group with other kids. It was still "leam at 

your own pace," but there was an expectation that each would complete a certain amount 

of work in a certain amount of time. So it was structured, but not as structured as a class 

where you complete so many pages per day. All in all I think it was a positive experience 

for iF134 in the lower grades. It became more and more of a challenge as she got older. 

Seventh and eighth grade especially. Seventh grade she was in a learning center and that 

was okay. As kids do they had their little social squabbles and had to work our their 

social pecking order and that can be happy and it can be sad, depending on the day. But 

she went through that and that's an important part of growing up. It was a good 

experience for her, experiencing that in a small setting and I worked at the school all the 

time the kids were there, and I was there every day and I've always been involved with 

there education. Even when they started going to CTS, I taught but not her classes, but I 

was still on the campus. It just allowed me to get to know the teachers and the other kids 

at school and I just always wanted to be involved with the kids and know who their 

friends are ******. When she was in ninth grade we had a neighbor here who was all for 

home schooling, and her mother and I got together and did a lot of home-based 

experiences with 

(THE TAPE STOPPED AND THE OTHER SIDE STARTS WITH iM344 GOING TO 

PUBLIC SCHOOL) 
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iMP: Let me just repeat that last comment. Another reason we decided to let iM344 

^ J ^ go to the public school in his last three years. Is that he is very vocational 

minded and very good with his hands. He did auto shop the very first year and 

body shop this year, plus he's doing some later afternoon evening classes at Community 

College in welding; which iM224 has already been there and also our oldest iMl 14 has 

taken the classes at Community College. The welding class. 

^pp. As the question that Int. wants us to address now is concerning the A.C.E. 

_ , „ curriculum. In particular the application of it differed from home schooling , 
11 io 

and when they were being taught in the learning center using A.C.E. 

curriculum. First of all just general comments on A.C.E. My impression is that for the 

younger grades it's a fairly effective program. I thought their learning to read program 

was very well done and built upon. As it got into to second, third, and fourth grade it 

began to be...., especially fourth and fifth grade maybe it began to more of a read the 

thought, answer the questions at the end and there was very little hands on learning 

experiences. It was read from the book and remember it, and there was very little 

challenge a child, *** other than what he learned and remembered. As they got older I 

felt the curriculum deteriorated. For that very reason, it was frustrating a lot of times. I 

know my kids would be doing the math and the algebra and the show you problems that 

aie easy and the examples and the you get into then real work and they are so hard and it 

would take them a long time to try and figure those out. I felt that was the case in a lot of 

the younger curriculum that in my opinion as it got higher I had less respect for the 

curriculum. I think the lower grades it was adequate. But overall as a curriculum I 

probably wouldn't use it again except maybe kindergarten and first grade. I think there 

are better things out there. The difference in using it at home and using it in the learning 
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center. Basically it was the same curriculum, but the discipline was much different in the 

learning center. The kids are not allowed to talk, or move, or get up or do anything 

without permission. So there's much more structure there. They had a certain amount 

they were expected to do every day. They would make their goals and say they're going 

to four pages in social studies and if they didn't get it finished in the allotted time then 

they would bring it home and finish it. Where at home they could just work on it and get 

it finished. As far as the ability to learn from and the learning center I don't know if I 

have a definite opinion on that, other than they just weren't quite as stressed out at home 

and they could do it without the fear of getting a demerit if they got out of the chair and 

push the chair in when they left or didn't get permission or something. There was a very 

high structure of discipline. I think sometimes maybe to a fault. It didn't allow children 

possibly to do what they instinctively do, but it did keep a very tight reign and taught 

them self control. 

i^pp; Int. asked us now to compare our children as far as their experiences at home 

^ schooling and who it was best for and who it wasn't. That I think depends on 

the year. I don't know now if I was starting again if I would start home 

schooling a child when they are going into senior high school. If I were home schooling 

again I think I would home school my young children and maybe when they got up to 

junior high or high school age I would seek either a private or public school for them. I 

think that home schooling probably wasn't as effective for iMl 14 and maybe iM224. I 

think iM224 would have probably done fine in public school all the way through, but he 

did benefit from the home schooling situation. I think it was most effective for iF 134 and 

iM344 because I was able to start home schooling with them young and also because of 

tM344's strong-willed attitude, I think it was very important that I had those first years 
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with him. To get him grounded in spiritual and loyalty concepts that he might not have 

gotten if he had been away from home, for those first years, and I just feel like he got a 

very good basic education his early years much like iM114 and iM224 did back in the 

small .school in Mountain State. I think home school was probably more efficient with 

1FI34 and iM344 than it was with the older kids. 

^]ViP; I think the home schooling that we did with the A.C.E. program worked okay 

II20 iM224 the two oldest, mainly because it was straight forward 

and pretty much very basic and even though the material could be challenging, 

they were up to the challenge and were able to figure it out themselves. I think the upper 

grades A.C.E. program would have fallen apart quite a bit on iF134 and iM344 if they 

had continued in it. Because they were just of a different temperament and didn't have as 

much as a investigative, problem solving mind. In my opinion home school was 

definitely the answer for iF134. She was very tender-hearted and being raised with two 

older brothers. Her self-image coming out of the first three or four years of school was 

tender and it lacked at times. I think that increased in momentum and I think it was in her 

seventh or eighth year she got some home school award for everything she had done and 

then of course she got the HOBY award when she served at CTS. I think iM344 as iFP 

said, it worked out very well just being the personality he was. But I think when it served 

its purpose for them, it served its purpose and he was ready to go on to bigger and other 

things. 

iMP: 

1 2 1  

Int.'s question is "What advice or insights would we give other parents that 

perhaps had young or preschool children that are studying down the road that 

we walked for a number of years. 
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iMP: I think that we were very ignorant as parents. I think most first time parents are. 

„ With today's society and the very less than Godly atmosphere that is generally 
l l  

presented in the public schools and what I consider a total void of good values 

and morals and principles, basically just being responsible for your own actions and 

simple things like that, being trustworthy. That if I was a parent just about to put my kids 

some kind of a school or learning situation. I think I would do a lot of reading and a lot 

of talking with parents that are going through this a couple years ahead of me. That I 

have good respect for and that also I can see that their children are somewhat headed in 

the right directions. I feel that schooling choices are very critical for parents of this day 

and age, even more than when we started, whatever it's been almost 16 or 17 years ago 

with ours. I would say do your research, look for opportunities that are going to teach the 

kids good. Godly morals and principles. Consider the options of home schooling, 

consider Christian education, but then you also have to look at the personality of the child 

and see what's going to work best with him. One thing that I'm becoming more and 

more aware of. I do a little bit of management training at different people, therefore 

different kids are stimulated and learn in different ways. Some are structured learners, 

some are conceptual learners and so goes the list. I think some of those diagnostic tests 

are good so that you kind find a school curriculum program that would best address them. 

Also I look for any learning deficiencies, such as iF134's dyslexia. I think we caught that 

earlier. She'd had better experiences in her first couple years. 

tFP: 

^ 2 3  

I just have one thing to add to iMP comments, that it's important where your 

children go to school, but more important than that is the attitude and the 

relationship the parents and the children have; and the love and acceptance they 



feel at home. Because they can go to any school and turn out to be failures and 

disappointments if you don't have good relationships with your children. Keeping those 

lines of communications and staying involved in your child's life. I think it's every bit as 

important as where they go to school. 

,^]yip. I think one additional insight that I leamed; I was again very ignorant coming 

^ 24 into being parent. But that education doesn't just happen and academia or 

classroom setting. We started on a rural setting, on a small farm, ranch. I did 

construction work and some ranching and there was always things for the kids to do; 

from milking goats, to feeding chickens, and turkeys and even some of the more serious 

things in life. Dogs getting run over on the road, or getting caught in traps and having to 

deal with that loss and grief. As the kids grew up a bit older we taught them the 

responsibility of money and saving money, making good decisions and buying things, 

how to buy things. I guess, I consider that the academia part of a child's education is 

indeed important but they can end up graduating somewhat a dysfunctional person if they 

also don't get the hands on and the consequential real life experiences. I think the parents 

are best able to put them down this road and help them learn these things. 

Int.'s question was we were **** one year at CTS and one reason we gave for 

that was doctrinal differences and then iF134 and iM344 were re-enrolled there 

later. How do we justify that? 

I guess one thing they were older. iF134 was a sophomore in high school when 

she was re-enrolled and maybe they knew more of what to expect and maybe 

we had been able to see things possibly from a little more open minded view 

IFP: 

125 

IFP: 

126 
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point then we had earlier. Also we just felt that being older maybe that they had a more 

well taught than when they were younger. I don't know I haven't thought about that too 

much. 

I think that we had a little bit of initial shock that first year to different things 

^ 2y that were going on that we didn't practice and weren't comfortable. But I think 

that initially after getting over the initial shock, well we knew more of what to 

expect as iFP said. I felt ***** factor was that a close friend and one of the elders at our 

congregation ****** was on the school board and we felt that was little bit of a check 

system that if anything was getting very radical that we felt we needed to deal with it, at 

least we'd be acknowledged on it. 
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Interview witii Kappa Family 

Int; Hello, this is the Kappa family interview. We are going to start with your first 

^ J child KMI 14, and I notice that he went to public school, kindergarten at 

Southern City Public School C and you indicate on here that he switched in first 

grade, but where did he go in second grade? When he started at Christian Traditional 

School? Well, I just noticed that when he starts at CTS he will be starting in second. But 

weren't he and riMl 14 in the same grade? That's what I'm basically asking. 

^p. Yeah, but I'm not sure if they were both switched here at the same time though. 

1 2  

Int: That's when the book says that they started 

1 3  

^p. They did. 

1 4  

Int: Yeah. They finished at the same time didn't they? 

1 5  

j^p. Yeah. 

1 6  '  

jnt; I think they were both in the second grade. 

17 

KFP: 

18 

Yeah 

Int: question is prior to KMI 14'S starting kindergarten had you ever heard 

19  
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of any alternative to public school, or did you assume that that's where all kids had to 

go? 

,fFP: Pretty much just assumed. That's where we went. 

110' 

That's, that's where we went to school and that's pretty much what we 

^ ^' considered doing. 

Int: Are you both originally from Southern City? 

1112 

^p. No, I'm from Western City, I was bom in Western City. 

t l 3  '  

Int; Can you remember when you first became aware that there were other choices 

H 14 besides public schools? 

^P; When you said that about KMI 14, I'm trying to remember how or why, how we 

^ found out about CTS, if it was through the Eta family or something. 

Ifjt: Fortunately I can answer that for you. I happen to remember it's been said to 

II16 
me twenty times. 

KFP: OK 
^ 1 7  
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Yeah, Cindy was the first one who inquired from us. And it ended up with 

riMP and TIFP asking me to come visit them, first alone. Then we had a 

meeting at their house, and I think... 

KFP& (combined voices, not clear) 

KMP: 

1119 

,^p. I remember that. 

1120 

IjTit; I think there were six families including the senior Yanceys, but the other 

^ 2 j families all had school-aged children. So other than part of the meeting, you 

don't recall anytime when you heard about other choices? 

^p. No, I don't. 

1122 

As well as you can remember, what was a important consideration in your 

f  ̂>3 
' ~ mind when you started to enroll KMI 14 in a public school? 

KJV4P- A big factor that was set with us was could we ever afford to do a private thing. 

^24 I was aware that there were private schools, but they were so expensive. We 

weren't sure if we would be able to afford it but, you made things pretty 

reasonable, and we were of course willing to do anything that would help the kids do a 

little better, as far as minding and getting something out of school, instead of just fooling 

around. 
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^p. I would have to say that I was concerned about the non-religious impact that 

^ 25 they would get at school. I really hadn't thought about other choices for our 

kids, but I did have a real concern about that in public schools, partly from my 

schooling but also from cousins and people who have gone to the local school and talk 

about how bad some of the things were. And you know, it was just a main concern with 

me I think was the reports I had heard about how bad some of the local public schools 

were as far as immorality and... I'm not talking about grade schools, but higher level 

school especially. 

INF It says that KM114 continued [at CTS] from [second grade] through grade seven 

^  2 6  '' ... [rest of question garbled] 

^pp. Is that what I have? I thought I put... I know that he went to middle school over 

there on the other side of Watson, what ever it is, so at first he went to... He 

went to seventh and eighth... 
1127 

jnf You have eighth and ninth here for public school but I ... 

1 2 8  

^p. I think it was seventh and eighth, well wait a minute. I know he went one year 

at Southern City Public High School and that's when we decided definitely they 
1 2 y  

we were going to home school, so it was seventh, eighth and ninth or just eighth 

and ninth in public school. 

Int: 

130  

Talk about during the six, probably seven years, he was at CTS. Talk about 

things... talk about high points and low points. Things that did meet your 
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expectations and things that didn't meet your expectations. 

^pp. Um, I don't know if there is anything about the school that didn't meet our 

^ ^ J expectations; I think the kids would have continued in it had our financial 

situation been different. Their schooling and the ways that things were done 

was in no way part of the decision to put them in the public school. It was strictly 

financial, which neither one of us liked, and they didn't like either. I know the kids, that 

KF124 and KMI 14 both still remember things that they learned from the very start there 

at CTS, and I think that their educational experience was very positive. I don't know that 

there was anything negative about it. 

Int: When you say they remembered, can you give me any examples? 

1 3 2  

^p. Well, yeah, songs that the learned, memory verse songs that were real effective. 

And some of the songs and things they did in the mornings and during chapel. 

They still remember those things. I can't remember any negative or low points 

that they talked about, or that I know about. They told me some things that they had 

talked about it, that I didn't know about, but you know it was a very positive experience. 

Int: During those years, uh, one of the problems that some parents have who choose 

^ 24 private school or home school for their children is the fact that none of the 

KFP: NO. 
1135 
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Did you ever have any experience where some of your relatives questioned you 

^ about your choice? 

^p. For CTS, or home school? 

1 3 7  

Int: Well, for private school. 

1 3 8  

^p. At first some of them had questions more about private school because it was 

^ not a church school from our church group. I think they had concerns about that 

and you know, what the children would be taught and everything. My parents, 

but I'm not sure that I remember anyone else for sure, I think they had concerns about 

that, and it's possible that another relative or two did, but I can't remember specifically, 

except my parents. 

,^p. My point is that they were concerned that there might be some religious 

^ influence that would be something that we would have to combat, but me and 

my wife talked about that from day one, so that really wasn't an issue. And 

then some on my side of the family were concerned about kids having enough sports and 

getting with other kids and different things, and that also was developed through when 

we were getting into the home school. Cause then, you know, they're home all of the 

time and they're really not around other kids at all. 

Int: 
1 4 1  

Lets go ahead and talk about that. The concerns of relatives was more about 

home schooling than about private schools? 
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It was, the concern was there because they thought we were sheltering the kids 

so much that when they got out into the world that they wouldn't know what 

was going on. 

Have your feelings changed any? 

Pardon me? 

Have your feelings changed any? 

I think so, they've seen that the idea of CTS and home schooling has turned out 

superb in our family, we have some really great kids and of course we can thank 

the good Lord for that too, but I was concerned too because I went to public 

school and played football and all that, the whole nine yards, but we had thought and 

assumed that the kids might be a little sheltered, but we found out that they weren't and, I 

don't know, I guess that kids have a way of learning everything and um they really 

weren't sheltered, I thought that it gave them a chance to develop. I really do, and I think 

that what you're doing here with CTS is really a good thing although, we had some 

challenges with the boys, staying interested and really driving them to do their school 

work, and you know that really was some challenge there. But as far as them being able 

to expressing themselves and grow up and being able to develop in things like, you know, 

things they liked to do, they went out and did it and I think it was a wise choice and I 

think we should do it again. And I think we intend to do it, whether it's CTS or whatever 

it might be. But we intend to continue that instead of the public school. 

KMP: 

1142 

Int: 
1143 

KMP: 

144 

Int: 
145 

KMP: 

If 46 
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Let's talk about the time when KMI 14 and KF124 both switched for a couple of 

years to public school. How did they personally adjust? How did they handle 

that adjustment? 

I don't think it was fair, for either one of them, probably more for KM 114 

because he was middle school age going from a private school all of a sudden 

into a public school. He had a lot of harassment and, um, kids picked on him a 

lot and stuff, and I think he had some really bad experiences in the middle school, and 

when he got to high school in the ninth grade he started doing behaviors... I didn't expect 

such behavior from him. He had always been good kid and stuff, and all of a sudden he 

started ditching school and, uh, hanging out at convenience stores and, other stuff that he 

had never done before, and we just couldn't understand what was causing this in him 

except for the things that were going on with him at the public school. And whether or 

not that was true or what caused it I don't know, but I do know that when he was 

removed from that environment, everything totally changed. He was back to himself. 

His grades fell off when he was in the ninth grade, and he started making failing grades, 

but when we went to home schooling that all reversed back to the way it was when we 

were in CTS, and he was fine again, so 

Did he express any opinions about all this at that time? 

No, not then and I have intended to talk to him about this, but I never have. I 

am curious to know what he thinks about that year in his life. 

Int: 

147 

KFP: 

148 

Int: 
149 

KFP: 

150 
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^p. I think it was somewhat to do with the kids that he was running around with. 

^ ^ J Well, I know it was for a big part of his attitude change. So, it was, you 

know... He would go to school, walk to school, and then after school, you 

know, he could mess around and do different things and... You know, of course he was 

supposed to be home at a certain time, but even that got to where, you know, he was later. 

So, I think it was partly the kids that he was exposed to then that made a difference. 

Int: What about icF 124? How were her experiences these two years? 

152 

^p. I think she did fairly well. She got along good with the other kids. And she was 

^ in elementary school still so she didn't have the peer pressure and stuff like 

KMI 14 did. I think she did okay. She talked about a few negative experiences 

that she had either with boys at the public school or, with... like her P.E. teacher or 

something like that, but the education part was fine, and I think she generally did okay in 

public school. I don't know how she would have done had she been in the higher grades, 

but I think she was okay. I think that was fourth or fifth grade or something. 

jnt- Yes it was, according to your notes. What is ... ? 

1 5 4  

,^p. I'm not sure about that. 

155 

KFP: Well, we knew that we couldn't leave them in public school. We had some 

^ friends that had been doing home school that we talked to and they told us how 

[recorded over] .. .kids and how they could... We read a few publications on 

how if you school your children at home you're following the Bible directly to bring up 
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your children and teach them and you have total control over what they're taught and 

everything. We knew that we couldn't leave them in public school, but we couldn't 

afford to put them back in private school. So it was like sort of the only alternative for 

then; we thought we'd try it and see if it worked, see if we could do it, and see if the kids 

adjusted to it. It was just like sort of a trial at first, first year especially. Sort of a lack of 

anything better and we thought we'd give it a try and see, and it worked so well we just 

kept on. 

^P. And how did KM114 and KF124 respond to it? 

157 

^pp. They wanted to do it and they did up until they both graduated from home 

school and KM234'S now in ninth grade, and they didn't ever want to do 

anything different once they did it. They all liked it. 
1158 

Ij^^. Now have you consistently used the A.C.E. program or another... 

1159 

^p. No, no. For several years... 

1160 

Didn't you start with that? 

1161 

^p. I started with A.C.E. For several years now I've been using Continuous 
m ^ 2  
" Learning Education, and I really liked that curriculum real well. 

KMP: 

163 

I think one thing with the kids, especially the boys, we like to go fishing and 

hunting a lot, and it gave them some flexibility to say, "Well, I can miss two or 
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three days and I know that I've got catch all this much back up. So that was something 

that they liked too. And we were able to do a lot of things and then still be able to do the 

school. Although with KMI 14 sometimes he went a little overboard and that drug on to 

where it got a little hard for him, and I guess last year KM234 had a couple of times 

where he got behind fairly good. 

^p. Well yeah, but it was not because he did not do anything. It's just that he went 

^ through about a year of lack of ambition. This year he was totally... 

^p. ...really going like crazy... 

165 • 

^p. .. .totally turned around this year. I never have to tell him to do his schooling. 

It's just so amazing the change between last year and this year. So maybe it is 

harder. I never went through that with KF124, just the boys. 
1166 

Int: During that period of time were the kids always at home or did they ever 

H 67 
participate in school at the rec center? 

KMP: Yes... 

1168 

^p. Let's see, was James Street... They would go over when he'd have certain 

^ gg events or things that he would do at the rec hall or for school there they would 

go over and participate in that. They did go to Continuous Progress School for 

a couple of things. .. .a couple of things they went out there for, I can't remember now 

what it was. 
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^ 69 Let's see, was James Street... They would go over when he'd have certain 

events or things that he would do at the rec hall or for school there they would 

go over and participate in that. They did go to Continuous Progress School for 

a couple of things. .. .a couple of things they went out there for, I can't remember now 

what it was. 

jijjVlp. It was some awards for something. 

170 

KFp. Of course KMl 14, when he graduated, he graduated with the senior class that 

^ yj James Street had in his school over there. KF124 didn't graduate with her class. 

She just graduated from the CLE curriculum. KMl 14 did have commencement 

exercises and sit up with the class. So they participated in all the ways that they could 

with the school that was over there at the rec hall and some with Continuous Progress 

School when we had opportunities for them to do that. 

Int: said you stuck with A.C.E. curriculum for about two years? or more? 

172 

fjjpp. Probably three or four, because KMl 14 did all A.C.E. 

1 7 3 '  

So KMl 14 was all. 

174 

Int; So didn't try Continuous Learning till after he'd graduated. 

175 
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KFP; Right, KF124 did probably two or three years, I think three years; ten, eleven 

and twelve, I believe. May have been just eleven and twelve in Continuous 

Learning. 

Int: And then KM234's always been... 

177 

Kpp. He's always done that, yeah. 

1178 

Int: As you look at KMl 14 and KF124, who of course are older now, comment 

^ about what they're doing in their life now and how you feel their education has 

served them. 

KFp. KMl 14 is married. He lives in Farm Town, Divide State. He's married, has a 

^ little one-year-old baby boy. He is the head of the... 

KMP; Sign department, traffic sign... 

1 8 1  '  

{(^p. ...traffic control in Farm Town. He's the sign technician. He does all of their 

H 82 
makes and installs and cares for all of the signs in the city. 

KMP: lights and turn signals... 

183 ' 

j(;pp. He's been very well at his job. He feels like... Well, in the first place the Lord 

„ „ . has blessed him with the job because He wanted him to have it, but also, he had 
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to take a written test to get the job, which he was not able to prepare for, study for, or 

even know what was on it or anything. He was really shocked at the results, how well he 

did on it. He said that a lot of the stuff that he did on there that he learned in school he 

thought he would never use again and was really surprised when it came back to him 

when he needed it. He did very well on the test, and I don't remember how many people 

applied for the job when he took the test, but they picked him and he's always felt like 

the Lord wanted him to have the job, but he did very well on the test. 

How long has be been doing that? 

1 8 5  

jQjp. Four years? 

186" 

j^pp. No. He married in'94, October'94. So it was just after that, maybe Spring of 

H 87 
'' '95 or something he got the job. So it's been a couple years. 

KMp. Three years. 

188 ' 

jnt- Do you have relatives in Farm Town? 

189 

KFp. No. He moved there because he married a girl from there. 

190' 

KMP; church members that meet in Dogie Town, which is just north of Farm 

Town a few miles. And now there's a church there in Farm Town too. We 

toured the church where... 
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fjpp. That's how he met the girl he married now. KF124 is twenty-one and just got 

^ g2 married a year and a half ago to a man from Football State who was out here 

working TDY. They moved back to Football State and then they've since 

moved. He's gotten transferred here to Fort Thunder. So they now live here and they 

have no children yet, but she's not working or anything right now. She has had several 

jobs and it's not her ambition to have a career. She wants to be a mother and raise a 

family and stuff. The jobs that she did have she worked at the radio station, the one that 

Willard Yancey had, in the office. She did very well there. She's been able to help a lot. 

She helped KM234 out an awful lot with his schooling when she was still at home, both 

when she was in twelfth grade and also after she graduated and was still at home. She 

was a big help to KM234 in his school work. So I think her education is successful. I 

think she leamed what she went through. She remembers what she learned. Maybe I 

should say it that way. I think she could get a job if she wanted to, hold a position if she 

wanted to. It's not her ambition to work outside the home. 

By the time KM234 was school age, the other two had already been home 

schooled for some time. Did you ever consider any option other than home 

schooling for him? 

KFP: 
194 

No. 

Int: ^ good... 

195 

jQ?p. Yeah. 

196' 
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lut: Talk just a little bit about your perspective as a long term home schooler, what 

I 97 
" you think the advantages are for the kids and for the family. 

KFP: There's no doubt about the advantages for the family. Like he was saying, we 

<T oo enjoyed doing family things together, hunting and fishing trips and all that. We 
II 'O 

have a very close-knit family. I think we would have, had the kids been in 

public school or anywhere else, not [been] as close. There wouldn't have been 

opportunities for a lot of the things we've done together as a family that have made us 

very close. From that perspective it's been totally positive. It's made us be able to be a 

very close-knit family. 

KMP: ^ could give you a little bit of an example. When I grew up, hunting was a big 

_ thing in my family, with my Dad and his brothers and of course his buddies. 
1 1  

And I was just a little kid, but I always got to go along. But it was always a 

situation where it was the men. Of course, once in a while I got to go, and that was great. 

And we have gone on fishing and hunting trips as an entire family. And that's a time 

where maybe you aren't successful at what you're going after game-wise or fishing-wise 

or whatever, but you had a time where the whole family was there, husband, wife and all 

the kids, and your camper and whatever. And you're out there, and it's not just the men, 

and the guys and you're all gung ho. And it's really different. And I've actually caught 

myself thinking about that: here's my whole family here; I've got my whole family 

going on an elk hunt, which is not common; it's supposed to just be the guys you know, 

and it's the manly thing to do. And here's my little baby, little Sara was probably two or 

three months old and she went on that elk hunt with us. And of course we had everything 
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there that they could need. But just as an example for that purpose it would maybe help 

you to understand that the home school... And I wouldn't say that even CTS, or even 

public schools that that couldn't happen in families if they wanted it to, but the avenue 

for it to happen more easy is there with the home school. 

Kpp; There's another part to that question, the family part, what was it? 

11100 

jnt: Or for the kids. What do you see as advantages for them? 

1101 

Kpp. I really feel that if there is a disadvantage it's in the area that kids can't 

^ JQ2 participate in a lot of lab experiments and sports activities and a lot of the things 

that I know they probably miss out on that the classrooms do as a whole, you 

know all the dissecting frogs and all of the different things they do in sciences and 

biology and field trips they make, of course we made field trips too, in a sense. But I 

think they miss out on a lot of that, but as far as education-wise, and book learning, and 

everything, I don't think they missed out on anything. I think they learned their book 

learning; I think they just missed out on a lot of the activity part. 

Int: Well' if your hunting is successful they learn more from dressing than they 

^ ^ would from dissecting. 

KFP; That's true. And they've done, all of them have done that, even KF124. That's 

^ tme; I've never looked at that; that's a big field experiment right there. 
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And cleaning [fish], too. 

Yeah. 

Part of our feeling was that we would maybe home school the kids, or private 

school them, whatever, until they could graduate through their grade years, to 

twelfth. And then with KM234 and KMI 14 and icF124, I've often, since now 

my financial state's a little better, we've wanted them to go on to college or a trade 

school, and KMI 14 did those, did some a trade schooling, and he did very well, excellent 

as a welder, and he even got his certification, I think, and then he did some wood working 

classes. But I think as the kids get a chance to grow up and are more serious-minded 

about school, when we home school them, and we can control them more, a little bit 

more, and then when it comes time that they graduate, if they want to go on to school, or 

if they want to go on to college, or a trade school, then it's a time that they can make that 

choice. And I think that the kids have all been able to do that and see that if they wanted 

to do it. 

You talked, KFP, a little bit about possible disadvantages, you know, not getting 

to do labs and things like that, but what I was really asking you for was what 

were the advantages for the kids, of being home schooled? 

Oh okay. Stricdy education-wise or... ? 

In any area. 

Int: 
11105 

KFP: 
1106  

KMP: 

11107 

Int: 

11108 

KFP: 
1109 

Int: 
m i o  
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^p. Well, like I talked about before, the family thing, the being able to be together, 

^ J J J as much as we are, and a lot of kids nowadays can't wait till they're old enough 

to leave home, and get out of the house and stuff; none of our kids have wanted 

to leave home. It's always been a real emotional time when they did, like when KMI 14 

moved or KFI24 moved. It's been really hard. I think they have liked the... they have 

just liked the closeness that we've had because of being able to be together all the time. 

And probably too, I think, they like, I'm not sure if I'm saying this for them when I 

shouldn't be, but I think they like, in a way, the shelter that they've had from peer 

pressure and stuff like that. I know KF124 did. She's always been a little bit self-

conscious; she's not an extrovert. In certain ways she is, she's real friendly and stuff, but 

she's really not an extrovert. I think she liked being sheltered in that aspect, maybe 

KMI 14 did too, I don't know. I don't know. I've never given that a lot of thought. 

Int: were talking to parents whose children have not started school yet, who 

asked your opinion about educational alternatives, what would be your best 

advice for them based on your experience? 
11112 

^p. I have talked to, he has a cousin in Western City that has... does Kerry have 

^ ^ ^ ^ two or three little girls? 

KMP: Three. 

11114 

^p. And she talked to me about home schooling. She had made the decision to do 

^ J J 2 it, (She though she would do it before we talked) but I encouraged her to do 

that, and just told her about our experiences, and that they had been positive and 
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the curriculum we had been using and all that. I have a cousin in Altitude City also that 

they have four children, age, probably four to fifteen. She's home schooling all four of 

them, and she talked to me quite a bit about it. This is her second year now. She's been 

really apprehensive about it, but we've talked a lot and it's working out really good. I 

encouraged her to. Someone has to really want to do home schooling before it will work. 

As you know, there's several from our group that did trj' it, but it didn't last. Both the 

children and the parents have to want to do it, and sometimes the children don't initially. 

And maybe some kids just never would fit into that, but ours did. And I think it has to be 

something that's really desired, and not just a half-hearted effort. It's really different. 

It's hard work. 

KMP: I think the parents have to be willing to be less selfish to some degree because 

^ J it's time consuming. Of course I'd rather work and then KFP would have to 

deal with it and then I'd hear the different problems when I'd get home, but I'm 

thankful that KFP was caring enough for our children. Of course, she didn't really work 

other than work for some of the church activities that she did, but I think the parents 

would have to, number one, be willing to really sacrifice a little bit to want to home 

school their kids. That's the number one thing. When the times go to get a little tough, 

you think, "Well, we'll stick them back in public school, and let them worry about it." 

Well, there has to be that decision made because the kids revolt a little bit when they first 

get going, possibly. If they start very young they won't, but ours were at ages where we 

had a little experience with them maybe wanting to stay with something different. I think 

the way it worked out with starting here with you at CTS, and then developing into the 

home school was something that worked well because it was different, they weren't 
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going to public school from the word go. That's one thing. A family would really have 

to decide that they wanted to do that. That's the number one thing to look at, I guess. 

jnt; I'm curious. I haven't asked anybody else this, but since you mentioned the 

^ J J relatives like Western City or Altitude City, in the churches that you're involved 

with, in general, and I know that there's a lot of news that goes back and forth 

between them, is there a trend toward home schooling, or are other families doing it, or 

still only a few? 

kFP; There are more than like when we started. I don't know if there's enough to 

„ ,, „ call it a trend, but I do know of five or six, well maybe a few more than that, 
11 1 18 

counting churches like in the east or in the south that we work with and stuff 

Quite a few in the south do home schooling. They're getting to be more. They're may 

get to be even more with all the violence in the public schools. I really think that's going 

to start a definite trend towards something different. I have no doubt about that. It's 

going to happen pretty quick. There's more than there was when we started. Quite a 

few. That it? 

Int; I think so. 
1119 
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