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ABSTRACT 

Early recollections (ERs) have been studied by 

psychologists since the beginning of the twentieth century 

The literature suggests that early recollections 

are a highly usable means for understanding an individual 

and interactions between individuals. Alfred Adler and 

others propose that early memories reflect a person's 

cognitive map of the world and are in fact a prototype of 

the individual's fundamental attitudes. The memories 

indicate then what a person has chosen to remember or 

construct from the past to support or justify present 

beliefs and behavior choices. They offer the helping 

professional useful and easily obtainable clues to 

personality assessment. 

The potent potential of this tool may be limited 

by the fact that it is typically used in an interview 

setting, and is therefore bound by the constraints of that 

setting. A self administered form for collecting early 

recollections could overcome these constraints and save 

time and money and could thus extend the use and benefits 

of the tool in counseling, education, and research setting 

The plausibility of such a procedure was tested in 

this study by developing a written instrument, Form E—the 

fifth in a series tested in pilot studies—which was then 



tested for equivalence with the product of the traditional, 

interview-based, oral method of ER data collection. Judges 

working within an experimental design compared the ERs 

collected via the two strategies. ERs taken via interview 

and by the written form, each by two judges, were compared 

in a blind design by two other judges, oral with oral, 

written with written, and oral with written. 

Analyses of the data showed no differences between 

the ERs gathered by different judges within strategy or 

between strategies, leading to the conclusion that the 

written instrument. Form E, is as reliable as the oral 

format, and, using the oral format ERs as criterion, that 

Form E produced valid ERs. 



CHAPTER 1 

EARLY RECOLLECTIONS THEORY AND LITERATURE 

Introduction 

An early memory is in a very general sense anything 

that a person remembers about the past. Psychologists and 

others have studied memory from differing points of view. 

These views lead into three general patterns or directions 

(Mosak, 1958): (1) those influenced by Sigmund Freud; (2) 

those following the scientific behavioral research; and (3) 

a third group, stimulated by Alfred Adler, who saw memory 

as a selective process influenced by present intention. The 

present study follows the basic philosophical assumption of 

this third group. 

Definition of Early Recollection's 

An early recollection (ER) is very specific. It is 

an early memory that is a single, unique event. This is 

differentiated from a report (R) which is general and 

recurrent (Dreikurs, 1952; Mosak, 1958; Gushurst, 1971). 

The term early recollection was defined by Adler (1931) and 

has a specific conventional meaning to Adlerians. (A more 

complete definition will be found in Chapter 2.) The 

abbreviation ER and the conventional meaning are used in 

1 
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this investigation, which focuses on early recollections and 

on developing a written form for collecting them. 

Purpose of the Study 

The purpose of this study is to establish a procedure 

for collecting early recollections in a uniform, easily 

obtained, self-administered paper and pencil form. 

The literature suggests that early recollections are 

a highly usable means for understanding an individual and 

interactions between individuals. Alfred Adler and others 

propose that early memories reflect a person's cognitive map 

of the world and are in fact a prototype of the individual's 

fundamental attitudes CAdler, 1929). The memories indicate 

then what a person has chosen to remember or construct from 

the past to support or justify present beliefs and behavior 

choices. They offer the helping professional useful and 

easily obtainable clues to personality assessment. 

The potent potential of this tool may be limited by 

the fact that it is typically used in an interview setting, 

and is therefore bound by the constraints of that setting. 

A self-administered form for collecting early recollections 

could overcome these constraints and save time and money and 

could thus extend the use and benefits of the tool in 

counseling, education, and research settings. 

This study is designed to develop the plausibility 

of such a procedure. 
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Theoretical Rationale 

Interest in early memories has grown concurrently 

with the general study of human development. Even before 

Alfred Adler and Sigmund Ffeud, psychologists were studying 

early memories. In 1899, G. Stanley Hall (as discussed in 

Mosak, 1958) published his paper on early memories. Also 

Titchener (1900) published a note on the importance of early 

memories in the American Journal of Psychology. 

During the next half century, early memories were 

studied by many psychologists. As early schools of thought 

developed, each formulated a unique theory of memory develop

ment consistent with that school's belief system about 

humankind. Allport (1962) defined three schools of psycho

logical thought, following three basic philosophical views 

of humankind. These were; (1) people as reactive—the 

environmental emphasis of the behavioral school (Wundt, 

Thorndike, Binet, and Palov); (2) people as reactive in 

depth—Freud's psychoanalytic or medical model; and (3) 

people in the process of becoming—goal directed and 

creative, with a focus on the future (Adler, Horney, James, 

Sullivan). 

Research on early memories may be categorized into 

these three views also. If a person is reactive to the 

environment, then the focus of the study of memories is to 

count and classify, to look at content and frequency of 

memories. Dudycha and Dudycha (1941) published an extensive 
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analysis and review of the literature on memory up through 

1940. The research focuses on the accuracy and age of 

memories (e.g., "the average age of the earliest memory is 

somewhere in the fourth year" [Dudycha and Dudycha, 1941, 

p. 681]). It focuses also on the sense modality of 

memories, the relationship of •. arly memories to intelligence 

and language development, and on the frequency of various 

classifications and content messages of memories. 

If a person is being reactive in depth, then the 

present is determined by the past, and the study of memory 

is directed to the past causes of problems. Many studies 

have attempted to show that early memories are really "screen 

memories" designed, as Freud believed, to block from aware

ness early anxiety-provoking incidents (Child, 1940; 

Fenichel, 1945; Purcell, 1952). These studies for the most 

part were attempting to validate or invalidate Freud's 

theory of repression; few were concerned with memory content. 

If a person is a being in the process of becoming, 

then memories show how that person actively participates in 

creating his or her own life. Memory, then, does not 

represent a collection of objective facts, but is instead a 

reconstruction of the past that is used to justify a present 

value or goal. Adler was one of the first to see memories 

as purposeful construction by the individual. 

There has been considerable research since then 

supporting Adler's view. In his classic study on memory, 
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Bartlett (1932) illustrated that the frames of reference of 

his subjects definitely influenced their reproduction of 

simple stories. Literal recall was rare. Bartlett con

cluded that memory is more construction than reconstruction. 

Edwards (1952) and Purcell (1952) showed the dynamic 

selective nature of recall. Edwards' study illustrated that 

one's attitude is influential in distorting the recognition 

and memory of material which is inconsistent with it. 

Edwards (1952, p. 52) summarized his research thus: 

We have held: (a) that experiences which are con
sistent and which harmonize with an existing 
frame of reference will tend to be learned and 
remembered better than experiences which conflict 
with the frame; (b) that experiences or materials 
which are in opposition to the frame of reference 
will tend to be recast so that they may be more 
readily assimilated; (c) that because of the 
relative stability of the frame of reference, the 
chances are slight that the conflicting experiences 
will cause a serious reorganization of the frame 
itself. 

Purcell (1952) in his discussion of the relationship 

of affect in memories to security feelings mentions general 

support for Adler's views on early memories. The study 

shows that memories are influenced by feelings such as 

security, fear, and optimism/pessimism. 

A few years earlier, Ansbacher (1947) conducted an 

experiment in which his subjects responded to Maslow's 

Security-Insecurity Test and gave early recollections as 

well. Ansbacher reported finding that people with high 

Security scores remembered taking an active part in groups 
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and being treated kindly, whereas those with low Security 

scores remembered being cut off from others, feeling 

inactive and fearful, and witnessing disaster. 

Both Ansbacher (1947) and Mosak (1958) wrote summary 

reviews of the literature dealing with childhood memories 

and discussed the application of these to Adlerian theory. 

Mosak asserts that Adler was three decades ahead of his 

time in his ideas on memory and frame of reference. 

Adler's view of human beings as creative, active, 

goal-directed, and partly self-determined, instead of merely 

reactive and passive, permits the following considerations 

regarding memory as summarized by Ansbacher (1973, p. 135) : 

(a) A recollection is an action of the individual, 
rather than being "caused" by a particular 
experience; he "chooses" to retain this 
particular incident. 

(b) The recollection is to an unknown degree at 
variance from objective facts, and to this 
extent the individual's own construction. 

(c) Within a given recollection, how the 
individual responds to the situation is more 
important than the situation itself. 

This dissertation is based on the above assumptions 

of Adlerian psychology as they relate to early recollec

tions, and will not consider the many other ways in which 

memories have been, or may be, studied. The implicit 

utility of the Adlerian model will be made explicit below. 
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Adler was influenced by his contemporaries, of 

course. Ansbacher (.1973, p. 139) identifies as most 

important Paul Schrecker, with whom Adler shared the "credit 

for the understanding of early recollections," and Henri 

Bergson, who Ansbacher (.1973, p, 143) says, "fully supports 

Adler's subsequent understanding that recollections are 

tendentious and biased and in the service of the purposes 

and goals of the individual." This view of memory as 

active, creative, and goal-directed was posed in Bergson's 

Matter and Memory (1898), Ansbacher notes. 

Adler's ideas on memory were really a product of his 

functional dynamic psychology, which he called the 

"psychology of use" (Ansbacher 195.6) . Adler did not draw 

conclusions about people by learning about their 

capacities, possessions, or attributions, but rather from 

the "use" that people made of them. If a person is 

physically handicapped, for example, Adler would be most 

interested in how that person "used" the handicap: Was it 

reason to try harder? A tool for putting other people into 

his/her service? A way to get special consideration? An 

excuse for failure? According to Adler's (1931) theory, we 

make of our situation what suits our purposes; therefore 

a person's "past" is a function of present intention. The 

individual's memories, then, represent his/her life story— 

"a story he repeats to himself to warn him or comfort him, 

by means of past experiences, to meet the future with an 
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already tested style of action," Further, "if he feels 

himself confronted with a problem, he will summon up 

memories which help to prepare the mood in which he will 

meet it" (Adler, 1931, p. 73). 

Uses of Early Recollections 

"Interpretation of early recollections has become 

the outstanding, most characteristic, and most useful method 

in Adlerian psychology" Ansbacher (1973, p. 135) asserts in 

opening his later review. Indeed, information gained from 

the interpretations of ERs is useful to anyone who deals 

with people—but it is particularly useful to teachers, 

counselors, therapists, and researchers. 

For the schoolteacher and counselor, an under

standing of early recollections can be a valuable tool 

(Malamud, 1979; Dreikurs, Grunwald, and Pepper, 1971). A 

teacher who has some insight about a child's outlook on 

life is in a good position to develop rapport with that 

student and to plan strategies for encouraging and helping 

him or her to learn and to interact with others in the 

classroom. This insight, a critical glimpse of the 

child's personality, may be gained even without therapeutic 

training, via minimum training in applying key concepts. 

There are several ways that ERs recollections can 

assist the counselor and therapist. Gushurst (1971) notes 

that information provided by ERs not only helps the 
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practitioner understand the client, but also helps the 

client feel understood. Both these phenomena are essential 

in building rapport and establishing a good therapeutic 

relationship. Mosak (1965) suggests using ERs recollections 

for predicting possible problems in the client-counselor 

relationship. Kadis (1957) and Mosak (1958) note that ERs 

may also provide clues about whether a person would be 

likely to gain more from individual or from group therapy. 

In the process of individual therapy, ERs can help 

reveal the client's conceptual framework, how s/he sees the 

self, others, and the world. They can be used to understand 

repetitive behavior patterns and self-defeating beliefs. 

They can be the means through which client and counselor 

identify what works well vs. what is dysfunctional in the 

client's life. As Kadis, Greene, and Freedman (1952, p. 33) 

phrased it, "childhood recollections represent a focal 

image of the individual's perceptual field which is pre

dictive of the way he pursues his goals and relates to 

others." 

In particular, integrating data from ERs into 

marriage counseling has been recommended and described by 

Adlerian practitioners (Pew and Pew, 1972; Powers and Hahn, 

1979). Marital partners often reenact old struggles, 

experienced in their families of origin, and the illumina

tion of the family's interactive systems perceived in 
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childhood can provide leverage points for perceptual re

construction and resultant relationship improvement. 

Vocational guidance counselors may use suggestions 

for areas of interest and skill identified as potential 

strengths by early recollections (Attarian,1973; Mosak, 

1958; Manaster and Perryman, 1974). ERs offer another 

advantage, mentioned by Adler (1931:75) himself: "In the 

main, people are perfectly willing to discuss their first 

memories. They take them as mere facts, and do not realize 

the hidden meaning in them." 

Another important use of ERs lies in their 

projective/diagnostic value, yet in the literature evidence 

of a reliable and valid technique .for this is limited. 

Although, according to Taylor (1975, p. 217), there has been 

increased interest among counselors and therapists in "the 

projective usefulness of ERs" since this was outlined by 

Mosak (1958, 1969) there have been few published attempts 

at establishing valid and reliable techniques. As Taylor 

(1975, pp. 217-218) reported, the six such attempts she 

reviewed supported this application in that: 

1. ERs may serve as a rapid, valuable sample of 
the type of data likely to be obtained from 
the longer time consuming projective test 
battery examinations (Lieberman, 1957; Hedvig, 
1965). 

2. ERs may serve as a valid method of personality 
appraisal, specifically in the areas of degree 
of activity, including work, and social 
interest (McCarter, Tomkins, and Schiffman, 
1961). 
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3. There appear to be some thematic differences 
among ERs produced by subjects diagnosed as 
belonging to several neurotic categories 
(Jackson and Sechrest, 1962). 

4. There is evidence to suggest that ERs are 
not influenced by situations of success or 
failure, hostility or friendliness, and 
thus are more stable than TAT stories which 
do appear to be influenced by such situa
tions (Hedvig, 1963). 

5. Life style summaries based on ERs are 
reliably communicable to a wide range of 
professional workers (Ferguson, 1964). On 
the other hand however, information obtained 
from ERs only does not appear to be adequate 
for valid diagnosis of psychopathology for 
most clinicians (Ferguson, 1964; Hedvig, 1965) 
nor for the prediction of optimism-pessimism 
(McCarter et al., 1961). 

Psychological evaluations or diagnoses are usually 

reached after a battery of tests administered by profes

sionally trained clinicians (at a great expense). Friedman 

and Schiffman (1968, p. 61) researched only one area of such 

an evaluation, but their results suggest a breakthrough on 

two criteria—time and training—inasmuch as the 

results as a whole demonstrate that psycho
logically unsophisticated persons are able to 
distinguish reliable and validly psychotic 
depressives from paranoid schizophrenics on the 
sole basis of nine rules applied to their ERs. 
Further, the judges accomplished this with out
standing economy of time (approximately five 
minutes per decision). 

In another diagnostic application, Friedberg (1975) 

found that ERs were useful in differentiating homosexual and 

heterosexual life styles. 
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Although the results of these studies are not con

clusive, they are encouraging, and in the future more 

conclusive research may follow. 

Olson (1979) has edited a volume of collected 

articles and papers covering the whole gamut on the subject 

of early recollections: theoxy, techniques, and practice. 

The volume will be a useful resource for anyone interested 

in the subject. 

To summarize their usefulness, then, we may say 

that ERs provide material for the helping professionals, 

giving them valuable clues toward understanding the 

individual and the interactipns between individuals. For 

this enterprise in particular, Adler's (1956, p. 351, cited 

in Ansbacher, 1973, p. 144) assertion is an imperative: "I 

would never investigate a personality without asking for 

the earliest memory." Given these uses, to what may we 

attribute the slow dispersion of the application of early 

recollections to therapy of all kinds? In addition to the 

diffusion-of-innovation dynamics that more properly may lie 

in the domain of the sociology of science, there evidently 

are some immediate and practical problems, to which we now 

turn. 

Assumptions About Early Recollections 

Consistent with the theoretical review in this 

chapter and with the views of others studying the subject 
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(see Mosak, 1958; Dreikurs, 1952; Gushurst, 1971)f several 

assumptions will be made in this study regarding early 

recollections: 

1. ERs give generalized information about how a person 

views self, others, and life. They carry in them 

the person's basic conceptual framework. As Mosak 

(1958, p. 304) paraphrases Adler, "Early recollec

tions may be regarded as a prototype of the indi

vidual' s fundamental attitudes." In other words, 

Mosak (1958, p. 304) explains, "The characters 

incorporated in the interpreted recollection are not 

treated as specific individuals but as prototypes. 

They represent people, or .men or women in general, 

or authority figures rather than the specific 

individuals mentioned." ERs reflect attitudes 

specifically, they do not predict concrete behaviors. 

However, the practitioner may extrapolate explicit 

behaviors among the options open to the client, by 

seeing the interrelationship between the client's 

belief system and his/her contemporary environment. 

2. ERs give information about contemporary values and 

beliefs rather than facts about the person's past. 

Again this refers to attitudes, not behaviors. ERs, 

then, are a construction of the past that permits 

the person to justify present beliefs or goals. 
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3. ERs have two different functions, depending upon 

their being positive (evoking "good" or "happy" 

emotions) or negative (evoking emotions generally 

construed as "bad" or "unhappy"). Positive ERs 

are goal statements, and negative ERs are used by 

an individual to warn and protect and are therefore 

expectation statements (Adler, 1931). This elabora

tion was developed by Gushurst (1971). 

4. ERs may be interpreted reliably. With reasonable 

training, judges can extract generalized meanings 

with high interjudge agreement (Gushurst, 1971). 

Statement of the Problem 

At least three general problems may be identified, 

and a fourth grows out of attempted solutions to the three. 

The general problems are expense, lack of standardization, 

and intrusiveness. 

1. Traditionally, ERs are collected in an interview 

between the therapist and client, either as recol

lections alone or as part of the lifestyle data. 

This is often a good way to get the memories. Body 

language and interview behavior give additional 

valuable information. Many counselors also believe 

that probing and explaining are necessary to this 

process (Gushurst, 1971). However, one-on-one 

personal interviews are expensive for the therapist 
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or counselor, who is often limited to the 50- or 

75-minute "hour"; and this expense is literally paid 

for by the client, who ordinarily views him/herself 

as having limited funds. 

Should ERs be sought for educational or research 

purposes they would be very costly, particularly 

where large numbers of subjects or students are 

involved. This factor alone may deter potential 

users of the method for these purposes, whereas 

the costs may be more readily absorbed in therapy. 

2. The second problem, inaccuracy of ER data, has the 

obvious consequences, in counseling and in research, 

of inaccurate and misleading description and 

inferences. 

Gushurst (1971) found in his research that what 

often passes for an ER is actually not an early 

recollection but a report, "R" (see Chapter 2). 

Reports cannot be interpreted to be the prototype 

of the person's perceptual framework. In other 

words, the important assumptions made about ERs 

(see Chapter 2) cannot be made about reports. There 

seems to be a real problem in the area of data 

collection methods. Gushurst (1971, p. 8) asserts 

that none of the previous workers have really con

cerned themselves with the problems of data collec

tion, and none of them have used methods of data 
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collection which would assure either the dis

crimination of ERs and Rs, or the full and accurate 

collection of details of their subjects ERs. As a 

consequence, these studies have produced non-uniform, 

non-comparable data, and perhaps also data of far 

less significance. 

It can not be assumed that most of what people 

tell of their past can be taken as early recollec

tions. Most biographies tell about important events 

in people's lives and describe these events in ways 

that make sense. After examining published 

biographies, for example, Daley (1959) reported 

that only 5% of the material met the criteria for 

ERs. Therefore, those collecting data need a 

uniform, systematic guide regardless of whether 

oral or written reporting methods are used. 

Some efforts to record lifestyle data 

systematically appear to have been made, via formal 

interview schedules that some Adlerians use: e.g., 

Christensen*s (n.d.) "Guide for Initial Interviews," 

Dreikur's (1952) Guide for Initial Interview, Mosak 

and Shulman's (1971) "The Lifestyle Inventory," and 

Pew and Pew's (n.d.) "Style of Living Re-creation." 

(In the oral tradition or reporting, additional 

information may be inferred via nonverbal cues--body 

language and interview behavior, such as pauses, 
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facial expressions, agitation, surprise.) Utilizing 

such interview schedules improves accuracy of data. 

However, there are no written instructions on them 

for ensuring an accurate and uniform ER even in the 

interview. It is simply assumed that all who use 

them will know how to use them. For research and 

educational purposes uniform data collection 

procedures, making the raw data comparable, would 

be useful. 

3. There are varied advantages in having ER information 

prior to the first interview or counseling session. 

The counselor can have some clues ahead of time 

that might increase rapport, and accuracy of 

counseling interventions. Often, the first inter

view is not a good time to gather early history data, 

and doing so might be countertherapeutic. For 

example, in counseling a couple who come in under 

great stress deciding whether or not to divorce, 

the asking of early childhood questions might not 

carry as much immediate potency as dealing with the 

concretely pressing issue. 

Thus, the question of timing of data-gathering 

becomes one of intrusiveness: Doing it too early 

has the appearance of sidetracking main issues, and 

may be resisted, and doing it too much later can 

appear to be irrelevant pastiming to the client as 
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well as giving the therapist the information later 

in counseling than desirable. 

4. A solution to the above problems is to develop a 

paper-and-pencil, self-administered form, on which 

clients, students, or research subjects would write 

their memories following a simple, stepwise set of 

questions, thus allowing easy, unequivocal interpre

tation. Put another way, the need is to develop a 

uniform way for writing, administering, and 

interpreting the ERs. 

This solution, however, presents the fourth 

problem: It is not yet known how equivalent ERs are 

when taken via self-administered means as compared 

to interviewing. Solving the first three problems 

is of limited value if the product does not provide 

the same advantages as the classic "early recollec

tions"—i.e., is not interchangeable with them. 

Research Question 

All of the prior discussion reduces to a single 

question that this research is designed to answer, viz.: 

Can a self-administered, paper-and-pencil procedure 

for collecting ERs be devised that would lead to interpreta

tions equivalent to interpretations of ERs gathered by 

interview? 
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Theoretical Hypotheses 

Given that persons with some expertise or working 

familiarity with Adlerian theory and its application, 

undertake a specific interpretative training procedure, it 

is hypothesized that: 

1. The proportion of ER interpretations that are 

judged equivalent in the written vs. written (W-W) 

comparisons is as high as the proportion of 

equivalence in the oral vs. oral (0-0) comparisons. 

2. The proportion of judged equivalence between the 

written and oral forms (W-0) is as high as the 

proportion of judged equivalence between the two 

oral interpretations (0-0).. 

Support for the first hypothesis will imply that the 

written ERs are no less reliable than the traditional oral 

ERs. Support for the second hypothesis will imply that the 

written ERs are a valid measure, given that the interpreta

tions derived from the interviews are a valid criterion. 



CHAPTER 2 

HOW THE WRITTEN FORM IS TO BE TESTED 

Introduction 

Developing a written form for collecting early 

recollections and testing the form's product of equivalence 

with the product of the traditional interview oral method of 

ER data collection presupposes that there is a standard 

against which to compare. No such standard is available, 

nor can it be for the simple phenomenological reason that 

there are no data anywhere with their source persons waiting 

and willing to respond to the written form. In other words, 

a reliability baseline testing the equivalence of oral 

interpretations compared with oral interpretations must be 

established in this study before the relationship of oral 

with written data can be determined. Gushurst (1971) did 

show that early recollections can be interpreted reliably. 

However, neither Gushurst nor anyone else in the literature 

has published reliability figures for either written or oral 

strategies in which interpretations of one or more judges 

were compared with those of one or more others. It there

fore becomes incumbent on the present research to determine 

such oral vs. oral reliability for baseline; written vs. 

written reliability for comparison and validity check; and 

20 
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a written vs. oral index of equivalence for establishing 

content validity—i.e., for testing the major hypothesis. 

Considerable preparation was required to accomplish this 

objective. 

Step One along this path of testing was to determine 

the requirements for a procedure that satisfies Adlerian 

assumptions. Step Two was to establish guidlines for satis

fying these requirements in both the written and oral pro

cedures. In a trial-and-error feedback cycle, a written 

form was devised and tested to insure these requirements 

were being met. For the oral form, a checklist for guiding 

interviewers in recording all elements necessary for com

plete ER's was developed. Step Three was the writing of a 

user's manual. The manual provides guidelines and instruc

tions for gathering ER's. It also helped judges develop 

skills in interpreting and translating ER's in a structured 

way with a common and limited language, with the additional 

goal of increasing accuracy in the interpretive process. 

The manual was the reference work for the training sessions. 

Step Four was training persons already knowledgeable in 

Adlerian psychology to collect and interpret ER's according 

to these standards. Step Five was devising a research 

design. Time, funding, and in particular the short supply 

of experts who would be not only collecting and interpreting 

ER's from both the oral and written strategies but also 

judging their equivalence, demanded a research design that 
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is especially "tight" or efficient, while allowing adequate 

testing of equivalence among the strategies. Step Six 

necessitated securing the cooperation of "representative" 

people as subjects, in sufficient numbers to allow relia

bility checks and to run statistical tests. The testing 

procedure, Step Seven, applied appropriate statistical tests 

of probability to the data sets. Discussion of these steps 

comprises Chapter 2. 

Requirements for an Early Recollection 

So that the assumptions in Chapter 1 could be made 

for an ER, some specific criteria were met. When these were 

clearly listed, it was possible to design a written format 

for gathering ER data quite explicitly, or after the fact to 

determine whether the data gathered did, or did not, com

prise an "early recollection." In this study, seven re

quirements were made. 

1. The incident must have taken place prior to the age 

of nine (Dreikurs, 1952; Mosak, 1958). Both 

Dreikurs and Mosak differentiate between continuous 

memory and early memories. Early recollections are 

valuable in part because of their sparseness; the 

fact that the individual chose this one incident 

from all his or her early experiences is in itself 

significant. The cutoff age of 9 accentuates the 

selectivity of memory. 
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The memory must be an early recollection (ER) rather 

than a report (R). An ER is a single and unique 

event in a person's life, an incident that took 

place once: "I remember walking to school on the 

first day of school. I was excited to be doing 

something so new and different." An R is a general 

and recurring experience: "We used to have Sunday 

dinner at my Grandma's every week." Dreikurs (1952) 

.emphasizes the importance of distinguishing between 

events and recurring experiences. "Reports," 

Dreikurs (1952, p. 115) asserts, "are not reliable; 

recollections are." Mosak (1958) points out that 

recollections contain more details than reports and 

are similar to TAT stories. Further, he asserts > 

only recollections can be interpreted projectively. 

Details important to the client are to be included 

in the memory. Without these important details, the 

memory can be either distorted or insignificant 

(Dreikurs, 1952). 

For the purpose of this study, the memory must be 

visualized by the subject, or seen in the "mind's 

eye," Although Gushurst (1971) reports that ER's 

can be remembered through the other senses (smell, 

words, etc.), these memories are harder to differen

tiate from reports. Visual memories are more often 

single events. Mosak (1959, p. 304) states, ".If the 
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subject can visualize the incident, then it is 

interpretable. If he is unable to do so, the inci

dent is not treated as a recollection." 

The experience must be remembered by the individual. 

Past experiences which are told to the subject 

cannot be interpreted as ER's (Mosak, 1958). 

Recollections must have an emotional component. 

Gushurst (1971) and Willhite (1977) show that it is 

the emotional component that gives clues to personal 

values and goals. Dreikurs (1952) does not use the 

word emotions but asks.his clients to tell "their 

reaction" or "response" to the memory. Dudycha and 

Dudycha (1941, p. 678) point out, "some emotion . 

accompanies nearly every memory." They maintain 

that feelings associated with memories are the 

reason the person remembers the incident. 

Emotions are also important to the interpretive 

process, since they are strong statements about what 

the client avoids or pursues (Mosak, 1969; Gushurst, 

1971; Willhite, 1977). For this reason the "why" 

of each emotion was asked in this study to ascertain 

the "phenomenally perceived stimulus situation" 

(Gushurst, 1971, p. 83)-of the feeling in each 

memory. The following example will demonstrate why 

this information was imperative to obtain. Given 

the ER: "I remember running in a race at a church 
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picnic when I was seven years old. I lost the race,'r 

a client might explain "why" s/he got angry in one 

of several ways. S/he might say, "because I lost 

the race," or "because the judges weren't fair in 

how they determined the winner," or "because my Dad 

was disappointed in me," etc. Each of these 

exemplifies a different value and, a different 

interpretation. Most of the interpretive value of 

this ER would be lost without having asked the 

question, "Why were you angry?" Gushurst (1971) 

based many of his data collecting and interpretive 

procedures on getting the value behind each emotion. 

The accuracy and usability of the interpretations of 

ER's was clearly dependent on getting accurate information 

in the first place. The purpose of this list of require

ments was to assure this initial stage accuracy. 

Developing a Written Form 

Pilot Study 1 

Four pilot studies were conducted in getting to the 

final form. In the first pilot study, 62 university junior 

level students were given form A (see Appendix A) in the 

fall semester of 1977. Two main observations were made: 

1. About 10% of the memories were "reports" rather than 

"recollections," like "I used to go hunting with my 
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Dad," or "I often walked to the bus stop when my 

sister cam home from school." This was a surprise 

since the instructions were: "Remember things that 

happened only once, and that you remember clearly." 

2. It was also noted with great excitement at this 

time, that highly useful data could be obtained in 

a very brief form. 

Pilot Study 2 

In the second pilot study, the next semester stu

dents made the following corrections in order to reduce the 

number of reports: (1) two examples of ER's were given, and 

(2) instructions were changed, by adding to the above single 

incident statement: "See, hear, or feel the event as it 

happened." With these, form B (see Appendix A) was put to 

trial. In form B, the change in instructions and examples 

had reduced the number of reports to 2%. However, two other 

problems became apparent: (1) all of the recollections 

received were negative—i.e., they expressed negative emo

tions; (2) many of the ER's were too sparse in detail and 

did not give enough information. 

Pilot Study 3 

For the third pilot study, conducted in the fall 

semester of 1978, form C was developed (see Appendix A). 

In this form, four examples were used showing a variety of 

both positive and negative feelings. It was hoped that this 
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form would elicit a wider variety of emotions from the 

subjects. This was in fact the case. The recollections 

using form C showed a variety of responses. It was also 

observed in the form, and prior forms, that the subjects 

were not writing down feeling or emotions, but were instead 

giving other responses, like additional facts or thoughts. 

In the author's experience with collecting ER's in an inter

view setting, getting the emotional response seems to re

quire more probing than any other part of the data-

gathering process. It is therefore to be understood that 

this information might be difficult to get in a written form. 

Pilot Study 4 

To correct this, examples of feeling words, or 

emotions, were then included in the instructions of form D 

(see Appendix A) for the fourth pilot study. It was hoped 

that these words (angry, apprehensive, confused, excited, 

curious, exhilarated, etc.) would effect a written kind of 

probing. In the instructions of form D another change was 

made. Subjects were invited to use the present tense for 

writing memories, in the hope that this would intensify the 

emotional aspect of the recollections, and might help 

subjects focus on the emotions more. 

The written probing was evidently helpful, for in 

form D, most of the subjects gave emotion words. Exact 

numbers were not collected. However, during the 
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administration of the test several students raised questions 

regarding the present tense writing of memories. Only about 

half chose to write the memories in the present tense. 

Therefore this part of the instructions was dropped from the 

final form. 

In the final form, form E (see Appendix A), all of 

the previous corrections were made. Its development is 

based on these corrections, the review of the literature, 

and the necessity of meeting the items bf the "requirements 

for an ER" (above). The final form was put on two pages 

instead of one, the first page for instructions, and the 

second for the recollections. The instruction page can be 

reused. 

With a form finally developed for gathering accurate 

data, the next step was to write a training manual to be 

used in administering this form. 

Training Judges 

Six judges with knowledge of the theory and tradi

tion for collecting early recollections were trained by the 

author, A brief training manual (see Appendix C) was used 

which was given, along with a copy of the design, to the 

judges ahead of time. The training session was divided into 

two parts of about 1 to l<-l/2 hours each. 
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Training in Interpretive Procedures 

The use of the manual was explained, and each judge 

practiced interpreting previously collected written recol

lections. Interjudge differences were discussed and re

solved with reference to the specifications in the manual. 

Orientation to Design with Practice Runs 

Demonstration of Oral Interview. The author demon

strated an interview, taking oral early recollections, using 

the Requirements Checklist (see Appendix B). In order to 

insure that the data collected in the oral interviews met 

the requirements outlined in this chapter for the collecting 

of early recollections, the judges were asked to check off 

each requirement as it was met in the interviews. 

Experience with Design. To maximize the likelihood 

of carrying out the complex design, within its constraints 

of time, the judges experienced all phases of the process at 

this stage. Five steps were followed: 

1. Each judge experienced gathering, recording, and 

interpreting two oral memories taken from one of 

two subjects. 

2. Each judge interpreted two collected written recol

lections from one of two subjects. See Table 1. 

3. Differences in interpretations were discussed, so 

that agreement on the translation system was 

reached. 
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Table 1. Design for Training Experts to Interpret Early 
Recollections — Each of the two subjects tell of 
four memories, once each orally and once each on 
the written form. The third judge "sits in" on 
one interview of each of the other two. 

Judge 
A 

Judge 
B 

Judge 
C 

Judge 
D 

Judge 
E 

Judge 
F 

01 03 01 W1 W3 W1 
Subject 1 

02 04 03 W2 W4 W3 

W3 W1 W4 01 03 02 
Subject 2 

W4 W2 W2 02 04 04 

4. Equivalence between pairs of recollections shown in 

Table 2 were judged as indicated; i.e., Judge A 

decided whether the translation of S^'s third memory 

taken via interview was equivalent to the same 

memory written on the self-administered form. Note 

that no judgment was on interpretations made by the 

expert judging their equivalence. 

5. Criteria and problems of equivalence were discussed, 

the objectives being reconciliation of differences 

and clarification of the task. 

For detailed description of the training, see Appendix C, 

the Training Manual for Judges, used for this purpose. 
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Table 2. Design for Training Experts in Judging Equivalence 
of Oral and Written Interpretations. 

Judge Judge Judge Judge Judge Judge 
A B C D E F 

Subject 1 03-W3 01-W1 02-W2 04-W4 02-W2 04-W4 

Subject 2 01-W1 03-W3 Ol-Wl 04-W4 02-V12 03-W3 

Study Design 

Nature of the Data, and of 
Strategy Comparisons 

Since early recollections are nomographic and ideo

graphic products, rather than numerical ones, the equiva

lence of any two ER's is a conceptual or ideographic deter

mination rather than a mathematical one. Said another way, 

the translated ER represents an idea or concept of any 

number of dimensions, rather than a single point on a scale. 

This is intrinsic value, not applicability. To consider 

degree of goodness would imply, therefore, (1) some specifi

cation of measures on the multiple dimensions and/or (2) 

measures of functional goodness, or applicability. Since 

neither of these measures fits the situation, then the only 

feasible measure or indicator was the proportion of a set 

of ER pairs that experts judge to be equivalent. This can 

be tabulated across conditions or strategies, or the 
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proportion of judged equivalence of strategies may be com

pared directly. 

As the two study hypotheses stated at the close of 

Chapter 1 imply, three main comparisons were made. First, 

oral ER's (interpreted or translated by one judge from his/ 

her oral interview notes) was compared, or judged for 

equivalence, with oral ER's (collected and interpreted by 

another judge) of the same events. The results were con

strued to provide two kinds of data: inter-judge relia

bility for the study, and a baseline for the reliability of 

oral vs. oral ER's when all judges' decisions on oral data 

were pooled. 

Second, written vs. written ER equivalence was 

judged. This would establish the reliability of the written 

form using the same procedure that is used in the oral vs. 

oral equivalence judgment. This finding provided a baseline 

for future studies using the same procedure. 

Third, the degree of equivalence judged to exist 

between the oral and the written ER pairs yielded the answer 

to the research question—whether the new written form could 

provide ER's that were equivalent to those collected orally; 

i.e., this was the central validity check for the written 

form, shown as Form E in Appendix A. 

Carrying out the study involved anticipation and 

accommodation of a number of biases implied in this brief 
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overview. This task is discussed below, prior to describing 

the sample, experimental design, and statistics. 

In this study of selective recollection (ER's) used 

a projective device, both systematic biases which could 

distort the outcomes and "noise" or error variance at many 

stages of the research which would reduce its clarity were 

likely to occur. They could creep in due to the numerous 

recalls asked of the subjects, unevenness of perception of 

both subjects and experts in two quite different strategies 

of data gathering, and the relatively small N of observa

tions. 

Interstrategy Reliability 
and Validity 

Interstrategy reliability and validity are, of 

course, the dependent variables of this research, but 

interjudge reliability and validity are another matter. 

Since the measures (ER's) reflected the questions the sub

jects were asked, which in turn were products of either the 

training of the interviewers (for the oral measures) or the 

wording of the self-administered questionnaire (for the 

written forms), relative consistency was assured by having 

the judges employ a manual of guidelines for obtaining 

accurate ER data and interpreting them accurately. (See 

section on training,) 

The validity of the completed ER's was predicated on 

both interviewers' and subjects' following carefully 
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specified directions, as elucidated in the training manual 

and practiced in the training session. This training of the 

interviewers was intended to assure uniformly valid ER's; 

the format and specific questions of the written form in 

like manner were expected to provide ER's of validity 

similar to that of those obtained orally. 

Both interpreters and subjects learn how to perform 

the task as they repeat it. In the interviews, a subject 

would learn what is sought not only after being instructed, 

but also in the process of being probed, being asked to 

clarify, and reminded (e.g., to provide reasons for the 

feelings expressed). If s/he answers the written form after 

the oral one, some of this learning would certainly carry 

over, and the written form would serve in good part as a 

reminder to list the areas or the several components of the 

ER; s/he would already have learned what was sought. In 

this sequence, a learning effect should be expected to occur 

without being rectified, since the written form does not 

speak. In the reverse sequence, in which the subject first 

takes the written form, learning would depend upon the sub

ject's heeding the instructions, including a self-recheck 

that all components of the ER were present. This familiar

ity with the task may be expected to carry over into the 

interview, so that some learning effect should be expected 

to occur in this order, too. Interviewer competence would 

affect both of these biases, and may also be learned during 
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the experiment. In both of these situations, the fact that 

the task might be better accomplished in the second situa

tion would tend to bias the findings and conclusions in the 

direction of the superiority of the second strategy; this 

is the order effect. Therefore, to combat this combined 

order and learning effect, some subjects started with one 

strategy and others began with the other strategy. 

If only the above potential biases were taken into 

account, a simple, two-strategy, reversed-order design (2x2) 

would be adequate. However, due to other requirements of 

the study, this was only part of the design task. 

To provide data for the oral vs. oral baseline (to 

be referred to henceforth as 0-0) &nd reliability index,. 

each subject obviously must repeat the same ER in the inter

view setting. Saying the exact same words twice would 

appear so likely as to yield ridiculously high reliability, 

were it not for the necessity of intervening events. First, 

three ER's were collected from each subject; thus, thoughts 

about the second and third ER's would intervene and the 

first ER would be less likely to be reported identically the 

second time. Second, a second interviewer would take the 

same set of ER's the second time and would bring to the 

situation distracting and facilitating properties which 

should make it less likely for the subject to recall and 

verbalize the exact same way the same ER the second telling. 

Again, order effect was a threat; it was controlled in this 
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situation by reversing the order of interviewer, so that 

some subjects started with one interviewer and others with 

another. (In the final design, shown in Table 4, p. 42), a 

third and fourth interviewer were called for, diminishing 

order effect even more.) 

To establish reliability of the written form, the 

same procedure as used in the 0-0 determination was followed. 

This required each subject to repeat a set of three ER's to 

a second judge orally, and to write them down as well. 

Written-written (W-W) form reliability required a fourth 

reporting of the three ER's, but at this point a tradeoff or 

compromise was elected. The permanent and simple nature of 

the written form offers an alternative to requiring subjects 

to write the second set of writtens; the first set was 

Xeroxed and treated as if it were a second, independently 

obtained set of written data. Thus the reliability test was 

not of writing the ER's by the subject, but rather it was of 

the interpretations of the written raw data by different 

experts. 

Some test unreliability is inevitable. All tests, 

whether projective or objective, will suffer from unrelia

bility across time, due to situational factors such as sub

ject fatigue, distraction by prior or intervening activity, 

maturation or other shifts in the content variable, intru

sions of the situation, reminders of responses based on 

seeing other subjects, and the interaction among any of 
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these variables. While the early recollection technique has 

been found, as noted in the review of the literature, to be 

quite stable compared with other projective techniques, the 

design for this study reduced further the likelihood of 

cross-time situational variability by accomplishing all data 

collection during the same period of a few hours. This pre

caution included not only subjects' responses but also the 

contributions of the interpreter/judges. 

Experimental Design 

Three groups, or sets of subjects, were used to 

control for order effects. The first set, Group P, first 

gave three ER's orally via interview, then second gave the 

three ER's again via interview with a second expert, and 

third wrote the ER's on the self-administered form. The 

second subject set, Group Q, began with an interview, then 

wrote out the ER's on the form, and then were interviewed a 

second time. The third subject set, Group R, began with the 

written form and then were interviewed twice. Repeated 

interviews were by different interviewers. This procedure 

is displayed in Table 3. By Xeroxing the written recol

lections, a fourth set of recollections, identical to the 

third, was acquired, yielding 12 sets of recollections to be 

interpreted for each subject's three memories, each memory 

interpreted by two experts from oral information and by two 
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Group Description Collection Order3 N of ER's 

Group Order Subjects First Second Third Taken Interp. 

P 00W 01-06 Oa Ob Wwx 54 72 

Q OWO 07-12 Oa Wwx Ob 54 72 

R WOO 13-18 Wwx Oa Ob 54 72 

aOa refers to Oral a or the first interview taken by 
the subjects; Ob is the second interview, and Wwx is the 
completion of the written form to be Xeroxed for inter
pretation. Oa and Ob information is interpreted by the same 
expert as took it, so need not be copied. 

others from written. With six subjects in each group, there 

were 72 recollections for each order' condition. 

Given the many biases to be controlled, an excep

tionally knotty problem exists. For all potential biases to 

be measured and tested for the effects on the dependent 

variables, a huge, multi-level design in which every subject 

strategy, interviewer, judge, and order of these variables 

would appear, with sufficiently large numbers in the cells 

for testing. By counterbalancing all anticipated biasing 

factors, this impossibly complex situation was reduced to a 

modified Graeco-Latin square design, shown in Table 3. The 

research design required six experts plus one clerical 

person for data collection. The experts each interviewed 

members of one of the three order groups once and 
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interpreted the written ER information, collected by the 

clerk, of a second order group. Following the information 

collecting and interpreting phase, each of the experts 

became a judge, in which role s/he judged the equivalences 

among the interpreted ER's of the third group of subjects, 

which s/he had not encountered during the interpreting 

phase. Person G in the design was the clerk, providing the 

written forms and coordinating subjects' sequencing. 

The 14 sessions or time periods in the design 

assured the groups continuous sequencing with the reasonable 

limits. Based on the pilot studies conducted for this re

search, sufficient time was provided for the interviews and 

more than sufficient time for the written form completion. 

In this design, in all cells except those for written inter

pretations, there is an additional division into two parts 

for each subject: recording the recollection, first and 

interpreting it, second. This required fast work on the 

part of the interviewers, interpreting ER's immediately 

after they were taken from each subject. But if inter

preting were to be delayed until a whole group were inter

viewed—say, so that variations in time of day and in 

fatigue associated with interpreting the recollections could 

be controlled—a new factor of prohibitive impact would be 

introduced. The experts would in such a design be asked to 

interpret 18 recollections, three from each subject, in a 

sitting, losing much of the nonverbal information typically 
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involved in the interview. The distribution of sessions 

throughout the morning permitted convenient scheduling of 

subjects and thus facilitated filling all subject cells in 

the design. No bias based on subject assignment nonrandomly 

was introduced, since the unit of analysis is judgments of 

equivalence between interpretations and the source of the 

interpretations is irrelevant. 

Separated from the data collecting and interpreting 

phase of the experiment (by a lunch break), the judging 

phase allowed two judges to conclude equivalence of ER pairs 

for each group or order set. In the first phase, each 

expert saw a group only once, so each memory is encountered 

only once. In the second phase, j.udges only evaluated the 

interpretations made by other judges, so these too were 

encountered only once. 

Since a study is only as good as its data, the 

experimental design was developed to maximize goodness or 

cleanliness of the data, clarity of tests, efficiency of 

personnel time, and generalizability of findings. This was 

attempted by anticipating all probable biases, and trading 

off being able to test their effects for being able to test 

the hypotheses. Put another way, it is important to note 

that the choice made was to counterbalance anticipated 

biases so that they cancel each other out; but this inten

tional confounding of the variables that were assumed to be 

important prevents the testing of their importance. Instead 
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of a methodological exercise, then, this research is a 

demonstration of practical utility. 

Method 

Subjects, interpreters, collection-interpretation 

strategies, orders, and judging were all systematically 

rotated to reduce inherent biases in this study in what is 

fundamentally a standard Graeco-Latin square design. Modi

fication from the standard was necessitated by the limita

tions of resources—primarily experts—for the work requested 

of them was highly time-consuming. In the final design, 

Table 4, it will be noted that each expert obtained and/or 

interpreted early recollection raw data, oral or written or 

both, on two of the three subject groups. Thus, each expert 

interpreted 18 ER's of one subject group and then 18 of 

another subject group, each group represented one of the 

possible three orders of strategy (Table 3). This was the 

major task of the experts until the judging session after 

all data had been interpreted. 

At this time, each expert judged the equivalence of 

the 36 pairs of interpreted ER's, completing the expert's 

work. It will be noted that two sets of experts, A, B, and 

C and D, E, and F, judged a subject group, so that there 

were two independent judgments of equivalence. These two 

sets of judgments were pooled for the statistical tests of 

significant difference between and with the two strategies, 



Table 4. Data Collection Design: Assignment of Subjects and Experts to Groups 
by Time3 

Interviewing and Interpreting Writtens Writing 

A B c D E F G 
Time Start OOW, OOW, OWO, OOW, OWO, WOO, OOW, OWO, 

period time WOO OWO woo WOO OOW OWO WOO 

0 7:40 — — 13-18 
1 8:00 01 — — — 07 13, 14 — 

2 8:20 02 01 — — 08 15, 16 07 
3 8:40 03 02 — — 09 17, 18 01, 08 
4 9:00 13, 14 03 07 — 10 07 02, 09 
5 9:20 15, 16 o

 

o
 

00
 CT\ O

 
1

-
00 o
 01 11 08 03, 10 

6 9:40 17, 18 09, 10 13 02, 03 12 09 11, 12 
7 10:00 04 11, 12 14 13 — 10 — 

8 10:20 05 04 15 14 — 11 — 

9 10:40 06 05 16 15 — 12 04 
10 11:00 — 06 17 16 01, 02 — 05 
11 11:20 — — 18 17 03, 04 - - 06 
12 11:40 — — 10, 11 18 05, 06 — — 

13 12:00 — — 12 04, 05 — — — 

14 12:20 — 

Lunch 
06 

break 
— 

Judging OWO WOO OOW OWO WOO OOW — 

Subjects 01-18 are assigned to Groups OOW, OWO, or WOO according to the 
order in which they take oral and written forms. Experts A-F are assigned to 
interview and interpret ERs from one Group and to interpret written ERs adminis
tered by person G to a second Group. After the lunch break they judge all four 
interpretations (two written, two oral) made by other judges on the third Group. 
Further discussion in text. 
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and separately to yield at least pairwise interjudge relia

bility data. 

The Sample: Selection, Number, 
and Assignment 

While it is true that the more subjects employed, 

the greater generalizability of the findings, it is also 

true that the most variations of ER themes should be evident 

among a relatively small number of subjects, each subject 

providing three ER's. Given the great value of experts' 

time and their limited availability, the less relevant 

size-of-sample concern was traded off in favor of number of 

observations of each subject in both strategies. That is, 

each subject must respond both orally and via the written 

form for the required comparison to be made. 

Because following written instructions such as those 

given in Form E requires a level of literacy that is not so 

much high as functional, the decision was made for this 

research to use a sample of university students. Pilot 

studies with the four earlier forms suggested that some 

persons unaccustomed to expressing their thoughts in writing 

do have difficulty, but the result was a slowing of the 

process rather than an inability to complete the necessary 

elements of the ER. Since less literate persons may be 

interviewed instead of given the written form, establishing 

reliability and functional validity with more literate 

persons was deemed reasonable. 
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Examination of Table 3 will show that the experi^ 

mental design called for six subjects to be assigned to each 

group or order set. Personal idiosyncracies of subjects are 

irrelevant to the research, as already noted above, there

fore random assignment was not necessary. Rather, pairs of 

interpretations were judged for their equivalence, sub

jectively on the part of the individual judges on the two 

(binary and scaled! measures, and these numbers are the data 

reported below. The six judgments produced for each memory 

by each of the two judges replicating the equivalence 

judgments for each member of Group P, Q, or R represent one 

judgment of oral^oral equivalence or reliability, one of 

written-written reliability, and the four judgments of 

equivalence across the two strategies, or oral-written 

reliability or validity. The oral-oral comparisons will 

generally be called O-O, and the within-strategy paired 

interpretations 0& and 0^ are being judged. Similarly, the 

written-written comparisons will be called W-W and represent 

judgments of interpretations of W and W , the two copies of 
W X 

the memory written on Form E. The four judgments of 

equivalence across the two strategies, written 0-W, will be 

pooled together, but separately are C>a paired with W^ and Wx 

and W^ and 0, paired with W and W . As in Table 1, since 
x b c w x 

there are six subjects per group and three memories per 

subject, 0-0 and W-W reliabilities will be calculated down 

18 paired interpretations for each group, or 54 for the 
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entire sample, whereas cross-strategy (0-W) reliabilities 

will be based on four times this many interpretations, 72 

per group and 216 for the sample. 

Having defined these data categories in this way, it 

may be noted that the hypotheses may be tested by examining 

means of the three strategy comparisons—i.e., 0-0, W-W, and 

0-W—to see if any is significantly greater than the other. 

Statistical Analyses 

Tests of the statistical significance of the 

findings must meet several requirements. They must: (1) 

be appropriate for comparing 0-0 with W-W equivalences and 

0-0 with 0-W equivalences; (2) be able to test these com

parisons rigorously, so differences would not be overlooked 

with a result of finding no difference and committing a 

statistical "Type II" error; (3) test these comparisons 

without masking or losing individual differences among the 

six-way comparisons of interpretations each judge makes 

(viz. by comparing the average or total equivalence of one 

strategy with the average or total equivalence of another); 

(4) allow testing of bias clusters that are definable and 

separable, to the extent possible by the design that inten

tionally counterbalances most biases. 

Only analysis of variance meets these requirements. 

Two types will be applied to the data: repeated measures 

ANOVA to retain the individual judgment-set equivalence 
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differences, and two-way ANOVA to isolate the bias clusters 

that are separable—order or presentation in particular. 

Statistical tabulations of percentages, means, and standard 

deviations will serve to clarify the findings descriptively. 

In research such as this, in which the anticipated 

and desired outcome is to be unable to accept the null 

hypothesis or to find no difference between the forms, there 

is a real and pressing danger of committing Type II errors— 

failing to reject the null hypothesis when it is in fact 

false and there ajs a difference. The danger lies in 

measurement error, mainly, which can mask differences. 

Therefore, the reliability of the measures—oral and written 

equivalences—must in some way be .demonstrated to be 

acceptably high by a conventional statistic. These measures 

therefore will be correlated for reliability, and their 

aggregate reliability reported using Cronbach's alpha."*" 

Research Hypotheses 

Given that persons with some expertise, or working 

familiarity with Adlerian theory and its application, under

take a specific interpretive training procedure, they pro

duce three sets of data. 

E(0a - 0^) = the equivalence of ER's interpreted by 

such experts from oral interviews with the same subjects on 

1. The correlational method is described in Walker 
and Lev (1953) and coefficient alpha in Cronbach (1951). 
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the same incidents, O being the first interview and O, the a b 

second, as judged blind by the same experts but not on their 

own work, 

E(W T W )_ = the equivalence of ER's interpreted by 
W X 

two or more such experts from accounts written by the same 

subjects on ER form E, W being the original account and Wx 

being a copy, as judged blind by the same experts but not on 

their own work. 

E(0 *- W) = the equivalence of the pooled C>a and 0^ 

interpretations and the pooled W and W interpretations, 
W X 

again as judged blind by the same experts but not on their 

own work. 

The research hypotheses, based on these data sets, 

are: 

: E(-°a "" 0]-,) '*'s accePtably higher than chance; 

Hj! E(W - Wx) is acceptably higher than chance; 

H^: *" wx) as high as E(0a - 0^) ; 

: E(0 - W) is acceptably higher than chance, and 

further, is as high as E(Oa - 0^). 



CHAPTER 3 

CARRYING OUT THE STUDY 

Gathering the Data 

Briefly said, the data were gathered according to 

the design described in Chapter 2 and shown in Table 4. 

Subjects were recruited from graduate classes; all appeared 

and reported their three memories via the oral and written 

strategies in the order assigned; interpreters followed the 

training instructions and completed their equivalence 

judging as assigned; the resulting numerical data were 

coded and keypunched; and the analyses run. Details com

prise the rest of this section. 

Subjects 

Subjects were solicited from three graduate summer 

school courses in Counseling and Guidance during the week 

prior to experimentation. They were promised a copy of the 

interpreted ERs from four different judges in exchange for 

their participation in the research project. 

Subjects were scheduled to appear at predetermined 

times of the day according to Table 3, Subjects 13-18 (Group 

R) leaving after completing their written forms and return

ing at the appointed times for their oral interviews. Upon 

arrival, each subject was given: (1) a human subjects 

48 
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release form to be signed and collected (Appendix D); (2) 

a stamped envelope to be self-addressed for the return of 

interpreted ERs; (3) a subject number and identification 

tag; and (4) an instruction sheet with the individual's 

appointment schedule, giving the time for each oral inter

view and the time for taking the written. 

On the outside of the packet given to each subject 

were instructions for the subject (1) to tell each memory in 

the same order each time, and (2) to give a code name or 

title to each memory to facilitate this ordering (e.g., 

"birthday party," or "first day of school"). Interpreters 

were also asked to remind subjects to do this.^" 

All 18 subjects were present at the appointed times 

and all 54 memories collected from them were usable—i.e., 

in particular, all were ERs, none were Reports. 

Within the week following the experiment, the inter

preted ERs were mained to the subjects along with a thank-

you note and a letter. In the letter the subject was in

vited to contact one of the experts if in need of more 

1. Some of the people who took writtens before 8 
a.m., members of Group R, were not given instructions for the 
memory jog and so did not report their memories in the same 
order for each telling. Since the interpretations were 
identified by memory number rather than by content, they 
were mismatched on the judgment forms (Table 3) and this 
created an impasse in judging. With the clerical error thus 
detected, the out-of-order memories were reordered correctly 
that same afternoon by being traced in the original data 
and renumbered. This delayed the judging for the two Group 
R judges, but both finished equivalence judging within the 
week. 
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information or of help regarding the ERs. At least two 

people are known to have called judges for a personal con

ference. 

Location 

The basement of the Science Library at The Univer

sity of Arizona was the site of the project. Three rooms 

were used in addition to the library seating. One room was 

used for typing, cutting, and pasting the interpretations, 

one was used for administration and work with subjects 

(signing forms, handing out and collecting packets, giving 

information and directions, etc.), and one for oral inter

views. The library tables outside these rooms were used by 

subjects filling out the written form. The Xerox room of 

the library was next door to the typing room, which allowed 

materials to be easily copied after the judgment forms were 

readied. 

Procedure 

As discussed in Chapter 2, the subjects were divided 

into three order-of-presentation groups, six to a group. 

Group P (00W) had two oral interviews before taking the 

written form, Group Q (0W0) had an interview before taking 

the written and then had a second interview, and Group R 

(WOO) wrote writtens first before being interviewed twice. 

Data gathering proceeded as in Table 4, with six 

subjects arriving at 7:30 a.m. to take the written form, 
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then leaving to return later in the morning for their oral 

interviews. Interviews for the first member of Group P 

began with Expert A, and for the first member of Group Q 

with Expert E, at 8:00 a.m. 

Since the experts were also rotating the order of 

interviewing, interpreting oral data, and interpreting the 

written data, to control for learning and order effects, 

timing was an important consideration (per Table 4). All 

subjects were present and on time. No subject failed to 

"show." The additional subject who was asked to be on hand 

in case of a "no-show" was interviewed, but the ERs were not 

used since the design required exactly 18 persons. Since 

all of the subjects were punctual and the interpreters also 

stayed within their time constraints, the design was followed 

as planned with no problems, all ERs being collected and 

interpreted before 12:40 p.m. and the lunch break, which 

concluded the collection and interpretation phase. (Forms 

and instructions used in all stages of the study are in 

Appendix E.) 

preparation of Interpretations 
for Judging 

The next phase was to get the data ready for judging. 

As the interpreters completed one set of memories for each 

subject, they gave these to a typist who copied them onto 

3x5 cards with identifying information on the back. 

Another person pasted the four different interpretations for 
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each memory (strategies Ww, Wx, Oa, and Ob) made by four 

different interpreters onto a blank judgment form in the 

random order shown in Appendix F. These forms were then 

Xeroxed so that the judges would be blind to the strategies 

and interpreter identification of each pair of interpreta

tions they would be judging for equivalence. 

The sets of interpretations included three memories 

for each of 18 subjects. These were duplicated twice since 

two judges would be judging the interpretations for each 

subject (see last line of Table 4). These sets of inter

preted ERs are included in Appendix G so that the reader may 

compare his/her own judgments with those of the judges in 

this study. The reader may identify the strategy of the 

cells of any given set of interpretations by looking at a 

key in the lower right-hand corner. The equivalence ratings 

of the judges may be covered up for later comparison with 

one's own judgments. 

The judgment preparation phase took longer than was 

anticipated, but the judges cooperated by waiting an extra 

hour and a half after lunch to allow the judgment forms to 

be prepared. 

The last phase of the experimentation was equivalence 

judging. Each judge was given a packet containing 18 pages 

—one for each of the three memories collected from each of 

six subjects of the group s/he had not interviewed. On each 

sheet, the four interpretations (Oa, Ob, Ww, and Wx) of that 
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single memory were randomly distributed in the four cells of 

Figure 1 (see Appendix F). The judges were asked to compare 

and judge the equivalence of each of the six possible pairs 

of interpretations—i.e., paired cells A-B, C-D, B-C, A-D, 

A-C, and B-D. (See also, "Instructions to Judges," Appendix 

F.) Of these comparisons, one is between Oral a and Oral 

b, one between Writtens w and x, and four between the each 

of the Orals and each of the Writtens, 

The interpretations were judged by two measures, (1) 

a binary score simply indicating "yes" (1) or "no" (0) (are 

they equivalent or not?) and (2) a scale of 0-100 (on a 

scale of zero to 100, how equivalent are they?). 

Analysis 

With the information gathered, interpreted, 

randomized, and judged for equivalence, the resulting 

numerical data were coded for keypunching and analysis. The 

data were punched and a program was written to unscramble 

the randomly-paired judgments. The final step was to run 

the analyses on SPSS programs BREAKDOWN and two-way and 

repeated measures ANOVA. BREAKDOWN displays allowed easy 

checking for logical coding and keypunch errors and provided 

basic descriptive tables. The first ANOVA runs tested for 

the interaction effects such as were amenable to testing, 

considering the balanced design; the second ANOVA provided 
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the most powerful test of the main hypotheses appropriate 

to the data. 

Results of these runs comprise the remainder of this 

chapter. 

Results 

The major findings are shown in Tables 5, 6, and 7, 

where it may be seen that the research expectations were met 

and the written ER form is reasonably reliable and valid. 

Tables 6 and 7 show the results of parallel runs on 

both binary and scaled judgments. Despite the differences 

in these measurement concepts (all-or-nothing vs. degree), 

no differences between the three strategy-paired judging 

sets, 0-0/ W-W, and 0-W, were found. 

Equivalence was judged to be extremely high, as may 

be seen in Table 5: 615 of 648 paired comparisons, or 94.91% 

94.91%, were judged to be equivalent on the binary measure. 

The mean of scaled equivalence was 79.25, but a better 

picture of the distribution of the scaled judgments may be 

seen in Figure 2, where an average of the curves would 

indicate that only one quarter of all judgments put degree 

of equivalence at "70" or less. In Figure 2, cumulative 

percentages of equivalence judgments in scaled (0-100) 

numbers are plotted to show the distribution of agreements 

between the three strategy pairs, and plotted thus, the 

curves appear virtually superimposable. Perhaps this visual 
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Table 5. Mean Judgments of Equivalence Among and Between 
Oral and Written Early Recollection Interpreta
tions by Method of Judgment 

Comparison Parisa 

Judgment Method Oa-Ob Ww-Wx Oab-Wwx 

Binary . 9352 .9630 .9491 

Scaled 78.88 80.53 79.02 

N 54 54 216 

Oa-Ob refers to paired first and second oral 
interpretations, Ww-Wx to interpretations of written data 
by two other interpreters, and Oab-Wwx to the pooled sets 
of: Oa paired with Ww and Wx, and Ob paired with Ww and Wx. 

Table 6. Repeated Measures Analysis of Variance: Subject 
Memory Replications by Method of Judgment, Scaled 
Data Only 

Source S.S. df M.S. P P 

Between SMRs 164971. 8 107 1541.8 5.45 .001 

Between 
Strategies 1018. 9 5 202.8 0.72 n. s. 

Residual 151418. 8 535 283.0 — 

Total 317404. 5 647 490.6 _ _ 
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Table 7. Two-Way Analyses of Variance: Equivalence by 
Strategy and Team 

Source S.S. df M.S. F P 

A. Binary judgments: 

Main effects 

Strategy 416. 7 2 208.3 0.430 n.s. 

Team 756. 2 2 378.1 0.780 n. s. 

Interactions 2268. 5 4 567.1 1.170 n.s. 

Residual 309861. 1 639 484.9 — — 

B. Scaled judgments: 

Main effects 

Strategy 214. 3 2 107.1 0.219 n.s. 

Team 2014. 5 2 1007.3 2.058 n.s. 

Interactions 3524. 2 4 881.0 1.800 n.s. 

Residual 312767. 3 639 489.5 _ _ 
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depiction will make clearer the nature of the finding that 

the oral strategy was slightly less reliable than the 

written though the degree of difference is insignificant. 

Table 5 shows the means and standard deviations of 

the judged equivalences, binary and scaled, of the first and 

second interview interpretations (0-0), the first and second 

written interpretations (W-W), and the pooled interview vs. 

pooled written interpretations (0-W). Binary averages, of 

course, represent percentages of paired comparisons judged 

to be equivalent, whereas the scaled judgment averages show 

the mean of the judges' subjective, 0-100 ratings. Table 5 

indicates that, despite the greater range and (possibly) 

greater variability in the scaled judgments, the mean 

equivalence between oral interpretations, between written 

interpretations, and between written and oral interpreta

tions are nearly identical. The curves of Figure 2 show 

this finding perhaps more clearly. Data gathered by the 

written form appear to be slightly (but not significantly) 

more reliable than interview data on both binary and scaled 

measures. 

It was expected that subjects would not tell their 

memories in exactly the same way each time, due to such 

factors as nature of questioning (source of this bias being 

the interpreter and Form E) and inconsistency of recall or 

word choice (source of bias being the subject). While these 

factors are irretrievably confounded, the design accounts 
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for them by balancing them via the rotated orders of pre

sentation, or subject groups. Yet it was desirable to test 

the difference between the strategy sets in the most 

rigorous way—i.e., accounting for anticipated biases. 

Therefore the data were organized in two different ways for 

analysis: by Subject-Memory-Replication (SMR) sets and by 

"Team" sets. 

Analysis of the 
"SMR" Data Set 

Permitting the strongest test of the hypotheses, the 

"Subject-Memory-Replication" data set was organized so case-

wise patterns of difference would not be lost. In this 

arrangement, each SMR was simply t.he set of six inter- and 

intra-strategy equivalence judgments, or scores, made by one 

and then another judge (replication) for each memory given 

by each subject. Since interpretations were made on three 

memories of three groups of six subjects, or 54 memories, 

the six-way equivalence between the Oa, Ob, Ws, and Wx 

interpretations were judged independently by two judges; 

therefore, 108 resulting SMRs were organized. 

The repeated measures ANOVA the results of which are 

summarized in Table 6 shows the anticipated variation within 

SMRs to be statistically significant."'" Apparently there 

1. Statistical significance for 648 decisions may 
be attained by differences which are quite small in social 
or theoretical significance, as in this case. 
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were unique or individual differences in ERs from the first 

telling to the next, undifferentiable as to source (the data 

are of pair matches, not numerical representations of indi

vidual ERs). However, when the Between Strategies data are 

compared, the SMR differences are seen to be nonexistent, 

so the differences between tellings of memories were un

related to the strategy, or kind of ER information-collecting 

format employed, oral or written. 

Analysis of the 
"Team" Data Set 

As the study was designed, order effects were con

trolled by having one third of the subjects (Subjects 01-06, 

comprising Group P) provide oral ER data first and written 

data last; another third (Subjects 07-12, Group Q) start 

with oral interviews, provide written data second, and end 

with the second interview; and the last third (Subjects 13-

18, Group R) begin with written forms and end with the two 

interviews. These groups were to have been compared in an 

analysis of variance to determine if order of strategy of 

data collection indeed had an effect to be controlled by 

pooling the data. 

It will be noted, however, that order of data-giving 

is only one of several confounded factors. As Table 4 makes 

clear, subjects in Group P not only gave ER data in OOW 

order, but were interviewed first by Expert A and then by 

Expert B, which experts also interpreted their oral data. 
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The written data that this first group of subjects provided 

in their third, final, sitting were then interpreted by 

Experts D and E. Finally, the third pair of experts, C and 

F, judged all matched pairs of their colleagues' interpreta

tions for equivalence. In like manner, Group Q's data were 

taken, interpreted, and judged by a second "team" of experts 

—respectively E and F, B and C, and D and A; and Group R's 

"team" was experts C and D, F and A, and B and E. 

The meaning of the existence of these teams is that 

the data set organized for the two-way ANOVA to test for 

order effect interactions includes several confounded 

variables: order of subjects' data-giving; the particular 

experts' "quality" of work as interviewers, as interpreters, 

and as judges; and the time periods or orders in which these 

tasks were accomplished. While the time periods were de

lineated to provide all basic combinations (referring to 

Table 4, half of Group P's first interviews were conducted 

as Experts A and B's first experiences and half as their 

last experiences, as were Group Q's written interpretations 

by Experts C and D) to control by pooling for experts' 

learning effect, the evidence for such learning effect 

cannot be sorted out for comparison. The reason for this 

is twofold : first, the design balanced the effects rather 

than treating them as conditions to be tested; and second, 

the data are judgments of equivalence and involved compari

son among pairs of interpretations obtained in different 
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orders. Overall, however, the effects may be conceptualized 

as a "package" of effects that were analyzed as the "team" 

set. 

When the analysis of variance of team data, a two-

way ANOVA, was run on the binary and the scaled measures, no 

significant effects were found. Results are displayed in 

Table 7, Not only were no differences between "teams" 

found, but again, as in the SMR analysis, there were no 

differences between inter- and intra-strategy equivalence 

judgments. 

Hypotheses Tested 

Again in hypothesis-testing terms, the null hypothe

sis cannot be rejected, so: 

1. The proportion of written ER interpretations that 

were judged equivalent to second written interpreta

tions was as high as the proportion of oral vs. 

oral equivalence. 

2. The proportion of judged equivalence between the 

written and oral based interpretations is as high as 

that between two oral interpretations sets. 

Therefore, based on the second analysis, accounting for the 

effects of possible "team" biases, the written form or 

strategy appears to be as reliable as the oral strategy, and 

further, it is valid when compared for equivalence with ERs 

interpreted from oral data and thus used as criteria. 
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Standard Coefficient 
of Reliability 

For purposes of comparison with the reliability of 

other psychological tests, Cronbach's alpha, a convention

ally used coefficient of reliability (Cronbach, 1951), was 

computed on the pooled data; i.e., all equivalence scores. 

Alpha = .816, an acceptably high index. 

Conclusions 

Implied in the above analyses is a simple, twofold 

conclusion, supporting the efforts of developing and testing 

a self-administered, written form for collecting and subse

quently interpreting Early Recollections. 

First, in testing different experts' interpretations 

of their own, interview-collected or "oral" ERs in parallel 

to these different experts' interpretations of information 

supplied on the written forms, yielding "written" ERs, the 

evidence did not show the judged equivalence between written 

ERs to be any less than the judged equivalence between oral 

ERs, Thus, the written form is no less reliable than the 

oral format. 

Second, using the oral interpretations as criterion, 

or baseline, and testing different experts' judgments of the 

equivalence of ERs derived orally and in writing, the 

evidence did not show the judged equivalence between the 

oral and written forms to be any less than that of the oral 

criterion. 
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The evidence is promising, then, that with replica

tions elsewhere, the written form researched here may well 

be a reliable and valid means of quickly acquiring basic 

ERs. 



CHAPTER 4 

SUMMARY AND CONCLUSIONS: THE PRACTICAL 
UTILITY OF WRITTEN EARLY 

RECOLLECTIONS 

This research is a test of a written instrument for 

collecting directly interpretable Early Recollections (ERs) 

This is accomplished by comparing the judged equivalence of 

ERs interpreted from interviewer-collected vs. subject-

written data, and demonstrates (1) the reliability of Form 

and (2) the validity of this form when using interview-

derived ER interpretations as the criterion. The "goodness 

of the form having been established, as reported and dis

cussed in Chapter 3, this final chapter will address the 

disadvantages and advantages of utilizing it and of using 

ERs as a tool generally, and will conclude with some poten

tial questions for further research. 

Disadvantages of the Written Form 

First and perhaps most obvious of the disadvantages 

inherent in any written form is the loss of most noverbal 

(and some verbal) information typically integrated in the 

interviewer's ER interpretation. Nonverbal information in

cludes visual and dynamic cues in the client's behavior 

suggesting to the interviewer a general picture or "set." 

Nonverbal information is of any sort other than words, but 
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it must be discernible by the interviewer (hence the import 

of expertise) to be "lost" when the written form is used 

instead. This information is usually visual, but dynamic 

nonverbal cues, also unavailable via Form E, involve timing, 

a factor simply not coded into written accounts. Examples 

of dynamic informational cues in the interview are reluc

tance to answer or recall particular life phase incidents or 

details, perfectionistic concerns with detail or exact 

wording, passive stances designed to get the therapist into 

the client's service, and undue talkativeness. What is 

foregone via these two kinds of nonverbal informational 

losses is what may be termed the richness of interview-

collected ERs: an immeasurable depth and breadth of insight 

into the client's lifestyle especially valuable to the 

therapist but for the scientist especially resistant to 

measurement. Verbal informational loss is due to the 

brevity of the written form: people simply do not write as 

much as they talk. Compounding this is that they do not 

generally do it as well, either. 

Lack of Probes 

A second major consideration would be the lack of 

probes that are woven into the interview process, and which 

are defined out of the picture when the written form is 

used, since probes either ask for clarification of incom

plete answers or redirect the interviewee to a more 
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productive line of thought. In the pilot studies prepara

tory to this research, some written ERs were not in accord

ance with the directions, and therefore were not usable, 

whereas in an interview, probing could have made the data 

usable by completing the missing ideas. (Most frequent of 

the occasional follow-ups in the pilot studies were reducing 

the memory to a single event and getting an expression of 

reason behind the feeling.) 

Therapeutic Rapport 

A third disadvantage of any written form is a loss 

of therapeutic advantage otherwise possible by taking ERs 

orally. Many times the client gains a special self under

standing and finds him/herself understood by the counsellor 

during the course of the retrospective trip through his/her 

life. This trip is very permission-giving, because through 

interpretations of ERs while "doing the Lifestyle" the client 

not only feels understood, but if the ERs are interpreted 

correctly, the client can begin to see that his/her behaviors 

made sense at the time and with the faculties available to 

the (then) child and within the circumstantial limitations. 

On this "trip through life," the behaviors not only make 

sense, but the retrospectively clarified reliving also helps 

the individual to accept beliefs and behaviors arising there 

as reasonable, not "sick" or "deviant," and therefore creates 

a climate for the beginning of change. Some of this is 



69 

possible while using the written form too, because the 

person's going back through the experiences with retro

spective adult eyes is validating—but probably not as 

helpful as via interview. 

Subtle Individuality 

A fourth disadvantage of the written form and any 

standardizing form is that the creativity and unique aspects 

of the individual client that emerge in the interview are 

largely lost due to the very standardization of language and 

structuring of responses Form E requires. 

In selecting any mode of therapy or research measure, 

of course, there are tradeoffs wherein something is gained 

but something else is lost. Some losses have just been 

discussed. While written ERs are not unequivocally and 

universally preferable to oral ones gained via the interview 

setting, they do have advantages over, or not available in, 

that traditional mode, and these now bear consideration. 

Advantages of the Written Form 

Early Recollections interpreted from a written, self-

administered form, have advantages of two general kinds: 

time-cost factors, and uniformity and standardization. 

Other benefits as well will be discussed in these contexts. 
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Time and Cost Factors 

Having ERs available through a written, self-

administered form is a real saving in time, which means 

money, whether the purpose is therapy or research; these 

savings can accrue to the counsellor or researchers as well 

as to the client or subject. During the time when a single 

subject in this project was being interviewed, all six sub

jects from another group had completed their written forms— 

and the number could just as well have been 60 or 600. Part 

of the 20 minutes' interviewing time was spent interpreting, 

and this still would have to be done with the written data— 

but the time of data collecting is saved by the interpreter, 

times the number of subjects in question. The written form 

eliminates much of the get-acquainted activity, the rapport-

building, that are common to the oral taking of ERs. Also 

on the written form there is little room for extraneous 

chatting or humming or distracting or hesitation. People 

are thereby forced to be more concise and to do some editing 

in their heads before putting their thoughts to paper. That 

people tend to write less than they talk reduces the "rich

ness" of the ERs (as noted above as a disadvantage), but 

this very fact also creates the new advantage of conciseness, 

ease of interpreting, and savings of time, and thus enhances 

reliability of the results due to less distracting and 

tangential verbiage. 
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Implications of this fact for therapy are several. 

A group therapist can have ERs on everyone in the group 

prior to the first session, so that s/he has some thera

peutic hunches about all of the group members at the very 

outset. This represents a great efficiency in terms of 

saving time and being alerted to possible ways different 

clients may use the group to satisfy their own otherwise 

hidden agendas—e.g., using it to get pity or power, or as 

an audience, or to confirm their life position. 

For clients in individual therapy, the form may be 

completed either at home, ahead of time, or at the office 

as part of the intake procedure. 

For research the form may be administered by a 

single clerical person to a number of subjects at the same 

time, thereby eliminating the cost of repeated interviews. 

Further, the personnel administering the form need hav e 

relatively little training—they may be research assistants 

rather than the principal investigator. Translated to the 

therapy situation, the same process means that the group 

therapist may administer the form to the entire group simul

taneously just prior to the first session, when full inter

pretation would not be possible. Having group members then 

repeat selected memories aloud for group work can be a 

functional alternative to individual feedback and can 

develop group cohesiveness and empathy as well. Or the 

individual client might complete the form in the waiting 
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room after the first individual therapy session, or take it 

home for completion and mailing prior to the second session. 

These latter measures reduce the cost of transportation to 

ad from the research or counselling site. In all these 

applications, the written form can be administered by office 

personnel, yielding savings in time of the counsellor or 

researcher. 

The major cost factor for research purposes is 

obvious. With interviewer time being scarce and cost being 

high, and considerable training in ER work necessary, col

lecting large, survey-scale data from samples of respondents, 

by mailing to individuals or administering to groups, in a 

research place or in their homes, in one city or across the 

country, is all possible via Form E. It would be practically 

impossible to collect such data via the traditional procedure. 

As above, the written ER form is much more usable in 

a variety of settings, and therefore is not limited to just 

the interview. While written forms have reportedly been 

used, ERs have not been standardized and instructions have 

not been complete according to the criteria noted at the 

outset of Chapter 2, so the results have often been Reports 

rather than ERs and therefore not generalizable to represent 

the personal prototype. Mostly due to this flaw, the reader 

of a research report based on such written forms cannot know 

how seriously to take the conclusions. 
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In sum, the written form can be used for an increase 

in cost efficiency of great magnitude, in any setting where 

a rapid assessment of the individual is desired. It may 

apply to improving employee relations, to an indeterminate 

number of research questions, to the classroom where a 

teacher may wish to understand his/her students better and 

earlier. The cost effectiveness advantage, then, is not 

only an improvement over conventional method but also offers 

a kind of information and application not heretofore extant. 

Uniformity and Standardization 

Using Form E ensures that the requirements for the 

ER are met. By specifying the ER components directly, the 

form shows the respondent exactly what to record, and much 

useless and even misleading information and activity are 

thereby eliminated. Accuracy is assured, increasing the 

generalizability of the data by acquiring ERs rather than 

Reports. 

Second, Form E provides the advantages of any 

standardized research test or procedure: comparisons with 

others' work are possible and legitimate. If researcher X 

gathers data on teenage boys in Connecticut, researcher Y 

may compare results with data on otherwise matched 

Connecticut girls; and this comparison may be further com

pared to Arizona data. These comparisons would be both 

possible and meaningful if both researchers use similar 
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procedures that yield standardized products. Readers of 

resulting reports may then have more confidence in the con

clusions. 

In education, standardization of this kind may also 

be used as a time-saving and accuracy-producing teaching 

device in courses incorporating the use of ERs. Future 

counsellors may be trained to use the orderly sequence of 

data from the written form to interpret reliable ERs, and 

then learn to transfer this process to the interview situa

tion as desired. 

Counseling Efficiency 

Client-written ERs can inject at least three ad

vantages into the counselling setting: therapeutic insight, 

rapport ease, and potential for client change. 

The same "trip through life" advantages attributed 

to feedback of orally-derived ERs above can be gained by the 

counsellor's conducting a somewhat more structured "trip" 

with the client in the earliest session deemed appropriate, 

when the counsellor already has interpreted ERs from data 

collected on Form E at intake. (Harold H. Mosak and Bernard 

H. Shulman, in their private practice of psychotherapy in 

Chicago, have for some time used the summary of ERs in their 

counselling as a potent first contact with the client, using 

data collected at intake but by an intern using the tradi

tional oral methods.) This "trip" may be initiated by the 
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counsellor as a summary of the written data, or as a step

wise review for checking, interpreting, and further data 

gathering for more direct understanding and more effective 

intervention. This technique can create in very concen

trated form the same kind of rapid self-acceptance and a 

permissive, change-encouraging climate as discussed above as 

advantages of the oral interview and feedback technique. 

It is efficient in allowing a faster awareness and 

addressing of underlying or fundamental issues which com

monly surface only more gradually—or not at all clearly. 

Finally, as noted in Chapter 2, having the ERs 

before beginning counseling avoids interruption, from the 

client's perspective, of attending, to the presenting problem 

for the sake of querying about such apparent irrelevancies 

as stories about early childhood. 

Brevity 

A brief observation about the brevity of Form E data 

offers a tradeoff for the foregone "richness" of the oral 

information already noted. Interviewing for ERs easily can 

become conversational, and the interviewer has to attend 

seriously to the objective of obtaining all components of 

the ER while the client/subject is often more intent on de

tailing, apologizing, elaborating, and spinning off more 

"stories" to the frustration of the interviewer. Form E 

keeps the respondent brief and to the point. 
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Future Research 

In addition to replicating the present affirmation 

of the validity and reliability of Form E as a self-

administered, ER data-gathering form, there are several 

possibilities for beneficial future research on this sub

ject. One arises out of the question of cost: Could non

experts be trained to interpret ERs reliably? If so, this 

would further reduce the cost of using the written form, for 

experts are not only harder to find but command higher fees 

commensurate with their greater training and experience. In 

the present study experts had varying degrees of skill and 

background in Adlerian thought. All six, however, were 

still experts in the interpretive .process, there having been 

no great differences in judged equivalence among the pairs. 

Another area of future research sould be standard

ization of the procedure and the form. Standardization 

would lend a comparative application of ERs since they could 

be self-administered with large, non-clinical samples. 

Large samples would, of course, be necessary in the 

standardizing research; the present effort, while promising, 

is only a beginning. 

Further exploration could also be done in developing 

a standard method for scoring the data from the form as a 

test in the psychometric sense. Identification of some 

typologies or patterns of movement would be useful. How

ever, this would be a difficult task to accomplish without 
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losing the essential quality of the instrument, i.e., its 

dynamic, ideographic nature. 

Perhaps the most important continuing research to be 

suggested by this study would be the development of a written 

form for collecting the family constellation. The Life 

Style, having two main parts—family constellation and ERs— 

would thus be basically established in self-administered 

written form. Having this fuller comprehension of the 

individual's approach to life available via a written form 

would offer innumerable distinct advantages not now avail

able. That the first half of the effort, the written ER 

form, is demonstrated here to be possible it is reasonable 

to assume that a written form can also be developed for 

defining the family constellation as well. 

Chapter 3 presents findings that suggest useful 

answers to the basic questions, raised in Chapter 1, that 

this research was designed in Chapter 2 to answer. This 

final chapter is, perhaps, most exciting, for it focuses on 

what is yet to be done. 

This is a beginning. And like most beginnings, 

the discovery of questions is as important as the deter-

mination of answers. 



APPENDIX A 

VERSIONS OF THE WRITTEN FORM 

Four versions of the self-administered written form 

for collecting early recollections were tested in pilot 

studies in the process of developing the fifth, Form E, used 

in the present research. Only Form E occupies two pages, 

one for instructions and examples and the second for the 

subject's own ERs. 
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EARLY RECOLLECTIONS. 

Remember some incidents from your early childhood, before you were 10. 
Remember things that happened only once, and that you remember rather clearly. 
Write down your age when it happened, what happened (the action and setting, 
including who else was there), how you~?IT"t when this happened, and why you 
felt that way. . . . Include the worst, best, and earliest incidents you can recall. 

[1] Age: Uhat happened: 

Feeling: 

Reason for feeling: 

[2] Age: Uhat happened: 

Feeling: 

Reason for feeling: 

[3] Age: What happened: 

Feeling: 

Reason for feeling: 

[4] Age: What happened: 

Feeling: 

Reason for feeling: 

[5] Age: What happened: 

Feeling: 

Reason for feeling: 

[6] Age: What happened: 

Feeling: 

Reason for feeling: 

Form A 



Matric # 

EARLY RECOLLECTIONS. 

Relax. Think back to your childhood, as early as you can remember but 
certainly before age 10. Recall four things that happened, distinct 
memories in which you can see, hear, or feel the event as it happens. 
In a very few words, write (a) your age when it happened, (b) what happened, 
(c) what your emotional response, or feeling, was when it happened, and 
(d) what you think the reasons were for your feeling this way. 

Examples: 

[1] Age: 4 What happened: A neighbor kid pushed me down end I cried 

Feeling: angry and soared 

Reason for feeling: angry at the kid for getting me dirty and 
afraid of what my Mom would do to me 

[2] Age: 7 What happened: At my birthday dirtner my aunt gave me a 
toy boat 

Feeling: disappointment 

Reason for feeling: I wanted a different boat, one I had seen on TV 

[1] Age: What happened: 

Feeling: 

Reason for feeling: 

[2] Age: What happened: 

Feeling: 

Reason for feeling: 

[3] Age: What happened: 

Feeling: 

Reason for feeling: 

[4] Age: What happened: 

Feeling: 

Reason for feeling: 

Form B 



EARLY RSCQLLSCTIOHS. j 

Relax. Think back to your childhood, as early as you can remember but ccrtalnly 
before age 10. Recall four things that happened, distinct memories In which 
you can see, hear, or feel the event as It happens. In a very few words, write 
(a) your age when It happened, (b) what happened, (c) what your emotional 
response, or feeling, was when it happened, and (d) what you think the reasons 
were for your feeling this way. 

Examples: 
[1] Age:4 What happened: My uncle lifted me up to get a oookie from the. jar 

that I couldn't reach. 
Feeling: Sceure, loved 
Reason for feeling: Se was taking care of me 

[2] Age: 7 What happened: At a friend'e birthday party I won a potato Book -
race. 

Feeling: Exnilizated 
Reason for feeling: X beat the best jumper in the group 

[3] Age: 6 What happened: 1 played kick the can with neighborhood kids 
Feel1ng: Exsited, happy 
Reason for feeling: It was such a fun game S I enjoyed playing with friends 

[4] Age: 4 lihat happened: A neighbor kid pushed me down and I cried 
Feeling: angry and scared 
Reason for feeling: Angry at the kid for getting me dirty and aftaid of 

what my Horn would do to me 

[1] Age: What happened: 

Feeling: 

Reason for Feeling: 

[2] Age: Vlhat happened: 

Feeling: 

Reason for Feeling: 

[3] Age: t.'l^t happened: 

Feeling: 

Reason for Fesling: 

[4] Ace: What happened: 

Feeling: 

Reasons for Feeling: 

NOW, on the reverse side, please add (5) a "very best" experience, (6) a "very 
worst" experience, and the earliest one you can dredge up clearly. 

Form C 



EAT.LY RECOLLECTIONS. 

Relax. Think back to your childhood—as early as you can remember but certainly 
before age 10. Recall four things that happened, ilistinot mcmoricr. Jn which you 
can see, hear, or feel the event as it happens. In a very few words, vrite: 
(a} your age vhen it happens, (t) what happens,, (c) vhut your emotional respons e 
or feeling, is vhen it happens (such as: angry, apprehensive, confident, 
confused, contented, curious, frustrated, grateful, guilty jealous, loving, 
worm for self, sad, etc.), and (d) vhit you think th* reasons for tiie feeling 
are at that time. Using the present tense, making it NOW, is easier. 

Examples: 
(1) Age: 4 What happens: My uncle lifts me up to got a cookie from 

the jar that J cannot reach. 
Feeling: Securo, loved 
Season for feeling: He is taking care of me 

(2) Age: 7 What happens: Jit a friend's birthday party X win a potato 
mack race 

Feeling: Cxhilerated 
Reason for feeling: X beat the best jumper in the group 

(3) Age: 6 What happens: .Playing kick the can with neighborhood kids 
Feeling: Exited 
F.eason for feeling: J'm included £ enjoy playing with friends 

(1») Age: 5 What happens: Cooing home from kindergarten, a kid pushes me 
down and J cry 

Feelir.g: scared 
Reason for feeling: X'm afraid of what my Mom will do to me for getting 

all dirty 

(1) Age: What happens: 

Feeling: 

Reason for feeling: 

(2) Age: What happens: 

Feeling: 

Reason for feeling: 

(3) Age: What happens: 

Feeling: 

Reason for feeling: 

(M Age: What happens: 

Feeling: 

Reason for feeling: 

HOW, on the reverse side, please add (5) a "very vorst" experience, 
(6) a "very best" one, end (7) the earliest you can recr.ll, AS AV//E. 

Form D 
Evans 9/T9 



SELF-ADMINISTERED FORM FOR 

COLLECTING EARLY RECOLLECTIONS 

Instructions. Relax. Think back to your childhood—to as 
early a time as you can remember but certainly before age 9. 
After understanding these instructions, write on the next page 
three distinct memories of your own. Do not describe an event 
that someone told you about. 

In each of the scenes describe an incident that happened 
only once (not a recurring memory like, "We went to Grandma's 
every Sunday for dinner"). Only write down what you actually 
remember, what you can visualize or see in your "mind's eye." 
Include the following: 

—what happened (who did what, how it came out, whatever 
details were important); 

—what was your feeling or emotional response (use emotion 
words such as: angry, apprehensive, confident, confused, 
contented, curious, excited, guilty, loving, jealous, sad, 
stubborn, strong, 'weak, etc.) 

—why you think you felt that way at that time; and 

—your age at the time of the incident. 

Examples. 

(1) What happened? My uncle lifts me up to get a cookie from the jar 
that I cannot iju.ite reach. 

Your feeling? Secure and loved 

Reason for feeling? Be is taking care of me 

Age at the time? About 4 

(2) What happened? At a friend's birthday party I won a potato sack 
race with the other boys and girls 

Your feeling? Exhilarated 

Reason for feeling? I beat the best juniper in the class 

Age at the time? 7 

(3) What happened? I played kick the can with neighborhood kids 

Your feeling? Excited 

Reason for feeling? I'm included t enjoy playing with friends 

Age at the time? 6 or 7 

(4) What happened? I was coming home from kindergarten, and a kid 
pushed me down and made me cry 

Your feeling? scared 

Reason for feeling? i was afraid of what my Mom would do to me 
Age at the time? s ioT 9ettin9 '11 dirty 

Form E 
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YOUR RECOLLECTIONS. 

(1) What happened? (Who did what? Row did it work out? 
Any important details?) 

Your feeling? U 

Reason for feeling? • 

Age: • 
(2) What happened? (Who did what? How did it work out? 

Any important details?) 

Your feeling? • 

Reason for feeling? • 

Age: D 

(3) What happened? (Who did what? How did it work out? 
Any important details?) 

Your feeling? | | 

Reason for feeling? Q 

Age: HI 

THANK YOU. Last, please look over each recollection and, 
in the boxes at the right margin, check off as you are 
satisfied you have stated a feeling, a reason for that 
feeling, and your age at that time. 

Form E 



APPENDIX B 

INTERVIEWER CHECKLIST 

Interviewers use this checklist to assure that they 

have met all requirements for an early recollection during 

the data-collecting stage of this research. 
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Subject # 

Requirements for an ER 
Interview Checklist 

Check to confirm: ER 1 ER 2 ER 3 

1. Age (prior to age nine) 

2. Single incident 

3. Important details 

4. Visualization 

5. ER was remembered by subject and 
not told to subject 

6. Feeling (an emotion) 

7. Reason for feeling 



APPENDIX C 

A TRAINING MANUAL FOR JUDGES 
AND SUPPLEMENTARY MATERIAL 

In the process of training the judges for conducting 

the tasks requiring experts, a training manual was written 

and employed in the training sessions after being used by 

the experts in private preparation. The manual as used, 

plus reminder and qualifying instructions written after the 

experience of the training session and distributed to the 

experts to apply in the actual experiment, constitute 

Appendix C. 
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A TRAINING MANUAL FOR INTERPRETING 

SELF-ADMINISTERED WRITTEN EARLY RECOLLECTIONS 

by 

Carol Davis Evans 

Ph.D. Dissertation Supplement 

University of Arizona 

1980 
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TRAINING JUDGES 

Selection of Judges 

Six judges with knowledge of the theory and 

tradition for collecting early recollections will be trained 

by the author. A brief training manual (see appendix) will 

be used which will be given, along with a copy of the de

sign, to the judges ahead of time. The training session will 

be divided into two parts of about 1-1*5 hours each. 

Part 1: Training in interpretive procedures. 

The use of the manual will be explained, and each 

judge will practice interpreting previously collected 

written recollections. Interjudge differences will be 

discussed and resolved with reference to the specifications 

in the manual. 

Part 2: Orientation to design with practice runs. 

h. Demonstration of oral interview. The author will 

demonstrate an interview, taking oral early recollections 

using the Requirements Checklist (see appendix). In order 

to insure that the data collected in the oral interviews 

meets the requirements outlined in this chapter for the 

collecting of early recollections, the judges will be asked 

to check off each requirement as it is met in the interviews. 

B. Experience with design. To maximize the likeli

hood of carrying out the complex design, within its constraints 

1 



of time, the judges will experience all phases of the pro

cess at this stage. Five steps will be followed: 

(1) Each judge will experience gathering, re

cording and interpreting two oral memories 

taken from one of two subjects. 

(2) Each judge will interpret two collected 

written recollection from one of two subjects. 

See Fig. 2.1. 

(3) Differences in interpretations will be dis

cussed, so that agreement on the translation 

system may be reached. 

(4) Equivalence between pairs of recollections 

shown in Fig. 2.2 will be judged as indicated. 

I.e., Judge A will decide whether the trans

lation of S^'s third memory taken via interview 

is equivalent to the same memory written on the 

self-administered form. Note that no judgement 

is on translations made by the expert judging 

their equivalence. 

(5) Criteria and problems of equivalence will 

be discussed, the objectives being reconcilia

tion of differences and clarification of the task. 



Judge 
A 

Judge 
B 

Judge 
C 

Judge 
D 

Judge 
E 

Judge 
F 

Subject 01 03 01 W1 W3 W1 

1 02 04 03 H2 W4 W3 

Subject W3 HI W4 01 03 02 

2 N4 W2 W2 02 04 04 

Figure 2.1. Design for training experts in "trans

lating" or interpreting raw early recollections. 

Judge Judge Judge Judge Judge Judge 
A B C D E F 

Subject 1 03-W3 01-W1 02-W2 04-W4 02-W2 04-W4 

Subject 2 01-W1 03-W3 01-W1 04-W4 02-W2 0e-W3 

Figure 2.2. Design of rotations for training experts 

in judging equivalence of oral and written translations. 
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REQUIREMENTS FOR AN -EARLY RECOLLECTION 

So that the assumptions in Chapter 1 can be made 

for an ER, some specific criteria must be met. When these 

are clearly listed, it is possible to design a written format 

for gathering ER data quite explicitly, or after the fact 

to determine whether the data gathered do, or do not, com

prise an "early recollection." In this study, seven re

quirements will be made. 

1. The incident must have taken place prior to the 

age of nine (Dreikurs, 1954: Mosak, 1958). Both Dreikurs 

and Mosak differentiate between continuous memory and early 

memories. Early recollections are valuable in part because 

of their sparseness; the fact that the individual chose this 

one incident from all of his or her early experiences is in 

itself significant. The cutoff age of 9 accentuates the 

selectivity of memory. 

2. The memory must be an early recollection (ER) 

rafeher than a report (R). An ER is a single and unique 

event in a person's life, an incident that took place onee: 

"I remember walking to school on the first day of school. 

I was excited to be doing something so new and different." 

An R is a general and recurring experience: "We used to 

have Sunday dinner at my Grandma 1 s'-every week." Dreikurs 

(|954) emphasizes the importance of distinguishing between 

events and recurring experiences. 
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"Reports", he asserts, "are not-reliable; recollections 

are". (115). Mosak (1958) points out that recollections con

tain more details than reports and are similar to TAT 

stories. Further, he asserts only recollections can be 

interpreted projectively. 

3. Details important to the client are to be included 

in the memory. Without these important details, the memory 

can be either distorted or insignificant. Dreikurs (1954) 

4. For the purpose of this study, the memory must be 

visualized by the subject, or seen in the "mind's eye." 

Although Gusshurst reports that ERs can be remembered 

through the other senses (smell words etc), these memories 

are harder to differentiate from reports, Visual memories 

are more often single events. Mosak (1958) states, "If the 

subject can visualize the incident, then it is interpretable 

If he is unable to do so, the incident is not treated as a 

recollection" (394). 

5. The experience must be remembed by the individual. 

Past experiences which are told to the subject cannot be 

interpreted as ERs. (Mosak 1958) 

6. Recollections must have an emotional component. 

Gusshust (1971) firmly believes that it is the emotional 

component that gives clues to personal values and goals* 

(1971) Dreikurs doesn't use to work emotions but asks his 

clients to tell "their reaction" or "response" to the memory 



Dudycha and Dudych» (1941) point out,"some emotion accompanies 

nearly every memory." (687) They maintain that feelings 

associated with memories are the reason the person remembers 

the incident. 

7. Emotions are also important to the interpretive 

process, since they are strong statements about what the 

client avoids or pursues. For this reason the "why" of each 

emotion will be asked in this fetudy to assertain the "pheno

menally perceived stimulus situation" Gusshurst (83) of the 

feeling in each memory. The following example will demon

strate why this information is imperative to obtain. Siven 

the ER; "I remember running in a race at a church picnic 

when I was seven years old. I lost the race ," a client 

might explain "why" she got angry in one of several ways. 

She might say, "because I lost the race," or "because the 

judges weren't fair in how they determined the winner," 

or, "because my Dad was disappointed in me," etc. Each of 

these exemplifies a different value and, a different inter

pretation. Most of the interpretive value of this ER would 

be lost without having asked the question, "Why were you 
II 

angry* Gusshurst (1971) based many of his data collecting 

and interpretive procedures of getting the value behind each 

emotion. 
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7 

The accuracy and usability of the interpretations 

of ER's is clearly dependent on getting accurate information 

in the first place. The purpose of this list of requirements 

is to assure this initial stage accuracy. 



SKILLS TO BE LEARNED FOR INTERPRETING E R S 

A. Learning to extract goals and expectations 

The positive or negative valence of the feeling ex

pressed in the ER is vital in the interpretive process, 

since this describes what the individual pursues or 

avoids, respectively. Gusshurst (1971:51) states that 

positive feelings are goal statements, and negative 

feelings are warnings; and since warnings must be taken 

seriously, these feelings represent statements of expec

tation. The following is a pattern for interpreting 

emotions in ERs, taken from Gusshurst's study, which we 

will be using in this section. 

Positive ERs show 

1. What the person likes or desires 
2. What a person would pursue 
3. What a person may or may not' expect 

Negative ERs show 

1. What a person does not like or desire 
2. What a person would not pursue 
3. What a person expects 

Therefore, in order to use a common language in interpre

tation, (1) goal statements will always be expressed as 

I want, or others want; and (2) expectations will be 

expressed as, I am likely, or it is likely, or others 

are likely. 

Step 1. Underline the emotion in the recollection and 

decide whether it is positive or negative. 

Step 2. For positive emotions write the beginning of a 

sentence: "I want . . ."or "Others want ..." 

For negative emotions write the beginning of a 

sentence: "I am likely . . ."or "Others are 

8 
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likely ..." or "It is likely . . or "I expect. 

Examples: 

Read Write 

I felt excited because this I want 

was a new experience 

I felt happy because I want 

everyone was looking at me 

1 felt embarrassed and I am likely ________ 

everyone laughed at me 

I felt afraid that I might I am likely ________ 

fall 

Some negative ERs will really be the flip side or converse 

of a positive ER, and the positive may be more important to 

deduce. "I felt sad because my uncle didn't let me help in 

rowing the boat," for example, could be interpreted with 

an "I want or "I want to help" goals statement. It could 

also be interpreted with the negative expectation emotion, 

"I an likely not to be asked or included." 

RULE: When a negative emotional statement is really an inplied 

positive aTDtional statement—or vice versa—use both 

statanents if both make sense. 
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B. Learning to connect personal value statements 

to emotions 

As established in the literature and above, the emotions 

in an ER reflect a strong value statement for the individual. 

The question, "Why did you feel that way?" or "Reason for 

feeling" on the form, is designed to extract in the individ

ual 's own vocabulary the personal value or belief underlying 

the emotion in the memory. In other words, the emotions are 

generated to move the person either toward or away from a 

particular value. "Why?" identifies that value. 

Step 1. Identify the "Why" question on the ER form and 

Step 2. 

underline the response to it. 

Apply the skill you developed in Section A and 

add the "value statement" just noted to the 

goal or expectation statement written in A. 

Examples: 

Read 

Feeling: Reason for feeling: 

happy I'm right 

fear I was helpless 

excited This was a new and 

exciting experience 

afraid This was a new and 

exciting experience 

angry they weren't fair 

in spanking me 

angry they spanked me for it 

Write 

Goal, expectation: Value: 

I want to be right 

I expect to be helpless 

I want new and 

interesting experiences 

I'm likely to be afraid of 

the new and unfamiliar 

I'm likely to be treated 

unfairly 

I expect to be punished 

Note in the third and fourth examples the same reason for the 

emotion may underlie two different emotions, even with quite 

opposite valences (positive and negative). In the last two 

examples, identical emotions are surrounded by quite different 

value statements, demonstrating the importance of the reasons 

for the emotion. 
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C. Learning how to generalize the ER 

Generalization is extrapolating the theme provided by 

the person's concrete experience to a higher level of ab

straction. He are looking for ther person's making of a 

rose "flowers" generally, or perhaps "growing things." We 

are starting with the specific of the person's recollec

tion, and extract personal policy statements, or personal 

rules, that are implied by the parts and the whole of the 

ER. The objective is personal, holistic meaning. 

In performing this task, following a particular 

sequence leads to a definition of this meaning. Begin 

with the predicate, or sum of the action, move then to 

people important to the event, and finally to other kinds 

of important details. 

Step 1. Identify the verb or the action statement in the ER 

and translate the specific action into a general one. 

Examples; 

Specific statement General statement 

I spent all day learning to mastering a difficult task 

ride my bicycle 

I even helped dry the dishes did my share of the work 

went swimming without permission broke the rules 

missed all the words on the test failed 

kissed my arm and "made it better" supported and comforted 

Step 2. Write down the translated general statement, as above. 

Step 3. Study the content of the recollection and decide what 

prototypes can be used to represent the people in the 

recollection. 
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In this process, "I" is always translated as "I." 

But other persons may be representative of women in 

general, or men, or peers, or important people, or the 

rich, or opponents, or those close, or those in author

ity, or admirers, and so on. 

Examples: 

Specific people Category 

teacher reminded me women, those in authority, 

RULE: When more than one category applies, or when there is 

doubt about which category to vise, include all likely 

categories in the translation. 

Step 4. Write down the prototypes to be used. 

Step 5. If there are other generalizations that are 

Father was proud 

Jean reached the book 

important people 

others, women, peers 

men, those in authority 

those close to me 

needed for interpretation, decide what speci

fics need to be translated. These may be 

situations, nouns, adjectives, etc. 

Examples: 

Specific nouns, adjectives Generalized statement 

borrowed m£_ necklace 

sunshine, trees, and flowers 

family took care of me 

in my own room 

finish twenty pictures 

live three lives 

possession 

Nature 

life; those around me 

space 

impossible task 

impossible task 

Finally, merge all of the information arrived at through 

the three processes above into one statement. The first 
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two processes will be used all of the time. Applicability 

of the third will depend upon the individual recollection. 

Make a rule or policy statement that is simple, keeping 

in mind the total gestalt or meaning of the ER. 

Translate the interpretations into the present tense. 

Although the memory is from the past, it represents the 

subject's present frame of reference. 

Use simple, general language to portray the meaning 

you see. Creative, unusual language is not the objective; 

the basic meaning is. 



EXAMPLES OF THE INTERPRETIVE PROCEDURE 

Now that you have learned the separate skills and how 

to combine them into the interpretation, we will use a 

number of examples and develop the interpretations of them. 

The stepwise procedure again will be followed, to give you 

practice and reinforce this process. 

Example 1. 

What happened: I told an incredible lie or story to my 

teacher in the first grade. She believed me. 

Feeling: elated 

Reason for feeling: I could outsmart her 

Step 1. Write the goal or expectation statement. In this 

case, the feeling is positive, so we will start with 

a goal statement: 

I  w a n t  . . .  

Step 2. Value statement. This is the response to the "why" 

question. To the goal or expectation statement you've 

just written, add the value statement, making it flow 

grammatically. Then we have: 

I want to outsmart her 

Step 3. Decide on prototypes. For this ER, "her" refers 

to the teacher. But "her" could be generalized to 

mean women, important people, people who are bigger 

than I am, or the like. We will use all such general

izations when none is obviously best. 

Step 4. Interpret the entire ER: 

I want to outsmart women, important people, and 

people who are bigger than I am. 

Since there is nothing else to generalize, the interpretation 

is complete as it stands. 

14 
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Example 2. 

What happened: I fell off my grandfather's big swing. 

My cousins were watching, and laughed. 

Feeling: humiliation 

Reason for feeling: My cousins were watching, and laughed 

Step 1. Goal or expectation statement. Since humiliation 

is a negative emotion, this will be an expectation: 

I expect . . . 

Step 2. Personal value statement is that "I don't like 

being watched and laughed at." Therefore: 

I expect to be watched and laughed at. 

Step 3. Generalization. "Cousins" could mean others, or 

peers. "Falling off" could be generalized to mean 

making mistakes or having accidents. 

Step 4. Interpretation: 

I expect to be watched and ridiculed when I 

make mistakes or have an accident. 

As in Example 1, there is no detail left from which to 

generalize, so the interpretation stands- as it is. 

Example 3. 

What happened: At a family reunion, all the family was 

sitting around the table talking and my 

mother asked to hear what I had to say. 

Everyone listened. 

Feeling: thrilled 

Reason for feeling: 1 had the spotlight, and I had backing 

Step 1. Feeling: thrilled. 

Step 2. Reason for feeling: I had the spotlight and I 

had the backing. 

Step 3. Generalization. The phrase "... had the 

spotlight . . ."is itself a generalization, and 

describes the situation better than any alternative 

phrasing. 

KLH£: If the client uses a metaphor that fits, use it. 

"Mother" here could mean women, those close to me, 

those in authority. . . . 
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Step 4. Interpretation: 

I want to have the spotlight and have others 

listen when I talk. 1 want to be backed and 

supported by women, those in authority, those 

close to me. 

Example 4. 

What happened: I helped my best friend deliver papers on 

his paper route 

Feeling: proud 

Reason for feeling: I was helping, useful 

Step 1. Goal or expectation statement. In this ER, the 

emotion—pride—is positive: Write a goal statement. 

I want . . . 

Step 2. Personal value statement. 

I want to be helpful and useful 

Step 3. Generalization. The "friend" could be others or 

peers or those close to me. The paper route could 

represent life's tasks or work. 

Step 4. Interpretation: 

I want to be helpful and useful in accomplishing 

life's tasks. Or: 

I want to be useful and help others, peers, 

friends with their work. 

Note that both alternatives are complete in that they 

include all important elements of the value statement— 

both helpfulness and usefulness, in this instance. While 

generalizations will differ among interpreters, the main 

criterion is completeness. Since the second interpreta

tion includes the object of the helping, it is to be 

preferred to the first. 



SELF-CHECKING PRACTICE WITH E R s 

On the next page are ten actual early recollections 

taken from pilot studies. Using one "Form for Inter

preting Early Recollections" (pages ) for each of 

the ten examples, practice interpreting per instructions 

in this manual. 

After completing all or part (as more stepwise 

practice) of your interpretations, turn to page 19 where 

you will find completed interpretations of the ten exam

ples. Judge your own work against these interpretations 

for equivalence. 

17 
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Working examples 

1. I fought the school tully and won. 
feeling: trave, happy with self 
reason for feeling : becauee I fought hie anc won.Ky friends 

thought I waE neat. 

2. Everyone In the neighborhood was invitee to this kid's birthday 
party except De. 
feellnc: relected 
reason for feeling; I was left out 

3. I climbed a pine tree all the way to the small branches at 
the top. 
feeling; wonderful, strong 
reason for feeling; I did it alone, by myself. I accomplished 

what icy brother couldrft do. 

4. 1 found a purse with ten dollars in it. I thought about it 
and decided to keep it. 
feeling; guilty, bad 
reason for feeling; because I knew I wasn't supposed to keep it. 

5. I was caught in a wave and couldn't get cut of the water. 
feeling; scared 
reason for feeling; because I was helplesE 

6. Ky baby sister was born at night, and my father 
woke me up and told me the news. 
feeling:happy 
reason for feeling; I was right,I know It would be a girl. 

7. Dad came home with a new car. He showed me the engine, 
feeling;ezcited 
reason for feellnr; I liked seeing how it worked, and what It 

looked like Inside 

c. Koed and I were playing ball In the grass. 
feeling: happy, supported 
reason for feeling;Kom was playing wlt'u ze 

S. I caught my first fish. 
feeling;exclted, sad 
reason for feellr.-.-; I felt like a can. I didn't want tc hurt 

the fish. 

10. "y sister went away to college. 
feeling; sac 
reason for feellnr; I thought she was mad and didn't like me. 
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Completed interpretations 

1. I want, to stand up to life's tullies. I want to ficrht an v:in. 
I like it v.hn ethers, friends peers adaire xy doing this 

2. I ax likely to be rejected and left out of life's important 
events. 

Z. I v.ant to clint high under ay ovn power and accoaplish what 
xy coapetitors can not. 

4. I ax likely to jo ahead and do what I'm not supposed to do 
anc then to feel bad about it afterward. 

5. I an likely to be helpless in dangerous in situations. 

£. I v;a.nt to be right. 

7. I want to know how thinss work anc what is inside. 

6. I want to be supported in life. I like it whn women, important 
people around ae are playing my game. 

9. I want to be a man, and I expect that when I am, I'n likely 
to be hurtful. 

10 I am likely to feel rejected when those close to me take care 
of themselves and attend to their own lives. 



SELF-ADMINISTERED FORM FOR 

COLLECTING EARLY RECOLLECTIONS 

Instructions. Relax. Think back to your childhood—to as 
early a time as you can remember but certainly before age 9. 
After understanding these instructions, write on the next page 
three distinct memories of your own. Do not describe an event 
that someone told you about. . 

In each of the scenes describe an incident that happened 
only once (not a recurring memory like, "We went to Grandma's 
every Sunday for dinner"). Only write down what you actually 
remember, what you can visualize or see in your "mind's eye." 
Include the following: 

—what happened (who did what, how it came out, whatever 
details were important); 

—what was your feeling or emotional response (use emotion 
words such as: angry, apprehensive, confident, confused, 
contented, curious, excited, guilty, loving, jealous, sad, 
stubborn, strong, weak, etc.) 

—why you think you felt that way at that time; and 

—your age at the time of the incident. 

Examples. 

(1) What happened? My uncie lifts we up to get a cookie from the jar 
that I cannot quite reach. 

Your feeling? Secure and loved 

Reason for feeling? He is taking care of me 

Age at the time? About 4 

( 2 )  W h a t  h a p p e n e d ?  A t  a  friend's birthday party I won a potato sack 
race with the other boys and girls 

Your feeling? Exhilarated 

Reason for feeling? I beat the best jumper in the class 

Age at the time? 7 

(3) What happened? I played kick the can with neighborhood kids 

Your feeling? Excited 

Reason for feeling? I'm included £ enjoy playing with friends 

Age at the time? 6 or 7 

(4) What happened? J was coming home from kindergarten, and a kid 
pushed me down and made me cry 

Your feeling? scared 

Reason for feeling? I was afraid of what my Mom would do to me 

Age at the time? 5 fOT ^tting all dirty 

20 
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YOUR RECOLLECTIONS. 

(1) What happened? (Who did what? How did it work out? 
Any important details?) 

Your feeling? 

Reason for feeling? 

Age: 

(2) What happened? (Who did what? How did it work out? 
Any important details?) 

• 
• 
• 

Your feeling? 

Reason for feeling? 

Age: 

(3) What happened? (Who did what? How did it work out? 
Any important details?) 

• 
• 
• 

Your feeling? Q 

Reason for feeling? • 

Age: • 

THANK YOU. Last, please look over each recollection and, 
in the boxes at the right margin, check off as you are 
satisfied you have stated a feeling, a reason for that 
feeling, and your age at that time. 



Subject # 

Form for Interpreting Early Recollections 

First, check data to see that all elements are present, 
and reject the ER if they are not. Actually check off: 

(a) Recollection, not a report . . . ( ) 

(b) Feeling, emotion ( ) 

(c) Reason for the feeling ( ) 

Then if OK, proceed with the following steps. 

1. Identify the feeling statement and decide if it is 

positive or negative. 

2. Write a goal or expectation statement: 

3. Identify the personal value statement in the ER. 

4. Add this (#3) to what was started in step #2. 

5. Decide on prototypes, and write: 

6. Make other generalizations, and write if any: 

7. Write your interpreted ER: 

22 



INTERPRETATION AND JUDGING PREPARATION: II 

Enclosed with these instructions are the ER interpreta

tions that you did during our first training session, June 6. 

Please use them as two sources of preparatory information: 

(a) for comparing your own interpretations of each memory with 

those of other judges, and (b) for practicing how you will 

decide on equivalence via both yes/no and degree measures. 

I think you have to do this in practice to come up with your 

own grounds and standards. If you have questions about this, 

we will have to work out answers before Friday, so the sooner 

you run through this task, the better for us all but particu

larly for the research (me!). If in doubt, please do call me 

at 745-5584. 

Our June 6 session made several caveats apparent, and I 

want to stress them here. 

(1) Use the thoughts and words of the why ("Reason for 

for the feeling") statement in your interpretations!!! The 

personal values are carried in that statement of the memory 

more than anywhere else. In the content of the ER, there 

may be many directions of movement or thought, but the Sub

ject chose to respond emotionally to one aspect of the ER, 

and this is where it is stated in the Subject's words. 

Therefore, always include it in your interpretation. Please 

reread page 10 of the Judges' Manual. 

(2) Statements of being "high" or "lifted up" may be 

generalized to mean elevated or superior. Statements of 

falling may be generalized to mean failure, or loss of con

trol or balance. But these are tips; use your own expertise 

in how you apply them. 

(3) Make two or three statements when there are two or 

three concepts in the ER. 

(4) When judging equivalence, look for the whole 

meaning: extra richness or detail will not change the general 

meaning or movements of the recollection. 



APPENDIX D 

FORMS FOR SUBJECTS 

Appendix D includes all forms given to subjects save 

the data-collecting instrument, Form, shown in Appendix A. 

These are: Sign-up Sheet: Early Recollections Dissertation 

Research, Checklist for Subjects, Subject's Consent, and 

the post-participation thank-you note. 
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SIGN-DP SHEET: EARLY RECOLLECTIONS DISSERTATION RESEARCH / Carol Davis Evans 

Begin Subject So. (approximate ending tine In parentheses); vrlte name & tel. 

7:40 13-18* 

8:00 01 (9:00) 07 (9:15) 

8:20 02 (9:20) 08 (9:35) 

8:40 03 (9:40) 09 (9:55) 

9:00 10 (10:15) 

9:20 11 (10:35) 

9:40 12 (10:55) 13 (10:15) 

10:00 04 (11:00) 14 (10:35) 

10:20 05 (11:20) 15 (10:55) 

10:40 06 (11:40) 16 (11:15) 

11:00 17 (11:35) 

11:20 18 (11:55) 

•Written Form E must be completed by Subjects 13-18 before 8 a.m. 
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CHECKLIST FOR SUBJECTS 

(1) Sign your "Subject's Consent" form on page 2. • . ( ) 

(2) Fill out self-addressed envelope—i.e., address 
envelope to yourself for our mailing you the 
promised interpretations ( ) 

(3) Wear your numbered nametag, please, near your 
shoulder for these sessions ( ) 

(4) Note the sequence of your three sessions, 
typed on the large label on your blue folder: 
be sure to be at these places (seeing a "judge" 
or Cathy) at these times. 

(5) While waiting, fill out the questionnaire in 
your blue folder, reading instructions first: 
this is to be done between memory sessions. . . ( ) 

(6) The first time you tell your memories, or 
write them, give each some short title to 
help you remember it for later tellings, 
and write the title on the small label on 
the blue folder () 

(7) After you write two forms and have two inter
views, you are DONE: turn both folders in- • • • ( ) 

REMEMBER, KEEP YOUR RECOLLECTIONS BRIEF AND TO THE POINT 
ACCORDING TO THE INSTRUCTIONS, PLEASE! THANK YOU! 



6024 E. Wendrew Lane 

Tucson, Arizona 85711 

June 22, 2980 

Dear Friends: 

Thank you so very much for participating in the 

research on early recollections last Friday. The process 

went very well with the help of many kind people like you. 

Because everyone was there and on time, it was possible to 

collect all the data at the right times, according to the 

complex design. During the next week the data should be 

coded, the cards punched, and the data analyses begun. At 

this point, therefore, I won't be able to give you any of 

the general results of the study. 

Enclosed as promised, however, you will find your 

three memories interpreted by four different experts. Most 

of the interpretations for these memories, at first look, 

appear to be quite similar, but in some -cases there are ex

ceptions and some may be very different. 

As you know, early recollections are not just a 

collection of facts recalled from the past. Adler observed 

that they represent the stories that we tell ourselves, and 

are part of the bases for our belief system and self-talk. 

They help us to remind ourselves who we are, what we can 

expect from others and life, and what we want. 

If you are troubled by your ERs, or have questions 

and want to discuss them with me, please call: 745-5584. I 

will reserve some time on Saturday, June 28. Much of the 

remaining time I'll be booked in with clients or working on 

the study, so Saturday would be the best time to catch me. 

Again, thank you. I hope the experiment was a 

pleasant and useful experience for you, and the enclosed 

interpretations prove beneficial. 

Yours sincerely, 

Carol Davis Evans 



(Consent—p. 2) 

simple and even pleasant, we cannot imagine any reason to drop out after 

starting. So that we do not harm the study design by not having the number 

of responses required for statistical tests, we ask that you no sign up if 

you have any doubt about completing the task. 

Given all this, your signature below thus shows that you are a 

willing participant. 

Participant's signature.- __________________ Patet 

THANK YOU VERY MUCH FOR HELPING IN THIS STUDY. 1 HOPE YOU FIND THE BENEFITS 

TO BE VALUABLE AND THE ACTIVITY INTERESTING AND PLEASANT. 

Carol Davis Evans, MA, MEd 

PhD Candidate 



SUBJECT'S CONSENT 

I am asking you to participate in a research study called SELF-WRITTEN 

EARLY RECOLLECTIONS. The study is for my PhD dissertation in the department 

of Counseling and Guidance at the University of Arizona. Its purpose is to 

test a form for gathering recollections of early childhood experiences, one 

that people can do themselves in writing rather than by being interviewed. 

When you arrive to participate in the study one morning next week on 

campus, you will be asked to recall any four childhood incidents you can 

remember clearly, and: to tell them to one person in an interview (private, 

to avoid distractions), to tell them again to another interviewer, and to 

write them down very briefly on the form being tested. 

What you remember is up to you, of course. Examples of what we will 

seek, stripped of detail, might be: My uncle' lifted me up to get a cookie 

from the jar on the top shelf. J felt loved and secure as he helped me. 

Or, a little less upbeat: I received a cap pistol for ay birthday uid fell 

and broke it. It ruined my day because 1 loved it and it was gone so fast. 

In pilot studies we have found that it takes a few minutes to tell or 

write each recollection, so each set of four ought to take you about 15 to 

20 minutes. Doing this three times means one to two hours, allowing delays. 

Tour information will be not be identified as yoursi you're anonymous. 

While I am unable to pay money for your help, you may receive a major 

benefit as thanks. You receive copies of the interpretations of your early 

recollections prepared by experts In the field. Four different experts will 

be making the interpretations (which are the real focus of the study), and 

you may apply this information to your life, if you wish, according to some 

principles provided in a post-participation handout. Getting this Informa

tion personally from such experts would cost $30 to $50 per hour. 

Your rights are protected by federal law concerning what are called 

"human subjects'1 in research. Obviously your participation is voluntary, 

but we are required to have your signature showing that: you have read the 

explanation above, you understand whatever risks and benefits there may be, 

and you know that this form will be kept on file in the Department of Coun

seling and Guidance with access limited to the researcher and "authorized 

representatives" of the department. A copy of this consent form is avail

able to you on request. 

Federal law also requires us to promise that you may withdraw from 

the study at any time freely and with no ill will. Since the task is so 



APPENDIX E 

• FORMS FOR INTERPRETING 

All forms referred to by experts in the process of 

interpreting the oral or written ER information appear in 

this appendix. They are: Friday Instructions for Experts, 

Self-administered Form for Collecting Early Recollections 

(Form E), Written ERs Interpretation Form, Oral ERs Working 

Form, Oral ERs Finished Interpretation Form, and Require

ments for an ER: Interview Checklist. 
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FRIDAY INSTRUCTIONS FOR EXPERTS 

MATCH 
IDS 

KEEP 
BRIEF 

Here are the basic instructions for carrying out today's 

first two tasks: taking and interpeting oral ERs, and inter

preting written ERs. Judging sets of others' interpretations 

for equivalence is the last of the tasks, and will be done 

after lunch break. Instructions for that, later. 

With each new subject, do the following: 

(1) Look at the Subject's name (number) tag to be sure 

his/her and the Subject number on your form match. In case 

of a non-match, probably the Subject has gone to the wrong 

Judge—please direct him/her to that Judge. If the Subject 

is simply out of sequence, see if the properly sequenced 

Subject is waiting, and if not, go ahead anyway so as not 

to delay the process. 

(2) As you start, be sure to tell Subjects to give 

brief recollections, and take brief notes. The design is 

tightly timed, allowing about 3 minutes per oral recollec

tion and then 3 minutes per oral interpretation. WE MUST 

START EACH INTERVIEW ON TIME. 

(3) Experts A and E only; Have each Subject write on 

their small label on their blue folder a title or reminder 

for memories 1, 2, and 3. This helps each Subject tell or 

write the same memories in the same order. 

Experts B, C, D, F: Have the Subjects tell you 

their ERs in the same order as they die earlier, referring 

to their memory jogs ("titles'^ on their blue folder labels. 

(4) If you decide a memory is not usable (not really 

and ER), ask the Subject for another one, and tell the 

administrator (Allan Doyle or Cathy) to follow through to 

get this extra memory or substitute repeated to the other 

interpreters, so we have written and oral copies that match. 

DATA 
HANDLING (5) As soon as you have a set of interpretations 

finished, please put them into the Subject's packet (brown 

envelope hanging on the glass wall) so that they can be 

typed and readied for judging. 

WRITTENS (6) Find written forms in Subjects' blue folders; 

again, return completed interpretations to Subjects' packets. 

TITLE 
E.R.s 

REAL 
E.R. 



WRITTEN E R s 

INTERPRETATION FORM 

Interpreter: 

Subject No.: 

V > or Mx 

Memory 1. Title: 

Interpretation: 

Memory 2. Title: 

Interpretation: 

Memory 3. Title: 

Interpretation: 



Interpreter: 

Subject No.: 

Oral a( ) or b( ) 

ORAL E R S 

WORKING FORM 

Memory # . Titles 

(1) Write your notes below, being brief. 

(2) Check: Single incident( ); Feelings( ); Why feelings( ). 

(3) Rough out your interpretation below if you prefer, but 
transfer or write your finished interpretation on the 
"Oral ERs Finished Interpretation Form." 
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Interpreter: 

Subject No.: 
ORAL E R s _ , , . . , . 

Oral a( ) or b( ) 
FINISHED INTERPRETATION FORM 

Memory 1. Title: 

Interpretation: 

Memory 2. Titles 

Interpretation: 

Memory 3. Title: 

Interpretation: 



APPENDIX F 

JUDGMENT PREPARATION MATERIALS 

Included in this appendix are: Instructions for 

Judging, Randomization of Strategies for Judgment Blocks, 

and a Judgment Form, without example interpretations of 

Judgments (see Appendix G). 
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INSTRUCTIONS FOR JUDGING 

On the following 18 pages you will find interpreted ERs 

in sets of four. As you know, two are from interviews and 

two are from written forms. Their order on the page varies 

randomly so that you cannot know which is which, but all of 

course are of the same memory. 

Since they have been interpreted by other judges, you 

should not recognize any as your own. If you do, please mark 

the form "own" at the top middle, but judge the set anyway. 

You are to judge for equivalence all six possible pairs 

of the four ERs, as shown on the right: 

equivalent (write "1"), or no, they are not (write "0"). 

Your second answer is degree of equivalence as you see it 

on your own scale of 0 to 100, "0" meaning they are totally 

different and "100" meaning they are identical in meaning. 

Be certain to match the pairs specified for each blank. 

Their order will remain the same throughout the task. 

When you have the two judging tasks clearly in mind, 

turn to the first set and begin. Please do the judging in 

the order given. 

pairs and your answers, as followed on 

every page. For each pair, your first 

judgment is to be either yes, they are 

In italics are shown the order of the 

Equivalence 
j udgments 



TABLE 3 

RANDOMIZATION OF STRATEGIES FOR JUDGMENT BLOCKS* 

Subjects Memory W. w V.. 

01, 07, 13 1 3 1 

2 1 3 

3 2 4 

02, 08, 14 1 1 4 

2 3 1 

3 3 2 

03, 09, 15 1 2 4 

2 2 1 

3 3 4 

04, 10, 16 1 3 2 

2 3 2 

3 1 3 

05, 11, 17 1 4 2 

2 4 1 

3 4 2 

06, 12, 18 1 2 1 

2 2 3 

3 1 2 

•A table of random numbers was used to 
assign the four interpretations to cells A, 
B, C, and D (1, 2, 3, and 4) so judges make 
equivalence comparisons blind as to source. 



Comparison 
pair 

M - B 

e - 0 
» - c 

Judgaanta 
0 or 1 0 to 100 
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Comparison Judgaanta 

pair 0 or 1 0 to 100 



APPENDIX G 

INTERPRETED ERs AND JUDGMENTS 

Reconstituted from the original working forms for 

more efficient display here are all 216 interpretations 

of ERs, organized as judged in sets of four (one memory by 

two oral and two written interpretations) for six-way 

comparison (each with all others). The two judges' 

replications, i.e., independent assessments of equivalence, 

on both the binary and the scaled measures, are presented 

in tabular form to permit the reader to cover the results 

while making his/her independent judgments for comparisons 

with the judges' work. 

The key at the lower right-hand corner may be 

consulted to determine which of the four interpretations— 

randomized as presented to the judges—is the first Oral 

(a), the second Oral (b), or either Written (w or x). 
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I expect to get some bumps and 
bruises in life and that those 
close to me will be more concerned 
about me than necessary. 

I expect others' (women's) 
behavioral reactions to add con
fusion and upset when I have 
problems. 

A B 

C D 

I expect to feel upset when those 
close to me are upset. 
I have trouble saying no when 
women, others, those close to me, 
expect me to act in a certain 
way. 

01-1 A-B C-D B-C A-D A-C B-D Key 
Judge C 1 100 1 70 1 100 1 100 1 80 1 100 b w 
Judge F 1 85 1 65 1 90 1 95 1 65 1 90 ax 

I expect those who care for me to 
get hysterical over my getting 
slightly hurt. 

I want lovely surprises in life 
—I enjoy closeness with people 
I know and care about. 

I want those bigger or more able 
than I to help me get what I want. 

A B 

C D 

I expect that I will feel 
helpless in some of life's 
tests and I want people to 
rescue me in these times. 

Others' help will lead to 
exciting results. 

01-2 A-B C-D B-C A-D A-C B-D 
Judge C 1 70 1 20 1 100 1 20 1 20 1 60 ax 
Judge F 1 65 1 85 1 85 1 60 0 0 1 70 b w 
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I expect to be warm and secure 
with males. 

I want to be close to men. And 
have them take care of me. 

A B 

C D 

I want men to carry me safely 
through dangerous places. 

I want men or those close to me to 
take care of me and make me feel 
secure when there is possible 
danger. 

01-3 
Judge C 
Judge F 

A-B 
100 
100 

1 

1 

C-D 
L 100 
L 100 

B-C 
L 100 
L 99 

A-D 
100 
100 

1 

1 

A-C 
80 
95 

1 

1 

B-D 
L 100 
L 99 

Key 
w a 
x b 

I expect others to be jealous of 
my good fortune and to resent it 
when I get nice things. 
I want to enjoy what boys enjoy 
—even though I'm a cirl and I'm 
a little unsure abou whether 
that's OK or not. 

I expect to feel hurt and lonely 
when others don't treat me 
appropriately. 

A 

C 

I expect those close to me to 
reject me, and elders to not 
meet by feminine needs. 

I expect people to be insensitive 
to my needs, especially those who 
ought to know better. My closest 
people may not see me for what I 
am and treat me inappropriately— 
maybe more like a male than the 
female I am. 

02-1 A-B 
Judge C 1 80 
Judge F 0 0 

C-D B-C A-D 
1 100 1 90 1 100 
1 90 1 80 1 60 

A-C B-D Key 
1 80 1 100 aw 

0 0 0 0 x b 



131 

I expect to be frightened by 
unknown or unexpected occurrences 
which may be threatening to my 
family or close relations and may 
blame myself for not being more 
available to help prevent these 
problems. 

I expect people to think I've 
done wrong. 

A 

C 

I expect trouble when I do 
something wrong even if it's 
not my fault. 

B 

D 

I am likely to feel fear and 
confusion if I don't know what's 
going on. 

02-2 A-B 
Judge C 1 70 
Judge F 1 70 

C-D B-C A-D 
1 70 1 100 1 80 
1 60 1 85 1 85 

A-C B-D Key 
1 80 1 70 b x 
1 70 0 0 aw 

I expect to feel hurt and 
defiant when I don't meet male 
expectations. 

I expect that those close to me 
and male authorities will be 
sarcastic and hurtful and that I 
may be hurt but will act defiantly 
or otherwise not give them the 
satisfaction of showing them that 
they succeeded in hurting my 
feelings. 

A B 

C D 

I expect others, men, those 
close to me to put me down or 
hurt me. I won't be changed 
or influenced by the put 
downs. 

I expect not to meet the expecta
tions of men, and I expect to 
hide my hurt feelings. 

02-3 A-B 
Judge C 1 100 
Judge F 1 65 

C-D B-C A-D 
1 100 1 100 1 100 
1 75 1 85 1 100 

A-C B-D Key 
1 80 1 100 w b 
1 80 1 95 ax 
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I expect that when I ask women 
for help I won't get it. 
I expect women to neglect me. 

I am likely not to be helped by 
others, those close to me, when 
I need it. And I expect I'll 
have to help myself. 

A B 

C D 

I expect to feel rejected, 
angry, hurt, sad when I ask 
people (women) for help and 
they won't. 
I expect to have to do things 
for myself. 

I expect that those who are 
supposed to care or provide for 
me to frustrate me to the point 
where I must get angry and 
balance the books for their ill 
treatment and hesitancy to respond 
to my needs. 

03-1 A-B 
Judge C 1 50 
Judge F 1 95 

C-D B-C A-D 
1 40 1 100 1 40 
1 80 1 100 1 80 

A-C B-D Key 
1 90 1 70 x a 
1 95 1 80 w b 

I expect that men or close males 
will not support me in diffi
cult times when I am struggling 
and need some moral support. I 
expect to become angry and feel 
neglected due to this uncaring 
behavior. 

I want comfort and support from 
men—those close to me. And I 
don't expect to get it. 

A 

C 

I expect my feelings to be 
neglected by those I depend 
upon. 

I expect to feel neglected, hurt, 
rejected, angry when I ask people 
(men) for sympathy and comfort. 

03-2 A-B C-D B-C A-D A-C B-D 
Judge C 1 100 1 100 1 90 1 100 1 100 1 100 b x 
Judge F 1 95 1 90 1 90 1 99 1 90 1 99 aw 
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I expect to experience frustra
tion in my efforts and others 
can't really help; but if I 
persevere, I'll be able to 
accomplish my goals. 

If there's something really 
important to be done I'd better 
do it myself, (or) I expect to 
have to work alone, to keep things 
that are special to me. 

A B 

C D 

I am likely to lose or misplace 
precious things. 
I want others to help me when 
I'm in trouble but expect I'll 
end up taking care of myself. 
I feel good that I can take 
care of self. 

#1 I expect to suffer losses in 
life or other setbacks. 

#2 And after exhausting other 
ineffective resources I want to 
find that I will have the neces
sary qualities to solve my own 
problems and will be satisfied 
in this ability. 

03-3 A-B 
Judge C 1 100 
Judge F 1 95 

C-D B-C A-D 
1 100 1 100 1 100 

1 95 1 95 1 95 

A-C B-D Key 
1 100 1 100 w x 
1 95 1 90 a b 

I want excitement and adventure, 
but expect to be used as a 
result—have to "pay the price." 

I expect that the fun things in 
life that I get excited about may 
unexpectedly deal me a hurtful 
blow, and this disappoints and 
disillusions me. 

A B 

C D 

I want to enjoy new and exciting 
experiences but I am likely to 
be too trusting of others and to 
get hurt as a result. 
I am likely to be used by 
others. 

I like excitement but I am likely 
to be hurt when I trust more 
powerful others. 

04-1 A-B C-D B-C A-D A-C B-D 
Judge C 1 80 1 90 1 70 1 80 1 100 1 90 x b 
Judge F 1 90 1 95 1 90 1 95 1 95 1 95 aw 
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I want to be liked by peers, to 
be part of the group, to belong. 

#1 I want to be able to be in a 
position to get what I want in 
life and be in control. 

#2 I want to be included in the 
lives of others even if I have 
to bribe my way in. 

A B 

C D 

I want others, peers, friends, 
to like me, accept me, and to be 
on my side. I get them to do 
this by sharing my goodies with 
them. 
I want friendship, togetherness, 
and sharing with others in life. 

I want to be liked and accepted. 
I expect people to like and 
accept me when I do something 
for them. 

04-2 
Judge C 
Judge F 

A-B 
1 

1 

50 
80 

C-D 
1 

1 

100 
98 

B-C 
1 

1 

50 
98 

A-D 
100 
80 

A-C 
1 

1 

100 
85 

B-D 
1 

1 

80 
95 

x b 
a w 

Life is a happy place until men 
behave inappropriately. 

I want romance, but expect it to 
be not OK 

A B 

C D 

I want life to be new, different, 
romantic—an adventure to 
explore. 
I expect to be uncomfortable 
when I don't understand the-
behavior of others, 
strangers, men, toward me. 

I expect that those in positions 
of respect and authority 
(especially men) may not live up 
to the lofty positions I put them 
in and may temporarily confuse me 
by their unexpected negative 
behavior. 

04-3 A-B C-D B-C A-D A-C B-D Key 
Judge C 1 90 1 70 1 90 1 90 1 100 1 70 aw 
Judge F 00 1 95 1 85 00 00 00 bx 
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I expect not to be cared about 
by men. 
I want men to care about me, 
but they are not likely to. 

#1 I expect to be disappointed and 
rejected and maybe ridiculte by 
those I reach out to and expect 
to respond favorably, and 

#2 I also expect that those who 
ought to will not come to my 
rescue when they know I need 
them. 

A B 

C D 

I expect those important to 
me not to care or help when I 
need them. 

I want men whom I love and care 
about to reach out to me and 
support me. I don't expect that 
they will. 

05-1 A-B C-D B-C A-D A-C B-D 
Judge C 1 80 1 90 1 100 . 1 100 1 100 1 90 w b 
Judge F 1 85 1 90 1 85 1 95 1 85 1 85 x a 

I expect to be placed in 
double and triple binds by 
trying to keep harmony between 
those I love and I may have 
conflicting emotions which I 
may deal with by copping out 
rather than by prioritizing 
my loyalties. 

I expect to be in conflict over 
choosing between people I love— 
a double bind, losing either way. 

A B 

C D 

I expect to be punished for 
doing things on my own, but 
I want men to understand me. 

I want to please those I care 
about and I have a hard time 
doing that when there is a 
conflict or difference in what 
each expects. 
I expect rejection if I don't 
support others and think like 
they do. 

05-2 A-B 
Judge C 1 100 
Judge F 1 95 

C-D B-C A-D 
1 70 1 80 1 100 
1 85 1 51 1 75 

A-C B-D Key 
1 70 1 100 b x 
1 51 1 75 w a 
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I expect to be punished un
fairly, and I want people I 
love to let me know I'm OK. 
I want to be rescued from 
unfair treatment. 

#1 I expect that in times of 
crisis I cannot depend on those 
close to me to defend me, but 
likely give in to the wishes of 
my accusers, and therefore I 
will likely be overwhelmed by 
not having control of my 
destiny. 

#2 I expect that I will be 
surprised by relative strangers 
who will be more willing to 
support me than my close 
associates will. 

B 

I don't want to hurt others, so 
I must be very, very careful 
what I do. 
I expect to hurt others unless 
I am very, very careful— 
resourceful. 

I expect to be punished when I 
break life's rules and believe 
that others should also be 
punished. 
I want life to be fair (same rules 
for everyone). I want men—others 
—to understand me and care about 
me. 

05-3 
Judge C 
Judge F 

A-B 
60 
95 

1 

1 

C-D 
50 

0 

1 

0 

B-C 
20 
0 

1 

0 

A-D 

50 
94 

1 

1 

A-C 
1 

0 

40 
0 

B-D 
20 
85 

1 

1 

Key 
x b 
w a 

I expect to be inferior to 
others and to be compared to 
superiors in a ridiculing 
fashion, and ultimately 
rejected for my inferiority in 
various tasks. 

I expect to be rejected by 
important people in my life and to 
be unable to do the tasks that are 
expected of me. I am likely to be 
compared to others and to be 
compared unfavorably. 

I ' m  l i k e l y  n o t  t o  b e  a b l e  t o  d o  

things right and others will 

reject me and put me down. 

I expect not to do things right— 
or less well than my peers. 

06-1 A-B C-D B-C A-D A-C B-D Key 
Judge C 1 90 1 100 1 100 1 90 1 100 1 100 b a 
Judge F 1 90 1 85 1 95 1 80 1 90 1 95 w x 
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I expect to be unable to do as 
my peers, or as expected by 
myself or others. 

I expect to be unable to please 
men—those important to me. I am 
likely to be unable to do what 
needs to be done. 

A B 

C D 

I expect to want to please 
those whom I want respect 
from, but I will be scared 
to perform and thus those whom 
I respect will again be dis
appointed in me. 

I'm likely not to be able to do 
what others can do, and others 
will have to do it for me. 

06-2 A-B C-D B-C A-D A-C B-D 
Judge C 1 50 1 50 1 90 1 70 1 70 1 70 x a 
Judge F 1 80 1 70 1 85 1 80 1 85 1 75 b w 

I am likely to be rejected and 
unwanted. I expect to feel 
"dumb" and not remember what I 
should know. 

I expect to fail in things that 
others can accomplish, and be 
rejected by those I care about, 
and end up feeling that I just 
can't cut the mustard in life, 
thus feeling like a second-class 
citizen. 

A 

C 

I expect not to be accepted and 
not be able to please those who 
are important to me. 

I'm not likely to please men 
(others) and I expect to be 
rejected. 

06-3 A-B 
Judge C 1 100 
Judge F 1 85 

C-D B-C A-D 
1 100 1 100 1 100 
1 95 1 95 1 90 

A-C B-D Key 
1 80 1 70 a b 
1 85 1 90 x w 
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I expect to feel horrible when 
I do what I want even though I 
think I am doing what is 
expected of me. 

I expect to occasionally be dis
covered in dishonest behavior, yet 
I know I will admit that I was 
wrong if I was and possibly 
punished. 

A B 

C D 

I expect to do wrong things by 
mistake, and not even enjoy 
the gain. 

I expect to be guilty, scared and 
anxious when I break the rules. 

07-1 A-B C-D B-C A-D A-C B-D 
Judge A 1 51 1 95 1 80 1 68 1 70 1 88 b w 
Judge D 1 70 1 90 1 70 1 80 1 80 1 80 ax 

I want the man I love to 
spend time with me. 

I am happy, proud and excited when 
men I love pay special attention 
to me. 

A B 

C D 

I want to have people, 
especially men, pay special 
attention to me. 

I want males who are close to me 
and in authority to treat me 
nicely and pay attention to my 
wishes and those of my close 
associates. I want to be able to 
show others that I am special and 
cared for. 

07-2 A-B C-D B-C A-D A-C B-D 
Judge A 1 97 1 92 1 100 1 90 1 95 1 93 ax 
Judge D 1 95 1 95 1 100 1 95 1 95 1 95 b w 
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I expect to be deceived by I'm afraid I'll be left alone. 
authorities and neglected yet I 
will always be able to entertain 
my own needs in spite of this 
ill treatment and will let them 
know that I don't appreciate 
this shabby treatment. 

A B 

C D 

I expect to be angry when people 
I love leave me and won't give 
me what I want. Some things in 
life fascinate me. 

I expect to angrily protest when 
people who are important to me 
treat me unfairlyor leave me out. 

07-3 A-B 
Judge A 0 0 
Judge D 1 80 

C-D B-C A-D 
1 95 1 85 1 75 
1 100 1 85 1 85 

A-C B-D Key 
1 65 1 90 w a 
1 85 1 85 x b 

I expect people close to me to 
die and expect to feel 
responsible for it. 

I expect to fail in being 
responsible and will probably be 
guilty as a result. 

I expect to be guilty and 
shocked by devastating life 
situations. 

A B 

C D 

I expect to be surprised and 
shocked by my mistakes when I 
am responsible. 

08-1 A-B C-D • B-C A-D A-C B-D Key 
Judge A 1 85 1 90 1 92 1 87 1 94 1 96 aw 
Judge D 1 90 1 90 1 90 1 80 1 90 1 95 x b 
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I want to experience new and 
exciting events and get impatient 
when held back. 

I want to learn about life. I am 
impatient when people I love give 
me reassurance when I don't need 
it. 

A 

C 

I want to be grown up enough 
to take care of myself. 

#1 I expect that people close to 
me will be overprotective and 
misread my needs and I will be 
impatient with them for this 
behavior. 

#2 I want to achieve and better my 
skills for life's work. 

08-2 A-B C-D B-C A-D A-C B-D Key 
Judge A 1 90 1 83 00 1 65 00 1 80 bx 
Judge D 1 100 1 90 1 90 1 100 1 90 1 100 a w 

#1 I expect to have to defend I want to be surprised by life and 
myself against injustice but test my ability to cope. 
don't expect that the final 
authorities will be fair or 
non-biased in their judgments. 

#2 I want to have the ability 
to stand up for my rights and 
be effective in so doing. 

A B 

C D 

#1 I expect to be attacked 
wrongfully by those bigger 
than I. 

#2 I want to be able to handle 
it. 

I expect to be disappointed when 
those in control or older than I 
who should be mature are not. 
I want to stand up for what I 
believe. 

08-3 A-B 
Judge A 1 60 
Judge D 1 90 

C-D B-C A-D 
1 95 1 80 1 78 
1 95 1 90 1 100 

A-C B-D Key 
1 90 1 70 w b 
1 100 1 90 ax 
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I expect to be scared by I expect to be hurt, due to 
dangerous situations. I actions of males close to me. 
expect to be angry with men 
or competitors when they are 
not responsible for me. 

A B 

CD 

I expect to be hurt through 
the carelessness of others 
who ought to be more thought
ful, and be frightened by 
these occurrences and later 
angry at the culpable parties. 

I expect to be alarmed and 
frightened when I don't know 
what is happening. 

09-1 A-B 
Judge A 1 65 
Judge D 1 60 

C-D B-C A-D 
1 50 1 85 1 60 
1 60 1 75 1 70 

A-C B-D Key 
1 80 1 90 x a 
1 70 1 60 w b 

I expect to be hurt and dis
appointed in people I love and 
must use power to force them 
to solve problems. 

I expect men not to care if I'm 
unhappy. 

A B 

C D 

I expect to be mad at men who 
take care of me when they won't 
do what I want or provide me 
with security. 
I expect to be disappointed 
in others. 

I expect that those who are 
supposed to care for me will 
neglect my needs in favor of 
their personal whims, and refuse 
to take direction from me. 

09-2 A-B 
Judge A 1 30 
Judge D 0 0 

C-D B-C A-D 
1 96 1 75 1 90 
1 60 1 70 1 70 

A-C B-D Key 
1 93 1 80 b x 
1 65 1 60 x w 
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I expect that I'm not going 
to be sure of who my real 
supporters will be in life— 
yet I will probably stick 
with a sure thing rather than 
take a risk with somebody new 
who claims to support me. 

I expect to feel scared and con
fused by dangerous life situations. 
I expect to get even with others 
if they hurt me. 

A B 

C D 

I expect to be unwanted by I expect to be hurt when I try to 
someone I love, and wanted get even with people who hurt me. 
by someone I don't love. 

09-3 A-B C-D B-C A-D A-C B-D 
Judge A 1 40 00 00 00 1 65 1 97 wx 
Judge D 1 70 00 00 00 00 1 60 ab 

Good times, togetherness with 
family makes me happy. I 
want to have lots of love. I 
don't need much money to be 
happy. 

I want the security and closeness 
of family, friends, and people who 
support me. 

A B 

C D 

I want to have lots of loved 
ones around me. 

I want to be close to those I 
love and feel comfortable when I 
can share my love with those who 
love each other. 

10-1 

Judge A 
Judge D 

A-B 
96 
95 

1 

1 

C-D 
L 95 
L 100 

B-C 
L 100 
L 100 

A-D 

92 
100 

A-C 
98 
100 

1 

1 

B-D 
99 
100 

1 

1 

Key 
x b 
a w 
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I expect to feel frightened 
and alone when I am separated 
from those I love. I expect 
to be separated again. 

I expect to be lonely and fearful 
without the support of people 
close to me. 

A B 

C D 

I'm afraid or expect that I'll 
be separated from my loved 
ones. 

I expect to be abandoned or 
deserted by those who are 
supposed to care for me, and not 
have enough information to know 
what's going to happen next. 

10-2 A-B 
Judge A 1 97 
Judge D 1 100 

C-D B-C A-D 
1 90 1 99 1 92 
1 90 1 90 1 90 

A-C B-D Key 
1 95 1 93 x b 
1 45 1 90 aw 

I expect to be afflicted 
but want to be reassured by 
loved ones' presence. 

#1 I expect to have some 
struggles in life and feel 
"temporarily helpless. 

#2 I want to be reassured by those 
who comfort and can help me 
that I will make out fine. 

A B 

C D 

I want to experience the 
security of a woman who is 
sure of herself and supports 
my being sure of myself. 

I want to be supported and 
comforted by those I love (women 
who care for me) during a life 
crisis. 

10-3 A-B 
Judge A 1 98 
Judge D 1 100 

C-D B-C A-D 
1 92 1 40 1 70 
1 95 1 90 1 100 

A-C B-D Key 
1 60 1 85 aw 
1 90 1 100 b x 
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I expect to mistakenly do 
things which will get me into 
trouble by disappointing those 
people whom I care for, and 
I'll continue to behave in 
this self-defeating manner. 

I expect to be humiliated and feel 
inadequate in situations where 
I'm not sure (of what is expected 
of what I have done). 

A 

C 

I expect men in charge to be 
angry and misinterpret when I 
make mistakes. 

I expect to anger or hurt people 
innocently and be humiliated about 
adult matters. 

11-1 A-B 
Judge A 1 80 
Judge D 1 80 

C-D B-C A-D 
1 50 0 0 1 85 
1 90 1 50 1 80 

A-C B-D Key 
1 60 1 75 w b 
1 70 1 80 x a 

I expect to feel inadequate, 
crushed, left out when I make 
mistakes. 

I expect to be shattered, undone 
when I make mistakes. I want 
womfen I care about to support and 
comfort me. 

A B 

C D 

I expect to be reminded of the 
mistakes I fear making and feel 
crushed when this occurs. 

#1 I am likely to be undone, and 
humiliated, but 

#2 I want to be protected. 

11-2 A-B 
Judge A 1 92 
Judge D 1 80 

C-D B-C A-D 
1 60 1 80 1 50 
1 60 1 70 1 80 

A-C B-D Key 
1 90 1 95 b x 
1 95 1 95 w a 
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I expect to feel fear, indigna
tion and anger when women I 
love may be hurt. I expect men 
to be hurtful to women. 

I expect to be discounted, left 
out, by people close to me, 
women, when I am ineffective in 
solving problems or meeting 
expectations. 

A B 

C D 

I expect to defend those that I 
care for from each other in 
spite of being afraid of the 
consequences and my dis
appointment in them. 

I expect to have to protect women 
I love from being upset and undone. 

11-3 A-B C-D B-C A-D A-C B-D 
Judge A 0 0 1 90 1 50 1 85 1 55 1 75 x b 
Judge D 1 80 1 90 1 60 1 70 1 60 1 40 w a 

I want to be accepted by and 
be special to men who are 
important to me. 

I expect trickery but want men to 
set- it up to completely fulfill 
me. 

A B 

C D 

I want to be pleasantly 
surprised by important people 
who care for me and who take 
the time to arrange things to 
benefit me. 

I want to be surprised and 
completely happy by the new and 
unfamiliar. Men who I care about 
will take care of me. 

12-1 

Judge A 
Judge D 

A-B 
72 
70 

1 

1 

C-D 
85 
85 

1 

1 

B-C 
75 
70 

1 

1 

A-D 
78 
90 

1 

1 

A-C 
83 
85 

1 

1 

B-D 
77 
70 

1 

1 

b a 
w x 
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I expect to feel left out of 
life; of happiness. 
I expect to feel sad when I 
choose not to have fun. 

I expect to be left out of a 
happy male world. 

A B 

C D 

I expect to be rejected by 
men who are important to me. 

I expect that those who are 
supposed to include me in 
pleasant events may exclude me 
and be happy in spite of my 
neglected circumstances. 

12-2 A-B 
Judge A 1 80 
Judge D 1 95 

C-D B-C A-D 
1 78 1 98 1 85 
1 90 1 100 1 80 

A-C B-D Key 
1 84 1 87 x a 
1 80 1 85 b w 

I expect and fear that I'll I expect to be upstaged, out-
be painfully left out of my classed, robbed by men who are 
own life, outshone by enter- impbrtant to me. 
taining men, even those 
important to me. 

A B 

C D 

I expect to feel left out, 
depressed, when I choose not 
to participate. It is likely 
that men I care about will 
not give me what I want. 
Life's unfair. 

I expect that those important to 
me and supposed to be caring of 
me will ignore my needs even when 
it's obvious that I deserve their 
attention. 

12-3 A-B 
Judge A 1 100 
Judge D 1 100 

C-D B-C A-D 
1 95 1 85 1 88 
1 70 1 60 1 85 

A-C B-D Key 
1 93 1 75 a b 
1 80 1 90 x w 
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I expect to be frustrated, 
upset and defiant when powerful 
others (women) try to make me 
do something I don't want to do. 
I will be pleased when I can 
outwit them. 

A 

C 

I expect to defy and deceive 
women, people in authority when 
they force me to things I don't 
like. 

I expect to be upset, frustrated, 
defiant, when people in charge 
make me do things I don11 want 
to do. I am happy when I can 
break rules which I consider 
unfair. 

I am likely to resist when forced 
by others and I expect to get 
caught when I don't do what's 
expected of me. 

13-1 A-B C-D B-C A-D A-C B-D 
Judge B 1 95 1 85 1 90 1 80 1 95 1 85 b w 
Judge E 1 95 1 90 1 90 1 80 1 100 1 70 ax 

I feel proud when I share my 
possessions with peers. I 
feel part of the group when I 
please others. 

I want to be accepted. I like it 
when others include me and are 
interested in what I can do. 

A B 

C D 

I am likely to feel accepted I want to achieve in the eyes of 
when others approve my choices. others in order to be accepted. 

13-2 A-B C-D B-C A-D A-C B-D Key 
Judge B 1 85 1 95 1 90 1 90 1 90 1 90 ax 
Judge E 1 80 1 70 1 65 1 70 1 75 1 85 b w 
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I want to feel secure with 
knowledgeable men and people 
in authority ... if I could 
only trust them. 

I am curious, surprosed and proud 
by men I love who know so much 
about life and I want to learn 
more about life also. 

A B 

C D 

I want to learn and have men, 
those close to me, attend to 
me and teach me. I expect to 
be a little unsure when I 
learn new things. 

I am likely to be impressed by 
knowledgeable people (men) even 
though I may question the 
authenticity of what they say. 

13-3 A-B 
Judge B 1 75 
Judge E 1 65 

C-D B-C A-D 
1 75 1 85 1 80 
1 65 1 60 1 85 

A-C B-D Key 
1 90 1 80 w a 
1 75 1 70 x b 

I expect to be embarrassed, 
enraged, when women in charge 
embarrass me for accidental 
things that happen. 

I expect to be hurt and 
embarrassed when unfairly accused 
in front of my peers. 

A B 

C D 

I am likely to be put on the 
spot and to have my intentions 
misinterpreted (blamed un
justly) . When others try to 
force me against my will, I am 
likely to resist. 

I am likely to be very angry when 
I'm put in a position of 
embarrassment. 

14-1 A-B 
Judge B 1 85 
Judge E 1 80 

C-D B-C A-D 
1 80 1 95 1 90 
1 60 1 80 1 90 

A-C B-D Key 
1 85 1 90 aw 
1 65 1 75 x b 
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I am likely to feel embarrassed 
when put in ridiculous positions 
and expect to have confusing 
feelings when I don't understand 
what people mean. 

I want to be proud of myself and 
to have my activities noticed. I 
expect to be embarrassed when 
others ridicule my appearance. 

A B 

C D 

I am proud to be chosen to do 
exciting things and I expect to 
be confused by my peer's 
reactions. 

I expect to be embarrassed when I 
am exposed or singled out in front 
of my peers, people I respect, 
even when I achieve. 

14-2 A-B 
Judge B 1 70 
Judge E 0 40 

C-D B-C A-D 
1 65 1 70 1 75 
0 30 1 60 1 75 

A-C B-D Key 
1 65 1 75 b x 
0 45 1 80 aw 

I expect to be left out and 
treated unfairly even when I 
achieve. 

I am likely to be furious when 
people (women) treat me unfairly. 
I e'xpect my abilities to go urt-
recognized. 

A B 

C D 

I expect to be infuriated by 
women in charge who are 
unfair. 

I am likely to be treated un
fairly and to be left out of 
important events—even though I 
can do things better than others. 

14-3 A-B C-D B-C A-D A-C B-D 
Judge B 1 80 1 75 1 85 1 95 1 85 1 85 w b 
Judge E 1 65 1 55 1 90 1 95 1 55 1 75 ax 
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In dangerous and hurtful situa
tions I want others, those close 
to me, to comfort and assure me. 

I expect to be confused by life 
crisis. People I love will 
comfort me and I will be all 
right. 

A B 

C D 

I want to be reassured when 
things go wrong. 

I am likely to be confused when 
my good intentions are misunder
stood. 
I can depend on others (women) 
to make things go okay. 

15-1 A-B C-D B-C A-D A-C B-D 
Judge B 1 90 1 80 1 90 1 90 1 90 1 95 x a 
Judge E 1 70 1 60 0 45 1 65 1 80 1 90 w b 

I am likely to be fearful and 
cautious about doing things I 
could be punished for. I 
expect others (men) not to be 
truthful and fair with me. 

I expect to be scared when I 
break the rules. I expect men in 
charge to be angry when I am 
sexually curious. I expect men 
in charge to give other reasons 
for their anger but I don't 
believe them. 

A B 

C D 

I expect trouble when I break 
rules and I'm likely to get 
caught when I break them. 
(This is true even if I don't 
understand the rule that I've 
broken.) 

I expect to be confused and un
certain when I make mistakes and 
people in authority don't let me 
understand or reassure me. 

15-2 A-B C-D B-C A-D A-C B-D Key 
Judge B 1 90 1 80 1 85 1 85 1 85 1 85 b a 
Judge E 1 80 1 55 1 90 1 55 1 70 1 45 x w 



151 

I want to be the best, to over
come difficulties and to be 
admired for my accomplishments. 

I want to be the best—better than 
men. I want to be admired for 
what I do well. 

A B 

C D 

I want to do things better than 
peers. I feel jouous when I 
can master difficult tasks. 

I want to be victorious and 
superior. 

15-3 
Judge B 
Judge E 

A-B 
1 

1 

95 
95 

C-D 
1 

1 

90 
90 

B-C 
1 

1 

90 
80 

A-D 
1 

1 

95 
85 

A-C 
1 

1 

90 
70 

B-D 
1 

1 

95 
85 

w x 
a b 

I want to take care of and 
help those smaller and weaker 
than I. 

I want to be happy when I have 
someone to take care of. 

A B 

C D 

I feel motherly and helpful 
when I take care of others. 

I want to be useful and helpful 
to others—smaller and/or weaker. 

16-1 A-B C-D B-C A-D A-C B-D 
Judge B 1 90 1 90 1 90 1 95 1 90 1 90 x b 
Judge E 1 80 1 80 1 90 1 90 1 80 1 90 aw 
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I want to anticipate and to do I want to be excited at new 
interesting activities. experiences. 

A B 

C D 

I want to be excited by 
novel experiences in life 
that concern things smaller 
than me. 

1 want—like—to anticipate 
pleasant events and I am willing 
to wait to achieve them. 

16-2 A-B 
Judge B 1 90 
Judge E 1 80 

C-D B-C A-D 
1 85 1 85 1 85 
1 80 1 90 1 85 

A-C B-D Key 
1 85 1 80 x b 
1 80 1 80 aw 

I expect to be fearful and 
angry when someone I love is 
hurt, I expect men in charge— 
bigger men I care about—to 
hurt me. I can protect myself 
and men I love who are younger 
and smaller than me. 

I expect (need) to hide because 
men, authorities are dangerous 
if they find you out. 

A B 

C D 

I am likely to protect vulnerable 
others when powerful others (men) 
threaten us. I expect I and 
vulnerable others will be hurt 
by powerful men (others). 

I expect men, those close to me, 
those in authority, to hurt me. 

16-3 A-B 
Judge B 1 75 
Judge E 1 60 

C-D B-C A-D 
1 80 1 85 1 85 
1 70 1 55 1 65 

A-C B-D Key 
1 90 1 85 aw 
1 80 1 85 b x 
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I want new and exciting things 
to happen to me. 

I want to feel curious and excited 
when new and familiar things 
happen in life. I feel special 
when I believe in magic. 

A B 

C D 

I want life to be exciting and 
magic. I like it when the 
unexpected happens. When life 
is new and different. 

I want special things to happen 
to me. I'm special when special 
things happen to me. 

17-1 A-B 
Judge B 1 85 
Judge E 1 90 

C-D B-C A-D 
1 80 1 85 1 85 
1 90 1 95 1 90 

A-C B-D Key 
1 90 1 90 w b 
1 85 1 95 x a 

Even though I'm likely to be 
fearful, I like being curious 
and exploring. 

I want surprises and curiosities 
in life and I am likely to feel 
sad and sympathetic when I find 
them. 

A B 

C D 

I expect to find that new and 
exciting events may be sad or 
fearful. 

I expect to feel frightened by 
the new and vinfamiliar in life. 
Even though I am afraid I want to 
experience life's adventures. 

17-2 A-B C-D B-C A-D A-C B-D Key 
Judge B 1 80 1 90 1 90 1 95 1 85 1 90 b x 
Judge E 1 85 1 90 1 90 1 95 1 85 1 90 w a 
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I want to help those close to 
me and I expect to fail in 
doing so. Others, those close 
to me are likely to try hard to 
get my help. 

I feel fearful and inadequate when 
people expect things of me that 
I don't understand and/or can't 
do. 

A B 

C D 

I expect that I may not be able 
to meet the expectations of 
others (life). 

I expect to be worried, scared, 
frightened when I cannot master a 
difficult task. I expect to feel 
helpless and confused when I 
cannot help women I love. 

17-3 A-B 
Judge B 1 85 
Judge E 1 75 

C-D B-C A-D 
1 80 1 90 1 80 
1 60 1 65 1 85 

A-C B-D Key 
1 85 1 85 x b 
1 85 1 80 w a 

I'm likely to feel misunderstood 
when people don't share my 
enthusiasms. 

I expect to feel chagrin when I 
let people around me down. I 
expect to feel misunderstood by 
people I care about; by life. 

A B 

C D 

I expect to be misunderstood and 
unfairly maligned when I make 
my own decisions. 

I am likely to do what I want and 
then feel guilty. I expect others 
to understand me even when I don't 
give them the information they 
need. 

18-1 A-B 
Judge B 1 80 
Judge E 1 85 

C-D B-C A-D 
1 65 1 80 1 70 
0 0 1 85 0 0 

A-C B-D Key 
1 90 1 60 b a 
1 85 0 40 w x 
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I want to be treated, given 
gifts, by men, others—those 
close to me. I like being 
special. 

I feel proud when I'm in charge; 
when men I care about give me 
important jobs. 

A B 

C D 

I want to have responsibility 
for precious or important 
things. 

I want to be trusted with big 
responsibilities. 

18-2 A-B C-D B-C A-D A-C B-D Key 
Judge B 1 80 1 95 1 90 1 80 1 70 1 90 x a 
Judge E 1 80 1 100 1 95 1 70 1 85 1 95 b w 

I expect to feel ashamed when 
I let those around me down. 

I am likely to feel shame when I 
let people down. I do not want 
to let people down, I'm not OK 
if I let people down. 

A B 

C D 

I am likely to break rules and 
I expect to get caught—to 
feel bad about having done 
it. 

I expect to break the rules and 
pay the price. 

18-3 
Judge B 
Judge E 

A-B 
90 
95 

1 

1 

C-D 
90 
95 

1 

1 

B-C 
1 

1 

85 
90 

A-D 
80 
85 

1 

1 

A-C 
80 
85 

1 

1 

B-D 
1 

1 

80 a b 
80 x w 
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