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CHAPTER I 

INTRODUCTION 

"Both the amount and the direction of one's life 

accomplishments are determined largely by the factor of 
1 

interest." Terman, one of the world's great figures in 

the study of human behavior, thus emphasized the importance 

of interests to an individual. 

The word "interest" today, however, has wide appli

cation: its meaning varies greatly. One hears almost daily 

such remarks as: "Jane has many interests." "Joe's main 

interest is food." "What an interesting hat!" "Bill 

watched the praying mantis with great interest." "That is 

an interesting program." "The material has an interesting 

pattern." The word interest may convey a number of things. 

In these quotations the word interest is used to mean likes, 

delight, pleasure, unusual, attention, entertaining, and 

curious. 

Persons working in professional areas assign various 

meanings to "interest." Thus, to a psychologist, interest 

•'"Lewis M. Terman, Introduction to Douglas Fryer, 
Measurement of Interests (New York: Henry Holt and Company, 
1931), p. xvii. 
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may be a selective agent. "Mv experience is what 1 agree 

-fee attend _fcg," James said. "Only those items which I notice 

shape my mind—without selective interest, experience is an 
2 

utter chaos." He added that interest alone gives perspec-
3 

tive to experiences. 

To a guidance specialist, interest may be a facet of 

the child's personality which, if known, leads to better 

understanding of the youngster and has implications for 

educational and occupational preferences. Super, for 

instance, describes interest ass 

•..the product of interaction between inherited 
aptitudes and endocrine factors, on the one hand, 
opportunity and social evaluation on the other. 
Some of the things a person does well bring him the 
satisfaction of mastery or the approval of his 
companions, and result in interests. Some of the 
things his associates do appeal to him, and, through 
identification, he patterns his actions and his 
interests after them; if he fits the pattern reason
ably well he remains in it, but if not, he must seek 
another identification and develop another self-
concept and interest pattern. 

To an educator, interest relates to the involvement 

of the child in the learning process. Smith, Stanley, and 

Shores consider needs and interests of the child as criteria 

^William James, The Principles of Psychology (New 
York: Henry Holt and Company, 1908), p. 1. 

3Ibid. 

^D. E. Super, Appraising Vocational Fitness by Means 
of Psychological Tests (New York; Harper and Brothers, 1949), 
p. 406. 
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for curriculum content and say that: 

Learning, from this point of view, is a matter 
of personal growth, which proceeds best (if indeed 
it proceeds at all on any other basis) where the 
activities of the pupil are vitally engaged in the 
learning process. This involvement can occur only 
as the learning itself is related to the needs and 
the interests of the learner.5 

Thus to a psychologist, "interest" may be a selective 

agent, to a guidance specialist, "interest" may be a facet 

of the personality and an ingredient of choice or direction, 

and to educators, "interest" may be related to motivation 

and have implications for the curriculum of the school. 

In addition to the subtle shading in the meanings 

of-"interest," its use implies that "interest" also has 

characteristics. When Johnny says, "I'm interested in rocks," 

he is implying that ah interest is something possessed. When 

a teacher says, "I try to develop the child's interest in 

science by building on what he knows," he is suggesting that 

an interest may be acquired. When Susie says, "I am most 

interested in diving," she is implying that an interest has 

intensity. Thus, characteristics assigned to the word 

"interest" result in slightly-changed meanings of the word. 

The preceding paragraphs suggest the great variety 

of meanings given to the word "interest" and accent the 

5B. Othanel Smith, William 0. Stanley, and J. Harlan 
Shores, Fundamentals of Curriculum Development (New York: 
World Book Company, 1957), p. 601. 
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difficulty in defining a word with such elusive qualities. 

The concern of this study is with the word "interest" when 

used to mean a liking or preference for an activity or 

subject. 
6 

According to Super interest(s) are usually revealed 

in four ways. A .person may say that he is interested in 

baseball. He is expressing an interest verbally. A person 

may play baseball at every opportunity. He is manifesting 

an interest through his actions. A person may show a wide 

knowledge of baseball on a testing instrument. The acquisi

tion of this knowledge may be said to be the result of an 

interest in baseball. A person may mark his liking for the 

baseball items on an interest inventory. He is selecting 

or inventorying his interest in baseball. Thus, interests 

have been classified as expressed interests, manifest 

interests, tested interests, and inventoried interests. 

Methods of measuring interests have been built upon these 

classifications. 

The difficulties inherent in defining and measuring 

the intangible attributes of interest lead to the questions 

Why all this concern with "interest"? There is a concern 

with "interest" because, among other things, it is believed 

that this capacity to be interested influences what we learn, 

Super, op. cit., pp. 377-379. 



our social adjustment, the development of the self-attitude, 

our enjoyment of life, and the selection of a vocation. As 

elusive as it is as a concept, interest1 is inextricably 

woven into our activities, and researchers continue to seek 

answers to the many questions surrounding its nature and 

significance. 

Interest has been given a role of considerable im

portance in education. Educators have been, and are, using 

the interests of children to facilitate learning. Teachers 

sense that children who are interested in a subject or 

activity seem to attend closely and learn more quickly. 

Interests of the children are thus utilized to attain the 

objectives of education: the development of basic skills, 

social adjustment of the child, and the development of 

recreational activities. In this manner interests influence 

the school curriculum. 

With such importance as this attached to "interest," 

it seems only logical that attempts would be made to gain 

estimates of children's interests by the most valid, reliable, 

and efficient measures. To many educators and counselors, 

this has meant the application of a variety of more or less 
•<* 

standardized instruments purporting to identify and measure 

interests. 

Until the 1950's most educational guidance had been 

confined to the secondary level where counselors have been 

concerned with helping youngsters choose a vocation in which 



they could be happy and for which their abilities fitted 

them. Both curricular and vocational counseling have depended 

to a large extent on instruments designed to measure 

abilities and interests of the individual. Ostensibly to 

save time, among other things, instruments such as the Strong 

Vocational Interest Blank and the Kuder Preference Record— 

Vocational have been widely used in assessing youngster^' 

interests. The 1960 catalog of a major test publisher boasts 
7 

that "over 1,250,000 students are tested each year" with 

their interest inventory. 

The popularity of interest inventories, introduced 

originally for application at the secondary level, has led 

to their extension downward to the elementary school. 

Educators are encouraged to move in the direction of testing 

and are urged to buy products which purport to identify the 

individual characteristics of their pupils. With the 

emergence of elementary school guidance programs and the 

accompanying effort to understand the pupil, it seems likely 

that the use of interest inventories will become widespread. 

The dangers inherent in the adoption of such test 

instruments for use with young children are apparent. Not 

only the instruments as such, but the possible misuse of the 

results, should be the concern of elementary guidance workers. 

SRA Educational Catalog (Chicago: Science Research 
Associates, Inc., 1960), p. 36. 
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The validity of the instruments used to discover interests 

is doubtful. Intensity of interests is difficult to deter

mine. The stability of interests is questionable. The 

quantification of interests is controvertible. Validity, 

intensity, stability, quantification are pertinent: problems 

which researchers in this field face along with the problem 

of methods of identifying interests. This study is not 

concerned with the validity of the measures, however, nor 

with the intensity or stability of interests, nor with 

quantification problems. It is concerned with efficacy of 

four methods and/or sources which may be employed in obtaining 

data about children's interests. 

Methods generally used to identify children's 

interests are the questionnaire or inventory, observation, 

and personal documents such as themes, autobiographies, 

diaries, or interviews. This study compares the yield of an 

inventory, teacher-observation, parent-observation, and 

self-expression. More specifically, this study is designed 

to seek answers to the following questions: 

1. Can the various methods employed in this study be 

used interchangeably? That is, is there a high 

intercorrelation between methods? 

2. Is the yield of any one of the methods employed 

in this study greater than that of other methods 

employed? That is, if a teacher or counselor 



8 

was limited to one method, which one could most 

profitably be employed? 

3. If no one method appears "best," to what extent 

would the methods have to be employed differen

tially in order to yield the most inclusive 

picture of the interests of children? 

In the chapter that follows, literature related to 

the measurement of interests, particularly those of young 

children, will be reviewed. The third chapter will describe 

methods used to collect the data for this study. The fourth 

chapter will be concerned with analysis of the obtained data, 

and the fifth chapter summarizes previous chapters and restates 

the more important findings of the study. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

The study of interests is as old as the formal study 

of behavior. The^total literature related to interests is 

extensive,* an inclusive review is beyond the scope of this 

study. 

As early as the first century A. D., Quintillian 

stressed individual capacities and suggested that teachers 
8 

consider individual differences and stimulate interests. 

In the Fifteenth Century, Erasmus urged that "the interest 

of boys should be awakened in the work at hand rather than 
9 

destroyed by disciplined drudgery." In the Eighteenth 

Century both Rousseau and Herbart regarded interests as 
10 

motivation for learning. In the Twentieth Century concern 

with the educational role of interests increased. Dewey 

suggested that teachers needed insight into the child's 

Q 
R. Freeman Butts, A Cultural History of Western 

Education (New York: McGraw-Hill Book Company, Incorporated, 
195-5) , p. 109. 

9Ibid.. p. 186. 

^Ibid., pp. 285 and 405. 

9 



10 

capacities, interests, and habits because: 

. . . interests are the signs an^ symptoms of 
growing power. I believe that they represent 
dawning capacities. Accordingly the constant and 
careful observation of interests is of utmost 
importance for the educator. 

More recently Kuder and Paulson discussed the 

importance of studying children's interests. They said: 

Interests are primarily important because they 
are a strong motivating force. We pursue interesting 
activities more vigorously and with greater satis
faction than we pursue uninteresting tasks. 
Interests are important in learning. They are 
important in planning school work and in vocational 
selection. They determine, to a large extent, a 
person's degree of success and satisfaction on a 
job. They help us satisfy basic human drives, And 
they can help us find satisfying leisure-time pur
suits. 

Thus, over the centuries of recorded history there 

has been a growing awareness of the importance of utilizing 

the interests of children in their education. But in order 

to use these natural interests, they must first be identified. 

In the Twentieth Century the ever-widening realization of 

the educational importance of interests has stimulated studies 

describing, measuring, identifying, and classifying interests. 

However, until quite recently most of the studies were made 

•^John Dewey, Education Today (New York: G. P. 
Putnam's Sons, 1940), p. 14. 

12G. Frederic Kuder and Blanche B. Paulson, Exploring 
Children's Interests (Chicago: Science Research Associates, 
Inc., 1951), p. 24. 
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about adolescent or adult groups rather than about young 

children. 

The history of the measurement of interests covers 

a comparatively short period in education. Most of the 

research concerned with the discovery or measurement of 
13 

interests was begun in the early nineteen hundreds. Fryer's 

book on interest measurement covered what had been done in 

the field before the late nineteen twenties. Fryer defined 

interests, discussed the instability of interests, explained 

objective and subjective methods of measuring interests, 

recounted the problem of validity in interest measurement, 

and mentioned the lack of work done toward developing and 
I4 

nurturing interests. Strong began working on interest 

measurement in the nineteen twenties. He also said that 

interests are learned and that the elementary school and the 

home should help the youngster develop interests. His work 

was concerned with occupational interest patterns and with 

persons ages fifteen to twenty-five. Research with the Strong 

Vocational Interest Blank continues to this day,, but it is 

not directly relevant to this study because of the older age 

group on which the research has been done. 

13 Douglas Fryer, The Measurement of Interests (New 
York: Henry Holt and Company, 1931). 

14E. K. Strong, Vocational Interests of Men and Women 
(Stanford, California: Stanford University Press, 1943). 
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While literature dealing with the measurement of 

adolescents' and adults' interests is plentiful, literature 

concerned with differential measurement of young children's 
15 

interests is scant. Hildreth prepared an interest inventory 

for use with elementary children in the nineteen thirties. 

She suggested the inventory be used to determine trends in 

interests within a community and said that knowledge of a 

child's interests, activities, and reading tastes was essen

tial to understanding the child. 

In 1941 McGehee reported a study of children's 

hobbies. From a prepared list of hobbies teachers selected 

the hobbies of a particular child using observation as the 

technique for discovering interests. A random sample of one 

thousand was chosen from over fifty thousand children studied. 

The findings for these children were categorized and tables 
16 

of interests typical for specified grade levels were made. 

Also in the 1940's, a cooperative research program 
17 

was carried out by Jersild and Tasch in the public schools 

15Gertrude Hildreth, Directions to Accompany Personal
ity and Interest Inventory, Elementary Form (New York: Bureau 
of Publications, Teachers College, Columbia University, 1936). 

•^W. McGehee, "Changes in Interests with Changes in 
Grade Status of Elementary-School Children." Journal of 
Educational Psychology. 32: 151-156, 1941. 

l^Arthur Jersild and Ruth Tasch, Children's Interests 
and What Thev Suggest for Education (New York: Bureau of 
Publications, Teachers College, Columbia University, 1949). 
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of Springfield, Missouri. In this research teachers used 

open-ended questions, called the Springfield Interest Finder, 

to identify children's interests. The study revealed the 

dependency of children's interests upon their experiences 

and suggested that it was within the province of the school 

to help children develop interests in order to realize their 

full potentialities. Jersild and Tasch stressed the importance 

of discovering children's interests in order to make curri-

cular provisions for individual differences. 

At the present time Witty is making a study of- the 

interests of children and youths in the Chicago area. The 

study is investigating certain interests of children with the 

possibility of creating or redirecting interests in terms of 

commonly valued educational goals. The major objectives of 

the study are stated as: 

. . . (1) to investigate the activities and 
attitudes of pupils in grades 3 through 9 in rela
tion to recreational pursuits, vocational and 
educational interests, entertainment media, and 
reading preferences; and (2) to relate these 
interests to such factors as age, sex, background, 
etc. I8. 

The Witty-Kopel questionnaires were administered to three 

hundred children. The study is still in progress and 

18David L. Clark and Alice Y. Scates, Cooperative 
Research Projects Fiscal 1958 (Washington, United States 
Government Printing Office, 1959), p. 36. 
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19 
therefore no findings have been reported. 

Another investigation in progress conducted by 
20 

Tyler is concerned with a longitudinal study of the interests 

of Eugene, Oregon school children. She began working with 

the children when they were in Kindergarten and is following 

them through the Eighth Grade. The methods she is employing 

to discover the children's interests include time-sampling 

observations, partially structured interviews, a preference 

record made from items obtained on the interviews, an 

inventory, and a "Guess Who" evaluation. She also adminis

tered the California Test of Mental Maturity, the Rorschach, 

and determined the constitutional typology of the children. 

No findings have been reported at the time of this writing. 

Two other studies of interest currently in progress 

are: Hoffsommer's "Study of Leisure Activities and Interests 

of Teenage Youth" at the University of Maryland, and Cattell's 

study "Prediction and Understanding of the Effect of 

Children's Interests on School Performance" at the University 

of Chicago. An inventory-type survey schedule was adminis

tered to more than 70,000 youngsters in the Hoffsommer study. 

l^Personal correspondence of the author, letter from 
Ronald L. Duckers, Assistant to Dr. Paul A. Witty, January, 
1961*. 

20 Leona E. Tyler, "The Relationships of Interests to 
Abilities and Reputation Among First Grade Children," 
Educational and Psychological Measurement 11: 255-264, Summer, 
1951. 
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The Cattell study, directed by Arthur B. Sweney, employs the 

School Motivation Analysis Test which measures fifteen drives 

in children utilizing autism, selective memory, information, 

and paired-word associations. Both studies are in progress 
21 

and no formal, final reports have been made to date. 

A variety of methods have been and are being used 

in an effort to discover children's interests. Interviews, 

observations, inventories, questionnaires, and tests have 

been widely used;. The literature related to interest 

measurement suggests other methods, such as autobiographies, 

diaries, word association tests, hobbies, and voluntary 
22 

reading pursuits, be used. The many methods which may be 

used to obtain data about the interests of an individual 

suggest, perhaps, that no one method is completely effective 

and that strengths and weaknesses exist in each. 

While reports in the literature do not confine the 

interview to interest determination alone, references are 

made in general terms to the advantages and disadvantages of 

^Personal correspondence of the author, letter from 
Harold Hoffsommer, October 6, 1961, and letter from Arthur 
B. Sweney, October 10, 1961. 

22 * ' Paul Witty, Reading in Modern Education (Boston: 
D. C. Heath and Company, 1949), p. 24; Douglas Fryer, The 
Measurement of Interests (New York: Henry Holt and Company, 
1931), pp. 335-336; Edgar G. Johnston, Mildred Peters, and 
William Evraiff, The Role of the Teacher in Guidance (New 
Jersey: Prentice-Hall, Incorporated, 1959), pp. 80-82. 



16 

23 
the interview method. In this regard Symonds states, for 

instance, that the advantages of the interview are, mainly, 

that responses are more reliable because misconceptions can 

be clarified by further questioning, and that in the informal 

interview situation leads can be pursued. In this same vein 
24 

Wrenn says that the value of the interview is to provide 

cues to be corroborated by other types of evidence. Tyler 

states that "interview methods result in more differentiated, 

reliable indications of interest differences than did time-
25 

sampling observations of play activity." 

These same writers, however, recognize disadvantages 
26 

as well. Symonds attributes disadvantages of the interview 

method to the use of suggestive tones or questions, to the 

longer time required for interviewing, and to the fact that 

quantitative treatment of the interview is difficult. 
27 

Wrenn saw limitations of the interview method in the 

unknown reliability and in the inability of the child to 

realistically appraise himself. Erickson adds to these 

23 Percival M. Symonds, Diagnosing Personality and 
Conduct (New York: Century, 1931), p. 450. 

24c> Gilbert Wrenn, Student Personnel Work in College 
(New York: Ronald Press Company, 1951), p. 97. 

?5Tyler, op. cit., p. 255. 

26symonds, loc. cit. 

27 Wrenn, loc. cit. 
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disadvantages the problem of the inarticulateness of children 
28 

and the semantical differences between interviewer and child. 

It is clear, even from these limited samples, that the inter

view as a means of determining interests of children, is far 

from infallible. 

The interview and observation are among the oldest 

approaches of those employed to obtain information about an 
29 

individual. According to Kuder and Paulsen, the advantage 

in observation is that it is based on the child's actual 
30 

activities. Johnston, .et jil. feel that systematic observa

tion of pupils helps the teacher understand them better. 

They see disadvantages of observation in the fact that no 

observer is completely impartial, that observations may be 

accidental rather than planned, and that the recording of 

observations may be time-consuming. 

Observations are most often recorded as anecdotal 

records or in rating scales, which introduces opportunity 
31 

for error and contamination. According to Warters, 

28ciifford Erickson, The Counseling Interview (New 
York: Prentice-Hall, Incorporated, 1950), p. 31. 

^Kuder and Paulsen, ojo. ext., p. 15. 

•^Johnston, Peters, Evraiff, C>]D. cit. . pp. 61-63. 

31jane Warters, Techniques of Counseling (New York: 
McGraw-Hill Book Company, Incorporated, 1954), pp. 111-112. 
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however, the advantage of anecdotal records is found in the 

deepened understanding of the pupil by the teacher. Disad

vantages include the difficulty of securing objective 

descriptions, the time-consuming nature of the written 

report, the difficulty in summarization of anecdotal reports, 

and the difficulty in securing a fair sampling of behaviors. 

As with anecdotal records, rating scales contribute to the 
32 

teacher's understanding of the pupil. Thorndike and Hagen 

discussed extensively the problems in obtaining valid 

appraisals of individuals through ratings based on observa

tions. The first disadvantage is in the rater's willingness 

to rate the individual honestly and conscientiously. The 

rater may be unwilling to take the trouble or be unwilling 

to rate because he identifies closely with the ratee. The 

second disadvantage is in the rater's ability to rate the 

individual. This inability may result from ambiguity of 

meaning in the dimension to be rated. Overt characteristics 

can be observed directly, but covert qualities can only be 

inferred from behavior and will be rated with low reliability 

and little validity. A third disadvantage is in the rater's 

opportunity to observe the person rated. The teacher's 

observations are obfuscated by the number of children seen 

32Robert L, Thorndike and Elizabeth Hagen, Measurement 
and Evaluation in Psychology and Education (New York: John 
Wiley and Sons, Incorporated, 1955), pp. 207-346. 
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at one time. A fourth disadvantage is in the standard of 

reference. Raters need a standard against which to appraise 

the individual. Such standards of interpretation are subjec

tive and vary from rater to rater. A fifth disadvantage is 

in the rater's specific idiosyncrasies which influence his 

observations. And a sixth disadvantage is in the supposition 

that calculations accurately represent facts. Inferences are 

not facts. 

Thorndike and Hagen said also that the effect of the 

limiting factors can be seen in the generosity error and in 

the halo error. These examples of opinions of workers in 

the fields of psychology and education indicate that there 

are advantages and disadvantages in the observation method 

and that it, too, carmot. be considered an unerring identifier 

of children's interests. 

As with the interview and with observation, the 

literature dealing with the use of inventories is not clear, 

consistent, nor conclusive. Roberts and Gorlin gave unques

tioning approval to interest inventories by suggesting that: 

"The interest inventory is the only existing objective 

instrument capable of measuring the basic motivational 
33 

pattern of the student." These writers appeared to accept 

33Andrew D. Roberts and Deborah E. Gorlin, ""Why 
Interest Testing?" Clearing House. Volume 32, Number 1. 
September, 1957, p. 39. 
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interest inventories at face value and did. not mention the 

problems of validity, stability, or quantification. 

Williamson, on the other hand, is not quite so 

unreservedly enthusiastic about interest inventories. He 

said: "In the case of young students, interest tests must 

be used with special discretion since such students may not 
34 

have developed crystallized patterns of interests." 
35 

Traxler said that the inventory provides another 

kind of information useful in understanding the child and 

then went on to state limitations of the inventory as: the 

varying factors influencing the testing situation; the 

unmeasurable aspects of interests; the unknowns operating 

such as, reading ability or understanding of items; and the 

reliability of the test. 
36 

Kuder and Paulson consider the interest inventory 

the most accurate means of evaluating children's interests. 

Interest inventories like the Preference Record 
can show comparative strengths of an individual's 
interests. And they can help estimate how well a 
person will like activities he knows nothing about. 
This is done on the basis of determining interest 

34e. g. Williamson, How to Counsel Students (New 
York: McGraw-Hill Book Company, 1939), p. 91. 

35Arthur E. Traxler, Introduction to Testing and Use 
of Test Results in Public Schools (New York: Harper and 
Brothers, Publishers, 1953), p. 11. 

•^Kuder and Paulson, oe. ext., p. 16. 
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in common activities. This method therefore has 37 
two advantages as a means of discovering interests. 

Kuder and Paulson temper their statement by suggesting that 

limitations in the use of interest inventories are found in 

the facts that such inventories are concerned with vocational 

interests and that they assume the individual is familiar 

with many activities. "For these reasons they are limited 
38 

in use to children in high school and to adults." 

The words questionnaire and inventory are used 

interchangeably by many writers. Traxler defined the 

interest inventory as "the standardized questionnaire to 

which the individual responds in some manner to indicate 
39 40 

his preferences." Ragan listed "questionnaire or 

inventories" as methods for evaluating interests. He thus 

used the terms synonymously. In a discussion of measurement 
41 

of interests, Warters used the words inventory and ques

tionnaire to refer to interest inventories. However, Kuder 
42 

and Paulson describe a questionnaire as informal questions 

•^Ibid., p. 21. 

38Ibid. 

39 Traxler, op. cit., p. 9. 

^William R. Ragan, Modern Elementary Curriculum (New 
York: Henry Holt and Company, Incorporated, 1953), p. 496. 

^Warters, joe. cit.. p. 57. 

^Kudex and Paulson, .op. cit. . p. 16. 
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about children's interests and emphasize the standardized 
43 

aspect of the inventories. To Gordon Allport dangers 

inherent in the use of questionnaires exist in the stilted, 

mechanical answering of the questions and in not knowing 

what meaning is assigned to the isolated bits of behaviors 

by the individual. He suggests counteracting these faults 

by careful instructions and using the questionnaire as a 

guide or a prod to memory. 
44 

Charters includes among the disadvantages of the 

questionnaire excessive time needed to mark it, misunder

standing of questions, varied interpretations of items, poor 

sampling of the area, and inexact answers due to lack of 

knowledge or haste in executing the paper. 

In a discussion of inventories, Strang mentions both 

dangers and benefits. She said: 

It is doubtful, however, whether significant 
information can be obtained by submitting a check 
list of items to classes of children. There is a 
natural inclination on the part of individuals of 
all ages to check the items that will make a good 
impression. Docile children aim to please: dull 
children are tempted to check items without fully 
recognizing what their checks mean. Moreover, to 
generalize from questionnaire results regarding 
children's interests is difficult because a child's 

^Gordon Allport, The Use of Personal Documents 
in Psychological Science (New York: Social Science Research 
Council, 1942), p. 89. 

^William W. Charters, Curriculum Construction 
(New York: The Macmillan Company, 1923), p. 134. 
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interests change when the situation, the group, and 
the instruction are modified. Notwithstanding these 
limitations the questionnaire has been used exten
sively in the study of children's interests. The 
most accurate results are obtained from intelligent 
children who feel free to express themselves 
frankly.45 

An additional limitation in the use of interest 

inventories is perceived by Rothney, Danielson, and Heimann 

in the fact that such instruments are thought of as tests. 

"It is essential," they said, "that counselors recognize 

the difference between inventories and tests and that they 

stress this difference in their work with counselees, to 
46 

prevent the common tendency to misinterpret the scores." 

They continue with the thought that because such instruments 

are similar to tests in format and in having scores and norms 

misinterpretation is encouraged. This specious relationship 

to tests gives a spurious exactness to the work of the 

counselor. Rothney, et _al., warn also that the "round-the-

clock hucksterism in the sales of the instruments must 

account in large measure for their widespread use. Certainly 

it cannot be justified on the basis of logical reasoning or 
47 

experimental evidence." 

45RUth Strang, An Introduction to Child Study (New 
York: The Macmillan Company, 1938), p. 681. 

46John W. M. Rothney, Paul J. Danielson, and Robert 
A. Heimann, Measurement for Guidance (New York: Harpers and 
Brothers, 1959), p. 282. 

47Ibid.. pp. 283-284. 
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It is obvious from this cited evidence that the use 

of inventories and questionnaires has its proponents and 

opponents and, as a method, cannot be considered infallible. 

In addition to interviews, observations, inventories, 

questionnaires, and tests, other methods are suggested in the 

literature. The use of personal documents such as the auto

biography and diary is suggested. Marzolf lists advantages 

of using autobiographies in counseling as interview time-

savers, as opportunity provided to recall information, and 
48 

as an aid in the solution of problems of vocational choice. 

Warters questions the validity and reliability of 

the autobiography saying: 

The more secure and happy the student, the more 
likely he is to report fully and accurately. The 
more unhappy and insecure the student, the more 
likely he is to protect himself through fantasy, 
rationalization, identification, and other mechanisms. 

Allport expresses the idea that "the autobiographies 

of children have little value. Until the age of 13 or after, 
50 

the child records events wholly in external terms." This 
51 

viewpoint is supported by Carmichael, who recommends the 

48Stanley S. Marzolf, Psychological Diagnosis and 
Counseling in the Schools (New York: Henry Holt and Company, 
1956), pp. 186-187. 

4^Warters. op. cit., p. 208. 

50Allport, o£. cit., p. 80. 

^Leonard Carmichael, Manual of Child Psychology (New 
York: John Wiley and Sons, Incorporated, 1954), p. 29. 
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use of autobiographies with adolescents because the older 

students are able to express themselves more easily. 
52 

Fryer suggested using a controlled interest auto

biography, one in which the subject is asked to recall 

interests of earlier years, with students as young as four

teen years, but he cautions that this method is dependent 

upon accurate recall and is thus limited. 

In a discussion of diaries, Johnston, jgt ^1. suggest 

that a diary may be useful to reveal personality, to show 

how time is budgeted, and to disclose the use of leisure 
53 

time. They did not imply that a diary be used purely for 

the purpose of discovering interests. They recognize that 

the effectiveness of the diary is limited because it might 

not be a truthful account but a reflection of wishes. 
54 

Allport calls this a "pose" for the shadowy, future public 
55 

who might read the diary. Warters explains that a diary 

may be used to discover the general pattern of the student's 

activities and to reveal some of his interests. She, too, 

cautioned that the information may be inaccurate and that 

52pryer< oj3. cit.. pp. 367-382. 

53Johnston, jgi., _op. cit., pp. 77-78. 

54 Allport, .op. cit., p. 95. 

55Warters, op. cit., p. 209. 



26 

the student may report what he would like to do or what he 

believes the teacher thinks he should be doing. 

The use of autobiographies and diaries to discover 

children's interests isf not wholeheartedly endorsed in the 

literature since both have limitations to complete effective

ness . 

Another method, tests, could be used to discover 

interests, according to Fryer. 

The aim of the information test of interests is 
to measure the range of information in an occupa
tional field, an educational subject, or the total 
environment. The assumption is that amount of 
information is the indicator of pleasurable feeling 
in this field, or of the number of objective 
interests.56 

He explained that such a test must adequately sample all 

fields and that the correlation between objective and sub

jective interests is not known. The free association method, 

like the information test, measures the amount of information 

within a certain field. Fryer discussed Wyman's Free 

Association Test of Interests to be used with children and 

said that "it seems to be a useful test in the measurement 

of interests for the guidance of children. It need further 
57 

development." The Cattell study mentioned earlier uses an 

information test as one of the methods. Otherwise little 

56Fryer, op. cit.. p. 261. 

c*7 
Fryer, jop. cit., p. 261. 
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mention is made in the literature of using information tests 

to discover interests. 

Other approaches to interest measurement suggested 

in the literature were hobbies and reading interests. 
58 

Johnston, .et jj.1 . , consider hobbies as keys to interests of 

students and motivation for learning things not usually 
59 

included in the curriculum. Fryer proposes that children's 

collections and reading interests be used as criterion upon 

which to validate interest tests. 

As can be seen, a wide range of approaches, techniques 

and devices have been proposed for use in discovering children 

interests. No one method is thought to be fool-proof or suf

ficient in itself. Advantages and disadvantages are inherent 

in all. The question of appropriateness in application of 

methods to measurement of young children's interests is 

important also. Methods requiring facility in written ex

pression are usually most effectively used with adolescents 

or adults, but are not suggested for use with young children. 

That interest is of consequence to education and 

educators is evident from reviewing related literature. That 

there is a dearth of information about studying young 

children's interests is shown in the paucity of reports 

->®Johnston, Peters, Evraiff, jop. cit.. p. 80-82. 

59pryer< _op. cit., p. 313. 
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relating to measurement of interests of young children. 

That there are numerous, widely-varied methods and tech

niques which may be used to reveal interests generally is 

demonstrated in literature relating to interest measurement. 

That each of these suggested methods has strengths and 

weaknesses is also apparent in the literature. But a 

deficiency in the area of interest measurement seems to 

exist in the lack" of comparative studies of methods. There

fore, a study comparing four methods commonly used to 

discover children's interests should be of consequence to 

educators and counselors. 



CHAPTER III 

MATERIALS AND PROCEDURES 

In seeking the answers to the questions posed in 

Chapter I, the writer administered an interest inventory to 

forty-one children, asked their teachers also to check the 

inventory on the basis of their observations of the child in 

school, requested parents to mark their observations of the 

child's interests on another copy of the inventory, and 

secured an expression of interest from each child by means 

of a theme and an interview. A description of the setting 

in which the study took place, the subjects of the study, 

selection of specific schools in which to work, materials 

used in the study, procedures followed in collecting the data, 

method of contacting the parents, and the manner in which the 

data was extracted for analysis are presented below. 

I. SETTING AND SUBJECTS 

The setting. The study reported herein was con

ducted in the elementary schools of one of the fastest-

growing cities in Southwestern United States. The city is 

not only growing rapidly, but it is among the oldest cities 

in the country. There is a large native population which 

29 
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speaks Spanish in addition to English. The population is 

cosmopolitan in nature and is made up of both stationary 

and transient or floating groups. 

The school district in which the study was made had 

an active enrollment of 24,687 pupils. There are fifty-three 

elementary schools in the district, ranging in size from six 

to thirty classrooms. An mentioned above, part of the pop

ulation is mobile and this characteristic is reflected in 

fluctuating enrollment within the schools. The selection 

of schools in which the study was conducted was influenced 

by a number of considerations. Since this study did not 

require matched groups, but- rather was an intra-personal 

study in which each subject was studied by all four methods, 

it was not deemed necessary to require random selection of 

the schools. The basis of probable inclusion of a school in 

the study was the number of Fifth Grade classrooms in the . 

school. Therefore, the schools in the system were listed by 

the number of Fifth Grades in the schools. A sample of 

schools was chosen from this listing. It was felt that there 

was some advantage to having consistency in environment; at 

least as much consistency as was obtained by youngsters in 

the same school and environs. (There was, too, an economic 

advantage in being able to study several children at one 

time.) Although no effort was made to control the socio

economic variable, as it turned out, the variety of children 



31 

in the study approached a representative sample of the 

population as judged by the locations of the respective 

schools. 

Subjects. The subjects of this study were forty-one 
60 

Fifth Grade students, ranging in age from ten to twelve 

years, with a median age of eleven years and no months, at 

the time the children were studied. The group of children 

contained twenty-three girls and eighteen boys. The average 

achievement of this group on the Stanford Achievement Test, 
tJ/tsr 

administered in this school district in the fall of the year, 

was: Reading, 5.9; Arithmetic, 5.3; Language, 6.0; and 

Spelling, 6.2. 

Fifth Graders were chosen for study for a number of 

reasons. First, since the study was concerned, among other 

things, with inventories, the selection of Fifth Grade 

children was dictated, in part, by the fact that one of the 

most comprehensive of the commercially available instruments 

covers grades four through seven. 

A second reason for selecting Fifth Graders for study 

vas that the average Fifth Grader is in his tenth or just 

beginning his eleventh year. Gesell, Ilg, and Ames call ten 

^®The initial design of this study called for fifty 
pupils, but complete data was obtained for forty-one. 
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61 
the "golden age of developmental equipose." They said that 

the ten-year-old is apt to be interested in friends, clubs, 

school, active games, collections, sewing, building models, 

quiet games, and that he has a receptive attitude toward life 

and is contented. The ten-year-old is, therefore, easy to 

work with and cooperative and at the same time has broadened 
62 

in tastes and interests. Gesell, Ilg, and Ames described 

the eleven-year-old as more communicative than the ten-year-

old; the eleven-year-old also has developed interest patterns. 

He meets an interviewer more than half-way; in fact, the 

examiner plays a listening part when the eleven-year-old is 

interviewed. 

A third reason for choosing Fifth Graders is that 

they have been in school five years and during this time have 

been taught to express themselves in writing and in conversa

tion; they are more articulate than younger pupils. One of 

the methods of estimating interests employed in this study, 

self-expression, is dependent upon the ability of the student 

to express himself orally, in the interview, and in writing, 

in the theme. 

Selection of subjects. During an orientation meeting 

held with participating teachers a random selection of 

61Arnold Gesell#. Frances Ilg, and Louise Ames, Youth, 
The Years from Ten to Sixteen (New York: Harper and Brothers, 
Publishers, 1956) , pp. 37-65. 

62lbid., pp. 66-96. 
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children was made. Only one child from each classroom was 

to be included in the investigation so that the study would 

not be excessively time-consuming for the teachers. In order 

to save the time which would be required to type the names of 

all children in each and every classroom, approximately 1,250 

names, the classroom register was utilized. All classrooms 

included are provided with registers in which are recorded 

the entry, attendance, absence, and withdrawal of the pupils.. 

The horizontal lines of ..the register are niambered from one 

to fifty and upon entrance to the classroom each child's 

name is placed in the register. Thus, the child's name 

is preceded by a number which remains his during the school 

year. 

Numbers corresponding to those of the children in 

the classroom register were placed in an envelope. Each 

teacher, in turn, drew a number from the envelope, then 

referred to her register to determine which child had been 

chosen. In three cases the children had withdrawn from 

school and the teachers drew a second.time. Thus, every 

child in each classroom had an equal opportunity of being 

chosen to take part in the study. 

II. TEACHER'S ROLE IN THE STUDY 

The role of the participating teachers in this study 

was two-fold. They were asked first to give as an assignment 
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a theme titled "What I Like to do Most of All." Secondly, 

they were requested to record their observation of their 

child's interests by means of checking a standardized inven

tory. 

Orientation of participating teachers. Through the 

cooperation of the Associate Superintendent of Schools, the 

principal of each school was contacted, a brief description 

of the study was presented, and arrangements made to visit 

the school to explain the study more fully to both the 

principal and the Fifth Grade teachers. 

While this explanation was essentially the same at 

all schools, presentation was tailored somewhat to fit to 

the group. In order to assure consistency to the greatest 

extent possible, each teacher was provided with a folder 

containing materials she was to use. (1) Standardized theme 

directions to be read to the pupils when they were asked to 

write a theme titled "What I Like to Do Most of All" were 

inclosed. (2) One copy of the SRA Inventory, What I Like 

To Do, on which the teacher was to mark her observations of 

the interests of the selected child was in the folder, and 

(3) A card on which information vital to the study could be 

noted was inclosed also. 

The teachers were asked by the principal whether or 

not they cared to participate in the study. None of them 

refused this extra work. The teachers were promised a 
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summary of the interests of the selected child in hopes that 

such information would aid them in understanding the child. 

Before the close of the orientation conference 

mentioned above, a date and time was set to administer the 

inventory to the children and, immediately following, to 

interview them. In all cases, the date was one most conven

ient for the teachers and was usually within ten days of the 

orientation meeting. 

Themes. Themes were to be written before the inven

tory was administered to the children and were not to be 

corrected or re-written. The original writing was desired 

in order to capture the spontaneity and enthusiasm of the 

child. Because of the suggestibility of pupils of this age, 

an attempt was made to control the themes by providing the 

teachers with prepared instructions to be read to the 

children as followss 

Look around the room at your classmates. Do 
any of you look exactly alike? Sometimes twins 
look very much alike, but not quite. Sometimes 
brothers and sisters look very much alike, but not 
quite. 

All of you youngsters are different from each 
other. You look different. You dress differently. 
Your voices are different. You walk differently. 
You like and dislike different things. You are 
interested in different things. Some of you may be 
interested in the same kinds of things, such as 
sports; but one person likes baseball most of all 
and another likes volleyball most of all. One likes 
singing and another likes art. And so it goes, you 
are interested in different things. 
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I want you to write a paragraph or two telling 
about the thing in which vou are the most interested. 
Perhaps you could tell how you became interested in 
it# or how often you do it. The title for your 
theme is on this paper. Just think about what vou 
are interested in, and write about it. 

Teacher-obseyvation. As noted above, the teacher was 

also asked to record her observation of the interest of her 

child on the inventory. The teacher was admonished to check 

the inventory without consultation with the child; that the 

inventory was to reflect her judgments. 

The inventory. The inventory selected for this pur

pose, as well as for similar application with the parent and 
63 

child, was What A Like To Do. The SRA Inventory was one 

of the standardized instriaments available and was prepared 

by publishers whose tests are widely distributed. According 

to the Examiner's Manual: 

"What .1 Like To Do is an interest inventory, 
standardized on a nationwide basis, for use in 
grades 4 through 7. It is designed for educational 
utility, with special attention to curriculum and 
guidance needs, and can be administered and easily 
scored by the classroom teacher. The inventory 
yields an interest pattern for each child in eight 
significant areas comprising both in-school and 
out-of-school activity preferences.®^ 

63 Marcella R. Bonsail, Charles E. Meyers, and Louis 
P. Thorpe, SRA Examiner Manual for "What I Like To Do" 
(Chicago: Science Research Associates, Inc., 1954), p. 3. 

64ibid.. p. 3. 
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The stated purposes of the inventory are "to provide 

a workable means of identifying pupils' interests" and also 

"to provide a research instrument for the psychological study 
65 

of children's interests." The authors suggest using the 

inventory in addition to other standardized tests, using the 

results for curriculum development, using it to improve the 

selection of instructional materials, and using it to furnish 

information for conferences with parents. Other suggested 

uses include understanding individual differences, planning 

instruction based on the children's interests, using for 

grouping children, planning "physical education and leisure-
66 

time program" based on interests, and aiding in educational 

planning. 

What 1 Like To Do contains 294 items in eight interest 

areas or categories including art, music, social studies, 

active play, quiet play, manual arts, home arts, and science. 

Thus a wide coverage of possible interests is provided. 

The inventory was standardized on a national sample of 3,083 

pupils representing all eight geographic regions, equal num

bers of boys and girls and proportionate numbers of urban-

rural status and occupational classifications of parents. 

National norms were prepared for Fourth, Fifth, and Sixth 

65Ibid. 

66Ibid. 
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Grades. Tests on the readability of the inventory were made 

at the Fourth and Fifth Grade levels. The publishers found 

that more Fourth Graders than Fifth Graders experienced prob

lems in reading the inventory. Reliability coefficients were 

computed for the Fourth through Seventh Grades. The coef

ficients for Fifth Grade boys ranged from .792 to .966 and 

for girls, from .702 to .965. The inventory is easily 

administered, taking thirty to fifty minutes, depending upon 

the child's reading ability. The inventory is easily scored, 

requiring only the addition of the number of items checked in 

each interest area. 

III. SUBJECTS' ROLE IN THE STUDY 

In addition to the theme as a method of determining 

children's interests described above, the subjects partici

pated further by marking the SRA inventory arid by submitting 

to an interview. 

Inventory. The testing and interviewing was conducted 

in rooms made available by the principals of the respective 

schools. These rooms varied from libraries or teachers' 

lounges to remedial-reading rooms. The rooms proved to be 

ideal for the purposes, however, being free from noise or 

interruptions. 

All of the children being studied at a given school 

met in the designated room at the same time to mark the 
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inventory. The children had all had experience taking 

standardized tests and were familiar with that type of 
67 

testing situation. The directions in the Examiner's Manual 

were read to the group and the pupils were told that they 

were allowed to ask questions. It was emphasized that this 

was not a reading test, but a test to discover their interests. 

Upon completion of the inventory, the children went back to 

their classrooms and each child returned to the testing room 

at an appointed time for the interview. 

Conduct of the interviews. The interviews were "non-

disguised and nonstructured"; that is, the purpose of the 

interview was explained to the child and open-ended questions 

were asked. The interviews were taped in order to get an 

accurate record of what was said without it being necessary 

to take notes. The same general pattern was maintained for 

all forty-one interviews with the interviewer held constant. 

While, as explained above, the youngsters had had 

test experiences, none of them had been interviewed before 

in any formal sense, and most of them appeared slightly 

tense until an explanation of their part in the interview 

was given. It was thought that excellent rapport was estab

lished with the children. They seemed to respond freely and 

without inhibition. While some of the subjects were slightly 

^^Ibid., pp. 4-5. 
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"recorder shy" at the beginning of the interview, they soon 

appeared to forget about the recorder and talked freely and 

easily. 

In conducting the interviews a short, explanatory 

statement about the purpose of the interview was presented: 

You know that I am studying the interests of 
Fifth Graders. You wrote a theme about what you 
like to.do and today you marked your interests on 
an inventory. Also, I want just to talk about what 
you are interested in. Sometimes it is a little 
difficult to know what to say or how to get started 
so, in order to make it easier for you, I will ask 
you some questions. 

The interviewer then guided the course of the conversation 

by asking what the child was interested in doing in the 

classroom, on the playground, and at home. Questions 

covered all of the eight interest areas included in the 

inventory. The questions suggested areas, rather than 

specific activities. They were phrased: "How about art?" 

or "How about science?" or "Are you interested in music?" 

The answers of the children furnished leads which could be 

explored for more definite information. Some children were 

more talkative and volunteered much more information than 

other children who had to be questioned further or encouraged 

to amplify their remarks. 

As noted above, the interviews were held immediately 

after the inventory had been administered. The interviewer 

did not examine the completed inventory nor read the written 
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expression of interests which the child brought to the inter

view. There was no previous knowledge of the child nor of 

his interests which might have influenced the interview with 

the child. Thus, the interview was controlled against pre

conceptions of the child's interests. 

IV. PARENTS' ROLE IN THE STUDY 

Parent observations. The work at the schools resulted 

in the collection of data on each child by three of the 

methods being studied; teacher-observation, inventory, and 

self-expression. The remaining method was parent-observation. 

To collect the data for this method, individual letters were 

sent to the mothers of the selected children. The letter 

briefly explained the study and asked the mother to mark her 

observations of her child's interests on an enclosed 
68 

inventory. This personal letter, a copy of the inventory, 

and a self-addressed, stamped envelope to be used to return 

the observations were mailed to the parent. Of the fifty 

parent-observations inventories sent, forty-one or eighty-two 
69 

per cent were returned, nine of these after a reminder letter. 

Thus the study included forty-one rather than fifty subjects. 

*>®Appendix A. 

^Appendix B. 
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V. EXTRACTING THE DATA 

Manner .of extracting the data. The inventories upon 

which observations of teachers and parents were noted and 

which the children checked were scored simply by counting the 

number of items checked in each category. The themes and 

interviews together became the self-expressions of the 

children. A simple form was prepared to use in evaluating 

the themes and interviews. A place was provided for the name 

of the child and below it the eight interest areas from the 

inventory were listed. As the interviews were audited, 

notations were made in the appropriate columns. Specific 

items were categorized as they were in the inventory in order 

to obtain uniformity and a basis for comparison of methods. 

In actual practice the interviews were not typed out, but 
70 

were auditioned and evaluated simultaneously. 

VI. SUMMARY 

In this study each of a group of forty-one randomly 

selected Fifth Graders checked an interest inventory. The 

teacher of each child marked her observations of the child's 

interests on another copy of the inventory. The parent also 

checked her observations of her child's interests on a third 

70Example of theme and interview are in Appendix C. , 
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copy of the inventory. The child wrote a theme about his 

interests and was interviewed about theiji in order to obtain 

his self-expression of his interests. These four approaches 

resulted in data which could be compared in order to answer 

the questions posed in Chapter I. 

Chapter IV reports the findings of statistical 

analysis of these data. 



CHAPTER IV 

ANALYSIS OF THE DATA 

The purpose of this investigation was to compare four 

methods commonly used to discover children's interests to 

determine what relationship exists among them. More specif

ically, this study was designed to seek answers to the 

following questions: 

(1) Can the various methods employed in this study 

be used interchangeably? That is, is there a 

high intercorrelation hetween methods? 

(2) Is the yield of any one of the methods employed 

in this study greater than that of other methods 

employed? That is., if a teacher or counselor 

was limited to one method, which one could most 

profitably be employed? 

(3) If no one method appears "best," to what extent 

would the methods have to be employed differ

entially a in order to yield the most inclusive 

picture of the interests of children? 

The methods and procedures used to obtain the data 

for this study have been described in Chapter III. The 

characteristics of the data so obtained had to be considered 

44 
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in seeking an appropriate method of treatment. The data, 

being ordinal in nature, could be ranked but could not be 

assigned intervals. The selection of subjects was random. 

However, it could not be assumed that a normal distribution 

existed in the selection. These two characteristics prevented 

the use of parametric statistics with these data. Therefore, 

nonparametric statistics which were appropriate for these 

data were sought. 

In order to answer the qua stions posed, it was 

deemed necessary to assess the relationship existing among 

all four of the methods and# if a significant relationship 

did exist, to determine the relationships between all 

possible pairings of the methods. A measure of the degree 

of correlation among several sets ©f rankings can be obtained 
71 

by using the Kendall Coefficient of Concordance W. The 

degree of agreement among the judges is reflected by the 

degree of variance among the sums of ranks. W is a function 

of that degree of variance. According to Siegel, the sig

nificance of a Kendall's W may be determined by converting 

the W to a Chi-square and then using the Fisher and Yates 
72 

Table of Critical Values of Chi Square to determine 

/^Sidney Siegel, Nonparametric Statistics for the 
Behavioral Sciences (New York: McGraw-Hill Book Company, 
Inc., 1956), p. 229. 

^Sir Ronald A. Fisher and Frank Yates, Statistical 
Tables (New York: Hafner Publishing Company, 1957), p. 45. 
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significance. Kendall's Coefficient of Concordance thus 

permitted a comparison of agreement among the four methods. 

A nonparametric statistic which would measure the 

relationship between two of the methods was also desired. 

The only requirement for using Spearman's Rank Correlation, 

rho, is that the measurement be in an ordinal scale. This 

requirement was fulfilled. Therefore, comparisons between 

methods were computed using Spearman's Rank Correlation. 

Ranking of the data was accomplished in the following 

manner. The items on the standardized inventory were classi

fied as follows: Art, Music, Social Studies, Active Play, 

Quiet Play, Home Arts, Manual Arts, and Science. The Art 

category was studied first. For the Inventory method, the 

number of Art items checked by each of the forty-one subjects 

was ranked from high to low. This same method was employed 

with the Teacher-observation method, the number of Art items 

checked by each of the forty-one teachers as characteristic 

of her pupil was ranked from high to low. This procedure 

was repeated for the Parent-observation and Self-expression 

methods. Thus, there were four sets of rankings in the Art 

category. This method resulted in four rankings for each of 

the eight categories on the inventory. 

It was possible to determine the relationship exist

ing among the four rankings in each of the eight categories 
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73 
by computing Kendall's Coefficient of Concordance, W. 

Because this study had a "large" N (over 30) the signifi-

74 
cance of the W's was determined by using Siegel's formula 

for converting W's to Chi-squares and then referring to the 

Fisher and Yates Table. This level was determined to be 

63.691. A Chi-square equal to or greater than 63.691 meant 

that the rankings were related or in agreement. "Such a 

high or significant value of W may be interpreted as meaning 

that the observers or judges are applying essentially the 

high value did not mean that the rankings were correct, 

however. All judges could have been employing a "wrong" 

criterion and thus have agreed. The Kendall's Coefficient 

of Concordance determined the agreement among the judges or 

the association among the variables. It did not say they 

are right or wrong. 

Further, it was understood that while a comparison 

may attain a statistically significant correlation, its 

functional application might not be as reliable as such a 

correlation would indicate when applied to an individual's 

same standard in ranking the N objects under study." A 
75 

II 

7^siegel, jag. cit.. p. 234. W 
s 

74Ibid.. p. 236. X2 = k(N-l)W 

75Ibid.. p. 237. 
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behavior. This study was not concerned with predictive 

validity of the methods, but only with the existing relation

ships between methods. 

The .01 level of confidence was selected as the 

acceptable level for this study because of the gross nature 

of the data. In order to avoid falsely rejecting the Null 

hypothesis that no relationship existed among and between 

the methods, it was safer to set the confidence level high. 

TABLE I shows that a high relationship existed among 

the methods when used to estimate children's interests in 

Music, Art, Science, and Home Arts. The last two areas, 

Science and Home Arts, resulted in Chi-squares which were 

slightly above the .01 level and considerably below those 

obtained in the Art and Music categories; so that, although 

the chi-squares were significant, they were really marginal 

in comparison to those for Art and Music areas. 

TABLE I 

RELATIONSHIP EXISTING AMONG FOUR METHODS OF ESTIMATING 
CHILDREN'S INTERESTS BY INTEREST CATEGORY 

Interest 
Cateaorv Kendall's W Chi-square 
Music .56 89 .60* 
Art .53 84 .80* 
Science .41 64 .60* 
Home Arts .40 64 .00* 
Manual Arts .39 62 .40* 
Social Studies .37 59 .20 
Active Play .36 57 .60 
Quiet Plav .31 49 .60 

(* Significant at the .01 level) 
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The first question Which this study sought to 

answer was: Can the various methods employed in this study 

be used interchangeably? The data in TABLE I would seem 

to suggest that any or all of the methods might be used 

interchangeably to estimate interests in the areas of Art 

and Music. It is doubtful, however, that it would be wise 

to use them interchangeably to estimate interests in the 

other areas because of the marginal or low values of the 

Chi-squares. 

While there appears to be a relationship among the 

methods of estimating interests when computed by Kendall's 

Coefficient of Concordance, limitations of the method 

suggested the need for further examination. A more precise 

estimate of the relationships was desired and therefore 

correlations between methods was determined by computing 
76 

Spearman's Rank Correlation, rho. 

The four methods of estimating interests were paired 

in all possible ways, resulting in the following six com

binations: (1) Child's Inventory vs. Teacher-observation, 

(2) Child's Inventory vs. Parent-observation, (3) Teacher-

observation vs. Parent-observation, (4) Child's Inventory 

vs. Self-expression, (5) Teacher-observation vs. Self-

expression, and (6) Parent-observation vs. Self-expression. 

^Garrett, .op. cit. , p. 355. rho = 1 - ̂ ^2 i) 
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As noted above, the relationship between methods was 

determined by using Spearman's rho. Again, the .01 level of 

confidence was selected as an acceptable level to denote 

significance. The significance of the correlations was 
77 

determined by interpolating in Table 25 of Garrett. The 

.01 level of confidence required a correlation coefficient 

of .398 or higher to be significant. 

TABLE II illustrates the results of computing the 

rhos to discover the relationships between methods. Inspec

tion of the table indicates that no single pairing of methods 

resulted in consistently significant correlations for all 

categories of interest; nor does any one interest category 

appear to yield consistently significant correlations in all 

paired comparisons. 

The comparison between methods can be seen by reading 

the table horizontally. Evidently a high relationship exists 

between Child's Inventory and Teacher-observation when esti

mating interests in Music, Social Studies, Home Arts, and 

Science. The teacher could be expected to have the opportun

ity to observe a child's interests in Music, Social Studies, 

and Science because they are, ordinarily, school subjects. 

But the high correlation in the Home Arts category is less 

easy to explain, for inspection of the items comprising the 

77Ibid.. p. 200. 
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TABLE II 

CORRELATION COEFFICIENTS BETWEEN ALL POSSIBLE 
PAIRINGS OF METHODS FOR ALL INTEREST CATEGORIES 
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Child's 
Inventory 

vs 
Teacher-
observation 

.26 .58* .45* .08 .27 .11 .40* .48* 

Child's 
Inventory 

vs. 
Parent-
observation 

.45* .30 .15 .23 .29 .51* .17 .28 

Teacher-
observation 

vs. 
Parent-
observation 

.19 .44* .02 .11 

0
 • 1 .11 .12 .03 

Child's 
Inventory 

vs. 
Self-
excression 

.33 .53* .28 .22 .13 .45* .25 .37 

Teacher-
observation 

vs. 
Self-
exDression 

.03 .47* .22 .25 -.003 .34 .44* .38 

Parent-
observation 

vs. 
Self-
expression 

.42* .38 .05 .08 -.07 .50* .03 -.005 

(* significant at the .01 level) 
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category reveals that only some sixteen per cent of the 

activities listed might be done at school. Low correlations 

in Active Play, Quiet Play, and Manual Arts, on the other 

hand, could be expected, since less than haliTof the items 

are likely to be carried on at school. The low correlation 

in Art was unexpected because seventy per cent of the 

activities reflected in the Art items could be done at school. 

The low correlation could be a function of the curriculum. 

Perhaps Art does not have as prominent a role in the class

room as one might believe. In any event, while some corre

lations are high when comparing Child's Inventory with 

Teacher-observations, the range of .08 to .58 reveals a 

lack of homogeniety in the relationship between these two 

methods used to estimate children's interests. 

Correlations comparing the Child's Inventory with 

Parent-observations resulted in only two significant rhos 

in the areas of Art and Manual Arts. These two significant 

correlations are not unexpected, because seventy-three per 

cent of the Art items and eighty-eight per cent of the Manual 

Arts items suggest activities that might be done at home. 

Unexpected were low correlations in Home Arts, Active Play, 

Quiet Play, and Music categories because more than half of 

such activities are those that might possibly be done at 

home. Of course, it is possible that the children had only 

limited opportunity to express such interests at home. The 
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range of correlations between these two methods is from .15 

to .51, suggesting considerable disparity in the relationship 

between these two methods of estimating children's interests. 

Comparison of Teacher-observation with Parent-

observation revealed only one significant correlation, this 

being in the Music category. Inspection of the "Music" 

items showed that seventy-three per cent might be done at 

home and fifty-six per cent at school, so that about equal 

opportunity to observe Music interests existed. In spite of 

this, in the Art category the per cent of items observable 

at home and at school was also very close, yet a low relation

ship was present. The range of correlations between these 

two methods was from -.04 to .44, again indicating consider

able incongruity in their relationship. 

High correlations were expected in all areas when 

the comparison was between statements made by the individual 

with items checked bv the same individual, yet when Child's 

Inventory was compared with Self-expression, only two sig

nificant correlations were obtained. The low correlations 

may have been due to the relatively unstructured nature of 

the Self-expression and/or the inability of the child to 

express himself. Again, a rather wide range of correlations 

was noted, from .13 to .53, indicating diversity in the 

relationships between the methods. 
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Comparisons between Teacher-observation and Self-

expression yielded two significant correlations. In the 

first comparison and also in this comparison with the same 

judges, significant rhos were obtained in the interest areas 

of Music and Home Arts. But in this comparison, Social 

Studies and Science were not significant. The range of corre

lations was from -.003 to .47, again rather wide, indicating 

little consistency in the relationships between Teacher-

observation and Self-expression. 

Comparison of Parent-observations with Self-expression 

reveals that two significant correlations exist, the same 

interest areas, Art and Manual Arts, as when these two judges 

were involved in correlations before. The range of correla

tions in these comparisons was from -.07 to .50 indicating 

inequality in the relationships between these two methods. 

The correlations obtained in the paired comparisons 

are characterized by inconsistency and a relatively wide 

range of rho values. While it would appear that some of the 

pairs correlate significantly high in some of the interest 

categories, it is obvious that the methods are not broadly 

or inclusively interchangeable. Why the yield is so differ

ential is not clear from the data. It is possible, among 

other things, that it may be due tc the nature of the category 

of interests and to the types of items included in the instru

ment used. Whatever the cause, the finding is clear. 
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When the data in TABLE II is examined "vertically," 

or from the standpoint of interest area rather than by 

method, a similar picture emerges. Even greater disparity 

in the number of significant correlations from category to 

category was evident, ranging from none in both Active Play 

and Quiet Play areas to four in Music. In the Art category, 

significant correlations were between those methods which 

included child and/or parent as judges. In the Music cate

gory all methods were included in significant correlations. 

The only significant correlations in Social Studies category 

was between Child's Inventory and Teacher-observation. 

Three significant correlations in the Manual Arts category 

included the child and/or the parent as judges. In the Home 

Arts category, surprisingly, significant correlations included 

Child's Inventory, Teacher-observation, and Self-expression 

but not Parent-observation. In the Science category one 

significant correlation resulted from comparison of Child's 

Inventory with Teacher-observation. Apparently the relation

ships between methods was affected by the interest area being 

estimated. 

The first question posed for study asked if the 

methods employed in this study could be used interchangeably. 

The answer, from the data presented above, would seem to be 

a rather unequivocal NO, if the concern is with an "all or 

none," or inclusive efficacy of a single method. While some 
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of the methods would appear to be somewhat interchangeable 

in some areas of interest, none are totally so. 

The second question to which an answer was sought 

was: Is the yield of any one of the methods employed in 

this study greater than that of other methods employed? 

Estimation of yield of a specific method could only be 

deduced from the number of times that the method appeared 

in significant correlations when paired with other methods. 

On the Null hypothesis of equal probability, each 

method could be expected to appear twelve times in a signi

ficant correlation. The results of the Chi-square tests are 

shown in TABLE III. The divergence of Parent-observation and 

Self-expression below the expected frequency is unlikely to 

be accounted for solely by sampling fluctuations and the Null 

hypothesis must be rejected. Parent-observation and Self-

expression appear in significant rhos less often than by 

chance. Child's Inventory and Teacher-observation appear 

in significant correlations as expected by chance. Child's 

Inventory could appear in eight significant correlations 

sixteen times out of one hundred, and Teacher-observation 

could appear in seven significant correlations seven times 

out of one hundred. While Child's Inventory appeared 

oftener in significant rhos than did the other methods, it 

was only by chance; and, therefore, question two must be 

answered negatively. 
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TABLE III 

RESULTS OF CHI-SQUARE TESTS TO DETERMINE 
SIGNIFICANCE OF NUMBER OF TIMES EACH 
METHOD APPEARED IN A SIGNIFICANT RHO 

Number of 0 

Method times in a X P df 
Siq. rho 

Child's Inventory 8 2.04 .16 1 
Teacher-observation 7 3.37 .07 1 
Parent-observation 5 7.04 .01 1 
Self-expression 6 5.04 .02 1 

In this study the yield of a specific method was not 

statistically greater than .that of other methods, although 

Parent-observation and Self-expression were in fewer 

significant rhos than could be expected by pure chance. 

Why these were low is not known. Symonds said that raters 

may fall short of an average because "the trait is loosely 

defined, acquaintance with those being rated is slight, or 
78 

if there has been inadequate observations." Knight, also, 

discussed the effect of acquaintance upon rating saying: 

"knowing the individual too long apparently decreases the 
79 

critical value of the judgments." He explained that 

acquaintance makes the rater too lenient and given to over

rating the subject. Perhaps these factors were operating 

^®Symonds, cit.. p. 95. 

79prederic B. Knight, "The Effect of the 'Acquaintance 
Factor* Upon Personal Judgments," Journal of Educational 
Psychology. Vol. XIV, March, 1923, pp. 129-142. 
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in the parent's judgment of her child's interests. 

The third question this study sought to answer was: 

If no one method appears "best," to what extent would the 

methods have to be employed differentially in order to yield 

the most inclusive picture of the interests of children? To 

answer this question it was necessary to determine how often 

a specific method appeared in a significant rho within a 

certain category of interests. Each method appeared three 

times in a comparison within a category. The number of 

significant rhos per method per category are illustrated in 

TABLE IV. 

TABLE IV 

NUMBER OF TIMES A METHOD WAS INCLUDED 
IN A SIGNIFICANT RHO BY CATEGORY: POSSIBLE 

TOTAL PER CATEGORY, THREE 

Child's Teacher- Parent- Self-
Cateaorv Inventory observation observation exoression 

Art 1 2 1 
Music 2 3 1 2 
Social Studies 1 1 
Active Play 
Quiet Play 
Manual Arts 2 2 2 
Home Arts 1 2 1 
Science 1 1 

Child's Inventory, Parent-observation, and Self-

expression each appear twice of a possible three times, 

or sixty-six per cent, when estimating Art interests. All 

four methods appear in significant rhos in the Music area. 
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Teacher-observation appears all possible times, one hundred 

per cent, and the other methods appear twice, or sixty-six 

per cent. In Social Studies, Child's Inventory and Teacher-

observation each appear in significant rhos only once, thirty-

three per cent, which seems to indicate difficulty in estima

tion of Social Studies interests by these methods. None of 

the comparisons of methods resulted in significant rhos for 

Active Play or Quiet Play, which suggests that little rela

tionship exists between methods estimating such interests 

and that, perhaps, othier methods than these might be more 

effective in these two areas. Child's Inventory, Parent-

observation, and Self-expression each appear in two, or 

sixty-six per cent of significant correlations in the Manual 

Arts area. In the Home Arts category, Teacher-observation 

appeared twice, sixty-six per cent, and Child's Inventory 

and Self-expression each appeared once or thirty-three per 

cent of the total of three. In Science area, Child's 

Inventory and Teacher-observation each appeared once or 

thirty-three per cent; of the time. 

If yield, of method is related to the appearance of a 

method in significant correlations, then the differential 

application of method to the interest areas being estimated 

would be very complicated and confusing. 

While not a part of the original plan, inspection of 

the kinds of items on the inventory made it obvious there 
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would be a sex difference in yield of the methods. The extent 

to which this might be the case was determined by separating 

the data into two groups, one group of eighteen boys and the 

other of twenty-three girls. The data was re-ranked for each 

group by method and category, and Spearman's Rank Correlations 

were run to determine relationships existing between all 

possible pairings of methods. The results of these correla

tions' are in TABLE V. 

The correlations for boys and girls computed separately 

resulted in fewer significant rhos than was found when the 

data were combined. Significant relationships virtually 

disappeared and more negative rhos appeared in these compari

sons. The few significant correlations were scattered, 

varying not only by the sex of the subject, but also from 

interest category to interest category and from method to 

method. 

Girls' rhos ranged from -.29 to .67 and boys' rhos 

ranged from -.23 to .70, indicating great disparity in 

relationships between methods. The separation of the data 

by sex thus resulted in less relationship than when the data 

was combined illustrating that dependence upon one method 

would result in quite inaccurate estimates for a group of 

children's interests and an even less reliable judgment of 

an individual's interests. 
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CORRELATION COEFFICIENTS BETEEN PAIRINGS 
OF METHODS FOR ALL CATEGORIES 
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u> 
rH 
M 
•H 
_D3 

.20 .67* -.09 .09. -.003 .47 -.26 .08 

(* denotes significance at the .01 level; .590 required for 
the 18 boys and .526 required for the 23 girls) 
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The data obtained from application of the four 

methods to all forty-one children was analyzed statistically 

in order to try to answer the questions posed in Chapter I. 

On the basis of the approaches employed in this study, an 

unqualified answer cannot be given to the question: Is there 

a high intercorrelation between methods? Kendall's W showed 

that a significant relationship among methods existed for the 

Art and Music categories of interests, that a relationship 

was present in Science, Home Arts, and Manual Arts, but that 

a low relationship existed in Social Studies, Active Play, 

and Quiet Play. Finer discrimination afforded by the compu

tation of Spearman's rho to discover the relationships 

between methods, indicated even more strongly that the 

answer could only be NO, the methods are not inclusively 

interchangeable. 

The second question to which an answer was sought 

was: Is the yield of any one of the methods employed in 

this study greater than that of other methods employed? This 

question cannot be answered unequivocally either. While 

Child's Inventory appeared in more significant correlations 

than other methods, it was not outside of chance expecta

tions. The answer is, again, NO, in this study the yield 

of any one method was not greater than that of the others. 

The third question posed was: To what extent would 

the methods have to be employed differentially in order to 
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yield the most inclusive picture of the interests of children? 

Various combinations which might estimate interests in the 

various interest areas were based on the number of times 

such methods occurred in significant correlations per cate

gory. The multiplicity of combinations of methods needed 

to cover adequately all the interest areas would necessitate 

extremely varied applications of the methods. 

Further analysis of these data when separated by 

sex of the subjects reinforced the findings presented above. 



CHAPTER V 

SUMMARY AM) CONCLUSIONS 

The purpose of this investigation was to compare 

four methods used to estimate children's interests? Child's 

Responses on an inventory, Teacher-observation of the child's 

interests, Parent-observation of the child's interests, and 

Self-expression of his interests as revealed in a theme and 

in an interview with the child. 

Review of the literature showed that interest is of 

consequence in curricular planning, in motivation for learn

ing, and in selection of leisure pursuits. There is a 

dearth of information about studying children's interests. 

There are a number of methods used to obtain data on inter

ests in general and these methods have strengths and weak

nesses. The methods may be appropriate or inappropriate in 

application to young children. Because of these things, a 

study comparing methods used to estimate the interests of 

young children should be a contribution to the field of 

interest measurement. 

This study compared the yield of the above mentioned 

methods in order to seek answers to the following questions: 

64 
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1. Cain the various methods employed in this study 

be used interchangeably? That is# is there a 

high intercorrelation between methods? 

2. Is the yield of any one of the methods employed 

in this study greater than that of other 

methods employed? That is, if• a teacher or 

counselor was limited to one method# which one 

could most profitably be employed? 

3. If no one method appears "best," to what extent 

would the methods have to be employed differ

entially in order to yield the most inclusive 

picture of the interests of children? 

Forty-one children in the Fifth Grades, their teachers, 

and their parents took part in the study. The children were 

randomly selected, one child from each of forty-one class

rooms in thirteen schools in the district. Each child was 

studied by all methods^ The child's role was two-fold. For 

the Inventory method, the child marked his preferences on the 

SRA Inventory, What _I Like To Do. For the Self-expression 

method, he wrote a theme and was interviewed about his 

interests. The teacher's role was dual, also. The teacher 

participated in the Self-expression method by assigning the 

theme. For the Teacher-observation method, the teacher 

marked her observations of the child's interests on another 

copy of the inventory. For the Parent-observation method 
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the parent of the child marked her observations of her childfe 

interests on a third copy of the inventory. The four 

described methods were those compared in this investigation. 

The data obtained by the above methods was ordinal 

in nature and was ranked for statistical comparison. Non-

parametric methods were used to estimate the relationship 

existing among and between the methods.. The relationship 

among the methods was estimated by computing Kendall's 

Coefficient of Concordance, W. The relationship existing 

between all possible pairings of methods was determined by 

computing Spearman's Rank Correlation, rho. Chi-square was 

used to determine whether or not each method appeared in 

significant correlations oftener or less often than by 

chance. 

Although it was not originally planned to separate 

the data for boys and girls, inspection of the items on the 

inventory indicated that the sex of the subject might result 

in a different yield. Therefore, the data was separated for 

boys and girls, re-ranked for each group by method and 

category and Spearman's Rank Correlations were run to 

estimate the relationships existing between the methods. 

The statistical analysis of the relationships among 

and between the methods employed to estimate children's 

interests led to several conclusions. 
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1. The results of computing Kendall's Coefficient 

of Concordance indicated that a high relationship existed 

among the methods when estimating Art and Music interests, 

but that in the other interest areas the relationship was 

low or lacking. 

2. Results of computing Spearman's rho revealed 

great inconsistency between the methods when taken as a 

whole and a wide range in the values of the correlation 

coefficients. It is obvious that the methods cannot be used 

interchangeably as demonstrated by the fact that some pairs 

of methods.sustained a high relationship for some.interest 

areas but little or none in other areas. 

3. The analysis indicates that none of the methods 

were all-inclusive-, that is, no one method was consistently 

"best" in estimating interests in all areas. 

4. Differential application.of the methods in 

estimating of children's interests would be characterized 

by a multiplicity of combinations of methods from category 

to category and could result only in confusion, and even 

then probably not discriminate interests efficiently. 

5. High relationships were expected when statements 

made by an individual were compared with items checked by 

him. Yet little agreement was found between these methods. 

6. Separation of the data by sex for comparison of 

methods resulted in even more chaotic and seemingly 
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coincidental relationships. The number of significant 

relationships appeared to be capriciously distributed. 

The fact that no completely perfect correlations 

were obtained, that is, that no comparison always resulted 

in significant correlations may have been due to several 

factors. The years of teaching experience, the education, 

and the type of teaching and other work experiences of the 

teachers were not determined. The teachers were both men 

and women. Thirty-eight per cent of the boys' teachers 

were men and thirty-five per cent of the girls* teachers 

were men. Thus slightly more than one-third of the 

teacher-observers were men. All of the parent-observers 

were women. Some mothers worked and others were not 

employed outside the home. The observers were untrained, 

that is, no special training was given them in how to 

observe interests. They were, in effect, naive observers. 

These are all realities in a practical situation, however; 

they are not controllable and must be considered as influ

encing, operative variables about which little can be done. 

Other limitations of the Study existed in the 

population, setting, and in the instrument used. While no 

attempt was made in this study to present the population as 

representative of that of the United States {few samples 

could be so described), it seems likely that replication 

with other populations would yield about the same general 
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findings. Whether the findings would be the same had another 

instrument been employed cannot be determined from the data, 

but in general such instruments are similar in nature and 

approach. The instrument used necessarily limited responses 

to the items listed in it. Perhaps, such items were not 

inclusive enough nor consistently harmonious with current 

interests of youngsters. The instrument used was designed 

for national distribution and hence may not have met the 

needs of the cultural group studied. This limitation would 

not be peculiar to the population in this study, however. 

Nevertheless, the inventory used in the study was considered 

one of the best of the few commercially available instruments. 

While the findings of this study appeared essentially 

negative, that is, no one method appeared "best," the study 

did reveal that caution should be used when endeavoring to 

discover children's interests. The reliance upon one method 

alone could result in a distorted picture of a child's 

interests. At the present time with the above methods, the 

best approach 'to measurement of children's interests is the 

judicial application of all methods used in combination. 

It is evident that further research is needed in this 

field, not the least of which is in the whole area surround

ing the validity of interest measurement. 
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APPENDIX A 

Mrs. John Doe 
11 Blank Street 
City, State 

Dear Mrs. Does 

"When children first start school they are interested in 
the new experience and are eager to learn. Realizing that 
such strong interest makes learning easier, educators try 
to plan school work to utilize children's interests to the 
fullest. Of course, in order to do so the interests of the 
children must be known. 

I have planned a study which compares four methods used to 
discover children's interests. Mr. , Associate 
Superintendent, has given me permission to make the study 
in the elementary schools. A random selection of children 
in the Fifth Grades has been made and your (son, daughter) 
has been chosen to participate in the study. 

One of the methods I am investigating is parent1s observa
tions of her child's interests. I hope that you will have 
time to help me and am taking the liberty of enclosing 
materials which you may use. So that -it will take as 
little of your time as possible, I am enclosing an inventory 
on which you can check the things you think is 
interested in. I am also enclosing a self-addressed, 
stamped envelope for your use when returning the inventory. 
Thank you for your help. 

Yours truly, 



APPENDIX B 

Mrs. John Doe 
11 Blank Street 
City, State 

Dear Mrs. Doe: 

On date I wrote you about a 
study of children's interests which I am 
making in the Fifth Grades. I am hoping 
that you will be able to find time in 
the next few days to mark the inventory 
keeping in mind, as I am very 
anxious to receive your observations of 
her interests. 

If you have already mailed the inventory, 
please disregard this letter. 

Yours truly, 



APPENDIX C 

Part 1 

WHAT I LIKE TO DO MOST OF ALL* 

What I like to do most is to play 

baseball. Baseball in my opinon is the 

greastest sport ever. I think this because 

it gives you exercise competition and just 

get the sport. I like this also because you 

use all of your muchles. I joined this year 

for the first time and I know I will enjoy 

it greatly. I don't have the fainest idea 

why I like baseball but I do. 

I'm hoping that I either pitcher or 

second baseman. I am fairest playing the 

game. (I.also like to swim and I like to do 

Arithmetic. 

Baseball-
Active 
Play 

Swim-
Active 
Play 

Theme Data—Active Play, 2 points 

*Original construction retained 
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APPENDIX C 

Part 2 

Transcript of interview with a bov. 
Int erest 
Category 

Q. I've been studying children Js interests 
and you wrote a little theme about your 
interests and now you just marked an inven
tory# so I thought that we could just talk 
about your interests for a while; so you know 
what to say, I'll ask you some questions. 

When you'fe awake you spend part of your 
time at school, don't you? 

A. Yah 

Q. And while you're at school part of the 
time you spend outdoors. 

A. Yes, mam , 

Q. What do you like to do outdoors? 

A. Baseball 

Q. All the time? 

A. Well, no, I like to mix it up with 
dodgeball. 

Q. Do you like to play active games or sit 
around? 

A. Active games 

Q. Un-huh, and of course this is the season 
for baseball, isn't it? 

A. Yes, mam 

Q. Do you play little league or anything like 
that? 

A. I joined it this year. 

Active Play 

Active Play 

Active Play 

Active Play 

Q. Um, what will you do in little league? 
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TranscriDt 
Interest 
Cateaorv 

A. (surprised) Play baseball, (laugh) 

Q. I mean do you play every night or....2 

A. As long as school is still going we have 
it once a week....on Saturday. 

Q. Ohhhh 

A. When school lets out we have it about 
every day. 

Q. Ohhh. In summer do you play in evening? 
or late afternoon? so it isn't so hot. 

A. In late afternoon. 

Q. Un-huh. Now inside the classroom do you 
have any favorite subjects? 

A. Well, I like arithmetic a lot. 

Q. What do you like about arithmetic? 

A. I have an ambition to be something that 
you gotta know everything about arithmetic, 
trigonometry, and algebra and that. 

Q. Oh, what? Engineering? 

A. Yea. mam. I want to be an aeronautical 
Enaineer. 

Science 

Q. Un-hun. So you like arithmetic already. 
Do you have! a second favorite? 

A. I like to read a lot. Quiet Play 

Q. What kind of books do you like? 

A. I like to read any, but don't care much 
about animal stories. Those I don't like. 
I like hard to read adventure stories. 

Q. Ohhh. 

Social 
Studies 
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Interest 
Transcript Category 

A. I don't care for mystery stories. I 
like Tom Swift. 

Q. Oh, do you like science? 

A. Yyes. (slowly) 

Q. Are there certain areas? 

A. Yes, I don't care much for the human 
body. 

Q. Un-huh. 

A. It makes me feel icky. I like science 
about perpetual motion and that. Science 

Q. That fits in with your interest in 
engineering. How about art? 

A. I like art; I'm no good at it. But I 
sure like it. 

Q. Do you like to draw or would you rather 
model or—build things ? 

A. I like to build things. Manual Arts 

Q. Do you get a chance to in school? 

A. Not very often. We made some clay pots. Art 
I was the first one to try to make a clay 
pig, but it looked more like a hippopotamus. 

Q. (laughing) But it's fun anyway? 

A. Yes, mam. 

Q. What about music? 

A. Well, I like to sing a lot. Music 

Q. Un-huh. Do you sing in chorus? 

Q. No. 
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Transcript 
Interest 
Cateqorv 

Q. But you like the songs you sing in class? 

A. Yes. I like sonqs. and I make em up. Music 

Q. Do you play an instrument? 

A. No, mam. 

Q. Ah, how about social studies? We haven't 
talked about that. 

A. Well, I like it and I dislike it. 

Q. You don't care too much? 

A. Well, I have to take it. It's a school 
subject. I can live with it, or I can live 
without it....doesn*t really make any differ
ence to me. 

Q. It would be one of those question marks 
on the inventory? 

A. Yah. 

Q. You don't hate it though? 

A. No, I don't hate it. (laughs) 

Q. Now, if you had free time in your room and 
your teacher said you could do anything you 
wanted to, what would you do? 

A. Susshh. Let me think, (pause) I'd prob-
ablv read a lot or do some practice up on my 
arithmetic. Stuff I have trouble with now 
and then. 

Quiet Play 

Q. Un-huh. Now, of course, part of the time 
you are awake you're at home. And, do you 
have chores you have to do? 

A. Well, if my mother asks me to do something 
than I have to do it. 

Q. What kind of things? 
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Transcript 

Q. You like washing the car? Are you inter
ested in that? 

A. Yah. 

Q. Do you like your other chores? 

A. Oh, not so much—except X like to take 
care of mv ducks. 

Q. Oh, (surprised) .ducks? How many do you 
have? 

A. Two. 

Q. How dp you "take care" of them? 

A. I have to take 'em out every afternoon, 
fill up a hole for them to swim in. Feed 
them. Let 'em run around for a couple of 
hours. Try to catch 'em and put 'em back in 
the basement. 

Q. Are they bossy? 

A. Oh—well, they're wild ducks. ^ bought 
'em at the feed store. 

Q. Ohhhh. 

A. When they were little babies. Wild 
ducks. So they'll probably fly away this 
winter. 

Q. They could—un-huh. But it was fun to 
take care of them? even if they do leave. 

A. Un-huh. 

Q. Do you belong to any clubs? 

A. Nooo. I'd kinda like to belong to the (?) 
(Cholla choppers?). 

Interest 
Category 

A. Oh, clean my room, or do dishes, or 
mavbe wash the car.... that I like, get all 
wet myself. 

Home Arts 

Quiet Play 



82 

Transcript 
Interest 
Category 

Q. What is that? 

A. It's one of those model airplane clubs. 

Q. Ohhhh 

A. Have little engines and airplanes—and 
all that. 

Q. Do you build model airplanes? 

A. Well, I like to. I've got one of those 
Curtis pushers that you have to put together. 
And the engine and all that. I put it 
together, I flew it. It crashed. Busted it 
and now it isn't any good. 

Q. Oh, dear. Do you do any other building 
of model.... ships, or cars? or anything 
like that? 

A. I make plastic models, but I get headaches 
and stomach aches from turpentine. 

Q. Oh, yeah? 

A. From the glue. 

Q. Oh, yes, it smells so strong. Ah, let's 
see, you don't take any lessons then? 

A. Well, I take special Spanish course. 

Q. Oh, how are you coming in that? Can you 
speak Spanish pretty well? 

A. Well, I can talk it. 

Q. Well, that's good. How much do you watch 
television? 

A. I watch television a lot. 

Q. Do you like it a lot or— 

Manual Arts 

Manual Arts 

Quiet Play 
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Transcript 
Interest 
Catecrorv 

A. Oh, I,like it. Some things I do and 
some things I don't. 

Q. What kind of programs? 

A. I like programs that are kind of educa
tional. Not exactly longhair stuff. 

Q. Oh. 

A. Things that teach you something. 

Q. Do you watch the University programs at 
night? 

A. Yah, Channel 6. 

Q. Un-huh. Have you, well, you have thought 
about what you want to do when you grow up, 
haven't you? How long have you thought about 
wanting to be an engineer? 

A. I don't know. I wanted to be one a long 
time ago when we were still living in 
Arlington. 

Q. And you haven't changed your mind? 

A. Un-unh. 

Q. So you might just keep on 

A. I'll probablv be a rocket encrineer or 
something like that. 

Science 

Q. Un-huh. 

A. Airplanes will probably be obsolete, 
(pause) 

Q. If you have free time at home and you can 
do anything you want to, what do you do? 

A. Loaf. 

Q. How do you loaf? . ' 
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Transcript 
Interest 
Category 

A. I just sit around and think and drink and 
eat. 

Q. I was thinking about the story about Little 
Bear who got so tired doing nothing all day
long . 

A. I get tired of that any day. 

Q. Of all the things we've talked about—or 
is there anything we haven't talked about that 
you like to do? 

A. Yah, I like to swim. 

Q. Do you swim every day? 

A. I don't get to go swimming very often. 
I always have to go with my brother. 

Q. Un-huh. Well, that's a good idea, though— 
a buddy system. What do you like to do most 
of all then? 

A. Just one thing? 

Q. If you'd have to choose just one thing. 

A. If I had to live with just one thing, I 
wouldn't like it very much. 

Q. No. If you could choose, what would you 
say (-thinking about yourself-) that you are 
the most interested in? 

A. "Well, I guess that would be arithmetic. 

Q. That fits in with what you said before— 
do you want to listen to this? 

A. Sure! (eagerly) 

Active Play 
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Data extracted from interview: 

Art . . • 1 
M u s i c  . . . . . . .  2  
Active Play .... 5 (plus 2 points from theme = 7) 
Quiet Play 4 
Social Studies. . . 1 
Manual Arts .... 3 
Home Arts ..... 1 
Science 3 


