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ASSESSMENT AND EVALUATION OF THE BEHAVIOR 

OS1 ELEMENTARY SCHOOL ADMINISTRATORS 

Gordon E. Parsons The University of Arizona 

Doctor of Education 1963 

Dissertation Director: Dr. Paul M. Allen 

This study was undertaken within the framework of 

the Perceptual Theory of Psychology- The Perceptual Theory, 

an attempt to observe behavior from the point of view of 

the individual himself, ascribes to the assumption that 

individuals do not behave according to the facts as others 

see them, but according to the facts as they see them. 

This theory pre-supposes that all behavior is caused, rea

sonable and necessary. 

This study was basically a two-part study. The 

first part was based on the selection of a theory adequate 

for understanding and predicting administrative behavior. 

This study presented five confirmable assumptions which 

lead to a basic hypothesis capable of empirical examina

tion. Confirmation of the basic assumptions listed below 

was based on logical and syntactical coherence. 

Assumption I. All behavior is lawful and meaning
ful. 

Assumption II To the behaver himself, behavior 
always appears relevant, purposeful 
and caused. 

Assumption III Behavior is determined by and per
tinent to the Perceptual Field of 
the behaving organism. 
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Assumption IV To understand and predict behavior 
we have to have insight into the 
nature of the individuals Percep
tual Field at the moment of his 
behaving. 

Assumption V The best predictor of an individual's 
Perceptual Field is insight and know
ledge of the individual's self con
cept • 

Prom the above assumption the basic hypothesis was 

derived. If one can discover and gain understanding of an 

individual1s self concept« then one can gain insight into 

his Perceptual Pield and can consequently predict his 

behavior. 

To aid in the empirical examination of the central 

hypothesis, the writer utilized Robert Bills' Index of 

Adjustment and Values to classify the self concept of the 

ten elementary principals used in this study into four 

categories. These were: 

+ 4- Individuals are people who accept their own 
worth, and believe that other people 
are accepting of their own worth; 

+ - Individuals are people who accept themselves, 
but believe other people less ac
cepting of themselves4 

- 4- Individuals are people who reject themselves, 
but believe other people are more 
accepting of themselves; 

- - Individuals axe people who reject both, them
selves and others. 

This study had six subjects witli the first rating, two sub

jects with the second rating and two subjects with the third 
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rating. No subjects registered. the fourth, rating. Based 

on these categorizations, it was hypothesized that each 

category has identifiable and unique patterns of adminis

trative behavior in the following areas: (l) Perceptual 

Accuracy, (2) Behavior, (3) Attitude, (4-) Speech, and (5) 

Details and Organization. 

To gather the data for the examination of these 

sub-hypotheses, this study utilized the Leader Behavior 

Description Questionnaire * an instrument designed by The 

Ohio State University's Bureau of Business Eesearch. This 

instrument was used to obtain ratings on the study's sub

jects from five teachers in each school (the subordinate 

panel), and from a panel of superordihates made up of four 

central office personnel. The results of these ratings 

were used in conjunction with a tape—recorded interview. 

Each subject responded to key questions which were designed 

to aid in obtaining the subject's perceptions of his ad

ministrative behavior on an on-the-job basis. 

A summary of the findings concerning the predicted 

Administrative behavior for the sub-hypothesis is as 

follows: 

Factor I Perceptual Accuracy: Nine of the ten 
subjects confirmed this factor. 

Factor II Behavior: Eight of ten subjects con
firmed this factor. 

Factor III Attitudes: Eight of ten subjects 
confirmed this factor. 
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Factor IV Speech.; Four of ten confirmed this 
factor. 

Factor V Details and Organization; Eight of 
the ten confirmed this factor# 

The above data represent the findings of this study. From 

these findings the following conclusions are made; 

1. The data confirm that administrative behavior 
in the areas of Perceptual Accuracy, Behavior, 
Attitudes and Details and Organization can be 
predicted from knowledge of the self concept 
as measured by Robert Bills1 Index of Adjust
ment and Values. 

2. The data did not confirm the subhypothesis that 
administrative behavior can be predicted in the 
area of speech. 

The confirmation of four of the five subhypo-
theses confirms the basic hypothesis, if one 
can discover and gain understanding of an 
individual1s self concept. then one can gain 
insight into his Perceptual Field and can 
consequently predict his behavior. It is fur
ther concluded that Robert Bills' Index of 
Ad.iustm.ent and Values does render a useable 
measure of the self concept which can be 
utilized in the prediction of administrative 
behavior. 
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CHAPTER I 

THEORETICAL FRAMEWORK AND STATEMENT 
i 

OF THE PROBLEM 

Man^s search, for excellence is continuous, re

gardless of the field of endeavor, whether it be hunting, 

war making, science, a game, or anything else to which he 

puts his mind# This holds true for the study of Educa

tional Administration* 

Almost simultaneously with the advent of the or

ganized school in America, interested men began pondering 

ways and means of better utilizing the institution called 

the school* More than that, thinking men concerned them

selves with the leadership of Americans schools and much 

insightful and meaningful research, has been developed 

since the early beginnings*' This has been all to the good, 

and without a doubt the educational system of the United 

States has a veiy real leadership role in the world scene* 

Mainly, however, researchers in the field of Edu

cational Administration have placed their major emphasis 

on administrative functions and techniques of operation* 

These are important, but in reality only a segment of the 

total picture* Educators, feeling this lack, began to look 

elsewhere for answers to the problems that confronted them 

1 
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in the never-ending search for excellence. Thus, in this 

groping for broader answers, some leaders in the field of 

Educational Administration turned away from techniques, 

centered their interest on the administrator himself and 

pondered the place of personality factors in the adminis

trative picture# Ihiring the past decade, there has been 

growing interest in the behavioral aspects of the educa

tional leader. 

A recent publication of the University Council for 

Educational Administration describes this approach rather 

succinctly when it said: 

The interest of school administrators in this 
area is of comparative recent origin, although 
social scientists have been working in this area 
for a number of years. Some of the things learned 
by the social scientists have exciting possibili
ties for application to the administration of edu
cational systems.1 

Because of this newer interest in the behavioral 

area of educational administration, an increasing amount 

of foundation funds have been made available for sharp, 

definitive studies of administrative behavior. An example 

of this is the Southern States Cooperative Program in Edu

cational Administration supported by the W. K. Kellogg 

1 "Perception: Its Relation to Educational Admin
istration," University Council for Educational Administra
tion, 65 South Oval Drive, Columbus 10, Ohio, (mimeo
graphed report) 
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Foundation. One segment of tlie above mentioned program, 

The University of Kentucky Interdisciplinary Research Com-
2 

mittee on Educational Administration, devoted much, of its 

efforts toward defining successful school administration 

and its relationship with the personality or behavioral 

aspects of leadership, These researchers put it rather 

boldly when they indicated that a successful leader is one 

who is able to establish and maintain satisfactory rela-

tionships with others based on the leader*s belief in the 

dignity and the value of other people. 

Theoretical Framework 

If indeed there is a trend toward the behavioral 

study of school administration, it follows that educators 

must look to the behavioral sciences for important clues 

that will aid in the better understanding of administrative 

behavior. 

The aim of this paper is to delve into the psycho

logical arena and search for clues that have possibilities 

for bringing about better understanding of school adminis

trators and the ways in which they behave. This study is 

basically a two part study. The first part is the selection 

^Bobert 1. Hopper and Robert Bills, "What's a Good 
Administrator Made Of?" The School Executive- 1955. 74-. 
93-95. 
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of a theory adequate for understanding and predicting ad

ministrative "behavior. A particular theory has "been se

lected because it is thought to give the most logical ex

planation of the phenomena in which the study is interested. 

Utilizing this theoi^r, the writer will present a series of 

confirmable assumptions which fit a formal system to empi

rical observation. 

The assumptions presented by the writer should 

first be judged on their syntactical validity and logical 

consistency. Obviously, however, this is not the end of 

research. Only by predicting the outcome of the actual 

turn of events can a logically consistent theory become 

completely valid. Then even this does not prove its truth 

in reality, but only that the conceptual system that is 

being studied serves the purpose of explaining, predicting 

or controlling. 

The second part of the study, therefore, becomes 

the derivation of a series of hypotheses predicting admin

istrative behavior. The writer will then examine these 

hypotheses empirically in order to substantiate or refute 

the validity of the theory. 

Assumptions 

The fundamental psychological theory on which this 

study will be based is the Perceptual Theory. From this 

theoretical framework the writer proposes five basic 



assumptions. 

1. All behavior is lawful and meaningful, 

2. To the "behaver himself "behavior always appears 

relevant, purposeful and caused. 

3. Behavior is determined "by and pertinent to the 

Perceptual Field of the behaving organism# 

4-. To understand and predict behavior one must 

have insight into the nature of the indivi

dual * s Perceptual Field at the moment of the 

behaving* 

5. The best predictor of an individual's Percep

tual Field is insight into and knowledge of 

the individual's self-concept. 

These assumptions are logically defended in the 

following discussions. 

Assumption I. All behavior is lawful and meaningful. 

Whitehead in his classic book said, "Since the be

ginning of recorded man's history, philosophers and scien

tists have endeavored to frame a coherent logical necessary 

system of generalizations in terms of which every element 
3 of our experiences can be interpreted." 

It is the purpose of any study to discover the 

laws of events, but if the events with which the study 

3 
Alfred N. Whitehead, Process of Reality (New York, 

Humanities Press, 1940), p. 4. 
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deals are totally capricious and without meaning, there 

can "be no science at all* According to Snygg and Combs, 

"it is a necessary assumption of any science that its sub-
4. 

oect matter is "both regular and lawful," Therefore, the 

writer begins this study with the necessary assumption that 

all behavior is lawful and meaningful. 

Assumption II. To the behaver himself behavior always 

ap-pears relevant, -purposeful and caused. 

Basic to the Perceptual Theory is the concept that 

people in every given situation will act or react in what 

they deem to be a sensible way for the particular moment. 

Rogers states that 

Man's behavior is exquisitely rational, moving 
with subtle and ordered complexity towards the goals 
his organism is endeavoring to achieve. This is to 
say that the individual reacts rationally to him, 
under all circumstances, even if it appears to an 
outside observer that such action may appear ir
rational. 5 

To put it in another way, people behave according to the 

facts as they see them not as others see them. Behavior 

is relevant and purposeful at any given moment and in es

sence is behavior designed to maintain the self. 

To the individual himself the causes of behavior 

IL 
Arthur W. Combs and Donald Snygg, Individual 

Behavior (Hew York, Harper and Brothers, 1959J,p. 11. 

^Perceiving, Behaving, Becoiimig, Association for 
Supervision and Curriculum Development, Yearbook 1962, 
(Washington, D.C., The Association), pp. 64. 
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appear to "be in the world around him and in his relation

ship to it. In other words, what governs behavior from 

the point of view of the individual himself are his 

unique perceptions of himself, the world in which he 

lives, and the meaning things have for him. 

Syngg and Combs give us an example of this when 

they say 

Let each one of us look at his own "behavior as 
we actually see it at the moment of behaving. At 
once, we find lawfulness and determinism. Prom 
the point of view of the behaver himself, behavior 
is caused. It is purposeful. It always has a 
reason. Sometimes the reasons are vague and con
fused, in which case his behavior is equally vague 
and uncertain; sometimes the meanings are extremely 
clear and definite. But everything we do seems 
reasonable and necessary at the time we are doing 
it.® 

i 
JEo put this assumption into the context of this 

study, an administrator's behavior is always meaningful 

and in accord with lawful ideas at the given moment of 

his behaving. Thus, when one observes an administrator 

at any level of operation, he is acting in a caring way, 

and in the only way that seems correct for him at that 

particular moment. His decision-making processes are ex

emplified by what seems necessary for proper operation at 

the time. Thus, an outside observer must take at face 

value what looks like irrational behavior on the part of 

an administrator. But from an internal point of view, 

66 Combs and Snygg, on. cit.» p. 16. 
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the behaver is, according to his perceptions, acting in a 

rational manner. At that instant of behaving, his actions 

seem to him to be the best and most effective acts he can 

perform under the circumstances. If at that given moment 

he knew how to behave more effectively, he would do so. 

Assumption III. Behavior is determined by and -pertinent 

to the Perceptual Field of the behaving organism. 

Perhaps the most emphatic of all the assumptions 

is the Perceptualist#s strong emphasis on the theory that 

all behavior* without exception, is completely determined 

b£ PftlTrfiPtfflfll Field of the behaving organism, 

Snygg and Combs give an interesting illustration 

of what this statement means in terms of human behavior: 

Several years ago a friend of mine was driving 
a car at dusk along a western road. A globular 
mass, about two feet in diameter, suddenly ap
peared directly in the path of the car. A pas
senger screamed and grasped the wheel attempting 
to steer around it. The driver, however, tight
ened his grip and drove directly into the object. 
The behavior of both the driver and the passenger 
was determined by his own Perceptual Field. The 
passenger, an Easterner, saw the object as a 
boulder in the highway and fought desperately to 
steer around it. She driver, a native Westerner, 
saw it aff a tumbleweed and devoted his efforts to 
keep his passenger from overturning the car. In 
understanding this behavior, it is not necessary 
to know what the object "really" was. Each indi
vidual in the car behaved toward it according to 
its nature in his own Perceptual Field. 

What a botanist or geologist might have known 
about the object had no effect on the behavior of 
these travelers as they struggled to get the wheel. 
The behavior of each was determined not by objec
tive facts, but by his own Perceptual Field. In 
other words, the factors effective in determining 
the behavior of an individual are those, and only 



those, which are experienced "by the individual 
at the time of his "behavior. 

If,- in fact, this concept of Perceptual Field is placed in 

such high importance "by the Perceptual!sts, an understand

ing of the Perceptual Field must "be forthcoming. For a 

definition, the writer turns to Perceptual Psychologist 

Combs who describes it thus: 

By the Perceptual Field, we mean the entire 
universe, including himself, as it is experienced 
by the individual at the instant of action. It 
is each person*s unique field of awareness. She 
Perceptual Field is the universe of naive ex
perience in which each individual lives, the 
everyday situation of the self and its surround
ings which each takes to be reality. To each 
individual his Perceptual Field is reality; it 
is the only reality he can know. 7 

In this context the Perceptual Field has also been called 

the Personal Field, the Private World, and the Life Space. 

To bring more concreteness to bear in this discus

sion, the Perceptual!st would describe this phenomenon in 

a very personal manner. He would imply that central to 

the individual's Perceptual Field are thousands of more 

or less discrete perceptions of himself in all kinds of 

situations. He would perceive himself from perceptions 

of his physical self, such as characteristic body struc

ture or appearance. He will have concepts of himself in 

social or judgmental terms when he sees himself as being 

afraid or unafraid, acceptable or unacceptable, liked or 

7Ibid., p. 18 
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unliked, able or unable, or, in the case of the adminis

trator, authoritarian or democratic. 

Further discussion of the Perceptual Field re

quires a definition of the term perception. In this study, 

perception is defined from a psychological viewpoint by 

Sogers. 

We might say that a perception is a hypothesis 
or a prognosis for action which comes into being 
in awareness when stimuli impinge on the organism. 
We might say that perception and awareness are 
synonymous, perception being the narrow term, 
usually used when we wish to emphasize the impor
tance of the stimulus in process; and awareness, 
the broader term, covering symbolizations and mean
ings which arise from such purely internal stimuli 
as memory traces, visceral changes and the like, as 
well as from external stimuli.8 

In the above definition, there appears to be a dichotomy 

of thinking when Rogers speaks of awareness, internal 

stimuli, and memory traces, all in the same breath. Per

haps, before one can discuss this apparent separateness of 

thinking, one must look at what Rogers calls awareness. 

Awareness, symbolization, consciousness are 
three terms that are synonymous. [Do use Angyal1 s 
terms consciousness (or awareness) is the symbols 
ization of some of our experience. Awareness then 
is seen as the symbolic representation (not neces
sarily in verbal symbols) of some portion of our 
experience. Q?his representation may have some 
varying degrees of sharpness or vividness, from dim 
awareness of something existing as ground, to a 
sharp awareness of something which is focus as 
figure." 

^Psychology: A Study of a Science, Edited by Sigmund 
Koch, Duke University (New York, McG-raw Hill Book Co. Inc., 
1959), p. 199. 

9Ibid., p. 198. 
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Sogers admits that there is a problem, but through this 
\ 

understanding of what awareness is, conceptualization can 

take place. His explanation of this dilemma, if there is 

one, is as follows: 

The most adequate way of handling this pre
dicament seems to me to be to take th.e position 
of those who recognize that all perception (and 
X would add, all awareness) is transactional in 
nature, that is, is a construction from our past 
experiences and a hypothesis or prognosis for the 
future. 

To the more than casual reader, it seems of major 

consequence that to the Perceptualist the self concept is 

an organized configuration of perceptions of the self which, 

are admissable to awareness, and the Perceptual Field is 

the universe of the self and its surroundings which, each, 

takes to be reality. The Perceptualist again hearkens 

back to the statement that behavior is consistent with the 

organized hypothesis and concepts of the self structure, 

and these organized hypotheses may at some time have their 

roots (experiences) in the unconscious which Rogers sees 

as having no barrier to their functioning as guiding prin

ciples. 

To many, there appears to be a conflict between 

the Perceptual Theory of behavior and the Freudian concept 

of the unconscious as a primary determiner of behavior* 

To better find one's way to some concluding statements con

cerning this major question, the writer feels the following 

questions should be confronted: 
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1, Is the Freudian Theory adequate for research, 

and prediction in the field of human behavior? 

2. Does the Perceptual Theory ignore the un-

conscious which the Freudian Theorists claim 

as a primary determiner of behavior? 

Before looking at the first question, it is neces

sary to have a succinct definition of the Freudian Theory. 

Rapaport describes it in this way: 

The regulation of behavior and experience by 
motivations and structures implies: (1) basic 
tensions (motivations) within the organism, which 
strive toward reduction and organize experience 
and behavior to that end; (2) basic structures, 
given by evolution, which on the one hand serve 
as guarantees of the organism's adaptedaess and 
adaptation to the environment, and on the other 
serve as the means of maintenance, increasing and 
discharging the tension which exists in the or-? 
ganism; they organize experience and behavior to 
these ends; (3) differentiation both of the ten
sions (motivations) and of the structures in such 
a manner that the matrix of the differentiation 
survives side by side with its products, though 
its manifestations are always amplified by these 
differentiation products; (4) this differentia
tion is determined both by the epigenetic laws 
and by the environmental (social) provisions de
signed to meet the epigenetic crisis in which the 
differentiation question comes about; the differ
entiation products become further guarantees of 
the organism's adaptedness and adaptation to the 
environment* 

The above propositions, according to Rapaport, summarize 

the cohesive core of the most general conceptions of psy

choanalysis (Freudian Theory) which has remained constant 

throughout the changes of the theory and bids fair to con

tinue to do so. Rapaport continues by saying: 
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No other psychology contains this assembly of 
general conceptions, methods, concepts, and the
ories, nor has any other psychology any of these 
by as broad an array of observations, 

To answer the first question, the concerns of this devoted 

scholar should "be examined. 

That the main program Freud set for his theory 
was to explore the unconscious (1900) ; later 
(1923) this changed into the exploration of the 
id and the unconscious ego. Discoveries are still 
being made in both areas and much of the "uncon
scious ego" is still uncharted territory. 

He closes with an interesting statement that one of the 

concerns of the Freudian Psychologist "is the lack of 

assurance that psychology (Freudian) knows where it has 

come from and where it is going. 

Nagel, in his definitive analysis of the Freudian 

theory was more incisive with his criticism of the Theory 

(Freudian) when he said: 

My first difficulty with the Theory is that 
it does not satisfy to me two basic requirements 
which any theory must satisfy if it is capable 
of empirical validation. In the first place it 
must be possible to deduce determinate conse
quences from the assumptions of the theory, so 
that one can decide on the basis of logical con
siderations, and prior to the examination of any 
empirical data, whether or not the alleged con
sequences of the theory is indeed implied by the 
latter. For unless this requirement is fulfilled, 
the theory has no definite content, and questions 
as to what the theory asserts cannot be settled 
except by recourse to some privileged authority 
or arbitrary caprice. 

^Pavid Rap apart, "The Structure of Psychoanalytical 
Theory," Psychology: A Study of Science. Edited by Sigjmind 
Eoch (N ew York, McG-raw Hill Book Co., Inc., 1959)» p. 142. 
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Further Nagel states; 

. . • a credible theory must not only be con
firmed by observational evidence, but it must 
also be capable of being negated by such evi-> 
dence. In short, a theory must not be formulated 
in such a manner that it always can be construed 
and manipulated so as to explain whatever the 
actual facts are, no matter whether controlled 
observation shows one state of affairs to ob
tain or its opposite# 

According to Nagel, the Freudian theory suffers from 

serious shortcomings in that Freudian formulations seem 

to have so much "open texture," to be so loose in state— 

ment, that it is well-nigh impossible to decide whether 

what is thus suggested is genuinely implied by the theory 

or whether it is related to the latter only by the cir

cumstance that someone happens to associate with the other. 

Nagel's second difficulty with Freudian theory has to do 

with the ambiguity of the term "unconscious" as seen in 

Freudian Theoretical terms. He says: 

As I understand Freudian Theory, these un
conscious motives, drives, wishes, urges, and 
intentions must be regarded as "psychic" or 
"mental processes," as purposive ideas which 
are directed toward definite "aims" or "objec
tives." The ambiguity comes with the statement 
that Psychic reality is a special form of ex
istence, which must be confounded with material 
reality. 

Hagel concludes this discussion thus: 

And as for the notions of unconscious psychic 
processes possessing causal efficacies of uncons
cious, causally operative motives and wishes that 
are not somatic dispositions and activities--I 
will not venture to say that such locutions are 
inherently nonsense, since a great many people 
claim to make good sense out of them. But in all 
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candor X must admit that suck locutions are just 
nonsense to me*1! 

With tliese words ringing in one's ear perhaps the 

question should be considered which asks: "Why must this 

newer theory find itself being validated against a theory 

which in the past sixty years or more has demonstrated 

little efficacy as a theoretical construct for research in 

human behavior?" This argument could well be closed with 

Ernest Nag el1 s classic statement: "But on Freudian Theory 

itself, as a body of doctrine for which factual validity 

can be reasonably claimed, I can only echo the Scottish 
12 

verdict: Hot Proven.' 

To conclude this discussion, the writer's second 

question must be confronted: "Does the Perceptual Theory 

ignore the unconscious which the Freudian Theorists claim 

as a primary determiner **£" behavior?" 

The Perceptual!sts use the term "experience" to 

describe their attitudes toward this phenomenon* Carl 

Sogers explains it thus: 

This term is used to include all that is 
going on within the envelope of the organism at 
any given moment which is -potentially available 
to awareness* It includes events of which the 
individual is unaware, as well as all the phe
nomena which are in the consciousness* Thus it 

1:LEraest Nagel, "Methodological Issues in Psycho
analytic Theory," Psychoar»«"iy«-i «t Scientific Method anfl 
Philosophy. Edited by Sidney Ho ak (.New York, Grove Press 
inc., 1§59;, pp. 38_55. 

*®*2Ibid*, p. 42* 
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includes all the psychological aspects of 
hunger, even though the individual may be so 
fascinated by his work or play that he is 
completely unaware of the hunger; it includes 
the impact of sights and sounds and smells on 
the organism, even though these are not in the 
focus of attention. It includes the influence 
of memory and past experience, as these are 
active in the moment, in restricting or broad
ening the meaning given to various stimuli. 
It also includes all that is present in im
mediate awareness or consciousness. 1$ does 
not include such events as neuron discharges 
or changes in blood sugar, because these are 
not directly available to awareness. It is 
thus a psychological term not a psychological 
definition. 

To experience means simply to receive in 
the organism the impact of the sensory or 
physiological events which are happening at the 
moment. Often this process term is used in the 
phrase "to experience in awareness" which means 
to symbolize in some accurate form at the con
scious level the above sensory or visceral 
events.15 

This exceptionally clear description by Rogers 

needs little further explanation. Gapsulated, the Per-

ceptualists believe that many events determine behavior. 

The essential difference is the theme, "potentially avail

able to awareness", which runs through this theory. 

Schematically described the two theories when com

pared would appear in the following manner. (See Plate I 

on the following page). 

This study utilizes the Perceptual Theory because 

of the inadequacy of the older theory. 

15Eogers, o£. ext., p. 197. 
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PL&DE I 

Freudian ffheory 

the 
UNCONSCIOUS -H behavior 

Regulation of all behavior and experience "by 

intra-psychic motivations and structure* Q?he crucial 

regulations are unconscious* 

ffhe Perceptual ffheorv 

e- v 
SOCIAL NEED 

PHYSICAL NEED 

PERCEPTUAL FIELD BEHAVIOR 

^£4z. ;rY 

UNA WA R£NES S 

The everyday situation of the self and its sur

roundings which each takes to "be reality. 3!o 

each individual his Perceptual Field is reality, 

it is the only reality he can know. 3Ihe Percept 

tual Field is the entire universe, including him

self as it is experienced by the individual at 

the moment of action. 
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Assumption IV# To understand and predict behavior one 

mast have insight into the nature of the individual's 

Perceptual Field at the moment of his "behaving. 

Many psychologists believe that if something ex

ists it can be measured. Taking this statement at face 

value, if there is indeed such a concept as the Percep

tual Field, it can be observed and described and insight 

can be gained from such observation. 

Combs and Snygg imply that understanding and pre

diction of behavior come about in the following manner: 

The presence of common meanings in the Per
ceptual Fields of different persons makes com
munications possible. It also makes possible 
the understanding and prediction of behavior 
of other people. 14-

These authors state that the relation between one's own 

Perceptual Field and one's behavior is relatively simple 

and quitre known "fio each of us because of our experience 

in which we have been able to observe the relationship 

between our own perceptions and behavior. Because of this 

experience, the process of reconstructing another's Per

ceptual Field by observing his behavior is a relatively 

easy task. This task can be done, according to the 

authors, with relatively little training. 

Going back again to the basic assumption that be

havior is always determined by the individual's Perceptual 

•^Gombs and Snygg, op. cat., P. 35. 



19 

Field, the authors suggest: 

That we need only to read "behavior "backwards 
in order to understand the perceptions of another 
person. That is, we can infer from another's "be
havior the nature of the perceptions which prob
ably produced it. 

The logical question that follows here is: "What 

is the nature of perceptions that make up the Perceptual 

Field at the moment of behaving?" Combs and Snygg refer 

to the basic variables of perception and list seven: (l) 

the physical organism, (2) the effect of time, (5) oppor-

tunites for perception, (4-) the effect of need, (5) the 

phenomenal self, (6) the effects of goals and values, and 
15 (7) the effect of restrictions on the Perceptual Field. 

In the following discussion each of these areas is 

described briefly. 

(l) The Physical Organism 

Each individual carries with him perceptions of his 

physical self. What his perceptions are often control his 

behavior to a considerable degree. Behavioral attitudes 

stem more than is realized from the feelings one has of 

his basic health, his physical size, appearance, and his 

ability to cope with life action according to his body 

structure both internal and external. The field of psycho-

somatics where bodily disturbances appear as the result of 

psychological problems certainly gives us clues to the 

-^Combs and Snygg, Ibid., p. 310. 
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close relationship between the physical organism and men

tal attitude of the individual. 

(2) The Effect of Time 

The Perceptualist enters this discussion with what 

he terms distance receptors. The possession of these dis— 

tance receptors gives the individual a Perceptual Field of 

which time is an aspect. Reading is a distance receptor. 

It gives man the ability to go back in time, to understand 

historical events; thus he gains awareness of what life 

was like in another era. Time also has another connota

tion to the Perceptualist who might give an example such 

as this: The bridge I see in the road ahead is not here 

now, but I know that if I keep going I shall reach it. 

Thus, the ability to perceive remote events makes aware

ness of time possible. Bringing this simple description 

into the behavioral arena, is it not possible that through 

this concept of time, inferences can be made on the pre

diction of human behavior? 

(3) Opportunities for Perception 

Perceptions are influenced by opportunities the 

individual has had to perceive in his past experiences. 

For perception to occur there must be an opportunity for 

perception. Opportunities for perceptions come to the in

dividual through actual or vicarious experience. Percep

tions can be colored by various things such as cultural 

backgrounds of the individual, different expectancies, and 
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the like. Vicarious experiences come from reading or 

hearing about some experiences. These are, of course, the 

type of opportunity most of us have for gaining perception. 

The opportunity to perceive does not guarantee that a par

ticular perception will occur. Even with equivalent ex

posure the perceptions of different people are not alike. 

(4) The effect of ffeed 

The Perceptualist describes need as marseeking 

to both maintain and enhance his perceived self* Though 

maintenance and enhancement are two different words, this 

does not mean that man has two different needs. According 

to the Perceptualist these words relate to exactly the 

same function--the production of a more adequate self. 

Both refer to man*s striving to accomplish, like the rest 

of his universe, an adequate organization. It is the 

opinion of the Perceptual!sts that Perceptual Field is 

continuously ordered by need. Any event that seems to be 

related to the satisfaction of a need will have strong 

effect on the rest of the Perceptual Field. Thus one way 

of gaining insight into an individual's Perceptual Field 

is to delve into his expression of his needs, especially 

into those of which he has awareness and can express ver

bally. 

(5) The Phenomenal Self 

The term phenomenal self is the individual *s own 

unique organization of ways of regarding self. It is 
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himself from his own point of view. (This particular 

viewpoint will have expansion in more detail in the dis

cussion of Assumption V). Suffice it to say here that in-# 

sights into the self are extremely important, and if des

criptions of what an individual's concept of self are 

available, understanding and predicting his "behavior is 

possible. 

(6) The Effects of Goals and Values 

The goals and values as related to need-

satisfaction serve as reference points to the achievement 

of adequacy. In other words how an indi vidual perceives 

his goals and values has a great deal to do with his Per

ceptual Field, hence his behavior. Goals and values are 

continuing pressure points on the individual and have much 

to do with his reactions to live situations, success or 

non—success, mental stability or instability, and the per

ceptions of life around him. 

(7) The Effect of Restriction on the Perceptual 

Pi eld 

Combs and Snygg have this to say concerning this 

area: 

To live effectively and efficiently in our 
modern society requires that we be able to cope 
successfully with the situations in which we find 
ourselves. The kind of adaptability and effici
ency required for modern living can only occur if 
we have a field of Perception maximally open for 
our use. Whatever restricts and inhibits the Per
ceptual Field will have serious effects upon the 
individual's ability to deal with life. Perhaps 
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most destructive to human personality is the 
restrictive effect upon perception brought about 
by the individual1 s experience of threat. We 
see that whatever seems to the behaver inconsistent 
with his existing perceptions of self may be ex
perienced by the individual as threat#1® 

A vast majority of threats we experience in modern 

life are not physical, but social. We are less often 

threatened by things than by people. 

Placing this assumption in the context of school 

administration for the moment, one cannot but see the 

direct relationship. The school administrator is in social 

contact continuously. Since he is in a position to be both 

threatened and threatening at the same time, this variable 

of perception might have particular pertinence to future 

studies of administrative behavior. 

In concluding the discussion on Assumption IV, it 

may be worthwhile to repeat its salient points insight 

into the nature of an individual's Perceptual Field is 

necessary if we are to understand and predict human be— 

havior. The previously mentioned areas (basic variables 

of perception) are prime clues which will aid in the under

standing of the nature of the Perceptual Pi eld and the pre

diction of behavior. 

Assumption V. The best -predictor of en -i-nrHirianai ' a Per

ceptual Field is insight into and knowledge of the indivi

dual's self concept. 

•^Combs and Snygg, Ibid. , p. 165* 



It is assumed that the "best single predictor of 

an individual • s Perceptual Field is his self concept. 

Bingham Dai, professor of Psychiatry, supports this as

sumption in the following manner: 

While there are many facets to a human per
sonality, the most important is the individuals 
concept of himself, for it appears that it is 
around this conception of the self that the many 
other facets of the personality are organized, 
and what the person thinks of himself, conscious
ly or unconsciously, determines his "behavior to 
an extent not commonly recognized.17 

Since the self concept is to be used as the basic predic

tor, it is essential that there be an understanding of 

its definition and significance in this study. 

3?he first definition of the self concept is at

tributed to Raimy who describes it in the following man

ner: "The self concept is the more or less organized per 

ceptual object resulting from present and past self obser 
18 t vation." Another way of describing the self concept is 

the individual's own unique organization of ways of re

garding self. Yet another way—»it is himself from his 

own point of view; it is the individual as he seems from 

his own vantage point. Rogers describes it "as an 

^Bingham Dai, "Some Problems of Personality De
velopment Among Negro Children," Personality In Nature, 
Society and Culture, Clyde Kluckhohn and Henry A. Murray 
(.New York, Alfred A. Knopf Publishers, 194-9), pp. 437—484 

views," 
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organized configuration of perceptions of self that are 

admissable to awareness."1^ 

Lowe reminds us that notions concerning the self 

are, like all other human ideas, inventions and not dis

coveries. Xt is his opinion, as it is the opinion of this 

writer, that the task is not the discovering of the true 

self, but instead that of constructing those notions which 
20 

increase the understanding of human behavior, 

Lowe suggests that there are many different selves 

and that they can be used functionally in the discussion 

of .self* He describes six of these as follows: 

(1) The TrnrvariTifi self 

This self's function is to apprehend reality. The 

psychological approach here is to determine the rational 

nature of man and conceptualize it. Xt has at its basic 

root the question of the ability of the self to perceive 

itself correctly in those areas which are of great value 

to it. 

(2) The self as a motivator 

This is the self of thinkers who believe that the 

individual is motivated by a need for self-assertion or 

self-realization, by realizing those potentialities which 

•^Rogers, pp. cit. , p. 7« 

^Marshall 0. Lowe, "The Self Concept: Pact or 
Artifact," Psychological Bulletin« 1961, Vol. 589 No. 4-, 
pp. 325«»336. 



are inherent within the self. This construct could he 

termed need-achievement and workers with this concept deal 

with such terms as ideal self and real self* 

(3) Humanistic conception of self 

This concept is often termed the semi-religious 

conception of the self as that which experiences itself. 

This approach deals with the unique personal experiences 

of the individual or put in another way, the experiences 

of feelings of the individual# 

(4) The self as an organizer 

This is the self as described from the internal 

frame of reference which is the Combs and Snygg approach 

and has already been amplified in this study. The major 

implication in this approach to self is that there is 

self-consistency that is operational and measurable. 

(5) The self as a pacifier 

This self is described as pacifier in a system of 

personality in terms of valences or tensions which the or

ganism seeks to keep at minimum. It also could be de

scribed as self as an adjustment mechanism for the main

tenance of equilibrium in the life space. 

(6) The self as a social agent 

This cotld be described as the self of sociology, 

for this description of self implies that behavioral re

sponses are solely in terms of social conditions. The 

self in this context is seen in terms of ego——involvements 
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with, loyalties which are determinative of self. 

It is obvious that all of these self-descriptions 

cannot "be utilized, mainly "because of incongruities that 

are inherent in them. For the purposes of this study, 

number (4) appears more logical and is used* This does 

not imply that the other views of self are not valid, but 

the notion that there is self consistency, and that it is 

operational and measurable has application for this study. 

In summary, this fifth assumption states that the 

best predictor of the individual's Perceptual Field is the 

self concept. This statement has logic taken in the con-* 

text that the purpose of the individual's behavior is the 

satisfaction of his own need and the Perceptual Field is 

organized with reference to the behaver's own self concept. 

It has already been stated that perceptions have a direct 

bearing on the individual's behavior to the degree to which 

they seem to him to be related to the self. Finally, all 

perceptions existing in the Perceptual Field acquire their 

meaning through their relationship to the existing self. 

Statement of the Problem 

The central hypothesis is logically derived from 

the five Assumptions. If one can discover and gain under— 

standing of an individual's self concept« then one can gain 

insight into his Perceptual Field and consequently -predict 

his behavior. 
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QJo aid in testing this central hypothesis' pre

dictability, this study utilizes five sub-hypotheses 

couched in the form of behavioral descriptions, through 

the use of a standardized Index of Adjustment and Values, 

an individual's self concept is categorized into four 

categories. It is hypothesized that each category has 

identifiable and unique patterns of behavior in the fol

lowing areas of administrative behavior. 

(1) Perceptual Accuracy 

(2) Behavior 

(3) Attitude 

(4) Speech 

(5) Details and Organization 

Design of the Study 

In order to test these hypotheses, ten elementary 

principals were given Robert E. Bills' Index of Adjustment 
21 

and Values, hereafter called the I.A.V. The results of 

this index classified the principals into three broad per

sonality types. For each personality type, a unique pat

tern of behavior was predicted in the areas of perceptual 

accuracy., behavior, attitude. speech % and details and 

organization. 

^-Robert E. Bills, Manual of Index of Adjustments 
and Values (mimeographed manual}, Tundated), Alabama Poly
technic Institute, Auburn, Alabama. 
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To gather data describing the administrative be

havior of the principals, the writer utilized The Leader 

Behavior Description Questionnaire (L.B.D.Q) developed by 
22 

the Personnel Research Board at The Ohio State University. 

Supplementing the information from both the I.A.V, , 

which purports to give a description of the subjects* per

ception of self and others, and the L.B.D.Q. which indi

cates how his subordinates and superordinates perceive his 

behavior, was a personal interview from which verbatim re

sponses were recorded. These accumulated data are reported 

in case study form and are analyzed to substantiate or re

fute the hypotheses. 

Importance of the Study 

To understand any phenomenon, a theoretical frame

work capable of describing, predicting or controlling is 

essential. This study is fundamentally important because 

of its attempt to validate the Perceptual Theory of Be

havior. Almost without intent this study assumes another 

important role ia that the data gathered inevitably will 

add to the validation or refutation of Robert 23. Bills' 

Index of Adjustment and Values* which is purported to be 

the only rating scale of attitudes toward self that has 

PP 
^Andrew W. Halpin. Manual for Leadershit> Behavior 

Description (ftiAgfri rmn aire (mimeographed manualJ,ColumbusT 
Bureau of Business Research, The Ohio State University, 1957* 
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"been published. 

If the Perceptual Theory is capable of predicting 

administrative behavior, the implications for the selec

tion and training of administrators appear unlimited. For 

example, by measuring the self-concept of a prospective 

administrator, a school board could select or reject his 

application with some assurance as to the future behavior 

that would be manifested. Administrative training pro

grams might be built to modify an individual^ future ad

ministrative behavior in terms of selected criteria for 

successful administration. These are only a few of the 

possibilities, but certainly enough to indicate the sig

nificance of the study. 

Definition of Terms 

In the discussion of the basic assumptions already 

stated and the description of techniques and material in 

Chapter III, all pertinent terms are defined in depth. 

However, the following are of central importance and for 

purposes of clarity a brief description is necessary. 

Perceptual Theory 

This theory has as its basic tenent, the "internal" 
23 

approach to the study of human behavior. This method 

^Arthur W. Combs and Donald Snysp;, Individual 
Behavior (New York, Harper and Brothers, 1959;, 
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seeks to -understand humans and their behavior by making 

its observations from the point of view of the behaver 

himself# It attempts to -understand the behavior of the 

individual in terms of how things "seem" to him. The 

Perceptual view holds that the behavior of an individual 

is the function of his ways of perceiving* That is to 

say, how any person behaves at a given moment is a direct 

expression of the way things seem to him at that given 

moment* 

The Perceptual Theory contends further that 
people do not behave according to the facts as 
they seem to an outsider. What a person does, 
what a person learns, is thus a product of what 
is going on in his unique and personal field of 
awareness* That people behave in the terms of 
personal perceptions existing for them at the 
moment of action is yet another way to express 
this theory. More succinctly put, behavior is 
a function of perception. Behavior as a func
tion of personal meanings is the manner in 
which Combs describes this theory.24 

Self Concent 

The self concept is described in this study as the 

individual's own unique organization of ways of regarding 

self. Put in another way, it is the individual's descrip

tion of himself from his own point of view. 

Arthur W. Combs, "Personality Theory and Its 
Application for Curriculum Development," In LearnMore 
About Learning, Washington D.C., Association for Super
vision and Curriculum Development NEA, 1959$ pp. 20. 
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Perceptual Field 

This study utilizes tlie definition of this impor-
25 

tant concept as given by Combs and Snygg. They describe 

the Perceptual Field as the individuals personal and 

unique field of awareness, the field of perception re

sponsible for his every behavior* 

Scope and Limitation of the Study 

Whenever an exploration is made into the subject 

of human behavior an aura of subjectivity is bound to sur

round such a study. The one avenue that tends to give ob-

jectiveness in this area is the use of clinical procedures 

which this study includes. The time-honored systems of the 

interview, the tests, the questionnaire, and the observa

tion, are used here with resulting limitations of such 

techniques as part of the product. 

Any conclusions and implications drawn from this 

study must be limited to the particular population that 

has been viewed. The broader implications would stand or 

fall as the case may be on the continued use of these 

techniques on perhaps a larger scale or on more diverse 

populations than are included in the present work. 

If, indeed, some insight is found into the ad

ministrator's perceptions of himself and the relationship 

^Combs and Snygg, OP. cit., p. 20. 
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of these insights to administrative behavior, this then 

is the scope of the study. 



CHAPTER II 

REVIEW Off RELATED RESEARCH AND LITERATURE 

Because it seems impractical to reflect in Chap

ter II the extensive review of literature utilized in 

constructing the five basic assumptions of the study, the 

writer will organize this chapter around two fundamental 

concerns; (I) Perception and Its Relationship to Educa

tional Administration, and (2) Personality, Self Concept, 

and Administration. 

Perception and Its Relationship to 

Educational Admi nistration 

Since the formation of the University Council 
for Educational Administration in 1957» a signi
ficant amount of staff time has been devoted to 
the consideration of a comprehensive research de
sign which would relate existing studies in ad
ministration to one another and to the problems 
involved in Educational Administration and which 
would expose areas where little reliable infor
mation is available. As this preliminary work 
on a design has progressed, it has become evi
dent that the implications have been given little 
attention in administrative research. 

Davies, who wrote this in the foreward of the U.C.E.A. 

pamphlet on Perception, is one of the leaders in the 

field of Educational Administration beginning to look 

34-



more closely at this area of psychological 

(Do explore further the possible relationship of percep

tion and Educational Administration, the writer arranged 

a personal interview with Dr. Davies and asked the fol— 
2 

lowing questions: 

Question Is Why do you believe that there is a need for 

a tie*in with the Perceptual Theory of Psychology in its 

particular approach to the study of human behavior and 

the study of Educational Administration? 

Dr. Davies* answers 

During the C*P*E.A* period, the "process" 
of administration came to the forefront* By 
process we meant the ways and means adminis
trators used to solve the problems that con
fronted them* The process most commonly cited 
was the "problem—solving sequence*" The first 
step in that sequence is -problem T»o^pT-H -h-i nn _ 
All aspects of problem recognition depend on 
the perceptive powers of the beholder* We 
were, then, forced into a study of perception 
in order that we might better maintain their 
perceptive sensitivity* 

Question 2: What is the present status of this kind of 

inquiry in its relationship with the study of school ad

ministration? 

Dr* Davies* answers 

One of the latest studies to be reported 
suggests that problem sensitivity (which de
pends basically on perception, as I have said) 

Daniel B* Davies, Perception. Executive Director 
(former), University Council for Educational Administra-p 
tion, 65 South Oval Drive, Columbus 10, Ohio* 

^Personal Interview with Dr* Dan Davies, Lecturer 
in Education, University of Arizona, February 16, 1963* 
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is a prime factor in distinguisiring "between 
administrators of high and low ability* It 
is highly likely that perception studies will 
have high, priority for some time. 

Question 3* What is your considered opinion of the Per

ceptual Theory and how does it relate itself to the on

going study of Educational Administration? 

Dr. Davies1 answer: 

Perceptual Theory as it relates to Educa
tional Administration is still in the making. 
Each year brings new information and relation
ships to light. There is no "Perceptual 
Theory." There is, rather, an accumulation of 
splinter perceptual theories, awaiting the day 
when someone will tie them together—or devise 
the theory. 

Davies, like many scholars in the administrative 

field, clearly indicates the possible correlation between 

the Perceptual Theory of Psychology and Administrative 

Theory. It is interesting to note that while he has a 

strong view on the possible relationship, his desire for 

further confirmation is plainly evident. 

Davies* concern about the behavioral aspect of 

problems-solving or decision—making is reflected throughout 

the literature. Research and the literature in this field 

are replete with references of administrative-behavior de

scription wherein the administrator replies to inquiries 

of why he made certain decisions. The answers invariably 

are something like this: "Experience told me this was 

right"; "I felt it was the right thing to do at that time"; 

"I believed it was doubtful at the time, but it seemed best 



to do it that way"; "Circumstances forced me into it." 

The Perceptual theorist would understand these kinds of 
3 statements readily* Ittleson and Cantrel would place 

these kinds of statements within their description of 

the development of perceptions which they describe as 

the learning of significance* They mention four types 

of experienced significances which enter the perception 

process: 

(1) inrinp; Significances: The world of objects 
and peoples in so far as we experience them 
as entities apart from ourselves possessing 
their own characteristics and spatial and 
temporal locations* 

(2) Sequential Significances: The world of ob
jects does not exist statically* 

(3) Action Significances: We usually enter into 
the sequence at some point as active partici
pants* 

(4) Evaluative Significances: Usually when we 
become active participants we are constantly 
forced with alternative courses of action, 
and we must evaluate in terms of desired re
sults* 

$hese significances appear to be descriptive of 

administrative behavior* Evaluative Sireni ficances (item 4-) 

have within them the basis for administrative theory on 

the decision-making process as outlined by Griffiths* 

3W#H* Ittleson and Hadley Cantrel, Perception: A 
actional Approach (ITew York, Random House, 19540, p* 52* 

Daniel E* Griffiths, n-i gtrative Theory (New York, 
Appleton-Century-Croft, Inc. , 1959}• 



Steps in Pecision-Jtotci.ng 

1. Hecognize, define, and limit the problem* 

2. Analyze and evaluate the problem. 

Establish criteria or standards by which 

solution will be evaluated or judged. 

4-. Collect data. 

5* Formulate and select the proper solution or 

solutions* Test them in advance* 

6, Put into effect the preferred solution. 

a* Program the solution 

b. Control the activities in the program 

c. Evaluate the results and the process 

Careful analysis would reveal that these two de

scriptions, one from the field of psychology and one from 

educational administration, are indeed similar in outlook. 

The common core that runs through both of these theories 

is that of human behavior. Ittleson and Cantrel describe 

in general terms a process for human behavior as they see 

it. Griffiths describes a refined process for administra-* 

tive (human) behavior as he sees it. 

It is interesting to note that other educators 

take a rather strong position that, in their minds, edu

cational administration and all of its implications must 

be viewed within the context of human behavior. Cornell, 

in his discussion of perceptive administration, makes the 

following assertions; 
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1# Administration is not an external co
ordinating function separate from the teaching 
and learning operations of the school system* 
Xt is a part of the school system* 

2* Since the function of administration is 
consideration of parts (activities, operations, 
products) so that they add up to what they 
should, a feature of administrative behavior 
should be continuous assessment of the entire 
school program* 

3* What makes the school system an organi
zation is not what is taught and how it is 
taught, hut the interactions of teachers, ad
ministrators and other employees in it in re
lationship to one another in their cooperative 
efforts toward a common goal* 

Of primary importance in the functioning 
of the school system are the thoughts and feel
ings as well as the actions of members of it and 
the uncharted, informal relationships which are 
created by them* It is this type of thinking 
which leads to socially perceptive administra
tion*^ 

This approach, which looks upon administration 

from the standpoint of human organization and human be

havior, is certainly a shift in administrative theory* In 

the earlier decades, management and industry and adminis

trations of schools were looked upon in mechanistic terms 

as the manipulation of operations and things (the tech

nological aspects of an organization)* Administration 

viewed differently is described as one of the specialized 

functions of human organization. It has yet to be proven 

which organization is the most productive, as measurement 

of educational productivity is so fraught with variables. 

However, as Cornell states: 

F̂.S. Cornell, "Socially Perceptive Administra
tion," (Phe Phi Delta Kappan. 36s219*!»223, March, 1955* 
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Tiiere is much, common sense to the noticn 
that organizational relationship which, is 
harmonious and conducive to cooperative action 
is one that is perceived the same or, at least, 
almost the same by all participants." 

She question for discussion would certainly have 

to be answered, whether productivity would be high when 

all producers had the same perceptions of their goals, 

or whether there was a difference in goal attitudes be

tween the subordinate and superordinate group. This and 

other like questions are being asked by administrators 

both in industry and education. 

Personality« Self Concept. and Administration 

In the midst of the trend which relates adminis

tration and human organization, a warning note is sounded 
7 by Eobert E. Bills who views administrative behavior with 

particular reference to the self concept. He defines his 

concepts within the framework of administrating and ad

ministrator. Administrating, according to Bills, is be

havior. Administrator is concerned with the administrator 

as a person and with qualities and effects of his personal 

6Ibid. 

"^Robert E. Bills, "Administrators or Administra
tion," Research in Educational Ad mi ni s t r at ion« Stephen 
P. Heneley (.ed.). University Council for Educational Ad
ministration, January, 1962 (mimeo), The Ohio State Uni
versity, Columbus, Ohio. 
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character!stics on the people being administered# Bills 

argues that it is this side of the study of school ad

ministration that is neglected, and that students of Edu

cational Administration have tied themselves too long to 

the study of objectively verifiable behavior. Bills 

agrees that this approach has borne fruitful results in 

that research seems to show that if an educational ad

ministrator does certain things, his chances for success 

are greater than if he does other things. It seems to 

have been demonstrated that successful administrators do 

certain things, and that less successful administrators 

do not do these things as often or do other things* The 

conclusion is that what things an administrator does ac

counts for his success or lack of success. According to 

Bills: 

Investigations in educational administration 
which follow these lines have contributed to our 
knowledge, and as all fruitful research does, 
have raised some intriguing questions. For ex
ample, how is it that some administrators are 
successful while other who appear to be doing 
the same things are less successful and in some 
instances, unsuccessful? 

In an answer to this question Bills suggests a different 

frame of reference as being a productive adjunct for 

viewing educational administration: 

What I would like to propose is that the 
administered do not respond blindly to the be
havior of the administrator per se» but to the 
meaning of behavior to them in terms of their 
individual worlds as they see these worlds. 
More specifically, I am suggesting that when a 
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person "behaves lie does so in terms of the 
world as he views it at the instant of action* 
This world is never the same for two people 
and it is never the same for one person from 
one time to another, "but it is to his imme
diate perception of his world that the person 
responds. And his response is partially de
termined "by what he "believes is the view the 
other person has of him. He does not respond 
only to the other person's behavior but what 
this behavior tells him about how this other 
person sees him as a person#8 

The above quote is almost a classic description 

of the Perceptual Theory* It is interesting to note how 

Bills ties this in with Administrator theory and its human 

connotations for long—range contact among people as exem

plified in the teacher—administrator relationship* Bills 

continues his discussion by describing the various means 

by which perceptions are communicated. One mean of com

munication is the sharing of problems. "Problems are not 

owned by self. The problems which are stated are usually 

negative in form and are external to the person.11 Bills 

contends that people with problems will move toward the 

process of solution, and progress seems to stem from 

problem-solving. The essential integrants of mutual 

problem-solving by administrator and teacher are listed 

below: 

1. A high level of sympathetic understanding, by 
which we mean, the person is empathetically 
received—that he is understood as he under
stands himself. 

8Ibid. 



2. A high, level of regard, that is, he is seen 
"by the other person as having worth as a per
son. 

3. Unconditionality of regard which is to say-
that conditions are placed on his worth by 
the other person or implying such tilings as, 
"I will like you or accept you as having worth 
if you are any number of conditions which X 
value as having status, wealth, prestige or 
many other things." 

4-. Congruence on the part of the other person, 
which is to say that what the person does is 
consistent with what he thinks or feels. 

The four factors are empathetic understanding, high 

level of regard, unconditionality of regard, and congruence* 

Bills then makes the emphatic statement that if these four 

factors are in evidence in a professional relationship, 

there will follow process or problem^solving on the human 

level. If this is true, as the author states it is, cer

tainly it would have far—reaching effects on school adminis-. 

tration, which is a problem-centered area of activity. 

Bills* emphasis on the administrator and the self 

concept focuses attention on the personality of the admin

istrator and the personality characteristics which are 

judged essential for success* 

Selection of administrators is a problem that lias 

intrigued students of administration for years. 3?he search 

for the most able administrator has in reality been a 

search for a personality type that makes for success in the 

highly complex position of administrator who must deal ably 

with multitudinous problems of business procedure in main
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taining his school or school system, and who must attack 

ably the colossal number of human relations problems or 

situations that arise daily in the people-to-people at

mosphere of an education system# 

Students of both business and education adminis

tration have continuously tried out different types of 

personality inventories, tests, and interviews which have 

yielded little or no help. This attitude toward person-* 

ality tests has been expressed by writers in the field of 

business administration. For example, Meyer and Bertoti 

say: 

Personality tests have generally proved less 
valid than tests of abilities and aptitudes. 
Even if we could measure personality traits ac
curately, there is certainly room for doubt that 
we know what the ideal "personality" is for an 
accountant, a salesman, a lawyer, a manager, or 
even a president. Research studies have shown that 
often men with entirely different personalities 
have been successful in the same positions.9 

A similar feeling was expressed in the 1960 Year

book of the American Association of School Administrators 

which is described as follows: 

Another set of traits which undeniably bear 
some relationship to leadership is most often 
lumped under the portmanteau term, "personality." 
There are several objective-type, paper-and-
pencil inventories which purport to measure 
traits, and these are obtainable, even though 
they require an analyst for interpretation. As 

q 
7M.J. Dooher and Elizabeth Martinez (eds.), Selec

tion of Management Personnel (New York, American Manage
ment Association, 1957)> P* 437. 
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yet, no convincing case can be made for their 
use in selection, other than screening out ex
treme deviants.1^ 

This continued search by both fields of adminis

tration for the proper combination of what may be termed 

as success—sustaining personality factors is certainly 

significant. 

Perhaps one of the most thoroughgoing studies of 

educational administrative processes is the one reported 

by Hemphill, Griffiths and Frederiksen. This was a study 

undertaken to explore the performance of the elementary 

school principal# The elementary principal was chosen as 

the basis for this large-scale study because of the high 

interest in the problems of the principal shi p, and because 

the elementary school principalship is a highly strategic 

position. 

The principal is faced with a host of prob
lems related to the conduct of an educational 
program; these include the selection, training 
and supervision of personnel; the maintenance 
of physical facilities; the control of supplies; 
and relationships between the school and com*» 
munity. The problems that he sees and what he 
does about them influence the quality of educa
tion received by every child in his school.1^ 

"Professional Administrators for America's 
Schools," American Association of School Administrators, 
1960 Yearbook. The Association, Washington, D*C* 

John J. Hemphill, Daniel £• Griffiths and 
Norman Frederiksen, Adm-in-i strative Performance and Person
ality (Uew York, Bureau of Publications, Teachers College, 
Columbia University, 1962), pkl. 
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One of tlie stated objectives of tlie study was to provide 

information helpful in tlie solution of the problems of 
12 

selecting school administrators. 

As would be expected, one of the factors studied 

was personality* She interest in this factor centered 

around its part in selection of principals* It is in

teresting to note that it was recommended that personality 

measures can best make contribution if used in conjunction 

with mental ability and professional knowledge tests. How

ever, a description of administrative personality was 

deemed necessary, especially in what Hemphill describes as 

proficiency in maintaining Organizational Relationships# 

This maintenance of organizational relationships seems to 

be another way of expressing maintenance of at least ade

quate human relationships. The personality requirements as 

set forth by this study as meeting this standard are: 

1. Friendly, socially responsive 
2. Lively and enthusiastic 
3. Bold, warmhearted, and spontaneous 
4. Self-confident and accepting 
5. Free from worry and anxiety 

The coefficients for these characteristics 
range from .29 to .51 and appear to warrant con
sideration in selection. It can be seen that the 
characteristics tend to "go together" and form a 
picture of a personality type. Further it appears 
to be entirely reasonable that a friendly, enthus
iastic, spontaneous, self—confident, worry—free 
principal will be strong in maintaining organiza
tional relationships.13 

^Hemphill, Griffiths, Frederiksen, o-p.cit., p. 330. 
13Ibid.. p. 337. 
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An interesting sidelight to this study is that 

Hemphill reflects that a personality—testing device could 

be used to sample-out various personality factors and pre

dict a ready-made type of personality according to the 

needs of the school district or individual desires of a 

given superintendent. Prom a "pure" scientific attitude 

this sounds reasonable, but from a philosophic or cul

tural standpoint it could be argued that this is not a 

reasonable attitude. Hemphill gives an example of one 

such personality-type principal who would be "designed" 

to listen and to serve the patrons of a district because 

his forte was responding to others. His personality at

tributes would be: 

1. Submissiveness, modesty and obedience 
2. Simple sentimental naivete 
3* Lack of enthusiasm 
4-. Shyness and timidity 

Persistence and stability 
6. Lack of anxiety 

This portrayal of a type of personality is in essence an 

opposite of what the Perceptual theorists would portray 

as constituting the functional human being or, in Maslow's 
14-

term, a self-actualizing person. The self actualizer, 

according to Maslow, would not manifest any of the above-

listed attributes, or if he did, none would be in this 

combination. 

These people are accepting of themselves and 

12*A.H. Maslow, Motivation and Pft-rannai -i -hy (Few 
York, Harper and Brothers, Publishers, 1958^ * p. 206. 
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others without thinking about the matter very 
much. They are spontaneous in behavior. They 
are in general strongly focused on problems 
outside themselves. In current terminology they 
are problem centered rather than ego centered. 
These individuals customarily have a mission in 
life, some task to fulfill, some problem outside 
themselves which enlists much of their energies. 
They have for human beings in general a deep 
feeling of identification, sympathy and affec— 
tion. Self actualizing people have deeper and 
more profound interpersonal relationships than 
other adults. These people may be said to be 
democratic people in the deepest possible sense. 
They can be and are friendly with anyone of suit
able character regardless of class, education, 
political belief, race or color. 

Maslow continues with other descriptions of the self ac— 

tualizer; it is, however, interesting to note that he is 

willing to name historical personages who fit the descrip

tion as outlined by this author. Some of these in a sense 

have been or could be classified as administrators. All 

of them have been leaders. This descriptive analysis of 

leadership does not include people in the field of educa

tion, but rather in the broader world scene. Maslow implies 

in his writings that further research would ferret out the 

self-actualizing people in any given field of endeavor. 

In summary, the writer's review of the literature 

substantiated to his satisfaction the selection of the Per

ceptual Theory of Behavior, compHete with its emphasis on 

self concept, as a promising theoretical framework for the 

prediction of administrative behavior. 



CHAPTER III 

THE MATERIALS USED AND GROUPS STUDIED 

Group Studied 

The setting for this study was in a medium—sized 

school district consisting of twenty—six elementary 

schools, three Junior High Schools and two Senior High 

Schools* In the parlance of this area, these schools 

make up a unified school district in which the education^ 

al system, kindergarten through grade twelve, is under the 

administration of one "board of education and one main ad

ministrative head. This unified school district serves a 

suburban-city community on the west coast of the United 

States* 

Sociologically speaking, it is a relatively homo

geneous suburban community. The majority of the homes 

served are of middle class origin with little population 

trend toward either the lower classes or the upper 

classes# Estimated rather loosely, approximately fifty 

percent of the income is from local industry and the re

mainder from services in the large urban area situated 

thirty-five miles to the north. 

Ten elementary principals were selected as 
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subjects in the study# The ten elementary schools rep

resented are similar in size, both in number of teachers 

and pupil enrollment# A more detailed description will 

appear in the case write-up of the individual school 

principal and his school# 

The elementary school principal's major respon

sibilities are well defined# His major responsibility is 

the educational program. This includes the following of 

courses of study as outlined by the school district and 

the implementing of such programs to the best of his abi

lity# The principal has a responsibility for supervision 

of teachers and is the major evaluator of teacher ability. 

The elementary administrator in this district holds the 

responsibility for the hiring and dismissing of teaching 

personnel. Budgetary control is also a facet of the ele

mentary principal's work load. These administrators are 

supervised and rated by the superintendent of schools who 

is aided by the Assistant to the Superintendent for Per

sonnel Services# Hatings are completed on all adminis

trative positions every three years# 

The work year for elementary school administrators 

is ten calendar months. The school year is approximately 

one hundred eighty days# The remainder of this work year 

is utilized for administration purposes in the individual 

buildings and district—wide curriculum construction acti

vities. 
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Tests Used 

n The two cli.ni.cal predictors used in this study 

were Bobert E. Bills* Index of Adjustment and Values and 

Andrew W. Halpin's Leader Behavior Description Question

naire. 

Index of Adjustment and Values 

1 
The I.A.V. was designed for the assessment of 

personality in three major areas. One was the area of 

personality development# This instrument was designed 

to reflect the cumulative effects of interpersonal rela-* 

tions and purports to assess an individual's current status 

of self perceptions as well as those of others* Secondly, 

it was designed for research in client—centered therapy 

from a perceptual point of view. Thirdly, it was de

signed as an objective instrument for use in equating ex

perimental and control groups in behavioral correlates of 

personality variables. 

The I.A.V. is designed to measure the variables 

of importance as designated in the Perceptual Theory of 

Behavior. An individual's perceptions are influenced by 

several variables including: his needs and values, the 

presence or absence of threat, opportunities for experiment 

^Robert £. Bills, Index of Adjustment and Values 
Manual (mimeographed), College of Education, University 
of Alabama. 
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with, stimuli, the perceiver's physiological state, and his 

"beliefs about himself and other people. These latter be

liefs include such factors as self concept, concept of the 

ideal-self, acceptance of self, and beliefs about other 

people's acceptance of themselves. The theory also states 

that behavior is the effort of a person to maintain or to 

enhance his self-organization. Stated in an over

simplified manner this implies that the person has infor

mation relative to his present self organization and a 

view of himself as he wishes to be. Personal maladjust

ment exists when the discrepancy between these two con

cepts is sufficiently large to cause unhappiness. 

The I.A.V. scores have meanings in two frames of 

reference—a description of the individual, and his rela

tionship to a group. The simpler level is the self-

descriptive level as revealed by each of the items. The 

subject gives in essence a self-description in relation 

to the forty-nine trait words. He would state for ex

ample, "Seldom am I an accurate person and would like to 

be an accurate person most of the time." He also gives 

an indication of the relative importance of each of the 

forty—nine trait words for him. In substance he states 

that the traits have relatively different values for him; 

some are of little value, others are of considerable value. 

(See listing of trait words, Exhibit in Appendix). 

The second frame of reference is a normative one. 
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How do a subject's perceptions compare witli tliose of other 

people? The ratings for the individual items can be com

pared with those given by the normative group. 

A third level of understanding is concerned with 

the correlates of I.A.V. scores. A description of person

ality types can be derived from the use of the different 

scores on the I.A.V. For example, people with below aver

age discrepancy scores will show more Rorschach signs of 

depression; people with below average acceptance—of—self 

scores will report more psychosomatic symptoms and will 

blame themselves for their unhappiness and failure^ where

as, people with acceptance-of—self scores above the mean 

blame circumstances, themselves and other people. Predic

tions of this sort can be derived from scores on the 

"Self" index alone. 

Most important for this study is the use of the 

combination of the acceptance—of—self scores of the "Self" 

Index and the "Others" Index. With these two scores, sub

jects are divided into four categories: ++, -+, +—, and 

A ++ person has an above—average self acceptance 

score and an above—average "Others" score. 

A -+ person has a below-average self acceptance 

score and an above-average "Others" score. 

A +— person is said to have an above—average self 

concept and a below-average concept of 
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"Others. 11 

A — person is said to have a below—average score 

on both self-acceptance and acceptance of 

others# 

Thus, according to Bills' test, an individual with a ++ 

rating accepts himself and others favorably; a person who 

has a —+ score has low acceptance of himself and a higher 

concept of other people. The +— individual has a higher 

degree of self concept and lower concept of other people* 

The — rating would describe a subject as having low per

ception on how he perceives himself and others. 

The Leader Behavior Description Questionnaire 

2 
The L.B.D.Q. provides a technique whereby group 

members may describe leader behavior of designated leaders 

in formal organizations. Por the purposes of this study 

it was used as a behavior description on ten elementary 

school administrators. 

The L.B.D.Q. contains items, each of which de

scribes a specific way in which a leader may behave. The 

respondent indicates the frequency with which he perceives 

the leader to engage in each type of behavior by marking 

one of five adverbs: always, often, occasionally, seldom, 

p 
^Andrew W. Halpin, Manual for the Leader Behavior 

Description QnAflfrinnnai t»p (Mimeographed; , Columbus Bureau 
of Business Research, The Ohio State University, 1957. 



never. These responses are obtained from the members of 

the leader's immediate work-group, and are scored on two 

dimensions of leader behavior. 3Por each dimension, the 

scores from the several group members are then averaged 

to yield an index of the leader's behavior in respect to 

that dimension. These identifiable dimensions are termed 

Initiating Structure and Consideration. Initiating struc

ture refers to the leader's behavior in delineating the 

relationship between himself and the members of his group, 

and in endeavoring to establish well-defined patterns of 

organization, channels of communication, and ways of get

ting the job done. Consideration refers to behavior indi

cative of friendship, mutual trust, respect, and warmth in 

relationship between the members of the group and the 

leader. 

The L.B.D.Q. has been used for research purposes 

in industrial, military and educational settings. For 

the purposes of this study this instrument was used as a 

leader behavior description of ten elementary school ad

ministrators as described by teachers (subordinate group) 

and by four immediate supervisors of the administrator's 

(superordinate group). The teacher group included five 

randomly selected teachers from each of the ten school. 

Since perceptions of leader behavior were necessary, the 

stipulation that these teachers should have been with the 

principal at least one year was a necessary requirement. 
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The superordihate group was made up of Central Office per

sonnel. These included the Director of Elementary Educa

tion, the Consultant in Elementary Education, the Assis

tant to the Superintendent-Personnel Services, and the 

Director of Research, In the over-all administrative pat

tern in this school district each of these people have 

many close contacts on the professional evaluation level. 

This study utilized a suggested number of four re

spondents indicated by the authors as the minimum satis

factory number. An average score is rendered by this 

questionnaire on each of the two factors. On a study of 

sixty-four Educational Administrators, the Initiating 

Structure had a mean score 37«9, and on the Consideration 

Index the mean score was 44.7. It is on this normative 

group that the ratings of the ten subject administrators 

will be evaluated. 

Personal Interview 

A personal interview was obtained from each of 

the participating administrators. These interviews ranged 

in time from approximately thirty to forty-five minutes. 

(See Exhibit 1 in the Appendix for interview form used). 

A total of fifteen questions were used. Some were of a 

general nature to ease the tension produced by having a 

tape recorder in full view, and to place the participant 

in a more receptive frame of mind when the questions became 
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more personal and thus more difficult. It is the conten

tion of the writer that by and large the respondents were 

"both candid and truthful during these interview sessions. 

Eor the purposes of this study, the following questions 

were designed to delve into the "self" and "others" con

cept of the participating administrators: 

Question 9 s In what area of administration do you feel 

most competent? In what area would you like 

to be stronger? 

Question 10: What would you rate yourself as an adminis— 

trator in the Elementary Field of School Ad

ministration? 

a. upper quarter 
b. upper half 
c. lower half 
d. if none apply 

Question 12: How do you think your colleagues would de

scribe your administrative ability? Col

leagues in this case would be your fellow 

elementary principals in the _____ 

school district. 

Question 13: How do you think your teaching staff would 

describe your administrative behavior? 

Question 14: By and large do teachers in your school 

understand the broad administrative problems 

of running the school? 

Question 15s Do most of your staff ascribe to your Philo

sophy of Education? 
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The Case Study 

The case studies in this study are to be acknow

ledged as adhering to the Perceptual Theory. Therefore 

it must "be remembered that this theory holds that "be

havior is consistent with a behaver's perceptions about 

the world in which he lives. His perceptions are influ

enced by several variables including: his needs and 

values, the presence or absence of threat, opportunities 

for experience with stimuli, the perceiver's physiological 

state, and his beliefs about himself and other people. 

These latter beliefs include factors such as self concept, 

concept of ideal self% and beliefs about other people's 

acceptance of themselves. It is these latter mentioned 

beliefs that this study is delving into with special con

cern about the self concept as a predictor of behavior. 

It should be recalled that the self concept in this context 

includes the individual's beliefs about other people. 

In order to give consistency in its approach to 

the case study description it was felt that the individual 

case studies should be related as closely as possible to 

the clinical predictor (The Index of Adjustment and Value) 

and should use the test creator's description of adminis

trative biehavior as a format. Robert Bills was a leader 

in the University of Kentucky Interdisciplinary 
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Administration Committee. From this research came a de

scription of three broad personality types which are based 

on the attitudes an administrator holds toward himself and 

other people. These categories were described as follows: 

Type 1 C++) Accept their own worth and believe that 
other people are equally or more accepting 
of their worth. 

Type 2 (—+) Reject themselves, but believe that 
other people are more accepting of them
selves. 

Type 3 (+-) Accept themselves and believe that 
other people are less accepting of them
selves. 

As has already been mentioned, the writer utilized 

the behavior factors formulated by Bills and others in the 

Kentucky Research. The factors are: 

1. Perceptual Accuracy 

2. Behavior 

3. Attitude 

4. Speech 

5. Details and Organization 

These factors were utilized as descriptions of the adminis

trative behavior of the ten subjects. 

The following are brief descriptions of how these 

five factors aid in the description of the three basic per

sonality types: 

^Robert L. Hopper and Robert Bills, "What's a Good 
Administrator Made Of? The School Executive. 1955« 74-» 93-
95. 
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Perceptual Accuracy 

Type two people are highly accurate in what they 

perceive while type three are quite inaccurate. Type one 

people occupy positions between these extremes. Type 

three people have extreme difficulty in making accurate 

perceptions, and type two people have such a stbng need 

for accuracy that they are unable to employ creative 

imagination • 

Behavior 

The "behavior of the type one person is in response 

to the situation as it is perceived; the behavior of type 

two is likewise in terms of his perceptions, but is also 

related to his needs to enhance himself; and the type 

three acts in terms of his own preconceptions. Of the 

three types, type one people are reported by this study 

to have the best relationships with people. 

Attitudes 

Type one people have democratic attitudes which 

stem from their belief in the worth of people including 

themselves. In contrast, type two and three people have 

greater difficulty in maintaining democratic attitudes; 

the type two has insufficient respect for himself; and 

type three people have insufficient respect for others. 

Speech 

One way in which attitudes and personal 
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characteristics are comnrunicated to other people is "by the 

speech a person uses. In their speech, type one people 

make few comparisons while type two make frequent compari

sons involving themselves, and type three frequently com

pare other people. The greatest amount of judgmental eval

uation is done "by type three people, the next greatest by 

type two, the least by type one* Type two people are con

cerned with thinking and do not balance this with doing, 

while the type three person is quite the opposite. Type 

one people effect a better balance between thinking and 

doing. 

Details and organization 

The Kentucky study describes the three personality 

types as the following: type two people feel safer when 

they focus their attention on concrete details, but a type 

three person is unable to see important details. Type 

three people concentrate on organizing events, but because 

of their difficulties in perceiving details, their organi

zations may be meaningless. Type one people are able to 

perceive important details and to organize them into mean

ingful plans. It is said the type two person cannot see 

the forest because of the trees, a type three cannot see 

the trees because of the forest, and a type one can see 

the trees and the forest. 

Thus are described three broad personality types 
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together with some description of how they would "behave 

according to five different areas. Using these as guide-

posts, this study will now describe individually each of 

the ten participating administrators according to data 

gathered from: 

1. Two clinical indicators: the I.A.V. and the 

L.B.D.Q. 

2. A personal interview whose emphasis was on 

determining the self attitude or self concept 

of these subjects plus delving into the sub

jects1 concepts of others. 



CHAPTER IV 

CASE STUDY DESCRIPTION AND ANALYSIS 

Contained in this chapter are the case studies of 

the ten elementary school administrators used in this pa-* 

per. Each case includes reports and analyses of the 

ratings made "by these subjects on: the Index of Adjustment 

and Values, the Leader Behavior Description Questionnaire 

and the interview session* 

Case Write-Up Subject Number One 

I. General Description 

Subject Number One is male, aged 33» lives within 

his school district, is married and the father of two ele

mentary age children. He has had a total of four years 

teaching experience on the elementary school level and has 

had three years experience as an elementary school adminis

trator, all of it in his present school. Subject One was 

a teacher in this building before he became an administra*? 

tor. His professional training includes a B.A. and an 

M.A. in Education. 

His school has fourteen teachers and includes 

grades kindergarten through sixth grade. All of these 
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classes are regular, self-contained classrooms. The chil

dren in this school are largely from middle class homes 

at somewhat a lower level thai other areas of this sub

urban community, hut not appreciably so. This school is 
* 

known for its active parent group which sponsors its own 

summer recreation program (which it must do "because it is 

outside the city limits and county authorities do not sub

sidize recreation programs). 

II. Clinical Information 

Subject Number One has a -+ rating on the Index of 

Adjustment and Values. This rating implies Subject One has 

a low concept of self and a high conception of how others 

conceive themselves. For the purposes of this study the 

others referred to are his fellow elementary school ad

ministrators. Subject One would be described by the Ken

tucky Study as a person who tends to reject himself and 

believes that other people are more accepting of them

selves. To illustrate this point a sample of trait words 

from the I.A.V. is given below with the reactions that 

Subject One gave to them. 

Competent: Subject One says that about half the 

time he is competent, but most of the time his colleagues 

are competent. 

Dependable; Subject One rates his colleagues as 

being dependable most of the time and himself as being 

this way about half of the time. 
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Successful; Subject One feels that lie is success

ful about fifty percent of the time and t) his colleagues 

he gave the highest rating. They, he feels, are success

ful a good deal of the time. 

Efficient: Subject One describes that he is 

efficient about half the time and that his fellow elemen

tary school administrators are efficient most of the time. 

Nervouss Subject One describes himself as being 

nervous about half the time and feels that his colleagues 

are seldom nervous. 

Confident: Subject One is inclined to think: that 

other elementary principals in the school district are 

confident most of the time and he himself is confident 

only about half the time. 

In further analyzing Number One's responses to 

these trait words it is noted that this subject rated 

himself as having lower self concepts than his colleagues 

on many other trait words such as: bus sine* useful, 

tactful, studious. sincere« poised, mature, intellectual. 

alert, and logical, to name a few more. 

From an examination of this instrument there is 

revealed a high incidence of low self ratings and indi

cates a low self concept. Two more items of evaluation 

come from the I.A.V. that describe Number One. He has a 

high discrepancy score (37) which indicates, according to 

this test, a feeling of not lining his real self 
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description and wishing lie could "be more like his concept 

of his ideal self. On the other hand, according to his 

test scores he feels his colleagues do not have this prob

lem as is indicated by a relatively low discrepancy score 

(18) on the "others" scale# The ideal discrepancy score 

is zero on the I.A.V. 

The Leader Behavior Description Questionnaire 

yields the following information on Subject One: 

This subject, like all others in this study, was 

rated by a group of subordinates (five teachers) and a 

group of superor&inates (four Central Office Personnel). 

Overfall Ratings 

Initiating Structure 

Subordinate Rating 40.6 
Superordinate Rating 33«0 
Norming Group 37*9 

Consideration 

Subordinate Rating 40.6 
Superordinate Rating 35*0 
Norming Group 44.7 

The norming group in this case is Halpin's study of school 

administration in Ohio.''" The scores indicated are aver

aged scores of both the subordinate and superordinate 

group. With the exception of the teachers' rating on 

Initiating Structure, Number One finds himself rated low. 

-^Andrew Halpin, The Leadership Behavior of School 
Superintendents (Columbus: The University Press, The Ohio 
State University, 1956, p. 168. 
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Tills is especially time of the superorrti nate group which 

gives very low ratings to this subject. 

In order to relate some of tlie responses on the 

L.B.D.Q. to this study1 s frame of reference, the follow

ing discussion of selected items from the L.B.D.Q. is 

presented within the framework of the five factors of the 

Kentucky Research. To repeat them, these are: 

1. Perceptual Accuracy 
2. Behavior 
5. Attitudes 
4-. Speech 
5# Details and organization 

Obviously the L.B.D.Q. does not lend itself as an inter

preter of all five factors. Following are factors that 

seem to lend themselves to interpretation. 

Factor (Dwo: Behavior 

The predicted behavior for -+ is in terms of his 

own perceptions but is also related to his needs to en

hance himself. His relationships with people are not as 

satisfactory as a ++ individual. 

In a response to Item 2 in the L.B.D.Q.: "He 

makes his attitudes clear to the group." One teacher re

sponds that he always does. Two teachers respond that he 

often does, one teacher says that he seldom does, and 

still another says he never does. His superiors judged 

him as never or seldom making his attitudes clear. 

In a response to Item 6: "He is easy to Tinder-

stand." One teacher felt that seldom was he easy to 
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•understand, two felt lie was always easy to -understand, 

another felt lie was often easy to understand, and yet 

another thought he was this way seldom* The superior 

group felt that he was seldom easy to understand (three 

ratings) ; one felt that he was never this way. 

Item 5 responses to the statement, "He acts like 

the real leader of the group," are as follows: Two of 

Number One's teachers say that seldom does he act like 

the real leader of the group. One teacher says that 

occasionally he acts this way; the remaining two perceive 

him as acting this way often, The superordinate group 

says he acts like the real leader often (three ratings); 

one of Number One's superiors feels he never acts this 

way. 

The above are typical responses to statements 

dealing with Number One's administrative behavior as 

others perceive him. A great deal of ambivalence is 

shown among the responses. It is clear that Number One 

is not rated as a person having the "best relationships 

with people"; therefore, he could not be fudged as a ++ 

person according to this sample. 

Factor Three; Attitudes 

The predicted attitudes of a —+ person is that 

he will have great difficulty in maintaining democratic 

attitudes due to his insufficient respect for himself. 



69 

Item 8: "He finds time to listen to group mem

bers." !Ewo teachers felt that he always did, two teachers 

felt that he seldom did, and one felt that occasionally he 

found time to listen. The superorflj.nates were evenly di

vided; two said he seldom found the time, and two felt he 

occasional!-q- found time to listen to group members. 

Item 3: "He does little things to make it pleas

ant to be a member of the group." Three of Number One's 

staff who responded to this question felt he was this way 

on Item 3 often, and two staff members said he was this 

way only occasionally . One of his superiors felt he was 

often this way, but three judged him as being this way 

only o ccasionally. 

Item 23: "He treats all group members as his 

equals." Two teachers felt he treated them as equals al

ways, two teachers felt that he treated them with equality 

only seldom* and one occasionally. His superiors rated 

him on equality as being often this way (three ratings) 

and one occasionally. 

Factor Five: Details and organization 

A «-»+ person feels safer when he concentrates his 

attention on concrete details of the organization. A +— 

person is unable to see important details and a ++ person 

is able to perceive important details and organize them 

into meaningful plans. So go the descriptive categories 
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of the Kentucky Research. The L.B.D.Q. in its Initiating 

Structure delves into tlie subject's organizational beha

vior as others perceive him. The following are three 

statements relating to the Initiating Structure as they 

relate to Subject One# 

Item 17: "He maintains definite standards of per

formance," His teachers rate him in the following manner: 

three teachers say he is occasionally this way and two 

teachers say he is seldom this way* His four superiors 

view him as only being this way in his administrative be

havior o ccasionally. 

Item 24: "He encourages the use of uniform, pro

cedures." Subject One1s teachers, four out of five, re

port that often he is this way. The fifth teacher reports 

that he is this way always. The superordinates are evenly 

split between occasionally and seldom ratings. Thus, tail

ing this one item, his teachers feel that he encourages 

this routine type of job. 

Item 29: "He asks that group members follow 

standard rules and regulations." Three teachers said 

that Subject One always does this; the other two teachers 

say that occasionally he is this way. The superordinate 

group describes him as being this way often (three rat

ings) , and the fourth member rates him as being this way 

always. 

All of the foregoing data from the L.B.D.Q. is to 
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be taken as being indicative of a trend toward such, a 

rating as was developed by the Kentucky Research. The 

information gained by the individual interview and obser

vation should tend to give further information on Number 

One and his self concept, 

III. Review of Tape—Recorded Interview 

Subject One was a very willing subject, very ver

bal in his responses and, because of this, made the long

est recording of all interviews (forty-five minutes in 

length). The following are his responses to key questions 

9, 10, 12, 13, 14-, and of of the questionnaire. 

Question 9 s In what area of school administration 

do you feel most competent? 

"Maybe two years ago I probably felt more secure 

in responding to this question. My aspirations tend to

ward curriculum development, but maybe I'm strongest in 

the guidance fmiction, in working with kids. We are in

secure people, we live in insecure times, and we need 

help.1 The parents emphasise conformity and have too high 

aspiration levels for their children. I am concerned with 

the new role of the elementary school which has to conform 

to the secondary school standards instead of elementary 

school standards. Everybody evaluates the school these 

days." 

"In what area would you like to be stronger?" 



"I'd have to say curriculum development to meet 

the needs of today's schools." 

Question 10: What you rate yourself as an ad

ministrator in the field of elementary school administra

tion? 

"I'd put myself somewhere in the fiftieth percen

tile, above or "below# I feel this in terms of my own 

goals and aspirations* I can't see where anybody could 

feel competent to such a degree where they, unless you are 

a manipulator or something, can be any better than that. 

Tou are concerned more about what the guy above you or be

low you is doing, instead of doing the job." 

Question 12: How do you think your colleagues 

would describe your administrative ability? 

"Well I don't know; it would be quite diverse. 

By and large I would assess it would be mixed. It would 

be some lack of communication if there was a divergence 

because sometimes I am uninformed. A principal is con

stantly bombarded by all the little kingdoms at the 

Central Office and you can't please them all. 

"The administrator stands alone; you have to make 

decisions alone. Teachers are sensitive people and often 

blame the principal for things that are beyond his con

trol. " 

Question 13: How do you think your teachers would 

describe your administrative behavior? 
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"They just don't understand the problems an ad

ministrator has and therefore to some degree cannot really 

evaluate what my "behavior is." 

Question 14: By and large do teachers in your 

school understand the "broad administrative problems of 

running the school? 

"No, as I didn't when I was in the classroom. The 

horizons are different; you think of the whole school—the 

whole district. The teachers need a principal; they just 

can't understand they need to have an interpreter. Prin

cipals are a threat; they (the teachers) don't see you as 

a friend." 

"A principal does not really get thanked for all 

the little things you do; they forget rapidly ahd in re— 

ality sire not thankful. They remember the negative things 

like a phone call from a parent and wonder if you sided 

with teacher or the parent." 

^ Question 15 s Do most of your staff ascribe to 

your philosophy of education? 

"Basically, yes, with tremendous reservations. 

I better not say yes; it's a tough question*11 

"No, teachers do not go along with my philoso

phy, but to my basic philosophy a hundred percent of the 

teachers would say yes. But there are many discrepancies 

even in this, especially in terms of the behavior of chil

dren. They don't feel I support them in the matter of 



control and discipline of children." 

"Do you back up the teacher "by expelling the 

children?" 

"It is difficult to communicate my philosophy— 

they haven't internalized it. They are not dedicated to 

the job. Late arriving and early leaving, X have com

plaints from the teaching staff." 

"I don't think it is possible to get the princi

pal's philosophy into the school.11 

Reading these questions and answers through for 

information beyond the self conception aspect, it is in

teresting to evaluate this set of answers from the two 

final factors of the Kentucky Study of Perceptual Accuracy 

and Speech. 

Perceptual Accuracy 

Type two, or -+ people are highly accurate in what 

they perceive. Type three, +- highly inaccurate. Type 

one, ++ are somewhat in between in perceptual accuracy as 

explained by Kentucky Research. From the information at 

hand and through personal observation that Subject One 

looks at, he describes his dilemmas and ambivalences ex

tremely well. From what the writer knows of this par

ticular school and Subject One himself, it would have to 

be said that there lies in Subject One's descriptions a 

great deal of perceptual accuracy. 
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Speech. 

One way in which, attitudes are communicated is by 

the speech a person uses. A ++ person uses few compari«s» 

sons; a -+ makes frequent comparisons involving himself; 

a +— person frequently compares other people# Subject One 

seems to give predominance to comparisons, teacher-

principal, parent—principal, elementary school—secondary 

school. From reading this interview, one can see that 

these frequent references are "I" centered. 

In concluding this case study which is brief and 

perhaps limited for many possible reasons, it is interest

ing to note a pattern of description that runs throughout. 

If indeed there is a tendency here to confirm a -+ rating 

for Subject One, it is done with the use of the data at 

hand. 

Sub.i ect Ho. One 

Ratings on Behavioral Factors 

(-+ rating) 

1. Perceptual Accuracy 

Subject One fits the description of being accurate 

in his perceptions. 

2. Behavior 

Subject One shows strong tendencies to be an indi

vidual as described by a -+ rating. His relationships with 

people indicate this. 

5. Attitudes 

A great deal of ambivalence is shown on this rat— 



ing. Subject One tends toward tlie low end of tlie scale 

which confirms a -+ rating, 

4-. Speech 

Subject One's conversation is predominated with, 

comparisons of himself and other people. This confirms 

a -+ rating. 

Details and organization 

Subject One is rated as a "detail" man. Ehis 

confirms a -+ rating. 
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Case Write-Up Subject Number Two 

I. General Description 

Subject Number Two is male, aged 51* and lias been 

a professional educator for a total of six years, three of 

which he served as a teacher on the elementary level and 

three years as an elementary principal. He had his first 

two years of administrative experience in another district 

and has, during this year, returned as principal in this 

school district. 

Number Two administers a school of 471 A.D.A. 

which has fourteen teachers in grades kindergarten through 

sixth. Number Two describes this school area as upper 

middle class, culturally privileged and sophisticated. 

The average income of the families this school serves is 

fifteen thousand dollars per year. Most of the fathers 

are either professionals, M.D."s, engineers, lawyers, or 

hold semi—professional well—paid managerial positions. 

Subject Two holds a bachelor's and a master's degree and 

considers himself to be a doctoral candidate at the local 

university. 

II. Clinical Information 

Subject Number Two has a +- rating on the I.A.V. 

This rating carries the implication that this subject has 

a high concept of self and a somewhat lower concept of 

others. The Kentucky Research would describe Number Two 
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as a person who accepts himself, but believes that other 

people are less accepting of themselves. Following the 

same procedure as in Case Study One, a sample of trait 

word resp&nses is offered below. 

Accurate: Subject Two considers himself accurate 

most of the time (highest rating); his colleagues are ac

curate a good deal of the time. 

Ambitious: Subject Two describes himself as being 

this way most of the time. His colleagues are half the time 

like this, but would like to be most of the time like this. 

He describes himself as liking to be this way most of the 

time. 

Democratic; Number Two feels that he and his col

leagues are democratic most of the time and he likes being 

this way most of the time; but they, he feels, are this way 

or feel this way only about half the time. 

Nervous: About half the time Number Two considers 

himself to be like this. His fellow elementary school ad

ministrators he feels are this way a good deal of the time. 

Competitive; Number Two describes himself as being 

competitive most of the time and most of the time he likes 

to be this way. He feels that his fellow principals are 

this way only about half the time and would like to be 

competitive most of the time. 

Further analysis of the I.A.Y. data reveals that 

he rated himself at a somewhat higher level in regard to 



79 

these additional trait words: annoying,, charming* help

ful, merry, and broad—minded. On this last mentioned 

trait word, he considered himself as being this way most 

of the time and liked being that way. The group he com

pared himself with he described as being this way only 

half the time and about half the time they liked being 

this way# 

The Leader Behavior Description Que st ionnair e 

Analysis of the L.D.B.Q. yields the following in

formation on Subject Number Two5 

This subject, like all others in this study, has 

been rated by five subordinates (teachers) and four super— 

ordinates (Central Office personnel). 

Overfall Ratings 

Initiating Structure 

Subordinate Eating 40.0 
Superordinate Eating 49.0 
forming Group 37*9 

Consideration 

The forming firoup mentioned above is from Halpin's study 
2 

of school administrators in Ohio. 

The scores from this study are averaged scores 

Subordinate Bating 
Superordinate Eating 
No ruling Group 

42.5 
52.0 
44.7 

^Halpin, on. cit.. p. 168. 
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from both the subordinate and superordinate group. Sub

ject Two's ratings are seen as close to norm from the 

teaching staff and significantly high from the aspect of 

the Central Office staff's perceptions of Subject Two's 

administrative behavior. 

Following the same pattern structure as in Case 

Study One, the following discussion will relate the re

sponses concerning Subject Two from the L.B.D.Q. as seen 

from the framework of the Kentucky Committee's Research 

Factors of Behavior. To repeat them, these are: 

1. Perceptual Accuracy 
2. Behavior 
3. Attitudes 
4-. Speech 
5. Details and organization 

Since the L.B.D.Q. does not relate itself to all five fac

tors, only factors 2, and 5 will be discussed in this 

section. Factors 1 and 4- will be analyzed in the analysis 

of the recorded interview. 

Factor 2: Behavior 

The predicted behavior for a +- person as that he 

acts in terms of his own preconceptions. His relation

ships with people are not as satisfactory as a ++ indivi

dual. 

In a response to Item 2 on the Ii.B.D.Q., "He makes 

his attitudes clear to the group," one teacher indicated 

that Subject Two did this occasionally. The remaining 
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four teaciiers felt that lie always made Ms attitudes clear 

to the group. All of Subject Two1 s superiors rated him as 

always making his attitudes clear. 

In a response to Item 6 on the L.B.D.Q. , "He is 

easy to understand," his teachers rated him in the fol

lowing manner: four teachers felt he was easy to under

stand often; one teacher felt he was this way only occa

sionally. Two superiors felt that he was easy to under

stand always. She remaining two felt he was this way 

often. 

The responses to the statement, "He acts like the 

real leader of the group," which is Item 5 on the L.B.D.Q. 

are as follows. Two teachers felt that he always acted 

this way, and three teachers1 perceptions of him were that 

he was often this way. His superiors gave him the top 

rating on this item. They felt he always acted like the 

real leader of the group. 

The above responses can be considered typical for 

Subject Number Two. His teachers and his superiors feel 

that he shows strong leader behavior. He has little dif

ficulty in showing those around him that he is a strong 

leader. Whether or not they like him to be this way is 

questionable; and, whether or not he has the best rela

tionships with people and is thus able to work more suc

cessfully with them issOLso questionable. 
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Factor 3* Attitudes 

Tiie predicted attitude of a +— person is that lie 

will have great difficulty in maintaining democratic at

titudes due to his insufficient respect for others. The 

L.B.D.Q. gives insight into Subject Number Two and his 

attitudes. 

Item 3 on the L.B.D.Q. assesses this question: 

"He finds time to listen to group members." Three teachers 

felt that he always found time to listen. The remaining 

two felt that he often did. Two of his superiors felt he 

always did, and two felt that often he was this way. 

Item 3 on the L.B.D.Q. is "He does little things 

that make it pleasant to be a member of the group." Sub

ject Two had a unanimous rating on Item 3* His teacher 

and superior group felt he often reacted this way. 

Item 2$: "He treats all group members as his 

equals." The teachers were more diverse in this area. One 

teacher rated him as seldom treating her as an equal. An

other teacher felt he was always this way. Three others 

felt he was often this way. The superior group perceived 

him in the following manner: one said seldom does he treat 

his teachers as equals, another said he occasionallv was 

this way, and the remaining two stated he was often this 

way. 

Item 38: "He gets group approval in important 

matters before going ahead." Teacher ratings were: one 
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teacher said always, one teacher said seldom* two teachers 

said occasionally* and one often. His superiors felt 

unanimously lie was often this way. 

There was some ambivalence in these reactions up 

and down the scale, but by and large, Subject Two was 

rated high for the most part in his democratic attitudes 

and in his administrative behavior. 

Factor Details and Organization 

According to the Kentucky Research, a +— person is 

unable to see the important details of the organization. 

The underlined word "important" is meant to imply dust 

that, important details, not tlie routine activities. The 

L.B.D.Q. delves into the subject's organizational behavior 

in what it describes as Iniatiating Factor. The following 

three statements are taken from the ratings on the Initiat

ing Factor as Subject Two's subordinates and superordinates 

perceive him. 

Item 17 s "He maintains definite standards of per

formance.11 The teachers on the staff of Number Two rated 

him in the following manner. One said he was always this 

way, two others said he was often this way, another said 

he was occasionallv this way, and yet another said he was 

seldom this way. The superordinate group said that he was 

always this way. 

Item 24-: "He encourages the use of uniform pro— 
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cedures.11 All of the teachers said that he often en

couraged uniform procedures. The superordinate group 

was evenly divided between often and seldom. 

Item 29: "He asks that group members follow 

standard rules and regulations." The reactions by the 

teaching group were as follows: one felt that he was 

always this way, another felt he was seldom this way, and 

the three remaining felt he was often this way. Again 

the superior group were evenly divided between always and 

seldom. 

A summary of the L.B.D.Q. analysis shows that 

Subject Two has strong leadership abilities and gets the 

job done, as perceived by this sample of his subordinate 

and superordinate group. His relationships with these 

people seem adequate or better. While some ambivalence 

is diown, it does not seem of such a serious nature that 

it hampers Number Two in his relationships with these 

people. 

III. Review of Tape-Recorded Interview 

Subject Two appeared on the surface to be willing 

to do a satisfactory job on this aspect of the study. He 

did complain at one time during the taped interview that 

he did not like the instrument spinning around in front of 

him. 

The following excerpts from the taped interview 
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are responses to questions 9, 10* 12, 15—15 which, are con

sidered to be of importance to this study. 

Question 9- In what area of school administration 

do you feel most competent? 

Number Two feels that he is the educational leader 

for the two thousand people who comprise his school area* 

He feels most competent in curriculum development, 

"but has concerns that much of this subject matter gets 

away from him. He feels he has to take time in doing 

other things in administration. These things that disturb 

him are the "plain junk things: firing a secretary, dir

ectives and counter-directives from the Central Office, 

bell system goes off, neurotic mothers who just have to 

talk, etc. etc.11 

"Insofar as you can free yourself from this junk 

can you do your job?" 

"There should be a set procedure for handling an 

irate parent." 

"I have high standards for myself and high stand

ards for the people who work for me. This migjit be my 

weakest area too—I get hurt too darn easily when people 

disappoint me, then I lash out. They often disappoint 

me. " 

Question 10: What would you rate yourself in the 

field of Elementary School Administration? 

"I've been lucky; I didn't have to teach in the 
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boondocks so I had a good experience when I went away to 

that other school district—down there I would have rated 

myself, X rated myself in the top I rate myself 

in the upper quartile. Of course I've only "been here such 

a short time I can't really say where I fit; ask me next 

year and I'll answer you better." 

"Guys take a job for a number of reasons, for the 

sheer unadulterated power of it—My Lord, I had that in the 

other school district. They looked up to me because I came 

from Stanford with a degree—you open your mouth and you're 

God. You could manipulate people if you wanted to." 

Question 12: How do you think your colleagues 

would describe your administrative ability? 

"Split thing—last year I was perceived as very 

high. This year I would be considered effective, but they 

don't really know me yet. My buddies would rate me high I 

think. People who perceive the role as X perceive it would 

rate me high. The other people are not angry at me, I 

don't think. They perceive their jobs differently and 

they don't have the same ideas. You align yourself with 

people who think as you do." 

Question 13: How do you think your teachers would 

describe your administrative ability? 

"As an over-all it would be something like this: 

with the old timers who are going their own way I have 

sense enough to leave them alone; with the middle group who 
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have not "been here long "but longer ttLan I—who are not set 

in their ways-—I call this my middle group. Then there 

are those that came new to the school this year; they 

would describe me as most effective. In the middle group 

there has been an increasing amount of my feeling of com

petence. I was a damn good teacher; maybe they know this 

and they would rate me high." 

Question 14: By and large do teachers in your 

school understand the broad administrative problems of 

running the school? 

"I think so; I think they do. I keep them well 

informed. They are aware if nothing else when they can't 

get in to see me; this is a real problem—-all those meet*** 

ings and hiring and firing secretaries and teachers take 

a great deal of time and they can*t see me when they need 

to. It's a big problem." 

Question 15: Do most of your staff ascribe to 

your philosophy of education? 

"No! Why? Because I didn't hire them, that's why. 

There is a group that does and a group that doesn't, about 

fifty-fifty, but they are learning. Some of them are 

learning the hard way." 

"It's very difficult for me to work with some 

people, like the pure scholastic in the philosophical 

sense of the word. I just have trouble with that kind. 

When I talked about learning a moment ago I meant that 
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they are learning my philosophy. That guy I am firing to

morrow certainly is learning it tlie hard way." 

The final two factors of tlie Kentucky Study are 

Perceptual Accuracy and Speech. Tlie following is a de

scription of Subject Number Two and how lie relates to 

these two factors. 

Perceptual Accuracy 

The Kentucky Besearch describes a +- person as 

being highly inaccurate in his perceptions, a -+ person 

as being highly accurate, and a ++ person as somewhere in 

between these two ratings. Subject Two is a +- person ac

cording to his I.A.V. ratings. From a review of his in

terview it seems obvious that Subject Two has fairly 

accurate perceptions. His teaching staff seems to per

ceive him as he does himself, a competent leader, self 

assured, and one with an ability to be the real leader of 

the group or at least one who gives that impression. His 

L.B.B.Q. ratings seem to bear this out to some degree as 

do the remarks Number Two made on his personal interview, 

such as, "I have high standards for myself and high stan

dards for those who work for me." 

Speech 

Speech is another way in which attitudes are 

communicated. A ++ person uses few comparisons, a -»+ 

person uses frequent comparisons involving himself, a +-
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person frequently compares other people* Subject Two 

certainly compares himself with other people especially 

those he has come in contact with in his past experience. 

His feeling of "they looked up to me "because I came from 

Stanford with a degree" is indicative of this kind of com*, 

parison. It is perhaps because of his comparatively recent 

arrival in the present district that he did not present him

self in this way in his present position. His ratings on 

the I.A.V. gave clear evidence of this type of comparison. 

Finally, it can be said that from the data as presented 

and analyzed, there is strong indication that Subject 

Number Two is a person that would fall into the category 

of +-, or put into words, a person who has an above-

average self concept and a below—average concept of others. 

Sub.iect No. Two 

Ratings on Behavioral Factors 
(+— rating) 

1. Perceptual Accuracy 

Subject Two has only fairly accurate perceptions 

and cannot be judged to differ from the rating in his 

category. 

2. Behavior 

Subject Two's relationships with people are con

sidered questionable. A great deal of ambivalence is 

shown. Confirmed rating. 

Attitudes 

Subject Two has ratings that tend to move up and 
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down the scale. Apparently his attitudes as perceived by 

others range from democratic to -undemocratic. Confirmed 

rating. 

4-. Speech 

Not confirmed. 

5. Details and Organization 

This facftor is confirmed though not with an over

whelming rating. 
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I, General Description 

Subject (Three is female, aged 41 and has been in 

the field of Education for twenty-one years. Fifteen of 

those years she was a classroom teacher mostly in the 

primary grades, two years she was supervisor of intern 

teachers in a cooperative program from the nearby Univer

sity, and for the past three years she has been a principal 

in this building# 

Subject Three*s school has 403 pupils and thirteen 

teachers# These classes are all self-contained classrooms. 

Subject Three describes her school as serving a lower 

middle class group which has an average income of approxi

mately six thousand dollars per year* Her patrons earn 

their living as part of the skilled labor market, teaching, 

and so forth. Approximately fifteen to twenty percent of 

the mothers work. This is a radical change from five or 

six years ago when seventy to eighty percent were working 

mothers. Most of the housing in this area is rental 

property. 

Subject Three holds a B.S. in Education and a 

Master (s Degree in Administration. She is not aspiring 

to a doctoral degree, but now that she has completed her 

master*s program, "would like to take things that would 

help me in my job." 



II. Clinical Information 

Subject Three is a ++ person according to her 

rating on the Index of Adjustment and Values. In the 

parlance of this instrument, Subject Three has an above-

average self acceptance score and has an above—average 

score on the "others" column of this test. Put in an

other way, individuals who have this kind of rating, ac

cept their own worth and believe that other people are 

equally or more accepting of their own worth. 

An analysis of her trait word ratings seems to 

bear this out. A sample of these trait words and her 

ratings are as follows: 

Competent; Subject Three gives herself and her 

colleagues top ratings on this word. According to this 

test she feels she is competent most of the time; she 

likes being this way most of the time, and this is iden

tical with her fellow principal rating. 

Dependable: Subject Three again rates both her

self and her colleagues at the highest level. 

Successful: Identical rating—high. 

Efficient: Identical rating-whigh. 

Confident: Subject Three rates herself as being 

this way a good deal of the time. She gives her col

leagues a higher rating, and says that they are confident 

most of the time. 

Nervous: Subject Three declares that she is 
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seldom this way and her fellow elementary school adminis-* 

trators are seldom tills way——a high rating. 

Throughout the test, Subject Three gave con

sistently high ratings to "both herself and her fellow 

principals. In the over-all data, Subject Three gave 

slightly higher total ratings to her colleagues, but not 

significantly so. Her discrepancy scores were extremely 

low which indicates, at least from this test, that Subject 

Three feels that her "real self" is little different from 

her "ideal self" and, by the same token, her colleagues, 

she thought, had the same feelings. Remembering that the 

lower discrepancy score is best, it is interesting to note 

that Subject Three's self discrepancy score was ten and 

her "others" was six. This was the lowest discrepancy 

score by any of the ten subjects in the study. 

III. Keview of (Tape—Recorded Interview 

Subject Three seemed at ease in the recorded in

terview. She was not hesitant in her verbal responses and 

took the most difficult questions with quiet humor. The 

following are her responses to the questions held to be 

important. 

Question 9: In what area of school administration 

do you feel most competent? 

"Guidance and Curriculum Development are two areas 

I like to think I am most excited about and feel the 
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strongest in. I'd like to have more time to work on both 

of these areas. I'm not always able to help teachers in 

these areas. I don't know enough to help them in guidance 

with individual children. I'd like to know more." 

Question 10: What would you rate yourself as an 

administrator in the elementary field of Education? 

"I have a very good feeling about the job I am 

doing; I think my staff really support me. I certainly 

support them. I have the best staff in town." 

"I think I am in the upper 25% of the field. 

There are many ways I could improve; I've learned a great 

deal while being a supervisor because I learned from the 

strengths and things I wanted to avoid in other principals. 

Each of us is different, but I learned a great deal just 

by observation." 

Question 12: How do you think your colleagues 

would describe your administrative ability? 

"They would probably rate me higher than I deserve 

to be rated. I think that most of them have a great deal 

of respect for me. I am honest in my opinion when I say 

this. I think it is more than just a personal regard for 

me. I judge this by the people who call me and the com^ 

mittees that I am asked to be on. I think they respect 

me. I just love this job; I get to follow through on 

many jobs I could not as a supervisor. I get personal 

satisfaction from accomplishing these things. This way I 
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can work closer with, teachers and get closer to them. 

Establishing rapport with teachers is quite important. 

Women principals in this district are much more consci

entious than the men principals; they have to be« They 

have more empathy than men, I believe. Women feel more 

strongly about their job. Women have to prove them

selves. " 

"Teachers tell me they like to work for me." 

Question 13 s How do you think your teachers 

would describe your administrative ability? 

"I think they are fairly satisfied and that I am 

supportive of them. I think they feel I am democratic; I 

try to be. It's not always easy when the Central Office 

gives edicts that have to be carried through. I tell the 

faculty that they must do it, but in the framework of our 

school." 

Question 14: By and large do the teachers in your 

school understand the broad administrative problems of 

running the school? 

"For the most part they do, I believe. I try to 

keep them informed, but not overburden them. If there are 

vast changes coming I try to break ike news slowly on a 

rather permissive basis, like placing pertinent materials 

in the teachers1 room to let them look at them in an un

required manner. I try to tell them what goes on in the 

best way I know how. This is in a planned, but informal 
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way." 

Question 15: Do most of your staff ascribe to 

your philosophy of education? 

"Most of them-—some of them who did not when they 

came, do now; in many small ways they show this. I do not 

"believe there is any difference in philosophy in dealing 

with the individual student. I think all of us "belong to 

the child-centered school of thought." 

"Our philosophy is pretty much the same; our 

techniques may not be the same, but as long as the goals 

are the same, this is the important thing. We can*t all 

work the same way." 

"There may be some changes coming with the new ad

ministration, but I can't see where we can't adjust to 

whatever comes and stay within the framework of what we 

think is right." 

Leader Behavior Description Question-nan -pa 

As all others in this study, this subject was 

evaluated on this instrument by five teachers in a sub

ordinate group and by four superordinates from the Central 

Office of the school district where Subject (Three is em

ployed. 

Over-all Ratings 
Initiating Structure 

Subordinate Eating 40. 5 
Superordinate Rating 42. 3 
Norming Group 37.9 
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Consideration 

Subordinate Eating 41.4 
Superordinate Eating 48.7 
Norming Group 44.7 

The Norming Group as is indicated above, is Halpin's 
3 research study on school administrators in Ohio. 

The scores indicated are averaged scores of "both 

the subordinate and superordinate groups. 

Subject Three is consistently over norm in 

Initiating Factor and not significantly low in her ratings 

by her subordinates on the Consideration Factor. She can 

be described as being close to the Norming Group in all 

factors except in the opinion of her superiors who give a 

fairly high rating in Consideration. This is a deviation 

from the norm of the study. Subject Three is the only 

individual to be rated high on this factor by the super

ordinate group. 

In order to relate some of the responses of the 

L.B.D.Q. to this study's frame of reference, the following 

discussion of selected items from the L.B.D.Q. are pre-» 

sented within the framework of the five factors of the 

Kentucky Study. These factors ares 

1. Perceptual Accuracy 
2. Behavior 
3. Attitudes 
4. Speech 
5» Details and Organization 

^Halpin, op. cit., p. 168. 
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It should "be repeated tliat the L.B.D.Q. does not lend it

self as an interpreter of all five factors. Tlie following 

are factors that seem to lend themselves to interpreta

tion. 

Factor 2: Behavior 

The predicted "behavior for a ++ person on this 

factor is that he would "behave in response to the situa

tion as it is perceived. Of the three types, ++ indivi

duals would have the best relationships with people. 

In a response to Item 2 on the L.B.D.Q., "He makes 

his attitude clear to the group," the following are the 

ways that Subject Three *s teachers and superior group de

scribed her. Both groups gave consistently high ratings. 

Three teachers felt that she always was this way; the two 

remaining teachers felt she was often this way. The 

superior group felt that she was often this way (three 

ratings), and one felt that she was always this way. 

Item 6: "He is easy to understand." The teaching 

group felt that Subject Three was this way always (four 

ratings); one teacher felt that she was this way often. 

The superordinate group gave her a unanimous vote of being 

this way always. 

Item 5* "He acts like the real leader of the 

group" was responded to in the following manner. Pour 

teachers felt that she always acted as the real leader, 



and one teacher felt she was often this way. The super— 

ordinate group was evenly divided "between always and 

often. 

The above are to be considered as typical re

sponses to statements dealing with Subject Number Three1 s 

administrative behavior. The subordinates rate her be

havior rather favorably and the superordinates only a 

little less so. The result of this analysis is that 

Subject Three has the type of behavior that is conducive 

to adequate relationships with people. 

Factor 5 s Attitudes 

The predicted attitude of a ++ person is that he 

will have a democratic attitude which stems from his be

lief in the worth of other people. 

Item 8: "He finds time to listen to group mem

bers." The teacher group felt that she did have time to 

listen. Three members gave her a rating of always«, and 

two members gave her a rating of often. The superior 

group agreed with this rating. Three gave her a rating 

always and one a rating of being often this way. 

Item 5s "He does little things to make it 

pleasant to be a member of the group." The teacher group 

was unanimous in its feeling that she was often this way. 

The superordinate group was evenly divided between the 

ratings of always and often. 
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Item lis "He speaks in a manner not to he ques

tioned." Here again Subject Three received favorable 

ratings. Four teachers felt that she was seldom this way, 

and one felt she was occasionally this way. The superior 

group felt that she was occasionally this way (three 

ratings), and one felt that Subject Three was seldom this 

way. 

These series of ratings should be construed as 

rather high ratings and that Subject Three has democratic 

attitudes in her workings with other people. This per

ception is also borne out in her interview when she ex

pressed herself as feeling that people would judge her 

as being democratic. 

Factor 5• Details and Organization 

In the Kentucky description a ++ person is able 

to perceive important details and organize them into 

meaningful plans. Subject Three is rated as a ++ person. 

The following excerpts are the ways Subject Three has been 

rated in this area. 

Item 17• "He maintains definite standards of 

performance." All of the ratings by both the teacher 

group and superior group rate Subject Three high on this 

factor. Of the total of nine possible ratings, seven 

people rated her as being this way often: the remaining 

two rated her as being this way always. 
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Item 24-: "He encourages the use of uniform pro

cedures*" Here Subject Three received diverse ratings. 

The teacher group rated her as "being this way often Ctwo 

ratings), as being this way occasionally (two ratings) , 

and one felt she was seldom this way. The superior group 

gave four different ratings of always« often, seldom and 

occasion** T y-

Item 29i "He asks that group members follow 

standard rules and regulations." Four of Subject Three's 

teachers felt that she always acted in this manner; the 

remaining teacher felt that she often did. The Central 

Office group aligned themselves very similarly: three 

rated her as being this way always, and one said she was 

this way occasionally. 

More than any other of the subjects studied, 

Subject Three shows a consistency of ratings of both the 

superordinate and subordinate groups. Subject Three is 

rated consistently high and favorably by the super— 

ordinates, a pattern which is different from that of the 

other subjects. 

The final two factors of the Kentucky Study are-1 

Perceptual Accuracy and Speech. The following is a de

scription of Subject Three on these two factors. 

t 
Perceptual Accuracy 

The Kentucky Research describes a ++ person as 
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being somewhere in between tlieir description of a -+ 

person who is described as being highly accurate in what 

he perceives, and a +- person who is said to be highly 

inaccurate. 

Subject Three is rated as a ++ person and strongly 

so, yet she seems to have fairly accurate perceptions about 

herself and her fellow workers. Unhesitatingly, she felt 

that she would be rated high by her staff and this fact was 

borne out by her L.B.D.Q. ratings. The perceptions Subject 

Three has about her democratic attitudes certainly are com

municated to her staff, and Subject Three perceives them 

accurately. 
I 

Speech 

Speech is another way in which attitudes are com

municated. A ++ person uses few comparisons, a -*+ person 

makes frequent comparisons, and a +- person frequently 

compares other people. Subject Three is a ++ individual 

and in reality made few comparisons during the course of 

her interview. The one area where she seemed to make 

comparisons was in the general area of men vs. women 

principals. She seemed to have given this some deep 

thought and had her arguments well aligned on the women 

side® These comparisons were not negative in tone, but 

rather like an exposition of facts as she saw them. Other

wise, throughout the interview session Subject Three made 
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few comparisons* In actuality slie used a reverse tech— 

nique; she said slie learned from others rather than com

paring herself with others. 

Subject Three is a ++ individual throughout her 

study. She displays all the attributes of this type of 

behavior. 

Sub.iect No. Three 

Eatings on Behavioral Factors 

(++ rating) 

1. Perceptual Accuracy 

Subject Three has accurate ratings to some extent. 

Some of her perceptions did not align themselves with 

L.B.D.Q. ratings. Factor confirmed. 

2. Behavior 

Subject Three's ratings gave her a confirmed 

rating on this factor. 

3- Attitudes 

High democratic ratings were given Subject Three 

throughout. Factor confirmed. 

4-. Speech 

Factor confirmed. Subject Three makes few 

comparisons. 

5. Details and Organization 

This factor is confirmed to a high degree. 
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Case Write-Up Subject Number Four 

I. General. Information 

Subject Four is male and is sixty years old. He 

lias had varied careers centered around educational activ

ities. He lias had sixteen years of public school adminis

tration, five years of it in his present building. He has 

had eleven years of teaching experience, most of which was 

in the present school district. He holds a bachelor^ 

degree and a master*s degree and is certificated to ad

minister elementary schools in the state. 

Subject Four's school has 460 A.D.A. and thirteen 

teachers in a kindergarten through sixth grade organiza

tion. There are no special classes in his school and each 

room is self-contained except for an experiment in dual 

teaching where two teachers are assigned to one group of 

children for some part of the school day. 

Subject Four describes his school community1 s 

socio-economic structure as somewhat high if compared to 

the nation, but in about the middle range for this sub

urban community. He estimates the fathers* income as 

about twelve thousand dollars per year and describes them 

as being in the managerial bracket in employment. 

Subject Four is principal of one of the older 

schools which continues with a fine reputation of being 

one of the best schools in town. 
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II. Clinical Information 

Subject Four's ratings on the I.A.V. make "him a 

++ subject* However, if he made three points less on the 

self scale, he would be a subject. His "others" scale 

is high; thus he can very well be adjudged as having a low 

self concept in relation to his "others" scale. His ver

bal response to the examiner was, "I find myself rating 

those other people as being so much better than I am. It 

disturbs me." 

A review of the trait words seems to bear out this 

feeling. The following are examples of this attitude: 

Efficients Subject Pour feels that about half the 

time he is like this, and that most of the time he would 

like to be efficient. His colleagues on the other hand 

are efficient a good deal of the time. 

Friendly; Subject Four, according to his rating, 

is like this a good deal of the time. His fellow principals 

are like this most of the time. 

Intellectual: Only occasionally does Subject Four 

feel that he is this way. His colleagues are this way 

most of the time. 

Mature: About half the time he feels mature, while 

on the other hand he judges his fellow elementary princi

pals to be this way most of the time. 

Logical: Subject four gives the same rating as 

just mentioned above to both himself and the other principals. 
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Subject Pour gives lower ratings to himself and 

3iig3ier ones to his fellow workers in the following trait 

words: acceptable. alert, democratic, normal, "poised. 

reasonable, sincere * stable, useful. worthy, bro ad-minded. 

and businesslike. 

further analysis of the I.A.V. reveals the fol

lowing data. Subject Four has a high discrepancy score 

(4-9) between his feelings of what his "real self" is and 

what he considers his "ideal self" should be. His dis

crepancy score (19) on the "others" scale is not signifi

cantly high and thus shows that he feels his colleagues 

are not like him in this matter. According to Bills, who 

constructed this scale, this wide discrepancy between 

"self" and "others" concepts causes much anxiety and dis

satisfaction in an individual. 

Leader Behavior Description Questionnaire 

This subject was evaluated by five teachers in a 

subordinate group and by four superordinates from the 

Central Office of the school district where Subject Pour 

is employed. 

Over-all Ratings 
Initiating Structure 

Subordinate Hating 37.4-
Superordinate Hating 37.0 
forming Group 37.9 
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Consideration 

Subordinate Eating 42. 3 
Superordinate Rating 43*0 
Norming Group 44* 7 

The Norming Group as is indicated above is from Halpin's 
4 

research on school administrators in Ohio* 

The scores indicated are averaged scores of "both 

the subordinate and superordinate groups* 

Subject Four's ratings are clustered aroind the 

Norming Group figures, especially on the Initiating 

Structure* On the Consideration he can be considered to 

be at least in the normal range* Further, it can be as

sumed from these ratings that Subject Four,on the average, 

works well with people and gets his job done* To further 

this discussion on Number Four it is necessary to relate 

some of the responses of the L*B*D.Q* to this study's 

frame of reference* The following discussion of selected 

items from the I»*B*D.Q. is presented within the framework 

of the five factors of the Kentucky Research* These fac

tors are: 

1* Perceptual Accuracy 
2* Behavior 
3* Attitudes 
4* Speech 
5* Details and Organization 

It should be repeated that the L*B*D*Q* does not lend it

self as an interpreter of all five factors* The following 

^alpin, op* cit*, p* 168* 
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are factors that seem to lend themselves to interpreta

tion. 

Factor 2: Behavior 

The predicted "behavior for a ++ person on this 

factor is that he would behave in response to the situa

tion as it is perceived. Of the three types, ++ indivi

duals would have the best relationships with people. 

In a response to Item 2 on the L.B.D.Q. , "He makes 

his attitude clear to the group," the following are the 

ways Subject Four's teacher and superior groups responded. 

The entire group of raters gave Subject Four high ratings 

in this area. His teachers felt that he was this way 

often (three ratings). Two teachers felt he was this way 

always. The superordinate group was also divided between 

these two ratings: two ratings of always and two ratings 

of often. 

Item 6: "He is easy to understand." Subject Four 

received rather divergent ratings on this item# His teacher 

group ranged from one rating describing him as always being 

this way, to two ratings of being often this way; one 

rating of being occasionally this way, and one rating of 

being seldom easy to understand. The superior group felt 

that he was this way always (two ratings) , one felt that 

he was this way often, and the other felt he was this way 

occasionally. 



109 

^ Item 23: "He treats all group members as his 

equals." The teacher group felt that he treated them as 

equals in the following manner: two felt he was this way 

often, two felt he was this way occasionallv. and one felt 

116 seldom was this way. Three of the superordinate group 

felt he was this way often; the remaining person felt he 

was this way seldom. 

Item lis "He speaks in a manner not to be ques

tioned." The teaching staff gave four ratings of de

scribing this subject as being this way often. One staff 

member felt he was occasionallv this way. One of the 

superior group felt he always spoke in this mariner; the 

others felt he was often this way. 

Subject Four was rated rather stringently by both 

groups in the matter of democratic attitude. Both groups 

tended to be critical of Subject Pour in this particular 

sequence of behavioral statements. 

Factor 5s Details and Organization 

In the Kentucky description a ++ person is able 

to perceive important details and organize them into 

meaningful plans. A _+ person feels safer when he con

centrates his attention on concrete details of the 

organization. 

The following excerpts from the L.B.D.Q. are the 

ways others perceive Subject Four to be in this matter 
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of details and organization. Subject Four verbalizes that 

his strong point is in tliis area. 

Item 17s "He maintains definite standards of per

formance." The teaching staff of Number Four feels that 

lie does maintain definite standards. They gave him three 

ratings of often being this way, and two ratings of always 

being this way. The superordinate group unanimously said 

he was this way often. 

Item 24: "He encourages the use of uniform pro

cedures." The subordinate group were diverse on this 

item. Three teachers felt that he was only occasionally 

this way, one teacher felt he was often this way, and 

another felt he was always this way. The superordinate 

group rated him in the following manner. Three felt he 

was often this way; the remaining rater felt he was 

always this way. 

Item 29: "He asks that group members follow 

standard rules and regulations." Four teachers felt that 

he was this way often, and one teacher felt that he was 

always this way. The Central Office group gave him three 

ratings of always. and one felt he was often this way. 

By and large Subject Four can be considered to 

place emphasis on detail and organization, at least this 

is the perception of this group of raters. This conforms 

well to the personal perception of Number Four who feels 

this is one of his strong factors. 
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The final two factors of the Kentucky Study are 

Perceptual Accuracy and Speech* The following is a de

scription of Number Four on these two factors. 

Perceptual Accuracy 

The Kentucky Study describes a ++ person as being 

somewhere in between their description of a —+ person who 

is described as being highly accurate in what he perceives, 

and a +•* person who is highly inaccurate* Subject Four is 

a ++ person according to his I.A.V. rating. However, he 

has tendencies toward having a low self concept. Number 

Four sometimes appears to have poor perceptions in the 

matter of relationships with teachers. In his interview 
/ 

he expressed the fact he had requested a transfer because 

of the animosity of the teachers. The L.B.D.Q. ratings 

certainly do not bear the feeling out. His perceptions 

were accurate when he perceived that his strong area was 

detail and organization. This was not the case in the 

other individuals who have been described in this study. 

His perception that he can't hold his own in curriculum 

discussions is not accurate to any degree. His super*-

ordinates on the Ii.B.D.Q. rate him as being competent, as 

does the teacher group. 

Speech 

Speech is another way in which attitudes are com-* 

municated. A ++ person uses few comparisons, a person 
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rated as -+ makes frequent comparisons, and a —+ person 

frequently compares other people. Subject Pour is a ++ 

individual, "but with strong leanings toward being a —+• 

This strong leaning did not seem to be borne out too 

vividly in the interview session. Subject Four, even 

when the opportunity arose, did not resort to comparisons. 

Most of his remarks about others were positive in nature. 

Perhaps this is due to his high concept of others. 

Subject Four is a ++ individual. His pattern of 

operation tends rather closely to this rating. The large 

discrepancy score on the I.A.V. is sometimes borne out in 

his expressed feelings of his inadequacy with both his 

peer group and his teaching staff. However, the over-all 

rating still stands and Subject Four remains a ++ person. 

III. Review of Tape-Recorded Interview 

Subject Four was a quite willing subject and was 

ready with responses when asked. He did not seem threat

ened by any of the questions nor the presence of the tape 

recorder used in the interview session. 

Question 9i In what area of school administration 

do you feel most competent? 

"I feel I am most competent in obtaining materials 

and getting things done for teachers. I am much better at 

helping teachers obtain things to teach with, than in help

ing them with classroom problems. I overemphasize the 
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physical administration of a building. I feel my role as 

an administrator is one of executor of central staff cur

riculum development, and X feel I don't have to be crea

tive in curriculum matters. I can do these other things 

that interest me most and that is mating facilities for 

the teachers to do a good job—sort of the fuddy-duddy 

jobs that mate teaching easy. I feel a little guilty 

when I get into a central staff meeting and they begin to 

talk curriculum; X feel that I can*t hold my own with 

them.11 

Question 10: What would you rate yourself in the 

field of Elementary School Administration? 

"That is a difficult question to answer; I have 

the inner feeling that parents are quite satisfied. I 

base this on the lack of complaints. They express them

selves favorably. I believe I am in the upper half. My 

chief administrators rate me as a very satisfactory prin

cipal. I feel I am in rapport with the Central Office and 

they like me. I feel I am a successful principal." 

Qjiestion 12: How do you think your colleagues 

would describe your administrative ability? 

"That too is a difficult question. Here again I 

have guilt feelings about the self image——the age range 

as represented in the group is so great; I know that I 

did not have a wholesome attitude toward older people, and 

I think that is the way some feel. Older people sometimes 
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represent a "block to what they want to do. I think that 

I am regarded with a fair degree of respect. They call me 

the dean, but I have a feeling that I cut off the free 

discussion sometimes. They make me feel comfortable— 

at ease to express myself. They don't hesitate to dis

agree with me and that's a guide line to the rapport that 

I have with them." 

Question 13 s How do you think your teachers would 

describe your administrative ability? 

"I think that varies—I replaced a very beloved 

principal and it's taken a long time to get to them. It 

has improved as they learned to know me. I've never felt 

comfortable really. I asked the superintendent for a 

transfer because I didn't feel I was making the grade; 

the animosity was high. In part I've come to understand 

them and they me. I've learned not to worry about some 

things. I know that I raust deal not in black and white, 

but in gray areas, but I get terrific guilt feelings that 

I let it all turn gray." 

Question 14: By and large do teachers in your 

school understand the broad administrative problems of 

running the school? 

"I wish that more of them had this understanding 

and I think it is the fault of the administrator that 

they don't have." 

Question 15: Do most of your staff ascribe to 
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your philosophy of education? 

"I think in execution and practice they string 

along.with me—all of them string along* I'd say about 

as well as can "be expected. All teachers can't go along 

with any administrative plan." 

Sub.i ect No, Four 

Eatings on Behavioral Factors 

C++ rating) 

1. Perceptual Accuracy 

Subject Four confirms this factor. 

2. Behavior 

Despite Subject Four's feelings to the contrary, 

his ratings still confirm this rating. 

3. Attitudes 

Despite stringent ratings in some cases, his 

overall rating still confirms this factor. 

4. Speech. 

Not confirmed. 

5. Details and Organization 

Subject Four rates himself high here as do his 

teachers. 3?he details Subject Four refers to in his case 

are important details. Factor confirmed. 
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Case Write-Up Subject Number Five 

I, General Description 

Subject Number Five is thirty-eight years old,is 

now in his eleventh year of elementary school administra

tion; all of it "being in this same school district. His 

teaching experience was of two years duration in the upper 

elementary grades. As part of his professional training 

he is a holder of a B.S. degree in Psychology and an M.A. 

in Education. 

Subject Five's school has fourteen teachers and 

425 youngsters in attendance in a semi-departmentalized, 

semi-team-teaching organization that is being experimented 

with during this year. 

Socio—economically speaking Number 3?ive describes 

his school as being in the lower half of this community. 

The houses sell from ten to fifteen thousand dollars and 

the average salary of the parents is somewhere in the 

eight to ten thousand dollar bracket. According to Number 

Five the fathers are "on their way up" the socio-economic 

ladder. An interesting fact stated by Number Five is that 

these families often move from the modest priced homes to 

higher priced homes in an upper middle class area without 

passing through the middle step. The family structure 

according to Number Five is very stable, few mothers work 

and the school has little or no severe discipline problems. 
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II* Clinical Information 

Subject Number Five lias a +— rating on the I.A. V. 

which would describe him according to this test data as a 

person who accepts himself and believes that other people 

are less accepting of themselves. Put in another way he 

has a high self concept and a somewhat lower f efeling about 

others. 

The following are trait words as used in the 

I.A.V. which tend to bear out this description: 

Competent: Subject Five considers himself com

petent most of the time; to the people he considers his 

peer group he gives a somewhat lower rating, a good deal 

of the time he feels they are competent. 

Dependable: Subject Five again feels the same way 

about himself and the others in his group. 

Fearful: Number Five describes himself as being 

occasionally fearful; his colleagues he believes are fear

ful about half the time. 

Logical: Number Five gives himself the highest 

rating possible on this trait word; to his peer group he 

gives a somewhat lower rating. 

Purposeful: He gives his peer group a lower rating 

than himself. He feels, according to this rating scale, he 

is more purposeful than his peers. 

Other trait words that continue this trend are: he 

feels that his peer groups are more f ault—f •* nfH n<y than he 
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is, that they are more competitive than lie is, that he is 

more "businesslike than they sire, that he is more stable 

than they are, that they are more sarcastic than he is, 

that he is more responsible than they are, and that they 

are more arm oving than he is. Above is a sample of the 

lower ratings Number Five has given his peer group* 

Looking for further information than the I.A.V. 

purports to render on Number Five, the following is 

offered. Number Five has a high self concept report as 

is indicated by his scores. An interesting factor is the 

high discrepancy scores he registers for both himself and 

his peer group (36-self) (53-others); this figure shows a 

high degree of dissatisfaction with he way he perceives 

himself and the ideal self he would like to be. Accord-* 

ing to Number Five his peer group has the same problem, 

but to a greater degree. This reflects his thinking about 

other people. Remembering that zero is the perfect dis

crepancy score, he indicates that on this test his col

leagues show a great deal of difference between what they 

are and what they would like to be. 

Leader Behavior Description Questiorvng-i -r»<=> 

As all others in this study, this subject was 

evaluated on this instrument by five teachers in a subor

dinate group and by four superordinates from the Central 

Office of the school district where Subject Five is 
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employed. 
Over-all Ratings 

Initiating Structure 

Subordinate Rating 43-2 
Superordinate Rating 47 «0 
forming Group 57-9 

Consideration 

Subordinate Rating 41. 3 
Superordinate Rating 38*0 
Norming Group 44. 7 

The Norming Group as is indicated above is from Halpin1 s 
5 research study of school administrators in Ohio# The 

scores indicated are averaged scores of both the subor

dinate and superordinate groups. 

It is apparent from the above data that other 

individuals view Subject Five as an individual with high 

Initiating Structure. The Central Office gives Number 

Five a very high rating on this factor and lower rating 

on Consideration, as does the teaching group. 

In order to relate some of the responses of the 

L.B.D.Q. to this study's frame of reference, the fol

lowing discussion of selected items from the L.B.D.Q. are 

presented within the framework of the five factors of the 

Kentucky Study. These factors are: 

1. Perceptual Accuracy 
2. Behavior 
3* Attitudes 
4. Speech 
5# Details and Organization 

^Halpin, on. cit.. p.! 168. 
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It should "be repeated that the L.B.D.Q. does not lend 

itself as an interpreter of all five factors. The fol

lowing are factors that seem to lend themselves to this 

interpretation. 

Factor 2: Behavior 

The predicted behavior for a +— person is that he 

acts in terms of his own preconceptions. His relation

ships with people are not as satisfactory as a ++ indi-. 

vidual. 

In a response to Item 2 on the L.B.D.Q., "He makes 

his attitude clear to the group," the following are the 

ways Subject's Five*s teachers and superiors described 

him. Four teachers felt that he always made himself clear; 

the fifth member of the group felt he was occasionally this 

way. The Central Office group felt this way: two gave 

ratings of always, one gave a rating of often and the other 

felt Uumber Five was this way occasionally. 

Item 6: "He is easy to understand." The ratings 

for this item for Subject Number Five are as follows: two 

teachers felt he was always easy to understand, one teacher 

felt he was often this way and two teachers felt that he 

was occasionally easy to understand. The superior group 

felt he was easy to understand often (two ratings); one 

rated him as always this way and another rated vh™ as 

seldom being easy to understand. 
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Item 5: "He acts like the real leader of ttLe 

group." Subject Five is perceived in the following manner 

by his teaching group. Three teachers felt that he always 

acted this way and two teachers felt that often he acted 

as the real leader of the group. The Central Office group 

viewed him in this manner. Two felt that he was always 

this way, one felt he was often this way and one felt he 

was seldom this way. 

The above are to be considered as typical responses 

to statements dealing with Subject Five's administrative 

behavior. Both groups tend to rate him high on this factor 

for the most part. One individual rated him consistently 

low. There is some question of Subject's human relation

ships as they are evaluated in this area. 

Factor 5* Attitudes 

The predicted attitude of a +— person is that he 

will have great difficulty in maintaining democratic 

attitudes due to his insufficient respect for others. 

Item 8: "He finds time to listen to group mem— 

bers." Three teachers felt that Subject Five often had 

time to listen, one teacher felt he was always this way 

and still another one felt he was occasionally this way. 

The superior group was evenly divided between often and 

o ccasionally . 

Item 3* "He does little things to make it pleasant 



122 

to be a member of the group#" Two teachers felt that 

Subject Five always acted in this manner. The remaining 

three felt he did little things to make it pleasant often, 

(The superordinate group felt unanimously that Subject. Five 

acted in this manner only occasionally. 

Item 11: "He speaks in a manner not to be ques

tioned." Two teachers felt he often spoke this way, two 

teachers felt he seldom spoke this way and one teacher 

felt he was only occasionally this way. The superordinate 

group gave Number Five the following ratings. One indi

vidual felt he always spoke this way, one felt he often 

spoke this way, another felt he was occasionally this way 

and one felt he was seldom this way. 

It is quite apparent there is some diversity on 

these ratings. However, the teachers do not rate Subject 

Five low in his democratic attitudes. The superordinate 

group tend toward low ratings, however. 

Eactor Details and Organization 

According to the Kentucky description a ++ person 

is able to perceive important details and organize them 

into meaningful plans and a +- person is unable to per

ceive important details. Subject Five has a rating as a 

+- person on the I.A.V. The following are the ways Sub

ject Five is described. 

Item 17: "He maintains definite standards of 
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performance." Out of nine possible ratings Subject Five 

received six ratings that lie always maintained definite 

standards of performance. The remaining three rated him 

as being often this way. Broken down further, the teachers 

gave him three ratings of always and two ratings of often. 

The superordinate group rated him as being always this way 

(three ratings) , and one often. 

Item 24s "He encourages use of uniform proce

dures." The teacher group perceived Subject Five in the 

following manner. Two teachers felt he always encouraged 

•uniform procedures and the remaining three felt he was this 

way often. The Central Office group felt he was always 

this way (three ratings) and the remaining individual felt 

he was often this way. 

Item 29s "He asks that group members follow stan

dard rules and regulations." Each individual on the 

teaching staff of Subject Five felt that he always acted 

this way. The superordinate group was evenly divided in 

their ratings between always and often. 

As one can see, Subject Five is consistently rated 

high on these items. He is high in getting the job done. 

His teachers perceive this as does the Central Office 

staff. The question still remains—what kind of human 

relationships does Subject Five have? The oral interview 

offers insight into this important segment of this case 

study. 



124 

III. Review of Tape-Recorded Interview 

Subject Five was at ease during this interview. 

This interview was one of the longer ones due to the fact 

that each question was expanded rather fully. The inter

viewer did not attempt to shorten the length of the re

sponse. A candid view of the interviewer is that Subject 

Five enjoyed this session thoroughly. 

Question 9s In. what area of school administration 

do you feel most competent? 

"I think: my greatest interest is in personnel. 

Good people make a good educational program. My concept 

of good people is that I sense if they are good people. 

I sense that they want to work with me. Secondly, I want 

open-minded people who are willing to grow. The third 

thing I am looking for is achievement—somebody that has 

done something, is doing something and wants to do some

thing. I want to see successful college careers—good 

grades are helpful. I feel I have been quite successful 

in my personnel procedures, my teachers are all this way." 

"What area do you feel you would like to be 

stronger?" 

"I think the area that is the weakest for all 

people and that is public relations and human relations. 

I feel that I am weakest in this area. I can't deal with 

the public in getting my message over to them. I can't 

tell them what Number Five really is, what these teachers 
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are really like and what this school is and our program 

really is. I feel a frustration about selling our pro

gram. X feel that there are some people in our district 

that can do this, "but most can't# Even those who have 

been principals for twenty years are not successful," 

Question 10: What would you rate yourself in the 

field of Elementary School Administration? 

"If you don't have an objective opinion about your

self you are not going to get anywhere. People in our 

society think that you have to be sort of humble, that if 

you are a strong person you rate yourself down and if you 

are weak you rate yourself up. If you want me to give an 

honest answer, I feel I am in the upper twenty—five per

cent. I made up my mind a long time ago I was going to be 

a top-flight administrator. I relate well to most people. 

Unfortunately I suppose people never look on me as an in

different person; they either like me a great deal or 

dislike me a great deal. I've been able to increase the 

number of people who like me as I have become more mature. 

You ask me where do I rate myself? In this school, with 

these people, with this staff, I rate myself high—put me 

in another community with a different staff and I might 

have to rate myself very low." 

Question 12: How do you think your colleagues 

would describe your administrative ability? 

"This is an interesting question too. I have a 
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following of principals who ask me questions and advice 

and so forth, who respect me very much, "but a resentment 

builds up and forms a jealousy, I feel I am the real 

leader of the elementary principals, but I am not elected 

to be the president of the group* I pose as a threat to 

several people. This disturbs me. One group likes me 

the other group doesn't. They would rate me high and 

low." 

Question 13 • How do you think your teachers would 

describe your administrative ability? 

"I think that at least I have the outward, the 

overt respect of the staff. X think that whenever a 

person is in a position of leadership he has got to suffer. 

He knows more about the total picture than they ever sus

pect. I don't think that my teachers can understand me and 

my job because none of them have ever done it and conse

quently they (the teachers) will rate me down. Griping 

just to have a griping ship is no good. I think teachers 

respect me because I won't tolerate a lack of respect. I 

command their respect. I respect them and they respect me. 

I suspect that some will rate me down. I suspect that if 

I were a voodoo doll they would like to stick pins in me." 

Question 14: By and large do teachers in your 

school understand the broad administrative problems of 

running the school? 

"They can't, they just don't -understand the job." 
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Subject Five answered this question in his remarks 

in response to Question 13* 

Question 15* Bo most of your staff ascribe to 

your philosophy of education? 

"X think they do because X believe that teaching 

is an art and I've never tried to dictate what art they 

use in communicating with boys and girls. How and when 

to teach a subject is up to the teacher. If her tech

niques are successful, then I allow her to teach in that 

manner. If she is not successful then I try to change her 

if at all possible# I think that teachers ascribe to my 

philosophy of education because it is one that embraces 

the tried and true things of the past and the new things 

of the future. I believe that teachers should have a part 

in the process of decision-making, but decisions always 

rest with the leader. 

"I don't think we have a principal's philosophy 

at school Five that everyone has to go along with.11 

The final two factors of the Kentucky Study are 

Perceptual Accuracy and Speech. The following is a de

scription of Subject Five on these factors as revealed by 

the oral interview. 

Perceptual Accuracy 

The Kentucky Research describes a ++ person as 

being somewhere in between their description of a —+ person 
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who is described as being highly accurate in what he per

ceives and a +- person who is said to be highly inaccurate. 

Subject Five is described as a +- person. Subject Five 

tends toward inaccurate perceptions. Such statements as, 

"I think the area that is weakest for all people is public 

relations—human relations," is not an accurate perception 

of reality. Subject Five's statement that he feels he is 

the real leader of the elementary principal's group and 

yet never elected to its leadership, is poor perception 

to say the least. 

Speech is another way in which attitudes are com

municated. A +- person frequently compares other people 

while a ++ person seldom uses comparisons. Subject Five 

is a +- person. In his interview he used few comparisons 

actually. He did tend to expound in the preliminary 

question period on his attributes, but not in relationship 

with his peer group. His statement that implies jealousy 

on the part of the fellow elementary school principals in

dicates comparison tendencies. 

Subject Five is an individual that is difficult to 

put into a neat package or category. His personal manner

isms during the observation interview time warranted a +— 

rating, which is his I.A.V. rating. 

Sub.iect No. Five 

Eatings on Behavioral Factors 

(+-» rating) 

1. Perceptual Accuracy 
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This factor is confirmed. Subject Five's per

ceptions are especially inaccurate. 

2. Behavior 

L.B.D.Q. ratings indicate that this subject has 

somewhat poor human relationships. This confirms the 

ratings. 

3. Attitudes 

Not confirmed. 

4. Speech 

Not confirmed. 

5. Details and Organization 

This subject places a great emphasis on detail. 

The teacher group and the superordinate group feel this 

also. This confirms the rating. 
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Case Write-Up Subject Number Six 

X. General Description 

Subject Number Six is thirty-four years old and is 

an administrator of a 282 pupil elementary school having 

ten teachers on the staff. The grades of School Six in

clude kindergarten through sixth. This school has an extra 

teacher who is used primarily as a remedial reading teacher 

who works with retarded readers in the upper grades, "get

ting them ready for Junior High," is the way Subject Six 

explains it. 

According to Subject Six, this school area encom

passes three separate socio-economic areas which are geo

graphic entities separated by large arterials. One half 

the school population comes from two separate areas which 

are primarily middle class, living in homes costing upwards 

to twenty thousand dollars. The fathers in these areas are 

described as being professional people, college professors, 

engineers and teachers. The other half of the population 

of School Six can be classified as coming from lower socio

economic strata, fifty percent Caucasian and fifty percent 

non—white. The fathers and mothers in this area make their 

living as laborers and domestic workers. Subject Six de

scribes these two groups of parents as being half college 

oriented and half not having this aspiration for their 

children. Many of the parents in the latter group are 
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semi-literate or speak a language other than English, Many 

of these peoplfe are on Comity Welfare rolls. 

Subject Six is a holder of a B.S. in Education and 

an M.A. degree in Elementary Administration* Subject Six 

describes his main interest in school administration as 

budget and fiscal operations and has aspirations to be a 

business manager of a school district some time in the 

future. He is a doctoral candidate at the nearby Univer

sity. Subject Six has had four years of teaching and four 

years administration experience. 

II. Clinical Information 

Subject Six has a ++ rating on the I.A.V. The 

Kentucky description would describe him as a person who 

accepts his own worth and believes that other people are 

equally or more accepting of their own worth. Refining 

this evaluation of Subject Six, he is a borderline on the 

Self scale and the "Others" scale. If his score on the 

self scale was nine points less he would have been rated 

a —+ person. His self rating discrepancy score is in the 

higher bracket (41) which means, according to this test, 

he has a feeling of not being totally satisfied with his 

real self as compared to what he feels is his ideal self. 

His feelings along this line as he describes them are 

shown in such ratings as the following. 

Efficient: About half the time he feels he is 
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efficient, "but would like to "be this way a great deal of 

the time. He feels his peer group is efficient a great 

deal of the time. 

Friendly; He feels he is friendly about half the 

time. His colleagues he rates as being friendly most of 

the time. 

Subject Six gives this sort of rating to himself 

on other trait words such as acceptable» calm, democratic. 

Subject Number Six tends to rate his peer group 

higher, for the most part, than he rates himself, but yet 

he tends to feel he is more accurate, more alert, more 

ambitious, merrier, more optimistic and more broad-minflor) 

than his peer group. Trait words where he describes peer 

group superiority are the following: mature—he feels he 

is mature a good deal of the time and his colleagues are 

mature most of the time; nervous--»he considers himself as 

occasionally being nervous and his colleagues are seldom 

nervous. 

An interesting aspect of Subject Six* I.A.Y. scores 

is that he was very sparing of giving top scoring ratings 

to either himself or his peer group. 

Leader Behavior Description Question-nan re 

This subject was evaluated by five teachers in a 

subordinate group and by four superordinates from the 

Central Office of the school district where Subject Six 
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is employed. 

Over-all Rating 

Initiating Structure 

Subordinate Rating 
Superordinate Rating 
Norming Group 

43.0 
45.0 
37.9 

Consideration 

Subordinate Rating 
Superordinate Rating 
Worming Group 

4-1.0 
30.0 
44.7 

The forming Group as is indicated above is from Halpin's 

The scores indicated are averaged scores of both 

the subordinate and superordinate groups. 

Subject Six finds himself fairly close to norm 

with a tendency to be rated a little above by the subor

dinate group. The superordinate group tends to rate him 

high in the Initiating Factor« "the getting the job done 

factor," but on the Consideration area they rate him quite 

low. It is apparently their opinion that he has low con

sideration or does not work well with people. 

In order to relate some of the responses on the 

L.B.D.Q. to this study's frame of reference, the fol

lowing discussion of selected items from the L.B.D.Q. are 

presented within the framework of the five factors of the 

Kentucky Research. These factors are: 

research study on school administrator's in Ohio. 
6 
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1. Perceptual Accuracy 
2. Behavior 
3. Attitudes 
4-. Speech. 
5* Details and Organization 

The L.B.D.Q. does not lend itself as an interpreter of all 

five factors, The following are factors that seem to lend 

themselves to interpretation. 

Factor 2: Behavior 

The predicted behavior for a ++ person on this 

factor is that he would behave in response to the situation 

as it is perceived. Of the three types, ++ individuals 

would have the best relationships with people. 

In a response to Item 2 on the L.B.D.Q. "He makes 

his attitudes clear to the group." The following are the 

ways Subject Six*s teacher and superior groups described 

him. Three teachers said that he often was this way and 

two teachers described him as being always this way. His 

superiors agreed with this rating; two said he was always 

this way and two said he was often this way. 

In a response to Item 6f "He is easy to under

stand." Teachers evaluated him in the following manner: 

four teachers said he was often easy to understand; the 

other teacher thought only occasionally he was. The 

The Central Office group predominantly felt he was only 

occasionally easy to understand (three ratings) , and one 

rating was often he was this way. 
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Item 5 s "He acts like the real leader of the 

group11 was responded to in the following manner: one 

teacher said he acts like the real leader of the group 

seldom, the other four responded he always acts like the 

group leader. The superordinates were more mixed in their 

feelings, two superiors said he often acted that way, an

other said he was always this way, another said occasion— 

ally this was true. 

The above are typical responses to statements 

dealing with Number Six*s administrative behavior as 

others perceive him# Subject Six cannot be judged as 

having poor relationships with people according to this 

behavior description. 

Factor 3 s Attitudes 

The predicted attitude of a ++ person is that he 

will have democratic attitudes which stem from his belief 

in the worth of other people. 

Item 8: "He finds time to listen to group mem** 

bers." The teacher group felt that he did have time to 

listen. Two teachers said he always found time, three 

said he often did. The superordinate group felt he lis— 

tened only occasionally (three ratings), one said he often 

had time. 

Item 3s "He does little things to make it pleasant 

to be a member of "the group." Three teaching staff members 
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felt lie always does; another said he was this way often, 

another felt he does pleasant things only occasionally. 

The central staff group felt he was this way only 

occasionally (three ratings); the remaining person said 

he was seldom this way. 

Item 23 s "He treats all group members as his 

equals." Subject Six is rated lowest on this statement 

"by his teachers. Two felt that he seldom treated them 

as equals. Two felt he was this way occasionally: an

other felt he was often this way. His superior group felt 

he was this way occasionally: all four gave him this 

rating. 

Item lis "He speaks in a manner not to be ques

tioned." Here again Subject Six receives rather negative 

ratings. Three teachers felt he spoke this way often, the 

remaining two said he spoke this way occasionally. The 

superior group gave him three ratings of often speaking 

in this manner and one thought he always spoke in a manner 

not to be questioned. 

On democratic attitude Subject Six is rated rather 

stringently both by the subordinate and the superordinate 

groups. Both groups were rather critical in this sequence 

of behavioral descriptions. 

Factor 5s Details and Orgarn zation 

In the Kentucky description a ++ person is able to 
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perceive important details and organize them into mean

ingful plans, A -+ person feels safer when lie concen

trates his attention on concrete details of the organiza

tion. The following L.B.D.Q. statements on the Initiating 

Factor of Subject Six describe how others perceive him on 

this factor. 

Item 17 s "He maintains definite standards of per

formance." Subject Six's teacher group gave him three 

ratings as being often this way, one teacher said he was 

always this way and the other said he was this seldom this 

way. The superior group gave the following ratings: one 

said always, another said seldom and the two others said 

he was often this way. 

Item 24: "He encourages the use of uniform pro

cedures." The teaching group ratings were as follows: 

two—seldom, two——occasionally and one-—often. The Cen

tral Office group felt he was often this way Cthree ratings)t 

The other person felt he was always this way. 

Item 29: "He asks that group members follow stan

dard rules and regulations." Three teachers felt that he 

was this way often. Another thought he was this way always 

and yet another felt he was never this way. Eatings of 

often were given by three of the Central Office staff. The 

other individual felt he was always this way. 

A great deal of ambivalence was shown in these 

ratings. However, an overall rating would show Number Six 
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as "being high in Initiating factor. 

All of the above data derived from the L.B.D.Q. 

is to be taken as indicative of such ratings as are en

countered in the Kentucky Study, The information gained 

by the individual interview will give further data. 

III. Beview of Tape-Recorded Interview 

Subject Six was perhaps more reticent in reacting 

to the interview sessions than the preceding five subjects, 

yet he was not hesitant enough in his verbal responses to 

hinder his giving accurate conceptions. The following are 

his responses to the interview. 

Question 9s In what area of administration do you 

feel most competent? 

"I lean toward budget and school planning, but in 

this district I try to lean toward the curriculum develop

ment and supervision. I feel most competent in budget and 

school planning and it is in this area I am directing my 

doctoral program." 

"In what area would you like to be stronger." 

"I fd like to strengthen my ability in working with 

teachers." 

Question 10: Where would you place yourself in 

the field of Elementary Administration? 

"Probably the seventy-fifth percentile. I have 

been very successful in things that I have done; I have 
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some weaknesses* X feel I am not as good in public rela

tions as I used to be. I am getting stronger in dealing 

with teachers and I have been working on this. I have 

trouble in communicating 'my image* to the parents. In 

my other school I lived in my community and they knew me 

better. Here my relationships are properly described as 

being just professional and not a real close—in friendly 

relationship. This disturbs me. There are such diverse 

groups in this school that I have difficulty in dealing 

with them. 

Question 12: How do you think your colleagues 

would describe your ability as an administrator? 

"I don't know whether ®y colleagues know me well 

enough to give a valid decision about me as far as my 

job goes. I have a tendency to talk too much. I think 

they perceive me as a little bit aggressive, a little bit 

self-sure in terms of knowing what I am doing. They 

probably think X am a little wet behind the ears. I am 

in an 1 in—group1 primarily made up of young principals. 

It's too large to be accepted by the whole group and I 

don't live in the community so I don't socialize much. 

Question 15 s How do you think your teaching staff 

would rate your administrative behavior? 

"I think the teaching staff is very pleased with 

me. I say this possibly because of the contrast between 

the old principal and myself. He tended to antagonize 



140 

some of the teachers. Also one hundred percent of the 

teachers have requested to return next year. There are 

factions on the staff who perceive me as not "being a knigiht 

in shining armor, especially one person. (The L.B.D.Q. 

"bears this feeling out as one person consistently rated 

him quite low). 

Question 14: By and large do the teachers in your 

school understand the broad problems of running the school? 

"That's a tough question. I think they have sym

pathy for the pressures that are put on the administrator 

in running the school. They certainly indicate this to 

me. They become frustrated with the handling of the stu

dent problems. Children who have problems sometimes are 

not handled as promptly as they would like. For example, 

some children who have been given intelligence tests jfchis 

year that indicate they should be in special classes and 

I haven't been able to accomplish it, certainly frus

trates them. I don't like to make snap judgments on this 

type of matter. Yes, I think some teachers do understand 

the problems of an administrator, but not all. 

Question 15s Do most of your teachers ascribe to 

your philosophy of education? 

"Yes, I think they do. I think there is some 

difference in how to deal with children sometimes in 

terms of what the expectations of the children should 

be. An example of this is what we discussed in faculty 
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meeting yesterday# We have a conflict right now about 

standards of conduct that should "be for hall "behavior of 

children. I have a strong personal feeling that children 

should walk down the hall quietly and without any talking 

at all* There are members of the staff that say that this 

cannot "be done. Our philosophy has not really come down 

to brass tacks yet, "but we are formulating our philosophy# 

I feel the acceptance of my philosophy is not always 

there. There will "be times when I will have to make the 

administrative decisions and they will "be made." 

"The main problem is in handling the children. I 

am a little tougher in handling children than the teachers 

are, but by and large seventy five percent or eighty per

cent of my staff go along with me. One of my troubles is 

that I make 'flat sounding1 statements and they sometimes 

elicit undesired reactions. I am not sure that they are 

really me. My role is to make my teachers better and 

sometimes these 'flat statements' get in the way of change 

for the better. I don't get my message over in this way, 

I feel. A teacher told me 'I'd like to work with you in

stead of for you. ' What I was trying to do in this case 

was to change behavior and I felt that because of my 

manner the person perceived I was too bossy." 

The final two factors of the Kentucky Study are 

Perceptual Accuracy and Speech. The following is a de

scription of Subj ect Six on Perceptual Accuracy and how 
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lie relates to tliese two factors* The Kentucky Research, 

describes a ++ person as being somewhere in between their 

description of a -+ person who is described as being 

highly accurate in what he perceives, and a +— person who 

is described as being highly inaccurate. 

Perceptual Accuracy 

Subject Six is rated as a ++ person, but very close-

to being a —+ individual. His Perceptual Accuracy see.—: to 

be quite high as is indicated by his teaching staff ratings 

who tended to rate him close to what he envisaged. He 

certainly was not "down rated" by his staff on the average. 

Subject Six is doing as well as can be expected and his 

perceptions of where he stands are fairly accurate. He 

has a tendency to be highly inaccurate as far as his 

superordinates are concerned. 

Speech 

Speech is another way in which attitudes are com

municated. A ++ person uses few comparisons, a -+ person 

makes frequent comparisons involving himself, a +- person 

frequently compares other people. A close review of the 

verbal responses of Subject Six to the interview places 

him in the ++ category. He makes little or few compari

sons even when he is asked to do so on such questions as 

"How would your colleagues rate you?" Subject Six pre

ferred to talk about himself and never compared himself 
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with the other elementary principals in any way. When 

he did make a comparison between himself and the pre

ceding principal it was in a more or less positive manner. 

There is a pattern of "behavior in this case per

haps not as clear-cut as others in the study, but never

theless a pattern of "behavior that tends to run through 

this study of Case Number Six. This pattern tends to 

confirm the behavioral factor descriptions. 

Sub.iect No. Six 

Batings on Behavioral Factors 

C++ rating) 

IV Perceptual Accuracy 

Subject Six has quite high perceptual accuracy. 

His perceptions, especially those concerned with his 

staff, are quite accurate. Rating not confirmed. 

2. Behavior 

Borderline confirmation is experienced on this 

factor. However, evidence still suggests confirmation of 

factor. 

3* Attitudes 

Subject Six is rated rather stringently on demo

cratic attitudes. Factor not confirmed. 

4. Speech 

Subject Six confirmed this factor to some degree. 

He made few comparisons in his speech patterns. 
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5* Details and Organization 

Subject Six seems to confirm this rating. He 

appears to work well with detail but not overly so. 
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Case Write-IJp Subject Number Seven 

I* General Information 

Subject Number Seven is a female in the age range 

between fifty and sixty years* She has been an employee 

in this district for thirty—two years. She was a teacher 

for twenty years prior to the last twelve when she was 

selected as a principal. She is a holder of credentials 

in both teaching and elementary school administration. 

Her professional training includes the Bachelor*s and 

Master's degrees in Education. 

Her school is very much like others in this area. 

The children come from middle class homes whose fathers' 

incomes range around the twelve to fourteen thousand dol

lars per year bracket. These fathers usually have pro

fessional backgrounds such as college teaching, Ph.D. 

engineers at local electronics industries, and managerial 

positions. Number Seven describes her community as being 

academically oriented. The parent group is supportive and 

Number Seven finds little difficulty in working with this 

group. She attributes this mainly to her being in this 

area so long herself. She knows the town, the make-up of 

the area so well she feels, that she finds it completely 

comfortable to work in. 

II. Clini cal Information 

Subject Number Seven is given the rating of —+ on 
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tlie Index of Adjustment and Values* Thus, according to 

this measure, she has a "below average self concept and 

above average concept of others. The Kentucky Research 

would describe her as a person who tends to reject her

self and who believes other people are more accepting of 

themselves. It is interesting to note that Subject Seven 

came within five points of being a — person who could be 

described as being an individual who rejects, at least on 

this test, both herself and others. The following analysis 

of trait words seems to bear this out. 

Ambitious; Subject Seven feels she is only oc

casionally ambitious and seldom would she like to be de

scribed in this way. 

Charming: She feels that only occasionally can 

she be described as being charming, but that she would 

like to be charming most of the time. 

Clever: Subject Seven feels that she is seldom 

clever and only occasionally would she like to be clever. 

Intellectual: Number Seven considers herself as 

being intellectual only seldom and only occasionally would 

she like to be this way. 

Worthy: Only occasionally does she describe her

self as being worthy and she would like to be this way 

mostof the time. 

Mature: She gives herself a rating identical with 

her feelings about the trait word above. 
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Subject Seven gives herself low ratings on other 

trait words such as the following descriptions. She feels 

she is poised about one half the time. She feels the same 

way about her purposefulness. also her self description of 

"being stable. She finds herself tactful only about half 

the time and accurate about half the time. All in all, it 

is again noted that Subject Seven, at least as she de

scribes herself on the I.A.V., has a low self concept. 

She gave herself top ratings on the following trait words 

out of a total of forty-nine trait words. She feels she is 

dependable, friendly, kind, normal, responsible and broad-

minded. These six traits are her high points she feels. 

In her analysis of others, the following is a 

general trend in her description of them. She feels that 

they are more ambitious than she is, that they are much 

more intellectually inclined than she is, that they are 

more logical, and that they are less sarcastic than she 

is. She compares herself more favorably than her peer 

group in the following trait words. 

Alert: She feels that she is more alert than her 

peers who are only alert half the time according to her 

description. 

Dependable: Number Seven gives herself a top 

rating on dependability; her peer group are thus about 

half the time. 

Nervous: She indicates that her fellow elementary 
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administrators are more this way than she is# 

Busy: She feels that she is more busy than her 

peer group. 

Kind; She considers herself to "be kind most of 

the time, while her colleagues she considers to be this 

way about one half the time. 

Subject Seven has high discrepancy scores both 

for her "self" rating and her "others" rating, indicating 

from this test data, that there is wide difference between 

what her real self is and what her ideal self should be. 

Ehe same evaluation she applies to her colleagues who have 

a somewhat higher discrepancy score. Her self discrepancy 

score was forty—five points above perfect. Her colleagues 

were rated as being fifty-one points above. 

Leader Behavior Description Questionnaire 

Shis subject was evaluated by five teachers in a 

subordinate group and by four superordinates from the 

Central Office of the school district where Subject Number 

Seven is employed. 

Over-all Ratings 

Initiating Structure 

Subordinate Rating 56.0 
Superordinate Rating 39.0 
Norming Group 37.9 

Consideration 

Subordinate Rating 42.0 
Superordinate Rating 45.0 
Norming Group 4-4. 7 
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The Norming Group as is indicated above is Halpin's re— 
7 

search study on School Administrators in Ohio. 

The scores indicated are averaged scores of both 

the subordinate and superordinate group. 

Subject Seven obviously is quite close to the-

norming group as rated by the two groups indicated above. 

Neither of the groups rated her low or high on either of 

the factors the L.B.D.Q. purports to measure. Yet she was 

rated on the I.A.V. as being a —+ individual who very 

nearly could have been rated negative on both the "self" 

and "others" scales. 

The following is a presentation of selected items 

on the L.B.D.Q. as they present themselves within the 

framework of the Kentucky Study. The five factors are: 

1. Perceptual Accuracy 
2. Behavior 
3. Attitudes 
4. Speech 
5. Details and Organization 

As in the other case studies, it should be mentioned that 

Factor 2, Behavior; Factor 5* Attitudes and Factor 5, 

Details and Organization, lend themselves to discussion 

in conjunction with the L.B.D.Q. The remaining two fac

tors of Speech and Perceptual Accuracy will be discussed 

in the section on the taped interview. 

Factor 2: Behavior 

The predicted behavior for a —+ is in terms of 

^Halpin, op. cit., p. 168. 
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idLs own perceptions but is also related to liis needs to 

enhance himself. His relationships with, people are not 

as satisfactory as a ++ individual® 

In a response to Item 2 in tlie L.B.D.Q. "He makes 

liis attitudes clear to the group," the following are the 

ways in which Subject Seven's teachers and superiors de

scribed her. Three teachers said that she made her at

titudes clear often. The two remaining teachers indicated 

she was only occasionally this way. Subject Seven1 s 

superiors felt unanimously that she was this way often. 

In a response to Item 6, "He is easy to under

stand," there was a more diversified opinion. One teacher 

felt she was always easy to understand, one teacher felt 

she was seldom easy to understand, another felt she was 

occasionally easy to understand, and the two others felt 

she was often this way. The superordinates were evenly 

divided between the ratings of often and occasionally. 

Item 3- "He acts like the real leader of the 

group." The teacher group gave the following ratings: 

two felt she acted like the real leader always» two felt 

she acted this way often and one felt she was this way 

iiccasionally. The superordinate group was identical in 

the rating except for the last teacher1s rating. 

The above are typical responses to Subject 

Seven's behavior. There is some diversity in the ratings, 

but by and large the over-all ratings indicated are high 



151 

and could not "be construed as showing poor relationships 

with either group. 

Factor 3* Attitudes 

The predicted attitude of a —+ person is that he 

will have great difficulty in maintaining democratic 

attitudes due to his insufficient respect for himself. 

The following are responses to L.B.D.Q. Item 8: 

"He finds time to listen to group members." Subject 

Seven's teachers felt, on the whole, that she did have 

time to listen. Three gave her top ratings in this area, 

another gave the rating of often and one gave her the 

rating of occasionally. The superior group felt unani

mously that she found time to listen often. 

Item 3 s "He does little things to make it pleasant 

to "be a member of the group." The teacher group gave a 

unanimous rating that Subject Seven was this way often. 

The superordinate group gave three ratings of often and 

one of always. Subject Seven has an accurate perception 

of her "behavior on this factor as she relates in her in

terview that this is one of her strong points, or what she 

does best in administration. 

Item 23s "He treats all group members as his 

equals." Subject Seven was rated high in this area; four 

teachers expressed the opinion that Subject Seven was 

always this way, the remaining teacher felt that she was 
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often tills way. The superordinate group gave her three 

ratings of often and one of occasionally* 

Item 11: "He speaks in a manner not to be ques

tioned." Subject Seven's teachers felt as a group that 

she was seldom this way. One superior felt she was often 

this way, but the remainder felt that she was seldom this 

way. 

Here again Subject Seven was rated in quite a 

positive manner and could be judged as being perceived by 

other people who work with her as a democratic person who 

works well with people. 

Factor Details and Organization 

In the Kentucky Description a ++ person is able 

to perceive important details and organize them into mean

ingful plans. A -+ person feels safer when he concentrates 

on the concrete details of the organization. The following 

L.B.D.Q. statements on the Initiating Factor of Subject 

Seven should shed some light on this factor. In her in

terview session she feels that she is strong in detail. 

Item 175 "He maintains definite standards of per

formance." Subject Seven gets a mixed rating on this item. 

One teacher felt she was always this way, another felt she 

was this way often, two felt she was this way occasionallv 

and one felt she was this way seldom. The superior group 

was evenly divided between often and occasionally. 
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Item 24: "He encourages tlie use of uniform pro

cedures." Three teachers felt that Subject Seven was this 

way seldom„ one occasionally and the other often, The 

superiors gave her four different ratings of always, often, 

o ccasionallv and seldom. 

Item 29: "He asks that group members follow stan

dard rules and regulations." Unanimously the teachers 

said that Subject Seven was only occasionally this way. 

The superiors gave four separate ratings identical with 

the ratings as on Item 24. 

The ratings on Subject Seven's Initiating Factor, 

at least on these items, show middle ratings for Subject 

Seven on this factor. The superior group was more ambi

valent and showed no pattern of rating as they have pre

viously. It is interesting to note that what Subject 

Seven considers one of her strong points is not the per

ception of the people that work with her. * 

III. Review of Tape-Recorded Interview 

Question 9* In what area of the administrative 

field do you feel most competent? 

"I feel most competent in being able to get 

materials for teachers and have materials handy and ap

propriate for their use. Getting these materials or their 

reasonable facsimile is the most effective thing I do. It 

may not be the most important thing that I can do, but it 
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certainly creates an atmosphere of staff satisfaction, 

The teachers "begin to trust you a little bit and then they 

start to talk about other things like their children which 

is what X want them to do, 

"I'd like to be stronger in curriculum, about how 

children really learn, to be able to be positive about 

each area of the elementary school. I feel I know enough 

to know that I don't know very much. I'd like to be able 

to do something about grouping and grading, but I can't." 

Question 10: How would your rating of yourself be 

in the field of elementary administration? 

"I don't know much about everybody in the elemen

tary administrative field and one thing I never wanted to 

be was a lady administrator, but in this area I feel I'd 

put myself in the top fourth of the group." 

Question 12: How do you think your colleagues 

would rate you in the administrative field? 

"They would probably think of me mostly as a has-

been. Now I'm not being modest about this. They listen 

to my opinions, but they feel my training and experience 

have been too long ago to be of any use right now. I 

don't resent this because I'd probably feel the same way. 

I don't think there is anyone who would expect me or ask 

me to write a learned paper or make a speech that would 

reflect a lot of research. I wouldn't do it if I could, 

but my colleagues would be pretty apt to feel I couldn't 
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do it and they might "be right. If you are talking about 

power structure I think the men feel that the women prin

cipals are going to work harder than they and this is an 

average raising effect and this "bothers them, The ones 

whom I know respect me very much and like me fairly well. 

I'm not a threat to them like two other lady principals 

are (in the district). 

Question 1$: "How do you think your teachers 

would rate you?" 

"I'd he very interested in what they say to you. 

I think they would say I've brought some order out of 

chaos in the two years I've been in this building, because 

this is very true. They will say I spend a great deal of 

time in the classroom, that I will carry through in 

getting tilings for them. I think they will rate me as 

sort of an old war horse who gets things done. I don't 

feel I am a threat to them in any way. The teachers I 

brought with me from my other school seem to have fit in 

well without much sweat. Yes, I think they will give me 

a good rating." 

Question 14: By and large do the teachers in your 

school understand the broad administrative problems? 

"I think maybe they do; two of them have adminis

trative credentials. They have been around a long time so 

that they have a pretty good idea of how things happen 

around the school district. Many are on district-wide 
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committees and are pretty well informed on how things are. 

'They often comment that they feel I work too hard, so it 

looks like they understand. They are a very experienced 

staff. 

Question 15* Do most of your teachers ascribe to 

your philosophy of education? 

"That's a real difficult one, because I don't know 

what my philosophy is except that we must somehow manage 

to provide for each child something that he can do now and 

get "bigger and better. Most of my teachers would ascribe 

to this. There are some that say this, but don't do it. 

For instance, there are some children who can do eighth 

grade work, but because they are in the fourth grade some 

teachers cautiously continue to go through the fourth 

grade work. I think they can't let themselves go. They 

make their own rules and adhere strictly to them. I don't 

know where these rules came from, certainly not from me. 

I nearly had a knock down drag out fight the other day 

with one of these girls. She doesn't understand me or I 

don't understand her. She is an absolute Rafferty-type, no 

frills—all fundamentals, text books are made to be used 

and used in a certain way. Children are to fit the pat

tern. After this tiff she doesn't trust me. I have to 

get her to trust me again and then possibly—She has her 

good points. 

"I think that as a principal you have the right to 
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"be firm with some teachers and I am going to "be with this 

one." 

The final two factors in the Kentucky Study are 

Perceptual Accuracy and Speech. The following is a de

scription of Number Seven and how she relates to these 

two factors. 

Perceptual Accuracy 

The Kentucky Research describes a ++ person as 

"being somewhere in between their description of a -+ 

person who is described as being highly accurate in what 

he perceives and a +- person who is described as being 

highly inaccurate. 

Subject Seven's rating on the I.A.V. was in the 

-+ category with a strong tendency toward a — rating. 

Here again Subject Seven did not fit the pattern. The one 

area where she gave herself a strong rating in the oral in

terview was the process of paying close attention to de

tails. Subject Seven in oral interview said, "Getting 

those materials or their reasonable facsimile is the most 

effective thing I do;" yet this area is significantly 

marked lower than other areas such as human relations. 

Subject Seven was accurate in her feelings of how her 

teachers would rate her. Her very positive statement at 

the conclusion of Question 13 sums this up: "Yes, I think 

they will give me a good rating." Her teachers, on the 
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whole, did just that. 

Subject Seven's relationships with her peer and 

superordinate groups seem quite satisfactory. The latter 

group was quite consistently on the high side and this 

seems to "bear out Subject Seven's feelings that she is in 

the upper quarter of the principal group. 

Speech 

A -+ person makes frequent comparisons involving 

himself according to the Kentucky Research. Subject Seven 

did have leanings in this direction; her comparison be

tween herself and two other women principals is note

worthy. Her attitude as reflected in her thinking about 

her colleagues in general when she said they wouldn't 

expect her to give a research paper or a learned speech 

h.as the same kind of overtones. In this case, Subject 

Seven felt that she was compared and not too favorably. 

Another implication is her feelings of being a "has-been" 

in response to Question 12. 

In conclusion, Subject Seven is somewhat of a 

puzzling subject. Her I.A.V. shows a low self concept 

which runs throughout her self ratings. Her fellow 

workers consistently see her in yet another way, almost 

entirely different. The answer could well lie in Subject 

Seven's high discrepancy score between her "real" and 

"ideal" self. Another explanation might be that when 
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Subject Seven was administered the I.A. V. site might have 

been at a low point and for that period of time, on that 

particular day, this I.A.V. rating was accurate. 

Sub.iect No. Seven 

Eatings on Behavioral Factors 

(—+ rating) 

1* Perceptual Accuracy 

Subject Seven fits the description of being ac

curate in her perceptions. 

2. Behavior 

Subject Seven did not fit the description for a 

-+ here. Her relationships with people are to be con

sidered quite good. 

5* Attitudes 

Again Subject Seven did not fit the description. 

Her ratings on this factor by her fellow workers are high* 

4. Speech 

Subject Seven tended toward fitting into the -+ 

rating. Her comparisons with others are frequent. 

5* Details and Organization 

Subject Seven fits the description here. She, by 

her own admission, feels this is her strongest point of 

behavior. 
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I. General Information 

Subject Number Eight is male, 4-3 years old. His 

professional training includes a B.A. degree, an M.JIL. de

gree and a degree in Special Education. This degree in

cludes work with exceptional children, such as the mentally 

retarded. Subject Eight has been an administrator on the 

elementary level for five years, all in this school dis

trict. For the past two years he Eas been principal of 

his present building. As part of his duties he is also 

principal of a school that is run in conjunction with the 

local hospital, wherein children of all ages convalesce 

for approximately three months and an educational program 

is provided for them under the auspices of the local school 

district. 

Subject Eight has had eleven years of teaching 

experience, five years of which were at the school just 

mentioned, on§ year he was a teacher of instrumental music 

and the remainder of the years he was a regular classroom 

teacher. 

Subject Number Eight's school is the smallest in 

the district. It is also the oldest building in the school 

district. This school community was once the prime resi

dential area of the town. The homes are now divided into 

small apartments and the area can now be described as a 
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low rent district. The patrons of this school are from a 

low socio-economic structure and if the homes are not 

broken homes, both father and mother work. Subject Eight 

estimates that the salary level of these parents is five 

thousand or less per year. IHie to the fact that this is 

a "dying out" area as far as school population is con

cerned, this school has an enrollment of 117 only 

five teachers spread into six grades. On the premises is 

a special education class for retarded children. 

II. Clinical Information 

Subject Eight has a ++ rating on the Index of 

Adjustment and Values. He gives himself high ratings and 

his peer group high ratings. He falls into the descrip

tion of a person who is accepting of his own worth and 

believes that other people are equally or more accepting 

of their own worth. The descriptions that Number Eight 

makes for himself and others on the I.A.V. bear this out 

as does his reactions to the interview session. 

His trait word descriptions for both himself and 

others tend to be high and he gives the benefit of the 

doubt to others if there is a difference in scores. He 

feels he is not as ambitious as his peer group. He de

scribes himself as being a bit more economical than his 

peer group. That they might be more confident to some 

degree is the way he describes this tJSait word. However, 
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on most of ttLe otlier trait words lie gives quite similar 

ratings as is indicated "by his scores which show only a 

five point differential. From the data gathered on 

Subject Eight from this test he finds himself compared 

favorably with others and from this test he appears quite 

accepting of both self and others. His discrepancy scores 

cannot be considered high (21-self) (19-others) and again 

show the similarity of ratings. 

Leader Behavior Description Questionnaire 

This instrument yields the following information 

on Subject Number Eight, This subject like all others in 

this study was rated by a group of subordinates (five 

teachers) and a group of superordinates (four Central 

Office Personnel)* 

Over-all Ratings 

Initiating Structure 

Subordinate Rating 42,0 
Superordinate Rating 33*0 
forming Group 37*9 

Consideration 

Subordinate Rating 55«0 
Superordinate Rating 34,0 
Norming Group 44,7 

The Norming Group as mentioned above is taken from Halpin1 s 
g 

study of school administrators in Ohio. The scores as are 

8Halpin, op, cit., p. 168. 
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indicated above axe averaged scores of "both, the subordi

nate and superordinate groups. 

Subject Eight's ratings on the L.B.D.Q. indicate 

a consistently high rating from the teacher group* Sub

ject Eight's Consideration score is significantly high 

(55) * almost ten points over the norming group scale 

(4-4-.7)* Subject Eight's superior group gives him con

sistently low scores on both Consideration and Initiating 

Structure. The superordinate perceptions will be reported 

at length in the following discussion. 

In order to relate some of the responses from the 

L.B.D.Q. to this study's frame of reference the following 

discussion of selected items from the L.B.D.Q. is presented 

in the framework of the five factors of the Kentucky Re

search. These are: 

1. Perceptual Accuracy 
2. Behavior 
3. Attitudes 
4. Speech 
5* Details and Organization 

The L.B.D.Q. does not lend itself as an interpreter of all 

five factors. The following are factors that seem to lend 

themselves to interpretation. The remaining two factors 

will be discussed in the interview section. 

Factor 2: Behavior 

The predicted behavior for a ++ person on this 

factor is that he would behave in response to the situation 
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as it is perceived. Of the three types, ++ individuals 

would liave tiie "best relationsliips with people. 

In a response to Item 2 on the L.B.J).Q. , "He 

makes his attitudes clear to the group," Subject Eight's 

teaching staff were almost unanimous in their opinion 

that he made his attitudes clear to the group. Four 

teachers felt he always did; one felt he was occasionally 

this way. The superior group was evenly divided in their 

opinion. Two felt he was often this way and two felt he 

was seldom this way. 

In a response to Item 6, "He is easy to understand1,1 

his teachers agree unanimously. They give a top rating 

that he is always easy to understand. The central staff 

feels that only occasionally is he this way (three ratings), 

one member rated him as being often this way. 

Item 5i "He acts like the real leader of the 

group." Here again Subject Eight has a unanimous rating 

by the teaching staff. To them he always acts like the 

real leader of the group. On the other hand, the super— 

ordinates rate him as being often this way (two ratings), 

occasionally this way (one rating) and seldom this way 

(one rating). 

The above are typical responses and show the 

generally high perceptions that the teaching staff holds 

for Subject Eight. Their unanimous approval is quite con

sistent. The consistency of the superordinate group is 
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quite as marked, "but on the negative side* From tlie 

teacher standpoint, individuals who work on an everyday 

"basis, Sub j ect Eight has a strong and warm human relation

ship. 

Factor 5* Attitudes 

The predicted attitude of a ++ person is that he 

will have a democratic attitude which stems from his "be

lief in the worth of other people* 

Item 8: "He finds time to listen to group mem

bers*" Subject Eight again rates a unanimous top rating 

from his teaching staff; as a group they feel he always 

finds time to listen to them. The group of superiors 

feels that Subject Eight listens often (three ratings); 

one felt he was this way occasionallv. 

Item 3* "He does little things to make it 

pleasant to be a member of the group." Unanimously the 

teaching staff rated Subject Eight as being this way 

always. The central office group was evenly divided be

tween often and occasionallv. 

Item 25: "He treats all group members as his 

equals." Subject Eight has consistently high ratings on 

this item. Three members felt he always treated them as 

equals and two felt he was often this way. The superior 

group divided themselves on this item; two gave a rating 

of often and two occasionallv. 
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Here again Subject Eight has high ratings in 

democratic attitude showing a strong ++ factor as rated 

"by the teaching group. The central office group tended 

to retain the same attitudes as in the foregoing series 

of items. 

Factor Details and Organization 

A ++ person is able to perceive important details 

and organize them into meaningful plans. The L.B.D.Q. in 

its Initiating ffactor delves into the subjectfs organiza

tional behavior as others perceive him. The following sire 

three statements relating to the Initiating Factor. 

Item 17s "He maintains definite standards of per-

formance." Subject Eight's teachers rate him in the fol

lowing manner. Three teachers felt he was always this 

way. The remaining two felt he was often this way. The 

superior group gave him these ratings: often (two ratings), 

occasionally (one rating), seldom (one rating). 

Item 24-: "He encourages the use of uniform pro

cedures. " The teaching group was split on this rating; 

two felt he was often this way and two felt he was occasion

ally this way; one felt he was seldom this way. The 

superior group was unanimous in the feeling he was often 

this way. 

Item 29: "He asks that group members follow stan

dard rules and regulations." Again the teaching group 
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perceptions were diversified. Three felt he was often 

this way, one felt he was always this way and the other 

thought he was occasionally this way. 

This particular section on detail and organization 

finds Subject Eight rated somewhat lower by his teaching 

staff. It could be that he places less importance on 

these detail matters and the school being small as it is, 

is not harmed by this or the teaching staff does not feel 

it to be too threatening. The superordinate group does 

not rate Subject Eight the same as in the other factors; 

as a matter of fact, he is given high ratings on this 

area of operation. 

III. Review of Tape-Re corded Interview 

Subject Eight was an excellent interviewee. He 

was rather short-answered, but yet responded to the ques

tions rather thoroughly. He was relaxed, cordial and 

quite open with his remarks. In only one or two areas 

was he in any way hesitant and this was mainly due to the 

fact that these questions are somewhat personal in nature 

and needed to be thought through. 

Question 9 s In what area of elementary adminiiS— 

tration do you feel most competent? 

"The guidance function is probably my strongest 

area. Working with both children and teachers along guid

ance lines seems to be my forte. I use the same techniques 
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of problem-solving with. both, teachers and children. Also 

I have specialities such as music teaching, where I learn 

about kids and I have knowledge of them that is important 

when I talk to parents and teachers. The children also 

see me in a different role and will react differently 

with me. I try to see them in a positive sense and not 

in the usual principal role of disciplinarian. I do a 

lot of actual teaching and this helps. I'd like to be 

stronger in administration in many areas. I can't do the 

best job with some teachers. I'd like to be stronger in 

every area of the curriculum. I wish I were more glib 

and more verbal with parents when speaking with them.11 

Question 10: How would you rate yourself in the 

field of elementary administration? 

"Oh, I think I'd put myself in the seventy-five 

percentile. I have a way to go in administration yet, 

but I feel that in some areas I might be higher than that 

and others lower, but overall I think in the seventy—fifth 

percentile." 

Question 12: How do you think other administrators 

would rate you? 

"I think they would rate me in about that area. I 

guess that the same rating would apply. I think they would 

put me in the seventy-fifth percentile. I feel that this 

seventy-fifth rating tells the story. I am better than 
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some and not quite as good as others," 

Question 15: How do you think your teachers would 

rate you in the field of elementary administration? 

"X think overall very good; actually why I say 

this is that the relationships in the school are very 

good, I tell the teachers in what they do I'll "back them 

and I won't have any favorites and everybody gets the same 

treatment. This is hard to do, but this is the way I do. 

We have to be a family in a small school. In most areas 

I think my teachers would rate me high and maybe in some 

areas a little low." 

Question 14: By and large do you think your 

teachers understand the broad problems of administration? 

"I think so—because it is easy to see in such a 

small school. Everybody's problems are everybody else's 

problems. They are for the most part old—time teachers 

and their experiences tell them what an administrator 

does and has to do.11 

Question l^s Do most of your staff ascribe to 

your philosophy of education? 

"Yes, not in total probably, but maybe it's because 

the way I show my leadership probably has something to do 

with this. I don't impose it upon them except if it is 

a matter of school policy and this is it. I like to talk 

things over with the teachers. They know certain areas 

better than I and I need their help and vice versa. 
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Teachers are the ones who do the real education, This is 

my philosophy and it works, I believe." 

The following discussion is an evaluation of the 

oral interview from the point of view of the final two 

factors of the Kentucky Study, that of Perceptual Accuracy 

and Speech, 

Perceptual Accuracy 

This study found that -+ individuals are highly 

accurate in what they perceive and +- people are highly 

inaccurate; ++ individuals are somewhere in "between these 

points. This subject seems to be accurate in his percep

tions in the case of his teaching staff. He felt they 

would rate him high, they did. His perceptions about how 

his colleagues would rate him perhaps is a little less 

accurate. Certainly his superior group tended to not feel 

highly about him as an administrator despite the fact his 

staff is obviously very pleased with him. 

Speech 

One way in which attitudes are communicated is by 

the speech patterns an individual uses, A ++ person uses 

few comparisons; a —+ individual makes frequent comparisons 

involving himself; and a +- person frequently compares 

other people. On this factor Subject Eight is an indivi

dual who uses few comparisons. However, little opportunity 

for testing this factor is offered in this interview. 
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In concluding this case, it is apparent that 

ratings on the I.A.V. and the L.B.D.Q. present a fairly 

accurate picture of this individual. He is a ++ indivi

dual throughout his case study. The fact that his super— 

ordinates rate him so generally low is a matter of some 

degree of puzzlement. It could he that because of Sub

ject Eight's unassuming manner and appearance, people not 

in daily contact find him unappealing and thus tend to 

rate him lower than those people in daily contact. 

Sub.iect Njo. Eight 

Eatings on Behavioral Factors 

C++ rating) 

1. Perceptual Accuracy 

This fafcfcor is confirmed in Subject Eight. He 

appears to have "both accurate and semi-accurate percep

tions. He tends toward accuracy. 

2. Behavior 

This factor is confirmed in Subject Eight. He 

works well and successfully with his teacher group. 

3. Attitudes 

This factor is confirmed. Subject Eight rates 

high in democratic attitudes. 

4. Speech 

This factor is not confirmed. No measurement 

significance was found. 

5* Details and Organization 
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This factor is not confirmed to any great extent. 

Subject Eight apparently makes little effort in this area 

and this is confirmed by the teacher rating. 
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Case Write-Up Subject Number Nine 

I, General Description 

Subject Nine is male, in the forty to fifty year 

"bracket# He is a holder of a Bachelor's and Master's 

degree in International Relations and is working on his 

dissertation in Education at the nearby University. He 

has been an administrator for seven years on the elemen

tary level, four of these being din the present school 

district and three in another district. He has a total 

of ten years of teaching experience about half of which 

have been in the present state and the other half out of 

state. Most of his teaching experience has been on the 

secondary school level. 

Subject Number Nine's school includes 385 pupils 

with thirteen teachers on the staff. There are no special 

classes in the school and all regular classes are con

sidered self—contained. Subject Nine describes his com

munity as upper middle class. Housing ccdbs range from 

fifteen to fifty thousand dollars. Subject Number Nine 

conducted a survey of father occupations and thirty-five 

percent of this school's fathers are in the scientific 

field, many of them holding Ph.D.*s. The remainder of 

the fathers held either managerial or professional posi

tions with a small minority holding more menial positions. 

Subject Nine estimates the average salary of the parents 
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as between fifteen and sixteen thousand dollars per year. 

II. Clinical Information 

Subject Nine is a ++ person on the Index of 

Adjustment and Values rating. He was, however, a very 

close candidate for a -+ rating as he was within eight 

points of scoring in such a category on the self scale. 

His rating showed a strong tendency to give higher ratings 

to his peer group. The forthcoming trait words would tend 

to indicate this trend. 

Alert; Subject Nine considers his peer group as 

being alert a good deal of the time and himself he gives 

a rating of being alert about half the time. 

Calm: Subject Number Nine gives an identical 

rating to this trait word as he gave to the above word, 

alert. 

Friendly: Subject Number Nine gives himself the 

middle rating of being friendly only about half the time. 

To his peer group he gave the highest rating; he feels 

that they are friendly most of the time. 

Intellectual: Subject Number Nine considers him-» 

self to be intellectual only occasionally. His colleagues, 

on the other hand, are considered by him to be intellectual 

most of the time. 

Merry; Subject Nine gave the lowest rating to 

himself on this trait word. He feels he is seldom this 
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way. His colleagues lie rated as "being this way about 

half the time. 

Normal: Subject Number Nine gave liis peer group 

the highest rating on this trait word; to himself he gave 

the rating of being this way about half the time. 

To conclude this description of Subject Number 

Nine's low self concept attitude, the following trait 

words are added. He gave himself lower ratings than his 

peer group on these word descriptions: nervous, rvp-h-ittH pu. 

tic, purposeful. sarcastic, successful, worthy, logical and 

acceptable. 

On the other hand he gave himself higher ratings 

on the following trait words which give some idea of his 

self concept at least in these areas. Subject Nine feels 

he is more democratic than his peer group, more economical, 

more efficient, less reckless, more responsible, more 

s t u d i o u s ,  m o r e  t a c t f u l .  m o r e  t e a c h a b l e .  m o r e  b r o a d — ,  

and more businesslike. A definite trend in personal 

analysis is shown here. Subject Nine gives himself lower 

ratings in the more "human" trait words such as were 

listed previously. His higher ratings were given for the 

trait words that show a business-like approach to life. 

Concluding remarks about Subject Nine's I.A.V. 

ratings show that he has comparatively high discrepancy 

of thirty-one on the self-ideal scale and a score of 

twenty-two for his ratings on his peer group. From 
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observation of Subject Nine it is felt that his I.A.V. 

ratings are fairly accurate self—perceptions and should 

be considered to be relevant to this study• 

Leader Behavior Description Questionnaire 

This instrument yields the following information 

on Subject Number Nine, like all others in this study, he 

was rated by a group of subordinates (five teachers) and a 

group of superordinates (four Central Office personnel)• 

Over-all Ratings 

Initiating Structure 

Subordinate Eating 42.0 
Super ordinate Rating 35*0 
Norming Group 37*9 

Consideration 

Subordinate Rating 4-3*0 
Superordinate Rating 34.0 
Norming Group 44.7 

The Norming Group in this case is Halpin1 s study of school 
9 

administrators in Ohio. The scores indicated are aver

aged scores of both the subordinate and superordinate 

groups. 

On the whole Subject Nine is quite close to norm 

as seen by the teacher group on both factors. The super

ordinate group tends to give Subject Nine a lower rating 

especially in the area of Consideration. 

9 Halpin, 0£. cit., p. 168. 
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In order "bo relate some of the responses on the 

l.B.D.Q. to this study's frame of reference, the fol

lowing discussion of selected items from the L.B.D.Q. are 

presented within the framework of the five factors of the 

Kentucky Research. To repeat them, these are: 

1, Perceptual Accuracy 
2. Behavior 
5. Attitudes \ 
4. Speech 
5. Details and Organization 

The L.B.D.Q. does not lend itself as an interpreter of all 

five factors. Following are factors that seem to lend 

themselves to interpretation. 

Factor 2: Behavior 

(The predicted behavior for a ++ person on this 

factor is that he would behave in response to the situation 

as it is perceived. Of the three types, ++ individuals 

would have the best relationships with people. 

In a response to Item 2 on the L.B.D.Q. , "He 

makes his attitudes clear to the group," the following 

responses were indicated by the teacher group. Pour 

teachers felt he made his attitudes clear often and one 

felt he was this way occasionallv. The superior group 

rated him this ways two felt he was this way occasionally, 

another felt he was often this way and another felt he was 

seldom this way. 

In a response to Item 6, "He is easy to understand," 
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tlie subordinate group felt tliat Subject Nine was easy 

to understand in the following manner: three felt he 

was occasionally so and two felt lie was often this way. 

The superordinate group felt that he was this way often 

(two ratings), one felt he was seldom this way and another 

that he was occasionally this way. 

Item 5s "He acts like the real leader of the 

group." Four teachers felt that he was often this way and 

one felt he was occasionally this way. The Central Office 

group gave the following ratings: two-soften, one— 

o ccasionally and one—seldom. 

From this evidence it is clear that there is a 

pattern of positive rating by the teacher group. The 

superior group has a tendency toward ambivalence and in

dicates a wide divergence of opinion on Subject Nine's 

behavior. 

Factor 3 s Attitudes 

The predicted attitude of a ++ person is that he 

will have a democratic attitude which stems from his be

lief in the worth of other people. 

Item 8: "He finds time to listen to group mem

bers." The teachers of Subject Nine give him high ratings 

in this area. Four teachers rate him as being this way 

always % the remaining teacher feels he is often this way. 

The Central Office group felt he was only occasionally 
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this way. They gave him three ratings of occasionallv. 

and one member felt he was often this way. 

Item 3s "He does little things to make it pleasant 

to be a member of the group." Unanimously the teacher 

group felt that Subject Nine was this way often. The 

superior group was evenly divided between the rating of 

often and occasionally. 

Item 23: "He treats all group members as his 

equals." The teachers again felt unanimously that Sub

ject Nine was this way often. The superordinate group 

was more diverse. Two rated him as being this way often; 

one felt he was this way occasionally and one felt he was 

this way seldom. Subject Nine is not rated down by his 

superiors and teachers in democratic attitude, although 

the superordinates were quite divided in their opinion. 

Factor Details and Orgarn.zation 

A ++ person is able to perceive important details 

and organize them into meaningful plans. A -+ person 

feels safer when he concentrates his attention on concrete 

details of the organization. A +— person is unable to see 

the important details. The above descriptions are from 

the Kentucky Research Study. The L.B.D.Q. in its Ini

tiating Factor delves into the individual1 s organizational 

behavior as others perceive him. 

Item 17 s "He maintains definite standards of per

formance." The teaching group rates Subject Nine in the 
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following manner. Four teachers felt that he was often 

this way and the remaining member felt he was always this 

way. Three superordinates felt that he was only occasion

ally this way and one felt that he was seldom this way. 

Item 24: "He encourages the use of uniform pro

cedures." The teachers in this case rate Number Nine in 

the following manner. Three teachers rate him as being 

occasionally this way, another felt he was this way always 

and another felt he was this way often. The Central Office 

group felt he was this way often (two ratings); another 

felt he was always this way and another felt he was 

occasionally this way. 

Item 29: "He asks that group members follow stan

dard rules and regulations." Subject Nine's teachers for 

the most part felt he was always this way (four ratings). 

One rated him as being this way often. The superior group 

felt he was only occasionally this way (three ratings); 

one felt he was always this way. 

There is marked divergence in this set of ratings 

on Details and Organization. The teaching group tended to 

vary more than on previous factors. The superordinate 

group continued to rate him lower on this area than the 

teachers. On this particular sample Subject Nine cannot 

be rated as high. 

All of the above data derived from analysis of the 

l.B.D.Q. is to be taken as indicative of such ratings as 
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are en countered in the Kentucky Study. Jhirther informa

tion will "be gained from the analysis of the individual 

interview. 

Keview of Tape—Recorded Interview 

Subject Nine is a reserved individual and con

ducted himself in such a manner during this interview. He 

has a somewhat subtle sense of humor which showed itself 

intermittently. 

Question 9: In what area of administration do you 

feel most competent? 

"I feel I am most competent in the public relations 

area and I think: one reason for that is my background lends 

itself better to this than in the specific area of curricu

lum development in the elementary field. I think you 

naturally play on strengths. I like to put out rather 

formal bulletins that are not called for really, but I find 

them good instruments for patting teachers on the back. I 

try to get everybody in the act. I use it to help person

nel relations. I appreciate this kind of thing myself. 

You sort of know that you are existing when someone rec

ognizes you in this manner. A teacher has a lonely job 

and they need publicity. It's a little thing, but I be

lieve it is important. It is the warm smile to the old 

maid school teacher in the morning. It's the little things 

that help." 
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In what area would you like to be stronger? 

"I'd like to be stronger in the skills of mobiliz

ing personnel# To get people to do their very best with 

a minimum of interference. I feel weak in subject matter 

because our job is so catholic that I feel I can't do it 

all# I am beginning to think that I can't be up on every

thing. The area where I'd like to improve myself is work

ing with people in such a way that they can release all of 

their creativity. It is difficult to put it down in just 

a few words because it's such a large proposition." 

"To exercise true leadership is impossible." 

Question 10:: What would you rate yourself as an 

administrator in the elementary field of school adminis

tration? 

"Wells this is difficult to answer. It's diffi

cult to pin the principalship down to a discrete job. I 

compare myself with just top administrators and so I rate 

myself according to a tough group to be rated on. I'm 

inclined to think that as a principal with the proper 

attitudes I'd classify myself in the upper three fourths 

of the principals. Just generally speaking, in this dis

trict I'd put myself in terms of percentile; I'd be a good 

fiftieth percenter. I'm better in certain things than 

other people and not as good as other people in certain 

things." 

Question 12: How do you think your colleagues 
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would describe your administrative ability? 

"Well, X think they would tend to be fairly speci

fic about it and I think they would say he's a fairly good 

principal. They would say I'm cooperative which is impor

tant in a unified district. I'm not difficult to get along 

with. I think they would rate me on the high side as far 

as communications are concerned. I think I would be high 

on general attention to the job and professional attitude, 

taking advantage of educational opportunities, in service 

type of things, etc. I think I'd be rated fairly average 

on the specific knowledge of the elementary curriculum 

and specific elementary school management. I couldn't 

be rated better than average in that area because I don't 

think I would shine in that area." 

Question 13 s How do you think your teaching staff 

would describe your administrative behavior? . 

"I think they would say I am approachable. They 

are not covert with me. I am friendly. They would say 

I am fair in my rating of them. They'd give an above 

average score in interest in their program. It is diffi

cult to say how my particular supervisory techniques would 

be evaluated. I don't give any problems to teachers ex

cept if behavior is gross. I don't feel too unsure of 

myself in some areas, but a principal has to be careful of 

adverse criticism toward teachers." 

Question 14s By and large' do your teachers 



184 

understand the broad administrative problems of running 

tlie school? 

"I don't think they can specify it, but they axe 

very vocal about the difficult gob a principal has. I 

think that teachers only have a general idea, not a 

specific or large idea, of what gobs a principal has. I 

think I know more what a teacher does than they know what 

I do. Sometimes I have trouble evaluating what I do, so 

they should certainly have troubles." 

Question 15: Do most of your staff ascribe to 

your philosophy of education? 

"I would say in general that they do—once again 

it would have to depend on what we call philosophy. I 

don't feel any serious divergency of feeling. X think in 

rather pedestrian terms, but I can't always say that they 

go along with me. I am sure that there is a spread. I 

am impressed with the give and take without fear in the 

faculty room. This is a good sign I believe. So I'd have 

to say there is some divergence, but not uncomfortably so. 

Specific things will come up sometimes such as a teacher 

manhandling a child. This was a serious problem and a bit 

sticky. I finally came to a point where I had to express 

my philosophy on this and it was awfully uncomfortable.11 

The final two factors of the Kentucky Study are 

Perceptual Accuracy and Speech. The following is a de

scription of Subject Nine on Perceptual Accuracy. The 



185 

Kentucky Study places the ++ individual somewhere in be

tween their description of a —+ individual who is described 

as being highly accurate in what he perceives and a +— 

person who is described as being highly inaccurate. 

Perceptual Accuracy 

Subject Nine is rated as a ++ person, but very 

close to being a -+ person. His perceptual accuracy is 

fairly high. His ratings of himself tend to be sub

stantiated by teacher ratings# He feels he is friendly 

and approachable and they seem to feel the same way. He 

does not perceive the difference in actual ratings by his " 

superior group. 

S-peech 

Speech is another way in which attitudes are com__ 

municated. A ++ person uses few comparisons, a +- person 

frequently compares other people and a -+ person makes 

frequent comparisons involving himself. Subject Nine uses 

few comparisons in his speech about himself and when the 

opportunity comes for such comparisons, Subject Nine uses 

the minimum. However, this interview did not give adequate 

opportunity to confirm a rating. 

In concluding this case study it is the opinion of 

this writer that Subject Nine is a ++ individual according 

to the data at hand. The lower scores given by the super-

ordinate group could be for various reasons not easily 
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available to this study. It should "be noted, however, 

that throughout this study the superordinate ratings are 

consistently below the norming group, 

Sub.iect No. Nine 

Ratings on Behavioral Factors 

C++ rating) 

1. Perceptual Accuracy 

The rating is confirmed on Subject Nine. 

2. Behavior 

This rating is confirmed on Subject Nine. 

3. Attitudes 

This rating is confirmed on Subject Nine# 

4. Speech 

Not confirmed. 

5. Details and Organization 

Not confirmed to any degree of reliability. 
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Case Write-Up Subject Number Ten 

I. General Description 

Subject Number Ten is a male, aged thirty—one. His 

school has fourteen teachers and 364- pupils. The grades 

in Ms school range from kindergarten through sixth grade, 

all of which are self contained classrooms. There are two 

special classes in the "building. These are for hard of 

hearing youngsters and are ungraded. Subject Ten has 

joint responsibility for these classes along with the dis

trict speech department. Subject Ten is a holder of a 

Bachelor's and a Master's degree in education. He does 

not consider himself to be a doctoral candidate, now or 

in the immediate future. His administrative experience is 

six years in length and all of it has been in his present 

building. His classroom experience is varied, having 

taught eighth grade, sixth grade, fourth and fifth com

bination grade, and kindergarten in the five years he 

taught. 

Subject Ten describes his community as being upper 

middle class—upward mobile people with good educational 

background most of whom have college degrees. Subject Ten 

describes his parents as having high aspirations for their 

children which sometimes causes problems from too much 

pressure on the youngsters. Most of the fathers are pro

fessional people; a great many are scientists employed in 
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the local electronics industry. The average salary for 

these fathers is between fourteen and sixteen thousand 

dollars per year. There are few working mothers at School 

Ten, but mothers are quite active in doing volunteer work 

or playing bridge. Parents are supportive of the school, 

but very critical, making new programs in the school dif

ficult to institute. They continuously vote for bond 

issues, overwhelmingly. According to Subject Ten, School 

Ten is not an easy place to work. 

II. Clinical Information 

According to the Index of Adjustment and Values 

Subject Ten is a ++ individual. Note should be taken, 

however, that he is definitely a borderline +-• The 

scoring on the I.A.V. indicates that if scores on the 

"others" scale are equal to or above the self scale the 

+ rating is given. Subject Ten had identical scores on 

both scales. One point less on the "others" scale would 

have made a scoring of +— for Number Ten. An analysis of 

the trait words on the I.A.V. seem to bear this out. The 

following are such indications on selected trait words. 

Acceptable: Subject Ten indicates that most of the 

time he is acceptable, whereas his colleagues are a good 

deal of the time. 

Annoying: Subject Ten fiaels that seldom is he 

annoying and occasionally his peer group is. 
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Calm: Subject Ten feels he is calm most of the 

time and his peer group are calm only half the time. 

Considerate: Subject Ten gives the same descrip

tion. He feels he is considerate most of the time. His 

peers he. feels are considerate only half the time. 

Nervous: Subject Ten feels he is nervous only 

occasionally while he feels the others in his group are 

nervous a good deal of the time. 

Tactful: Subject Ten describes himself as being 

tactful most of the time. His peer group, on the other 

hand, is tactful only about half the time. 

Broa^Tended: Subject Ten feels that he is broad-

minded most of the time, his colleagues a good deal of the 

time, a lower rating. 

Subject Ten rated himself higher on additional 

trait words such as the following: charming. democratic. 

dependable, friendly, helpful. kind, meddlesome, merry. 

optimistic, reasonable. sincere, stubborn. teachable. and 

faulbfinding. On the other $Land he indicated ratings where 

he perceived his peer group in the following manner: he 

felt his colleagues were more logical than he is, more 

business-like than he is, more competitive than he is. 

Subject Ten was quite sparing in giving top ratings to his 

peer group throughout the I.A.Y. and gave them a higher 

discrepancy score (4-7) which indicated a wide discrepancy 

between the real and ideal self. A score of (33) was 
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indicated on Ms own description of ideal and real self, 

which is Mgh. 

Leader Behavior Description Questionnaire 

This subject was evaluated by five teachers in a 

subordinate group and by four superordinates from the 

Central Office of the school district where Subject (Den 

is employed. 

Over-all Ratings 

Initiating Structure 

Subordinate Rating 36.0 
Superordinate Rating 33*0 
Worming Group 37-9 

Consideration 

Subordinate Rating 55-0 
Superordinate Rating 42.0 
Horming Group 44.7 

The Norming Group as is indicated above is from Ealpin*s 

Study on school administrators in Ohio*^ 

The scores indicated are averaged scores of both 

the subordinate and superordinate groups. 

Subject Ten is quite close to the norming group 

on each factor except for a high rating on Consideration 

as rated by his teaching staff who gave a plus ten rating 

wMch is one of the Mgher ones of the administrators in 

^Halpin, op. cit.. p. 168. 
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this study. 

Case Study Ten will follow the same pattern as the 

previous nine in that it will present selected items from 

Subject Ten's L.B.D.Q. and align them within the framework 

of the Kentucky Study. The five factors taken from the 

Kentucky Research are: 

1. Perceptual Accuracy 
2. Behavior 
3. Attitudes 
4. Speech 
5. Details and Organization 

As in the other studies, it should he mentioned that 

Factor 2—Behavior, Factor 3—-Attitudest and Factor 5— 

Details and Organization, lend themselves best to discus

sion in conjunction with the L.B.D.Q. The remaining two f/ 

factors of Speech and Perceptual Accuracy will be dis

cussed in the section to follow on the taped interview 

with Subject Ten. 

Factor 2: Behavior 

The predicted behavior for a ++ person on this 

factor is that he would behave in response to the situation 

as it is perceived. Of the three types, ++ individuals 

would have the best relationships with people. 

In a response to Item 2 on the L.B.D.Q. , "He makes 

his attitudes clear to the group," the following are the 

ways in which Subject Ten's teachers and superiors de

scribed him. Three teachers felt that he was always this 
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way, another felt lie was often this way and one felt lie 

was occasionally this way. The Central Office group felt 

•unanimously that he was often this way. 

Item 6: "He is easy to understand." Subject Ten's 

teachers rated him as easy to understand unanimously, all 

giving the top rating of his "being always: this way. The 

superordinates were evenly divided between often (two 

ratings) and occasionally (two ratings). 

Item "He acts like the real leader of the 

group." The teaching group rated Subject Ten in the fol

lowing manner. Three teachers felt he was always this way 

and two teachers felt he was often this way. Again the 

superior group was evenly divided between the ratings of 

often and occasionally. 

The above are typical responses to Subject Ten!s 

behavior. There is little diversity of opinion shown by 

the teacher group who consistently rate him high. The 

superordinate group continued the trend of rating all 

subjects somewhat low, but in Subject Ten's case there 

are no significantly low ratings. It can be said then 

that Subject Ten has satisfactory relationships with 

people who work with him, especially with those who work 

with him on a day-to-day basis. 

Factor 3s Attitudes 

The predicted attitude of a ++ person is that he 

will have a democratic attitude which stems from his belief 
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in the worth, of other people. 

The following are responses to L.B.D.Q. Item 8: 

"He finds time to listen to group members," Three teachers 

felt that Subject Ten always found time to listen, the re

maining two teachers felt that he often did. The Central 

Office group gave the following ratings: two felt he was 

always this way, one felt he was often this way and an

other gave a rating of occasionally he had time to listen. 

Item 3s "He does little things to make it pleasant 

to be a member of the group.11 Subject Ten's teachers, 

three of them, gave a rating of always being this way. The 

remaining two considered him to be often this way. Again 

the superordinates were evenly divided between often and 

o ccasionally . 

Item 23: "He treats all group members as his 

equals." Subject Ten received from his teachers a unani

mous rating of being always this way. For the most part 

the superior group felt he was this way often (three 

ratings) ; one felt he was this way occasionally. 

Item 11: "He speaks in a manner not IJO be ques

tioned." The teaching group, by and large, felt he was 

seldom this way (three ratings), and two teachers gave Trim 

the rating of never being this "way. The superior group 

gave him the following ratings: two felt he was this way 

occasionally, one felt he was seldom this way and one felt 

he was never this way. 
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These reports on Subject Ten would indicate that 

the individuals who work with him perceive him as being 

democratic in bis actions with them. The teaching group 

was certainly most high in their perceptions of him. The 

superordinate group was of this opinion to a lesser degree. 

Factor Details and Organization 

In the Kentucky description a ++ individual is 

able to perceive important details and organize them into 

meaningful plans. Subject Ten according to the I.A.V. is 

a ++ person. It is interesting to note, however, that he 

feels that he is least effective in detail matters and 

has very little interest in such things. The opinion just 

expressed was from the taped interview. The following 

L.B.D.Q. statements reflect how others perceive Number 

Ten in his attitudes toward details and organization. 

Item 17• "He maintains definite standards of per

formance •" The teacher group felt that he maintained 

definite standards often (four ratings),one teacher felt 

that he was this way occasionally. The superordinate 

group felt that he maintained definite standards only 

occasionally (three ratings) and one felt he was seldom 

this way. 

Item 24: "He encourages the use of uniform pro

cedures. " Subject Ten received rather diversified ratings 

on this item, but none denied the fact that he did not 



195 

encourage uniform procedures# The "teaclier group rated him 

in the following manner. One felt he was always this way, 

two others felt he was often this way and the remaining 

two • felt he was occasionally this way. The superordinate 

group rated Subject Ten from always to seldom* One rated 

him always« one rated him occasionally and two rated him 

seldom. 

Item 29: "He asks that group members follow stan

dard rules and regulations." Again diverse rating patterns 

were received "by Subject Teh. One teacher rated him as 

"being always this way, another rated him as being often 

this way, two others rated him as being occasionally this 

way and yet another felt he was never this way. The super

ordinate group followed almost the same pattern from high 

to low ratings. One felt he was this way often, two others 

felt he was occasionally this way and another felt he was 

seldom this way. 

The diversity of opinion on Subject Ten's atten

tion to detail seems to bear out his own perceptions. The 

teacher group was more diverse in their opinion than their 

ratings on other items. It can be said that detail and 

organization is not one of Subject Ten's strong points, 

but to most people he seems to accomplish the job that 

needs to be done. 

In conclusion, the ++ rating as is given Subject 

Ten seems warranted and the data seems to substantiate 
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this rating, 

III. Review of Recorded Interview 

Subject Ten seemed tlie most ill at ease of all ten 

subjects. He talked in a low rather subdued voice which 

made it difficult to hear over playground noise in the 

background. Subject Ten gave reasonably good responses 

to the key questions, but seemed reticent in some areas. 

Question 9: In what area of administration do you 

feel most competent? 

"I feel most competent in curriculum development, 

but other demands on the job make doing curriculum develop

ment the most frustrating." 

In what area would you like to be stronger? 

"I'd like to be stronger in the area of adminis-

tration of business detail. I'm not interested in budgets, 

schedule making, etc., and I am therefore the weakest in 

this area. I can't bring myself to do a good job on the 

administrative detail and it sometimes causes me and my 

teachers some problems." 

Question 10: What would you rate yourself as an 

administrator in the elementary field of school administra

tion? 

"I think I'd rate myself in the upper twenty-five 

percent. ' I really enjoy my job and I'm really effective 

in my job for several reasons. One is, I think I've made 
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some reasonably good teachers out of people other people 

had doubts about. Secondly, I've taken a school com

munity that has been notoriously negative toward the 

school and made them a reasonably workable group. X 

certainly don*t feel as much pressure in my job as I 

once did. " 

Question 12; How do you think your colleagues 

would describe your administrative ability? 

"It would depend on which group of colleagues, to 

be very frank about it. The elementary principals are not 

a very unified group. There are several philosophies 

working within this group, so I feel the people I see a 

great deal would feel I was a competent person, the other 

group, who perceive their job differently and who look at 

the role of the elementary school somewhat differently 

than I, would rate me low. I think I would be in the top 

third of the group if everybody rated me." 

Question 15: How do you think your teaching staff 

would describe your administrative behavior? 

"Well, I think they would think X do an adequate 

job. I think that they would perhaps—-rate me as being 

competent. This staff this year would vary. There are a 

couple of people this year who are new to the building that 

are from buildings who had a different type of administra

tor. Those people who have been with me a long time would 

rate me high—we have worked together and have a good 
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working relationship. I have eight new people this year 

and I feel more uncomfortable this year." 

Question 14: By and large do teachers in your 

school understand the "broad administrative problems of 

running the school? 

"Yes I think they do—why? Primarily by the 

questions they ask, the way they confide in me. The way 

they say 'I wouldn't have your job. ' Yes, I would say 

they do. I also believe the community tells the teacher 

this too. They make many demands." 

Question 15: Do most of your staff ascribe to 

your philosophy of education? 

"Yes, less though this year because of that new 

segment of my staff. My original staff is still working 

for me and they are passing on my philosophy. There is 

one exception in this building who will never ascribe to 

my philosophy. I don't think she will ever change. She 

is subject-centered and I am not. She seems to be moving 

but I don1t know why." 

"I don't have difficulty in working with people 

who don't ascribe to my philosophy. I am more patient 

than that. So I guess I can sum it all up by saying that 

yes, most of my teachers are ascribing to my philosophy. 

The power group certainly does. The others are coming 

around and perhaps one won't, ever." 

The final two factors in the Kentucky Research are 
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Perceptual Accuracy and Speech. The following is a de

scription of Number Ten and how he relates to these two 

factors. 

Perceptual Accuracy 

The Kentucky Research describes a ++ person as 

being somewhere in between their description of a -+ per

son who is described as being highly accurate in what he 

perceives and a +- person who is described as being highly 

inaccurate. 

Subject Ten has a rating of ++ on the I.A.V. His 

perceptions seem accurate especially when he felt his 

weakest point was attention to detail. A quote from the 

interview seems to sum up his feelings when he said. "I 

can't bring myself to do a good job on the administrative 

detail; it sometimes causes me and my teachers some prob

lems." It may cause him some problems, but the teachers 

did not reflect overanxiety about the item. His percep

tions were perhaps a bit inaccurate in this case. He was-1 

accurate in his perception that his staff would rate him 

high—they did, especially in the Consideration factor. 

Speech 

A ++ person according to the Kentucky group makes 

few comparisons. Pew examples of comparison were forth

coming in this interview. Subject Ten touched only briefly 

on comparing himself with others. This was not of 
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significant length, to give a rating of confirming or not 

confirming this factor. 

Subject No. Ten 

Ratings on Behavioral Factors 

C++ rating) 

1# Perceptual Accuracy 

Subject Hen confirms this factor. He finds him

self on many occasions being accurate and sometimes in

accurate, 

2, Behavior 

Subject Ten manifests quite satisfactory relation

ships with people in his administrative behavior. Factor 

confirmed, 

3- Attitudes 

Subject Ten confirms this factor with high, ratings 

in this area, 

4-, Speech 

Not enough evidence to confirm this area, 

5, Details and Organization 

While Subject Ten does not rate himself as high on 

this factor, others did. He seems to be an able adminis

trator in this area. 



CHAPTER V 

SUMMARY AND CONCLUSIONS 

This study was undertaken within the framework of 

the Perceptual Theory of Psychology# The Perceptual The

ory, an attempt to observe behavior from the point of view 

of the individual himself, ascribes to the assumption that 

individuals do not behave according to the facts as others 

see them, but according to the facts as they see them* 

This theory presupposes that all behavior is caused, rea

sonable and necessary. Utilizing the Perceptual Theory, 

the writer attempted to interpret and predict the adminis

trative behavior of ten elementary school principals. 

This study was basically a two-part study. The 

first part was based on the selection of a theory adequate 

for understanding and predicting administrative behavior. 

From this theory, the writer derived five confirmable 

assumptions which lead to a basic hypothesis capable of 

empirical examination. Confirmation of the basic assump

tions listed below was based on logical and syntactical 

coherence. 

ASSUMPTION I 

All behavior is lawful and meaningful. 

201 
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ASSUMPTION II 

To tiie behaver himself, "behavior always appears 
relevant, -purposeful and caused, 

ASSUMPTION III 

Behavior is determined by and -pertinent to the 
Perceptual Field of the behaving organism. 

ASSUMPTION IV 

To understand and predict behavior one must have 
insight into the nature of the individual1s 
Perceptual Field at the moment of his behaving* 

ASSUMPTION V 

The best predictor of an individual1s Perceptual 
Field is insight into and knowledge of the 
individual's self-concept. 

From the above assumption the basic hypothesis of 

this study was derived. If one can discover and gain under

standing of an individual's self concept, then one can gain 

insight into his Perceptual Field and consequently predict 

his behavior. 

To aid in the empirical examination of the central 

hypothesis, the writer utilized Robert Bills' Index of 

Adjustment and Values to classify the self concepts of the 

ten principals into four categories. These categories are 

as follows: 

+•*• individuals are people who accept their own worth 

and believe that other people are accepting of their own 

worth. This study had six subjects in this category. 

+ — individuals are people who accept themselves, 

but believe other people are less accepting of themselves* 
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This study had two of these individuals. 

~ 4- individuals are people who reject themselves, 

but believe other people are more accepting of themselves. 

Two subjects in this study were rated in this manner. 

~ - individuals reject themselves and others. This 

study did not have subjects in this category. 

Eatings of Subjects 
on the I.JUVo 

+ 

un i 
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i i  
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Based on these categorizations, it was hypo

thesized that each category has identifiable and unique 

patterns of administrative behavior in the following areas: 

(l) Perceptual Accuracy, (2) Behavior, (3) Attitudes, (4-) 

Speech, and (5) Details and Organization. These five 

factors of behavior became subhypotheses used to support 

the basic hypothesis* To test these subhypotheses the 

writer used the behavioral descriptions originated by 

Hobert Bills in a validation study of the Index of Adjust

ment and Values. The Leader Behavior Description 
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Questionnaire was used witli two groups, a subordinate 

group of five teachers in each, of the ten schools and a 

panel of superordinates made up of four central office 

personnel. The results of these ratings were used in 

conjunction with tape recorded interviews. Each subject 

responded to key questions which were designed to aid in 

obtaining the subject's perceptions of his administrative 

behavior on an on-th-job basis. 

Summary of Case Study Results 

On Behavioral Factors 

1. Perceptual Accuracy: The description of individuals 

on this factor is as follows. A -+ person is highly accur

ate in what he perceives, the +— person is highly inaccur

ate and a ++ person occupies a position between these ex

tremes. The +- individuals have extreme difficulty in 

making accurate perceptions. The -+ individual has a 

strong need to be accurate in his perceptions. 

With the exception of Subject No. Six all ++ in

dividuals followed the prescribed behavioral pattern. The 

-+ individuals also conformed to this pattern. Subject No. 

One, a -+ individual, was a good example of a high degree 

of Perceptual Accuracy which confirms this rating. On the 

other hand, Subject No. Five, a +- individual, is an ex

cellent example of the type of person who is inaccurate in 

his perceptions. Subject Five in his description of being 
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the "real" leader of the group, but never elected, is a 

classic example. 

2. Behavior: The ++ individual's behavior is in response 

to the situation as it is perceived; the behavior of a —+ 

individual is likewise in terms of his perceptions, but 

also related to his needs to enhance himself, The +— 

person acts in terms of his own preconceptions. The ++ 

person has the best relationships with people and is pur

ported to work more successfully with people. 

Eight of the subjects in this study conformed to 

the above descriptions. 

Subject No. Three was a good example of a ++ indi

vidual. This subject's case study reveals many examples of 

high self regard and a high regard for others. Also, her 

human relationships as indicated by the L.B.D^Q. ratings 

personify her positive relationships with the people who 

work closely with her. The +— and —+ individuals were 

evenly split on this factor. Both categories had one in

dividual who did not conform. On both of these individuals, 

the L.B.D.Q. ratings were not decisive enough or clear 

enough to obtain a clean cut rating. A great deal of 

ambivalence, from high to low ratings, was given by the 

respondents. 

5* Attitudes: The ++ person holds democratic attitudes 

which stem from his belief in the worth of people including 
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himself. In contrast, -+ and +~ individuals have greater 

difficulty in maintaining democratic attitudes; the ~+ 

individual has insufficient respect for himself and the 

+- has insufficient respect for other people, 

The ++ individuals with the exception of Subject 

Six were rated by their subordinates as behaving in a 

democratic manner, The +- individuals also showed strong 

tendencies to conform to the factor pattern, as indicated 

by such remarks as, "you could manipulate people if you 

wanted to," "my teachers respect me because I demand it," 

and "they looked up to me." The -+ subjects did not de

viate from the expected pattern. There is a marked ten

dency toward self-deprecation in both the trait word 

descriptions and in the interview sessions# Such remarks 

as, "A principal does not really get thanked for all the 

little things he does,11 "Teachers tend to forget rapidly 

and in reality are not thankful," and "Principals are a 

threat and not a friend" are indications of this attitude. 

4-. Speech: One way in which attitudes and personal 

characteristics are communicated to other people is by the 

speech a person uses. In their speech, ++ people make few 

comparisons, while —+ make frequent comparisons involving 

themselves and the +— individuals frequently compare other 

people. The greatest amount of judgmental evaluation is 

done by +- people and the least by ++ people. 
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The Speech factor is not confirmed "by this study. 

Seven of the ten subjects did not conform to the predicted 

"behavior pattern in Speech, 

5. Details and Organizations A —+ individual is more at 

ease in his administrative position when he directs his 

attention to the concrete details of his work. A +— per

son is unable to see the really important details and is 

often described as an organizer of events that are some

times meaningless. The ++ individual is able to perceive 

the important details and organize them into meaningful 

plans. 

The data on this behavioral factor show that eight 

of the ten subjects confirmed this rating. The two re

spondents that showed a different pattern of behavior were 

++ individuals. The -+ subjects ran true to form. A good 

example of this was Subject No. One's over—concern for his 

"teachers' meeting chart." The +— subjects tended to be 

overly concerned with "central office matters" over which 

they have no control, rather than the immediate problems 

that are present in their own schools. 

Following is a description of how each of the ten 

elementary administrators evaluated the subhypotheses. 
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Factor 1 Perceptual Accuracy 

Subg ect 
Subj ect 
Subj ect 
Subject 
Subject 

1 Confirmed 
2 Confirmed 
3 Confirmed 
4- Confirmed 
3 Confirmed 

Subject 6 Not Confirmed 
Subj ect 7 Confirmed 
Subject 8 Confirmed 
Subject 9 Confirmed 
Subject 10 Confirmed 

Factor 2 Behavior 

Subject 
Subj ect 
Subj ect 
Subject 
Subj ect 

1 Confirmed Subject 6 Confirmed 
2 Confirmed Subject 7 Not Confirmed 
3 Confirmed Subject 8 Confirmed 
4- Confirmed Subject 9 Confirmed 
3 Confirmed Subj ect 10 Confirmed 

Factor 3 

Subject 1 
Subject 2 
Subject 3 
Subject 4-
Subject 3 

Attitudes 

Confirmed 
Confirmed 
Confirmed 
Confirmed 
Not Confirmed 

Subject 6 
Subject 7 
Subject 8 
Subject 9 
Subject 10 

Not Confirmed 
Not Confirmed 
Confirmed 
Confirmed 
Confirmed 

Factor 4-

Subject 1 
Subject 2 
Subject 3 
Subject 4-
Subject 3 

Speech 

Confirmed 
Not Confirmed 
Confirmed 
Not Confirmed 
Not Confirmed 

Subject 6 
Subject 7 
Subject 8 
Subject 9 
Subject 10 

Confirmed 
Confirmed 
Not Confirmed 
Not Confirmed 
Not Confirmed 

Factor 3 Details and Organization 

Subj ect 
Subj ect 
Subject 
Subject 
Subject 

1 Confirmed 
2 Confirmed 
3 Confirmed 
4- Confirmed 
3 Confirmed 

Subject 6 Confirmed 
Sub j ect 7 Confirmed 
Subject 8 Not Confirmed 
Subject 9 Not Confirmed 
Subj ect 10 Confirmed 

The above clearly illustrates the findings on the behavioral 

subhypotheses. Below is a summary of these findings. 

Factor 1: Perceptual Accuracy 

Nine of the ten subjects confirmed this factor. 
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Factor 2: Behavior 

Eight of ten subjects confirmed this factor. 

Factor 3• Attitudes 

Eight of ten subjects confirmed this factor. 

Factor 4: Speech 

Four of ten subjects confirmed this factor. 

Factor 5: Details and Organization 

Eight of ten subjects confirmed this factor. 

Conclusions 

The above data represent the findings of this 

study. From these findings the following conclusions are 

made. 

1. The data confirm the subhypotheses that administrative 

behavior in the areas of Perceptual Accuracy, Behavior, 

Attitudes, and Details and Organization can be predicted 

from knowledge of the self concept as measured by Robert 

Bills1 Index of Adjustment and Values. 

2. The data did not confirm the subhypothesis that ad

ministrative behavior can be predicted in the area of 

Speech. 

3. The confirmation of four of the five subhypotheses con

firms the basic hypothesis, if one can discover and gain 

under st anding of an individual1 s self concept, then one 

can gain insight into his Perceptual Field and can conse

quently predict his behavior. It is further concluded that 
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Robert Bills1 Index of Adjustment and Values does render 

a useable measure of the self concept which can be utilized 

in the prediction of administrative behavior. 

Recommendations for Further Study 

The following are recommendations for possible 

further research as suggested by this study. 

1. A longitudinal study predicting future administrative 

behavior in conjunction with a college school administra

tor training program would seem profitable. The three 

instruments used in this study could be utilized as prog

nostic measurements. 

2. She area of the self concept needs further study. De

spite the fact that Robert Bills1 I.A.V. is a useable 

instrument, further work is necessary in developing other 

measures of the self concept. 

3. Further research needs to be made into the relationship 

of the Perceptual Theory and administrative behavior; 

larger populations and different levels of operation need 

to be utilized. 

4. The area of the Speech factor, not confirmed in this 

study, could be a central problem to be researched to 

obtain information on its relationship to administrative 

behavior. 
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APPENDIX 



EXHIBIT 1 

GUIDE TO OBSERVATION AND INTERVIEW 

IN THE INDIVIDUAL SCHOOLS 

School Number Date 

Part I General Information 

1* School Size A.D.A. _______ 

2o Number of teachers _____ 

3* Number of special classes ________ 

4. School's socio-economic structure 

upper middle lower 

Grades included _________ 

Part II Specific Information 

1. Age Range 20-30-C ) 30-4O ( ) 40-50 C ) 

2. Sex Male Female 

3* • Degrees held B.A. - M.A, _____ other 

4. State credentials held 

a. general elementary ___________ 
b. general secondary 
c. elementary administrative 
d. general administrative 

5- Number of years as administrator 

6. In this building ________ 

7. Number of years a teacher 

8, What area of administration interests you most? 

Personnel 
Public Relations 



Administrative functions ie. Budget making 
Scheduling Other 

Curriculum Development 
Supervision 
0 tiier 

9. In what area of administration (as mentioned 
above) do you feel most competent ; '1 
In what area do you feel you would like to he 
stronger ? 

10. What would you rate yourself as an administra
tor in the Elementary field of School Adminis
tration? 

a. upper 25% 
"b. upper half 
c. lower half ____ 
d. if none apply _____ 

11. What area of school administration do you con
sider the most important? 

12. How do you think your colleagues would describe 
your administrative ability? 
Colleagues in this case would be your fellow 
elementary school principals in the 
school district. 

15. How do you think your teaching staff would de
scribe your administrative behavior? 

14. By and large do teachers in your school under
stand the broad administrative problems of 
running the school? 

15* Do most of your staff ascribe to your philosophy 
of education? 
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EXHIBIT 2 

January 4-, 1965 

Dear : 

Thank you very much for volunteering to partici
pate in this study. 

In order to make the "best possible use of your 
valuable time and that of the other administrators in
volved in the study, I would like to set up a scheduled 
time to be in your building. 

If this meets with your approval, I will visit 
your school during the afternoon of January 21. I will 
be in your building for approximately five hours. 

Specifically what is planned for that time is 
thiss 

1. Meet with you and interview you on your con
ception of your behavior as an administrator of your 
school. This interview will not center on evaluation by 
the interviewer, but rather will it be concerned with how 
you view your administrative behavior. At the conclusion 
of this interview you will also be asked to fill out a 
questionnaire on how you feel about your role as an ad
ministrator. This written form should take approximately 
forty minutes. 

2. If arrangements can be made, I would like to 
interview five of your teachers. This teacher group, ran
domly selected, could be met as a group as their require
ment is to fill out a questionnaire on administrative 
behavior. These questionnaires are the "check and answer" 
kind and get at the teacher's observations of certain 
specific administrative behaviors. These teachers will 
not be asked to make judgments of good or bad practices 
and their replies will be of an anonymous nature so that 
any use of this data will not or could not threaten or 
embarrass anyone. 

Described above then is the procedure to be fol
lowed. I believe I have allowed ample time so that 
allowances have been made for the little crises that come 
up during the busy day that could come up to take you and 



—2— January 4, 1963 

your staff away from this data gathering# 

I thank you sincerely for your willingness to 
participate and am looking forward to seeing you at the 
above mentioned time. 

Best regards, 

Gordon Parsons 
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EXHIBIT 3 

"OTHERS" INSTRUCTIONS FOR IAV 

We would like to get a "better idea of what you 
think other people are like. To do this we would like you 
to first think of other people who are in general like you, 
for example, other college freshmen, sophomores, juniors, 
or seniors, other teachers, other administrators, etc., and 
second to complete the IAV as you think the average person 
in this group would complete it for himself# Take each of 
the 4-9 words and use it to complete the following sentence 
for the average person in your reference group: 

He is a Can) _____________ person. 

Then decide how much of the time this statement is like 
this average person, i.e., typical or characteristic of him 
in general, and rate him _as he would rate himself on the 
following scale: 

1. 
2. 
5. 

4. 

5. 

Select the number beside the phrase that tells how much of 
the time he sees himself this way and insert it in Column 
I on the blank. 

EXAMPLE: Beside the term ACADEMIC, number two is inserted 
to indicate that this average person in your reference 
group sees himself occasionally as an academic person. 

Uow go to Column II. Use one of the statements 
given below to tell how he usually feels about himself as 
described in Column I. 

1. He very much dislikes being as he is in this 
respect. 

2. He dislikes being as he is in this respect. 
He neither dislikes being as he is nor likes 
being as he is in this respect. 

4. He likes being as he in this respect. 
5. He very much lies being as he is in this 

respect. I 

Seldom, is this like he sees himself. 
0ccasionally% this is the way he sees himself. 
About half of the time, this is the way he sees 
himself. 
A good deal of the time, this is the way he 
sees himself. 
Most of the time, this is the way he sees him
self. 





Select tlie number beside the statement that tells how the 
average person in your group feels about the way he is and 
insert in Column II® 

EXAMPLE: In Column II beside the term ACADEMIC, number one 
is inserted to indicate that this person dislikes very much 
being as he is in respect to the term, academic. Note that 
being as "he is" always refers to the way he was described 
in Column I, 

Finally, go to Column III. Using the same term, 
complete the following sentence: 

He would like to be a (an) ________________ person. 

Then decide how much of the time this average person in your 
group would like this trait to be characteristic of him and 
rate him on the following five point scale: 

. 1. 
2. 
3. 

4. 

5. 

Select the number beside the phrase that tells how much of 
the time this average person in your group would like to 
be this kind of person and insert the number in Column III. 

EXAMPLE: In Column III beside the term ACADEMIC, number 
five is inserted to indicate that most of the time this 
average person in your group would like to be this kind 
of person. 

Start with the word ACCEPTABLE and fill in Columns I, II, 
and III before going on to the next word. There is no time 
limit. 

Seldom, would he like this to be him. 
Occasionallyhe would like this to be him. 
About half of the time, he would like this to 
fee him. 
A good deal of the time* he would like this to 
be him. 
Most of the time* he would like this to be him. 
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EXHIBIT 4-

"Self" INSTRUCTIONS FOR IAV 

Tliere is' a need for each, of us to know more about 
ourselves, "but seldom do we have an opportunity to look at 
ourselves as we are or as we would like to be. On the 
following page is a list of terms that to a certain degree 
describe people. Take each term separately and apply it 
to yourself by completing the following sentence: 

I am a (an) person. 

The first word in the list is academic, so you would sub
stitute this term in the above sentence. It would read—• 
I am an academic person. 

Then decide about HOW MUCH OF THE TIME this statement is 
like you, i.e., is typical or characteristic of you as an 
individual, and rate yourself on a scale from one to five 
according to the following key: 

1. Seldom, is this like me. 
2. 0ccasionally, this is like me. 
3. About half of the time, this is like me. 

A good deal of the jfeime, this is like me. 
5* Most of the time, this is like me. 

Select the number beside the phrase that tells how much of 
the time the statement is like you and insert it in Column 
I on the next page. 

EXAMPLE: Beside the term ACADEMIC, number two is inserted 
to indicate that—occasionally, I am an academic person. 

Now go to Column II. Use one of the statements 
given below to tell HOW YOU FEEL about yourself as de
scribed in Column I. 

1. I very much dislike being as I am in this re
spect. 

2. I dislike being as I am in this respect. 
3. I neither dislike being as I am nor like being 

as I am in this respect. 
4-. I like being as I am in this respect. 
5. I like very much being as I am in this respect. 

You will select the number beside the statement that tells 
how you feel about the way you are and insert the number 
in Column II. 



EXAMPLE: In Column II "beside the term ACADEMIC, number 
one is inserted to indicate that I dislike very much "being 
as I am in this respect to the term, academic. Note that 
being as I am always refers to the way you described your
self in Column I* 

Finally, go to Column III; using the same term, 
complete the following sentence: 

I would like to "be a (an) __ person. 

Then decide HOW MUCH 03? THE TIME you would like this trait 
to "be characteristic of you and rate yourself on the fol
lowing five point scale: 

1. 
2. 
3. 

4-. 

5. 

Xou will select the number beside the phrase that tells 
how much of the time you would like to be this kind of a 
person and insert the number in Column III. 

EXAMPLE: In Column III beside the term ACADEMIC, number 
five is inserted to indicate that most of the time* I would 
like to be this kind of person. 

Start with the word ACCEPTABLE and fill in Columns I, II, 
and III before going on to the next word. There is no 
time limit. Be honest with yourself so that your descrip
tion will be a true measure of how you look at yourself. 

Seldom, would I like this to be me. 
Occasionally, I would like this to be me. 
About half of the time. I would like this to 
be me. 
A good deal of the time* I would like this to 
be me. 
Most of the time. I would like this to be me. 





EXHIBIT 5 

II III 

 . academic 
1. acceptable 

2. accurate 

3« alert 

4-. ambitious 

5. annoying 

 . busy 

$?• calm 

8. charming 

9. clever 

10. competent 

11. confident 

12. considerate 

13- cruel 

14-. demo crati c 

15# dependable 

16. economical 

17. efficient 

18. fearful 

19. friendly 

20. fashionable . 

21. helpful 

22. intellectual 

23. kind 

24. logical 

25. meddlesome 

26. merry 

27. mature 

28. nervous 

29. normal 

30. optimistic 

31 • poised 

32. purposeful 

33« reasonable 

34. reckless 

35• responsible 

36. sarcastic 

37* sincere 

38. stable 

39• studious 

40. successful 

4-1. stubborn 

4-2. tactful 

4-3. teachable 

4-4. useful 

4-5. worthy 

4-6. broad—minded 

4-7. businesslike 

48. competitive 

4-9. fault-finding 



LEADER BEHAVIOR DESCRIPTION QUESTIONNAIRE 

Developed by staff members of 222 
The Ohio Stafe Leadership Studies 

EXHIBIT 6 

On the following pages is a list of items that may be used to describe the behavior of your 

supervisor. Each item describes a specific kind of behavior, but does not ask you to judge 

whether the behavior is desirable or undesirable. This is not a test of ability. It simply asks you 

to describe, as accurately as you can, the behavior of your supervisor. 

Note: The term, "group," as employed in the following items, refers to a department, division, 

or other unit of organization which is supervised by the person being described. 

The term "members" refers to all the people in the unit of organization which is supervised 

by the person being described. 
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Copyright 1957 
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DIRECTIONS: 

a. READ each item carefully. 

b. THINK about how frequently the leader engages in the behavior described by the item. 

c. DECIDE whether he always, often, occasionally, seldom or never acts as described by the item. 

d. DRAW A CIRCLE around one of the five letters, following the item to show the answer you have 

selected. 

A=»Alwavs 

B—Often 

C=»Occasionally 

D=Seldom 

E—Never 

I. He does personal favors for group members. A B C D E 

2. He makes his attitudes clear to the group. A B C D E 

3. He does little things to make it pleasant to be a member of the group. A B C D E 

4. He tries out his new ideas with the group. A B C D E 

5. He acts as the real leader of the group. A B C D E 

6. He is easy to understand. A B C D E 

7. He rules with an iron hand. A B C D E 

8. He finds time to listen to group members. A B C D E 

9. He criticizes poor work. A B C D E 

10. He gives advance notice of changes. A B C D E 

11. He speaks in a manner not to be questioned. A B C D E 

12. He keeps to himself. A • B C D E 

13. He looks out for the personal welfare of individual group members. A B C D E 

14. He assigns group members to particular tasks. A B C D E 

15. He is the spokesman of the group. A B C D E 

16. He schedules the work to be done. A B C D E' 

17. He maintains definite standards of performance. A B C D E 

18. He refuses to explain his actions. A B C D E 



19. He keeps the group informed. A B c D E 

20. He acts without consulting the group. A B C D E 

21. He hacks up the members in their actions. A B C D E 

12. He emphasizes the meeting of deadlines. A B C D E 

23. He treats all group members as his equals. A B C D E 

24. He encourages the use of uniform procedures. A B C D E 

25. He gets what he asks for from his superiors. A B C D E 

26. He is willing to make changes. A B C D E 

27. He makes sure that his part in the organization is understood by group 

members. A B C D E 

28. He is friendly and approachable. A B C D E 

29. He asks that group .members follow standard rules and regulations. A B C D E 

30. He fails to take necessary action. ; A B C D E 

31. He makes group members feel at ease when talking with them. A . . y> B C D E 

32. He lets group members know what is expected, of them. A B C D E 

33. He speaks as the representative of the group. A B C D E 

34. He puts suggestions made by the group into operation. A B C D E 

35. He sees to it that group members are working up to capacity. A B C D E 

36. He lets other people take away his leadership in the group. A B c D E 

37. He gets his superiors to act for the welfare of the group members. A B C D E 

38. He gets group approval in important matters, before going ahead. A B C D E 

39. He sees to it that the work of group members is coordinated. A B C D E 

40. He keeps the group working together as a team. A B C D E 


