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ABSTRACT 

An attempt was made to measure the attitudinal shift of 77 high 

school counselors from the Southwest following a series of National De

fense Education Act Guidance and Counseling Institutes which emphasized 

the ethnic group differences of the Mexican-American and the Southwest 

Indian. 

An adaptation of Osgood's semantic differential was used to 

measure the counselor's attitudes toward these ethnic groups pre, post, 

and follow-up. The instrument contained 60 pairs of polar adjectives 

on an unmarked scale of seven intervals. 

The experimental group was made up of members of the 1961, 1962, 

and 1963 National Defense Education Act Guidance and Counseling Insti

tutes held at th© University of Arisona during the respective simmers« 

Th® control group of 125 subjects was made up from members of 

tha 196U NDEA Guidance and Counseling Institute which did not stress 

ethnic differences^ two classes in Technique® in Educational Rasearchj, 

one class In Foundations of Guidance, and one class in Social Founda

tions of Educationo All classes in the control group were measured pre 

and post-leeture period during th® summer of 1961* 0 

The group mean differences were examined and no significant 

changes were found for any group between the pre and post means and the 

pre and follow-up meansa 

vil 
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There are a number of Interesting and seemingly worthwhile pos

sibilities to pursue in these findings* The three that seem most logi

cal to explore are (1) the appropriateness of the instrument, (?) the 

effectiveness of the method used to change counselor attitudes, and 

(3) the tenacious nature of stereotypes* 



CHAPTER I 

INTRODUCTION AND STATEMENT OF THE PROBLEM 

A0 The Importance of Counselor Attitudes 

The vital importance of counselor attitudes and value systems 

have come into the foreground during the past decade* A survey of the 

literature in the field indicates that prior to 1957 very few articles 

were written in these areas. The opposite is true today. (McGowan 

and Schmidt, 1962). 

One might speculate that this interest is an outgrowth of Title 

7 of the National Defense Education Act. Perhaps it is the normal 

grcwth pattern for any new profession. There is a tendency for new 

professions to go through an initial stage of almost complete concen

tration on techniques and ideas. As competence is gained in these 

areas s more attention is focused on philosophical issues 0 It may be a 

combination of the two or an entirely different factor(s). Regardless 

of cause, attitudes and value systems of counselors are the focus of 

much attention today. 

This concern can be traced to research findings which indicate 

that counselor attitudes are jest as important as the techniques used 

in counseling, if not more so. Researchers found that successful coun

seling did not depend on the theoretical approach used by the counselor. 

Closer investigation revealed that many different techniques worked for 

any one of these approaches. In final analysis the success in 

1 



counseling, whether based on counselee satisfaction or the opinion of 

expert judges, was related directly to the attitudes of the counselor. 

Attitudes have many sources. They may be based on nils informa

tion or false deductions from correct information. They are most fre

quently the result of conditioning by home and society. The personality 

needs of the individual are sometimes thought to be sources of atti

tudes. The process of living produces a seemingly endless array of 

attitudes* 

Whatever the source may be of these attitudes, regardless of 

whether these attitudes are expressed verbally or non-verb ally, con

sciously or meonsciously during the counseling process, they become 

the main determinants of success or failure in counseling (Goodstein 

and Grigg, 1959J Rogers, 1958; Tyler, 1961). 

It is necessary to investigate and define the counseling pro

cess before shewing the relationship which exists between that process 

and the counselor's attitudes® 

B. Counseling Defined 

The word counseling has been used to describe a variety of 

helping or advising situations. The confusion that follows such a 

practice is quite natural. Tyler (1961) describes the word counseling 

as "one of those words that everybody understands but no two people 

seem to understand in precisely the same way" (p. 1). 

Regardless of the confusion which may surround the term, it 

has been accepted by most authorities in the field as the number one 



guidance service (Artouckle, 1962 j McGcwan and Schmidt, 1962j Tyler, 

1961). 

This basic position does little to clarify the meaning of the 

term counseling. As Tyler (1961) has intimated there is not one def

inition of counseling but many. Each of the several approaches em

phasizes different techniques to achieve the goals. Therefore, each 

theoretical approach has a slightly different definition. Rather than 

become entangled in describing the various approaches to counseling 

and the theories upon which they are built, one major objective of 

counseling as viewed by this writer will be discussed. 

Counseling as viewd in this study: It would seem that several 

counseling approaches have one goal in mind. That aim is to help indi

viduals understand and accept what they are and in light of this new 

awareness to realize their potential, if necessary through alteration 

or modification of their attitudes, outlook, or behavior (JfeGowan and 

Schmidt, 1962)o 

The emphasis on learning mora about one's self is also stressed 

by Rogers (19lj2). 

Effective counseling consists of a definitely structured, 
permissive relationship which allows the client to gain an 
understanding of himself to a degree which enables him to 
take positive steps in the light of his ne&r orientation0 The 
aim is not to solve one particular problem, but to assist tha 
individual to grow, so that he can cop© with the present prob
lem and with later problems in a better integrated fashion 
(pp. 18 and 28). 

Another example that underscores this aspect of learning and its 

relationship to counseling is Shoben's (as reported in McGowan and 

Schmidt, 1962) coasmsnt: 
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In short, from the learning experience that counseling 
affords, the client acquires a nonanxious and more flexible 
approach to the business of living, the ability to develop 
his cwn way of life according to his own self-critically as
sessed values, and a foresighted evaluation of the various 
situations with which he must deal (p. 189)* 

Therefore, the counseling process may be viewed as a unique 

learning situation. This learning situation requires some basic ele

ments to survive. Perhaps the most vital component is the sense of 

mutual trust and understanding which must prevail between the counsel-

ee and counselor. Acceptance and empathy are woven into mutual trust 

in such a fashion that they cannot be separated. The outcome is an 

atmosphere which is conducive to learning „ Within this non-threaten-

ing climate the counselee has freedom to explore thoughts and feelings 

which otherwise may not be formulated or expressed. The counselee is 

encouraged to grew in self-understanding. He,, therefore, learns more 

about himself in relationship to the world in which he lives. The 

final objective of this learning process is a greater degree of self-

direction# 

Tha tarn rapport is used to susa&riae all of the components 

whleh go into making the ataospher© of tha counseling interview con

ducive to learninge 

Role of Rapport 

Rapport has been described by Boy and Pine (1963) as the total

ity of the client-counselor relationship. It is the sum of all feelings, 

attitudes, perceptions, etc., that go into this one-to-one relationship 

which frees the counselee to explore the question, "Who am I?" It is 
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the ability of the counselor to accept the counselee for what he is 

nowj it is the counselor's ability to see the counselee's world through 

his frame of reference? it is a warm and genuine relationship} it is 

non-judfpnentalj it is all of this and more# When these counselor at

titudes prevail the counselee feels at ease to discuss his views of 

problems that are meaningful to him. This relationship frees the coun

selee to investigate both the affective and cognitive sides of his 

thinking or problem. 

Responsibility for rapport; As indicated in the preceding 

section the counselor umst assiane the responsibility for establishing 

rapport. Regardless of whether the counselee is a self-referral or 

referred by someone else, the counselor must make every effort to es

tablish a meaningful working relationship. The counselor will not 

always be successful in this effort. Why should the counselor fail? 

Barriers to rapports The warn, non-judgmental ataosphere which 

is characteristic of the true counseling relationship does not just 

happens It requires that the counselor accept the individual as ha is. 

This acceptance them® is a basic premise on which counseling rapport 

is built (Tyler, 19615 McGowan and Schmidt, 1962 5 McDanie'l, 1956). 

Hwerorj according to many research studies there is a widespread tend

ency for the American people, especially the major reference group 

which consists mainly of the middle-class Anglos, to stereotype and 

bear prejudice toward ethnic groups in our society (Allport, 1960j 

Krech, Crutchfield, and Ballachley, 1962j Saenger, 19 £3 j Sherif and 

S her if, 1956). This discrepancy between the conditions necessary to 



establish rapport and the actual state of affairs raises the question 

of how a counselor can be acceptant of.ethnic groups if he tends to 

classify the individuals of these groups all under one set of charac

teristics and traits? It is assumed that counselors belong to the 

major reference group in this country® Evidence that counselors belong 

to the major reference group and do have a tendency to stereotype eth

nic groups trill now be examined. 

Do counselors stereotype ethnic groups?* The assumption is, of 

course, that they do» The literature is not replete with studies that 

point directly to the counselor as a bearer of stereotyped attitudes 

toward specific ethnic groups* Therefore, this point will be estab

lished by inference. 

The steps used by this writer to establish that counselors do 

have stereotyped beliefs are as follows: (l) furnish evidence that the 

major reference group (whits, middle-class, Americans) in our society 

does have stereotyped beliefs and (2) provide evidence that most coun

selors are members of the major reference group0 

Many studies support the prevalence of stereotyped attitudes 

toward minority groups in our society (Hartley and Hartley, 1959J Kline-

berg, 1950s Martin, 196!n Sharif and Sheriff 1956s Williams, X9&W o 

Kata and Braly found that college students tend to pick the same person

ality traits to describe ethnic groups as students in the sane institu

tion did 18 years before. The students in the later study had less 

tendency toward generalization*. However, they still described the Ital

ian as "impulsive and artistic," the Negro as being "lazy, happy go 



lucky," the Jew as being "shrewd, ambitious, mercenary" (as reported in 

Saenger, 1953). 

Williams (196U) summarizes the situation when he says: 

No major culture or racial division is immune to stereotyp
ing,, The prevalence of it is well illustrated by the numerous 
derogatory nicknames used by the members of racial or ethnic 
groups. All known racial or ethnic groups have some such derog
atory names (ethnophaulisms) to refer to outgroups and their 
members (p, Ul)» 

There is some indication then that the major reference group in 

this country consistently places various ethnic groups in stereotyped 

classifications. It is interesting to note that the two ethnic groups, 

the Mexican-American and the Southwest Indian, used as a basis for 

study in this dissertation were ranked 26th and 2Uth, respectively, 

in Bogardus' 19U6 study of social distance and 27th and 21st, respec

tively, in his 1926 study. These rankings point out two very important 

csnsspts which are central to this study. First of all, th© persever

ance of tha rankings indicates seething of ths tenacious imtur© of 

stereotypes® Secondly? these rankings place the Southwest Indian and 

ths Maxiesn-Aroriean in or near the 1 m&v fourth of groups ranked,, Ev

idently they are viewed as having a number of undesirable traits or 

charastaristics ecsmon to all msmbar® e®d thss© v±®?s have persisted 

omr th© y©ara0 

Do counselors belong to the major reference group in this 

country? According to Miller (1961) and others, this question must be 

answered in the affirmative. They indicate that guidance functions in 

the public schools are for the most part carried on by teachers or by 

counselors recruited almost entirely from the ranks of teachers. They 
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then summarizes a group of studies which give definite indication that 

teachers belong to the major reference group or in-group. 

Thus far we have noted studies which have dealt with the 
social, educational, and occupational backgrounds of teachers. 
There seems to be considerable agreement that teachers come 
typically from lower-middle clas3 and upper-lower class 
homes (pe 108). 

Evidence indicates that the counselor is a member of the major 

reference group in this country. Membership in this group would mean 

that he very likely holds stereotyped attitudes or views of the minor

ity groups — especially the ethnic groups. 

If we assume that counselors do hold ethnic attitudes which 

are, in part, made up of stereotypes, how will these attitudes affect 

rapport? 

The effect of ethnic stereotypes on rapport: The question of 

whether one can stereotype ethnic groups without being prejudiced to 

a degree still remains to be answered® It would seem (the evidence 

will be examined in detail in the Review of Related Literature) that 

one must be at least slightly prejudiced if he places ethnic groups at 

a disadvantage in his thinkings This categorical thinking would not 

leave the thinker with an open mind necessary to establish counseling 

rapporto A person may feel that all Jews are shrewd, mercenary, and 

ambitious or that all Indians are lazy and dirty0 Such generalizations 

do not in themselves necessarily imply hostile feelings toward these 

groups, although they nay tend to block the possibility of a fresh, tin-

biased approach to the individual member of a group toward whom we 

harbor specific stereotypes. The possibility of establishing counseling 



rapport if the counselor holds such stereotyped beliefs seems rather 

slight. 

It might be well to point out that there are other reasons 

why rapport may fail. Social class, mannerisms, religious beliefs, 

and many other aspects of the individual, regardless of ethnic group, 

could be the object(s) of counselor attitudes and, therefore, could 

also be a determinant of counseling rapport. 

While ethnic attitudes may be only one of many causes which 

may lead to poor rapport, they will be the subject of this study. At 

this point it would seem that enough information is available to set 

forth the purpose of this study. 

Do Purpose of This Study 

The main purpose of this study is to explore the extent to 

which these attitudes have been changed ty instruction, instruction 

which emphasized the uniqueness of the individual, and specifically as 

this uniqueness applies to the Southwest Indian and the Mexican-

American. In conjunction with this instruction the counselors were 

encouraged to interact in small groups following each period of in

struction o These small groups were led by qualified members of the 

instructional staff. The purpose of the small group discussion was to 

provide a lass threatening atmosphere in which the members could ask 

questions and express personal feelings. 

Broadly stated, the goals of the instructional program were to 

(l) assist the counselor in becoming more cognizant and acceptant of 

individual differences in general and (2) specifically to become more 
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fully aware of these differences as they pertain to the Southwest In

dian and the Mexican-American. This growth in understanding and accep

ting the individual would presumably lead to a greater possibility of 

building the rapport necessary to establish an effective counseling 

relationship* 

To recapitulate: There is an increasing concern about the at

titudes and values held by counselors. This concern is based on re

search that demonstrates the importance of counselor attitudes. 

The assumption that learning more about one's self was set 

forth as the central objective of counseling as viewed by this writer0 

In this learning process rapport is considered essential to 

achieve the maximum benefit from counseling. 

At least one reason for failure to establish good rapport is 

the counselor's failure to accept the counselee as a person regardless 

of race, religions or creed0 The counselor's failure to accept tha 

counselee can often be attributed to stereotyped concepts he has of 

minority groups. Can these attitudes be changed? 

Eo Statement of the Problem and Hypotheses 

The problem; Does short term instruction^ which includes time 

for small group interaction following lectures8 in cultural anthropol

ogy cause a shift in counselor attitudes toward the personal charac

teristics of adolescents in selected Southwest ethnic groups and if so, 

will the change(s) persist over a one, two, and three year period? 

In pursuing this problem an attempt will be made to answer the 

following questions: 
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19 Will there be a significant change in the counselor's at

titudes toward the Southwest Indian and Mexican-American following a 

period of instruction emphasizing the cultural anthropological back

grounds of the two ethnic groups? 

2„ Will there be a significant change in the attitudes of 

subjects toward these ethnic groups regardless of the method or subject 

matter taught? 

3. If modification of attitudes occurs in the group of counsel

ors, will these changes persist over a 1, 2, and 3 year period? 

Uo Will concepts about categories of traits be more subject 

to change with instruction than concepts about individual traits? 

The hypotheses: The following Null Hypotheses will be tested: 

10 There will be no significant difference in the manner in 

which the experimental group ranks certain characteristics and traits 

of the Southwest Indian and Mexican-American before and after a program 

of instruction which emphasises the cultural aspects of these two eth

nic groups and allows time for small group seminars« 

20 There will be no significant difference between the pre-

and post-training rating of these characteristics and traits when mem

bers of one control group. Group A, are given an opportunity to interact 

in small group seminars but are not given instruction which emphasises 

the cultural aspects of these ethnic groupse 

3o There will be no significant differences between the pre-

and post-training rating of these characteristics and traits when mem

bers of four control groups (Groups B - E) receive instruction which 
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neither allows tine for small group interaction nor emphasises the cul

tural aspects of these ethnic groups* 

lu There will be no significant difference between the ax-

pressed attitudes of the experimental group as measured before a pro

gram of instruction that emphasises the cultural aspects of these 

ethnic groups and one to three years later. 

5. There will be no significant difference in the pre- and 

post-training attitudes as expressed by all control groups and the pre-

training and follow-up studies of attitudes expressed by all experimen

tal groups toward these ethnic groups when the characteristics and 

traits ranked are separated into the broad categories considered sig

nificant by a panel of "experts." 

F. Significance of the Problem 

Daring the past decade there has been a marked increase in the 

interest and concern for the attitudes and values held by counselors 0 

As indicated before, the success of the counseling interview depends 

as much; if not more, on the attitudes possessed by the counselor than 

it does on techniques used. This situation would seem to lead quite 

naturally into investigating ways and means of dealing with counselor 

attitudes and values as well as facts and ideas® 

At the current stage in the evolution of the guidance and coun

seling profession methods for teaching facts and ideas have been inves

tigated at some length. Will these same methods serve equally well for 

teaching attitudes and values? 
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Counselor educators appear to hold mixed feelings about this 

possibility as evidenced by the diversity of approaches to counselor 

education. Son® feel that only the concrete, the objective, can be 

considered. Others feel that the approach to counselor education 

should be more general, that attitudes and values should be developed,. 

Educators with this orientation are more concerned that the counselor 

understand and accept the counselee and himself than they are in what 

the counselor says during the interview. 

This apparent lack of agreement on approach seems to have left 

the traditional classroom lecture procedure as the accepted method for 

"teaching" attitudes and values. There is little evidence to support 

this approach. Perhaps an entirely new orientation is needed to im

prove counselor effectiveness in this area* 

The purpose of this study is to test the effectiveness of the 

traditional lecture-group interaction approach as a vehicle for instill

ing or changing attitudes and values of counselors and/or counselor 

candidates. 

It would seem that the currant emphasis on values and attitudes 

of counselors i-Jill entail a considerable amount of testing of old meth

ods and experimentation with new methods® This is an attempt to verify 

the validity of the traditional. 

The significance of the problem is nationwide. However, it is 

of special importance to educators in the Southwest where the largest 

numbers of these ethnic groups reside® There are no figures available 

that would give an indication of the total number of students from. 
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the8e ethnic groups that are counseled. However, one can get some idea 

by examining the number of people from these groups that reside in the 

Southwestern states. According to the i960 United States census, there 

were 3,U6li,999 individuals living in this area with Spanish surnames. 

There were 21^,369 Indians living in the same region, or nearly 83 per 

cent of all the Indians living in the United States. Therefore, it 

would seem that school counselors from this area would very likely be 

involved in counseling members of at least one of the groups. 

G. Definitions and Limitations 

There appears to be no field of human behavior which does not 

have a diversity of definitions. The variety seems endless and it is 

completely dependent upon the author's frame of reference. Perhaps 

this is as it should be. However, it does make communication diffi

cult. For example, a review of related literature by Nelson and re

ported by Harper, Christensen, and Hunka (I96I4) revealed 23 more or 

less different definitions of the word 11 attitude «" One must know the 

author's frame of reference before communication can be established in 

the area of attitudinal research. 

With this thought in mind, it seems advisable to define the 

concepts and terns used. 

Definitions; The following definitions are offered as a frame 

of reference from which this writer approaches the problem: 

Anglo % An expression common to the Southwestern United 
States. Used to differentiate the Caucasian from other 
ethnic groups in the region. 
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Attitude: An enduring, learned predisposition tc behave 
in a consistent way toward a given class of objects; a persis
tent mental and/or neural state of readiness to react to a 
certain object or class of objects, not as they are but as 
they are conceived to be. It is by the consistency of response 
to a class of objects that an attitude is identified. The 
readiness state has directive effect upon feeling and action 
related to the object (English and English, 1958, p. 50). 

Many writers feel that an attitude is formed when the eval
uative function is introduced into a constellation of concepts 
that a person may have in reference to object or group of ob
jects. English and English seem to be alluding to this idea 
when they state in their definition, "... not as they are but 
as they are conceived to be." 

For the purpose of this study a concept or group of con
cepts will becoma an attitude once an evaluative function is 
performed. That is, a person may conceive of the Southwest 
Indian as being short, black haired, dark skinned but whan 
DIRTY, LAZY or some other evaluative word or phrase is added 
the concept becomes an attitude. 

Belief; An emotional acceptance of a proposition or doc
trine upon what one implicitly considers adequate grounds. The 
grounds for belief, however, are often not examined, nor does 
the believer imply that others have the sauna grounds® Beliefs 
have varying degrees of subjective certitude (English and Eng
lish, 1958, p. 6U). 

Concepts Any object of awareness together with its signi
ficance or meaning j anything one can think about that can be 
distinguished from other "thingsA general meaning, an idea 
or a property that can be predicated of two or mora individual 
items | knowledge that is not directly perceived through the 
senses but is the result of the manipulation of sensory im
pressions (English and English, 1958, pe 1QU). 

Cultures The pattern of all those arrangements, material or 
behavioral, whereby a particular society achieves for its num
bers greater satisfactions then they can achieve in a state of 
nature. It includes social institutions and knouledgs, belief, 
art, morals, customs, and any other capabilities and habits ac
quired by m&n or a member of society (English and English, 1958, 
p. 133). 

Ethnic Attitude' It is an attitude toward an individual 
member of an ethnic group or the entire group, an attitude held 
in cofflaon by many persons. It is an- attitude which may be either 
positive or negative depending on the context in which it is 



used.' When the valence of this attitude is negative varying 
degrees of prejudice, discrimination, and/or stereotyping are 
assumed. 

As used in the context of this dissertation the connota
tion will be negative; i.e., it will be used as a general term 
subsuming under it all those attitudes which tend to place an 
ethnic group at a disadvantage. 

Ethnic Group: Pertaining to any important continuing 
group or division of mankind. Ethnic group is an intention
ally vague or general term used to avoid sons of the diffi
culties of the word "race." The ethnic groups may be a 
nation, a people (such as the Jews), a language group (the 
Dakota Indians), a sociologically defined so-called race 
(the American Negro), or a group bound together in a coher
ent cultural entity by religion (the Amish), (English and 
English, 1958, p. 189)• 

Major Reference Group; As used here major reference group 
refers to the white, middle-class, Americans who make up the 
bulk of the population in the United States. Also referred to 
be many authors as the in-group. 

Mexican-American: Those Spanish speaking people, or their 
descendants, that immigrated from Mexico or became citizens 
of the United States through the annexation of territory to 
our country. The great majority of them are mestizo or mixed 
Spanish and Indian Stock. The rest are iuimigrants and des
cendants of issnigrants from Spain with perhaps admixture of 
unknown quantities tram other racial stocks (Walter, 1952)® 

Opinion? A belief that one holds to be without emotional 
comita&nt or desire, and to be open to re-evaluation since 
the evidence is not affirmed to be convincing. It is capable 
of verbal expression under appropriate circumstances, at least, 
to caeself. The presumed objectivity of opinion distinguishes 
it from other attitudes, 00„ But even though influenced 'thus 
by motive or desire, opinio® is addressed to a matter imrolv-
ing seme knowledge and a measurable amount of /actual evidence 
(English and English, 1958, p» 358)0 

Prejudice: The term prejudice is derived from prejudg
ment . We judge a specific person or idea on the basis of 
preconceived notions, without bothering to verify our beliefs 
or to examine the merits of our judgment. ... Prejudices al
ways involve feelings and a system of more or less out-spoken 
stereotyped beliefs. ... Prejudices, like all attitudes, may 
motivate us to act in a friendly or hostile way toward the 
objects of our prejudice, depending upon the nature and 
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Intensity of our feelings* But in common with all attitudes, 
prejudice does not necessarily lead to action (Saenger, 1953# 
p. 3-U). 

Rapport: Rapport includes everything that the counselor 
has put into the relationship; it is what enables two people 
to function in an association of mutual respect and trust 
and in counseling permissiveness, acceptance, understending, 
empathy, and similar attitudes all add up to a feeling between 
client and counselor which we call rapport. 

It is perhaps a summation of all aspects of the relation
ship between client and counselor - the totality of the rela
tionship which enables the client to relate freely (Boy and 
Pine, 1963, p. 57). 

Reference Group: Any group with which a person identifies 
and/or compares himself to such an extent that he tends to 
adopt its standards, attitudes, and behaviors as his own. 
Such reference groups, to which people see themselves as be
longing, may or may not correspond to actual membership groups. 
For a particular person there may be — and usually are — 
several such groups (English and English, 1958, p. 232). 

Short-team Instruction: Instruction which is of less than 
one semester in duration,, In the context of this study it re
fers to the four to eight; week long institutes, workshops, and 
summer sessions CGtimonly operated by institutions of higher 
learning in this country® 

Southwests Southwestern part of the United States especi
ally Oklahoma, Texas, New Meidco, and Arisona (The World Book 
Encyclopedia, 1963, p. 550). 

Southwest Indians: The Navajos, the Pueblos, and the Apaches, 
all living chiefly in Arizona and New Mexico, form the main body 
of this group. The tribes in this group numerically account for 
about one-fourth (88,OCX)) of the Indians of the United States. 
Other lesser tribes of the Southwest are also included in this 
category (Walter, 1952 )o 

Stereotype: A relatively simplex cognition- especially of a 
social group (e.g., 'All Orientals look alike.') Stereotypes 
tend to be widely shared by members of a given society. Stereo
types may be seen as an instance of the part-whole principle in 
cognition, in that our judgment of any particular individual 
member of a group is influenced by our stereotypes of the group 
to which he belongs (Krech, Crutchfield, and Ballachey, 1962, 
p. 67). 
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Limitations: This study is based on data that wore collected 

over a period of three and one-half years. The author assisted in the 

collection of the last one-third of the experimental data and all of 

the control data* The fact that the author did not collect all the 

data leaves sane question as to the uniformity of administration of 

the measuring instrument. 

Another area of more serious nature is the question of reli

ability and validity of the measuring instrument. The instrument was 

not validated prior to use. 

The fact that this research is primarily concerned with stere

otyped attitudes of two Southwest ethnic groups may limit its useful

ness. Whether these findings will apply to other minority groups may 

be questioned. 

Ho Summary 

Counseling is basically a learning process x-ihereby the coun

sels® learns more about himself thereby improving his self-directive 

abilities® The atmosphere* rapport2 conducive to this learning pro

cess is difficult to establish. A breakdown in establishing rapport 

becomes the responsibility of the counselor® When there is a failure 

to establish rapport* one of the possible barriers nay be that ths 

counselor has not accepted the counselee as a person of worth with no 

reservations. It was pointed out that inability of the counselor to 

accept the person may be related to the stereotypes he harbors, con

sciously or unconsciously, of individuals not members of the major 

group to which he belongs. 
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The problem Is: Can these stereotyped attitudes be changed by 

the traditional lecture, group interaction process* If so, will the 

changes persist? 



CHAPTER II 

SURVEY OF RELATED LITERATURE 

A review of the statements regarding the definition and use of 

the term stereotype leaves one a bit confused, particularly as to 

whether stereotype and prejudice are interchangeable terms. Is ster

eotype an attitude, an image, or percept$ a group concept or a group 

attitude j an individual concept or an individual attitude? The lack 

of differentiation among and vagueness concerning the many processes 

subsumed under the term stereotype make the researcher's work a some

what precarious undertaking. Perhaps the situation is best summed up 

in a statement from Simpson and Yinger (1958): 

Many writers have tried to define the key- concepts involved 
in the study of intergroup relations« Sharp disagreements have 
frequently resulted fspom differences in definition, partly be
cause of a mLsujadters1tending of the nature of definition© e Defi
nitions do not reveal what the data in question "really are," 
The phenomena of the world are not divided into neat, iraitu&lly 
exclusive types ,».„ They flaw endlessly one into another, by 
minute gradations, and any definition which tries to draw a sharp 
lina is bound to be arbitrary to soma degree. The phenomena in
cluded within the definition are not exactly alike, but only more 
or less alike $ sow phenomena excluded are also alike — but pre
sumably less rather than more a In defining relations as compli
cated as those with which wie are dealing in this study ̂ with so 
many variables involved, one is bound to run into disagreement 
over what is more and what is less (p. Hi), 

A, The Nature of Stereotypes 

Some of the earlier writing in the area of stereotypes made no 

discrimination between prejudice and stereotype® Floyd Allport (1921A) 

referred to stereotype as being synoxlfmous with prejudice and that it 
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could best be described as an over-siinpllfied experience resulting in 

an attitude* Others in this period considered stereotypes to be com

posites of ideas and attitudes making up a "picture in our heads (Lipp-

man, 1922), an approach carried on by IIcGill (as reported in Goztion, 

1962) when he wrote that stereotypes are those pictures of things which 

we carry about in our heads. This picture or image concept was inves

tigated by Kata and Rraly (1933), who recognized stereotype as a prob

lem relating to group membership and one that could therefore be inves

tigated by having individuals "draw pictures" of minority or racial 

groups from a common lot of descriptive adjectives0 

Th© stereotype is regarded by some writers to be not so much a 

percept as an attitude. One such group of researchers was Murphy. 

Murphy, and Newcomb (as reported in Gordon, 1962)» 

Our attituds towards races, nations, flags, national anthems 
and toward the words which crystallize generally accepted values 
such as freedomhonour, democracy, ©to®, tend 1b general to be 
imprinted upon us in a more or less standardised (sic) forme It 
serves the purpose of all but the most sophisticated and careful 
forms of thoughts, Where no thought but only emotion is involved, 
the stereotypes are infinite labour savers (p* 5)» 

The classification of stereotypes as a concept rather than an 

image or attitude has been presented by Krech, Crutchfield, and Bal-

lachey (1962): 

Stereotypes are relatively simple cognitions of social groups 
which blind the individual to th© manifold differences among the 
members of any group — racial, ethnic, age, sex, social — and 
tend to freeze his judgments (p. 53). 

Young (19£6) is more emphatic when he states his position with 

reference to the classification of stereotypes: 
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It seems unwise to use stereotype as a name for the entire 
baggage of internalized content of the person, nor should it be 
used to mean attitude* The latter is an action tendency. 
Rather it is best to define stereotype as a false, classifica-
tory Concept to which, as a rule, some strong emotional feeling 
tone of like or dislike, approval or disapproval, is attached 
(p. 189)a 

Sharif and Sherif (1956) in their textbook, An Outline of Soc

ial Psychology, do not handle the concept of stereotype in a direct 

fashion. Rather than specifically defining stereotype they place it 

under the broad heading of social attitude. They feel that positive 

and negative intergroup attitudes are derived from interaction between 

two or more groups, with norms of social distance the end products of 

such an interactionj the attitudes are not merely reflections of tran

sitory relations (friendly or hostile) among individuals. . 

Gordon Allport (19510 defines stereotype as follows: 

Whether favorable or unfavorable, a stereotype is an exag
gerated belief associated with a category. Its function is to 
Justify (rationalise) our conduct in relation to that category 
oooe A otereotype is not identic©! with a category; it is 
rather a fixed idea that accompanies the category ..<>• The 
stereotype acts both as a justificatory device for categorical 
acceptance or rejection of a group, and as a screening or se
lective device to maintain simplicity in perception and in 
thinking (pp0 191-192)e 

Allport seen® to agree with Lippsam's "picture in the head" approach 

cited beforeo He advances the idea that categoryg cognitive organiza

tion, linguistic labels and stereotype are all aspects of a ©ranples 

mental process. Iteev©^ he does not refer to stereotypes as atti

tudes but seems inclined to label tham fixed ideas accompanying a 

category} that is, they are ideational content (the image) bound in 

with the categosy. 
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The "pictures in the head" concept of stereotypes is also sip-

ported by- McDonagh and Richards (1953)* 

... a social stereotype is an image that is associated with 
a particular ethnic group. These images nay b© based on insuf
ficient contact Kith representative members of the ethnic group. 
Examples from th® movies might be J "the happy*' Negro, "the cun
ning" Jewj, "the Intoxicated" Irishman, "th© cruel" Indian, etc* . 
(p. 396). 

It would seem from the diversity of views presented that agree

ment as to the nature of stereotypes is yet to be reached. Gordon 

(1962). summarises this: 

In other words the term stereotype does not, at present, 
convey any clear Idea as to whether it is a question of images, 
or concepts or of attitudes, whether we are dealing with the 
totality of those various structures and, if the latter, wheth
er all of them need to participate in the configuration. Fur
thermore, no allowance has been made for the fact that several 
distinct concepts or attitudes may be ranged about the same 
subject, nor does it encourage investigation into the degree of 
compatibility between the different types of processes (p. 17)° 

This same point of view is held by Fishroan (1956) s 

One of th© chief difficulties with this concept (stereotype), 
however, is the very fact that there soems to be no uniform 
definition of what it denotes® Many recent studies employing 
it, do so almost in an off-hand manner, depending entirely on 
an "everyday," "coatmon sense" grasp of what this tern signi
fies (p0 27). 

Th© relationship which exists between tha terms stereotype and 

prejudice must be examined before a ft-ame of reference can b© estab

lished for thair use in this study. 

Relationship of stereotypes to prejudices The fact that stere

otype is a concept closely related, to prejudice is a point stressed by 

many authors. Rinehart (1963) defines prejudice as a feeling of hostil

ity toward th© members of a race, nationality, or ethnic group0 H® 



then defines stereotype as a set of beliefs that people have about such 

groups, categorical generalizations that are usually oversimplified and 

seldom correspond with facts* 

Martin (1961*) associates prejudice and stereotype rather close

ly* He states that: 

In order to amplify the definition of prejudice we should 
consider a closely related concept* the stereotype, because it 
plays an important functional role in attitudes of prejudice. 
A stereotype refers to a rigid mental image that one has of 
soma particular group. This "picture in the mind11 that purports 
to represent an entire group in'a single inflexible image is 
likely to distort a person's perception (p. 12). 

Berelson and Steiner (196U) have this to say about prejudices 

By prejudice w© nan essentially a hostile attitude toward 
an ethnic group, or a member thereof, as such. Some defini
tions go on to say that prejudice means a hostile attitude that 
is preconceived or without foundation in fact or knowledge. 
But such qualifications are often difficult to establish ...» 
The first term (prejudice) refers to feelings (that may or may 
not be expressed), the second (discrimination) to actions. For 
example, thinking that Negroes are ignorant or Jews pushy or 
Mexicans lasy is prejudice (p« U95)o (Underscoring is mine0) 

In facte, a numbsIs of writers in tha field equate prejudice and stereo

types 

The list of writers who have equated stereotypes with ethnic 
prejudice by underscoring how wrong and misinformed are the views 
held by bigots is much too ,long to mention here (Fishmazip 1956«, 
p© 28). 

Tha conclusion which seems apparent in these findings is that 

if an individual stereotypes ethnic groups he is also PREJUDICED! For 

example, when an individual has a "picture in his mind" which tends to 

classify all Indians as less dean, less highly motivated, less honest 

than the average Anglo, he is prejudiced whether he makes his thoughts 
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publicly known or not} the thoughts contain the hostile element essen

tial to prejudice. 

At this juncture the point could be raised that there are also 

positive stereotypes• The point is conceded. However, in the field 

of ethnic relations the term is rarely used to denote positive "pic

tures in the mind," 

A frame of references An ethnic stereotype is an inseparable 

component of an ethnic attitude. The total components making up an 

attitude are examined in the next section of this chapter® For the 

present discussion it will be sufficient to say that attitudes are 

generally considered to be mad® up of three components — cognitive? 

affective and behavorlal, These component parts are inter-related and 

tend to be consonant. Also, there are attitudes within the ethnic con

stellation of attitudes which influence, as well as are influenced by, 

these components. This is one reason why it is so difficult to explain 

the role and fraction of ethnic attitudes claarly0 For ©sample, whan 

one spaato of a stereotype one is speaking of the cognitive component 

of an attitude. However, there are also a group of attitudes which 

are affected by, and at the same tin® re-enforce, the process of ster

eotyping, This is not to say that a stereotype is an attitude but 

that there are clusters of attitudes related to the stereotyping pro

cess. 

The components of an attitude as well as the attitudes which 

reflect these components are inter-related and tend to be eonsozsasito 

Therefor©, if an individual stereotypes ethnic groups^ h® will also 

tend to be prejudiced and to make diseHiaimtionse 
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Briefly, ethnic stereotype as used In the present study may be 

described as (l) a mental image or set which tends to view all members 

of an ethnic group as being essentially the same, and (2) the cogni

tive aspect of an ethnic attitude which tends to place another group 

at a disadvantage* 

Characteristics of ethnic attitudes t Prior discussion gave 

some indication as to the general characteristics of attitudes, and 

ethnic attitudes in particulare In order to appreciate the complex 

nature of attitudes a more detailed analysis is necessary* 

Because of the thoroughness of their studies, Krech, Crutch-

field, and Ballachey's (1962) discussion of attitudes will be examined 

In detailo According to these authors, attitudes aire made up of the 

following components: 

1* The cognitive component which consists of the beliefs 
of the Individual about the object® 

2® The feeling component which refers to the ©motion® 
connected with the objects 

3tj The action tendency component which includes all the 
behavioral readinesses associated with the attitude (p« lU0)o 

They also state thats 

Not all attitudes are alike in their systemic structureo 
They differ fr<m one another in a nusiber of basic character
istics o How an attitude governs action is in part d©t©rain©d 
by its particular pattern of characteristics• Soma of thas© 
basic characteristics pertain to the nature of the system 
itself. And some pertain to the nature of the total constel
lation of attitudes of an individual (p„ Hil)« 

According to this source the major characteristics of the ex

ponents are (l) valence, (2) muitiplexity, (3) consistency, (U) inter-

cosmoetedneas, and (5>) consonance of attitude cluster* 



These authors feel that an attitude nay always be described as 

either favorable or unfavorable and this variation will be accompanied 

by an appropriate valence sign of positive or negative* The degree to 

which valence varies either in a positive or negative direction becomes 

very important in the measurement of characteristics of attitudes. The 

authors also state that there is a strong tendency for consistent va

lence among the component parts. If a person's cognitions of the 

Southwest Indian are negative, i.e., his knowledge gained from reading, 

personal contact, etc., have all indicated that the Indian has same 

undesirable traits, then the valences of his feelings and action tend

encies will also tend to be negative. 

Multiplexity refers to the number of beliefs one has about the 

object of an attitude] that is, if the number of cognitions with ref

erence to the object are minimal, the person's feeling and action com

ponents will hover near aero valence and this attitude will be subject 

to change® However, the authors could find little evidence that indi

cated consistency in degree of multiplexity among the three attitude 

components. According to this source a single cognition may lead to 

a rather complex set of feelings. 

The authors also point to the tendency of attitudes to ba in

terconnected and organized. It seems that man has few isolated atti

tudes. If he feels a strong positive attitude toward the Catholic 

Church, there will be a cluster of related attitudes which reflect the 

Church's basic position on such issues as politics, science, fine arts, 
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and family relationships. There is a high degree of interconnectedness 

in any attitude constellation* 

The last characteristic of attitude components is consonances 

Krech et al. (1962) point out that a certain cluster of attitudes may 

be harmonious while another cluster of attitudes may be characterized 

by lesser harmony. For example, if a person enjoys Mexican food, 

agrees that many Mexican-Americans are forced to face discriminatory 

action by Anglos, and spends much of his vacation tiros in Mexico, there 

is a high degree of consonance in his attitudinal structure of this 

ethnic group# 

Perception and motivation as attitudinal components; Another 

way of dealing with attitudinal structure is to emphasize the percep

tual and motivational components of attitudes 0 Hartley and Hartley 

(1959) and others take this approach# They feel that motives modify 

perceptions and perceptions define the available incentives and goalso 

The two components are closely interrelated, but tha functioning of ths 

individual can best be understood if an attempt is made to separate 

them* Thus, if one is highly motivated to receive a college education 

his perceptions of obstacles in reaching this goal will be far differ

ent from those of one with less motivatione The fact that social at

titudes often form a frains of reference structuring the social field 

indicates that the way we perceive a situation will also have a bearing 

on our motivation. 

A slightly different,approach to describing social attitudes is 

used by Rosenberg et al. (I960). They deal with attitude organisation 



and change from a cognitive, affective, and behavioral point of view, 

just as did Krech et al., but emphasize the importance of the object of 

the attitudes' potential for furthering or hindering a goal® Rosen

berg' s principal hypothesis was as follows: 

When a person has a relatively stable tendency to respond 
to a given object with either positive or negative affect* such 
a tendency is accompanied by- a cognitive structure made up of 
beliefs about the potentialities of that object for attaining 
or blocking the realization of valued states? the sign (nega
tive or positive) and extremity of the affect felt toward the 
object are correlated with the content of its associated cogni
tive struction (pp« 17-18)0 

This hypothesis was changed in the I960 study to include a homeostatic 

concept of attitude dynamicsj however, the component parts remained un

changed. The cognitions of the individual determine both affective and 

behavioral reactionsB If the person views the object as an obstruction 

to attaining a primary goal, the attitude will most likely be intense 

and will carry a negative valence of nearly equal value® His behavior 

will depend on many factors but in general it will correlate with his 

feelings toward the objects 

To recapitulate, many writers in the field believe ethnic atti

tudes have three basic components % affective^ cognitive, and behavior

al© While many of tham may not make specific reference to the 

characteristics of these components, they do discuss intensity, direc

tion, consonance, and interrelatedness as important features of ethnic 

attitudes. These three intervening variables (affect, cognition, and 

behavior) between social stimuli and response will vary directly with 

how a person feels toward and views a given object. These feelings 

vary in intensity and direction, depending on the value of the goal1 



believed to be furthered or hindered by the object of the attitude. 

There is a tendency for attitudes within one cluster to be consonant 

and interrelated. 

Bo The Formation and Function of Ethnic Attitudes 

The lack of agreement about the nature of stereotypes is re

flected in the many and diverse theories or hypotheses as to the forma

tion of stereotypes. However, this diversity does seem to fall into 

three more or less separate categories: (l) group needs, (2) individ

ual personality needs, and (3) cultural teachings in our society. 

Therefore, the discussion which follows will outline soma of the think

ing in these three broad areas of ethnic attitude formation. 

Group needs and ethnic attitudes: Group needs refer to those 

needs which institutions (economic, educational, political, or relig

ious) in our society deem necessary to maintain or enhance their posi

tion in the power structure of the community. Of these four 

institutions the two with the greatest asnmmt of group conflict seam 

to be tha economic and political, with educational and religious groups 

occupying a lesser role. For fear of losing a superior position er-in 

an attempt to gain a more favorable position, these groups employ 

prejudice toward and stereotyping of ths group(s) that thsy feel 

threaten their position0 They seem rarely to be aaare of these social 

attitudes and, if reminded of them, either deny their existence or are 

able in SOB© way to "justify" these feelings and/or actions* 

Some authors consider only one facet of this praer struggle, 

such as economic profit, as the central factor in the formation of 
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these attitudesj thereby seemingly overlooking the broad, fundamental 

need of man to belong to a group* Therefore, this broader aspect, 

ethnocentrism, will be examined in some detail* 

A basic group need - Ethnocentrienn The loyalty to one's group 

with a corollary disdain or hostility tcward other groups has long been 

recognized in sociological theory* The Importance of ethnocentrism as 

a source of prejudice and stereotype has also received much attention 

(Allport, 195U} Krech, Crutchfield, and Ballachy, 1962j Martin, 1961* J 

Sharif and Sheriff 1956j Simpson and Yinger, 1958)» The individual 

views the in-group, of which he is a member, as his group* This feel

ing of belonging is never so intense as when there is believed to be 

an imminent threat to the group from other groups (out-groups such as 

ethnic, minority, or racial groups). The feeling that one's own group 

is superior to opposing groups and their members is the basis for the 

in-group's morale* Evidence of in-group and out-group rivalry and 

conflict is everywhere noticeable in our society® Note the nearly 

hysterical cheering sections at high school basketball games, the emo

tions stirred up in the last presidential election, or the current 

segregation problem in our schools* The individual in our society is 

conditioned to group competitiveness throughout his life* From cos-r-

boys and Indians in childhood to Democrat versus Republican Tier-is on 

Medicare in old age, the individual is taught the advantages and dis

advantages of group membership® One of the major themes of this con

ditioning is that someone is usually the "bad guy," "the crook," "the 

opportunist," "the loser*" The step from ethnocentrism to prejudice 
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and stereotyping is a very short one. If one adopts the view of Martin 

(196I4) no step is needed: 

Ethnocentrlsm is the root of almost all the evil in inter-
group relations. The "tribalistic" in-group allegiance has 
evidently characterized human groups, to some degree, through
out human history. So finnly imbedded in human culture is it, 
that some observers understandably cannot resist the tempta
tion to call it "natural." Ethnocentrlsm is so pervasive In 
human affairs that it is conspicuous only when not displayed 
... One must be either for or against ... Group loyalty is a 
cardinal value in all societies (p. 129). 

Allport (195U) emphasizes the lack of communication between the 

in-group and the out-group as the basis for stereotyping: 

Once this separation exists,'however, the ground is laid 
for all sorts of psychological elaboration® People who stay 
separate have few channels of coranunica ti on. They easily 
exaggerate the degree of difference between groups, and read
ily misunderstand the grounds for it. And, perhaps most im
portant of all, the separateness may lead to genuine conflicts 
of interest, as well as to many imaginary conflicts. 

Let us take an example. The Mexican worker in Texas is 
sharply set off from the Anglo employer. He lives apart, 
speaks a different language, has totally different tradition, 
and attends a different church„ His children, very likely, 
do not attend the same school as do the employer's children 
... He notes that Juan is irregular in his work, seems in
dolent and uncoimnunicatlveo Nothing is easier than for the 
employer to assume that this behavior is characteristic of 
Juan's entire group. He develops a stereotypy concerning the 
laziness, improvidence, and undependability of the Mexicans 
(p. 19). 

One of the aspects of ethnocentrlsm is that all ethnic grovqps 

are considered out-groups to a d©grea0 As Berelson and Steinar (19610 

point out: 

People prejudiced against one ethnic group tend to be 
prejudiced against other. That does not mean, of course, 
that prejudice is directed equally at all ethnic groupsj 
that appears to be true only for extreme cases (p« 502). 
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Another important characteristic found in ethnocentrism that is 

of importance to stereotyping is social visibility. Social visibility 

refers to readily observed stigmata that can set the person or group 

apart from the in-group. Skin pigmentation is the major consideration 

in this area; however, mode of dress, manners, choice of foods, etc., 

readily distinguish persons who are "different." When the difference 

is great the unwritten laws of the group became more dogmatic# One of 

the basic rules is that which forbids intermarriage, especially between 

white women and males of other races. An example of the rigid, stereo

typed thinking initiated by this stigmata is that the slightest trace 

of Negro blood is generally considered to be sufficient basis for clas

sifying the person as Negro, even though the proportion of white heri

tage maybe dominant (Walter, 1952). He also underscores the importance 

of social visibility: 

The real importance of social visibility is that it tends 
to intensify group cleavages. Persons and groups marked by 
social visibility find greater obstacles to assimilation with 
the dominant in-group than do non-members who lack such stig
mata (p. 31). 

In summary, ethnocentrism plays an important, if not dominant, 

role in the formation of stereotypes and prejudice. The in-group 

versus out-group situation is a fertile breeding ground for both veal 

and imaginary conflicts. These various in-groupa (whether they be 

religious, political, economic or education sub-groups of the major 

reference group) are, or feel they are, being threatened by a minority 

group with a Iosb of position, a loss of group status. To prevent this 

loss in prestige th© in-group resorts to acts they feel will remove the 
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threat® This discriminatory action is often manifested as prejudice 

and stereotyping. The ability of the in-group to identify rea mem

bers of an out-group through their social visibility usually intensi

fies discriminatory action* 

Individual personality needs and ethnic attitudes t Ethnic at

titudes may be partly understood as a reflection of the personality 

needs of the individual. These needs are a composite of constitutional 

and learned factors, unique to the individual, but perhaps through the 

learned aspect also common to his group. Here, we ore concerned with 

examining the individual rather than the group he may belong to for the 

explanations of the formation of ethnic attitudes„ 

Again, it is necessary to examine a seemingly endless array of 

personality needs. They may be classified into two major categories: 

(1) the frustration-aggression outlet and (2) the intolerant personal

ity® The author realizes that there are a number of personality needs 

which may be satisfied by forming prejudices and stereotypes that do 

not fit into either of these classifications0 

The in-group versus out-group interaction discussed in the last 

section contains many situations where the individual could satisfy 

some of hie am psychological nseds® Many aggressive hostilities occur 

as a natural result of living in a complex society. Tha individual is 

confronted with frustrating situations time and tiro again. The car 

will not start, his employer is a dictator, her husband frequently 

nomes home late, the boy leaves his clothing lying around, etc. Every

day living creates a great deal of frustration for most people e These 
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pant-up feelings need an outlet. The possibility of venting these hos

tile feelings on the in-group or oneself is too disconcerting^ too 

threatening. One possible outlet for these feelings could be the out-

group. Dollard et al. (1939) states it this way? 

... frustration is a constant feature of in-group life be
cause of the necessity of interfering with existixig goal-responses 
so that nm ones may bs learned. Once adult status is attained 
there is still frustration resulting frran the physical nature 
of man, inadequacies in social techniques in managing ths ma
terial world* and the inhibition of goal-responses which is 
necessitated by societal life. Most of ths direct aggression 
which follows upon frustration must be blocked within the peace 
area (in-group). Opportunities for displacement and limited 
expression are available and are utilised ..«« There still ra-
mainP however? many instigations to aggressive responses which 
are prohibited within the group and must be either directed 
toward the self at the price of great discomfort or displaced to 
groups of persons outside (p. 90). 

The process of "venting one's spleen" on the out-group has been labeled 

the "scapegoat theory" by many authors. This theory indicates that 

even though hostility is directed toward th© out-group it does not 

leave th© individual free from feelings of guilt. Simpson and Yingar 

(1958) point this outs 

The newly directed attack does not take place p however^ without 
soma ©motional and intellectual strains j the irrationality and in
justice of such hostilitys from th© point of view of the prejudiced 
parson himself^ cannot b© completely ignored5 although it may not 
consciously bo recognized .... In order to make himself seem 
reasonable and morale according to his own standard^ the parson 
who has shoim prejudice or discrimination tm-rnrd a scapegoat 
looks for Justifications• He creates or accepts convincing rea
sons for hating or discriminating against members of the minority 
group. He discovers and believes many kinds of evidence that 
"prove" that mestjers of that group thoroughly deserve the treat
ment he gives them .... Finallys to get rid of any sense of 
doubt and to give an absolute quality to his beliefse the preju
diced parson categorizes all the various individual members of 
the minority group by means of stereotypes (pp. 76-77)® 



Hartley and Hartley (1959) indicate that aggressive hostility 

is displaced to the out-group only after numerous outbreaks of frus

tration which cannot be handled adequately in the in-group situation© 

In their words s 

When an individual's relations with others involve repeated 
arousal of hostility, along with a constant muting of expres
sion, the individual may be COOT© consistently and diffusely hos
tile 0 For such an individual, scapegoating and other institu
tionalised expressions of hostility against out-groups serve as 
an effective displacement device» We must remember that the 
individual is never consciously aware of the real focus of his 
feelings« The effectiveness of the device depends on its being 
unrecognised as such (p. 299)* 

Thus, we se© there is evidence indicating that the blocking of 

goal-directed behavior frequently creates frustration and hostile im

pulses in the individual. The source of frustration may be unknosm to 

the individual or too powerful for him to combat „ When there is no im

mediate outlet for these frustrated feelings they seem to develop into 

a "free-floating" hostility within the individual0 One possible target 

for these feelings is the out-group(s)0 However, once he has vented 

his emotions on this group he may feel guilty because he knows it is 

blamelesso In ©n attempt to relieve these guilt feelings, he believes 

almost any "evidence" which he feels will justify his feelings toward 

this group3 and also may project Ms cam shortcomings onto thsm0 Soma-' 

time during this process he develops a system of stereotypes to soak© 

rationalization easier in the future« 

One of the questions raised by researchers when studying the 

frustration-aggression outlet theory of ethnic prejudice and stereotyp

ing was why is this outlet not common to all members of the in-group? 



In order to answer that question it was necessary for researchers to 

examine the role of personality isi the organization and functioning of 

attitudes. They found some evidence that prejudice and stereotyping 

frequently depend on a basic personality organisation and are not 

simply isolated and independent attitudes (Adorno et al., 19!>0j Hart

ley, 19^61 Martin, 1961*J Maslow, 191*3 J Rokeach, I960). 

This same evidence indicates that not all individuals showing 

prejudices and stereotyping of out-groups demonstrate the personality 

patterns of the prejudiced person* In addition it would seem that the 

type of person who has a predisposition to develop these attitudes, to 

find in them an answer to some of his own personal problems, may not 

develop these ethnic attitudes if he lives in a society where the at

titudes are relatively rare and not sanctioned by the in-group. This 

personality type manifests a rigid outlook on life, an intolerance of 

ambiguity, views the outside world as threatening and unpredictable, 

is ejctremaly egocentric, has underlying aggressive feelings, projects 

aggression and sex needs, rigidly conforms to middle class norms, 

fears losing his respectability^ is suggestible, gullible, and thinks 

autistieally in regard to hie goals (Simpson and Yinger, 1958). 

Flowerman (as reported in Hartley and Hartley, 1959) gives a 

similar description when hs describes the authoritarian personality0 

He characterises him in five basic features! (1) he is a supreme con-

„ formist, (2) he shows rigid and limited imagination, (3) he is "herd 

minded," (U) he is a phony conservative, and (5) he is a moral purist. 
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Flowerman then elaborates on these basic features. He feels that the 

conformity feature is an attempt to find security- by- submission to 

higher authority and that it is both compulsive and irrational. Flower-

man links this personality's lack of imagination to the conforming as

pect in that he feels this person reacts in a restricted way and cannot 

be moved from conditioned ideas and action. The authoritarian personal

ity is "herd minded," displaying strong, almost compulsive in-group 

loyalties. He is definitely ethnocentric. His flag-waving and patri

otic talk are a front for the true feelings of dislike and distrust of 

democratic institutions. Flowerman suras up the moral purist aspect by 

indicating that the authoritarian frowns on sensuality. 

The investigations leading to the description of the authori

tarian personality were pioneered by Fromnft (19U1) and Maslow (19U3), 

followed by much research in the last 20 years. A great deal of the 

theory overlaps with, and is, for all ostensible purposes, part of the 

ethnocentrism and frustration pattern theories® 

The first extensive study of the authoritarian personality was 

by Adorno et al. (1950)® Its thousand pages are loaded with tables, 

statistics, and are replete with technical terminology. Many authors 

cite this researcho A worthy exaiapla is found in tfas ecissiants taaife fey 

Krech, Crutchfleld, and Ballachey (1962). They feel that Adorno's ot 

al. work, The Authoritarian PersonalityB is probably the most extensive 

study of the relation between attitudes and personality dynamics e 

Krech et al. indicate that Adorno et al. were guided by the overall hy

pothesis that to political, economic, and social convictions of an 
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individual often form a broad and coherent pattern and that this pat

tern is an expression of deep-lying trends in his personality* Thay 

quote from The Authoritarian Personality a passage summarizing the con

clusions reached about the relationship between ethnocentric attitudes 

and personality trendsj 

The most crucial result of the present study, as it seems 
to the authors, is the demonstration of close correspondence in 
the type of approach and outlook a subject is likely to have in 
a variety of areas, ranging from most intimate features of family 
and sex adjustments, through relationships to other people in 
general, to religion and to social and political philosophy. 
Thus a basically hierarchical, authoritarian, exploitive parent-
child relationship is apt to carry over into a power-oriented, 
esploitively dependent attitude towards one's sex partner and 
one's God and may well culminate In a political philosophy and 
social outlook which has no room for anything but a desperate 
clinging to what appears to be strong and disdainful rejection 
of whatever is relegated to the bottom (p. 202 )• 

Christie and Jahoda (1953*) edited a detailed analysis of Th® 

Authoritarian Personalitye Thsy felt that the starangth and weakness 

of The Authoritarian Personality, lie in its basic mumgfol&m which oro 

rooted in psyohoanalytic theory® This orientation led to tha diseoF- . 

©sy of a host of data whieh may not have been uncovered by researchers 

with differing theoretical viewpoints0 Thay point to a variety of 

weaknesses in the! methodological approach, The main criticism thay 

have in this area is tha unrepresentative sample which was used to males 

large generalisations® However, thay point out that subsequent find

ings have been predominantly confirmatory® 

One feels Intuitively that they have wisdom in their views 
and soundness in thair conclusions, and it is sad that the 
aernsan whieh inspired th® project, the energy in executing a 
research task unparalleled in scope, and the intuitive pm&r 
devoted to tha appraisal of th© results$ were not matched by 
equal methodological skill (pG 122)« 
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Hartley (19U6) in his study, Problems in Prejudice . refers to 

the tolerant and intolerant personality* However, it would seem that 

his description of the intolerant personality has much in common with 

those of the personality patterns already described: 

The relatively untolerant personality might be expected to 
combine in varying degrees the following characteristics! un
willingness to accept responsibility* acceptance of convention
al mores, a rejection of "serious" groupsa rejection of politi
cal interests and a desire for groups formed for purely social 
purposes9 absorption with pleasure activities, a conscious con
flict between play and work, emotionality rather than rationality, 
extreme agocentrism, interest in physical activity, the body, 
health. He is relatively uncreative, apparently unable to deal 
with anxieties except by fleeing from them Both the toler
ant and intolerant individuals have anxieties, but there seems 
to be a distinct difference in the way in which they work them 
out (pp. 62-63)• 

There is, then, supporting evidence to the hypothesis that prej

udice is frequently a symptom of basic personality organisation and not 

simply an isolated and independent attitude called for by a particular 

social stimulus© This same evidence doss not seem to provide a clear-

cut set of characteristics and traits describing this personality 

type| rather a grouping of personality types which have predispositions 

to prejudice hsv© been found0 

Cultural teachings and ethnic attitudes ? Man, since th© begin

ning of recorded history at least, has taught each nm generation ap

propriate beliefs and practices regarding its otm group (in-group) and 

other groups (out-groups)® Formal and informal institutions impart 

the social attitudes and behavior patterns of the past® In the words 

of Simpson and Yinger (1958)s 
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Prejudices are, in part, simply a portion of the cultural 
heritage; they are among the folkways. We learn these cultur
al responses in the same way that we acquire other attitudes 
and behavior patterns* Belief In the superiority of the 
Caucasian race is as natural to the average white American as 
belief in monogamy or knowledge of the "correct" way to dress. 
The speech and action of those around him, his observation of 
status differentials among the races, the jokes he hears, the 
histories ho reads, the rewards and punishments he receives 
for various actions toward members of minority groups all teach 
him the correct behavior as it is defined by his society. He 
does not have to have any individual experience with members 
of minority groups j he will often be equipped with ready-made 
responses in advance of any such experience, or even in complete 
absence of contact (p. 71)• 

It would seem from the evidence examined that the informal in

stitutions of learning play a major role in this process^ that ' 1% 

the example set by adults, the neighborhood "gang," TV, and other 

media of communication and entertainment. The general stereotyping 

of the Mexican-American as lazy seems inescapable when one recalls 

the nisnber of times members of this ethnic group have been portrayed 

sitting against a building with their sombreros pulled down over their 

eyBs taking siestas© 

Hurlock (1956) points out the importance of the Informal in

stitutions of learning whan sh© writes; 

Prejudiees are generally acquired slowly and over a period of 
tints. Th© child acquires his athnio values and racial attitudes 
as ha learns other social lessonsj from his life experiences. 
Groups that are segregated to sohools or in tha community he as
sumes are inferior because society treats them as inferiors 
(Vosk, 1953). Few parents actually teach their children to be 
prejudiced. However, their osm attitudes and behavior, their 
restrictions on the playmates of their children, and the tend
ency to stereotype all Individuals of a given racial or relig
ious group with certain physical, behavioral, and mental char
acteristics result in a pattern of prejudice which their 
children imitate (p. 290). 



It seems only natural that the home and school should play an 

important role in the formation of ethnic attitudes. After all, rough

ly sixty to seventy per cent of the child's wakeful hours are spent in 

these two places. It would seem, therefore, that parents and teachers 

must play a dominant role in the formation of ethnic attitudes. 

A child may have a certain avoidant reaction to skin color 
or speech, but it is when older persons — chiefly parents, 
teachers, and other adults — give a name with a negative val
ue to such responses that prejudice begins to emerge* Even if 
a child has no personal experience in this matter, we begin 
early to construct for him the cultural framework in which he 
will cast his behavior toward members of strange races, nations, 
cults and other outsiders (Young, 1956, p» f>03)« 

We see, then, that society does have a major role in the sus

taining and passing along of ethnic attitudes. In the process of 

everyday living the child is constantly Interacting with many informal 

and formal institutions of learning which tend to mold the individual 

in the pattern of society® The two institutions which seem to play a 

siajor role in this process are the home and the schools® 

C0 Ethnic Attitudes and Their Modification 

Tha principal approaches used in attempts to alter ethnic at

titudes are education^ propaganda, contact, and individual and group 

therapyo Of the four methods listedp the educational approach will re

ceive detailed attention because of its importance to this study* This 

does not iisply that the other thre®, or sea® combination of the four, 

or for that matter an entirely new approach may not be just as effec

tive if not more so in the changing of ethnic attitudes* 
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Before discussing these approaches it is necessary- to examine 

some factors common to any method employed to change ethnic attitudes® 

Variables in any program to alter ethnic attitudes; The type 

of strategy that one employs to change ethnic attitudes will depend a 

good deal on the individuals making up the groups Robert Merton (as 

reported in Simpson and YInger, 1958) has devised a classification 

whereby individuals can be segregated into four degrees of prejudice 

and discrimination: 

1. The unprejudiced nondiscrindnator» 
20 Th® unprejudiced discriminator» 
3o The prejudiced nondiscriminatory 
ii« The prejudiced discriminator (pc 728)c 

The practicality of this classification seems rather doubtful* The 

question that arises is how would one go about dividing a group into 

these categories? It would seem far more meaningful to design a program 

from general information about the group, such as (1) group size, (2) 

res an age# (3) socio-economic backgrouxids (1*) mean level of education^ 

(5) geographical location^ (6) awarage length of contact with the eth

nic group, and (7) group desire to change® It would seam only logical 

that the approach used with a group of Southernaverage age h9 years^ 

average educational level 8®!? yearsp uppar lower-class individuals 

would be considerably different frcm the approach used with a group of 

northern Wyoming colls ga students who had never lived near a signifi

cant ntmaber of the ethnic group in question® 

Many authors point to the group's desire to change as the key 

variable® If there is little or no desire to change, the probable 

chances of success with any approach are slight® Regardless of logic, 
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desire9 or enthusiasm, evidanoe points to the fact that designing an 

effective program for changing ethnic attitudes is a Herculean task. 

Another factor which is basic to any approach to change ethnic 

attitudes is the objective of the approach,, Is the main objective com

plete integration? Is it economic and political equality without 

social equality? Or is it peaceful coexistence? The goal will greatly 

influence the strategy used. 

Parallel to the goal selected is the focus of the approach. Is 

it designed to reduce the intergroup hostility by focnising on the indi

vidual, the group^ or on those aspects of the situation which allow and 

encourage the practice? It would seem that ethnic attitudes are as 

unique as the individuals that mate up the group and, therefore, the 

focus would have to be on as many facets of the problem as possible. 

To recapitulate, the methods employed to alter ethnic attitudes 

will vary according to (1) the individuals that make up the group, (2) 

the individual and group needs satisfied by these attitudes, (3) th© 

desire to change, and (U) th® objective and focus of the particular ap

proach. 

Variables of the Educational Approach; Whan the term "informa

tion" is used it refers broadly to both th© educational and propaganda 

agencies and also tho kind of information one picks up in everyday liv

ing. The degree and direction of attitude change induced by additional 

information will vary according to several factors. According to 

Krech, Crutchfield, and Ballachey (1962) these factors are the situa

tional factorsj and then referring to the material itself, source, 

medium, form, and content of the information© 



Under situational factors thay discuss the effect of group 

versus solitary exposure, the effect of private versus public ccimait-

ment, and the effect of group decision* Ideally, it would seem that 

if an individual is a voluntary rnsirfoer of a voluntary group which ap

proves the information and/or instruction, and if the meirb©rs are will

ing to stand up and be counted as "converts" after the presentation of 

the material, chances are very favorable for a shift in attitudes« The 

importance of the source of information has been substantiated by many 

studies. 

This discussion has been rather broad and general® It is nec

essary to narrow the educational-information approach to one process — 

the classroom lecture and related activities. This process will be 

examined next* 

Instructional approach to changing ethnic attitudes s There is 

littl© doubt that Americans hav© a great deal of faith in th© power of 

educationo The power of education to change ethnic attitudes is evi

denced in statements that vary all the way from "education can reduce 

prejudice" to "to may be able to reduce prejudice if we are able to 

have an adequate and nationwide program of education in majority-

minority relations in our public schools®" There seems to be littig 

likelihood that programs of this nature will develop overnighto How

ever, this is not so much the concern of this study as is the possi

bility of using the present program of education to alter attitudes. 

Perhaps the most thorough analysis of this problem was the on® 

made by Klineberg (1950)« Hs made a detailed review of the research 
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findings and collected statements frosn outstanding practitioners in the 

field of intergroup relations in the United States. From this array of 

information he prepared the following list of suggestions which he 

feels may be effective in changing attitudes under certain conditions: 

1« School courses dealing with race relations and international 
relations are somatimes effectives 

2® Information about other cultures should stress common ele
ments in all cultures, without neglecting information con
cerning Cultural differences» 

3. Special attention should be given to information concerning 
the absence of biologically fixed group differences in cul
ture,, 

Information should deal with the range of individual varia
tions within a particular group e 

5. Information has a much greater effect when acquired actively 
by a group concerned, rather than passively through lectures, 
reading, etc® 

6® Information is more effective in modifying attitudes whan it 
is acquired in early life (pp. li?U-l56)« 

KLineberg indicates that much research needs to be dons in this area® 

"Neverthelesss it seems worthwhile to attempt to indicate the most 

promising possibilities" (p® l5U)o In reviewing the subsequent litera

ture this writer was unable to find instances whare these suggestions 

were applied on maas©0 In general, it would seem that saqjerisnentation 

in this field has been neglected or that findings have not been pub

lished for general ccnsusiptica,, 

Research findings indicate that the credibility, attractive

ness, and group affiliations of the communicator, as perceived by the 

audience or class, are important in determining the effectiveness of 

the source0 Krech, Crutchfield, and Ballachsy (1962) state that 



effectiveness of information or propaganda is influenced not only by 

the source but also the medium* In this study the primary concern is 

with the lecture process in a classroom situation* Therefore, the need 

for discussion seems unnecessary* 

The possibility of contamination of both the control and experi

mental group by other media and other exposure is realised* However* 

the possibility of control of this situation seems remote and probably 

unnecessary® 

With reference to form and content they consider the "what" and 

"hew" of informations If the discrepancy between the stand advocated 

by the cosnmunicator and the position of the subject is great, indica

tions are that small or no change will talcs place. A direct ratio 

seems to exist between these two factors* In sosne cases if the dis

crepancy is too great, a change in the direction opposite to the one 

desired may occur* This is referred to by many as the "boomerang ef

fect*" 

There seems to be no definite answer to questions such as, 

"should both sides of the issue be presented in order to change atti

tudes," "is it best to draw conclusions for the subjects," "will a 

threat be effective," "if so, with whom, and should it be near the be

ginning or end of the presentation^" etc© 

In conclusion it would seem that whether new informtion pre

sented in a classroom setting will be effective in changing attitudes 

or not depends in part on group acceptance of the goals, group partici

pation, the expsrtness of the parson presenting the material, and the 

form and content of the information presented* 
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The importance of the group in the instructional approach is 

recognized by many. Levin (19U8) stresses that the communicator should 

strive to (1) create an informal situation, (2) see education as a 

group process and, (3) maximize the individual's sense of participa

tion in getting new ideas. As Lewin's ideas in this area seem to re

flect the thinking of many others, it will be worth the time to study 

some of his impressions of the nature of the educative process in 

changing attitudes* Some of the information may be slightly out of 

context; however, it all pertains to the educative process for chang

ing ethnic attitudes and seems most meaningful when presented as 

follows: 

... the re-educative process affects the individual in 
three ways * It changes his cognitive structure, it modifies 
his valences and values, and it affects his motoric action 
.... The sentiments of the individual toward a fproup are de
termined less by his knowledge about that group than by the 
sentiments prevalent in the social atmosphere which surrounds 
him Re-education is frequently in danger of reaching 
only the official system of values, th© level of verbal ex
pression and not of conduct % it may result in msraly heighten
ing the discrepancy between the super-ego (the way I Ought to 
feel) and the ego (the way I really feel), and thus give the 
individual a bed conscience. Such a discrepancy leads to a 
state of high emotional tension but seldom to correct con
duct eooo (pe 1U3) 

The importance of the group process is also pointed out by 

Maclver (as reported in Simpson and Yingsr, 1958), uho feels that the 

teacher's task in re-education is mainly to dispel the sense of cul

tural barriers between groups. He suggests that: 

The exclusiveness of the group must be broken by an edu
cational process that integrates it within a more inclusive 
group. Prejudice is the expression of alienation and only 
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experience of the greater community can establish the bond of 
membership above the division of groups. The prejudiced per
son must learn to feel that the object of his prejudice also 
"belongs" (p. 761). 

MacIvers seems to feel that education counteracting prejudice 

should begin with very young children and be continuous through all age 

groups. He feels that it is not so important to teach the contribu

tions and the qualities of a particular ethnic group as it is to impart 

a sense of the common interest of all. 

How successful have past attempts been in changing attitudes 

when the classroom instructional approach was used? In an attempt to 

answer this question a survey of research findings in this area will 

be made* 

Lichtenstein's (193b) review of the literature in this general 

area appears to be very complete for the period prior to 1931A? he re

viewed thirty-one studies dealing with the influence of education on 

social attitudes9 superstitions, and scientific attitudes® Lichten

stein indicates that in very few of these studies are experimental 

factors, populations, length or intensity of the experimental period, 

criteria of difference, or instruments of measurement, directly com

parable. Also, son® of the conclusions are based upon careful escperl-

nsants while others ar® not so well founded 0 In general, these 

statements hold true for all the research findings reviewed in this 

section,, 

Lichtenstein reports that fourteen of these studies found that 

instruction of one sort or another produced no significant, favorable 

change in attitudes} fourteen reported that some kinds of instruction 
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did produce such a change} and three are undecided, i.e., the change 

operated both ways or in an unexpected way. 

Lichtenstein then subdivides the studies into the three areas 

cited before: social attitudes, superstitions, and scientific atti

tudes; of the three we are here concerned only with social attitudes. 

He included studies of social attitudes toward racial, national, and 

economic affairs« Eight of the studies found a significant change, 

eight did not, and two were undecided. 

He then examined the thirty-one studies by level of education. 

On the college level he found that education made a definite change in. 

six cases and no change in seven. In studies involving high school 

students, the score reversed, seven finding changes due to education, 

and six finding no such changes. On the junior high school level two 

studies were positive and three negative. The two studies reviewed 

from the elementary level split, one yes and one no. 

Lichtenstein concludes from this investigation that; 

Clearly this is an inviting field for further exparimenta-
tionj a field in which there is almost no agreement or uniform
ity in the findings of previous studies reported. A single 
lecture or a moving picture show exerts a marked influence on 
the attitudes of its audience — and years of schooling^ hosts 
training, college courses, effect no change at alii Children 
are discovered coming into the high schools with their attitudes 
fixed and immovable on a wide variety of subjects; Bam even 
say they have been set since the first grade, perhaps earlier 
still® Others find that slemantary, secondary, or higher edu
cation, as the case may be, play a part in the determination of 
attitudes, this part ranging froa almost zero to almost 100 per 
cent (p. 29). 

Another summary of research findings in this area was published 

in 19U8o This survey more specifically applies to this work because it 



surveyed those studies whose object it was to change attitudes toward 

ethnic groups in order to taring about a more tolerant attitude0 A 

suisanary of the thirteen studies which relate to ̂changing ethnic atti

tudes by the school or college course approach indicates that eight 

report a change, four report no change, and one study was indefinite 

(Rose, as reported in Berelson and Steinar, 1961i.)« 

Williams (19U7) made an extensive review of representative re

search findings. His analysis was made of studies which were based on 

classroom instruction in racial or ethnic differences*. These studies 

are reported in detail in Table IB A summary of the ten studies re

ported indicates that in four studies significantly store tolerant at

titudes were noted after instruction, another four studies indicated 

no change, and two were inconclusive. 

Greenberg et ale (19U7) measured the effect that one lecture, 

one group discussion,, and one debate had on ths attitudes of 299 col

lege studentsa They concluded that if ths findings wars valid (they 

questioned ths "one-shot" approach) the group discussion ami debate 

w©re superior to the lecture approach® 

In an attempt to determine which procedure (lecture, small 

group discussionsp or manuals for independent reading) was test suited 

for training attendant employees (N ° 68) in institutions for the men

tally deficient, Quay et al« (1961) measured the befora aM after at

titudes of employees for each methods The main objective of the 

program was to develop positive attitudes toward patients and their 

handicaps. They concluded, "The results would seem to indicate that 



TABLE I 

REPRESENTATIVE STUDIES OF CHANGES IN DITERGROUP ATTITUDES: BEFORE-AND-AFTER TESTING'' 

Type of Study 

Experi
mental 
And 
Control 
Groups 

Before-And-
After Test
ing of Exper
imental 
Groups 

No. of 
Cases 

Subjects 
Influences 
Tested 

Techniques of 
Observation or 
Measurement 

Findings 

U$0 College under
graduates 

U2 $ High-s chool 
students 

30 College 
students 

1*0 High-school 

ii8 9th grade 
girls 

Course in race 
relations 

l$-weeks 
course aimed 
to increase 
tolerance 

Course on the 
Negro 

Course includ
ing. material 
on Negro 

Ranking of ethnic 
groups 

Paired comparisons 
(Thurstone method) 
of 20 nationali
ties) social dis
tance scale 

Hinckley scale, 
A and B 

Written testimony} 
direct observation 
(no objective 
tests) 

Study of Negro; Tests: Bogardus, 
experimental Hinckley, Neu-
factor j use of mann-Kulp-David-
opaque projec- son 
tor 

No change in relative 
position of groups 
ranked 

No change in control 
group. Experimental 
group ranked the Negro 
higjber at end that at 
beginning of course. 

No change (slight 
favorable tendency) 

More favorable toward 
Negroes at end of 
course 

More favorable on 
Bogardus test, but not 
the Hinckley scale 

>5 



TABLE I .--Continued 

162 Women 
college 
students 

26 College 
students 

26 College 
students 

81 College 
students 

238 Sociology 
students 

"^Williams, 191*7, pp. 28-30. 

Study of Hinckley 
Negro educa
tion 

No significant 
change 

i 

Course in im
migration and 
race rela
tions 

Bogardusj Hinck
ley; own scale 
of experience 

Positive shift in 
attitude; no change 
in reported experi
ence 

Seminar on 
social 
problems 

Course in im
migration and 
race problems 

Course with 
special study 
of race 

"Scale of Belief" 

Bogardusj Hinckley 

Modified Bogardus 

Slight increase in 
"favorable" atti
tudes 

Slight "favorable" 
gain; considerable 
shifting of individ
uals, positive and 
negative 

No significant 
change. Tests 
showed preference 
for better educated 
members of ethnic 
group 
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authoritative methods (lecture) are more effective in producing atti

tude change in attendant employees than are non-authoritative methods" 

(p. 30)." 

That the years spent in college tend to moderate students9 at

titudes has been corroborated by many studies. It is difficult to de

termine the exact cause for such changes* A goodly portion of this 

tin© is spent in the classroom; however, asm cannot overlook the influ

ence of the group, coraounity, etc., as possible factors with varying 

degrees of influence in these changes. Evidence of the influence of 

college life on attitudes is reported by Plant (1958)« H© measured the 

degree of ethnocentrism before and after a teo-jrear collage program. 

He found that those who finished (N «» 50O) had changed significantly in 

the direction of decreased ethnocentrism, and those who dropped out 

(N • 250) for one reason or another did not change significantly. To 

what extent factors other than the classroom influenced this change is 

UBimcmo Houeverf, the study by Plant and 'the Bonningtsa Collage study 

by Nei-jecsib (19U3) indicate that college experience^ at least at San 

Joss Stat© College and Gonnington College, changes the complexion of 

students9 attitudes toward a more liberal^ moderate position© 

There has been a total of forty-four studies reported 1b this 

section that have dealt with the modification of attitudes via the 

educational approach. Of this number tsrenty-two reported a significant 

positive change and twenty-two indicated no change or a change in a 

direction not planned. Before draning any conclusions from these find

ings it is necessary to examine a series of research findings that used 

counselors as subjects. 
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Several studies have been made of the effectiveness of the Nat-

National Defense Education Act Guidance and Counseling Institutes in 

changing the attitudes of counselors. Monger and Johnson (i960) found 

that thirty enrollees in one of these NDEA eight-week sunmer institutes 

Here significantly less judgmental in their attitudes toward counsslees 

after training. Th® Porter's 10-Quostion Test of Counselor Attitadas 

was administered before and aftsa*j at the time of the study no uisntion 

was made of a follow-up survey. 

Another before and after NDEA Institute measuring of couns®-

lor's attitudes did shift (Demos and Zwaylifj, 1963)® Tha results of 

administering the Porter 10-Question Test of Counselor Attitudes to 

the thirty enrollees is as followss 

An intensive sis-week counseling institute was found to make 
for significant attitudinal changes in counselors. Significant 
differences were noted on all, of the five categories of the 
Porter Attitude Test. The counselors ... being mors uadsrstand-
ings ami interpretive at the end (pD 127). 

No mention was made of a follou-up study. 

Vernon Jones (1963) administered a "rather lengthy opinicnnaire" 

(no reference was mads of the validity of the instrument) to thirty en

rollees at an NDEA. Institute in Worcesters Massachusetts © He found a 

.significant positive chang© in areas sueh as accepting and understand

ing the counselee^ "empathstic eosaprehsnaica of the total setting in 

which the iismadiate problem existed^" becoming more permissive and a 

better listener, plus becoming more self-confident. In the area of at

titudes toward the administrative framework of the job of the counselor^, 

no significant change was noted. Six months later a follcu-up studys 

using a "shortened form" of ths previously used opinionnairas revealed 



the attitudes still persisted with the exception of the item which at

tempted to measure the counselor's concept of his role in terms of how 

he viewed himself — as a vocational-educational counselor or as one 

dealing primarily with personal problems« 

A form of Osgood's Semantic Differential Technique Has used by 

Webb and Harris (1963) to measure changes in counselor attitudes after 

another NDEA stsmsner institutes Aga±ns positive changes Here found in 

the thirty enrollees8 attitudes toward such areas as "Actual Self" and 

"Ideal Self," and concepts of the "Slow Learner," "Average Student," 

and "Gifted Student®" Howevers the concepts of "Punishment" and "Dis

cipline" seemed to be more neutral in meaning for the trainees after 

the institute0 The persistence of these attitudes was not mentioned. 

Hunger et al. (1963) have extended their previously reported 

research (I960) to include an evaluation of a semester-long NDEA in

stitute and a follcw-*sp study which issasured the persistence of atti

tude change sis- months latero They also published in this same article 

ths results of a three-month and a teJ6nty-s©van-®onth follow-up of the 

eigjhtHaeek NDEA Institute conducted in the summer of 1958 and referred 

to previously® la both cases they found significant positive post-

ins tl tuts changes in counselors1 attitudes in three categories of the 

Portsr Attitude Teste Th© categories were I, evaluative or value set

tings iHp understanding! and Vp probing and diagnostice However; the 

follotf-up studies sho& that in the case of the eight^roelt institute 

all significant changes had disappeared in three months and twenty-seven 

months later only slight changes occurred in the various categories^ 



£7 

but there was a further loss of responses in category III, understand

ing. 

The semester-long institute fared somewhat better than the 

shorter institute* Two categories, III, understanding, and 7, probing 

and diagnostic, were still significantly different three working months 

latere Hunger et al, summarize these findings as follows: 

On the basis of these studies some tentative conclusions are 
suggesteda 

1. The eight-week institute was effective in bringing about 
desirable attitude changes in the trainees, insofar as differ
ential responses to the Porter represent them. However, the 
temporary nature of these changes suggests that: rather than 
learning tma attitudes, th© trainaes were learning what the facul
ty thought were the proper answers to the Porter? or the newly 
learned attitudes were not sufficiently viable to persist out
side the academy walls« 

2 c Attitude changes associated with the semester-long in
stitute did persist as long as three working months after the 
training had ended,, Trends toward the choice of more under
standing responses and fewer diagnostic and probing responses 
which were indicated during the trailing continued® HoweTOr, 
the happiness generated by this finding must be tempered by 
the recognition that eseeejpt for category V, these persistent 
attitudes wer© indistinguishable from the "back-slid" attitudes 
of the ©ight-^ek trainees (p9 1^19). 

When one considers thes© findings in conjunction with the 

forfcy-four studies previously reported, a considerable amount of incon

gruity is found® About as often as not the educational approach seems 

to bs ineffective® What lies behind this inconsistency? 

The list of writers who have referred to the manner in which 

ethnic attitudes resist change is far too long to set down hera0 It 

seems that once these attitudes are conditioned in an individual the 

possibility of altering them with information is very difficult at besto 
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Recent studies indicate that the imparting of specific infor
mation about minority groups does not materially alter attitudes 
toward members of those groups. This is not to say that trans
mitting such Information has no value, but simply that its use
fulness in producing more favorable attitudes toward "out-groups" 
is less great than many professional educators have believed. 
About all that can be claimed for purely factual instruction is 
that it tends to mitigate son of the more extreme expressions 
of prejudice and that, where there is any readiness to receive 
its provides soma protection against the mob raising appeals 
to which ignorance is exposed (Simpson and Yinger, 1958, p. 761*) * 

The views expressed by Gordon Allport (I960) about the effec

tiveness of education alone are more emphatic: 

Let me repeat that school knowledge is insufficient. As Soro-
kia points out, the twentieth centwy marks the highest educational 
level in all hman history® At the em© time, it is Immeasurably 
the bloodiest century, in tanas of civil and international wars, 
persecution of minorities and criminal violence of all types ... 
But, fortunately, even hostile images are susceptible to changeB 
They change when films, radio, newspapers and textbooks changee 
They change when people travel observantly and sympathetically. 
They change when people engage as participants in shared projects 
of work or recreation. They change when people gain insight into 
the myth-making process of their own mind as it is manipulated 
by publicists (pp. 338-339)© 

. • 

Similar views or© expressed by Saenger (1953)? 

Attitudes may change through tha mar© experience of living 
together without any attempt at education. Education may ofton 
not even be the best way to tackle peoples® prejudices. Even 
.the young child was found to be impressed with the discrepancies 
between the teachings of school and the realities of life. It 
was considered unlikely that he would learn to give up his preju
dices if the adoption of new attitudes brought him into conflict 
with his prejudiced environment (p. 213)o 

These views may lead one to believe that education in changing 

ethnic attitudes is of little or no value. Evidence does not shew this 

to be true j it does shm an inconsistent pattern which would seem to 

point to a need for improvement in some of the methodological tech

niques of tha educative process. Perhaps the educative process is not 
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long enough or Intense enough to effect a change in ethnic attitudes* 

The Hunger study (1963) tends to support this hypothesis. Hartley and 

Hartley (1959) also seem to adopt this view when they writs: 

In general^ stereotypes tend to be relatively stable* It is 
true that they are susceptible to modification, but traumatic 
personal experience, intensive re-education^ or major social 
changes are required to affect them significantly. Minor ex
periences or personal contact with a few individuals who do not 
conform to the stereotype tend to lead to a perceptual re
definition. Carver j, Ens tain and Marconi are regarded as "excep
tions" and leave the stereotype of the Negro, the Jew, and the 
Italian unchanged .... Since attitude influences perception, 
situations that are airbiguous are perceived in a maimer which 
serves to reinforce the attitude (pp. 696-697). (Underlining 
is mine.) 

Then, again, there is another way to view the inconsistent 

changes in ethnic attitudes reported in this study. The question can 

be raised concerning the persistency or permanency of those positive 

changes reported. Perhaps short-tem instruction does little to change 

attitudes. Many of these studies did not report follow-up studies for 

parsistene© of attitudinal changs0 Hav® attitudes really changed <sr 

ar© th© subjects sssrely parroting back those responses they feel will 

b© pleasing while attitudes remain unchanged? Munger (1963) refers to 

this possibility as does Tyler (1961) and others. Perhaps the instroc-

tional approach needs to be a continuous, long-term process j maybe -to 

teachings must truly reflect the desires of society0 On th© other handfl 

perhaps equally important is the possibility of the "time delay action" 

of instruction in ethnic differences. Allport (195U) raises this point 

when he writesi 

At the same time, there is virtually no evidence that sound 
factual information does any harm. Perhaps its value may be 
long delayed, and may consist in driving wedges of doubt and 
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discomfort into the stereotypes of the prejudiced. It seems 
likely, too, that the greater gains ascribed to other ... 
methods require sound factual instruction as underpinning* 
All in all, we do well to resist the irrational position that 
invites us to abandon entirely the traditional ideals and 
methods of formal education. Facts may not be enough, but 
they still may be indispensable (p. U86). 

It is possible that this aspect of the problem may prove to be most 

significant of all. 

To recapitulate, there are far more questions raised than 

available answers when one reviews the literature pertaining to chang

ing ethnic attitudes. The success ratio for the instructional approach 

seems to be about fifty per cent. The fact that many of the findings 

reported did not include follow-up studies may have a bearing on this 

ratio. 

Reasons for the inconsistent results obtained with the instruc

tional approach are not apparent in the literature. It would appear 

that the tenacious nature of ethnio attitudes may hold many implica

tions concerning their ©ffectiv© change0 

There is need for more research, especially follow-up studies, 

to ascertain the components of an instructional program that will be 

successful in effecting a persistent change in ethnic attitudes. 

Other approaches to changing ethnic attitudes s Thar© se®s to 

be sob© overlapping between the several approaches whieh hav© been em

ployed to change attitudes. Therefore, in the interest of clarity a 

brief discussion of three of these other approaches, propaganda, con

tact, and therapy, will be given. 

Tto propaganda approach 4s perhaps ths oldest of the TOriotss . 

approaches. la resent years propaganda to have reacted a peak 



of perfection. Some regard it as "all powerful," a "social menace," a 

means of "pressure selling," etc. There is little doubt that it is 

employed universally for many purposes® Just how effective is propa

ganda in controlling intergroup behavior? If it can convert cigarettes 

and alcohol into necessities, surely it should be a powerful instrument 

for controlling human behavior* There seems to be no general answer to 

this question. However, there is evidence Indicating that it should be 

viewed with some skepticism &s a means to alter ethnic attitudes (All-

port, i960j Berelson and Steiner, 19&uj Hovland, 1959? Saenger, 1953). 

The question still remiss of how effective is propaganda In 

changing ethnic attitudes? Flcweraian (1?u7) suggests that this ques

tion can be answered only when complete situational information is 

available, including understanding of the psychological characteristics 

of the groups or the individuals to whom the propaganda is directed. 

The conditions he considers important are (1) the group in control of 

the channels of mass communications, (2) the amount of saturation, that 

is, the proportion of pro-tolerane© symbols in the flow of communica

tions, (3) the source, and the espertnsss of the source; he indicates 

that commercial commnication with its "something for every&as" creates 

"radio deafness," (I4) the fact that issues should not be clearly de

fined and well structured, and (5) the necessity for closely observing 

conformance to group standards. 

It would seem that the effectiveness of propaganda will vary 

considerably depending on how well the many intervening variables are 

mat® It has been noted that propaganda in a democratic society is 
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limited somewhat because tha people have a choice of what they wish to 

listen to. 

Success of tha contact approach also depends on the specific 

situation. Simpson and Yinger (1958) seem to reflect the thinking of 

many when they sum up the present knowledge about the effects of con

tact on ethnic attitudes: 

1. Incidental, involuntary p tension-laden contact is likely 
to increase prejudice. 

2« Pleasant, equal-status contact that makes it unnecessary 
for the individuals to cross barriers of class, occupational, 
and educational differences as well as differences in symbolic 
(nonfunctional) group membership represented by such symbols as 
"racej," is likely to reduce prejudice* 

3® Stereotype-breaking contacts that show minority-group 
members in roles not usually associated with them reduce preju
dice. It must be added, however, that many people have little 
capacity for experiencing the members of minority groups as 
individuals; their stereotypes easily persist in the face of 
contrary evidence. 

ho Contacts that bring people of minority and majority 
groups together in functionally important activities reduce 
prejudices This is largely an illustration of point 3o VJhsn 
white soldiers find Negroes fighting side by sid© with them, 
they ar© more likely to se© them as fellow soldiers, less 
likely to se© them as "Negroes" (p. 757)® 

Individual tharapy does not seem to be a practical approach for 

changing the attitudes of large niMbers because of cost and time fac

tors 0 It seems best suited for those individuals with severe personal

ity defects* Group therapy overcomes these disadvantages to a degree 

and is becoming more important as techniques and procedures are im

proved. The research findings in group therapy indicate a general 

lessening of hostility toward out-groups when individuals are allowed 

to express their feeling of hostility freely in a group where 
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permissiveness and acceptance prevail (Haimcwit® and Haimowits p 19!i>0$ 

Allport, 19U5)» A quote from a study reported by Haimowitz and Haimo-

wits (1950) my give the reader soma idea of the effectiveness of 

group therapy in changing ethnic attitudes: 

This study is a preliminary Investigation into the relation
ship between personality adjustment and ethnic hostility the 
trends evidenced in this preliminary investigation were so signi
ficant and so clear-cut as to make us feel that this initial 
study, based on 21* cases, is meaningful. 

It has been noted that with Improved adjustment, hostility 
to minority groups declines (p® 235)• 

In summation it can be said that therapy is effective in chang

ing persons with prejudiced feelings® To what extent it will be used 

and an evaluation of its true effectiveness wait further research,, 

D. Methods and Problems in the Measurement of Attitudes 

There are several ways to approach the classification of methods 

©upload in the measurement of attitudes© Two that seem to be prevalent 

in current literature are the direct and indirect approach0 

The direct approach to the measurement of attitudess for tha 

most part., samples verbal behavior in a straightforward maimer0 Tha 

subject is asked to check or mark his responses to a group of items 

which are obviously intended to measure his feelings about or toward a 

particular object® 

Th© indirect approach conceals its motives The objective is to 

sample the intensity and direction of attitudess but the process is hid

den within an instrument which purports to measure "information^" 

"vocabulary level/ etc** or an open-ended questionnaire which is 
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commonly found in the projective technique method. Non-^verbal behavior 

nay also be sampled in this approach* 

There are whole hosts of instruments available for measuring 

or that have been designed to measure attitudes by these two methods* 

A few examples are given in the following discussion* 

Direct techniques for the measurement of attitudes t A scale 

that has been used by manjr is the Bogardus Social Distance Scale. 

This scale is based on the fact that the relative intimacy and under

standing between racial groups varies. Bogardus devised a scale which 

consists of a vertical listing of racial groups and a horizontal seven-

point seal© with categories of social intimacy ranging ffc>osn "Would 

Marry" to "Would Exclude from Country." The subject checks one or more 

of these intervals fotr each racial group depending on his feelings 

toward each group* The composite score (social distance) for each 

racial group is based on the sum of all ranking® given this group by 

the rating group,. 

The continued use of the Bogardus Scale can be attributed to 

the simplicity and ease with which it can b@ administered and scoredo 

Even more important is the fact that it is based on empirical observa

tion of group raXat&eaDo it is lisdLted to probtes ©cassaraiag 

attitudes torard out-groups (Bogarte|, 1933)* 

A warn cespLic&ted scale to construct and us® is the Thsarstcap 

equal-appearing iatsnml scale* In general* the approach is this: 

(1) the specific area is tihich attifcvjiss aro to bs measured is d®cid©d2 

(2) a larga srai>©F (usually 03W oms tawtesd) of statOTssmt® seflsetlng 
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degrees of favorable and unfavorable views of the chosen area or object 

are collected, (3) a group of judges sort the statements into intervals 

(usually eleven) which represent a continuum from favorable to unfavor

able, (U) the median of the positions assigned to each statement by the 

judges is determined and this becomes the scale value for that item. 

There are scum other statistical steps to complete before the scale is 

ready to administer. However, this general view does indicate that it 

is complicated to construct and to use. Also, some have questioned 

the use of judges to sort the statements, feeling that the judges may 

be biased in their sorting (Thurstone and Chave, 1929; Sherif and 

Sheriff 1956, Krech, Crutchfleld, and Ballochsy, 1962). 

In an attempt to overcome the time consuming characteristics 

of the Thurstone Scale, Likert (1932) devised a scale in which each 

item is a rating device. One example may help show the characteristics 

of the Likert Scale. 

All Negroes belong in one class and should be treated in about 
the same way. 

Strongly Strongly 
Approve Approve Undecided Disapprove Disapprove 

(5) (U) (3) (2) (l) 

The numbers, of course, do not appear on the instrument but are given 

to indicate the method of scoring® Using this technique many issues, 

including broader topics, such as "conservatism," "morale," etc., can 

be measured both for direction and intensity. 
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A more complicated approach is the Guttman (19U7) scale. This 

approach uses cumulative scaling to discover whether or not the issue 

in question is "scalable" for the group being studied. The issue in 

question is scalable if: 

ton it is possible to rank the people from high to lew in 
such a fashion that from a person's rank alone we can reproduce 
his response to each of the items In simple fashion. It is un
derstood that a perfect scale is not to be expected in practice. 
Data have been considered sufficiently scalable if they are 
about 90 par cent reproducible (pp. 2U9-250). 

The items Chosen appear to be quite similar to items on the 

Litert Scale. The alternative responses are on a five point interval 

ranging from "Strongly Agree" to "Strongly Disagree®" As is true with 

many of the scales which measure attitudes directly, the Guttman is 

limited in practice by problems of validity (Guttman, 191*7 J Sherlf and 

Sheriff 1956j Krech, Crutchfield, and Ballachey, 1962). 

Osgood et ale (1961) report that in the factor analysis leading 

up to their book, Ths Measurement of MeaningB ons factor readily ident

ifiable as evaluative in nature invariably appeared. Usually it was 

•toe dominant factor in that It accounted for the largest proportion of 

the total variance. This they recognised as the attitudinal component 

of meaning® 

Despite different concepts and different criteria for select
ing scales, high and ^©trie-ted loadings oa this factor ware qoa
sis tsntly obtained for scales like "good-bad," nfair-unfairand 
"valuable-worthless," "stable-changeable," and "heavy-light," 
usually had small or negligible loadings on this factor. It seems 
reasonable to identify attitude, as it is ordinarily conceived in 
both lay and scientific language, with the evaluative dimension of 
the total semantic space, as this is isolated in ths factorization 
of meaning judgnents (p. 190). 
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They next designed a set of scales which had high loadings on the eval

uative factoro In this process polar adjectives which met the factor 

levels described above were used. Thus, scales like "good-bad," "op

timistic-pessimistic," and "positive-negative" could be used to de

scribe the object of an attitudee These scales are fairly easy to 

score in that the polar adjectives are placed on the opposite ends of 

a seven-interval continuum. The intervals are numbered for scoring 

purposes from one to seven. The highest favorable score for any item 

is seven. Therefore, direction of attitude, favorableness or unfavor-

ableness, is indicated by the selection of a point on this continuum 

which the subject feels describes his feeling toward the object being 

measured. If the subject checks a majority of the items near the more 

favorable pole (7), his total score for all items will then tend to be 

high. A score which falls near the middle for all items (U) would mean 

that the individual appears to b© neutral in his attitude tosard th© 

objecto The intensity of an attitude is maaaurad by.how far out on the 

evaluative diasnsion from the origin (U) the ©core liesj i.e., if there 

are sixty items (sixty pairs of polarized^ ©valuatiTO adjectives) then 

a neutral score would be near 21^0, whereas a score nearer 1(20 would tend 

to indicate a steongp positive attitude toi-mrd the object of the atti

tude 0 

Perhaps an example would help clarify the intensity aspect. 

extremely quite slightly slightly quite extremely 

(7) (6) (5) (U) (3) (2) (1) 

I 1 i 1_ ] 

Optimistic PessiE&stic 



This method of measuring the direction and intensity of attitudes does 

seem to encompass many of the more desirable features of the direct ap

proach® 

The four scales presented in this summary of the direct approach 

to measuring attitudes are not necessarily given as the most valid and 

reliable scales nor is it inferred that they are best suited for all 

purposes. They were chosen because of the frequency with which they 

are used and appear in the literature. There are literally hundreds 

of scales, as indicated before, which could have been reviewed and 

which may be better suited for soma situations* 

Regardless of which direct scale is used, there seems to be a 

weakness which is common to all of them. 

The major point of contention In using the direct approach 

seems to be, will man expose his innermost feelings, feelings which may 

cast him in a bad light, on open and direct questions? Another paral

lel question is, does man knew he has an unseemly side; i.e., has he 

repressed these asocial feelings for such a long tin© that they are no 

longer available to his conscious thought? This controversy is sup

ported by another grot?) that take the position that man is a rational, 

thinking organism! therefor®, he is capable of responding accurately 

to questions related to his feelings» The answer to these points of 

contention would appear to stem from the individual's basic philosophy 

of life. Therefore, the final answer to this struggle may never ap

pear. However, there is some evidence that man's verbal behavior does 

not always agree with his non-verbal behavior. In particular this 
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seems to be true when the topic is ethnic attitudes. Some of the evi

dence which supports this position will be examined. 

Williams (1961;) In his book, Strangers Next Door: Ethnic Rela

tions in American Communities„ points out the inconsistency between 

verbal and non-verbal behavior rather vividly. 

The Cornell Studies accumulated a considerable body of sys
tematic observations in community contexts, showing instances 
of seemingly inconsistent behavior. For example, a restaurant 
proprietor testifies in vigorous tents that he does not and will 
not accept Negro patrons. On the following day a Negro member 
of the field staff enters the establishment and is served with 
promptness and cordiality. And the opposite pattern is abund
antly documented (p. 3110. 

Kutner ©t al® (1952) performed an experiment in which he wrote 

letters to nineteen restaurants and asked for reservations for a party 

of mixed Negroes and whites. He received no replies to his requests. 

Seventeen days after mailing the letters the same restaurants ware con

tacted by telephone and an inquiry about the letter requesting reserva

tions was made. Nearly all gave soma ©sous© or other for refusing 

service to the mixed groups either Vcmj didn't accept reservations or 

they were booked up in advance. However, a control telephone call the 

next day resulted in nineteen reservations when no mention of group 

makeup was made® 

This Matter of social approval seems to exert a great deal of 

poster over people in many situations. Maccoby and Maccoby (as reported 

in McCord and McCord, 1961) have these comments to make about the valid

ity of personal interviews. 

Validity studies all suggest that when people ar© interviewed 
directly concerning behavior about which there is strong expecta
tion of social approval or disapproval, and in which there is 
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considerable ego-involvement, respondents tend to err in the 
direction of idealizing their behavior (p. 171)® 

Not all agree with this position. Allport (I960) emphatically states 

that man does give accurate reports of his feelings. In his words: 

This prevailing atmosphere of theory has engendered a kind 
of contempt for the "psychic surface" of life. The individual's 
conscious report is rejected as untrustworthy .... The indi
vidual loses his right to be believed .... Only in an unstruc
tured projective situation will he reveal his anxieties and un
masked needs. "Projective tests," writes Stagner, "are more 
useful than reality situations for diagnostic purposes." To my 
mind, this uncompromising statement seems to mark the culmina
tion of a century-long era of irrationalism, and therefore of 
distrust. Has the subject no right to be believed (p. 97)? 

It would seem that this problem of "will," "can," etc., of the 

subject's ability or willingness to answer items on an attitude ques

tionnaire has much in common with a like problem in the measurement of 

personality. The person knows what "he should b© like" and may "fake" 

the instrument. Therefore, many psychologists turned from the use of 

personality questionnaires to tha use of projective techniques© 

This "faking tendency" may be understandable in tha light of 

the social pressure to conform, or at least to give lip service to 

conformity, to those standards which are held up for all the world to 

see. It is conceivable that this pressure is so great that tendencies 

to act or think other than the way wo "ought to" are suppressed and, 

therefore, may not be available for direct measurement. The Hammond 

study which follows lends further support to this position as well as 

serving as an example of an indirect method of measuring attitudes. 

Indirect techniques for the measurement of attitudes t Son© of 

the general advantages claimed for the measurement of attitudes from a 



71 

disguised or concealed approach are higher validity and less possibil

ity of the examiner's producing an effect on the attitude itself 

(Krech, Crutchfield, and Ballachey, 1962). 

The higher validity seems to be most noticeable when measuring 

attitudes which violate group norms and/or attitudes which are not in 

keeping with one's self concept. Attitudes such as those dealing with 

ethnic groups may fall into this classification. 

Hammond (19ii8) demonstrated that when the individual knows his 

attitudes are being measured he will answer in a significantly differ

ent manner. To combat this, he used what he calls the "Error Choice 

Technique." The instrument was administered under the guise of an 

"information test." 

The "Error Choice Technique" gives the subject two answers to 

choose from; both of the answers are wrong. Both answers err above and 

below (positive and negative) the correct one an equal degree® The one 

he chooses gives an indication of his feelings, favorable or unfavorable, 

on the subject® ( 

An example from Hammond's study of attitudes toward Russia may 

help clarify the type of item used. 

Russia's removal of heavy industry from Austria was (a) 
legal, (b) illegal (p. 39). 

The facts were indeterminable and, hence, checking of "legal" 

or "illegal" depended largely on the subject's attitude toward Russia. 

In the second part of this experiment, the same nonfactual 

tests were given to the subjects under two different instructions. To 

one group it was given as an information test (Infor-form). To the 
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second group of subjects It was given as an attitude test (Att-Infor-

Form). 

With reference to the verbal behavior when the subjects know 

it is an attitude test the author has this to say: 

To summarize the latter section, evidence was presented to 
the effect that (1) responses may differ for an item depending 
on whether that item is presented as an "attitude teat" item 
or an "information test" item .... 

Since the error-choice technique is able to shift responses, 
the author suggests that it is a technique adapted to the pur
pose of eliminating the factor of "attitude test set" (p. U7). 

Another fairly common approach is to use TAT type cards or 

photos which depict a social situation and ask the subjects to write 

a few sentences describing what they "see" in the picture. Then judges 

rate the responses on an established scale. 

The Seeman (19U7) study,, which has been duplicated many differ

ent times in many ways, is an example of the projective technique to 

measure attitudes» He prepared a set of six questions pertaining to 

problems of extramarital and premarital sexual intercourse, divorce, 

etc. Question number two is given below as an example: 

Bob and Helen want to get married soon. They have been en
gaged for a year® So far as they can forsee, it will be impos
sible for the marriage to take place for another two years at 
least0 Bob and Helen have already had complete sexual relations 
upon a number of occasions® Helen says that she can see nothing 
wrong with this "as long as people marry eventually" and "do not 
feel guilty about it." 

(a) Is this wrong for Helen? 
Yes No Uncertain 

(b) Is this wrong for Bob? 
Yes No Uncertain 

Any remarks? (p. k0$) 



Then Seeman attached a picture of a white couple and asked one half of 

a randomly selected group to respond to the six questions. Using the 

same questions a picture of a Negro couple was attached to the instru

ment, and the other half of the randomly selected group was asked to 

respondo The results confirmed his hypothesis that subjects given the 

"Negro form would give more "No" and "Uncertain" responses, 

To recapitulate, the most widely used method for measuring at

titudes is the so-called attitude scale. The scale consists of a set 

of statements of which the subject indicates his approval or disapprov

al, The subject may be asked to respond on a continuum which makes 

scoring and the assigning of valence and the intensity of feeling an 

easier task. 

There is some controversy over the validity of this direct ap

proach, Some contend that a person either consciously or unconsciously 

will not answer these direct probes accurately. Therefore^ this group 

has resorted to indirect means of measuring attitudes. The chief 

methods employed are the "disguised" inventories and the open-ended 

projective technique type of instrument. In this case the subject is 

asked to react to a situation which has been recorded on a card or pho

tograph® 

There is son© evidence to support the contention that the va

lidity of the indirect approach, in particular the disguised "test" of 

attitudes, is higher than the direct approach. Systematic study of 

the comparative validity of projective methods and direct methods has 

not yet been done. 



Methods of scalingt There are four principal scaling methods 

for the measurement of attitudes: (l) equal-appearing intervals, (2) 

summated ratings, (3) social-distance scale, and (U) cumulative-

scaling. 

The equal-appearing interval method was introduced by Thurstone 

(1929)® This method involves the use of judges to sort a large number 

of statements reflecting degrees of favorable and unfavorable views in 

the chosen area of measurement. The items were sorted into eleven 

categories. To obtain a single value representing the position of a 

statement on the eleven-point scale, the median of the positions as

signed the item by all judges was determined; this became the scale 

value for the item. As a further check on the objectivity of the item 

the interquartile range for each statement was figured. If the inter

quartile range was small, a large number of Judges tended to place the 

item in the same interval. Consequently, statements with a high inter

quartile range were eliminated. The remaining items were then admin

istered to a large group of subjects (three hundred were used in the 

1929 study). The results were carefully analysed for consistency! that 

is, if the subjects endorsed several items of nearly the same scale 

value and. rejected others of the same value, the rejected item(s) were 

dropped from the final form. The main criticism of this method was 

that the attitudes of the judges might influence their decisions. Many 

investigators have pointed out that the procedure of rejecting the 

sorting done by judges who sorted thirty or more statements into one 

interval was highly questionable. This procedure eliminated all judges 

with extreme attitudes. Other investigators have pointed out that when 
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the extreme pro- and anti-judges were not eliminated the overall effect 

on ratings was small (Sherif and Hovland, 1953)« 

The summatad-rating was introduced by Likert (as reported by 

Krech et al», 1962), Steps necessary to produce a useable instrument 

were as follows: (1) the experimenter collected a large number of 

items representing various degrees of affect relating to the attitude 

object in question, (2) the items were administered to a large group 

of subjects who indicated whether they strongly approved, approved, 

were undecided, disapproved, or strongly disapproved, (3) by using a 

scoring scale of 1, 2, 3, U, and 5 (5 representing strongly approved) 

a total seor© was obtained, (U) the last step involved an item analy

sis to select the most discriminating items* This was accomplished by 

computing for each item the correlation between scores on that item and 

the total score for all itemse All items that correlated highly were 

thought to measure the same thing and were, therefor®, retained in the 

final foraio 

The Bogardua Social Distance approach measured and compared at

titudes tosrard different nationalities,, The scale was based on a num

ber of statements (usually seven) selected to elicit responses indicat

ing the subject's degree of acceptance of a particular race or ethnic 

group® The usual procedure was to have a group of subjects check the 

statement which represented the degree of intimacy they wished to ex

tend to a particular racial group: (1) to close kinship by marriage, 

(2) to my club as personal chums, (3) to my street as neighbors, (k) 

to employment in my occupation, (5) to citizenship in my country, (6) 

as visitors only in my country, and (7) would exclude from my country0 
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The subjects made this decision for all racial groups included on a 

particular instrument. To find the rank of each racial group being 

rated, the scale scores assigned by the subjects were summed and a mean 

group score was computed. The mean group scores and the racial group 

they represented were then arranged in numerical order. The larger the 

group mean score the greater the social distance (Bogardus, 1933)* 

A method of scaling that was developed for the armsd forces 

during World War II was scalogram analysis* Guttman (191*7) published 

a simplified version of the scalogram which he labeled the "Cornell 

technique." In recent years it has been referred to as the Guttman 

Scale. The crux of the Guttman Scale was a process he referred to as 

scalability. Steps leading up to the process were: 

1. The universe of the content to be studied was defined. 

2. The class of people to be surveyed was defined. 

3. A pre-test sample$ usually on© hundred persons, was 

selected. 

ho The inventory was administered, using Likert-typ® 

questions. 

5. The scalability was determined. 

The process of determining scalability is involved and expli

cated. In general, the theory is that from the rank of an individual's 

score on the pre-test it should be possible to reproduce his response 

to each item. For example$ if the overall response to a particular 

question is, "Agree" sixty per cent and "Disagree" forty per cent, the 

item is scalable if the sixty per cent who agreed to the item were also 

among those in the upper sixty per cent for total score on all items. 
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Likewise, if the response to another item is "Agree" twenty per cent 

and "Disagree" eighty per cent, then to be scalable, the twenty per 

cent who agreed to the item must be the same individuals who scored in 

the top twenty per cent for all iteras. Guttman stated, "It is under

stood that a perfect scale is not to be expected in practice •. • • If 

the universe were a perfect scale, all of the techniques would involve 

little work and there would not be much to choose between them« It is 

the presence of imperfect reproducibility that raises the problem of 

technique" (pp. 2U9-251), He then cited two examples of a method re

ferred to as "successive approximations11 to overcome the problems 

created by Imperfect reproducibility# 

Selection of scale items: Krech, Crutchfield, and Ballachey 

(1962) described four criteria which they felt were relevant to the 

selection of scale items: (1) discriminating function, (2) sharpness 

of discrininfitionj, (3) discrimination along the entire scale, and (U) 

minimal number of items for reliabilityo 

They felt that subjects with "different attitude complexions 

must respond to th© item in systematically different ways" (p„ 11*7)o 

The discriminating function of ©n item need not always be evident in 

its manifest contents They pointed out that an item which reflects a 

parson's views on religion might be closely related to his attitude 

toward conunism and therefor© a discriminating item for inclusion In 

a scale of attitudes on coimnunism. 

With reference to sharpness of discrimination, their views were 

that an item which reflected valence should also indicate degree of 

favorableness or unfavorableness® Individuals with similar views 
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should alvays be on the sama side of the positive-negative continuum of 

any particular item. 

The authors felt that too many scales discriminate near the mid

dle of the scale and are not sharp enough in differentiation at the 

extremes. Items should be able to separate the more extreme from the 

less extreme. 

The criteria in regard to minimal number of items for reliabil

ity points to the fact that a large number of items tend to reduce the 

error of measurement. By error of measurement they referred to the 

unique meanings an individual may assign items. The larger th® number 

of items the greater the probability that these unique meanings will 

cancel out. "However, considerations of efficiency and practicality in 

testing sharply limit the total number of items that can be comfortably 

accommodated in attitude scales" (p. 3ii9)o 

The reliability and validity of attitude scales t Th® three 

most common methods of determining the reliability of attitude scales 

are: (1) the test-re-test methoda in which th© sane instrument is re-

administered a short tin© after th® first administration^ (2) the 

split-half method in which th© usual practice is to correlate odd-oven 

itemsp though this reathod has been questioned because "attitude set" 

may give spuriously high correlationsj, and (3) toe equivalent forms 

methods in which measurements on two comparable forms are correlated 

(Krechs Crutchfield, and Ballachey, 1962). 

A summary of the reliability coefficients using these methods 

indicates an average reliability ratio of .70 for the Thurston®s 

Lik©rts Bogardus, Guttman, and Osgood attitude scales. The range of 
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these coefficients was from .52 to .92. In this summaiy the only stud

ies that used the split-half technique were those for the Bogardus 

Social Distance scales (Krech, Crutchfield, and Ballachey, 1962} Osgood 

et al., 1961). 

Thsrs are soma special techniques used to estimate reliability. 

Usually they are used with indirect approaches. One of the techniques 

used is to submit the written or spoken expressions of subjects to a 

series of judges. The degree to which these judges agree in their rat

ings becomes the measure of reliability for the technique. The obvious 

disadvantage to this procedure is the possibility of selecting biased 

judges. 

Another technique used to estimate reliability of an instrument 

is to determine its capacity for differentiation of two or more groups, 

For example* in the Hammond study previously reported, a form of the 

"Error Choice Technique" was used to measure labor-management atti

tudes© It was administered as an "information test" to a group of 

business men and a group of labor union members. From the capacity of 

tha "test" to differentiate th© te?o groupss it was estimated that reli

ability of ths instrument for each group was .87 and .78, resp©ctively0 

There are a number of methods to measure validity of an atti

tude scale© Thre© methods that sesa to ba tha moat eciwonly used aroj 

(1) content validity established by a panel of "experts*" (2) compari

son to a "known groupp" and (3) comparison to a known valid instrument. 

Of these three methods, the on© moat frequently noted was validation by 

a panel of "experts." Thurstone's (1929) use of judges to sort a large 



80 

and heterogeneous sample of items exemplifies the method, the obvious 

weakness of which is the possible bias of the judges. 

The validation of an instrument on the basis of its capacity to 

differentiate the attitudes of two known groups also has been questioned. 

The instrument may differentiate between businessmen and union members 

but will the same instrument categorize school teachers and housewives 

equally well? The point is that the instrument may be valid for differ

entiating groups with extreme attitudes but not moderate ones,, Then 

there is always the possibility of not finding a group that ideologic

ally represents even the extremese 

Comparison to another instrument "known" to be valid is another 

approach to establishing the validity of an attitude scale* After a 

series of measurements are made by each instrument using the same 

eampIsj correlation coefficients are computed® If the correlation 

scores obtained are highp the new instrument is equally valid0 This 

last point may be a crucial one0 The question it raises lsp how valid 

is the "knosm" instrument? 

The correlation coefficients reported for validity of attitud© 

scales rang© fro® s29 to <,95 (Kreeh* Crutch£ields and Ballach©yf 1962 j 

Bare la on and Steiner^ 19610 0 The validation of the same instnmsnt by 

different researchers sometimes leads to coefficients markedly differ

ent* The problem of accurately measuring the affect of human behavior 

has been discussed by many writers • Freeman (1962) has this to say 

about the validity of "tests" of attitudes? 
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Validities of tests of attitude and values are extremely 
difficult to determine by statistical methods, since the only 
observable criterion is overt behavior. Obviously, it is 
practically impossible to obtain objective behavioral data on 
a population sampling with regard to attitudes toward church, 
the foreign bom, specific minority groups, and the like* 
Furthermore, overt behavior need not always be correlated with 
attitude scores. 

There is little to ohoose between the methods of attitude 
testing, so far as reliability Is concerned* On the various 
scales devised, the median reliability coefficient has been 
about .70 (p. 6oU)« 

In summary, the reliability of attitude scales was found to be 

generally satisfactory. Methods commonly used to establish reliability 

were* (1) the test-re-test method, (2) the split-half method, and (3) 

the equivalent forms method. Son® of tha indirect methods were diffi

cult to validate} consequently, information in regard to the reliabil

ity and validity of these approaches was scant. 

There was less agreement In the matter of validity. Different 

investigators found coefficients which varied considerably for tha same 

instrument. Methods most frequently used in establishing validity 

were: (1) judgment of a panel of experts j, (2) comparison with a 

"known" instrument^ and (3) comparison to a "known" groupQ 

E. Sunroary 

Any attempt to measure and interpret th© affective side of 

man's behavior causes many oanmunication problems 

Ethnic stereotype as used in the, present study may be described 

as (1) a mental linage or set tAiich tends to view all members of an eth

nic group as being essentially the same, and (2) the cognitive aspect 
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of an ethnic attitude which tends to plaoe another group at a disadvan

tage. 

The component parts of attitudes were seen as affective, cogni

tive, and behavioral. These three components vary in intensity and 

direction depending on the value of the goal to the individual* 

The three principal sources of ethnic attitudes were found to 

be (1) group needs, (2) individual personality needs, and (3) the cul

tural teachings in our society* Of these sources, home and school were 

singled out as the primary source of ethnic attitudes* The feelings 

and actions of adults in ths child's world conditions his future think

ing and responses* The natural tendency of man to identify with one 

group and view out-groups as less desirable is part of this condition

ing pattern. 

Basic variables in programs to change ethnic attitudes were 

examined«, Of these variables the desire of the aubject to change and 

tha degra© to which he is encouraged to participate actively in ths 

program were cited as major factors leading to a desirable change* 

Research studies which used the instructional approach indicate 

a success ratio of approximately fifty per cent* A question was raised 

in regard to the accuracy of this success ratiop the high percentage 

perhaps resulting from ths lack of £oll<w°up studies* NDEA. Institute 

studies and those studies which used a follow-up survey convincingly 

demonstrate that short-term instruction has produced only transient 

alterations in attitudes. 
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In addition to examining the role of instruction in altering 

ethnic attitudes, other approaches to changing attitudes were examined: 

the propaganda, contact, and therapy approaches* 

In regard to the methods and problems of measuring attitudes 

it was pointed out that affect is -very difficult to measure. Several 

methods of direct and Indirect approach- to measurement were disoussed« 

Indications are that a form of the disguised attitude scale may be more 

effective in measuring attitudes and attitude change than a mere direct 

means of measurement* 

The principal scaling methods for measurement of attitudes 

xrers: (1) equal-^appaaring intervals, (2) sunsnated ratings, (3) social-

distance scales, and (U) cumulative scaling* A common deficiency of 

all scaling methods is that they do not provide for the measurement of 

neutral attitudes* 

In tim selection of items for use in attitude scales the dis

criminating feature lo of utmost importance* Items Host continuously 

discriminate the degree of attitude intensity along the entire contin

uum* 

In generalg the reliability of an attitude scale may be as

certained in three different uaysj (1) the test-rs-test Esthods (2) the 

split-half isathcd^ and (3) the equivalent foms methode The average 

reliability coefficient reported for many of the instruments in common 

use was *70* Validity coefficients may vary considerably for the same 

instrument* The two most frequently reported methods of establishing 

validity were the confirmation of content validity by meaxm of a p*»y*s»l 



of Judges and correlating the results of the new Instrument with one 

whose validity has been established. 



CHAPTER III 

MTERIAIS AND PROCEDURES 

A. The Subjects 

The subjects of this study are largely graduate students, all 

majoring in education, with a small percentage of undergraduates in 

the control groups only. In order to simplify the process of describ

ing the subjects they are divided into experimental and control groups* 

Description of experimental groups: All subjects of the exper

imental group were counselors from the Southwestern states. These 

counselors attended National Defense Education Act Counseling and Guid

ance Training Institutes conducted on the campus of The University of 

Arizona during the summers of 1961, 1962, and 1963. 

Of the total number of 88 attending these institutes, 77 are 

included in the final experimental group,, The decrease of 11 is due 

to the fact that five enrollees were absent the day the pre -ins true tion 

sample was taken, two enrollees did not follow directions for filling 

out the follow-up instrument, and four either did not return the inven

tory or returned it incomplete 0 Thus, of the 83 enrollees qualified 

for inclusion in this study, a total of 77 responded, or 93 per cento 

Table II gives a partial summary of the personal data concern

ing these enrolleeso A composite picture would show them as graduate 

students in education, with a mean age of 39 years, 83 per cent of whom 

have had prior counseling experience, and all of them employed by pub

lic schools in the Soutterest» 

85 



TABLE II 

NATIONAL DEFENSE COUNSELING AND GUIDANCE TRAINING INSTITUTES 

SUMMERS OF 1961, 1962, AND 1963 

ENROLLEE DATA SUMMARY 
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Experimental Groups 
NDEA Institute 

1961"' 1962* 1963* 

Control Group A 
NDEA Institute 

1961i 
•» 

Number of Enrollees: 
Number of men 
Nurafoer of women 
Total number of enrollees 

Age of Enrolleea; 
21-25 years . 
26-30 years . 
31-35 years . 
36-UO years . 
U1-U5 years . 
1*6-50 years . 
51-55 years • 
56-60 years • 
over 60 years ... 
Mean Age of Enrollees 

Educational Background 
of Enrollees: 
Highest degree in counseling 

27 23 23 20 
3 5 7 10 
30 28 30 30 

1 1 1 0 
2 2 7 11 
8 h U 6 
10 6 h U 
h 10 5 2 
3 2 5 u 
2 2 2 2 
0 1 1 1 
0 0 1 0 
38 ho 38 36 

0 0 0 
17 12 20 
0 1 0 
11 17 10 

Counseling Experience 
of Enrolleesi 

0 years. . . 
1 year . . 
2 ym&ra . 0 
3 years . « 
h years . . 
5 or more years 

7 
6 
5 
5 
1* 
3 

u 
2 
3 
5 
7 
7 

5 
12 
5 
2 
2 
U 

6 
12 
h 
3 
1 
u 

States represented by enrollees: 
1961 NDEA Institute - Ariz, and New Mex« 
1962 NDEA Institute - Ariz., Calif., Colo., and New Max. 
1963 NDEA Institute - Ariz., Calif., Colo., Nev., New Mex., 

Tex., and Wyo» 
I96I4 NDEA Institute - Ala., Ariz., Colo., Idaho, 111., Ioara, 

Minn., Miss., Mont., New Mex., Perm.s Tex., and Utah 
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Description of the control groups: The information which rep

resents the control groups is broken down into two major units: Group 

A and Groups B through E» They are divided because there is a real 

difference in instructional approach and content of instruction. 

The subjects in Group A have a common background of training 

and experience. Group A represents the major control group in that it 

is made up of the 30 enrollees in the 196U NDEA Counseling and Guidance 

Training Institute. The method of instruction for this group resembles 

the procedures used with the experimental groups• However, the content 

of the instruction is naich different. It does not have the cultural 

anthropological orientation which is common to the three experimental 

groups. 

For ease of comparison, Table II also contains a summary of 

Control Group A. The summary for this control group has much in ccosnon 

with the summary given for the three experimental groups 0 They are 

graduate students in education majoring in counseling and guidance, 

with a mean age of approximately 36, 80 psr cent of the group have had 

prior counseling experience, and all are employed by public schools® 

The one dissimilarity is the greater diversity of states represented 

by the enrollees. The amount of contact with the ethnic groups cen

tral to this study is probably less for this group as a whole* 

Control Groups 5 through E are composed mainly of graduate 

students in education enrolled during the first five-week period 

of the 196U summer session at The University of Arizona. The classes 

represented and the number of subjects in these control groups is given 

below* 
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Qroup B Ed. 150 Social Foundations of Education 

Group C Ed« 21)1 Foundations of Guidance 

N » 28 

N » 26 

Group D Ed. 390 Techniques in Educational Research N » 23 

Group E Ed® 390 Techniques in Educational Research N » 20 

Total Number of Subjects B-E 97 

The total number of subjects in Control Groups A through E is 

125. Two members of Control Group A were not present on the day that 

the pre-instruction sample was taken. No attempt was made to keep a 

record of absentees, either pre or post, for the Control Groups B 

through E. The figure of 97 represent® the number of subjects nho 

ware present in class for both the pre and post samples. 

An actual survey of Control Groups B through E revealed that 

87 per cent of them were graduate students majoring in education. 

The coraMnad mean age for aU individuals enrolled in the Col

lege of Education during ths first stsaar session was 27 years (Regis

trar's Officeg Data Processing). It was assvssd that Control Groups 

B through E would show approximately the smm average age as tha col

lege survey. This would mean that Control Group B through E has had 

less opportunity for contact with these ethnic groupss that is, less 

opportunity for contact than tha ejqperiKsntal group whose mean age 

was 39 years. However, research studies indicate that by the time an 

individual reaches his majority the adult pattern of ethnic stereo

types is firmly established (Berelsoa and Steiner, 196Uj Blake and 

Dennis, !9U3j Sharif and Sheriff 1956j Sij^pscn and Yinger, 1958)® 

Therefore, this age differential should not invalidate the findings. 
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a summary of Control Groves b through E indicates that their 

educational background and professional comrritment is quite similar 

to the experimental group and to Control Group A« They are dissimi

lar in their choice of major within the educational field, their duties 

performed, and their mean ages* In regard to contact with the ethnic 

groups of this study, it would seem that this group, Control Groups B 

through E, drawn mainly frcsn this geographical area, would be in con

tact with these ethnic groups while performing their teaching duties 

and in everyday living* 

A review of the traits and characteristics of the experimental 

and control groups which have a significant bearing on this study indi

cates that the groups are quite similar. The educational level, pro

fessional goal, social class, and place of residence are in general 

accord for both groups* 

B o Orientation of Instructional ProCTam for the Ebcperimantal Groups 

The basic feature of the instructional program for the experi

mental groups which sets it off from all control groups is the emphasis 

on the cultural anthropological aspects of the Southwest Indian and the 

Mexican-Americano 

Stated objectives for experimental groups i Th© broad purpose 

of each of the three institutes, which make up the expsrisaantal group, 

did not vary a great deal* Therefore, the 1963 objectives of instruc

tion are given below as representative of the objectives of the three 

NDEA Counseling and Guidance Training Institutese 
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The broad purpose of the Institute was to improve on the 
part of the enrollees the qualifications for, and proficiency 
in, the counseling and guidance of able secondary school stu
dents, with particular reference to students from the major 
sub-cultural groups of the Southwest® 

The specific objectives of the institute were: 

lo To broaden knowledge and understanding of the cultural 
determinants of behavior and their implications for 
counseling with secondary school youth. 

2. To develop a basic understanding of the general cultur
al, goals and values, abilities, interests, and needs 
of youth with Indian and Mexican-American backgrounds. 

3. To develop an awareness of the conflicts of values and 
general culture the Indian and Mexican-American student 
may experience in a cross-cultural situation in general, 
and in the secondary school in particular. 

U. To develop an appreciation of the education difficulties 
encountered by youth of sub-cultural backgrounds which 
may cause them to drop out of school or, if they remain, 
to fail to develop the potential they possess, and to 
examine the role of the counselor in preventing such 
loss, with emphasis particularly on his role in curricu
lum development and revision. 

5® To develop and enhance knowledge of the uses, limitations, 
and the application of techniques of interviewing and 
case analysis as these relate to counseling able second
ary youth in general and youth of sub-cultural groups in 
particular. (Director's Technical Report, 1963, pp. 5-6). 

The broad objectives of these institutes do indicate a concern 

for increasing the effectiveness of counselors when working with youth 

in general. However, the emphasis is placed on their relationships 

with the Southwest Indian and the Mexican-American,, 

Instructional program for experimental group? Again the simi

larity between the content of the material in this area for the three 

institutes is so nearly the same that it was felt that the 1963 content 

and organization of the instructional program would be sufficiently 
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representative of all groups• Therefore, this infomation for the 1963 

NDEA Counseling and Guidance Training Institute is given below. 

The instructional program was carried on by means of formal 
lectures, and large and small discussion groups or seminars. 
The first three weeks of the Institute were devoted to lectures 
and discussion in the area of cultural anthropology- as follows: 

First week: A survey of the field of culture and person
ality and the processes through which the individual acquires 
culture .... Tins was spent in the small groups, during the 
first week, discussing counselee values and cultural biases. 
Among other things, participants were administered something 
of a semantic differential scale .... they described their 
concept of Anglo, Mexican-American, and Southwest,Indian youth, 
providing a basis for discussion and,, hopefully, self-examina
tion of values and cultural biases." 

Second week: Aspects of the contemporary culture of the 
Southwest Indian, with emphasis on subsistence patterns, per
sonal living, socio-political organizations, religion and 
mythology, the Indian adolescent, and the Indian in transition, 
and values emerging from the various aspects of culture-compe
tition, motivation, time orientation, conflicts of values In 
a cross-cultural setting and their implication for counseling. 

Third week: Aspects of the contemporary culture of the 
Mexican-American in the Southwest following essentially the 
same constant emphasis as given abowa for the Southwest Indian. 

Lectures were generally followed by groups discussion per
iods during which enrollees explored further the lecture con
tent, exchanged observations and experiences related to the 
topic, as well as raised questions for further study. 

The remaining five weeks of the Institute were devoted to 
instruction and practicum designed to develop and enhance knowl
edge and skills in the areas of individual analysis and counsel
ing techniques (Director's Technical Report, 19630 p© 6)c 

The material covered during the first two-week period of the 

lectures in the cultural anthropological aspects of the Southwest In

dian and the Mexican-American is given in more detail in the Appendix, 

Item 1o In general, it would seem that for both ethnic groups the 

major aspects of the differences in cultural background which tend to 
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set these groups apart from the major reference group was covered by 

this series of lectures. 

Small group seminars for experimental group: A unique fea

ture of the instructional approach used in the experimental groups 

and Control Group A was the opportunity for small group seminars in 

addition to the regular large group discussions available during lec

ture. These small group (usually 10 enrollees) discussions were under 

the direction and supervision of a staff member who attended the lec

tures. He was also the group discussion leader. In addition to the 

leadership of this faculty member, many of the special lecturers and 

consultants joined the small group discussions or, in other ways, made 

themselves available to the individual enrollee. 

It was felt by both staff and enrollees that the opportunity 

to exchange, consolidate, or reject ideas in these small group sessions 

was important. In addition, they felt that the availability of both 

faculty and guests for questioning during thss© meetings created an 

informal air which encouraged learning. This position is supported by 

the many positive ccsransnts turned in by enrollees on an optionally 

signed evaluation sheet during appraisal of the institutes. 

Go Orientation of Instructional Program for the Control Groups 

In order to facilitate discussion of the control groups in this 

section, they will again be presented in two groups, Group A and Groups 

B through E, because there is considerable variation in the objectives 

and procedures. 
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Stated objectives for Control Group A: The objectives of the 

I96I4 NDEA Institute differ considerably from those presented for the 

1961-1963 institutes. They are listed below for the purpose of com

parison,, 

1» To increase the enrollee1s knowledge of counseling 
theory, his awareness of how these theories can be applied 
in the counselor's work with secondary school students, both 
on an individual and a group basis, and to evolve a rationale 
for his own operation as a counselor» 

2 . To encourage and facilitate self-evaluation on the 
part of the counselor-enrollee, with particular reference to 
examination of values, as these are related to and affect 
his role and function. 

3o Through supervised practice, to deterrains present 
counseling strength and weakness of counselor-enrolleea to 
improve skills where needed, and to provide a vehicle for 
the integration of theory with practice as these relate par
ticularly to the above objectives* 

lie To enhance skills of group work by providing an oppor
tunity to plan and conduct grounp sessions with secondary 
school students, particular emphasis to be placed on problems 
of educational and vocational planning0 

'$0 To develop understanding ami appreciation of the 
counselor's role as a researcher, the place of psychological 
measurement In research, with special reference to the areas 
of pupil characteristics, prediction studies, and curriculum 
development and revision, and to gain knowledge of research 
techniques appropriate to these areas, as well as anticipate 
with enroUees the initiation of such studies in their local 
systems (Director's Technical Report, 1961*, pe 6)0 

The 196U institute stressed knowledge of the various counsel

ing theories, techniques and skills of counseling, and self-evaluation 

on the part of the enrollee in the area of values, especially as they 

relate to and affect his role and function. It is obvious that ethnic 

differences are not a part of this program. 
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Stated objectives for Control Groups B through E: The instruc

tional approach for these groups appears to be more in line with the 

traditional college lecture approach. The students raised questions, 

shared experiences with the class, and many felt free to discuss is

sues with the instructor after class. However, the informal atmosphere 

of the small group discussions and the continual contact of instructors 

and students, which was so typical of the 1IDEA Institutes, was missing. 

There did not appear to be any significant difference in training and 

educational preparation of the instructors. Therefore, the chief dif

ferences were the instructional approach and the subject matter taught. 

The major points listed in the syllabus of each of these 

courses is given below. 

Control Group B 

Education l£0 - Social Foundations of Education Syllabus: 

I® Introduction. 

II. American education in cultural, historical and 
philosophical perspective. 

III. Socialization, its process and function. 

IV. Analysis of culture theory and its importance on 
socialization. 

V. Social stratification and its influences on social
ization. 

VI. Socializing agents or institutions and their histor
ical and contemporary roles and functions and their 
influence on socialization. 

VII. Analysis of American values as developed from the 
historical and philosophical foundations of educa
tion in a democracy and their importance to educa
tion. 

VIII. Significant social trends and issues and their 
influence on educational practice. 
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Control Group C 

Education 2l|l - Foundations of Guidance Syllabus: 

I, The individual, 

II. The individual and society* 

III0 The individual and the ecancny. 

IV. Principles and practices of guidance. 

V. Laboratory experience. 

Control Groups D and E 

Education 390 - Techniques of Educational Research Syllabus: 

I. Sensitise students to contributions made by 
systematic inquiry. 

II. Create awareness of problem area in daily ex
periences of student which can be profitably 
investigated. 

III. Develop certain skills in systematic inquiry. 

IV. Provide experience in the use of library resources. 
(College of Educationp Office of the Dean) 

In summary^ it can be said that for Control Groups B through E 

the traditional college lecture approach was used. Group lectures and 

large group discussions were the essence of this instructional approach. 

The content and objectives of the courses were naturally different. 

There was almost no instruction in ethnic differences given to these 

groups. 

D« Instrument Used 

The instrument used in this study was patterned after a form of 

Osgood's Semantic Differential. The features it has in common with the 
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Osgood instrument are the use of polar, evaluative adjectives on a 

seven point interval* the scrambling of poles in an attempt to prevent 

a halo effect, and the format» 

The instrument was designed and used by the instructional staff 

of the 1961 NDEfl. Counseling and Guidance Training Institute. This same 

inventory was used throughout this entire research project. A sample 

is included in the Appendix, Item 2. 

As previously mentioned, one of the limitations of this study 

was lack of prior validation of the instrument. However, an attempt 

was made to establish the reliability and validity of this form® 

Reliability; Three days after the last administration to the 

196k Institute it was readministered to the group. The result of this 

test-retest situation was a coefficient of reliability of .60. 

Validity: The method chosen to test the validity of the instru

ment was the face-validity approach. The instrument was given to a 

panel of individuals highly trained in anthropology, sociology, psy

chology, and education. Instructions were given to evaluate the in

strument on the basis of whether they felt it would be an adequate 

measure of the expressed attitudes of teachers and school counselors 

toward certain traits and characteristics of the Southwest Indian and 

the Mexican-Americano The panel of judges was unanimous in its approv

al of the instrument as a means of measuring group attitudes. 

"Control" feature: When the instrument was designed the Anglo 

group was included as an added check. It was the thinking of the de

signers that the Anglo, middle-classed counselor would not change much 



in his attitudes toward his own reference group* Therefore, ratings he 

would assign to members of his group would remain fairly constant. This 

proved to be true. All groups, pre, post and follow-up, consistently 

ranked the Anglo nearest the positive end of the continussra, the Mexican-

American next, and the Southwest Indian nearest the unfavorable pole. 

It must be remembered that for the 19 61 experimental group the inter

vening time between ratings was 38 months| yet their rankings remained 

the same. This consistency may be a better indication of social dis

tance than it is of trustworthiness of the instrument. 

E0 The Categorization of the Inventory Items 

During the time of the original research design it was felt 

that the items in the inventory would lend themselves to categoriza

tion. It was felt that attitudes tend to form clusters, clusters 

which are centered around one area or one object in the individual's 

thinkingo For example, an individual may have a cluster of attitudes 

toward'education, Jews, marriage, etc. Each of these clusters can be 

broken down into smaller units which describe his feelings toward a 

particular aspect of the attitude object. For instance, a person may 

have attitildes toward the Mexican-American's physical features, intel

lectual capacity, mannerisms, etc. All of these attitudes toward the 

traits and characteristics of the Mexican-American make up the whole 

cluster of attitudes toward the ethnic group. There may be groupings 

or categories of these traits and characteristics within the attitude 

inventory used in this study. If this is true, it is important to be 

able to identify these categories and during the analysis of the data 
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ascertain if any significant changes have taken place in the categories* 

With these thoughts in wind a Q-Sart was constructed. To do 

this the polar adjectives from the inventory were typed an 60 three-by-

five cards. After a review of counseling and psychological references, 

eleven categories were selected. These categories represented areas of 

difficult adjustment for adolescents or traits and characteristics 

deemed desirable by school leaders. The next step was a trial run. 

After ten sorts by faculty members it was felt that the level of agree

ment was not high enough to warrant the use of these categories. 

Therefore, the number of categories was reduced to four: intellectual 

attributes, social acceptability, emotional stability, and physical 

characteristics. The reduction in number of categories was based on 

the broad, general areas that seem to be of most concern to counselors 

and faculty. Physical characteristics became one of the categories be

cause of the "social visibility" evident in the Souttoest Indian and 

Mexican-Amarican. 

Another trial run using these four categories proved that there 

was a high degree of accord among panel membersa Therefore,„another 

panel composed of fifteen faculty and graduate assistants, «"n of whom 

were majoring in counseling and guidance or educational psychology, 

were asked to sort the 60 items into the categories cited above. Twelve 

of the fifteen judges had to agree on every item assigned to a particu

lar category. The results of the sorting by this panel can be found in 

the Appendix, Item 3. 
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F. Procedure for Collecting Data 

A change of administrators took place between the experimental 

and control group sampling. Therefore, the administration of the inven

tory- my not have been uniform for all groups. Every effort was made 

to follow the same procedure as was previously used* 

In general, this was the procedure followed for the experimen

tal groups: The form was administered during the first and last days 

of the institutes* Participation was on a voluntary basis; however, 

there were no dissenters. The examiner read the directions aloud while 

the subjects read them silently. Questions were called for and answered 

so that all subjects were aware of the content of the question and its 

answer. During the examination time, questions which the examiner felt 

were of importance to the group were repeated so that all subjects were 

aware of the content of the question and its answer. There was no time 

limit. 

The procedure for administration to all control groups was the 

same with one exception. The questions raised by the first group and 

subsequent groups were recorded in writing and then were read to groups 

that followed. These questions were read after the directions and be

fore the subjects had a chance to ask questions. After the first group 

this process practically eliminated questions of any consequence. The 

main question could be paraphrased as follows: "What if you have not 

had contact with these groups enough to know anything about them?" The 

reply to this question which was given to the first group and read to 

the remaining groups was: 
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Base your responses on the knowledge you have available* 
If your only 1contact1 with these ethnic groups has been 
reading the novel Last of the Mohicans or seeing the movie 
The Alamo, then use those impressions. Remember, there are 
no 'right' or 'wrong' answers, no grades; your first thought 
is the one I want. If you feel that you are forcing a re
sponse or being forced to respond, please feel free to leave 
your inventory blank. 

No other major question concerning content or administrative proced

ures was asked by menfoers of the control groups* 

Selection of control groups t The selection of the 1961* NDEA 

Institute to participate as one of the control groups was considered 

essential; however, the enrollees were given the opportunity not to 

participateo Again, there were no dissenters. 

The selection of the Control Groups B through E was both by 

design and convenience. Social Foundations of Education and Foundations 

of Guidance were chosen with the idea in mind that the instruction in 

these classes my stress the uniqueness of the individual enough to 

show a significant change in attitudes© The other ts«> classes, Tech

niques in Educational Research, were selected because it was felt that 

practically no emphasis would be placed on individual differences; 

therefore, these classes would serve as a reference point for the other 

two© The convenience aspect refers to the fact that both faculty and 

subjects had a free choice in whether they wished to participate or 

not. Only one faculty member felt it would be inconvenient for his 

class to participate. There were no dissenters among the students 

asked to participate. 

Follow-up data? With the assistance of the director of the 

1961, 1962, and 1963 institutes a cover letter was drawn up and signed 



101 

by the director* A copy of this letter can be found in the Appendix, 

Item U • 

A letter containing the cover letter, attitude inventory, and a 

stamped, self--addressed, return envelope was mailed to each of the par

ticipants in the 1961-1963 NUEA Institutes* 

The first mailing took place on October 1, 196(1. On October 

20, 1961*, a letter of inquiry was sent to each enrollee who had not re

sponded, This was followed up cm November 15, 19&i, by mailing each 

enrollee who had not responded another complete set of materials* A 

ml ting period of two weeks was observed before the final steps were 

taken to process the data available* 

The success of this procedure is evidenced by the fact that all 

but two of the enroLlees responded* Two of those that responded did 

not complete the inventory* 

Go Scoring Procedure 

Assigning ad.1ectd.ve polaritys The four NDEA staff members who 

designed the instrument also assigned the polarity0 The assigning of 

these adjectives to a favorable or unfavorable category represented the 

combined thinking of a group of four educators from the following 

fields s too were counselor educators, one was an anthropologist, and 

the other was an educator with a major in anthropology and saveral years 

of experience teaching Indians* 

Mechanical aspects of scorings The scoring scale contains seven 

intervals ranging from "Very Much" to "Equal," as indicated in the 

sample belos?: 
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Very Quite Quite Very 
Much a bit Slightly Equal Slightly a bit Much 

3 3 t i j 3 

(7) (6) ($) (u) (3) (2) (1) 
SAD HAPPY 

Seven was selected to be the unfavorable or negative end of ths 

continum. Therefore, the nearer an individual's mean score is to sev

en, the more unfavorable are his views toward the ethnic group. Like

wise, the higher the group mean, that is, the closer it is to seven, 

the more unfavorable is the group toward the ethnic group. 

The favorable-unfavorable adjectives were scrambled on the at

titude inventory to prevent a halo effect* The necessity for unscramb

ling the mixed polar adjectives made scaring more difficult. It was 

accomplished by the use of a sheet of clear plastic material with 

numbered scales to match the scrambled items. This sheet was placed 

over each inTOntory page in such a way that a tmwsairtber team could 

read and enter the ratings (fro® 1-7) on a specially prapared summary 

sheet. Efrery fifth staaaary sheet was checked for accuracy by a third 

pars on | the percentage of error was found to be negligible e 

H0 Statistical Procedure 

It was decided to apply ths Critical Ratio test for signifi

cance of difference between group means. The possibility of doing a 

factor analysis and c<Mputing the necessary array of intercorrelation 

coefficients was contesapl&tedo This approach was rejected because it 

was felt that ths less complex approach to the significance of differ

ence between group means would best serve the purposes of this study. 
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Therefore, the raw data on the survey summary forms was turned 

into the Numerical Analysis Laboratory with instructions to punch the 

raw data for each individual into data processing cards* After a con

ference with the Director of the Numerical Analysis Laboratory all 

necessary steps were taken to program a computer run which would pro

vide a group mean and standard deviation for each pre, post, and 

follow-up survey, for all control and experimental groups, and for each 

of the three ethnic groups. These group means were found by adding the 

60 items rankings given each ethnic group by each subject. The mean 

ranking was than determined for each subject's attitude toward each of 

the three ethnic groupsa These mean individuals rankings for a group 

of subjects were added and averaged. This group mean represents the 

attitude of the entire group toward a particular ethnic group on a fav

orable to unfavorable scale of seven points. The same procedure was 

followed for the items when divided into categories0 

The array of means and standard deviation was scrutinised for 

msodlMa Kaan differences* The standard deviations which represented 

the means of these imadjmm differences and the appropriate ggswp'H's 

were substituted in the equation for the standard error of difference 

between means (Garrett, 1958)e 

These standard errors of the difference between naxiEum group 

msans were tested to ascertain if they represented a significant dif

ference at the .05 level of confidence. This step was performed by 

applying the Critical Ratio test to each of these standard errors of 
m 

the difference (Garrett, 1958). The resulting ratios represent the 
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marbram effect of instruction on the attitudes of the control and ex

perimental groupe. This information can be found in table form (Tables 

III through VI) in Chapter IV. 



CHAPTER IV 

ANALYSIS CF DATA 

A. Introduction 

Previous studies on the change of attitudes by means of instruc

tion shew great diversity in conclusions. It indicates a real need for 

further research of depth in order to arrive at a more definite deci

sion as to the value of instruction in this area. The broad purpose of 

the investigation reported here is to take a segment of population 

under conditions which lend themselves to measurement and determine if 

its attitude toward other ethnic groups has been altered by short-term 

instruction. Specifically, in order to accomplish the objective, this 

study is devoted to ascertaining if instruction in cultural anthropol

ogy will significantly alter the attitudes of high school counselors 

toward the Southwest Indian and the Mexican-Americano 

The control group, numbering 125, was composed of two major 

sub-groups. Group A consisted of enrollses in the 196!* NDEA Institute 

which used the same basic approach to instruction as did the experimen

tal groups except that the central instructional theme of this institute 

was not ethnic differences® Oroups B through E were composed of four 

groups of more or less "traditional" college classes. The main differ

ence between Group A and Groups B through E, other than course content 

and objectives, was the instructional approach used. The approach used 

with Group A was very similar to the one used with the three experimen

tal groups in which small group seminars and active participation of 
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the enrollees was encouraged. In Groups B through E the lecture, ques

tion and answer type of instructional approach played the leading role* 

The importance of ethnic differences and cultural values was not a part 

of the instructional content of any of the control groups. 

Consideration of the differences in instructional approach and 

the effectiveness of the instructional process in changing attitudes 

led to a series of questions in Chapter I, here restated* 

1. Will there be a significant change in the counselor's at

titudes toward the Southwest Indian and the Mexican-American following 

a period of instruction emphasizing the cultural anthropological back

grounds of the two ethnic groups? 

2. Will there be a significant change in the attitudes of in

dividuals toward these ethnic groups regardless of the method or sub

ject matter taught? 

3o If modification of attitudes occurs in the experimental 

group£ will these changes persist over a 1, 2, and 3 year period? 

U« Will certain categories of traits that make up these at

titudes be more subject to change with instruction than others? 

The methodological approach used to answer these questions was 

described earliers Howevers at this point attention should be called 

to the level of statistical confidence used in this study0 The o05 

level of confidence was chosen as sufficient for rejection of the Null 

Hypothesis. 

All procedures and methods used in this study are commonly 

found in like studies e No abnormalities were noted in the distribution 
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of group means; that is, there were no patterns which might indicate 

a distribution of means in a skewed or other abnormal pattern. Trends 

and patterns were consistent throughout the data. 

The data summarized in this chapter show the maximum effect of 

instruction on attitudes toward each of the ethnic groups for each ad

ministration of the instrument as indicated by group means and standard 

deviations• Also discussed in this chapter is the maximum effect of 

instruction on attitudes when the inventory items are divided into 

categorieso 

A more detailed tabulation of group mean changes and their 

standard deviations can be found in the Appendix Items $ through 12. 

Appendix tabulations also show the entire group of mean differences, 

regardless of size, and their standard deviations for each sub-group 

of both the experimental and control groups. These changes are given 

for each of the ethnic groups, Anglo, Mexican-American, and Southwest 

Indian. The tabulations include more extensive Information in regard 

to traits when divided into four categoriese 

Be Comparison of Data for the Experimental Groups 

Analysis of pre-post data; There were no significant mean dif

ferences for any experimental group. The differences in group means 

were slight and all can be accounted for by chance variations. The 

greatest mean change for any pre-post group measurements, as will be 

noted in Table III, was for the 1962 NDEA Institute group. The Criti

cal Ratio of .87 represents a more unfavorable view of the Anglo group. 
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TABLE III 

SUMMARY OF THE MAXIMUM EFFECT OF INSTRUCTION ON ETHNIC ATTITUDES OF 

EXPERIMENTAL GROUPS 

Group 
Showing 
Maximum 
Change 

Ethnic 
Group 

Pre-Post 
Maximum Mean 
Difference 

Pre-Follow-Up 
Maximum Mean 
Difference 

Positive 
or 

Negative 
Trend 

Critical 
Ratio 

1961* Anglo 
H
 

CM • - .58 

1961 Anglo .U1 - 1.28 

1963* Mexican .11 
' 

• .35 

1961 Mexican .20 - .67 

1962* Indian .33 -

C-OO •
 

1961 „ Indian .35 — .90 

*1961, 1962, and 1963 NDEA Counseling and Guidance Training 
Institutes 
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Analysis of the pre-follow-up data? The largest change noted 

for this interim, pre to follow-up survey, was that of the 1961 NDEA 

Institute group. This change reflected another increase in negative 

views toward the Anglo. The Critical Ratio was 1.28. However, this 

change does not reach the o05 confidence level. 

The instructional approach used to alter attitudes in these 

NDEA Institutes appears to be ineffectual as measured by the particular 

attitude inventory employed in this study. The various means which 

portray their attitudes toward these ethnic groups have remained fairly 

constant for as long as 38 months after the instruction ended. 

The data indicates that NULL Hypotheses (l) and (U), which were 

cited in Chapter I, cannot be rejected. They are repeated below for 

convenienceo 

1. There will be no significant difference in the manner 
in which experimental groups rank certain characteristics ana 
traits of the Southwest Indian and Mexican-American before and 
after a program of instruction which emphasises the cultural 
aspects of ttese too ethnic groups and allows time for small 
group seminars following lectures«, 

he There will be no significant difference between the 
expressed attitudes of the experimental group as measured be
fore a program of instruction that emphasizes the cultural 
aspects of these ethnic groups and one to three years latere 

C o Comparison of Pre-Post Data for Control Groups 

The mean changes for this group are even smaller. A summary of 

these changes is given in Table TV. The largest group mean change ire-

ported for any group was .11 with a critical ratio of .37. Neither 

the instructional approach nor the subject matter taught to any of 

five control groups seemed to influence ethnic attitudes. The variation 
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TABLE IV 

SUMMARY OF THE MAXIMUM EFFECT OF INSTRUCTION ON ETHNIC ATTITUDES 

OF CONTROL GROUPS 

Group 
Shewing 
Maximum 
Change 

Ethnic 
Group 

Pre-Post 
Maximum Me an 
Difference 

Positive 
or 

Negative 
Trend 

Critical 
Ratio 

Group A" Anglo .11 - .37 

Group E Mexican .10 - .21 

Hit 
Group E Indian .06 - .11 

*Grcup A - 196b NDEA Counseling and Guidance Training Insti
tute 

Group E - Ed, 390 Techniques in Educational Research 
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in instructional approach used with Control Group A, small group sem

inars and the informal atmosphere, was not significantly different from 

other control groups,, 

Therefore, Null Hypotheses (2) and (3), as stated in Chapter I, 

cannot be rejected• These hypotheses are here repeated for convenience. 

2. There will be no significant differences between the pre-
and post-training rating of these characteristics and traits when 
members of on® control group, Control Group A, are given an oppor
tunity to interact in small group seminars but are not given 
instruction which emphasizes the cultural aspects of these ethnic 
groupso 

3. There will be no significant differences between pre- and 
post-training ratings of these characteristics and traits when 
menders of four control groups (B-E) receive instruction which 
neither allows time for interaction in small group seminars nor 
emphasizes the cultural aspects of these ethnic groups. 

D. Comparison of Data Divided into Four Categories 

Analysis of pre-post data for experimental groups? The maximum 

change was In the 1962 NDEA group's rating of the Soutlinest Indian in 

Category "Y" s Ekotional Stability,. The Critical Ratio for this nega

tive change was lolsl (see Table V)e The change represents a more unfav

orable view of traits and characteristics as they pertain to the 

Southeast Indians 

Analysis of pre-follos?-up data for experimental groups % The 

largest group mean change was in the 1961 NDEA group's rating of tha 

Anglo in Category "X% Social Acceptability# The Critical Ratio for 

this negative change was 1.86 (see Table V). This negative change was 

a continuation of a trend started by this same group in the pre-post 

measurement when their negative feelings toward the Anglo reached a 

Critical Ratio of 1.22. 
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TABLE V 

SUMMARY OF THE MAXIMUM EFFECT OF INSTRUCTION ON ETHNIC ATTITUDES 

OF EXPERIMENTAL GROUPS 

ACCORDING TO FOUR CATEGORIES OF INVENTORY ITEMS 

Group 
Showing 
Maximum 
Change 

Ethnic 
Group 

Pre-Post 
Maximum Mean 
Difference 

Pre-Follow-Up 
Maximum Mean 
Difference 

Positive 
or 

Negative 
Trend 

Critical 
Ratio 

Category "w" Intellectual Attributes 
1963 Anglo • .12 - .1*0 
1962 Anglo .33 + 1.11* 
1963 Mexican .21* + .92 
1962 Mexican .13 + .1*3 
1961 Indian .22 - .67 
1961 Indian .1*5 - 1.1*1 

Category "X" Social Acceptability 
1961 Anglo .39 - 1.22 
1961 Anglo .60 - 1.86 
1963 Mexican .15 • .1*5 
1961 Mexican .27 - .87 
1962 Indian .32 - .78 
1961 Indian .1*1 - 1.00 

Category "Y" Emotional Stability 
1963 Anglo .11 - .35 
1961 Anglo .37 - 1.19 
1963 Mexican .11* + .1*1* 
1963 Mexican .12 - .38 
1962 Indian .52 - 1.1*1 
1962 Indian .1*1* - 1.10 

Category "Z" Physical Characteristics 
1962 Anglo .25 - .96 
1961 Anglo .1*6 • • - 1.61* 
1963 Mexican .02 + .07 
1961 Mexican .27 - .90 
1962 Indian .13 - .ia 
1961 Indian .21 <m .61 
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Analysis of pre-post data for control groupst Again the at

titude changes were small and insignificant. The largest change was in 

Group B's rating of the Anglo in Category "Z", Physical Characteris

tics • The Critical Ratio for this negative change was 1.00 (see Table 

¥1). The division of the inventory items into categories did not af

fect the "no change1' .pattern established in the examination of group 

means pre, post, and follow-up of the instructional process. 

The fact that there were no significant group mean changes for 

any experimental or control group when the inventory items were divided 

into four categories indicates that Null Hypothesis (5) c^nrot be re

jected. This hypothesis is repeated here. 

5. There will be no significant difference in the pre- and 
post training attitudes as expressed by all control groups and 
the pre-trained and follow-up studies of attitudes expressed by 
all experimental groups toward these ethnic groups when the 
characteristics and traits ranked are separated into the broad 
categories considered significant by a panel of "experts." 

Recapitulation of data analysis: "Die results of this study in

dicate that short-term instruction, regardless of instructional ap

proach or course content, has little immediate effect on the subject's 

ethnic attitudes. Surveys of the experimental group made 1, 2, and 3 

ysars later show the same pattern, no significant effect on the sub

ject's ethnic attitudes,, 

Division of the inventory items into four categories did not 

change the pattern of results. No part of the Null Hypotheses can be 

rejected. 
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TABLE VI 

SUMMARY OF THE MAXIMUM EFFECT OF INSTRUCTION ON ETHNIC ATTITUDES 

OF CONTROL GROUPS5* 

ACCORDING TO FOUR CATEGORIES OF INVENTORY ITEMS 

Group Greatest Positive 
Shewing Ethnic Mean or Critical 
Maximum Group Diff. Negative Ratio 
Change Pre-Post Trend 

Category "W" Intellectual Attributes 
Group B Anglo 920 - .65 
Group C Mexican .15 - .1*8 
Group C Indian .18 - .1*7 

Category WX" Social Acceptability 
Group C Anglo .11 - .26 
Group E Mexican .21* - .50 
Group E Indian .13 - .22 

Category "Y" Emotional Stability 
Group B Anglo .20 - .71 
Group B Mexican .21 - .0* 
Group A Indian .27 + .75 

Category "Z" Physical Characteristics 
Group B Anglo .31 - 1.00 
Group E Mexican .23 - .51 
Group C Indian .25 .63 

Group A - I96I4 NDEA. Counseling and Guidance Training Institute 
Group B - Ed. 150 Social Foundations of Education 
Group C - Ed0 2I4I Foundations of Guidance 
Group D - Ed. 390 Techniques in Educational Research 
Group E - Ed® 390 Techniques in Educational Research 
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E. Discussion of Results 

Possibilities for lack of attitude change: There are any num

ber of reasons why the results of this study indicated no change in 

attitudes. Four possibilities which seemed most promising were se

lected. for discussion purposes. Those four areas are: (1) lack of 

instrument validity, (2) quality and length of instructional process, 

(3) desire to change, and (U) delayed effect of education. 

Results of this study indicate very little change in attitudes 

regardless of group, course content, or approach used. The effective

ness of our system of public education in dealing with cognitive mat

ters has been demonstrated time and time again. Why, then, is it not 

more effective in modifying attitudes? 

Lack of instrument validity: One argument that my be used in 

questioning the result of this study is the lack of lnstnsaent validity. 

That is one of the most conmon errors when measuring affect. The fact 

that the inventory used in this study had only one test-retest reliabil

ity coefficient (.60) could well indicate a severe weakness. There are 

other factors present which tend to prove it more valid than indicated 

by this ratio. 

The consistency with which all groups ranked the three ethnic 

groups is an important factor® Except in one instance th® Anglo al

ways had the more favorable position, the Mexican-American next, and 

the Southwest Indian last. This social ranking agrees with the findings 

of several authors cited in the Review of Related literature. It would 

seem that if 202 individuals react to the same inventory two or three 
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times over a course of three years and consistently rank the three 

groups in the same relative position and with nearly the same degree of 

affect; then the instrument may be more reliable than the .60 "r" 

indicates. 

One could cite the fact that the instrument used does agree 

with the social distance found by many other instruments, which havB 

been validated* This would seem like a "backdoor" approach in that 

the usual procedure for establishing validity in this manner would be 

to administer the two instruments under similar conditions, etc., and 

then ccaspute the intercorrelation coefficient» 

With reference to validity of the instrument used, the panel 

of judges agreed that the instrument was valid. These men were 

leaders in the field of research and teaching in the behavioral sci

ences. 

In final analysis the only acceptable evidence of validity is 

the judgment of the panel. 

For those reasons cited above, it was decided to accept the 

instrument as a valid and reliable instrument. This Judgment is rend

ered in light of current knowledge in the construction of instruments 

that measure affect in a direct mannar. 

Quality and length of instructional process: Tuo major inter

vening variables which may account for the lack of attitude change is 

the type of instructional approach used and the content of instruction. 

There is not enough evidence to indicate a "right" or a "wrong" 

way to design a program of instruction which has the change of ethnic 
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attitudes as one of its major goals. Evidence does seem to point to 

two factors which may have a considerable bearing on whether the in

structional process will change attitudes® The two factors are the 

degree of individual participation and length of instruction. It is 

generally agreed that before attitudes will change there must be a 

greater degree of ego involvement than ordinarily takes place in the 

usual lecture approach. The current thinking stresses the creation 

of small groups with active participation by all members. However, 

based on this knowledge of the group process, it would seem that these 

NDEA Institutes met the basic requirements. There was active individ

ual participation in small groups. However, the number that became 

ego-involved is unknown. 

It would seem then that these institutes did, at least in part, 

fulfill the need for individual participation. 

What is the role played by the length of the instructional pro

cess? Evidence examined in Chapter II pointed to the fact that during 

four years of college a person became more liberal in his views on many 

matters• It also demonstrated that imo years of college reduces ethno-

centrism® Of course, there could be many contributing factors in addi

tion to classroom instruction*, However, the same evidence points out 

that those who do not attend college for too years do not become less 

ethnocentric. Therefore, college life must have son© bearing on this' 

change of attitudes. Hunger et al. (1963) found that counselor atti

tudes were significantly changed after an eight-week long NDEA Insti

tute, but the changes had disappeared a short time later. However, 

seme twenty months after a one semester institute there were still 
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significant changes in two categories of counselor attitudes. 

The point is that the length as well as the type of instruction 

may influence attitude change, but this contention is not borne out by 

the forty-four studies reviewed in Chapter II. Most of these studies 

were based on short-term instruction. The success ratio was approxi

mately £0 per cent, when the short-terra instructional approach was 

used. It is felt that this percentage would be reduced considerably 

if the researchers cited had all made use of follow-up studies. It 

could not be ascertained in all cases whether or not a. follow-up study 

was made. However, in a sampling of 21* studies which used the instruc

tional approach to alter attitudes only five of this number employed 

follow-up studies. The results reported by this group of five indi

cates that in only one study was there any significant change two years 

later. While this small sample may not be adequate to establish a case 

it does point to a neglect of follou-up studieso 

This evidence coupled with that of Allport (I960), Tyler (1961), 

and others which point to the shallow effect of information on attitudes 

leaves sou® roam. to doubt ths effectiveness of ths short-term instruc

tional approach© Therefore, it would seem that one possible reason 

why there war© no significant changes in attitudes might be that '.tha 

terra of instruction was too sharto 

Another way of saying this is that duo to the tenacious nature 

of stereotypes and prejudice, the re-education process must be long and 

intense. There is no need to belabor this point again0 Evidence exam

ined in Chapter II agreed that ethnic attitudes are usually deeply 
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ingrained and quite difficult to change, especially in adults. 

The probability that short-tern instruction will change atti

tudes only in a transitory manner may have great significance for 

future counselor training programs as w®ll as education in generals 

Dasirs to changes The individual's desire to change is referred 

to by many writers in the field as being one of the key determinants of 

attitude change a There is no direct evidence that ths counselors in 

this study had a desire to change their attitudes toward these ethnie 

groups» However, there is some evidence that thsy did desire to learn 

more about thss© ethnic groups0 

First of all, counseling is a field that stresses ths unique

ness of the individual* The people who are attracted to this field are 

usually thoss with a teen interest in human behavior* Also, there were 

aany NDEA Institutes operating during the surasra of 1961, 1962a and 

1963® Thos© ecmtaetsd at Ths University of Arisana TOr© ths only cms 

in ettmie di£for©K©3So Vlhy did thay ©l©et this, ona if thay did n®t 

hav® a dssir© to Issra mum ©bout these ettaLe groups? Furtte2»TO5 

it can b® assimsd that thoss iwolwd in tMs steidy oecaptsd thsir 

emmseltag position knowing that toy would be working ®ith larga 

rarfisrs @f ©tudsats frmi theso ettaile fpreaps© Thsrefore, it would 

sqcsj that these @®s®3©l®rs motivated to batter underataM tfe© 

ethnic grwsps involwede 

Delayed effect of instructions; The apparent lack of the im-

msdiats effectiveness of the instructional approach to alter attitudes 

has bs®n aseramtsd for by acsm by stating that tha effect is del^Bd© 
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Allport (I960) says that "wa drive wedges of doubt" which in tine bring 

about a change of attitude. 

While this possibility cannot be discounted and its importance 

seems vast; it does little to clarify the role of formal education in 

the process of "teaching" values and attitudes* If this be true* and 

it could very well be so, what percentage of the credit for changing 

attitudes goes to formal education and what part is credited to the 

vast array of informal agencies? Another interesting question would 

be, "How much delay - one year, five years, or ten years?" 

For the purposes of this study, it would &@m that this hypoth

esis is inappropriate because the intent of this research is to explore 

an "immediate11 method of changing attitudes* 

F. Summary 

The analysis of the data revealed that there had been no sig

nificant changes la tha attitudes of any p'mspo This, ©f course, wass 

that ths five Nail Hypotheses stated in Chapter I easmot be rejected© 

Ptour of tte intervening variables which my account for this 

lack of chernga w©r© ©ME&md. They mm (1) lack of instsns&snfe valid

ity, (2) quality and length of instruction, (3) desire to change, and 

(it) delayed affect of instruction© Of thss© four areas it would sera 

that the mm in this case which would be most apt to account for this 

lack of change would be length of instruction. 

The tenacious nature of ethnio attitudes plays a k@y role in 

deteraining the duration of the instructional process necessary to al

ter ethnic attitudes. 
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It was assumed that for the most part counselors do desire to 

change undesirable attitudes* 

The concept of the delayed effect of Instruction was rejected 

because of the lack of evidence, as witnessed in this study and else

where, and its lnapprqprlateness for this type of study. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

A. Summary 

Counselor attitudes play a predominant role in determining his 

effectiveness* Unfavorable attitudes may prevent him frcsn accepting 

the counselee as a person of equal worth, thus forming a barrier to the 

creation of the rapport necessary for a productive learning situation. 

Of the many counselor attitudes that may form barriers to rap

port, the stereotyping of ethnic groups may be one of considerable im

portance and is of vital concern to this study. The fact that 

counselors do stereotype ethnic groups was substantiated by studies 

examined in related literature. 

The problem of stereotyping (denoting a degree of prejudice) is 

one of significance in the Southwest where counselors are in frequent 

contact with adolescents from two ethnic groups, the Southwest Indian 

and the Mexican-American. 

The purpose of this study was to investigate the possibility 

of changing the ethnic attitudes of coxmselors toward these two groups 

by means of short-tarm instruction in the cultural anthropological 

backgrounds of the Southwest Indian mid the Mexican-American. 

A survey of related literature reveals that ethnic attitudes 

are acquired mainly through a process of conditioning which begins in 

early childhood and continues throughout life. They become deeply 

122 
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Ingrained and difficult to change • Of several methods most frequently 

used in an attempt to alter ethnic attitudes the instructional method 

was reported as having a .50 success ratio. Very few of those findings 

were substantiated by follow-up studies and, therefore, casts some 

doubt on the permanency of this success« There is some indication 

that short-term instruction may have only a transitory effect on ethnic 

attitudes• 

This study consists of an experimental, group of 77 counselors 

ffrcm the Southwest who were enrolled in three National Defense Educa

tion Act Counseling and Guidance Training Institutes conducted on the 

University of Arlsona campus during the summers of 19&1* 1962, and 

1963« The control group of 125 subjects was divided into two major 

sub-groups. Control Giro up A was composed of enrollees in the 19&1* NEEA 

Institute. This group closely resembled the experimental group with the 

the exception that it did not receive instruction in tha ethnic differ

ences of tha Southwest Indian and the Mexican-American. The other con

trol sub-group (Groups B through E) was composed of students enrolled 

in one undergraduate and thrae graduate classes at tha University of 

Arizona during tha summer session 196U0 Groups B through E were com

parable to the other groups in all significant respects except course 

content and instructional approach. 

The experimental group, which received cultural anthropological 

instruction, was given an opportunity to interact in small group semi

nars following lectures. The Control Group A was not given the cultur

al anthropological mats rial but did have the small group seminars 
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following lectures. Control Groups B through E had neither the ethnic 

background material nor the seminars. 

The instrument used to measure attitude change was an adapta

tion of Osgood's Semantic differential. The inventory allowed the 

subjects to express their feelings toward the ethnic groups by respond

ing to 60 polar adjectives, each on a seven-point continuum. 

To test the change in ethnic attitudes, when content and ap

proach to instruction were varied, appropriate parametric procedures 

were followed. The Critical Ratio test was applied to test for sig

nificant differences between group means. The .05 level of confidence 

was chosen for the rejection of the Null Hypotheses. 

B. Conclusions 

Conclusions made as a result of this study must be considered 

in light of its limitations and assumptions. 

Tha most significant limitations of this study were found to 

be as follows: 

1. The instrument used for measuring a change in ethnic at

titudes had not been previously validated. 

2. There were two administrators of the instrument. 

3® The study applies to counselor attitudes toward only two 

ethnic groups, the Southwest Indian and the Mexican-American. 

With these limitations in mind the following conclusions to 

the questions raised in Chapter I have been made. In addition to 

answering the original questions, one other conclusion is made. 



1. There was no significant change in the counselor's atti

tudes toward the Southwest Indian and the Mexican-American following 

a period of instruction emphasising the cultural anthropological back

grounds of the two ethnic groups. 

2. There was no significant change in the attitudes of sub

jects toward these ethnic groups regardless of the method or subject 

matter taught* 

3. There was no evidence of a significant change in ethnic 

attitudes of the experimental group one, two, and three years after 

instruction. 

ho There was no evidence that concepts about categories of 

traits were more subject to change with Instruction than concepts 

about individual traits. 

5. The subjects displayed a consistent pattern when ranking 

the ethnic groups cm an attitude scale. The moat favorable rank was 

given to th® Anglo and the least favorable to the Southwest Indian0 

It is concluded from this evidence that the subjects view the Mexican-

American and the Southrost Indian as having characteristics and traits 

which are less desirable than those of the Anglo. 

C„ Recommendations 

Research in the area of altering ethnic attitudes reveals sev

eral neglected aspects. Suggestions for further study are made in view 

of the limitations Inherent in this study and in studies reported in 

the related literature. 
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1, It is recommended that more than one instrument be used to 

measure change in attitude in order to give a cross validation check. 

It has been demonstrated that subjects "fake" attitude scales; there

fore, it is suggested that one instrument used should be of the 

"disguised information" type* 

2. The possibility of a discrepancy between the verbal and 

non-verbal behavior of the subjects should be investigated if at all 

possible* 

3* It is reocmended that studies be made relative to effect 

of longer periods of instruction on the ohange of attitudes* 

U* It is recommended that follow-up studies become an integral 

part of all attitude change research* 



APPENDIX A 

Exhibit I 

NDEA Counseling and Guidance Training Institute 

Outline of Weekly Activities 
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ITEM 1 

U N I V E R S I T Y  O F  A R I Z O N A  

College of Education 

NDEA COUNSELING AND GUIDANCE TRAINING INSTITUTE* 

Outline of Weekly Activities 

First Week 

Monday, June 17 

Morning Registration 

Afternoon Introductions and general orientation to the purpose of 
the institute. 

Tuesday, June 18 

Morning 8:30 - 9'- 30 Introduction to anthropological princi
ples. Discussion of the subdivisions of 
anthropology. 

9:30 - 9*U5 Discussion 
9:1*5 - 10:00 Break 
10:00 - 11:30 Group meetings 

Afternoon 1:00 - 2:00 The culture concept and its importance in 
understanding people of different cultur
al backgrounds. 

2:00 - 2:15 Discussion 
2:15- 2:30 Break 
2:30 - 3s30 Group meetings 

Wednesday, June 19 

Morning 8:30 - 9:30 Aspects of culture on the manner of study
ing and understanding a group of people 
(a society and its culture). 

9:30 - 9:U5 Discussion 
9:U5 - 10:00 Break 
10:00 - 11:30 Group meetings 

Afternoon 1:00 - 2:00 The aspects of culture approach in educa
tion and its aid in counseling students 
of varied cultural backgrounds. 

2:00 - 2:15 Discussion 
2:15 - 2:30 Break 
2:30 - 3'00 Group Meetings 



Special 3:00 - U'30 
Session 

Thursday, June 20 

Morning 8:00 - 9:30 

9:00- 9:1*5 
10:00 - 10:1*5 

10:u5 - 11:30 

Afternoon 1:00 - 2:00 

2:00 - 2:15 
2:15 - 2:30 
2:30 - 3:30 

Friday, June 21 

Morning 8:00 - 9:30 

9:30 - 9:u5 
10:00 - 10:30 
10:1*5 - 11:30 

Afternoon 1:00 - 2:00 

2:00 - 2:15 
2:15 - 2:30 
2:30 - 3:30 

129 

Lecture on linguistics, Anthropology 
Bldg., Room 216, 

Lecture on linguistics, Anthropology 
Bldg*, Room 216® 
Break 
Beginning of lecture on Southwestern 
Indians - contemporary population, 
location, languages, reservations, 
etc. . 
Group meetings (or discussion) 

Southwestern Indians, historical back
ground: prehistoric tc historic* 
Discussion 
Break 
Group meetings 

Lecture on acculturation, Anthropology 
Bldg*, Room 216* 
Break 
Museum tour 
Group meetings (or discussion) 

Southwestern Indians, historical back
ground: historical period to present* 
Discussion 
Break 
Group meetings 

"^The 1963 Institute's Outline of Weekly Activities is presented 
as representative of the three NDEA Institutes making up the experi
mental group. 
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U N I V E R S I T Y  O F  A R I Z O N A  

College of Education 

NDEA COUNSELING AND GUIDANCE TRAINING INSTITUTE 

Outline of Weekly Activities 

Second Week 

Monday, June 21* 

Morning 8:30 - 9:30 Southwestern Indian Cultures - Pueblos: 
Socio-political and ceremonial organiza
tion. 

9:30 - 9:1*5 Break 
Small group discussion 
Total group discussion 

9:1*5 - 10:1*5 
10:1*5 - 11:1*5 

Afternoon 12:1*5 - 1:1*5 

1:1*5 - 2:00 
2:00 - 3:00 

Tuesday, June 25 

Morning 8:30 - 9:30 

9:30 - 9:1*5 
9:1*5 - 10:1*5 
10:U5 - 11:1*5 

Afternoon 12:1*5 - 1:1*5 

1:1*5 - 2:00 
2:00 - 3:00 

Southwestern Indian Cultures - The Sed
entary Pueblos: Cultural values* 
Break 
Small group discussion 

Southwestern Indians: The serai-sedentary 
and nomadic groups, socio-political and 
ceremonial organization* 
Break 
Small group discussion 
Total group discussion 

Southwestern Indian Cultures - The semi-
sedentary Pueblos and nomadic groups: 
Cultural values and changes. 
Break 
Small group discussion 

Wednesday, June 26 

Morning Tom* to San Xavier Mission. 

Afternoon 12:1*5 - 1:1*5 Beginning of lectures on Mexican Ameri
cans: Distribution, population, general 
characteristics. 

1:1*5 - 2:00 Break 
2:00 - 3:00 Small group discussion 
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Thursday, June 27 

Morning 8:30 - 9s30 
9:30 - 9sh$ 
9:1*5 - 10:U5 

10:1*5 - 11:1*5 

Afternoon 12:1*5 - 1:1*5 

1:1*5 - 2s00 
2:00- 3:00 

Friday, June 28 

Morning 8:30 - 9:30 
9:30 - 9:1*5 
9:1*5 - 10:1*5 

10:1*5 - 11: 1*5 

Afternoon 12:1*5 - 1:1*5 
1:1*5 - 2:00 
2:00 - 3:00 

Mexican Americans: Historical sketch. 
Break 
Small group discussion 
Total group discussion 

Mexican Americans: Community, family, and 
religious organization. 
Break 
Small group discussion 

Urbanization and changes. 
Break 
Small group discussion 
Total group discussion 

Cultural conflict and values. 
Break 
Small group discussion 
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Exhibit I 

Instrument Used to Measure Change in Attitudes 



ITEM 2 
NAME. 

BATE 

DIRECTIONSj Everyone has a mental picture of what people are like. Using the word scales 

on the following pages, describe what you think a typical Anglo-American, 

Mexican-American, and Southwest Indian adolescent is like. You will note 

that each scale has an adjective at each end, with seven spaces in between. 

1. Decide first which adjective on a scale seems most descriptive 
of the particular ethnic group. 

2 © Decide to what degree it seems descriptive by choosing one of 
the spaces on the scale. 

3. Place the letter representing each group in the spaces chosen, 
using the following letter code: 

A ® Anglo-American M • Mexican-American I « Southwest Indian 

Example: 

Talll 1 A 1 1 1 1 I I M {ghort 

Each line should have three letters, one for each ethnic group. You may place one, two, or three 

letters in any given space. Hake your judgment or estimate for all three groups for a single 

scale before proceeding to the next. 

YOUR FIRST IMPRESSION IS PROBABLY THE MOST VALID, SO DO NOT SPEND TOO MUCH TIME ON ANY ONE SCALE. 



Very Quit© Quite Very 
Much a bit Slightly Equal Slightly a bit Much 

Curious 

Withdrawn 

Cooperative 

Sad 

Intelligent 

Ugly 

Pleasant 

Not on time 

Active 

slow 

Large 

Cruel 

Clean 

Noncompe titive 

Good-looking 

Sick 

Page 1 

Indifferent 

Outgoing 

Non-Cooperative 

Happy 

Unintelligent 

Good-looking 

Unpleasant 

On time 

Passive 

Fast 

Small 

Kind 

Dirty 

Competitive 

Ugly 

Healthy 



Very Quite Quite Very 
Much a bit Slightly Equal Slightly a bit Much 

Obedient 

Unsuccessful 

Wise 

Depressed 

Nice 

Sluggish 

Honest 

Smells Bad 

Truthful 

Apathetic 

Conformist 

Secretive 

Industrious 

Submissive 

Talkative 

Mystical 

Page 2 

Disobedient 

Successful 

Foolish 

Cheerful 

Awful 

Alert 

Dishonest 

Smells good 

Liar 

Enthusiastic 

Non-conformist 

Open 

Lazy 

Aggressive 

Quiet 

Pragmatic 



Very Quite Quite Very 
Much a bit Slightly Equal Slightly a bit much 

Shares 

Callous 

Responsive 

Low motivation 

Non-superstitious 

Prefers status quo 

Abstract thinker 

Poor memory 

Optimist 

Non-materialistic 

Plans ahead 

Nervous 

Friendly 

Sarcastic 

Easy going 

Tactless 

Page 3 

Selfish 

Sensitive 

Non-responsive 

High motivation 

Superstitious 

Prefers change 

Concrete thinker 

Good memory 

Pessimist 

Materialistic 

Does not plan ahead 

Calm 

Hostile 

Not sarcastic 

Stubborn 

Tactful tJ 
ov 



Very Quite Quite Very 
much a bit Slightly Equal Slightly a bit Much 

Studious 

Reckless 

Broadminded 

Sloppy 

Reasonable 

Immature 

Dependable 

Fearful 

Economical 

Rambling 

Considerate 

Illogical 

Page U 

Not studious 

Careful 

Narrow-minded 

Meat 

Unreasonable 

Mature 

Not dependable 

Confident 

Wasteful 

Efficient 

Not considerate 

Logical 



APPENDIX B 

Exhibit II 

Inventory Characteristics and Traits as Divided 

by Panel of "Experts" 



ITS! 3 

INVENTORS: CHARACTERISTICS AND TRAITS AS DIVIDED BY PANEL OF "EXPERTS" 

'Category "W "^Category "X" •»H:-5*Category WY" •5h«aii Category "Z" 

INTELLIGENT-unintelligent 
LOW MOTIVATION-high 

motivation 
ABSTRACT THINKER-concrets 

thinker 
POOR MMORY-good memory 
RAMBLING-efficient 
ILLOGICAL-logical 

COOPERATIVE-non-cooperative 
PLEASANT-unplsaaant 
NOT ON TIHE-on time 
NON-COMPET ITIVE-competi tive 
NICE-awful 
HONEST-dishonsst 
TROTHFUL-liar 
CONFORMIST-non-conformist 
TALKATIVE-quiet 
SHARES-selfish 
CALLOUS-ssnsitive 
SARCASTIC-not sarcastic 
EASY GOING-stubborn 
TACTLESS-tactful 
SIDPPY-nsat 
DEPENDABI£-not dependable 
CONSIDERATE-not considerate 

WITHDRAWN-outgoing 
SAD-happy 
ACTIVE-passive 
DEPRESSED-cheerful 
APATHETIC-enthusiastic 
SUBMISSIVE-aggressive 
RESPONSIVE-non-responsive 
IMMATURE-mature 
FEARFUL-cenfident 

UGLY-good-looking 
SLOW-fast 
LARGE-small 
SICK-healthy 
SMELLS BAD-smells 

good 
OPTIMIST-pessimist 
NERVOUS-cala 

^Category "W Intellectual Attributes 

"Category "X" Social Acceptability 

^Category "Y" Emotional Stability 

^""'"'Category ltZ" Physical Characteristics 



APPENDIX B 

Exhibit III 

Copy of Cover Letter Mailed With Attitude Inventory 

For Follow-Up Study of Experimental Group 



ITEM It 
lill 

c o p y  

THE UNIVERSITY OF ARIZONA 

Tucson, Arizona 85721 

College of Education 
October 1, 196U 

When you attended the NDEA Guidance and Counseling Institute in the 
summer of 1963 you reacted to a checklist of certain characteristics 
and traits of the Anglo-American, Southwest Indian, and Mexican-
American adolescent. At the time you perhaps felt that someday you 
would again be asked to respond to that instrument. That day has ar
rived; we are soliciting your cooperation in the completion of a study 
started with our first NDEA Institute in the summer of 1961. 

I would appreciate it if you will take the time to once again react to 
the checklist after refreshing yourself regarding the instructions on 
the face sheet. As indicated before, there are no correct answers. 
As with most instruments of this kind, your first impression is prob
ably the most valid, so do not spend too much time on any one scale. 

Mr. George Zahl, a graduate student in the College of Education, is 
handling the major part of the project. As you will note, the check
list is to be returned to him in the enclosed envelope. 

Needless to say, no person, school or geographical area will be iden
tified in the study. If you are interested in a sussnary of the research 
findings, please indicate this desire on the cover sheet. 

If for some reason you are no longer employed in the field of education, 
please respond anywayj the results will be useful. 

Your cooperation in this effort will be greatly appreciated. 

Thank you. 

Enclosures 

PJD/jc 

Sincerely yours, 

(SIGNED) PAUL J. DANIELSON 
Professor of Education 
Counselor Education 



APPENDIX C 

Exhibit I 

Ethnic Attitudes of Experimental and Control Groups 

Group Means and Standard Deviations 

(tables giving pre-post-follow-up information for all 
experimental groups and pre-post for all control groups) 
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ITEM 5 

ETHNIC ATTITUDES OF EXPERIMENTAL GROUPS 

GROUP MEANS** AND STANDARD DEVIATIONS 

Group Means Standard Deviations 

Pre Post 
Follow-

Up Pre Post 
Follow-

Up 

Anglo: 

NDEA-1961 
NDEA-1962 
NDEA-1963 

3.09 
3.30 
3.36 

3.30 
3.33 
3.38 

3.50 
3.32 
3.37 

1.18 
1.17 
1.23 

1.06 
1.07 
1.22 

1.08 
1.23 
1.19 

Mexican: 

NDEA-1961 
NDEA-1962 
NDEA-1963 

3.61 
3.81 
3.80 

3.52 
3.71 
3.69 

3.81 
3.88 
3.81 

1.18 
1.32 
1.15 

l.OU 
1.18 
1.13 

1.07 
1.20 
1.11 

Indian: 

NDEA-1961 
NDEA-1962 
NDEA-1963 

3.70 
3.89 
U.08 

3.81 
U.22 
U.08 

U.O 5 
U.lli 
U.06 

1.1*9 
1.U5 
1.37 

1.29 
1.33 
l.lil 

1.32 
1.U9 
1.35 

*cThe higher the group mean the less favorable are the attitudes. 



ITEM 6 

ETHNIC ATTITUDES OF CONTROL GROUPS 

GROUP MEANS* AND STANDARD DEVIATIONS 

1M 

Group Means 
Standard 
Deviations 

Group Pre Post Pre Post 

Anglo: 

NDEA Institute-196U A 3.23 3.3U 1.19 1.07 
Social Foundations of Education B 3.22 3.28 1.26 1.21* 
Foundations of Guidance C 3.19 3.28 1.50 1.1*0 
Tech. in Educational Research D 3.30 3.35 1.1*3 1.23 
Tech. in Educational Research E 3.22 3.29 1.65 1.65 

Mexican: 

NDEA Institute-1961i A 3.82 3.8U 1.27 1.08 
Social Foundations of Education B 3.86 3.93 1.31 1.18 
Foundations of Guidance C 3.99 fc.oS 1.39 1.19 
Tech* in Educational Research D 3.99 iu 06 1.37 1.19 
Tech. in Educational Research E U.02 U.12 1.5U 1.1*3 

Indian: 

NDEA Institute~196U A U.13 U.lU 1.1*3 1.25 
Social Foundations of Education B U.23 1**23 1.1*0 1.37 
Foundation of Guidance C U.Oli U.07 1.6? 1.50 
Tech. in Educational Research D U.29 U.27 1.53 1.14 
Tech. in Educational Research E 3.93 3.99 1.86 1.80 

The higher the group man ths less favorable are the attitudes. 



APPENDIX C 

Exhibit n 

Ethnic Attitudes of Experimental and Control Groups According 

to Four Categories of Inventory Items 

•Group Means and Standard Deviations 

(tables giving pre-post-follow-up information for all 
experimental groups and pre-post for all control groups) 
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ITEM 7 

ETHNIC ATTITUDES OF EXPERIMENTAL GROUPS ACCORDING 

TO TWO CATEGORIES* OF INVENTORY ITEMS 

GROUP MEANS** AND STANDARD DEVIATIONS 

Group Means Standard Deviations 

Pre Post 
Follow-

Up 

Pre Post 
FoXLour-
Up 

CATEGORY »W" 
Anglo: 
NDEA-1961 
NDEA-1962 
NDEA-1963 

3.3U 
3.61 
3.29 

3.1*1* 
3.53 
3 .1*1 

3.1*7 
3.28 
3.31* 

1.13 
1.05 
1.07 

.88 

.91 
1.16 

.93 
1.08 
1.00 

Mexican: 
NDEA-1961 
NDEA-1962 
NDEA-1963 

3.95 
U.20 
U.08 

3.91 
1*.06 
3.81* 

3.99 
1*.07 
U.oU 

1.07 
1.11* 
1.03 

.93 

.92 

.93 

.86 
1.02 
.93 

Indian: 
NDEA-1961 
NDEA-1962 
NDEA-1963 

3.89 
1*.13 
U.21* 

u.n 
U.35 
U.Ol* 

U.3U 
U.ll 
U.09 

1.22 
1.3U 
1.30 

1.15 
1.12 
1.36 

1.08 
1.31 
1.27 

CATEGORY MIn 

Anglo: 
NDEA-1961 
NDEA-1962 
NDEA-1963 

3*05 
3.37 
3.1*8 

3.1*1* 
3.37 
3.51 

3.65 
3.56 
3.60 

1.18 
1.21 
1.29 

1.12 
1.13 
1.29 

1.11 
1.28 
1.25 

Mexican: 
NDEA-1961 
NDEA-1962 
NDEA-1963 

3.36 
3.51* 
3.63 

3.22 
3.1*0 
3.1*8 

3.63 
3.65 
3.61* 

1.16 
1.3U 
1.21 

1.00 
1.20 
1.17 

1.11 
1.21* 
1.11 

Indian: 
NDEA-1961 
NDEA-1962 
NDEA-1963 

3.19 
3.6l 
3.81* 

3.29 
3.93 
3.76 

3.60 
3.80 
3.79 

1.53 
1.51* 
1.1*1 

1.32 
1.1*1* 
1.1*9 

1.37 
1.59 
1.36 

x-
Category "W" Emotional Stability - Category "X" Social Accep

tability 

The highar the group mean the less favorable are the attitudes. 
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ITEM 8 

ETHNIC ATTITUDES OF EXPERIMENTAL GROUPS ACCORDING 

TO TWO CATEGORIES* OP INVENTORY ITEMS 

GROUP MEANS'"* AND STANDARD DEVIATIONS 

Group Means Standard Deviations 

Pre Post 
Follow-

Up 
Pre Post 

Folios?-
Up 

CATEGORY 11Y" 
Anglo: 

1.06 NDEA-1961 2.8U 2.91* 3.21 1.17 1.00 1.06 
NDEA-1962 2.99 3.06 2.99 1.09 1.01* 1.13 
NDEA-1963 3.00 3.11 3.08 1.18 1.15 1.11 

Mexican: 
NDEA-1961 3.1*2 3.1*7 3.52 1.27 1.10 1.17 
NDEA-1962 3.69 3.59 3.80 1.38 1.22 1.25 
NDEA-1963 3.70 3.56 3.82 1.20 1.15 1.17 

Indian: 
NDEA-1961 1*.13 U.20 U.35 1.51* 1.32 1.30 
NDEA-1962 1*.12 U.6U U.56 1.1*2 1.26 1.1*9 
NDEA-1963 1*.3 9. U»h7 l*.l*8 1.1*0 1.27 1.22 

CATEGORY MZM 

Anglo: 
NDEA-1961 3.21 3.31* 3.67 1.08 1.00 .91* 
NDEA-1962 3.29 3.51* 3.1*0 1.01 .96 1,20 
NDEA-1963 3.1*1 3.52 3.36 1.18 1.15 1.26 

Mexicans 
NDEA-1961 3.68 3.69 3.95 1.09 .90 1.01 
NDEA-1962 3.73 3.75 3.91* 1.21 1.01* 1.09 
NDEA-1963 3.77 3.75 3.77 1.16 1.02 1.07 

Indian: 
NDEA-1961 3.71 3.83 3.92 1.25 1.02 1.18 
NDEA-1962 3.75 3.88 3.86 1.28 1.07 1.28 
NDEA-1963 3.71 3.80 3.87 1.16 1.05 1.22 

Category "Y" Intellectual Traits - Category nZ" Physical Char
acteristics 

The higher the group mean the less favorable are the attitudes • 
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ITEM 9 

ETHNIC ATTITUDES OF CONTROL GROUPS ACCORDING 

TO CATEGORY "W1'* OF INVENTORY ITEMS 

GROUP MEANS** AND STANDARD DEVIATIONS 

w Standard 
Group Means TWH«+-5«r,0 Category "W Deviations 

Pre Post Pre Post 

Anglo: 

NDEA Ins ti tute -19 61; 3.26 3.1*3 1.02 1.00 
Social Foundations of Education 3ol1* 3* 31* 1*12 1.21 
Foundations of Guidance 3.05 3*11 1*32 1.21* 
Tech* in Educational Research 3.21 3.1*0 1.31 1.10 
Techo in Educational Research 3.09 3.15 1.51* 1.51 

Mexican: 

NDEA Institute-1961* 3*97 1**08 1.01 .87 
Social Foundations of Education* U.13 lull* 1.12 1.02 
Foundations of Guidance U.19 1**31* 1.28 1.02 
Tech* in Educational Research U.25 U.29 1.12 *95 
Tech* in Educational Research li.2U U.32 1.33 1.26 

Indian: 

NDEA Instit-dt0-196U U.19 U.l1* 1.19 1.06 
Social Foundations of Education U.16 1*.13 1.20 1.25 
Foundations of Guidance U*o6 l*.2l* 1.1*8 1.30 
Tech* ia Educational Research fc.38 U.2 9 1.31 l.ll* 
Tech* in Educational Research 3.92 3.98 1*66 1.55 

^Emotional Stability 

The higher the group mean the less favorable are the attitudes. 
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ITEM 10 

ETHNIC ATTITUDES OF CONTROL GROUPS ACCORDING 

TO CATEGORY "X"* OF INVENTOR! ITEMS 

GROUP MEANS** AND STANDARD DEVIATIONS 

Category "Xn 
Group Means 

Standard 
Deviations 

Pre Post Pre Post 

Anglo: 

NDEA Institute-196lj 3.38 3.1*7 1.22 1.10 
Social Foundations of Education 3.1(1* 3.1(2 1.30 1.30 
Foundations of Guidance 3.1*6 3.57 1.57 1.1*8 
Tech. in Educational Research 3.50 3.56 1.51 1.25 
Tech. in Educational Research 3.53 3.1*9 1.69 1.72 

Mexican: 

NDEA Institute-196U 3.66 3.71 1.27 1.08 
Social Foundations of Education"' 3.73 3.76 1.1*0 1.21* 
Foundations of Guidance 3.81 3.90 1.1*7 1.25 
Tech* in Educational Research 3.78 3.91* 1.1*2 1.22 
Tech. in Educational Research 3.71 3.95 1.57 1.1*7 

Indian: 

NDEA Institute-1961* 3.81* 3.87 1.1*1 1.25 
Social Foundations of Education 3.90 3.93 1.1*1* 1.1*3 
Foundations of Guidance 3.61 3.65 1066 1.52 
Tech. in Educational Research 3.90 3.96 1.56 1.1*2 
Tech. in Educational Research 3.53 3.66 1.93 1.86 

^Social Acceptability 

The higher the group mean the less favorable are the attitudes. 
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ITEM 11 

ETHNIC ATTITUDES OF CONTROL GROUPS ACCORDING 

TO CATEGORY "Y"* OF INVENTORY ITEMS 

GROUP MEANS** AND STANDARD DEVIATIONS 

Category "Y11 
Group Means 

Standard 
Deviations 

Pre Post Pre Post 

Anglo: 

NDEA Ins ti tute -19 6U 2.95 3.05 1.09 .95 
Social Foundations of Education 2.86 3.06 1.10 1.07 
Foundations of Guidance 2.83 2.97 1.1*2 1.32 
Tech. in Educational Research 3.07 2.92 1.35 1.03 
Tech. in Educational Research 2.75 2.93 1.56 1.55 

Mexican: 

NDEA Institute-1961* 3.63 3.59 1.30 1.18 
Social Foundations of Education'5'" 3.57 3.78 1.31* 1.18 
Foundations of Guidance 3.78 • 3.92 1.1*1* 1.25 
Tech. in Educational Research 3.87 3.95 1.1*9 1.25 
Tech. in Educational Research 3.86 3.95 1.63 1.1*7 

Indians 

NDEA Institute-1961* 1*.66 l*.l*9 1.1*5 1.25 
Social Foundations of Education U.65 U«63 1.36 1.27 
Foundations of Guidance U.59 U.66 1.66 1.1*7 
Tech. in Educational Research li.72 U®80 1.1*9 1.22 
Tech. in Educational Research U.UO 1*.32 1.88 1.75 

•if-
Intellectual Traits 

•sh*. 
The higher the group mean the less favorable are the attitudes* 
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ITEM 12 

ETHNIC ATTITUDES OF CONTROL GROUPS ACCORDING 

TO CATEGORY »ZM* OF INVENTORY ITEMS 

GROUP MEANS** AND STANDARD DEVIATIONS 

Category "Z" 
Group Means 

Standard 
Deviations 

Pre Post Pre Post 

Anglo: 

ndea Institute-1961* 3.28 3.37 1.19 1.05 
Social Foundations of Education 3.19 3.1*0 l.U* 1.22 
Foundations of Guidance 3.36 3.1*1* 1.39 1.33 
Tech. in Educational Research 3.29 3.1*0 1,39 1.20 
Tech. in Educational Research 3.22 3o 38 1.61* 1.65 

Mexican: 

ndea Institute-1961* 3.99 3.92 1.31 1.07 
Social Foundations of Education1** 3.81* 3.91* 1.17 1.07 
Foundations of Guidance 3.83 3.96 1.21 1.09 
Tech. in Educational Research 3.85 3.99 1.33 1.22 
Tech. in Educational Research 1*.02 U.25 1.51* 1.31* 

Indian: 

ndea. Institute-1961* 3.93 3.99 1.25 1.16 
Social Foundations of Education l*.2l* U.19 1.30 1.21* 
Foundations of Guidance 3.66 3.91 1.52 1.1*0 
Tech. in Educational Research 3.99 l*.ll 1.1*9 1.1*6 
Tech. in Educational Research 3.72 3.86 1.66 1.67 

"^Physical Characteristics 

^The higher the group mean the less favorable are the attitudes. 
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