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Abstract -

Problem 

The study was concerned with the personal-social problems of 

high school students coming from different ethnic backgrounds--

Mexican-American, Anglo-American and Negro. A review of the 

literature indicated that: ( 1 ) culture influences behavior, ( 2 ) adoles

cents in the greater American society, regardless of their ethnic 

affiliation, share a number of problems found within the structure of 

a recognized "adolescent culture", and ( 3 ) the Mexican-American and 

Negro youth, because of the prejudices they have encountered as 

members of non-white American minority groups, manifest attitudes 

and problems different from those of their Anglo-American peers. 

The principal objective was to analyze the problems reported, 

in terms of their relationship to ethnic or adolescent influences. 

Procedure 

The subjects of the study were 240 students: 80 Mexican-

Americans, 80 Anglo-Americans, and 80 Negroes. Through the use 

of the Mooney Problem Check List High School Form 1950, an in* 

ventory of the problems of these students was obtained. 

ix 
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Analysis of variance and the Duncan's New Multiple Range Test 

were used to study differences among the three groups. The use of 

the chi-square test was made to study significant differences between 

the three groups in the eleven areas of the check list, as well as for 

the 330 separate problems. 

A profile for each ethnic group was derived from the problems 

responded to by 25 per cent or more of the students from that particu

lar ethnic group. To explore areas which suggested adolescent con

cerns, a list of shared problems was compiled from the problems 

checked by 25 per cent of the Mexican-Americans, Anglo-Americans 

and the Negroes uniformly. 

Conclusion 

The analysis of variance showed no significant difference for 

the three groups regarding the total number of problems checked; 

however, the chi-Bquare test did reveal a significant difference in 

six areas of the check list and in 18 of the 330 problems. 

In general, it wae concluded that the problems checked indiw 

cated the participation of these students in the large American 

adolescent culture, as well as in the culture of their respective 

ethnic groups. Comparatively, more areas reflected the general 

adolescent concerns than ethnic differences. 



xi 

The most apparent ethnic differences were in the area of 

personality and self concept, where the two minority groups reported 

a low self concept extending to the evaluation of physical appearance, 

personality assessment and estimation of ability. Both the Mexican-

American and Anglo-American students expressed a desire for social 

improvement. This was, however, more marked in the responses 

of the latter group. The Negroes, contrary to expectations, reported 

the least number of problems, but the effects of racial prejudice and 

social rejection were evident in their responses. 

The above conclusions suggest some interesting possibilities 

for further research. To what extent does a marginal social status, 

in relation to the larger American society, inhibit the development 

of a positive self concept among Mexican-Americans and Negroes? 

What possible causes could account for the low response of the 

Negroes? 

The need for designing better instruments for assessing self 

concept was also indicated. 



Chapter I 

Introduction 

The causation of phenomena has always intrigued man. Since 

the beginning of recorded man's history, philosophers and scientists 

have been engaged in an 11 . . . endeavor to frame a coherent, logical, 

necessary system of generalizations in terms of which every element 

of our experiences can be interpreted" (Whitehead, 1941, p. 4). 

Educators today continue this quest by probing into the unknowns 

of man's behavior: the causes and effects of his perceptions, motiva

tions, and patterns of responses. Hence, by reason of the very complex 

nature of the phenomena themselves, educators must conduct a multi-

faceted search, borrowing occasionally from the findings of other 

disciplines. 

Modern psychology# sociology, and anthropology have discounted 

the views of earlier generations who regarded single fact6rs such as 

race, sex, or the physical "type" as the sole determinants of human 

behavior ( Anastasi, 1958 ). The construct of biological heredity no 

longer offers an adequate account of this phenomenon, because "what 

people perceive and how they conceptualize is overwhelmingly in

fluenced by culture" (Kluckhohn, 1954, p. 931). The anthropolo

gist, Clyde Kluckhohn, in .fact, sees three general categories for 
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organizing the exploration of human behavior: biological heredity, 

situation (physical environment and social interaction) and culture 

(Kluckhohn, 1954, p. 921). 

Among many educators today there is an increasing accept

ance of the "cultural approach" to the study of man's behavioral 

development. Riessman ( 1962) envisages positive and constructive 

consequences from the adoption of this approach in the teaching-

learning situation. It can enable teachers to establish better social-

emotional relationships which are recognized by some as the core of 

effective teaching; it can also guide and directly influence the way the 

subject matter is taught. Riessman further hopes that the empathic 

understanding generated can minimize the bewilderment caused by 

such questions as why a child is hostile, why a child needs love, or 

another does not need "love" but respect. 

Fertile ground for pursuing the relationship between culture 

and patterns of perceiving and behaving lies in studying the problems 

encountered by groups belonging to different cultures or representing 

specific sub-cultures, as they participate in an educational program 

oriented to the goals of the dominant culture. Such studies assume 

other significant dimensions if the groups, in addition to their ethnic 

affiliation, can be identified with a broader group possessing distin

guishing characteristics. Adolescents, for example, manifest a 



phase of growth and development that has its own distinct character

istics, both cultural and biological. 

In the case of adolescents coming from different ethnic back

grounds, is it possible to isolate attitudes and response patterns 

reflecting ethnicity and the influence of the adolescent culture in 

general? It is this problem that the present study intends to investi

gate. 

Statement of the problem 

The purpose of this paper is to identify the personal-social 

problems of high school students coming from different ethnic back

grounds (Anglo-American, Mexican-American, and Negro), and to 

analyze these problems in terms of their relationship to either ethnic 

or adolescent influences. This is to be done by studying the patterns 

of responses obtained from the problems checked by these students 

on the Mooney Problem Check List. Two hypotheses are proposed: 

1. Responses reflecting ethnic differences will be evident in 

problems related to the individual as a member of his specific ethnic 

group. 

2. Patterns of responses reflecting little or no ethnic differ

ences will be evident in problems generally recognized as common to 

to adolescents in the American culture. 



Though not a study of culture per se or of adolescence as such 

this study does subscribe to research in these areas, and derives 

therefrom the following assumptions which provide the rationale or 

the theoretical framework for. the hypotheses. 

1. Culture is an important determinant of behavior. 

2. Conditions during the adolescent period produce certain 

conflicts and values, distinct enough to constitute an adolescent 

culture which is shared by the adolescents regardless of their ethnic 

backgrounds. 

Assumption 1: Culture is an important determinant of 

behavior. 

A brief reference has been made to the "cultural approach" 

as effecting a fruitful study of man's behavior. Reiterating 

Kluckhohn's thesis that culture affects perception, Bills ( 1959) 

emphatically expresses that, "A person behaves in ways which are 

consistent with his view of his world. That is, as he 'sees' (or per

ceives) so does he behave" (p. 55). What specifically determines 

how an individual sees, perceives and consequently behaves? 

Goals, values, needs, attitudes, beliefs and self experiences 

have been listed as determinants of perception and behavior ( Snygg 
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and Combs, 1959; Bills, 1959 ). Heider ( 1958, pp. 60-67), focusing 

on similar research, has identified certain conditions for perception. 

The three sets of conditions are: (a) conditions in the object per

ceived, (b) conditions linking the object with the perceiver or medi

ating conditions, and ( c ) conditions within the organism that is 

perceiving. 

To find a common denominator in the above approaches poses 

a problem. It appears that the term "culture" interpreted broadly, 

incorporates largely the factors these authors have in mind. What is 

the source of the goals and values, or from where do the attitudes 

and beliefs emanate? Are these not significantly shaped by the vari

ous influences exerted by family background, peer-group relation

ships, and the society at large? 

Heider also emphasizes the influence of surrounding conditions 

as vitally important for making possible the perceptual contact be

tween the person and the object. In the case of visual objects, illumin-
» 

ation, distance, orientation and position with regard to the eye affect 

perception. This can be taken a step further to indicate the influence 

of mediating conditions in the perception of behavior as well. In 

addition to the peripheral sensory organs, "more psychological 
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factors such as motivation, beliefs, mental set and judgment" (Heider, 

1958, p. 64) must be considered. 

Our beliefs, values and attitudes are culturally oriented. The 

responses we make in dealing with the numerous demands life situ

ations impose upon us are largely a result of the particular cultures 

in which we have been brought up. "Indeed, the social setting in 

which we live is so all-pervasive that even the inanimate aspects of 

our worlds are given meaning by the culture" (Snygg and Combs, 1959, 

p. 92 ). Different cultures may lead to different experiences, atti

tudes, values and concepts, but the fact remains that "no one is ever 

f r e e  f r o m  t h e  e f f e c t  o f  c u l t u r e .  .  . "  ( S n y g g  a n d  C o m b s ,  1 9 5 9 ,  p .  9 6 ) .  

Hence, from the intricate and inevitable relationship between 

culture and behavior emerges the first hypothesis to be tested in this 

study. 

Assumption II: Conditions during the adolescent period pro

duce certain conflicts and values, distinct enough to constitute an 

adolescent culture which is shared by the adolescents regardless of 

their ethnic backgrounds. 

Three questions will be used as guidelines to clarify this as

sumption and establish its validity. These are: 

1. Does an adolescent culture exist? 
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2. Why should the adolescent period generate conflicts and 

problems? 

3. Do all adolescents experience conflicts and problems 

during this period? 

Is there an adolescent or youth culture? This question was 

investigated very recently by two authors who polled the views of 

social scientists on this issue. In general, the responses indicated 

agreement about the existence of an adolescent culture. Some sugges

ted the existence of numerous sub-cultures around the dimensions of 

residence, religion, socio-economic status and the school attended 

( Gottlieb and Ramsey, 1964). 

Bell ( 1961 ), who views sub-culture as "relatively cohesive 

cultural systems. . .within the larger world of our national culture" 

(p. 427), feels that the adolescent culture does fit into this category. 

By means of a structural analysis of youth culture, Smith ( 1962 ) 

convincingly demonstrates the existence of a youth culture. Youth 

culture has distinct characteristics such as its own standards of 

appearance and dress. It has its own language, technology and its own 

system of transmitting specific values. It has specific conflicts, too: 

status - role conflicts between generations and conflicts of authority 

a n d  i d e o l o g y  ( S m i t h ,  1 9 6 2 ,  C h .  1 ) .  
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Coleman's ( I960 ) observation is that the industrial society and 

its accompanying rapidity of change has spawned the peculiar phenom

enon of adolescent culture in almost all western societies. The 

economic changes in America resulting in cars, freedom in dating, 

money and entertainment have set the adolescents off in a world of their 

own. 

In general, the statements on the subject of adolescence seem 

to support the view positing the existence of a youth culture. 

Why should the adolescent period generate conflicts? 

Adolescence is both a biological process and a social-cultural 

transition, and the adolescent during this period experiences unprece

dented change. The process of change and adjustment carries with it 

some amount of frustration, tension and instability. This is especi

ally true if the change is many-sided, and direction for making the 

change is lacking or appears "illogical". The American culture 

recognizes adolescence as a period calling for new adjustments, but 

unfortunately it does not provide explicit or compelling norms to guide 

adolescent behavior (Simpson and Simpson, 1958). 

The young adolescent, passing through the stage of role trans

ference, from being a child to being an adult, is neither "fish nor 

fowl". Children and adults constitute two separate groups. The 

adolescents, no longer eager to be classified in the group of children, 
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are nevertheless aware of their unacceptability in the adult group. 

This position is illustrated by the sociological concept of the "margi

nal man".. This unstable membership situation results in certain 

maladjustive behavior patterns: "high tension, shifts between ex-
i 

tremes of behavior, high sensitivity and rejection of low status 

members of both groups" (Cartwright and Lippit, 1961, p. 274). 

Adolescence is a period of learning during which the teen

ager constantly explores ways to fit the adult pattern. In so doing he 

must often encounter ridictile, derision and intolerance for his awk

wardness and his desire for independence ( Fleming, 1962 ). Conse

quently, adolescents tend to turn to each other for support, 

organizing themselves into gangs and channeling their energies into 

activities often regarded deviant from the accepted social norm 

(Lindgren, 1952 ). 

The discussion so far substantiates the view that, "Adoles

cence is not a carefree period. It is a period of many concerns, 

frustrations, and adjustments to a rapidly changing culture" (Lewis, 

1949, p. 216). 

Do all adolescents experience conflicts and problems during 

this period? 

This question cannot be answered with a categorical yes or no 

Studies of maturation furnish evidence that there are varying degress 
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of physical maturity, and that these result in different behavior 

patterns. The early maturing girl, being big and physically conspicu

ous, finds it hard to be accepted by her age group, whereas an early 

maturing boy finds his size an advantage in sports, and his triumph 

in sports might well be his key to popularity ( Jersild, 1957 ). Jones 

and Bayley ( 1950 ), after studying the level of physical maturity in 

boys, concluded that the physically retarded and the physically accele

rated exhibit differences in behavior. 

The above evidence denies an absolute universality of adoles

cent problems for all boys and girls alike. All that can be stated from 

the biological viewpoint is that for most adolescents, this is a period 

of dramatic growth and change. 

Today the biogenetic and environmental forces are recognized 

as mutually interacting, and virtually every social scientist accepts 

these as complimentary, rather than contradictory, approaches for the 

study of personality. Acceptance of this position has resulted in a 

bio-social view of adolescence. Many cross-cultural studies have 

been made to explore this view. 

Until 1928 the trauma of adolescence was generally recognized 

as resulting from physiological changes attending puberty. It was 

with Mead's Coming of Age in Samoa ( 1928) that the social explanation 

of adolescence gained sway. Contrasting the Samoan and the 



American societies, she observed that in Samoan society most 

experiences follow a relatively gradual, continuous line of develop

ment without serious interruptions and few restrictions, and the 

adolescent "storm and stress" behavior is not manifested. In the 

American society, the existing dichotomy between children and adults 

is sharply defined by social and legal institutions, and the adolescent 

is introduced to several standards and a mviltitude of restrictions 

(Muuss, 1962 ). 

Grinder's Studies in Adolescence ( 1963) includes a number of 

studies made of adolescent behavior in different culture patterns. 

A comprehensive study of Chinese-American adolescents living in 

Hawaii and of white Americans living in Chicago attributes the lack of 

adolescent turbulence among the former and its relative abundance 

among the latter to differences in the ways of life of the two groups. 

The Chinese way of life is situation-oriented and encourages 

the individual to find satisfactory adjustment with the external environ

ment of men and things. Adherence to the individual-centered pattern, 

characteristic of the American way of life, imposes upon the individual 

the necessity of standing alone in order to find the fulfillment of his 

desires and ambitions. This results in the experience of much con

flict and fear of failure (Hsu, Watrous and Lord, 1963). 
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This brief discussion of the bio-social view of adolescence 

leads one to conclude that changes do occur during adolescence, and 

that the adjustment to these biological and accompanying phycho-

logical changes is helped or hindered by the cultured, interpretation of 

these changes. In the American society where the dichotomy between 

c h i l d h o o d  a n d  a d u l t h o o d  i s  c l e a r ,  b u t  w h e r e  t h e  g u i d i n g  n o r m s  f o r  

acceptable adolescent behavior are lacking, teen-agers are increas

ingly confronted with . . unstructured, ambiguous, or out- and-

out conflicting situations which . . . (they are ) . . . ill-equipped 

t o  h a n d l e "  ( K u h l e n ,  I 9 6 0 ,  p .  2 5 ) .  

The three questions raised to clarify assumption II necessi

tate different answers in~different cultures. In the American culture, 

however, which provides the background for the present study, the 

weight of the evidence favors the existence of an adolescent culture, 

and reveals potential conflict-generating conditions. 

Definitions 

Personal-social problems. This rather vague and broad 

term is automatically defined for the purpose of this study by the list 

of problems appearing on the Mooney Problem Check Li»t. An as

sumption being made is that the problems on this checklist are either 

personal or social, that is, involving the individual and his relations 



with social groups, and as such come under the broad category of 

"personal-social". 

Culture. Anthropologists have been primarily concerned with 

the definition of the term. Sociologists, and recently educators, too, 

are beginning to evince an interest in "culture". The definition by 

Kluckhohn and Leighton seems appropriate for the context of this 

study: "Any culture consists of habitual and traditional ways of think

ing, feeling and reacting that are characteristic of the ways a particu

lar society meets its problems at a particular point in time" (Kroeber 

and Kluckhohn, 1952, p. 56 ). 

Ethnic group. 

"Ethnic Group is an intentionally vague or general 
term used to avoid some of the difficulties of the word 
'race'. The ethnic groups may be a nation, a people 
( such as the Jews ), a language group (the Dakota 
Indians ), a sociologically defined so-called race (the 
American Negro), or a group bound together in a 
coherent cultural entity by a religion (the Amish)" 
(English and English, 1958, p. 189). 

"The term 'ethnic' denotes feeling of belonging to a group because of 

racial or cultural similarities, or both. . . . The term 'ethnic' 

is broad enough to include all these groups, whether the differences 

be racial, cultural, or both" (Wood, 1956, p. 11). 

Anglo-Americans. An expression used commonly in the 

southwestern United States to differentiate the Caucasian from other 

ethnic groups in the region. 
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Mexican-Americans. Those Spanish-speaking people, or their 

descendants, that immigrated from Mexico or became citizens of the 

United States through the annexation of territory. The great majority 

of them are mestizo or mixed Spanish and Indian stock. The rest are 

immigrants from Spain with perhaps a mixture of unknown quantities 

from other racial stocks ( Zahl, 1965 ). In this study, the Mexican-

American students were identified solely on the criterion of surnames. 

Importance of the study. 

Investigations dealing with the nature and intensity of students' 

problems have been, are, and perhaps will continue to be an import

ant focus in educational research. The present study is also con

cerned with the identification of problems experienced by high school 

students. A particular concern of this study, however, is to analyze 

these problems in terms of their relationship to either ethnic or 

adolescent influences. 

The business of teaching is communication; often this business 

is unsuccessful when knowledge about the source and nature of the 

problems blocking the channels of communication is lacking. The lack 

of awareness of divergent value systems of the different ethnic groups 

on the part of the teacher results in a frame of reference unintelligible 

and incomprehensible to the student. Their frame of reference is 
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poles apart. 

• .the patriotic Archbishop of Canterbury, found 
it advisable 

"Found what? " said the Duck. 

"Found it", the Mouse replied, rather crossly. 

"Of course, you. know what 'it' means. " 

"I know what 'it' means well enough, when I find some
t h i n g ,  "  s a i d  t h e  D u c k .  " I t ' s  g e n e r a l l y  a  f r o g  o r  a  
worm." 

-Lewis Carroll 

Additional knowledge about the patterns of perceptions of 

personal-social problems by the different ethnic groups, it is hoped, 

will have implications for improved curriculum planning, for guid

ance purposes, and for better understanding of students' problems. 

Limitations of the study 

The inherent problem of subjectivity surrounding studies 

dealing with human responses can be considered a limitation of this 

study. The only available index of the problems encountered by the 

student is his own judgment. Difficulty in the reading or understand

ing of commonly accepted definitions of words on the part of the 

students could have also imposed another limitation. 

A third limitation of this study involves the range of personal-

social problems on the Mooney Problem Check List.' This range may 

not be inclusive of all the personal-social problems of the students 

in this study 
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Conclusions and implications derived from this study must, 

therefore, be confined to the explanation of trends observed in the 

particular population considered. If the application of the findings is 

to be extended, then further studies of this nature need to be under

taken. 

Summary 

The primary aim of this chapter has been to provide the 

reader with the theoretical framework of the study. . For this pur

pose the following assumptions were discussed: 

1. Culture is an important determinant of behavior. 

2. Conditions during the adolescent period produce certain 

conflicts and values, distinct enough to constitute an adolescent 

culture which is shared by the adolescents regardless of their ethnic 

backgrounds. The importance and the limitations of the study were 

also pointed out. 

In the succeeding four chapters an attempt will be made to 

present the review of the related literature ( Chapter II); the locale 

o f  t h e  s t u d y ,  t h e  s a m p l e  a n d  t h e  i n s t r u m e n t  u s e d ,  t h e  p r o c e d u r e  f o r  

the collections and analysis of the data (Chapter III); the presenta

tion and analysis of the data (Chapter IV); and the summary, 

conclusions, implications and suggestions for further research 

( C h a p t e r  V ) .  



Chapter II 

The Review of Related Literature 

To identify the personal-social problems of high school 

students coming from different ethnic backgrounds, and to analyze 

these in terms of their relationship to ethnic and adolescent influences 

is the purpose of this study. In view of this purpose, three funda

mental concerns, the influence of culture on behavior, generally 

recognized problems of adolescents, and the specific values, attitudes 

and problems of the Mexican-Americans and the Negroes, seemed 

appropriate to the writer to be used as guidelines for reviewing the 

related literature. 

The influence of culture on behavior 

The relationship between culture and behavior, alluded to in a 

cursory manner in Chapter I, will now be explored further. 

Literature covering this relationship is extensive and varied 

in nature. Anastasi shows the multi-faceted influence of culture on 

man's behavior. This influence is evident from the most simple 

perceptual responses, such as likes, dislikes, preferences for tastes, 

odors and fashions, and extends to highly complex processes such as 

emotions, memory, concepts of intelligence, normality and 

17 
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abnormality (Anastasi, 1958, p. 606 ). 

Malinowski, studying the Trobriand islanders, observed that 

among this group resemblance to the father is considered natural, 

but to the mother is disclaimed. Resemblances between the brothers 

are denied, although the resemblance of each brother to the father 

is accepted. The explanation offered for this is that "Trobrianders 

only notice those familial resemblances which have been institutional

ized by their culture" (Anastasi, 1958, p. 606). This example, 

though rather extreme, clearly illustrates how even a simple per

ceptual response such as the recognition of family resemblance can 

be influenced by one's cultural frame of reference. 

LaBarre's study ( 1947 ), set in a modern culture, furnishes an 

excellent example of the cultural basis of emotions. His article 

illustrates how a simple gesture, such as a smile, can have different 

meanings in different cultures. A time-honored value of.the Japanese 

culture is the appearance of happiness even under the most sorrowful 

situation. The white mistress, no doubt, considered her Japanese 

woman servant cynical, when the latter smilingly asked for per

mission to go to her husband's funeral. 

Hsu hypothesized that neurotic scores are a function of culture. 

Using the Thurstone Neurotic Inventory, and employing the criterion 

of residence in the United States, he set up an experimental and a 
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control group. Residence of one year was matched against residence 

of three to ten years' stay. The control group of one year's stay re

vealed a mean neurotic score significantly lower than that of the 

experimental group. Hsu's conclusion denied the existence of a uni

versal neurotic trait. A trait can be designated as neurotic "only when 

it is examined according to the criterion of happiness and efficiency 

of living with reference to the standard of a culture" (Hsu, 1951, 

p. 30). 

Studies among Hopi Indians 

Dennis' studies of the Hopi Indians are appropriate illustra

tions denoting the relationship between culture and selected aspects 

of behavior. Posing the question, "Does culture appreciably affect 

patterns of behavior? ", he studied infant behavior, and concluded 

that in different cultures children get conditioned to different objects 

and different procedures. Therefore, culture determines the content 

of conditional reflexes; it determines the customary routine of the 

infant, and even the infant's reaction to change in the routine ( Dennis, 

1947). 

Developmental stages and cultural settings have provided 

another approach for studying the influence of culture on behavior. 

The debatable question Dennis studied in this area was to assess 

whether children's thought tendencies were the outcome of linguistic 



20 

and cultural fact* or of child experience and differential development? 

The 98 Hopi children studied were found to be more animistic, ex

pressing greater belief in the consciousness of objects than white 

American children. The concepts manifested by the two groups, 

however, did not show marked differentiation. The tentative con

clusion of the study was that difference in the rate at which early 

ideas are abandoned in the white and Hapi communities might be 

attributable to cultural factors (Dennis, 1943). 

The findings from Laura Thompson's study ( 1951 ) of per

ception patterns in three Indian tribes also stress the need for recog

nition of cultural diversity of local groups. It is an erroneous 

assumption that members of other groups perceive the world as any 

one group does. Her study revealed a distinctive tribal perception 

pattern for each of the three tribes. 

Studies of children's drawings 

Studies in this area adequately illustrate the link between 

culture and behavior. Anastasi and Foley ( 1936) studied 602 spon

taneous drawings representing the work of children between the ages 

of six and twelve from 41 countries, and concluded that there existed 

an intimate relationship between the' drawing behavior of children and 

their experiential background. 
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In every case the particular type and variety of 
objects portrayed, as well as the specific degree of 
detail assigned to each of such objects, have varied 
from country to country, corresponding in each case 
with the degree to which that object was found or 
behaviorally emphasized in the particular culture 
(p. .724). 

Conclusions from a later ( 1938 ) and more intensive study, 

confined to a specific culture, by the same team of authors, also 

suggested the relationship between the subject matter and the tech

nique of drawing and the specific cultural and experimental factors. 

Factors of age difference or developmental stages were considered 

secondary. 

On the Goodenough Draw-A-Man Test given to the Hopi 

children, Dennis ( 1942 ) found that the older children showed a higher 

percentage of cultural traits. Differentiation, he observed, becomes 

evident as the children grow older, and by ten years of age, practically 

every drawing revealed cultural traits. Roughly, a third of the sub

jects drew men whose group affiliation could be clearly recognized. 

Goodenough and Harris ( 1950), who have done considerable 

work employing the medium of drawing, conclude that considering all 

the evidence, cultural differences are clearly observable to a lesser 

or greater extent in children's drawings. They are of the opinion that 

. . . the search for a culture free test, whether 
of intelligence, artistic ability, personal-social 
characteristics, or any other measurable trait is 
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illusory, and that the naive assumption that the mere 
freedom from verbal requirements renders a test 
equally suitable for all groups is no longer tenable 
(p. 399). 

Rorschach studies 

Conclusions from a group of studies by various authors using 

the Rorschach test also lend support to the relationship between 

culture and behavior ( Blake and Ramsey, 1951, p. 155). Results 

obtained from the responses of ten Pilaga Indian children showed pref

erence for inclusion of details and predominance of sex responses. 

This was indirectly related to the sexual experiences and sexual 

freedom permitted to these children. 

Cook's Samoan study ( Blake and Ramsey, 1951 ) of 40 boys and 

men revealed the frequency of space responses. A possible explana

tion offered for this is the fact that white, among the Samoans, is a 

favorite and symbolic color. Another Rorschach study by Bleuler 

( Blake and Ramsey, 1951 ) among Moroccans, indicated that 

Moroccans were more oriented to detecting details. This seems 

natural because the whole Moroccan culture is abundant with details, 

especially art and religion. 

Cultural factors and intelligence tests 

Whether cultural factors affect scores on an intelligence test 

or not has been the subject of a large number of studies dealing with 

different ethnic groups. 
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Havighurst and Hilkevitch ( 1944) studied children from six 

Indian tribes to test how they compared with white children on a 

standard intelligence test requiring minimum acquaintance with the 

English language. The performance scale was particularly selected to 

guard against the contention that the verbal components in tests act as 

a handicap for the Indian child. The groups were arranged with res

pect to the degree of contact with the whitee-those having considerable 

contact, some contact, and little contact. The findings indicated that 

the groups influenced least by white culture do not perform as well as 

those who have had considerable exposure to white influence and more 

schooling. This substantiates the hypothesis proposed by social 

anthropologists that differences in test performance maybe due to 

differences in contact with the white culture. 

Differences between the performance of whites and Negroes has 

been and still is a frequent field of investigation. McGurk's study 

( 1953 ) attempted to see whether culturally weighted questions discrimi

nated against the Negro. Cultural questions were carefully selected 

on the ratings of 78 judges. The results obtained, however, were con

tradictory to the anticipated outcome. The Negro performance was 

closer to the white performance on the cultural than on the non-cultural 

material. There was no evidence to uphold the view that culturally 

weighted questions discriminate against the Negro. Anastasi ( 1958) 
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offers an interpretation for these findings. Analysis of the "cultural" 

and "non-cultural" sets indicated that culture was closely identified 

with verbal content and schooling, excluding many ways in which the 

cultural background of the whites and the Negroes is dissimilar. 

The so-called non-cultural questions made relatively heavy demands 

on perceptual and spatial attitudes on which Negroes have been found 

to be deficient. 

Conclusions from another Negro-white study undertaken to 

test the hypothesis of no difference between the means for the matched 

population of Negro and white psychoneurotic patients supports the 

influence of culture on test performance. The poor showing of the 

Negroes on the arithmetic and performance subtests of the Wechsler 

Bellevue Scale was attributed to the "psychological make-up", and the 

culturally determined attitudes of the Negroes. The Negro in Ameri

can society has little incentive to advancement; he lacks the middle 

class anxiety to get things done ( Davidson, Gibby, McNeil, Segal and 

Silverman, 1950 ). 

The intelligence of Negro and white kindergarten children was 

studied by Fred Brown on the L Form of the Stanford Binet Test. 

Average I. Q. of Negro children was found to be lower than that of the 

white children. Further, there seemed a positive correlation between 

test scores and literacy level. Rejecting the myth of superior and 



inferior races, the possible explanation for the apparent deterioration 

of intelligence among Negro children is sought in the theory of develop

mental constriction based upon clearly defined cultural factors in the 

life of the Negro. "The Negro child realizes ( consciously or un

consciously) that his vertical mobility is more restricted than is that 

of any other group in this country" ( Brown, 1944a, p. 172 ). 

Brown ( 1944b) studied two other groups, the Jewish and the 

Scandinavian children, with reference to intelligence. The author's 

hypothesis was that differences where they exist are culturally deter

mined, Some interesting conclusions were that Jewish children sur

pass the Scandinavian children on tests involving dealings with 

numbers and directions such as naming coins, counting pennies, giving 

dates and repeating four digits backwards. The Scandinavian children 

performed better than the Jewish children on tests requiring patience, 

such as copying a square or a diamond. The explanation for these 

findings is sought in the respective cultures of the two groups. The 

children in Jewish homes gain early familiarity with money, and 

realize its importance for future security and competence. It is prob

able . .that Jewish children, conditioned by a tradition which arose 

out of frequent traumatic uprootings, would early learn the value of 

portable security, namely money1 ' (Brown, 1944b, p. 87). The 

Scandinavians, on the other hand, have been noted for the high 
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standards of workmanship in arts and crafts. 

Some examples reported by Klineberg ( 1928 ) in his study of 

several non-racial factors which may contribute to apparently racial 

differences show that experiential background is of vital importance. 

A few of the non-racial factors are those of language, schooling, 

socio-economic status, rapport, motivation, and culture. Klineberg 

notes that by the substitution of the Beta for the Alpha test, the army 

testers eliminated the factor of language, but not of culture. On test 

six of the army Beta, a group of Yakima Indians, in response to the 

picture completion test asking "What was missing? failed to see 

the net missing from the tennis court, the ball from the hand of the 

bowler, and the filament from the light bulb. The general conclusion 

was that these objects were non-existent in the culture of the Yakimas 

and hence they were not aware of their absence in the pictures. 

Instances of tests not fitting the cultural background of the subjects 

can be indefinitely multiplied. 

Mead's study of Italian children, reported in Klineberg's 

work ( 1928 ), demonstrates the influence of language ( a non-racial 

factor) on test scores. Dividing the subjects into four language 

groups -- those who spoke only Italian at home, those who spoke 

Italian and some English, and those who read English and some 

Italian, and those who spoke only English -- she found that there was 
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a steadily increasing average score on the Otis Group Test with the 

amount of English spoken at home. 

The above studies represent a small cross section of the in

numerable studies in this area. The findings from these, however, 

do illustrate the influence of culture upon behavior. They indicate 

that "Much of the behavior commonly ascribed to 'human nature' 

proves to be neither universal nor natural when checked in different 

cultures" (Anastasi, 1958, p. 629). 

Extent of cultural influences 

The emphasis on the role of culture as a determinant of 

behavior can possibly generate a misleading notion, namely, that the 

individual is an end product of his culture. Largely a product of 

culture, the individual is not merely the product of his culture. 

Although the culture pattern affects individuals, 
there is no simplified presentation and acceptance, in 
the manner of the cut and dried stimulus response 
pattern of the extreme behavioristic school. Each 
individual in a culture--even among primitive cultures 
with the lessened choice possible--has a personality 
which is unique in that it is not the same as that of any 
other person (Winston, 1933, p. 206 ). 

Hence, the concept of cultural determinism, though useful as a short

hand notation can have unfortunate implications and lead to over

simplified generalizations concerning the relationship between 

cultural heritage and human behavior, if interpreted too literally and 

-without qualifications (Spiro, 1953, p. 376). 
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The whole of culture influences man's behavior in the most 

elliptical manner. Acquisition of culture is a process involving the 

internalizing (learning) of the external cultural heritage, and often 

this process involves resistance, conflict and tension. Participation 

in a culture is further limited or increased by the nature of that 

culture itself. Simpler cultures offer relatively more complete parti

cipation. Age, status, and sex are some of the other bars against 

participation in a culture. 

Man's behavior is influenced by culture by means of 

. . . that selective version of his culture which he 
internalized as a result of his having particular parents, 
living in a particular community as opposed to another, 
participating in specific occupation, and all the other 
'objective1 and 'subjective' forces which by selection 
and distortion produced his private variant of the 
generalized culture (Kluckhohn, 1954, p. 922 ). 

A particular culture influences man's behavioral development 

through many channels. An individual, at one time, can and does 

belong to a host of overlapping groups* These groups can be identified 

in terms of national, regional, religious, educational, sex, socio

economic, familial and many other such categories. Psychologically, 

the individual belongs to these, and these groups in turn in specific 

combinations, contribute to the distinctive individuality of each 

person's behavioral development (Anastasi, 1958, p. 629). 
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A few studies will now be presented to illustrate the influence 

of groups, such as the social class and the family on the cultivation 

of specific abilities and attitudes, on differences in personality, and 

on levels of achievement. 

Continuous exposure to different environs of different social 

classes selects and favors the cultivation of some abilities and dis

courages the cultivation of others. This was the conclusion of a study 

( Janke and Havighurst, 1945) designed to investigate the relationship 

between abilities and social status. It was observed that children from 

the higher status group performed better than the children from the 

lower status groups, except in the mechanical assembly test. A. possi

ble explanation for this difference is sought in the relatively different 

experiences the higher and lower status groups provide their children. 

The lower class boys, as they grow up, spend more time with tools 

and mechanical devices, whereas the boys from the higher status group 

spend more time with books and verbal material. 

Another study of social, class difference was conducted by Maas 

( 1951 ). He investigated the interpersonal patterns among ten to 

fifteen year-old boys and girls in the lower-lower-class and in the core 

culture--the latter group being an amalgam of Lloyd Warner's lower-

middle and upper-lower classes. Inquiries were made into the 

psychological and social distances that characterized the subject*' re

lations with their parents, siblings, and peers. 
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The data from Maas1 study suggested varying family systems 

in the two cultures. There existed a rigid, closed, hierarchical 

parental relationship in the lower class, whereas a more open, 

equalitarian, flexible pattern characterized the parental relationship 

in the core culture. Peer relations between the two groups also 

showed differences. The lower class children revealed dependence on 

contemporaries. This submissive and fearful dependence on peers is 

evident from the remark of a twelve-year-old girl, "Well, when M. 

and E. suggest something, I go ahead and do it otherwise I wouldn't 

have any friends" (p. 150). Individual competitive achievement, and 

absence of desperate dependence on peers characterized the core 

culture children's group relations. Briefly, the summarized impli

cations of the findings were: 

The hierarchical world of our lower-class pre-
and early adolescents is one of imperatives and 
absolutes, physical violence at home ( and in the 
school and community), and psychological distance 
from, if not actual rejection by, adults. The" world 
of our core culture subjects, while more circum
scribed for independent social exploration seems 
more open for psychological exploration with both 
adults and peers (p. 151 ). 

Are there personality differences between children belonging 

to different classes? McArthur ( 1955 ) tested this by means of 

analyzing the responses of middle and upper class subjects to 

Thematic Apperception Test stories. A basic assumption underlying 
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the investigation was that typical family patterns produce different 

orientations; for example, the Future, Doing-Oriented family pro

duces sons who are taught to do better than their fathers. In families 

where there is lineal orientation, that is, where the son accepts his 

father as a model, there is little pressure to achieve autonomy. The 

findings of the study supported the view that differences in the fre

quency of certain T. A.T. responses given by members of different 

classes could be predicted. 

Relations between social class identification and personality 

adjustments have also been studied. A study (Sims, 1954) of 290 high 

school and college students, using the Bell Adjustment Inventory which 

yields five scores (home adjustment, health adjustment, emt>tional 

adjustment, social adjustment, and total adjustment) indicated that in 

every case the higher the social class with which the student identified 

himself, the better was his adjustment. 

Family atmosphere, parental authority and interaction are also 

related to children's values, attitudes and behaviors. Radke ( 1946) 

related such categroies as democratic-autocratic home atmosphere, 

mild-severe discipline, rapport with parents and sibling' relations to 

children's attitudes and behaviors. Her findings endorse the view 

that variations in personality are related to variations within the 

home. Children from autocratic home atmospheres were rated as 
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more inconsiderate, frequently fighting and more emotionally unstable, 

whereas children from democratic home atmospheres received higher 

ratings for popularity,-emotional stability and sensitivity to the 

opinion of others. 

Apportioning of power among father, mother, and children 

has an effect on the child's achievement. The balance of power in the 

family inculcates ideas in the child which have a bearing on his 

success and failure. Proper father-identification, which is probably 

related to the adequate performance of the son can either be facili

tated or inhibited by the power balance at home. The power distri

bution also conditions the way a child expects the distribution of power 

in the outside world ( Strodtbeck, 1958, pp. 147-148). 

Social class differences have a wide range of effect. They 

determine the neighborhood in which the child lives; they determine 

his l>lay group, his acts and his goals. They are revealed in the 

language the child uses; they are manifested in leisure time activities 

and also in child-rearing practices. 

The role of the cultural setting, one concludes, is indispens

able in the study and observation of behavior, for "Human beings 

learn to behave, to think, and to feel in a variety of ways depending 

on the culture which surrounds them. Even specialization of abilities 

may be conditioned by what the surrounding culture values and en

courages" ( Taba, 1962, p. 131). 
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Problems of adolescents 

In recent years, as a result of efforts to find and remove the 

insvilating factors blocking adolescent personality development, there 

has been a mushroom growth of studies focusing on concerns of 

adolescents. Nearly every book on the subject of adolescence has a 

section devoted to their discussion. A variety of studies have been 

made to identify the problems of adolescents—longitudinal studies, 

studies at different age levels, for different grades and for boys and 

girls separately. All these efforts have revealed a wide gamut of 

problems, interests and attitudes, some representing group tenden

cies and others individual concerns. 

Who could provide a better inventory of the problems of the 

adolescents than the adolescents themselves? In this section will be 

presented the problems, at least the tension areas, revealed by 

students through letters, check lists, interviews, rating scales, essays 

and questionnaires. The literature in this area is so vast that the 
m 

author has purposely selected only those studies which identify the 

areas into which the numerous problems encountered by adolescents 

in general can be classified. 

Identified problem areas 

A study aimed directly at discovering the personal problems 

of high school girls and boys was conducted by Charlotte Pope ( 1943 ). 

She used the fairly common method of subjective essays for studying 
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attitudes. An examination of the 1, 094 essays netted a total of 7, 103 

problems. The survey suggested the following provisional headings 

for classifying these problems: 

1. Study-Learning Relationships 

2. Occupational Adjustments 

3. Personal Adjustment 

4. Home-Life Relationships 

5. Social Adjustment 

6. Health Problems 

Under each of these categories were listed the specific prob

lems as revealed by the statements made by the pupils. Of all the 

concerns expressed, most important was area number one accounting 

for nearly 44 per cent of the total statements. Within this principal 

area approximately 50 per cent of the statements dealt with home 

study, teachers' unfairness and stern attitudes. 

A fourth of the entire sample reported future vocation as a 

problem. This problem, however, showed an increase from grade 

nine to grade twelve. Nearly one fifth of the statements in this area 

referred to preparation for a vocation. Lack of money was mentioned 

more often by older than younger pupils. 

One tenth of the statements covered problems related to home 

life. Boys seemed more bothered by financial problems, while the 
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chief concern of girls centered around parent-child relationships. 

A better parent-child adjustment pattern was observed for pupils in 

higher grades. Social adjustment seemed a grave concern for nearly-

one out of every twelve students who felt the urge for social accept

ance. Making friends was reported an acute concern, particularly 

for girls. Health problems were given only slight importance by 

both the sexes. Upper grade pupils expressed more concern regard

ing sex guidance. 

A study dealing with the worries of college coeds seems perti

nent for review here. Charles Marsh ( 1942), using the Mooney 

Problem Check List conducted a survey of the worries of 370 college 

freshmen. His findings indicated that personality, academic and 

social difficulties were encountered more than physical and financial 

ones. Some of the problems listed under personality problems were 

inferiority, lack of self-confidence, shyness, nervousness, moodi

ness and inability to make decisions. Problems were created in the 

academic area by students worrying about the budgeting of time, study 

habits, vocabulary, spelling and volunteering in class. Other areas 

presenting problems were vocational, sex and marriage, financial, 

home and philosophical. 

Adolescence is not a carefree period. Subscribing to this 

view, Lewis ( 1949) attempted to investigate the cares and anxieties 

adolescents experience. She lists four main fears that cause anxieties 



and result in problems for the adolescent. These are: the opinion of 

parents, of teachers, of peers, and the fear of the unknown (p. 216 ). 

Her survey, investigating key adolescent concerns, resulted in 1,402 

personal problems reported by 701 pupils -- 362 girls and 339 boys. 

The seven general and overlapping headings, under which these 

problems were classified were: school, future, home, money, social, 

religious and health. For the boys there was an additional listing of 

problems in the area of leisure. These broad categories were further 

broken down in terms of specific problems. Social problems, for 

instance, included statements relating to friends, personality, dates, 

manners and dancing. 

The findings of Lewis' survey do not vary significantly from 

that of Pope's or of Marsh's. Apparently, the problem areas 

suggested by their respective surveys cover much common ground. 

There could, however, be differences in the degree of emphasis given 

to different problem areas by different groups of students and at 

different times. 

Most writers, even if not in agreement about a general theory 

of adolescent personality development, express unanimity about the 

primary developmental tasks of adolescence. A number of studies 

have furnished detailed lists of problems from which these develop

mental tasks have been drawn. "These developmental tasks are 



conceptualized as adjustive difficulties or hurdles that must be 

surmounted by adolescents before adult status is realized" (Ausubel, 

1954, p. 49). 

Corey's (1946, p. 98) grouping of adolescent problems indi

cated five categories of developmental tasks. These are: 

1. Coming to terms with their own bodies. 

2. Learning new relationships to their age mates. 

3. Achieving independence from their parents. 

4. Achieving adult social and economic status. 

5. Acquiring self-confidence and a system of values. 

These are considered as essential and vinavoidable tasks to complete 

in the course of transition from childhood to adult maturity. 

Cole and Hall ( 1964, pp. 5-6 ) deal with the problems of 

adolescents from the angle of goals and have enumerated nine areas 

of human interests and activities as goals of the adolescent period. 

In the process of attaining these goals, problems are encountered; for 

instance, in order to attain the goal of emotional maturity the child 

has the task to acquire adult forms of mental expression and to sub

stitute childish reactions. The goal of attaining social maturity 

poses another set of problems. These nine goals are: 

1. General emotional maturity 

2. Establishment of heterosexual interests 



3. General social maturity 

4. Emancipation from home 

5. Intellectual maturity 

6. Selection of an occupation 

7. Use of leisure 

8. Philosophy of life 

9. Identification of self 

Corey's grouping of adolescent problems in terms of develop

mental tasks and Cole's goals, though not identical in the numbering 

of categories and the language used, cover essentially similar areas. 

Coleman's study ( 1959 ) concerned with a major question to 

be resolved in secondary education, "How can school capture the 

energies and interests of adolescents to insure greater learning? " 

sheds some light on the problems of adolescents. The answer to the 

question necessitates, first of all, a knowledge of the interests and 

activities valued by adolescents. Coleman studied this in several 

ways; one was by means of a questionnaire. In response to the 

question, "What does it take to get to be a member of the leading 

crowd? " the criteria mentioned were good personality, being friejidly, 

good looks, beauty, having nice clothes, good reputation, having 

money, good grades and being smart. 



A further index of students' values was provided by the 

responses to another question raised in the above study, namely, 

"What are your favorite leisure time activities? " The following cate

gories were listed: 

1. Outdoor sports 

2. Being with group, riding around, going uptown, etc. 

3. Attending movies and spectator events (athletic games, 

etc. ) 

4. Dating or being out with opposite sex, or going dancing. 

5. Hobby (working on cars, bicycles, radio, musical 

instruments, etc. ) 

6. Indoor group activities (bowling, playing cards, roller 

skating, etc. ) 

7. Watching television 

8. Listening to records or radio 

9. Reading 

A particularly interesting point about this list is that very few 

of these activities have any relation to things in school. This has 

serious implications and suggests, perhaps, the need for adapting 

school to adolescent needs and interests. School and study-learning 

relationships have been repeatedly singled out as problem areas by 

adolescents (Pope, 1943; Lewis, 1949). Zachry ( 1944) makes a 
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plea for changes in school by stating that 

Drastic and far-reaching changes must be made 
in many of our high schools before they can become 
places where young people truly 'belong', not 
institutions they perfunctorily 'attend'. In such a 
high school the adolescent finds the teachers to be 
no formal 'preceptors', but understanding, sympa
thetic, responsive human beings, human beings who 
are interested in him as an individual, to whom his 
concerns are important (p. 343). 

Remmers' and Radler's book The American Teenager ( 1957 ) 

devoted to the discussion of various aspects of.adolescent behavior, 

presents a fairly wide coverage of teen-age problems. In general, 

the chief concerns of teen-agers relate to their minds, their bodies, 

their relationship with parents, school, their dates, money and 

hopes and fears about the future. 

Some statistics about physical problems of teen-agers obtained 

from national surveys run thus: 52 per cent are eager to gain or lose 

weight, 24 per cent are concerned with improvement of figures, 37 

per cent want to improve posture of "body-build" , and nearly one-

third are bothered with acne and pimples (Remmers and Radler, 1957, 

p. 40). 

Relationship with parents has come up so often in the listing of 

problems by adolescents, it can be safely generalized that for a large 

number of students it constitutes a problem. Statements such as, 

"I can't discuss personal things with my parents", "I am afraid to tell 



my parents when I've done wrong1 ', "I feel I'm a burden to my 

parents", are indicative of the generational conflict between parents 

and children. A large number of children ( four out of five) com

plain that parents treat them as if they were younger than they are 

(Remmers and Radler, 1957, p. 42). 

School is often reported as a constant and complex concern 

by teen-agers. A nationwide survey indicates that 80 per cent of the 

young boys and girls like school, but in spite of this favorable atti

tude, . they find school work and life impregnated with problems. 

Some available statistics of problems are: 54 per cent wish they 

knew better study methods, 41 per cent suffer severely when it 

comes to verbal expression, 21 per cent doubt the value of subjects 

they study, and 33 per cent feel the need to take more vocational 

courses (Remmers and Radler, 1957, pp. 42-43). 

Remmers and Radler report that nearly half the teen-agers 

seemed perturbed about determining their careers beyond high 

school. About 56 per cent wondered what kind of work they were 

best suited for, 42 per cent admitted lack of awareness about their 

interests, 40 per cent questioned their abilities, and 30 per cent 

raised such questions as, "What kinds of training do different voca

tions require? " and "What fields are overcrowded? " (p. 47 ). 
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Numerous other problems were also suggested, such as 

concern about the inadequacy of money to spend, and inadequate 

knowledge about sex. There was indication of considerable anxiety in 

the area of religion. The things taught in childhood assume different 

dimensions when looked at with new-found skepticism; 20 per cent 

expressed fear about heaven and hell and feared they were violating the 

religious tenets of their churches. Acceptance by peers, need for 

wanting to be liked, desperately wanting to make friends, and desire 

to develop more self-confidence were mentioned as pressing prob

lems (Remmers and Radler, 1947, pp. 44-48). 

In the studies cited thus far there can be observed a fair 

degree of commonality regarding the major areas in which adoles

cents encounter problems. 

Changes in adolescent problems 

Do the life problems and interests of adolescents change with 

time? This was the subject of an interesting study by Dale Harris 

( 1959). He used a check list that had been prepared nearly a quarter 

of a century ago for assessing the interests and problems of students 

in 1935. The check list covered areas of health, safety, money, home 

and family, recreation, study habits, manners, courtesy, personal 

attractiveness, getting along with other people, interests, attitudes, 

responsibilities, etc. Amajor finding of this study was that problems 
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are not static. They change, multiply, increase or decrease in 

importance, and cultural differences associated with time are an 

important set of influences causing this fluctuation. 

Mental health was seen as a more urgent problem, more so 

than physical health. Money was rated as a high ranking problem in 

both 1935 and 1957. A serious problem in 1935 was study- habits, 

ranking fourth, and in 1957 it assumed even greater importance rank

ing as the number one concern. A sharp drop was noticed in 1957 in 

the area of manners and courtesy. The dwindling of this concern was 

attributed by the author of the study to the current informality and 

casualness in teen-age social relations. Sex. love and marriage 

were also highlighted as areas of concern in 1957. This again corres

ponds to the changes in the society where sex, love and marriage are 

no longer tabooed subjects, but are discussed publicly. 

Earlier in Chapter I it was pointed out that the young adolescent 

is caught between the cross-fires of the adult culture and the peer 

culture. His relationships with these two groups are so frequently 

reported as producing conflicts, that they have become almost axio

matic as adolescent problem areas. These will now be discussed 

briefly. 

Adolescents and parents 

Friction between adolescents and parents, revealed as an 

important problem in Dr. Remmers1 survey, is also evident from the 
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150 anonymously written responses of teen-agers. Their comments 

stated that parents are too strict, treat me as a child, make me stay 

at home, don't like my friends, nag and scold me, give too many 

chores. They treat other children better, won't let me have a car or 

scooter, expect me to be perfect . . . and don't keep their promises 

(Rue, I960, p. 226). 

Parental dominance has frequently been found to be a source 

of conflict. Kingsley Davis ( 1940), analyzing the sociology of parent-

youth conflict, states that this conflict ensues from the interaction of 

certain universals of parefat-child relationships. These are 

(1 ) the basic age or birth-cycle differential between 
parent and child, ( 2 ) the decelerating rate of social
izing with advancing age, and ( 3 ) the resulting 
intrinsic differences between old and young on the 
physiological, psychological, and social planes 
(p. 534). 

A study by Hess and Goldblatt ( 1957 ) of 32 families was under

taken to ekplore such attitudes of teen-agers that have bearing on 

parent-child relationships. The cebtral problem in parent-teen-ager 

relations, as suggested by the data, is that each group mistrusts the 

other. Succinctly put, 

For the adolescent, teenage problems are expressed 
in terms of ego functions -- autonomy, self-control, and 
judgment based upon exploratory experiences with adult 
roles. For the parent, the problems of teenagers are 
primarily concerned with control of id impulses for which, 
they believe, parental supervision and control are 
essential.('ppu 467-468). 
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Some specific findings of this study were: 

1. Adolescents see a relatively greater status difference be

tween teen-agers and adults than do the parents. 

2. Adolescents believe that the average adult has a general

ized tendency to depreciate teen-agers. They feel that teen-agers 

have a uniformly low reputation among adults. 

3. Parents believe that teen-agers have unrealistically high 

opinions of themselves (p. 467 ). 

Socrates, writing 2, 350 years ago, had some unflattering 

comments about the behavior of youth which are indicative of the 

generational conflict between parents and children. He wrote: 

The children now love luxury; they show dis
respect for elder8 and love chatter in place of 
exercise. Children are tyrants, not the servants of 
the households. They no longer rise when their 
elders enter the room. They contradict their parents, 
chatter before company, gobble up dainties at the 
table, cross their legs, and tyrannize over their 
teachers (Rogers, 1962, p. 3). 

Adolescents and peer groups 

The importance of group relationships in shaping personality 

can hardly be overemphasized. These relationships cater to the 

gratification of basic needs of security and ego building, which attain 

heightened significance during adolescence, the decisive stage for 

character formation. The young adolescent can hardly be expected 

to identify with the adults when he feels that adolescents, as a group, 



46 

are 

. . . subject to condemnation, criticism and 
general devaluation by adults and that there exists 
among adults a stereotype of adolescents as sloppy, 
irresponsible, unreliable, inclined toward destruc
tive and anti-social behavior!' (Hess and Goldblatt, 
1957, p. 459). 

He naturally recourses to his peers for the satisfaction of "group 

hunger". 

Membership in the peer group confers upon the members euch 

benefits as ability to free themselves from the yoke of the family, and 

secure emotional support for independent functioning; it provides them 

with a status and social identity denied to them in the society at large 

(Schneider®, I960). The intense solidarity of a peer group, it is 

reported, may supercede the role of the family in the process of 

socialization ( Seidler and Revitz, 1955 ). 

This membership is not without its problems. To gain accep--

tanceinthe peer group, the adolescents have to strive for conformity 

to the group pattern in matters of dress, appearance, likes and dis

likes. Often this striving is too demanding and suffocating. At times 

when efforts to be socially accepted appear futile, adolescents may 

feel rejected and the unkind and cruel treatment meted out to the 

"rejectee" can goad them to persist and continue efforts to belong, 

withdraw, feel ignored or coalesce into small groups of their own and 

live in a world of fantasy (Rogers, 1962, pp. 36-1362 ). The plight of 



the teen-age isolate can be serious. 

To be popular is a common cry of adolescents. The peer 

group provides an index of popularity, or its lack, by signaling 

success and failure, for "Gary catches on that he is not making good 

when the other fellows ignore him; Mildred recilizes her social status 

has declined when the coveted invitation fails to arrive" (Rogers, 

1962, p. 342 ). Reactions to these signals create different problems 

for different adolescents. 

An excellent summary of adolescent problems is the one re

ported by Cole and Hall in the latest edition of The Psychology of 

Adolescence ( 1964). Herein is presented a list of problems compiled 

from a number of studies of some 10, 000 high school students and 

freshmen in college (pp. 534-538). The 176 identified problems, 

for purposes of organization and easier grasp, are categorized under 

eight major sections. These are: problems of health and growth, 

problems of personality, problems of home and family, problems of 

social status, problems of sex and heterosexual relationships, prob

lems of religion and morals, of school and study, and of choosing a 

vocation. The specific problems in each section include only those 

which were mentioned by more than 15 per cent of the adolescents. 

The five most frequently reported problems in each section are 

presented below: 
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Problems Per cent 

Problems of health and growth development 
Suffering from nausea 64 
Having bad posture 39 
Sexual development 6l 
Not getting enough sleep 42 
Being under- or overweight 52 

Problems of personality 
Feeling inferior 41 
Taking things too seriously 37 
Feeling stupid 33 
Having outbursts of temper 33 
Daydreaming too much 32 

Problems of home and family 
Not being able to go out on school nights 39 
Being treated as a child 34 
Being made to get home at a certain hour 31 
Being unable to discuss sex problems with parents 30 
Being unable to discuss personal things with parents 29 

Problems of social status 
Wanting to be more popular 54 
Fear of making social errors 43 
Wanting to make new friends but not knowing how 42 
Haviiig too few friends 38 
Feeling unable to converse 35 

Problems of sex and heterosexual relationships 
Wanting more dates 45 
Wanting to be more attractive 38 
Needing correct information about sex 35 
Not having a boy (or girl) friend 35 
Wanting to be more interesting to boys (or girls ) 30 

Problems of religion and morals 
Worrying over atomic warfare 49 
Fear of death 34 
Worrying over the next year 31 
Worrying over reforming 29 
Not knowing what is right or wrong 23 
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Problems of school and study Per cent 
Wondering if one has enough ability to work 59 
Worrying over examinations 51 
Being unable to concentrate 47 
Doubting ability to go to college 42 
Being unable to express oneself in speech or writing 41 

Problems of choosing a vocation 
Not knowing what work is suitable for one's abilities 56 
Needing experience in different kinds of work 49 
Needing help in choosing vocation 43 
Needing help in discovering one's abilities 43 
Needing help in selecting necessary courses 42 

The problems of adolescents obviously are far too numerous, 

involved, and diverse in nature to permit a neat, clear and exhaust

ive categorization. Often the categories set up for classifying these 

problems overlap, such as personal-psychological, social-psychological 

etc. The problems enumerated and briefly discussed here barely cover 

all that could rightfully be included under the topic of adolescent prob

lems. The intent, in presenting these, is merely to acquaint the 

reader with a rather limited sample of problems from an enormous 

existing list. 

Attitudes, values and problems of the Negroes and the Mexican-

Americans 

The preceding section dealt with adolescent problems encoun

tered by youngsters in the current American cultural setting. No at

tempt was made to isolate the special problems of the youth coming 

from such groups as the Negroes, Mexican-American, Jews and others 
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which comprise minority groups in this country. In this section, 

however, the basic question to be investigated is whether the Negroes 

and the Mexican-Americans manifest attitudes, values and problems 

that are different in kind and degree from the ones listed thus far. The 

major subheadings of this section will include (a) the dominant-

minority situation, (b) Negro-white relations, and (c) Mexican-

American and Anglo relations. 

Dominant - mino r it y situation 

A general statement on the dominant-minority situation seems 

warranted at this time. Such a situation requires the existence of 

two groups, each one possessing one or two reciprocally perceptible 

differences. These differential traits may be physiognomic (e.g., 

color, physical features ) or cultural ( e. g., dress, language, religion) 

or both. Minority status is imposed by the dominant group on the 

basis of power. An adequate combination of several criteria --

numerical preponderance, greater economic strength, priorly 

acquired class status and other such elements -- may be the source 

of this power (Marden, 1952, p. 30 ). In general, there prevails an 

attitude of superiority on the part of the dominant group. 

The minorities are usually accused of furnishing a diapropbrti-

nately higher rate of crime, of delinquent behavior, of mental diseases, 

of lower moral standards and other forms of personal disorganization. 
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Often it is implied that these rates are caused by innate racial and 

cultural characteristics which are inferior to the dominant group. The 

empirical findings from the biological and social sciences lend no 

support to racism (Pettigrew, 1964), and instead point out that "any 

measurable differences of personality between races or ethnic groups 

are due to an environmental and not a hereditary function" (Johnson, 

1950, p. 428). Boaz ( 1946) emphatically states: 

The occurrence of hereditary mental traits that 
belong to a particular race has never been proven. 
The available evidence makes it much more likely that 
the same mental traits appear in varying distribution 
among the principal racial groups. The behavior of 
an individual is therefore determined not by his racial 
affiliation, but by the character of his ancestry and 
his cultural environment. We may judge the mental 
characteristics of families and individuals, but not of 
races ( p. 27 ). 

In 1961, three internationally recognized associations of social 

scientists -- the American Psychological Association, the American 

Sociological Association, and the American Anthropological Associ

ation -- concurred in denying the existence of innate inferiorities 

between any known social group, thereby confirming the fact that 

. . . there is no scientifically established 
evidence to justify the exclusion of any race 
from the rights guaranteed by the Constitution 
of the United States (Pettigrew, 1964, p. 134). 

In agreement with this, the social scientists attribute the fact 

of "personal disorganization" to three factors: (a) inevitable strain 



of adjusting to a new situation, (b) the influence of environmental 

conditions associated with the spatial and economic position of the 

minorities, such as living in a slum area, and ( c) the frustration and 

resentment growing out of discrimination ( Marden, 1952, p. 17). 

The effect of discrimination on one's personality is best 

exemplified in the case of the Negro who, "as a poor and suppressed 

minority stands at the peak of the minority spiral" ( Cooper, 1945, 

p. 190 ). Witmer and Kotinsky ( 1952, Chapter VI) list feelings of 

persecution, a tendency toward ambivalence, aggressiveness and 

submissiveness'as" some concomitants of prejudice and discrimin

ation. 

Minorities, other than the Negroes, have also been targets of 

widespread residential, occupational, and social segregation. Cole 

and Hall ( 1964j. p. 464) report the findings from a study of 11- to 

15-year old children of Italian-born parents who manifested feelings 

of inferiority, poor social adjustment and emotional instability as a 

result of rejection by the majority groups. It was implied that in 

cases where feelings of frustration become sufficiently deep, they may 

cause serious maladjustment. 

A term commonly employed to express the reactions of minor

ity groups to the oppression inflicted upon them by the dominant group 

is "oppression psychosis". This form of behavior is often 
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characterized by hatred, fear, jealousy, suspicions and revenge 

(Marden, 1952, p. 236), and can lead to different response patterns 

uniquely shaped by the individual personalities and the situation. The 

Negro, for instance, employs three general types of responses to this 

kind of oppression: moving toward the oppressor, moving away from 

him or moving against him (Pettigrew, 1964). 

In recent years, a more critical evaluation of the democratic 

principles by congressional leaders, constant and vehement criticism 

of the discriminatory practices from foreign nations, and the cumu

lative efforts of minority advances have largely succeeded in elimin

ating discrimination legally, but such forces as tradition, customs and 

selfish motives have not wiped it out in actuality. 

Negro-white relations 

The comments made so far about the hypothetical dominant-

minority situation will now be illustrated in the context of Negro-white 

relations. 

Unique position of the Negroes 

The Negroes in America, numbering approximately 19 

million, in spite of their long residence in this country, occupy the 

lowest status of all American minorities and constitute one of the most 

conspicuous minorities to be found in any nation today (Marden, 1952, 

p. 10). As a minority group the Negro occupies a somewhat unique 
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position. Brought into this country as imported slaves they were 

forced into subservience. With the spread of the plantation system of 

agriculture the need for manpower increased. A large number of 

slaves were sold throughout the colonies without regard to the main

tenance of their tribal and familial affiliations. 

The impact of slavery shattered the many and varied 

tribal cultures the Negro brought with him. Not only was his ab

original culture smashed, but there was a considerable lack of even 

minimal conditions for maintaining a culture or for developing a new 

one (Kardiner and Ovesey, 1951 ). He was naturally forced to seek 

his ideas of beauty, prestige, and eminence from the white culture 

which rejected him. Unfortunately for the Negro, the centuries of un

broken cultural tradition which facilitated the adjustment of the 

Japanese, the Chinese, and the Jews to a new culture, were absent 

(Hayakawa, 1963, p. 402). Cultural deprivation, from the very 

start, was a fact that operated against the Negro. 

Social pressures on the Negro have been much greater, 

and chances of participation in the larger community more meagre 

than in the case of other minority groups. European immigrants 

have been encouraged by the American theory of the melting-pot to 

seek equality for themselves and their children, but this theory does 

not work for the Negro. In comparison with Negroes, write Warner, 
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Junker and Adams ( 1941 ) . . white minorities "may change their 

culturally inherited attributes for new, typically American ones and 

live, if they care to, in the larger community according to the general 

standards they find there" (p. 10). 

Hence, the impact of slavery and its destruction of a 

traditional cultural heritage, as well as the exceptionally meagre 

opportunities that Negroes have had for participation in the greater 

Anglo-American society since the time of their arrival, have contri

buted to the somewhat unique position of the Negro as a minority 

group. 

His skin color 

The Negroes' advancement to a full-fledged acceptance 

has been retarded by a significant biological difference, namely his 

color. "Within the race, as between races, color is a physical fact 

that automatically classifies" ( Reuter, 1938, p. 416). Color and 

Human Nature, Warner et ad., ( 1941 ), provides a systematic and in

sightful study of the effect of color discrimination on the personality 

of the Negro. A more recent work by Simons entitled The Color of the 

Skin in Human Relations ( 1961 ) discusses the function of skin color 

in producing groupings within the human race constituting what is 

commonly recognized as the racial problem. 

There is an awareness even in preschool children that 

large segments of society place a negative evaluation on dark skin 
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color. A study by Clark and Clark ( 1947 ) of racial identification and 

preference in Negro preschool children, using black and white dolls 

to represent the Negro and white figures respectively, indicated that 

many children would prefer to be white since they know that the society 

prefers white people. 

The skin color criterion becomes a greater concern for 

the Negro adolescent who is engaged in competition for occupations, 

dates, and marriage. His choices and rejections may bear direct re

lation to this criterion ( Seeman, 1946 ). 

Pettigrew ( 1964) is of the opinion that "The socially-

stigmatized role of 'Negro' is the critical feature of having dark skin 

in the United States" (p. 4). The symbols of the Negroes' social 

inferiority are unfortunately physical. These he cannot alter. The 

utter feeling of helplessness resulting from this phenomenon is re

flected in such phrases as, it is "the feeling of being choked!1,, and 

"it feels like being punished for something you didn't do" (Newsweek, 

July 29, 1963). 

Family disorganization, poverty and migration 

An important effect of slavery was that it vitiated family 

life. "Since many slaveowners neither fostered Christian marriage 

among their alav« couples nor hesitated to separate them on the 

auction block, the slave household often developed a fatherless, matri-

focal ( mother-centered ) pattern" ( Pettigrew, 1964, p. 14). Traces 
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of these effects have persisted. Employment discrimination and wel

fare regulations requiring the absence of fathers before aid can be 

given to dependent children have almost institutionalized the father

less (physical or psychological) family among the lower class Negroes 

(Gottlieb and Ramsey, 1964, pp. 235-236 ). Middle class families 

which are the sanctuaries for building family tradition, however, are 

now coming into existence with the increased integration of Negroes 

into the institutional and associational life of the city. 

Poverty and migration have also impaired family stabil

ity. The decade from 1950 to I960 has witnessed the migration of 

approximately one and a half million Negroes from the south to the 

north and west. Frequently being ill prepared to meet the demands 

of urban living because of inferior education and limited job skills, 

these Negroes have been forced to occupy positions in the lowest 

rung of the occupational ladder ( Pettigrew, 1964); Employment 

discrimination has further made it difficult for them to secure steady 

employment. 

Crowded living conditions, fewer recreational facilities, 

direct contact with corrupting elements of urban disorganization, 

which are often the by-products of poverty, have a devastating influ

ence on the Negro. 

For when American society isolates the lower-
class Negro from contact with the general norms and 



prevents him from sharing in the rewards which follow 
from abiding by these norms, it guarantees the emer
gence of a ghetto subculture with different standards of 
conduct, motivation, and family life ( Pettigrew, 1964, 
p. 16). 

Poverty means less education, less opportunities, greater depriva

tion and ultimately less ability to throw off the effects of oppression. 

The non-Negroes are not immuie to the adverse effects 

of poverty, but the continued discrimination based partly on skin 

color does give it a special meaning for the Negro. Although a con

siderable number of Negroes have improved their economic status, 

"a pnuch greater percentage of Negroes than whites comprise the 

nation's most destitute citizens" (Pettigrew, 1964, p. 14). 

Frustration and loss of identity 

The factors that affect the Negro, and the situations he 

has to contend with, create a perfect setting in which fruatrations be

come a continuous reality. 

Anxiety, fear, and disappointment, confusion, 
conflict, and not infrequently terror are inevitable 
by-products of the Negro's minority status, as he 
strives to be a Negro and at the same time be a 
participating American ( Cooper, 1945, p. 190). 

The effect of this enormous frustration leads to 

personality damage and constriction (Kardiner and Ovesey, 1951; 

Hindman, 1954; Pettigrew, 1964). It does not, however, 

affect all Negroes in the same way because of individual personality 
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differences and situational factors, 

But the ubiquity of racial prejudice in the United 
States guarantees that virtually every Negro-American 
faces at some level the impersonal effects of discrimina
tion, the frightening feeling of being a black man in 
what often appears to him to be a white man's world 
(Pettigrew, 1964, p. 3). 

Answers to such questions, "Who am I? ", "What sort 

of a person am I? " are difficult for anyone, but they are particularly 

so for the Negro who experiences serious identity problems. Though 

an American in every conceivable meaning of the term, he finds that 

his dark skin color places him in a socially defined inferior category 

and denies him the rewards and privileges of that culture. He accepts 

the American emphasis on "status" and "success" but is not permitted 

to use these standards to judge his worth (Pettigrew, 1964). 

Many a Negro goes through life experiencing a sense of 

suspension between two societies without achieving a real membership 

in either the Negro community or the larger American society. This 

fundamental dilemma ". . .limits his ability to evolve a new identity 

or a meaningful synthesis, capable of endowing his life with meaning 

and purpose" ( Essien-Udom, 1962, p. vii ). 

Implications for the Negro adolescent 

The literature cited supports that Negroes are a sup

pressed minority, and that they are aware of their inferior treatment. 

Secondly,, the discrimination practices against them generate 
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frustration and have a detrimental effect on the Negro personality. 

What implications do these facts have for the Negro adolescent? 

The unique group patterns characteristic of 
Negro teenagers are a blend of those same ingredi
ents which motivate other teenagers, but they are 
filtered through barriers of deprivation and racial 
discrimination which tend to 'trap Negro teenagers 
by forces beyond their control (and) the school, the 
church, the mass media, city street and other insti
tutions . . . serve to sharpen the sense of entrap
ment and deprivation' (Gottlieb and Ramsey, 1964, 
p. 234). 

Negro youth, like their other counterparts in society, 

have hopes and ambitions, but unlike them they have nothing on which 

to build their hopes or feed their ambitions. Their way of life, more 

so than other youth, is roughened and obstructed by the factor of 

race which casts its shadow across every phase of life. "From birth 

to death his is not only an environment of social and economic prob

lems and adjustments, but also an inner environment of being Negro" 

(Reid, 1940, p. 4). 

A penetrating exploration of this dual adjustment is 

offered by Kurt Lewin in Resolving Social Conflicts ( 1948). A case 

reported herein is of a girl who was encouraged to appear for the civil 

service examination. She passed the exam with merit and secured a 

job at a public swimming pool, but was soon driven to withdrawal and 

passive reaction because of social discrimination (pp. 172-173). 
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Another example illustrating the same phenomenon is 

that of Arthur Brown who, instead of withdrawal, retaliated with open 

aggression. Arthur, a skilled worker trained to run IBM machines, 

had gone to the employment office in search of a job. Having obtained 

a referral card he went from one company to another only to be told 

that he could not be hired. The reasons given were, "but you realize 

we've never had a colored supervisor","- "but I'm afraid you wouldn't 

fit in our office. We have five men on those machines. As it happens 

they're all white". This attitude, no doubt, angered, depressed and 

infuriated Arthur. Encountering a policeman who shouted, "Didn't 

I tell you to stop- hanging out around here? Why don't you get your

self a job--do some work to help the war effort? " Arthur turned 

around and struck the officer (Law son, 1945, pp. 11-17 ). 

Warner, Havighurst and Loeb ( 1944, p. 12 ) cite the 

case of Katherine who had ability as a singer but was denied the . 

chance to sing a solo because the teacher thought it would not look 

good. Some excuses were offered to Katherine but she sensed the real 

issue and never again participated in school activities. These cases 

illustrate the nature of socio-economic prejudice and the complex 

pattern in which discrimination operates. 

Warner et al. ( 1941 ) very aptly likens the position of the 

Negro youth to an ". . . animal in the psychological laboratory in which 
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a neurosis is to be caused, by making it impossible for him to try to 

live up to those never-to-be-questioned national ideals, as other 

young Americans do" (p. xi). Such exclusion has tremendous con

sequences and lowers the educational and occupational aspirations of 

the Negro adolescent. Few are capable of bearing the insults, shame 

and embarrassment stoically. Feelings of loneliness, of not being 

understood, and of insecurity, which are acknowledged as adolescent 

problems might therefore be expected to be accentuated for the Negro 

youth. The sharp strains felt by all teen-agers in a complex society 

plus the full awareness of social devaluation in the larger society can 

produce dimensions of a severe emtotional stress situation (Milner, 

1953). 

Parent-youth relationship is often listed as a source of 

adolescent problems. Is this relationship markedly different for the 

Negro youth? In most Negro homes with a working mother and an 

unemployed or an absent father, psychologically, adolescence des

cends early on the Negro youth. Parents soon communicate to their 

children the knowledge that opportunities for them are limited. The 

Negro youth lacks models to be inspired by and to emulate. There is a 

lack of direction of youth socialization, and the norms and values are 

not learned, accepted, and taught but are acquired alone or, at most, 

as part of a teen-age band or gang (Gottlieb and Ramsey, 1964 ). 
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Although conclusive evidence is lacking, research suggests that 

personality development in these homes may be related to recurrent 

problems of crime and delinquency (Glueck and Glueck, 1950). 

There is, in these families, a different attitude towards 

value formation. Behavior is valued or disvalued according to 

whether it produces rewards or invokes punishment. 

In contrast, the upper-middle-class or upper-
class child is in a social position where his impulse 
gratifications are punished by his parents and clique 
as well as by his teachers. By constant supervision 
he is prevented from inaking these goal responses 
which are in conflict with study habits. At the same 
time, he is steadily reinforced by his fairiily. clique, 
and teachers in moving toward the prestige goals 
(Davis and Dollard, 1940, p. 290 ). 

For most Negro youth these reinforcements and goal directions are 

absent. Neither the family nor the society encourages him toward 

economic and social ascent. 

Personality theorists ascribe great importance to 

parent-child interaction in the development of self concept. Parents 

can influence the development of the following aspects of self concept: 

The generalized level of self regard (e.g., by 
being loved and accepted the child comes to love 
himself, and through acquisition of accepted ( rein
forced) behaviors he comes to respect his own 
function) . . . the realism of his view of his abilities 
and limitations, and the acceptance of them; . . .the 
adequacy of his means of appraising accurately his 
effects on others (Wylie, 1961, pp. 121-122). 



Conditions for most Negro adolescents in their homes and in other 

institutions of society are frequently not conducive to engendering a 

positive self-concept. 

"Gettin on" is impressed upon the Negro as a more 

important goal than "getting ahead". The Negro youth is not allowed 

the opportunity to internalize the achievement values of the American 

society, and his own life situation does not offer him much of a chal

lenge. Important components of achievement orientation are: ( a ) the 

achievement motivation or the internal impetus to excel, (b) the 

cultural factors such as value orientation to implement the achieve

ment motivated behavior, and ( c ) the educational-vocational aspiration 

levels (Rosen, 1959, p. 48). 

Where does the Negro youth score in relation to these 

components? The repressiveness of the social structure leads him to 

believe that he can not manipulate the world around him to his advan

tage. That the Negroes rate themselves as inferior, particularly with 

respect to ability, was evidenced by a recent study ( Wylie, 1963 ). The 

modest self-estimate by the Negro, , the study concludes, may be the 

function of his low socio-economic status. With respect to cultural 

factors, the Negro is again on the debit side. Cultural deprivation in 

many Negro homes is quite evident. In fact, the situation in some 

Negro homes is described as "acultural" rather than "contracultural11 
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(Gottlieb and Ramsey, 1964). In view of these circumstances, it is 

not surprising that the Negroes have a low achievement orientation. 

Race, inferiority, deprivation and youthfulness are con

sidered as four decisive factors shaping the Negro teen-age culture; 

but of these, race is of special significance ( Gottlieb and Ramsey, 

1964, p. 234). The statistics cited below to some extent testify to the 

net result of these factors. 

The illiteracy rate among the Negroes is approximately 

four times that of whites. The unemployment rate for Negroes is 12.7 

per cent and that for the whites is 5. 9 per cent. As against the 13.4 

per cent of unemployed teen-agers, there are 30 per cent unemployed 

Negro teen-agers. In the area of crime and delinquency the rate is 

much higher for the Negroes. Out of the 2, 366. cases referred to 

juvenile courts between June 1962 and July 1963, 86 per cent were 

Negroes; over 30 per cent of all the arrests in cities of over 2, 500 

population were Negroes, while the Negroes were only a tenth of the 

population (Gottlieb and Ramsey, 1964, p. 236 ). 

The Negroes have made considerable gains in the last 

decade in the interrelated realms of health, employment, business in

come, housing, voting and education, but these appear insufficient 

when contrasted with white standards. Dr. Martin Luther King in his 

Washington March address described the situation thus: "The Negro 
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lives on a lonely island of poverty in the midst of a vast ocean of 

material prosperity . . . and finds himself an exile in his own land" 

(Pettigrew, 1964, p. 191 )• It is this relative deprivation that is per

haps at the root of mass Negro dissatisfaction. 

Few studies are available which deal with the specific 

problems of Negro adolescents, but there is no dearth of literature, 

both in fact and fiction on the feelings, values, and attitudes of the 

Negroes from which inferences can be made about their problems. The 

references cited do point out that deprivation and discrimination, so 

paramount in the life of most Negroes, create rather uncommon experi

ences, and are in fact the source of many attitudes manifested by the 

Negro and of problems encountered by him. 

It is the intention of the author to investigate the effects 

of these influences as manifested by the responses of the Negro 

students to the Mooney Problem Check .List and to determine the nature 

of the unique problems thus created for the members of this specific 

group. 

Mexican-American and Anglo relations 

Circumstances of entry 

Next to the Negroes, the largest distinct unassimilated 

ethnic group in the United States is that of the Mexican-Americans. 

Included under this term are the descendants of families resident 
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in the territory before the United States had any claim to it, the large 

number of immigrants from Mexico, and the descendants of these 

immigrants ( Tuck, 1946). Immigration was largely effected by both 

expulsive and attractive forces (Burma, 1954). Political upheavals, 

religious disturbances and abject poverty compelled some Mexican 

nationals to leave their homeland, but for a large number in recent 

years the primary attraction has been the flourishing United States 

economy in which they hoped to participate and thereby vastly improve 

their lot. 

Scattered throughout most of the United States with 

fairly large groups in the mid-western and eastern industrial cities, 

the Mexican-Americans are mainly concentrated in the five states of 

the Southwest United States -- California, New Mexico, Arizona, 

Colorado, and Texas. Their migration into these states occurred in 

large numbers between the two decades following 1909, coinciding with 

the increasing demand for labor in the Southwest. The number of 

European immigrants was reduced as a result of the passing of the 

Quota laws in 1921, but the influx of Mexican immigrants continued in 

large numbers at the special request of American employers ( Young, 

1931). 

Most of the immigrants, regardless of their prior 

occupational history, entered as common laborers in mass employ

ment areas, such as agriculture, industry, construction work and 
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railroad maintenance. Being unaware of American ways and of the 

differences between Mexican and American labor attitudes, many were 

exploited by employers whose chief concern was to procure extensive 

manpower at the cheapest possible price. The employers, as a class, 

did not favor the education of their employees for fear that this would 

take them out of the labor class, make them dissatisfied, restless, 

and desirous of higher wages ( Young, 1931, p. 297 ). 

The Mexicans worked in homogeneous groups in mass 

employment situations which were periodic and migratory. This 

tended to isolate them as a group and prevent contact with other ethnic 

groups. In addition, their low economic status forced them to con

gregate in the less desirable city slums. These ethnic enclaves, 

though detached from the life and economy of the larger community, 

were dependent upon it for jobs and services. Hence, the position of 

these immigrants "as casual laborers, linked with instability of 

employment and frequent migration resulted in residential and insti

tutional isolation" (Broom and Shevky, 1952, p. 153). These condi

tions forced them to begin on the lowest rungs of the economic ladder, 

and fostered certain attitudes for which the Mexican-American is 

often criticized. 

Position in American society 

The social visibility of the Mexican-American group, 

though not as marked as in the case of the Negroes, is of a sufficient 
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degree to set them apart in the general thinking as a racial group, and 

to cause them to become victims of the pollution ideology ( Walter, 

1952 ). Although lighter skin color does place the Mexican-Americans 

above the Negroes socially, they are nevertheless recipients of general

ized attitudes expressed toward those of other ethnic, national or 

economic backgrounds (Tuck, 1946; Madsen, 1963). 

The feelings of antagonism between the Anglos and the 

Mexican-Americans are evident from the characteristics attributed 

to them by the Anglos and vice versa. Qualities, such as "a volatile 

temperament, lack of initiative, unwillingness to make decisions, lax 

morals, male abuse of women, laziness, alcoholism, and fanatical 

devotion to one's kin11 (Officer, 1964, p. 175) are associated with the 

Mexican stereotype. The unfavorable characterization of the Anglos 

presents them as "avaricious, overbearing, rude, female-dominated, 

unkind to their relatives ( especially elderly ones ), overly concerned 

with efficiency, and inclined to look down on other ethnic groups" 

(Officer, 1964, p. 176). 

The Mexican-Americans are aware of their subordinate 

status and of the Anglo hostilities toward them which frequently find 

expression in discriminatory practices, limited opportunities and 

economic deprivation. Experience of inferior status brings into focus 

for the Mexican-American the question of his worth and hi* potential

ities. It is a vicious circle for "the effects of discrimination reinforce 

the stereotype, while belief in the latter reinforces the practice of 



discrimination (Simmons, 1952', p. 44). . . )• 

The economic dominance of the Anglo, his air of super

iority, intolerance of Mexican-American ways and the pressures for 

conformity exercised by the majority to which he belongs, are re

sented by the Mexican-Americans ( Madsen, 1963). In support of 

this attitude, Madsen cites the comments of a high school teacher: 

The Anglo-American sees himself as the most 
important being that ever lived in our universe. To 
him the rest of humanity is somewhat backward. He 
believes his ways are better, his standard of living 
is better, and his ethical code is better although it 
is of minor importance. In fact, he believes that 
his whole way of life is the best in the world. He is 
appalled to find people on the face of the earth who 
are unable or unwilling to admit that the American 
way of life is the only way (p. 12 ). 

The intensity with which the resentment and frustration is felt and the 

role it plays in the adjustive patterns varies considerably. 

In recent years the overt relationship between the 

Mexican-Americans and Anglos has shown improvement ( Madsen, 

1963; Officer, 1964). These authors observe that discrimination is 

becoming less severe and that there is greater participation by the 

Mexican-Americans in the larger community; they serve on juries, 

enjoy voting privileges and experience residential mobility. The 

Mexican-American attributes this to his own efforts (Madsen, 1963), 

but some think this could be an extension of the current trend towards 

cultural relativism and greater understanding and appreciation of 
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Mexican culture in the United States (Robinson, 1963 ). 

Despite instances of growing tolerance and intermingling 

between the two ethnic groups, mistrust, misunderstanding and hostil

ity persists. 

Characteristics as a group 

As a group, the Mexican-American identifies strongly 

with his Mexican heritage; he is proud of it and is therefore reluctant 

to abandon it. To attain greater social acceptance, other immigrant 

groups have been known to change their names and disclaim their 

backgrounds, but this practice is rare among the Mexican-Americans 

( Tuck, 1946). One Mexican-American expressed pride in his heritage 

thus: 

"We're not like the Negroes. They want to be white 
men because they have no history to be proud of. My 
ancestors came from one of the most civilized nations 
in the world. I'm not going to forget what they taught 
me. I'm proud of being an American . . . Now they're 
offering us equality. That's fine. I want to be equal 
before the law and have a chance to make money if I 
choose. But the Anglos are denying me the right to be 
myself. They want me to be like them. I want the 
chance to be a Mexican-American and to be proud of 
that Mexican bit. The Anglos offer us equality but what
ever happened to freedom? ( Mads en, 1963, p. 14). 

Culturally, the Mexican-Americans and the Anglo-

Americans are somewhat removed from each other. The two cultures 

are derived from different streams and as such provide little assis--

tancein understanding each other's cultures. An obvious difference 



72 

between the two is that of language. Other concepts, of self, of time, 

long range planning, and attitudes toward such institutions as the 

family and the school, held by the Mexican-Americans run counter to 

those held by the Anglo-Americans. 

Some common themes or dominant values of the Mexican-

Americans, gathered from the writings of Beals ( 1957 ), Hewes ( 1954), 

and Lewis { 1959 ) and presented by Officer ( 1964) are loyalty to the 

family, importance of caste, class and race as determinants of status 

and character, La Raza (culture of the group), respect and admiration 

of old ways, consideration of manual labor as degrading and importance 

of religion. 

Simmons ( 1952 ) lists certain components of the basic 

personality type for the Mexican-American. Some of these are sub-

missiveness, sensitivity to insult, over-dependence on fate and empha

sis on the present. These have important implications for adjusting 

to the Anglo society. 

The Mexican-American submissiveness, and its 
dimensions of fatalism and resignation which minimize 
the potential utilization of one's manipulative powers, 
sets severe limitations to the development of an optimistic 
cult of success and of a belief in self-improvement and 
general progress to be realized by hard work, saving 
for the future, and initiative, as in the Anglo-American 
case (Simmons, 1952, p. 248). 

The personality characteristics of the Mexican-

American, his values and orientations, and pride in his Mexican 



heritage, often tend to make it difficvilt for him to participate in and 

understand the individualistic, economically advanced and less insti

tutionalized atmosphere of the United States. 

Acculturation of the Mexican-American 

In the eyes of the Anglo-American majority, the 

Mexican-Americans, unlike the Negroes, are not considered unassim-

ilable. Efforts are made to Americanize them, inter-marriage with 

them meets with less disapproval than with the Negroes, and the caste 

division is comparatively less against them ( Walter, 1952; Rose, 

1957 ). Other hyphenated groups, such as the Irish-Americans have 

been assimilated, along with their festivals, but the Mexican-

American, in spite of the above efforts, still remains largely unas-

similated (Madsen, 1963). Reliance on a foreign language --

Spanish -- may have slowed the process of assimilation, but the pri

mary impeding factor is considered to be the Mexican-American 

attitude toward assimilation. "Assimilation! I am tired of that word 

. . . Fusion is what we want -- the best of both ways" ( Tuck, 1946, 

p. 134). They cherish their Mexican heritage as too precious to be 

abandoned* Conformity to the principles of La Raza, however, is not 

uniform; it depends on such factors as class pressures, exposure to 

the Anglo influences and length of residence in the United States. 

There is little doubt today that Mexican-Americans are 

undergoing acculturation. Madsen ( 1963) sees this process atthree 
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levels. Though Madsen's observations (pp. 1-3) are based on the 

study of the Mexican-Americans in Texas, they do have general appli

cation for Mexican-Americans in the Southwest. 

On the first level are those Mexican-Americans who are 

strongly influenced by United States technology and economic factors 

but still cling to the core Mexican values. The second level of 

acculturation includes those who are engaged in a value conflict re

sulting from experience in two cultures. This level also includes 

those Mexican-Americans who are consciously attempting & transfer 

from their folk culture into the culture of the dominant American 

society. Included in the third level is another group of Mexican-

Americans which has lost identity with the rural folk cvilture, moved 

out of the ethnic enclaves and achieved status in the English-speaking 

world. 

These acculturative levels are merely conceptual con

structs, for it is difficult to classify the Mexican-Americans neatly 

into one category or the other. 

The three acculturative levels are further corre
lated with the class structure. In general, Mexican-
American folk society consists of lower-class, manual 
laborers. Acculturation is most actively pursued by 
the middle class. Here, value conflicts are most 
keenly felt and solutions are sought through American
ization (Madsen, 1963, p. 3). 

Acculturation has gone the £afcthe*t in th« Mexican-American upper 

class. 
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An index of acculturation is often sought in the degree to 

which and the rate at which a minority group takes on the material and 

non-material aspects of the dominant culture. Mexican-Americans 

have taken on rather readily the material aspects, but the non-

material aspects are slow to be acquired ( Tuck, 1946; Burma, 1954). 

The above statements are generalizations regarding the 

adjustment and acculturation of the Mexican-Americans into the Anglo-

American society. Varying patterns can be observed for the rural 

and urban setting and for the different generations. In the urban 

setting, where there is greater pressure to attain adequate education 

and the children are under the direct and powerful influence of the 

chief acculturating agency -- the public schools -- acculturation is 

more rapid (Burma, 1954). Factors such as cultural conflict, poverty 

and the low socio-economic class membership tend to act as impedi

ments to the acculturation of the Mexican-American. 

Implications for the Mexican-American adolescent 

The circumstances under which most of the Mexican 

immigrants entered the United States, their present position in Ameri

can society, and the basic characteristics of the group and the values 

cherished by it, provide some background for understanding the 

problems of this minority group. Many of their problems, particularly 



those arising out of poverty and lower socio-economic class member

ship, are similar to those experienced by the Negroes. 

Although the Anglo society appears to have a higher 

regard for the Mexican-Americans than for some of the other minor

ity groups, it continues to discriminate against them. The discrimi

natory practices follow the usual pattern, resulting in limited job 

opportunities, segregated housing and some forms of social dis

crimination (Burma, 1954). Some of the reactions and problems 

observed for the Negro adolescents from being objects of discrimina

tion are true for the Mexican-American youth; they manifest frustra

tion, aggression, withdrawal and discontentment. The impact of 

segregation is sharply and realistically felt by the Mexican-American 

in his vocational aspirations and goals. Chilcott ( 1966) notes that the 

descriptions by Mexican-American parents of discriminatory practices 

against them in the vocational world often have a far stronger influ

ence upon their sons and daughters than do the idealistic urgings of 

the teachers and counselors. 

It is the fact of cultural conflict that tends to have serious 

implications for the Mexican-American adolescents. Such American 

ideals as initiative and independence which run counter to the Mexican-

American values of submissiveness and dependence present especially 

acute problems £tir second and third generation Mexican-Americans 



who are usually "marginal persons, lost between the old Mexican 

world which they do not accept and the new American world which does 

not accept them" (Burma, 1954, p. 117). This creates identity 

problems for these youth who are faced with the dilemma of finding a 

place for themselves. Eager to belong somewhere "They seek to 

compensate, through gang unity, for the security and stability which 

otherwise often is lacking in their lives" (Burma, 1954, p. 118). 

This instability and insecurity adds to the feeling of loneliness and of 

not being understood, which are recognized as adolescent problems. 

The American public schools which epitomize in their 

teaching the middle class Anglo standards and expectations present a 

hostile and bewildering environment to the Mexican-American 

students, particularly from lower class families ( Madsen, 1963). 

Chilcott ( 1966) lists a few of the baffling problems encountered by 

these students in school. Being accustomed to the authoritarian family 

atmosphere, the democratic classroom and the permissive teacher 

present some problems. The objective and impersonal attitude of 

the Anglo teachers is often interpreted as manifesting prejudice. 

A victim of material deprivation the Mexican-American is often 

frustrated with such Anglo standards as health and preventive medicine. 

The concepts and values espoused by the teacher frequently run con

trary to the teachings of parents at home. Madsen ( 1963) comments 
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that being urged to recite in class and compete with fellow students 

are some practices that the Mexican-American students find uncom

fortable. 

The generational conflict between parents and children, 

recognized as a universal phenomenon, is particularly accentuated 

for the second generation Mexican-American child. In this respect, 

writes Young, "No other racial group in the United States has similar 

domestic life problems to solve" (1931, p. 311 ). 

The Mexican parents, especially Mexican mothers, 

frown upon the excessive freedom permitted to children in this country. 

The Mexican-American children, eager to enjoy this freedom, some

times alienate- themselves from their parents (Burma, 1954). This 

cleavage, creating disharmony and chaos at home and alienating the 

children from their parents and elders on the one hand, on the other 

hand does not assure their full acceptance in the Anglo fold. The net 

result of this for many Mexican-American youth is a large number 

of personality problems and a common lack of adult models to emu

late. 

Penn ( 1963) comments on another factor responsible for 

conflict between the senior and junior members of the same household. 

The knowledge of English, acquired at school, places the Mexican-

American child in the role of translator and interpreter and in a 
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position of superiority over his parents. Under these circumstances 

he may fail to act as a loyal Mexican bowing to parental authority. 

Humphrey ( 1945 ), who has done considerable research on the prob

lems of Mexican-Americans, states this conflict thus: 

The child of the immigrant comes to have duties 
and obligations ( consequent to participation in both 
American and Mexican cultures ) of a sort which 
function to alter his own conception of self and that 
ascribed to him by the parental generation. .. The 
educational and linguistic dominance of children over 
their parents also sanctions different conceptions of 
freedom and responsibility for both children and 
parents all of which gives rise to conflict and 
accommodation of roles ( p. 69 ). 

The above statements do have validity, but at the same 

time it is admitted that the indirect role of learning the English lant-

guage, and increasing the means of communication, have altered the 

status of the Mexican-American on the continuum of acculturation, 

and to some extent have facilitated his adjustment to the Anglo society. 

The public school is beginning to gain respect and assume a place of 

leadership. It is being recognized as a socializing force, and the 

dissemination of knowledge (especially English and grounding in the 

fundamental skills ) by the school is considered as valuable in solving 

problems of adjustment ( Riggins, 1946). 

In the case of the Mexican-American there are even 

fewer studies than for the Negroes dealing with the specific problems 
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of adolescents. To a certain degree their problems are common. 

Both groups experience discrimination, deprivation, and consequently 

frustration; both suffer under poverty and lower socio-economic status, 

but there are some differences. In the case of the Negro the problems 

and difficulties of adjustment to the American culture arise not from 

a conflict of opposing cultures, but from limited opportunities to 

participate in the American culture, from the tremendous impact of 

racial discrimination, and from the lack of an indigenous culture. 

Like the Negroes, the adjustment problems of the Mexican-Americans, 

in part, spring from their treatment as a racial group, but unlike 

them, their problems are primarily the outcome of fundamental differ

ences between the two cultures. 

The above factors place the adolescents from these two 

minority groups in slightly different categories. A New York psycholo

gist holds the view that "the Negro kid who drops out of school is 

probably doing so to protect himself from a system designed to throw 

him on the dungheap of our society" ( Time, January 29, 1965, p. 57B). 

The reasons for a Mexican-American child dropping out of a school, 

perhaps, might be of a cultural nature, namely, difference in language 

and values. Zintz ( 1963 ) writes in support of this, 

The child who enters the public school from a 
minority ethnic background, where another lan- -
gu&ge has been predominately used faces problems 
undreamed of by the child who is merely making 
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the transition from pre>-school experiences in English 
language to a specialized segment of his society that 
uses the same language and emphasizes, at least for 
the middle class child, the same set of values (p. 15). 

The problems alluded to for the two ethnic groups under 

consideration here are many and varied in nature. They include the 

problems experienced by adolescents in general, the specific prob

lems caused by differing ethnic backgrounds, the general problems 

of lower socio-economic status, and problems resulting from 

minority status. 

Children born in families of minority status are 

generally destined to receive differential treatment. In the field of 

education, Ulibari ( 1959, p. 14) lists the following as problem areas 

for the minorities: curriculum, motivational patterns, educational 

attainment levels and achievement, intergroup relations, teachers' 

attitudes toward lower class and ethnic minority children, personality 

maladjustment, and cultural differences. 

The investigation of the influences of the conditions 

discussed above on the personal-social problems of the Mexican-

American students, as revealed in their responses to the Mooney 

Problem Check List, will constitute one aspect of this study. 
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Summary 

The studies pertinent to the role of the cultural setting in 

determining one's behavior were reviewed in section one of this 

chapter. It was pointed out that the extent of this influence is not 

without qualifications. The unique personality of each individual, for 

instance, is a vital factor in the relationship between culture and 

behavior. 

In the second section of this chapter the chief concern was to 

review those studies dealing with the problems of adolescents as 

expressed by themselves. The problem areas identified by the 

respective authors covered much common ground. Variations could, 

of course, be expected in the degree of emphasis given these prob

lem areas by the students. 

The focus in the final section of the review of the literature 

centered on a brief discussion of the dominant-minority situation and 

subsequent conditions experienced by the Negroes and the Mexican-

Americans. An attempt was made to seek out differences in attitudes 

and problems between the two minority groups and their Anglo-

American peers, resulting from these conditions. 



Chapter III 

Methodology 

The study was designed to investigate the personal-social 

problems ( as checked on the Mooney Problem Check List) of the high 

school students coming from different ethnic backgrounds. It was also 

intended to provide information regarding problem areas where ethni

city would be an important concern, and where the general problems of 

adolescence would supersede the ethnic differences. This chapter 

describes the locale of the study, the subjects, the instrument, and 

the procedure used for the collection and analysis of the data. 

Locale of the study 

Pueblo High School, because of the representative character of 

its school population, was chosen for conducting the study. Approxi

mately 50 per cent of the student body is Anglo-American, and another 

45 per cent is Mexican-American. Of the remaining 5 per cent, 

4 pe~r cent or so are Negroes, and the other 1 per cent includes 

American Indians and Orientals. 

Pueblo High School, located at the southwestern edge of the 

city of Tucson, about three miles from the downtown district, 

occupies an area of forty acres. The school, designed for 1, 200 

8 3  
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students when it opened in 1956, has a current enrollment of more 

than 2,400. To cope with this increase in enrollment there has been 

a progressive expansion of the physical plant and the facilities. Ex

tended school day and experimentation with large group teaching have 

been introduced to meet the growing needs of the students. The 

number of faculty members has tripled since the opening of the school 

and at present there are 126 members on the faculty. 

Some outstanding features of this institution are: a little 

theatre in the round; a library well stocked with tapes, films and 

records, used as an educational material center by the students, 

teachers and the community; a language lab, and an excellent guidance 

and counseling program. The school acted as a pilot school for the 

UICSM project (University of Illinois Committee on School Mathe

matics ). The efforts of the students and teachers have culminated in 

the preparation of many materials which have been adopted for use in 

the school district. These are in the field of mathematics, science 

and social studies. 

The Pueblo High School Distinct area encompasses a popula

tion of 38, 250 persons, which is approximately 11.5 per cent of the 

total Tucson urban household population. A survey conducted by the 

local DECA chapter ( Distributive Education Club of America) in 

February 1965 interviewed 750 heads of households in this area. 
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This investigation showed that there were 4. 58 members in each 

family, 20. 1 per cent of the heads of households were unemployed, and 

nearly 26.7 per cent of those contacted earned an annual income of 

$3000 or under. At least 13.7 per cent did not finish elementary school, 

76 per cent attended the eighth grade, 27 per cent of those going to 

high school dropped out and only 34 per cent attended the twelfth grade 

or beyond. 

The general findings of this survey indicate that the families in 

this area exceed in size the Pima County or the national average, the 

income level and educational level are lower, and the rate of unemploy

ment is higher. The result of this is that nearly a fourth of the resi

dents live in poverty with a low standard of living ( DECA Project, 

1965). 

The Pueblo High School Drop Out Report ( 1963 ) sheds some 

light on the educational achievement of the parents of dropouts. There 

were 169 or 29 per cent dropouts during the four years of the class of 

I960. Their ethnic grouping was as follows: 

Total Per Cent of 
Ethnic Group Original Size Dropouts Dropouts 

Anglo-American 291 71 24.4 
Mexican-American 262 88 33.6 
Negroes 23 8 34.8 
Indians and Orientals 6 2 33.3 
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Of the 287 parents of these students, 7 per cent had no formal 

education, 8 per cent had been in school through grades one to three, 

21 per cent through grades four to six, 31 per cent through grades 

seven to nine, and 14 per cent through grades ten to twelve. Only 

19 per cent had obtained high school diplomas. Thus 58'per cent had 

no high school education, and 81 per cent did not graduate from high 

school. 

The figures quoted, and the findings listed in the above studies, 

plus conferences with the principal, teachers, and counselors led to 

the assumption that a large number of the students are from the lower 

and upper-lower groups and can be expected to have cultural handicaps. 

The Mexican-American students, in addition, may have a language 

handicap as well. 

In cognizance of the fact that many students suffer cultural and 

language handicaps, and that a sizeable group drops out of school, the 

school has adopted for its objectives the following concerns: to pro

vide enriching experiences for the students and to increase the holding 

power of the school. 

To cope with these challenging goals, the faculty members are 

carefully selected. An adequate background in the social sciences, 

and an interest in and working experience with ethnic groups are 

important selection criteria. The school maintains a close 
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relationship with agencies such as the city employment office, and 

enlists the services of experts in special areas. There are two read

ing specialists working with the reading classes. A counselor from 

the Division of Vocational Rehabilitation spends half a day per week 

working with youngsters in the Special Education classes, who have 

an IQ of 80 or below on the Wechsler Bellevue Intelligence Scale. 

Great stress is placed on providing differentiated study materi

als and programs for students with different interests and abilities. 

This has been accomplished successfully by instituting such courses 

as special classes for native speakers of Spanish, a basic core pro

gram in English, a consumer mathematics program for terminal 

students, and a general science course including lab work for the non-

science group. 

Subjects 

At the time the study was conducted, the population distribution 

at Pueblo High School for grades nine through twelve was as follows: 

Anglo-Americans 1202 

Mexican-Americans 1083 

Negroes 96 

Orientals and American Indians 24 

Total 2405 

The American Indian and the Oriental students because of their 

small numbers were considered an inadequate sample and, therefore, 



were excluded from the scope of the study. Of the remaining students, 

an approximate 10 per cent sample was taken. The 10 >. per cent 

(240 students ) included an equal number ( 80 students ) from the three 

major ethnic groups, the Anglo-Americans, Mexican-Americans and 

Negroes. Inspection of the daily attendance record of the smallest 

group in the sample, namely, the Negroes, over a period of one week 

indicated that the number of Negro students present fluctuated between 

84 and 89. In view of this fluctuation the number 80 was considered 

the most suitable. The selection of the Mexican-American and Anglo-

American subjects was according to the principles of random samp

ling. It is admitted that the selection of subjects had some limitations. 

In the case of the Negroes, for example, the sample used included 

almost the entire Negro student population. In addition, the socio

economic background of the students and the degree of identity with 

their ethnic cultures were not precisely described. Ethnic affiliation 

alone was the basis of grouping. In the case of the Mexican-American 

students, surnames were used for identification. 

Instrument 

The Mooney Problem Check List [ High School Form' 1950 is 

not a test but a list of problems which often trouble students at the 

high school level. There is a wide coverage of areas with 330 prob

lems included. These problems are divided into eleven categories 



with an equal number of problems in each. These categories are: 

1. Health and Physical Development (HPD) 

2. Finances, Living Conditions, and Employment ( FLE) 

3. Social and Recreational Activities ( SRA) 

4. Social-Psychological Relations ( SPR ) 

5. Personal-Psychological Relations ( PPR ) 

6. Courtship, Sex, and Marriage ( CSM ) 

7. Home and Family (HF) 

8. Morals and Religion (MR) * 

9. Adjustment to School Work ( ASW ) 

10. The Future: Vocational and Educational ( FVE) 

11. Curriculum and Teaching Procedure (CTP) 

Specific criteria were used in the selection and phrasing of 

these items. The manual states that the items were to be: 

1. In the language of the students; 
2. Short enough for rapid reading; 
3. Self-sufficient as individual phrases; 
4. Common enough to be checked frequently in large groups 

of students, or serious enough to be important in an 
individual case; 

5. Graduated in seriousness from relatively minor diffi
culties to major concerns; 

6. Vague enough in 'touchy' spots to enable the student 
to check the item and still feel that he can hide his 
specific problems in later conferences if he chooses 
to do so; 

7. Centered within the students' own personal orienta
tion rather, than in general social orientation 
(Mooney and Gordon, 1950, pp. 11-12). 



The 1950 revision of the High School Form is based on the 

original 1941 data plus some other significant studies, such as the 

Illinois study of Lovelass, Cowan's study, Chun's study, and a Louisi

ana study by Jameson and Mooney. In all, the authors had data avail

able from 12, 522 students ( 5, 392 boys and 6, 590 girls ) in grades eight 

through twelve in 75 schools (Mooney and Gordon, 1950, p. 12 ). 

"Since the list is not designed to produce 'scores', and no normative 

or correlational data are supplied, it cannot be assessed with regards 

to the usual concepts of reliability and validity" ( Buros, 1953, p. 132 ). 

However, the list administered to a group of 116 college students on : 

two occasions reflected reasonable stability, and the correlation co

efficient on this, the manual reports, was found to be .93, Rank 

order correlation coefficients varying from . 90 to . 98 are reported 

from one to ten weeks after a first administration (Mooney and Gordon, 

1950, p. 9). 

The check lists, not built as tests, cannot provide a single 

meaningful index of validity. To evaluate certain aspects of the use

fulness of the check lists, the assumptions underlying their prepara

tion were studied and analyzed. The assumptions were that students 

would be responsive to the items, would accept the task with a con

structive attitude, and would find that the check lists had a reasonable 

coverage of the range of their personal problems. It was further 
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assumed that school administrators, teachers and counselors would 

find the results obtained from the check lists usable, and that the 

instrument would prove effective for research workers in various 

investigations ( Mooney and Gordon, 1950, p. 7 ). 

The digest of studies* dealing with these assumptions, reported 

in the manual,, indicates that these assumptions have been amply 

borne out. Students in general have stated that these check lists give 

an adequate picture of their problems. Without any deliberate pro

motional efforts the lists have been used all over the nation by edu

cators and administrators. As a research tool the efficacy of the 

check lists is demonstrated by ". . . the numerous theses and studies 

in which the Problem Check Lists have been among the principal re

search tools used for collecting data of sociological, psychological 

and educational import to school administrators, student counselors, 

psychologists, and others" (Mooney and Gordon, 1950, p. 9). 

Among other advantages claimed for the Mooney Problem Check 

Lists are the format of the check lists, the arrangement of items, 

ease of administration, and the simple procedure for summarizing 

the checked problems. 

Procedure for the collection of the data 

The collection of data was purposely postponed until late in the 

second semester. It was hoped that this would give the students, 



particularly the freshmen, an opportunity to get better acquainted with 

their school, subjects, teachers, the school activities in general, and 

perhaps acquire greater awareness of their problems. 

Due to limitations of time and inconvenience of scheduling it 

was not feasible to meet the entire sample of 240 students at one time 

and place. With the cooperation of the faculty and staff members of 

Pueblo High School, arrangements were made to meet the students in 

three groups, in large rooms with adequate seating facilities which 

enabled the students to work independently. It was considered advis

able not to segregate the groups according to their backgrounds at the 

time of the administration of the check list. The groups, therefore, 

were comprised of students from the three ethnic groups -- Anglo-

Americans, Negroes, and Mexican-Americans. 

Although the directions for marking the check list are on the 

cover page, the instructions were read aloud for convenience and 

further clarity. Each student was given a 1950 Revision High School 

Form of the Mooney Problem Check List, an answer sheet and a 

pencil. The students were requested to mark the number of the prob

lem on the answer sheet by underlining the number, and to avoid 

making any markings on the check list itself. Sincerity in responding 

to the problems was urged. As a precaution against inhibiting respon

ses, students were not required to write their names. The tester, , 
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however, did have knowledge of the students' ethnic identity as each 

student had been assigned a code number. 

The second step in marking the check list, which requires the 

student to go over the underlined items and draw another line above 

the numbers of the most troubling problems was eliminated. The con

cern of the study was with the nature and area of the problem rather 

than its intensity. 

There was constant supervision of the students to see that they 

worked independently without help or interference from each other. 

Most students had finished the checking in 45 minutes. A few took as 

much time as an hour. No attempt was made to rush the students 

into completing earlier. 

The answer sheets were hand scored and an area count for 

each of the eleven categories as well as the total number of problems 

for each student was obtained. The frequency with which each item 

was checked by the Mexican-Americans, the Anglo-Americans, and 

the Negroes was also tabulated. 

Procedure for the treatment of the data 

The raw data obtained in the form of frequency counts were 

totaled and tabulated for the eleven areas of the Mooney Problem Check 

List. To study the homogeneity or the divergence of these groups in 
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the eleven categories, the chi-square test was applied. 

The difference between the ethnic groups in terms of the prob

lems checked by each group was studied by the analysis of variance. 

Regardless of the significance of the F ratio, it was proposed to use 

the Duncan's New Multiple Range Test to determine any significant 

differences between the means for the three groups. Graphs were 

also prepared to get a clearer picture of the range of problems re

ported by students in each ethnic group. 

Finally, to compare the responses of the three ethnic groups 

for the 330 problems of the check list, and to determine the signifi

cant differences, the chi-square test was used. An ethnic profile 

was drawn for each of the three groups from the problems reported 

by at least 25 per cent of the students in a particular group. The 

rationale for this seeks sanction from the fact that if one out of four 

students experienced a problem, the school should be concerned about 

it. Awareness of the existence of such problems can provide invalu

able insight which can, in turn, be instrumental in better curricular 

and co-curricular planning. These steps were proposed to investigate 

the hypothesis that in some problem areas ethnic differences between 

the three groups would be evident. 

An attempt was also made to identify adolescent problems; 

that is, those problems which were experienced by the students 
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irrespective of their ethnic affiliation. To be categorized as an 

adolescent or shared problem, it was required that an item must be 

checked by a minimum of 25 per cent of the students uniformly in all 

of the three groups. This procedure was undertaken to analyze the 

information in relation to the second hypothesis, namely, that there 

would be certain problems where the generally recognized adoles

cent attitudes, beliefs and concerns would be manifested. 

Summary 

The data of this study on the personal-social problems of high 

school students coming from different ethnic backgrounds was obtained 

from a sample of 240 students by the use of the Mooney Problem 

Check List High School Form 1950. An equal number of students was 

selected from the three ethnic groups -- Anglo-Americans, Mexican-

Americans and Negroes. A fairly large number of these students 

were from the lower and upper-lower income groups. 

The analysis of variance and the chi-square test were used to 

analyze the data. Profiles were drawn up for each ethnic group and a 

list of problems shared by the three groups was prepared. The 

statistical results as well as the ethnic profiles are reported in 

Chapter IV. 



Chapter IV 

Analysis of the Data 

The study was undertaken to ascertain the personal-social 

problems, as marked on the Mooney Problem Check List, of high 

school students coming from different ethnic backgrounds, and to 

identify problems or problem areas which reveal ethnic differences as 

well as general adolescent problems. 

The data are presented under three major sections ( a) statis

tical analysis, (b) ethnic profiles, and ( c ) adolescent or shared 

problems. 

Statistical analysis 

To assess differences in the number of problems reported by 

the Mexican-American, Anglo-American, and Negro students for the 

eleven categories of the check list, an area frequency count was made. 

Table 1 presents the total number of problems checked, as well as 

the frequency count for each of the eleven areas by the three ethnic 

.-groups. 

In all, 16,443 problems were checked: the Mexican-Americans 

marked 5, 887 problems and ranked the highest; Anglo-Americans were 

second in order with 5, 382 problems, and the iiNegroes recorded the 

9 6  
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Table 1 

Total Number of Responses Made by Each of the Three Ethnic Groups 
Within the Eleven Categories of the Mooney Problem Check List 

Problem Areas 
Mexican- Anglo-
Americans Americana Negroes Toted 

Health and Physical 
Development 

Finance, Living 
Conditions and 
Employment 

Social and 
Recreational 

369 

625 

565 

Courtship and 
Marriage 463 

Social-Psychological 
Relations 574 

Personal-Psycho-
logical Relations 594 

Morals and Religion 469 

Home and Family 449 

Future: Vocational 
and Educational 659 

Adjustment to 
School Work 746 

Curriculum and 
Teaching Procedure 374 

Total 5887 

420 

548 

554 

440 

553 

524 

475 

441 

501 

567 

359 

5382 

387 

584 

445 

458 

459 

486 

484 

375 

490 

603 

403 

5174 

1176 

1757 

1564 

1361 

1586 

1604 

1428 

1265 

1650 

1916 

1136 

16443 
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lowest number of problems at 5, 174. With very few exceptions, this 

order of ranking is observed throughout the eleven areas. In areas 

where this ranking was changed, the change was not marked. An 

interesting observation is noted in the area of Adjustment to School 

Work. The Mexican-Americans and the Negroes recorded a larger 

number of problems than the Anglo-Americans, and the difference 

between the Mexican-Americans and the Anglo-Americans was fairly 

large. 

To see whether the differences observed in the number of prob

lems recorded by the three groups for each of the eleven areas of the 

check list were significant, the chi-square test was used. The chi-

square value for each area and the corresponding level of significance 

are given in Table 2. 

The chi-square value fell below the 0.05 significance level for 

the areas Health and Physical Development; Finances, Living Condi

tions and Employment; Courtship, Sex, and Marriage; Morals and 

Religion; and Curriculum and Teaching Procedure. This indicates 

either no difference between the groups or a difference not large enough 

to be evident in a sample of this size. The chi-square was found 

significant for problems related to Home and Family at the 0.05 level. 

For the remaining areas, namely. Social and Recreational Activities, 

Social-Psychological Relations, Personal-Psychological Relations, the 



Table 2 

Chi-Square Value for the Eleven Areas of the Mooney Problem Check List Based 

on the Frequencies Presented in Table 1 

Areas - HPD FLE SRA CSM. SPR PPR MR HF FVE ASW CTP 
chi-
square 
value 3.27 4.94 16.59** .0.59 13.93** 11.01** 0.21 7.60* 32.12** 27.74** 2.52 

•Significant at the 0.05 level 
••Significant at the 0.01 level 
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Future: Vocational and Educational, and Adjustment to School Work 

the chi-square was found significant at the 0.01 level. 

Difference between ethnic groups, based on the number of 

problems checked by the 240 students were studied by the analysis of 

variance. This is presented in Table 3. The F ratio obtained indi

cated no statistically significant difference between the three groups. 

Table 4 reports the mean number of problems checked by each 

of the three ethnic groups. The corresponding standard deviation for 

each group is also presented. The mean for the Mexican-Americans 

was the highest, that for the Negroes the lowest with the Anglo-

Americans in between. 

Table 3 

Analysis of Variance of Problem Scores for 240 Students 
in Three Ethnic Groups of Equal Size 

Source of Degrees of Sum of Mean 
Variation Freedom Squares Squares F 

Group 2 3, 361. 10 1680.5500 1. 348 
Residual 237 295,404.90 1246.4341 

Total 239 298, 766.00 
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Table 4 

Means and Standard Deviations for the Number of Problems 
Checked by Each Ethnic Group 

Mexican- Anglo-
Ame ricans Americans Negroes 

Means 73. 588 67.275 64.675 
Standard Deviations 33.013 37.704 31.944 

The difference between the paired means (Mexican-Americans 

and Anglo-Americans, Anglo-Americans and Negroes, Mexican-

Americans and Negroes ) was tested by the Duncan's New Multiple 

Range Test. The use of this test is permitted regardless of the signi

ficance of F ( Steel and Torrie, I960). None of the differences were 

significant. 

To get a clearer picture of the range of problems for the 

individual students with each ethnic group, three separate graphs were 

prepared (See figure 1 ). A cursory examination revealed no marked 

variations in the general pattern of the distributions, and the groups 

appeared fairly homogeneous, as was expected. All the distributions 

were skewed in the same direction. The range of the problems checked 

extended from 5 to 224, with just three cases recording problems 

above the 151 to 160 interval, one in each group. Approximately 98 per 

cent of the students recorded less than 50 per cent of the problems on 

the check list. 



MEXICAN-AMERICAN 

5 45 145 95 195 225 

PROBLEMS 

ANGLO —AMERICAN 

5 45 95 145 195 225 

PROBLEMS 

NEGRO 

145 5 45 95 195 225 

PROBLEMS 

FIGURE I  

FREOUENCY DISTRIBUTION OF PROBLEMS FOR THREE 

ETHNIC GROUPS 
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An analysis was made of the responses to the 330 problems to 

see if there were any significant differences between the ethnic groups 

for any problem. For this purpose the chi-square test was used. Out 

of a total of 330 problems only 18 indicated that the groups were signi

ficantly different. These 18 problems, along with the frequency count 

and the chi-square values obtained, are listed in Table 5. 

In Table 5 the differences for the three groups can be deter

mined by inspection. In most cases, it appears that the Mexican-

Americans have contributed to the difference; the difference for prob

lems 2 and 11 is contributed to by the Negroes, and 1 and 3 by the 

Anglo-Americans. 

A few comments about the relationships observed Beem perti

nent. Problems involving a feeling of being afraid and insecure, such 

as 4, 12, 15 and 16, elicited a fairly high response from the Mexican-

Americans. Though being unsure of their social etiquette, the 

Mexican-American students surprisingly did not report a high frequency 

for the problem of "being ill at ease at social affairs". 

Likeness is observed between the Mexican-Americans and the 

Anglo-Americans in response to problems 7, 8, and 9. Both groups 

manifested concern over having too little social life; both worried 

about the impressions they created on others, and shared the desire 

for popularity. 
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Table 5 

Problems Showing Significant Differences for the Three Ethnic Groups 

— 

Mexican- Anglo- Square 
Problems Americans Americans Negroes Value 

1. Nose or sinus 
trouble 4 16 9 6.28* 

2. Getting low pay 
for my work 6 8 19 7.52* 

3. Being ill at ease 
at social affairs 9 18 5 7.01* 

4. Being unsure of 
my social 
etiquette 33 18 15 7.49* 

5. Nothing interesting 
to do in my spare 
time 27 9 18 8.04* 

6. Nothing interesting 
to do in vacation 21 8 24 7. 14* 

7. Too little social 
life 24 27 11 6.10* 

8. Worrying how I im
press people 35 36 17 6.98* 

9. Wanting to be mo r e 
popular 37 38 19 6. 53* 

10. Having bad luck 24 7 17 8.05* 

11. Affected by racial or 
religious prejudices 7 4 26 20.93** 
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Table 5--Continued 

Problems 

Chi-
Mexican- Anglo- Square 
Americans Americans Negroes Value 

12. Afraid of unem
ployment after 
graduation 28 10 11 11.15** 

13. Not knowing what 
I really want 38 2 1  21 6.40* 

14. Vocabulary too 
limited 22 29 12 6.13* 

15. Afraid to speak 
up in class 
discussions 42 16 24 11.93** 

16. Afraid of failing 
in school work 39 12 19 15.52** 

17. Too little free
dom in class 14 6.34* 

18. School is too 
strict 13 11.78** 

•Significant at the 0.05 level 
••Significant at the 0.01 level 
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The comparatively high response by the Negroes to problems 

2 and 11 provided some indication of their awareness of being dis

criminated against, but interestingly enough they did not share the 

feeling of being afraid, so predominant in the response of the Mexican-

Americans. The Negroes reported low pay for their work but did not 

express a fear of unemployment after graduation. Further, the 

Negroes did not have the concern of the Anglo-American and Mexican-

American students about social life and popularity. 

On items 5, 6, and 10, all of which to some extent denoted an 

unfortunate position, deprivation of opportunity, and lack of enjoy

ment, the two minority groups came close to agreement. 

In comparison with the other two groups, the Negroes reported 

a high frequency for problems 17 and 18, both dealing with school. 

Even these high frequencies fell under 15 per cent and therefore their 

treatment as problems is hardly justified. 

In summary, the data indicated no significant difference be

tween the three groups for the total number of problems checked. As 

regards the number of problems checked in each of the eleven areas 

of the Mooney Problem Check List, differences were observed in six 

out of eleven areas. Analysis of the responses of the three groups to 

each of the 330 problems on the check list showed significant.differ

ences for 18 problerhs. 



107 

Ethnic profiles 

To explore further the problems of the three ethnic groups, all 

problems checked by 25 per cent or more of the students from each 

ethnic group -- that is to say, by at least one out of four students --

were extracted from the list of 330 problems. These problems were 

then reorganized into major concerns. These major concerns were: 

1. Personality and Self Concept 

2. Home and Family 

3. Financial 

4. Vocational and Future 

5. School and Study 

6. Sex and Marriage 

7. Religion and Morals 

8. Health and Growth 

These concerns, presented in a compartmentalized way for 

the convenience of discussion, are undoubtedly interrelated. The 

problems in one category are often caused by, or related to circum

stances in another area. The individual's concept of himself, for 

example, determined partly by the environmental units with which he 

interacts, may determine not only the attitudes with which he meets 

life, but also the nature and intensity of the problems he encounters 

therein. 
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It is from the above eight categories of problems that the ethnic 

profiles will be derived. The listing of problems under each concern 

will be followed by comments. At the end, an attempt will be made to 

point out the salient features and provide possible explanations for the 

occurrence of these problems from evidence in the literature. 

Profile of the Mexican-Americans 

There were 127 problems that were reportedly experienced 

by 25 per cent of the Mexican-American students. Of these, 44 prob

lems appeared to relate to personality and self concept. These are 

presented below. 

Personality and Self Concept 

Being timid or shy 
Being nervous 
Being lazy 
Feelings too easily hurt 
Getting embarrassed too easily 
Too easily moved to tears 
Not taking some things seri

ously enough 
Taking some things too seri

ously 
Trouble making up my mind 

about things 
Worrying 
Daydreaming 
Forgetting things 
Losing my temper 
Getting into arguments 
Sometimes lying without 

meaning to 
Sometimes not being as honest 

as I should be 

Having feeling of extreme loneli
ness 

Lacking self-confidence 
Physically unattractive 
Poor memory 
Not smart enough 
Being talked about 
Being disliked by someone 
Being left out of things 
Having bad luck 
Unhappy too much of the time 
Too little chance to do what I 

want to do 
Too little social life 
Too many personal problems 
Sometimes wishing Pdr faever 

been born 
Unsure of my social etiquette 
Trouble keeping a conversation 

going 
Worrying how I impress people 
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Having a bad habit Lacking leadership ability 
Finding it hard to talk about Want to be more popular 

my troubles Wanting to improve my appear-
Can't forget some mistakes ance 

I've made Wanting to improve myself 
Not enjoying things others culturally 

enjoy Wanting & more pleasing per-
Not using my leisure time well sonality 
Afraid of making mistakes 

An overview of the variety of problems listed under Personal

ity and Self Concept by the Mexican-Americans brings before the mind 

the picture of a person possessing a low self concept. If an overtone 

or a pattern is to be discerned, it is that of an expression of inferior

ity, discontent and unhappiness. 

On problems related to physical attributes of personality, the 

Mexican-American student rated himself as unattractive and "not 

smart enough". This negative self concept leads him to perceive him

self as one who is nervous, lazy, timid, irresponsible, lacking in the 

ability to make decisions, and incapable of shouldering responsibility. 

The poor self concept of the Mexican-American regarding his 

appearance, personal habits and characteristics is somewhat pro

jected in his dealings with others. This is evident in responses indi

cating fear of being watched, disliked, and ignored by others. 

The deprivation of opportunities to do as one wishes and to 

enjoy a fuller social life is expressed in such problems as "not en

joying things others enjoy", "too little chance to do what I want to". 
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and "too little social life". Such responses as being unlucky, "un

happy too much of the time", and "sometimes wishing I'd never been 

born" denote a feeling of despair and loneliness. Despite the negative 

concept of self and of circumstances, there appears to be a desire on 

his part for the improvement of his social status. 

Home and Family 

Wanting to live in a different 
neighborhood 

Parents working too hard 
Wanting more freedom at home 
Not having a room of my own 
Worried about a member of the 

family 
Parents not trusting me 
Talking back to parents 
Not telling parents everything 
Nothing interesting to do in my 

spare time 
Too little chance to get out and 

enjoy nature 

Parents old-fashioned in their 
ideas 

Family quarrels 
Having no place to entertain 

friends 
Having no suitable place to study 

at home 
Parents are not understanding 
Not having any fun with mother and 

dad 
Unable to discuss certain prob

lems at home 
Nothing interesting to do in 

vacation 

In the realm of Home and Family, the picture portrayed by the 

Mexican-Americans was not congenial. The atmosphere was reported 

to be constricted, there was a lack of suitable accommodation for 

studying and for entertaining friends, and the desire for financial in

dependence for catering to one's personal needs was also observed. 

Financial 

Having less money than my 
friends have 

Too few nice clothes 
Too little money for recreation 
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Needing to learn how to save 
money-

Having to ask parents for money-
Family worried about money-
Needing to find a part-time job 

now 
Wanting to earn some of my 

money 

Not knowing how to spend my 
money wisely 

Having no regular allowance 
(income ) 

Needing a job during vacations 
Needing money for education 

after high school 
Wanting to buy more of my own 

things 

The strain of deprivation is recorded here, especially in re

lation to material possessions. The need for earning money and . 

thriftiness are paramount concerns. The desire for financial inde

pendence for catering to one's personal needs is also observed. 

Vocational and Future 

Getting needed training for a 
vocation 

Choosing best subjects to take 
next term 

Choosing best subjects for a 
job 

Don't know how to look for a job 
Not knowing what I really want 
Doubting I can get a job in my 

cho»«n vocatiori. 
Afraid of unemployment after 

graduation 
Needing to know my vocational 

abilities 
Needing to decide on an occu

pation 

Wanting to learn a trade 
Deciding whether or not to go to 

college 
Needing to plan ahead for the 

future 
Afraid I'll never be able to go 

to college 
Doubting ability to handle a good 

job 
Wanting advice on what to do 

after high school 
Needing to know more about 

occupations 

What jobs to seek, and how to find them, whether to go to 
Z .. . } • .  -• • 
college or not, were some crucial problems in this area. In general 



112 

a need was expressed for guidance, advice, and information. Prepare 

tion for a job in terms of courses and necessary training also appeared 

to be problems. The feeling of being afraid, fear of making mistakes, 

and an underestimation of one's ability, alluded to earlier among 

personality problems^ were evident in concerns about employment after 

graduation and the ability to secure and maintain a job. 

These fears and insecurities are, perhaps, an outcome of the 

poor self concept the Mexican-American student appears to have. 

School and Study 

Don't know how to study effectively 
Not getting studies done on 

time 
Unable to express myself well 

in words 
Trouble with oral reports 
Trouble in outlining or note taking 
Trouble with mathematics 
Can't keep my mind on studies 
So often feel restless in class 
Worrying about grades 
Getting low grades 
In too few school activities 
Lunch hour too short 

Not spending enough time on studies 
Too much time required in some 

subjects 
Vocabulary too limited 
Weak in spelling or grammar 
Trouble in organizing papers and 

reports 
Afraid to speak up in class discuss

ions 
Not interested in some subjects 
Classes too dull 
Worrying about examinations 
Afraid of failure in schoolwork 
Not enough school spirit 
Poor assemblies 

The Mexican-American students expressed a fairly large 

number of problems in this area; some of these related to study habits, 

particularly the budgeting of time, and others referred to study skills. 

Language difficulties, manifested in trouble with oral reports, . 
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spelling, grammar, and organization of papers and reports, seemed 

a major problem. Problems related to motivation, such as dull 

classes and disinterest in some subjects^ were also reported. There 

appeared to be concern about examinations and grades. The feeling 

of fear was evident in such problems as fear of failing in schoolwork 

and afraid to participate in class discussions. Concern was ex

pressed about limited participation in school activities. This, per

haps, is tied up with the desire for improvement of one's social 

standing and the need for recognition. 

Sex and Marriage 

Having dates Not knowing how to entertain on 
Deciding whether to go steady date 
Wondering if I'll ever get Wondering if I'll find a suitable 

married mate 

Specific problems relating to "sex" and "love" generally 

recorded by high school students were missing from the list; however, 

the two basic concerns about dating and marriage were clearly indi

cated. 

Religion and Morals 

Not going to church often enough Confused on some of my religious 
Wanting to feel close to God beliefs 

Wondering what happens to people 
when they die 
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Confusion about religious beliefs, desire to feel close to God, 

and a feeling of wonderment about after-life were the only concerns 

listed. 

Health and Growth 

Being underweight Weak eyes 
Not getting enough sleep 

An unusually small number of problems was recorded in this 

area -- only three. These pertained to "being underweight", "weak 

eyes", and lack of sleep. 

The eight categories of problems listed and commented upon 

briefly encompassed 127 problems. It is rather difficult to account 

for the existence of each one of these. Some general trends, however, 

have come to light, and the salient features of the Mexican-American 

profile, as inferred from these problems, can now be presented. 

The Mexican-American has a low estimate of himself. This is 

extended to the assessment of his personal appearance, personality, 

and general estimation of ability. The insecurity generated from such 

a concept would seem to cause him to express some degree of frus--

trfttionanda pervading fear of failure. What possibly are the contri

butory factors for the low self concept? 

The minority status, and all that follows in its wake, can 
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perhaps be singled out as an important factor for the Mexican-

American^ low concept of himself. Earlier, in Chapter II, evidence 

was cited from the existing literature in support of the premise that 

discrimination can generate feelings of inferiority and frustration. 

A large number of Mexican-Americans are bicultural, occupy

ing different positions on the continuum of acculturation. A majority 

of them are culturally heterogeneous, and use the Mexican and Ameri

can culture simultaneously in varying degrees (Holland, I960, p. 47 ). 

Being bicultural, their position can somewhat be likened to that of 

the "marginal man", who because of his dual participation, experi

ences a lack of social anchorage. In the description of one of the 

case histories in Oscar Lewis' Five Families ( 1959), the nouveaux 

riches Castros in Mexico City, one can find parallels among the 

Mexican-American families in the United States. La Farge des

cribes the Castros thus: 

They have achieved a North American material 
culture. They have a two-toned car and plumbing, 
they even eat a North American breakfast . . . Yet 
they have not entered the northern culture, they are 
merely uprooted, divorced from the enrichments of 
their own sources without having received any sub
stitutes other than objects; they are sounding brass 
and tinkling cymbals, being without love, being true 
to nothing (Lewis, 1959, p. ix). 

The acquisition of the non-material aspects of culture comes 

easily and quickly, but it does not insure acceptance in the new 
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society. The loss of a sense of security, of a sense of belonging 

caused by the cultural estrangement, produces special personal-social 

problems. 

In the case of economically deprived families, financial depri

vation prevents the enjoyment of even the external and obvious aspects 

of the new flourishing culture. This deprivation causes problems 

especially for the youth, who, like their more fortunate peers, are 

eager to enjoy the ingredients of comfortable living. This denial 

generates inferiority and at times bitterness and negativism. 

There is observed a set of unique problems in the Mexican-

American family which further create a dilemma for the youth. The 

normal generational conflict between the adults and the children is 

heightened by the presence of certain factors. This is especially true 

of families which are on the lower end of the acculturation continuum. 

The adult members express a leaning towards, and at times even a 

nostalgia for, the old Mexican ways. The children on the other hand, 

exposed to the influence of the powerful acculturating agency -- the 

school -- experience conflict (Burma, 1954). The children face a 

dichotomous situation of being loyal Mexicans at home and loyal Ameri

cans in school. There is a clash of value orientations; the Mexican 

ideal demands subservience to parental authority, and the American 

ideal dictates that one's duty is largely to oneself (Penn, 1963 ). 
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The acquisition of English in school gives these children a 

feeling of dominance over their parents for whom they act as trans

lators and interpreters. This dominance, writes Humphrey ( 1945, 

p. 69), . . sanctions different conceptions of freedom and re--

sponsibility for both children and parents all of which gives rise to 

conflict and accommodation of roles". 

It was observed that Mexican-American students face a variety 

of problems in school. Some of these perhaps could be attributed to 

the factors of biculturalism and bilingualism. Holland's study (I960, 

p. 50 ) brings out the impact of these factors when he states that 

"Language barrier is the lack of acculturation. However, the general 

low verbal development in both Spanish and English is more likely the 

consequence of bilingualism in an underprivileged ethnic group".. 

Zint* £19.63) and Chilcott (1966) also commented on the difficulties 

upon entering school experienced by children from minority ethnic 

groups where another language is used and different cultural experi

ences are offered. 

An additional factor that perhaps adds to the difficulties 

encountered in school is the low self concept the Mexican-American 

student has of himself. Perceiving himself as inadequate to succeed 

in schoolwork, to participate in class discussions and other social 

activities, automatically places a ceiling on his achievement. These 
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inadequacies are also evident in the perception of his vocational choice 

and future plans. The constant fear of being a failure looms large 

before him. 

The lack of firm social anchorage, exposure to the two sets of 

different values simultaneously, and the widened gulf between parents 

and children, create problems of a unique nature for the Mexican-

American youth. All of these in some measure seem to contribute to 

his dilemma and to his low self concept. 

Another feature of the Mexican-American profile, inferred 

from the listed problem^ is the desire for improvement of social status. 

The Mexican-American stands a better chance of doing this because 

he enjoys greater assimilation than some other ethnic minority 

groups, such as the Negroes. Riggins ( 1946) and Officer (1964), in 

their respective studies of Anglo-Mexican relations, note that dis

crimination against the Mexican-American is less severe than against 

some other minorities and that there is greater participation by them 

in the larger community. 

Factors of discrimination and deprivation are unquestionably 

impediments in the realization of the goal for improvement. Removal 

of these obstacles, perhaps, can aid the Mexican-American youth to 

build up his inner resources of adequacy and security and develop a 

more positive self concept. Psychologists do realize the intimate 

relationship between the internalized attitudes, motivation and the 
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general efficiency of the individual learning and functioning (Deutsch, 

I960, p. 1 ). 

Profile of the Anglo-Americans 

Out of the 330 problems on the Mooney Problem Check List, 

there were 118 items that were checked by 25 per cent or more of the 

Anglo-American students. In the area of Personality and Self Con

cept they expressed 37 problems. 

Personality and Self Concept 

Wanting to improve my appearance 
Wanting to improve myself cultur

ally 
Worrying how I impress people 
Too little social life 
Being left out of things 
Wanting more time to myself 
Trouble in keeping a conversation 

going 
Getting into arguments 
Speaking or acting without thinking 
Too careless with my clothes and 

belongings 
Being nervous 
Daydreaming 
Afraid of making mistakes 
Moodiness, "having the blues" 
Troubled by the bad things other 

kids do 
Sometimes not being as honest 

as 1 should be 
Disliking someone 
Not using my leisure time well 
Trouble making up my mind 

about things 

Wanting a more pleasing per
sonality 

Wanting to learn how to dance 
Wanting to be more popular 
In too few student activities 
Too little chance to do what 

I want to do 
Wanting to be on my own 
Lacking leadership ability 
Lacking self-confidence 
Being stubborn or obstinate 
Losing my temper 
Getting embarrassed easily 
Feelings too easily hurt 
Worrying 
Forgetting things 
Can't forget some mistakes 

I've made 
Taking some things too seri* 

ously 
Having a certain bad habit 
Finding it hard to talk about 

my troubles 
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The problems listed by the Anglo-American students mani

fested a rather strong desire for improvement. This desire extended 

beyond the improvement of one's appearance, and included such 

dimensions as the improvement of personality and cultural status. 

These students appeared concerned about the impressions they created 

on others, and expressed a desire for involvement in social activities. 

Consequently, the skills perceived as assets for social participation, 

such as ability to carry on a conversation, dancing, more self-

confidence and assurance, and leadership ability were valued. 

Acting impulsively, being stubborn or obstinate, being short-

tempered, careless and argumentative, which are apparently unde

sirable personality characteristics, were listed as problems. These 

problems, indicating some degree of self criticism, were perceived 

by the Anglo-Americans as a deficiency which could impede the 

furtherance of one's social status. 

The desire for freedom, privacy and independence was noted 

in such responses as "too little chance to do what I want to do", 

"wanting more time to myself", and "wanting to be on my own". 

Home and Family 

Wanting to live in a different Parents working too hard 
neighborhood Family quarrels 

Wanting more freedom at home Having no place to entertain 
Not having a room of my own friends 



121 

Worried about a member of the 
family-

Parents not under standing me 
Parents not trusting me 
Unable to discuss certain prob

lems at home 
Too little chance to go to shows 

Having no suitable place to 
study at home 

Being criticized by my parents 
Clash of opinion between me 

and my parents 
Not telling parents everything 
Too little chance to go out and 

enjoy nature 

The earlier observed desires for improvement of status, and 

for greater freedom and privacy, are evident from th£ list of prob

lems in this area. Students complained about not having room to 

entertain their friends. More chances to do the things they would like 

to do, such as go out and enjoy nature and go to shows were reported 

as problems. There was definite evidence of the conflict between 

children and parents. Parents were perceived as lacking in under

standing and being critical. 

Financial 

Needing to learn how to save 
money 

Having to ask parents for more 
money 

Having no regular allowance ( income ) 
Needing a job during vacations 
Wanting to earn some of my own 

money 
Wanting to buy more of my own things 

Not knowing how to spend 
money wisely 

Family worried about money 
Needing to find a part-time 

job now 
Needing money for education 

after high school 

There was a general concern expressed about money for 

different purposes, such as continuance of education after high school, 

and for buying one's own things. To a certain degree the financial 
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independence sought for is possibly an extension of the desire for 

freedom itself, and not so much an outcome of material deprivation. 

Thriftiness with regard to the spending and saving of money were 

reported as problems. 

Vocational and Future 

Needing to know my vocational 
abilities 

Needing to decide on an occupation 
Needing to know more about 

occupations 
Wanting to learn a trade 
Deciding whether or not to go to 

college 
Choosing best subjects to take 

next term 
Needing to know more about 

college 
Not knowing what I really want 

Wanting advice on what to do 
after high school 

Getting needed training for a 
given occupation 

Choosing best subjects to 
prepare for college 

Choosing best subjects to 
prepare for a job 

Lacking work experience 
Needing to plan ahead for the 

future 

Though students reported not knowing what they really wanted, 

there was an expressed need to plan ahead for the future. They also 

expressed the desire for more information about jobs and college re

quirements. Insecurity, fear of failure, and doubt regarding one's 

ability to make a success of the vocational choice was missing. In

stead there was a desire for better preparation for admittance into 

college and for securing jobs. 
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School and Study 

Don't know how to study 
effectively 

Unable to express myself well in 
words 

Trouble in outlining or note taking 
Can't keep my mind on my studies 
Made to take subjects I don't like 
Worrying about grades 
Worrying about examinations 
Not enough school spirit 
Getting low grades 
Lunch hour too short 

Not spending enough time on 
studies 

Not getting studies done on 
time 

Vocabulary too limited 
Trouble with oral reports 
Trouble with mathematics 
Not interested in some sub

jects 
So often feel restless in class 
In too few student activities 

The students reported the basic problem of not knowing 

effective study habits, and trouble in the budgeting of study time. A — 

study skill which appeared to present problems, pertained to oral ex

pression and inadequate vocabulary. Grades and examinations were 

acknowledged as a source of problems. Disinterest in some subjects 

and keeping one's mind from wandering were also reported as prob

lems. 

The problem, "in too few student activities", can be interpre

ted as an indication of the desire for greater social participation and 

social recognition. 

Sex and Marriage 

Having dates 
No. suitable place to go on dates 
Disappointed in a love affair 
Needing information about sex 

matters 
Wondering if I'll find a suitable 

mate 

Not knowing how to entertain 
on a date 

Too few dates 
Deciding whether I am in love 
Wondering if I'll ever get 

married 
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The basic problems reported in this area were marriage and 

finding a suitable life partner. 

Four of the nine problems dealt with the subject of dating. 

There was concern about having an insufficient number of dates and 

also about the manner of entertaining on a date. There was also a 

need expressed for information on sex matters. Students reported 

some confusion about the meaning of love. 

Wanting to understand more 
about the Bible 

Religion and Morals 

Not going to church often enough 
Wanting to feel close to God 
Confused on some of my religious 

beliefs 
Wondering what becomes of people 

after they die 

Some confusion was reported about religious beliefs and there 

was also a desire to understand better the teachings in the Bible. 

Another problem in this area related to the concept of after-life. 

Health and Growth 

Being overweight 
Tiring very easily 
Not as strong and healthy as 

1 should be 
Poor complexion or skin 

trouble 

Not getting enough exercise 
Weak eyes 
Not getting enough sleep 
Frequent colds 
Poor posture 

The problems indicated a great concern on the part of the 

Anglo-Americans about health. "Being overweight", "poor posture". 
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and "poor complexion or skin trouble" manifested a concern for 

improvement of physical appearance and carriage. 

A distinguishing feature of the Anglo-American profile in

ferred from the problems listed was the all pervading desire for im

provement. Gaining social recognition, attaining success, and being 

proficient in the skills that have a high social premium were per

ceived as worthy goals. This can possibly be explained by the empha.«-

sis "success" is accorded in the Anglo-American culture. Success is 

considered a driving force, a way of life. 

The inculcation of this dominant value begins early in child

hood. As Mead ( 1943) puts it, the American child soon learns that 

even his acceptance by his parents is conditioned upon his achievement. 

During adulthood, too, success is still the great American object in 

the form of money, power and publicity ( Woods, 1956 ). 

Williams ( 196fy)p. 462 ) perceived in the American culture a 

diffuse constellation of beliefs that can be labeled as a cult of prog

ress. . The broad theme, according to him, constitutes a certain 

"set" towards life and from it emanates the typical American traits 

of optimism, receptivity to change, and faith in the perfectability 

of man. 

Rules for acquiring status vary in different cultures. In the 

main Anglo-American society of the United States, one's status is 
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seldom determined by reason of one's birth into a given family. It 

can be achieved by the exercise of initiative, perseverence and 

ingenuity. The open class structure of the Anglo-American society 

makes the attainment of higher status possible. This fact also ac

counts for the strong desire for personal improvement. 

This central stress upon achievement is not without its dis-

illu8ionments and frustrations. Some of the insecurities observed 

in the problems reported such as not being popular enough, lacking 

leadership ability, and worrying about one's impression on others, 

may be an outcome of this because, "Even the seemingly successful 

never completely lose a sense of insecurity and fear, for there is 

no position so high that it cannot be bettered, nor any so lofty that it 

need not be defended" (Woods, 1956, p. 75). Nothing is perceived as 

unattainable and impractical. 

It is difficult to say whether the desire for independence and 

freedom, manifested in the reported problems of the Anglo-American 

students, is a corollary of the American culture or a more general 

expression of the normal adolescent craving. The American sociali

zation process does place a high premium on independence (autonomy) 

(Kluckhohn and Strodtbeck, 1961, p. 20). The society lays the in

junction that each man must stand on his own feet and fight for what 

he gets. ". . . there is almost always the thought that pursuit of 

individual salvation through hard work, thrift, and competitive 
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struggle is the heart of the American achievement" (Whyte, 1957, 

p. 5). 

It is not surprising that in a culture that stresses individual 

autonomy as a mode of behavior, the youth should express the desire 

for freedom and independence. 

Profile of the Negroes 

The problems checked by 25 per cent or more of the Negro 

students were comparatively few in number, totaling 98. Of these, 

approximately a fourth ( 26) pertained to the personality and self con

cept area. 

Personality and Self Concept 

Not very attractive physically 
Not smart enough 
Wanting to improve my appearance 
Wanting more time to myself 
Being watched by other people 
Avoiding someone I don't like 
Worrying 
Losing my temper 
Forgetting things 
Taking something too seriously 
Trouble making my mind up about 

things 
Can't forget some mistakes I've 

made 
Finding it hard to talk about my 

troubles 
Sometimes lying without mean

ing to 
Lacking self-confidence 

Affected by racial or religious 
prejudice 

Wanting a more pleasing per
sonality 

Being disliked by someone 
Getting into arguments 
Daydreaming 
Trouble in keeping a conversa

tion going 
Not taking something seriously 

enough 
Afraid of making mistakes 
Too careless with my clothes 

and belongings 
Sometime's not being as honest 

as I should be 
Sometimes wishing I'd never 

been born 
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The Negro students in this study frankly acknowledged being 

affected by racial prejudice, and seemed to be victims of an inferior

ity complex. They considered themselves as "not smart enough" and 

lacking in physical attractiveness. "Being watched by other people" 

and being disliked were other problems that they reported. They also 

tended to attribute to themselves such characteristics as being lazy, 

forgetful, argumentative, and irresponsible. 

There was manifest in some of the responses reported a desire 

for improvement, but this appeared rather weak and confined to 

physical appearance and personality in general. Conspicuously 

missing from the list were problems indicating a desire for acceptance 

by society in terms of seeking more popularity and greater participa

tion. It is difficult for one to say whether such a desire is non

existent or it is not acknowledged openly because of a lack of hope. 

Another problem of significance was "sometimes wishing I'd 

never been born". This denoted a feeling of despair and, perhaps, was 

indicative of the degree of social immobility between the Negro minor

ity and the greater Anglo society which discourages the efforts of the 

Negro to improve his social status. 

Home and Family 

Parents working too hard Not having a room of my own 
Nothing interesting to do in Too little chance to go to shows 

vacation Parents not understanding me 
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Not telling parents everything 

An unusually- small number of problems were reported in this 

area, and none of these revealed any uniqueness. There was some 

evidence of the normal conflict between parents and children. The 

students indicated sensitivity to the fact that their parents were too 

hard working. The desire for privacy of having one's own room was 

also reported. "Nothing interesting to do in vacation", as a problem 

could be related to the lack of opportunities resulting from poverty 

and racial prejudice. 

Financial 

Having less money than my friends 
Too little money for recreation 
Not knowing how to spend my money 

wisely 
Family worried about money 
Needing to find a part-time job now 
Needing a job during vacations 
Wanting to buy more of my own 

things 

Too few nice clothes 
Needing to learn how to save 

money 
Having to ask parents for 

money 
Having no regular allowance 
Needing money for education 

after high school 
Wanting to earn some of my own 

money 

Economic deprivation to some degree was indicated by the 

first three problems. Other financial concerns dealt with the desire 

to earn money, spend it wisely and save it. Earning money for pur

chasing one's own things was also reported. 
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Vocational and Future 

Wanting advice on what to do after 
high school 

Choosing best subjects to prepare 
for a job 

Afraid I won't be admitted to 
college 

Don't know how to look for a job 
Needing to know more about 

colleges 

Needing to decide on an occupa
tion 

Needing to know more about 
occupations 

Wanting to learn a trade 
Deciding whether or not to go 

to college 
Afraid I'll never be able to go to 

college 
Not knowing what I really want 

In general, the students indicated the need for advice and in

formation about the availability of jobs and securing of jobs. Some in

decision about future plans was also expressed. College education did 

not appear to be a tangible goal for the Negroes. 

School and Study 

Don't know how to study effectively 
Not getting studies done on time 
Wei& in spelling or grammar 
Trouble in organizing papers and 

reports 
Can't keep my mind on studies 
Don't like to study 
Made to take subjects I don't like 
Classes too dull 
Worrying about examinations 
Not enough school spirit 
Poor assemblies 
Lunch hour too short 

Not spending enough time in study 
Unable to express myself well in 

words 
Trouble in outlining-or note taking 
Trouble with mathematics 
Afraid to speak up in class dis

cussions 
Not interested in some subjects 
Just can't get some subjects 
So often feel restless in class 
Worrying about grades 
Getting low grades 

A major problem in this area appeared to be the lack of ade

quate study skills. Such skills as oral expression, note taking, spell

ing* grammar, organization of papers and reports were considered 
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problems. Not knowing how to study effectively and how to budget 

study time were also mentioned. 

A cluster of problems indicated that the Negro students found 

their classes uninteresting. They reported a feeling of being restless 

and frankly checked the statement "don't like to study". One wonders 

if there was not some degree of negativism toward school. 

Sex and Marriage 

No suitable place to go on dates Disappointed in a love affair 
Deciding whether I am in love _ Wondering if I'll find a suitable 
Wondering if I'll ever get married mate 
Needing information about sex Thinking too much about sex 

matters matters 

Problems in this sphere dealt with concepts of "love", "sex", 

and "marriage". There was an expressed need for information on sex 

matters. There also appeared to be some confusion about the meaning 

of love. The only problem related to dating referred to the lack of 

suitable places to go on dates, which probably reflected some element 

of racial prejudice. 

Religion and Morals 

Not going to church often enough Wanting to feel close to God 
Wanting to understand more about Wondering what becomes of 

the Bible people when they die 

Two basic problems were noted. One pertained to a curiosity 

about after-life and the other expressed a desire for greater 
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understanding of and participation in religious matters. 

Health and Growth 

Being overweight 
Not as strong and healthy as 

I should be 

Weak eyes 
Not getting enough sleep 
Poor complexion or skin trouble 

Of the five problems reported in this area, the last one, "poor 

complexion or skin trouble", in the author's judgment, is the only 

problem on the Mooney Problem Check List that the Negro students 

could have interpreted as referring to skin color, in addition to possi

ble problems with acne. This could have serious implications for the 

Negro personality, since the biological fact of the Negro's dark skin 

isolates him from others and creates special personality and adjust

ment problems ( Warner et al., 1941 ). 

The most apparent and significant feature of the Negro profile 

suggested by the 94 problems reported, is his conscious awareness : -

that he is a victim of racial prejudice. This seems to lead to frus*^-

tration and resentment and an almost indelible concept of inferiority. 

From birth to death the factor of race throws its shadow across every 

phase of the Negro youth's life ( Reid, 1940 ). 

Another feature of the Negro profile is the apparent absence 

of the desire for improvement of social status and greater social 

participation. The necessary ingredients for improvement, namely 
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motivation and ambition on the part of the individual, and the existence 

of favorable and facilitating conditions, seem to be lacking in the case 

of the Negro. 

Because the Negroes have for so many years been relegated to 

the position of the lowest status of all American minorities "(Marden, 

1952 ), they are not permitted to participate freely in the main cultural 

stream like many of the European minorities. Writing on the extent 

of their assimilability. Rose ( 1957 ) states that the Negroes are con

sidered the most unassimilable group, and their Americanization and 

amalgamation is discouraged. "The Negro is kept in his lowly place 

by the refusal to permit him to climb out of this position through the 

rule 'once a Negro always a Negro1 " (Warner et al., 1944, p. 122). 

The Negro youth begins his life with the goals and ambitions 

cherished by other youth, but the crippling conditions of economic and 

social deprivation act as major obstacles in the realization of these 

for him. 

Consequently, for the Negro, his life experiences and situa

tions may fail to foster the belief that he can advantageously manipulate 

his environment. While being deprived of the opportunities to internal

ize the achievement values of the American society around him, his 

personal feelings of inferiority and rejection can stand directly in the 

way of a desire for personal improvement. 
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The degree of negativism indicated by the Negro students in 

this study toward school reflects their disinterest in the curriculum. 

This may spring partly from the fact that the content presented by 

the public school has little me&ning and appeal for them. Further

more, their limited participation in the American culture and the 

obstacles to be confronted in the realization of American values, re

duce for them the acceptance, understanding and respect for whatever 

is taught. Negro students have lodged protests about the skimpy 

treatment of their history in the school curriculum. Writing on the 

subject a sociologist comments, "the American dream is not the 

American fact. These children cannot respond to what is being taught, 

and most educators resist changing the curriculum to aid these 

children" ( Time, January 29, 1965, p. 57B). A high school education 

does not necessarily open the doors of success for the Negro, who 

expresses doubt whether he will be able to go to college or even be 

admitted to college.. The following statement illustrates the case for 

the Negro: 

. . .  t h e  m o r e  c o n s t r i c t e d  a n  i n d i v i d u a l ' s  s o c i a l  
frame: of reference and the greater its distance from 
the cultural mainstream, the less meaningful and the 
less effective are the dominant cultural values that 
impinge on him in the schools and other social institu
tions" (Deutsch, I960, p. 3). 

The Negro faces two major problems. One is of deprivation, 

discrimination and humiliation which overwhelmingly affect his 
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personality. To overcome these requires a hard and continuous 

struggle. The other problem is his social inferiority, the symbols of 

which, being physical, are beyond his power to alter. . . it is 

easier to escape the debilitating effect of minority position due to 

ethnic factors than it is to escape the fact of color" ( Bernard, 1957, 

p. 115 ). Together these factors spin a web of uncommon experiences 

for him. What he needs most for effective functioning is a sense of 

belonging, a sense of identity. 

The focus in the presentation of the above three ethnic pro

files has been mainly on the problems reported under Personality and 

Self Concept. These were treated as basic in providing an index to 

the profile since "attitudes toward achievement and failure, toward 

other persons and institutions, toward work and leisure trace the 

radius of the individual's conception of himself in these respects" 

( Sherif and Sherif, 1964, p. 184). Problems in other areas, whenever 

they appeared to be an extension of the expressed personality attri

butes and self concept, or wherever they produced factors fostering 

the self concept, were briefly commented upon. 

Comparison of the three ethnic groups 

Table 6 gives the total number of problems reported by the 

three ethnic groups as well as the number of problems reported 

separately for the different areas. 



Table 6 

Number of Problems Reported by2the Three Ethnic Groups Within 
the Eight Categories Utilized for the Ethnic Profiles 

Person- Sex 
ality- and Home Vocation- School and 

Ethnic Self and Finan- - al and and Mar* 
Groups Concept Family cial Future Study riage 

Religion Health 
and and 
Morals Growth Total 

Mexi
can 
Ameri-
cans 44 18 13 16 24 127 

Anglo 
Ameri
cans 

Negroes 

37 

26 

16 

6 

10 

13 

14 

11 

18 

22 

9 

7 

5 

4 

9 

5 

118 

94 
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It is apparent from the table that the Negroes reported the 

least number of problems and the Mexican-Americans the most. There 

were very few areas where the three groups manifested marked 

differences. In the area of Health and Growth, the Anglo-Americans 

reported three times the number of problems as the Mexican-

Americans and almost twice as many as the Negroes. Comparatively 

few problems were checked by the Negroes in the first two areas. 

Under Home and Family they reported approximately one third of the 

problems expressed by the Mexican-Americans and the Anglo-

Americans respectively. 

Comparison of the three profiles points to certain similar

ities and dissimilarities between the groups. A cluster of problems 

pertaining to feelings of inferiority and an awareness of deprivation 

were responded to in like manner by the two minority groups. Areas 

where these feelings were observed are the Personality and Self 

Concept area, Financial area, and the Vocational and Future area/ 

To a certain degree, the commonality of these problems for the two 

groups can be attributed to their minority status. In the case of the 

Negroes there was specific acknowledgement of experiencing racial 

prejudice. 

In the area of School and Study the Negroes and the Mexican-

Americans expressed fear of speaking in class discussions, and both 
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found classes dull. Both these problems were missing from the list 

reported by the Anglo-American students. The first of these prob

lems, perhaps, may be interpreted as an index of a feeling of' 

inferiority. It is quite possible that the problem "classes too dull" is 

indicative of a negative response to the current school curriculum 

content. The Negroes listed such problems as "just can't get some 

subjects" and "don't like to study", which were not shared by the 

Mexican-Americans and the Anglo-Americans. 

The two minority groups expressed a dissimilar attitude to

wards improvement of status. The desire for improvement of status 

was conspicuously absent in the case of the Negroes. This could be 

due to an unwillingness to share these problems, or to a resigna

tion to their position in the social system. Although the Mexican-

Americans shared the desire for improvement of social status with 

the Anglo-Americans, it was more intensively manifested in the re

sponse of the Anglo-American students. 

It is paradoxical that the Anglo-Americans and the Negroes, 

who allegedly are not as far removed culturally as the Mexican-

Americans and the Anglo-Americans, should manifest hardly any 

similar attitudes. The position of the Negro on the bottom-most rung 

of the social ladder, the discriminatory practices of which he is a 

target, and the engendered feelings of inferiority, complacency, and 
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hostility all combine to widen the gulf between these two groups. 

The Anglo-Americans and the Negroes recorded an identical 

frequency count for the problem pertaining to complexion or skin 

trouble. This problem, in the author's judgment, could denote different 

concerns for the two groups. For the Anglo-Americans, perhaps, it 

could mean facial blemishes and acne (Remmers and Radler, 1957;' 

Staton, 1963 ), whereas for the Negroes there might be an added refer

ence to skin color. In general, the Anglo-American students' aware

ness of health problems was not shared to the same degree by either 

the Mexican-American or Negro students. 

The above discussion of the similarities and differences between 

the three groups can be briefly and summarily expressed by plus ( + ) 

and minus ( - ) symbols; the plus symbol indicating a sharing of the 

attitude and the minus symbol showing a non-sharing. 

Table 7 

Similarities and Differences in Attitudes Between the Three Ethnic 
Groups 

Attitude 
Mexican- Anglo-
American American Negro 

Feeling of inferiority 
and being afraid 

Feeling of being de
prived 

Desire for social 
imp r ovement 

Concern for health 
problems 

+ 

+ 

+ + 

+ 

+ 
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It is evident from the discussion of the three profiles that the 

most apparent ethnic differences are in the area of Personality and 

Self Concept. Briefly summarized the similarities and differences 

observed between the three groups are: 

1. the Mexican-Americans and the Negroes feel deprived 

and express a feeling of inferiority. 

2. the Mexican-Americans and the Anglo-Americans 

express a desire for social improvement, but not the 

Negroes. 

3. the Anglo-Americans express an awareness of health 

problems, not shared to the same degree by the 

Mexican-Americans and the Negroes. 

Shared or adolescent problems 

To investigate the second hypothesis proposed in the study, 

namely, that there would be certain problems where the generally rec

ognised adolescent': attitudes and beliefs would be manifested, prob

lems checked by 25 per cent or more of the Mexican-American, 

Anglo-American and Negro students alike, were identified. These 

were termed shared or adolescent problems. The basic interests, 

attitudes and values suggested by these problems will be presented in 

this section under the eight major categories employed for presenting 

the ethnic profiles earlier. In the ensuing discussion an attempt will 
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be made to verify these problems as adolescent concerns by relating 

them to the problems already identified in the literature as adolescent 

problems. 

Personality and Self Concept 

Trouble keeping a conversation going 
Getting into arguments 
Finding it hard to talk about my 

troubles 
Taking some things too seriously 
Daydreaming 
Trouble making up my mind about 

things 
Lacking self-confidence 
Sometimes lying without meaning 

to 

Wanting to improve my appear
ance 

Wanting more pleasing person
ality 

Losing my temper 
Worrying 
Forgetting things 
Afraid of making mistakes 
Can*t forget some mistakes 

I've made 
Sometimes not being as honest 

as I should be 

The adolescents, regardless of their ethnic affiliation, ex

pressed an interest in personal appearance (personal grooming, smart

ness, pleasing personality). Apparent in the list were such problems 

as "worrying", "fear of making mistakes", and "lacking self-

confidence". "Daydreaming", being forgetful, short-tempered and 

argumentative were also reported as problems. The students appeared 

concerned about their inability to carry on a conversation. 

Constant attempt to seek self assurance, security, approved 

and belongingness seemed to be the overriding concern within the cate

gory of personality and self concept. 
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Home and Family 

Not having a room of my own Parents working too hard 
Parents not understanding me Not telling parents everything 

The conflict between parents and children was mentioned as a 

frequent source of problems. The adolescents' basic grievance was 

that parent* show a lack of understanding. What actually motivated 

the students to check the problem "parents working too hard" is 

difficult to say. One can, perhaps, conjecture that this either indi

cates the awareness on the part of the youth of the burdensome 

responsibility of parents in maintaining the family, or it may suggest 

a feeling of being neglected by their parehts, due to the pressure of 

work. 

Approximately a fifth of the sample reported "not having a 

room of my own". Due to the lack of additional data it is difficult 

to interpret this finding precisely. This problem could be attributed 

to the desire for independence and privacy, or it could be that these 

particular students came from families living under crowded accom

modations with siblings of varying ages manifesting different 

interests. 

Financial 

Needing to learn how to save Not knowing how to spend my 
money money wisely 

Having to ask parents for money Family worried about money 
Having no regular allowance (or Needing money for education 

income) after high school 
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Needing to find a part-time job now Wanting to earn some of my own 
Needing a job during vacations money-
Wanting to buy more of my own 

things 

Money has been and continues to be -- as indicated by the data -• 

a problem claimed by adolescents. It is needed for such purposes as 

buying one's own things and for continuance of education. Thriftiness 

with regard to the spending and saving of money were also expressed 

as problems. The problems "family worried about money", "needing 

money for education after high school", and "needing to find a part-

time job" could be reflective of financial stringency. These problems, 

perhaps, have significance for the present study in which the sample 

was representative of the lower socio-economic strata. 

Vocational and Future 

Wanting advice on what to do after Needing to decide on an occu-
high school pation 

Choosing best subjects to prepare Needing to know more about 
for a job occupations 

Not knowing what 1 really want Wanting to learn a trade 
Deciding whether or not to go to 

college 

The problems in this area manifested a desire for economic 

independence. In general, the students reported a lack of clarity about 

occupational preferences and expressed the desire for more informa

tion about jobs and requirements, of college education. . 
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School and Study 

Don't know how to study effectively Not spending enough time in 
Not getting studies done on time study 
Trouble in outlining and note Unable to express myself well 

taking in wterds 
Trouble with mathematics Can't keep my mind on my 
Not interested in some subjects studies 
Worrying about grades So often feel restless in classes 
Getting low grades Worrying about examinations 
Lunch hour too short Not enough school spirit 

School appeared to be a complex and constant concern for the 

adolescents in this study. A major concern expressed by them re

lated to study habits. They reported having trouble with verbal ex

pression and the ability to concentrate on studies. Worry over grades 

and examinations was also recognized-as a common school problem. 

Some degree of disinterest was indicated by the students for 

some classes and subjects. Mathematics was reported as being a 

troublesome subject. As there were no other subject areas listed on 

the problem check list for the students to choose from, it is unfair 

to single out mathematics as a sole area of difficulty. However, this 

problem, by virtue of the response it evoked from the students, needs 

the attention of school authorities. 

Sex and Marriage 

Wondering if I'll find a suitable mate 
Wondering if I'll ever get married 
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The principal concern of the students, regardless of ethnic 

background, in this area was about finding a suitable mate and getting 

married. 

Religion and Morals 

Not going to church often enough 
Wanting to feel close to God 
Wondering what becomes of people when they die 

The students expressed the desire for a closer relationship 

with God and reported curiosity about what becomes of people when 

they die. The problems "not going to church often enough", could be 

an expression of the desire to go more often, or could imply a feel

ing of guilt because they do not attend church as often as their 

families would like them to. 

Health and Growth 

Weak eyes 
Not getting enough sleep 

The only concerns about health reported by the students in the 

present study were poor vision and inadequate sleep. 

The nature of adolescence and the process of personality 

formation provide some explanation for the problems checked by the 

students in the area of personality and self concept. Adolescence is 

indisputably an era of growing up. It is a period of transition re

quiring the development of new interests, insights, skills and 
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attitudes. During the time that these new developments are occurring, 

the young adolescent finds his role ambiguous, and he expresses some 

degree of self doubt and vacillation of behavior. Personality during 

this period also changes in form and effect. 

Personality changes as experiences change, habits 
change and thought patterns change. Personality, in 
turn, changes our effectiveness in coping with various 
situations and the views others have of us, and these 
altered influences exert pressures which change the 
personality (Staton, 1963, p. 135). 

The adolescents in the study expressed an interest in personal 

grooming. The emergence of this interest in adolescence is attri

buted to physical changes, cultural expectations, and the need for 

approved. Such things as skin color, physical stature, and structure 

begin to cause concern. The matter of clothing, in particular, as

sumes importance as ••proper" dress is vital for preventing ridicule 

from peers and for gaining peer acceptance ( Bernard, 1957, pp. 349-

351 ). 

Such problems as "worrying", "afraid of making mistakes", 

and "lacking self-confidence" are, perhaps, an outgrowth of limited 

perception of what constitutes appropriate action. The situation is 

further complicated because of the lack of explicit or compelling 

norms to guide the adolescent behavior ( Simpson and Simpson, 1958). 

Lack of self-confidence and doubts about their abilities often lead the 

adolescents to chastise themselves. This was evident in the present 
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study in such problems as "sometimes lying without meaning to", 

and "sometimes not being as honest as 1 should be". 

Daydreaming reported as a problem in this study is recognized 

as a common adolescent problem. The adolescents are prone to in

dulge in it as it feeds their imagination and often provides a tempo

rary escape from an unpleasant situation (Staton, 1963). 

The young men and women who are aiming toward social ad

justment consider the ability to converse effectively an important 

asset for getting along with others; hence, the ability to carry on a 

conversation presents a problem ( Staton, 1963 ). 

The conflict between parents and children, alluded to by the 

students, in the area of Home and Family is mentioned in the litera

ture as a frequent source of problems (Davis, 1940; Rue, I960). In 

general, the adolescents find the restriction of the pursuit of their 

interests and the expression of their desire for independence irk

some. They resent parental interference in such areas as the regu

lation of social life and the criticism of grades obtained. The 

adolescents further resent their parents' lack of confidence in their 

judgment. 

Money was claimed as a problem by the students. Money is 

considered important as it gives adolescents direct access to many 

social experiences and satisfies to some degree the desire for 
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independence. The meaning of "spending money", observe Sherif 

and Sherif ( 1964) is appreciated by every adolescent. 

The desire for economic independence expressed by the 

students in the area Vocational and Future is understandable in a 

society where high value is placed on productivity ( Bernard, 1957 ). 

Making a suitable vocational selection, therefore, appears to be a 

paramount concern. 

The students reported a lack of clarity of occupational pre

ferences. The findings of a study by Sherif and Sherif ( 1964, p. 211 ) 

also indicate that high school students appear least clear about their 

occupational goals than about most other spheres of living. The 

problem of vocational choice is complicated for adolescents because 

they "often concentrate upon a comparatively few occupations with

out much respect to either the demands of the work or their own 

abilities to meet the requirements'" (Cole and Hall, 1964, p. 599). 

A major concern expressed by the students in the area of 

School and Study related to study habits. Surveys and studies such 

as the Purdue Opinion Panel, a Syracuse drop-out study, and a study 

of California graduates, have all stressed that young people feel the 

need for instruction in effective study habits (Bernard, 1957, p. 236). 

Harris ( 1959) reports that study habits were seen as a serious prob

lem in 1935 when it was ranked fourth on the list of adolescent 
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problems, and even more so'in 1957 when'it was ranked first. 

Trouble with verbal expression and the ability to concentrate 

on studies, observed as problems of adolescents in this study, have 

been recorded in the findings of a nationwide survey made by the 

Purdue researchers. Their findings fchowed that 41 per cent of the 

youth felt the need for improved verbal expression and 54 per cent 

wished they could concentrate on school work (Remmers and Radler, 

1957, p. 43 ). 

Worry over grades and examinations is recognized as a 

common school problem. This, to a certain extent, is considered 

natural, unavoidable and even constructive, but when the fear of exam

inations becomes intense it prevents learning and is destructive to 

progress in school work and to healthy personal development ( Cole 

and Hall, 1964). 

During adolescence there is a shift from a primary interest in 

members of the same sex to a marked interest in the members of the 

opposite sex, leading finally to the selection of a mate. It is, there

fore, natural that students should express concern about marriage. 

Early marriage may not be the pattern, but marriages during high 

school are not infrequent. A 1958 study ( Christensen) reported that 

2.4 per cent of the sophomores, 4.0 per cent of the juniors, and 

5.7 per cent of the seniors were married in a number of schools. 
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The desire for a closer relationship with God expressed by 

the students in the present study was also manifested in the responses 

of some high school students in Los Angeles; 41 per cent of the 

students stated that they attended church because they were eager to 

honor and learn more about God ( Cole and Hall, 1964, p. 477 ). 

Adolescence represents a period when youths are engaged in a 

quest to find answers to some of the most puzzling questions about 

life. The curiosity about what becomes of people when they die, re

ported by the students, perhaps is one such question. 

"Weak eyes" and "not getting enough sleep',1 the onljLtwo 

problems checked by the students in the area of Health and Growth, 

have been mentioned in the literature as adolescent problems. Con

stant use of the eyes in and out of school, it is held, produces enough 

•train to overtax vision. Cole and Hall (1964) report the findings 

from a study of 6, 000 children, between the ages of five and eighteen, 

who were given vision tests. For the 5 per cent who failed these 

tests in the first two grades there were 30 per cent who failed these 

tests in the twelfth grade. 

Since it is accepted that adolescents often show an abundance 

of energy and activity which can carry them in excess of their natural 

limits of fatigue and wakefulness, it is not surprising that the students 

should record the lack of sufficient sleep as a problem ( Staton, 1963). 
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Perhaps, there exists some correlation between inadequate amounts 

of sleep and weak eyes. 

There were 58 problems that were checked by 25 per cent or 

more of the students from each ethnic group. The distribution of 

these adolescent or shared problems is presented in Table 8, 

Table 8 

Distribution of Shared or Adolescent Problems 

Number of 
Area Problems Per Cent 

Personality and Self Concept 16 27.6 
Home and Family 4 6.8 
Financial 10 17.4 
Vocational and Future 7 12.1 
School and Study 14 24. 1 
Sex and Marriage 2 3.4 
Religion and Morals 3 5.2 
Health and Growth 2 3.4 

Total 58 100.0 

Summary 

The analysis of variance along with Duncan's New Multiple 

Range Test, indicated no significant difference between the means for 

the total number of problems checked by each ethnic group. The 

three distributions plotted for the problems of individual students 

within the ethnic groups also manifested similar general characteris

tics. 
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The use of the chi-square, however, did reveal differences 

between the three groups in the number of problems checked for each 

of eleven areas of the Mooney Problem Check List. For five areas, 

the difference was significant at the .01 level, and for one at the .05 

level. When the responses of the three groups to each of the 330 

items on the check list were analyzed by the chi-square test, only 

18 items showed any significant differences. 

On the basis of the problems checked by at least a minimum 

of 25 per cent of the Mexican-American, the Anglo-American, and the 

Negro students separately, three ethnic profiles were presented. The 

areas included in the profiles were: Personality and Self Concept, 

Home and Family, Financial, Vocational and Future, School and Study, 

Sex and Marriage, Religion and Morals, and Health and Growth. 

The most apparent ethnic differences, inferred from the pro

files, appeared to be in the area of personality and self concept, and 

in the desire for social improvement. An overall view of the similar

ities and differences between the three ethnic groups indicates that: 

1. the Mexican-Americans and the Negroes feel deprived 

and express a feeling of inferiority. 

2. the Mexican-Americans and the Anglo-Americans express 

a desire for social improvement, but the Negroes do not. 

3. the Anglo-Americans express an awareness of health 
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problems, not shared to the same degree by the Mexican-Americans 

and the Negroes. 

In all there were 58 problems that met the criterion set up for 

identifying adolescent problems. Of these, 27. 6 per cent were in the 

area of Personality and Self Concept, 24. 1 per cent in the area of 

School and Study, and 17.4 per cent in Financial. There were only 

13L 1 per cent problems under Vocational and Future. The areas Home 

and Family, Sex and Marriage, Religion and Morals, and Health and 

Growth had few problems --6.8 per cent, 3. 4 per cent, 5. 2 per cent, 

and 3. 4 per cent respectively. 

The composite picture of the adolescent in this study, obtained 

from the personality problems they experienced, the goals they 

cherished, and the desires and attitudes they experienced, fits the 

commonly held description of adolescents in the American culture 

(Bernard, 1957; Staton„ 1963; Cole and Hall, 1964). Wherever 

differences existed, they appeared to indicate more a difference of 

degree rather than of kind. 

Problems such as "not having a room of my own", "family 

worried about money", and "parents working too hard", reported 

by the adolescents in this study, could be traced to the fact that 

many of these teen-agers came from families of low socio-economic 

status. 



Chapter V 

Summary, Conclusions, Implications, and Recommendations 

for Further Research 

Summary 

The present study is addressed to the identification of problems 

experienced by high school students coming from different ethnic back

grounds. Pueblo High School, situated in the southern section of the 

city of Tucson, was selected as the locale for conducting the study, 

chiefly because of the representation of different minority groups in 

its school population. 

The two hypotheses proposed for investigation were: ( 1) re

sponses reflecting ethnic differences will be evident in problems 

related to the individual as a member of his specific ethnic group, 

(2) patterns of responses reflecting little or no ethnic differences 

will be evident in problems generally recognized as common to adoles

cents in the American culture. These hypotheses were derived 

from the assumptions that culture is an important determinant of per

ception and consequently of behavior, and that adolescence creates 

specific attitudes and problems peculiar to that period. The validity 

of these assumptions was borne out by the literature. 

154 
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Three fundamental concerns guided the survey of the literature: 

the role of culture in determining behavior, adolescent problems in 

American culture, and the specific attitudes, values and problems of 

the Mexican-Americans and Negroes. 

The sample was comprised of 240 students ( approximately one-

tenth of the total school population) with an equal number from three 

ethnic groups -- Mexican-Americans, Anglo-Americans and Negroes. 

By far, the large majority of these students came from the lower and 

upper-lower socio-economic strata. 

The instrument used to obtain an inventory of students' prob

lems was the Mooney Problem Check List High School Form 1950. 

This provided the subjects an opportunity to check a wide variety of 

problems in eleven areas. 

The analysis of variance and the Duncan's New Multiple Range 

Test, procedures for measuring group differences, indicated no 

significant difference between the paired means ( Mexican-Americans 

and Anglo-Americans, Anglo-Americans and Negroes, Mexican-

Americans and Negroes ). However, use of the chi-square test did 

reveal significant differences between the three ethnic groups in six 

out of eleven areas of the check list. These areas were: Home and 

Family, Social and Recreational Activities, Social-Psychological 

Relations, Personal-Psychological Relations, the Future: 
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Vocational and Educational, and Adjustment to School Work. Out of 

the 330 problems on the check list, 18 showed significant differences 

between the three groups. These problems were: 

1. Nose or sinus trouble 
2. Getting low pay for my work 
3. Being ill at ease at social affairs 
4. Being unsure of my social etiquette 
5. Nothing interesting to do in my spare time 
6. Nothing interesting to do in vacation 
7. Too little social life 
8. Worrying how I impress people 
9. Wanting to be more popular 

10. Having bad luck 
11. Affected by racial or religious prejudices 
12. Afraid of unemployment after graduation 
13. Not knowing what I really want 
14. Vocabulary too limited 
15. Afraid to speak up in class discussions 
16. Afraid of failing in school work 
17. Too little freedom in class 
18. School is too strict 

Ethnic profiles were used to explore further the areas where 

ethnic differences prevailed. Each profile was drawn from those prob

lems responded to by 25 per cent or more of the students from that 

particular ethnic group. For exploring areas which revealed adoles

cent concerns and attitudes, a list of shared problems was compiled. 

ThiB included problems checked by a minimum of 25 per cent of the 

Mexican-Americans, Anglo-Americans and Negroes uniformly. 

The problems extracted for the ethnic profiles and the list of 

shared problems were reorganized under new categories of Person

ality and Self Concept, Home and Family, Financial, Vocational and 
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Future, School and Study, Sex and Marriage, Religion and Morals, 

and Health and Growth. 

Briefly summarized the data showed that the Mexican-

Americans checked the largest number of problems and the Negroes 

the least. Differences among the three groups were evident in prob

lems pertaining to ( 1 ) self concept and (2 ) desire for social improve

ment. 

The two minority groups in the study reported a low self 

concept. This was extended to the evaluation of physical appearance, 

personality assessment and estimation of ability. Apparent in the re

sponse of the Mexican-American students was a haunting fear of fail

ure. For the Negroes, racial prejudice and resultant discrimination 

and social rejection were primary concerns. Though the Anglo-

American students expressed some self-doubt and lack of confidence, 

they did not underrate themselves to the same extent as the minorities, 

nor did they share their unique fears. 

The desire for social improvement, conspicuous in the re

sponses of the Anglo-American youth, was shared to some degree by 

the Mexican-Americans. Its absence in the expressed problems of 

the Negro students, however, does not necessarily imply its non

existence. 

Data on the shared adolescent problems of the students, 

irrespective of their ethnic affiliation, brought to light some common 
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interests, desires and needs. These were: interest in personal 

appearance, interest in marriage, interest in religion and philosophi

cal inquiry; desire for greater parental understanding and less 

criticism, desire to acquire effective study habits and study skills 

and to secure better grades; need for greater financial independence, 

and need for selecting a suitable vocation and preparing for it. 

All these, upon verification against the literature on the topic 

of adolescent problems, were found to be representative of the 

generally recognized interests, attitudes and values of adolescents. 

Conclusions 

From the findings it can be concluded that both the hypotheses 

proposed in the study were upheld. A careful analysis of the items 

checked by the students on the Mooney Problem Check List indicated 

that the problems reflected the participation of these students in the 

larger American adolescent culture, as well as in their respective 

ethnic backgrounds. 

Comparatively, there were more areas that mirrored the 

adolescent interests and attitudes.than ethnic differences. 

Another conclusion from this study is that the two minority 

groups involved manifested a low self concept; that is, they perceived 

themselves as inferior and lacking in competence and ability. This 

was especially marked in the case of the Mexican-Americans. 
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Implic ations 

It seems imperative that a school be made aware of the prob

lems its students experience. This fact warrants a discussion of the 

implications of some of the findings in this section. 

Pueblo High School, in recognition of its pioneer educational 

activities, was recently acclaimed a "pace-setter11. It has a reputa

tion for gearing its program to the needs and interests of the students. 

However, there are a few problem areas, suggested by the data of 

this study, where the school needs to intensify its efforts. 

The need for guidance in the selection of and preparation for a 

suitable vocation, and the need for acquiring better study habits and 

skills was strongly expressed by all students. 

Paucity of information about jobs was checked as one of the 

pupils' main problems. A large number of vocational choices are 

precluded for adolescents because they tend to concentrate on 

s vocations that their families, friends and neighbors are engaged in, 

and have no conception of the vast array of existing vocations ( Cole 

and Hall, 1964). The school can perform a valuable service by pro

viding a variety of information in order to: 

1. Acquaint students with the wide range of possible 

vocations open to them. On-the-job-training programs would seem 

a good approach for introducing some vocations. 
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2. Inform the students of exact job requirements early enough 

during their high school training so as to allow them adequate time for 

preparation. 

3. Provide guidelines regarding job interviews and applica

tions. 

4. Help students to understand the extent of their abilities and 

limitations in order to achieve a realistic balance between their 

vocational interests and capabilities. 

In an effort to help students realize the feasibility- of success in 

attaining the variety of occupational goals suggested, it might be useful 

to acquaint them with members of the community, particularly from, 

their own ethnic groups, who have achieved success in their chosen 

fields. These people would serve as models for the students to emulate 

thus providing an important source of motivation which the students' 

own families might not be able to offer. 

Study habits, skills and attitudes are assumed to be related to 

achievement. Consequently, poor, ineffective study habits and skills 

can impede academic progress. The problem may be attacked on two 

levels. One is to acquaint students with the procedures involved in 

acquiring different skills. This might be accomplished by furnishing 

handbooks which list guidelines, steps and formulas for learning such 

skills as note taking, outlining and organizing materials. 
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Another way to combat poor study habits and skills is to treat 

them as a function of the total curriculum. A concerted effort by all 

teachers to teach proper skills, within the limits of their subject 

areas, might prove fruitful. 

Considering the low socio-economic level of the families from 

which the Pueblo High School students are drawn, it is likely that in 

their homes they do not experience the right study atmosphere, and 

they are not encouraged to keep regular study schedules or develop 

proper study habits. Provision for the three effective A's of study 

habits -- atmosphere, adjusted schedule, and attitude --in the 

regular school program.can help to solve "the problem of poor study 

habits and skills (Wagner, 1965). 

It is in the realm of ethnic differences that the findings of this 

study have prime significance. The Mexican-American students and 

the Negro Students, the study concluded, perceived themselves as 

inadequate, inferior and incompetent; that is, they had a low self con

cept. This poses a serious problem for the school in view of the fact 

that the Mexican-Americans and Negroes constitute approximately 

50 per cent of the school population. 

It might be argued that the poor self concept manifested by 

these students was largely the product of discrimination, poverty and 

prejudice -- factors which are not quite within the control of the school. 
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Even if this were so, the school must still accept its share of 

responsibility in enabling the student to build a positive self concept. 

Specifically, the school could direct its efforts to help each 

student see himself as a participating and valued member of the 

group, as a producer and worker, and as a problem-solver (Hughes, 

1964). In a supportive climate which gives the youngster a feeling 

of involvement, the student can perceive himself as worthy and 

capable ( Wylie, 1961; Keliher, 1964). The cooperation of all 

departments, programs, and services in the school is needed for the 

accomplishment of this goal. 

An important implication of this study regards the low number 

of problems reported by the Negro students. Their acknowledgement 

of being affected by racial prejudice, discrimination and poverty, 

however, makes it hard to accept that they have so few other problems. 

It was speculated that this could be due either to a lack of awareness of 

problems or to an unwillingness to express them. The school can, 

perhaps, estimate these problems by looking at such indices as grades, 

attendance, drop-outs, absenteeism, participation in social activities 

and counselor records. If a high incidence is observed, there is 

obviously need to break barriers of communication so that the problems 

can be brought out for mutual discussion and possible solution. 

It is conceded that many of the problems reported by the 

students are outside the direct control of the school, but at the same 
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it is strongly believed that the school is in a unique position to offer 

help. Enabling the students to acquire a positive and realistic self 

concept, for example, can itself be a definite step in this direction. 

Recommendations for further research 

The conclusions of this study suggest some areas in which 

additional research is needed. It was learned that many of the adoles

cent problems had equal importance for most of the students regard

less of the differences in their ethnic backgrounds. An environmental 

factor common to the students studied.was a low economic status. 

This raises the question: To what extent does the economic level of a 

person's family background supersede the ethnic influences he is 

exposed to? 

The relationship between the poor self concept manifested by 

the Mexican-American and Negro students and such variables as 

their socio-economic level and degree of ethnic identity; needs to be 

investigated. Some of the questions which require answers include: 

( 1 ) To what extent does a margined social status, in relation to the 

larger American society, inhibit the development of a positive self 

concept among Mexican-Americans and Negroes? ( 2 ) To what extent 

can the overall effects of poverty influence the development of a 

person's self-concept, and in what manner will these effects manifest 

themselves? 



164 

The low response of the Negro students was apparent in this -

study. A fertile area of research is to investigate the possible 

reasons for this. 

Current trends in the American society favoring the integra

tion or assimilation of the ethnic groups through persuasion ( i. e. , 

motivation) rather than force, would seem to justify the need for 

more accurate measures of self concept, since a positive self concept 

is a workable condition for the Introduction and acceptance of change. 

In view of this, there appears to be a need to focus research on 

better instruments designed to assess the self concept, particularly 

of ethnic groups. 
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Appendix A 

Health and Physical Development 

Problem Mexican- Anglo-
Number Americans Ame ricana Negroes 

1 20 12 22 
2 16 26 15 
3 15 22 15 
4 4 13 7 
5 19 22 12 

56 16 11 11 
57 20 25 26 
58 17 8 10 
59 14 15 18 
60 6 6 3 

111 18 21 22 
112 9 17 8 
113 24 30 31 
114 17 21 19 
115 10 8 8 
166 15 28 28 
167 15 22 9 
168 11 9 14 
169 9 6 6 
170 24 15 22 
221 7 2 4 
222 8 7 6 
223 10 16 13 
224 1 2 3 
225 3 7 10 
276 14 15 12 
277 4 16 9 
278 7 5 13 
279 12 8 7 
280 4 5 4 

Total 369 420 387 
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Finance, Living Conditions and Employrment 

Problem Mexican- Anglo-
umber Americans Americans Negroes 

6 31 28 37 
7 22 21 20 
8 20 15 24 
9 34 21 26 

10 33 28 25 
61 30 17 24 
62 23 17 22 
63 33 36 26 
64 12 15 8 
65 6 1 3 

116 50 45 46 
117 36 35 32 
118 27 28 24 
119 38 29 37 
120 47 34 43 
171 13 18 15 
172 5 6 7 
173 22 21 21 
174 23 21 11 
175 10 4 8 
226 24 22 30 
227 14 8 12 
228 11 11 6 
229 20 21 19 
230 7 15 7 
281 16 10 12 
282 3 6 6 
283 7 5 5 
284 6 8 19 
285 2 2 9 

Total 625 548 584 
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Social and Recreationcil Activities 

Problem Mexican- Anglo-
Number Americans Americans Negroes 

11 19 19 18 
12 14 14 11 
13 9 18 S 
14 28 26 26 
15 33 18 15 
66 11 14 10 
67 21 13 17 
68 12 17 9 
69 23 20 18 
70 13 27 21 

121 27 9 18 
122 19 22 21 
123 5 5 4 
124 12 18 9 
125 21 8 24 
176 13 15 15 
177 12 13 14 
178 18 12 13 
179 26 21 15 
180 24 27 11 
231 19 23 9 
232 19 18 11 
233 22 24 16 
234 41 45 27 
235 9 21 20 
286 20 23 15 
287 17 13 15 
288 16 18 15 
289 16 13 10 
290 26 20 13 

Total 565 554 445 



Courtship, Sex and Marriage 

Problem Mexican- Anglo-
Numbe r Americans Americans Negroes 

16 23 22 12 
17 16 9 17 
18 12 8 8 
19 10 17 8 
20 13 ' — 10 11 
71 17 20 33 
72 22 21 9 
73 19 22 11 
74 16 10 13 
75 14 8 9 

126 11 22 20 
127 11 11 6 
128 13 17 10 
129 21 11 16 
130 38 37 40 
181 17 17 17 
182 19 17 16 
183 19 22 27 
184 5 4 3 
185 7 7 14 
236 12 12 5 
237 14 12 17 
238 9 13 10 
239 15 16 19 
240 29 23 24 
291 17 13 23 
292 14 13 14 
293 7 9 13 
294 10 6 17 
295 13 11 16 

Total 463 440 458 
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Social-Psychological Relations 

Problem Mexican- Anglo-
Number Americans Americans Negroes 

21 25 20 20 
22 19 18 10 
23 23 14 17 
24 15 10 8 
25 13 9 . 9 
76 23 35 23 
77 8 5 6 
78 35 36 17 
79 5 15 13 
80 28 24 19 

131 12 9 9 
132 26 15 17 
133 22 25 14 
134 28 20 13 
135 13 15 11 
186 9 11 12 
187 9 14 16 
188 10 18 23 
189 24 24 12 
190 25 17 18 
241 37 38 19 
242 19 20 17 
243 20 17 20 
244 15 14 21 
245 19 27 20 
296 18 15 14 
297 15 . 26 16 
298 19 12 ' 10 
299 27 20 23 
300 13 10 12 

Total 574 553 459 
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Personal-Psychological Relations 

Problem Mexican- Anglo 
Number Americans Americans Negroes 

26 27 22 20 
27 24 28 27 
28 22 24 17 
29 16 11 9 
30 41 40 29 
81 26 32 27 
82 13 14 9 
83 23 30 27 
84 20 16 16 
85 33 18 29 

136 17 22 15 
137 32 • 23 23 

138"" 41 27 26 
139 14 18 10 
140 23 16 24 
191 7 9 7 
192 20 16 15 
193 16 10 18 
194 8 6 8 
195 21 12 16 
246 19 20 10 
247 10 15 11 
248 24 7 17 
249 .12 11 7 
250 27 '35 21 
301 22 16 15 
302 7 6 8 
303 4 6 9 
304 13 9 8 
305 12 5 8' 

Total 594 524 486 



172 

Morals and Religion 

Problem Mexican - Anglo -
Number Americans Ame ricans Negroes 

31 23 26 22 
32 13 18 15 
33 2 9 6 
34 14 18 8 
35 20 23 18 
86 2 2 3 
87 4 2 
88 5 6 2 
89 24 23 25 
90 7 4 26 

141 8 12 13 
142 15 12 14 
143 20 10 18 
144 15 29 27 
145 23 ' 21 29 
196 42 33 30 
197 10 11 17 
198 16 12 12 
199 15 23 14 
200 12 14 17 
251 30 22 21 
252 12 13 13 
253 20 22 15 
254 16 14 18 
255 13 14 8 
306 28 28 37 
307 13 11 12 
308 ' 15 17 16 
309 19 15.-. 11 
310 17 9 15 

Total 469 475 484 
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Home and Family 

Problem Mexican- Anglo-
Number Americans Americans Negroes 

36 30 26 18 
37 11 6 9 
38 16 11 7 
39 20 24 27 
40 12 11 13 
91 2 2 2 
92 6 9 16 
93 7 7 10 
94 20 17 14 
95 12 11 7 

146 19 21 17 
147 18 11 15 
148 8 10 6 
149 12 15 11 
150 11 6 12 
201 1 4 7 
202 15 15 11 
203 11 10 13 
204 21 22 13 
205 21 21 17 
256 15 22 11 
257 22 17 12 
258 16 13 17 
259 10 13 9 
260 9 10 7 
3il 7 8 5 
312 26 27 14 
313 26 24 16 
314 18 18 16 
315 27 30 23 

Total 449 441 375 
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Future, Vocational and Educational 

Problem Mexican- Anglo-
Number Americans Americans Negroes 

41 7 6 3 
42 16 15 9 
43 29 23 17 
44 25 13 14 
45 37 22 38 
96 40 24 30 
97 34 21 20 
98 16 9 11 
99 7 1 S 

100 15 21 11 
151 27 21 11 
152 16 23 16 
153 31 24 25 
154 21 24 11 
155 35 20 30 
206 26 20 21 
207 19 23 21 
208 11 12 15 
209 12 18 21 
210 20 14 21 
261 15 11 10 
262 17 20 8 
263 28 10 11 
264 20 12 12 
265 28 17 21 
316 38 21 21 
317 32 20 19 
318 8 12 9 
319 13 13 13 
320 16 11 16 

Total 659 501 490 
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Adjustment to School Work 

Problem Mexican- Anglo-
Number. Americans Americans Negroes 

46 12 11 4 
47 13 9 17 
48 5 9 4 
49 9 8 18 
50 54 51 44 

101 17 5 13 
102 30 33 22 
103 22 29 12 
104 33 30 18 
105 42 16 24 
156 22 21 21 
157 8 10 9 
158 35 27 23 
159 37 24 29 
160 34 24 22 
211 35 34 33 
212 14 18 16 
213 26 16 20 
214 22 23 31 
215 25 14 21 
266 16 13 20 
267 20 14 11 
268 16 11 17 
269 44 25 34 
270 41 26 26 
321 32 21 22 
322 15 17 25 
323 22 14 21 
324 39 12 19 
325 6 2 7 

Total 746 567 603 
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Currictilum and Teaching Procedure 

Problem Mexican- Anglo-
Number Americans Americans Negroes 

51 20 20 13 
52 12 13 15 
53 11 12 10 
54 15 20 20 
55 11 12 9 

106 7 4 5 
107 15 8 7 
108 30 23 25 
109 7 3 14 
110 12 15 16 
161 6 7 9 
162 21 17 16 
163 10 9 7 
164 13 9 19 
165 2 2 13 
216 22 15 24 
217 11 9 9 
218 4 12 9 
219 2 8 11 
220 14 5 12 
271 9 9 12 
272 7 9 7 
273 4 8 12 
274 9 11 11 
275 8 7 9 
326 4 11 9 
327 5 9 8 
328 29 27 20 
329 26 27 31 
330 28 18 21 

Total 374 359 403 
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DIRECTIONS 

This is not a test. It is a list of problems which are often troubling students of your 
age—problems of health, money, social life, home relations, religion, vocation, school 
work, and the like. Some of these problems are likely to be troubling you and some 
are not. As you read the list, pick out the problems which are troubling you. There 
are three steps in what you do. 

First Step: Read through the list slowly, and when you come to a problem which 
suggests something which is troubling you, find the number of the item on the 
answer sheet and blacken the answer space BELOW the number. For example, 
if you are troubled by the fact that you are underweight (problem number 1 
in the list), you would find number 1 on the answer sheet and blacken the 
answer space BELOW the number. Thus, 

Go through the whole list in this way, marking the answer spaces below the 
numbers of the problems which are troubling you. 

Second Step: When you have completed the first step, read again the items you 
have marked and pick out the ones which you feel are troubling you most. 
Show these problems by blackening the answer space ABOVE the number. 
For example, if, as you look back over all the problems for which there are 
black marks below the numbers on the answer sheet, you decide that "Being 
underweight" is one of those which troubles you most, then blacken the answer 
space ABOVE the number, like this, 

This example shows how the sheet would be marked by a student for whom 
both items 1 and 4 represent problems, with 1 being among his most im
portant problems. 

Third Step: When you have completed the second step, answer the summarizing 
questions on the back of the answer sheet. 

Do not make any marks in this booklet. Put all your marks on the answer sheet. 

Copyright 1950. All rights reserved. 

The Psychological Corporation 

304 East 45th Street, New York 17, N. Y. 

Printed in U.S.A. 51-135TB 



First Step: Read the list slowly, and as you come to a problem which troubles 
you, blacken the answer space BELOW the number on the answer sheet. 17£ 

1. Being underweight 
2. Being overweight 
3. Not getting enough exercise 
4. Getting sick too often 
5. Tiring very easily 

6. Needing to learn how to save money 
7. Not knowing how to spend my money wisely 
8. Having less money than my friends have 
9. Having to ask parents for money 

10. Having no regular allowance (or income) 

11. Slow in getting acquainted with people 
12. Awkward in meeting people 
13. Being ill at ease at social affairs 
14. Trouble in keeping a conversation going 
15. Unsure of my social etiquette 

16. Having dates 
17. Awkward in making a date 
18. Not mixing well with the opposite sex 
19. Not being attractive to the opposite sex ~ 
20. Not being allowed to have dates _ 

21. Getting into arguments 
22. Hurting people's feelings 
23. Being talked about 
24. Being made fun of 
25. Being "different" 

26. Losing my temper 
27. Taking some things too seriously 
28. Being nervous 
29. Getting excited too easily 
30. Worrying 

31. Not going to church often enough 
32. Not living up to my ideal 
33. Puzzled about the meaning of God 
34. Doubting some of the religious things I'm told 
35. Confused on some of my religious beliefs 

36. Worried about a member of the family 
37. Sickness in the family 
38. Parents sacrificing too much for me 
39. Parents not understanding me 
40. Being treated like a child at home 

41. Unable to enter desired vocation 
42. Doubting the wisdom of my vocational choice 
43. Needing to know my vocational abilities 
44. Doubting I can get a job in my chosen vocation 
45. Wanting advice on what to do after high school 

46. Missing too many days of school 
47. Being a grade behind in school 
48. Adjusting to a new school 
49. Taking the wrong subjects 
50. Not spending enough time in study 

51. Having no suitable place to study at home 
52. Family not understanding what I have to do in school 
53. Wanting subjects not offeied by the school 
54. Made to take subjects I don't like 
55. Subjects not related to everyday life 

56. Frequent headaches 
57. Weak eyes 
58. Often not hungry for my meals 
59. Not eating the right food 
60. Gradually losing weight 

61. Too few nice clothes 
62. Too little money for recreation 
63. Family worried about money 
64. Having to watch every penny I spend 
65. Having to quit school to work 

66. Not enough time for recreation 
67. Not enjoying many things others enjoy 
68. Too little chance to read what I like 
69. Too little chance to get out and enjoy nature 
70. Wanting more time to myself 

71. No suitable places to go on dates 
72. Not knowing how to entertain on a date 
73. Too few dates 
74. Afraid of close contact with the opposite sex 
75. Embarrassed by talk about sex 

76. Wanting a more pleasing personality 
77. Not getting along well with other people 
78. Worrying how I impress people 
79. Too easily led by other people 
80. Lacking leadership ability 

81. Daydreaming 
82. Being careless 
83. Forgetting things 
84. Being lazy 
85. Not taking some things seriously enough 

86. Parents making me go to church 
87. Disliking church services 
88. Doubting the value of worship and prayer 
89. Wanting to feel close to God 
90. Affected by racial or religious prejudice 

91. Not living with my parents 
92. Parents separated or divorced 
93. Father or mother not living 
94. Not having any fun with mother or dad 
95. Feeling I don't really have a home 

96. Needing to decide on an occupation 
97. Needing to know more about occupations 
98. Restless to get out of school and into a job 
99. Can't see that school work is doing me any good 

100. Want to be on my own 

101. Not really interested in books 
102. Unable to express myself well in words 
103. Vocabulary too limited 
104. Trouble with oral reports 
105. Afraid to speak up in class discussions 

106. Textbooks too hard to understand 
107. Teachers too hard to understand 
108. So often feel restless in classes 
109. Too little freedom in classes 
110. Not enough discussion in classes 
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111. Not as strong and healthy as I should be 
112. Not getting enough outdoor air and sunshine 
113. Not getting enough sleep 
114. Frequent colds 
115. Frequent sore throat 

116. Wanting to earn some of my own money 
117. Wanting to buy more of my own things 
118. Needing money for education after high school 
119. Needing to find a part-time job now 
120. Needing a job during vacations 

121. Nothing interesting to do in my spare time 
122. Too little chance to go to shows 
123. Too little chance to enjoy radio or television 
124. Too little chance to pursue a hobby 
125. Nothing interesting to do in vacation 

126. Disappointed in a love affair 
127. Girl friend 
128. Boy friend 
129. Deciding whether to go steady 
130. Wondering if I'll find a suitable mate 

131. Slow in making friends 
132. Being timid or shy 
133. Feelings too easily hurt 
134. Getting embarrassed too easily 
135. Feeling inferior 

136. Moodiness, "having the blues" 
137. Trouble making up my mind about things 
138. Afraid of making mistakes 
139. Too easily discouraged 
140. Sometimes wishing I'd never been born 

141. Wondering how to tell right from wrong 
142. Confused on some moral questions 
143. Parents old-fashioned in their ideas 
144. Wanting to understand more about the Bible 
145. Wondering what becomes of people when they die 

146. Being criticized by my parents 
147. Parents favoring a brother or sister 
148. Mother 
149. Father 
150. Death in the family 

151. Choosing best subjects to take next term 
152. Choosing best subjects to prepare for college 
153. Choosing best subjects to prepare for a job 
154. Getting needed training for a given occupation 
155. Wanting to learn a trade 

156. Not getting studies done on time 
157. Not liking school 
158. Not interested in some subjects 
159. Can't keep my mind on my studies 
160. Don't know how to study effectively 

161. Not enough good books in the library 
162. Too much work required in some subjects 
163. Not allowed to take some subjects I want 
164. Not getting along with a teacher 
165. School is too strict 

166. Poor complexion or skin trouble 
167. Poor posture 
168. Too short 
169. Too tall 
170. Not very attractive physically 

171. Living too far from school 
172. Relatives living with us 
173. Not having a room of my own 
174. Having no place to entertain friends 
175. Having no car in the family 

176. Not being allowed to use the family car 
177. Not allowed to go around with the people I like 
178. So often not allowed to go out at night 
179. In too few student activities » 
180. Too little social life 

181. Being in love 
182. Loving someone who doesn't love me 
183. Deciding whether I'm in love 
184. Deciding whether to become engaged 
185. Needing advice about marriage 

186. Being criticized by others 
187. Being called "high-hat" or "stuck-up" 
188. Being watched by other people 
189. Being left out of things 
190. Having feelings of extreme loneliness 

191. Afraid to be left alone 
192. Too easily moved to tears 
193. Failing in so many things I try to do 
194. Can't see the value of most things I do 
195. Unhappy too much of the time 

196. Can't forget some mistakes I've made 
197. Bothered by ideas of heaven and hell 
198. Afraid God is going to punish me 
199. Troubled by the bad things other kids do 
200. Being tempted to cheat in classes 

201. Being an only child 
202. Not getting along with a brother or sister 
203. Parents making too many decisions for me 
204. Parents not trusting me 
205. Wanting more freedom at home 

206. Deciding whether or not to go to college 
207. Needing to know more about colleges 
208. Needing to decide on a particular college 
209. Afraid I won't be admitted to a college 
210. Afraid I'll never be able to go to college 

211. Trouble with mathematics 
212. Weak in writing 
213. Weak in spelling or grammar 
214. Trouble in outlining or note taking 
215. Trouble in organizing papers and reports 

216. Classes too dull 
217. Teachers lacking personality 
218. Teachers lacking interest in students 
219. Teachers not friendly to students 
220. Not getting personal help from the teachers 
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221. Trouble with my hearing 
222. Speech handicap (stuttering, etc.) 
223. Allergies (hay fever, asthma, hives, etc.) 
224. Glandular disorders (thyroid, lymph, etc.) 
225. Menstrual or female disorders 

226. Parents working too hard 
227. Not having certain conveniences at home 
228. Not liking the people in my neighborhood 
229. Wanting to live in a different neighborhood 
230. Ashamed of the home we live in 

231. Wanting to learn how to dance 
232. Wanting to learn how to entertain 
233. Wanting to improve myself culturally 
234. Wanting to improve my appearance 
235. Too careless with my clothes and belongings 

236. Going with someone my family won't accept 
237. Afraid of losing the one I love 
238. Breaking up a love affair 
239. Wondering how far to go with the opposite sex 
240. Wondering if I'll ever get married 

241. Wanting to be more popular 
242. Disliking someone 
243. Being disliked by someone 
244. Avoiding someone I don't like 
245. Sometimes acting childish or immature 

246. Being stubborn or obstinate 
247. Tending to exaggerate too much 
248. Having bad luck 
249. Not having any fun 
250. Lacking self-confidence 

251. Sometimes lying without meaning to 
252. Swearing, dirty stories 
253. Having a certain bad habit 
254. Being unable to break a bad habit 
255. Lacking self-control 

256. Clash of opinions between me and my parents 
257. Talking back to my parents 
258. Parents expecting too much of me 
259. Wanting love and affection 
260. Wishing I had a different family background 

261. Lacking training for a job 
262. Lacking work experience 
263. Afraid of unemployment after graduation 
264. Doubting ability to handle a good job 
265. Don't know how to look for a job 

266. Don't like to study 
267. Poor memory 
268. Slow in reading 
269. Worrying about grades 
270. Worrying about examinations 

271. Teachers not considerate of students' feelings 
272. Teachers not practicing what they preach 
273. Too many poor teachers 
274. Grades unfair as measures of ability 
275. Unfair tests 

276. Poor teeth 
277. Nose or sinus trouble 
278. Smoking 
279. Trouble with my feet 
280. Bothered by a physical handicap 

281. Borrowing money 
282. Working too much outside of school hours 
283. Working for most of my own expenses 
284. Getting low pay for my work 
285. Disliking my present job 

286. Too little chance to do what I want to do 
287. Too little chance to get into sports 
288. No good place for sports around home 
289. Lacking skill in sports and games 
290. Not using my leisure time well 

291. Thinking too much about sex matters 
292. Concerned over proper sex behavior 
293. Finding it hard to control sex urges 
294. Worried about sex diseases 
295. Needing information about sex matters 

296. Being too envious or jealous 
297. Speaking or acting without thinking 
298. Feeling that nobody understands me 
299. Finding it hard to talk about my troubles 
300. No one to tell my troubles to 

301. Too many personal problems 
302. Having memories of an unhappy childhood 
303. Bothered by bad dreams 
304. Sometimes bothered by thoughts of insanity 
305. Thoughts of suicide 

306. Sometimes not being as honest as I should be 
307. Getting into trouble 
308. Giving in to temptations 
309. Having a troubled or guilty conscience 
310. Being punished for something I didn't do 

311. Friends not welcomed at home 
312. Family quarrels 
313. Unable to discuss certain problems at home 
314. Wanting to leave home 
315. Not telling parents everything 

316. Not knowing what I really want 
317. Needing to plan ahead for the future 
318. Family opposing some of my plans 
319. Afraid of the future 
320. Concerned about military service 

321. Getting low grades 
322. Just can't get some subjects 
323. Not smart enough 
324. Afraid of failing in school work 
325. Wanting to quit school 

326. School activities poorly organized 
327. Students not given enough responsibility 
328. Not enough school spirit 
329. Lunch hour too short 
330. Poor assemblies 

Second Step: Head again the items you have marked and blacken the spaces on the Third Step: Answer the questic 

answer sheet ABOVE the numbers of the problems which are troubling you most. on the back of the answer she 
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