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ABSTRACT 

The study was based on the assumption that the work 

of the counselor Is Influenced to some degree by principals, 

superintendents, and school board members. It was also as

sumed that the perceptions of counseling held by members of 

these groups affected their work expectations for the coun

selors under their jurisdiction. 

The purposes of the research were: (1) to determine 

if counselors, principals, superintendents, and school 

board members differed in their perceptions of ideal pupil-

personnel strategies and (2) to ascertain If the ideal 

pupil-personnel strategies perceived by the educators dif

fered from those actually employed. 

The interview was chosen as the method of research. 

The interview schedule developed for the study contained 

ten hypothetical problem situations typical of those faced 

by the high school counselor. The problems represented 

vocational, educational, and personal-soclal-emotlonal 

categories and were selected by twelve experienced senior 

high school counselors. 

The problem situations were presented during inter

views to two senior high school counselors, two secondary-

ix 



X 

school principals, two school board members and the super

intendent from each of five Mlnneapolls-St. Paul suburban 

school districts with high per pupil maintenance costs. 

The interviews were recorded on tape. 

Each respondent was asked to indicate how he would 

deal with the problems if he were operating as a counselor 

under ideal counseling conditions. Each educator was also 

asked to describe how he actually handled similar problems. 

Abstracts of the responses were submitted to three 

university professors with different counseling orientations 

and with experience in the training of high school counsel

ors. The judges agreed in eighty-five percent of the clas

sifications. 

The binomial test and the chi-square test were the 

statistical measures utilized to test the hypotheses of the 

study. 

The null hypotheses tested were the following: 

Hypothesis I. There will be no significant differences 
within the following groups In the number of directive 
and non-directive pupil-personnel strategies preferred: 

1. School superintendents 
2. School board members 
3. Secondary school principals 
4. Secondary school counselors 

Hypothesis II. There will be no significant differences 
between the following groups in the number of directive 
and non-directive pupil-personnel strategies preferred: 

1. School superintendents 
2. School board members 
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3. Secondary school principals 
Secondary school counselors 

Hypothesis III. The differences between actual and 
ideal pupil-personnel strategies within the following 
groups will not be statistically significant: 

1. School superintendents 
2. Secondary school principals 
3. Secondary school counselors 

Hypotheses I and II were rejected with differences signifi

cant at the one percent level of confidence. Hypothesis III 

was accepted. 

Significant findings included the following: 

1. All groups were decidedly more directive than non-
directive when asked to describe how they would counsel 
under ideal counseling conditions. Agreement among 
principal, superintendent, and school board member 
groups was nearly unanimous. 

2. Counselors, principals, and superintendents had all 
been more directive than non-directive in pupil-
personnel strategies they had actually employed. 

3. Differences between actual and ideal pupil-
personnel strategies were inconsequential. 

4. Counselors were significantly more non-directive 
than members of the other groups in both "ideal" and 
"actual" categories. 

If non-directive counseling were to be promoted in 

the school districts studied, it would appear necessary for 

reorientation of administrators and school board members 
r 

before it could be implemented with their support. 

With administrators' counseling orientation differ

ing significantly from that of the counselors, it would 

seem desirable for universities training administrators and 
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counselors to coordinate their efforts so that a greater 

congruence of opinions regarding counseling could be ob

tained. 

Similar studies were recommended to determine if 

the differences and similarities revealed exist on a larger 

scale. 



CHAPTER I 

THE PROBLEM AND RATIONALE FOR AN INVESTIGATION 

OF DIRECTIVE AND NON-DIRECTIVE PUPIL 

PERSONNEL STRATEGIES 

Introduction 

Controversy regarding the role and function of the 

counselor has long been a part of the history of pupil-

personnel work. Emphasizing the currency and seriousness 

of the disagreement. Stern stated: 

More than 50 years after the beginning of the guid
ance movement we are witnessing the spectacle of a 
profession in desperate search of its reason for 
being. While the attempts to identify the role of 
the school counselor have been continuous from Par
sons to Wrenn, they have now attained a prevalence 
and urgency which suggest a combination of mission
ary zeal and homesteader frenzy. Journals devote 
many pages to the question of the counselor's role 
and professional associations vie for the right to 
determine the role, but the efforts are uncoordi
nated and even contradictory.1 

A similar belief was shared by Blocher, Tennyson, 

and Johnson, who indicated, "At the present time more disa

greement seems to exist among school counselors themselves 

^•Herbert J. Stern, "The Immediate Task of School 
Counselors," Counselor Education and Supervision, *f:93. 
Winter, 1965. 

1 
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regarding the professional self-image they hold and which 

2 they presumably wish to communicate to others." 

Of particular importance in the controversy has 

been disagreement over the definition of the term, "counsel

ing." Varying interpretations may be identified through a 

search of the literature. 

Students, parents, teachers, and administrators, as 

well as counselors, have a vital interest in counseling. 

Much research has been conducted in efforts to ascertain how 

these groups perceive the counselor's work, but no consensus 

has been found. The lack of consensus has led the writer to 

an interest in determining the extent to which counselors, 

their supervisors, and their employers agree on counseling 

procedures. 

Principals, superintendents, and school board mem

bers are all involved in decisions affecting the work of 

the counselor. Their perceptions of counseling might well 

be different from those of the counselor. If this is the 

case, it may be assumed that the counselor is not always as 

free to counsel as he would like to be. 

It seemed important to ascertain the amount of 

agreement within and between school board, administrator, 

2Donald H. Blocher, W. Wesley Tennyson, and Balph 
H. Johnson, "The Dilemma of Counselor Identity," Journal 
of Counseling Psychology. 10:344, Winter, 1963• 



and counselor groups regarding counseling. The basis for 

the study was the question of how members of the^e groups 

view the work of the counselor. 

The Problem 

Statement of the Problem 

The problem of the study was to determine the pref

erence for directive and non-directive pupil-personnel 

strategies among counselors, principals, superintendents, 

and school board members. Two secondary questions pertain

ing to the counselor, principal, superintendent, and school 

board member groups were also investigated: (1) Are there 

any significant differences in the strategies preferred 

within and between the groups? (2) Are there any signif

icant differences between actual strategies employed and 

ideal strategies preferred by counselors, principals, and 

superintendents? 

Significance of the Study 

Basic to the purpose of the study was the assump

tion that the counselor's Job is affected by decisions made 

by his principal, his superintendent~""and his board of edu

cation. These individuals and groups are involved in one 

way or another with the counselor's job description, his 

budget, his request for assistance, and his salary. 
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One of the questions regarding pupil-personnel work 

not fully answered is: How do those responsible for this 

work in the school view directive and non-directive counsel

ing strategies? Some counselors are educated in institu

tions where the directive approach is emphasized, while 

others attend institutions where the non-directive approach 

is promoted. No matter what his personal preferences, the 

counselor places himself in a potential conflict situation 

when he accepts a position as a pupil-personnel specialist 

in a school. He may find himself in disagreement with his 

principal, superintendent, school board members, or fellow 

counselors. 

It was felt that documentation of the existing sit

uation would be of benefit to those responsible for in-

service training of counselors, administrators, and school 

board members. It was also hoped that such an investigation 

might provide the impetus for the modification of university 

programs in which counselors and administrators are prepared. 

Hypotheses 

A review of the literature failed to identify 

studies in which the preferences of counselor, principal, 

superintendent, and school board groups for directive and 

non-directive pupil-personnel strategies were compared. 

There was also a dearth of studies in which differences 
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between actual and ideal pupil-personnel strategies held by-

administrators and counselors were compared. The following 

hypotheses were formulated and tested in an effort to pro

vide the comparisons; 

Hypothesis I. There will be no significant differ

ences within the following groups in the number of directive 

and non-directive pupil-personnel strategies preferred: 

a) School superintendents 

b) School board members 

c) Secondary school principals 

d) Secondary school counselors 

A five percent level of confidence was adopted as the test 

of significance for rejecting the hypothesis. 

Hypothesis II. There will be no significant differ

ences between the following groups in the number of direc

tive and non-directive pupil-personnel strategies preferred: 

a) School superintendents 

b) School board members 

c) Secondary school principals 

d) Secondary school counselors 

A five percent level of confidence was adopted as the test 

of significance for rejecting the hypothesis. 

Hypothesis III. The differences between actual and 

ideal pupil-personnel strategies within the following 

groups will not be statistically significant: 
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a) School superintendents 

b) Secondary school principals 

c) Secondary school counselors 

A five percent level of confidence was adopted as the test 

of significance for rejecting the hypothesis. 

To provide the data which served as the basis for 

the research, interviews were conducted with counselors, 

principals, superintendents, and school board members. Re

spondents represented five Minneapolis-St. Paul suburban 

districts with high per pupil maintenance costs. 

All respondents assumed the role of counselors oper

ating under what they believed to be ideal counseling con

ditions. They indicated how they would prefer to deal with 

ten problem situations typical of those faced by senior 

high school counselors. In addition, counselors, princi

pals, and superintendents described how they had actually 

handled situations similar to those presented in the study. 

Three Judges categorized responses as directive or 

non-directive. Results of the judging provided the data 

for statistical analyses. 

Additional insight into the respondents' views on 

counseling were obtained through supplementary questioning. 

Questions related to pupil-counselor ratio, counselor spe

cialization, and types of counseling were asked of all re

spondents. School board members were also questioned 

regarding public opinion of the counselor. 



Organization of the Report 

The report Is organized Into five chapters. The 

statement of the problem and the definitions of terms are 

presented In the first chapter. The related literature Is 

given In the second chapter. The research setting and 

methodology are described In the third chapter, the anal

yses of the data, In the fourth, and the summary and conclu

sions, In the last. 

Definition of Terms 

The terminology Is essential to an understanding of 

the study. The difficulty of providing definitions was 

pointed out by Heed and Stefflre, who said: "The nomencla

ture of guidance services reflects the state of conflict in 

the profession. A guidance worker may be called a coun

selor in one setting, and a counselor may be called a psy

chologist in another."3 in an attempt to find a term that 

would encompass the.work of counselor and guidance worker, 

"pupil personnel worker" was chosen. The appropriateness 

of this selection could be justified by the same authors' 

3fi[arold J. Eeed and Buford Stefflre, "Elementary 
and Secondary School Programs," Review of Educational Re
search. 38:157-58, April, 1963. 



contention that the school counselor is the chief pupil-

personnel worker.^" 

The major reason for feeling a need for a title 

other than "counselor" or "guidance worker" was the in

creased attention being given to differentiated assignment 

for them. In the research phase of the study, no distinc

tion between these two functionaries was intended. 

Definition of terms pertinent to the study follows 

"Pupil Personnel Services" was defined by Peters 

and Farwell, who said: 

Pupil personnel services are those aids to pupil 
and teacher which give added help to the pupil in 
his learning experiences. They are represented by 
the school counselor, school nurse, school psychol
ogist, school social worker, and other psychologi
cal and health-service personnel. It should be 
noted that in current vogue, both in practice and 
in literature, the term guidance services is some
times used as synonymous with pupil personnel ser
vices or more often as a title for the services of 
the school counselor. In this latter context guid
ance services include (1) the individual inventory 
service, (2) the information service, (3) the coun
seling service, (4) the placement service, and 
(5) the follow-up service.5 

Good considered pupil-personnel work synonymous with guid

ance. ̂ 

**Ibid.. p. 158 

^Herman J. Peters and Gail P. Farwell, Guidance: A 
Developmental Approach (Chicago: Rand McNally and Company, 
1959). PP. 20-21. 

^Carter V. Good, editor, Dictionary of Education 
(New York: McGraw-Hill Book Company, Inc., 1959). P« ^32. 



With the work of the counselor and/or guidance 

worker constituting the major portion of the pupil-

personnel services in most school settings, such work was 

referred to as that of pupil-personnel work in the study. 

The definitions which follow were taken from 

Good's Dictionary of Educationt 

Counseling. Directives Counseling in which the 
counselor takes direct part in the solution of 
his client's problem by suggesting alternative 
decisions and plans of action and by offering pos
sible interpretations of the client's aptitudes, 
Interests, and personality as indicated by tests 
and historical data. Contr. w. counseling, non-
directive. 

Counseling. Eclectic: Counseling in which are 
used various techniques selected because of rele
vancy and applicability to the problems of the 
individual counselee, as opposed to techniques 
based on a unitary theory of counseling. 

Counseling. Educational: The phase of the counsel
ing program that is concerned strictly with the 
student's success and well-being in his educational 
career and is designed to aid him in making 
choices and adjustments relating to schools, 
courses, and curricula. 

Counseling. Non-Directive: Counseling based on the 
assumption that the individual has the capacity to 
solve his own problems, wherein the counselor's 
role is one of clarifying the feelings which he en
courages the client to express freely, so as to 
allow the counselee to see his problem more 
clearly and thus to work out his own solution. Syn. 
Client-centered counseling. 

Counseling. Vocational: Conferring with a person 
for the purpose of assisting him in problems 



connected with his choice of occupation, train
ing for that occupation, obtaining employment, 
e t c . . . . . .  

Counseling. Therapeutic: A method of treatment 
of emotional problems through the use of verbal 
techniques; the therapist clarifies, interprets, 
advises, or analyzes content in order to help 
the patient to become better adjusted. 

Counselor: (1) one who assists individual stu
dents to make adjustments and choices especially 
in regard to vocational, educational, and per
sonal matters; (2) an adviser or personnel spe
cialist. . . .7 

Therapy. Client-centered: Psychological counsel
ing in which the therapist endeavors to keep the 
client expressing and exploring his attitudes as 
freely as possible; through this, the client be
comes more understanding and accepting of himself 
and others.8 

Guidance: (1) A process of dynamic interpersonal 
relationship designed to Influence the attitudes 
and subsequent behavior of a person; (2) a form of 
systematic assistance (aside from regular instruc
tion) to pupils, students, or others, to help him 
to assess their abilities and liabilities and to 
use that information effectively in daily living 
. . . .9 

Guidance worker: One who has been assigned the 
responsbility in a school system for the carrying 
out of all or a part of the guidance services; has 
specialized training in all areas of guidance 
work.10 

7ibid.. pp. 138-39. 

8Ibid.. p. 569. 

9Ibid.. p. 259. 

IQlbld.. p. 250. 
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Hole: . . . behavior patterns of functions ex
pected of or carried out by an Individual In a 
given societal context. 

Philosophy: ... an Integrated personal view 
that serves to guide the Individual's conduct 
and thinking.12 

Suburb: "An outlying part of a city or town: a 
smaller place adjacent to or sometimes within 
commuting distance of a city . . . ."13 

Strategies: The term borrowed from Mathewson who 
applies It to the various techniques utilized by 
guidance personnel In dealing with students and 
their problems.14 

Board of Eduoatlon and School Board are defined by the 
writer as terms used synonymously to refer to the lay 
body elected to represent the public in control of the 
public schools. This group has ultimate responsibility 
for policies which determine the operation of the 
schools. 

Summary 

Chapter 1 represents an attempt to provide Justi

fication for the study. Assuming that the work of the 

counselor is influenced to some extent by principals, super

intendents, and school board members, it was decided to 

Hlbld.. p. 471. 

12Ibid., p. 395. 

•^Philip B. Gove (ed.), Webster's Third New Inter
national Dictionary (Springfield, Massachusetts: 
G. & C. Merriam Company, 1961), p. 2281. 

^Robert Henry Mathewson, • Guidance Policy and Prac
tice. third edition (New York: Harper and Row, 1962), 
PP. 99-104. 



12 

ascertain how these three groups and the counselors viewed 

the strategies employed by the counselor. Group prefer

ences for directive and non-directive pupil-personnel strat

egies were chosen as the basis for the study. An additional 

facet of the research was an effort to determine what dif

ferences existed between actual and ideal strategies of the 

counselors and administrators. 

Chapter 1 also included specific sections devoted to 

the statement of the problem, significance of the study, 

organization of the report, and definition of terms. 



CHAPTER II 

THE LITERATURE 

Much has been said and written regarding the pupil-

personnel program In secondary schools. A study of the 

type under consideration here would be Incomplete without 

reference to what has been done and said about similar re

lated topics. The review of the literature represents an 

attempt to provide that reference. 

As the review was begun, what proved to be partic

ularly valuable In the search for a bibliography were the 

Education Index, the Encyclopedia of Educational Research, 

the Review of Educational Research. Dissertation Abstracts, 

and Psychological Abstracts. A number of textbooks pertain

ing to guidance and counseling was also examined and they 

provided Important Information relative to the study. 

The review of related literature was organized un

der five major categories. The first was concerned with 

research and opinion related to the role and function of 

the counselor and guidance worker. Although closely re

lated to the role and function literature, the discussion 

of the directive and non-dlrectlve counseling theory was 

13 
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placed next in a separate category. The role of adminis

trators and school board members In the pupil-personnel 

program was Included In the third and fourth sections. 

Proposals for reorganization of the pupil-personnel program 

were used to conclude the review of the literature. The 

sections of the literature were closely related; some of 

the reviews could have been placed In more than one cate

gory. Multiple listing was not done for reasons of economy 

and efficiency. 

Role and Function of the 
Pupil-Personnel Worker 

The role and function of the counselor and guidance 

worker in the school setting have been a subject, of much 

discussion. The literature contains a great deal of infor

mation regarding this topic* which is so closely related to 

the subject of the study. 

According to Heed and Stefflre, the school coun

selor is the chief pupil-personnel worker.* When a school 

district does not employ certain members of the pupil-

personnel team, the counselor is usually assigned these 

functions. The opinion gave support to the belief that 

there is much variation in the work of counselors. It also 

iReed and stefflre, loc. cit. 
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provided justification for selecting the title "counselor" 

as the one most commonly used in the study. 

The American School Counselor Association spelled 

out the work of the counselor: "The school counselor's pri

mary role is in counseling."2 Other roles, such as that of 

consultant, resource person, researcher, etc., and of edu

cator, are assumed only to support the primary role of the 

counselor. 

In the same report, the committee elaborated on the 

importance of counseling by saying, "It is essential that 

the majority of a school counselor's time be devoted to in

dividual or small-group counseling."3 

While agreeing that the counselor should spend a 

majority (two-thirds) of his time in "one-to-one counseling 

or consulting relationships," Farwell had rather extensive 

other expectations for the counselor. He said he should be 

an expert in counseling theory, career development, measure

ment, and developmental behavior. He also wanted the coun

selor to be an applied psychologist, as well as an educator.^ 

^National Planning Committee, American School Coun
selor Association, Proposed Guidelines for Implementation 
of the ASCA Statement of Policy for Secondary School Coun
selors (Washington. D.C.: American School Counselor Associa-
tion, 196*0, p. 5. 

3ibid., p. 6. 

^Gail Farwell, "The Bole of the School Counselor," 
Counselor Education and Supervision. 1:^3# Fall. 1961. 
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As previously Indicated, Blocher, Tennyson, and 

Johnson admitted there was more disagreement than agreement 

among school counselors regarding their own Image and the 

one they wished others to have of them.^ They attributed 

much of the problem to counselors' having Involved them-

selves In areas such as grouping, curriculum, registration, 

discipline, and teaching procedures. These were functions 

the authors felt should be delegated to others if the coun

selor was to be considered primarily a helper of young 

people. 

Although he admitted many counselors and counselor 

educators would condemn a number of the guidance functions 

currently being performed by the counselor, Venn did not 

feel it was practical to eliminate them.^ He believed that 

administrators and teachers would not let him do so. Most 

counselors also would likely prefer to consider remedial 

counseling, casework, and therapy the responsibilities of 

the psychologist, social worker, and psychiatrist. Venn 

was of the opinion that counselors looked upon their job as 

a guidance process rather than as a problem solving face-

to-face relationship with children. 

^Blocher, et al., 0£. cit., pp. 3^-^6. 

^Kenneth Venn, "Should We Condemn Current Guidance 
Practices? A Practitioner's Evaluation," Counselor Educa
tion and Supervision. 1:161, Summer, 1962. 
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One of the most controversial of the functions 

sometimes assigned counselors is discipline. Cortale con

ducted a survey of fifty secondary-school counselors in New 

York regarding the counselor and discipline. According to 

him, the majority of school counselors believed they should 

not handle the punitive aspects of disciplinary problems. 

He found the principals generally agreeing. Principals 

felt that counselors should not be completely divorced from 

discipline but could be of assistance in helping explain 

the reasons for the punishment. The punitive aspect of 

discipline should be handled by the administrator to avoid 

impairing the counselor's relationship with students. 

Cortale's finding would seem to be in accord with general 

practice throughout the country.? 

A study in Minnesota was designed to* analyze the 

perceptions of the ideal counselor role as held by teach

ers, principals, and counselors. Using the Q-sort tech

nique, Lund asked participants in the study to sort twenty-

five cards, containing appropriate and non-appropriate 

counselor functions, into a balanced block design with a 

forced number of choices for each of nine groups arranged 

from most appropriate to least appropriate.® 

7Michael J. Cortale, "Counselors and Discipline," 
Personnel and Guidance Journal, 39:351t January, 1961. 

®Hichard D. Lund, "A Study of Counselor, Principal, 
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Some of the conclusions reached were: When counselor edu

cators were the criterion group, there was a high degree of 

agreement among all three groups in perception of the ideal 

counselor role, (2) counselors and principals perceived the 

ideal role better than did teachers, and (3) if counselors 

performed inappropriate functions in Minnesota, it could 

not be attributed to a significant disparity between percep

tions of counselors and principals regarding the Ideal role. 

In addition to teachers and administrators, the 

role and function of the counselors must be understood by 

students, parents, and other groups of the public. It was 

concern for the role perception of parents, as well as that 

of administrators, that motivated Cooler to include this 

group in a South Carolina survey.9 The study involved 

counselors, administrators, teachers, and parents and rep

resented an attempt to obtain evidence on how each of the 

groups perceived the actual and desirable roles of high 

school counselors. Some of the conclusions reached were 

the following: (1) Parents* consensus regarding actual 

level of performance of selected counseling functions was 

and Teacher Perception of the Role of the Secondary School 
Counselor," Dissertation Abstracts. 24:1^81, October, 1963. 

^Claude H. Cooler, "The Role of the School Coun
selor in Selected South Carolina Public High Schools As 
Perceived by Parents, Administrators, and Counselors," Dis
sertation Abstracts. 2^:^081-82, April, 196^. 
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less than that of the consensus of the other groups; 

(2) all groups rated desired performance higher than actual 

performance; (3) administrators, teachers* and counselors 

perceived a substantial positive relationship between the 

actual and desired functions of the high school counselor; 

parents' perceptions here showed an insignificant relation

ship; (4) parents whose children made average grades were 

better informed on counselors' roles and were more satis

fied with their work than were parents of children with 

below- or above-average grades; (5) counselors and adminis-
» * 

trators were better informed than were teachers or parents, 

relative to actual and desired functions of the counselor. 

The last finding is but another of several which seem to 

indicate that administrators sometimes have a better under

standing of the counselor role than counselors are inclined 

to suspect. 

Conflicting expectations for the counselor were re

vealed by Dunlop in a study involving California counselor-

educators, counselors, administrators* teachers, high school 

seniors, and mothers of seniors.10 A number of interesting 

findings resulted from the study. College-bound seniors 

^Richard s. Dunlop, "An Analysis of the Expecta
tions Held for School Counselors by Members of Several Pro
fessional and Lay Groups," Dissertation Abstracts. 25*3969, 
January, 1965. 
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rejected personal counseling as an activity for the coun

selor. All groups approved counselor participation In test

ing and diagnostic activities. Teachers and administrators 

approved teacher-like behaviors for the counselor. Counsel

ors and counselor-educators rejected them. Parents and 

students felt counselors should be stern "task masters," 

with counselors and counselor-educators rejecting this role. 

Parents and students also expected counselors to be givers 

of advice. All groups agreed the counselor should not func

tion as a disciplinarian. Apparently, California counselors 

have not been successful in communicating their role to stu

dents and their parents. 

The school counselor fared better with the parents 

in Huntington, New York, when Bergstein queried them.^-

Fifty pairs of parents in each of grades six, eight, ten, 

and twelve were involved in the study. They were asked to 

rate the principal, family friend, and school counselor on 

the role of each in: (1) educational, (2) vocational, or 

(3) personal-emotional-social problem situations. In all 

three categories, the school counselor was perceived as 

being of greater help than were principals or friends. 

This was true at all four grade levels. It was interesting 

1]-Harry B. Bergstein and Claude W. Grant, "How Par
ents Perceive the Counselor's Role," Personnel and Guidance 
Journal. 39:698-703, May, 1961. 
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to note, however, that counselors were felt to be more 

helpful with educational and vocational problems than with 

personal-emotlonal-soclal problems. It would appear that 

counselors have a "selling Job" to do with regard to their 

role In this area. 

In reviewing the many studies dealing with coun

selor role and function, it was evident that contradictory 

conclusions had been reached by different researchers. In 

contrast to the study by Bergstein and Grant, Avey found 

the counselor occupying a more favorable position with the 

150 parents of high school students surveyed in Bloomington, 

Indiana. School counselors were perceived by parents as 

being competent to help students with problems in the per

sonal, social, or emotional area. He concluded that, among 

occupations offering services for personal problems, the 

position of school counselors is highly respected. 

Counselors expend much effort in attempts to orient 

students to the counselor's role and are often dismayed by 

the results. Heilfron, in a study involving 107 high school 

Juniors, revealed that the thinking of the latter Is that 

students who perform well academically and socially need 

less counseling than do students who are intellectually 

12fi0bert Avey, "Parent Perceptions of the Compe
tence of Counselors to Deal with Personal Problems of Stu
dents," Dissertation Abstracts. 24:3198, February, 1964. 
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Inferior, Immature, or unrealistic in their goals.^ she 

felt the study showed a need for more education of students 

regarding the function of therapy and counseling so that 

"normal" students would avail themselves of such help and 

remove the stigma attached to counselors—that they are 

"head shrinkers" who deal only with extremes of mental and 

emotional abnormality. Another observation of the author 

was that counselors themselves share the attitude that 

emphasis should be on the historical approach to rehabili

tating the derelict. This attitude, of course, is contra

dictory to that shared by many other counselors and 

counselor-educatoris who feel too much counselor time is 

spent with students in this category, to the exclusion of 

many other categories of students who could also benefit 

from counseling. 

It Is Interesting to speculate on why students do 

not perceive the role of the counselor as the counselors 

would like their role to be seen. This kind of speculation 

motivated Grant to hypothesize that students' perceptions 

might be a reflection of the views or attitudes about the 

role of the counselor held by administrators, teachers, and 

^Marilyn Heilfron, "The Function of Counseling As 
Perceived by High School Students," Personnel and Guidance 
Journal. 39:133-36, October, i960. 
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by counselors themselves.^* A previous study of his had 

shown that only four percent of the students saw the coun

selor as the one to whom they'd turn for assistance on per-

sonal-emotional problems. His later study involved eighty-

two counselors* seventy-six administrators, and two hundred 

teachers in New York State. The participants were asked to 

respond to counseling situations in an open-end question

naire. The situations were similar to those given the stu

dents earlier and were classified into three areas: (1) ed

ucational planning, (2) vocational planning, and (3) per-

sonal-emotional. Respondents were to indicate whether 

counselor, other school personnel, or non-school people 

would be best suited to handle the situation. The results 

showed considerable agreement among all four groups concern

ing the counselor's role in vocational and educational plan

ning. About seventy percent of the teachers and administra

tors felt that someone other than the counselor should work 

with students in personal-emotional areas. Even half of the 

counselors felt some other resource person could be of more 

help than could the counselor. This, of course, was still 

far more than the students' four percent. Conclusions 

reached by Grant were: 

(1) Some support is given to the hypothesis that 
by and large students' perceptions of the role of 

l^Claude W. Grant, "The Counselor's Role," Personnel 
and Guidance Journal. 33 '-7^, October, 195^. 
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the counselor seem to be a reflection of how the 
counselor Is perceived by teachers* administra
tors, and by counselors themselves. (2) Train
ing programs for counselors must provide a higher 
level of competence in dealing with emotional and 
social type problems experienced by students. 
(3) A concerted effort must be made to promote 
the counselor and his counseling services to 
school personnel and to potential clients.15 

Grant's findings are particularly relevant to the 

study because they show a surprising lack of consensus 

regarding the counselor's role in the area of personal-

emotional problems. It Is here that non-directive counsel

ing is considered to be of most significance. 

One of the well-known counselor-educators in the 

country, associated with the advocates of directive coun

seling, would have been in accord with the findings of 

Grant's study mentioned above. According to Hoyt, there 

was a need for spelling out the role of the counselor to 

eliminate some of the misunderstanding regarding it.1^ In 

order of priority, he listed the functions he felt counsel

ors must perform: (1) to counsel seniors regarding post-

high school plans, (2) to counsel ninth-graders regarding 

senior high school educational plans, (3) to conduct orien

tation interviews with all new students, (4) to counsel 

15lbld.. 77. 

•^Kenneth B. Hoyt, "What the School Has a Right to 
Expect of Its Counselor," Personnel and Guidance Journal, 
4-0:132, October, 1961. 
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students who voluntarily contact the counselor, (5) to 

counsel all students referred by teachers, (6) to counsel 

all students experiencing academic difficulty, as evidenced 

by under-achievement or by failure, (7) to counsel students 

exhibiting attendance and/or discipline problems, and 

(8) to counsel students exhibiting serious personality 

problems. Even though Hoyt did not give much attention to 

personality problems in the listing, he said counselors 

should be concerned with them. He cautioned, however, 

against the counselor's spending long hours attempting to 

counsel the deviate student, for such counseling seldom 

leads to positive results. Hoyt also did not agree with 

some of the previous studies quoted here regarding the con

gruence with which counselors and administrators view guid

ance. He believed there was considerable misunderstanding 

of the counselor role on the part of administrators. 

In the same issue of the Journal carrying the ar

ticle Just mentioned, Stewart reacted to Hoyt by placing 

much of the blame for the lack of administrative understand

ing on the counselors themselves. He said counselors had 

so attempted to disassociate themselves from an administra

tive role that they had created the misunderstanding and 

resultant lack of support from administrators for guidance 

programs. Stewart went on to disagree with many other coun-

selor-educators when he praised as most effective the type 
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of guidance programs found in California schools.1? This 

organization combines the jobs of the dean of boyst dean of 

girls, and head counselor into a position entitled "Vice-

Principal for Student Personnel," or some similar name. 

The Jobs are clearly identified with that of the adminis

trative role, and Stewart felt they were effective. 

Hoyt was not alone in his belief that counselors 

must assume more responsibility for clarifying their role 

and function. Knapp and Denny said: 

While the need for guidance and, more specifi
cally, for counseling service has been receiving 
increasing support, no such general agreement ex
ists as to the nature of the counselor's role in a 
public school. The typical program of counselor 
preparation exposes the prospective counselor to 
the varied guidance services and seeks to enlarge 
his understanding of numerous guidance tools and 
techniques. Most of these are student-centered and 
related to the counselor's responslblity in facili
tating self-direction. However, in the actual pub
lic school work setting the counselor is frequently 
faced with a myriad of duties which he may consider 
only remotely related to his position or to his 
preparation. 

Although there is a tendency to place "blame" 
for this situation on an uninformed administrator 
or a school staff that is not "guidance oriented," 
it is equally if not more closely related to the 
counselor's own lack of initiative in at least ten
tatively delineating his role. 

. . .  i f  a n y  r e a l  r o l e  d e f i n i t i o n  i s  t o  e v o l v e ,  
the counselor must work to obtain it. The adminis
trator may be expected to have a very general knowl
edge of the goals of guidance and of the reasons 

^Lawrence H. Stewart, "Comments," Personnel and 
Guidance Journal. 40:133-3^. October, 1961. 
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for having a guidance office in the school, but 
the counselor himself must work out the numerous 
specifics and constantly strive for the refine
ment of responsibilities which will give meaning 
and direction to his activities.1® 

A recent discussion of the counselor role and func

tion was written by a counselor-educator, Ougan, in 1964.^9 

Reporting on some research involving 158 principals, 300 

counselors, and 500 classroom teachers, he mentioned the 

three most important functions of counselors, agreed upon 

by all three groups, as being: (1) counseling students on 

vocational and educational plans, (2) counseling students 

on personal and social problems, and (3) interviewing and 

working with students referred by teachers as needing help. 

He found, however, that a big gap still existed between 

ideal functions and what was done in practice. 

Many counselors apparently still had clerical 

duties, relieved sick teachers, and acted as principal when 

the latter was absent. Dugan concluded that the primary 

role of the school counselor is one of providing a helping 

relationship to students. The helping relationship should 

establish a climate in the counseling interview so that the 

!8Dale Knapp and Earl W. Denny, "The Counselor's 
Responsibility in Role Definition," Personnel and Guidance 
Journal. ^0:48-9. September, 1961. 

^vfillis E. Dugan, "The Counselor's Role: What Is 
and What Should Be," The Teachers College Journal, 
35:212-17, May, 1964. 
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youngster feels safe to explore himself and receives status 

and respect as a person.20 

Directive and Non-Directive Pupil 
Personnel Strategies 

In a study designed to measure preferences for direc

tive and non-dlrectlve counseling, It was necessary to exam

ine some of the controversy regarding the philosophies. 

Prior to the examination, it seemed appropriate to see how 

much alike and how much different were the two kinds of 

counseling. Arbuckle supplied a comparison of them.23- He 

said both directive and non-dlrectlve counselors have the 

same objective, but they have differences in technique and 

basic philosophy underlying each method. He saw little dif

ference between the directive counselor's definition of 

counseling as a means to help people learn how to solve 

their own problems and Sogers' opinion that counseling is a 

means of permitting the student to understand himself so 

that he can take positive steps for his own benefit. Dif

ferences between the two schools of thought, as seen by 

Arbuckle, are summarized below: 

ZOlbld.. p. 216. 

21Dugald S. Arbuckle, Teacher Counseling (Cam
bridge, Massachusetts: Addison-Wesley Press, 1950)* 
pp. 28-32. 
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Directive 

Every individual has 
great forces for growth 
and has the capacity to 
adjust to his environ
ment. 

Creation of a permis
sive and understanding 
atmosphere so client, 
in due time, advances 
own solution of his 
problem. 

More concerned with 
emotional aspects of a 
situation than with the 
intellectual. 

No individual can overcome 
his own bias in viewing 
himself. A counselor can 
see the client more objec
tively. Client must be 
given a "telescope" so he 
can see into the future. 

Guiding and directing cli
ent Into correct channels 
of thought so that he may 
eventually go his own way 
without the aid of coun
selor. 

May consider that 90# of 
counseling should be con
cerned with getting into 
the problem-solving atti
tude—getting out of the 
emotional and Into the in
tellectual frame of refer
ence. 

Has predictability of 
the therapeutic pro
cess. 

Places greater stress 
on client's present 
situation than on the 
past. Not too con
cerned with previous 
records—may not even 
consult them for fear 
this may give counselor 
a false, pre-conceived 
impression. 

Feels it takes longer to 
train a counselor than do 
non-directive advocates. 

Feels he must have intimate 
knowledge of the individual 
he's counseling. 
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Non-Directive Directive 

Skeptical of the value 
and advisability of in
terpretation by the coun
selor. Fears he may in
terpret incorrectly or be
fore client is willing to 
accept the interpretation 
of himself. 

8. Therapy is not possible 
if advice, suggestion, and 
direction are to be given 
by the counselor, since 
client will then not de
velop a true understanding 
of himself. 

Feels he can interpret 
because he sees client 
more objectively than cli
ent does and has greater 
experience and knowledge 
on which to base interpre
tation. He also has bet
ter ability to predict 
outcome. Skill in Judg-
ment-maklng is an impor
tant part of the training 
of directive counselors. 

Intelligent choices are 
made only In terms of the 
future, and counselor 
must help student under
stand the basis of his 
choice-making.22 

Considered a leader of the directive school of coun

seling, Williamson disagreed with non-directive proposals of 

those who believe the counselor can be neutral. He indi

cated it was not possible or desirable for the counselor to 

be strictly neutral.He elaborated further by insisting 

that it was essential that a counselor should try to persuade 

a student to follow one way of life rather than another, 

even if it is simply to persuade him to follow his own natu

ral inclinations as he perceives them. 2*t 

22Ibid. 

23E. G. Williamson, "Directive versus Non-Directive 
Counseling," California Journal of Secondary Education. 
25:33^. October, 1950. 

2i*Ibld.. p. 335. 
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Williamson did not believe In a strict dichotomy 

between directive and non-directive counseling. Because he 

felt Individuals grow by environment and Inner forces, it 

was essential both kinds of counseling should be utilized. 

One of the many studies designed to test the effec

tiveness of client-centered counseling was undertaken by 

Barahal, Brammer, and Shostrom.2** It Involved 100 male 

freshmen at Stanford University, one-half of whom were coun

seled with a traditional, highly structured, counselor-

centered approach, while the other half were counseled with 

client-centered techniques and materials felt to be more 

compatible with the needs of the students. Three counselors 

were involved and spent four weeks with the control group, 

one week for counselor reorientation to the client-

centered approach and four weeks counseling the experimental 

group. At the conclusion of the counseling process, an in

dependent interview was held with each of the counselees to 

determine results of the counseling. According to the au

thors, "The results indicated that the client-centered tech

niques and materials resulted in more positive client satis-, 

faction with counseling, and more self-direction."2? 

25lbid. 

2^D. G. Barahal, L. M. Brammer, and E. L. Shostrom, 
"A Client-Centered Approach to Education-Vocational Counsel
ing," Journal of Consulting Psychology. 1^:256, 1950. 

2?Ibid., p. 260. 
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As is true in many studies of this type, there were 

questions left regarding the effectiveness of the experi

ment over a long period of time. It was a question of this 

type which prompted Porgy and Black to conduct a follow-up 

study of the clients mentioned in the study of Barahal 

et al.. above.2® Eighty-nine of the 100 clients were avail

able for the follow-up study and were asked to respond to a 

questionnaire which provided free responses, serving as the 

basis for ratings of "satisfaction with counseling." This 

was done three years after the original study. Besults of 

the second study showed no significant differences between 

the two groups regarding any measure of satisfaction with 

counseling. There also appeared to be no correlation be

tween the ratings and the objective scores on "satisfaction 

with counseling" obtained in 19^9 and again in 1952. When 

considered together, both groups appeared to be equally sat

isfied with counseling, but there appeared to be a signifi

cant interaction between the counselor and the method operat

ing as a factor. The authors believed that excellence of 

counseling should be attributed to a particular counselor 

using a particular method. They recommended that in 

28Edward w. Forgy and John D. Black, "A Follow-up 
After Three Years of Clients Counseled by Two Methods," 
Journal of Counseling Psychology. 1:1-8, February, 195^. 
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counselor training students should be exposed to a variety 

of methods, should practice different techniques, and 

should be guided to an understanding of which approach is 

most effective for them. 

Another group of students at Ohio State University-

was involved in a study in which Pohlman attempted to deter

mine what changes, if any, occurred in client preferences 

during counseling.29 Thirty-eight students were counseled 

by eleven counselors while seventy non-counseled students 

constituted the control group. Of significance for the 

study was the finding that clients desired counselors to do 

more decision-making and advice-giving and to use tech

niques in keeping with this emphasis. This could be inter

preted as suggesting that clients prefer other than client-

centered approaches. It was an interesting finding, since 

one might assiune students at this age would be more willing 

and able to do their own decision-making. 

In an effort to determine how high school students 

viewed client-centered counseling, as well as their reac

tions to eclectic counseling, Sonne and Goldman studied 132 

high school seniors.3® The students listened to recordings 

2?Edward Pohlman, "Changes in Client Preferences 
During Counseling," Personnel and Guidance Journal, 
^0:3^-3^3. December, 1961. 

3°Thomas R. Sonne and Leo Goldman, "Preferences of 
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of two mock interviews, one client-centered and the other 

eclectic, and then completed a two-part questionnaire which 

sought their opinions about the interviews. The authors 

found some support for contending that counseling effective

ness had some relationship to the personality of the client. 

Of particular interest was the general preference the stu

dents had for the eclectic interview, as opposed to that of 

the client-centered. 

According to Lister, client-centered counseling was 

not suitable for every secondary school, even though he 

supported it and dispelled some of the misconceptions re

garding it. He said: 

Client-centered counseling represents but one facet 
of a basically liberal educational philosophy. It 
should be unmistakably clear that client-centered 
counseling . . . cannot be Implemented by a person 
who finds this educational orientation unacceptable. 
By the same token, it will find little support in a 
school that adheres to a highly conservative educa
tional philosophy. Client-centered counseling is 
for the secondary school in which these ideas are 
accepted and promoted throughout the range of edu
cational activity.31 

Trying to determine the concepts of counseling fa

vored by educators, Gleason surveyed all 410 of the 

Authoritarian and Equalltarian Personalities for Client-
Centered and Eclectic Counseling," Journal of Counseling 
Psychology. 4:129-35* Summer, 1957. 

31James L. Lister, "Client-Centered Counseling: 
Por the Secondary School," The School Counselor, 12:145, 
March, 1965. 
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professional personnel In nine North Central Association 

secondary schools.Participants were provided with re

sponses representing directive, non-directive, interpretive, 

and moralistic approaches to counseling. Interesting was 

the finding that fifty-four percent of the "best" responses 

were counselor-centered (directive or moralistic) and forty-

four percent were student-centered (interpretive or non-

directive). Also, counselors and administrators appeared 

to be predominantly student-centered in their selection of 

responses. Apparently, teachers were more counselor-

centered than were the counselors and the administrators. 

It would seem if any counseling approach is to be effective 

it should receive a greater consensus of approval than that 

revealed in this study. 

An examination of the literature revealed a ten

dency for many nationally recognized authorities in coun

seling and education to avoid advocating an "all or nothing 

at all" adherence to one theory of counseling. Combs 

pointed out that directive counseling was generally success

ful in dealing with problems of vocational and educational 

adjustment, while non-directive counseling had proved most 

useful with social, emotional, or personal problems.^ 

32yrarren Preston Gleason, "Concepts of Counseling 
Held by Selected Public School Educators," Dissertation Ab
stracts. 22:3519-20, April, 1962. 

33Arthur W. Combs, "Non-Directive Techniques and 
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A similar point of view was held by Jones and 

Miller who felt most counselors were eclectic In their 

choices of methods.3^ The authors believed this to be a 

very encouraging sign and an Indication that counseling was 

emerging as a real profession. 

According to Hamrin, 

counseling Is helping youngsters to think and to 
feel correctly relative to their own Individual 
problems and situations. 1 would not subscribe 
wholly to the non-directlve approach In counsel
ing. I feel, however, that school counselors have 
often been too highly directive in the past and 
that primarily counseling should proceed by promot
ing understanding—the understanding of a student 
by himself rather than only by the counselor. Fur
ther, counseling involves clarification which, in 
my judgment, is very different from coercion.35 

Boeber believes both directive and non-directive 

approaches must be used.He defined "directive" as that 

in which the counselee, lacking experience, benefits from 

Vocational Counseling," Occupations. 25:261-67. February, 
19^7. 

^Arthur J. Jones and Leonard M. Miller, "The Na
tional Picture of Pupil Personnel and Guidance Services in 
1953*" Bulletin of the National Association of Secondary 
School Principals. 38:10$, February, 195^. 

35s. A. Hamrln, "What Are the Current Trends in 
Guidance in the Senior High School?" Bulletin of the Na-
tlonal Association of Secondary SchooT"PrlncipaIs, 36751. 
April, 1952. 

36gdward C. Roeber, "Counseling—Which Approach," 
Theory Into Practice. 2:^-9, February, 1963. 
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the counselor'8 discoveries and interpretations. In non-

directive counseling, the counselee discovers things about 

himself. In dealing with immature students, therefore, the 

counselor should provide whatever information seems appro

priate for their developmental needs. One might infer that 

Roeber would advocate the increasing of counselors' non-

directiveness proportionately with the increasing age of 

their counselees. 

Wrenn was of the same opinion, as he said: 

The emphasis on the non-directive procedure has 
been stimulating to the field of counseling, but 
it is not a new one, nor is it simple. We must 
give more attention to the client and less to the 
counselor, but client-centered counseling is not 
one part of a dichotomy. It is a continuum. 
Skillful counseling consists of knowing when to 
use the varying procedures that are available 
along this continuum. And this versatility means 
adding more emphasis to certain areas of a profes
sional training program, training that will con
tribute to the psychological insight and skill 
needed for the extreme of client-centered 
counseling called non-directive.37 

Helsabeck undertook a study to see if there was a 

relationship between the theories to which counselors sub

scribe and their actual application in the counseling pro

cess. 38 Seventeen categories were developed for use in 

37c. Gilbert Wrenn, "Client-Centered Counseling," 
Educational and Psychologlcal Measurement. 
Winter, 1946. 

3®William Dennis Helsabeck, "Relationships Between 
Theories and Practices in Counseling," Dissertation Ab
stracts. 2^:1^79, October, 1963. 
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classifying counselors' interviews. The findings led him 

to conclude that a counselor's theories may not be consis

tent with what he does in the counseling interview. Al

though counselors proposed many theories, Helsabeck found 

their practices and techniques to be surprisingly similar; 

if this conclusion is Justified, it raises some real ques

tions about the practicality of determining what theories 

counselors advocate. Apparently, it is one thing to respond 

to a questionnaire about counseling theory and quite another 

thing to put this theory into practic6. It was this con

cern that provided some of the motivation for conducting in

terviews in the study under consideration and attempting to 

Identify actual and ideal counseling strategies. 

The Administrator and the Pupil 
Personnel Program 

It should be obvious that the school administrator 

plays a significant role in the operation of all phases of 

the school program. His understanding, encouragement, and 

support are necessary for any portion of the program to be 

optimally successful. This, of course, is equally true for 

the counseling program. Christensen said: 

The success of a guidance program depends on the 
principal's establishment of a framework which 
will insure the smooth operation of the program. 
What the principal does, or fails to do, will de
cide, more than any other factor, the effective
ness of the guidance services. The appreciation 
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and support which teachers will give to a guid
ance program is conditioned by the appreciation 
and support which the principal gives to it.39 

Chrlstensen's reference to the influence of the princi

pal's attitude on teachers is significant, since the 

teachers' acceptance of counseling is also essential to its 

success. 

As early as 1937* Allen pointed out that there was 

no longer any question about the desirability of a guidance 

program in any secondary school, but only a question of 

what kind of program was best for a particular school.2*0 

He felt the problem was primarily the principal's respon

sibility, for, unless the principal gave constructive lead

ership to it, even the best of plans would not succeed. 

The misunderstandings that often exist between ad-

ministrattfrs and counselors were mentioned by Glanz. 

According to him, the school administrator is often looked 

upon as a "villain" by guidance workers. In turn, adminis

trators sometimes feel that guidance workers prefer the 

39Thomas E. Christensen, "Responsibilities of the 
High-School Principal in the Guidance Program," The School 
Review. 57:1^9, March, 19^9. 

^°Richard D. Allen, "How a Principal Can Direct 
Guidance," Occupations. 16:15, October, 1937. 

^Edward c. Glanz, Foundations and Principles of 
Guidance (Boston: Allyn and Bacon, Inc., 1964), p. 3^0. 
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role of the "prima donna." If such attitudes really pre

vail, they are Indeed unfortunate, especially In the light 

of one of the findings of Mayer's study. In a thirty per

cent stratlfleld random sampling of counselors within five 

major geographic areas of New York State, he found that 

"counselors perceive their role as primarily determined by 

the school principal."^2 

A counselor-educator, Erickson, conducted a study 

of Michigan principals and superintendents and found gen

eral concern about the guidance programs in their schools 

and a desire for assistance from the college for improve

ment of the programs.^ As early as the time of Erickson's 

study, Michigan administrators generally appeared willing 

to give support to counseling. The author also emphasized 

the importance of this support for the success of counsel

ing. 

Although administrators might technically support 

counseling, a significant number of California counselors 

were not happy with their relationships with the adminis

trators, according to Stewart. He reported: 

^2Frank Mayer, "An Investigation of Role Perception 
of Secondary School Guidance Counselors in New York State," 
Dissertation Abstracts. 25:19^, July, 196^. 

^Clifford E. Erickson, "School Administrators Want 
Help," Occupations. 27:23^-36, January, 19^9. 
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Contacts with scores of counselors have convinced 
the writer that there are among them many who are 
disillusioned and frustrated by the wide gap be
tween counseling theory and practice. They listen 
to speeches and read articles by guidance leaders 
and are inspired by the high-level nature of the 
work counselors should be doing. Then they face 
the cold reality of the tasks their administrators 
assign them and the comparison Is quite trau
matic.^ 

A similar indictment of administrators was made by 

Shertzer and Stone, who placed much of the blame for the 

ineffectiveness of guidance programs on the past behavior 

of administrators.^5 They questioned whether administrators 

were sincere in their stated willingness to deal with the 

problems involved in the Improvement of guidance programs. 

Despite the negative feelings about administrators 

mentioned above, there were indications that counselors in 

some settings were finding the support they needed from 

their administrators. Boy and Pine reported an example of 

this when counselors In the Lexington, Massachusetts, 

schools met with their administrators to develop a Job de

scription for counselors.^ The counselors represented 

^C. C. Stewart, "A Bill of Eights for School 
Counselors," Personnel and Guidance Journal, 37:500, 
March, 1959. 

^5uruce Shertzer and Shelley C. Stone, "Administra
tive Deterrents to Guidance Program Development," Theory 
Into Practice. 2:24-32, February, 1963. 

^Angelo Boy and Gerald J. Pine, "A Lesson in 
Self-Determination," The Clearing House. 36:370-72, Febru
ary, 1962. 
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directive, eclectic, and client-centered viewpoints. They 

viewed rather suspiciously the "democratic administration" 

and expected the results of the meeting to be oriented in 

the direction of administrative philosophy. They found, 

however, this was not true and were pleased to report that 

it was possible to develop good understanding between ad

ministrators and counselors if the administrator were will

ing to listen and to attempt to understand. The counseling 

program at this school is now looked upon as a model by 

many authorities in the field of counseling. 

Another illustration of the importance of the prin

cipal's role in the guidance program resulted from a study 

of the results of a guidance workshop held at Auburn Uni

versity, in 1958. Benson reported that counselors from 

fourteen school systems in six southeastern states partici

pated in the summer workshop.The purpose of the study 

was to determine if the guidance programs of the partici

pants changed after the workshop and to find out why if 

they did not. Of significance to the review of the litera

ture was the finding that the guidance programs changed 

more if the participants perceived the principal as being 

^Arthur J. Benson, "An Analysis of a Guidance 
Workshop in Terms of Certain Characteristics of Its Par
ticipants," Dissertation Abstracts. 21:2958-59. April, 
1961. 



emphatically understanding, congruent in his relationships, 

and positive in his attitude toward counseling. It was 

also revealed that the participants' relationship with 

their principals was more important in determining the 

changing of guidance programs than were their relation

ships with instructors of the workshop. Because of the 

findings, a recommendation was made that administrators 

should spend two weeks at workshops with their counselors 

to give the former a better understanding of the necessity 

for supporting and encouraging the guidance counselor. 

In addition to a belief that administrators need 

more education regarding the purposes of counseling to re

solve the conflict that appears to exist, there are opin

ions that other factors are responsible for the conflict. 

Chenault and Seegars conducted a study based on the identi

fication of personality differences between counselors and 

principals on the assumption that basic personality char

acteristics may function as precipitating agents in the 
ko 

conflict. ° They used the "Leary Interpersonal System of 

Personality" as the method of measuring personal and inter

personal behavior of ninety-eight full-time counselors and 

^Sjeann Chenault and James E. Seegars, Jr., "The 
Interpersonal Diagnosis of Principals and Counselors," 
Personnel and Guidance Journal, *H:118-22, October, 1962. 
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sixty-six secondary-school principals in Kentucky. The 

results showed both counselors and principals were basi

cally dominant persons* with principals leaning toward the 

competitive side and counselors toward the tolerant. Dif

ferent expectations of each other as persons were thought 

to be a major factor in the conflicts between the groups. 

Principals wanted counselors to be more firm and aggressive, 

even though they might have understood the counseling func

tion as conflicting with this ideal. The results of the 

study are Interesting and make it appear there has been 

more than Just lack of knowledge involved in the conflict 

between counseling and administration. 

Other investigators have undertaken similar studies. 

Stefflre and Leafgren reported: 

The success of a counselor may depend on his 
ability to understand the administrator he works 
with—behavior and his beliefs. The administrator 
likewise may find it important to appreciate the 
position of the counselor—his goals and satisfac
tions. Differences in perception among these 
groups are variously attributed to these problems 
in communication or to necessarily incompatible 
stances arising out of the nature of the roles 
assigned to them.^9 

The study involved twenty-three superintendents and 

principals and forty counselors whose responses to a survey 

^9Buford Stefflre and Fred Leafgren, "Value Differ
ences Between Counselors and Administrators," Vocational 
Guidance Quarterly. 10:226, Summer, 1962. 
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were analyzed with regard to the following categories: 

(1) altruism, (2) the extent to.which each values work 

where he is the "boss," (3) Job freedom, (4) money, 

(5) prestige, (6) security, and (7) self-realization. The 

results showed the two groups to be remarkably similar, 

ranking self-realization and altruism, one and two, and 

money and security, the lowest. Prestige was ranked simi

larly by both groups. The major difference showed the 

principal placing a relatively high valuation on control, 

or the extent to which he values work where he is the 

"boss."5° It would appear from the study that there is 

much more similarity in the personality motivation of coun

selors and of administrators than would be supposed by most. 

The findings also alert counselors and administrators to a 

better understanding of the vocational values providing 

satisfactions for each group. 

Kemp's study, involving forty-five secondary-school 

principals and forty-five high school counselors, in Ohio, 

found the two groups differing on a number of personality 

measures. Using the Porter Test of Counselor Attitudes 

and the Edwards Personal Preference Scale. Kemp arrived at 

several conclusions, the most significant of which are 

summarized below: 

50Ibld., pp. 226-28. 
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The principal is concerned with the overt expres
sion of behavior, the counselor with a better 
understanding of the motives and need patterns 
which engender the particular forms of behavior. 
The principal attempts to Inculcate conforming 
constructive behavior . . .; the counselor is in
terested In increasing the student's self-
understanding and understanding of others through 
which may come more constructive behavior .... 

The principal in his Interviews with students 
more than the counselor apparently satisfies his 
need to be successful, to solve difficult prob
lems, to be recognized as an authority; to com
plete the undertaking, to persist with a problem 
although no progress is apparent; to do what is 
expected, to conform to custom, to tell others 
they have done well, to follow a plan, to organize 
details and have things run smoothly.51 

In a study related to those of Kemp, Chenault, and 

Seegars, quoted above, Filbeck provided ninety-eight coun

selors and their principals with a Critical Incident Reac-

tlonnalre. containing thirteen hypothetical problem situ

ations in which school counselors are commonly involved. 

Responses of the two groups were analyzed, and a number of 

similarities were noted between counselors and principals. 

Highly significant, however, were the following differences 

The typical school principal ... in situations 
where the individual student is in conflict with 
the policies or practices of the school or with 
the larger social order, favors an approach by the 
counselor that: 

^ C. Gratton Kemp, "Counseling Responses and Need 
Structures of High School principals and of Counselors," 
Journal of Counseling Psychology. 9:328, Winter, 1962. 
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1. is supportive of the school's policies, 
2. is reinforcing for student conformity to 

social standards or norms of behavior, 
3. is reinforcing for student acceptance of 

the status-quo, 
4. promises to reduce the likelihood that 

students will overtly challenge or 
threaten the authority of the school. 

The counselors, on the other hand, tended to 
stress an approach that emphasized student deci
sion making based on individual values and fac
tors. 52 

On the basis of Kemp's and Filbeck's studies, it 

would appear that, under certain situations, principals 

would expect counselors to utilize counseling strategies 

not congruent with the counselors' theories of counseling. 

As president of the National Association of Secon

dary School principals, Sexton's reaction to the ASCA 

Statement of Policy for Secondary-School Counselors was 

of particular import for the study. He said: 

. . . I get the impression you are trying to 
carve out a special niche that may be more eso
teric and specialized than the educational pro
gram of a high school can afford, either 
financially or internally. 

. . .  I  f e e l  t h e  l e s s  w e  e m p h a s i z e  t h e  p s y c h o l o g 
ical, the psychiatric, and anything therapeutic, 
the better the feeling the students will have 
toward counseling. 

. . .  W e  h a d  b e t t e r  s t a y  q u i t e  l e v e l - h e a d e d  a b o u t  

52Robert W. Pilbeck, "Perceptions of Appropriate
ness of Counselor Behavior: A Comparison of Counselors and 
Principals," Personnel and Guidance Journal, 43:895. 
May, 1965-
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the role of the school. It Is an educational 
Institution, not a psychiatric one, and while 
the line isn't that clear in every case* we had 
better keep our counseling highly oriented to 
the realities of everyday education.53 

According to Sexton, then, counselors were un

realistic in proposals to promote an increased specialized 

role for themselves and to become more involved in the men

tal health movement. His opinions appeared to differ more 

with those of non-directive counselors than with those of 

the directive school. If Sexton's thinking is character

istic of other school principals, it seems that quite a 

philosophical gap exists between counselors and principals. 

Reacting to the same document, the president of 

the American Association of School Administrators appeared 

more sympathetic to the counselors' statement. Payne felt 

that, in general, the counselors' goals were fine, but he 

considered them highly idealistic. If the goals were to be 

achieved, he believes schools would need a great deal more 

money and personnel. Until the money is available, Payne 

encouraged counselors to make the best possible use of en

vironments in which the counselors are working.^ 

53John M. Sexton, "A Reaction to the ASCA Statement 
of Policy for Secondary-School Counselors," The School 
Counselor. 12:132-35, March, 1965. 

5^J. win Payne, "Impact of the ASCA Statement of 
Counselor Role," The School Counselor, 12;136-39. March, 
3-965. 



Counselors who respect Payne's opinion will realize it may 

be some time before the gap between "actual" and "ideal" 

counselor roles is bridged. 

The School Board Member and the 

Pupil-Personnel Program 

Those responsible for the pupil-personnel program 

Include members of the board of education as well as admin

istrators. The board of education occupies a particularly 

vital position, since it must make final decisions regard

ing the expenditure of funds for all phases of the school 

program. According to Keppel, "Anyone who takes the trouble 

to visit American schools soon realizes that the school 

board and the superintendent stand at the center both of 

making policy and of putting it into practice. 

In a similar vein, Olsen indicated that the board 

of education and the administrator share final responsi

bility for the success of the guidance program. While he 

does not expect the board of education to have specific 

knowledge of the guidance program, he believes it should 

have a general knowledge of its functions.^ This seems 

55prancis Keppel, "Introduction," in Neal Gross, 
Who Runs Our Schools? (New York: Wiley, 1958), p. VII. 

S^Boy c. Olsen, "Responsibilities of the Board of 
Education and the Administrator in the Guidance Program," 
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reasonable if board members are to vote intelligently on 

budget requests affecting guidance. There would appear to 

be a need for education of board members regarding this 

phase of the school program. 

A school board member, Sarah Lory, agreed the 

board has a responsibility for guidance; she is critical of 

those boards which fail to provide adequate financing for a 

good guidance program. This usually results "... from 

the board's failure to appreciate the importance and multi

plicity of responsibilities that fall on the shoulders of 

the trained counselor."57 

The misunderstanding of guidance mentioned by Lory 

was echoed by Venn, who said, "More than one school board 

holds school counselors responsible for seeing that each 

and every pupil has carefully prepared a suitable and indi

vidual course of study for himself each semester."5® A 

good many counselors would be critical of the emphasis 

placed upon this function. If Venn's statement is true, 

there appears to be a need for closer coordination between 

pupil-personnel workers and the board of education, 

The Bulletin of the National Association of Secondary-
School Principals. ̂ 6:24-27, November, 19^2. 

5?Sarah Lory, "Responsibility of the School Board 
in Secondary School Guidance," American School Board Jour
nal. 128:37, March, 195^. 

58venn, o£. cit., p. 159. 
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particularly In the area of improving the board members' 

understanding of the work which should be done by the for

mer. This viewpoint was shared by Zeran and Jones, who 

indicated that school board members are vitally concerned 

with pupil-personnel programs, but the board members are 

too often overlooked when the programs are planned.^9 The 

authors pointed out that board members have certain respon

sibilities in the pupil-personnel program, including the 

following: 

1. Determining the pupil-personnel philosophy of the 
school administrators 

2. Finding out what pupil-personnel services are 
being provided in the elementary and secondary 
schools; seeing that these services are organized 
into a functional program 

3. Providing necessary funds for a good pupil-
personnel program 

4. Hiring specialists where needed 

5. Employing teachers with a pupil-personnel philos
ophy and encouraging in-service training of 
teachers to further the objectives of the pupil-
personnel services 

If board members carried out these suggestions, pupil-

personnel workers would have little reason to complain that 

boards of education failed to support their programs. 

59pranklin R. Zeran and Galen Jones, "The Role of 
the School Board Members in a Pupil-Personnel Program," 
The Bulletin of the National Association of Secondary-
School Principals. 31:28, October, 19^7• 

6oIbid., p. 32. 
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Proposals for Re organlzat1on of the 

Pupil-Personnel Program 

As has been pointed out in the literature reviewed, 

considerable controversy exists regarding what the coun

selor should do and how he should counsel. In an effort to 

resolve the controversy, some writers have advocated vari

ous forms of reorganizations of the pupil-personnel program. 

Novak believes the counselor could be freed for his 

major task—counseling—by assigning some of his present 

guidance functions to other staff members under the direc

tion of one of the school administrators. Duties to be 

delegated to, or at least shared with, others include 

scheduling, administering discipline, record keeping, col

lege and job placement, testing, orientation, and provid

ing occupational information.^ 

In an effort to face the reality imposed by limited 

school budgets, Warren felt more reliance must be placed on 

the teacher as a counselor. The teacher would be assigned 

responsibility for twenty-five to thirty students and work 

with them over a period of years in group and individual 

guidance sessions. According to Warren, this was 

^Benjamin J. Novak, "Let the Counselor Counsel!11 
Phi Delta Kappan, 43:172-73, January, 1962. 

^Donald M. Warren, "High School Guidance in 1970," 
Journal of Secondary Education, 38, 146-4-7, March, 1963. 
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necessary because schools could not afford an adequate num

ber of counselors to do the Job. He suggested the follow

ing as the role of the counselor or guidance specialist in 

the program: 

The Guidance specialist would then function as a 
specialist and resource person. He would organize, 
outline, and direct the guidance program of the 
school, conduct in-service training programs for 
teachers, visit home-rooms with suggestions and 
assistance, continue to direct the collection and 
organization of complete personnel records for 
each pupil, make pertinent summaries of these ma
terials available to teachers, and be ready to 
counsel individual students who have been referred 
to him by teacher-counselors. Clerks and psy-
chometrlsts would take over much of the testing 
and routing work that currently plagues counsel
ors. "3 

As opposed to Warren, Stiller thought more "profes

sional counseling" was needed in the schools. According to 

him, schools provided a guidance staff which worked with 

orientation, scheduling, educational and vocational infor-

mation-giving, and program-planning. If a school psychol

ogist were provided, he worked largely with abnormal cases. 

Stiller was concerned about the neglect of students with 

normal personality characteristics who found their school 

progress blocked by some psychological factor. To work 

with them, he would add a third category of professionals 

to the pupil-personnel team. It would include counselors 

specially trained to work with students with emotional, 

63ibid., p. 147. 
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social, or motivational problems not serious enough to be 

classified as abnormal and so requiring the services of a 

psychologist.^ The counselor would perform the work con

sidered so essential by advocates of the client-centered 

approach to counseling. 

The proposal mentioned by Stiller can be used to 

illustrate the "generallst" and "specialist" approaches to 

counseling, which are further defined by Sherman, who 

reported: 

. . . The generallst counselor is described as 
one who Is devoted to a developmental and preven
tive view in the execution of a wide variety of 
guidance-personnel services for all children in 
the school, and one who identifies himself as an 
educator. 

On the other hand, the specialist counselor 
is defined as one who would concentrate most of 
his efforts on counseling intensively with re
ferred cases, consulting with other professional 
staff members, in-service education, and one who 
would tend to identify himself more closely with 
psychology than education."5 

Because of the shortcomings he saw in each approach, 

Sherman believes the counselor's role should combine the 

developmental view of the generallst with training in the 

^Alfred C. Stiller, "The High School Guidance 
Counselor," The Bulletin of the National Association of 
Secondary-School Principals, ^5:157. May, 19&1. 

6f>Robert Sherman, "The School Counselors General
lst or Specialist?" Counselor Education and Supervision, 
1:210-11, Summer, 
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counseling process, as required of the specialist.66 

Knowles investigated the generalist-specialist dichotomy in 

a study involving a large sampling of secondary-school ad

ministrators, counselors, and counselor-educators.^7 He 

found counselor-educators most inclined to view the coun

selor as a specialist. Administrators tended to see the 

counselor as a generalist. The practicing counselors were 

found to be near the middle, between the two extremes, in 

their perceptions of the work of the counselor. 

In defense of the specialist role in the pupil-

personnel program, Boy and Pine spelled out quite clearly 

the work of the three functionaries they recommended as 

being essential if the counselor were to be freed for ther

apeutic counseling. They felt there should be counselors, 

guidance workers, and psychometrlsts, all with specific 

duties in the school. Accordingly, the counselor would: 

1. Engage in professional counseling with the 
individual student who is troubled. 

2. Engage in professional counseling with small 
groups (six to eight) of students with simi
lar problems relating to self and/or to 
others . 

66ibid.. p. 211. 

6?Richard T. Knowles, "A Study of the Attitudes of 
Counselor-Educators, Guidance Supervisors, Secondary School 
Counselors and Secondary School Administrators Toward the 
Hole of the Secondary School Counselor," Dissertation Ab
stracts. 26:2051-2052, October, 1965. 
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3. Conduct group-centered in-service programs 
with teachers, administrators, and parents 
whereby they could become acquainted with 
the philosophical and empirical considera
tions which influence the work of the coun
selor. 

Conduct research designed to measure the ef
fectiveness of individual and group counsel
ing. 

5. Motivate students to seek counseling of their 
own volition through a creative and continu
ous orientation program.68 

As an educational, vocational, and social Information spe-

. cialist, Boy and Pine's guidance worker would: 

1. Conduct group guidance classes according to 
the surveyed informational needs and inter
ests of the student population. 

2. Assist the individual student in the rational 
planning and attainment of educational and/or 
vocational objectives. 

3. Provide individuals and groups with informa
tion about scholarships, fellowships, and 
loans. 

Conduct research to measure the effectiveness 
of the Informational program in meeting stu
dent needs and Interests, and Investigate 
newer approaches to more adequately meet 
these needs and interests. 

5. Motivate students to make use of the informa
tional services by a creative and continuous 
orientation program. 

6®Angelo V. Boy and Gerald J. Pine, Client-
Centered Counseling in the Secondary School (Boston: Hough-
ton-Mifflin Company, 19&3), p. 227. 



6. Develop faculty awareness that the Informa
tional service Is a total school responsi
bility. 69 

Continuing In their assignment of duties, they 

would have the psychometrlst perform the following: 

1. Administer, score, and Interpret standardized 
Intelligence, achievement, Interest, aptitude, 
and personality tests to the student popula
tion. 

2. Provide sound selection programs for excep
tional students based upon standardized 
means of measurement. 

3. Provide leadership to teachers In the devel
opment of valid and reliable teacher-made 
subject-matter tests. 

Conduct research designed to measure the ef
fectiveness of the testing program In meeting 
student needs and Interests. 

5. Motivate students to make use of the testing 
services by a creative and continuous orien
tation program designed to reduce student ap
prehension about testing.70 

Based on his analysis of several studies, Welling

ton proposed that institutions preparing counselors provide 

two different kinds of training. One would prepare work

ers in the field of guidance alone, while the other would 

prepare guidance counselors. The latter position would 

69Ibid., pp. 227-28. 

70Ibid., p. 228. 
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emphasize counseling.71 The author believes there is need 

for both kinds of functionaries in the schools. 

It is apparent that a number of people was con

cerned about the many duties assigned to the counselor and 

considered the creation of new positions as a "way out" of 

the counselor role and the function dilemma. 

Implications of the Literature 

The literature reviewed here was but representative 

of the great quantity of material written about various 

aspects of pupil-personnel work. Most numerous were the 

studies dealing with role and function of the counselor. 

By comparison, there were far fewer studies designed to 

compare the effectiveness of directive and non-directive 

counseling. 

It should be evident there is still considerable 

disagreement regarding pupil-personnel work within and be

tween the various groups involved. This disagreement pro

vided the motivation to determine if there were differ

ences in the attitudes of counselors, administrators, and 

school board members toward directive and non-directive 

pupil-personnel strategies. A statement by Wrenn had 

7!john A. Wellington, "Concepts of Counselor Train
ing," Counselor Education and Supervision, 0:29-33, 
Spring, 1961. 



particular significance for the study. He reported one-

half of the counselors in the i960 ASCA study as having 

been involved in non-counseling tasks which kept them from 

doing what they thought could be more significant. On the 

basis of this finding, Wrenn said, ". . . it would seem 

that there is something quite wrong in the perception that 

the principal and superintendent, and perhaps the school 

board, have of the function of the counselor."?2 

72c. Gilbert Wrenn, The Counselor in a Changing 
World (Washington, D.C.: American PersonneT~and Guidance 
Association, 1962), p. 119. 



CHAPTER III 

THE ORGANIZATION AND METHODOLOGY 

OP THE STUDY 

An Interview schedule was developed and administered 

to determine preferences for directive and non-directive 

pupil-personnel strategies among counselors, principals, 

superintendents, and school board members. The interview 

was also intended to ascertain any differences between ac

tual and ideal strategies of the educators. A supplementary 

phase of the study involved additional questions pertaining 

to counseling. 

The Plan of Research 

Alternatives Considered 

In initial consideration of the study, a forced-

choice questionnaire was contemplated. It was discarded in 

favor of an interview survey for the following reasons: 

1. School board members were thought to lack suffi
cient background to respond to a questionnaire 
dealing with this particular topic. It was felt 
their responses would be more meaningful if neces
sary clarification had been provided in the inter
view setting. 

2. The opportunity for probing in the interview situ
ation appeared advantageous. 

60 
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3. Respondents might give more careful thought to 
their responses In an Interview than In a question
naire. 

The Interview Schedule 

The Interview schedule consisted of the following 

sections: 

1. Each respondent was to assume the role of a coun
selor operating under Ideal counseling conditions. 
He was asked to describe how he would deal with ten 
problem situations considered typical for the 
senior high school counselor. 

2'. Each principal, superintendent, and counselor was 
also asked to describe how he had actually handled 
similar problems. 

3. Each respondent was questioned on three topics re
lated to counseling. School board members were 
also asked to react to a fourth question. 

Each participant provided personal information con
cerned with age, experience, and educational back
ground. 

Construction. The original set of hypothetical 

school problems contained the thirteen used in Pilbeck's 

"Critical Incident Reactionnaire,"1 plus eleven others se

lected from textbooks or suggested by counselors. The prob

lems represented a wide variety of situations involving the 

counselor in interaction with students, teachers, and par

ents. Appendix G contains this initial set of problems. 

^Filbeck, o£. clt., p. 892. 
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The twenty-four problems were presented to eleven 

certified, full-time senior high school counselors in the 

Tucson, Arizona, Public Schools and the neighboring Flowing 

Wells and Sunnyside Public Schools. Also participating was 

a former counselor studying for a doctorate in guidance. 

All counselors had counseled in grades nine through twelve. 

The twelve counselors classified each problem as a 

vocational, educational, or personal-social-emotional prob

lem. The three categories were obtained from Callis and 

2 were used to assure a variety of problems. 

Seven problems were rated by at least eleven coun

selors as being representative of problems the average coun

selor would handle in his work in the secondary school. 

These seven problems were included in the preliminary inter

view schedule. Eight additional problems were rated repre

sentative by ten counselors, with three finally chosen 

because they added variety. Following the pre-tests, one 

problem was replaced by another because of its similarity 

to one in the original list. Six of the final ten problems 

came from Filbeck's study.3 

Additional evidence that the ten problems were typ

ical of those encountered by counselors was provided when 

2Robert Callis, "Counseling," Review of Educational 
Research. 33:180-83, April, 1963. 

^Filbeck, loc. cit. 
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counselor respondents in the study were able to recall 

having dealt with similar problems in ninety-four out of 

one hundred cases. 

The counselors generally found it difficult to cat

egorize each problem as vocational, educational, or personal-

social-emotional. They felt there was overlap and that 

problems often represented a combination of classifications. 

In some cases, a counselor would place a problem in two 

categories. The ten questions chosen for the interview 

schedule were classified as follows: 

Educational and Personal-Social-Emotional ... 4 
Vocational and Educational 1 
Personal-Social-Emotional 3 
Vocational, Educational, and Personal-
Social-Emotional 2 

Total ... 10 

The ten problem situations were intended to serve 

as the basis for determining how all respondents would deal 

with them if operating as counselors under what they con

sidered to be ideal counseling conditions. Ideal counsel

ing conditions were specified in an effort to obtain the 

respondents' true preferences for directive and non-

directive pupil-personnel strategies. 

After indicating how they would handle the problem 

situations ideally, counselors, superintendents, and prin

cipals were asked to recall similar situations and how they 

actually dealt with them. The intent here was to determine 



If the respondents differed in how they practiced counsel

ing from how they felt counselors ought to deal with the 

problems. 

In addition to the ten problem situations, three 

questions were asked. The first was designed to solicit 

opinions on the relative importance of vocational, educa

tional, and personal-social-emotional problem areas in the 

work of the counselor. Another question related to the re

spondents' reactions to the North Central Association's 

recommended minimum ratio of one counselor to 500 stu

dents.^ Opinions regarding increased counselor specializa

tion were asked in the third question. School board mem

bers were also questioned regarding community reaction to 

the work of the counselors in their schools. 

Personal information questions concerning age, edu

cation, and experience were contained in the first part of 

the interview schedule. 

Revisions in the interview schedule resulted from 

its administration in the pre-tests. A copy of the cor

rected, final interview schedule appears in Appendix B. 

^North Central Association, "Four Criteria Changes 
Approved in Secondary Commission Referendum Vote," The 
North Central Association Quarterly, 39:230, Winter, 1965. 
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The pre-test. The preliminary interview schedule 

was tested with the following respondents in a pre-test: 

1. An experienced superintendent of a suburban Tucson, 
Arizona, school district 

2. An experienced principal of a senior high school in 
a Tucson suburban school district 

3. An experienced, full-time senior high school coun
selor in a Tucson, Arizona, suburban school district 

4. A board of education member of the Tucson, Arizona, 
School District Number 1 

The respondents provided representation from each of the 

categories in the final sample of respondents. 

The pre-tests produced the following results: 

1. Interviewing experience for the interviewer. 

2. Revisions in content of some of the problem situa
tions. 

3. Refinement of instructions and explanations used in 
the interview schedules. 

4. Elimination of one problem situation because of its 
similarity to another. (Another problem was substi
tuted. ) 

5. Elimination of one general question intended to de
termine factors the respondents felt might hamper 
their effectiveness as a counselor. Respondents 
seemed unable to provide responses of value for the 
study. 

6. The decision to ask each respondent how he had ac
tually handled a similar problem immediately after 
he had described the ideal procedure to be followed. 
(In the pre-test, each problem situation had been 
read once to obtain the ideal handling. After all 
ten problems had been read for this purpose, they 
were all re-read to solicit recall of how the re
spondent had actually handled situations that 
resembled the hypothetical problems. This procedure 
proved clumsy, time-consuming, and unnecessary.) 
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7. The decision to vary the order in which the problem 
situations were posed to respondents. This was 
done to reduce bias in the study related to fa
tigue, interest level of the problem, and other 
factors possibly related to placement of the prob
lems in the interview. 

8. Indications that the problem situations could 
elicit responses classifiable as directive or non-
directive . 

Considered in decisions to revise the interview 

schedule were the respondents1 reactions to two questions 

posed in the pre-tests: 

1. What suggestions do you have for improving the in
terview procedure? 

2. Do you have any suggestions for changing any of the 
questions? 

Scheduling and Conducting the Interviews 

Interviews were conducted during the months of 

July, August, September, October, and November, of 1965. 

A telephone call to the superintendents, counsel

ors, and principals constituted the first contact with 

these respondents. A general discussion of the purpose of 

the study was followed by obtaining consent and establish

ing a time and place for the interviews. A follow-up let

ter, containing a summary of the purposes of the study and 

confirming the appointment, was then sent each of these 

participants. 

Initial contact with school board members was made 

through a letter describing the study and asking their 



participation. This was followed by a telephone call ini

tiated by the interviewer and designed to schedule the 

interview at the respondent's convenience. 

Copies of letters sent to the respondents appear in 

Appendix A. 

Interviews were conducted during the day or evening 

at the respondents' offices or homes. In one case, the re

spondent was Interviewed at the interviewer's office. 

All interviews were recorded on tape to provide ac

curate reporting of the discussions. 

The interview time ranged from forty-five minutes 

to one hour and forty-five minutes. Interviews of the 

school board members were generally shorter than those of 

other respondents since they were not asked to recall ac

tual handling of problem situations. 

The format of the interview schedule was followed, 

with these exceptions: 

1. The ten problem situations were randomly reassem
bled prior to each interview. This was done to 
reduce the possibility that placement in a rigid 
sequence might produce undesired effects on re
spondents' reactions to any one problem. One ex
ample would be,if all the problems with high 
interest appeal were presented first, respondents 
could become increasingly more detached as the 
questioning continued. Another example would be 
the fatigue of respondents affecting responses to 
the last problems presented. 

2. Respondents would occasionally include their de
scription of actual handling of cases during their 
discussion of what they considered to be ideal 
procedures. 
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The interviewer read aloud the problem situations, the gen

eral questions, and the introductory and concluding remarks 

as shown in the interview schedule. Information was re

read if requested by the respondent. Clarification was 

provided when requested so long as it did not provide addi

tional information affecting the nature of the original ma

terial read. 

The role of the interviewer included probing, clar

ifying, and summarizing in an attempt to solicit accurate 

opinions from respondents. 

Categorizing and Scoring the Responses 

Transcriptions of the interviews were studied by 

the interviewer who prepared brief abstracts of the proce

dures discussed by the respondents. The abstracts were 

compared with the original transcripts by a Minneapolis 

Public School counselor with a Doctor of Philosophy Degree 

in Educational Psychology. The counselor corrected the ab

stracts when he felt they did not present an accurate sum

mation of the respondent's intent. His certification of 

accuracy of abstracting is provided in Appendix D. A 

sample transcript and abstract appear in Appendix C. 

The corrected abstracts were presented to three 

judges who categorized them as being either more appropri

ately representative of a directive counseling procedure or 
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of a non-directive procedure. Judges were provided charac

teristics of directive and non-directive counseling as a 

guide in their categorization. The characteristics were 

selected after consultation with three counselors, one with 

a doctorate in Educational Psychology and the other two 

nearing completion of their doctorates in this field. The 

characteristics represented a composite of the thinking of 

Carl Rogers, E. G. Williamson, and Boy and Pine as de

scribed in the book of the latter authors.5 A copy of the 

information provided the judges appears in Appendix E. 

Agreement of two Judges determined final classifi

cation of each procedure. Judges were restricted to two 

choices since the study was not designed to produce a re

fined analysis of counseling techniques, but was intended 

to ascertain if there were any significant differences be

tween the four groups when the gross extremes of counseling 

were involved. More alternatives for the judges might have 

resulted in less meaningful data. 

Agreement of the judges also provided a check on 

reliability of the interview problems. 

Judges were faculty members of the University of 

Minnesota. Each had a Doctor of Philosophy Degree in Psy

chology. Two had obtained their degrees at the University 

^Angelo V. Boy and Gerald J. Pine, Client-Centered 
Counseling in the Secondary School, op. clt., pp. 13-14. 



of Minnesota, and the third, at the University of Pitts

burgh. Two judges were currently employed in the student 

counseling bureau of the University of Minnesota and one 

was engaged in counselor training. All three judges had 

experience in the training of high school counselors: one 

at the University of Minnesota, one at Western Reserve Uni

versity, and one at Oklahoma State University. 

The Judges represented a variety of counseling 

orientations. The counselor-educator classified himself as 

eclectic. The second judge said he tended to be directive 

and the third indicated he was inclined toward the non-

directive theory of counseling. 

Statistical Analyses 

In selecting statistical methods for the study, no 

assumptions were, made concerning the form of distribution 

in the populations. The Chi-Square test and the Binomial 

Test were chosen to test hypotheses in the research. Ac

cording to Siegel, the Binomial Test is an appropriate non-

parametric test for use in one-sample cases.^ 

^S. Siegel, Non-Parametric Statistics for Be
havioral Sciences (New York: McGraw-Hill Book Company, 
1956), 36: 
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The Setting 

The School Districts 

Selected for the study were five suburban school 

districts in the five-county area including or adjacent to 

the Minneapolis and St. Paul, Minnesota, school districts. 

Counties involved were Hennepin, Ramsey, Anoka, Washington, 

and Dakota. 

The following criteria determined selection of par

ticipating districts: 

1. Total pupil enrollment over 5.000 to increase the 
possibility of a fairly extensive pupil-personnel 
program 

2. At least two senior high school counselors with 
three years of counseling experience including 
counseling of high school seniors 

3. At least two secondary school principals 

High per pupil maintenance cost to reduce the pos
sibility that inadequate financing unduly affected 
the pupil-personnel program 

Thirty-one school districts met the initial cri

teria of being classified as suburban school districts. 

They were then ranked in descending order from highest per 

pupil maintenance cost to the lowest. Since the author of 

the study was employed in a district meeting all criteria, 

his district was eliminated from consideration. Using high 

per pupil maintenance cost as the major initial factor for 

consideration, five additional districts met all other cri

teria and were selected as participating districts. The 
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author telephoned the superintendent of each district and 

obtained his permission to involve personnel under his 

jurisdiction. 

TABLE I 

CHARACTERISTICS OF PARTICIPATING SCHOOL DISTRICTS 

Full-time Secondary 
Per Pupil Senior High School 

District Maint. Cost® Enrollment" Counselors Principals 

1 $444.00 10,856 7 4 

2 437.53 11,215 7 • 3 

3 424.64 11,513 6 3 

4 417.45 6,629 4 3 

5 417.30 9,327 5 3 

aMinnesota State Department of Education, Selected 
Data for Districts Maintaining Graded Elementary and Sec
ondary Schools Year~Ehdlng June 30. 1964, and Aid for 
1963-64 School Year (St. Paul:Department of Education, 
State of Minnesota, 1964), pp. 5-12. 

^Minnesota State Department of Education, Minnesota 
Educational Directory (St. Paul: Department of Education, 
State of Minnesota, 1964), pp. 71-90. 

Enrollment figures and maintenance costs reported above 

pertain to the 1963-64 school year since these data were 

the latest available. 
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The Respondents 

The "basic criterion for selecting principals, coun

selors, and board member respondents was that of consider

able experience in their respective positions. This re

striction was imposed to assure the greatest possible 

amount of exposure to information regarding the work of the 

counselor. Superintendents were automatically selected 

when their school district was chosen for the study. Infor

mation regarding respondents' age, sex, training, and ex

perience may be found in Appendix H. 

Superintendents. All superintendents were male and 

their mean age was 58.4 years. They had spent an average 

of thirty-seven years working in education with a mean of 

20.6 years as superintendents. Two superintendents had 

earned doctorates in education, and the other three had at 

least the master's degree. None had worked as counselors. 

Principals. Each school district provided two 

secondary school principals for the study. Each senior 

high principal selected had a minimum of three years of ad

ministrative experience. In the districts with only one 

senior high school principal, a random selection was made 

from among those junior high school principals who also had 

administrative experience at the senior high level. Prin

cipals finally selected to participate were all male with 



a mean age of 49.7 years. They averaged 26.3 years of ex

perience in the field of education with a mean of 19.8 

years spent as principals. One participant had worked six 

years as a half-time counselor. Three others indicated 

they had counseled incidentally along with their adminis

trative work. The remaining six principals admitted having 

had no counseling experience. One principal had a Doctor 

of Philosophy Degree in Educational Administration, while 

the remainder had the minimum of a master's degree. 

Counselors. Two counselors represented each dis

trict. They were selected at random from among the full-

time senior high school counselors who had counseled 

seniors and had a minimum of three years of counseling 

experience. Four counselors were female; six were male. 

The mean counselor age was 39.5 years. Counselors had an 

average of 8.6 years of full-time counseling experience. 

One counselor had a Doctor of Education Degree and the 

others had a minimum of the master's degree. Counselor 

training had been obtained at the following institutions: 

University of Minnesota 4 
University of Minnesota and 

Colorado State College 2 
University of Minnesota and 
University of Colorado 1 

University of Minnesota and 
University of Washington 1 

St. Cloud, Minnesota, State College 2 
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School Board Members, The two members with the 

longest period of service on their boards represented each 

district. Nine were male and one was female. The mean age 

of board members was ^9.7 years. Average time spent serv

ing on the board of education was 9.7 years. Two board 

members had training as teachers, with one having had teach

ing experience. Educational background of board members 

was distributed as follows: 

Master's degree 1 
Bachelor's degree plus one year of 

graduate work 1 
Bachelor's degree 6 
Four years of college 1 
Some courses in business'college 1 

Total ... 10 

Summary 

Included in Chapter III was a discussion of the se

lection of an interview schedule, rather than a forced-

choice questionnaire, as the instrument to be utilized in 

the study. 

Construction of the interview schedule followed the 

presentation of twenty-four problem situations to twelve 

counselors who rated them on appropriateness for the study. 

A pre-test was administered and involved a representative 

of each of the four groups to be tested. The pre-test pro

vided the bases for refinement of the interview schedule 

and interviewing techniques. 



Interviews were conducted with principals, counsel

ors, superintendents, and school board members in five 

school districts with high per pupil maintenance cost in 

the Minneapolis-St. Paul area. 

Respondents were to indicate how they would handle, 

ideally, ten hypothetical problem situations typical of 

those encountered by the high school counselor. They were 

to assume the role of counselor as they responded. Edu

cator respondents were also asked to recall how they had 

handled similar cases encountered in their experience. 

The interviews were tape recorded and transcribed. 

The author's abstracts of responses were compared with the 

original transcripts by a counselor who corrected the ab

stracts when he felt such changes appropriate. 

Three Judges classified each response as a direc

tive or non-directive counseling procedure. 

The Binomial Test and the Chi-Square Test were cho

sen as the statistical measures to test significance of dif

ferences within and between groups. These tests are pre

sented in Chapter IV, "ANALYSIS OF THE DATA." 



CHAPTER IV 

ANALYSIS OF THE DATA 

Introduction 

As stated previously, the study was based on an 

analysis of the preferences of educators and school board 

members for directive and non-directive pupil-personnel 

strategies and on actual strategies utilized by the edu

cators. An additional facet of the study involved three 

questions regarding counseling asked of educators. School 

board members also responded to four questions related to 

counseling. 

Interviews were conducted with ten school board 

members, ten senior high school counselors, ten secondary-

school principals, and five school superintendents in five 

Minneapolls-St. Paul suburban school districts with high 

per pupil maintenance costs. Each respondent indicated how 

he would handle ten hypothetical counseling problems if he 

were a counselor operating under what he considered to be 

ideal counseling conditions. In addition, each of the edu

cator respondents was asked how he had actually dealt with 

similar problems. 

77 
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The purpose of this chapter was to analyze the in

formation received from the interviews. 

The Binomial Test and the Chi-Square Test of Inde

pendence were statistical measures which provided the basis 

for analyzing the responses to the ten questions dealing 

with hypothetical problem situations. Statistical computa

tions appear in Appendix F. The responses to the supple

mentary general questions were analyzed on the basis of 

observation. Appendix I contains tables revealing the num

ber and kinds of responses for each participant. 

Ideal Strategies Within Groups 

It was hypothesized that there would be no signifi

cant differences within the four groups in the number of 

directive and non-directive pupil-personnel strategies pre

ferred when counseling was carried out under ideal condi

tions. The hypothesis was rejected for each group. 

Counselors 

Counselors indicated a decided preference for 

directive strategies, as indicated in Table II, page 79. 

Application of the Binomial Test revealed a z score 

of six which proved significant at the one percent level of 

confidence. This resulted in rejection of the hypothesis 

that there would be no significant difference within the 
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counselors1 group regarding the number of directive and 

non-directive pupil-personnel strategies preferred. 

TABLE II 

EDUCATORS' AND SCHOOL BOARD MEMBERS' PREFERENCES FOR 
DIRECTIVE AND NON-DIRECTIVE PUPIL-PERSONNEL 

STRATEGIES 

Directive Non-Directive Total 

Counselors 80 20 100 

Principals 99 1 100 

Board Members 100 — 100 

Superintendent s 50 w tm 50 

Totals 329 21 350 

Counselors apparently favored directive pupil-

personnel strategies. The counselor with a doctorate in 

guidance and counseling was the only one who preferred a 

greater number of non-directive strategies; the others 

selected a preponderance of directive strategies. Two 

counselors were completely directive in their preferences. 

There were sufficient non-directive strategies chosen, how

ever, to indicate that eight of the counselors might be 

more appropriately classified as eclectic rather than as 

directive in their philosophy. 



80 

Principals 

Table II showed principals exhibiting an even more 

pronounced preference for directive strategies. The Bino

mial Test produced a z score of 9.8 significant at the one 

percent level of confidence. Once again this necessitated 

rejection of the hypothesis that there would be no signifi

cant difference within the principals' groups regarding 

preferences for directive and non-directive pupil-personnel 

strategies. 

If principals' expressed preferences for directive 

pupil-personnel strategies are used as guides, it might be 

assumed that principals also expected their counselors to 

be directive in their counseling. 

Superintendents 

As indicated in Table II, all fifty of the ideal 

pupil-personnel strategies used by the superintendents were 

directive, resulting in an infinitely significant differ

ence between directive and non-directive preferences. The 

finding served as the basis for rejection of the hypothesis 

that there would be no significant difference within the 

superintendents' group regarding preferences for directive 

and non-directive pupil-personnel strategies. Again it 

could be speculated that superintendents expected their 

counselors to utilize directive techniques in counseling 



81 

since they were what were perceived by the superintendents 

as Ideal counseling procedures. 

School Board Members 

The hypothesis that there would be no significant 

difference within the school board members' group regarding 

directive and non-directive pupil-personnel strategies was 

rejected since all their preferences were classified as di

rective, as noted in Table II. The lack of formal training 

in education and/or guidance and counseling for most board 

members could be considered a factor affecting their re

sponses. It seems reasonable to question whether board 

members with such a distinctly directive orientation would 

approve of non-directive counseling in their school dis

tricts. 

Comparisons Between Groups1 

Ideal Strategies 

It was hypothesized that there would be no signifi

cant difference among all four groups in the number of di

rective and non-directive pupil-personnel strategies 

preferred. The hypothesis was rejected on the basis of a 

chi-square value of 46.9 significant at the one percent 

level of confidence. Haw data serving as the basis for the 

Chi-Square Test of Independence were revealed in Table II. 

It is apparent that counselors differed significantly from 
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the other three groups in their preferences for non-

directive strategies. Although differences were quite 

evident through inspection, the counselors' and princi

pals' preferences were compared with the Chi-Square Test of 

Independence since these were the only two groups showing 

non-directive preferences. The test produced a chl-square 

value of 16.5 which revealed differences significant at 

the one percent level of confidence. The counselors' ten

dency to be more non-directive in their preferences than 

were the principals thus appeared to be based on actual 

differences rather than on chance. 

Since strategies preferred by principals, superin

tendents, and school board members were almost totally 

directive, it was impossible to relate choices to age, sex, 

experience, and educational background of the respondents. 

Actual Strategies Within Groups 

Educator respondents were asked to recall how they 

had actually handled problems similar to those presented 

in the study. The recall resulted in descriptions of 

strategies which differed little from those considered to 

be ideal. Table III, page 83, illustrates the preponder

ance of directive strategies employed. 
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Counselors 

Counselors generally had little difficulty recall

ing experiences with the kinds of problems presented in the 

study. Although not Included in the study's hypotheses, 

differences between directive and non-directive actual 

strategies were tested for significance. Based on an as

sumption of no significant difference, the Binomial Test was 

applied and revealed a z score of 6.*K This proved to be 

significant at the one percent level and supported the ob

servation that counselors had been highly directive in their 

counseling in problems similar to those presented in the 

study. 

TABLE III 

EDUCATORS' DIRECTIVE AND NON-DIRECTIVE PUPIL-PERSONNEL 
STRATEGIES EMPLOYED 

Directive Non-Directive Total 

Counselors 77 17 9k 

Principals 77 — 77 

Superintendents 2k — 2k 

Totals 178 17 195 

Principals 

Principals remembered having dealt with many prob

lems similar to the hypothetical cases presented in the 



study. All the strategies they had employed were categor

ized as directive. In some cases, the principals had dif

ficulty recalling actual problems in which they had been 

directly involved. This might be attributed to their being 

less directly concerned with student problems. They repre

sented fairly large schools with assistant principals and 

counselors working most closely with the students. 

Superintendents 

Superintendents had occupied superintendencies for 

many years. Their direct contacts with students and their 

problems had been infrequent in recent years. When they 

did recall having dealt with student problems similar to 

those in the study, they usually remembered situations 

which had occurred a number of years ago. It is possible 

that efforts to recall handling of problems some time ago 

resulted in a less accurate description than is desirable. 

Superintendents remembered only twenty-four situations 

which they had handled in their dealings with students. 

All strategies they had employed were classified as direc

tive. 
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Comparisons Between Groups1 

Actual Strategies 

Inspection of the data regarding actual pupil-per-

sonnel strategies employed by counselors, superintendents, 

and principals revealed a pattern almost Identical to that 

shown In the "ideal" category. The Chi-Square Test of In

dependence was utilized to check the validity of the as

sumption that there would be no significant difference 

between the three groups In the number of directive and 

non-dlrectlve pupil-personnel strategies employed. Al

though this was not a hypothesis In the study, a statisti

cal analysis of the data appeared desirable for purposes 

of providing supplementary information of value. A chl-

square value of 19.95 proved significant at the one percent 

level of confidence. It was an indication that school ad

ministrators had been significantly more directive than 

had been counselors in the pupil-personnel strategies em

ployed in their past dealings with problems related to 

students. 

Sex, age, experience, and educational background 

were factors of no Importance In the administrators' hand

ling of problems similar to those presented in the study. 

Only two counselors had not handled any problems 

non-directively. Non-directive strategies were distributed 

among the other eight counselors with no apparent indications 



86 

that age, sex, training, and experience were factors which 

could be related in some way to the non-directiveness. 

Differences Between Ideal and Actual 
Strategies Within Groups 

One of the purposes of the study was to ascertain 

if counselors and administrators had dealt with problems 

differently from the way they thought they should be han

dled by counselors. Comparisons within groups revealed no 

signlflcemt differences between actual and ideal strategies. 

A possible explanation for the lack of differences could be 

provided by Maccoby and Maccoby in their observation: 

Validity studies all suggest that when people 
are interviewed directly concerning behavior 
about which there is a strong expectation of 
social approval or disapproval, and in which there 
is considerable ego-Involvement, respondents tend 
to err in the direction of idealizing their be
havior . 1 

It is possible that respondents were reluctant to have 

their descriptions of past handling of student problems ap

pear much different from their descriptions of ideal pupil-

personnel strategies. 

Eleanor E. Maccoby and N. Maccoby, "The Interview: 
A Tool of Social Science," in G. Lindzey (ed.). Handbook 
of Social Psychology (Cambridge, Mass.: Addison-Wesley, 
T954), 482. 
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Of a total of 195 descriptions of actual pupil-

personnel strategies employed, only five were handled dif

ferently from the way respondents felt they should be 

dealt with ideally. 

Counselors 

The data in Table IV were analyzed with the Chi-

Square Test of Independence to determine significance of 

differences between actual and Ideal strategies employed 

by counselors. 

TABLE IV 

DIFFERENCES BETWEEN COUNSELORS' IDEAL AND ACTUAL 
PUPIL-PERSONNEL STRATEGIES 

Ideal Actual Total 

Directive 80 77 157 

Non-Directive 20 17 37 

Totals 100 9k 194' 

A chi-square value of .115 was obtained, which 

proved not to be significant. As a result, the hypothesis 

that there would be no significant difference between actual 

and ideal strategies was accepted. Evidently counselors had 

counseled much as they would have even if they had had no 

restrictions placed on their choice of counseling tech

niques. The finding failed to give support to an assumption 
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that administrators and school board members might have pro

vided undesired direction to the counselor's work. 

Only two counselors Indicated they would like to 

deal with problems differently from the way they had actu

ally handled them. One of the counselors Indicated he 

would prefer to be directive rather than non-directive, as 

he had been with two cases he could recall. The counselor 

with a doctorate had been directive In three problems* but, 

at the time of the study, he would have 'preferred to have 

handled three similar situations non-dlrectlvely. 

Principals 

Principals also would counsel under ideal condi

tions similarly to the way they had dealt with problems in 

the past. The similarities are evident from inspection of 

Table V. 

TABLE V 

DIFFERENCES BETWEEN PRINCIPALS' IDEAL AND ACTUAL 
PUPIL-PERSONNEL STRATEGIES 

Ideal Actual Total 

Directive 99 77 176 

Non-Directive 1 — 1 

Totals 100 77 177 



Analysis of the data provided a chl-square value of .77 

significant only at the .60 level of confidence. The find

ing necessitated acceptance of the hypothesis that there 

would be no significant difference between principals' ac

tual and ideal pupil-personnel strategies. Apparently 

nothing had happened over the years to change the princi

pals' mode of operation in the strategies they employed in 

dealing with pupil-personnel problems. 

Superintendent s 

Since all superintendents' strategies were direc

tive, no test of significance was applied to the data 

revealed in Table VI. The hypothesis that there would be 

no significant difference between superintendents' actual 

and ideal pupil-personnel strategies was accepted. Evi

dently superintendents would counsel with techniques simi

lar to those they had used as administrators. 

TABLE VI 

DIFFERENCES BETWEEN SUPERINTENDENTS' IDEAL AND ACTUAL 
PUPIL-PERSONNEL STRATEGIES 

Ideal Actual Total 

Directive 50 24 74 

Non-Directive mm — — 

Totals 50 24 74 



Agreement of Judges 

90 

Agreement of judges in classifying pupil-personnel 

strategies gave an indication of the reliability of the in

strument and its scoring. All three judges agreed in 

classifying 86.6 percent of the ideal strategies and 

83 percent of the actual strategies. Total agreement was 

85.3 percent. Table VII contains this information as well 

as agreement between pairs of judges when unanimity was 

not obtained. 

TABLE VII 

AGREEMENT OF JUDGES IN CLASSIFYING 
PUPIL-PERSONNEL STRATEGIES 

Ideal Actual Total 
N % N % N % 

All three judges 303 86.5 162 83.1 465 85.3 

Judges 1 and 2 3^ 9.7 21 10.7 55 10.2 

Judges 1 and 3 6 1.7 3 1.5 9 1.6 

Judges 2 and 3 7 2.0 9 4.6 16 2.9 

Totals 350 99.9 195 99.9 545 100.0 

In sixteen instances, a Judge could not classify a 

strategy as either directive or non-directive. In each of 

these cases, however, the two other judges agreed on the 

classification. 
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Other Questions 

Additional questions not directly Involved with the 

hypotheses of the study were also asked of respondents In 

an effort to obtain supplementary Information regarding the 

work of the counselor. The groups' responses to the ques

tions provided the basis for general observations. 

Importance of Types of Counseling 

Respondents were asked to rank In order of Impor

tance three areas of counseling In which the counselor Is 

typically Involved. The categories were vocational, educa

tional, and personal-soclal-emotlonal. 

Six counselors Indicated all three categories were 

interrelated. One additional counselor was unable to rank 

them. Two counselors ranked educational first in impor

tance and personal-soclal-emotlonal, last. The other coun

selor rated personal-soclal-emotlonal first and educational, 

last. The three counselors who did the ranking—all con

sidered vocational second in importance. 

By assigning numerical weights to each of the cate

gories, it was possible to obtain an overall ranking of the 

categories for the superintendents* group, principals' 

group, and school board members' group. A value of three 

was assigned to first place, two to second place, and one 

to last place. These values were equally divided in cases 



of tied ranks. The three groups were in agreement that ed

ucational counseling was of first priority in the work of 

the counselor. They all considered counseling in the 

personal-social-emotional area second in importance and vo

cational counseling, last. 

Counselor-Pupil Ratio 

Respondents were asked to react to the 1965 action 

of the North Central Association which set a minimum coun-

selor-pupil ratio at one to five hundred. 

All counselors felt the ratio was too high. Nine 

principals also felt it was too high and one felt the ratio 

was all right. Eight of the ten school board members of 

this group approved of the ratio. One superintendent be

lieved the ratio was too high and another was unsure about 

the appropriateness of it. The other three superintendents 

would not commit themselves on a specific ratio. They felt 

the needs of a particular school should be the determining 

factor regarding the number of counselors necessary. 

Eighty percent of all the participants in the study 

favored a ratio smaller than one counselor to five hundred 

students. 
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Counselor Specialization 

A third supplementary question was designed to 

elicit opinions on the desirability of making the work of 

the counselor more specialized. 

One-half of the counselors approved of increased 

specialization; the others disapproved. All ten principals 

disapproved of more specialization, although most would re

move clerical tasks from the counselor. School board mem

bers were evenly divided in their opinions on Increased 

counselor specialization. Two superintendents disapproved 

of more specialization while one approved. The other two 

superintendents committed themselves to being "somewhat 

favorable" toward specialization. 

Of particular significance might be the unanimity 

of principals in their opposition to more counselor spe

cialization. 

Public Reaction to Counseling 

As representatives of the public, school board mem

bers were asked to Indicate how they felt their constituent 

viewed the work of the counselor. Pour respondents felt 

their publics looked with favor on the counselor's work. 

Additional comments are summarized below: 

1. Parents often complain that wrong advice or insuffi 
cient advice is given by the counselor. 
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2. Ninety-five percent are pleased; five percent are 
critical. 

3. Informed parents are grateful, but the uninformed 
don't understand what the counselor does. 

b. The public is not overly impressed with the coun
selor's work. 

5* The uninformed consider counseling a luxury. 

6. There is confusion in the community regarding the 
role of the counselor. Opinions of counseling 
often depend on what Information children give 
their parents about it. 

Observations 

The preponderance of directive strategies identi

fied might be attributed to one or more of several factors: 

1. Restricting categorizations to the two extremes of 
counseling, directive and non-directive, may have 
increased the likelihood that administrators' and 
school board members' responses would fall in the 
directive classification. These respondents may 
have had less exposure to the non-dlrectlve theory 
of counseling than counselors have had. 

2. The sample studied was small and selected, involv
ing participants from only five school districts. 
It is possible that personnel associated with a 
particular school district had a common counseling 
philosophy. Administrators may have hired counsel
ors who shared with them a directive orientation 
toward counseling. 

3* Influence of the counseling philosophy at the Uni
versity of Minnesota may have been a factor. Eight 
of the ten counselors in the study had received 
some of their training at this institution which has 
apparently not promoted non-directive counseling to 
any appreciable extent. In addition, administrators 
and school board members have probably had exposure 
to the University of Minnesota counseling philosophy 
through its proximity to their school districts. 
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k. The interviewer may have inadvertently injected a 
directive bias into the study as he probed to ob
tain usable responses. 

5* Criteria for classifying strategies could have 
guided Judges to place responses not clearly non-
directive, in the directive category, even though 
they may have tended to fall toward the non-
directive end of the continuum. 

6. All respondents actually were largely directive in 
their orientation to pupil-personnel strategies. 

Summary 

The Binomial Test and the Chi-Square Test of Inde

pendence were utilized in analyses of data obtained in the 

study. The null hypotheses which provided impietus for the 

research were rejected for hypotheses I and II and accepted 

for hypothesis III. 

Significant findings included the following: 

1. All groups were decidedly more directive than non-
directive in their choices of pupil-personnel 
strategies to be used under ideal counseling con
ditions. 

2. Counselors, principals, and superintendents had 
been definitely more directive than non-directive 
in pupil-personnel strategies they had actually 
utilized. 

3. Differences between actual and ideal pupil-personnel 
strategies were infinitesimal. 

4. The counselors' group was significantly more non-
directive than the other groups in ideal pupil-
personnel strategies preferred. 
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5. The counselors' group was significantly more non-
directive than were the administrator groups in the 
pupil-personnel strategies actually employed. 

6. Because of the unanimity of agreement within and 
between the superintendent, principal* and school 
board member groups, factors such as age, sez, ex
perience, and educational background could not be 
considered as influential variables. 

Supplementary questions asked of respondents re

sulted in several observations: 

1. Superintendents, principals, and school board mem
bers considered educational counseling of most im
portance in the work of the counselor. They felt 
personal-social-emotional counseling was second and 
vocational counseling, last, in Importance. 

2. Eighty percent of all respondents believed a coun-
selor-pupil ratio of one to five hundred was too 
large. 

3. All principals were opposed to increased counselor 
specialization. 

4. The work of the counselor tends to be criticized by 
an uninformed public. 



CHAPTER V 

SUMMARY AND CONCLUSIONS 

Summary 

The study was developed around the assumption that 

the work of the counselor Is Influenced to some degree by 

principals, superintendents* and school board members. It 

was further assumed that perceptions of counseling held by 

superintendents, principals, and school board members af

fected their work expectations for the counselors under 

their Jurisdiction. 

The basic purpose of the research was to determine 

if counselors, principals, superintendents, and school 

board members differed within and between groups in how they 

perceived the work of the counselor operating under ideal 

counseling conditions. 

An additional aspect of the research Involved an 

effort to ascertain if educators' pupil-personnel strategies 

considered to be ideal differed from actual strategies em

ployed in the past. 

A supplementary phase of the study consisted of 

questions designed to solicit opinions related to counselor-
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pupil ratio, counselor specialization, public opinion 

toward counseling, and the importance of different types of 

counseling performed by the counselor. 

Participants in the study were two experienced 

senior high school counselors, two experienced secondary-

school principals, two experienced school board members and 

the superintendent from five Minneapolis-St. Paul suburban 

school districts with high per pupil maintenance costs. 

Interviews with each respondent were conducted and 

tape recorded by the writer. Each participant was asked 

how he would handle ten hypothetical problem situations 

typical of those encountered by the senior high school 

counselor in his work. Respondents were to assume they 

were playing the role of a counselor working under what 

they considered to be ideal counseling conditions. After 

describing how he would handle each problem Ideally, each 

educator participant was asked to recall how he had actu

ally handled similar situations in the past. Interviews 

were concluded with supplementary questions regarding coun

selor ratio, counselor specialization, public opinion 

toward counseling, and Importance of different kinds of 

counseling. 

Abstracts of responses were prepared from tran

scripts of the recordings and submitted to three judges who 

categorized them as directive or non-directive pupil-

personnel strategies. 
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The null hypotheses upon which the study was based 

were: 

Hypothesis I. There will be no significant difference 
within the following groups in the number of directive 
and non-directive pupil-personnel strategies preferred: 

1. School superintendents 
2. School board members 
3* Secondary school principals 
k. Secondary school counselors 

Hypothesis II. There will be no significant difference 
between theTollowing groups in the number of directive 
and non-directive pupil-personnel strategies preferred: 

1. School superintendents 
2. School board members 
3. Secondary school principals 

Secondary school counselors 

Hypothesis III. The differences between actual and 
ideal pupil-personnel strategies within the following 
groups will not be statistically significant: 

1. School superintendents 
2. Secondary school principals 
3. Secondary school counselors 

The Binomial Test and the Chl-Square Test of Inde

pendence were utilized for analyses of the data. The 

analyses resulted in rejection of hypotheses I and II. In 

each case, differences were significant at the one percent 

level of confidence. Hypothesis III was accepted. 

Significant findings included the following: 

1. All groups were decidedly more directive than non-
directive when asked to describe how they would counsel 
under ideal counseling conditions. Agreement among 
principals* superintendents, and school board members 
was nearly unanimous. 
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2. Counselors* principals* and superintendents had all 
been more directive than non-directive in pupil-
personnel strategies they had actually employed. All 
strategies of superintendents and principals were di
rective. 

3. Differences between actual and ideal pupil-
personnel strategies were inconsequential. 

M. Counselors were significantly more non-directive 
than were members of the other groups in the number of 
ideal pupil-personnel strategies preferred. 

5. Counselors were significantly more non-directive 
than were the other educators in the pupil-personnel 
strategies actually employed. 

With superintendents* principals, and school board 

members nearly consistently directive in their responses, 

it was impossible to analyze data further on the basis of 

factors such as age* sex* experience* educational back

ground* or school system. 

Inspection of responses to the supplementary ques

tions resulted in the following observations: 

1. Superintendents* principals, and school board mem
bers ranked educational counseling most important in 
the counselor's work. Personal-social-emotional coun
seling was rated next in importance, with vocational 
counseling last. 

2. A counselor-pupil ratio of one to five hundred was 
considered too large by all groups. 

3. Greater counselor specialization was opposed by all 
principals. 



101 

Conclusions 

Within the restrictions imposed by a study Involv

ing a small, select sample of respondents, several conclu

sions were reached. 

Directive counseling was significantly more pre

ferred and practiced than was non-directive counseling in 

the schools studied. Counselors were sufficiently non-

directive, however, to indicate they differed significantly 

from administrators and. school board members in their ori

entation toward counseling. 

Superintendents' and principals' orientation to 

directive counseling may have resulted in their hiring 

counselors with similar orientations. Counselors in the 

study were more directive than non-directive. 

It appears that the administrators1 professional 

training included very little exposure to non-directive 

counseling, for little impact on their counseling orienta

tion was noted. It would seem essential that training pro

grams for administrators provide them with a solid founda

tion of knowledge regarding various theories of counseling. 

If non-directive counseling were to be promoted in 

the school districts studied, administrators and school 

board members would have to be reoriented in their thinking 

about counseling. Despite indications that counselors felt 
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free to counsel as they wished, It would seem desirable for 

counselors, school board members, and administrators to be 

in greater agreement about the nature of counseling. 

School districts studied had relatively high per 

pupil maintenance costs, indicating a willingness and 

ability to finance the costs of education. Lack of funds 

would not seem to be a deterrent to their providing non-

directive counseling services. The fact that eighty per

cent of the respondents felt a ratio of one counselor to 

five hundred pupils was too high supports this belief. 

All principals rejected the idea of Increased spe

cialization for the counselor. Advocates of this proposal 

would have difficulty implementing it in school districts 

Involved in the study, principals appeared firmly commit

ted to viewing the counselor as a generalist. 

The principals and superintendents had spent many 

years in education and had received the bulk of their pro

fessional training some time before the study. These facts 

could have affected their counseling orientation. 

Since the study was limited in scope, a great deal 

of significance can not be placed in the findings. The re

sults, however, do indicate that counselors were signifi

cantly more non-directive than were principals, superinten

dents, and school board members. The findings also reveal 
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a decidedly overall directive orientation to counseling 

when all four groups of respondents are considered. 

It seems appropriate to recommend more extensive 

research with a larger, more diversified sample to serve as 

a check on these findings. 

It would seem reasonable to assume that the suc

cess of a pupil-personnel program will be greatest when its 

functions and procedures are understood and accepted by 

those involved in hiring and supervising the personnel per

forming the services. 



APPENDIX A 

CORRESPONDENCE 



(Copy of letter sent to each superintendent participating 
in the study) 

321 Eighth Avenue North 
Hopkins, Minnesota 

. 1965 

Dear : 

I am appreciative of your willingness to participate 
in my study and to grant me permission to contact other 
members of your school staff. As agreed upon, I will meet 
with you for our interview at 3:30 on Friday, August 13. 

This research is part of my doctoral dissertation 
and has been approved by my advisor, Dr. John Greer, and by 
the Graduate Council of the University of Arizona. 

The purpose of the study is to determine through 
interviews how superintendents, principals, counselors, and 
school board members view the work of the counselor. Com
parisons will be made to determine if there are any signifi
cant differences between these groups in their perceptions 
of the counselor's work and their expectations for him. 
Since all four groups are involved in one way or another in 
decisions affecting counselors, it seems Important that an 
attempt be made to determine whether they are in general 
agreement regarding counseling. It is hoped that counselors, 
administrators, board members, and counselor educators may 
benefit from results of this study. 

Involved in the study will be the superintendent, 
two secondary-school principals, two full-time senior high 
school counselors, and two board of education members from 
selected Twin Cities' suburban school districts with en
rollments in excess of 5*000. 
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The anonymity of the respondents, their school, and 
district will be protected. All analyses and findings re
ported will be in terms of groups which precludes identifi
cation of individuals. 1 will be the only person able to 
associate the names of individuals with their responses, 
and this is of no value in the study; 1 am only interested 
in the position held by the respondent. 

As 1 indicated previously, 1 will assume full re
sponsibility for obtaining participation from board members. 
Unless you object, I will, however, mention that members of 
your school staff will be participating in the study. 

All participants in the study will be provided with 
summaries of^jLts findings. 

Once again, thank you very much for your coopera
tion. 

Sincerely yours, 

LeBoy Holden 



(Copy of letter sent to each school board member 
participating In the study) 

321 Eighth Avenue North 
» Hopkins, Minnesota 

. 1965 

Dear : 

Well aware of the many hours you now dedicate to 
education, I am reluctant to ask you to contribute more of 
your time to this cause. I would appreciate It very much, 
however, If you would consider granting me a 45-minute In
terview which would constitute your participation In a 
study 1 am conducting. 

This research Is part of my doctoral dissertation 
and has been approved by my advisor, Dr. John Greer, and 
by the Graduate Council of the University of Arizona. The 
purpose of the study Is to determine through Interviews 
how superintendents, principals, counselors, and school 
board members view the work of the counselor. Comparisons 
will be made to determine If there are any significant dif
ferences between these groups In their perceptions of the 
counselor's work and their expectations for him. It Is 
hoped that counselors, administrators, board members, and 
counselor educators may benefit from results of this study. 

Involved In the research will be superintendents, 
secondary-school principals, senior high school counselors, 
and board of education members from selected Twin Cities' 
suburban school districts with enrollments In excess of 
5,000. All participants In the study will be provided with 
summaries of its findings. 

•*.. .  

You would not be expected to be an "expert" on the 
subject of counseling; I am interested only in your current 
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opinions regarding it. There is no preliminary preparation 
to be done by the respondent prior to the interview. 

The anonymity of the respondents, their school* and 
district will be protected. All analyses and findings re
ported will be in terms of groups which precludes identifi
cation of individuals. 1 will be the only person able to 
associate the names of individuals with their responses* 
and this is of no value in the study; 1 am interested only 
In the position held by the respondent. 

I will call you within a few days to discuss the 
possibility- of scheduling an interview and to answer any 
questions you may have regarding the study. If you wish to 
contact me, my telephone number is 5^5-0^2?. 

Thank you very much for your consideration of this 
request. 

Sincerely yours, 

LeRoy Holden 



(Copy of letter sent to each counselor participating 
In the study) 

321 Eighth Avenue North 
Hopkins, Minnesota 

, 1965 

Dear : 

I an appreciative of your willingness to partici
pate In my study which Is part of my doctoral dissertation 
and has been approved by my advisor, Dr. John Greer, and 
the Graduate Council of the University of Arizona. 

The purpose of the study is to determine through 
interviews how superintendents, principals, counselors, and 
school board members view the work of the counselor. Com
parisons will be made to determine if there are any signif
icant differences between these groups in their perceptions 
of the counselor's work and their expectations for him. 
Since all four groups are involved In one way or another in 
decisions affecting counselors, it seems important that an 
attempt be made to determine whether they are in general 
agreement regarding counseling. It is hoped that counselors, 
administrators, board members, and counselor educators may 
benefit from results of this study. Summaries of its find
ings will be provided to all participants in the research. 

Involved in the research will be the superintendent, 
two secondary-school principals, two full-time senior high 
school counselors, and two board of education members from 
selected Twin Cities' suburban school districts. 

The anonymity of the respondents, their school, and 
district will be protected. All analyses and findings 
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reported will be In terms of groups which precludes Identi
fication of Individuals. 1 will be the only person able to 
associate the names of Individuals with their responses, 
and this Is of no value In the study; I am Interested only 
In the position held by the respondent. 

tlon. 
Once again, thank you very much for your coopera-

Slncerely yours, 

L. D. Holden 



(Copy of letter sent to each principal participating 
In the study) 

321 Eighth Avenue North 
Hopkins, Minnesota 

. 1965 

Dear : 

I am appreciative of your willingness to partici
pate In my study which Is part of my doctoral dissertation 
and has been approved by my advisor, Dr. John Greer, and 
the Graduate Council of the University of Arizona. 

The purpose of the study Is to determine through 
Interviews how superintendents, principals, counselors, and 
school board members view the work of the counselor. Com
parisons will be made to determine If there are any signif
icant differences between these groups In their perceptions 
of the counselor's work and their expectations for him. 
Since all four groups are involved in one way or another in 
decisions affecting counselors, it seems important that an 
attempt be made to determine whether they are in general 
agreement regarding counseling. It is hoped that counsel
ors, administrators, board members, and counselor educators 
may benefit from results of this study. Summaries of its 
findings will be provided to all participants in the re
search. 

Involved in the research will be the superintendent, 
two secondary-school principals, two full-time senior high 
school counselors, and two board of education members from 
selected Twin Cities* suburban school districts. 

The anonymity of the respondents, their school, and 
district will be protected. All analyses and findings 
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reported will be in terms of groups which precludes identi
fication of individuals. 1 will be the only person able to 
associate the names of individuals with their responses* 
and this is of no value in the study; I am interested only 
in the position held by the respondent. 

Once again, thank you very much for your coopera
tion. 

Sincerely yours. 

L. D. Holden 
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APPENDIX B 

INTERVIEW SCHEDULE 



1. Make Introductory remarks. 

2. Check tape recorder. 

3. Read to respondents: 

a. The purpose of this study is to determine how super

intendents, counselors, principals, and school board members 

view the handling of some of the typical problems that stu

dents bring to their counselors. Interviews will be 

conducted with members of all these groups in an effort to 

find out if there is any difference in how they think these 

problems ought to be handled. Horjefully, the study may re

veal some information of value to all four groups regarding 

the work of the counselor. 

b. We are asking your permission to tape this inter

view simply because this is the most effective method of 

recording the information obtained. 

c. You are assured that everything you say in the in

terview will be kept strictly confidential. I will be the 

only person who knows which person says what, and this is 

of no value for this research. The study will deal only 

with the responses of the groups. Your answers will be 

assembled anonymously with those of the others in your 

group (principals, counselors, superintendents, or school 

board members). 
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d. Are there any questions? 

e. 1 would now like to obtain some personal informa

tion from you. 

(1) Counselors 

(a) How many years have you spent working in 
education? 

(b) How many years have you worked as a coun
selor? 

(c) How many years have you been a full-time 
counselor? 

(d) What grade levels have you counseled? 
(e) At what school did you obtain most of 

your counselor training? 
(f) When was your counselor training completed? 
(g) What is your age? 
(h) What is your highest academic degree? 
(1) Are you a fully certified counselor? 

(2) Principals and Superintendents 

(a) How many years have you spent working in 
education? 

(b) How many years have you worked as a prin
cipal (or superintendent)? 

(c) Approximately how many hours of course 
work have you taken in educational psy
chology and guidance and counseling? 

(d) Have you worked as a school counselor? 
If so* how many years? 

(e) What is your age? 

(3) Board of Education Members 

(a) How many years have you served on the 
board of education? 

(b) Have you had training as a teacher, coun
selor, or school administrator? Have you 
worked in any of these positions? 

(c) What is your age? 
(d) What is your highest level of education? 

f. Let's assume now that you are a high school coun

selor. In the course of your work you are faced with a 
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variety of problems. I shall read some examples of these 

problems. 1 should like to have you tell me what you, as a 

counselor, would do, Ideally, If each of these problems 

were brought to you. Remember to consider your action In 

terms of operating under Ideal conditions. As you respond 

to these questions, I want you to feel free from being 

Judged on whether your answers are right or wrong. There 

could likely be several so-called "correct" ways to handle 

these problems. Are there any questions? 

g. The following are hypothetical problem situations. 

(In the actual interview, each problem was on an individual 

card. Cards were re-assembled at random prior to each 

interview.) 

(1) 

(2) 

(3) 

During the first six weeks of classes, eight 
students have been in to see the counselor 
about their difficulties in biology. All 
have expressed a desire to change or drop the 
course. They complain that the teacher, who 
is within five years of retirement, is short-
tempered and sarcastic and has implied that 
they will probably fail the course. 

Jennifer, a seventeen-year-old Junior, in the 
course of her fourth interview, says: "And— 
I think I'm in trouble, real trouble this 
time. I haven't ... I can't tell my folks 
I'm pregnant ... it would Just kill them 
. . . and if they find out here at school, 
they'll make me quit. Then my folks and every
one will know. You won't tell anyone, will 
you?" 

During his third interview, George, a fresh
man who has Just entered a metropolitan high 
school after spending eight years in a rural 
elementary school, is discussing with the coun
selor his problems in making friends. He 
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says, "When I talk to my folks about how hard 
It Is to get to be friends with kids here, my 
folks always say, ,Why, I'd just not pay any 
attention to them If they're so stuck up. You 
just spend your time In getting good grades 
and you'11 be better off.•" 

Robert, age 16, must choose between a four-
year engineering course or a two-year techni
cal course after graduation from high school. 
He has been a poor student in mathematics and 
science. His parents strongly prefer his en
rolling in the four-year engineering course. 

A senior girl reports that she wishes to 
marry, but her parents strongly object be
cause they disapprove of the boy. The girl is 
very upset and unhappy. 

Elizabeth, age 17, has been a strong student 
in foreign languages and history. She wishes 
to use these abilities in a vocation, but she 
does not care to teach. She plans to enroll 
in college. 

Mrs. Jones, the freshman English teacher, 
comes in to talk about a student who is fall
ing her course. The boy has an I.Q. of ap
proximately 120, but Mrs. Jones states that he 
is lazy. He never prepares assignments, though 
he makes fair grades on class tests. Mrs. 
Jones says she has tried "every way under the 
sun to motivate him to get his work in." She 
has reached her limit with him and feels that 
she is not justified in wasting any more time 
on him. 

Charles, a junior, comes in to discuss his 
failing grades. He explains that, due to the 
prolonged illness of his father, he has had to 
work evenings and mornings and has not had 
sufficient time nor energy to study ade
quately. His past record indicates he has had 
rather consistent academic difficulty, though 
no failures are indicated. A Stanford-Blnet 
administered in the fifth grade yielded an 
I.Q. of 88. A more recent paper-pencil test 
of ability placed him at the 22nd percentile 
of his peers. 
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(9) Bill, a 17-year-old Junior, is in danger of 
failing three of his courses. He has been ab
sent a great deal, due partly to illness of a 
sister, who died two weeks ago, and partly to 
other home conditions. He is apparently un
willing to conform to school regulations. 
Letters and telephone calls to the home have 
failed to bring the boy or his parents in to 
the school. 

(10) Through a comparison of I.Q. tests with 
achievement test results and grades, twelve 
high school sophomores (nine boys and three 
girls) have been identified by the counselor 
as under-achievers in all areas. A review of 
their records indicates that ten of the twelve 
would have been classified as under-achievers 
for at least the past three years. 

h. You have Just indicated how you would handle the 

first problem situation posed if you were working as a 

counselor under ideal conditions today. Since it is not 

always possible to work under ideal conditions, I should 

now like to have you think back into your years of expe

rience of working with students and recall how you have ac

tually handled problems similar to the one Just discussed. 

Are there any questions? (This question will not be asked 

of the board members. It will be summarized for the last 

nine problems as follows: "How have you actually handled 

a problem such as this?") 

i. The counselor's Job usually requires his working 

in three major problem areas in his dealings with students. 

These are: (1) vocational, (2) educational, (3) personal-

social-emotional. Not everyone is in agreement on which, 
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If any, of these areas Is the one of most Importance In the 

counselor's work. Assuming that you are a counselor, which 

of these areas would you consider most Important In your 

work? Which would you consider least Important? 

J. For a number of years, the North Central Associa

tion has recommended a ratio of one counselor to 300 stu

dents. In the spring of 1965. this accrediting agency in

creased this recommended ratio of one to 500. Some people 

support this revised recommendation and some oppose it. 

How do you feel about it? 

k. In keeping with the trend to more specialization 

among school personnel, there are some educators who feel 

it might be desirable to permit the counselor to specialize 

more by assigning some of his present duties, such as test

ing, registration, placement, to someone else in the 

school. What is your reaction to this proposal? 

1. (To school board members only). Generally speaking, 

how would you say parents and other adults In the community 

react to the work of counselors in the schools? 

m. This concludes the formal interview questioning. 

Once again, I wish to thank you for your participation. 

When this study is completed, you will receive a summary of 

the findings. I sincerely hope that this research will 

produce some significant results, and that your contribu

tions to it will not have been in vain. To avoid injecting 
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bias into the study, I should appreciate it if you would 

refrain from discussing the content of the interview with 

others until December, 1965, when I hope to have all inter

views completed. 

n. Are there any further questions? 



APPENDIX C 

SAMPLE THANSCRIPT AND ABSTBACT 



(Copy of transcript of interview with counselor number 6) 

I: Interviewer 
R: Respondent 

I. The purpose of this study .... Are there any ques
tions? 

R. No. 

1. I'd like to obtain some personal information from you. 
How many years have you spent working in education? 

R. This would be my . . . ah . . . 13th year. 

I. How many years have you worked as a counselor? 

R. This is my 11th year, counting a year on sabbatical 
leave. 

I. Uh huh. And how many years as a full-time counselor? 

R. All of those years. 

I. And you have counseled all grade levels? 

R. Ah—from 7th grade through 12th. 

I. Uh huh. At what school did you obtain most of your 
counselor training? Maybe you can't answer that . . . 

R. The University of Minnesota, primarily. 

I. Uh huh. And when was your counselor training com
pleted? 

R. Just this year, if you add the work at Colorado. 

I. When would you say . . . let's ask this . . . when you 
were certified . . . first certified from Minnesota? 

R. Ah . . . in . . . 1957. 

I. Okay. And what is your age now? 

122 
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R. 35. 

I. And obviously you're a fully certified counselor .... 

E. Uh huh. 

I. Let's assume .... Are there any questions? 

E. No. 

I. The first one, Elizabeth, age 17 ..... 

E. She wishes to explore college plans, in other words. 

I. Eight. Uh huh. 

B. Without necessarily emphasizing in college then what 
has supposedly been her strong suit in school? 

I. This we don't know right now, but she has been a strong 
student in these areas . . . she wishes to utilize them 
in a vocation. 

E. She wishes to . . . oh, I see, I misunderstood you 
there. Uh huh. 

I. She does not care to teach school, so that eliminates 
that possibility. 

B. And the strong areas again were .... 

I. Poreign language and history. 

r. Yes . . . well, I think that I would try to get her to 
talk about her plans . . . ah . . . not trying to direct 
this very much to start with . . . Just get her to talk 
about herself, her plans . . . her ambitions, values, 
and so on, and get out a lot of her thinking into the 
open, and then try to fit into this then . . . ah . . . 
as much about her as 1 as a counselor, could help her 
see that would seem to expand what she is saying, and 
this might call for the calling to her attention things 
that might be obvious, probably should be obvious to 
her, but she might not be considering. Ah . . . you 
would, of course, emphasize the things that she's good 
in . . . she has already indicated that this is some
thing she'd like to use so you might not have to empha
size that very much. Ah—but I ... I think through 
this I would get her to explore not only college 
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choice . . . also what kind . . . what kind of an In
stitution would best suit her plans ... ah ... It 
might be necessary to give her information which would 
help her to make a decision . . . you might have to ex
plain the difference between a liberal arts college and 
a university, and so I wouldn't be afraid of spending 
some time in just giving her information, but I still 
would want the main emphasis to be on the things she 
would be saying, and by giving her information, then at 
appropriate times I would hope that this would lead her 
into . . . ah . . . well, it would give her a chance to 
make appropriate decisions on the basis of not only how 
she feels about it, but also on the basis of informa
tion that she can use. 

I. Okay. You have Just indicated .... Are there any 
questions on that? 

R. No. I think probably what might happen a lot of times 
on this is that this kind of a student will come in at 
a period in the program of guidance of your high school 
where some thing like this is being emphasized, such as 
Just after registration or just after you've been in and 
talked to classes about college planning, and so she'll 
be coming in along with a whole bunch of others who are 
coming in almost at the same time, and the tendency 
then is to do a much more superficial job in each of 
these than you normally would If she came in at some 
other time when you weren't pressed with so many all at 
once. I think this would be the danger that you would 
... or the danger that I've seen in this kind of a 
situation before is that she might come in and say, 
"Well, I'm interested in foreign language and history 
and I'm planning on college," and . . . ah . . . you 
might be inclined to kind of rush this thing through, 
spending only a few minutes and not . . . and not permit
ting her to talk nearly as much as she should be per
mitted to talk, about herself and her plans and her 
ideals and motivations and values and so on. I'm 
afraid these things would be slighted. You probably 
wouldn't slight the informational part of it because 
these things would sort of be on the tip of your tongue 
and so you might be almost inclined to do more of this 
than you normally would . . . simply giving information 
and reading a conclusion quickly. But I think that 
would be slighted would be the part of it that she 
would play in it. 
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1. By reaching a conclusion, what do you mean . . . the 
conclusion of.the Interview or reaching a decision re
g a r d i n g  t h e  v o c a t i o n  o r  . . .  .  

R. Not so much a conclusion as probably deciding how to 
proceed. This might be no more than making a decision 
to get together again In a week. 

I. You conclude this particular session hoping that . 
and planning for the next one. 

B. Uh huh. 

I. But moving on because of the time limitations .... 

B. Ya . . . ya . . . there might be more of a tendency to 
... In past experience where the pressures have been 
on here to not think In terms of getting together again 
. . . sort of a one-shot deal. That this girl Is plan
ning on college . . . I'm going to give her some Infor
mation and she'll go off and make a decision. 

1. Okay. Mrs. Jones .... 

B. ... [long pause] ... so the question Is what would 
1  w a n t  t o  m a k e  m y  r o l e  . . . .  

I .  U h  h u h  . . . .  H o w  w o u l d  .  .  .  ?  

B. In this kind of a situation. 

I. Any general approaches that you might be using. 

B. Ya . . . . 

I. A teacher comes In to you and makes a complaint .... 

B. Ideally, I think that I would be happy for this kind of 
Information. In other words, the teacher has been con
cerned enough to come In and discuss It with me. I 
would hope, Ideally, again, that she wouldn't feel 
that I was In a position to give her the answers as to 
what should be done with this kid. Or that . . .on 
the basis of her description, I could say, Well, this 
is what I think you ought to do. I think I would 
simply want to be In a position of being appreciative 
of the fact that she has brought in this Information 
. . . ah . . . but I would feel under an obligation . . 
. . Ah ... if this boy was my counselee, it was a 
boy, now, wasn't it? 
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I. Yes. 

R. If this boy was my counselee .. . . ah . . .1 would 
feel that I would want to . . . ah . . . bring him In, 
Invite him in, to discuss this matter. Ah . . . but 
in an ideal situation, 1 don't think that 1 would want 
to put the emphasis on—"Well, no look, here's a prob
l e m ,  w e ' v e  g o t  t o  f i n d  a  s o l u t i o n  t o  i t . "  A h  . . .  I  
think rather I would want to call him in and state why 
this Is happening, of course, lay the cards on the 
table, so to speak, and let him know that I've talked 
to this teacher, but then in a sense, pass the ball to 
the boy by leaving it quite open, not leaving him with 
the impression—"Well, I'm . . . I've got the job of 
giving you heck for not getting down to business." 
That this is my role—"I'm supposed to tell you to get 
on the stick," so the emphasis rather would be on— 
"This is the situation--you're probably aware of it and 
now I'm aware of it. The teacher has told me. Ah 
. . . how do you feel about it? What are your impres
sions? Would you like to talk about this?" Ah . . . 
try to get him, in other words, to begin to place him
self in the picture and explain how he sees himself in 
this picture. And then as he develops . . . how he 
sees himself in this, there are probably opportunities 
then that you would have to see the situation more 
realistically, and the end result might be better per
formance on his part, but you would get at this not 
from the standpoint of "You get busy," but from the 
standpoint of "Let's take a look at this situation to
gether and . . . ah . . .I'm going to help you in 
your looking at it." 

I. Okay. Have you handled problems like this? 

R. Yes. 

I. Have you handled them differently from the way you've 
described? 

R. Yes, I think there are times when the . . . it is . . . 
kind of tempting again because of pressures of time for 
someone to do just the opposite of what I said ... to 
do this sort of thing of calling the kid in and almost 
playing the role of the accuser and say, "Well, let's 
get with it," or to be the . . . or to think of your
self in terms of the motivator, "Now, I'm going to tell 
you that things aren't going well and that you ought to 
get busy and you've got these kinds of skills and 
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you're not using them and that It's your fault," and 
kind of . . . you know, give him the old pep talk and 
blame . . . put the blame on him, so to speak. I think 
there Is a tendency to do this. 

I. Okay. The next one—through a comparison .... 

R. Well, It's possible that I would be checking this, and 
I believe you did put It In terms of the counselor, 
having been the one to do the checking and finding this 
out? 

I. Ya. He Identified this . . . . 

R. Ya. So you'd have to assume that the counselor was 
doing this for some purpose. Ah . . . you wouldn't Just 
routinely . . . ah . . . check for under-achievement. 
... Ah ... at least not necessarily ... I'd prob
ably be doing it to try to do something a little bit 
special for these kids if it could be provided, and one 
of the first things that comes to mind is the possi
bility of ... of setting up a group situation for this 
group of students. Where they would be similar in the 
sense of being under-achievers . . . ah . . . and prob
ably could be quite frankly told this . . . that this is 
why they were being called together . . . that we have 
discovered this about them, that they probably realize 
it about themselves, but that we wanted to provide them 
an opportunity to get together and talk . . . ah . . . 
really about almost anything. 

I. Uh huh. 

R. And what would help them to take a look at themselves, 
and their relationship to each other and their relation
ship to their school and teachers, and perhaps parents 
. . . and . . . just permit them to talk. I think the 
outcome of this would be somewhat greater insight on 
their part into their own personal makeup ... it 
might not have a great deal of noticeable effect on ac
tual performance ... it could be disappointing from 
this point, but I think you'd be providing something 
for them that nothing else in the school system is. 
They're obviously not finding themselves In the school 
system, otherwise they wouldn't be under-achlevers. 
You'd expect a person who kind of knows where he's at 
and knows what he wants to be working up to capacity or 
to what you'd kind of expect of this individual. Under-
achlevers must be people who are sort of adrift and 
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they don't really know themselves, they don't really 
know their values . . .where to take a look at this. 
So 1 think this is ideally what 1 would try to do. 

I. Uh huh. Then again, to follow through with the same 
line of questioning, if you've had these before and how 
have you handled them? 

R. Because under-achievement is such a problem and it's so 
widespread that the tendency is almost to do nothing. 
Ah . . . because to establish any kind of program on 
this . . . ah . . . you could establish such an ambi
tious' program that your full time would be spent just 
working with under-achievers, so a lot of times 1 think 
1 see counselors and 1 see this in our own department 
where it's almost easier to Ignore the problem of 
under-achievement altogether and work with students in 
other capacities as their counselor working on problems 
that they bring to you. You see, the under-achiever— 
you'd often have to go to them. They wouldn't be coming 
to you, so the tendency is to ... to help those stu
dents who are coming to you, and to Ignore some of 
these things that you could do if there were time for 
it. 

I. Uh huh. So in other words .... 

R. I think the tendency probably would be not to do any
thing or if there was anything that you would do, ah 
. . . probably it wouldn't be much more than just simply 
be aware of the fact that these students exist and if 
they should seek you out, to use that knowledge of the 
fact that they are an under-achiever in Just helping 
you be a more effective counselor with them. 

I. Uh huh. Robert, age 16 ... . 

R. So he's trying to decide between a four-year engineer
i n g  c o u r s e  a n d  a  t w o  y e a r  . . . .  

I. Technical .... 

R. Technical program. 

1. And he's been a poor student in math and science ... 
and his parents want him to go into a four-year engin
eering course. 
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R. Uh huh. Ah . . . one thing that would be very helpful 
to see on a student like this would be a Strong Voca
tional Interest Test, which would possibly indicate 
whether his interests are more like those of engineers 
or more like those interested in skilled trades and 
technical fields, and there are two sections of that 
test that lend themselves very well to this kind of a 
dichotomy. This might . . . and if such pattern should 
exist where one or the other was definitely stronger, 
then I think this kind of thing should be explained to 
the student very thoroughly as to what this might mean 
. . . the fact that this is a test which helps to show 
how he is like other people, and that it can go beyond 
this, but that this in itself is a significant factor 
in choosing a vocation. Ah . . . that might be helpful 
to give that test. Ah . . . then along with that, of 
course, you would want the student to talk about these 
feelings, too . . . ah . . . how they see themselves 
. . . do they see themselves working with their hands, 
w i t h  m a t e r i a l s ,  o r  d o  t h e y  s e e  t h e m s e l v e s  a s  . . .  a h  
... a person working with theoretical material . . . 
creating new ideas and turning those ideas over to 
technicians to be developed? I think you'd begin to 
get a picture of how he saw himself, if you got him to 
talk about these things. 

1. Okay. How about the parent situation . . . with their 
strong preference fo the engineering course? Would you 
get involved with this in any way? 

E. Ah . . . [long pause] yes, I think it would be good to 
involve the parents in this, particularly if the stu
dent was willing for you to get involved. You could 
probably put it on the basis that such as I understand 
that your parents are anxious for you to go into the 
engineering program. We seem to be seeing good reasons 
for doing a variety of different things. How would you 
feel about my discussing this with your parents? And 
if the student was willing for you to do this, then I 
think you could get them on the phone and Invite them 
in and talk with them separately, not with the student, 
but separately about this. And do some of the same 
things with them. 

I. You would do such things as pointing out the indica
t i o n s  t h a t  y o u  r e c e i v e d  f r o m  t h e  S t r o n g  a n d  . . . .  

R. Uh huh. 
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I. The other possibilities that apply for a boy with his 
interests and apparent abilities. 

R. Yes, uh huh. 

I. Okay. Have you had a situation similar to this? 

B. Ah . . . yes 

I. And by this* I don't mean necessarily the kind of 
c h o i c e  . . . .  

B. Yes, just the general type of thing. Yes, I think 
there are situations like that that 1 can think of that 
would be somewhat comparable, and 1 think I've actually 
tried to handle them much in this way. One of the 
shortcomings though that you often have are the inflexi
bilities of your testing program. Sometimes a test, 
such as the Strong, isn't available when you'd like to 
have it and this might be a stumbling block. If it 
could be given and scored and gotten back, this you'd 
try to do, but there are times when this may not be 
possible, so it may not be possible to get the kind of 
information that you'd like to have. 

I. Uh huh. 

B. It's also sometimes difficult to get parents In when 
you contact them. 

I. Uh huh. But, generally speaking, you'd say that you 
have had situations somewhat similar and you've handled 
them in a similar way. 

B. Yes. 

I. Whenever possible. 

B. Bight. 

I. The next one—Charles, a junior .... 

B. Ah . . . well, this boy is caught sort of as a victim 
of circumstances. I think, if nothing else, you'd want 
to help him to look at things realistically. Ah . . . 
if his help is this essential to the family, it is 
. . . and there'd be no point in denying it. Ah . . . 
if this Is causing much trouble with his school work, 
perhaps he has to be helped to see that this is an 
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almost inevitable outcome rather than to permit his 
anxiety to grow over a situation that is almost out of 
hand. 

I. Uh huh. 

R. So 1 think the main task of the counselor is Just to 
help him face reality and to see that it may be very 
difficult . . . ah . . . failure might be a result that 
can't be avoided, in some cases at least, and that 
he'll just have to ah . . . work things out as best he 
can. 

I. How would you get him to get this realistic outlook on 
his situation In your counseling session with him? 

R. Well, I think the best thing would be again to . . .to 
get the boy to talk about the situation as much as he 
would be willing to to get out his feelings and to sup
port those things that he says which would . . . ah . . 
tend to show that he was looking at this thing realis
tically. Ah . . . and I am sure that there would be, 
as he talks about this, a number of things that he 
would say that you could help use to view this thing 
realistically. 

1. Okay. Have you had a case to . . . similar to this 
one? 

R. No, I can't think of anything close to this in my ex
perience. 

I. Working with the failures . . . tied together. Okay. 
T h e  n e x t — d u r i n g  t h e  f i r s t  . . . .  

R. ... [long pause] well, this is probably one of the 
toughest situations for a counselor because . . . 
really his inability to effectively assist in any kind 
of solution to the problem. Ah ... so I would feel 
that a counselor's role is largely that of a listener 
. . . ah . . . without giving students the feeling that 
he's going to do very much more than that. Very often 
Just getting it off their chests Is 90 percent of 
their problem anyway. And if you listen sympatheti
cally to what they have to say, you have accomplished 
at least that much. But ah ... a counselor would not 
be in a position to give these students much expecta
tion that he would take this problem and effectively 
deal with it. . . .it would be dangerous to give them 
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the Idea that well, now, I've got this Information, now 
I'm going to go out and straighten out this teacher or 
I'm going to straighten out the scheduling, or I'm 
going to do something about this. I think this would* 
be dangerous. 

I. You mention listening sympathetically. What did you 
mean by that? 

R. Ah . . . [long pause] I think it would have a lot to do 
with the comments or the statements that you would make 
as the counselor ... ah ... I think that actually 
you should try to say as little as possible, but the 
statements that you would say would not be directed 
toward supporting the student's complaint as much as it 
would be directed toward asking them to talk as fully 
as possible about it as they could. So therefore the 
emphasis would not be on ... or at least the student 
wouldn't be seeing you as a person who is agreeing with 
everything they're saying .... 

I. Uh huh. 

B. So much as a person who was anxious to have them ex
plain as completely and fully as they could how they 
felt about a situation like this. 

I. Okay. Have you handled a problem like this? 

B. Yes. And again this is hopefully how I've handled this 
and I feel this is the only proper way to do it and I 
can't think of any other way that I've ever tried to 
deal with this kind of a situation. 

I. Okay. During his third interview, George .... 

B. Ah . . . this is a . . . too a difficult situation . . . 
ah ... I think often a counselor or anyone working 
with a student like this Is tempted to try to say in 
effect to the student—well, you should be able to make 
friends and if you just work at it a little harder, 
you'll meet people ... to kind of belittle the situ
ation . . . kind of soft-pedal it ... to be quite 
supportive and to Just kind of suggest that well, you 
just get out and join some organizations and you'll soon 
have friends. Ah . . . but I don't think this would be 
very helpful. I'm sure this is what most people are 
doing already, including his parents. So it seems to 
me that it would do much more good for this student if 
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you would say something maybe quite unexpected to not 
play this kind of role that he would almost expect of 
you, but to . . . ah . . . perhaps turn It back to the 
student and get them to, well, really 'talk about them
selves and how they feel about associating with other 
people and help them by doing this to again get a look 
at themselves, I keep coming back to this thing, but It 
seems to me that what they need Is not encouragement to 
go out and make friends, but they need Insight Into 
their own personal makeup and If you can give them the 
Impression somehow that you're trying to accomplish 
this, 1 think you'll accomplish more because It would 
be sort of upending to them—they'll see you're doing 

'something different than most people'do. 

1. Okay. And have you handled cases like this? 

B. Yes. Ah . . . and I think often I've done almost the 
opposite of what I've suggested here, where I've done 
this kind of thing, encouraged them to get out and make 
friends and said sort of what like a good friend would 
say In trying to encourage them. But I really have 
felt that it would be better to do this other thing 
. . .to not do the expected thing In this situation. 

I. You're saying that this approach that you utilize, you 
haven't really felt that you've accomplished .... 

R. That's right. I don't think It helps to be another per-
son telling them this . . . telling him well, If you 
just work a little harder at It, you'll make friends. 

I. Okay. Jennifer, a 17-year-old .... 

R. ... [long pause] It seems to me In a situation like 
this, the best thing to do Is to say to this person 
that the very fact that you have been willing to tell 
me these things Indicates that you want me or someone 
to help you decide how to proceed and therefore, I feel 
that my . . . the best thing that I can do Is point out 
to you how I feel you might proceed and in a particular 
counseling situation that I'm in, the suggestion I 
would make would be that, in my opinion, my best move 
would be to make an appointment for you with our social 
worker who would sit down with you and talk over this 
entire situation and explain to you how she might help 
you to proceed. I think, in other words, I would move 
Immediately into a referral. 
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I. Would this be with or without her permission? 

R .  A h  . . .  I t  w o u l d  b e  w i t h  h e r  p e r m i s s i o n ,  a n d  I t  s e e m s  
to me that If again, If she were willing to tell you 
this, ... ah ... I can't conceive of her not being 
willing to let you refer her to the social worker. 

I. Her statement of "You won't tell anyone, will you?"— 
• you feel that after talking with you, she would . . . 
you feel fairly confident that she would be willing to 
c o m e  a r o u n d  t o  t h i s  k i n d  o f  c o n c e s s i o n  t o  . . .  .  

B. Ya . . . . 

I. The referral. 

R. I wouldn't ... I would, in the sense, although this 
wouldn't be entirely true, but I would in a sense ig
nore the statement—"You won't tell anyone"—-I think 
this would be something she Just said because of her 
anxiety and she's telling someone right now, and there
fore what she's said by this statement really isn't a 
true picture of how she feels about it. She obviously 
wants help, and I think the best thing you can do is 
point out to her where the best help is. 

I. Okay. Have you had cases like this? 

R. No, I haven't had this particular situation come up. 

I. Bill, a 17-year-old Junior .... 

R. Would you read the first sentence again? 

I. He's a 17-year-old Junior .... 

R. Well, are you implying that he's now out of school? 

1. He's now out of school, and letters and phone calls 
haven't brought him in or his parents. 

R. And he's 17. you say, so he's beyond compulsory school 
age. . . . [Long pause;] Well, 1 don't . . . ah . . . 
be sort of a guardian angel for this youngster and get 
him back to school at all costs. It seems to me a boy 
this age with this kind of a background needs probably 
as much or more than anyone else for the facts to be 
laid on the table and given a chance to make some deci
sions for himself. Ah ... if that decision is to 
quit school, it might be the best one at that moment, 
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so I wouldn't in any way want to play the role of let's 
get this kid back to school at all costs; I would 
rather try to get him on the phone and ask him to come 
in, not to return to school, but to talk over the sit
uation and, if this was not successful, 1 think that 1 
would either myself or In talking with the social 
worker perhaps get her to make a home call said do the 
same thing there. In other words, get the message or 
somehow get in contact with this student--either at 
school or in his home and try to resolve it, but with
out putting it on the basis of "You ought to be in 
school because that's the only place a 17-year-old 
should be.» 

I. It would be on the basis of letting him know that he 
should decide what he's going to do. 

R. Yeah. 

I. And not prolong this business any further. 

E. Right. 

I. Have you ever had a case like this one? 

R. Yes, uh huh. Ah ... I think the tendency too often 
unfortunately is not to get in touch with them and to 
let it go and not get out to the home, if this is nec
essary, and this is unfortunate, and 1 think this is 
where, if you can't seem to do this yourself, as a 
counselor, at least involve your social worker in a 
situation like this. In other words, someone should get 
out to that home to see this person and, if it has to 
be you, it probably should be you, if this is your 
counselee, you should do it yourself. 

I. You say you have done this. 

R. Yeah. 

I. You've tried to get the kid to a decision here about 
it's either going to be school or it's not going to be 
school. 

R. Yes. 

I. The last one of these—a senior girl .... 

R. ... [long pause] again I think the best thing a coun
selor could do in this situation is not to play a role 
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that this girl would consider sort of the typical adult, 
giving advice as to what to do In this situation, and 
I'm trying to decide Just how best this might be done 
because I can't think of a specific situation where I've 
done this kind of thing. Ah ... It seems to me that 
the best thing a counselor could do would be to some
how give this girl the Impression that here's a person 
that Is willing to let you talk unemotionally about 
this thing and to explain all of your feelings about It. 
It seems to me that this Is a topic where It would be 
almost Impossible for this girl to have talked to any
one about this situation that wasn't emotionally 
wrapped up In It, because she's either talked to her 
parents or relatives or the boy and his parents and rel
atives. People all directly or Indirectly Involved In 
the situation, so she's . . . she needs someone now who 
can help her unemotionally . . . ah . . . talk about It, 
and If you provide no more than that type of an atmos
phere, It seems to me you've done quite a bit. 

I. Okay. So that would be essentially what you'd want to 
do. Give her a place to come In and discuss this. 

B. Yes. 

I. And do you recall any cases . . . ? 

R. I can think of one Instance very similar where I have 
tried to do this. 

I. Uh huh. Did you feel that this accomplished anything? 
as far as her emotional state that she was likely In? 

R. Yeah ... It did. It prevented her from ... ah 
. . . acting quickly and Irrationally. She did In the 
long run make a much more realistic decision than she 
would may have If she continued talking only with those 
people who were emotionally Involved. 

I. Uh huh. Okay. Just a few other quick questions. The 
c o u n s e l o r ' s  J o b  . . . .  

R. ... [long pause] well, I don't feel that I can make 
such a decision. I don't think there is a continuum 
of most or least Important that you can place these on. 
T h e y ' r e  a l l  s o  I n t e r r e l a t e d  t h a t  . . .  a h  . . .  I t  i s  
almost impossible to separate them. 

I. Okay. For a number of years .... 
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R. I oppose It. 

1. The next—In keeping with the trend .... 

R. I think the trend toward specialization is certainly 
upon us. Ah ... it seems to me that the main consid
eration has to be how can you best serve students and 
if a degree of specialization permits you to do a better 
job of the thing that you're best capable of doing( 1 
couldn't object to it. 1 think perhaps as staffs grow 
and get eight of ten guidance people in one building I 
would certainly feel that there could certainly be some 
degree of specialization within that st^ff, and it 
would probably be more effective. 

I. Uh huh. So you would favor a certain amount of this if 
the situation would lend it itself .... 

R. So long as the emphasis is always on the students and 
not on convenience. 

I. Uh huh. Okay. This concludes the formal interview 
questions, etc., .... 



(Abstract of transcript of interview with counselor no. 6) 

(Judges1 classification of "directive" or "non-directive" 
follows each response.) 

COUNSELOR NO. 6 

1. "Elizabeth, age 17 . . . ." 

IDEAL; The main emphasis would be on my letting her talk. 
I might provide Information at appropriate times so that 
she could make her decision on the basis of useful informa
tion as well as on how she feels about herself, her plans, 
her ambitions, values, etc. (Directive) 

ACTUAL: • In the past, I've often emphasized the informa-
tional part of the counseling and, because of time limita
tions, neglected providing students the opportunity to dis
cuss and explore their own feelings on the subject. 
(Directive) 

2. "Mrs. Jones . . . ." 

IDEAL: I'd invite the boy in to discuss the problem and 
let him know the teacher has referred it to me. I'd pro
vide him with the opportunity to express his feelings about 
the situation and explain how he sees himself in the pic
ture. My approach would be to let the boy know I'm going 
to help him in looking at this situation. (Non-Directive) 

ACTUAL: I think in the past, because of time pressures, 
I've played the role of accuser in these situations, placed 
the blame on the student, and given him a pep talk about 
getting busy. (Directive) 

3. "Through a comparison . . . ." 

IDEAL: I'd provide a group setting in which these students 
would be permitted to just talk—to take a look at them
selves, their relationship to each other, their relation
ships to their school and teachers, and perhaps parents. I 
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would hope that this would result In greater Insight on 
their part Into their own personal makeup. 
(Non-Directive) 

ACTUAL; In the past, I think I've generally ignored the 
problem. If the students sought me out, however, I've used 
the knowledge of their under-achievement Just to help me be 
a more effective counselor with them. (Directive) 

"Robert, age 16 . . . ." 

IDEAL: I might use a Strong Vocational Interest Test and 
carefully interpret its results to the student, pointing 
out that interest is a significant factor in choosing a vo
cation. I'd also get the student to start talking about 
himself in an effort to get him to get an accurate picture 
of himself. If the boy wished, I'd also explain the same 
things to his parents. (Directive) 

ACTUAL: I've handled situations like this similarly. 
(Directive) 

5. "Charles, a Junior . . . ." 

IDEAL: I'd get the boy to talk about the situation as much 
as possible to get out his feelings and to support those 
things that he says which would tend to show that he was 
looking at the situation realistically. I'd try to get him 
to face reality and the fact that he'll have to work things 
out as best he can. (Non-Directive) 

ACTUAL; I haven't dealt with a case like this. 

6. "During the first six weeks . . . ." 

IDEAL; My role would be largely that of a listener. I'd 
try to say as little as possible and what I said would be 
directed toward asking them to talk as fully as possible 
about the problem. The students should see me as a person 
anxious to have them explain as completely and fully as 
they could how they felt about the situation. 
(Non-Directive) 
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ACTUAL: This Is how I've dealt with this kind of problem. 
(Non-Directive) 

7. "During his third Interview, George .* . . ." 

IDEAL; I'd provide the counseling setting In which George 
would talk about himself and how he feels about associating 
with other people because he needs Insight Into his own per
sonal makeup. (Non-Dlrectlve) 

ACTUAL: In the past, I've encouraged them to go out and 
make friends. I played the role of a friend giving advice. 
(Directive) 

8. "Jennifer, a 17-year-old . . . ." 

IDEAL: Since she has come to me for help, I would tend to 
ignore her request not to tell anyone. I would suggest that 
we move immediately into a referral to the social worker 
who would sit down with the girl and explain what should be 
done next to help her. (Directive) 

ACTUAL; I haven't had this situation to deal with. 

9. "Bill, a 17-year-old Junior . . . ." 

IDEAL: I would not beg this boy to return to school. I 
would phone him to come in to talk over the situation. If 
he didn't come, I'd have the social worker make a home 
visit. I'd want to lay the cards on the table with this 
boy—let him know that he should make up his mind as to 
whether he's going to remain in school or not. (Directive) 

ACTUAL: In the past, I've let cases like this go and not 
made the home contact necessary. I have, however, followed 
the same procedure of trying to get the student to make up 
his mind as to whether he's going to remain in school or 
not. (Directive) 



10. "A senior girl . ... ." 
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IDEAL: I'd let this girl know that I was a person who is 
willing to let her talk unemotionally about this problem 
and to explain her feelings to me. (Non-Directive) 

ACTUAL: I've dealt similarly with a case like this. 
(Non-Directive) 
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INFORMATION PROVIDED JUDGES 



INSTRUCTIONS TO JUDGES 

Shown below are ten problem situations considered 
typical of those encountered by the high school counselor 
in his work. Following each situation are procedures which 
have been suggested for the counselor in his dealing with 
the problem as well as some descriptions of how similar 
problems have been handled in the past. 

Please check (X) in the appropriate column whether 
you think each procedure is MORE APPROPRIATELY classified 
"directive" (D) or "non-directive" (N-D). Classify EACH 
procedure even though there might be some procedures you 
would prefer to place elsewhere on a continuum. It is not 
the purpose of this categorization to solicit a refined 
analysis of counseling technique. 

Please use as a guide in your classification the 
following descriptions of directive and non-directive 
counseling: 

CHARACTERISTICS OF DIRECTIVE COUNSELING t 

1. The counselor will provide external appraisal data to 
supplement the student's self-perceived data. 

2. The counselor will collect information to provide a 
full understanding of the student, but he will sacrifice it 
if it interferes with a closely defined, human relationship 
with him. 

3* The counselor tells the student what a relevant set of 
facts means and their implications for his adjustment. The 
student formulates plans for himself. If he is unable or 
unwilling to make plans for himself, the counselor then 
takes the initiative, explaining why he advises the student 
to do this or that. 

4. The counselor will influence students to avoid dis
torted attitudes and values and to adopt those which reflect 
maturity of development. 

1^3 
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5. Insofar as he Is able, the counselor assists the stu
dent to utilize his own resources and the resources of the 
school and the community In solving his problem. 

6. When the needed adjustment lies outside of the stu
dent's as well as the counselor's control, the counselor 
may refer the student to other personnel workers. 

CHARACTERISTICS OF NON-DIRECTIVE COUNSELING 

1. The counselor places greater stress on the emotional 
elements, the feeling aspects of the situation, than upon 
the Intellectual aspects. 

2. The counselor is more concerned with the immediate sit
uation than with the individual's past. 

3* The counselor will avoid diagnosis in the counseling 
relationship. He will utilize tests only when requested by 
the student. The counselor will emphasize acceptance, 
warmth, and understanding. 

The counselor will not utilize information collection 
in the counseling relationship. He tries to enter the in
ternal framework of the student and experience his private 
and subjective world. 

5. The counselor accepts the student's right to be differ
ent and strives to help him understand and accept himself. 

6. The helping situation is usually defined so the student 
is made aware of the fact that the counselor does not have 
the answers. The student will work out his own problems. 

7. The counselor encourages free expression of feelings in 
regard to the problem. 

8. The counselor accepts, recognizes, and clarifies nega
tive feelings. He recognizes the feelings as they exist, 
and he accepts them. 

9. The counselor accepts and recognizes the positive feel
ings which are expressed, in the same manner in which he has 
accepted and recognized the negative feelings. These posi
tive feelings are not received with approbation or praise. 

10. The counselor will not ethically impose his personal 
values or the values of an institutional agency or social 
group on the student. 



(Copy of one of the problems with accompanying responses 
presented to Judges) 

(Judges' classifications are checked In the appropriate 
columns.) 

1: Ideal D: Directive 
a: actual N-D: Non-Directive 

PROBLEM 

A senior girl reports that she wishes to marry, but 
her parents strongly object because they disapprove of the 
boy. The girl Is very upset and unhappy. 

PROCEDURES FOR DEALING WITH THE PROBLEM D N-D 

11. I would listen to her and try to reflect 
some of her feelings, and I would hope that 
she would come to some decision through talk
ing It over and reflecting back so that even
tually It would be her decision to discuss It 
with her parents. XXX 

la. I've handled cases like this in this way. XXX 

21. I'd give her the opportunity of talking 
about her problem with me as a neutral party. 
If she felt that she was unable to communicate 
with her parents how she really felt, I'd try 
to facilitate communication between the child 
and her parents. XX X 

2a. In the past, I might only have listened 
as a neutral party, whereas now I feel a need 
to involve the parents also. X XX 

31. I'd question the girl at some length re
garding various aspects of the marriage such 
as what kind of a Job will they both have, 
what if you had to support yourself, etc. 
I'd point out the statistics regarding the 
chance of success of early marriages such as 
this. I'd want to help the girl get a clear 
picture of all the facets of this marriage. XXX 

1^5 
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3a. I haven't had a case like this one. 

4i. I'd simply listen to the girl whenever 
she came in, let her express her own feelings 
freely in hopes that she'd begin to see some 
of the difficulties involved here. I'd not 
take sides in the case, but let her arrive at 
her own decision. 

4a. This is what I've done with cases like 1 

this. 

51. I'd point out some of the problems that 
would come with an early marriage and attempt 
to get her to delay her marriage until after 
graduation. I'd also try to get her to see 
a pastor or priest. XXX 

5a. This is what I've done with cases like 
this. XXX 

6l. I'd let this girl know that I was a per
son who is willing to let her talk unemotion
ally about this problem and to explain her 
feelings to me. 

6a. I've dealt similarly with a case like 
this. 

?i. I'd talk with the girl and explore her 
feelings and the situation as she sees it and 
perhaps try to help her look at the other 
sides of the issue as to why her parents 
might feel this way about it. My main purpose 
would be to help her look at herself, her 
future plans for her life. XX 

7a. I've had no cases like this. 

81. Basically, I'd want her to talk the prob
lem through—verbalize her concepts of the 
drawbacks as well as the advantages of the 
marriage. 

8a. Within limitations, this is about how 
I've handled cases like this. 
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PROCEDURES D N-D 

9i. If the girl is looking for information 
from me, I'd try to indicate the tremendous 
responsibility and the fact that child mar
riages have not worked out too well, that it 
is probably better to find out from her if she 
has dated other fellows, if she is sure this 
is the right fellow, and to try to help her 
understand what a tremendous decision this is 
—try to get her to think this over to see if 
she is sure at this time that this is the 
mate she wants to live with the rest of her 
life. At no time would I be critical. I'd 
Just present the information and the decision 
is up to her. XXX 

9a. I had a case like this last year and all 
we did was discuss the pitfalls of an early 
marriage like this. We also tried to get her 
a scholarship for financial help to be a 
hairdresser. XXX 

101. I'd certainly not give her any advice 
here. I'd want her to see me as a person 
she can talk to about this so she can take a 
better look at herself. XXX 

10a. I've handled a couple of cases like 
this, but I can't recall how. 

Hi. I might visit with her, help identify 
alternatives, maybe give some advice, but 
this is really a problem for the girl and 
her parents, not the counselor. XXX ____ 

11a. I've not dealt with the problem. 

121. I would encourage her to talk to 
others about the problem. I'd ask a number 
of questions about her relationship with 
her parents, why they object to the boy, 
etc. I'd mention that she's probably too 
young to be married. XXX 

12a. I've handled similar situations 
about the same as described above. 
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PROCEDURES D N-D 

131. I would try to encourage her to consider 
her relationship with her parents, encourage 
her to wait a year or so and try to see If she 
could work this out so If she did marry this 
gentleman, It could be a happy occasion. 

13a. I've never had such a situation to. 
deal with. 

Iki. I'd find out as much Information as I 
could about the girl, her Interests, her re
lationship with her family. I'd ask her If 
she didn't feel there should be time for, 
other things before marriage. I'd suggest 
that she should probably wait for some time 
before she makes her final decision. I would 
also contact the parents to find out more In
formation about the entire situation. 

14a. I don't recall a specific similar 
situation. 

15i. I'd question the girl, maybe disagree 
artificially just to see that she was rea
soning out the situation clearly. I'd want her 
to go back and discuss this with her parents. 
If she wanted me to, I'd discuss it with the 
parents, alone, and, maybe later, I'd meet with 
the parents and the girl. I'd not tell the 
girl or her parents what to do, but I'd at
tempt to get them to reason out the situation. XXX 

15a. None. 

l6i. I would encourage the girl to tell me 
more about her future hopes and dreams— 
whether she is really being realistic about 
the whole thing. Point out that her parents 
are interested in her welfare. I'd suggest 
that the church be brought into the picture. 
I'd let the girl talk about the situation and 
encourage her to hold off a while yet and see 
if we can't work this out rather than 
quickly eloping. XXX 

16a. I've not dealt with a case like this. 

XXX 

XX X 
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171. I would tell the girl she should finish 
high school and probably raise doubts about 
her marrying immediately after high school. 
I'd raise questions such as how long she's 
known the boy and how he'd support her. I'd 
tell her she should feel an obligation and a 
sense of responsibility to her parents and try 
to go along with their wishes, at least until 
after graduation. XXX 

17a. I've not had a case like this. 

I8i. I would advise her to delay the mar
riage until after high school. XXX 

18a. I handled a case like this last year 
and .the girl delayed her marriage until the 
following summer. XXX 

19i. I would try to get the girl to delay 
the marriage, simply to get the school year 
out of the way first. If this were delayed 
and the acquaintance with the fellow was over 
a short time, I might be able to talk with 
them further so they could see whether the 
marriage is right or wrong. I would In no 
way let them think I was in agreement with 
the parents and was passing judgment on the 
fellow. XXX 

19a. I've dealt with cases like this 
similarly. XXX 

201. I'd try to get some women teachers 
she respected to help me in counseling 
the girl so she'd look at all sides of the 
matter. We'd try to help her come to the 
conclusion that maybe this is a decision 
that should be put off for a while. XXX 

20a. None. 

211. School authorities should strongly 
advise her against the marriage. XXX 

21a. None. 
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221. I'd find out the religious background, 
age, characteristics of the boy she Is to 
marry and try to Impress on her the percentage 
of broken marriages and problems associated 
with marrying at such an early age. I'd ad
vise her against It. XXX 

22a. None. ___ 

231. I would "point out In some depth the 
problems on both sides" of the question, but 
I would stay objective. I wouldn't attempt 
to suggest what she should do. XXX 

23a. None. 

2^1. In the discussion with the girl, be 
sure she has a clear, objective picture of 
the advantages and disadvantages of this 
marriage. Have her take these facts back to 
her parents. Ask her what her parents don't 
like about the boy. Offer to meet with her 
and her parents If they desire. This prob
lem might be referred to a minister or 
social worker. XXX 

2^a. None. 

251. I'd back up the parents in a situa
tion like that. I'd suggest that she 
postpone the marriage. XXX 

25a. None. _____ 

26i. I'd suggest that she at least post
pone the marriage for a period of time— 
get to know the boy better and mature her
self a little. Have a little cooling off 
period and suggest that she wait for three 
or more months and then see how they both 
felt. XXX 

26a. None. 
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271. I'd point out to her as diplomatically 
as possible that this Is not a wise decision 
for her to make at this time. I'd try to sug
gest delaying the decision for a year. It 
would be Important for me to use a "low-
keyed" approach so as to prevent arousing re
sentment in the girl. XXX 

27a. None. _____ 

28i. I'd tell the girl she has no right to 
be married at this age. She should forget 
about it for the time being. XXX 

28a. None. 

291. I would attempt to talk this girl out 
of her plans. I'd point out the probability 
of success of a marriage like this. I might 
also refer her to someone from her church who 
might have Influence with her. XXX 

29a. None. 

30i. I'd try to point out a number of rea
sons why it would be wise to delay the mar
riage. I would not evaluate the boy in any 
way. XXX 

30a. None. 

311. This is a problem not appropriate for 
me as a counselor. A pastor or someone else 
whom she respects should help her with this 
problem. XXX 

31a. None. 

32i. I'd encourage her to stay single as 
long as she can. XXX 

32a. In the past situations, I've con
sulted with the parents of both sides. XXX 
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33* • If I had a good relationship with the 
girl, I would discuss the matter in terms of 
various alternatives involved Including post
ponement, but in the long run, this is an 
area where counselors eventually don't get 
much done. 

33a. None. 

3*H. I'm not sure this is a school problem. 
I might review with this girl some of her 
first 16 or 17 years as a family member and 
the importance of families. I would suggest 
that if there were a complete impasse she 
should get her folks to go with her to their 
minister or someone of that nature to fur
ther discuss the problem. 

3^a. I've never had this kind of a problem. 

351* I would discourage marriage at that 
early age and point out as many reasons as 
possible to show that it shouldn't be done. 
Maybe some students might be brought into 
the picture to assist. 

35a. I've not had a problem like this. 
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TABLE VIII 

COMPUTATION OP z PROM DATA IN TABLE II 

Counselors' Ideal Strategies 

Directive Non-Dlrectlve Total 

Frequency 80 20 100 

z = p-P P = population value 

IT 
Q = 1-P 

p = sample value 

= .8 - .5 ; .3 s .3 "6 

j  ( . 5 )  rrwr .05 
V 100 

z = 6 

Probability Is less than .01. 
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TABLE IX 

COMPUTATION OP z FROM DATA IN TABLE II 

principals* Ideal Strategies 

Directive Non-Directive Total 

Frequency 99 1 100 

z = p-p - .99 - .50 = .49 = .49 • 9.8 

irro— \[— c:^^ (»5j par .05 • 

"  N  ' 1 0 0  

z = 9.8 

Probability is less than .01. 
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TABLE X 

COMPUTATION OP CHI-SQUAHE FROM DATA IN TABLE II 

Ideal Strategies 

Directive Non-Directive Total 

Counselors 80 20 100 

Principals 99 1 100 

Board Members 100 — 100 

Superintendents 50 — 50 

Total 329 21 350 

Chi-Square = / al£ - A* 

£ ni N 

(A)  (B)  
(N) (N) 

a = Individual cell 
n s row total for cells 
A = first column total 
B = second column total 

ai 

80 

99 

100 

50 

ni 

100 

100 

100 

50 

ai 
ni 

,80 

• 99 

1.00 

1.00 

. ai 
al ni 

64 

98 

100 

50 

Sum A = 329 N = 350 312.00 
309.26 
2.74 

Chi-Square = 2.74 =46.9 
.0584 

df = 3 

P is less than .01. 

A = 329 = .94 
N 350 

B 
N 

21 = .06 
550 

A . B = .94 • .06 
N N 

- .0584 

Vi 
A2 = 108241 = 
N 350 

309.26 
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TABLE XI 

COMPUTATION OP CHI-SQUAHE PHOM DATA IN TABLE II 

Ideal Strategies 

Directive Non-Directive Total 

(a) (b) 
Counselors 80 20 100 

(c) (d) 
Principals 99 1 . 100 

Totals 179 21 200 

Chi-Square _ N (ad - be)2 
(a+b) (c+d) (a+c) (b+d) 

200 (80 • 1 - 20 • 99)2 
* (80+20) (99+1) (80+99) (20+1) 

200 (80 - 1980)2 
(100) (100) (179) (21) 

« 722.000.000 « 16.5 
37.590.000 

Chi-Square - 16.5 

df = 1 

P is less than .01. 
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TABLE XII 

COMPUTATION OF z FROM DATA IN TABLE III 

Counselors' Actual Strategies 

Directive Non-Directive Total 

Frequency 77 • 17 94 

.32 = ^22 = 6.4 
.05 

z = 6.4 

Probability Is less than .01. 
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TABLE XIII 

COMPUTATION OF CHI-SQUARE FROM DATA IN TABLE III 

Actual Strategies 

Directive Non-Directive Total 

Counselors 77 17 94 

Principals 77 0 77 

Superintendents 2k 0 24 

Total 178 17 195 

Chi-Square = £ 
'al2 
ni 
<A) 
(N) 

A2 
' r* 

(N) 

a = individual cell 
b = row total for cells 
A = first column total 
B • second column total 

al ni 
al 
ni 

. al 
al HT 

77 9^ .8191 63.070 

77 77 1.00 77.000 

24 24 1.00 24.000 
Sum A s 178 N - 195 164.070 _ 

162.482 " 
1.5&8 £*§1 

Chi-Square = 1.588 
.07957 

df = 2 

P is less than .01. 

19.95 A = 128 = .91282 
N 195 

= .08717 B = 17 
N TS5 

A . B B .91282 • .08717 
N ** = .07957 

A2 = 31684 - 162.482 
N 195 
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TABLE XIV 

COMPUTATION OP CHI-SQUARE PROM DATA IN TABLE IV 

Counselors' Strategies 

Directive Non-Directive Total 
(a) (b) 

Ideal 80 20 100 
(c) (d) 

100 

Actual 77 17 94 

Totals 157 37; 194 

Chi-Square = N(ad - be)2 
(a+b)(c+d)(a+c)(b+d) 

= 194(80«17 - 20*77)2 

(80+20)(77+17)(80+77)(20+17) 

194(1360 - 1540)* 
(100)(94)(157)(37) 

= 194 (-180)2 

(9^00)(5809) 

= 6285600 
54604600 

Chi-Square = .115. 

df = 1 

P lies between .70 and .80. 
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TABLE XV 

COMPUTATION OF CHI-SQUARE FROM DATA IN TABLE V 

Principals' Strategies 

Directive Non-Directive Total 

(a) (b) 
Ideal 99 1 100 

(c) (d) 
Actual 77 -— 77 

Total 176 1 177 

Chi-Square = N (ad - be)2 
(a+b)(c+d)(a+c)(b+d) 

177(99-0 - 1-77)2 

(99+1) (77+0) (99+77) d+0) 

177(-77)2 
(100)(77)(176)(1) 

177(^2?) 
(100)(77) 

1049^33 
1355200 

IW 

Chi-Square = 

df = 1 

P lies between 

.77 

.50 and .70. 



APPENDIX G 

INITIAL PROBLEM SITUATIONS CONSIDERED 



PROBLEM SITUATIONS ENCOUNTERED BY THE 

SECONDARY-SCHOOL COUNSELOR 

DIRECTIONS: Shown below are problem situations assumed to 

be similar to those with which the typical school counselor 

must deal in his working with secondary-school students to

day. After reading each situation, please check at the 

right your answers to the following questions: 

1. Is each situation fairly REPRESENTATIVE (R) or NOT 
REPRESENTATIVE (NR) of problems the average counselor is 
likely to be confronted with in his work in the secondary 
school? If problems similar to those illustrated here will 
likely be quite rare, check (X) NR. Check (X) R if they 
appear fairly often. 

2. In which of the following areas of guidance and 
counseling work does each problem belong: (1) VOCA
TIONAL (V), (2) EDUCATIONAL (E), (3) PERSONAL-SOCIAL-
EMOTIONAL (PSE)? There will likely be some overlap, but 
check (X) the single area which you feel best categorizes 
the problem. 

Check once for Row I and 
once for Row II for each 
problem. 

1. During the first six weeks of 
classes, eight students have been 
in to see the counselor about 
their difficulties in biology. 
All have expressed a desire to 
change or drop the course. They 
complain that the teacher, who Is 
within five years of retirement, 
is short tempered and sarcastic I. R NR 
and has inferred that they will 
probably fail the course. II. V E PSE 

165 
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2. Eldon, a high ability senior 
in the college preparatory curricu
lum, comes to the counselor and 
says that he can't decide whether 
to plan on entering mechanical or I. R NR 
civil engineering next year at the 
university. II. V E PSE_ 

3. During his third interview, 
George, a freshman who has Just 
entered a metropolitan high school 
after spending eight years in a 
rural elementary school, is dis
cussing with the counselor his 
problems in making friends. He 
says: "When I talk to my folks 
about how hard it is to get to be 
friends with kids here, my folks al
ways say, 'Why, I'd just not pay 
any attention to them if they're 
so stuck up. You Just spend your I. R NR 
time in getting good grades and 
you'll be better off.'" II. V E PSE_ 

if. Jake, a sixteen-year-old 
sophomore, has Just recently 
reentered school after two years 
in a mental hospital. The hospi
tal personnel have indicated that 
they believe he is able to get 
along on his own now. However, 
his behavior Is obviously differ
ent and the other students avoid 
him and show that they are rather 
threatened by his behavior. His 
advisory teacher, who is in I. R NR 
charge of his homeroom, asks the 
counselor what should be done. II. V E PSE_ 

5. Mr. Cannery, a counselor in a 
medium-sized high school, has no
ticed that it is very unusual for 
higher ability students to talk 
freely with him. It seems as 
though they are always attempting 
to say the "right thing" in inter
views and consequently the inter
views appear to be rather super
ficial. In exploring the matter, 
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he finds indications that his role 
in obtaining scholarships, writing 
letters of recommendation for ad
mission to college, etc., causes 
many of the students to perceive 
him as a person to be Impressed 
with their assets rather than some- I. E NB 
one to whom they can bring their 
problems. II. V E PSE_ 

t. Doctor Curtiss, a physician and 
county coronor of a highly indus
trialized county, comes in to dis
cuss his son's career plans with 
the school counselor. He says: "1 
don't know what's gotten into that 
boy. He's smart; his grades show 
that. He knows I can get him into 
medical school and can help him es
tablish a practice, but you and he 
worked out a plan for him to major 
in business at the University next 
year. What kind of a guidance pro- I* B NB 
gram do you have here anyway? I 
want him to go into medicine." II. V E PSE_ 

7. Counselor Beed has been seeing 
Jimmy once a week for over a month. 
Jimmy has the reputation of being 
hostile and aggressive towards au
thority. He frequently is truant 
and is considered delinquent. 
Mr. Beed, however, feels that he 
is beginning to establish a rela
tionship with Jimmy whereby Jimmy 
feels free to openly discuss his 
behavior and feelings. One day 
Mr. Beed observes Jimmy in the act 
of writing an obscenity on the 
wall of the basement hall, while 
three friends watch and encourage 
him. Since there have been a num
ber of such incidents of late, the 
principal has indicated that direct 
action needs to be taken and has I. B NB 
requested that miscreants be sent 
directly to him. II. V E PSE 
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8. Jennifer, a seventeen-year-old 
Junior, in the course of her fourth 
Interview, says, "And—I think I'm 
In trouble, real trouble this time. 
I haven't . . . I can't tell my 
folks—It would just kill them—and 
If they find out here at school, 
they'll make me quit; and then my I. H NB 
folks and everyone will know. You 
won't tell anyone, will you?" II. V E PSE_ 

9. Sarah, a sophomore, confides to 
the counselor that her parents are 
insisting that she quit school at 
the end of the current year and take 
a Job. Sarah Indicates that she 
would prefer to continue in school 
until graduation. During the inter
view the counselor learns that the 
parents are very critical of the 
schools and of teacher, have never 
visited in the school, and that none 
of their children (Sarah is the I. R NB 
youngest of four) has gone beyond 
the eighth grade. II. V E PSE_ 

10. Charles, a Junior, comes in 
to discuss his falling grades. He 
explains that due to the prolonged 
illness of his father he has had 
to work evenings and mornings and 
has not had sufficient time nor 
energy to study adequately. His 
past record indicates he has had 
rather consistent academic diffi
culty though no failures are indi
cated. A Stanford-Binet, adminis
tered in the fifth grade yielded 
an I.Q. of 88, a more recent pa
per-pencil test of ability placed I. R NR 
him at the 22 percentile of his 
peers. II. V E PSE_ 

11. Mrs. Jones, the freshman 
English teacher, comes in to talk 
about a student who is falling 
her course. The boy has an I.Q. 
of approximately 120, but 
Mrs. Jones states that he is lazy. 
He never prepares assignments, 



though he makes fair grades on 
class tests. Mrs. Jones says she 
has tried "every way under the sun 
to motivate him to get his work 
in." She has reached her limits 
with him and feels that she is not 
Justified in wasting any more time 
on him. 

12. Rosemary, a freshman, has 
/been diagnosed as having a rheu
matic heart; has been excused on 
physician*s orders from physical 
activity; and has teen given spe
cial permission to take longer 
time in going from class to class 
to avoid hurrying. It has been 
increasingly evident that she is 
withdrawing from other students 
and is becoming more and more un
happy. Her homeroom teacher re
fers her to the counselor who, in 
the first interview, determines 
that Rosemary feels she is very 
different from other students, 
that other students ignore her, 
and that there is no hope of her 
ever living any kind of normal 
life because of her heart condi
tion. 

13. Through a comparison of 
l.Q. test with achievement test 
results and grades, twelve stu
dents (nine boys and three girls) 
have been identified by the coun
selor as under-achievers. A re
view of their records indicates 
that ten of the twelve would have 
been classified as under-
achievers for at least the past 
three years. 

l*f. George, a 17-year-old 
junior, is in danger of falling 
three of his courses. He has 
been absent a great deal, due 
partly to home conditions and 
partly to illness of a sister 



who died two weeks ago. He Is ap
parently unwilling to conform to 
school regulations. Three letters 
to the home, telephone calls, and 
summons to the boy have been of 
no avail. 

15. Robert, age 16, must choose 
between a four-year engineering 
course or a two-year technical 
course after graduation from high 
school. He has been a poor stu
dent in mathematics and science. 
His parents strongly prefer .his en 
rolling in the four-year engineer
ing course. 

16. Although he has indicated . 
ability to succeed in his school 
work, George, a 16-year-old boy, 
says, "1 wish to quit school at 
the end of my Junior year, but 
my parents and teachers want me 
to graduate." 

17. Jean, age 18, has taken 
several business education 
courses, but has had difficulty 
with them and is very unhappy. 
Now that she is graduating from 
high school, she must soon earn 
her own living. She enjoys be
ing with people and dealing 
with them. 

18. A mentally retarded 
15-year-old boy was considered 
educable. School personnel 
questioned that they would be 
able to continue to help him 
make satisfactory progress in 
school from the standpoint of 
future employability. The boy 
was hard to handle, and his so
cial behavior was deviate in a 
number of ways. In talking 
with his parents it was learned 
that they were having trouble 
managing him in the home, too. 



Members of his family were find
ing it difficult to understand 
him. 

19* Elizabeth, age 1?, has been 
a strong student in languages 
and history. She wishes to use 
these abilities in a vocation, 
but she does not care to teach. 
She plans to enroll in college. 

20. An eighth-grade girl and 
her parents wish her to enroll 
in Latin in grade nine. Because 
of her near-failing work in Eng
lish, her English teacher and the 
Latin teacher have advised that 
she not take Latin since she is 
likely to fall it. 

21. Mr. Williams, a teacher of 
eleventh-grade history, storms 
into the office and shouts to the 
counselor, "Don Peterson has 
been creating a disturbance in my 
class for weeks. I'm finally fed 
up with it. I want you to 
straighten him out.1' 

22. In the course of an inter
view with his counselor, a 
ninth-grade boy reports he has 
been shoplifting periodically 
over a period of months. He 
does not want anyone else to 
know about it. 

23. A senior girl reports that 
she wishes to marry, but her 
parents strongly object because 
they disapprove of the boy. 

24. A sixteen-year-old girl 
tells her counselor of her pro
miscuous sexual behavior which 
strongly conflicts with the 
counselor's moral and religious 
values. 
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COUNSELOR INFORMATION 

Name . 

School 

Total years counseling experience 

Circle the grade levels at 
which you have counseled 7 & 9 10 11 12 

Are you a fully certified 
Arizona counselor? Yes No 



APPENDIX H 

PABTICIPANTS' BACKGROUND INFORMATION 



TABLE XVI 

SUPERINTENDENTS' BACKGROUND INFORMATION 

Sup't. Age1 Sex 

Years Em
ployed In 
Education^ 

Years 
As Super
intendent2 

Highest 
Earned 
Degree 

Qtr. Hrs. in 
Ed. Psych., Guid. 
and Counseling 

Experience 
As 

Counselor 

1 59 M 41 !? Doctorate 20 None 

2 62 M 41 22 Master* s 27 None 

3 59 M 35 14 Doctorate 20 None 

4 5^ M 31 16 Master's 12 None 

5 58 M 37 34 Master's 15 None 

XM - 58.4 y M = 37 ZM = 20.6 

H 
-P-



TABLE XVII 

PRINCIPALS' BACKGROUND INFORMATION 

Prin
cipal Age* Sex 

Years Em
ployed in 
Educationy 

Years 
As Prin
cipal2 

Highest 
Earned 
Degree 

Qtr. Hrs. in 
Ed. Psych., Guid. 
and Counseling 

Experience 
As 

Counselor 

1 41 M 17 11 Master's 9 None 

2 55 M 34 27 Master's 40 Incidentally 
as principal 

3 51 M 33 14 Master's 25 Incidentally 
as principal 

4 52 M 27 23 Master's 20 None 

5 57 M 33 22 Master's 20 None 

6 36 M 14 9 Ph.D. 25 None 

7 45 M 19 11 Master's 10 None 

8 62 M 39 38 Master* s 9 Incidentally 
as principal 

9 5^ M 29 27 Master's 28 None 

10 44 M 18 16 Master's 18 Six years as 
half-time 
counselor 

XM = 49.7 yM = 26.3 ZM = 19.8 

-o 



TABLE XVIII 

COUNSELORS* BACKGROUND INFORMATION 

Counselor Age* Sex 

Years of Pull-
Time Counseling 

Experiencey 
Highest 
Degree 

Counselor 
Training 
Institution 

1 53 P 7 Master's St. Cloud State College 

2 ^3 P 13 Master's Univ. of Minn. 

3 41 P 6 Master's Univ. 
Univ. 

of Wash, and 
of Minn. 

4 41 M 8 Master's Univ. of Minn. 

5 38 P 10 Master's St. Cloud State College 

6 35 M 12 Ed.D. Univ. 
Univ. 

of Minn, and 
of Colo. 

7 31 H 6 Master's • Univ. of Minn. 

8 36 M 6 Master's Colo. 
Univ. 

State College and 
of Minn. 

9 4if M 10 Master's Univ. of Minn. 

10 33 M 8 Master's Colo. 
Univ. 

State College and 
of Minn. 

XM = 39.5 yM = 8.6 

•>3 
CT\ 



TABLE XIX 

SCHOOL BOARD MEMBERS' BACKGROUND INFORMATION 

Years of Training Experience Highest 
Board Service As an As an Level of 
Member Age x Sex on Board y Educator Educator Education 

1 5? M 23 None None Bachelor's degree 

2 44 M 5 None None Bachelor's degree 

3 48 P 9 As a 
teacher 

As a Spec. 
Ed. teacher Master's degree 

4 52 M 9 None None Bachelor's degree 

5 47 M 7 None None Bachelor's degree 

6 45 M 11 Phy. Ed. 
teacher 

None One year of graduate 
school 

7 48 M 6 None None Four years of college 

8 47 M 4 None None Bachelor's degree 

9 48 M 8 None None Some business college 

10 59 M 15 None None Bachelor's degree 

XM = *1-9.7 y M = 9.7 
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TABLE XX 

SUPERINTENDENTS • RESPONSES 

Superin
tendent 

Rating of 
Importance of 

Counseling 
Categories* 

12 3 

Reaction to 
1-500 

Counselor-
Pupil Ratio 

Reaction to 
Increased 
Counselor 

Specialization 

Pupil-Personnel 
Directive 

Ideal Actual 

Strategies 
Non-Directive 
Ideal Actual 

1 E PSE V Depends on 
needs of 
the school 

Disapprove 10 1 

2 V = E PSE Unsure Somewhat 
favorable 

10 9 

3 V = E PSE Depends on 
needs of 
the school 

Approve 10 1 

4 Equal im 
portance 

im- Depends on 
needs of 
the school 

Somewhat 
favorable 

10 5 

5 E PSE V Too high Disapprove 10- 8 

Total 50 2k 

*E = Educational V = Vocational 
PSE = Personal-Social-El&otional i-> 

vo 



TABLE XXI 

PRINCIPALS' RESPONSES 

Prin
cipal 

Rating of 
Importance of 

Counseling 
Categories* 

12 3 

Reaction to 
1-500 

Counselor-
Pupil Ratio 

Reaction to 
Increased 
Counselor 

Specialization 

Pupil-Personnel 
Directive 

Ideal Actual 

Strategies 
Non-Directive 
Ideal Actual 

1 E PSE V Too high Disapprove 10 7 

2 E V PSE Too high Disapprove 10 10 

3 PSE E V Approve Disapprove 10 7 

4 V = E PSE Too high Disapprove 10 7 

5 PSE E V Too high Di sapprove 10 8 

6 E V PSE Too high Disapprove 9 8 1 

7 PSE V E Too high Disapprove 10 3 

8 E PSE V Too high Disapprove 10 10 

9 PSE V E Too high Di sapprove 10 8 

10 E PSE V Too high Disapprove 10 9 

Total 99 . 77 1 

*TT — E ~ Educational V = Vocational PSE = Personal-Social-Bnotional 00 
o 
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1 

2 

3 

4 

5 

6 

7 

8 

9 

TABLE XXII 

COUNSELORS' RESPONSES 

Hating oT 
Importance of 

Counseling 
Categories* 

1 2 3 

Reaction to 
Increased 
Counselor 

Specialization 

Reaction to 
1-500 

Counselor-
Pupil Ratio 

Pupil-Personnel Strategies 
Directive Non-Directive 

Ideal Actual Ideal Actual 

PSE V E 

E V PSE 

Interrelated 

E V PSE 

Interrelated 

Interrelated 

Interrelated 

Interrelated 

Cannot rank 

Interrelated 

Too high 

Too high 

Too high 

Too high 

Too high 

Too high 

Too high 

Too high 

Too high 

Too high 

Approve 

Approve 

Disapprove 

Disapprove 

Approve 

Approve 

Disapprove 

Approve 

Disapprove 

Disapprove 

9 

9 

9 

8 

10 

if 

9 

6 

10 

6 

9 

7 

7 

8 

10 

6 

7 

7 

10 

6 

1 

1 

1 

2 

6 

1 

if 

1 

3 

1 

2 

2 

1 

if 

Total 80 77 20 
00 

*E ~ Educational V - Vocational PSE ~ Personal-Social-Bnotional 



TABLE XXIII 

SCHOOL BOARD MEMBERS' RESPONSES 

Rating of 
Importance 

of 
Board Counseling 
Member Categories* 

1 2 3 

Reaction 
to 1-500 
Counselor-
Pupil 
Ratio 

Reaction to 
Increased 
Counselor 

Specialization 

Reaction of 
Public to 
Work of 

Counselor 

Pupil-Personnel Strategies 
Directive Non-Directive 

Ideal Actual Ideal Actual 

1 PSE V = E Too high Disapprove See fn. 1. 10 
2 E PSE = V Too high Approve 95% pleased 

5% critical 
10 

3 PSE E V Too high Approve See fn. 3. 10 
k E V PSE Too high Disapprove Favorable 10 
5 V E PSE Acceptable Disapprove Not overly 

impressed 
10 

6 PSE V E Acceptable Approve Favorable 10 
7 E V PSE Too high Approve Uninformed 

consider It 
10 

a 

8 
luxury 

8 E PSE V Too high Disapprove See fn. 8. 10 
9 E PSE V Too high Disapprove Favorable 10 
10 PSE E V Too high Approve Favorable 10 

E = Educational V = Vocational PSE = Personal-Social-Emotional 
1. Parents often complain that wrong advice or insufficient advice is given by the counselor. 
2. Informed parents are grateful, but the uninformed don't understand what he does. 
3. There is confusion in the community regarding counseling. Opinions often depend on the 

children's reporting to parents their reaction to the counselor. 

oo 
NJ 
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