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ABSTRACT 

Problem: The problem in this study was to determine 

the merit of a one semester voluntary orientation program 

held in the College of Education at the University of Arizona 

in the spring semester of 196̂ -1965. 

Instruments: The instruments used to study the 

selected variables in the study were the Strong Vocational 

Interest Inventory, the Minnesota Teacher Attitude Inventory, 

a Student Rating Scale for Student Services, a Faculty Rating 

Scale for Student Services, and Student, Faculty, and Coun

selor Evaluation Scale for the Orientation Program. 

Subjects: The Experimental Group was comprised of 

forty-two students enrolled in the Orientation Program during 

the spring semester of 196̂ -1965. T*1® Comparable Group was 

comprised of twenty-six students not enrolled in the Orien

tation Program. 

Other groups involved in the study included the seven 

faculty members who participated in the Orientation Program 

during the semester, nine of the counselors who participated 

in the Orientation Program during the semester, and a sample 

of ten faculty from the college who had not participated in 

the Orientation Program. 

Procedure: Experimental and Comparable Samples — A 

pre- and post-test method was used and a "t* computed to 

viii 
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determine the statistical significance of change from pre- to 

post-test on each of the following variables: career 

planning activity, use made of oertain student services, sat

isfaction with student services, attitudes toward student 

services, evaluation of student services, oareer Interests, 

and attitudes toward teaching. Correlations were made 

between orientation activities and changes in each of the 

variables mentioned. 

Other Groups — Students, faculty, and counselors who 

had participated in the Orientation Program evaluated the pro

gram at its conclusion. Differences were calculated between 

the evaluations and "t" was calculated to determine the 

significance of difference. Benefits derived from the pro

gram as viewed by faculty, student, and counselor participants 

were ranked in order of importance and differences in ranking 

were computed by using a rank order correlation (rho). The 

faculty group who did not participate in the Orientation 

Program were given a pre- and post-test measuring their 

evaluations and attitudes toward student personnel services 

and mt" was calculated to determine the significance of 

difference between pre- and post-measures. 

A summary of comments and suggestions from faoulty, 

counselors, students, and administrators was analyzed and 

developmental aspects and implications were drawn. 

Conclusions: Under the conditions imposed by this 

study, the following conclusion seems to be warranted. The 
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Orientation Program had significant positive results for 

student, faculty, and counselor participants, and indicated 

favorable acceptance and support by students, college 

faoulty, and college administration. 

Recommendations: The findings in this study suggest 

that this study should be replicated with fewer limitations. 

If possible a larger sample should be used in the Experi

mental Group and a true "Control" Group should be selected 

for inter-group comparisons. An additional series of 

studies should investigate the wide divergence among faoulty, 

counselor, and student perception of the goals in student 

services. Particular attention should be paid to the needs 

of students for certain kinds of services in the area of 

faoulty advising and professional counseling. 

4 



CHAPTER I 

INTRODUCTION 

The rapid increase in student enrollments throughout 

the nation's colleges and universities and the continued 

spiraling of specialization and diverse curriculum offerings 

in the schools, have combined to create a multiplicity of 

problem areas inherent in growth of this magnitude. Added 

to the complexity of problems to be met In higher education 

in the future are the growing awareness and emphasis upon 

the individualization'of Instruction and the importance 

placed upon curriculum and career planning. 

The need in student personnel in the future is one 

of broadening the scope of services offered to students in 

order to handle greater numbers of students and greater di

versity in student populations, and at the same time to 

enhance the quality and depth of services, necessitated by 

specialization and complexity in the world of work. 

The increased responsibility of student personnel 

services in meeting the need for quality and quantity has 

brought about decentralization and specialization within the 

student personnel program. Decentralization and delineation 

of responsibility within student services are normal and 

1 
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neoessary outcomes of the growth process. This, however, 

oreates a need to intensify the communication and coordina

tion of the student personnel program in an effort to bring 

about a personalized approaoh to students. Faculty, 

students, and student personnel workers all suffer from the 

lack of understanding and acceptance of the objectives and 

services offered in the student personnel program. Attitudes 

toward the student services program, the duplicity of ser

vices, and the inability within the student personnel 

framework to plan programs and set objectives in a unified 

and consistent manner, are all situations that foster 

depersonalization of students and are Inherent in a lack of 

communication and poor coordination within the student 

personnel program. 

School Enrollments and Curriculum Specialization 

The phenomenal growth of higher education in the 

United States during the first half of this century is 

recognized when we see a 100 per cent Increase in the general 

population during this period compared to a 1,000 per cent 

increase in the college population. Growth during the first 

half of the century is only part of the picture. The United 

States Office of Education predicts that the number of stu

dents and needed facilities in higher education will again 

double during the 1960's, with a steady inorease well into 
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the 1970's (Mueller, 1961). New State and Federal 

legislation has already been enaoted .to provide billions of 

dollars for expansion of educational opportunities and facil

ities in higher education. 

A multiplicity of factors are contributing to the 

steady Influx of new college students and demands for higher 

educational attainment. Larger numbers of young people are 

reaching college age as a result of the post-war increase In 

the birth rate. There is a greater emphasis in our increas

ingly affluent society for the luxury of extending the 

unproductive years of formal education. These are two of the 

more obvious reasons for the increase in the number of stu

dents demanding the benefits of higher education. The 

concern of government to utilize and cultivate the creative 

talent of her citizens, and the financial provisions to 

enable the less affluent members of society to indulge in 

this onoe considered luxury through the efforts of anti-

poverty legislation, adds to the growth potential. Gradually, 

discrimination against women, racial and religious 

minorities, and regional differences are being eliminated. 

This is opening new possibilities for higher education to a 

large segment of our population previously deprived of this 

opportunity (Mueller). 

Size and numbers alone do not account entirely for 

the growth in higher education. Broadening horizons in 

science and technology have created specialization upon 



specialization. The Socratic liberal arts tradition has 

grown to embrace a functional emphasis, as suggested by 

Mueller: 

The older educational traditions in England were 
centered upon the general culture of the educated 
gentleman; in Germany, upon scholarship for its own 
sake, or the service of truth. But in the United 
States the aims of higher education are more con
cerned with the basic needs of American life. 
Education is to serve democracy by increasing the 
wealth of the nation, improving its health, and 
building its power among other nations of the world. 
To carry out these ends higher education conducts 
technological research, offers professional and 
technical training, and strives to make knowledge 
available to all men for the understanding and 
enrichment of their lives. Obviously, there must 
be colleges in many places to suit all interests, 
all pocketbooks, all talents, all degrees of 
intellect, even all diversities of temperament. 
Higher education therefore exhibits great variety 
not only in curricula but in organization and 
control, in means of support, in standards and 
objectives.(p. *0 

Specialization of curriculum in the larger univer

sities is complex, and career opportunities open to the 

student are varied to the point of dilemma. This diversity 

leads to the need for greater care and planning during the 

college years. 

Individualization and Student Services 

In 1938 (American Council on Education, 1937)» and-

again in 19*1-9 (American Council on Education, 19̂ 9)1 the 

Committee on College Personnel of the American Council on 

Education published a description of student personnel work 
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on the college level. They emphasized the "personal point of 

view" based on three assumptions: 

1. Individual differences in students are antici

pated and each student is recognized as unique. 

2. The total individual should be treated as a 

functioning whole. 

3. The most significant factor in developing a 

student personnel program on a given campus should be the 

individual's current drives, interests, and needs. 

Increased emphasis on student services is the result 

of many influences. The growing complexity of college life 

Induces heavier demands on time and talent. Demands on 

faculty for research and for keeping abreast in their expand

ing disciplines reduces the time they have available for 

personal, one-to-one involvements with students. Larger and 

more heterogeneous campus populations have altered the 

effectiveness of former methods of dealing with student 

needs. Add to this the expansion of knowledge in the areas 

of testing, individual differences, mental health, and growth 

and development, and the implication this has for the total 

involvement of the university environment in the educative 

process. This has particular significance in the development 

of new programs and methods in student services. 
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The total picture begins to take form in the changing 

of objectives and extension of services as suggested by 

Mueller: 

As long as it is our purpose to educate more and 
more young people - in fact all who wish to be edu
cated - there will be need for specialized services 
for dealing with them, services managed by persons 
especially trained for such functions. As long as 
our objectives include the development of the whole 
person - socially, emotionally, spiritually, phys
ically, as well as intellectually - instruction 
cannot be confined to classroom teaching. Other 
special "teachers" will be needed to carry the 
educative process into the residence halls, the 
union buildings, the admission and placement and 
scholarship offices, and all other parts of the 
oollege.(p. 60) 

The Dilamma of Quantity and Quality 

Changes taking place in higher education and the 

effect these changes have on student personnel servioes, 

suggest that more and better services for students are fooal 

points for study. There is an awareness of the indifferenoe 

and "faceless" conformity that size engenders on the college 

campus, as expressed by Gideonse (1957): 

The student personnel program is an unavoidable 
corrective for some of the-weaknesses that are in
herent in the size of a college. It is a compen
satory influence, offsetting some of the by-produots 
of bigness and impersonality, a neutralizer for the 
acid of indifference which size engenders, the 
catalyst which so often spurs the educational 
experience into activity, or the counterweight 
which provides equilibrium to the bewildering 
stress and strains of young people.(p. 15) 
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Another aspect of this quality with quantity dilemma 

is suggested by Paterson (1957) when he recommends special 

services for some students as supplements to the classroom, 

library, laboratory. He sees the rehabilitation of failing 

students and the misuse of abilities as Important areas of 

service. 

New knowledge has provided rich understanding about 

human development and the application of this new under

standing has been made to the college environment. College 

handbooks publicizing the attractive features of the college's 

student services program abound, bringing about a demand by 

the college supporters to provide the caliber of services 

proclaimed. 

Bringing a broader, more comprehensive student ser

vices program into a mushrooming college environment tends to 

create disorganization in student personnel services. From 

the student's point of view, the size and complexity of the 

Institution engender a feeling of depersonalization. From 

the organizational viewpoint, decentralization and special

izations of services and the ensuing lack of coordination and 

communications within the total student services program 

bring about even more depersonalization. 
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Some of the Problems In Student Personnel 

Arlslna: from Growth 

The manifestations of disorganization as a result of 

lnoreases in size and complexity are numerous and can be 

viewed from various reference points. The points of view of 

students, faculty, and administration might each indioate 

some variance in the perception of problems. It is suggested 

that an evaluation of problem areas from a student viewpoint 

would prove the most advisable as it is a student personnel 

program with which we are dealing. 

Depersonalization •* . 

The image of the student as a nameless face in the 

crowd cannot be overemphasized. Students do not automat

ically make the demanded adjustment to a new environment, nor 

do they satisfactorily continue in the university environment 

without the gratification of basic identification needs. As 

complexity and size grip the campus at an ever increasing 

rate, the needs to simplify and regiment gain momentum. The 

results of depersonalized, regimented, computerized campuses 

are the thousands of misguided youngsters who through sheer 

stamina remain in school, to find only a limited degree of 

satisfaction and realization of potential. Even more 

striking results are found in the untold thousands who give 

up completely. 
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The Importance of the individual has long been an 

identifiable part of the American dream. Bringing about 

individualization and personal Identity in the college setting 

is not an easy task, but as Wrenn (1962) says In reference to 

the American ideals of individuality: 

They pervade everything we do. They affect the 
entire philosophy and practice of our educational 
system. 

They help account for the fact that no other 
teacher in the world has a more difficult task than 
that of the American teacher. He is asked to see 
each student as a distinct individual who represents 
the hope of continued progress in the future and who 
is not to be submerged in the group. The .goal is to 
understand the various phases of development that 
affeot the student's intellectual growth and to 
assist him in making appropriate adjustments and 
choloes along the way. This emphasis is seen in 
both publlo and private schools, and at all educa
tional levels.(p. 2) 

Depersonalization projects Itself beyond the student 

body. It has its ramifications for the administrator in 

dealing with a large and heterogeneous faoulty and staff. 

In student personnel officer throughout the campus, the 

feeling of isolation and lack of common Interests and objec

tives is frequently the case. 

Laok of Common Objectives and Coordination in Student 

Services 

Many of the difficulties encountered in student per

sonnel have their origin in the stop-gap method in which 

student services are initiated. As problems arise, a 
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makeshift solution Is found and used until the problem 

becomes unbearable, and another makeshift solution is sought. 

The lack of common, integrating objectives for the student 

services program and a common philosophy and goal in carry

ing out the objectives, prohibit any form of coordinated 

effort in coping with student personnel problems. This lack 

of synthesis is then projected onto the campus environment in 

various forms. Services in one area duplicate and frequently 

contradict the services In another area. A lack of informa

tion available to the student about existing services finds 

the student in the position of not knowing where to go for 

information or services. Without the necessary continuity 

and integration within the student personnel program, follow-

up and research also become an impossibility. 

Student and Faculty Attitudes Toward Student Services 

Within this disorganized setting of student services, 

hampered by a lack of communication and synthesis, there 

emerge, on the part of faculty and students, attitudes de

structive to a sound personnel program. 

Complacency and lack of Interest in student services 

on the part of faculty and administration in situations 

where their participation and backing are of primary impor

tance frequently mark failure for a well thought out and 

properly executed program. This kind of situation might well 

be reversed if, through the effort of the student services 
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personnel, the attitudlnal set of faculty and administration 

toward student services were changed to reflect an integrated 

and positive approach to the problems of students. Negative 

feelings toward student services on part of students can 

only be reversed by a constant effort by all parties involved 

to reflect a student point of view with a genuine concern for 

the individual. This can never be achieved without the 

positive good will and cooperation of the total college 

oommunity. 

The Orientation Program and Student Services 

Several descriptive definitions are available to 

explain the orientation service; however, any single defin

itive statement would not contain the scope of orientation 

programs in all schools. There would emerge as many state

ments of definition as there are schools engaged in 

orientation activities. A few characteristics are found to 

be common in most sohools. These common characteristics 

concern the purpose of orientation in acquainting the new 

student with his new environment, and that of acquainting 

the various aspects of the college environment with the new 

student. 

Programs in orientation, to some extent, involve the 

participation of representatives from all phases of the 

campus oommunity. As a rule, the student services personnel 

or their facility counterpart in an advisory capaoity, handle 
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the orientation process. This process is a hectic one as 

described by Mueller. 

It Is easier to plan and carry out a campus 
orientation program than to describe the complex 
underlying theories. There are a minimum of days 
(usually a week, sometimes less) and a maximum of 
ground to be covered: getting each student settled 
into his living quarters, psychological and 
physical testing, vocational and academic advising, 
briefings on the library, the campus, and the hall 
codes, the purchasing of texts, mass meetings, and 
group meetings, registration, corridor parties and 
mixers, and sometimes official ceremonies. The 
scheduling of so many separate meetings almost 
dictates its own pattern; nevertheless, it is one 
thing to run through the week without catastrophy 
and quite another to accomplish for the freshmen 
all that Is needed and hoped for.(p. 223) 

The limited time allowed for the many activities of 

freshman week has led to extension into the first year 

through the "orientation course", as described by Mueller: 

....orientation courses can be traced as far back 
as 1888, when Boston University introduced a course 
with the "specific purpose of orienting its new 
students". Records show that academic credit for 
such a course was first granted at Reed College in 
1911-12, and at the University of Washington later 
in the same year. Wrenn estimated in 1930 that as 
many as a third of the colleges and universities 
were offering such courses, and by 1938 nine out of 
ten freshmen in these colleges were required to take 
them. The average length of the courses was 25 
class periods. 

Orientation courses are designed to cover such 
subjects as choosing a career, achieving efficient 
study habits, planning for better use of time, 
making sooial adjustments, maintaining good health, 
making and living on a budget, developing person
ality, looking one's best, etc. They have also 
sometimes included study of the relationship between 
school and community, what society expects of educa
tion, appreciation of music and art, and planning 
for home and family. The courses make use of lectures, 
testing, laboratory experience in certain subject 
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matters, field trips, and individual conferences. 
Some of the best courses offer parallel sessions 
for faculty advisers.(pp. 225-226) 

Seldom does the orientation concept extend beyond the 

first year of school; however, many of the contacts for coun

seling and advising and other long range activities find 

their initiation in the orientation course. Such an approach 

becomes the focal point or synthesis for a broader student 

personnel function on the campus. 

On larger campuses where separate colleges combine to 

form the diversified university complex, an orientation 

course becomes unwieldy. In situations where a common core 

program is followed by many students while other students 

enroll from the beginning in a specialized college, different 

orientation approaches are used. On some campuses, all stu

dents enroll in the same college until a career decision is 

reached. During this time, they can take advantage of pro

grams designed to help them arrive at a career decision. In 

other universities, orientation activities are handled by 

individual colleges under the leadership of a dean or 

assistant dean in charge of student services for the college. 

With this approach, the orientation program is frequently 

connected in some way with the selective admissions criteria 

of the oollege. 



Summary 

Growth in the size and complexity of higher education 

has created a situation of depersonalization on the college 

campus. Added to this, student personnel services in assum

ing greater responsibility have become highly specialized and 

decentralized. This has brought about communications break

down, lack of cooperation and support, poor attitudes on the 

part of students and faculty toward student services, and a 

lack of synthesis and planning in carrying out common objec

tives of the student program. 

New methods of coping with mounting problems in 

higher education must be found. The potential within the 

orientation program to provide a meaningful and positive 

approach to some of these problems has not been explored to 

a great extent. The orientation course concept is unique in 

its potential to embrace the total student population in an 

individualized manner. 

Statement of the Problem 

What are some of the outcomes of a semester long 

orientation program? Does an orientation program have posi

tive effect on the attitudes of both faculty and students 

toward student servioes? Is the setting of the orientation 

program conducive to a personalized student point of view 

with opportunity for Individualized faculty-student 
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interaction? Does the orientation program encourage career 

planning activity and greater utilization of student coun

seling and advisory services? Is there a positive change in 

the evaluation of student services on the part of students 

and faculty as a result of their participation in the 

orientation program? Is there a relationship between the 

degree of participation in the orientation program and the 

variables of: career choice, attitudes toward student ser

vices, evaluation of student services, use made of student 

services, and satisfaction with student services? How do 

students, faculty, and counselors involved in the orientation 

program evaluate the worth of the program? What are the 

important objectives of the orientation program as viewed by 

students, counselors, and faculty? What are some of the 

administrative considerations and problems in the development 

and implementation of the orientation Program? 

Hypotheses 

General Null Hypothesis 

The Orientation Program will show no significant 

positive results for the student participants, the faculty, 

and the student servioes program as measured by change in the 

designated variables. 
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Positive results will be determined by the evaluation 

of the program by the participants in the program. Mean 

scores falling above the midpoint of each scale are con

sidered positive ratings. An analysis of change from pre- to 

post-test on the variables within the study will be the basis 

for determining the statistical significance of such ohange. 

Change from pre- to post-test will be considered significant 

at the .05 level. 

Speolflo Null Hypotheses 

1. The Orientation Program will have no significant 

positive effect on students' attitudes toward student ser

vices as lndloated by the scale, "Attitudes Toward Student 

Services" (Appendix A-̂ ). 

2. The Orientation Program will have no significant 

positive effect on students' evaluation of student services 

as lndloated by the scale, "Evaluation of Student Services" 

(Appendix A-4). 

3. The Orientation Program will have no significant 

positive effect on the use made of student services by stu

dents as indicated by the questionnaire, "Use Made of 

Student Services" (Appendix A-4-). 

The Orientation Program will have no significant 

positive effeot on the satisfaction students receive from 
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certain student personnel services as indicated by the scale, 

"Experiences with Student Services" (Appendix A-4). 

5. The Orientation Program will have no significant 

positive effect on the amount of career planning activity and 

certainty of career decision as measured by the questionnaire, 

"Career Plans" (Appendix A-4<). 

6. The Orientation Program will have no significant 

positive effect on students' career interests as measured by 

the "Strong Vocational Interest Inventory" (Appendix A-2). 

7. The Orientation Program will have no significant 

positive effect on the students' attitudes toward teaching 

as measured by the "Minnesota Teacher Attitude Inventory" 

(Appendix A-3)• 

8. There will be no correlation between orientation 

attendance and counseling and positive changes In such 

factors as« evaluation of student services, attitudes 

toward student services, amount of career planning, use made 

of student services, and satisfaction with student services. 

9. Student, faculty, and counselor evaluations of 

the Orientation Program will not be positive as indicated by 

the "Evaluation of the Orientation Program" (Appendices A-6, 

A-7, A-8)• 

10. There will be no positive correlations amoung 

students, faoulty, and counselors in the ranking of important 

benefits of the Orientation Program, (Appendices A-6, A-7, 

A-8). 
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11. The Orientation Program will have no significant 

positive effeot on faculty evaluation of student services as 

indicated by the scale,"Faculty Evaluation of Student Ser

vices" (Appendix A-5). 

12. The Orientation Program will have no significant 

positive effeot on faculty attitudes toward student services 

as indicated by the scale, "Facility Attitudes Toward Student 

Services" (Appendix A-5). 

Definitions 

Orientation Program: This term identifies the total 

set of activities engaged in by the Experimental Group in 

conjunction with the structure of the present study. The 

program included the introductory sessions, pre-testing, 

follow-up test interpretation and counseling, faculty group 

lectures and discussions, summary discussions, and the post-

testing. 

Student Personnel Services: The various activities 

within the Orientation Program such as counseling, testing, 

career discussions, etc., are referred to as the student 

personnel services in the study. Although not directly a 

part of the study, where an analogy or reference is made to 

the broader campus-wide student services, the inference is 

so designated. 

Counseling and Advising: A distinction is made 

between these two areas on the basis of the person performing 
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the service. In this study, counselors are designated by 

their role and title as a counselor. Counseling referrals 

were made only to personnel so designated. Although coun

selors engaged in some advisory activities, the advisory 

funotlon in the study is defined in terms of the role of the 

faculty advisor in giving information and assisting with 

ourrioulum planning. 

Administration: Separate references in the study are 

made to the administration of the Orientation Program, the 

administration of the college under which the Orientation 

Program is performed, and the "broader college-wide adminis

trative structure in student personnel. The various 

implications Intended are designated in the study. 



CHAPTER II 

REVIEW 0? THE LITERATURE 

Higher education as a field of study is a very 

recent development. The books by Sanford (1962, 196̂ ) pre

sent the concept that the university environment as well as 

the dynamic interaction of the student with his environment 

are researchable phenomena. Sanford (196*0 clarifies this 

for the reader, and expresses some of the problems involved 

in research in higher education. 

The interrelatedness of research and action is 
particularly clear in the case of educational exper
iments. Experimentation here does not mean merely 
innovation but the designing of new programs in 
accordance with hypotheses, and the use of experi
mental controls to determine the effects of those 
programs. Such proposals or practices, however, 
are usually the very ones that encounter opposition 
from college faculties and administrators. There 
seem to be two main objections: (1) that it is not 
possible to perform a truly scientific experiment 
in education because it is not possible to establish 
and to maintain the necessary controls, and (2) that 
if a proper experiment is carried out it may harm 
the subjects,(pp. 30-31) 

Pew new developmental programs in orientation have 

been planned on a research basis and reported in the litera

ture. Limited research is available covering some of the 

phases of orientation; however, the dearth of literature on 

20 
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the broader implications and effects of orientation is 

surprising when one considers that the orientation concept 

is a common practice on most college campuses. 

Orientation on College Campuses 

In a survey study conducted by Wharton (19̂ 2) the 

estimate was that about a third of the colleges were offer

ing full term courses in orientation and about nine out of 

ten freshmen were required to take them. 

Orientation courses in teacher education were sur

veyed in 1952 (Glogan, 195*0. The results in this study 

indicated that 58 per cent of the colleges studied had 

special orientation and career courses. These courses were 

taught by either deans, counselors, or special staff in 

large group meetings held on the average of twenty sessions 

a semester, each lasting fifty to sixty minutes. These 

courses were offered in the spring semester only by 59 per 

cent of the schools, and both spring and fall semesters by 

1̂ per cent of the schools. Attendance was voluntary in 

only ̂  per cent of the schools, and credit was given for the 

course by 60 per cent of the schools. Students' attitudes 

toward the programs indicated that they were somewhat help

ful to 6l per cent and very helpful to JO per cent. The 

areas covered In these programs included study habits, 

campus information, vocational guidance, social adjustment, 



mental hygiene, and family life education. The author 

Indicated the need for greater utilization of the orientation 

program to facilitate faculty advising and guidance activ

ities. 

A recent study was made by Warnath (1966) of 

colleges and universities with a mean student population of 

9»500. The purpose of the study was to determine the part 

played by student counseling bureaus in orientation and 

other student personnel activities. Of the schools re

sponding to the question, "Does your counseling center play 

a part in student orientation?*, 39 or 87 per cent indicated 

"yes*. Significant comments were also made on the question

naire, indicating: 

1. Upper division students from the various schools 

on some campuses did a great deal of the work in orienting 

new students in their areas. 

2. Faculty members in one school were assigned a 

group of thirty to forty students for a one and one-half 

hour session in which general topics of Interest were dis

cussed. 

3. In some schools, the counseling center gave 

professional assistance to faculty during sorority rush. 

k. In most cases, counselors acted as consultants 

to faculty advisors. 

5. Counselors worked in freshman summer camps in 

many schools. 
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6. Counselors participated in counseling with 

parents on a group and individual basis. 

7. In one center, advanced sessions are held for 

"student counselors" who will work with incoming students 

during orientation. 

8. In one school, counselors sponsored summer pro

grams for visiting students in groups of 150. 

9. Counselors participated in committee work in 

preparation of total orientation programs on many campuses. 

These comments suggest the diversity of activities 

related to orientation In which the counseling center is 

involved. 

Another question in this study, referring to the 

length of the orientation program, indicated that 82 per 

cent of the schools studied had condensed programs lasting 

from a few days to a week. Of the remaining schools report

ing* 9 P®r cent conducted orientation over a full term, and 

5 per cent over a full year. Additional comments relating 

to this question indicated that: 

1. Summer programs were becoming a vital part of 

orientation. 

2. At one school, a full six week summer term was 

used for orientation purposes. 

3. One school used to have a full quarter program 

but discontinued it. 
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4. A combination of summer, freshmen week, and. a 

course in orientation is used in some schools. 

The data pertaining to the question of duration and 

extent of orientation are indicative of a lack of uniformity 

among schools in the various programs. This study suggests 

that a few days or a week of orientation at the beginning of 

the year is the most frequently used method. The comments 

also imply that many schools are finding it necessary to try 

new approaches and extensions to their usual orientation 

procedures. 

Vocational Orientation and Career Courses 

Orientation programs designed to cover an extended 

period of time tend to center around various content areas, 

as cited by Glogan. Career planning and guidance and coun

seling activities leading toward vocational choice are of 

primary concern in most semester or year long orientation 

programs. Frequently, these courses are described by their 

content area as "Career Courses". Acceptance of such 

courses by Institutions of higher learning has been very 

slow even though courses in careers date back to 1923* 

Edgar J. Wiley, Dean of Mlddlebury College, published a 

bulletin in 1923 on "Organizing the Liberal Arts College for 

Vocational Guidance", and at the same time taught a unit on 

Vocational Planning in conjunction with a Contemporary 

Civilizations course (Carter and Hoppock, 1961). Studies 



done on the teaching of occupations are numerous on the high 

school level, but in reference to research on occupational 

courses in colleges, Slnick and Hoppock (1959) reported that 

"this advanced level is represented by few studies and no 

experiments".(p. 15̂ ) 

Stevens and Hoppock (1956) describe the career 

courses offered by eleven colleges. Of the eleven courses 

described, five are taught by professors, five by placement 

officers, and one by a dean of women. Three are offered in 

engineering schools, five in liberal arts colleges, two in 

colleges of education, and one in business administration. 

Nine out of the eleven require student attendance and give 

full academio credit for the course. All of the courses 

described in the study have the common objective of making 

students more aware of the occupations open to them, and the 

requirements for entering these occupations. 

Carter and Hoppock, in a study of forty institutions 

offering courses in careers, had similar findings. They 

indicate that the placement officers and other related stu

dent personnel officers handled most of the programs in 

their study, and that the courses were usually required. 

Stone (19̂ 8) in an attempt to appraise the worth of 

a vocational orientation course at the University of 

Minnesota, decided to initiate three different approaches to 

the vocational orientation pfO&fam and study their effeot 

over a two year period. The three methods used were: group 
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guidance and referral, individual oounsellng and a sequence 

of vocational orientation courses, and an integration of 

individual counseling and group guidance functions. The 

assumption in the study was that a large number of students 

make illogical and fantasy-based career selections. The 

author indicated that an awareness on the part of the stu

dent of the career selection process would create also an 

acceptance of the need for advice and help from competent 

sources. With this assumption in mind, three courses were 

Instituted in the program. They were, "The Choice of an 

Occupation", "The World of Work", and"Vocational Orienta

tion Workshop". All 118 students enrolled in the three 

courses were used as the experimental group, and 140 students 

selected from the same population, but not enrolled in any of 

the courses, were used as a control group. At the end of the 

experimental period, significantly different changes were 

noted in the experimental group in such factors as realism 

of vocational choice, acceptance of vocational decision, and 

adjustment in career decision making. Students who received 

counseling and vocational orientation made marked gains in 

optimal career choices. Students who received only voca

tional orientation were less able to make optimal career 

oholces than the students receiving either counseling or 

instruction. Vocational orientation courses, supplemented 

by oounsellng, were much more effective. 
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Non-Vocational Studies In the Orientation Process 

Christiansen <1963) studied the effect of a summer 

orientation program for entering freshmen students at the 

University of Oregon. He found this program had the follow

ing significant effect on variables studied: development 

of sound study habits, positive opinions toward organized 

orientation activities and toward the university as a whole, 

and positive opinions on the part of students toward 

advisory and counseling services. The orientation program 

appeared to have no effect on fall term grades, persistence 

in college, and some of the aspects of social adjustment 

measured in the study. A longitudinal approach to this 

study may have Indicated that the orientation program had 

some effect on these latter areas, especially where changes 

in attitudes might affect other variables. 

Change in attitude was also the focus of a study at 

Hofstra College (Reiter, 1964). In this researoh, attitudes 

toward such things as the value of higher education and the 

student's philosophy of life were studied to determine what 

modification of attitudes come about as a result of various 

discussions in small groups held in conjunction with the 

orientation program. The program was found to be effective 

in generating dialogue on meaningful questions, but few 

significant attitudlnal changes were noted in the areas 

measured. 
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Attitudes of both students and staff members In 

freshmen orientation programs were studied by Woolf (1963). 

The study involved the interactions of students and staff in 

orientation week activities in three large institutions. The 

primary outcome of the study centered around the nagatlve 

attitudes associated with the fast pace of the program. 

Recommendations were made to extend the program over a longer 

period to provide time for more meaningful contacts between 

students and staff. 

Other studies dealing with various aspects of orien

tation tend to support a need for more experimental 

approached to problems in orientation. Daisher (i960) in a 

survey of the orientation activities of Michigan's six state 

universities indicated that growth in numbers of students 

necessitated new methodology in the orientation process. Of 

particular concern In this study was the need for increased 

budget and personnel to carry out new kinds of programs. 

The problem of professional personnel to handle the 

orientation program is again illustrated by Myers (1964). He 

makes a strong suggestion that in-service training be estab

lished for the faculty in order for them to assume 

responsibility in freshmen advising. The need for a more 

personal student-faculty relationship is also stressed, as 

well as more comprehensive counseling services. 
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Broader Implications of the Orientation Program 

Previous studies cited have focused on the various 

aspects of orientation programs in terms of the program 

results as measured by career planning, attitude changes, 

study habits, etc. Some studies are concerned with the 

extent or degree of student involvement in orientation or in 

the methods used. 

Shaffer (1962) places the emphasis in his study on 

the goal of "communications" in orientation. He indicates 

that the primary concern of the orientation program, whether 

it is a one week program or a semester's course, is in the 

area of student adjustment. Due to the complexity and size 

of the university setting, student adjustment becomes the 

concern of the total university complex. Shaffer reviews 

six lessons to be learned In communications research that 

would be applicable to the orientation process. 

1. Directions for orientation to follow must be 

agreed upon by faculty and administration. 

2. Competing activities must be dealt with by 

status appeals, timing, language, and sheer force of expres

sion. 

3. Language appeal must be in keeping with prior 

experiences, needs, and Interests. 

4. Appeals to status, self-fulfillment and personal 

worth should be used in preference to fear of failure. 



5. Utilization should be made of group activities, 

especially in using upper class leaders. 

6. Follow-up should be done in classroom activities 

by professors and others. 

Shaffer makes a strong recommendation that all 

schools need to take a new look at their orientation prac

tices. 

Summary of the Literature 

In summary, some important generalizations can be 

drawn from the literature review. 

It is evident that orientation practices on college 

campuses are widely used and accepted as a necessary part of 

the student services program. These programs tend to lack 

similarity in organization due to the diversity of college 

populations and administrative structures. However, there 

is a great deal of similarity in the objectives of the 

orientation program and in the acknowledged possibilities 

inherent in the orientation concept. 

Indications are that the orientation process in many 

schools might be given a second look as an avenue for devel

oping a more student centered climate on the campus. 



CHAPTER III 

METHOD AND PROCEDURE 

This chapter will describe the method and procedure 

of the study. The Orientation Program will be described 

first, as it provides the structure and setting for the 

experimental design. This will be followed by a presenta

tion of the design and a description of the instruments 

used in the study. Next, the procedures and treatment of the 

data are presented, followed by a description of the assump

tions and limitations considered pertinent. 

The Orientation Program 

A developmental orientation program was planned for 

the College of Education at the University of Arizona begin

ning in the spring semester of 1965# development, 

administration, and evaluation of the Orientation Program 

are the basis for this study. It is therefore necessary to 

report in detail the purposes, goals, organization, and 

agenda followed in the Orientation Program. This is impor

tant, not only in the sense of the program's importance in 

the experimental design, but also in terms of its 
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relationship to the problems Involved In establishing 

administrative guidelines and perspectives in a developmental 

sense. Planning the goals and purposes of such a program 

and gaining administrative sanction and support for the pro

gram are vital considerations in this study. 

In order to bring about continuity in the study, the 

setting of the Orientation Program will be described here as 

it existed for the Experimental Group. A section in a later 

chapter (Chapter IV) will be devoted to a discussion of as

pects related to the development of the program. 

Purposes and Objectives of the Orientation Program 

The purpose of the program was to introduce prospec

tive students to the general and specialized areas of 

professional education and to facilitate pre-enrollment 

counseling for those students interested in exploring areas 

beyond the formal orientation activity through additional 

advising and counseling. 

Many of the students participating in the program 

were not enrolled in the College of Education but were stu

dents desiring information about careers in education and 

opportunities to relate in a counseling context information 

regarding possible careers. The program was also open to 

new College of Education enrollees who were not yet decided 
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on a major or for some other reason would find the program 

beneficial. 

As stated in the Orientation Syllabus (Appendix A-l), 

the specific objectives of the program were to acquaint the 

student with the wide range of professional opportunities 

open to him, to encourage him to explore his own interests 

and aptitudes in relation to the requirements in professional 

education, and to facilitate follow-up group and individual 

counseling. Although not written in the Orientation 

Syllabus, other objectives of an administrative nature were 

also considered. These dealt with the needs to provide a 

setting conducive to research in student characteristics and 

to provide a setting where problems of selection, retention, 

drop-outs, and related student service areas in teacher 

education could be explored. 

It was also an administrative concern that meaning

ful contacts be established between students and faoulty 

advisors at an early time in the student's college program. 

In this way, it was felt that the Orientation Program could 

provide Insight regarding student needs to faculty and give 

direction to the faculty advisory program. More importantly, 

the program would establish for students a feeling of accep

tance and belonging in the College. 



Organization and Administration of the Orientation Program 

Administrative support and sanction for the program 

were provided through the Dean of the College of Education 

and the Committee on Student Personnel headed by the Assooiate 

Dean. This Committee approved the program and authorized a 

faculty sponsor and advisor. 

Faculty participation in weekly presentations to the 

group sessions provided the program with its agenda for the 

semester. These same faculty were also utilized as resource 

people for weekly follow-up sessions in which questions per

taining to the area under consideration in the program during 

the given week were discussed. Also, individual advisory 

sessions were handled by the same participating faoulty 

either as referrals from counselors or as referrals from the 

regular group sessions. 

Several advanced graduate students from the Counselor 

Education program were designated as Orientation Program 

counselors. A weekly appointment schedule for individual 

counseling and test interpretation was circulated during the 

weekly group meetings of the Orientation Program. 

One person was designated to coordinate the efforts 

of the personnel involved in the total program and to help 

the students understand and utilize the services. 



The Orientation Program Agenda 

The orientation group met for an hour a week on a 

voluntary, non-oredit basis. Attendance at all of the 

sessions was recommended for maximum utilization of the pro

gram. However, attendance was not mandatory. Students were 

encouraged to attend sessions of greatest interest to them. 

A syllabus containing the agenda for the entire semester was 

distributed at the first group meeting (Appendix A-l). 

The first two sessions of the semester were devoted 

to testing and to an introduction of the program. The third 

session centered around an overview of the broad area of 

professional education. From the fourth session on, each 

week involved the discussion of a different specialization 

within the broader context of professional eduoation. The 

weekly presentations were handled by the individual faculty 

from the respective participating departments. 

The format for the weekly presentations centered 

around discussions pertaining to the nature of the work in 

the area under discussion, desirable personality traits for 

those in this area, nature of training, economic demands, 

projected changes in the area, salary, advancement, and 

related occupational areas. 

The last session was used to conduct post-testing 

and to give participants an opportunity to evaluate the 

program. 



The Design 

Students participating in the Orientation Program 

during the semester are used as the experimental subjects in 

the study and are referred to as the "Experimental Group". 

A randomly selected sample of students not participating in 

the Orientation Program is utilized in the study for a com

parison of change between the Experimental Group and the 

Comparable Group. These two groups are described In the 

first part of the design. 

The second part of the design describes the three 

"Other Groups" in this study. The three groups involved are 

each discussed separately. These three groups are: Faculty 

Sample Involved in Orientation, Counselor Sample Involved in 

Orientation, and the College-Wide Facility Sample not in

cluding those in the Orientation Program. 

Experimental and Comparable Groups 

The Experimental Group was selected from a pool of 

sixty-five students enrolled in the Orientation Program. The 

Comparable Group was selected from a general student popula

tion not enrolled in the Orientation Program. 
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Experimental Group 

Description: This group was comprised of forty-two 

students selected from the original pool of sixty-five 

Orientation Program participants on the basis of their in

volvement in both the pre-testlng and the post-testing. Of 

the forty-two subjects taking both the pre- and post-tests, 

twenty-nine were females and thirteen were males. Their age 

range was from seventeen years to fifty-two years, with a 

median age of 19.5 years. Their college status included 

eighteen freshmen, thirteen Sophomores, and eleven in their 

first education course. All of the subjects were either 

enrolled in their first course in the College of Education or 

had not as yet taken any work in the College. 

Selection of the Samples The forty-two subjects were 

selected from the original sixty-five on the basis of com

pleting both pre- and post-testing sessions in a controlled 

manner. Some of the original sixty-five were eliminated 

from the Experimental Group because of Incomplete information 

either on the pre- or the post-test, or because of misunder

standing in completing the tests. 

The original pool of sixty-five subjects was obtained 

for the Orientation Program through various publicity media 

on the campus. The publicity media included the registration 

lines, oampus newspaper, posters, and announcements to 

classes. All students in the program participated on a 

voluntary basis. 
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Rationales Availability in the program was the 

major factor in the selection of the sample. The prime con

sideration in organizing the program was placed upon the 

benefits of the program for the individual student partici

pant. No evidence was found of patterning the program or 

selecting the student participants for the purpose of using 

the students' time and effort primarily for conducting 

research. 

Comparable Group 

Description: The group was comprised of twenty-six 

jtudents. They ranged in age from eighteen to forty-three 

years with a median age of twenty. There were seven males 

and nineteen females. Their college classification included 

eleven Freshmen, eight Sophomores, and seven students en

rolled in their first course in education. 

Due to the small size of the Comparable Group, it 

was not possible to match variables other than age, college 

classification, and sex. In these three variables, a close 

comparison was achieved. There is a difference of only .5 

years in the age variable between the Comparable and Experi

mental Group. In the sex variable, the Experimental Group 

had 77 per cent females and the Comparable Group had 66 per 

cent females. The Experimental Group had ̂ 3 P©r cent Fresh

men, 31 per oent Sophomores, and 26 per cent enrolled in 



39 

their first education course. The Comparable Group had 42 

per cent Freshmen, 31 per cent Sophomores, and 27 per cent 

enrolled in their first education course. 

Selection of the Sample: A list containing the names 

of several hundred pre-education students was furnished by 

the Registrar's Office. Prom this list, one-hundred ran

domly selected students were mailed a letter requesting 

their participation in the study on a voluntary basis. In 

addition, similar invitations were extended to students 

enrolled in the initial eduoation courses. Students re

sponding to this request were screened to determine if any 

overlap into the Experimental Group had occurred. In this 

way, a sample of thirty-five participants was selected to 

engage in the Comparable Group pre-testing activities. Pre-

and post-tests were matched at the end of the semester. 

Consideration was given to completeness and comprehension 

of the data. The final Comparable Group used in the study 

included a total of twenty-six subjects. 

Rationale: Due to the small size and voluntary 

nature of the Comparable Group, it was not possible to 

select a matched control group. The similarity between the 

Experimental Group and the Comparable Group is achieved on 

the basis of the variables of sex, age, and college classi

fication. Both the Experimental Group and the Coniparable 

Group are oomprised of subjects from the oollege-wide 

population, with the exception that the Comparable Group 
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were not volunteers for participation in the Orientation 

Program. The variables of sex, age, and college classifi

cation were considered adequate to determine similarity in 

the two samples when used for a non-statistical comparison. 

Other Groups 

The "Faculty Sample Involved in Orientation", was 

selected from the original ten members of the regular 

faculty who participated at some time during the semester in 

phases of the Orientation Program. At the end of the semes

ter they were asked to evaluate the program. Their 

evaluations of the program at the end of the semester con

stitute their contribution to the study. 

The "Counselor Sample Involved in Orientation" is 

the second additional group in the study. This group was 

selected from the original twelve counselors who handled 

referrals directly from the Orientation Program. Their role 

during the semester was that of the "counselor" as described 

in the Student Orientation Syllabus (Appendix A-l). The 

counselors1 evaluations of the Orientation Program at the 

end of the semester oonstitute their contribution as a group 

in the study. 

A third additional group, the "College-Wide Faculty 

Sample" included a sample of faculty in the College of 

Education. This sample was not selected on the basis of 

involvement in the Orientation program, and did not 
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program, and would also be essential in any program where 

faculty approval and participation is desirable. 

Counselor Sample Involved in Orientation 

Descriptions This group was comprised of nine of 

the original twelve counselors who handled referrals from 

the Orientation Program during the course of the semester. 

The counselors were all members of a graduate practlcum in 

counseling, and were all familiar with the purposes and 

organization of the Orientation Program. 

Method of Selection: All counselors in the practl

cum receiving referrals from the Orientation Program during 

the semester were given a questionnaire and group oral 

instructions for completion. Only those counselors handling 

a minimum of two counselees were used in the sample. 

Rationale: The Counselor played an important role 

in the orientation activity during the semester. Their 

evaluations and attitudes in regard to the program are con

sidered vital to a complete and objective appraisal of the 

program. 

College-Wide Faculty Sample 

Description: A group of ten full time faculty were 

seleoted to represent the total College of Education faculty. 

All were full time faculty in the College of Education and 
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all completed questionnaires dealing with their evaluations 

and attitudes toward the student services within the College 

of Education. 

Method of Selection: Prior to the initial meeting 

of the semester, all full time faculty in the College of 

Education were sent a questionnaire and cover letter re

questing their help in evaluating existing student services 

in the College. They were also asked to identify their 

attitudes toward these services. 

At the end of the semester's Orientation Program, 

the same instrument and cover letter was sent to faculty 

members who had responded to the same request previously. 

Although a majority of the faculty responded, only 

ten complete questionnaires could be used. 

Rationale: It was considered important in the eval

uation of the program to determine the degree of understanding 

and attitudes the broader faculty in the College held toward 

student services as a whole. It was also considered desir

able to have some indication, as determined by a pre- and 

post-testing method, of the effect the Orientation Program 

might have on the faculty not participating in the 

Orientation Program. 

The Instruments 

The primary emphasis in the Orientation Program was 

to meet the needs of students. Instruments used in the 
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study were not chosen specifically for research purposes. 

Two of the instruments used in the study, the Strong Voca

tional Interest Inventory and the Minnesota Teacher Attitude 

Inventory were selected to be used for three purposes. 

These tests were used primarily for counseling purposes in 

helping students to explore interests and attitudes related 

to career decisions. Secondly, it was considered appropriate 

so use these two instruments as a basis for a longitudinal 

study in areas related to further research on teacher char

acteristics and studies in retention, selection, and 

drop-outs in teacher education. In this study, the focus 

will be on the use made of these two instruments to measure 

certain criteria of change in the Experimental Group. 

The other instruments in the study were utilized 

primarily for research purposes. Explanations of their 

intended use for research purposes were made to the various 

groups involved. 

Strong Vocational Interest Inventory 

Description: This instrument is designed as an 

inventory for general interests held in common with those 

now working in each of the vocations listed on the inventory. 

It is recognized as one of the best interest inventories for 

the college bound and for college students. There are two 

blanks used in the inventory, male and female (Appendix A-2). 

The male blank lists fifty-one occupational areas, the 
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teacher who attempts to dominate the class by ruling with an 

iron hand, creating an atmosphere of fear and submission. 

The scale has 150 multiple choice questions dealing 

with classroom activities and teacher behaviors in these 

situations (Appendix A-3). The respondent reacts to each 

situation on a scale of one-to-five from "strongly agree" to 

"strongly disagree" (Cook, Leeds, Callis, 1952). 

Rationale: The rationale for using the Minnesota 

Teacher Attitude Inventory in the study was to determine 

changes in attitudes measured by this instrument in the 

Experimental Group as a result of the Orientation Program. 

Similar research on the use of the Minnesota Teacher Atti

tude Inventory is noted in the literature.(Shaw, Klausmeir, 

Luker, and Reid 1952; Kearney and Rocchio 1955; Condell 1957; 

Scott and Brinkley I960) 

Student Rating Scale for Student Services 

This instrument (Appendix k-k) was used primarily to 

gather information pertinent to the study in four areas: 

general information, career plans, experiences with student 

services, and evaluation and attitudes of student services. 

These four areas were combined into a four page instrument 

with a separate section and separate instructions for each of 

the four areas. 
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Description 

Section I - General Information: Seven general 

information questions in the first section centered, around, 

various descriptive criteria about the student. These dealt 

with plans for graduate work, course enrollment, and other 

current status questions. This section was used primarily 

to identify and categorize the information in the study, and 

the items were answered either with a "yes" or "no" response 

or by checking the space applicable to the respondent. 

Section II - Career Plans: The second section of 

this instrument attempted to define the status of career 

plans and the degree of career exploration activity engaged 

in by the respondent. Five items were used, each on a five 

point scale from "very uncertain" or "very little activity" 

to "very certain" or "a great deal of serious exploration". 

Stems were developed for each item to elicit responses con

sistent with the item. 

Section III - Experiences with Student Services: 

Section III of this instrument was designed to give the re

spondents an opportunity to rate the satisfaction they had 

received from certain student personnel services, and to 

explore the degree of use made of these services. Item "one" 

in this section listed six student personnel areas on the 

campus where advisory or counseling services were offered. 

Respondents were asked to check those he had used. Item 

"two" was a continuation of item "one" whereby respondents 
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were asked to check the extent of the use they had made of 

the services in item "one". Responses to each of the six 

services in item "two" were based on a five point scale 

ranging from "no use made of service", to "more than twice 

a semester". Item "three" was also structured on a five 

point scale to elicit responses in regard to the satisfac

tion received from the services described in items "one" 

and "two". The five point scale ranged from "never satis

factory" to "always satisfactory". Services that had not 

been used at all by the respondent were not rated in item 

"three". Item "four" in this section was a rating of over

all satisfaction with student services based on the same 

rating scale used in item "three". 

Section IV - Evaluation and Attitudes: Section IV of 

the Student Rating Scale for Student Services was designed to 

elicit responses dealing with both evaluations and attitudes 

regarding certain general areas related to student personnel 

services in the College of Education. 

The evaluation part of this section was comprised of 

twelve items dealing with such things as duplication of ser

vices, coordination of services, effectiveness of services, 

etc. Respondents were asked to evaluate the criterion 

represented in each item in terms of their own knowledge and 

experience. A five point scale was used to score these 

items with the low end referring to a negative evaluation 

based upon lack of involvement or encounter in the area 
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measured by the item, and the high end of the scale referring 

to a positive evaluation and high involvement. 

The attitudes part of this section was based on the 

same twelve items used in the evaluation. Respondents were 

asked to express their acceptance of each criterion and the 

value or importance they placed upon it. Responses were 

based on a five point scale ranging from "very unfavorable" 

to "very favorable". 

Rationale: Each of the four sections of the Student 

Rating Scale was designed to measure or describe areas 

essential to the study. Since much of the information 

needed in the study was unique to the study, a standardized 

questionnaire was not available. The criteria used in the 

instrument on which the items were based and the general 

format and rating system for the items, are taken from the 

Student Personnel Services Inventory by Eric N. Rackham 

(1963). The inventory developed by Rackham is a sixty-one 

page evaluative Instrument covering every area of student 

services. It was derived from a series of pilot studies 

done in various universities to determine what constituted 

measurable criteria for evaluating student personnel ser

vices. The instrument was then placed before a panel of 

selected specialists in student personnel to tabulate, 

analyze, and interpret (Appendix A-9). From the original 

list .of oriteria, a meaningful sample of the most Important 

oriterla was developed. The inventory was not Intended to 
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be used in its entirety, and the utilization of Raokham's 

inventory in this study is one of selecting items directly 

applicable to the study, 

Faoulty Rating Scale for Student Servioes 

Description: This instrument (Appendix A-5) is iden

tical to the fourth section of the Student Hating Soale for 

Student Services. The cover letter sent to the faoulty 

requesting their help in evaluating student services is 

worded to apply to the faculty. The wording in a few of the 

items in the instrument was changed to apply to a faculty 

member rather than to a student. The essential meanings of 

the items were not changed. 

Rationales The purpose .of using this instrument with 

the faoulty group was to compare the evaluations and attitudes 

of the faculty on these items to the evaluations and attitudes 

of the Experimental Group. It was also used to gain informa

tion about the faoulty members' understanding in the areas 

measured by the items in the questionnaire, and to determine 

if the emphasis placed upon certain student services during 

the Orientation Program had any effect on faoulty evaluations 

and attitudes during the semester. 



Evaluation of Orientation Program; Students 

Descriptions A questionnaire (Appendix A-6) was 

devised for the subjects in the Experimental group to evalu

ate the semester's activities in the Orientation Program. 

The first part of the questionnaire asked the respondents to 

rate the benefits derived from the program on a three point 

scale of "unsatisfactory", "satisfactory", and "very good". 

The benefits rated In part one included career information, 

knowledge of the broad scope of professional education, stim

ulation for further exploration, counseling services, 

acquaintance with college personnel, and the feeling of 

acceptance in the college. Additional seotlons In the 

questionnaire dealt with specifics such as time of day the 

program was held, length of sessions, ease in making appoint

ments, etc. Space was provided on the questionnaire for 

additional comments on the items and for general comments 

on the overall program. 

Rationale: Student evaluation of the program is 

vital to an objective and thorough understanding of the pro

gram and a basis for further development of similar programs 

in the future. It also forms the basis for comparing stu

dent evaluations with those of counselors and faoulty. 

Insight is needed about the degree of correlation between 

groups involved in the Orientation Program in terms of the 

way eaoh peroelves the benefits of the program in fulfilling 

student needs. 
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Evaluation of Orientation Program: Counselors and Faculty 

Description: These questionnaires (Appendices A-7 

and A-8) were identical to the Evaluation of Orientation Pro

gram given to students with the exception that items dealing 

with specifics in the program were designed either for 

faculty or counselor responses. An additional section in the 

Instrument contained a relisting of the "benefits derived 

from the program" and instructions to answer the same items 

on the basis of feedback received from students. 

Rationale: The same rationale applies in these in

struments as in the similar one given to students. An 

additional purpose of these instruments Is to determine stu

dents' reactions to the program as perceived by counselors 

and faculty from student feedback. 

All three of the instruments used for counselors, 

faculty, and students to evaluate the Orientation Program 

contained a section asking respondents to rank the benefits 

listed in the first part of each questionnaire in order of 

their importance in the program. 

Orientation Activities 

An attendance roster was kept by name at each of the 

weekly orientation sessions. Also, the weekly referrals for 

counseling and test interpretation were noted by name. In 

this way, an accurate tally of orientation activities engaged 
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in by each subject was available for analysis relative to the 

variables studied, in the Experimental Group. 

Procedures and Treatment of the Data 

In this section on procedures and treatment of the 

data, the procedures used in gathering the information for 

the study will be described. Also discussed will be the 

treatment given the data at the conclusion of the Information 

gathering phase of the study. 

A report of the procedures and treatment of the data 

in the study can be divided meaningfully into four areas re

lated directly to the specific hypotheses of the study. The 

first area includes hypotheses dealing directly with the 

Experimental Group in the study. The variables under con

sideration in each of these eight hypotheses include: 

(1) attitudes toward student services, (2) evaluation of 

student services, (3) use made of student services, (*0 sat

isfaction with services used, (5) career planning, (6) career 

Interests, (7) attitudes toward teaching, (8) correlations 

between orientation participation and other variables. All 

eight of these hypotheses are studied through the pre- and 

post-testing method used with the Experimental Group and 

comparisons of findings are made with the Comparable Group. 

The procedures and treatment of the data relating to the 

Experimental and Comparable Groups based on these eight 
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specific hypotheses are discussed In this section under the 

sub-heading entitled, "The Experimental and Comparable Groups". 

Hypotheses nine and ten deal with the evaluations 

made of the Orientation Program at its conclusion. These 

evaluations are made by student, faculty, and counselor par

ticipants. The procedures followed in evaluating the 

Orientation Program and the treatment of the evaluative data 

are discussed in this section under the sub-heading, "The 
/ 

Evaluation of the Orientation Program". 

Hypothesis eleven, relating to the broader student 

personnel services In the College of Education and the 

evaluations and attitudes toward these shown by the College-

Wide Faculty Sample, make up the third sub-heading in this 

section. A pre- and post-test method is used in gathering 

the data for this group. The procedures used in the data 

gathering phase of the study, along with the treatment given 

the data are discussed in the third sub-section. 

The last area described, that of the "Development of 

the Orientation Program", relates directly to the general 

hypothesis. Discussed here are general developmental con

siderations related to the total program of student servloes. 

The Experimental and Comparable Groups 

The Experimental Group, during the pre-testing period 

prior to the regular weekly orientation sessions, was given 
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a battery of instruments which included the Strong Vocational 

Interest Inventory, the Minnesota Teacher Attitude Inventory, 

and the Student Rating Scale for Student Services. These 

same instruments were given again to the Experimental Group 

during the last session of the Orientation Program at the end 

of the semester. 

The identical procedure was followed, using the same 

instruments, with the Comparable Group of subjects who had 

not participated in the Orientation Program. 

Means and standard deviations were computed for each 

instrument given in both the pre- and post-tests. The scores 

were divided into totals or subtotals in the following manner: 

(1) Strong Vocational Interest Inventory (Appendix A-2). 

Means and standard deviations were computed in each occupa

tional area separately. Eight distributions of means and 

standard deviations resulted. They included the pre-test for 

the Experimental Group, the pre-test for the Comparable Group, 

the post-test for the Experimental Group, and the post-test 

for the Comparable Group. Male and female scores are separ

ated. (2) Minnesota Teacher Attitude Inventory (Appendix A-3)» 

This test yields a single score for the 150 items. Means and 

standard deviations were computed from the distribution of 

scores in each of the four groups, Experimental Group pre

test, Comparable Group pre-test, Experimental Group post-test, 

and Comparable Group post-test. (3) Career Plans. This is 

Section II of the "Student Rating Scale for Student Services" 
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(Appendix A-*0, described in the section on "Instruments Used 

in the Study". The section on career plans consisted of five 

items, each scored on a one-to-five scale. Means were com

puted for each item. Responses on each of the five items 

for each subject were given the appropriate weight as deter

mined by the one-to-five scale, then combined and divided by 

the total number of responses minus zero responses. This 

yielded a total mean of combined item responses for the 

section. Means and standard deviations were computed on the 

five items combined for each of the four categories of data-

Experimental pre-test, Comparable pre-test, Experimental 

post-test, and Comparable post-test. (4) Experiences with 

Student Services. This refers to item one of Section III of 

the "Student Rating Scale for Student Services" (Appendix A-̂ ). 

It has six parts, each dealing with a separate, counseling or 

advisory service on the campus. Respondents were aslced to 

indicate on a one-to-five scale the degree of use made by the 

subject of each of these services. Means and standard devi

ations were computed for these six items combined in the 

same manner as that used in the "Career Plans" area. 

(5) Rating of Services Used. This is the other half of 

Section III in the "Student Rating Scale for Student Ser

vices" (Appendix A-4). Subjects were asked to rate on a 

one-to-five scale their satisfaction with service received in 

the areas they had used as indicated by the previous item. 

Means and standard deviations were computed on these six 
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areas combined In the same manner as previously stated for 

"Career Plans". (6) Over-all Satisfaction with Student Ser

vices. This also Is a part of Section III In the "Student 

Rating Scale for Student Services* (Appendix A-*0. It con

sists of only the one Item asking subjects to consider all 

campus services as well as those they had already rated and 

to give an over-all rating of satisfaction on a one-to-five 

scale. A mean and standard deviation were computed from each 

of the four distributions — Experimental pre-test, Comparable 

pre-test, Experimental post-test, and Comparable post-test. 

(7) Evaluations of General Student Services. This refers to 

Section IV of the "Student Rating Scale for Student Services" 

(Appendix A-4). Here subjects were asked to evaluate the 

general services provided for students In the College of Edu

cation. Twelve Items were used, each on a one-to-five scale. 

Means and standard deviations were computed on the twelve 

Items combined In the same manner as that explained In the 

"Career Plans" section. (8) Attitudes Toward General Student 

Services. The same twelve Items were used In this second 

part of Section IV as were used for the "Evaluation of 

General Student Services" (Appendix A-4). Subjects were 

asked to Identify their attitudes toward these services on a 

one-to-five scale. The means and standard deviations were 

computed on the combined twelve responses In the same manner 

as that explained In the section "Career Plans". 
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The significance of differences In the means of each 
v 

of these areas between pre- and post-testing was computed by 

the calculation of "tH. This same procedure was followed 

for both the Experimental and Comparable Groups. 

Correlations were made In the Experimental Group 

between degree of orientation participation and the variables 

of career planning activity, attitudes toward student ser

vices, satisfaction with student services, and use made of 

student services. This was done to determine the relation

ship between degree of orientation activity and changes in 

other variables measured in the study. 

The Evaluation of the Orientation Program 

During the last session of the Orientation Program, 

vhe Experimental Group was asked to evaluate the program. 

Faculty and counselor participants in the program were also 

asked to evaluate the program. The Evaluation of the 

Orientation Program Questionnaire for Students, Faculty, and 

Counselors (Appendices A-6, A-7» A-8) was used for this pur

pose. Means were computed on each item for each group and 

comparisons of means were made among groups. Means were 

also compared by a "X2* with the "unsatisfactory", "satis

factory", and "very good" scales used in responding to the 

items in the evaluation. 

A rank order correlation (rho) among the three groups 

of evaluators was oomputed on the section where benefits 
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This procedure was used to determine the degree to which the 

t-hree groups perceived the importance of the Orientation Pro

gram, and to compare faculty, counselor, and student 

perception of needs. 

Faculty Rating of General Student Personnel Services 

Prior to any discussion about the Orientation Program 

in the college, an extensive faculty rating of student ser

vices questionnaire (Appendix A-5)« was sent to the general 

college faculty group. At the end of the orientation 
t 

semester, a more concise instrument (Appendix A-5) was ad

ministered to the same group. The pre- and post-test 

Instruments given to the faculty group were essentially the 

same. Due to the length of the pre-test, stems of items 

were combined on the post-test to yield twelve scores. On 

the pre-test the response to each stem was averaged for each 

item in order to obtain a score for each of the twelve cate

gories. The instrument yielded two scores, a sub-total of 

the twelve items comprising a measure of the evaluation of 

existing student services, and a sub-total of the twelve 

items comprising a measure of the attitudes toward these 

same student services. Means and standard deviations were 

computed for both the evaluation and attitude sub-totals on 

both the pre- and post-tests. Significance between the 

differences in means was determined by the calculation of 
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derived from this instrument and the scale used in scoring 

the items to determine the positive or negative attitudes 

and evaluations toward student services shown by the faculty 

group. 

Development of the Orientation Program 

A summary of the responses from students, faculty, 

and counselors In their evaluation of the Orientation Pro

gram was made to determine the general consensus of feeling 

about the worth of the program. In addition, correspondence, 

organizational meetings, administrative dealings, and 

informal sessions dealing with the Orientation Program were 

summarized. 

Assumptions In the Study 

1. The need for a personal, individualized approach 

to students in order to best utilize the varied experiences 

in the collegc environment is consistent with sound learning 

theory. 

2. Student services are an Integral part of the 

total university complex and It is the responsibility of the 

university to provide these services to students. 

3. It is within the scope of student personnel ser

vices to initiate and oarry out programs designed to enhance 
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the meaningfulness of the college experience, and to conduct 

appropriate research in this area. 

k* Expressed attitudes by students and others toward 

various services can be utilized as a measurable variable in 

determining quantitative and qualitative conditions existing 

in the student personnel areas under consideration in the 

study. 

5. A desirable goal of the Orientation Program would 

include career planning and decision making. 

6. Student satisfaction with student services and 

utilization of services are valid objectives of the student 

personnel program. 

Limitations of the Study 

1. Comparisons between the Experimental Group and 

Comparable Group must be limited to non-statistical methods. 

This is brought about as a result of the impractlcality of 

selecting a control group from the same population of stu

dents who had been offered voluntary participation in the 

Orientation Program. 

2. The "halo" effect brought about by giving special 

attention to the subjects In the Experimental Group and 

giving no special services to the Comparable Group is 

recognized as an uncontrolled factor in the study. 



CHAPTER IV 

RESULTS OP THE STUDY 

Summary 

A summary of the results of the study Indicates that 

the Orientation Program described in the study does have 

significant positive results for student, counselor, and 

faculty participants, and for the total student services 

program. This is supported by most of the findings summarized 

below. A full explanation of each point will follow. 

1. Attitudes toward total student services show a 

significant change in a negative direction in the Comparable 

Sample of students not enrolled in the Orientation Program. 

Those enrolled in the Experimental Sample indicate little 

change in attitudes from pre- to post-test. 

2. Student evaluations of student services in the 

College of Education indicate a significant positive change 

at the end of the Orientation Program for those enrolled in 

the program. A slight positive increase is noted in the 

Comparable Group but the change is not significant. 

3. The Experimental Group shows a significant in

crease from pre- to post-test in the use made of certain 

62 
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counseling and. advisory services. A slight decrease in use 

made of services is noted in the Comparable Group. 

4. A slight increase in satisfaction with student 

services is found in the Experimental Group, and a slight 

decrease is found in the Comparable Group; neither change is 

significant. 

5. Career planning activity showed significant in

crease in the Experimental Group from pre- to post-test. A 

slight decrease in career planning activity was noted in the 

Comparable Sample. 

6. Career interests show no consistent trend in 

change from pre- to post-test in either the Experimental or 

Comparable Groups. 

7. Attitudes toward teaching indicated a slight but 

insignificant positive change in both the Experimental and 

Comparable Groups. 

8. Positive correlations were found between orienta

tion activities and positive changes in career decision 

activity, use made of student services, and ratings of satis

faction with student services. Correlations between 

orientation activities and evaluation and attitudes toward 

student services were low. Attitudes toward student services 

and evaluations of existing student services had high positive 

correlations. 

9. Positive evaluations were given to the Orientation 

Program by students, faculty, and counselors. 
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10. A low positive correlation was found between 

students and faculty in ranking the benefits of the Orienta

tion Program. Students and counselors indicate a low 

negative correlation in ranking benefits. Faculty and 

counselors indicate a high negative correlation in ranking 

the important benefits of the program. Little consistency 

and relationship is found among students, faculty, and 

counselors in ranking the benefits of the Orientation Pro

gram. 

11. Faculty evaluations of student services which 

referred to the degree of existence of the service as seen by 

the faculty group, showed significant positive change from 

pre- to post-test. 

12. Over-all faculty attitudes toward student ser

vices which referred to the importance placed on the services, 

indicate very favorable responses on the pre-test with no 

significant changes noted from pre- to post-test. 

13. Developmental aspects of the program indicate 

over-all positive reactions from students, facility, coun

selors, and administration. Reservations on the part of 

administration were noted. 

Organization of the Report of Results 

The results will be reported in the same order as the 

hypotheses appear in Chapter I. The hypotheses are grouped 
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according to the relationship between them and the various 

samples, and the relationship of specific hypotheses to the 

general hypothesis. The first eight hypotheses all deal with 

variables related to the Experimental Group and the Comparable 

Group. Hypotheses nine and ten are reported together since 

they both relate to the evaluation of the Orientation Pro

gram by the students, faculty, and counselors. Hypotheses 

eleven and twelve are reported together as they were both 

concerned with the broader faculty attitudes and evaluations 

of student services. The fourth part of this chapter will 

deal with a report on the developmental aspects of the 

Orientation Program having direct bearing on the general 

hypothesis. Findings in the study not covered in one of the 

specific hypotheses but deemed pertinent to the general 

hypothesis will be covered in the last section under Related 

Findings. 

The general format for reporting each phase of the 

study will be to state the hypothesis and the instruments 

used in dealing with the hypothesis, and to describe and dis

cuss the results and relate them to the hypothesis. 

Student Participants in the Orientation Program 

The general null hypothesis states that "The 

Orientation Program will show no significant positive results 

for the student participants, the faculty, and the student 
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services program as measured by change in the designated 

variables". 

Specific hypotheses one through eight had direct 

bearing on the first part of the general hypothesis, "The 

Orientation Program will show no significant positive re

sults for the student participants 

Each of the eight specific hypotheses dealt with one 

of the variables studied by a pre- and post-test method in 

the Orientation Program, and each applied to the results of 

the program as studied through the student participants. 

Changes in the variables mentioned in hypotheses' one through 

eight are also studied in a similar group of students not 

involved in the Orientation Program. This group is referred 

to in the design as the "Comparable Group". Statistical 

comparisons are not made between the Experimental Group and 

the Comparable Group as noted in the Limitations section of 

Chapter III. Comparisons reported statistically are for 
/ 

intra-group pre- and post-test changes. 

Students' Attitudes Toward Over-all Student Personnel Services 

Hypothesis number one states that "The Orientation 

Program will have no significant positive effect on students* 

attitudes toward the student services program ". 

Implications of students' attitudes in this sense are looked 

at in terms of the effect attitudes will have on students' 



6? 

own utilization of services, benefits the student would 

derive from them, and also from the point of view of the com

munications between the student and. the student services 

program. As attitudes become more positive, greater 

communication is possible, the image of student services be

comes more student centered and more freedom for utilization 

of services and mutual understanding between the student 

and the college is experienced. 

Attitudes of the Experimental Group Toward Student Personnel 

Services 

The data in Table I indicates that prior to the 

Orientation Program there was an over-all favorable attitude 

toward student services on the part of the Experimental Group. 

On some items it was just a little above the neutral classi

fication, but items combined showed a tendency for most item 

means to decrease slightly by the end of the semester. 

Although this decrease is not significant, it suggests that 

the Orientation Program has little effect in producing more 

positive attitudes toward over-all student services. 
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TABLE I 

STUDENTS' ATTITUDES TOWARD STUDENT PERSONNEL SERVICES 
IN THE COLLEGE OP EDUCATION 

Means of Items Combined 

Experimental Experimental Comparable Comparable 
Items P-rp-TAgt. Po at-Test Pre-Test Post-Test 

1 3.83 3.74 4.12 3.35 

2 3.66 3.71 3.73 3.24 

3 3.29 3.14 3.54 3.20 

4 3.93 3.93 4.0 6 3.36 

5 3.69 3.71 3.92 3.44 

6 3.86 3.80 4.00 3.64 

7 3.69 3.66 3.92 3.28 

8 3.62 3.56 3.96 3.52 

9 3.90 3.85 4.04 3.40 

10 3.62 3.51 3.65 3.12 

11 3.76 3.68 3.88 3.32 

12 3.67 3.56 3.54 3.28 

Total Mean 
of Items 
Combined 3.72 3.65 3.87 3.34 

Standard 
Deviation •

 
CO
 

CO
 

.89 .91 1.06 

Number of 
Responses 502 496 312 301 

"t" (Experimental Group) = 1.10 not significant 

"t" (Comparable Group) = 6.56 significant at the .01 level 
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Attitudes of the Comparable Group Toward Student Personnel 

Services 

Attitudes held by students in the general population 

sample indioate (Table I) that on the pre-test scale there 

was a tendency for them to have a more positive attitude 

toward student services than students in the experimental 

sample. The over-all mean was near the favorable level on 

the pre-test. The post-test results for this group indicate 

a significant decrease in favorable attitudes, with every 

item in the scale changing in a negative direction. 

Summary and Implications for the Hypothesis 

In comparing the Experimental Group to the Comparable 

Group there was an Indication that the Orientation Program 

might have had some effect on reducing the degree of negative 

attitudes over the semester's period, particularly when the 

general population sample indicated a significant negative 

change in attitudes. The null hypothesis states that no 

significant positive changes will occur as a result of the 

Orientation Program; therefore, the null hypothesis cannot be 

rejected. The differences in attitudes from pre- to post-

test in the Experimental Group were not significant. 



70 

Student Evaluations of Over-All Student Personnel Services 

Hypothesis number two states that "The Orientation 

Program will have no significant effect on students' evalua

tions of student services as indicated in the scale, 

•Evaluation of Student Services*". 

As described in the introductory chapter, the use of 

students* evaluations of their student personnel services was 

considered an important variable in determining over-all 

student reactions to the student services program. The 

definition of evaluation as stated on the questionnaire was 

based on the way ih which the student saw the service as 

existing based on his own experience in the service. It was 

assumed that the result of a greater effort to communicate 

the student centered viewpoint and to provide meaningful and 

easily available services to students would be a more posi

tive evaluation of the services" by students. 

The services evaluated in this section were those 

common to a broad scope of student personnel services and 

were rated on a five point scale with the low part of the 

scale referring to the service as not existing for this stu

dent and the high rating referring to this service as always 

existing for him. 
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Experimental Group Evaluations of Student Services 

The data in Table II indicates that the over-all 

evaluation of student services by the Experimental Group 

prior to the Orientation Program was just about midway 

between the "rarely" and "sometimes" point on the scale. 

At the completion of the program, all twelve areas under 

consideration showed a greatly increased positive evaluation 

with the over-all mean indicating the student services pro

gram was seen as existing for the student midway between the 

"sometimes" and "usually" category. This change in student 

evaluations of student services in the Experimental Group 

indicated a significant increase in student evaluations. 

Comparable Group Evaluations of Student Services 

The data in Table II shows that the Comparable Groups' 

evaluation of student services was low. The mean of itejas 

combined was between the "never" and "rarely" categories 

Indicating dissatisfaction with the degree of existence of 

student services covered by the questionnaire. 

By the end of the semester, a slight increase in the 

Comparable Groups' evaluation was noted; however, the change 

from pre- to post-test was not significant. 
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TABLE II 

STUDENTS* EVALUATION OF STUDENT PERSONNEL SERVICES 
IN THE COLLEGE OF EDUCATION 

Means of Items Combined 

Experimental 
Items Pre-Test 

Experimental 
Post-Test 

Comparable 
Pre-Test 

Comparable 
Post-Test 

1 2.43 3.51 1.96 1.88 

2 2 A3 3.29 1.77 1.91 

3 2.26 2.86 1.96 2.04 

4 2.90 3.68 2.12 2.32 

5 2.50 3.43 1.92 1.88 

6 2.98 3.40 1.92 2.12 

7 2.50 3.33 1.77 2.19 

8 2.48 3.20 1.8 5 2.20 

9 2.83 3.34 1.88 2.04 

10 2.38 2.93 1.46 1.96 

11 2.50 3.15 1.73 1.96 

12 2.31 3.12 1.85 1.84 

Total Mean 
of Items 
Combined 2.52 3.31 1.85 2.02 

Standard 
Deviation 1.46 1.09 1.37 1.27 

Number of 
Responses 504 491 312 303 

"tM (Experimental Group) = 9.76 significant at the .01 level 

"t" (Comparable Group) = 1.60 not significant 
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Significant positive changes were noted in Student 

Evaluations of Student Services by the Experimental Group at 

the end of the program; therefore, the null hypothesis stat

ing that no significant positive changes would take place is 

rejected. 

Use Made by the Experimental Group of Certain Student 

Services 

Hypothesis number three states that "The Orientation 

Program will have no significant positive effect on the use 

made of services by students as indicated by the questionnaire 

'Use Made of Student Services,,,. 

In the rationale for using this variable as a 

criterion to evaluate the Orientation Program, it was suggested 

in Chapter I that various factors contributed to the lack of 

interest and utilization of existing student services. A 

more positive evaluation would be given by students to ser

vices that were easily understood by them, especially where 

care had been taken to introduce students to the service. 

Increased utilization of these services by'students might 

also be anticipated. 



7^ 

Use of Student Services by the Experimental Group 

The data in Table III indicates that the use made by 

students in the Experimental Group of the various student 

services studied averaged slightly under once a year for 

each service prior to the Orientation Program. The one 

exception to this was use of faculty advisors. Faculty 

advisors were more frequently used with the average for all 

forty-two in the sample being Just under once a semester. 

Personnel in the office of the Dean of Men and Women were 

the most infrequently used. 

Prom pre- to post-test there was a significant in

crease in over-all use of these services by the Experimental 

Group, with the Student Counseling Bureau, Faculty Advisors, 

and Other Sources, which included counseling in the Orienta

tion Program accounting for most of the significant change. 

A slight decrease was noted in the use made of the Dormitory 

Counselors, Admissions Counselors, and personnel in the 

Deans Offices; however, none of these decreases in use is 

significant. 

Use Made by the Comparable Group of Certain Student Services 

Use made of student services by the Comparable Group 

as indicated in Table III averaged about midway between "no 

use" and "once a year". All of the services were below this 
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TABLE III 

USE MADE OP CERTAIN STUDENT SERVICES 
BY STUDENTS 

Means of Items Combined 

Experimental Experimental Comparable Comparable 
Items Pre-Test Post-Test Pre-Test Post-Test 

1 1.67 2.19 1.42 1.46 

2 2.71 3.00 2.00 2.50 

3 1.43 1.40 1.23 1.50 

4 1.50 1.38 1.54 1.35 

5 1.24 1.14 1.42 1.04 

6 1.80 3.02 1.31 1.04 

Total Mean 
Of Items 
Combined 1.73 2.02 1.49 1.48 

Standard 
Deviation 1.26 1.37 .97 1.03 

Number of 
Responses 251 252 156 156 

"t* (Experimental Group) = 2.55 significant at the .02 level 

"t" (Comparable Group) = 0.06 not significant 
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average with the exception of faculty advisors. Use of 

faculty advisors averaged once a year in the Comparable Group. 

Over the period from pre- to post-testing, use of services 

decreased in the last three categories; Admissions, Deans, 

and Other. Increases were found in the use made of the 

Student Counseling Bureau and the Dormitory Counselors. A 

fairly large gain in use was noted on the post-test in the 

area of faculty advising. The net result was a negligible 

decrease in over-all use of services. 

Summary and Implications for the Hypothesis 

With the exception of use of faculty advisors, it was 

noted that from fifty to ninety per cent of the students in 

both the Experimental and Comparable Groups made no use of 

any of the services surveyed (Appendix B-3). The one excep

tion to this was the seventeen per cent "no use" in the 

"other" category by the pre-test Experimental Group. This 

difference is explainable since the orientation counseling 

services were included in this category. It is also noted 

that the Experimental Group on the pre-test indicated greater 

over-all use of services, particularly faculty advisors. 

This might indicate a greater need for these services on the 

part of the Experimental Group. 

The null hypothesis which states that "No significant 

positive changes in use made of student services will occur..", 



is rejected. Utilization of services was significantly 

increased during the period of the Orientation Program. 

Students' Ratings of Satisfaction with Student Counseling 

and Advising Services Used 

Hypothesis number four states thai "The Orientation 

Program will have no significant positive effect on the 

satisfaction students received from using certain student 

personnel services as indicated by the scale, 'Experiences 

In the rationale for using this variable as a 

criterion in evaluating the Orientation Program (Chapter III), 

it was stated that over-all student satisfaction might have 

direct bearing upon the students' attitudes toward and 

evaluations of student services. Although it is recognized 

that dissatisfaction with a service can be a sign of grox-rth 

and positive movement in a given person, one cannot assume 

this as a generalization. Rather being satisfied with a ser

vice may be an appropriate criterion of the success of the 

service. This criterion has merit only when several ser

vices are combined and the experiences of several individuals 

are studied together. The assumption can be made that in 

general the meaningful result of over-all student services 

is a generally satisfied clientele. 

Dissatisfaction may have direct bearing upon the 

communications breakdown between the student and the college 



service areas which may in turn contribute greatly to the 

isolation and. lack of identification the student feels and 

reflects in such statements of dissatisfaction. 

Rating b.v the Experimental Group of Satisfaction with 

Counseling; and Advising; Services 

The Experimental Group on the pre-test indicated 

(Table IV) that their satisfaction with the areas studied 

tended to be quite positive, falling just below the "usually 

satisfied" category. None of the ratings fell below the 

middle of the "sometimes'satisfied" range. On the post-

test, the average of ratings for all services studies was 

almost identical to that of the pre-test rating. Slight 

differences occur in individual services with no definite 

trend established. Although the over-all satisfaction from 

pre- to post-test was slightly more positive, the change was 

not significant. 

Ratings by the Comparable Group of Satisfaction with 

Counseling and Advisory Services 

The ratings given by the Comparable Group to the 

services indicated in Table IV show that over-all satisfac

tion with services was slightly higher at the beginning of 

the semester than the ratings given to services by the 

Experimental Group at the beginning of the semester. There 
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TABLE IV 

STUDENTS' RATINGS OP SATISFACTION WITH 
STUDENT COUNSELING AND ADVISING SERVICES 

Means of Items Combined 

Experimental 
Items Pre-Test 

Experimental 
Post-Test 

Comparable 
Pre-Test 

Comparable 
Post-Test 

1 3.89 3.72' 3.00 3.00 

2 3.76 4.13 4.07 4.00 

3 3.50 3.50 3.75 3.40 

4 3.06 3.91 4.00 3.00 

5 3.80 3.20 3.60 1.00 

6 3.80 3.60 4.50 2.50 

Total Mean 
of Items 
Combined 3.73 3.78 3.87 3.69 

Standard 
Deviation 

C
O
 O
N
 •
 

0
0
 O
N
 •
 1.15 .47 

Number of 
Responses 79 105 39 35 

"t" (Experimental Group) = 0.32 not significant 

*t* (Comparable Group) = 0.89 not significant 
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was a decrease in the Comparable Group from pre- to 

post-testing in over-all satisfaction; however, this decrease 

was not significant. 

Summary and Implications for the Hypothesis 

Hypothesis four states that student satisfaction 

with counseling and advising services will not increase as a 

result of the Orientation Program. This hypothesis cannot be 

•'ejected as no significant increase in satisfaction was 

noted. A tendency was found in this phase of the study for 

the Experimental Group to show a slight increase in satis

faction and the Comparable Group to show a marked but not 

significant decrease in satisfaction. 

It should be noted that in some of these services, 

notably number five, "Deans of Men and Women", there was a 

high percentage of "not used" responses; consequently, fewer 

subjects were utilized in rating satisfaction with these 

services. If the service was not used, no forced rating was 

required of the subject. 

Students' Career Planning Activities 

Hypothesis number five states that "The Orientation 

Program will have no significant effect on the amount of 

career planning activity and certainty of career decision as 

measured by the questionnaire 'Career Plans'". 
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This hypothesis was based on the assumption stated in 

Chapter III that desirable outcomes of student services would 

include greater understanding of one's own personal charac

teristics relevant to career decisions and that career 

decisions would become more realistic and concrete as the 

understanding of one's self increased. The amount of career 

planning activity engaged in by the student, and the insights 

gained and decisions made as a result of this activity, 

become meaningful criteria in measuring the worth of services 

designed to provide help in career planning. 

It is recognized that in some cases, certainty of 

career choice might change to a lack of certainty as a result 

of further exploration; however, in this case the terminal 

goal is still to arrive at another concrete career decision. 

When various criteria of career planning are combined 

for several subjects, the result is an over-all measure of 

what is taking place in the area of career planning activity. 

A variable of this nature is considered an important crite

rion in evaluating the success of a desirable effect 

resulting from the use of the student services in this study. 

Career Planning by Students in the Experimental Group 

The Experimental Group, as indicated by the data in 

Table V, showed a mean response on the items combined of 

3.8*4-, which Indicates that there was well above average 
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TABLE V 

CAREEH PLANNING ACTIVITY OP THE COMPARABLE 
AND EXPERIMENTAL GROUP 

Means of Items Combined 

Experimental 
Items Pre-Test 

Experimental 
Post-Test 

Comparable 
Pre-Test 

Comparable 
Post-Test 

1 4.19 4.33 3.65 3.61 

2 4.41 4.64 4.12 4.00 

3 2.93 3.67 2.46 2.85 

4 3.86 4.24 3.62 3.69 

5 3.93 4.02 3.69 3.69 

Total Mean 
of Items 
Combined 3.84 4.18 3.51 3.57 

Standard 
Deviation 1.12 •

 CO
 

vo
 

1.21 1.19 

Number of 
Responses 210 210 130 130 

"t" (Experimental Group) = 3.̂ 3 significant at the .01 level 

"t" (Comparable Group) = 0.41 not significant 



activity in career planning. The one exception to this is 

item number three, which indicates that although students 

were fairly certain of themselves and their career choice, 

they had done very little exploration in career areas. The 

post-test revealed an increase in each of the items. Of 

particular note is a large increase in item three, "explora

tion given to career plans". The over-all increase from 

pre- to post-test indicates a great deal more certainty and 

activity in career planning, and that in all of these areas 

combined a significant change had taken place. 

Career Planning by Students In the Comparable Group 

The Comparable Group indicated much less confidence 

in their career plans both prior to and after the semester 

than did the Experimental Group. A positive change in over

all career planning did take place; however, this was not 

significant. The Comparable Group showed a decrease from 

pre- to post-test on all items with the exception of item 

three. This would indicate that there was more career-

related exploration going on, but the result of this 

exploration did not appear productive. 

Summary and Implications for the Hypothesis 

The hypothesis stating that no significant increase 

in career planning and career decision would take place as a 
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result of the Orientation Program is rejected. Significant 

changes did occur from pre- to post-testing in the Experi

mental Group. 

Students' Career Interests 

Hypothesis number six states that "The Orientation 

Program will have no significant effect on students' career 

interests as measured by the 'Strong Vocational Interest 

Inventory'". 

"Career Interests" were used as a criterion to deter

mine if the Orientation Program had any effect on interests 

in general related to careers. 

Career interests as measured by the Strong Vocational 

Interest Inventory would not change as career planning 

activity and career exploration increased, according to the 

hypothesis. It was recognized that inventoried interests of 

this nature do not change radically over a short period of 

time, particularly with this age group. However, changes in 

this area were considered pertinent as a criterion of measur

ing the effect of the Orientation Program. Significance of 

change from pre- to post-test were studied separately in each 

occupational category through the calculation of "t". The 

Experimental and Comparable Groups were treated independently. 
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The data in Tables VI and VII indicate that no trend 

was established on either the male or female pre- and post-

tests of the Strong Vocational Interest Inventory. Mean 

scores for subjects combined indicated fairly high social 

service interests and outdoor interests with lesser interest 

indicated in the sciences and clerical and sales areas. No 

significant differences in means from pre- to post-test were 

found, and slight increases and decreases in means from pre-

to post-testing tended to balance out. 

Career Interests in the Comparable Group 

The mean scores for the combined subjects in the Com

parable Group showed little dissimilarity from the 

Experimental Group. There was a slightly higher interest 

indicated in the professional and scientific areas with a 

lower mean in outdoor and social science interests. The 

difference from pre- to post-testing showed no tendency 

toward change with only one difference in each of the male 

and female forms indicating a significant difference at the 

.05 level. As with the Experimental Group, no trend could be 

found in the direction of change. Changes in means from pre-

to post-testing showed no consistent pattern. 
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TABLE VI 

CHANGE PR014 PRE- TO POST-TEST ON THE 
STRONG VOCATIONAL INTEREST INVENTORY - MALE 

»t" «t" "t" »»t" 
Occupational Experi Comparable Occupational Experi Comparabl 
Cateaories mental Categories mental 

1 -0.0983 1.4983 27 -0.1013 -1.3388 
2 0.2336 0.0773 28 -0.3651 0.6415 
3 0.0773 1.3331 29 -0.2654 -0.7356 
4 0.2731 0.6780 30 0.4305 -1.7209 
5 -0.1099 0.4557 31 0.2990 -0.7697 
6 -0.2646 0.3804 32 -0.2110 -1.7103 
7 0.3155 0.4905 33 0.0283 -0.6445 
8 0.3801 0.4870 34 0.4347 0.8694 
9 1.4053 0.9910 35 -0.0058 0.0253 
10 • 0.8537 1.1903 36 0.0202 -0.9573 
11 -0.0026 0.7528 37 -0.1310 0.5716 
12 0.3444 2.0792 38 -0.2356 -0.6182 
13 -0.9970 0.8075 39 0.3010 -1.5273 
14 0.7949 2.0766* 40 -0.1426 -0.9781 
15 0.4124 1.9924* 41 -0.0559 -0.2700 
16 -0.0020 2.6774** 42 0.0434 -1.3205 
17 -0.0828 1.2418 43 -0.3074 -1.4894 
18 0.2230 0.5698 44 -0.0030 -0.3983 
19 0.5327 0.2930 45 -0.6201 -0.8774 
20 0.3983 1.0817 46 -0.5658 -0.9388 
21 1.0919 1.2405 47 -0.9416 -1.0534 
22 -0.2452 0.2851 48 -0.8275 -0.2158 
23 -0.5698 0.7557 49 -0.7454 -0.7070 
24 -0.3395 -0.3497 50 -0.2975 -0.1303 
25 -0.3123 -1.2374 51 -0.5833 0.4314 
26 -0.4771 0.3922 

Note: * designates .10 level of significance 

** designates .05 level of significance 

Comparable Group N = 7 
Experimental Group N = 13 
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TABLE VII 

CHANGE PROM PRE- TO POST-TEST ON THE 
STRONG VOCATIONAL INTEREST INVENTORY - FEMALE 

"t" "t" "t" 
Occupational Experi- Comparable Occupational Experi- Comparable 
Categories mental Categories mental 

1 -0.1316 1.8724* 21 -1.0443 -0.4097 
2 -0.4256 1.2901 22 -0.8975 -0.3180 
3 0.0846 1.1221 23 -0.6446 -0.0622 
4 -0.4116 0.4728 24 -0.2958 -0.3201 
5 -0.0165 -0.4006 25 -0.6095 0.6469 
6 —0.6860 -1.0823 26 -O.3615 -0.3382 
7 -0.4174 -0.4447 27 -0.2235 1.3276 
8 -0.4330 0.3119 28 -1.1477 0.9165 
9 -0.3765 -0.7213 29 -0.6729 1.4672 
10 0.0938 -0.0059 30 -O.8873 -0.6634 
11 0.9429 -0.8874 31 0.0885 2.3514** 
12 0.9028 -1.0635 32 -0.1094 0.5781 
13 0.6730 -0.3139 
14 0.3565 -1.1904 
15 0.1934 0.5924 
16 0.1476 0.7233 
17 -0.1877 -0.6840 
18 0.3824 -1.9306* »» 

19 -0.2378 -0.0256 
20 -0.7552 0.1359 

Note: * designates .10 level of significance 

** designates .05 level of significance 

Comparable Group N = 19 
Experimental Group N = 29 
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Summary and Implications for the Hypothesis 

Hypothesis number six stating that the Orientation 

Program would have no significant effect on changes in 

career interests cannot be rejected. A program of this 

duration appears to have little effect on a variable as con

stant as inventoried interests as measured by the Strong 

Vocational Interest Inventory. A study of this nature tends 

to confirm the reliability of this instrument and the 

reliability of interest measured by this instrument. It is 

also noted that treating the male—female variable separately 

reduced the size of "N" and the discrimination of the test of 

significance. 

Student Attitudes Toward Teaching 

Hypothesis number seven states that "The Orientation 

Program will have no significant positive effect on the stu

dents' attitudes toward teaching as measured by the 'Minnesota 

Teacher Attitude Inventory'". 

The variable of attitudes toward teaching as a 

criterion to evaluate the Orientation Program was based on 

the assumption stated in Chapter III that increased oppor

tunities for interaction with faculty and other personnel 

workers might contribute to changes in attitudes measured by 

the Minnesota Teacher Attitude Inventory. This instrument 

is based on a study of teacher behaviors and dictomizes 
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desirable classroom behavior into structured., authoritarian 

reactions on the one hand., and. open, accepting, democratic 

classroom procedures on the other. Giving students an oppor

tunity during the Orientation Program to explore their own 

feelings and attitudes relevant to teaching as a career in 

an open and democratic exchange of ideas with faculty might 

affect over-all attitudes toward teaching as measured by the 

Minnesota Teacher Attitude Inventory. 

Changes In Student Attitudes Toward Teaching; 

The data in Table VIII indicates that the mean score 

on the Teacher Attitude Inventory for the Experimental Group 

pre-test was slightly lower than the mean score on the 

Comparable Group pre-test. Both of these scores were at the 

60th percentile on the University Freshman norms. Post-test 

results for the two groups indicated a very slight positive 

change in the Comparable Group and a slightly higher but not 

statistically significant positive change in the Experimental 

Group. 

Summary and Implications for the Hypothesis 

There was no indication that the Orientation Program 

had positive effect on attitudes toward teaching as measured 

\>y the Minnesota Teacher Attitude Inventory. The hypothesis 

stating that attitudes would not be effected cannot be 

rejected. 
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TABLE VII 

MEAN SCORES ON THE MINNESOTA 
TEACHER ATTITUDE INVENTORY 

Group Mean Standard Deviation 

Experimental Pre-Test 12.34 2.90 

Experimental Post-Test 12.94 4.15 

Comparable Pre-Test 12.43 2.56 

Comparable Post-Test 12.54 3.21 

"t" (Experimental Group) 

"t" (Comparable Group) 

- 0.745 not 

= 0.019 not 

significant 

significant 

Orientation Attendance and Counseling Correlated with Other 

Variables 

Hypothesis number eight states that "There will be no 

correlation between orientation attendance and counseling and 

positive changes in such factors as evaluation of student 

services, attitudes toward student services, amoung of career 

planning, v-,e made of student services, and satisfaction with 

student services". 

The general structure of the Orientation Program 

centered around the weekly sessions and the counseling refer

rals made from the weekly sessions. A positive relationship 

between the degree of participation in the activities of the 

program and changes in the variable measured in the study 



would tend to support the worth of the program. Should no 

significant relationship be found between the variables 

stated in this hypothesis, it could be assumed that changes 

in variables from pre- to post-test were due to chance alone 

and not to participation in the Orientation Program. 

Activities of Orientation Program Participants 

The data in Table IX-A indicate the number of sessions 

attended by the forty-two subjects in the Experimental Group. 

Maximum number of sessions attended by any one subject was 

ten out, of a possible fifteen sessions. No subject attended 

fewer than two. sessions, and the largest group of students 

attended seven sessions. Over-all, the mean number of 

sessions attended was 5»?1 with a range from two to ten. 

The data in Table IX-B indicate the number of coun

seling sessions attended by the orientation participants. 

Of the forty-two subjects, nineteen attended one counseling 

session, eleven attended two sessions, one subject attended 

three counseling sessions, one attended four sessions, and 

ten of the subjects did not engage in counseling related to 

the Orientation Program. The mean number of sessions 

attended was 1.1̂  sessions. 
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TABLE IX 

ACTIVITIES OP 
ORIENTATION PROGRAM PARTICIPANTS 

A: Orientation Sessions Attended 

Number of Sessions** Number of Students*** Percentage 

0 0 0 

1 0 0 

2 l 2 

3 7 17 

4 6 14 

5 3 7 

6 7 17 

7 11 26 

8 5 12 

9 l 2 

10 l 2 

11 0 0 

12 0 0 

13 0 0 

14 0 0 

15 0 0 

Mean Sessions Attended 5.71 

* Total number of - sessions held during the semester 
was 15. 

** Number of subjects was 42. 
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B: Counseling Sessions 

Number of Sessions Number of Students Percentage 

0 10 24 

1 19 45 

2 11 26 

3 12 

4 12 

Mean Number of Counseling Sessions 1.14 

Total Number of Counseling Sessions 48 

Correlations Between Variables 

The correlation matrix in Table X indicates that 

sixteen of the twenty-one cross correlations are positive. 

The highest positive correlation is found between student 

attitudes toward student services and student evaluations of 

student personnel services, (r = +.68). The highest nega

tive correlation is between number of orientation sessions 

attended and attitudes toward student services. 

Variables six and seven dealing with the number of 

orientation sessions attended and the number of counseling 

sessions attended, indicate that these two variables have 

positive correlation with seven of the ten cross variables. 

"Number of counseling sessions attended" indicated positive 
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TABLE X 

CORRELATION MATRIX AMONG VARIABLES 
STUDIED IN THE ORIENTATION PROGRAM 

Variables 

. Degree of career 
decision 

2 Use made of stu
dent services 

~ Rating given to 
student services 

Evaluation of 
4 over-all student 
services 

Attitudes toward 
5 over-all student 
services 

Number of orien-
6 tatlon sessions 
attended 

_ Number of coun-
1 seling sessions 

,065 .167 .083 .038 .000 .158 

.183 .033 -.064 .034 .408** 

.078 .258* .387** .115 

.684** -.070 .289** 

-.131 .217* 

.175 

Number of subjects = 42 for all variables. 

Note: * Significant at the 0.05 level 

** Significant at the 0.01 level 

relationship with degree of career decision, use made of 

student services, rating given to student services, evaluation 

of over-all student services, attitudes toward student ser

vices, and number of orientation sessions attended. All six 
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of these variables correlated positively (+.12 to +.4l). 

"Number of orientation sessions attended" accounted for two 

of the three negative correlations and the zero correlation, 

but also indicated a positive correlation with the "ratings 

given to student services". The highest correlation was 

found between variables four and five which might have been 

caused to some extent by confusion on the part of the 

respondent as to the distinction made between attitudes 

toward student services and evaluation of student services. 

Summary and Implications for the Hypothesis 

Hypothesis eight, stating that no positive correlation 

will be found between orientation attendance and counseling 

and positive changes in other variables, is rejected. Seven 

of the ten correlations are positive and the remaining three 

do not point in a significant negative direction. Three of 

the positive correlations are significant at the .01 level 

and one is significant at the .05 level.(Garrett 1959, p. 201) 

Counseling activity gives a more positive indication of the 

Orientation Program's effect on the other variables studied 

than does the attendance of weekly orientation sessions. 

The two variables of orientation attendance and counseling 

attendance treated together as "Orientation Activity" might 

well have been separated in the hypothesis. Under this 

condition the counseling activity would have been seen as a 



positive influence on the other variables in the study, and 

the attendance at the weekly sessions would have been seen as 

having little influence on the other variables. 

Evaluation of the Orientation Program By 

Students, Counselors, and Faculty, and 

Correlations Among Evaluations 

This section deals with the evaluation of the Orien

tation Program made by students, faculty, and counselors who 

participated in the program. Hypotheses nine and ten are 
/ 

dealt with in this section, as they relate to the second 

part of the general hypothesis which states, "Positive 

results will be based on the evaluations made by the partici

pants in the Orientation Program". 

The students in this group, as explained in the de

sign of the study in Chapter III, are the same forty-two 

participants in the Experimental Group studied in the pre-

and post-test method reported earlier. 

The counselor and faculty groups evaluating the 

Orientation Program in this phase of the study were 

participants in the Orientation Program either as faculty 

resource and weekly session leaders, or as referral sources 

for counseling. 

Hypotheses nine and ten will be treated separately 

in this section. 
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Evaluations of the Orientation Program by Students. Faculty. 

and Counselors 

Hypothesis number nine states that "Student, faculty, 

and counselor evaluations of the Orientation Program will not 

be positive as indicated by the "Evaluation of the Orienta

tion Program 

An effort to obtain an unbiased evaluation of the 

program was made through the instructions on the question

naire. These instructions asked specifically for critical 

evaluation in order to utilize comments and suggestions in 

future orientation planning. Since no judgment or personal 

evaluation was placed on the individual responding to the 

questionnaire, there is no reason to suspect other than 

objective evaluations of the program. It is expected that 

the uncontrolled variables of amount of attention given to 

the respondents during the duration of the Orientation 

Program, might have some effect on responses. Since com

munication with participants in the program and attempts to 

perceive their needs and to meet these needs were vital 

parts of the program, it was expected that such attention 

io the participants would be reflected in subsequent 

evaluations. 
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Student Evaluation of the Benefits Derived from the 

Orientation Program 

The data in Table XI indicate the number of responses 

and the per cent responding to each of the seven benefits of 

the program. The rating is on a one-to-three scale. In 

reviewing the table, it is noticeable that at least 88 per 

cent of all responses for each item are in the "satisfactory" 

and "very good" range. The over-all mean for all items com

bined is 2.̂ 0 which is in the positive range of evaluation 

on this phase of the program. The evaluation of the Orien

tation Program by students indicates that benefits were 

derived from the program and that the program was well 

liked. 

Evaluation of Benefits Derived from the Orientation Program 

for Students as Seen by Counselors 

The data in Table XII indicate that counselors saw 

the program as being beneficial to students in all six cate

gories. They rated item three "Stimulation for Further 

Career Exploration" as the most beneficial and "Acquainting 

Students with Faculty Advisors" as the least beneficial. 

The over-all rating of items combined produced a mean of 

2.23 which is in the "satisfactory" range, indicating a 

positive evaluation by counselors of the benefits derived 

for students through the Orientation Program. 
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TABLE XI 

EVALUATION OP BENEFITS DERIVED FROM ORIENTATION 
PROGRAM AS SEEN BY STUDENTS 

1 Point 2 Point 3 Point 
Benefits Derived 

No. $ No. % No. i 
Providing Needed Career 
Information 2 5 20 48 20 48 

Acquainting with Broad 
Picture in Professional 
Education 1 2 16 38 25 60 

Stimulation for Further 
Career Exploration 1 2 18 43 23 55 

Providing Counseling 
Services in an Easy to 
Use Manner 5 12 26 62 11 26 

Acquaintance with Faculty 
Advisors and Other 
College Personnel 5 12 24 57 13 31 

Providing an Accepting 
and Inviting Introduc
tion to the College of 
Education 0 0 20 48 22 52 

Mean of Items Combined 2.40 

Standard Deviation .59 

Number of Responses 252 

X̂  = 76.6 significant at the ! .01 level 
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TABLE XII 

EVALUATION OP BENEFITS DERIVED BY STUDENTS PROM THE 
ORIENTATION PROGRAM AS SEEN BY COUNSELORS 

1 Point 2 Points 3 Points 
No Unsatis- Satis-

Benefits Derived Response factory factory Very Good 
Not % Not % Not Jo Not 

Providing Needed Career 
Information 1 11 2 22 4-44 2 22 

Acquainting with Broad 
Picture in Professional 
Education 1 11 0 0 6 67 2 22 

Stimulation for Further 
Career Exploration 1 11 0 0 4 44 4 44 

Providing Counseling 
Services in an Easy to 
Use Manner 0 0 0 0 6 6? 3 33 

Acquaintance with Faculty-
Advisors and Other 
College Personnel 2 22 2 22 3 33 2 22 

Providing an Accepting 
and Inviting Introduc
tion to the College of 
Education 1 11 1 11 4 44 3 33 

Mean of Items Combined 2.23 

Standard Deviation .63 

Number of Responses 48 

X  = 1 5  s i g n i f i c a n t  a t  t h e  . 0 1  l e v e l  
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Evaluation of Benefits Derived from the Orientation Program 

for Students as Seen by Faculty 

As indicated by the data in Table XIII, the faculty 

rated the benefits derived from the program in a more posi

tive light than either students or counselors. Provision of 

counseling services in item four was seen as satisfactory 

but less beneficial than other phases of the program. The 

over-all rating of items combined yielded a mean of 2.63 

which is in the "very good" range, indicating a positive 

evaluation by the faculty of Orientation Program benefits. 

Evaluation of Benefits Derived from the Orientation Program 

Based on Feedback Faculty Received from Students 

The data in Table XIV indicate that there was reluc

tance on the part of faculty to respond to this section of 

the evaluation. Only twelve out of a possible thirty-five 

responses were recorded. This may indicate that faculty 

involvement in the program was insufficient or little student 

feedback was possible. Those who did respond recorded com

bined mean of 2.25, which indicates positive feedback. 
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TABLE XIII 

EVALUATION OP BENEFITS DERIVED BY STUDENTS PROM THE 
ORIENTATION PROGRAM AS SEEN BY FACULTY 

1 Point 2 Points 3 Points 
No Unsatis- Satis-

Benefits Derived 
No. % No. /» No. % No. % 

Providing Needed Career 
Information 1 14 0 0 1 14 5 71 

Acquainting with Broad 
Picture in Professional 
Education 1 14 0 0 1 14 5 71 

Stimulation for Further 
Career Exploration 1 14 0 0 1 14 5 71 

Providing Counseling 
Services in an Easy to 
Use Manner 2 29 0 0 3 43 2. 29 

Acquaintance with Faculty 
Advisors and Other 
College Personnel 1 14 0 0 3 43 3 43 

Providing an Accepting 
and Inviting Introduc
tion to the College of 
Education 1 14 - -1 14 2 29 3 43 

Mean of Items Combined 2.63 

Standard Deviation .55 

Number of Responses 35 

X^ = 19.13significant at the .01 level 
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TABLE XIV 

EVALUATION OP BENEFITS DERIVED BY STUDENTS FROM THE 
ORIENTATION PROGRAM BASED ON FEEDBACK FACULTY 

RECEIVED FROM STUDENTS 

Benefits Derived 
No 

Response 

1 Point 
Unsatis
factory 

2 Points 
Satis
factory 

3 Points 

Very Good 
No. % No. % No. % No. % 

Providing Needed Career 
Information 5 71 0 0 0 0 1 2 29 

Acquainting with Broad 
Picture in Professional 
Education 5 71 0 0 2 29 0 0 

Stimulation for Further 
Career Exploration 5 71 0 0 1 14 1 14 

Providing Counseling 
Services in an Easy to 
Use Manner 5 71 0 0 2 29 0 0 

Acquaintance with Faculty 
Advisors and Other 
College Personnel 5 71 0 0 2 29 

• 

0 0 

Providing an Accepting 
and Inviting Introduc
tion to the College of 
Education 5 71 0 0 2 29 0 0 

Mean of Items Combined 2.25 

Standard Deviation .62 

Number of Responses 12 

= 10.5significant at the .01 level 
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Evaluation of Benefits Derived from the Orientation Program 

for Students as Seen "by Counselors in Feedback from Students 

The data summarized in Table XV indicate that 

counselors Interpreted information they received from stu

dents in much the same manner as the evaluation the 

counselors had given to the program. The greatest decrease 

in the evaluation of feedback appears to be in item five 

dealing with the "students' acquaintance with faculty ad

visors". The over-all mean of items combined (2.26) is 

within the "satisfactory" range, indicating that counselor 

feedback received from students was positive. 

Summary and Implications for the Hypothesis 

Hypothesis nine states that student, faculty, and 

counselor evaluations of the Orientation Program would not be 

positive. This hypothesis is rejected as each of the five 

measures used to explore evaluations of the program indicate 

a significant positive evaluation. 

The data in Table XVI, which summarizes student, 

counselor, and faculty evaluations indicate that the faculty 

saw the benefits of the program in a significantly more 

favorable way than did the counselors. Faculty also had 

more positive evaluations than did students. Counselors, on 

the other hand, indicated less favorable evaluations of bene

fits than either students or faculty. The differences in 
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TABLE XV 

EVALUATION OP BENEFITS DERIVED BY STUDENTS PROM THE 
ORIENTATION PROGRAM BASED ON FEEDBACK 
COUNSELORS RECEIVED FROM STUDENTS 

1 Point 2 Points 3 Points 
Benefits Derived Unsatisfactory Satisfactory Very Good 

Nt?; J W. % No. J 

Providing Needed Career 
Information 1 11 5 57 3 22 

Acquainting with Broad 
Picture in Professional 
Education 1 11 3 33 5 57 

Stimulation for Further 
Career Exploration 1 11  ̂  ̂ Ml-

Providing Counseling 
Services in an Easy to 
Use Manner 0 0 6 67 3 33 

Acquainting with Faculty 
Advisors and Other 
College Personnel 2 22 6 67 1 11 

Providing an Accepting 
and Inviting Introduc
tion to the College of 
Education 1 11 4  ̂ 4 *14 

Mean of Items Combined 2.26 

Standard Deviation . 65 

Number of Responses **8 
———•— 1 

X * 16.3 significant at the .01 level 



4 

106 

TABLE XVI 

DIFFERENCES IN RATING BENEFITS OF 
ORIENTATION PROGRAM AMONG 

COUNSELORS, STUDENTS, AND FACULTY 

Groups Means 
Standard 
Deviation 

No. of 
sponses 

Level of 
Significance 

Students 

Counselors 

2.40 

2.23 

.59 

.63 

252 

48 
1.76 

not 
significant 

Students 

Faculty 

2.40 

2.63 

.59 

.55 

252 

35 
1.66 

not 
significant 

Counselors 

Faculty 

2.23 

2.63 

.63 

.55 

48 

35 
3.02 

significant 
at 

.01 level 

Note: Ratings are based, on a l-to-3 scale of 
unsatisfactory, satisfactory, very good. 

evaluations between faculty and counselors suggest that these 

two groups are further apart in their appraisal of worthy 

benefits derived from the program than are the pairings of 

counselor-student or faculty-student. The difference indi

cated here is also noted again in the rank order correlations 

(rho) of importance placed on benefits derived from the pro

gram illustrated in Table XVII. 
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TABLE XVII 

RANK ORDER AND CORRELATION OF BENEFITS DERIVED FROM 
ORIENTATION PROGRAM BY STUDENTS, 

FACULTY, AND COUNSELORS 

Ranking of Benefits 
Benefits Derived Students Counselors Faculty 

Providing Needed Career 
Information 2 5 3.5 

Acquainting with Broad 
Picture in Professional 
Education 1 2 3.5 

Stimulation for Further 
Career Exploration 3 k 2 

.Providing Counseling 
Services in an Easy to Use 
Manner 6 1 6 

Acquaintance with Faculty-
Advisors and Other College 
Personnel 5 6 1 

Providing an Accepting and 
Inviting Introduction to 
the College of Education ^ 3 5 

Students and Counselors rho = -.09 

Students and Faculty rho = +.2̂  

Counselors and Faculty rho = -.79 
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Correlations Among Faculty, Students, and Counselors on 

Ranking of Benefits Derived from the Orientation Program 

Hypothesis ten states that "There will be no 

positive correlations among students, faculty, and counselors 

in the ranking of important benefits derived from the Orien

tation Program". 

An important criterion in determining the over-all 

impact of the Orientation Program was to assess the way in 

which the benefits of the program were seen by the various 

participants. Particularly, it was important to determine 

whether counselors and faculty were interpreting the orien

tation needs of students from the students' viewpoint. 

Communications among students, facility, and student personnel 

workers are of utmost Importance in developing a program 

designed to meet the needs of students as accurately and 

effectively as possible. 

The ranking of benefits derived from the Orientation 

Program by counselors, students, and faculty appears in 

Table XVII. Rank order correlations (rho) are also indi

cated in this table. 

Students placed primary importance on the first 

three items, all relating to informational areas and ranked 

the other three benefits lower. Counselors ranked the 

provision of counseling services as of primary importance, 

whereas students ranked counseling services last, as did 

the faculty. On the other hand, counselors ranked 
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"acquainting students with faculty advisors" last, students 

ranked it fifth, but faculty saw it as being of primary 

importance. 

The correlations indicate that faculty ranking of 

benefits have a low but positive relationship to the ranking 

of benefits by students. Counselor ranking of benefits in

dicate a slight negative correlation in relation to the 

ranking of benefits given by students. The very high nega

tive correlation between faculty and counselor rankings 

indicate that these two groups have almost opposite views 

toward the important benefits of the program. 

Siimma-py and Implications for the Hypothesis 

Hypothesis ten, stating that there would be no 

positive correlations among students, faculty, and counselors 

in the ranking of important benefits derived from the Orien

tation Program, cannot be rejected. 

The faculty-student agreement in ranking benefits is 

only slightly positive and the other correlations indicate 

that a definite disagreement exists in ranking important 

benefits of the program. The results of this phase of the 

study suggest strongly the need for greater communication 

and prior planning on the part of a joint faculty, student, 

and counselor group to develop consistent and unified goals 

in student personnel services. It is also noted that the 
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rankings of benefits compare similarly to the evaluation 

given to benefits. This is particularly noticeable in the 

ranking of benefits "D" and "2" by students (Table XI). 

Faculty Evaluations and Attitudes Toward 

Student Personnel Services 

Hypotheses eleven and twelve deal with the faculty 

group drawn from the college who did not participate in the 

Orientation Program. This group indicated their evaluations 

of student services and their attitudes toward student ser

vices on a pre- and post-test. It was considered meaningful 

to determine whether the existence of the Orientation Pro

gram and information given throughout the semester about the 

program to the faculty might have an effect on faculty 

evaluations and attitudes concerning student personnel ser

vices. Significant change of this nature would indicate 

that the Orientation Program might have been effective in 

communicating the student personnel position. In this way, 

the program would help meet the facility need for information 

about student services. Through greater understanding on 

the part of faculty, increased support for student services 

programs and greater cooperation in developing student ser

vices should result. 
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Facility Evaluation of Student Personnel Services in the 

College of Education 

Hypothesis eleven states that "The Orientation Pro

gram will have no significant positive effect on faculty 

evaluations of student services as indicated "by the scale 

'Faculty Evaluation of Student Services'". The definition 

of "evaluation" described in the scale refers to the degree 

os existence of the service as seen by the respondent. 

The data in Table XVIII indicate that on the pre

test, eleven of the twelve items comprising the evaluation 

were barely above the "rarely" category. This suggests that 

the faculty sample considered the criteria evaluated to be 

almost non-existent in the college. Only one item dealing 

with help in certification and curriculum planning was 

rated above a "three". The over-all pre-test mean was 

indicative that faculty perceived these services to be 

rarely performed in the college. 

On the post-test, all but item eight showed positive 

gain. Item ten dealing with cooperation among student ser

vices showed a particularly large gain. The over-all 

post-test mean climbed to the middle of the scale, indicat

ing that faculty see these services as being "sometimes 

performed in the college". The change from pre-test to 

post-test was statistically significant. 
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TABLE XVIII 

FACULTY EVALUATIONS OP STUDENT PERSONNEL SERVICES 
IN THE COLLEGE OP EDUCATION 

Mean of Items Combined 

Items Pre-Test Post-Test 

1 2.10 2.40 

2 2.10 2.78 

3 1.80 2.44 

4 2.40 3.H 

5 2.10 2.89 

6 2.80 3.33 

7 2.30 2.89 

8 2.90 2.67 

9 3.50 3.67 

10 1.90 2.89 

11 2.30 3.00 

12 2.20 3.22 

Total Mean of Items 
Combined 2.38 2.95 

Standard Deviation 1.23 .87 

Number of Responses 116 108 

"t" « 4.01 significant at the .01 level 
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Summary and Implications for the Hypothesis 

Hypothesis eleven, stating that the Orientation 

Program would have no significant positive effect on faoulty 

evaluations of student services, is rejected. 

Changes found in faculty evaluations from pre- to 

post-test Imply that faculty not engaged in the Orientation 

Program tended to gain insight and information about student 

services during the orientation semester. Their evaluations 

of student services did become significantly more positive 

during the semester. 

Faculty Attitudes Toward Student Personnel Services in the 

College of Educationc 

Hypothesis number twelve states that "The Orienta

tion Program will have no significant positive effect on 

faoulty attitudes toward student services as indicated by the 

scale 'Faculty Attitudes Toward Student Services"1. The 

attitudes measured in this section are described in the 

scale as "the respondents own feelings about the importance 

and need for this service". 

The pre-test of faculty attitudes, as indicated by 

the data in Table XIX, shows a "very favorable" over-all 

rating of attitudes. Items eight and eleven show a lower 

rating than the other ten items, indicating that faculty 

attitudes toward the Importance of help in vocational 
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TABLE XIX 

FACULTY ATTITUDES TOWAHD STUDENT PERSONNEL SERVICES 
IN THE COLLEGE OF EDUCATION 

Means of Items Combined 

Items Pre-Test Post-Test 

1 4.20 4.78 

2 4.00 4.22 

3 4.60 3.78 

4 4.60 3.78 

5 4.20 4.44 

6 4.50 4.33 

7 4.60 4.44 

8 3.20 4.22 

9 4.40 4.00 

10 4.70 4.22 

11 3.20 4.56 

12 4.60 3.89 

Total Mean of Items 
Combined 4.35 4.33 

Standard Deviation 1.03 .76 

Number of Responses 108 108 

"t" = 0.11 not significant 
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counselors, and some reactions were obtained through verbal 

communications and letters. 

This section is a summarization of the reactions 

from the various groups. The purpose for this section is to 

answer the third part of the general null hypothesis which 

states, "The Orientation Program will show no significant 

positive results for the student services program 

M 

In this part of the hypothesis, the student services 

program as a whole, in terms of the total image and meaning-

fulness of the student personnel effort, is considered. 

Student personnel services affect not only students, but 

also the faculty, student personnel workers, and the admin

istration. The reaction to the Orientation Program.by eaoh 

of these groups is important, and should be considered in 

evaluating the worth of such a program. 

No statistical analysis has been placed on the com

ments and reaotions reported in this section; however, the 

positive-negative factor is evaluated on the basis of 

cooperation and support given to the program by each of the 

groups. 

Student Reactions 

A summarization of general comments by students 

suggests that the program was positively received. Several 



117 

students mentioned their surprise and gratitude that the 

college was interested and willing to provide a service of 

this nature. Of particular interest was the feeling 

expressed by many students that a program of this nature 

provided an opportunity for interaction with other students 

saving similar interests and similar career planning ques

tions. Scattered criticism about the way in which the 

faculty conducted the weekly sessions indicated a greater 

need for informal participation between faculty and students 

within the group sessions. Also, there was some dissatis

faction expressed toward the counseling process, particularly 

related to a reluctance on the part of counselors to use test 

results or to provide career and curriculum information to 

students. Much of this latter criticism is possibly the 

result of poor liaison between orientation personnel and the 

counselors. Over-all comments by students, with few excep

tions, clearly indicated student support for the orientation 

concept. 

Students1 Responses to Various Administrative Criteria In 

the Orientation Program 

Table XX combines seven items dealing with a wide 

range of criteria used to evaluate the Orientation Program 

from the student's viewpoint. Questions are worded so as to 

yield a consistent response to each item with the "yes" 
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TABLE XX 

STUDENTS' RESPONSES TO VARIOUS ADMINISTRATIVE 
CRITERIA IN THE ORIENTATION PROGRAM 

Questions No Response No Yes 
No. % No. % No. i 

Was the program what 
you wanted and 
expected? 0 0 8 19 34 81 

Was It held at a good 
time of day? 0 0 15 36 27 64 

Was once a week for an 
hour adequate? 0 0 8 19 34 81 

Did you maintain inter
est throughout the 
whole semester? 0 0 23 55 19 45 

Were the area presen
tations adequate and 
did they answer your 
questions? 0 0 6 14 36 86 

Were counseling 
referrals easy to make 
and were appointments 
kept by counselors? 2 5 5 12 35 83 

Were the counseling 
services adequate? 2 5 14 33 26 62 

Total Responses 4 79 211 

Combined Percentages l 28 71 

Number of Responses 290 • 
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response indicating a positive evaluation and the "no" 

response yielding a negative evaluation. 

Of the 290 total responses elicited, 79 were "no" 

responses and 211 were "yes" responses. The greatest dis

satisfaction occurred in item four concerning the interest 

maintained in the program throughout the semester. A fairly 

large number also gave a "no" rating to the time of day the 

program was held, and to the counseling services. A com

bined per cent of seventy-one for the "yes" response 

indicates an affirmative reaction to the questions in this 

section. 

Counselor Reactions 

The counselor reactions to the program indioate 

generally mixed feelings about the program. They indicated 

support for the over-all program; however, there was consid

erable criticism about the students* lack of understanding 

about the purpose of counseling. They felt that a better 

introduction to the meaning and nature of counseling should 

have been made by the Orientation Program personnel. Also, 

there was critism of the referral system used in the program, 

which allowed for many broken appointments. Their suggestion 

was that counselors be assigned directly to the Orientation 

Program and participate in the Introductory session and 

weekly meetings. 
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The reactions from the counselors can be summed up as 

generally positive toward the total program, with some strong 

reservations about some of the methods employed in making 

referrals and in introducing the counseling services. 

Counselor Responses to Various Administrative Criteria In 

the Orientation Program 

The data in Table XXI indicate that of the sixty-one 

total responses, twenty were "no" and forty-one were "yes*. 

Item seven dealing with counselor perception of student sat

isfaction with counseling yielded a 100 per cent "yes" 

response. 

All other items have a majority of "yes" responses 

with items one and four showing fewer "yes" responses than 

the other items, indicating some dissatisfaction on the part 

of the counselors toward the structure and expectations of 

counseling. On the whole, the combined percentage indicates 

an affirmative reaction from the counselors on the criteria 

measured in this phase of the evaluation. 

Faculty Reactions 

The most significant reaction from faoulty concerning 

the Orientation Program came as a result of a request for an 

evaluation of student services In the college. Over half of 

the questionnaires were returned incomplete. Inoluded with 
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TABLE XXI 

COUNSELOR RESPONSES TO VARIOUS ADMINISTRATIVE 
CRITERIA IN THE ORIENTATION PROGRAM 

Questions No Response No Yes 
No. % No. i No. i 

Was the counseling 
phase what you wanted 
and expected? 0 0 4 44 5 56 

Were referrals handled 
adequately? 1 11 3 33 5 56 

Was the referral system 
acceptable? 0 0 3 33 6 67 

Was the counseling 
structure acceptable? 0 0 4 44 5 56 

Were students satisfied 
with referrals? 0 0 3 33 6 67 

Did students understand 
the purpose of counsel
ing? 1 11 3 33 5 56 

Were students satisfied 
with counseling? 0 0 0 0 9 100 

Total Responses 2 20 41 

Combined Percentage 3 31 66 

Number of Responses 6l 
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many of the Incomplete questionnaires was a note indicating 

an inability to respond due to a lack of knowledge about 

student services in the college. The lack of knowledge and 

involvement in student services on the part of many faculty 

members did not necessarily indicate a lack of interest and 

support for the Orientation Program and for student servioes 

in general. With very few exceptions, all contacts with 

faculty throughout the semester were positive. Their re

actions Indicated a concern and a desire to help In promoting 

and providing a strong program in the student personnel area. 

There appeared to be some reluctance on the part of 

many faculty members to commit their support completely to 

the program until some administrative leadership had been 

evidenced, and until some substantiating research on the 

worth of the program was forthcoming. 

Faculty Responses to Certain Criteria of Evaluation in the 

Orientation Program 

The data in Table XXII Indicate that of the forty-one 

responses, thirty-eight were positive and three negative. On 

items two, five, and seven, there was a unanimous "yes" 

response. The total of "yes" responses indicates a very 

affirmative evaluation. 
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TABLE XXII 

FACULTY RESPONSES TO VARIOUS ADMINISTRATIVE 
CRITERIA IN THE ORIENTATION PROGRAM 

Questions No Response No Yes 
No. % No. i No. 

Were the group sessions 
what you wanted? 1 14 2 29 4 57 

Were the sessions 
handled properly? 0 0 0 0 7 100 

Are the group sessions 
acceptable without 
changes? 2 29 1 14 4 57 

Is the faculty referral 
method acceptable? 3 43 0 0 4 57 

Were communications 
between personnel 
adequate? 0 0 0 0 7 100 

Were you satisfied with 
the program? 2 29 0 0 5 71 

Would you be willing to 
act as a resource 
person in the future? 0 0 0 0 7 100 

Total Responses 8 3 38 

Combined Percentage 16 6 78 

Number of Responses 41 



124 

Administrative Support 

The reaction of the administration to the program was 

one of support with reservations. The reservations were 

oentered around the need for some evaluation at the oon-

olusion of the program to determine its effectiveness. 

Several difficulties arose in communicating with the admin

istration on certain points dealing with the scheduling of 

meetings with faculty to plan and discuss the program. 

Although the administration provided the needed 

structuring for the program to develop, a seeming lack of 

enthusiasm and genuine support prevailed. This attitude may 

have carried over to the faculty and might have limited some 

of the possibilities for faculty involvement. Key announce

ments to the faoulty about the program, and statements to 

the faculty indicating administrative support might have 

enhanced the over-all intra-college communications regarding 

the Orientation Program. 

Related Findings 

Inferences about the counseling and advisory 

functions in the Orientation Program can be drawn from sev

eral sources. 

In Table I, item seven, a noticeable increase in 

unfavorable responses to the evaluation of counseling ser

vices is indioated. Also in Table IV, item six, the rating 



of satisfaction with counseling services decreases from pre-

to post-testing. Again in Table XI, a similar de-emphasis 

on the importance given by the students to the counseling 

service is evidenced. Findings summarized in Table XVII 

point up the low ranking given to the counseling services in 

the program. In combining these findings, there is the 

implication that students placed the emphasis on the role of 

helping services in the program more on the guidance and 

advisory aspect than on counseling. This is supported some

what by the data in Table XXIII. Sixty-one per cent of the 

counseling sessions provided in conjunction with the Orienta

tion Program were for test interpretation or Informational 

purposes. 

TABLE XXIII 

NATURE OP COUNSELING 
IN THE ORIENTATION PROGRAM 

Nature Number of Sessions Percentage 

Test Interpretation 10 22 

Career Information 
and Planning 19 39 

Personal and Other 19 39 

Greater emphasis on the advisory functions in con

junction with counseling and a better liaison between 



counselors and faoulty advisors might have affected 

differently the reactions of students toward this phase of 

the program. The level of training of the counselors also 

may have had some bearing upon the student ratings. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary 

The problem in this study was to determine the merit 

of a one semester orientation program held during the spring 

semester of 196̂ -1965 In the College of Education, University 

of Arizona. 

Related problems associated with the study centered 

around changes in certain variables in the Experimental 

Group, evaluations of the Orientation Program by student, 

counselor, and faculty participants, the effect of the pro

gram on the college faculty, and the developmental 

implications of the program for communications in student 

personnel services. 

An Experimental Group of forty-two Orientation 

Program participants were given a series of pre- and post-

tests at the beginning and conclusion of the Orientation 

Program. These tests measured changes in career planning 

activity, use of certain student services, satisfaction with 

student services, attitudes toward student services, evalu

ation of student services, career Interests, attitudes 

toward teaching, orientation attendance, and use of counseling 

127 
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conducted through the Orientation Program. Statistical tests 

to determine the significance of difference from pre- to 

post-test were conducted. Correlations between variables in 

the study were also computed to determine the degree of rela

tionship among the variables. 

A similar procedure was also followed with a 

Comparable Sample of twenty-six students not enrolled in the 

Orientation Program. Non-statistical comparisons were made 

between the Experimental Group and the Comparable Group on 

the variables mentioned. 

Students, faculty, and counselors who had partici

pated in the Orientation Program during the semester evaluated 

the benefits of the program and responded to pertinent ques

tions about organization and communications in the program. 

These evaluations were analyzed to determine the nature of 

the evaluation given to the program by each of the three 

groups of participants. Evaluations were ranked to deter

mine the relationship among the evaluations. A sample of 

faculty in the college were given a pre- and post-test prior 

to and at the conclusion of the Orientation Program to 

determine changes in the evaluations they gave to student 

servioes and changes in their attitudes toward student ser

vices. Statistical tests were made to determine the 

significance of the change from pre- to post-test. 

A summary was made of the comments and suggestions 

from students, faculty, counselors, and the administration 
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bearing upon the program. Developmental problems were 

analyzed, and discussed and implications made for the over

all student personnel services program. 

Conclusions 

The study indicates that the Orientation Program 

described in the study had significant positive results for 

student, faculty, and counselor participants, and indicated 

favorable acceptance and support by college faculty and ad

ministration. This is supported by conclusions 2, 3» 5» 3, 

9, 11, 13. 

1. The Orientation Program had the effect of cur

tailing negative attitudes toward student personnel services, 

but did not contribute to more positive attitudes. 

2. Positive evaluations made of student personnel 

services by students were significantly increased as a 

result of the Orientation Program. 

3. The Orientation Program stimulated inoreased use 

of student services. 

4. Satisfaction with student services on the part 

of students was affected in a slight positive direction, but 

not to a significant extent. 

5. Career planning activity was significantly affect

ed in a positive direction by the Orientation Program. 
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6. The Orientation Program had no significant 

effeot on oareer Interests as measured by the Strong Voca

tional Interest Inventory. 

7. The Orientation Program had no significant 

effeot on attitudes toward teaching as measured by the 

Minnesota Teacher Attitude Inventory. 

8. The number of orientation sessions attended and 

the number of counseling sessions attended had low positive 

correlation with desirable changes in the variables studied 

in the program. 

9. Student, faculty, and counselor participants 

found the Orientation Program satisfactory in meeting stu

dent needs. 

10. Students, faculty, and counselors differed on the 

importance placed upon various benefits of the program. 

Faculty and students showed the greatest similarity in.the 

ranking of benefits of the program. A very high negative 

correlation was found between faculty and counselor rankings, 

indicating a need for better communications between faculty 

and counselors. The low correlation of faculty and coun

selor rankings with student rankings, indicated that 

considerable exploration should be given to the goals of stu

dent personnel services in order to plan programs and set 

goals consistent with students' needs. 

11. Faculty evaluations of student services showed 

significant positive change from pre- to'post-test. This 
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ohange might be related to the publicity and focus on student 

servioes stimulated by the Orientation Program. 

12. Faculty attitudes toward student services were 

found to be exceptionally high even at the beginning of the 

Orientation Program, which indicated that the faculty was in 

agreement with the objectives of the student personnel ser

vices program. 

13. Favorable reactions and support were given to the 

development of the Orientation Program by students, faculty, 

student personnel workers, and administrators. There was an 

Indication of a lack of open support and commitment to the 

program by the administration which could have brought about 

a decrease in the over-all effectiveness of the program. 

This was noted particularly in the area of faculty involvement. 

Recommendations 

A major recommendation is that an Orientation Program 

of this nature should be expanded and continued in the 

College of Education and that serious consideration should be 

given to applying orientation procedures recommended in this 

study to other colleges in the University and to other school 

programs. 

Follow-up studies should be initiated to determine 

the long range effect of the changes Indicated in this study. 
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The wide divergence between the way In which needs 

were perceived by faculty, counselors, and students in this 

study, and the reaotlons of students to faculty advising and 

counseling services, suggests the need for continued 

research in these areas. 

Research on other phases and methods of orientation 

should be done along with a repetition of this study using a 
* 

control group and larger samples. Additional research to 

establish better instruments for measuring various student 

personnel servioes and functions should also be conduoted. 
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APPENDIX A-l 

COLLEGE OF EDUCATION ORIENTATION SYLLABUS 

Purpose: 

This is a one semester, non-ored.it, voluntary program to 

introduce prospective students to the general and the special

ized areas of education and to facilitate pre-enrollment 

counseling affecting students1 career planning and related 

problem areas. 

Objectives: 

To acquaint the student with the wide range of professional 

opportunities open to him in the educational field. To en

courage him to explore his own interests and aptitudes in 

relation to the requirements for careers in education. To 

facilitate follow-up group and individual counseling as indi

cated. To initiate basic research in student characteristics 

and needs in teacher education, particularly in the areas of 

counseling services, selection, retention, and drop-outs. 

Procedure: 

All meetings will be held on Thursdays at kikO p.m., in Room 

211 of the Education Building (KIVA). 

It is suggested that the student attend ali the weekly meet

ings and participate in as many of the smaller group sessions 
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as possible to derive maximum benefit from the program. 

However, it is permissible for the student to attend whatever 

phases of the program he feels beneficial, providing he regis

ters and attends the first two meetings. 

Course Outline: 

This is based on a one hour per week group lecture. Additional 

group meetings will follow the lecture sessions. Groupings 

will be based upon student interest and available time. Also, 

individual counseling will be arranged upon request. 

1st Week - February 4. 1965.. 
*...Introduction and Testing 

2nd Week - February 11. 1965.* 

Introduction to the Orientation Program, purpose, outline, 

group assignments, explanations of counseling function, and 

referral procedures; group testing for experimental and 

counseling purposes. 

3rd Week - February 18. 1965. . . . Overview 

Personality characteristics of those in the educational pro

fessions. Societal expectations of the profession. A brief 

overview of education in our society and future trends. 

t̂h Week - February 25. 1965. . . . Elementary Education 

5th Week - March 1965 Secondary Education 



6th Week - March 11.-1965 
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Guidance anfl Counseling 

7th Week - March 18. 1965 Special Education 

8th Week - March 25. 1965 Vocational Rehabilitation 

9th Week - April 1. 1965 Reading and Instructional 
Materials 

10th Week - April 8. 1965 Library Science 

11th Week - April 15. 1965 Philosophy and Foundations 

12th Week - April 22. 1965 Educational Psychology 
and Research 

13th Week - April 29. 1965 Administration and 
Supervision 

A suggested outline for the above areas (4th - 13th week) 

would be: nature of the work, desirable personality traits, 

nature of training - professional and general, economic de

mands, projected changes, advancement, salary, limitations, 

related occupational areas, etc. 

14th Week - May 6. 1965 Certification Laws and 
Reciprocity 

Purpose of certification laws, differences from state to 

state, transferring from one state to another, where to get 

information on certification, procedures for certifying. 
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15th Week - May 13. 1965 Employment Trends and 
Opportunities 

Areas of greatest need, region and specialty, trends, salary 

and advancement, procedures for using placement services. 

16th Week - May 20. 1965 Testing 

Post-testing of group and evaluation of program. 
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APPENDIX A-2 

STRONG VOCATIONAL INTEREST BLANK - MEN 
OCCUPATIONS 

1. Artist 

2. Psychologist 

3. Architect 

4. Physician 

5. Psychiatrist 

6. Osteopath 

7. Dentist 

8. Veterinarian 

9. Mathematician 

10. Physicist 

11. Chemist 

12. Engineer 

13. Production Manager 

14. Parmer 

15. Carpenter 

16. Forest Service Man 

17. Aviator 

18. Printer 

19. Math. Sci. Teacher 

20. Industrial Arts Teacher 

21. Voc. Agricult. Teacher 

22. Policeman 

23. Army Offloer 

24. Y.M.C.A. Physical Director 

25. Personnel Manager 

26. Public Administrator 

27. Vocational Counselor 

28. Physical Therapist 

29. Social Worker 

30. Social Science Teacher 

31 Bus. Educ. Teacher 

32. School Supt. 

33. Minister 

34. Musician 

35. Music Teacher 

36. C.P.A. Owner 

37. Senior C.P.A. 

38. Accountant 

39. Office Worker 

40. Credit Worker 

41. Purchasing Agent 

42. Banker 

43. Pharmicist 

44. Mortician 

45. Sales Manager 

46. Real Estate Salesman 



7̂. Life Insurance Salesman 

4-8. Advertising Nan 

49. Lawyer 

50. Author-Journalist 

51* Pres. Mfg. Concern 

52. Group I 

53. Group II 

5̂ . Group V 

55. Group VIII 
* 

56. Group IX 

57 • Specialization Level 

58. Interest Maturity 

59 • Occupational Level 

60• Masculinity-Feminity 
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APPENDIX A-2 - CONTINUED 

STRONG VOCATIONAL INTEREST BLANK - FEMALE 
OCCUPATIONS 

1. Artist 23. Nurse 

2. Author 24. Math.-Science Teacher 

3. Librarian 25. Dentist 

4. English Teacher 26. Laboratory Technician 

5. Social Worker 27. Physician 

6. Psychologist 28. Music Teacher 

7. Social Science Teacher 29. Music Performer 

8. YWCA Secretary 30. Engineer 

9. Lawyer 31. Sister Teacher 

10. Life Insurance Saleswoman 32. Femininity-Masculinity 

11. Buyer 

12. Bus. Educ. Teacher 

13. Office Worker 

14. Stenographer-Seoretary 

15. Housewife 

16. Elementary Teacher 

17. Home Economics Teacher 

18. Dietitian 

19. Physical Ed. Tchr. High Sch. 

20. Physical Ed. Tchr. College 

21. Occupational Therapist 

22. Physical Therapist 
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APPENDIX A-3 

MINNESOTA TEACHER ATTITUDE INVENTORY 

(Sample Questions) 

SA - Strongly Agree 

A - Agree 

U - Undecided D - Disagree 
or Uncertain 

SD - Strongly Disagree 

1. 

2.  

3. 

4. 

5. 

6 .  

7. 

8 .  

9. 

10. 

11. 

12. 

13. 

14-. 

15. 

16. 

Most children are obedient. 

Pupils who "act smart" probably have too high an opinion 
of themselves. 

Minor disciplinary situations should sometimes be turned 
into Jokes. 

Shyness is preferable to boldness. 

Teaching never gets monotonous. 

Most pupils don't appreciate what a teacher does for them. 

If the teacher laughs with the pupils in amusing class
room situations, the class tends to get out of control. 

A child's companionships can be too carefully supervised. 

A child should be encouraged to keep his likes and dis
likes to himself. 

It sometimes does a child good to be criticized in the 
presence of other pupils. 

Unquestioning obedience in a child is not desirable. 

Pupils should be required to do more studying at home. 

The first lesson a child needs to learn is to obey the 
teacher without hesitation. 

Young people are difficult to understand these days. 

There is too great an emphasis upon "keeping order" in 
the classroom. 

A pupil's failure is seldom the fault of the teacher. 
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APPENDIX A-M-

STUDENT RATING SCALE FOR STUDENT SERVICES 

Name 

Address j Age _____ Tele 
(Tucson) 

EXPLANATION 

This form is divided into four sections; 

SECTION I——In this section are some questions dealing with 
your plans in the College of Education and other 
general information. 

SECTION II—In this section are some questions dealing with 
your career plans and your knowledge of your-

- self in this regard. 

SECTION III—This section is concerned with your experiences 
in finding help in planning your career and other 
areas in which you have desired the help of 
Student Personnel Services. 

SECTION IV This part concerns the facilities in counseling 
and related areas available to you as a student 
in the College of Education, regardless of the 
use you have made of them. The objective here 
is two-fold: first, your evaluation of services 
as you see them; second, to determine your atti
tudes toward these services in terms of how 
important you think it is to have them. 

It should not take more than twenty minutes to answer all of 
the questions. When you are finished, sit quietly until the 
papers have been collected. 
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SECTION I: GENERAL INFORMATION 

Instructions: Place a check mark on the line provided for 
your response to each question. 

1. Do you plan to major in some area of Education? 

yes no 

2. Check which area you plan to take an undergraduate major 
in.(write the area on the line provided for after Other) 

Elementary Education 
Secondary Education 
Other 

3. Do you plan to pursue graduate work? 

Undecided , yes , no 

• In which area do you plan to do graduate work?(write the 
area on the line provided) 

5. Are you presently enrolled in Education 151? 

yes no 

6. Have you attended other colleges? 

yes no  ̂

7. When did you enroll at the University of Arizona? 

Semester: Spring , Pall , Summer , Year 
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SECTION II: CAREER PLANS 

Instructions: Check only one of the five responses for each 
question. 

1. How certain are you of your present career decision? 

a. very uncertain (easily change) ________ 
b. uncertain (several doubts) 
c. neutral (not sure how I feel) 
d. fairly certain (may change) _______ 
e. quite certain (no change) ________ 

2. How much thought have you given to your career plans? 

a. none 
b. very little thought 
c. some serious thought. 
d. quite a lot of serious thought . 
e. a great deal of serious thought 

3. How much work have you done in exploring career possibil
ities; i.e.: vocational reading, talking to faculty, 
testing, vocational counseling, etc.? 

a. none 
b. very little . 
c. some serious exploration . 
d. quite a lot of serious exploration 
e. a great deal of serious exploration 

b. How certain are you of your interests, attitudes, abili
ties, and other strong and weak points in relation to 
career planning? 

a. very uncertain (know very little) 
b. uncertain (still many questions) 
c. average certainty (about as many 

doubts as certainties 
d. fairly certain (still some doubt) . 
e. quite certain (understand quite well, 

very few doubts) 

5. How confident are you that your career plans are in line 
with your abilities, interests, attitudes, etc.?(if your 
career plans are still too indefinite to answer, check "a" 

a. too indefinite to answer . 
b. very little confidence 
c. average confidence . 
d. fairly confident (still some doubts). 
e. very confident (practically no doubts) _______ 
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SECTION Ills YOUR EXPERIENCES WITH STUDENT SERVICES 

Instructions: Place a check next to the response that comes 
the closest to defining your experiences with 
the student service mentioned in the question. 

1. Which student services have you made use of in career 
planning, course scheduling, and personal adjustment 
problems? (check all those you have used) 

a. Student Counseling Bureau 
b. Faculty Advising 
c. Dormitory, Sorority, or Fraternity Counselors . 
d. Admissions Counseling ... 
e. Deans of Men or Women _______ 
f. Other: specify 

2. In each of the areas listed in question no. 1, how exten
sively did you use these services? (check only one response 
in each area) 

a. Student Counseling Bureau: 

(1) not at all _____ 
(2) an average of once a year 
(3) an average of once a semester _____ 
(4) an average of twice a semester 
(5) more than twice a semester _____ 

b. Faculty Advisors: 

(1) not at all 
(2) an average of once a year _____ 
(3) an average of once a semester 
(4) an average of twice a semester _____ 
(5) more than twice a semester _____ 

o. Dormitory, Sorority, or Fraternity Counselors: 

(1) not at all 
(2) an average of once a year _____ 
(3) an average of once a semester ...... •_____ 
(4) an average of twice a semester 
(5) more than twice a semester 

d. Admissions Counseling: 

(1) not at all 
(2) an average of once a year _____ 
(3) an average of once a semester _̂ ___ 
(4) an average of twice a semester 
(5) more than twice a semester • 
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e. Deans of Men or Women: 

(1) not at all 
(2) an average of once a year _____ 
(3) an average of once a semester ...... . 
(4) an average of twice a semester _____ 
(5) more than twice a semester '. 

f. Other: 

(1) not at all 
(2) an average of once a year . . 
(3) an average of cvice a semester _____ 
(4) an average of twice a semester. _____ 
(5) more than twice a semester 

3. How would you rate the service you received in the areas 
mentioned in question no. 1? (if you have never used this 
service, check the appropriate box) 

a. Student Counseling Bureau: 
did not use . . . . 

(1) never satisfactory 
(2) rarely satisfactory 
(3) sometimes satisfactory. ' 
(4) usually satisfactory 
(5) always satisfactory . . 

b. Faculty Advisors: 
did not use . . . . 

(1) never satisfactory 
(2) rarely satisfactory 
(3) sometimes satisfactory _______ 
(4) usually satisfactory 
(5) always satisfactory 

c. Dormitory, Sorority, or Fraternity Counselors: 
did not use . . . . 

(1) never satisfactory. . 
(2) rarely satisfactory . 
(3) sometimes satisfactory 
(4) usually satisfactory. ___ 
(5) always satisfactory ...... . 
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d. Admissions Counseling: 
did not use . . . . 

(1) never satisfactory . 
(2) rarely satisfactory . 
(3) sometimes satisfactory. . . 
(ft) usually satisfactory _____ 
(5) always satisfactory 

e. Deans of Men or Women: 
did not use . . . . 

(1) never satisfactory 
(2) rarely satisfactory 
(3) sometimes satisfactory ______ 
(h) usually satisfactory 
(5) always satisfactory ........... '. 

f. Other: 
did not use . . . . 

(1) never satisfactory 
(2) rarely satisfactory 
(3) sometimes satisfactory . 
(4) usually satisfactory 
(5) always satisfactory 

*!•. How satisfied have you been with the total student ser
vices program based upon your own needs for help in 
exploring things pertaining to career planning, college 
programs, abilities, interests, personal problems, etc.? 

a. never met needs satisfactorily 
b. rarely met needs satisfactorily . . 
c. sometimes met needs satisfactorily. ..... . 
d. usually met needs satisfactorily 
e. always met needs satisfactorily . 

SECTION XV: EVALUATION AND ATTITUDES 

Instructions: There are two parts to each question, Part A -
Evaluation, and Part B - Attitudes. Be sure to 
circle one item In both A - Evaluation, and 
B - Attitudes, even if you are not too familiar 
with the College of Education Student Personnel 
Program. Remember, this is based on the knowl
edge you have of these services. 
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Part A - Evaluation; This refers to the degree to which the 
service exists as you see it. Base your ansx̂ rer on your own 
knowledge and experience with it in terms of: 1. never: you 
have never encountered it or heard anything about it. 
2* rarely: you have rarely encountered it or heard about it. 
3. sometimes: you have sometimes encountered it and heard 
about it. 4. usually: you usually encounter it and hear 
about it. 5. always: you always encounter it and hear about 
it. 

Part B - Attitudes: This refers to the value you plaGe upon 
this phase of student services, whether it exists or not. 
Express your acceptance of it and how important you think it 
is in terms of: 1. very unfavorable. 2. unfavorable. . 
3. neutral. favorable. 5« very favorable. 

Do you find the College of Education Student Services to 
be organized? That is, various responsibilities in ad
vising, counseling, etc., brought together or coordinated 
in one place, so that you know where to go for what? 

A: EVALUATION B: ATTITUDES 

1. never 
2. rarely 
3. sometimes 
k, usually 
5. always 

1. very unfavorable 
2. unfavorable 
3. neutral 
4. favorable 
5. very favorable 

2. Has the coordination of student personnel services in
creased your understanding of college personnel services? 

A: EVALUATION 

1. never 
2. rarely 
3. sometimes 

usually 
5. always 

B: ATTITUDES 

1. very unfavorable 
2. unfavorable 
3. neutral 
4. favorable 
5. very favorable 

3. Are student services coordinated to permit the focusing 
of all the forces of the college upon the problems of each 
student in a unified and consistent way? 

A: EVALUATION 

1. never 
2. rarely 
3. sometimes 
k, usually 
5. always 

B: ATTITUDES 

1. very unfavorable 
2. unfavorable 
3. neutral 
4. favorable 
5. very favorable 
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Does your student personnel services program include a 
competent staff of professionally trained personnel 
workers? 

A: EVALUATION B: ATTITUDES 

1. never 
2. rarely 
3. sometimes 
4. usually 
5. always 

1. very unfavorable 
2. unfavorable 
3. neutral 
4. favorable 
5. very favorable 

How effective do you believe 
Student Personnel Program is 
tions to student adjustment? 

A: EVALUATION 

the College of Education 
in terms of its contribu-

B: ATTITUDES 

1. never 
2. rarely 
3. sometimes 
4. usually 
5. always 

How effective do you believe 
Student Personnel Program i s 
information? 

A: EVALUATION 

1. never 
2. rarely 
3. sometimes 
4. usually 
5. always 

1. very unfavorable 
2. unfavorable 
. neutral 
. favorable 
5. very favorable 

the College of Education 
in enabling students to find 

B: ATTITUDES 

1. very unfavorable 
2. unfavorable 
3. neutral 
4. favorable 
5. very favorable 

How effective do you believe 
Student Personnel Program is 
for personal counseling? 

A: EVALUATION 

1. never 
2. rarely 
3. sometimes 
4. usually 
5. always 

the College of Education 
in providing for your needs 

B; ATTITUDES 

1. very unfavorable 
2. unfavorable 
3. neutral 
4. favorable 
5. very favorable 
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8. How effective do you believe the College of Education 
Student Personnel Program is in providing help in 
vocational decision making? 

Ai EVALUATION B: ATTITUDES 

1. never 
2. rarely 
3. sometimes 
4. usually 
5. always 

1. very unfavorable 
2. unfavorable 
3. neutral 
4. favorable 
5. very favorable 

9. How effective do you believe the College of Education 
Student Personnel Program is in providing help in curric
ulum and certification planning? 

A: EVALUATION B: ATTITUDES 

1. never 
2. rarely 
3. sometimes 
4. usually 
5. always 

1. very unfavorable 
2. unfavorable 
3. neutral 
4. favorable 
5. very favorable 

10. How effective do you believe the College of Education 
Student Personnel Program is in promoting cooperation 
among student services? 

A: EVALUATION 

1. never 
2. rarely 
3. sometimes 
Ur. usually 
5. always 

Bt ATTITUDES 

1. very unfavorable 
2. unfavorable 
3. neutral 

favorable 
5. very favorable 

11. How effective do you believe the Student Personnel Program 
is in the College of Education in promoting cooperation 
among the students and the faculty? 

As EVALUATION B: ATTITUDES 

1. never 
2. rarely 
3. sometimes 
4. usually 
5. always 

1. very unfavorable 
2. unfavorable 
3. neutral 

favorable 
5. very favorable 
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12. How effective do you believe the Student Personnel Program 
is in the College of Education in promoting cooperation 
among students? 

A: EVALUATION 

1. never 
2. rarely 
3. sometimes 
4. usually 
5. always 

B: ATTITUDES 

1. very unfavorable 
2. unfavorable 
3. neutral 
4. favorable 
5. very favorable 
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Name 

Position 

EXPLANATION 

This questionnaire concerns the facilities in counseling and 
related areas available to students in the College of Educa
tion. The objective here is two-folds first, your 
evaluation of services as you see them; second, to determine 
your attitudes toward these services in terms of how impor
tant you think ' • is to have them. 

INSTRUCTIONS 

There are two parts to each question, Part A - Evaluation, 
and Part B - Attitudes. Be sure to circle one item in both 
A - Evaluation and B - Attitudes even if you are not too 
familiar with the College of Education Student Personnel Pro
gram. Remember, this is based on the knowledge you have of 
these services. 

Part A - Evaluation: This refers to the degree to which the 
service exists as you see it. Base your answer on your own 
knowledge and experience with it in terms of: 1. never: you 
never encounter it or hear anything about it. 2. rarely: you 
rarely encounter it or hear about it. 3* sometimes: you some
times encounter it or hear about it. k. usually: you usually 
encounter it and hear about it. 5* always: you always 
encounter it and hear about it. 

Part B - Attitudes: This refers to the way you feel about the 
importance of this kind of service, your acceptance of it, or 
need for it in terms of: 1. very unfavorable. 2. unfavorable. 
3. neutral. favorable. 5* ver.v favorable. 

Your help in this study is greatly appreciated. Would you 
kindly return the completed form to Dr. Harshman. 

Thank you I 
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Do you find the College of Education Student Services to 
be organized? That is, various responsibilities in ad
vising, counseling, etc., brought together or coordinated 
in one place so that students know where to go for what? 

A: EVALUATION B: ATTITUDES 

1. never 
2. rarely 
3. sometimes 
k, usually 
5. always 

1. very unfavorable 
2. unfavorable 
3. neutral 
4. favorable 
5. very favorable 

Has the coordination of Student Personnel Services en
hanced your understanding and utilization of personnel 
services? 

A: EVALUATION 

1. never 
2. rarely 
3. sometimes 

usually 
5. always 

B: ATTITUDES 

1. very unfavorable 
2. unfavorable 
3. neutral 

favorable 
5. very favorable 

Are student services coordinated to permit the focusing 
of all the forces of the college upon the problems of 
each student in a unified and consistent way? 

A; EVALUATION 

1. never 
2. rarely 
3. sometimes 
4. usually 
5. always 

B: ATTITUDES 

1. very unfavorable 
2. unfavorable 
3. neutral 

favorable 
5. very favorable 

Does the Student Personnel Services Program Include a 
competent staff of professionally trained personnel 
workers readily available to students? 

A; EVALUATION 

1. never 
2. rarely 
3. sometimes 
k. usually 
5. always 

B: ATTITUDES 

1. very unfavorable 
2. unfavorable 
3. neutral 
4. favorable 
5. very favorable 
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How effective do you believe 
Student Personnel Program is 
tions to student adjustment? 

A: EVALUATION 

1. never 
2. rarely 
3. sometimes 
4. usually 
5. always 

How effective do you believe 
Student Personnel Program is 
information? 

the College of Education 
in terms of its contribu-

3: ATTITUDES 

the College of Education 
in enabling students to find 

1. very unfavorable 
2. unfavorable 
3. neutral 
4. favorable 
5. very favorable 

A: EVALUATION B: ATTITUDES 

1. never 1. very unfavorable 
2. rarely 2. unfavorable 
3. sometimes 3* neutral 
4. usually 4. favorable 
5. always 5» very favorable 

How effective do you believe the College of Education 
Student Personnel Program is in providing for the needs 
of students for personal problem counseling? 

A: EVALUATION B; ATTITUDES 

1. never 1. very unfavorable 
2. rarely 2. unfavorable 
3. sometimes 3* neutral 
4. usually 4. favorable 
5. always 5. very favorable 

How effective do you believe 
Student Personnel Program is 
tional decision making? 

A: EVALUATION 

1. never 
2. rarely 
3. sometimes 
4. usually 
5. always 

the College of Education 
in providing help in voca-

B: ATTITUDES 

1. very unfavorable 
2. unfavorable 
3. neutral 
4. favorable 
5. very favorable 
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APPENDIX A-5 " CONTINUED 

FACULTY RATING SCALE FOR STUDENT SERVICES • 

(Sample of pre-test items) 

To what extent are student per- Evaluation Attitudes 
sonnel activities coordinated 

a. in the following major areas: 

(1) among the services them
s e l v e s ?  1 2 3 ^ 5 1 2 3  4 5  

(2) with instruction? 123̂ 5 123̂ 5-

(3) with the business and 
administrative staff? 1 2 3 ̂  5 12 3̂ 5 

(4) with the pre- and post-
college agencies concerned 
with student adjustment? 12 3̂ 5 1 2 3' ̂  5  

b. with the purpose of accomplish
ing the following objectives: 

(1) to increase understanding 
of college personnel 
services? 1 2 3 ̂  5 12 3̂ 5 

(2) to assure effective use of 
personnel services by-
avoiding duplication and 
competition among the 
services? 12 3̂ 5 1 2 3 ̂  5  

(3) to permit the focusing of 
all forces of the college 
upon the problems of each 
student in a unified and 

" consistent way? 123̂ 5 1 2 3  ̂5 

(4) to obtain needed faculty 
and administrative under
standing and cooperation? 12 3̂ 5 1 2 3 4 5 

(5) to develop an "esprit de 
corps" among personnel 
workers? , 123̂ 5 123̂ 5 
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9. How effective do you "believe the College of Education 
Student Personnel Program is in providing help in 
curriculum and certification planning? 

-A: EVALUATION B: ATTITUDES 

1. never 
2. rarely 
3. sometimes 
4. usually 
5. always 

1. very unfavorable 
2. unfavorable 
3. neutral 
4. favorable 
5. very favorable 

10. How effective do you believe the College of Education 
Student Personnel Program is in promoting cooperation 
among student services? 

A: EVALUATION 

1. never 
2. rarely 
3. sometimes 
4. usually 
5. always 

B: ATTITUDES 

1. very unfavorable 
2. unfavorable 
3. neutral 
4. favorable 
5. very favorable 

11. How effective do you believe the Student Personnel Pro
gram is in the College of Education in promoting 
cooperation among the students and the faculty? 

A: EVALUATION 

1. never 
2. rarely 
3. sometimes 
4. usually 
5. always 

B: ATTITUDES 

1. very unfavorable 
2. unfavorable 
3. neutral 
k, favorable 
5. very favorable 

12. How effective do you believe the Student Personnel Pro
gram is in the College of Education in promoting 
cooperation and interaction among students? 

A: EVALUATION B: ATTITUDES 

1. never 1. very unfavorable 
2. rarely 2. unfavorable 
3. sometimes 3. neutral 
4. usually favorable 
5. always 5. very favorable 
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EVALUATION OF ORIENTATION PROGRAM 
BY STUDENT PARTICIPANTS 

Name 

EXPLANATION 

In an effort to develop the best possible student personnel 
program in the College of Education, we request your help in 
the evaluation of the Orientation Program you have partici
pated in this semester. Answer all questions to the best of 
your ability and feel free to comment on each item in the 
space provided. 

1. Do you feel that the program was beneficial to you in the 
following areas? (circle response) 

a. Providing needed career information? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

b. Acquainting you with the broader picture in pro
fessional education? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

c. Stimulating you to further exploration in career 
areas? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

d. Providing counseling services in an easy to use 
manner? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

e. Acquainting you with faculty advisors and other 
college personnel? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

f. Providing an acceptant and inviting introduction to 
the College of Education? 

(1) unsatisfactory, (2) satisfactory, (3) very good 
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g. What other benefits did you derive from your 
participation in the program? (be specific) 

( 1 )  

( 2 )  

Please rank the above items, a-g, in terms of their importance 
to you. (rank 1-7 in margin preceding item) 

2. In each of the following questions, answer yes or no and 
comment on your response in the space provided with your 
recommended changes, etc. 

a. Was the program what you wanted and expected? 

yes . , no 

comments: 

b. Was it held at a good time of the day? 

yes , no 

comments: 

c. Was once a week for an hour adequate? 

yes , no 

comments: 

d. Did you maintain your interest throughout the whole 
semester? 

yes , no 

comments: 

e. Were the area presentations adequate and did they 
answer your questions? 

yes , no 

comments: . 
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f. Were counseling referrals easy to make and 
appointments kept "by the counselors? 

yes , no 

comments: 

g, Were the counseling services adequate? 

yes , no 

comments: 

3. Please use this space to comment freely on any phase of 
the Orientation Program. 



160 

APPENDIX A-7 

EVALUATION OF ORIENTATION PROGRAM 
BY COUNSELORS 

Name 

EXPLANATION 

In an ..effort to develop the best possible student personnel 
program in the College of Education, we request your help in 
the evaluation of the Orientation Program you have partici
pated in this semester. Answer all questions to the best of 
your ability and feel free to comment on each item in the 
space provided. 

1. Prom your own viewpoint, do you feel that the program 
was beneficial to students in the following areas? 
(circle response) 

a. Providing needed career information? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

b. Acquainting students with the broader picture in 
professional education? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

c. Stimulating students to do further exploration in 
career areas? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

d. Providing counseling services in an easy to use 
manner? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

e. Acquainting students with faculty advisors and other 
college personnel? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

f. Providing an accepting and inviting introduction to 
the College of Education? 

(1) unsatisfactory, (2) satisfactory, (3) very good 
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g. What other benefits do you feel students derived from 
participation in the program? (be specific) 

(1) ; 

( 2 )  ;  

Please rank the above items, a-g, in terms of their importance 
as you see it in the program, (rank 1-7 in the margin pre
ceding item) 

Additional comments on Item 1: 

2. Prom feedback you received from students* do you feel that 
the program was beneficial in the following areas? (circle 
response) 

a. Providing needed career information? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

b. Acquainting students with the broader picture in pro
fessional education? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

c. Stimulating students to do further exploration in 
career areas? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

d. Providing counseling services in an easy to use 
manner? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

e. Acquainting students with faculty advisors and other 
college personnel? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

f. Providing an accepting and inviting introduction to 
the College of Education? 

(1) unsatisfactory, (2) satisfactory, (3) very good 
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g. What other benefits do you feel the students derived 
from participation in the program? (be specific) 

(1) _ 

( 2 )  ;  

Additional comments on Item 2: • 

3. Prom your point of view as a counselor in the Orientation 
Program, please answer each of the following questions 
with yes or no. Comment on your response in the space 
provided vrith your recommended changes and suggestions 
for improvements. 

a. Was the counseling phase of the program what you 
wanted and expected? 

yes , no 

comments: 

b. Were referrals handled adequately for you as a 
counselor? 

yes , no 

comments: 

c. Were referrals handled adequately for students? 

yes , no 

comments: 

d. Was the counseling phase of the Orientation Program 
acceptable to you? 

...yes . . no 

comments: 



163 

e. Did students appear to be satisfied with the referral 
procedure? 

yes , no _ 

comments: ' • • 

f. Did the students understand the purpose for follow-up 
counseling? 

yes , no 

comments: 

g. Were the students satisfied* with the information and 
help received in counseling? 

yes , no 

comments: 

Please use this space to comment freely on any phase of 
the Orientation Program. 
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APPENDIX A-8 

EVALUATION OF ORIENTATION PROGRAM 
BY FACULTY PARTICIPANTS 

Name 

EXPLANATION 

In an effort to develop the best possible student personnel 
program in the College of Education, we request your help in 
the evaluation of the Orientation Program you have partici
pated in this semester. Answer all questions to the best of 
your ability and feel free to comment on each item in the 
space provided. 

1. From your own viewpoint, do you feel that the program was 
beneficial to students in the following areas? (circle 
response) 

a. Providing needed career information? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

b. Acquainting students with the broader picture in pro
fessional education? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

c. Stimulating students to do further exploration in 
career areas? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

d. Providing counseling services in an easy to use manner? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

e. Acquainting students with faculty advisors and other 
college personnel? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

f. Providing a cordial and inviting reception and intro
duction to the College of Education? 

(1) unsatisfactory, (2) satisfactory, (3) very good 
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g. What other benefits do you feel students derived from 
participation in the program? (be specific) 

(1) 

( 2 )  

Please rank the above items, a-g, in terms of their importance, 
as you see it, in the program, (rank 1-7 in margin preceding 
item) 

Additional comments on Item 1: 

2. Prom feedback you received from students, do you feel that 
the program was beneficial in the following areas? (circle 
response) 

a. Providing needed career information? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

b. Acquainting students with the broader picture in pro
fessional education? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

c. Stimulating students to do further exploration in 
career areas? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

d. Providing counseling services in an easy to use 
manner? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

e. Acquainting students with faculty advisors and other 
college personnel? 

(1) unsatisfactory, (2) satisfactory, (3) very good 

f. Providing an accepting and inviting introduction to 
the College of Education? 

(1) unsatisfactory, (2) satisfactory, (3) very good 
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g. What other benefits do you feel the students derived 
from participation in the program? (be specific) 

(i) ; 

( 2 )  

Additional comments on Item 2: 

3. From your point of view as a faculty resource person in 
the Orientation Program, please answer each of the follovr-
ing questions with yes or no. Comment on your response 
in the space provided with your recommended changes and 
suggestions for improvements. 

a. Were the group sessions what you wanted and expected? 

yes , no 

comments: 

b. Were the sessions handled properly for you in regard 
to question periods, etc.? 

yes , no 

c omment s: 

c. Was the format for the group sessions such that you 
would not want to make changes? 

yes , no 

comments: 

d. Was the faculty referral phase of the program such 
that you would not want to make changes? 

yes no 

c omment s: 
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e. Were the communications between the Orientation 
Program personnel and your own office adequate? 

yes , no 

comments: , . 

f. Were you satisfied with the over-all program and 
would you like to see it continued? 

yes , no 

comments: 

g. Would you or someone on your staff be willing to act 
as a resource person in the future? 

yes , no 

comments: 

Please use this space to comment freely on any phase of 
the Orientation Program. 
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APPENDIX A-9 

STUDENT PERSONNEL SERVICE INVENTORY 

"by Eric N. Rackham 

Derivation of Inventory(p. 3) 

The criteria included in this Inventory evolved "by a 
series of refinements. The author first assembled what 
seemed to him to be the most nearly valid principles and 
facts which might serve as basis for criteria (more than 
24-00 such tentative criteria were brought together). These 
principles and facts were then consolidated into those 
fifteen activity areas generally considered to be the most 
characteristic of student personnel service programs (ad
missions, counseling, discipline, extra-curricular activities 
financial aid, health service, housing and board, general 
organization and administration, orientation, placement, pre-
college counseling, records, religion, research, and testing) 

Once the tentative criteria had been assembled, 
classified, and refined by the author as much as possible, 
a "pilot study" was run on tho campus of the University of 
Colorado with the assistance of such persons as the Director 
of Admissions and Records, the Directors of Counseling and 
'Testing, the Director of the Student Health Service, the 
Director of Placement, the Dean of Men, and the Dean of Stu
dents to secure their suggestions for improvements. Still 
further refinement resulted when the check lists for each of 
the activity areas were submitted to appropriate officials 
at all of the more than one hundred institutions of higher 
learning in the United States whole enrollments exceed four 
thousant day students. In order to secure adequate assis
tance from the above persons, check lists in one or more 
areas were sent to five separate officials (the director of 
admissions and records, the director or directors of coun
seling and testing, the director of the student health 
service, the placement director, and the dean of students) 
at each of the institutions selected for inclusion in the 
study. Participants were advised to check the comprehensive
ness of the lists by making such additions to or deletions 
from them as they considered desirable. They were instructed 
as well, when determining whether or not a statement was 
either satisfactory or unsatisfactory, to think in terms of 
the "ideal" student personnel services program for the 
"average"' American college or university rather than in 
terms of what is current practice on their own campuses. In 
every instance cooperation exceeded sixty percent—on one 
list, seventy percent—from those individuals solicited for 
aid. The check list by this time contained 225 items, many 
with sub-items. 
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Next step in the process was to construct a student 
personnel services program rating scale based upon the 
above-mentioned revised lists of criteria. The rating scale 
was then submitted to a selected number of competent spe
cialists in student personnel services so that items could be 
weighted and indices could be derived. Ten persons served as 
judges in the study, and they were selected with the follow
ing considerations in mind: the individuals chosen must have 
been associated with the field.of student personnel services 
long enough to be generally recognized as experts; they must 
have recognized positions as leading thinkers in the field, 
as evidenced by the general acceptance of their writings; 
they must have had ample training in the field, as revealed 
by study and work experiences; they must be actively engaged 
in the field of student personnel services at the time the 
study was made, engaged either as teacher, administrator, or 
writer. 

The ratings of the specialists were tabulated, 
analyzed, and interpreted as preparation for the final step 
in the process, the actual construction of the Student Per
sonnel Services Inventory. This was done so that officials 
charged with the direction of a specific campus program are 
able to ascertain how closely their program approximates the 
"ideal" program. Each of the items which emerged from the 
judges' considerations was changed into a question in order 
to direct the inventory toward actual practices of an insti
tution. Great care was exercised to see that the basic 
meaning of any statement was not altered. To the criteria 
was attached a scale of frequencies of practice. As may be 
observed from the directions which follow, the rating of 
each item that indicates the frequency with which it is prac
ticed in a particular instance when multiplied by.the "weight" 
for that item (the workable relative value obtained from the 
judges* ratings) yields a score for each question and in turn 
for each activity area. 

Users of the Inventory will note that a theoretical 
profile has been, constructed. This device is designed to 
assist an institution in visualizing its comparative ratings 
in the fifteen areas of student personnel services into 
which the criteria have been divided. The scores here found 
are, of course, the theoretical results of the combined 
judgments of the aforementioned specialists. 
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STUDENTS' ATTITUDES TOWARD STUDENT PERSONNEL 
SERVICES IN THE.COLLEGE OF EDUCATION 
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Item Ones Do you find the College of Education 
student services to be organized? 

(1) (2) (3) (4) (5) 
Very Very 

No Re- Unfa- Unfa- Favor- Favor
able able 

No. cf /» No. fi No. % No. /» No. 1° No. > 

Group A 1 2 1 2 1 2 13 31 15 36 11 26 

<r
\ 00 • 

r\ 

42 

Group B 0 0 0 0 2 5 15 36 17 40 8 19 3.74 42 

Group C 0 0 0 0 0 0 7 27 9 35 10 38 4.12 26 

Group D 0 0 3 12 2 8 8 31 9 35 4 15 3.35 26 

Item Two: Has the coordination of student per-
connel services increased your 
understanding of college personnel 
services? 

(1) (2) (3) W (5) 
Very Very 

No Re- Unfa- Unfa- Favor- Favor
able able Mean No. 

No. % No. i No. i No. % No. cL /° No. > 

Group A 1. 2 1 2 2 5 14 33 17 40 7 17 3.66 42 

Group B 0 0 0 0 1 2 19 45 13 31 9 21 3.71 42 

Group C 0 0 0 ' 0 1 4 10 38 10 38 5 19 3.73 26 

Group D 14 3 12 1 4 11 42' 7 27 3 12 3.24 26 

Note; Group A = Experimental Pre-Test 
Group B = Experimental Post-Test 
Group C = Comparable Pre-Test 
Group D = Comparable Post-Test 
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Item Three: Are student services coordinated to 
permit the focusing of all the forces 
of the college upon the problems of 
each student in a unified and con
sistent way? 

Groups 
No Re
sponse 

(1) 
Very 
Unfa
vorable 

(2) 

Unfa
vorable 

(3) 

Neutral 

(4) 

Favor
able 

(5) 
Very 
Favor
able Mean No. 

No. % No. cl /O No °/o No. Qf 
/» No. > No. fo 

Group A 0 0 3 7 3 7 20 48 11 26 5 12 3.29 42 

Group B 0 0 2 5 7 17 20 48 9 21 4 10 3.14 42 

Group C 0 0 2 8 2 8 7 27 10 38 5 19 3.54 26 

Group D 1 4 3 12 1 4 11 42 8 31 2 8 3.20 26 

Item Pours Does your student services program 
include a competent staff of pro
fessionally trained personnel workers? 

Groups 
No Re
sponse 

(1) 
Very 
Unfa

vorable 

(2) 

Unfa
vorable 

(3) 

Neut ral 

(4) 

Favor
able 

(5) 
Very 
Favor
able Mean No. 

No. % No. % No. % No. ft No. % No. . fo 

Group A 0 0 0 0 0 0 17 . 40 11 26 14 33 3.93 42 

Group B 0 0 0 0 3 8 11 26 14 33 14 33 3.93 42 

Group C 0 0 0 0 1 4 7 27 7 27 11 42 4.06 26 

Group D 1 4 3 12 2 8 7 27 9 35 4 15 3.36 26 
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Item Fives How effective do you believe the 
College of Education student per
sonnel program is in terms of its 
contribution to student adjustment? 

(1) (2) (3) (4) (5) 
Very Very 

No Se- Unfa- Unfa- Favor- Favor

No.' % No. i No. % No. % No. % No. * 
Group A 0 0 0 o 2 5 16 38 17 40 7 17 3.69 

Group B 1 2 0 0 2 5 14 33 19 45 6 14 3.71 

Group C 0 0 0 0 0 0 11 42 6 23 9 35 3.92 

Group D 1 4 2 8 0 0 11 42 9 35 3 12 3.44 

ites Six: How effective do you believe the 
College of Education student per
sonnel program is in enabling 
students to find information? 

(1) (2) (3) (4) (5) 
Very Very 

No Re- Unfa- Unfa- Favor- Favor-
Groups sponse vorable vorable Neutral able able Mean No. 

No. % No. i No. :r-/O No. % No. No. % 
Group A 0 0 1 2 2 5 10 24 18 43 11 26 3.86 42 

Group B 1 2 0 0 2 5 13 31 17 40 9 21 3.80 42 

Group C 0 0 0 0 1 4 6 23 11 42 8 31 

0
 
0
 • 

-3* 

2o 

Group D 1 4 1 4 1 4 10 38 7 27 6 23 3.64 26 
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Item Seven: How effective do you believe the 
College of Education student per
sonnel program is in providing for 
your needs for personal counseling? 

(1) (2) (3) W (5) 
Very Very 

No Re- Unfa- Unfa * Favor- Favor-

No. % No. % No. /» No. No. —% No. > 

Group A 0 0 1 2 2 5 14 33 17 40 8 19 3.69 42 

Group B • 1 2 0 0 7 17 10 24 14 33 10 24 3.66 42 

Group C 0 0 0 0 1 4 10 38 5 19 10 38 3.92 26 

Group D 1 4 2 8 0 0 13 50 9 35 1 4 3.28 26 

Item Eight: How effective do you believe the 
College of Education student per
sonnel program is in providing 
help in vocational decision making? 

(1) (2) (3) (4) (5) 
Very Very 

No Re- Unfa- Unfa- Favor- Favor-
Groups sx>onse vorable vorable Neutral able a.ble Mean No. 

NoT % No. J> NoT JO NoT JO NoT JO NO. % 

Group A 0 0 2 5 0 0 18 43 14 33 8 19 3.62 42 

Group B 1 2 0 0 3 7 16 33 18 3̂ 4 10 3.56 42 

Group C 000 0 0 0 9 35 9 35 8 31 3.96 26 

Group D 1 4 2 8 0 0 9 35 H 42 3 12 3.52 2o 
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Item Nine: How effective do you believe the 
College of Education student per
sonnel program is in providing 
help in curriculum and certifica-

. tion planning? 

(1) (2) (3) (4) (5) 
Very Very 

No Re- Unfa- Unfa- Favor- Favor-
Groups sponse vorable vorable Neutral able able Mean No. 

No. % No. Nol Jo No~ Jo Nol Jo No. fo 

Group A 0 0 0 0 0 0 20 48 6 14 16 38 3.90 42 

Group B 1 2 0 0 2 5 14 33 13 31 12 29 3-85 42 

Group C 000 0 0 0 8 31 9 35 9 35 4.04 26 

Group D 1 4 3 12 0 0 9 35 10 38 3 12 3.40 26 

Item Ten; How effective do you believe the 
College of Education student per
sonnel program is in promoting 
cooperation among student services? 

(1) (2) (3) (4) (5) 
Very Very 

Groups 
No Re
sponse 

Unfa
vorable 

Unfa
vorable Neutral 

Favor
able 

Favor
able Mean No. 

No. % No. % No. i No. % No. % No. 7° 
Group A 0 0 0 0 1 2 23 55 9 21 9 21 3.62 42 

Group B 1 2 0 0 1 2 24 57 10 24 6 14 3.51 42 

Group C 0 0 0 0 1 4 12 46 8 31 5 19 3.65 26 

Group D 1 4 2 8 0 0 17 65 5 19 1 4 3.12 26 
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Item Elevens How effective do you believe the 
student personnel program is in 
the College of Education in pro
moting cooperation among students 
and faculty? 

(1) (2) (3) (4) (5) 
Very Very 

Groups 
No Re
sponse 

Unfa
vorable 

Unfa
vorable Neutral 

Favor
able 

Favor
able Mean No. 

No.' % No. % No. % No. % No. % No. % 

Group A 0 0 0 0 0 0 19 45 14 33 9 21 3.76 42 

Group B 1 2 0 0 0 0 20 48 14 33 7 17 3.68 42 

Croup C 0 0 0 0 1 4 9 35 8 31 8 31 3.88 26 

Group D 1 4 3 12 0 0 10 38 10 38 2 8 3.32 26 

Item Twelves How effective do you believe the 
student personnel program is in the 
College of Education in promoting 
cooperation among 'students? 

(1) (2) (3) (4) (5) 
Very Very 

No He- Unfa- Unfa- Pavor- Favor-
Groups sponse vorable vorable Neutral able able Mean No. 

No! % No. Jo NoT JO NoT JO NoI JO NO. % 

Group A 0 0 0 0 2 8 18 if3 1̂  33 8 19 3.67 42 

Group B 1 2 2 5 0 0 19 45 13 31 7 17 3.56 42 

Group C 0 0 1 4 1 4 12 46 7 27 5 19 3.5̂  26 

Group D 1 4 3 12 0 0 11 42 . 9 35 2 8 3.28 26 
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STUDENTS' EVALUATION OP STUDENT PERSONNEL 
SERVICES IN THE COLLEGE OF EDUCATION 

177 

Item One: Do you find the College of Education 
student services to be organized? 

No Re-
(1) ( 2 )  (3) 

Some-
(4) (5) 

No. % No. % No. % No. of /° No. % No. % 

Group A 0 0 15 36 9 21 6 14 9 21 3 7 2.43 42 

Group B 1 2 3 7 3 7 11 26 18 43 6 14 3.51 42 

Group C 0 0 17 69 0 0 2 8- 3 12 3 12 1.96 2o 

Group D 0 0 14 54 6 23 2 8 3 12 1 4 1.88 26 

Item Two: Has- the coordination of student 
personnel services increased your 
understanding of college personnel 
services? 

(1) ( 2 )  (4) (5) (3) 
No Re- Some-

Groups sponse Never Rarely times Usually Always Lie an No. 
No. % No. % Nol fo No. Jo W. % No. % 

Group A 0 0 1? 4l 6 14 7 17 8 19 4 10 2.4-3 42 

Group B 0 0 4 10 7 17 11 26 13 31 7 17 3.29 42 

Group C 0 0 16 62 3 12 4 15 3 12 0 0 1.77 26 

Group D 0 0 14 54 5 19 5 19 2 8 0 0 1.81 26 

Note: Group A = Experimental Pre-Test 
Group B = Experimental Post-Test 
Group C = Comparable Pre-Test 
Group D = Comparable Post-test 



178 

Item Three: Are student services coordinated to 
permit the focusing of all the forces 
of the college upon the problems of 
each student in a unified and consis
tent way? 

No Re-
Cl) (2) (3) 

Some-
w (5) 

No.' % No. fo No. —L-r fi No. i No. i No. 

Group A 0 0 17 41 6 14 11 26 7 17 1 2 2.26 42 

Group B - 0 0 6 14 11 26 11 26 11 26 3 7 2.86 42 

Group C 0 0 15 58 3 12 3 12 4 15 1 4 1.96 26 

Group D 1 4 12 46 6 23 1 4 6 23 0 0 2.04 26 

Item Pours Does your student personnel services 
program include a competent staff of 
professionally trained personnel 
workers? 

(1) ( 2 )  (4) (5) (3) 
No Re- Some-

Groups sponse Never Rarely times Usually Always Mean No 
% No. Jo No. % No. No. % No. f 

Group A 0 0 13 31 

Group 3 12 2 5 

Group C 0 0 15 58 

Group D 1 4 12 46 

y 
/» No. 

3 7 7 • 17 13 31 6 14 2.90 42 

5 12 7 17 17 40 10 24 3.68 42 

3 12 1 4 4 15 3 12 2.12 26 

3 12 3 12 4 15 3 12 2.32 23 
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Item Five: How effective do you believe the 
College of Education student per
sonnel program is in terms of its 
contribution to students? 

(1) 
No Re-

Groups sponse Never 

( 2 )  (4) (5) (3) 
Some-

Rarely times Usually -Always Mean No, 
W. % No. % * No. No. % No. % No. yo 

Group A 0 0 16 38  ̂10 10 24' 9 21 3 ? 2.50 42 

Group B 25 2 5 4 10 14 33 15 36 5 12 3.̂ 3 ̂ 2 

Group C 0 0 18 69 1 4 1 4 3 12 3 12 1.92 26 

Group D 1 4 14 5̂  5 19 1 4 5 19 0 0 1.88 2o 

Item Six: How effective do you believe the College 
of Education student personnel program 
is in enabling students to find infor
mation? 

(l) (2) (3) CO (5) 

Groups 
No Re
sponse Never ' Rarely 

Some
times Usually Always Mean No. 

No. % No. % No. /» No. % No. /» No. % 
Group A 0 0 10 24 3 7 12 29 12 29 5 12 2.9b 42 

Group B 2 5 3 7 4 10 14 33 12 29 7 17 3.̂ 0 42 

Group C 0 0 17 65 2 8 1 4 4 15 2 8 1.92 26 

Group D 1 4 12 46 5 19 3 12 3 12 2 8 2.12 26 
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Item Seven: How effective do. you believe the 
College of Education student per
sonnel program is in providing 
for your needs for personal 
counseling? 

No Re-
Cl) ( 2 )  (3) 

Some-
(5) 

No. $ No* i No. 7° No. % No. % No. <4. /° 

Group A 0 0 16 38 7 17 4 10 12 29 3 7 

0
 

vr\ • 

CM 

42 

Group B 2 5 4 10 5 12 12 29 12 29 7 17 3.33 42 

Group C 0 0 19 73 2 8 0 0 2 8 3 12 1.77 26 

Group D 0 0 12 46 5 19 3 12 4 15 2 8 2.19 26 

Item Eights How effective do you believe the 
College of Education student per
sonnel program is in providing 
help in vocational decision making? 

(1) 
No Re-

Grouus sponse Never 

( 2 )  CO (5) (3) 
Some-

Harely times Usually Always Mean No, 
No. % No. % No. % No. % No. y'o No. /» 

Group A 

Group B 

Group C 

Group D 

0 0 15 36 

12 4 10 

0 0 18 69 

1 4 12 46 

7 17 8 19 9 21 

5 12 15 36 13 31 

1 4 1 4 5 19 

3 12 5 19 3 12 

3 7 2.48 42 

4 10 3.20 42 

1 4 1.85 26" 

2 8 2.20 26 
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Item Nine: How effective do you believe the 
College of Education student per
sonnel program is in providing 
help in curriculum and certifi
cation planning? 

• (1) (2) (3) (4) (5) 
No He- Some-

No. i No. /» No. % No. No. —C fi No. % 
Group A 0 0 14 33 4 10 6' 14 11 26 7 17 2.83 42 

Group B 1 2 5 12 7 17 7 17 13 31 9 21 3.34 42 

Group C 0 0 18 69 1 4 2 8 2 8 3 12 1.88 26 

Group D 1 4 13 50 4 15 4 15 2 8 2 8 2.04 26 

Item Ten: How effective do you believe the College 
of Education student personnel program 
is in promoting cooperation among stu
dent services? 

(1) ,2) (3) (4) (5) 
No Re- Some-

No. ~cT-/" No. % No. —-n— 
7° No. i No. /O No. i 

Group A 0 0 18 43 5 12 7 17 9 21 3 7 2.38 42 

Group B 1 2 10 24 4 10 10 24 13 31 4 10 2.93 42 

Group C 0 0 21 81 1 4 1 4 3 12 0 0 1.46 26 

Group D 1 4 13 50 4 15 5 19 2 8 1 4 1.96 26 
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Item Elevens 

No Re-

How effective do you believe the 
student personnel program is in 
the College of Education in pro
moting cooperation among students 
and faculty? 

(1) ( 2 )  (3) 
Some-

(5) 

No. 07 /O No. % No. % No. cJ /Q No. 0/ /° No. * 
Group A 0 0 18 43 3 7 7 17 10 24 4 10 2.50 42 

Group B 1 2 8 19 4 10 9 21 14 33 6 14 3.15 42 

Group C 0 0 19 73 1 4 2 8 2 8 2 8 1.83 26 

Group D 1 4 13 50 5 19 3 12 3 12 1 4 1.96 26 

Item Twelve; How effective do you believe the 
student personnel program is in 
the College of Education in pro
moting cooperation among students? 

(1) ( 2 )  (3) (5) 

Groups 
No Re
sponse Never Rarely 

Some
times Usually Always Mean No. 

No. % No. % No. % No. % No. £ No. % 

Group A 0 0 18 43 7 17 5 12 10 24 2 5 2.31 42 

Group B 1 2 9 21 5 12 6 14 14 33 7 17 3.12 42 

Group C 0 0 18 69 1 4 1 4 5 19 1 4 1.85 26 

Group D 1 4 15 58 4 15 2 8 3 12 1 4 1.84 26 
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APPENDIX B-3 

USE MADE OF CERTAIN STUDENT SERVICES 
BY STUDENTS 

Item One: How often did. you use the Student 
Counseling Bureau? 

(1) ( 2 )  (3) 

Once 

(4) 

Twice 

(5) 
More 
Than 
Twice 

Did Not Once A Se- A Se- A Se-
Groups Use A Year mester mester mester Mean No 

No. i No. •j-/ /O No. i No. % No. /O 

Group A 28 67 8 19 1 2 2 5 3 7 1.67 42 

Group B 22 52 4 10 7 17 4 10 5 12 2.19 42 

Group C 20 77 3 12 2 8 0 0 1 1.42 26 

Group D 21 81 1 4 2 8 1 4 1 4 1.46 26 

Item Two: How often did you use the faculty 
advisors? 

Groups 

(1) ( 2 )  (3) (4) (5) 
More 
Than 

Once Twice Twice 
Did Not Once A Se- A Se- A Se- , 
Use A Year mester mester mester Mean No. 

No. % No. % No. —% /« No. —-7-
• / »  No. 

Group A 13 31 6 14 10 24 6 14 7 17 2.71 42 

Group B 10 24 4 10 8 19 16 38 4 10 3.00 42 

Group C 12 46 4 15 9, 35 0 0 1 4 2.00 26 

Group D 10 38 2 8 8 31 3 12 3 12 2.50 26 

Notes Group A = Experimental Pre-Test 
Group B = Experimental Post-Test 
Group C = Comparable Pre-Test 
Group D = Comparable Post-Test 
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Item Threes How often did you use the dormitory, 
sorority, or fraternity counselors? 

(1) (2) (3) (4) (5) 
More 
Than 

Groups 
Did not 
Use 

Once 
A Year 

Once 
A Se
mester 

Twice 
A Se
mester 

Twice 
A Se
mester Mean No 

No, % No. % No. ¥ ft No. % No. J' P 

Group A 36 86 1 2 1 2 1 2 3 7- 1.43 42 

Group B 36 86 0 0 3 7 1 2 2 5 1.40 42 

Group C 23 88 1 4 1 4 1 4 0 0 1.23 26 

Group D 20 77 2 8 2 8 1 4 1 4 1.50 26 

Item Pour: How often did you use Admissions 
Counseling? 

(1) (2) (3) (4) (5) 
More 
Than 

Groups 
Did Not 
Use 

Once 
A Year 

Once 
A Se
mester 

Twice 
A Se
mester 

Twice 
A Se
mester Mean No 

No. % No. 0/ 
/° No. < 

ft No. C'/ 
P No. % 

Group A 27 64 11 26 3 7 0 0 1 2 1.50 42 

Group B 32 76 6 14 2 5 2 5 0 0 1.38 42 

Group C 17 65 4 15 5 19 0 0 0 0 1.5̂  26 

Group D 22 85 0 0 3 o2 1 4 0 0 1.35 26 
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Item Five; How often did you use the Deans of 
Men or Women? 

(1) (2) (3) W (5) 
More 
Than 

Once Twice Twice 
Did Not Once A Se- A Se- A Se-

Groups Use A Year mester mester mester Mean No. 
No. i No. ol /O No. % •No. p No. fo 

Group A 37 88 3 7 0 0 1 2 1 2 1.24 42 

Group B 37 88 4 10 1 2 0 . 0 0 0 1.14 42 

Group C 21 - 81 1 4 3 12 . 0 0 1 4 1.42 26 

Group D 25 96 1 4 0 0 0 0 0 0 1.04 26 

Item Six: How often did you use other counseling 
and advisory services? 

Groups 

(1) (2 )  

Did Not Once 

(3) 

Once 
A Se-

w 

Twice 
A Se-

CS) 
More 
Than 
Twice 
A Se-

Use A Year mester mester mester Mean No, 
No. Jo No, % No. J, No. 

Group A 

Group B 

Group C 

Group D 

1MO . 

28 6? 5 12 2 4 2 5 

7 17 10 24 8 19 9 21 

24 92 0 0 0 0 2 8 

24 96 1 4 0 0 0 0 

5 12 1.80 42 

8 19 3.02 42 

0 0 1.31 26 

0 0 1.04 26 
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APPENDIX B-4 

STUDENTS' RATINGS OP SATISFACTION WITH STUDENT 
COUNSELING AND ADVISING SERVICES 

Item One: Kow satisfied are you with the services 
of the Student Counseling Bureau? 

(1) (2) (3) W (5) 
Did 
Not Some-

Groups Use Never Rarely times Usually Always Mean No. 
~ No. % No. Jo NoT % No. Jo NoT % No. % 

Group A 33 79 o 0 1 2 1 2 5 12 2 5 3.89 42 

Group B' 24 57 1 2 1 2 3 7 10 24 3 7 3.72 42 

Group C 22 85 1 4140 0 1 41 4 3.0 0  2 6  

Group D 22 85 1 4 0 0 1 4 2 8 0 0 3.00 26 

Item Two: How satisfied are you with the services 
of the faculty advisors? 

(1) (2) (3) (4) (5) 
Did 
Not Some-

Groups Use 
No. , i No. /» No. ,</ 

/> No. :,7 
/» No. % No. C' /» 

Group A 13 31 2 5 1 2 5 12 15 36 6 14 3.76 42 

Group B 12 29 0 0 1 2 6 14 11 26 12 29 4.13 42 

Group C .11 42 0 0 0 0 3 12 8 31 4 15 4.07 26 

Group D 7 27 1 4 0 0 3 12 9 35 6 23 4.00 26 

Note: Group A = Experimental Pre-Test 
Group B = Experimental Post-Test 
Group C = Comparable Pre-Test 
Group D = Comparable Post-Test 



Item Three: How satisfied are you with the services 
of the dormitory or sorority counselors? 

(1) (2) . (3) (4) (5) 
Did 
Not Some-

Groups Use Never Rarely times Usually Always Mean No. 
No. % No. J NbT ? No. % NST % No. % 

Group A 36 86 0 0.0 0 3 ? 3 7 0 0 3.50 42 

Group B 36 86 0012124 10 00 3.50 4 2  

Group C 22 85 0 0 1 41 40 0 2 8 3.75 26 

Group D 21 81 0 0 1 42 8 1 41 4 3.40 26 

Item Pour: How satisfied are you with the services 
of Admissions Counseling? 

(1) (2) (3) (4) (5) 
Did 
Not Some-

Groups Use Never Rarely times Usually Always Mean No. 
No. f, No. 0! /O No. % No. % No. < /« No. i 

Group A 27 64 1 2 0 0 5 12 7 17 2 5 3-*' 42 

Group B -31 74 0 0 0 0 3 ' 7 6 14 2 5 3.91 42 

Group C 17 65 0 0 0 0 3 12 3 12 3 12 4.00 26 

Group D 22 85 1 4 0 0 1 . 4 2 8 0 0 3.00 26 
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Item Five: How satisfied are you with the services 
of the Deans of Men or Women? 

(1) (2) (3) (4) (5) 
Did 
Not Some-

Groups Use Never Rarely times Usually Always Mean No. 
No. % No. J Nô  % No. % l$o~. % No. % 

Group A 37 88 0012003712 3.80 42 

Group B 37 88 0 0 1 2 2 52 50 0 3.20 42 

Group C 21 81 1 4 1 4 0 0 0 0 3 13 3.60 26 

Group D 2596 1 4 0.0 0 0 0 0 0 0 1.00 26 

Item Six: How satisfied are you with the services 
of other counseling and advisory sources, 
including the Orientation Program? 

(1) (2) (3) W (5) 
Did 
Not Some-

Groups Use Never Rarely times Usually Always Mean No. 
No. % No. "% NoT "% No. % NoT % No. % 

Group A 27 64 1 2 0 0 4 10 6 14 4 10 3.80 42 

Group B 7 17 2 5 4 10 7 17 15 36 7 17 3.60 42 

Group C 24 92 0 0 0 0 0 0 1 4 1 4 4.50 26 

Group D 24 92 0 0 1 4 1 4 0 0 0 0 2,50 26 
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Item Three: 

Groups 

How much work have you done in exploring 
career possibilities? 

(1) (2) (3) (4) (5) 
Very Quits A Great 

None Little Some A Lot Deal Mean No. 
No. —w~ /» No. % No . i No. £ No. % 

Group A 3 7 7 17 24 57 6 14 2 5 2.93 42 

Group B 0 0 3 7 13 31 21 50 5 12 3.67 42 

Group C 3 12 11 42 9 35 3 12 0 0 2.46 26 

Group D 2 : 8 
•< 

7 27 11 42 5 19 1 4 2.85 26 

Item Pour: How certain are you of your interests, 
attitudes, abilities, and other strong 
and weak points in relation to career 
planning? 

(1) (2) (3) 
Very Un- Not 

(4) (5) 
Fairly Quite 

Groups Certain Certain Neutral Certain Certain Mean No 
No. No. ft No. % No. % No. % 

Group A 0 0 2 5 12 29 18 43 h
 
o
 

iv
) 

3.86 42 

Group B 0 0 0. 0 5 12 22 52 15 36 4.24 42 

Group C 3 12 1 4 5 19 11 42 6 23 3.62 26 

Group D 2 8 1 4 7 27 9 35 7 27 3.69 26 
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APPENDIX 3-5 

CAREER PLANNING ACTIVITY OF THE 
COMPARABLE AND EXPERIMENTAL GROUPS 

Item Ones How sure are you of your present career 
decision? 

Groups 

(1) (2) (3) (4) . (5) 
Very Un- Not Fairly Quite 
Certain Certain Neutral Certain Certain Mean No, 
No. % No. /» No. % No. % No. % 

Group A 1 2 6 14 2 5 8 19 25 60 4.19 42 

Group B 2 5 1 2 3 7 11 26 25 60 4.33 42 

Group C 2 8 5 20 2 8 8 31 9 35 3.65 26 

Group D 3 12 4 15 2 8 8 31 9 35 3.61 26 

Item Two: How much thought have you given to your 
career plans? 

Groups 

(1) (2) (3) 
Very Un- Not 

(4) (5) 
Fairly Quite 

No, 
No. i No. C f /  

/° No. i No. i No. i -

Group A 0 0 0 0 3' 7 19 45 20 48 4.41 42 

Group B 0 0 0 0 0 0 15 36 27 64 4.64 42 

Group C 0 0 0 0 . 4 15 15 58 7 27 4.12 26 

Group D 0 0 0 0 . 6 23 14 54 6 23 4.00 26 

Note; Group A = Experimental Pre-Test 
Group B = Experimental Post-Test 
Group C = Comparable Pre-Test 
Group D = Comparable Post-Test 



191 

Item Five: How confident are you that your career 
plans are in line with your abilities, 
interests, attitudes, etc.? 

Grouns 

(1) 

Too In
definite 

(2) 
Little 
Con

fidence 

(3) 
Average 
Con

fidence 

W 
Fairly 
Con

fident 

(5) 
Very 
Con

fident Mean No, 
No. % No, % No. % No. % No.. % 

Group A 2 5 1 2 3. 7 • 28 6? 8 19 3.93 kZ 

Group B 2 5 0 0 6 I** 21 50 13 31 J+.02 2̂ 

Group C 2 8 2 8 5 19 10 38 7 27 3.69 26 

Group D 3 12 2 8 4 15 8 31 9 35 3.69 26 
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FACULTY EVALUATIONS OF STUDENT PERSONNEL SERVICES 
IN THE COLLEGE OF EDUCATION 
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Item One: Do you find the College of Education 
student services to be organized? 

(1) (2) (3) (4) (5) 
Some-

Groups Never Rarely times Usually Always Mean No. 
No.Jo NoT "%Nol Jo Nol % No. % 

Faculty 
Pre-Test 3 30 3 30 4 40 0 0 0 0 2.10 10 

Faculty 
Post-Test 0 0 4 44 4 44 1 11 0 0 2.40 9 

Item Twos Has the coordination of student 
personnel services enhanced your 
understanding and utilization of 
personnel services? 

(1) (2) (3) (4) (5) 
Soine-

Groups Never Rarely times Usually Always Mean No. 
No. JL Nol c/o No. % . No. % No. JL 

Faculty 
Pre-Test 2 20 6 60 1 10 1 10 0 0 2.10 10 

Faculty 
Post-Test 0 0 4 44 3 33 2 22 0 0 2.78 9 
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Item Threes Are student services coordinated to permit 
the focusing of all the forces of the col
lege upon the problems of each student in 
a unified and consistent way? 

(l) (2) (3) (4) (5) 
Some-

Groups _ Never Rarely times Usually Always Mean No. 
NoT "% Nol % Nol Jo No"] % Nol J> 

Faculty 
Pre-Test 4 40 5 50 0 0 1 10 0 0 1.80 10 

Faculty 
Post-Test 1 11 3 33 5 55 0 0 0 0 2.44 9 

Item Four: Does the student personnel services program 
include a competent staff of professionally 
trained personnel workers readily available 
to students? 

(1) (2) (3) (4) (5) 
Some-

Groups Never Rarely times Usually Always Mean No. 
Nol J Nol % No. J> W. %No! % 

Faculty 
Pre-Test 4 40 2 20 1 10 2 20 1 10 2.40 10 

Faculty 
Post-Test 1 11 2 22 1 11 5 55 0 0 3.11 9 

Item Fives How effective do you believe the College of 
Education student personnel program is in 
terms of its contribution to student ad
justment? 

(1) (2) (3) (4) (5) 
Some-

Groups Never Rarely times Usually Always Mean No. 
Nol "% Not JoNot JO Not %not % 

Faculty 
Pre-Test 3 30 4 40 2 20 1. 10 0 0 2.10 10 

Faculty 
Post-Test 0 0 2 22 6 66 1 11 0 0 2.89 9 
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Item Six: How effective do you believe the College of 
Education student personnel program is in 
enabling students to find information? 

(1) (2) (3) (4) (5) 
Some-

No. No. % No. -j/L No. % No. % 

Faculty 
Pre-Test 2 20 1 10 4 40 3 30 0 0 2.80 10 

Faculty 
Post-Test 0 0 

cm cm cm cm cm cm 

5 56 0 0 3.33 9 

Item 1 Seven: How effective do you believe the College 
of Education student personnel program 
is in providing for the needs of students 
for personal problem counseling? 

Groups 

(1) 

Never 

(2) (3) 
Some-

Rarely times 

(4) 

Usually 

(5) 

Always Mean No, 
No. % • 

0
 
a
 • 

0
 

£5 

No. % No. % 

Faculty 
Pre-Test 4 40 2 20 1 10 3 30 0 0 2.30 10 

Faculty 
Post-Test 0 0 4 44 2 22 3 33 0 0 2.89 9 

Item Eight: How effective do you believe the College 
of Education student personnel program is 
in providing help in vocational decision 
making? 

(1) (2) (3) (4) (5) 
Some-

Groups Never Rarely times Usually AlwaysiMean No. 
No. % No. J No! % No. % No. ~ 

Faculty 
Pre-Test 2 20 2 20 2 20 3 30 1 10 2.90 10 

Faculty 
Post-Test 0 0 3 33 6 6? 0 0 0 0 2.67 9 
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Item Nine: How effective do you believe the College of 
Education student personnel program is in 
providing help in curriculum and certifica
tion planning? 

(1) (2) (3) (4) (5) 
Some-

Groups 
. No; $ No. i No. 0/ y° No. No. 

Faculty 
Pre-Test 2 20 0 0 1 10 5 50 2 20 3.. 50 10 

Faculty 
Post-Test 0 0 "0 0 4 44 4 44 1 11 3.6? 9 

Item Ten: How effective do you "believe the College of 
Education student personnel program is in 
promoting cooperation among student services? 

(1) (2) (3) (4) (5) 
Some-

Groups Never Rarely times Usually Always Mean No. 
No! J No! % No. % No. % No. % 

Faculty 
Pre-Test 4- 40 3 30 3 30 0 0 0 0 1.90 10 

Faculty 
Post-Test 0 0 3 33 4 44 2 22 0 0 2.89 9 

Item Eleven: How effective do you believe the student 
personnel program is in the College of 
Education in promoting cooperation among 
students and faculty? 

(1) (2) (3) (4) (5) 
Some-

Groups Never Rarely times Usually Always Mean No. 
No. J NoT % No. % No. % No. % 

Faculty 
Pre-Test 4 40 1 10 3 30 2 20 0 0 2.30 10 

Faculty 
Post-Test 1 11 1 11 4 3 33 0 0 3.00 9 
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Item Twelves How effective do you believe the student 
personnel program is in the College of 
Education in promoting cooperation and 
interaction among students? 

(1) (2) (3) W (5) 
Some-

Groups Never Rarely times Usually Always Mean No. 
' Nô  W. % No. % W. J NoT % 

Faculty 
Pre-Test 4-40 2 20 2 20 2 20 0 0 2.20 10 

Faculty 
Post-Test 0 0 2 22 3 33  ̂44 0 0 3.00 9 
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APPENDIX B-7 

FACULTY ATTITUDES TOWARD STUDENT PERSONNEL SERVICES 
IN THE COLLEGE OP EDUCATION 

Item Ones Do you find the College of Education student 
services to be organized? 

(1) (2) (3) (4) (5) 
Very Very 
Unfa- Unfa- Favor- Favor-

Groups vorable vorable Neutral able able Mean No. 
Nol % No. % No. % No. % No. J 

Faculty 
Pre-Test 0 0 0 0 2 20 4 40 4 40 4.20 10 

Faculty 
Post-Test 0000002 22 7 78 4.78 9 

Item Twos Has the coordination of student personnel 
services enhanced your understanding and 
utilization of personnel services? 

(1) (2) (3) (4) (5) 
Very Very 
Unfa- Unfa- Favor- Favor-

Groups vorable vorable Neutral able able Mean No. 
No. | NoT J NoT % No. % No. % 

Faculty 
Pre-Test 1 • 10 1 10 1 10 1 10 6 60 4.00 10 

Faculty 
Post-test 0 0 0 0 1 11 5 56 3 33 4.22 9 
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Item Three: 

Groups 

Are student services coordinated to permit 
the focusing of all the forces of the 
college upon the problems of each student 
in a unified and consistent way? 

( 2 )  (3) (4) (1) 
Very 
Unfa- Unfa- Favor-
vorable vorable Neutral able 

(5) 
Very 
Favor-
able Mean No, 

Tfol No! % No? Jo No! % No! J" 

Faculty 
Pre-Test 0 0 1 10 . 0 0 1 10 8 80 .̂60 10 

Faculty 
Post-Test 0 0 1 11 0 0 3 33 5 56 3.78 9 

Item Four: 

Groups 

Faculty 
Pre-Test 

Does the student personnel services program 
include a competent staff of professionally 
trained personnel workers readily available 
to students? 

( 2 )  (3) (1) 
Very 
Unfa- Unfa
vorable vorable Neutral 

(4) (5) 
Very 

Favor- Favor-
able able Mean No. 

No, > No. % No. % No. % No. 

0 0 0 0 1 10 2 20 7 70 4.60 10 

Faculty 
Post-Test 0 0 0 0 1 11 2 22 6 67 k. 56 9 

Item Five: 

Groups 

How effective do you believe the College of 
Education student personnel program is in 
terms of its contribution to student adjust
ment? 

(1) (2) (3) CO 
Very 
Unfa- Unfa- Favor-
vorable vorable Neutral able 

(5) 
Very 
Favor-
able Mean No, 

Uol | Nol J No. % Nol J NoT T 

Faculty 
Pre-Test 0 0 1 10 2 20 1 10 6 60 4.20 10 

Faculty 
Post-Test 0 0 0 0 0 0 5 56 4 44 4.44 9 
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Item Six: How effective do you believe the College of 
Education student personnel program is in 
enabling students to find information? 

(1) (2) ' (3) (4) (5) 
Very Very 
Unfa- Unfa- Favor- Favor-

No. $ No. % No. % No. % No. % 

Faculty 
Pre-Test 0 0 0 0 1 10 3 30 6 60 4.50 10 

Faculty 
Post-Test 0 0 0, 0 1 11 4 44 4 -44 •̂33 9 

Item Seven: How effective do you believe the College of 
Education student personnel program is in 
providing for the needs of students for 
personal counseling? 

GrouDS 

(1) 
Very 
Unfa
vorable 

(2) 

Unfa
vorable 

(3) 

Neutral 

w 

Favor
able 

(5) 
Very 
Favor
able Mean No, 

No. % No. % No. % No. % No. % 

Faculty 
Pre-Test 0 0 0 0 1 10 2 20 7 70 4.60 10 

Faculty 
Post-Test 0 0 0 0 1 11 3 33 5 56 4.44 9 

Item Eights How effective do you believe the College of 
Education student personnel program is in 
providing help in vocational decision making? 

(1) (2) (3) W (5) 
Very Very 
Unfa- Unfa- Favor- Favor-

Groups vorable vorable Neutral, able able Mean No. 
Hfol % No. % No. NoT Nô  

Faculty 
Pre-Test 1 10 2 20 1 10 1 10 5 50 3.20 10 

Faoulty , 
Post-Test 0 0 0 0 2 22 3 33 4 44 4.22 9 -
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Item Nine: How effective do you believe the College of 
Education student personnel program is in 
providing help in curriculum and certifica
tion planning? 

(1) (2) (3) (4) (5) 
Very Very 
Unfa- Unfa- Favor- Favor-

Groups vorable vorable Neutral able able Mean No. 
NoT J Nol J NoT J Nol J W. J 

Faculty 
Pre-Test 0 0 1 10 1 10 1 10 7 70 k AO 10 

Faculty 
Post-Test 0 0 0 0 3 33 3 33 3 33 .̂00 9 

Item Tens How effective do you believe the College of 
Education student personnel program is in 
promoting cooperation among student services? 

(2 )  (3) 

Groups 

(1) 
Very 
Unfa- Unfa-

vorable vorable Neutral 

W (5) 
Very 

Favor- Favor
able able Mean No, 

No. i No. % No. i No. i No. i 

Faculty 
Pre-Test 0 0 0 0 1 10 1 10 8 80 .̂70 10 

Faculty 
Post-Test 0 0 0 0 2 22 3 33 . 1* .̂22 9 

Item Eleven: How effective do you believe the student 
personnel program is in the College of 
Education in promoting cooperation among 
students and faculty? 

( 2 )  (3) (JO 

Groups 

(1) 
Very 
Unfa- Unfa- Favor-
vorable vorable Neutral able 

(5) 
Very 
Favor
able Mean No. 

N o . %  N o .  %  N o .  J  N o .  %  N o .  %  

Faculty 
Pre-Test 1 10 0 0- 1 10 2 20 6 60 3.20 10 

Faculty 
Post-Test 0 0 0 0 1 11 2 22 6 67 56 9 
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Item Twelvet 

Groups 

How effective do you "believe the student 
personnel program is in the College of 
Education in promoting cooperation.and 
interaction among students? 

( 2 )  (3) (1) 
Very 
Unfa- Unfa-

voratale vorable Neutral 

W (5) 
Very 

Favor- Favor-
able able Mean No. 

Uol W. Not "% Nol "% W. J" 

Faculty 
Pre-Test 1 10 1 10 8 80 60 10 

Faculty 
Post-Test 0 0 1 11 1 11 5 56 2 22 3.89 9 
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