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ABSTRACT 

Introduction 

Each year a number of students who enter the University of 

Arlzonaf after having begun the study of a foreign language in high 

school^ are unsuccessful in the continuation of that language at 

the University. This lack of success is manifested in one of two 

ways: (1) the repetition of foreign language work already accom

plished in high school, or (2) the failure of non-repeating students 

to achieve satisfactory grades in University language work. 

The Problem 

The purpose of the study was to attempt to discover some of 

the causes of unsuccessful continuation of foreign language study 

from high school to college. 

Procedure 

Two questionnaires were prepared and distributed through 

the mails. The teacher questionnaire was sent to all secondary 

school foreign language teachers in Arizona as well as language 

instructors at the University who were currently teaching elementary 

or intermediate French, German, Latin, Russian or Spanish. These 

instructors were also sent a supply of student questionnaires which 

were to be distributed to all students in their classes who had 

already taken at least one year of the language in question in an 

Arizona high school. Pertinent data on all students involved in 
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the study were also gathered from the files of the University 

Registrar. Russian and Latin were eliminated from the study due 

to inadequate student response in these languages. 

Findings 
I 

The study revealed considerable disagreement among teacher 

respondents concerning course objectives and methodology. Although 

most high school teachers indicated that thqy attempted to prepare 

their students to continue language study in college, many of these 

teachers indicated that they were not familiar with the methods or 

objectives subscribed to in University language departments. Most 

high school respondents indicated a desire for more communication 

with University language departments. 

Of the student respondents \iio did not repeat high school 

language study, 18$ were rated unsuccessful. The lack of success 

on the part of this minority was attributed to poor high school 

preparation and/or a difference in severity of grading on the part 

of the two groups of teachers. 

There were almost twice as many repeating students as non-

repeaters involved in the study. One hundred thirty three respond

ents repeated an average of 1.47 years of language study. Reasons 

for repeating most frequently selected were; (1) an interruption 

in language study between high school and college, and (2) a lack 

of ability in one or more language skills. All repeating students 

received credit for courses repeated and passed at the University. 

Of the 73 non-repeating students, 11 had no excess of entrance credit. 



Conclusions 

The study indicated that some of the factors in the unsuc

cessful continuation of foreign language study from high school to 

the University were: 

1. The University policy of permitting students with an 

excess of entrance credit to repeat for credit high 

school foreign language study. 

2. Poor high school preparation* 

3. The lack of agreement among teachers as to the object

ives and methods of foreign language study. 

4. An interruption in language study between high school 

and college. 

A further conclusion of the study was that the repetition 

of high school foreign language work is not only wasteful but may 

be detrimental to the student's grade average. 

In summary, the study seemed to point out the fact that 

many of the problems of articulation of foreign language study 

between high school and college existed because of a lack of atten

tion on the part of teachers and administrators in both the schools 

and the University. The stuc|y called attention to these problems, 

invited discussion, and proposed a number of avenues of action for 

their solution. 



CHAPTER I 

THE PROBLEM, BACKGROUND, AND DEFINITIONS OF THE STUDY 

GENERAL BACKGROUND 

Post-war .America has witnessed a tremendous explosion in 

foreign language study. This sudden growth of interest in languages 

has caused, in the past two decades, a searching re-evaluation of 

teaching methods in the foreign languages. Foreign language teachers 

on all levels have cast a sharp, critical eye on the methods they 

had grown accustomed to using in the classroom. 

The shift in objectives. For a great many years the principal 

method of teaching foreign languages in American public secondary 

schools and colleges was the grammarstranslation approach. 

The principal purpose of the study of both grammar and 
vocabulary was to enable the student to translate the foreign 
language into English, although exercises in translating 
English into the foreign tongue almost always were part 
of each lesson. The chief objective, however, remained 
knowledge of the grammar rules (Meras, 195^» P» 25)• 

When general mobilization was ordered shortly before our 

entry into World War II, the Armed Forces faced the difficult 

problem of developing a large group of trained linguists in the 

shortest possible time. To accomplish this end, the Intensive 

Language Program, developed in the twenties by a group of the world's 

greatest language authorities, was adopted. This program stressed 

the following innovations: 

1 
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(1) insistence that students spend most of their time 
in small drill sessions, imitating a native speaker 
or informant; 
(2) extension of the language course to 15 or 20 hours 
per week; 
(3) reduction of the study of grammar to viiat is essential 
for the intelligent imitation of a native speaker; 
(4) less emphasis on the study of reading or writing, 
which might interfere with learning the spoken language 
(Meras, 195^» p. ̂ 5)« 

This system was, and still is, rather successful in developing 

skilled linguists needed by the Armed Forces* When applied on the 

secondary school level, the limitations as to time allotted for the 

study of a foreign language and the necessarily larger classes 

detracted from the advantages of the new method. With classes which 

often ran to forty or more students meeting five times a week for 

forty or fifty minutes, nothing very unusual could be accomplished 

(Meras, 19 5^t PP* 59-60). However, a new philosophy of modem 

language learning was beginning to emerge under the influence of the 

Armed Forces application of the Intensive Language Program. By 1950, 

there became evident a nation-wide shifting of emphasis away from the 

strictly academic function of teaching foreign languages as a set of 

facts and toward the more practical attitude that language study is 

basically the learning of new skills. 

This shift in attitude was finally crystallized into a unified 

movement in 1952 when the Modem Language Association established its 

Foreign Language Study Program, a permanent body whose major objective 

is the improvement of foreign language teaching. This group took as 

its first task a widespread, comprehensive survey of teaching methods, 

enrollments, teacher certification requirements, and college entrance 
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and degree requirements. In 1956, the Study Program published its 

first major policy statement, which recognized that the learning of a 

language Involved: 

1. The acquisition of a set of skills, which can 
become real mastery for professional use -when practiced 
long enough. The international contacts and responsibil
ities of the United States make the possession of these 
skills by more and more Americans a matter of national 
urgency. These skills include: 

a. The increasing ability to understand a foreign 
language when spoken, making possible greater profit and 
enjoyment in such steadily expanding activities as foreign 
travel, business abroad, foreign language movies and 
broadcasts. 

b. The increasing ability to speak a foreign language 
in direct communication with people of another culture, 
either for business or for pleasure. 

c. The ability to read the foreign language with 
progressively greater ease and enjoyment, making possible 
the broadening effects of direct acquaintance with the 
recorded thoughts of another people, or making possible 
study for vocational or professional (e.g., scientific 
or journalistic) purposes. 

2. A new understanding of language, progressively 
revealing to the pupil the structure of language and giving 
him a new perspective on English, as well as an increased 
vocabulary and greater effectiveness in expression. 

3. A gradually expanding and deepening knowledge of 
a foreign country—its geography, history, social organiza
tion, literature, and culture—and, as a consequence, a 
better perspective on American culture and a more enlightened 
Americanism through adjustment to the concept of differences 

. between cultures... 
Writing is the fourth stage in the early acquirement of 

language skills. (NFL Program Policy," PMLA. Sept.,1956,p.xiv). 

The statement also included cognizance of the fact that no real 

mastery of a language could be attained through the usual two years of 

high school foreign language study and urged that "educational 

administrators... institute in our schools and colleges sequences of 

language instruction that will guarantee to those students with aptitude 

and interest the mastery they want and need to achieve" (FL Program 

Policy," PMLA. Sept.,1956, p. xix). 
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New materials were developed for the classroom* The field of 

electronics was applied to foreign language methodology. Television, 

films and film-strips, the language laboratory, tape recorders, teaching 

machines, all have become part of the foreign language teacher's 

modus operandi* 

BACKGROUND OF THE STUDY 

The mechanics of teaching a foreign language with the aid of 

these devices have become so intricate and involved that a new language 

teacher with little or no sympathy for things mechanical may find him

self either frightened away from the use of machines, or so entangled 

in wires, tapes and films that he may lose sight of the main objectives 

to be achieved. In disgust and dismay, he may tum about completely, 

eschew the machines, reject the "new" method tiiich he has learned to 

associate with these "mechanical monsters" and return to the tradi

tional approach. For him, this may be the natural thing to do, for, 

often as not, he has had no formal, practical training in the Aural-

Oral approach, and the traditional method is familiar to him, since 

that was probably the way he learned the language. Supporting him in 

his views are certain colleagues who for a variety of reasons have 

preferred not to make the change to more modern teaching techniques. 

This situation has led to a dichotomy in present-day foreign 

language teaching. On the one hand, there appears to be a rather 

large group of teachers who consider themselves modern and up-to-date. 

These people are strongly committed to the Aural-Oral approach and 

consider any use of traditional techniques something in the nature of 



a betrayal of the cause. A second group uses the traditional approach 

and refuses to grant a fair trial to other techniques or to admit that 

any other method may have even the slightest value. Within these 

groups may be found an entire spectrum of teachers and approaches, 

ranging all the way from the Mdie-hardsM on both extremes to the 

eclectics near the center. These two groups are represented at both 

levels of language teaching concerned in this discussion and constitute 

due to their laclc of agreement on method, a threat to the student vdio 

takes more than one year of a language on either the high school or 

college level. Any student may begin his study of a language under a 

teacher who leans heavily on the oral approach and then, in his second 

year, find himself called upon by another teacher to translate, 

memorize grammar rules and recite paradigms and principal parts of 

verbs. Even the brightest student is likely to waste the first few 

weeks of his second year language course in an attempt to overhaul his 

knowledge of the language to the extent that he may satisfy the demands 

of his new teacher. The average student might well require at least 

a semester to adjust to the different approach. 

An even more difficult situation is faced by the student who 

begins a foreign language in high school and wishes to continue his 

study of that language when he enrolls in a university. His initial 

exposure to this language may have lasted two years (usually in ninth 

and tenth grades). In certain languages, he may have had a different 

teacher in each of these years, and it is possible that these two 

teachers used radically different teaching methods. 
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By the time this student enters a university, his last exposure 

to this language may be two years old# However, since he must fulfill 

a language requirement, he often resumes the study of the language he 

began in high school. Even if there is no interruption in his foreign 

language study, he may be so unsure of his previous training and of the 

demands which he fears will be made on hira by his future instructors 

that he elects to drop back to the first or second college course in 

the language, even though his two years of high school language study 

may actually entitle him to begin with the third semester college 

course* This decision seems to be reinforced by the natural desire of 

the student to do well in his first year of college encouraging him to 

drop back to an earlier and easier course. 

Unfortunately, the University of Arizona has no administrative 

provisions to guard against this rather wasteful procedure. The stated 

policy is as follows: 

Students may not repeat for credit on the college level 
subject matter in foreign language or mathematics conw 
pleted in high school unless the high school credit in the 
subject matter concerned was in excess of the minimum 16 
units of entrance credit required, and unless the high 
school subject matter was not needed to satisfy the pattern 
of required subject units (The University of Arizona Record, 
1967-1968. 1968.1969. 196?, pp. 120-121). 

Any student, then, who has completed two years of a foreign 

language and offers 18 high school units (including four years of 

English) as entrance credit to the University may repeat his high sohool 

language stu(fy without penalty, regardless of whether he did well or 

poorly and regardless of when he took his language courses In high school. 



Each year, a number of students enter the University with some 

high school training in foreign languages. Some continue their study 

of the foreign language which they started in high school at the 

appropriate level. A larger group repeats some or all of the foreign 

language study -which thqy began in high school* There are a few 

students who make an attempt to continue language study in the normal 

sequence, but seem to find the program more demanding than they had 

anticipated and eventually drop back to a lower course in the sequence. 

THE PROBLEM 

Statement of the problem. The purpose of the study was to 

answer the question: What are the causes of unsuccessful continuation 

of foreign language study from high school to college? 

Hypotheses of the study. This paper hypothesizes that 

students are unsuccessful in continuing foreign language study from 

high school to college, due to: 

1. The University policy of allowing students with an excess 

of entrance credit to decide for themselves whether or not to repeat 

part or all of their high school study of a foreign language for credit 

2* Poor high school preparation. 

3* The laclc of general agreement among foreign language 

teachers on both levels as to methods and objectives* 

The lapse of time which frequently exists between the 

last high school foreign language course and the first college course 

in the same language. 
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5» The desire of students to find freshman courses with which 

they can attain a higher grade average than might otherwise be possible. 

The intention of the study was not to prove a cause - effect 

relationship between the stated hypotheses and the unsuccessful con

tinuation of foreign language study, but rather to determine what 

students perceive as the reasons for their lack of success in this area, 

as well as to seek out other possible reasons which may be beyond the 

perception of the students concerned. 

HEED FOR THE STUDY 

The expansion of knowledge which our century has been witnessing 

has caused a rapid development of need in two directions within modem 

life. First, there is a great need for specialists, experts whose 

knowledge of a small part of a subject-matter area is highly detailed. 

The tendency to specialize leads to increasing specialization. Whereas, 

the physician of twenty years ago may have called his specialty surgeiy, 

he now calls himself a chest surgeon, orthopedic surgeon, or brain 

surgeon. Today's chest surgeon will probably soon be replaced by a 

lung surgeon, cardiac surgeon and bronchial surgeon. 

On the other hand, there is the need for training people whose 

special, detailed knowledge is complemented by a broad understanding 

of fields outside their own, particularly with regard to the social 

sciences, general science and the humanities. The following statement 

from the Report of the Commission on the Humanities demonstrates how 

deeply felt this need is in the realm of higher education: 
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Whatever scientists may leam concerning the physical 
world is or should be of profound interest to the humanist, 
just as the findings of the behavioral scientists — 
whether they issue in social theories and inspire social 
action or merely make humans understandable — fall with
in the humanist's purview. The natural sciences, the 
social sciences and the humanities are of their nature allies. 

...If the interdependence of science and the humanities 
. were more generally understood, men would be more likely 
to become masters of their technology and not its unthinking 
servants (Report of the Commission on the Humanities. 
1964, pp. 2 - 3). 

The attempt to fulfill these two needs imposes increasing 

demands on the time and energy of today's students. For a growing 

number of students, four years of higher education are no longer 

sufficient even to fulfill the requirements of a bachelor's degree. 

Advanced degrees have become increasingly important, and there is 

every indication that this trend will expand in the future. Thus, 

the time a student spends in high school must be spent wisely. 

Educators must leam how to co-ordinate their efforts so that work 

accomplished in high school is not repeated when the student 

enters college. 

There is an overwhelming need for communication between 

foreign language teachers on all levels. Sine® foreign language 

study is one of the few areas in which a secondary student can make 

real progress toward fulfilling a college requirement, there exists 

a further need for communication and agreement, if not on method, 

then certainly on goals, between foreign language teachers at both 

levels. Of course, discussions which might lead to such agreements 

would have to be based on some factual knowledge of the present 

situation in regard to the articulation of foreign language study 



between high school and college. Dissertation Abstracts (Jan., 1958 -

July, 1967) and a survey of other literature revealed no similar 

studies in this area. It was, therefore, believed that the present 

study would at least begin to fill the need for this data and would 

indicate the direction of further study in this area. 

LIMITATIONS 

The study was limited to the State of Arizona. Data was 

gathered from the public high schools in the State and from the 

University of Arizona. Portions of the data were collected by 

questionnaire, a technique which assumes that individuals completing 

these instruments supply accurate responses. 

Languages originally included in the study were French, German 

Latin, Russian and Spanish. The response to the student questionnaire 

in the Latin and Russian areas was so small that these languages 

were eliminated from statistical consideration. 

DEFINITIONS 
I. 

Gap. The tern gap refers to an interruption of one year or 

more in a student's foreign language study between high school 

and college. 

Grade average. Unless otherwise specified, grade average 

means the foreign language grade average for a student. This was 

obtained by averaging all grades he acquired in foreign language 

courses in high school or at the University. These averages were 

kept separate throughout the study and were specifically labeled 

either high school or University grade average. 
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Grading system. The grading system used in the study was the one 

currently employed at the University of Arizona, according to which the 

grade of 1 means superior, 2 - above average, 3 - average, k - below 

average and 5 - failure. (University of Arizona Record, 1967-1968, 

1968.1969, 1967, P. 131). 

The University. The University is used to designate the 

University of Arizona. 

Unsuccessful continuation. A student who entered the University 

with one or more years of study of a foreign language in high school and 

repeated, in college, part or all of this work in the same foreign lan

guage was considered unsuccessful in continuation of foreign language 

study. One further group should be included within the scope of this defi

nition. Thi6 group was comprised of students who did not repeat any part 

of their high school foreign language stuc|y but whose grade average in 

the same foreign language in college was more than one grade point lower 

than the grade average attained in that language in high school. 

ORGANIZATION OF THE STUDY 

This study was organized into four chapters. Chapter I contains 

the problem and a brief discussion of the historical background of for-

eign language teaching in the United States. Additional perspective to 

the problem is provided, by a discussion of the background of the problem 

and need for the study. Definitions of terms used In the study are also 

included in this chapter. Chapter II describes the design of the study 

and the procedures used in gathering data. The data is presented and 

summarized in Chapter III. The conclusions, recommendations and summary 

of the study comprise Chapter IV. 



CHAPTER II 

DESIGN AND PROCEDURE OF THE STUDY 

DEVELOPING THE INSTRUMENTS 

Since the study involved two distinct groups: foreign 

language teachers and University of Arizona freshman foreign language 

students xho had studied a year or more of the same foreign language 

in an Arizona high school, it was necessary to develop two separate 

instruments designed to solicit information from each of these groups* 

The questionnaire technique was selected as the most appropriate 

method of obtaining some of the data required, realizing that the 

validity of data acquired in this manner has some limitation, as is 

pointed out by Good and Scates (195^» P* 617): "A major problem of 

the questionnaire technique is to make certain that the questions are 

answered truthfully. In many instances the respondent does not know 

the answer, or he does not think in such refined, sharp terms; or he 

is apprehensive.••to tell the truth.N 

The teacher questionnaire. It was necessary to determine 

which foreign language teachers on the two levels concerned were 

employed in the teaching of thich languages. Data concerning major 

teaching objectives and teaching methods were an important part of the 

study. On the high school level, it was necessary to obtain data con

cerning the extent to which foreign language training on that level was 

directed toward continuation of the same foreign language in college. 

12 



The extent of communication between Arizona foreign language teachers 

had to be discovered, particularly in regard to the familiarity on the 

part of high school teachers with methods employed in the corresponding 

departments at the University. 

A questionnaire was developed which attempted to solicit this 

information in the simplest, least time-consuming manner. To encourage 

frankness and honesty, respondents were not asked to identify themselves 

in any manner other than the language taught by them. Teachers were 

asked to underline choices or check •tyes" or "no." Where choices were 

involved, in each case provision was made for other answers to be 

entered in a blank space labeled "other (please specify)." 

Question number one asked that the respondent identify the 

language or languages taught by him. Question number two asked for 

identification of the two most important overall objectives in foreign 

language classes. The choices were speaking ability, reading ability, 

writing ability, knowledge of grammar, listening comprehension and 

international understanding. With the single exception of knowledge 

of grammar, this set of objectives was drawn from the policy statement 

of the Foreign Language Study Program of the Modern Language Association 

(PMLA, Sept., 1956, p. xiv). The grammar objective was added to test 

the validity of a frequently heard claim by high school teachers that 

University instructors put so much stress on grammar, that these 

teachers are forced either to spend more time on this phase of lang

uage study than thqy feel it deserves or to watch their students 

become failures in University language courses. 
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The respondents were limited to two choices, since most modern 

foreign language teachers could be expected to claim all four skills: 

listening, speaking, reading and writing, as legitimate objectives, 

thus rendering this question useless as a means of acquiring data con

cerning differences of approach to language teaching. Since one of the 

purposes of this study was to determine the extent of this divisive 

situation, it was felt that respondents would furnish evidence i&ich 

would more accurately reflect these differences in practice, if they 

were urged to indicate only two preferred objectives. Moreover, the 

vast majority of college-bound students take only two years of any 

given foreign language in high school. There also seems to be wide 

agreement within the profession that two years of foreign language 

study on any level constitutes at best a good start: 

After all, we operate in limited and limiting situations: 
our students use English for most of the waking day; they 
assemble in a classroom to grapple with the foreign language 
only for an hour or even less each school day; the time 
span of the school year is punctured by vacations, rallies, 
assemblies, school elections, fire drills, sickness, sub-
stitute teachers, not to mention attacks of boredom or of 
creeping adolescence,..We have been consistently misled and 
misleading by the time statements in connection with lang
uage teaching: two years of a foreign language, for example, 
represents a tiny fraction of two chronological years 
(Magner, 1965, p. 59). 

A realistic teacher who gives serious thought to course objectives 

oannot fail to be aware of these time limitations. It was assumed 

that such a teacher would have to make a choice between objectives 

and place stress on some, while attempting not to ignore the others. 

The literature reveals that this awareness has been particularly 

evident among instructors of Russian on the college level: 
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Our primary aim must therefore be to give the student a 
sense of solid achievement after three to four semesters# 

...Our problem now is much clearer: given three to 
four semesters.. .viiat can be achieved? The student can 
leam neither to speak fluently nor to write with ease, 
but he can learn to read fluently Russian texts of average 
difficulty, both fiction and non-fiction. He can gain a 
sound basis for speaking the language which he can work 
up later on (Rosen, 1966, pp. 56 - 57). 

No sequence of high school and/or college courses can 
guarantee even a good student a mastery of a foreign 
language or even competence in it. ...I tell my students 
that we can equip them with an acceptable pronunciation 
of Russian, that we will train them to converse within 
a limited range, and that we will help them achieve a 
basic competence in reading (Magner, 1965> P* 60). 

Surely, if the above-cited writers have doubts about their 

ability to give college students a competence in all phases of a 

language in the usual four semesters, it can be assumed that a high 

school teacher would have somewhat similar misgivings concerning a 

far less select group of students, even discounting the unproved 

claim that a year of high school foreign language is the equivalent 

of a semester of college study of the same language. Thus it seemed 

appropriate to limit teachers to two choices of objectives. 

Question three dealt with methods of accomplishing the stated 

objectives and offered the following choices: aural-oral, grammar*, 

translation and graded reading. Question four was to be answered only 

by high school teachers and dealt with a) whether or not these respond

ents attempted to prepare their students to continue the study of the 

given language in college, b) the familiarity of the respondent with 

methods used in University foreign language departments and c) the 

desire of the respondent for more information concerning teaching 

methods in University foreign language departments. 
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In order to check clarity and adequacy of the questionnaire, 

a preliminary form was administered to the ten members of the Univer

sity's German Department. Since this trial run yielded no questions 

on the part of the respondents, and since the data furnished by them 

was sufficiently clear, no changes were made in the teacher questionnaire. 

The student questionnaire. An'instrument was developed to 

determine which entering freshmen who were enrolled in a foreign lang

uage at the University had studied the same foreign language in an 

Arizona high school, and what grades they had obtained in their high 

school foreign language courses. This latter information was checked 

against University records to assure accuracy. Furthermore, for those 

students who were repeating any part of their foreign language study, 

their reasons for doing so comprised an essential portion of the study. 

A questionnaire was developed to solicit this information 

quickly and simply. A preliminary form of the questionnaire was 

administered during the 1964 summer session to two German classes. 

Although there were only five respondents in this case, some questions 

and suggestions did arise. On this basis, parts of the questionnaire 

were revised, especially the section which solicited the reasons for 

repeating part of the language study. 

On the revised student questionnaire, all respondents were 

asked to list the courses taken and give names of teachers, high school 

attended, date each language course was completed and grades for each 

course. Those respondents who were repeating any part of their study 

of the foreign language in question were asked to indicate their reasons 

for doing so in order of importance by placing the numbers 1, 2, etc., 



in boxes next to the following choices! "Insufficient knowledge of 

grammar;" "Weak speaking vocabulary;" "Weak reading vocabulary;" 

"Poor high school grades in this language;" "Advice of friends;" 

"Too much time has elapsed since ngr last course in this language;" 

"I feel I can get a good grade in this course, since most of it •will 

be a repetition of material I have already studied;" and "Other 

(please specify)." 

ADMINISTERING TOE INSTRUMENTS 

The teacher questionnaire. An address list •was compiled of 

Arizona high school foreign language teachers as found in the 1964 

edition of the Arizona Education Directory and the mailing list of the 

Arizona Foreign Language Teachers Forum. During the 19&4-65 school 

year, a total of ̂ 30 questionnaires was mailed to high school teachers 

in the State. These were accompanied by a cover letter explaining the 

purpose of the study and requesting the cooperation of the addressees 

together with a stamped and addressed return envelope. The same 

questionnaire was also sent to all University instructors of German, 

French, Spanish, Russian and Latin who were engaged, during that 

semester, in the teaching of the first four semesters of those languages. 

The student questionnaire. A supply of student questionnaires 

accompanied by an explanatoiy cover letter was sent to all University 

instructors in the above mentioned group. The cover letter requested 

that the questionnaires be filled out by any entering freshman in the 

respective classes who had studied the same foreign language in an 

Arizona high school. 



OTHER PROCEDURES 

Data on student grades in high school and University foreign 

language courses, on length of gap and University entrance credit 

were gathered from permanent records on file with the University Registrar# 

SUMMARY 

Two instruments were developed, a questionnaire for teachers 

and one for freshmen continuing, at the University, the study of a 

foreign language begun in high school. Among other data, the teacher 

questionnaire solicited information concerning methods and objectives 

of foreign language courses. The student questionnaire was designed 

to gather data on high school foreign language courses and reasons for 

repeating those courses. 

The teacher questionnaire was distributed by mail, and the 

student questionnaire was distributed through University foreign 

language instructors. 

Pertinent data on students was also gathered from the records 

of the University Registrar. 



CHAPTER III 

PRESENTATION OF THE DATA 

THE TEACHER QUESTIONNAIRE 

Of the 1*30 questionnaires mailed to high school foreign lang

uage teachers in the State of Arizona, 232 useable responses were 

received. Twelve letters were returned by the Post Office as undeli-

verable, and ten responses were unuseable. The response of approxi

mately 57$, however, does not yield an accurate picture of the percent

age of the population responding, since many letters were sent to 

addresses on the mailing list of the Arizona Foreign Language Teacher's 

Forum* This list contained many high school teachers, administrators 

and counsellors who may have been interested in foreign languages, but 

were not actually engaged in foreign language teaching. Some of these 

people did return the blank questionnaires with a notation to the 

effect that they were not actually language teachers, but it was 

impossible to ascertain how many did not do so. A further complication 

is the fact that, in the case of some of the larger high schools, 

department heads answered for all teachers in their departments, but 

only rarely did they iftdicate the number of teachers involved in the 

response. Questionnaires of this nature were treated as multiple 

responses, i.e. each language underlined in the first question was 

credited with one response in the tabulations. Where a teacher indi

cated that he taught more than one language, these responses also were 



treated in the same manner. This accounts for the difference between 

the number of respondents (232) and the number of responses (289) on 

the high school level, as shown in Table I, 

Of the 6l questionnaires sent to University foreign language 

teachers, 52 were returned, yielding a response of 85$. 

TABLE I 

NUMBER OF TEACHER RESPONSES BY LANGUAGE TAUGHT 

French German Latin Russian Spanish Total 

High School U3 29 U3 9 165 289 

University 11 11 0 k 26 52 

Latin and Russian are included in Table I, but were eliminated 

from the study due to so few responses from students in these languages* 

Objectives. Question two asked that respondents select the two 

most important overall objectives from a list of six. Although the 

directions for answering this question explicitly limited teachers to 

two objectives, several respondents indicated that as many as all six 

objectives were important. Where this occurred, each objective was 

given equal credit in the tabulations. Table II shows the frequency 

with which teachers in high school and at the University selected 

various objectives. 

The extraction, from Table II, of the three most frequently 

mentioned objectives for each language at each level yields a graphic 

representation of the extent to which respondents agreed on class

room objectives (Table III). 
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TABLE II 

NUMBER AND PERCENTAGE OF RESPONDENTS SELECTING 
OBJECTIVES ACCORDING TO OVERALL IMPORTANCE 

Ob.1 ectlve 
H 
N 

French 
.S. U.A. 
% N # 

H 
N 

German 
.S. U, 
# N 

.A. 
t 

H. 
N 

Spanish 
S. U.A. 
# N # 

Speaking 39 91 8 73 22 76 7 55 156 95 26 100 

Reading 20 47 2 18 14 48 9 82 48 29 5 19 

Writing 7 16 2 18 6 21 1 9 29 18 2 8 

Grammar 14 33 3 27 11 38 4 36 22 13 3 12 

Listening 23 53 6 55 20 69 1 9 98 59 16 62 

Int. Und. 8 19 0 7 24 1 9 31 19 2 8 

Other 0 0 1 0 0 0 

TABLE III 

THE THREE MOST IMPORTANT OBJECTIVES AS CHOSEN BY 
HIGH SCHOOL AND UNIVERSITY RESPONDENTS 

French German Spanish 
U.A. H.S. U.A. H.S. 

Spea Icing 91# 73# 76# 55# 95# 100# 

Listening 53# 55# 69# 59# 62# 

Reading 47# 48# 82# 29# 19# 

Grammar 27# 36# 

Tables II and III reveal a high degree of agreement on objectives 

between Spanish teachers on the two levels and a somewhat lower degree 

of agreement between French teachers. In German, however, high school 

teachers showed a substantial agreement on speaking and listening as 

prime objectives, whereas University German instructors selected reading 



as the most important objective. Slightly more than half of these 

University German instructors indicated that speaking was important# 

Only one University instructor indicated listening as an important 

objective. 

There appeared to be general agreement on course objectives 

between the two levels, at least among French and Spanish teachers. 

However, as stated earlier, each teacher was asked to indicate only 

the two most important course objectives. Viewing objectives in pairs 

yields a rather different picture. Table IV shows only the one set of 

objectives selected most frequently by each group of teachers. 

TABLE IV 

MOST FREQUENTLY SELECTED SET OF OBJECTIVES 
FOR EACH LANGUAGE 

French German Spanish 
Objectives H.S. U.A. H.S. U.A. H.S. U.A. 

Speaking and 
Listening 62$ 

Speaking and 
Reading **5$ 

In tabulating the data for Table IV, all responses indicating 

more than three objectives were not included. Responses indicating 

three objectives, tw> of which coincided with one of the sets in the 

table, were counted into that set. Table IV indicates that, with the 

exception of University Spanish, there existed a considerable lack of 

agreement on sets of objectives. Whereas, a majority of teachers of 

all three languages on both levels seemed to agree that speaking ability 

is an important course objective (as shown in Table III), there was 

considerable disagreement as to the second major objective. 
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Methods. Question three asked respondents to indicate the 

method used by them to accomplish course objectives. In answering this 

question, many teachers indicated more than one major approach. Such 

responses were tabulated under the general heading of "eclectic.w 

TABLE V 

METHODS REPORT IIP BY RESPONDMTS IN LANGUAGE INSTRDCTION 
French German Spanish 

Method H.S. U.A. H.S. U.A. H.S. U.A. 

Aural-Oral 53$ 82$ 38$ 9$ 65$ 69$ 

Grammar-Trans. 7$ 18$ 7$ 18$ 4$ 

Graded Reading 9$ 2$ 

Eclectic 40$ & 64$ 29$ « 
A comparison of tables IV and V shows that 40$ of the high school 

French teachers selected speaking and listening as their prlmaiy course 

objectives, while 53$ of this group indicated a preference for the aural-

oral method, which places emphasis on speaking and listening. Further^ 

more, k-Ofi of this group indicated the use of this method together with 

at least one other. The fact that 93$ of high school French teachers 

indicated at least some use of an aural-oral approach to language teaching, 

while only 40$ indicated speaking and listening as prime objectives, 

indicates that many of these teachers were confused about the means-end 

relationship in foreign language teaching. The literature of the past 

few years has devoted considerable attention to this relationship, and 

the newly developed field of psycholinguisties has provided the language 

teaching profession with an approach to its objectives which may best 

be summed up as follows: 



zb 
The teacher needs to use verbal, linguistically-based w 

tools in order to develop verbal behavior in the student. 
He cannot hope to teach the student to comprehend and 
to speak by requiring him to read. Nor can he expect the 
student to develop vocal fluency by being taught how to 
write. Neither will the student leam to speak by being 
subjected to memorizing lists of words and rules of grammar. 
The only way in which a student will leam to develop 
fluency and accuracy in comprehending and speaking is by 
hearing and speaking. (Cornfield, 1966, p. 52). 

University French instructors seemed even more confused about 

goals and methods than their high school counterparts. In this group, 

46# indicated speaking and listening as prime objectives, and 82# 

indicated sole use of the aural-oral method. The confusion with 

regard to methods and objectives was illustrated by one member of this 

group •who indicated that he used the aural-oral method to teach 

grammar and listening. Another indicated a preference for the tradi

tional grammar*-translation approach for the purpose of teaching 

reading and grammar, while a third used the aural-oral method to 

teach speaking and grammar. The validity of grammar as a main objective 

will be discussed in Chapter IV, but it did seem that teachers on both 

levels were vague on the relationship of means to ends in foreign 

language courses. 

This vagueness was not restricted to French teachers, for one 

high school German teacher indicated the use of the traditional method 

to teach reading and writing, a second used the same appraoch to teach 

reading and grammar, while a third used a combination of the aural-

oral and grammar*-translation methods to teach speaking and reading. 

One University instructor of German indicated that his sole objective 

was reading and that he used a grammar*-translation approach to accomp

lish that objective. 
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In Spanish, there existed a situation somewhat similar to that 

of French. On the high school level, indicated speaking and listen

ing as prime objectives, while 65# used an aural-oral approach exclus

ively and 2956 made at least some use of this method. Here also were a 

few individuals indicating methods totally unrelated to their goals, 

such as the five teachers who selected speaking as one of their goals 

and the grammar-translation method as their only approach. Only 

University level Spanish instructors displayed consistency with regard 

to goals and methods. Here, all teachers indicated speaking as one 

of their major goals, and aural-oral as one of the methods used. How-

ever, four teachers in this group indicated at least some use of the 

traditional method as a means of accomplishing the goals of speaking 

and listening. 

Preparation for continuing in college. Question four attempted 

to discover whether high school teachers were making a conscious effort 

to give their students the type of preparation which would help them 

continue study of the given foreign language in college. As Table VI 

indicates, a high percentage of teachers of all three languages 

answered affirmatively. 

TABLE VI 

NUMBER AND PERCENTAGE OF RESPONDENTS ATTEMPTING TO 
PROVIDE PREPARATION FOR CONTINUING IN COLLEGE 

N 
Yes 

* N 
No 
* 

No 
N 
Answer 

* 
Total 

N % 

French 39 91 2 fc.5 2 h.5 kj 100 

German 25 86 2 7 2 7 29 100 

Spanish 139 8k 17 10 9 6 165 100 

All Languages 202 86 21 9 5 237 100 
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Communication between levels* Question 4a asked how familiar 

high school teachers were with methods used in the comparable University-

language departments# Table VII shows that a large number of high school 

teachers of all three languages had little or no familiarity with methods 

of foreign language teaching as applied at the University. 

TABLE VII 

NUMBER AND PERCENTAGE OF HIGH SCHOOL RESPONDENTS INDICATING FAMILIARITY 
WITH METHODS USED BY UNIVERSITY LANGUAGE INSTRUCTORS 

Very Rather Vaguely Totally 
Familiar Familiar Familiar Unfamiliar 
N $ N K> N % N % 

French 2 4 24 56 8 19 9 21 

German 3 10 6 21 9 31 11 38 

Spanish 16* 10 49 30 51 31 47 29 

All Languages 21 9 7? ??•$ 68 29 67 28.5 
•Two Spanish teachers did not answer this question. 

While 86# of the high school language teachers stated they were 

attempting to prepare their students to continue their language study in 

college, only 42.5# claimed more than vague familiarity with teaching 

methods in University foreign language departments. The figures in 

Table VII indicated a need for better communication between the levels. 

Only in French did there appear to be a majority of high school teachers 

who felt reasonably well-informed about language teaching methodology 

at the University. 

Desire for information. Question 4b was designed to discover 

the desire of high school teachers for information concerning methods 

and objectives of language study at the University. Table VIII shows 

an almost unanimous desire for this information. 
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TABLE VIII 

NUMBER AND PERCENTAGE OF HIGH SCHOOL RESPONDENTS EXPRESSING A DESIRE FOR 
INFORMATION ABOUT UNIVERSITY FOREIGN LANGUAGE COURSES 

N 
Yes No 

N # 
No 
N 

Answer 
i 

French 40 93 3 7 0 

German 29 100 0 0 

Spanish 158 96 4 2.4 3 1.6 

All Languap.es 227 ?6 7 2.75 3 

C
M
 •
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Some of the teaohers giving a negative response to this question 

indicated the reasons for doing so as impending retirement, resignation, 

or departure from the State. One teacher appended a note stating that 

she did not consider herself "a loyal handmaiden serving the U. of A." 

THE STUDENT QUESTIONNAIRE 

The results of the student questionnaire were divided into two 

major groups: Group A - comprising those students who continued the 

study of a foreign language at the appropriate level, and Group B - made 

up of students who repeated part of their high school language study at 

the University. Table IX shows the number of students of each language 

in each of these groups. 

The almost two to one ratio of repeaters to non-repeaters, 

illustrated in Table IX, is consistent within all three languages includ

ed in the study. This ratio indicates that almost two-thirds of the 

students who continued their study of high school French, German or 

Spanish repeated part of that study at the University. More precisely, 

133 of the 206 students involved in the study willingly repeated at 

least a full year of high school foreign language study. Moreover, 



in all cases included in this study, University records revealed that 

these students received full credit for the repeated work, insofar 

as they received passing grades for those courses* 

TABLE IX 

NUMBER AND PERCENTAGE OF STUDENT RESPONDENTS BY LANGUAGE PUESUED AT THE 
UNIVERSITY 

Group A* Group B** Totals 
N % N $ N ± 

French 12 36 22 64 3^ 100 

German 15 37.5 25 62.5 40 100 

Spanish 46 35 86 65 132 100 

All Languages , 7? £.4 1?? 64.6 206 100 
•Not repeating high school language. 
••Repeating some high school language. 

Success of Group A. Measuring the success of foreign languages 

is probably done most reliably through the medium of nationally standard

ized proficiency tests. However, since such test results were not 

available, course grades were used as the criterion of success, 

realizing that the reliability of such a measure is rendered somewhat 

questionable due to the variables involved in grading procedures. 

Since it seemed important to determine the degree of success 

attained by non-repeating students, two different measures of success 

were used. The first considered only the student*s grade average for 

all University courses in the given language. An average of 1.0 to 1.75 

was considered very successful; an average of 1.8 - 3.25, successful; 

and below 3.25 was deemed unsuccessful. In the second method, the 

student's average grade for his high school language worlc was compared 

with the average he attained in the same language at the University. 
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If he did as well or better at the University, he was considered very 

successful; from 0»1 to 1.0 grade points lower, successful; and 

unsuccessful if his University average was more than one full grade 

point lower than his high school average. Tables X and XI illustrate 

the success ratings, by language, of students in Group A, as measured 

by the two methods. Throughout the study, all data involving student 

grades were taken from the permanent records on file with the Uni

versity Registrar. 

TABLE X 

SUCCESS OF NON-REPEATERS AS DETERMINED BY UNIVERSITY GRADES 
Very 

Successful Successful Unsuccessful Totals 
N # N * N * N ' 

French 6 50 6 50 0 0 12 100 

German 6 40 8 53.3 1 6.7 15 100 

Spanish 8 17.8 29 62.6 9 19.6 h6 100 

All Languages 20 27.4 *3 58.9 10 13.7 7? 100 

In measuring success by the criterion of University grades alone, 

only 10 students of the 73 in Group A could be considered unsuccessful. 

The lone German student rated unsuccessful by this measure had a 3.5 

average for 8 units of University German and 2.75 for two years of high 

school German, and thus was rated successful by the second method of 

evaluation (Table XI). 

Table XI reveals that even according to this more stringent 

comparison method of evaluating success, over three-fourths of Group A 

was successful in making the transition from high school to college 

foreign language study. Since the second method compared high school 
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grades to University grades* a possible reason for the greater lack of 

success shown by this method may be that high school teachers generally 

give higher grades than college instructors. Table XII seems to bear 

this out. 

TABLE XI 

SUCCESS OF NON-REPEATERS BY THE COMPARISON METHOD 
Very 

Successful Successful Unsuccessful Totals 
N * N * N * N 

French . 3 25 6 50 3 25 12 100 

German 5 33.3 9 60 1 6.7 15 100 

Spanish 10 21.7 23 50 13 28.3 46 100 

All Languages 18 24.7 

00 <*> 

2̂ 17 23.3 7? 100 

TABLE XII 

RANGE AND MEAN GRADE AVERAGES OF GROUP A 
High School University 

Range 

Mean 
Grade 
Average Range 

Mean 
Grade 
Average 

Mean 
Difference 

French 1.0-P.4 1.56 1.0-3.1 1.99 -.43 

German 1.0-3.0 1.84 1.0-3.5 2.18 -.34 

Spanish 1.0-3.0 1.80 1.0-4.5 2.06 -.26 

All Languages 1.0-3.0 1.77 1.0-4.5 2.07 1 •
 
o
 

The discrepancy between the two levels in the awarding of grades 

is rather emphatically indicated in Spanish. No Spanish student in 

Group A averaged less than 3*0 in high schoolt but the range of Univer

sity grade averages had a lower limit of 4.5. Further inspection of the 

data revealed that eleven (24$) Group A Spanish students had University 
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grade averages below 3.0. Table XII shows that for all three languages 

the range of University averages is at least one-half a grade point 

lower than the high school range, although the overall mean difference 

between grade averages for the two levels is only thre&-tenths of a 

grade point. 

To identify some of the factors leading to the unsuccessful 

continuation of foreign language study from high school to college, an 

examination was made of data on students rated as unsuccessful by either 

method. Table XIII presents this data. 

Table XIII separates each student's University average into two 

sub-averages: the average grade attained through 3b (the fourth semes

ter language course) and the average for courses beyond 3b. The inten

tion here was to define the areas of responsibility with regard to the 

instruction the student received. It would seem that the responsibility 

for a student's poor performance in advanced courses must at least be 

shared by University instructors of pra-requisite courses. Thus, if a 

student performed successfully, within the defined limitations, through 

the fourth semester of the University foreign language in question, he 

was eliminated from the ranks of the unsuccessful. Such students are 

marked with an asterisk in Table XIII. By eliminating these students 

from consideration, there remained one unsuccessful student in French, 

one in German, and eleven in Spanish. Before eliminating the above-

mentioned students, however, their responses were checked together with 

those of the rest of the group to determine which high school teachers 

provided their early preparation. It was felt that if a teacher's 

name recurred, it might be possible to conclude, after further 



TABLE XIII 

UNSUCCESSFUL GROUP A STUDENTS 
High School 

Gap 
•fStudent in Years Years M Units 

University 
M 

Through 3b 
M 

Beyond 3b 

French 

*F2 
•F 7 
F8 

0 
0 
0 

2 
2 
2 

1.75 
1.0 
1.25 

15 
13 
8 

2.5 
2.0 
3.0 

3.1 
2.1 
3.0 

German 

G6 0 2 2.75 8 3.5 3.5 
*G10 0 3 1.8 6 2.0 3.0 

Spanish 

S2 0 1 2.5 12 3.5 3.5 
S3 1 1 3.0 8 u.o 4.0 
*S7 2 2 1.0 17 2.0 2.3 
S9 0 2 1.0 8 4+.0 4.0 
*S15 1 2 1.0 11 2.0 2.3 
S17 1 2 1.0 8 2.5 2.5 
S20 0 2 2.75 8 3.5 3.5 
S21 0 2 1.75 4 3.0 3.0 
S23 0 2 2.0 k U.O 4.0 
*S27 . 0 2 1.0 17 2.0 2.07 
S29 0 2 2.5 8 4.5 4.5 
*S33 0 2 1.0 26 2.0 2.2 
*S38 0 3 1.2 11 2.0 3.3 
S4l 1 3 1.5 4 3.0 3.0 
S42 0 3 2.2 4.0 4.0 
S45 0 ? 2.2 U 4.0 4.0 

* Eliminated from unsuccessful group for reasons given above. 

+ Coded designations refer to Table XXIII. 
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investigation, that he had not done an adequate job of preparing his 

students to continue study of the given foreign language. 

Two out of the three French students listed in Table XIII had 

the same high school French teacher, who, judging from the grades he 

awarded, evidently felt that both were excellent students of French. 

However, one student (F7 in the table) was barely able to meet the 

requirements of success, as defined by the study, for his first two 

French courses at the University. The other (F8) displayed a Univei*. 

.sity French average of 3*0 for both intermediate courses, as compared 

with a 1.25 average for two years of high school French. It would be 

unfair, of course, to conclude from such meager evidence that these 

students had suffered as a result of poor preparation. One possible 

explanation could be that the teacher in question had a tendency to 

give high grades. However, an examination of the data on French 

students in group B revealed that two students in that group had 

studied under this same teacher. One of these students had a perfect 

1.0 average in three years of high school French and could do no better 

than a 2 in University French in spite of having repeated a full year 

of his high school study of that language. The other student repeated 

the two years of French he had in high school, in which he made a grade 

of 3»0, after a two year gap, and received grades of 4 and 5 in French 

la and lb, respectively. It seemed possible to attribute the poor 

record of these students to divirgent teaching methods employed by their 

teachers. It is noted, however, that the high school in which this 

teacher was employed has used the Audio-Lingual Materials series for years, 



and since only one of the above-mentioned students took French from a 

traditionalist at the University, this explanation also had to be 

rejected. 

Although both German students listed in Table XIII were pre

pared by the same high school teacher, the reasons for their inability 

to attain successful continuation appear to be something other than 

poor preparation. In the case of one student (G10) eliminated from 

this list, three years of high school German appeared to have prepared 

him well enough to attain the grade of 2 in German 3b. However, his 

German grade average at the University was lowered by a grade of 5 in 

the next course, German 7b, an intermediate level conversation course. 

This student's failure may have been due to the fact that his 3b 

instructor used a strict grammar-translation approach. The other 

German student, whose 3*5 average in college German indicated a lack 

of success, appeared to be a mediocre language student. This was 

borne out by the fact that he received identical grades of 4 and 3» 

respectively, for his last two semesters of high school German and his 

two semesters of college German. It should be noted that both his 

high school and University teachers employed an eclectic method which 

placed rather heavy initial stress on structure as an aid to speaking, 

reading and writing German. 

The factor of poor high school preparation could not be 

investigated in the case of the Spanish students listed in Table XIII, 

since no two of these respondents had the same teacher in high school. 

In order to discover other possible causes for the unsuccessful contin

uation of this group, the factor of gap was examined. 



Only three of the eleven students rated as unsuccessful had 

gaps of one year in their study of Spanish. For these three students* 

this interruption of study may have been a significant factor in their 

lack of success in the continuation of the study of Spanish. Certainly, 

if a student is weak to begin with, an interruption of a year could be 

a serious setback; however, judging from high school grades, only one 

of these students (S3) was weak, since his high school Spanish average 

was 3.0. As seen in Table XII, this is the bottom of the range for 

high school Spanish students in Group A. 

The high school mean grade average recorded by these eleven 

Spanish students was 2.0^, while their mean grade average at the 

University was This mean difference of 1.6 is highly signifi

cant (above the .01 level) and seems to indicate either poor prepaiv 

ation in high school, a sharp drop In ability after high school or 

a broad difference in grading severity between the high school and 

University instructors of these eleven students. 

By comparing the mean difference between high school grades 

and the grades awarded by the instructors in question with the overf

all mean difference for all Spanish instructors involved in the study, 

it was hoped that evidence could be furnished to substantiate or 

reject the last possibility. Table XIV illustrates the grading 

tendencies of the ten instructors involved. 

The mean difference of -.65, computed on the basis of grades 

awarded by these ten instructors, can be compared with the overall mean 

difference of -.37 for all Spanish students involved in the study. 

These ten teachers had a tendency to grade considerably lower than 

their colleagues. 



36 

TABLE XIV 

GRADING TENDENCIES OF UNIVERSITY SPANISH INSTRUCTORS OF UNSUCCESSFUL 
GROUP A STUDENTS 

Mean Mean Mean 

Instructor n* 
High School 
Average 

University 
Average Difference 

A 7 2.32 2.86 -.5^ 

B h 1.69 2.50 1 •
 

00
 

C 4 1.96 3.25 -1.29 

D 3 2.78 2.67 +.11 

E 10 2.09 2.50 -.41 

F 8 1.36 2.37 -1.01 

G 6 1.85 1.67 +.18 

H 6 1.81* 2.83 -.99 

I** 3 2.13 3.33 -1.20 

J 5 1.33 2.20 • . 00 ^3 

All 56 1.90 2.55 -.65 
* Number of students in study *iio had first University course -with this 
instructor. 

•"Had two unsuccessful students. 

This mean difference of -.65 was compared -with the mean differ, 

ence for each of the instructors in the table. Six of these instructors 

show mean differences greater than -.65. Since Instructor I is repre

sented in the table by only three students, two of whom were unsuccess

ful Group A respondents with mean differences of -1.8, this instructor 

was eliminated from consideration. The five remaining instructors 

were considered more severe graders than their University colleagues 

who were, in turn, more stringent graders than those high school 

Spanish teachers involved in the study. Thus, the wide difference in 



grading severity between the high school and University instructors of 

these eleven students accounted for at least a part of the mean dif

ference of -1.6 between the high school and University averages of 

this group. 

Group B. Table XV shows the number of years of high school 

language study repeated at the University by students in each of the 

three foreign languages included in the study. 

TABLE XV 

YEARS OF HIGH SCHOOL LANGUAGE STUDY REPEATED 
Years Repeated 

N 
1 
t N 

2 
f N 

3 
* Total 

Mean Years 
Repeated 

French 16 73 5 23 1 4 22 1.32 

German 16 64 9 36 0 0 25 1.35 ' 

Spanish 51 38 44 4 5 86 1.53 

All Languages 76 27 P 4 133 1.47 

According to Table XV, 133 students repeated an average of 1.47 

years of their high school foreign language study. This is an accumu

lated loss of over 181 years of high school foreign language study on 

the part of these students. Almost half of the Spanish students, over 

a third of the German students and over one-fourth of the French students 

in this group felt it either necessary or worthwhile to repeat two or 

more years of their high school language study. The repetition of one 

year is frequently recommended by -advisors and language instructors in 

cases of insecurity, poor preparation or an interruption of one or two 

years between the last high school language course and the first course 

at the University. The repetition of two or more years is seldom 



recommended unless the student had either very poor preparation or ex

tremely low high school language grades. An extended gap in language 

study seemed to be the only other valid justification for this situation* 

TABLE XVI 

REPEATED HIGH SCHOOL STUDY RELATED TO GAP 
Years 
Repeated 0 

Gap (in years) 
1 2 3 h 5 

French (Average Gap = •^5) 

1 11 3 2 0 0 0 

2 3 1 1 0 0 0 

3 1 0 0 0 0 0 

Total 15(68$) (1836) 3 (1^) 

German (Average Gap = .80) 

1 6 6 4 0 0 0 

2 h 4 1 0 0 0 

3 0 0 0 0 0 0 

Total 10 (1*0$) 10 (Zto%) 5 (20J6) 

Spanish (Average Gap = •- 1.35) 

1 18 11 8 h 0 3 

2 3 12 23 0 0 0 

3 0 k 0 0 0 0 

Total 21 (2^) 27 (31*) 3 

In attempting to determine the reasons for this mass repetition 

of high school foreign language study, the gap between high school and 

college language study was examined. Table XVI shows the relationship 

of gap to repetition of years of high school language study. Five 



students had studied an odd number of semesters of high school language 

In order to simplify the investigation, these odd semesters were dis

counted, so that, in these five cases, a chronological gap of eight 

months appears in the table as a full year. 

The extent to which gap is a determining factor in a student's 

decision to repeat part or all of his high school foreign language 

study may be determined by comparing the average gap for each language 

with the percentage of that group which repeated more than one year of 

that language* Referring to Tables XV and XVI, it becomes apparent 

that the wider the gap, the larger the percentage of the group repeat

ing two or more years of the language. French has the smallest average 

gap (.^5) and the smallest percentage of repeaters of more than one 

year (27$). In German, the average gap is .80 with 36# of the group 

repeating two years. In Spanish, the average gap is 1.35, and 

of this group repeated more than one year. 

Table XVI also shows that gap was a more serious problem in 

Spanish than it was in either German or French. Forty-five percent 

of the Spanish students in Group B had gaps of two years or more, 

including four students with three year gaps and three students with 

gaps of five years. In both German and French, no student had a gap 

of more than two years, and those with two year gaps made up a rather 

small percentage of the total group - \.h$> for French and 20$ for 

German. Of the 31 Spanish students with gaps of two years, 23 (7*$) 

repeated two years of high school Spanish. However, even this does 

not show the full extent of the damage which may be caused by a 

lengthy interruption in language study. An investigation of the 



number of students who repeated all of their high school language 

study proved even more revealing. This is illustrated in Table XVII. 

Students with only one year of high school language were not included 

in the table, 

TABLE XVII 

LENGTH OF GAP RELATED TO REPETITION OF ALL HIGH SCHOOL LANGUAGE STUDY 

0 
Gap 
1 2 Totals n* 

French 3 1 1 5 17 

German 3 4 1 8 16 

Spanish 1 13 23 37 70 

All Languages 7 18 25 50 103 
* Number of students in Group B with 2 or more years of high school 
language. 

Table XVII indicates that almost half (48.5#) of all the 

students in Group B with two or more years of high school foreign 

language study actually repeated all of that study at the University. 

The figure for Spanish was actually more than half (53$)» with German 

at 50# and 29# for French. As seen in Table XVII the length of gap 

seemed to be a greater determining factor in the decision to repeat 

all high school Spanish than it was in the case of German or French, 

for there was only one Spanish student with no gap while French and 

German, both of which had much smaller totals, each had three total 

repeaters with no gap. Thus, whereas French had five total repeaters, 

only two of these had any gap (^0#); German had eight total repeaters, 

but only five had gaps (62.5#), Spanish had 36 students with gaps out 

of 37 total repeaters (97«3$). 
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It seemed reasonable to expect that a student repeating any 

part of his high school language study at the University would benefit, 

at least to some extent, from his prior preparation in that language, 

even with an interruption of as many as t*» years. If this were true, 

one might expect a repeating student to attain higher grades in the 

repeated course or courses than in subsequent courses in the same 

language. One might also expect him to do at least as well in repeated 

courses as he had done in high school. Table XVIII is an arrangement 

by language of the mean grade averages attained by Group B in high 

school and University language courses. 

TABLE XVIII 

FOREIGN LANGUAGE MEAN GRADE AVERAGES OF GROUP B 
Mean High School Mean University Averages 

Average Repeated Courses All Courses 

French 1.99 2.20 2.45 

German 1.85 1.8^ 2.20 

Spanish 2.32 2.57 2.75 

All Languages 2.18 2.37 2.60 

Table XVIII illustrates that in all three languages, repeating 

students attained considerably higher grades in repeated courses than 

in subsequent University courses in the same language. In repeated 

courses, these students scored within .25 of a grade point of their 

high school foreign language average. On the basis of grades earned, 

German students seemed to have been better prepared than students of 

French or Spanish, since German was the only one of the three languages 

in which the mean grade average for repeated courses was actually better 

than the mean grade average for high school. 



The effect of gap on grades was investigated by comparing 

length of gap and the difference between high school grade averages 

and grades in repeated courses# Table XIX compares the mean difference 

between high school averages and grades in repeated courses at each 

gap level. 

TABLE XIX 

THE EFFECT OF GAP ON GRADES IN REPEATED COURSES 
(Arranged by Gap Level) 

Gap n 
Mean High 

School Average 
Mean Average 

Repeated Courses 
Mean 

Difference 

French 

0 15 1.97 2.23 -.26 

1 4 1.75 1.88 -.13 

2 3 2.83 2.50 +.33 

German 

0 10 2.2k 1.95 +.29 

1 10 1.59 1.65 -.06 

2 5 1.81 2»k0 -.59 

Spanish 

0 21 1.77 2.53 -.76 

1 27 2.27 2.79 —.52 

2 31 2.^8 2.23 +.25 

3 k 3.50 2.75 +.75 

k 0 0 0 0 

$ ... ? 3.00 2.33 + .67 

As noted from the mean differences in Table XIX, German was the 

only language which showed the expected negative correlation between gap 



and grades in repeated courses. French and Spanish both indicated a 

rather strong positive correlation, i.e., the greater the gap, the 

higher the grades. This correlation seemed so marked and so contrary 

to expectations that the effect of other variables seemed an inevit

able conclusion. This is discussed more fully in Chapter IV. 

Table XX is an array, by language, of reasons given by students 

for repeating part or all of their high school foreign language study. 

Since respondents were allowed to check any number of reasons, the 

figures in the table do not necessarily reflect the total number 

of respondents. 

In German and Spanish, the reason most frequently selected was 

"Too much time has elapsed since ny last course in this language,n 

The fact that eleven of the fifteen German students, 48 of the 65 

Spanish students and six of the seven French students who had gaps of 

one year or more (Table XIX) selected this reason, is indicative of 

the importance placed by students on an interruption in their language 

study. A total of fifteen students indicated this interruption as the 

sole reason for repeating. 

In all three languages, reasons one through four, which indi

cated a lack of skill or knowledge, received considerable attention. 

Reason three, "Insufficient ability to converse in the language," was 

the one most often selected by French students, and in Spanish it was 

second only to reason seven. Reason one, "Insufficient knowledge of 

grammar," was the second most frequently selected choice in French and 

German and was third in Spanish. 
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TABLE XX 

REASONS GIVEN BY STUDENTS FOR REPEATING 
Reason* French German Spanish All 

1 13 10 37 60 

2 9 7 30 46 

3 14 6 46 66 . 

4 7 6 14 27 

5 2 0 11 13 

6 2 0 6 8 

7 6 11 48 65 

8 1 1 6 8 

? 2 6 10 18 
• Key to Reasons: 

1* Insufficient knowledge of grammar. 
2. Weak speaking vocabulary. 
3. Insufficient ability to converse in the language. 
4. Weak reading vocabulary. 
5. Poor high school grades in this language. 
6. Advice of friends. 
?. Too much time has elapsed since iqy last course in the language. 
8. I feel I can get a good grade in this course, since most of it will 

be a repetition of material I have already studied. 
9. Other. 

Of the 118 students responding to this question, 95 indicated 

a lack of confidence in their preparation by selecting one of the first 

five reasons for repeating. The fact that 80$ of that total group indi

cated this lack of assurance seemed to be strong justification for 

assuming that these students felt they were poorly prepared. 

Only eight students out of the entire group selected the eighth 

reason, "I feel I can get a good grade in this course, since most of it 

will be a repetition of material"I have already studied." This does 

not seem to be consistent with statements made orally in personal 



conferences with repeating students. In such conferences, students 

repeating language courses frequently give, this as a reason for doing 

so. In order to determine whether a student could reasonably expect to 

do better by repeating a course, high school grades of the better 

students were compared -with grades attained by them in repeated courses. 

In this investigation, only students -with a high school foreign lang

uage average of 1.5 or better and with no gap were considered. 

TABLE XXI 

PERFORMANCE IN REPEATED COURSES OF STUDENTS WITH HIGH SCHOOL FOREIGN 
LANGUAGE AVERAGES OF 1.5 AND BETTER 
Mean High Mean Grade in Mean 

n School Average Repeated Course(s) Difference 

French 7 1.16 1.57 —M 

German 3 1*17 1*33 -»16 

Spanish 10 1.08 1.75 -.67 

Table XXI seems to indicate, at least for these few students, 

that foreign language students with averages of 1.5 or better in high 

school did almost as well as that in repeated courses. It seemed 

significant that only one student (in Spanish) of the twenty included 

in Table XXI scored below the grade of 2 in a repeated course. His 

grade was 3» Moreover, only one student repeated more than one year 

of high school work (also in Spanish). 

Groups A and B Compared. A comparison of the data on Groups 

A and B yielded insight into the factors on which respondents had 

based a decision to repeat or not to repeat high school foreign lang

uage study in college. Table XXII is an arrangement of such data. 



TABLE XXII 

COMPARISON OF GROUPS A AND B BY LANGUAGE PURSUED 
High School University-

Mean Grade Mean Mean Grade 
Average Years Mean Gap Average 

French 

Group A 1.56 2.0 .33 1.99 

Group B 1.99 2.2 .45 2.45 

German 

Group A 1.8U 2.25 .13 2.18 

Group B 1.85 1.9 .80 2.20 

Spanish 

Group A 1.80 2.1 .74 2.06 

Group B 2.32 2.4 1.35 2.75 

Table XXII shows that, for students of both German and Spanish, 

there existed wide differences in gap between Groups A and B. An 

interruption in the study of these languages apparently weighed more 

heavily in the decision to repeat than it did for students of French. 

High school grades seemed to be an important decision-making 

factor for French and Spanish students, but not for German students. 

This is borne out by the fact that there was veiy little difference 

between the mean high school grade averages of German students in 

Groups A and B, whereas these differences are much greater in the other 

two languages: -.^3 for French and -.52 for Spanish. 

It seemed reasonable to expect a fairly high correlation 

between years of high school language study and successful continua

tion, i.e., the longer the high school exposure to a foreign language, 



the greater the likelihood of continuing the language without repeti

tion in college. Table XXII seemed to refute this expectation, for 

only in German did Group A show more years of high school language 

study than Group B. However, the differences between Groups A and B 

in Spanish and French as to average years of high school language 

study were not great enough to permit a final rejection of this 

expectation. 

The differences between University mean grade averages achieved 

by Groups A and B were rather large for French (.^6) and Spanish (.69) 

and negligible for German (.02), indicating that, on the average, 

German students in Group B were considerably less justified in repeat

ing than students in the other two languages. 



CHAPTER IV 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

SUMMARY 

The study investigated the causes of unsuccessful continuation 

of foreign language study from high school to college, T^hich was 

defined as: (1) the repetition, in college, of part or all foreign 

language study begun in high school or (2) the inability to achieve, in 

college, sufficiently high grades in a foreign language -which had been 

started in high school and continued without repetition in college. 

The hypotheses derived from the statement of the problem were that 

unsuccessful continuation of foreign language study was due to: 

(1) the permissive University policy regarding repetition of high 

school language courses, (2) poor high school preparation, (3) the 

lack of agreement among foreign language teachers as to objectives 

and methods, (4) an interruption in language study between high school 

and college and (5) the student's desire for better grades. The study 

was limited to French, German and Spanish students •who had begun lang

uage study in an Arizona high school and continued the study of the 

same language at the University of Arizona. 

Two questionnaires were prepared, one for foreign language 

teachers and one for students continuing or repeating, at the Univer

sity, foreign language study begun in high school. The instruments 

were distributed through the mails. Pertinent data on students were 

gathered from the files of the University Registrar. 

U8 



With the exception of University German instructors, teachers 

of all three languages on both levels indicated that speaking was the 

most important course objective. Nine of the eleven University German 

instructors indicated that reading was the most important objective. 

If objectives are considered in pairs, speaking and listening comprised 

the set of objectives most frequently selected by all teaching groups, 

with the exception of University German instructors. The latter indi

cated reading and speaking as the most important set of classroom 

objectives. However, in only one case, University Spanish instructors, 

did more than one-half of any group of teachers select the same pair 

of objectives. 

The method indicated most frequently by Spanish and French 

teachers on both levels was the Aural-Oral method, German teachers on 

both levels selected the eclectic method most frequently. A lack of 

consistency concerning the methods used to accomplish stated objectives 

was noted in the case of several respondents. 

A large majority of high school teachers indicated that they 

attempted to prepare their students to continue the study of the given 

foreign language in college. However, many teachers indicated a lack 

of familiarity with methods used in University language departments. 

A large majority of high school respondents indicated a desire for 

more information about University foreign language methods and 

objectives. 

Student respondents were divided into two groups: Group A, the 

non-repeaters, and Group B, the repeaters. The success of Group A in 

University language courses was evaluated by two methods: (1) on the 
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basis of University foreign language grade average alone (a grade 

average below 3*25 was considered unsuccessful)* and (2) on the basis 

of a comparison of the student's high school foreign language average 

with his University foreign language average (by this method a student 

was rated unsuccessful if his University average was more than one 

grade point lower than his high school average). One French student, 

one German student, and eleven students of Spanish, i.e, 13 out of 73 

(18$), Group A student respondents were rated unsuccessful* An investi

gation of all the data concerning Group A students who were originally 

rated unsuccessful showed that possible reasons for the lack of success 

of these students were: (1) poor high school preparation, and (2) a 

difference in grading severtty between the two teaching groups involved. 

In Group B, 133 students repeated an average of 1.47 years of 

language study. Almost one-half of all Group B students with two or 

more years of foreign language study in high school repeated all of 

their high school language at the University. On the average, repeating 

students were able to achieve better grades in repeated courses than 

in subsequent foreign language courses at the University. Only re

peating German students did better in repeated courses than in high 

school courses. 

The reasons for repeating most frequently mentioned by respond

ents were an interruption between high school and college language study, 

and a lack of confidence in some facet of their ability to use the 

foreign language. It was shown that for Spanish and French students, 

the longer the gap the more likely a student was to do better in re

peated courses than he had done in high school language courses. For 
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German students in this group the opposite effect was noted, i.e. 

students with shorter gaps tended to score better in repeated courses 

than they had in high school German. 

In comparing the data on Groups A and B it was seen that 

Group B German and Spanish students had considerably larger average 

gaps than Group A students of these languages. The average gap for 

French students in Group B was only slightly larger than that of French 

students in Group A. In the factor of high school grade averages, 

there was very little difference between German students in Group A 

and those in Group B. Spanish and French students in Group A had 

considerably better high school grade averages than students of these 

languages in Group B. 

CONCLUSIONS 

Application of the data to the Hypotheses. The first hypothesis 

stated that unsuccessful continuation of foreign language study was due 

to the University policy of permitting students with an excess of 

entrance credit to decide for themselves whether or not to repeat for 

credit foreign language courses taken in high school. An investigation 

of permanent student records on file with the University Registrar re

vealed that all repeating students involved in the study had actually 

received full credit for all foreign language courses repeated and passed 

at the University. This investigation also showed that eleven non

repeating students entered the University with a minimum of entrance 

credit and thus could not have repeated high school language courses if 

they had wanted to do so. The only other alternative available to these 



eleven students was to. start a new language at the University. Although 

it is suspected that many entering students elect this latter alterna

tive, no data was available on the number of students who did so* 

Although the data was by no means conclusive, the fact that all 

repeating students had an excess of entrance credit and 11 out of 73 

non-repeating students had no such excess seemed to indicate that the 

aspect of excess entrance credit was an important factor in the decision 

of diether or not to repeat foreign language courses taken in high 

school. Therefore hypothesis number one could not be rejected. 

Hypothesis number two stated that unsuccessful continuation of 

foreign language study from high school to college was due to poor pre

paration in high school. It should be stated here that poor preparation 

does not necessarily mean poor teaching. The fact that a student is not 

well enough prepared by high school foreign language courses to continue 

the same subject matter successfully in college could be due to that 

student's laziness, inattention, inefficient study habits or to a 

variety of other factors over which the teacher has little or no control. 

To a certain extent, students' high school grades can be looked upon as 

an indication of whether the responsibility for poor preparation lies 

with the teacher or the student. A high school teacher who awards a 

grade of 1 or even 2 seems to indicate that, in his opinion, the student 

receiving the grade has performed well in the course and is prepared to 

continue in the field. The mean high school grade average for Group A 

(non-repeating students) was 1.77, and there were no students in this 

group with a high school language grade average below 3*0, and yet 13 

out of the 73 students in this group were rated unsuccessful in the 



continuation of their respective foreign languages at the University. 

Six of these unsuccessful Group A students had high school foreign 

language averages of 2.0 or better, and it appeared that they were not 

as well prepared as their respective high school teachers may have 

thought. Although it was possible to demonstrate that the University 

language average of five of the unsuccessful Group A students suffered 

because of severe grading practices, it could not be shown that even 

these five students were unsuccessful solely due to differences in 

grading severity. 

Eighty percent of repeating students (Group B) who responded to 

the section of the questionnaire which solicited reasons for repeating 

high school language courses indicated o lack of confidence in their 

ability with some phase of the language in question. Evidently a large 

majority of students in Group B had so little confidence in their high 

school foreign language preparation that they felt it necessary to 

repeat part or all of that work. The mean high school foreign language 

grade average for Group B was 2.18, and yet almost on»-half of all Group 

B students with two or more years of high school language repeated the 

totality of that study at the University. These data seem to furnish 

strong evidence of a lack of confidence in high school language prepara

tion. Indeed this cannot be unequivocally equated with poor preparation, 

but the connection does seem strong enough to prevent the rejection of 

Jaction of the second hypothesis. 

The third hypothesis stated that unsuccessful continuation of 

foreign language study was due to the lack of agreement among language 

teachers as to objectives and methods. Although 86# of high school 



respondents indicated that they attempted to prepare their students to 

continue their language study in college, almost 60# of this group had 

little or no knowledge of methods and objectives used in University 

language courses* Actually, as the study further revealed, high school 

language teachers could not have received a very accurate picture of 

University language course objectives or methodology, since data showed 

only limited general agreement in these areas among University foreign 

language instructors. The study revealed that, even on the vital issue 

of class objectives, no University language department could show any

thing approaching unanimity. The University group with the highest 

rate of agreement on objectives was Spanish, where 62# of the respond

ents selected "Speaking and Listening" as the most important pair of 

objectives. German and French University instructors did not show even 

majority agreement; i.e., the most frequently selected sets of object

ives were indicated by less than 50# of the group. It should be pointed 

out here, that the same was true among high school language teachers, 

where the highest level of agreement was shown by Spanish teachers. 

Only 49# of this group could agree on the same set of objectives. 

The often-heard complaint of high school language teachers re

garding the tendency of University language instructors to overstress 

grammar could not be substantiated by the study. In all three languages, 

high school teachers selected grammar as one of the two most important 

class objectives slightly more frequently than University instructors. 

As for methods, the study revealed that the grammajvtranslation 

approach had very few adherents among the respondents, although many 

teachers claimed to use this method in combination with the Aural-Oral 
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method. The study further revealed that on both levels and in all three 

languages, there was greater agreement on methods than on objectives# 

The study also showed a lack of consistency and a degree of con

fusion on the part of some respondents in the matter of selecting methods 

which were best suited to accomplish stated objectives# 

The data compiled in the study supports the claim that a lack 

of agreement as to objectives and methods of foreign language teaching 

did exist* The evidence of lack of knowledge on the part of high school 

teachers;concerning methods and objectives used in University foreign 

language departments, and the lack of agreement within those departments 

supports the claim that this divergence contributes to a lack of co

ordination or articulation of foreign language study between the two 

levels concerned in the study. Therefore, the third hypothesis cannot 

be rejected. 

The fourth hypothesis stated that an interruption in language 

study between high school and college contributed to the unsuccessful 

continuation of that study. German and Spanish respondents in the re

peating group most frequently selected, as one reason for repeating high 

school language study: "Too much time has elapsed since ny last course 

in this language." Almost 75$ of all Group B respondents who had gaps 

of one year or more in their language study indicated this as one of 

their reasons for repeating. Thirteen per cent of the respondents to 

this question indicated this as the only reason for repeating. 

The data also showed that the wider the gap in foreign language 

study, the greater the tendency of students to repeat more than one 

year of high school language work. In Group B, French students had the 



smallest average gap (.45) and the smallest percentage of repeaters of 

more than one year (2?#). In German the average gap was .80, and 36# of 

this group repeated two years of high school German. In Spanish, the 

average gap was 1.35» and the percentage of the group repeating more 

than one year was 49$. 

This hypothesis is also supported by a comparison of the average 

gap of Group A with that of Group B. The average gap for Group A 

students was .55 years, while Group B students had an average gap of 

1.1 years, precisely twice that of Group A. These figures indicate 

that gap was an important factor in the decision of whether to repeat 

high school foreign language study. Thus the data compiled in the study 

strongly support the fourth hypothesis. 

The fifth hypothesis stated that unsuccessful continuation of 

foreign language study was due to the students' desire for better grades. 

Conversations over the years with repeating students furnished evidence 

for the belief that many students with excess entrance credits repeated 

part of their high school language work at the University because they 

felt they could make a good grade in a course whose content was already 

familiar to them. On the basis of data compiled in the study, however, 

this contention could not be demonstrated. Only eight of the 118 re

peating students -who responded to the question on reasons for repeating 

selected reason number eight: "I feel I can get a good grade in this 

course, since most of it will be a repetition of material I have already 

studied.M Therefore, the fifth hypothesis must be rejected due to 

insufficient evidence. 



Other conclusions. The investigation of the effect of gap on 

grades in repeated courses yielded some rather startling results# It 

was reasoned that a student with no gap should score in a repeated course 

close to or better than his high school foreign language grade average, 

whereas a student with a gap of one year could be expected to do some

what less well in a repeated course than in high school. This effect 

was observed only in the case of the German students involved in the 

study. The ten German students with no gap scored an average of .29 of 

a grade point higher in repeated courses than their mean high school 

German average. The ten students with one year gaps showed a difference 

between these two means of .06 of a grade point lower, -while the five 

students with two year gaps averaged over one-half a grade point lower 

in repeated courses. In French and Spanish, however, the precise 

opposite effect was observed, i.e., students with larger gaps tended 

to do better in repeated courses than they had done in high school, 

while students with no gaps did worse. 

The reason for this converse effect of gap on grades among 

students of French and Spanish seems to be over-confidence on the part 

of the repeating student with no gap. Thus, a student who elects to 

repeat, at the University, a foreign language course which he has just 

completed in high school may feel that he need not devote much study 

time to the repeated course. It has often been observed by language 

instructors that such students do quite well for the first several weeks 

of the repeated course and then their grades begin to decline, for as 

the course goes on and the course content moves from the elementary 

material to the more complex, the student who has been relying on 



previously acquired knowledge and ability often finds that the course 

has suddenly "outrun" him. He may have budgeted veiy little, if any, 

study time for this course, and may find it difficult to change his 

study habits at a time uhen his other courses seem to be demanding 

more and more of his time. Thus, he is often forced to ride out the 

repeated language course, making only occasional efforts to catch up, 

and to watch his grade in that course slip below the level of his high 

school grade in the same course. 

On the other hand, the student who has a gap between high school 

and University language study is often aware that, although he may still 

remember some of the course material, it will be necessary for him to 

complement his memory by putting forth a certain amount of effort. To 

the extent that he does put forth the required effort, he is usually 

rewarded with a higher grade. That German students involved in the study 

managed to avoid this pitfall, can be explained in part by the fact that 

their instructors were made aware of this problem and kept a close 

watch on repeating students. 

It is therefore concluded that the practice of allowing students 

to repeat language courses almost indiscriminately is not only wasteful 

but can be detrimental to the student's grade average. 

The data also revealed the magnitude of the problem diiou was 

investigated in the study. The total number of unsuccessful language 

students in the study was 1^6 (13 in Group A and 133 in Group B) of the 

total of 206 continuants. Thus, 70$ of all student respondents were 

rated unsuccessful in the continuation of foreign language study from 

high school to college. The educational waste involved here is obvious 
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and appalling. The fact that an encouragingly low 18# of Group A was 

rated unsuccessful leads to the conclusion that possibly a large per> 

centage of the 133 students in Group B would have met with success in 

foreign language study at the University, if they had not elected to 

repeat some of their high school language work* This is bome out by 

the performance of the 25 German students in Group B viiose mean grade 

average in repeated courses was actually better than the mean grade 

average for high school German. 

RECOMMENDATIONS 

The results and conclusions of the study led to the following 

recommendations: 

1. The present University administrative policy governing the 

repetition, for credit, of high school foreign language courses 

should be subjected to careful re-evaluation. Instead of allows 

ing the student with excess entrance credit to decide for him

self whether to repeat high school language courses, all stu

dents wishing to continue a language started in high school 

should be required to take the Modern Language Association Co

operative Foreign Language Tests (19^3) or a similar four-skill 

device. On the basis of these test scores and other pertinent 

information, the foreign language departments could then place 

each continuing student in the course best suited to his ability. 

The present system employed by these departments involves a 

similar method based on the results of older, possibly outdated 

tests and is somewhat haphazard and ineffective, since it 
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depends largely on identifying repeating students only after 

they have enrolled in a language class. Furthermore, under the 

existing administrative provision, the departments can only re

commend concerning the placement of such students# The selec

tion of a specific type of placement test would also benefit 

high school language teachers, in that information regarding 

the performance of their students on these tests would provide 

these teachers with a measure of their own effectiveness. 

2. The much-needed improvement in communication between foreign 

language teachers could be effected through an active profes

sional organization. Foreign language teachers in Arizona have 

such an organization in the Arizona Foreign Language Associa

tion. Unfortunately, this organization, in the past, has not 

received continuing support from the profession. AFLA is, at 

present, undergoing a reorganization and its Executive Board 

plans to begin publication, in the near future, of a regular 

newsletter tfiich should constitute a significant stride toward 

improving communication between language teachers throughout 

the State. Other professional organizations, such as the 

Arizona Education Association, the American Association of 

Teachers of Spanish and Portugese and the other similar associ

ations, could contribute greatly to improved communication be

tween Arizona language teachers. 

3» Now that the State has acquired a Foreign Language Coordinator 

in the State Department of Public Instruction and Foreign 

Language Supervisors in two of its largest school districts, 
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meetings between these officials and language department heads 

in the State's institutions of higher learning could provide the 

impetus and direction for better articulation of foreign lang

uage study and for professional solidarity. 

One of the first goals the profession should set for itself 

through its above-mentioned organizations and leaders is general 

agreement on a set of averall classroom objectives. The study 

has shown, rather conclusively, that many language teachers on 

both levels are in a state of confusion with regard to the 

objectives of foreign language study. This is bome out by the 

fact that 17$ of all teacher respondents selected "grammar" as 

one of the two most important overall objectives. Modem think

ing concerning foreign language methodology describes grammar 

study as a useful tool or guide in the process of learning a 

foreign language. "Grammatical awareness is but a guiding light 

through correct (i.e. intelligible) language use; but what counts 

most in the veiy use of the language system is the actual auto

matization of verbal habits, vfaich ultimately make up living 

speech" (Titone, 196U, pp. 114 - 115). Nowhere in the con

temporary literature on psycholinguistics or modem language 

teaching was it possible to find grammar described as an appro

priate major objective for language classes. In fact, one 

highly respected linguist seems to speak for the profession when 

he says: "Grammar as the memorization of rules, the use of 

terminology, or the analysis of sentences by the students has 

been challenged by many and relegated by linguistics to a minor 



62 

role in teaching languages" (Lado, 1964, p. 90). By adopting a 

common set of operational objectives for foreign language 

teaching in the State, the profession could progress toward the 

solution of many of the problems of articulation which were 

brought to light by the study. 

5. The foreign language departments at the University could contri

bute greatly toward improving the quality of language teaching 

in the State's secondaiy schools by devoting more thought and 

attention to the training of future teachers of foreign lang

uages. In reorganizing offerings to meet the needs of these 

teachers, the various departments concerned would do well to con

sult with the curriculum experts in the College of Education. 

This is only one area in Wiich the College of Education could 

be of great assistance to the language departments. More co

operation between these academic groups is highly recommended* 

6. On the state level, the requirements for the certification of 

foreign language teachers should be strengthened in order to 

aid in the elimination of the poorly qualified and ill-prepared. 

With increasing emphasis being placed on the spoken language, 

it is a necessity that the teacher have sufficient training and 

experience to be fluent in the language. In addition to 

present certification requirements, which include endorse

ment of the lanpuage department and the College of Education, 

applicants for certification should be required to submit 

satisfactory scores on the Modem Language Association Pro

ficiency Tests for Teachers and Advanced Students (1961). 
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The various professional foreign language associations in the 

State should seek ways of communicating with high school and 

junior high school advisors, in order to solicit the aid of the 

counselling profession in eliminating the problem of gap# For 

instance, when it is known that a college-bound student will 

only be able to take two years of a foreign language in high 

school, due to scheduling problems or possibly because only two 

years of the given language are available, he should be strongly 

advised to wait until his junior year to start his study of that 

language. Students who begin a language as high school freshmen 

should be made aware of the benefits of taking four years of 

that language while still in high school* They should be ad

vised that successful completion of four years of high school 

language study may permit them to fulfill one of the require

ments for graduation from oollege before matriculation. A 

recent study points up the importance of this advice for Arizona 

students. According to this study, all four degree-granting 

institutions in the State have a foreign language requirement 

for the Bachelor of Arts degree, and at all of these institu

tions the requirement may be satisfied >iiolly or in part by high 

school credits or by a proficiency test (Willbem, 196?, p. 54). 

A study should be undertaken to determine the quality of the 

professional and linguistic preparation of Arizona foreign lang

uage teachers. 



Further study is also needed in the area of motivation. 

Teachers need to know more about why students drop out of 

language courses before any linguistic mastery has been 

acquired, but more positively, a great deal more should be 

known about what kinds of classroora activities motivate 

students to continue their study of a language* 
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ARIZONA FOREIGN LANGUAGE STUDY 

TEACHER'S QUESTIONNAIRE 

1* What foreign languages do you teach? (Please underline) 

French, German, Latin, Russian, Spanish, other (specify) 

2.. Which of the following OVERALL objectives do you strive to attain in 
your foreign language classes? (Underline the 2 tfiich you consider 
most important). 

Speaking ability, reading ability, writing ability, knowledge of 

grammar, listening comprehension, international understanding, 

other (specify) 

3. Which of the following methods do you use to accomplish these 
objectives? (Underline one). 

Aural-oral, grammar-translation, graded reading, other (specify) 

High school teachers only: Do you attempt to give your students 
the kind of language training you feel will prepare them best for 
continuing their language study in college? Yes No 

a. How familiar are you with the methods currently employed by 
U. of A. foreign language departments in your particular 
language(s)? (Underline one). 

very familiar rather familiar vaguely familiar 

totally unfamiliar 

b. Would you welcome more information concerning the teaching 
methods employed in U. of A. foreign language departments? 

Yes No 
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ARIZONA FOREIGN LANGUAGE STUDY 

STUDENT'S QUESTIONNAIRE (Freshmen Only) 

Name . Course Instructor 

For each course COMPLETED by you in 1HIS language iri an Arizona high 
school* fill in one line below: 

DATE GRADE 
COURSE TEACHER HIGH SCHOOL COMPLETED 1st sem. 2nd sem. 
1st 
year 
2nd 
year 
3rd 
Z2£I 
4th 
year 

If you are repeating any part of your study of this language, please 
check your reasons for doing so below. (If too re than one reason, place 
the figure 1 in the box next to the statement which you consider most 
important, the figure 2 in the box next to the statement which seems 
next in importance, etc.) 

) Insufficient knowledge of grammar. 

) Weak speaking vocabulary. 

) Insufficient ability to converse in the language. 

) Weak reading vocabulary. 

) Poor high school grades in this language. 

) Advice of friends. 

) Too much time has elapsed since my last course in this language. 

) I feel I can get a good grade in this course, since most of it 
will be a repetition of material I have already studied. 

Other. (Please specify) 
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COVER LETTER TO HIGH SCHOOL FOREIGN LANGUAGE TEACHERS 

Department of German and Russian 
University of Arizona 
Tucson, Arizona 
September, 1964 

Dear Colleague: 

I am writing to ask your assistance in collecting data for 
my dissertation problem, tbich deals with the continuation of foreign 
language study from high school to college* The major objective 
of this project is the promotion of better articulation of language 
study between these two levels* 

I would greatly appreciate your completing the enclosed 
Questionnaire and returning it to me at your earliest opportunity. 
A stamped, self-addressed envelope is also enclosed for your 
convenience. 

Thank you vexy kindly for your help. 

Sincerely, 

David J. Woloshin, 
Lecturer in German 

DJW:fmh 



COVER LETTER TO UNIVERSITY FOREIGN LANGUAGE INSTRUCTORS 

Department of German and Russian 
University of Arizona 
Tucson, A id zona 
September, 1964 

Dear Colleague: 

I am writing to ask your assistance in collecting data for 
ray dissertation problem, which deals with the continuation of foreign 
language study from high school to college. The major objective 
of this project is the promotion of better articulation of language 
study between these two levels. 

You will find enclosed a Teacher Questionnaire, to be com
pleted by you, and a supply of Student Questionnaires, to be com
pleted by Freshmen in your language classes who have previously 
studied the same foreign language in an Arizona high school* 

I would greatly appreciate your returning the completed 
Questionnaires to me via campus mail at your earliest opportunity* 

Thank you very kindly for your assistance. 

Sincerely, 

David J. Woloshin, 
Lecturer in German 

DJW: fmh 
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APPENDIX C 

FOREIGN LANGUAGE GRADE AVERAGES OF STUDENT RESPONDENTS 

TABLE XXIII 

GROUP A* GRADE AVERAGES 
High School University 

Student Semesters Average Units Average 

French 

F1 3 2.3 4 3.0 

F2 k 1.75 15 3.1 

F3 4 1.0 16 l.l 

FU k 1.0 11 uk 

F 5 4 1.75 8 1.5 

F6 U 1.5 8 2.0 

F7 U 1.0 13 2.1 

F8 k 1.25 8 3.0 

F9 4 1.75 8 1.0 

F10 k 2.0 8 2.5 

Fll U 1.0 19 1.5 

F12 5 2.k 8 1.5 

German 

G1 2 2.0 12 1.75 

G2 2 1.0 26 1.1 

G3 2 1.5 12 1.3 

1.0 8 1.5 

* Students in this group did not repeat any high school foreign 
language study. 



TABLE mil. GROUP A — Continued 
High School University 

Student Semesters Average Units Average 

G 5 4 2.0 4 3.0 

G6 4 2.75 8 3.5 

G7 4 2.25 8 2.5 

G8 4 3.0 4 3.0 

G9 6 1.8 4 2.0 

G10 6 1.8 4 3.0 

Gil 6 1.0 ^ 2.0 

G12 6 2.2 4 3.0 
* 

G13 6 2.3 4 3.0 

G14 6 2.0 4 1.0 

G15 6 1.0 4 1.0 

Spanish 

51 2 2.0 12 2.0 

52 2 2.5 - 16 3.5 

53 2 3.0 8 4.0 

S^ 4 1.75 8 1.5 

S 5 4 1.75 8 l.o 

56 4 -2.0 8 3.0 

57 4 l.o 17 2.3 

58 4 1.75 8 1.5 

59 4 1.0 8 4.0 

S10 4 l.o 28 1.5 

S" 4 1.75 8 1.5 

S12 4 2.25 4 2.0 

sl3 2 1.5 13 2.0 
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TABLE XXIII. GROUP A — Continued 

Student 
" High School 

Semesters Average 
University-

Units Average 

Slk k 1.25 8 2.0 

S15 k 1.0 11 2.3 

S16 k 3.0 10 2,k 

S17 k 1.0 8 2.5 

S18 k 2.75 10 3.2 

S19 k 1.75 32 1.2 

320 k 2.75 8 3.5 

S21 k 1.75 k 3.0 

322 k 1.0 8 1.0 

S23 k 2.0 k J*.0 

32k k 1.5 15 2.2 

S25 k 2.0 8 2.5 

S26 k 2.0 8 3.0 

S27 k 1.0 17 2.1 

S28 k 1.5 16 2.0 

S29 k 2.5 8 k*5 

S30 3 1.3 20 1.9 

S31 k 2.25 16 2.9 

S32 k 1.25 8 2.0 

S33 k 1.0 26 2.2 

S3^ k 3.0 16 1.7 

S35 6 2.3 8 2.5 

S36 6 1.2 4 2.0 

S3? 6 2.5 k 3.0 
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TABLE XXIII. GROUP A -« Continued 

Student 
High School 

Semesters Average 
University-

Units Average 

S38 6 1.2 11 3.3 

S39 6 2.7 8 3.25 

S40 6 1.0 4 2.0 

S4l 6 1.5 4 3.0 

skz 6 2.2 4 4.0 

SkJ 4 1.0 20 1.8 

Skh 6 1.8 4 2.0 

S45 6 2.2 4 4.0 

S<46 6 1.7 11 2.0 
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TABLE XXIV 

GROUP B* GRADE AVERAGES 
High School University 

Grade or Average Average 
Student Semesters Average Units Repeated Course(s) All Courses 

French 

F13 2 1.0 8 2** 2.5 

F14 2 4.0 18 2 1.4 

F15 2 1.5 8 1 1.5 

Fl6 2 1.0 8 1 1.5 

F17 2 1.0 16 1 1.8 

F18 4 1.5 12 1 1.3 

F19 4 1.0 21 1 1.8 

F20 4 1.3 11 2 2.4 

F21 4 *•5 8 2 2.5 

F22 6 2.3 16 4.0 3.5 

F23 6 2.5 8 3 2.5 

F24 6 3.2 8 3 4.0 

F25 6 2.8 4 4 4.0 

F26 6 1.0 14 2 2.0 

F27 6 1.7 8 2 2.5 

F28 6 1.3 8 1 1.0 

F29 4 3.0 8 4.5 4.5 

F30 4 2.5 16 2.0 2.5 

F31 4 3.0 8 1.5 1.5 

F32 4 2.0 16 2.5 3.25 

F33 8 2.0 8 1.5 1.5 

F34 6 2.7 8 4.5 4.5 

• Students in this group repeated part or all high school foreign 
language study. 



High School University 
Grade or Average Average 

Student Semesters Average Units Repeated CourseCs) All Courses 

German 

Gl6 2 2.0 8 1 1.5 

G17 2 1,0 8 3 3.5 

G18 2 1.0 16 1 1.0 

G19 2 3.5 12 1 2.8 

G20 2 1.0 8 1 1.0 

G21 2 1.0 b 1 1.0 

G22 2 2.0 16 1 1.75 

G23 2 2.5 8 2.5 

G2k 3 1.0 12 1 1.7 

G25 1.0 12 1 1.3 

G26 U 2.75 12 3 3.0 

G27 k 1.25 16 2 2.3 

G28 6 1.2 8 1 1.0 

G29 6 1.0 12 2 2.0 

G30 6 1.5 8 2 1.5 

G31 8 2.9 8 2 1.5 

G32 4 2.5 12 3.5 3.5 

G33 4 3.0 8 2.5 2.5 

G3^ k 1.75 12 2.5 2.75 

G35 k 3.75 8 3.0 3.0 

G36 Ur 2.3 16 1.0 1.0 

G37 1.25 12 1.0 1.8 



78 

TABLE JCXIV. GROUP B — Continued 
High School University 

Grade or Average Average 
Student Semesters Average Units Repeated Course(s) All Courses 

G38 4 3.25 8 3.0 3.0 

G39 4 1.25 18 1.0 1.8 

G40 6 1.7 8 2.5 2.5 

Spanish 

S47 2 1.0 19 2 2.0 

S48 2 2.5 16 2 3.4 

S49 2 1.5 16 1 1.25 

S50 2 2.0 4 4 4.0 

S51 2 2.5 16 2 2.75 

S52 2 2.5 4 4 4.0 

S53 2 4.0 8 4 4.5 

S54 2 3.0 8 3 4.0 

S55 2 4.0 12 3 3.7 

S 56 2 3.5 4 1 1.0 

S57 2 3.5 8 3 4.0 

S58 2 2.0 16 3 2.75 

S59 2 2.5 12 2 2.3 

S60 2 2.0 8 1 2.0 

S6l 3 3.7 4 2 2.0 

S62 3 2.3 4 1 1.0 

S63 4 3.25 4 3 3.0 

S64 4 1.0 12 1 1.3 

365 4 2.75 12 3 3.0 

S66 4 1.75 4 4 4.0 
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TAHLE XXIV. GROUP B — Continued = 

High School University 
Grade or Average Average 

Student Semesters Average Units Repeated Course(s) All Courses 

S6? b 1.0 b 1 1.0 

S68 b 1.0 23 3 2.1 

S69 b 1.0 12 3 2.3 

S70 b 1.75 8 3 3.0 

S71 b 1.0 12 2 2.3 

S72 6 1.5 8 2 2.0 

S73 6 2.8 8 b,Q 

S?b 6 2.5 8 3.5 3.5 

S75 6 2.3 8 2 2.0 

S76 6 1.5 8 2 1.5 

S77 6 1.1 8 2 2.0 

S78 6 1.5 8 3 3.0 

S79 6 1.0 20 1 1.0 

S80 6 2.3 b 4 4.0 

S8l 6 1.7 10 1 U b  

S82 6 2.3 19 2 2.6 

S83 6 1.0 8 1 1.0 

S84 6 3.5 12 4.7 b.7 

S85 6 1.7 8 2 2.5 

S86 8 1.0 b 2 2.0 

S87 8 2.0 h 2 2.0 

S88 8 2.1 \h 2 2.6 

S89 8 U$ 7 1 1.9 

S90 8 2.9 b 2 2.0 
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TABfrE XXIV. GROPP B — Continued 
High School University 

Grade or Average Average 
Student Semesters Average Units Repeated Course(s) All Courses 

S91 4 3.0 8 4.0 4.0 

S92 4 3.75 12 3.7 3.7 

S93 4 3.25 16 3.7 3.5 

S94 4 1.5 12 1.5 2.0 

395 4 3.25 16 1.5 2.25 

S96 4 2.75 8 2.5 2.5 

S97 4 3.0 12 2.5 2.7 

398 4 3.25 8 3.5 3.5 

399 4 2.75 8 3.5 3.5 

S100 4 3.25 8 3.0 3.0 

S101 4 2.0 16 1.5 2.5 

S102 4 1.25 21 2.0 2.2 

S103 4 3.0 4 3 3.0 

S104 4 3.0 4 3 3.0 

S105 4 2.0 16 2.0 2.75 

3106 4 2.75 16 3.0 3.0 

S107 4 3.5 12 2.5 3.9 

S108 4 3.5 12 ^•3 4.3 

3109 4 2.0 12 2.5 2.3 

S110 4 2.7 16 1.5 2.5 

3111 4 1.75 16 1.5 2.0 

S112 4 1.75 12 3.0 3.0 

S113 4 3.0 8 2.5 2.5 

S114 4 2.75 16 2.5 2.5 
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TABLE XXIV. GROUP B — Continued 

Student 

High School 

Semesters Average Units 

University 
Grade or Average 
Repeated Course(s) 

Average 
All Courses 

S115 4 2.5 8 3.0 3.0 

Sll 6 4 2.2 5 12 2.0 2.7 

S117 4 2.75 4 2 2.0 

S118 4 3.0 16 1.5 2,25 

3119 4 2.25 8 3.0 3.0 

S120 4 2.0 8 3.0 3.0 

S121 " 4 3.0 12 2.5 2.3 

S122 4 1.25 12 1.5 2.0 

S123 5 1.4 4 2 2.0 

S124 6 3.0 16 4.0 4.4 

S125 6 1.5 4 4 4.0 

S126 6 2.5 12 2.5 2.3 

S12? 8 2.1 15 2.5 3.3 

S128 8 2.4 4 5 5.0 

S129 6 2.7 16 2.3 2.5 

S130 6 2.7 16 2.3 2.5 

S131 6 1.8 8 2.0 . 2.0 

S132 6 1.8 4 2 2.0 
Figures appearing as decimals indicate average for two or more 
repeated courses. Figures appealing as thole numbers Indicate 
grade in one repeated course. 



REFERENCES 

Arizona Educational Directory. 196*+ - 65. Phoenix, Arizona: State 
Department of Public Instruction. 

Arizona Foreign Language Teachers Forum. Tucson, Arizona: Department 
of Romance Languages, University of Arizona* 

Audlo-Lingual Materials. New York: Harcourt, Brace and World. 1961. 

Cornfield, Ruth R. Foreign Language Instruction: Dimensions and 
Horizons. New York: Appleton, Century, Crofts. 1966. 

Dissertation Abstracts. Ann Arbor: University Microfilms, Inc. 
1958 - 1967. 

"F L Program Policy." PMLA. Vol LXXI: No. *4-: Part 2: xiii - xxiv. 
September, 1956. 

Good, Carter V. and Douglas E. Scates. Methods of Research. New York: 
Appleton, Centuiy, Crofts. 195^» 

Lado, Robert. Language Teaching: A Scientific Approach. New York: 
McGraw-Hill. 196U 

Magner, Thomas F. "The Folklore of Language Teaching." Bulletin of 
the Pennsylvania State MLA. XLIII: 57 - 62. 19&Z 

Meras, E. A. A Language Teacher's Guide. New York: Harper and 
Brothers! 19551 

Modem Language Association Cooperative Foreign Language Tests. 
Princeton: Educational Testing Service. 1963. 

Modem Language Association Proficiency Testa for Teachers and 
Advanced Students. Princeton: Educational Testing Service. 
195ll 

Report of the Commission on the Humanities. New York: The American 
Council of Learned Societies. 1964. 

Rosen, Nathan. "All's Well that Ends Badly." The Slavic and East 
European Journal. Vol. X: No. 1: 46 - 65* 1966. 

The University of Arizona Record: Biennial Catalogue 1967 - 1968. 
1968 - 1969. Vol. LXi No. 3. Tucson: The Universit-v r>f* 
Arizona. June 1967* 

82 



83 

Titone, Renzo. Studies in the Psychology of Second Language Learning. 
Zurich: Pas-Verlag. 1964. 

Willbem, Glen. "Foreign Language.Entrance and Degree Requirements 
in Colleges that Grant the B. A. Degree: Fall, 1966.** 
Foreign Language Annals. Vol. I: No. Is 49 - 70. 
October 1967. 


