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ABSTRACT 

Institutions offering programs in counselor educa

tion are generally quite concerned with the selection of 

students to be admitted for training. However, despite the 

screening which the selection process accomplishes, many 

graduates of these programs seem to function ineffectively 

in their roles as counselors. Thus it appears that the 

selection process being used is probably directed more 
< 4 

toward choosing scholastically able candidates who are 

capable of completing the training program, than in 

determining the likelihood of the candidates to become 

counselors who will be effective with clients. While 

selection criteria should determine if the academic ability 

of those admitted to the program is such that they will be 

able to finish, it should also seek to determine if the 

graduated counselor will be able to" work successfully with 

clients. In order to accomplish the latter goal a portion 

of the selection criteria should give an objective measure 

of some counselor characteristic which is felt to be 

essential for successful counseling. This could form the 

basis for judging the future effectiveness of trainees. 

The present study was designed to see if one of 

the characteristics of a successful counselor could be 

measured objectively. The characteristic decided upon was 
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acceptance. Acceptance was chosen because many of the 

counselors of today believe that the ability of a counselor 

to accept the client and his behavior is essential to the 

establishment of a successful counseling relationship. 

The measurement ·of acceptance was done in an 

indirect way. An instrument, the Annoyance Rating Scale, 

was used to indicate the irritation of respondents to 

certain human characteristics and behavior which are often 

considered annoying. High levels of irritation indicated 

low acceptance, and low levels of irritation indicated high 

acceptance. 

Five groups of subjects were used in this study. 

These groups were: (1) most effective counselor group, 

(2) least effective counselor group, (J) college level 

group, (4) adult high school completion group, and (5) 

adult less than high school completion group. After the 

administration of the Annoyance Rating Scale to each 

participant the results were compiled by groups, and the 

mean score for each group was computed. The most effective 

counselor group was then compared with each of the other 

four groups in order to determine if the most effective 

counselor group was significantly more accepting than the 

other groups. 

A t test was calculated for each comparison. The 

results showed that the most effective counselors were 

significantly more accepting than the college level group, 
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the adult high school completion group., and the adult less 

than high school completion group. No significant differ

ence was found between the most effective counselor and 

least effective counselor groups. However, a trend was 

noted toward the most effective counselor group being more 

accepting than the least effective counselor group. 

One conclusion reached in this -study is that 

educational level plays an important part in the acceptance 

of fellow humans. The more education a person receives the 

more accepting he is likely to be of other people. The 

educational point at which the greatest shift occurs is 

during college. It is speculated thai; people who enter 

college are subjected to more diversity., and must learn to 

deal with others who have different points of view. High 

school graduates tend to remain bound "t.o "the same groups 

they have known, or to seek similar groups when they change 

locale. 

It is felt that, with further ̂ study, the Annoyance 

Rating Scale may prove useful in distinguishing the most 

effective from least effective counsielxn^s prior to training. 



INTRODUCTION 

In most professional counselor training programs 

selection of candidates is of great concern to those 

administering the programs, and is considered by some to 

be at least as much of a problem as the actual training. 

If the selection procedures used are effective, a large 

portion of those students accepted will successfully 

complete the program and contribute to the profession 

afterward by their work-.and research. It would even seem 

that the on-the-job performance of graduates is more often 

used to judge the worth of a counselor education program 

than an actual inspection of the courses and types of 

training experience offered by the program. Often, in the 

minds of other professionals, the excellence of a particu

lar counselor training program becomes intertwined with the 

contributions made by the program's graduates. A number of 

outstanding graduates indicates an outstanding program, 

while a number of poor graduates provides a reputation as a 

poor counselor education program. In the final analysis it 

might be said that a counselor education program can only 

be as good as the on-the-job performance of its graduat-es,. 

It would seem, therefore, that the process of selection 

should be directed toward identifying those students who 

will be potentially effective as counselors. However, in 

1 
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spite of the need to select students who would seem to have 

a high potential for on-the-job success, the first concern 

of selection is to determine the ability of an applicant to 

complete a program. It is the second, and more difficult, 

concern to ascertain if the candidate can successfully 

perform in the profession after graduation. 

Objective selection criteria for determining a 

candidate's ability to complete a program are usually the 

undergraduate college grade point average and his relative 

standing in the Graduate Record ̂ Examination, or another 

standardized testing instrument (Keepers 1961). 

This selection on the basis of intellectual 

capacity seems to be only right and proper, both with 

regard to the student and the insTtitution. A student who 

is selected to enter a counselor .education program should 

be able to comprehend the abstract concepts he will en

counter in such areas as educational philosophy, per

sonality theory, and statistics (TTyiler 1961). It would 

be grossly unfair to permit him "to participate in a 

program which he would have litrEie ilikeJLihood of being 

able to complete because of his i±rrfeel_lectual limitations. 

At the same time it would appear '-useless for an institution 

to have its facilities overextended :and its staff over

worked because many students wei*e -ni l owed to enter the 

program even though they could .nrct rhorpe to remain 

academically solvent. Selection oon >tiie basis of an 
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intellectual limit, therefore, helps to solve a problem 

that could lead to frustration for both the students and 

the professional program. 

A much more difficult area, as far as making a wise 

selection of candidates, is that of determining the candi

date's ultimate ability to function well in the profes

sion. Here most selection processes seem to falter, if 

indeed any attention at all is paid to this aspect of the 

applicant's potential. Decisions in this area usually are 

made on an intuitive basis, sometimes in light of a per

sonal interview, but often using only the candidate's 

application and records. Letters of recommendation are 

also used in some cases to help in selection. However, 

these are often couched in terms of the candidate's 

ability to complete the program only, and do not help in 

determining the candidate's future potential 'in the profes

sion. It is deplorable that so little of substance is 

commonly used in the determination of a person's probable 

ability to function sifter completing the training program. 

This seems particularly unfortunate in the area of 

counseling, which purports to be involved in the under

standing of human behavior, and, also, when so much of the 

literature concerning counselor success points to the 

personality needs of the counselor. Selection of students 

to enter a counselor education program should be one of the 

most carefully thought out and rigorously implemented parts 
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of that program. The two aspects of program completion and 

professional suitability should be considered equally as 

part of the selection process. The first aspect demands a 

knowledge of the courses and experiences which are a part 

of the training program, and these should be compared with 

the expectancies of applicants and incoming*students. The 

second aspect implies an understanding of the counselor and 

how he functions as a professional. 

A thorough knowledge of the courses and experiences 

of the counselor education program is essential to accu

rately predict the intellectual qualifications needed in 

order to survive the training program. Also, through an 

intimate knowledge of the experiences that the counseling 

program provides, the ability to recognize any deficiencies 

that a student might have are enhanced. Awareness of these 

deficiencies is desirable in order to provide remediation 

of them as a planned part of an individualized counselor 

education program. 

In order to select counseling students on the basis 

of their probable future competency in the counseling 

profession, it seems necessary to ascertain just what is 

considered to be essential to the functioning of an effec

tive counselor. 

In his explanation of the functioning of a coun

selor Wrenn (1962) has said that a counselor must under

stand himself psychologically in order to be effective in 
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helping others. This view is upheld by Arbuckle (1965) 

when he indicates that research shows that client growth 

and movement is facilitated when the counselor is genuine 

and honest, and his actions coincide with his feelings. In 

other words, when a state of congruency has been reached by 

the counselor. Hoch, Ross, and Winder (1966) have said 

that there is a sensitivity to people which is required in 

therapeutic endeavors such as counseling. They further 

state that this type of sensitivity is one that cannot be 

taught, and they recommend that only those already pos

sessing this quality should be selected for training. 

Unfortunately they do not detail just how to identify this 

particular sensitivity. The American Psychological 

Association (1963) emphasizes that in clinical work, which 

is predicated upon the same relationships as counseling, 

the effectivensss of a psychologist depends in good part 

upon his ability to maintain sound interpersonal relations. 

Further, any aberrations in his own personality may inter

fere with or distort his appraisal of others and their 

actions. 

In general it appears that to be effective, a 

counselor should know himself well and be able to keep his 

own biases from interfering with the relationship which 

necessarily must be developed with the client. Tyler 

(1961) emphasizes this point when she says, "Perhaps it 

would be better if we all assumed that any personality 



6 

pattern which permits rich and deep relationships with 

other human beings to develop is satisfactory" (p. 2k6) for 

the counseling process. 

It would seem of utmost importance that each 

counselor training program develop some formal criteria for 

the selection of students prior to their entry into train

ing. Furthermore, in order to assure that the counseling 

profession and those seeking help from it will benefit from 

the training programs, the professional suitability of the 

candidate should be given a much greater emphasis in the 

selection process than has been the case in the past. It 

is with this area that this study will deal. 

Statement of the Problem 

While today's counselor educators come from many 

different schools of thought, have had diverse training 

experiences, and theoretically view the "helping relation

ship" between client and professional in many differing 

ways, at least one area of commonality exists. They all 

agree that an effective counselor is an accepting person. 

The concept of acceptance, in counseling, refers to the 

ability of a counselor to understand the client and his 

actions as being representative of the client, and not to 

make moral judgments concerning the Tightness or wrongness 

of what the client says and does. 
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To many the ability to accept the client is the 

basis for a meaningful relationship between counselor and 

client. For others it may not be so crucial, but is still 

considered an important and integral part of the helping 

process. A good example of the professional feelings 

toward acceptance is Tyler's (1961) statement "The 

qualities most essential for counselors are the basic 

attitudes that make it possible to accept and understand 

people" (p. 2k7). 

While the idea of acceptance as a useful resource 

for a counselor is widespread, there is little in the 

literature to guide a counselor educator in identifying 

it, or fostering it once identified. 

That irritation-tolerance might be a key to the 

measurement of acceptance was first conceived on an intui

tive basis by the writer. However, a review of the 

literature does lend support to the notion and empha

sizes the interrelatedness of acceptance and tolerance. 

Fromra (19^1) and Menninger (195^) have said that 

hostility toward those who interfere with our .real or 

imagined well-being is repressed, and that this repressed 

hostility will pervade the personality and affect one's 

relationships to others and to self. However, while the 

hostility may have had a legitimate origin and was 

directed toward a specific person, group, or thing, 

becomes generalized to include things which .remind one of 
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the original interference or frustration and to encompass 

other people. Rokeach (i960) felt that ". . . facts 

suggest that each person is somehow motivated to arrange 

the world of ideas, of people, and of authority in 

harmonious relations with each other" (p. 395)• Festinger 

(1957)? Heider (1958)? and Newcomb (1956) have proposed 

similar views with their concepts of cognitive dissonance, 

structural balance, and attitudinal congruity. Rokeach 

goes on to say, "We organize the world of . . . people 

. . . basically along lines of belief congruence. Much of 

our behavior with respect to people is determined by such 

cognitive organizations" (p. 395)• 

Menninger (195^) believes that conflicts in 

personality, such as are brought about by the reorganiza

tion mentioned, bring about anxieties and difficulties in 

relations with others. Further, much of the process could 

be avoided. He thinks that the process is begun because 

of the intolerance of one person for another. There is 

. . unwillingness or inability to understand the point 

of view of the other" (p. 4t04). He goes on to say, "The 

development of tolerance of the opinions, eccentricities, 

and peculiar techniques of relatives makes living and 

working with strangers more pleasant and effective" 

(p. (109) • (Emphasis in this quote is the writer's.) It 

would seem that Menninger in speaking of the above is also 

speaking of what Rokeach referred to as the "organization 
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of the world, 11 and is emphasizing the need for a planned, 

positive (tolerant) input in order not to reap the 

anxieties and difficulties of intolerance. 

Relating the idea of tolerance to the counseling 

situation and acceptance, Rokeach (i960) says that 

"Acceptance of those who agree is as much a manifestation 

of intolerance as is rejection of those who disagree. 

Conversely, tolerance is defined as the extent to which 

others are accepted regardless of whether they agree or 

disagree with us" (p. 39*0* Strupp (i960) believes that, 

The message to the patient is that of simple 
acceptance and worthwhileness as a person 
regardless of the personality characteristics 
about which others (including the therapist) 
may have misgivings or regrets. In this way 
the patient is helped toward greater self-
acceptance. (If the therapist is tolerant and 
non-condemning, perhaps I can accept myself 
too.) (p. 296). 

Wolberg (195*0 puts it thus: "A non-condemning, 

accepting attitude, shorn of blame or contempt, secures 

best results . . . if the therapist is incapable of 

controlling his resentment, he will probably be unable*to 

do productive work with the patient. His irritation caniuvt 

usually be concealed by a judicious choice of words" 

(p. 525). 

In summary it should be said that people organize 

the world of the present to be in harmony with the 

realities which they have previously encountered. The 

beliefs which have been gained from prior contact with the 
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world will, therefore, strongly color the world of the 

present. Following this, the difficulty in accepting 

others in the present is very likely due to intolerance of 

others and their actions in the past. It is important that 

a counselor not tie irritated by a patient or the patient's 

actions. Through the tolerance of the counselor for the 

patient the patient is able to experience a feeling of 

worthiness and an acceptance of himself. Therefore the 

irritation-tolerance of the counselor toward others is a 

reflection of his ability to show acceptance of others, and 

can be used to measure counselor acceptance. 

The purpose of this study is to explore the use of 

irritation-tolerance as a possible criterion to be used in 

identifying the quality of acceptance for use in the selec

tion of counselor trainees. More specifically will the 

level of irritation ascribed to the items of an instrument, 

the Annoyance Rating Scale, by various groups be statis

tically significant in such a way that effective counselors 

may be identified as a separate group? 

Significance of the Problem 

In attempts to better determine the probable 

success of trainees once they have entered the professional 

ranks, most of the emphasis has been on the intuition of an 

advisor, or on a combination of subjective feelings from 

several sources. 
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This study was designed to ascertain whether or not 

acceptance of human behavior can be objectively determined. 

The method used attempted to indirectly measure acceptance 

by measuring the degree of irritation registered to small 

bits of typically annoying human behavior. 

If such can be shown to be the case then counselor 

education programs will have available an objective tool 

for determining one important aspect of the potential 

success of a candidate in the counseling profession. Use 

of such an objective selection tool could mean that 

determination of this potential can be made prior to entry 

into a counselor education program. 

Presently it seems that once a student has entered 

into a counselor education program he is oftentimes allowed 

to complete it, at least through the masters level, regard

less of the feelings of the program educators about his 

potential as a counselor (Keepers 1961). It is very 

probable that the majority of these graduates will seek and 

find jobs in the counseling field, even though they will 

very likely be unsuccessful as counselors. Elimination of 

unlikely candidates before they enter the counselor educa

tion program would benefit: (l) the candidates, by not 

allowing them to make a large investment of time and money 

in a field where they would probably be less than success

ful; (2) the counselor education program, by allowing all 

of its facilities and staff efforts to be directed toward 
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potentially successful counselors; and (3) to the counsel

ing profession, due to elimination of counselors who stay 

in the profession because they have spent many years in 

training. 

As sumptions 

In view of the literature on the subject, it was 

assumed that there is a positive relationship between the 
k 

acceptance of human behavior and the effectiveness of 

counselors. It was also assumed that a high degree of 

acceptance of another person is accompanied by a lesser 

amount of irritation to those small bits of human behavior 

which might otherwise be found annoying. The more a person 

is not accepted, or is rejected, the more irritation will 

be felt concerning his behavior. 

Another assumption made was that the ability to 

initially accept another person is based to a great extent 

upon learning patterns which have been established in 
% 

similar, prior situations. Therefore, the degree to which 

one becomes annoyed or irritated by small bits of human 

behavior will be a good indicator of that person's degree 

of acceptance of human behavior in general. Further, the 

acceptance of human behavior in general suggests a 

counselor's ability to accept the client in the counseling 

situation. 



It was assumed that the answers which a subject 

gives in completing the Annoyance Rating Scale are a 

reasonably accurate indicator of the subject's true feel

ings concerning·the actual situations referred to by the 

items in the scale. 
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It was also assumed that the college group, high 

school group, and less than high school group, which are 

used in this study are representative of the general 

population with which counselors deal in their professional 

capacity. 

Finally, it was assumed that a counselor considered 

to be most ideal by his peers will be most effective and a 

counselor considered least ideal by his peers will be least 

effective. 

Definitions 

For the most part, the meanings of words used in 

this study are those commonly held. 

of some words are clarified below. 

Acceptance 

However, definitions 

Refers to human behavior, and has to do with the 

ability not to condemn another person because of one's 

own, or society's, standards. 
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Annoyance 

Refers to an unpleasant feeling which is the 

result of exposure to certain kinds of human behavior. 

College Group 

Refers to people who have enrolled in a college or 

university, or to their spouses. 

Counselor 

Refers to an adult whose primary duty is the 

practice of counseling and/or guidance of others. 

Adult High School Completion Group 

Refers to adults who have graduated from high 

school, but have not enrolled in a college or university. 

Irritation 

Has the same meaning as annoyance. 

Adult Less than High School Completion Group 

Refers to adults who have not completed a high 

school education. 

Hypothes es 

The general hypothesis for this study is that there 

will be a significant difference in the level of irrita

tion, as measured by the Annoyance Rating Scale, between 

the most effective counselor group and (l) the least 

effective counselor group, (2) the adult less than high 
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school completion group, (3) the adult high school comple

tion group, and (4) the college group. 

The following null hypotheses will be tested in 

order to make a determination concerning the main hypoth

esis : 

1. There will be no significant difference in the 

irritation level of the most effective counselors 

and the least effective counselors, as they have 

been determined in this study. 

2. There will be no significant difference in the 

irritation level of the most effective counselors 

and members of the adult less than high school 

completion group. 

3. There will be no significant difference in the 

irritation level of the most effective counselors 

and members of the adult high school completion 

group. 

4. There will be no significant difference in the 

irritation level of the most effective counselors 

and members of the college group. 

Summary 

Selection of students to enter counselor training 

programs, on the basis of their potential effectiveness as 

counselors, has been done in only a minimal way up to the 

present. Especially lacking is a screening out of people 
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who are unlikely to become effective counselors after 

graduation from a training program. An objective method 

for selection of trainees is needed. This study deals with 

a proposed method to help in the screening of applicants 

on the basis of their potential effectiveness as counselors. 

Because many feel that acceptance of the client and 

his behavior is necessary for effective counseling, and 

that tolerance toward the client is the manner of express

ing acceptance, this study proposes to see if measurement 

of the irritation-tolerance level of effective counselors 

and other groups will produce significant differences. 



REVIEW OF LITERATURE 

For ease of discussion, the related literature for 

this study has been divided into four categories. First is 

that which has to do with the concept of acceptance and its 

relationship to counseling. Second is the study of irrita

tion and annoyance. The third category deals with that 

literature which pertains to the selection practices of 

counseling programs in colleges and universities. The 

fourth section contains studies which deal with the 

identification of effective counselors. 

Acc eptance 

Rogers (196:1) .has said that acceptance is having 

a positive or liking quality of a person or act. Suinn and 

Hill (1964) were interested in determining what might 

affect the acceptance of one person by another. They found 

that one thing which influences the accepting relationship 

is anxiety. The more .anxiety felt by a person, the less he 

is able to be accepting of another. Perhaps this is 

because during periods of anxiety a person seems to focus 

more upon himself., and less upon his total environment or 

an objective view :af Dthers. Anxiety might also play a 

part in Shear's (1-9-65') feeling that there is a relationship 

between a person being psychologically unable and unwilling 

17 
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to live with something in himself and being defective in 

living with the same thing in other people. It may be that 

a person who is not able to live comfortably with himself 

is in an almost perpetual state of anxiety or tension. This 

same idea is also seen in Roger's (196*0 belief that a 

person cannot accept an experience and at the same time 

disapprove of it or evaluate that it ought not to be. As a 

corollary to this thought Williams (1962) found that 

persons who tend to be high in self-acceptance are more 

accepting of others than those who are low in self-

acceptance . 

Tyler (1961) believes that the counselor's basic 

attitudes toward human beings are involved in the concept 

of acceptance. "Acceptance involves primarily two things--

first, a willingness to allow individuals to differ from 

one another in all sorts of ways, and second a realization 

that the ongoing experience of each person is a complex 

pattern of striving, thinking, and feeling" (p. 25). 

Schachtel (1959) says that acceptance is part of 

what he terms "allocentric" perception, that is, perception 

which is based upon the object perceived. This is in 

opposition to "autocentric" or self-centered perception. 

This acceptance-based perception "makes possible the 

direct encounter with it (object) and not merely a quick 

registration of its familiar features according to ready 

labels" (p. 221). Following this it becomes unaccepting 
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when one is interested in only certain aspects of another 

person and is not concerned with the total being. Accept

ance is the ability to perceive the person in his own right, 

without regard for how he "measures-up" to one's own 

standards. 

In recent years much attention has been given to 

the study of the personal characteristics of counselors. 

Many experiments have been devised which have used 

standardized testing instruments in attempts to identify 

"good" counselors. The following list of experimenters 

and the instruments which they used indicates the diversity 

(or inclusiveness) of the tests used. Combs and Soper 

(1963) used a Human Relations Incidents Questionnaire, 

Mahan and Wicas (196*1) the Rorschach test, and Sattler 

(1964) the Kuder Preference Record. Foley and Proff (196*5) 

used the Miller Analogies Test, Edwards Personal Preference 

Schedule, Minnesota Multiphasic Personality Inventory, and 

the Strong Vocational Interest Blank. 

While the above studies relate to the personal 

characteristics of counselors, none of these, or others, 

focuses on the concept of acceptance. Neither do any attempt 

to correlate another characteristic with acceptance. The 

idea that acceptance might be objectively identified as a 

counselor characteristic has not appeared in the litera

ture, in so far as this writer could determine. This -seems 

to be an odd gap in research in view of the importance 
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accorded acceptance by such people as Rogers, Tyler, and 

Arbuckle. 

Irritation and Annoyance 

Because irritation and annoyance regarding human 

behavior are a central point in the present study, and 

because the existing research in this area is limited to 

several studies done by Cason, the review of the literature 

in this area is done in considerable detail. 

Cason (1930a) began to study what he termed 

annoyances, aversions, and irritations while teaching 

psychology at the University of Rochester in 1925• He and 

his wife used their friends, students, friends and relations 

of the students, and a search of the popular magazines to 

collect an initial list of annoying things and situations. 

A total of 659 people ultimately provided lists of annoy

ances, and a total of 21,000 annoyances, including 

duplicates, were tabulated. All items handed in by one 

person only, or by two college students only, were 

excluded. After also discounting duplicates, a total of 

2581 different annoyances was listed. These 2581 items 

were then judged according to frequency of appearance .in 

the original data, the appearance of the annoyance at all 

age levels, and whether it was objective rather than 

subjective-. After judging, a final list of 507 annoyances 
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remained. These were then divided into two smaller lists 

of 239 and 268 annoyances each. 

One of these two lists was given to each of 625 

different subjects ranging in age from 10 to 90 years. The 

subjects were asked to indicate the degree of annoyance 

which they usually experienced in each of the situations 

described. Their ratings could be 0--not annoying, 1--

slightly annoying, 2--moderately annoying, or 3--extremely 

annoying. An X was to be used to identify situations 

which had not been experienced by the subject. 

Average scores were obtained for each of the 

annoyances. Each average score indicated the degree of 

annoyance, not the frequency. Mean scores were calculated 

for the two sexes and for each of four age groups: 10-25 

years, 25-^0, ^0-60, and 60-90. Comparisons were made 

between these groups and the subjects' sex, height, weight, 

physical health, formal education, and whether married or 

unmarried. These comparisons were made in terms of the 

number of subjects in each category. No attempt was 

reported to calculate average annoyance scores for each 

of the comparison groups. 

This portion of the study indicates that there is 

a difference in annoyance level between sexes and among the 

age groups. No attempt to further differentiate specific 

groups was made. Cason (1930a) felt that under the 

circumstances it was ". . . impossible to obtain an 
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accurate measure of the validity of the scores for 

individual subjects" (p. 85). However, he did compute 

the reliability by correlating the odd and even-numbered 

items. This correlation was +.91? thus showing a con

siderable amount of internal consistency. 

In this study Cason (1930a) provided explanations 

to contribute to the understanding of some of the annoying 

situations. He enlisted the aid of 535 additional subjects 

to make a detailed study of the most important annoyances. 

The subjects made a record of their more reliable observa

tions on the origin of the annoyances, the psychological 

and social nature of the annoyances, why the things or 

situations in question were annoying, what they were . 

associated, with or reminded them of, and whether there were 

any conditioning or limiting factors. These latter things 

might vary the annoyance level depending upon where and 

when the situation was encountered. 

A composite of the opinions of this group was made 

for each of the items possible. Some examples of this 

composite are (Cason 1930a): 

"To see a person who is driving an automobile taking 

unnecessary chances." 

Most people have been in a few automobile 
accidents, or have heard about or seen their 
sometimes serious consequences; and the sight 
of reckless driving may call out fear and 
uneasiness as a result of past associations. 
Reckless driving may be regarded as a form of 
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egotistical behavior, because the driver shows 
little concern or regard for the safety and 
rights of other people. He is trying to be 
expansive and superior, and he may be unable to 
show off in any other way. This may partially 
account for the fact that some people derive 
considerable pleasure from driving recklessly. 
In both sexes this annoyance increases up to 
40-60 (p. 132). 

"A person coughing in my face." 

Some people think the coughing may scatter 
germs that lead to something like pulmonary 
consumption. You may identify yourself with 
the person who is coughing and experience some 
of his unpleasant feelings. In the theater 
and elsewhere, repeated coughing may be a very 
unpleasant distraction. Frequently it is 
unnecessary and can be prevented by a voluntary 
effort. 

Some consider that coughing at or on a 
person is the next thing to spitting in his 
face. It may not be the thoughtless "error11 it 
sometimes seems to be, for the individual may 
have an unconscious intention of insulting you. 
His breath may also not have the most pleasing 
aroma. This annoyance is very strong in both 
sexes at all ages (p. 135)• 

"To see an intoxicated man." 

The behavior, sight, and odor of an 
intoxicated man may leave strong associations; 
and disgust is commonly aroused when little self-
control is left and the man is almost reduced to 
the animal plane. The unpleasant associations 
are particularly important in the case of women, 
because they are sometimes annoyed, embarrassed, 
or insulted in public by men in this condition. 
The brutality and crime which are caused by 
alcohol weigh more heavily on women than on men, 
but the men are also unpleasantly conditioned by 
the past experiences of their mothers, wives, 
and daughters. The sight of an intoxicated man 
frequently arouses fear in women, but sympathy 
for his family is also a common response. One of 
the sensitive women subjects, for example, said, 
"I feel sorry for the man's family; for his 
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mother in her disappointment, his wife in her 
suffering, and his children in their privation." 
With some women the economic factor is an 
important consideration, inasmuch as the 
habitual drunkard is not the most ideal support 
that could be imagined. In men this annoyance 
increases markedly just after 40, and in women 
it is very strong at all ages (p. 155)• 

"To see aperson at the table spitting out food." 

This regressive behavior involves a bodily 
cast-off, and may remind one of babies and the 
lower animals. The sight of the chewed food is 
frequently disgusting in itself, and it may 
suggest vomiting. This annoyance is very strong 
in both sexes at all ages (p. 184}. 

Cason (1930b) also wrote about ways one might pre

vent or eliminate annoyances. He felt that almost any 

annoyance involves a complicated external situation, and 

also a complex internal response. Several causal factors 

are involved in each annoyance, and the methods used in 

preventing or eliminating them may be somewhat involved. 

No one method can be used in all cases with all annoyances. 

Methods which Cason (1930b) did suggest to prevent 

or eliminate annoyances are: 

1. Prevent the stimulus by avoiding the situation. 

2. Use the will directly. Determine that you will 

not be annoyed. 

3. Delay the response. This is perhaps particularly 

useful in the case of anger. 

4. Classify and think about the external situation. 

Try objectively to think about the cause. 
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5. Think about the causes and nature of the feeling 

of the annoyance. Understand the annoyance into 

oblivion. 

6. Use wit and humor. Make a joke of the annoyance 

or parody it. 

7. Repeat the stimulus. Present yourself often 

enough to the situation that you no longer respond 

to it with irritation. 

Cason (1930b) believed that there are marked dif

ferences among people in the matter of common annoyances, 

and the most effective method of dealing with them will 

vary with different people and with the same person at 

different times. Also, because a feeling of annoyance has 

arisen it does not necessarily mean that an attempt should 

be made to eliminate or prevent it. Some annoyances may 

serve a valuable purpose for particular people at 

particular times and act as a tonic by allowing tension 

to be vented. 

In another study Cason and Chalk (1933) asked 100 

subjects to rate 65 annoyances taken from Cason's original 

list of 507 annoyances. The items used on the revised list 

were all capable of being reversed. For example, "To see a 

person at the table spitting out food" could be turned 

around; "To spit out food at the table." All of the items 
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on the revised list were also among the most annoying items 

from Cason's original study. 

Immediately following their rating of the 65 items 

each subject was given a new list of the same items. On 

this list the subjects were to indicate how frequently they 

performed the acts indicated, or how frequently the situa

tion was characteristic of them. The averages obtained 

indicated a very slight tendency to avoid doing those 

things which were found objectionable in others. However, 

the statistical significance of this trend was so slight 

that it remained unstated. 

While Cason has done much work in the area of 

annoyances it seems to have been of the foundation type. 

His careful cataloging and listing of annoyances is quite 

valuable. His analysis of the reasons for annoyances and 

how reactions to annoyances might be changed required much 

planning and careful thought. Also, it is interesting to 

know that people do not have strong tendencies not to do 

the things which annoy them. However, a practical use of 

the knowledge gained from these studies of peoples ' annoy

ances has not been made. It is in this area that the 

present study is designed to contribute. This will be a 

pilot study to ascertain whether annoyances and irritation 

levels might be used to identify potentially successful 

counselors. No study along these lines has been found in 

the literature. 
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Selection Practices 

Admission to Counseling Programs 

Division 17 of the American Psychological Associa

tion (195*0 made a survey of 21 universities to determine 

what counselor trainee selection practices were being used. 

The most common criterion for selection was the grade point 

average, which was used by 86 per cent of the schools. The 

second most used item was letters of recommendation, which 

62 per cent of the schools required. (This requirement 

seems strange in view of the fact that most of the institu

tions using the letters felt that they added very little to 

the schools• knowledge of prospective candidates and their 

abilities.) Fifty-seven per cent of those surveyed used 

the Miller Analogies Test as a selection aid, and 33 per 

cent used the Graduate Record Examination. The grade point 

average was used more than any other admission criterion by 

the 182 schools which participated in their study. 

Santavicca (1959) studied 108 schools which had 

programs in guidance and counseling. Eighty-five per cent 

used the undergraduate grade point average as the main 

selection criterion. Scholastic aptitude was used by 75 

per cent, and teaching experience was utilized by 73 per 

cent. Seventy-two per cent used the applicant's personal 

adjustment as a measure, 59 per" cent his work experience, 

and k7 per cent felt that the individual's social interest 
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should be a determiner. None of the methods which were 

used to evaluate these various areas were mentioned. 

Keepers (1961) contacted 200 universities in an 

effort to determine the selection procedures in use. 

Information was returned by l8l of the schools. Eighty-one 

per cent of the returns indicated the use of a person'al 

interview in the selection of students. The undergraduate 

grade point average was used by 76 per cent, and 62 per 

cent used letters of recommendation. The Graduate Record 

Examination was used by *i6 per cent, the Miller Analogies 

Test by 35 per cent, and 15 per cent used an examination 
* 

devised by the department itself. Seventeen per cent 

admitted to having no procedure for selection, and more 

than half of the schools were dissatisfied with the 

procedures they were using. An indication was given in 

this study of the attitude toward the "less desirable" 

student. Sixty of the l8l schools said that they allowed 

such students to complete their program and receive a 

degree. However, the schools would give these students 

no recommendations for a position. 

Hill (1961) believes that counselors come largely 

from the ranks of teachers. The decision to become a 

counselor is a self-selection process which stems from an 

interest in guidance activities. The practicura is seen as 

a self-elimination device. Students drop from the program 

when they perceive their lack of ability in an actual 
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counseling situation. An added spur is their consideration 

of the evaluation of their meager performance by the 

sup ervis or. 

Prediction of Success in Counseling Programs 

Callis and Prediger (196^) found that the reading 

comprehension part of the Ohio State University Psycho

logical Test (OSUPT) predicted success in a summer NDEA 

institute better than the other parts of the OSUPT, the 

Miller Analogies Test, or the Cooperative English Test. 

The Wisconsin Relationship Orientation Scale was 

used by Wasson (1965) along with the MMPI, EPPS, MAT, 

OSUPT, SVIB, NDEA comprehensive examination in Counseling 

and Guidance, ratings of counseling interview, staff 

ratings at the institute's close, and peer ratings at the 

institute's close. He wished to see which of these items 

could be used to discriminate the academically highest and 

lowest thirds of the institute participants. Of all these 

measures only the WROS showed a significant difference 

between the two groups. The WROS provides a measure of 

psychological closeness which Wasson feels might be useful 

as a selection tool for candidates in counselor education. 

Several studies have been done in the area of the 

relationship between grades and counseling ability. Chase 

(19^6) found that scholastic ability and effective atti

tudes in counseling are not related. Nineteen years later 



Joslin (1965) again confirmed that students of high 

academic competence are not necessarily the best in the 

counseling situation. 

The studies of selection practices indicate that 

most attention has been paid by training institutes to 

determining whether the prospective trainees are capable 

of completing the program. Studies show that prediction 

of success in training programs is possible by the use of 

various tests and sub-tests already in existence. How-

ever, it has also been shown that academic excellence and 

successful counseling do not appear to be related 

Determination of Effective Counselors 

In his discussion of issues related to counseling 

effectiveness, Arbuckle (1968) said: 

One can assume that the traditional criteria 
for admission to a professional program such as 
academic qualifications and scores on measures 
such as the Graduate Record Examination and the 
Miller Analogies Test have little relationship 
with future effectiveness as a counselor. 
Each client is a unique individual who is to be 
helped to grow and develop his own potential 
rather than being bludgeoned into someone else's 
mold. • If the supervisor is not sensitive 
to and acceptant of the hostility of the student 
counselor, then one might wonder if he can help 
the student counselor to become more acceptant 
and understanding of the hostility of the client 
(p. 434). 

Arbuckle seems to be implying here that the coun-

selor must be accepting in order to be effective. Tradi-

tionally schools have not sought to try to determine the 

30 
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probable future effectiveness of counselor education 

applicants. Also, counselor educators cannot hope to 

produce effective counselors unless they have the necessary 

qualities themselves. Reflection upon Arbuclcle's state

ments leads to the question, "What have contemporary 

researchers uncovered concerning the necessary attributes 

for effective counselors?" 

Allen (1967) attempted to use psychological open

ness as a selection device for determining the effective

ness of counselor behavior. He defined an "open" person as 

someone who has a relatively high degree of internal com

munication, while a "closed" person has much greater 

isolation among his various levels and variety of experi

ences. A very open person would seein to be analogous to 

Rogers 1 congruent person, and a closed person would be 

considered incongruent. 

A Rorschach Index of Repressive Style (RIRS) was 

used to measure psychological openness, and a Group Super

vision Report Scale (GSRS) was used to measure awareness 

of feelings. The RIRS measures the degree to which subjects 

are comfortable enough with their own thoughts and feelings 

to give themselves over to imagination and whimsey. The 

GSRS rated counselor trainee case presentation reports to 

the entire group. The more the report dealt with the 

trainee's own feelings rather than external events, the 

higher his score. 
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Each supervisor rated the trainees on their 

effectiveness and response to feeling. Also each trainee 

was rated on the responses he made when watching a motion 

picture which was stopped 28 times to allow him to respond. 

The results indicated that there does seem to be 

a relationship between the effectiveness of a counselor 

and the counselor's openness to his own feeling. 

McGreevy (1967) factor analysed 47 variables to see 

if factors might emerge which could be used to select the 

right candidates for counselor preparation. The subjects 

used were all participants in a summer NDEA institute. His 

analysis yielded these findings: 

1. The institute grade point average had an inverse 

loading on the counseling success factor. 

2. A high positive relationship was found between 

"openmindedness" and ratings of the counselors by 

the faculty. 

J. Prior teaching or counseling experience appeared 

to have a negative relationship with faculty 

ratings of success. 

4. The MMPI has no value in identifying potentially 

successful counselors. 

5. The Miller Analogies Test does an acceptable job 

of identifying academically talented people. 
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McGreevy felt that the identification of that extra 

"quality" needed for counselor success was not achieved. 

He was unable to define in measurable terms what counselor 

educators felt that successful counselor candidates should 

poss ess. 

Cognitive flexibility was used by Whiteley (1967) 

as a dimension of counselor effectiveness. This term, 

cognitive flexibility, refers to the ability to think and 

act simultaneously and appropriately in a given situation. 

Whiteley felt that this includes the aspects of open-

mindedness, adaptability, and a resistance to premature 

closure in perception and cognition. It is the opposite 
«* 

of rigid. In the counseling situation this implies a 

general avoidance of either excessive structuring or the 

ambiguity of nondirection. The counselor cannot know what 

the client's problems are beforehand, or how he himself 

will operate in any given situation. 

Each subject had taken the Rorschach, TAT, GRE, 

and MAT, In addition to these, each subject was scored on 

a Personal Differentiation Test (developed for the study), 

rapid responses to two case studies, and responses made 

during a motion picture of a counseling session. 

A Counselor Rating Blank was completed for each 

person by the faculty. This was based upon a five month 

period of supervision including tape critiques, verbal and 
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written reports, weekly seminar performance, and an 

individual session every other week. 

It was found that a prediction of cognitive 

flexibility or rigidity as based upon the projective tests 

correlated reasonably highly with supervisor ratings on 

the same dimension. This study was the third to verify 

this relationship (Emlaw et al. 1963; Sprinthall, Whitely, 
1 

and Mosher 1966). 

Whiteley (1967) believes that he has developed a 

criterion for approximating counselor performance. How

ever, "This point should be underscored. There is no hard 

evidence that a counselor who behaves in accord with the 

proposed model (good cognitive flexibility) will promote 

effective change in pupils" (p. 233). 

* 

There was a strong indication that cognitive 

flexibility or rigidity was "fixed" at some time prior to 

graduate training. Determined efforts by the staff to make 

the rigid counselors more flexible were of no avail. 

McClain (1968) based a study upon the assumption 

that counselor effectiveness is the product of many 

components of the counselor's personality operating at the 

same time in his interactions with the counselee. It is 

possible that a successful counselor may be high on some 

factors and low on others. 

His subjects were given a l6 Personality Factor 

Questionnaire the first week of an NDEA institute. At the 



35 

end of the institute the supervisors, without knowledge of 

the l6 PF scores, gave each subject a rating of excellent, 

average, or poor. These ratings were based only upon the 

performance of the subjects in face-to-face counseling 

situations. 

Correlation of these ratings with the l6 PF scores 

indicated that the excellent counselors, both men and 

women, could be distinguished from the average and poor 

counselors. However, the average and poor could not be 

distinguished from one another. 

Payne (1968) used responses to interview excerpts 

as indicators of response tendencies in actual interviews. 

The subjects were given a questionnaire of 18 counseling 

excerpts which were chosen from Robinson's descriptions of 

problems typically encountered by beginning counselors. 

The answers from this were then compared with answers made 

during practicuin counseling sessions. Better responses 

were given on the test than during the actual counseling. 

Overall the performance varied so much that prediction of 

counselor effectiveness by this means is to be considered 

of little value. 

Summary 

Summarizing the significance of these previous 

studies to the present one, it was found by the American 

Psychological Association (195^)) Santavicca (1959)1 
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Keepers (1961), and Hill (1961) that the process used by 

institutions of higher education to select students for 

their counselor education programs has been mainly directed 

toward identification of potentially successful students. 

The problem of selecting students who are potentially 

effective counselors has been dealt with in a limited way 

only, by the use of intuition and "good feelings 11 gained 

through interviews, and through letters of recommendation. 

Callis and Prediger (1964;) and Wasson (1965) found 

that some test instruments presently in service can be used 

to predict the academically successful counseling students. 

Wasson felt that the WROS might be useful as a selection 

tool, and hinted that its use might be related to the 

ability to counsel. However, this hint was not followed 

by more information, and the true limits of the WROS are 

still unknown. 

Chase (19^6) and Joslin (1965) h ave established 

that the effective counselor and scholastic ability are not 

related. 

Allen (1967) used a projective index and found a 

relationship between the openness of a counselor and his 

effectiveness. Whiteley (1967) has found a relation between 

projective tests and cognitive flexibility. He feels that 

cognitive flexibility is a useful measure of counselor 

performance, but is unsure about the relation between 

counselor performance and effective change in clients. 
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McClain (1968) established that a correlation exists 

between l6 PF scores and excellent counselors. 

The present study is designed to help fill a need 

of counselor education programs. That need is for an easy 

to administer, objective method of screening applicants to 

determine which are most likely to become effective coun

selors. Allen and, perhaps, Whiteley have shown methods 

which might be used for the purpose of selecting trainees. 

However, the instruments they have researched are of the 

projective type. These would require administration by 

trained personnel. Also, the use of projective instruments 

to screen large numbers of applicants is not feasible due 

to the number of qualified personnel required, the large 

time requirement for administration and scoring, and the 

lack of convenience in administration—such as being able 

to allow the applicant to complete the instrument in his 

local area. 

McClain's use of the l6 PF to identify successful 

counselors seems to be closest to the goal of this writer. 

Highly trained people are not required for its administra

tion, the convenience of administration is good, the time 

required is minimal, and the cost is slight. 



DESIGN OF STUDY 

Instrument Used 

An instrument called the Annoyance Rating Scale 

(Appendix A) was devised by the writer. It was mainly 

derived from a similar instrument constructed by Cason in 

1927. Fifty-five items were taken from his original 

instrument of 507 annoyances for use in the Annoyance 

Rating Scale. Five new items were added, by a procedure 

to be described later, to make a total of 60 items in the 

completed instrument. 

The fifty-five items from Cason's instrument were 

included in the Annoyance Rating Scale on the following 

bases. 

High Annoyance Levels in the Original Study 

Because this study deals with the differences in 

the acceptance of human behavior among several groups, it 

was felt that those items in Cason's test which scored low 

as irritators would not be as useful in discriminating 

among the groups as would those items which were rated high 

in annoyance. Therefore all annoyances which had a combined 

score of 20.3 and under in the original study were rejected 

in the present study. The use of this cutoff point means 

that all of the items taken from Cason's test for use in 

38 
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the present study were found by hiin to be moderately or 

extremely annoying in his original study, 

Meaningfulness to Contemporary Life 

Some of the annoyances listed by Cason are no 

longer appropriate in today's society. If, after careful 

consideration, an item was judged to be outdated, or the 

possibility of experiencing it slight, it was discarded. 

An example of such items are, "To see a woman driving an 

automobile," and "To see spats on a man." 

Relation of Annoyance to Human Behavior or 
Appearance 

Since it was the intent of this study to concen

trate on the acceptance of people, all non-human annoyances 

were excluded. Items other than those dealing with human 

behavior or attributes were seen as not being pertinent to 

this study. Non-human annoyances which were excluded are 

represented by such items as "Mice," "Cockroaches," and 

"To hear the loud ticking of a clock." Even items which 

are the result of human behavior (but where the actual 

behavior has not been observed) were not included. Examples 

of such items are, "To see hair which has been left in a 

comb," "A dirty washbasin," and "To see wilted flowers in a 

conspicuous place in a private home." 

A group of three doctoral students in the Counseling 

and Guidance Department of The University of Arizona met as 
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a panel of judges to provide a group opinion as to whether 

the annoyances eventually used complied in all ways with 

the criteria as listed. A consensus of all three judges 

was required for an item to be accepted for the Annoyance 

Rating Scale. This procedure was rigidly adhered to, with 

no deviation at any time for any item. The group of 

judges also served as a panel to furnish annoyances which 

are pertinent today, and yet were not noted as annoyances 

at the time of the original study. All new annoyances so 

suggested were required to meet with the approval of all 

three judges in order to be accepted for the Annoyance 

Rating Scale. The three judges, as a group, determined the 

wording which was used for the five "new" annoyance state

ments . 

A total of 55 annoyance statements was selected 

from Cason's original list. Five statements of annoyance 

were added by the judges. A final list of 60 annoyances 

to be used was compiled. Cason's annoyances were placed 

first, in the same order as they appeared on his scale. 

The five new annoyances were added, and the total list was 

numbered 1 to 60. Items were then selected from this list 

in random order for placement in the Annoyance Rating 

Scale. The five new annoyances provided by the judges are 

numbered 4, 8, 23, 29, and 49 on the Annoyance Rating 

Scale. 
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Directions for completing the scale were written 

for the purpose of making the instrument as self-

administering as possible. No one in any of the groups in 

this study failed to understand what was expected of him in 

order to complete the Annoyance Rating Scale properly. 

Sources of Data 

Four separate groups were given the Annoyance 

Rating Scale in the present study. One of these groups, 

the counselors, provided the population from which two 

smaller groups were" derived. These two smaller groups were 

used for the statistical analysis. Thus a total of five 

groups was compared in this study. 

In order to make a determination of the possible 

effectiveness of the Annoyance Rating Scale as a device to 

aid in the selection of potentially effective counselors 

from the population of applicants, it was felt that two 

basic sampling areas should be used. These two areas 

include counselors and selected samples from three educa

tional levels of the general population. 

Counselors are one of the two included areas 

because it is this group that is the end product of 

counselor education programs. The writer believes that the 

counselors can be represented on a continuum of effective

ness. That is, there are some who are ineffective in 

counseling relationships and some who are very effective. 
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A group of counselors will also lie between these extremes. 

This continuum results partially from the fact that the 

present selection procedures for counselor education fail 

to identify the potentially effective counselors and 

exclude the potentially ineffective ones. The counselor 

groups in this study, which are included in the statistical 

analysis, represent the most effective end and the least 

effective end of this counselor continuum. 

Three representative levels of the general popula

tion were determined on the basis of education. TJie reason 

for doing so was three-fold. First, the question of who 

will be trained to work as counselors is now undergoing 

review in the minds of some counselor educators. It is 

within the realm of possibility that the future will see 

some counseling education programs aimed at those with high 

school education, and perhaps below, as well as the college 

educated. Therefore, a selection program aimed at identify

ing potentially effective counselors should be reliable 

with each of these groups in order to maintain its useful

ness. Second, groups which are stratified on the basis of 

education are easily identified, and questionable areas of 

group membership are minimized. Third, groups within the 

stratification areas desired were readily available for 

participation in the present study. 
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The composition of each group and the administra

tion of the Annoyance Rating Scale to each group is dis

cussed in detail below. 

Adult Less than High School Completion Group 

The adult less than high school completion group 

used in this study was selected from those people attending 

training classes at the Tucson Skill Center in Tucson, 

Arizona. The sample group was randomly selected from those 

students in the Center who had not completed high school. 

Each person was asked if he, or she, would participate in a 

study about people and their feelings about certain things. 

Of the twenty people selected for the sample, nineteen 

consented to do so. An additional person was selected, 

with his consent, to complete the sample size of twenty. 

The sample consisted of fourteen women and six men, and 

was representative of the sex distribution at the Tucson 

Skill Center. 

Administration of the Annoyance Rating Scale was 

done on a group basis by one of the Tucson Skill Center 

counselors. The writer and the counselor had previously 

discussed the Annoyance Rating Scale and the purpose of 

the study. The entire adult less than high school comple

tion group was brought together in a room usually used for 

lecturing at the Center. The Annoyance Rating Scale was 

then distributed, and the group was asked to read the 
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instructions and fill in the answer spaces. Several 

questions concerning the meanings of words were asked by 

some members of the sample group. Otherwise the test 

proved to be self-administering, as hoped. It was felt by 

the writer that this administration would be the most 

trying for the self-administration aspect. However, the 

success of the adult less than high school completion group 

gave confidence that the Annoyance Rating Scale could be 

self-administered to the remaining groups. 

Adult High School Completion Group 

The Personnel Office of the Valley National Bank in 

Tucson, Arizona, cooperated with the writer in obtaining a 

sample of their employees for the adult high school comple

tion group. A random selection of ten male and ten female 

employees of the Bank was made by the Personnel Office. 

This selection was made from the personnel records of those 

employees who had completed high school, but had not 

attended a college or university. The writer and a 

personnel officer discussed the Annoyance Rating Scale and 

the study prior to selection of the sample. 

The personnel officer gathered the selected group 

together, asked them if they would participate (all agreed), 

and distributed the copies of the Annoyance Rating Scale. 

The subjects were then asked to complete the scale at their 
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leisure and return it to the Personnel Office. A 100% 

return was achieved. 

College Group 

The college group was obtained from the University 

of Arizona Family-Housing Project. The people living in 

this project must have at least one of the spouses in 

attendance at the University as a full time student. At 

the time of the study ^106 families were living in the 

Project units. A random selection of twenty units was made 

from the *i06 available for participation. The writer 

personally delivered a copy of the Annoyance Rating Scale 

to each unit occupant in the selected sample. The purpose 

for the study was explained, the occupants' participation 

in the study was solicited, and the occupant was told that 

the writer would return in two days to pick up the completed 

Scale* At the first unit it was requested that the husband 

answer the Scale, at the second unit the wife was requested 

to answer. This alternating of husband and wife respondents 

was continued for the entire sample of twenty units. Using 

this procedure 100% of the selected sample participated and 

100% of the sample completed and returned their copy of the 

Annoyance Rating Scale. 

Counselor Group 

The counselor group was composed of the total 

number of returning high school counselors in a school 
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system serving a metropolitan area of about 250 thousand 

people. The total number in this group was 3*i, 21 men and 

13 women. A copy of the Annoyance Rating Scale, along with 

a cover letter (Appendix B) was mailed to each counselor 

in the group. The Annoyance Rating Scales were coded so 

that later grouping could be done. The writer is the only 

person who knew the code, and the identity of the person 

completing the Scale. Two weeks after mailing the 

Annoyance Rating Scales a second cover letter (Appendix 

C) was sent along with a listing of all counselors in the 

district high schools (Appendix D). A request was made for 

each counselor to circle the names of five counselors, 

besides themselves, who best represented what a counselor 

should be. Stamped, addressed return envelopes were pro

vided with each of the mailings. At the request of the 

school district, there was no follow-up after the second 

mailing. The entire return was dependent upon the two 

mailings mentioned. Twenty-nine Annoyance Rating Scales 

were returned. This was 85% of the total counselor group. 

One of the returns was blank to make a total of 28 usable 

Annoyance Rating Scales returned. Twenty-five, or of 

the counselor ratings were returned. One of these was also 

blank. Thus a usable total of twenty-four counselor ratings 

was received. 



ANALYSIS OF DATA 

The purpose of this investigation was to determine 

whether a group of most effective counselors would be less 

irritated by typically annoying human behavior and charac

teristics than groups of least effective counselors, colleg 

level people, adults of high school completion level, and 

adults of less than high school completion level. 

The irritation level of these five groups was 

assessed by use of the Annoyance Rating Scale. This is an 

instrument which was designed to measure the annoyance 

which a person states that he, or she, feels regarding 

certain human behavior and characteristics, which are 

represented by 60 statements detailing annoying items in 

these areas . 

Determination of the most effective and least 

effective counselor groups was made by use of a question

naire which asked counseling peers to indicate the names of 

five people in their group whom they felt best represented 

what a counselor should be. In other words, which coun

selors are most ideal? 

A tally of the choices of the respondents was made. 

The counselor population was formed into three groups using 

the results of this tally. These were the most ideal 

counselors, the least ideal counselors, and a middle group 
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of counselors. The group of most ideal counselors was 

composed of the nine names who received six or more tally 

marks. The least ideal group was composed of the eight 

names of those*who received no more than one tally. The 

middle group of counselors had tallies which ranged from 

two to five. The responses of the most ideal and least 

ideal groups, or more effective and least effective groups 

as they will hereafter be called, were recorded in their 

respective categories. After this the returns were 

destroyed in order to prevent the possibility of any 

accidental disclosure of a counselor's name and his 

responses. The counselor rating and tally sheets were 

r 

also destroyed to prevent accidental disclosure. 

Differences between male and female counselors is 

an area outside the scope of this study. However, it was 

noticed that the numbers of the women in the most effective 

and least effective counselor groups was in about the same 

relation, considering the small size of the groups, as the 

larger group of 3^ counselors. The total group contained 

13 women, the most effective group four, and the least 

effective group three. 

The results of the analysis of each of the hypoth

esis are presented and discussed in the remainder of this 

chapter. A summary of the analysis is shown in Table I. 



Table I. Hypotheses, Number, Means, Standard Deviations, Mean Differences, 
Degrees of Freedom, _t Ratios, and Probability Levels of the Most 
Effective Counselor Group and the Other Groups 

Hypoth
esis Group 

Num
ber Mean SD 

Mean 
Difference df t Ratio P 

1 Most Effect. Couns. 
Least Effect. Couns. 

9 
8 

1.28 
1.54 

.405 

.295 
.26 15 1.405 .07 

2 Most Effect. Couns. 
Adult Less/HS Compl. 

9 
20 

1.28 
2.10 

.405 

.428 
.82 27 4.686 .0005 

3 Most Effect. Couns. 
Adult HS Compl. 

9 
20 

1.28 
2.01 

.405 

.978 
.73 27 5.286 .0005 

4 Most Effect. Couns. 
College 

9 
20 

1.28 
1.69 

.405 

.402 
.41 27 2.350 .025 



Hypothesis One 

Hypothesis number one stated: "There will be no 
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significant difference in the irritation level of the most 

effective counselors and the least effective counselors as 

they have been determined in this study." To test this 

hypothesis, a~ test was used to determine the significance 

of the difference between two means for independent samples. 

(The distribution of the samples in this, and other t tests 

in this study, were not given tests of normality and 

homogeneity of variance. This is because of the lack of 

sensitivity of these tests to samples the size of the most 

effective counselor group [Ferguson 1966, p. 169]). 

Computation of the ~ tests in this study was according to 

the procedure in Bruning and Kintz (1968, p. 9). 

The t ratio for this hypothesis was not found to be 

significant at the .05 level. Therefore hypothesis number 

one is upheld. The results of this study did not show that 

a significant difference exists between the irritation 

levels of most effective and least effective counselors. 

Hypothesis Two 

Hypothesis number two stated: "There will be no 

significant difference in the irritation level of the most 

effective counselors and members of the adult less than 

high school completion group." To test this hypothesis, a 

~ test was used to ascertain the significance between two 
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means for independent samples. The data in Table I indi

cate that a highly significant difference between these two 

means was found (p < .0005)- Hypothesis number two is 

rejected, and it is concluded that most effective coun

selors and adult less than high school completion people 

vary greatly in their tolerance of annoying behavior and 

characteristics in fellow humans. The most effective coun

selor group is much more tolerant of annoying situations 

than the adult less than high school completion group. 

Hypothesis Three 

Hypothesis number three stated: "There will be no 

significant difference in the irritation level of the most 

effective counselors and members of the adult high school 

completion group." In order to test this hypothesis a _t 

test was used to determine the difference between two means 

of independent samples. A highly significant difference 

(p < .0005) '»as found between the two sample means, and 

hypothesis number three was rejected. It is concluded that 

the most effective counselor group is much more tolerant 

of other people's annoying behavior and characteristics 

than is the adult high school completion group. 

Hypothesis Four 

Hypothesis number four stated: "There will be no 

significant difference in the irritation level of the most 

effective counselors and members of the college group." To 



test this hypothesis, a _t test was used to determine the 

significant difference between two means for independent 

samples. As indicated by the data in Table I, a signifi

cant difference (p = .025) was found between the means of 

these groups. Based upon this result, hypothesis number 

four was rejected since the irritation level significantly 

differentiated most effective counselors and members of the 

college group. The most effective counselor group was 

found to be more tolerant of other people's annoying behav

ior and characteristics than the college group. 

Discussion 

The general hypothesis for this study stated the 

belief that there would be a significant difference in the 

level of irritation between the most effective counselor 

group and each of the other four groups. This general 

hypothesis was upheld in all but one of the comparisons 

made. The one comparison which failed to show a signifi-
i 

cant difference between irritation levels was between the 

most effective counselor group and the least effective 

counselor group (see Table I). 

Because there was no significant difference shown 

between these two groups it is felt that a closer look at 

the study data might give a clearer picture of them, and 

help in understanding the results of this study. 
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Table II shows the distribution of answers to the 

Annoyance Rating Scale by each group. It is of interest 

that both counselor groups have ranges which are broader 

than the other three groups, but quite similar to one 

another. The college group and both adult groups have 

ranges which are somewhat narrower, and are shifted toward 

the more irritating end of the continuum. This shift is 

even more evident when the per cent distribution figures 

are studied. All groups, except the most effective coun

selor group, are skewed toward more irritation. The least 

effective counselor group is skewed slightly less than the 

college group, and considerably less than the two adul~ 

groups. It appears that the difference in the significance 

levels obtained for the comparisons of the most effective 

counselor group with the least effective counselor group 

and the college group is due to the small difference in 

skewness and the fact that the college group is -2.5 times 

the size of the least effective counselor group. 

Table III shows a similar pattern. That is, 

the comparisons between the most effective counselor _ _group 

and the least effective counselor and college groups ar~ 

quite similar. The important differences seem to be -tha-t 

the least effective counselor group has six fewer i~-ems 

that yielded a difference of .50 or more where the most 

effective counselor group was less irritated, and they had 



Table II, Range and Distribution (by Number and Per- Cent) of Gxoup Scores on 
Annoyance Rating Scale 

more IRRITATION less 
2.00 & above 1.50 to 1-99 1-00 to 1.49 -99 & below 

Group Range N % N % N % N % 

Most Effect. 
Couns. 2.89- .44 4 7 l4 23 25 42 17 28 

Least Effect. 
Couns. 2.88- .50 13 22 21 35 19 31 7 12 

College 2.53- .89 20 33 15 25 22 37 3 5 

Adult HS Compl. 2.90-1.05 31 51 22 37 7 12 — — 

Adult Less/HS 
Compl. 2.80-1.10 37 62 l6 26 7 12 



Table III. Tabulation of Score Differences Between Most Effective Counselors and 
Other Groups Showing Numbers Occurring in Each Difference-Range and 
Average Differences Between Groups 

Group 

Average 
Differ-
enc e 

Number Occurring Within Difference -Range 

Group 

Average 
Differ-
enc e 

0-
.09 

10-
19 

.20- .30-

.29 .39 
.4o-
• 49 

.50 & 
above 

Most effective counselor group less irritated on items compared: 

Most Effect. Couns. vs. 
Least Effect. Couns. .45 4 2 6 8 5 18 

Most Effect. Couns. vs. 
College .45 4 6 11 5 6 24 

Most Effect. Couns. vs. 
Adult HS Compl. • 75 1 7 2 1 3 45 

Most Effect. Couns. vs. 
Adult Less/HS Compl. 1.05 2 1 1 2 4 47 

Most effective counselor group more irritated I on items compared: 

Most Effect. Couns. vs. 
Least Effect. Couns. .17 6 6 1 2 2 - — 

Most Effect. Couns. vs. 
College • 38 - 1 1 1 1 

Most Effect. Couns. vs. 
Adult HS Compl. .45 — - — — 1 — 

Most Effect. Couns. vs. 
Adult Less/HS Compl. .24 1 — 1 1 — — 

ui 
\J1 
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13 more items than the college group where the most 

effective counselor group was more irritated than they. 

It appears from Tables I, II, and III that small 

differences in the distribution of answers and the differ

ence in sample size account for the result that a signifi

cant difference was obtained between the most effective 

counselor group and the college group, but not between the 

most effective counselor group and the least effective 

counselor group. 

Even though the desired significance level (.05) 

was not obtained between the most effective and least 

effective counselor groups, the level which was obtained 

(.07) points in the direction of the general hypothesis. 

Therefore, should further study be done in this area it is 

the recommendation of the writer that special care be taken 

in determining the most effective and least effective 

counselor groups. Members of these two groups were assigned 

on the basis of a 7k% return of a peer rating form in this 

study. This was due to a request by the school district 

involved that no further follow-up be done. If assignment 

to these two groups could have been based upon a return of 

90% or higher, there would be greater confidence that each 

member had been correctly placed. Presently the writer has 

the feeling that these two groups may have both been 

contaminated by members which would have been placed in the 

middle group if. assignment could have been made on the 
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basis of the desired return mentioned. If such contamina

tion was a fact, the result would be to make the two 

extreme groups appear to be more alike, and this could 

easily result in a failure to obtain significant levels of 

difference between the two groups, even if the two "real" 

groups are significantly different. 

Summary 

Statistical analysis of the results of this study 

showed significant differences between the irritation 

levels of the most effective counselor group, and (l) the 

college group, (2) the adult high school completion group, 

and (3) the adult less than high school completion group. 

The direction of the difference obtained in each of these 

comparisons was for the most effective counselor group to 

be more tolerant. No significant difference in irritation 

level was found between the most effective and least 

effective counselor groups. 



SUMMARY AND CONCLUSIONS 

Restatement of the Problem 

• Counselor education programs of today are graduating 

many counselors whose professional performance is dis

appointing. These people may have progressed through their 

respective programs very well academically, and yet still 

seem to function ineffectively in the professional role of 
j 

counselor. One of the reasons for this seeming paradox is 

that effective counseling and academic achievement seem to 

have little correlation. Added to this is the fact that 

most selection criteria used for counselor education pro

grams today are, for the most part, focused upon the likeli

hood of the accepted applicant successfully completing the 

academic program of instruction. Under these circumstances 

it seems natural that students may complete the education 

programs, and yet fail to function effectively as coun-

s elors. 

The present study was devised to determine whether 

one area of counselor effectiveness might not be objectively 

measured. The area chosen was that of acceptance. Accept

ance was decided upon because of the wide agreement among 

many counselors for the need of this attribute in order for 

an effective counseling relationship to be established. In 

58 
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this study, acceptance was measured indirectly, using 

tolerance to irritation as the actual indicator. 

Description of Procedures Used 

The foregoing problem was investigated by obtaining 

data relative to the irritation level of five different 

population groups. These five groups were most effective 

counselors, least effective counselors, adults with less 

than high school education, adults with high school educa

tion, and those with college level education. 

Assessment of the mean irritation level for each of 

these groups was made by use of an instrument called the 

Annoyance Rating Scale. This instrument is composed of 

60 annoying items of human behavior or characteristics. 

Each participant judged his, or her, level of irritation 

for each item in the Scale. 

Each of the educational level groups was chosen 

randomly from a population composed of only their respective 

educational levels. The counselor groups were the result 

of requesting a larger group of counselors to designate 

those people in the group whom they felt were the best 

counselors. Those with the most "votes" were placed in the 

effective counselor group, and those with the fewest 

"votes" were placed in the ineffective counselor group. 

The Annoyance Rating Scale is a self-administering 

instrument. Therefore, the procedure for administration 
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consisted of distributing it to members of each group, and 

providing a means for the completed Scales to be returned. 

This basic procedure varied somewhat with each of the 

groups because of the difference of group members in loca

tion and availability. 

Principal Findings and Conclusions 

Four null hypotheses were formulated concerning 

significant differences between: (l) most effective coun

selors and least effective counselors, (2) most effective 

counselors and the adult less than high school completion 

group, (3) most effective counselors and the adult high 

school completion group, and (k) most effective counselors 

and the college group. 

Each of these hypotheses was rejected except number 

one, which dealt with most effective and least effective 

counselors. Thus it is concluded that the groups of most 

effective counselors are significantly more accepting than 

all groups except least effective counselors. 

Looking at the results of the study several con

clusions are warranted, at least provisionally. These are: 

1. Educational level does appear to be correlated wi~th 

the tolerance of people for other people's behavior. 

However, should later studies show a significant 

difference between most effective and least 
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effective counselors, the correlation of tolerance 

and educational level would be a factor only to a 

point. After the maximum educational level, some 

other factor would be involved in producing greater 

tolerance for others. 

2. The educational level at which the greatest shift 

in tolerance occurs is college. Speculation indi

cates that a probable reason for people at this 

level to have more tolerance is the fact that 

people who enter college must learn to cope with a 

much wider spectrum of humanity than those who do 

not enter. Those people who progress no further 

than high school tend to remain in the same groups, 

and do not generally seek to expand their awareness 

of other peoples and other points of view. 

3. Results of this study indicate that it is possible 

to objectively identify those applicants who could 

become counselors from other college students. 

However, this study has not been able to show a 

method for positive identification of the most 

effective counselors. 

Recommendations for Further Research 

In order to supplement and clarify the findings of 

this study the following recommendations for further 

research are suggested. It is recommended that: 



1. The present study be replicated with representative 

samples drawn from more diverse populations 

geographically. The purpose of the replication 

would be to see if the samples used in this study 

were typical of the groups they represented. 

2. The present study be replicated with samples other 

than those based upon educational level. The 

purpose of this replication would be to determine 

if the results of this study might be due to some

thing other than educational level. 

3• A study be conducted to determine if the college 

environment and/or years are critical in the 

development of tolerance, and how. 

k. A study be conducted.using several samples of most 

effective and least effective counselors, and the 

Annoyance Rating Scale. The purpose of this study 

would be to determine if a significant difference 

between these two groups actually exists, and, if 

so, to ascertain proper cutting scores for the 

Annoyance Rating Scale in its use as a selection 

device for counselor education applicants. 

5« A longitudinal study be made using the present 

selection criteria for one group and selection 

criteria based upon this study and McClain's 

(1968) correlations between the 16 PF and success

ful counselors for another group. The purpose of 



the study would be to relate the effectiveness 

graduated counselors to each selection process. 



APPENDIX A 

ANNOYANCE RATING SCALE 

A study is being made of certain common annoyances 
for the purpose of finding out more about the role they 
play in everyday life. It is believed that this investiga
tion will be of definite value as it will materially 
increase knowledge concerning our feelings and emotions. 
Your cooperation in completing this bianlc will be greatly 
appreciated. 

On the next few pages are a number of statements 
which describe things and situations which are annoying to 
many people. The statements of these common annoyances 
have been carefully worded. Each statement should be taken 
literally. Read each of the statements, one at a time. If 
you can recall having been in the situation described or 
exposed to the thing mentioned estimate carefully the 
degree of annoyance, if any, which you experienced at that 
time. Use the following scale in grading each of these 
things or situations. 

3 - Extremely annoying 
2 - Moderately annoying 
1 - Slightly annoying 
0 - Not annoying 
X - Have not been in the situation 

If, for example, the situation or thing described 
was moderately annoying, write the number in the parenthesis 
just to the left of the statement. If the situation was 
not annoying, put a 0 in the parenthesis. If you have not 
been in the situation mark the statement with an X. Please 
do not skip any of the statements. Mark each of them with 
either 3? 2, 1, 0, or X. 

This is not a mental test of any kind. Do not 
hurry. Take plenty of time. Read each statement slowly 
and very carefully. Recall deliberately the annoyance, if 
any, which you experienced in the situation described. 
Grade each statement as accurately and as impartially as 
possible. Disregard the known, assumed, or supposedly 
proper degree of annoyance of other persons. Grade each 
statement solely on the basis of your own past experience. 
Be as frank and as accurate as possible. Your answers will 
be confidential. 

6k 
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3 - Extremely annoying 
2 - Moderately annoying 
1 - Slightly annoying 
0 - Not annoying 
X - Have not been in the situation 

1. A person habitually arguing. 

2. A person looking over my shoulder at what I am 
writing. 

3. To hear a person eating noisily. 

^i. To see a woman with unshaven legs. 

5. A person in an automobile I am driving telling me 
how to drive. 

6. To be near a person who is vomiting. 

7. A person who is eating at the table criticizing 
the food. 

8. To see very long hair on a man. 
1 

9. To see the decayed teeth of a person. 

10. To see a person who is driving an automobile 
taking unnecessary chances. 

11. To see or hear an animal being cruelly treated by 
a person. 

12. To see a person at the table spitting out food. 

13• To hear a person chewing gum loudly. 

14. To see or hear a child being harshly treated by 
an older person. 

15. To hear a woman swear. 

16. A salesman trying to force me to buy something. 

17. The odor of bad breath. 

18. A child not obeying his (or her) father or 
mother. 
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3 - Extremely annoying 
2 - Moderately annoying 
1 - Slightly annoying 
0 - Not annoying 
X - Have not been in the situation 

) 19* To see a person chewing food with his (or her) 
mouth open. 

) 20. A person cheating on an examination. 

) 21. To be with a person who behaves as if he (or 
she) feels very superior. 

) 22. To see a person's nose running. 

) 23• To hear the same work or phrase used over and 
over such as, "you know what 1 mean?" or "yeah 
man I " 

) 2k. To see a person picking at a sore. 

) 25• To have to wait for a person who is late for an 
engagement. 

) 26. A person crowding in front of me instead of 
waiting his (or her) turn when I am waiting in 
line. 

) 27• To see a person blow his (or her) nose without 
using a handkerchief. 

) 28. A young person showing disrespect for a much 
older person. 

) 29- To see a woman with very heavy legs wearing a 
mini-skirt. 

) 30• A person continually complaining about something. 

) 31- To hear a person talking babytalk. 

) 32. To see an intoxicated woman. 

) 33- A person in conversation with me not paying 
attention to what I am saying. 

) 3^. To see excessive cosmetics on a woman. 
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3 - Extremely annoying 
2 - Moderately annoying 
1 - Slightly annoying 
0 - Not annoying 
X - Have not been in the situation 

35- A person telling petty lies. 

36. To see the dirty teeth of a person. 

37* A person talking when he (or she) has a good deal 
of food in his (or her) mouth. 

38. A person coughing in my face. 

39. To see a person picking his (or her) nose. 

40. To see public love-malcing. 

41. A person being inquisitive about my personal 
affairs. 

42. To hear a person who is sitting near me in the 
audience talking during a lecture. 

43- A person speaking to me in a dictatorial manner. 

44. A person cheating in a game. 

45. The odor of liquor on a person's breath. 

46. A spectator hissing or booing the players in an 
athletic contest. 

47. To see a person in a public place cleaning wax 
out of his (or her) ear. 

48. To hear one person nagging another person. 

49. To see a woman's underclothing when she is 
seated. 

50. A person continually criticizing something. 

51. To see an intoxicated man. 

52. A person being a poor loser in a game. 

53• The odor of dirty feet. 
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3 - Extremely annoying 
2 - Moderately annoying 
1 - Slightly annoying 
0 - Not annoying 
X - Have not been in the situation 

) A person behaving as if he (or she) doubts what I 
have said. 

) 55 • A person belching. 

) 56. To see the dirty neck of a person. 

) 57. To see*i1 woman spit in public. 

) 58. The odorous condition of another person's body. 

) 59. A person in conversation with me arousing my 
curiosity about something and then refusing to 
tell me about it. 

( ) 60. To see a dirty collar on a man. 



APPENDIX B 

LETTER TO HIGH SCHOOL COUNSELORS 

Dear 

School District #1 has consented to help 

in a study of the personality characteristics of coun

selors. Because you are one of the high school counselors 

within the district you are being asked to complete the 

enclosed Annoyance Rating Scale as a part of this study. 

The purpose of this project is to try to determine a more 

objective criteria of selecting people for counselor 

education. 

It is my sincere hope that you will choose to 

help in this endeavor by setting aside 30 minutes and 

completing the Scale within the next few days. 

A stamped addressed envelope is also being included 

for your convenience in returning your Annoyance Rating 

Scale. 

Thanlc you for your cooperation 1 

Yours truly, 

(The name of the school district has been deleted by its 
request) 
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APPENDIX C 

FOLLOW-UP LETTER TO HIGH SCHOOL COUNSELORS 

Dear 

Several days ago you received a request for your 

help in a study concerning the selection of counselor 

trainees. An Annoyance Rating Scale was enclosed and you 

were requested to complete and return it in the envelope 

provided. 

If you have already done so, I would like to thank 

you for your cooperation. If you have not yet found time 

to complete the scale, I again ask for your aid in this 

matter by completing and returning the scale as soon as 

possible. 

In an effort to relate the results of the study to 

what might be called "ideal" counselors, you are now being 

requested to complete the enclosed questionnaire concerning 

your fellow counselors. 

A return envelope is also enclosed for your con-

venienc e. 

Thank you very much for your assistance in the two 

phases of the study which involve the high school coun

selors of . 

Sincerely, 

(The name of the school district has been deleted by its 
request.) 
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APPENDIX D 

ALPHABETICAL LISTING FORM 

Below is an alphabetical listing of the high 
school counselors of . Excluding yourself, 
please circle the five (5) names of those people whom you 
feel best represent what a counselor should be. 

THE NAMES OF THE SCHOOL DISTRICT AND THE COUNSELORS 
HAVE BEEN DELETED AT THE REQUEST OF THE DISTRICT. 
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