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ABSTRACT

PROBLEM

The purpose of this study was to investigate whether there ére
differences in expressed reading interests among Anglo, Negro,
American Indian and Mexican~American Sjch grade children from simi-
larly lower economic backgrounds in Tucson, Arizona. Special emphasis
was placed on whether there are any patterns of positive or negative
response by minority group children to topics which offer ethnic
_ identification with their own minority group and with other minority
groups, as well as patterns by majority group children to topics

relating to the three minority groups. Sex differences were also studied.

PROCEDURES

Two testing instruments were used. An interest inventory of
original annotated titles, Multi~Ethnic Annotated Titlés Inventory (MATI),
was developed by the researcher for oral presentation with small groups..
‘The 76 titles were drawn from ten general interest areas with half of
the titles related to nonfictional and fictional persons, situations,
conditions, and customs in minority group cultures with contemporary
emphasis., In addition, an individual interview cf seven open-ended
questions was conducted with each child,

xiii
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A total of 219 children were studied, with a minimum of 50 in
each of the four ethnic groups. For analysis of MATI data a two-way
Analysis of Variance was performed, comparing by ethnicity and by sex
the responses to each of the 76 individual titles, the collections of
general interest categories, and collections of titles relating to minority
group cultures. A Chi Square Test of Independent Samples was used

for analysis of responses to the individual interview questions.

FINDINGS

In the two-way Analysis of Variance, differences were found in
ethnic comparisons at a probability level of .01 or less in almost half
of the 76 titles, with two-thirds of those differences being titles
related to minority group cultures. No differences were found in most
(two-thirds) of the collections of general interest categories, Differences
were found among the ethnic groups in all three minority culture collec-
tions at a probability level of .0001. Sex differences were found in
approximately one-third of individual titles and one-half of general
interest categories, with no differences found in minority culture title
collections.

For the individual interview questions, differences were found

in six of the seven questions in ethnicity and sex comparisons. High
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rankirig responses relating to minority group cultures were found in from

two to six questions answered by minority group children.

CONCLUSIONS

1. In most general reading interests, the four ethnic groups were
more alike than different. All groups exbreSSed high interest in Mystery-
Adventure, Animal Stories, Humor, and Languages.

2. Where reading content provided opportunity for minority group
ethnic identi_fication, the four ethnic groups were more different than
alike in expressed interests.

a. Minority group children expressed a high degree of
interest in titles and topics relating to their own ethnic group

and their own immediate environment.

b. Minority group children appeared to have generally
low degree of interest in titles and topics related to other minority
groups.,

¢. Majority group children appeared to have low degree of
interest in title collections relating to Indian and Mexican cultures,
slightly higher interest in Black culture,

d. Within each minority culture t_itle collection, certain
titles were of higher interest to all groups, particularly fiction
stories combining minority culture with suspense and adventure,

folk tales, languages, and certain biographies, sports books,

cookbooks.,
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3. While the sex groups shared many common interests (Mystery-
Adventure, Humor, Animal Stories, Child's Immediate Environment),
certain topics which were of consistently high interest to boys (Sports,
Science) were of low interest to girls.
4, A wide range of individual interests was found within each
ethnic éroup and sex group, with much overlapping of interests among

all the groups.



CHAPTER I
THE PROBLEM

Introduction

Since the beginning of the twentieth century when Dewey (1913)
wrote of the active, dynamic, and personal nature of interest, many
writers have discussed its nature, its importance, and its determinants.

Getzels (1956, p. 7) defined interest as "a characteristic dispo-
sition, organized by experience, which impels an individual to seek out
particular objects, activities, understandings, skills, or goals for atten-
tion or acquisition." Many other authors (Bond and Tinker 1967; Kopel
1963; and Witty 1961) have defined interest in terms of its dynamic,
motivating nature.

There is much variation in the interests of individuals, Strang
(1957, p. 171) wrote of the unique pattern of interests in every person.
"Complexity of interests parallels complexity of personality." Kopel
(1963, p. 407) discussed interests as reflecting the uniqueness of
personality, with much diversity and range of differences, Larrick
(1953) indicated that not only do interests vary from child to child, but
also within the same child some variation may be observed from day to

day.
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Numerous authors have expounded upon the importance of interest
as a vital aspect of learning. Barbe (1963, p. 490) wrote, "The impor-
tance of the interest factor in the reading program must not be minimized,
for it is the keystone of the child's learning." Norvell (1946, p. 536)
after twelve years spent in intensive investigations of children's reading
interests, concluded there is no more powerful motivating force than
interest to facilitate increased reading skill and promote the habit and
love of reading. Howes (1963) and Bond and Tinker (196 7) advocated
the importance of interest in increasing effort and persistence, and in
developing improved skills in reading.

Alt':hough most authors stress the importance of the effects of
interest on reading, few authors or researchers have attempted to give
objective evidence of those effects. Strang (1957, pp. 171-173)

- observed that interest evokes effort ' aids comprehension and memory,
and creates readiness for reading. These conclusions were based on

a survey of 250 children who described the pattern of their own reading
behavior in reading materials which were either interesting or uninter-
esting to them. Other investigations by Bernstein (1955) and Groff (1962)
pfovide some research evidence that higher interest is directly related

to better comprehension,

Many authors have written of the importance of identifying
and meeting the child's current reading interests. Bell (1956),

Bleismer (1956), Bond and Tinker (1967), Jacobs (1956), Larrick (1953),
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Strang (1957), Witty (1963), and Young (1955) all stress the importance
of recognizing and identifying the child's current interests, of meeting
those interests present in the child, and then leading him to expand
those interests and to develop new ones. Bell (1956, p. 127) wrote,
"As is true in nearly all teaching, we need to 'start where the child is'
if we are to help him develop and extend his reading interests." Witty
(1963, p. 452) wrote:
The interest of boys and girls on coming to school

may be thought of as constituting a unique opportunity for

teachers. The interests of pupils at the time they leave a

class or school may reflect the extent to which the teacher

has accepted responsibility for directing pupil growth,

Thus in a balanced reading program the study of children's

interests becomes a primary consideration.

The components determining development of interests are multiple
and complex. Kopel (1963, p. 499) enumerated possible determinants of
interests as including culture and class, intelligence and other aptitudes,
social expectations, personality as reflected in needs and values,
physical characteristics, and experiences. Getzels (1956, pp. 7-9)
distinguished seven major determinants of interests, with special
emphasis upon interiorizing of interests through identification with
interests of family influences, interests related to role requirements
and expectations of society, and sociocultural determinants.

The sociocultural influences on interests are the focus for the

present study. Sociocultural determinants of interest were emphasized
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by Getzels (1956, p. 8) as having particular importance in contributing
not only to patterns of individual intereAst, but also in establishing a
"uniformity of interests among individuals who are members of the same
enduring éroups. " These sociocultural determinénts were discussed by
Gray (1956, p. 10) who distinguished three important social influences:
"the common experiences of all who participate in our American culture;
the distinctive experiences that are acquired through being reared in
groups that occupy different levels in the social structure; and the
unique experiences shared by those belonging to different ethnic ér
nationality groups,"

The purpose of this study was to investigate the latter of the
sociocultural determinants mentioned by Gray. This study investigated
the influence of- ethnic group membership upon expressed reading inter-
ests of boys and girls in Tucson. Of particular interest to the researcher
was the question of whether children of varying ethnic groups indicate
any group tendency to express a higher interest in materials in which
they might find some element of ethnic identification. In an attempt
to isolate ethnic group factor from economic group status, children
were selected from schools of predominantly similar populations in

economic backgrounds.



Statement of the Problem

This study attempted to answer the following questions:

I. Are there differences in expressed reading interests among
Mexican-American, Negro, American Indian, and Anglo chil-
dren of 5th grade from similar (low to low~middle) economic
backgrounds in Tucson, Arizona ?

a. Is there any group tendency among minority group chil-
dren to express positive or negative response to books

in which they can find some element of ethnic identi-
" fication relating to their own minority group?

b. Is there any group tendency among minority group chil-
dren to express positive or negative response to books
in which other minority groups could find ethnic identi-
fication?

c. Is there any group tendency among majority group chil-
dren to express positive or negative response to books
in which minority group children could find ethnic identi-
cation?

II. Are there sex differences in expressed reading interests?

a. Are there differences in expressed reading interests
between boys and girls in the combined groups?

b. Are there differences in expressed reading interests

between boys and girls in the four separate groups?



Significance of the Study

It is the firm belief of the researcher that one vital basis for
selection of reading materials should be a consideration as to what
materials are interesting, enjoyable, and relevant to the children for
whom one is selecting those materials. The researcher fully recognizes
that one important basis for selection should be the provision of materials
that reflect literary excellence, with the realization that children need
to be guided toward such materials to develop taste in literature and
to expand théir interests.

It is believed by the researcher, however, fhat the starting point
is to take children where they are in terms of their present needs,
interests, and abilities, and to provide them with reading materials
which are particularl? suited to their individual and group patterns of
needs in finding interest, enjoyment, readability, and relevance in
what they read. One must consider not only books which are "good
for children" but also those books which are "good to children," those
books which the children see as good in meeting their subject interests,
their readability needs, and their possible needs for identification with
character, culture, theme, or circumstance; in short, books which are
good to those children because they say something which those children
see as meaningful.

A sociological change of major importance has taken place in the

1960's. There has been essentially a minority group revolution in



America, in which Negro peoples, and to a lesser extent, Mexican-
American and American Indian peoples have called for strong assertion of
their rights as individuals and as groups, and have demonstrated an
increased self-awareness and increased pride in the cultural heritage
and cultural identity of their respective groups. Rather than stressing
the former concept of integration and fusion of cultures into a giant
melting pot, the current focus has been in recognition, acceptance,
and appreciation of differences in cultural and ethnic backgrounds, and
in the valuing of those different backgrounds and characteristics to
evoke a positive self-image and positive group identity. Might not
this focus on group identity affect cultural expectations within the
group? And might not this increased and heightened group awareness
affect patterns of interest, and include patterns of reading interest?
This study differs greatly from previous studies in its contem-
porary concern for children not only as individuals but also as members
of distinct groups. There have been no comparative studies of reading
interests of all four of the ethnic groups included in this study, or even
any three of these. There were no published or obtainable studies of
reading interests of American Indian or Mexican~American children known
to the researcher, and there has been a dearth of pertinent reading inter-
est studies related to any minority group even in recent years. The
highly contemporary focus viewing our society as a pluralistic society

with minority group pride in their culture rather than submergence of



that culture requires reexamination of educational programs and of
materials. With the continuing existence of de facto segregation, and
with the cuwrent educational emphasis on being responsive to the needs
of minority group children, including the Right to Read Program, it is
important to identify the reading interests of minority group children
both as individuals and as groups in order to serve as one guide to
meet and expand their reading interests, to serve as one basis for
selection of books and reading experiences, and to serve as one basis
for evaluating materials currently available to them.

This study finds its primary significance in asking questions
which may have important sociological implications, guestions which
have not been asked in any previous dissertation or any substantial
published study. It is unique in investigating three patterns of response
in materials offering some element of ethnic identification., It asks
whether there are patterns of positive or negative expressions of interest
in each minority group's response to materials relating to its own
minority group, in each minority group's response to materials relating
to other minority groups, and in the response patterns of the majority
group for materials relating to each of the minority groups. These
dquestions have not been asked in substantial previous studies because
they reflect concerns which have emerged only in recent years.

This st.:udy is important also in dealing with general contemporary

interests and concerns to a far greater. degree than any previous study.



Special sections in the Muiti-Ethnic Annotated Titles Inventory relate
directly to the contemporary scene (Modern Realistic Stories, .Contem—
_porary Events and Problems), and thus measure interest in another area
which has barely been touched upon by other investigations.

While the researcher made modified use of basic kinds of tech-
niques previously developed by others (individual interview questions
and annotated titles inventory), all titles and annotations used in this
study were original and were written by the researcher; the focus on
contempofary eventé and pafticuiarly on minority group ethnic identi-
fication were original; the oral administration of the annotated titles
inventory and use of the five-point scale were original; and the combina-
tioﬁ of the Multi-Ethnic Annotated Titles Inventory with individual
interview technique was also original. It is believed by the researcher
that this study could be a valuable and worthy contribution as a disser-
tation, with important implicati.ons, and with many practical applications

for use in education.

Experimental Hypotheses

I. There are differences in expressed reading interests among
Mexican-American, Negro, American Indian, and Anglo chil-

dren in Tucson.
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a. There‘will be a higher degree of positive responses by
each minority group for titles offering ethnic identifi-
cation with its own minority group.

b. There will be differing degrees of responses among
each minority group for titles offering ethnic identifi-
cation with other minority groups.

c. There will be differing degrees of responses among
majority group children for titles offering ethnic

. identification with minority groups.
II. There are sex differences in expressed reading interests.

a. There are differences in expressed reading interests
between boys and girls in the combined groups.

b. There are differences in expressed reading interests
between boys and girls in each of the four separate

groups.

Assumptions Underlying the Study

1, Children's expressed reading interests are important for
consideration in béok selection.

2. It is an important function of the school to attempt to identify
and meet present reading needs and interests of individuals and groups.
3. Children of differing designated ethnic group background
(Anglo, Black-American, American Indian, Mexican-American) do differ

somewhat in their cultural backgrounds.
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4, Children in the tested groups can express and discriminate
choices and indicate positive and negative responses,
5. The techniques used can adequately measure the expressed
reading iﬁterests of the children studied.
6. The annotated titles chosen as representative of the designated

interest areas are truly representative of those areas.

Limitations of the Study

1, Children's expressed reading interests may not accurately
reflect their true reading interests.

2, The Multi-Ethnic Annotated Titles Inventory was assumed to
have reliability and validity.

3. By necessity of practical considerations, a sample of chil-
dren was drawn from each of the four ethnic populations in or near
Tucson, Arizona; thus there are limitations in the number of children
studied, the southwest regional background, and the grade levels
studied,

4, There was no adequate means of controlling or measuring the
many variables (effect of teacher, of classroom activities, of home
background factors, of books accessible to the child over a period of
years, etc.) which might have effect on the children's choices and

responses,
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5. Children's reading experiences are limited to those books
that have been, or presently are, available to them,

6. Reaction to an "Anglo" examiner may differ with individuals
and groups of children, and that factor may have been an unaccounted-for
variable in eliciting differing responses.

7. In the Multi~Ethnic Annotated Titles Inventory, some children
may have differed from others in their tendency to respond either
positively or negatively to stimuli for which they had the same actual
reaction,

8. The inherent interest built into the annotated titles in effective-
ness of description, choice of titles, and specific chosen aspect of
each sub-area would necessarily have effect on children's responses to
that sub-area.

9, By necessity of time and the children's attention, there were
limitations in the number and choice of specific areas included in the
annotated titles.

10, This study cannot generalize to all children of the particular
ethnic groups or grade level studied, as unaccounted-for variables may
have affected the degree of representativeness of the particular children

studied.
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Definitions of Terms Used

The following definitions are of sociological terms used in the
study and terms representing categories of either the MATI or Individual
Interview or both:

1. American Indian: Pertaining to an ethnic group characterized

primarily by common ties of race (American Mongoloid) and identification
with a historical tribal culture. Only children from the Papago Indian
tribe were studied.

2. Anglo: Pertaining to members of the Caucasian race who are
also members of the dominant culture and population in America.

3. Animal Stories (Animals): In MATI this category is comprised

of fiction and nonfiction stories about animals (Table 26). In interview
it includes nonfiction informational books as well as fiction and non-
fiction animal stories,

4. Biography: (MATI) Individual and group biographies, including
autobiography, and biographies of several minority group persons
(Table 34).

5. Child's Immediate Environment: (Individual Interview) Re-

sponses relating to the child's personal environment of self, family,
friends, tribe, and other persons or aspects of culture within the child's

ethnicity.
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6. Contemporary Events and Problems: (MATI) Nonfiction titles

relating to contemporary events, movements, programs, problems of any
kind (Table 33).

7. Degree: Group mean relative to other group means. High or .
low degree is determined by group mean relative to other group means,

8. EthnicGroup: "A group of people who have a distinct culture,

or racial heredity, or both." (Dictionary of Social Science, Zadrozny,

1959, p. 111).

9. Ethnic Identification: Positive orientation and association of

self with regard to one's ethnic group. In this study ethnic identification
is determined by positive responses by members of a given ethnic group
to titles and topics relating to persons, circumstances, and customs
associated with that ethnic group.

10. Folk Tales: (MATI) Folk tales of different cultures with earthy
folk elements stressed (Table 28).

11. Humor: In MATI humor is an inferred category from ranking of
two titles which have humor as a vital focus. In interview Humor and
Fantasy includes books of humorous fiction, riddles and jokes, cartoon
humor, humorous fantasy as well as folk tales, animal fantasy and other
fantasy. Most responses in this category had humor as a primary focus.

12. Interest: Tendency to respond positively, selectively, and

dynamically to particuiar aspects of one's environment.
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13. Languages: (MATI) Titles related to languages of three
minority group cultures (Table 32).

14, Life and Customs of Different Peoples: (MATI) Titles on life

and custdms of peoples in America and in other countries (Table 31).

15. MATI: Multi-Ethnic Annotated Titles Inventory. An original
instrument developed by the researcher after a technique (Annotated
Titles Inventory) first devised by Thorndike (1941).

16, Majority Group: Members of the dominant culture and popula-

tion in America. In this study Anglo children are considered to be

members of the majority group,

17, Mexican-American: Pertaining to an ethnic group bound

together primarily by some common ties in culture, particularly as
expressed in speaking the Spanish language, and frequently identified
by Spanish surname. The terms Mexican, Mexican-American, and
Chicano are considered synonymous in this study.

18. Minority (Ethnic) Culture Title Collections: (MATI)

Collections of titles on Black culture, Indian culture, and Mexican
culture; three collections of fiction and nonfiction titles crossing seven
general interest categories and relating directly to persons, conditions,
and circumstances of those specific minority groups (Tables 10, 11, 12).

19, Minority Group: Members of a group which is not the dominant

culture and population in America. In this study Black-American
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children, Mexican-American children, and American Indian children are
considered to be members of different minority groups.

20. Minority Group Persons and Culture: (Individual Interview)

A category usually included in Peoples, Persons, and Places, consisting
of any nonfiction or fiction reading material which has Black, Indian,
or Mexican-American persons or culture as its primary focus,

21. Modern Realistic Fiction: (MATI) Fictional titles which may

include elements of mild adventure and suspense but which have primary
focus on contemporary problems and circumstances. Several minority
culture titles are included (Table 27).

22, Mystery and Adventure (or Adventure-Mystery): In MATI

this category is exclusively fiction stories of suspense and action
(Table 25). As used in the interview it is primarily fiction of suspense
and action but is also somewhat more inclusive (also historical
fiction, modern realistic fiction, mild adventure).

23. Negro: . Pertaining to an ethnic group bound togéther primarily
by common ties of race (Negroid) as identified by observable physical
features., The terms Negro, Black, and Black~American are considered
synonymous in this study.

24, Peoples, Persons, and Places: A category in interview

encompassing biography and life and customs of different peoples,

including minority group persons and culture,
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25, Positive, Popular: Higher group mean relative to other group

means.,

26. Reading Interest: Tendency to seek and select certain types

of reading content under conditions of free choice.

27. Science: (MATI) Titles on physical, mechanical, and bio-
logical science (Table 30).

28. Sports: (MATI) Titles related to individual and group sports,
sports of different cultures (Table 29).

29, Sports and Science: (Individual Interview) This category

includes responses of sports, recreation and crafts, science, invention,
and mechanics. Most responses in this category however were for
individual and group sports, unnamed sports heroes, cars, motors,

and mechanics.



CHAPTER II

REVIEW OF RESEARCH LITERATURE

Gray (1960, p. 1105) reported that at the ‘time of writing, almost
300 studies of reading interest had been conducted. From these studies
this researcher will review only the most pertinent research literature
on the relationship of reading interest to factors of intelligence and
achievement, factors of age and grade, and factors of sex; these numer-
ous factors being the most frequent concern of interest studies. This
researcher will review more comprehensively the available research
relating reading interest to socioeconomic factors and to ethnic factors;
these factors being less frequently studied, and being directly related to

the present investigation.

Factors of Intelligence and Reading Achievement

Many early studies dealt with the possible relationship between
intelligence and reading interest. Findings of several early studies
indicated that there is substantial difference in the quantity of reading
between “"gifted" and "average" children. Studies by Lazar (1937, p. 51),

Terman and Lima (1925, p. 55), Thorndike and Henry (1940, p. 763), and

Witty and Lehman (1932, p. 479) all are in agreement that gifted

18
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children read approximately twice as many books or more in quantity as
do average children.

Some disagreement is found however in reviewing the range,
diversity, and ‘nature of subject choice in reading interests related to
intelligence. Lazar (1937, pp. 58-59), ih a questionnaire study of over
2,000 pupils, concluded that there is a definite relationship between
intelligence ratings of pupils and types of books liked best. She found
that with gifted children, of highest rankings were novels, science,
and adventure;' of lowest rankings were fairy tales, detective stories,
nature and animal stories, and poetry. Both Lazar and Witty and
Lehman (1932, p. 481) concluded that the reading of gifted children was
"decidedly superior in type."

In modification of the views of Witty and Lehman and of Lazar
were those of Thorndike (1941, p. 35). Using a fictitious annotated
titles inventory with over 2,800 children in grades 4 - 12, Thorndike
concluded, "In the pattern of reported reading interests, bright children
(median IQ about 123) are most like a group of mentally slower children
(median IQ about 92) who are two or three years older than they are."
Terman and Lima (1925, p. 60) similarly concluded in their study of .
1,000 gifted children (IQ 135+4) and 1,000 "normal" children that gifted
children enjoy at earlier ages the reading interests which average chil-
dren would read later, particularly in such interests as legends, histor-

" ical tales, and myths.



20

In refutation of the findings of Lazar and of Witty and Lehman- are
the conclusions of an early study by Huber (1928) and of later studies
by Norvell (1958) and Roster (1955). Huber (1928, p.38), found a
"striking similarity"” in the choices of dull, average, and bright children
for types of literature. Norvell (1958) in his comprehensive study of
literature ratings by 24,000 elementary school children, found that liter-
ary quality has little, if any more influence on the reading interests of
bright children than those of less gifted children, and found that
"superior, avérage, and slow children usually enjoy the same kinds
of reading materials (pp. 52, 184)."

Thorndike and Henry (1940, p. 762), using an annotated titles
inventory with over 200 pupils, found that only 10 out of 80 titles gave
reliable differences between fast and slow learning pupils, and concluded
that difference in intelligence was not a factor of major importance in
affecting reading interests.

In the most comprehensive study made of children's reading
interests, Norvell (1950, p. 5), after studying the interest ratings of
50,000 secondary pupils, concluded that the divergence of intellectual
ability among children of the same grade was not a factor of major
importance. His similar study at elementary level (1958, p. 53) con-
firmed the conclusion that within the same grade "there is near identity
in the reading interests of bright and slow children." Norvell'é findings

were confirmed by Roster (1955) and Wang (1958).
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Findings of recent studies relating reading interest with reading
achievement tend to bear similarity to the recent findings regarding
reading interests and intelligence. As with intelligence factors, Roster
(1955, pp. 131-132), in her dissertation study of reading interests of
Sth grade children, found no significant differences in reading interests
when pupils were grouped on the basis of reading grade level.

Wolfson (1957, p. 88), in a dissertation study using a 120 item
inventory, found 29 per cent of the items significantly related to reading
achievement, slightly higher' than the 17 per cent of items significantly
related to intelligence. She concluded that both factors were of
lesser importance as determinants of interest.

Stanchfield (1962, p. 43)conducted an interview study with 153
boys in 4th, 6th and 8th grades at three levels of reading achievement
and found no significant differences in choices of the superior, average

and poor readers.

Summary: Thus it would appear that while quantity of reading is con-
siderably higher among pupils of higher intelligence, and there is some
indication of greater maturity of interest among such children, the
factors of intelligence and reading ability are not of major importance

in determination of subject interests. There appears to be a high degree
of similarity in the reading interests of most pupils of both higher and

lower intelligence and achievement.
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Factors of Age and Grade

In a classic early discussion, Terman and Lima (1925, pp. 31-45)
described the general developmental patterns of interest common to most
children with increased age and maturity. In the years of 5, 6, and 7,
children enjoy picture books, nursery rhymes, simple fairy tales, and
nature stories, At age 8 there is strong interest in fairy tales and fantasy,
and also realistic stories about children, anirrials, and nature, At age 9
there is still interest in fairy tales but increased interest in the real
world. Age 9 marks the beginning of distinctive sex differences, with
girls favoring fairy tales and boys favoring realistic stories with male
characters, By ages 10 and 11, boys develop strong interest in adven-
ture and mystery, series books, science and invention, and have
beginning interest in myths, legends, history, and biography. Interest
in animal stories subsides. Girls have a high interest in stories of
home and school life, retaining interest in fairy tales, fantasy, and
animal stories, and enjoying many of the adventure stories liked by
boys.

Terman and Lima stress age 12 as the period of strongest interest
in reading, with boys having highest interest in biography and historical
narratives about heroes, science, adventure, and sports, and girls
having greatest interest in home and school life, adventure, biographies

about women, and romantic adult fiction. Thus Terman and Lima
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described a gradual general developmental pattern of interest with age,
indicating overlapping of interests from };ear to year,

Norvell (1958, pp. 28-34) showed basic agreement with Terman
and Lima in concluding that the year to year changes in children's
interests in reading material are gradual, with more rapid changes in
interest ‘in the elementary school grades. Norvell found that increased
maturity is an important factor in interest, br:'u;lging an increase of
interest in certain kinds of materials and decrease in interest in others.
Norvell (1950, p. 5) and Roster (1955, p. 210) both agreed that within
the same grade, age differences are not generally of marked importance
in selecting reading materials for that grade.

Several other authors have found results similar to those of
Terman and Lima, but with less precision in defining patterns. Rudman
(1955), in a questionnaire study of children from 270 communities,
found that children want books of action and adventure at all grade
levels., He found that as a group children choose to read abéut mystery,
adventure, children, horses, and dogs, with decreased interest in
grades 4 - 7 in cowboys and fairy tales, and with increased interest
in mystery and animal stories. He found science to be a strong interest
throughout the grades.

Row (1968) in a recent dissertation study of reading interests
of elementary school children, found highest interest in animal and

fantasy stories among primary pupils and highest interest in mystery
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and sports stories among intermediate pupils, Adventure stories were of
interest at all levels. Row found much overlapping of interests between
the grades. Witty, Coomer, and McBean (1946) also found much over-
lapping of interests, with children enjoying adventure stories, animal
stories, and humor throughout all the grades.,

Some researchers found only slight differences in interest among
children of different grades. Stanchfield (1962) found a high degree of
similarity with only slight differences in her study of the reading interests
of boys of 4th', 6th, and 8th grades. Wolfson (1957, p. 87) found that
the general pattern of interests in the different categories did not change
substantially from grade to grade. Similarly, Thorndike (1941) found
that within the pattern of boy interests and girl interests there are con-
sistent patterns of interest that cut across differences in intelligence
and in age over periods of several years,

One researcher after another stressed the diversity and range of
differences between individuals within the same grades and between
grade levels. Row (1968, p. 120) stressed the wide range of individual
differences in reading interests of children at all grade ievels. While
some subject interests were listed most often by either primary or

intermediate children, many were listed by some pupils at all levels,

Summary: Thus it would appear that while some gradual developmental

patterns of interest seem to be related to increased maturity, there is
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much overlapping of interests throughout the grades, and much diversity

and range in individual interests within each grade.

Factor of Sex

Of one factor there is little disagreement in reported research.

- Studies reporting on reading interests of boys and girls are almost with-
out exception in finding many significant differences in the content of
their reading interests.

Terman and Lima (1925, pp. 68-70) found that girls at every age
read more than boys, and are more homogeneous in their reading tastes
than are boys. Boys read more nonfiction than yirls. Though both boys
and girls favor animal stories, notable differences are interest of girls
in stories of home and school life, fairy tales, poetry, and "sentimental
fiction," while boys favor stories of adventure, mystery, physical
prowess and combat, wild animals and science. Boys were found to
show practically no interest in girls' books (only 2 per cent); girls to
show decidedly more interest in boys' books (18 per cent).

In another frequently cited study, Lazar (1937, p. 58) found
marked sex differences in choices of books. She found that although
both boys and girls enjoy mystery and adventure stories, there is decided
preference among girls for fairy tales, novels, poetry, and stories of
home and school, which are of little interest to boys. Boys have much

higher interest in science and invention than do girls,
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In Thorndike's important study using an annotated titles inventory
with over 2800 children (1941, p. 36), he found that, "Sex is conspicu~
ously more important than age or intelligence as a determiner of reported
ihterest pattern.”" He described a "community of boy interests or girl
interests which can be discerned running fhrough all age and ability
groups." While some topics were found to have appeal for both boys
and girls, just as many did not.

Probably the most important studies analyzing sex differences
in reading intérest are the two comprehensive studies by Norvell. In his
study of the interest ratings of 50,000 students in grades 7 - 12 (1950,
p. 533), Norvell concluded, "The most powerful single influence in
determining children's choices of reading materials in the high school
is sex." In his study of the interest ratings of 24,000 children in
grades 3 - 6 concerning over 1,500 literary selections (1958, p.36),
Norvell found that from grades 3 - 8 sex is an increasingly important
factor in children's reading interests, and that sex may be almost as
important an interest factor in selecting reading materials as at the
secondary level,

Norvell (1958, pp. 176-177) specifically delineated findings
related to elements in content regarded as favorable, unfavorable, and
neutral for boys and girls, Among boys, favorable elements are adven-
ture with lively or violent action, physical struggle, male characters,

wild or domestic animals, humor, courage and heroism, mystery,
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patriotism, and certain holidays. Favorable elements for girls are adven~
ture (lively), home and school life, characters of either sex, domestic
animals, love and other sentiments, mystery, humor, patriotism, and
certain hoiidays. Unfavorable elements for boys are description,
didacticism, fairies, love, female characters. Unfavorable elements

for girls are violent action, description, didacticism, and fierce wild
animals.

In confirmation of findings of earlier studies, Norvell (1958,
pp. 183-184) emphasized that girls enjoy many boys' books, but that
boys more frequently reject almost all girls' books. He found important
implications in his research; "Sex is so powerful a factor in ‘determining
children's enjoyment of reading materials that any selection considered
for use in mixed classes should be checked for interest for boys and
for girls, and if rated low by either group, rejected in favor of one
approved by both groups."

The importance of the sex factor in determination of reading
interests was confirmed by Roster (1955), Row (1968), Witty (1963),
and Wolfson (1957), with differences in conclusions only in some
specific subject interests cited. Some modern interests were evident.
Roster (1955, p. 211) found boys to have greater interest in airplanes
and jets and astronomy, as well as prehistoric tales and sports. Witty
(1963) noted strong interest of boys in pilots, space travel, astronomy,

and science fiction,



28

Girls were found by Roster (1955), Row (1968), and Witty (1963)
to have higher interest in biography, and by Wolfson (1957) to have
higher interest in fantasy and personal problems. Wolfson (p. 90)
also found that boys had higher interest in more items than did girls.

Stanchfield (1962) found that boys of three different grades and
reading abilities all shared common interest in stories of outdoor life,
exploration, sports, adventure, and stories characterized by excitement,
suspense, unusual experiences, and liveliness of action,

Recent studies by Butler (1964), Rogers and Robinson (1963),
and Witty (1963) have found that as early as lst and 2nd grades,
some marked differences may be found in reading interests of girls and

boys.

Summary: It would appear that conclusions from numerous research
studies concur in the importance of the factor of sex as a major deter~
minant of children's interests. Although there are several areas of
common interest -~ notably in adventure, mystery, animals, and
humor -- maﬁy other areas are more specifically in patterns of boy and
girl interests, with important implications for selection and use of

materials in accordance with those interests.

Factor of Socioeconomic Background

In 1925, Terman and Lima (p. 48) wrote: “The differences in

reading interests caused by school environment, social or economic
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status, and home training, are too evident to require much elaboration M
However, inconclusive evidence in subsequent studies tends to offer
question as to the certainty of their statement.

Some research evidence does point to significant relationships
between reading interests and socioeconomic factors. Lazar (1937,

p. 59), basing socioeconomic status on father's occupation, found that
in quality of types of books read, those types.ranking highest and lowest
according to intelligence showed similar ranking according to socio-
economic ratings.

Hockett (1940, pp. 95-100), using an interest inventory of
121 items, studied over 400 boys and girls in grades 3 - 6 in two schools
with strongly divergent social and economic backgrounds. He found
that boys and girls from a lower socioceconomic background reveal
stronger interests in informative, nonfiction reading, and in stories of
familiar and everyday experiences. They appeared to be less interested
in exciting adventure, and appeared to "lag behind" in their pattern of
developmental interests.

Roster (1955, p. 210), in a dissertation study of the relationship
between socioeconomic status and the reading interests of 5th grade
children, classified 375 California children on the basis of parental
occupation. Using a questionnaire inventory, she concluded that
choices of the children from the three socioeconomic groups were signif-

icantly different in 8 out of the 20 areas studied. In the areas of
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significant difference, upper class children had higher interest in history
and geography, true science, biography, and camping and scouting;
middle class children in airplanes and jets; lower class children in
people and children, animals and pets, and God and the Biblé.

In a study in which tape recordings were made of the sharing
periods 6f 1,860 first grade children of differing socioeconomic back-
grounds, Byers (1964, p. 231) found that lowe;* class children evidenced
a "poverty of interests," reflecting limited experiential and conceptual
backgrounds, and thét in one school of a lower class neighborhood,
"not one first grader shared a book or mentioned having read or heard
one read at home."

McCullough (1957) had 391 5th grade children from three schools
of divergent social and economic backgrounds record their leisure
activities in five~day logs. Television was first choice for all pupils.
Book reading was relatively lower on the list of activities except in
the case of the upper middle class pupils. In the lower economic
schools, composed of racial minorities, a larger percentage of girls
read books than boys.,

Some studies found socioeconomic influence to be of lesser
importance. In a dissertati'on study of the reading interests of 2nd
grade-children, Butler (1964, p. 66) found that as with intelligence

and reading ability, socioeconomic factors were not determiners of the
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top three category preferences, but that they appear to have some effect
on the overall preferences expressed within the eight interest areas
studied, Carsley (1957, p. 13) found more differences in interest among
girls and boys than between groups of children from dissimilar social
areas.

Other studies have found socioeconomic factors to be of little
or no importance. Vandament and Thalman (19.56, p. 469) studied pref-
erences of children of differing socioeconomic groups in three different
types of fantasy. The dominant conclusion was the "lack of significance
found when the reading preferences were analyzed according to fantasy
content." |

In Wolfson's dissertation study (1957, p. 84), few significant
differences were found related to number of books in the home or number
of. children in the family. Slightly more significant différences were
found in the variables of parent's education and parent's occupation.
She concluded, "In general, the factors of home environment considered
in this study showed little significant association with the boys' and

girls' responses to the inventory."

Summary: It would appear that socioeconomic background factors have

some bearing on children's interests, though they are not a factor of
major importance, The studies are somewhat inconclusive in that they

do not show strong consistency as to the nature of differences. It would
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appear, however, that there is evidence that children from lower econom-
ic backgrounds seem to be somewhat more limited in range of interests,
and seem to prefer stories about children in familiar and everyday

experiences.

Factor of Ethnic Group Membership

A distinct limitation in nearly all the studies concerned with the
relationship of socioeconomic background with reading interest is the
failure on the part of the researchers to make any attempt to separate
the variables of socioeconomic status from ethnic group membership
within the socioeconomic group studied., As a result one cannot be
certain which of the two factors is operating most strongly upon the
results.

Only two studies (Jung 1967, and Simmons 1967) have attempted
to differentiate between socioeconomic factors and ethnic group factors,
and to compare their relative weights in affecting interests. Jung
(1967, p. 292) made a comparison of the leisure time activities of
children of three ethnic groups -- Anglo, Negro, and Oriental. He
found that for most of the comparisons made, differences between socio-
economic groups and ethnic groups were not significant. Where signifi-
cant differences were found, these were notably more pronounced in

ethnic distinctions.



33

Simmons (1967, p. 63) completed an important recent dissertation
study comparing the relative effects on reading interest of socioeconomic
factors and race in four matched groups of 6th grade middle and lower
class Anglo and Negro students. Using an annotated titles technique
requiring forced choice between pairs of actual titles, she found: "The
evidence of this study shows clearly that more differences are related
to race differences than to social class differences."

Published and obta;nable studie‘s of reading interests of children
of different ethnic groups have been few in number and have been limited
to studies of Negro and Anglo students. Very few comparative studies
have been made. Early studies of reading interests of Negro children
(Witty and Scruggs 1926; Witty and Moore 1945) have not shown marked
differences other than a larger quantity of comics read by Negro children
and a high interest in stories based on the Bible and stories of humor,
Brink, Garfield, and Witty (1940, pp. 609-611) found that most of the
reading interests of Negro high school students were similar to those
of white students, with wide variation in reading patterns of individuals,
but little voluntary reading done., The findingé of these earlier studies
may well be affected by the lack of available materials providing
avenues for ethnic identifiéation, a fact decried by Larmrick as recently
as 1965 (pp. 63-65).

With the current educational trends since the mid-1960's toward

increased 'emphasis in meeting the needs and interests of minority group
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children, and with recent increase in published materials available,
some current studies have dealt with the question of ethnic group factor
upon reading interests. Most important among these are Braverman (1966),
McCloskey (1966), Row (1968), and Simmons (1967).

Braverman (1966) was chairman of an ALA project in which 25
librariaﬁs in anti-poverty programs were asked to list 10 to 15
titles that were popular With the teen-agers théy served. In the responses
of librarians, less than one~fifth of the books were listed by more than
one librarian -- thus highlighting the wide range and diversity of reading
interests, Of particular importance was the fact that of the 80 most
popular titles, approximately one-third of these books were either
writtep by or were about Negro people.

McCloskey (1966, pp. 373~-380) in an important and comprehen-
sive dissertation study, examined the reading interests of 120 6th grade
Negro boys in disadvantaged areas of New York City. Using an indivi-
dual interview technique, with ten open-ended questions, she found that
these 6th grade boys expressed greater interest in nonfiction than in
fiction, and that their major free reading interest was in sports. Other
high interests were biography, science, and animals. An important
finding was noted in respoﬁse to the question of what kind of book they
would most like to have written. A substantial number of the boys

said they would like a book which told about themselves, McCloskey
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found it necessary to develop a neV\} category -- Books About Myself ~-
which has not been mentioned in other studies of children's interests.

Simmons (1967, pp. 63-72) found that folktales and fantasy,
mystery and adventure, and fiction had highest appeal for all groups,
and science and invention had least appeal. The lower class Negro
children manifested greatest diversity of interests and lower class white
children expressed stronger likes and dislikes in reading content than
other groups. Although she found that the fact<.>r of race accounted for
more differenc;es in reading interest than did social class, Simmons
stated that in spite of minor trends of difference, the four groups were
more alike than different in their choices of reading content,

Row (1968, pp. 123-124) investigated reading interests of over
2,600 Negro and Anglo boys and girls in grades 1 - 6 using brief oral
questionnaire interviews with primary pupils and similar written ques-
tionnaires with intermediate pupils. She found some significant dif-
ferences between Negro and Anglo pupils at every grade level, with
more siénificant differences in reading interests of Negro and white
boys than girls, and more significant differences betweén Negro and
. white pupils at intermediate levels than primary grades,

At 5th grade level, Row found significant differences among Negro
vand Anglo girls in categories of adventure, animals, biography, fantasy,
history, humor, information, mystery, and romance. Significant dif-

ferences were found among Negro and Anglo boys in realism and
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adventure, Fantasy was found of significantly greater interest to Negro
girls; adventure of significantly greater interest to Negro boys,

There have been practically no studies dealing directly with the
relationship of reading interest to materials offering opportunity for
ethnic identification, Witty, Coomer, and McBean (1946) in an earlier
study of reading interests of children in ten Chicago schools, found
incidentally that one book of poetry was listed as a favorite., Little
Brown Baby was listed as a favorite book in a large Negro school in
Chicago.

Barrett and Barrett (1966) and Rowland and Hill (1965) conducted
two studies with marked limitations, especially in small number of
pupils studied. In a briefly described study, Barrett and Barrett (1966)
compared interests of 40 Negro students in three different stories;
one about a Ne‘gro urban child, one about an Anglo child living in a
rural environment, and one about a child from a foreign country.
Three~-fourths of the children chose the story about the Negro child.

Rowland and Hill (1965) compared 14 Caucasian children and 17
Negro children to determine if racial content of school materials is
related to the children's interest in them in free choice reading and
writing situations., It was found that the interest of the child was
influenced by the pictorial racial content of the materials as related to

the race of the child.
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Although McCloskey (1966, pp. 378, 381) found relatively little
mention made of biographies of famous Negroes, her unique finding
regarding the second ranking category of "Books About Myself" might be
indication of need for reading materials offering opportunity for racial
and self-image identity. The relatively high percentage of favorite
titles offering opportunity for ethnic identification in Braverman's study

(1966) would also be further evidence of this need.

Summary: Although there have been relatively few studies of the relation-
ship of reading interests to the factor of ethnic group membership, recent
studies have tended to indicate that this factor, though not a major
determinant of interest, is of greater importance than is the socioeconom-
ic group factor. The precise nature of the ethnic group differences in
interest are not conclusively determined by the studies, However, it

. would appear there is some evidence that ethnic group membership may
affect interest in materials related to ethnic group identification., It is
clear that there is ample room for more comprehensive research in this

area.



CHAPTER III

SAMPLE AND PROCEDURES

Sample '

The subjects chosen for the major study were 5th grade students
from eight elementary schools. In cooperation with the researcher,
Tucson Publiq School District Number One provided for study six schools
with children from designated Anglo, Negro, and Mexican-American
populations. American Indian children were drawn from public schools
on the Papago Indian Reservation at Sells, forty miles from Tucson,

The six schools made available by Tucson District Number One
were selected from among 20 schools in that school district receiving
funds under ESEA Title I of Public Law 89-10, Financial Assistance to
Local Educational Agencies for the Education of Children of Low Income
Families, It was hoped that by selection of schools with poverty
percentages as nearly equivalent as possible, the variable of strongly
divergent socioeconomic background would be minimized and that students
would generally be drawn from low to low-middle economic backgrounds.
The percentage of families living under conditions of poverty ($2,000
or less annual income) was made available by the Director of Federal
Programs for the school district and was based on figures obtained at

38
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the 1960 census. Also made available by that director were results of a
Free Lunch Survey made in' the spring of the 1969-70 school year.
Figures relating to school populations and ethnic composition were based
on data provided by the Research Department of Tucson Public Schools
obtained in October of 1969,

In the initial pilot study, 38 children were drawn from four Tucson
elementary schools which served also as sources for subjects in the
major study. Through random sampling, 10 Anglo children were drawn
from White School, 10 Negrb children from Cavett School, 10 Mexican~-
American children from Mission View School, and 8 American Indian
children from Mission View School and White School. These children
were eliminated from the school populations when selection was made
through random sampling of subjects for the major study.

A total of 219 children were subjects used in the major study.
They were drawn from a total of 21 classrooms in eight schools. Thus
variables related to specific school factors or specific teacher influence
were minimized in this study. A total of 55 Anglo children, 53 Negro
children, 60 Mexican-American children and 51 American Indian chil-
dren were studied, Approximately half of each group were girls and
half were boys. Approximately half of each group (other than Indians)
were from schools of one predominant ethnic population; half from a
school of racial balance. A minimum of 50 children (25 girls and 25

boys) were to be studied in each group. Because it was found necessary
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to have equal numbers for each group in analysis of the Multi-Ethnic
Anhotated Titles Inventory, responses of 200 children, 50 in each group,
were used for analysis. In analyzing the Individual Interview, responses
for all 219 subjects were used. The 19 sets of responses eliminated
from analysis in the Multi-Ethnic Annotated Titles Inventory were drawn
out by random sampling through a table of random numbers.

For selection of subjects in the major study, children from each
ethnic group were drawn by random sampling using a table of random
numbers (Downie and Heath 1965). All subjects were selected from the
total heterogeneous 5th grade population of children of that ethnic group
within a designated school. In some schools total populations of 5th
grade children within a given ethnic group were studied. Children from
each ethnic group were selected from a minimum of two schools, At
least one school for each group represented a predominant population
of that ethnic group (over 60 per cent); at least one school represented
a substantial but not predominant population of that ethnic group (over
20 per cent but not more than 50 per cent). ' Children could thus be
drawn in nearly equal numbers from schools of racial balance and of
racial imbalance, in order that variables related to proportion of popula-
tion be minimized., This contrast was not possible for the Indian chil-
dren, who were drawn from two schools of predominantly Indian

population on the Papago Indian Reservation.
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The 55 Anglo children were drawn from seven classrooms in two
schools -- 27 children (14 girls and 13 boys) from John C. White School,
and 28 children (12 girls and 16 boys) from Mary Lynn School. Children
from Whit-e School were selected by random sampling from the 5th grade
Anglo population (excluding those used in the pilot study). All 5th
grade Anglo children from Lynn School were included in the study.

The 53 Negro children were drawn from eight classrooms in three
schools -- 25 children (12 girls and 13 boys) from Cavett School, 19
children (6 girls and 13 boys) from Lynn School and 9 children (9 girls)
from Borton School. Negro boys were selected from Cavett School by
random sampling. All the 5th grade Negro girls from Cavett and Borton
Schools and all Negro boys and girls in 5th grade from Lynn School
were included in the study.

The 60 Mexican-American children were drawn from nine class-
rooms in three schools -- 18 children (9 boys and 9 girls) from Mission
View School, 10 children (5 girls and 5 boys) from Richey School, and
32 children (15 girls and 17 boys) from Lynn School. The subjects from
Mission View School and Richey School were selected by random sam-
4pling. At Lynn School the total 5th grade population of Mexican-American
boys and girls were included in the study.

The 51 American Indian children were drawn from five class-
rooms in two schools, Because children were not placed in classes by

grade level at Indian Oasis Public Scﬁool, but rather were placed in
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classes according to academic achievement (similar to an ungraded track
system), the children étudied were all those designated as being in their '
5th year of school, The total population of 42 Indian children (19 girls
and 23 boys) in their 5th year at Indian Oasis School was studied., In
addition, nine children from Topawa School were drawn by random sam-
pling from the population in the one 5th grade classroom.

Following is a description of each of the schools from which
subjects were drawn for this study. The descriptions of schools in
Tucson District Number One include population of school as of October,
1969, approximate ethnic composition, percentage of families living
under conditions of poverty based on the 1960 census, percentage of
children participating in the free lunch program based upon a Tucson
Public School survey in spring of 1969-70, and a brief description of
library facilities, materials, and program.

It must be realized that no accurate percentage was available
to describe directly the percentage of children in each school living
under conditions of poverty, While a percentage of families was given,
based on the 1960 census, those figures might have been inaccurate
in reflecting current conditions, and in addition the families may have
varied substantially in the number of children attending the school from
each family. The free lunch survey, while more recent, and indicating
a percentage of total children in the school, was based on a different

criterion (income approximately $3,000 or less as compared with $2,000
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or less for census) and inclu&ed only those éhildren actually partici-
pating in the free lunch program, not all those who would be eligible
to do so,

John C. White School is located in southwest Tucson near the
San Xavier Indian Reservation. Despite its proximity to the reservation,
the schéol had very few Indian students and had a predominantly Anglo
population. Of its 536 students, approximatély 79 per cent were Anglo
with the remaining students being primarily Mexican-American. White
School was designated under the 1960 census as having 13. 6 per cent
of families living under conditions of poverty, a figure which was
estimated by the principal as being high. In the free lunch survey,

5.4 per cent of the children were participating in the free lunch program.
The school had a central library with a book collection of approximately
4,500 books, numerous audiovisual materials, and a library program
providing for both scheduled and open use.

Mary Lynn Elementary School is located in southwest Tucson
and was used as the basic school source representing a condition of
racial balance for Anglo, Negro, and Mexican-American subjects. In a
population of 485 students, approximately 35 per cent were Anglo,

24 per cent were Negro, and 35 per cent were Mexican-American. The
total 5th grade population from each of those three ethnic groups was

used in this study. Lynn School was designated in the 1960 census

as having 14.1 per cent of families living under conditions of poverty, a
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4figure which the principal considered to be accurate. Students from
Lynn School came from diverse economic backgrounds ranging from low
to upper-middle. The principal indicated that children from all three
groups were represented in the lower economic backgrounds and that
most children would be from lower-middlé backgrounds, Participating
in the free lunch program were 7.9 per cent of the children. The materials
collection was substantial with approximately 5,900 books and a large
audiovisual collection. These materials were made accessible to the
children in an open library program despite the fact that they were
housed in a large hall area pending construction of a central facility.

Cavett Elementary School is located in south-central Tucson.
Its population was predominantly Negro, In a school population of 386,
approximately 65 per cent were Negro, with most of the remaining chil-
dren being Mexican-American, The percentage of families living under
conditions of poverty was 12.6 per cent in the 1960 census, a figure
considered to be accurate by the principal, The percentage of chil-
dren participating in the free lunch program was 32.4 per cent. Cavett
school library had a materials collection of approximately 4, 100 books
and many audiovisual materials. The library program provided for
weekly scheduling of classes in the central library which was a con-
verted classroom,

Borton Elementary School is located in central Tucson. In a

school population of 201, approximately 49 per cent of the students
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were Negro. Most of the remaining students were Mexican-American,
This school was considered by the researcher to be a school of racial
balance from which the remaining Negro girls were drawn. The 1960
census figure of 12.2 per cent families living under conditions of
poverty was considered quite low by the principal who estimated that
50 per cent of the children come from families living under conditions of
poverty. The free lunch survey showed 54,6 per cent of the children to
be participating in the free lunch program. Borton School had a materials
collection of approximately 4,000 books and some audiovisual materials
housed in a small room of one-half classroom size. The library program
combined open use and scheduled class periods with the librarian
going to the classrooms.

Mission View School is located in southwest Tucson. Its popula-
tion was predominantly Mexican-American. In a total school population
of 496 children, approximately 75 per cent were Mexican-American with
the remaining children representing differing ethnic groups, including
approximately 12 per cent Indian children (mainly Papago Indian).

The 1960 census figure of 18.9 per cent of families living under condi-
tions of poverty was considered quite low by the principal who estimated
that over 50 per cent of the children should be considered as coming
from families living in poverty conditions, Participating in the free
lunch program were 50,3 per cent of the children. The central library

facility had a well balanced materials collection of approximately
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6,000 books and many audiovisual matetiials, with a library program
combining scheduling of classes and open use.

Richey Elementary School is located in west central Tucson.
Almost all the children were from a Spanish~speaking background. Of

.201 children, 97 per cent were from Spanish-speaking backgrounds.
Approximately 70 per cent of the children were Mexican-American.
Most of the remaining 30 per cent were Yaqui Indian children who are
Mexican Indians and were nét used in this study. The 1960 figure of
23.5 per cent families living under poverty conditions was considered
to be quite low by the principal, who estimated that 50 per cent or more
of the children come from families living in conditions of poverty.
Participating in the free lunch program were 64.1 per cent of the chil-
dren. Richey School had an attractive central library facility with
approximately 4,000 books and a variety of audiovisual materials.
The library program during the 1969-70 school year changed from a
combination of open use and scheduled library periods to a program
structured entirely around open use.

An inadequate number of American Indian students were available
in the Tucson Public Schools for the major study, for in no Tucson
school were American Indian children found to be a substantial percentage
of the school population (none representing 20 per cent or more).
Therefore, American Indian children were drawn for the major study

from public schools on the Papago Indian Reservation approximately
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forty miles from Tucson. The only public schoois on the reservation
were two schools in the Indian Oasis School District which served chil-
dren in a thirty mile radius and included in its district all of the reser-
vation wifhin Pima County. Approximately two-thirds of all children on
the reservation were served by Indian Oasis Public School District.

Indian Oasis School was the primary source for Indian subjects
in this study. The school ranged from grades one through twelve, with
311 children enrolled in the elementary school. Most of the school
population was Papago Indian, The principal estimated that from
95 per cent to 98 per cent of the school population was comprised of
Papago Indian children. He also estimated that 70 per cent of children
came from families living under conditions of poverty. Indian Oasis
Public School is located in the town of Sells which is the largest town
on the reservation with a population of approximately 1,000 people.
Children from many villages on the reservation were bussed to Indian
Oasis School. The school had a large attractive library with materials
from elementary through high school levels. It had aﬁ elementary school
library program of scheduled story hours and book talks, with open use
by individuals. The library at Indian Oasis School was the only
school library in this study in which the librarian was a regular member
of the school staff and was present five days a week.

Topawa School is a part of the Indian Oasis Public School

District and is located approximately eight miles from Sells. Formerly a
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church-sponsored school affiliated with the Catholic church at Topawa,
it had been for three years'a part of the Indian Oasis Public School
District. Although the nuns had been retained as teachers and principal
of this school, religious instruction was no longer compulsory. Atten-
dance at this school was voluntary according to the wishes of the
family, which could choose to have the children attend either Indian
Oasis Public School or Topawa School, The elementary school popula-
tion at Topawa was approximately 200 children of whom 96 per cent
were Papago Indians., The principal estimated that 90 per cent of the
children came from families living under conditions of poverty. The
library at Topawa School had a small collection of approximately 1,000
books. Both scheduling of classes and individual use of the library

were conducted by an aide,

Reading achievement scores were obtained for the sole purpose
of identifying children who were non-readers (reading at primer level
or below). All children with stanines of 1 or higher on their most recently
recorded reading achievement test, who were considered to be non-~
readers by their teachers were dropped from the study. While reading
achievement was not a factor for consideration in analysis of data in
this study, children unable to read would not be likely to express valid

reading interests,
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Children known to have parents representing two different et_hnic
backgrounds were eliminated from the study. It was believed that to
include such children might distort somewhat the findings of the study,
for such c'hildren would be directly affected by dual cultural influences

in the immediate family.

Instrumentation

Two instruments were used for this study: an interest inventory
of annotated titles (Multi~Ethnic Annotated Titles Inventory), and a set
of open-ended questions in an oral individual interview. Both instru-
ments were developed by the present researcher but, with several vital

modifications, were based upon previous studies.

Multi-Ethnic Annotated Titles Inventory

The Multi-Ethnic Annotated Titles Inventory (MATI) was based
on a technique devised by Thorndike (1941), Thorndike and Henry (1940)
and most recently described and modified b? Steirt (1966). In this study
it consisted of 76 fictitious annotated titles invented by the researcher in
ten interest areas of content: Mystery and Adventure, Animal Stéries,
Folk Tales, Modern Realistic Stories, Biography, Sports and Games,
Science, Life and Customs of Different People, Languages, Contempo-
rary Problems and Events.

The annotated titles were all original and were developed by the

researcher with the advice and approval of her doctoral committee
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cdnsisting at that time of six persons in the departments of Reading,
Library Science, and Elementary Education. Of the 76 titles, within
the framework of the ten categories, one-half of the titles (38) directly
related tc; minority group cultures (Black, Mexican-American and
American Indian culture). Over one-half of the titles dealt with con-
temporary concerns, conditions, persons, and circumstances,

Original aspects of the inventory as developed by this researcher
were the focus on titles relating to minority‘group culture, the focus
on titles relating to contemporary events, the oral administration of
the inventory to small groups, the scale of response, the combination
of use of this inventory with an individual interview technique, and the
annotated titles themselves which were devised by the researcher.

A pilot study was conducted with an initial instrument of 75
titles and a four-point scale of response. The purpose of the pilot
study was solely to determine the feasibility of the testing instrument
in order to provide a basis for its refinement and improvement. After the
pilot study several modifications were made in wording of annotated
titles, with a few new titles added and séme eliminated. In the major
study the final instrument had 76 titles and a five-point scale of response
to make more equal the intervals between the responses,

The selection and writing of titles relating to minority group

culture was based on an attempt by the researcher to incorporate
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relevant fiction and nonfiction topics in seven of the ten general interest
areas., Topics relating to Black, Mexican-American and American Indian
cultures were included in Modern Realistic Stories, Folk Tales, Sports,
Biography', Life and Customs of Different Peoples, Language, and |
Contemporary Events and Problems. While dominant focus is on Black,
Mexican-American, and American Indian cultures in the immediate. envi-
ronment of mainland United States of America, titles also included offer
more distant aspects of minority culture relating to Africa, Mexico, and
the Eskimo Indians. Of the 38 titles relating to the three minority groups,
14 titles relate to Black culture, 12 to Mexican-American culture, and 12
to Indian culture. On the following page is depicted the designation of
the 38 titles in the different interest areas relating to the three minority

ethnic groups (Fig. 1). The complete MATI may be found in Appendix C.

Individual Interview

The second instrument used was a set of structured questions
which formed the basis for an individual oral questionnaire-interview.
Some of the questions were modeled with modiﬁcations_after those of
McCloskey (1966). Others were original and developed by the researcher
for this study, particularly the inclusion of questions offering oppor-
tunity for responses relating to ethnic identification.

In the pilot study six open-ended questions were asked. In

addition, a projective technique of ten incomplete sentences was used,



Black Culture

" Indian Culture

Mexican-American Culture

Modern
Realistic
Stories

. Folk Talés

Sports

Life and
Customs

Language

Contemporary
Events

Biography .

‘History
{(Or Other)

From Mississippi to Chicago
Riot In The Ghetto

Which School to Choose

A Friend to Keep

Folk Tales of Africa
Folk Tales of Negroes In
America

Games In Airica
Modern Rhythms in Africa

Hello In Swahili

Civil Rights Movement
Speaking Out About Black
Power

. Man With A Dream (Martin

Luther King)
Great Black Athletes

In Slavery and Qut

To Make A Home
No Fish For Fishermen

Folk Tales of Arizona
Indians

Games for Indians and
You

American Indians Tocday
The Eskimo Indians

Indian Sign and Picture
Language

Indians At Alcatraz

Jim Thorpe, Champion
Indian

Greet Indian Warriors

Two Who Led the Way

From Chieis to Chairmen

From Nogales to Tucson
Only A little English
Fiesta de Quinceanos

Folk Tales of Mexico

Sports in Mexico

A Ticket to Mexico )
Cookbook of Mexi_can Foods

Buenos Dias

What Else Tomorrow?

Cesar Chavez, Chicano
Leader

Chicanos in Sports

Famous Mexican-Americans

Fig. 1. Annotated Titles Relating to Minority Ethnic Groups

Zs
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half of which dealt with attitudes toward reading, For the major study
some modifications were made in the open-ended questions, with seven
asked in the final version. The incomplete sentence projective tech-
nique was eliminated from the major study as social expectation factors
seemed to overly influence the children's responses in that technique.

The Individual Interview was an important supplement to the
annotated titles inventory and could provide additional information which
would be meaningful to the study. While the annotated titles inventory
would provide the children with specific stimuli to which they would
indicate their response, the individual interview would provide oppor-
tunity for them to indicate interests and choices which might not be
included in the inventory. Thus the combination of the two techniques
would more likely provide an opportunity for a balanced view of the
expressed reading interests of the children,

On the following page is a copy of the final set of questions

forming the basis for the individual interview in the major study (Fig. 2).

Procedures
The Multi-Ethnic Annotated Titles Inventory was administered
orally by the researcher to children in small groups of generally five or
six children at a time. The researcher read aloud each title and its
accompanying annotation with equally mild enthusiasm, The children,

having each been given an answer sheet with the numbered titles but



Name | # s G

School Teacher ‘ Date
1. Have you recad any books in the past year?

What was the last book you read?

If you could have any kind of book you wanted for your very own,
what kind of book would you choose?

1f you could read about the true story of the life of any person in the
world, who would you want to read about?

If you could read about people from any country or place in the world,

what people would you want to read about?

If you could have a writer write a brand new book or story of any -
kind just for you, what would you want him to write about?

What title would you give to it? ‘

When you have a chance to choose a book to read, what do you look
for in the book that helps you to know whether or not you want to
read it'?

If you were given some money to help buy books for your school
library, and you could choose any books you wanted, what books
would you want to buy?

Fig. 2. Individual Interview Questions

54
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without annotations (Appendix D), indicated their expressed interest for
each title in the major study by marking their degree of interest on a
five-point scale ranging from "“Yes, very much" to "No, not at all."

Thé oral administration of the Multi-Ethnic Annotated Titles Inven-
tory was original to this study and was an important aspect of this study.
In studies by Thorndike (1941), Thofndike and Henry (1940), Steirt (1966)
and Simmons (1967), the reading inventory and annotations were presented
as a written questionnaire handed to children in their regular classrooms.
A key limitation in such administration was the assumption of equal
reading facility by all students and also the assumption of conceptual
comprehension by the students of vocabulary and concepts in the annota-
tions. By oral administration in small groups as was done in this study,
no reading ability was required of the students other than their ability
to follow the numbering of the titles and to read the five-point scale of
response which was essentially taught in the initial instructions,

The initial instructions were given orally to each group of chil-
dren. The researcher introduced herself as a librarian who was trying to
find out what kinds of books and stories the children wanted to read so
that she and other librarians could choose books for the libraries which
would be just what the boys and girls wanted. Subjects were told that
the inventory was. not a test, that there were no grades, and no "right
answers, " with no one answer being better than any other answer,

Children were asked to be completely honest in showing exactly what
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they individually felt so that they could help in choosing boqks for the
libraries.

In a large chart book the researcher had a sample of the first
title with é reproduction of the five-point scale. After the first title
and its annotation were read to the children, the five choices in re-
sponses were introduced by the researcher, The children were then free
to make their individual responses on their answer sheets after the
researcher read each annotated title,

The children were invited to ask questions if they did not under-
stand a word or idea in the title or annotation reéd by the researcher.
Other discussion was discouraged. Children were cautioned to look
only at their own papers. |

The length of time for administration of the Multi-Ethnic Anno-
tated Titles Inventory took usually between 45 to 50 minutes for each
group, including initial instructions. To reduce fatigue factors, a
brief rest period was taken midway through the inventory at which time
children were given a cookie to eat and were invited to stretch and get
a drink of water. At the end of the inventory the children were thanked
for their help and told that the researcher had a few more questions to
ask and would see them one at a time for about ten minutes each when
she would come Back two days later. Where available the inventory was
usually administered in a small room, empty classroom, library, or

multipurpose room where administration would be undisturbed, At
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Indian Oasis School no such space was available and administration
was by necessity in a hallway or on the playground where sporadic

distractions were unavoidable,

The individual interview was generally of a duration of ten to
fifteen minutes. It was conducted after the inventory, usually two days
afterward, While the researcher recognized that the inventory provided
stimuli which might well be a variable affecting children's responses in
the interview, it was also recognized that the inventory would be an
equal variable for all the children. There were important psychological
benefits in having the interview follow the inventory.

Some children, particularly some of the Indian and Mexican chil-
dren, were initially shy when they met the researcher in the small group
session. By participating as part of a group, and with the informality
of the cc;okie and rest period, a comfortable rapport developed by the énd
of the inventory session., Thus in most cases, by the time of the individ-
ual interview, the children appeared to be comfortable and open in their
responses. If the interview had occurred first, many children meeting
individually with a stranger might have been more hesitant and inhib-
ited in their responses. In addition, the inventory through its inclusion
of a large number of titles relating to minority culture, provided chil-

dren with the realization that responses relating to minority culture
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were acceptable responses., If the interview had come first, some
minority children might have felt reluctant to express such an interest
to an unknown Anglo examiner,

In the pilot study, use was made of a tape recorder to record
children's responses as well as having the researcher record responses
through written notes. It was determined that for the major study how-
ever, such tape recording would not add substantially to the written
notes, would only unnecessarily complicate the study, and would
serve as an inhibiting factor for some children.

An attempt was made to make the interview as informal as pos-
sible. The structured open-ended questions asked by the researcher
were the basis for the interview, but free verbalization was also en-
couraged. If a child did not understand a question, it was reworded,
If he could not think of a response, a "none" or "don't know" response
was indicated as accepfable. If a child expressed several reading
interests in response to a given question, these responses were all
encouraged and were recorded in written notes, However, the child
was asked, "Which one would you want most? Which one is most
important to you?" The single most important interest content for each
question was analyzed for each child in order to avoid having the study
monopolized by the larger number of responses of the more verbal

children.
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The pilot study was administered in February of 1970, The major
study was administered in March, April, and May during the second

semester of that same school year, 1969-70,

Analysis of Data

In the final analysis of the Multi-Ethnic Annotated Titles Inven~-
tory for the major study, a two—Way Analysis of Variance was used to
compare by ethnicity and by sex the mean (average) responses to each
of the 76 indiyidual titles and to each of 14 categories of title collec-
tions in two systems of categorization. By one system, 74 of the titles
were grouped in ten general interest categories. By a second system,
the 76 titles were grouped by ethnic content relating to minority groups:
14 Black Culture titles, 12 Indian Culture titles, 12 Mexican Culture
titles, and 38 titles of neutral ethnicity (all titles not relating to
minority ethnic culture).

By random sampling, 19 subjects were eliminated from the analy-
sis of the Multi-Ethnic Annotated Titles Inventory in order that equal
numbers be used for each group, for it had been found that the analysis
using groups of unequal numbers failed to meet the assumption of homo-
geneity of variance. Thus responses of 200 children were compared,
with 50 children (25 girls and 25 boys) within each of the four ethnic

groups. As Edwards (1967, p. 270) states: "With random assignment

of n subjects to each treatment and with n > 25, the experimenter
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need not be overly concerned about normality of distribution and equal
variances,"

‘While an alpha level of .05 had originally been set as the
criterion for determining difference, it was felt that due to the large
number of tests performed (90) and due to the apparent skewing of re-
sponses toward the positive, these limitations would be compensated
for by selecting a higher alpha level of .01 as the criterion for deter-
mining difference in the Analysis of Variance tests; while .05 would

remain the criterion for Chi Square Tests.

Reliability of Categorization

For the Individual Interview, responses of all subjects to each
of the seven questions were categorized by the researcher. After the
researcher had established categories for responses to each equestion,
had described those categories in written instructions, and had
assigned responses of all subjects to those categories, three impartial
judges were asked to independently assign responses to those pre-
established categories. A pérééﬂtage of agreement between the research-
er and the three independent judges in categorization (assignment) of
responses was obtained in both the pilot study and the major study.

In the pilot study, the three judges independently assigned all
responses by all 38 subjects to categories established by the researcher.

The percentages of agreement with the researcher obtained from each of
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the three judges were 91.8 per cent, 86.2 per cent, and 91.4 per cent,
with an average percent-agreement of 89.7 per cent. The areas of
disagreement in the pilot study served as a basis for clarifying, modi-
fying, and making more detailed the instructions and the categories for
the major study.

In the major study the three impartial judges, using the cate-
gories established by the researcher, each independently assigned
responses of an identical sample of 20 subjects, randomly selected,
with five in each ethnic groub. Each judge thus catégorized a total of
140 responses (seven by each subject). The percentage of agreement
with the researcher was 96,4 per cent, 95.0 per cent, and 99.3 per
cent, with an average of 96.9 per cent agreement with the researcher.
The detailed instructions with examples given to the judges for the
major study may be found in Appendix E.

Frequency of responses for each category of each open-ended
question in the Individual Interview was determined according to ethnic
group, and again according to sex. A Chi Square Test of Independent
Samples (Siegel, 1956) was used for each question to determine whether
there were differences in ethnic group comparisons and in sex compari-

sons,

Analysis of Problem I

In a two-way Analysis of Variance, comparisons were made to

determine whether there are differences between the mean (average)
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responses of the four ethnic groups to each of the 76 annotated titles,
to the collections of titles in ten general interest categories, and to
the collection of the 38 titles which were of neutral ethnicity (all titles
not relateé to any minority group).

In the interview, frequency of responses for each category of
each question were analyzed by Chi Square analysis of contingency
tables by ethnic group comparisons to determine whether differences

exist between the four ethnic groups.

Analysis of Problem Ia

Grouping was made of responses for all titles relating to each
of the minority cultures -~ the collection of 14 Black Culture titles,
12 Indian Culture titles, and 12 Mexican Culture titles, In a two-way
Analysis of Variance, mean responses for each collection of titles
by children in each ethnic group were compared to determine whether
there are differing degrees of response by each minority group for the
collection of titles offering ethnic identification with its own group.
Where differences were found, the Scheffé test for source of difference

was applied in Analysis of Variance comparisons.

Analysis of Problem Ib-c
In the two-way Analysis of Variance tests for each of the three
minority ethnic title collections, comparisons were made of each of

the four ethnic groups (minority and majority groups) in their mean
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responses for the collection of titles relating to each of the other
(minority) groups to determine whether differences exist in each group
mean relative to the other group means. The Scheffé test for source of
difference was used when difference was found in Analysis of Variance

comparisons.

Analysis of Problem II a-b

The two-way Analysis of Variance for each of 76 individual
titles, for the ten collections of titles in general interest areas, for
the collection of titles of neutfral ethnicity, and for the three minority
ethnic title collections was performed by sex as well as ethnicity to
determine whether differences exist in mean responses between boys
and girls in the total combined groups and within each ethnic group.

In the interview, sex comparisons were made of the frequency
of responses in each category of each guestion. A Chi Square Test of
Independent Samples was used in analysis of responses to each of the
seven questions to determine whether differences exist between boys

and girls in the combined groups.

Validity of Minority Ethnic Title Collections

An intercorrelation analysis was performed to determine the
validity of the three collections of titles relating to the three minority
ethnic groups., Using a Pearson Product-Moment Correlation Coeffi-

cient, the degree of relationship was determined by comparing responses
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by all subjects for each minority ethnic title with the responses by all
subjects for that ethnic collection of titles. Thus the responses by all
subjects for each given Black Culture title were compared with the re-
sponses by all subjects to the total Black Culture collection of titles
to determine whether each title "belonged" in that collection.

Table 1 depicts values of r (correlation coefficient) for each of
the minority ethnic title collections. As interpreted from Downie and
Heath (1965, p. 306) which cites values of r for different levels of
significance, statistical sighificance is found at ,001 alpha level
for all but one of the 38 minority ethnic titles, and that one title is

significant at .01l alpha level.



TABLE 1 Intefcorrela'tion Analysis of Ethnic T_itle Collectidns

content . r content r content r
Black Culture Collection 1.00 Indian Culture Collection 1.00 Mexican Culture Collection 1.00
43 Man With A Dream .49 #5 Folk Tales of Arizona #8 Famous Mexican-
.60
%9  Folk Tales of Negroes - Indians .53 Americans 0
in America .55 #13 Jim Thorpe, Champion #11 Buenos Dias .45 -
Indian .48
#12 In Slavery and Out .61 #17 Cesar Chavez, Chicano !
#21 No Fish for Fishermen .54 Leader .58
#16 Mecdern Rhythms in . _
Africa .61 #28 Famous Indian Warriors .68 424 Folk Tales of Mexico .53
£19 Great Black Athletes .38 #31 Indian Sign & Picture #38 A Ticket to Mexico .68
#27 From Mississippi to Language -60 #40 What Else Tomorrow? .60
Chicago v .67 #41 American Indians Today .67 £46 Flesta de Quinceanos .57
#30 Speaking Out About #44 Indians at Alcatraz .70 456 Chicanos in Sports .48
Black Power .61
, #53 The Eskimo Indians .56 - £60 Only A Little English .32
4#36 A Friend to Keep . .52 '
rie P #58 To Make A Home .60 #66 Sports in Mexico .57
#48 Games In Africa -55 #62 From Chiefs to Chair= #69 Cookbook of Mexican
£51 Which School to men .69 Foods .42
Choose 49 #71 Two Who Led the Way .59  #74 From Nogales to Tucson .52
#54 Folk Tales of Africa .53  #75 Games for Indians and
#65 Riot In The Ghetto .31 You -4
£68 Hello In Swahili .52 .
#70

Civil Rights Movement .61
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CHAPTER IV
FINDINGS OF THE STUDY

Problem I
Hypothesis I: There are differences in expressed reading inter-
ests between Mexican-American, Negro, American Indian and Anglo

children in Tucson.

Findings from Multi-Ethnic Annotated Titles Inventory

In a two way Analysis of Variance comparing mean (average) re~
sponses of the four ethnic groups to each of the individual annotated
titles, ldifferences were found at an alpha level of .01 or less in 35
titles (almost one-half) of the total 76 titles in the Multi-Ethnic Anno-
tated Titles Inventory. Most of the individual titles in which difference
was found were titles relating to minority group culture. Of those
35 titles in which differences were found, 24 titles (over two-thirds)
were titles relating to minority group cultures; 11 titles (less than
one-third) were neutral titles not related to minority culture.

No difference was found among the four ethnic groups in the
Analysis of Variance comparison of mean responses to the total collec-

tion of 38 neutral titles (Table 2). In marked contrast, however, were

findings from comparisons of responses for minority culture title

66



TABLE 2. Ethnic Culture Title Collections

Source
Ethnicity Sex Interaction
Title Collections F value Probability F value Probability F value  Probability
Collection of Neutral Titles 1.79 N.S. 19.89 .0001 1.61 N.S.
Black Culture Collection 12.90 .0001 .27 N.S. 1.17 N.S.
Indian Culture Collection 17.50 .0001 1.14 N.S. 1.66 N.S.
Mexican Culture Collection 8.57 .0001 .23 N.S. 1.23 N.S.

L9
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collections. Difference was found among the ethnic groups in mean
responses to each of the three title collections relating to minority
group culture. As shown in Table 2, the differences found for each of
the three collections were at an alpha level of .0001, a probability level
far exceeding the minimum criterion for significant difference in this

study.

Findings of the two way Analysis of Variance comparing mean
responses of the four ethnic groups to the collections of titles in ten
general interest categories are shown in Table 3. No differences were
found in most of the ten general interest collections: Mystery and
Adventure, Animal Stories, Folk Tales, Science, Life and Customs of
Different Peoples, Languages, and Contemporary Events and Problems,
Differences were found by ethnicity comparisons in three of the ten
general interest collections: Sports, Biography, and Modern Realistic
Fiction. Both Biography and Modern Realistic Fiction contained many
titles relating to minority group persons or culture. Inspection of group
means revealed that Indian children expressed the highest degree of
interest ip those three categories. Thus differences were found between
the ethnic groups in approximately one-third of the general interest
collections. Tables illustrating findings for all the titles in each of

the ten general interest categories are located in Appendix A.



TABLE 3. Title Collections of General Interest

Source
Ethnicity Sex Interaction

Title Collections F value Probability F value Probability F value Probability
Modern Realistic Fiction 5.10 .002 4.03 N.S. 2.48 N.S.
Mystery and Adventure .85 N.S. .69 N.S. 1.58 N.S.
Animal Stories 2.90 N.S. 4.34 N.S. 3.07 N.S.
Folk Tales .82 N.S. .00 N.S. .20 N.S.
Sports 5.70 .001 37.78 .0001 1.57 N.S.
Science .49 N.S. 29.78 .0001 .99 N.S.
Life and Customs of A

Different Peoples 1.07 N.S. 1.90 N.S. 3.30 N.S.
Languages 2.72 N.S. 8.30 .005 1.48 N.S.
Contemporary Events

and Problems 1.80 N.S. 6.54 .01 2.97 N.S.
Biography 8.62 .0001 31.65 .0001 .35 N.S.
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Findings from Individual Interview

Pindings of Chi Square analyses by ethnicity of the responses to
the seven questions in the Individual Interview are shown in Table 4.
With the criterion for significant difference being a probability level
of .05 or less, differences were found among the four ethnic groups in
six of the seven dquestions.

In most (two-thirds) of the interview qﬁestions in which dif-
ferences were found, thé factor of minority culture identification by two
or more minority groups emerged as a high priority interest factor, thus
meriting inclusion in the findings of Problem Ia relating to degree of
positive response by members of minority ethnic groups for titles (and
topics) relating to their own group. That factor emerged as a high
priority category in Questions 3, 4, 5, and 7.

No difference was found among the ethnic groups in Question 1
relating to the last book read by the child. Adventure-Mystery and
Humor-Fantasy were high ranking categories for all groups, with Indian
children showing highest interest in Peoples, Persons, and Places.
Table 35 in Appendix B shows the percentage of obtained frequen‘cies
for each category.

In Question 2, difference was found among the four groups when
asked, "If you could choose any book you wanted for your very own,
what kind of book would you choose?" As depicted in Table 5, the

highest ranking response for Anglo children was Animals (29.1 per cent);



'TABLE 4. Chi Squafé Analyses by Ethnicity and Sex of the Seven Questidné in the
Individual Interview '

Content Comparison  Chi Square Value d.f. Probability
Question 1 Ethnicity 13.89 12 N.S.
"What was the last book you read?”
Sex 20.87 4 .001
Question 2 Ethnicity . 25.44 12 .02
"If you could choose any book you .
wanted for your very own, what kind Sex 35.51 4 .001
of book would you choose?™" -
Question 3 Ethnicity 105.57 6 001
“If you could read about the true :
story of the life of any person in the Sex 13.09 2 .0]\
world, who would you want to read
about?"”
Question 4 Ethnicity 32.82 12 - .o
If you could read about people from any
country or place in the world, what people  Sex 9.10 4 . N.S.
would you want to read about?"
Question § Ethnicity © 28.84 15 .02
"If you could have a writer write a brand .
new book or story of any kind just for you, Sex - 11.35 5 - W05
what would you want him to write about?”
Question 6 Ethnicity 26.25 12 .01
"When you have a chance to choose a . .
book to read, what do you look for in the Sex 10.33 4- .0S
book that helps you to kfow whether or )
not you want to read 1t?" 4 .
Questicn 7 Ethnicity 27.93 1s . .~ .08
“If you were given some money to help i
buy books for your school library, and Sex 16.70 5 ) .01

you could choose any books you wanted,
what books would you want to buy?*

14



TABLE 5. Interview Question 2--Book Wanted by Child for His Own (Ethnicity Comparison)

Category

1

2 3 4 5 6
. Peoples, (dropped)
Adventure- Humor & Sports & Persons Don't
Mystery Fantasy Animals Science & Places know,other -
(Percent)
Anglo 25.5 21.8 29.1 20.0 3.6 0.0
Black 18.9 34.0 7.5 18.9 15.1 5.7
Indian 13.7 19.6 15.7 27.5 23.5 0.0
Mexican 21,7 33.3 8.3 15.0 16.7 5.0

A2



73
for Black children Humor and Fantasy (34.0 per cent); for Mexican chil-
dren Humor and Pantésy (33. 3 per cent); for Indian children Sports and
Science (27.5 per cent). It may be noted that most responses in the
category of Humor and Fantasy were humorous fiction , jokes and rid-
dles, and cartoon humor; most responses in the category of Sports and
Science were group and individual sports and unnamed athletes, cars,
motors, and mechanics, The second highest ranking response for
Indian children was Peoples, Persons, and Places; for the other three
groups the second highest ranking response was Adventure-Mystery.

It is interesting to note that the responses of Indian children for the
category of Peoples, Persons, and Places in both Questions 1and 2
include several responses related to minority group culture and/or
Indians. In Question 1, one-half of the responses in that category
related to minority group persons or culture; in Question 2, almost

two-thirds of the responses in that category related to Indians and

Indian culture.

Interview Question 6, while not directly related to Problem I,
bears findings which may be of considerable value in the practical
applicatic;n of this study. Children were asked, "When you have a
chance to choose a book to read, what do you look for in the book that
helps you to know whether or not you want to read it?" As seen in

Table 6, Content emerged as the highest ranking response for all four



TABLE 6.

Interview Question 6-~Child's Basis for Book Selection (Ethnicity Comparison)

Category 1 2 3 4 5
Words and ) Other
Content Pictures Readability Title Factors
(Percent)

Anglo 63.6 9.1 9.1 10.9 7.3

Black 34.0 17.0 20.8 17.0 11.3

Indian 58.8 15.7 7.8 13.7 3.9

Mexican 43.3 33.3 10.0 5.0 8.3

12/
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groups, with their percentage of response for that category being sur-
prisingly high: Anglo children, 63.6 per cent; Black children, 34.0
per cent; Indian children, 58.8 per cent; Mexican children, 43.3 per cent.
Second highest ranking response for Anglo children was Title (10.9 per
cent); for Black children, Words and Readability (20.8 per cent); for
Indian children, Pictures (15.7 per cent); and for Mexican children,
Pictures (33.3 per cent).

It is very interesting to note that while content was by far the
highest priority choice for all children in book selection, the second
highest priority choice appeared to be related to language .and reading
facility patterns in each of the groups. Thus Anglo children, who tend
to have the highest degree of fluency in the English language, chose
‘Title, which is a factor of content; Indian and Mexican children, who
tend to have less facility with the English language, had Pictures as
second highest ranking category; Black children, who tend to have
greater fluency in English than Indian or Mexican children, but less
reading facility than Anglo children, had Words and Readability as second

highest ranking category.

While percentages within the categories of each gquestion may
differ, some responses were given by every group for each category of
every question in the interview. For each question a wide range of

diverse responses was obtained within each group.
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Other Findings

Certain supplementary findings obtained through descriptive
tables of data from responses to the Multi-Ethnic Annotated Titles
Inventory rﬁay be of additional value and interest in analyzing and
interpreting the findings of Problem I. Through descriptive tables,
approximations of rankings were obtained for each ethnic group, com-
paring most popular and least popular title collection categories and
most popular and least popular individual titles (as determined by
group mean relative to other group means).

It is interesting to note (Table 7) that the most popular ti_tle
collection for all four groups was Mystery-Adventure, Of high interest
also to all four groups was Animal Stories, For most groups the category
of Languages was a category of high degree of interest. Sports was also
a category of high interesé to Black and Indian children, On the opposite
side of the coin it would appear tﬁat of consistently low interest to all
four groups were the categories of Contemporary Events and Problems,
and Life and Customs of Different Peoples,

Descriptive Tables 8 and 9 indicate rankings of the ten most
popular and ten least popular individual annotated titles by ethnicity
comparisons. It is interesting that of all the 76 individual titles, a
single title emerged as the highest ranking title for each of the four
groups —- From Gilligan to Charlie Brown. It is likely that the combina-

tion of humor (Charlie Brown) and comedy situations with life stories



TABLE 7. Priority of MATI Categories from Most Liked to Least Liked by Ethnicity

Anglo Black Indian : Mexican
Rank Category Mean Rank Category Mean Rank Category Mean  Rank Category Mean
1 Mystery~Adventure 4,58 1 Mystery-Adventure 4.58 1 Mystery-Adventure 4.48 1 Mystery-Adventure 4.48
2  Animal Stories 4,53 2 Black Culture Titles 4.28 2  Animal Storles 4.30 2  Animal Stories 4,23
3.5 languages "3.95 3 Animal Storles 4.22 3 Languages 4.26 3 Neutral Titles 4,01
3,5 Neutral Titles 3,95 4 Sports 3.96 4 Indian Culture Titles 4.24 4.5 Languages 3.94
S  Science 3.91 §  Neutral Titles 3.93 §  Sports 4.17 4.5 Folk Tales 3.94
6 Folk Tales 3.82 6 Folk Tales 3.85 © Biography 4.16 6 Biography 3.90
7 Sports 3.66 7 Modern Realistic 3.81 7 ‘ Neutral Titles 4.11 7 Science 3.89
Fiction
8.5 Black Culture Titles 3.61 8  Languages 3.79 8  Folk Tales 4.02 8 Sports 3.8%
8.5 Biography 3.61 9 Science 3.77 9 Mocdern Realistic 3.99 9 Mexican Culture 3.83
Fiction ' Titles .
10.5 Indian Culture Titles 3.53 10 Biography 3.76 10 Mexican Culture 3.92 10.5 Modern Realistic 3.76
. Titles Fiction
10.5 Modern Realistic 3.53 11 Contemporary Events 3.60 11  Science 3.80 10.5 Black Culture Titles 3.76
Fiction and Problems .
12 Contemporary Events 3.52 12 Mexican Culture 3.52 12 Contemporary Events 3.78 12 Contemporary Events 3,72
and Problems Titles and Problems and Problems
13 Mexican Culture 3.35 13 Life and Customs of 3.43 13 Black Culture Titles 3.65 13 Indian Culture Titles 3.55
Titles Different Peoples -
14 Life and Customs of 3.31 14 Indian Culture Titles 3.30 14  Life and Customs of 3.56 14 Life and Customs of 3.44

Different Peoples

Different Peoples

Different Peoples

vy



TABLE 8.  Ten Most Popular Annotated Titles by Ethnicity*

Indians

Anclo Black Indian + Mexican
Rank Title Mean Rank Title Mean Rank Title Mean Rank Title Mean
1 From Gilligan to 4.96 1 From Gilligan to 4.98 1 Frbm Gilligan to’ 4,92 1 From Gilligan to 4,92
Charlie Brown Charlie Brown Charlie Brown Charlie Brown
2 Shivers and Moans 4.82 2 Man With A Dream 4.88 2 Shivers and Moans 4.84 2 Fiddle for A Riddle 4.72
3.5 Mystery of the Giant 4.76. 3 A Friend To Keep 4.82 3 Fiddle for A Riddle 4.80 3 How A Baby Is Bom 4.64
Footprints
3.5 Strange Cave 4,76 4  Shivers and Moans 4.76 °4.5 Indlan Sign and 4.66 . 4  Mystery of the Glant 4,62
) Picture Language Footprints
s The Lost Horse 4.74 S5 Helen Keller 4.74 4.5 Mpystery of the Glant 4.66 5 A Dog Named Blast- 4.60
Footprints Off
-6 Fiddle for A Riddle 4.54 6 Speaking Out About 4.72 6 Games for Indians 4,62 6 Smoking Pot 4.56
Black Power and You :
7.5 Helen Keller 4.62 7.5 Fiddle for A Riddle 4.70 8  Tire in Beaver Canyon 4.60 7 ° Cookbook of Mexican 4,54
Foods .
7.5 A Dog Named Blast- = 4.62 7.5 Mystery of the Glant 4.70 8 The Lost Horse 4.60 - 8. Shivers and Moans 4.52
Off . Footprints
.9 wildlife In Danger 4.58 9 Cookbook of Mexican 4.68 8 Smoking Pot 4.60 9.5 The Lost Horse 4.50
. Foods '
10 A Purr for Spitfire 4.44 10 Pack A Punch 4.64 10 Folktales of Arizona 4,58 9.5 Strange Cave 4,50

*1 = Most liked

84



TABLE 9. Ten Least Popular‘Annotated Titles by Ethnicity*

Anclo

Mexican

Black Indian
Rank Title Mean Rank Title Mean Rank Title Mean Rank Title Mean
1  Communism 2.58 1 Cesar Chavez, 2,56 1 Modern Rhythms in 2.72 1 Communism 2.82
Chicano Leader Africa
2  Famous Mexican- 2,70 2  TFrom Chiefs to | 2.72 2 Communism 2.94 2 Life In Russia 2.84
Americans Chairmen . : .
3 Cesar Chavez, 2.82 3  What Else Tomorrow? 2.76 3  What Else Tomorrow? 2.98 3 From Chiefs to 2,98
: Chicano Leader ' . . Chalirmen
4  From Chiefs to 2.84 4.5 Famous Mexican 2.80 -4 Jets and Rockets 3.06 4 China of Today 3.18
Chairmen . Americans :
5.5 Life In Russia 2.96 4.5 Care For A Drag 2.80 S5 Llife In Russia ° 3.08 6 Modern Rhythms of 3.22
. .t Africa
5.5 What Else Tomorrow? 2.96 6.5 Communism 2.92 6.5 From Mississippito 3.14 6 A Look At Europe 3.22
) Chicaga
7 China of Today 3.02 6.5 Indians At Alcatraz 2.92° 6.5 Games In Africa 3.14 6  What Else Tomorrow? 3.22
8  Sports In Mexico -3.06 8 Planets and Stars 2.94 8 China of Today 3.16 8 Jets and Rockets 3.24
9  Chicanos In Sports 3.08 9  American Indians 2.96 8 A Look At Europe 3.24 9  From Mississippi to 3.26
. Today . ’ Chicago .
10 A Look At Europe 3.10 10  Life In Russia 3.02 10 Speaking Out About 3,28 10 Indians At Alcatraz 3.28

Black Power

*1 = Least liked.
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of current television personalities made this title the favorite for all
groups. In addition, three other titles were among the ten most popular
titles for all four groups: Fiddle For A fiiddle, Mystery of the Giant
Footprints, and Shivers and Moans. Common to all four of these titles
were elements of humor or of mystery. This table also indicates a high
degree of preference among Anglo children for individual titles relating
to Animals. Of their ten most popular titles, three were animal fiction

stories, one was a nonfiction title on endangered wildlife.

In Table 9, conversely depicting the ten least popular titles,
three titles were among those least liked by‘all four ethnic groups: Life
in Russia, Communism, and What Else Tomorrow, Other titles of lowest
degree of interest were specific titles in categories of Life and Customs -
of Different People, Contemporary Problems and Events, Science, and

some titles relating to minority group culture,

Problem Ia
Hypothesis Ia: There will be a higher degree of positive responses
by each minority group for titles offering ethnic identification with its

own minority group.

Findings from Multi-Ethnic Annotated Titles Inventory

Black Culture Titles. In the total collection of 14 Black Culturé

Titles (Table 2) difference was found among the groups at a probability



TABLE 10. Black Culture Title Collection*

Source
Ethnicity Sex Interaction
Title F value Probability F value Probability F value Probability
#30 Speaking Out About ,

4 Black Power 17.15 .0001 .003 N.S. 2.17 N.S.
# 3 Man With A Dream 14.19 .0001 .08 N.S. .23 N.S.
#16 Modern Rhythms in Africa 6.52 .0006 1.44 N.S. .81 N.S.
# 9 Folktales of Negroes in

America 5.89 .001 .27 N.S. 1.07 N.S.
#70 Civil Rights Movement 5.84 .001 3.69 N.S. 1.53 N.S.
#36 A Friend to Keep 5.51° .002 .72 N.S. .87 N.S.
#12 In Slavery and Out 5.027 .003 1.06 N.S. .22 N.S.
#27 TFrom Mississippi to

Chicago 4,12 .008 1.40 N.S. .80 N.S.
#19 Great Black Athletes 3.41 N.S. 56.43 .0001 .58 N.S.
#48 Games in Africa 2.95 N.S. 5.62 N.S. 1.72 N.S.
#54 Folk Tales of Africa ' 2.27 N.S. .13 N.S. .62 N.S.
#51 Which School to Choose 2.02 N.S. 1.19 N.S. 1.43 N.S.
#65 Riot In the Ghetto 1.99 N.S. 1.32 N.S. .89 N.S.
#68 Hello In Swahili 1.0 N.S. .96 ~N.S. 1.28 N.S.
Total Black Culture Collection 12.90 .0001 .28 N.S 1.17 N.S.

*In order of F value for ethnicity.

18
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level of ,0001. In the Scheffé test to determine specifically where the
,difference is between the groups, it was found that Negro children
showed difference from all other groups in their response to the Black
Culture Tﬁle Collection, while other groups did not show difference
from each other in response to that collection.

Findings for each of the 14 Black Culture titles in order of F value
for ethnicity are depicted in Table 10. Differences were found in eight
of the 14 titles, The Black Culture titles in which differences were
found were predominantly nonfiction titles dealing with social conditions,
persons, issues and movements, both contemporary and historical
(Speaking Out About Black Power, Man With A Dream, Civil Rights
Movement, In Slavery and Out, Modern Rhythms in Africa, Folk Tales
of Negroes in America). Those titles showing highest degree of difference
were Speaking Out About Black Power, and Man With A Dream, both
having a probability level of .0001,

In the Black Culture Collection difference was not féund between
the groups in titles relating to sports games and sports heroes, in most
titles relating to Africa and African language, and in fiction stories
relating to open enrollment and ghetto riots, |

Indian Culture Titles. In the total collection of Indian Culture

Titles (Table 2), difference was found at a probability level of ,0001,
When the Scheffe/test was performed to determiné where the difference

lies between the groups, it was found that Indian children showed



TABLE 11. Indian Culture Title Collection™

Source
Ethnicity Sex Interaction

Title : F value Probability F value Probability F value Probability
#62 From Chiefs to Chairmen 19.06 .0001 5.48 N.S. .61 N.S.
# 5 Folk Tales of Arizona

Indians 12,73 .0001 1.96 N.S. .38 N.S.
#41 American Indians Today 11.42 .0001 .01 N.S. .91 N.S.
#31 Indian Sign and Picture

Language 10.79 .0001 - 6.21 .01 1.58 N.S.
#13 Jim Thorpe, Champion

Indian - 8.55 .0001 31.03 .0001 .59 N.S.
#44 Indians At Alcatraz 5.29 .002 1.98 N.S. 1.83 N.S.
#28 Famous Indian Warriors 5.01 .003 15.53 .0003 1.32 N.S.
#75 Games for Indians and You 4.65 .004 .64 N.S. 3.34 N.S.
#58 To Make A Home - 3.50 N.S. 1.06 N.S .58 N.S.
#21 No Fish for Fishermen 3.12 N.S. .02 N.S. .69 N.S.
#53 The Eskimo Indians 2.66 N.S. 2.49 N.S. 1.52 N.S.
#71 Two Who Led the Way 1.95 N.S. 4.05 N.S .63 N.S.
Total Indian Culture Collection 17.50 .0001 1.14 N.S. 1.66 N.S.

*In order of F value for ethnicity.

€8



84
difference from all other groups in response to the collection of Indian
Culture Titles While other groups did not show differgnce from each other
in their responses to that collection.

Titnles in the Indian Culture Collection are listed in order of F
value for ethnicity with findings for each title depicted in Table 11.
Difference was found in eight of the 12 titles in the Indian Culture
Collection. In five of the eight titles, difference was at the probability
level of .0001. All titles showing difference were nonfiction titles.
Thev three titles inclusive of Papago culture as well as other Indian
tribes of Arizona were among those showing highest degree of difference:
From Chiefs to Chairmen, American Indians Today, and Folk Tales of
Arizona Indians.

Mexican Culture Titles, In the total collection of Mexican

Culture Titles (Table 2), difference was found at a probability level of
.0001, In the Scheffe/ test to determine where the difference is among
the groups, difference was found between Mexican children and Anglo
children. Difference was not found using the Scheffe test between
Mexican children and Indian children or between Mexican children and
Black children for the Mexican Culture Collection.

An examination of findings for the individual titles in the Mexican
Culture Collection (Table 12) reveals that difference was found in )

responses to eight of the 12 titles. The five titles in which difference

was found at probability levels ranging from ,001 to ,0001 were nonfiction



TABLE 12. Mexican Culture Title Collection*

Source
Ethnicity Sex Interaction

Title F value Probability F value Probability F value Probability
#17 Cesar Chavez, Chicano

Leader 9.43 .0001 .28 N.S. .26 N.S.
#69 Cookbook of Mexican

Foods 7.08 .0003 17.72 .0002 3.58 .01
#56 Chicanos in Sports 6.59 .0005 85.96 .0001 .47 N.S.
# 8 Famous Mexican- :

Americans 5.79 .001 .38 N.S. 1.51 N.S.
#66 Sports in Mexico 5.67 .001 38.35 .0001 1.06 N.S.
#24 Folktales of Mexico 4,85 .003 .01 N.S. .29 N.S.
#46 TFiesta de Quinceanos 4,74 .004 31.92 .0001 1.31 N.S..
#74 From Nogales to Tucson  4.18 - .007 .23 N.S. 1.62 N.S.
#11 Buenos Dias . 1.28 N.S. 5.13 N.S. .62 N.S.
#38 A Ticket to Mexico 1.06 N.S. .03 N.S. 1.28 N.S.
#40 What Else Tomorrow ? 1.03 N.S. .57 N.S. .55 N.S.
#60 Only A Little English 1,02 N.S. 7.80 .006 1.26 N.S.
Total Mexican Culture

Collection 8.57 .0001 .24 N.S. 1,22 N.S.

*In order of F value for ethnicity.

S8
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titles, The title showing hig;hest degree of difference (probability level
.0001) was Cesar Chavez, Chicano Leader. No difference was found
in the titles Buenos Dias, A Ticket to Mexico, What Else Tomorrow,
and Only A Little English.

Summary. In all three title collections relating to minority
ethnic cultures, difference was found among the groups at the proba-
bility level of .0001, For all three minority culture collections the
probability level at which difference was found was far beyond the
minimum criterion for significant difference in Analysis of Variance
comparisons (,01). It is believed by the researcher that this finding
is the most important and most conclusive finding of this study.

Using the Scheffe/ test, which is the most conservative of post
hoc statistical tests to determine where the difference is among the
groups, Negro children showed difference from all other groups in their
higher positive response to the Black Culture Collection; Indian children
showed difference from all other groups in their higher positive response
to the Indian Culture Collection; Mexican children showed difference
from Anglo children but not from Indian or Negro children in their higher

positive response to the Mexican Culture Collection.

Findings from Individual Interview
Responses to four of the seven questions in the Individual Inter-

view revealed findings pointing emphatically to the factor of ethnic
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identification in categories of interest choices, and are therefore
pertinent for discussion under findings of Problem Ia. Four of the six
questions for which difference was found are here described. The
contingency table of obtained frequencies for each of these questions
is shown in terms of percentage of responses in each category of the.

question.

In Question 3 (Table 13), children were asked, "If you could
'read about the true story of the life of any person in the world, who
would you want to read about?" Two categories included responses
of persons within the child's ethnicity: in Category 1 such persons
were within the child's immediate environment of family, relative,
friends or tribe;.in Category 2 mentioned persons were outside the
immediate environment, though within the child's ethnicity.

A key finding in this Question 3, and.indeed in this study,
reveals that over three—four;:hs of the Negro children (77.3 per cent)
gave responses relating to Negro persons, The response of Negro
children in relating to Negro persons in this question was almost
as strong. as that of Anglo children to Anglo persons (87.3 per cent),
For both Negro and Anglo children, rﬁost responses were for persons
within their ethnicity but outside their immediate environment. In
fact, considering only that category, the percentages of responses

by Anglo children (69.1 per cent) and Black children (64.2 per ceft)
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were almost identical in degree of interest in persons within the child's
ethnicity and outside the immediate environment. It is interesting to
speculate whether these findings would have been the same ten years
prior to the time.of this study. Indeed, such speculation is especially
pertinent since, only four years prior to this study, McCloskey (1966,
pp. 378,. 381) reported relatively little mention by 6th grade Negro boys
of biographies of Negro persons, It would appéar that expressed identi-
fication with Black heroes is a recent phenomenon for Black-American
children.

In response to this same Question 3, over one~third of the
Indian children (37.2 per cent) gave responses relating to Indian persons,
Most of those responses by Indian children (almost two-thirds) were for
persons within the child's home environment or tribe. Only 8.3 per
cent of Mexican children gave responses relating to Mexican persons,
Of the total responses by Mexican children, no responses were for a
Meuxican person outside the child's immediate environment. Again, it
would be interesting to speculate whether these findings would be the
same ten years after the time of this study. It might well be that within
a few years, Indian and Mexican children may express interest and
identification with specific heroes of their group (outside their personal
home environment) comparable to that of Black-American children in this

study.



TABLE 13.

Interview Question 3--Life of Any Person In World (Ethnicity Comparison)

Category 1 2 3 4
Child's Immediate Person In Child's (dropped)
Environment Ethnicity Person Outside
Within Child's Outside Immediate Child's
Ethnicity Environment Ethnicity Don't Know
(Percent)
Anglo 18.2 69.1 9.1 3.6
Black 13.1 64.2 20.8 1.9
Indian 23.5 13.7 56.9 5.9
Mexican-
American 8.3 0 86.7 5.0

68
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It is highly interesting to éxamine the individual responses of
the children in relating to specific heroes outside their immediate
environment at the given point in time of this study for Question 3. The
widest ran.ge and diversity of individual named heroes was given by Anglo
children, with Abraham Lincoln and Helen Keller being the most fre-
quently cited figures (six responses each)., For Black children, Martin
Luther King was overwhelmingly the most popular figure, being the
choice of 19 children. James Brown was the second most frequently
cited figure for Black children (five responses). The Anglo person most
frequently cited by Black children was Helen Keller (four responses),
who was also shown in the inventory to be of high interest to Black
children,

For Indian children, Cochise, Geronimo, and Jim Thorpe were
the most cited Indian heroes (two responses each); John Kennedy (six
responses) and Abraham Lincoln (five responses) were the most frequently
cited Anglo heroes for Indian children, Among Mexican-American chil-
dren no Mexican heroes were named; only Mexican persons within the
child's personal home environment were named, For Mexican-American
children, the most popular cited Anglo heroes were John Kennedy (ten
responses) and Abraham Lincoln (seven responses), with John and Robert
Kennedy combined receiving 13 responses.

It would appear that John Kennedy was viewed with highest interest

by Indian and Mexican children; Abe Lincoln as a hero to most groups



91

(three-fourths); and that Martin Luther King was a figure of higher degree
of interest to Black-American children than was any other figure to any
other ethnic group,

In -Interview Question 4 (Table 14) children were asked, "If you
could read about people from any country .or place in the world, what
people would you want to read about?" Indian children showed a high
degree of positive response (45.1 per ceni;) for Indian peoples within
mainland United States. Approximately one-third of Anglo children (30.9
per cent), Negro children (34.0 per cent), and Mexican-American chil-
dren (31,6 per cent) gave responses of people within their ethnicity
inside and outside mainland United States, while approximately one-half
of Indian children (49.0 per cent) gave responses for Indian peoples in
the combined categories. An equal number of Negro children (17.0 per
cent in each category) wanted to read about Black peoples in mainland
United States and in Africa. Of the responses by Indian children for
Indian peoples (49 per cent), 28 per cent were for Papago Indians,

28 per cént were for different Indian tribes or persons, 44 per cent were
for Indians generally (unspecified as to tribe).

It is interesting to note that while the highest ranking response
for Anglo, Black, and Mexican children was for persons outside their
ethnicity outside mainland U.S., the highest ranking response for
Indians was within their ethnicity in mainland U.S. It is possible that

the many responses by Indians for different Indian tribes or Indians



TABLE 14. Interview Question 4--People FromAny Country or Place in the World (Ethnicity Comparison)

i

Category 1 2 3 4 5 ' 6
" In Ethnicity In Ethnicity Outside Outside (dropped)
In U. S. Outside U. S. Ethnicity Ethnicity Of Mixed
(mainland) (mainland) In U. S. Outside U. S. Ethnicity Don't Know
(Percent)
Anglo 5.5 25.4 9.1 40.0 20.0 0
Black 17.0 17.0 11.3 28.3 18.9 7.5
Indian 45,1 3.9 7.8 31.4 9.8 2.0
Mexican-
American 18.3 13.3 11.7 36.7 11.7 8.3

26
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unspecified as to tribe may have been interpreted by Indians as outside
their distinct Papago Indian group, and may therefore be somewhat com-
parable to responses by other groups.

In 'Interview Question 5 (Table 15), children were asked, "If you
could have a writer write a brand new book or story of any kind just for
you, what would you want him to write about?" While the highest
ranking category of Anglo children (23.6 per cent) was Animals, the -
highest ranking category of Black children (24.5 per cent), Indian chil-
dren (39.2 per cent), and Mexican children (26.7 per cent) was for Child's
Immediate Environment and/or Ethnicity. Thus all three minority ;;roups
expressed highest preference for books or stories about themselves, theii‘
families, their immediate environment, and other persons in their ethni-
city. Of the responses relating to Indians by Indian children, the re-
sponses were evenly divided (one-third each) for Papago Indians, dif- -
ferent Indian tribes and persons, and Indians generally (unspecified as
to tribe).

The findings from that question (Question 5) may be considered
as of special interest in this study, for that question was modeled after
a similar question asked by McCloskey in her important 1966 study of
6th grade Negro boys. Not only do the findings of this study concur
with McCloskey's findings regarding the importance of the second
highest category , "Books About Myself," but by slightly broadening

the scope of that category to "Child's Immediate Environment and/or



TABLE 15. Interview Question 5--New Story Written by Writer for Child (Ethnicity Comparison)

Category 1 2 3 4 5 6 7
Child's Immediate Peoples, Adventure , (dropped)
Environment Persons, and Humor & Sports &
and/or Ethnicity & Places Mystery Fantasy Animals Science Don't Know

(Percent)

Anglo 14,5 18.2 9.1 12.7 23.6 20.0 1.8

Black 24.5 22.6 15.1 9.4 1.9 18.9 7.5

Indian 39.2 25.5 2.0 9.8 11.8 9.8 2.0

Mexican-

American 26.7 21.7 11.7 11.7 5.0 20.0 3.3

v6
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Ethnicity," that category emerges as the highest ranking response by
children of all three minority groups, and may be considered one of the
most important findings of the study.

Adciitional findings emerge from Question 5 in combining the two
highest ranking categories for each of the Vgroups. Anglo children (43.6
per cent) had highest preference for the two categories of Animals and
of Sports and Science. In all three minority groups however (Black
children, 47.1 per cent; Indian children, 64.7 per cent; Mexican-American
children, 48.4 per cent), the two categories of highest preference were
Child's Immediate Environment and/or Ethnicity, and Peoples, Rersons,
and Places., Thus in this open-ended question regarding the child's
choice for a new book written by an author for that given child, minority
group children expressed highest interest in nonfiction materials related
to people, both within their immediate environment and ethnicity, and
people outside their environment and ethnicity. This interest was not
indicated in comparable degree by Anglo children,

If one considers the reading materials which have traditionally
been accessible to children, such materials have consistently dealt
generally with middle class Anglo children. It would appear likely
that the need by Anglo children for materials relating to Anglo persons
and situations has been met to a large extent by the materials available
to them. In contrast, far less accessible have been materials relating

to minority persons, situations and cultures. Thus it would appear that
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the need of minority group children for materials relating to their ethnic
culture and immediate environment, as well as to people generally, has
not been adequately met,

The findings for this question concur with the conclusions of the
Hockett study (1940, pp. 95-100) in revealing high interest in nonfiction
informational books and stories of familiar and everyday experiences.
This study extends the Hockett conclusions by distinguishing those
factors as being related to ethnic group membership. (Hockett did not
distinguish between ethnic membership and economic background, and
did not concern himself with ethnic culture. While the factor of prefer-
ence for nonfiction was concurred with in Question 5, it was not con~
sistently found in this study. Other findings of Hockett such as lower

interest in exciting adventure were not concurred with in this study.)

In Interview Question 7 (Table 16), children were asked what books
they would choose if they were given money to help buy books for
their school library. Highest ranking response by Anglo children was
Sports and Science (27.3 per cent); by Mexican children, Peoples,
Persons, and Places (28.3 per cent); by Black children, Humor and
Fantasy (22,6 per cent); by Indian children, Sports and Science (23.5
per cent). The second highest ranking category for Anglo children (21.8
per cent) and for Mexican children (25.0 per cent) was Humor and

Fantasy. The second highest ranking category for Black-American children



TABLE 16. Interview Question 7~-Books Child Would Choose to Buy for School Library (Ethnicity

Comparison)
Category 1 2 3 4 5 6 7
Minority
Peoples, Group
Adventure- Humor & Sports & Persons, Persons. &
Mystery Fantasy Animals Science & Places Culture Other
(Percent) )
Anglo 18.2 21.8 14.5 27.3 12.7 1.8 3.6
Black 11.3 22.6 7.5 17.0 13.2 18.9 9.4
Indian 7.8 15.7 13.7 23.5 15.7 21.6 2.0
Mexican- .
American 16.7 25.0 5.0 18.3 28.3 5.0 1.7

L6
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(18.9 per cent) and for Indian children (21,6 per cent) was Minority
Group Persons and Culture. Thus again interest in minority group culture
and ethnic identification were indicated in a high ranking category by

minority group children.

.QOther Findings

Supplementary findings from descriptivg tables indicating
priority preferences provide additional information which may be of
considerable interest in interpreting findings relating directly to Problem
Ia. These supplementary findings may also aid in reducing limitations
of the study by viewing relative degree of liking and disliking of given
categories and titles by each group, It is of additional value to know
degree of liking for a category as well as whether there is significant
difference among the groups. Thus it is believed by the researcher that
these descriptive tables may be of value in the practical application of
findings from this study.

Descriptive Table 7 shows priority of the 14 categories of the
Multi-Ethnic Annotated Titles Inventory (MATI) from most liked to least
liked by ethnicity comparisons. Rankings are based solely on descrip-
tive ranking of group means from higheét to lowest mean, and are only
approximations. It is ifiteresting to note that Black Culture Titles are

among the three categories of highest preference for Black children;

Indian Culture Titles are among the six categories of highest preference
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for Indian children; Mexican Culture Titles are within the ten categories
of higher preference for Mexican children. It would appear that for both
Black-American and American Indian children, the category relating to
their own ethnic group culture is among the categories of highest preference
and liking.

The ten most popular individual titles of the 76 titles in the
Multi-Ethnic Annotated Titles Inventory are depicted in Table 8, a
descriptive table based on the ten highest group means of each group.

Of the 76 titles, three of the ‘ten most popular individual titles for
Black children were Black Culture Titles: Man With A Dream, Speaking
QOut About Black Power, and A Friend to Keep. Three of the most popular
titles for Indian children were Indian Culture Titles: Indian Sign and
Picture Language, Games for Indians and You, and Folk Tales of Arizona
Indians. One of the ten most popular titles for Mexican children was a

Mexican Culture Title, Cookbook of Mexican Foods.

In a table conversely depicting the ten individual titles least
liked out of the 76 annotated titles, one may examine whether any
individual titles relating to a minority group culture were among those
least liked by members of that given ethnic group. As seen in Table 9,
no titles relating to Black Culture were among those least liked by Black

children; no titles relating to Indian Culture were among those least
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liked by-Indian children; one title relating to Mexican culture, What
Else Tomorrow?, was among those least liked by Mexican children,

Complete descriptive rankings of all titles in each minority
culture collection ranked in order of popularity from highest to lowest
means by each of the four groups is given in three descriptive tables
(Tables 17, 18, and 19). In examination of the thfee minority group
title collections, as depicted in these tables, some interesting observa-
tions may be made. Black-American children have less interest in titles
relating to Africa, and more i'nterest in nonfiction titles relating to Black
Culture and persons in America. Mexican children have greater interest
in fiction, folk tales, language and cooking; less interest in the non-
fiction Mexican culture titles about persons or events. Indian children
reveal strongest interest in nonfiction titles relating to biography of
contemporary and historical Indian leaders and athletes, and also gamés

and language and folklore of Indian culture,

Problem Ib
Hypothesis Ib: There will be differing degrees of responses among
each minority group for titles offering ethnic identification with other

minority groups.

Findings
In Scheffe post hoc tests to determine where the difference is

between the groups in their response to minority ethnic title collections,



TABLE 17. Black Culture Titles Ranked By Order of Popularity*

Anglo Black Indian Mexican
Title Mean Rank Mean Rank Mean Rank Mean Rank
# 3 Man With A Dream 3.64 7 4,88 1 3.98 5 4,22 2
# 9 Folktales of Negroes in America 4,24 2 4.50 4 3.52 9 3.96 4
#12 In Slavery and Out 3.70 4 4,38 5.5 3.46 10 3.78 8
#16 Modern Rhythms in Africa 3.20 12 3.86 14 2,72 14 3.22 14
#19 Great Black Athletes 3.60 8 4,38 5.5 4,10 4 3.96 4
#27 From Mississippi to Chicago 3.22 13.5 3.98 11.5 3.14 12.5 3.26 13
#30 Speaking Out About Black Power 3.22 13.5 4,72 3 3.28 11 3.52 10
#36 A Friend To Keep 4,30 1 4,82 2 4,22 2.5 4,30 1
#48 Games In Africa 3.46 10 3.88 13 3.14 12.5 3.44 11
#51 Which School To Choose 3.48 9 4,02 10 3.58 8 3.72 9
#54 Folk Tales of Africa 3.68 5.5 4,28 7 3.84 6 3.92 7
#65 Riot In the Ghetto 3.68 5.5 3.92 11.5 4,22 2.5 3.94 6
#68 Hello In Swahili 3.92 3 4,12 9 4,30 1 3.96 4
#70 Civil Rights Movement 03.24 11 4,18 8 3.66 7 3.38 12

*1 = Most liked.
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TABLE 18. Indian Culture Titles Ranked By Order of Popularity*

Anglo Black Indian Mexican
Title Mean Rank Mean Rank Mean Rank Mean Rank
# 5 Folktales of Arizona Indians 3.66 5 3.10 8 4.58 3 3.74 4
#13 Jim Thorpe, Champion Indian 3.60 6 3.42 6 4,50 4 4,04 1
#21 No Fish For Fishermen 3.20 9.5 3.48 4 3.94 9.5 3.36 9
#28 Famous Indian Warriors 4.00 2 3.50 3 4.36 5.5 3.70 5
#31 Indian Sign and Picture Language 4,26 1 3.44 5 4,66 1 3.68 6
#4]1 American Indians Today 3.16 11 2.96 10 4,30 7 3.38 8
#44 Indians At Alcatraz 3.48 8 2.92 11 3.90 11 3.28 11
#53 The Eskimo Indians 3.68 4 3.06 9 3.66 12 3.30 10
#58 To Make A Home : 3.20 9.5 3.32 7 3.94 9.5 3.42 7
#62 From Chiefs to Chairmen 2.84 12 2.72 12 4,36 5.5 2.98 12
#71 Two Who Led the Way 3.50 7 3.64 2 4.04 8 3.78 3
#75 Games for Indians and You 3.80 3 4,06 1 4,62 2 4.02 2

*] = Most liked. -

20T



TABLE 19. Mexican Culture Titles Ranked By Order of Popularity*

Anglo Black Indian Mexican
Title Mean Rank Mean Rank Mean Rank Mean Rank
# 8 Famous Mexican-Americans 2.70 12 2.80 10 3.38 11 3.58 10
#11 Buenos Dias 3.66 4 3.82 3 3.82 9 4,18 2.5
#17 Cesar Chavez, Chicano Leader 2.82 11 2.56 12 3.60 10 3.56 11
#24 Folk Tales of Mexico 3.60 5 3.20 9 4.02 7 ~3.98 . 4
#38 A Ticket to Mexico 3.50 6 3.48 8 3.84 8 3.80 6
- %40 What Else Tomorrow ? 2.96 10 2.76 11 2.98 12 3.22 12
#46 Fiesta de Quinceanos 3.24 7 3.80 4 4,04 6 3.90 5
#56 Chicanos In Sports 3.08 8 3.52 7 4.08 5 3.78 7.5
#60 Only A Little English 3.98 1 4,36 2 4,18 3 4,18 2.5
#66 Sports in Mexico 3.06 9 3.54 6 4,14 4 3.46 9
#69 Cookbook of Mexican Foods 3.84 2 4.68 1 4.48 1 4.54 1
#74 From Nogales to Tucson 3.76 3 3.68 5 4,42 2 3.78 7.5

*1 = Most liked.

€01
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the following findings were obtained: no difference was found between
Negro and Mexican children in their response to the Indian Culture
Collection; no difference was found between Indian and Mexican chil-
dren in their response to the Black Culture Collection. Difference was
found, however, between Indian children and Negro children in their re-
sponses to the Mexican Culture Collection, with the mean response of
Negro children for Mexican Culture titles being 3: 52, and the mean

response of Indian children for Mexican titles being 3.92,

In the descriptive Table 7 showing priority of MATI categories
from most liked to least liked by ethnicity, Negro children indicated
slightly higher degree of interest in Mexican Culture Titles (mean 3,52)
than in Indian Culture Titles (3.30); Indian children indicated slightly
higher degree of interest in Mexican Culture Titles (3.,92) than in Black
Culture Titles (3.65); Mexican children showed slightly hicjher degree of
interest in Black Culture Titles (3.76) than in Indian Culture Titles
(3.55). For all three minority groups however, title collections relating

to other minority groups were among the five lowest ranking categories.

Despite the relatively low rankings by each minority group for
title collections relating to other minority groups, it is important to
note that certain titles and topics within each minority collection were

of distinctly higher interest, and that those threads of interest ran
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écross the minority chlture categories., Descriptive Table 20 shows the
five most popular minority culture titles within each minority culture
collection by children in each of the three minority ethnic groups.
Through relative ranking of the highest means, some interesting find-
ings were obtained.

In the Black Culture Titlé Collection, common to all three groups
in highest preference were three titles;: Man With A Dream, A Friend
to Keep, and Great Black Athletes. While Black children showed
preference for contemporary énd historical titles (Speaking Out About
Black Power and In Slavery and Out) as well as Folk Tales of Negroes
in America, Indian and Mexican children showed preference for language
and fiction or folk tales (Hello In Swahili, Riot In The Ghetto, Folk
Tales of Negroes in America).

For Indian Culture Titles, common to all three groups in highest
preference were two titles; Famous Indian Warriors and Games for
Indians and You. Black children reveale;i additional interest in Indian
language, a fiction story (No Fish for Fishermen), and the biography of
Pocahontas and Sacajawea (Two Who Led the Way). Mexican children
showed interest in Two Who‘Led the Way and in Folk Tales of Arizona
Indians., While Indian children shared with other groups interest in
Indian language and folk tales, they were alone in indicating high pre-
ference for two biographies: Jim Thorpe, Champion Indian and From Chiefs

to Chairmen (on contemporary Indian leaders in Arizona).



TABLE 20. Five Most Popular Minority Culture Titles By Children of Each Minority Group

Minority :
Group  Rank Black Culture Titles Mean Rank Indian Culture Titles Mean Rank Mexican Culture Titles Mean
Black 1 Man With a Dream 4,88 1 Games for Indians and You 4.06 1 Cookbook of Mexican 4.68
Children ) Foods
2 A Friend to Xeep 4.82 2 Two Who Led the Way 3.64 2 Only A Little English 4,36
3  Specking Qut About Black 4.72 3 TFamous Indian Warriors 3.50 3  Buenos Dias 3.82
Powrer . . :
4 - Toiktales of Negrocs in 4.50 4 No Fish for Fishermen 3.48 4 Tiesta de Quinceanos 3.80
America .
5.5 In Slavery and Out 4.38 5 Indian Sign and Picture 3.44 5 From Nogales to Tucson 3.68
Language
5.5 Great Black Athletes 4.38
Indian 1 Hello In Swahili 4,30 1 Indian Sign and Picture 4.66 1 Cookbook of Mexican 4.48
Children Language Foods
2.5 A Triend To Keep 4.22 2 Games for Indians and You 4.62 2 From Nogales to Tucson 4.42
2.5 Riot In the Ghetto 4.22 3 Folktales of Arizona 4,58 3 Only A Little English 4.18
Indians
4  Creat Black Athletes 4.10 4 Jim Thorpe, Champion 4.50 4 -Sports In Mexico 4.14
Indian .
5 Man With A Dream 3.98 5.5 Famous Indian Warriors 4.36 5 Chicancs In Sports 4.08
5.5 From Chiefs to Chairmen 4.36
Mexicanl A Friend To Keep 4,30 1 Jim Thorpe, Champion 4,04 1 Cookbook of Mexican 4.54
Children . Indian Foods
. 2 Man With A Dream 4.22 2 Games for Indians and You 4,02 2.5 Buenos Dias 4,18
4 Folktales of Negross in 3.856 3 Two Who Led the Way 3.78 2.5 Only A Little English 4.18
America 4 TFolktales of Arizona 3.74 4 Folktales of Mexico 3.98
4 reat Black Athletes . 3.96 Indians
4  Hello In Swahili 3.96 S Famous Indian Warriors 3.70 5 Fiesta de Quinceanos 3.90

901
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Within the Mexican Culture Collection, of highest interest to
all three minority groups was Cookbook of Mexican Foods and the fiction
story Only A Little English. Black children also revealed interest in the
Spanish language as well as two fiction stories; Indian children in Sports
and a fiction story; Mexican children had high preference for Spanish
language and Mexican folk tales as well as fiction stories.

It appears then that consistent patterns of interest emerged in re-
sponses by each minority group for specific topics in the culture collec-
tions of other minority groups, and that these patterns differed from each
other. It would appear that for each of the.other two minority collections,
Indian children showed consistent interest in sports and sports heroes;
Mexican children showed consistent interest in folk tales; and Black
children showed consistent interest in language and fiction stories
relating to other groups.

Tables 17, 18, and 19, are three additional descriptive tables
showing precise relative Arankings among each of the four ethnic groups
for each of the titles in the three total minority culture collections,

Comparisons may be made of relative degree of interest in each title

by each group.

Problem Ic
Hypothesis Ic: There will be differing degrees of responses among

majority group children for titles offering ethnic identification with

minority groups.
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Findings

In Scheffé tests on findings of difference in minority ethnic
title collections, difference was found between Anglo children and Black
chiidren for Black Culture Titles but not between Anglo children and
Mezxican or Indian children for Black Culture Titles. Difference was
also found between Anglo children and Indian children for Indian Culture
Titles but not between Anglo and Black or Mexican children for Indian
Culture Titles. No difference was found between Anglo and Black
children for Mexican Culture Titles, alfhough difference was found
between Anglo and Mexican children and between Anglo and Indian
children in responses to Mexican Culture Titles.

In descriptive Table 7 showing approximations of rankings of
priority of MATI categories from most liked to least liked by ethnicity,
Anglo children showed slightly higher degree of interest in Black Culture
Titles (mean 3.61) than in Indian Culture Titles (3.53), and slightly
higher degree of interest in Indian Culture Titles than Mexican Culture
Titles (3.35). Both the title collections of Mexican Culture and Indian
Culture were among the lower five of the 14 MATI categories in relative
rankings of means. It is possible that the greater degree of exposure
to Black culture via television and other media has affected the responses.

The ten most popular individual annotated titles of the 76 in the
inventory are depicted in descriptive Table 8. No titles relating to any

minority group culture were among the ten titles most liked by Anglo
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children. In another descriptive table (Table 9) conversely showing
the ten least popular annotated titles by ethnicity, those least liked
by Anglo children (of the 76 titles) included one title relating to Indian
Culture (From Chiefs to Chairmen) and five titles relating to Mexican
Culture (Famous Mexican-Americans; Cesar Chavez, Chicano Leader;
What Else Tomorrow?; Sports in Mexico; and Chicanos in Sports). None
of the ten least liked titles for Anglo children related to Black Culture.
It is possible that the seemingly lower degree of interest in specific
titles relating to Mexican persons and culture may be due to the relafive

lack of exposure in media and printed materials.,

Despite relatively low rankings by Anglo children for two of the
minority title collections, certain specific topics within those collec-
tions appeared to be of consistent interest to Anglo children. As shown
in Table 21, Anglo children showed consistent interest within all three
minority culture collections for titles of folk tales and languages, and
in two collections for fiction stories (Black and Mexican culture). Only
one biography is included (Famous Indian Warriors). Anglo children show
higher relative interest in Eskimo Indians than dolIndian children. |
Completé comparative ratings in all minority culture titles by all groups

are shown in Tables 17, 18, and 19,



TABLE 21. Five Most Popular Minority Culture Titles By Anglo Children

Rank Black Culture Titles

Mean

Indian Culture Titles

Mean

Mexican Culture Titles

Mean

A Friend To Keep
Folk Tales of Negroes
in America

Hello in Swahili

In Slavery and Out

Folk Tales of Africa
Riot In the Ghetto

4.30

4,24

Indian Sign and Picture
Language

Famous Indian Warriors

Games for Indians and
You

The Eskimo Indians

Folk Tales of Arizona
Indians

4.26

4.00

3.80

3.68

3.66

Only A Little English

Cookbook of Mexican
Foods

From Nogales to Tucson

Buenos Dias

Folk Tales of Mexico

3.98
3.84
3.76

3.66

3.60

otr
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| Problem ITa
Hypothesis IIa: There are differences in expressed reading

interests between boys and girls in the combined groups.

Findings from Multi-Ethnic Annotated Titles Inventory

In the two-way Analysis of Variaﬁce for each of the 76 annotated
titles, difference was found in 26 titles (approximately one-third) at
a probability level of .01 or less. For most of the titles (approximately
two-thirds), no differences were found in sex comparisons.

In the Analysis of Variance comparison by sex of responses to the
ten general interest categories (Table 3), difference was found in five
of the ten categories. Boys expressed higher interest than girls in
categories of Sports, Science, Biography, Contemporary Events and
Problems. Girls expressed higher interest than boys in Languages. No
difference was found between boys and girls in categories of Mystery
and Adventure, Animal Stories, Folk Téles, Modern Realistic Stories,
Life and Customs of Different Peoples. Difference in sex comparisons
of categories of Sports, Science, and Biography were at a probability

level of 0001,

Table 2 shows the two-way Analysis of Variance performed by
sex for the collection of titles of neutral ethnicity and for the title

collections relating to the three minority group cultures, Difference
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was found between boys and girls at a probability level of ,0001 for the
collection of Neutral Titles, No difference was found between boys and
girls in the ethnic collections of Black Culture Titles, Indian Culture

Titles, or Mexican Culture Titles.

.Certain descriptive tables show priorities in degree of interest
in MATI categories and titles by sex comparisons. Table 22 shows
priority of preferences for the MATI categories. Of the 14 categories,
girls showed highest degree of interest in Mystery-Adventure (mean
4,60), Animal Stories (4.23), Languages (4.16), Folk Tales (3.90),
Neutral Titles (3.87), and Modern Realistic Fiction (3.86). Boys showed
highest degree of interest in Mystery~Adventure (4.54), Animal Stories
(4.41), Sports (4.19), Science (4.11), and Biography (4.08), For girls,
Sports (3.62) and Science (3.58) were among the five lowest ranked

categories.

Of the 12 most popular individual annotated titles by sex (Table
23) from the inventory of 76 titles‘, it is interesting to note that seven
of the 12 most liked titles were common to both boys and girls, Those
titles common to both were in areas of mystery and adventure stories,
animal stories, and humor. As in ethnic group comparisons, the most
popular single title is From Gilligan to Charlie Brown. Five of the most
popular annotated titles for girls which were not among those for boys

were in areas of fiction stories and nonfiction titles relating to female
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Priority of MATI Categories by Sex
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Girls Boys

Rank Category Mean Category Mean
1 Mystery-Adventure 4,60 M}"stery—Adventure 4,54
2 Animal Stories 4.23 Animal Stories 4,41
3. Languages 4,16 Sports 4,19
4 Folk Tales 3.90 Neutral Titles 4,13
5 Neutral Titles 3.87 Science 4,11
6 Modern Realistic Fiction 3.86 Biography 4,08
7 Black Culture Titles 3.80 Folk Tales 3.91
8 Biography 3.63 Black Culture Titles 3.85
9 Mexican Culture Titles 3.63 Languages 3.81

10 Sports 3.62 Contemporary Events and 3.77

' Problems

11 Indian Culture Titles 3.60 Indian Culture Titles 3.71

12 Science 3.58 Modern Realistic Fiction 3.69

13 Contemporary Events and 3.54 Mexican Culture Titles 3.68

Problems
14 Life and Customs of 3.50 Life and Customs of 3.36

Different Peoples

Different Peoples
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TABLE 23. Twelve Most Popular Annotated Titles by Sex*
Girls Boys
Rank © Title Mean Title Mean
1 Gilligan to Charlie Brown 4,95 Gilligan to Charlie Brown 4,93
2 Fiddle for A Riddle 4.89 Pack A Punch . 4,83
3 Shivers and Moans 4.82 Great Black Athletes 4.67
4 Helen Keller 4,81 Shivers and Moans 4,65
5 Mystery of the Giant 4,74 Strange Cave 4,65
Footprints
6 Cookbc')ok of Mexican Foods 4.68 Mystery of the Giant 4,63
Footprints
7 How A Baby Is Born 4.54 Watch That Ball 4,63
8 Strange Cave 4,51 Famous Football Stars 4,60
9 The Lost Horse 4,51 Car Racing 4;55
10 A Dog Named Blast-Off 4.50 A Dog Named Blast—Off 4,55
11 A Friend to Keep 4,46 Fiddle for A Riddle 4,54
12 Only A Little English 4.39 The Lost Horse 4,51

*] = Most popular.
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persons and experiences (Helen Keller, Cookbook of Mexican Foods,
and How A Baby Is Born). As might conversely be expected, the five
titles found to be most popular to boys but not to girls were all in the
area of sp'orts and sports heroes, including self defense and car racing.
Some of the titles in sports most popular to boys were among those least

popular to girls (Table 24),

Findings from Individual Interview

The findings of Chi Square analyses of responses to the seven
questions of the Individual Interview are shown by sex comparisons as
well as ethnicity .in Table 4. Differences were found between boys and
girls in responses to six of the seven questions in the interview at a
probability level of .05 or less. No difference was found in Question 4
relating to reading about people from any place or country in the world,

‘While Humor-Fantasy and Adventure-Mystery were within the
three highest ranking categories for both girls and boys in Questions 1,
2, and 7, boys expressed high preference for the category of Sports and
Science. That category was the highest ranking response for boys in
Questions 2 and 7, the second highest ranking response for boys in
Question 5, and third highest ranking response for boys in Question 1.
Approximately three-fourths of all responses in that category were for
individual and group competitive sports and unnamed sports players,

motors and mechanics, racing cars and motorcycles. Most responses
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Twelve Least Popular Annotated Titles by Sex*
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Girls Boys
Rank Title Mean Rank Title Mean
1 Jets and Rockets 2,42 1 Communism 2.59
2 Famous Football Stars 2.69 2 Life In Russia 2.85
3 Chicanos In Sports 2.85 3 China of Today 2.99
4,5 Car Racing 2.91 4 What Else Tomorrow? 3.05
4,5 'What Else Tomorrow? 2.91 5 Modern Rhythms in Africa 3.14
6 Sports In Mexico 2.97 6 Famous Mexican- 3.17
Americans
7 From Chiefs to Chairmen 3.02 7 Cesar Chavez, Chicano 3.18
Leader
8 Communism 3.04 8 A Look At Europe 3.19
9 Famous Mexican- 3.06 9 Games In Africa 3.27
Americans '
10 Cesar Chavez, Chicano 3.09 10 From Mississippi to 3.28
Leader Chicago
11 Life In Russia 3.10 11 Fiesta de Quinceanos 3.29
12 A Look At Europe 3.12 12 To Make A Home 3.38

*] = Least popular.
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in the category of Humor-Fantasy were humorous fiction stories, jokes
and riddles, and cartoon humor.

In Question 5, relating to the child's choice of an original
story written by an author specifically for the child, the highest ranking
response for both girls and boys was Child's Immediate Environment
and/or Ethnicity. Children wanted to have a book written about them-
selves, their personal lives, or their immediate environment of family,
friends, school, tribe, or other persons in their ethnicity.

Responses to Question 6 revealed that in factors determining
what children look for in their selectin of books, the highest ranking
response for both boys and girls was the Content of the book. It is
very interesting to note that the second highest ranking response for
boys was Pictures; for girls, Words and Readability, As with findings
relating to ethnic comparisons in book selection, these findings appear
to be consistent wifh group tendencies in reading and language fluency.

Contingency tables of obtained frequencies in boys and girls
responses to all seven questions in the interview are given in
Appendix B. These tables are shown in terms of percentage of responses
in each category by each group. It may be seen that both boys and girls

have some responses in every category of every question in the interview,
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Problem IIb
Hypothesis IIb: There are differences between boys and girls

in each of the four separate groups (within each ethnic group).

Findings

In the Analysis of Variance comparison of means for the 76
annotated titles, differences were found between the combined boys
and girls in 26 titles; however in boy-girl interaction effects within
the four ethnic groups, differences were found in only four titles. The
small number of differences found did not exceed that which might have
been expected by chance alone.

In Analysis of Variance interaction comparisons of means of
boys and girls within each ethnic group, no difference was found in
any of the ten title collections of general interest categories (Table 3).
Similarly, no difference was found in any of the title collections of
minority group culture or the collection of neutral titles not related to

minority group culture (Table 2).



CHAPTER V

SUMMARY, CONCLUSIONS, IMPLICATIONS, SUGGESTIONS
FOR FURTHER RESEARCH
The Summary, Conclusions, Implications, and Suggestions for
Further Research were included in this chapter. The Conclusions and
the Implications were organized in the sequence of each aspect of

Problems I and II.

Summary of the Study

Introduction: Knowledge of individual and group current reading
interests should be of continuing and vital importance to all persons
concermned with improvement of reading experiences and materials for
children. While many researchérs have studied children's reading
interests, very few have dealt with reading interests of minority group
children and specifically their degree of interest in topics related to
minority group culture and persons. The purpose of this study was to
determine whether differing ethnic group membership has effect on
, choices of reading interest, and particularly on topics and categories
dealing directly with culture and persons in each of three mihority

groups.

119
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Problem: This study attempted to answer whether there are
differences in expressed reading interests among Anglo, Black, American
Indian, and Mexican~-American children in generally low to low-middle
economic ’backgrounds. It investigated three patterns of positive or
negative response by children for materials offering some element of
ethnic identification: the response of each minority group for materials
relating to its own minority group; the response of each minority group
for materials relating to other minority groups; the response of the
majority groub for materials relating to each of the minority groups,

It also examined sex difference in reading interest between and within
the ethnic groups.

Design of the Study: By random sampling a minimum of 50 chil-
dren in each ethnic group were drawn from schools in Tucson Public
School District Number One and from a neighboring Papago Indian
reservation, Children were selected from schools receiving federal
funds for aid to disadvantaged children in an attempt to draw samples
from schools of comparably lower economic backgrounds. Responsés
were studied from a total of 219 children in the 5th grade.

Two instruments were used for this study. A Multi-Ethnic
Annotated Titles Inventory (MATI) comprising 76 fictitious annotated
titles was developed by the researcher. The titles covered ten general

interest areas and included a large number of titles relating to minority
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group culture, This inventory was administered orally to small groups of
four to six children at a tirr;e. A set of seven open-ended questions was
asked as an oral questionnaire in an individual interview with each child
two days following administration of the annotated titles inventory.

For analysis of data from the Multi-Ethnic Annotated Titles
Inventory, a two way Analysis of Variance was performed comparing
by ethnicity and sex the mean responses to individual titles and to each
of ten general interest categories and four categories of ethnic title
collections in two kinds of title qla ssification, Responses to the
interview were categorized by the researcher, with reliability of assign-
ment of responses to categories determined by three independenf judges.
Chi Square analyses were performed by ethnicity and again by sex
comparisons to determine whether there were differences in the chil-

| dren's responses to the interview questions.

Literature: Despite the large number of studies made on chil-
dren’'s reading interests, there has been a dearth of studies relating to
the timely factors of ethnic background and possible minority group
identification in reading interests. Recent studies (Simmons 1967,

Jung 196‘7) have indicated that ethnic group membership is of greater
importance than economic background, while several studies (Norvell
1958, Roster 1955, Wolfson 1957) found that home backgréund factors

tend to be of less importance than sex differences in interests. Row
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(1968) found differences in reading interest among Anglo and Negro
children in several general interest areas and at many grade levels;
however, Simmons (1967) found that despite differences between Anglo
and Negro children, the groups were more alike than different in their
choices of reading content.

The factor of possible ethnic identification has been examined
directly in only two studies, both with marked limitations: Barrett
and Barrett (1966) showed that Negro children chose a story about
Negroes in preference to twd,other stories; Rowland and Hill (1965)
found children's choices were influenced by pictorial racial content of
materials. Incidental findings in two other studies bore importaht results:
Braverman (1966) found wide diversity of interests among minority group
children, with one-third of their most popular books being written by or
about Negro people; McCloskey (1966) found that the second highest
choice of 6th grade Negro boys for a book they would most like to have
written was "Books About Myself." These studies point to the possible
importance of an ethnic or self-image identification factor among
minority group children of which there is need for more comprehensive
research,

Findings: In the two way Analysis of Variance, differences were
found by ethnicity in almost one-half of the 76 titles, with mdst
(;wo—thirds) of those differences being titles related to minority group

culture. No difference was found in most (two-thirds) of the collections



123
of general interest categories; no difference was found in the title
collection of neutral ethnicity, Differences were found among the
ethnic groups in all three minority culture collections at a probability
level of .0001. Sex differences were found in approximately one-third
of individual titles, in one-half of gerieral interest categories, and in
the neutral title collection; no difference was found between the sex
groups in responses to minority culture title collections.

For individual interview questions, differences were found in
six of the seven questions in ethnicity and sex comparisons. High
ranking responses relating to minority group culturé were found in

from two to six questions answered by minority group children.

Conclusions of the Study

Conclusions for Problem I

Hypothesis I states: There are differences in expressed reading
interests among Mexican-American, Negro, American Indian and Anglo
children in Tucson. Hypothesis I is supported.

1. For most general interest categories and individual titles not
related to minority culture, the ethnic groups were more alike than
different and they shared similar interests., In other words, variation
within the four ethnic groups was greater than variation among the groups
in most neutral titles (not related to any minority group) and in the total

collection of neutral titles. Similarly, variation within the four ethnic
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groups was greater than variation among the groups in most general
interest categories when those categories were provided as collections
of titles offered as equal stimuli in an interest inventory.

2. The findings appear conclusive that where reading content
provided opportunity for minority group ethnic identification, the groups
were more different than they were alike, and pronounced contrasts
occurred in their expressed reading interests. Variation among the
four ethnic groups was greater than variation within the groups in most
individual titles relating to minority group culture, Similarly, variation
among the ethnic groups was greater than variation within the groups
in all three minority; culture title collections.

3. In conditions of individual interview where responses were
open-ended and involved highest priority of categories, variation among
the four groups was greater than variation within the groups in most of
the open-ended responses., In most of the questions where difference
was found, the factor of positive ethnic identification by two or more
of the minority groups was indicated by highest ranking responses,

4, Responses to both testing instruments indicated common shared
interests by all groups in categories of Mystery-Adventure, Animal
Stories, Humor, and Languages. There was evidence from the findings

in both testing instruments to indicate that Anglo children appeared
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to have a high degfee of interest in Animals and that Indian children
tended to have a high degree of interest in Sports and Biography.

5. Responses to both testing instruments revealed much over-
lapping of interests among the groups and wide range of individual
interests within every group.

6. It would appear that in determining the basis for book selec-
tion, content was of primary importance to all groups. However, the
choices of second highest ranking appeared to coincide with predomi-

- nant language and reading fluency of the four groups. Therefore pictures
were an important consideration for Mexican and Indian children; words

and readability for Black children.

Conclusions for Problem Ia

Hypothesis Ia states: There will be a higher degree of positive
responses by each minority group for titles offering ethnic identification
with its own minority group. Hypothesis Ia is supported,

1. Black Culture Titles: Black-American children expressed a
high degree of positive response for titles and topics relating to Black
persons and culture.

a., Black-American children differed from all other groups
in their higher degree of positive response to the Black Culture

Title Collection and to most of the nonfiction titles in that collec-

tion,
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b. Black-American children showed a high degree of posi-
tive identification with Negro persons and heroes, which was
very similar to the high degree of identification shown by Anglo
children for Anglo persons and heroes. Martin Luther King appeared
to be of higher degree of interest for Black children than was any
other single person for any other group.

c. Bla—ck-—American children expressed equal interest in
reading about B_lack peoples from the United States and from
Africa in an interview duestion, although in descriptive priority
ranking of titles, those titles relating to Africa appeared of lower
degree of interest to Black children than titles relating to Black
persons and culture in America.

d. Black-American children indicated high priority interest
in reading about topics within their immediate environment,
ethnicity, and culture as expressed in responses to four open-
ended questions as well as to priority ranking of MATI categories.
For Black children the positive ethnic identification factor appeared
so high as to be ranked among the three highest category pre-
ferences in descriptive ranking of all categories.

2. Indian Culture Titles: American Indian children expressed a |

high degree of positive response for titles and topics relating to Indian

culture,
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a. American Indian children differed from all other groups
in their higher degreé of positive response to the Indian Culture
Title Collection and to most nonfiction titles in that collection.

| b. American Indian children expressed positive identifica-
tion with Indian persons and heroes, but to a degree somewhat
less than that expressed by Black children for Black persons and
heroes., Most persons cited by Indian children were within their
immediate environment or tribe,

¢, American Indian children expressed a high degree of
interest in reading about Indian peoples in mainland United
States including their own tribe, different Indian tribes and
persons, and American Indians in general.

d. American Indian children expressed high priority
interest in reading about topics within their immediate environ-
ment, ethnicity, and culture as indicated by responses to six
open-ended questions as well as high priority ranking of MATI
categories. In every question of the interview which provided
for responses relating specific content, a high ranking category
for Indian children contained many responses related to Indian
people or culture,

3. Mexican Culture Titles: Mexican-American children expressed

a high degree of positive response for titles relating to Mexican culture.
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a. Mexican-American children differed from Anglo children
but not from Indian or Black children in their degree of positive
response to the Mexican Culture Title Collection and to most
nonfiction titles in that collection.

b. Mexican-American children expressed in open-ended
questions relatively low positive identification with Mexican
persons and heroes in comparison to identification of other
minority groups with persons and heroes in their ethnic groups.

c. Mexican-American childreh expressed in an interview
question a high degree of interest in reading about Mexican and
Spanish-speaking peoples within and outside the United States.
It would appear however from descriptive priority rankings of
categories in the MATI that the degree of interest by Mexican
children for Mexican culture content was somewhat less than
that by Black or Indian children for culture content related to
their groups.

d. Mexican-American children expressed positive interest
in reading about topics within their immediate environment and
ethnicity as indicated in high ranking responses to two of the
open-ended interview questions,

4, The findings from this study indicated conclusively that the
single most important factor of difference between the reading interests

of minority group children and majority group children was the higher
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degree of interest among minority group children for topics and titles
relating to their own minority group. It is believed by the researcher
that this conclusion is the most important conclusion of this study,
and that it has vital implications for all who might be concerned with
selection and provision of reading materiéls and experiences for com-
parable minority group children.

5. This study not only concurred with the findings of McCloskey
(1966) regarding interest of Negro boys in "Books About Myself," but
it revealed thét factor to be even more pronounced than in the McCloskey
study. In this study that category is viewed as being broader (including
self and persons in immediate environment and/or ethnicity); it appeared
a stronger factor '(of. highest ranking degree of preference rather than
second highest); and it appeared even more widespread (a highest

ranking category for boys and girls in all three minority groups).

Conclusions for Problem Ib
Hypothesis Ib states: There will be differing degrees of response
among minority groups for titles offering ethnic identification with other
minority groups. Hypothesis Ib is supported with reservation. While
there appeared to be differing degrees of response, the results in
terms of prfacise priority rankings were inconclusive,
1. Black Culture Titles: Difference was not found between Indian

and Mexican children for titles in the Black Culture Collection, although
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Mexican children appeared to express slightly higher liking for Black
Culture Titles than for Indian Culture Titles.

2, Indian Culture Titles: Difference was not found between Black
and Mexican children for titles in the Indian Culture Colleétion, although
Mexican children appeared to express slightly higher liking for Indian
Culture Titles than did Black Children. Indian Culture Titles were
within the lowest rankings of both groups.

3. Mexican Culture Titles: Difference was found between Indian
and Black children for titles bin the Mexican Culture Collection, Indian
children appeared to have a higher degree of liking for Mexican Culture
Titles than any other minority group for titles relating to another minority
group.

4, Despite somewhat differing degrees in the descriptive rankings,
evidence from the findings indicated that in each minority group there
appeared to be a pattern of relatively low degree of popularity for title
collections related to other minority groups in comparison with other
general interest categories.

5., Within each minority title collection however, specific kinds
of titles appeared more popular with each of the groups, particularly
those relating to fiction stories, languages, folk tales, some sports

and sports heroes, certain specific biographies, and cookbooks,
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Conclusions for Problem Ic
Hypothesis Ic states: There will be differing degrees of re-
sponses among majority group children for titles offering ethnic identi-
fication with minority groups. Hypothesis I¢c is supported.

1. Black Culture Titles: Anglo children differed from Black chil-
dren but .not from Mexican or Indian children in response to the Black
Culture Collection. Anglo children showed a higher degree of positive
response to titles relating to Black Culture than to those of other
minority groups.

2. Indian Culture Titles: Anglo children differed from Indian
children but not from Mexican or Black children in their response to the
Indian Culture Collection. Anglo children appeared to show a degree of
response for Indian Culture Titles lower than that for Black Culture Titles
but higher than for Mexican Culture Titles.

3. Mexican Culture Titles: Anglo children differed from Mexican
children and Indian children but not from Blackchildren in response to
Mexican Culture Titles. Of the three minority culture collections, Anglo
children appeared to express a lower degree of interest in Mexican
Culture Titles than in those of either of the other two minority groups.

4, While Anglo children showed differing degrees of responses

for title collections relating to the three minority groups, both Indian
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and Mexican Culture Collections were in the lower ranking categories for
Anglo children.

5. Within each of the minority title collections it would appear that
certain kiﬁds of titles were consistently of higher degree of liking by Anglo
children. Titles relating to fiction stories‘, languages, and folk tales

appeared to be most liked by majority group children. *

Conclusions for Problem Ila

Hypothesis Ila states: There are differences in expressed reading
interests between boys and girls in the combined groups. Hypothesis
Ila is supported.

1., Variation within the sex groups was ¢greater than variation be-
tween the groups in mean responses to most individual annotated titles.
For most of the titles the sex groups were more alike than different in
their expressed reading interests.

2. Variation between the sex groups was equal to variation within
the groups in title collections of genefal interest categories presented as

equal stimuli in a reading inventory.

*It should be noted in the conclusions of Problem Ib-c that it was
not the intent of this study to draw psychological and sociological conclu=
sions from the findings of expressed reading interests. While factors of
negative or positive attitude by the children toward other groups may well
have affected children's responses in reading choices, such attitudes as
casual factors cannot be determined from the limited basis of this highly
descriptive study. The intent of this study was solely to determine chil-
dren's expressed reading interests as a basis for meeting children's
interests and needs and expanding those interests through provision of
reading materials and learning expreiences in an educational setting.
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3. Variation between the sex groups was greater than variation
within the groups for the collection of neutral titles (not related to
- minority culture). The groups were more different than alike in the
collection of neutral titles which contained many items related to sports
and science.

4. Variation within the sex groups was greater than variation
between the groups in mean responses to all three minority ethnic
culture title collections. The sex groups were more alike than dif-
ferent in their responses to the minority culture collections.

5. Variation between the two sex groups was greater than varia-
tion within the groups in most open-ended responses involving
highest priority categories in an individual interview.

6. Responses to both testing instruments revealed much over-
lapping of interests between boys and girls, with a wide range of indi-
vidual differences in expressed reading interests within each group.

7. Responses to both testing instruménts revealed that certain
interests were consistently shared by both sex groups, These shared
interests were predominantly mystery and adventure sfories, animal
stories, humor, and stories related to the child's immediate environment.

8. Responses to both testing instruments revealed that certain
other categories which were consistently of highest degree of liking
to boys (Sports, Science) were among those of least degree of liking to

girls,
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9. In factors of book selection, content (what the book is about)
was of primary importance to both boys and girls. Of second highest
importance to boys was pictures; to girls, words and readability. As
with the findings in ethnic group comparisons, the choices in factors
of book selection appeared to follow language and reading fluency

tendencies in boys and girls.

Conclusions for Problem IIb

Hypothesis IIb states: There are differences in expressed
reading interests between boys and girls in each of the four separate
groups. Hypothesis IIb is supported.

1. Differences between boys and girls in each of the four
separate groups were the same as those between boys and girls in the
combined groups.

2. The absence of interaction effects in the Analysis of Variance
findings indicated that boy-girl differences within and between the four
ethnic groups were the same as boy-girl differences in the total com-
bined groups. Therefore, it would appear that cultural factors related
to minority ethnic group background did not substantially affect the
patterns of likes and dislikes expressed by boys and girls within each

of the groups as compared with boys and girls in the combined groups.
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Implications of the Study

Implications of Problem I

Problem I. Are there differences in expressed reading interests
among Mexican-American, Negro, American Indian, and Anglo chil-
dren of 5th grade from similar (low to low-middle) economic backgrounds
in Tucson, Arizona?

1. A wide variety of reading materials providing much diversitﬂr
in range of individual and group interests is needed for all four ethnic
groups,

2. In planning materials to be used by an entire class or group of
children, where those children are of differing ethnic groups, considera-
tion should be given to content which would be of generally high interest
to all groups (Mystery, Adventure, Animals, Humor, Languages) as a
basis for most shared material. Provision of materials can be made
with the expectation that in general reading interest patterns, chil-
dren of differing ethnic groups will tend to be more alike in their
preferences than they are different.

3. In planning materials to be used by children of differing back-
grounds, foremost consideration should be given to content. Children
want to know what the book is about. Provision for displays, book
talks, and paperback books should bg made, focusing attractively on

content meeting the diverse interests of the children. Important
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consideration must be given to factors of readability and pictures. The
implication may be made that the less the facility of the child in speak-
ihg and reading the English language, the greater the need for books
with man}; pictures and with consideration for readability factors.
Especially for minority children many books are needed which are of
genuinely high interest and low readability with frequent and ample

illustrations,

Implications of Problem Ia
Problem Ia. Is there any group tendency among minority group
children to express positive or negative response to books in which they
can find some element of ethnic identification relating to their own
minority group?
1. The high degree of positive response by minority group chil-
dren for titles and topics relating to their own minority group culture
is so strongly confirmed in this study as to indicate that it is a factor
which cannot be neglected either in book selection or in curricular
planning.
a. In any comparable school with children of one or more
minority groups, many nonfiction and fiction materials should be
made available which relate directly to those minority groups and

provide a means for ethnic identification,
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b. The factor of high positivé ethnic identification is so
strongly confirmed in this study as to indicate need for developing
curricular planning relating to minority culture studies at elemen-
tary school level for comparable schools with substantial or
predominant populations of minority group children,

2. The high positive response of minority children in all three
minority groups for reading content within the individual child's immediate
environment and ethnicity indicates a need for the provision, develop-
ment, and use of many reading materials which relate directly to the
child's immediate environment, to situations or conditions similar to
those of the child's perscnal background, and to his ethnic culture.

a. A wide variety of nonfiction and fiction books are needed
in school libraries and classrooms relating to minority group
peoples, persons, and culture, including books on languages,
and books with persons or life situations similar to those of the
children in the given school,

b. The high ranking category of Child's Immediate Environ-
ment implies that creative writing by children as individuals or
groups dealing with their own experiences and their own immediate
environment (self, family, friends, school,neighborhood, tribe)
can and should serve as one important source for children's

reading. This reading material could be in the form of a class or
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school newspaper or magazine, chart stories, books or booklets

written by groups of children or by individuals, "language-

experience" stories, etc,
c. It would appear that multi-ethnic reading materials

would be of a higher degree of interest to minority group children

than reading materials limited to "all white" persons and life

situations.

3. The high degree of interest in the category of Child's Immediate
Environment may equally imply a limitation in experiential background
by many minority group children. Consideration should be. given to the
important function of the school in expansion of experiences and interests
of the children.

4, The wide range of individual and group interests among many
children in all minority groups indicates a need for a wide and full range
of reading materials and content in book selection and evaluation. The
provision for diversity of individual interests among minority group chil-

dren should be as complete as that for majority group children.

Implications for Problem Ib-c
Problem Ib, Is there any group tendency among minority group
children to express positive or negative response to books in which other

minority groups could find ethnic identification?
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Problem Ic. Is there any group tendency among majority group
children to express positive or negative response to books in which
minority group children could find ethnic identification?

Cbnsideration should be given to the role of the school in
providing learning experiences and materials which promote expansion
of interest in persons and cultures of differing groups by both majority
and minority group children.

1. Books and stories may be provided and shared which relate
to minority groups. Of high interest to both majority and minority
group children would be fiction stories which involve minority group
persons but include features of proven appeal (adventure, mystery,
animals, or humor). Books relating to languages of different groups
and cultures would be likely to have appéal as shown in this study.
Folk tales of differing peoples would also be a source of motivating
interest in those peoples. Certain nqnfiction books relating to minority
group culture such as those about cooking, certain books on sports or
sports heroes and certain biographies might have appeal.

2. Curriculum planning should involve consideration for provision
of learning experiences and materials providing for minority group chil-
dren the opportunity to learn more not only about their own minority
group and culture but also aboﬁt other minority groups and their culture,
Similarly, consideration should be given of the importance of providing

for majority group children the opportunity to learn more about the
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different minority groups and their cultures, to thereby promote expan-

sion of interests and understanding of those cultures.

Implications for Problem Iia
Problem Ila, Are there differences in expressed reading interests
between boys and girls in the combined groups?

1. A wide variety of reading materials and content providing for
much diversity in range of individual and group reading interests is
needed for both girls and boys.

2. In planning reading materials and experiences to be used and
’shared by both girls and boys, consideration should .be given to content
which would be of generally high interest to both groups (Mystery-Adventure,
Animals, Humor, Child's Immediate Environment) as a basis for m;)st
shared materials.

3. In planning reading materials and experiences to be used by
both girls and boys, a preponderance of content which would be of
generally low interest to either group should be avoided (as some aspects
of sports or science to most girls).

4, In selection of reading materials which will be of interest to
girls and boys, content should be given primary consideration for both
groups. Books with many pictures in the desired content should be
provided for many boys. Readability factors should be given important

consideration for both groups.
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Implications for Problem IIb

Problem IIb. Are there differences in expressed reading interests
between boys and girls in the four separate groups?

Selection of reading materials for boys and girls in each separate
ethnic group should be the same as for all girls and all boys in the
combined groups, with additional consideration only for the single
factor of provision of some materials offering opportunity for cultural

identification with that given ethnic group,

Suggestions for Further Research

1. Replication studies shoﬁld be made with similar or different
groups of minority children from other areas: large metropolitan cities
in the north, children of differing groups from southern communities,
other comparable communities in the southwest. Studies could also be
made comparing reading interests of minority group children from different
economic backgrounds,

2. Replication studies should be made comparing responses of
minority group children representing a substantial or predominant popula-
tion in their schools with responses of minority children representing
a small ﬁlinority population in their schools (as would be the case in
situations of token integration) in order to determine comparative degree
of positive identification with their own group and their comparative

interest in other groups.
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3. Replication studies should be made comparing responses of
Anglo children comprising a total or almost total population in their
schools with Anglo children comprising substantial populations in
relative racial balance with other groups, to determine relative degree
of interest in minority group children as associated with degree of
exposure to them.

4, Similar studies should be made com'paring reading interests
of American Indian children of different tribes other than Papago. More
annotated titles should be developed relating to specifically named
different tribes as distinguished from their own tribe in order to provide
other findings regarding relative degree of interest by Indians in both
their own tribe and other tribes,

5. Updating and modificatién could be made in any replication
studies in the annotated titles inventory instrument in specific annotated
titles relating to minority groups. The most current issues, persons
and movements should be included, such as Black Panthers, Chicano
Power, Indian Power. Controversial topics and persons should be
included, as well as major historical events.

6. Replication studies would be improved by having titles as
nearly equivalent as possible for each group. Equivalency was
attempted within given content categories in this study, but with only
little effort, could be made far more precise. Thus Cookbook of

Mexican Foods might have been matched by such fictitious titles as
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Soul Food of Black America and Secret Recipes From The Hogan, etc.
Special consideration should be given to equalization of titles relating
to major historical events for, unless équalized, their degree of currency
may be a variable in affecting responses.

7. Because a study of this nature is as much a sociological
study as it is a reading study, it would indeed be valuable for any
| similar or replication study to be conducted by a researcher with a
comprehensive background in sociology and particularly in minority

group cultures.
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Table 25. Mpystery-Adventure Title Collection

Source
Ethnicity Sex Interaction

Title Collection F value Probability F value Probability F value Probability
# 1 Fire In Beaver Canyon 3.69 .01 .83 N.S. .99 N.S.
#32 Mystery of the Giant

Footprints .35 N.S. 1.19 N.S. .16 N.S.
#55 Strange Cave 1.17 N.S. 1.50 N.S. 2.34 N.S.
#63 Shivers and Moans 2.30 N.S. 3.06 N.S. 1.31 N.S.
Total Title Collection .85 N.S. .69 N.S. 1.59 N.S.

Sv1



TABLE 26. Animal Stories Title Collection

Source
Ethnicity Sex Interaction

Title Collection F value Probability F value Probability F value Probability
#15 The Lost Horse 3.38 N.S. 0.0 N.S. .60 N.S.
#39 A Purr for Spitfire 2.53 N.S. .04 N.S. 1.54 N.S.
#67 True Wild Animal :

Stories 2.79 N.S. 20.06 .0001 4.62 .004
Total Title Collection 2.91 N.S. 4.34 N.S. 3.07 N.S.

9v 1






