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ABSTRACT 

The principal emphasis of the study was the identifica

tion of the educational and occupational plans of Arizona high 

school graduates who were members of the class of 1969. Two 

other important aspects investigated by the study were: (1) the 

variables which influenced the planning of the high school grad

uates and (2) the kinds of assistance provided by school person

nel and others to help the graduates implement their plans. Once 

these areas were identified, they were evaluated to determine 

what has been done and what remains to be done in order to facil

itate the transition of the graduates into the world of work or 

into an institution of higher learning. 

Questionnairesj totaling 635, were sent to a stratified 

random sample of the more than 20,000 graduates who attended 

Arizona high schools holding membership in the North Central 

Association of Colleges and Secondary Schools during the Spring 

of 1969. Usable questionnaires were returned by approximately 

65% of the subjects included in the sample. An effort was also 

made to collect demographic information about each of the non-

respondents living in the Phoenix and Tucson areas through the 

use of a telephone survey so that a comparison could be made to 

determine if the original non-respondents differed from the sub

jects who elected to answer the mailed questionnaire. 

xi 
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The instrument of the survey was a self-administered 

questionnaire containing three sections. The first part was an

swered by all respondents and involved personal background data, 

the second part dealt with the occupational plans of the respond

ents who decided to enter the world of work, and the third sec

tion was answered only by those graduates planning to continue 

their education beyond the high school level. 

Data were presented in tabular form with an accompanying 

descriptive analysis. 

The following conclusions were made as a result of the 

study: 

1. An overwhelming majority of the Arizona high school 

graduates plan to continue their education beyond the high school 

level. A higher percentage of males than females plan to contin

ue their education, and the younger the graduate, the more likely 

he will continue his education. 

2. Parents are the greatest source of influence on the 

students who are planning to continue their education, as was the 

case for the students planning to enter the world of work. 

3. The majority of Arizona high school graduates wait 

until their senior year to select an institution of higher learn

ing. 

4. The most readily available assistance from school 

personnel for the college bound students is that which can be 

disseminated on a mass basis, such as notification about college 

entrance examination dates. 
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5. Practical matters, such as short commuting distance 

and low-cost tuition, play a major role in the ultimate choice of 

an institution to attend. 

6. Arizona State University and The University of Ari

zona have a strong appeal among the high school graduates of the 

state. 

7. Community colleges hold only limited appeal for re

spondents from schools with more than five hundred graduates and 

are somewhat more attractive to those who had attended schools 

which had five hundred or less graduates . 

8. Very few of the graduates planning to enter the labor 

force have jobs waiting for them at the time of graduation from 

high school. 

9. Most Arizona high school graduates need more informa

tion regarding post-high school employment and educational oppor

tunities than they are now receiving. 

10. Lack of money to pay for an education remains the 

primary reason for not continuing one's education beyond the high 

school level. 



CHAPTER 1 

INTRODUCTION 

Various groups in our society have long been interested 

in the post-high school plans and pursuits of youth. The per

spective taken varies to some extent upon the value system and 

vested interest of the profession with which one is associated. 

For example, economists may be interested in the decisions made 

by the young people concerning the issue of maximum utilization 

of the nation's manpower; educators may be interested in the pur

suits of youth because of the implications for the fullest devel

opment of our human resources and the concerns for curriculum; 

many psychologists are interested in the post-high school plan

ning which young people do and the relevance of this planning to 

individual needs. Indeed, other groups have other special inter

ests and concerns related to the post-high school plans of our 

nation's young people. 

Manpower utilization is an important consideration be

cause of the many changes that have occurred in our highly tech

nical civilization requiring specialized personnel in a variety 

of fields . Both the Manpower Development and Training Act of 

1962 and the Employment Act of 1964 illustrate the national in

terest in the utilization of manpower. These laws suggest that 

1 
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in-school youth should have the opportunity to prepare for mean

ingful employment. They also suggest that out-of-school young 

people and adults who have been technologically displaced should 

be given the opportunity to acquire the necessary skills needed 

for employment. Ginzberg (1968) stated that in addition to 

training the workers will also need to have a high degree of 

flexibility if they are to be able to adjust to the changing 

circumstances which are taking place within our industrial and 

occupational structure. 

Berdie (1969), as well as the Educational Policy Com

mission (1956), has stated that it is the responsibility of a 

democracy to cultivate the individual talents and capabilities 

of its citizens, with the goal being the development of all the 

abilities of all the people. Super (1954) also stressed the im

portance of guiding individual growth in order that each person 

might develop to the fullest of his potential. An important 

point made by those interested in the development of human re

sources is that no one in a democracy should be compelled to use 

the educational opportunities which are made available to him. 

Further, the individual should not be forced to enter into an 

area of specialization which is dictated by government because of 

critical national manpower needs. 

The psychologists who are interested in the post-high 

school planning of young people stress the importance of the in

dividual needs which are involved with the career selection 
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process. Super, Starishevsky, Matlin, and Jordaan (1963) stated 

that in expressing a vocational preference, an.individual puts 

into occupational terminology his idea of the kind of person he 

is. In entering an occupation, the individual seeks to implement 

his self-concept. Borow (1959), as well as Tyler (1953) and Roe 

(1956), held that vocational planning is a quest for self-

fulfillment, and its resolution represents one way in which the 

person must come to terms with himself. 

The intent of this present study was to examine the post-

high school plans of the Spring of 1969 graduates of Arizona high 

schools holding membership in the North Central Association of 

Colleges and Secondary Schools. The various groups mentioned 

above were included to illustrate some of the reasons why a vari

ety of people are interested in the kinds of data which were 

sought and analyzed by this study. 

The Problem 

The primary objectives of the study were: (1) to deter

mine the nature of the post-high school occupational and educa

tional plans of the Spring of 1969 graduates of Arizona high 

schools holding membership in the North Central Association; 

(2) to determine the factors which influenced the planning of the 

high school graduates; (3) to determine the nature of the assist

ance which was provided by school personnel and others to help 

the graduates implement their plans; and (4) to make such recom

mendations as may be implied by the data. 
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The following questions gave direction to the study: 

1. What were the occupational and educational plans of 

the Spring of 1969 graduates of Arizona high schools holding mem

bership in the North Central Association? 

2. Who influenced the post-high school plans of these 

graduates ? 

3. What kinds of aid were received from school personnel 

and others to assist these graduates in implementing their post-

high school plans? 

4. Did certain demographic variables affect their post-

high school planning, or the sources of influence, or the kinds 

of assistance received by the graduates? 

Significance of the Study 

Vocational and educational guidance has been conducted as 

a profession for more than fifty years in the United States. 

Governmental agencies and educational institutions have for a 

long time employed counselors to work with clients who are 

searching for a career or who are in need of specialized training 

to equip them for employment. High school counselors in parti

cular have been delegated this task by our educational system. 

Although a number of national and state-wide surveys 

(Astin 1965, Berdie 1954, Berdie and Hood 1965, Grant 1968, Hol

land 1958, Little 1959, McDonald 1968, and Trent and Medsker 

1968) have been conducted to investigate the post-high school 

plans of seniors or recent high school graduates, no attempt has 



5 

been made in Arizona to conduct a survey probing into the plan

ning being done by Arizona high school graduates. 

In 1954, Berdie stressed that there was a need for better 

and more accurate information about both college and work oppor

tunities so that high school graduates would be able to make in

formed choices. Kremer (1970) stated that a great need exists 

for research to determine the effectiveness of educational coun

seling. Furthermore, he suggested that occupational counseling 

services could be improved by studying such things as how high 

school graduates obtain their first jobs, and the kinds of as

sistance they receive from school personnel in obtaining those 

jobs. 

Very recently, another incentive for the study of the 

problem was added when the Arizona Superintendent of Public In

struction officially expressed concern about the realism of the 

planning of Arizona high school students. Superintendent Shof-

stall (1971) observed that although 80% of Arizona's high school 

students are taking college preparatory courses, only 20% of 

them will need that type of education for the kind of work which 

they will eventually enter. 

Hopefully, this present study will be of assistance to 

educators and employers in defining the vocational and educa

tional plans of the Arizona high school graduates. By identify

ing the sources of influence and the nature of the assistance 

given to the graduates, school counselors may wish to renovate 



or replace the current career and college information programs. 

Finally, a portion of the study may reveal that membership in a 

particular ethnic group affects the post-high school planning of 

the graduates as well as the kinds of assistance offered by the 

various school personnel. 

Assumptions 

The assumptions underlying the study may be divided into 

two categories. First, there are those which, according to 

Berdie (1969), are relevant to any study involving manpower re

search. These assumptions are as follows: 

1. Every individual in a democracy should be given the 

opportunity to know about his capabilities and his limitations. 

2. Every individual should be given the opportunity to 

make an informed career choice and allowed to decide for himself 

how he will utilize his talents. 

3. Every individual should be given the opportunity to 

obtain training to the maximum of his capacity, but not be forced 

to do so. 

The second set of assumptions are those which must under

lie any study which has utilized a mailed questionnaire. These 

assumptions are: 

1. The respondents would be honest and candid in their 

reactions. 

2. The respondents would be the people to whom the ques

tionnaire was mailed. 
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3. The respondents would be accurate in their perception 

of the assistance which was provided by the high school person

nel. 

Limitations 

1. Only high school graduates who had attended Arizona 

high schools holding membership in the North Central Association 

were asked to participate in the studyj no dropouts or early 

school leavers were asked to participate. 

2. The study only included those who graduated in the 

Spring of 1969. 

Summary 

Chapter 1 provided an introduction to the problem studied 

in this research. There has long been an interest in the post-

high school plans of American youth. Included among the reasons 

which underlie this interest in the post-high school pursuits of 

young people are: (1) the desire for optimum utilization of our 

nation's manpower, (2) the desire for the maximum development of 

our human resources, and (3) recognition of the importance of 

individual needs in the occupational selection process. 

The principal emphasis of the study was the identifica

tion of the educational and occupational plans of Arizona high 

school graduates who were members of the class of 1969. Two 

other important areas investigated by the study were: (1) the 

factors or variables which influenced the planning of high school 
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graduates and (2) the kinds of assistance provided by school per

sonnel and others to help the graduates implement their plans. 

Once these areas were identified, they were evaluated to deter

mine what has been done and what remains to be done in order to 

facilitate the transition of the graduates into the world of work 

or into an institution of higher learning. 



CHAPTER 2 

REVIEW OF THE LITERATURE 

The intent here is to review a representative sample of 

the literature, not to be all inclusive. Studies involving post-

high school plans, studies involving factors which influence 

post-high school plans, studies of factors which influence choice 

of institution of higher learning, and studies involving factors 

which influence choice of occupation are presented in that order. 

Since the 1950's, the subject of post-graduation plans of 

high school seniors has attracted considerable interest. Efforts 

have been made to identify the educational and occupational plans 

of young people at both the national and state levels. 

Berdie and Hood presented the following summation of the 

procedures which have been employed by the studies: 

Generally, the studies have employed survey tech
niques which either had the students complete question
naires, had the students respond to structured 
interviews, or examined the school records of the stu
dent. The information so gathered has either pertained 
to the stated plans of the students or to the actual 
behavior of the student following his graduation from 
high school. The surveys dealing with the stated plans 
of the students have usually been conducted during the 
spring semester of the senior year. The surveys dealing 
with the actual behavior of the graduates have generally 
been conducted within one year of their graduation from 
high school (1965, p. 15). 

9 
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Although essentially all of the surveys were of similar 

form, the reader will note disparities in the published findings 

of the researchers. This review of the literature shall make no 

attempt to resolve the dissident findings of the various stud

ies, but aims to objectively represent the materials as this 

author understands them. 

Studies Involving Post-High School Plans 

The state of Minnesota has led the way with numerous sur

veys designed to investigate the plans of high school graduates. 

Anderson and Berning (1941), Keller (1946), and Anderson (1950) 

found that approximately one-fourth of the male high school grad

uates in Minnesota and approximately one-fifth of the female high 

school graduates were in college. In 1950, Berdie (1954) con

ducted a state-wide survey during which approximately 25,000 stu

dents answered the questionnaire entitled "After High School 

What?" The purpose of the study was to determine if Minnesota 

youth were making plans which coincided with national manpower 

needs. Berdie concluded that despite the need for specialized 

manpower, a large number of able graduates were neither attending 

college nor preparing themselves for a specialized job. 

In the above mentioned study, Berdie found that 39% of 

the males were planning to attend college, while 34% of the fe

males were planning to do so. On the other hand, 30% of the 

males had immediate plans for employment following high school 

graduation, while 41% of the females had plans for work. He 
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also found that over one-third of those planning to work said 

they would go to college if they had the money to do so. 

Little (1959) conducted a study of the educational plans 

of Wisconsin high school seniors and found that 45% of the stu

dents planned to enter some program for further training, but 

only 30% of the respondents planned to enter a degree granting 

college. 

In 1961, Berdie and Hood (1965) conducted a revised sur

vey designed to repeat the 1950 study. They found that 41% of 

the almost 45,000 graduates who answered the questionnaire 

planned to attend college, and that there was a substantial in

crease in the proportion of high ability students who planned to 

attend college. 

Slocum and Bowles (1966) in their survey of juniors and 

seniors in the high schools of the state of Washington found that 

almost 78% of the respondents aspired to attend college. 

McDonald (1968), as a result of a survey conducted among 

Georgia high school graduates of 1966, reported that 55% of the 

respondents continued their education beyond the high school 

level. 

Coleman and Campbell (1966), in the report entitled 

"Equality of Educational Opportunity," stated that a larger pro

portion of Negroes than whites wanted to continue their formal 

education beyond the high school level. The report also indi

cated that fewer Negroes than whites stated that they had 
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definite plans to attend college. The authors concluded that 

this indicated greater expectations, but a lack of concreteness 

in the Negroes1 planning. 

Studies Involving Factors Which Influence 
Post-High School Plans" 

Little (1959), in his Wisconsin study, reported that 

parental influence played a major role in a student's decision 

to pursue a higher education. Teachers and counselors were not 

found to influence strongly the plans of many high school grad

uates . Peers, on the other hand, were shown to have an impor

tant influence on the graduate's post-high school plans. 

Seventy-five percent of those going to college reported that most 

of their friends planned to go to college, while 71% of those 

planning to get a job reported the same about their friends. 

Beezer and Hjelms (1961) presented findings about surveys 

conducted in the states of Arkansas, Indiana, and Wisconsin. 

They found that peer influence was stronger than the influence 

of teachers and school counselors in motivating students to 

attend college. Herriott (1968) agreed that peer pressure was 

the strongest influence on a student's educational aspira

tions . 

Trent and Medsker (1968) conducted a four-year longitu

dinal study in an attempt to discover the factors which influ

ence a young adult after he graduates from high school. They 

followed the college and non-college careers of some 10,000 high 
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school graduates. The biggest factor influencing the students to 

go to college was parental encouragement. The next strongest 

factor was the plans of the respondent's peers. In the case of 

non-college bound graduates, Trent and Medsker (1968) found that 

most of these respondents completed high school without any idea 

of the type of work which they would like to pursue. They 

learned further that most of the men seemed limited to factory-

type jobs, while most of the women held clerical positions. 

Studies Involving Factors Which Influence 
Choice of Institution 

Stordahle (1970) stated that relatively little is known 

about how young adults choose the particular college which they 

elect to attend. Students frequently indicated that intellec

tual considerations were the most important factors involved in 

the selection of a college. Most respondents indicated that 

they felt that the advice of others had little influence on their 

choice of a specific institution of higher learning. 

In a survey which Holland (1958) conducted, involving a 

sample of 7,500 finalists in the 1957 National Merit Scholarship 

program, he concluded that students select institutions of higher 

learning largely by reputation. He also concluded that academic 

factors play only a minor role in the selection process. 

Rolmmich and Schmidt (1962), as a result of a survey 

they conducted in the*San Diego area, concluded that parents 
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exerted the greatest influence on a high school seniorTs college 

choice. 

Astin (1965), in a large national sample, found that 

popularity was clearly related to size of the institution. Uni

versities, liberal arts colleges, and teachers' colleges were 

rated in that order of preference by the respondents. 

Trent (1965) found that socio-economic status was more 

important than a student's academic ability in determining the 

choice of college. Other important factors found to be influ

ential in the student's choice were proximity to the campus, 

popularity of the institution with the respondent's peers, and 

notions about the institution's prestige. 

Grant (1968), in his follow-up study of Utah high school 

graduates, found that practical matters had a decided effect on 

the choice of college which the student eventually made. Rice 

(1969) found that most students attending a junior college men

tioned proximity to home and low cost as the primary reasons why 

they decided to attend college. Chamberlin (1966) stated that 

the major criterion determining college selection was cost. 

Closely related to this factor was the availability of a local 

institution of higher learning. 

Johnson (1969) found that 39% of the total group of 

freshmen entering the University of Maine indicated that their 

high school teachers were most influential in helping them to 

select a college. 



Studies Involving Factors Which Influence 
Choice of Occupation 

Trent and Medsker (1968) reported that among non-college 

bound high school graduates, little assistance was received from 

school personnel to help them to choose a vocation. 

Uzzell (1961), in a study concerning Black male high 

school seniors in the south, found that persons holding the occu

pation which was most attractive to the students were frequently 

cited as the primary influence on the subject's stated occupa

tional preference. 

Henderson (1967) found counselors to have little influ

ence on the occupational choice of lower class youth. Counselors 

were found to rank seventh out of eight influences among Negro 

and white males and in eighth place among both Negro and white 

females. 

Muro and Revello (1970) indicated that students most fre

quently perceived the counselors as offering little assistance in 

helping them to find employment. Livingston (1969) concluded 

from his follow-up study of high school graduates that 53% of 

the respondents thought that the school had been of little or no 

help in providing information about various occupational oppor

tunities . 

Summary 

This chapter has reviewed the literature which is rele

vant to this study. Many of the findings were found to be 
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dissimilar and, at times, to appear contradictory. This is, in 

part, due to the fact that the nature of the study or the inter

est of the investigator had a bearing upon the information which 

was sought and the kinds of interpretation given. 

Studies conducted during the 1950's and early 1960's in

dicated that less than half of the students surveyed planned to 

go to college or to prepare themselves for some specialized job. 

Peer pressure was consistently shown to be a strong in

fluence by the surveys which investigated the factors which 

influenced the respondent's post-high school plans. However, 

parental influence was indicated to have the biggest impact on 

the graduate's post-high school plans. 

Selection of a college or university involves several 

factors, but parental influence and reputation of the institution 

seem to be most important in the final determination of which in

stitution one will attend. 

One of the disturbing facts uncovered by Trent and Meds-

ker (1968) was that most of the non-college bound respondents in 

their survey had no idea of the type of work which they would 

like to pursue. This fact takes on added significance when one 

considers that our rapidly expanding technology demands more 

skilled workers and fewer non-skilled employees; yet almost half 

of the high school people participating in the Trent and Medsker 

study did not plan to seek training beyond the twelfth-grade 

level. 
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School counselors appear to have little influence on the 

occupational decisions made by high school seniors. This is es

pecially the case regarding youth who are minority group members. 

For example, Negro youth seem to be most influenced by a person 

who is already employed in the occupation which they find to be 

appealing. 

While many of the findings of these studies undoubtedly 

have some relevance for this state, the uniqueness of the Arizona 

situation in the opinion of this writer was such that it merited 

an investigation to identify the post-high school plans of its 

high school graduates. The cultural differences of the south

west—especially the bilingual aspect of this state—make it un

like the other areas surveyed by all the studies mentioned above. 

Secondly, the non-industrial nature of Arizona's economy makes it 

different from the economies of the other states surveyed. Fi

nally, the majority of the studies reviewed tried to specialize 

very narrowly, i.e., college plans of the National Merit Schol

ars, sources of influence on the youngster's post-high school 

plans, factors which influence the choice of a particular col

lege, and the type of help given to students selecting a voca

tion. This study, on the other hand, went into the post-high 

school plans of both those planning to continue their education 

beyond the high school level and those planning to seek employ

ment . 



CHAPTER 3 

METHODOLOGY 

The methods and procedures used in the study are pre

sented in this chapter. A brief explanation of the descriptive 

survey technique is presented, together with a discussion of the 

construction of the questionnaire and the selection of the sam

ple . The procedures utilized for data collection and the methods 

of analysis are also presented. 

Utilization of the Descriptive Survey 

While having some limitations, the most straightforward 

approach for gathering data about the occupational and educa

tional plans of Arizona high school graduates appeared to be the 

descriptive survey.* The use of the descriptive survey method is 

supported by various researchers. Moser (1961) suggested that 

descriptive surveys were a very useful way of collecting data so 

that a problem could be brought into focus and the points worth 

*Among other techniques considered by the author to col
lect the data for this study was the personal interview. How
ever, prohibitive travel expenses and insufficient manpower 
precluded the sampling of graduates through this method. Fur
thermore, Walsh (1967, 1968, 1969) found that neither the inter
view nor the questionnaire nor the personal data blank elicited 
more accurate self-reporting than any other techniques in col
lecting data which were verifiable. 

18 
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pursuing suggested. Hyman (1955) stated that descriptive sur

veys, by producing data on the rarity or universality of some 

phenomenon and its distribution socially, can give guidance as to 

what type of determinants might lead to the most fruitful hypoth

esis and action. Finally, Johada, Deutsch, and Cook (1954) 

pointed out that hypothesis formulation can be greatly aided by a 

carefully planned descriptive study which is designed to accumu

late data relevant to the problem. 

Kerlinger (1966), in an appeal for the application of 

survey research techniques to educational problems, suggested 

that, although a tremendous number of words are written and spo

ken about what people presumably think about education, there is 

little dependable information on the subject. Instead of con

tinuing to rely upon feature writers and so-called experts, Ker

linger believed that more effort should be made to determine what 

people actually think about education and educational problems. 

It was decided, therefore, to utilize a descriptive sur

vey in order to obtain pertinent information about the post-high 

school plans of Arizona graduates. 

Construction of the Instrument 

The purpose of this study was to obtain information re

garding the post-high school planning done by graduates of Ari

zona high schools holding membership in the North Central who 

graduated in the Spring of 1969. More specifically, an attempt 

was made to answer the following questions: 
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1. What were the occupational and educational plans of 

these Arizona high school graduates? 

2. Who were the people who influenced the post-high 

school plans of these high school graduates? 

3. What kinds of assistance were received from school 

personnel to assist these graduates to implement their post-high 

school plans? 

4. Why do graduates planning to terminate their formal 

education at the high school level choose to do so? 

5. Under what circumstances would the graduates consider 

seeking additional schooling beyond the high school level? 

6. Were Arizona graduates accepted for admission by the 

institutions which they considered among their top three choices? 

7. Did Arizona graduates receive scholarships or finan

cial aid from the institutions which they classified as their 

first choice? 

8. How did Arizona graduates planning to continue their 

education plan to pay for the cost of their college education? 

9. Which factors did Arizona high school graduates in

dicate have an influence on their decision to attend a particular 

institution of higher learning? 

10. In what order of personal preference did Arizona 

graduates rank the institutions of higher learning found within 

the state? 

The principal instrument employed in the study was a 

self-administered questionnaire (see Appendix B) designed to 
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elicit certain kinds of information regarding the post-high 

school plans of Arizona high school graduates. A majority of 

items in the questionnaire was developed by the author after re

viewing material from several sources including Berdie (1954), 

Cleeton (1951), Kerr (1962), and Richards and Holland (1968). In 

addition to these sources, discussions with high school counsel

ors, school administrators of Tucson School District Number One, 

and the author's colleagues were used to develop the items in

cluded in the survey instrument. 

A pilot study was conducted with sixteen high school stu

dents to determine if the survey instrument was readily under

standable and easy for the respondents to complete. High school 

counselors in the Tucson area and graduate students in the coun

seling courses at The University of Arizona were also asked to 

respond to the survey instrument. Their comments and reactions 

to the questionnaire were solicited and the appropriate modifi

cations were made in the questionnaire. The final version of the 

questionnaire contained three sections and required approximately 

twenty minutes to complete. 

Section One was answered by all respondents . In addi

tion, Section Two was answered only by those graduates who 

planned to enter the world of work, and Section Three was answered 

only by those graduates who planned to continue their education 

beyond the high school level. 
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Selection of Subjects 

The subjects for this study were 411 Arizona high school 

graduates who responded to a questionnaire. The percentage of 

response was 64.7%, somewhat higher than usually reported for 

mailed surveys (Kerlinger 1966, Parten 1950, and Van Dalen 

1966). Stratified random sampling procedures were used to assure 

representation from all types of Arizona high schools holding 

membership in the North Central Association. 

A two-step procedure was followed for the selection of 

the graduates to be sent the questionnaire. First, each high 

school listed in the Directory of Approved Secondary Schools as 

a member of the North Central Association during the school year 

of 1968-69 was given the opportunity to be included in the survey 

by the randomization process which was employed. Second, an al

phabetical listing of the names and addresses of all the gradu

ates from each of the schools selected by the first step of the 

randomization process was obtained from the Registrar and Direc

tor of Admissions of The University of Arizona. The names of 635 

people were then selected from these lists using procedures to 

insure randomness. 

Collection of the Data 

Following the selection of the subjects* names and ad

dresses, a copy of the questionnaire, accompanied by a cover 

letter (Appendix A) and a stamped, self-addressed envelope, was 

mailed directly to the home of every graduate selected to be 
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included in the sample. To encourage as high a return as possi

ble, an attempt was made to have the questionnaire arrive the day 

after the subject's graduation from high school so that, in all 

likelihood, he would still be living at his home address. Ten 

days later, a follow-up letter (Appendix C) was mailed to all 

non-respondents. It emphasized the importance of their partici

pation in the survey and encouraged them to complete and return 

the survey instrument. Five weeks from the distribution of the 

first mailing, the total number of responses received was 412 or 

64.8% of the 635 graduates who were selected to be included in 

the study.* One of the 412 completed questionnaires was not us

able . 

Survey of Non-Respondents 

During the spring semester of 1970 each of the potential 

subjects living in the Phoenix and Tucson areas not responding to 

the mailed questionnaire was approached through a telephone con

tact. Through this method, information was obtained for sixty-

eight of the 105 graduates living in these two metropolitan areas 

who originally had elected not to answer the survey instrument 

*Six questionnaires were returned unanswered. All of 
them had accompanying explanations as follows: (1) two subjects 
had left the state for summer employment and their parents re
turned the unanswered questionnaire; (2) one subject had failed 
a course which had precluded his graduating with the class of 
1969; (3) one subject was only a junior and did not know why his 
name was included in the survey; (4) one individual protested the 
invasion of his privacy, and returned the unanswered question
naire; and (5) one young lady asked for a fee of $10 if we wanted 
her to complete the questionnaire. 
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which was sent to them. This figure represented a successful 

follow-up contact of 64.8% of those graduates who were members 

of the original non-respondents living in the greater Phoenix and 

Tucson areas.* Only personal data items were asked during the 

brief telephone contact. The items asked included such infor

mation as sex, age, self-rating of scholastic achievement while 

in high school, size of graduating class, ethnic background, and 

whether they had gone to work or enrolled in an institution of 

higher learning. Appendix E contains the instrument used in the 

telephone survey. 

Although the data obtained from the telephone survey were 

not used in the analysis of the main study, the information was 

analyzed to determine if the graduates who participated in the 

telephone survey of non-respondents differed from the graduates 

who had answered the original survey questionnaire. A separate 

table for the data pertaining to the non-respondents is found in 

Appendix F. Differences noted between the respondents and non-

respondents will be discussed in Chapter 4. 

Method of Analysis 

Upon receipt of the completed questionnaires, the re

sponses were coded and the data transferred to IBM punch cards, 

tabulated, and percentages computed. 

*Only students from these two metropolitan areas were 
contacted because it was not economically possible to conduct a 
long distance telephone survey throughout the entire state. 
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The method of analysis varied according to differences in 

the questions proposed in the study. The three major questions 

and seven supplemental questions which gave direction to the 

study and the method of analysis for each were as follows: 

Major question 1: What were the occupational and educa

tional plans of the Arizona high school graduates who were mem

bers of the class of 1969? 

The data for this question were obtained through several 

different items on the questionnaire. First, the respondents 

sorted themselves as to those seeking employment and those plan

ning to continue their education when they elected to answer 

either Section II or Section III of the questionnaire. Respon

dents planning to seek employment were asked to indicate their 

plans (Appendix B, Item F) and the occupational area in which 

they hoped to find employment (Item G). Respondents planning to 

continue their education were asked when they selected the insti

tution of higher learning which they planned to attend (Item Q). 

All data were presented in tabular form showing frequency on a 

percentage basis. 

Major question 2; Who were the people who influenced the 

post-high school plans of the Arizona graduates? 

The answer to this question was arrived at through two 

different items on the questionnaire. The graduates planning to 

work indicated the sources which influenced their plans by 
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ranking a variety of people with whom they had contact (Item I). 

The respondents planning to continue their education also indi

cated the sources which influenced their plans by ranking a 

series of people with whom they had contact (Item R). Data were 

presented in tables, and a descriptive analysis was made of the 

data. 

Major question 5; What kinds of assistance were received 

from school personnel to assist the graduates to implement their 

post-high school plans? 

Three different items on the questionnaire provided the 

information to answer this question. The graduates planning to 

work expressed how they felt about their high school preparation 

(Item H) and the types of assistance given by school personnel to 

help them obtain employment (Item J). The respondents planning 

to continue their education indicated the kinds of assistance 

they, received from school personnel by checking the appropriate 

responses found in Item N. Data were presented in tabular form 

showing frequency on a percentage basis. A descriptive analysis 

was also made to present a picture of the kinds of assistance 

being received by the Arizona high school graduates. 

Supplemental question 1: Why do the graduates planning 

to terminate their formal education at the high school level 

choose to do so? 

The data for this question were provided by having the 

graduates rank a number of possible reasons for graduates not 
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wanting to pursue an advanced education (Item K). Each of the 

reasons was ranked as to the number of times it was indicated to 

be the most appropriate reason, the second most appropriate, and 

so forth. The data were presented in the form of a table of 

weighted values and a rank ordering along with a brief descrip

tive analysis. 

Supplemental question 2; Under what circumstances would 

the graduates consider seeking additional schooling beyond the 

high school level? 

The answer to this question was provided by having the 

graduates indicate in which kind of situation they would consider 

pursuing additional schooling (Item L). The data were presented 

in tabular form showing frequency on a percentage basis. 

Supplemental question 3; Are Arizona high school gradu

ates accepted for admission by the institutions which they con

sider to be among their top three choices? 

The data for this question were provided by having the 

graduates indicate if the institutions which they rated as their 

first, second, and third choice accepted them for admission 

(Item M). This item also attempted to determine if the graduates 

preferred to attend out-of-state or Arizona institutions of 

higher learning. The data were presented in tabular form showing 

frequency and percentage information. 
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Supplemental question 4: Do Arizona high school gradu

ates receive scholarship money or financial aid from those insti

tutions which they classify as their first choice? 

The data for this question were provided by having the 

graduates simply answer YES or NO to the question (Item 0). The 

data were presented in the form of a frequency and percentage 

table. 

Supplemental question 5: How do Arizona high school 

graduates plan to help pay for the cost of their college educa

tion? 

The answer to this question was provided by having the 

respondents indicate the method through which they intended to 

raise money to pay for their college education (Item P). The 

data were presented in the form of frequency and percentage ta

bles . 

Supplemental question 6: Which factors do Arizona high 

school graduates indicate influence their decision to attend a 

particular institution of higher learning? 

The data for this question were provided by having the 

graduates rank the factors which influenced their decision to 

attend the institution of their choice (Item S). Each of the 

factors was ranked as to the number of times it was indicated as 

the greatest source of influence, the second most important, and 

the third most important by the respondents. The data were 
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presented in the form of a table of weighted values and a rank 

ordering. 

Supplemental question 7: In what order of preference do 

Arizona graduates rank the institutions of higher learning found 

within the state of Arizona? 

The answer to this question was provided by having the 

graduates rank the institutions of higher learning which are lo

cated within the state, as to the respondent's preference if 

given the opportunity to attend any or all of them (Item T). 

Each of the institutions was ranked as to the number of times it 

was indicated as the school which the respondents most wanted to 

attend, the second most appealing school, and the third most fre

quently mentioned by the graduates. The data were presented in 

the form of a table of weighted values and a rank ordering. 

Summary 

This chapter discussed the use of the descriptive survey 

technique, the construction of the questionnaire, the selection 

of the subjects, the collection of the data, and the methods used 

to analyze the data. 

A descriptive survey was utilized by the study because it 

seemed to be the most appropriate method for collecting the in

formation pertaining to the post-high school plans of Arizona 

high school graduates. The information was collected through the 

use of a self-administered questionnaire which was mailed to the 
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home address of each subject. The questionnaire contained three 

sections and required approximately twenty minutes to complete. 

The subjects for this study were selected from the more 

than 20,000 graduates who attended Arizona high schools holding 

membership in the North Central Association during the Spring of 

1969. Stratified random sampling procedures were used to assure 

representation from the various types of North Central Associa

tion high schools which are located within the state. Usable 

questionnaires were returned by approximately 65% of the subjects 

included in the sample. 

An effort was made to follow up each of the non-

respondents living in the Phoenix and Tucson areas through the 

use of a telephone survey. Only demographic information was 

sought during the telephone survey so that a comparison could be 

made to determine if the original non-respondents differed from 

the subjects who elected to answer the mailed questionnaire. 

All the data obtained in this study were transferred to 

IBM punch cards and tabulated. The information was then pre

sented in tabular form with an accompanying descriptive analysis. 
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CHAPTER 4 

RESULTS OF THE STUDY 

Chapter 4 presents the research data resulting from the 

survey. The chapter is organized into two main sections. Sec

tion I presents descriptive data derived from the questionnaire. 

Section II contains a presentation of the results as they relate 

to the several questions which gave direction to the study. 

The reactions of the graduates to the questionnaire are 

summarized in Appendix D, showing N's and percentages of gradu

ates responding to the various alternatives, with a breakdown 

according to whether the respondents attended a high school with 

more or less than five hundred students in the graduating class . 

Section I 

A total of 411 subjects returned usable questionnaires 

out of the 635 graduates who were selected to represent the mem

bers of the class of 1969 which graduated from Arizona high 

schools holding membership in the North Central Association. The 

questionnaire used to gather data for the study was divided into 

three major parts. The data obtained by the study are discussed 

in the topical sequence of the questionnaire. 

31 
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Demographic Information: 
All Respondents 

A summary of the demographic data on the respondents is 

presented in Items A through E of Appendix D. Slightly more than 

half of the graduates were found to be females (53%); the typical 

respondent had graduated from school between the ages of seven

teen and eighteen (51%), considered himself to be an "above aver

age" student scholastically (45%), attended a high school which 

had five hundred or less in the graduating class (63%), and 

classified himself an Anglo (70%). 

Sex. The N's and percentages for the graduates planning 

to continue their education or seek employment are-differentiated 

by sex classification in Table 1. Among the graduates planning 

to continue their education, the difference between females and 

males was very slight (51% were female and 49% were male). How

ever, among the graduates planning to seek employment, the dif

ference was wider with 58% of them being female. Although the 

questionnaire was not designed to investigate the reasons for 

this imbalance among the graduates planning to seek employment, 

some of the possible explanations include: the variety of 

career-oriented programs provided for high school girls, the mil

itary service obligation faced by most males, the social pressure 

placed upon young men to obtain a post-secondary education, and 

the limited number of positions available for unskilled male job 

seekers. 
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Table 1. N's and Percentages of the Graduates Planning to Con
tinue Their Education or Planning to Seek Employment 
by Sex Classification (N=411) 

Sex Continue 
N 

Plans 
Education 

% 
Seek Employment 

N % 
Total 

N % 

Female 154 50.82 63 58.33 217 52.79 

Male 149 49.17 45 41.66 194 47.20 

Total 303 99.99 108 99.99 411 99.99 

As shown in Table 2, another way of looking at the dis

tribution of the post-high school plans of the graduates revealed 

that almost 11% of the males and 71% of the female respondents 

indicated that they planned to continue their education beyond 

the high school level. These percentages, though appearing to be 

higher than the national average, are in line with the annual 

rate for Arizona high school graduates continuing their education 

as reported by the High School Visitor's Office of the North Cen

tral Association and The University of Arizona. 

Table 2. N's and Percentages of the Male and Female Graduates 
Planning to Continue Their Education or Planning to 
Seek Employment (N=411) 

Sex 
Plans Male Female Total 

N % N % N % 

Continue 
Education 149 76.80 154 70.96 303 73.72 

Seek 
Employment 45 23.19 63 29.03 108 26.27 

Total 194 99.99 217 99.99 411 99.99 



Age. The ages of the graduates responding to the ques

tionnaire from schools with more than five hundred in the gradu

ating class are presented in Item B of Appendix D. As might be 

expected, a majority of the respondents were between the ages of 

seventeen and eighteen. The distribution of the respondents 

within the various age categories is very similar for schools 

with more or less than five hundred graduates. 

The N's and percentages for the graduates planning to 

continue their education or planning to seek employment by age 

classification are presented in Table 3. All of the graduates 

under the age of seventeen planned to continue their education. 

Seventy-five percent of the respondents between the ages of sev

enteen and eighteen, as well as 12% of those who were between the 

ages of eighteen and nineteen, indicated that they planned to 

continue their education beyond the high school level. Only 

among the nineteen and older category did a majority of graduates 

indicate that they planned to seek employment. 

Table 3. N's and Percentages of the Graduates Planning to Con
tinue Their Education or Planning to Seek Employment 
by Age Classification (N=411) 

Age 
Less than 19 

Plans 17 17-18 18-19 or Older Total 
n % N % N % N % N % 

Continue 
Educa
tion 6 100 167 79.14 121 72.02 9 34.61 303 73.72 

Seek 
Employ
ment 0 0 44 20.85 47 27.97 17 65.38 108 26.27 

Total 6 100 211 99.99 168 99.99 26 99.99 411 99.99 
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The distribution found in Table 3 suggests that the 

younger the high school graduate the more likely he is to con

tinue his education. Obviously, there is nothing inherently 

wrong with the decision of such a large percentage of young peo

ple to continue their education, but it does make one wonder why 

so few of these graduates plan to enter the labor force immedi

ately following graduation from high school. One might conjec

ture that the desire to continue one's education after high 

school has a strong grip on the young people of Arizona, that the 

graduates who have successfully mastered our educational system 

want to continue advancing through the system for as long as pos

sible, or that the job market in Arizona is limited, or too spe

cialized . 

Academic ability. The next variable on which the respon

dents were questioned involved their self-rated academic ability. 

As can be noted in Table 4, a smaller percentage of respondents 

from high schools with five hundred or less students in the grad

uating class considered themselves to be superior students than 

those graduating from larger high schools. The percentage of 

respondents classifying themselves as "above average" was almost 

identical for those with more or less than five hundred in the 

graduating class. 
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Table 4. N's and Percentages of Respondents by Size of Graduat
ing Class and Self-Rating of Academic Ability (N=411) 

Self-Rating More 
N 

Size of 
than 500 

% 

Class 
Less 

N 
than 500 

% N 
Total 

I % 

Superior 28 18.18 29 11.28 57 13 .86 

Above Average 70 45.45 114 44.35 184 44 .76 

Average 54 35.06 112 43.57 166 40 .38 

Below Average 2 1.29 1 .38 3 .72 

No Response 0 0 1 .38 1 .24 

Total 154 99.98 257 99.96 4ll 99 .96 

A larger percentage of respondents from schools with five 

hundred or less graduates classified themselves as "average" stu

dents than did the respondents from larger graduating classes. 

Only 1% of the respondents from schools with more than five hun

dred graduates classified themselves as having "below-average" 

academic ability. Even fewer (only one person out of 257 people) 

respondents from schools with five hundred or less graduates 

thought of themselves as "below-average" in ability. 

Perhaps these low figures for the graduates with "below-

average" ability indicate that the less able students chose not 

to participate in the mailed survey or that the respondents 

tended to overrate their scholastic abilities. These possibili

ties are supported, in part, by the results of the telephone 

follow-up which indicated that a larger percentage of the respon

dents rated themselves "below-average" during the telephone 
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follow-up than did the people who responded to the mailed ques

tionnaire. (See Appendix F, Item C, for the reaction of the 

telephone respondents on this topic.) 

The N's and percentages of respondents planning to con

tinue their education or seek employment by self-rating of aca

demic ability is shown in Table 5. Almost all of the respondents 

who classified themselves as "superior" indicated plans to con

tinue their education. When combining the "above average" and 

"superior" respondents into a single entity, almost 88% of these 

"above average" and "superior" graduates planned to continue edu

cation beyond the high school level. 

Class size. Size of graduating class was another varia

ble considered to be important enough to include in the demo

graphic section of the questionnaire. An examination of the data 

found in Table 6 reveals that only one category of respondents— 

those whose graduating class numbered between 101 and 250--indi-

cated that less than 70% of the subjects planned to continue 

their education. The highest percentage (approximately 78%) for 

those indicating that they planned to continue their education 

attended high schools which had more than 750 in the graduating 

class . 



Table 5. N's and Percentages of the Graduates Planning to Continue Their Education or 
Planning to Seek Employment by Self-Rating of Academic Ability (N=411) 

Self-Rating of.Academic Ability 
Above Below No 

Plans Superior Average Average Average Response Total 
N % N % N % N % N % N % 

Continue 
Educa
tion 56 98.24 155 84.23 90 54.21 1 33.33 1 100.00 303 73.72 

Seek 
Employ
ment 1 1.75 29 15.76 76 45.78 2 66.66 0 00.00 108 26.27 

Totals 57 99.99 184 99.99 166 99.99 3 99.99 1 100.00 411 99.99 

Table 6. N's and Percentages of the Graduates Planning to Continue Their Education or 
Planning to Seek Employment by Size of Graduating Class (N=411) 

Size of Graduating Class 

Plans 
Less 

than 25 
N % 

26-
N 

•100 
% 

101-250 
N % 

251-500 
N % 

501-
N 

• 750 
% 

More 
than 750 
N % 

NO 
Response 
N % 

Total 
N % 

Continue 
Educa
tion 2 100.00 17 70.83 76 66.66 89 76.72 88 77.19 31 77.50 0 00.00 303 73.72 

Seek 
Employ
ment 0 00.00 7 29.16 38 33.33 27 23.27 26 22.80 9 22.50 1 100.00 108 26.27 

Totals 2 100.00 24 99.99 114 99.99 115 99.99 114 99.99 40 100.00 1 100.00 411 99.99 
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Ethnicity. The data concerning ethnic composition of the 

respondents are presented in Table 7. A majority of the respon

dents classified themselves as Anglos, with the Mexican-Americans 

forming the next largest group. All the other ethnic groups—the 

Black-Americans, Oriental Americans, and the American Indians— 

each had fewer than ten respondents represented in the survey. 

Of all the ethnic categories represented in the study, 

only the Blacks indicated that a higher percentage of their mem

bers attended schools with more than five hundred students in the 

graduating class than attended smaller schools. The Oriental 

Americans were evenly divided between the schools with more and 

those with less than five hundred graduates. Among the Mexican-

Americans, Anglos, and American Indians responding to the ques

tionnaire, the majority in each classification indicated that 

they attended schools which graduated less than five hundred stu

dents . Finally, only twenty-seven respondents (7% of the sub

jects) did not reveal their ethnicity. 

The N's and percentages for the graduates planning to 

continue their education and planning to seek employment by eth

nic breakdown are presented in Table 8. Almost 80% of the Anglos 

indicated that they planned to continue their education instead 

of seeking employment. 



Table 7. N's and Percentages of Respondents by Size of Class and by Ethnicity (N=411) 

Size 
of 
Class 

Black 
N % 

Anglo 
N % 

Ethnicity 
Mexican- Oriental American No 
American American Indian Other Response • Total 
N % K % N % N % N % N % 

More than 
500 5 62.50 104 35.23 27 36.98 2 50.00 2 22.22 2 66.66 12 44.44 154 37.46 

Less than 
500 3 37.50 183 63.76 46 63.01 2 50.00 7 77.77 1 33.33 15 55.55 257 62.53 

Totals 8 100.00 287 99.99 73 99.99 4 100.00 9 99.99 3 99.99 27 99.99 411 99.99 

Table 8. N's and Percentages of Graduates Planning to Continue Their Education or 
Planning to Seek Employment by Ethnicity (N=411) 

Ethnicity 
Mexican- Oriental American No 

Plans Black Anglo American American Indian Other Response Total 
N % N % N % N % N % N % N % N X 

Continue 
Educa
tion 7 87.50 229 79.79 40 54.79 3 75.00 5 55.55 3 100.00 16 59.25 303 73.72 

Seek 
Employ
ment 1 12.50 58 20.20 33 45.20 1 25.00 4 44.44 0 00.00 11 40.74 108 26.27 

Totals 8 100.00 287 99.99 73 99.99 4 100.00 9 99.99 3 100.00 27 99.99 411 99.99 
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The data for the remaining ethnic groups must be con

sidered with caution because only a small percentage of the re

spondents were of an ethnic background other than Anglo or 

Mexican-American. Of the Black Americans responding, seven out 

of eight respondents indicated that they planned to continue 

their education beyond the high school level. Three out of four 

of the Oriental Americans indicated that they also planned to 

continue their education, while among the American Indian respon

dents, five out of the nine indicated that they planned to con

tinue their education. 

Of all the ethnic groups responding to the survey, the 

Mexican-Americans and American Indians had the lowest percentage 

indicating that their plans were to continue their education be

yond the high school level. This situation might suggest that 

these two groups do not give the same priority to continuing 

their education beyond the high school level, as do the other 

ethnic groups participating in the survey. Other possible expla

nations for the low percentage of Mexican-Americans and American 

Indians planning to continue their education might include the 

need for the young people to help their parents economically, the 

high incidence of voluntary military service among these young 

men, and that neither culture has tended to emphasize the impor

tance of a higher education until very recently. 



42 

Information from Graduates 
Planning to Seek Employment 

The second section of the questionnaire dealt exclusively 

with the respondents who were planning to seek employment. Of 

the 411 participants in the study, 108 indicated that they 

planned to seek employment rather than to continue their educa

tion beyond the high school level. The data contained in Table 9 

indicate that while a majority of these respondents attended high 

schools with five hundred or less graduates, the percentage of 

graduates planning to seek employment was fairly similar for 

those who had attended schools with more and less than five hun

dred in the graduating class . 

Table 9. N's and Percentages of the Respondents Planning to Con
tinue Their Education or Planning to Seek Employment by 
Size of Class (N=411) 

g^ze Qf ciass 
More 500 No 

Plans than 500 or less Response Totals 
N % N % N % N % 

Continue 
Educa
tion 119 77.27 184 71.87 0 00.00 303 73.72 

Seek 
Employ
ment 35 22.72 72 28.12 1 00.00 108 26.27 

Totals 154 99.99 256 99.99 1 00.00 411 99.99 

A summary of the information pertaining to the plans of 

the respondents who indicated that they intended to seek employ

ment is presented in Items F through L of Appendix D. As men

tioned previously, 58% of the respondents seeking employment were 
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females. It was found that the typical respondent not continuing 

her education planned to start looking for a job, preferably in 

Arizona, immediately following graduation from high school. She 

hoped to find some type of office position, and felt that she had 

been adequately prepared for her high school education for the 

type of job she was seeking. Generally, these respondents indi

cated that their parents were the greatest source of influence 

upon their educational plans. These respondents also indicated 

that they received little assistance from school personnel to aid 

them to obtain their first full time job. 

Occupational plans . As can be noted in Table 10, the re

spondents who attended schools with less than five hundred in the 

graduating class seemed to be more definite about their post-high 

school occupational plans than those who attended schools which 

had more than five hundred graduates. For example, a larger per

centage of the respondents from schools with five hundred or less 

graduates had already been promised a job when they completed the 

questionnaire than had their counterparts who had attended larger 

schools. Similarly, a smaller percentage of the respondents from 

schools with less than five hundred graduates indicated that they 

had no plans for employment at the time they responded to the 

questionnaire. Another interesting comparison is that a larger 

percentage of the respondents from schools with five hundred or 

less graduates were committed to seeking a job in Arizona than 

was the case for those who had attended larger schools. 
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The percentage of respondents indicating that they 

planned to enter a branch of the military was fairly similar for 

those from schools with more and less than five hundred gradu

ates . The data also indicated that the percentage of respondents 

planning to relax during the summer was similar for those from 

schools with more and less than five hundred graduates . 

Since such a high percentage of the respondents, parti

cularly those from schools with more than five hundred graduates, 

indicated that they had plans other than those listed in Table 

10, a review of the individual questionnaires was made. The re

view revealed that many of the respondents who indicated that 

they planned to do something other than the options listed simply 

were modifying the options as listed in Table 10. The following 

examples will serve to illustrate: one young man indicated that 

he had enlisted in the Navy,* while a young woman indicated that 

she wanted to relax for a few weeks before looking for a job.** 

Less than half of the graduates who indicated that they had plans 

other than those listed intended to continue working at jobs 

which they held on a part-time basis while in high school. The 

types of jobs mentioned included such positions as waitress, 

service station attendant, apprentice electrician, typist, and 

beautician's helper. 

*0ption 4 of Table 10 was for those people planning to 
join a branch of the military service. 

**0ption 8 was for those respondents who wanted to relax 
for a few months before looking for work. 
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Table 10. N's and Percentages Regarding the Occupational Plans 
of the Graduates Not Planning to Continue Their 
Education as Indicated by Size of Graduating Class 
(N=108) 

Size of Class 
More 500 

than 500 or less Totals 
N % N % N % 

1. Start looking for a 
job in Arizona 10 28 .57 27 36 .98 37 34 .26 

2. Start working at a 
job promised in 
Arizona 2 5 .71 10 13 .69 12 11 .11 

3. Leave Arizona and 
look for work 4 11 .42 7 9 .58 11 10 .19 

4. Military service 4 11 .42 10 13 .69 14 12 .96 

5. No plans at present 4 11 .42 2 2 .73 6 5 .56 

6. Get married and 
start keeping house 
(girls only) 1 2 .85 3 4 .10 4 3 .70 

7. Get married and 
look for a job 
(girls only) 2 5 .71 1 1 .36 3 2 .78 

8. Relax before look
ing for a job 1 2 .85 3 4 .10 4 3 .70 

9. Other 7 20 .00 9 12 .32 16 14 .81 

10. No response 0 00 .00 1 1 .36 1 .93 

Occupational 
Plans 

Totals 35 99.95 73 99.91 108 100.00 
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The occupational plans of the male and female graduates 

not continuing their education beyond high school are presented 

in Table 11. These data reveal that only 13% of the males and 

10% of the females had a job located before they graduated from 

high school. A far greater percentage of the females either 

planned to seek a job or already had a position promised to them 

than was the case for the male graduates . Part of the explana

tion for this difference might be attributed to the fact that al

most a third of the young men answering this section of the 

survey indicated that they planned to enter military service. 

Some 11% of the females indicating that they did not plan 

to continue their education beyond the high school level stated 

that they planned to get married. Of this number, approximately 

half of them also indicated they wanted to hold down a job after 

they got married. 

The information from Table 10 and Table 11 indicates that 

a majority of the graduates in Arizona leave high school without 

having a job waiting for them. Furthermore, the graduates seem 

to be unsure of where they will seek employment, although the 

vast majority would like to remain in Arizona. These findings 

suggest that the secondary schools of the state may not be pro

viding many of their graduates with the kinds of skills which are 

necessary to obtain an entry job. By inference, it would seem 

that the high school graduates of Arizona need greater assistance 

to help them make the transition into the world of work than they 

are receiving. 
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Table 11. N's and Percentages Regarding the Occupational Plans 
of the Male and Female Graduates Not Planning to 
Continue Their Education (N=108) 

Occupational Male Female 
Plan N % N % 

1. Look for a job in 
Arizona 11 24.44 26 41.26 

2. Work at job already 
promised in Arizona 6 13.33 6 9.52 

3. Leave Arizona and 
look for work 6 13.33 5 7.93 

4. Military service 14 31.11 0 00.00 

5. No plans at present 2 4.44 4 6.34 

6. Get married and keep 
house (girls only) 0 00.00 4 6.34 

7. Get married and look 
for job (girls only) 0 00.00 3 4.76 

8. Relax before looking 
for a job 1 2.22 3 4.76 

9. Other 5 11.11 11 17.46 

10. No response 0 00.00 1 1.58 

Total 45 99.98 63 99.95 
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The data pertaining to the occupational plans of the 

Anglo and Mexican-American high school graduates not planning to 

continue their education are summarized in Table 12. The N's 

for the Blacks, Orientals, and American Indians were too small to 

be meaningful, so they were not included in this analysis. A 

larger percentage of Anglos reported having jobs promised to them 

than did the Mexican-Americans who participated in this study. 

Although the questionnaire did not intend to probe into the rea

sons for the disparity between these two groups, some possible 

explanations might include the following: the Anglo graduates 

and/or their parents know more potential employers who are look

ing for high school graduates to hire; the Anglo respondents 

start earlier than the Mexican-Americans to locate their first 

post-high school job; Anglo graduates have an easier time obtain

ing employment in Arizona than graduates with a Mexican-American 

background, perhaps because of employer bias. 

The latter statement might be substantiated, in part, by 

the fact that the percentage of Mexican-Americans who feel that 

they must leave Arizona in search of an employment opportunity is 

more than double the percentage of Anglo graduates who feel that 

they must leave the state in order to locate work. 

Surprisingly, no Mexican-American females indicated that 

they planned to get married immediately following their gradua

tion from high school. However, 12% of the Anglo females not 

planning to continue their education indicated that they intended 
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to get married shortly after graduation. This information would 

seem to contradict to some degree the stereotype that most 

Mexican-American girls want to get married and start a family 

immediately following their graduation from high school. 

While 5% of the Anglos who'were not planning to continue 

their education indicated that they planned to relax before look

ing for a job, none of the Mexican-American respondents indicated 

that this was their intention. This information is also contrary 

to the stereotype which suggests that Mexican-American males pre

fer not to have steady employment. 

Almost one-fifth of the Anglos not planning to continue 

their education indicated that they planned to do something other 

than the options listed in Table 12. A review of the individual 

questionnaires revealed that most of the respondents who indi

cated this answer were going to continue working at the jobs 

which they had obtained during their senior year of high school 

or had elected to make a slight variation in one of the options 

listed in the table. 

The finding that respondents were going to continue work

ing at jobs previously held on a part-time basis might suggest 

that graduates are likely to take that which is convenient. In 

other words, these young people might feel that a job in the hand 

is better than searching for a new one. 
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Table 12. N's and Percentages Regarding the Occupational Plans 
of the Anglo and Mexican-American Graduates Not 
Planning to Continue Their Education (N=91) 

Occupational Anglo Mexican-American 
Plan N % N % 

1. Look for a job 
in Arizona 16 27.58 15 45 .45 

2. Work at job already 
promised in Arizona 9 15.51 3 9 .09 

3. Leave Arizona and 
look for work 4 6.89 6 18 .18 

4. Military service 7 12.06 4 12 .12 

5. No plans at present 2 3.41 2 6 .06 

6. Get married and keep 
house (girls only) 4 6.89 0 00 .00 

7. Get married and look 
for a job (girls only) 3 5.17 0 00 .00 

8. Relax before looking 
for a job 3 5.17 0 00 .00 

9. Other 10 17.24 2 6 .06 

10. No reponse 0 00.00 1 3 .03 

Totals 58 99.95 33 99.99 
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The above data pertaining to the indecision and lack of 

employment planning displayed by many of the Arizona high school 

graduates may be explained in part by the conclusions by Lipset, 

Bendix, and Malm (1955). They stated that the typical individual 

from a working class family received little educational and occu

pational advice and, as a result, his plans were vague at the 

time of graduation. 

Occupational categories. The occupational areas in which 

the graduates hoped to find employment are presented in Table 13. 

The respondents from schools with more and less than five hundred 

graduates displayed a fairly similar distribution of occupational 

interests. Nearly a third of the respondents seeking employment 

indicated that they hoped to find some type of job involving of

fice work. Retail sales was the next most popular category, with 

a slightly higher percentage of the respondents from schools with 

more than five hundred graduates indicating that-they were in

terested in this area. 

Mining and agriculture were not mentioned by any of the 

respondents from schools with more than five hundred graduates. 

On the other hand, 6% of the respondents from schools with five 

hundred or less graduates indicated that they planned to seek 

employment in the field of agriculture and 3% of them wanted to 

enter the occupational field of mining. One possible explanation 

for this finding is that mining activities, with the exception of 

the Tucson area, tend to be in the smaller communities and hence 
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are mentioned more by those in the under five hundred graduates 

category. 

Table 13. N's and Percentages of Respondents by Size of Gradu
ating Class and Occupational Area in Which They Desire 
to Find Employment (N=108) 

Occupational 
Area 

More 
N 

Size of 
than 500 

% 

Class 
500 or less 
N % 

Agriculture 0 00 .00 4 5 .47 

Construction 5 14 .28 8 10 .95 

Retail Sales 8 22 .85 12 16 .43 

Restaurant/Motel Work 2 5 .71 3 4 •
 

H
 
O
 

Office Work 11 31, .42 24 32 . CD -J 

Manufacturing. 1 2 .85 6 8 .21 

Mining 0 00, .00 2 2 .73 

Transportation 1 2, .85 4 5 .47 

No Response 7 20, .00 10 13 .69 

Totals 35 99, .96 73 99 .92 

For a state that is as heavily involved with the mining 

industry as is Arizona, the low percentage of graduates inter

ested in this occupational category might be considered an indi

cator of a potential employee shortage. It also raises the 

possibility that employees who end up working in the mines do so 

because there is a lack of other available jobs. The other occu

pational area which seemed to have little appeal among the 
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non-college bound graduates was manufacturing. Here again, this 

occupational category currently employs large numbers of people, 

particularly in the Phoenix and Tucson areas, and would be in 

serious difficulty if it were not able to attract sufficient num

bers of employees. 

As can be noted in Table 14, the occupational areas in 

which the non-college bound graduates expect to find employment 

are differentiated by sex classification. Almost half of the 

females in the sample who did not plan to continue their educa

tion indicated that they planned to seek some type of office 

work. Retail sales was the second most popular occupational area 

according to the female respondents. 

These findings might suggest that office work and retail 

sales are the most readily available possibilities, or that this 

concentration on two job categories represents a narrowness in 

terms of knowledge of the work opportunities available for women. 

Two occupational categories which at present have many employment 

opportunities for women seem to have been almost completely ig

nored by the females participating in the study. Restaurant/ 

motel work involves thousands of women within Arizona, yet a very 

small percentage of the female respondents expressed an interest 

in this area. Manufacturing, particularly the electronics indus

try, is another occupational category which employs thousands of 

women in Arizona. However, less than 5% of the females partici

pating in the study expressed an interest in this occupation 

area. 
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Table 14. Nfs and Percentages for the Occupational Areas in 
Which the Male and Female Non-College Bound Graduates 
Plan to Seek Employment (N=108) 

Occupational Male Female 
Area N % N % 

Agriculture 3 6 .66 1 1 .58 

Construction 13 28 .88 0 00 .00 

Retail Sales 8 17 .77 12 19 .04 

Restaurant/Motel Work 1 2 .22 4 6 .34 

Office Work 3 6 .66 31 49 .20 

Manufa cturing 4 8, .88 3 4, .76 

Mining 2 4, .44 0 00, .00 

Transportation 3 6, .66 2 3, .17 

No Response 8 17, .77 10 15, .87 

Totals 45 99, .94 63 99, .96 

The above data suggest a possible hypothesis: Young peo

ple will seek employment in those areas which are reflected in 

the school curriculum. Secretarial studies, office work, and 

distributive education classes have long been established in the 

high schools, and it would seem that they continue to attract 

those females who do not intend to continue their education be

yond the high school level since there is little else available 

for them in the way of alternate occupational preparation. 

The young men planning to seek employment seemed to have 

a broader distribution of occupational interests than did the 



females. Construction was the most appealing category with al

most a third of the young men indicating that they would prefer 

to find a job of this nature. Retail sales had the second larg

est number of young men interested in it as an occupational area. 

The most disappointing finding was that almost one-fifth of the 

young men planning to work after high school graduation had no 

idea of the occupational area in which they hoped to find employ

ment. Although it was not the purpose of the questionnaire to 

investigate the reasons for this indecision on their part, a pos

sible explanation might be that these young men had done little 

about making definite post-high school career plans prior to 

their graduation from twelfth grade, or had little stimulation to 

do so from their parents or school personnel. 

An examination of the data contained in Table 15 reveals 

the occupational areas in which the Anglos and Mexican-Americans 

non-college bound graduates plan to seek employment. A third of 

the Anglos and almost 40% of the Mexican-Americans indicated that 

they would prefer to find a job doing some kind of office work. 

Retail sales were ranked second by both types of respondents. 

Both the Anglos and the Mexican-Americans placed mining at the 

bottom of their preference list, with Mexican-American respon

dents adding agriculture and restaurant/motel work to their list. 

Finally, a higher percentage of the Anglo than the Mexican-

American respondents made no response to the item, suggesting 

that more of them did not know in which occupational area they 

would be seeking employment. 
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Table 15. N's and Percentages for the Occupational Areas in 
Which the Anglo and Mexican-American Non-College 
Bound Graduates Plan to Seek Employment (N=91) 

Occupational 
Area 

Anglo 
N % 

Me xi can-A me r i can 
N % 

Agriculture 2 3.44 1 3.03 

Construction 9 15.51 2 6.06 

Retail Sales 11 18.96 7 21.21 

Restaurant/Motel Work 3 5.17 1 3.03 

Office Work 19 32.75 13 39 .39 

Manufacturing 2 3.44 3 9.09 

Mining 1 1.72 1 3.03 

Trans portation 2 3.84 2 6.06 

No Response 9 15.51 3 9.09 

Totals 58 99.96 33 99.99 

Graduates' perceptions of their preparation. The gradu-

atesf perceptions of the preparation which they received in high 

school for the type of employment which they were seeking were 

analyzed on the basis of size of graduation class, sex, and 

ethnic background. 

First, the data presented in Table 16 reveal that the 

percentage of respondents who felt "well prepared" by their 

schools for the kinds of employment they were seeking was low. 

While 14% of the respondents from schools with five hundred or 

less graduates felt that they had been "well prepared," only 6% 
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of the respondents from schools with more than five hundred grad

uates felt "well prepared." 

A larger percentage of the respondents reported feeling 

that they had been "poorly prepared" for employment by their edu

cational training than did the respondents who felt that they had 

been "well prepared." However, the percentage of graduates re

porting that they had been poorly prepared was only half that 

reported by Trent and Medsker (1968) when they posed a similar 

question in their study. 

Slightly more than half of the non-college bound respon

dents, who had attended schools which had more than five hundred 

in the graduating class, felt that their preparation was "ade

quate" for the type of work they hoped to find. Only 37% of the 

non-college bound respondents from the schools with five hundred 

or less graduates reported this to be their perception of their 

educational preparation. 

Finally, 29% of the respondents from the schools with 

more than five hundred graduates and 26% of the non-college bound 

respondents from the schools with five hundred or less graduates 

reported that they were unable to evaluate the preparation they 

had received in school. Perhaps this reaction simply reflects 

that many of the respondents had not yet been able to success

fully locate a job by the time they received the questionnaire 

and, therefore, were not in a position to evaluate how their edu

cational training had prepared them. 
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Table 16. N's and Percentages Pertaining to the Perception of 
the Preparation Received for the Kind of Employment 
Sought by Size of Class (N=108) 

Size of Class 
Preparation More than 500 500 or less 

N % N % 

Well prepared 2 5 .71 10 13 .69 

Adequately prepared 18 51 .42 27 36, .98 

Poorly prepared 5 14, .28 11 15, .06 

Cannot say 10 28 .57 19 26 .02 

No response 0 00, .00 6 8, .21 

Totals 35 99, .98 73 99, .96 

The data dealing with how the non-college bound male and 

female graduates felt about the preparation they received in high 

school are presented in Table 17. While half of the females felt 

adequately prepared, less than a third of the males had a similar 

evaluation of their preparation. More than a third of the males 

indicated that they could not say how well prepared they were. 

Perhaps this evaluation reflects that many of the males did not 

know what type of work they were seeking, while the females were 

looking for employment related to the training which they had re

ceived in high school. 
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Table 17. N's and Percentages Pertaining to the Perception of 
the Preparation Received for the Kind of Employment 
Sought as Indicated by Sex (N=108) 

Sex 
Degree of Male Female 
Preparation N % N % 

Well prepared 4 8 .88 8 12 .69 

Adequately prepared 13 28 .88 32 50 .79 

Poorly prepared 10 22 .22 6 9, .52 

Cannot say 17 37 .77 12 19, .04 

No response 1 2 .22 5 7, .93 

Totals 45 99 .97 63 99, .97 

The data pertaining to how the Anglos and Mexican-

Americans evaluated the level of preparation offered to them by 

their high school education is summarized in Table 18. Slightly 

more than 40% of both the Anglos and Mexican-Americans felt that 

the training which they received in school had prepared them ade

quately for employment. A smaller percentage of Mexican-American 

graduates felt that they had been "poorly prepared" than did the 

Anglo graduates. The data contained in Table 18 suggest that the 

Mexican-American graduates are less critical of the educational 

preparation they received than are the Anglos. A possible expla

nation for this difference might be that the Anglos were aspiring 

toward jobs which were higher up the occupational ladder than 

were the Mexican-American respondents. 
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Table 18. N's and Percentages Pertaining to the Preparation of 
Anglo and Mexican-American Graduates for the Type of 
Employment Sought (N=91) 

Degree of 
Preparation 

Anglo 
N 5 I 

Mexican-American 
N % 

Well prepared 5 8 .62 4 12 .12 

Adequately prepared 24 41 .37 14 42.42 

Poorly prepared 12 20, .68 2 6.06 

Cannot say 13 22, .41 11 33.33 

No response 4 6, .89 2 6.06 

Totals 58 99, .97 33 99.99 

Sources which influenced the graduates' occupational 

plans. The procedure used to obtain the rank order in Table 19 

was also used with several other questions which involved the 

ranking of items by the respondents. Therefore, an explanation 

of the procedure is included at this time. (The-procedure was 

used with the data contained in Table 19, Table 27, Table 39, 

Table 40, and Table 41.) The respondents were asked to rank var

ious sources of influence from the most to the least important, 

with the rank of "one" being assigned to the source which had the 

most influence. When the data were tabulated the information 

from each respondent was assigned weighted values, with the most 

important source of influence receiving an assigned value of 

eleven, or the highest number of weighted points that any item 

could be given. The source which had been ranked in second place 
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received a weighted value of ten, and so it continued down to the 

least important source which received an assigned value of one. 

Through this technique all sources of influence received a 

weighted value inverse to the numerical rank assigned by each re

spondent. The weighted values were combined for each source of 

influence so that a sum of weighted values was obtained for each. 

The rank order was determined by inspecting the weighted sums and 

assigning the rank of "one" to the source with the highest total, 

the rank order of "two" to the source with the second highest 

total, and so forth, with the lowest ranking going to the source 

of influence with the lowest total of weighted values. 

The ranking assigned to the various sources which influ

enced the non-college bound graduates' occupational plans are 

presented in Table 19. As can be noted, parents were ranked the 

most influential source, with peers reported to be the second 

most influential, teachers and relatives tied for third among the 

respondents who had attended schools with more than five hundred 

graduates. The respondents from schools with five hundred or 

less graduates arranged their sources of influence somewhat dif

ferently. Again, parents were seen as the greatest source of in

fluence, but teachers were placed in the second position, with 

peers in third place and counselors in fourth place. 

The finding that parents were the greatest source of in

fluence on the occupational plans of the graduates participating 

in the study is in agreement with the findings previously 



reported by Berdie (1954), Bell (1963), Roeber (1968), and Trent 

and Medsker (1968). 

Table 19. Weighted Values Assigned to the Various Sources of 
Influence by the Non-College Bound Respondents from 
Schools with More and Less than 500 Graduates, Plus 
the Rank Order (N=92) 

More than 500 or 
500 Graduates Less Graduates 

Source of (N=29) (N=63) 
Influence Sum of 

Weighted 
Values 

Rank 
Order 

Sum of 
Weighted 
Values 

Rank 
Order 

Counselors 80 6 277 4 

Custodians 13 8 35 10 

Teachers 149 3 386 2 

Assistant 
Principal 13 8 48 9 

Principal 10 11 101 7 

Superintendent 11 10 15 11 

Parents 202 1 468 • 1 

Relatives 149 3 187 5 

Friends of 
the Family 85 5 171 6 

Peers 163 2 363 3 

Others 65 7 101 7 
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Table 20. Number of Times That a Source of Influence Was Chosen 
by the Male Graduates as Ranking Among the Three 
Greatest Influences on Their Occupational Choice, Plus 
the Total Number of Rankings, in Each Category (N=45) 

Source of 
Influence N 

1 
% N 

Rank 
2 
% 

Order 

N 
3 

< 
Yo 

Total 
N % 

Counselors 4 10.00 6 15.78 3 11 .11 13 12.38 

Custodians 0 00.00 0 00.00 0 00 .00 0 00.00 

Teachers 6 15.00 6 15.78 6 22 .22 18 17.14 

Assistant 
Principal 1 2.50 1 2.63 1 3 .70 3 2.85 

Principal 0 00.00 0 00.00 1 3 .70 1. 00.95 

Superintendent 0 00.00 0 00.00 0 00 .00 0 00.00 

Parents 18 45.00 4 10.52 3 11 .11 25 23.80 

Relatives 1 2.50 6 15.78 1 3 .70 8 7.61 

Friends of 
the Family 1 2.50 4 10.52 4 14 .81 9 8.57 

Peers 7 17.50 6 15.78 8 29 .62 21 20.00 

Others 2 5.00 5 13.15 0 00 .00 7 6.66 

Totals 40 100.00 38 99.94 27 99 .97 105 99.96 

The data contained in Table 20 and Table 21 indicate the 

amount of influence which various people had upon the occupation

al plans of the male and female graduates who were planning to 

seek employment. Among the non-college bound males, parents were 

reported to be the greatest source of influence, with peers 

ranked second, teachers third, and counselors fourth. The 
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non-college bound females altered the ranking somewhat by assign

ing teachers the second level of importance and placing peers in 

third place. A possible explanation for the greater amount of 

influence exerted by the teachers on the females is that more 

specific job entry training is offered for the girls in Arizona 

secondary schools than is the case for the males. As a result, 

there is greater teacher identification on the part of females. 

Table 21. Number of Times That a Source of Influence Was Chosen 
by the Female Graduates Planning to Seek Employment as 
Ranking in the Three Most Influential, Plus Total 
Number of Rankings (N=63) 

Source of 
Influence N 

1 
% N 

Rank Order 
2 
% N 

3 
% 

Total 
N % 

Counselors 5 10.00 6 13.04 5 13.88 16 12.12 

Custodians 1 2.00 0 00.00 0 00.00 1 00.75 

Teachers 11 22.00 2 4.34 10 27.77 23 17.42 

Assistant 
Principal 0 00.00 0 00.00 1 2.77 1 00.75 

Principal 0 00.00 1 2.17 3 8.33 4 3.03 

Superintendent 0 00.00 0 00.00 0 00.00 0 00.00 

Parents 15 30.00 14 30.43 8 22 .22 37 28.03 

Relatives 3 6.00 8 17.39 4 11.11 15 11.36 

Friends of 
the Family 2 4.00 2 4.34 3 8.33 7 5.30 

Peers 7 14.00 10 21.73 2 5.55 19 14.39 

Others 6 12.00 3 6.52 0 00.00 9 6.81 

Totals 50 100.00 46 99.96 36 99.96 132 99.96 
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Table 22 summarizes the amount of influence which the 

various people had on the occupational plans of the Anglo gradu

ates . Parents were found to be the most influential source in 

the occupational planning of the Anglo graduates not planning to 

attend college. Peers were the second most influential, teachers 

third, and counselors fourth out of the eleven sources listed in 

the table. 

Table 22. Number of Times That an Influencing Category Was 
Chosen by the Anglo Graduates Planning to Seek Employ
ment as Ranking in the Three Most Influential, Plus 
Total Number of Rankings (N=58) 

Source of 
Influence N 

1 
% N 

Rank Order 
2 
% N 

3 
% 

Total 
N % 

Counselors 5 10.20 5 11.36 5 14.29 15 11.72 

Custodians 1 2 .04 0 00.00 0 00.00 1 00.78 

Teachers 6 12 .24 5 11.36 9 25.71 20 15.63 

Assistant 
Principal 0 00.00 0 00.00 2 5.71 2 1.56 

Principal 0 00.00 1 2.27 2 5.71 3 2 .34 

Superintendent 0 00.00 0 00.00 0 00.00 0 00.00 

Parents 21 42 .86 10 22.73 7 20.00 38 29.69 

Relatives 2 4.08 6 13.64 3 8.57 11 8.59 

Friends of 
the Family 2 4.08 2 4.55 2 5.71 6 4.69 

Peers 9 18.37 11 25.00 5 14.29 25 19.53 

Others 3 6.12 4 9.09 0 00.00 7 5.47 

Totals 49 99.99 44 100.00 35 99.99 128 100.00 
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Table 23. Number of Times That an Influencing Category Was 
Chosen by the Mexican-American Graduates Planning to 
Seek Employment as Ranking in the Three Most Influ
ential, Plus Total Number of Rankings (N=33) 

Source of 
Influence N 

1 
% N 

Rank 
2 
% 

Order 

N 
3 
% 

Total 
N % 

Counselors 3 11.54 4 16.67 2 11.76 9 13.43 

Custodians 0 00.00 0 00.00 0 00.00 0 00.00 

Teachers 7 26.92 3 12.50 4 23.53 14 20.90 

Assistant 
Principal 1 3.85 1 4.17 0 00.00 2 2.99 

Principal 0 00.00 0 00.00 2 11.76 2 2.99 

Superintendent 0 00.00 0 00.00 0 00.00 0 00.00 

Parents 5 19.23 6 25.00 2 11.76 13 19.40 

Relatives 2 7.69 5 20.83 0 00.00 7 10.45 

Friends of 
the Family 1 3.85 1 4.17 3 17.65 5 7.46 

Peers 3 11.54 2 8.33 4 23.53 9 13.43 

Others 4 15.38 2 8.33 0 00.00 6 8.96 

Totals 26 100 .00 24 100.00 17 99.99 67 100.00 

The amount of influence which the various sources had on 

the occupational plans of the non-college bound Mexican-American 

graduates is summarized above in Table 23. Teachers were re

ported to be the most influential in the occupational planning of 

the Mexican-American graduates seeking employment. Parents were 

the second most influential and peers and counselors tied for 



67 

third place. The finding that parents were not the greatest 

source of influence is surprising since the Mexican-American cul

ture is known for its cohesiveness, which might lead one to ex

pect parents to be the strongest source of influence on their 

children. 

Some explanations for the above ranking by the Mexican-

Americans might include the following: vocational education 

teachers might have a strong influence on the students who take 

their courses in high school; Mexican-American parents because of 

limited formal education may have delegated the responsibility of 

vocational advisement to the school personnel; and young Mexican-

Americans prefer to enter occupational areas other than those in 

which their parents are employed so they seek information from 

people who might be more knowledgeable about a variety of career 

opportunities. 

Types of assistance given by school personnel. The data 

summarized in Table 24 present the types of assistance given by 

school personnel to the graduates planning to seek employment. 

If one regards assistance in all these areas as desirable, the 

picture is not bright. An inspection of the data indicates that 

no category mentioned in the table was cited by even half of the 

respondents. The type of assistance most frequently given in

volved instruction in how to act during a job interview, and even 

this varied greatly between those who attended schools with more 

and less than five hundred graduates. The second type of 
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assistance most frequently received by the graduates involved in

struction in how to fill out a job application form. 

Table 24. N's and Percentages Pertaining to the Kinds of Assist
ance the Graduates Received from School Personnel by 
Size of Class (N=108) 

Size of Class 
Type of 
Assistance 

More than 500 
(N=35) 

N % 

500 

N 

or Less 
(N=73) 

% 

Referred directly to 
employer 6 17.14 9 12.32 

Provided names of companies 
seeking employees 6 17.12 14 19.17 

Referred to Arizona State 
Employment Service 7 20.00 10 13.69 

Filling out job applica
tion forms 8 22.85 28 38.35 

Employment interview 
training 12 34.28 36 49.31 

Letters of recommendation 3 8.57 6 8.21 

Other 3 8.57 10 13.69 

Totals 45 128.55* 113 144.74* 

*Since the graduates were permitted to check more than 
one answer, the percentages total to more than 100. 

Less than a fifth of the respondents indicated that they 

had been encouraged to register with the Arizona State Employment 

Service. The percentage of respondents from schools with more 

than five hundred graduates reporting that they were referred di

rectly to a possible employer was higher than for those who 
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attended a school with five hundred or less graduates. However, 

the percentage of respondents provided with names of companies 

seeking employees was about the same for those from schools with 

more and less than five hundred graduates. 

Approximately 8% of the respondents planning to seek em

ployment indicated that they had received letters of recommenda

tion. Considering the difficulty which most young people 

experience when trying to obtain their initial full time posi

tion, the failure to supply such a letter on request would be a 

disservice. 

A summary of the types of assistance received by the male 

and female graduates is presented in Table 25. A greater per

centage of the female respondents reported receiving employment 

interview training and help with filling out job application 

forms than did the males participating in the study. The per

centage of females referred directly to an employer was almost 

twice that of the males. This again may be a by-product of the 

curriculum major, e.g., office practice. On the other hand, a 

larger percentage of male respondents were given the names of 

companies seeking employees and letters of recommendation than 

were the females. 
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Table 25. Types of Assistance Given by School Personnel to Male 
and Female Non-College Bound Graduates (N=108) 

Type of 
Assistance 

Male 
N 

(N=45) 
% 

Female 
N 

(N=63) 
% 

Referred directly to 
employer 4 8.88 11 17.46 

Provided names of companies 
seeking employees 10 22 .22 10 15.87 

Referred to Arizona State 
Employment Service 6 13.33 10 15.87 

Filling out job applica
tion forms 9 20.00 27 42.85 

Employment interview 
training 13 28.88 35 55.55 

Letters of recommendation 6 13.33 3 4.76 

Other 5 11.11 8 12 .69 

Totals 53 117.75* 104 165.05* 

*Since the graduates were permitted to check more than 
one answer, the percentages total to more than 100. 

The N's and percentages for the types of assistance re

ceived by the Anglo and Mexican-American non-college bound gradu

ates are contained in Table 26. One of the surprising findings 

was that the Mexican-American respondents reported that they re

ceived more assistance in almost every category listed than did 

the Anglo graduates. This information is contrary to the charges 

made by some Chicano groups which have maintained that the 

Mexican-American students get little help from school personnel. 
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Table 26. Types of Assistance Given by School Personnel to 
Anglo and Mexican-American Non-College Bound 
Graduates (N=91) 

Anglo Mexican-American 
Types of (N=58) (N=33) 
Assistance N % N % 

Referred directly to 
employer 10 17.24 5 15.15 

Provided names of companies 
seeking employees 8 13.79 10 30.30 

Referred to Arizona State 
Employment Service 8 13.79 6 18.18 

Filling out job applica
tion forms 19 32.75 13 39.39 

Employment interview 
training 27 46.55 16 48.48 

Letters of recommendation 1 1.72 7 21.21 

Other 9 15.51 2 6.06 

Totals 82 142.35* 59 178.77* 

*Since the graduates were permitted to check more than 
one answer, the percentages total to more than 100, 

Explanations for not continuing education beyond high 

school. The next item in the questionnaire for the respondents 

planning to terminate their education at the high school level 

was intended to probe into the possible explanations given for 

not continuing their education. The data are summarized in 

Table 27. The primary reason given by the non-college bound re

spondents was that they did not have sufficient funds for 
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college. This finding is consistent with one of the major con

clusions reached by Berdie (1954). 

The second highest explanation given for not continuing 

one's education fell into the category of "other," so a review 

was made of the individual questionnaires. It was discovered 

that more than half of the responses in the "other" category in

volved the obligation for military service. The remaining an

swers in the "other" category included several who felt that they 

had been called by God to give service to their church, and a few 

indicated that they wanted time—anywhere from six months to a 

year—to think about what to do with their lives. 

The respondents who attended schools with less than five 

hundred graduates indicated that they ranked "Never thought about 

going beyond the high school level" as the third most important 

explanation, while the respondents from schools with more than 

five hundred ranked "Tired of going to school" in third place. 

The most logical reasons listed among the options in 

Table 27 were "Have a good job waiting" and "Received sufficient 

training in high school." However, according to the respondents, 

both of these explanations were ranked no higher than fifth in 

importance among the eight possibilities listed in the item. 
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Table 27. Weighted Values and Rank Order Assigned to the Expla
nations Given for Not Continuing Their Education 
Beyond High School by Size of Graduating Class (N=105) 

Size of Class 
More than 500 or 

500 Graduates Less Graduates 
„ , ... (N=32) (N=73) 
Explanation Sum of Sum of 

Weighted Rank Weighted Rank 
Values Order Values Order 

Job waiting 46 6 63 7 

Sufficient 
training 50 5 113 5 

Want to get 
married 60 4 108 6 

Don't have the 
money for more 
education 99 1 252 1 

Never thought 
about more 
education 38 7 134 3 

No one in family 
has gone beyond 
high school 17 8 51 8 

Tired of School 74 3 114 4 

Others 76 2 169 2 

Circumstances under which the respondents would consider 

additional training. The final item in the part of the question-

naire for the graduates planning to terminate their education at 

the high school level was included to ascertain under what condi

tions the non-college bound might consider pursuing additional 
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training. The data contained in Table 28 summarize those circum

stances . The largest percentage of respondents indicated that 

they would consider additional schooling "If the courses were re

lated to their interests." Nearly half of the non-college bound 

respondents also indicated that they would seek additional 

schooling if it was needed for job advancement; the implication 

seems to be that many of the non-college bound graduates are not 

adverse to additional schooling, but they want the education to 

be relevant to their interests and needs. Indirectly, these re

spondents seem to be giving a strong endorsement for continued 

expansion of the community college system, the continuing educa

tion and extension divisions of the state's universities, and the 

various adult education programs found in Arizona, since these 

agencies have proven flexible enough to provide almost any type 

of instruction requested by the members of the communities they 

serve. 
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Table 28. N's and Percentages Pertaining to the Circumstances 
Which the Non-College Bound Respondents Indicated 
Would Be Necessary for Them to Continue Their 
Schooling by Size of Graduating Class (N=107) 

Size of Class 
More than 500 500 or Less 

Circumstances (N=35) (N=73) 

N % N % 

If the opportunity to go 
on to school presented 
itself 

• 
16 45 .71 23 31 

o
 

in •
 

If needed for job 
advancement 16 45 .71 36 49 .31 

If done on a part-time 
basis 12 34 .28 21 28 .76 

If it was inexpensive 9 25 .71 26 35 .61 

If courses were related 
to interests 22 62 .85 33 45 .20 

Totals 75 204.26* 139 190.38* 

""Since the graduates were permitted to check, more than 
one answer, the percentages total to more than 100. 

Information from Graduates Planning 
to Continue Education 

Of the respondents answering the questionnaire, 303 indi

cated that they planned to continue their education beyond the 

high school level. The majority of these respondents (61%) at

tended a high school which had five hundred or less graduates . 

Slightly more than half of the respondents planning to continue 

their education were females. However, an analysis of the post-

high school plans of all the males and females revealed that a 



higher percentage of males (77%) planned to continue their educa

tion than do the females (71%). This finding is in agreement 

with the pattern described in Berdie's (1954) research and that 

of Berdie and Hood (1965) and McDonald (1968). 

Admission information. A summary of the information per

taining to the admission of Arizona high school graduates to in

stitutions of higher learning is presented in Table 29. A vast 

majority of the respondents indicated that they were accepted by 

the institution which they considered to be their first choice. 

Furthermore, most of the respondents indicated that they pre

ferred to enroll at an institution located within the state of 

Arizona. However, among the respondents from schools with five 

hundred or less graduates, a larger percentage indicated that 

they preferred to enroll in an out-of-state institution. A pos

sible explanation for this desire to stay within the state might 

be that respondents living within commuting distance of an insti

tution of higher learning were content to start their freshman 

year at an Arizona college or university in order to keep down 

the educational costs . 

Only 11% of the respondents from schools with more than 

five hundred graduates indicated that they were denied admission 

by the institution which they considered to be their first 

choice, while 15% of the respondents from the schools with five 

hundred or less graduates reported that they were not accepted. 

Among all the respondents planning to continue their education, 
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only slightly more than 10% indicated that they were denied ad

mission by an Arizona institution of higher learning. 

Table 29. N's and Percentages of the Respondents' Acceptance by 
the Institutions in Which They Wanted to Enroll (N=287) 

Admission Status and 
Location of Institution 

Size of Graduating Class 
More than 500 500 or Less 
(N=U2) (N=175) 
N % N % 

First choice—Arizona 
Yes 
No 

First choice—out-of-state 
Yes 
No 

Second choice—Arizona 
Yes 
No 

Second choice—out of state 
Yes 
No 

Third choice—Arizona 
Yes 
No 

Third choice—out-of-state 
Yes 
No 

80 71.42 120 
10 8.92 20 

6 
2 

4 
1 

5.35 
1.78 

24 21.43 
2 1.78 

3.57 
.89 

7 6.25 
0 00.00 

1 00.89 
0 00.00 

24 
6 

7 
2 

15 
12 

11 
1 

68.57 
11.42 

13.42 
3.42 

36 20.57 
17 9.71 

4.00 
1.14 

8.57 
6.85 

6.28 
00.57 

Totals 137 122.28* 271 154.52* 

*Since the graduates were permitted to check more than 
one answer, the percentages total to more than 100. 
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The number of respondents giving information pertaining 

to their second and third choice of institution was quite differ

ent depending upon whether they had attended schools with more 

and less than five hundred graduates. The students from schools 

with less than five hundred graduates indicated that they applied 

to more institutions of higher learning and received more admis

sion denials than did the graduates from schools with more than 

five hundred graduates. 

Types of assistance received from school personnel. A 

summary of the types of assistance received by the graduates from 

school personnel is presented in Table 30. The assistance most 

frequently provided to the respondents continuing their education 

was information pertaining to the college entrance examinations. 

More than 80% of the graduates planning to continue their educa

tion reported that they received this kind of information, which 

suggests that its availability was widely publicized, perhaps in 

the form of handouts and announcements over the school public 

address system. The second most frequently mentioned type of 

assistance involved the issuance of letters of recommendation and 

transcripts. 

None of the other types of assistance listed in Table 30 

was reported as having been received by at least half of the 

graduates planning to continue their education. These kinds of 

assistance are desirable, if not essential. However, for most 



Arizona high school graduates, assistance from school personnel 

in these areas is the exception, rather than the rule. 

Table 30. The Type of Assistance Received by the Respondents by 
the Size of Graduating Class (N=303) 

Size of Graduating Class 
Type of More than 500 500 or Less 
Assistance (N=119) (N=184) 

N % N % 

How to read and interpret 
a college catalog 22 18.48 35 19 .02 

Given the names of several 
institutions which would 
probably accept the 
student 42 35.29 80 43 .47 

Strongly encouraged to 
attend Arizona institu
tion 35 29.41 50 27 .17 

Told how and when to sign 
up for college entrance 
exams 98 82.35 156 84 .78 

Had results of the testing 
explained 44 36.97 84 45 .65 

Told how to complete the 
scholarship and/or ad
mission application 
forms 41 34.45 63 34 .23 

School promptly sent let
ters of recommendation 
and transcripts 67 56.30 103 55 .97 

Totals 349 293 .2 5* 571 310 .29* 

*Since the graduates 
one answer, the percentages 

were 
total 

permitted to check more than 
to more than 100. 
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Table 31. The Type of Assistance Received by the Various 
Academically Self-Rated Graduates (N=300) 

Student Self-Rating 
Above 

Type of Superior Average Average 
Assistance (N=55) (N=155) (N=90) 

N % N % N % 

How to read and in
terpret a college 
catalog 7 12 .72 30 19 .35 19 21 .11 

Given names of sev
eral institutions 
which would prob
ably accept the 
student 20 36 .36 34 41 .29 37 41 .11 

Strongly encouraged 
to attend Arizona 
institution 16 29 .09 41 26 .45 28 31 .11 

Told how and when to 
sign up for college 
entrance examina
tions 45 81 .81 140 90 .32 66 73 .33 

Had results of the 
testing explained 23 41 .81 74 47 .74 31 34 .44 

Told how to complete 
the scholarship 
and/or admission 
application forms 28 50 .90 54 34 .83 21 23 .33 

School promptly sent 
letters of recom
mendation and 
transcripts 41 74 .54 91 58 .70 38 42 .22 

Totals 180 327 .43* 494 318 .68* 240 266 .65' 

*Since the graduates were permitted to check more than 
one answer, the percentages total to more than 100. 
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The data in Table 31 indicate the type of assistance re

ceived by the various academically self-rated graduates. The 

type of assistance most readily available to the graduates was 

information about the college entrance examinations. The two 

categories of assistance which were received by a higher percent

age of the "superior" graduates than by the "above average" and 

"average" respondents were help in completing the scholarship 

and/or admission application forms and the prompt transmission of 

letters of recommendation and transcripts. This situation might 

be attributable to the fact that most school personnel would like 

the prestige of placing their exceptional students in the leading 

institutions of higher learning. Another possibility is that it 

reflects the idea that only the bright get scholarships, so why 

give encouragement to the "average" and "above average" students. 

The information contained in Table 32 summarizes the 

types of assistance received from school personnel by the members 

of the various ethnic groups who planned to continue their educa

tion. Again, caution has been exercised in generalizing from 

these data because the N's involved with all these ethnic group 

members were very small. 

The most readily available assistance for all of the 

ethnic respondents in the study pertained to the college entrance 

examinations. None of the other types of assistance was received 

with any uniform regularity by the various respondents. Among 

the Blacks planning to continue their education beyond the high 
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school level, the data indicated that they had a higher percent

age receiving an interpretation of the college entrance examina

tion results than any other group of respondents. Also, more 

than half of the Blacks reported that they were given the names 

of several institutions which would probably accept them, and 

they were shown how to complete the necessary scholarship and ad

mission application forms. 

In most cases Mexican-Americans planning to continue 

their education reported a lower percentage of their respondents 

receiving the various types of assistance from school personnel 

than were reported by the Black respondents. One exception to 

this pattern involved letters of recommendation and the sending 

of transcripts. 

Of the American Indians who participated in the study, 

all indicated that they were given the names of several institu

tions which would probably accept them. Two-thirds of the 

American Indian respondents also indicated that they were shown 

how to sign up for college entrance and that their requests for 

letters of recommendation and high school transcripts were 

promptly answered. 



Table 32. The type of Assistance Received by the Graduates Who Were Members of the 
Various Ethnic Groups (N=284) 

Ethnic Group 
Mexican- Oriental American 

Type of Black Anglo American American Indian 
Assistance (N=7) (N=229) (N=40) (N=3) (N=5) 

N % N % N % N % N % 
How to read and interpret 
a college catalog 2 28.57 36 15.72 13 32.50 1 33.33 2 40.00 

Given names of several in • 

stitutions which would 
probably accept the 
student 4 57.14 87 37.99 20 50.00 0 00.00 5 100.00 

Strongly encouraged to 
attend Arizona institu
tion 2 28.57 64 27.94 14 35.00 0 00.00 1 20.00 

Told how and when to sign 
up for college entrance 
examinations 7 100.00 197 86.02 31 77.50 3 100.00 3 60.00 

Had results of the testing 
explained 6 85.71 100 43.66 14 35.00 1 33.33 2 40.00 

Told how to complete the 
scholarship and/or admis
sion application forms 4 57.14 76 33.18 14 35.00 1 33.33 1 20.00 

School promptly sent let • 

ters of recommendation 
and transcripts 1 14.28 135 58.95 20 50.00 0 00.00 3 60.00 

Totals 26 371.41* 695 303 .46* 126 315.00* 6 199.99* 17 340.00* 

"Since the graduates were permitted to check more than one answer, the percentages 
total more than 100. 
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Scholarship and financial aid. The information dealing 

with whether the respondents received an offer of scholarship or 

financial aid from the institution which they most wanted to at

tend is presented in Table 33. Twenty percent of the respondents 

from schools with more than five hundred graduates and 30% of the 

respondents from schools with five hundred or less graduates in

dicated that they received offers of money from the institution 

of higher learning which they considered to be their number one 

choice. Assuming that most of the respondents submitted an ap

plication for either a scholarship or financial assistance, it is 

hypothesized that the larger percentage of respondents from 

schools with five hundred or less graduates reflects the manner 

by which assistance is distributed by the institutions of higher 

learning in Arizona. Generally, the scholarships are confined to 

the students who are in the upper 15% of their high school gradu

ating class, and greater financial need is assigned to those who 

live outside the normal commuting distance because such students 

would need room and board. The combination of these two varia

bles most likely favors the awarding of scholarships and finan

cial assistance to students from schools with fewer than five 

hundred graduates. 
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Table 33. N's and Percentages of the Respondents Receiving 
Offers for Scholarships or Financial Aid by Size 
of Graduating Class (N=303) 

Size of Graduating Class" 
Offered More than 500 500 or Less 
Aid (N= =119) (N=184) 

N ? N % 

Yes 24 20, .16 56 30.43 

No 90 75, .63 124 67.39 

No response 5 4, .20 4 2.17 

Totals 119 99.99 184 99.99 

Methods by which the respondents planned to meet their 

educational expenses. Table 34 contains a summary of how the re

spondents planned to pay for the cost of their college education. 

A majority of the respondents indicated that they would prefer to 

work during the summers or part-time during the school year in 

order to pay for the cost of their education. While it might be 

commendable to follow a principle of paying for one's education 

as one attends college, it seems somewhat unrealistic considering 

the shortage of work opportunities available for part-time peo

ple. The aversion toward borrowing money in order to meet the 

expenses of going to college was clearly shown by a majority of 

the respondents. Of those willing to seek a loan, the preferred 

method was to obtain a student loan from the federal government. 

Perhaps this reflects an awareness on the part of the respondents 

that governmental loans have the most favorable rates of interest. 
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Table 34. N's and Percentages of the Methods by Which the 
Graduates Plan to Meet the Cost of Their Education 
by Size of Graduating Class (N=303) 

Size of Graduating Class 
More than 500 500 or Less 

Method (N=119) (N=184) 
N % N % 

Work part-time while 
attending school 72 60 .50 116 63 .04 

Work during the summers 77 64 .70 131 71 .19 

Borrow from a bank 6 5 .04 8 4 .34 

Borrow from the institu
tion which you plan to 
attend 6 5 .04 10 5 .43 

Seek a student loan from 
the government 22 18 .48 29 15 .76 

Totals 187 153 .76* 294 159 .76* 

*Since the graduates were permitted to check more than 
one answer, the percentages total to more than 100. 

Time at which the graduates made a choice of institution 

of higher learning to attend. Analysis of the data contained in 

Table 35 reveals that more than half of the high school graduates 

in Arizona wait until their senior year to choose an institution 

of higher learning. Seventy-one percent of the respondents who 

attended high schools which had five hundred or fewer graduates 

waited until their senior year, while this was the case for 68% 

of those who attended schools which had more than five hundred 

graduates. Although there is nothing inherently wrong with the 



graduates making their selection during their senior year, it 

does raise the possibility that many young people procrastinate 

about the decision until the last minute. And, for those who do 

delay the decision, it does raise the possibility that they will 

discover that they are deficient in one or more entrance require

ments for the institution they most want to attend. They would 

then be faced with the difficult task of making up the deficiency 

while not having additional high school time to do so. 

Table 35. N's and Percentages Indicating the Time at Which the 
Graduates Made a Choice of Institution to Attend by 
Size of Graduating Class (N=303) 

Size of Graduating Class 
Time When More than 500 500 or Less 
Choice (N=119) (N=184) 
Was Made N % N % 

Junior high 13 10 .92 8 4 .34 

9th grade 5 4 .20 5 2 .71 

10th grade 5 4 .20 •9 4 .89 

11th grade 15 12 .60 31 16 .84 

1st semester, 12th grade 47 39 .49 76 41 .30 

2nd semester, 12th grade 34 28 .57 54 29 .34 

No response 0 00 .00 1 00 .54 

Totals 119 99 .98 184 99 .95 

Another interpretation of the tendency on the part of the 

graduates to wait until their senior year before selecting an in

stitution of higher learning to attend, is that their parents, 



88 

counselors, and perhaps others, traditionally wait until a vari

ety of variables such as grade point average, American College 

Test results and the amount of financial assistance available are 

known and can be taken into consideration by the student. 

A review of the data summarized in Table 36 indicates 

that 77% of the males and 63% of the female graduates said that 

they made the choice of institution to attend during their senior 

year, suggesting that girls seem to make a decision earlier than 

boys. 

Table 36. N's and Percentages Indicating the Time at Which the 
Graduates Made a Choice of Institution to Attend by 
Sex Classification (N=303) 

Sex 
Time at Which Male Female 
Choice (N=149) (N=154) 
Was Made N % N % 

Junior high 7 4 .69 14 9 .03 

9th grade 2 1 .34 •8 5 .16 

10th grade 6 4 .02 8 5 .16 

11th grade 20 13 .42 26 16 .77 

1st semester, 12th grade 72 48 .32 51 32 .90 

2nd semester, 12th grade 42 28 .18 46 29 .67 

No response 0 00 .00 1 00 .64 

Totals 149 99 .97 154 99 .33 



Table 37. NTs and Percentages Indicating the Time at Which the Graduates Made a Choice 
of Institution to Attend by Ethnic Group (N=303) 

Ethnic Group 
Mexican- Oriental American No 

Time at Which Black Anglo American American Indian Other Response 
Choice (N=7) (N=229) (N=40) (N=3) (N=5) (N=3) (N=16) 
Was Made N % N % N % N % N % N % N % 

Junior high 1 14 

00 CM .
 14 6 .11 2 5 .00 2 66 •

 

cn
 

cn
 

0 00 .00 0 00 

o
 
o
 • 2 12 .50 

9th grade 1 14 .28 8 3 .49 1 2 .50 0 00 .00 0 00 .00 0 00 .00 0 00 .00 

10th grade 1 14 .28 11 4 .80 2 5 .00 0 00 .00 0 00 .00 0 00 .00 0 00 .00 

11th grade 0 00 .00 37 16 .15 7 17 .50 0 00 .00 0 00 .00 0 00 .00 2 12 .50 

1st semester, 
12th grade 4 57 .14 92 40 .17 17 42 .50 0 00 .00 2 40 .00 1 33 .33 7 43 .75 

2nd semester, 
12th grade 0 00 .00 67 29 .25 10 25 .00 1 33 .33 3 60 .00 2 66 .66 5 31 .25 

No response 0 00 .00 0 00 .00 1 2 .50 0 00 .00 0 00 .00 0 00 .00 0 00 .00 

Totals 7 99 .98 229 99 .97 40 100 .00 3 100 .00 5 100 .00 3 99 .99 16 100 .00 

oo 
10 
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Analysis of the data contained in Table 37 indicates that, 

with the exception of the Oriental Americans, more than half of 

the graduates in every ethnic group waited until their senior 

year to choose an institution of higher learning. Only the Ori

ental Americans indicated that the majority of them made the 

decision about which institution to attend while still in junior 

high school. The Black graduates, on the other hand, tended to 

split into two groups, with some Blacks making the choice of in

stitution early in their high school career, while a majority 

decided during the first semester of their senior year. Two-

thirds of the Mexican-Americans indicated that they waited until 

their senior year, and all of the American Indians said that they 

did not make the choice of institution until their senior year. 

The data in Table 38 indicate the time of decision to 

attend college by level of self-rated academic ability. Although 

the percentage of superior students who selected an institution 

of higher learning during their junior high school year is higher 

than that of the other scholastic categories, the fact remains 

that more than 60% of the superior students also waited until 

their senior year to choose an institution. Therefore, it would 

seem that one cannot assume that the brighter students will 

select the institution of choice any earlier than other students. 
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Table 38. Time of Decision to Attend College by Level of 
Self-Rated Academic Ability (N=301) 

Self-Rating 
Above Below 

. Superior Average Average Average Totals 
Time (N=55) (N=155) (N=90) (N=l) (N=301) 

N % N % N % N % N % 

Junior 
high 7 12 .72 11 7 .09 3 3 .33 0 00 .00 21 6 .97 

9th grade 2 3 .63 6 3 .87 2 2 .22 0 00 .00 10 3 .32 

10th grade 2 3 .63 10 6 .45 2 2 .22 0 00 .00 14 4 .65 

11th grade 9 16 .36 29 18 .70 8 8 .88 0 00 .00 46 15 .28 

1st 
semester, 

12th grade 17 30 .90 64 41 .29 41 45 .55 1 100 .00 123 40 .86 

2nd 
semester, 

12th grade 18 32 .72 35 22 .58 34 37 .77 0 00 .00 87 28 .90 

Totals 55 99 .96 155 99 .98 90 99 .97 1 100 .00 301 99 .98 

Sources which influenced the graduates' educational 

plans. The ranking assigned to the various sources which influ

enced the graduates' educational plans are presented in Table 39. 

As can be noted, parents were reported to be the overwhelming 

source of influence by graduates planning to continue their edu

cation, as was the case with those planning to enter the world of 

work directly from high school. This finding regarding the in

fluence of parents on educational plans is consistent with the 

observations of Berdie (1954), Bloom (1964), Levenson (1965), 

Slocum (1956), and Trent and Medsker (1968). 
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Table 39. Weighted Values Assigned to the Various Sources of 
Influence by the Respondents Planning to Continue 
Their Education by Size of Graduating Class, Plus 
the Rank Order (N=299) 

Size of Graduating Class" 
More than 500 or 

500 Graduates Less Graduates 
(N=117) (N=182) 

Sum of Sum of 
Weighted Rank Weighted Rank 
Values Order Values Order 

College 
representative 122 8 227 8 

Friends of 
the family 193 6 307 6 

Peers 525 2 651 2 

Counselors 260 4 564 3 

Parents 797 1 1143 1 

Relatives 237 5 421 5 

Teachers 407 3 531 4 

Others 123 7 305 7 

Peers were ranked as the second strongest influence by 

the Arizona high school graduates planning to continue their edu

cation. This finding supports the observation made by Little 

(1959) that "birds of a feather flock together," which implies 

that when a high school graduate's friends plan to continue their 

education, he will most likely do the same. 

Beyond the level of the two most influential sources, the 

respondents from schools with more than five hundred graduates 

Source 
of 
Influence 
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ranked the sources of influence in a slightly different order 

than did those who had attended schools with five hundred or less 

graduates. The respondents from schools with five hundred or 

less graduates ranked counselors in third place and teachers as 

fourth in importance. The respondents from schools with five 

hundred or more graduates reversed the order of these two sources 

of influence, placing the teachers third and the counselors 

fourth. The remaining sources of influence received identical 

rankings from the respondents regardless of the size of graduat

ing class. 

Since school counselors were not listed among the two 

primary sources of influence by college bound respondents, it 

would seem that a majority of the participants in the study as

signed counselors a secondary role in the graduate's educational 

planning. This finding seems somewhat puzzling in light of the 

general feeling that counselors spend most of their time with 

college bound students. While this information does not suggest 

that the counselors were not asked for assistance by these grad

uates, it does imply that the major decision-making process re

garding educational planning occurred somewhere other than in the 

counselor's office. Perhaps the situation is similar to the one 

described by Muro and Revello (1970) who suggested that counsel

ors were mainly seen as helpers who had specialized information 

and who could assist with college placement. 
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Factors which influenced graduates' decision to attend a 

particular institution of higher learning. The factors which 

influenced the graduates1 decision to attend a particular insti

tution of higher learning are ranked in order of importance in 

Table 40. Practical matters, such as being able to commute from 

home and low-cost tuition, were ranked as first and second in 

importance by the respondents from schools with more than five 

hundred graduates. The respondents from schools with five hun

dred or less graduates ranked commuting distance in first place, 

with information from students already attending an institution 

second in importance. Among the respondents from schools with 

more than five hundred graduates, information from students al

ready attending the institution of higher learning was seen as 

ranking third in importance, while among the respondents from the 

smaller schools, low-cost tuition was ranked third in importance. 

From the. above data it would seem that cost of a higher 

education is among the most consequential variables considered by 

graduates selecting an institution to attend. Studies by Rice 

(1969) and Grant (1968) have also acknowledged the influence 

which practical matters have upon the college bound student's 

choice of institution. 
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Table 40. Weighted Values Assigned to the Various Institutional 
Factors Which Influenced the College-Bound Respon
dents' Choice of College by Size of Graduating Class, 
Plus the Rank Order (N=279) 

Factors 

Size of Graduating Class 
More than 

500 Graduates 
(N=118) 

Sum of 
Weighted Rank 
Values Order 

500 or 
Less Graduates 

(N=171) 
Sum of 
Weighted Rank 
Values Order 

Academic 
reputation 423 637 

Commuting 
distance 

Low tuition 

620 

436 

1 

2 

798 

704 

1 

3 

Size of financial 
aid offered 178 

School counselor 243 

Campus facilities 410 

9 

8 

5 

326 

309 

479 

8 

9 

7 

Special 
curriculum 325 

Social activities 146 

6 

10 

621 

238 

5 

10 

Information from 
students attend
ing there 435 

A visit to campus 311 

3 

7 

730 

508 

2 

6 

Academic reputation, quality of campus facilities, and 

special curriculum were not considered to be especially inportant 

factors by the respondents who were planning to continue their 

education. School counselors were seen as having even less in

fluence. The counselors were ranked in the bottom third as a 
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source of influence by the respondents planning to continue their 

education. Some of the possible interpretations for this low 

ranking are that perhaps the counselors do not try to persuade 

their counselees to attend a specific institution of higher 

learning, or maybe the counselors do not do enough to help the 

students relate their goals and abilities to the differential 

programs, the admission standards, or the freshman class profiles 

of the various institutions. Another possibility is that coun

selors are seen more as a reference source with a wealth of in

formation about higher education, than as a source whose advice 

should be given equal weight with that given by parents and 

peers. 

Few of the respondents saw the size of the financial aid 

package offered to them by institutions of higher learning as 

being influential in their selection process. Perhaps this phe

nomenon exists because not many students see financial aid as a 

very realistic prospect; hence they do not give it much consider

ation. This might be especially the case where students see 

financial aid going to a few selected students . 

Rank order of preference for attending the institutions 

of higher learning located in Arizona. The data in Table 41 in

dicate how the respondents ranked the institutions of higher 

learning located in Arizona. The two largest state universities 

were rated highest in appeal by the high school graduates. Those 

respondents who had attended schools with more than five hundred 
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graduates ranked The University of Arizona first, while those who 

had attended schools with five hundred or less graduates indi

cated that they rated Arizona State University first. 

Table 41. Weighted Values Assigned to the Various Institutions 
of Higher Learning by the Respondents Planning to 
Continue Their Education by Size of Graduating Class, 
Plus the Rank Order (N=302) 

Size of Graduating Class 

Institution 
of 
Higher Learning 

More than 
500 Graduates 

(N=118) 
Sum of 
Weighted Rank 
Values Order 

500 or 
Less Graduates 

(N=184) 
Sum of 

Weighted Rank 
Values Order 

Arizona Community 
College 333 

Grand Canyon 
College 279 

Prescott College 350 

Arizona State 
University 540 

Northern Arizona 
University 571 

The University of 
Arizona 633 

An out-of-state 
institution 435 

7 

5 

705 

486 

487 

962 

857 

869 

646 

7 

6 

3 

2 

The out-of-state institutions of higher learning were 

ranked lower in appeal than the three Arizona state universities. 

While this finding is somewhat of a surprise considering the 

prestige factors involved, it does indicate a realistic attitude 
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considering the competition which exists and the expensive out-

of-state tuitions which are generally involved. 

Community colleges were rated more highly by the respon

dents who attended schools which had five hundred or less gradu

ates, but even these respondents indicated that they would prefer 

to attend any of the state universities than to enroll in a com

munity college. The respondents from schools with more than five 

hundred graduates ranked the community colleges next to last in 

their order of preference. A possible explanation for the low 

ranking given to the community colleges has to do with the pres

tige which seems to exist for the four-year institutions, and 

which conversely does not exist for the community colleges of the 

state at this time. Most of the community colleges in Arizona, 

of course, are relatively new and without history, tradition, and 

reputation. 

Neither of the private four-year institutions located in 

Arizona was ranked in the upper half by the graduates planning to 

continue their education. Grand Canyon College was assigned the 

lowest rank by the graduates who participated in the study. A 

possible explanation for this low level of appeal among the 

graduates has to do with the fact that both of these institutions 

are very small and not well known. Furthermore, both institu

tions have specialized curricular offerings, and while Prescott 

College tends to be highly selective in its admissions policy, 

Grand Canyon College is known for its church affiliation. 
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Section II. Answers to the Questions 
Which Motivated the Study 

As stated at the beginning of this chapter, the study was 

designed to answer three major and seven supplemental questions. 

The remainder of Chapter 4, therefore, consists of answers to the 

questions which motivated the study. 

Major question 1: What were the occupational and educa

tional plans of the Arizona high school graduates who were mem

bers of the class of 1969? 

Approximately three-fourths of the graduates indicated 

that they planned to continue their education beyond the high 

school level. Mexican-American graduates indicated the lowest 

percentage (55%) of any of the groups participating in the study 

planning to continue their education. It was also noted that a 

slightly larger percentage of males (77%) than females (71%) in

dicated that they planned to continue their education beyond the 

high school level. 

A review of the data by age classification indicated that 

virtually all of the graduates under the age of seventeen at the 

time of graduation, planned to continue their education. More 

than half of those who were seventeen and eighteen years of age 

also planned to continue their education. In fact, only among 

the nineteen and older category did a majority of the respondents 

indicate that they planned to seek some type of employment, 

rather than continue their education. 
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When self-classified by scholastic ability, 98% of the 

graduates who classified themselves as "superior" students indi

cated that they planned to continue their education beyond the 

high school level. Even among the respondents who classified 

themselves as "average" academically, 54% indicated that they 

wanted to continue their education. 

When analyzing the post-high school plans of the respon

dents on the basis of size of graduating class, it was found that 

in all the size categories but one, 70% or more of the graduates 

planned to continue their education. Only among the graduates 

from schools with between 101 and 250 seniors did less than 70% 

of the respondents indicate that they wanted to continue their 

training. 

Regardless of the variables analyzed, a majority of the 

graduates planning to continue their education indicated that 

they waited until the senior year to decide upon an institution 

of higher learning to attend. 

The study revealed some surprising information pertaining 

to the occupational plans of Arizona high school graduates. A 

larger percentage of Mexican-Americans indicated that they 

planned to leave Arizona in search of employment than did the 

Anglo graduates. None of the Mexican-American females stated 

that they planned to get married shortly after graduation from 

high school, while 11% of the non-college bound Anglo females in

dicated that this was their intention. Among the males, 
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non-college bound, almost a third indicated that they planned to 

enter some branch of military service. 

A higher percentage of Anglo respondents indicated that 

they had jobs waiting for them at the time of graduation than did 

the Mexican-American graduates. Generally, respondents who at

tended schools with less than five hundred in the graduating 

class seemed more definite about their post-high occupational 

plans than did those who had attended larger schools. The occu

pational fields in which Arizona graduates preferred to find em

ployment included construction, retail sales, and manufacturing 

for the males, while the females wanted to find office work and 

retail sales work. 

Major question 2; Who were the people who influenced the 

post-high school plans of the Arizona graduates? 

Parents were reported to be the single most important in

fluence on the graduates planning to seek full time employment, 

as well as on those who wanted to continue their education. 

Among the graduates who indicated that they planned to 

continue their education, peers were ranked second, teachers 

third, and school counselors fourth out of eight possible choices 

of influence. As for the male graduates seeking employment the 

findings were identical with those of the male college bound re

spondents in the case of the first four rankings: parents were 

the most influential, peers second, teachers third, and school 

counselors fourth. However, for the female non-college bound 
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there was a slight change in the rankings, with teachers rated 

as the second most influential source and peers third. 

One of the more surprising findings of the study was that 

Mexican-American graduates seeking employment consider teachers 

to be the most important influence affecting their decisions. 

They ranked parents second, with peers and counselors third out 

of eleven possible choices. The N's for the Blacks, Oriental 

Americans, and American Indians who planned to seek employment 

were too small to permit generalizations. 

Major question 3: What kinds of assistance were received 

from school personnel to assist the graduates to implement their 

post-high school plans? 

Among the graduates planning to continue their education, 

the study revealed that school personnel gave more assistance to 

the "superior" students than they provided for the "above aver

age" and "average." This was especially noticeable with regard 

to the completion of scholarship and admission application forms, 

along with letters of recommendation and transcripts. The type 

of assistance most frequently given to the graduates planning to 

continue their education was information pertaining to college 

entrance examinations. Perhaps the most disconcerting finding in 

this area was that at least half of the respondents planning to 

continue their education did not feel that the various types of 

assistance listed in the questionnaire had been provided for 

them. 
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For the graduates planning to seek employment, the type 

of assistance most frequently provided was information on how to 

act during a job interview. The second type of assistance most 

frequently received was training in how to complete a job appli

cation form, but even this varied greatly between those who 

attended schools with more and less than five hundred graduates. 

The non-college bound graduates also indicated that less than a 

fifth of them had been encouraged to register with the Arizona 

State Employment Service. 

When comparing the types of assistance provided by school 

personnel on the basis of sex, it was found that a larger per

centage of female graduates planning to work reportedly received 

interview training and were referred directly to possible employ

ers than was the situation for the males. In fact, in no cate

gory of assistance listed did even one-third of the male non-

college bound respondents report that they had been helped by 

school personnel. 

With regard to how the graduates felt about the prepara

tion they received in high school to equip them for employment, 

41% of the females indicated that they felt adequately prepared, 

while less than one-third of the males felt the same about their 

training. When analyzing the data on the basis of ethnicity, it 

was found that 42% of both the Anglo and Mexican-American non-

college bound respondents felt adequately prepared for employ

ment, and that fewer Mexican-Americans felt that they had been 

poorly prepared than did the Anglos. 
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More than one-fourth of the respondents planning to seek 

employment reported that they did not feel that they could eval

uate how their high school preparation had prepared them for the 

world of work. Perhaps this simply reflects the fact that many 

of the respondents had not yet successfully located a job by the 

time the questionnaire reached them. 

A number of supplementary questions were included in the 

study because they were considered important to the overall un

derstanding of the post-high school planning done by Arizona high 

school graduates. 

Supplemental question 1: Why do the graduates planning 

to terminate their formal education at the high school level 

choose to do so? 

The primary reason given by the graduates for not contin

uing their education was insufficient funds to pay for their 

post-secondary education. While a variety of reasons were given 

for not continuing their education, few of the graduates indi

cated that they had good jobs waiting or had received sufficient 

training in high school and, therefore, did not feel the need for 

additional preparation. 

Supplemental question 2: Under what circumstances would 

the graduates consider seeking additional schooling beyond the 

high school level? 
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The respondents from schools with more than five hundred 

graduates indicated that they would consider additional schooling 

if the courses were related to their interests. Among the re

spondents from the schools with five hundred or less graduates, 

the highest percentage responded that they would consider addi

tional schooling if it was necessary for job advancement. 

Supplemental question 3; Are Arizona graduates accepted 

for admission by the institutions which they consider to be among 

their top three choices? 

Seventy percent of the respondents from schools with more 

than five hundred graduates and 61% of those from schools with 

five hundred or less graduates were accepted by the Arizona in

stitution of higher learning which they considered to be their 

first choice. Among the respondents from schools graduating more 

than five hundred students, only 6% indicated that they were ac

cepted by the out-of-state institution which they considered to 

be their first choice. Fourteen percent of the respondents who 

had attended schools with five hundred or less graduates reported 

that they had been accepted by the out-of-state institution which 

they considered to be their first choice. Approximately 8% of 

the respondents indicated that they were denied admission by the 

Arizona institution of higher learning which they most wanted to 

attend. 
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Supplemental question 4; Do Arizona graduates receive 

scholarships or financial assistance from those institutions 

which they classify as their first choice? 

Only 20% of the respondents from schools graduating more 

than five hundred students and 30% of the respondents from 

schools graduating five hundred or less students indicated that 

they had been offered a scholarship or financial aid from the in

stitution which they most wanted to attend. 

Supplemental question 5; How do Arizona graduates plan 

to help pay for the cost of their college education? 

The largest percentages of respondents answering this 

question indicated that they planned to work summers- in order to 

meet the cost of their education. Sixty-five percent of the 

graduates from schools with more than five hundred graduates and 

71% of the graduates from schools with five hundred or less grad

uates reported this to be their expectation. The second most 

popular method for meeting educational expenses involved planning 

to work part-time while attending college. Borrowing money, be 

it from a private bank or the institution of higher learning, was 

the least popular method according to the graduates. 

Supplemental question 6; Which factors do Arizona high 

school graduates indicate influence their decision to attend a 

particular institution of higher learning? 
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Short commuting distance and low-cost tuition were indi

cated to be the most important considerations in the determina

tion of which institution of higher learning to attend. 

Information from college students currently attending the insti

tution of higher learning was ranked third in importance by the 

respondents from schools with more than five hundred graduates 

and the second most important factor by the respondents from 

schools with five hundred or less graduates. 

Supplemental question 7: In what order of personal pref

erence do Arizona graduates rank the institutions of higher 

learning found within the state of Arizona? 

The two largest Arizona universities were ranked highest 

in appeal by the respondents . Those who had attended schools 

graduating more than five hundred students ranked The University 

of Arizona first, while those who attended schools with five 

hundred or less graduates ranked Arizona State University first. 

Out-of-state institutions ranked behind all three Arizona univer

sities in appeal with the Arizona graduates. The respondents 

from schools graduating more than five hundred students ranked 

the community colleges next to last in appeal, while the respon

dents from the schools graduating five hundred or less students 

found the community colleges slightly more attractive. Grand 

Canyon College was assigned the lowest rank by the respondents 

participating in the study. 
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Summary: Section I 

Data compiled from the questionnaire were presented in 

two sections in this chapter and are summarized below. 

Demographic Information: 
All Respondents 

A little more than half of the graduates were females. 

The typical respondent graduated from school between the ages of 

seventeen and eighteen. They considered themselves to be an 

"above average" student scholastically, attended a high school 

which had five hundred or less in the graduating class, and 

classified themselves as Anglo. 

The difference between the percentage of females and 

males planning to continue their education was slight; however, 

among the graduates planning to seek employment, the difference 

was wider, with 58% of them being females. While 77% of the 

males indicated that they planned to continue their education, 

71% of the females declared a similar goal. 

Information from Graduates 
Planning to Seek Employment 

Of the 411 participants in the study, 108 indicated that 

they planned to seek employment rather than to continue their 

education beyond the high school level. The respondents typical

ly planned to start looking for a job, preferably in Arizona, 

immediately following graduation from high school. The largest 

group hoped to find some type of office position, and felt that 
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the school had adequately prepared them for such work. Parents 

were reported to be the greatest source of influence upon the 

occupational plans of the graduates. The respondents also re

ported receiving little assistance from school personnel to aid 

them to obtain their first full time job. 

Occupational plans . The respondents who attended schools 

with less than five hundred in the graduating class seemed to be 

more definite about their post-high school occupational plans 

than those who attended schools which had more than five hundred 

graduates. Only 13% of the males and 10% of the females had a 

job located before they graduated from high school. Furthermore, 

the majority of the graduates seemed to be unsure of what kind of 

employment they would seek. 

Occupational categories . Nearly a third of the respon

dents seeking employment indicated that they hoped to find some 

type of job involving office work. Retail sales was the next 

most popular category. Mining, agriculture, and manufacturing 

were mentioned by only a few of the respondents. 

Perception of preparation. Very few of the respondents 

reported that they felt "well prepared" by their high schools for 

the type of employment they were seeking. A larger percentage of 

the respondents reported feeling that they had been "poorly pre

pared" for employment by their educational training. Finally, 

the majority of the non-college bound graduates reported that 

their preparation was "adequate" for the type of work they hoped 

to find. 
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Sources of influence. Parents were reported to be the 

greatest source of influence, with peers ranked second, teachers 

third, and counselors fourth concerning the occupational plans of 

the non-college-bound males. Among the female graduates planning 

to seek employment, parents were reported to be the greatest 

source of influence, with peers ranked second, teachers third, 

and counselors fourth. 

Assistance given by school personnel. The type of as

sistance most frequently given involved instruction in how to act 

during a job interview. The second type of assistance most fre

quently received involved instruction in how to fill out a job 

application form. However, in no category mentioned in the sur

vey did even half of the respondents indicate that they had re

ceived such assistance from school personnel. 

Explanations for not continuing education. The primary 

reason given by the non-college bound respondents was that they 

did not have sufficient funds for college. 

Circumstances under which the respondents would consider 

additional training. The two most frequently mentioned responses 

were that the respondents would continue their education "If the 

courses were related to their interests" and "If additional 

schooling was needed for job advancement." The implication seems 

to be that many of the non-college bound graduates are not ad

verse to additional schooling, but they want the education to be 

relevant to their interests and needs. 
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Information from Graduates 
Planning to Continue Education 

Of the 411 respondents answering the questionnaire, 303 

indicated that they planned to continue their education beyond 

the high school level. The majority of these respondents at

tended a high school which had five hundred or less graduates. A 

higher percentage of the males indicated that they planned to 

continue their education than was the case for the female re

spondents . 

Admission. The vast majority of the respondents indi

cated that they were accepted by the'institution which they con

sidered to be their first choice. Most of the respondents said 

that they preferred to enroll at an institution located within 

the state of Arizona. Slightly more than 10% of the graduates 

indicated that they were denied admission by an Arizona institu

tion of higher learning. 

Assistance from school personnel. The assistance most 

frequently provided to the respondents continuing their education 

was information pertaining to the college entrance examinations. 

The second most frequently mentioned type of assistance involved 

the issuance of letters of recommendation and transcripts. 

Scholarship and financial aid. Twenty percent of the re

spondents from schools with more than five hundred graduates and 

30% of the respondents from schools with five hundred or less 

graduates indicated that they received offers of money from the 
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institution of higher learning which they considered to be their 

number one choice. 

Methods by which respondents planned to meet their educa

tional expenses. A majority of the respondents indicated that 

they would prefer to work during the summers or part-time during 

the school year in order to pay for the cost of their education. 

An aversion towards borrowing money in order to meet the expenses 

of going to college was clearly shown by a majority of the re

spondents . 

Time at which the graduates made a choice of institution 

of higher learning to attend. More than half of the high school 

graduates in Arizona indicated that they wait until their senior 

year to choose an institution of higher learning to attend. 

Sources which influence the graduates' educational plans. 

Parents were reported to be the overwhelming source of influence 

by graduates planning to continue their education, as was the 

case with those planning to enter the world of work directly from 

high school. Peers were ranked as the second strongest influence 

by the Arizona high school graduates planning to continue their 

education. A majority of the respondents in the study assigned 

counselors a secondary role in the graduates' educational plan

ning . 

Factors which influenced graduates' decision to attend a 

particular institution of higher learning. Practical matters, 

such as being able to commute from home and low-cost tuition were 
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ranked as first and second in importance by the respondents from 

schools with more than five hundred graduates. Respondents from 

schools with five hundred or less graduates ranked commuting dis

tance in first place, with information from students already 

attending an institution second in importance. Academic reputa

tion, quality of campus facilities, and special curriculum were 

not considered to be especially important factors by the re

spondents who were planning to continue their education. 

Rank order of preference for attending the institutions 

of higher learning located in Arizona. The two largest state 

universities were rated highest in appeal by the high school 

graduates. Among the respondents, the out-of-state institutions 

were ranked lower in appeal than the three Arizona state univer

sities . The community colleges were also ranked below the state 

universities in order of preference by the graduates who planned 

to continue their education. 

Summary; Section II 

This part of Chapter 4 contained a presentation of the 

data as it related to the three major and seven supplemental 

questions which gave direction to the study. 



CHAPTER 5 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

This study investigated the occupational and educational 

plans of Arizona high school graduates who completed their sec

ondary training in the Spring of 1969. Perhaps if more is known 

about the planning done by Arizona high school graduates and the 

factors which influence their decisions, more could be done to 

facilitate their transition into the post-high school situation. 

The American society has delegated much of the responsi

bility for the preparation of young people to secondary school 

personnel, but little effort has been made to determine the qual

ity of the preparation and the type of assistance being given to 

high school graduates. Hopefully, the present study will be a 

beginning step in a process through which educators throughout 

Arizona will become aware of the need for more and better prepa

ration of the young people at the secondary school level, and for 

effective counseling to facilitate the transition of our youth 

into the adult world. 

Summary of the Study 

The three primary reasons for conducting the study were: 

(1) to determine the nature of the post-high school plans of the 
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Arizona high school graduates who were members of the class of 

1969; (2) to obtain information pertaining to the people who in

fluenced the post-high school planning of these graduates; and 

(3) to learn what kinds of assistance were received from school 

personnel to help these graduates to implement their post-high 

school plans. 

The subjects were 411 young people who graduated in the 

Spring of 1969 from various Arizona high schools holding member

ship in the North Central Association of Colleges and Secondary 

Schools. 

The questionnaire used as the survey instrument in the 

study was developed by the author after reviewing material from 

several researchers including Berdie (1954), Kerr (1962), and 

Richards and Holland (1968). Meetings were also held with high 

school counselors in the Tucson area, school administrators from 

Tucson School District Number One, and graduate students in the 

Counseling and Guidance Department of The University of Arizona 

to develop the questionnaire. 

Findings of the Study 

The findings were summarized as follows: 

1. The majority of Arizona high school graduates re

ported that they plan to continue their education beyond the high 

school level. 

2. A slightly larger percentage of Arizona males plan to 

further their education than do the female high school graduates. 
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3. Only a small percentage of the respondents planning 

to seek employment had jobs waiting for them when they graduated 

from high school. 

4. Approximately one-third of the Arizona male high 

school graduates not planning to continue their education indi

cated that they plan to enter military service immediately fol

lowing graduation from high school. 

5. Male graduates indicated-that they preferred to seek 

employment in such areas as construction, retail sales, and 

transportation. 

6. Female graduates indicated that they preferred to 

seek employment that involved office work, with retail selling 

being their second choice. 

7. While slightly over half of the female graduates felt 

that their high school had adequately prepared them for the type 

of work they were seeking, less than a third of the males gave a 

similar evaluation. 

8. Parents were reported to be the greatest source of 

influence on the post-high school planning done by the majority 

of the graduates in the study. 

9. Mexican-American graduates seeking employment ranked 

teachers as the greatest source of influence on their post-high 

school career plans. 

10. Lack of money was cited as the major reason given by 

the non-college bound respondents for not continuing their educa

tion. 
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11. A majority of the college bound respondents indi

cated that they were granted admission by the Arizona institution 

of higher learning which they considered to be their first 

choice. 

12. Only a small percentage of the respondents indicated 

that they had been denied admission by the Arizona or out-of-

state institution of higher learning which they considered to be 

their first choice. 

13. Only a small percentage of the graduates indicated 

that they were offered a scholarship or financial aid from the 

institution which they most wanted to attend. 

14. Practical matters, such as short commuting distance 

and low-cost tuition, were indicated to be the most important 

considerations in the determination of which institution of 

higher learning to attend. 

15. The University of Arizona and Arizona State Univer

sity were ranked highest in appeal by the high school graduates 

participating in the study. 

16. Out-of-state institutions of higher learning were 

ranked below all three of the Arizona universities in level of 

appeal with the Arizona high school graduates. 

17. Community colleges were ranked as having low appeal, 

particularly among the respondents who attended schools which had 

more than five hundred graduates. 
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Conclusions and Implications 

In terms of the purposes of this study, the following may 

be concluded: 

1. An overwhelming majority of the Arizona high school 

graduates plan to continue their education beyond the high school 

level. A higher percentage of males than females plan to contin

ue their educations and the younger the graduate, the more likely 

he will continue his education. 

Implication: Many graduates view a formal education as a 

logical extension of their secondary training, while others seem 

to be unaware of the alternatives other than college which might 

be used to acquire an occupational skill. 

2. Parents are the greatest source of influence on the 

students who are planning to continue their education. 

Implication: A concerted effort should be made by the 

institutions of higher learning to place pertinent information at 

the disposal of the parents of high school students in order to 

aid them to help their youngsters on the basis of facts, rather 

than mythical impressions about a college or university. 

3. The majority of Arizona high school graduates wait 

until their senior year to select an institution of higher learn

ing. 

Implication; More effort must be made by counselors and 

admissions officers to stimulate high school students and their 

parents to investigate the possibilities which are available in 
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higher education early in the students' high school career so 

that they can select appropriate courses of study and investigate 

various institutions which might meet the needs and interests of 

the students. 

. 4. The most readily available assistance from school 

personnel for the college bound students is that which can be 

disseminated on a mass basis, such as notification about college 

entrance examination dates. 

Implication: The school personnel of Arizona, and coun

selors in particular, seem to be providing minimal individualized 

assistance to the high school graduate to enable him to make a 

smooth transition from high school to college. 

5. Practical matters, such as short commuting distance 

and low-cost tuition, play a major role in the ultimate choice 

of an institution to attend. 

Implication: Cost of an education is a primary concern 

for most college bound graduates; therefore, school and state 

officials should do all that is within their power to keep tui

tions low and to see that Arizona's diversified community college 

system is expanded into those counties which are currently with

out an institution of higher learning so that the students in

terested in pursuing a higher education can afford to do so. 

6. Arizona State University and The University of Ari

zona have a strong appeal among the high school graduates of the 

state. 
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Implication; High school graduates want the prestige of 

attending a large, four-year institution. 

7. Community colleges hold only limited appeal for re

spondents from schools with more than five hundred graduates and 

are somewhat more attractive to those who had attended schools 

which had five hundred or less graduates. 

Implication: Some students prefer to attend an institu

tion which is close to home so that they can commute. It might 

be that some of these students want to try their academic ability 

at a two-year college before facing the academic competition of a 

four-year institution. 

8. Parents are the greatest source of influence on the 

students who are planning to seek employment. 

Implication; Educators and business personnel should get 

together to provide programs designed to present factual data 

about projected manpower needs, job vacancies, job qualifications, 

and conditions of employment. Information should be disseminated 

in such a way as to reach the parents as well as the high school 

students so that both groups are aware of the changing conditions 

in the world of work and the kinds of opportunities which are 

available. 

9. Very few of the graduates planning to enter the labor 

force have jobs waiting for them at the time of graduation from 

high school. 
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Implication: School personnel need to give more specific 

types of placement assistance to the non-college bound youngsters 

during the spring of their senior year in order to improve the 

graduates' chances of being gainfully employed within a short 

period of time following graduation. Perhaps part of this can be 

accomplished by having closer liaison with the Arizona Employment 

Service. 

10. Most Arizona high school graduates need more infor

mation regarding post-high school enployment and educational 

opportunities than they are now receiving. 

Implication: Since school personnel do not seem to be 

providing the kinds of detailed information which students need 

about educational and occupational opportunities, there needs to 

be extensive use of modern data-processing equipment which can 

supply the information. Retrieval systems similar to the one 

currently in use in Cochise County high schools would be a great 

help in providing information on a nationwide basis. Further

more, computer programs could be developed which deal specifical

ly with the occupational and educational opportunities which 

exist within the state of Arizona. 

11. Lack of money to pay for an education remains the 

primary reason for not continuing one's education beyond the high 

school level. 

Implication: Federal financial aid programs are either 

not sufficient to meet the needs of Arizona high school graduates, 
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or the graduates are not qualified to meet the requirements of 

the various programs presently in effect. Since there is a 

strong indication that students and their parents prefer other 

modes of financing an education to bank loans, an effort should 

be made to provide innovative alternate methods, such as the plan 

being discussed that would charge the student a set amount of his 

annual income over a thirty-year period following his graduation 

from college. 

Recommendations 

In view of the foregoing conclusions and implications, 

the following recommendations are proposed: 

1. School districts should revise their curriculum in 

order to provide relevant vocational training as an alternative 

for those students who do not want to pursue a college prepara

tory program. For too long there has been an over-emphasis on 

the prerequisites for college admission without sufficient atten

tion being given to non-professional career courses. 

2. Local, state, and national commissions should be es

tablished to determine the opportunities which are available for 

young people who are not interested in a college education. Once 

these employment possibilities which require only a high school 

preparation are cataloged, the information should be widely dis

tributed so that parents and school personnel can be more knowl

edgeable when discussing the post-high school opportunities with 

young people. 
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3. The Arizona State Employment Service, business and 

industrial leaders, and educators should establish an on-going 

survey of projected manpower needs and an information service 

that delivers factual information to young people and their par

ents about job vacancies, qualification requirements, conditions 

of employment, and other pertinent information. 

4. Counselors must do more to reach the high school stu

dents and their parents in order to serve their needs. New ap

proaches must be employed that emphasize individualized 

attention, yet provide a high quality of service to every member 

of the school population. This suggests that sophisticated 

equipment will have to be developed to provide information re

trieval capabilities that young people and their parents can 

utilize. 

5. A study should be made of all the vocational and 

technical preparatory institutions to determine what kinds of 

programs are offered, the quality of the institution and the 

programs offered, and how actively employers seek their gradu

ates . This information should be made readily available to all 

high school students and their parents so that all are informed 

about the post-high alternatives to a collegiate education. 

6. Special programs should be developed at the junior 

high and high school levels to give a great deal of attention to 

the needs of the ethnic and disadvantaged members of the school 

population. Such programs should be structured to insure that 



many young people have the opportunity to have experience in 

leadership positions, have decision-making roles, and generally 

have the opportunity to develop a positive self-concept. 



APPENDIX A 

COVER LETTER TO ARIZONA 
HIGH SCHOOL GRADUATES 

June 1969 

Dear Graduate: 

Congratulations to you for successfully completing your high 
school education. 

The purpose of this letter is to ask you to participate in a 
survey of recent high school graduates. We are seeking to 
learn more about the educational and occupational plans of 
Arizona high school graduates, and the factors which influence 
their selections. Only 600 recent graduates out of all those 
in Arizona are being asked to participate in this survey. 

Your responses are extremely important so please be frank and 
honest; and return the completed questionnaire promptly. 
Your answers will be kept in the strictest confid-ence. The 
questionnaires are coded merely to assist in follow-up and 
data collection. 

Thank you in advance for your cooperation. Please return the 
questionnaire in the enclosed, self-addressed envelope which 
has been included for your use. 

Sincerely yours, 

Robert C. Mehan, Jr. 
Survey Director 
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APPENDIX B 

ARIZONA HIGH SCHOOL GRADUATES QUESTIONNAIRE 

ALL GRADUATES PLEASE ANSWER THESE QUESTIONS: 

Please check (/) the following identifying information about 
yourself: 

A. Sex: 1. female 2. male 

B. Age at graduation: 

1. less than 17 3. between 18 and 19 
2. between 17 and 18 4. 19 or more 

C. According to your high school record, how would you 
classify yourself as a student? 

1. superior (A or 1 average) 
2. above average (B or 2 average) 
3. average (C or 3 average) 
4. below average (D or 4 average) 

D. Approximately how many students were in your graduating 
class? 

1. less than 25 4. 251 to 500 
2. 26 to 100 5. 501 to 750 
3. 101 to 250 6. more than 750 

OPTIONAL QUESTION FOR ALL RESPONDENTS: 

Realizing that racial background information is a sensitive area 
for many people, this question is included for only those who 
wish to answer it. The purpose of this question is to see how 
the various groups within our society feel about the help which 
they received during their high school years. 

126 



127 

E. Please indicate the group of which you consider yourself 
a member: 

1. Black American (Negro) 4. Oriental American 
2. Caucasian (Anglo) 5. American Indian 
3. Mexican-American 6. Other, specify 

GRADUATES NOT PLANNING TO ENROLL FOR ADDITIONAL EDUCATION OR 
FORMAL TRAINING IN THE FALL, PLEASE ANSWER QUESTIONS "F" THROUGH 
"L" WHICH ARE FOUND ON PAGES 2, 3, and 4. 

GRADUATES PLANNING TO GO ON FOR ADDITIONAL EDUCATION OR TRAINING 
IN THE FALL, PLEASE ANSWER QUESTIONS "M" THROUGH ,rT" WHICH ARE 
FOUND ON PAGES 4, 5, and 6. 

ONLY TO BE ANSWERED BY GRADUATES NOT CONTINUING 
THEIR EDUCATION IN THE FALL: 

F. Which of the following statements most clearly describes 
your plans for this summer? (Check (/) to indicate your 
answer.) 

1. Start looking for a job here in Arizona. 
2. Start working at a job promised here in Arizona. 

Specify: 
3. Leave Arizona and look for a job elsewhere. 
4. Join a branch of the military service. 
5. No particular plans at present. 
6. Get married and start keeping house. (Girls only 

answer this question.) 
7. Get married and also look for a job. (Girls only 

answer this question.) 
8. Relax for a few months before looking for a job. 
9. Other. Specify: 

G. In which of these occupational areas do you hope to find 
employment? (Check (/) to indicate your answer.) 

1. Agriculture (farm work, ranching, etc.) 
2. Construction (building trades, highway work) 
3. Retail sales (clothing stores, appliance shops, 

service station, etc.) 
4. Restaurant and/or motel work 
5. Office work (clerical, secretarial, business 

machines) 
6. Manufacturing (assembly line work, etc.) 
7. Mining 
8. Transportation (trucking, railroads, airlines) 
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H. How well do you feel that the training which you have re
ceived in high school has prepared you for the type of 
work which you are seeking? (Check (/) to indicate your 
answer.) 

well-prepared poorly prepared 
adequately prepared can't say 

I. We are all influenced by others in many of the things we 
do. Please rank the following people according to the 
influence you believe they had upon your occupational 
plans. Use "1" to indicate the most influential, "2" for 
the next, etc. Rank only those who have influenced you; 
leave the others blank. 

Counselors 
Custodians 
Teachers 
Assistant Principals 
Principal 
Others, specify: 

Superintendent 
Parents 
Relatives 
Friends of the Family 
Friends of your own 
age group 

J. Indicate with a check (/) the kinds of assistance you re
ceived in school this year. You may use more than one 
check to indicate your answer. 

1. Referred you directly to an employer. 
2. Provided you with names of local employers and/or 

companies looking for workers. 
3. Suggested that you register with the Arizona State 

Employment Service. 
4. Instructed you in how to fill out job application 

forms. 
5. Instructed you in how to act during an interview. 
6. Sent letters of recommendation to employer(s). 
7. Others, specify: 

K. There are many reasons why people do not choose to pursue 
an education beyond high school. Please rank the follow
ing items as they best describe your reason. Use "1" to 
indicate the one which fits you best, "2" for the next, 
etc. Rank only those statements which apply to you; 
leave the others blank. 

Have a good job waiting for you as soon as school is 
over. 
Want to get married and raise a family. 
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continued 

Received sufficient training in high school to do the 
type of work which you plan to do. Specify: 

Would like to continue your education but do not have 
the money to do so at this time. 
Never really thought about going beyond the high 
school level of education. 
Tired of going to school; 12 years is enough I 
Other, specify: 

Although your current plans do not include further educa
tion at this time, would you consider additional school
ing in any of the following situations? (Use a check (/) 
to indicate your answer. You may check more than one 
answer.) 

If the opportunity to go on to school presented it
self . 
If you needed it for job advancement. 
If you could work and go to school part-time. 
If it was inexpensive to attend. 
If the courses were related to your interests. 

THANK YOU FOR ANSWERING THESE QUESTIONS 

TO BE ANSWERED ONLY BY GRADUATES PLANNING TO CONTINUE 
THEIR EDUCATION IN THE FALL: 

Please indicate with a check (/) whether you have been 
accepted by the institutions to which you applied in 
order of your preference to attend. Also specify whether 
each choice is an Arizona or out-of-state institution by 
circling the appropriate statement. 

yes no Your 1st choice Arizona out-of-state 
yes no Your 2nd choice Arizona out-of-state 
yes no Your 3rd choice Arizona out-of-state 

Indicate with a check (/) the kinds of assistance which 
you received in school this year. You may use more than 
one check to indicate your answer. 

1. Shown how to read and interpret a college catalog. 
2. Provided with the names of several institutions 

which would probably accept you as a student. 
3. Been strongly encouraged to apply to a specific 

institution of higher learning in Arizona. 
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4. Told how and when to sign up for college entrance 
examinations (ACT and/or SAT examinations). 

5. Had the results of your performance on the college 
entrance examinations explained to you. 

6. Been told how to complete the scholarship and/or 
admission application forms. 

7. School promptly sent letters of recommendation and 
transcripts to the proper institutions of higher 
learning. 

Did you receive an offer of scholarship money or finan
cial aid from the institution which you most wanted to 
attend ? 

yes no 

If there is a difference between the expected cost of 
going to college and what you and/or your family have set 
aside for your education, how do you intend to make up 
the difference? You may check more than one answer. 

1. Work part-time while going to school. 
2 . Work during the summers. 
3. Borrow from a bank. 
4. Borrow from the institution which you plan to 

attend. 
5. Seek a student loan from the government. 

When did you select the institution of higher learning 
which you are now planning to attend in the fall? 

1. While in junior high. 
2. While in 9th grade. 
3. While in 10th grade. 
4. While in 11th grade. 
5. First semester of 12th grade. 
6. Second semester of 12th grade. 

Realizing that many people have influenced you to varying 
degrees, please rank these people according to the degree 
of influence which they have had upon your educational 
plans. Use "1" to indicate the person most influential, 
"2" for the next, etc. Rank only those who have influ
enced you; leave the others blank. 

College representatives 
Friends of the family 
Friends of your own age 
School counselors 

Parents 
Relatives 
Teachers 
Others, specify: 
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S. Realizing that many factors influenced your decision to 
attend the institution of your choice, please rank these 
items according to the degree of influence which they had 
upon you. Use "1" to indicate the most influential, "2" 
for the next, etc. Rank only those which have influenced 
you; leave the others blank. 

Academic reputation 
Able to commute from home 
Low-cost tuition 
Size of financial aid or scholarship offered to you 
Information from school counselors 
Quality of campus facilities (library, labs, etc.) 
Special curriculum which you wanted 
Variety of social activities on campus 
Information from students currently attending there 
A visit to the campus convinced you 

T. Assuming that you were eligible and financially able to 
attend all of the institutions listed below, please rank 
them from "1" to "7" according to the preference which 
you would have for attending them. Use "1" to indicate 
the institution which you would most like to attend, etc. 
with "7" indicating the institution which you would least 
like to attend. 

An Arizona community college, specify: __________ 
Grand Canyon College 
Prescott College 
Arizona State University 
Northern Arizona University 
The University of Arizona 
An out-of-state institution, specify: 

THANK YOU FOR YOUR COOPERATION IN COMPLETING THIS QUESTIONNAIRE 



APPENDIX C 

FOLLOW-UP LETTER TO NON-RESPONDENTS 

June 1969 

Dear Graduate: 

A little more than a week ago you received a questionnaire asking 
about your post-high school plans, and the factors which influ
enced you to make those plans. 

Your cooperation is needed to make this study worthwhile. We 
would like to receive a completed questionnaire from every gradu
ate who was selected to be in the survey. Therefore, if you have 
not already done so, please return the completed questionnaire to 
me as soon as possible. 

If you have already completed and mailed your questionnaire, 
please disregard this reminder and accept my thanks. 

Sincerely yours, 

Robert C. Mehan, Jr. 
Survey Director 
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APPENDIX D 

N'S AND PERCENTAGES OF THE RESPONSES TO THE QUESTIONNAIRE 
BY THE RESPONDENTS BY SIZE OF GRADUATING CLASS (N=411) 

Size of Class 
More 

than 500 
(N=154) 
N % 

500 
or Less 
(N=257) 

% N 

A. Sex: 
1. Female 84 54.54 133 51.75 
2. Male 70 45.45 124 48.24 

B. Age at graduation: 
1. Less than 17 3 1.94 3 1.16 
2. Between 17 and 18 80 51.94 131 50.97 
3. Between 18 and 19 63 40.90 105 40.85 
4. 19 or more 8 5.19 18 7.00 

C. According to your high school 
record, how would you classify 
yourself as a student? 
1. Superior (A or 1) 28 18.18 29 11.28 
2. Above average (B or 2) 70 45.45 114 44.35 
3. Average (C or 3) 54 35.06 112 43.57 
4. Below average (D or 4) 2 1.29 1 00.38 

No response 0 00.00 1 00.38 

D. Approximately how many students 
\ 

were in your graduating class? 
1. Less than 25 0 00.00 2 00.77 
2. 26 to 100 0 00.00 24 9.33 
3. 101 to 250 0 00.00 114 44.35 
4. 251 to 500 0 00.00 116 45.13 
5. 501 to 750 114 74.02 0 00.00 
6. More than 750 40 25.97 0 00.00 

No response 0 00.00 1 00.38 
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More 
than 500 
N % 

500 
or Less 

N % 

E. Please indicate the group of 
which you consider yourself 
a meiiiber: 
1. Black American 5 3.24 3 1.16 
2. Anglo (Caucasian) 104 67.53 183 71.20 
3. Mexican-American 27 17.53 46 17.89 
4. Oriental American 2 1.29 2 00.77 
5. American Indian 2 1.29 7 2.72 
6. Other 2 1.29 1 00.38 

No response 12 7.79 15 5.83 

ONLY TO BE ANSWERED BY GRADUATES NOT CONTINUING THEIR 
EDUCATION IN THE FALL: 

(N=35) (N= =73) 
N % N % 

Which of the following state
ments most nearly describes 
your plans for this summer? 
1. Start looking for a job 

here in Arizona 10 28.57 27 36.98 
2. Start working at a job 

promised in Arizona 2 5.71 10 13.69 
3. Leave Arizona and look 

for a job 4 11.42 7 9.58 
4. Join a branch of the 

military service 4 11.42 10 13.69 
5. No particular plans at 

pres ent 4 11.42 2 2.73 
6. Get married and start 

keeping house (girls only) 1 2.85 3 4.10 
7. Get married and also look 

for a job (girls only) 2 5.71 1 1.36 
8. Relax for a few months be

fore looking for a job 1 2.85 3 4.10 
9. Other 7 20.00 9 12.32 

No response 0 00.00 1 1.36 
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G. In which of these occupational 
areas do you hope to find 
employment ? 
1. Agriculture 
2. Construction 
3. Retail sales 
4. Restaurant/motel work 
5. Office work 
6. Manufacturing 
7. Mining 
8. Transportation 

No response 

H. How well do you feel that the 
training which you have received 
in high school has prepared you 
for the type of work which you 
are seeking? 
1. Well-prepared 
2. Adequately-prepared 
3. Poorly prepared 
4. Can't say 

No response 

I. We are all influenced by others 
in many of the things we do. 
Please rank the following people 
according to the influence you 
believe they had upon your occu
pational plans. Use "1" to indi
cate the most influential, (2) for 
the next, etc. Rank only those who 
have influenced you; leave the 
others blank. 
1. Counselors 
2. Custodians 
3. Teachers 
4. Assistant principals 
5. Principal 
6. Superintendent 
7. Parents 
8. Relatives 
9. Friends of the family 
10. Peers 
11. Others 

More 500 
than 500 or Less 
N % N % 

0 00.00 4 5.47 
5 14.28 8 10.95 
8 22.85 12 16.43 
2 5.71 3 4.10 
11 31.42 24 32.87 
1 2.85 6 8.21 
0 00.00 2 2.73 
1 2.85 4 5.47 
7 20.00 10 13.69 

2 5.71 10 13.69 
18 51.42 27 36.98 
5 14.28 11 15.06 

10 28.57 19 26.02 
0 00.00 6 8.21 

No. of Rankings 
1 2 3 1 2 3 

0 4 3 9 8 5 
0 0 0 1 0 0 
5 0 6 12 8 10 
0 1 0 1 0 2 
0 0 0 0 1 4 
0 0 0 0 0 0 
10 4 3 23 14 8 
2 7 0 2 7 5 
0 1 4 3 5 3 
6 5 2 8 11 8 
4 1 0 4 7 0 
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J. Indicate the kinds of assist
ance you received in school 
this year. You may use more 
than one alternative to indi
cate your answer. 
1. Referred you directly to 

an employer 
2. Provided you with names 

of local employers and/or 
companies looking for 

More 
than 500 
N % 

500 
or Less 
N % 

17.14 12.32 

workers 6 17 .14 14 19 .17 
3. Suggested that you regis

ter with the Arizona State 
Employment Service 7 20 .00 10 13 .69 

4. Instructed you in how to 
fill out job application 
forms 8 22 .85 28 38 .35 

5. Instructed you in how to 
act during an interview 12 34 .28 36 49 .31 

6. Sent letters of recommen
dation to employer(s) 3 8 .57 6 8 .21 

7. Other 3 8 .57 10 13 .69 

No. 
2 

of Rankings 

K. There are many reasons why people 
do not choose to pursue an edu
cation beyond high school. Please 
rank the following items as they 
best describe your reason. Use 
"1" to indicate the one which 
fits you best, "2" for the next, 
etc. Rank only those statements 
which apply to you; leave the 
others blank. 
„1. Have a good job waiting for 

you as soon as school is 
over 

l2. Received sufficient training 
in high school to do the 
type of work which you plan 
to do 
Want to get married and 
raise a family 

'r.4r, Would like to continue your 
education but do not have 
the money to do so at this 
time 

2 

4 

10 17 10 
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K. 

No. of Rankings 
1 2 3 1 2 3 

continued 
5. Never really thought about 

going beyond the high school 
level of education 0 3 2 10 7 0 

6. No one in my family has ever 
gone beyond high school edu
cation 0 2 0 2 2 1 

7. Tired of going to school— 
12 years is enough! 4" 4 2 . 8 6 1 

8. Other 7 4 0 16 5 1 

N % N 5 i 
L. Although your current plans do not 

include further education at this 
time, would you consider addition
al schooling in any of the follow
ing situations? You may use more 
than one alternative to indicate 
your answer. 
1. If the opportunity to go on 

to school presented itself 
2. If you needed it for job 

advancement 
3. If you could work and go to 

school part-time 
4. If it was inexpensive to 

attend 
5. If the courses were related 

to your interests 

16 45 .71 23 31.50 

16 45 .71 36 49.31 

12 34 

C
O
 C

M
 

•
 . 21 28.76 

9 25 .71 26 35.61 

22 62 .85 33 45.20 

TO BE ANSWERED ONLY BY GRADUATES PLANNING TO CONTINUE 
THEIR EDUCATION IN THE FALL 

(N=119) (N=184) 
N % N % 

M. Please indicate whether you have 
been accepted by the institutions 
to which you applied in order of 
your preference to attend. Also 
specify whether each choice is an 
Arizona or out-of-state institu
tion by circling the appropriate 
statement. 
1. Yes—first choice—Arizona 80 71 .42 120 68.57 
2. Yes—first choice— 

out-of-state 6 5 .35 24 13.42 
3. No—first choice—Arizona 10 8 .92 20 11.42 
4. No—first choice— 

out-of-state 2 1 .78 6 3.42 



continued 
5. Yes—second choice—Arizona 
6. Yes—second choice— 

out-of-state 
7. No—second choice—Arizona 
8. No—second choice— 

out-of-state 
9. Yes—third choice—Arizona 
10. Yes—third choice— 

out-of-state 
11. No—third choice—Arizona 
12. No—third choice— 

out-of-state 
No response 

Indicate the kinds of assistance 
which you received in school this 
year. You may use more than one 
alternative to indicate your an
swer. 
1. Shown how to read and in

terpret a college catalog 
2. Provided with the names of 

several institutions which 
would probably accept you 
as a student 

3. Strongly encouraged to ap
ply to a specific institu
tion of higher learning in 
the state of Arizona 

4. Told how and when to sign 
up for college entrance 
examinations 

5. Had the results of your 
performance on the college 
entrance examinations ex
plained to you 

6. Told how to complete the 
scholarship and/or admis
sion application forms 

7. School promptly sent let
ters of recommendations 
and transcripts to the 
proper institutions of 
higher learning 
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N % N % 

24 21.43 36 20.57 

4 3.57 7 4.00 
2 1.78 17 9.71 

1 00.89 2 1.14 
7 6.25 15 8.57 

1 00.89' 11 6.28 
0 00.00 12 6.85 

0 00.00 1 00.57 
7 9 

22 18.48 35 19.02 

42 35.29 80 43.47 

35 29.41 50 27.17 

98 82.35 156 84.78 

44 36.97 84 45.65 

41 34.45 63 34.23 

67 56.30 103 55.97 
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N % N % 
0. Did you receive an offer of 

scholarship money or financial 
aid from the institution which 
you most wanted to attend? 
1. Yes 24 20.16 56 30.43 
2. No 90 75.63 124 67.39 
3. No response 5 4.20 4 2.17 

P. If there is a difference between 
the expected cost of going to 
college and what you and/or your 
family have set aside for your 
education, how do you intend to 
make up the difference? 
1. Work part-time while going 

to school 72 60 .50 116 63 .04 
2. Work during the summers 77 64 .70 131 71 .19 
3. Borrow from a bank 6 5 .04 8 4 .34 
4. Borrow from the institu

tion which you plan to 
attend 6 5 .04 10 5 .43 

5. Seek a student loan from 
the government 22 18 .48 29 15 • cn

 

Q. When did you select the institu
tion of higher learning which 
you are now planning to attend 
in the fall? 
1. While in junior high 
2. While in 9th grade 
3. While in 10th grade 
4. While in 11th grade 
5. 1st semester of 12th grade 
6. 2nd semester of 12th grade 
7. No response 

13 10.92 8 4.34 
5 4.20 5 2.71 
5 4.20 9 4.89 

15 12 .60 31 16.84 
47 39.49 76 41.30 
34 28.57 54 29.34 
0 00.00 1 00.54 

No. of Rankings 

3 

R. Realizing that many people have 
influenced you to varying degrees. 
please rank these people according 
to the degree of influence which 
they have had upon your education
al plans. Use "1" to indicate the 
person most influential, "2" for 
the next, etc. Rank only those who 
have influenced you; leave the 
others blank. 
1. College representatives 2 5 5 4 9 8 
2. Friends of the family 3 7 13 5 7 13 
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R. continued 
3. Peers 
4. School counselors 
5. Parents 
6. Relatives 
7. Teachers 
8. Others 

S. Realizing that many factors in
fluenced your decision to attend 
the institution of your choice, 
please rank these items accord
ing to the degree of influence 
which they had upon you. Use "l" 
to indicate the most influential, 
"2" for the next, etc. Rank only 
those which have influenced you; 
leave the others blank. 
1. Academic reputation 
2. Able to commute from home 
3. Low-cost tuition 
4. .Size of financial aid or 

scholarship offered to you 
5. Information from school 

counselors 
6. Quality of campus facilities 
7. Special curriculum which 

you wanted 
8. Variety of social activities 

on campus 
9. Information from students 

currently attending there 
10. A visit to the campus con

vinced you 

T. Assuming that you were eligible 
and financially able to attend all 
of the institutions listed below, 
please rank them from "1" to "7" 
according to the preference which 
you would have for attending them. 
Use "1" to indicate the institu
tion which you would most like to 
attend, etc., with "7" indicating 
the institution which you would 
least like to attend. 
1. Arizona community college 
2. Grand Canyon College 

No. of Rankings 
1 2 3 1 2 3 

15 27 23 20 36 26 
4 11 10 11 30 19 
64 28 9 95 39 15 
6 17 4 15 22 16 

12 13 24 9 24 29 
12 1 0 20 8 10 

11 10 11 24 20 12 
28 21 13 40 2 9 
17 17 10 25 29 12 

9 6 1 10 14 8 

7 6 3 7 9 10 
6 17 13 4 •19 17 

15 6 6 31 15 12 

2 2 4 2 6 8 

10 15 10 16 20 27 

6 4 12 13 8 16 

14 9 9 42 20 13 
1 5 1 3 9 8 



T. continued 
3. Prescott College 
4. Arizona State University 
5. Northern Arizona University 
6. The University of Arizona 
7. An out-of-state institution 
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No. of Rankings 
1 2 3 1 2 3 

5 6 11 3 9 8 
11 31 32 42 54 39 
17 22 33 26 31 44 
42 30 16 23 40 53 
27 13 12 42 18 11 



APPENDIX E 

FORMAT USED IN TELEPHONE FOLLOW-UP 
OF NON-RESPONDENTS 

Statement read by person placing the call: 

Hello. Is home? (If the graduate is home, 
save the following statement for him. If he is not home, explain 
to the person who answers the phone why you are calling and see 
if they will complete the questionnaire for you. If they will 
not, ask when would be a good time to reach the above person at 
home.) 

My name is . The reason for my calling is to 
ask your cooperation in a project which Mr. Robert Mehan is con
ducting throughout the state of Arizona. He has undertaken the 
project of finding out what happens to graduates after they leave 
high school. Other states have conducted similar surveys among 
their graduates, but this has not been done in Arizona before. 

Your answers will be kept strictly confidential. The re
sults of this survey will be reported in general terms; none of 
your specific responses will be printed. 

There are only six questions which should take us less 
than two minutes to answer over the phone. Your cooperation is 
needed to make this survey meaningful. Are you willing to parti
cipate? 

Name: Moved: 
Address: Refused to participate: 
City: Date: 
Phone: Surveyor: 

Circle appropriate response: 

Sex 1. Female 2. Male 

What was your age at graduation? 

1. Less than 17 3. Between 18 and 19 
2. Between 17 and 18 4. 19 or more 
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How would you classify your scholastic performance in high 
school? 

1. Superior 3. Average 
2. Above average 4. Below average 

Approximately how many students were in your graduating class? 

1. Less than 25 4. 251 to 500 
2. 26 to 100 5. 501 to 750 
3. 101 to 250 6. More than 750 

Racial information is a sensitive 
eluded only for those who wish to 
consider yourself a member of? 

area, so this question is in-
answer it. Which group do you 

1. Black American 5. American Indian 
2. Caucasian (Anglo) 6. Other, specify 
3. Mexican-American 7. No response 
4. Oriental American 

The purpose of this survey is to determine what choices are made 
by high school graduates. If you have been working, please indi' 
cate the nature of your job; if you have been continuing your 
formal education, please indicate the name of the institution. 

1. Working, specify: 

2. Further education at: 

Thank you very much for participating'. 



APPENDIX F 

N'S AND PERCENTAGES OF THE RESPONSES TO THE 
TELEPHONE SURVEY OF RESPONDENTS BY 

SIZE OF GRADUATING CLASS (N=68) 

Size of Class 
More 

than 500 
(N=38) 
N % 

500 
or Less 
(N=30) 

% N 

A. Sex 
1. Female 20 52.60 16 53.30 
2. Male 18 47.40 14 46.70 

B. Age at graduation 
1. Less than 17 0 00.00 2 6.60 
2. Between 17 and 18 16 42.10 13 43.30 
3. Between 18 and 19 14 36.80 11 36.60 
4. 19 or more 8 21.00 4 13.30 

C. How would you classify your 
scholastic performance in 
high school? 
1. Superior 5 13.10 2 6.60 
2. Above average 16 42.10 10 33.30 
3. Average 12 31.50 15 50.00 
4. Below average 4 10.60 3 10.00 
5. No response 1 2.60 0 00.00 

D. Approximately how many students 
were in your graduating class? 
1. Less than 25 0 00.00 0 00.00 
2. 26 to 100 0 00.00 1 3.30 
3. 101 to 250 0 00.00 4 13.30 
4. 251 to 500 0 00.00 25 83.30 
5. 501 to 750 30 78.90 0 00.00 
6. More than 750 8 21.00 0 00.00 
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N % N % 
Please indicate the group of 
which you consider yourself 
a member 
1. Black American 1 2.60 0 00.00 
2. Caucasian (Anglo) 28 73.60 24 80.00 
3. Mexican-American 6 15.70 5 16.60 
4. Oriental American 0 00.00 0 00.00 
5. American Indian 0 00.00 0 00.00 
6. Other 0 00.00 0 00.00 
7. No response 3 7.80 1 3.30 

Please indicate whether you 
are working or furthering 
your education 
1. Working 18 47.30 10 33.30 
2. Further education 19 50.00 20 66.60 
3. No response 1 2.60 0 00.00 
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