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ABSTRACT 

This study was designed to determine if students' perceptions 

of certain factors relevant to a counseling relationship change after a 

voluntary change of counselors. The factors were those measured by the 

Counselor Evaluation Inventory: client satisfaction, counselor com

fort, and counseling climate. It was hypothesized that each of these 

factors would be perceived in a more positive way by the student after 

changing counselors, based upon the general assumption that students 

changed counselors in order to obtain a more satisfying relationship 

or conducive counseling climate (from their perceptual frame of refer

ence). 

It was further hypothesized that students who changed counse

lors (changers) and students who did not change counselors (non-

changers) would select a counselor for different reasons. Therefore, 

student motives for initial counselor selection, counselor retention, 

and counselor change were investigated. This investigation was carried 

out in a high school counseling and guidance organizational structure 

in which students were not assigned a counselor upon entering high 

school and freedom to change counselors was a viable option. 

All students in a large comprehensive high school in Tucson, 

Arizona, who had had one or more interviews with a counselor, responded 

to a questionnaire composed of the C.E.I, and statements of motives for 

counselor selection, counselor retention, and changing counselors. 

x 
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From this pretest group those who voluntarily changed counselors (N = 

32) within a four-month interval were posttested along with a control 

group comprised of an equnl number of non-changers drawn at random from 

the pretest population. 

Pre-/posttest difference scores for each of the factors on the 

C.E.I, were tested by analysis of variance using an IBM 1130 computer. 

Chi-square values were computed for each motive for counselor selec

tion, counselor retention, and counselor change,testing for proportional 

differences between changers and non-changers, and males and females, 

using the entire pretest population (voluntary changers and non-

changers only, N = 667). 

Four hypotheses were tested, none of which were accepted at the 

.05 probability level. A post hoc test found no significant differences 

between pairwise mean difference scores on the C.E.I, total score. 

Significant interaction was found to exist between levels in the ANOVA 

for changers, non-changers, males, and females, for each of the fac

tors of the C.E.I. Changers and non-changers initially chose counse

lors for similar reasons. 

Based on the results of the study the following conclusions 

were made: 

1. Students who voluntarily change counselors do not perceive 

their relationship with the latter counselor as being much different 
I 

than their relationship with the former, with respect to counseling cli

mate, counselor comfort, and client satisfaction. 
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2. Students who chose a counselor to get a schedule change 

were more likely to be changers. 

3. Females were more likely to be self-referred than males and 

less likely to be called in by the counselor or referred by others. 

4. Students are apparently more satisfied with self-selected 

counselors than when the choice is made for them [self-referred students 

were more likely to be non-changers, while students called in were more 

likely to be changers (P<.0l)]. 

5. Students select and change counselors for what could be 

considered pragmatic reasons. They sought a counselor who was sin

cerely interested in and able to help with their problems. 

6. Students were rather conservative in their propensity to 

change counselors. 



CHAPTER I 

THE PROBLEM, HYPOTHESES, ASSUMPTIONS, 
LIMITATIONS, AND DEFINITIONS 

Introduction 

Administrators of schools which employ counselors are faced 

with problems of staffing a guidance and counseling department with 

competent personnel and maintaining a pre-determined student-counselor 

ratio. In addition, the problem of determining the best method of 

matching students and counselors to obtain efficient results and utili

zation of manpower is of prime importance. Many factors enter into 

such a determination. Some considerations are the physical facilities, 

skills of the counselors, objectives of the program, needs of the stu

dent body, administrative convenience, and the size of the student pop

ulation. Several approaches have traditionally been used to provide 

the counseling services to the student body. Usually these approaches 

are made on the basis of administrative convenience in conjunction with 

the defined role and function of the counselor in a particular setting. 

Organizational Models 

One method commonly used is to assign students alphabetically 

to a counselor across grade levels. Alphabetical assignment of students 

to counselors is administratively convenient especially when the major 

role and function of the counselor is to maintain records on each as

signed student. An advantage accruing to the student is that he knows 

1 
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definitely who his counselor is upon entering school as this informa

tion is usually printed on his schedule card. The student, in most 

cases, would remain with the assigned counselor for the duration of his 

school career; however, this arrangement frequently lends itself to the 

perception by the student that the counselor is responsible for making 

sure that he arrives at graduation with all requirements met. 

Students can also be assigned by grade level to a particular 

counselor with counselor and students then moving through the grade 

level sequence together. This has the advantage of continuity for the 

student and professional development for the. counselor, as he will by 

necessity develop different skills at each grade level. For example, 

freshman orientation would be a developed competency in the ninth 

grade, while in the senior year post high school career and college 

placement would be a required competency. 

Another arrangement is to assign a certain counselor to a par

ticular grade level, the students moving from one counselor to another 

as they progress through the educational sequence. There is little 

continuity for the student and the counselor is limited in developing 

well-rounded professional competencies. This model seems the least de

sirable to the writer. 

Yet another model exists, that of differentiated staffing with 

students not assigned a counselor. In the differentiated staffing 

model, responsibility for different functions of the program is assumed 

by different staff personnel. The philosophy that the student has the 

capacity for decision-making and the responsibility to make and abide 
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by the consequences of those decisions undergird this model; the choice 

of which counselor to choose belongs to the student—even the choice of 

whether or not he wants to avail himself of the counseling and guidance 

services. This kind of freedom places responsibility upon the student 

for developing and carrying out a course of study which culminates in 

graduation, as well as planning a post high school career. Responsibil

ity for improving and "selling" the services to the students falls 

heavily upon the counselor. In the experience of the writer, this model 

is efficient and administratively convenient. 

A counseling and guidance program based upon this model was 

initiated at a large, comprehensive high school in the Southwest. In 

1965, the counseling and guidance staff at Palo Verde High School in 

Tucson, Arizona, was involved in a summer workshop for the purpose of 

formulating recommendations for reorganizing the counseling and guid

ance program. The need for providing better services to the student 

clientele seemed urgent as the current practices appeared inadequate 

for a school which was on non-overlapping double sessions and obviously 

overcrowded. 

The workshop submitted a number of recommendations, which were 

approved by the Board of Education for implementation the next school 

year. The major recommendation was to functionally dichotomize infor

mational services and counseling services. The rationale was that 

counselors could provide better service if allowed to concentrate on a 

part of the multifaceted job expected of the counselor, namely, the 

counseling function. 
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A second recommendation was that students not be assigned a 

counselor upon entering school. Subsequently, this recommendation was 

significantly amplified and made operational by one of ths staff coyr.-

selors who developed a rationale and philosophy to support the change 

from student assignment to a particular counselor to a non-assignment 

basis. The a priori rationale was that not every student assigned a 

particular counselor would relate optimally. If this assumption had 

any validity, then the option to change to a more compatible counselor 

would enhance the efficiency of service provided by allowing more stu

dents to benefit more fully from the program. 

Data collected in the 1968-69 school year at Palo Verde High 

School show that counselor interview time had increased since reorgani

zation of the program (Guirl 1971). This increase was assumed to be 

the result of specializing the counseling and guidance services. 

The present study was an attempt to evaluate the non-assignment 

aspect of this program from the students' frame of reference with re

spect to perceptions of client satisfaction, counseling climate, and 

counselor comfort, after a voluntary change of counselors. Determina

tion of client motives for selecting and changing counselors comprised 

a secondary purpose. 

Need for the Study 

The innovation of not assigning students to counselors at Palo 

Verde High School was initiated on the assumption that a student would 

be free to select a compatible counselor or one who provided the kind 

of help he felt he needed. Freedom of choice is compatible with the 
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philosophy of maximizing student options and responsibility. It would 

appear that the non-assignment model is uncommon in the secondary 

schools inasmuch as li.terpture relative to this arrangement is lacking. 

Therefore the need for this study seems to be warranted. Since this 

model does exist, it is in order to investigate the dynamics of counse

lor relationship under the condition of freedom of choice. Many ques

tions have been raised concerning client motives for selecting a 

counselor. A student who voluntarily changes counselors will do so 

for certain reasons which can be discovered. Do students who change 

counselors view their new relationship as more positive than the previ

ous one? The benefit of such a program and the validity of the presup

positions on which it is based may depend upon the answers to such 

questions. 

If allowing students the option to change counselors results in 

changes which inherently are more satisfying to the counselee, the coun

seling services would be provided to students who otherwise might avoid 

these services. The study then has implications for organizing effec

tive guidance programs. 

Statement of the Problems 

Two problems were investigated. The first problem was to de

termine if there was a change in client perceptions of particular as

pects of the counseling relationship after a voluntary change of 

counselors. The factors selected were client satisfaction, counseling 

climate, and counselor comfort. The second problem was to determine: 

(1) the reasons given by students for their initial selection of a 



6 

counselor, and (2) if these reasons differed for changers and non-

changers. 

Hypotheses 

This study was based upon the general hypothesis that students 

who changed counselors did so for personal reasons to improve or en

hance the client-counselor relationship, and therefore a change would 

occur in client perceptions of certain factors relevant to the rela

tionship. Based on the general hypothesis the following specific hy

potheses were tested: 

1. Students will show an increase in satisfaction with coun

seling, after a voluntary change of counselors. 

2. Students will show an increase in perceived counselor 

comfort after a voluntary change of counselors. 

3. Students will show an increase in perceived positive 

counseling climate after a voluntary change of counselors. 

4. Reasons for initial counselor selection will be signifi

cantly different for students who voluntarily change counselors than 

for students who do not. 

Assumptions 

This study is based upon the following assumptions: 

1. Client satisfaction with counseling outcomes is a valid 

criterion of perceived client benefits from the counseling process 

(Goodstein and Grigg 1959). 
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2. An increase in counselee perception of counseling climate 

(i.e., acceptance, warmth, genuiness) is desirable and facilitates 

growth (Truax and Carkhuff 1967). 

3. Students would report their true perceptions in response 

to the instruments. 

4. Students were fully aware that a viable option to change 

counselors did exist. 

5. No factors inhibiting changing counselors were uniformly 

or systematically in operation. 

Limitations 

This study was limited in the following ways: 

1. The population for this study consisted of the counselor 

contact students in a single, large comprehensive senior high school 

in the Southwest, and the extrapolation of the results to general ap

plicability may not be warranted. 

2. The study is concerned only with three of many possible 

characteristics of a counseling relationship and findings cannot be 

generalized beyond the factors tested. 

3. The study is limited to essentially one aspect of a par

ticular organizational model for guidance services; the aspect of 

client non-assignment to a particular counselor and the resultant coun

selee mobility. 

4. The study is limited to a socio-economic and ethnic student 

body which is best described as Caucasian middle class. 
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Definition of Terms 

For purposes of this study the following terms will be used as 

defined below: 

1. Perception: The way a person understands or interprets 

what is happening to him and around him, not always or necessarily co

incident with reality. 

2. Counselor: The person in the guidance and counseling de

partment whose primary responsibility is developmental counseling in 

the educational, vocational, and personal-social areas. 

3. Guidance Coordinator: The person in the counseling and 

guidance department primarily responsible for organizing and updating 

career and college information and apprising students, teachers, and 

counselors of this information. 

4. Counselee or Client: Any student who has seen a counselor 

in his office, for any reason. 

5. Counselor Contact: A meeting, of counselee with counselor 

in the counselor's office, of any duration and for any reason. The 

meeting may have been counselor or counselee initiated, or the result 

of referral from any source. 

6. Counseling Climate: Essentially, this is the extent to which 

the client feels he is genuinely accepted and can trust the counselor. 

It embraces the client perception of the degree of warmth and sincerity 

evidenced by the counselor and is measured by factor X on the Counselor 

Evaluation Inventory (C.E.I.). 
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7. Counselor Comfort: This is a measure of client perception 

of the ease with which the counselor opens and conducts the interview. 

It is measured by factor Y on the C.E.I. 

8. Client Satisfaction: This is defined as the degree to 

which the client feels his counseling contact has been beneficial or 

his expectations were met. Factor Z on the C.E.I, measures this condi

tion. 

9. Changer: A client who had voluntarily seen a counselor 

different from the one with which he made initial contact upon enter

ing high school. This category did not include those students who 

changed involuntarily; for example, if their original counselor no 

longer worked at the school and of necessity they selected another 

counselor. 

10. Non-changer: A client who had seen only one counselor and 

made no counselor changes during high school up to the time the study 

was conducted. 

11. Involuntary Changer: A client who changed counselors be

cause the counselor of his choice was not immediately available, or was 

no longer a counselor at that school. 

12. Counselee Mobility: A term used to embrace both the con

cepts of changing counselors and remaining with the counselor initially 

selected [i.e., both mobile (changers) and immobile (non-changers) 

counselees]. 
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Summary 

In this chapter several organizational models for counseling 

and guidance services existing in secondary schools were presented, 

with special emphasis upon one in which students were not assigned a 

counselor and were free to change counselors if they so desired. The 

need for investigating the client motives for counselor selection and 

change, as well as changes in client perception of the counseling re

lationship, was based upon the implications for organizational patterns 

which would serve the students most effectively. 

The hypotheses to be tested, assumptions, limitations, and 

definitions of terms used were also presented in this chapter. 



CHAPTER II 

REVIEW OF THE RELATED LITERATURE 

There is a lack of literature concerning client selection of a 

counselor or motives for selection per se. It may be that few such 

situations exist at the secondary school level in which counselees are 

free to choose their counselor. A review of the literature failed to 

reveal any research studies along the lines of the present study. It 

is the writer's hope that the present study will make some contribu

tion in this area. 

The literature cited centers on client perceptions of the coun 

selor and counseling process as a criterion of counselor competence, 

client satisfaction as a function of expectations for counseling, and 

counselor client compatibility. 

Client Perceptions and 
Counselor Competence 

The use of client satisfaction with counseling outcomes as a 

criterion of counseling effectiveness is much debated. Gump (1967) 

concludes from his study of self-unaware counselors that client reac

tions to their counselors can be a means of evaluating counselor ef

fectiveness. Goodstein and Grigg (1959, p. 34) take much the same 

stance. They see client satisfaction as an important factor in any 

overall evaluation of the counseling process. In a different article 

11 
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Grigg and Goodstein (1957) are quite definite when they state that: 

What exists here is a pool of independent observers of a fairly 
well delineated job performance, narr.ely, a counselor as he goes 
about his assignment of entering into rapport with others, of 
attending to their problems, and of responding to these cli
ents and their problems according to his own style of perform
ing and according to his particular theoretical beliefs, dogma, 
and training. It seems plausible that any adequate criterion 
of counselor performance must include some client observed and 
client reported variables (p. 31). 

In a rebuttal, C. H. Patterson (in Goodstein and Grigg 1959, 

p. 26) points out that client satisfaction is not as important as 

Goodstein and Grigg have indicated. 

Client Expectations and Satisfaction 

The fact that clients come to the counseling session with 

differing expectations is discussed by Bordin (1955). He points up the 

communication problems involved when a client comes to counseling with 

the expectation of receiving help with a particular problem or decision 

and the counselor has a different orientation or goal. This situation 

may arise frequently with the counselor, as he is most often seen by 

the client as one to help with a specific problem external to himself. 

The psychotherapist on the other hand is approached as one to help with 

a personal or internal problem. If the counselor delves into the per

sonal area, it may run counter to client expectations and result in 

lower satisfaction. 

In a study of college freshmen, Isard and Sherwood (1964) found 

that what the counselee expected of the counselor seemed highly related 

to his degree of satisfaction with counseling. Similarly, Gustafson 

and Pennscott (1966) in a study of terminated clients found that client 



13 

satisfaction with process or outcome was not related to such factors 

as number of interviews, counselor, or sex of client; however, whether 

or not a preconceived expectation of the client was met was related to 

client satisfaction. 

Gladstein (1969), on the other hand, found in a study of high 

school students that only those clients who said they received no bene

fit from counseling were not satisfied. Students whose expectations 

were only partially met rated their counseling experience as satisfying 

as those whose expectations were all, or nearly all, met. He concludes 

that clients are too easily satisfied, so client satisfaction is not a 

good criterion for counseling success. 

It is Mendelsohn's (1968) view "that pre-counseling expecta

tions are not strongly held and that events in counseling can easily 

make them irrelevant. However, whether or not the client perceives 

that he is getting what he wants (rather than what he expects) in coun

seling may be a matter of importance" (p. iii). 

Severinsen (1966) conducted a study on client satisfaction as a 

function of expectations, on entering college freshmen. His independent 

variables were counselor lead and empathy. Lead was defined as the ex

tent to which the counselor took responsibility for direction of the 

interview, and empathy as the degree to which the counselor responded 

to the feeling expressed by the client. The students were seeking edu

cational counseling on a one-time basis. He reports a significant re

lationship between client expectations and satisfaction. It apparently 

did not depend upon whether the counselor was "fact" or "feeling" 



oriented in the interview but on the degree to which the counselor 

fulfilled the client's expectations. Counselor lead was unrelated to 

client satisfaction. These findings agree generally with those of 

Gustafson and Pennscott (1969), Isard and Sherwood (1964), and Mendel

sohn (1968) but are at variance with the conclusion of Gladstein 

(1969). 

Client-Counselor Compatibility 

The question of counselor-client similarity and its effect on 

counseling success has been studied by several investigators, again 

with conflicting results. Findings of a study by Gabbert, Ivey, and 

Miller (1967) conducted in a college counseling bureau suggest that 

differences in sex, duration of counseling, and counselor assignment 

are all variables that affect client attitudes. This was less so in 

educational-vocational counseling than personal-emotional. 

Mendelsohn (1968), in a comprehensive study, found that marked 

dissimilarity between client and counselor in personality almost al

ways led to counseling of short duration. He also found that matching 

the sex of the client and counselor had no effect on counseling out

comes. In a previous study using the same instrument, identical find

ings were reported (Mendelsohn and Geller 1963). They attributed the 

short counseling duration to a probable lack of communication between 

client and counselor. Maybe the "essential element in commitment to 

counseling is the client's feeling that he can communicate with his 

counselor that he both understands and is understood" (Mendelsohn and 

Geller 1963, p. 75). 



That the counselor, as a person, is a determining variable in 

the counseling interaction is attested to by a follow-up study (Forgy 

and Black 1954) of seventy-nine clients at Stanford University. Two 

groups, each counseled by a different method, reported after three 

years that the counseling they received had been valuable. Responses 

indicated that the method was not the critical variable but a combina

tion of method and the person of the counselor. 

Barnes (1970) did an interesting study on counselor preferences 

of high school students with respect to race, sex, cultural background, 

and personality. He found that no significant preferences emerged with 

one exception. Negro clients of both sexes overwhelmingly preferred 

Negro male counselors. 

Whether the counselor is liked may also have a bearing on how 

effective he can be. French and Snyder (1959) found in studies of army 

personnel groups that a person who was highly liked had a significantly 

greater influence on attitudes and behavior than one who was less liked. 

In a school setting some students are self-referred and some 

are called in by the counselor or referred by a teacher. One may ques

tion the effect the antecedents of the interview have on client percep

tion of the counselor with respect to dimensions of empathy, understand

ing and positive regard. Brown and Calla (1968) report that no 

significant difference in perception of these conditions was found be

tween self-referred and required interview clients. In addition, re

quired interview clients had as good a return rate as self-referred 

clients. 
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The inventory used in this study (C.E.I.) was also used by 

Heaps, Rickabaugh, and Finley (1970) in a study of probationary college 

students at the University of Utah counseling center. The results of 

a pre-/posttest on a group meeting for the purpose of learning efficient 

study methods revealed that there were no significant differences be

tween high and low effective counselors on client perception of coun

seling climate or counseling satisfaction. There was a significant 

difference on perception of counselor comfort. It was suggested that 

possibly effective counselors felt more confident and satisfied with 

their ability as change agents. High and low effective counselors were 

determined by subsequent grade point averages of the counselees. 

Summary 

In this chapter literature in the areas of client satisfaction, 

client expectations for counseling, and client-counselor compatibility 

was reviewed. 

The studies presented report conflicting results in some cases; 

however, some general trends seem apparent. In the area of counselor-

client similarity in regard to personality traits, sex, and race, there 

are few factors critical to client satisfaction. Only where there are 

extreme differences between client and counselor do decrements in 

satisfaction occur. A significant factor seems to be the person or 

personality of the counselor in interaction with method, according to 

one study. This finding lends support to the organizational structure 

which makes available to students a choice of counselors with differ

ent personalities and theoretical orientations. 
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It seems well established by several of the studies cited that 

satisfaction with outcomes of counseling is a function of the degree to 

which client expectations are met. In a public school setting where 

clients come to counseling, in most cases, with problem-oriented expec

tations, it seems reasonable that success of counseling could very well 

be determined by the degree to which expectations are realized. 

It would appear to follow that if an opportunity exists for a 

client to seek out a more compatible counseling relationship, or one 

in which his expectations are more fully met, then satisfaction with 

his counseling experience would increase. 



CHAPTER III 

RESEARCH DESIGN AND PROCEDURES 

The major purpose of this study was to determine if there was a 

change in client perception of the counseling relationship upon chang

ing counselors, specifically in regard to counseling climate, counselor 

comfort, and client satisfaction. It was hypothesized that students 

who changed counselors voluntarily would perceive the new relationship 

more positively, relative to the relationship prior to changing, with 

respect to these factors. 

A secondary purpose of the study was to investigate client mo

tives for selection of a counselor as well as motives for changing 

counselors, in a counseling and guidance program which provided stu

dents freedom to choose their counselors. 

This chapter contains a description of the setting of the study 

the development of the instrument, and the procedures used in the data 

collection, as well as the experimental design and statistical tests 

used. 

Setting of the Study 

Palo Verde High School, Tucson District #1, Tucson, Arizona, 

provided the counseling and guidance organizational structure which 

left the option of counselor selection to the students. The counseling 

and guidance staff at Palo Verde consisted of two female and two male 
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counselors and a guidance coordinator during the year the study was 

conducted. The counseling staff did not make a concerted effort to 

contact all students, because they found themselves adequately occupied 

with self-referrals since the student-to-counselor ratio was about 650 

to one. This ratio did not include the guidance coordinator who sig

nificantly reduced the guidance aspects of the counselor's job. About 

68 percent of the students seen were self-referred, and made appoint

ments voluntarily. The remainder were referred by parents, teachers, 

or other school personnel, or were called in by the counselor by a rou

tine call slip procedure. The program at Palo Verde is well described 

by Guirl (1971). 

This high school was chosen for the study for several reasons: 

1. The counseling and guidance program was well defined philo

sophically and operationally and functioned well. 

2. The rapport between students, faculty, and counseling staff 

was high. 

3. The writer was thoroughly familiar with the operation of 

the program and possessed a sincere desire to evaluate a part of it. 

4. The aspect of counselee responsibility to select a counse

lor had been in operation three years and was well understood by the 

students. 

Instrumentation 

The instrument used in this study is found in Appendix A. It 

is composed of two parts but was administered as a unit. Statements 1 
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through 5 were designed to elicit information about the respondent and 

the use he made of the counseling and guidance services. Statements 6 

through 20 were possible reasons for initial selection of a counselor 

and statements 21 through 33 were reasons for remaining with the orig

inal counselor if the respondent was a non-changer, or reasons for se

lecting another counselor if the respondent was a changer. The 

remaining 21 items (items 34 to 54) consisted of the Counselor Evalua

tion Inventory (C.E.I.) developed by Linden, Stone, and Shertzer (1965) 

at Purdue University. 

Reasons for selecting, changing, and retaining counselors 

(items 6 to 33) were originally obtained by administering an open-ended 

pilot questionnaire (Appendix B) consisting of two questions to 48 ran

domly selected students (27 non-changers and 21 changers) at Saguaro 

High School, Tucson, Arizona. Saguaro High School was selected for this 

purpose for three reasons: (1) The student population was comparable 

to the population at Palo Verde in terms of ethnicity, socio-economic 

level and social class. (2) The guidance and counseling department or

ganizational structure and functioning was patterned after Palo Verde's. 

(3) The population at Palo Verde could remain uncontaminated by the in

strument until administration of the pretest. The students were asked 

why they selected the counselor they did when they entered high school, 

and if they had changed counselors, why they made the change. If they 

had not changed, they were asked why they had remained with the original 

counselor. 



All responses to the pilot questionnaire were categorized by 

the writer. Categories to which two or more responses were assigned 

were included in a trial questionnaire. In order to keep the instru

ment within manageable size, categories containing a single response 

were not included. This trial questionnaire was presented for criti

cism and revision to doctoral students in a research design class. A 

revised questionnaire was then administered to approximately 25 stu

dents in a class at Saguaro High School to obtain additional informa

tion and criticism regarding format, clarity, and length of time nec

essary for administration. From this revised questionnaire the final 

questionnaire evolved. Since the administration was to be in large 

groups, the directions were necessarily detailed and somewhat lengthy. 

However, using an IBM 511 mark sense answer sheet, the average comple

tion time for the complete questionnaire was approximately 15 minutes. 

Counselor Evaluation Inventory 

The C.E.I, was developed by Linden et al. (1965) as an instru

ment for evaluating counselor effectiveness from the client's frame of 

reference. It employs client ratings of certain non-intellective vari

ables which were labeled counseling climate (factor X), counselor com

fort (factor Y), and client satisfaction (factor Z) by the authors. 

Two reliability studies were conducted on high school students 

who had completed counseling at Purdue University in 1963. A one-

hundred-day test retest interval yielded correlation coefficients of 

.67 for counseling climate, .62 for counselor comfort, .71 for client 

satisfaction, and .76 for the total score. 
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Congruent, or discriminative, validity was demonstrated using 

correlational and analysis of variance techniques, utilizing counselor 

candidates practicum grades, and client ratings of the counselors (i.e., 

the C.E.I.). Validity coefficients were significant beyond the .05 

level for each of the three factors and the total score of the C.E.I. 

Correlation coefficients for the C.E.I, scores and the practicum grades 

ranged from .36 to .70 for the total score when males and females were 

combined, all of which were a departure from zero order relationships, 

significant beyond the .05 level. 

The authors are quick to recognize that counselor practicum 

grades "represent a relatively gross index of counselor effectiveness 

in settings such as the one in which this research was conducted" 

Linden et al. 1965, p. 274). They further conclude: 

The significant intercorrelations found among the three fac
tor scales and the relatively greater reliability and discrim
inative and congruent validity suggested for the C.E.I, total 
score, supported speculation that the latter score may be the 
most parsimonious measure to employ for any practicable use 
now made for the C.E.I, (p. 275). 

Procedures 

Permission was obtained from the Research and Evaluation De

partment of Tucson District #1 to conduct the study in the system, as 

well as from the principals of the schools involved. 

The pretest (Appendix A) was given on December 8 and 9 in 1971. 

About one-half of the 91 English classes at the school was surveyed 

each day. All students attending an English class on those days were 

given the instrument, if they had answered affirmatively to the 



prepared statement (Appendix C) given by the person administering the 

questionnaire. Since the instrument was only applicable to students 

having had counselor contact, the prepared statement served to screen 

out those never having had counselor contact. Seven doctoral students 

from The University of Arizona and the writer administered the ques

tionnaire for the pretest. 

Records were maintained in the counselor's office on each stu

dent in school (2,700), indicating the counselor contacted and the date 

of contact. A perusal of these records revealed 41 students who had 

changed counselors during the pre-/posttest interval (December 9 to 

April 12). An equal number of non-changers was selected from the re

maining set of non-changers in the pretest group by a standard random 

number program run on an IBM 1130 computer. 

The experimental group (changers) and the control group (non-

changers) were called from classes by a routine call slip procedure and 

were posttested in a film preview room in the school library. All stu

dents cooperated when asked to participate in a research project involv

ing the counseling and guidance department. Nine of the 41 students 

indicated on the posttest that their counselor was unavailable when they 

wanted a counseling interview (item 21, p. [5] of questionnaire; see 

Appendix A); consequently, they contacted another counselor. These 

students were considered involuntary changers and were eliminated from 

the set of changers. An equal number of non-changers were eliminated 

from that set in order to maintain equal N's. The final experimental 

and control groups consisted of 32 students each (13 male, 19 female). 
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Experimental Design 

Since this study was carried out in a school setting where 

strict control of variables was impossible and the experimental condi

tion (changing counselors) was not under the control of the experi

menter, a quasi-experimental pre-/posttest non-equivalent control group 

design as described by Campbell and Stanley (1963, p. 47) was selected. 

This design "controls the main effects of history maturation, testing 

and instrumentation" (Campbell and Stanley 1963, p. 48). This design 

is applicable to hypotheses one, two, and three. 

The dependent variables tested were counseling climate, counse

lor comfort, and client satisfaction, as measured by the C.E.I. Chang

ing counselors was the self-imposed independent variable. 

The questionnaire was given to all students attending an English 

class on the days of the pretest, who indicated they had had counselor 

contact at the school they were then attending. English classes were 

selected because all students were required to take four years of Eng

lish, thus assuring that most of the student population would be sur

veyed. Students indicated counselor contact by raising their hands in 

response to a prepared statement by the questionnaire administrator 

(Appendix C). All students were surveyed since it was anticipated that 

not a large number would voluntarily change counselors during the pre-/ 

posttest interval. This way all, or nearly all, changers could be in

cluded in the experimental group on the posttest. This procedure also 

maximized the probability of having a statistically adequate number to 

analyze. 
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Hypotheses 

The following hypotheses were tested at the .05 level of con

fidence: 

1. Students will show an increase in satisfaction with counsel

ing after a voluntary change of counselors. Null Form: There will be 

no difference in client satisfaction between changers and non-changers. 

2. Students will show an increase in perceived counselor com

fort after a voluntary change of counselors. Null Form: There will be 

no difference in perception of counselor comfort between changers and 

non-changers. 

3. Students will show an increase in perceived positive counsel

ing climate after a voluntary change of counselors. Null Form: There 

will be no difference in perception of counseling climate between 

changers and non-changers. 

4. Reasons for initial counselor selection will be signifi

cantly different for students who subsequently change counselors than 

for students who do not. Null Form: There will be no difference in 

reasons given for initial selection of a counselor between changers and 

non-changers. 

Statistical Treatment 

Hypotheses 1, 2, and 3 were tested by a two-factor fixed ef

fects analysis of variance with proportional cell frequencies, as de

scribed by Glass and Stanley (1970, p. 432). The computation of the 

ANOVA with proportional cell frequencies was necessary due to an un

equal number of males and females in the experimental group. The 
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analysis was carried out, using a Fortran program on an IBM 1130 com

puter. Prepost difference scores computed for each student for each 

factor, X, Y, Z, and Total, were used as the data in the two-by-two de

sign. The rows represented the control and experimental groups (non-

changers and changers, respectively), and the columns designated sex. 

The fourth hypothesis, that changers would select a counselor 

for different reasons than non-changers, was tested by chi-square for 

difference between proportions for uncorrelated data, as described by 

Downie and Heath (1970, p. 208). 

This hypothesis was tested using 667 students in the pretest 

who were changers (N = 181) or non-changers (N = 486). Chi-square val

ues were computed for this set of 667 students on each of the 15 rea

sons for initial counselor selection, and the results are presented in 

Table 9. Chi-square values were also obtained comparing the proportion 

of each sex responding to each item, to deteraiine if a sex differential 

existed in reasons for counselor selection. 

Chi-square values were also obtained for differences between 

males and females, changers and non-changers for each reason given for 

changing counselors, and retaining a counselor (items 6 to 33). 

Summary 

This chapter included a description of the research design and 

statistical procedures used in the study. The methods for collecting 

the data and the instrument used were also discussed. The setting was 

a large (2,700 student population), comprehensive senior high school in 

Tucson, Arizona, where student responsibility for selection of a 
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counselor was a well-known feature of the counseling and guidance pro

gram. 

A quasi-experimental pre-/posttest non-equivalent control group 

design was used. The pretest included all students attending English 

classes on the day of the pretest who indicated counselor contact at 

that school. The posttest included students who changed counselors 

during the pre-/posttest interval, and an equal number of non-changers 

drawn at random from the pretest population. 

The instrument used v/as a questionnaire composed of statements 

of motives for counselor selection, counselor change, counselor reten

tion, and the Counselor Evaluation Inventory. The instrument appears 

in Appendix A. 

Hypotheses were restated and the statistical treatments used to 

test them at .05 level of significance were discussed. Chi-square was 

used to determine if there were significant differences between reasons 

given by changers and non-changers for initial counselor selection. A 

two-way Analysis of Variance tested for pre-/posttest differences in 

client perception of counseling climate, counselor comfort, and satis

faction, in regard to sex and counselee mobility. 



CHAPTER IV 

PRESENTATION OF THE DATA AND DISCUSSION 

This chapter contains the results and analysis of data obtained 

by the questionnaire given to the students who had had counselor con

tact at the high school under investigation. The purpose of the study 

was to determine if students who changed counselors voluntarily per

ceived their new relationship as being more positive than the previous 

relationship in terms of counselor comfort, counseling climate, and 

client satisfaction. It was hypothesized that upon changing counse

lors, students would indeed perceive these factors more positively. 

Another hypothesis was tested, namely, that changers and non-changers 

would initially select a counselor for different reasons. The ques

tionnaire also contained several items which yielded information re

garding student patterns of counselor selection. This information was 

treated first, followed by analysis of data on counselor selection, 

counselor retention, and counselor change. A discussion of hypotheses 

concerning counseling climate, counselor comfort, and client satisfac

tion as perceived by students is next, followed by a general discussion 

and summary. 

Questionnaire Format 

The instrument used in this study is found in Appendix A and is 

composed of three major parts. The first part (items 1 to 4) concerned 
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the circumstances under which the student had made counselor contact 

and a fifth item (item 5) which asked the student to specify his sex. 

Item 1 requested the reason which prompted the initial counselor con

tact giving the student four multiple-choice alternatives. Item 2 was 

designed to find out the year in which the first contact was made, 

while the response to Item 3 indicated the number, or the approximate 

number, of times the student had visited the counselor. In responding 

to Item 4 the student indicated the number of different counselors with 

whom he had had contact. 

The second part of the questionnaire included Items 6 through 

33 and dealt with motives for selecting the counselor initially (items 

6 to 20), the motives for retaining the original counselor (items 21 to 

33 on the fourth page of the questionnaire), and motives for changing 

counselors (items 21 to 33 on the fifth page of the questionnaire). 

The third part of the questionnaire (items 34 to 54) was the 

Counselor Evaluation Inventory (C.E.I.) to which all students responded 

to a five-category Likert scale. The responses to these items were the 

source of the data to test the hypotheses concerning counseling climate, 

counseling comfort,and client satisfaction. 

Analysis of the Data 

Answer sheets were obtained from 1,000 students, 953 of which 

were usable. The remaining 47 contained mark sensing errors and were 

discarded. The responses were separated into categories of changer 

(N = 537) using Item 4 as criterion. If a student responded that he had 

visited only one counselor at the present school, he was placed in the 



non-changer category. If he responded to any of the other alternatives 

(i.e., had seen more than one counselor), he was placed in the changer 

category. The categories were again dichotomized by sex (response to 

Item 5) for purposes of analyzing the motives for selection, change, 

and retention of a counselor. 

Voluntary changers (N = 197) were those who responded to any of 

the reasons for changing counselors with the exception of the counselor 

not being immediately available or not being assigned as a counselor at 

that school any longer (items 21 and 28, respectively). Those students 

responding to these two items were considered involuntary changers. A 

set of parallel tables are presented for each questionnaire Item 1 

through Item 4. One table of the set compares response percentages for 

each of the multiple choice alternatives, and the other presents the 

number of responses to each alternative for each item and the chi-square 

value for the proportional differences, for males and females and 

changers and non-changers. The chi-square test used in all analyses 

for proportional differences is found in Downie and Heath (1970, p. 

208). 

A comparison of data by categories—changer, non-changer, male 

and female—was made for responses to client motives for counselor se

lection (Table 9, see p. 45). Chi-square tests were made to determine 

if there were significant differences between categories on each item 

and were the basis for testing the hypothesis that changers selected a 

counselor for different reasons than non-changers. The data resulting 

from student responses to reasons for counselor retention were treated 
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in a similar manner and appear in Table 10, while data from voluntary 

changers are presented in Table 11 (see pp. 52). 

The remaining tables present the results of the analysis of 

variance for each factor of the C.E.I. Interaction plots for each fac

tor using mean difference scores for each cell of the 2x2 analysis 

of variance matrix are presented in Figures 1 through 4. 

The foregoing is a summary of the order in which the data are 

presented and discussed in the remainder of the chapter. 

Circumstances of the Initial 
Counselor Contact 

Item 1 on the questionnaire was designed to discover the way in 

which the student's first counselor contact was made. The responses to 

this item are tabulated in Tables 1 and 2. Of the four alternative re

sponses, two-thirds of the responses were made to the one indicating 

that the student had initiated an appointment. Of the remaining rea

sons for initial counselor contact, 18.7 percent were called in by the 

counselor, 4.8 percent were referred by someone, and 10.2 percent indi

cated other reasons. 

Definite differences, significant at the .01 level, were found 

between changers and non-changers on the reasons for the first counse

lor contact. More non-changers than changers initiated an appointment, 

while more changers than non-changers had their initial contact with a 

counselor by way of a counselor call in (Table 2). From these findings 

it appears that students who made their own initial selection of a 

counselor, and consequently an appointment, were less likely to change 



Table 1. Percent of changers and non-changers by sex,relative to circumstances of the 
first counselor contact. 

Non-changer Changer Total Grand 
Male Female Male Female Male Female total 

Made an appointment 31.28 37.99 24.87 33.50 29.56 36.78 66.34 

Was called in 10.06 5.77 15.74 10.66 11.58 7.08 18.66 

Someone referred me 1.68 2.79 2.54 3.05 1.91 2.86 4.77 

Other reasons 5.40 5.03 4.57 5.08 5.18 5.04 10.22 

N = 537 N = 197 N = 734 100.00 



Table 2. Number and chi-square values comparing changers and non-changers by sex, relative 
to circumstances of first counselor contact. 

Number of responses Chi-square values 
Non-changer Changer Non-changer M vs. F M vs. F M vs. F 
Male Female Male Female vs. changer changer non-changer total 

Made an appointment 168 204 49 66 7.666,f^ 2.888 5.138* 7.808 

Was called in 54 31 31 21 10.601** 4.009* 9.234** 12.874*** 

Someone referred me 15 .394 .023 1.198 .996 

Other rensons 29 27 10 .096 .001 .284 .198 

Total 260 277 94 103 

P< .05* 

P< .01** 

P< .001*** 
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counselors than students who were called in by a counselor. From this 

the inference could be made that when the student chose the counselor 

he was more likely to be satisfied and remain with that counselor than 

if the counselor was chosen for him. 

The main differences, however, were found to be between males 

and females. When both changers and non-changers were considered it 

was found that females were decidedly more likely to initiate an ap

pointment with a counselor than were males. 

On the other hand, males were much more likely to be called 

into the counselor's office than were females. The chi-square values 

exceed the probability limits at the .001 level when both changers and 

non-changers were considered. It may be categorically stated that fe

males were more likely to initiate counselor appointments than were 

males and that males were more likely than females to be called in by 

the counselor. 

Grade Level of the First 
Counselor Contact 

Item 2 on the questionnaire was designed to discover the grade 

level at which the student's first counselor contact occurred. The re

sponses to this item are tabulated in Tables 3 and 4. Table 3 presents 

the percentages for each category by sex and Table 4 presents the ac

tual numbers responding and the chi-square values for proportional dif

ferences between categories. 

More students made initial contact with a counselor during 

their freshman year than any other when 70.8 percent first contacted a 



Table 3. Percent of changers and non-changers by sex, relative to grade level of the first 
counselor contact. 

Non-changer Changer Total Grand 
Male Female Male Female Male Female total 

Freshman year 33.33 36.69 36.04 37.06 34.06 36.78 70.84 

Sophomore year 8.57 8.19 7.11 8.63 8.17 8.31 16.48 

Junior year 3.72 5.40 2.03 5.58 3.27 5.45 8.72 

Senior year 2.79 1.30 2.54 1.02 2.72 1.23 3.95 

N = 537 N = 197 N = 734 100.00 



Table 4. Number and chi-square values comparing changers and non-changers by sex, relative 
to grade level of the first counselor contact. 

Number of responses Chi-square values 
Non-changer Changer Non-changer M vs. F M vs. F M vs. F 
Male Female Male Female vs. changer changer non-changer total 

Freshman 179 197 71 73 .661 .330 ,542 ,016 

Sophomore 46 44 14 17 ,109 .314 .096 .106 

Junior 20 29 11 .413 1.247 2.883 3.232 

Senior 15 ,112 3.588 1.635 5.199* 

Total 260 277 94 103 

P< .05* 

u> 
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a counselor. The number of students making initial contact dropped off 

rapidly each year reaching a low of 4.0 percent the senior year. 

Chi-square values indicate there were no significant differ

ences between changers and non-changers and the grade level of the first 

counselor contact (Table 4). The only differences which were signifi

cant were sex differences in the senior year. Chi-square values sig

nificant at the .05 level indicate males were more likely than females 

to make initial counselor contact in the senior year (Table 4). It may 

be that males are reluctant to make contact with counselors; yet when 

graduation nears they become aware of the need for post high school 

plans and then seek out a counselor. 

The student population included all students who had made ini

tial contact with a counselor regardless of grade level at first en

rollment. Therefore, percentages reported subsequent to the freshman 

year could have included students who transferred from other schools 

and actually made initial counselor contact during their first year at 

the school studied. This would tend to inflate the percentages in the 

upper three grades and give a somewhat distorted profile if the results 

were viewed from the standpoint of length of time delay of the first 

counselor contact. This was an uncontrolled variable which presumably 

is random in application and does no violence to the trend of the re

sults. 

Number of Counselor Contacts 

Item 3 on the questionnaire was designed to discover the fre

quency with which students made counselor contact. The responses to 



item are tabulated in Tables 5 and 6. Table 5 presents the percentages 

for each category and Table 6 presents the actual number of.responses 

and the chi-square values for differences between categories on each 

alternative. 

When changers and non-changers were considered,22.3 percent had 

had only one counselor contact, while 48.0 percent had had between 2 

and 4 contacts and 12.9 percent contacted a counselor 5 to 10 times. 

Only 6.8 percent indicated more than 10 counselor contacts. Thus, ap

proximately 48 percent of those students who had counselor contact had 

seen a counselor 2 to 4 times and 70 percent had seen a counselor no 

more than 4 times. There were no large sex differences in the number 

of counselor contacts. 

In the multiple counselor contact categories differences did 

appear between changers and non-changers, significant beyond the .001 

level with the changers, both male and female, having contacted a coun

selor much more often than non-changers (Table 6). In the contact 

categories of "5 to 10 contacts" and "more than 10 contacts," about an 

equal number of non-changers and changers responded; however, there 

were over 2% times as many non-changers as changers. It seems to the 

writer that the response category "2 to 4" can be disregarded in terms 

of significance, since all changers would fall in this category, but 

the disparity between changers and non-changers in contacts in excess 

of 5 finds no supportive rational. It is certain that, for whatever 

reasons, students who changed counselors also contacted a counselor 

much more often than their non-changing schoolmates. 



Table 5. Percent of changers and non-changers by sex, relative to number of counselor 
contacts. 

Non-changer Changer Total Grand 
Male Female Male Female Male Female total 

One 22.16 21.60 0 1.02 16.21 16.08 22.29 

Two to four 19.55 23.09 29.95 32.49 22.34 25.61 47.95 

Five to ten 4.84 3.91 12.18 12.18 6.81 6.13 12.94 

More than ten 1.86 2.98 5.53 6.60 2.86 3.95 6.81 

Number 537 197 734 100.00 



Table 6. Number and chi-square values comparing changers and non-changers by sex, relative 
to number of counselor contacts. 

Number of responses Chi-square values 
Non-changer Changer Non-changer M vs. F M vs. F M vs. F 
Hale Female Male Female vs. changer changer non-changer total 

One 119 116 0 2 .825 .550 

Two to four 105 124 59 64 22.621*** .008 1.052 .726 

Five to ten 26 21 24 24 31.181*** .132 .982 .847 

More than ten 10 16 11 13 12.235"** .038 1.084 .833 

Total 260 277 94 103 

P< .001*** 

o 



41 

Number of Different Counselors Contacted 

Item 4 on the questionnaire was designed to discover the number 

of different counselors contacted and served as the criterion item to 

separate changers and non-changers. The responses to this item are 

tabulated in Tables 7 and 8. Table 7 presents the percentages for each 

category and Table 8 presents the actual number of responses and the 

chi-square values for the differences between categories on each alter

native. The data reveal that 73 percent of the students had contacted 

only one counselor and 18,8 percent had contacted two different counse

lors. It is apparent that approximately 92 percent of the students had 

contacted no more than two different counselors. It would appear that 

very little indiscriminate movement of students among counselors 

existed. 

When only changers are considered,70 percent had contacted two 

different counselors, while 22.9 percent had contacted three different 

counselors. These percentages reflect that even students who changed 

counselors were conservative in the number of counselors visited. 

Chi-square values obtained from comparing the proportional dif

ferences between sexes show no significant differences (Table 8). 

Generally, then, it would seem that students stayed with a 

counselor or made few changes and that males made contact with about as 

many different counselors as did females. 

Client Motives for Counselor Selection 

Items 6 through 20 on the questionnaire (Appendix A) were 

statements of reasons for selecting a counselor. These were obtained 



Table 7. Percent of changers and non-changers by sex, relative to number of different 
counselors contacted. 

Non-changer Changer Total Grand 
Male Female Male Female Male Female total 

One 48.42 51.58 0.00 0.00 35.42 37.74 73.16 

Two .00 .00 34.01 36.04 9.13 9.67 18.80 

Three .00 .00 11.17 11.68 3.00 3.13 6.13 

Four .00 .00 2.54 3.05 .68 .82 1.50 

More than four .00 .00 .00 1.52 .00 .41 .41 

Number 537 197 734 100.00 



Table 8. Number and chi-square values comparing changers and non-changers relative to number 
of different counselors contacted. 

Number of responses Chi-square values 
Non-changer Changer Non-changer M vs. F M vs. F M vs. F 
Male Female Male Female vs. changer changer non-changer total 

One 

Two 

Three 

Four 

More than four 

Total 

u> 

260 277 0 0 .028 

0 0 67 71 .128 .007 

0 0 22 23 .032 .008 

0 0 5 6 .023 .034 

0 0 0 3 2.780 2.806 

260 277 94 103 



by the pilot questionnaire. Students were asked to respond to the list 

of reasons by marking one or two, but not more than two, reasons for 

their initial counselor selection. Students who responded to more than 

two items in this list were omitted from the data analysis. Of the 

total 953 usable answer sheets used in the analysis of Items 1 through 

4, 856 met the criterion of two or fewer responses to Items 6 through 

20. Of these,189 met the criteria of involuntary changers (response to 

Items 21 or 28) and were eliminated, leaving a student population of 

667. Table 9 presents the number and chi-square values comparing 

changers and non-changers relative to reasons for initial counselor se

lection. The data in Table 9 is the basis for testing the hypothesis 

that reasons for initial counselor selection would be significantly 

different for students who subsequently changed counselors than for 

students who did not. 

Only two of the fifteen reasons for counselor selection reached 

2 
significance with the X test, when changers and non-changers were com

pared. Two additional reasons showed significant sex differences. 

There was a significantly larger proportion of changers who had 

been assigned a counselor as indicated by the chi-square value for the 

last statement in Table 9 (P<.05). This statement was included since 

the school had been on an unassigned basis for three years; therefore, 

most seniors would have been assigned upon entering high school. As 

was expected, there were a number of responses to this statement. It 

would seem from the data evidence that assigned students, when given 

the opportunity to change counselors, tended to do so. There were no 



Table 9. Number and chi-square values comparing changers and non-changers relative to 
motives for initial counselor selection. 

Number of responses Chi-square values 
Non-changer Changer Non-changer M vs. F M vs. F M vs. F 
Male Female Male Female vs. changer changer non-changer total 

Others said he was 
good 26 35 

A friend recom
mended him 20 41 

He visited our 
class 17 24 

He was available 56 74 

I felt I could talk 
to him freely 38 60 

I could trust him 19 19 

I met him through 
a club 5 1 

He was friendly 
around school 17 30 

Someone in my family 
recommended him 20 20 

The nurse recommended 
him 1 2 

12 14 

12 

9 

22 

15 

10 

10 

24 

14 

10 

.382 

.527 

.684 

.120 

1.468 

1.733 

3.230 

2.900 

2.056 

.009 

.565 .154 .689 

5.750" 1.409 7.218 

.574 

1.163 

3.429 

.137 

3.197 

2.503 

0.145 

.230 

,047 

,088 

.055 

.000 

.128 

,994 

.533 

1.179 

2.334 

.120 

,712 3.616 

.400 3.013 

,216 

.840 •p-



Table 9.—Continued 

Number of responses Chi-square values 
Non-changers Changer Non-changer M vs. F M vs. F M vs. F 
Male Female Male Female Vs. changer changer Non-changer total 

The receptionist 
suggested him 23 32 8 .507 .699 .053 .736 

I thought he would 
change my schedue 13 13 6 12 

He called me in 46 21 19 7 

4.519' .091 2.147 .407 

.036 14.467*** 6.623* 21.088*** 

A teacher recom
mended him 3.735 1.704 .085 .695 

He was my assigned 
counselor 27 34 17 17 

Total 229 257 90 91 

4.194* .228 .001 .101 

P< .05* 

P< .01** 

P< .001 irk-k 
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sex differences on this item, with assigned males as likely to change 

as assigned females. 

Students who selected a counselor with the motive of having the 

counselor manipulate or influence the schedule subsequently changed 

counselors more often than those who did not have this expectation. 

There were no significant sex differences on this item for either 

changers or non-changers. 

Females were more prone to select a counselor on the basis of 

the recommendation of a friend than were males. This was true of 

changers but not of non-changers. Chi-square was significant at the 

.05 level, when both changers and non-changers were combined. Male-

female differences existed at the .01 level with females more apt to 

take a friend's advice on choice of counselor than were males. 

Significant sex differences existed when the reason for the 

first counselor contact was that the student was called in by the coun

selor. Males were definitely called in more frequently for a first 

contact than were females. This fact was also evident in the analysis 

of Item 1 on the questionnaire, discussed previously. There was no 

significant difference between changers and non-changers on this item 

but a sex difference did exist for changers significant at the .001 

level and for non-changers at the .05 level. Males were definitely 

more likely to be called to the office by a counselor than were fe

males. This could mean that boys were less acutely aware of problem 

situations which they encountered or were contacted more often for 

counseling related to discipline situations, or classroom frictions, 
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than were females. When both categories were considered, the sex dif

ferences were significant at the .001 level. 

Findings Relative to Hypothesis 4 

The fourth hypothesis stated that reasons for initial counselor 

selection would be significantly different for students who subsequently 

voluntarily changed counselors than students who did not. This hypothe

sis was rejected. There were generally no differences between changers 

and non-changers in reasons given for initial counselor selection. 

An examination of Table 9 reveals only two reasons on which 

changers and non-changers differed significant at the .05 level. Stu

dents who selected a counselor with the expectation of getting a sched

ule change were more likely to be changers, and students who indicated 

they had been assigned the counselor with whom they had initial contact 

were more likely to be changers. Being assigned a counselor was not 

considered to be a legitimate choice so this item was ignored in testing 

the hypothesis. Of the remaining 14 reasons for counselor selection to 

which the students could respond, 13 were found to indicate no signifi

cant differences, between changers and non-changers. On this basis the 

hypothesis was rejected. 

Client Motives for Counselor Retention 

Items numbered 21 through 33 on the fourth page of the question

naire were statements of reasons for retaining the original counselor 

selected. These reasons were obtained by the responses to the pilot 

questionnaire. Students were asked to respond to the list of reasons 



by marking one or two, but not more than two, reasons why they had re

tained the original counselor. Students who responded to more than two 

items in this list were omitted from the data analysis. Of the total 

953 usable answer sheets used in the analysis of the first four ques

tionnaire items, 856 met the criterion of two or fewer responses to 

Items 21 through 33 and were included. Of these 856 students meeting 

the criterion, 486 had not contacted more than one counselor and were 

designated non-changers. 

Table 10 presents the number, percent of males and females based 

on the total number of non-changers, and the chi-square value for pro

portional differences between males and females. The largest number of 

responses, 27.4 percent of the total, was to the statement that the 

counselor was able to help with their problem. It would seem that stu

dents, at least many of them, are pragmatic. A sizeable number, 19.6 

percent, just never thought about changing counselors, while 17.9 per

cent retained their counselor because they perceived him to be sin

cerely interested in their problems. Having a counselor with whom they 

were at ease was the reason given by 16.7 percent, while 12.6 percent 

felt it would be too difficult to start all over with someone else. 

Interestingly, a rather small number, 3.9 percent, stayed with their 

counselor because he was "with it" in understanding their generation. 

There were no significant sex differences as indicated by the low chi-

square values listed in Table 10. 

To summarize, it appears that the students investigated were 

rather pragmatic about retaining a counselor. They preferred one who 
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Table 10. Number, percent, and chi-square values of non-changers by 
sex relative to reasons for retaining original counselor. 

Number Percent 
Male Female Male Female 

Percent Chi-square 
Male & values 
female M vs. F 

He was able 
to help me 

Sincerely 
interested in 
my problems 

I feel secure 
with him 

He really cares 

He knows me better 
than a strange 
counselor 

I feel at ease 
with him 

Does not "talk 
down" to me 

Very understand
ing 

He really listens 

I never thought 
of changing 

Too hard to start 
over with another 
counselor 

Understands our 
generation 

I can trust him 

N = 

65 68 13.37 13.99 27.36 .225 

39 48 8.02 9.88 17.90 .223 

4 8 .82 1.65 2.47 .938 

22 28 4.53 5.76 10.29 .217 

21 16 4.32 3.29 7.61 1.492 

33 48 6.79 9.88 16.67 1.587 

19 29 3.91 5.97 9.88 1.213 

17 23 3.50 4.73 8.23 .373 

20 16 4.12 3.29 7.41 1.110 

46 49 9.47 10.08 19.55 .080 

29 32 5.97 6.58 12.55 .004 

9 10 1.85 2.06 3.91 .000 

14 21 2.88 4.32 7.20 .767 

229 257 a a a 
486 

a. Does not equal 1007..; two responses per item allowed. 
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was helpful and sincerely interested in their problems. It was rela

tively unimportant that the counselor be tuned in to the student gener

ation. A sizeable percentage felt it was too much trouble to change or 

had never thought of it. 

Client Motives for Changing Counselors 

Items numbered 21 through 33 on the fifth page of the question

naire were statements of reasons for changing counselors. These state

ments of reasons were obtained from the responses given by students to 

the pilot questionnaire. These statements were included in order to 

discover client motives for changing counselors. Students were asked 

to respond to the list of reasons by marking one or two, but not more 

than two, reasons why they changed from their original counselor. Stu

dents who responded to more than two items in this list were omitted 

from the data analysis. There were 370 changers who met the criterion; 

of these, 181 were voluntary changers. 

Criteria for inclusion in Table 11 concerned the students' re

sponses to Items 21 and 28 which read that the reason for changing was 

that "my counselor was busy or unavailable at the time I wanted to see 

him," and "my original counselor is no longer at this school." If 

either of these two items was marked the data were eliminated from the 

group, and the remaining set labeled voluntary changers. Over half of 

the reasons given fell to the criterion items, just about evenly split 

with 25.9 percent of the total responding to Item 21, and 25.7 percent 

to Item 28. Thus, over half of the changing could be termed unpremed

itated. 
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Table 11. Number, percent, and chi-square values of changers relative 
to reasons for changing counselors. 

Number Percent total 
Male Female Male Female 

Percent Chi-squares 
total values 
M & F M vs. F 

My counselor was 0 0 
busy 

Wanted a counselor 8 9 
who listened more 

To get to know more 14 18 
than one 

To get a different 
viewpoint 

18 

I have different 
counselors for dif- 11 
ferent problems 

Wanted a counselor 5 
who really cared 

A friend recom- 9 
mended another 

My original coun
selor not at this 0 
school now 

Wanted a more under- ^ 
standing counselor 

Wanted a counselor 
who did not "talk 
down" to me 

Wanted a friendlier 
counselor 

To get a counselor 
I could trust 

First counselor was 
not very helpful 

N = 

12 

7 

4 

15 

90 

18 

6 

6 

13 

34 

91 

.00 .00 

4.42 4.97 

7. 73 9.94 

9.94 9.94 

6.08 3.31 

2.76 3.31 

4.97 7.18 

.00 .00 

1 . 6 6  1 . 6 6  

6.63 4.97 

3.87 4.97 

2.21 2.21 

8.29 18.78 

.00  

9.39 

17.67 

19.88 

9.39 

6.07 

12.15 

.00 

3.32 

11.67 

8.84 

4.42 

27.07 

.000 

" .053 

.554 

.001 

1.684 

.085 

.778 

.000 

.000 

.523 

.250 

.000 

9.816* 
.** 

181 

**. P<.01. 
a. Does not equal to 1007<>; two responses per item allowed. 
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Sex differences were not significant, as an examination of the 

chi-square values reveals that a total of 27.1 percent indicated the 

change was the result of the counselor not being very helpful (Table 

11). Females were definitely more inclined to change for this reason 

than were males, the probability of this proportion (P<.01) occurring 

by chance being less than one in a hundred. 

The second largest percentage of the total respondents indicated 

a desire to obtain a different viewpoint. Almost 20 percent gave this 

as their reason for changing counselors. The responses were equally 

divided between males and females. 

A desire to know more than one counselor, as a basis for decid

ing which one to choose, accounted for 17.7 percent of the responses 

for voluntary changers. 

Changers appeared pragmatic in their reasons for changing, with 

the largest single reason being that they did not find their first 

counselor very helpful. This was a general statement and could have 

been selected by students with an assortment of dissatisfactions. 

Generally, sex differences did not exist relative to reasons for 

change, as was true for reasons for retention, except that females were 

more apt to change than males if they found their counselor not very 

helpful. Of the 856 students in the population, 181 were voluntary 

changers, or 21.1 percent. This was definitely an appreciable pro

portion. 
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Findings Relative to Hypotheses 
1, 2, and 3 

The remainder of the questionnaire consisted of 21 items which 

were responded to by means of a Likert scale. The items comprised an 

instrument devised by Linden et al. (1965) designed to evaluate counse

lors from the client's frame of reference. It measured three factors 

considered important in counselor effectiveness: Counseling Climate, 

Counselor Comfort, and Client Satisfaction. Each item was assigned one 

of these categories and the response options weighted. The categories 

and weights assigned appear in Appendix D. 

Records were maintained on each student in school (student pop

ulation 2,700), indicating the counselor contacted and the date of con

tact. This set of records was perused to discover which students had 

had counselor contact during the pre-/posttest interval and with which 

counselors. During the pre-/posttest interval, 41 students, who were 

pretested, changed counselors according to these records. Of these, 9 

indicated they changed counselors because their counselor was unavail

able at the time (item 21) and were classified as involuntary changers 

and eliminated. The remaining 19 females and 13 males comprised the 

experimental group. A corresponding number of randomly selected non-

changers from the pretest were called from class to take the posttest 

as was the experimental group. The differences between the pretest and 

posttest scores for each student for each factor were used as the data 

for the computation of an analysis of variance, as described by Glass 

and Stanley (1970, p. 432). Tables 12 through 15 present the results 

of the ANOVA, where factor X is counseling climate, factor Y is 
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Table 12. Analysis of variance of client perception of counseling 
climate considering counselee mobility and sex. 

Source of variation df MS F P 

Counselee mobility 1 .0156 .0012 P > .05 

Sex 1 5.4307 .4344 P > .05 

Interaction 1 108.7880 8.7030 P< .01 

Within (error) 60 12.5000 

Critical Value 
P< .01 = 7.08 

Table 13. Analysis of variance of client perceptions of counselor com
fort considering counselee mobility and sex. 

Source of variation df MS F P 

Counselee mobility 1 2.2500 .3000 P>.05 

Sex 1 12.1358 1.6181 P>.05 

Interaction 1 466.5516 62.2068 P<.001 

Within (error) 60 7.5000 

Critical Value 
P< .001 = 11.97 
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Table 14. Analysis of variance of client satisfaction considering 
counselee mobility and sex. 

Source of variation df MS F P 

Counselee mobility 1 6.2500 2.0380 P>.05 

Sex 1 2.4800 .8086 P>.05 

Interaction 1 657.2075 214.3067 P<.001 

Within 60 3.0666' 

Table 15. Analysis of variance of total score on the C.E.I, consider
ing counselee mobility and sex. 

Source of variation df MS 

Counselee mobility 1 15.0156 .5520 P>.05 

Sex 1 0.1776 .0065 P>.05 

Interaction 1 2142.5415 78.7699 P<.001 

Within 60 27.2000 



counselor comfort, factor Z is client satisfaction, and factor T is the 

total score. 

Client Satisfaction 

Hypothesis 1 stated that students would show an increase in 

satisfaction with counseling after a voluntary change of counselors. 

Stated in the null form: there would be no difference in client satis

faction between changers and non-changers. As presented in Table 14, 

the data indicate that no significant difference was found, and the 

null hypothesis was accepted. Sex differences were not hypothesized 

but tested for by the two-way analysis of variance. No sex differ

ences were found to exist in perception of client.satisfaction with 

counseling. Significant interaction was found to exist well beyond the 

.001 probability level. 

Counselor Comfort 

Hypothesis 2 stated that students would show an increase in 

perceived counselor comfort after a voluntary changer of counselors. 

Stated in the null form: there would be no difference in perceived 

counselor comfort between changers and non-changers. As presented in 

Table 13, the data indicate that no significant difference was found, 

and the null hypothesis was accepted. Sex differences were not hy

pothesized but tested for in the two-way analysis of variance. No sex 

differences were found to exist in student perception of counselor com

fort. Significant interaction was found to exist between the levels 

significant beyond the .001 probability level. 



Counseling Climate 

Hypothesis 3 stated that students would show an increase in 

perceived positive counseling climate after a voluntary change of coun

selors. Stated in the null form: there would be no differences in 

perception of counseling climate between changers and non-changers. As 

presented in Table 12, the data indicate that no significant difference 

was found, and the null hypothesis was accepted. Sex differences were 

not hypothesized but tested for in the two-way analysis of variance. 

No sex differences were found to exist in student perception of coun

seling climate. As in the previously discussed factors of client 

satisfaction and counselor comfort, interaction was found to exist be

tween levels significant beyond the .01 probability level, for student 

perception of counseling climate. 

Total Score 

The authors of the Counselor Evaluation Inventory indicate that 

the total score obtained might be the best overall index, as it has 

greater reliability and congruent validity than any single factor score 

(Linden et al. 1965, p. 275). Therefore the sums of the difference 

scores obtained on the separate factors for each subject were treated 

in the same manner as the individual scores. The results of the anal

ysis of variance for the total score is presented in Table 15. The 

data presented indicate that no significant differences were found, but 

significant interaction was found to exist. 
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Interaction 

Counselee mobility was defined as a supra category which in

cluded both changers and non-changers and is the term used to describe 

one level in the tables of the ANOVA. Sex is the second level. 

All three factors and the total of all factors of the C.E.I, 

indicated strong interaction between the two main effect categories. 

This was of interest since none of the main effects was significant. 

The interactions were graphed and appear in Figures 1 through 4. The 

mean difference score for each cell in the 2 by 2 ANOVA for each fac

tor was determined and plotted on the ordinate of the graph. The ab

scissa represents the dichotomy of changers and non-changers. A 

negative mean indicates a decrease from pre- to posttest and a positive 

mean indicates an increase from pre- to posttest. 

Figure 1 is the plot of the interaction of males and females 

and categories changer and non-changer. There was ordinal interaction 

between sex and counselee mobility in factor X, counseling climate. 

Non-changing females rated climate more positive relative to non-

changing males than did changing females relative to changing males. 

On factor Y, counselor comfort, the interaction is reversed 

in terms of sex, with respect to male changers. Figure 2 shows male 

and female non-changers to be almost identical in a positive direc

tion, with the female mean being .01 higher than the mean of the male. 

Male changers again tend to rate counselor comfort higher relative to 

females, both changers and non-changers, and non-changing males. 
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Figure 1. Interaction of sex and counselee mobility in regard 
counseling climate. 
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Figure 2. Interaction of sex and counselee mobility in regard 
counselor comfort. 
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The plot of interaction for factor Z, client satisfaction, is 

disordinal (Figure 3). Female non-changers rated this factor relatively 

higher than males. The reverse was true for changing females and 

males. 

When total mean difference scores were plotted, Figure 4, the 

disordinal interaction was even more evident. The slopes of both males 

and females in all figures were in the same relative direction with fe

male changers rating each factor less positively than non-changing fe

males. The same was true for males, only in the opposite direction. 

Male changers rated each factor more positively than non-changing 

males. These results indicate other unknown variables were in opera

tion, evidenced by the tentative conclusion that non-changing females 

tended to elevate their perceptions over time as opposed to males 

whose perceptions were more negative. The reverse was true for chang

ers. Females who changed counselors during the pre-/posttest interval 

tended to perceive the factors evaluated less positively than did the 

males who changed. Male perceptions upon changing became relatively 

more positive. 

To determine if the difference between any of the means was 

significant, Tulcey' s HSD test was used on all pairs of mean differ

ence scores in factor T. Factor T was selected because it was repre

sentative of all factors and contained the widest range of means. 

Tukey1s HSD (honest significant difference) test is described by Kirk 

(1968, p. 88) and is carried out by the following formula: 
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Figure 3. Interaction of sex and counselee mobility in regard to 
client satisfaction. 

N/C 

M 
M11 

-1.0 

12 

1.15 

P21 

1.72 

P22 

-1.37 

Mean difference score 
by level 

1.7 
1 . 6  
1.5 
1.4 
1 . 2  
1 . 0  

. 8  

. 6  
.4 
. 2  
0 

-  . 2  
- .4 
-  . 6  
-  . 8  
-1 .0  
- 1 . 2  
-1.4 

female 

>11 jj, , male 

NC 

Interaction plot for factor T 

Figure 4. Interaction of sex and counselee mobility in regard to total 
score on the C.E.I. 



HSD = q \/ —err°r 
na, v \/ n 
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MS 

where 

q = a value obtained from a table of studentized range 

statistics 

a = selected level or error rate 

v = degrees of freedom for MS 
° error 

n = number in the treatment levels 

Since the number in each treatment level was not equal, an adjustment 

for n was made according to the following formula: 

r 1 1 1 1 
n = [ + — + + — J 

nl n2 n3 n4 

where 

k = number of treatment levels 

n^, n^, = number in the respective treatment levels 

Using the .05 alpha level, the HSD was computed to be 4.95. 

None of the differences among the means arrayed in Table 16 exceeds this 

critical value. It was concluded that differences between means in 

the interaction matrix for factor T were statistically possible at less 

than the .95 probability level and were not significant. 
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Table 16. Mean score differences on the total score of the C.E.I, 
considering sex and counselee mobility. 

X, 

Female/non-changers X^ = 1.72 

Male/changers ^2 = 

Male/non-changers X^ = -1.00 

Female/changers X^ = -1.37 

.57 2.72 3.09 

2.15 2.52 

.37 

Discussion 

It would appear from the foregoing analysis that the counselor 

contact student population had certain definite characteristics. In 

general, about two-thirds of the students were self-referred and 70.8 

percent had their initial contact in the freshman year with the propor

tion of initial contacts decreasing rapidly toward the senior year. 

Females were more likely to change counselors in order to find a help

ful one than were males; however, both sexes were pragmatically in

clined to change or retain counselors on the basis of help received. 

Why females were more likely than males to take the initiative in mak

ing a counseling appointment, or why males were more likely to be 

called in than females is not apparent. One possible interpretation is 

that males perceived themselves as more self-reliant than females. 

Another possible reason might be that males were called in regarding 

disciplinary problems, more frequently than females, since male 



behavior is usually more overt than female and more disruptive to the 

school, therefore receiving more overt attention by school personnel. 

Still another possibility concerns the counselor's perception of the 

importance of certain counseling concerns respective to the sex of the 

student. For example, counselors may have seen vocational or career 

counseling as more necessary for males than females, thereby focusing 

attention on male students. Any of these interpretations would re

quire research for verification. 

The only significant finding in the area of client motives for 

counselor selection was that students who chose a counselor primarily 

to get a schedule change were definitely more prone to change counse-

2 
lors than those who did not (X significant at .05 level, Table 9). 

This might be explained by the fact that while counselors at the school 

under study were not authorized to make the schedule changes they could 

influence the decision of the guidance coordinator, who was authorized 

to make changes, and since counselors differed in their attitude in the 

extent to which they would exert influence, students could have shopped 

for a counselor whose philosophy embraced the concept of influence. If 

the first choice counselor was not accommodating, the student may have 

been prone to change. This is conjectural, however. 

Females were more inclined than males to take the advice of 

friends when choosing a counselor and also more inclined than males to 

change if they did not get the help they expected. This propensity of 

females to change counselors as well as to accept advice of friends may 
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be just characteristic of the sex or may have other implications. It 

offers an interesting line for investigation. 

The greater reluctance of males to make counselor contact has 

obvious implications for counselors to devise innovations which will 

bring the male into an awareness of how the counseling and guidance 

service can supply his educational and personal developmental needs. 

The single reason which was given most often for selecting a 

counselor, by both changers and non-changers, was that the counselor 

was available when needed; 26,8 percent of non-changers (N = 486) and 

25.6 percent of the changers (N = 181) gave this as a reason for ini

tial counselor selection. For whatever reason counselors were selected, 

one important one was availability. It would appear that to a sizeable 

number of students it was not important who the particular counselor 

was, just that a person was there when they wanted a conference. It 

could also imply that many students do not have any rationale for se

lecting a counselor. 

There were no significant differences between males and females 

for the 13 listed reasons a student might retain a counselor. The most 

prominent reason for retaining a counselor was that he was able to help 

with the student'8 problem (27.4 percent). Also important to the stu

dent was that the counselor was sincerely interested in his problem 

(17.9 percent) and that he could talk to the counselor with ease (16.9 

percent). It seems that students were pragmatic about why they re

tained a counselor. 
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Only one of the 13 listed reasons for which a student might 

change counselors was significantly different for males and females. 

Females changed more often than males to find a helpful counselor 

2 
(Table 11, X significant .01 level), 27.1 percent indicating that this 

was the reason for changing counselors. Other important reasons,were 

to get a different viewpoint (19.9 percent), and to get to know more 

than one counselor in order to choose the one best liked (17.7 percent). 

Again it seems that students were pragmatic about why they change coun

selors. The statement, "My first counselor was not very helpful," is 

a general one and does not hint at what particular help they sought. 

An analysis of this statement into particular dissatisfactions or kinds 

of help desired could prove an interesting line of research. 

The hypothesis that differences in motives for initial counse

lor selection existed between changers and non-changers was not sub

stantiated. Selecting a counselor with the expectation that he would 

influence a schedule change was the only motive that reached signifi

cance. It was found that students who subsequently changed counselors 

initially selected a counselor on that basis. This implies that some 

students may have contacted a counselor for this express purpose, and 

when this expectation was not met they sought out another counselor 

whom they hoped would meet their expectation. 

The hypotheses that changers would perceive an increase in posi

tive counseling climate, increased counselor comfort, and realize 

greater satisfaction with counseling were not substantiated. When 

males and females were treated together, no significant differences 
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were evident between changers and non-changers, but definite interac

tion effects existed between the levels. It would appear that other 

factors or variables were operant, identification of which was beyond 

the scope of this study. 

No support was obtained from the results of the hypotheses 

tested for the non-assignment of counselees. There was no increase in 

client perception of satisfaction, counseling climate, or counselor 

comfort upon changing counselors. The results of this study, in gen

eral, do not favor non-assignment; neither do they indicate negative 

implications from such an organizational structure. More research is 

necessary along various avenues before the efficacy of this practice 

can be proved or disproved. However, there were several findings which 

appear to indicate that non-assignment is a viable organizational op

tion with some positive aspects. 

The argument, or suspicion, that students would wander from one 

counselor to another with abandon is not substantiated. Seventy percent 

of the changers had contacted only one counselor subsequent to changing 

from the counselor of their original choice, and when non-changers were 

included only 8.1 percent had seen more than two counselors. This in-

indicates students in this study were not prodigal with counselors. 

Another aspect which is of interest concerns the proportion of 

originally assigned students which were changers. A significantly 

greater number of seniors who were assigned a counselor as a freshman 

changed counselors as compared to non-changers who were assigned. This 

fact supports the assumption that students perceived a freedom to change 



if they so desired. Although the overall proportion of changers was 

not large, the fact that a statistically significant number of orig

inally assigned students did change seems to imply that an unassigned 

arrangement lends itself to the exercise of student options. 

Availability was a major reason for changing counselors when 

all students were considered. It would seem that when 25.9 percent of 

those students who changed counselors did so because their original 

counselor was busy or unavailable, it is an important consideration in 

effectively meeting the needs of students as they arise. Certainly 

some students would not persevere to see an assigned counselor who was 

regularly not available or for whom there were long delays in seeing. 

Probably the interaction effects that were found to exist be

tween the levels in the ANOVA are more intriguing and potentially 

fruitful of investigation. The main differences between the cells did 

not reach significance using Tukey's HSD test nor were the mean differ

ences large; nevertheless they were directional and somewhat puzzling. 

Some sex-linked variables must have been operable which affected cli

ent perception. Why, for example, did females who remained with a par

ticular counselor tend to see the relationship (relative to the factors 

under investigation) more positively over time, while females who 

changed counselors saw the new relationship more negatively (Figures 1, 

2, 3, A)? Conversely, males who changed counselors tended to rate the 

new relationship more positively than did males who remained with the 

original counselor, as measured by pre-/posttest difference scores. 

Are there sex-linked variables here? 



Females tended to change more often than males to seek a more 

helpful counselor, yet generally viewed the new relationship less posi

tively as indicated by the lower posttest scores on the C.E.I. Could 

it be that females who changed had higher or greater expectations than 

the males, or were they more critical of the new situation? Were there 

other factors or variables in operation? This study has only raised 

the questions, the answers to which would require further research 

along these lines. 

It can be stated that perceptual differences between changers 

and non-changers did not exist in the factors of client satisfaction, 

counselor comfort, and counseling climate. There were differential 

tendencies when the sex of the student was considered. These differ

ences were not statistically significant. These differences are not 

explicable from the present study and may have been attenuated by the 

grossness of the measure or the conglomerate nature of the variables 

which were not, could not, or were not intended to be, controlled. For 

example, no attempt was made to study client perception upon change 

from a specific counselor to another. This was not within the scope of 

the study. The diversity of counselor characteristics, personality, 

techniques, etc., may be a set of variables which gave rise to the 

interaction effects. 

Summary 

The method of analyzing the data from the questionnaire was de

scribed in this chapter. The questionnaire items were separated into 

three logical groups and discussed in the order in which they appeared. 



Data concerning the circumstances surrounding the first counselor con

tact, the number of contacts, the grade level in which these occurred, 

and the number of counselors contacted were presented and discussed. 

Client motives for.counselor selection, retention, and change 

were next analyzed and discussed. The results of the data on which the 

three main hypotheses were based were presented next, followed by a 

general discussion of the pertinent features of the results. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary 

Purpose and Need 

The major purpose of this study was to determine the students' 

perceptions of certain counseling factors after a voluntary change of 

counselors. These factors were: counseling climate, counselor com

fort, and client satisfaction, as measured by the Counselor Evaluation 

Inventory devised by Linden et al. (1965). A secondary purpose was to 

ascertain student motives for selecting a counselor, as well as retain

ing the initially chosen counselor, or subsequently changing counse

lors. 

The study was conducted in a comprehensive senior high school 

with an organizational approach to counseling and guidance which in

cluded client freedom of choice when selecting a counselor. The school 

was located in Tucson, Arizona, in an area which would be described as 

typically urban middle class, and could be considered typical of many 

urban comprehensive high schools in this country. 

The school employed four counselors whose primary function was 

developmental counseling in all areas of student interests and needs. 

A fifth counselor served primarily as a guidance and informational spe

cialist or coordinator. Students were not assigned to any counselor 

upon entering high school, with the exception of the current seniors 
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during the year of the study who were admitted to high school one year 

prior to the inauguration of the non-assignment program. 

The need for the study had its origin in some basic assumptions 

of the organizational model employed. A basic assumption in the non-

assignment model was that students, when given the freedom to choose a 

counselor, would choose a counselor who satisfied their needs as per

ceived; thereby the program would provide more meaningful service to 

more students. It would seem to follow that students would choose a 

counselor who provided a positive, satisfying relationship and, if 

prone to change, would tend to seek a more satisfying relationship. 

The literature surveyed gave limited and somewhat conflicting 

evidence as to the value and validity of student evaluation of the 

counselor as a means of evaluating counselor effectiveness. A review 

of the literature also failed to reveal studies in the area of evaluat

ing clients' perceptions upon changing counselors, indicating a need 

for a study of this nature. Investigation of students' motives for 

counselor selection was possible under the circumstances and seemed in 

order. 

This study was based upon the general hypothesis that students 

who voluntarily changed counselors would tend to view their new rela

tionship in a more positive way relative to the previous one. 

Procedures 

An open-ended pilot questionnaire was given to a random sample 

of changers and non-changers in another high school which operated a 

counseling and guidance program quite similar to the one at the school 



studied. From the results of the pilot questionnaire the items for the 

final questionnaire were obtained and combined with the Counselor Eval

uation Inventory to form the instrument used (Appendix A). 

A pre-/posttest design was used in which the experimental con

dition, changing counselors, was self-imposed. Pretesting was accom

plished in two days in December 1971 by surveying all students attending 

English classes on the days selected for the pretest. Posttesting was 

conducted in April 1972, the pre-/post interval being approximately four 

months. The posttest included students (N = 32, 19 female, 13 males) 

who voluntarily changed counselors during the pre-/posttest interval, 

and an equal number, by sex, of non-changers drawn at random from the 

pretest group. Changers were designated the experimental group and 

non-changers the control group for purposes of the design. The same 

instrument was used in both pre- and posttests. 

Three hypotheses were tested at the .05 level of confidence us

ing an analysis of variance on the pre-/posttest difference scores for 

the 65 students in the experimental and control groups. They were: 

1. Students will show an increase in satisfaction with coun

seling after a voluntary change of counselors. 

2. Students will show an increase in perceived counselor com

fort after a voluntary change of counselors. 

3. Students will show an increase in perceived counseling 

climate after a voluntary change of counselors. 

A fourth hypothesis was tested: 



4. Reasons for initial counselor selection will be signifi

cantly different for students who subsequently change counselors than 

for students who do not. This hypothesis was tested by the chi-square 

for difference between proportions, using the responses from all chang

ers and non-changers in the pretest population. 

Results 

None of the hypotheses were accepted at the level of signifi

cance specified. The ANOVA revealed no significant differences be

tween changers and non-changers on any of the factors tested in the 

first three hypotheses, nor were male/female differences significant. 

The same was true for the total score of the C.E.I, which was consid

ered to have the rr.eet prcdictive validity. A post hoc test was run 

on all pairwise mean difference scores on the total score to deter

mine if the variations between conditions were significant. The re

sults of Tukey's HSD test indicated that mean differences between cell 

scores were not significant. 

The fourth hypothesis tested whether there were differences in 

reasons given for initial counselor selection between changers and 

non-changers. Of the 15 possible reasons for initial selection two 

reached significance at the .05 level. One of these reasons was not 

considered a legitimate choice, leaving only one as a valid basis for 

testing the hypothesis. This proportion (one out of 14) was consid

ered insufficient to substantiate the hypothesis. 



Conclusions 

The conclusions of this study are based upon the result of a 

questionnaire given to the counselor contact population at a large 

urban high school in Tucson, Arizona. Assuming that the inclusion of 

all students who had had counselor contact was less than 100 percent 

due to random uncontrollable variables, the following conclusions are 

drawn: 

1. The results of this study would seem to indicate that stu

dents who voluntarily change counselors do not perceive their relation

ship with the latter counselor to be much different than the relation

ship with the former in terms of counseling climate, counselor comfort, 

and satisfaction. 

2. Changers and non-changers chose their counselors initially 

for basically similar reasons, with the exception that more changers 

than non-changers initially chose their counselor with the expectation 

of obtaining a schedule change. It appears that at least some students 

view the counselor in a utilitarian sense and change counselors in 

order to have their expectations fulfilled. 

3. Females are more likely to be self-referred than males, and 

males are more likely to be called in by a counselor. This conclusion 

is in harmony with the finding of Esper (1964) who found that girls 

were more apt to be self-referred than boys and that boys were more 

likely to be referred for counseling. Brough (1968) cites a similar 

finding with respect to a higher rate of self-referral among girls. 
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4. Students appear to be more content with self-selected coun

selors than when they had no choice in the selection. [Self-referred 

students were likely to be non-changers, while students called in were 

prone to be changers (see Table 2).] 

5. Students who changed counselors, as well as those who re

tained their original counselors, do so for similar pragmatic reasons. 

They found or sought a counselor who was able to help them with their 

problems as they perceived them, as well as one who was sincerely in

terested in their problems. 

6. Judging from the percentages of students who made multiple 

counselor contacts, it seems reasonable to conclude that students de

velop relatively little counselor to counselor mobility when given a 

freedom of choice in selecting a counselor. A significant proportion 

changed counselors once, however. 

7. Support for counselor non-assignment was not established 

using the instrument of the present study; neither was evidence re

vealed to indicate this practice is deleterious to sound counseling 

organization. 

Recommendations 

The following recommendations are made as a result of this 

study and have implications beyond the school setting in which the 

study was conducted. It is believed that information accrued as a 

result of pursuing these recommendations would further knowledge in 

the area of organizational models for guidance and counseling programs 

and counseling generally. 



It is recommended that: 

1. Further research be pursued with respect to male and female 

differences in perception of counselor role and client expectations. 

2. Further research be conducted concerning the specific cli

ent dissatisfactions which precipitate a change of counselors, espe

cially by females. This research would need a setting similar to the 

one in which this study was conducted. 

3. More research in the area of client evaluation of counse

lors and counseling services be conducted to ascertain the effective

ness and validity of consumer evaluation as a basis for improvement of 

counseling services. 
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QUESTIONNAIRE 

This questionnaire has been prepared to gather information about 
the guidance and counseling program at your school. The information 
will be used only for research purposes. Your responses to the ques
tions will be held in confidence by the researcher, and WILL NOT be 
revealed to your counselor or teachers. 

Instructions will appear in several places in this survey form. 

They will be in CAPITAL TYPE so you may recognize them, and will con

cern the questions which follow. CAREFULLY FOLLOW THE INSTRUCTIONS ON 

THE PROPER WAY TO MARK YOUR ANSWER SHEET FOR EACH SECTION. 

General Directions: 

1. Please read each item carefully and completely before giving your 

response. 

2. Some of the following statements and questions are phrased in terms 

of a male counselor. However, if your counselor is a female answer 

the questions with that point of view. 

3. The word COUNSELOR as used in these statements and questions does 

not include Mr. Swart, the Guidance Coordinator. 

4. Mark all your answers on the answer sheet. DO NOT mark on the 

questionnaire. USE PENCIL ONLY. 

5. There are no time limits, but work steadily. 

Answer Sheet Directions: 

TURN YOUR ANSWER SHEET TO THE SIDE WHICH HAS SPACE FOR YOUR NAME, 

DATE AND AGE AT THE TOP. DO NOT WRITE YOUR NAME OR ANY OF THE INFORMA

TION ON THE LINES, BUT LOCATE THE BOLD RED ARROW IN THE CENTER OF THE 

PAGE NEAR THE TOP UNDER THE WORD 'GRADE'. PLACE YOUR MATRICULATION 

NUMBER, ONE NUMBER TO A BOX, IN THE FIRST SIX BOXES UNDER THE ARROW. 

[1] 
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THERE WILL BE FOUR BOXES LEFT. AFTER YOU HAVE FILLED IN ALL DIGITS 

LEAVE THOSE FOUR EMPTY (BLANK). IN THE ROW OF NUMBERS TO THE RIGHT OF 

EACH BOX FIND THE NUMBER WHICH CORRESPONDS TO THE NUMBER IN THE BOX AT 

THE LEFT, AND BLACKEN IN BETWEEN THE LINES BENEATH IT. 

READ THE DIRECTIONS AND SAMPLE PRINTED ON THE ANSWER SHEET. NOTICE: 

The question numbers go across the page from left to right. 

INSTRUCTIONS 

(questions 1 to 5) 

CHOOSE THE CORRECT ANSWER FROM THE ALTERNATIVES GIVEN AND MARK THE 

LETTER OF THAT ANSWER ON THE ANSWER SHEET. 

1. My first contact with a counselor came about because 

(a) I made an appointment. (b) he called me in. 

(c) someone at school referred me to a counselor. (d) of some 

other reason. 

2. I had my first counseling interview when I was a 

(a) Freshman. (b) Sophomore. (c) Junior. (d) Senior. 

3. Altogether I have visited a counselor 

(a) one time. (b) 2 to 4 times. (c) 5 to 10 times. 

(d) more than 10 times. 

4. I have seen 

(a) only one (b) two different (c) three different (d) four 

different (e) more than four different counselor(s) since being 

in this high school. 

5. I am a 

(a) male. (b) female. 

[23 
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NOTICE: For items numbered 6 through 33 only answer column "c" is used 

INSTRUCTIONS 

(items 5 through 19) 

STATEMENTS 6 THROUGH 20 ARE ALL REASONS GIVEN BY DIFFERENT STUDENTS 

FOR SELECTING A COUNSELOR: READ THE ENTIRE LIST OF REASONS, THEN CHOOSE 

ONE OR TWO (not more than two) REASONS WHICH BEST TELL WHY YOU SELECTED 

THE COUNSELOR YOU DID WHEN YOU FIRST WENT FOR A COUNSELING INTERVIEW. 

FIND THE NUMBER OF THAT REASON (OR REASONS) ON THE ANSWER SHEET AND 

BLACKEN IN THE "c" RESPONSE. MAKE NO OTHER MARKS ON THE ANSWER SHEET 

FOR THE REMAINING STATEMENTS ON THIS PAGE. 

6. I had heard other people say he was good. 

7. A friend, or friends, recommended him. 

8. He visited our class. 

9. He was available when I needed a counselor. 

10. He impressed me as one I could talk to freely. 

11. He seemed like a person I could trust to keep a confidence. 

12. I knew him from a club or other out-of-class activity. 

13. He acted friendly when I saw him around school. 

14. Someone else in my family had him and said he was a good counselor. 

15. The school nurse recommended him. 

16. The counselor's receptionist suggested him. 

17. I felt he would have influence in getting my schedule changed. 

18. He called me in. 

19. A teacher recommended I see him. 

20. He was my assigned counselor. 

IMPORTANT: IF YOU HAVE HAD A COUNSELING INTERVIEW WITH MORE THAN ONE 
COUNSELOR AT THIS SCHOOL, SKIP THE NEXT PAGE (pg. 4) AND GO TO PAGE 5. 

IF YOU HAVE SEEN ONLY ONE COUNSELOR, ANSWER QUESTIONS ON PAGE 4. 

[3] 
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NOTICE: DO THIS PAGE ONLY IF YOU HAVE HAD A COUNSELING INTERVIEW OR 
INTERVIEWS WITH JUST ONE COUNSELOR. 

INSTRUCTIONS 

STATEMENTS 21 THROUGH 33 ARE ALL REASONS GIVEN BY DIFFERENT STUDENTS FOR 

STAYING WITH THEIR ORIGINAL COUNSELOR. READ THE ENTIRE LIST OF REASONS, 

THEN CHOOSE ONE OR TWO (not more than two) REASONS WHICH BEST DESCRIBE 

WHY YOU HAVE STAYED WITH YOUR ORIGINAL COUNSELOR. FIND THE NUMBER OF 

THAT REASON (OR THOSE REASONS) ON THE ANSWER SHEET AND BLACKEN IN THE 

"c" RESPONSE. MAKE NO OTHER MARKS ON THE ANSWER SHEET FOR THE REMAIN

ING STATEMENTS ON THIS PAGE. 

21. He was able to help me with my problem. 

22. He is sincerely interested in my problems. 

23. I feel secure with him. 

24. I feel he really cares. 

25. He knows me better and can therefore be more helpful than a 

strange counselor. 

26. I feel at ease in talking with him. 

27. He does not "talk down" to me. Treats me like a person. 

28. He is very understanding. 

29. He really listens to me. 

30. I just never thought of changing counselors. 

31. It's easier to stay with him than to start all over with someone 

else. 

32. He is "with it" in understanding our generation. 

33. I can trust him. 

IMPORTANT: SKIP THE NEXT PAGE (p. 5) AND GO TO PAGE 6. 

[4] 
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NOTICE: ANSWER THE ITEMS ON THIS PAGE ONLY IF YOU HAVE HAD A COUNSEL
ING INTERVIEW WITH MORE THAN ONE COUNSELOR. 

INSTRUCTIONS 

STATEMENTS 21 THROUGH 33 ARE ALL REASONS GIVEN BY DIFFERENT STU

DENTS FOR CHANGING COUNSELORS, OR FOR SEEING MORE THAN ONE COUNSELOR 

READ THE ENTIRE LIST OF REASONS, THEN CHOOSE ONE OR TWO (not more than 

two) REASONS WHICH BEST DESCRIBE WHY YOU HAVE SEEN MORE THAN ONE COUN

SELOR. FIND THE NUMBER OF THAT REASON (OR REASONS) ON THE ANSWER SHEET 

AND BLACKEN IN THE "c" RESPONSE, MAKE NO OTHER MARKS ON THE ANSWER 

SHEET FOR THE REMAINING STATEMENTS ON THIS PAGE. 

21. My counselor was busy or unavailable at the time I wanted to see 

him. 

22. I wanted a counselor who listened more. 

23. I wanted to know more than one, so I could choose the one I liked 

best. 

24. I wanted to get a different viewpoint. 

25. I go to different counselors for different kinds of problems. 

26. I wanted a counselor who really cared. 

27. A friend recommended another counselor. 

28. My original counselor is no longer at this school. 

29. I wanted a counselor who was more understanding. 

30. I wanted a counselor who did not "talk down" to me. 

31. I wanted a friendlier counselor. 

32. I changed to get a counselor I could trust to keep a confidence. 

33. My first counselor was not very helpful. 

CONTINUE TO NEXT PAGE 

[5] 
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INSTRUCTIONS 
(questions 34 through 54) 

STATEMENTS NUMBERED 34 THROUGH 54 ARE TO BE ANSWERED IN A DIFFERENT WAY. 
YOU ARE TO RATE YOUR LATEST COUNSELING EXPERIENCE USING THESE STATE
MENTS. DECIDE WHETHER THE STATEMENT APPLIES TO YOUR LATEST COUNSELING 
EXPERIENCE: ALWAYS, OFTEN, SOMETIMES, RARELY OR NEVER. 

EXAMPLE: 

A. The counselor had a good sense of humor. 
answer sheet abode 

always often sometimes rarely never 

This person feels his counselor often has a good sense of humor, 
and has blackened in the "b" space. 

IN RESPONDING TO THESE STATEMENTS, FOLLOW THE EXAMPLE ABOVE, WHERE 
on the ANSWER SHEET CORRESPOND TO always, often, sometimes, 

rarely, never IN THAT ORDER. MARK ONLY ONE ANSWER FOR EACH STATEMENT. 
IF YOU CHANGE YOUR MIND, COMPLETELY ERASE THE FIRST RESPONSE. 

34. I felt the counselor accepted me as an individual. 

35. I felt comfortable in my interviews with the counselor. 

36. The counselor acted as though he thought my concerns and problems 
were important to him. 

37. The counselor acted uncertain of himself. 

38. The counselor helped me to see how taking tests would be helpful 
to me. 

39. The counselor acted cold and distant. 

40. I felt at ease with the counselor. 

41. The counselor seemed restless while talking to me. 

42. In our talks, the counselor acted as if he were better than I. 

43. The counselor's comments helped me to see more clearly what I need 
to do to gain my objectives in life. 

CONTINUE TO NEXT PAGE 

[6] 
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44. I believe the counselor had a genuine desire to be of service to 
me. 

45. The counselor was awkward in starting our interviews. 

46. I felt satisfied as a result of my talks with the counselor. 

47. The counselor was very patient. 

48. Other students could be helped by talking with counselors. 

49. In opening our conversations, the counselor was relaxed and at 
ease. 

50. I distrusted the counselor 

51. The counselor's discussion of test results was helpful to me. 

52. The counselor insisted on being right always. 

53. The counselor gave the impression of "feeling at ease." 

54. The counselor acted as if he had a job to do and didn't care how 
he accomplished it. 

THANK YOU VERY MUCH FOR YOUR COOPERATION 

[7] 



APPENDIX B 

THE PILOT QUESTIONNAIRE 

The Pilot Questionnaire Given 
To Non-Changers 

I would like your cooperation in answering the following ques

tions. The more complete your answer, the more helpful you will be. 

Please feel free to answer as honestly as you can as your answers will 

be used for research purposes and will not be seen by your counselor. 

1. You were not assigned a counselor when you entered high 

school. Please explain why you chose the counselor you did when you 

first decided to see one. 

2. Why have you remained with that counselor? 

[1] 
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The Pilot Questionnaire 
To Changers 

I would like your cooperation in answering the following ques

tions,, The more complete your answer, the more helpful you will be. 

Please feel free to answer as honestly as you can as your answers will 

be used for research purposes and will not be seen by your counselor. 

1. You were not assigned a counselor when you entered high 

school. Please explain why you chose the counselor you did when you 

first decided to see one. 

2. You have seen more than one counselor since starting high 

school. Why did you change counselors? 

[2] 



APPENDIX C 

SURVEY ADMINISTRATOR'S INTRODUCTORY 
STATEMENT 

Standard Presentation for Question
naire Administrators 

Please follow this format in each class as you present your 

purpose, after you have introduced yourself. 

I am here for the purpose of gathering information about 
the counseling and guidance department at Palo Verde and would 
appreciate your cooperation in answering a few questions on 
a questionnaire. 

If you have had a counseling interview at any time with 
any counselor at Palo Verde High School, not including Mr. 
Swart, the guidance coordinator, or a student counselor from 
the University, raise your hand and I will give you a question
naire and an answer sheet. 

If the only counselor you have seen here was a student 
counselor from the University, do not take a questionnaire. 

As soon as you get your questionnaire and answer sheet, 
you may begin. Read and follow the instructions carefully. 

I have pencils in case you do not have one. Please return 
them when you finish. 

If you do not know your matriculation number, place your 
name on the answer sheet. The number will be inserted later 
and your name removed. 

After giving out the questionnaires, place the following on the 

board for easy reference. 
a b c d e 

Items 34-54 
always often sometimes rarely never 

89 



No 

34 

36 

39 

42 

44 

47 

50 

52 

54 

37 

41 

45 

APPENDIX D 

SCORING WEIGHTS FOR ITEMS ON THE 
COUNSELOR EVALUATION INVENTORY 

Scoring 
Item Content Weights* 

Factor X,Counseling Climate 

I felt the counselor accepted me as an individual. 2 0 111 

The counselor acted as though he thought my con
cerns and problems were important to him. 2 10 11 

The counselor acted cold and distant. 11112 

In our talks, the counselor acted as if he were 
better than I. 1110 2 

I believe the counselor had a genuine desire to 
be of service to me. 2 10 11 

The counselor was very patient. 2 0 111 

I distrusted the counselor. 1110 2 

The counselor insisted on being right always. 1110 2 

The counselor acted as if he had a job to do and 
didn't care how he accomplished it. 1110 2 

Factor Y,Counselor Comfort 

The counselor acted uncertain of himself. 110 12 

The counselor seemed restless while talking to me. 110 12 

The counselor was awkward in starting our inter
v i e w s .  1 1 0  0  2  

In sequence, respectively: Always, Often, Sometimes, Rarely, 

[1] 

90 



91 

Item 
No. Item Content 

Scoring 
Weights-' 

49 In opening our conversations, the counselor was 
relaxed and at ease. 

53 The counselor gave the impression of "feeling 
at ease." 

Factor Z, Client Satisfaction 

35 I felt comfortable in my interviews with the coun
selor. 

38 The counselor helped me to see how taking tests 
would be helpful to me. 

40 I felt at ease with the counselor. 

43 The counselor's comments helped me to see more 
clearly what I need to do to gain my objectives 
in life. 

46 I felt satisfied as a result of my talks with the 
counselor. 

48 Other students could be helped by talking with 
counselors. 

51 The counselor's discussion of test results was 
helpful to me. 

3 0 0 1 1 

3 0 0 1 1 

2 10 11 

2 10 11 

2 10 11 

2  1 0  0  1  

2  1 0  0  1  

2 10 11 

2 10 11 

[2] 
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