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ABSTRACT 

The purpose of this study was to investigate the 

usefulness of the cloze procedure as a measure of the 

reading comprehension of poetry of college freshman students. 

The six hypotheses treated questions concerning the 

reliability, the difficulty of completion, and the effect of 

printed form on cloze tests of poetry. Specifically, they 

attempted to answer the following questions: (1) does the 

choice of 1:5 deletion patterns of the cloze test on a 

particular poem affect its reliability? (2) do particular 

1:5 deletion patterns have similar reliabilities in cloze 

tests on different poems? (3) does the number of responses 

required by a cloze test on a poem affect its reliability? 

(4) is the reliability of a cloze test on a poem similar to 

the reliability of a well-constructed multiple-choice test 

on a body of poetry? (5) does the choice of 1:5 deletion 

patterns of the cloze test on a particular poem affect its 

difficulty? (6) does the printed format of a poem affect 

the comprehension of a poem as measured by a cloze test? 

The subject population in this study was six hundred 

college students enrolled in freshman composition courses at 

California State University, Sacramento, and American River 

College, Sacramento, California. 
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X 

Cloze tests were made from the four poems in the 

Sequential Tests of Educational Progress, Reading, Series 

II, Forms 1A, 2A, 2B, and 3B. Five cloze forms, using each 

of the five possible 1:5 deletion patterns, were made from 

each poem; in addition, a cloze form was made for each poem 

printed as prose rather than poetry. A Poetry Reading Test 

was created from the same four poems, using the multiple-

choice items of the original test and additional 

investigator-written items. Tests were stacked so that 

each of the 480 subjects would receive two cloze tests, 

each form being completed by 40 subjects; and 120 subjects 

would receive the Poetry Reading Test. Cloze tests were 

paired so that subjects received the same length cloze test. 

All tests were stacked in an order of thirty to insure 

random distribution of the tests. All tests were adminis

tered by the investigator between November 27, 1972, and 

January 11, 1973. All instruments were administered by the 

investigator and scored and checked by the investigator and 

his trained assignee. 

The data were" subjected to appropriate statistical 

analysis, using the .05 level of significance. The following 

conclusions were drawn. The choice of a particular 1:5 

deletion pattern does not significantly affect the relia

bility of a cloze test of a particular poem. The mean 

reliability of 18 of the 20 cloze test forms was .678 or 

above. Similar deletion patterns across poems have generally 



similar reliabilities. The number of responses required by 

a cloze test of poetry, within the limits of thirty-nine and 

sixty responses, have no effect upon the reliability of a 

cloze test on poetry. The reliability of a cloze test on a 

poem is not significantly different from the reliability of 

a multiple-choice test on a body of poetry including that 

poem. The choice of a particular deletion pattern does 

affect the difficulty of completion of a cloze test on a 

poem: in each of the four poems at least one deletion 

pattern was either significantly easier or more difficult 

to complete than the cloze tests using other patterns; and, 

in one poem, two deletion patterns were significantly 

different from the other three. The printed format of the 

cloze test on a poem has no significant effect on the ease 

of its completion: it may be printed in either prose form 

or its original poetic form. 



CHAPTER I 

INTRODUCTION 

The measurement of reading comprehension is 

unquestionably an important concern of both the reading 

researcher and the teacher. The recognition of that 

importance is indicated by recent interest in the cloze 

procedure as a means of measuring reading comprehension. 

However, this interest has been limited to the measurement 

of the comprehension and readability of prose. This study 

will investigate the use of the cloze procedure as a means 

of measuring the reading comprehension of poetry and its 

further use as a means of determining the effect of certain 

formal elements of poetry on that comprehension. 

Importance of the Study 

No defense need be made for the teaching of poetry 

in our schools, A search through any methods textbook in 

English, Language Arts, or Reading will reveal that all 

consider poetry to be an integral part of any school 

curriculum. But if one is to teach poetry successfully, he 

must determine if his students are growing in their ability 

to comprehend it. Other than the multiple-choice question, 

validated by its use in parts of tests of general reading 

comprehension, the teacher has no objective means of 
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determining the students' comprehension of a poem. And the 

difficulty with its use is that the teacher has no assurance 

that he is measuring the students' ability to comprehend the 

poem or the multiple-choice questions. At present then the 

teacher of poetry has no objective means to determine either 

the success of his teaching or the growth of his students' 

ability to read poetry. 

Another difficulty confronting the teacher of poetry 

is the choice of poetry itself. He now must use his own 

judgment and taste or that of anthologists, both informed 

by such dicta as those laid down by the Commission on 

English in its influential publication, Freedom and Disci

pline in English: Report of the Commission on English 

(1965) which discusses the placement of literary works in 

the curriculum: "Such placement will be determined partly 

by consideration of length and familiarity of setting and 

situation, even more by the degree of linguistic difficulty 

and the subtlety of insight required for rich understanding" 

(p, 58). But for the teacher really concerned about his 

students' growth in the reading of poetry, these dicta offer 

little real guidance. Therefore, it must be asked if it is 

possible to determine the contribution to reading difficulty 

that some elements of poetry contribute. 

This study addressed itself to the establishment of 

a method of measuring the comprehension of poetry by an 
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objective means and to the exploration of the effect of 

visual form upon the reading comprehension of that poetry. 

Statement of the Problem 

The first major question to be answered in this 

study was the following: do the varying deletion patterns 

of a cloze test on a poem have different reliabilities? 

Because of the regularity of occurrence of certain formal 

elements of poetry—rhyme, meter, line length, one might 

expect that the reliabilities of varying cloze deletion 

patterns (1, 6, 11, etc.; 2, 7, 12, etc.) would differ, 

unlike prose where one system of deletion is as reliable as 

another (Bormuth, 1963). if those elements do occur with 

some regularity and make some parts of some deletion 

patterns more predictable than others, then the usefulness 

of the cloze test on poetry is severely limited because of 

the resulting loss of reliability. 

Because those formal elements vary substantially 

from poem to poem, it might be assumed that the reliability 

of cloze tests on different poems might well produce varying 

reliabilities for the same deletion pattern of different 

poems. If such variation does occur, then comparison of the 

results of cloze testing on two different poems could not be 

made with confidence. 

Poems too are often shorter than prose selections, 

making it impossible to achieve the fifty deletions now 
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considered standard for the most reliable cloze test 

(Potter, 1968). If the reliability is affected by the 

number of responses required to complete the cloze test on a 

given poem, then the cloze test becomes a much less useful 

instrument, because, unlike prose, where it is a simple 

matter to extend the sample of prose to include another 

paragraph and thus increase the reliability of the test, 

cloze tests on poetry will usually include the complete 

poem. Thus if reliability is affected substantially by the 

number of responses required, poems of different length can 

be compared only on the basis of the less reliable cloze 

test, the test on the shorter poem. 

In order to answer that question and confront those 

ancillary problems, the following hypotheses were tested: 

1. There are no significant differences among the 

reliabilities of five 1:5 deletion patterns of 

cloze test on poetry. 

2. There are no significant differences among the 

reliabilities of each of the cloze test forms 

across all poems, 

3. There are no significant differences between the 

reliabilities of a cloze test on a poem requiring 

sixty responses and a cloze test on a poem requiring 

thirty-nine responses. 
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A second major question to be answered was the 

following: are cloze test scores as reliable a measure of 

reading comprehension of poetry as are the scores derived 

from a series of well-formulated multiple-choice questions 

on that same poetry? Numerous studies have established the 

cloze test as having a reliability similar to that of 

standardized test tests and investigator-made tests of the 

reading comprehension of prose. The problem of concern 

here is whether the reliability of a cloze test on poetry is 

sufficiently similar to the reliability of a well-made 

multiple-choice test on that same poetry that the cloze 

test can be used to test reliably the comprehension of 

poetry in the same way that a cloze test on prose can be 

used to test reliably the comprehension of that prose. The 

resolution to that problem is apparently obvious as both 

prose and poetry are written in similar lexicons and 

syntax; therefore, a cloze test on poetry would place the 

same problems of completion before a reader as a cloze test 

on prose. However, the reading of poetry places several 

different problems before the reader than does the reading 

of prose, some of which may affect the reliability of the 

cloze test on poetry. As mentioned before, much poetry 

has certain formal elements, which, in total, contribute to 

the poem, but which, until those elements are noted and 

understood, may confound its meaning. Since those elements 

may occur with some regularity across the sound patterns of 
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a poem, i.e., those patterns determined by syllabication and 

accent, but not across the word patterns, i.e., the pattern 

used in determining word deletions for a cloze test, that 

regularity may at times assist the completion of cloze 

blanks and at times hinder the completion of cloze blanks. 

Thus the regularity of poetry may at times assist the 

reading comprehension of poetry as measured by a cloze test 

and at times hinder it. If such is true, then the relia

bility of the cloze test on poetry would be substantially 

diminished, perhaps to below that of a series of multiple-

choice questions on the same poetry. In order to answer 

that question, the following hypothesis was tested: 

4, There are no significant differences between the 

reliability of cloze tests on a poem and the 

reliability of multiple-choice tests on a body of 

poetry. 

A third major question to be answered was the follow

ing: are varying 1:5 deletion patterns equally difficult? 

Poetry depends for some of its meaning upon some of those 

formal elements which cause us to define it as poetry. One 

might conclude then that certain patterns of mechanical 

deletions might, unlike prose, make completion of a cloze 

test easier or more difficult, depending upon the structure 

of a particular poem. In other words, if certain key, 

meaning-assisting elements of a particular poem happened to 
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be deleted in one 1:5 deletion pattern and not in another, 

then the usefulness of the cloze test on poetry would be 

severely limited. That pattern would vary from poem to 

poem; and the teacher, having discovered that one pattern 

represented the easiest or the most challenging pattern for 

one poem, would have no assurance that that same pattern 

would be the easiest or the most challenging for a second 

poem. In order to answer that question, the following 

hypothesis was tested: 

5. The difficulty of each of five 1:5 deletion patterns 

will be equal within a poem. 

A fourth question to be answered was the following: 

does the printed form of poetry affect the cloze scores and 

thus the reading comprehension of poetry? Poetry looks 

different from prose on a page—shorter lines, open spaces, 

etc.; does this appearance of poetry cause difficulty in 

comprehension that the more usual appearance of prose does 

not? In order to answer that question the following 

hypothesis was tested: 

6. There are not significant differences between the 

cloze scores of a cloze test on a poem printed in 

its original poetic form and the cloze score on a 

cloze test on the same poem printed in prose form, 

both using the same deletion pattern. 
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Definition of Terms 

Throughout this study the following definition of 

will be used: 

Cloze procedure—the mechanical deletion of every 

nth word in a passage with a blank of regular 

length. 

Cloze score—the percentage of blank spaces 

completed by a reader in the exact words of the 

original text in the performance of a cloze test. 

Cloze test—a test in which every fifth word has 

been deleted and replaced with a blank of fifteen 

spaces, those blanks to be filled in with his best 

estimate of the exact word of the original. 

Deletion pattern—the arrangement of every fifth 

word deletions in a cloze test, determined by the 

first word deleted, e.g., 1, 6, 11, etc., is one of 

five possible patterns; 2, 7, 12, etc., another. 

Meaning or reading comprehension of poetry—the 

general sense of what is said, a paraphrase of the 

original; the feedling that that general sense 

evokes; the tone, the attitude of the speaker toward 

his audience; and the speaker's intention, the 

effect he is attempting to promote. This definition 

of the meaning of poetry is derived directly from 

Richards' (1929) definition. 



Poetry—discourse, usually metrical and often 

rhymed, printed in a format different from prose. 

Poetry Reading Test—a test of the reading compre

hension of poetry, using four poems drawn from the 

Tests of Reading included in Sequential Tests of 

Educational Progress, Series II, their associated 

multiple-choice items and additional multiple-choice 

items written by the investigator, the test here

after referred to as the PRT. 

Visual form of a poem—the appearance of a poem on a 

page, as distinguished from the appearance of prose 

on a page. 

Assumptions 

The following assumptions underlie this study: 

The poetry in the STEP Tests of Reading, Series II, 

Forms 3B, 2A, 2B, and 1A constitute a representative 

body of poetry. 

The multiple-choice questions following those poems 

in the STEP Tests of Reading, Series II, in the 

forms noted, explore a valid construct of reading 

comprehension of poetry, similar to that defined by 

Richards (1929). 

The multiple-choice questions written by the 

investigator explore a similar construct of the 

reading comprehension of poetry. 
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4. The cloze test measures a similar construct of the 

reading comprehension of poetry. 

Limitation 

The proposed study will be subject to the following 

limitation: 

1. The sample will be drawn only from college students 

attending California State University, Sacramento, 

and American River College and enrolled in freshman 

English courses. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

The review of the literature will include those 

studies which treat the usefulness of the cloze procedure 

for measuring reading comprehension at the secondary and 

college levels predominantly, its sensitivity to literary 

style and its methodology. The review of the literature of 

the reading of poetry will include those studies which treat 

the reading comprehension of poetry and the measures of that 

comprehension. 

Cloze Procedure—A Measure of 
Reading Comprehension 

Reading comprehension has typically been measured by 

asking the reader to read a passage and then answer a series 

of multiple-choice questions concerning the passage. The 

number of questions the reader answered with responses that 

the test-makers had determined to be correct were compared 

with the number of correct answers that a norm group of the 

same age or grade had achieved. His standing in relation to 

that norm group, expressed in standard scores, percentiles, 

grade level, etc., is said to represent an indication of the 

reader's ability to comprehend. New tests are determined 

valid and useful if they correlate reliably and highly with 

11 
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previously established tests. Farr and Tuinman (1972) 

criticize such methods as "circular reasoning" since no 

knowledge exists of the construct validity of either test. 

Cloze procedure studies suffer from this weakness for at 

least two reasons: the cloze procedure is based on the 

Gestalt theory of perceptual psychology (Taylor, 1953), not 

a model of the reading process, although its relationship to 

Goodman's (1967) model of the reading process which treats 

reading as a "psycholinguistic guessing game" may readily be 

inferred; and the field of reading suffers from any accepted 

model of the reading process upon which to base a test, as 

witnessed by the International Reading Association's 

publication of 197 0, Theoretical Models and Processes of 

Reading, in which Singer lists twenty-three different models 

of the reading process developed since 1960. Therefore most 

of the studies presented here will offer evidence of the 

cloze test as a valid measure of the reading comprehension 

of prose in terms of its relationship with presently used 

tests of reading comprehension. 

Although much research has been performed on the 

cloze procedure to establish it as a measure of reading 

comprehension, the research reported here will be that in 

which the sample populations have been chosen from the 

secondary and college level because it is at that upper 

level of reading ability that this study will be undertaken. 

Studies at the elementary level will be reported where they 
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have pertinence to the value of the cloze procedure or the 

present study. 

Jenkinson (as cited by Rankin, 1965), using a sample 

of high school students, found a correlation coefficient of 

,78 between cloze test results and the Vocabulary subtest 

of the Cooperative Reading Test and a correlation of .73 

between cloze test results and the Level of Comprehension 

subtest. 

Rankin (1957) obtained correlations of .29, .68, and 

.60 between cloze test results and the Story Comprehension, 

Vocabulary, and the Paragraph Comprehension subtests of the 

Diagnostic Survey Test. College undergraduates comprised 

his sample population. 

Fletcher (1959) found correlations from .55-.63 

between cloze test results and subtests of the Cooperative 

Reading Test, testing a sample of college freshmen. Relia

bilities, using both the split-half and Kuder-Richardson 

formulas, were reported at .87. 

In 1963, Hafner, attempting to discover the rela

tionship between the cloze procedure and other intellectual 

and personality variables, reported a .56 correlation between 

cloze test scores and the Michigan Vocabulary Test, using a 

sample of college seniors. 

Weaver and Kingston (1963), performing a factor 

analytic study on college freshmen, found correlations 

ranging from .25-.51 between cloze test results and the 
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Davis Reading Test. Bormuth (1969) gave as one explanation 

of these low correlations the fact of the restricted range 

of abilities represented by college students. The split-

half reliabilities for those cloze materials meant to be 

read, however, were .86 and .90. From the rotated factor 

analysis, derived from the cloze test results and eighteen 

measures of linguistic and intellectual ability, three 

factors were extracted and identified as verbal comprehen

sion, redundancy utiliztion, and more tentatively, rote 

memory. Cloze scores loaded unevenly, but most heavily on 

the redundancy utilization factor and only moderately on 

the verbal comprehension factor, leading the authors to 

conclude that cloze tests measure some ability other than 

reading comprehension. 

Bormuth (1969), one of the major contributors to 

cloze research, undertook another factor analytic study of 

cloze tests as a measure of reading comprehension. Using 

a sample of intermediate grade children, he administered 

nine cloze tests and a series of multiple-choice questions, 

testing seven of the most commonly listed comprehension 

skills. Reliabilities for tests, cloze and multiple-choice, 

evidenced a split-half reliability of .71-.93, except the 

main idea test, .43. Using the principal components model 

only one factor appeared, accounting for seventy-seven per 

cent of the variance in the correlation matrix. He indi

cated that this factor must be reading comprehension. 
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Greene (1964), attempting to determine the most 

effective kind of cloze deletion pattern, obtained a 

correlation of .51 between cloze test scores and the Total 

Comprehension score of the Diagnostic Reading Survey. 

Split-half reliability for the mechanically deleted pattern 

cloze test was .523. The sample was drawn from under

graduate and graduate college students. 

Friedman (1964), using the cloze procedure to teach 

reading to foreign college students, found a correlation of 

.63-.85 between cloze test results and the Vocabulary sub

test of the Metropolitan Achievement Test and a correlation 

from ,71-.97 between cloze test results and Total Reading 

scores of the same test. 

Cranney (1968), using a sample of college sophomores, 

obtained a correlation of .51-.54 between cloze test results 

and the total score of the Cooperative Reading Test, with 

split-half reliabilities ranging from .83-.93. 

Hater (1969), using the cloze to determine the 

difficulty of mathematical English, found a mean linear 

correlation of .69 between an investigator-made test of 

mathematical reading and cloze tests. Although that 

correlation did not meet her required level of significance 

(.05), she accepted the cloze test as a valuable predictor 

of the difficulty of mathematical English, believing that 

the correlation was understated because of its linear 
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nature. Kuder-Richardson reliability for her mathematical 

cloze test ranged from .93-,96. 

Weichelman (1972), studying a sample of eighth grade 

students found a positive relationship, significant beyond 

the .01 level, between the results of an informal reading 

inventory and cloze tests, in estimating frustration, 

instructional and independent levels of reading using 

Betts's (1954) criteria and forty-four and fifty-seven per 

cent as criteria for cloze test results. He also found no 

differences between cloze scores and informal inventory 

scores, significance beyond the .01 level. Results were 

similar for a smaller sample of Spanish surnamed students. 

The validity coefficients noted here are relatively 

lower than those reported in cloze tests using sample popu

lations of elementary students. These low validity coeffi

cients may be the result of one or both of the following 

factors: first, the range of reading ability among college 

students may be more narrow than the range of reading 

ability among elementary students and the tests themselves 

may not have a sufficiently high ceiling to measure the 

reading ability of a large number of college readers, 

further restricting the range of reading abilities in that 

group, thus lowering the validity coefficients. It is 

interesting to note that Friedman (1964) using the inter

mediate form of the Metropolitan Achievement Test on foreign 

students discovered the highest correlation between cloze 
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test results and a standardized test of any cloze research 

performed on secondary or college students-—.71-.97. 

Second, the standardized tests themselves may be measuring 

a different construct of reading at different levels: at 

the beginning levels of testing, tests tend to require many 

literal level responses, while at the upper levels the tests 

tend to require more inferential kinds of responses. In the 

tests used in the reported studies, no one test required 

less than seventy-five per cent inferential responses. 

These two factors, alone or in conjunction with each other, 

may account for the relatively low validity coefficients for 

cloze studies performed on students above the elementary 

level. The second factor may also suggest that the cloze 

procedure, although itself requiring inference to perform, 

may in fact be a better measure of literal comprehension 

than inferential comprehension. 

Thus lacking a model to determine the construct 

validity of the cloze test, it seems as reliable and valid 

a means of measuring reading comprehension at the secondary 

and college level as tests presently in use. If the inter

position of question between reading and comprehension can 

be accepted as possessing the potential to confound the 

measurement of comprehension, then perhaps cloze test 

results can be accepted as the criterion reference for the 

more typical kind of test of reading comprehension. 
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Cloze Procedure—Literary Style 

A relatively small number of research studies has 

been directed toward the use of cloze.procedure to examine 

writing style or elements of writing style. Those that have 

been done have dealt with prose style. The difficulty of 

analyzing style is that one can become so involved with its 

definition that analysis is delayed interminably. Much 

description and exposition has explored the nature of style, 

beginning with Aristotle in the Rhetoric and Poetics and 

continuing through modern classics like Read's (1952) 

English Prose Style. A contemporary rhetorician, Gibson 

(1966), has even developed a formula for discriminating what 

he believes to be the three major modern prose styles: 

tough, sweet, and stuffy. However, this basic definition 

seems useful here: style "refers to the mode of expression, 

the devices an author employs in his writing. Thus diction, 

grammatical constructions, figurative language, and 

alliteration and other sound patterns enter into style" 

(Barnet, Berman, and Burto, 1960, p. 339). In other words, 

the writing style of one man differs from the writing style 

of another because of a certain pattern of devices and 

constructions that one man typically employs and another 

does not. 

In the initial research on the cloze procedure, 

Taylor (1953) demonstrated that the cloze procedure ranked 

typical prose passages in the same way as the Dale-Chall and 
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Flesch formulas, but that the cloze procedure was more 

sensitive to the difficulties in atypical prose than were 

those formulas, using the prose of James Joyce and Gertrude 

Stein as his examples. The Dale-Chall formula placed the 

Stein passage at the third grade level, but the adults 

reading it found it exceedingly difficult; and this was 

reflected in their cloze scores. The source of the diffi

culty must lie then in her writing style, the devices she 

employed in her writing. Thus this early study indicates 

that the cloze procedure is sensitive to the devices an 

author employs to communicate, much more sensitive than the 

typical measures of readability. 

The Weaver and Kingston (1963) factor analytic 

study cited earlier found an extremely heavy loading of 

cloze results on a factor which they named "redundancy 

utilization," the ability to make use of repeated informa

tion. If style can be understood as previously defined 

here, then this study bears out the findings of Taylor that 

the cloze procedure is sensitive to style. The reader will 

most successfully complete cloze passages where he can 

recognize the patterns of thought, diction, syntax, etc., 

and use them to complete the cloze deletions. 

Bormuth and MacDonald (1965), attempting to deter

mine whether cloze test results correlate with a reader's 

ability to detect an author's style, found such a correla

tion, significant at the .01 level. They also found that 
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study of an author's style does not improve cloze test 

scores, suggesting that although cloze test scores are 

sensitive to stylistic differences, they are even more 

sensitive to the actual comprehension of a specific passage. 

Bormuth (1967a) suggested that by performing dele

tions on every word by administering a series of rotated 

deletions on each passage, determining the mean difficulty 

for each word, each grammatical construction and, by exten

sion, each identifiable element of style could be derived. 

This suggestion followed from his own (1964b) study 

searching for linguistic elements most critical in develop

ing an improved readability formula. 

Kamman (1966) assumed that the cloze procedure was a 

valid measure of "verbal complexity" and used it to deter

mine reader's preference for poems of varying complexity, 

low cloze scores signifying high complexity and high cloze 

scores, low complexity. 

Moir (1969) used cloze responses to analyze stylistic 

features of certain literary works for children and obtained 

mean cloze scores over Hunt's (1965) T-units and other 

similar elements. 

Thus, not only has the cloze procedure shown itself 

to be sensitive to stylistic and grammatical elements, but 

it has also been used to analyze both poetry and prose 

texts for those elements and the ease or difficulty they 

contribute to reading. 
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Therefore, the cloze procedure would seem to have 

the potential for analyzing the contribution, either posi

tive or negative, that certain stylistic elements of poetry 

have on its comprehension, since poetry is probably the 

most formal and stylized kind of written communication. 

Cloze Procedure—Methodology 

The cloze procedure involves the deletion of a 

certain number of words from a passage and scoring the 

reader's completion of those deletions according to some 

criterion. The methodology of the cloze then is concerned 

with those three aspects: the number and kind of words 

deleted, the scoring of those completions, and the criterion 

for scoring, 

Taylor (1953) deleted words using two patterns of 

deletion, a mechanical 1:10 word deletion and a random ten 

per cent deletion and found both yielded reliable and valid 

measures of readability compared to the Dale-Chall and 

Flesch formulas. In comparing the use of exact word 

replacement with synonym replacement, he found virtually 

identical results. He also noted that a 1:10 deletion rate 

with a minimum of thirty-five blanks discriminated better 

than other less frequent deletions or fewer blanks per 

passage. 

Aborn, Rubenstein, and Sterling (1959) found that 

bilateral context between five and ten words exerts a greater 
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constraint upon words than words beyond that limit. 

MacGinitie (1960), attempting to determine whether that 

constraint was cumulative through continuous discourse, 

used a variety of mechanical deletion patterns and dis

covered that no significant differences occurred in exact 

word scoring when deletion rates were 1:6 or greater, but 

that 1:3 deletions were significantly more difficult. He 

suggested that information from context decreases rapidly 

beyond five words. 

Bormuth (1964a) demonstrated that differences in 

difficulty among test forms tend to diminish as more items 

are included. In a later study (1967b), using a deletion 

rate of 1:5 and exact word scoring, he calculated the average 

standard error for the number of subjects. 

Bormuth (1965), exploring varying scoring methods 

used a variety (exact words, synonyms, grammatically 

correct words, etc.) and found that exact words, grammat

ically correct, yielded the most valid scores in comparison 

with the Stanford Achievement Test: Reading and that such 

scoring yielded the greatest amount of discrimination among 

passage difficulties, accounting for ninety-five per cent 

of the comprehension test variance that could be predicted 

from the test scores, 

Greene (1964), cited earlier, attempted to determine 

whether cloze scores deleted by a rational means dis

criminated better and more reliably than a mechanical 
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deletion, but .that such deletion greatly increased the time 

for test construction and that the objectivity of test 

construction was lost. Bormuth (1967a), commenting on the 

same subject, suggested that the large number of very easy 

and very difficult items obtained through mechanical dele

tion is, in fact, an asset, enabling the test to be useful 

in testing subjects varying widely in reading ability. He 

noted in the same paper that minimum scores, maximum scores, 

and skewed distributions are rarely observed when cloze 

tests have been carefully administered. 

Potter (1968) summarized the results of cloze 

research in terms of methodology, a summary which reflects 

both research on the methodology itself and general practice 

in terms of readability research and comprehension measure

ment. The following are the pertinent points of that 

summary: a mechanical 1:5 deletion pattern over a 250 word 

passage with exact word scoring offers the most reliable 

and valid measure of text difficulty, admitting that no 

different procedures have yet been established for measuring 

comprehension. 

The Comprehension of Poetry 

The state of knowledge about the reading comprehen

sion of poetry is extremely limited, having progressed 

little since Richards' (1929) classic study of Cambridge 

undergraduates reading for an Honours Degree in English. 
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From that study, described in Practical Criticism, he dis

covered that even those highly sophisticated readers, 

working in the field of their choice had difficulty under

standing poetry. The major flaw in their reading was the 

failure to make plain sense out of the poem; classifying 

their freely written responses, he named ten sources of 

error in their reading. 

As a partial result of that study, a new school of 

literary criticism developed, the New Criticism, whose 

position on poetry is best stated in Brooks and Warren's 

(1938) Understanding Poetry. This school proposed a close 

reading or explication of the text of each poem in which 

all the factors internal to the poem are examined to enable 

the development of a total reading which would be an 

integration of all those factors of form and content in the 

poem, without regard to the application of historical, 

biographical, psychological, religious, etc., criteria 

which Richards showed interfered with the reading of poetry. 

This movement influenced the teaching of literature in 

graduate schools of Ehglish and ultimately the teaching of 

literature in the public schools. Because it evolved out of 

a school of literary criticism, studies growing out of it 

assumed its theoretical validity without examining its 

relation to the cognitive strategies readers use in reading 

a poem. Therefore, poetry became more a subject for analysis 

than a subject for reading. Literally thousands of 
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dissertations have been written offering a reading of a 

single poet or poem, but few toward exploring the dynamics 

of the reading process of poetry. 

DuCharme (1968) in his dissertation conducted an 

informal survey of 200 liberal arts, teacher-training 

graduates and foun d that less than twenty per cent were 

able to provide even a minimal reading of Elinor Wylie's 

"The Eagle and the Mole." If the results of this survey 

can be accepted, it certainly indicates a failure of the New 

Critics to make a substantial impact upon pedagogy and 

learning. 

That extraneous information is ineffective in 

increasing comprehension was demonstrated by Andrews (196 9) 

who found that presenting biographical and historical 

information about the poet and his times had no effect upon 

the comprehension of poetry, but did improve high school 

students* appreciation of that poetry. 

The lack of empirical information about the reading 

of poetry is attested to by dissertations like the follow

ing. Oliver (1967) designed a course of study for the 

teaching of poetry to eleventh and twelfth grade students, 

based upon the statements of poets and critics and cognitive 

theory, organized according to Tyler's rationale for 

curriculum development. Brevard (1969) proposed that 

context clues are useful for the comprehension of poetry; 

she set up elaborate techniques for teaching them and 
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rather plaintively suggested that they be implemented. 

Langton (197 0) believes that the teaching of poetry should 

return to the oral tradition from which it sprang and 

offered texts and bibliographies to that end. Proposals 

such as described above may be helpful, but they may be idle 

exercises. 

McBride (1969) developed and attempted to use a 

series of questions to arrive at the meaning of non-

narrative poetry, but failed because the questions failed 

to anticipate the students* own responses. He also 

reviewed the questions offered by the major high school 

literature anthologies and found many to be irrelevant, 

meaningless, and misleading. 

Since the Dartmouth Conference on English in 1965, 

more emphasis has been placed on affective responses to 

literature or the students' enjoyment of literature. But as 

Robert Heilman stated (as quoted by Albert Kitzhaber at the 

conference), "the idea that knowledge follows interest is a 

scandalous half-truth," and "it is a better than half-truth 

that interest follows" knowledge" (Muller, 1967, p. 72), 

Vine (197 0) in an elaborate study of advanced high 

school students, using open-ended questions to test 

cognitive understanding and Osgood's semantic differential 

to measure affective responses, found that one could occur 

without the other, but more importantly that a wide range 

of affective response occurred only after a high level of 



cognitive understanding had been evidenced. The importance 

of understanding was again confirmed by Hoffman (1971) who 

found that interest, what he called "engagement-involvement, 

had little effect on the interpretation and evaluation of 

nineteenth century poetry by high school seniors. 

That little is known about how students interact 

with poetry and the elements peculiar to it is evidenced 

by the common-place generalizations occurring in textbooks 

for the teaching of English, e.g.: 

In the poetic form, the teacher has almost 
unlimited resources for reaching students of 
diverse interests and abilities. More than any 
other literary type, because of its brevity and 
its many-faceted appeal, poetry offers in one 
sitting the direct impact of a literary experience 
that can be encompassed by each student to the 
limit of his own potential (Loban, Ryan, and Squire, 
1969, p. 119). 

The methods which succeed such confidence are a series of 

interesting exercises based upon classroom practice, common 

sense, and literary theory—not bad criteria—but not 

informed by any data about how poetry is comprehended. 

Certainly, if knowledge about the reading of poetry 

were better understood, some more general agreement about 

the placement of poetry in textbooks could be arrived at: 

Ames (1968) in a survey of six major literature anthology 

series found little agreement in the grade placement of 

poems. Of the eleven most anthologized poems, eight were 

placed in texts with a range of five or more grades, this 
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occurring even with the traditional grouping of American and 

English literature at the eleventh and twelfth grades. 

It can be safely stated that little is known about 

the problems peculiar to the reading of poetry. 

The Comprehension of Poetry—Measurement 

If the knowledge of the comprehension of poetry is 

limited, the measurement of that comprehension must also be 

limited. This limitation is not confined to the measurement 

of the comprehension of poetry, however, but extends to the 

measurement of responses to literature in general. Early 

and Odland (1967) stated that "... research in literature 

has been frustrated by the lack of adequate measuring 

instruments" (p. 181). 

No test of the comprehension of poetry is listed 

in Buros (197 2) save those specific tests associated 

with the College Entrance Examination Board esaminations 

and the "Interpretation of Literary Materials" subtest 

of the Iowa Tests of Educational Development. Borden 

(1967), a former member of the College Board and especially 

concerned with the writing of the poetry section of those 

tests, admitted that the "explain and discuss" kind of 

open-ended question had to be abandoned in that test in 

favor of more specific questions about structure, language, 

attitude in relation to the meaning of a specific poem 

because of the poor quality of responses obtained from such 
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questions. If the quality of the response is poor from the 

generally able student who undertakes the College Board 

Examinations, what must it be for the student who consti

tutes the majority of our school population? But Borden 

finds no complete consolation in the more specific type 

question, fearing that it may interfere with the comprehen

sion of the poetry itself. 

Purves (1971)—describing "Testing in Literature," 

in the definitive work on testing procedures in subject 

matter areas, Handbook of Formative and Summative Evaluation 

of Student Learning—offers an elaborate classification of 

kinds of questions asked about literary works, but they 

offer no new ways of requiring response to such works beyond 

the open-ended question and the multiple-choice question. 

He admits only the literature test of College Entrance 

Examination Board and the "Interpretation of Literary 

Materials" subtest of the Iowa Test of Educational Develop

ment as valid measures of general literature reading 

ability, 

The reading tests of the Sequential Tests of Educa

tional Progress each include a single poem to be read and 

from three to six multiple-choice questions to be answered, 

certainly insufficient by themselves to be a measure of the 

reading comprehension of poetry. And, rightfully, the 

results to the answers about poetry are combined with all 
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the reader's answers to provide a single reading comprehen

sion score. 

The measurement of the reading comprehension of 

poetry presently occurs through the use of open-ended 

questions, in which the ability to produce language is 

being tested at least as much as comprehension, and more 

specific multiple-choice questions, in which the question 

itself may complicate the process of comprehension as much 

as measure it. 



CHAPTER III 

DESIGN OF THE STUDY 

The purpose of this descriptive study is to deter

mine the usefulness of cloze tests on poetry. Specifically, 

the study is designed to determine the reliability of cloze 

tests on poetry, the effect of various deletion patterns on 

cloze scores, and the effect of visual form on the reading 

comprehension of poetry. Null hypotheses have been stated 

in order that the data collected could be subjected to 

statistical analysis. 

This chapter is concerned with the procedures used 

to collect those data. First, the sample population is 

described; secondly, the construction of the cloze tests 

and Poetry Reading Test is described. A description of the 

administration and scoring of those tests concludes the 

chapter. 

The Sample 

The study was conducted upon 600 students enrolled 

in freshman English composition courses at California State 

University, Sacramento, and American River College, 

Sacramento, California. These students were enrolled in 

regular sections only: no honors, foreign student, nor 
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remedial sections were included. The ratio of men to women 

was approximately forty-four to fifty-six per cent. 

The Instruments 

The Poetry Reading Test, PRT, was drawn from poetry 

and the multiple-choice items of the Sequential Tests of 

Educational Progress, Reading Tests, Series II, Forms 1A, 

2A, 2B, and 3B and additional items written by the investi

gator. Those forms, thus that poetry, were designed to 

measure reading comprehension at the following grade levels: 

13-15, 10-12, 10-12, and 7-9, respectively. The PRT was 

comprised of the one poem from each of those tests and its 

associated multiple-choice items, a combined total of 

seventeen items. The investigator wrote an additional 

fifteen items to bring the total number of items for the PRT 

to thirty-two, eight items for each poem. The four poems 

and the fifteen investigator-written items were administered 

to a class of prospective teachers; changes were made to 

insure clarity and add discrimination. See Appendix A 

for PRT. 

These poems were chosen for the following reasons. 

First, they offer two contemporary and two older poems: "The 

Cat," an anonymously written poem and Phyllis McGinley's 

"Collector's Items" are contemporary; Goldsmith's "Elegy 

on the Death of a Mad Dog" and Lowell's "The Sower" are 

older. Secondly, they offer two pairs of poems of similar 



length: "The Cat" and "Elegy on the Death of a Mad Dog" are 

185 and 196 words long, respectively; "Collector's Items" 

and "The Sower" are 301 and 298 words long, respectively. 

Thirdly, the poems are drawn from a highly reputable test 

of reading comprehension and have been placed in those 

tests at grade levels which provide discriminating responses 

in both the PRT and the cloze tests from freshmen students. 

Cloze tests were created from the same poems as 

those in the PRT on an every fifth word deletion pattern. 

Six forms of the cloze tests were created for each poem. 

See Appendix B for cloze tests. Five forms of the poem 

were printed in the same visual form as they appear in the 

STEP Test of Reading, each form presenting one possible 1:5 

deletion pattern in order to eliminate item sampling error 

and test all hypotheses. Thus for one form, words 1, 6, 11, 

etc., were deleted; for another, words 2, 7, 12, etc., were 

deleted, until all possible deletion patterns were exhausted 

The sixth cloze form was printed in prose form in three 

arbitrarily determined paragraphs; a 2, 7, 12, etc., dele

tion pattern was arbitrarily chosen as the deletion pattern 

for that form. The sixth form enabled the testing of 

Hypothesis 6. 

In creating the cloze tests each part of a 

hyphenated word was treated as a single word if the 

hyphenated parts could stand as independent forms. Words 

glossed in the STEP Tests of Reading were glossed in all 



forms with the notation that the word of the gloss is a 

synonym for' the deleted word where such word was deleted. 

A cloze test for each poem was paired with the cloze 

test for another poem, so that each student participating in 

the study performed a cloze procedure on two poems. The 

range of possible deletions attempted by each student was 

from 96-99. Thus no student was confronted with a sub

stantially different length of cloze test. Each poem in 

each deletion pattern was placed first in one-half of the 

pairs and second in the other half to counteract the 

effects of practice and fatigue. 

The actual tests administered to the sample popula

tion were labeled in this manner: 

Test A--poems #1 and #3 

Test B—poems #3 and #1 

Test C—poems #2 and #4 

Test D—poems #4 and #2 

Tests were also labeled with a number to indicate the dele

tion pattern of that test pair: thus Test B2 was a test of 

poems #3 and #1 with deletions of words 2, 7, 12, etc.; Test 

D5 was a test of poems #4 and #2 with deletions of words 5, 

10, 15, etc. The number 6 after a cloze test letter indi

cated that those poems were printed in prose form with the 

arbitrary 2, 7, 12, etc., deletion pattern: thus Test C6 was 

a test of poems #2 and #4 written in prose form with the 

deletion of words 2, 7, 12, etc. 
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In order that the tests be distributed to the 

sample at random, avoiding the introduction of error because 

of morning or afternoon classes, various pre-majors 

clustered at a particular time to adjust for laboratory 

sections or large lecture classes, etc.; the six hundred 

tests were stacked in the following order of thirty and 

repeated twenty times: 

1. Test A1 16. Test A4 
2. Test B2 17. Test B5 
3. Test C3 18. Test C6 
4. Test D4 19. Test D1 
5. PRT 20. PRT 
6. Test A2 21. Test A5 
7. Test B3 22. Test B6 
8. Test C4 23. Test CI 
9. Test D5 24. Test D2 

10. PRT 25. PRT 
11. Test A3 26. Test A6 
12. Test B4 27. Test Bl 
13. Test C5 28. Test C2 
14. Test D6 29. Test D3 
15. PRT 30. PRT 

Tests were distributed in this order to the first section up 

to the number of students in that section. Each succeeding 

section continued in the same order as the preceding section. 

Because various members of each class were perform

ing different tasks, completing cloze tests and the PRT, a 

brief instruction sheet headed each pair of cloze tests and 

each PRT. (See Instruction Sheet at head of PRT in 

Appendix A and at head of Cloze tests in Appendix B.) 

Administration of the Instruments 

With the assistance of the Director of Freshman 

English at California State University, Sacramento, all 



instructors of freshman composition courses were contacted 

and invited to participate in the study. Eighteen of the 

twenty-four instructors accepted the invitation, and test

ing began ten days after receipt of the final acceptance. 

During the weeks of November 27, 197 2, and December 8, 197 2, 

twenty-four sections of freshman English students were 

tested by the investigator, each section tested separately. 

Average size of the sections was twenty students with a 

range of from fourteen to twenty-seven students. A total 

of 480 students were tested at California State University, 

Sacramento. 

The following week the Chairman of the English 

Department of American River College was contacted and an 

invitation was extended to participate in the study; two 

instructors volunteered a total of four sections, a total 

of 121 students, averaging thirty students per section with 

a range from twenty-four to thirty-six. The investigator 

tested those four sections during the week of January 8, 

1973, 

The specific nature of the tests was not revealed 

to the instructors prior to the testing date. They were 

requested not to discuss the test with their classes until 

after the testing had been completed at their institution. 

In all sections, the instructor introduced the 

investigator and asked students for their cooperation. 

Students were told that they would be given different test 
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forms and asked to read the instructions on the front of 

their test. They were further requested not to discuss 

the test with classmates who may not yet have taken the 

test. A fifty-five minute class hour was used for all 

testing. The mean time for completing the test in four 

sampled sections was forty-one minutes with a range of from 

twenty-eight minutes to fifty-five minutes. Twenty-two 

students from among the total asked for additional time, 

all needing time to complete the cloze test; they were 

granted whatever time needed, fifteen completing the test in 

fifteen minutes or less, seven needing more time but unable 

to give it and therefore returning their tests incomplete. 

Thus the test cannot be construed as a speeded test. 

The tests were distributed in accordance with 

procedures outlined under "The Instruments." Such dis

tribution provided for forty students completing each dele

tion pattern in the cloze test in poetic form for each poem. 

It further provided for forty students completing a cloze 

test on each poem printed in prose form. Thus two hundred 

students completed cloze tests on each deletion pattern of 

each poem printed in poetic form; forty students completed 

cloze tests on each poem printed in prose form. 

The PRT was administered to 120 students. 

As students completed the tests, they were collected 

and stored until all tests had been administered. 
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Scoring of the Instruments 

The PRT and the cloze test were handscored by the 

investigator and immediately checked by another trained 

scorer. Following the initial scoring, twenty per cent of 
» 

the tests were chosen at random and rechecked; no errors 

were found. 

The number of blanks correctly completed with the 

exact word of the original was the criterion for scoring 

the cloze tests. Spelling errors were not counted as 

incorrect if the intent to replace the correct word was 

apparent. The criterion for the PRT was the responses 

listed as correct for those items taken directly from the 

STEP Tests of Reading and those written as correct for the 

investigator-written items. 

After all tests had been scored and checked, the 

investigator counted each cloze test to determine first-

half and second-half scores. This provided a further check 

on the accuracy of the initial total score. Total raw 

scores were then converted to percentage or cloze scores. 

After the above procedures had been completed, all 

PRT scores were counted by the investigator to determine 

odd and even scores, providing here also a check on the 

initial total score. Total raw scores for the PRT were 

then converted to percentage scores. 



CHAPTER IV 

ANALYSIS OF THE DATA 

The six hypotheses under investigation were tested 

using the data collected in the administration of the cloze 

tests and the Poetry Reading Test. Null hypotheses were 

stated in order that the data collected from the adminis

tration of those tests could be subjected to statistical 

analysis. The .05 level of significance was used as the 

criterion for significance. 

The results of the first half and the second half 

of each cloze test were developed for use in testing those 

hypotheses concerned with reliability. This method was 

used because of the possible interdependence of adjacent 

items on a cloze test, an interdependence which could pro

duce a spurious resemblance, or lack of it, between halves 

of the test when calculating reliability coefficients using 

the more common odd-even method. When such a condition 

exists, Thorndike and Hagen (1969) suggest that alternate 

sets of scores be used to calculate those coefficients. 

The total score of each cloze test was then converted into 

a percentage or cloze score for use in testing those 

hypotheses concerned with the difficulty of completion. 

39 
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The odd-even results of all PRT's were developed for 

use in calculating its reliability coefficient. The odd-

even method was deemed appropriate here because the items 

in the test were independent and the test increased in 

difficulty as a subject moved from beginning to end, 

progressing through poetry and items intended for junior 

high school students to those intended for freshman and 

sophomore college students. These results were used for 

calculating the reliability of the PRT and testing those 

hypotheses concerned with reliability. The total scores 

of the PRT were then converted into a percentage score for 

use in testing those hypotheses concerned with the diffi

culty of completion. 

Examination of the Hypotheses 

Hypothesis 1 

There are no significant differences among the 

reliabilities of the five 1:5 deletion patterns of a cloze 

test on a poem. 

The reliabilities of each cloze test of each form 

of every poem were calculated using the split-half method 

(Thorndike and Hagen, 1969) (see Tables 1-4). Those 

reliabilities were then corrected to a full-test reliability 

coefficient, using the Spearman-Brown Prophecy Formula 

(Thorndike and Hagen, 1969). Table 5 shows the results of 

that correction for all forms of all poems. The 
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Table 1. Measures of Central Tendency, Variability, and 
Reliability Correlations for Raw Scores on Cloze 
Tests of Poem #1 

Form N 

Mean Score 
Standard 

Deviation 
Range 

(total)a r Form N 1st 1/2 2nd 1/2 1st 1/2 2nd 1/2 
Range 

(total)a r 

1 40 9. 350 7.175 2.345 2.872 7-25 .639 
2 40 5.350 5.350 2.806 2.796 1-25 . 58 2 
3 40 8.150 5.225 2. 527 2. 636 5-24 .703 
4 40 6.225 6.450 2.516 2.438 5-22 . 614 
5 40 6.400 2.550 2.122 2.136 2-17 .725 
6 40 5. 250 5.750 1.629 2. 457 6-19 .477 

Possible score = 37. 

Table 2. Measures of Central Tendency, Variability, and 
Reliability Correlations for Raw Scores on Cloze 
Tests of Poem #2 

Form N 

Mean Score 
Standard 

Deviation 
Range 

(total)a r Form N 1st 1/2 2nd 1/2 1st 1/2 2nd 1/2 
Range 

(total)a r 

1 40 6.850 •11.150 2.327 2, 966 7-25 .553 
2 40 7.325 6.700 3.100 2.127 5-24 . 564 
3 40 8.825 6.300 2.490 1. 940 3-21 .569 
4 40 10.150 8.17 5 2.788 2. 591 7-29 . 557 
5 40 5.425 9.17 5 2.782 2,881 3-25 .458 
6 40 6.300 5. 900 3. 082 2. 447 2-22 . 548 

Possible score = 39. 



Form 

1 
2 
3 
4 
5 
6 

TabL 

Form 

1 
2 
3 
4 
5 

3. Measures of Central Tendency, Variability, and 
Reliability Correlations for Raw Scores on Cloze 
Tests of Poem #3 

Standard 
Mean Score Deviation 

Range 
N 1st 1/2 2nd 1/2 1st 1/2 2nd 1/2 (total)a 

40 7.57 5 8.025 3.615 3.017 7-33 .57 2 
40 6.425 6.125 2.7 07 2.345 2-24 . 564 
40 9.025 12.100 3 .799 3.586 8-23 .391 
40 7,850 9. 67 5 3.520 4. 627 4-30 .600 
40 6.675 7. 875 3.206 3.383 6-35 .566 
40 6.600 5. 200 3.217 2.356 2-22 .586 

Possible score = 60. 

4. Measures of Central Tendency, Variability, and 
Reliability Correlations for Raw Scores on Cloze 
Tests of Poem #4 

Standard 
Mean Score Deviation 

Range 
N 1st 1/2 2nd 1/2 1st 1/2 2nd 1/2 (total)3 r 

40 14.975 10. 250 4.447 3. 921 11-40 .712 
40 10.325 6. 550 3 .100 3. 012 8-35 . 527 
40 11.800 11. 325 3.098 3. 67 5 10-39 .787 
40 13.775 9. 275 4.538 3. 637 10-48 . 686 
40 13.175 9. 275 4.314 2. 935 11-37 .512 

aPossible score = 59. 



Table 5. Corrected Reliability Coefficients for Cloze 
Tests on All Poems 
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Form Poem #1 Poem #2 Poem #3 Poem #4 

1 .780 .712 .728 .832 

2 .736 .721 .735 .690 

3 .826 .726 .562 .881 

4 .761 .716 .750 .814 

5 .841 .628 .722 .678 

6 .646 .708 .739 .850 
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reliabilities thus derived were subjected to the Test of 

Homogeneity of k r-Values Based on Independent Random 

Samples from k Normal Bivariate Populations (Sabers, 1964), 

a test developing a chi-square from the squared and summed 

zr values of each reliability coefficient. This test was 

used to compare the reliabilities of each cloze test form 

of each poem and thus test the hypothesis. The operation 

of that test will be demonstrated in detail in the 

hypothesis testing of poem #1. 

For poem #1—"The Cat," a poem requiring thirty-

seven cloze responses—the data were organized in the form 

presented in Table 6. The Z of the population was estimated 
Zz 

through the use of this formula: = ^n_,-; in this case, 

188 23 0 
—— or 1.07 56. That Z£ is squared, yielding a value of 

2 2 1 . 1 5 6 9 ;  that value is entered in the formula x  = z r  (n- 5 )  -

(n - 5 ) ( z | ) .  Thus x 2  =  2 0 4 . 4 2 6  -  1 7 5  •  1 . 1 5 6 9  or 1 . 9 6 9 .  

With 4 degrees of freedom, a chi-square of 9.488 must be 

obtained in order to reject the null hypothesis at the .05 

level of significance. Therefore the null hypothesis need 

not be rejected for pt>em #1. 

For poem #2—"Elegy on the Death of a Mad Dog," a 

poem requiring thirty-nine cloze responses—a chi-square of 

4.949 was derived from the reliability coefficients of 

Forms 1-5. See Table 7 for the data used in that deriva

tion. With 4 degrees of freedom, a chi-square of 9.488 

must be obtained in order to reject the null hypothesis. 
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Table 6, Summary of r and z Values for Deriving Chi-Square 
on Cloze Tests of Poem #1 

2 
Form n n-5 r zr zr(n-5) zr(n-5) 

1 40 35 .780 1.045 36.575 38.231 

2 40 35 .736 .941 32.935 30.992 

3 40 35 .826 1.173 41.055 48.158 

4 40 35 .761 .997 34.895 34.790 

5 40 35 .841 1.222 42.770 52.265 

Totals 17 5 188.230 204.426 

Table 7. Summary of r and z Values for Deriving Chi-Square 
on Cloze Tests of Poem #2 

Form n n-5 r zr 
zr(n-5) zj(n-5) 

1 40 35 .712 .889 31.115 27.661 

2 40 35 .721 .909 31.815 28.920 

3 40 35 .726 .919 32.165 29.560 

4 40 35 .716 .898 31.430 28.224 

5 40 35 .628 .737 25.795 23.164 

Totals 175 152.320 137.529 
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Therefore the null hypothesis need not be rejected for 

poem #2. 

For poem #3—"Collector's Items," a poem requiring 

sixty cloze responses—a chi-square of 2.627 5 was derived 

from the reliability coefficients of Forms 1-5. See Table 

8 for the data used in that derivation. Again a chi-square 

of 9.488 must be obtained to reject the null hypothesis. 

Because such a chi-square was not obtained, the null 

hypothesis need not be rejected for poem #3. 

Table 8. Summary 
on Cloze 

of r and 
Tests of 

z Values for 
Poem #3 

Deriving Chi-Square 

Form n n- 5 r zr zr(n-5) (n-5) 

1 40 35 .728 .922 32.270 29.753 

2 40 35 .735 .940 32.900 30.926 

3 40 35 .562 .635 22.225 14.113 

4 40 35 .750 .973 34.055 33 .136 

5 40 35 .722 .911 31.885 29.047 

Totals 17 5 153.335 136.975 

For poem #4—"The Sower," a poem requiring fifty-

nine cloze responses—a chi-square of 8.237 was derived from 

the reliability coefficients of Forms 1-5. See Table 9 for 

the data used in that derivation. The chi-square of 9.488 
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Table 9. Summary of r and z Values for Deriving Chi-Square 
on Cloze Tests of Poem #4 

Form n n-5 r zr 
z (n-5) 
r (n-5) 

1 40 35 .832 1.191 41.685 49.647 

2 40 35 .690 .848 29.680 25.169 

3 40 35 .881 1.378 48.230 66.461 

4 40 35 .814 1.133 39.655 44.929 

5 40 35 .678 .824 28.840 23.764 

Totals 175 188.090 209.970 

necessary to reject the null hypothesis at the .05 level was 

not obtained; therefore, the null hypothesis need not be 

rejected for poem #4. 

In only one poem, poem #4, did the reliability 

coefficients of the five forms of the cloze tests even 

approach the designated criterion level of .05. In poem #1, 

the chi-square approaches significance only at the .70 level; 

in poem #2, only at t<he .20 level; in poem #3, only at the 

.50 level. Therefore the null hypothesis of no significant 

differences among the reliabilities of the five cloze test 

forms of each poem need not be rejected. 

The similarity of the reliability coefficients of 

the cloze tests for each deletion pattern within a poem 

suggests that any deletion pattern may be chosen as a 
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reliable measure of the reading comprehension of that poem. 

It is also worthy of note that not only were the reliability 

coefficients similar, but also relatively high, sixteen of 

the twenty over .70 and two of the remaining within .022 of 

.70 (see Table 5) . 

Hypothesis 2 

There are no significant differences among the 

reliabilities of each of the cloze test forms across all 

poems. 

The corrected reliabilities presented in Table 5 

were used to test this hypothesis. They were subjected to 

the Test of Homogeneity of k r-Values Based Upon Independent 

Random Samples from k Normal Bivariate Populations (Sabers, 

1964). This test was used to compare reliabilities of each 

similar form of all poems. 

For Form 1, a chi-square of 2.219 was obtained. The 

data used in that computation are shown in Table 10. With 

k-1 degrees of freedom, a chi-square of 7.815 must be 

obtained in order to .meet the criterion for rejecting the 

null hypothesis at the .05 level. Such a chi-square was 

not obtained; therefore, the null hypothesis need not be 

rejected for Form 1. 

For Form 2, a chi-square of .204 was obtained. The 

data used in that computation are shown in Table 11, Having 
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Table 10. Summary 
on all 

of r and 
Forms 1 

z Values for Deriving Chi-Square 

Poem n n-4 r zr 
zr(n-4) z^(n-4) 

1 40 36 .780 1.045 37.620 39.313 

2 40 36 .712 .889 32.004 28.452 

3 40 36 .728 .922 33.192 30.603 

4 40 36 .832 1.191 42.876 51.065 

Totals 144 145.692 149.433 

Table 11. Summary of r and z Values for Deriving Chi-Square 
on all Forms 2 

2 
Poem n n-4 r zr zr(n-4) zr(n-r) 

1 40 36 .736 .941 33.876 31.877 

2 40 36 .721 .909 32.724 29.746 

3 40 36 . .735 .940 33.840 31.810 

4 40 36 .690 .848 30.528 25.880 

>tals 144 130.968 119.321 



50 

failed to obtain the necessary chi-square for rejection of 

the null hypothesis, it need not be rejected for Form 2. 

For Form 3, a chi-square of 11.03 2 was obtained. 

The data used in that computation are shown in Table 12. 

Such a chi-square exceeds the requisite chi-square of 

7.815; therefore, the null hypothesis must be rejected. It 

should be noted that Form 3 of poem #3 has the lowest relia

bility coefficient of all forms of all poems, .562, and is 

the source of the relatively high chi-square. This low 

reliability coefficient comes as a result of seven members 

of the sample scoring from 8-11 points more in the second 

half of the test than they scored in the first half. If 

those subjects had scored only one more than the mean 

difference between all scores of the cloze test of that 

form of the poem—five points, then the corrected mean 

reliability for that form would have been .955, the highest 

reliability of all forms of all poems. Thus if three or 

four of those subjects had scored only one more than the 

mean difference between all scores of that form, the 

reliability coefficiefit would have been within the range of 

reliabilities of other Form 3's. Although the hypothesis 

must be rejected, its rejection is placed in some doubt by 

the fact the source of the rejection arose from 7 of 160 

students performing on Form 3 cloze tests. 

For Form 4, a chi-square of 1.024 was obtained. The 

data used in that computation are shown in Table 13. The 
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Table 12. Summary of r and z Values for Deriving Chi-Square 
on all Forms 3 

Poem n n-4 r zr 
zr(n-4) z^(n-4) 

1 40 36 .826 1.173 42.228 49.533 

2 40 36 .726 . 919 33.084 30.404 

3 40 36 . 562 .635 22.860 14.516 

4 40 36 .881 1.378 49.428 67 .865 

Totals 144 147.600 162.318 

Table 13. Summary 
on all 

of r and 
Forms 4 

z Values for Deriving Chi-Square 

Poem n n-4 r zr zr(n-4) z^(n-4) 

1 40 36 .761 . 997 35.892 35.784 

2 40 36 .716 .898 32.328 29.031 

3 40 36 .750 .973 35.028 34.082 

4 40 36 
< 

.814 1.133 40.788 46.213 

Totals 144 144.036 145.110 



52 

necessary chi-square of 7.815 was not obtained? therefore, 

the null hypothesis need not be rejected for Form 4. 

For Form 5, a chi-square of 4.814 was obtained. The 

data used in that computation are shown in Table 14. The 

necessary chi-square of 7.815 was not obtained; therefore, 

the null hypothesis need not be rejected for Form 5. 

Table 14. Summary of r and 
on all Forms 5 

z Values for Deriving Chi-Square 

Poem n n-4 r zr 
zr(n-4) zj(n-4) 

1 40 36 .841 1.222 43.992 53.758 

2 40 36 . 628 .737 26.532 19.540 

3 40 36 .722 . 911 32.796 29.877 

4 40 36 , 678 .824 29.664 24.443 

Totals 144 132.984 127.632 

In four of the five forms—1, 2, 4, and 5--the null 

hypothesis need not £e rejected. In those forms, the chi-

squares approach significance only at the .30, .80, .70, and 

,10 levels, respectively. Although the chi-square for Form 

3 exceeds the chi-square necessary for significance at the 

.02 level, there is reason to believe that the source of 

that significant difference lay in the anomalistic per

formance of 7 of the 160 students completing Form 3, 
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With some certainty then it can be asserted that the 

cloze tests of poetry possess not only a similar reliability 

within the varying forms of a single poem (Hypothesis 1), 

but also that the forms vary only insignificantly across 

different poems, with Form 2 (a 2, 7, 12, etc., deletion 

pattern) and Form 4 (a 4, 9, 14, etc., deletion pattern) 

somewhat more consistent in their reliability coefficients 

than the others. 

Hypothesis 3 

There are no significant differences between the 

realities of a cloze test of a poem requiring sixty responses 

and a cloze test on a poem requiring thirty-nine responses. 

A mean reliability was calculated for each poem by 

summing the zr values of Forms 1-5 calculated for Hypothesis 

1 and shown on Tables 1-4 of each poem and computing a mean 

zr value for each poem. Each mean z^ value was then 

transformed into a mean reliability coefficient for each 

poem. The results of those calculations are shown in 

Table 15. 

Table 15. Mean Reliability for Poems (Forms 1-5), Requiring 
Various Numbers of Responses 

Poem #1 Poem #2 Poem #3 Poem #4 
37 39 60 59 

Responses Responses Responses Responses 

Mean r .793 .7 03 .704 .793 
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The mean reliability for poem #2—"Elegy on the 

Death of A Mad Dog," requiring thirty-nine responses—was 

calculated to be .703. The mean reliability for poem #3--

"Collector's Items," requiring sixty responses—was 

calculated to be .704. These reliabilities are obviously 

not different, differing only by .001. Therefore the null 

hypothesis need not be rejected. 

To test the null hypothesis further, the mean 

reliability for poem #2 was compared to the mean reliability 

of poem #4--"The Sower," requiring fifty-nine responses. 

Reliabilities were subjected to a Fisher's Z Test (Downie 

and Heath, 197 0), a test which yielded a Z of 2.03 5. Such 

a Z exceeds the 1.9 6 necessary to reject the null hypoth

esis at the .05 level. Therefore the null hypothesis must 

be rejected. 

However observation of Table 15 suggests that the 

number of responses required to complete a cloze test of a 

poem neither determines nor affects substantially the 

reliability of a cloze test on a poem. For poem #1, 

requiring only thirty-seven responses, has exactly the same 

reliability coefficient as poem #4, requiring fifty-nine 

responses. An almost equal similarity has already been 

noted between the reliabilities of the cloze tests of the 

poem requiring widely varying number of responses, there 

are also the same number of significant differences between 

the mean reliabilities of poems of similar length. 
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Hypothesis 4 

There are no significant differences between the 

reliability of cloze tests on a poem and the reliability 

of a multiple-choice test on a body of poetry. 

Because the mean reliabilities of the cloze tests 

were significantly different from each other, but did occur 

in similar pairs (see Table 15), this hypothesis was tested 

twice, once for each pair of similar mean reliabilities. 

Thus a reliability of .793, the mean reliability of cloze 

tests on poems #1 and #4, was compared to the reliability 

of the PRT, as was a reliability of .703, the approximate 

mean reliability of cloze tests on poems #2 and #3. 

The split-half reliability (Thorndike and Hagen, 

1969) was calculated for the PRT and found to be .629. This 

was corrected to a full-test reliability coefficient with 

the Spearman-Brown Prophecy Formula (Thorndike and Hagen, 

1969), a correction which yielded a value of .772. The data 

developed for that calculation are shown in Table 16. 

Table 16. Measures of Central Tendency, Variability, and 
Reliability Coefficients, for Raw Scores on the 
Poetry Reading Test 

Mean Score 
Standard 
Deviation 

Corrected 
r N odd even odd even r> a Range r 

Corrected 
r 

120 8,817 8.992 2. 599 2,375 9-27 .629 .772 

aPossible score = 32. 
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The reliability for cloze tests of poems #1 and #4 

and the reliability for the PRT were transformed into zr 

values, using Fisher's z Transformation (Downie and Heath, 

1970), and compared for significance, using Fisher's Z Test 

(Downie and Heath, 1970). That tested yielded a Z of .501. 

Such a Z does not approach the 1.96 necessary for rejection 

of the null hypothesis. 

The reliability for cloze tests on poems #2 and #3 

were transformed into z values, using Fisher's z Transforma

tion, and compared for significance, using Fisher's Z Test. 

That test yielded a Z of 1.45. Such a Z does not approach 

the 1.96 necessary for rejection of the null hypothesis. 

Because neither comparison yielded a Z value which 

approached significance, the null hypothesis need not be 

rejected. Thus it may be stated that the reliability of 

cloze tests on a poem is similar to the reliability of a 

multiple-choice test on a body of poetry. 

Hypothesis 5 

The difficulty of each of the five 1:5 deletion 

patterns is equal within a poem. 

The percentages of cloze scores for each form of 

each cloze test of each poem, excluding Form 6, were com

pared with a single-classification analysis of variance 

(Downie and Heath, 1970). The data used in those compari

sons are shown in Tables 17-20. 
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Table 17, Measures of Central Tendency and Variability 
for Cloze Scores on Tests of Poem #1 

Mean Standard 
Form N score deviation Range 

1 40 44.5270 12.7780 18.9-67.6 

2 40 28.9188 13.4688 2.7-67.6 

3 40 36.1490 12.8769 13.5-64.9 

4 40 34.2560 12.0306 13.5-59.5 

5 40 24.1880 10.6887 5.4-45.6 

Table 18. Measures of Central Tendency and Variability 
for Cloze Scores on Tests of Poem #2 

Mean Standard 
Form N score deviation Range 

1 40 44.3750 10.8124 17.5-62.5 

2 40 35.9625 11.9060 12.8-61.5 

3 40 38.7828 10.0777 7.7-53.8 

4 40 46.9873 12.1715 17.5-74.4 

5 40 37.4363 12.3971 7.7-64.1 
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Table 19. Measures of Central Tendency and Variability 
for Cloze Scores on Tests of Poem #3 

Mean Standard 
Form N score deviation Range 

1 40 26.0840 10.0472 11.7-55.0 

2 40 20.9170 7.4921 3.3-40.0 

3 40 35.5830 10.8899 13.3-56.7 

4 40 29.2087 12.1717 6.7-50.0 

5 40 24.2510 9.7190 10.0-58.4 

Table 20. Measures of Central Tendency and Variability 
for Cloze Scores on Tests of Poem #4 

Mean Standard 
Form N score deviation Range 

1 40 41.9998 12.8288 18.3-66.7 

2 40 28.1243 8.9004 13.3-58.3 

3 40 39.0410 10.6403 16.7-65.0 

4 40 39. 0315 12.6219 16.9-80.0 

5 40 38.1362 10.8257 18.6-62.7 



59 

For poem #1, "The Cat," an F of 15.3878 was 

obtained (see Table 21). Such an F far exceeds the F of 

2.41 necessary to reject the null at the .05 level. There

fore for poem #1 the null must be rejected. Application of 

Tukey's Test for a Significant Gap (Edwards, 1945) at the 

.05 level yields a gap of 5.4174. No gap between the means 

extends beyond that level when the means are arranged in 

ascending order, save the gap between the mean of Form 1, 

44,527 and that of Form 3, 36.149 (see Table 17). There

fore it appears that the null hypothesis was rejected 

because of the relative ease of completion of Form 1 over 

the ease of completion of the other forms. 

Table 21, Single Classification Analysis of Variance on 
Cloze Scores on Test of Poem #1 

Source of Degrees of Sum of Mean 
variation freedom squares square F 

Between forms 4 9472.4993 2368.1248 15.3878* 

Within forms 195 30009.8226 153,8965 

Total 199 39482.3219 

•
 

V
 

&
. •K 05. 

For poem #2, "Elegy on the Death of a Mad Dog," an F 

of 6.7824 was obtained (see Table 22). That F exceeds the F 

of 2,41 necessary to reject the null hypothesis at the ,05 
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Table 22, Single Classification Analysis of Variance on 
Cloze Scores on Test of Poem #2 

Source of Degrees of Sum of Mean 
variation freedom squares square F 

Between forms 4 3592.2629 898.0657 6.7824* 

Within forms 195 25820.1363 132.4110 

Total 199 29412.3992 

*p < .05 • 

level. The null hypothesis then must be rej ected for poem 

#2. Tukey's Test of a Significant Gap (Edwards, 1954) was 

again applied at the .05 level, and it yielded a gap of 

5.0739. When the means are arranged in ascending order, 

the only gap which equals or exceeds that figure is the one 

separating the mean of Form 4, 46.987, and Form 1, 44.375, 

from the means of the remaining forms (see Table 18). 

Therefore it appears that the null hypothesis was rejected 

because of the relative ease of completion of Forms 1 and 4 

over the ease of completion of the other forms. 

For poem #3, "Collector's Items," an F of 11.9364 

was obtained (see Table 23). That F too exceeds the 

requisite F of 2,41 necessary to reject the null hypothesis 

at the ,05 level. The null hypothesis then must be rejected 

for poem #3. Application of Tukey's Test for a Significant 

Gap (Edwards, 1954) at the .05 level yielded a gap of 



Table 23. Single Classification Analysis of Variance on 
Cloze Scores on Test of Poem #3 

Source of Degrees of Sum of Mean 
variation freedom squares square F 

Between forms 4 4949.1011 1237.2753 11.9364* 

Within forms 195 20212.7742 103.6553 

Total 199 24161.8754 

*p < . 05. 

4.48 89. When the means are arranged in ascending order, 

only one gap exceeds that figure: that is the gap between 

the mean of Form 3, 35.583 and the mean of Form 4, 29.2087 

(see Table 19). Therefore it appears that the null hypoth

esis has been rejected because of the relative ease of 

completion of Form 3 over the ease of completion of the 

other forms. 

For poem #4, "The Sower," an F of 8.9189 was 

obtained (see Table 24). Again the F exceeds the necessary 

F of 2.41 to reject the null hypothesis at the .05 level. 

The null hypothesis having been rejected, Tukey's Test for 

a Significant Gap (Edwards, 1954) was again applied at the 

.05 level and yielded a gap of 4.965. When the means are 

arranged in ascending order, only one gap exceeds that 

figure: that is the gap between the mean of Form 2, 28.1243, 

and the mean of Form 5, 38.1362 (see Table 20). Therefore 
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Table 24. Single Classification Analysis of Variance on 
Cloze Scores on Test of Poem #4 

Source of 
variation 

Degrees of 
freedom 

Sum of 
squares 

Mean 
square F 

Between forms 4 4520.1972 1130.0493 8.9189* 

Within forms 195 24707.1577 126.7034 

Total 199 29227.3549 

*p < .05. 

it appears that the null hypothesis has been rejected 

because of the relative difficulty of completion of Form 2 

over the difficulty of completion of the other forms. 

The results of testing this hypothesis suggest that 

the different 1:5 deletion patterns vary sufficiently that 

the results of testing, using two different forms of the 

same poem, are not comparable. More serious than that is 

the inability to determine the relative difficulty of 

various poems using a single form of a cloze test. It is 

interesting to note that when the forms of each poem are 

arranged in ascending order of the mean scores that Form 5 

is consistently low, but is always within the main body 

of comparable means (see Table 25). 

It is also worth noting at this point what the 

results of the cloze testing indicated concerning the 

relative difficulty of these poems. A mean cloze score can 
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Table 25. Cloze Test Forms Ranked in Ascending Order of 
Difficulty of Mean Scores 

Poem #1 Poem #2 Poem #3 Poem #4 

Highest 1* 4** 3*** 1 

3 1** 4 3 

4 3 14 

2 5 5 5 

Lowest 5 2 2 2**** 

*Beyond significant gap of 5.4174. 

**Beyond significant gap of 5.073 9. 

***Beyond significant gap of 4.4889. 

****Beyond significant gap of 4.965. 

be calculated using only those mean scores from forms which 

are not separated by a significant gap from the main body 

of mean scores. Thus for poem #1, only Forms 2, 3, 4f and 

5 were used; for poem #2, only Forms 2, 3, and 5 were used; 

for poem #3, Forms 1, 2, 4, and 5; and for poem #4, Forms 

1, 3, 4, and 5. The following means were calculated: 

poem #1—30,88; poem #2 — 37.39; poem #3 — 25.12; poem #4 — 

39.55, In other words, James Russell Lowell's poem "The 

Sower," is the easiest poem to comprehend; Goldsmith's 

"Elegy on the Death of a Mad Dog," almost as easy; the 

anonymously written verse, "The Cat," much more difficult; 
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and McGinley's poem, "Collector's Items," by far the most 

difficult. Even a cursory perusal of those poems indicates 

that the two easiest poems to comprehend are the two which 

contain meanings not revealed by a superficial reading. 

The two most difficult poems as suggested by the cloze tests 

are those poems which are exhausted by a literal reading. 

However the two "easy" poems are expressed in a traditional 

poetic form and in relatively simple syntactic form, while 

the "hard" poems are expressed in a much freer poetic form 

and in more complex syntactic forms. 

Hypothesis 6 

There are no significant differences between the 

cloze scores of a cloze test on a poem printed in its 

original poetic form and the cloze score on a cloze test on 

the same poem printed in prose form, both using the same 

deletion pattern. 

The cloze scores for each Form 6, the prose form, 

were used in developing means and standard deviations for 

use in comparison witji Form 2 of the cloze test on the same 

poem. Both Form 6 and Form 2 have the same deletion pattern, 

2, 7, 12, etc. The data were compared using a t-test of 

means, pooled variance model (Popham, 1967). That formula 

was chosen because of the equality of n's and the similarity 

of variances as determined by an F test of homogeneity of 

variance (Popham, 1967), 
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Poem #1, "The Cat," yielded a t of .2642. See 

Table 2 6 for data used in calculation. Such a t is not 

significant at the .05 level. Therefore the null hypoth

esis need not be rejected for poem #1. 

Table 26. Measures of Central Tendency and Variability of 
Cloze Scores on Form 2 and Form 6 of Poem #1 

Form N 
Mean 
score 

Standard 
deviation Range t 

2 40 28.9188 13.4688 18.9-67.6 

6 40 29.7293 13.6250 16.2-51.4 

.2642* 

*n. s. 

Poem #2, "Elegy on the Death of a Mad Dog," yielded 

a t of 1,6538. See Table 27 for data used in calculation. 

Such a t is not significant at the .05 level. Therefore the 

null hypothesis need not be rejected for poem #2. 

Poem #3, "Collector's Items," yielded a t of .2724. 

See Table 28 for data used in that calculation. Such a t 

is not significant at the .05 level. Therefore the null 

hypothesis need not be rejected for poem #3. 

Poem #4, "The Sower," yielded a t of .883 9. See 

Table 29 for data used in that calculation. Such a t is not 
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Table 27. Measures of Central Tendency and Variability of 
Cloze Scores on Form 2 and Form 6 of Poem #2 

Form N 
Mean 
score 

Standard 
deviation Range t 

2 40 35.9625 10.8124 12.8-61. 5 

6 40 31.2830 13.9770 5.1-56. 4 

1.6548* 

*n. s. 

Table 28. Measures of Central Tendency and Variability of 
Cloze Scores on Form 2 and Form 6 of Poem #3 

Form N 
Mean 
score 

Standard 
deviation Range t 

2 40 20.9170 7.4921 3.3-40.0 

6 40 19.6670 11.0820 3.3-36.7 

.2724* 

*n, s. 
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Table 29, Measures of Central Tendency and Variability of 
Cloze Scores on Form 2 and Form 6 of Poem #4 

Mean Standard 
Form N score deviation Range t 

2 40 28.1243 8.9004 13.3-58.3 

6 40 26.5008 7.2340 6.7-58.3 

.8839* 

*n. s. 

significant at the .05 level. Therefore the null hypothesis 

need not be rejected for poem #4. 

Thus it would seem that the manner in which a poem 

is printed on the page does not make a contribution to the 

comprehension of the poem, but is merely a literary and 

esthetic convention. 

Summary 

The analyzed data show no significant differences 

among the reliabilities for any 1:5 deletion pattern of a 

cloze test on any poem at the .05 level of significance. In 

addition these reliabilities were relatively high: sixteen 

of the twenty were over .70, and two of the remaining were 

within ,022 of ,70, 

The data further indicate that there are no signifi

cant differences among the reliabilities of cloze test forms 



original poetic form and the cloze scores on a cloze test 

on the same poem printed in prose form. 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, AND 
RECOMMENDATIONS 

The purpose of this study was to investigate the 

usefulness of the cloze procedure as a measure of the 

reading comprehension of poetry of college freshman 

students. 

The six hypotheses treated questions concerning the 

reliability and difficulty of completion of cloze tests on 

poetry, Specifically, they attempted to answer the follow

ing questions: 

1. Does the choice of 1:5 deletion patterns of the 

cloze test on a particular poem affect its 

reliability? 

2. Do particular 1:5 deletion patterns have similar 

reliabilities in cloze tests on different poems? 

3. 'Does the number of responses required by a cloze 

test on a poem affect its reliability? 

4. Is the reliability of a cloze test on a poem similar 

to the reliability of a well-constructed multiple-

choice test on a body of poetry? 

5. Does the choice of 1:5 deletion patterns of the 

cloze test on a particular poem affect its diffi

culty? 
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6. Does the printed format of a poem affect the compre

hension of a poem as measured by a cloze test? 

Procedure 

The subject population in this study was six hundred 

college students enrolled in freshman composition courses at 

California State University, Sacramento, and American River 

College, Carmichael, California. 

Cloze tests were made from the four poems in the 

Sequential Tests of Educational Progress, Reading Tests, 

Series II, Forms 1A, 2A, 2B, and 3B. Five cloze forms, 

using each of the five possible 1:5 deletion patterns, were 

made from each poem; in addition, a cloze form was made for 

each poem printed as prose rather than poetry. A Poetry 

Reading Test was created from the same four poems, using 

the multiple-choice items of the original test and addi

tional investigator-written items. Tests were stacked so 

that each of 48 0 students would receive two cloze tests in 

random order and 12 0 would receive the Poetry Reading Test 

within the same random ordering. All tests were adminis-

tered between November 27, 1972, and January 11, 1973, by 

the investigator. 

Findings 

1. The reliability coefficients of each form of each 

poem were sufficiently similar that there was no 

necessity for rejecting the null hypothesis of no 



differences at the .05 level of significance. In 

only one poem, poem #4, did the differences even 

approach significance. 

The reliability coefficients of all forms printed 

in poetic form were not only similar, but rela

tively high—sixteen of the twenty exceeding .70 and 

two others within .022 of .70. 

The reliability coefficients of each similar form of 

each poem were not sufficiently different to require 

that the null hypothesis of no differences be 

rejected at the .05 level of significance for Forms 

1, 2, 4, and 5. However, the reliability coeffi

cients for the Form 3's were significantly different 

at the .05 level of significance. Observation of 

the raw data suggests that this difference was a 

result of the unusual performance of from 3-7 

subjects on Form 3 of poem #3. 

In the four possible comparisons between the relia

bility coefficients of long poems, fifty-nine and 

sixty responses, and the reliability coefficients of 

short poems, thirty-seven and thirty-nine responses, 

two comparisons produced differences which were 

sufficient to force the rejection of the null hypoth

esis of no differences at the .05 level of signifi

cance. However, one of those differences showed the 

cloze test on the shorter poem to be significantly 



more reliable than the cloze test on the longer 

poem. In the other two possible comparisons, the 

reliability coefficients were the same when the 

reliability coefficients were carried only to two 

decimal places. 

The reliability coefficient of cloze tests on each 

poem was sufficiently similar to the reliability of 

the Poetry Reading Test that the null hypothesis of 

no differences need not be rejected at the .05 

level of significance. 

The choice of a particular 1:5 deletion pattern made 

sufficient difference in the ease of completion of 

the cloze tests on a poem that the null hypothesis 

of differences was rejected at the .05 level of 

significance for each poem. In each poem there was 

at least one deletion pattern which was the source 

of the difference in ease of completion. In poem 

#2, there were two deletion patterns from which the 

difference arose. Form 5, however, did not partici

pate in the differences between deletion patterns in 

any poem. 

By using the method described in Chapter IV, the 

poems were ranked in the following order of diffi

culty: Lowell's "The Sower," the easiest; 

Goldsmith's "Elegy on the Death of a Mad Dog," 

almost as easy; the anonymously written poem, "The 



Cat," much more difficult; and McGinley's 

"Collector's Items," by far the most difficult. 

8. The cloze scores of a cloze test on a poem printed 

in prose form did not differ sufficiently with cloze 

scores on the same form of the same poem printed in 

its original poetic form to require rejection of 

the null hypothesis of no differences at the .05 

level of significance. 

Conclusions 

The following conclusions were based on the findings 

related to the hypotheses: 

1, In using cloze tests as measures of the comprehension 

of poetry, the choice of deletion patterns does not 

affect the reliability of the cloze test. 

2, According to Bruning and Kintz (1968), reliability 

coefficients greater than .70 suggest that an 

instrument is precisely measuring some characteris

tic of the sample measured. Therefore, it can be 

tentatively concluded that the cloze test is a 

valid measure of the comprehension of poetry. 

Considering the generally accepted validity of cloze 

tests as a measure of the reading comprehension of 

prose, it can be tentatively held that this reliable 

measure is also a valid measure of some construct of 

the reading comprehension of poetry. 



The number of responses required by a cloze test 

does not affect its reliability if the number of 

responses lay within the hypothesized limits of the 

study, thirty-nine and sixty responses. 

The reliability of a cloze test on a poem is 

sufficiently similar to the reliability of a well-

constructed multiple-choice test on a body of 

poetry that they can be used interchangeably, with 

equal confidence in the reliability of the results. 

Although the reliabilities of the varying forms of a 

cloze test of a poem are similar and can be used 

with equal confidence, the difficulty of those forms 

are not sufficiently similar that each can be used 

with confidence that the results will be comparable. 

Because different forms of a cloze test are easier 

or more difficult for each poem, poems cannot be 

compared for difficulty by merely comparing the 

results of the performance of a group of students 

using only one or two forms of each poem. 

Because different forms of a cloze test are easier 

or more difficult for each poem, the growth of a 

student*s reading comprehension of poetry cannot be 

measured through the administration of cloze pre-

and posttests of poems, even on poems of apparently 

similar difficulty. 
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8. The cloze test of a poem does not measure the 

reading comprehension of the meaning of the poem as 

defined by Richards (1929). If it did, the more 

philosophical poem, Lowell's "The Sower," would not 

have appeared the most difficult to comprehend. 

Therefore the cloze test on a poem appears to 

measure some meaning other than those deeper elements 

of the meaning of poetry—the feeling, the tone, the 

intention. 

9. The form in which a poem is printed has little 

effect on the reading comprehension of poetry as 

measured by a cloze test. This seems to refute the 

long held belief of literary critics that the visual 

form of a poem makes a contribution to the meaning 

of a poem. However, the visual form may make its 

contribution to the feeling, the tone, the intention 

of the poem—elements which cloze testing seems not 

to measure. 

Recommendations for Further Research 

The cloze procedure has gained prominence as a 

useful device for classroom teachers and researchers. 

Because this study is the first study of the usefulness of 

the cloze procedure on poetry, its findings offer little of 



immediate assistance to the classroom teacher beyond that 

the cloze procedure can be used as a reliable instrument to 

measure the comprehension of poetry. However, this study 

does offer a basis for further study of the reading compre

hension of poetry through the use of the cloze procedure. 

To that end the following recommendations for further 

research are made: it is recommended that investigation be 

made into: 

1. The validity of the cloze procedure on poetry using 

both the mechanical deletion of every nth word and 

lexical deletions in various kinds of poems. 

2. The effects on reliability of cloze tests requiring 

an even more widely ranging number of responses 

than those poems used in this study. 

3. The relationship of cloze scores, in both prose and 

poetry, to multiple-choice tests measuring literal 

comprehension ability and multiple-choice tests 

measuring inferential comprehension. 

4. The use of the cloze procedure to measure the 

contribution to the ease of comprehension of various 

poetic devices: rhyme, meter, figurative language, 

etc. 

5. The use of the cloze procedure on a single poem as a 

criterion for measuring the growth in the reading 

comprehension of poetry. 
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6. The use of varying kinds of cloze procedure as a 

means of determining the relative difficulty of 

peoms, 

7. The use of cloze procedures as a means of measuring 

the reading comprehension of poetry at different 

grade levels. 

8. The low, but relatively consistent, scores from 

5, 10, 15, etc., patterns on cloze tests of poetry. 



APPENDIX A 

POETRY READING TEST 

Name 

General Directions: 

This is a test of some of the understandings, 
skills, and abilities you have been developing in school. 
In it you will be asked to read a passage and answer some 
multiple-choice questions about it. Mark the answer you 
believe to be correct in the space provided to the right of 
each set of answers. 

It will help you to remember these things: 

1. Do not spend too much time on one question. 

2. If a question seems to be too difficult, don't be 
afraid to use your best guess. 

3. If you want to change an answer, erase your first 
mark completely, 

4. When you have completed answering the questions for 
one passage, move on to the next. 

Certain items in this test are from Sequential Tests of 
Educational Progress, Series II (1969). All rights 
reserved. Reproduced by permission. 
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To A Cat 

There is no reason I can find 
That you should make me feel so small; 
I have a fair to middling mind 
While you have almost none at all. 

(5) No proud position do you fill; 
Your features are extremely plain 
And yet I wilt beneath your chill 
Disdain. 

At night I lie back in my chair 
(10) From all my work and worry free 

And then I see that sneering stare 
Which, from the hearth, you fix on me. 
I know I should not strive to please 
A dull, unprepossessing cat 

(15) But I'm distrait and ill at ease 
At that. 

You have no power to decide 
What I have done or left undone, 
You're totally unqualified 

(20) For criticizing anyone. 
I cannot tell why I should fret 
At contumely^ and scorn from you, 
A mere abysmal brute, and yet 
I do. 

(25) Some day when in those half-closed eyes 
I see that sinister regard, 
To your annoyance and surprise 
You'll land out yonder in the yard. 
For praise or place I little care, 

(30) From hope of fc'ime I'm quite exempt, 
But listen, cat! I cannot bear 
Contempt. 

"To A Cat," an anonymous poem from Cole (1963). 

1. distrait: upset. 

2. contumely: insolence. 



Items 1-4 are a part of Sequential Tests of 

Educational Progress, Series II (1969), Reading, Form 

Test available to qualified users. 

5. The tone of this poem can best be described as 

A philosophical. 
B trivial. 
C humorous. 
D irritated. 5 

6. The cat's position in the household is best 
expressed by his 

A being addressed by the narrator. 
B position on the hearth. 
C critical abilities. 
D physical charactistics. 6 

7. If the cat continues his present behavior, he 
is likely to 

A remain an object of contempt. 
B gain additional affection from the 

narrator. 
C be given away. 
D suffer a change in physical position. 7 

8. It can be inferred that the narrator, in 
dealing with situations other than with his 
cat, is probably 

A a mild man. 
B an insecure man. 
C a tyrannical man. 
D a proud man. 8 

Elegy on the Death of a Mad Dog 

Good people all, of every sort, 
Give ear unto my song; 

And if you find it sond'rous short, 
It cannot hold you long. 



(5) In Islington there was a man 
Of whom the world might say, 

That still a godly race he ran, 
Whene'er he went to pray. 

A kind and gentle heart he had, 
(10) To comfort friends and foes; 

The naked every day he clad, 
When he put on his clothes. 

And in that town a dog was found, 
As many dogs there be, 

(15) Both mongrel, puppy, whelp, and hound, 
And curs of low degree. 

This dog and man at first were friends 
But when a pique began, 

(20) The dog, to gain some private ends, 
Went mad and bit the man. 

Around from all the neighboring streets 
The wond'ring neighbors ran, 

And swore the dog has lost its wits, 
To bite so good a man. 

(25) The wound it seem'd both sore and sad 
To every Christian eye; 

And while they swore the dog was mad, 
They swore the man would die. 

But soon a wonder came to light 
(3 0) That showed the rogues they lied: 

The man recover'd of the bite, 
The dog it was that died. 

"Elegy on the Death of a Mad Dog" by Oliver Goldsmith. 

Items 9-12 are a part of Sequential Tests of 

Educational Progress, Series II (1969), Reading, Form 

Test available to qualified users. 

13. Which of the following words does the humor in 
the fifth stanza depend upon? 

A "first." 
B "pique." 
C "ends," 
n "mad." 13 
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14. Which of these stanzas gives the best evidence 
of the man's real moral character? 

A second. 
B third. 
C Fifth. 
D seventh. 14 

15. In this poem the poet 

A judges the man. 
B sympathizes with the man. 
C criticizes civilization for its 

viciousness. 
D judges the man and his neighbors. 15 

16. It can be inferred that the poet thought 
human judgment to be weak from the 
statement of stanza 

A one. 
B three. 
C five. 
D seven. 16 

Collector's Items 

Some lives are filled with sorrow and woe 
And some with joys ethereal. 

But the days may come and the weeks may go, 
My life is filled with cereal. 

(5) My cupboards bulge and my shelves are bunchy 
With morsels crispy or cracked or crunchy, 
With rice things, corn things, 

Barley things, wheaten— 
All top-of-the morn things 

(10) And all uneaten. 
Ignored they sparkle, unheard they pop 
When once they've yielded the Premium Top. 
For Cheerios may be just the fare 

To energize whippersnappers, 
(15) But mine consider they've had their share 

As soon as they've filched the wrappers. 
Breathes there a child with hopes so dim 
That Kix are innocent Kix to him, 
Not loot for filling 

(20) His crowded coffers 
With Big New Thrilling 

Premium Offers? 
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If such (as I fervently doubt) there be, 
He is no kin to my progeny. 

(25) As a gardener lusts for a marigold, 
As a miser loves what he mises, 

So dotes the heart of a nine-year-old 
On sending away for prizes. 

The postman rings and the mail flies hence 
(3 0) With Premium Tops and fifteen cents. 

The postman knocks and the gifts roll in: 
Guaranteed cardboard, genuine tin, 
Paper gadgets and gadgets plastic, 
Things that will work till you lose the elastic, 

(3 5) Things to molder in drawers and pockets, 
Magnets, parachutes, pistols, rockets, 
Weapons good for a cop's assistant, 
Whistles for dogs that are nonexistent, 
Toys designed 

(40) To make mothers tremble, 
That fathers find 

They have to assemble, 
Things Tom Mixish or Supermanish. 
How gadgets come and the box tops vanish! 

(4 5) Then hippity-hop 
To the grocer's shop 
For a brand-new brand with a Premium Top. 
Oh, some lives read like an open book 

And some like a legend hoary. 
(50) But life to me, wherever I look, 

Seems one long cereal story. 

From McGinley (1950) . Originally appeared in the New 
Yorker. Reprinted by permission of The Viking Press, Inc. 

Items 17-21 are a part of Sequential Tests of 

Educational Progress, Series II (19 6 9), Reading, Form 2B. 

Test available to qualified users. 

22. The poet achieves her intention primarily 
through the use of 

A metaphor. 
B irony. 
C understatement. 
D exaggeration. 22 



23. Part of the humor of the poem depends upon the 
pun in line 

A 44. 
B 47. 
C 49. 
D 51. 23 

24. In line 26 the word "mises" means 

A desires. 
B expects. 
C Possesses. 
D gives away. 24 

The Sower 

I saw a Sower walking slow 
Across the earth, from east to west; 
His hair was white as mountain snow, 
His head drooped forward on his breast. 

With shrivelled hands he flung his seed, 
Nor ever turned to look behind; 
Of sight and sound he took no heed; 
It seemed he was both deaf and blind. 

His dim face showed no soul beneath, 
Yet in my heart I felt a stir, 
As if I looked upon the sheath 
That once had held Excalibur. 

I heard, as till the seed he cast, 
How crooning to himself, he sung, 
"I sow again the holy Past, 
The happy days when I was young. 

"Then all was wheat without a tare, 
Then all was righteous, fair and true; 
And I am he whose thoughtful care 
Shall plant the Old World in the New. 

The fruitful germs I scatter free, 
With busy hand, while all men sleep; 
In Europe now, from sea to sea, 
The nations bless me as they reap." 



Then I looked back along his path, 
And heard the clash of steel on steel, 
Where man faced man in deadly wrath, 
While clanged the tocsin's hurrying peal. 

The sky with burning towns flared red, 
Nearer the noise of fighting rolled, 
And brother's blood, by brothers shed, 
Crept curdling over pavements cold. 

Then marked I how each germ of truth 
Which through the dotard's fingers ran 
Was mated with a dragon's tooth 
Whence there sprang up an armored man. 

I shouted, but he could not hear; 
Made signs, but these he could not see; 
And still without a doubt or fear, 
Broadcast he scattered anarchy. 

Long to my straining ears the blast 
Brought faintly back the words he sung: 
"I sow again the holy Past, 
The happy days when I was young." 

From "The Sower," by James Russell Lowell. 

Items 25-28 are a part of Sequential Tests of 

Educational Progress, Series II (1969), Reading, Form 

Test available to qualified users. 

29. Which of the following best expresses the 
meaning of the poem? 

A The elderly often idealize their youth. 
B The truth of the past is often the 

poison of the present. 
C Man, regardless of his good intentions, 

creates chaos and destruction. 
D Men are often blind to the results of 

their actions. 29 
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3 0. It can be inferred that the Sower's 
philosophy is 

A practical. 
B liberal, 
C anarchistic. 
D conservative. 3 0 

31. In stanza four the word "crooning" 
suggests the Sower's 

A harmony with nature. 
B active idealism. 
C mental condition. 
D personal devotion to mankind. 31 

32. It can be inferred that the poet compares 
the Sower to 

A King Arthur. 
B Johnny Appleseed. 
C Isaiah. 
D Sisyphus. 32 



APPENDIX B 

CLOZE TESTS 

General Directions: 

A cloze test is a new kind of test of some of the 
understandings, skills, and abilities you have been 
developing in school. It is made by leaving every fifth 
word out of a selection and putting in a blank space. Some 
of the words left out will be long and some short, but the 
blank spaces will all be the same length. You are to guess 
what word was left out of each blank space and write that 
one word in the space. 

It will help you to remember these things: 

1. Replace only one word in each blank space. 

2. Try to write a word in every blank; don't be 
afraid to use your best guess. 

3. You may skip hard blank spaces and come back to 
them when you know more about the selection. 

4. Don't be discouraged because some blank spaces 
seem almost impossible to figure out; no one could 
possibly complete all the blanks but the author 
himself. 

5. You have two selections to complete. Please do 
them in order. As soon as you have completed one 
move on to the next. 

88 
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name 
Form 1 

#1 

To A Cat 

is no reason I find 

That you should 

4 
While you have 

No 

me feel so small; 

have a fair to mind 

none at all, 

position do you fill; 

8 
features are extremely plain 

yet I wilt beneath chill 
10 

Disdain. 

At night lie back in my 
11 12 

From all my work 

And then 
13 

worry free 

see that sneering stare 
14 

, from the hearth, you on me. 
15 16 

I know should not strive to 
17 

A dull, unprepossessing cat 

I'm distrait* and ill 

18 

ease 
19 20 

At that 

You no power to decide 
21 

I have done or 
22 

undone, 
23 

You're totally unqualified 

criticizing anyone. 
24 

*distrait: upset 



I cannot why I should fret 
25 

contumely** and scorn from 
26 

A mere abysmal brute, yet 
28 

I do. 

Some when in those half-
29 

I see that regard, 
31 

To vour annoyance surprise 
32 

You'll land out in the yard. 
33 

For or place I little 
3T 

From hope of fame quite exempt 
36 

But listen, . I cannot bear 
37 

Contempt. 

"To A Cat," an anonymous poem from Cole (1963) 

**contumely: insolence 



Form 
name 

There 

To A Cat 

no reason I can 

That you should make . feel so small; 

a fair to middling 

While you have almost 

No proud 

Your 

And 

at all. 

Disdain. 

do you fill; 

are extremely plain 
r 
I wilt beneath your 

10 

91 

2 

#1 

At night I 

And then I 

Which, 

I know I 

But 

At that. 

You have 

What 

back in my chair 
11 

all my work and free 
12 13 

that sneering stare 
14 

the hearth, you fix 
15 

not strive to please 
17 

18 
dull, unprepossessing cat 

distrait* and ill at 
19 

power to decide 
21 

have done or left 
22 

You're totally unqualified 

For 
24 

anyone, 

me. 
16 

20 

23 

*upset 



92 

I cannot tell I should fret 
25 

At ** and scorn from you. 
26 
mere abysmal brute, and 

31 
To your annoyance and 

Form 2 

#1 cont. 

27 28 
I do. 

Some day in those half-closed 
29 30 

I see that sinister , 

32 
You'll land out yonder the yard. 

33 
For praise place I little care, 

34 
hope of fame I'm exempt, 

35 36 
But listen, cat! cannot bear 

37 
Contempt. 

"To A Cat," an anonymous poem from Cole (1963). 

**synonym for insolence 



name 

There is 

To A Cat 

reason I can find 

you should make me 

I have fair to middling mind 

you have almost none 

No proud position 

Your features 

And yet 

you fill; 

extremely plain 

wilt beneath your chill 

10 

At night I lie 

From 

in my chair 
11 

12 
my work and worry 

And then I see 

Which, from 
14 

sneering stare 

hearth, you fix on 
15 

Form 
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_ 3 

#1 

I know I should strive to please 
17 

18 
But I'm 

, unprepossessing cat 

* and ill at ease 
19 

that. 
20 

You have no 

What I 

to decide 
21 

done or left undone, 
22 

totally unqualified 
23 

so small; 

all. 

13 

16 

*synonym for upset 



For criticizing 

I cannot tell why 

At contumely** 

24 

26 

should fret 
25 
scorn from you, 

A 
27 
do. 

abysmal brute, and yet 

28 

94 

Form 3 

#1 cont. 

Some day when those half-closed eyes 
29 

30 

31 

see that sinister regard, 

your annoyance and surprise 

land out yonder in 
32 

For praise or 

From 

I little care. 
34 

of fame I'm quite 
35 

But listen, cat! I 

Contempt. 

bear 
37 

yard, 
33 

36 

"To A Cat," an anonymous poem from Cole (1963). 

**insolence 



Form 
name 

There is no 

That 

95 

4 

#1 

To A Cat 

I can find 

should make me feel 

small; 

I have a 

While 

to middling mind 

have almost none at 

No proud position do 

Your features are 

And yet I 

Disdain, 

fill; 
7 

plain 
8 

beneath your chill 

night I lie back my chair 

From all 
10 11 

work and worry free 

then 
12 

I see that stare 

Which, from 
13 

the 
14 

, you f ix on me. 

know 
15 

I should not to please 

A dull, 
16 17 

cat 

But I'm distrait* 
18 

ill at ease 

At • 

19 

20 

You have no power decide 

What I have 
21 

or left undone, 

You're 
22 

unqualified 
23 

*upset 
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Form 4 

#1 cont. 

For criticizing anyone. 

cannot tell why I fret 
24 25 

At contumely** and from you, 
26 

A mere brute, and yet 
27 

I 
28 

Some day when in half-closed eyes 
29 

I that sinister regard, 
30 

To annoyance and surprise 
31 

You'll out yonder in the 
32 33 

For praise or place little care, 
34 

From hope fame I'm quite exempt, 
35 

listen, cat! I cannot 
36 37 

Contempt. 

"To A Cat," an anonymous poem from Cole (1963). 

**insolence 
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name 

To A Cat 

There is no reason can find 
1 

That you make me feel so 

Form 5 

#1 

I have a fair middling mind 
4 

While you almost none at all, 
5 

proud position do you t 
6 7 

Your features are extremely 
8 

And yet I wilt your chill 
9 

Disdain. 

At I lie back in chair 
10 11 

From all my and worry free 
12 

And I see that sneering 
13 14 

Which, from the hearth, fix on me. 
15 

I I should not strive please 
16 17 

A dull, unprepossessing 
T8 

But I'm distrait* and at ease 
19 

At that. 

have no power to 
20 21 

What I have done left undone, 
22 

You're totally 
23 

For criticizing anyone. 

*upset 
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Form 5 

#1 cont. 

tell why I should 
24 25 

At contumely** and scorn you, 
26 

A mere abysmal , and yet 
27 

I do. 

day when in those -closed eyes 
28 29 

I see sinister regard, 
30 

To your and surprise 
31 

You'll land yonder in the yard. 
32 

praise or place I care, 
33 34 

From hope of I'm quite exempt, 
35 

But , cat! I cannot bear 
36 

37 

"To A Cat," an anonymous poem from Cole (1963). 

**insolence 
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Form 6 
name 

#1 

To A Cat 

There no reason I can 
1 ; 

that you should make feel so small; I 
3 

a fair to middling while you 
4 5 

have almost at all. No proud 
7 

do you fill; your are extremely plain and 
8 

I wilt beneath your disdain. 
9 10 

At night I back in my chair 
. 11 

all my work and free and then 
12 13 

that sneering stare which, 
14 15 

the hearth, you fix me. I know I 
16 

not strive to please dull, 
17 18 

unprepossessing cat but distrait* and ill at 
19 

at that. You have power to 
20 21 

decide what have done or left 
22 23 

you're totally unqualified for anyone. 
24 

I cannot tell I should fret at 
25 

** and scorn from you, mere 
26 27 

abysmal brute, and I do. Some day 
28 

*upset 
**synonym for insolence 
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Form 6 

#1 cont. 

in those half-closed I see 
29 30 

that sinister , to your annoyance 
31 

and 

you'll land out yonder the 
32 33 

yard. For praise place I little 
34 

care, 

hope of fame I'm exempt, but 
35 36 

listen, cat! cannot bear contempt. 
37 

"To A Cat," an anonymous poem from Cole (1963). 
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Form 1 

#2 

Give ear unto my 

And if you find 

It cannot 

Elegy on the Death of a Mad Dog 

people all, of every 

wond'rous short, 

In Islington 

Of 

you long. 

was a man 

the world might say, 

still a godly race 
8 

ran, 

Whene'er he went 

A kind and 

To 

The 

pray. 
10 

heart he had, 
11 

12 
friends and foes; 

every day he clad, 

14 

And in that town 

As 

Both 

13 
he put on his 

15 

dog was found, 

17 

16 
dogs there be, 

_, puppy, whelp, and hound, 
18 
curs of low degree. 

19 

dog and man at were friends 
2 0  21 

But when 

The dog, 

pique began, 
22 
gain some private ends, 

23 
mad and bit the 

24 25 
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Form 1 

#2 cont. 

Around from all the streets 
26 

The wond'ring neighbors , 
27 

And swore the dog lost its wits, 
28  

To so good a man. 
29 

wound it seem'd both and sad 
30 31 

To every eye; 
32 

And while they the dog was mad, 
33 

swore the man would 
34 35 

But soon a wonder to light 
36 

That showed rogues they lied: 
37 

The recover'd of the bite, 
38 
dog it was that 

39 40 

"Elegy on the Death of a Mad Dog" by Oliver Goldsmith. 



name 

Good 
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Form 2 

# 2  

Elegy on the Death of a Mad Dog 

all, of every sort 

ear unto my song? 

if you find it 

It cannot hold long. 

short, 

In Islington there 

Of whom 

That 

a man 

world might say, 

a godly race he 
8 

Whene1er he went to 

A kind and gentle 

To comfort 

The naked 

When 

10 

he had, 
11 

and foes; 
12 
day he clad 

13 
put on his clothes. 

14 

in that town a 
15 

As many there be, 
17 

was found, 
16 

Both mongrel, 

And 

, whelp, and hound, 
18 

of low degree. 
19 

This 
20 

But when a 

The dog, to 

Went 

and man at first 

began, 

friends 
21 

22 
some private ends, 

23 
and bit the man. 

24 
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Form 2 

#2 cont. 

from all the neighboring 
25 

The wond'ring neighbors ran, 

swore the dog had 
27 28 

To bite good a man. 
29 

The it seem'd both sore 

26 

its wits, 

sad 
30 

To every Christian 

And while they swore 

They 

31 

32 
dog was mad, 

33 
the man would die. 

34 

soon a wonder came 
35 

light 
36 

That showed the 

The man 

The 

they lied: 
37 

of the bite, 
38 
it was that died. 

39 

"Elegy on the Death of a Mad Dog" by Oliver Goldsmith. 



name 

Good people 

Give 

And 

Elegy on the Death of a Mad Dog 

, of every sort, 

unto my song; 

you find it wond'rous 

It cannot hold you 

In Islington there was 

Of whom the 

That still 

man 

might say, 

godly race he ran, 
8 

he went to pray. 

kind and gentle heart 
10 

To comfort friends 

The naked every 

When he 

foes; 
12 

he clad, 
13 

on his clothes. 
14 

And 
15 

As many dogs 

that town a dog 

be, 
17 

105 

Form 3 

# 2  

had, 
11 

found, 
16 

Both mongrel, puppy, 

And curs 

, and hound, 
18 

low degree. 
19 

This dog man at first were 
2 0  21 

But when a pique 

The dog, to gain 

Went mad 

22 
private ends, 

IT 

23 
bit the man. 
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Form 3 

#2 cont. 

Around all the neighboring streets 
25 

2 6  
And 

wond'ring neighbors ran, 

the dog had lost 
27 

To bite so 

The would 

a man. 
29 

seem'd both sore and 
30 

To every Christian eye; 

while they swore the 
32 

The swore man would die. 
34 

But a wonder came to 
35 

That showed the rogues 

The man recover'd 

The dog 

lied: 
37 

the bite, 
38 

was that died. 
39 

wits, 
28 

31 

was mad, 
33 

36 

"Elegy on the Death of a Mad Dog" by Oliver Goldsmith. 



namd 

Elegy on the Death of a Mad Dog 

Good people all, 

Give ear 

And if 

every sort, 

my song; 

find it wound'rous short, 

cannot hold you long, 

Islington there was a 

Of whom the world 

That still a 

Whene1er 

say, 

race he ran, 
8 
went to pray. 

107 

Form 4 

#2 

and gentle heart he 
10 

To comfort friends and 
11 

The naked every day 
12 

clad, 

When he put 
13 

his clothes. 
14 

And in town a dog was 

As many dogs there 
15 16 

Both mongrel, puppy, whelp, 
17 

hound, 

And curs of 
18 

degree. 
19 

This dog and at first were friends 
2 0  

when a pique began, 

22 
Went mad and 

21 
dog, to gain some ends, 

23 
the man. 

24 
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Form 4 

#2 cont. 

Around from the neighboring streets 
25 

The neighbors ran, 
26 

And swore dog had lost its 
27 28 

To bite so good man. 
29 

The wound it both sore and sad 
30 

every Christian eye; 
31 

And they swore the dog mad, 
32 33 

The swore the would die. 
34 

But soon wonder came to light 
35 

showed the rogues they 
3 6 37 

The man recover'd of bite, 
38 

The dog it that died. 
39 

"Elegy on the Death of a Mad Dog" by Oliver Goldsmith. 



name 

Elegy on the Death of a Mad Dog 

Good people all, of sort, 
1 

Give ear unto song; 
2 

And if you it wond'rous short, 
3 

It hold you long. 
4 

In there was a man 
5 
whom the world might 

6 
That still a godly he ran, 

8 
Whene'er he to pray. 

9 

A kind gentle heart he had, 
10 

comfort friends and foes; 
11 
naked every day he 

12 13 
When he put on clothes. 

14 

And in that a dog was found, 
15 

many dogs there be, 
16 
mongrel, puppy, whelp, and 

17 
And curs of low 

19 

This dog and man first were friend 
2 0  

But a pique began, 
21 

The , to gain some private 
22 

Went mad and bit man. 
24 
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Form 5 

#2 cont. 

Around from all neighboring streets 
25 

The wond'ring ran, 
26 

And swore the had lost its wits, 
27 

bite so good a 
28 29 

The would it seem'd sore and sad 
30 

To Christian eye; 
31 

And while swore the dog was , 
32 33 

They swore the man die. 
34 

But soon a came to light 
35 

That the rogues they lied: 
36 

man recover'd of the , 
37 38 

The dog it was died. 
39 

"Elegy on the Death of a Mad Dog" by Oliver Goldsmith. 



name 
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Form 6 

# 2  

Elegy on the Death of a Mad Dog 

Good all, of every sort, 
1 

ear unto my song; if you 
2 3 

find it short, it cannot hold 
4 ! 

long. In Islington there a man of whom 
6 

world might say, that a 
7 8 

godly race he whene'er he went to 

10 

A kind and gentle he had, to 
11 

comfort and foes; the naked 

day he clad 
12 

when put on his clothes 
13 

in that 
14 

town a was found, 

as many 
15 16 

there be, both mongrel, 
17 

, whelp, and hound, and of 

low degree. 
18 
This and man at first 

19 

friends 
20 

but when a began, 

the god, to 
21 

« 
22 

some private ends went 

and bit 
23 

the man. 
24 

from all the neighboring 
25 

the wond'ring neighbors ran, 
26 27 

swore the dog had its wits, to bite 
2 8  

good a man. The it seem'd 
29 30 
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Form 6 

#2 

both sore sad to every Christian 
31 

; and while they swore dog 
32 33 

was mad, they the man would die. 
34 

soon a wonder came light 
35 36 

that showed the they lied: the man 
37 

of the bite, the it was 
38 39 

that died. 

"Elegy on the Death of a Mad Dog" by Oliver Goldsmith. 
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Form 1 

#3 

Collector's Items 

lives are filled with and woe 

And some joys ethereal. 
3 

But the may come and the 
g- : 

may go, 

My life filled with cereal. 
6 

My bulge and my shelves 
7 8 

bunchy 

With morsels crispy cracked or crunchy, 
9 

With things, corn things, 
10 

Barley , wheaten— 
11 

All top-of- -morn things 
12 

And all 
13 

Ignored they sparkle, unheard pop 
14 

When once they've the Premium Top. 
15 

For may be just the 
16 17 

to energize whippersnappers, 

But consider they've had their 
18 

19 
As soon as they've the wrappers. 

20 
Breathes their child with hopes so 

21 

22 
That Kix are innocent to him, 

23 
Not loot filling 

2? 
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Form 1 

#3 cont. 

His crowded coffers 

Big New Thrilling 
25 

Pr em ium 
26 

If such (as I doubt) there be, 
27 

He no kin to my 
28 29 

As a gardener lusts a marigold, 
30 

As a loves what he mises, 
31 

dotes the heart of nine-
32 33 

year old 

On away for prizes. 
34 

The rings and the mail hence 
35 36 

With Premium Tops fifteen cents. 
37 

The postman and the gifts roll 
38 

39 
Guaranteed cardboard, genuine tin, 

gadgets and gadgets plastic, 
40 

that will work till lose 
41 42 

the elastic, 

Things molder in drawers and , 
43 44 

Magnets, parachutes, pistols, rockets, 

good for a cop's 
45 46 

Whistles for dogs that nonexistent, 
47 

Toys designed 

To mothers tremble, 
33-



That fathers 
49 

They have to assemble, 

Tom Mixish or Supermanish. 
50 

51 
vanish! 

Then hippity-

gadgets come and the 

53 
To the grocer's shop 

a brand-new brand 
54 

Premium Top. 

Oh, 

And some like 

But life 

lives read like an 
56 

58 
legend hoary. 

me, wherever I look, 

60 

59 
one long cereal story. 

115 

Form 1 

#3 cont. 

tops 
52 

55 

book 
57 

From McGinley (1950). Originally appeared in the New 
Yorker. Reprinted by permission of The Viking Press, Inc. 



name 
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Form 2 

#3 

Some 

woe 

And some with 

But the days 

Collector's Items 

are filled with sorrow 

ethereal. 

go, 

My life is 

My cupboards 

come and the weeks 

with cereal. 

and my shelves are 

8 
With morsels crispy or 

With rice 

or crunchy, 

, corn things, 
10 

Barley things, 

All top-of-the-
11 
things 

12 
And all uneaten. 

they sparkle, unheard they 
13 

When once they've yielded 

For Cheerios 

14 

15 
Premium Top. 

be just the fare 
16 

17 
But mine 

energize whippersnappers, 

they've had their share 

19 
wrappers. 

Breathes there a 

18 
soon as they've filched 

21 
Kix are innocent Kix 

with hopes so dim 

22 

20 

him, 
23 
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Form 2 

#3 cont. 

Not loot for 
24 

His crowded coffers 

With New Thrilling 
25 

Premium Offers? 

such (as I fervently 
26 27 

there be, 

He is kin to my progeny. 
28 

a gardener lusts for 
29 30 

marigold, 

As a miser what he mises, 
31 

So the heart of a -year-old 
32 33 

On sending for prizes. 
34 

The postman and the mail flies 
35 

36 
With Premium Tops and cents. 

37 
The postman knocks the gifts roll in: 

38 
cardboard, genuine tin, 

39 
Paper and gadgets plastic, 

40 
Things will work till you 

41 42 
the elastic, 

Things to in drawers and pockets, 
43 

, parachutes, pistols, rockets, 
44 

Weapons for a cop's assistant, 
45 
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#3 cont. 

for dogs that are 
46 47 

Toys designed 

To make tremble, 
48 

That fathers find 

49 
Things 

How 

have to assemble, 

Mixish or Supermanish. 
50 
come and the box 

51 
Then hippity-hop 

53 
For 

the grocer's shop 

brand-new brand with 
54 

Premium Top. 

Oh, some 
56 

And some like a 

But life to 

Seems 

read like an open 

hoary. 
58 

, wherever I look, 

60 

59 
long cereal story. 

vanish! 
52 

55 

57 

From McGinley (1950). Originally appeared in the New 
Yorker. Reprinted by permission of The Viking Press, Inc. 



name 
Form 3 

#3 

Collector's Items 

Some lives filled with sorrow and 

And some with joys 
3 

But the days may and the weeks may 

My life is filled cereal. 
6 

My cupboards bulge my shelves are bunchy 
7 

morsels crispy or cracked 
8 

crunchy, 

With rice things, things, 
To 

Barley things, wheaten— 

top-of-the-morn 
11 12 

And all uneaten. 

Ignored sparkle, unheard they pop 
13 

once they've yielded the Top 
I? 15 

For Cheerios may just the fare 
16 

To Vhippersnappers, 
17 

But mine consider had their share 
18 

As as they've filched the 
19 20 

Breathes there a child hopes so dim 
21 

That are innocent Kix to , 
22 23 

Not loot for filling 
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Form 3 

#3 cont. 

crowded coffers 
24 

With Big Thrilling 
25 

Premium Offers? 

If (as I fervently doubt) be, 
26 27 

He is no to my progeny. 
28 

As gardener lusts for a , 
29 30 

As a miser loves he mises, 
31 

So dotes heart of a nine- -old 
32 33 

On sending away prizes. 
34 

The postman rings the mail flies hence 
35 

Premium Tops and fifteen 
36 37 

The postman knocks and gifts roll in: 
38 

Guaranteed , genuine tin, 
39 

Paper gadgets gadgets plastic, 
40 

Things that work till you lose 
41 

elastic, 
42 

Things to molder drawers and pockets, 
4 3  

Magnets, , pistols, rockets, 
44 

Weapons good a cop's assistant, 
45 

Whistles dogs that are nonexistent, 
46 

designed 
47 

To make mothers , 
48 

That fathers find 
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#3 cont. 

They to assemble, 
49 

Things Tom or Supermanish. 
50 

How gadgets and the box tops 
51 52 

Then hippity-hop 

To grocer's shop 
53 

For a -new brand with a Top. 
54 55 

Oh, some lives like an open book 
56 

some like a legend 
57 58 

But life to me, I look, 
59 

Seems one cereal story. 
60 

From McGinley (1950). Originally appeared in the New 
Yorker. Reprinted by permission of The Viking Press, Inc. 
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Form 4 
name 

#3 

Collector's Items 

Some lives are with sorrow and woe 
1 

some with joys ethereal. 
2 
the days may come the weeks 

3 
may go, 

life is filled with 
5 6 

My cupboards bulge and shelves are bunchy 
7 

With crispy or cracked or , 
8 9 

With rice things, corn 
10 

Barley things, wheaten— 

All -of-the-morn things 
11 
all uneaten. 

12 
Ignored they , unheard they pop 

13 
When they've yielded the Premium 

14 

15 
For Cheerios may be the fare 

16 
to energize 

17 
But mine consider they've their share 

18 
As soon they've filched the wrappers. 

19 
there a child with so dim 

' 20 21 
That Kix innocent Kix to him, 

21 
loot for filling 

22 
His coffers 

24 
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With Big New 

Premium Offers? 

If such ( 
26 

t 
27 

He is no kin 

As a 

25 

I fervently doubt) there 

my progeny. 
28 

lusts for a marigold, 
29 
a miser loves what 

30 
mises, 

31 
So dotes the of a nine-year-

32 33 
On sending away for 

The postman rings and 

With 

34 
mail flies hence 

35 
Tops and fifteen cents, 

36 
postman knocks and the 

37 
roll in: 

Guaranteed cardboard, 

Paper gadgets and 

Things that will 

38 

tin, 
39 

plastic, 
40 

41 

42 
Things to molder in 

Magnets, parachutes, 

Weapons good for 

Whistles for 

Toys 

till you lose the 

and pockets, 
43 

, rockets, 

46 

44 
cop's assistant, 

45 
that are nonexistent, 

47 
To make mothers tremble, 
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fathers find 
48 

They have assemble, 
49 

Things Tom Mixish Supermanish. 
50 

How gadgets come the box tops vanish! 
51 

hippity-hop 
52 

To the shop 
53 

For a brand- brand with a Premium 
54 

55 
Oh, some lives read an open book 

56 
And like a legend hoary. 

57 
life to me, wherever look, 

58 59 
Seems one long story. 

60 

From McGinley (1950), Originally appeared in the New 
Yorker. Reprinted by permission of The Viking Press, Inc. 
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name 

#3 

Collector's Items 

Some lives are filled sorrow and woe 
1 

And with joys ethereal. 
2 

But days may come and _ weeks 
3 4 

may go, 

My is filled with cereal. 
5 

cupboards bulge and my are 
6 

bunchy 

With morsels or cracked or crunchy, 
8 

rice things, corn things, 
9 

things, wheaten--
10 

All top- -the-morn things 
11 

And uneaten. 
12 

Ignored they sparkle, they pop 
13 

When once yielded the Premium Top. 
14 

Cheerios may be just fare 
15 16 

To energize whippersnappers, 

mine consider they've had 
17 18 

share 

As soon as filched the wrappers. 
19 

Breathes a child with hopes 
20 21 

dim 

That Kix are Kix to him, 
22 
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Not for filling 
23 

His crowded 
24 

With Big New Thrilling 

offers? 
25 

If such (as fervently doubt) there be, 
26 

is no kin to progeny. 
27 28 

As a gardener for a marigold, 
29 

As miser loves what he 
30 31 

So dotes the heart a nine-year-old 
32 

sending away for prizes. 
33 
postman rings and the flies 

34 35 
hence 

With Premium and fifteen cents. 
36 

The knocks and the gifts in: 
37 38 

Guaranteed cardboard, genuine , 
39 

Paper gadgets and gadgets , 
40 

Things that will work you lose the elastic, 
41  

to molder in drawers 
42 43 

pockets, 

Magnets, parachutes, pistols, , 
44 

Weapons good for a assistant, 
45 

Whistles for dogs are nonexistent, 
46 

Toys designed 
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Form 5 
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47 
That 

make mothers tremble, 

find 
48 

They have to 
49 

Things Tom Mixish or 

How gadgets come and 

Then 

50 
box tops vanish! 

51 
-hop 

52 
To the grocer's 

For a brand-new 
53 

with a Premium Top. 
54 

, some lives read like open 
55 56 

book 

And some 

But 

a legend hoary, 
57 

to me, wherever I 
58 59 

Seems one long cereal 
60 

From McGinley (1950). Originally appeared in the New 
Yorker, Reprinted by permission of The Viking Press, Inc. 
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Form 6 

#3 

Collector's Items 

Some are filled with sorrow 
1 

woe and some with ethereal. 
2 3 

But the days come and the weeks 
4 

go, my life is with cereal. 
5 6 

My cupboards and my shelves are 
7 

with morsels crispy or or 
8 9 

crunchy, with rice , corn things, barley 
10 

things, —all top-of-the-
11 12 

things and all uneaten. they sparkle, 
13 

unheard they when once they've yielded 
14 

Premium Top. For Cheerios 
15 16 

be just the fare energize whippersnappers, 
17 

but mine they've had their share 
18 

soon as they've filched 
19 20 

wrappers. 

Breathes there a hopes so dim 
21 

Kix are innocent Kix him, 
22 23 

not loot for his crowded coffers with 
24 

New Thrilling Premium Offers? 
25 

such (as I fervently ) 
26 27 

be, he is kin to my progeny. 
28 

a gardener lusts for 

) there 

29 30 
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#3 cont. 

marigold, as a miser what he mises, so 
31 

the heart of a -year-old on 
32 33 

sending for prizes. 
34 

The postman and the mail flies 
35 

with Premium Tops and cents. 
36 37 

The postman knocks the gifts roll in: 
38 

cardboard, genuine tin, paper 
39 

and gadgets plastic, things 
40 41 

will work till you the elastic, things to 
42 

in drawers and pockets, , 
43 44 

parachutes, pistols, rockets, weapons for 
45 

a cop's assistant, for dogs that are 
46 

, toys designed to make 
47 48 

tremble, that fathers find have to assemble, 
49 

things Mixish or Supermanish. How 
50 

come and the box vanish! 
51 52 

Then hippity-hop the grocer's shop for 
53 

brand-new brand with Premium 
54 55 

Top, Oh, some read like an open 
56 

and some like a hoary. But 
57 58 

life to , wherever I look, seems 
59 

long cereal story. 

From McGinley (1950). Originally appeared in the New 
Yorker. Reprinted by permission of The Viking Press, Inc. 
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Form 1 
name 

#4 

The Sower 

saw a Sower walking 
1 2 

Across the earth, from to west; 
3 

His hair white as mountain snow, 
4 

head drooped forward on 
5 

breast. 

With shrivelled hands flung his seed, 
7 

Nor turned to look behind; 
8 

sight and sound he no heed? 
9 10 

It seemed was both deaf and 
11 12 

His dim face showed soul beneath, 
13 

Yet in heart I felt a 
14 15 

As if I looked the sheath 
16 

That once held Excalibur. 
17 

I heard, still the seed he 
18 19 

How crooning to himself, sung, 
20 

"I sow again holy Past, 
21 

The happy when I was young. 
22 

" all was wheat without tare, 
23 24 

Then all was , fair and true; 
25 

And am he whose thoughtful 
26 27 

Shall plant: the Old in the New. 
28 
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Form 1 

#4 cont. 

"The germs I scatter free, 
29 

busy hand, while all sleep; 
30 31 

In Europe now, sea to sea, 
32 

The bless me as they 
33 34 

Then I looked back his path, 
35 

And heard clash of steel on , 
3 6 37 

Where man faced man deadly wrath, 
38 

While clanged tocsin's hurrying peal. 
39 

The with burning towns flared 
40 

41 
Nearer the noise of rolled, 

42 
And brother's blood, brothers shed, 

43 
Crept curdling pavements cold. 

44 

Then marked how each germ of 
45 46 

Which through the dotard's ran 
47 

Was mated with dragon's tooth 
48 

Whence there up an armored man. 
49 

shouted, but he could hear; 
50 51 

Made signs, but he could not see; 
52 

still without a doubt fear, 
53 54 

Broadcase he scattered 



Long to my straining the blast 
56 

Brought faintly the words he sung: 
57 

" sow again the holy. 
58 59 

The happy days when was young." 
60 

From "The Sower" by James Russell Lowell. 



name 

13 3 

Form 2 

#4 

The Sower 

a Sower walking slow 
1 
the earth, from east west; 

His hair was as mountain snow, 
4 

His drooped forward on his 
5 6 

With shrivelled hands he his seed, 
7 

Nor ever to look behind; 
8 

Of and sound he took heed; 
9 10 

It seemed he both deaf and blind. 
11 

dim face showed no beneath, 
12 13 

Yet in my I felt a stir, 
14 

if I looked upon sheath 
15 16 

That once had Excalibur. 
17 

I heard, as the seed he cast, 
18 

crooning to himself, he , 
19 20 

"I sow again the Past, 
21 

The happy days I was young. 
22 

"Then was wheat without a 
23 24 

Then all was righteous, and true; 
25 

And I he whose thoughtful care 
26 

plant the Old World the New. 
27 28 
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Form 2 

#4 cont. 

"The fruitful I scatter free, 
29 

With hand, while all men 
30 31 

In Europe now, from to sea, 
32 

The nations me as they reap." 
33 

I looked back along path, 
34 35 

And heard the of steel on steel, 
36 

man faced man in wrath, 
37 38 

While clanged the hurrying peal. 
39 

The sky burning towns flared red, 
40 

the noise of fighting , 
41 42 

And brother's blood, by shed, 
43 

Crept curdling over cold. 
44 

Then marked I each germ of truth 
45 

through the dotard's fingers 
46 47 

Was mated with a tooth 
48 

Whence there sprang an armored man. 
49 

I , but he could not ; 
50 51 

Made signs, but these could not see; 
52 

And without a doubt or 
53 54 

Broadcast he scattered anarchy. 
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Form 2 

#4 cont. 

to my straining ears blast 
55 56 

Brought faintly back words he sung: 
57 

"I again the holy Past, 
58 
happy days when I young." 

59 60 

From "The Sower" by James Russell Lowell. 



name 

13 6 

Form 3 

#4 

I saw 

Across 

The Sower 

Sower walking slow 

earth, from east to 

His hair was white 

His head 

mountain snow, 

forward on his breast. 

shrivelled hands he flung 

seed, 

Nor ever turned 

Of sight 

look behind; 
8 

sound he took no 

It seemed he was 

His 

deaf and blind, 
11 

face showed no soul 
12 

Yet in my heart 

As 

felt a stir, 
14 

I looked upon the 
15 

That once had held 

I heard, as still 

How 
— 

17 

seed he cast, 
18 

to himself, he sung, 

sow again the holy 
20 

The happy days when 

"Then all 

was young, 
22 

wheat without a tare, 
23 

all was righteous, fair 
24 

And I am 

Shall 

whose thoughtful care 
26 
the Old World in 

27 

10 

13 

16 

21 

true; 
25 

New. 
28 
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Form 3 

#4 cont. 

"The fruitful germs scatter free, 
29 

With busy , while all men sleep; 
30 

Europe now, from sea sea, 
—  3 2  

The nations bless as they reap." 
33 

Then looked back along his , 
34 35 

And heard the clash steel on steel, 
36 

Where faced man in deadly 
37 ' 38 

While clanged the tocsin's peal. 
39 

The sky with towns flared red, 
40 

Nearer noise of fighting rolled, 
41 

brother's blood, by brothers 
42 43 

Crept curdling over pavements 
44 

Then marked I how germ of truth 
45 

Which the dotard's fingers ran 
— 

mated with a dragon's 
47 48 

Whence there sprang up armored man. 
49 

I shouted, he could not hear; 
50 

signs, but these he not see; 
5l 52 

And still a doubt or fear, 
53" 

he scattered anarchy. 
54 
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Form 3 

#4 cont. 

Long my straining ears the 
55 56 

Brought faintly back the he sung: 
57 

"I sow the holy past, 
58 

The days when I was .11 

59 60 

From "The Sower" by James Russell Lowell. 



name 

The Sower 

I saw a walking slow 
1 

Across the , from east to west? 
2 

hair was white as snow, 
3 4 

His head drooped on his breast. 
5 

With hands he flung his 
6 1 

Nor ever turned to behind; 
8 

Of sight and he took no heed; 
9 

seemed he was both and 
TO 11 

blind. 

His dim showed no soul beneath, 
12 

in my heart I a stir, 
13 14 

As if looked upon the sheath 
T5 

once had held Excalibur. 
16 

13 9 

Form 4 

#4 

heard, as still the he cast, 
17 18 

How crooning himself, he sung, 
19 

"I again the holy Past, 
~ 20 

happy days when I young 
21 22 

"Then all was without a tare, 
23 

Then was righteous, fair and 
24 25 

And I am he thoughtful care 
26" 

Shall plant Old World in the 
27 28 
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Form 4 

#4 cont. 

"The fruitful germs I free, 
29 

With busy hand, all men sleep; 
30 

In now, from sea to 
31 32 

The nations bless me they reap." 
33 

Then I back along his path, 
34 

heard the clash of on 
35 36 

steel, 

Where man man in deadly wrath, 
37 

clanged the tocsin's hurrying 
38 39 

The sky with burning flared red, 
40 

Nearer the of fighting rolled, 
41 

And blood, by brothers shed, 
42 

curdling over pavements cold. 
43 

marked I how each of truth 
44 45 

Which through dotard's fingers ran 
46 

Was with a dragon's tooth 
, _ 

there sprang up an man. 
48 49 

I shouted, but could not hear; 
50 

Made , but these he could see; 
51 52 

And still without doubt or fear, 
53 

Broadcast scattered anarchy. 
54 
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Form 4 

#4 cont. 

Long to straining ears the blast 
55 

faintly back the words sung; 
56" 57 

"I saw again holy Past, 
58 

The happy when I was young." 
59 

From "The Sower" by James Russell Lowell. 



name 

The Sower 

I saw a Sower slow 
1 

Across the earth, east to west; 
2 

His was white as mountain 

142 

Form 5 

#4 

3 
His head drooped forward his breast. 

5 

With shrivelled he flung his seed, 
6 

ever turned to look * ; 
7 8 

Of sight and sound took no heed; 
9 

It he was both deaf blind. 
TO 11 

His dim face no soul beneath, 
12 

Yet my heart I felt stir, 
13 14 

As if I upon the sheath 
15 

That had held Excalibur. 
16 

I , as still the seed cast, 
17 18 

How crooning to , he sung, 
19 

"I sow the holy Past, 
20 

The days when I was 
21 22 

"Then all was wheat a tare, 
23 

Then all righteous, fair and true; 
24 

I am he whose care 
25 26 

Shall plant the World in the New, 
. 27 
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Form 5 

#4 cont. 

fruitful germs I scatter 
28 29 

With busy hand, while 

In Europe 

men sleep; 
30 

, from sea to sea, 
31 

nations bless me as 
32 

reap. 
33 

Then I looked 

And 

along his path, 
34 

the clash of steel 
35 

steel, 
36 

Where man faced 

While 

in deadly wrath, 
37 

the tocsin's hurrying peal, 
38 

sky with burning towns 
39 

Nearer the noise 

And brother's 

Crept 

red, 
40 

fighting rolled, 
41 

, by brothers shed, 

43 

42 
over pavements cold. 

Then 
44 

I how each germ truth 
45 

Which through the 

Was mated 

Whence 

fingers ran 
46 

47 
a dragon's tooth 

48 

I shouted, but he 

Made signs, 

sprang up an armored 

not hear; 

49 

50 

51 

52 
And still without a 

Broadcase he 

these he could not 

or fear, 

54 

53 
anarchy, 



Long to my 

Brought 

"I sow again the 

The happy days 

56 

ears the blast 
55 
back the words he 

Past, 

59 

58 
I was young." 

144 

Form 5 

#4 cont. 

57 

From "The Sower" by James Russell Lowell. 
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Form 6 
name 

#4 

The Sower 

I a Sower walking slow 
1 

the earth, from east west; 
2 3 

his hair was as mountain snow, his 
4 

drooped forward on his 
5 6 

With shrivelled hands he his seed, nor ever 
7 

to look behind; of and sound 
8 9 

he took heed; it seemed he 
10 11 

both deaf and blind. dim face showed no 
12 

beneath, yet in my I felt a 
13 14 

stir, if I looked upon 
15 16 

sheath that once had Excalibur. 
17 

I heard, as the seed he cast, 
18 

crooning to himself, he 
19 20 

"I sow again the Past, the happy days 
21 

I was young. "Then was 
22 23 

wheat without a , then all was righteous, 
24 

and true; and I he whose 
25 26 

thoughtful care plant the Old World 
27 

the New. "The fruitful ] 
28 29 

scatter free, with hand, while all men 
30 

; in Europe now, from to sea, 
31 32 

the nations me as they reap." 
33 
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Form 6 

#4 cont. 

I looked back along 
34 35 

path, and heard the of steel on steel, 
36 

man faced man in wrath, 
37 38 

while clanged the hurrying peal. The sky 
39 

burning towns flared red, 
40 41 

the noise of fighting , and brother's blood, 
42 

by shed, crept curdling over 
43 44 

cold. 

Then marked I each germ of truth 
45 

through the dotard's fingers 
46 47 

was mated with a tooth whence there sprang 
38" 

an armored man. I , but he 
49 50 

could not ; made signs, but these 
' 51 

could not see; and without a 
52 53 

doubt or , broadcast he scattered anarchy. 
54 

to my straining ears blast 
55 56 

brought faintly back words he sung: "I 
57 

again the holy Past, happy 
58 59 

days when I young." 
60 

From "The Sower" by James Russell Lowell, 
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