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ABSTRACT

Problem
This study investigated the extent to which world
of work information was contained in elementary school
social studies textbooks, teachers' editions accompanying
these textbooks, and textbooks used in elementary social
studies curriculum and methods courses.

It further sought

to determine what emphasis was placed on the world of work
by instructors of these courses and what references related
to this subject were contained in selected reading lists
used in conjunction with these courses.

Procedures
Through research of the literature pertaining to
vocational theories, occupational information, and voca
tional guidance, certain concepts and information were
selected to be included in the instruments designed to
evaluate the world of work content in the textbooks.

A

questionnaire was constructed to obtain the desired informa
tion from instructors of elementary social curriculum and
methods courses.
The materials selected for review were:

(l) the

four series elementary social studies textbooks and their
accompanying teachers' editions most frequently suggested

xiv

I

I

,

i
XV

for adoption, (2) the textbooks and teachers' manuals of
the Our Working World series, and (3) the textbooks used
most widely in elementary social studies teachers' methods
courses.
Textbook coverage of the world of work information
^ s assessed by ppmplete reading of all textbooks and by
recording data under the appropriate categories in the
*

evaluative instruments.

F indings
All books contained some reference to the world of
^rprk.

pccupations of a professional and farm nature

received heavy emphasis while occupations of clerical and
sales workers were accorded little attention.

Discrep

ancies existed between the occupational areas stressed in
£he textbooks and the projected composition of the labor
force for 1975-

Virtually no mention was made of skills

and abilities or education and training needed by workers
in various occupations.

Not more than one in ten illustra

tions depicting %*orkers and work being performed featured
yromen workers.

There was little sequential development of

concepts related to the world of work in all textbook
series.

Few units related to the world of work were

(developed in the teacher"training textbooks and those
suggested fpr development were mainly appropriate for the
lower elementary grades.

Instructors of elementary social

xvi
studies curriculum and methods courses considered the world
of work to be of equal or greater importance in comparison
to other content areas in social studies.

Teachers were

provided with few references related to world of work.
Gaps were found to exist between what has been advocated by
theorists and writers and what was actually contained in
the textbooks.

A model scope and sequence chart was

designed tc serve as a guide for bridging these gaps.

Recommendations
*

1.

That world of work content as a facet of elementary
school social studies and its relative emphasis be

i

studied by appropriate groups which might include
elementary teachers, instructors of teachers in
training, and counseling and guidance personnel.
2.

A study be conducted to determine the knowledge of
the world of work held by elementary school chil
dren.

3»

Research should be conducted in order to determine
the training, experience, and perceptions of
elementary school teachers in regard to the world
of work.

km

It is recommended that the studies proposed in 1,
2, and 3 above consider among other things the
possible implications and/or needs of culturally
different children.

xvxx
Elementary school teachers should be introduced to

t
vocational theories and career development as well
as other aspects of the world of work in their
preparation courses.

CHAPTER I

INTRODUCTION

At the turn of the twentieth century, the young
person's world was small.

It was quite possible to learn

about the world of work in a natural and vicarious manner.
Weaver (i960) has observed that occupations were relatively
few in number, unspecialized, and required little formal
education or training.

Therefore, through observation, a

youngster could obtain firsthand knowledge and insight
concerning the specific tasks and skills inherent in the
various occupations at the time.
Youngsters today find themselves living in a complex
and constantly changing society.

America's rapid economic

growth, scientific and technological advances, and increased
use of automation have greatly altered the world of work.
Countless new careers have been opened and a youngster today
must eventually choose his vocation from thousands of jobs,
many of which require special training, personal qualities,
and experience.
Commenting in this regard, Wrenn (1968) has said:
The "automation revolution" will have a more pro
found effect upon people's lives than did the
Industrial Revolution, if for no other reason
than the computer, the tape operated machine, and
• the many information retrieval and coding devices

1

2

replace routine brain work, whereas steam and
electricity merely replace muscle (p. 390).
Consequently, a greater burden has been placed on society
in general and education in particular to provide youth
with ideas, concepts, and information about the world of
work and its dynamic nature.
If one of the aims of education in our democratic
i

society is to help each individual to have a happy, welladjusted, and productive personal life, it can be assumed
that one of its primary goals would be to develop an under
standing of and an appreciation for the world of work and
its opportunities.

The importance of this goal is stated

succinctly in Weaver's (i960) comment,
Few choices the youngster makes will have more farreaching implications than his choice of vocation.
Besides being the means by which he will earn a
living, the kind of job he chooses will largely
determine his whole way of life--how and where he
will live, who his friends will be, his view of
himself and of society (p. 3) •
There appears to be a consensus among theorists and
writers in the field of vocational education that the
formation of ideas, attitudes, and values toward the world
of work is a process that takes place over a number of
years.

According to Super et al. (1957)» vocational

development was an ongoing, continuous, and dynamic process
and was essentially a process of compromise and synthesis.
Ginsberg

and associates

(1951) believed that choosing an

occupation was not based on a single decision but on many
decisions made over a considerable period of time.

In the field of psychology, Jersild (1951) has
indicated that children at an early age have greater
capacities for learning to meet, understand, and deal
effectively with realities than has been assumed in psycho
logical theories or in educational practice.
Hill (1963) has described one of the four basic
needs of children in the following manner:

"Boys and girls

live in a complex world in which the fullest possible
education is imperative if they are to find their most
productive place in the world of work [p. 111]."

Therefore,

it seems to follow logically that exposure to concepts and
ideas about the world of work should begin early in a
child's school career to permit him to develop and accept a
more realistic image of himself and the world of work.
Norris, Zeran, and Hatch (i960) have cited the need
to provide information in the early elementary grades to
develop wholesome attitudes toward all fields of work, to
acquaint children with the wide variety of occupations, to
help them answer questions about occupations, and to under
stand the varying rewards of work.

These authors further

contend that children in the intermediate grades should be
exposed to ideas that help them to see that:

there are

workers at the state, national, and international levels;
workers depend on one another; both personal qualities and
abilities are needed for successful job performance; infor
mation is necessary for making an intelligent vocational

k
choice; there are problems incurred in choosing a vocation
and holding a job; and thoughtful consideration is
necessary prior to career choice.
In discussing vocational guidance in the elementary
school, Van Hoose and Leonard {1966) suggested that ". . .
key information, ideas and concepts^about the world of work
should be integrated into the elementary school curriculum
[p. 62].»

In this same article they pointed out that

elementary school children can be helped to comprehend the
meaning of work and the effects of work upon their lives.
Norris (19&3) has proposed that the part of the
elementary school curriculum which can be considered best
suited for presenting concepts and information about the
world of work is that of social studies, since this area
involves subject areas which somewhat parallel those
involved in a study of the world of work.

This idea was

affirmed by the Educational Policies Commission (1956) in
their comment that a student learns about the world of work
in the social studies units in the primary grades and thus
begins the process of understanding his economic environ
ment and his relation to it.

The Problem
Since the social- studies curriculum pertains
specifically to man and his relation to his social and
physical environment, this study has focused its attention

on the extent to which ideas, concepts, and information
about the world of work are presented in this area.

With

this in mind, this study was designed to:
1.

Compare and contrast the coverage given the world
of work by various publishers of elementary school
social studies textbooks.

2.

Examine the teachers' editions which accompany
these textbooks to determine what suggestions are
contained therein regarding the presentation of
information about the world of work.

3.

Investigate the inclusion of world of work informa
tion in the content of the textbooks and recorded
lessons of the series, Our Working World.

k.

Examine the teachers' manuals which accompany the
textbooks in the series, Our Working World, to
determine what suggestions are contained therein
regarding the presentation of information about the
world of wo^rk.

5.

Determine -yhat emphasis was placed on conveying
ideas, concepts, and information about the world of
work through the social studies textbooks used in
elementary social studies curriculum and methods
courses.
1

6.

Ascertain the emphasis which professors teaching
these courses place on the world of work in

6

relation to the other content areas in elementarysocial studies.
>

7.

Determine what references'were contained in sug
gested or outside reading lists used in connection
with these social studies courses, which pertain to
career development or world of work information at
the elementary school level.

Justification for the Study
Increased interest in the importance of imparting
information, ideas, and concepts about the world of work is
evident in recent literature.
The current trend as explained by Leonard (1968b)
has been a gradual transition from the provision of occupa
tional and educational information toward an emphasis upon
the dynamic nature of man and work.

He suggested that the

reason for this trend has been a reorganized perception of
career development as a developmental process rather than a
significant event.
If this is true, an introduction to the world of
work and its opportunities to children at early educational
levels takes on greater significance.
The need for broadening children's understanding of
this area becomes apparent if they are to plan realistically
for the future and take their places as competent and
productive members in our society.

7

Regarding this, Kaback (1966) said that many of our
elementary school children need exposure to occupations and
information about the world of work in school, since many
of them come from homes where adequate role models are non
existent and where there may be little conversation about
work and future vocational goals. .
In contrast to the above, parents in some homes,
over-anxious for their children to exceed their own status
level, attempt to motivate them by deprecating their own
jobs.

As has been pointed out by Lifton (1963)1 this is

not a successful technique, and it can create anxiety and
frustration in the children.

He stated:

"Security in an

age of automation will depend, not on a specific job title,
but on the ability of the youngster to realistically assess
his abilities, his awareness of current occupational pos
sibilities, and his skill in translating past experience to
meet current needs [p. 903 • n
Two studies of significance were found in which
researchers investigated the presentation of the world of
work to elementary school children.
The first was a study conducted by Tennyson and
Monnens (1963) to determine how the world of work was
presented to youngsters through their elementary reading
textbooks.

They found that information about a wide

variety of occupations was limited, and that areas con- .
cerning professions and service occupations were mentioned

most frequently.

Furthermore, this study revealed that

relatively minor emphasis was given to skilled, clerical,
and sales occupations.
Lifton (1959) conducted a study which surveyed the
occupational sophistication of a selected group of elemen
tary school teachers.

The teachers' were asked to consider

which occupations they could use as illustrations of class
room concepts.

Their choices were restricted to those jobs

for which they knew the training requirements, salary, and
employment opportunities.

The results of this study showed

that teachers were most knowledgeable about professional
occupations.

Overall, the jobs chosen were almost the

inverse proportion of the actual distribution of a jobs as
listed in the 1950 census report.
These same teachers were asked to examine all books
used in their classrooms and make a list of each occupation
illustrated in the textbook.

The results revealed a heavy

emphasis on service occupations in the primary grades with
a rapid shift in emphasis in the upper grades to the
professions with the skilled trades barely represented
throughout all six grades.

In general, the impression

summarized by Lifton was that

11 .

. . from both their

teachers and their textbooks, youngsters were receiving a
distorted picture of the importance and types of jobs
available [p. 8o3."

On the basis of these studies, it appeared that
little information about a variety of occupations in the
work world was presented to children through their teachers
and elementary basal readers.

Also, it seemed that what

information was presented concerned those occupational
areas which children were least likely to enter.
Viewing the total curriculum .in the elementary
schoolj the area of social studies appears to lend itself
quite naturally to the task of providing children with
learning experiences related to our working world.

There

fore, an examination of the main instructional materials
i

used in this area, namely the textbooks, seems justified.
One of the most important teaching tools in our
schools is that of the textbook.

Commenting on this,

Johnson (I9'l0) said that the textbook was more than an aidj
for in the majority of American schools it determined the
facts to be taught and the manner of teaching them.
More recently, in his study concerning elementary social
studies textbooks, Kaltsounis (1964) noted that " . . . the
majority of teachers all over the country use the textbook
to a great extent . . . [p. 3**7]. 11
If the textbooks are the major determinant of what
is taught in the classroom, and if they are influential at
all levels in our educative system, then it seems appro
priate to examine these materials to determine the extent
of world of work content.

10

We may assume that the basal social studies text
books and the teachers' editions which accompany them have
some bearing on the manner in which world of work informa
tion is presented by teachers to their students.

Further

more, it seems pertinent to this study to include an
analysis of the social studies textbooks used in elementary
social studies curriculum and methods courses, since the
emphasis placed on this subject in these textbooks could
influence the importance prospective teachers will attach
to this area.
It is believed that a study such as this could add
to the existing body of knowledge concerning the presenta
tion of information about the world of work to youngsters
at the elementary school level.

As these youngsters will,

in fact, be absorbed into the labor force of the future, it
appears important to examine the orientation to work and
career patterns which they receive, and to discover what
gaps, if any, currently exist in their vocational develop
ment at this level.
The problem under study takes on greater signifi
cance when one considers the implications contained
therein, not only for children and teachers, but also for
curriculum developers, teacher educators, and textbook
authors.
With this in mind, a model scope and sequence chart
• related to the presentation of ideas, concepts, and

11

information about the world of work and its opportunities
will be developed with the aid of the findings obtained
from this study.

Definition of Terms

Elementary School
For the purposes of this study, a public supported
. school organized on the basis of grades one through six.

Scope
A term used in curriculum building to denote
comprehensiveness, breadth, variety, and the extent of
learnings to be included (Jarolimek, 1967)«

Sequence
A term which applies to the ordering of learnings
in a pattern providing continuity (Jarolimek, 1967)'

Social Studies
Those portions of the subject matter of the social
sciences, particularly history, economics, political
science, sociology, and geography, which are regarded as
suitable for study in elementary schools and are developed
into courses of study, and of which the aims are predomi
nantly social.

12

Teachers 1 Edition
For the purposes of this study, a guide arranged to
accompany a specific social studies textbook which contains
aids, references, and suggestions for teachers.

Teacher Training Institution
For the purposes of this study, an institution of
higher learning, accredited by the National Council for
Accreditation for Teacher Education, offering a program for
the preparation of elementary school teachers and whose
total enrollment in the field of teacher education exceeded
one.thousand as of January 1, 1964.

Textbook
In this study, a book dealing with social studies,
intended as the principal source of study material used in
elementary schools and in elementary social studies cur
riculum and methods courses.

World of Work
That aspect of human life which constitutes.,
information, ideas, and concepts related to purposeful
activity, including:

the dynamic nature of work, the

dignity of work, appreciation for all workers, inter
dependence among workers, the rewards of work, job descrip
tion, skills and abilities needed to perform jobs, and the

13

education and/or training required to enter a particular
job.

Assumptions
For purposes of this study the following assump
tions are made:
1.

The world of work is an important variable in the
lives of people, and its value is great enough to
warrant developmental treatment.

2.

The perceptions of children and teachers toward the
world of work and its opportunities are influenced
by the emphasis placed on this area by authors of
social studies textbooks.

3.

World of work content is most likely to be included
in the social studies curriculum.

4.

While a universal definition is lacking, there is
general consensus regarding the various aspects of
the world of work.

5«

World of work content can be identified and iso
lated by inspection for purposes of analysis.

6.

The elementary social studies textbooks and
accompanying teachers' editions which comprise the
review sample are representative of those used
throughout the ctountry.

i
i

I

Ik
Limitations
The following limitations apply to this study:
1.

The review is restricted to the analysis of text
books and accompanying teachers' editions and does
not include all materials and publications which
might be employed in elementary social studies.

2.

This review is not inclusive of all social studies
textbooks used in teacher preparation courses, but
is limited to those most widely used in the colleges
and universities which comprise the sample.

3.

It is recognized that the social studies curriculum
is grounded in the social sciences, and such dis
ciplines as economics, political science, and
sociology contain elements which are relative to
the world of work.

However, reference to the world

of work is limited to those items contained in the
definition proposed for this study.
4.

Assessment of world of work content in the social
studies textbooks and accompanying teachers' edi
tions is based on the judgment of a single reviewer.

Summary
In view of the increasing importance of education
in a technological world', ways must be found to help chil
dren make the best possible personal and social adjustment
to life in our society.
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As a large portion of an individual's adult life is
spent in work, a proper orientation to the world of work is
not only desirable but necessary, since it contains impli
cations for a wide range of human activities.
Writers appear to be in accord that it is more
important today than ever before that attention be given to
the presentation of ideas, concepts, and information about
the world of work at the elementary school level.

There

appears to be further consensus that the curriculum area
most suitable for conveying this information is the social
studies.

If we can assume that the textbooks are a major

determinant of what is taught in the classroom, then it
seems appropriate to examine the textbooks used in this
area, both in teacher preparation courses and in elementary
classrooms.
>

Seemingly, little study has been done on the text
books from the standpoint of world of work content.

In

fact, as Tennyson and Monnens (1963) mentioned, ". . .
there has been little systematic study of elementary school
practices which may have an influence on the vocational
attitudes and decisions of youth [p. 85]•"
In view of the aforementioned, it seems that the
results of this study could have implications for those
educators who plan and develop curriculum guides, those who
train teachers, and authors of social studies textbooks.

CHAPTER II

REVIEW OF THE LITERATURE

Introduction
In this introduction to the topic of related
literature it seems advisable to review briefly the phrase
"world of work" as it is used in the broader sense, and to
relate its meanings to the more limited definition ascribed
to it in this study.
The "world of work" is an all-encompassing phrase
and includes a wide spectrum of ideas, understandings, and
activities.

Much has been written about work in general,

and writers have approached this subject from a variety of
positions.
For example, Dubin (1958) in his treatment of work
and its relation to our industrial society and human
activities, included the following areas in his table of
contents:

work in industry, human relations, components of

jobs, positions and offices, the division of labor, group
sociability at work, the labor force in America, back
grounds of workers, technology and production, motivations
and' incentives for work, careers, the individual worker,
mobility of workers, work rules, and management.
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The book entitled Man in a World at Work s

edited by

Borow (1964), contained articles dealing with such topics
as:

human values and work in American life, the worker and

his society, industry and the worker, varieties of work
experiences, labor trends, manpower and automation, work
and individual differences, and vocational guidance in the
perspective of cultural change.

Under the heading'Work 11 in

the index of this same book, the reader was presented with
other correlates of work such as:

respect, satisfactions,

demands, desired outcomes, importance of work in modern
society, men without work, occupation, and vocation.
Still another approach to the subject of work has
been presented by Thomas (1956), who examined the socio
economic significance of the preparation and adjustment for
life's work from the viewpoint of the total occupational
structure in our society.

He explored the distribution of

workers in the labor force, the concept of occupational
structure, the concern of education with occupations,
determinants of occupational qualifications, the sociology
of the occupational structure, and the vocational functions
of the school.
As is evident from the preceding discussion of
ideas subsumed under the phrase "world of work,"' the
definition given this topic for the purposes of this study,
(Definitions--Chapter I) is not all inclusive.

Rather,

certain areas have been selected which the writer considers
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to be basic understandings which could be developed at the
elementary school level.

This definition forms the basis

for the evaluative criteria which have been devised speci
fically for the problem under investigation.

Significance of Work
Intrinsically related to the lives of all people is
the element of making choices within a prescribed range of
alternatives.

Some of these choices are of more importance

than others, and it would appear that the choice of career
is one of high priority in our western society.
Rosenberg (1957) commenting on the importance of
choice said:
When you get right down to it, however, there
aren't many really u big u decisions that we have to
make in our lifetimes—decisions which involve very
long commitments which influence our chances for
living full, rich, satisfying lives, which influence
our thoughts, feelings, and actions for years to
come. One of these H big u decisions is marriage-whether to marry and if so, whom. Another is
choosing life's work—whether to work at this job
or that (p. 1).
He continued:
The individual's status in the community, based
on the esteem in which his fellows hold him, will
largely depend on the work he does and how well he
does it. These evaluations by others will be
reflected in the mirror of his mind to influence
the individual's evaluation of himself; thus his
self-esteem or self confidence will to some extent
hinge upon his occiip'ational choice and performance

(p• 2).
That the consequences of one's choice of an
occupation are far-reaching also has been pointed out by
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Isaacson (1966) who said, "The occupational level and the
situs or occupational group at which the person enters
employment will contribute heavily to the type of life he
will live, influencing not only his life in every respect
but also that of his wife and children [p. 17^3•"
The choice of a particular occupation contains
ramifications not only for an individual, but for the total
society as well.

If a society is to function well and

prosper, there must be a satisfactory distribution of the
labor force to satisfy all its needs.
In a recent article, Quey (1968) observed that
society was dependent upon work for its existence.
M.

He said,

. . work is defined by society as those activities

required to. sustain society in the present and enhance the
general social movement into the future [p. 224]."
Social relationships provided by work should not be
overlooked.

Work provides the principle means through

which people interact and cooperate with one another.
Dreikurs (1950) noted that the occupational task was the
most important of the three life tasks and successful
fulfillment was dependent upon the social interest of each
individual which enabled him to cooperate with his fellow
men.
Childs (1966) further noted that for large numbers
of. people, work provides " . . . the only means of estab
lishing social contacts [p. 4]."
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Perhaps the most illuminating definition of work
was that of Borow (196^) who described work as a way of
life and illustrated its significance through an analogy to
the lives of those men without work, who were described as
,r .

. . alienated, thwarted, and cut off from the fulfill

ment of the most human of sentiments, a sense of usefulness
and purpose. . . [p. xi]."
From this discussion it would appear that work is
an integral part of life itself and the choice of a
particular job has far-reaching implications for the
individual and for the total society as well.

Changes in the Work World
A common theme of change permeates much of the
literature related to work in our society.

The concept of

change is not something new in American industrial society,
but has been continuous since the birth of our nation.
However, as the Educational Policies Commission (1956) has
mentioned, the rapidity with which change occurs has been
greatly accelerated in recent years.
Wrenn (1968) is in agreement with this opinion and
in answering the rhetorical question of what will be
different about the changes in the next decade, he has
replied, "Two things only, but these are awesome enough-the rapidity and extensiveness of the changes anticipated

[p. 387],"
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Many factors have contributed to changes in our
work world and among the most notable are:

population

increase, new sourtes of energy, increasing participation
of women in the labor force, technological and scientific
advances, and automation.
Another factor affecting occupational employment
patterns discussed by Stambler (1965) was that of govern
ment policy, which he said was related to such large pro
grams of expenditures as those for defense, space
exploration, and research.
Some resultant effects of these changes have been
the increasing complexity of work activity, greater special
ization which has caused people to become more ihterdependent, an expanded standard of living, and greater
leisure time.
The most far-reaching development, and the one
which contains the greatest implications for the workers of
today and of the future is that of automation.

Automation

has been defined by Buckingham (1961) as ". . . any
continuous and integrated operation of a rationalized pro
duction system which uses electronics or other equipment to
regulate or coordinate the quality and quantity of pro
duction [p. 373 - 11
- The impact of automation upon our working world
has been of great dimension, and several writers have
commented on the extent of change which has been wrought to
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date in the work structure of our society.

Automation has

affected those blue collar workers who have had the least
amount of education, training, and experience.

As re

ported by Glennen (1966):
Automation is estimated to be wiping out jobs
at the rate of approximately 40,000 per- week.
Hardest hit are youth without experience, older
workers, members of minority groups, and men and
women in depressed rural and urban areas. Auto
mation, with its recent technological advances has
permitted great gains in production with little or
no increase in employment of the unskilled or semi
skilled worker (p. 79)•
B3ocher (1966) in discussing the effects of auto
mated production procedures indicated that the "managerial"
class was also being threatened by replacement.

He

attributed this change to that phase of automation known as
cybernetics.

In his words:

Cybernetics is a term-applied to the simulation
of human cognitive activities by machines, particu
larly computers. Already, computer programming of
operations involved in activities such as financial
records, payroll accounting, cost and quality control,
and personnel records have drastically changed the
occupational opportunity structure in industries such
as banking and insurance and in industrial management
generally. As computer methods are applied to
decision making activities . . . more and more
individuals in "middle-management" positions will be
eliminated (p. 115)*
Advances which have been cited have made it possible
to supply man's basic needs in a much shorter period of time
and with less manpower.

Some writers are of the opinion

that rapid changes in the world of work will necessitate a
change in our concept of work.
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For example, Childs (1966) reviewed those trends
writers have predicted for the future of work and summed up
his presentation by stating that if indicated trends do in
fact become realities, people in our society must be edu
cated
. . . to live in a world of work in which work
will not hold the central position it has held
in the past. It will be off to one side, con
tributing to society, but not dominating it.
Concern will have to shift more to the development
of people as decent human beings and less to pre
paring them to become cogs in an economic machine
(p. 10).
A contrasting opinion was expressed by Borow (1964)
who agreed that social and technological changes have
altered the style and some of the meanings of work, but at
the same time warned that it would be erroneous to conclude
that these changes have weakened the importance of work to
the individual in particular, and to society as a whole.
Overall, it can be concluded that the world of work
is in a process of dynamic change and thus presents a unique
challenge which will have to be encountered by our society
in the coming years.

Education and Work
In view of the preceding discussion it is evident
that the dynamic changes developing in the world of work
1

present a great challenge to education in its task of
assisting all youth to develop the understandings and
attitudes necessary in their social and intellectual

preparation for entry into the world of work.

Writers

seemed to be in agreement that these changes necessitate a
general upgrading of our educational standards on all
levels.

They further agreed that this challenge must be

met primarily through the institution of education.
Emphasizing the significance of the close relation
ship between work and education, the Educational Policies
Commission (1956) stated:

"Education alone cannot make

manpower policy for the nation, but manpower rests heavily
on education as its first essential £p. 621."
Other evidence to support this view was presented
by Childs (1966) who felt that the problems facing educa
tion today in preparing youth for productive lives in the
future were of such dimensions that they could not be
solved by the businessman or the politician, but solely by
educators.
Venn (1966), in a speech to a pupil personnel
council, said that because of the changes in our society,
education, for the first time, formed a direct bridge
between the individual and his success in work life.

Such

then is the closeness of the bond which exists between
education and work in the framework of a complex and
changing society.
Current literature has stressed the idea that a
worker in the future will be likely to change jobs fre
quently during his lifetime.

This point of view was found

in the writings of Mortensen and Schmuller (1966),
Goldstein (1963)» Venn (1966), and Wrenn (1968).

Ac cording

to Wrenn, "Occupational choice will no longer be an event
but a life-long process.

An individual will be in and out

of several occupations in his lifetime or will have to en
gage in some type of formal education repeatedly in order
to keep up with the same vocation [p. 3903»"
Along similar lines, the Rockefeller Brothers Fund
(1958) suggested:
In this day of technologies that become anti
quated overnight, it is hazardous to predict a
favorable future for any narrow occupational
category. There will be economic advantage to the
individual in acquiring the kind of fundamental
training that will enable him to move back and
forth over several occupational categories.
Individuals so trained will find a market for
their talents under most circumstances. Individ
uals more narrowly trained will be at the mercy of
circumstances (p. 10).
Thus, it appears that if each individual is to develop to
his maximum potential in accordance with the democratic
tenets of our society, education must accept the respon
sibility of preparing youth for entry into the complex
world of work.

Theories of Vocational Development
It seems appropriate at this point in the presen
tation of related literature to examine more closely some
major theories which have been postulated regarding voca
tional choice, and comment on the implications contained
therein for those who work with elementary school children.
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Baer and Roeber (196^) pointed out that since about
1950, an awareness of the changing conditions in our work
world has led to the development of new theories of voca
tional choice based on the idea that people would have a
succession of jobs in a lifetime.

This was in contrast to

earlier theories which were founded on the principle that
vocational choice was the end product of vocational planning
and that a person would spend his working life in one
occupation.

Apparently, the trend has turned toward the

perception of career choice as a lifelong developmental
process which has its beginnings in early childhood.
Ginsberg et al. (1951) were among the first who
indicated that vocational choice was a long process, in
volving a series of decisions which followed a recognized
pattern of development.
principles:

This theory was based on three

(l) occupational choice was a process, (2) the

process of decision making was irreversible; and (3) choice
is a compromise between aspiration and reality.

Ginsberg

maintained that this process could be divided into three
stages:

the fantasy stage (before eleven), the tentative

stage (between eleven and seventeen), and the realistic
stage (between seventeen and young adulthood, when a person
made his choice).
In the fantasy stage a child's choice was based on
his dreams and wishes; that is he believed he could become
whatever he wished and thus choices at this stage were

considered unrealistic.

The tentative stage was character

ized by the. adolescent becoming aware of the problem of
occupation:

choice and making tentative choices using such

guides as interests, capacities, and values.

In the final

stage, the person had begun to recognize that his values
find goals, as yrell as the range pf opportunity open to him,
Kould have an influence upon what he ultimately did with
his life.

At this stage, alternatives were explored, a

general choice was crystallized and then a specific choice
yras made.

Davis, Hagan, and Strouf (1962) reported on a study
^rhich investigated the validity of parts of this theory of
pccupational choice.

The subjects were all sixth graders,

phosen from medium and low socioreconomic neighborhoods.
YJie phildren yrere between the ages of eleven and sixteen
gnd thus fitted within Ginsberg's tentative stage.

They

vrere fisked to v*"ite paragraphs on what they wanted to be
yrhen they grew up and why they had made that particular
choice.

Their answers were classified and tabulated

according to Ginsberg's definitions.

The researchers pre

sented their conclusions as follows:
It was found that of the ll6 twelve-year-old
sixth graders studied, tentative choices were made
£y sixty per cent of the students. More mature
phoices seem to correlate positively with
intelligence and the feminine sex, and inversely
yith reading retardation, but not with race or
socio-economic environment.
On the whole, this
study seems to substantiate Ginsberg's theory of.
occupational choice (p. 629).
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Implications in Ginsberg's theory for those who
work with elementary school children would seem to be con
tained mainly in his postulation of the "fantasy" stage.
Therefore, those following this theory would encourage chil
dren to express their feelings about occupational wishes
through various school activities.

Perhaps one of the best

techniques that could be adapted to a creative investigation
of the world of work is that of role playing.

Children

would be provided with a wide range of role models so that
they could both fantasize and identify with them.

Those

children who would fall in the "tentative" stage would be
encouraged to explore various occupations and relate the
understandings obtained to their own interests and abilities.
Hoppock (1963) has proposed a series of ten postu
lates which made up the body of his theory.

His main

thesis was that occupational choice was based on physical
and psychological needs and that a person's reaction to
these needs influenced his selection of an occupation.
Hoppock felt that occupational choice began when a person
first became aware that a certain occupation could meet
some of those needs which were considered important to him.
This theory emphasized the developmental aspect of career
planning, since Hoppock felt that early attitudes and con
cepts of various occupations could exert influence on a
person once he began to think seriously about occupational
choice.
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Hoppock postulated that in order to make a proper
choice an individual must thoroughly understand his own
personal characteristics and needs and integrate this self
knowledge -with the nature and characteristics of occupations
in general.

He held that job satisfaction was determined

by the ratio between what a job offered a person in need
satisfaction and what he wanted.

Any change in this ratio

could cause a person to change jobs if it was felt that
such a change would better meet his needs.
Educators following this theory would stress the
inclusion of information about occupations in the elementary
school curriculum.

Further emphasis would be on efforts to

assist children to understand their needs, abilities, and
interests so that they would be able to integrate both
bodies of information into a satisfactory occupational
choice at a later date.

Specific purposes for the presen

tation of information about occupations to elementary
school children have been discussed by Hoppock.
Havighurst (1964) also considered vocational
development to be a long process and suggested that each
age period had its characteristic tasks of growing up for
boys and girls.

In his viewpoint, a youngster who achieved

his tasks well at one age would move on to the next age,
assured that he would meet further success with the
developmental tasks appropriate to that age.

Havighurst

suggested two stages of vocational development that
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' referred to elementary school age childr*en.

The first of

these, in middle childhood (five to ten years of age),
would include such' developmental tasks as:

(l) developing

fundamental skills in reading, writing, and arithmetic;
(2) developing physical skills} (3) learning to work and
play with peers; (k) learning an appropriate masculine or
feminine social role; (5) developing concepts necessary for
everyday living; (6) developing conscience, morality, and a
scale of values; and (7) achieving personal independence.
Havighurst felt that work careers were related to an
individual's performance of these developmental tasks of
childhood.
The next stage in this schema related to children
ten to fifteen years of age, and was considered crucial by
Havighurst to the learning of the developmental task of
"industry."

He felt that children were old enough to have

some work to do and should learn how to organize their time
and energy and get the job done.
If Havighurst's theory were followed, children
would be assisted in developing good work habits and
attitudes.

Emphasis would also be placed on cooperative

work with others.

In preparation for later work activities,

children would be encouraged to assume work responsibilities
such as delivering newspapers and mowing the lawn.
Another well-known theorist, Super et al. (1957)»
• constructed a theory of vocational development which was
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based upon Charlotte Buehler's previous theory of life
stages.

Super's theory, which has been referred to as the

"self-concept" theory, consisted of ten propositions.
Briefly,.he felt that individuals differed in abilities,
interests, and personalities and that each individual was
capable of entering into a number of occupations.

Voca-.

tional development was viewed as a continuous process
involving five developmental stages:

growth stage (birth

to fourteen), exploration stage (age fifteen to twentyfour), establishment stage (age twenty-five to forty-four),
maintenance stage (age forty-five to sixty-four), and the
decline stage (age sixty-five on).
During the growth stage, the child developed a selfconcept, expressed his needs in various ways and played
different roles as he tested himself and reality in his
progress through the sub-stages of fantasy (four to ten),
interest (eleven to twelve), and capacity (thirteen to
fourteen).

It would appear that Super's analysis of career

patterns in the early years of development, was quite similar
to that suggested by Ginsberg and associates.
Super felt that the determinants of an individual's
career pattern included parental socio-economic levels,
mental ability, personality characteristics and oppor
tunities to which he was exposed.

An individual could be

helped in the process of moving toward a satisfactory voca
tional choice in two ways:

(l) by helping him to develop
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• abilities and interests, and (2) by helping him to acquire
an understanding of himself.

As an individual's person

ality developed, he evolved a self concept and tried to
play "roles" through which this concept was tested against
i

reality.

Super noted that this process of compromise could

be worked put in fantasy, in a cpunseling relationship, or
in real life activities.

He felt that the individual who

; found pleasure and satisfaction in his work did so because
the experiences he encountered were comparable to the
mental image he held of himself.
In accordance with Super's theory, the elementary
school phild would need opportunities to explore, maiiy
occupations.

In addition, various roles should be assumed

in order to clarify and strengthen his self-concept.

Super

has suggested ^he following vocational tasks as suitable
for the pigmentary school level:

"(l) Ability to undertake

cooperative enterprises, (2) choice of activities suited to
one's abilities, (3) assumption of responsibility for one's
act, and (k) performance of chores around the house [p.

kkl."
Anne Roe (1956) applied Maslow's theory that a
hierarchy of needs existed within each person to the devel
opment of her theory of vocational choice.

She observed

that an occupation yras capable of giving some satisfaction
at all levels of these basic needs.

Roe classified occupa

tions into eight categories and indicated that there were

f
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six levels of achievement within each group.

Achievement

of these levels was determined by a person's drive to
satisfy certain needs within the framework of his intelli
gence and background.
In 1957, Roe published an article entitled, "Early
/-

Determinants of Vocational Choice," in which a number of
hypotheses were proposed which linked occupational exper
iences with childhood.

Under the broader assumption that

home environments resulted in career choices characterized
as "toward people" or "not-toward people," Roe categorized
family atmosphere as (l) "Emotional concentration on the
child," (2) "Avoidance of the child," and (3) "Acceptance
of the child [pp. 214-215]."

For example, she predicted

that a child from an overprotective environment would
select a "service" occupation as an adult while an overdemanding family atmosphere would dispose a child toward a
career in business or general culture.

Thus, in Roe's

schema, parents exercised much influence in the child's
development of interests, capacities, and attitudes related
to future vocational choice.
This theory has been tested with mainly negative
results by Roe and Siegalman (1964) and Hagan (i960).

The

latter researcher in the conclusion of his study observed:
Roe's"primary contribution to vocational research
in the area of childhood has been to offer a series
of hypotheses to be tested. The effect of this has
been to stimulate and encourage research and
speculation which may in time illuminate much more

3^
clearly the influence of childhood focus on careers.
Herein, perhaps, is the real value and import of her
work (p. 256).
If teachers were to follow Roe's theory, it would
seem highly important that detailed information about the
background of each child be obtained.

Also, an attempt

would be made to determine whether a child's orientation
was "toward or not-toward people" to assist him in voca
tional planning.

Occupational information would.be pre

sented in terms of Roe's groupings and the child would be
assisted in understanding the different levels of respon
sibility with each group.
From the literature reviewed, it appears that
theorists generally believe that experiences in early
childhood, at the time when attitudes, interests, and
abilities are developing, have some effect on a person's
future vocational choice and adjustment.

The focal point

of emphasis in a child's early years seems to be on the
fostering of self-knowledge, particularly in relationship
to the world of work.

Information about occupations and a

proper orientation to the world of work would seem to be
f

important components of the dynamic process of career
development.

World of Work Information at the
Elementary School Level
Some writers have contended that career preparation
in general, and more specifically, occupational information
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and vocational guidance, have a place in the elementary
school curriculum.

The needs and purposes for such pro

grams have been discussed, and ways and means of presenting
information about the world of work at this level have been
suggested.

This section will review what writers in the

field of vocational education have advocated in this regard
•

through the past half century.

^

Following this, a resume of

research studies conducted in this area will be presented.
Perhaps, one of the earliest sources which dealt
with vocational guidance in the elementary school was
McCracken and Lamb whose vocational guidance program in
1923 has been discussed by Kobliner (1955)•

He described

their program as having originated out of the need to*bring
specific occupational information to elementary school,
children, since a great number of children at that time
left school after they had completed the sixth grade.
Kobliner said that various teacher aids, stories, field
trips, slides, and songs were suggested by McCracken and
Lamb to help teachers implement a graduated course of study
from kindergarten through grade six.
In an article entitled "Vocational Guidance in the
Elementary Schools," Woodhouse (1935) said, "We cannot
begin too early with the task of teaching youngsters all
that they should know about the world of jobs and their
relation to it. . . . Certainly, the elementary school is
the place to start an interest in fields of work, to arouse
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curiosity in the child about occupations and to develop in
him the desire to ask questions and to know Cpp* 83-84]. ,r
Kelley (1948) was very emphatic about the inclusion
of vocational guidance programs in the elementary school.
To support his position, he cited the fact that the majority
pf people ^t that time had terminated their fprmal education
fit this level.

He further noted that many people had not

been adequately prepared for entry into the yrorld pf yrork
gnd spent their lives in work activities whiph held little
interest for them and for which they were not suited.

In

prder to avoid this so-called "waste," a proposal was made
fpr the inclusion of infprmation gibout vocations within the
existing framework of the elementary school program and
specific techniques to augment this program £nd aid teachers
4|i their presentation of this information yrere suggested.
jppinting put the need to expose children at their
parly formative and impressionable years to the variety of
work experiences which exist in our world, Jensen (1951)
said:
It is not too early to begin in the elementary
grades to have children understand that it takes
fill kinds of workers to make the world the
yronderful place that it isrrthe thinkers, creators,
jnanual and machine workers, farmers, government
employees, professional people and all others.
They can be shown the importance of find need fpr
gll kinds of labor, and be assured that any kind
is dignified and deserves respect if it improves
life in ^ny way>
They can become acquainted with
many types of.work to give them a background for
selecting a career when that time comes (p. 12).
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In addition, she stated that a plan of vocational
guidance for the elementary school:
. . . should give pupils an insight into the world
of work, discover talents, abilities, and capacities
and encourage pupils to develop them; provide thein
with many and varied, real and vicarious experiences
to start them on their vocational attitudes and
habits, and help them develop personalities which
will fit them for work (p. 12).
Buell (19^9) felt that there was a need for voca
tional guidance in the elementary school to help children
in their choice of courses when they entered high school.
He viewed the classroom teacher as the key person in an
occupational guidance program, which program he suggested
be carried out in an incidental manner through the
curriculum, clubs, plays, assembly programs, and songs.
Torrance (19^9) proposed that role theory be applied
to the vocational guidance program at the elementary school
level, feeling that such a program would result in
. . . (l) broadening the vocational horizon of the
elementary school child, (2) helping him to become
more aware of the world about him, (3) helping him
to better understand himself and his world, (4)
training him to be more spontaneous and effective
as an individual, and (5) providing a vehicle by
which vocational information may be imparted to
elementary school children in a meaningful,
integrated, and realistic fashion--all factors in
making a wise choice (p. 4l6).
Agreement that the development of attitudes toward
l

various work areas should begin in the elementary school
grades when children are first becoming aware of vocations
was found in the writings of Bailard (1952) and Heisler
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(1955)•

Both commented on the need to develop in elemen

tary school children respect and appreciation for the
dignity of all work activities.
Bailard further suggested that
Vise teachers can help to overcome the unreal
istic vocational goals that children so often set
Up for themselves or which parents have set up for
them, , , , This is the period when much can be
done to dignify work itself, to give the child the
idea that every workman contributes as much as the
next one to the welfare of our world. Through the
guidance of the wise teacher he learns that it is
important for each person to seek a place in the
field of work where he fits best (p. k^G).
A jsiinilar point of view was presented by Knapp
(.3-959) who, in discussing the area of vocational guidance,
said:
Tp let the child delay gathering information
fibout the world of work, gaining an appreciation for
worthwhile work of all types, assessing his own
aptitudes And interests, until entrance in the
geeondary school is poor guidance on the part of
tjipse who plan elementary school programs (p. 221).
The idea of preparing children to build wholesome
attitudes towards all kinds of work and providing them with
opportunities to acquire knowledge about vocational
pppqrtunities was supported by Grell (i960), who presented
his views from the standpoint of occupational information.
He felt that such a program should be inaugurated by the
Classroom teacher, and that although most children are not
capable of realistic choices

this age, they could fall

back on the knowledge they acquired at a future date and
thereby make a smoother transition from school to work.
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Grell's discussion dealt more specifically with the
dissemination of the right kind and amount of occupational
information, and his suggestions included:

studies of

industries, use of published materials, audio-visual aids,
and community study units.
Outlining the goals of an occupational information
program suitable for the elementary school, Weaver (i960)
suggested:
The purpose of providing occupational infor
mation is not so much to pinpoint a career
decision for the student as to help him:
Acquire an insight into the world of work-the different kinds of jobs there are, what one
does in these jobs, and some general information
about the labor market in regard to these jobs.
Learn more about his own interests and abilities
and appraise these in terms of the job world.
Learn more about the particular jobs for which
his interests and abilities appear to suit him—
academic requirements, necessary training,
opportunities for employment and advancement,
compensation, and conditions of work (p. 6).
In discussing the need for providing information
about careers and vocational possibilities, Isaacson (1966)
and Hatch and Costar (1961) appeared to be in agreement
that it was highly important that attention be given this
area in the elementary school.

The position taken by Hatch

and Costar was that a well-planned occupational program
should be:

(l) exploratory in nature, (2) meaningful to

children at this age, and (3) designed to provide a back
ground of information to allow children to understand the
relationship between educational endeavors and work.

4o

Isaacson (1966) and Thompson (1964), among other
writers, have warned that the inclusion of occupational and
career information at the elementary school level was not
for the purpose of vocational choice, per se, but rather,
in Issacson's words, ". . .to prepare the child for his
involvement in a process extending over many years that
will, in time, lead him into occupational activities which '
he will find worthwhile and satisfying ... . [p. 3573 •'*
During this decade, Kaback (1966, 1968) has pub
lished two articles dealing specifically with the place of
occupational information in elementary education.

The first

of these articles (1966) provided somewhat of a rationale
for the presentation of this information to young children
whom Kaback contended had already begun to form attitudes
about work and were generally uninhibited by biases.
Various approaches employed by teachers to implement the
teaching of occupations were described.

The suggestion was

offered that teachers might relate units of study about
seasons and holidays to the work men perform to further add
to the children's understanding of the world in which they
live.
More recently, Kaback (1968) discussed experimental
units involving occupations which were introduced by
elementary teachers.

Concluding her presentation, Kaback

cautioned that the mere importing of occupational informa
tion as such was not sufficient, but must be related to the
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interests of the pupils and the subject matter being
studied in order to create maximum appeal and involvement.
Whitfield (1968) proposed an integrated vocational
guidance service in the elementary school to provide
children with a broad base for the developmental tasks at
this level.

He suggested that:

Effective elementary school guidance must pro
vide a general foundation for respect for all
human endeavor, and an understanding of the
relationship of all learning, and the inter
dependence of all work, and the relationship
of abilities, interests, arid other personal
characteristics to the requirements needed in a
variety of human activities of which work is one;
in general, an understanding of the world of work

(p. 91)•
As the world of work has become more complicated in
recent years, the difficulty of presenting this subject to
elementary school children has increased.

Recognizing the

need to help the classroom teacher include occupational
information into the subject matter areas, Norris (1963)
published a textbook on concepts and techniques designed to
assist children in developing vocational maturity.

The

first portion of this text directed attention to the
importance of occupational information at the elementary
school level and presented an overall occupational informa
tion program in the elementary grades.

The second portion

provided a comprehensive listing of resource materials in
the forms of occupational books and pamphlets, songs,
recordings, films, and filmstrips.
1

k2
In reviewing books by Willey (i960) and Martinson
and Smallenburg (1958), which both dealt with guidance in
the elementary school, it was found that little or no
attention was given to vocational guidance.

Support for

this observation was found in an article written by
Arbuckle (1963) who reviewed representative textbooks in
this field and found little to report regarding occupa
tional information in the elementary school.
However, it would appear that as of late, writers
have felt more strongly about the inclusion of vocational
guidance programs on the elementary school level.

It may

be that this increased interest is an outgrowth of the
wider acceptance of guidance as a developmental process.
Discussing developmental guidance services,
Pinkmeyer (1968) said that these services were aware of
pupil needs in " . . . growing to understand the nature of
work and how it operates in his environment; learning to
realistically appraise his attitudes and interests; and
learning to plan for his life [p. 3].* ,r

Dinkmeyer's (1968)

book of readings contained a section entitled "Vocational
Orientation Through Group Guidance," which included dis
cussions pertaining to theories and values of vocational
information with a recommendation by Dinkmeyer that voca
tional orientation be carried out through group guidance.
Another book of selected readings edited by Koplitz
(1968) contained articles dealing with attitudes and
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concepts of young children toward jobs and occupations as
well as reports concerned with the ways and means for
introducing elementary school age children to the world of
work.
Meeks (1968) suggested the inclusion of vocational
guidance as part of the total guidance program since she
felt that the goals of vocational development were the
integrating factor in the total personal development of the
child.

She noted that recognition of the importance of

this aspect of the developmental process was of recent
origin, and there was no well defined approach to the de
velopment of such a program.
Further agreement with the current trend was found
in Van Hoose (1968), who suggested that career planning in
the elementary school be viewed in the light of occupational
changes in our society and that attention be focused on the
development of positive attitudes toward work and workers
rather than upon a narrow area of specialization.
Few studies have been reported regarding the pre
sentation of information about the world of work to
elementary school children.

Those studies which were found

had been conducted during the past ten years and some of
them involved both elempntary and secondary school children.
In

Chapter X, two studies conducted by Tennyson and Monnens

(1963) and Lifton (1959) were discussed, and therefore will
not be presented at this time.

kk
In a study that concerned both elementary and
secondary schools, Nelson (19&3) sought to provide an
objective description of some elements of the occupational
knowledge and interests of youth.

Students in grades

three, five, seven, nine, and eleven were shown slides of
porkers find were asked to respond.to questions about the
yarious occupations.

Nelson's findings suggested that the

pccupational elimination process started early and that
jnany attitudes were already established by the ninth grade.
Furthermore, he felt that the rankings of jobs between the
different grade levels were similar enough to question the
assumption that children in the third and fifth grades were
in a fantasy stage of vocational development.

In summar

izing his findings, he said,
t
t . fantasy in occupational thinking of young
phildren comes partly from the questions asked
pf them and that relatively irreversible and
damaging occupational concepts may be internalized,
because little effort is made to help children
develop an early and objective understanding of
the world of work (p. 75^)•

A similar impression was expressed by Simmons (1962)
in his study to determine children's rankings of occupa
tional prestige.

The subjects in this study were in grades

four, eight, and twelve, and they were requested to rank a
list pf occupations for both prestige and for personal
1

interest.

From the results of this study, Simmons felt

that the idea of .elementary school children being "fantasyridden" in their thinking about occupations should be
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seriously questioned since the fourth grade boys' rankings
of prestige and the Deeg and Paterson adult rankings
implied a high degree of awareness of occupational prestige
on their part.

This same level of awareness developed

later in the female participants of this study, possibly
due to what Simmons called the "femininity dimension."
A second study related to children's awareness of
occupational prestige was reported by Gunn (1964).

Boys in

grades one through twelve were asked to rank a number of
occupations and tell why they ranked them as they did.

The

findings indicated that there was a gradual change from an
ego-centric interest in jobs in grades one and two to an
increased understanding of occupations in light of their
community importance in grade three.

The subjects in

grades four through six demonstrated further growth in the
ability to rank jobs.
From these studies it would appear that attitudes
toward various occupations do in fact begin at an early
age and that children in the elementary school are capable
of receiving and understanding information about the world
of work.
Weaver (i960) reported that research has shorn the
unreality of students' choices and cited the survey made in
Cincinnati which compared the occupational preferences of
1,658 eighth graders to the needs of the city.

The results

showed that if the children's choices were followed there
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would be eighty-nine doctors, one hundred and forty-eight
nurses, twenty-eight beauticians, and sixty-seven airplane
pilots.

On the other hand there would be only one barber,

one plumber, and no one would be employed in laundry work,
garbage disposal, or water supply.

Weaver felt that these

results indicated that:
, . . in addition to demonstrable ignorance of the
factors of competition and demand in a particular
field, children are often ignorant of their own
capacities to perform certain kinds of work.
Sometimes their false choices are based on the
gocial prestige or glamour attributed to the pro
fession by parents, teachers, and friends, as
well as by the mass communication media of radio,
T.V., movies, and the press (pp. 4-5).
Focusing now on the question of what effect a
planned program devoted to the presentation of information
about the world of work had on elementary school children,
twp studies were found which provided some answers.
The first study concerned a fourth grade unit on
occupations devised by Kaye (i960), the purposes of which
were to:

(l) have children gain more knowledge about

occupations, and (2) broaden their understanding and
tolerance for others and their work.

In summing up the

outcomes of this unit, Kaye felt that the most important
learning was increased respect for other people and the
work they performed.

In addition to changes in attitudes

toward work, the children seemed to have acquired greater
awareness of the amount of planning career choice entailed.
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Wellington and Olechowski (1966) reported on their
attempt to determine whether third grade children could
realistically gain '•awarenesses" necessary to the develop
ment of vocational attitudes and values toward work.

A

unit entitled "Shelter" was employed to acquaint children
with the role and function of various workers.

Through the

interview method, each child gathered data about specific
workers and then made a class presentation.

Evaluation of

this unit revealed an increased understanding of the world
of work as well as growth in the perception of such con
cepts as:

the relationship between education and work,

interdependence, and the advantages and disadvantages of
various work activities.
Leonard (1968a) described the Developmental Career
Guidance Project in Detroit which attempted to organize
meaningful activities for inner-city youth to better pre
pare them for work success.

Among the activities in this

project were counseling, dissemination of information,
school activities, field trips, and speakers.

Leonard

reported that after two years, significant differences
existed in the levels of aspiration between the experi
mental and control schools and that the children in the
experimental school held higher levels of aspiration after
the experiment than they did previously.

Leonard felt that

perhaps .the greatest contribution of this program had been
the attempt to prevent the "deteriorating process" that
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occurs in regard to the aspirations and achievement of
inner-city youth.
A highly successful aspect of this program reported
by Leonard and Stephens (1967) was the creation of the
Elementary Employment Service, designed to provide prac
tical experience in interviewing and job application for
upper elementary school children.

Children were given the

opportunity to apply for jobs in the school setting, such
as audio-visual aide workers, safety patrol, and library and
office helpers.

The writers concluded that this service

. . . h a s b e e n f o u n d t o b e a m e a n s w h e r e b y
teachers and students can become involved and
participate in an invaluable, all-school project
that aids students.in gaining relevant voca
tional knowledge and experiences that cannot
help but further the developmental process
(p. 16).
In a recent survey by Kaback (1968) elementary
school counselors were asked to describe the guidance pro
grams which existed in their schools in relation to occupa
tional and educational information and also to suggest the
type of program they would develop if they had sufficient
time and an adequate staff.

The returns revealed that the

counselors would like to see their programs include more
library material suitable for elementary school reading
levels and more field trips, speakers, and assembly pro
grams devoted to occupational information.

Kaback con

cluded that counselors have realized that this area was of
high importance in their guidance programs and -nany
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expressed the desire to have more time to correlate the
social studies program with suitable occupational informa
tion.
In summation, writers throughout the years appear
to be in agreement that much can and should be done at the
elementary school level to provide young children with
information about the world of work.

Boys and girls at

this level are curious about the world around them and are
already forming attitudes and opinions concerning occupa
tions.

Thus, it would seem to be an appropriate time to

give them accurate information about the nature of various
occupations and activities involved in them, as well as to
inculcate positive attitudes and values with respect to all
levels of work.

In addition, children can be made aware of

the manner in which their own interests'and abilities are
related to the work world.

There was further consensus

that occupational information and vocational guidance at
this level was not for the purpose of choice making, but
mainly for that of orientation and to build a broad back
ground of knowledge enabling children to make the important
decisions in their lifetimes in an intelligent and confi
dent manner.

Finally, it would appear that this subject,

as an aspect of the developmental guidance process, is
receiving greater attention in the literature.

i

i
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Role of the Teacher
If it may be assumed that young children should be
aided in the process of vocational development and that the
schools are best equipped to accomplish this task, the
following question naturally arises:

Who bears the

responsibility for this task, the teacher or the counselor?
Strong support for the teacher as the "key" person
responsible for the vocational guidance of young children
was found in the literature reviewed in the previous
section.
Perhaps Isaacson (1966) has provided the best
description of the teacher's role congruent to what has
been advocated by major theorists and many writers.

He

recommended that the elementary school teachers provide a
broad, basic knowledge of the world of work with the
emphasis directed toward stimulating a youngster's curi
osity about occupations so that acquisition of this
knowledge was a continuous process.

At the same time,

children would be introduced to the dynamic nature of the
world of work and to the interdependence among occupations,
and .be assisted in developing healthy attitudes toward all
kinds of work.

Furthermore, he felt that teachers must

help in the development of each child's self-concept and
provide some insight into the individual's role in the
vocational choice process.

A final suggestion was made
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for teachers to help parents understand and accept their
role in the development of their child.
Some mention has been made of the counselor's role
in the vocational development process at this level, but
current literature has suggested that this role was pri
marily that of consultant to the teacher.

In fact, Faust

(1968), in discussing the unpublished early joint ACES-ASCA
Committee Report on the role of the elementary school
counselor noted, "It is of historical, role shaping sig
nificance that this early report indicated that whatever
is done in careers with children would not be through
direct counselor contact with children but through the
teacher [p. 7^0 •"
Nelson (1968) agreed with this viewpoint and
suggested that exploration of the world of work ". . .
deserves the kind of attention which only teachers can give
to the matter . ... [p. 224]."

He viewed the counselor's

role as that of consultant to teachers in facilitating such
a program.
Apparently, little has been written about what
training or preparation a teacher should receive prior to
aiding children in their vocational development.

The only

reference to this was found in the writings of Hatch and
Costar (1961) who said that teachers should be wellacquainted with the various theories of vocational choice
and their implications for elementary school children; they
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should be familiar with a wide variety of occupational
information suitable for this age level and its proper
disseminationj and they should be well-informed about the
existing guidance resources in the community which could
help youngsters become better informed about the world of
work.

World of Work Information in the Social Studies
The many ways in which the elementary school teacher
can use career information in the classroom have been dis
cussed in considerable detail by Norris (1963)*

She

pointed out that career materials lent themselves particu
larly well to use in social studies classes, but could be
effectively utilized in other subject areas, including:
language arts, arithmetic, health, safety, arts and crafts,
and music.

Grell (i960), Knapp (1959)> and Weaver (i960)

also felt that this information should be integrated into
the various subject matter fields.

Agreement with Norris

that the social studies was that area of the curriculum
which best afforded an opportunity for exploration about
the world of work was found in the writings of Heisler
(1955) and Bennett (196^).

The area of. social studies was defined by Ragan
and McAulay (196k) as that phase of the elementary school
curriculum which held a primary responsibility for helping
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pupils develop skills, understandings, and attitudes needed
for intelligent living in a democratic society.
Areas of emphasis within the social studies in the
elementary grades were described by Gross and Badger

(i960):
. . . gmphasis is generally upon home and school
life in Grade I, upon community helpers in Grade
II, ^nd upon an extended knowledge of the com
munity concept and ways of meeting basic human
needs in Grade III. . . . At the Tourth grade,
jiistory and geography are first introduced as
such.. . . . In the fifth grade American history
is usually emphasized. , , . Great variety is
fpund at Grade VI, but the program is generally
jievoted to the consideration of other regions
and countries in the world (p. 1301).
The two major roles pf social studies as outlined
£y Merritt were (l) the development pf thinking,.partici
pating, and decisionrmalcing individuals and (2) the role
gf providing a systematic study of society.
In view of the preceding, it would appear that the
§ocial studies by definition and role explanation neces
sarily invplve social learnings about the world of work.
}f±th this in mind, an examination of -the textbooks used in

£his firea t<? train teachers, as well f»s those used by
^achers and pupils, seems to be in ox^der to determine what
is contained in them concerning the world of work.
y.§mainder pf this paper is a description of such an
examination.

The

Summary
This chapter presented a review of the literature
related to the world of work.

Discussion centered upon the

significance of work, changes in the work world, and the
relationship between education and work.
Various theories of vocational development and
their implications for elementary school children were
presented.
Review of the literature indicated that there was a
consensus among writers that world of work information can
and should be presented to elementary school children, that
the teacher is the "key" person in presenting this informa
tion, and that social studies is the curriculum area best
suited to convey ideas, concepts, and information about the
world of work.
Although relatively few research studies have been
conducted in this regard, it would appear that this
subject, as an aspect of the developmental guidance process,
was receiving increased attention in the literature.

II

I

CHAPTER III

MATERIALS AND PROCEDURES

The procedures for conducting this study encom
passed five stages:

(l) construction of the instruments

designed to analyze world of work content in the text
books, (2) determination of reliability of the subjective
criteria, (3) selection of the textbooks, (4) procedure for
collecting the data, and (5) methods for analyzing the
data.

Construction of the Instruments
A review of the literature related to information
about the world of work at the elementary school level
failed to produce suitable instruments applicable to the
problem under investigation.

Therefore, it was necessary

to devise original instruments to analyze the content of
world of work information in the elementary school social
studies textbooks, the teachers' editions accompanying
these textbooks, and those social studies textbooks used
in teacher preparation courses in universities and
colleges.
Through careful examination of the literature
related to vocational theories, occupational information,
and vocational guidance, certain concepts and information
55
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pertinent to the elementary school level were selected to
be included in the construction of the three instruments.
These ideas and concepts were employed to develop the
individual categories which made up the content of the
evaluative instruments.

During the formulation of these

categories, samples of elementary social studies texts,
teachers' editions, and textbooks used in teacher prepara
tion courses were examined.

Berelson (1952) suggested that

this approach was helpful not only in discovering, defin
ing, and redefining categories, but that it also could lead
to the discovery of new categories.

It was felt that this

procedure further provided a final check to ensure inclu
sion of those ideas believed appropriate to this study.
The categories were defined as precisely as
possible to enable other analysts to apply them to the same
body of content and secure the same results.

The cate

gories included in the three evaluative instruments will
be described briefly in the following paragraphs.

An

explanation and sample of these instruments may be found
in Appendices A, B, and C.

Social Studies Textbooks
Regarding the social studies textbooks used on the
elementary school level, it seemed appropriate to deter
mine:
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1*

The frequency with which occupational titles were
mentioned.

2.

The extent of description of specific work or
duties performed in various occupations.

3.

Mention of skill(s), education, and training
considered essential or desirable for successful
job performance.

k. • The number of illustrations, whose primary focus
was on a worker or work being performed.

Any references made in the textbooks to these
criteria were recorded under one of the nine major occupa
tional areas listed by the United States Department of
Labor, Bureau of Labor Statistics (1963)*
Also included in this instrument were categories
designed to assess the following:
1.

Mention of activities for children to perform
which relate to the world of work.

2.

Inclusion of sentences in statement or question
form which could stimulate thought or discussion
related to the world of work.

3-

Mention of or reference to these concepts: the
dignity of work, interdependence, the rewards of
work, and changes in the work world.

k.

Mention of occupational titles and the word "work
including subtopics subsumed under the word "work
in the index and/or glossary.

Teachers' Editions and Manuals
The categories devised to permit analysis of the
teachers' editions accompanying the elementary school
social studies textbooks included the following:
1.

Questions and statements suggested to the teacher
for the purpose of•stimulating discussion about
work and occupations.

.2.

Activities and resources suggested to reinforce
learnings related to work and workers, including
books, music, art, language arts, role-playing,
films- and filmstrips, field trips, and speakers.

3.

Mention of or reference to these concepts: the
dignity of work, interdependence, the rewards of
work, and changes in the work world.

Teacher Training Textbooks
The evaluative instrument to analyze the teacher
training textbooks included:
1.

Mention of the world of work, occupations, and
concepts related to work in the preface, table of
contents, and index.

2.

Units developed or suggested for development per
taining, to the world of work:
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3.

Mention of or reference to these concepts:

the

dignity of work, interdependence, the rewards of
work, and changes in the work -world.
4.

Activities and resources suggested to supplement or
enrich learnings about work and workers, including
books, music, art, language arts, role playing,
films and filmstrips, field trips, and speakers.
Mention of resource materials which could provide
information about the world of work to teachers.

It was recognized that the categories contained in
the evaluative instruments would not be all inclusive of
the world of work, but they were believed to be suffi
ciently representative.

Reliability of Subjective Criteria
While the greater portion of the evaluative
instruments could be considered objective in nature, there
still remained an element of subjectivity in the category
involving the concepts of the dignity of work, inter
dependence, the rewards of work, and changes in the work
world.

An effort was made to minimize the subjectivity of

these concepts through a careful and detailed description
of each concept.
To ascertain the reliability in the selection of
these subjective concepts, eighty statements were chosen
from the content within elementary school social studies

textbooks, teachers' editions, and social studies textbooks
used in teacher preparation courses.

A panel of evaluators

was chosen which consisted of sixteen advanced graduate
students and one faculty member from the Department of
Counseling and Guidance.

Each evaluator was provided with

mimeographed work sheets which contained explanations of
the four subjective concepts and the eighty statements.
This panel was asked to respond to each statement by
/

placing a check mark in the appropriate category.
The per cent of agreement was calculated for each
item.

Sample statements selected from the worksheets to

compare the evaluators' agreement with that of the investi
gator are presented in Table 1.

For example, in item 15,

15 evaluators agreed with the choice of the investigator,
resulting in an 88.2 per' cent- of agreement.

When the per

cent of agreement had been determined for each of the
concepts, the overall per cent of agreement was calculated
for the eighty statements.
The total agreement between the judgments made by
the evaluators and those of the investigator for these
eighty statements was 8l.8 per cent.

The per cent of

agreement ranged from a low of 76.7 per cent for the con
cept of the dignity of work, to a high of 88.9 per cent for
the concept of changes in the work world.

The percentage

of agreement between the panel and the investigator in the

Table 1.

Percentages of Agreement between Responses of Panel and Investigator on
Sample Statements Contained in Worksheets

Dignity
of
Work
15• The children will
discover that the work of
every producer is useful,
regardless of his social
position. T.E., Families
at Work, p. 38.

Interdependence

Rewards
of
Work

Per Cent
of Agreement

88.2

15

69. In the decade and the
quarter century that lie
ahead, the electronic
brain will supply informa
tion and services in
minutes that in the past
have required the work of
many men. Social Studies
through Pr obi em-Solving,
p. 7.

a Line

Changes
in the
Work
World

14

82.4

designates concept choice of investigator.

c\
H
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selection of the subjective concepts may be found in
Table 2.

Table 2.

Percentages of Agreement between Panel and
Investigator in the Selection of Subjective
Concepts

Concepts

Per Cent of Agreement

Dignity of Work

76.7

Interdependence

83.7

Rewards of Work

78.0

Changes in the Work World

88.9

Total Agreement

81.8

These percentages of agreement were believed
adequate to establish reliability in the selection of the
four subjective concepts.

On this basis, these concepts

were retained in the evaluative instruments.

Selection of the Textbooks

Elementary School Social Studies Textbooks
Since it was impossible to review all of the
social studies textbooks used in the elementary school, it
was necessary to select a sample of textbooks to be
analyzed.

In order to select this sample, a letter

(Appendix D) was sent to the director of elementary educa
tion in each of the fifty state departments of education
requesting a list of the titles of the social studies
textbooks which were suggested for adoption at the eleraen
tary school level.

Included with this letter was a

stamped, self-addressed envelope and a response sheet on
which the titles could be recorded.
Four weeks after the first letter had been sent,
and when 78 per cent of the state departments had replied
a follow-up letter (Appendix E) was sent to those state
departments which had not replied.
A total of forty-eight of the fifty st&te departs
ments responded to the letter resulting in a 96 per cent
return.

The number of state departments which followed a

formal state textbook adoption system, and returned a lisi
of suggested textbooks was twenty-three.

Of the state

departments queried, twenty reported that they did not
follow a formal textbook adoption system.

Four state

departments which did not follow a formal state textbook
adoption system nevertheless returned a list of suggested
social studies textbooks for use in the elementary schools
The response from one state department indicated that its
textbook adoption list was in the process of revision and
could not be sent at that time.
failed to reply to the letter.

Two state departments

64
The returns used for this study included those
lists of social studies textbooks suggested for adoption
by state departments of education which followed a formal
state textbook adoption system.

Also used were those

returns from state departments of education which did not
follow such a system but sent a list of textbooks which
were suggested for use in their state.

The total number of

usable returns was twenty-seven.
Each book list was reviewed and a tally sheet was
constructed to record the books suggested for use in each
of the six grades according to their respective publishing
companies.

To keep this study within feasible limits,

those four publishing companies whose books were suggested
most frequently throughout the various grade levels were
chosen to comprise the sample to be analyzed.
In the two cases where two textbooks were published
by the same company for the same grade level, the textbook
most frequently mentioned was selected for analysis.
Also included in the sample of elementary school
social studies textbooks was the series Our Working World,
published by Science Research Associates.

Since this

series of social studies textbooks offered a unique program
<?

for presenting information and concepts to young children
about how the world works, it seemed desirable to analyze
the world of work content contained within these textbooks.
As this series contains textbooks for only the first three

65

grade levels, and as it presented a specialized program
with economics as its core, it was treated as a separate
problem area.
In summary, twenty-seven elementary social studies
textbooks were chosen for analysis.

These included one

textbook for each of the six grade levels from the Follettj
Macmillan; Scott, Foresman; and Silver Burdett publishing
companies.

The remaining three textbooks were from the

series Our Working World.

A listing of these textbooks may

be found in Appendix F.

Teachers' Editions and Manuals
The teachers' editions and manuals selected for
analysis were those accompanying the social studies text
books previously mentioned.

A listing of these teachers'

editions and manuals may be found in Appendix G.

Teacher Training Textbooks
Before selection of the teacher training textbooks
could be made, it seemed desirable to determine what text
books were most widely used in elementary social studies
curriculum and methods courses in colleges and universities
throughout the United States.

This necessitated the selec

tion of a sample of these colleges and universities.
A review of Cartter's (1964) American Universities
and Colleges provided a list of those institutions of
higher learning which had been accredited by the National
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Council for Teacher Accreditation.

It was found that there

were 159 institutions which offered educational programs
for the preparation of elementary teachers and whose stated
enrollment exceeded 1,000 students.

In making the selec

tion, each one of the 159 institutions was assigned a
number, and these numbers were placed in a box.

After each

number was drawn and recorded, it was replaced to maintain
the same probability of selection.

In this manner, fifty

universities and colleges were randomly selected to serve
as the sample population for this phase of the study.
A letter, questionnaire (Appendix H), and stamped,
self-addressed envelope were sent to the director of
elementary education in the fifty universities and colleges
selected.

In addition to requesting the titles of the

textbooks used in the social studies curriculum and methods
courses, this questionnaire included two other items.

The

first was a question designed to determine what emphasis
was placed on the world of work in elementary social studies
by instructors in these courses, whil.e the other, requested
a list of suggested readings, if such were used in connec
tion with the course being taught.
The initial mailing plus a follow-up letter
(Appendix E) yielded a total of forty-three responses for
an 86 per cent return.
Of the total forty-three universities and colleges
which responded, nineteen sent a list of outside readings

used in. connection with the elementary social studies
curriculum and methods courses.
A list was compiled of all the textbooks used in
the social studies curriculum and methods courses from the
returns.

The five .books which were used most frequently

pere chosen for analysis in this studyj fcased pn £he
assumption that they yrere the most influential texts used
in teacher preparation courses.

A list of these textbooks

may be found in Appendix I.

Procedures for Collecting the Data

Elementary School Social Studies Textbooks
Prior to collection of the data from these text
books a worksheet yras designed pn which to record the data
included in the categories of ^he evaluative instruments.
addition, lists were ppmpiled of those pcp|ipatipns which
^ere included under each pf the nine occupational areas,
obtained from a report published by the United States
Department of Commerce (1963).

These listings were

pmployed to ensure proper placement pf the occupations
jnpntioned under their appropriate firea.
Each of the textbooks (Appendix F) was read com
pletely to analyze the world of yrp^k content pontained
therein, in relationship to the evaluative instrument
(Appendix A) Resigned for this purpose.

As each book was

read, the appropriate tallies were recorded on the
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worksheet, and the sum of the frequencies calculated for
each category.
In collecting the data for the textbooks in the
series Our Working World, it was necessary to analyze the
recorded lessons accompanying the textbooks for grades one
and two, as the author of this series designed the text
books to be used in conjunction with the recorded lessons.
The textbooks and recorded lessons were analyzed separately
and the data from both were combined on one worksheet for
each grade.

Teachers 1 Editions and Manuals
As with the elementary social studies textbooks,
worksheets designed to facilitate tabulation were employed.
As each of these guides was read, the appropriate tallies
were recorded for each category.

The content analyzed in

the teachers' editions included the annotated remarks in
the social studies textbooks.

The sum of the frequencies

was then calculated for each category on the worksheet for
each teachers' edition and manual.

Teacher Training Textbooks
Worksheets were designed to facilitate tabulation
of the world of work information in the teacher training
textbooks.

As each book was read, the data were recorded

in the appropriate categories on the worksheet, and the
frequencies were totaled for each category.
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Returns f\rom the questionnaires were recorded on
worksheets designed for this purpose.

Methods of Analysis
The data obtained from review of social studies
textbooks and the questionnaire were analyzed according to
the seven problem areas.

These areas included the coverage

given the world of work in:

(l) elementary social studies

textbooks, (2) teachers' editions accompanying these text
books, (3) textbooks and recorded lessons in the social
studies series entitled Our Working World, and (4) teachers'
manuals accompanying these textbooks.
included:

The other sections

(5) the world of work coverage in the textbooks

used in elementary social studies curriculum and methods
courses, (6) emphasis the professors teaching these courses
place on the world of work in relation to other content
areas in the social studies, and (7) references related to
world of work information in the suggested reading lists
used in conjunction with these courses.
Three methods were employed in the analysis of the
data.
Percentages were calculated for each item in
multiple item categories, based upon the frequencies with
which these items were mentioned.

These percentages were

derived by dividing the frequency of each item by the total
frequencies in each category.

This method facilitated both
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intra-textbook and inter-textboolc comparison of the
emphasis accorded these items.
In those categories where only one item was being
assessed, ratios were computed, based upon the frequencies
with which items were mentioned for every one hundred
pages.

Since the textbooks contained differences in their

total number of pages, it was believed that this method
would provide the best basis for comparison between text
books.

The ratios were presented for every one hundred

pages in order to work with whole numbers which would pro
vide information of a more meaningful nature.

These

ratios were derived by dividing the frequency of mention
for each category by the total number of pages in each
textbook.

The quotient derived was multiplied by 100 to

obtain the ratio per one hundred pages.
The third method for analyzing the data involved
the enumeration of items within a category by frequency
count.

This method was employed in those categories where
/

the information being sought did not necessitate further
treatment.

Elementary School Social Studies Textbooks
To compare and contrast the coverage given the
world of work in the textbooks published by Follettj
Macmillan; Scott, Foresman; and Silver Burdett, it was
necessary to analyze the data obtained for each category
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in the evaluative instruments (Appendix A).

The data for

categories 1-6, and 8, were compared by frequencies and
percentages of occurrence.

These categories included

mention of occupational titles, description of work or
duties performed in occupations, mention of skills or
abilities, education and training needed for occupations,
illustrations of workers, activities for children to per
form, and the four concepts related to work.

In categories

1-5» the items compared were the nine occupational areas
while in categories 6 and 8, the items were the various
activities and concepts, respectively.

Tables were con

structed to present these data by grade level according to
textbook publisher for those categories which were believed
to contain sufficient emphasis to warrant tabular presenta
tion.

Data were presented for category 7 in tabular form

by frequency and ratio, according to grade level and text
book publisher.

This category pertained to the inclusion

of sentences to stimulate thought or discussion about the
world of work.

For category 9? which referred to occupa

tional titles and the word'Vrork* in the index and/or
glossary, the information found was enumerated by a
frequency count.

Teachers' Editions
Data for. each category in the evaluative instrument
(Appendix B) were analyzed to determine what suggestions
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related to the world of work were contained in the
teachers' editions accompanying the social studies text
books.

Data were reported for catfegories 1 and 3 by their

frequencies and corresponding percentages of occurrence,
and presented in tabular form according to grade level and
publisher.

These categories included mention of the four

concepts related to work, and activities and resources.

In

category 2, which related to the inclusion of sentences to
stimulate thought or discussion about the world of work,
data were presented in tabular form by frequency and ratio,
according to grade level and textbook publisher.

Social Studies Textbooks--Our Working World
The same evaluative instrument was employed to
compare and contrast the coverage given the world of work
%

in the textbooks of the series Our Working World, as was
used to review the elementary social studies textbooks.
For this reason, the methods of analysis were identical to
those described for the elementary social studies text
books.

Teachers* Manuals--Our Working World
The same evaluative instrument which was used to
analyze the teachers' editions accompanying the social
studies textbooks was used to determine what suggestions
related to the world of work were contained in the
teachers' manuals of this series.'

For this reason, the
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methods of" analysis were identical to those described for
the teachers' editions.

Teacher Training Textbooks
Data for each category in the evaluative instrument
(Appendix C) were analyzed.

The information found was

tabulated according to frequency of mention for categories
1, 2, and 6, which involved inclusion of world of work
information in the preface, table of contents, and: index,
units developed which were related to the world of work,
and references and readings related to this subject.

For

category 3» which referred to the units suggested for
development which related to the world of work, data were
presented in tabular form by frequency and ratio, according
to textbook author.

Data were reported by their fre

quencies and corresponding percentages of occurrence for
categories 4 and 5» which included mention of the four
concepts related to work, and activities and resources.
The responses to questions 2 and 3 in the question
naire (Appendix H) sent to the directors of elementary
education in fifty colleges and universities provided the
data for problem areas six and seven.
Question 2 referred to the emphasis professors
teaching elementary social studies curriculum and methods
courses placed on the world of work in relation to the
other content areas in elementary social studies.

The five

ii

i

7k
»

alternatives to this question were placed in tabular form
and their frequencies were recorded.

Thus, a frequency-

count for each item provided the basis for analysis of the
emphasis professors placed on the world of work.
Question 3 referred to references related to world
of work information in the suggested reading lists used in
conjunction with the elementary social studies curriculum
and methods courses.

To analyze the reading lists

returned, each list was read completely and those refer
ences to the world of work and career development were
enumerated by means of a frequency count.

Summary
Evaluative instruments were designed to assess the
world of work content in elementary social studies text
books, in teachers' editions and manuals accompanying.these
textbooks, and in textbooks used in elementary social
studies curriculum and methods courses.
The sample of textbooks to be reviewed included
the four series of elementary social studies textbooks and
their accompanying teachers' editions which were suggested
for use by state departments of education, the textbooks
and teachers' manuals of the series Our Working World, and
the textbooks used most frequently in the elementary social
studies curriculum and methods courses in the colleges and
universities sampled.
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The methods employed in analyzing the data were
discussed in relationship to the seven areas of the problem
under investigation-.

CHAPTER IV

ANALYSIS OF THE DATA

Chapter IV is a presentation of the findings of
this study and is divided into the seven areas of the
problem under investigation.

In the first five areas,

which involve analysis of the elementary school social
studies textbooks, teachers' editions or manuals, and
teacher training textbooks, the findings are reported
according to the categories in the evaluative instruments.
The remaining two areas comprise the data received from
the questionnaire (Appendix H) regarding the emphasis
professors place on the world of work, and the information
contained in the reading lists concerned with the world of
work.
In reporting the findings for categories which had
relevance to occupational areas, a comparison was made
between the United States Department of Labor (1963)
projections for occupational employment for 1975» and the
frequency of occurrence with which .the occupational areas
were mentioned in the textbooks.

The per cent of projected

employment by major occupational areas for 1975 may be
found in Table 3»
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Table 3»

Percentage of Employment Projections by Major
Occupational Areas for 1975

Major Occupational Area

Per Cent

Professional, technical, and kindred workers

I k .2
H

o

•

Managers, officials, and proprietors, except farm
Clerical and kindred workers

16.2

Sales workers

7

6.7

Craftsmen, foremen, and kindred workers

12.8

Operatives and kindred workers

16.3

Service workers

14.3

Laborers, except farm and mine

k .3

Farmers, farm managers, laborers, £nd foremen

k .5

jElementary School Social Studies Textbooks

Category 1. Mention of Occupational Titles
The frequencies and the corresponding percentages
with which occupations in the major occupational areas are
mentioned in the four textbook series are presented in
Table 4, by grade level.

Also included are the total

frequencies of mention and their corresponding percentages
for each major occupational area.
Jt can be seen that the Follett and Silver Burdett
series include the most frequent mention of occupational

Table k.

Number and Percentage of Mention of Occupational Titles by Major
Occupational Areas in Selected Elementary Social Studies Textbook Series

Major
Occupational
Titles

1

2

Follett

Macmillan

S c o t t , 1P o r e s m a n

Grade

Grade

Grade

3

4

5

6

1

2

3

4

5

6

1

2

3

Silver Burdett
Grade

4

5

6

6

Totals

1
5. 3

8
32.0

17
8.3

55
13.7

68
12.4

139
23.6

1740
29.5

1

2

3

4

5

Professional*
technical and
kindred workers

N
S

22
64.7

23
IB.9

63
38.2

90
20.4

230
33.7

309
50. 4

18
56. 2

3
16.7

19
35.8

152
53- 3

32
10.1

107
31.2

18
1 0 0 .0

17
4 7 .2

33
25.6

38
20.2

135
47.4

119
35.7

Hanagers,
officials*
proprietors,
except farm

N
S

0
0 .0

1
0.8

10
6.1

183
4i. 4

168
24. 6

94
15. 3

0
0 ,, 0

2
1 1 .. 1

11
20.7

30
10. 5

127
4 0 .. 2

76
22. 1

0
0 .0

0
0 .0

5
3.9

31
16.5

32
11.2

29
8.7

1
5. 3

2
8.0

32
15.7

86
21.4

156
28.4

109
18.4

1185
20.1

Clerical and
kindred workers

N
*

4
1 1 .. 8

7
5- 7

9
5.4

6
1. 3

10
1. 5

1
0 .. 2

2
6. 3

3
1 6 .. 7

0
O.O

5
1 .. B

5
1 .. 6

5
1 .. 4

0
0 .. 0

7
1 9 .. 4

2
1.5

1
0.5

8
2.8

5
1.5

0
0 .0

1
4.0

5
2.5

10
2.5

9
1.6

7
1.2

112
1.8

1
0.4

Sales workers

N
*

Craftsmen*
foremen* and
kindred workers

N

s

5« 9

1
0. 8

5
3.0

0
0 .. 0

0
0.0

26
15.7

1
0 .. 2
10
3

3
0. 5

0
0 .. 0

0
0 .. 0

0
0.0

18
6. 3

2
0 .. 6

16
4. 7

0
0 .. 0

0
0 ..0

1
0.8

6
3.2

5
1.5

0
0.0

0
0.0

1
0.5

4
l.o

5
0.9

3
0.5

90
1.5

23
3.

43
7 .. 0

1
3 .. 1

1
5 .. 5

0
0.0

14
4 .. 9

20
6. 3

5
1 .. 4

0
0 .. 0

0
0 .. 0

10
7.7

3
1.6

12
4.2

9
2.7

0
0.0

8.0

3
1.5

29
7.2

26
4.7

67
11.4

304
5.1

18

0
0 .. 0

1
1.9

20

.9

1
3 .1

7 .. 0

11
3 .5

11
3 .. 2

0
0 .. 0

0
0 .. 0

9
7.0

20
10.6

14
4.9

12
3.6

3
1 5 -. 8

2
8.0

27
13.2

13
3.2

57
10.4

31
3.6

314
5.3

.0

8
25 .0

1 1 .. 1

13
24.5

10
3- 5

1
0 .. 3

15
4 .. 4

0
0 .0

11
30 . 6

39
30.2

9
4.8

6
2.1

1
0.3

0
0 .. 0

4
16.0

21
10.3

9
2.2

2
0.4

16
2.7

287
4.9

.0

0
0 .. 0

0
0 .0

0
0.0

10
3 .5

32
10 . 1

14
4 .. 1

0
0.0

0
0.0

0
O.O

18
9.6

18
6.3

24
7.2

0
0.0

3
12.0

25
12.2

27
6.7

28
5.1

22
3.7

328
5.6

16
2. 3

Operatives and
kindred workors

N
*

0
0 .. 0

8
6 .. 6

9
5.4

29
6 .. 6

28
4 .. 1

Service workers,
except private
household

N

5
1 4 .. 7

70
5 7 .. 4

14
8.5

10
2 .. 3

9
1 .. 3

12

%

0
0.0

6
4 .. 9

0
0.0

74
1 6 .. 7

15
2 .. 2

12

%
N
*

1
2.9

6
4 .. 9

29
17.6

39
8 .. 8

184
26 • 9

121
19 .7

2
6 .. 3

7
3 8 .. 9

9
17-0

26
9 .1

86
27 .2

94
2 7 .. 4

0
0. 0

i .8

30
23.3

62
32.9

59
20.7

129
38.7

14
73.6

3
12.0

73
35.8

168
41.9

198
36.1

206
34.9

1547
26.2

N

34
100. 0

122
100. 0

165
99-9

442
100.0

683
100.0

613
100. 0

32
100 .0

18
100 .0

53
99.9

285
99.9

316
99 .9

343
99 .9

18
100. 0

36
100.0

129
100.0

188
99.9

285
100.0

333
99.9

19
100.0

25
100.0

204
100.0

401
99.8

549
100.0

590
100.0

5907
100.0

Laborers, except
farm and nine
Farmers* farm
managors, fore
men, and farm
laborers
Totals

N

%
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titles.

The fewest incidence of occupational titles in the

lower elementary grades is found in the textbooks published
by the Macmillan C6mpany, while the Scott, Foresman series
contains the lowest number of occupational titles in the
textbooks for the upper elementary grades.

The textbooks

of the Follett series mention occupational titles most
frequently on both the lower and upper elementary grade
levels.

With two exceptions, the total number of occupa

tions mentioned increases steadily for each succeeding
grade level in all four series.

This pattern, however,

does not appear to be developmental for the individual
occupational areas (Table 4, column l).
Professional, farm, and managerial occupations are
given the most attention by authors of the textbooks
reviewed.

In fact, these three occupational areas comprise

76 per cent of the total occupations mentioned in all text
books.

But recalling Table 3j these same occupational

areas are projected to comprise 29.4 per cent of the
workers in- major occupational groups for 1975•

The sales

and clerical occupational areas receive the least attention
by the authors of these textbooks.

The total mention of

occupations in these areas account for only 3 per cent of
the total occupations mentioned, whereas they are projected
to make up 22.9 per cent of the work force in 1975•
It is interesting to note that laborers are men.tioned in only three of the twelve books on the first three

8°

grade levels, with the Silver Burdett series accounting for
two of the three.

Category 2. Mention of Specific Work or Duties
Performed in Occupations
As can be noted in Table 5? the greatest mention of
specific work or duties performed in various occupations is
found in the Follett series, while the least emphasis in
this category is given by the authors of the Scott, Foresman
series.

Generally speaking, in all textbook series, promi

nent attention to occupations of a farm and professional
nature is evident, these two areas comprising about 59 per
cent of the total items mentioned in this category.

In

contrast, the projected employment for these two areas is
18.7 per cent.

Those occupational areas receiving the

least attention by all writers are those of clerical,
sales, and service workers as they make up 11 per cent of
the total items in this category versus the Department of
Labor's projection of 37*2 per cent for these three occupa
tional areas.
Each of the first five textbooks in the Follett
series emphasizes a different occupational area for this
category, including the professional, service, craftsman,
managerial, and farm areas, respectively.

In contrast, the

farm occupational area is stressed in five of the six
texts in the Silver Burdett series.

The Scott, Foresman

and Macmillan series emphasize the occupational areas of

Table 5.

Major
Occupational
Titles

Number and Percentage of Mention of Specific Work or Duties Performed in
Occupations by Major Occupational Areas in Selected Elementary Social
Studies Textbook Series

1

2

Follett

Macmillan

Scott, Foresman

Grade

Grade

Grade

3

4

5

6

1

2

3

4

6

5

1

2

3

Silver Durdett
Grade

4

5

6

l

2

3

4

5

6

Totals

9
3 9 .. 1

7
9 .. 2

26
16.6

24
1 8 .. 2

53
3 1 .. 0

97
4 9 .. 0

3
12. 5

4
6 .• 7

9
45.0

54
44. 3

24
2 0 ..0

35 ' =
37.

5
7 1 ., 4

1
4.0

11
20.4

12
1 1 ., 4

31
4o. 8

32
28. 6

0
0 ..0

8
3 6 .. 4

5
5.6

8
7.8

34
22. 4

38
19.9

530
24.6

%

0
0 .. 0

5
6 .. 6

3
1.9

44
3 3 -• 3

18
1 0 .. 5

10
5.. 0

0
0 ..0

0
0 .. 0

0
0.0

13
1 0 .. 6

3
2. 5

11
11. 7

0
0 .. 0

0
0.0

1
1.9

8
7.6

11
14. 5

5
4. 5

0
0 ..0

3
1 3 .. 6

2
2.2

4
3- 9

7
4.6

25
13. 1

173
8.0

N
#

4
1 7 .. 4

6
7 .• 9

10
6.4

4
3 -• 3

4
2 .. 3

0
0 .. 0

3
1 2 .• 5

5
8 .. 3

0
0.0

5
4 .. 1

3
2 .. 5

1
1 .. 1

0
0 .. 0

2
8.0

1
1.9

2
1 ., 9

3
3. 9

0
0 ., 0

1
4. 5

5
5.6

9
8 .. 8

1
0. 7

1
0 .• 5
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1. 8

X

s

2
8.. 7

6
7- 9

6
3.8

0
0 .. 0

3
1 ..8

1
0 .. 5

0
0 .. 0

0
0 .. 0

0
0.0

4
3 -• 3

1
0 .. 8

2
2 .. 1

0
0 .. 0

0
0.0

3
5-6

0
0 .. 0

0
0 .. 0

1
0. 9

0
0 .. 0

O
0 ,. 0

0
0.0

1
1 .. 0

2
1. 3

2
1 .. 0

34
1.6

Craftsaen,
foremen, and
kindred workers

N
*

0
0 .. 0

2
2 ..6

37
23.6

1
0 ..8

2
1 .• 2

25
1 2 .,6

0
0 ., 0

14
23.. 3

3
15.0

3
2 .. 4

3

1
1 .. 1

0
0 .. 0

1
4.0

1
1.9

1
1 .. 0

0
0 ..0

8
7 .. 1

3
1 5 .. 8

1
4 .• 5

3
3.3

11
1 0 .. 8

11
7 .. 2

19
9. 9

150
7.0

0
0 .. 0

2
2 .. 6

13
8.3

7
5. 3

9
5- 3

4
2 ..0

9
37.. 5

1 1 .. 7

1
5.0

11
9 .. 0

7
5 -. 8

3
3 .. 2

0
0 .. 0

0
0.0

13
24.1

10
9 ,. 5

4
5 .• y

6
3 1 .. 6

1
4 .• 5

7
7.7

4
3 .. 9

6
3 .. 9

3
1 ..6

130
6.0

3
1 .. 5

6
2 5 -. 0

2
3 .3

1
5.0

6
4 .. 9

0
0 .. 0

4
4 .. 2

2
28 . 6

5
20.0

12
22.2

6
5 .7

0
0 ,. 0

0
0 .. 0

0
0 .. 0

0
0 .. 0

9
10.0

I
1 .. 0

2
1 .. 3

0
0 .. 0

124
5.8

8
V. 2

206
9.6

5 0 .. 7

95
4 9 .. 7

733
34.1

152
1 0 0 .. 0

191
99 .9

Professional,
technical and
kindred workers
Managers,
officials,
proprietors,
except form
Clerical and
kindred workers
Sales workers

N

%
Ft

•5

Operatives and
kindred workers

N
*

Service workers,
except private
household

N
S

8
3 4 .. 8

31
4 o ,. 8

18
11.4

0
0 .,0

Laborers, except
fara and nine

S
%

0
0 ,. 0

5
6 ..6

13
8.3

31
23. 5

11

6.. 4

8
4 .,0

0
0 .. 0

2
3 .3

1
5.0

7
5 .. 7

14
1 1 .. 7

7
7 .. 4

0
0 .. 0

0
0.0

0
0.0

22
20.. 9

13
1 7 -. 1

5
4 .. 5

1
5 -• 3

4
1 8 .. 2

25
27.8

17
16 . 7

12
7 .9

faraars, fans
managers, fore
men, and farm
laborers

N
S

0
0 .. 0

12
1 5 .. 8

31
19.7

21
1 5 .• 9

63
36., 8

50
2 5 .. 3

3
1 2 .. 5

26
43 .3

5
25.0

19
15 .6

65
5 4 .. 2

30
3 1 .• 9

0
0 .0

16
64.0

12
22.2

44
4 l .9

14
1 8 .. 4

56
50.0

9
4 7 .• 3

4
1 8 .. 2

34
37-8

47
4 6 .. 1

77

N

23
1 0 0.0

76
100 .0

157
100.0

132
1 0 0 ,. 0

171
1 0 0 .. 0

198
99 .9

24
1 0 0 .. 0

60
9 9 .. 9

20
100.0

122
99 .9

120
1 0 0 .. 0

94
9 9 -. 9

7
1 0 0.0

25
100.0

54
100.0

105
99 .9

76
100.. 0

112
100.1

19
1 0 0 .. 0

22
99. 9

90
100.0

102
1 0 0 .. 0

Totals

s

8
4 .• 7

3
2.7

3.3

2152
100.0
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professional and farm workers in five of their six text
books.

It would appear that the Follett series provides

the greatest variation in the description of work or duties
performed in occupations.

Category 3« Mention of Skills or Abilities Needed
to Perform Duties in Occupations
On the whole, there was very little mention of
skills and abilities in the textbooks.

For that matter,

there appeared to be little systematic coverage given this
category throughout the six grades in any of the textbooks
analyzed.

No statements were found in the first grade

textbooks which referred to skills or abilities in occupa
tions and only five sentences relating to the category were
found in the second grade textbooks.

Approximately 77 per

cent of the eighty-four references to the items in this
category were found in the textbooks for the three upper
elementary"grades.

Those skills and abilities needed by

farmers, professionals, and operatives received the
greatest attention from the authors. , There was no mention
of skills or abilities needed by sales workers, while only
two references were found pertaining to those needed by
clerical workers.
The frequencies of mention for this category were
evenly distributed among the four textbook series.
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Category k. Mention of Training or Education for
Occupations
In general, there was a paucity of information
regarding occupational preparation.

In fact, only nine

references to education and training were found in the
lower three grades and these were found only in the textbpoks published by Follett and Silver Burdett."
Of the geventy=-four references applying to this
Category, 88 per cent were in the texts for the upper
elementary grades.

Once gigain, the professional and farm

occupations received the.greatest attention in all text
books reviewed.

There was no mention of training and

education.in regard to the clerical and operative areas
find only one reference was found in the occupational area
pf sales workers.

Category 5» Illustrations Depicting Workers or
Work Being Performed
The number and percentage of illustrations in the
textbooks which depict workers or work being performed are
presented in Table 6.

The largest number of illustrations

depicting work and workers were related to the farm and
professional areas, comprising more than k5 per cent of all
illustrations which featured workers.

These areas are pro

jected to include 18,7 per cent of employment by major
©ppupational groups in 1975•

Least recognition in the

textbooks is given to illustrations of managerial, sales,

Table 6.

Number and Percentage of Illustrations Depicting Workers or Work Being
Performed by Major Occupational Areas in Selected Elementary Social
Studies Textbook Series

Major
Occupational
Titles

1

Macmillan

Scott, Foresnan

Grade

Grade

Grade

3

4

6

5

1

2

3

4

4

5

11
22.0

29
43.2

1
1.5

3
3.0

1
1.5

11
9.8

317
20.2

3.3

0
0 .0

0
0.0

5
10.0

5
7-5

0
0.0

0
0.0

3
4.6

4
3.6

34
2.2

1
1.1

2
3.3

1
1.6

1
1.2

0
0.0

4
6.0

0
0.0

3
3.0

1
1.5

2
1.8

58
3.7

3
4 .. 1

1
1.1

1
1.7

4
7 .. 1

8
9.6

3
6.0

1
1.5

1
1.5

8
7.8

0
0.0

5
4.5

75
4.8

4
5 .. 4

2
2.3

1
1.7

1
1 .. 8

2
2.4

1
2.0

2
3.0

3
4.6

5
5.0

3
4.6

14
12.5

94
6.0

.9

11
1 4 .. 9

20
33.7

24
40.0

12
2 1 ., 4

8
9.6

8
16.0

1
1.5

$.k

2
2.0

5
7-7

10
8.9

229
14.6

3
6 .. 8

5
1 4 .• 7

22
2 9 .. 7

17
19.8

1
1.7

3
5 .>4

1
1.2

3
6.0

11
16.4

3
4.6

1
1.0

0
0.0

0
0.0

139
8.9

10
22.. 7

0
0 .0

1
1. 3

3
3.5

6
10.0

10
17 .9

15
18.1

12.0

10
14.9

19
29.2

26
25.7

17
26.1

13
11.6

223
14.2

28
43.1

53
52.5

35
53.8

53
47.3

400
25.5

65
99.9

101
100.0

65
99*8

112
100.0

1
9

4
9.1

28
82.4

12
16.2

22
25.6

1

3

%

14
20.6

4
5<. 8

8
1 6 .. 0

21
2 7 -. 2

36
56. 3

18
25. 3

12.5

19
27. 5

%

N

0
0.0

1
0. 9

0
0.0

6
8 .. 7

1
2 .. 0

5
6 .. 5

0
0 ., 0

0
0 .0

0
0.0

1
1. 4

1
9

0
0.0

0
0 .0

o
0 .0

0
0.0

Clerical and
kindred workers

N
s

12
24.0

5
4 .. 8

3
4.4

3
4 .• 3

2
4 .. 0

0
0 .. 0

4
6 ..2

1
1 .. 4

0
0.0

3
4. 3

0
0.0

0
0.0

0
0 .0

10
13. 5

Sales workers

N
*

5
10.0

6
7 -. 7

1
1.5

0
0 .. 0

1
.0

3
3 -. 9

6
9 .. 4

1
1 .. 4

4
25.0

4
5 .. 8

5 -. 9

5
1 1 ., 4

0
0.0

Craftsaen,
foremen, and
kindred workers

N
*

1
2.0

0
0 ., 0

12
17.6

1
1 ., 4

0
0 ..0

8
1 0 ., 4

0
0.0

18
25. 3

4
25.0

7
10. 1

9

4
9 .. 1

0
0.0

Operatives and
kindred workers

N
*

3
6.0

11
1 0 ., 6

9
13-2

19
27. 5

6
1 2 .. 0

7
9 -. 1

8
12. 5

12
16. 9

16
2 3 .. 2

13
3 8 .. 2

2
4. 5

1

12.5

Service workers,
except private
household

N
*

11
22.0

42
4 o .. 4

1
1.5

0
o .. 0

0
0 .. 0

0
o .. 0

10
1 5 .. 6

0
0 .. 0

1
6.2

3
4 .. 3

1
2.. 9

H
%

0
0.0

7
6 .. 7

12
17.6

20
2 9 -. 0

21
4 2 .. 0

12
15 .6

0
0 .. 0

2
2 ,. 8

2
12.5

6
8 .. 7

5
1 4 ,. 7

Laborers, except
farn and nine

1

Grade

16
19.3

6

24
2 3 .. 1

Managers,
officials,
proprietors,
except farm

Silver Qurdett

12
21. 4

2

5

17
34.0

Professional,
technical and
kindred workers

N

2

Follett

4
3
5.0

2

5

6

1

6

2

Parsers, fans
•anagers, fore
men, and farm
laborers

N
%

1
2.0

6
5 .8

16
23.5

16
23.2

11
22.. 0

21
27 .2

0
0. 0

19
2 6 ,. 8

1
6.2

10
14 .5

10
29 .4

16
36 .4

0
0.0

11
14.9

11
12.8

20
33-3

13
23.2

32
38.6

13
26.0

4
6.0

Totals

H
X

50
100.0

104
100.0

68
99.9

69
99 .9

50
100.0

77
99 .9

64
100.0

71
99 .9

16
99.9

69
99 .8

34
9 9. 8

44
100. 0

34
100. 0

74
100.0

86
99.9

60
100.0

56
1 0 0. 0

83
100.0

50
100.0

67
100.0

3

10
l

6

Totals

1569
100.1
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and clerical workers, which include but 11 per cent of the
total illustrations found.

These same three occupational

areas are projected to comprise 33*6 per cent of the
workers employed in the major occupational groups in 1975*
In three of the textbook series, four different
occupational areas are emphasized,on the various grade
levels, while illustrations of farmers are depicted most
frequently in five of the textbooks in the Silver Burdett
series.
Illustrations were also categorized according to
the sex of the workers.

Of the total 1,569 illustrations of

workers, approximately 87 per cent depicted male workers.
Of the total 209 women workers pictured, 104 or almost 50
per cent were listed under the professional occupational
area.

•

Category 6. Mention of Activities for Children to
Perform which Relate to the World of Work
There was no mention of role playing activities in
all of the textbooks analyzed, while only five musical
activities were suggested in the textbooks which related
to this category.

Of the total activities mentioned, 73

per cent were found in the textbooks written for grades
four through six.

The language arts area comprised 84 per

cent of the total activities suggested in all textbooks
reviewed.

Books suggested for children to read, related to
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the world of work, made up one-third of the language arts
activities.
The Scott, Foresman series contained the most
number of activities related to the world of work, while
the textbooks in the Silver Burdett series provided the
least coverage for this category.

Category 7« Inclusion of Sentences in Statement
or Question Form Provided to Stimulate Thought or
Discussion about the World of Work
The total number and ratio per hundred pages of
sentences pertaining to this category are presented in
Table 7 according to grade level by publishing company.
On the average, the Scott, Foresman series provided
twenty-three sentences per hundred pages to stimulate
thought or discussion about the world of work.

In compari

son, the textbooks in the Follett, Silver Burdett, and
Macmillan series have an average of sixteen, fifteen, and
thirteen sentences per hundred pages, respectively.

The

highest ratio of sentences provided for individual grade
levels is found in the fourth grade textbooks for three of
four textbook series.

Category 8. Mention of and/or Reference to the
Concepts of the Dignity of Work, Interdependence,
the Rewards of Work, and Changes in the Work World
The frequencies and percentages of concepts found
in the textbooks are presented in Table 8.

Of all four

textbook series, Silver Burdett places the greatest

Total Number and Ratio per Hundred Pages of Sentences Provided to
Stimulate Thought or Discussion about the World of Work in Selected
Elementary Social Studies Textbook Series

Grade 1
Publishing
Companies
Follett

Macmillan

N

R

7

4.8
100

l4

3

2.4
100

26

-

Scott, Foresman

Silver Burdett

Grade 2

11

Grade 3

Grade 4

R

- N

R

8.7
100

22

8.5
100

152

22

15-1
100

35

12.2
100

67

27-1
100

36

18.7
100

50

24.6
100

93

8.6
100

7

3.6
100

37

18.5
100

89

N

N

R
47.5

Grade 5
N

R

Grade 6
N

R

74

15.4
100

64

13.3
100

17.8
100

115

21.5
100

47

10.0
100

32.3
100

119

27-1
100

51

H
0
•
H

Table 7«

27.3
100

67

13.8
100

84

100

100
17 . 4
100

00

-J

Table 8.

Number and Percentage of Concepts Pertaining to the World of Work
Mentioned in Selected Elementary Social Studies Textbook Series

Scott* Foresoan

Silver Burdett

Dignity
of work

N
%

1
7.1

11
47.8

5
38.5

16
37.2

31
21.8

28
31.5

1
100.0

0
0.0

9
56*2

35
24.6

16
20.5

7
12.3

0
0.0

1
100.0

10
4l.6

7
IB.4

5
6.8

16
22.2

0
0.0

0
0.0

5
12.8

12
15.0

19
16.1

26
20.8

26l
21.6

Interdependence

N

%

4
28.6

2
8.7

6
46.1

8
18.6

20
14.1

14
15.7

0
0.0

0
0.0

2
12.5

38
2 6 .8

7
8 .9

17
29.8

0
0.0

0
0.0

10
4l.6

3
7.9

6
8.2

22
30.6

1
9.1

2
22.2

13
33.3

19
23.8

17
14.4

12
9.6

283
18. 4

Rewards
of work

N
*

9
64.3

8
34.8

1
7.7

14
32.6

46
32.4

24
27.0

0
0.0

2
100.0

2"
12.5

45
31.7

24
30.8

19
33.3

0
0.0

0
0.0

0
0.0

12
31.6

11
15.1

12
16.6

7
63.6

5
55.5

17
43.6

26
32.5

25
21.2

26
80.8

335
27.7

Changes

N
*

0
0*0

2
8.7

1
7.7

5
11.6

45
31.7

23
85.8

O
0.0

0
0.0

3
18.7

24
16.9

31
39.7

14
2 4 .6

0
0.0

0
0.0

4
16.7

16
42.1

51
69.9

22
30.6

3
27.3

2
22.2

4
10.3

23
28.7

57
48.3

6l
48.8

391
32.3

N
X

14
100.0

23
100.0

13
100.0

43
100.0

142
100.0

89
100.0

1
100.0

2
100.0

16
99.9

l42
100.0

78
99.9

57
100.0

0
0.0

1
100.0

24
99.9

38
100.0

73
100.0

72
100.0

11
100.0

9
99.9

39
100.0

80
100.0

118
100.0

125
100.0

1210
100.0

the

work world

Totals

89

emphasis on these concepts.
provides the least coverage.

In contrast, Scott, Foresman
Of the 1,210 concepts men

tioned in the textbooks reviewed, 88 per cent are found in
the textbooks for the upper elementary grades.
While changes in the work world is the concept
given the greatest overall attention, its mention seems
concentrated in the upper elementary grades.

Overall, the

concepts mentioned least often in the textbook series are
those of interdependence and the dignity of work.

No

developmental sequence is evident in the inclusion of con
cepts in the individual textbook series.

Category 9* Mention of Occupational Titles, the
Word "Work," and Words Subsumed under it in the
Index and/or Glossary
A total of eighty-three occupational titles were
found in all indices, with ^3 per cent of these related to
occupations of a professional nature.
The occupational titles mentioned in the glossaries
throughout the various textbook series totaled ninetyeight, with the professional occupational area receiving
59 per cent of that total.
The only mention of the word "work" in an index was
found in the first grade textbook of the Macmillan series.
The words "workers" and "ways of working" were found in the
indices of five of the six textbooks in the Silver Burdett
series with eighty-six references subsumed under these
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headings.

Slightly more than 50 per cent referred to

workers in foreign countries.

Teachers' Editions Accompanying the
Social Studies Textbooks
The teachers* editions accompanying the selected
elementary social studies textbooks were also analyzed.
The categories in the evaluative instrument used to review
the teachers'* editions do not completely parallel those
used to analyze the textbooks.

Category 1. Mention of and/or Reference to the
Concepts of the Dignity of Work, Interdependence,
the Rewards of Work, and Changes in the Work World
The frequencies and corresponding percentages of
concepts found in the teachers' editions are shown in
Table 9«

Of the teachers' editions in the four series

reviewed, those published by Scott, Foresman place the most
emphasis on these concepts, while Macmillan provides the
least coverage.

Interdependence is the concept given the

greatest overall attention, while the concept of the
rewards of work receives the least recognition.

The con

cepts of interdependence and the dignity of work receive
the greatest emphasis in the lower elementary grades
including slightly more than 70 per cent of the concepts
mentioned on these grade levels.

In the three upper

grades, the concepts of changes in the work world and
interdependence make up 68 per cent of the total concepts

Table 9»

Concepts

1

Dignity
of work

%

Inter
dependence

*

Rewards
o f work

»

Changes

N

N

N

N

%

Number and Percentage of Concepts Pertaining to the World of Work
Mentioned in Teachers' Editions Accompanying Selected Social Studies
Textbooks

2

Pollett

Macaillao

Scott, Foresaan

Grade

Grade

Grade

3

N

5

6

1

2

fl

6

1

2

3

Grade
4

5

6

1

2

3

4

5

6

Totals

7
2 5 .. 0

15
6 8 .. 2

16
3 7 .. 2

4%
37-9

22
30.1

17
1 3 -. 0

9
14.3

4
8 .> 9

0
0 .. 0

9
13.0

11
18.0

8
8.2

6
1 1 .. 8

35? „
26.8

35. 7

12
44.4

21
36.8

9
28.1

u
3 9 «. 3

5
22.• 7

21
4 8 .. 8

43
37.1

24
32.9

36
27.. 5

29
46.0

17
37 .8

11
29.. 7

25
36-2

25
4i.o

36
37.1

16
3 1 '. 4

446
33.2

0
0 .. 0

7 .. 1

2
7.4

8
14.0

2
6.3

8
2 8 .. 6

0
0 .. 0

2
4. 7

14
12.1

k
5.5

9
6 .• 9

2
3*2

6
1 7 .7

12
3 2 .. 4

18
26.1

10
16.4

7
7.2

7
1 3 <. 8

16
2 1 .. 9

0
0 .. 0

0
0 .. 0

1
3.7

10
17-5

10
31.2

2
7 .1

2
9 .. 1

4
9 .. 3

15
12.9

23
31.5

69
5 2 .. 6

23
36.5

16
35 .6

14
3 7 .. 6

17
24.6

15
2t.6

46
47.4

22
4 3 .. 1

379
28.2

73
99 .9

8
100.. 0

14
99 .9

27
99.9

57
99-9

32
100.0

28
100.>0

22
1 0 0 .. 0

4l
1 0 0 .. 0

116
100.0

73
100.0

131
1 0 0 .,0

63
100.0

45
1 0 0 .. 0

37
9 9 .. 9

69
99.9

61
100.0

97
99.9

51
lOO. 1

1342
100.0

29
27- 3

15
25. 9

29
39- 7

5
62. 5

57.1

1
3.7

7
15. 5

33
55.9

34
32. 1

6
1 0 .• 3

16
2 1 .. 9

3
37. 5

8
29.6

3
b. 7

4
6.8

9
8 .• 5

8
1 3 .. 8

12
1 6 .. 4

1
3.7

5
1 1 .. 1

5
8.5

3%
3 2 .. 1

29
5 0 .. 0

59
100.0

106
1 0 0 .. 0

58
100.. 0

.0

5
11
34.4

17
28.8

45

4
18
31-6

10
66.7

27

3
12
44.4

17
63.0

work world

Totals

4

Silver Burdett

«;

158

-

11.8

92

mentioned.

No textbook series shows a steady increase of

mention of any one concept throughout the six grades.

Category 2. Inclusion of Sentences in Question or
Statement Form Provided to Stimulate Thought or
Discussion about the World of Work
The total number and ratio per hundred pages of
sentences pertaining to this category are presented in
Table 10 according to grade level by publishing company.
On the average, there are sixty-three sentences for
every one hundred pages in the Silver Burdett series
provided to stimulate thought or discussion about the world
of work.

The Scott, Foresman series is also relatively

high with forty-nine sentences per hundred pages.

The

Follett and Macmillan series contain the least number of
sentences per hundred pages, twenty-nine and twenty-five,
respectively.
On the average, there are fifty-eight sentences per
hundred pages related to this category for the four text
books on the second grade level.

In comparison, the four

textbooks for the sixth grade level contain only twentyfour sentences per hundred pages.

Category 3« Activities and Resources Suggested to
Reinforce Concepts, Ideas, and Understandings
about the World of Work
The number and corresponding percentages of the
activities and resources contained in the teachers 1
editions are presented in Table 11.

Slightly more than

Table 10.

Total Number, and Ratio Per Hundred Pages, of Sentences Provided to
Stimulate Thought of Discussion about the World of Work in Teachers'
Editions Accompanying Selected Social Studies Textbooks

Publishing
Companies
Follett

Macmillan

Scott, Foresman

Silver Burdett

Grade 1

.Grade 2

Grade 3

Grade 4

Grade 5

Grade 6

N

R

N

N

N

N

N

45

21.8
100

142

6O.7
100

88

26.0
100

l4o

34.0
100

60

10.4
100

130

22.6
100

127

51.6
100

175

59.5
100

42

11.9
100

43

9.2
100

62

9.*k
100

62

10.8
100

6o

31-9
100

209

50.4
100

221

52.5
100

420

84.8
100

329

49.4
100

183

27.2
100

293

108.5
100

24l

60.3
100

26l

96.3
100

204

48.0
100

185

29.6
100

227

38.0
100

R

R

R

R

R

v£>

Table 11.

Number and Percentage of Activities and Resources Provided to Reinforce
Ideas, Concepts, and Understandings about the World of Work in Teachers'
Editions Accompanying Selected Social Studies Textbooks

Follett

Macnillan

Scott, Foresaan

Grade

Grade

Grade

1 2 3 4 5 6

1 2 3 4 5 6

Activities
Resources
Books

Language
Arts

Art

Music

Field
Trips

Speakers

4
1 6 .. 7

12
16.2

27
SO.• 9

16
2 6 .. 7

17
37 .8

0
o .. 0

8
2 6 .. 7

17
3 7 -. 8

3
1 5 .. 8

2
9 .. 5

12
30.0

2
18.2

3
2 0 .. 0

50
3 7 -. 6

45
3 3 .. 8

26
2 6 .. 5

20
2 3 .. 5

2
2.7

N

%

10
4 1 .. 6

39
52.7

6
11. 3

32
53. 3

20
4 4 .. 4

10
1 1 .. 5

4
1 3 -. 3

13
28. 9

4
2 1 .. 0

5
2 3 .. 8

9
22.5

7
63.6

4
2 6 .. 7

23
1 7 .. 3

22
1 6 .. 5

27
2 7 .. 5

26
3 0 .. 6

14
18.7

N
s

8
33. 3

10
13.5

1
1. 9

5
8. 3

8
1 7 -. 8

1
1 .. 1

5
1 6 .. 7

5
1 1 .. 1

3
1 5 .. 8

1
4 .. 8

5
12.5

0
0.0

5
33 .3

11
8 .• 3

10
7 .. 5

2 .. 0

7
8 .. 2

N

0
0 .. 0

2
2.7

0
0 .. 0

0
0 .. 0

0
0 .. 0

0
0 .. 0

0
0 .. 0

1
2 .. 2

0
0 .. 0

0
0 .. 0

0
0.0

0
0.0

0
0 .. 0

8
6 .. 0

0
0 .. 0

2
2 .. 0

2
8 .. 3

0
0.0

1
1. 9

0
0 .. 0

0
0 .. 0

0
0.0

3
1 0 .. 0

0
0 .. 0

0
o .. 0

0
0 .. 0

0
0.0

0
0.0

2
13 .3

1
0 .. 7

2
1 .. 5

0
o .. 0

3
4.1

10
1 8 .. 9

2
3. 3

0
0 .. 0

0
0 .. 0

4
1 3 .. 3

3
6 .• 7

8
4 2 .. 1

4
1 9 .. 0

10
25.0

0
0.0

0
0 .. 0

17
1 2 .. 8

0
0.0

8
10.9

8
1 5 .. 1

3
5 .. 0

0
o .. 0

0
0 .. 0

6
2 0 .. 0

1
2 .. 2

1
5 .. 3

3
1 4 .. 3

1
2.5

1
9.1

1
6 .> 7

0
0.0

0
0.0

3•3

0
o .. 0

76
8 7 -. 3

0
0 .. 0

5
11 .1

0
o .. 0

6
2 8 .. 6

3
7.5

1
9.1

24
99 .9

74
100.1

6o
99 .9

45
1 0 0 .. 0

87
9 9 .. 9

30
1 0 0 .. 0

45
1 0 0 .. 0

19
1 0 0 .. 0

21
1 0 0 .. 0

4o.
100.0

11
100.0

N

%
N
s

N

*
Films and
Filmstrips

Total*

Grade

1 2 3 * 5 6

N
s

*
Role
Playing

Silver Burdatt

N

*
N

%

0
0 .. 0 .

53
100 .0

2

1 2 3 4 5 6

Tot.l.

15
20. 5

14
1 8 .. 2

34
43.6

8
16.7

2
5. 9

3
7.3

342
24.4

Ik
1 9 ., 2

19
24. 7

13
16.7

16
33. 3

14
41. 2

28
68. 3

379
27.1

0
0.0

19
2 6 .. 0

6
7.8

10
12.8

4
8. 3

1
2. 9

6
1 4 .. 6

133
9.5

0
0 .. 0

1
1-3

3
4 .. 1

1
1 .• 3

19
24.3

0
0 .. 0

3
8 .. 8

1
2 .. 4

4l
2.9

0
0 .. 0

0
0 .. 0

0
0.0

0
0 .. 0

1
1. 3

1
1.3

0
0 .. 0

0
0 .. 0

0
0 .. 0

13
0.9

24
1 8 .. 0

7
7 .. 1

9
1 0 .. 6

0
0.0

4
5 .. 5

6
7 .. 8

1
1.3

0
0 .. 0

0
0 .. 0

0
0 .. 0

112
8.0

23
17 • 3

24
1 8 .. 0

16
1 6 .. 3

23
27 .1

1
1.3

1
1 .. 4

7
9 .1

0
0.0

0
0 .0

0
0 .. 0

0
0 .. 0

128
9.1

0
0 .. 0

0
0 .. 0

6
4 .. 5

18
1 8 .. 4

0
0.0

57
76.0

17
23 .3

23
29 .9

0
0.0

20
4l .7

14
4 1 .. 2

3
7.3

251
17.9

15
1 0 0 .. 0

133
1 0 0 .. 0

133
9 9 .. 8

98
9 9 .. 8

85
1 0 0 .. 0

75
100.0

73
1 0 0 .. 0

77
1 0 0 .. 1

78
100.0

48
100 .0

34
1 0 0 .. 0

4l
99 .9

1399
99.8

2
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one-half of the total activities and resources related to
this category are contained in the language arts and books
areas.

In the upper elementary grades, the areas of

language arts, films and filmstrips, and books make up 80
per cent of the total activities and resources suggested.
Overall, activities receiving the least attention through
out the six grades are those related to music and role
playing, comprising less than 4 per cent of the total.
Of the total activities and resources mentioned,
38.5 per cent occur in the Scott, Foresman series while
slightly less than 12 per cent are contained in the text
books published by the Macmillan Company.

Social Studies Textbooks—Our Working World
The three social studies textbooks in this series
comprise a separate problem area under investigation in
this study.

This series was evaluated by the same instru

ment employed to review the elementary social studies
textbooks.

Category 1. Mention of Occupational Titles
The frequencies and the corresponding percentages
with which occupations are mentioned in the nine occupa
tional areas are presented in Table 12.
The areas receiving heavy emphasis are those
including the occupations of professionals, managers, and
craftsmen.

These three areas make up 76 per cent of all

Table 12.

Number and Percentage of Mention of Occupational Titles by Major
Occupational Areas in Recorded Lessons and Textbooks in Our Working
World Series

Grade 1

Grade 2

Grade 3

Totals

%

N

%

246

38 • 3

468

36.1

18.0

215

33.4

288

22.2

3

1•3

15

2• 3

35

2 •7

1 •9

1

0.4

13

2.0

22

1•7

151

36.4

29

12.1

47

7• 3.

227

.17 • 5

Operatives and kindred workers

11

2• 7

3

1• 3

33

5.1

47

3.6

Service workers except private
household

31

7.4

11

4.6

23

3.6

65

5.0

Laborers, except farm and mine

9

2.2

2

0.8

9

1.4

20

1•5

21

5.1

62

25 • 9

42

6.5

125

9.6

^15

100.0

239

100.0

643

99 • 9

1297

99.9

°/o

N

%

137

33 •0

85

35.6

Managers, officials, proprietors,
except farm

30

7.2

43

Clerical and kindred workers

17

4.1

8

Major Occupational Areas
Professional, technical, and (
kindred workers

Sales workers
Craftsmen, foremen,- and kindred
workers

Farmers, farm managers, foremen,
and farm laborers
Totals

N

N
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the occupations mentioned.

In comparison, these same

occupational areas are projected to comprise 37-7 per cent
of the workers in major occupational groups for 1975•

The

occupational areas of laborers, sales, and clerical workers
comprise less than 6 per cent of the total number of
occupations mentioned, whereas they are projected to make
up 27*2 per cent of the work force in 1975•

The frequency

with which occupational areas are mentioned in the text
books shows an irregular pattern of emphasis from grades
one through three, with the exception of the managerial
occupational area.

Category 2. Mention of Specific Work or Duties
Performed in Occupations
The frequencies and percentages of mention for this
category are found in Table 13.

Such prominent attention

is given to the specific work or duties involved in occupa
tions of a professional or managerial nature that these two
areas alone consist of 67 per cent of the total frequencies
In contrast, the projected employment for these two areas
is 2k.9 per cent.
The sales, service, and clerical occupational areas
include slightly less than 6 per cent of the total fre
quencies.

These occupational areas are estimated to

comprise 37•2 per cent of the work force in 1975*

Table 13*

Number and Percentage of Mention of Specific Work or Duties Performed
in Occupations by Major Occupational Areas in Recorded Lessons and
Textbooks in Our Working World Series

Grade 1

Grade 2

Grade 3

Totals

N

°/o

N

°/o

N

%

N

23

27.0

4i

50.6

82

46.6

146

Managers, officials, proprietors,
except farm

6

7.1

16

19.8

60

34.1

82

24.0

Clerical and kindred workers

4

4.7

2

2• 5

3

1.7

9

2.6

Sales workers

0

o
o•

0

0.0

4

2.3

4

1.2

33

38.8

0

. 0.0

8

4.5

4i

3.2.0

Operatives and kindred workers

8

9.4

7

8.6

7

4.0

22

6.4

Service workers, except private
household

2

2.4

2

2• 5

2

1.1

6

1.8

Laborers, except farm and mine

2

2.4

3

3 •7

7

4.0

12

3.5

Farmers, farm managers, foremen,
and farm laborers

7

8.2

10

12• 3

3

1.7

20

5.8

85

100.0

81

100.0

176

100.0

342

100.0

Professional, technical, and
kindred workers

Craftsmen., foremen, and kindred
workers

Totals

%
to

Major Occupational Areas

.7

99

Category 3* Mention of Skills or Abilities Needed
to Perform Duties in Occupations
Overall, there were only twenty-one mentions of
skills or abilities needed by workers in all of the occupa
tional areas in this series.

Only one mention related to

this category was made in the recorded lesson and first
grade textbook.

Of the skills and abilities mentioned,

71 per cent were devoted to the managerial and professional
areas.

The occupational areas of clerical workers, service

workers, and laborers received no mention in regard to this
category in the three textbooks.

Category 4. Mention of Training or Education for
Occupations
A total of forty-nine mentions of education and
training needed for various occupations were found in the
textbooks and recorded lessons reviewed in this series.

Of

these, 60 per cent were devoted to occupations of a profes
sional nature.

Category 5« Illustrations Depicting Workers or Work
Being Performed
The number and percentage of illustrations in the
textbooks which depict workers or work being performed are
presented in Table l4.

The first grade textbook contains

70 per cent of the total number of illustrations.

The

professional, craftsmen, and managerial areas comprise
65 per cent of the total number of illustrations of

Table l4.' Number and Percentage of Illustrations Depicting Workers or Work Being
Performed by Major Occupations Areas in Textbooks in Our Working World
Series

Grade 1

Grade 2

Grade 3

Totals

°/o

N

°/o

N

%

N'

°/o

77

18,.7

32

35 .6

30

36,.1

139

23.8

102

24.8

9

10.0

6

7.2

117

20.0

Clerical and kindred workers

15

3.6

1

1.1

.1

1.2

Sales workers

36

8.7

8

8.9

2

101

2 k •5

5

5.5

16

Operatives and kindred workers

26

6 •3

8

8 •9

Service workers except private
household

24

5.8

8

Laborers, except farm and mine

9

2.2

22

. 412

Major Occupational Areas
Professional, technical, and
kindred workers
Managers, officials, proprietors,
except farm

Craftsmen, foremen, and kindred
workers

Farmers, farm managers, foremen,
and farm laborers
Totals

N

•

2 •9
46

7.9

19 • 3

122

20.8

9

10.8

43

7.3

8 •9

7

8.4

39

6.7

1

1.1

10

12.0

20

3.4

5•3

18

20.0

2

2.4

42

7.2

99 • 9

90

100.0

83

99.8

585

100.0

2

I
I

I
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workers, whereas they are projected to make up 37*7 per
cent of the labor force in 1975*

A smaller number of

illustrations, 6.3 per cent, are found in the occupational
areas of clerical workers and laborers - while these same
occupational areas are projected to comprise 20.5 per cent
of the work force in 1975•
Of the 585 illustrations in the three textbooks,
90 per cent depicted male workers.

Women workers were

pictured fifty-nine times, 73 per cent of which were
relevant to the professional occupational area.

Category 6. Mention of Activities for Children to
Perform which Relate to the World of Work
There were no art, music, or role playing
activities suggested for children to perform which were
related to the world of work in the three textbooks.
Language arts activities were mentioned a total of eighteen
times, fifteen of which appeared in the first grade text
book.

Of these, twelve were poems related to work or

workers and were found in the recorded lesson.

Category 7« Inclusion of Sentences in Statement or
Question Form Provided to Stimulate Thought or
Discussion about the World of Work
The number and ratio per hundred pages of sentences
pertaining to this category are presented in Table 15 by
grade level.

A total of fifty-nine sentences related to

this category are found in the textbooks and recorded

102

Table 15•

Total Number, and Ratio Per Hundred Pages, of
Sentences Provided to Stimulate Thought or
Discussion about the World of Work in Recorded
Lessons.and Textbooks in Our Working World
Series

Grade 1
N
42

R
13.1
100

Grade 3

Grade 2
N
3

R
1.3
100

N
Ik

R
4.9
100

103

lessons.

Of the forty-five sentences included on the first

and second grade levels, forty-four are located in the
recorded lessons.

Category 8. Mention of and/or Reference to the
Concepts of the Dignity of Work, Interdependence,
the Rewards of Work, and Changes in the Work World
The number and percentages of concepts included in
the textbooks of this series are presented in Table 16.
As can be noted in this table, a different concept is
stressed in the textbooks on each of the three grade
levels.

On the whole, the four concepts have been accorded

fairly equal emphasis.

Category 9« Mention of Occupational Titles, the
Word "Work," and Words Subsumed under It in the
Index and/or Glossary
No index was included in the textbooks of this
series.

However, indices for these textbooks were found

in the teachers* manuals.

There was no mention of occupa

tional titles or the word "work" in the indices for grades
one and two.

The.grade three textbook contained five

occupational titles in the glossary while nine occupational
titles were found in its index.

Of the latter, seven per

tained to the professional and managerial areas.

Table l6.

Number and Percentage of Concepts Pertaining to the World of Work
Mentioned in Recorded Lessons and Textbooks in Our Working World Series

Grade 1

Grade 2

Grade 3

Totals

N

°/o .

N

°/o

N

%

Dignity of work

28

17-6

19

29-7

32

23.0

79

21.8

Interdependence

6l

38.4

10

15.6

36

25.9

107

• 29.6

Rewards of work

35

22.0

13

20.3

38

27.3

86

23.8

Changes in the work world

35

22.0

22

34.4

33

23.7

90

24.9

159

100.0

64

100.0

139

99-9

362

100.1

Concepts

Totals

°/o

N

H
O
•P"

105

Teachers' Manuals--0ur Working World

Category 1. Mention of and/or Reference to the
Concepts of the Dignity of Work, Interdependence,
the Rewards of Work, and Changes in the Work World
The frequencies and percentages of concepts found
in the teachers' manuals are presented in Table 17•
Overall, the concept given the most emphasis is that of
interdependence, while the rewards of work receives the
least recognition.

A different concept is stressed on each

of the three grade levels, interdependence, the dignity of
work, and changes in the work world, respectively.

An

uneven distribution of emphasis on the concepts is
apparent both within and between the teachers' manuals.

Category 2. Inclusion of Sentences in Question or
Statement Form Provided to Stimulate Thought or
Discussion about the World of Work
The total number and ratio per hundred pages of
sentences pertaining to this category are presented by
grade level in Table l8.

The frequency of mention and

corresponding ratios decrease with each successive increase
in grade level in the teachers' manuals for this series.
Many more sentences to stimulate thought or discussion
about the world of work are found in the teachers' manuals
of this series than were provided in the teachers' editions
previously reported (Table 10).

Table 17•

Number and Percentage of Concepts Pertaining to the World of Work
Mentioned in Teachers' Manuals Accompanying the Textbooks in Our
Working World Series

Grade 1

Grade 2

Grade 3

N

°/o

N

%

N

Dignity of work

24

16.1

35

43.2

7

10.1

66

22.1

Interdependenc e

73

49.0

20

24.7

21

30.4

114

38.1

Rewards of work

33

22.1

8

9-9

l4

20.3

55

18.4

Changes in the work world

19

12.8

18

22.2

27

39.1

64

21.4

149

100.0

81

100.0

69

99.9

299

100.0

Concepts

Totals

%

Totals
N

%

H
O
c\

107

Table l8.

Total Number, and Ratio Per Hundred Pages, of
Sentences Provided to Stimulate Thought or
Discussion about the World of Work in Teachers'
Manuals Accompanying the Textbooks in Our
Working World Series

Grade 1

Grade 2

Grade 3

N

R

N

R

N

R

656

331.3
100

552

195-1
100

kkk

169.5
100

io8
Category 3- Activities and Resources Suggested to
Reinforce Concepts, Ideas, and Understandings about
the World of Work
The number and percentage of the activities and
resources found in the teachers 1 manuals are shown in
Table 19•

Of the activities and resources in this category

the language arts and books areas receive the. most emphasis
comprising more than 63 per cent of the total activities
and resources found in the manuals.

Of the k^O resources

suggested in the books area, 139 are complete stories which
are contained in the teachers' manuals".

Activities related

to music and field trips are accorded little attention,
including less than k per cent of all activities in the
three manuals.

A marked decrease is noted in the number of

activities and resources presented in the third grade
1

manual in comparison to the manuals for grades one and
two.

Teacher Training Textbooks
Because it was assumed that teachers' orientation
to the world of work could be influenced by the textbooks
used in elementary social studies curriculum and methods
courses, selected textbooks used in these courses were also
reviewed.

The categories employed in the analysis of these

texts do not completely parallel those used in analyzing
other textbooks in this study.

The evaluative instrument

designed to review these textbooks is located in Appendix C.

Table 19*

Number and Percentage of Activities and Resources Provided to Reinforce
Ideas, Concepts, and Understandings about the World of Work in Teachers'
Manuals Accompanying the Textbooks in Our Working World Series

Activities

Grade 1

Grade 2

N

N

%

Grade 3

Totals

°/o

N

%

N

°/o

Books

180

37-5

171

37-4

99

37.8

450

37-5

Language Arts

3.54

32.1

101

22.1

60

22.9

315

26.3

Art

4o

8.3

94

20.5

29

11.1

163

13.6

Music

27

5.6

3

0.7

1

0.4

31

2.6

Role Playing

13

2.7

26

5.6

9

3.4

48

4.0

6

1.3

8

1.7

1

0.4

15

1-3

Speakers

19

4.0

25

5-5

8

3-1

52

4.3

Films and Filmstrips

4l

8.5

29

6.4

55

21.0

125

10.4

480

100.0

457

99.9

262

100.1

1199

100.0

Field Trips

Totals

H
O
VO "

110

Category 1. Mention of the World of Work, Occupations,
and Concepts Related to Work in the Preface, Table of
Contents, and Index
No references to the world of work, occupations, or
concepts related to work were found in the preface or table
of contents in all five textbooks reviewed.

In the indices

of four texts, there were a total of fifteen references
found which were considered related to this category.
Among the topics found were:

technological change, automa

tion, interdependence, division of labor, occupation, and
policeman.
• On the whole, the world of work was not singled out
by the textbook authors as an area to receive special
emphasis and references to this subject were presented in
a fragmented fashion interwoven with other content material.

Category 2. Units Pertaining to the World of Work,
Developed for Use with Elementary School Children
Twelve units pertaining to the world of work were
developed in the five teacher training texts reviewed.
Michaelis included units related to work in community
living, home and family life, life in early America, and
two units dealing with services and craftsmen in Japan.
Joyce suggested first grade units involving concepts
related to the world of work, and Ragan and McAulay
developed units related to the dignity of work, and
cooperation and interdependence among family members.

A

Ill
unit on community workers was developed in the textbook
written by Dunfee and Sagl.

Category 3« Units or Topics Suggested for Development
which Pertain to the World of Work
The number and ratio per hundred pages of suggested
units or topics related to the world of work are presented
by textbook authors and are found in Table 20.

A total of

104 units are suggested for development in the five text
books reviewed, 37 per cent of which are suggested by
Michaelis.

Almost two-thirds of the total number of units

suggested by the authors were applicable for the lower
elementary grades.

Category h. Mention of and/or Reference to the
Concepts of the Dignity of Work, Interdependence,
the Rewards of Work, and Changes in the Work World
From examination of Table 21, it can be seen that
interdependence is the concept most frequently mentioned,
consisting of slightly more than 60 per cent of the total
concepts mentioned.

The concepts of the dignity of work

and the rewards of work together make up less than 20 per
cent of the concepts mentioned in the five textbooks.

The

total' number of concepts mentioned per textbook ranges from
a low of 29 in the textbook written by Joyce to a high of
72 in the text authored by Dunfee and Sagl with an average
mention of 53*6 concepts per textbook.

Table 20.

Total Number, and Ratio Per Hundred Pages, of Units Suggested for
Development Pertaining to the World of Work in Selected Teacher
Training Textbooks

Dunfee and Sagl

N

R

10

2.6
100

Jarolimek

N
16

Joyce

Michaelis

R

N

R

N

3.4
100

25

8.3
100

38

R
' 6.8
100

Ragan and McAulay

• N

R

15

111
100

Table 21.

Number and Percentage of Concepts Pertaining to the World of Work
Mentioned in Selected Teacher;Training Textbooks

Dunfee
and Sagl
Concepts

Jarolimek

N

%

N

Dignity of work

3

4.2

Interdependence

55

Rewards of work

'

Joyce

Michaelis

Ragan and
McAulay

Totals

%'

N

%

N

%

N

%

N

%

7

14.0

2

6.9

6

9-4

5

9.4

23

8.6

76.4

29

58.0

14

48.3

38

59.4

25

47.2

161

60.1

0

0.0

8

16.0

6

20.7

6

9.4

9

17.0

29

10.8

Changes in the
•work world

l4

19.4

6

12.0

7

24.1

14

21.8

14

26.4

55

20.5

Totals

72

100.0

50

100.0

29

100.0

64

100.0

53

100.0

268

100.0

H
H

\j3
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Category 5- Activities and Resources Suggested to
Reinforce Concepts, Ideas, and Understandings
about the World of Work
The number and percentage of activities and
resources suggested in the teacher training textbooks
pertaining to the world of work are presented in Table 22.
Of the activities and resources in this category, the
language arts, speakers, and field trips classifications
comprise 59 per cent of the total number mentioned, while
the classifications of music, films and filmstrips, and
books make up less than l4 per cent of the items in this
category.
Michaelis's textbook contains slightly more than
per cent of all items found in this category while the
textbooks written by Joyce, and Ragan and McAulay, include
slightly less than 13 per cent of the total items.

Category 6. Inclusion of References and Readings
Which Could Provide Information about the World of
Work to Teachers
A total of eight references were found in the five
textbooks reviewed which could provide information about
the world of work to teachers.

There were four references

which related to automation and changes in the work world
and two which related to the social studies series Our
Working World.

The other references, two books published

in the early 1930's, referred to work in specific occupa
tions.

Table 22.

Number and Percentage of Activities and Resources Provided to Reinforce
Concepts, Ideas, and Understandings about the World of Work in Selected
Teacher Training Textbooks

Activities
and Resources
Books

Dunfee
and Sagl
:—
N
%

Jarolimek
N

%

Joyce
———
N
%

Michaelis
N

Ragan and
McAulay

%

N

%

Totals
N

%

6

6.2

0

0.0

5

18.5

3

1.6

7

28.0

21

5.2

Language Arts

39

40.2

7

10.4

1

3.7

37

19.8

10

4o.o

94

23-3

Art

14

14.4

6

8.9

8

29.6

26

13.9

5

20.0

59

14.6

Music

2

2.1

0

0.0

0

0.0

14

7-5

0

0.0

16

4.0

Role Playing

0

0.0

12

17.9

0

0.0

4l

21.9

0

0.0

53

13.2

Field Trips

13

13.4

24

35-8

4

14.8

27

14.4

1

4.0

69

17.1

Speakers

14

l4.4

18

26.9

7

25.9

33

17.6

1

4.0

73

18.1

9-3 . 0

0.0

2

7.4

6

3.2

1

4.0

18

4.5

99.9

27

99-9

187

99-9

24 •100.0

403

100.0

Films and
Filmstrips
Totals

9

97

100.0

67

H

H
ui

ll6

In general, it would appear that very little was
suggested in the way of references and readings which would
help familiarize teachers with occupations or the world of
work.

Responses of Instructors Regarding Emphasis Placed
on the World of Work and References or
Suggested Reading Lists Used in
Connection with Their Courses
It was recognized that instructors of elementary
social studies curriculum and methods courses could influ
ence prospective teachers' perceptions of the world of work
through the importance they attributed to this subject.
"With this in mind, problem areas six and seven were
designed to,determine what emphasis instructors placed on
the world of work, and what references to this subject were
contained in suggested or outside reading lists used in
conjunction with their courses.
The responses from question 2 of the questionnaire
sent to educators in fifty colleges and universities pro
vided the data for the sixth problem area.

Question 2 of

the questionnaire was stated as follows:
Of all possible objectives and content areas in
elementary social studies, what emphasis would
you place on the world of work?
The number and percentages of responses are shorn in
Table 23.
.Overall, slightly more than 95 per cent of the
respondents indicated that they consider the world of work
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Table 23 •

Number and Percentage of Responses to Question 2
in Questionnaire (Appendix H)

°/o

a. Of no importance

0

o

b. On a mention or acknowledgment basis only

2

4.6

c. As important as any other

18

41.9

d. Among the most basic objectives

12

27.9

e. Of high importance

11

25.6

Total

43

100.0

•

O

N

Alternatives

to be of equal or greater importance when compared to all
possible objectives and content areas in elementary social
studies.
The responses to Item 3 of the questionnaire pro
vided the data for the final problem area under investiga
tion.

Item 3 of the questionnaire was stated as follows:

If you have a list of readings used in connection
with your course, would you please enclose a
copy.
Of the nineteen reference and suggested reading
lists returned with the questionnaire, no references were
found related to the world of work, vocational guidance,
occupational information, or career development.

118

Discussion and Summary of Findings
It may be recalled from the review of the litera
ture in Chapter II that writers and theorists have sug
gested that career development was a process that extended
over a period of years with its beginnings in early child
hood, and that world of work information should, be presented
to elementary school children.

These authorities also

recommended that children should:

(l) have an opportunity

to explore a wide variety of occupations} (2) become
familiar with the types of work involved in various occupa
tions; (3) develop wholesome attitudes and respect for all
types of human endeavors; (4) understand that interdependent
relationships exist between workers in various occupations;
(5) realize that the world of work and occupations are
constantly changing; (6) receive information about occupa
tions in regard to academic requirements, training, and
skills and abilities needed to perform job tasks; (7)
develop an understanding of the rewards of work; and (8)
be afforded many opportunities to engage in a wide variety
of activities and experiences related to the world of
work.
The following discussion will focus upon the extent
to which the content of the social studies textbooks con
tained information about the world of work in accordance
with the recommendations of authorities in the field.

!

The findings of this study revealed that while
world of work information was found in the textbooks, its
presentation was limited both in range and scope.

What is

more, it appeared that children were receiving a distorted
picture of the world of work through their textbooks.
For instance, the heavy emphasis on the farm occupa
tional area might be questioned when compared to the 1975
projections for employment in this area (Table 3)«

The

demand for farm workers has been decreasing steadily for a
number of years as this country has evolved from an agri
cultural to an industrial society.

Technological changes

and mechanization have further reduced the demand for
workers in this area.

Therefore, the heavy emphasis

accorded this occupational area in the textbooks does not
seem justified.
Authors of elementary.social studies textbooks have
also placed a disproportionate emphasis on the occupations
of professional and managerial workers when compared to the
projected employment in major occupational groups for 1975*
While such frequent mention of occupations in these areas
might serve to elevate the aspirations of some youngsters,
it could also have an enervating effect on others.

Since

these occupational areas require specialized skills and
abilities, and increased expenditures of time and money for
education and training, opportunities for entry into these
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areas are necessarily limited, especially for children from
lower socioeconomic levels.
While a good number of youngsters currently
attending elementary school can be expected in the future
to gain employment in the sales and clerical occupational
areas, scant attention has been given by textbook writers
to occupations in these areas, despite the fact that the
sales and clerical workers are projected to comprise almost
23 per cent of the labor force in 1975*
Although it was not expected that the employment
figures for 1975 should dictate the emphasis textbook
writers would place on various occupational areas, it would
seem that a more realistic picture of the occupational
world might desirably be presented to young children.

From

the foregoing observations, it can be concluded that
children were not given an opportunity to explore a wide
variety of occupations through their social studies text
books.
Another noteworthy finding of this study was that
women workers were featured in relatively few illustrations
of workers or work being performed.

On the average, only

one illustration in ten pictured women workers in all
elementary texts reviewed.

When illustrations of workers

were selected, it would appear that little consideration
was given to the increasing number of women workers enter
ing the work force.

For example, a fact sheet compiled by
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the Women's Bureau of the United S t a t e s Department of
Labor (1968) noted that there were twenty-nine m i l l i o n
women i n the labor f o r c e , comprising one-third of the
workers i n t h i s country.

I t would appear that dispro

portionate a t t e n t i o n was accorded i l l u s t r a t i o n s of male
workers i n the textbooks.

I f the trend of recent years

continues, i t can be expected that more women w i l l assume
two work r o l e s , one i n the home and the other i n the world
of work.

For t h i s reason, i t would seem desirable t o

include more i l l u s t r a t i o n s o f . women workers i n the t e x t 
books i n order t o provide models with which young g i r l s
might i d e n t i f y .
/

Theorists and writers i n the f i e l d of career
development have s t r e s s e d the importance of r e l a t i n g one's
personal i n t e r e s t s and a b i l i t i e s t o opportunities i n the
work world.

In addition t o s e l f understanding, t h i s task

would a l s o require perception of the f a c t that s k i l l s and
a b i l i t i e s enter i n t o an i n d i v i d u a l ' s choice of work and
that d i f f e r e n t s k i l l s are needed by workers i n various
occupations.

Since a l l elementary textbooks have tended

t o disregard the mention of s k i l l s and a b i l i t i e s , i t can be
conjectured that authors considered t h i s subject as
inappropriate f o r i n c l u s i o n a t the elementary school
level.
Writers concerned with the subject of work have
noted that technological and occupational changes i n our
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s o c i e t y have created the need f o r a b e t t e r educated work
force.

This, i n turn, has f o s t e r e d a c l o s e r bond between

education and work.

I t has been postulated that workers i n

the future w i l l need t o maintain greater occupational
f l e x i b i l i t y which can be enhanced through education and
training.

Although authors have not accorded much a t t e n 

t i o n t o education and t r a i n i n g , i t would seem desirable t o
acquaint children with the occupational preparation needed
by workers i n various occupations i n order t o create an
awareness of the r e l a t i o n s h i p between education and the
world of work.
I t has been suggested that youngsters begin t o form
a t t i t u d e s and values toward work and workers a t an e a r l y
age, and that they are capable of comprehending abstrac
t i o n s about the importance and dignity o f a l l work, the
dependence of workers upon one another, the rewards of
work, and changes i n the work world.

Authors o f - t h e

various textbooks analyzed have included references t o
these concepts r e l a t e d t o the world of work.

The i n c l u s i o n

of these concepts was irregular on the various grade l e v e l s
and did not appear t o f o l l o w a developmental pattern.

For

instance, l i t t l e a t t e n t i o n was given t o concepts r e l a t e d t o
work i n the lower elementary grades.

Concepts by t h e i r

very nature would appear t o require repeated presentations
i n increasingly mature contexts t o permit expansion and
refinement of t h e i r meanings.

Therefore, i t would seem
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desirable f o r authors t o begin introducing these concepts
i n the primary grades i n order t o build a foundation on
which further r e l a t e d meanings might be based.
Although writers and t h e o r i s t s have suggested that
children should be exposed t o a wide variety of a c t i v i t i e s
and experiences r e l a t e d t o work, the majority of the
a c t i v i t i e s suggested were l a r g e l y confined t o the language
a r t s and books areas.

While these a c t i v i t i e s and resources

can be considered valuable f o r widening occupational
horizons, i t might be w e l l t o include many concrete
experiences as w e l l .

Foi~ i n s t a n c e , the a c t i v i t y of r o l e

playing, which would provide an opportunity f o r children
t o become a c t i v e l y involved i n work r o l e s and t e s t t h e i r
developing s e l f concepts against r e a l i t y , has been accorded
little attention.

I f , as has been suggested by some

experts i n the f i e l d of c h i l d development, children learn
by doing, i t would appear desirable f o r authors t o provide
a greater v a r i e t y of a c t i v i t i e s and experiences t o involve
children more a c t i v e l y i n the learning process.
On the whole, i t would seem that children were
r e c e i v i n g a rather l i m i t e d picture of the world of work
through the s o c i a l s t u d i e s textbooks.

The same can be said

of the orientation prospective teachers were receiving i n
t h i s regard through the s o c i a l s t u d i e s textbooks used i n
teacher preparation courses.
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Review of f i v e textbooks used i n elementary school
s o c i a l s t u d i e s curriculum and methods.courses revealed that
while other content areas were given s p e c i a l focus, the
world of work was v i r t u a l l y ignored.

The a t t e n t i o n accorded

t h i s area was peripheral i n nature, r e c e i v i n g no central
emphasis i n any of the textbooks.

I f i t can be assumed

that teachers are influenced by the content areas empha
s i z e d i n the textbooks, they would not receive the impres
s i o n that the world of work was of primary importance i n
the s o c i a l s t u d i e s s i n c e references t o t h i s area were
incidental t o other content areas.
While the textbooks reviewed treated t h i s subject
l i g h t l y , instructors of elementary s o c i a l s t u d i e s cur
riculum and methods courses indicated that they considered
the world of work .to be as important or more important than
other content areas of the s o c i a l s t u d i e s .

This f e e l i n g

however, does not seem t o be r e f l e c t e d i n the textbooks
adopted nor i n the s e l e c t e d references used i n conjunction
with these courses.

Perhaps the term "world of work, u

lacking a universal d e f i n i t i o n , was interpreted by
instructors t o be synonymous with the term economics.

It

i s a l s o possible that instructors were unaware of the
current l i t e r a t u r e regarding career development s i n c e the
large majority of the references t o t h i s subject are found
i n the area of guidance.
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In summation, t h i s study revealed that gaps e x i s t
between what has-been advocated and what has been presented
i n regard t o world of work information a t the elementary
school l e v e l i n the area of s o c i a l s t u d i e s .

With t h i s i n

mind, a model scope and sequence chart (Figure l ) has been
designed t o serve as a guide f o r bridging these gaps.

Al

though t h i s chart was not d i r e c t l y i n the range of t h i s
study, some value was seen i n presenting a model of t h i s
sort.

The assumption was made that the world of work should

lend i t s e l f t o a scope and sequence approach and would best
be presented i n accordance with the expanding horizons
curriculum plan widely used i n elementary s o c i a l s t u d i e s .
This chart was meant as a model and was not a l l
i n c l u s i v e o f the world of work.

I t should not be construed

as universal i n i t s application or as a f i n i s h e d product
but merely as an example from which a systematic, formalized
program of i n s t r u c t i o n might be evolved.
In developing t h i s scope and sequence chart, the
evaluative c r i t e r i a used i n the review of the. textbooks
were u t i l i z e d , keeping i n mind the gaps which were found t o
exist.

I t i s recommended that appropriate a c t i v i t i e s and

resources including r o l e playing, language a r t s , music,
a r t , books,, s t o r i e s , poems, dramatizations, films and
f i l m s t r i p s , speakers, and f i e l d t r i p s be u t i l i z e d on each
of the s i x grade l e v e l s .

S e l e c t e d references containing

Contsnt Areas,
Include workers from
all occupational,
area*
Include aen and womer

Grade I

Grade 2

Family and School

Cn—uii ty

Father's work
Mother's work
Workers that serve
the school
e*

Grade 3
City

Grade %

Grade 6

Grade 5

State

Sation

World

Include cowttity
workers who:
help us stsy healthy
help keep us safe
help us learn
repair thing*

Include workers in
these occupational
areas:
C O M U I I I cation
transportation
food-clothing-shelter

Survey of workers in
industry, business,
and government within
the,state

Survey of workers in
different regions of
the country
Compare workers in
colonial days with
present day workers

Compare workers i n
ancient, medieval, and
modern times
Compare workers i n
foreign countries with
those in the United
States

Specific work or
duties in occupations
Advantages and disadvantages

Develop idea of
Hwork*
Talk about children's
work in hose and
school
Discuss what workers
do in their jobs

Description of work
performed by various
community workers
Discuss places wbere
work is performed
Find out what workers
like and dislike about
their jobs

Analyse the work or
duties of the workers
engaged in these
occupstions
Compare advantages and
disadvantages

Compare work and
duties on various
occupational levela
in the occupations
studied

Compare work in
various occupations
from colonial days to
present day
Compare complexity of
the duties performed
in these occupations

Compare work i n various
occupations in foreign
countries to those in
the United States

Skills and abilities

Skills and abilities
needed by Caaily and
school workers to do
their Job
Salate skills and
abilities to child's
work in home and
achool

Emphasize skills and
abilities essential
for good workmanship
Skills needed by com
munity workers
Relation of skills and
abilities to success
ful Job performance

Skills and abilities
needed by these workers
to perform their jobs
Belation of skills and
abilities to successful
job performance

Skills, abilities, and
personality charac
teristics of workers
in these occupations
Belate the above to
personal interests
and hobbies

Skills needed for work
in occupations being
studied
Selate bobbies and
interests to occupatioms

Contrast similarities
and differences of
s k i l l s and a b i l i t i e s
needed by workers in
various occupations
Belate attitudes,
interests, and a b i l i 
ties to jobs studied

Education and train
ing

Seasons why faaily
•sabers and school
workers prepared for
their occupations

Make observations on
schooling, training,
or time involved in
learning skills for
various occupations

Type of education and
training required, and
level of ability needed
for these occupations

Levels of education
and training needed
for various jobs
Problems involved in
education and training

Levels of education
and training needed to
enter particular
occupations
Compare levela of
skill and education
and training require
ments to job remunera
tion

Compare training and
education for similar
occupations in foreign
countries with those
in the United States

Dignity of

Importance of all
useful work
Appreciation of how
the work of others
helps us

Contributions of
various workers to our
well-being
Develop healthy atti
tudes toward all work
and workers
Unique contributions
of each worker

How we benefit from
the work of others
Importance of work to
the individual, com
munity, and the city

Value, importance, and
necessity of all occu
pations to the welfare
of the state

Importance of work in
the American way of
life
Bow work of Americans
has benefitted mankind

I m p o r t a n c e o f «».tt&ing a
wise decision in choos
ing a job
Far reaching effects
on life in choosing a
vocation

Develop concept of
interdependence among
f«dly acsbars—school
workers
Stress need for co
operation in performing
work tasks

Develop concept of
dependence of com
munity workers upon
each other
Stress our dependence
on various cowunity
workers

Discuss how division
of labor hss led to
specialisation within
various occupations
Stress need for coop
eration within and
aminif various occupa
tions

Interdependence among
workers in the state
Trace progress from
self-sufficiency in
satisfying basic needs
to dependency on others

Explore interdependence
of workers in one
region upon workers in
other regions
Specialisation in work
activities increases
interdependence

Compare intcrdcpendcncc
among workers i n s l s p l e
and complcx societies
Interdependence osrang
nations

Seasons for working:
to obtain money
to supply basic needs
to achieve sense of
satisfaction
to help others

Benefits derived from
work:
Independence in satis
fying basic needs
Satisfaction gained
from job well done

Vork provides the
opportunity for each
individual to use his
special talents
Vages from work enable
us to purchase goods
and services

Belate occupations to:
income
job satisfaction
providing for basic
needs

Type of occupation
affects standard of
living
Vages for similar
occupations vary in
different parts of the
country

Rewards o f work vary
according to skills,
alii I i t ic», education,
and training required
in various occupation*

Include reasons why
workers change jobs
Belate job change to
chores which children
perform in home and
school

Changes in local com
munity and the re
sultant effect on worl
and workers

Changes in ways of
production and dis
tribution of food, and
in methods of construc
tion, communication
and transportation,
and resultant effect
on work and workers

Changes in work due to
technological advances
Creation of new jobs
and elimination of
others

Displacement of
workers due to techno
logical change
Relate effect of the
Industrial Bevolution
in the United States
on workers from past
to present

Nature o f work advance*
with advancing c i v i l i 
zation
E l ' f c c t ul* n e w n o u r c e s
ol* energy, automation,
nrt'l c y l i v r n r i i c x o n t h e
work world

work

Interdependence

Bewards of

work

Changes in the work
world

Fig. 1. Model scope and sequence chart for the presentation of world of
work information in the social studies at the elementary school level.
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suggestions f o r these a c t i v i t i e s and resources are located
i n Appendix J .
Each of the c e l l s presented i n the model scope and
sequence chart would obviously require further development
by a classroom teacher, keeping i n mind the a b i l i t y and
experience l e v e l s of the student population.
To i l l u s t r a t e how a c e l l might be expanded, the
concept of the dignity of work f o r the f i r s t grade l e v e l
has been s e l e c t e d for development and may be found i n
Appendix K.
Summary
This chapter presented the findings of t h i s study
i n accordance with the seven areas of the problem under
investigation.
While world of work information was contained i n
the textbooks, gaps were found t o e x i s t between what
t h e o r i s t s and writers have recommended and what authors
of s o c i a l studies textbooks have presented i n t h i s regard.
With t h i s i n mind, a model scope and sequence
chart was developed t o i l l u s t r a t e a possible approach t o
the i n c l u s i o n of world of work information i n elementary
social studies.

CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
The purposes of the f i n a l chapter of t h i s study are
to:

( l ) summarize the study, (2) s t a t e the conclusions,

and (3) make recommendations for further r e l a t e d research
and a c t i o n .
Summary
Review of the l i t e r a t u r e revealed that l i t t l e
research has been conducted regarding the presentation of
i d e a s , concepts, and information about the world of work t o
elementary school children.

Writers have suggested that

s o c i a l s t u d i e s i s the area of the elementary school cur
riculum best s u i t e d t o convey understandings about the
world o f work.

With t h i s i n mind, t h i s study was under

taken t o discover the extent t o which world of work
information was contained i n the content of elementary
school s o c i a l s t u d i e s textbooks, teachers' e d i t i o n s and
manuals accompanying these textbooks, and textbooks used i n
s o c i a l s t u d i e s curriculum and methods courses.

In addi

t i o n , t h i s study sought t o determine what emphasis was
placed on the world of work by instructors of these courses
and what references r e l a t e d t o t h i s subject were contained
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i n s e l e c t e d reading l i s t s used i n conjunction with these
courses.
Following careful examination of the l i t e r a t u r e
r e l a t e d t o vocational t h e o r i e s , occupational information,
and vocational guidance a t the elementary school l e v e l ,
three instruments were designed t o analyze the world of
work content i n the textbooks.

A questionnaire was

employed t o seek the desired information from instructors
of the s o c i a l s t u d i e s curriculum and methods courses i n
teacher training i n s t i t u t i o n s .
The elementary school s o c i a l s t u d i e s textbook s e r i e s
and accompanying teachers' e d i t i o n s s e l e c t e d f o r review
were, those most frequently suggested f o r adoption by s t a t e
departments of education.

Also chosen f o r a n a l y s i s were

the textbooks and teachers' manuals i n the s p e c i a l i z e d
s e r i e s , Our Working World.

The f i v e teacher training t e x t 

books s e l e c t e d for review were those most frequently used
i n the f i f t y c o l l e g e s and u n i v e r s i t i e s sampled.
Since there was t o be a s i n g l e reader, r e l i a b i l i t y
of reader's judgment regarding categorization of concepts
r e l a t e d t o work was checked by comparing reader's judgment
with that of a panel on s e l e c t e d excerpts.

A l l of the

textbooks s e l e c t e d were read completely, data which cor
responded t o the categories i n the evaluative instruments
were tabulated, and the sum of the frequencies f o r each
category was obtained.
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Three methods were utilized to facilitate analysis
of the data.

For multiple item categories, percentages

were calculated for each item to permit both intra-textbook
and inter-textbook comparisons.

In those categories which

contained a single item, ratios were computed between the
frequencies of mention and the total number of -pages in the
textbook.

A frequency count was employed to analyze the

data for the remaining categories and the responses from
the questionnaire.
Recognizing that there were differences among the
textbooks reviewed, the findings of this study were:
1.

All books contained some reference to the world of
work.

2.

Occupations of a professional and farm nature
received heavy emphasis.

3.

Little attention was accorded occupational areas
involving clerical and sales workers.

k.

There was a discrepancy between the occupational
areas stressed in the textbooks and the composition
of the labor force by major occupational groups
projected for 1975Virtually no mention was made of skills and abili
ties, or education and training needed by workers
in various occupations.
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Not more than, one i n ten i l l u s t r a t i o n s depicting
workers and work being performed featured women
workers.
The majority of a c t i v i t i e s and resources r e l a t e d
t o the world of work suggested t o the teachers
were i n the language a r t s and books areas, t o the
v i r t u a l exclusion t o such others as f i l m s and
f i l m s t r i p s , r o l e playing, and music.

The widest

range and scope of a c t i v i t i e s and resources r e l a t e d
t o the world of work were found i n the teachers'
manuals of the Our Working World s e r i e s .
The concept of the interdependence among workers
was accorded the most a t t e n t i o n by textbook authors
i n contrast t o such other concepts as the dignity
of work, and changes i n the work world.
There was l i t t l e sequential development of the
concepts r e l a t e d t o the world of work i n textbook
series.
The textbooks and teachers' manuals of the s e r i e s
Our Working World offered the most comprehensive
view of the world of work when compared with the
other textbook s e r i e s reviewed.
Few u n i t s were developed as examples f o r presenting
world of work information i n the teacher training
textbooks and u n i t s suggested were appropriate
mainly f o r the lower elementary grades.

132

12.

Instructors of elementary social studies curriculum
and methods courses considered the world of work to
be of equal or greater importance in comparison to
other content areas in elementary social studies.

13•

Teachers were provided few references or readings
related to the world of work in any of.the materials
reviewed, including the teachers' editions, text
books used in curriculum and methods courses, and
suggested reading lists used in conjunction with
with these courses.

In general, gaps were found to exist between what
theorists and writers have advocated regarding world of
work information and what was actually contained in the
textbooks.

With this in mind, a model scope and sequence

chart was designed to serve as a guide for bridging these
gaps.

Conclusions
Bearing in mind the assumptions and limitations
included in Chapter I, the following conclusions are drawn
from the findings of this study:
1.

While world of work information is contained in the
textbooks and teachers* editions, the extent of its
coverage is limited both in range and scope.
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The picture of the occupational world as presented
through textbooks i s d i s t o r t e d when compared t o the
r e a l world of work.
I f a c h i l d ' s exposure t o the work world i s limited
t o textbooks, he would gain l i t t l e knowledge of
s k i l l s or a b i l i t i e s , and education and training
needed by workers i n various occupations.
There i s l i t t l e t o i n d i c a t e that world of work
information r e c e i v e s developmental a t t e n t i o n i n the
textbooks and teachers' e d i t i o n s .
Based on the paucity of i l l u s t r a t i o n s featuring
women workers, i t may be concluded that g i r l s are
provided with l i t t l e opportunity t o i d e n t i f y with
women workers through textbook i l l u s t r a t i o n s .
World of work information i s accorded peripheral
rather than central emphasis i n teacher training
textbooks.
I f teachers' knowledge about the world of work i s
limited t o the textbooks used i n elementary s o c i a l
studies curriculum and methods courses, i t can be
concluded that teachers are i n s u f f i c i e n t l y pre
pared i n t h e i r orientation t o t h i s subject.
Although instruc'tors of elementary s o c i a l s t u d i e s
curriculum and methods courses indicated that the
world of work i s an important content area i n the
s o c i a l s t u d i e s , such f e e l i n g i s not evidenced by

13^

the suggested and outside reading lists used in
connection with these courses.

Recommendations
Based on the data in this study, the major findings,
and conclusions, the following recommendations are made for
further research and action:
1.

That world of work content as a facet of elementary
school social studies and its relative emphasis be
studied by appropriate groups which might include
elementary teachers, instructors of teachers in
training, and counseling and guidance personnel.

2.

A study be conducted to determine the knowledge of
the world of work held by elementary school chil
dren, perhaps at the terminal point of sixth grade.

3«

Research should be conducted in order to determine
the training, experience, and perceptions of
elementary school teachers in regard to the world
of work.

k.

It is recommended that the studies proposed in 1,
'2, and 3 above consider among other things the
possible implications and/or needs of culturally
different children.

5«

Elementary school teachers should be introduced to
vocational theories and career development as well
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as other aspects of the world of work i n t h e i r
preparation courses.

APPENDIX A

EVALUATIVE INSTRUMENT FOR ANALYSIS OF
SOCIAL STUDIES TEXTBOOKS

1.

Mention of occupational titles.

Each time an

occupation is mentioned which is indigenous to the United
States and is listed in the report published by the United
States Department of Commerce (1963)5 it will be recorded
under one of the nine major occupational areas proposed by
the United States Department of Labor, Bureau of Labor
Statistics (19&3)*

These occupational areas include:

(l) professional, technical, and kindred workers; (2)
managers, officials, and proprietors, except farm; (3)
clerical and kindred workers; (4) sales workers; (5)
craftsmen, foremen, and kindred workers; (6) operatives
and kindred workers; (7) service workers, except private
household; (8) laborers, except farm and mine; and (9)
farmers, farm managers, foremen, and farm laborers.
Included in this category will be those occupations in
foreign countries whose counterparts are found in this
country.

The names of occupations which are mentioned in

titles and subtitles will be recorded.
Example:

Mention of the word secretary would be

recorded under occupational area 3> clerical and kindred
workers.
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2.

Mention of specific work or duties performed in

occupations.

Each time specific work or duties performed

in a particular occupation are mentioned, they will be
recorded under the occupational area which corresponds to
the occupation being described.
Example:

A sentence describing the policeman's

work of helping children to cross the street would be
recorded under occupational category 7» service workers,
except private household.
Limitation:
a.

Mention of children performing chores will not

be recorded.

For example: Sally helped her mother wash the

dishes.
3•

Mention of skill(s) or abilities needed to

perform duties involved in occupations.
is meant great proficiency or expertness.

By skill or ability
Each time a

specific skill or ability necessary for successful job
performance is mentioned, it will be recorded under the
appropriate occupational area.
Example:~
driver.

The bus driver must be an excellent

This sentence would be recorded under occupational

area 6, operatives and kindred workers.
4.
tions.

Mention of training or education for occupa

Each time mention is made of specialized training

or educational preparation necessary or desirable for a
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particular occupation, it will be recorded under the
appropriate occupational area.
Example:

The pilot had to go to school to learn

how to fly an airplane.

This sentence would be recorded

under occupational area 1, professional, technical, and
kindred workers.
5.
performed.

Illustrations depicting workers or work being
Those illustrations in which the primary focus

is upon a worker or work being performed in a particular
occupation, will be recorded under the appropriate occupa
tional, area.

The illustrations will be divided into two

categories: those depicting men and those depicting women.
Limitations:
a.

Only the occupation will be reported upon, not

the number of workers pictured.

For example, if three

fishermen are pictured in a single illustration, there will
be only one recorded in occupational area 8, laborers,
except farm and mine workers.
b.

Illustrations depicting children performing

chores around the home will not be recorded.

For example,

a picture of a boy painting the fence in his yard, would
not be recorded.
6.

Mention of activities for children to perform

which relate to the world of work.

Each time a specific

activity is suggested for children to perform which is
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related to the world of work, it will be recorded under the
following categories:
a.

Art.

Activities related to sketching, drawing,

i
painting, making picture graphs and charts, and constructing
models, will be recorded.
b.

Music.

Those songs and musical activities

related to work or workers will be recorded.
c.

Language arts.

This category would include the

reading of books, stories, and poems.

Also included would

be oral and written reports, note taking, dramatizations,
letter writing, and other research activities.
d.

Role playing.

Those suggestions made for chil

dren to play the roles of various workers will be recorded.
Example:

If the children are instructed to draw a

picture of what their fathers do at work, this activity
would be recorded under the heading, art.
7•

Inclusion of sentences in statement or question

form provided to stimulate thought or discussion about the
world of work.

Each time a sentence in question or state

ment form occurs in a textbook, it will be recorded.

For

example, if the children were asked to name the workers in
their community, this statement would be recorded.
8.

Mention of and/or reference to the following

concepts which relate to the world of work.
a.

Dignity of work.

This concept includes

reference to the value, importance, or necessity of work,

i4o
an appreciation for all types of useful work, and its
benefits to mankind.

This category also includes mention

of the degree of difficulty of work in general or of a
specific task.
Examples:

The work of the forest rangers in pro

tecting forests is very important.
Mining coal is very difficult work.
We should appreciate the skill of each
worker who contributes to the construction of a house.
b.

Interdependence.

The concept of interdependence

is an outgrowth of the division of labor in our free
society.

Specialization of work encourages interdepencence.

This category includes specialization and the mutual
dependence of people upon one another for goods and
services.

For the purposes of this study, it will include

the mutual dependence among people at various levels:
family, neighborhood, community, city, state, national, and
international.

This category will also include the idea of

people cooperating with each other in performing tasks.
Examples:

Many men worked together to construct a

new road.
The people in the city depend on the
farmers for the food they eat.
c.

Rewards of work.

mention of these concepts:

This category includes

self respect, sense of

satisfaction, being useful, money or financial gain,

Ikl
independence in satisfying basic needs, earning a living,
and doing for others.

Each sentence which contains one of

these concepts will be recorded.
Examples:

With the money he earned by laying

bricks, he was able to provide for his family.
The nurse felt good when she. helped her
patient.
d.

Changes in the work world.

This concept refers

to alterations in the manner in which work is performed.
This category would include mention of inventions, new
machines, new production techniques, automation, cyber
netics, and advances in science and technology which affect
the work world.
Examples;

Automation has eliminated many clerical

positions.
The farmer's use of machinery has
increased his production.
9•

Index and/or glossary.

Mention of specific

occupational titles in the index and/or glossary will be
recorded under the appropriate occupational area.

The word

"work" and subtopics subsumed under, it also will be re
corded.

APPENDIX B

EVALUATIVE INSTRUMENT FOR ANALYSIS OF THE TEACHERS'
EDITIONS ACCOMPANYING THE SOCIAL
STUDIES TEXTBOOKS

1.

Mention of and/or reference to the "following

concepts which relate to the world of work.
a.

Dignity of work.

This concept includes refer

ence to the value, importance, or necessity of work, an
appreciation for all types of useful work, and its benefits
to mankind.

This category also includes mention of the

degree of difficulty of work in general or of a specific
task.
Example^:

The work of the forest rangers in pro

tecting forests is very important.
Mining coal is very difficult work.
We should appreciate the skill of each
worker who contributes to the construction of a house.
b.

Interdependence.

The concept of interdependenc

is an outgrowth of the division of labor in our free
society.

Specialization of work encourages interdependence

This category includes specialization and the mutual
dependence of people upo*i one another for goods and
services.

For the purposes of this study, it will include

the mutual dependence among people at various levels:

1^2

j
•I

1^3
family, neighborhood, community, city, state, national, and
international.

This category will also include the ideas

of people cooperating with each other in performing tasks.
Examples;

Many men worked together to construct a

new road.
The people in the city depend on the
farmers for the food they eat.
c.

Rewards of work.

This category includes

mention of these concepts: self respect, sense of satisfac
tion, being useful, money or financial gain, independence
in satisfying basic needs, earning a living, and doing for
others.

Each sentence which contains one of these concepts

will be recorded.
Examples;

With the money he earned by laying

bricks, he was able to provide for his family.
The nurse felt good when she helped her
patient.
d.

Changes in the work world.

This concept refers

to alterations in the manner in which work is performed.
This category would include mention of inventions, new
machines, new production techniques, automation, cyber
netics, and advances in science and technology which affect
the work world.
Examp3.es;
positions.

Automation has eliminated many clerical
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The farmer's use of machinery has in
creased his production.
2.

Inclusion of sentences in question or statement

form which are suggested to the teacher for the purpose of
stimulating thought or discussion about the world of work.
Included in this category will be references made to
paragraph content or illustrations related to the world" of
work in the social studies textbooks.
sentences will be recorded.

The number of such

For example, the suggestion

made to ask children to name the workers in their community
would be recorded.
3•

Activities and resources suggested to reinforce

concepts, ideas, and understandings about the world of work.
This category will include:
a.

Books suggested for reading either by the

teacher or children.

Those books will be recorded whose

titles contain the name of an occupation, or whose resume
includes reference to work.

Also included in this category

will be stories and poems related to work.
b.

Music.

Those songs and musical activities

related to work or workers will be recorded.
c.

Art.

Activities related to sketching, drawing,

painting, making picture graphs and charts, and constructing
models will be recorded.
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Language arts.

This category would include

both oral and written activities such as reports, drama
tizations, letter writing, research projects, and making
booklets.
e.

Role playing.

Those suggestions made for chil

dren to play the roles of various workers will be recorded.
f.

Field trips.

The number of field trips which

are suggested for the purpose of observing workers or work
being performed will be recorded.
g.

Speakers.

Suggestions made for workers to

visit the school to talk with children about their work
will be recorded.
h.

Films and filmstrips.

Those films and film-

strips which contain the name of a particular occupation
or allude to work being performed in the title will be
recorded.

Those films and filmstrips whose resume includes

reference to work or workers will be recorded.

APPENDIX C

EVALUATIVE INSTRUMENT FOR ANALYSIS
OF TEACHER TRAINING TEXTBOOKS

1.

Mention of the world of work, occupations, and

concepts related to work in the foilowing:
a.

Preface.

Acknowledgment given the inclusion of

world of work information in the area of social studies
will be recorded.
b.

Table of contents.

Chapters or sections

thereof which relate to the world of work will be recorded.
c.

Index.

Those references contained in the index

related to the world of work will be recorded.

This would

include the word "work" and any topics subsumed under it,
occupational titles, and concepts related to work.
2. ' Units pertaining to the world of work, devel
oped for use with elementary school children.

For example,

if a unit is presented about community workers and concepts,
skills, and activities are included, it will be recorded.
3•

Units or topics suggested for development which

pertain to the world of work.

For example, if the sugges

tion was made to develop a unit about community workers, it
will be recorded.
k.

Mention of and/or reference to the following

concepts which relate to the world of work.
Ik6

1^7
a.

Dignity of work.

This concept includes

reference to the value, importance, or necessity of work,
an appreciation for all types of useful work, and its
benefits to mankind.

This category also includes mention

of the degree of difficulty of work in general or of a
specific task.
Examples;

The work of the forest rangers in pro

tecting forests is very important.
Mining coal is very difficult work.
We should appreciate the skill of each
worker who contributes to the construction of a house.
b.

Interdependence.

The concept of interdependence

is an outgrowth of the division of labor in our free
'society.

Specialization of work encourages interdependence.

This category includes specialization and the mutual
dependence of people upon one another for goods and
services.

For the purposes of this study, it will include

the mutual dependence among people at various levels:
family, neighborhood, community, city, state, national,
and international.

This category will also include the

idea of people cooperating with each other in performing
tasks.
Examples;

Many men worked together to construct

a new road.
The people in the city depend on the
farmers for the food they eat.
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c.

Rewards of work.

This category includes

mention of these concepts: self respect, sense of satisfac
tion, being useful, money or financial gain, independence
in satisfying basic needs, earning a living, and doing for
others.

Each sentence which contains one of these concepts

will be recorded.
Examples:

With the money he earned by laying

bricksi he was able to provide for his family.
The nurse felt good when she helped her
patient.
d.

Changes in the work world.

This concept refers

to alterations in the manner in which work is performed.
This category would include mention of inventions, new
machines, new production techniques, automation, cyber
netics, and advances in science and technology which affect
the work world.
Examples:

Automation has eliminated many clerical

positions.
The farmer's use of machinery has in
creased his production.
5•

Activities and resources suggested to reinforce

concepts, ideas, and understandings about the world of work.
This category will include:
a.

Books suggested for reading either by the

teacher.or children.

Those books will be recorded whose

titles contain the name of an occupation or whose resume
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includes reference to work.

Also included in this category

will be stories and poems related to work.
b.

Music.

Those songs and musical activities re

lated to work or workers will be recorded.
c.

Art.

Activities related to sketching, drawing,

painting, making picture graphs and charts, and constructing
models will be recorded.
d.

Language arts.

This

category would include

both oral and written activities such as reports, drama
tizations, letter writing, research projects, and making
booklets.
e.

Role playing.

Those suggestions made for chil

dren to play the x'oles of various workers will be recorded.
f.

Field trips.

The number of field trips which

are suggested for the purpose of observing workers or work
being performed will be recorded.
g.

Speakers.

Suggestions made for workers to

visit the school to talk with children about their work
will be recorded.
h.

Films and filmstrips.

Those films and film-

strips which contain the name of a particular occupation
or allude to work being performed in the title will be
recorded.

Those films and filmstrips whose resume includes

reference to work or workers also will be recorded.
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Limitation:

Lists of industries or organizations

which provide films, filmstrips, or other audio visual
materials will not be included.
6.

Inclusion of references and readings which

could provide information about the world of work to
teachers.

This category would include reference to such

guides as the Dictionary of Occupational Titles and the
Occupational Outlook Handbook.

Also included in this

category would be references made to vocational theories
and any other books, pamphlets, or articles related to
occupational information or vocational guidance in the
elementary school.

APPENDIX D
INITIAL LETTER TO STATE DEPARTMENT DIRECTORS
OF ELEMENTARY EDUCATION

Dear Sir:

•

. .

The Department of Counseling and Guidance, College of
Education, University of Arizona, is conducting a study
of the world of work with particular reference to the
elementary school and elementary school children.
The phase of the study about which we write here is con
cerned with the range and scope of ideas, concepts, and
information in general about the world of work as presented
in elementary school social studies textbooks and teachers'
editions thereof. This phase of the project is under the
direction of Mr. James Fitzgerald.
To aid in the selection of the textbooks to be reviewed,
we would greatly appreciate receiving from you a list of
the titles of the basal social studies textbooks which are
suggested for adoption in the elementary schools by your
state department of public instruction.
A form
ience.
course
states
in .any

and return envelope are enclosed for your conven
If you already have a printed list, this can, of
be substituted for the enclosed form. Neither
nor individual school districts will be identified
reports resulting from this study.

We believe that the findings of this 'study will be of
interest to teachers, curriculum committees, as well as
elementary social studies text authors and publishers.
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If you would be interested in receiving a copy, please
indicate on the form provided.
With thanks for your help,
Sincerely,

Paul J. Danielson
Head, Counseling and
Guidance Department

Oscar C. Christensen
Associate Professor
Counseling and Guidance
Department
Enclosures (2)

APPENDIX E
FOLLOW-UP LETTER TO STATE DEPARTMENT DIRECTORS OF
ELEMENTARY EDUCATION AND DIRECTORS
OF ELEMENTARY EDUCATION

Dear Sir:
Some time ago we sent a letter requesting some information
in regard to a world of work study project being conducted
at this university.
Perhaps you have misplaced the materials. We are enclosing
another set with the hope that you will find time to
respond.
We are anxious to have 100 per cent response to our
mailing, if at all possible.
If you have already forwarded the requested information,
please disregard this letter.
Thank you for your kind consideration in this matter.
Sincerely,

Paul J. Danielson
Head, Counseling
and Guidance Department

Oscar C. Christensen
Associate Professor
Counseling and Guidance
Department
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APPENDIX F
ELEMENTARY SCHOOL SOCIAL STUDIES TEXTBOOKS
SELECTED FOR ANALYSIS

A.

Follett Publishing Company

Mclntire, Alta and Hill, Wilhelmina.
Chicago: Follett, 1965*

Billy's friends.

Mclntire, Alta and Hill, Wilhelmina.
Chicago: Follett, 1965*

Billy's neighbors.

Mclntire, Alta and Hill, Wilhelmina.
Chicago: Follett, 1965*

Working together.

Gross, Herbert H. et al. Exploring regions near and far.
Chicago: Follett, 19&5 •
Gross, Herbert H. et al. Exploring regions of the western
hemisphere. Chicago: F ollett, 1966.
Hamer, 0. Stuart et al.
Follett, 1965.

B.

Exploring the old world.

Chicago

The Macmillan Company

Jarolimek, John and Carey, Elizabeth B. Living as school
friends. New York: Macmillan, 1966.
Jarolimek, John and Carey, .Elizabeth B. Living in places
near and far. New York: Macmillan^ 1906.
Cutright, Prudence et al. Living in America — today and
yesterday. New York!Macmillan, 1966.
Cutright, Prudence et al. Living in our country and other
lands. New York: Macmillan, 1966.
Cutright, Prudence et al. Living in the Americas.
York: Macmillan, 1966.

New

Cutright, Prudence and Durand, Loyal, Jr. Living as
American neighbors. New York: Macmillan, 1966.
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C.

Silver Burdett Publishing Company

Anderson, Edna et al. Families and their needs.
town, New Jersey! Silver Burdett, 1966.

Morris-

Anderson, Edna et al. Communities and their needs.
Morristown, New Jersey: Silver Burdett, 1967*
Sorensen, Clarence W. Ways of our land.
Jersey: Silver Burdett, 1965•

Morristown, New

Cooper, Kenneth S. e't al. Learning to look at our world.
Morristown, New Jersey:Silver Burdett,1967•
Cooper, Kenneth S. et al. The changing new world--North
and South America. Morristown, New Jersey: Silver
Burdett, 1967 •.
Cooper, Kenneth S. et al. The changing old world.
Morristown, New Jersey: Silver Burdett^ 1967*

D.

Scott, Foresman and Company

Hanna, Paul R. and Hoyt, Genevieve A.
Scott, Foresman, 1965.

At school.

Chicago:

Hanna, Paul R. and Hoyt, Genevieve A. In the neighborhood.
Chicago: Scott, Foresman, 1965*
Hanna, Paul R. et al. In city, town and country.
Scott, Foresman" 1965*
Hanna, Paul R. et al. In all our states.
Foresman, 1965*
Hanna, Paul R. et al. In the Americas.
Foresman, 1965*

Chicago: Scott,

Chicago: Scott,

Hanna, Paul R. et al. Beyond the Americas.
Scott, Foresman^ 1965.

E.

Chicago:

Chicago:

Science Research Associates

Senesh, Lawrence. Our working world--families at work.
Chicago: Science Research Associates, 196*1.

j

.
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Senesh, Lawrence. Our working world--nei.e;hbors at work.
Chicago: Science Research Associates,1965.
Senesh, Lawrence. Our working world--cities at work.
Chicago: Science Research Associates,1967*
0

APPENDIX G
TEACHERS' EDITIONS SELECTED FOR ANALYSIS

A*

Follett Publishing Company

Mclntire, Alta.

Billy's friends.

Mclntire, Alta.
1965.

Billy's neighbors.

•Mclntire, Alta.

Working together.

Chicago: Follett, 1965*
Chicago: Follett,

Chicago: Follett, 19&5

Gross, Herbert H. et al. Exploring regions near and far.
Chicago: Follett, 19°5•
Ahlschwede, Ben F. Exploring regions of the western
hemisphere. Chicago: Follett, 1966.
Ahlschwede, Ben F. Exploring the old world.
Follett, 1965.

B.

Chicago:

The Macmillan Company

-Jarolimek, John and Carey, Elizabeth. Living as school
friends. New York: Macmillan, 1966•
Jarolimek, John and Carey, Elizabeth. Living in places
near and far. New York: Macmillan, 1966.
'Cutright, Prudence et al. Living in America—today and
yesterday. New York! Macmillan,1966.
Cutright, Prudence et al. Living in our country and other
lands. New York: Macmillan, 1966.
Cutright, Prudence et al. Living in the Americas.
York: Macmillan, 1966.

New

Cutright, Prudence et al. Living as American neighbors.
New York: Macmillan" 1966.
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C.

Silver Burdett Publishing Company-

Anderson, Edna. Families and their needs.
New Jersey! Silver Burdett,1966•

Morristown,

Anderson, Edna. Communities and their needs.
New Jersey! Silver Burdett, 1967*

Morristown,

Cooper, Kenneth S. et al. Learning to look at our world.
Morristown, New Jersey! Silver Burdett, 1967•
Silver, James F.
America.
1967.

The changing new world—North and South
Morristown, New Jersey: Silver Burdett,

Silver, James F. The changing old world. Morristown,
New Jersey!Silver Burdett, 1967* Letton, Mildred C. Ways of our land.
Jersey: Silver Burdett, 1965•

D.

Morristown, New

Scott, Foresman and Company

Hanna, Paul.R. and Hoyt, Genevieve A.
Scott, Foresman, 1965*

At school.

Chicago:

Hanna, Paul R. and Hoyt, Genevieve A. In the neighborhood.
Chicago: Scott, Foresman, 1965*
Hanna, Paul R. et al. In city, town and country.
Scott, Foresman" 1965Hanna, Paul R. et al. In all our states.
Foresman, 1965*
Hanna, Paul R. et al. In the Americas.
Foresman, 1965-

Chicago: Scott,

Chicago: Scott,

Hanna, Paul R. et al. Beyond the Americas.
Scott, Foresman" 1965*

E.

Chicago:

Chicago:

Science Research Associates, Inc.

Senesh, Lawrence. Our working world—families at work.
Chicago: Science Research Associates, 196^.
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Senesh, Lawrence. Our working world—neighbors at work.
Chicago: Science Research Associates,1965•
Senesh, Lawrence. Our working world--cities at work.
Chicago: Science Research Associates,1967•

APPENDIX H
INITIAL LETTER AND QUESTIONNAIRE TO EDUCATORS
IN UNIVERSITIES AND COLLEGES

Dear Sir:
The Department of Counseling and Guidance, College of
Education, University of Arizona, is conducting a study
of the world of work with particular reference to the
elementary school and elementary school children.
The phase of the study about which we write here is con
cerned with the range and scope of ideas, concepts, and
information in general about the world of work as presented
in textbooks adopted in elementary social studies cur
riculum and methods courses offered by teacher education
institutions in the United States. This phase of the
project is under the direction of Mr. James Fitzgerald.
To aid in the selection of textbooks to be reviewed, we
would greatly appreciate receiving from you the information
as requested on the enclosed form.
There will be no identification of individual teacher
education institutes in any reports resulting from this
study.
We believe that the findings of this study will be of
interest to teachers, curriculum committees, as well as
elementary social studies text authors and publishers.
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If you would be interested in receiving a copy, please
indicate on the form provided.
With thanks for your help,
Sincerely,

Paul J. Danielson
Head, Counseling and
Guidance Department

Oscar C. Christensen
Associate Professor
Counseling and Guidance
Department
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QUESTIONNAIRE
1.

What textbook(s) do you use in your elementary social
studies curriculum and methods courses?

Title

2.

Publisher

Date

Of all possible objectives and content areas in
elementary social studies, what emphasis would you
place on the world of work?
Please check one of the following:

3.

a.

Of no importance.

b.

On a mention or acknowledgment basis only.

c.

_____

As important as any other.

d.

_____

Among the most basic objectives.

e.

______

Of high importance.

If you have a list of suggested or outside readings
used in connection with your course, would you please
enclose a copy.

If you would like to receive a summary of the findings of
this study, please state to whom it should be addressed:
Name
Institution
Address

.APPENDIX I
'TEACHER TRAINING TEXTBOOKS SELECTED
FOR ANALYSIS

A.

Dunfee, Maxine and Sagl, Helen. Social studies through
problem solving: A challenge to elementary school
teachers. New York: Holt, Rinehart and Winston,
Inc., 1966.

33.

Jarolimek, John. Social studies in elementary educa
tion. 3^d ed. Toronto: Macmillan, 1967•

•C.

Joyce, Bruce R. Strategies for elementary social
science education. Chicago: Science Research
Associates,19&5 •

•X).

Michaelis, John U. Social studies for children in a
democracy. 4th ed. Englewood Cliffs, New Jersey:
Prentice-Hall, Inc., 1968.

E.

Hagan, William B. and McAulay, John D. Social studies
for today's children. New York: Appleton-CenturyCrofts, 1964.
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APPENDIX J
SELECTED REFERENCES TO ACCOMPANY MODEL SCOPE
AND SEQUENCE CHART

Baer, Max and Roebar, Edward. Occupational information.
Chicago: Science Research Associates,. 1963*
Greene, Carla. "I want to be" series.
Press, 1956-1963.

Chicago: Children's

Hochstettler, Phyllis and Browne, Daniel H. "Introducing
children to the world of work." Salem, Oregon:
State Department of Education, 1966. (Mimeo
graphed).
Lifton, Walter. What could I be? Chicago: Science
Research Associates, i960•

>

Norris, Willa. Occupational information in the elementary
school. Chicago: Science Research Associates,
19^37Senesh, Lawrence. Our working world--resource units.
Chicago: Science Research Associates,1964, 1965,
1967.
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APPENDIX K
UNIT PLAN TO ILLUSTRATE DEVELOPMENT OF CONCEPT OF
DIGNITY OF WORK FOR GRADE ONE

I.

Introduction
The cell chosen for development from the model

scope and sequence chart was that of the dignity of work
for grade one.

This cell referred to the importance of all

useful work and an appreciation of how the work of others
benefits us.

This unit would be presented in relation to

the two areas of workers studied in first grade, including
school personnel and family members.

It might be well to

initiate this unit with a study of school workers to assist
children in their orientation to the school environment.

*11.

Purposes
The purposes of this unit are:
A.

To help children understand the importance of

all useful work, and
B.

To assist children in developing an apprecia

tion for the work of school personnel and family members
and an understanding of how this work benefits them.
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III.

Objectives
Children should be able to describe:
A.

The importance of the work of various school

members such as: teachers, principal, secretary, custodian,
cafeteria workers, and nurse and explain how the work of
these school personnel helps others.
B.

The importance of the work of various family

members including fathers, mothers, and children, and
explain how their work benefits all family members.

IV.

Activities
A.

Introductory
Discuss with children the work of the various

members of the school staff.

Invite workers to visit

classroom to describe their work and its importance to
others.

Following visitation of the custodian', for example,

the following questions would be asked.
1.

Why is the custodian's work important?

2.

How does his work help you?

3.

How does his work make the school a better

place for everyone?
k.

Does he work hard?

5*

What would happen if the custodian did not

do his work?
Similar questions would be asked following
visitations of other school workers.

167

In the study of family workers, the children
would be asked to describe the work duties they perform at
home.

Discussion would center upon how this work helped

others and made the home a better place to live.
Children would be instructed to ask fathers and
mothers about the work they perform both at and away from
home and how their work helps others.

Short oral reports

could be presented in this regard to the entire class.
Teacher would lead discussion and stress the importance of
all useful work.
Some parents could be invited to speak to
children about their work, possibly dressed in work clothes
and with tools used in work activities.
The same questions would be asked following
visitations by parents as were suggested in the case of the
custodian.
B.

Developmental activities
1.

Walk through school to observe workers

performing duties.
2.

Draw pictures of workers helping others and

place on bulletin board entitled "Workers Who Help Us."
3•
family members.

4.

Role playing work of school personnel and
Children could play "guess-who?" game.
Read books, stories, and poems to children

related'to workers being studied.

I
I

I
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5.

Make a word list of the titles of various

6.

Learn songs related to work and workers.

workers.

Another musical activity could be imitations of the
sounds associated with various types of work.
C.

Culminating activities
1.

Review importance and benefits derived from '

work of workers studied.

Each child could choose a worker

and tell why his work is important and how it helps others.
This procedure could be a method of evaluation to determine
children's growth in understanding the dignity of work.

!
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