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ABSTRACT 

Much has been theorized about the positive correlation between 

education and the change in women's status in society. Yet, in 1995, a United 

Nations report on women indicated that although there has been much effort to 

eliminate discrimination based on sex, with greater opportunities and access to 

education, or formal learning, the most bias was due to socialization, or informal 

learning, as expressed through cultural values, norms and traditions. The report 

also stated that although governments claimed to be dedicated to erasing 

illiteracy and improving educational opportunities, they are very quick to claim 

cultural relativity when asked to review other elements of concern, such as 

harmful laws and customs. Education of girls and women has not accomplished 

the anticipated social transformation, especially the socially constructed 

patriarchal ideology which places them as primarily providers of biological and 

sexual services and impaid labor. 

In a study on women and higher education in Modem Lebanon one finds the 

Lebanese case mimics international trends in the unwillingness to confront and 

reinterpret the strict ideology which impose on women the primary and at times 

sole function as "mother and wife." In Lebanon, one also finds that this 

hegemony has obviated the transformation of much female educational progress 

into change in the role of women in society. Although education has become 
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more accessible, the hierarchy of opportunities is maintained and is more 

complex as it now intertwines class, religious affiliations and gender. 

There are a few points of concern. First, although there has been a 

tremendous increase of women attending universities, participating in the labor 

force and the political sphere, there is little change in the way society views 

women, as "wives and mothers." Second, most women still register and 

graduate from traditionally female fields. Third, when efforts are made to 

change harmful laws and customs, women are accused of creating divisions in 

their communities and being unfaithful to their people and traditions. Fourth, 

governmental policies in the 1990s seem to push women back into the home. 

Finally, one must not underestimate the role of the religious authorities in the 

reinforcement of the strict division of labor and gender roles between the sexes 

in Lebanon. 

The question remains, how can Lebanese women actively and cautiously 

participate in the formation of new truths, which will generate more inclusive 

and empowering myths for both girls and boys in the future. 
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By naming her mother of all things, or Eve, Adam seals her sexual and social role. 
Mieke 6al 

INTRODUCTION 

Global Situation 

In September 1995, the United Nations' (UN) Fourth World Conference 

on Women convened in Beijing, China. The conference, of official governmental 

representatives and non-govemmental organizations (NGO), met to discuss the 

status of women. The major aim of the conference was to determine the 

strategies needed to advance women's concerns, rights, and empowerment 

worldwide. The conference was divided into many forums, which covered such 

topics as political involvement economic independence, health, and education. 

It also considered how all of these factors influenced changes in women's 

position, recognition of their achievements, elimination of violence against them, 

and how to raise their standards of living.^ In a speech by Hillary Rodham 

Clinton to the Beijing assembly, the U.S. First Lady cited statistics that are cause 

for much concern. 

In 1995, women are 70% of the world's poor, and are 2/3 of those 
who are not taught to read and write... They are being denied the 
right to go to school by their own fathers and brothers, are being 
forced into prostitution, and are being barred from the ballot box. ^ 

Various United Nations organizations compiled this data about women 

worldwide, not just those foimd in the so-called "Third World." In a forum on 

education, attendees developed "areas of concern," which covered topics such as 
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poverty and unequal access to education and training. They pledged to press for 

more education for all, especially for girls. The group wanted to devote their 

energies to "investing in today's girl—who will be tomorrow's woman."^ Their 

findings indicate that although there has been much effort to eliminate 

discrimination based on sex in education, current statistics prove otherwise: 

Of 960 million illiterate adults in the world, 2/3 of them are women. 
The data also indicated that girls study on the average of 5 years less 
than boys. Out of 130 million children that are without education, 
81 million are girls. Out of 100 million children who drop out 
[are dropped out], Ifh are girls [italics mine].^ 

The report disclosed that the widest gaps found were in South Asia, Sub-

Saharan Africa, the Middle East, and North Africa. It argued that most of the 

discrimination against girls was due to socialization as expressed through 

cultural values, norms, or "customary attitudes keeping the girl at home—home 

responsibilities, early marriages and child bearing and rearing, gender biased 

teaching, and sexual harassment"^ The report found problems everywhere, 

although certain regions, like the Middle East had higher gaps of unequal access 

to and results of education due to customary impediments. 

The education forum report concluded with strategies to tackle these 

challenges. The focus was to concentrate on further development of worldwide 

awareness programs for the elimination of all types of barriers that stand in the 

way of change for making women's lives better, with equal rights and 

responsibilities at all levels and in all areas of society.^ In other words, progress 
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would be tantamount to social and ideological alteration that would eliminate 

sex-based discrimination. "There must be major legal and political refonns and 

enforcement of laws, in order to ensure women's rights are met" ^ UNESCO 

surmised that governments and societies discussed much, but acted very little 

toward exerting pressure for reforms and change. 

The United Nations' Beijing Conference on Women of 1995 found its 

greatest challenge to be not just access to education, but in many cases the results 

of learning. Although most governments claim to be dedicated to erasing 

illiteracy, improving educational opportunities to all their citizens, and further 

extirpating all types of discrimination, they are very quick to claim cultiu-al 

relativity when asked to review other elements of concern, such as harmful laws 

and customs. 

The conference substantiated what was already known. Formal 

education of girls and young women has not accomplished the anticipated 

miraculous social transformation. It has not resulted in women entering 

industry in the higher echelons of management, in obtaining political decision

making power at all levels, or in changing their socially constructed roles as 

primarily providers of biological and sexual services, and unpaid labor.® 

Traditional sex role divisions of labor maintain that women's work is "to 

maintain the home and the family, bear and rear the child, clean and prepare the 
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food, and to nurture the men and children."' This definition of women's worth 

and purpose is reinforced daily through formal and informal learning. 

This outlook is confirmed in the ideologies of the Middle East including 

Lebanon. By 1989, only six out of twenty-three countries of the Middle East 

and North Aftica were signatories to the Convention on the Elimination of All 

Forms of Discrimination Against Women declaration (CEDAW), which was 

adopted by the UN General Assembly in 1979.^° The Lebanese government 

finally signed it in July 1996, with attached reservations. The reservations dealt 

with those provisions of the declaration that the government and other 

dominating influences, like the religious authorities, felt went against traditional 

cultural mores. " These traditions and values impose many restrictions on 

females, placing them in an inferior position to males. This inquiry will seek to 

unfold how the ideals of Lebanese society are expressed in its socialization—or 

informal learning, influence its education—or formal learning, and shape the 

perception and place of women within it 

Thesis 

The aim of this dissertation is to examine women's actual status in 

Lebanon at the end of. the twentieth century. Status will be defined as the 

condition or position of women in the legal, economic, social, cultural, and 

religious spheres of Lebanese society. The purpose of this study is not to search 
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for a resolution to their plight nor to preach to them the advantages of 

developing a feminist consciousness. Rather^ tiiis study explores the relationship 

of learning, both formal and informal, to the Lebanese political power structure 

and women's place in it 

Two main positions will be argued. First;, the primary focus will be to 

find out how formal and informal aspects of learning shape Lebanese beliefs and 

attitudes. Specifically, this study is interested in deconstructing the various 

aspects of learning that impose upon women the primary role of "wives and 

mothers." 

Second, despite the fact that women in Lebanon have different values, 

traditions, and cultures, reflecting their very diverse backgrounds, Lebanese 

women share more or less a similar societal classification. They are all socialized 

in a system that legally places them in a childlike incompetent category; an 

economic system that views them with much distrust as permanent temporaries 

with very few rights and benefits; and a social system that is often hostile and 

violent to them unless they are sexually passive, subservient, and available to 

men and men's wishes. Gender bias is so ingrained in Lebanese society, it is a 

constant regardless of variations in social class, religious affiliations, ethnic 

background, or educational attainment Moreover, educational history in 

Lebanon has demonstrated and perpetuated a conundrum between the 

appearance of modernity and a firmly grounded, antiquated social system. This 
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report will trace the history of women's education in Lebanon, and dociunent 

the position of Lebanese women and how the political power structure uses 

knowledge, formally and informally, to manipulate the situation of the 

individual to best serve it 

This dissertation will take the variable of learning, will define its various 

aspects, and will coimect its relationship to the Lebanese attitudes toward 

women. In order to define learning, one must unravel the origin of the 

knowledge promoted in Lebanon and how it fits into the ideology of its form of 

state patriarchy. This is an ideology that dominates and ensures its existence by 

utilizing knowledge to create a "truth" that shapes the views of Lebanese 

society. Kaisa Savokainen summarizes it best She asks how can any other 

result be expected given that 

Most power centers as political structures (even when women 
have participated or have served as heads of state), the armed forces, 
organized religions, and financial institutions are largely male 
dominated and/or advocate male superiority.^ 

One should add to this list most social institutions, such as educational 

organizations, restating what Gail Kelly , Ahmad Haffar, and others have 

declared: education is a tool those in power use to indoctrinate and socialize the 

masses. The philosopher and social critic Michel Foucault corroborated this 

predicament by asserting that knowledge production and dissemination, even 

resistance knowledge, is governed by those in power, which is the power of 

Lebanese patriarchal ideology.^ 
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Anecdotes about Lebanon and the Lebanese place them in a better 

position than the rest of the Arab world. The Lebanese boast that they are better 

educated, more developed, and have a much more modem, liberal, and 

democratic society. They attribute all of this to formal education, claiming that 

one only has to see how educated their women are to agree. The first argument 

the Lebanese put forth is that due to the confessional nature of their political 

system, they have had to leam to cooperate and negotiate with one another, 

learning from each other in order to survive. Therefore, there is a democratic 

thread in the system that does not exist elsewhere in the Arab world. Second, 

because Lebanon has been the home to so many conquests, incorporating 

foreign ideas and knowledges has helped them develop, modernize, and 

compete despite having very few natural resources to offer the world. This 

openness has enlightened them about sex roles and the place of women in 

society. To the Lebanese, their women are treated better than any of their sisters 

in the Arab world; they believe they are the envy of the region. " 

In contrast to this belief the primary point of this dissertation is that the 

identity of women in Lebanon and their principal function as wives and mothers 

is created, fabricated, and instilled as truth by those who have control of 

knowledge. All institutions in Lebanon work to reinforce its patriarchal system 

and ideals. This creates contradictions among the ideal, what is constructed as 
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the real, and the actual. As individuals attempt to fulfill their desires and needs, 

the system tries to shape their aspirations to fit its own ends. 

Although Lebanese women have had opportunities and access to all 

levels of formal education; the informal aspect of their education is so strong it 

manipulates their gains and situates them at a lesser standing than men. Despite 

the many differences between Lebanese women of the late twentieth century and 

those of the early nineteenth century, both share similar conditioning as to what 

their fundamental duty is to society: to be wife and mother. 

Research Design and Methodology 

I spent ten months (September 1995-Jime 1996) in Lebanon researching 

the education of women. Initially, I hoped to chronicle the history of girls' 

education and its relationship to religious affiliation and status. However, it was 

very difficult to obtain statistical information in Lebanon. Representatives of 

government ministries of education claimed that all their records were destroyed 

during the 1975-1990 war. Institutions of higher education were reluctant to 

release doounents and data, most probably because documentation about 

religious and ethnic groups is a politically sensitive topic. Also, many 

institutions argued that many statistical variables are not collected about their 

students. They reason that in postwar Lebanon, society was embracing 

pluralism and promoting "don't ask don't tell" policies, especially about 
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religious affiliations. Finally, one must be very cautious with statistics cited; 

very often they cannot be verified from other sources, because other soiu-ces do 

not exist Lebanese educational institutions and organizations are just begirming 

to collect and analyze data. Nevertheless, the latest comprehensive report 

issued by the Lebanese Association of Educational Sciences, Higher Education in 

Lebanon edited by Dr. Adnan al-Amine, is an informative tool with which to 

begin making connections. It is a source upon which researchers can found 

future projects on women and education. 

The type of information obtained comes from a variety of sources, 

academic and social. Yet, as the data and anecdotal evidence were put together 

all sources kept leading to the same conclusion. The Lebanese case is a study in 

paradoxes. Traditionally Lebanese women have had few actual practiced legal 

rights; nonetheless, they have accomplished much and are found in every sector 

of public and private life. Although these women have had many opportunities 

and have had access to education, they have had no voice in the political and 

economic system. 

In addition for this dissertation, there are results of oral on-site field 

research conducted during the period of September of 1995 to June 1996. The 

interview process was a very informal one. It included visiting homes and 

discussing Lebanese society, the everyday lives of women and education with 

women, men, and children. There were a few formal interview sessions. The 
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women chosen were picked at random, attempting to get the views of average 

women. Many of these conversations were not recorded until the end of the 

day, in the privacy of the author^ s home. 

There is much that will not be discussed in this dissertation. First, many 

of the interviews were not included in the dissertation, due to space constraints. 

Second, there are groups of people, for example, Kurds, Palestinians, and Arab 

nomads, who are marginalized in Lebanese society to the point that their 

existence is denied. If statistical information was difficult to obtain about the 

main players, it is considerably more difficidt for these groups. Third, the 

study's concentration has been on the academic structure of Lebanese education, 

not the technical and vocational aspects. Until recently, these types of schools, 

too, have been marginalized and neglected. Only in the last few years, because 

of a shortage in manpower for rebuilding of the infrastructure, has there been an 

increase in government interest in the development and growth of these 

institutions. Fourth, as will be indicated in the analysis, religion plays a pivotal 

but sensitive role in the education of the Lebanese yoimg. Although we will 

deal with the connection of religion to education, the religion of each group does 

not in itself promote or hinder the group's development Rather one finds that 

in each case, religion is used in a similar fashion: to politically manipulate h'om 

within and without to reach its own ends, and to protect itself, its forged power, 

and interests in the Lebanese way of life. One finds that although the treatment 
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of women is not contingent on their religious, ethnic, or socio-economic 

backgrounds, the biologically influenced wife and mother ideology applies to all 

of them. The task of this dissertation is to set out to explain the stronger 

influence of socialization on girls/women than of formal education. Later 

publications and research will draw in greater detail on the interviews and other 

collected data during the time I was in Lebanon. The dissertation provides the 

background which is the necessary context for future work on the subject 

Personal Notes 

In an interdisciplinary study such as this one, which includes a feminist, 

sociological, anthropological, social-historical, and educational assessment of the 

predicament of women in modem Lebanon, one must examine the motives and 

biases of the writer. The approach used is a by-product of a lifelong search for 

an explanation of the contradictions foimd in my personal life. As a Lebanese 

growing up abroad, I experienced and lived many inconsistencies I always 

sought to understand but never could. Initially, I dismissed these experiences 

as consequences of immigrant life. There were many confusing lessons taught to 

the children in my family. In terms of education, the goal for all the children in 

my family, male or female, was to obtain as much education as possible, become 

professionals, and become financially independent Yet once the goal was 

accomplished, gender became a dividing issue. 
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For the girls, my parents were to find nice Lebanese young men to marry 

us and take care of us. That is what nice Lebanese girls did. We were not to 

have any contact with the opposite sex until we were married. The message to 

the boy in the family was different My parents were strict with us, but not with 

our brother. He did not have any restrictions. We were told that boys must 

experience life to become men, girls must stay ignorant about life until their 

husbands make them women. We were told that the more educated a young 

woman, the better marriage prospect she was, the better wife and mother she 

became. For a yoimg man, better education meant better career opportunities 

and prestige in public life. 

Another life lesson we were always taught was that in Lebanon women 

had ail the rights their Western sisters had. Lebanese we knew insisted that 

Lebanon was the only Arab country to treat its women with respect, honor, and 

equality. Yet by observing Lebanese women, a contradiction emerged; and 

while traveling and living in Lebanon, a very different experience was revealed. 

Women did not have the same rights as men. Women were taught to be 

subservient passive, and dependent Although very educated, a young 

woman's mission in life was to find a husband and have children. 

I wanted to search further for the meaning and cause of this phenomenon. 

I asked myself; Why has there not been a correlation between the rise of girls' 

formal education and a decrease in gender-based hierarchy? Why has formal 
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education not transformed Lebanese society and its attitude about women and 

their place in it? I hope this inquiry will induce further examination into this 

enigma. 

Approach 

The first chapter of the dissertation explores the global educational, 

sociological, and feminist theoretical foundations of the thesis: Although women 

in Lebanon have had access to formal education at all levels of the educational 

ladder for about a century, their progress in that realm has not translated into a 

social transformation of the biologically based view of a woman's role as 

primarily childbearer, rearer, and servant Within this thesis it will be stressed 

that this assessment applies to Lebanese women, in general, regardless of their 

social and religious positions. 

The second chapter examines the effects of the religious and traditional 

views of the Lebanese on the legal status of women. We will compare and 

contrast how each component influences the others and what the end result is on 

the social fabric of the country. Again, the main thesis argued here is that 

although Lebanese women have had ample formal opportunities and access to 

educational institutions, this privilege has not transformed the basic patriarchal 

ideal of the image and place of the woman in Lebanese society. One will find 

that, as a result of Western interaction, ciiltural awakening and wars, many 
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opportunities were opened to women. At the same time, because of these very 

factors, many more restrictions were placed on women. 

The third and fourth chapters probe the social history, or herslory, of 

women's education. The concentration of information will be on higher 

education. If in the 1990s the percentage of women at that level is comparable to 

yoimg men, then it follows that in the lower grades the picture is similar and 

possibly better. These chapters will chronicle the development and growth of 

formal education and women's education in the nineteenth and twentieth 

centuries, up to and including the 1975 war years. These chapters also will give 

the reader a glimpse of the social history of women diuing that same time 

period. 

The fifth chapter inspects how the representation of the ideal is 

interwoven in the social, economic, and legal fabric of Lebanese society that give 

it its created identity, and, by association, influences the contextual realities of 

the identity and role of women in it 

The conclusion will reveal how the evidence of each chapter has 

contributed to the Lebanese women's predicament women's main role remains 

as it has been—the provider of sexual services, reproduction, and unpaid labor, 

in spite of apparent gains in women's formal education. 
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Knauring ignorance is strength, ignoring knauoledge is sickness, one who is sick of 
sickness is no longer sick. Lao Tsu 

CHAPTER ONE: 
THEORETICAL FOUNDATIONS 

Introduction 

Although education is seen as a basic right for males in Lebanon, it is still 

looked upon as a privilege for females. In an extensive study on women's 

education in the Middle East, Nagat el-Sanabary discovered similar attitudes 

among parents as well as most governmental policies. ^ Girls and yoimg 

women, in the past and still today, go to school to get out of the house, find a 

better mate, and hope for more egalitarian and respectful relationships. They 

attempt to ensure better career prospects to help their future families, if needed, 

not because an education and a career are ol '̂ectives in and of themselves. 

Similarly, Lebanese parents view the education of their daughters as a necessary 

investment for an imreliable future.^ 

An interview with Dr. Adnan ai-Amine in the spring of 1996 revealed an 

interesting phenomenon in Lebanon. Dr. al-Amine is the president of the 

Lebanese Association for Educational Sciences, a nonpoUtical, nonprofit private 

and independent organization devoted to studying, dociunenting, and reporting 

on the state of education. Some of the foldings of the association show that in 

the latest high school examinations, yoimg women excelled in all subject matters, 

relative to young men. Dr. al-Amine argues that this finding is especially 



important He claims the motto used to be, as Ilham Kallab labeled it ''he's 

reading, she's cooking." Today, this motto has been drastically modified to 

"she's reading and still cooking, he's playing." He states that parents are a lot 

more lenient when raising boys. Boys are allowed more play time, are not 

responsible for house chores, are out of the house more, participating in 

activities with friends, and have more opportunities to experience creativity and 

individualism. In terms of school performance results, gendered inequality in 

child rearing has translated to a benefit for girls. This raises a number of 

questions: Have girls been given the recognition due? Have they taken 

advantage of the disparity in play time and freedom of movement? Has 

Lebanese society been willing to transform their academic excellence into better 

and higher paying jobs, social and political reform, and legal rights? Are girls 

growing up with life ideals and career aspirations that go beyond marriage and 

motherhood? 

To decipher the meaning behind where the Lebanese woman is today, a 

theoretical base must be established and expressed. In this chapter, theory, 

perception, and the reality of the influence of education, its formal and informal 

aspects, will be discussed. Specifically, the chapter will focus on how all three 

concepts interweave to form the image of woman. 
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Education—Formal Learning 

Global: 
To deliberate on women and education one must first examine the 

relationship of education to society, culture, and the state, as well as its 

definitions, meanings, and assumptions. Chabaud reports that it is essential to 

develop everyone's potential through education, which brings about awareness 

of one's condition, and rights and responsibilities, as well as the means to make 

changes and compromises to best serve the conununity.^ Education has been 

globally viewed as a social resource utilized to achieve privilege, influence, 

status, and power in one's world. It has also been perceived as a ladder to 

greater equality. Although scholars Camoy and Samoff argue that education is 

one of the approaches a society employs to achieve transformation, they concede 

that in the West "new concepts of gender relations have not developed with 

increased education."** 

What is education? Focusing on a global definition, R. Murray Thomas 

describes the term as "what goes on in society's institutions of systematic, 

plarmed leaming...only formal schools."^ He makes clear the distinction 

between two types of learning processes, one through formal institutions and 

one through informal methods. Sleeter and Grant connect education to job 

training and "as a vehicle for social mobility."® Others, like Lois Weiss, add to 

the definition by maintaining that Western "education plays a crucial role in 

both offering opportunities for individual mobility and at the same time 
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legitimating large scale structural inequalities/'̂  These scholars question the role 

of formal education. They believe that education merely reproduces that which 

is already in place by reemphasizing the dominant ideology. Weiss declares that 

one of the functions of modem education and schooling may be to "prepare 

students for unequal futures."* Formal education teaches them their place in 

their community. In terms of differentiation due to sex/gender, Apple and 

McCarthy state there are built-in prejudicial values and negative attitudes 

toward women in the system of education. The system marginalizes the female 

as deviant from the norm, or the male.' 

In the developed world, Jencks, Coleman, and many other researchers 

after them have foimd that girls lag behind boys in school, and that the ideal 

message through socialization is still that the female's main duty and purpose in 

life is to be mother, wife, and tmpaid maid. This also means that the main space 

for a female is still perceived as that of the private sphere, inside the home. 

Jencks and Coleman have argued that equalizing opportunities to education in 

the U.S. on all levels, even in institutions of higher education, is not enough. 

Equalization of all other influencing factors must also occur in order for positive 

change to occur for women and other under-represented groups.^" 

In his discussion on the evolution of Western formal education in the 

twentieth century, Brezinka asserts that "education is a methodical socialization 

of the young generation which creates in each person a social being.''̂ ^ Brezinka 
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refers to education as an institution that is part of the legal, political, economic, 

religious, and customary systems under which a group forms. The principal 

intention is to ensure the conformity of its members to the ideology of this 

group, as expressed through each of these systems. 

Middle East 
This pattern is iterated in the Middle Easf> where most countries 

including Lebanon have utilized formal education as part of their modernization 

programs. In recent research on women in the non-Western world, David Kelly 

affirms that education has been used as an instrument to keep women 

subordinate. He goes on to say that states use education "as the route for 

employment raising productivity and modernization."^ For example, in times 

of war, economic growth, and labor shortage women are encouraged to work, to 

help their families, and to help shape society according to how men see it 

However, in times of economic stagnation, political and social conservatism step 

in and ciuiail women's opportunities in the labor force. Thus, reforms in such 

areas as the judiciary as well as educational policies, are reframed to fit the 

needs of those in power. These changes result in women's diminished access to 

all types of education and employment The possibilities for females are 

manipulated and linked to society's economic and political caprice. 
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Lebanon: 
Lebanon's development of formal public and private primary, secondary, 

and tertiary educational institutions will be examined in the next tv/o chapters. 

Suffice it to say, this process has evolved so that today it, too, is "tied to the 

economic and political structure."^ 

Looking at Lebanese society, Ahmad Haffar connects education to "a 

process that governments use to 'induct citizens into the civil cidture'...education 

is conceived as a handmaiden of politics." '̂* In discussing the evolution of 

Lebanon's educational institutions, Haffar concentrates on the connection 

between the aims and goals of the govenunent and the educational policies 

proposed. He argues that in the non-Western world, including Lebanon, the 

governments main objective is to condition the masses to fit the type of society 

for which its ideology calls. 

In an article on Lebanese women and education, the economist Mona 

Khalaf concludes that "Lebanese women have easy access to education. This 

education has not, however, enabled them to reach decision-making positions, 

be it in the political, economic or social sphere." Another Lebanese scholar, 

Huda Abdo, states that "women's education and employment is largely 

regulated by value systems and expectations that give priority to marriage, 

motherhood and homemaking."^® Khalaf attributes this problem in Lebanon to a 

lack of evolution in the vision of the role of women. She indicates that "the 

proper aims of educating women were not clearly defined and when they were. 



34 

they always related to another person, i.e., becoming a better mother,, a better 

wife/'̂ ^ 

Summary: 
One can determine from the above analysis that formal modem education 

has evolved in most societies to be an essential part in one's becoming a fully 

participating member of a community. Li simunation, education can be defined 

as the formal learning and training of individuals that will enable them to fully 

partake in the shaping of the public and private domains of a chosen society. 

This formal learning is an integral part of the formation and institutionalization 

of ideology. It can be reasoned that today most coimtries and peoples value 

education a great deal. Education opens the door to many options and 

possibilities of full rights and responsibilities. For centuries, women have been 

kept away from this door. They were allocated to other realms, segregated from 

the full range of experiences. One of the reasons for this seclusion has been due 

to their biological reproductive abilities. Christine Sleeter and Carl Grant stated 

that 

Sexism is rooted in biological reproductive differences. It rests on 
the idea that women and men by nature have different roles. 
Historically many have viewed women as genetically inferior to men... 
Since women bore and nursed children, they became servants 
to laborers.^® 

As shall be seen, this restriction of women's abilities and nature has been 

evolving for the last four to five thousand years. It is still shared by most of the 
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global communities to one degree or another, including the representatives of 

the world body, the United Nations. This organization is coordinated, 

regulated, and operated by men. The allocation of prioritization, negotiation, 

and decision-making is also dictated by men. In an effort to be all-inclusive and 

conciliatory, this organization gives in too much to powerful voices and thus 

becomes ineffective in making changes that benefit women and other 

disadvantaged groups. 

All of the above-mentioned scholars have observed, documented, and 

stressed the importance of formal education worldwide. They have also alluded 

to its failure to bring about positive change in gender relations. 

Socialization—Informal Learning 

Global: 
The above explanations of formal education refer to another type of 

learning, the informal one. First according to Christopher Jencks, until the 

1970s, and in some parts of the world still today, "most studies done on 

education exclude women or disregard sex as a topic."" Jencks was one of the 

pioneers of research conducted on the concept of educational equality in the 

United States. He found that although "most Americans say they believe in 

equality,..what they meant was equal opportuiuties,"2o without equalizing all 

other variables in the system. Jencks concludes that "the most important 

determinant of educational attainment is family background."^ He goes on to 
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say that ''equalizing the way children are treated at home, would do more than 

equalizing the schools to produce a labor force..."^ If all those an individual 

comes in contact with perceive boys and girls differentially, then so will that 

individual. Other research had suggested "teacher expectations heavily 

influence pupil leaming/'̂ s Parental, teacher, and societal myths, as expressed 

through set values and traditions, sway children to follow certain discernment 

about sex roles/gender distinctions. Lyle F. Schoenfeldt states that "Social 

inequality is far more extensive than inequality of opportunity."^4 Gerald Grant 

reinforces the idea of societal influences: 

The social science critique of widely held social beliefs is not 
something that is wisely left to random and intermittent initiatives, 
whether by governments, foundatioits or individual researchers. 
Once begun, a kind of collective commitment to keep at the task is 
necessary if new truths are not to cause more mischief than old myths. ^ 

The new truths Grant writes about are the justifications a certain state 

and/ or society utilizes to brace its ideology. In a historic study on the concept of 

power, Michel Foucault reasons "truth is to be understood as a system of 

ordered procedures for the production, regulation, distribution and operation of 

statements and is linked in a circular relation with systems of power.''̂ ^ For 

Foucault, the creation of truths in a society is not an accidental process but stems 

from the hegemonic forces that control society and its knowledge dissemination. 

Even when society is seen as adjusting its ideology and trying to incorporate 

new beliefs, it does so without jeopardizing its foundational assumptions.^^ In 



37 

1990 Camoy and Samoff verified that what held true thirty years ago still 

applied today in the Western world. The scholars added to this argument by 

suggesting, "symbolically, education in society represents greater equality.... But 

along with it must come new concepts of gender relations.''̂ ^ These researchers 

stress that "the recreation of the individual woman in the transition of the 

society directly conh-onts traditional family relations...in which gender and sex 

roles are de^ed by a male dominated organization of reproduction.''^^ Thus, 

any threat to the sex-based roles is conceived as a threat to the survival of the 

group, and must be dealt with accordingly. Theoretically, education is 

perceived as the magic wand that will provide complete equality of the sexes. 

Realistically, gender formation is molded by the ideology of a group, an 

ideology that is already an integral component in the educational programs of 

that group. So education may not change gender disparity; rather, learning 

reshapes and reinforces it 

Joining the notions discussed, the new concepts of sex relations and 

confronting traditional family relations are part of what R. Murray Thomas calls 

" informal learning as that acquired in peoples' daily social interaction."^ This 

type of learning will be termed socialization. It is the informal type of 

education. According to Irvin Child 

Socialization is the whole process by which an individual, bom with 
behavioral potentialities of enormously wide range, is led to develop 
actual behavior which is confirmed within a much narrower range— 
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the range of what is customary and acceptable for him [or her] according 
to the standards of his [or her] group. ̂  

This interpretation of the concept postulates a rich variety of behaviors 

with which males and females are bom. Yet through sociality, individuals' 

behaviors are regulated and controlled. Emphasis is concentrated on valuable 

traits that the group promotes, and undesirable traits that would be shunned 

and prohibited. In general, to counterbalance this methodology, women must 

actively and cautiously participate in the formation of new truths that generate 

more inclusive and empowering myths (created realities) in their societies. To 

do so, they must first become aware of the foundational assimiptions and dare to 

• 
question their validity. For example, women must become more involved in the 

study, interpretation, and critique of religious writings. They must be 

courageous enough to develop new interpretations that center on themes and not 

on biology. Likewise, in other chaimels of expression, women must find their 

way in and influence the discourse and its exposition in order to have their 

voices heard and needs met 

Brezinka speculates about the various meanings of the term 

"socialization." He postulates that any deed or viewpoint is affected by 

experience, expressed through group associatioiis and institutionalized through 

legal, economic, political, and traditional means. Individuals within the group 

internalize these prevailing values and norms imtil they are imagined to be their 

owiu Those who do not successfully incorporate and abide by these concepts 
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will be chastened, punished, or in some way perceived as deviant^ Again, 

scholars agree that group sex/gender relations are dependent on the myths 

(ideas/constructs) advanced by the focal ideology, seeping through all 

institutions of the system under which a group operates. 

Lois Weiss and others argue that given "unequal structures, education 

and socialization, both serve to reproduce the very system in which they 

work."^ If the legal, political, religious, and customary influences are all 

androcentric, so will be the message females and males acquire. Instead of 

creating opportunities of change, education and socialization redefine or 

reinstate patriarchy in a new setting. 

The System: Patriarchy and Education 

Global: 
In order to make further clarification, there are a few terms to be defined. 

Whether "group" denotes society, community, or social organization, the interest 

here is the structure or system under which this group interacts. This means the 

type of philosophy that binds and controls those who belong to it Nearly 

universal, the system discussed is patriarchy; therefore, the group is the 

patriarchal society that defines the common needs, values, and norms, and 

makes individuals adjust cooperate, and conform. 

A major term of consideration is the concept of patriarchy. In a historic 

study on women, Gerda Lemer defines patriarchy as the "manifestation and 
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institutionalization of male dominance over women and children in society/'̂  

Lemer means that male dominance is incorporated in all facets and realms of a 

community, be they legal, political, economic, social or moral. This process of 

domination took time and was enforced through coercion or threat of violence. 

Lemer points out that this does not mean that women are totally powerless. 

Rather, the system formalizes and juxtaposes naturalness (nature's intentions; 

take certain biological characteristics, exaggerate them, and allocate them to a 

particular sex) to this socially constructed superiority.^ Over thousands of 

years, this institutionalization was very successful in wiping out other modes of 

interactions or ideologies in which earlier societies engaged. One of the precepts 

of patriarchy was hierarchy, where there was always one group superior and 

thus another subordinate. ^ One of the ways patriarchy divided groups was 

through the division according to biology. One sex was male, the superior, 

which woidd control the other sex, the female, the subordinate. Any other 

biological possibilities were discoxmted or destroyed. Men strove to control 

female bodies, sexuality, thoughts, movement, and anything else they felt would 

pose a threat to their program. Patriarchal hierarchy developed as an exchange 

contract (quid pro quo). The total subordination of females in all facets of their 

lives was exchanged for physical protection and economic support 

According to Andrea Dworkin, we have been socialized to view women 

as commodities placed to serve men's needs sexually and reproductively.^^ 
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Camoy and Samoff affirm that "female subordination was/is a central 

part/ feature of the traditional family system and the state, that served to protect 

that system/'38 The evolution of patriarchal thinking led to the 

institutionalization of two major myths concerning the female. These revolve 

around men's control of women's bodies and movements. The first promotes 

the idea that "all women have a biological need to be mothers and that all 

children need their mothers."^ This myth (interpretation) fixes women's 

primary and sole purpose in life as that of procreators of men's children, 

hopefully male children. Not only must she produce a child in order to truly 

have "self worth" and fulfill her biological needs, the woman must be the one 

who stays and rears the child, also due to biological need, both hers and the 

child's. If a female claims not to have this instinctual need to "bear, rear, and 

nurture," she is regarded as unnatural, monstrous, or even worse trying to be 

male-like. She is a threat 

The second myth advances the notion of women as men's helpers and 

handmaidens. They are necessary to help fulfill men's sexual drives and, of 

course volimteer as personal servants. This situates women as prostitutes and 

maids. Through the myth of prostitution, girls are taught to focus on making 

themselves attractive, available, passive, obedient and ready to share all they 

have, including their bodies."*® They are also taught to conform with the rules of 

the first myth. Otherwise, they are sure to be treated as the second. Although 
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society creates prostitution and utilizes it to its own androcentric ends, it builds a 

negative construct around it and female sexuality. This type of socialization has 

become almost universal today. However, it may take on different cultural 

interpretations. 

Patriarchal socialization is also imbedded in legal codes, as well as in 

fairytales and religious symbols. For example, patriarchy exaggerates biological 

differences and institutionalizes the two-sex biologization and genderization. 

All beings are either male/masculine or female/feminine. There is no room for 

in-betweens or other classifications. The two classes, female and male, are based 

on the fundamental understanding that life exists to procreate. All other 

biological categories that might exist are discarded, invalidated, and eliminated. 

The exaggeration of biological differences aligns the two sexes at different ends 

of the spectrum, where males, or the masculine, have socially constructed and 

accepted roles and behaviors, and females, or the feminine, have the opposite 

consented-to roles and behaviors; thus genderization. 

Looking at the concept of socialization, one can deduce that culture does 

much to teach newborns their position and job descriptions in life. From a child's 

birth, she or he is taught and allocated socially constructed roles, behaviors, 

dress codes, position in a hierarchy, class, and even purpose. The prime motor 

of allocation is gender. Genderization, or the imposition of societal fabricated 

ideals allegedly based on one's biology, is strictly shaped by traditional family 
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relations in a patriarchal hegemony of interactions. It is defined by males who 

are in control of economic, political, moral, and social organizations, the state, 

society, and its culture. This also means that socialization and education 

(informal and formal learning) are controlled by males. With a few exceptions 

for certain extenuating circimistances, this ideology of biologization and 

genderization does not allow for shared characteristics. 

Middle East and Lebanon: 
Biologization and genderization are found in every facet of Lebanese 

patriarchal society. Much of the process is identical to other parts of the world. 

Lebanese textbooks printed during the period of 1973 to 1993, aimed at children 

ages three to fourteen years old, were analyzed in a 1995 study. One of the 

study's foci was the image of women and their sex roles in Lebanese society. 

The authors concluded that the "majority of the roles given to the female 

characters converged on the nurturing and dependent qualities of women in the 

family."*^ Researchers found that "more than 75% of the functions assigned to 

the characters of mother, wife and young girl are traditional domestic functions 

as if to emphasize the importance of domestic skills for the female in society 

When women were shown as working, they were engaged in traditionally 

female functions, "extensions of their household chores and are depicted as 

dependents on male professionals in the same occupational categories."''̂  The 

message of female depiction in the stories and textbooks is restricted to the 
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domestic sphere, "excluding them from the intellectual endeavors, labor market, 

and decision-making,"'*^ and positions of political power. The study on sex 

stereotypes in textbooks even highlighted that when girls are mentioned, they 

are usually called "little mothers 

or helpers."^ Generally, the most prevalent image of a "good girl" is the 

compliant, silent, beautiful female. The Lebanese case concurs. In it, good little 

girls and young women are described as "obedient, quiet, helpful, passive, shy, 

polite and caring.""*^ 

The most evident characteristic of the myths is the division of physical 

space. Because women were biologically made to please men and provide them 

with their descendants, it is best to seclude them to enstore the best services 

possible. The female was/is allotted to the domestic, private sphere, secluded in 

the home.*^ Her contributions to society, be they reproduction or domestic 

work, became impaid and imdervalued. The next chapter will detail the effect 

of these myths on the view and the place of the Lebanese woman. 

Socialization and the Idealization of the Female 

Global: 
In terms of education, McCarthy and Apple argue that the norm in society 

and the main patriarchal principle has been the dominant male. Women and 

minorities have been construed as " 'deviants entities in educational and social 

arrangements."'** It was determined that female biology stands in the way of 
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intellectual development and growth. Due to their prospective duties as 

mothers, women were seen as a liability to educate and train."*' This 

socialization has been successful to the point that even when females are 

educated, the myths sway their choice of school subjects and college majors, 

and convince them that their public work is temporary and not a lifetime career. 

McCarthy and Apple go on to say that conservative scholars have 

aggressively advanced "powerful common-sense rhetoric of 'maternal instincf 

to explain the differential careers and choices in education of girls and 

women."5o Traditional investigators have spent much time trying to connect 

women's so-called natural need to nurture to their roles in society. Their major 

argument has been that females tend to do worse than males academically, 

because biologically they are drawn to the home and children. What females 

need to leam is how to be better wives and mothers. "Indeed the biologization 

of education.... attempts to place much of the blame for educational failure on 

women as mothers, who are seen as principally responsible for the rearing of the 

yoimg. Females who do not display such nurturing needs are judged 

abnormal. 

Middle East and Lebanon: 
Many scholars consider Middle Eastern societies to have held the same 

view of women. Yvonne Haddad has argued that a woman's roles in the Middle 

East are determined by biological functions. She asserts that "not only is a 
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woman created to be pregnant but more specifically all her roles are defined by 

her relations to men in her life."^ Haddad maintains that an ideal woman is 

seen as a martyr, bom to sacrifice herself to nurture and service others, men and 

children.^ One must emphasize that when discussing issues of women's roles in 

Middle Eastern society, this image applies to most religions, ethnic, socio

economic, and racial groups, not just Muslim Arabs. In all of these sub-

communities, women's patriarchal position is expressed in religious terms, be 

they Christian, Hindu, Muslim, or Judaic, "all of which share the view of woman 

as wife and mother."^ 

The Shaping of Gynocentric Voices Through Symbolism 

Global: 
Critics of the traditional androcentric view argue that there is much 

influence and power in the maniptdation of society through explicit and implicit 

symbolism that allocates the female to these restrictive roles. The question to 

ask, Weiss asserts, is not what knowledge, but rather "whose knowledge was/is 

in the schools and whose interests did such knowledge serve?"^ McCarthy and 

Apple respond: 

We need to emphasize the symbolic, signifying languaging 
dimensions of social interactions and their integral relationship. 
The emphasis on symbols, signs and representations enables us to 
think through other djoiamics than class, since it has been particidarly 
important for advancing our theoretical understanding of Ae ways 
in which racial and sexual antagonism operate within the 
cultural sphere.56 
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In other words, socialization works through messages individuals receive 

when interacting with political, economic, moral, and social institutions. Much 

of the hegemony through these institutions is enforced by the symbolism they 

represent 

S3niibolism is found in laws enacted dealing with females, religious 

representation of sex roles, depiction of girls and women in books, in a teacher's 

differential behavior toward the two sexes, and so on. 

McCarthy and Apple reiterate that "Sexual oppressions are mediated 

through ideology, culture, politics and social theories." Baldwin and Shange 

agree "that schools are sites for the production and naturalization of myths, half 

truths, silences, and obfuscations about the socially disadvantaged."^ For 

example, a 1983 study showed when a woman is identified in Lebanese school 

textbooks, nineteen out of twenty-one times she is named through her 

connection to her son, mother of — 

Weiss adds to this argument how "values are the site of the social 

motivation for the maintenance of sexual and other inequalities."^ In a study of 

high school girls of blue-collar backgroimd in the United States (1985-1986), she 

asserts that "by defining domestic labor as primaiy, women reinforce what can 

be called the 'domestic code' under which home or family becomes defined as 

women's place."®® The domestic code has been so encoded that instead of 

challenging it vehemently, today's women have 
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internalized elements of the domestic code combined with reality 
of women working outside the home has led to what can be called 
'women's double bind.' Women define themselves primarily in 
terms of home and family but in fact work outside Uie home. Rather 
than alter social interactions and labor processes within the home, 
a 'double-day' was institutionalized in which labor in the home was 
simply added hours spent in wage labour." 

Through symbolism and conditioning of patriarchal socialization, men 

and women come to accept the hierarchy that makes women inferior or 

subordinate to men. Women accept their restrictive roles and are convinced of 

their inferior place. Both sexes internalize this hierarchy and begin to see the 

divisions as natural.^^ "In most traditional societies, a large part of women's 

adult lives is spent giving birth and raising children, while men's adult roles are 

more public, less person-centered, and more selfish; hence it accords men higher 

status in the larger community."® Some have attempted to explain the created 

difference of treatment of the sexes in terms of complimentarity; however, when 

a social system places importance, allows more freedom, and gives power and 

control to one sex, the other becomes less important, less free, and less in 

control; it becomes symbolically less complimentary and more subordinate. 

Under these circumstances school and education for girls become power 

tools to "negotiate terms within marriage."" These yotmg women did not 

question their responsibilities in the home. Rather through education they 

wanted to secure their financial potential if their marriage prospects were not as 

they hoped. Their ideal scenario was still that of women staying home with 
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children and with a husband who would be the primary pecuniary provider. 

However, reaUfy tells them otherwise. Weiss concludes that 

They still articulate the domestic code, but note the contradictory 
nature of the code in the real world ...Men cannot be counted on for 
a variety of reasons: high divorce rate, drinking, lack of jobs, lack 
of skills, affairs etc. ® 

From where does the ideology of the domestic code come? One can trace 

the code back to the biologization and genderization of the two sexes, making 

the main objective of females that which is defined by the patriarchal system, 

whose sine qua non is to promote androcentric ideals. 

On a positive note, Weiss mentions that some young women are 

beginning to recognize education can lead to economic independence, which can 

confer a sense of freedom.®^ Yet yoimg women endure burdensome family and 

peer pressure. Weiss explains that even "high achieving girls" connect success 

with "active pursmt of friendships." Some aspects of their socialization dealt 

with the concept of success or happiness, which was defmed as "tied to the 

extent to which girls and young women are exposed to street values or 

community values." Young women are "seen as traitors if they do turn their 

back on their commimity values."®^ The basic community values for females is 

to be a helpful, obedient wife and good mother. Coincidentally, this working 

class American ideal of the female parallels the general Lebanese assessment of 

her. ̂  In another American study in the 1980s, Holland and Eisenhart conducted 

research on the role of schools in reproducing structured inequalities by gender. 
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Until then such scholarship was mostly nonexistent They observed women 

whose academic records were excellent in random higher education settings. 

These young women studied physical sciences, math, and so on. The researchers 

posed questions to these young women such as: 

Why does a young woman work hard to complete college with good 
grades when she intends to later drop her career as a nurse in order 
to raise a family? Why do women choose marriage and family as 
opposed to continue on to graduate school. ^ 

These young women iterated similar answers. The notion of becoming an 

adult getting married, and having children was what one did. Education was 

viewed as a privilege and as a seciuity blanket for when the ideal marriage did 

not materialize. These yoimg women wanted careers but felt it immoral to 

sacrifice the toll it would have on their children and family. Yet this guilt did 

not apply to men. 

Holland and Eisenhart found what some theorists have labeled as 

"cultural production": ^ 

Students are likely to act in school from a collective sense 
of the opportunities afforded to people like them in society.... 
Cultural production where subgroups in a society creatively 
use 'discourses, meanings, materials, practices and group 
processes to explore, understand, and creatively occupy 
particular positions.' ^ 

Holland and Eisenhart argue that students reinforced gender roles and 

relations in school, which was the "site of culturally patterned gender 

relations."^ They saw a connection between sex/gender divisions and biological 
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abilities. This translated to mean that females saw their primary sphere to be the 

private or domestic one, the home. Holland and Eisenhart elaborated on this 

issue by stating that ''gender divisions are associated with biological 

reproduction and are elaborated in the domestic unit"^ Their conclusion in a 

1980 study on female college students fotmd that "six out of eight women 

marginalized school worker identities. Women uniformly viewed relationships 

w i t h  m e n  a s  a  w o r l d  o f  p o t e n t i a l  i n v o l v e m e n t ^  a c h i e v e m e n t  a n d  s u p p o r t T h e  

conclusion denotes female willingness to forego higher educational or greater 

career aspirations to ensure better personal relationships. This sacrifice 

transpires due to the bombardment of messages females get from birth, explicit 

or subliminal, as to where they belong, what their expected contributions are, 

and what they should anticipate in adulthood. More importantty, these 

messages dictate what is normal and natural. 

Women in the study felt it was more important to prioritize their efforts in 

developing relationships than to concentrate on developing a professional 

career. They had been socialized for centuries to depend on men and make 

motherhood their career; now they viewed college as a setting to develop and 

nurture these relationships, more so than take advantage of the wide range of 

academic opportunities offered. Young women know that at some point it is 

expected of them to be home and have children. Making college education the 

most important priority would not facilitate life for them when they are home 
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bearing and rearing a child, whereas having good relationships with men, or 

knowing how to communicate and negotiate wants and needs does. 

Middle East and Lebanon: 
Likewise, research conducted on women who have chosen to veil 

themselves according to Islamist regulations in today's Egypt shows that 

economic insecurity is a large factor in these women's decision to veil. Sherifa 

Zuhu/s research suggests that although these women term their beliefs in moral 

and religious language, what really came out was that they wear the hijab, 

adhere to the ideology of women's place in the home, service men and children, 

and give up their right to the bridal dowry so they can increase their 

marriageability/^ These young women are educated and working, a 

contradiction to what they claimed their ideology is. Could it be they are 

preparing themselves for an uncertain future? Like their Western counterparts, 

these young women face much in economic, and at times political turmoil: 

higher divorce rates, and men's abandoimients. 

Values held in common with their communities juxtapose the concept of 

"becoming a woman" with that of relinquishing the identity of a student or 

career woman. To many, a woman's drive to have a career is synonymous with 

rejecting marriage and family. Men can have both, women must choose one. 

She can work to help her fomily; to admit to a desire for a career is tantamoimt 

to renouncing one's kinship group and its customs. Even upper class women 
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who do pursue careers, will usually publicly declare that their first and foremost 

duties are at home; men do not have to make such justifications. In other words, 

due to implicit and explicit conditioning, girls and young women abandon their 

unrealized dreams so as to conform and comply with the values of those who 

dominate. Otherwise, they would risk being shunned and ostracized fi'om their 

group. In many cases, yotmg women come to believe and identify with the 

roles assigned without ever contemplating other choices. In the following next 

few chapters of this study, we will scrutinize how this struggle directs the 

decision-making of Lebanese young women in terms of education, work, and 

family. Like their Egyptian and Western counterparts, Lebanese young women 

are faced with many political and economic uncertainties in the Lebanon of the 

1990s. They, too, have internalized the domestic code and see it as "natural." 

Kelly and colleagues discovered similar results in the other parts of the 

non-Westem world. In his study on identity in school, Philip Wexler confirms 

this development "...becoming somebody for boys is connected to academic 

achievement and later on a career, whereas for girls it is to move away from 

school and achievement and more to becoming popular and mastering social 

relations."''' Other researchers tried to find out why girls go to school. The most 

prevalent answer was to seek more choices for better marriage prospects. 

Families educated their daughters so that their choice of a husband could be 

elevated socially and financially. The yoimg woman is seen as a lot more 
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attractive and with far more to offer in a marriage if she is literate. She can help 

teach the children and can help her husband by working in times of need. 

Valentine Moghadam verifies this ideology in the Middle East, specifically 

Lebanon. 

A study conducted by a professor of education at the Lebanese 
University suggests feat Lebanese parents feel more strongly that 
educating their daughters is now a good investment^ as higher 
education represents a financial asset. In addition to offering better 
work opportunities and qualifications for a "better'' husband, a degree 
acts as a safety net should a woman's marriage fail or should she 
remain single. ̂  

Similar changes were found in Iraq and Iran, two countries, like Lebanon, 

which went through recent devastating wars.^ Although one can state that 

different societies offer females different levels of opportunities and access to 

education and the public sphere through education, the ideal notion of the 

female's place in the home is a global one, in varying degrees. This is also how 

young women globally and in Lebanon have come to view education. Their first 

and foremost priority is to develop and secure relationships and the means to 

maintain them. 

In Kelly and EUiofs research on women in the non-Westem world, girls 

and yoimg women also contemplated the negative aspects of education. Kelly 

states that "girls found they were not welcome in public, and because after 

marriage they belong to the husband's families, girls' parents will invest more in 
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boys' educatioiv so they can reap financial benefits from it later on/'®^ As the 

Lebanese case study unfolds it will show similar conclusions. 

CONCLUSION 

If according to the United Nations the situation for women worldwide is 

bleak, in the non-Western world it is beset with even greater inequalities due to 

political oppression, lack of legal rights, extremely harsh economic realities, and 

very stringent and insular cultural interpretations of women's place in society. 

This dilemma is even more unsettling given the fact that research on women and 

education is relatively new, particularly in non-westem societies.*^ Gail Kelly 

contemplates further the situation of women in the developing world: 

It is clear that research on seemingly technical issues like how 
individuals leam, could become a means of reproducing relations 
between the sexes that are found in our own society in the third 
world. Traditional methods of research may fail to explain to us 
the significance of education to the lives of women and point to 
ways that women could begin to control their own lives. ® 

She also questions whether or not "one can study the education of women 

in the Third World independent of other developments."** One must note that 

the study of women as representatives of culture, especially when studied from 

the outside, has its own challenges. The Lebanese have recently come out of a 

long, violent, and destructive war (1975-1990). The country and its people have 

yet to resolve its causes. Much has happened since 1975. During the war era, 

fraditional roles were abandoned. Young men left the country for labor. 
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education, and to avoid conscription. Others died as a result of war. Many 

women were left alone and had to work for the first time in their lives. Many 

young women received opportunities for advancing in educational pursuits 

because their marriage prospects were slim. Institutions of higher education, 

which previously may have denied women's admission, accepted them due to 

the diminished ntmiber of male and foreign applicants. ^ Now, after seven 

years of some attempts at normalization, Lebanese society is again trying to 

decide on how to rebuild its entire infrastructure, including its educational 

policies. 

A recent census (1996) conducted by the Lebanese Ministries of Social 

Affairs and Health revealed that "nearly 15% of Lebanese households are 

headed by single mothers, usually widowed."®® This is a considerable jump from 

the eleven percent calculated in 1970, considering that in the Lebanese view 

women are unable to lead and manage their families. ^ At the same time, one 

finds an explosion of opportunities for girls and young women at all levels of the 

education ladder. In the 1993-1994 academic year, females made up 51.5 percent 

of the pre-tertiary educational levels and 48 percent of university enrollment®* 

By the same token, the Lebanese case mimics international trends in 

unwillingness to confront and reinterpret strict ideology that places women's 

primary function in society as "wife and mother." This ideology and its 
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hegemony juxtapose many implications and inhibitions which stand in the way 

of transforming educational progress. 

Oiscrepancies between women's lived experiences and the patriarchal 

ideals of the place of women in Lebanese society will become more evident as 

this dissertation argument unfolds. It is these contradictions that this research 

will address in the next few chapters. Next; chapter two will review the 

structure of patriarchy in Lebanese traditions, cultures, and their influence on 

the legal system. 
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In Lebanon, the vnje has the obligation and the husband has the rights. Dr. Alissar Radi 

CHAPTER TWO: 
THE PATRIARCHAL AND LEGAL SYSTEM OF 19908 LEBANON 

Introduction 

The year 1995 was to be the happiest time of Hala's life. The teenager was 

getting married. Yet by the end of the year, Hala was dead. To be exacts Hala 

was killed. She was murdered by her brother at the request of their father. 

Hala's hideous crime was that she did not bleed on her wedding night ^ 

Hala and her family lived in the rural, economically underdeveloped 

Biqa' province of Lebanon. This region is mostly made up of farmland and 

agricultural businesses. After the wedding, we are told that Hala and her groom 

constmunated their marriage vows, at which time she did not bleed. Her family 

gave the couple another chance, and another night, to try for blood. This time, 

according to court testimony, her family told her embarrassed groom to be very 

fierce and forceful with her until she bled. Hala cried and screamed at each 

attempt, to no avail; she could not bleed. Finally, the yoimg man told her he 

would cut his finger slightly and wipe the sheets with his blood. He reassured 

Hala that he trusted her completely and did not doubt her virginity. She 

emphatically refused. Her honor and pride, and thus her family's as well, were 

in question. She knew that she had done nothing wrong, and she was sure her 

family knew as well. She decided to discuss the matter with them. The next day 
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it was decided that Hala^ her husband, brother, and mother would visit the 

village midwife. The woman could only confirm that Hala was without a 

hymen. Once the group returned home, Hala's brother asked if he and his sister 

could go for a ride and speak privately. The husband and mother got out of the 

car. The brother signaled to Hala's father, who gave him the thiunb's up in 

return. The two drove to a remote area in the woods, where Hala's brother shot 

her dead. ^ 

Because the brother was in the military, the case was tried in the Lebanese 

military court The family argued that this was an honor killing, and the brother 

should not be held responsible because of extenuating circiunstances. Under 

Lebanese penal law, promulgated after Independence, Article 562 states that 

if a man is surprised at seeing one of the females in his family in an 
act of adultery, or pre-marital sex, and subsequently kills her 
unintentionallv. he will benefit fi"om an extenuating excuse. 
The mere presence of circumstantial evidence providing a man 
with a sense of certainty about the occurrence of such an act allows 
him to benefit from the extenuating excuse if the act of killing 
is carried out immediately, due to surprise. ^ 

Qearly, Hala had shamed her family's male figures. Their honor was 

defamed, not because they did something shameful, but because the sexual 

behavior of a female kin was in question. The code of honor in the Middle East 

and in some parts of the Mediterranean basin implies that to restore the honor 

lost the female who caused the shame must be killed. It is nearly always the 

female who pays for any perceived sexual misconduct even in cases of rape. 
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The Lebanese courts have traditionally interpreted this law very liberally, 

allowing murderers to go free. In the case of Hala, initially the cotul felt that 

extenuating circumstances applied, and sentenced the young man to a year in 

prison. The father was never charged. 

Needless to say, no one bothered to ask if it is possible for a yoimg 

woman not to bleed upon her first sexual experience. According to Dr. Nawal 

el-Saadawi, who was the minister of health in Egypt in the 1970s, only forty 

p e r c e n t  o f  f e m a l e s  h a v e  i n t a c t  n o r m a l  h y m e n s  a t  t h e  a g e  o f  p u b e r t y W h a t  

happens to the other 60 percent? If only four out of ten young women are 

expected to bleed upon first sexual experience, should Lebanese society and law 

allow the killing of the rest? 

Soon after the sentencing, public outcry was immense. The media 

attention the case received was enormous. The public demanded an inquiry and 

a retrial. Finally, the state appealed the decision. This time the military coiui 

sentenced Hala's brother to life imprisonment^ 

Hala's story raises several fundamental questions directly related to this 

study's thesis about education and women in Lebanese society, lire story 

highlights the power of conditioning through various means discussed in 

previous chapters. The conditioning or socialization places the female as the 

property of men. This type of informal learning is firmly imbedded in Lebanese 

traditions. 
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Patriarchy and Women 

Patriarchy in Lebanese Society: 
Lebanese society, as a patriarchal system, accepts many of the patriarchal 

assumptions that allow the control of women's thoughts, bodies, movement^ and 

sexuality. Through all of its institutions, it has secured patriarchal ideology and 

its relationship to the place and status of women. As has been argued in 

previous chapters, in today's Lebanon a woman's first and foremost—and at 

times only priority—and place in life is to be wife and mother, faithfully serving 

the men in her life. 

Lebanon's patriarchy is a complicated one which incorporates a certain 

type of religious political system, the confessional system. It is made up of 

groups which identify themselves in religious/ethnic terms. There are 

seventeen recognized religious groups, all of which are represented in the 

Lebanese parliament The structure of the government itself is based on religion, 

whereby each religious group has a right to a certain office. Likewise, the 

Lebanese legal system incorporates a diversity of traditions, much of it 

religiously based. Even more germane to our discussion are personal status 

laws, which govern most of women's lives: marriage, divorce, inheritance, and 

personal behavior are all controlled by the religious courts. In addition, much of 

Lebanon's educational system is private and religiously based. Thus, if the 

society is divided along and identifies itself through religious affiliations, the 

political, legal, and educational organizations are also religiously based. Is it a 
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wonder that traditions and values such as honor crimes, which are legitimized 

through Lebanese traditional and religious rhetoric and interpreted by male 

judges whose agenda is intertwined in the dominant ideology, continue to exist? 

These codes of conduct are seen as the right of the males, and it is only natural 

that they would pimish anyone who wotdd question them, the system, or the 

ideology. 

True to form, the Lebanese government has done virtually nothing to 

change this imbalance. Until recently it was not in control of the state, and 

neither it nor its courts question these traditions. On the contrary, after signing 

the UN Convention for the Elimination of all Forms of Discrimination Against 

Women (CEDAW) in 1996, Lebanon added its own reservations to protect 

traditions such as honor crime murders, deeming them as culturally relative and 

relevant practices.^ Paradoxically, there are two striking points. First, the 

Lebanese government has claimed that one of its highest priorities is to develop 

a "modem" state through its reconstruction program. This program ambitiously 

calls for the physical rebuilding of the infrastructure as well as promulgating 

serious social reform to strengthen the state, bring about justice for all, and make 

modem education available to all Lebanese, females and males. Second, by 

allowing states to add reservations to international conventions, the United 

Nations is in effect enabling these very states to silence their critics and muffle 

calls for justice. These states can claim to be contracting into a win-win strategy 
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by supporting human rights and concurrently preserving the rich cultural and 

traditional local heritage. Thus we may conclude that the United Nations is 

itself a power structure that functions similarly to the state. On the one hand it 

works to consolidate its global hegemony; on the other it alleges its commitment 

to battle all types of discriminations and bias. All the while, like the individual 

state, it strides to disguise various relational discrepancies found worldwide. 

The United Nations as well as the state, Lebanon, become ineffectual in creating 

new ideologies and actual change. 

In 1990, the Lebanese government appointed a conunittee of female and 

male jurists to study the question of honor crimes in Lebanon. After gathering 

much information and data, the committee submitted its recommendations, 

including legislation and laws prohibiting "extenuating circmnstances." Once 

the parliament received and reviewed the study, it forwarded it to the 

Commission for Administration and Justice. However, nothing was done 

because the Lebanese were told that "efforts have been paralyzed by many 

events, notably the political and security situation in Lebanon."^ Repeatedly, 

human rights activists are told that human rights and women's issues must be 

placed on hold because the population is not ready for changes in the social 

system and because there are other more pressing issues facing the nation.* 

Those who push further for change are accused of unpatriotic and threatening 

tactics toward the fragile nation and its rebuilding. 
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However in March 1998, Lebanese justice minister Bahey Tabbara 

announced that he was forwarding four draft-laws and judicial procediu^ on 

human rights to parliament for approval. Included in these laws is the 

prohibition of the honor crimes extenuating circumstances clause found in 

Article 562 of the penal code that "pardons men ptmishing or killing female 

relatives practicing adultery or pre-marital sex or suspected of such acts."' If 

passed into law, it will set a process whereby those who commit such crimes will 

go through the regular criminal courts system but will no longer have the right 

to use the extenuating circiunstance argument to avoid prosecution for the crime 

of murder. After much prodding, the Lebanese government finally admitted 

that many men and judges have used this law to "take the law into their own 

hands, an act which no longer coincides with the legal system adopted in 

Lebanon," an act no longer tolerated in post-war Lebanon. 

Interestingly enough, neither the government nor the minister mentioned 

an)^thing about the human rights of women/girls who are being killed because 

of primitive codes of honor, nor that killing a female suspected of sexual 

misconduct is a barbaric act Although the submission of the law can be seen as 

a move forward in terms of recognizing women's rights, the language and 

interest of the government was to centralize its power structure and control over 

its citizens. Can we view this attempt as a step forward? If the judge does hear 

a case and still uses the past as precedent what will be the difference for young 
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women who are killed? WiU the court still be lenient and not view the killing as 

an intentional murder like any other, like a man killing another man? Just 

because the minister submitted a draft law does not mean that it will be passed. 

We will have to observe how many more years Parliament will require to 

"study" this provision. Is the political and security situation in Lebanon any 

better in 1996 than it was six or eight years ago? If the new law is implemented, 

will it be enforced? Have formal educational institutions and associations 

played a role in the attempt to make changes, or does the informal learning 

process, socialization, still control collective behaviors and beliefs as well as how 

the law is constructed? On a positive note, one can point to a considerable 

change in the perception of the general population. The people of Lebanon did 

not sit back in silence. They stood up to what they perceived as injustice and 

protested. Their voices were heard. Hala's brother was handed down a life 

sentence, rather than the usual one year. The cries of the people forced the 

government to act, however slowly and restrictively. 

We do not know the educational level Hala's brother had attained; he 

must have completed high school in order to enter the military. One can argue 

that this incident is not due to lack of formal educational opportunities. 

However, we can point to Lebanese traditions and values as major influencing 

Actors that drove Hala's brother and father to think and act in the manner in 

which they did. 
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Honor, Shame, and the Female Body: 
In Middle Eastern and some Mediterranean traditions, a man's honor is 

directly linked to the behavior of his female relatives. In Lebanon, if he himself 

is caught in an adulterous liaison or in pre-marital sex, nothing happens, unless 

he is married and the sexual act occurs in the marital home. Otherwise, he is set 

free. In contrast the female partner can and is often punished and sentenced to 

serve time in prison, whether married or not^^ Patriarchal control of the female 

body, sexuality, and movement allows for this type of legal maneuvering. In 

1995-1996, there were a few cases of honor killings in Lebanon. There were also 

cases where the police would stop couples who were out at night together. The 

police would check to see if the couple were married. If they were not the 

yoimg woman would be arrested on the basis of public indecency and forced to 

contact a male guardian. The young man would be sent home.^^ These 

intimidation techniques serve to put fear and shame in young women. Indeed, 

without any perception of self identity that is separate from men, can women 

ask, demand, or even conceive of what their rights are? How they should be 

treated? What their contributions could be if gender limitations did not exist? 

What kind of world would it be if they owned their bodies, their sexuality and 

movements? What has formal education done to change the situation of 

women? 

Hala's death may not be in vain. The incident set off a vehement public 

debate that was long overdue. Her death and the death of other young women 
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in similar circimistances were discussed on radio and television talk shows. The 

Lebanese began to question the practice of honor killing and the government 

that allows its occurrence. And most importantly, it spotlighted the Lebanese 

legal system that can be described at best as very confusing, chaotic, and archaic. 

The Place of the Female in Lebanese Society: 
A study on honor crimes in Lebanon, conducted in 1980 by Dr. Laila 

Shikani Nakouz, reveals the "pitiful status of young women."" Dr. Nakouz 

found that girls and women are blamed for anything that happens to them 

regardless of the situation. Even when sexual violence against them had clearly 

occurred, they are held responsible and made to pay for dishonoring the family. 

Dr. Nakouz describes the process of "washing the family honor in her blood"" 

as a group decision. The family adult males hold council and discuss the 

situation at hand. At the end of the meeting, it is clear what must be done and 

by whom. 

Dr. Nakouz asks pointedly why is it that the female pays the price and 

not the male perpetrator? Her conclusion is that the boy/ man is more valuable 

to the community than the girl/ woman. First, the female is the weaker and less 

useful one. The perception in Lebanese society is that the male can contribute, 

while the female drains the family financially. Second, because the female is 

killed by her own kin, no one will attempt a revenge killing. Third, through 

tradition it is accepted that women are responsible for any sexual impropriety. 
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and that men must defend and restore their family honor through blood. Guilt 

or innocence do not have to be established; mere suspicion can result in death. 

In any case, the word of the man weighs much more than that of a woman or a 

girl. In rare cases where a young adult woman contracts a marriage without her 

family's consent, this too can be seen as a shameful act If the family does not 

recognize the marriage, Lebanese tradition assumes that she has fornicated 

outside marriage. She bears the consequences for such indiscretion. 

Fourth, as el-Saadawi and Accad argue, females are seen as merchandise 

whose value is measured by the notion of their productivity and usefulness to 

men. The newer, the yoimger, and the more untouched, the better and the more 

valuable they are.^® Because of her status as a possession, female price value is 

considered much higher if she is a virgin than if she is not Fifth, her 

indiscretions are seen as a reflection of the inability of her group to control her. 

That is why she shames them. Her shame is equivalent to their weakness. Sixth, 

Nakouz concludes that perpetuating tribal laws and customs is a reflection of 

society's view of the female, her place and function in that society, and her value 

as projected through stereotypes.^^ 

However, the opposite is true for the male who seduced, raped, or was a 

partner in a sexual crime with a female. First, the boy/man is recognized as 

someone who can still contribute to the group. He is valued for his financial 

contributions, for his physical competence in times of war, and as someone who 
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will contribute more male descendants to the group. Second, his reputation is 

not dependent on sexual purity. One may even argue the opposite is true. Men 

develop better reputations if they portray themselves as virile and macho, and 

have been able to seduce and "conquer'' many women, or even better, 

untouched girls.^® The society promotes men's sexual abilities and even 

exaggerates them, making it seem natural, and at times uncontrollable, for men 

to want a lot of sexual experiences with as many women as possible. Thus 

again, Lebanese society creates the nahtral out of an exaggerated interpretation of 

biology. Third, if the woman's kin attempted to kill the man it could possibly 

create a series of "revenge and counter-revenge killings and intertribal 

warfare."^' His family is certainly not going to kill him. There is no association 

of shame connected to what he did. One may add also that because it is men 

who have created this punitive system, they are apt to identify more with the 

male than with the female. The man can express his sexual needs, she must 

deny hers. Fourth, men's violence in general and especially against women is 

seen as a natural male trait. Masculinity is defined through aggressive terms, 

and violence is necessary to make one a real man. Women are viewed as the 

ones who ask for the violence because they resist subordination, they question 

their masters, or they do not stay within the bounds of their prescribed roles and 

in the spaces appropriate for them to move. Finally, Lebanese society creates 

and eternalizes an antagonistic relationship between women and men, as 
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between enemies. One conquers, the other is conquered. One dictates, the other 

submits. One is master/god, the other slave/ servant 

In his writings on power, knowledge, and sexuality the philosopher 

Michel Foucault argues that those in power fabricate myths that exaggerate 

biological differences between the sexes and create a normality setting one sex 

against the other. One becomes the norm, the other becomes the Other, the 

abnormal other.^o Through centuries of conditioning the society comes to accept 

these negative constructions as truth, and it is our "ignorance of this historical 

conditioning which leads us to believe that our present state of existence is the 

epitome of htimanity."^ 

A lot of mythology is created to support this custom. Male sexual needs 

and female manipulative and seductive abilities are exaggerated and set against 

one another. The result is a contradictory definition of the female and 

femininity. She is supposed to be uninterested in sex herself, but be available for 

male sexual gratification under established and accepted circiunstances, 

marriage. Yet she spends much of her time luring and seducing unsuspecting 

men. The man is naturally drawn to the female for procreative reasons. He 

fears her because she can create chaos, disorder, and destruction— his 

destruction, if her sexuality is unchecked. If a female's sexual impulses and lure 

are so strong that a whole system of control mechanisms must be created to 

subdue it and even kill using all forms of violence, various forms of seclusion 
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and lack of freedom, arranged and even forced marriages, code of virginity, 

divorce, polygamy, and so on; then is the female urge stronger than men's 

sexual appetite? Foucault has claimed that "what we consider our most irmate 

sexuality is in truth nothing more than an arbitrary construct of power which we 

are daily duped by/'^z One can realize this arbitrariness by the obvious 

contradictions within the paradigm. 

Many scholars and apologists pay lip service to how some religions and 

cultures in the Middle East including Lebanon acknowledge the need for sexual 

satisfoction in both men and women. They even argue that one of the duties of 

a husband is to tend to his wife's sexual needs, basing their arguments on 

religious texts. Nevertheless, in all religious groups and traditions in the Middle 

East a young woman who is newly married is neither supposed to expect to be 

sexually pleased nor is she supposed to know what it is like to feel pleasure. 

Virginity, ignorance, and sexual passivity are the ideal for a yoimg woman. 

According to Dr. Nawal el-Saadawi, Egyptian women get so many conflicting 

messages about fearing all men and being wary of all men, but their self-worth 

is measured by the men they attract and entrap. Yet again, they are blamed for 

tempting men and for the results of that temptation. The outcome of all this 

psychological confusion is frequently frigidity. Dr. el-Saadawi claims that in the 

average relationship scenario the man seeks his own pleasure, disregarding the 

woman's. She seeks to please him, and either feels too guilty to ask for pleasure 
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or denies the need for it Out of frustration, lack of intimacy, sexual expression, 

and guilt due to the negative conception of her own sexuality, the woman 

becomes frigid and unable to experience any feelings.^^ Foucault would add 

that these attitudes and beliefs, however contradictory they are, are embedded in 

all institutions of a created society and proposed as knowledge or truth that 

regulates behavior.^^ For women, this dissertation argues that this knowledge 

dissemination places their main roles as providers of sexual pleasure, domestic 

services, and children for men. 

After studying honor killings for over six years. Dr. Nakouz found that on 

average, thirteen young women were known to have been killed annually, as a 

result of honor crimes in Lebanon. From where does all this harsh treatment 

stem? She traces it back to a combination of Mediterranean and Arab tribal 

norms in which the female is the mere possession of the tribe, and to customs 

and traditions that label women as evil subhuman beings, (or less human than 

men), who can lure men away from God and the righteous path. Norms, 

customs, traditions are reinforced by organized religion that institutionalizes 

and reconfirms the ideology. In turn, religious dogma produced the legal 

institutions upon which all society is organized. All these factors are juxtaposed 

to legitimize and create a naturalness out of male dominance over the female. 

Finally, when formal and even "modem" education is introduced it only does 

reinforce the internalized cultural and sexual socialization, the informal 
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education that society has long developed.^s For example, even though the 

introduction of formal education can be linked to women's suffrage, today's 

1990s Lebanese women have the right to vote but still require a male guardian to 

represent them in all legal matters. In short both formal and informal learning 

in Lebanon reinforce and confirm its patriarchal ideology. The ideology molds 

the structure, language, and intent of the legal system manipulating all to fit its 

needs. 

Women and the Law 

Women and the Lebanese Legal System: 
According to Bashir Bilani, a presiding judge and a professor of law, the 

Lebanese legal system is based on a combination of "Christian Oriental 

traditions and religious laws, Ottoman legal reforms. Islamic Law and French 

influence."^® The Lebanese legal system recognizes seventeen different religious 

groups, each with its own religious laws and customs, and each in charge of its 

. own religious courts, which cover the personal status laws of those who belong 

to that particular religious commxmity. All Lebanese must declare their 

membership to a religious group. This process is completed upon the birth of a 

child. She or he is registered in her or his father's religious commimity. In some 

circumstances, the couple may register under the woman's affiliations. 

However, this is perceived as rare and insulting to the man. 27 



74 

Religious marriage is the only recognized form of marriage in Lebanon. 

However, the state does allow those who are married outside Lebanon, in civil 

ceremony only, to register their marriages with the civil courts.^® 

Although the Lebanese claim that their constitution guarantees the 

equality of all its citizens, regardless of their sex, religion, or ethnic group, some 

human rights advocates in Lebanon argue otherwise.^® One can say that the law 

is a reflection of the fabricated symbolic view of the female in society. Under 

Lebanese law the female is viewed as a minor, a child, or as an incompetent 

adult 30 

However, the discrimination of the law itself is not the only problem. 

Rather, its strict interpretation and the inclusion of misogynist traditions have 

allowed men to control women's daily lives, self-perception, and contribution to 

their world. Another challenge is the fact that women themselves are ignorant 

of their rights and responsibilities, and are imwilling or unable to force changes. 

For too long, Lebanese women have relied on the good will of the men in their 

lives for justice. This has led to their dependence in every sphere, and 

acceptance of treatment as second class citizens. Women and men resist change. 

Fear of the unknown, fear of how change will affect them, lack of trust between 

the sexes and the lack of women's trust in their own abilities make the present 

situation stagnant Finally, because aU the communities are religiously based 

and all sects regard their religious laws as divinely ordained, natural, and ideal. 
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there is a great deal of hesitation and unwillingness to question these particular 

laws, or traditions connected to them, by the general population. 

In terms of women, the main assumption of the personal status laws of all 

the religious sects is that they are the weaker sex, the incomplete human. This 

supposition relies on the biological differences between the two sexes. 

Discrimination against the female is seen as a way for religion to compensate for 

her nature, protect her from herself, and make sure society, patriarchal society, is 

protected from her. Religious scholars will argue that there is no discrimination. 

Rather, the religion follows the ascribed natural roles of the two sexes, or 

"complementary roles of the sexes."^ Because of biological differences, there are 

role differences. Because men are stronger physically, the conjecture is 

transferred to men being more intelligent, more capable, more logical, more 

human, more fit, and of course closer to God. Because most discourse on women 

and women's issues in Lebanon are camouflaged in biological and religious 

rhetoric, human rights advocates and feminists have a difficult time counter 

arguing. 

Since the legal structure is divided into the religious and secular bodies, 

the best approach to examine this body of work is by dividing it into the 

religious and secular, and how the religious precepts influence the secular codes 

in how women are treated. Instead of listing all the laws, this section will 
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disniRs those which influence women's position the most and their relationship 

to the Lebanese perception of the female. 

Religious Law: 
Under the jurisdiction of religious law in Lebanon falls the personal status 

of individuals. Marriage, separation, divorce, inheritance and gifts, and custody 

of children are among these notions. Bilani argues that religious law and courts 

have the responsibility of maintaining the ''cultural and religious traditions" of 

each group.^2 Religious law is not concerned with equality or democratic justice. 

Its obligation is to enforce God's view of the roles of individuals in a given 

community. Its justice and rights depend on the interpretations of religious 

dociunents by male religious scholars. The fundamental basis of law is to assure 

rights and responsibilities to the community, not to the individual. From this, 

the religious community sees the woman as a dependent, as the object that 

provides the commimity with children. At all costs, the aim of the religious 

community is to preserve the patriarchal family. 

In all sects marriage is a legal contract between two consenting adults 

who agree "to live together in order to procreate."^ Yet traditionally, women 

have not been asked to consent to marriage, nor have they had the right to 

choose their own mate. In fac^ male guardians can arrange marriage for a minor 

female with the consent of the religious court, and, if an adult woman contracts 
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in marriage without her family's consent, tradition has allowed her male 

guardian to protest and convince the religious courts to annul the marriage.^ 

Minors in aU sects can be forced into a marriage contracted by their 

guardians. However, this tradition has historically applied to the female minor 

more than the male. She would cease to be a &iancial burden if married off 

early, and the fear of any sexual misbehavior on her part is thereby diminished. 

In Jewish law, upon the death of her husband, a widow becomes the legitimate 

wife of her deceased husband's brother, or closest male relative, without her 

consent She must obtain a release from the individual, the groom to be, to stop 

the transference of her person from one ownership to another. ̂  

Because all sects claim that marriage must be a consensual process, they 

argue that the "woman has the right to accept or choose to marry a man."^® 

However, once she makes that choice, she must completely obey her husband. 

"A wife cannot rebel against those duties that are meant to protect the marriage 

and the familyShe becomes his servant Because the man is legally and 

religiously the head of the family, disobedience can be grounds for accepted 

physical violence against the woman, loss of support (food, clothing and 

housing) and separation, or the dissolution of marriage.^s By leaving obedience 

ambiguous except as that which protects the marriage, the man and the courts 

have the power to define it Some of a woman's required duties are: living 

where her husband decides, getting his permission to leave the home, to engage 
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in business, or to work, and not refusing sexual intercourse. She is also required 

to nurse her child, if the husband wishes it^' Legally, "a wife must obey her 

husband and a husband must treat his wife with respect" However, a wife does 

not have to obey her husband if he is forcing her to do something that is illegal.-"' 

In all sects marriage is seen as a business transaction. In Christian and 

Jewish traditions, the woman's family offers a dowry. This dowry is to help 

alleviate the couples' financial struggles. In effect, the family of the female is 

selling her to her husband. They are making her an attractive product by 

offering financial gain to the man. The dowry is technically the woman's 

property, and if the wife owns property before the marriage, it is still legally 

considered hers afterwards. However traditionally, the husband has had access 

to the dowry and any other property that his wife owns. The law stipulates that 

the spouses must get each others' permission to use the woman's dowry and 

property. Even though it is legally hers, she must receive permission to use it 

In effect it all becomes his to dispose of the way he sees best for his family If 

she disagrees, she may be accused of disobedience or creating hostility in the 

marriage. In the Muslim sects, the dowry is a sum a man pays to his future wife. 

He buys her. She technically owns the dowiy, yet again, as the man is the head 

of the family and the one financially responsible, traditionally her dowry comes 

back to him. If they choose to, all groups somehow find a way to financially 

entice the male to marry the female. 
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In the Jewish and Muslim Sunni and Shiite sects, men can enter into 

polygynous marriages. In Islam, a man can legally marry up to four wives. The 

woman has the right to insert a condition in the marriage contract that would 

allow her to divorce the husband if he chooses to marry another. However, in 

Lebanon this condition has not been traditionally requested by young women. 

First, it is usually her male guardian who agrees on the terms of the contract 

with the husband to be. Her representative is surely not going to approach the 

subject as it may seem as an insult to his future son-in-law. Second, the young 

woman would not dare ask her father to mention it, as it may seem that she 

already has designs to leave the union. Sometimes, young women will forfeit 

their rights to do what is expected of them, what is portrayed as the right thing. 

Third, her action may be interpreted as lacking trust and insulting to the 

integrity of her future husband. Fourth, she may be unaware of her rights 

and is unsure how religious laws can be used to support her rights. 

In the Sunni and Shiite Muslim sects, a woman can only divorce her 

husband if she had specifically asked for the privilege in the marriage contract 

under specified conditions, and within what each sect deems as legal reasons. 

For example, she may have in her marriage contract that if her husband chooses 

to marry another woman, their marriage is dissolved.'*^ Otherwise, Islamic law 

accepts that "the dissolution of the marriage union is a husband's exclusive and 

inalienable right"'" The man can choose to repudiate his wife, a form of 



80 

religious divorce whereby the "repudiation may be amiounced by oral or 

written declaration...three times under the presence of witnesses."'*^ However, 

repudiation must be registered and approved by the department of personal 

status, the religious court Divorce is a decision by the husband to end the 

marriage with the consent of the wife. She receives a pre-agreed amount as part 

of the settlement After the repudiation or divorce, there is a period of three 

months or three menstrual cycles in which a woman must not enter into any 

intimate or sexual relationship with any man.^ The imposition of this 

requirement is to ensure that the woman was not pregnant upon the dissolution 

of the marriage.-*^ 

In the Jewish faith, a man is legally allowed to marry two women at the 

same time. His first wife must consent to such an arrangement In the Druze 

and Christian commvmities, monogamy is the only acceptable marriage 

arrangement 

Once a couple is married and has children, the legal guardian is the 

father, the head of the family. If divorce occurs, women do not have 

guardianship rights of their children. The children legally belong to the father. 

He is supposed to provide for them financially, consent to their marriages, and 

control other pertinent decisions, except, in the Jewish community where the 

woman has guardianship of her daughter(s), but not her son(s).'*' However, 

when it comes to actual custody, all sects give women the right to custody when 
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the children are young, later giving them to the father. The age of transferring 

custody, if any, depends on the sect In the Catholic community, the religious 

judge decides what is best for each child.®" Yet traditionally, the Lebanese 

courts have awarded custody to the father. "The man, the father is the main 

authority in the family, and it is he who is always awarded custody in the event 

of divorce."5i He may choose to forfeit that right as many do. 

In terms of divorce, usually the right to divorce is in the hands of the 

husband. In the Catholic conununity, divorce is technically not possible. In 

cases where living together has become unbearable or impossible, the couple 

have an option of separation. Bilani lists adultery as the main cause of 

separation. In some rare instances, annulment may be considered by the 

Vatican. Some of these exceptions are if a spouse had taken a virginity vow or 

one spouse changes religion.^ 

In all sects, a man can divorce his wife if he can prove that she was not a 

virgin upon the consummation of the marriage. A man can divorce his wife if 

he can provide evidence of her adultery. We also know what he himself can do 

if he suspects her of such crime. However, for a man to be legally accused of 

adultery, the act must have taken place in the marital home.® Prostitution is 

legal in Lebanon and cidture accepts men's virility and need to sexually express 

themselves. Thus, it is very difficult to accuse a man of adultery.^ 
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In most sects, a woman may have the right to end the marriage if the 

husband is proved to be impotent cruel, has a contagious disease, is declared 

mentally insane, or has abandoned the family for a "prolonged period."® 

However, many of these terms are ambiguous and it is the court that decides 

whether they apply. 

As a minor, a yoimg woman is under the guidance of her legal guardian, 

her father or brother or a male relative, until she reaches the age of maturity, 

which differs from one sect to another. However, to a certain degree, the age of 

maturity does not matter, because traditionally a woman in Lebanon is under 

the tutelage of her legal guardian until marriage. Upon marriage this 

responsibility is transferred to the husband. Upon old age, if her husband has 

died, it is her eldest son or a male relative who becomes responsible. 

Again, one can see the blatant inconsistencies between what legally exists 

as a right to women and what is traditionally followed. This discrepancy is 

evident in the secular sphere as well. 

Sectilar Law; 
Laws that fall under the secular jurisdiction cover all that the religious 

laws do not How do fee religious laws of each sect affect women in secular 

criminal and civil law? We will follow the logic put forth by the sects 

themselves. Because all the religious communities in Lebanon are patriarchal in 
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ideology, and since all assume and believe that the male is the head of the family 

and the main authority, this has an impact upon secular law. 

Legally, the male is the head of the family. What is applicable to the 

children is usually applicable to the wife. The woman must obey the male, as 

must the children. If she chooses to work, continue her education, or leave the 

domicile, she must obtain permission from him. The home is technically owned 

by the man; he is the guardian, and the woman is a form of property.^ This 

assimiption has many repercussions. For example, if a woman calls the police 

for help due to physical abuse from her husband, by law, the police are unable 

to answer the call unless they have the permission of the owner of the house to 

enter the premises. The owner of the home is the man, the husband who is 

inflicting the abuse. Also, the police are reluctant to interfere in domestic 

situations, especially because the religious courts have fraditionally felt that the 

husband has the right to physically punish his wife for any act of disobedience. 

Even rape by a husband is not considered a crime, since he has the legal right to 

her body; her refusal of sexual intercourse is tantamount to disobedience and to 

breaking the marriage contract^^ Although the Lebanese police have been 

keeping computer records of all crimes since 1994, the rape and physical abuse 

of wives are not listed. They are not considered crimes. 

A woman has no right to actually leave home and get help. The 

husband can legally, through the religious courts, force her to come back. Her 
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refusal will shame her and her family, or even result in death. Upon refusal, a 

woman gives up ail her rights to her children and to her belongings. If she 

chooses to file a law suit on the grounds of crueliy and abuse, she will need 

money and proof of abuse, which is difficult to obtain. "Usually criminal 

procedures will not be invoked for less than seven days' incapacitation.''̂ * In 

other words, the abuse must be damaging enough to make her disabled and not 

functional for at least seven days. 

Bias in the Legal System: 
In Lebanon there are no "hot lines or shelters" for women in this type of 

situation. In 1994, concerned non-govemmental agencies in Lebanon wanted to 

coordinate a non-profit organization that would work solely to stop the violence 

against women through awareness and implementation of protective laws. The 

Ministry of the friterior studied the proposal for three years. Finally, in March 

1997, the group was given the license to officially organize and operate the 

"Lebanese Council to Resist Violence against Women."^ This group, like all the 

other human rights groups in Lebanon, is powerless and face much opposition, 

ridicule, and condescension. Its operates on a volunteer basis with no financial 

backing. Yet the first step is to exist and to be recognized. They have 

accomplished this much so far. 

Most women in an abusive situation do not leave, do not call the police, 

and out of shame and feelings of helplessness do not share the experience with 
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anyone. Although traditionally women have relied on their network of ^mily 

and friends to help them in times of need, these same kinship groups can serve 

to force women to "shut up and live with it." As a matter of fact, it is not only 

battered women who feel this way. "In our society, ignoring a wife and her 

needs is viewed as something very normal, something women should simply 

accept"®® In some cases, it is women who are the harshest critics of abused 

women, blaming them for the problem." 

Another example of a bias against women is the assumption that children 

are the property of the man, and the wife, the mother, and the one who actually 

carried the child for nine months and delivered the child and most probably 

reared the child, has no legal right to give her children her nationality or 

religion. The children automatically belong to the father, to his community, and 

share his religious affiliation. Even when a Lebanese woman is married to a 

foreign man but the couple reside in Lebanon and their children are bom and 

raised in Lebanon, neither the children nor the husband can become Lebanese 

citizens. On the other hand, a Lebanese man automatically gives his foreign wife 

and children his Lebanese nationalityWhen various human rights groups 

tackled this subject, asking for change in the law, the government listened to 

their concerns and their proposal was put on the shelf for further examination. 

Seventy non-govenunental organizations had signed the proposal, 
and then we held three meetings with the parliamentary committees. 
Unfortunately, certain political circumstances hindered the progress 
of our work. We had to change the proposal to transferring the 
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nationality of the Lebanese mother to her fatherless children. 
Now, we are just waiting for the right opportunity to activate 
the subject ^ 

The government forced them to change the language of the text to cover 

only children who are fatherless. The government claims that this issue is 

extremely sensitive due to the political status of the Palestinian refugees in 

Lebanon, and opposition from powerful religious coalitions. Since women are 

not an organized group with political clout, they could not put pressure or force 

change. Instead, the government preferred to take another approach, one that 

would not endanger the patriarchal family. The legal system and the judicial 

system are reflections of the main ideology of the group. The protection of that 

ideology is the utmost priority.®^ 

After laws that seem to be advantageous to women are promulgated, 

women still face many challenges. For example, in 1994 the Lebanese cabinet 

canceled articles 11, 12, and 13 of the commercial law that forbade a woman to 

work without her husband's written consent This law goes back to a 1942 law 

incorporated when the country was under French influence.® Interestingly 

enough, this and other laws pertaining to women's right to be in public are 

usually stipulated with the consent of the religious authorities, who act to protect 

the family and the husband's rights in it What is troublesome about this type of 

stipulation is that the government religious authorities, and husbands can all 

manipulate the woman and the situation very easily. The government can easily 
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claim that it passed the appropriate laws and it is complying with international 

standards on the treatment of women. Yet the government protects itself 

because although commercial laws are not under the jurisdiction of the religious 

authorities, relationships are. Thus, it does not antagonize the confessional 

division, the clerics, or men. If government policies are conducive to having 

women work and men want their wives to work, then there is no problem. 

However, other times when the conservative wave sweeps the country or there 

are economic problems, it is still legal to force women back into their homes. 

And of course on an individual basis, a man still can go to his religious court 

and say that his wife is leaving the home and going to work without his consent 

The questions must be posed: Why implement a law that is insulting? Are 

Lebanese human rights groups, unorganized NGOs representing different socio

economic and special interest groups, working within the system to change it or 

to make the discrimination of women less explicit and more politically correct? 

Another problem with the legal system is when legislation is passed and 

not enforced. For example, again in 1994, a law was amended concerning "the 

legal and public testimony of a woman." Prior to the amendment a woman's 

public testimony was equal to half of a man's. This concept can be traced back to 

Qur' anic injunctions, and yet it was accepted by all conunimities in Lebanon. 

The main reason for this, we are told, is that just in case a woman forgets, 

another woman will remind her. The law does not acknowledge that men forget 



88 

too. In essence, it took two women to testify in place of one man. Reform in this 

area puts the sexes on equal footing in terms of how the legal system views them 

as witnesses. However, just because a law exists officially, it does not mean 

that the system will enforce it hi 1996, there were many cases where mayors 

and notary publics in Lebanon blatantly refused the testimony of women, any 

number of women, as witnesses in the secular system.^ This occurred for two 

years without the government doing an5^thing about it Finally, after much 

pressure from human rights organizations, the Lebanese director of public 

security "issued a public announcement stating that mayors must accept 

women's testimonies." Again he and the law were ignored. 

Three concerns stand out here. First, these judges, mayors, and notary 

publics are refusing all women's testimony. Perceived as incomplete human 

beings, women do not have legitimate voices. Second, there is no pimishment 

for ignoring the law. As the prominent feminist Lebanese lawyer, Laure 

Moghaizal states, "Lebanese laws lack sanctions against sexism and abuses of 

human rights."®® Therefore there is no fear in breaking the law. Third, the 

government sees these issues as a nuisance and does not want to deal with them. 

Thus no attempt is made to enforce these laws. 

There are many more sect-specific stipulations that concern women. 

However, in general, they all follow similar themes. Women are represented by 

male legal guardians who have control over their persons, bodies, movement 
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and sexuality. When reforms are attempted, they are implemented with 

stipulations creating no real change. 

The Law and Human Rights 

The government the legal/^ political, and economic system, and the 

religious authorities are antagonistic and hostile to change. Attempts at reform 

seem to be made for two reasons: firsts to try to consolidate government power 

and centralization; second, it seems as if the Lebanese government as a member 

of the United Nations, is manipulating legislation so as to show compliance with 

international standards of human rights. Part of its concern for international 

opinion is the aid it gets from organizations such as the IMF or the World Bank. 

However, things are not always what they seem to be. Although the Lebanese 

government passed CEDAW and enacted laws that seem to favor human rights 

for women, these steps were countered with reservations attached to CEDAW 

and exceptions made within the new internal laws that preserve the right for the 

personal status laws to take precedence over any new legislation and alternate 

vision. In turn, this CEDAW agreement is a construct of a world body that has 

its own political agenda that places its relationship to the state equivalent to that 

of men to women. When discussing the matter with the president of the 

Women's Rights Committee in Lebanon, Ms. Linda Mattar stated that a direct 
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attack on the personal status laws is just unthinkable and unacceptable. It is 

sacrilegious. ^ 

When pressed too hard, Lebanese government officials argue that there 

are more urgent issues they must deal with, and thus they will get to issues that 

concern women's rights in due time. To the government these issues are non-

issues. 

Conclusion 

Despite all these rigid restrictions, women do work, do attend schools, do 

socialize outside the home, and do have some measure of control over their lives. 

Women are maids and doctors, pilots and teachers, lawyers and judges, 

waitresses and military personnel, journalists and entertainers. However, the 

key point here is that women are at the mercy of men, who are supported by a 

whole system of ideology telling women they are inferior and incapable; to a 

certain degree women believe and accept this. What is even worse is that most 

Lebanese, regardless of their educational background, do not know the law nor 

their rights and responsibilities. What the Lebanese rely on in terms of 

relationships are outdated traditions and community standards of behavior 

whose aim is to preserve patriarchal cultural loyalty, not objective egalitarian 

measures serving all citizens. ^ We see again that formal education has brought 

women out to the public sphere and has given them some public voice for 
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consideration. Yet socialization of the yoixng in Lebanon continues to dictate 

where young women move and work, what they say and think, and how they 

function and behave; all of which is still directed by men. Formal education can 

be a very important tool in shaping new ways of thinking. Through directed 

civil education, a nation can promote loyalty to coimtry, encourage one group 

identity of all citizens, advance human rights for all, and advocate peaceful 

means to conflict resolution. Instead, the old divisive approach to socializing the 

masses has been selected and carried to the future in Lebanon, the Second 

Republic. 

In the next two chapters, we will delve into the development of the formal 

educational system in modem Lebanon and its influence on the place of women 

in society. To do so, we must go back to the early nineteenth century and 

examine the social and political conditions that created opportunities for all 

Lebanese, including girls/ women. 
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TIMELINE 
Important Dates in Lebanon Modem Social History 

Date 
1021 CE 

1182 

1516-1918 

1572-1633 

1535 

1734 

1736 

1788-1840 

1798-1801 

1820s-1920s 

1822 

1831 

1831-1841 

1849 

1850s 

1856 

1858-1929 

1860 

Historical Significance 
Disappearance of al-Hakim, Fatimid Caliph, leading Imam, 
and founder of the Druze sect 

Official Maronite Christian union with Rome 

Ottoman Turkish Empire in the Levant 

Fakhr al-Din rules Lebanon, advocate of modem education, 
European presence, and creation of a Greater Lebanon 

Franco-Ottoman Concordat 

Geometry school opened in Istanbul 

Synod of Louaize 

Shihabi Amir Bashir IE reigns in Lebanon 

Napoleon Bonaparte invades Egypt 

Cultural Awakening in Lebanon region 

Protestant missionaries enter Lebanon and open girls and 
boys' elementary schools 

French Jesuits open boys' and girls' elementary schools 

Ibrahim, son of Egypt's Muhammad Ali, controls Lebanon 
in a power struggle with Ottomans 

Butrus al-Bustani's speech on Women's Rights in Lebanon 

Secondary schools are available to girls and boys 

American missionaries Abby and Daniel Bliss move to 
Beirut 

Many newspapers and journals are published in Lebanon, 
including the women's press, part of the cxiltural awakening 

Civil War in Lebanon between Druze and Maronite 
Christians 
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Dates 

1861-1920 

1861 

1866 

1878 

1879 

1881 

1914-1918 

1917 

1918 
Beirut; 

1920-1943 

1920 

1924 

1943 

1951-1959 

1960s 

1961 

1975-1990 

October 1989 

1990-Present 

Historical Sienificance 

The Mutassariffiya period 

Reglement Organique 

First college to open in Lebanon- Syrian Protestant College 

Establishment of al-Maqassid Simni Muslim Charitable 
Foundation, whose major aim is the education of Sunni girls 
and boys 

First women's alumni association 

Foimding of the Universite de St Joseph 

World War One 

Organization of Lebanese Women's Association 

Halideh Edip Adivar Hanim, Turkish feminist leader, visits 

first indigenous high school for girls, Ahliyah College 

French Mandate period in Lebanon 

Syrian Protestant College becomes a university with a name 
change to American University in Beirut; creation of Public 
Directorate for Instruction and Fine Arts 

Establishment of the American Jimior College for Women; 
AUB and USJ accept women at the jimior and senior levels 
in Liberal Arts 

Independence; Constitution and National Pact 

Establishment of the Lebanese National University 

Founding of other private colleges and universities 

Higher Education Act 

The 1975 Lebanese War 

Taif Agreement signed 

The Second Republic—Lebanon 
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Knowledge rather than ignorance preserves women's dignity and morality. Nazira Zin-
al-Din 

CHAPTER THREE: 
SOCIAL HISTORY OF WOMEN'S HIGHER EDUCATION: THE NINETEENTH 

CENTURY 

Introduction 

For women, the period before the nineteenth-century is an especially 

poignant time. Historically, it was within the norm not to mention them, or to 

acknowledge them only through the men with whom they were familially 

associated. It was a rare occasion when a woman was recognized for herself, her 

deeds, and certainly for her intellect Although there is no evidence of formally 

educated women at that time, there are biographical suggestions of women in 

Lebanon who were educated, publicly served their constituents, and were 

recognized for it 

An example of great accomplishments by women is the Druze leader 

Hubus Arslan. The Arslans were a very influential family that rose to 

prominence in the eighteenth-century. In 1793 Hubus Arslan became governor 

of the Gharb territory of Moimt Lebanon. She was known as an extremely 

intelligent administrator, a shrewd negotiator, and a fair and trustworthy 

arbitrator.^ Writing about the political situation in Mount Lebanon, Colonel 
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Churchill, who had lived there during her reign, gave an assessment of her 

abilities: 

her mental superiority was so universally acknowledged and so 
boldly asserted, the reins of government were placed in her hands. 
The whole district of the lower Gharb, including the plains of Beyrout 
acknowledged her as their chief. ^ 

Sitt Hubus Arslan remained in charge until the 1820s, when she and her 

family were exiled. By all accounts, this woman was as educated as the men in 

her family and received similar opportunities to express her intelligence. One 

must concede that Sitt Hubus Arslan came from a very powerful and prominent 

family who ruled Moimt Lebanon. Although one can argue that she cannot be 

considered as representative of those of her gender and their political and social 

status in Lebanon, she does give the reader a glimpse of the developing 

opportunities for women in the area in the next few centuries. In essence, her 

education and position exemplified those of her class. Sitt Hubus represents 

Lebanese women of the eighteenth-century and in some cases even some of the 

late twentieth century: she ruled behind a ciirtain which concealed her from the 

eyes of men. 

Any public interaction between women and men was totally 

unacceptable. As we shall also see in the case of women of the late twentieth 

century, Sitt Hubus would not have risen to any level of political power had she 

not married, had children, and been a symbol of her family name. As in her 
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case, one will find that as this study will unveil the history and position of 

today's Lebanese women, much contradiction will be revealed.̂  

First to gain a fuller comprehension of the position of the Lebanese 

woman of the late twentieth-century, one must put her circtunstances in the 

historical perspective of the modem period. Nineteenth-century Lebanon 

produced a myriad of educational and cultural prospects among certain classes 

and social groups, like those of Sitt Hubus. This awakening allowed for the 

inclusion of women within a strict fi'amework. In this chapter and the next we 

will investigate the meaning behind two hundred years of scholarship 

cultivation for Lebanese women. 

Historical Backgrotmd 

Lebanon lies at the heart of the eastern Mediterranean region. Today, it 

stretches about one hundred miles along the center of the eastern end of the 

Mediterranean sea. To the north and east^ it shares a border with the Republic of 

Syria. To the south is the State of Israel. Beirut, Lebanon's capital, was founded 

about 3000 B.C.E by the Phoenicians. Its history is full of conquests, 

international trade, cultural exchanges, and foreign influences, which forge its 

present-day identities from a variety of ethnic and religious alliances.^ 

However, Lebanon did not always exist within toda5^s boundaries. Prior 

to the twentieth century, "Lebanon" referred to the region of Mount Lebanon, 
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whose range stretches from the central corridor to the northwest of Greater 

Lebanon. The political rulers of the Mountain, amirs, had much power and 

exerted great influence on the adjacent areas. Lebanon's rough mountainous 

terrain allowed various isolated groups to live semi-autonomously, free from 

domination by conquering armies and administrations. 

Pre-Nineteenth Century Ottoman Empire 

Ottoman Empire: 
Before the introduction of Islam to the area in the seventh century CE, the 

tribes in the Mountain and surrounding provinces were composed of Semitic 

peoples who followed Orthodox Christianity. With the rise of the Ottoman 

Turks and their subsequent control of the region (1516-1918), Lebanon housed 

many religious and ethnic denominations. The Ottomans strengthened these 

various identities with the introduction of the millet system. The millets were 

groups of ethnically or religiously based coalitions that formed self-governed 

communities. They were allowed much autonomy to practice their religious 

beliefs and mold their cultural, educational, and legal institutions. The 

limitations placed upon these communities involved special taxes, dress, and 

some control of their religious expressions and career choices. Otherwise, these 

millets, or protected non-Muslim communities, were left to lead themselves.^ 

By the late eighteenth century, European intervention in the Ottoman 

Empire and in the eastern Mediterranean increased. In addition to the French, 
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there was a strong British and Russian presence, as well as some German and 

Italian interests.^ 

One of the most important aspects of the Ottoman relationship with the 

West was the capitulation agreements signed with various European states. The 

capitulations were originally designed to facilitate commerce between the 

Empire and the West ^ They made it legally more attractive for Europeans to do 

business, while being protected under their own governmental jurisdiction and 

laws, on Ottoman soil. * The capitulations also gave foreign missionaries easier 

access to the indigenous population, especially their co-religionists. 

In terms of Lebanon, the Franco-Ottoman Concordat of 1535, and another 

agreement in 1740, set the stage for further distinction among groups.' The 

agreement made it easier for some indigenous groups, such as the Maronites, to 

maintain their relationships with Eiu-opeans. Protection under the treaties was 

extended to millets that acted as clients to the French by the nineteenth century, 

but that were subjects of the Empire. The French formalized their trade 

arrangements with the Maronite-Catholic community of Mount Lebanon. As 

seafarers and traders, the Maronites had pre-existing economic connections with 

the West As Eastern Christian Catholics living in a Muslim controlled area, they 

sought to strengthen their ties with the Europeans through stronger religious, 

educational, and economic ties with Rome and other Catholic governments.^^ 
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The agreements allowed the Maronites to fashion their economic, social, and 

educational organizations after the French system. 

The other significant group in the Mountain were the Druze. The Druze 

are a splinter group of the kmaili Shiite Muslims who had come to dominate 

some parts of North Africa, including Egypt from 969. Because the threat of 

persecution lingered over them, the Druze tended to prefer isolation in the 

mountainous regions of southern Lebanon, northern Palestine and Syria.^ They 

neither sought alliances with Europe nor did they proselytize. Thus, the Druze 

did not at first contract relations with foreign powers as the Maronites did. As a 

result, cultural and intellectual developments came from within the group. They 

relegated religious/educational endeavors exclusively to their chosen religious 

elders, or uqqals. ̂  

Ottoman Education: 
The educational system reflected the social paradigm of the millets. Each 

religious, ethnic, or minority community developed its own educational system 

rooted in its own religious and cultural values and mores. The Shiite Muslims 

had a difficult time, however. They were not recognized as a separate sect by 

Istanbul. Therefore, they were not permitted to develop their own official millet 

as extensively as other minority groups. Another impediment was their political 

persecution at die hands of their long-time political rivals, the Sunni Muslims. 
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The Shiites felt more secure in isolated areas; while this protected them, it also 

meant that the community was cut off from outside forces and ideas. " 

Until the nineteenth century, gender relations were more or less 

undisturbed and girls were denied access to formal education. Women's 

primary role in society as wife and mother was perceived as the norm, what el-

Sanabary labeled "the cult of domesticity."^® To be trained at home was the best 

type of education a female could obtain. To stress this norm, a morality had 

slowly developed from the time of Muhammad on, making it undesirable for 

most women to be out in public. Religious writings were interpreted to mean 

that a moral woman was a secluded one. One aspect of this traditional 

approach was the strict interpretation of morality. The behavior of women was 

exploited as a measure of their own and their families' morality. Thus, as society 

became more restrictive in its interpretation of the concept, women and their 

movements were restricted, more secluded and excluded from the public 

domain. They were not able to obtain a recognized formal education. Outside 

cultural influence and pre-existing notions of seclusion and veiling in Islam 

made the interpretation that much easier. Education, in most sects, meant 

religious education. There was very little social value attached to female 

education. Religious scholarship was to be pursued by males, who were 

regarded as so divinely ordained. Because the public domain was for males, 

public education was their space. 
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The general educational system in the Ottoman Empire was an Islamic 

one, be it the Qu/anic schools, the kuttabs, or the madrassahs. The kuttabs taught 

children, boys and girls, elementary reading, writing, and memorization of the 

Qu/an. As Muslim sociely grew, expanded outside Arabia, and interacted with 

other cultures, it became more conservative.^® Through private tutoring, a few 

wealthy girls and young women were able to leam. In a study of Egyptian 

mamluk society, Jonathan Berkey extends the tutoring of young elite women from 

fathers, brothers, grandfathers, uncles, husbands, to even private scholars. 

Nonetheless, the majority of girls and young women and economically 

disadvantaged boys and young men were sentenced to a life of intellectual 

ignorance, 

At the next level were the madrassahs, equivalent to today's secondary 

level educational institutions. These establishments initially trained the ulama, 

or the clerics, and the qadis, or those entrusted with the legal and educational 

establishments of the empire.Male students studied in rooms at the mosques, 

bookstores, or private homes. Berkey suggests that from the twelfth centiuy on, 

the madrassah became a separate institution from the mosque. Its popularity 

helped it spread rapidly from Baghdad west to Syria and Egypt^ Upper class 

women continued to be excluded from the formal educational process. They 

continued to informally hold literary or study circles at each other's homes. Yet 

these circles did not provide women with public positions, careers or 
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recognition. However, Berkey indicates that some wealthy women patronized 

educational endowments and may have even acted as administrators to these 

institutions on rare occasions. ̂  

There was another type of informal learning through Sufism, Islamic 

mysticism. Some mystics encouraged everyone to join, including females. 

Women, such as Rabia al-Adawiyah, could theoretically become Sufi sheykhas, 

or mentors, although such were rare. As Sufism developed into organized 

orders, students of Sufi she}fkhs and sheykhas followed them and learned from 

them through mentoring for spiritual insightBy the nineteenth century, for 

most women this type of learning required much travel, study, and mingling in 

public with men, a difficult process that was understood as unsuitable for 

women by society in general. As Sufism developed into formally structured 

brotherhoods, women became rare in that spiritual educational path. 

With the rise of the Ottoman state, education was further formalized. 

Higher education was to develop the military, members of which were educated 

and trained for the best positions in the administration and armed forces. 

Included in a military education were the study of languages: Arabic, Persian, 

and Turkish, and religion, mathematics, and science as well as the arts. Physical 

training included horseback riding, archery, and so on. 24 Thus, one can argue 

that a secular form of knowledge was introduced and institutionalized. The 

ulama continued to study and teach in the traditional madrassah manner.^ The 
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function of education became the pursuit of spiritual and governmental 

development Needless to say, women were excluded from Ottoman state 

schools and the public sphere. 

As Ottoman society and its educational system entered the modem era, 

government schools began to replace religious institutions in importance. 

Military and civil training became locally maintained by the department of 

education in each vUlayet, or province; the government took the control of 

educational advancement away from the ulama. ^ Ottoman state schools thrived 

in big cities, but did not reach small towns and villages in the Lebanon region or 

other small provinces. They served the government's Muslim military and 

bureaucratic officials.^ The minority miUets continued to organize their own 

cultural and educational institutions; though this would change with the coming 

of the missionaries. 

By the nineteenth century, as a result of European challenges, the 

Ottoman regime attempted to overhaul its entire organization through a series of 

reforms, or tanzimats. These affected all aspects of life, especially the social and 

religious ones. Reform meant introducing foreign innovations and ideology, 

and concepts of education. In the social sphere, Europeans were permitted to 

organize and open schools in the Empire. For example, a geometry school was 

inaugurated as early as 1734 for the armed forces in Istanbul. Its teachers were 

Europeans. 28 
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The decision to introduce educational reforms and seek European help 

was a monumental one, with far-reaching consequences. Western ideologies 

and values infiltrated the region, although at an uneven rate. A deep sense of 

insecurity and inferiority of the Muslim world to the West developed. 

"Education played a pivotal role....Westem advisors acted as teachers, 

administrators to newly created institutes.''̂ ^ 

Most of the schools and colleges built were in the capital, Istanbul, and 

were attended by predominantly Sunni Muslim conscripts and their male 

children.3® Bill Williamson argues that by the nineteenth century, Ottoman 

Muslim society saw itself split into two groups: one composed of the poor, rural, 

traditionally educated in Islamic Qu/anic schools, and the other of urban, 

wealthy middle class, secularly educated in European-style institutes.^^ Although 

there were government run modem public schools and local religiously 

connected commimity schools, the foreign schools flourished because of more 

efficiency, qualified personnel, and modem teaching tools. 

The Foundations for the Cultural Awakening (Nahda) in Lebanon: 
The Lebanon Moimtain belt achieved autonomy through very strong local 

rule. Historically, one of its strongest princes was the Ma'nid (family) prince 

Fakhr al-Din n (1572-1633). Fakhr al-Din is said to have been a staunch 

supporter of the idea of a Greater Lebanon. His vision came very close to what 

encompasses the Republic of Lebanon todayHe tried to modernize his land 
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by inviting European advisors to improve the infrastructure, especially the 

agricultural and educational sectors.^ Fakhr al-Din went as far as signing 

treaties with various European powers, especially the French, while 

disregarding Istanbul. ^ His jurisdiction expanded from Mount Lebanon to the 

coastal areas of Tripoli, Beirut^ Saida, and inland to Baalback and the whole of 

the al-Biqa' valley.^ Even though Islam had been entrenched in the eastern 

Mediterranean coast for OVCT nine centuries, by Fakhr al-Din's reign there was 

still a considerable concentration of Christians, especially Catholics. The fact 

that Fakhr al-Din invited Europeans and encouraged their educational and 

political advice gave their presence and eventual dominance legitimacy.^ He 

also managed to create a sense of a shared unified identity for most of the 

conununities in the Moimtain and adjoining areas "through diplomacy, 

marriage, friendship, and war." ̂  

The Ottoman-European capitulation agreements gave foreigners 

diplomatic immunity and encouraged greater exports to Ottoman lands. 

Internally, the Ottomans sanctioned the practice of trade, commerce, and 

banking to non-Muslim minorities. This policy facilitated stronger association 

between the French and Mount Lebanon's Christian millets, especially the 

Maronites.^ The economic and religious connections nurtured stronger cultural, 

social, and educational ties between Europe and the Eastern Christian Catholics. 
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As a result of the Sultan's decree of 1649, permitting France's 
Louis XIV to "adopt the Maronites", France became their special 
guardian. Concomitant with protection came numerous French 
Catholic religious, educational and wel^re establishments 
operated by clergjmnen who also began to influence Lebanese 
political events.^ 

In 1798 Napoleon Bonaparte invaded Egypt The amirate of Mount 

Lebanon and the surrounding areas was in the midst of this struggle, as it came 

under Eg5^tian rule.'"' Bashir 11 tried to emulate Fakhr al-Din's dream of uniting 

"Greater" Lebanon. Bashir was also a reformer and an advocate for education. 

However, there seemed to be a stagnation in intellectual maturation. This 

stemmed from the political tensions between the Ottomans and the Europeans, 

due to growing European power and meddling in the empire. The end of the 

eighteenth century saw only two schools of advanced education survive in 

Lebanon, Ayn Waraqa and Ayn Traz, both located in Moimt Lebanon.^^ As had 

his predecessor, Bashir 11 welcomed the Europeans, especially the French. Ke 

also opened the doors to American missionaries. Previous political tensions 

between the Ottomans and Europeans had kept Western missionaries away. Yet 

by the early 1800s circimistances changed, and there was much growth in 

"international trade, arrival of foreigners to Beirut, the spread of the printed 

matter and the growth of foreign Western educated elites." 
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Education in Mount Lebanon Before the Nineteenth Century; 
Formal education evolved in Mount Lebanon similar to that of the Empire 

on the whole. In its earlier form, it was associated with religious training for 

boys. Girls from wealthier families might have been tutored privately in their 

homes in a limited fashion. Informal education had always existed; some of it in 

the form of labor training, transferred from a parent or a mentor to a child, and 

some literacy especially among the clerical classes.-*^ 

As indicated previously, the Christian communities of Mount Lebanon 

had enjoyed limited contact with Europe for centuries. By the eighteenth 

century, the jimcture of economic and religious interests nurtured stronger 

cultural, social, and intellectual ties between the two. Because traditional 

education had been defined as religious studies, it was within the norm for the 

Eastern Catholics of the region, predominantly the Maronites, to reach out to 

Europe for development and support of their educational structiure. Other sects 

had very little activity in the scholarly realm, except to train their clerics, until 

the late nineteenth century."'̂  The growth of church-related educational 

institutions was steady from the seventeenth century on. However, the 

European-influenced educational standing in the Mount Lebanon was greatly 

affected by the European political relationship with Istanbul, and seemed to be 

on the decline by the late eighteenth century, reflecting some political tension. 
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The Nineteenth Century 

Ottoman Empire: 
By the beginning of the nineteenth century, European scientific, 

technological, and educational feats had stupassed the Empire's 

accomplishments. The moimting debt, stagnation, rigidity, and discontent were 

impediments to development and growth in Islamic/Muslim intellectual 

expression and economic vitality. 

Part of the challenge was the Ottoman social order itself. The character of 

the system, be it the political, educational, military, or social aspects, made it 

restrictive. To neutralize the internal constraints and the decline of their own 

international significance, the Ottomans introduced a series of tanzimats, or 

reforms. These reforms were to restructure the Empire with a more centralized 

government, vitalize and modernize secular education, and strengthen its 

control over the Janissaries, or armed forces, and ulama, the religious clerics. 

The religious establishment was theoretically led by the Sheykh-al-Islam. 

The sheikh could "authorize to veto any decision by the sultan which was 

contrary to the sharia."*  ̂ The sheikh was also in charge of the waqf 

administration, the charitable foundations. He directed the legal, traditional 

educational, and the very lucrative charitable endowments systems. There was 

much corruption in these areas, which translated to negligence of properly, 

deterioration of education, and nepotism in law. The sultan was aware of the 

loss of revenues and political control, and the decline in the general living 
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standards. HoweveTr change meant a decrease in ulatna power over the 

population. 

The Janissaries, the military, was another influential group with an 

agendtun. The corps was marked by corruption and excessive growth. They 

were essential to the security of the Empire, and they could restrain the sultan. 

Again, reforming the military would have meant change and would have 

effaced their power bases. 

One of the most important reform ideas was the secularization process. 

The Ottomans revised the system whereby all subjects owed their allegiance to 

Istanbul, first and foremost. By issuing legal edicts, identifying all citizens as 

equals, they in effect took away the privileges of the majority Sunni Muslim 

population. The secularization of society and schools meant that all citizens, not 

just Stmni Muslims or the military, would be able to take advantage of state 

institutions of education. 

There was much resistance to the tcmzimats. A few sultans were deposed 

or killed attempting this metamorphosis.^ These reforms had a strong impact 

on Lebanon as Istanbul saw its power weaken with Egyptian encroachment, 

further Western attraction, stronger millet autonomy, and internal discontent *'* 

Nineteenth-Century Lebanon: 
During this period, the controlling authority of the Mountain was the 

shihabi amir. Prince Bashir 11 (1788-1840),5° who continuously challenged 
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Ottoman sovereignity. There was also much struggle in the empire between the 

central power in Istanbul and Egypt^ s Muhammad Ali. In the latter part of his 

regime. Amir Bashir aligned himself with Egypt and Muhammad Ali's son 

Ibrahim. Ibrahim seized the Mountain area and contiguous lands from the 

Ottomans in the autumn of 1831 holding them until 1841.51 The Egyptians 

continued to treat the area as an autonomous province.^ The Egyptians were 

great proponents of educational advancement as a mechanism for modernity. 

They welcomed Western ideas and sent male student groups to Europe as early 

as 1809.® The policies of Egypt encompassed Lebanon and its multi-religjous 

and multi-ethnic commimities, some of which already had an established close 

relationship with some European powers, especially France and the Vatican.^* 

Bashir I^ with the help of Ibrahim, welcomed European ideas and presence. 

They also welcomed Western Christian missionaries, who settled in the area in 

the early 1800s to preach and teach. 

Internally there was much agitation and trouble in Lebanon during most 

of the nineteenth century. The two major groups, the Druze in the southern part 

of the Moimtain and the Maronites in the north, fought each other over political 

control, economic prosperity, and expansion. Although there were positive 

factors to the Egyptian occupation, especially since Muhammad Ali was a great 

proponent of educational advancement, it also brought much resentment due to 

forced conscription and disarmament of the population.^ Discontent with 
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Egyptian repression, Ottoman reforms, and local Christian Catholic ascendancy 

made the situation worse between the two communities. More than once, the 

French came to the aid of the Maronites, and the British helped the Oruze. 

Finally, both European powers persuaded Istanbul to reinstate control. In 

essence, the conflict turned into an international affair that woidd have 

important ramifications for education. ^ 

The Mutassariffiya (1861-1920): 
In 1860, serious clashes between the two communities resulted in the 

reconstruction of the political system in the Lebanon. These hostilities turned 

deadly, as outside intervention again was needed to stop the destruction.^ 

These internal altercations included international players. Mount Lebanon and 

its milieu, especially the port cities of Beirut, Tripoli and Saida, thrilled the 

Europeans as the central station for further exploration, trade, and ascendancy to 

the interior and further east Its Christian commercial class acted as liaisons 

between the local and Western merchants and politicians. France had already 

involved itself in much of the internal politics of Lebanon. It was to its 

conunercial and political benefit to have a stable, peaceful region. Where France 

was, the British were not far behind. ^ 

In October 1860, an international commission was assembled to resolve 

tensions. It consisted of representatives from Britain, France, Russia, Austria, 

Prussia, and the Ottomans.^ Its final decision decreed a new political order. It 
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established Mount Lebanon as an official separate province, with Baabda as its 

capital.®" Although up to that point the Mountain and its surroundings were 

semi-autonomous amirates, or principalities, there was not any official 

recognition to that cffect The commission was to guarantee its stability. Finally, 

in Jime 1861, a constitution-like dociunent was signed and agreed to by the 

commission, the Ottomans, and the two fighting parties. This document was 

called the Reglement Organique, and was later to become the basis of the Lebanese 

constitution. It officially declared the region as an autonomous province, with 

its own police, tax collection, and judicial system. In effect, the Reglement gave 

Lebanon and environs its first step to modem-day national identity. The 

statute also abolished feudal privileges and bolstered the Ottoman equal rights 

measures. 

The seventeen articles of the reglement called for some racial 
reorganization of the coimtry's political, administrative and 
institutional structures along its geographic boimdaries. 
It was to be headed by a non-Lebanese Christian Ottoman 
governor, Dawud Pasha, with an administrative coimcil of 12 
members representing each of the millets.^ 

Between 1861 to 1920, this area became known as the Mutassariffiya, or the 

"Govemate." An Ottoman Christian governor, Dawud Pasha, was to supervise 

the development and structure of the administration. The foreign power that 

had the most influence in the new province was France. The French colonized 

through ideas. Foreign French schools and the ideologies they disseminated 
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were an integral part of the French plan, and by the turn of the century, France 

was the dominant voice in the Mountain. 

The previous feudal system was dismantled. In its place there was a 

creation of multi-sectarian political body that would represent each community's 

constituency. However, those who were posted in the new govenunent 

positions were none other than the old feudal lords. They were basically 

endowed with new titles. ^ 

Although the new province did not officially include coastal Beirut, 

Tripoli, Saida, or Tyre, these cities were incorporated into its political system to a 

certain degree.^ At this time Beirut was a major urban center. The Ottomans 

had recently moved the capital of the old govemate of Saida to Beirut^ Much 

of the trade, and foreign political and religious missions were situated in it 

Beirut was becoming the city in and out of which all roads lead. Work on the 

infrastructure dominated the governor's agenda. Two main highways 

coimecting Beirut to Damascus and joining Tripoli to Beirut and Saida were 

built Railways were developed, and water supply, gas lights, and telegraphic 

services were connected by 1895.®* A centralized administration, a judicial 

system based on Ottoman civil code, and laws for public health and sanitation 

were all produced, enforced, and enhanced. An internal police, was trained to 

enforce the "security, health, agriculture and well being of coimtry."^ All of 

these improvements allowed easier access to communications and travel, which 
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in turn opened Lebanon's population to further educational and intellectual 

maturing. 

The governor also encouraged education. By 1869, the public educational 

system was noteworthy. Seventeen new public elementary schools had been 

established, seven for girls and ten for boys. The governor also encouraged and 

arranged study abroad programs in Europe for Lebanese young men seeking 

higher education. The European community was the force behind much of this. 

They developed government regidations and inspection processes that verified 

and scrutinized all curricula and qualifications of instruction in all private and 

conununal schools. Education became a three-tier process for men: elementary, 

secondary, and tertiary. Although women were prohibited from institutions of 

higher education, they were able to obtain certification for teaching, nursing, and 

midwifery. Schooling was made free and compulsory at the elementary level 

for boys until age eleven and girls to ten. Co-education was explicitly 

prohibited. University fields of study were specified to be: "education, arts and 

crafts, civil and maritime engineering, law and agricultiu-e and medicine."^ 

The province experienced considerable population growth. Its population 

was at 50,000 in 1860 and jumped to 754,000 by 1914.^^ There was also much 

political upheaval in the province which erupted into internal skirmishes. This 

prociu^ a significant rise in migration, especially of the learned elites. The 

intellectual flight, or brain-drain, was also induced by an upsurge in censorship 
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in the Mutassariffiya and outlining areas. Rural exodus to urban areas coincided 

with the general emigration to Africa, Eiu*ope, and the Americas. Two foreign 

universities had been established in Lebanon by the dawn of the twentieth 

century, the American and French Jesuit universities in Beirut The first 

generation of their graduates could not be absorbed by the limited employment 

opportunities in Lebanon at the time. Egypt offered the first attractive pidl. 

Egypt was embarking on an extensive modernization scheme. Lebanese male 

students turned physicians, pharmacists, civil servants, businessmen, teachers, 

and journalists, were an available, talented, and motivated labor pool. Samir 

Khalaf maintains that by 1900, about 30,000 Lebanese had emigrated to Egypt^ 

The educated and their families also focused on the Americas as a possible new 

home. From 1860 to 1900, over 120,000 emigrated to the West ^ 

Lebanese Cultural Awakening: 
These factors, stalwart French presence, and progressive Ottoman reforms 

allowed interests in scholarship to come forth and rendered a cultural and 

intellectual renaissance, the Nahda, in Lebanon. Because the missionary schools 

served a predominantly Christian clientele and since trade and commerce were 

left to the non-Muslim millets. Christian Westerners had a ready-made 

connection with their co-religionists in the area. One can argue that it is not a 

surprise the region, which was enjoyed mostly by Lebanese and Syrian 

Christians, experienced a renaissance.^"* As literacy rose, so did curiosity and 
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interest in variety. Women were greatly affected by the renaissance. By the late 

nineteenth century, the cultural awakening had aroused a plethora of expression 

in the form of poetry, political and social critical works, journalism, traiwlations, 

and general writing. Between 1858 and 1929, Khairallah claims that 179 

newspapers were laimched. Many allowed the voices of women writers. 

However, due to fear, many of their articles did not have a signatory, and some 

even claimed their work to be translations of foreign newspapers and writers. ̂  

Nonetheless, soon after, women-specific presses came into being. Some of these 

periodicals founded by women, for women, were of a variety of interests. 

Mary am Sa'd was the founder of al-Zahra, a general social magazine for women. 

This magazine came out in 1902 in Beirut Another magazine, which focused on 

the scientific and literary world, was Minerva, whose founder was Mary Yarmi, 

also from Beirut^® A journalist and a lawyer, Sulayma Abi Rashid published a 

monthly scientific and literary periodical, Fatat Lubnm, in 1914. Abi Rashid was 

a very strong and determined woman. She is said to have been the first woman 

to "stand before the Baabda courts," the center for the Mount Lebanon judicial 

system and provincial capital. ^ 

Out of this intellectual and didactic explosion came a literary and 

scholarly movement in the Mountain. The earlier writers were men and women 

of prominent families and from the clerical class. One theme they all had in 

common was the development of a nationalistic/group bond.^ Although the 



117 

focus of learning was on men, women from these families also gained much 

knowledge in the private realm. To elaborate, before 1866 medical schools did 

not exist in the Lebanon. Khairallah writes that those who wished to enter the 

field studied under the apprenticeship of an expert and studied "Arab medical 

treaties and medical lore/' ^ She states that the teaching of medicine usually 

went from father to son. Although women were not permitted to study and 

practice medicine in Lebanon and the government would not certify them, there 

were a few who seemed to have studied under their fathers or abroad and did 

perform their professional duties, disregarding the law. "Some indigenous 

women physicians seemed to have practiced their trade like Hallum Sabra, Alya 

Francis, and Salma Qasatly." Qasatly received a medical degree fi-om "Qasr 

al Nil school of medicine in Egypt in 1902." Alya Francis studied under her 

father. Francis was bom around 1840 to a well-to-do family. She had a religious 

upbringing. When she became old enough, she aimounced her intentions of 

becoming a nun. Her family forbade it, she devoted her time to medicine, 

fencing, and horses, and refused marriage through a celibacy pledge. Her father 

was her mentor and instructor. When she came of age, she opened a clinic for 

the poor on her family's property, and practiced medicine and performed 

surgery. ^ Alya even became involved in politics when she was asked to join 

the "Christian-Druze Reconciliation Committee," an appointed post*' She was 
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also a superior horsewomarv with many medals and prizes. She was known to 

have won many competitions, even against men.®* 

In spite of the political upheavals of Lebanon in the nineteenth century, 

missionary educational institutions continued to grow. This foreign element 

introduced the concepts of westernization, modernization, nationalism, and 

individual rights and ideals to those fortunate enough to be schooled. The 

competition between the various missionary groups, American, British, French, 

or German, Catholic or Protestant^ gave the population choices and diversity in 

their educational opportunities. One must also mention the Ottoman schools, the 

Lebanese schools, the traditional Qu/anic schools, and private 

tutoring/teaching. The approaches and systems of the foreign schools were 

emulated by the native schools, although not to the same quality and level of 

expertise.*® 

Formal Education in the Nineteenth Century 

Western Missionary Education in Lebanon; 
In order to grasp the significance of missionary education, it is necessary 

to go back in time. 

In 1535, a capitulation agreement^ the Franco-Ottoman Concordat, 

granted French citizens the freedom to express their spiritual, social, and 

economic affairs in the Empire. The arrangement allowed various Christian 

subjects to be treated as French clients. Thus, the privileges of the concordat 
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would extend to tfiem.*^ The French-Christian alliance in the eastern 

Mediterranean had been firmly established during the Crusades. The concordat 

invigorated the bond. In the meantime, the Vatican was slowly reaching out to 

the Eastern Christians as well. Although the Maronite Church was formally 

united with Rome in 1182, the Vatican did not establish the Maronite College in 

Rome until 1584.®® By the late seventeenth-early eighteenth century, Lebanese 

local rulers had invited French missionaries to "expand their educational 

activities in Lebanon."*® Young Lebanese Maronites and Roman Catholic men, 

interested in religious and intellectual life, were able to expand their knowledge, 

learning, and training in Rome.^ Initially they trained as clerics and teachers, 

and then as administrators in the local governmental hierarchy. 

The establishment of advanced schools, equivalent to secondary level 

education, goes back to 1624 CE, when the first monastic school was founded in 

northern Mount Lebanon. It taught religious as well as secular subjects such as 

mathematics and sciences. At the turn of the century, more schools emerged. 

Young men who wanted to augment their scholarship went to Europe. Many 

returned home and began to teach or founded schools throughout the Mountain 

villages. 

In 1736, the Synod of Lxnudze convened in Lebanon. The conference was 

made up of Lebanese Maronite and Roman Catholic clergy, educators, and 

representatives from the Vatican. The main issue of the gathering was to 
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organize a plan to establish schools and include secular subjects in addition to 

religious education. The point was to involve lay personnel in the educational 

process, rather than just concentrating on those who would become clergy. The 

conference was the product of various amelioration endeavors by the Roman 

Catholic Church, which was trying to expand its educational horizon as well as 

its influence. Under the guidance of the Vatican, the church's worldwide local 

representatives were to become more involved in reaching more of their 

parishioners.'̂  As early as the sixteenth century, the Catholic Church began to 

attach a small school to each of the missions. Like the Qur'anic schools, they 

taught the "rudiments of reading and writing Arabic, mathematics, French and 

Latin."® 

While Western Christian Missionaries arrived on Lebanese soil as early as 

the seventeenth century, they did not become prevalent until the mid-nineteenth 

century, due to the unstable political climate. Protestant missionary workers 

disembarked in Beirut in 1822, and in 1831, the French Jesuits returned.'* The 

primary aim of these religious groups was conversion and education. Lebanese 

Western-connected Christians embraced their arrival and welcomed the 

educational opportunities. However, other religious groups were suspicious of 

the missionaries due to the proselytization policies. By the mid-1830s, these 

orders had re-examined their approach and dropped their aggressive conversion 

tactics.'® 
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The various agreements and strong religious and economic connections 

between the Maronites/Catholics and Europe allowed this native group to build 

economic, social, and educational systems based on the French ones. It helped 

the Maronites thrive in trade. It gave their children a greater chance to attend 

French missionary schools, which were of higher educational and administrative 

quality than the Ottoman or the Muslim religious schools. It allowed Lebanese 

Christian male students to expand their intellectual horizons beyond Mount 

Lebanon, and exposed them to Europe and its culture. It also helped this small 

Christian commimity excel much more than its Muslim counterparts or the 

Eastern Christian Orthodox groups. Sunni Muslim male children continued to 

enter Qur'anic schools and were taught traditional Islamic learning.'® Sunni 

religious schools in the major coastal cities continued to focus on the traditional 

training of the ulama at the secondary level.'̂  The Ottoman public schools 

advanced in big cities, but did not reach small towns or villages in the Lebanon 

region. They served only government Muslim officials and their male children.'® 

The Ottoman public schools taught curricula in Turkish, with Arabic considered 

a foreign language.'' 

The missionaries led the revival of publicly teaching girls, something that 

is believed to have been done briefly in early Islamic times. Private missionary-

run girls' schools sprang up in Lebanon, and by the mid-1800s, secondary 

schools and girls' boarding schools were becoming more acceptable by the 
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general population and the norm for the wealthy. Although there is indication 

of learned young women before the nineteenth century, of all religious 

denominations, there is no official record of public methods of knowledge 

dissemination except through private home tutoring and literary salons.'"® 

These salons met in the homes of the wealthy and the intellectuals throughout 

the Empire. One must also note that those who obtained such tutoring and 

attended the literary salons were also of the upper echelons of the commimity. 

The Orthodox Christian, Druze, and Shiite communities were quiescent 

until the latter part of the nineteenth century. Minimal educational 

opportunities were available to their children because of geographic isolation, 

mistrust of the other communities, and the lack of interest of their own religious 

leaders. These religious clerics were extremely threatened by the 

secularization and westernization of educational reform, viewing it as a tactic to 

destroy their communities. 

Educational Opportunities for Girls and Women in the Middle East 
In the 1800s, some provinces in the Empire opened up schools for girls 

and young women. One especially prominent reformer in the educational field 

was Muhammad Ali, of Egypt Ali had ambitious plans for modernizing Egypt, 

which included reform in education. These reforms embraced Christian 

missionary schools and schools for girls. The modem public and private 

institutions were to coincide with the religious ones, organized and controlled 
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by al-Azhar religious college and foundation. The new schools were to focus 

on the scientific and technological development of Egyptian society. In 1820, a 

school of engineering was established, followed by a medical school in 1824 and 

a hospital for women along with a nursing school in 1927.^°® In 1834, Egypt 

opened a "Women's College for Doctors," or a maternity college, i®* This all has 

many meanings and implications. First besides Muhammad Ali, some 

Egyptians must have accepted girls' primary and secondary education as 

essential. In order for yoimg women to enter a college for doctors they must 

have had extensive prior educational training, however informal. Second, 

women were finally recognized formally in the intellectual realm. These two 

changes in ideology brought about much transformation and the education of 

girls/women became more universal. This new outlook transfigured informal 

education of wealthy yoimg women into a more institutionalized formal 

education for all girls and yoimg women. Under Muhanunad Ali the state 

adopted the view that educating women was desirable....the 
educational coimcil of Egypt issued a statement declaring 
itself: impressed by women's important contributions to the 
progress of civilization and recommended public education 
for all women. 

Georgie Hyde asserts there was opposition to this trend. Many thought 

the prospect immoral, linking it to socially corrupting girls, their values, and 

traditions.^"® Leila Ahmed remarks that women's tutoring continued in private, 

especially for very traditional families, although it now included European and 
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secular subjects, subjects studied by men.^"^ The missionary private schools first 

attracted wealthy and mostly Christian families. As the schools became more 

accepted and affordable, the interest trickled down to the general middle classes 

aiid finally, the schools tried to attract the poor. Although initially the girls 

attending these schools were predominantly Christians, Muslim families soon 

fotmd it necessary also to enroll their daughters to afford them the same 

opportunities. The philosophy developed that educating girls was important 

because it provided them with better marriage prospects and enabled them to 

educate their children. Thus the primary objective of educating girls was to 

make them better wives and mothers. Their curricula were limited to subjects 

like domestic arts such as embroidery and needlework, moral education—which 

included some knowledge of religious texts—and female health sciences like 

midwifery and nursing. Young educated women who were given 

educational opportunities showed a lot of ambition. They were willing and able 

to take on the challenge bequeathed them and tackled it ambitiously. Because 

Lebanon was under the control of the Egyptians in the first half of the nineteenth 

century, Muhammad Ali's poUcies extended to it As in Egypt the education 

"bug" affected yoimg Lebanese women and their families. They too were 

restricted in their studies to feminine subjects.^"® 

Elsewhere in the Empire, as in Lebanon, the Europeans began to 

culturally and politically infiltrate through ideas. Missionaries and teachers. 
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supported by their home governments, founded schools. France was unabashed 

in its approach. Educationally speaking, there were two positive French and 

Western policies advocated. The first was to support professional and technical 

education and training, and the second was to promote female education.^^" 

Introduction to Girls' Formal Education in Lebanon: 
The nineteenth century arrived with many monasteries already 

established in the Moimtain and adjoining areas. These monasteries became 

"centers of learning for the laity and the clergyYet they continued their 

exclusionary policies of attending to boys and yoimg men only. 

Protestant and Catholic missionaries introduced girls' formal education at 

the beginning of the 1820s to Lebanon. Female missionaries undertook the 

formal teaching of girls at the primary level; advanced schools were not built for 

them until a few decades later. Private Christian elementary girls' schools 

sprang up everywhere in Lebanon and the coastal cities of Beirut, Tripoli, and 

Saida. In 1834-1835, two small state schools for Druze girls were built in the 

Shuf Mountains with the help of the governor, Dawud Pasha. By 1835, there 

were also five local schools in Beirut in operation.Many of these local schools 

were opened by Lebanese returning from study and work abroad. The 

Protestant schools were mostly attended by Orthodox Christian girls, although 

some Muslim families extended this opportunity to their daughters as well.^^ 

Once formal foreign education became more accepted, few Surmi Muslim and 



126 

Dmze girls registered; those who embraced missionary-run education were 

from wealthy, progressive families who were more concerned about their 

daughters' futures than about "what people would think." As indicated 

previously, non-Catholic families preferred the Protestant Western schools 

because of the negative political association Catholic schools had with the French 

government that financially supported them.^" The Catholic, mainly French, 

schools were attended by Maronite and Catholic Christian girls, although there 

were always exceptions. These schools taught girls how to read and write, gave 

instructions in home economics, and prepared them to become young ladies 

eligible for marriage. 

By mid-century, elementary and secondary schools for girls and boys 

were thriving. There were missionary schools and private native schools as well 

as the Ottoman schools. The area had a very diverse group of teachers as well. 

There were the foreign missionaries, the foreign specialists, and Lebanese who 

studied abroad or in Lebanon, all sharing and cooperating in the development of 

a liberal and rich educational system in Lebanon and the provinces. 

As previously indicated, the Shiites had lived in the remote isolated 

moimtainous region of Jabal Amil, south of the Druze territories. Due to a 

history of rivalry of legitimacy with Suimis, as well as connection to Safavid 

Iran, neither they nor the Ottomans trusted each other. They were not 

acquainted with any formal learning, not even from other communities. 
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Although the Druze, Sunnis, and Orthodox Christians had not organized their 

own schools yet, progressive-minded parents sent their children to Protestant 

Christian schools in their provinces-

Girls' Secondary Education in Lebanon: 
Local schools offering secondary education appeared in the midst of the 

eighteenth century. The first of these was the 'Ayn Waraqa monastery, which 

expanded its curriculum in 1789. "It followed the Roman model and taught 

Syriac, Arabic, Italian, Latin, philosophy, theology, and civil law."^^® These 

secondary schools were preparing young men for a life as clergy, teachers, 

administrators in local government, and as diplomats. One of the graduates of 

these schools, Butrus al-Bustani, was the first public figure to call for women's 

rights to education and political a voice in Lebanon. He went on to found the 

National College of Beirut, which was a preparatory school for institutes of 

higher education. Al-Bustani married Rahil 'Ata, the first student to attend 

and graduate from Sara Smith School for Girls, which opened in Beirut in 1834. 

This school was one of the first secondary girls' schools. Rahil was a great 

influence and convinced her husband of the need to educate girls. She and her 

family became ardent activists for this cause.On 14 December 1849, al-

Bustani gave a speech on women and education to the Council of Elders of the 

Evangelical Church in Beirut The speech is thought to be the first "to call for the 

emancipation of women in the Middle East" In it he discussed the relationship 
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of education of women to societj^s rise in standard of living, in intellectual 

endeavors, and in greater development of humankind's social consciousness. 

Some have argued that the Protestant orders, more so than the Catholics, 

were concerned witfi girls' education. KhairaUah indicates that "the Protestant 

missionaries, from the beginning, laid a great stress on girls' education." ^ The 

first to open a secondary school was the American missionary Sarah Smith, as 

mentioned above. Her Smith School for Girls was created in 1834, and became 

the American Female Seminary. It set the standard for the type and quality of 

instruction. The final product was the most prestigious of girls' secondary 

schools, the American School for Girls, foimded in Beirut in 1860. It belonged to 

the same American Protestant mission. Later, girls' secondary schools. Catholic 

and Protestant, spread to other coastal cities, like Saida and Tripoli. In 1858, 

another school for girls was opened in Beirut. In 1862, this boarding school was 

reopened in Saida, and a similar one began teaching in Tripoli by 1872.^22 

Schools for the blind, a school for orphans, and a mental health institute, the 

Asfourij^a mental hospital, were also established by foreign missionaries in the 

latter part of the nineteenth century, not to mention the formidable options for 

boys and yoimg men. 

Finally, the mid-nineteenth century witnessed the establishment of 

foreign Western Catholic convents. These convents expanded private elementary 

schools, already in existence from fifteen to twenty years earlier. They 
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inaugurated secondaiy Catholic learning as an option for Lebanese young 

women. These schools were predominantly located in the Mountain or Beirut 

In 1846, the sisters of St Joseph of Marseilles, and throughout the 1870s, the 

Sisters of Nazareth, the Sisters of Charity, the Sisters of the Holy Family, and 

others, extended educational opportunities to include their own secondary 

schools for young women, mostly Christians. 

In 1853, the local Maronite Church established "two orders of Maronite 

Nuns." The main purpose of these orders were to form schools for girls 

throughout the Lebanese villages, making education and literacy more accessible 

and widespread. Salibi asserts these orders had thirty schools and over 6,000 

students by the eve of World War One. 

Awareness of the obligation for intellectual and social consciousness, 

especially the appreciation of women's plight and struggle for a voice in society, 

became visible and public. Another interesting point of this period was the 

cooperation and non-govemmental interference allotted to these foreign 

missions. First due to political squabbles between the Ottomans, Egyptians, 

French, and British, it was difficult to ascertain who had political control of the 

population beyond the amirs, or princes. Second, by this period both the 

Ottomans and the Egj^tians themselves relied heavily on the technical and 

administrative advice of the British and the French. Third, there seemed to be a 
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genuine interest by individual missionaries to improve educational 

opportunities in the area. 

In 1855 the American and British consuls met with their respective 

mission representatives, along with local educationists including Butrus al-

Bustani. This meeting was called in order to organize the merger of Protestant 

efforts to found indigenous schools. There were five such schools already in 

existence, and more were plaimed. The schools attempted to equalize 

opportunities of education for girls and boys in the more remote rural villages. 

They became known as the "Lebanon Schools." They tried to include students 

from all backgrounds and religious affiliations, including Shiite children. 

However, the majority of their pupils were of Greek Orthodox and Dnize 

faiths. 126 

After the civil war of 1860, Western schools became more prominent in 

the Lebanon mutassariffiya. Female missionaries extended their work to include 

literacy and health "workshops for women" throughout the Mountain.^^7 

Schools were extended further inland, eastward to the Biqa' valley, and further 

south to Tyre. The number of modem elementary and secondary equivalent 

schools for girls and boys became so great that higher educational institutes 

were needed as the twentieth century approached.^ The presence of Protestant 

and Catholic missionaries helped further advance intellectual and cultural 

modernity throughout the region. In addition, some of those who graduated 
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from the Maronite College in Rome and other European institutions returned 

home and established schools in the villages. It must be noted, although there 

was a considerable increase of educational scope, books were rare and hard to 

obtain and so were qualified instructors, indigenous or otherwise. ̂  

The wealthy Sunni Muslim, Druze, and even Christian Orthodox sects 

trusted the Protestants more than the French Catholics, and started to send their 

children to Protestant-oriented schools. The close ties of the French and the 

Maronites, the political antagonism between the French and the Ottomans, and 

the use of a European language as the main language of instruction, made the 

Muslim Arab population suspicious of the Catholic missionaries. Protestant 

schools attracted these groups because they used Arabic as the language of 

teaching and learning, and their political aspirations were not as conspicuous. 

The Ottoman regime provided urban Muslim males with stronger 

educational opportunities. The Ottomans had reformed their educational system 

and expanded their teaching curricula to include secular subjects. Legal reforms 

standardized "free public education and the employment of professional secular 

teachers" in the mid-1840s.^ The Ottomans tried to provide elementary and 

secondary education to all provinces. They organized a centralized modus 

operandi connected directly to the government; rather than to the ulama. 

Because the Empire had no unified system of its own and most of its advisors 

were Europeans, mainly French, it adopted French standards.^ So although 
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the Ottoman public schools enlisted the Sunni Muslim population, their model 

was similar in style to the private institutions. ^ In the capital and in major 

centers like Cairo, major higher education institutes were built "Various 

technical, military, and medical schools and facilities were provided." European 

educators and administrators were hired to nm these institutes.^ Heyworth-

Dunne notes that as the Western-style institutions were emphasized, the 

traditional Islamic religious institutes were financially neglected by the rulers, 

and thus the educational possibilities for many poor Muslim children were 

aborted. ^ 

The shift from indigenous-religious to Westem-secular education 

prompted the foundation of schools in other commuruties in Lebanon. In 1866, 

the Greek Orthodox millet set up secondary schools for its female population, 

with the opeiung of the Madrassat al-Thalathat Aqmcar, the "School of the Three 

Doctors." In 1880, a woman, Emily Sursuq, set up a few other schools for Greek 

Orthodox girls in Beirut and its vicinity.^ In 1882, another Greek Orthodox 

girls' school came to existence, the Zahrat al-Ihasan, "Flower of Charity." This 

particular school taught nursing and midwifery. After 1878, the Shiites of Jabal 

Amil followed suit with schools for their children. By 1882, they had three such 

schools."® It was also in 1878 that the Stmni establishment created the cd 

Maqassid al-fOiayriyya cd-lslamiyya, the "Maqasid Islamic Charity Society." The 

major goal of the society was to extend educational prospects among young 
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Muslims of both sexes. They opened schools for girls and boys in Beirut Saida, 

and Tripoli. ^ The organization was founded by Sheykh Abd al-Qader al-

Qibani. He was one of the great Muslim intellectuals and humanitarians of this 

period in Lebanon.^ There were separate schools for young women and men. 

The mission of the girls' schools was to prepare Sunni Muslim yoimg women to 

be effective members of society, virtuous wives and mothers aware of their 

obligations.^ Courses were taught in English, and the secondary school had a 

newspaper published by the students. The society organized fundraising efforts 

to cover books, materials, and clothing for poor students. 

The First Colleges: 
In 1856, an American missionary couple, Daniel and Abby Maria Bliss, 

moved to Beirut where they taught English for several years. In 1858, they were 

asked to manage a girls' boarding school, which was later moved to Saida."^ 

During this period Daniel Bliss began fundraising efforts in order to establish an 

American Protestant college. By 1864 his mission had submitted the necessary 

paperwork for the approval and charter licensing from New York State. After 

the United States' approval, they applied for a license from Istanbul and 

received it The college opened its doors on 3 December 1866 with sixteen male 

students."^ Qasses were taught in Arabic, and the school became known as the 

Syrian Protestant College.Initially it taught medical sciences and pharmacy. It 

also included a preparatory division because many of the young men accepted 
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did not meet its requirements to the full extent In the 1880s, the language of 

instruction formally became English, and the college had over 180 students. By 

the turn of the century, the Syrian Protestant College began to teach commerce, 

arts and sciences, and secondary school teaching courses, 

hi 1905 the college set up a nursing program, and for this certificate, it 

opened its doors to women. The need for more females in the health field 

was growing rapidly. By 1910 a college hospital was also planned. The hospital 

was to train students in general medicine, nursing, pediatrics, pharmacy, 

obstetrics and gynecology, dermatology and eyes and ear specialties."^ Yoimg 

women were initially restricted to nursing and midwifery. It was felt that a 

woman could not be a general medical practitioner, in a position to look at a 

man's body. However, women were finally allowed to attend the medical, 

dental, and pharmacy schools in 1920. More and more calls for change were 

heard and the college began to accept women students in its Faculty of Arts and 

Sciences in 1924. However, these young women entered third- and fourth-year 

classes. They were to complete the first two years elsewhere. 

Interestingly enough, women were in charge of the hospital. Mary Bliss, 

Daniel and Abby Bliss's daughter, became the hospital's first superintendent"' 

Mrs. Gerald Dale was the administrator and Ms. Jane Van Zandt "was in charge 

of the practical work and teaching of the pupil nurses.''̂ ^" Yoimg women were 

accepted into the nursing program and the other certificate programs offered by 
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the hospital. By the onset of the World War One, the student body was up to 

970.^^ The Faculty of Dentistry was introduced in 1910 and continued until 

1940.152 The college also brought to its campus modem Western sports, 

activities, and clubs.^ However, the extra-curricular social activities were not 

offered to female students. 

The end of World War One brought a visit from a Turkish feminist leader 

to Beirut Halideh Edip Adivar Hanim (1883-1964) organized women's groups 

and encouraged the "emancipation movement" to get under way. She was 

instnunental in inducing women to start shedding the veil.^^ Adivar organized 

a fundraising event at the college, trying to set up a vocational institute for 

Muslim girls. At that public gathering, Lebanese Muslim women came to 

contribute to the cause and took off their veils for the first time to show their 

support In 1920, the college expanded to a university; it began to develop 

graduate, as well as expanded its undergraduate, departments. At this time it 

applied for an official change of name and expansion. It became known as the 

"American University of Beirut," (AUB) and was granted university status as it 

expanded its programs, faculties, and graduate departments. Diuing this 

period, the French government had declared the "establishment of Grand 

Liban," which was to be under its mandatory power. ^ This meant that 

institutions like AUB were also to be under the governance of France. 
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In 1924 the university became co-educational in all departments. 

However, women had already been accepted as transfers from jimior colleges, 

with two years of undergraduate work completed. 

A second college was established in the late nineteenth century. The 

French Jesuit order, with the aid of the French government, established the 

Universite de St. Joseph de Beyrouth (U^ in 1875 as an academy in Ghazir.^®^ 

In 1881, it became a college as it was moved to Beirut It was instituted as a 

Catholic college, geared toward the teaching of Catholic and Maronite health 

care and pedagogy. The language of instruction was originally French. Today 

its administration and faculty are bilingual, French and Arabic. It is composed 

of ten faculties, two institutes for religious studies, two affiliated hospitals and 

three regional centers, in Tripoli, Saida, and Zahle.^^s is still directed by the 

Jesuits, although the actual administration is made up of lay personnel.̂ 9̂ 

began as a medical institute, as the American University did. In 1883 the College 

of Pharmacy was added. The medical school's first graduate, Joseph Gebara of 

Damascus, received his diploma in 1887.^®® It began accepting female students 

to its midwifery program in 1898. The program was closed during World War 

One, and in 1922 the college formed a School of Midwifery. Its first graduating 

cleiss of 1923-1924 had included ten students. The medical college itself began 

accepting female students in 1925. The Colleges of Pharmacy (1883) and 

Dentistry, which opened in 1920, followed suit The College of Pharmacy 
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registered its first female student Andr^ Beriel, in 1925. Its first graduating 

female was Elizabeth Guiges, in 1936.^® The College of Dentistry was late in 

accepting women, first accepting them in 1943.^®® St Joseph's nursing program 

was not established imtil 1929, when it joined the School of Midwifery. 

Later, in 1943, a college of nursing was established.^®* The student body at both 

universities was made up of students from the area, the Middle East and the 

rest of the world. 

The Dawn of the Twentieth Century 

In summary, the Nahda, or the renaissance of the nineteenth century, 

awakened the creative current in the urban elites of the eastern Mediterranean. 

It persuaded this population of the obligation to dedicate its energy to 

educational growth for all, women and men. The renaissance allowed the 

public acceptance of women's intellectual abilities as contributors to the general 

maturation of the conununity, and defused the idea of female education as a 

threat The culmination of foreign ingression through ideas and instigation, 

Ottoman and Egyptian reforms, and the necessity for transformation were all 

the impetus of the Nahda. Women's awareness was a by-product of this push, 

not a calculated move. However, this opportunity might have been missed or 

failed if parents and society in general had not been willing to accept the 

challenge and take risks for their daughters' futures, always explained within 
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the confines of improving their restricted roles of wives and mothers. Young 

women accepted the formidable task offered them. After graduation from 

secondary schools like the Zahrat al-Ihsan, there was the formation of alumni 

associations. The first of such alliances was in 1879, with the creation of the 

Barukat Surnfya aliunnae association. These organizations served as support 

networks, conduits for information dissemination, and coordinators of better 

and more widespread opportunities for Lebanese girls and young women, and 

their sisters in Syria, Palestine, and as far away as Iran. The domino effect of the 

educational drive was so strong, it led to higher achievements and recognition of 

women in many fields. One must concede that it was predominantly the private 

sector and not the public one that must take credit for this evolution. Also, it 

was largely the need for health professional personnel that drove many 

institutions of higher education and the government to allow women into their 

male domain. Ottoman schools became secular by the turn of the century. 

Secidarization notwithstanding, they and the traditional Qur'anic schools still 

accommodated boys only. 

By the early 1900s girls' high school education became widespread. There 

was a call for further educational prospects. Young women of wealthy 

background who wished to continue their studies needed to go abroad to pursue 

their interests. A great example of this situation is the case of the Barakat 

sisters. Anas and Zahiyya. Both had great interest in the medical field from a 
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very early age. Their parents had sent them to the best schools in Lebanon. 

However, there came a time when the level of Lebanese education available for 

young women did not suffice. Liberal, wealthy families allowed their daughters 

to travel abroad to continue their studies. Anas was able to travel to the United 

States, attend the University of Detroit and then further her education and 

training in France. She studied gynecology. Her sister, Zahiyya, followed suit 

and studied pharmacology while abroad. Another outstanding example 

comes to us from Zaynab Fawwaz. She was from a prominent Shiite family 

from Jabal Amil. Her biography indicates her schooling was predominantly 

through private tutoring. She was a commentator on social issues and used the 

Qur'an to support her argimients. She traveled to Egypt where she continued 

her education while writing on women's issues in various women's periodicals. 

From her writings it can be discerned that she was viewed as a militant feminist 

who called for total equality of women in Middle Eastern society. She felt that 

through education women can prove their equal intelligence and capabilities, 

which would then earn them equal rights and responsibilities. 

The 1913 Ottoman law on education made school attendance compulsory 

and free for girls and boys in the primary phase, the first six years. In the 

single-sex public schools, Arabic was tihe language of instruction, but textbooks 

in Arabic were almost non-existent The educators and administrators had no 

real curricula or standards, so they tried to copy the Egyptian approach. 
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Although there was secondary education available for girls, boys' schools had 

higher standards. Girls' schools were run by graduates of teacher training 

institutes^ while boys' schools were run by college graduates. This inequality 

continued for some time. Shortly after World War One, a Lebanese woman, 

Ms. Marie Kessab, started a local high school for girls. Called the "Ahliyah 

College," it was the first indigenous high school for women. This preparatory 

school was to "train girls for modem life in Beirut" 

In 1917 a few Lebanese women met and organized the Women's 

Association, an organization devoted to charity, social work, and reform. 

Although small in number and with no power or influence of their own, this 

group represents the development of a feminist political consciousness. 

Although the political troubles of 1860 threatened Lebanese autonomy, 

European presence canceled out Ottoman attempts to bring the 

Amirate/Mutassariffiya under its direct control. The international commission 

ensured safety, security, and political participation of the conflicting groups 

through the Reglement, which divided the control of the area among the ruling 

families. There was a period of peace and status quo until the onslaught of 

World War One, which drew Ottoman and Arab participation into an essentially 

European conflict After the war, the Ottoman loss meant possible freedom for 

the Mutassariffiya. However, the victorious European powers had other plans, 

hi 1920 France promoted a third Lebanon, referring to it as Greater Lebanon. 
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This new Lebanon was to be bigger than the one of which Fakhr al-Din and 

Bashir 11 had dreamt Greater Lebanon was to include land from all directions, 

the Biqa' valley to the east to the Anti-Lebanon Moimtains, the coastal areas from 

Tripoli to Tyre in die west and their outlying areas, and below the Litani river to 

the south. The new state was to be under the French Mandate until such time it 

was reckoned that the Lebanese could rule themselves. 

Conclusion 

One can argue that the admission of women to formal educational 

institutions in modem Lebanon arose from many factors. The first and 

foremost is the Western influence, bringing fresh ideas and techniques for 

modernity. Part of this contingent are the Protestant and Catholic missionaries 

who introduced boys' and girls' schools to the region in the early 1800s. The 

interest in formal education grew so rapidly that by the end of the century there 

were calls for more, higher, and better educational opportunities for the 

population, including girls. Girls' education was packaged within the notion 

that by educating them, they could be better mothers, help teach their children, 

and find better marriage prospects. The missionaries also awakened ideas of 

secularism, individualism, and nationalism. These concepts helped develop the 

cultural renaissance, or Nahda, which was the impetus that allowed some upper-

class women to express themselves publicly. Literary and scientific journals 
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offered a forum for female writers, some of whom even wrote under their own 

names. Women's jotimals discussed traditionally acceptable topics for women, 

but also awakened society to women's plight needs, and demands. Speaking in 

public became less of a taboo for females. 

The second social concern, the need for women in modem healthcare, 

became apparent The first fields of specially that formally accepted women in 

the higher educational realm were midwifery and nursing; some women had 

already been practicing various degrees of medicine informally. Many of these 

women learned the trade through the traditional process of apprenticeship with 

some male member of their families. By the dawn of the twentieth century, 

society acknowledged the need for women in the field, albeit its being 

predominantly limited to women's health. 

The third push for women in education was the result of the turmoil the 

region faced from the 1860s on. Internal migration from rural to urban areas, 

emigration from Lebanon to the West and Egypt war and the poverty and 

disruptions that followed it, a plague, a depression, and further calls for 

modernization all created a stronger need for women in the labor force. To 

participate, women had to be trained and prepared for the public domain. 

Women were trained as teachers, to teach other women. Women were trained as 

administrators, to fill the lower echelons of the developing bureaucracy vacated 

by men who left died, were disabled, or who were needed in other positions. 
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And in general women needed to work to help their families survive. Although 

one must note that what women were taught and at what women worked were 

always within the confines of the nurturing, domestic, mother and wife 

paradigm. 

Opportunities for women continued to develop in the twentieth century, 

as will be examined in the next chapter, bringing them fully into the higher 

educational realm. However, the next chapter also will make it clear that the 

education and socialization of the female continued according to her socially 

constructed and biologically defined role in society. 
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The Educational System is regarded simultaneoiisly as the nation's scapegoat and savior. 
Judith Groch 

CHAPTER FOUR: 
WOMEN'S fflGHER EDUCATION IN THE 20"« CENTURY 

bitroduction 

On 25 April 1920 Fatima Banat was bom in Beirut, to Taslima and IQialil 

Banat Fatima's mother had been orphaned young during World War One. 

Taslima taught herself how to read and write by spending afternoons with her 

grandfather at his bookstore. Khalil Banat came from a Sunni trading family in 

Beirut Fatima and her siblings were all sent to school. At age five, she attended 

the Zxdcat Blat kindergarten school. She then transferred to the American School 

for Girls. At age nine, her family's business went bankrupt Her parents wanted 

their three girls and son to continue their education, but they could no longer 

afford private missionary schools. Her brother was kept at the lycee, while the 

three girls were to attend government-subsidized schools. Luck had it that 

Fatima was so intellectually exceptional the American School for Girls offered 

her a scholarship, which enabled her to continue there. In the meantime, 

Fatima's mother began working by sewing at home. After Fatima received her 

teaching diploma at age 17, she began to attend the American Jimior College for 

Women- However, the economic situation in Lebanon was bleak, so she 

withdrew and started to teach at a government school. 
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In 1943, Lebanon's year of independence, Fatima met her future husband, 

Ahmad Makke, at work- She agreed to marry him contingent on her ability to 

continue to work. They moved to a home close to his family. She worked at the 

Ramleh Zaydawiyeh school, where she taught and administered until 1982. 

While at work, Fatima's in-laws watched her eight children, five boys and three 

girls. Meanwhile Mr. Makke became the dean of the Lebanese University. The 

two worked hard to ensure that their children would be educated. Fatima 

worked especially hard with her daughters, making sure all three attended 

college, something she regrets not being able to finish herself. In an interview 

with Mrs. Makke, she reiterated what Dr. al-Amine, the president of the 

Lebanese Association for Educational Sciences, had stated. She strongly believes 

that "given the chance, girls study harder and are more serious than boys in 

school and work." When asked if there was opposition to her work, she 

responded that all she had cared about was the support of her husband, family, 

and her husband's parents. They both had their families' support and love and 

were able to work together and live the best way they knew how without much 

interference. 

Mrs Makke feels sorry for today's couples. She believes they compete 

with one another, rather than work together. She feels that, although women 

have had a difficult time getting opportunities and recognition in the public 

sphere, they are strong, have clear goals of what changes they want, and will get 
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them. However, she feels more for meii/^ because she argues they seem 

completely lost. They no longer know what their role is in society. While 

women continue to look forward, men have become defensive and try to imitate 

the past Modernization, economic insecurities, and war have fostered changes 

in sex roles some might view as beneficial to women and detrimental to men's 

position in Lebanese society. 

Fatima Makke has two regrets. First, although she adores her whole 

family, she wishes she did not have eight children. She now considers it a sin to 

have so many kids without knowing if one is able to devote the necessary time, 

effort, patience, and financial support to each one. Second, she regrets not 

completing her education, wishing she had been able to continue once the 

children left home. In her view this would have enabled her to take up her 

deceased husband's research on the Qur'an, given her more time to devote to 

social community work, and enabled her to travel more often to see her children, 

some of whom live in the United States. 

Her greatest joy has been that she was able to marry the man of her choice 

and pursue her calling in education. Mrs. Makke has very strong political views 

and is not shy about sharing them. Although a very religious Sunni Muslim, she 

strongly believes the only hope for Lebanon and its people is to secularize 

society and its systems of power. She argues that religious language should not 

be manipulated for political purposes. She is adamantly opposed to the way the 
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Lebanese educational system, which is still divided along religious lines, has 

evolved. She feels this system may have helped modernize the country, but it 

has also served as a mechanism to politically and socially divide the Lebanese. 

In its plans to reconstruct Lebanon, she hopes the government of the so-called 

Second Republic will pay extra attention to the strengthening of the public 

educational sector, at all levels.^ 

Mrs. Makke was bom the year the French Mandate over Lebanon took 

effect She has lived through and endured Lebanon's trials and tribulations. 

Although Fatima Banat Makke represents just one experience of Lebanon's 

women, she is a prime example of the fast-paced changes occurring in Lebanon 

from the mandate period on. She was a very fortunate young woman to have 

had the family support and love, and the desire and will to pursue her dreams. 

She is also an example of how opportunities were opening up to young women 

in modem Lebanon, allowing them to further contribute to society. 

However, one must always keep in mind the other side of this coin. 

First; Fatima Makke came from a well-to-do family, despite the financial 

difficulties they endured. Second, she had eight children, because in her words 

"thaf s what women did." It is clear that getting married and having children 

were her first and foremost obligation. Third, she was fortunate enough to have 

had open-minded parents who allowed her the privilege of choosing a mate, a 

rarity in Arab society, including Lebanon. Fourth, the field Mrs. Makke chose. 
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education, was one acceptable for females. And, as we shall see, it still is the 

most prominent one for females in the Lebanon of 1997. She was an educator 

and an administrator at a girls' school. Her chosen career path was within the 

"nurturing profession/' and did not violate the expected sex roles of females. 

Finally, her husband's support made her career possible. 

This personal interview with Mrs. Makke leads to the following 

discussion which will show that, as the possibility for education rose, so did the 

public voice of the female in Lebanon. However, that public voice has always 

expressed itself within the parameters of the "mother, wife, and helpmate" 

paradigm. 

The French Mandate Period (1920-1943) 

Lebanon under French Mandate: 
In 1918 Lebanon found itself in a precarious position due to the ravages of 

war that had made France the leading power in the region of Greater Syria. In 

April 1920 the San Remo peace settlement allowed France to control the new 

Lebanon under mandatory regulations. French authorities backed arrangements 

for pluralistic representation of the various communities in legislative and 

executive organs under the high commissioner of the mandate. However, equal 

political representation and social and economic equality did not occur.^ 

The Surmi political and commercial leadership cooperated 
with its Christian counterparts. The Shiites, as a 
geographically peripheral, socially fragmented, and 
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disproportionately poor community, could not yet exert 
political weight commensurate with their numbers, and 
found themselves dominated by Christians as well as Sunnis.^ 

Socially, conditions were poor for the general population, and a plague 

hit the area. Over one hundred thousand people, a third of the population of 

Lebanon, are said to have perished due to malnutrition and starvation. The 

general health of the country, along with mass emigration to the West, brought 

on a shortage of "medical personnel, teachers, office assistants, hospital 

technicians," and the like. The devastation called for unorthodox measures. 

Young elite women began accepting employment to help their families. As more 

and more yoimg women were educated and worked, they began to demand 

better educational and emplojmient access and opportunities.'' 

Education under the Mandate: 
The newly established Republic of Greater Lebanon was a French 

creation. Larger in extent than the traditional Lebanon, new Lebanon now 

included those areas it had previously influenced. "The expansion included the 

coastal cities from Tyre to Tripoli, the Biqa' valley and south of the Litani river, 

home of the Shiites."^ A constitution was drawn that was a reflection of the 1861 

Reglement Organique. The French were to stay in Lebanon until such time as "the 

Lebanese" could be independent of external reliance. 

French principles of education under the mandate gave the existing 

system a more efficient structure.® The French language was to be the means by 
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which the colonizer^s culture, ideology, and philosophical outlook were 

disseminated. The study of French culture, literature, history, and scientific 

thought were to further promote the "Frenchization" of the country and its 

people. Three specific articles, eight, ten, and sixteen of the French mandate text, 

and article ten of the Lebanese constitution dealt with education.^ Article Eight 

of the mandate text clarifies the responsibility of the mandatory power. France 

was to "encourage public instruction with the native language as the medium." 

Yet it also allowed each community, the old millets, the right to maintain its own 

schools for instruction and to educate its own members, in its own language and 

about its own culture. Article Ten gave the mandatory power the right to 

supervise the religious missions and limited them to the domain of "religious 

activities, education, relief efforts. They were subject to the laws and regulations 

of the mandatory power, and local government in terms of education, public 

instructions and charitable reliefs."' Article Sixteen of the mandate recognized 

French and Arabic as the official languages of Lebanon. In the constitution. 

Article Ten was the only one that pertained to education. It guaranteed the 

freedom to teach as long as it did not "transgress upon public order or morals 

and is not disrespectful of any religion or sect"' Like the French mandate, the 

constitution also guaranteed the right of the religious denominations to establish 

their own schools, as long as they abided by the regulations of the state. 
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One can deduce a few points from the various articles of the mandate and 

constitution. First;^ the status quo was maintained. Rather than working toward 

a united coimtry, the educational system reflected the political aspirations of the 

French to divide and conquer. The old millets were more than happy to go 

along with this plan. They were all distrustful of each other, and certainly none 

wanted to compromise or give up control over its "domain." As long as each 

commimity was responsible for its own learning, the state government was not 

in any position to establish a strong, unified, and uniform system for its citizens. 

This was a relief to the government, which interpreted the mandate terms as 

relieving it of the obligation to institute an elaborate educational system from the 

primary to the tertiary levels. One must recall that the government was made up 

of representatives of the various communities, the very groups that promoted 

their own private, religiously-based education. The commitment fell to the 

private sector, which was more than happy to oblige. The state concentrated on 

the public primary and higher primary (middle school) levels, because at the 

primary level schooling was mandatory according to the pre-existing Ottoman 

Law of 1913.^° 

Second, French and Arabic were made compulsory languages. Arabic 

held the status of the native tongue, while French was the language of culture 

and administration.^^ By making French and Arabic equally important, the 

mandate power tried to discormect the population from the rest of the region. If 
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one language unites peoples, then mixltiple languages can erect barriers between 

them. The Christians, more so than the Muslim population, accepted French 

language and culture. Some went as far as to claim it as their own. This 

linguistic and cultural distancing produced internal discord. 

Overseeing the mandate was the French high conunissioner, the first 

being General Henri Gouraud.^ He worked under the French ministry of 

foreign affairs. Upon the declaration of the mandate, the high commissioner was 

given the total responsibility of "opening and closing all types of schools, final 

approval of educational budgets, and inspection of schools."^ As soon as he 

took office, he created a Lebanese department of education, the Directorate of 

Public Instruction and Fine Arts. The directorate served directly under his 

office. In 1936 this department became known as the Ministry of National 

Education and Fine Arts. The office of the French governor of Lebanon was 

another branch under the high commissioner's jurisdiction. This office 

controlled the political administration of the coimtry." 

The French shaped the Lebanese government in their own image. In 1926 

the constitution was promulgated and Lebanon was officially declared a 

republic. The Chamber of Deputies was formed out of the old representative 

council, which was elected by Lebanese male citizens. The council had been 

made up of the same elites and ruling class of the Mutassarifiyya. In turn, the 

chamber elected the president From the outset the president was a Maronite 
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Christian, the prime minister a Sunni, and the head of the chamber a Shiite.^ 

The division of those in the chamber was intended to represent all of Lebanon's 

multi-religious and ethnic groups. However, the constitution did not specify 

how this equity was to be assured. The president appointed the cabinet posts 

and had the power to dismiss both the cabinet and parliament under special 

circimistances. This native government had very little power as the mandate's 

French high conunissioner had the right to veto any legislation, controlled all 

government offices by appointing to them French advisors, and could suspend 

the constitution. 

The constitution created the Directorate of Public Instruction and Fine 

Arts, which was later restructured and renamed the Ministry of Public 

Education and Fine Arts. The ministry's function was to set up the 

"organization and administration of public schools, the selection, training and 

supervision of teachers, school curricula and state examinations."^'^ Within the 

ministry, there was a higher council of public instruction, within which were the 

presidents of the American University and St Joseph, as well as French and 

native government education representatives. This group appointed principals 

and representatives to the various public and local private schools.^* 

At this point a public higher education institution was not even thought 

of, and as previously indicated, there was very little attempt by the government 

or the mandatory power to introduce boys and girls to secondary public 



154 

education, which was in the hands of the private and foreign groups. However, 

as primary education (six years) was mandatory, there was some concerted 

effort to develop it Unfortunately, according to Habbouba, 

Boys' schools have higher standards than that of girls....girls' schools 
were run by graduates of teacher training (women), while boys' schools 
were run by college graduates (men)." 

The First Women's College: 
In 1914 the American Mission for Lebanon and Syria discussed the 

development of a more demanding curriculum for its American School for Girls 

and drafted a plan for a college for women. Nothing was done until 1922, when 

the American and British missionary personnel responsible for secondary and 

higher education in Lebanon and Syria met to discuss the implementation of an 

American Junior Women's College. The American mission submitted a proposal 

to the board of missions in New York outlining the need for more qualified 

personnel and materials. The British mission submitted a similar proposal to 

London, but permission was denied.^® 

In 1924 the American mission in Lebanon was given authorization to 

proceed with the development of a jimior college for young women. The 

Presbyterian Church of America provided the faculty and administration of the 

college. The college's graduates were eligible to complete the last two years of 

their studies at the American University.^ 
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The first year the junior college began teaching the missioneiries did not 

have a building to house the students so they assembled at the American School 

for Girls campus. The first class included eight students. Five of the eight chose 

to continue on to the sophomore year. In Jime 1926, three of the remaining five 

graduated: Munira Barbir, Saniyya Habboub, and Armenouchic Megnodichian. 

Both Habboub and Megnodichian went on to become doctors. Another young 

woman of note from the first class was Najla Issedin. After completing her 

freshman year, she transferred to Paris and then to the United States, where she 

obtained a Ph.D. in history from the University of Chicago. 22 

General acceptance of women in higher education and at work was by no 

means universal. A faculty member of AJCW commented: 

Would that you might know that some of our girls have fought all 
the prejudices and adverse opinion of their relatives and friends in 
order to come to college. ̂  

For example, one of the first women to graduate from the junior college, 

Saniyya Habboub, was the first Muslim female doctor in Lebanon. Although she 

could have attended medical school in Beirut social pressiu'e forced her family 

to send her to a foreign institution of higher education.^"* Saniyya and her family 

received threats and warnings attempting to dissuade her from attending the 

American University. After receiving her medical degree from the University of 

Peimsylvania in Philadelphia, Saniyya returned to Lebanon and opened her own 
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practice in gynecologyHer superb intelligence and character led the 

university to honor hen 

On the day of graduation, the university paid her the tribute of 
inviting the Lebanese historian Philip K. Hitti (1886-1978) to speak 
at the commencement ^ 

Three years later, the Junior College moved to its own location near AUB 

in Ras Beirut 

A special report on the state of higher education was published in the 

mandate countries in 1925. The report concluded with four points. First, it 

verified what was already known: demand for women's higher education was 

on the rise. The philosophy behind this demand was the belief that these young 

women would improve morally and become more suitable wives, mothers, and 

helpmates. Second, the class connection to girls' education was changing ever so 

slightly. As Lebanon saw the emergence of an educated middle class, formal 

learning shifted from a privilege of the wealthy to a more practical aspect of 

societj^s call for modernization. Young women and their families were 

beginning to alter their own thinking about the relationship between education 

and the proper or traditional gender roles. In the general population, the reality 

of women's work was becoming more evident Although the poor had always 

worked outside the home due to financial need, now young women of the 

upper echelons were leaving seclusion and contributing to the development of 

Lebanon. The public appearance of female elites confi-onted the established 
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correlation between morality and seclusion. Symbolically, education 

represented freedom and the infinite possibilities it provided. The lack of 

education for young women meant early marriage, seclusion, and intellectual 

paralysis. Third, the momentum of modernization created a collective attitude 

that education was the least one did for one's children, girls or boys. This 

feeling was shared by all the religious denominations. Still, some of the 

country's communities had much better opportunities and accepted the 

challenge more willingly than others. The foiuih point noted that parents 

wanted to have control over the environment in which daughters attending 

institutes of higher education found themselves. To ensure safety parents opted 

for a women's college (AJCW), or co-education without the social mingling, as 

foimd at the American University of Beirut and Universite de St Joseph).^^ This 

meant that as these young women became eligible to formally attend the two 

universities on a limited basis from the 1920s on, they were to attend classes 

only. Social extra-curricular activities were strictly for male students. Public 

interaction between the sexes was not acceptable. 

Student enrollments and faculty at the Junior College rose steadily. By 

1936-1937 the number of enrolled students was up to 88, with 22 graduating. 

The number of faculty was 14; they taught such subjects as "euthenics 

[movement to improve human species by confrol of environment], history, 

sociology, psychology, chemistry and math, biology and athletics, religion and 
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languages, mainly French and English.''̂ * Students participated in sports, class 

trips to Parliament the National Museiun, hospitals, and businesses, and formed 

various academia-related clubs. During the summers the college created a 

"village welfare camp." The first camp was situated in the south. The young 

women from the college taught girls and women from the village various skills, 

such as literacy, handicrafts, childcare, and more. In the following academic 

year the college began to offer public lectures and offered extension courses in 

Arabic to women enrolled at the YWCA, which was formed in Lebanon after 

World War One-^^ Women who joined had wished to continue their education 

but could not afford the expense. As a result, the college began to reach out to 

the women in the community to promote education. ™ 

After World War Two the Junior College expanded its course listing 

further and applied for a four year status. Due to the high interest in developing 

education in the Arab world, many Arab countries began to send their students, 

male and female, to Lebanon. By the academic year of 1938-1939, out of a total 

of 116 enrolled students at the women's Junior College 57 were Lebanese. The 

rest were predominantly Arabs, with a few Greek, French, British, and Iranian 

young women as well. In the 1940s the yoimg Iranian Princess Fatmeh, the 

shah's sister, became a student at the coUege.^^ 
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Other Educational Developments: 
In 1924 the American University of Beirut received permission to accept 

female students into its Liberal Arts program at the junior or senior level. As 

indicated previously, some young women had attended the American 

University prior to 1924, receiving certificates for limited programs deemed 

acceptable for the "fairer sex." For example, according to the American 

University^ of Beirut altmmi office data, a total of 69 female students received 

diplomas in the nursing program from 1908-1921.^ Women students obtained 

certificates of nursing, midwifery, or pharmacy from the nursing program. 

Eight young women registered that first year. In 1925 AUB's first female 

student, Sarah Levy, received a degree in pharmacy (table 1). Students had to 

complete the first two years of college study elsewhere, then be accepted as 

transfers into the upper division classes. This system was the standard until 

1951. In the academic year of 1952 the university became completely co

educational.^ A similar process occurred at the Universite de St Joseph (USJ). 

Also during the mandate period a public co-educational vocational 

school, the School of Arts and Crafts, was established. After the primary 

academic phase, students had the choice of a vocational track that consisted of 

three years at the Arts and Crafts school. After completion of all requirements, a 

student had to pass a state examination, just as the academic higher primary 

track reqidred. In 1932 the program of the vocational school was extended to 

four years. However, neither the French nor the state government exerted much 
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effort to develop a strong technical curriculum or environment The 

technical/vocational school had a division for girls and boys. Girls had fewer 

options at the school; pottery and weaving were the extent of their course 

choices initially. In 1925 the National School of Music opened. Its primary 

concern was to promote Lebanese and Arab music and culture; in 1929 it became 

known as the National Conservatory of Music. Today it is a prominent 

organization, featuring the best yoimg talent in Lebanon, including women. ̂  

The French maintained a policy of laissez-faire when it came to private 

education administration. By 1931 local private education was no longer under 

French jurisdiction, but French language instruction was still compulsory. The 

French were still in charge of public instruction, and controlled all government 

examinations which allowed students to move forward. From 1914 to 1942, due 

to the two world wars, plagues, and the 1929 depression, a number of state 

schools were closed. Consequently, the French government increased the 

nimiber of missionary-nm and foreign schools, rather than aid in reopening the 

public schools that catered to the poor, girls, and the traditionally 

underrepresented groups. The main interest of the French government was to 

promote French cultiu^, traditions, and religion. This can only be accomplished 

through private missionary-nm schools. Revival of the public school system did 

not occur until 1942, after independence. Hence, we can surmise that although 
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opportunities were being created, access to education remained an acquisition of 

the more wealthy and well-to-do (table 3).^ 

Financing of public education which included primary and higher 

primary schooling, from 1918-1943 came from the state budget The French and 

local authorities established scholarships for private secondary schools and 

higher education study-abroad programs. These opportunities were offered 

only to boys. In 1929 the French established the Lebanese baccalaureate 

certificate and made it equivalent to the French baccalaureate. The certificate 

was obtained by passing a state examination, which became compulsory in order 

to receive a high school diploma—although as indicated previously, public high 

schools did not officially exist yet In 1933 new regulations v» ere put forth that 

forbade the study of law, medicine, and pharmacy at any institute of higher 

education in Lebanon without the baccalaiu-eate certification.^ It is evident that 

although the French advanced the formal educational system in Lebanon, they 

also were restricting access to it 

Slowly, from the 1930s on, the Ministry of Public Instruction assumed the 

obligation for the complete organization and administration of public schools 

and local private ones; training, selection, and supervision of teachers; 

preparation of curricula; preparation and control of state examinations, and so 

on.^^ Habbouba points out that as the Mandate power knew of its inevitable 

departure, the Lebanese Ministry of Education became more organized. One of 
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its first initiatives was making physical education a requirement in all academic 

schools in 1942.^ 

After independence in 1943 the government attempted to regulate the 

curriculum content Arabic became a compulsory language in all schools, native 

or foreign. The Ministry of Education asserted itself further by making it 

mandatory for all books teaching Lebanese history to be approved by its 

department However, Munir Bashshur, chairman of the Department of 

Education at AUB, emphasized that these regulations were not always enforced. 

Besides, the regulations only focused on books that discussed Lebanese social 

history in pre-university institutions. All other subjects were not contingent 

upon similar rules, nor was higher education, which was solely in the hands of 

the private, foreign sector. 

As we shall see, the state of higher education persisted as a private 

enterprise until the late 1950s in Lebanon. This means that higher education 

lingered as a privilege for the elites and for some upper-middle-class families for 

some time. The majority of those excluded from tertiary education were women 

and the economically disadvantaged. 

Independence Period (1943-1975) 

Lebanon after hidependence; 
In November 1941 the French announced Lebanon's independence, yet 

t h e y  s t r o v e  t o  m a k e  t h e  p o w e r s  o f  t h e i r  m a n d a t e  r e m a i n  i n  e f f e c t T h e  
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constitution and the National Pact an oral agreement between the ruling elites 

dividing power along religious lines and giving the Christians a majority of seats 

and power, were the cornerstone of the new political system.-*^ The Lebanese 

constitution generally ensured political equality of all citizens, females and 

males. Yet it left the specifics of this vague statement to the legal system, 

religious or secular, both of which were and are embedded in male 

interpretations of women's place in society.*^ The constitution had been 

dissolved on and off for several reasons during the mandate period. However 

on 22 November 1943 Lebanon's official declaration of independence was 

announced shortly after the restoration of the constitution.^ Lebanon's multi

ethnic and multi-religious groups shaped the political structiure that came to be 

known as the Confessional System, a division of political positions based on the 

religious/ethnic make-up of society. The Lebanese emulated the European 

parliamentary system, and this political organization lasted until the 1975 war. ** 

This period can be seen as a time of reform in terms of women's status in 

the country. An important hurdle was overcome in 1953 when Lebanese women 

received the right to vote, the right to join political parties, and to seek political 

office.^ In 1959 the Equality in Inheritance Law was promulgated, followed in 

1960 by the right for a woman to choose her own nationality upon marriage. 

Two women held seats in parliament in the 1960s, Ms. Boustani and Ms. 

Jermanous. However, many argued that to improve women's position in 
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Lebanon, laws as well as social attitudes needed to be changed.^ The legal and 

social status of women will be discussed in the next chapter in more detail. 

Between independence and the war of 1975, there were a few internal 

skirmishes along class and sectarian lines, but these were successfully resolved. 

At the same time, Lebanon's economy burgeoned, most of its people prospered, 

and educational opportunities broadened.'*'^ Non-Christian affluent communities 

and many Christians reaped the advantages of this economic boom. However, 

the discrepancy between the well-to-do and the privileged and those still 

struggling to achieve a decent standard of living created discontent among some 

sects, predominantly the Shiites and the Druze. 

Ultimately the lack of sufficient representation and voice in government, 

as well as the complications of the Arab-Palestinian-Israeli conflict, all 

contributed to the rising tensions in the late 1960s, which finally brought the 

country into a fifteen-year war beginning in April 1975.^ The breakdown of 

Lebanese society exerted much pressure on the existing educational network, 

which was blamed for some of the internal discord. 

Education after Independence; 
This stage in the history of higher education in Lebanon was marked by 

the development of the public educational system, especially the secondary and 

later the tertiary levels. 
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Public primary and higher primary (middle) schools grew rapidly after 

independence, as did public interest in education. The general population's 

demand for public secondary schools was on the rise as well. One can argue 

that more public schools and higher levels of public schools meant that more 

girls would be entering the system. Although parents wanted to educate all 

their children, financial limitations meant boys would be favored over girls and 

the wealthy over the poor in the private realm. However, financial struggle did 

not enter the picture when public education was available. Both parents and 

students embraced it Fatima Banat Makke is a noteworthy example. When her 

family could no longer afford private education, it was the girls who were taken 

out and sent to the public schools. The boy stayed at the private and foreign 

school, regardless of its cost If public education had not been available, the 

most likely scenario would have been to keep the girls home. This picture still 

holds true today in Lebanon. In a recent article on women, poverty, and 

education in Lebanon, research by Kamal Hamdan indicated that 

Female enrollment rates at post-primary education levels would be 
much higher than their current levels if the public education 
infrastructure were sufficient to respond to the national need.^' 

Dr. Hamdan and his colleagues foimd this to be a particular concern in 

the rural areas, where shortage of educational institutions at all levels was the 

"primary reason for the limited access of rural population."5o 
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This pressure developed in the late 1940s and increased with time-

Finally, in 1951, the minister of education, Ra'if Abi al-lam', aimoimced that his 

department was extending the ciurricula of twenty elementary schools to include 

classes at the secondary level. He also inaugurated the first two officially 

recognized secondary public schools, one for boys and the other for girls, both in 

Beirut By the 1954-1955 academic year there were 6,594 students in the public 

middle and secondary schools in Lebanon. By 1959-1960 the number jumped to 

13,572, and it doubled to 26,074 students by the 1964-1965 academic period (For 

schools and enrollment figures, see tables 7A-7E).^ 

In order to meet this demand, operate more public schools, and at the 

higher levels, the government needed qualified persormel, faculty, and 

administration. The seed for a national university was planted. 

The Lebanese National University: 
There was no attempt to establish a public institution of higher education 

in Lebanon until the 1950s. The decade witnessed much growth and reform. In 

1951 the Lebanese National University (LU) was formed. It began as a center for 

teachers, and in 1953 it officially became an advanced institute of education. Its 

main purpose was to provide more secondary teachers, administrators, and civil 

servants. Its secondary goal was to provide faculties that were not found at other 

universities in the country. ̂  
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From its inception, the institute was co-educational. In 1959 the 

government added the College of Arts and Sciences and the College of Law, 

which established the university. The institute of education did not in itself 

become a full college until 1967. The Lebanese National University (LU) served 

the poor and the traditionally underrepresented groups, women included. Its 

programs and reputation were seen as very weak, however, as compared to the 

foreign universities in Lebanon. It was not until the 1970s that a concerted effort 

was made by the government to reform and improve the university's curricula, 

programs, and administration, in order to compete with the existing foreign and 

private well-established and well-organized universities.^ 

In 1960 the government was faced with a dilemma that prompted it to 

enact policies regarding the regulation of the higher education orgaiiizations in 

Lebanon. A new university had just been established, the Beirut Arab 

University (BAU). This university was seen by the government as a vestige of 

Nasser's interest in extending Egyptian hegemony in the region. It was a 

foreign, private Sunni university. Its major focus of study was Islamic 

philosophy and law. It was technically a branch of the University of Alexandria, 

which authorized its charter and mission, picked its president and allocated its 

budget;, and it was overseen by the Egyptian foreign ministry. BAU opened its 

doors with the College of Arts and the College of Law, and it catered to a Stmni 
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Muslim student population, predominantly male and from outside Lebanon. 

Throughout the 1960s it grew and expanded its programs.^ 

However in 1961 BAU applied for a permit to offer Lebanese law degrees 

to its students. Up to this point only St Joseph and the Lebanese National 

University produced law students. The two universities worked in conjimction 

with each other, because the law program at USJ was considerably more 

developed than that of the National Universiiy. BAU argued that if the 

government turned it down, then it must revoke Universite de St Joseph's (USJ) 

license too, since both USJ and BAU were the same types of institutions. This 

predicament forced the Ministry of Education to develop regulations regarding 

who can teach what where, and so on. 

The final decision was issued in the 1961 Higher Education Act, stating 

that any university can teach law in Lebanon. However, the act also instituted a 

law requiring that any student entering law school must first have a bachelor's 

degree from the Lebanese government Likewise, the government stated that the 

right to distribute Lebanese law degrees could only come from the Lebanese 

University. This established the importance of the Lebanese University. The 

law ensured more students would register at the National University than go to 

the newly developed foreign or private universities. It also did not break its 

relationship with Universite de St Joseph, because USJ was authorized to issue 

the Lebanese bachelor's degree, and its law students received their diplomas in 
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Lebanese Law through the National University. The incident forced the 

government to drop its laissez-faire attitude toward higher education and 

contribute more funding to increase its programs and curricula. The situation 

also elevated the status of the Lebanese University Law School, and it attracted 

more and better students, women included.^ 

By 1967, the Lebanese National University (LU) had five colleges and 

three institutes. But other troubles were brewing. Its faculty went on strike and 

were joined by the student body. The main issues of contention were salaries, 

need for commitment to research and development, and irr*.proved efficiency 

and organization at the administrative level. The government promised to 

make changes and raised salaries. More colleges were added to the university 

and expansion of already existing colleges occurred. Yet the university was still 

struggling to meet the needs of the population on the eve of the 1975 war. Some 

went as far as blaming it, and the rest of the public educational system, for the 

continuing divisions among the various confessional groups, and for the lack of 

national identity among Lebanon's people.^^ 

The two above-mentioned incidents forced the government to pay closer 

attention to the intensifying appeal for public education. As it opened new 

colleges, the Lebanese National University accepted more students, thereby 

making higher education more accessible. Those families who had wished to 

educate their daughters but did not have the financial means, now had an 
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avenue in which to do so. Traditionally, middle-class families would struggle in 

order to send their sons to schools and colleges; but these same families were 

not willing to sacrifice as much for their daughters. Good education meant that 

their sons would have better career opportunities and would be in a better 

position to take care of their parents as they got older. However, in the case of 

the girls, they were expected to marry, and the benefits of their education went 

to their new families, not their parents. 

Despite the growing optimism of rising educational opportunities for the 

underrepresented, the Lebanese National University could accommodate only a 

limited number of students; thus preference was always given to young men. 

The hierarchy of opportunities and access was maintained and became more 

complex, as it now intertwined class, religious affiliation, and gender. 

The Private and/ or Foreign Universities: 
Both St Joseph and the American Universities expanded during this same 

period. As USJ felt encroaching competition, it organized and restructured its 

system to meet the demand of the Lebanese and Arab labor markets.^ The most 

important change in this era for USJ was the loss of its law school monopoly in 

Lebanon. In contrast^ the American University, more so than others, was 

influenced by the 1948 war in Palestine and the ensuing creation of Israel. 

However, it too expanded and grew. AUB redefined and restated its mission to 

be the leader of higher education in the entire Middle East region, not just 
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Lebanon or the Arab States. In 1950 41 percent of its student population was 

Lebanese, but this number dropped to 36 percent in 1960. However, due to the 

unstable political climate in the region and Lebanon, the number of Lebanese 

students rose to 65 percent in 1975.^ In 1952 the American University of Beirut 

became completely co-educational.®® In 1957-1958 the total number of students 

at AUB and its affiliates was 3,723, with 424 women." Today, in the 1990s, the 

university has over twelve divisions and/or faculties, which all accept women 

(women make up about 44% of the total student population), and continues to 

serve the needs of the Middle East as a whole. 

The American-sponsored women's college transformed as well. The 

1949-1950 academic year marked the 25''' anniversary for the Jimior College for 

Women. It was also the year it was given its "provisional charter" to grant the 

degree of Bachelor of Arts, as it graduated its first senior class. In March 1955 

the college was granted the "absolute charter" as a four-year institution, and its 

name was changed to the Beirut College for Women (BCW). 1955 was an 

important year for women for another reason. The Lebanese government 

recognized Beirut College of Women's degree as equivalent to the other two 

prominent universities (AUB and USJ), and allowed women with a bachelor's 

degree to now register for "examinations for major government appointments."®^ 

The college produced two publications. Veils up was a newspaper 

dedicated to the "eradication of illiteracy, poverty, and promoted mother-child 
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healthcare, and knowledge for all women." The other was the college 

newsletter, the College Tribune. It concentrated on political eind economic news, 

subsidized by advertisements. This second newspaper is significant in that it is 

the first attempt by young women to tackle issues, such as the role of women in 

politics and labor force, from which they had historically been excluded. There 

were a few other publications, including a feminist one, through various 

departments and groups. ® 

Another name change occurred in 1973, when the college began accepting 

male students and became co-educational. The new name was Beirut University 

College (BUQ. In that year the college "established the Institute for Women 

Studies in the Arab World (IWSAW)."®^ The institute has embarked on many 

projects, such as the following; 

Docimientation of published and unpublished material on women 
in the Arab World, research and publication in the areas of 
education, employment, legal and social status of women, 
child rearing, literature, art, history, labor conditions, 
the environment and bibliographies on and about women and 
women's issues. ^ 

Besides the annual lecture series, conferences, and workshops, the 

institute publishes a quarterly newsletter, al-Raida, the pioneer/the leader. The 

scholarly newsletter focuses on women's conditions in the Arab countries. It 

also produces books and monographs in English and Arabic, on the social, 

political, legal, and economic status of women in the Middle East®® 
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III the last seventy years, the American Junior College for Women, or 

Beirut College for Women, or Beirut University College, has gone through 

several name changes and developed into a major university competing with 

both AUB and USJ. It became co-educational in 1975. In 1994 the New York 

Board of Regents approved another name change. Today it is the Lebanese 

American University (LAU).^^ These institutions, AUB, USJ, and LAU, have 

always admitted students from all denominations and from those outside 

Lebanon. However, the Christian element was dominant in the early years. 

This imbalance was to change from the 1960s on. 

Another institution worth mentioning is the Haikazian Armenian College, 

established in 1955. Its mission was to promote and preserve Armenian culture 

and tradition. The Armenian conununity in Lebanon had been growing since 

World War One.®® The community had been very progressive and in the 

vanguard in the education of its children, especially the girls. Yet perhaps due 

to their tragic history they also have been isolationists and have been marginal in 

the social and political shaping of Lebanese society. 

In 1960, an Iranian cleric moved to Lebanon to proselytize and work with 

the Shiite community. Imam Musa al-Sadr is credited with awakening the Shiite 

sense of group identity and with the development of their political voice. Al-

Sadr was very concerned with the education of the conununity. He lobbied 

politicians and promoted fund-raising efforts. With the collected funds, he 
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established the Imam Musa al-Sadr Foundation. Under the foundation, a 

kindergarten, an elementary, secondary, technical schools, and an Institute for 

klamic Studies opened. The foundation also set up a health clinic, hospitals, 

orphanages, and other shelters for the economically disadvantaged in South 

Lebanon, particularly the Shiites. For girls. Imam al-Sadr founded a nursing 

school and a private college for young women -Bayt al-Fatat; the aim of both of 

these post-secondary institutions was to make Shiite young women better 

marriage candidates, wives and mothers. The foundation's objective was to 

erase illiteracy, develop identity, and a strong Shiite community.^ Imam al-

Sadr was a progressive Islamic Modernist who strongly believed in the 

education of girls and women, and their active participation in the public sphere, 

within their prescribed religious roles.^ 

Other colleges and universities opened their doors in the 1960s and later. 

As mentioned above, the Beirut Arab University was established in 1960. In 

1961 the HUcmat Institute for Higher Education, a Maronite institute for scholars 

in existence from 1875-1913, reopened its doors, focusing on law. As in the case 

of the Beirut Arab University, the government allowed the teaching of law by 

any institution, but reserved the right to control which organization would 

actually have the legal right to issue Lebanese law degrees. 

All these educational establishments still endure today, along with many 

more (See the list in table 11).'̂  Yoimg people all over Lebanon benefited greatly 
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from the diversity and opportunities presented to them. The rise in student 

registration at higher educational institutions also included a rise in female 

registration and graduation from these schools.^ In terms of educational 

progress, the Shiite community was still the least educated, the most fraditional, 

and the most isolated; for its girls and women educational access and 

opportunities were still minimal. 

Unfortunately, in 1975 the above improvements came to a halt This was 

the year war broke out in Lebanon. 

The War (1975-1990) 

The War of 1975: 
The tense political atmosphere in the Arab world, the Cairo agreement 

that led to the presence of over 300,000 Palestinian refugees in Southern Lebanon 

who initially threatened the Shiites then the Israelis, the rise of nationalist 

sentiment among the Palestinians and the reactions this elicited, and Israeli 

agitation and retaliations were just some of the many factors contributing to the 

1975 war in Lebanon. 

Intemally the imbalance of power and wealth at all levels of society, 

which was reflected in the privileges and exclusions of access to the entirety of 

the educational system, resentment from one sect toward another, strikes, 

demonstrations, high unemployment inflation, government incapacity to deal 

with the rise and amoimt of discontent, instability, and the government's 
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inability to meet the demands of its population led to the resignation of one 

parliament after another. Attempts at reforms created more confusion. Reforms 

were viewed as insufficient by some and too much by others. These multi-

faceted and uncompromising conflicts escalated into full-scale war in April 

1975.^ 

In January 1976 the Syrian government sent its army into Lebanon to 

supposedly "restore normalcy." This did not occur. With the Palestinians and 

Syrians in Lebanon, Israel felt more threatened and its intervention intensified as 

it claimed the "need to protect itself." By 1979, the Israelis allied themselves 

with a renegade Lebanese army officer, Saad Haddad, and occupied about 500 

square miles of Lebanese territory along Israel's border, and created in essence 

an Israeli protectorate. Israel and the South Lebanese Army, headed by Major 

Haddad, protected the area. Needless to say, the Lebanese population whose 

land they occupied became homeless and displaced persons, swelling the slums 

of Beirut The group most affected by this forced exodus were the Shiites, who 

already were the poorest, least represented, most overwhelmed by Palestinian 

presence, and most disadvantaged Lebanese. 

This state of affairs continued until late 1989, when the Saudi Arabian, 

American, and Syrian governments met in the Saudi resort city of Taif. The 

S3mans managed to get control of most of the countiy with the approval of both 

the American and the Israeli governments. The intent of this agreement was to 
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have the Syrians restore law and order, halt any attacks on Israel, and get rid of 

the Palestinians so that Lebanese civil society could help rebuild its own country 

and create a legitimate govenunent recognized by all players inside and outside 

Lebanon. However, as William Harris puts it, "The Taif agreement, more a 

US-Syrian contract than a Lebanese one....provided for Syrian strategic 

hegemony." ^ 

Today, in the late 1990s, the Syrian govenunent and military are still 

deeply entrenched in Lebanese life, socially, politically, and militarily. Israeli 

presence in the South also lingers. Yet civil society has returned, and attempts to 

form a legitimate government are supposedly under way. 

Lebanese Higher Education During the Wan 
The war in Lebanon from 1975-1990 detached many students from 

Lebanon and hindered their study there. The war greatiy affected all the 

universities, especially the foreign and local private ones, which relied heavily 

on foreign students. The shock of kidnappings, killings, and death threats to 

faculty, students, and administrators kept many home. Another devastating 

result of the war was to further differentiate and divide the various religious 

sects in the country. Private education was connected to religious groups, who 

in turn were associated with religiously aligned political groups or parties. 

Munir Bashshur states it well, arguing that the education system was held 

hostage by the war and its perpetrators. In some years students attended classes 
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for two to three months at the most^ when fighting stopped. Various militias 

occupied school buildings in their territories of control. Separation of higher 

learning and religion were according to the demarcation lines. Some 

universities even de-centralized into various branches to accommodate students 

and faculty too afraid to travel. Many Lebanese and foreign scholars fled the 

country to escape the horror of war. So did many young men, who left the 

country to study abroad, work, or to just escape fighting. Traditionally, 

Lebanese families allowed their sons to travel abroad to pursue education and 

career, but rarely gave the same privilege to their daughters. Families were 

ah'aid to allow their children to travel or stay in colleges at night. From 1975 

until 1990 there was very little quality education at any level in Lebanon. ^ We 

also find that during this period, female enrollment rose, while the number of 

male students declined in enrollment records (For 1970-1995 comparisons, see 

figures in tables 4,5,6, 8,11).^ 

Strangely enough, yoimg women benefited fi'om the war in other ways. 

As the male labor force decreased due to emigration, fighting, disability, and 

death, more and more women were needed in the labor force to provide for their 

fomilies. Another factor contributing to the inclusion of women in the labor 

market was the rising divorce rate. The number of female heads of households 

accelerated from 11.3 percent in 1970 to 14.2 percent in 1995.®® These numbers 

may not seem significant One must keep in mind that many families who are 
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financially supported by women do not admit to it out of cultural shame; or they 

may see it as a temporary measure that will be rectified in the future, and thus 

feel no need to report it The actual number may be higher. 

According to the statistical siuvey of the population and residence, 
conducted by the Lebanese Ministry of Social Affairs and issued on 
October 14,1996,14.2% of families in Lebanon are headed by women 
(i.e., 91,131 families). These women may be widowed, divorcees, 
abandoned, or married to men who were kidnapped, worked abroad, 
or are sick and incapable of working. 

In a study on the subject researchers have foimd that although some 

have argued that the family would suffer from women working, and especially 

from female-headed homes, many of the women and children seemed to 

actually "blossom." The author stated that "the rationale was that the previous 

family pattern was not necessarily positive." There seems to have been a social 

assumption that the family, extended or nuclear, is the most optimal and 

healthiest situation. Yet that is not necessarily true. The prejudice of patriarchal 

development of the family and its promotion through religious rhetoric and 

symbolism made it seem natural and ideal. In this particular study, both the 

women and their children appeared to feel less stress and tension and seemed 

generally happy. The major obstacle was financial need, which the new family, 

the female headed one, struggled together to overcome. The author states that 

preliminarily from the very few scant studies done on these women, it seems 
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that they manage the household with a cooperative style rather than the male 

preferred structure of hierarchy according to the author. ̂  

As for the universities, Beirut University College, like other higher 

education institutes in Lebanon, was striving to preserve its mission. In 1978 

Beirut University College expanded. It opened a branch in the north, near 

Byblos, and one in the south of Lebanon, in Saida.® As it continued to expand 

throughout the war years, in October 1992, the school was granted another name 

change and university status. 

The New York Board of Regents approved BUC s request to change 
its name into the Lebanese American University (LAU), reflecting 
further growth and the addition of several professional schools. 

SL Joseph went through a few changes of its own. In 1973 it had shut 

down its Theology College. Then in 1975 a new rector was appointed. Father 

Jean Ducruet He proved to be a major reformer. He redefined the university's 

mission with two policies. First, in 1982 it received a new charter. It severed its 

official ties to France and the French government, although it maintained strong 

ties to various institutions of higher education in France and Canada. The 

French degrees it is eligible to grant are now the culmination of agreements 

with private French universities and not the government It became a private 

Lebanese university, with only strong cultural ties to France. It stated that one of 

its purposes was to promote the Lebanese national culture, regardless of religion 

or ethnicity. Finally, St Joseph's board of directors had decided to break up the 



181 

university into autonomous faculties at different sites throughout Lebanon. Its 

central administration is still located at its main branch in the Ashrafiyya section 

of Christian East Beirut ^ 

The war had a devastating effect on the National University while it was 

already struggling to situate itself and carve its place in the higher education 

domain. It too had to branch out out of necessity. From the onset of the war, it 

was difficult for people to travel ffom the east to the west of Beirut let alone 

from Christian to Muslim centers through the coimtry. Students and faculty 

were unable and unwilling to travel in such dangerous conditions. A proposal 

to open faculties at different sites was made in 1977, called the "Branching 

Decree." The university eventually established five sites, two in Beirut, one in 

Tripoli, one in the Biqa', and one in the south, with 47 subdivisions.®^ However, 

some scholars voiced their concerns that the unity of the country was threatened 

by dividing the National University. 

Another important episode occurred in 1983. The National University 

opened its Medical Sciences College, which included the school of pharmacy. 

The only other medical schools were found at the two oldest universities, AUB 

and USJ.87 

The American University experienced more complicated consequences of 

the war. As an American institution, the university was seen as the political and 

intelligence arm of the U.S. government Its administrators became targets for 
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kidnapping and murder. These events shook the university community 

immensely, as did the departure of all American faculty, administrators, and 

many others who felt the chaos had gone too far in Lebanon. The university, 

unlike the other major institutions, rejected the concept of branching its services. 

It fought the idea throughout the war. The gamble it took proved to be the 

correct choice for it Diuing the war years, it made some changes; the most 

profoimd was the dropping of all Ph.D. programs after 1976. AUB is in the 

process of reforming its academic requirements again, with a new proposal for 

the year 2000.^ Some administrators have claimed that its ultimate aim is to 

admit fewer Lebanese students and more of those h'om the region until its 

Lebanese constituency is less than 25 percent of its total student body. One 

reason for the emphasis on the regional population is to widen its student pool 

and to cater to the elites. This approach would decrease its competition with 

other institutions of higher education in Lebanon and allow for an easier 

increase in tuition and fees. If this plan proves to be true, one can wonder what 

type of consequence it will have on the male-female ratio of students. With 

restrictions on admissions, are yoimg men going to get preference over young 

women applicants? Another consequence of the sex of the student body at AUB 

is the opening of an American University in the Gulf State of United Arab 

Emirates (UAE). Because the region is predominantly strict and protective 

regarding the travel and movement of young women, will the wealthy Gulf 
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families prefer to send their daughters there rather than opt for a more liberal 

society like Lebanon? 

As for Beirut Arab University, it too was left with a dilemma. Most of its 

students were non-Lebanese,, and the war made it impossible for them to attend. 

The university created branch sites in cities like Amman, Muscat and 

Alexandria. In the 1990s BAU also expanded its programs. By 1996 it had 

applied for a license for a medical and dental schools in Lebanon, which it still 

has not obtained.®' 

Interestingly, all of these universities survived the war, and are 

determined to expand. They had forged new missions and goals for the future of 

Lebanese higher education. One hopes that it is a future that will include 

women in all its spheres. 

The Second Republic (1990- Present) 

Lebanon in the 1990s: 
In October 1989 a new agreement was reached in Taif, Saudi Arabia 

between Lebanon, Syria, Saudi Arabia and the United States of America. This 

accord modified some of the provisions of the previous oral agreement of the 

National Pact (1943). For example, seats in parliament were to be equally 

divided among the two main religious entities. Christians and Muslims, as 

opposed to the old ratio of six Christians to five Muslims. There was also a 

change in the power structure of the executive, legislative, and judicial branches. 
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The Taif agreement took some powers away from the executive branch and 

allocated them to the legislative branch. Some of the issues that came under the 

jurisdiction of the religious courts are now imder the exclusive purview of the 

civil courts. The confessional system is to be gradually dismantled as the coxmtry 

and its people accept and deal with change.'" 

Today the second Republic of Lebanon, a term the Lebanese have given 

their country after 1990, is still struggling with its identity, structure, and place 

in the region. How have these events affected women and their struggle for 

education as well as for equal rights and responsibilities in the public and 

private arenas? The political equilibrium has shifted to a division of the powers 

between the Shiites, the Maronites, and the Sunnis. Will this be reflected in the 

educational agendas of the various sects and their approach to include women in 

the process? 

Higher Education in the 1990s: 
Since the cessation of fighting in 1990, policy makers have been working 

to reunite all the sites of the National University back into one major center in 

Beirut Such policies implemented so the government has more centralized 

control are couched in unification language to appease the population. Yet 

these policies may have more damaging effect on people who are already the 

least disadvantaged in society. As one can imagine there has been much 

resistance to such ideas. Firsts it is difficult for the poor and women from the 
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rural areas to travel to the city for education. Gas, parking, and food, as well as 

other costs would be too expensive for students and their families. The financial 

responsibility would force them to drop out Second, many parents in rural 

areas refuse to allow their daughters to travel distances into and from the city, 

especially at night 

Today in the late 1990s, the Lebanese University has three main goals. Its 

most important goal is to reunite its branches into one comprehensive campus in 

Beirut Second, it aims to strengthen its commitment to being academically the 

dominant institution of higher education in Lebanon. Finally, it is attempting to 

find the right balance between offering scholarly options to students and 

providing the nation with a fairly well-trained and educated labor force.'̂  

The First Comprehensive Study on Higher Education: 
According to the latest research on higher education in Lebanon, a report 

submitted in 1997 to the government of Lebanon by the Lebanese Association of 

Educational Sciences (LAES), 95.8 percent of high school graduates go on to 

some undergraduate work in Lebanon. Of those, 4.3 percent pursue graduate 

work. The total number of students at this level reached 74,660 in the 1994-1995 

academic year.^ The report indicated that Lebanese University has become the 

leading educator of the Lebanese, catering to about 45 percent of the total 

student population. In 1994-1995, it acconunodated 56.4 percent of Lebanese 

students on the tertiary level. Its ratio of males to females is about even, a much 
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more equitable representation than twenty years ago, arotmd 1975, when 

females accounted for 27 percent of its student body.'* Yet the National 

University is still plagued by strikes and demonstrations by frustrated students, 

faculty, and administration. One of the major problems facing this 

establishment besides the development of strong academic programs 

comparable to the foreign vmiversities, is the lack of physical space for its ever 

growing enrollment niunbers. 

In general the report concluded that the least effective area of higher 

education in Lebanon is that of research and development Very few institutions 

engage in it^ and of those who do there is much doubt about the quality of the 

work, thus rendering their status equivalent to local colleges, not true 

international-quality universities.'̂  

The report also discovered that government involvement is still at a 

minimum. It quoted a recent UNESCO study corroborating this finding. Its 

study investigated policies regulating the Lebanese educational system, and 

found they are almost non-existent Most of the policies that do exist deal with 

the National University. The other policies regulate the process of accreditation, 

which seem to be mere ink on paper. Professor Henri el-Aouit found that the 

national policies for higher education are like "a moimtain completely 

siuTotmded by the ocean, and all one can see is its very top." This top, he 

asserts, is the Higher Education Act of 1961.^^ 
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In 1993 a new ministry was formed, the Ministry of Higher Education and 

Culture, under Law no. 215. The appointed minister was, and still is, Michel 

Edde.'' Up until then the Ministry of Education serviced all institutions that fell 

under the education category. The creation of the Higher Education and Culture 

Ministry signaled a new path and effort on the part of the parliament, although 

some scholars have argued that it too lacks organization and efficacy. The 

minister sent a new proposal for standards approval, with which all institutions 

must comply. This was the first major initiative and appeared as a positive step 

forward. Nonetheless, as of 1996 the proposal was still being studied in 

parliament and the researcher. Dr. Adnan al-Amine, argued that its destiny is 

unknown.'' 

Another concern of the LAES report was language. It was determined 

that the various universities and colleges in Lebanon use three main languages 

for instruction and administration: English in seven institutions, Arabic in six, 

and French in four; and many used more than one language. Also the 

organization and ciuricula of these institutions are based on four types of 

systems, American, French, Arab, and Lebanese. This confusion hinders the 

development of cohesion among the masses, frustrates efforts for a uniform 

system of standards and checks and balances, and certainly does not facilitate 

the preparation of secondary level students into the tertiary level in Lebanon, i*® 

Although proponents of cultural pluralism and bilingual education argue that 
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multiple languages enhance a society, in Lebanon this cultural relativism has 

been taken to the extreme and has resulted in reinforcing differences between 

the people. 

Another concern not mentioned in the report is the religion of students. 

Since 1990 there has been an unofficial policy in government and at all 

institutions of higher education not to gather religious statistical information. 

There are no records kept to determine religious affiliation. On one hand, this 

may be a move forward for Lebanon, as it plans to exclude sectarian declarations 

on identity cards as of 1999; it is also supposed to be preparing the way for the 

article in the Taif agreement which calls for the dismantling of the confessional 

system. On the other hand, how can policies be made to ensure that those most 

disadvantaged in Lebanese communities are moving forward? Specifically, 

what will happen to those religious communities, the Shiites and the Druze, 

which were historically excluded from the process? There are no official records 

of which to speak. Unofficially, scholars and university administrators claim 

that the Sunni student population has flourished, and that there has been some 

increase in the Druze student enrollment But Shiites, especially female Shiites, 

are harder to find. Therefore, it is impossible to assess the progress made along 

confessional lines. Without statistical data to show areas of concern, the 

government can maintain its hands off approach to social reforms. 
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The report suggested some positive patterns. In terms of women, the 

concluding message was that females tend to move up a grade level at higher 

rates than males. Also, the ratio of female graduates as compared to the first-

year student numbers is higher than that of males. The summary indicates that 

not only are young women able to enter and compete with young men, they are 

exceeding all expectations by graduating at higher rates. Yet it is crucial to 

stress that the report points out that these young women are registering and 

graduating firom traditionally female fields. The percentage of women in 

education, social sciences, language and literature, and communication arts is 

above 70 percent In addition, women make up 88 percent of those in education, 

86 percent in health sciences, 79 percent of language and literature, but only 21 

percent of engineering and 30 percent of political science departments. 

However, we reiterate the same question: What does all this data mean in 

terms of women's status in Lebanese society? The next chapter will delve into 

the social implications of scholarship cultivation in conjunction with the 

turbulence of Lebanese civil society and how both shape the actual condition of 

women. 

Summary and Conclusion 

Over a half a century ago Lebanon achieved independence firom France. 

Since then it has had a very delicate balancing act to follow in terms of identity. 
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k it Arab or not? Is it secular or not? Does it look to the West or East? Are its 

people Lebanese, or groups of isolated communities within a border? Added to 

the identity crisis is the Arab-Palestinian-Israeli conflict and the division it 

created among the peoples of Lebanon. The pressure came to a climax in 1975, 

when the coimtry found itself engulfed in a war that is civil in some 

characteristics, international in many others. The war technically ended in 1989-

1990. However, Lebanon is still occupied by the Syrian military that entered the 

country in 1976, determining Lebanon's foreign policy, organizing its political 

system and players, choosing top government officials and employees, 

distributing water and agricultural portions, and much more. The one million 

or so Syrian nationals who now reside in Lebanon and have easy access to the 

citizenship process ensure and complicate further Syrian entanglement, with an 

implicit final goal of the incorporation of Lebanon into Syria, Another thorn in 

Lebanon's side is the Israeli occupation since 1982, in the Shiite south and 

southeast of the country. The Israeli interest in the Litani River and the land 

south of it contradicts claims that their occupation is solely based on security 

needs. The presence of nearly half a million Palestinian refugees in the south is 

another question with which the Lebanese have not yet dealt These 

Palestinians are treated as persona non grata. Their children are provided with no 

educational facilities from the state, and the refugees are not allowed to build 

their own. The United Nations Refugee Organization (UNRWA) provides some 
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assistance, but certainly not enough to meet the needs and aspirations of the 

children nor their parents. These are just the main players, not to mention 

Iranian, Kurdish, and other political power players, like the Americans and the 

Saudis. 

What does all this mean to the women? A Lebanese lawyer and human 

rights activist, Laure Moghaizel, sums it ail up very nicely and wisely. She 

argues that although there is a tremendous increase of women attending tertiary 

level education, participating in the workforce, and representing in parliament 

(three women), there is little change in the way society views women. She 

argues that "women were powerless and still are in all domains."̂ "̂  jjig ^^r 

might have provided women with a break from the traditional roles, yet the 

affcermath of the war has made conditions worse. Women have been told for the 

last seven years, since 1990, that the number one priority for the government is 

the stability of the nation. The foreign presence in Lebanon is invariably utilized 

as the primary focus of governmental efforts. Women and human rights groups 

demanding change are treated with mistrust like traitors, and most of the time 

are just ignored. Moghaizel maintains: 

The government is more than ignoring the situation....govemment 
officials discuss [women's issues] because of the respect they have 
for the personal relationship that exists between us, not out of conviction, 
nor out of any sense of duty and responsibility to women, half of the 
citizens of this country. 
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These groups are compelled to restrain their demands of legal and social 

change until such time as the "people are ready for it" Yet when policies are 

implemented "the people" are never asked their opinion, and when "the people" 

do try to voice their concerns they are quieted by any means possible. Because 

women's legal status is integrally connected with the confessional system and 

laws that are predominantly tied to religious courts, the government claims it 

does not want to create more tension, which may bring the religious aspects of 

the conflict back to center stage. In many ways, the sectarian aspects of the 1975 

War created barriers in the 1990s for social and legal reforms leading to the 

improvement of women's status in Lebanon. 

Another concern for women is the influx of Syrians and other Arabs and 

foreigners into Lebanon for work. These foreign nationals are predominantly 

males. In addition, new regulations make it difficidt for the Lebanese to 

emigrate, forcing many men, young and old, to stay and seek employment in the 

country. This combination thwarts the efforts and advancement of women in the 

marketplace, because they are seen as taking employment away from the 

legitimate breadwinners in society, the males. Thus, regardless of their formal 

educational accomplishments and qualifications, in Lebanon women's 

socialization continues to dominate their position and movement The lingering 

informal learning processes, which place women primarily in the private sphere, 

continue to govern the gender code of conduct and division of labor. 
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In the next chapter, the social implications of women's formal and 

informal education in the public realm will be scrutinized in more detail, 

touching on women's actual social and economic conditions. 
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Stafisticai and other Liformation 

Table 1 AUB Women Iwfs 
Giad. Year Name Held 
1908 Adele Kassab Nursing 
1908 Rosa Kulunjian Nursing 
1908 Ossana Maksoudian Nursing 
1925 Sara Levy Pharmacy 
1926 Edma Abou Chedid BAA&S 
1931 Edma Abou Chedid MD 
1971 Nuhad Salibi PhD Chem 
1971 Abla Shukayr ME Eng. 
Source; AUB Women Firsts (Aliunni Office Statistical Info. Jan. 18,1996) 

Table2BCW/LAU 
Year Enrolled Graduates 
1924-25 08 
1927-28 21 05 
1930-31 63 24 
1936-37 88 22 
1943-44 160 48 
Sonxce: Donald Roberts. The Beirut College for Women- a Short History. 

Beirut Beirut College for Women. 1958, pp. 36,49. 

Table 3 Stndents in Pnblic Elementary Schools 
Nomber of # of Students 

Pnblic Schools in Pnblic Schools 
1918-19: 164 21,000 
1932-33: 139 15,706 
Source: Leena Habbouba. Educational Legislation in Lebanon: 1918-1943. 

Unpublished M.A. Thesis. Beirut American University of Beirut 
June 1971, p. 90. 
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Table 4 Gross EnroHmgnt at the Pre-Univeisitv Levels (%) 
Age Group Sex 1970 1995 . 
5-9 F 87.2% 95.9% 
5-9 Total 90.2% 95.9% 
10-14 F 79.5% 93.7% 
10-14 Total 85.2% 93.0% 
15-19 F 37.7% 59.2% 
15-19 Total 46.0& 57.0% 
Somce: From Kamal Hamdan and Zena Ali Ahmad. "Women & Paoerty in 

Lebanon: Within the Context of the Arab World." al-Raida, vol. XIV, 
no. 77, Spring 1977. Beirut LAU, p. 14. (Statistics obtained from 
and gathered by National Commission for Lebanese Women: 
The Reality of Lebanese Women 1970-1995, Beirut 1997.) 

Table 5 Gross Enrollment at the nniversitv Level (%) 
Age Group Sex 1970 1995 
15-19 F 1.7 4.1 
15-19 Total 2.1 5.4 
20-24 F 4.2 18.5 
20-24 Total 10.8 18.2 
25-29 F 1.3 — 

25-29 Total 4.2 
Source: From Kamal Hamdan and Zena Ali Ahmad. "Women & Poverty in 

Lebanon: Within the Context of the Arab World." al-Raida, vol. XIV, 
no. 77, Spring 1977. Beirut LAU, p. 14. (Statistics obtained from 
and gathered by National Commission for Lebanese Women: 
The Reality of Lebanese Women 1970-1995, Beirut 1997.) 

Table 6 Female Dliteracv per Age Group (%) 
Ajge Group Illiteracv 1970 TIlitCTacy 1995 
10-14 1Z1% 2.2% 
15-19 20.1 3.6 
20-24 28.5 4.8 
older than 25 59.4 25.6 

Total 43.3 17.8 
Source: The National Commission for Lebanese Women. The Reality of 
Lebanese Women 1970-1995. Beirut, 1997. Also The Central Directorate of 
Statistics: Active Population in Lebanon, Sample Survey. Beirut^ 1970. 
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Table 7 Pr«»-gniversitv schools & Stadents; 1953-1954 
7-A Elementary & Secondary 

Total # of schools 1,934 
Total # of Students 253,817 

Source: Lebanese Republic Statistics on Education. Beirut Ministry of 
Education, 1953-1954, table 1. 

7-B Academic Schools, # of schools % 
Total of boys' schools 771 41.2% 

Public 542 
Priyate 229 

Total of girls' schools 386 20.6% 
Public 169 
Private 217 

Mixed schools 708 37.9% 
Public 242 
Private 466 

No answer [Private] 5 
Total of Academic Sch. 1,870 

Source: Lebanese Republic Statistics on Education. Beirut Ministry of 
Education, 1953-1954, table 3. 

# of # of 
7-C Vocational Schools Schools Stadents 

Public 6 601 
Private 16 2,369 

Total 22 2,970 
Somce: Lebanese Republic Statistics on Education. Beirut Ministry of 

Education, 1953-1954, table 5. 

Table 7-D # of Stadents by Gender in Academic Schools 

ebanese Republic Statistics on 1 
Education, 1953-1954, table 28. 
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7-E # of Students in Schools 
Academic 247,559 97.7% 
Vocational 2,970 1.0% 
Special 3,288 1.3% 
Source: Lebanese Republic Statistics on Education. Beirut Ministry of 

Education, 1953-1954, table 27. 

Tables Male/Female Ratio in Higher Edncation 
Lebanese and non-Lebanese students. 

1973-74 1983-84 1993-94 
University male^emale male^emale maie^emale % 
Lebanese U. 74%/26% 
American U. *70%/30% 
St Joseph U. *67%/33% 
Beirut A. U. 82.4% /17.6%: 25,123 
Leb. Am. U. 10.1 % /89.9%: 950 

14,002 
4,281 
3,639 

49.8%/50.2%:39,926 
56.3%/43.7%: 5,171 
40.9%/59.1%; 5,456 
67.7%/33.3%:27,927 
5Z9%/47.1%: 3,441 

52.7%/47.3%: 27,147 
59.0%/41%: 4,955 
48.1%/51.9%: 5,171 
77.7%/22-9%:28,992 
47.7%/52.3%: 1,845 

Source: Adnan al-Amine, edited. Higher Education in Lebanon. Beirut 
Lebanese Association for Educational Sciences, 1997. Table 1-1, p. 92. 
(in Arabic) 

*from Educational Statistics 1973-74 Notebook. Beirut Ministry of Education, 
p. 313. (in Arabic) 

Table 9 Female registration in H.E. according to Maior 
1994-1995 

Field % of female stndents* 
Education: 88% 
Health Sc. 86% 
Social Sc. 79% 
Lang & Lit 78% 
Mass Media 72% 
Fine Arts 70% 
His/geo/arch 55% 
Phil/Rel 50% 
Medicine 45% 
Adm/eco 43% 
Agric. 43% Source: Adnan al-Amine, edited. Higher Education 
Pure Sci 37% in Lebanon. Beirut Lebanese Association for 
Law & Pol 30% Educational Sciences, 1997, graph 22, p. 542. 
Engineering 21% (In Arabic) 
other 37% *Lebanese and Non-Lebanese Students 
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Table 10 Female Enrollments; 1950-1992 
Year Total University enrollments *Foptilation apptox. *Female # 
1950-51 3125 1,304,000 287 
1964-65 15546 2,130,0006 n/a 
1974-75 56593 2,591,000 5331 
1980-81 79073 9941 
1991-92 85495 3,001,000 40923 
Source: Adnan al-Amine, edited. Higher Education in Lebanon. Beirut 

Lebanese Association for Educational Sciences, 1997, p. 173. (In Arabic) 
*Population estimates from pg. 189 
*Number of females on pg. 190 

Table 11 Female Enrollments; 1970s-1990s 
Institation; 1972-73 1982-83 1992-93 

Lebanese U. 
Beirut Arab U. 
AUB 
St Joseph U. 
Beirut Univ. C. 
Lebanese Academy 
Holy Spirit U. 
Hikmat Law Acad. 
Louiza U. NDU 
Imam al-Oza'yi U. 
Others 

Femal̂ Total 
3,636/ 14,002 
4,430/ 25,132 

*1,284/ 4,281 
n,200/ 3,639 

886/ 958 
103/ 255 
87/ 372 
26/ 235 

729/ 1,902 

Female/Total 
12,835/27,147 
6,640/28,992 
2,033/ 4,955 
2,668/ 5,171 

965/ 1,845 
308/ 545 

1,244/ 2,821 
119/ 216 
107/ 344 
18/ 135 

270/ 881 

Female/Total 
20,037/ 39,926 
9,017/ 27,927 
2,258/ 5,171 
3,223/ 5,456 
1,620/ 3,441 

553/ 939 
1,118/ 2,241 

263/ 549 
567/ 1,459 
238/ 977 
166/ 603 

Total 9,916/ 50,803 27,225/ 73,052 39,061/ 88,689 
Lebanese 45.6% 59.6% 70.5% 
Non-Lebanese 54.4% 40.4% 29.5% 
Source: *from Educational Statistics, 1973-1974. Beirut the Lebanese Ministry 

of Education, p. 313. [in Arabic] 
Adnan al-Amine, edited. Higher Education In Lebanon. Beirut Lebanese 
Association for Educational Science, 1996, p. 92. 
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Without at least a mdimentary sense of identity, is it possible to have any sort of 
rebellion ? Hanan al-Shay kh 

CHAPTER FIVE: 
THE PERCEPTION OF LEBANESE WOMEN EM THE 1990s 

Introduction 

In the summer of 1996, the Miss Lebanon Beauty Pageant took place as it 

does every summer.^ The evening program began with the introduction of all 

the young women in the contest who marched to the hall stage in white 

wedding gowns. One may say that this was an unusual and interesting choice of 

costume. However, in studying Lebanese society, one can also argue that it was 

a logical choice for Lebanese culture as expressed through the event organizers. 

Commenting on the program, Juhaina Ra2Zouk, a freelance writer, claims that 

the choice of wardrobe reminded the Lebanese of the value placed on "the 

yoimg, virginal yet seductive, unformed female, who is ready to adopt her most 

sacred role: self-sacrificing wife and mother."^ Is Lebanese society and those 

who control it its media and its politicians, and so on, sending a message to the 

young female child, tomorrow's young woman, wife and mother of Lebanon? 

By having all the yoimg women wear wedding gowns, the organizers took away 

from them the freedom to choose their outfit and color. The organizers gave 

them the expectations of good, pure, virginal young women. Is this also 

symbolic and indicative of the very limited opportunities for the female? 
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The second striking element of the evening was the question and answer 

period. During this part of the program, young women are asked philosophical 

questions. Their answers are supposed to show the audience a glimpse of their 

intelligence, personality, and devotion to a socially relevant cause. One of the 

questions posed to the contestants was whether or not it was appropriate for a 

married woman to work. None of the young women would give a direct 

answer, nor would any discuss future career plans. The answers given were 

rehearsed statements, "without substance." Razzouk states that one yoimg lady 

ignored the question completely and discussed the difference between 

Lebanon's topography and that of the rest of the Arab world. Another question 

posed allowed the young women to pick the most pressing issue facing Lebanon 

that should be directed to the United Nations. None showed any knowledge of 

Lebanon's economic, political, or social problems. "One girl did not even know 

what the United Nations was."^ 

Razzouk ends her commentary on the contest by rhetorically asking, 

"Does this contest really present Lebanese society's ideal of woman?" Given 

that these young women came from a variety of ethnic-religious well-to-do 

families and were college educated, they represented the cream of the crop. 

They are Lebanon's future hope. Razzouk calls on the Lebanese to finally free 

their minds from the "tyrarmy of the image," the image of the female.^ 
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The pageant highlights a strict and narrow view of women in Lebanon. 

Those who follow their prescribed roles as mothers and wives, are passive and 

obedient;, are respected. Those who are independent and do not see marriage 

and motherhood as desirable options are threatening and are treated with 

insolence. 

This chapter will begin to consider the socialization question. It seeks to 

put in perspective some of the ways the Lebanese young are conditioned in 

terms of gender relations. Even with equal formal educational access and 

opportunities, yoimg women are reared to believe that being wife and mother 

should be their primary and ultimate goal in life. 

Socialization of the Female 

Women and Sexuality: 
According to Ghita El Khayat-Bennai, a Moroccan psychiatrist, Arab men 

have a very deep and primal fear of women and their sexuality. The best way 

men have foimd to control that fear is through the subjugation and oppression 

of women. ^ This has a three-fold effect First once women are caged, men can 

use them as sexual and domestic slaves. Second, women are ideally to stay in 

the boundaries of the private realm so that they do not distract and get in the 

way of men, men's work, men's domain, men's lives, and men's aspirations. 

Although women do not hold to these boundaries, Lebanese men can force them 

to do so through legal means and social pressure. Third and most important 
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men can force women to have children when men want to, regardless of the 

wish of women. This means that women are left sexually available whenever it 

is convenient for men. Therefore, there has developed the custom and acceptance 

of the control of the woman, her body, her mind, her movement, and most 

important her sexuality. Needless to say, this perception still exists even today 

not just in Lebanon and in the Lebanese legal system and religious rhetoric, but 

also in the Arab World and many other cultures worldwide. 

The socialization of women and men in Lebanon includes a whole 

spectrum of indoctrinations about males and females, their roles, their natures 

and their capabilities. The role of a person gives the sense of their place in that 

society and their importance. Women's roles have been deemed as secondary to 

those of men. They are helpmates to men. It is a world of men, and women, 

animals, and the rest of nature are there for men to use. Women's specific roles 

are to be wives, mothers, sexual playmates, and domestic help. As long as 

women are willing to comply with these rules, they are respected. "Women get 

respect by following prescribed roles of being wives and mothers; otherwise 

they are seen as being disloyal and challenging men's manhood."® This is what 

Foucault has called the acceptance of the fabricated knowledge. 

However, whenever women or even men challenge the basic patriarchal 

role structure, they are subject to punishment "Resistance to change comes due 

to fear of the unknown; loss of control and change in family relations. The real 
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fear is that if women allow their key prescribed role in the family to be 

overtaken by other roles, then the whole social order and men's position in it 

will fall apartResistance to change comes from men and women. Why? 

Women are unsure about any gains to be had and fear rejection and the loss of 

protection and the status they have as wives and mothers. Extremely vulnerable 

and dependent women see no alternatives, no hope, no viable resolution to 

their dilemma. They internalize their inferiority and at times are complicit in 

enforcing patriarchy. 

Femaleness and Lebanese Society: 
What does it mean to be a female in Lebanon? According to Evelyne 

Accad, women in the Middle East face a dilemma trying to assert their rights on 

the one hand, yet show loyalty for their own group on the other. These 

countries silence human rights organizations and women's rights advocates by 

accusing them of working for Western imperialist powers that are trying to force 

their own cultural ideals on the Arab-Muslim world, thus destroying its 

traditions, beliefs, way of life, and identity.' Women's exploitation is either 

dismissed as untrue or explained away by reference to the cultural relativism of 

the society. Women are told their concerns are not as important as the demands 

of the nation. Once the major threats to society have subsided, then the 

government will be in a position to listen to their interests. Of course. 
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emergency situations never end, and so women are left in a state of perpetual 

expectation. 

As I have argued in the preceding chapters, Lebanese history is frought 

with distractions and excuses, the latest being the war of 1975 and, since 1990, 

the reconstruction program. The reconstruction of Lebanon has been presented 

as the most pressing need for rebuilding Lebanese society; women's concerns are 

relegated to the bottom of the national agenda. Changes occtu* to consolidate 

government power and to promote its agenda; and as shall be discussed in the 

next chapter, the legal and political system, as representatives of society, do not 

recognize a woman's right to her own body and to seciuity. Her human rights 

and even her htunanness are questioned. As Laure Moghaizal, Lebanese lawyer 

and human rights activist, observed during an interview in 1995, "I don't see 

any improvement in the way society looks at women. Women were powerless 

(before the war), and still are." ' 

Accad confirms what Moghaizal claims. Accad adds that in "most 

discussions of third world feminism, sexuality and the privatized oppression of 

women by men are relegated to secondary issues."^" Not only does the 

government dismiss women's rights, but it also makes them feel guilty about 

demanding such rights. Women are accused of abandoning their duties to their 

children and their families, betraying their countries, their cultures, and their 

world. 
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Part of the argument reasoned in this study is that the informal learning 

process forms a particular picture of the female that in turn influences and 

shapes how women are heard and treated. This influence penetrates every 

institution at every level in a given society. In this chapter we will examine how 

socialization develops and permeates the economic, legal, and social 

infrastructure of Lebanon. 

The Image of the Female in Oral and Print Culture: 
The cultural and artistic expressions of a society give an observer a 

glimmer of its ideals. One of the oldest forms of expression is proverbs. 

Proverbs are remnants of ancient belief that have orally come down to the 

present Along the way, they have been shaped by the dominant discourse. A 

study of Arabic proverbs about women shows an old pattern of expression and 

belief that has carried over to modem society. These proverbs express a clear 

lack of trust in women, fear of women, and even hatred of women. Some 

examples of proverbs on women foimd in Lebanon are: 

• A woman without a husband is like a garden without a fence. 
• The honor of a girl is like a match: it doesn't bum except once. 

A girl is a source of grief even if she were Mary. 

• Women are unbearable: if you do not oppress them, they will 
oppress you. 

• As a woman is like a Persian mg: the more you beat it, the 
better she becomes. 

A house bossed by a woman will surely deteriorate.^ 
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These proverbs represent one of the tools used in Lebanese society to 

drive home the message about women and their nature. In them, violence 

against women is deemed necessary and natural. Fear of women and their 

supposed destructive nature is evident. Control of women, through the 

institution of marriage, semi-seclusion, and submission, is deemed the only 

answer. In his study of some of these prevailing proverbs. Dr. Nader Sraj 

concludes that they reflect patriarchal mentality and its view of women. He 

states that "women's image in our popular traditions and literature is highly 

distorted."^^ He argues that the first important step is to recognize the existence 

of such distortions and the damage they inflict on the real perception of women. 

Once a society reaches awareness and realization, then it can begin to take steps 

to make changes. 

Dr. Nazik Saba Yared, a psychologist has also studied proverbs in 

conjimction with her work on battered women. She detects a strong direct 

correlation between these proverbs and the treatment of women by society. She 

states that these proverbs contribute to the collective mentality that perpetuates 

violence against women, thus reinforcing the hierarchy and the violence 

associated with it 

in a 1996 study on Lebanese village life from early twentieth century on, 

Michael Giisenan presents similar evidence. Gilsenan foimd that to the Lebanese 

physical power was an indicator of masculinity, and violence of manhood. This 
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perception has not changed with time nor with the development of a modem 

educational system. His interpretation of Lebanese construction of the ideal 

male includes: "public violations of girls and women as representatives of a set 

of relations constructed on a relationship of power to violence."^® In a society 

based on patriarchal hierarchy, the strong and the superior have a right to 

violate the weak and the inferior. Because men connect manhood with 

violence, they protect their honor by controlling women's bodies and sexuality, 

which they see as theirs to utilize. The Lebanese view this hierarchy as natural 

and accept it as the will of a higher power, In class and gender relations, 

violence is just a natural way to show superiority and construct the ideal 

community. Gilsenan iterates that "a real man possessed a huge appetite for 

food, sexual activity, and violence in the acquisition of prestige and material 

advantage." Women are just one of the acquired products along the way. 

Another useful source to examine societal valuation of women is 

Lebanese women's magazines. In these magazines written in Arabic, a 

language that can be read by most in Lebanon, one finds an inflexible 

characterization of the female. A study conducted by Dr. Bassima Sukkariyeh 

Eid between 1989 and 1993 on the image of the female in these magazines shows 

a very rigid and narrow projection. Dr. Eid scrutinized 32 publications, out of 

which eight were chosen as samples for "intensive analysis.''^" The study shows 

that although "married women and mothers are increasingly involved in the 
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public sphere/' the magazines ignore such roles of women working and engaged 

in politics^ law, business, medicine, and so on. ^ Dr. Eid states that these 

magazines are important because they are a major source of conditioning, or 

socialization. They tell yoxmg women of various socio-economic and religious 

groups what is expected of them, help them shape their self-image, and develop 

the skills to meet their roles in any given society. The findings of the study are 

unsettling. ''Women almost without exception were defined by the confines of 

women's domestic roles and their sexual appeal to men."22 The magazines' focus 

was on what is considered feminine, what is appropriate behavior for a female, 

and female traits such as the construction of beauty, youth, passivity, 

seductiveness, and subservience to men. The message of the magazines is very 

clear. The final goal for a woman is to be a wife and mother. Young women are 

taught the art of seduction, what makes men physically attracted to them, and 

how to manipulate men into relationships that will lead to marriage. The 

ultimate state of happiness for a female is to be a wife to a man, and mother to 

his children. The magazines try to convince their readers that the path of 

marriage is their only means to "happiness, fulfillment, and only one with 

meaning."23 

Discussion of women in the public sphere and of changes in women's 

roles and status is "virtually absent^' fi-om the coverage. When working women 

are depicted, they are portrayed as unhappy, as unfeminine, and usually cast as 
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spinsters.^^ However, volunteer and part-time work are highlighted as 

commendable achievements. This type of public contribution is regarded in a 

positive light for married women because these types of jobs do not take away 

from their responsibilities from home, nor take real jobs away from men. In 

addition, volimtary associations are often mere extensions of the domestic 

sphere. These positions are also considered as good opportunities for young 

unmarried women who were, so to speak, "shopping for a husband." What 

better way to find one than in a non-threatening public space of volunteerism. 

Dr. Eid points to the paradox of the view of the woman. She was a beautiful 

manipulative seductress that turns into a naive, sexually ignorant; passive, and 

"sainted wife and mother." The common denominator in both opposing 

descriptions is that she, the woman, is always focusing her energies on pleasing 

a man. Women are even taught that they need affection, love, and children to be 

whole. In order to ensiure their own happiness, they must use their sexuality to 

attract and trick men into supplying them with a marriage commitmentr 

financial support, and children.^^ 

Advertisements in these magazines also focus on Lebanese conception of 

beauty and domestic products. Most of the advertisements play on the notion of 

"fear of being rejected by a man.''^^ What is explicit in all of the magazines 

studied is a message of female helplessness and subordination; women's main 

function is to be pleasurable and useful to men. An indicative example is the 
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Lebanese women's magazine, as-Shabaka. A random selection from a 1996 

copy of the magazine, which identifies itself as a social weekly feature, gives a 

clear picture of the analysis. A look at its first advertisement which is located on 

the inside cover, reveals an ad for Christian Dior. The ad states: "Christian Dior-

House/Qub of Marriage." Underneath this statement is a picture of a house 

and diamonds in the shape of DIOR (Appendix 1). The next advertisement is of 

a household healthcare product The astringent is shown along with a capsule 

that states: "a new product for the personal care for you [f] and to all in yoiu* 

family [f]." What is interesting here is that most of the writing in these 

magazines is not vowelized. Here however, the advertisers make sure that the 

ad clearly speaks to women by making the appropriate words in the feminine. 

Another interesting aspect of this ad are the pictures. The reader is shown a 

picture of the man of the house shaving, and another of the boys in the family 

taking care of their own personal hygiene; yet the only girl in the family is taken 

care of by her mother (Appendix 2). Next, there is an advertisement for the 

magazine publishing house of Par al-Sawad. In it, men are shown as 

astronauts, physicians, athletes, businessmen, and politicians. The only picture 

with a woman has her playing with two little boys in the bedroom of a home 

(Appendix 3). The last advertisement of this magazine is of RIRI -

supplementary baby food products, with a picture of a smiling baby reaching up 

for help (Appendix 4). 
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The articles in the magazine focus on the entertaiimient business. In the 

last few pages the reader is introduced to various elites, at various social 

functions, by identifying captions. A pattern emerges whereby when a yoimg 

man or a young woman is in the pictures, each is identified. However, in a 

picture depicting a married couple, the husband's name is identified fully and 

the reader is only told the woman next to him is his wife (Appendix 5).^ 

Why have women's maga2lnes not evolved in feminist directions in 

todajr's Lebanon? Dr. Eid found that while the writers are predominantly 

college-educated women, the vast majority of the magazines are male-owned; 

even though the magazines are for women and are usually written by women, 

those who control the decision-making processes and shape the contents, like the 

owners, editors, and financial backers are all men. It is they who set the 

standards of the "norms of feinininiiy."^® As-Shabaka's foimder, board of 

directors, general manager, senior editor and those in other senior responsible 

posts are all men. It is men who decide what women want to read, see, and 

more importantly how they are represented. Most women, be they the writers 

or the readers, not only accept these created norms but try to emulate them. One 

can deduce that most Lebanese women have not begun to question the very 

basis of these created norms. 

Another media distortion is found in the Lebanese press.^ Besides being 

a source of informal learning and conditioning, the press is an important 
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medium because it appeals to and is controlled by those in power. In the 

Middle East, the press is the voice of those in power. In a 1980 study conducted 

by Dr. Richard AUouche on women and the Lebanese press, from the 1940s to 

1980, it was found that> regardless of the political, socio-economic, or religious 

connection of the newspapers or periodicals, the view of women was similar. 

This similarity and rigidity speak to the foilure of formal educational processes 

to redefine women's position. One can argue that if elite women were better 

educated than other groups, then periodicals that cater to them would present 

them in a different Light Yet that does not happen. Lebanese informal learning 

processes have a much stronger influence on shaping the roles of women than 

do formal ones. Lebanese women, regardless of different backgrounds, are all 

socialized in a system of patriarchal hierarchy that stresses their biological 

abilities, not their intellectual capabilities. ^ 

Women's appearance in the mainstream papers or journals is focused in 

the domain of the social sphere. Some of the papers cover stories on women's 

volimtary social work. Most incorporate articles on women in the society and 

life sections, dealing with elite parties, fashion shows, and of course 

engagements and weddings. Dr. AUouche found that most news items on 

women cover them in their traditional roles as wives, mothers, or mothers-to-be. 

Yet he concurs that over 76 percent of the advertisements include pictures of 

yovmg women, using the female in an alluring fashion to sell to men. Looking 
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at tiie Lebanese newspapers in 1996, one finds very similar conditions. A 

random glimpse at the two major newspapers in Lebanon, an-Nahar and as-

Safir, from February to April 1996, confirms the absence of women. An-Nahar 

and as-Safir are the two main dailies in Lebanon. One can describe an-Nahar 

as equivalent to the New York Times in stature and usually the government 

voice. As-Safir acts as the political opposition, or the voice of the 

underrepresented. Although female voices are not heard in the actual 

newspapers, each paper has a social magazine that comes out once a week that 

gives coverage to women. In the magazines, there are plenty of articles and 

pictures of women and children portrayed as victims of war, in poverty, or 

dealing with social ills. In other words, women are pictured as dependent and 

helpless. Women are also depicted in domestic situations, social functions, 

entertainment, and the like. This is where women naturally belong. 

Dr. Allouche noticed that these periodicals op>enly questioned the position 

of the female in Lebanese society. Over time, that voice began to speak louder, 

but still always placing women in their traditional roles. He states that even 

feminist writings on women's rights focused on the issue of the importance of 

women's contribution to society as wives and mothers. They always stressed 

how women and men were complementary, with different but equally 

important roles. The need to educate women was justified by appealing to their 

duty to educate their children; in times of crisis, it was said they could even 
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work if their families needed their help. Those who argued for strengthening 

female education also focused on women's biological differences from men, their 

biological functions, and their emotional state. Dr. Allouche argues that 

eventually this lead to the reaffirmation of socially constructed gender traits for 

both. A man required diverse sexual experiences, freedom, and intellectual 

exploration; the ideal woman needed passivity, complete faithfuhiess, 

obedience, devotion, dependence, and subservience to a husband with whom 

she may have no real feeling or intimacy. Women were told what to feel and 

how they should feel.^ Furthermore, if women did not fit the ideal, something 

must have been wrong with them. Again, these women did not question these 

constructions, but they attempted to utilize them to their benefit, to catch men. 

Women in Fiction: 
In fictional writings about women, many Lebanese writers, regardless of 

their sex, religious affiliations, or social class describe the place of women in a 

very similar ^hion to other media expressions. Traditionally, fictional writing 

has been a mode of subversive articulation. Writers c<m rebel and question the 

system creatively and metaphorically. They attempt to provide the readers with 

alternative constructions of reality than the dominant ideology allowed. 

Although the type of oppression experienced by women may vary from one 

group to another, or from one woman to another, they all share discrimination 

and degradation in one degree or another, depending on a variety of factors. ^ 
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In analyzing many recent novels by Lebanese writers, one finds that 

women are portrayed as lacking identity. They belong to men at every juncture 

of their lives. They are the daughters of ...., the wives of ...., the mothers of.... 

men. Women are passive and silent ^ As they begin to develop any 

consciousness of their plightr they start to ask questions. Yet, as soon as women 

become aware they attempt to make changes. This attempt threatens men, who 

fight back with harsher controls. If that fails, the women are destroyed. This 

portrayal seems to mirror real life. "There is a global phenomenon: with the rise 

of women's demands for more equality or freedom, there is an equal rise in 

misogynic behavior."^ Because women are seen as possessions of the family, 

their bodies belong to men. Their virginity is the key to men's power and 

control of nature. The selling of the female is like selling any other commodity. 

"Men's notion of land, women and children is one of exclusive ownership. 

Virginity of women is the honor of her husband and her family. It must be 

checked."^ Because a man owns a woman like he owns land, he decides the 

fate of her body and movement 

Another theme explored in these writings, by men and women, is the idea 

of conquest "Having sex with a woman is associated with conquest and 

domination of an object They are merchandise/goods to be exchanged."^ 

Allusions to conquest are translated in real life to abusive behavior. In her study 

on battered women. Dr. Yared teUs of an incident in which an educated couple 
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was entertaining some Mends. The man ordered his wife to go to the kitchen 

and get him something, which she promptly did. Upon her departure from the 

room, he boasted to their guests, "You see, I can do with her whatever I want" 

The man was showing off because in his perception of reality his behavior fit 

Lebanese society's ideal for a man, the master, the owner, the god. When a male 

becomes god in his own domain, he becomes a real man. ^ 

Novels published in the 1970s and 1980s also touch on the subject of 

woman as someone who causes man unhappiness and lack of fulfillment^ This 

is one of the reasons given why men resort to violence. In these stories, men are 

pushed into relationships (monogamous, cooperative) that are uimatural to 

them. Out of a sense of responsibilify, the need to procreate, and to ensure the 

future, men comply. Yet these relationships require communications, 

cooperation, negotiations, and show of affection, traits men do not want to 

experience, traits that may hold them back in the public domain and may make 

them vulnerable in the private one. Women hold men back. Women weaken 

men. 

In general, overtly strong and assertive women threaten men. Because 

women who are strong frighten men, violence must be used to control them. It 

is women who trigger violence in men, which is a prime component of male 

identity. Women who question, who are strong, who want to make changes are 

attacked, are abused, and must be killed.*"' Two good examples of the threat of 
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women to order and to men are two novels by Lebanese women. The Story of 

Zahra by Hanan al-Shaykh, and Sitt Marie-Rose by Etel Adnan. The main 

female characters, Zahra and Marie-Rose, are young women who question the 

1975 war and their group's involvement in it Even worse, these two main 

characters question the sexual norms of Lebanese society and the social role of 

women. Because they question men, defy sexual codes of behavior, and rebel 

against social norms these two must die—which they do. 

These novels describe mothers as domineering beings who spoil the boys 

and ignore their girls. These women derive their power out of an attempt to 

control their children, especially the males. Their power over the children is 

derived through manipulation. The women have no control over their own 

lives and no power with the men in their lives; thus they transfer that need to 

their children. Mothers focus on the boys because once old enough, it is the 

boys who will be responsible for taking care of them. They want to make sure 

that their boys feel appreciative and feel responsible toward their mothers once 

they become adults. Their love is conditional and not to be trusted. Mothers 

who do not fit in to the ideal wife-mother paradigm are viewed as inunoral 

beings who destroy the family. Again, by portraying women as manipulative, 

deceitful, and immoral, it is no wonder that men must be wary of them. 

What is even more interesting is that male characters in these novels are 

all struggling against discrimination and tyranny. They ache for freedom. They 
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enlist female help to fight these injustices. Yet these men cannot handle the call 

to freedom of women from patriarchal traditions. 

None of these female and male authors offer real alternatives or 

possibilities for change to Lebanese society and its view of women. All 

recognize there is a problem and that the basic challenge is how to change the 

negative view of the female in the ideology. Is death the only liberation for 

women?'*^ Is it that patriarchy conditions us to believe that there are no 

alternatives and death is the earned punishment and only escape? Why have 

none of these authors offered plausible alternative views of relationships in 

Lebanon? What stops them from imagining a more egalitarian community? 

The characters in the novels are of various socio-economic backgrounds, yet 

their fate is the same. Formal education does not figure in as a factor of possible 

change. Rather, in spite of high educational attainment the characters, especially 

the males, caimot seem to rid themselves of old restrictive gender roles. 

Perhaps these authors are merely mirroring social reality in the hope that 

once the community sees the destructiveness of the rigid sexual roles and 

images, then it will begin to make changes. This reality is created and shaped 

by the many factors that make up the conditioning, or the informal learning of 

society, its socialization. This socialization constructs a reality and promotes it 

as truth and natural. Thus the writers or novelists in Lebanon have not acted as 

social reformers or activists. Rather they, Uke the press and old adages, have 
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inadvertently reinforced the dominant message^ warning those who diverge 

ft'om the accepted norms, with consequences like death. 

What these cultural expressions subliminally reveal is the connection of 

knowledge obtained through socialization and the power of the state in shaping 

and reestablishing notions of sexuality and sex roles in Lebanon. Not only do 

these methods of informal education supersede and shape any contradicting 

formal educational experiences, they also form the basis of the Lebanese legal 

and economic system. Thus we cannot separate them. For example, in 1995-

1996 academic year the Ministry of Education announced the restructuring of the 

educational system in Lebanon. The change affects technical aspects of the 

system: the course, and courses, taken by students who are in the college 

preparatory track and those who are not, the strengthening of vocational 

education, and so on. In its report^ the ministry does not mention and has no 

immediate plans to overhaul what is taught in terms of sex roles, human rights, 

and rights and responsibilities of children, the future adult citizens. Rather, the 

focus is on developing patriotic feelings and a unified national identity.^ 

Patriotism is a key component to strengthening state patriarchal power. 

Lebanese communities became more discoimected and distrustful of one 

another as a result of the 1975-1990 war. Women from different religious, ethnic 

groups, and social classes have attempted to bridge that separation by forming 

informal alliances to discuss issues and challenges facing the female. Yet, Accad 
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states, "they each refuse to question publicly their own groups. Thus group 

loyalty is more important than the issues themselves. Regardless of how 

passionate women are about their plight, the fear of being perceived as disloyal 

is greater." ^ Most Lebanese feminists argue that they have to work within the 

system to change it If they are suspected of betrayal, they fear conditions will 

become even harsher, when in actuality, their deference to men only reinforces 

their dependence on men and on the very system that oppresses them and keeps 

them legally in a child-like incompetent state. Although they seem to have taken 

the first steps, women have not been able to develop strong sub-group loyalties 

or identities. They do not see women as one united class of people who must 

organize together to confront injustices, as the Lebanese Shiite commimity has 

begtm to do. They do not feel comfortable enough with themselves and each 

other, nor do they know of alternatives to challenge men, male-controlled 

ideology within each group, or the system on the whole. It is difficult to leam 

differently when it is women and men who point to their religious beliefs, their 

traditions and customs, their laws, and their social structures and see all as ideal, 

natural, and god-ordained. 

How do these images translate into action? Next we will look at the 

economic situation in Lebanon and how this particular conditioning shapes the 

place of women in it Control of labor is another primary political factor in state 

formation. Strong patriarchal states develop strict class and gender hierarchies 
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in order to shape production and reproduction outcomes.^ People are 

considered solely in terms of their worth. State patriarchy necessarily involves 

control over women's sexuality, to use women's reproductive potential and 

assert control over production and reproduction.^'^ New cultural means are 

needed to redirect these patriarchal patterns. This means new symbols must be 

created. As we have already discussed, those who manage and regidate ritual 

and sjnnbol making are men, through traditional means.'" As we shall examine 

next women's opportunities in the economic sphere are very much tangled with 

a state agenda that allocates them to the public or the private spaces, depending 

on its own priorities. 

Women, Education, Socialization, and the Lebanese Labor Market 

When discussing the Lebanese labor market one must start by 

acknowledging that conclusive and complete statistical data are lacking; 

information on women is even scarcer. The last conclusive study done on the 

subject goes back to 1970, There are none after that"*' In discussing women and 

employment in Lebanon, then, one must rely on a variety of sector-sp)ecific 

studies. 

Dr, Hassan Hanunoud, an econorrust who conducted a study on women 

and the labor force in 1982, deduced what is already known, that "socialization 

is heavy toward the woman, all priority is focused on her as mother and wife 
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being the primary and only acceptable role, all other ambitions are secondary/'^ 

Traditionally, all emphasis on the female from birth on is to make her 

marriageable. Yet the 1975 war brought on a different reality. As a result of war 

many people died, families were displaced, and men left the country for work, 

education, and to avoid fighting. Those men who were around were busy, 

involved in militia groups, fighting, and/or did not have the financial means to 

wed. Women, in some cases, were left without any male guidance. They 

became the sole "breadwinners and the decision-makers" of the familyYoung 

marriage-aged women, on the other hand, foimd themselves without any 

eligible men. Many turned to education to fill their time, to better prepare 

themselves for the future, in case they had to work and take care of themselves. 

To some it was an opportunity to actually attend college and pursue educational 

dreams that parents might not have allowed under warless situation. If the war 

had not erupted, many argue that these young women would have married and 

started a family. 

What made education, especially at the tertiary level, so accessible to 

many was that during the war many institutions branched out to different 

regions in Lebanon. Because most institutions were initially in Beirut and most 

of the fighting had concentrated in the Beirut area, citizens were afraid to travel 

freely and certainly were afraid to attend colleges away from home. In essence, 

the university went to the student instead of the student coming to the 
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university. These regional outposts of the universities, especially those of the 

Lebanese National University, served the population very well. Parents allowed 

their daughters to attend because the young women did not have to travel much, 

it did not cost much, and they were doing something useful for their daughters 

by preparing them for better marriage prospects after the war ended, and 

making them more marriageable. These young women graduated and found 

that they could get jobs and help their families financially. ^ 

The decentralization policy of many institutions was reversed after 1990. 

Recently the government announced its intentions of re-centralizing the National 

University back to Beirut. The government stated that its major concern was to 

develop a strong state machinery and to consolidate its power. One can argue 

that an interesting paradox emerges: the war both created opportunities for 

women in some aspects, while erecting barriers in others. This paradox carried 

over to the labor force. 

Post-War Labor Outlook 

The devastation of the war left many families financially worse off than 

they were before. The war produced opposing effects in the economic sector. 

By the 1990s, "very few families could survive with only one wage earner."^ 

The number of women formally working rose from eighteen percent in the mid-

1980s to 27 percent in 1990. Group dynamics also changed. In 1987 only nine 
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percent of these women were married. The rest of the working females were 

single and predominantly under 25 years old. However, recent sector-specific 

studies show an increase in the employment of married women. For example, 

the marital status of female employees in Banque Audi in 1982 was 26 percent 

married and 74 percent unmarried. In 1992 the number of married female 

employees rose to 45 percent, with 55 percent unmarried.^ 

Soon after the fighting ended, men returned and the physical 

reconstruction of the coimtry's infrastructure began. Even with an impressive 

and aggressive approach to rebuilding, there were not enough jobs for 

everyone.® 

Diuing the war and after, in many traditionally male industries, Lebanese 

work culture maintained that men were more reliable, and without much 

training it was difficult for women to fill in their jobs. Thus men from the Far 

East were imported to temporarily take men's place. In these male-dominated 

sectors it was difficult for women to get a foot in the door. Women stayed in the 

traditionally female sectors like education, nursing, banking, and government 

posts. 

Women face challenges in all professions. An interview with Dr. Zeina 

Saba, a physician in Beirut^ indicates that discrimination toward women comes 

from both men and women in society. Dr. Saba states that even in the Lebanon 

of 1995, "people still do not accept a woman surgeon....They do not trust her as 
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readily as a male."^® She indicates that it was "women who seemed most 

imcomfortable about being examined by a woman, as if there was something 

sexual about it" Dr. Saba recounts her struggle to become a doctor. She credits 

her father with promoting her education and supporting her dreams to become a 

physician. Dr. Saba claims her mother was against the idea and discouraged her 

tremendously to pursue a career. She wanted her daughter to marry and have 

children. Dr. Saba held steadfast to her convictions and was accepted into 

medical school. She did very well and she was very proud of herself. However, 

when it came to specialization, she wanted to study general surgery. Her 

professors discouraged her asking her to ask herself, "who is going to visit 

you?" She finally chose gynecology and obstetrics. Even still, it took a long time 

for her to get women in her door. They still prefer and trust male doctors, and 

they still distrust her ability.^ 

Another obstacle to female representation in the labor force is their 

unwillingness to approach employment as a lifetime commitment An 

interview with a couple of judges on women's participation in the legal system 

shows this struggle.58 Judge Mohammad Ali Chekhaibe recounted that about 

one-half of the law school students and one-third of the Judge Institute students 

in Lebanon are female. These women are "more brilliant than their male 

colleagues." Yet he says that there are two difficulties with women in the field 

of law. First upon their completion of study, the state decides where judges 
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will serve. Women do not want to serve in remote rural areas. Young women 

and their families, be they their parents or their husbands, do not want them to 

travel to unsafe areas. Second, after graduation many young women marry and 

after serving for few years they leave and start a family. Both the duty to travel 

and the commitment to marry and have children lessen women's ability to 

practice in their fields. In April 1996 26 students were sworn in as judges by the 

Institute. Out of the 26, ten were female.^^ However, Judge Chekhaibe 

comments that the typical scenario for these women lawyers has been to practice 

their trade for a few years, get married and continue to work for another one or 

two years and then "all of a sudden they disappear."®® Finally, Judge 

Chekhaibe remarks that although women become lawyers, doctors, and judges, 

they do not participate in the internal politics of their fields. Women do not join 

unions and associations and are not active in organizing and running for 

elections in their organizations. Women and men in Lebanon continue to believe 

that political leadership belongs to men. Also, as working women continue to be 

predominantly responsible for housework, they already have two full-time jobs. 

However, by being excluded from the process, they also hinder the possibility of 

learning about how to affect and make changes." 

Another problem with women and work is that in some areas of 

employment neither women nor their spouses will admit that women are 

formally working. This is especially visible in the field of agriculture. Although 
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it is estimated that most women in the rural areas work in the fields, 

contributing to their families' income, when asked, only 11 percent of the 

women respondents saw themselves as actually formally working. In a 1988 

study of two villages, economist Mona Khalaf found similar reactions. She states 

that ''20 percent of women over fifteen years of age worked more than one 

hundred days per year in the fields. 51 percent were concentrated in food 

processing and preservation. Yet 52 percent of those who were generating 

income did not consider themselves as economically active."" In an article in 

the 27 October 1994 as-Safir newspaper, Suada Aiwa concurs that "women's 

inclusion in agriculture is viewed as an extension of their home duties, and 

therefore do not constitute formal employment, although it is seen as work."^ 

Another interesting point about women in agriculture is that "women, 

themselves, try to maintain the patriarchal image to outside observers. They 

refer to a man as the decision-maker even when all decisions are made by a 

woman. It is a conscious effort to maintain the basic structural type of the 

family."" Women feel shame if they are seen as the breadwinners and the 

heads of the household. We can attribute their feelings of shame to the 

conditioning to which they are subjected. 

Although few families find themselves able to siuvive on only one 

paycheck at present, the majority of Lebanese women enter the workforce as 

seasonal or temporary workers, and once married with children most opt out or 
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work on a part-time basis.®® Yet^ the economy is forcing a change in behavior. 

Although marriage and children are still the "main avenues to achieve 

recognition and status/' and over two-thirds of married women surveyed 

continue to stress that they would rather be home raising their children and 

taking care of their husbands and home, one-third of the same group indicates 

that even if their families were in better shape financially and their contributions 

were not needed, they would still work.®® Again contradictions in the economic 

sector mimic the paradoxes found elsewhere in Lebanese society in terms of 

women, education, social status, legal rights, and the public domain. 

In the same studies mentioned above, some of the negative aspects of 

work cited by women were the lack of appropriate care and attention they 

provided their children and homes and the rise in abortion cases. Although 

abortion is officiaUy illegal in Lebanon, it is still widely performed. The need for 

women to be employed, the tenuous economic situation in Lebanon due to war 

and other factors, have made abortion and smaller families greater necessities for 

those who are struggling to support themselves.®^ 

Labor laws, like the rest of the legal system, explicitly discriminate 

against women. Women are not allowed to work at night, except for niu'ses. 

They are not allowed to engage in heavy physical labor. Men get family 

allowances from the government, but working women "who are the sole 

breadwinners are not entitled to these privileges." Men can "collect the family 
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pension of their employed wives/' women cannot obtain their husbands' 

pensions.®® Of cotu-se as in many other countries, the law fixes the legal 

minimimi wage amotm^ which in Lebanon differs for the sexes, the woman's 

portion less than that of a man.®^ The reasoning behind all these laws and others 

similar is the same. The idea procured from centuries of patriarchal socialization 

is that men are the breadwinners and the heads of their families. Lebanese 

society, at the end of the twentieth century, cannot and does not want to admit 

that women are in the public sphere to stay. The ideology, the law, the 

govemment^ and society place them there temporarily. 

In politics women are absent in the executive branch. There are three 

women in parliament; however, all three serve for an absent or dead brother or 

a husband. There are no female ministers and only one or two ambassadors. 

There are a few women in syndicates, or unions, but those who are active leave 

once they are married.^ Because women tend to leave the job market upon 

marriage or are absent more than men because of family needs, many 

employers see them as unreliable and unworthy for training. What social 

researchers have found in Lebanon is that after the war, when the men came 

back, those in families reassumed their old formal sex-roles.^ Yet many parents 

want to educate their daughters and help them develop work skills. They say 

the main reason for this is to prepare them for life just in case they need to work. 
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and in turn help their families. In many cases their daughters' aspirations for 

careers do not enter the picture.̂  

Men's attitude to women's work and their place in public space was not 

very surprising. A study conducted by al-Anwar newspaper in 1993 showed 

that sixty percent of Lebanese men believe in women's equality. However, these 

men see women's roles as complementary to men. Men belong in the public and 

women in private. Women are respected in private as long as they fulfill their 

roles as wives and mothers. Over 86 percent express the need for women to be 

home. Only fourteen percent claim that it is within the norm for women to 

formally work. Twenty-one percent say that women are less intelligent than 

men, and 28 percent believed women are untrustworthy with decision-making. 

73 

Yet women have accomplished much. At present more than half of 

women employed are middle-level employees, with most holding 

administrative posts in government banks, and education; about 3.3 percent of 

working women are at the professional level.̂  ̂ Mona Khalaf s study shows that 

women of aU age groups are participating more in the formal workforce, except 

for those who are fourteen years of age and less. As more girls stay in school, 

fewer are contributing to the workforce at that age. In 1997 the parliament 

passed a law that stipulated that the minimum age of labor is fifteen years of 

age. This does not mean that all families are complying with the law, nor that 
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the government is enforcing it However, it is an incentive to keep a child in 

school and can be seen as an effort to reverse the norm. ̂  

The Effect of Education on Women in the Labor Force 

Various labor sector-specific studies in the 1990s have shown that young 

women are staying in the labor force longer, even after marriage. When they do 

marry, they are having less children. This group of yoimg women are emerging 

as college educated and entering the labor force in better positions. 

Khalaf concludes that women still prefer traditional female occupations 

such as nursing, education, and languages, and that female presence in the 

physical sciences has actually declined.̂  Another study conducted on female 

employment in universities has also shown similar ambiguous results. In some 

aspects women's presence has improved in universities, and in others it has 

regressed. Although their positions in management and at the entry level of 

faculty improved, there is a considerable drop at the higher levels in tenureship. 

Khalaf indicates that the largest increases are in the full- and part-time 

instructorships. Although there is no differentiation in her statistics between 

instructors and assistant professors, she does stress that the actual increase is in 

instructor status. This would seem to indicate that women are being hired but 

Working Women 
Percentage of women with a BA degree: 
Percentage of women who are married: 

1972 1982 1992 
6% 19% 28% 
9% 26% 45% 76 
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are not given the responsibilities, salaries, and prestige of the positions afforded 

to men. 

Women in University Positions 1972-1973 1992-1993 
Instructors and assistant professors. 17.4% 39.4% 

14% 
36.3% 

Associate & full professors. 
Women in management 
Women in non-academic areas: 

20% 
16.9% 
44% 44%  ̂

Conclusion 

From the preceding discussion one can ascertain that the war both 

created some opportunities for women but closed off others. By the same token, 

formal education has given women in postwar Lebanon better opportunities in 

the labor market than they would have had if they were not educated. There 

seems to be direct correlation between their education and a rise in the 

marriageable age, drop in fertility rates, better work opportunities, and even a 

rise in women's self-perception. Studies have shown that female college 

students in the 1990s, regardless of their religious affiliation, are raised to feel 

that women have the right to work. Today, more parents concede that girls need 

college education to prepare them for the future.̂  Yet much of the progress in 

these determinants has also been linked to the economic condition of the 

countiy, the lack of manpower, foreign interaction, and war. One can say that 

obtaining education has enabled women to ask for better opportunities within 

the restricted areas of the public domain they have been able to penetrate. What 
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women have not been able to alter, nor have they tried, is the ideal image of 

woman's primary role in Lebanese society as "wife and mother." 

This pattern repeats itself in the region. Lebanese women are going 

through similar experiences to some of their sisters in the Middle East. For 

example, after WWI Egyptian women took to the streets demonstrating against 

British colonial aspirations and called for Egjrptian independence. Yet they were 

forced back to the home after independence by their own men, who claimed that 

women's place was to raise the family and support the men. Likewise 

Algerian women in the 1970s struggled alongside Algerian men for their 

independence from French dominance. After their goal was achieved, the 

coxmtry developed a more conservative interpretation of gender roles. Israeli 

women experienced similar fate. Although they seem to enjoy a more liberal 

outlook on gender relations, the message they continue to receive is that their " 

liberation is a threat to national security."  ̂ Powerful conservatives and 

religious groups in Israel believe that the "Israeli woman is by nature wife and 

mother...her nature is to be wife of a soldier, mother of soldier..." ̂  One must 

not forget Palestinian or Iranian women and others who have participated in 

revolutions for their groups, were very active in the labor force and politics. Yet 

these variables have not led to a transformation in gender roles, relations, or 

identity for any of these women. 



234 

The biologically-influenced ideal image of women resonates throughout 

the Middle East. Lebanese women, like the above mentioned, have had access to 

formal education, participated in national independence, labor market, and 

political organizations as their nations strengthaied their economic sectors and 

called for modernity. Most of these women have been forced to endure war, 

where they willingly sacrificed in order to help their men and coimtry. Yet all 

are still appreciated first and foremost for providing biological and sexual 

services to men. These women, regardless of their educational attainment, 

religious affiliations, economic status, ethnic backgroimd, or national identity 

are told that the liberation of women means betrayal to their families, 

commtmity, traditions and cultures , and cotmtry. They have challenged the 

traditional roles of women within the parameters allowed to them by men, due 

to extenuating circumstances of war and nation-building. Once the semblance of 

normalization is ensiored, these societies revert to what they consider the natural 

order of sex/gender roles. These women have been given the same message: 

once the goal is achieved society restores the patriarchal division of labor, 

conservative interpretation of the roles of the sexes, and strict ideals of morality, 

which is always coimected to the control of women's movement and sexuality. 
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The status of women in society is the barometer of cimlization. Kumari Jayawardena 

CHAPTER SIX; 
CONCLUSION 

Introduction 

Fran<;oise Achkar graduated from a Beirut high school in Jime of 1995. 

She had the second best score out of ail the students taking the Lebanese 

National College examinations that year. She and her family were elated. The 

Achkars are an economically disadvantaged family of five: Pierre and Lizette, 

their two children, Franqoise and Ibrahim, and Pierre's mother, Najla. Pierre is 

the sole breadwinner. He works two full time jobs and a part time one, in order 

to survive. Yet none of that mattered when Franqoise, the eldest graduated. 

Her parents wanted her to go to college; neither of them had a chance to attend. 

She had always dreamed of being an architect and now it seemed that her dream 

may come true. 

Franqoise could have been accepted at any of Lebanon's colleges and 

universities. Academically she was eligible, but financially it was impossible. 

In addition to the tuition, transportation, books, and other personal expenses 

were required. Because the Lebanese National University has such a low 

academic and administrative standing in the coimtry, it was not even discussed 

by the family as a possible choice. 
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Franqoise's mother, Lizette, heard about a scholarship the Hikmat 

Institute was awarding to students who were academically exceptional and 

financially underprivileged. A post-secondary vocational and technical college, 

the Hikmat Institute was within walking distance to their home. Lizette 

contacted the school to verify the availability of the scholarship and to further 

inquire about the specifics. The gentleman on the phone was very polite, 

answered all her questions, and told her there was plenty of time to come in 

and fill out the appropriate documents. 

A few days later, Frangoise and her mother, Lizette, walked to the school 

to apply for attendance and financial aid for the Fall of 1995. Once in the office 

they were told that no such scholarship was available. After much arguing with 

various personnel, the gentleman who had spoken to Mrs. Achkar on the phone 

came out to discuss the matter with her and Franqoise. It seems that there was a 

major mistmderstanding. What the financial aid officer neglected to mention on 

the phone was that the Hikmat Institute offers scholarships only to boys. He 

apologized to both of them, stating also that this is a very difficidt time for the 

country. Since the responsibility of rebuilding the nation depends on men, it is 

only fitting that the educational system focuses on their intellectual and skills 

development He assured them that Franqoise would do well at the histitute, 

and, if she was really fortunate, will find a future husband. 
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The Achkar family was furious; yet they had no other options. Fran<;oise 

entered the coUege in October of 1995 and is still there. Her program length is 

six years and her family makes whatever sacrifices are necessary to keep her 

enrolled. In the Spring of 1999 her brother Ibrahim will graduate from high 

school and is preparing for college. Ibrahim wants to study computer 

programming and also hopes to attend the Hikmat Institute. But Ibrahim has 

struggled in school and is not as academically gifted as Franqoise. He is 

ineligible for the "boys only" scholarship. The family does not know what to 

do.̂  

Many examples of this kind of educational discrimination could be 

invoked for Post-war Lebanon as a whole or for the Arab world in general. The 

Lebanese who justify this type of discrimination argue that the country must 

rebuild itself upon its young men and their education. Therefore, older 

patriarchal attitudes are reconfigured into nationalist arguments about the good 

of the nation taking precedence over social reforms leading to equality. This is 

what was meant by the United Nations report when it declared there is little 

evidence in actual transformation of women's status, throughout the world; 

although there is ample evidence to the rise of educational access and 

opportunities. 
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Conclusion 

As stepping stones, the Renaissance period of the nineteenth century. 

World War One, the Mandate period. World War Two, 1943 Lebanese 

Independence, and the 1975 War have all contributed to the growth and 

expansion of formal education of girls and women of Lebanon. These factors 

have also had ambiguous effects on the status of women. As this dissertation 

has attempted to show, all these periods have been crucial in developing 

opportunities and access in the public formal sphere. Yet one finds that in all 

these cases, these factors have not threatened the social structure under which 

the place of women is defined. Although women have taken the opportunities 

afforded them, have successfully proved their intellectual capabilities, and have 

challenged men in the labor force, they can only maneuver within a realm that 

was long ago defined for them. They have accepted these restrictions and 

reinforce them at the same time as they question them through the pursuit of 

education, work, and expression; yet always within their designated margins. 

In this dissertation, I have outlined the challenges facing the Lebanese in 

reconfiguring their social status, positions, and roles. The first chapter dealt 

with the connection between formal learning, education, and informal learning, 

or socialization in society. It showed that globally there has been a reluctance to 

transform the biologically-based view of women, regardless of educational 

attainment. In Lebanon these contradictions are revealed in the legal/religious. 



239 

political, economic, and social interactions. The second chapter dealt with the 

influence of traditions and strict religious interpretations on the legal and social 

definitions of women's place. This chapter drew attention to the dichotomy 

between secular legal rights and actually lived experiences. The third and 

fourth chapters traced the historical and social history of women's formal 

education and their cultural evolvemenL These chapters have argued that 

women's formal educational progress has and still is justified as a process that 

will better shape their morality, making them better wives and mothers. The 

fifth chapter demonstrated how although women in the Lebanon of the 1990s 

participate in all aspects of public realm, their social ideal image has not been 

transformed; nor are their public contributions recognized as intelligent worthy 

careers, but rather as temporary obligations to help family and country. 

AU of the women mentioned in this dissertation must be conunanded for 

striving to give more of themselves than their society values. I believe they are 

all representatives of the lived contradictions women everywhere endure. 

In the Lebanon of the twenty-first century, women find themselves at the 

crossroads. How do they balance the need for their rights and respect for their 

culture? How can they envision rights for all, yet respect the religious and ethnic 

pluralism of Lebanon? Is this a zero siun situation, or can the human rights of 

women be acknowledged in patriarchally influenced religious and philosophical 
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constructs? How do they stand up for their rights without being accused of 

selling out to external forces? 

The war opened the eyes of the young and the old alike, yet the reaction 

to it has been very chaotic and strenuous to the Lebanese. There are those who 

want to go back to the past, and those who want to forget and move forward. 

There are the many who are stuck in the middle feeling hopeless, scared, and 

unsure, learning that change would mean some type of death; the death of the 

patriarchal ideal to which Lebanese society holds on but that does not 

necessarily exist The Lebanese have experienced so much death, they do not 

want to deal with any more. One reason for this fear is that Lebanese society 

has not or will not imagine alternatives; alternatives may mean betraying one's 

own culture and following foreign ideas. 

One of the most powerful factors of change is the attempt to disassemble 

the sectarian political system and, with it, the religious courts and the personal 

status laws that block any progress that women have accomplished in the public 

sphere. By doing so, the legal system would have to be totally reconstructed to 

serve ail of its citizens. A proposal by the former Lebanese president, Elias 

Hrawi, in March 1998, calls for the institutionalization of civil marriages. The 

president stated that the option of civil marriage "would open a window on the 

future and reduce the sectarian and religious environment"  ̂ This proposal 

would be the first step in the crumbling of the religious system that is the 
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foundation of the patriarchal ideology in Lebanon. This system is also the 

justification for the discrimination women experience in Lebanese society. That 

is not to say that by dismantling the religious courts Lebanese women would be 

necessarily free and equal to men in all aspects of life. However, Lebanese 

women and men are not free to construct new meanings, symbols, rituals, and a 

new social system and its ensuing mythologies (interpretations) until they begin 

to undo the old. One year later, with a new president and prime minister, the 

govenunent claims to be still studying the proposal. 

The separation of religion and government was incorporated in the Taif 

agreement of 1990, when the fighting in Lebanon ceased. All parties to the 

agreement, including all the representatives of the various religious communities 

in Lebanon, signed it Yet there is much resistance to it by these very groups, 

the government and the religious clerics. They dismiss it as unimportant and 

indeed as dangerous to the religious/ethnic balance and harmony found in 

Lebanon. However, this supposed harmony and balance was a major 

contributing factor to the war of 1975.̂  Secularization of the legal system would 

force the government and the people of Lebanon to take the first step to create a 

system whereby all citizens are theoretically equal under the law, without the 

religious/traditional shackles, or conditions, that place women as dependents to 

men and obviate their secular legal rights and responsibilities. The separation of 

state and religion would give all ethnic, religious, and gender groups in 
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Lebanon a chance to have voice in shaping a new more inclusive legal and social 

foundation for the Second Republic. Secularization may be the only way that 

Lebanese society  ̂can begin to reverse the harm done by a socialization process 

that is frozen in time. 
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