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ABSTRACT 

The purpose of this study was to investigate the classroom environment in choral 

music programs with both low Hispanic enrollment and proportionate Hispanic enrollment 

in order to identify the aspects of the classroom environment that may encourage Hispanic 

participation. In addition, this study investigated whether there was a difference in how 

Hispanic students. White students, and students who are neither Hispanic nor White assess 

the classroom environment in choral music programs. Finally, this research compared the 

classroom environment in the choral music classroom with a normative sample of 

representative high school classes. 

Four hundred and five high school students enrolled in ten choral music programs 

completed the Classroom Environment Scale. The students' responses were then analyzed 

using a multivariate analysis of variance. The results of this analysis indicate there is a 

difference between the classroom environments in programs with proportionate Hispanic 

enrollment and programs with low Hispanic enrollment. Students in programs with 

proportionate Hispanic enrollment report a lower level of affiliation, less competition 

between students, and a lower level of teacher control. There is also a difference in the 

assessment of the classroom environment among Hispanic students. White students and 

students who are neither Hispanic nor White. FCspanic students feel less affiliation with 

the choir regardless of program enrollment. In addition, there was an interaction effect 

with regards to innovation. Hispanic students in programs with low Hispanic enrollment 

assess the teaching in the choral music classroom as more innovative than Hispanic 
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students enrolled in programs with proportionate Hispanic enrollment and students who 

are neither Hispanic nor White and who are enrolled in either type of program. 
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Chapter I 

Introduction 

Performing music ensembles often serve as the framework for the secondary 

music curriculum and are the principal source of formal music training for thousands of 

high school students (Humphreys, May, & Nelson, 1992). A major component of the 

ensemble programs is the choral music classes which have taken their place alongside 

instrumental classes to provide music education for America's youth. Despite their 

widespread presence in the schools, most of these programs are elective in nature, and 

the profession is faced with the reality that many students do not choose to participate. 

The voluntary nature of music in secondary education makes it imperative that 

programs provide equal access to all students. Choral music educators have worked to 

provide musical opportunities for all interested students by designing courses open to 

all students regardless of background or previous musical training. Unfortunately, 

there is growing concern that the choice to select these courses is limited by various 

factors and that equal access has not resulted in equitable education experiences 

(Casper, 1989; Mclaughlin, 1988; Pankratz & Mulcahy, 1989; Stewart, 1991). As a 

resuh of these factors, high school choral music education seems to serve a relatively 

small and select population (Stewart, 1991). 
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The disproportionately low number of minority students enrolled in many choral 

ensembles is one indication that there may be a problem in the current system. Charles 

Hoffer, past MENC president, summarized the problem in the following statement 

(Hoffer, 1988); 

In my travels around the United States as President of the Music Educators 

National Conference, I have the leisure of hearing many outstanding performing 

groups, including a number of all-state groups. These organizations represent 

the finest performers in a particular school or state. And often they are truly 

impressive as they perform diflBcult music with amazing artistry. Casual 

observation of these fine performing groups reveals a disturbing fact , minority 

students are not represented in anywhere near the numbers one wouJd 

expect... If music education is for all students, which has been one of its stated 

goals for over fifty years, then the small number of minority students is a maner 

for concern—and action, (p. 5) 

The research presented in this study will examine one aspect of the issue of 

participation in high school choral music programs. Specifically, it will examine the 

relationship between the classroom envirorraient and the rate of Hispanic enrollment. 

Music Participation 

Music researchers have looked at both school and student characteristics when 

investigating student participation in music programs. It appears that school 

characteristics which influence music participation are numerous and diverse. Two 



leading concerns for student participation include scheduling and teacher influence. 

Several researchers reported scheduling conflicts as a cause of student drop out in 

music (Frakes, 1984; McClarty, 1968; Rawlins, 1979; Stewa'it, 1991). Just how 

important scheduling is to music participation is still under investigation. For example, 

Frakes found that scheduling problems and time restraints were not cited as concerns 

for music participants (Frakes, 1984). She hypothesized that students who are 

motivated to participate in music find ways to deal with the time requirements. 

While there is not agreement as to the importance of scheduling concerns for 

music participation, researchers do tend to agree on the importance of the influence of 

the teacher. The teacher-student relationship was found to be a significant predictor of 

continued music participation in numerous studies, and evidence supports the belief 

that some students join choir simply because they like the instructor (Frakes, 1984; 

Koutz, 1987). Likewise, dislike for the instructor has consistently been cited as a cause 

for student drop-out (Anthony, 1974; Koutz, 1987). In a summary of the literature on 

the student drop out rate in music programs, Austin (1988) cited the two variables of 

scheduling and dislike for teacher as the most commonly given reasons for dropping 

out. Loss of interest, academic pressure, dislike for practicing, lack of parental 

support, fear of failure, and financial cost were also listed as causes for student drop

out. 

Many of the studies on student participation in music have focused on the 

personal characteristics of the students. Students' intrinsic interest in music and their 



desire to perform have consistently been cited as motivational factors for student 

participation in music ensembles (Kehrberg, 1984; Klinedinst, 1989; Morgan, 1992; 

Stewart, 1991). Previous music experience and influence of the home environment 

have also been reported as influential to school music participation in several studies on 

music education (Kehrberg, 1984; Klinedinst, 1989; Stewart, 1991). Further, Kehrberg 

found that students' self-rating in music strongly influenced continued participation in 

music ensembles (Kehrberg, 1984). Austin's research confirmed Kehrberg's earlier 

conclusions by finding that music self-esteem was a significant predictor of 

participation in both in-school and out-of-school music activities (Austin, 1990b). 

Research on the personal characteristics of academic achievement, socio

economic status, and ethnicity have not resulted in such consistent findings. Rowe and 

Kruth found that students with high academic achievement tended not to participate in 

music, while Frakes found just the opposite (Frakes, 1984; Kruth, 1964; Rowe, 1960). 

Likewise, McCIarty found that music participants were likely to be members of affluent 

families while Stewart and Kruth reported no significant correlation between social 

class and music participation (Kruth, 1964; McCIarty, 1968; Stewart, 1991) 

While the fact that minority groups are underrepresented in music ensembles 

has been well documented (Casper, 1989; Watts, Doane, & Fekete, 1992), the issue of 

minority participation in music has not prompted the research one would expect. The 

studies that have been conducted have not resulted in consistent findings. In 1989, 

Casper investigated minority participation in high school vocal jazz ensembles, citing 



the disproportionately low minority enrollment in Northwest jazz ensembles as a 

growing concern for both music educators and administrators (Casper, 1989). In a 

survey of several Northwestern schools with minority populations, only one high 

school was identified as having a vocal jazz program with proportionate minority 

enrollment based on the school population. Casper's case study described this one 

school and therefore did not attempt to offer any explanations of disproportionate 

minority enrollment. The school was located in a highly integrated community that was 

very supportive of the educational programs. The school had a positive school climate 

with strong parental and administrative support, high expectations for students, and an 

active student body. The vocal music teacher was described as a strong leader, 

enthusiastic, organized, and dedicated. 

In a later study conducted by Stewart, results indicated that minority enrollment 

might be influenced by school characteristics (Stewart, 1991). Stewart found that 

minority students were more likely to attend large schools, urban schools, or schools 

with high proportions of college-bound students. In addition, minority students were 

more likely to be enrolled in vocational tracks. These school characteristics were 

associated with reduced music course enrollment. Further, Stewart hypothesized that 

minority students tended to exhibit academic characteristics of students who generally 

take fewer music classes, and when these academic characters were factored out, no 

differences in minority participation were found in any type of music class (Stewart, 

1991). The differences in minority enrollment, according to Stewart, resulted from 
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mediating influences of school characteristics and student behavior that made it less 

likely for minority students to accumulate music credits. 

Concern over minority enrollment in music ensembles prompted a later study 

which investigated minority enrollment in a large Florida school district (Watts et al., 

1992). The result of the study indicated that 28% of the senior high schools surveyed 

had a lower minority participation rate than would be expected based on minority 

enrollment of the school population. Again, the researchers did not attempt to explain 

why the populations between schools differed. Rather, they described family based and 

school based strategies that seemed to promote minority participation. These strategies 

included involving minority parents in decision making and fundraising activities and 

having guidance counselors and feeder school teachers aid in identifying and contacting 

minority students interested in music. 

Music educators and researchers have investigated numerous factors that 

influence student participation in music programs. While researchers have identified 

both school and student characteristics that influence music participation, these 

characteristics alone have not been able to explain the total variance in student 

participation rates. Specifically, the factors that influence minority participation in 

choral music programs have not yet been identified. 

Classroom Environment 

Most of the studies cited above focus on individual differences in students and 

schools when investigating ensemble participation. However, music ensembles 



frequently have strong group identities and function as distinct units. One of the most 

salient influences on student participation found in the literature on music participation 

is the social aspect of performing in an ensemble (Anthony, 1974; McClarty, 1968). 

Students seem to take pride in being accepted in a group they hold in high esteem 

(Koutz, 1987). Few studies in music education have investigated the influence of the 

group process beyond the student's need for social interaction. However, evidence 

from the research on the group process in schools has shown that student behavior is 

greatly influenced by the group (Manor, 1987; Moos, 1979). 

Since the mid 1950s, researchers have investigated the influence of group 

processes in the classroom on several aspects of student development (Schmuck & 

Schmuck, 1979). Psychological dimensions of the classroom such as cohesiveness, 

satisfaction, goal direction, diflBculty, competitiveness, and friction have been used as 

both independent and dependent variables and have been found to influence student 

achievement, performance, absenteeism, self-concept, and other educational outcomes 

(Fraser & Walberg, 1991; Moos, 1979). 

Researchers have shed valuable light on the complex issues of classroom 

environment and student development by investigating the various dimensions of the 

classroom and their effect on students. Moos synthesized recent research findings on 

classroom environment and concluded that student satisfaction, interest, self-esteem, 

and creativity are enhanced by classrooms that are innovative and that stress good 

relationships. These same classes do not do as well at promoting traditional 
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achievement as measured by standardized test scores. Test scores are more likely to go 

up in classes that combine warm and supportive relationships with an emphasis on 

specific academic tasks and in classrooms that are orderly and well-structured (Moos, 

1979). This research points to the complex nature of classroom environments and to 

the need for a clearly defined methodology in fixture studies. 

Group Dynamics Theory 

Three early educational leaders, John Dewey, Kurt Lewin, and Jacob Moreno, 

laid the groundwork for group dynamics theory (Schmuck & Schmuck, 1979; Schmuck 

& Schmuck, 1997). First, John Dewey developed a philosophy of education that 

focused on the process of education rather than content. Dewey believed the 

classroom should represent a democratic society where children learn to make choices, 

work collaboratively, and relate to one another. Kurt Lewin and Jacob Moreno 

contributed to group dynamics theory by collecting scientific data to support Dewey's 

philosophy. While Lewin and Moreno did not work collaboratively, they both took an 

active approach to research and worked to improve classroom group processes. 

From these early pioneers comes the theory of group dynamics outlined by 

Schmuck and Schmuck (1997). These authors point out that students in a classroom 

are motivated by the need to develop their self concept. A positive self concept is 

dependent on the ability of the student to feel a sense of achievement, power, and 

affiliation. Classrooms that are competitive, hostile, and unfiiendly cause students to 

feel anxiety and discomfort. This alienation results in a negative effect on learning and 



classroom behavior. On the other hand, classrooms which promote a supportive, 

friendly, and accepting atmosphere have a positive effect on learning and behavior. 

This theory is based on a combination of ideas and research findings fi^om seven 

areas of social psychology (Schmuck & Schmuck, 1979; Schmuck & Schmuck, 1997). 

The following overview of these seven dimensions of social psychology is provided to 

aid in the understanding of group dynamics theory. The first area considered is systems 

theory research, which describes the systemic nature of groups. Classrooms are 

complex multilevel structures that are affected by the interactions of individual 

students, classroom groups, school organizations, school districts, and communities. 

Systems theory analyzes classrooms as open systems influenced by the members of the 

classroom and the surrounding organizations. 

The second perspective taken fi-om social psychology deals with the informal 

and formal aspects of groups. According to social psychologists, informal relationships 

often have important consequences on how individuals carry out the formal roles 

assigned by a group. In the classroom, the formal role of the academic student is 

defined by the teacher, school, and community. However, how a student fiinctions in 

this role is affected by the informal interactions in the classroom. For example, 

academic achievement and student behavior are positively affected by classrooms that 

encourage students to relate to each other in fiiendly and helpful ways. 

The third perspective taken fi-om social psychology deals with the emotional 

nature of the relationships that develop in groups. This perspective, taken from 
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psychoanalytic theory, ties the emotional outcomes of group aflSliation to the 

behavioral styles learned in families. According to this theory, group performances will 

be affected by covert processes having to do with students' early experiences as family 

members. Children learn how to relate to other people from their parents and siblings. 

Further, students' behaviors towards parents and siblings often transfer directly to the 

interaction between teachers and classmates. The feelings expressed between 

classmates and teachers often influence how individuals view themselves, their abilities, 

and their worth. This in turn affects how students behave in the classroom and how 

they determine their role in future educational settings. 

The development of self-concept is the topic of concern in the fourth 

perspective of social psychology being considered. Several social psychologists have 

argued that self-concept develops through interactions with family, peers, friends, and 

acquaintances. Often, a student's self-concept reflects the influence of the family or 

peer group by mirroring the images projected on them by these close associates 

(Mannheim, 1957). The effects of family and peers can be countered by strategies that 

promote self-esteem. According to recent researchers, self-esteem increases when 

people are given the opportunity to set goals relevant to their own needs. Self-esteem 

is also enhanced when individuals see themselves possessing special skills needed by the 

group. 

Motivational theories have played an important role in the development of 

group dynamics theory. According to recent theories, students are motivated by the 



desire to achieve, the need for afiBIiatioa, and the desire for power. Students frequently 

display negative behaviors when these needs are not met in the classroom. For 

example, students who are frustrated in the classroom because they are unable to 

achieve specific goals may act listless and disinterested. When the need for af51iation is 

not met, students may act aggressive or may withdraw with feelings of loneliness and 

alienation. Students who feel powerless often put others down or ignore their 

classmates. 

The sixth perspective borrowed from social psychology deals with the group 

effect on intellectual performance. This branch of social psychology, referred to as the 

psychology of social facilitation, has found that an individual's intellectual and motor 

performance is negatively affected by the mere presence of others involved in a similar 

task. However, research on education has indicated that the presence of others during 

the learning process can significantly enhance the experience of the individual (Sharan, 

1994). The presence of others seems to have a negative effect only when there are 

conditions of interpersonal competition and where students feel threatened or anxious 

in the presence of others. 

The recent work on cooperative learning constitutes the seventh and final 

perspective considered in group dynamic theory. As mentioned above, cooperative 

learning can erase the negative effects of working around others by establishing an 

environment that is non-threatening and less competitive. Further, there is a positive 

relationship between cooperative learning and student achievement. Students can learn 



faster and retain information longer if they are taught to interact cooperatively during 

the learning process. 

These seven perspectives from social psychology indicate the complex nature of 

group dynamics and lend valuable insight into the theory developed by the Schmucks. 

Classrooms are living social systems in which students and teachers interact both 

formally and informally. These interactions, along with family relationships and 

connections with friends, influence self-esteem and thus influence student behavior. 

Motivation theory tells us that behavior is also influenced by the need to achieve, the 

desire for aflBliation, and the need for power. The psychology of social facilitation tells 

us that behavior is negatively affected by the presence of others, but cooperative 

learning strategies can overcome the negative effects of working in groups and can 

enhance achievement. These findings have been synthesized into group dynamics 

theory, a theory which has linked educational outcomes to a variety of classroom 

characteristics. 

Need 

If we truly believe that the quality and quantity of music instruction received by 

a student should not be the result of racial or ethnic status, we cannot ignore the 

differences in minority enrolhnent found in many American schools. Researchers 

across disciplines have consistently found that ethnicity plays an important role in the 

choices students make. Activities, interests, and friendships are influenced by a 

person's ethnic background (Steinberg, 1996). Group dynamics theory, and the related 



literature on classroom environment, has shown that student behavior is influenced by 

the unique characteristics of the group. Since the group is acknowledged to be such a 

major factor in music performance ensembles, it seems logical to assume group 

dynamics theory is relevant to student participation in these groups. Further, since 

ethnicity also plays a large role in this process, it seems that racial factors interact with 

group dynamics theory in the ensemble. In spite of this, no research studies have been 

found which investigated how group processes influenced minority enrollment in high 

school choral groups. 

Existing research regarding participation in music ensembles has yielded 

interesting results. Scheduling problems and dislike for the instructor have been found 

to negatively affect music participation. Previous music experience, home 

environment, intrinsic interest in music, and the desire to perform have been found to 

positively influence student participation. While these findings do provide valuable 

information for music educators, they do not explain all of the differences found among 

various programs and do little to explain the differences in the rate of minority 

participation. 

Group dynamics theory indicates that behavior in a school setting is influenced 

by the classroom environment. One of the behaviors affected may be the decision to 

continue participation in the group. Since we also know that ethnicity influences 

student behavior, it may be that these two effects interact to cause minority groups to 

be underrepresented in some music programs. The purpose of this study is to 



investigate the factors of classroom environment that may influence Hispanic 

participation in high school choirs. 

Purpose 

The purpose of this study is to examine the relationship between classroom 

environments and Hispanic enroUment in secondary choral music programs. 

Specifically, this study will investigate the classroom environment in choral music 

programs with both low Hispanic enrollment and proportionate Hispanic enrollment in 

order to identify the aspects of classroom environment that encourage Hispanic student 

participation. In addition, data will be analyzed to determine whether differences exist 

in how Hispanic students. White students, and students who are neither Hispanic nor 

White assess the choral music classroom environment. The research questions for this 

study are: 

1. Is there a relationship between program type (proportionate Hispanic 

enrollment and low Hispanic enrollment) or ethnicity (Hispanic students. White 

students, and students who are neither Hispanic nor White) and the classroom 

environment dimension of involvement? 

2. Is there a relationship between program type or ethnicity and the classroom 

environment dimension of affiliation? 

3. Is there a relationship between program type or ethnicity and the classroom 

environment dimension of teacher support? 



4. Is there a relationship between program type or ethnicity and the classroom 

environment dimension of task orientation? 

5. Is there a relationship between program type or ethnicity and the classroom 

environment dimension of competition? 

6. Is there a relationship between program type or ethnicity and the classroom 

environment dimension of order and organization? 

7. Is there a relationship between program type or ethnicity and the classroom 

environment dimension of rule clarity? 

8. Is there a relationship between program type or ethnicity and the classroom 

environment dimension of teacher control? 

9. Is there a relationship between program type or ethnicity and the classroom 

environment dimension of innovation? 

Definitions: 

Classroom Environment - Trickett and Moos define three broad dimensions of 

classroom environment; relationship dimensions, personal growth/goal orientation 

dimensions, and system maintenance and change dimensions. The following nine 

dimensions of classroom environment and the definitions provided represent sub

categories of the broader dimensions as outlined by Trickett and Moos (1995). 

Student Involvement - how interested students are in the class, and how much 

students participate in discussions and do additional work on their own. 

Affiliation - the fiiendship students feel towards one another. 



Teacher Support - the help and friendship the teacher shows toward students, 

and the extent to which the teacher talks to the students and shows interest in their 

ideas. 

Task Orientation - the emphasis placed on completing planned activities and 

staying on task. 

Competition - how much students compete for grades and recognition, and how 

diflHcult it is to achieve good grades. 

Order and Organization - the emphasis placed on the organization of 

assignments and activities. 

Rule Claritv - the emphasis placed on establishing and following rules, and the 

extent to which the teacher is consistent in enforcing the rules. 

Teacher Control - how strict the teacher is, the severity of punishment, and how 

often students get in trouble in class. 

Innovation - how much the teacher uses different techniques and encourages 

creative thinking. 

Limitations 

Hispanic student participation in choral music ensembles is a complex issue with 

many interrelated variables. It is acknowledged that the present study will only look at 

one possible variable and will not attempt to investigate all of the factors that may 

influence student participation. 
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This causal-comparative research is limited by the ex post facto nature of the 

design. While causal-comparative studies attempt to identify cause-eflfect relationships, 

caution must be used in interpreting the data. Causal-comparative research can 

establish whether a relationship exists between variables, but the relationship may not 

be a causal one (Gay, 1996). 

Overview 

The remainder of this study is divided into four chapters. Chapter 2 provides a 

review of the literature. Chapter 3 describes the methodology and presents information 

on the sample, design, and procedures. Chapter 4 includes the results and data analysis 

and provides a summary of the findings. Chapter 5 is comprised of a discussion of the 

results along with conclusions and implications for education. 
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Chapter D 

Review of Related Literature 

This chapter will review the literature concerning three areas of music 

participation. First, descriptive studies and surveys that have investigated enrollment 

trends in school music programs will be discussed. Second, the literature dealing with 

the reasons students choose to participate in music ensembles will be presented. While 

a few of the studies reviewed involved university students, emphasis will be placed on 

studies that look at participation and non-participation at the secondary school level. 

Finally, studies on minority enrollment in music programs will be discussed. 

The information for the literature review was obtained through the use of 

E.R.I.C., Dissertation Abstracts International, Psychological Abstracts, Psych-lit, 

Music Index, and Sabio. Two internet sources were used for this research: Music 

Education Resource Base and Research Perspectives in Music Education. 

Enrollment Trends 

In a 1960 study, Rowe investigated the status of music programs in Fairfield 

County, Connecticut through the use of interviews and questionnaires designed to 

survey music supervisors and guidance counselors (Rowe, 1960). Rowe reported that, 

with the exception of junior high instrumental programs, student participation in music 

programs had decreased significantly during the previous ten years. The drop-out rate 



for music participation was highest among male students, ninth grade students, and 

higher ability college-bound students. Rowe cited scheduling policies, inadequate 

programs, and the failure of music programs to compete with enriched and accelerated 

courses in science, math, and languages as well as new courses such as remedial 

reading and driver education as the cause for falling enroUment. He predicted that 

music courses might soon be taken out of the school curriculum and become extra

curricular activities. 

Fifteen years later, music was still a curricular subject and had in fact 

maintained a strong position in public schools. Hoffer analyzed a 1973 government 

survey and reported that music was the second largest elective area in the secondary 

school curriculum (Hoffer, 1980). While the government report indicated a slight drop 

in overall music enrollment between 1961 and 1973, Hoffer reported that this drop was 

due to a decrease in enrollment in general music classes and that both choir and band 

programs continued to hold solid positions in secondary schools. 

In 1988, the Center for Educational Statistics published a report on the status of 

arts and humanities instruction. This report indicated that 23 percent of high school 

students chose to participate in school music, with 12 percent involved in choral music 

programs (1988). These figures are supported by a 1990 survey conducted by the 

National Center for Educational Statistics. In the report. First Follow-lJp to the 

National Education Longitudinal Study of J988, 18,221 high school sophomores were 

asked to provide information about their school activities. Morrison, in an 
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interpretation of this government data, reported that 22.3 percent of high school 

students were involved in school music programs (Morrison, 1994). A look at the 

cultural background of the students showed that the majority of music participants, 

76.1 percent, were White. When compared to the total population, this figure indicated 

White students were over represented in music programs by 4 percent. Hispanic 

students were underrepresented in music programs by 3.8 percent while AfHcan 

American students were evenly represented. 

Stewart investigated music enrollment trends by looking at social and school 

factors that related to participation (Stewart, 1991). Stewart used data fî om High 

School and Beyond to investigate the characteristics of students enrolled in music and 

found that students in choral music classes were more likely to be female and from 

socially and academically advantaged families. Students with previous music 

experience were also more likely to participate in high school choral programs. In 

looking at minority enroUment, Stewart reported that participation was restricted by 

both school and academic characteristics. Minority students were more likely to attend 

schools that did not promote music participation, and minority students tended to 

exhibit the academic characteristics of students who take fewer music classes. Students 

were less likely to participate in choir if they attended suburban schools, schools with a 

high proportion of college bound students, or schools in the South. 



Reasons for Music Participation 

Much of the literature dealing with student participation in music at the 

secondary school level involved looking at the causes for student drop-out. Casey 

investigated fifth through twelfth grade students enrolled in the Moline, Illinois school 

system and found that drop-outs had lost interest, reported scheduling conflicts, or felt 

they lacked performance ability (Casey, 1964). Dislike of the teacher was also cited as 

a reason for dropping out. Casey also compared mean scores between active music 

participants and drop-outs on IQ tests, academic grade point average, and musicality 

but found little or no difference between the two groups on any of the three 

comparisons. 

In a similar study, Kruth reported that there was a difference between median 

I.Q. scores for music participants and drop-outs with drop-out students scoring higher 

(Kruth, 1964). In a study of Oakland, California secondary school students, Kruth 

reported the drop-out rate was highest for girls, for students with more academic 

avocational interests, for students with higher I.Q. scores, and for students who 

participated in clubs and activities. Drop-outs reported the lack of feeling challenged in 

class, scheduling problems, and cost as being influential in the decision to discontinue 

music study. 

Loss of interest was cited as the primary reason students drop out of 

instrumental music in a 1966 study conducted by Lax. Lax surveyed over 200 students 

from Detroit public schools in an investigation of the drop-out rates in instrumental 
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music. The respondents attributed the lack of interest to academic pressures, dislike 

for the instrument or teacher, and interest in other activities. 

Anthony conducted a study in which both music participants and drop-outs 

from three Iowa high schools were asked to complete a questionnaire designed to 

determine what factors influenced students' decisions to either stay in band or drop out 

(Anthony, 1974). Social factors and the love of music were most frequently cited as 

reasons for participation. Drop-outs cited dislike for the teacher, dislike of practice, 

loss of interest, and scheduling problems as the most influential reasons for non-

participation. 

Instrumental drop out was again the focus of a later study conducted by 

Rawlins, who investigated instrumental music programs in Lincoln, Nebraska by 

interviewing 50 music drop-outs, 21 music teachers, and 6 administrators (Rawlins, 

1979). Several reasons for discontinuing music participation were given by the 

students interviewed including scheduling conflicts, dislike of teacher, personal feelings 

toward self, peer and family influence, economic pressure, and health related problems. 

Choral music students were included as part of the sample population in 

research conducted by Kehrberg (1984), Frakes (1984), and Koutz (1987). Kehrberg 

investigated music aptitude, achievement, attitude, and participation using a sample of 

169 fourth through twelfth grade students from Goessel, Kansas. Parental support, 

desire to be a better player, and musical self-image were highly correlated to music 

participation. Kehrberg also reported that grade level may affect participation, since 



underclass students were more likely to participate in school music than were upper-

class students. 

Frakes selected a group of high school graduates who attended K-12 grades in 

a rural southeastern community as her target population. Eighty-three students who 

had attended school in the same school district throughout elementary and secondary 

school participated in the study. Frakes found that sixth grade students who scored 

higher on the Music Achievement Test 2 (MAT 2) and the Iowa Test of Basic Skills 

(ITBS) were more likely to participate in secondary music programs than students with 

lower MAT and ITBS scores. This finding contradicts both Rowe and Kruth, who 

reported academically advantaged students tended to drop out of music participation. 

Intrinsic interest in music, musical self-image, respect for music teacher, family support, 

and influence of fnends were reported as positive influences on participation at the 

secondary school level. Drop-outs reported less family support and a lower musical 

self-image than did participants. Both drop-outs and non-participants reported time 

requirements for music participation adversely affected music participation. 

In a 1987 study conducted by Koutz, 1,485 sophomore and junior high school 

students were administered the Student Morale Music Index (SMMI). Koutz reported 

similar findings to Frakes in that music participants cited interest in music as a primary 

reason for participation. Pride in the group and enjoyment of performance activities 

were also given as reasons for continued enrollment. Drop-outs reported conflicts with 

other interests, scheduling problems, time requirements, and a dislike for the marching 



component in band programs as reasons for discontinued involvement. Non-

participants' primary reasons for choosing not to enroll were conflicts with other 

interests, time requirements, not seeing music as important to adulthood, friends not in 

music, and scheduling problems. 

Castelli bvestigated male enrollment in secondary choral music programs 

(Castelli, 1986). By using a questionnaire administered to high school students, 

Castelli developed a hierarchy of student attitudes affecting male enrollment in choral 

music. The responses of 500 randomly selected students indicated that students 

believed future occupational choice was the primary reason for low male enrollment in 

vocal music. Peer pressure and family influence were rated second and third. Male 

students who did not sing in the choir listed the adolescent changing voice as the main 

reason for not selecting choir. Occupational relevance was rated second in importance, 

with sex role endorsement rated third. Family iirfiuence and peer pressure were rated 

as least influential. An interesting finding in Castelli's study was the comparison of 

students' attitudes with the attitudes of music educators. The music teachers from the 

school district ranked sex role endorsement as the most likely influential factor for male 

enrollment in choral music and occupational relevance as least likely to influence 

participation. This was just the opposite of the attitudes reported by the student body. 

A 1968 study conducted by McClarty at the University of Montana also 

provided important information for the present study. McClarty surveyed 183 

university students who had participated in high school band and found only twelve of 



these students continued band participation at the university level (McClarty, 1968). 

Those students continuing in the band program enjoyed both the musical and social 

aspects of band participation and had a good attitude towards the university band 

program. Those students who chose not to participate had lost interest in the 

instrument and felt that other non-musical demands conflicted with band participation. 

Further, the students who decided not to continue in instrumental music did not feel 

confident in their own ability and were apprehensive about audition requirements. Both 

the participants and non-participants reported making their decisions about college 

band participation while still in high school. 

Minority Enrollment in Music Ensembles 

Over the past several years there has been a growing interest in minority 

enrollment in music programs. Casper (1987) and Ensley (1988) conducted qualitative 

studies to investigate programs with equitable minority enrollment. Casper developed a 

case study using a high school vocal jazz program in northern California as her subject. 

Casper described the school as having a positive climate with strong parent, 

community, and administrative support. Teachers were enthusiastic and were viewed 

favorably by the community. Student-teacher interactions were fnendly, with an 

emphasis placed on instruction, learning, and practice. There was a policy of shared 

decision making with active participation by the parents, staff, and administration. 

Ensley investigated four southwestern string programs and described the 

characteristics of successful programs. Particular interest was placed on practices that 



promoted retention and recruitment of Hispanic students. Ensley concluded that 

successflil programs provided school instruments for student use, and that student 

participation was influenced by the sound of the instrument and the encouragement of 

family and friends. Performance opportunities and travel experiences were also 

reported as positive influences on student participation. Teachers often spent time 

tutoring individual students, and teachers maintained high standards and expectations 

for student performance. Student performance was further enhanced in programs with 

university support when the support involved low cost supplemental instruction. 

Parent and community support was strongest for those programs that included 

Hispanic music in their repertoire. 

A 1992 study conducted by a group of Florida researchers assessed minority 

involvement in a large Florida school district and outlined the strategies used by 

teachers to recruit and retain students in those schools with equitable minority 

enrollment (Watts et al., 1992). Secondary schools with proportionate minority 

enrollment reported the use of both school based and femily based strategies to recruit 

and retain students. Parents of minority students were encouraged to participate in 

school activities such as fund raising. Teachers reported using personal contact, 

individualized instruction, small group rehearsals, peer coaches, and motivational 

programs to encourage minority enrollment. 

Walker and Hamarm looked at students' perceptions about music participation 

and university recruitment strategies in an investigation of minority recruitment (Walker 



& Hamann, 1995). These two researchers surveyed 774 high school band students 

who indicated that they planned to attend college. As part of this study, students 

indicated which factors influenced their decisions to continue music participation. 

Teacher effectiveness was ranked highest for all groups of students, with program 

quality ranked second. Social factors were rated as important to somewhat important. 

Other factors such as race of participants in the group, popularity, and race and gender 

of the teacher were ranked as somewhat important to least important. When looking at 

the responses of students by ethnic group, it was found that teacher effectiveness was 

ranked highest by all students, regardless of ethnicity. The rank order for the remaining 

factors under investigation varied slightly between ethnic groups. African American 

students ranked quality of group as the second most important reason for continuing 

participation followed by social rewards, race of participants, teacher popularity, 

teacher race, and teacher gender. The rank order of these factors for Hispanic students 

was social rewards, quality of group, race of participants, teacher popularity, teacher 

race and teacher gender. The rank order for White students was quality of group, 

social rewards, teacher popularity, race of participants, teacher race and teacher 

gender. 

The importance of the teacher is underscored by the literature on teacher role 

models. Hamann and Walker conducted two separate studies investigating whether 

music teachers served as role models for African American students. In the first study, 

conducted in 1993, 7.8% of the 115 African American students surveyed identified a 
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music teacher as a role model (Walker & Hamann, 1993). In a second study, 811 

African American students were surveyed with 36% identifying a music teacher as a 

role model (Hamann & Walker, 1993). Similar results were reported by Hamann and 

Cutietta when investigating Hispanic students (Hamann & Cutietta, 1996). In a study 

involving 722 Hispanic students, 37% identified their music teacher as a role model. 

These three researchers also investigated the race and gender of the teachers identified 

as role models and found a large percentage of the students identifying teachers of 

either the same race or same gender as role models. 

Summary 

While music educators embrace the motto "Music for every child, every child 

for music," the facts point out that less than one quarter of the secondary school 

students enrolled in public schools in the United States choose to participate in music 

ensembles. Several researchers reported that music participants had an intrinsic interest 

in music (Anthony, 1974; Frakes, 1984; Koutz, 1987), held a high musical self image 

(Frakes, 1984; Kehrberg, 1984), and enjoyed the social aspects of belonging to the 

group (Anthony, 1974; Frakes, 1984; Koutz, 1987). Factors that influenced non-

participation included scheduling problems (Anthony, 1974; Casey, 1964; Frakes, 

1984; Koutz, 1987; Kruth, 1964; Rawlins, 1979), dislike for teacher (Anthony, 1974; 

Casey, 1964; Lax, 1966; Rawlins, 1979), and loss of interest (Anthony, 1974; Lax, 

1966; McClarty, 1968). 



The research on minority enrollment has not focused on specific causes of 

student participation. Rather, researchers have described general characteristics of 

those programs with equitable minority enrollment. The teacher's influence was cited 

as an important component to all of the programs described as having proportionate 

minority enrollment (Casper, 1989; Ensley, 1988; Watts et al., 1992). Teachers often 

worked with individual students (Ensley, 1988; Watts et al., 1992), used personal 

contact to recruit minority students (Watts et al., 1992), and maintained positive 

student-teacher relationships (Casper, 1989). Parent involvement was also viewed as 

important and was encouraged by the teachers (Casper, 1989; Watts et al., 1992). 

Researchers investigating music participation have provided music education 

with valuable information on why some individual students choose to participate in 

music ensembles, and researchers investigating minority enrollment have described 

programs which seem to promote minority participation in music programs. 

Unfortunately, researchers have not investigated the differences in student participation 

that exist between various music programs. As Austin (1988) points out in his review 

of the drop-out literature, "more systematic examinations of various instructional 

procedures and their influence on short-term and long term participation trends" may 

help teachers develop more eflfective teaching strategies. Therefore, the purpose of this 

study is to examine the differences in instructional programs between schools with 

varying minority participation. Specifically, the study will assess and compare the 
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classroom enviromnents of both programs with proportionate Hispanic enrollment and 

programs with low Hispanic enrollment. 
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Chapter III 

Methodology 

The purpose of this study was to examine the relationship between Hispanic 

student enrollment in secondary choral music programs and the classroom environment. 

By comparing the classroom environment in programs with both proportionate 

Hispanic enrollment and low Hispanic enrollment, this study attempts to identify those 

aspects of classroom environment that affect minority student participation. In 

addition, this study investigated the responses of Hispanic students. White students, 

and students who are neither Hispanic nor White to determine whether differences exist 

in how these students assess the environment in the choral music classroom. 

Sample 

The sample for this study consisted of405 students enrolled in secondary choral 

music classes in 10 public high schools. The 10 schools were chosen on the basis of 

Hispanic enrollment, size of the school, size of the community, and willingness to 

participate in the study. Five of the schools were located in Arizona and five were 

located in Southern California. With one exception, teachers had been at the 

participating school cite long enough to establish a program and to develop a 

reputation with the students. The teacher at School 3 had taught in the same district 

for several years, but had completed only one semester at the participating school. 



The ethnic distribution of students in the choral music program was determined 

from information obtained from the students on a questionnaire designed for this study. 

Two hundred and fifty five students indicated they were White, 63 students indicated 

they were Hispanic, and 87 students indicated they were neither Hispanic nor White. 

Students who were neither Hispanic nor White were asked to indicate their ethnicity. 

Forty students were African American, 21 students were Asian, 10 students were of 

mixed ethnicity, 7 students were Native American, and 1 student was Pacific Islander. 

Eight students indicated they were neither Hispanic nor White, but did not specify their 

ethnicity. 

Each of the 10 schools used for this study collected information from parents 

and/or guardians to determine the demographic make up of the student body. The 

demographic information was obtained from the participating schools, and the choral 

music population was compared to the school population. Each of the 10 choral music 

programs was labeled as either having a proportionate Hispanic enrollment when 

compared with the school population or as having a low Hispanic enrollment when 

compared with the school population. For the purpose of this study, low Hispanic 

enrollment described differences between the school population and the choral 

ensemble population greater than 10 percent. Programs with choral ensemble 

populations within 10 percent of the school population were classified as having 

proportionate Hispanic enrollment. Five programs were identified as having a 

distribution of Hispanic students that matched the school population and were labeled 



as proportionate Hispanic enrollment programs. Three of these schools were in 

California and two were in Arizona. Five programs were identified as having an under-

representation of Hispanic students and were labeled as low Hispanic enrollment 

programs. Three of the programs with a low proportion of Kspanic students enrolled 

in choral music were in Arizona and two were in California. 

Dependent Variables 

The dependent variable for this study was the classroom environment as 

measured by the Classroom Environment Scale, Form S (CESS) (Trickett & Moos, 

1995). The CESS contains 36 true/fyse questions designed to assess nine dimensions 

of the classroom environment: (1) involvement—how attentive the students are in class, 

and how much time and energy the students invest in classroom activities; (2) 

affiliation—whether or not fiiendships develop among the students, how well students 

get to know each other, and whether or not the students work cooperatively; (3) 

teacher support—whether or not the teacher shows a personal interest in students; (4) 

task orientation—the emphasis placed on staying on task and completing assignments; 

(5) competition—the level of competition for grades and teacher recognition among the 

students; (6) order and organization—the emphasis placed on the organization of the 

class and on the orderly behavior of students; (7) rule clarity—the emphasis placed on 

establishing and following a clear set of rules, (8) teacher control—how strict the 

teacher is, and how often students get in trouble in the class; and (9) innovation—how 

often the teacher uses different ideas and encourages creative thinking. 



The original CES, Form R, is a 90 item survey designed for use in junior and 

senior high school classrooms. The CES, Form R, has been found to be a reliable and 

valid tool in assessing classroom environments. Trickett reported acceptable test-retest 

reh'ability and internal consistency. Test-retest reliability varied between .72 and .90 for 

the nine subscales reported in the CES, while the internal consistency varied between 

.67 and .80. Further, the intercorrelation score for the nine subscales was reported to 

be approximately .27, indicating that the subscales measure distinct aspects of 

classroom learning environments (Trickett & Moos, 1995). 

The CES, Form S, was developed for use with groups of students and uses the 

first 36 items of Form R. Using a sample of 38 high school classrooms, Trickett found 

the results of the CES, Form S to be very similar to Form R. Further research 

comparing the CES, Form R, with the CES, Form S, has been conducted and has 

validated the use of Form S when looking at the mean scores for groups of students 

and not individual students (Fraser, 1982; Fraser, 1983). Fraser reported that Form S 

had acceptable internal reliability (.59 to .78), was highly correlated to Form R (r 

values varied fi^om .78 to .95), and discriminated significantly between classes. 

Independent Variables 

Two sets of independent variables were used for this study. First, the study 

investigated two classifications of choral music ensembles. The first classification, 

labeled proportionate Hispanic enrollment, describes choral music ensembles with a 

Hispanic enrollment that reflects the school population. The second classification. 



labeled low Hispanic enrollment, describes choral music ensembles with a low Hispanic 

enrollment based on the school population. 

The second set of independent variables consisted of three groups of students, 

Hispanic students. White students, and students who were neither Hispanic nor White. 

Information on the ethnicity of the students was gathered using a self-report question 

included on the survey. Two hundred and fifty five students were White, 63 students 

were Hispanic and 87 students were neither Hispanic nor White. 

Design 

Causal-comparative, or ex post facto, research describes conditions that already 

exist and attempts to determine the causes for these conditions. Caution must be taken 

when interpreting the results of causal-comparative research since both the effect and 

the cause have ah^eady occurred. 

To control for threats to internal validity, a standardized test for classroom 

environment was used. The Classroom Environment Scale (CES) has been found to be 

a valid and reliable tool in the assessment of classroom environments in several 

disciplines including music (Trickett & Moos, 1995; Hamann, Mills, Bell, Daugherty, & 

Koozer, 1990). 

External validity refers to the extent that results can be generalized to groups 

outside of the experimental setting (Gay, 1996). The sample for this study was 

comprised of ten high schools selected on the basis of minority enrollment, size of 

school and size and socio-economic status of the community. All of the schools were 



public high schools located in urban communities. The results of this study must be 

viewed cautiously, but can be generalized to those public high schools with similar 

populations and similar choral music programs. 

Procedures 

Demographic information on each of the schools was collected during the first 

week of November, and schools were selected for participation based on the size of the 

school, community characteristics, and Hispanic enrollment figures. The choral music 

director at each of the targeted schools was contacted and asked to participate. All ten 

directors agreed to cooperate in the study, and a date for data collection was agreed 

upon. The researcher traveled to each of the schools on the appropriate date and 

administered the CES. 

Null Hypotheses 

Best and Kahn describe the null hypothesis as a statement indicating no 

significant difference or relationship between the parameters under investigation (Best 

& Kahn, 1993). The use of a negatively stated hypothesis provides a strong test of the 

research hypothesis by requiring substantial evidence to reject the null hypothesis. The 

null hypothesis for this study states that there is no diflference in classroom environment 

between ensembles with proportionate minority enrollment and ensembles with low 

minority enrollment. Specifically, the foUowing null hypotheses will be tested. 

I. There will be no main effects nor interactions between the independent 

variables of program type or ethnicity for the dependent variable of involvement. 



2. There will be no main effects nor interactions between the independent 

variables of program type or ethnicity for the dependent variable of aflSliation. 

3. There will be no main effects nor interactions between the independent 

variables of program type or ethnicity for the dependent variable of teacher support. 

4. There will be no main effects nor interactions between the independent 

variables of program type or ethnicity for the dependent variable of task orientation. 

5. There will be no main effects nor interactions between the independent 

variables of program type or ethnicity for the dependent variable of competition. 

6. There will be no main effects nor interactions between the independent 

variables of program type or ethnicity for the dependent variable of order and 

organization. 

7. There will be no main effects nor interactions between the independent 

variables of program type or ethnicity for the dependent variable of rule clarity. 

8. There will be no main effects nor interactions between the independent 

variables of program type or ethnicity for the dependent variable of teacher control. 

9. There will be no main effects nor interactions between the independent 

variables of program type or ethnicity for the dependent variable of innovation. 

Analysis 

The data was entered into a statistical program, and descriptive statistics were 

calculated. A series of MANOVA tests was used to determine whether any significant 

differences exist between programs with proportionate Hispanic enrollment and 



programs with low Hispanic enrollment. In addition, data was analyzed to determine 

whether there are any significant differences between the responses of Hispanic 

students. White students, and students who are neither Hispanic nor White in assessing 

the classroom environment. Finally, data was analyzed to determine whether there is 

an interaction between type of program and ethnicity when assessing the classroom 

environment in secondary choral music ensembles. 

Timetable 

In November, 1996, ten schools were identified as having the characteristics 

necessary for this study. The choral director at each of the schools was contacted and 

asked to participate in the study. All ten directors agreed to participate, and dates were 

arranged for the researcher to visit each of the school cites. The researcher visited the 

schools and administered the CES in January, 1997. The data was analyzed during the 

first part of February, 1997. 
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Chapter IV 

Results and Data Analysis 

The purpose of this study was to investigate the classroom environment in two 

types of choral music programs, those with proportionate Hispanic enrollment and 

those with low Hispanic enrollment, in order to identify the aspects of classroom 

environment that may encourage Hispanic participation. In addition, this study 

investigated whether there was a difference in how Hispanic students. White students, 

and students who are neither Hispanic nor White assess the classroom environment in 

choral music ensembles. Finally, this study investigated whether there was an 

interaction between the two types of programs and the three categories of student 

ethnicity in the assessment of the choral music classroom environment. 

Subjects for this study were 405 high school students enrolled in 10 high school 

choral music programs. The high schools were selected on the basis of their student 

population with each school reporting a Hispanic student enrollment between 20 and 

40 percent of the total school population. The choral music student population at each 

of the 10 schools was compared to the school population to determine which programs 

had proportionate Hispanic enrollment and which schools had low Hispanic enrollment. 

Programs with proportionate enrollment were defined as those programs with a student 

enrollment within 10 percent of the proportion in the school population. Five choral 
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music programs were identified as having proportionate Hispanic enrollment while five 

programs were identified as having low Hispanic enrollment (see Figure 4.1). 

Figure 4.1 

Percentage of Hispanic Students Enrolled in the School Compared With the Percentage 

of Hispanic Students Enrolled in the Choral Music Class. 
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Only those classes that allowed all students to participate in choir were involved 

in the study and auditioned ensembles were not asked to complete the questionnaire. 

Because of the variation in choral music programs, the number of students from each of 
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the 10 schools varied. The breakdown for the number of students completing the 

questionnaire from each school is presented in Table 4.1. 

Table 4.1 

Number of Students Completing the Questionnaire From Each School 

School Number of 
Students 

Number of 
Hispanic 
Students 

Number of 
White 

Students 

Number of 
Students Who 
Were Neither 
Hispanic nor 

White 
School 1 54 5 35 14 

School 2 33 3 14 16 

School 3 29 2 17 10 

School 4 48 7 34 7 

School 5 15 3 12 0 

School 6 13 3 8 2 

School 7 55 8 41 6 

School 8 34 7 22 5 

School 9 78 16 44 18 

School 10 46 9 28 9 

These numbers reflect the students who completed the questionnaire. One 

student at School 3 and two students at School 10 did not complete the questionnaire. 



and their responses were not used. Further, students who were absent on the day the 

questionnaire was administered were not asked to participate in the study. In most 

cases, the number of absent students was minimal. However, School 5 had a choir 

enrollment of 24 students but only 15 were present to complete the questionnaire. The 

instructor reported that absence rates of this magnitude were not unusual. 

To achieve a better balance, data was collected from two 

beginning/intermediate ensembles in School 2, School 7, and School 10. The 

responses for the remaining schools were calculated using one ensemble at each of the 

seven sites. Descriptive statistics for the nine dimensions of classroom environment 

between the two school populations, proportionate Hispanic enrollment and low 

Hispanic enrollment, are presented in Table 4.2. Figure 4.2 illustrates the mean scores 

for the nine dimensions of the classroom environment between the two types of 

programs. 



Table 4.2 

Descriptive Statistics for Classroom Environment Between Programs with Low 

Hispanic Enrollment and Proportionate Hispanic Enrollment 

Low Hispanic Proportionate Hispanic 
Enrollment Enrollment 

Mean 
Score SD 

Mean 
Score SD 

Involvement 2.29 1.37 2.56 1,24 

AfiBliation 3.19 1.07 2.89 1,22 

Teacher Support 2.82 1,24 2.63 1.37 

Task Orientation 2.82 1,17 2.97 1.09 

Competition 1.99 1.16 1.57 1.13 

Order/Organization 1.66 1.28 1.74 1,26 

Rule Clarity 3,34 ,97 3.04 1.13 

Teacher Control 2.69 1.18 2.10 1,16 

Innovation 2.47 1,18 2.50 1,18 
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Figure 4.2 

Mean Scores for the Nine Dimensions of the Classroom Environment Between 

Programs With Low Hispanic Enrollment and Programs With Proportionate Hispanic 

Enrollment 
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Descriptive statistics for the nine dimensions of classroom environment among 

Hispanic students. White students, and students who are neither Hispanic nor White are 

presented in Table 4.3. Figure 4.3 illustrates the mean scores for the nine dimensions 

of the classroom environment among Hispanic students. White students, and students 

who are neither Hispanic nor White. 
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Descriptive Statistics for Classroom Environment Among Hispanic Students. White 

Table 4.3 

Descriptive Statistics for Classroom Environment Among Hispanic Students. White 

Students, and Students Who are Neither Hispanic nor White. 

Hispanic Students White Students Students Who Are 
Neither Hispanic 
Nor White 

Mean Mean Mean 
Score SD Score SD Score SD 

Involvement 2.22 1.17 2.53 1.36 2.34 1.22 

Affiliation 2.51 1.27 3.11 111 3.11 1.15 

Teacher Support 2.37 1.36 2.77 1.31 2.77 1.24 

Task Orientation 2.95 1.18 2.91 1.10 2.87 1.16 

Competition 1.76 1.03 1.82 1.17 1.57 1.21 

Order/Organization 2.02 1.29 1.67 1.25 1.56 1.26 

RuIeClarity 3.19 .93 3.30 1.13 3.30 .99 

Teacher Control 2.54 1.20 2.34 1.23 2.33 1.12 

Innovation 2.44 1.30 2.60 1.15 2.14 1.10 
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Figure 4.3 

Mean Scores for the Nine EHmensions of the Classroom Environment Among Hispanic 

Students. White Students, and Students Who are Neither Hispanic nor White 

!—•—Hispanic I 

- « - OOwr 
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Results 

The first null hypothesis stated there would be no significant (p < .05) main 

effects nor interactions between the independent variables of program type or ethnicity 

for the dependent variable of involvement. The result of the multivariate analysis of 

variance (MANOVA) indicates that there is no main effect nor interaction in the 

assessment of the level of involvement in the choral music classroom between students 

enrolled in either type of program or among Hispanic students. White students, and 

students who are neither Hispanic nor White, (see Table 4.4). The null hypothesis 

failed to be rejected. 
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Table 4.4 

MANOVA: Level of Involvement 

Mean Mean f 
Source Square Square (dfl,2) p-level 

Effect Error 1,403 

Main Effect; Type of Program 2.84 1.68 1.68 .195 

Main Effect: Ethnicity of Student 2.30 1.68 1.36 .257 

Interaction .772 1.68 .458 .633 

*p < .05 

The second null hypothesis stated there would be no significant (p < .05) main 

effects nor interactions between the independent variables of program type or ethnicity 

for the dependent variable of affiliation. The result of a multivariate analysis of variance 

(MANOVA) indicates that there is a significant main effect in the assessment of the 

level of involvement and type of program (see Table 4.5). A comparison of the mean 

scores for level of affiliation and type of program indicate there is a significantly higher 

level of affiliation in ensembles with low Hispanic enrolhnent. 

In addition, there is a significant main effect in the assessment of the level of 

affiliation among Hispanic students. White students, and students who are neither 

Hispanic nor White (see Table 4.5). A Newman-Keuls post hoc test was conducted to 

investigate the differences among the three populations with regards to affiliation, and 
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the results are presented in Table 4.6. Hispanic students assess the level of affiliation in 

choral music ensembles lower than either White students or students who are neither 

Hispanic nor White. The second null hypothesis was rejected. There are main effects 

for the independent variables of program type and ethnicity for the dependent variable 

affiliation. There is no interaction between program type and ethnicity for the 

dependent measure of affiliation. 

Table 4.5 

MANOVA: Affiliation 

Source 
Mean Mean f 

Square Square (dfl,2) p-level 
Effect Error 1,403 

Main Effect: Type of Program 10.95 1.29 8.49 .004* 

Main Effect. Ethnicity of Student 5.95 1.29 4.61 .01 * 

Interaction 2.38 1.29 1.85 .16 

*p < .05 
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Table 4.6 

Newman-Keuls Post Hoc Test for the Classroom Environment Dimension of Affiliation 

by the Ethnicity of Students 

Hispanic Other White 

2.61 JJJ Ul. 

The third null hypothesis stated that there would be no significant (p < .05) 

main effects nor interactions between the independent variables of program type or 

ethnicity for the dependent variable of teacher support. The result of a multivariate 

analysis of variance (MANOVA) indicates that there is no main effect nor interaction in 

the assessment of teacher support in the choral music classroom between students 

enrolled in either type of program or among Hispanic students. White students, and 

students who are neither Hispanic nor White, (see Table 4.7). The null hypotheses for 

teacher support failed to be rejected. 



61 

Table 4.7 

MANOVA: Teacher Support 

Mean Mean f 
Source Square Square (clfl,2) p-level 

Effect Error 1,403 

Main Effect; Type of Program 2.82 1.71 1.65 .20 

Main Effect: Ethnicity of Student 2.66 1.71 1.55 .21 

Interaction .572 1.71 ,334 .72 

_____ 

Null Hypothesis 4 stated there would be no significant (p < .05) main effects 

nor interactions between the independent variables of program type or ethnicity for the 

dependent variable of task orientation. The result of a multivariate analysis of variance 

(MANOVA) indicates that there are no main effects nor interaction for the dependent 

measure of task orientation in the choral music classroom between students enrolled in 

either type of program or among Hispanic students. White students, and students who 

are neither Hispanic nor White, (see Table 4.8). The null hypotheses for task 

orientation failed to be rejected. 
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Table 4.8 

MANOVA: Task Orientation 

Mean Mean f 
Source Square Square (dfl,2) p-level 

Effect Error 1,403 

Main Effect: Type of Program 1.18 1.27 927 .34 

Main Effect: Ethnicity of Student 132 1.27 104 .90 

Interaction 717 1.27 .562 .57 

___ 

Null Hypothesis 5 stated there would be no significant (p < .05) main effects 

nor interactions between the independent variables of program type or ethnicity for the 

dependent variable of competition. The result of a multivariate analysis of variance 

(MANOVA) indicates that there is a main effect in the assessment of competition in the 

classroom and type of program and the null hypothesis was rejected (see Table 4.9). A 

comparison of the mean scores indicates that programs with proportionate Hispanic 

enrollment have a lower level of competition in the classroom than programs with low 

Hispanic enrollment. 

There is no main effect in the assessment of competition in the choral music 

classroom based on ethnicity (see Table 4.9). In addition, there is no interaction in the 

assessment of competition between types of programs and ethnicity of students. 



63 

Table 4.9 

MANOVA: Competition 

Mean Mean f 
Source Square Square (cifl,2) p-Ievel 

Effect Error 1,403 

Main Effect: Type of Program 14.62 1.30 11.20 .0009* 

Main Effect: Ethiucity of Student 2.71 1.30 2.08 .13 

Interaction .414 1.30 .317 .73 

*P < .05 

The sixth null hypothesis stated that there would be no significant (p < 05) 

main effects nor interactions between the independent variables of program type or 

ethnicity for the dependent variable of order and organization. The result of a 

multivariate analysis of variance (MANOVA) indicates that there is no main effect nor 

interaction for the dependent measure of order and organization in either type of 

program or among Hispanic students. White students, and students who are neither 

Hispanic nor White, (see Table 4.10). The null hypotheses for order and organization 

failed to be rejected. 
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Table 4.10 

MANOVA: Order and Oreanization 

Mean Mean f 
Source Square Square (dfl,2) p-level 

Effect Error 1,403 

Main Effect: Type of Program .147 1.59 .093 .76 

Main Effect: Ethnicity of Student 4.464 1.59 2.81 .06 

Interaction 2.42 1.59 1.52 .22 

____ 

The seventh null hypothesis stated there would be no significant (p < .05) main 

effects nor interactions between the independent variables of program type or ethnicity 

for the dependent variable of rule clarity. The result of a multivariate analysis of 

variance (MANOVA) indicates that there is no main effect nor interaction for the 

dependent measure of rule clarity in either type of program or among Hispanic 

students. White students, and students who are neither Hispanic nor White, (see Table 

4.11). The null hypotheses for nile clarity failed to be rejected. 
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Table 4 11 

MANOVA; Rule Clarity 

Source 
Mean 

Square 
Effect 

Mean 
Square 
Error 

f 
(dfl,2) 
1,403 

p-Ievel 

Main Effect: Type of Program 3.74 1.13 3.30 .07 

Main Effect: Ethnicity of Student .83 1.13 .73 .48 

Interaction 1.01 1.13 .891 .41 

*p < .05 

The eighth null hypothesis stated there would be no significant (p < .05) main 

effects nor interactions between the independent variables of program type or ethnicity 

for the dependent variable of teacher control. The result of a multivariate analysis of 

variance (MANOVA) indicates that there is a significant main effect in the assessment 

of the level of teacher control and type of program (see Table 4 .12). A comparison of 

the mean scores for teacher control and type of program indicates there is a 

significantly higher level of teacher control in ensembles with low Hispanic enrollment 

(see Table 4.2). Null Hypothesis 8 was rejected. 

There is no main effect in the assessment of teacher control in the choral music 

classroom based on ethnicity (see Table 4.12). In addition, there is no interaction 

between program type and ethnicity for the dependent measure of teacher control. 
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Table 4.12 

MANQVA: Teacher Control 

Mean Mean f 
Source Square Square (dfl,2) p-Ievel 

Effect Error 1,403 

Main Effect: Type of Program 12.50 1.35 9.240 .003* 

Main Effect; Ethnicity of Student 1.04 1.35 .769 ,46 

Interaction 2.80 1.35 2.07 .13 

___ 

The final null hypothesis stated there would be no significant (p < .05) main 

effects nor interactions between the independent variables of program type or ethnicity 

for the dependent variable of innovation. The result of a multivariate analysis of 

variance (MANOVA) indicates that there is no main effect in the assessment of 

innovative teaching techniques in the choral music classroom between students enrolled 

in either type of program (see Table 4,13). 

The results of the MANOVA indicated there is a significant main effect for the 

dependent measure of innovation among Hispanic students. White students, and 

students who are neither Hispanic nor White. The results of a Newman-Keuls post hoc 

test showed students who are neither Hispanic nor White assess the teaching in the 

choral music classroom as less innovative than do Hispanic students and White students 

(see Table 4.14). 
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Table 4.13 

MANOVA: Innovation 

Mean Mean f 
Source Square Square (dfl,2) p-level 

Eflfect Error 1,403 

Main Eflfect; Type of Program 2.84 1.33 2.14 .14 

Main Effect: Ethnicity of Student 6.98 1.33 5 .25 .006* 

Interaction 7.23 1.33 5.43 .005* 

*p < .05 

Table 4.14 

Newman-Keuls Post Hoc Test for the Classroom Environment Dimension of 

Innovation bv the Ethnicity of Student 

Hispanic White Other 

2.61 2.59 2.14 



In addition, there is a significant interaction between ethnicity and program 

enrollment when looking at the dimension of innovation (see Table 4.13). The results 

of the Newman-Keuls post hoc test indicate Hispanic students enrolled in programs 

with low Hispanic enrollment assess the teaching in choral music classrooms as more 

imiovative than students who are neither Hispanic nor White and who are enrolled in 

either type of program (see Table 4.15 and Figure 4.4). The null hypothesis for the 

dependent variable of innovation was rejected. 

Table 4.15 

Newman-Keuls Post Hoc Test for the Classroom Environment Dimension of 

limovation bv the Interaction Between Level of Hispanic Enrollment and Ethnicity of 

Student 

Other Hispanic 
Minority Students 
Students 

Other White 
Minority Students 
Students 

White Hispanic 
Students Students 

Proportionate Proportionate Low Proportionate Lx)w 
Hispanic Hispanic Hispanic Hispanic Hispanic Hispanic 

Enrollment Enrollment Enrollment Enrollment Enrollment EniDllment 

2.02 2.14 2.26 2.54 2.64 3.10 
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Figure 4.4 

Interaction Between Level of Hispanic Enrollment and Ethnicity of Student in 

the Assessment of Iiuiovation 

• Hispanic 

-White 

- - Other 

Proportionate 
Minority 

Enrofiment 

Low Minority 
Enrollment 

Summary 

The purpose of this study was to investigate whether there was a difference in 

the classroom environment between choral music programs with proportionate 

Hispanic enrollment and programs with low Hispanic enrollment. The results of a 

series of MANOVA tests indicate that programs with proportionate Hispanic 

enrollment have a lower level of affiliation within the group, are less competitive, and 

have less emphasis on teacher control than do those programs with low Hispanic 

enrollment. 



The analysis of the data also indicates there are significant differences among 

the responses of Hispanic students. White students, and students who are neither 

Hispanic nor White. Hispanic students feel less aflSliation towards the group than 

either White students or students representing other minority populations. 

The results of the MANOVA further indicate that Hispanic students and White 

students assess the teaching in the choral music classroom as more innovative than 

students who were neither Hispanic nor White. There is an interaction effect between 

ethnicity and school enrollment in the assessment of innovative teaching techniques. 

Hispanic students in programs with low Hispanic enrollment assess the teaching in the 

choral music classroom as more innovative than either the Hispanic students enrolled in 

programs with proportionate Hispanic enroUment or students who are enrolled in either 

type of program and are neither Hispanic nor White. 

While significant differences exist in the classroom environment between 

programs with proportionate Hispanic enrollment and low Hispanic enrollment, the 

differences in mean scores between the two types of programs are fairly small. Figure 

4 .2 shows that regardless of type of program, choral music classrooms seem to 

represent a fairly consistent profile. This profile depicts a classroom environment that 

may be unique to the choral music classroom 

The CES provides information for converting mean scores to standard scores 

for comparison with a sample population. The sample population consisted of 382 

classrooms across various disciplines (Trickett & Moos, 1995). Since the mean scores 
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of the responses used in the present study indicate a particular profile for music classes, 

these scores were converted to standard scores and plotted against student norms. 

Figure 4.5 shows that the choral music classroom is similar to the sample norm in 

several dimensions of the classroom environment. The classroom environment 

dimensions of involvement, teacher support, task orientation, competition, order and 

organization, and innovation were similar between choral music classrooms and the 

sample norms. The choral music classroom was assessed slightly higher in the levels of 

afiBliation, rule clarity, and teacher control. The scores for these three dimensions of 

the classroom environment were nearly one standard deviation higher (10 points equals 

one standard deviation) in the choral music program than in the sample norm. 

Figure 4.5 

Standard Scores for the Nine Dimensions of Classroom Environment for Choral Music 

Programs Compared with Standard Scores of 382 Sample Classrooms. 
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Chapter V 

Discussion of Results and Conclusions 

The classroom environment has been linked to several aspects of student 

behavior including motivation and achievement. In general, researchers have shown 

that student achievement and motivation tends to be high when the classroom 

dimensions of teacher support, involvement, and aflBliation are high (Trickett & Moos, 

1985). This finding is supported by Hamann et al. (1990) in an investigation of contest 

rating among high school music students. The researchers found that contest ratings 

tended to be highest for students enrolled in music classes with high levels of 

involvement, affiliation, teacher support, and order and organization. While these 

researchers have linked the classroom environment to student achievement in music, no 

studies have been conducted to investigate the relationship between the classroom 

environment and student participation in music. 

The purpose of the present study was to investigate the relationship between 

the classroom environment and student participation in choral music programs. 

Specifically, this study examined the relationship between Hispanic student enrollment 

in secondary choral music programs and the classroom environment. By comparing the 

classroom environment in programs with both proportionate Hispanic enrollment and 

low Hispanic enrollment, this study has attempted to identify those aspects of the 



classroom enviromnent that affect Hispanic student participation. In addition, data was 

analyzed to determine whether there were differences in the assessment of the choral 

music classroom among Hispanic students. White students, and students who were 

neither Hispanic nor White. Finally, the mean scores for classroom environment in 

choral music classes were converted to standard scores and the choral music classroom 

environment was compared to the standard norm as reported by Trickett and Moos 

(1995). 

The study was designed to answer the following question. Is there a difference 

in the classroom environment between programs with proportionate Hispanic 

enrollment and low Hispanic enrollment? Is there a diflference in how Hispanic 

students. White students, and students who are neither Hispanic nor White assess the 

choral music classroom? Is there an interaction between ethnicity and membership in 

one of the two types of choral programs under investigation? How does the choral 

music classroom compare to the standard norm? These research questions will be 

addressed in this chapter, followed by conclusions, relationships with past research, 

implications for education, and implications for future research. 

Discussion 

1. Is there a difference in the classroom environment between programs with 

proportionate Hispanic enrollment and law Hispanic enrollment? 

There is a difference in the classroom environment between programs with 

proportionate Hispanic enrollment and low Hispanic enrollment. Programs with 



proportionate Hispanic enrollment have a lower level of affiliation, less competition, 

and less teacher control. The difference in the level of affiliation indicates that students 

involved in programs with proportionate Hispanic enrollment do not have as many 

fnendships within the group as students enrolled in programs with low Hispanic 

enroUment. These programs have been successful in recruiting a more diverse student 

body, but the diversity seems to result in a lower level of affiliation. While this could 

be interpreted as an indication that Hispanic students tend to avoid programs with high 

levels of affiliation, this does not seem likely. In fact, the literature on minority 

participation indicates that the social aspect of music participation is an important 

consideration for Hispanic student enrollment (Ensley, 1988; Walker & Hamann, 

1995). The results of the present study suggest that it may be harder for music teachers 

working with diverse student populations to promote affiliation within the ensemble, 

yet it is necessary to do so in order to promote Hispanic enrollment in the choral music 

program. 

Programs with low Hispanic enrollment scored higher in both the level of 

competition and teacher control. This seems to indicate that Hispanic participation 

may be negatively affected by competition within the classroom and by strict teacher 

control. While competition has been a concern for all students, it may have a 

particularly adverse affect on Hispanic students. In addition, certain strategies used to 

maintain classroom control may adversely affect Hispanic participation. Choir directors 

may need to develop strategies to lower the level of competition among students and to 



find ways to maintain discipline without enforcing harsh punishments for rule 

infractions in order to promote Hispanic participation in choral music programs. 

Programs with proportionate Hispanic enrollment and programs with low 

Hispanic enrollment are similar in several dimensions of the classroom environment. 

The dimensions of involvement, teacher support, task orientation, order and 

organization, rule clarity and innovation seem to be the same between both types of 

programs. These six dimensions of classroom environment apparently do not affect 

Hispanic enrollment in choral music programs. 

2. Is there a difference in how Hispanic students, White students, and students 

who are neither Hispanic nor White assess the choral music classroom? 

There is a difference in how Hispanic students. White students, and students 

who are neither Hispanic nor White assess the choral music classroom. Hispanic 

students feel less aflBliation towards the group than White students and students who 

are neither Hispanic nor White. This finding points to the fact that not all students have 

identical experiences in the same classroom. Further, Hispanic students tend to feel 

less a part of the group than do other students. The fact that a specific population does 

not share the same sense of group identity is troublesome and deserves further 

consideration. 

In addition, both Hispanic students and White students assessed the teaching in 

the choral music classroom as more innovative than did those students who were 

neither Hispanic nor White. Why other minority students assessed the teaching in the 



choral music classroom lower than did either Hispanic students or White students is 

puzzling. It may be that students who are neither Hispanic nor White have a 

background that includes choral music participation and therefore, the classroom 

activities in the choral music program would not be assessed as unique. Unfortunately, 

no information was obtained from the students to confirm or deny this speculation. 

This finding must be interpreted cautiously since there was an interaction effect 

between program type and ethnicity in the assessment of innovation. 

While there are differences in how Hispanic students. White students, and 

students who are neither Hispanic nor White assess the choral music program, these 

differences are minimal. The classroom environment in the choral music classroom was 

assessed similarly by all students in the levels of involvement, teacher support, task 

orientation, competition, order and organization, rule clarity, and teacher control. It is 

encouraging to note that the lack of affiliation reported by Hispanic students did not 

carry over to the assessment of teacher support. In fact, the results of this study 

indicate that teachers are viewed similarly by all students. Choral music teachers 

appear to be fairly equitable in their treatment of all students. 

3. Is there an interaction between ethnicity and membership in one of the two 

types of choral programs under irrvestigation when assessing the classroom climate in 

choral music programs? 

The answer to question three is yes. A difference was found in how Hispanic 

students in programs with low Hispanic enrollment assessed the teaching in the choral 



music classroom when compared with Hispanic students enrolled in programs with 

proportionate Hispanic enrollment and with other minority students enrolled in either 

type of program. Hispanic students enrolled in programs with low Hispanic enrollment 

assessed the teaching in choral music classrooms as more innovative. Again, this 

would lead us to believe that there is something in the student's background that is 

influencing their assessment of the teaching practices in the choral music classroom and 

that Hispanic students enrolled in programs with low Hispanic participation are not as 

familiar with the teaching strategies used in a choral music classroom as their 

classmates. Because the sample size for Hispanic students enrolled in programs with 

low Hispanic enrollment was quite small, further research is needed to support or refute 

this finding. 

4. How does the choral music classroom compare to the standard norm? 

By comparing the standard norms with the choral music population it was 

determined that the choral music classroom is similar to the standard norm in 

involvement, teacher support, task orientation, competition, order and organization, 

and innovation. This is an interesting finding considering the nature of music 

instruction. Even though choral music is often seen as a unique component to a 

student's education, students assess the experience as similar to standard classes in six 

out of nine classroom dimensions. 

The choral music program was slightly higher than the norm in levels of 

affiliation, rule clarity, and teacher control. It is encouraging that the level of affiliation 



in the choral music classroom is so high, since this factor seems to be important for 

Hispanic participation. The high level of teacher control, however, may adversely 

aflfect Hispanic participation. Choral music teachers may need to find ways to lower 

the level of teacher control in the classroom if they are to promote Hispanic enrollment. 

Conclusions 

1. The classroom environment in choral music programs with proportionate 

Hispanic enrollment is less competitive than choral music programs with low Hispanic 

enrollment. 

2. There is less emphasis on teacher control in programs with proportionate 

Hispanic enrollment than in programs with low Hispanic enrollment 

3. There is a lower level of aflSliation among students in choral music programs 

with proportionate Hispanic enrollment than in programs with low Hispanic enrollment. 

4. Hispanic students feel less aflBliation towards the group in choral music 

ensembles than White students or students who are neither Hispanic nor White. 

5. Hispanic students enrolled in programs with low Hispanic enrollment assess 

the teaching in choral music classrooms as more innovative than do students who are 

neither Hispanic nor White and who are enrolled in either type of program. 

6. The classroom environment dimensions of teacher support, task orientation, 

competition, order and organiaation, and innovation are similar in choral music 

classrooms and standard classrooms. Choral music classrooms are slightly higher than 

the standard norm in affiliation, rule clarity, and teacher control. 



Relationships to Past Research 

Many researchers have investigated choral music participation and have 

concluded that social factors are important considerations in a student's decision to 

participate or not participate in music (Anthony, 1974; Frakes, 1984; and Koutz, 

1987). The fact that students scored the level of afiBliation in the choral music 

classroom fairly high indicates that choral music classrooms do serve a social function 

and that students often feel friendly towards their music classmates. When looking 

specifically at Hispanic enrollment in music, Ensley (1988) concluded that the 

encouragement of friends was an important factor in the retention and recruitment of 

Hispanic students. Yet the present study found Hispanic students did not feel the same 

sense of aflBliation with the ensemble as did their classmates. Further, classrooms with 

proportionate Hispanic enrollment reported a lower level of aflBliation within the group 

Competition in the classroom has been the focus of much educational research 

and is increasingly coming under attack as causing students to feel anxious and 

uncomfortable. (Schmuck and Schmuck, 1979; Schmuck and Schmuck, 1997). Most 

of the research in music education deals with competition between groups, yet the 

findings are similar. For many students, competition leads to negative feelings, lowered 

self-esteem, and frustration (Austin, 1990a, Williams, 1996). Music researchers have 

also investigated the effect of comjietition on enrollment with mixed findings. Some 

find that competition motivates students and that ensembles grow as they begin to 

compete. In contrast, some researchers have reported competition leads to student 



bum out and to a decrease in ensemble size (Williams, 1996). The findings of the 

present study indicate that competition, particularly competition within the group, may 

have a particularly harmful effect on Hispanic enrollment, as programs with a higher 

level of competition among students reported lower Hispanic enrollment. 

The influence of the teacher has also been reported as an important factor in 

student participation. Walker and Hamann (1995) found that all students, regardless 

of ethnicity, ranked teacher effectiveness as the most influential factor in their decision 

to continue music participation. The findings fi-om the present study indicate that 

choral music teachers establish clear rules and have a fairly high level of control. 

Choral music teachers were rated about average in teacher support, order and 

organization, and task orientation. 

Research dealing specifically with minority enrollment in music programs oflen 

cited the importance of a positive teacher-student relationship (Casper, 1989; Ensley, 

1988; and Watts et al, 1992). The present study found that all students rated their 

music teacher as about average in the level of support, and no difference was found in 

the level of teacher support between programs with proportionate Hispanic enrollment 

and low Hispanic enrollment. However, the present study did find a difference in the 

level of teacher control between classes with proportionate Hispanic enrollment and 

low Hispanic enrollment. Those classrooms with the highest level of teacher control 

have a lower Hispanic population. 



Implications for Education 

The finding that Hispanic students feel less afifiliation with the ensemble has 

important implications for music educators. Since choral music ensembles have a 

strong group identity, it is important that all students feel an affiliation with the 

ensemble. Yet, for some reason, Hispanic students do not share the same sense of 

affiliation as their classmates. If choral music educators want to promote continued 

participation, it would seem necessary to find ways to make all students feel as if they 

are a part of the group. 

In addition, Hispanic participation seems to be negatively affected by 

competition in the classroom. Programs with higher levels of competition had lower 

Hispanic enrollment. In order to encourage Hispanic participation, it would seem 

necessary to promote a non-competitive atmosphere within the choral music program. 

Finally, Hispanic participation seemed to be negatively affected by strong 

teacher control. Teachers who were perceived as strict and classrooms that had fairly 

severe punishment for rule inflections had lower Hispanic enrollment. While teachers 

do need to maintain discipline, it may be necessary to find ways to appear less severe in 

order to promote Hispanic enrollment. 

In general, the music classroom environment is similar to the standard norms. 

The music classroom was assessed slightly higher in the dimensions of affiliation, rule 

clarity, and teacher control. It is encouraging that the level of affiliation in the choral 

music ensemble is high when compared with standard norms. It is important, however. 



to continue to develop strategies to promote affiliation within the ensemble. This 

seems to be particularly true when working with Hispanic students since Hispanic 

students do not automatically feel a strong sense of aflSliation with the group. Teachers 

may need to create ways to enhance aflSliation in order to promote continued 

participation in choral music programs among Hispanic students. 

The level of teacher control was also assessed fairiy high in the choral music 

classroom when compared to the standard norms. This dimension is of particular 

interest in this study since Hispanic participation was found to be negatively aflfected by 

the level of teacher control. Choral music teachers may want to model those classroom 

teachers who are able to maintain discipline in the classroom but who do not appear to 

be too strict or severe. 

Implication for Future Research 

The purpose of this study was to investigate the classroom environment in 

choral music programs in order to identify the aspects of classroom environment that 

may encourage Hispanic participation. The classroom environment dimensions of 

competition and teacher control seem to have a negative affect on Hispanic 

participation. In addition, Hispanic students tend to feel less afiiliation within the 

choral music ensembles. While this study did find a relationship between the classroom 

environment and Hispanic enrollment in choral music programs, there are still many 

unanswered questions. 



Stewart (1991) found minority enrollment in music was influenced by school 

characteristics. Large schools, urban schools, and schools with high proportions of 

college-bound students were associated with reduced music course enrollment. While 

the present study controlled for these variables, other school characteristics may have 

influenced the present findings. Scheduling, counseling, and vocational tracking may 

affect student participation (Stewart, 1991; Watts et al., 1992). An extension of this 

study would investigate these factors to determine whether they influence Hispanic 

participation. 

Family influence has also been cited as a factor that affects student participation 

in music programs (Casper, 1989; Ensley, 1988; Stewart, 1991; Watts et al., 1992) 

Both Casper (1989) and Watts (1992) cited parental support as important to minority 

enrollment in music classes. Likewise, Ensley (1988) cited the encouragement of 

family as an important ingredient in Hispanic participation in string programs. An 

investigation of choral music participation that looks at the influence of the family 

could provide important information on Hispanic enrollment in choral music programs. 

It may be that cultural differences also influence choral music participation. 

Because of the traditional emphasis on Western art music, students may view choir 

participation as a European custom. A study of choral music participation that takes 

into consideration the cultural heritage of the students could provide important 

information on student participation in choral music programs. 



In addition, a longitudinal study to investigate continued Hispanic participation 

is suggested. The present study focused on beginningTintermediate choral music 

programs and did not investigate factors that influence participation past the first one 

or two years of music study. While this study was being conducted, several 

participating directors expressed the concern that it was diflBcult to retain Hispanic 

students in the choral music programs. An investigation that focused on student 

participation over a three or four year period would be particularly useful in identifying 

factors that influence continued Hispanic student participation. 

Replications of this study should include a larger, more diverse, sample size and 

an expansion of the data analysis. With a larger sample size, data could be analyzed to 

investigate other minority populations. Determining whether there are differences 

among programs with different ethnic populations would be of interest and could help 

in designing programs to meet the needs of diverse student populations. 

In conclusion, this causal-comparative study indicates that there is a relationship 

between Hispanic enrollment in secondary choral music programs and the classroom 

environment. Further study is necessary to determine whether this is a cause and effect 

relationship. 
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