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ABSTRACT 

The use of groups in therapy, counseling, and guidance 

dates back at least to the early 192O's when Alfred Adler em

ployed a procedure called "collective counseling." In the past, 

group therapy and counseling have focused on correction, remedia

tion or crises intervention. In the last 15 years group proce

dures in the schools have been emphasized. Along with this group 

emphasis has come a recognition of the need for developmental 

programs. This study examined the effectiveness of a new devel

opmental group procedure which combines the academic and affec

tive domains in school settings. More specifically, the purpose 

of this study was to verify the effectiveness of Activity Group 

Guidance in improving children's self concept and social power. 

To test the effectiveness of this procedure, 120 fifth 

grade pupils in four Tucson, Arizona schools were randomly se

lected. Two of the schools were located on the east side -of 

Tucson which has a predominantly Anglo population. The other 

two schools were on the west and southwest sides of Tucson and 

are in areas that have a predominantly minority population. The 

30 randomly selected pupils in each school were randomly assigned 

to three groups: (1) Activity Group Guidance, (2) Discussion, 

and (3) Control. The activity and discussion groups met nine 

vii 
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times during an eight-week period. Sociograms were administered 

four times, two before and two after treatment. This was done 

to determine the subject's social power before and after the 

study. The Piers-Harris Children's Self Concept Scale was ad

ministered once at the conclusion of the study. 

The self concept and sociogram data were analyzed using 

multiple regression procedures. When appropriate, the data were 

further analyzed using the Tukey test«, 

The results of this study supported the hypothesis that 

members of the Activity Guidance Group would have greater social 

power scores than control group members. The results also sup

ported the hypotheses that Activity Guidance Groups in the east 

side, and the west and southwest sides would have similar self 

concept and social power scores. Three other hypotheses concern

ing the effect of treatment groups on self concept and social 

power were not supported. 

This study also presented a number of implications for 

future research and the use of Activity Group Guidance in 

schools. As this was the first research study done with Activity 

Group Guidance these suggestions were designed to stimulate fur

ther examination of the use of Activity Group Guidance in school 

settings . 



CHAPTER 1 

INTRODUCTION 

The use of groups in therapy, counseling and guidance 

dates back at least to the early 1920Ts when Alfred Adler em

ployed a procedure called "collective counseling" (Gazda 1968)„ 

The focus of most group therapy arid counseling has emphasized 

correction, remediation or crises intervention. While group 

counseling has been going on for some time, its emphasis in 

schools has occurred within the last 15 years. The purpose in 

moving from individual to group counseling in schools has been 

twofold: (1) to provide a setting in which the greatest amount 

of learning can take place and (2) to utilize more economically 

the counselor's time (Faust 1968). While counseling and therapy 

groups are necessary, it is acknowledged that the most desirable 

long term emphasis in schools should be on developmental guidance 

programs (Dinkmeyer and Caldwell 1970). Developmental guidance 

implies that the school program is directed at personalizing and 

humanizing the environment for all pupils . A developmental pro

gram also assists the child in gaining greater self understanding, 

responsibility and awareness of opportunities (Dinkmeyer and 

Caldwell 1970). 

1 
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One development in the field of group work has been the 

use of an innovative procedure emphasizing the use of activities 

in groups. The activity group approach began with the play 

therapy techniques of Axline (1947), Ginott (1961), Moustakas 

(1955), and Slavson (1952)„ Their use of activity group therapy 

was predominately with disturbed children in clinical settings . 

While the majority of AxlineTs work was carried out in a clinical 

setting, she advocated the use of play therapy techniques in the 

school. 

Attempts have been made to incorporate an activity ap

proach into counseling settings in schools (Alexander 1964, 

Blakeman 1967, Day 1967, and Komechak 1971). Once again the sub

jects in these groups were identified as having problems of some 

nature. The preceding indicates that the majority of the work 

done combining therapy or counseling with some type of activity 

was designed to deal with children identified as having problems. 

Activity Group Guidance is a new developmental group pro

cess designed to be used with general school populations which 

may not have any identified problems (Hillman, Penczar, and Barr 

1975; Penczar, Hillman, and Barr 1975). Following a brief dis

cussion about some specific guidance principle, the participants 

of a group participate in some type of task oriented activity. 

This activity can be anything from an arts and crafts project or 

physical education activity to a unit in mathematics or social 

studies. When the project is completed the group discusses how 



they were able to apply the previously discussed guidance prin

ciple while they were working on the activity. The goal of 

Activity Group Guidance is to incorporate the teaching of guid

ance principles into an already existing curriculum. This is to 

be accomplisheds not by adding to the curriculum, but by utiliz

ing, clarifying, and identifying cognitive processes and feelings 

that are inherent in the learning and doing situation. 

Purpose of the Study 

The purpose of the study was to verify the effectiveness 

of Activity Group Guidance. The literature has indicated the 

success of play therapy in clinical settings (Axline 1947, Ginott 

1961), as well as the success of activity group counseling with 

problem children in school settings (Alexander 1964, Blakeman 

1967, Day 1967). The literature has also indicated the desirabil

ity of having a developmental program for all children in a 

school (Dinkmeyer and Caldwell 1970, Keat 1974). Except for one 

attempt at program evaluation by Hillman and Bowlus (1971), there 

has been virtually no research done on Activity Group Guidance. 

Therefore, this study was designed to verify whether or not chil

dren exposed to Activity Group Guidance will improve their self 

concept and social power. 

Theoretical Rationale for the Study 

There are three aspects of education, learning and coun

seling that provide the theoretical basis for this study. They 



are: (1) learning by doing, (2) learning in a group situation, 

and (3) confluent education. 

The concept of learning by doing is not new. The old 

cliche, "We learn best by doing," is known to most people. John 

Dewey, in the 1930?s, was one of the first educators of modern 

times to extol the virtue of this approach„ Holt (1972, p. 5) 

stated, "People are educated much more by the whole society 

around them and the general quality of life in it than they are 

by what happens in school." If schools are joyless, repressive 

and mindless it is obvious they are not going to be centers of 

learning. To learn, there must be interest on the part of the 

learner. To provide this interest, the schools need to present 

their offerings in a manner that gains the attention of the pu

pils and is related to the real world in which the child lives . 

A second factor is the importance of the group process 

in personal development. The use of groups in this country has 

a tradition extending back many years . Its greatest use has been 

in the last 15 years (Bonney 1969). The need for working in 

groups is twofold. First, "the small enduring group appears to 

be the basic functional element in modern society (Bonney 1969, 

p. 157)." A quick examination of our society bears this out. 

There is a group for virtually every imaginable activity. It 

becomes very obvious that for a person to operate successfully 

in these many groups, certain interpersonal skills must be 

possessed. A second aspect in the use of the group is that of 
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economy. Faust (1968) has noted the need for the counselor to 

work with groups to best utilize his time. 

The third aspect of interest here is that of confluent 

education. Confluent education is the integration of the affec

tive and cognitive aspects of individual and group learning 

(Brown 1971). Many, if not most, of our schools today are either 

doing a diligent job in the cognitive domain or working hard to 

improve. Unfortunately many schools have not dealt successfully 

with the affective domain. This is evidenced by the pupils' 

attitudes, frustration and hostility (Brown 1971). If schools 

are to be successful they must become aware of the pupils' feel

ings that are inherent in all learning situations. 

Review of the Literature 
on Activity Groups 

Three different types of activity groups include: 

(1) Play Therapy or Activity Group Psychotherapy, (2) Activity 

Group Counseling, and (3) Activity Group Guidance. 

Play therapy techniques were originally developed to 

enable young children to express their feelings freely in a non-

threatening, non-judgmental environment. Many of the earlier 

practitioners used a non-structured, non-directive procedure 

(Axline 1947, Ginott 1961, Moustakas 1955). The toys and media 

were used as a vehicle to allow the child to demonstrate his 

feelings . 
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Clinicians using play therapy have been very satisfied 

with their techniques0 Axline (1947) displayed a great deal of 

enthusiasm for, and confidence in, the techniques despite the 

lack of empirical data presented in her book„ 

Ginott (1961) also cited many successful clinical ex

periences using play therapy. One factor in Ginott's success 

may have been his highly selective method of choosing clients. 

Before a child could be included in one of GinottTs groups, 

he/she was carefully evaluated to determine whether or not the 

therapist felt the child would be right for the group. While 

many clinical successes were cited, once again, as with Axline, 

no empirical data were presented. 

Play therapy in schools has also been considered success

ful. Aronin and others (1974) reported an improvement in sensory-

motor skills in 70% of their subjects. They also noted an 

improvement in reading readiness. While success was noted, their 

method of evaluation was very informal, consisting of subjective 

observations. A play therapy study by Wall (1973), conducted for 

a 12-week period using 24 educationally handicapped children, 

found the subject's self concept and motivation improved. 

Another of the pioneers in this area is R. S. Slavson 

(1952). He developed two procedures that are very similar to 

play therapy. The first of these he labeled activity group 

psychotherapy. In this procedure no more than eight children, 

eight to twelve years of age, were placed in a room with a 
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therapist and arts and crafts materials. The children were al

lowed to do anything they wished except attack the therapist. 

The therapist, in this setting, was to remain totally neutral. 

Slavson's second procedure, play group psychotherapy, is very 

similar to activity group psychotherapy. However, the differ

ences are twofold: (1) the children are to be pre-school in age 

and (2) the therapist is to be actively engaged with the chil

dren's activities. As with Axline and Ginott, many clinical 

cases were cited but no empirical data were presented. 

The second type of activity group, activity group coun

seling, has been conducted by a number of individuals. The 

majority of these counselors have concentrated their efforts on 

children with some type of problem. Hinze (1971) found that 

subjects improved their reading and reduced their anxiety levels 

through the use of group play activities. Johnson (1974) found 

gaming techniques effective in improving children's behavior. 

Other practitioners found that activity group counseling improved 

self concept (Drowne 1972, Komechak 1971, Thombs and Muro 1973) 

and group interaction (Baker and Samo 1973). 

Other counselors using activity group counseling did not 

have the unqualified success of those previously cited. Blakeman 

(1967) was unable to report any significant difference for his 

adolescent behavior problem subjects regarding their self 

evaluation and classroom behavior. Day (1967) was able to re

port a significant improvement in the classroom behavior of 
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culturally disadvantaged Negro boys. At the same time, the 

author was unable to report any improvement in mental maturity, 

emotional behavior or sociometric status „ Moates (1970) ob-r 

tained positive changes in self concept and peer acceptance for 

disadvantaged seventh grade Negro boys and girls„ He was unable 

to report any improvement in grade-point average. Moulin (1968), 

working with primary school children for one hour per week for 

12 weeks, found an improvement in ability to perform on the 

Illinois Test of Psycholinguistic Abilities (ITPA). He was un

able to report any improvement in full scale intelligence and 

achievement. Thombs and Muro (1973), in one of the few studies 

carried out with typical school children, found that the second 

grade subjects in a play media group showed positive changes in 

social status. 

An article by Bender (1973) presented a transition from 

activity group counseling to Activity Group Guidance. Bender's 

methodology was basically activity group counseling while his 

three-step process was very similar to Activity Group Guidance. 

Bender's procedure was to first discuss the guidance principle 

for that lesson or day. Following the discussion the partici

pants took part in an activity designed to directly teach the 

lesson's guidance principle. At the conclusion of the activity 

the pupils discussed what they had learned that day and the 

feelings involved. The element that separated Bender's proce

dure from Activity Group Guidance was his use of an activity 
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directly related to, and designed to emphasize, the principle 

under discussion. 

There are three articles which describe Activity Group 

Guidance, a third type of activity group designed for students 

who may not have serious problems. A Title III program carried 

out in the Trinidad (California) Union School District had activi

ty groups as part of its program (Hillman and Bowlus 1971)„ This 

project, developed by Hillman and Bowlus, ran from April 1968 to 

June of 1971. The project had three major components. The first 

was the development of a curriculum guide to aid in the teaching 

of biological, social-emotional and health aspects of develop

ment . The second component involved the formation of small coun

seling groups lead by trained counselors „ The third element 

included the organization of an activity group program which was 

led by trained graduate students. The activity groups, composed 

of all the boys and girls from grades two through six, engaged in 

a wide variety of activities such as craft projects, creative 

dramatics and cooking. While no formal research was part of the 

project, an evaluation was conducted „ The results indicated that 

the children made "significant gains in the quality of their be

havior in the activity sessions as rated by the adult leaders 

(Hillman and Bowlus 1971, p. 20)." It was found that all chil

dren made significant gains regardless of their socio-economic 

status. These conclusions were based upon anecdotal notes made 

each day by the leaders. There was also some indirect evidence 
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that these gains had some permanency. The evaluators also found 

the children to be very enthusiastic about the program * 

A basic article by Hillman, Penczar, and Barr (1975) pre

sented specific information which describes Activity Group Guid

ance, its content, its process, and an example of the technique. 

This article also contained a brief explanation of the rationale 

for Activity Group Guidance. 

Another article on Activity Group Guidance (Penczar, 

Hillman, and Barr 1975) detailed the specific procedures to be 

followed. The article presented a session by session description 

of how Activity Group Guidance was conducted in a seventh grade 

classroom. 

Analysis of the Research Literature 

Clinicians using play therapy techniques have been very 

satisfied with their results . Their satisfaction is based on 

their considerable clinical success . While they did cite a great 

deal of clinical evidence, there is a total lack of empirical 

data presented by Axline (1947), Ginott (1961), and Slavson 

(1952) in their books. While clinical data are a valuable source 

of information, the inclusion of empirical research designs and 

data would lend greater credence to their methodology. A second 

factor to strengthen the play therapist's position would be that 

of working with a broader range of clients. When one is highly 

selective in the choice of clients, one may insure a fairly high 

success rate. 



11 

Play therapy in schools has also been considered success

ful (Aronin and others 1974, Wall 1973)„ It can be concluded 

that practitioners feel the use of play therapy with children 

with problems, in both clinics and schools, has been quite suc

cessful. While there is a large amount of clinical evidence 

cited there is virtually no sound empirical evidence presented 

by researchers who work in clinical settings „ 

Activity group counseling yielded a variety of results 

with children from various backgrounds and settings . It is ob

vious that virtually all the studies cited related some type of 

success or improvement. 

Blakeman (1967) hoped to have teachers' views and opin

ions of the subjects change but did nothing to educate the 

teachers to this end0 Day (1967) was able to report improvement 

for his subjects in their classroom behavior„ He was unable to 

do the same for their mental maturity, emotional behavior and 

sociometric status. Once again it appears the researcher failed 

to direct his efforts to the specific areas he wished to improve 

or change. 

Another example of this type of problem is in the study 

by Moulin (1968). The author hypothesized an improvement in 

achievement by the use of play media. He was apparently unable 

to report this improvement because he did not directly attend to 

his stated concern. It may be concluded that most activity group 

counseling studies proved to be successful to some degree. It 
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is also obvious that the majority of the studies were carried 

out with children with some type of problem. 

The Activity Group Guidance articles reviewed cited no 

formal research, although the Trinidad project did conduct an 

extensive evaluation (Hillman and Bowlus 1971). The results in

dicated that the concept of Activity Group Guidance, as per

ceived by pupils and leaders, was successful and that further 

investigation was warranted. 

It may be concluded from the preceding analysis that 

there is some evidence to indicate that play therapy in clinics 

and schools has provided positive results in dealing with sub

jects who have severe problems. There is also evidence that 

activity group counseling is useful in dealing with problem 

children. It may further be seen from the review and analysis 

that Activity Group Guidance with typical school populations is 

worthy of further investigation. 

Statement of the Problem 

The literature contains information, including some re

search, about the use of activity group therapy and counseling 

with disturbed individuals and groups . Very little information 

or research has been written on the effects of using Activity 

Group Guidance with typical children in a school setting. 

Therefore, the problem specifically examined in this study was: 

Can children's self concept be improved by participation in 



Activity Group Guidance? Further, will their participation have 

any effect upon their social power in the classroom? 

Hypotheses 

In order to answer the problems stated above, the follow

ing hypotheses were tested: 

1. Children who participate in Activity Group Guidance ses

sions will have significantly higher self concept scores, 

as measured by the Piers-Harris Children's Self Concept 

Scale, than children who participate in informal 

discussions. 

2 . Children who participate in Activity Group Guidance ses

sions will have significantly higher self concept scores, 

as measured by the Piers-Harris Children's Self Concept 

Scale, than children in the control group. 

3. Children who participate in Activity Group Guidance ses

sions will have significantly greater social power 

scores, as measured by a sociogram, than children who 

participate in informal discussions. 

4. Children who participate in Activity Group Guidance ses

sions will have significantly greater social power 

scores, as measured by a sociogram, than children in the 

control group. 

5. Activity Guidance Groups with children from schools on 

the east side of Tucson will have similar self concept 

scores, as measured by the Piers-Harris Children's 
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Self Concept Scale, to children in Activity Guidance 

Groups from schools on the west and southwest sides of 

Tucson. 

6. Activity Guidance Groups with children from schools on 

the east side of Tucson will have similar social power 

scores, as measured by sociograms, to children in Activi

ty Guidance Groups from schools on the west and southwest 

sides of Tucson. 

Definitions 

1. Activity Group Guidance: A developmental group process 

appropriate for most students in a school setting which 

integrates cognitive, affective and psychomotor aspects 

of learning (Hillman, Penczar, and Barr 1975). 

2 . Discussion group: A group process in which the pupils 

express their ideas and feelings concerning any appro

priate subject of interest to themselves. The leaders' 

role is twofold: (a) maintain order and (b) clarify and 

reflect what the group is discussing. 

3. Control group: Individuals who are placed in a group 

that does not take part in any activity or discussion. 

They are unaware of their placement in this group. 

4. Self concept: Those personal attributes measured by the 

Piers-Harris Children's Self Concept Scale. 

5. Sociometricpower: The child's social desirability as 

measured by (a) the number of children choosing her/him 
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for a partner in an activity and (b) the order in which 

a child is chosen. A child chosen first will receive 

three points; second, two points; and third, one point 

(Dinkmeyer and Caldwell 1970), A rejected child will 

receive minus one point. 

6. East side of Tucson schools: Schools located on the east 

side of Tucson, Arizona, in which the minority population 

is 30% or less as shown in the "Ethnic Distribution of 

Pupils Comparison 1974-73" published by Tucson Public 

Schools District Number One (1974). 

7. West and southwest sides of Tucson schools: Schools 

located on the west and southwest sides of Tucson, 

Arizona, in which the minority population is 50% or 

greater as shown in the "Ethnic Distribution of Pupils 

Comparison 1974-1973" published by Tucson Public Schools 

District Number One (1974). 

Summary 

In this section it was pointed out that play therapy has 

been used in working with disturbed children. It has also been 

suggested that activity group counseling has been of value in 

positively changing the behavior of children who have severe 

problems. Activity Group Guidance is a new method for teaching 

basic guidance principles to normal children through participa

tion in an activity. The purpose of this study was to examine 
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the effect of Activity Group Guidance on children's self concept 

and sociometric status. 



CHAPTER 2 

METHODS AND PROCEDURES 

The information presented in Chapter 1 indicates that 

some research of varying quality has been carried out in the 

areas of play therapy and activity group counseling. It was also 

clear that no rigorous studies had been conducted on Activity 

Group Guidance,, This chapter will present the methodology em

ployed in this study. 

Sampling Procedures 

The subjects selected for this study were fifth grade 

pupils in four elementary schools in Tucson, Arizona, School Dis

trict Number One. Two of the schools were located on the west, 

southwest sides of Tucson in what is predominately a Mexican-

American population area. The remaining two schools were lo

cated on the east side of Tucson where the majority of the 

population is Anglo-Saxon. 

Thirty pupils were randomly selected from the fifth grade 

populations of each school for a total of 120 subjects. The 30 

pupils from each school were then randomly assigned to three 

groups: Group One received Activity Group Guidance; Group Two, 

a placebo group, was involved in informal discussions, the 

17 
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direction and content depending on the interest of the partici

pants ; Group Three was a control group and did not meet. All 

students assigned to Groups One and Two were available during 

the times scheduled for group sessions. 

Group Procedures 

The Activity Guidance Groups and the discussion groups 

met once a week for seven weeks and twice during the eighth week. 

The rapid approach of the end of the school year made the tele

scoping of weeks eight and nine necessary. The group process 

used in the Activity Guidance Groups was to discuss the guidance 

principle or concept to be dealt with for that day, followed by 

an activity designed to facilitate the learning and understanding 

of that particular principle . The sessions were concluded with a 

discussion to summarize and clarify what took place and what was 

learned. 

The general guidance concepts covered during the nine 

sessions were: Understanding Relationships with Others and Get

ting Along with People. The specific guidance principles or les

sons covered were: 

1. Introduction: Understanding Relationship with Others. 

2. Cooperation and Competition. 

3. Respecting Myself and Others, 

4. Understanding Myself and Others. 

5 . Criticizing and Being Criticized . 
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6. Understanding My Intellectual Self. 

7. Understanding the Uniqueness of Myself and Others. 

8 . Understanding My Emotional Self. 

9. Understanding the Influence of Others. 

The activities used with the above lessons were planned 

in conjunction with the counselors involved in the study. The 

activities were in the general curriculum areas of arts and 

craftsj language arts, physical education, and science. The 

specific activities in which the subjects participated were: 

1. Planning a mural. 

2 . Making a rnural. 

3. Making a strength creature . 

4. Building a toothpick sculpture. 

5. Teaching other group members art and physical education 

skills. 

6 . Short term goal setting . 

7. Creative drama. 

8. Making a collage. 

9. Tasting unusual foods . 

The discussion group met once a week and talked about 

whatever the members of the group brought up. The leaders' role 

was to maintain order and assist the pupils in talking about the 

topics of interest to themselves. No specific guidance topics 

were planned and the group was involved in no planned activity. 
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During the training of the counselors, non-directive techniques 

were reviewed. It was emphasized that the leaders must be con

sistent in their use of the non-directive model while dealing 

with the discussion group. The need for enthusiasm while dealing 

with this group was also emphasized. 

Leaders 

The study utilized four trained counselors. The special 

training required for this project was conducted by the research

er. The special training included methods of conducting Activity 

Group Guidance sessions and procedures to follow in the discus

sion groups. While conducting the special training for the 

counselors, every effort was made to avoid over-emphasizing one 

methodology over the other. This was done in an effort to con

trol counselor bias as much as possible „ To further minimize 

counselor differences, the four individuals conducting the groups 

were of comparable educational background and training. All of 

the counselors involved in the study had received some or all of 

their counselor training in the Department of Counseling and 

Guidance at The University of Arizona. All of them had previous 

experience in elementary school counseling and guidance. Coun

selors of both sexes were utilized: one male and one female at 

the east side schools and one male and one female at the west 

side schools. 

Each counselor lead an Activity Guidance Group and a dis

cussion group in his/her assigned school. By having the same 
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counselor lead both groups in a school the problem of trying to 

match counselors was avoided. It also fulfilled the practical 

need of having to involve as few people as possible. 

Instruments 

Sociograms were administered to all members of fifth 

grade classes from which the subjects were selected. The socio

grams were given four times: first—one week prior to starting 

the study; second—first week of the study prior to any of the 

subjects taking part in any group activity; third—eighth week 

of the study following the eighth meeting; and fourth--eighth 

week of the study following the ninth meeting. The sociogram 

results were assigned values to enable the researcher to deter

mine the social power of the children in the study. The social 

power scores for sociograms I and II were added together to pro

vide a pre-test. Scores for sociograms III and IV were added 

together to be used as a post-test measure of sociometric power. 

The procedures for quantifying the sociograms is covered in the 

data collection section. 

The purpose in adding the scores for sociograms I and II 

was to get a more representative measure of the pupils prior to 

the start of any groups . By administering the measures a week 

apart, the effects of any unexpected or upsetting event were 

minimized. The rationale is the same for adding the scores for 

sociograms III and IV. 
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The Piers-Harris Children's Self Concept Scale was ad

ministered following the ninth meeting. This scale was chosen 

for the following reasons: 

1. The rationale for item choice is more completely ex

plained than for othe'r scales. 

2. It contains a nearly equal number of favorably and un

favorably worded responses thus controlling, to a large 

degree, for response set. 

3. Item analysis is described in the manual. 

4. An internal factor analysis has been done. 

5. There are more construct validity studies on this scale 

than other similar scales. 

6. The scale has a third grade reading level (Wylie 1974). 

This is low enough to allow most fifth graders to read 

it with comparative ease. 

Buros (1972) noted that the Piers-Harris Children's Self 

Concept Scale's internal consistency ranges from .78 to .93 and 

its test-retest reliability from .71 to .77. It also correlates 

with similar instruments with correlation coefficients in the 

mid-sixties. "The scale possesses sufficient reliability and 

validity to be used in research . . . (Buros 1972, p. 306)." 

The rationale for using only a post-test with the Piers-Harris 

Children's Self Concept Scale is presented in the design and 

treatment of the data section. 
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Data Collection 

The sociograms were administered to the total population 

fifth grade pupils in all four schools,, The purpose for giving 

the sociogram to all fifth grade pupils in participating schools 

was to avoid adding a confounding variable„ If the sociogram 

were administered only to the subjects, it could be argued that 

any positive growth shown by the subjects was due to their being 

singled out for the sociogram. By administering the sociogram to 

all pupils, they all had an equal chance to be influenced by this 

activity. 

The pupils were asked to list, in order, from most de

sirable first to least desirable last, the three pupils they 

would most like to be with during some activity such as committee 

work or physical education. The pupils were also given the op

portunity to list one person with whom they definitely did not 

wish to be grouped. These choices were weighted, thus quantify

ing the social power of each child. A child chosen first re

ceived three points; chosen second, two points; and chosen third, 

one point (Dinkmeyer and Caldwell 1970). A rejected child re

ceived a minus one point. Each subject's points were then to

taled to give his/her social power. To this total a constant of 

100 points was added to eliminate any negative numbers. 

The reason for providing the opportunity to make a nega

tive choice is twofold. First, it allowed for a more complete 

sociometric view of the class by indicating rejected as well as 



accepted children. Second, it provided greater opportunity to 

view sociometric movement within the class during the study. 

The purpose given by the counselor for the first socio-

gram was repeated for the third and the purpose for the second 

was repeated for the fourth. This provided consistency between 

sociograms. Sociograms I and III were presented as opportunities 

to choose teammates for relay races during physical education. 

Sociograms II and IV were opportunities for the pupils to pick 

partners for some type of academic task such as social studies 

group work or studying spelling or mathematics. 

Protection of individual confidentiality was provided 

because the researcher retained all of the raw data. Also, any 

subject who did not wish to participate in either the activity 

or discussion group was able to withdraw. Two pupils chose this 

option and replacements were selected randomly. 

Design and Treatment of the Data 

The data obtained from the Piers-Harris Children's Self 

Concept Scale and the sociograms were analyzed using multiple 

regression analysis with post hoc testing being done by means of 

the Tukey Test (Glass and Stanley 1970). 

The data in this study could have simply been analyzed 

by means of analysis of variance. If this had been done, how

ever, the magnitude of the variability within groups would have 

been so large as to have resulted in a decidedly unpowerful de

sign. The variables of self concept score and pre-test have the 
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potential, when entered into the analysis, of greatly increasing 

power. There are several ways in which this process can take 

place. One approach would be through leveling, thus maintaining 

the analysis of variance format. This would be unsuitable for 

the following reasons; (1) the use of two leveling variables 

would almost always result in disproportionate cell frequencies, 

greatly complicating the analysis; (2) decisions about cut-off 

points in the leveling process are necessarily arbitrary; and 

(3) leveling, because of the loss of sensitivity and cost in de

grees of freedom to the error term, is much less powerful. 

A better approach would be the use of an analysis closely 

related to analysis of variance, analysis of covariance. The 

availability of high speed computers enables the researcher to 

obtain results which are the same as those obtained through 

analysis of covariance by means of multiple regression. Although 

the results are the same, multiple regression is preferable to 

analysis of covariance because such a statistical analysis using 

a computer is more straightforward and the results obtained are 

more easily analyzed (Cunningham 1975 )«, 

Post-test data only were gathered on the Piers-Harris 

Children's Self Concept Scale. The purpose for not using a pre

test with the self concept scale was twofold: (1) it was not 

necessary to determine whether or not the groups were equal at 

the start of the study because subjects were randomly selected 



and (2) giving a pre-test would unduly sensitize the subjects to 

the content of the study. 

Limitations 

Two major limitations concerned the counselors taking 

part in this study. First, they were not randomly assigned to 

schools due to the requirements of their employment. Second, 

they were not perfectly matched. While they have all received 

training at The University of Arizona in elementary school coun

seling and guidance, no effort was made to match them on all 

personality and professional traits. 



CHAPTER 3 

RESULTS AND DISCUSSION 

The purpose of this study was to determine what effect 

Activity Group Guidance would have on fifth grade children's 

self concept and social power* The subjects in the activity and 

discussion groups attended nine group sessions in an eight-week 

period. Data on the subjects were gathered using sociograms and 

the Piers-Harris Children's Self Concept Scale. The resulting 

data were analyzed using the multiple regression procedure 

(Kerlinger and Pedhazur 1973). 

Results 

The analysis of the self concept and sociogram data 

yielded mixed results. The analysis of the self concept data 

revealed no significant differences between the treatment groups. 

Table 1 displays the Piers-Harris Children's Self Concept mean 

scores for the three treatment groups „ The Activity Guidance 

Group had the highest mean score of 56.72. The control group 

had the next higest mean score of 55.72. The lowest mean score 

was that of the discussion group, 53.47. 

Examination of the Piers-Harris Children's Self Concept 

Scale mean scores for the east and west side schools also yielded 

27 
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Table 1. Piers-Harris Children's Self Concept Mean Scores for 
Treatment Groups 

Group Mean Scores 

Activity Guidance 56.72 

Discussion 53.47 

Control 55.72 

no significant differences. Table 2 indicates that the east side 

schools has a mean score of 54.20 and the west side schools had a 

mean score of 56.07. 

The results of multiple regression analysis of social pow

er post-test scores, as seen in Table 3, provide some information 

of interest. 

The items listed under "Source" were examined in relation 

to the social power post-test scores. The purpose in examining 

the scores was to ascertain how much they influenced the post-

test scores. 

The analysis revealed that the Piers-Harris Children's 

Self Concept Scale explains 6% of the variance on the social 

power post-test scores. The analysis also indicates that the 

social power pre-test score accounts for 44% of the variance on 

the post-test score. This is to be expected. If there was not 

a large relationship between the pre- and post-test scores one 

would have to assume the instrument was unreliable . The next 
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Table 2. Piers-Harris Children's Self Concept Mean Scores for 
East and West Side Schools 

School Mean Scores 

East side 54.20 

West side 56.07 

Table 3. Results of Multiple Regression Analysis of Social 
Power Post-Test Scores 

Source df SS 
Proportion 
of Variance MS F P< 

Piers-Harris 
Children's 
Self Concept 
Scale 1 819.00 .06 819.00 14.34 .01 

Social Power 
Pre-Test 1 5555.42 .44 5555.42 97.28 .01 

Treatment 
Groups 2 356.16 .027 187.00 3.11 .05 

East Side/ 
West Side 
Schools 1 18.80 .001 18.80 n.s. 

East Side/ 
West Side x 
Treatments 2 135.60 .01 67.80 n.s. 

Residual 103 5881.59 .462 57.102 

Total 110 12,766.57 1.00 
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entry, Treatment Groups, accounts for close to 3% of the variance. 

This proved to be significant at the 05% alpha level. This in

dicates that membership in a group is a significant factor in how 

one does on the social power post-test. Further analysis of 

these data by means of the Tukey test indicated that the Activity 

Guidance Group had a greater social power post-test score than 

the control group (Glass and Stanley 1970). The next two en

tries, east side schools compared to west side schools and east 

side schools and west side schools interaction with treatment 

groups, proved to be non-significant. 

The next entry, residual, is of interest also. This is 

information that is not provided with the analysis of variance 

computer program available. This entry indicates that 46% of 

the variance is unaccounted for. While this may appear to be an 

unusually large figure, indications are that in multiple regres

sion analysis, it is not uncommon to find a residual of this mag

nitude . 

To summarize the preceding, the information of greatest 

interest to this study is that treatment groups are a significant 

factor in social power post-test scores. And, that among treat

ment groups, the Activity Guidance Group is significantly higher 

in mean score than is the control group. 

As a point of interest, the sociogram pre- and post-test 

scores for the treatment groups are shown in Table 4. The pre

test scores range from a low of 110.14 to a high of 111.09. 
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Table 4. Sociogram Pre- and Post-Test Mean Scores for 
Treatment Groups 

Group Pre-Test Post-Test 

Activity Guidance 111.09 113.39 

Discussion 110.92 112.55 

Control 110.14 108.57 

As can be seen, there was no significant difference between 

treatment groups on the pre-test scores. The post-test scores 

ranged from a low of 108.57 for the control group to a high of 

113.39 for the Activity Guidance Group. The difference between 

these two scores was found to be significant at the .05 alpha 

level. 

Table 5 indicates that the sociogram pre-test scores for 

the east side and west side schools were 110.16 and 111.26 re

spectively. These scores are not significantly different. The 

sociogram post-test scores for the east and west side schools 

were 111.22 and 111.79. Once again the scores were not signifi

cantly different. 

Discussion 

Following is a discussion of how the results affected 

each of the hypotheses: 
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Table 5. Sociogram Pre-
and West Side 

• and Post-Test Mean Scores 
Schools 

for East 

School Pre-Test Post-Test 

East side 110.16 111.22 

West side 111.26 111.79 

1. Hypothesis 1 stated that children who participated in 

Activity Group Guidance would have significantly higher 

self concept scores than children who participated in in

formal discussions . The differences found in this seg

ment of the study were not significant, therefore 

Hypothesis 1 was not supported, 

2. Hypothesis 2 stated that children who participated in 

Activity Group Guidance would have significantly higher 

self concept scores than children in the control group. 

The results of the analysis indicated that there were no 

differences between groups. 

3. Hypothesis 3 stated that children who participated in 

Activity Group Guidance would have significantly greater 

social power scores than children who participated in 

informal discussions. Analysis of the data failed to 

support this hypothesis . 



4. Hypothesis 4 stated that children who participated in 

Activity Group Guidance would have significantly greater 

social power scores than children in the control group. 

Analysis of the data revealed that the Activity Guidance 

Group subjects had significantly greater social power 

than did the control group subjects (.05 level). There

fore, Hypothesis 4 was supported by the data. 

5. Hypothesis 5 stated that Activity Guidance Groups with 

children from schools on the east side of Tucson would 

have similar self concept scores to Activity Guidance 

Groups with children from schools on the west and south

west sides of Tucson. Analysis of the data indicated 

the scores were similar, therefore, Hypothesis 5 was 

supported. 

6. Hypothesis 6 stated that Activity Guidance Groups with 

children from schools on the east side of Tucson would 

have similar social power scores to children in Activity 

Guidance Groups from schools on the west and southwest 

sides of Tucson. Analysis of the data indicated the 

scores were similar, therefore, Hypothesis 6 was 

supported„ 

The belief that Activity Group Guidance has a positive 

effect on children's self concept and social power received some 

support from this investigation. While the data for Hypotheses 
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1, 2, and 3 failed to be statistically significant, the mean 

scores indicate a trend in the direction hypothesized. 

The results of this study also indicate that, for the 

short term, residence in and attendance at schools on the east 

and west sides of town have no significant effect on self concept 

or social power. 

In the following chapter a number of conclusions are pre

sented along with some implications of the study. 



CHAPTER 4 

CONCLUSIONS AND IMPLICATIONS 

Conclusions 

The stated purpose of this study was to verify the effec

tiveness of Activity Group Guidance in improving children's self 

concept and social power. Several conclusions appear to be ap

propriate based on the study results„ 

First, Activity Group Guidance appears to have some posi

tive effect on children's social power. This conclusion is based 

on the post-test data indicating that the Activity Guidance Group 

has significantly greater social power than the control group 

and numerically greater social power than the discussion group. 

Second, it appears that residence on a particular side 

of town does not have a significant effect upon children's social 

power and self concept. This conclusion is based upon the side 

of town not being a significant factor in the subject's self 

concept score or social power scores. It is of special interest 

here that on a standardized measure of self concept there was no 

significant difference between groups composed predominantly of 

minority students and those composed predominantly of Anglo 

pupils. The mean raw scores for both groups fell in the fifth 
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stanine (Piers 1969). This would seem to indicate that rather 

than be overly concerned with minority pupil's self concept, 

school districts should concern themselves with the self concept 

of all their pupils . 

Lastly3 the results obtained indicated that Activity 

Group Guidance had no significant effects on pupils' self con

cept. While the results were not significant, the data indicate 

a trend in the hypothesized direction. 

Implications 

The present study has a number of implications for future 

research and school use. In the current study no differences 

were found between east and west side pupils. It would be very 

beneficial to have these results verified with a long term study. 

If these results were to be verified it might indicate that 

school districts could expend less energy concerning themselves 

with ethnic differences in the areas of self concept and social 

desirability. 

A further point to pursue would be whether or not Activi

ty Group Guidance does have any effect on self concept, if the 

groups met for a longer period of time. The researcher feels 

that the main limitation of this study was its briefness . While 

it was demonstrated that significant changes and trends can be 

established in an eight-week period, there is a need for a study 

of at least a semester's duration. It would be of interest to 

ascertain at what point between eight weeks and three years the 
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optimum effects of Activity Group Guidance can be obtained. In

formation concerning the length of time necessary to effect opti

mum change would be of great interest to counselors and schools 

in planning their programs. 

Lastly, it would be of interest to explore the effective

ness of Activity Group Guidance in teaching other guidance prin

ciples o While this study touched on only nine guidance 

principles, there are a great many more principles that could be 

investigated. In the same vein, it would be of interest to ex

plore the effectiveness of using Activity Group Guidance proce

dures in other subject areas. This study concentrated primarily 

on arts and crafts. The remainder of the curriculum should also 

be considered for possible activities. 

This study has provided some evidence that Activity Group 

Guidance is helpful in increasing children's social power. The 

implication here is that if a teacher has a child that is an 

isolate or not very well accepted by peers, one method of revers

ing this situation may be to include the child in Activity Group 

Guidance in a small group or total classroom setting. 

While this study provides some support for the effective

ness of Activity Group Guidance it is obvious that there is a 

great need for further research in this area. It is evident that 

Activity Group Guidance is not a short term nor one time proce

dure . If confirmation can be obtained, the use of Activity Group 

Guidance in schools could have a significant impact on schools 

and their pupils. 
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