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ABSTRACT 

Many sources have reported the importance of self-disclosure in 

the initial counseling interview. Likewise, others have demonstrated 

that models can be effective in influencing subsequent verbal behavior of 

interviewees. Modeling research has focused on the effectiveness of model 

types and model modes. Model modes used in this study are audiotape, 

written transcripts, and minimal instructions. Mastery models (expert 

performance) and coping models (novice performance developing into expert 

performance) are the two types of models employed in this study. The six 

combinations of model type and model mode served to prepare interviewees 

for their initial interviews. Interviewee reaction time to a pre-selected 

stimulus topic, talking time about the topic, and personal pronoun use 

were measures of self-disclosure. In addition to the measures of self-

disclosure, data were gathered with regard to prior experience of inter

viewees with counselors. 

For each measure of self-disclosure, coping models were hypothe

sized to be more effective than mastery models. These hypotheses obtained 

only for reaction time, while no difference was found for talking time 

and personal pronoun use. 

Similarly, for each measure of self-disclosure, audiotape was 

hypothesized to be more effective than written transcripts which were 

supposed to be more effective than minimal instructions. In each case 

the results supported the hypotheses that audiotape was more effective 

than written transcripts and minimal instructions. 

vii 



viii 

Furthermore, a significant relationship was found between self-

disclosure and both how many times an interviewee had talked with a 

counselor and how long ago he had seen a counselor. 

Based on the findings of this study and the related literature, 

there is evidence that pre-initial interview preparation of interviewees 

with an audiotape model will induce more interviewee self-disclosure than 

either written transcripts or minimal instructions. Also, the findings 

concerning model type suggest the discrimination between coping and mastery 

models need not be made with regard to pre-interview preparation. Finally, 

the findings related to prior experience indicate the importance of the 

study of these variables. 



CHAPTER I 

INTRODUCTION 

The purpose of this study is to map the effects of model type 

and model mode upon self-disclosure. This chapter contains relevant 

background material on modeling and self-disclosure, a statement of 

the problem to be studied, hypotheses to be tested, the limitations 

in generalizability of the study, and definitions of specialized 

terms. 

Background Literature 

The need for client self-disclosure in counseling and psycho

therapy has been acknowledged by many sources (Goldstein, 1962; 

Friedman, 1963; Jourard, 1964; Doster, 1972; Fensterheim, 1972; and 

Lazarus, 1971). Clients who have avoided self-disclosure in favor of 

talking about other people and other things have been deemed the less 

successful clients (Bratten, 1961; Patterson, 1966). Great emphasis 

has been placed on how clients talk in the initial interview. 

Kirtner and Cartwright (1958) predicted success or failure of clients 

from how clients talk in the initial interview. Both Strupp (1962) 

and Ewing (1964) have noted the importance of the initial interview 

in shaping the character of the therapeutic relationship. 

Clients do not always engage in self-disclosure in the initial 

interview. This lack of self-disclosure has been attributed to the 

1 
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ambiguity of directions and expectations which usually characterize 

conventional counseling and psychotherapy (Goldstein, Heller, and 

Sechrest, 1966; Heller, 1968; Siegman and Pope, 1968; Hoopes and 

Scoresby, 1969; and Fensterheim, 1972). 

In order to clarify the directions and expectations of coun

seling and psychotherapy, many writers have suggested that clients 

should receive preparation for the initial interview. Rotter (1954) 

suggested that the counselor "successively structure" the counseling 

process for the client. Goldstein et al. (1966) proposed that the more 

a client was informed as to the nature, theories, and techniques of 

counseling, the more likely the counseling would be facilitated. Orne 

and Wender (1968) concluded that even poorly motivated clients can 

profit from counseling, if they are taught what to expect. Myrick 

(1969) suggested that clients be oriented to a style of participation 

in the counseling process before the initial interview. 

In their quest to induce self-disclosure in pre-initial inter

view preparation, some researchers have used models. In many instances 

the use of models in preparation of interviewees has been shown to 

influence self-disclosure. Truax (1966) used "vicarious therapy pre-

training" (VTP) with clients to illustrate "good" client behavior. 

During VTP groups, subjects listened to tape recordings which demon

strated how clients could explore their feelings. The VTP groups 

explored their feelings and self-disclosed more than control groups. 

Whalen (1969) found detailed instructions accompanied by a filmed 

model to be more effective in increasing self-disclosure than an 

audiotape model. Myrick (1969), using high school students, found 
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that exposure to audiotape models increased self-disclosure more than 

either videotape models or no models. Green and Marlatt (1972) reported 

that overall self-disclosure was increased most effectively by a combi

nation of modeling and instructions. 

In the above studies and others mentioned below, self-disclosure 

has been measured in various ways. Some studies of self-disclosure have 

used personal pronoun use as a dependent variable (Myrick, 1969; Bratten, 

1961; and Patterson, 1966). By incorporating aspects of the Superfici

ality Ratio (Pope and Siegman, 1965), which measures interviewer 

specificity and topical focus in relation to interviewee productivity, 

Doster and Strickland (1971) developed a seven-point descriptively 

anchored rating scale to measure superficial versus personal treatment 

of topics. Still other studies have used objective time measures of 

self-disclosure, including reaction time to topic presentation, talking 

time, and silence quotient (Doster and Strickland, 1971; Doster, 1972). 

These time measures have been described by Goldman-Eisler (1961), 

Matarazzo, Wiens, and Saslow (1965), and Pope and Siegman (1964, 1965). 

In addition to the various measures of self-disclosure used in 

the many studies, different model types have been used to induce self-

disclosure of interviewees. Previous research has shown that subjects 

are more likely to imitate a model whose behavior is closer to their 

own than a model whose behavior is highly competent or more extreme 

(Bandura, Grusec, and Menlove, 1967; Kanfer and Duerfeldt, 1967). 

Meichenbaum (1973) notes that treatments that provide subjects with 

techniques that deal with coping styles (i.e., initial novice perfor

mance developing into expert performance) via modeling films or imagery 
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facilitate greater behavioral change than do mastery (i.e., initial 

and continuing expert performance) models or imagery. However, findings 

by McFall and Twentyman (1973) suggest that subjects do not respond dif

ferently to different types of models. 

McFall and Twentyman (1973) hypothesized that the mode of model 

presentation, as well as type of model presented, might influence the 

effectiveness of the model. According to McFall and Twentyman (p. 203), 

filmed or videotaped models may be more influential than audio-
taped models, because the visual mode of presentation can convey 
more information, is more salient, is intrinsically more inter
esting, and/or enhances the realism of the stimulus situation 
and modeled behavior. 

McFall and Twentyman concluded that mode of presentation makes no differ

ence in the effectiveness of a model. However, the study by Myrick 

(1969) and a study by Marlatt (1970) show that audiotape modeling is 

more effective than videotape modeling. On the other hand, both Whalen 

(1969) and Stone and Stebbins (1975) concluded that videotape modeling 

induced self-disclosure more than audiotape modeling. Despite the dis

agreement on the relative effectiveness of the various model modes, all 

the studies show that some pre-interview preparation is preferable to 

no pre-interview preparation. 

The varying results of the above modeling studies are not neces

sarily contradictory. The types of models presented, the modes of 

presentation, and the behavioral measures used were not standardized 

throughout the studies. This lack of standardization is not an error. 

In the modeling studies cited, the authors have followed guidelines for 

counseling research suggested by Kiesler (1966, p. 115). 
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Rather than conducting experiments to assess the effects of 
highly abstract, vaguely defined components, more progress might 
be achieved by pursuing the more modest goal of mapping the 
effects of specific, operationally defined procedural components, 
used in fixed treatment programs that have been designed for 
specific target behaviors. 

The present study will follow Kiesler's suggestion of pursuing the modest 

goal of using operationally defined procedural components to influence 

specific target behaviors. 

Definitions 

The following terms used in the text warrant specialized defini

tions. 

Reaction time: The time interval from the presentation of a 

topic to the interviewee to the onset of talking by the interviewee. 

Talking time: The duration of interviewee speech with regard 

to the topic at hand. 

Personal pronoun usage: The number of times the interviewee 

refers to himself with a first person singular pronoun. 

Mastery model: A demonstration interview which depicts the 

interviewee reacting quickly to the topic at hand, talking for a long 

time, and engaging frequently in personal pronoun usage throughout the 

interview. 

Coping model: A demonstration model which depicts the inter

viewee reacting slowly to the topic at hand, gradually accelerating 

his talking time, and gradually accelerating his personal pronoun 

usage throughout the interview. 
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Public topics: Subject matter which interviewees consider to be 

a part of their experience which they would discuss with anyone--as mea

sured by the Revised Self-Disclosure Questionnaire. 

Private topics: Subject matter which interviewees consider to 

be a part of their experience which they would discuss with only an 

intimate—as measured by the Revised Self-Disclosure Questionnaire. 

Statement of the Problem 

Given the evidence on the effectiveness of models in influencing 

behavior--both the type of model presented and the mode of presentation-

one can raise some questions with regard to self-disclosure. 

1. Are certain types of models more effective in influencing self-

disclosure than others? 

2. Are certain modes of presentation of models more effective in 

influencing self-disclosure than others? 

3. Are certain combinations of type of model and mode of presenta

tion more effective in influencing self-disclosure than others? 

Statement of Hypotheses 

The following hypotheses will be tested: 

1. For reaction time the mean of the coping model group will be 

less than the mean of the mastery model group. 

2. For reaction time the audiotape model group mean will be less 

than the written transcript group mean, which will be less than 

the minimal instructions group mean. 

3. For reaction time there will be no interaction between the levels 

of the mode factor and the levels of the model type factor. 
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4. For talking time the mean of the coping model group will be 

greater than the mean of the mastery model group. 

5. For talking time the audiotape model group mean will be 

greater than the written transcript group mean, which will be 

greater than the minimal instructions group mean. 

6. For talking time there will be no interaction between the levels 

of the mode factor and the levels of the model type factor. 

7. For personal pronoun usage the mean of the coping model group 

will be greater than the mean of the mastery model group. 

8. For personal pronoun usage the audiotape group mean will be 

greater than the written transcript group mean, which will be 

greater than the minimal instructions group mean. 

9. For personal pronoun usage there will be no interaction between 

the levels of the mode and the levels of the model type factor. 

Limits of Generalizability 

Kempthorne (1961) has distinguished between the "experimentally 

accessible population" and the "target population." The former is the 

population of subjects that is available to the experimenter; the latter 

is the total group of subjects about whom the experimenter is attempting 

to learn something. In this study the target population is male high 

school students. However, the experimentally accessible population is 

the male enrollment at one high school. 

In making generalizations from this study the author will make 

two "jumps." First, the results from the sample will be generalized to 

the experimentally accessible population. Second, the results will be 
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generalized to the target population. The jump from sample to experi

mentally accessible population can be made with confidence, since the 

sample was chosen at random from the population. However, the degree of 

confidence with which the results of the study can be generalized to the 

target population is never known, because the experimenter is not able 

to sample randomly from the target population (Bracht and Glass, 1967). 

Kempthorne (1961) points out the futility of such an exercise and con

siders generalizations to the target population "impossible to validate 

in any strict sense." 

In addition to the limits imposed by the issues of population 

validity, the study is limited in generalizability by the use of opera

tionally defined procedures (model modes and model types) that have been 

designed to influence specific target behaviors (talking time, reaction 

time, and personal pronoun use). More confident comparisons can be 

made to studies with similar procedures and target behaviors than to 

studies incorporating modeling and/or self-disclosure generically. 

Summary of Chapter I 

This chapter provided a statement of the purpose of the study. 

Included in this chapter were relevant background literature, statement 

of the problem, hypotheses to be tested, limi* .tions of the generaliza-

bility of the study, and definitions of specialized terms. 



CHAPTER II 

METHOD 

This chapter contains a description of the study. Described 

are the subjects and experimenters, treatment conditions employed, 

behavioral measures, and the statistical analysis of the data. 

Subjects and Experimenters 

Subjects were 60 males selected at random from the male enroll

ment of Salpointe High School, Tucson, Arizona. All subjects were given 

the option not to participate in the study. The results of the study are 

available to the subjects for inspection (see Appendix C). 

Two experimenters were used in the study. One experimenter (El) 

administered the Revised Self-Disclosure Questionnaire and the pre-

interview preparation. The other experimenter (E2) conducted the 

interviews. The author was El. E2 was a graduate student in chemistry. 

The author trained E2 for one hour. Training for E2 consisted of 

learning to listen attentively without otherwise encouraging the subject 

to talk. 

Treatment Conditions 

There were two factors in the study--the mode of model presenta

tion and the type of model presented. There were three levels of the 

model mode factor: audiotape, written transcript, and minimal instruc

tions. There were two levels of the type factor: coping and mastery. 

Therefore, six treatment groups were necessary. 

9 
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Both the audiotape and written transcript models contained the 

same dialogue (see Appendix A) within each level of the model type factor. 

The dialogue in the mastery models was characterized by the following 

interviewee behavior: quick reaction time to the topic, long talking 

time, and frequent personal pronoun use. The dialogue in the coping 

models was characterized by the following interviewee behavior: slow 

reaction time to the topic, gradual acceleration of talking time, and 

gradual acceleration in personal pronoun use. 

The mastery minimal instructions group received these instruc

tions (instead of a model): "You will see a number of different topics. 

What I would like you to do is talk about what these topics bring to mind 

about yourself." 

The coping minimal instructions group received these instructions 

from El: "You will see a number of different topics, some of which may 

be personal. As time passes in the interview, you will become comfortable 

with the topics. What I would like you to do is to talk about what these 

topics bring to mind about yourself." 

Procedure 

Ten subjects were assigned randomly by El to each of six treat

ment groups. While waiting to be interviewed, each subject filled out a 

demographic data sheet (see Appendix D) and was read the letter of explana

tion (see Appendix C). 

El called each subject out of class and gave him the appropriate 

pre-interview treatment. Before beginning each interview, E2 told each 

subject: 



n 
You will be presented several topics on index cards. In a 
moment I will ask you to turn over the top card in this pile. 
Talk about what these topics bring to mind about yourself for 
four minutes. Fifteen seconds before the end of each four 
minute interval I will give you a signal with my hand. At the 
end of the four minutes I will tell you to stop talking. Then 
turn over the next card and talk for four minutes on the new 
topic. There will be five topics in all. 

E2 timed the four-minute intervals with a stopwatch. 

Of the five topics the subjects talked about, one was public and 

four were private in nature. The nature of the topics were determined 

by giving a four-point descriptively anchored scale to 24 subjects 

selected at random from the same population as the 60 interview subjects. 

These 24 subjects were presented 41 topics and asked to rate them along 

a public-private continuum. A revised version of the Self-Disclosure 

Questionnaire (Jourard, 1964) made up the list of topics. Four master's 

degree students in counseling helped revise the list by making additions 

and deletions. Those topics the subjects rated at the extremes of the 

continuum were used as interview topics. 

The public topic, "My views on the President," was given to each 

subject first, as a warm up. The four private topics, "My feelings about 

my sexual adequacy," "my present sex life," "things that hurt my feelings 

deeply," and "things that make me depressed," were presented in random 

order to each subject. E2 shuffled the pack of topic cards thoroughly 

in order to randomize the cards. The cards were presented face down to 

each subject, who turned the cards over to expose the topic. 

During the interview E2 recorded the reaction time for each 

topic for each subject. All interviews were audiotaped in order that 

personal pronoun use and talking time could be determined later. 
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Behavioral Measures 

Reaction time was determined by E2 with a stopwatch during each 

interview. Timing began when the subject turned over the topic card and 

timing stopped when the subject began to talk about the topic. 

Talking time was measured with a stopwatch by El, who listened 

to the audiotaped interviews. Talking time was the amount of time the 

subject talked on each topic, exclusive of reaction time. 

El counted personal pronoun use with the addition constant of an 

electronic calculator by listening to the audiotaped interviews. Since 

only three of 240 interview segments exceeded two minutes, only the first 

two minutes of each segment were considered in the personal pronoun count. 

The reliability of each behavioral measure was established 

through a measure-remeasure procedure. Pearson product moment correla

tion coefficients (Ferguson, 1971) for all behavioral measures were 

highly significant (p < .01) according to Fisher and Yates (1963). The 

coefficients were: .99 for reaction time, .91 for talking time, and 

.91 for personal pronoun use. The remeasurement of reaction time was 

made by El. The remeasurement of talking time and personal pronoun use 

was made by a coder, whom El trained for one hour. For each behavioral 

measure, 32 remeasurements were made at random from the original measure

ments. 

Treatment of the Data 

The mean for each of the three behavioral measures for each 

treatment group was determined. For each measure, a two-way analysis of 

variance for fixed effects was used to test the hypotheses listed. 
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The two-way analysis of variance for fixed effects is appropriate 

for this study, because the study has "distinct groups of n cases given 

different combinations of two different qualitative treatments" (Hays, 

1973, p. 482). 

Hays stipulates three assumptions for the fixed effects model, 

all of which the present study satisfies. The first assumption requires 

that each treatment population should have a similar distribution of 

errors. The random selection and assignment of subjects to treatment 

groups meets this assumption. Second, the error variance must have 

the same value for all treatment populations. This assumption "can be 

violated without serious risk provided the number of cases in each sample 

i s  t h e  s a m e "  ( H a y s ,  1 9 7 3 ,  p .  4 8 2 ) .  T h e  p r e s e n t  s t u d y  p r o v i d e s  e q u a l  n ' s  

for each sample. The third assumption requires statistical independence 

among the error components. Since this study does not involve repeated 

measures and each measurement is unrelated to the others, one can be 

confident that the assumption of independence has been met. 

Summary of Chapter II 

In this chapter subjects and experimenters were identified. 

Treatment conditions and experimental procedures to be employed were 

described in detail. Also, the method of selection of stimulus topics 

was outlined. 

Three behavioral measures or dependent variables were discussed 

and the high reliability of these measures was reported. Finally, 

appropriate statistical methods were outlined for the hypotheses to be 

tested. 



CHAPTER III 

RESULTS 

In this chapter the results of the study are presented. Both the 

results of the planned analysis of variance for each behavioral measure 

and results from the demographic data are reported. 

The two-way analysis of variance had three columns (audiotape, 

written transcript, and minimal instructions) and two rows (coping and 

mastery). The analysis of variance showed that not all the hypotheses 

were supported by the data. An analysis of variance summary table for 

each behavioral measure is presented below. When the analysis of vari

ance detected differences among the three column means, Scheffe's post 

hoc test of multiple comparisons (Ferguson, 1971, p. 270) was used to 

find where these differences were. 

Chi square analyses (Ferguson, 1971) were performed on the demo

graphic data to determine what relationships there were between the 

demographic data and self-disclosure. 

Findings for Reaction Time 

Hypothesis 1: Reaction time for the coping model group was less 

t h a n  t h e  r e a c t i o n  t i m e  f o r  t h e  m a s t e r y  m o d e l  g r o u p  ( s e e  T a b l e  1 ) .  

Hypothesis 2: A difference among the column means was detected. 

The post hoc comparisons showed the audiotape group to have quicker re

action times than the written transcript group. However, there was no 

difference between either the audiotape group and the minimal instructions 

14 
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Table 1 

Analysis of Variance for Reaction Time 

Source of 
Variation SS df MS F P 

Model Type .036 1 .036 6.43 .05* 

Model Mode .034 2 .017 3.04 .05** 

Type X Mode .003 2 .0014 .24 NS 

Error 1.319 234 .0056 

*Critical F = 3.89 (Ferguson, 1971, p. 452) 

**Critical F = 3.04 (Ferguson, 1971, p. 452) 
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group or the minimal instructions group and the written transcript group 

( S e e  T a b l e  1  a n d  T a b l e  2 ) .  

Hypothesis 3: No interaction between columns and rows was 

d e t e c t e d  ( S e e  T a b l e  1 ) .  

Findings for Talking Time 

Hypothesis 4: No difference was found between the mean talking 

time of the coping group and the mean talking time of the mastery group 

( S e e  T a b l e  3 ) .  

Hypothesis 5: A difference among the column means was detected. 

The post hoc comparisons showed that the talking time for the audiotape 

group was greater than the talking time for the minimal instructions 

group. There was no difference between either the minimal instructions 

group and the written transcript group or the audiotape group and the 

w r i t t e n  t r a n s c r i p t  g r o u p  ( S e e  T a b l e  3  a n d  T a b l e  4 ) .  

Hypothesis 6: No interaction between the columns and rows was 

d e t e c t e d  ( S e e  T a b l e  3 ) .  

Findings for Personal Pronoun Use 

Hypothesis 7: No difference was found between the coping model 

g r o u p  a n d  t h e  m a s t e r y  m o d e l  g r o u p  ( S e e  T a b l e  5 ) .  

Hypothesis 8: A difference was found among the three column 

means. The audiotape group had more personal pronoun use than both the 

written transcript group and the minimal instructions group. There was 

no difference between the written transcript group and the minimal in

s t r u c t i o n s  g r o u p  ( S e e  T a b l e  5  a n d  T a b l e  6 ) .  
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Table 2 

Post Hoc Comparisons of 
Model Modes for Reaction Time 

*
 

IX 1 
IX
 

F' P 

y - y 
aud wri t 5.63 .10** 

y - y 
aud min .72 NS 

xwrit " xmin 2.33 NS 

*Xaud: Mean reaction time for the audiotape group. 

Xwrit: Mean reaction time for the written transcript group. 

Xml-n: Mean reaction time for the minimal instructions group. 

**Critical F' = 4.60 (Pearson and Hartley, 1972, p. 92) 
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Table 3 

Analysis of Variance for Talking Time 

Source of 
Variation SS df MS F P 

Model Type 59.00 1 59.00 .07 NS 

Model Mode 4862.10 2 2431.05 3.04 .05* 

Type X Model 2163.23 2 1081.62 1.35 NS 

Error 187420.23 234 800.94 

*Critical F = 3.04 (Ferguson, 1971, p. 452) 
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Table 4 

Post Hoc Comparisons of 
Model Modes for Talking Time 

X - X* F' P 

Xaud " Xwrit 2.86 NS 

^aud ~ ^min 5.74 .10** 

*writ " Xmin .50 NS 

Xaud: Mean talking time for the audiotape group. 

Xwn-£: Mean talking time for the written transcript group. 

Xmin: Mean talking time for the minimal instructions group. 

JLJL 

Critical F1 = 4.60 (Pearson and Hartley, 1972, p. 92) 
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Table 5 

Analysis of Variance for Personal Pronoun Use 

Source of 
Variation SS df MS F P 

Model Type 32.26 1 32.26 .51 NS 

Model Mode 862.41 2 431.21 6.86 .05 

Type X Mode 116.26 2 58.13 .92 NS 

Error 14719.25 234 62.90 

*Critical F = 3.04 (Ferguson, 1971, p. 452) 
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Table 6 

Post Hoc Comparisons of 
Model Modes for Personal Pronoun Use 

X - X* F' 

Xaud - XwHt 10.76 .10** 

*aud " *min 9'94 -10** 

\/rit " ^min 

Xaud: Mean personal pronoun use for the audiotape group. 

Xwr-jt: Mean personal pronoun use for the written transcript group. 

Xmin: Mean personal pronoun use for the minimal instructions group. 

Critical F1 = 4.60 (Pearson and Hartley, 1972, p. 92) 
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Hypothesis 9: There was no interaction between the columns and 

the rows (See Table 5). 

Findings for Demographic Data 

The demographic data were analyzed with regard to the following 

questions for each behavioral measure: 

1. Is there a relationship between the behavioral measure and 

whether or not the interviewee had seen a counselor before? 

2. Is there a relationship between the behavioral measure and how 

many times the interviewee had seen a counselor? 

3. Is there a relationship between the behavioral measure and how 

long ago the interviewee had seen a counselor? 

Chi square was used to answer these questions. For each behav

ioral measure the sample was divided into two groups—those who scored 

above the mean for the measure and those who scored below the mean for 

the measure. 

For each question the sample was divided into two groups based 

on the answer to the question at hand. The "Have you seen your counselor 

before?" question was divided on the basis of a "yes" or "no" answer. 

The "How long ago did you see your counselor?" question was divided on 

the basis of "0-6 months" and "over 6 months" answers. For "How many 

times have you seen the counselor?" the division was based on "0-3 times" 

or "more than 3 times" answers. 

The results of the chi square analyses are presented in Table 7. 

Significant relationships were found between reaction time and "How long 

ago did you see your counselor?" and between personal pronoun use and 

"How many times have you seen the counselor?" 
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Table 7 

Chi Squares for Behavioral Measures X Demographic 
Data Answers 

Behavioral Measures 

Reaction Talking Personal 
Answers Time Time Pronoun Use 

Yes or No 1.03 .01 2.1 

0-6 months or more than 6 months 4.15* 1.35 .6 

0-3 or more than 3 times 2.97 .41 5.7* 

•k 
p less than .05 

Critical X^ = 3.84 

df = 1 (Pearson and Hartley, 1972, p. 108) 



CHAPTER IV 

CONCLUSIONS AND DISCUSSIONS 

This chapter contains the conclusions from the obtained results 

and a discussion of the conclusions. Conclusions are presented for each 

hypothesis and for the demographic data. The discussion of the conclu

sions centers on implications for use of the results and on further 

considerations with regard to future research. 

Conclusions for Reaction Time 

On the basis of the significant findings of the analysis of 

variance (F = 6.43, p < .05), the coping models were more effective than 

the mastery models in reducing reaction times. Based on the significant 

findings the post hoc comparisons (F1 = 5.63, p < .10), the audiotape 

models were more effective than the written transcripts in reducing re

action times. The same post hoc comparisons show that the audiotape 

models and the minimal instructions were equally effective (F* = .72, 

p > .10) in reducing reaction times. Likewise, the minimal instructions 

and written transcripts were equally effective (F1 = 2.33, p > .10) in 

reducing reaction times. Since there was no significant interaction 

effect (F = .24, p > .05), no combination of model type and model mode 

was more effective than any other in reducing reaction time. 
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Conclusions for Talking Time 

The non-significant findings of the analysis of variance 

(F = .07, p > .05) indicate that coping models and mastery models were 

equally effective in eliciting talking time. The significant findings 

of the post hoc comparisons (F1 = 5.74, p < .10) show that the audiotape 

models were more effective than the minimal instructions in eliciting 

talking time. Non-significant post hoc comparisons (F1 = 2.86, p > .10) 

show that the audiotape models and the written transcripts were equally 

effective in eliciting talking time. Similarly, the non-significant 

post hoc comparisons (F1 = .50, p > .10) indicate that written transcripts 

and minimal instructions were equally effective in eliciting talking time. 

Since there was no significant interaction effect (F = 1.35, p > .05), 

no combination of model type and model mode was more effective than any 

other in eliciting talking time. 

Conclusions for Personal Pronoun Use 

Based on the non-significant findings of the analysis of variance 

(F = .51, p > .05), the coping models and the mastery models were equally 

effective in eliciting personal pronoun use. Significant post hoc compar

isons indicate that the audiotape models were more effective than both 

the minimal instructions (F1 = 9.94, p « .10) and the written transcripts 

(F1 = 10.76, p « .10) in eliciting personal pronoun use. The non

significant post hoc comparison (F1 = .02, p > .10) shows that minimal 

instructions and written transcripts were equally effective in eliciting 

personal pronoun use. Since there was no interaction effect (F = .92, 

p > .05), no combination of model type and model mode was more effective 

than any other combination in eliciting personal pronoun use. 
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Conclusions for Demographic Data 

Chi square analysis of the demographic data indicates there is 

a significant relationship (X2 = 5.7, p < .05) between personal pronoun 

use and how many times the interviewee had seen his counselor. Those 

that had seen their counselor fewer than three times emitted fewer 

personal pronouns than those who had seen their counselor more than three 

times. 

Also, the chi square analysis of the demographic data indicates 

there is a significant relationship (X2 = 4.15, p < .05) between reaction 

time and how long ago the interviewee had seen his counselor. Inter

viewees who had seen their counselor fewer than six months ago had longer 

reaction times than interviewees who had seen their counselor more than 

six months ago. 

Implications of Conclusions 

The conclusions suggest that the presentation of a model to an 

interviewee prior to the initial interview can influence the inter

viewee's self-disclosure in the interview. Interviewee self-disclosure 

was influenced more by model mode than by model type. It made little 

difference whether or not the model depicted mastery or coping behavior. 

Of the three model modes, the audiotape model had the greatest influence 

on self-disclosure. Pre-interview preparation of interviewees through 

audiotape modeling in order to induce self-disclosure is preferable to 

either minimal instructions or written transcripts. Indeed, no differ

ences were found between minimal instructions and written transcripts. 
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In comparing the conclusions of the present study with the previ

ously cited research of Truax (1966), Myrick (1969), and Green and Marlatt 

(1972), two parameters can be found. First, pre-interview preparation is 

more effective than non-specific or minimal instructions in influencing 

interviewee self-disclosure. Second, audiotape modeling is an effective 

procedure to use in pre-interview preparation. 

Still unclear is the relative effectiveness of model types in 

the pre-interview preparation process. The most salient aspects of coping 

models may lie in their use in treatment programs rather than in pre-

interview preparation. Indeed, the research of Bandura et al. (1967), 

Kanfer and Duerfeldt (1967), and Meichenbaum (1973) cited in Chapter I 

supports the use of coping models in programs designed to influence 

behavior other than self-disclosure. 

The conclusions from the demographic data suggest that an 

interviewee's prior experience with a counselor is related to how much 

self-disclosure the pre-interview preparation will elicit from the inter

viewee. Interviewees who had seen the counselor recently or fewer than 

four times were influenced differently than interviewees who had seen 

the counselor frequently or a long time ago. The former group engaged 

in less self-disclosure than the latter group. 

Future Considerations 

Several questions for future consideration emerge from this 

study. First, were the results of the study "true" for the experimentally 

accessible population? Replication could answer this question. However, 

since the results of this study are consistent with Truax (1966), Myrick 
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(1969), and Green and Marlatt (1972) with regard to the effectiveness of 

audiotape preparation, replication would not be as valuable as continued 

use of the effective audiotape with interviewees. 

Second, how would the treatment conditions influence other experi

mentally accessible populations? Since much of the research cited has 

been analogue studies, replication with individuals who have identified 

themselves as clients would be valuable. 

Finally, as suggested by the demographic data, "prior experience 

with a counselor" is a highly relevant variable. Interviewees could be 

matched on how long ago they had seen the counselor and how many times 

they had seen the counselor. 



APPENDIX A 

TRANSCRIPTS OF MODELS USED 

This section contains the dialogue for the coping and mastery 

models. The coping model has a 20-second reaction time, while the mastery 

model has a one-second reaction time. In the three-minute coping model 

the first minute has 20 seconds talking time and no personal pronoun 

usage. In the second minute of the coping model there are 40 seconds 

talking time and nine personal pronoun references. The third minute of 

the coping model has 60 seconds talking time and 15 personal pronoun 

references. 

In the two-minute mastery model the first minute has 45 seconds 

talking time and 12 personal pronoun references. In the second minute 

of the mastery model there are 45 seconds talking time and 12 personal 

pronoun references. 

Coping Model 

uh uh...well...social gatherings, huh? 

...interesting topic you mean parties and things? 

...they're OK...they're not bad... 

There's nothing much to say about social gatherings... 

Some are better than others... 

Some are good... 

Some are bad... 
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It all depends on the people and... 

And it depends on the mood I'm in. 

I like social gatherings better than I used to* 

Before...before I never used to go... 

I would always find some excuse not to go. 

But I didn't like staying home either...I was shy... 

Super shy...and still am somewhat shy. 

I had a real problem...I wanted to go out with people. 

but I never had a good time with them. 

I asked myself, "What's going on inside me?" 

I realized that I was not giving people half a chance... 

half a chance to know me...I was always so concerned with 

doing or saying the wrong thing...instead of being 

friendly...I hardly ever pointed out the good in others or 

in myself. I took a while, but I finally took some 

chances...I didn't worry about being self-conscious... 

and now since I've been more friendly, I feel at ease 

at social gatherings. 



Mastery Model 

The mastery model dialogue begins on the tenth line of the 

coping model dialogue and continues until the end of the dialogue, 

tenth line of the coping model is marked with an asterisk (*). 



APPENDIX B 

TOPIC SELECTION 

Below is a copy of the Revised Self-Disclosure Questionnaire 

used to determine the topics employed in the study. The questionnaire 

was given to 24 subjects from the same population as the 60 interviewees. 

Those topics rated at the extremes of the public-private 

continuum were used in the study. In determining the extreme ratings, 

El assigned the following weights to the categories: VERY PRIVATE - 4, 

PRIVATE - 3, PUBLIC - 2, and VERY PUBLIC - 1. 

The mean weighted score and standard deviation were calculated 

for the questionnaire. Six topics were rated one standard deviation 

above the mean (See Table 8) and two topics were rated one standard 

deviation below the mean (See Table 9). From the six topics rated one 

standard deviation above the mean (VERY PRIVATE) the following were 

selected as topics for the study: "Things that make me depressed," 

"things that hurt my feelings deeply," "my present sex life," and "my 

sexual adequacy." From the two low-rated topics, "my views on the 

President" was selected as the public topic for the study. 
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Table 8 

Topics Rated as Very Personal 

Topic Weighted Score 

7. How I get sexual gratification 84 

32. My sexual fantasies 81 

18. My feelings about my sexual 
adequacy 

76 

34. Things that hurt my feelings 
deeply 

73 

19. My present sex life 73 

6. Things that make me depressed 72 

Mean = 61 Standard Deviation = 9.7 
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Table 9 

Topics Rated as Very Public 

Topic Weighted Score 

2. Busing of school children 43 
to achieve racial balance 

13. My views on the President 40 

Mean = 61 Standard Deviation = 9.7 



REVISED SELF-DISCLOSURE QUESTIONNAIRE 
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Below you will find a list of items. Read each item and rate 

it with regard to the extent you consider the item to be public or private. 

Use the following guidelines to rate the items: 

Very Private - You would discuss the item with no one or only one 

special person. 

Private - You would discuss this item with only close friends or 

family. 

Pub!ic - You would discuss this item with classmates and acquaint

ances. 

Very Public - You would discuss this item with strangers. 

Mark your choices in the appropriate spaces as demonstrated in 

the following example: 

VERY VERY 
PRIVATE PRIVATE PUBLIC PUBLIC 

A. My grade point average ( ) ( ) (X) ( ) 

In the above example the person has put an 'X' in the space under 

'PUBLIC' to indicate that he would be willing to discuss this item with 

classmates and acquaintances, but not with strangers. 

Now turn the page and do the following items in the same way. 

Do not spend too much time on any one item. Your first reaction will be 

your best answer. 
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VERY 
PRIVATE PRIVATE 

1. Things that make me 
anxious and afraid 

2. Busing of school 
children to achieve 
racial balance 

3. Whether or not 
I gamble 

4. My shortcomings and 
handicaps 

5. My views on abortion 

6. Things that make me 
depressed 

7. How I get sexual 
gratification 

8. My feelings about 
my father 

9. My religious views 

10. Things that make me 
proud of myself 

11. My feelings about parts 
of my body 

12. My feelings about my 
appearance 

13. My views on the 
President 

14. Things I feel ashamed 
or guilty about 

15. How I spend my money 

16. How I get my money 

V 
PR 

) 

ERY 
VATE PR 

) 

PUBLIC 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

VERY 
PUBLIC 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

( ) 

VERY 
VATE PUBLIC PUBLIC 

( ) 

( ) 

( ) 

( ) 
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VERY 
PR 

17. My ambitions and goals 

18. My feelings about my 
sexual adequacy 

19. My present sex life 

20. What pressures me most 
in school 

21. How I wish I looked 

22. My views on pre-marital 
sex 

23. My standards of beauty 
in a woman 

24. Whether or not I 
use drugs 

25. What I like least 
about myself 

26. My views on 
pornography 

27. My feelings toward 
people of the same 
sex 

28. Whether or not I feel 
I am attractive to the 
opposite sex 

29. What feelings I have 
trouble controlling 

30. My views on underage 
drinking 

31. Whether or not I am 
racially prejudiced 

32. My sexual fantasies 

PR 

VATE PR 

) 

) 

VERY 
VATE PR 

VATE PUBLIC 

) ( ) 

) ( ) 

) ( ) 

) ( ) 

) ( ) 

) ( ) 

) ( ) 

) ( ) 

) ( ) 

) ( ) 

) ( ) 

) ( ) 

VERY 
PUBLIC 

( 

( 

VERY 
VATE PUBLIC PUBL 

( ) 

( ) 

( ) 

( ) 



33. Whether or riot I have 
health problems 

34. Things that hurt my 
feelings deeply 

35. What I like best 
about myself 

36. Most enjoyable part 
of going to school 

37. Suicidal thoughts 

38. My strong points 

39. My feelings about 
my mother 

40. Things that make me 
furious 

41. What feelings I have 
trouble expressing 



APPENDIX C 

EXPLANATION OF STUDY TO SUBJECTS 

The following statement was read to the subjects selected for 

the interview study: 

Dear Student: 

You have been selected to participate in a study of 
counseling. The study will examine ways to make 
counseling more effective. 

The study will take a half hour of your time. 

The information gained from your participation will be 
grouped with the information gained from other students, 
so there will be no chance that anyone could determine 
the information each individual has given. 

The results of the study will be available for your inspection. 
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APPENDIX D 

DEMOGRAPHIC DATA COLLECTION 

The following data sheet was filled out by the students, while 

they were waiting their turn to be interviewed. 

Demographic Data Sheet 

While you are waiting for further instructions please fill out 

this data sheet. 

Name 

Age Class: Fr. So. Jr. Sr. 

Have you talked with your counselor before? 

Yes No 

If yes, how long ago? 

0-2 mos. 3-6 mo. 6-12 mo. Over 12 mo. 

How many times have you talked with the counselor? 

0 4-8 9-12 Over 12 times 
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