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ABSTRACT 

The purpose of this study was to analyze and compare the actual 

expressed roles and the expressed role preferences and to determine 

whether role conflict existed among a randomly selected sample of female 

Anglo and Mexican-American college graduates who graduated from The 

University of Arizona from 1966 to 1975° The decisions that each woman 

has made for herself in her role or multiple roles have been explored 

for possible relationships between role conflict or lack of role con­

flict and marital status, number of children, religion, educational 

level attained, age, year of college graduation, campus leadership in­

volvement, job status, generation in the United States, and ethnic 

group affiliation,. 

Of 200 randomly sampled female college graduates (10 Anglo and 

10 Mexican-American from each graduation year 1966-1975)9 7̂  female 

college graduates responded completely to the mailed instruments (53 

Anglo, 21 Mexican-American)o The measures used to collect data were 

the Fand Inventory of Feminine Values, Form A to determine actual ex­

pressed role and Form B to determine expressed role preference, and a 

personal questionnaire0 A difference in the scores on Form A and Form 

B was defined as role conflicto The statistical procedures utilized 

in the analysis of the data were a descriptive analysis using frequency 

response and percentages, the chi-square statistic, and t-tests and 

matched pairs t-tests* Significance was established at the .05 level 

of significances 

x  
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The following hypotheses were tested: 1, there will be no 

significant differences between an Anglo female college graduate's 

actual expressed role and her expressed role preference; 2, there will 

be no significant differences between a Mexican-American college grad­

uate's actual expressed role and her expressed role preference? 3? 

there will be no significant differences between the Anglo and the 

Mexican-American female college graduates® actual expressed roles; 

there will be no significant differences between the Anglo and the 

Mexican-American female college graduates' expressed role preferences; 

5, there will be no significant differences in role conflict between 

Anglo and Mexican-American female college graduates due to age, marital 

status, number of children, religion, job status, area of educational 

specialization, desire for further education, and ethnic group orien­

tation of the Mexican-American females; and 6, there will be no sig­

nificant differences in role conflict between 1966-1975 Anglo and 

Mexican-American college graduates and 1971-1975 Anglo and Mexican-

American college graduates. 

The findings of this study were: 1, there were significant 

differences between both Anglo and Mexican-American female college 

graduates' actual expressed roles and expressed role preferences (role 

conflict was experienced by Anglos and Mexican-Americans); 2, there 

were no significant differences between the Anglo and the Mexican-

American female college graduates' actual expressed roles or expressed 

role preferences; 3, there were no significant differences in role con­

flict between Anglo and Mexican-American female college graduates due 
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to the selected demographic variables; both Anglo and Mexican-

American female college graduates perceived their actual roles and 

their preferred roles toward the self-oriented side of the continuum, 

with their preferred roles further toward the self-oriented side than 

their actual expressed roles; 5? fewer Mexican-American females per­

ceived themselves in the housewife only role, and a larger percentage 

of the Mexican-American women were employed compared with the Anglo 

women; 6, the Mexican-American women were more self-oriented than the 

Anglo women on actual expressed roles and expressed role preferences, 

though not at a statistically significant levelo 

The female roles perceived by this population seem to be away 

from the traditional roles and toward a more self-actualizing career-

oriented woman. 



CHAPTER 1 

THE PROBLEM AND HYPOTHESES TO BE TESTED 

Introduction 

During the 1960's crucial issues about the role and place of 

women in the United States were raised and discussed by a steadily 

growing number of women. Inevitably, the currents of the so-called 

"Feminist Movement" (or Women's Liberation) have been felt on the col­

lege campus with discussion focusing on women's future roles, women's 

studies, and equal opportunities for women. Many factors contributed 

to the movement: 1, the mid-1960's saw the maturation of the first 

generation of children born after World War II and many of these young 

adults questioning and often rejecting the traditional patterns of life 

including the nuclear family., traditional sexual patterns, and sex role 

stereotypes; 2, the report of President Kennedy's Commission on the 

Status of Women in 1963; 3» Betty Friedan's The Feminine Mystique pub­

lished in 1963; the formation of the National Organization for V/omen 

(NOW) in 1966 which gave structure to the individual women's voices; 5» 

Kate Millett's Sexual Politics (1971); 6, Masters and Johnson's Human 

Sexual Response (1966) which was interpreted to mean that women have 

greater interest in and more potential for response to sex than men; 

7, improvement of contraceptive techniques, legalization of abortion, 

and attention focused on population control as a world-wide concern; 

1  
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and 8, The Equal Rights Amendment of 1972 passed by Congress which 

further stressed the trend toward the elimination of discrimination 

(Group for the Advancement of Psychiatry /&P&J 1975? pp° 13̂ -139)0 

The past decade has left î omen with less definite and less 

specific definitions of women's roles as evidenced by the substantial 

body of literature on all levels from the scientific to the popular 

concentrating on changing female roles,, Women's roles have been 

shifting since the Industrial Revolution (Rose 1951? P° 70)o Before 

the Revolution women had played an active part in the economic life of 

the community fusing the two roles of raising a family and doing eco­

nomically productive work. With industrialization came changes in the 

economic basis of the social structure and shifting roles and functions 

for men and women. The new roles, however, have never "become clear 

and definite" (Rose 1951? P° 70) 0 

The awareness that roles are changing the traditional social 

structure is "perhaps keenest among young women in professional, aca­

demic, artistic, and intellectual life" (GAP 1975» p. 137)° Alterna­

tive roles are open to educated women who face the choice between the 

role of wife and mother, and the continuation of active participation 

in a profession,, At the present time over bo percent of all college 

graduates are women (GAP 1975? P° 1̂ 0). This does not mean that edu­

cational opportunities or occupational opportunities are equal for men 

and womeno Women are encouraged to enter college and compete with men 

academically.. The statistics of women college graduates find most 

women employed in elementary school education, the nursing profession, 



and office and sales work. Less than one percent of the engineers are 

women, two percent executives, and seven percent physicians (1970 U0S« 

Bureau of the Census) <, Women faculty at the university level are a 

minorityo Women constitute about 18 percent of the faculty in higher 

education, being distributed mainly at small colleges and universities 

and in the lower ranks of other institutions (Graham 1972, p0 262) 

The opportunities for educated women to make use of their edu­

cation reflects the ambivalent attitudes of society, the university, 

even women themselves (Goldberg 1972; Polk and Stein 1972)» Women to­

day have more freedom and alternatives open to them through the V/omen®s 

Liberation Movement of the past ten yearso Are these women rejecting 

the traditional roles of nurturant mother and wife/housekeeper for 

other models that include intellectual and occupational development? 

The Group for the Advancement of Psychiatry states that: 

. . o there are discernible changes at work. Recent surveys 
of entering college freshmen conducted by the American Council 
on Education show that, while most college women continue to 
view marriage and the raising of a family as important per­
sonal goals, a steadily increasing number expect to combine 
family with career commitments. . . Many are also in­
fluenced by those contemporary attitudes which reject the 
assignment of roles or status on the basis of race, socio­
economic background, or sex, and which put a premium on indi­
vidualism and autonomy (GAP 1975, p. 1̂ 7)o 

Numerous studies have indicated that college women are aspiring 

to combine marriage, a family, and a rewarding career,, Females in our 

society continue to face ambiguity in defining the "appropriate" femi­

nine role,, In order to examine the role ambiguities empirically, the 

Fand Inventory of Feminine Values (Fand, 1955) in Form A (Appendix A) 
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was given to a population of Anglo and Mexican-American female college 

graduates of the past decade in an attempt to define the role or roles 

each woman has chosen for herself (actual expressed role)0 The Fand 

Inventory was used in Form B to determine the preferred or ideal roles 

of the same population (expressed role preference),, A difference in 

the scores of actual expressed role and expressed role preference is 

defined as role conflict in this research,. Role conflict is analyzed 

and discussed on an individual level as well as on a group level,, 

Significant relationships between achievement-oriented goals or family-

oriented goals and ethnic group affiliation are analyzed comparatively. 

Statement of the Problem 

The purpose of this study is to analyze and compare the actual 

expressed roles and the expressed role preferences and to determine 

whether role conflict exists among a randomly selected sample of female 

Anglo and Mexican-American college graduates who have graduated from 

The University of Arizona from 1966 to 1975® The decisions that each 

woman has made for herself in her role or multiple roles have been ex­

plored for possible relationships between role conflict or lack of role 

conflict and marital status, number of children, religion, educational 

level attained, age, year of college graduation, campus leadership in­

volvement, job status, and Anglo and Mexican-American group affiliation. 

The identification of specific demographic factors and their inter­

relationships were compared on the basis of ethnic group affiliation. 
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Significance of the Problem 

The Women's Movement of the 1960's and 1970's has been the pro­

tagonist of equal opportunity for men and women, equal pay for equal 

work* and equal opportunity for hiring and advancement„ Almost every 

woman has been exposed to the movement through the media, the press, 

from children's literature to popular literature at all levelso Women 

are now being studied from many different perspectives, individually 

and as a group0 

A review of sex role research indicates that most articles and 

books were written after 1960o A few of the research articles and 

books are about men, but most sex role research has been written about 

women (Hochschild 1972, p0 1011)0 Before i960 sex roles were researched 

by George Herbert Mead, Charles Cooley, Ralph Linton, Florian Znaniecki, 

Mirra Komarovsky, and Margaret Meado In the 1950's Alexandra B» Fand 

studied the degree of other-orientation (traditional wife/mother role) 

and self-orientation (achievement, career-oriented role) of individuals 

regarding the feminine role0 

Given the lack of a generally accepted, clearly defined pat­
tern of behavior expected of modern women, we are postulating 
that the interpretation of the feminine sex role will take a 
different form for each individual woman; that these various 
versions can be distributed on a continuum ranging from the 
traditional to the liberal interpretation of the feminine sex 
role (Fand 1955? P» 30)® 

In 1957 Anne Steinmann at New York University researched and 

reported on "A Study of the Concept of the Feminine Role of 51 Middle-

class American Families." Her rationale for the study was based on the 

question, "What is women's role or roles?" She wrote that: 
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An investigation of the attitudes of both men and women toward 
the feminine role would shed light on the character of the 
contradictions and inconsistencies which seem to envelop the 
concept of the feminine role, and might also help to clarify 
male-female relationships and consequently might lead to a 
better understanding of the marital relationship (Steinmann 
1957, Po 279). 

Mirra Komarovsky (1953) believed that women have become a 

"social problem" due to society's expectations that are conflicting and 

contradictory„ Women have to deal with changing roles and alternative 

patterns for living in the future» There is a special need to study 

the educated woman and her perception of feminine roles because gener­

ally the educated woman has been prepared for more than the traditional 

role of wife and mother0 "Probably no decision is more basic . . „ 

than whether a woman chooses the nurturant homemaker role, a profes­

sional role, or a dual role" (Estes 1971? p® *0° 

Little research has been conducted to determine the role per­

ceptions of college educated women, and none has dealt specifically 

with an analysis of role conflict in a selected Anglo and Mexican-

American population of female college graduates,, Research on the 

Mexican-American female college graduate is limited,. The Southwest 

(specifically The University of Arizona, Tucson, Arizona), with its 

large Mexican-American population, provided an ideal location to pilot 

this research cross-culturally,. 

Most studies on women have assumed that college educated women 

are moving toward a life style that combines marriage, family, and a 

career,. Automation has succeeded in reorganizing and simplifying 

housework, and these changes are making it easier for women to pursue 
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a variety of goals,, With less emphasis on housewifery and maternity, 

the future roles of women will focus on the alternative patterns avail­

able to help xi/omen adjust to this displacement of traditional patterns,, 

As Suzanne Keller states, "Whether they take jobs, at what levels and 

with what degree of gratification, all depends on the number and kinds 

of opportunities availableo And these are expected to change signifi­

cantly in the decades ahead" (Keller 197̂ $ Po l4)0 

The college educated woman of the past ten years has probably 

been most influenced by the changes developing in our society,, While 

most studies have been conducted with young college women facing the 

stresses, pressures, and demands of embarking on adulthood, this study 

has focused on a population that has already made role decisions„ The 

educational system is of key significance for alternative roles for 

women. Traditionally for many women, completion of college has been 

the logical time to consider marriage„ Formerly these women \tfho were 

faced with a choice of career commitments or marriage and decided to 

combine the two were considered deviants by themselves and others 

(Safilios-Rothschild, 1972)„ If women are seeking to combine the roles 

of marriage, family, and a career, more stress must be placed on sill 

major adult roles, parent, spouse, and worker, and on the future family 

roles of males and occupational roles of femaleso An analysis of role 

conflict in the college educated woman is especially significant, be­

cause if the college educated woman is experiencing role conflict, 

there are implications for the education of women for the multiple 

roles they will assume in a changing society. Curriculum implications 
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might include courses in preparing women for their multiple roles, edu­

cating men in understanding women's multiple roles, and career educa­

tion which might prepare women for future roles, less restricted 

occupational goals, and the avoidance of role conflict,, 

Hypotheses Tested 

The following hypotheses were tested; 

Hô : There will be no significant differences between an Anglo fe­

male college graduate's actual expressed role and her expressed 

role preferenceo 

Hô : There will be no significant differences between a Mexican-

American college graduate's actual expressed role and her 

expressed role preference. 

Hô : There will be no significant differences between the Anglo and 

the Mexican-American female college graduates' actual expressed 

roleso 

Hô : There will be no significant differences between the Anglo and 

the Mexican-American female college graduates' expressed role 

preferences., 

Ho,.: There will be no significant differences in role conflict be-

tween Anglo and Mexican-American female college graduates due 

to age, marital status, number of children, religion, job sta­

tus, area of educational specialization, desire for further 

education, and ethnic group orientation of the Mexican-American 

femalesB 
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Hog: There will be no significant differences in role conflict be­

tween 1966-1970 Anglo and Mexican-American college graduates 

and 1971-1975 Anglo and Mexican-American college graduateso 

Questions that Relate to the Hypotheses 

Q̂ : Are there differences between Anglo and Mexican-American col­

lege graduated women in actual expressed roles and expressed 

role preferences? 

Q2: To what degree as measured by the Fand Inventory of Feminine 

Values are college educated women experiencing role conflict? 

Q̂ : Is there a relationship between actual expressed role, expressed 

role preference, and job status, age, maritail status, number of 

children, religion, educational level, campus leadership, year 

of college graduation, and ethnic group affiliation? 

Q̂ : Is role conflict a result of a more traditional concept of role 

(other-orientation) or a liberal concept of role (self-

orientation)? 

Assumptions 

For the purposes of this study, the following assumptions were 

made: 

1. Each woman has a perception of her own female role which she 

can identify- Similar assumptions have been made in other 

studies (Fand 1955; Steinmann 1957; Estes 1971)® 

2. The Fand Inventory (1955) or the Feminine Role Rating Inventory 

for investigating female roles and measuring the degree of 
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other-orientation (women who fulfill themselves through others) 

and self-orientation (women whose fulfillment in life is by 

self-actualization) was appropriate to and inclusive for the 

study of role perception and role conflicto 

That Anglo and Mexican-American college graduates may be equally 

aware and might have been influenced by the feminist social 

movement of the 1960®s and 1970's0 

Limitations 

The following were recognized as limitations of this study: 

The Women's Movement has had a possible influence over the in­

dividual woman's perceptions of her roles and responsibilities. 

It is not the purpose of this study to explore the movement in 

terms of culture change. Since the movement cannot be quanti­

fied, its presence will only be referred to as a socio-cultural, 

psychological, and political trend that may have influenced 

woman's behaviors, feelings, and psychological development 

through the socio-cultural milieu in which she lives0 

The study was limited to a randomly selected group of female 

college graduates, Anglo and Mexican-American, from The Univer­

sity of Arizona, 1966 through 1975° 

The sample in this study may not be representative of other 

female college graduate populations® It is generalizable only 

to groups similar to the sample of respondents used in the 

study. 
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This study was not designed to be concerned with personal char­

acteristics of each woman other than age, ethnic membership, 

marital status, number of children, job status, educational 

level attained, educational area of specialization, and re-

ligion„ 

This study is designed to investigate only sex role perceptions 

and role conflicto 

Intellectual ability is not a recognized factor in this study 

and was not taken into account» 

In the Mexican-American population the number of generations in 

the United States is not a variable in this study. 

This study does not consider the individual's ability to re­

solve role conflict situations„ 

Role conflict is defined within the cognitive structure of an 

individual "implying problems faced by the individual stemming 

from his social environment and specific to himself or to his 

position" (Biddle, Twyman and Rankin 196̂ , p. 3)® Role conflict 

is defined as a significant difference between the actual ex­

pressed role of a female and her expressed role preference. 

The sample was selected by ethnic groupings, Anglo and Mexican-

American by Anglo surnames and Spanish surnames. 

Data analysis was based upon responses to instruments used in 

this study. The analysis was limited to the statistical pro­

cedures available in the Statistical Package for the Social 
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Sciences (SPSS), an integrated system of computer programs for 

the analysis of social science datas 

Definitions of Terms 

For the purposes of this study, the following terms were de­

fined: 

1. Role; A model system of responses which constitutes the cul­

turally expected behavior and the particular system of responses 

with which a specific individual operates (Cottrell 19̂ 2, pQ 

6l7)o A system of responses is three dimensionalo It incor­

porates the cultural, personal, and situational interacting 

within the individual. 

2. Sex Role; 

Those sets of related cognitions maintained by sub­
jects for objects designated as members of the female 
sex. These cognitions may be first order (i.e., per­
ceptions of what females do) or second order (attrib­
uted expectations, such as what females like to do)c 
Definition of the female sex role consists of the 
complex of behaviors considered characteristic of or 
appropriate to persons occupying the female status, 
and the attributed expectations concerning those be­
haviors. Implementation of the female sex role will 
be defined by the subject's preferences for sex role 
activities (Hartley 196*4-, pQ 3)o 

3. Actual Expressed Role; How a woman perceives herself and her 

role, perceived from a phenomenological point of view of each 

individual, as measured by Fand Inventory, Form A (1955)» 

if. Expressed Role Preference; The "Ideal" woman each woman would 

like to be, does not have to coincide with the Actual Expressed 

Role, or how a woman perceives herself, but may be the same as 



Actual Expressed Role; as measured by Fand Inventory, Form B 

(1955)® 

5. Role Conflict; As defined by this study, a difference between 

Actual Expressed Role and Expressed Role Preference of each 

individual,, 

6® Other-oriented Female Role: As defined by Alexandra Fand in 

1955 (p» 98); the traditional role of nurturant mother/wife/ 

housekeeper; she is primarily a homemaker who "conceives of 

herself primarily as the counterpart, the 'Other' of the man 

and children in her life6 and realizes herself indirectly by 

fostering their fulfillment 

7. Self-oriented Female Role: As defined by Alexandra Fand (1955» 

p. 119); she is defined as liberal in her concept of the femi­

nine role; she is achievement-oriented; she finds fulfillment 

by realizing her own potential; "she thinks of herself as basi­

cally similar to man rather than his counterpart®" 

8. College Graduate: Female with a degree from a four year col­

lege o 

9® Anglo: Term used in the Southwestern United States; is a 

shortened form of Anglo-American; used to designate a person 

who is not of Mexican, Black, or American Indian descent,, 

10. Mexican-American: Used to identify the minority population 

involved in this study; Spanish surnamed whose family origin 

is Mexico, but who resides in the United States; can be any 

generation of American citizenship. 



Theoretical Framework 

Role theory, specifically sex-role perceptions and role con­

flict, provide the theoretical framework for this research study„ Role 

theory has "not yet evolved into an articulate, defined and well-

integrated discipline of study" (Biddle and Thomas 1966, pQ vii)Q Role 

theory and its domain of study owe much to the theater0 The word role 

originated in French, but derived from the Latin "rotula" which meant 

a little xvheel or round log„ In antiquity the log was used for sheets 

of parchmento Eventually the prompters on the stage used these rolls 

to help the actors® But it was not until the sixteenth or seventeenth 

century that parts played by characters in a play became known as roles 

(Moreno i960, pn 80)„ 

Writings of George Herbert Mead, Jacob Moreno, and Ralph Linton 

helped to establish role as a term and a concept (Biddle and Thomas 

1966, p0 7)o In the field of role today, the concept is classificatory 

in that aspects of persons, behaviors, or persons and their behaviors 

can be described (Biddle and Thomas 1966, p0 5̂)® 

There are three necessary concerns for the researcher of roles: 

1, the individual; 2, the social norms; and 3, the situation,, The 

social psychologist has been interested particularly in the individual, 

the sociologist in group determination of role selection, the anthro­

pologist in the cultural patterning of role„ A good definition of role 

or social role takes all these factors into account,, Arnold Rose (1951, 

p. 69) defined social roles as "„ . 0 the various activities in which 

people engage « . . when they are geared into one another so that there 
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is mutual adjustment among all participants and when there is a system 

of expectations that various people will engage in these activities.," 

Levinson (1959? P° 170) stated that "the concept of role remains one 

of the most overworked and underdeveloped in the social sciences,," 

There are many dilemmas in role research,, Shirley Angrist 

(1969* pp° 215-216) stated that; 

0 0 0  t h e  t e r m i n o l o g y  i s  v a r i o u s ,  i n c o n s i s t e n t  a n d  o n l y  p a r t l y  
overlapping in usage „ » 0 the term role itself has been taken 
to mean different things: observable behavior, expectations 
for behavior (typically required behavior for role incumbent), 
norms for behavior (ivhat incumbent's behavior ought to be), or 
even some combinations of these „ » „ research has tended to 
concentrate on roles easily locatable, e„go, within the nu­
clear family or work settings„ The society-wide role types, 
such as "male", "adult", "intellectual", have been notably 
more difficult to study in role theory terms0 

The concept of social role is a useful tool,, Laurence Falk 

(1966, p„ 177) summarized several dimensions of social role: 

lo Social position, in which persons are assigned societal 
positions such as wife or clerk, which locate them in a social 
setting; 2» role prescriptions, in which associates, friends, 
and relatives prescribe behavior for the role incumbent; 3„ 
role behavior, in which patterns of actual behavior are dis­
tinct from the normative system; k0 self-expectations, in 
which persons develop self-concepts and evaluate their own 
behavior in terms of the prescriptions made by others; 5« 
role anticipation, in which individuals anticipate that cer­
tain sets of prescriptions will apply to them when they enter 
a new social position; 6„ self-anticipation, in which the 
individual will expect to behave in certain ways upon enter­
ing a social position,, Any inconsistencies among these role 
dimensions likely require personal adjustments,, 

In this research study, the primary focus was sex roles, spe­

cifically female sex roles« The female sex role is defined as "those 

set of related cognitions maintained by subjects for objects designated 

as members of the female sex" (Hartley 196̂ +, pp« 3-15) • Hartley further 
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defined the cognitions as first order (perceptions of what females do), 

and second order (attributed expectations, such as what females like 

to do /Hartley 1966, pc 35̂ 7) <> 

The female in American culture faces inconsistencies and con­

flicts*, A woman may be unable to fulfill all role demands or fulfill 

conflicting expectationso Role conflict, then, is the major construct 

integral to this studyQ There are many different meanings used by dif­

ferent social scientistso Role conflict has been defined as "the prob­

lems faced by the individual stemming from his social environment and 

specific to himself or to his positions" (Biddle et alo 196̂ , p« 3)° 

It deals "with the discrepancies between patterns and/or cognitions 

which pose a problem for one or more participants in a social situa­

tion" (Biddle et al„ 196̂ +, p. 6)0 Parsons (1951? P° 280) defined role 

conflict as "the exposure of the actor to conflicting sets of legiti­

mized role expectations such that complete fulfillment of both is 

realistically impossible»" Anthony F. C. Wallace stated that role con­

flict is implicit in the culture and occurs "whenever an individual is 

put in a position where two incompatible roles must be played simul­

taneously o o o he cannot succeed in both" (Wallace 1970, p. 231)« He 

further divided conflict into two subtypes: 

. 0 0  c o n f l i c t s  c e n t e r i n g  a b o u t  r o l e  r e p l a c e m e n t ,  a n d  c o n f l i c t  
centering about simultaneous roles <. Role replacement means 
the dropping of one role for another; such events in the life 
cycle as birth, weaning, puberty, marriage, birth of child, 
retirement, and so on, frequently celebrated by rites de 
passage, are common examples of role replacement„ Since role 
replacement entails loss of previously enjoyed rewards, the 
individual is apt to suffer the double stress of deprivation 
of past rewards and of fear of punishment if such rewards are 
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sought again via the discontinued role. Role simultaneity-
conflicts are less easily noticeable, presumably because they 
are consciously pruned away in most societies as productive 
of both individual and social disturbance; at least they are 
avoided by scheduling role performance so as to prevent con­
flict, and by defining roles hierarchically, according to the 
relative importance of their goals (Wallace 1970, p« 231)° 

Role conflict has been the subject of much debate since the 

appearance of Komarovsky's "Cultural Contradictions and Sex Roles" 

(1946)„ Her research on role conflict and female sex roles found that 

those women most satisfied with traditional female roles would show 

less role conflict when confronted by contradictory expectations, than 

women who hoped to have both a rewarding career and a good marriage 

(Komarovsky, 19̂ 6)o Angrist (1966, 1969) following Komarovsky stated 

that there are imprecise definitions of role conflict and only limited 

empirical research. The term role conflict has many underlying concep­

tualizations which include: 1, divergent role conceptions held by the 

same individual; 2, inconsistencies between role expectations; 3? in­

compatible role behaviors; and role strain (Poloma 1972, p° l87)o 

Role conflict is conceptualized and defined specifically for 

this research study. If a female's actual expressed role (how a woman 

perceives her role) and her expressed role preference (her ideal woman) 

do not coincide, role conflict is experiencedo The absence of role 

conflict in a female or group might be explained by well defined sex 

roles and consistency between behavior and choice of role. The analy­

sis of role conflict is on two levels: the individual level, and the 

situational or intergroup level (Fig. 1). 
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Figure 1. No conflict model and role conflict model. — 
A = Anglo female college graduate 
M = Mexican-American female college graduate 
Other-oriented = traditional wife/mother role 
Self-oriented = achievement-oriented, self-actualizing role 

The no conflict model shows no difference between scores 
on actual expressed role (Fand Inventory Form A) and ex­
pressed role preference (Fand Inventory Form B). 

The conflict model shows a difference in scores between 
actual expressed role (Fand Inventory Form A) and expressed 
role preference (Fand Inventory Form B). 
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Summary 

In this chapter the research problem was identified as an analy­

sis and comparison of actual expressed roles and expressed role prefer­

ences as a determiner of role conflict among selected Anglo and Mexican-

American female college graduates from The University of Arizona 1966 

through 1975o This chapter has emphasized the shifting roles of women 

since the Industrial Revolution and has indicated the patterns of life 

styles and alternatives for career open to college educated womeno 

Previous research has stated that college women today are aspiring to 

combine marriage, a family, and a rewarding careero This research has 

focused on a population of college educated women who have made sig­

nificant role decisions and centers on whether or not these women are 

experiencing role conflict due to these decisions. An analysis of role 

conflict suggests implications for education of women for their future 

roleso The theoretical framework used in the research was role theory, 

specifica3.1y the construct of role conflict,, The assumptions, limita­

tions, and definitions of terms used were providedo Hypotheses were 

posed to give direction and order to the study and reflected the popu­

lation and the research problem., 

A reviev; of the studies pertaining to the historical, theoreti­

cal, and research aspects of the study are presented in Chapter 2. 



CHAPTER 2 

REVIEW OF RELATED -LITERATURE 

Literature pertinent to role theory, sex roles, and role con­

flict is reviewed in this chapter <, The categories of literature re­

viewed are: 1, a historical review of role and social role theory; 

2, the historical development of sex role theory; 3? a review of the 

theoretical and empirical literature on sex roles from the 1950's to 

the present; and 4, a review of the literature on the Mexican-American 

female. 

Historical Review of Role and Social Role 

The precursors of role theory contributed a perspective to role 

theory from three specialized fields: anthropology, psychology, and 

sociology. What emerged from the early writers and thinkers was a 

language and an area of study that is consistent with concepts that 

exist today (Biddle and Thomas 1966, pp„ 113-11̂ )» James, Baldwin and 

Cooley wrote about the self; Dewey analyzed habit and conduct; Sumner 

developed conceptions of mores and folkways; Maine introduced inter­

action; and Durkheim and Ross wrote about social forces (Biddle and 

Thomas 1966, pc 5)° 

It was not until the 1930's that the term role was used as a 

technical concept in sociology,. George Herbert Mead's Mind, Self, and 

Society (1937) influenced the school of symbolic interactionism in 

20 
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sociology. Mead discussed role on many levels including the self, in­

teraction, socialization, and the ability of individuals "to take the 

roles of, or 'put himself in place of,® the other individuals impli­

cated with him in given social situations" (Mead 1937? P» 1̂ 1)0 

Jacob Moreno pioneered the work in role playing by using 

psychodrama and sociodrama0 His classic, Who Shall Survive? (193*0 

stated that the beginnings of roles go through two states, role percep­

tion and role enactment (Biddle and Thomas 1966, p« 6)0 

The anthropologist, Ralph Linton, in 1936 proposed the concept 

of social role and the distinction between status and role» Status was 

defined by Linton as "a collection of rights and duties" distinct from 

"the person who occupies it" whereas the role is a "dynamic aspect of 

a status" (Linton 1936, pp» 113-11*00 "Every individual has a series 

of roles deriving from the various patterns in which he participates 

and at the same time a role, general, which represents the sum total of 

these roles and determines what he does for his society and what he can 

expect from it" (Linton 1936, p. 113-11̂ )° 

Linton, Moreno, and Mead helped to establish the term and the 

concept of role in the social sciences.. 

Historical Development — Sex Roles 

Sex roles tend to determine behavior in every society. The 

major contributions from a historical perspective to sex role theory 

have come from the fields of psychology, cultural anthropology, and 

sociology. There are three schools of theory that prescribe the sex 

role of women. 
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The traditional view of female psychology emphasized the innate 

biological factors0 "The most influential formulations of personality 

development o » 0 are derived from the psychoanalytic theory of Freud" 

(Bardwick 1971s P° 5)<> Freud's formulations reflect his experience 

with patients from Victorian, middle-class nineteenth century Vienna., 

Psychoanalytic theory is an evolutionary theory that begins with the 

development of the child through infantile sexuality (oral, anal, and 

phallic phases, culminating in the Oedipus-Electra complex), the la­

tency period from seven to twelve years (resolution of the Oedipus com­

plex and establishment of the superego), to puberty at ages 12 to l*f 

(leading to genital maturity and heterosexual object choice /Freud 

196l7)o Freud's world was dominated by man through a point of view 

that emphasized the penis as a source of power (Mitchell 197̂ j P» 22; 

Bardwick 1971? P° 122). "The little boy's pride in his male organ, his 

fears concerning it, the comparisons he makes between himself and other 

boys and girls, are his main interests" (Deutsch 19̂ » p° 1-2) o The 

processes that take place in the psychosexual development of girls are 

envy (penis envy), fear of loss (castration complex), and an increase 

in passivity as girls become women (Deutsch 19̂ *N P» 5)<> His paper in 

1925, "Some Psychical Consequences of the Anatomical Distinction Be­

tween the Sexes" (Freud 1961, ppe 2̂ 3-258), Freud talks about women who 

"refuse to accept the fact of being castrated" and the hope of someday 

obtaining a penis in spite of everything (p« 253)° He further elabo­

rates that "we must not allow ourselves to be deflected from such con­

clusions by the denials of the feminists who are anxious to force us 
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to regard the two sexes as completely equal in position and worth" 

(Freud 1961, p0 258). 

Helene Deutsch in The Psychology of Women centered her inves­

tigations on the problems of feminine psychology,. Because of the 

problems of femininity originating in Freud's theory, Drc Deutsch found 

it necessary to describe what women do and why they do it, "to present 

a systematic picture of female instinctual development and its relation 

to the reproductive function" (Deutsch 19̂ » p0 ix)Q 

A Neo-Freudian, Karen Horney's ideas on feminine psychology de­

veloped from her commitment to psychoanalysis and the discrepancies she 

found between Freud's theories and their application, especially his 

theories of psychosexual development<» She felt that psychoanalytic 

theory was a male domain created by a male genius» Dra Horney's re­

search in feminine psychology got its start with Freud's notion of the 

primacy of the phalluso Her research further developed through an 

interest in cultural factors as they affect the psychological develop­

ment of women (Horney 1967)0 

Eric Erickson (1950) defined the feminine role in his descrip­

tion of children's play activities,, Boys built high towers; girls 

rarely built towers* Girls built simple enclosures with low wallso 

He equated the spatial tendencies governing children's play as paral­

leling "the morphology of the sex organs" (Erickson 1950s p« 106)o 

Erickson stressed that biological differences exist between the sexes, 

but he emphasized the cultural and psychosocial factors that influence 

sex roles. 
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From anthropology comes the second theoretical perspective con­

cerning female sex roles. Margaret Mead ascribed the differences in 

female roles not to the fundamental biological sex differences, but to 

cultural conditioning,, Different societies expect certain behaviors 

to be associated with certain roles (M° Mead 1963, 1973)° She discussed 

the patterns of sex behavior from a standpoint of temperament of indi­

viduals within different societies She stated that "every culture has 

in some way institutionalized the roles of men and women" (Mead 1963i 

p. xi)® Our own society "assigns different roles to the two sexes, 

surrounds them from birth with an expectation of different behavior, 

plays out the whole drama of courtship, marriage, and parenthood in 

terms of types of behavior believed to be innate and therefore appro­

priate for one sex or the other" (Mead 1963? p<> ix). 

Mead believes that male and female roles in our culture are 

merging as the female role becomes masculinized and the male role fem­

inized. In the 1973 edition of Male and Female, she stated in intro­

duction that young men and women may have a chance today to think for 

themselves "first as persons, and second as members of a sex" (Mead 

1973, P« 18)o 

Ashley Montagu in The Natural Superiority of Women (1953) made 

a plea for social equality of the sexes (p„ 31)® His idea that women 

are superior to men is based on the fundamental biological differences 

between the sexes„ Women are superior because of their ability to bear 

children (p. 31). Montagu said that "discontent is almost a necessary 
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condition of the life of the average educated woman ... changes will 

come gradually but inevitably" (p» *0. 

From the sociological point of view, the theories of Ralph 

Linton, Talcott Parson, and Mirra Komarovsky on sex roles grew out of 

the socialization process,, Ralph Linton (19̂ 2, pp. 589-591) said that 

members of any society are classified by age and sex which bears a 

close relationship to physiological factors as well as cultural factors. 

"In every society the individual must, in the course of his life cycle, 

perform many different roles, a considerable portion of which are pre­

scribed for him on the basis of his age-sex category membership (Linton 

19̂ 2, p. 601). 

Talcott Parsons (19̂ 2) stated that the adult woman's roles are 

initiated at an early age because the child can participate in activi­

ties with an accessible model (Parsons 19̂ 2, p. 605). He observed that 

structured sex roles for women have an unstable character that relates 

to classo It is impossible for the adult woman to choose a masculine 

pattern in a career in direct opposition with men of the same social 

class, but this is possible "with profound alterations in the structure 

of the family" (p. 6l0)o He viewed this as a trend, but one which 

would involve elements of strain for both sexes. He believed that 

marriage determines women's status ("her husband's wife, mother of his 

children" /p. 6127), and women should perform what is expected of them. 

Mirra Komarovsky (19̂ 6, 1953) studied cultural conflicts and 

the feminine sex role. Women at an eastern college suffered uncer­

tainty and insecurity because their motivation toward academic and 
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occupational success conflicted with the traditional female role (19̂ 6). 

Komarovsky's position favored change and improvement of family life 

through a wider variety of options open to women and better use of 

their training and talent« In general women have failed to develop 

independence and self assertion because of a traditional upbringinge 

Review of Theoretical and Empirical 
Literature in Sex Roles from the 

19501s to the Present 

The liberation of women was not a new idea of the 1960's« From 

the historical review of the theories and writings of the 1930's and 

19'fO's, from Freud's phallocentrism, to Karen Horney who viewed the 

equivalence between the sexes, it is possible to see the development of 

the sociocultural, psychological, and political contemporary movement 

that has tended to liberate women to express dissatisfaction with tra­

ditional roles and look to the future, immediate and distant, for 

opportunities, rewards, and satisfactions,, 

The period during and after V/orld War II brought greater social 

changes and increased freedom for women, particularly in education and 

labor force participation* The accelerated growth in women's labor 

force participation has been much greater since 19̂ 0o Before 19̂ 0 the 

average woman worked only before marriage and children, if at all, with 

the proportion declining steadily with ageB The traditional patterns 

began changing in the 19̂ 0's with the entry or reentry of women past 35 

into the labor force„ By 1970, 50?£ of American women 18-6̂  were in the 

labor force compared with 30?o in 19̂ 0 (Oppenheimer 1973, p- 185)0 The 



second important trend after World War II was the increased numbers of 

women, especially of the middle class, who were entering college,, Col­

lege became; 

o o o a much more routine expectation, and, as the emphasis on 
credentials escalated, a B.A» became almost a necessity for 
the more interesting jobs,, Nevertheless, the expectations of 
college continued to be different for women than for men, and 
college was not automatically thought to be preparation for a 
careero <> e the entrance of women into the professions con­
tinued to lago The numbers of women in law and medicine re­
mained small and did not significantly increase until the mid-
1960«s (GAP 1975, p» 13̂ )o 

The two trends, increased job participation by women and increasing 

numbers of women entering and completing college, have had some major 

effects on roles, status, and aspirations of American women., 

An important sociological study of perceived female roles was 

conducted in 1955 by Alexandra Bo Fand® She studied 85 college women 

through an Inventory of Feminine Values which she developed,. The 

rationale for the inventory was that there was no clearly defined pat­

tern of behavior accepted by women and that woman's perception of her 

own role varies according to her concept of herselfo Fand stated: 

While the virtues of domesticity are upheld on a verbal level, 
social practice confers all the prestige upon the man's 
achievement oriented role- The role of wife and mother, with 
very few exceptions, is incompatible with an occupational role 
and does not allow the individual woman to realize the domi­
nant goals set by our culture« As for learning the feminine 
sex role, while the girl is offered opportunities to engage in 
feminine activities, she is also encouraged to take part in 
masculine activities and to enter in competition with boys, 
thus rehearsing aspects of the masculine role as well (Fand 
1955, P. 16). 
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Fand's research verified her hypothesis that the self-concept of a 

woman is dependent upon her choice between the traditional and the 

liberated concept of the feminine role or a combination of the two„ 

"A Study of the Concept of the Feminine Role of 51 Middle-Class 

American Families" (Steinmann 1957) followed Fand's study by further 

empirical research into perceived feminine roles* She saw the need to 

study the concept of the feminine role held by women and by men so that 

better family adjustment, better husband-wife understanding, and 

parent-child relationships might existo Her study emphasized education 

in clarification, preparation, and understanding of female roles, "pre­

paring women for the time when their children are grown—a period in 

which many women find themselves at a loss for meaningful fulfilling 

activities" (pn 3^8),, The study was an investigation of the concept of 

the feminine role held by college-age daughters, mothers, and fathers 

in 51 middle-class American families. The female roles defined by the 

college-age population studied in 1957 were an integration of the nur­

turing (traditional) role and the achieving (liberated) role of women. 

The average woman, however, was seen as more nurturing by the college-

age daughterso The mothers in the study also saw the feminine role as 

equal amounts of nurturing and achieving, though they perceived them­

selves as closer to the average woman who is more liberal than their 

daughter's picture0 Fathers as a group considered the feminine role as 

approximately equal amounts of other-orientation and self-orientation® 

Female sex roles in childhood development were studied inten­

sively by Ruth Hartley (Hartley 1959-1960; Hartley and Klein 1959; 
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Hartley 196*0* She stressed that sex roles involve age role defini­

tions® For example, the sex role at age five is specific to the five 

year old and different from the 25 year old female„ "Role cognition 

and expectations may, however, develop in anticipation of future 

statuses by perception of role implementations by older persons, much 

like the development of 'cognitive maps' of Tolman's (19̂ 8) rats" 

(Hartley 196̂ , pD 3)» The Hartley research reported two types of sex 

role information; 1, cognitions which indicated knowledge of what 

girls do that boys do not; and 2, preferences which indicate what girls 

like to do0 Her studies emphasized the complexity of sex-role differ­

entiation and that class-based differences in female roles exists0 

The development of sexual identity and sex role perceptions has 

been analyzed and described by numerous researchers (Bardwick 1971» 

Polk and Stein 1972; Douvart and Adelson 1966; Sears, Maccoby and Levin 

1957)o The researchers agree on many points; 1, that from the time 

of the pink or blue blanket in the nursery, the infant begins to get 

differential treatment and reinforcement from the environment; 2, that 

little boys are expected to behave within the definition of the label 

masculine; little girls are expected to display behaviors that are 

aligned with the feminine label; 3, that the structure of present day 

society gives high status for being male and low status for being fe­

male; and *f, that there should be a fusing and has been a fusing of sex 

roles. 

The traditional labels of what is masculine and what is feminine 

behavior have been explored and described. Bardwick feels that children 
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cause this is cognitively simpler*, The simplification is further aided 

by the content of children's books and television (Bardwick 1971? p» 

1̂ 2)o Douvan and Adelson (1966) from in depth interviews with 10̂ +5 

boys aged l*f through 16 and 2005 girls aged 11 through 18 summarized 

the different types of female development found in their study0 Femi­

nine patterns were characterized by unambivalent feminine girls who 

prefer security to success, have lov; educational goals, dream of mar­

riage and family goals, and the ambivalent, feminine girls who are 

interested in marriage, family, and in achievement and individual de­

velopments The non-feminine patterns are described as the achievement-

oriented girls, boyish girls, neutral girls, and anti-feminine girls. 

The research has stressed that roles are learned, role behaviors 

are reinforced through the environment, and that identification with 

parents and other models is psychologically healthyo The terms mascu­

linity and femininity are relativeo In contemporary American society 

the research indicates that current sex role definitions are changing. 

Polk and Stein (1972) gathered information from 250 students, 

representing an age range from 19 to 50, many ethnic backgrounds and 

social classes, and both sexes. Their findings confirmed that tradi­

tional roles for women are moving toward greater similarity with tra­

ditional male roles» The male role was seen as more prestigious and 

advantageous to both sexes« 

Steinmann, Levi, and Fox (196*0 hypothesized after two years 

of study on feminine roles, that despite differences in socioeconomic 
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class, ethnic background, educational level, and professional status, 

women share a set of life values (Steinmann, Levi, and Fox 196̂ , pc 37&X 

Data indicated that women "perceive themselves and their ideal woman as 

essentially alike" (p0 370) <, The extension of their study (Steinmann 

and Fox 1966) supported the hypothesis that all women share a set of 

values in relation to their roles in and out of the family.-, The most 

recent paper written by Steinmann was presented at the meetings of the 

American Psychological Association in September 1975° Her paper re­

viewed the cross-cultural findings of the MAFERR Foundation (Male and 

Female Role Research) <, This report was of research conducted on male 

and female perceptions of the feminine role in the United States, 

England, Czechoslavakia, Brazil, Greece, and Israel and showed a pos­

sible shift in social values from her early research,, Almost all of 

the samples previously had exhibited a more family-oriented woman as 

the ideal0 After 1968 there began a shift to a more self-achieving 

ideal (self-oriented) and a self-perception which was becoming more 

self-achieving over the years. In all cross-cultural samples women 

seemed to be saying that they were pretty much what they would like to 

be, but not what men would like them to be„ Men questioned stated th<jt 

their ideal woman was either strongly self-achieving (United Sta.tes arid 

Czech professional men) or balanced between intra-family and extra-

family strivings (all other samples except for the Greek men)0 This 

study suggested that there was preoccupation in both lay and profes­

sional circles with "the role confusion of women as they move into new 

areas of interest and activity" (Steinmann 1975i P° 13) • The data 
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revealed that most women indicate a strong desire to combine both the 

duties related to family and worthwhile self-achieving activities out­

side the family context (p„ 1*0 0 

"The American female faces various role inconsistencies and 

conflicts" (Falk 1966, p0 177)° Falk studied the woman's use of her 

academic training and compared men's and women's satisfaction with the 

uses of their educations The subjects for th/» study were 2k8 male and 

209 female graduates of a small midwestern liberal arts college0 Falk 

found that satisfaction with present occupation and use of education 

was lowest for females who were housewives® The woman who worked out­

side the home was more content with the use of her degree, but less 

content with her chosen occupation,, Avocations seemed to provide an 

alternative to occupational dissatisfaction for men as well as women,, 

Janice Porter Gump in her doctoral dissertation (1967) explored 

the sex role concepts of 162 senior college women in terms of ego 

strength, happiness, and achievement plans» Three variables were 

studied: sex role attitudes; psychological well-being; and the re­

lationship with a man; as well as demographic variables such as age, 

socioeconomic class, parent's education, and religion,. For the women 

participating in the study, the role of wife/mother combined with a 

career was the most acceptable„ Her population chose careers tradi­

tional for women, with few exceptions,, 

Alva Myrdal and Viola Klein in their study Women's Two Roles, 

Home and V/ork (1968), reviewed the shift to feminine discontent® House­

wives have become a discontented class due to social progress, technical 
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advances, and changes in general attitudes0 Myrdal and Klein stressed 

the necessity for women to plan for a long, full life which includes 

three phases: a period of education, family rearing, and then putting 

training to social usec 

Role has three separate foci according to the three main fields 

utilizing the construct (anthropology, psychology, and sociology): 

position, behavior, and relationship (Gordon 1966? Angrist 1969)° 

Angrist reviewed sex role definitions and usage in terms of their mean­

ings of role either as position, behavior, or relationshipo Her longi­

tudinal research on 87 college women® s role aspirations showed extensive 

shifting in occupational preferences during freshman and sophomore 

years, Angrist emphasized the changing sex role norms in contemporary 

society,, 

Helen Below (3.969) investigated the anticipated life styles of 

220 freshman and 19̂  senior high school girlsD Below stressed the need 

for counseling and help through curriculum planning in perceiving life 

styles, goals, and future roles women will play„ She found the college 

bound girls viewed women's roles as more egalitarian (as opposed to 

traditional)0 

Status and role were examined in a study (Arnott and Bengston 

1970) in which 178 educated, middle-class women were interviewed to 

test the hypothesis that those women who felt deprived of status as a 

homemaker, chose the homemaker plus role (such as homemaking plus em­

ployment). "Where occupation is the key to role status, educated women 
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may feel 'relative deprivation' in the 'Homemaker only' role" (Arnott 

and Bengston 1970, P« 9̂5)® 

The Fand Role Inventory was again used in the research by 

Sheila McKenzie in 1971 in a comparative study of feminine role percep­

tions by housewives and professional women (McKenzie, 1971)o Differen­

tiated by occupational orientation and matched for age and ethnic group 

membership, 120 adult females were studied in four subsample groups: 

housewives with bachelor's degrees, elementary education majors at the 

junior level, doctoral students in education, and medical students., 

Housewives and elementary education majors were classified as conform-

istic; medical and doctoral students were classified as non-conformistic. 

There was a significant difference among the four subsample groups in 

terms of female role perceptions,, The conformistic group viewed femi­

nine roles in a more traditional way; the non-conformistic perceived 

feminine roles as "modern0" The study was not controlled for sample 

variation in marital status, number of children, or economic level® 

Judith Bardwick (1971) defined role conflict for a woman as 

"the feeling of having been arbitrarily shut out from where the action 

is—a reaction to- a romanticized concept of work and a reaction against 

the reality of the repetitive world of child care" (Bardwick 1971? 

p„ 156)0 When achievement motives in college women are studied, she 

points to the most relevant variables, sex-role identity and sex-role 

conflict. Females are known to have consistently higher anxiety scores 

which Bardwick explains as fear of failure (p. 179)• 



Horner (1969) studied the achievement motives and anxiety-

levels in college women, and she explained these reactions not as fear 

of failure, but as fear of success. In response to the Thematic 

Apperception Test, college women showed more fear of success imagery 

than their male classmates (Horner 19&9? PP°36-38)» Horner gave the 

same story to males and females, and each story was scored for "motive 

to avoid success," if negative imagery was expressed,, Horner defined 

fear of success0 Any achievement situation is competitive and achieve­

ment is equated as aggression,, Aggression is negatively sanctioned by 

society as unfeminine*, Thus, any woman who finds herself competing 

successfully in achievement situations would be considered unfeminine. 

Rather than fearing failure, women fear success (success = loss of 

femininity)„ This conflict in the female is evidenced by a higher 

level of anxiety,, 

Ester Westervelt, the executive codirector of the National 

Coalition for Research on Women's Education and Development, described 

the obligation of v/omen and educators "to help young women move toward 

richer and more various conceptions and expressions of femininity" 

(Westervelt 1971? P» 11)° She stated that the changes are coming about 

for women in terms of rejecting traditional patterns of family life and 

femininity because women "are more conscious of how constricted women1s 

lives and personalities have been* „ . (p. 11)« She stressed the 

importance of educating women for individuality and full development 

of their capabilities. 
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Two hundred senior college women were investigated through an 

extensive questionnaire and projective measures of achievement for a 

relationship between "non-sextypical" occupational choices (innovation) 

and background and college experience (Tangri 1972, p» 177)= Tangri 

tested the hypothesis that role innovative women "have better relation­

ships and feel more similar to their father than their mother" (1972, 

p® l82)o The evidence did not back up this hypothesis but rather 

showed that the educated mothers in male dominated occupations are the 

role models for daughterso Also she found that role innovative women 

did not reject the traditional female role of wife/mother "though they 

expect to postpone marriage and have fewer children than more tradi­

tional women® » <> •" (p® 196)® 

Sex-role stereotypes are incorporated into the self-concepts 

of both men and women and are deeply ingrained in the attitudes of 

American society., Much of the literature on stereotypes of what is 

masculine and what is feminine concentrates on the existence of per­

sistent sex-role stereotypeso A large body of the literature indicates 

that men and masculine characteristics are still more highly valued in 

our society than, are women and feminine characteristics (Sherriffs and 

McKee 1957; Sears, Maccoby and Levin 1957; Broverman et alo 1972)° 

Females tend to be stereotyped into more passive, less active, more in­

troverted roleso The concept of sex-role stereotype does imply exten­

sive agreement among people as to the differences between men and women-

Physiological factors seem to have an influence on sex-role 

stereotyping. Girls enter school developmentally ahead of boys of the 
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same age (Kagan and Lewis 1965)° Girls have a tendency to begin talk­

ing in short sentences earlier (Terman and Tyler 195*0° By the begin­

ning of school there are no significant differences in the vocabularies 

of boys and girls (Maccoby 1966)0 Before the age of five girls learn 

concepts faster; boys do better on tasks that require spatial or 

mechanical reasoning,, There is another set of sex differences which 

seems related to the general stereotyping» Witkin et alD (1962) have 

found sex differences in three tests of spatial discrimination̂ , Males 

after age eight do better on all the tests„ Diverse studies show that 

girls are more dependent, more conforming,, more suggestible than boys 

and possibly this is the reason that girls lack the ability to break a 

mind set and restructure the problem necessary on these spatial dis­

crimination tasks® Teachers make more supportive remarks to girls and 

more critical remarks to boys (Lippitt and Gold, 1959)s hut they also 

reward the creative behavior of boys three times more than the creative 

behavior of girls (Torrance, 1962)o Sex role stereotypes have been 

studied and researched on many levels® Concensus about the differing 

characteristics of men and women seems to exist across all groups dif­

fering in age, sex, marital status, and educational level. That sex-

role stereotypes exist is evidenced by the body of literatureo That 

sex-role standards exert pressure upon the individual to behave in pre­

scribed ways in our society and that these standards may be changing is 

only starting to be researched,, 

This review of literature would be incomplete without mention 

of three popular books on female roles: Betty Friedan's The Feminine 
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Mystique (1963)» Simone DeBeavoir's The Second Sex (1963), and Kate 

Millett's Sexual Politics (1970). Friedan emphasized the "mystique*' 

of the idea of total fulfillment as wife and mother= The educated 

woman has been diverted from realizing her potential through the in­

fluence of Freudian theory (Friedan 1963* p« 96)e DeBeauvoir was also 

concerned with the failure of women to be free and equal. She felt 

that culture and custom have imposed an artificial concept of feminin­

ity on women0 She argued against motherhood as all fulfilling unless 

this role was freely chosen,, Millett described the relationship be­

tween the sexes as a political one in which woman is sometimes idolized, 

sometimes patronized, but always exploited., The bias against women is 

a cultural bias, and she defended this point of view through a review 

of and dissection of classic literature. 

The popular literature and the scientific literature that has 

been written about women has spurred overt controversy about women's 

roles and changing roles and stereotyping of women. The research and 

writing continues in anthropology, sociology, psychology, and in the 

popular literature. 

Review of the Literature on the 
Mexican-American Female 

Margaret Mead's classic study of three New Guinea tribes in 

1935 was the first cross-cultural study of male and female roles. She 

described the differences between cultures in specific activities and 

the personality characteristics that are ascribed to males and females 

through cultural conditioning. She showed that other cultures mold men 
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and women differently from our ideas of differentiated sex roles. 

Among the Arapesh, men and women both are responsive to needs, coopera­

tive, unaggressive — roles we assign to the feminine role in our cul­

tures The Mundugumor would be considered masculine by our standards, 

for men and women are ruthless, aggressive, severe, and fierce., There 

is little emphasis on sex differences in these two cultures.. In the 

third tribe, the Tchambuli, the men act according to our stereotype for 

women — they are emotionally dependent, wear curls, are catty, grace­

ful and charming, while the women are energetic, managing, impersonal, 

unadorned, and dominating (Mead, 1963)0 

There are some cross-cultural universals in sex differences 

even though each culture has its own definition of male and female 

roles (Mead 1973; Erickson 1950). In the majority of societies, males 

are more aggressive, dominating, are the authority figures, are more 

likely to engage in conflict and do dangerous tasks. Women's roles are 

usually nurturing, emotional, responsible, affectionate, and sociable. 

In the United States there are many culturally divergent ethnic 

groups. The Mexican-American population is classified as a minority 

within the main culture because of "differences in physiogomy, language, 

customs and culture-patterns (including any combination of these fac­

tors)" (Schermerhorn 19^9? p° 5). The Mexican-Americans are at all 

stages of acculturation in the United States on a continuum from tra­

ditional folk to dominant culture. Thus, defining the role of the 

Mexican-American in this study was classified similarly to the feminine 
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role perceived by the Anglo woman, on an individual, phenomenological 

basis. 

Mexican-Americans are underrepresented in higher education 

(Heller 1969, p® 35)<> Education is considered an important means to 

upward social mobility in American culture0 Mexican-American women who 

have completed college are probably in conflict with an ethnic identity 

that is traditional in its stereotyping of male and female roles (Shel­

don 1966, p0 128)o It is difficult to generalize about the Mexican-

American population because it is "so heterogeneous a group" (Sheldon 

1966, po 129)<. The roles of males and females are clearly defined in 

the Mexican folk culture (pG 128)0 The male tends to be head and mas­

ter of his household; he enjoys status within his family; his extra­

marital sexual exploits are tolerated because this is manliness or 

"machismoThe woman is submissive, faithful, and devoted to her 

husband and family, not critical or jealous; she is chaste, and she is 

restrained by her family until womanhood (Rubel 1970, PP= 211-22*0. 

Culturally, honor, respect, family obligation, and manliness 

are elements important in all classes of Mexicans (Heller 1970, p. 361). 

Mexicans view education and intellect as the domains of the upper 

classes (Heller 1970, pn 361)0 The Mexican culture has residual in­

fluence on the Mexican-American culture in the United States® Since 

intellectual and educational aspirations are not important domains of 

the traditional Mexican culture and these are important means of upward 

mobility in American culture, it would seem that the Mexican-American 

woman who attended college would have to deviate from the important 



elements of the culture. The belief that formal education is useless 

for Mexican-Americans was viewed so by Mexican-American parents because 

it lead "not toward mobility, but toward frustration and humiliation" 

(Heller 1970» p0 360)o 

Guerra in the monograph "The Retention of Mexican American Stu­

dents in Higher Education with Special Reference to Bicultural and Bi­

lingual Problems" (1969) discussed the real psychological problems for 

women whose loyalty between the cultural worlds of school and home 

conflict (Guerra 19^9? P° 17)» The Mexican-American often comes to 

college in spite of parents rather than because of parents (p0 25) o 

In his description of urban Mexican-Americans in Los Angeles, 

Derbyshire (1968) discussed the barrio or Spanish speaking ghetto and 

the changing roles of women. 

There is excellent evidence that male strength and dominance 
exist only because females feel it is best to play the sub­
ordinate roleo Females frequently verbalize dissatisfaction 
v/ith their husbands' and fathers' position in the family but 
give and promote family respect out of deference to his loss 
of status in Anglo culture (Derbyshire 1968, p, 77)° 

Derbyshire called this situation role deception by females® 

Many Mexican-American children growing up in the United States 

are in a conflicting situation* Ambivalence is created toward the 

Mexican value system by the Anglo culture which is more functional for 

upward mobility,, An experiment was conducted in Los Angeles on b2 male 

and ff7 female adolescent Mexican-Americans to reveal differences in 

concept for male and female roles and differences in American and Mexi­

can value systems (Derbyshire 1968, pp. 102-109). There were no 
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significant differences between the way males identified with their 

fathers and females identified with their mothers,. When the adoles­

cents compared themselves to how they would like their parents to be, 

the mother was the person they wished to change most in terms of pride, 

leadership, strength, intelligence, and superiority to name just a fews 

The girls in the study saw themselves as similar to Anglos on all 

scales except in competition, in leadership, and in unfriendliness© 

This study concluded that; 1, boys have greater identity and role con­

flict than girls; 2, girls more closely identify with the Anglo female 

and mother roles while boys identify more closely with the macho role 

of Mexican culture; and 3? that males and females alike would like 

their mothers to behave more like Anglo mothers<» 

"Changes in Marriage Roles Accompanying the Acculturation of 

the Mexican-American Wife" (Tharp et al« 1968) confirmed the hypothesis 

that during acculturation, marriage roles become egalitarian. Women 

become less segregated in their role as wife and more "companionate," 

Ann Steinmann and David Fox (19&9) continued their research on 

the perceptions of female roles,, The 1969 cross-cultural study indi­

cated that South American and North American women believe that the 

ideal woman would be "traditionally submissive and place home and 

family above outward achieving strivings" (Steinmann and Fox 1969, p» 

281), North American women differed in that they felt a career could 

be integrated into family life and they were more aggressively 

achievement-oriented. 
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Mrs. Enriqueta Longeaux y Vasquez (1971) plead to the La Raza 

woman to become more capable, gain confidence, and become more inde­

pendent „ The Chicana has to learn from the V/omen's Liberation Move­

ment "in order to come up with our own answers for our own people" 

(p„ 18)0 

Mexican-American women as women in the majority American popu­

lation share one significant statistic„ The incomes of both are less 

than those of their male counterparts (Fogal 1967? ppo 22-23)o 

Statistics also show that in the past higher education had 

limited enrollments and graduations of Mexican-Americans (Cabrera 1971» 

p. 42)o Higher education and careers have been alien to many Mexican-

American women who continue to find their major roles as wives and 

mothers. 

Summary 

In this chapter the literature related to role theory, sex role 

theory and perceptions, and role conflict has been reviewed. Particu­

lar emphasis has been placed on the theoretical and empirical literature 

from the 1950® s to the present with a short review of the literature 

pertaining to the Mexican-American female. Three important categories 

of data are reflected in the review of the literature (Table 1), liter­

ature that indicates no change in sex roles and emphasizes the tradi­

tional stereotyping of male and female roles; studies that indicate 

some degree of change in female roles away from the traditional stereo­

typing, especially for the educated woman; and studies that stress the 



Table 1. Summary of the review of theoretical and empirical literature 

Studies that Indicate NO 
CHANGE in Sex Roles (tra­
ditional stereotyping of sex 
roles, biological and socio-
cultural implications in sex 
role stereotyping research) 

Studies/Theory that Indicates 
SOME CHANGE Developing for 
the Educated Woman (away from 
the traditional) 

Studies that Stress ROLE 
CONFLICT as Inevitable for 
the Educated Woman 

Bardwick, 1971 
Broverman et al«, 1972 
Douvan and Adelson, 1966 
Erickson, 1950 
Freud, 1961 
Goldberg, 1972 
Kagan and Lewis, 1965 
Lippitt and Gold, 1959 
Maccoby, 1966 
Parsons, 19^2 
Polk and Stein, 1972 
Sear, Maccoby, Levin, 1957 
Sherriffs and McKee, 1957 
Terman and Tyler, 195^ 
Torrance, 1962 
V/itkin et al., 1962 

Angrist, 1969 
Arnott and Bengston, 1970 
Below, 1969 
Fand, 1955 
Gump, 1967 
Keller, 197^ 
McKenzie, 1971 
Myrdal and Klein, 1968 
Rose, 1951 
Steinmann, 1957 
Steinmann, 1975 
Steinmann, Levi, Fox, 196^ 
Tangri, 1972 
Westervelt, 1971 

Bardwick, 1971 
Falk, 1966 
Horner, 1969 
Komarovsky, 19^6 
Montagu, 1953 
Poloma, 1972 

-P-
-P-
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inevitability of role conflict for the educated woman. The results of 

the studies, especially those of the past 20 years, are significant and 

relevant to this researcha Most studies indicate some degree of change 

in sex roles and role perceptions of women with the changes coming 

about particularly for educated women.. The large body of data seem to 

be indicating role change for women and a departure from the tradi­

tional roles of wife and mother, toward a female role that combines the 

homemaker with a career0 

The literature related to stereotyping defines the traditional 

view that male and female roles are biologically determined and the new 

view that points to conditioning, environmental and social, as deter­

minants of role. There are biological, developmental, and socio-

cultural factors that define the differences between men and women. 

Each person is a synthesis of these factors. The review of literature 

has indicated a change in women's roles with women challenging the 

traditional stereotypes for themselves. Women seem to be changing and 

redefining their roles by looking to alternative patterns of living. 



CHAPTER 3 

RESEARCH PROCEDURES 

The procedures used in this study can be described in four sec­

tions: 1, a description of the sample population of the study and the 

methodology for selection of the population; 2, the methodology of the 

study; 3* the instrumentation used in the study; and b, the treatment 

of the data* 

Description and Methodology for 
Selection of the Population 

Two hundred women were randomly selected to participate in the 

study. Women were randomly selected from the list of graduates, 1966-

1975» available through the Alumni Office„ Women were randomly selected 

and assigned into two groups, Anglo and Mexican-American as identified 

by surname for each graduation year 1966 through 1975® Ten names from 

each list, Anglo and Mexican-American, were sampled using a table of 

random numbers from each of the years 1966 through 1975 for a total of 

200 women, 100 Anglo and 100 Mexican-Americano 

Selected participants were sent letters informing them of the 

purpose of the study and requesting that they complete as soon as pos­

sible an enclosed copy of the Fand Inventory of Feminine Values, Form A 

and Form B (Appendix A), and a personal data form (Appendix B)» The 

personal data form was developed for this research, A stamped, 

b6 
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self-addressed envelope was included. A follow-up letter was mailed 

three weeks later to encourage those who had not responded to the 

initial mailing,. Additional packets were mailed to the non-respondents 

after the follow-up letter0 A pilot study was not necessary due to the 

reliability and validity of the Fand Inventory determined by previous 

research investigation (Fand 1955; Steinmann 1957; Gump 1967)The 

participants were informed that anonymity would be preserved with only 

the investigator having access to the statistical data gathered on each 

individualo 

Seventy-four women responded completely to the mailed inven­

tories, 53 Anglo and 21 Mexican-American female college graduates,, This 

is a total return rate of 37% with 535^ of the Anglo females responding 

and 21% of the Mexican-American females responding.. 

Methodology of the Study 

This study was an investigation of an individual's perception of 

her actual expressed role and her expressed role preference as an indi­

cator of role conflicto The following steps were taken to implement 

the study; 

10 Random sampling was undertaken from lists furnished by the 

Alumni Office of The University of Arizona.. The population for the 

study became those women who responded to each item on the mailed Fand 

Inventories, Form A and Form B, and the personal data form (Appendix 

A and B)» 
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2. The V/arner-Meeker-Eells Revised Scale for Rating Occupation was 

utilized to estimate the relative social position of each participant 

in the study (Appendix C)0 

3» Each returned package was scored using the MAFERR Foundation 

scoring form for Forms A and B (Appendix A)c The difference between 

the scores on Form A and Form B was calculated as an indicator score 

of role conflicto 

*»•<, The Statistical Package for the Social Sciences (SPSS), an in­

tegrated system of computer programs for the analysis of social science 

data available at The University of Arizona Computer Center, ras used 

for the processing and statistical treatment of much of the data0 

Instrumentation of the Study 

The Fand Inventory of Feminine Values (1955? Appendix A) was 

developed to assess college women's perceptions of the female role* In 

addition to Fand, four researchers have used the Inventory to assess 

sex role perceptions of college women (Steinmann 1957; Gump 1967; 

Kalka 1968; McKenzie 1971)« 

The Inventory consists of a list of 3^ items which are value-
charged statements bearing on woman's needs, rights, and 
obligations in her relationship with men, children, and the 
world in generalo Some of these items were taken from situ­
ations which arise in everyday life- Others were inspired 
by statements classified under "dominance," "abasement," 
"nurturants," etc„, in Murray's "Explorations in Person­
ality. . . « (Fand 1955? p« 37)° 

Half of the items were formulated in a way which would meet with the 

agreement of other-oriented women; the other half were stated so as to 

correspond with the self-oriented women (Fand 1955i P» 37)• A validity 
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check was built into the instrument. The same idea was expressed in 

two different ways. Some items were presented as axioms ("marriage and 

children should take precedence over anything else in a woman's life"); 

others as "substantiated statements" ("it is a matter of common obser­

vation that the women who are less attracted to men are the ones who 

are more ambitious in th' 'r careers"); others again were presented as 

feelings ("I sometimes feci that I have to do everything myself, that 

I can accept nothing from others" /Fand 1955? P° 377)° 

A respondent indicated on the Fand Inventory the strength of 

her agreement or disagreement to each statement on a five-point Likert 

scale. The five categories of possible response included: strongly 

agree, agree, don't know/no opinion, disagree, or strongly disagree. 

Fand developed four forms for her research. Two of those forms, 

A and B, were used in this research study. Form A measures the concept 

of Own-Self (Actual Expressed Role); Form B measures the concept of 

Own-Ideal (Expressed Hole Preference). 

The score on the Inventory represents the difference in strength 

of agreement to the 17 family or other-oriented items and the 17 self-

achieving or self-oriented items. A respondent who took equal but 

opposite positions each time would have a score of zero; a respondent 

who consistently took diametrically opposite positions on each item 

would have a score of minus 68 if she always took the strongest pos­

sible other-oriented position, and a score of positive 68 if she always 

took the strongest possible self-oriented position. Positive scores 
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between zero and +68 represent degrees of self-orientation; negative 

scores between zero and -68 represent degrees of other-orientation* 

The reliability of the Inventory has been estimated through the 

split-half technique of reliability and when corrected through the 

Spearman-Brown Coefficient is o8l for Own-Self and <,85 for Ideal-Self 

(Fand 1955, p. 39)» 

Most items on the Inventory have face validity,, The statements 

were submitted to validation by seven judges, then counterchecked by 

clinical interviews (Fand 1955, P° 39)o 

The Fand Inventory was standardized on a college-age population. 

Steinmann piloted her study (1957) using women whose ages ranged from 

28 to 53 in order to determine the Inventory's applicability to an 

older population.. "A Fisher t test, of the significance of the dif­

ference between the means of the Fand college group and the means of 

the pilot group a „ was used" (Steinmann 1963, p° 30b)o On the basis 

of statistics, the test appeared appropriate for older populations. 

The Personal Questionnaire (Appendix B) was designed by the 

investigator to secure data relevant to the variables under investi-

gation» Four categories of variables are contained in the personal 

data form: 

1. Personal: ethnic identity, age, marital status, number of 

children, religion, present employment, residence, place of birth, 

occupation of husband, and when married® 

2, Family: birthplace of parents, what generation American. 
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3. Educational experiences: date of college graduation, highest 

degree held and field of specialization, undergraduate degree from 

what college within The University of Arizona, extracurricular activi­

ties while in college, plans for further education,, 

ka Mexican-American orientation (Traditional Folk, Mixed Barrio, 

or Dominant Culture): while in college, with own family today, and in 

a professional capacity,, 

Treatment of the Data 

The data were first analyzed descriptively to furnish an over­

all view of the population. Such variables as age, religion, marital 

status, generation American, level of schooling, area of academic spe­

cialization, number of children, college leadership activities, work 

status, were described. A specific analysis of the variables was 

undertaken and a comparison was made between the Anglo female college 

graduates and the Mexican-American female college graduates by means of 

frequency counts and percentages,. 

The chi-square statistic was calculated to test the inferences 

about the population from the evidence contained in the obtained sample 

distribution. This nonparametric statistical test was calculated on 

the nominal data as a fiirther breakdown of the demographic variables by 

ethnic group. It is a test about proportions and the calculations must 

take into account the sample size. 

Knowledgeable statisticians vary in their recommendations, but 
none argues that the test is satisfactory when df = 1 and when 
any obtained frequency is less than 5 (some propose 10). We 
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shall support the more liberal criterion: all obtained fre­
quencies should equal or exceed 5 when df = 1 (Minium 1970, 
p. 390)o 

Because the chi-square test is dependent on sample size, and the sample 

in this research is small due to the number of returned questionnaires 

(n = 7 k), the chi-square has been calculated on a number of the demo­

graphic variables but not used to test the hypotheses under investiga­

tion. 

The hypotheses were tested using the t-test and the matched 

pairs t-test to determine if the performance differences (on the Fand 

Inventory) between the two groups of subjects were significant* The 

t-test was used as the statistical treatment of those hypotheses which 

required testing of whether or not the differences between the sample 

means under investigation were significant. Mean differences between 

various measures of actual expressed role, expressed role preference, 

and role conflict scores were examined as a function of ethnic group 

membership. A matched pairs t-test was used for intragroup compari­

sons where each subject was compared with herself on two variables. 

Summary 

In order to determine the differences between actual expressed 

roles, expressed role preferences, and role conflict scores between 

Anglo female college graduates and Mexican-American college graduates, 

the following populations and methods were described in this chapter: 

1, a description of the obtained population of the study; 2, the method­

ology of the study; 3, "the instruments used in the study; and , the 

procedure for treatment of the data. 
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The statistical analysis of data and the testing of hypotheses 

the study are presented in Chapter km 



CHAPTER 4 

PRESENTATION AND ANALYSIS OF THE DATA 

The problem addressed in this study was to analyze and compare 

actual expressed roles and expressed role preferences to determine if 

role conflict is experienced in selected Anglo and Mexican-American 

female college graduates 1966-1975? and to analyze the role conflict 

in terms of the relevant demographic variables0 In order to accomplish 

these purposes, data were collected relevant to these factors through 

selected instruments sent to 200 randomly selected Anglo and Mexican-

American female University of Arizona graduates in order to make com­

parisons between the two groups. The data are presented in this 

chapter* 

Description of the Population 

Two hundred instruments were sent in October, 1975» to 10 Anglo 

and 10 Mexican-American female college graduates from each graduation 

year 1966-1975«> After follow-up letters and follow-up instruments were 

remailed to non-respondents, the population consisted of 7^ female col­

lege graduates who responded completely to the mailed instruments® The 

7^ were divided by ethnic group: 53 Anglo female college graduates, 21 

Mexican-American female college graduates0 

Age distribution of the population is shown in Table 2„ As may 

be noted in Table 2, differences between the Anglo and the 

5*v 
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Table 2. Ages of subjects. 

Anglo Mexican-American 
(N = 53) (N = 21) 

Age Frequency Percentage Frequency Percentage 

22 7 13.2 2 9.5 

23 6 11.3 1 4.8 

24 5 9.4 6 28.6 

25 6 11.3 - -

26 6 11.3 2 9.5 

27 if 7.5 1 4.8 

28 5 9.4 4 19.0 

29 5 9.4 - -

30 4 7.5 - -

31 1 1.9 3 14.3 

33 1 1.9 - -

-3'+ - - 1 4.8 

36 1 1.9 - -

1 1.9 - -

53 - - 1 4.8 

57 1 1.9 - -

Totals 53 100 21 100 
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Mexican-American females are not apparent in this category., The major­

ity of the respondents are in the age range of 22 to 28 in both ethnic 

groupso The Anglos range in age from 22 to 57; the Mexican-Americans 

range in age from 22 to 53° 

Information relating to each subject's place of residence, 

birthplace of subject, and generation in the United States is presented 

in Table 3° The majority of the respondents, both Anglo and Mexican-

Americans reside in Arizona and California., The differences are that 

while 77oh% of the Anglos reside in these two states with the remaining 

spread across the United States, the Mexican-American females, 9C$, 

reside in the states of Arizona and California* Only two Mexican-

American respondents now reside outside these two states,. 

As may be noted in Table 3? only a small difference exists be­

tween the percentages of those Anglo and Mexican-American subjects born 

in the United States (980I/0 compared with 95=2^) s 

Five percent of the Anglo subjects are first generation American 

as opposed to 9°5^ of the Mexican-American subjects. The fourth and 

fifth generation Americans are a larger percentage for the Anglos 

(22o6%) than for the Mexican-Americans (9o6%)0 

Parents' Place of Birth 

As summarized in Table *f, differences exist between the per­

centages of parents' place of birth in the Anglo respondents and the 

Mexican-American respondents., V/hile only 7°5% of the fathers and 

of the mothers of the Anglo subjects were born outside the United 
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Table 3. Residence of subjects by state or country, birthplace of 
subjects and generation in the United States. 

Anglo Mexican-American 
(N = 53) (N = 21) 

Category Frequency Percentage Frequency Percentage 

Residence State/Country 

Arizona 33 62,3 Ik 66.7 

California 8 - 15.1 5 23.8 

New York 1 1.9 

New Jersey 1 1.9 

Pennsylvania 1 1.9 

Illinois 2 3.8 

Idaho 1 1.9 

South Dakota 1 1.9 

District of Columbia 1 1.9 

Virginia 1 1.9 

Nebraska 1 1.9 • 

Texas 1 1.9 1 k.S 

Wisconsin 1 b.8 

(France) 1_ 1.9 

Totals 53 100 21 100 

Birthplace-Sub jects 

United States 52 98.1 20 95.2 

Mexico 1 k.8 

Other (outside U.S. 
and Mexico) 1_ 1.9 

Totals 53 100 21 100 

Generation American 

Not specified k 7.5 1 k.8 

First 3 5.7 2 9.5 

Second 13 2̂ .5 6 28.6 
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Table 3® Continued 

Anglo Mexican-American 
(N = 53) (N = 21) 

Category Frequency Percentage Frequency Percentage 

Generation American 

Third 1^ 26.b 8 38.1 

Fourth 6 11.3 1 ^.8 

Fifth or more 6 11.3 1 ^.8 

Don't know 7 13.2 1 b.8 

Not applicable 1 *f.8 

Totals 53 100 21 100 
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Table k. Birthplace of subjects' mothers and fathers. 

Category 

Anglo 
(N = 53) 

Frequency Percentage 

Mexican-American 
(N = 21) 

Frequency Percentage 

Birthplace-Father 

United States **9 

Mexico 

Other (outside U.S. 
and Mexico) 

Totals 53 

92.5 

7.5 

100 

15 

3 

21 

71.** 

lk.3 

Ik.3 

100 

Birthplace-Mother 

United States 

Mexico 

Other (outside U.S. 
and Mexico) 

k8 90.6 

9A 

15 

3 

71.̂  

lk.3 

1̂ .3 

Totals 53 100 21 100 
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States (Europe), 28% of the fathers and 28% of the mothers of the 

Mexican-American subjects were born outside the United States* In the 

Mexican-American subjects, only l403% of the fathers and 14,3% of the 

mothers were born in Mexico., 

Marital Status of Subjects 

The marital status of the subjects is presented in Table 5 

followed by a breakdown by year of graduation in Table 6„ While 56°6% 

of the Anglo subjects are married, only 3801% of the Mexican-American 

subjects are married,, The trend indicated in Table 6 is that more of 

the earlier graduates (1966-1970) were married in both the Anglo and 

Mexican-American respondents than the later graduates (1971-1975). 

When Subject was Married 

A much larger percentage of the Anglo college graduates were 

married before and during college (over 28%) than the Mexican-American 

college graduates (1^%) as seen in Table 7« A larger percentage of the 

Anglo subjects were married 0-1 years after graduation as com­

pared with the Mexican-American subjects (9°5%)° The Mexican-American 

subjects seemed to wait a longer period of time after graduation before 

marriageo Twelve or 57% of the Mexican-American respondents are not 

married,, 

Number of Children of Married Subjects 

As indicated in Table 8, approximately equal amounts of Anglo 

and Mexican-Americans have zero children (2^.5% of the Anglos and 
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Anglo Mexican-American 
(N = 53) (N = 21) 

Category Frequency Percentage • Frequency Percentage 

Single 21 39.6 12 57.1 

Married 30 56.6 8 38.1 

Separated 1 *u8 

Divorced 2 ' 3.8 

Totals 53 100 21 100 

Table 6. Marital status of subjects (married/single) by year of 
graduations 

Anglo Mexican-American 
Year of (N = 53) (N = 21) 
Graduation Married Single* Married Single* 

1966 2 1 

1967 2 1 1 

1968 3 1 1 

1969 k 2 3 1 

1970 6 1 1 

1971 3 1 

1972 if 2 1 1 

1973 3 if 1 1 

197*f 3 if 1 3 

1975 3 6 3 

Totals 30 23 8 13 

""Single status includes divorced/separated category. 
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Table 7® When subject was married. 

Anglo Mexican-American 
(N = 53) (N = 21) 

When Married Frequency Percentage Frequency Percentage 

Not specified 1 1.9 

Before college 2 3o8 1 4.8 

During college 13 24.5 2 9.5 

0-1 years after 14 26.4 2 9.5 

2-3 years after 4 19.0 

4-5 years after 1 1.9 

6+ years after 1 1.9 

Not applicable 21 39.6 12 57.1 

Totals 53 100 21 100 

Table 8. Number of children of subject. 

Anglo 
(N = 53) 

Mexican-American 
(N = 21) 

Number of Children Frequency Percentage Frequency Percentage 

0 13 24.5 5 23.8 

1 5 . 9.4 3 14.3 

2 12 22.6 

3 2 3.8 1 4.8 

Not married/ 
not applicable 21 39.6 12 57.1 

Totals 53 100 21 100 
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23.8̂  of the Mexican-Americans)„ The Mexican-American females have 

fewer children (0 or 1); the Anglo females have 0 or 2 children in 

larger percentages0 The largest family in both ethnic groups is three 

children,, 

Religious Denomination of Subjects 

As noted in Table 9» differences exist between the Anglo and 

Mexican-American respondents in religious affiliation., Over 66% of the 

Mexican-Americans are Catholic and only 22oS% of the Angloso Almost 

kOJo of the Anglos are Protestant and only 19% of the Mexican-Americans, 

Nine or 17% of the Anglos expressed no preference in the religion cate­

gory while only 2 or 9.5^ of the Mexican-Americans indicated no prefer­

ence© 

Educational Background 

A breakdown by year of college graduation and ethnic group 

membership of the respondents to the study is presented in Table 10. 

In Table 11 the college within The University of Arizona that 

the subjects graduated from is compared by ethnic group* Over 32?£ of 

the Anglos graduated from the College of Education while more than 57% 

of the Mexican-Americans graduated from the College of Education® 

While ?05% of the Anglos graduated from the College of Nursing, 23*8% 

of the Mexican-Americans graduated in the nursing collegeo Only 9»5?o 

of the Mexican-Americans graduated in Liberal Arts; 260k% of the Anglos 

graduated in Liberal Arts. 
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Table 9» Religious denomination of subjects. 

Anglo Mexican-American 
(N = 53) (N = 21) 

Religion Frequency Percentage Frequency Percentage 

Protestant 21 39o6 if 19.0 

Catholic 12 22.6 l*f 66.7 

Jewish 6 11.3 

Mormon 2 3.8 

Other 3 5.7 1 if.8 

No preference 9 17.0 2 9.5 

Totals 53 100 21 100 

Table 10. Year in which subject graduated. 

Anglo Mexican--American 
(N = 53) (N = = 21) 

Year Frequency Percentage Frequency Percentage 

1966 2 3.8 1 if.8 

1967 2 3.8 2 9.5 

1968 k 7.5 1 if.8 

1969 6 11.3 if 19.0 

1970 7 13.2 1 if.8 

1971 3 5-7 1 if.8 

1972 6 11.3 2 9.5 

1973 7 13.2 2 9.5 

197̂  7 13.2 if 19.0 

1975 9 17.0 3 lif.3 

Totals 53 100 21 100 
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Table 11. College subject graduated from within The University 
of Arizona. 

Anglo Mexican-American 
(N = 53) ' (N = 21) 

College Frequency Percentage Frequency Percentage 

Education 17 32 el 12 57.1 

Nursing k 7.5 5 23.8 

Business/Public 
Administration 

5 9.4 

Fine Arts 7 13.2 

Home Economics 6 11.3 1 4.8 

Liberal Arts 14 26.4 2 9.5 

Pharmacy 1 4.8 

Totals 53 100 21 100 
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The data in Table 12 indicates a further comparison by area of 

educational specialization., In the Anglo group, 39°6% were in educa­

tion and nursing specialties, and 72.6% of the Mexican-Americans spe­

cialized in education and nursing,. The trend seems to be indicating 

that the Mexican-American subjects choose more professional areas of 

specialization in terms of immediate job opportunities,, A large per­

centage of the Anglos (33°9%) were in liberal arts and fine arts 

specialization0 

In Table 13 Anglo and Mexican-American subjects are compared in 

terms of highest degree held. The percentages differ by ethnic groupQ 

While 92.4# of the Anglos have earned bachelors degrees and 7°6°£ 

masters degrees, 71o5$ of the Mexican-American have earned bachelors 

degrees and 28.6% masters degrees. 

An analysis of extracurricular activities of the subjects is 

presented in Table l̂ o The percentages of those involved in leader­

ship and sorority activities while in college are similar, 2706% for 

the Anglos and 28.6% for the Mexican-Americans. A larger percentage 

of the Mexican-American women were involved in work activities while 

in college (23®8̂ -) compared to the Anglo women (15®1%) «> 

Socio-Economic Status — Husband 

As may be noted in Table 15$ there is a more even distribution 

in ratings 1, 2, and 3? of socio-economic status for both the Anglo 

subjects and the Mexican-American subjects. Eighty percent of the 

Anglo subjects' husbands and 78/0 of the Mexican-American subjects® 

husbands are in these categories. 
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Table 12. Area of educational specialization of subject. 

Anglo Mexican-American 
Area of (N = 53) (N = 21) 
Specialization Frequency Percentage Frequency Percentage 

Education 17 32ol 11 52.4 

Nursing k 7®5 5 23.8 

Business/Public 
Admini strat ion 5 9.4 

Fine Arts 5 9.4 

Home Economics 6 11.3 1 4.8 

Liberal Arts 13 24.5 

Social Y/ork 1 1.9 2 9.5 

Music 2 3.8 

Pharmacy 1 4.8 

Urban Planning 1 4.8 

Totals 53 100 21 100 

Table 13° Highest degree subject earnedo 

Anglo 
(N = 53) 

Mexican-
(N = 

•American . 
= 21) 

Category Frequency Percentage Frequency Percentage 

13 o A© 27 50.9 6 28.6 

BeSo 18 34.0 9 42.9 

B.F.Ao 3 5.7 

B.Mus.. 1 1.9 

M.Ed. 1 1.9 

M.A. 2 3.8 1 4.8 

M.S. 1 1.9 3 14.3 

M.S.W. 2 9.5 

Totals 53 100 21 100 
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Extracurricular 
Anglo 

(N = 53) 
Mexican-American 

(N = 21) 
Activities Frequency Percentage Frequency Percentage 

Not specified if 7*5 1 if.8 

Leadership 2 3*8 3 lif.3 

Sorority 2 3.8 

Leadership and 
sorority 11 20.8 3 lif.3 

Work: job, 
volunteer 8 15..1 5 23.8 

Club 7 13.2 5 23.8 

None 19 35.8 if 19.0 

Totals 53 100 21 100 

Table 15. Socio--economic status: husband of subject. 

Rating Assigned 
Anglo 

(N = 53) 
Mexican-American 

(N = 21) 
to Occupation* Frequency Percentage Frequency Percentage 

1 7 13.2 if 19.0 

2 12 22.6 2 9.5 

3 5 9.*+ 1 if.8 

2 3.8 1 if.8 

5 

6 1 if.8 

7 

8 k 7.5 

9 23 12 57.1 

Totals 53 100 21 100 

*Rating 8: Student; Rating 9s Not applicable (not married)„ 
See Appendix C for ratings 1 through 7 for specific categories — 
professionals, proprietors and managers, business men, clerks and 
kindred workers, manual workers, protective and service workers, 
farmers (Warner, Meeker, Eells, I960). 
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Work and Other Activities 
of Subjects 

The socio-economic status of the respondents is presented in 

Table l6B Similarities are apparent in the percentages of both ethnic 

groups in ratings 1, 2S and 3 of socio-economic status . Also in rating 

8 (student) the percentages are similar (17% of the Anglos and 19% of 

the Mexican™Americans rate themselves as full time students)0 While 17% 

of the Anglo women are housewives only, only of the Mexican-

American women rate themselves as housewives only. 

The housewife and other related activities of the respondents 

are noted in Table 17. While ̂ 5o3% of the Anglo women indicated other 

activities such as housewife/mother, volunteering, and organizational 

work, only 28.6% of the Mexican-American women responded to this "Other 

Activities" category* 

In answering the question about previous employment at other 

times in their lives (Table 18), both ethnic groups responded simi­

larly. Eighty-three percent of the Anglos and 85.7% of the Mexican-

Americans were employed at other times in their lives. 

Future Plans 

When asked whether the subject plans to work again in the 

future (Table 19)$ the similarities in percentages are apparent in the 

"yes" category for both ethnic groups. Most women plan to work in the 

future if they are not already employed. 

When asked about future plans for further education (Table 20), 

the similarities for both Anglos and Mexican-Americans in the "yes" 
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Anglo Mexican-American 
Rating Assigned (N = 55) (N = 21) 
to Occupation* Frequency Percentage Frequency Percentage 

0 2 3.8 

1 1 4„8 

2 13 24.5 10 47.6 

3 16 30.2 5 23.8 

4 3 5.7 

5 1 1.9 

6 

7 

8 9 17.0 if 19.0 

9 9 17.0 1 4.8 

Totals 53 100 21 100 

•Rating 8: student; Rating 0: not specified by the subject; Rating 9: 
the subject is a housewife, not employed or in school. 
See Appendix C for ratings 1-7 for specific categories. 

Table 17. Other activities of subjects. 

. Anglo Mexican-American 
(N = 53) (N = 21) 

Other Activities Frequency Percentage Frequency Percentage 

Not specified 29 5̂ .7 15 71.4 

H ousewi fe/mo ther 9 17.0 2 9.5 

Volunteer/ 
Organizations 5 9.4 3 14.3 

Housewife + Volun­
teer/Organizations 10 18.9 1 4.8 

Totals 53 100 21 100 
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Table 18. Subjects' employment at other times. 

Anglo Mexican-American 
(N = 53) (N = 21) 

Category Frequency Percentage Frequency Percentage 

Yes Mf 83.0 18 85.7 

No 5 9A 

Not specified 7*5 3 1̂ .3 

Totals 53 100 21 100 

Table 19o Will subject work in the future? 

Anglo Mexican-American 
(N = 53) (N = : 21) 

Work in Future Frequency Percentage Frequency Percentage 

Yes 15 28.3 5 23.8 

No 1 1.9 

Maybe/Don't know 3 5.7 1 if.8 

Not applicable 
(employed now) 3b 64.2 15 71.4 

Totals 53 100 21 100 

Table 20. Will subject further her education in the future? 

Anglo Mexican-American 
(N = 53) (N = 21) 

Further Education Frequency Percentage Frequency Percentage 

Yes ko 75 »5 15 710̂  

No 10 18.9 1 b.8 

Maybe/Don't know 2 3.8 

Not specified 1 1.9 5 23.8 

Totals 53 100 21 100 
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category are evident. Both ethnic groups are planning for further 

education, for Anglos and 71 .%o for Mexican-Americans. 

Mexican-American Subjects' 
Orientation — Family, Own 
Family Nov;, and Job 

A continuum analysis of the Mexican-American women's family 

orientation while in college,, family orientation now, and job orienta­

tion using the categories traditional folk culture, mixed barrio cul­

ture, and dominant American culture is presented in Table 21. This 

descriptive breakdown is useful for defining the degree of accultura­

tion specific to the Mexican-American population in the study,, 

Questions 23, 2̂ , and 25 on the Personal Questionnaire (Appendix B) 

were included for the Mexican-American population only and reflect each 

woman's own perception of her culture. While a large percentage (6l.9̂ ) 

of the Mexican-American women grew up in a mixed barrio culture, after 

college (own family now) more women perceived themselves as dominant 

American (57.1/0 or a combination of mixed barrio and dominant American 

(9.5/4). This is true in the job orientation classification also. Over 

37% of the women perceived themselves as dominant American culture-

oriented on the job or a combination of mixed barrio and dominant 

American culture (l4.3?Oo This indicates that even though a large per­

centage of the Mexican-American women grew up in a mixed barrio culture, 

college might be one factor of further acculturation toward the domi­

nant American culture. 
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Table 21. Mexican-American subject's family orientation, own family 
now orientation, job orientations 

Mexican-American 
(N = 21) 

Category Frequency Percentage 

Mexican-American 
Subject's Family 
Orientation (while in college) 

Traditional Folk 

Mixed Barrio 

Dominant American 

Totals 

1 

13 

7 

21 

4.8 

61.9 

33.3 

100 

Own Family Now 
Orientation 

Traditional Folk 

Mixed Barrio 

Dominant American 

Both: Barrio and Dominant 

Not Specified 

Totals 

5 

12 

2 

2 

21 

23.8 

57.1 

9.5 

9.5 

100 

Job Orientation 

Traditional Folk 

Mixed Barrio 

Dominant American 

Both: Barrio and Dominant 

Not Specified 

Totals 

6 

12 

3 

21 

28.6 

57.1 

14.3 

100 
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Chi-square Analysis 

The chi-square test was performed to verify significant differ­

ences determined by the comparative description of the population. The 

results of the chi-square test performed on the dependent (demographic) 

variables previously described are presented in Table 22» Although the 

chi-square test is conducted in terms of frequencies, it is a test 

about proportions (Minium 1970? P° 381)» It is a comparison of the 

obtained frequencies in each category,, Because the frequency counts 

are small in many categories, this chi-square statistic was performed 

only as a further description of the population under investigation to 

verify the data noted in the previous description of the population,. 

Five variables shov/ed significant differences in respondents by ethnic 

group identification: religion, area of educational specialization, 

plans for further education, college within The University of Arizona, 

and when subject was married. 

Testing of the Hypotheses 

The Statistical Package for the Social Sciences (SPSS), an in­

tegrated system of computer programs for the analysis of social science 

data, was used to analyze the data,, The computer programs utilized had 

the selective property of applying the designated statistical procedure 

to the data and computing the level of significance for each procedure„ 

The statistical procedures selected as appropriate for the data in the 

present study were the t-test for Hypotheses 3» 5» and 6, and a 

matched pairs t-test for Hypotheses 1 and 2 and further comparisons in 

Hypothesis 5« 
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Table 22. Chi-square analysis: by ethnic group identity and 
selected dependent variables. 

Dependent 
Variable 

Raw 
Chi-square df Significance 

Highest degree 
subject earned 13*35683 7 NS 

Marital status 5-35̂ 91 3 NS 

Religion 13.93668 5 .01* 

Educational 
Specialization 22.71058 9 .01* 

Year of college 
graduation 3.̂ 3351 9 NS 

Extracurricular 
Activities 6.81651 6 NS 

Work activities-subject 9-39536 7 NS 

Occupation of husband 6.86387 6 NS 

Subject's further 
education 11.75̂ 09 3 .01* 

Number of children 6.15693 k NS 

Generation American 6.17505 7 NS 

Other Activities 3.6099̂  3 NS 

College within U. of A. 15.629M* 6 .01* 

When married 16.01067 7 .05** 

Residence by state 8.03850 13 NS 

•Significant at .01 level. 
•"•Significant at .05 level. 



The score on the Fand Inventory, Form A, was used to determine 

actual expressed role0 The score on the Fand Inventory, Form B, was 

used to determine expressed role preference0 A difference in the 

scores on Form A and Form B was defined as role conflict. Demographic 

variables from the Personal Data form were utilized for the testing of 

Hypotheses 5 and 6=, 

Hypothesis 1 

There will be no significant differences between an Anglo fe­

male college graduate's actual expressed role and her expressed role 

preference (no significant differences on the scores of the Fand In­

ventory, Form A and Form B)a 

The hypothesis was tested at the .05 level of significance. 

From Table 23, the following should be noted: 

10 The mean difference between actual expressed role scores and 

expressed role preference scores was -6.377̂ o As an indicator of role 

conflict in the Anglo female college graduates, the difference is sig­

nificant at the oOOO level of significance (p < .01)„ 

2. The mean score of actual expressed role in the Anglo women was 

15.0377, a score on the self-oriented side of the continuum® 

3o The mean score of expressed role preference in the Anglo women 

was 21.4151, a score further toward the self-oriented side of the con­

tinuum D 

From Table 2b it should be noted that the range of scores on 

the actual expressed role for the Anglo women is from a -20 to a +39« 
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Table 23- Anglo subjects: role conflict. 

Variable Standard Mean Signifi­
Anglo (N = 53) Mean Scores Deviation Difference T-Value cance 

Actual expressed 
role score 15o0377 11=902 

Expressed role 
21. *U51 

-6o377̂  -k.k5 .000* 

preference score 21. *U51 12.103 

•Significant at that level (p <„01). 



Table 2k. Subjects' actual expressed role scores (Fand Inventory 
Form A). 

78 

Anglo Mexican-American 
Scores Actual (N = 53) • (N = 21) 
Expressed Role Frequency Percentage Frequency Percentage 

-20 1 lo9 

-10 1 1*9 

- 8 1 , 1.9 

- 7 1 if.8 

- k 1 1.9 1 k.8 

0 1 1.9 

1 1 k.8 

2 2 3.8 

k 2 3.8 

5 1 1.9 

6 1 1.9 

7 1 1.9 

8 1 1.9 1 k.8 

9 2 3.8 2 9.5 

10 2 3.8 2 9.5 

11 5 9*k 1 k.8 

12 1 1.9 

Ik 1 k.8 

16 3 5.7 

17 3 5.7 

18 3 5.7 1 k.8 

19 2 3.8 2 9.5 

20 k 7.5 

21 2 3.8 

22 1 1.9 

23 2 3.8 

26 2 3.8 
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Table 2k. Continued 

Anglo Mexican-American 
Scores Actual (N = 53) (N = 21) 
Expressed Role Frequency Percentage Frequency Percentage 

28 1 1-9 l 4.8 

29 1 1.9 1 4.8 

31 1 1.9 3 14.3 

32 1 1.9 1 4.8 

33 1 1.9 

35 1 1.9 

36 1 1.9 1 4.8 

39 1 1.9 

4l 1_ 4.8 

Totals 53 100 21 100 

Mean 15.038 Mean 17.905 
Median 16.667 Median 18.000 
Mode 11.000 Mode 31.000 
S.D. 11.902 S.D. 13.476 



On expressed role preference (Table 25)i the range of scores is -21 to 

a +k6<, This indicates that the mean difference of -6.377̂  is further 

toward the self-oriented side of the continuum., The Anglo population 

is experiencing significant role conflict (difference in scores of 

actual expressed role and expressed role preference).. From Table 26 

the range of role conflict scores (differences) for Anglo women was 

-12 to +37o This population wishes to be more self-oriented (21.4151) 

than their already self-oriented self perception (actual expressed role 

mean of 15=0377)„ 

In summary, the matched pairs t-test indicated that there were 

significant differences between the Anglo female college graduate's 

actual expressed role score and her expressed role preference score. 

The Anglo female college graduate respondents were experiencing role 

conflict as defined by the study. 

Therefore, Hypothesis 1 was not supported. 

Hypothesis 2 

There will be no significant differences between a Mexican-

American female college graduate's actual expressed role and her ex­

pressed role preference (no significant differences on the scores of 

the Fand Inventory, Form A and Form B)„ 

The hypothesis was tested at the .05 level of significance. 

From Table 27, the following should be noted. 

1. The mean difference between actual expressed role scores and 

expressed role preference scores was -6.571̂ . As an indicator of role 
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Table 25. Subjects' expressed role preference scores (Fand Inventory 
Form B). 

Anglo Mexican-American 
Scores Expressed (N = 53) . (N = 21) 
Role Preference Frequency Percentage Frequency Percentage 

-21 1 1.9 

- 3 1 1.9 

2 1 1.9 

6 2 3.8 

7  ̂ 7.5 

8 1 it.8 

9 1 1.9 

11 1 1.9 3 1̂ .3 

12 2 9.5 

Ik 2 3.8 

15 1 1.9 

16 2 3.8 1 *u8 

17 1 1.9 1 .̂8 

18 1 1.9 2 9.5 

19 2 3.8 

20 1 1.9 

21 2 3.8 1 .̂8 

23 ** 7.5 

2k 2 3.8 

25 k 7.5 

26 1 *u8 

27 3 5.7 2 9.5 

28 3 5.7 

29 3 5.7 

30 1 1.9 

31 2 3.8 1 k.8 

33 1 *.8 

3k 2 3.8 
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Table 25- Continued 

Anglo Mexican-American 
Scores Expressed (N = 53) (N = 21) 
Role Preference Frequency Percentage Frequency Percentage 

35 1 1.9 

36 1 1.9 1 4.8 

38 2 3.8 1 4.8 

42 1 1.9 1 4.8 

46 1 1.9 

47 1 4.8 

52 1 4.8 

Totals 53 100 21 100 

Mean 21.415 Mean 24.476 
Median 23.375 Median 21.000 
Mode 7.000 Mode 11.000 
S.D. 12.103 S.D. 12.979 
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Table 26. Subjects' difference scores between actual expressed role 
and expressed role preference. 

Difference between 
Actual Expressed 
Role Score and 
Expressed Role 
Preference Score 

-14 

-12 

-11 

- 9 

- 8 

- 7 

- 4 

- 3 

- 2 

- 1 

0 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

15 

17 

18 

Anglo 
(N = 53) 

Frequency Percentage 

1 

1 

1 

1 

1 

3 

1 

2 

3 

1 

3 

4 

2 

1 

2 

2 

5 

2 

1 

2 

1 

1 

3 

2 

1.9 

1.9 

1.9 

1.9 

1.9 

5.7 

1.9 

3.8 

5.7 

1.9 

5.7 

7.5 

3.8 

1.9 

3.8 

3.8 

9.4 

3.8 

1.9 

3.8 

1.9 

1.9 

5.7 

3.8 

Mexican-American 
(N = 21) 

Frequency Percentage 

4.8 

4.8 

4.8 

4.8 

3 

2 

1 

1 

1 

1 

1 

2 

1 

2 

14.3 

9.5 

4.8 

4.8 

4.8 

4.8 

4.8 

9.5 

4.8 

9.5 
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Table 26. Continued 

Difference between 
Actual Expressed 
Role Score and Anglo Mexican-American 
Expressed Role (N = 53) (N = 21) 
Preference Score Frequency Percentage Frequency Percentage 

19 1 1.9 1 k.S 

20 1 1.9 

23 2 3.8 

2b 1 1.9 

27 1 1.9 

30 1 b.8 

37 1 1.9 

Totals 53 100 21 100 

Mean 6.377 Mean 6.571 
Median 5«260 Median 6.000 
Mode 7.000 Mode 0.000 
S.D. 10.̂ 26 S.D. 10.078 
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Table 27 « Mexican-American subjects: role conflict. 

Variable 
Mexican-
American 
(N = 21) Mean Scores 

Standard 
Deviation 

Mean 
Difference 

Signifi-
T-Value cance 

Actual Expressed 
Role 17*90̂ 8 13=̂ 76 

Expressed Role -6.571̂  -2.99 .007* 

Preference 2b A762 12.979 

Ŝignificant at that level (p <.01). 



conflict in the Mexican-American female college graduates, the differ­

ence is significant at the „007 level of significance (p<o0l)o 

2o The mean score of actual expressed role in the Mexican-American 

women was 17090̂ 8, a score on the self-oriented side of the continuum,, 

3o The mean score of expressed role preference in the Mexican-

American women was 2̂ D̂ 762, a score further toward the self-oriented 

side of the continuum0 

On Table 2k it should be noted that the range of scores on the 

actual expressed role for the Mexican-American women is from a -7 to a 

+*fls On expressed role preference (Table 25), the range of scores is 

+8 to a +52„ This indicates that the mean difference of -6»571̂  is 

further toward the self-oriented side of the continuum. The Mexican-

American population is experiencing significant role conflict (differ­

ences in scores of actual expressed role and expressed role preference). 

From Table 26 the range of role conflict scores (differences) for 

Mexican-American women was -9 to a +30«, This population wishes to be 

more self-oriented (2̂ 0̂ 762) than their already self-oriented self 

perception (actual expressed role mean of 17o90̂ 8)o 

In summary, the matched pairs t-test indicated that there were 

significant differences between the Mexican-American female college 

graduate's actual expressed role score and her expressed role prefer­

ence score0 The Mexican-American female college graduate respondents 

were experiencing role conflict as defined by the studye 

Therefore, Hypothesis 2 was not supported. 
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Hypothesis 3 

There will be no significant differences between Anglo and 

Mexican-American female college graduates* actual expressed roles 

(scores on the Fand Inventory, Form A)s 

The hypothesis was tested at the «05 level of significances 

The analysis of differences in the mean scores on the actual expressed 

role scores by ethnic groups is shown in Table 28„ 

It should be noted that the mean score for Mexican-American 

respondents (17090̂ 8) was slightly more toward the self-oriented side 

of the continuum than the Anglo respondents' mean scores on actual ex­

pressed role (15°0377)° The mean scores were, however, not signifi­

cantly different (Sig- ô 00 or NoS„)0 Both Anglo and Mexican-American 

female college graduates as groups perceive themselves as self-

oriented as opposed to other-oriented0 

In summary, the t-test indicated that there were no significant 

differences between Anglo and Mexican-American female college graduates 

in regard to their actual expressed roles» 

Therefore, Hypothesis 3 was supported,, 

Hypothesis b 

There will be no significant differences between Anglo and 

Mexican-American female college graduates' expressed role preferences 

(scores on the Fand Inventory, Form B)„ 

The hypothesis was tested at the »05 level of significance. 

The analysis of differences in the mean scores on the expressed role 

preference by ethnic groups is shown in Table 29» 
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Table 28, Anglo and Mexican-American subjects: actual expressed role 
scores. 

Variable Mean Scores 
Standard 
Deviation T-Value df 

Signifi­
cance 

Anglo (N = 53) 15°0377 11.902 

Mexican-American 
(N = 21) 17o9048 13.^76 

-085 33° 06 O4oo 
(NoS.) 

Table 29. Anglo and Mexican-American subjects: expressed role 
preference scores.. 

Variable Mean Scores 
Standard 
Deviation T-Value df 

Signifi­
cance 

Anglo (K = 53) 21«, 4151 12.103 

Mexican-American 
(N = 21) 24.4762 12,979 

rA C* e 1 34.58 <.358 
(N.S.) 
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It should be noted that the mean score for Mexican-American 

respondents ?62) was slightly more toward the self-oriented side 

of the continuum than the Anglo respondents' mean score on expressed 

role preference (210̂ 151)=, The mean scores were, however, not signifi­

cantly different (Sigo <>358 or N<,S0)0 Both Anglo and Mexican-American 

female college graduates as groups perceive their ideal or preferred 

role as more self-oriented than their perceptions of their actual roles. 

In summary, the t-test indicated that there i\;ere no significant 

differences between Anglo and Mexican-American female college graduates 

in regard to their expressed role preference,, 

Therefore, Hypothesis was supported. 

Hypothesis 3 

There will be no significant differences in role conflict be­

tween Anglo and Mexican-American female college graduates due to age, 

marital status, number of children, religion, job status, area of 

educational specialization, desire for further education, and ethnic 

group orientation of the Mexican-American females0 The hypothesis was 

tested at the o05 level of significance. The analysis of differences 

in mean different scores of role conflict by ethnic groups is shown in 

Table 30° 

The mean difference score for Anglos (difference between actual 

expressed role and expressed role preference) is 6„377̂  with a range of 

scores (Table 26) from -1̂  to a +37« The mode for the Anglos is +7» 

The mean difference score for Mexican-Americans is 6„571̂  with a range 
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Table 30. Difference in role conflict scores (actual expressed and 
expressed role preference) experienced by Anglo and 
Mexican-American subjects® 

Variable Standard 
Ethnic Group Mean Scores Deviation T-Value df Significance 

Anglo (N = 53) 6*3774 10.426 

„ . . -.07 72 .942 (N.S.) Mexican-American 
(N = 21) 6*571̂  10.078 
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of -11 to a +30o The mode for the Mexican-Americans is zero (Table 26) 

with three subjects experiencing no role conflict,, The mean differ­

ences of Anglo subjects and Mexican-American subjects were not found to 

be significantly different,, 

The distribution of role conflict scores by ethnic group and 

selected dependent variables for further analysis of this hypothesis 

are presented in Tables 31 through 380 An analysis of role conflict 

scores using the variable of age is shown in Table 31° Both the t-test 

for intergroup comparisons and the matched pairs t-test for intragroup 

comparisons can be seen in the breakdown,, There were no significant 

differences by age and ethnic group membership in role conflict,. 

In Table 32, an analysis of Anglo and Mexican-American role 

conflict mean differences by the dependent variable, marital status, 

is presented,, There were no significant differences in role conflict 

in any combination: Anglo and Mexican-American single, Anglo and 

Mexican-American married, Anglo single and Anglo married, or Mexican-

American single and Mexican-American married,, 

An analysis of role conflict scores using the variables age and 

marital status is shown in Table 33° There are intergroup comparisons 

and intragroup comparisons made in the analysis,. Only one significant 

difference was found in role conflict; the difference between non-

working Anglos and non-working Mexican-Americans was significant at the 

o01 levelo This comparison is not highly significant to the hypothesis 

under investigation because the frequencies in each category are not 

high. 
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Table 31» Analysis of Anglo and Mexican-American role conflict scores 
by variable: age. 

Variable 
Age 

Standard 
Mean Scores Deviation T-Value df Significance 

Anglo: 22-24 
(N = 18) 9 o 0556 7 <.795 

Mexican-American: 
22-24 (N = 9) 7®1111 6.791 

,64 25 .531 (N.S.) 

Anglo: 25-27 
(N = 16) 6.0000 5.933 

Mexican-American: 
25-27 (N = 3) 7.0000 2.646 

,28 17 .782 (N.S.) 

Anglo: 28-30 
(N = 14) 10.0000 8.237 

Mexican-American: 
28-30 (N = 4) 14.7500 12.580 

-.91 16 .376 (N.S.) 

Anglo: over 30 
(N = 5) 16.0000 12.689 

Mexican-American: 
over 30 (N = 5) 8.8000 3.323 

1.09 8 .305 (N.S.) 

Anglo and Mexican 
American: 22-24 
(N = 27) 8.2143 

Anglo and Mexican 
American: over 30 
(N = 10) 12.4000 

7.335 

10.511 

-1.38 35 .177 (N.S.) 
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Table 32. Analysis of Anglo and Mexican-American role conflict scores 
by variable: marital status. 

Variable Standard 
Marital Status Mean Scores Deviation T-Value df Significance 

Anglo - Single 
(N = 23) 8e30̂ 3 6ok06 

Mexican-American -
Single (N = 13) 9.2308 9.230 

Anglo - Married 
(N = 30) 9.6000 9.̂ 05 

Mexican-American -
Married (N = 8) 8.5000 5.732 

Anglo - Single 
(N = 23) 8.30̂ 3 6.̂ 06 

Anglo - Married 
(N = 30) 9.6000 9.̂ 05 

Mexican-American -
Single (N = 13) 9.2308 9.230 

Mexican-American -
Married (N = 8) 8*5000 5.732 

-.35 3̂  .725 (N.S.) 

.31 36 .756 (N.S . )  

-.51 51 -612 (N.S.) 

.18 19 .861 (N.S.) 



94 

Table 33 • Analysis of role conflict scores of Anglo and Mexican-
American subjects: working and non-working, married 
working and non-working. 

Standard 
Variables Mean Scores Deviation T-Value df Significance 

Married/Working 
Anglos (N = 19) 7o3158 11.576 

Married/Non-working 
.00 27 .997 (N.S.) 

Anglos (N = 10) 7 <>3000 12.311 

Working Anglos 
(N = 33) 6o9697 10.463 

Non-working Anglos .77 49 .442 (N.S.) 

(N = 18) 4 06III 10.251 

Working Mexican-
Americans (N = 16) 8.2500 10.266 

Non-working Mexican-
1.40 19 .178 (N.S.) 

Non-working Mexican-
1.40 19 .178 (N.S.) 

Americans (N = 5) 1.2000 8.075 

Working Anglos 
(N = 33) 6«>9697 10.463 

Working Mexican- 1.97 47 .310 (N.S.) 

Americans (N = 16) 8.2500 10.266 

Non-working Anglos 
(N = 18) 4.6111 10.251 

Non-working Mexican-
4.04 21 .01* 

Non-working Mexican-
4.04 21 

Americans (N = 5) 1.2000 8.075 

"^Significant at this level* 
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Table 3*+® Analysis of Anglo and Mexican-American role conflict by 
variable: number of children® 

Variable 
Number of Standard 
Children Mean Scores Deviation T-Value df Significance 

Anglo (married -
0 children) 
(N = 13) 9o2J08 8.565 

Mexican-American ' ez, n; coo <? \ 
(married - 0 16 *529 (N-S-> 

children) 
(N = 5) 6.6000 4.561 

Anglo (1, 2, 3 
children) 
(N = 19) 10.1053 9.7̂ 0 

Mexican-American „ c.,o /», ~ \ 
(1, 2, 3 children) "-61 21 '3k8 (N-S*} 

(N = 4) 13.2500 6.551 
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Table 35« Analysis of Anglo and Mexican-American role conflict scores 
by variable religious affiliation 

Variable 
Religion Mean Scores 

Standard 
Deviation T-Value df Significance 

Anglo-Protestant 
(N = 21) 

Mexican-American 
Protestant (N = *+) 

80952*+ 

9.0000 

9.̂ 58 

7.703 

-„01 23 .993 (N.S.) 

Anglo-Catholic 
(N = 12) 

Mexican-American 
Catholic (N = 1*0 

9.3333 

8.7857 

8.117 

8.368 

.17 2k .867 (N.S.) 

Table 36. Analysis of role conflict scores of Anglo and Mexican-
American by variable: area of educational specialization. 

Variable Area 
of Educational 
Specialization Mean Scores 

Standard 
Deviation T-Value df Significance 

Anglo-Education 
(N = 17 

Mexican-American 
Education (N = 11) 

8.0588 

8.3636 

7.163 

6.392 

-.11 26 .910 (N.S.) 

Anglo-Nursing 
(N = 4) 

Mexican-American 
Nursing (N = 5) 

8.5000 

11.̂ 000 

7.59̂  

12.321 

1 »
 H
 

7 .69̂  (N.S.) 
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Table 37• Analysis of Anglo and Mexican-American role conflict scores 
by variable: desire for further education. 

Variable 
Desire for Standard 
More Education Mean Scores Deviation T-Value df Significance 

Anglo 
(N = 40) 8.7250 

Mexican-American 
(N = 15) 8.8667 

7.282 

8.297 

-.06 53 .951 (N.S.) 
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Table 38. Significance of Mexican-American subjects' role conflict 
score based on family orientation, own family orientation 
today, job orientation (barrio versus dominant American)s 

Standard 
Variable Mean Scores Deviation T-Value df Significance 

Family Orientation 
While Growing Up 

Barrio (N = 13) 9«0000 7«885 

Dominant American 
(N = 7) 7-̂ 286 8.080 

,k2 18 0678 (N.S.) 

Own Family Orien­
tation Nov; 

Barrio (N = 5) 5*6000 '•••159 

Dominant American 
(N = 12) 9.0833 7.501 

Job Orientation 

Barrio (N = 6) 8.5000 6.595 

Dominant American 
(N = 12) 6.5833 6.Vf5 

-.97 15 .3̂ 9 (N.S.) 

.59 16 .563 (N.S.) 
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Role conflict is analyzed using the variable, number of chil­

dren, in Table Because of small frequencies, tv/o t-tests were 

computed on the data0 Comparing Anglo females with no children and 

Mexican-American females with no children, the mean different scores 

were not significantly differento Comparing the Anglo women with one, 

tv/o, and three children and the Mexican-American women with one, two, 

and three children, again there were no significant differences in 

role conflict mean scores<. 

Using the category of religious affiliation with the largest 

frequencies, Catholic and Protestant, role conflict is analyzed by 

ethnic groups (Table 35)° There were no significant differences in 

role conflict scores by religious affiliation 

The largest frequencies of the variable of educational special­

ization were in the categories of education and nursings The variable 

is broken down by ethnic groups in these two categories in Table 360 

There were no significant differences in role conflict scores by these 

two areas of educational specialization,. 

As may be noted in Table 37? comparing the mean scores of role 

conflict, Anglo and Mexican-American, by desire for further education, 

there were no significant differenceso 

The intragroup comparison of Mexican-American family orienta­

tion while growing up, family orientation today, and job orientation 

using the categories mixed barrio and dominant American which had the 

largest frequency counts is presented in Table 380 No significant 
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differences were found in role conflict scores of Mexican-American fe­

male college graduates in the specified orientations0 

In summary, the t-tests indicated no significant differences 

in role conflict between Anglo and Mexican-American female college 

graduates due to age, marital status, number of children, religion, 

job status, area of educational specialization, desire for further 

education, or ethnic group orientation of the Mexican-Americans* 

Therefore, Hypothesis 5 was supported,. 

Hypothesis 6 

There will be no significant differences in role conflict be­

tween 1966-1970 Anglo and Mexican-American female college graduates 

and 1971-1975 Anglo and Mexican-American female college graduates® 

The hypothesis was tested at the o05 level of significance® 

An analysis of all the combinations, intergroup and intragroup, are 

presented in Table 39° The t-test and the matched pairs t-test were 

utilized to test this hypothesis,, 

With all possible combinations of the dependent variables by 

year of college graduation and ethnic group affiliation, xvhere fre­

quencies were adequate, there were no significant differences in role 

conflict between early (1966-1970) and late (1971-1975) female college 

graduates, Anglo and Mexican-American0 

In summary, the t-test of all combinations relevant to testing 

this hypothesis found no significant differences in role conflict be­

tween 1966-1970 Anglo and Mexican-American female college graduates and 

1971-1975 Anglo and Mexican-American female college graduates0 
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Table 39 • 1966-1970 Anglo and Mexican-American female college 
graduates as compared to 1971-1975 Anglo and Mexican-
American female college graduates» 

Standard 
Variable Mean Scores Deviation T-Value df Significance 

-.02 28 .980 (N.S.) 

1966-1970 
Anglos (N = 21) 5*6667 llo715 

1966-1970 
Mexican-Americans 
(N = 9) 5-7778 9°795 

1971-1975 
Anglos (N = 32) 608if38 9.656 

1971-1975 -.10 b2 ,92k (N.S.) 
Mexican-Americans 
(N = 12) 7.1667 10.676 

1966-1970 
Anglos and 
Mexican-Americans 
(N = 30) 5.7222 10.755 

19ISoFand --07 '2 (U.S.) 
Mexican-Americans 
(N = MO 7.0052 10.166 

-ak0 51 .692 (N.S.) 

1966-1970 
Anglos (N = 21) 5.6667 11.715 

1971-1975 
Anglos (N = 32) 6.8V58 9.656 

1966-1970 
Mexican-Americans 
(N = 9) 5.7778 9.795 

1971-1975 - .31 19 .761 (N.S.) 
M exi can-Ameri cans 
(N = 12) 7.1667 10.676 
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Therefore, Hypothesis 6 was supported. 

Summary 

A description of the Anglo and Mexican-American populations 

and the results of testing each hypothesis were presented in this chap­

ter® The methods utilized to describe the populations and to test the 

hypotheses were the t-test and the matched pairs t-test to test hypoth­

eses 1 through 6 and frequencies counts and percentages and a chi-

square analysis to describe and analyze the population under investi­

gation o 

The findings of this study were: 

1» There were significant differences between an Anglo female 

college graduate's actual expressed role (Fand Inventory Form A) and 

her expressed role preference (Fand Inventory Form B)o These differ­

ences were an indicator of experienced role conflict,, 

20 There were significant differences between a Mexican-American 

female college graduate® s actual expressed role (Fand Inventory Form 

A) and her expressed role preference (Fand Inventory Form B). These 

differences were an indicator of experienced role conflict0 

3o There were no significant differences between the Anglo and the 

Mexican-American female college graduates® actual expressed rolesa 

There were no significant differences between the Anglo and the 

Mexican-American female college graduates® expressed role preferenceo 

5® There were no significant differences in role conflict between 

Anglo and Mexican-American female college graduates due to age, marital 
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status, number of children, religion, job status, area of educational 

specialization, desire for further education, or ethnic group orien­

tation of the Mexican-American womeno 

6» There were no significant differences in role conflict between 

1966-1970 Anglo and Mexican-American female college graduates and 1971= 

1975 Anglo and Mexican-American female college graduates® 

7o Both Anglo and Mexican-American female college graduates per­

ceived their actual expressed roles toward the self-oriented side of 

the continuum, on a continuum from other-oriented or traditional to 

self-oriented or self-actualizing, as measured by the Fand Inventory-

Form A® 

80 Both Anglo and Mexican-American female college graduates per­

ceived their preferred role even more self-oriented than their actual 

expressed roles, as measured by the Fand Inventory Form B® 

9® The Mexican-American female college graduates perceived their 

actual expressed roles slightly more self-oriented than the Anglo 

population, though the differences were not statistically significant* 

10o The Mexican-American female college graduates perceived their 

preferred roles (expressed role preferences) slightly more self-

oriented than the Anglo population, though the differences were not 

statistically significanto 

11„ Utilizing the demographic dependent variables to describe dif­

ferences in the population under study (from the personal data form), 

there were differences in the Anglo and Mexican-American female col­

lege graduates in terms of place of residence, parents' place of birth, 
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number of generations in the United States, religious preferences, 

marital status, area of educational specialization, and housewife 

statuso 

12» Though there were differences in the percentages of Anglo women 

and Mexican-American women who were married (56„6% Anglos and 38„1?£ 

Mexican-Americans), there were no differences in experienced role con­

flict due to marital status,, 

13o Fewer Mexican-American women perceived themselves in the 

housewife only role; a larger percentage of the Mexican-American women 

were employed compared with the Anglo women,, 

1*+. There were no differences in Anglo and Mexican-American respon­

dents in terms of age distribution, leadership activities while in 

college, socio-economic status of respondents, and previous employment. 

15o Using the categories traditional folk culture, mixed barrio 

culture, and dominant American culture to describe the Mexican-American 

respondents' family orientation while in college, family orientation 

now, and job orientation (determined by self-perception), 6l09%> of the 

Mexican-American women grew up in a mixed barrio culture. After col­

lege (own family now) and job orientation classification over 6% of 

the Mexican-American respondents perceived themselves as dominant 

American culture or a combination of mixed barrio and dominant American 

cultureo 

l6= There were no differences in Anglo and Mexican-American respon­

dents in terms of future plans,, Both Anglo and Mexican-American women 

plain to work in the future and plan for further education. 



CHAPTER 5 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

A summary of the study, including the problem and procedures, 

followed by conclusions resulting from the analysis of the data, and 

recommendations based on the conclusions, are presented in this 

chapter 0 

Summary of the Study 

The purpose of this study was to analyze and compare the actual 

expressed roles and the expressed role preferences and to determine 

whether role conflict existed among a randomly selected sample of fe­

male Anglo and Mexican-American college graduates from The University 

of Arizona, 1966-1975° 

From the randomly sampled 200 female college graduates (10 

Anglo and 10 Mexican-American from each graduation year 1966-1975)» 7̂  

responded to the mailed instruments, the Fand Inventory Forms A and B 

(Appendix A) and the Personal Data Form (Appendix B)„ The 7̂  respon­

dents were divided by ethnic group: 53 Anglo female college graduates, 

21 Mexican-American female college graduates« Each returned set of 

instruments was scored using the MAFERR Foundation Scoring form for the 

Fand Inventories (Appendix A)» A score for each form, Form A and Form 

B, was calculated for each respondent. The difference between the 

scores on each form was calculated as an indicator score of role 

105 
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conflict. The personal data form was composed of questions related to 

personal and family background, educational experiences, and Mexican-

American orientation.. 

The Warner-Meeker-Eells Scale for Rating Occupation (Warner, 

Meeker, Eells I960) was utilized to relate the participant's occupa­

tion and her husband's occupation to socio-economic status (Appendix C). 

The Statistical Package for the Social Sciences (SPSS), an 

integrated system of computer programs for the analysis of social 

science data available at the Computer Center, University of Arizona, 

was used for processing and statistical treatment of the datac 

The data were first analyzed descriptively to furnish a profile 

of the population.. Comparisons were made between the Anglo female col­

lege graduates and the Mexican-American female college graduates by 

means of frequency counts and percentages,, The chi-square statistic 

was calculated to test further inferences about the population,, The 

t-test was used to determine whether the performance differences be­

tween the two groups, Anglos and Mexican-Americans, were significant. 

The t-test was used for Hypotheses 3» 5? and 6. The matched pairs 

t-test was used to test Hypotheses 1 and 2. 

Throughout the study the »05 level of significance was used. 

The hypotheses tested in the study were; 

Hô : There will be no significant differences between an Anglo 

female college graduate's actual expressed role and her 

expressed role preference. 
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There will be no significant differences between a Mexican-

American female college graduate's actual expressed role and 

her expressed role preference,, 

Hô t There will be no significant differences between Anglo and 

Mexican-American female college graduates' actual expressed 

roles® 

Hô : There will be no significant differences between Anglo and 

Mexican-American female college graduates' expressed role 

preferences,, 

Ho,.: There will be no significant differences in role conflict be-

tween Anglo and Mexican-American female college graduates due 

to age, marital status, number of children, religion, job 

status, area of educational specialization, desire for further 

education, and ethnic group orientation of the Mexican-American 

femaleso 

Hô : There will be no significant differences in role conflict be­

tween 1966-1970 Anglo and Mexican-American female college 

graduates and 1971-1975 Anglo and Mexican-American female 

college graduateso 

Analysis of the data resulted in the rejection of two of the 

six hypotheses: Hypotheses 1 and 2. Hypotheses 3* 59 and 6 were 

accepted,, The results of the analysis of the data from both the Fand 

Inventory and the Personal Data Form led to several conclusions, inter­

pretations, and recommendations that follow. 
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Conclusions 

The data indicated that, in general, Anglo and Mexican-American 

female college graduates did not have significant differences in actual 

expressed roles and expressed role preferenceso Both ethnic groups 

seemed to be experiencing significant role conflict as defined by this 

study (a difference between actual expressed role and expressed role 

preference scores on the Fand Inventory of Feminine Values)® There 

were no significant differences in role conflict experienced by the 

Anglos and the Mexican-Americans,, The scores of both the Anglos and 

the Mexican-Americans showed no differences in role conflict due to 

marital status, age, number of children, area of educational speciali­

zation, job status, religion, desire for further education, ethnic 

group orientation of the Mexican-American females, or earlier (1966-

1970) or later (1971-1975) years of college graduation,, 

The most significant differences in the study were found in the 

demographic variables describing the populations*, Though none of these 

variables (e»g0, marital status, religion, area of educational special­

ization) related to differences in experienced role conflict, the dif­

ferences in the Anglo and Mexican-American respondents in the study 

indicate certain trends for women today that reinforce the body of 

literature on the shifting roles for women away from traditional toward 

a more self-actualizing concept of female roles0 

The respondents to this study tended to be more career-oriented 

than housewife-oriented* On a continuum ranging from other-oriented to 

self-oriented, both Anglo and Mexican-American female college graduates 
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perceived themselves (actual expressed role) self-orientedffl On the 

same continuum ranging from other-oriented to self-oriented, both Anglo 

and Mexican-American female college graduates perceived their preferred 

role (ideal) as significantly more self-oriented than their actual ex­

pressed roles0 The percentages for each group indicated that high 

percentages of the respondents are now employed, intend to be employed 

in the future, and plan for further education Though there were dif­

ferences in the number of Anglo respondents and Mexican-American re­

spondents who were married (5606% Anglo and 380!% Mexican-American), 

there were no significant differences in role conflict due to marital 

statuso Married or single, the Anglos and the Mexican-Americans seem 

to be self-actualizing and career-orientedo 

There were differences in the Anglo and Mexican-American popu­

lations in many variables: place of residence, number of children, 

marital status, religion, when subjects were married, highest degree 

held, and area of educational specialization,, The Mexican-American 

female college graduate was more self-oriented than the Anglo respon­

dent in her actual expressed role and even more self-oriented than the 

Anglo respondent in her preferred role, though not at a statistically 

significant levelo The Mexican-American respondents viere more career-

oriented in their area of educational specialization choices while in 

college as compared with the Anglo women., The Mexican-American women 

selected the areas of education and nursing in larger numbers than the 

Anglo women- Fewer Mexican-American respondents were married as com­

pared with the Anglo womeno Fewer Mexican-American women stated that 
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they were housewives only. More Mexican-American women held degrees 

on the Masters level than the Anglo respondents., More Mexican-American 

respondents were employed at the time of the study than the Anglo re­

spondents „ These comparisons seem to point to a more self-oriented 

Mexican-American female college graduate than the Anglo female college 

graduateo This, however,, is not statistically true<, The two groups of 

women, the Anglos and the Mexican-Americans, were statistically home-

geneouso 

The Anglo women in the study tend to specialize in many under-

graduate areas, with large numbers of the respondents in education, 

fine arts, and liberal arts* The Anglos seem to marry earlier, have 

more children, and choose the housewife only role in larger percentages 

than the Mexican-American women. The Anglo women are, as the Mexican-

American respondents in the study, employed in large percentages 

(79.1% of the Anglos are now employed or full time graduate students),, 

Both groups of women in this study seem to be experiencing role 

conflict. There were no significant differences in role conflict mean 

scores between Anglo and Mexican-American female College graduates in 

the study,, Despite the demographic differences such as in the areas 

of educational specialization, religion, marital status, job status, 

no significant differences could be statistically accounted for® With 

the data indicating that the variables did not account for any sig­

nificant differences in role conflict, actual expressed role, and 

expressed role preference, it appears safe to speculate that: 1, 

college education seems to prepare women for more than the traditional 



Ill 

role of wife and mother; 2, that a college education for the Mexican-

American woman is an acculturating experience and despite a cultural 

identity that is other-oriented (traditional roles for women), she 

emerges from the university a highly self-oriented, career motivated 

itfoman experiencing role conflict much like her Anglo counterparts; 

3•» that Anglo and Mexican-Americans in this study are experiencing 

role conflict and this might reflect back to the research findings in 

the review of the literature (e0go, Komarovsky 19^6; Montagu 1953? Falk 

1966; Horner 1969? Bardwick 1971; Poloma 1972) that emphasize the in­

evitability of role conflict for the college educated woman. 

A significant trend is indicated by the data which might 

account for some role conflict in this population of college educated 

women® With over 82$> of the total group of college educated Anglos and 

Mexican-Americans now employed, most are employed in traditional fields 

for women, education, nursing, and social worko Only one woman was 

employed in pharmacy; only two women are now full time law students* 

Two types of recommendations derive from this study. One is 

directed toward further study, and the other relates to the enterprise 

of professional education. 

Rec ommendations 

Recommendations for Further Study 

For further study, it is recommended that: 

1. A replication of this study be conducted utilizing a much 

larger population of Anglo and Mexican-American female college graduates 
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in order to validate the present study,, If possible the study should 

control for such sample variations as marital status, socio-economic 

level, and number of children,, 

2o An investigation be conducted into the relationship between the 

occupational orientation of the married female and the feminine role as 

perceived by the husband„ 

3o An investigation be conducted to identify, analyze, and compare 

perceptions of the feminine role and the identification of role con­

flict using the Fand Inventory (and the updated Maferr Inventory of 

Feminine Values) as well as other instruments that will have to be de­

veloped for this researcho 

The present study be expanded to include follow-up interviews 

of selected participants in order to more definitely identify the areas 

of role conflict, whether personal, situational, or sociocultural. 

5o The present study be expanded to include other ethnic groups 

such as Black women and American Indian women.. 

60 Further research into adult feminine role perceptions be con­

ducted and include the relationship between socialization patterns and 

role perceptionso. 

7= A longitudinal study of a similar population of women at dif-

.ferent stages of their life cycle would be a way of gaining insight 

into role conflict and the process of resolving role conflict during 

different times in women's liveso 

80 Since the population of this study is only representative of 

college educated women, Anglo and Mexican-American, 1966-1975? from 
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The University of Arizona, it would be important to conduct a similar 

study with different groups of women, for example, women of the same 

age range who did not attend college, graduate students in all fields 

of specialization, women in professions and high administrative posi­

tions, women with grown children, women in later life who have never 

worked, women in later life who have an occupation, career women with 

familieso 

9° An investigation be conducted to determine if husbands of 

highly self-oriented women have a different concept of the feminine 

sex role and of themselves than the husbands of highly other-oriented 

(traditional) womene 

10o A cross national study be conducted to identify, analyze, and 

compare perceptions of the feminine role and the identification of role 

conflict especially in a population of Mexican women and Mexican-

American womeno 

Recommendations for the 
Professional Education Enterprise 

The findings of this study seem to indicate that professional 

educators shoulds 

1. Be aware that perceptions of female roles of the college edu­

cated woman is toward a more self-oriented v/oman whose future plans 

seem not only to include marriage and family raising, but also to in­

clude a full-time career commitmento The lowering birth rate, more 

egalitarian marriages with less sexual division of labor in the home, 
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more dual career marriages, later age of marriage and child-bearing, 

are reflected in these changing role perceptions., 

2® Better prepare women in college for the multiple roles they 

will encounter in their liveso Because these women are prepared for 

more than full-time housewife/mother roles, the college educated woman 

needs more role models in career and professional education and more 

emphasis on individual autonomy rather than an emphasis on adapting to 

sex role stereotypeso 

3o Understand that increased flexibility is necessary for female 

students and female faculty in terms of arranging schedules of courses 

and in time scheduling to accommodate to dual career marriages and/or 

responsibilities to children — situations that confront women with 

conflicts® 

ka Increase the possibilities for women to participate in all 

areas of educational specialization with encouragement at all levels 

of training,. 

Understand that role conflict seems to be a reality for the 

college educated woman in this study, whether she be Anglo or Mexican-

American, If the- pressures of society, attitudes of men and women, 

and the values of education do not coincide with the interests of 

women, women will continue to experience conflicts0 

60 Prepare selected faculty members and/or administrators to 

advise and counsel female students on the opportunities, educational 

and occupational, available to them now and in the future. 
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7. Not allow education on any level to sex-type males or females 

for obsolete roles by imposing different expectations on males and 

females. The educational system itself reflects and fosters the tra­

ditional sex-role stereotypes for boys and girls, men and women. 

80 Select textbooks used in the schools more carefully so that 

the traditional stereotyping of males and females is not constantly 

reinforcedo 

9o Develop courses and curriculum that present boys and girls 

with acceptable alternatives for living now and in the future. 

10. Train guidance counseling personnel and teachers to direct 

young adults into areas of educational specialization by interest and 

ability, not by sex® 

11o Develop curriculum and instructional programs that reflect 

equality of educational and occupational opportunities for males and 

females. 

12. Emphasize in women's studies programs the development of 

healthy self concepts. Women should not equate intellectual ability, 

independence, interest in professional fields primarily dominated by 

men, competitiveness, or high aspirations as unfeminine0 Femininity 

must be redefined to include not only the traditional wife/mother roles 

but also to include the intelligent person who is content and satisfied 

with success, achievement, and fulfillment as a woman. 
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FAND INVENTORY FORM A 

Please read the instructions carefully,. You are asked to 
indicate your opinion on each item by circling the number from 1 to 
5 in the space to the right of the item, using the indicated scale. 

Please respond to these statements with your true 
opinion o Keep in mind the way you really are. > tn > a o aw 

cq <+ oq o o H- H* rt 
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1. A husband who insists on being the sole 
provider will be more ambitious and 
responsible. 

2. In my dealings with other people I am 
frequently oblivious of their personal 
feelings. 

3. A woman who works cannot possibly be as 
good a mother as the one who stays at 
home, even though the child may go to 
school. 

ko I would like to create or accomplish 
something which would be recognized by 
everybody as valuable and important. 

5. When with other people I try to act in 
accordance with what I believe to be 
their thoughts and feelings. 

6. I believe there is a conflict between 
fulfilling oneself as a woman and ful­
filling oneself as an individual. 

7« It is better for a woman to marry a 
person far below her ideal than to 
remain permanently unmarried. 

8. I sometimes feel that I must do every­
thing myself, that I can accept noth­
ing from others. 
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I believe that the personal ambitions of a 
woman should be subordinated to the family 
as a groupo 3 if 5 

10e I am not sure that the joys of motherhood 
make up for the sacrifices.. 12 3^5 

11o I prefer to listen to people talk rather 
than do most of the talking myselfo 12 3^5 

12® I argue against people who try to assert 
their authority over me. 12 3^5 

13. Marriage and children should take prece­
dence over everything else in a woman's 
life. 12 3^5 

14. When I am doing something with a group of 
people I often seem to be drifting into a 
position of leadership. 12 3^5 

15. I am a little too greatly concerned with 
how I look and what impression I am 
making on others. 1 2 3 '+ 5 

16. I am energetic in the development and 
expression of my ideas,, 12 3^5 

17. Unless single, women should not crave per­
sonal success but be satisfied with their 
husbands' achievementso 12 3^5 

18. I would rather not marry than sacrifice 
some of my essential beliefs and needs in 
order to adjust to another person,, 12 3^5 

19. It is mostly the responsibility of the . 
woman to make a success of her marriage, 12 3^5 

20. A working mother can establish just as 
strong and secure a relationship with her 
children as can a stay-at-home mother. 12 3^5 
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21, The greatest contribution a wife can make 
to her husband's progress is her constant 
and watchful encouragement. 12 3^5 

22. It is unfair that women are obliged to 
compromise their personal goals and ideas 
for the sake of a good marital relationship 
more than are meno 12 3^5 

23® I am capable of putting myself in the back­
ground and working with zest for a person 
I admire. 12 3^5 

2k. I believe that a wife's opinion should have 
exactly the same bearing upon important 
decisions for the family as the husband's. 12 3^5 

25. I will have achieved the main goal of my 
life if I rear normal, well adjusted chil­
d r e n , .  1 2  3 ^ 5  

26c I am more concerned with my personal de­
velopment than I am with the approval of 
other people. 12 3^5 

27. I would make more concessions to my hus­
band's wishes than I would expect him to 
make to mine. 12 3^5 

28. One attains one's greatest satisfaction in 
life through one's own efforts. 12 3^5 

.29. I would like to marry a man whom I could 
really look up to. 12 3^5 

30. I believe that a capable woman has the 
duty to be active in a field of endeavor 
outside the home. 12 3^5 

31• It is a matter of common observation that 
the women who are less attractive to men 
are the ones who are most ambitious in 
their careers. 12 3^5 
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32. Modern mothers should bring up their boys 
and girls to believe in the absolute iden­
tity of rights and freedom for both sexes. 12 3 ^ 5 

33. I believe a woman's place is in the home. 12 3^5 

3^o I would rather be famous, admired and 
popular throughout the nation than have the 
constant affection and devotion of just one 
man. 12 3^5 
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FAND INVENTORY FORM B 

Please read the instructions carefully* You are asked to 
indicate your opinion on each item by circling the number from 1 to 
5 at the right of the item9 using the indicated scale. 

MENT AS YOU BELIEVE SHE WOULD. £ ° £ _T £ £ £ ° 
- oq 
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35. I am a little too greatly concerned with 
how I look and what impression I am making 
on otherso 12 3^5 

36. I believe that a wife's opinion should have 
exactly the same bearing upon important 
decisions for the family as a husband's. 12 3^5 

37. I believe a woman's place is in the home. 12 3^5 

38 o I am not sure that the joys of motherhood 
make up for the sacrifices. 12 3^5 

39o The greatest contribution a wife can make 
to her husband's progress is her constant 
and watchful encouragement. 12 3^5 

^0. I believe that a capable woman has the duty 
to be active in a field of endeavor outside 
her homeo 12 3^5 

4-1. I will have achieved the main goal of my 
life if I rear normal, well adjusted chil­
d r e n , ,  1 2  3 ^ 5  

^2. I argue against people who attempt to 
assert their authority over me. 12 3^5 

^3« Unless single, women should not crave per­
sonal success but be satisfied with their 
husbands' achievements. 12 3^5 
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44. It is unfair that women are obliged to com­
promise their personal goals and ideas for 
the sake of a good marital relationship 
more than are men. 12 3 4 5 

45® I sun capable of putting myself in the back­
ground and working with zest for a person 
I admireo 1 2 3 ,4 5 

46. I would like to create or accomplish some­
thing which would be recognized by every­
body as valuable and important. 12 3 4 5 

47. It is mostly the responsibility of the 
woman to make a success of her marriage. 12 3 4 5 

48. I believe there is a conflict between ful­
filling oneself as the woman and fulfilling 
oneself as an individual. 12 3 4 5 

49. When with other people I try to act in 
accordance with what I believe to be their 
thoughts and feelings. 12 3 4 5 

50. I sometimes feel that I must do everything 
myself, that I can accept nothing of others. 12 3 4 5 

51. It is better for a woman to marry a person 
far below her ideal than to remain per­
manently unmarried. 1 2 3 ^ 5 

52. I am energetic in the development and 
expression of my ideas. 12 3^5 

53. I believe that the personal ambitions of 
a woman whould be subordinated to the 
family as a group. 12 3 4 5 

54. When I am doing something with a group I 
often seem to be drifting into a position 
of leadership. 12 3^5 
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55. I prefer to listen to people talk rather 
than do most of the talking myself® 12 3^5 

56o Modern mothers should bring up their boys 
and girls to believe in the absolute iden­
t i t y  o f  r i g h t s  a n d  f r e e d o m  f o r  b o t h  s e x e s 0  1 2  3 ^ 5  

57o I would make more concessions to my hus­
band' s wishes than I would expect him to 
make to mine0 12 3^5 

58® One attains one's greatest satisfactions 
in life through one's own efforts,, 12 3^5 

59. Marriage and children should take prece­
dence over everything else in a woman's 
life<> 12 3^5 

60o In my dealings with other people I am fre­
quently oblivious of their personal 
feelingso 12 3^5 

61. I would like to marry a man to whom I could 
really look up„ 12 3^5 

62. A working mother can establish just as 
strong and secure a relationship with her 
children as can a stay-at-home mother . 2 3 ^ 5 

63» It is a matter of common observation that 
the women who are less attractive to men 
are the ones who are most ambitious in 
their careers, 12 3^5 

6k. I would rather be famous, popular, and 
admired throughout the nation than have the 
constant affection and devotion of just one 
man. 12 3^5 

65. A woman who works cannot possible be as good 
a mother as the one who stays at home even 
though the child may go to school. 12 3^5 
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66, I am more concerned with my personal de­
velopment than I am with the approval of 
other people. 

67 • A husband who insists upon being the sole 
provider will be more ambitious and 
responsibleo 

68. I would rather not marry than sacrifice 
some of my essential beliefs and needs in 
order to adjust to another person., 
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SCORING FORM 

Blue 
Response to Odd Numerical Items 

Response to I 
Even Items I 

Total 
Blue 

(5-1) I (2-1) (3-D 

Total 
Red 

(1-2) 
Difference 

\(3-3) (k-3) (5-3) (1-3) 

(3-5) | (^-5) (2-5) 

Total 
Tallies = 17 

Red 

Distributed by 
Maferr Foundation, Inc0 
12*f East 28th Street 
New York, New York 10016 

(c) Copyright, Maferr Foundation, Inc., 1973 

Reprinted with permission of Anne Steinmann, Ph.D., 
Maferr Foundation, Inc. 
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PERSONAL QUESTIONNAIRE 

1, Name: 

2a Age: J>0 Religion: 

ke Where do you live? City State 

5<> What do you consider yourself to be: (circle one) 
White,, Black, Mexican-American, American Indian, Oriental, 
Other 

60 Marital Status: (circle one) Single, Married, Widowed, 
Divorced, Separatedo 

7o Number of Children: 

8„ Occupation of your husband, if married: 

9. How many years after college graduation were you married for the 
first time? 

10. Date of graduation: (first degree) 

11« Highest degree held and in what field of specialization: 

12„ BA or BS Degree from what college within The University of Arizona: 
(circle one) Education, Liberal Arts, Home Economics, Nursing, 
Other 

13. List some of your important college leadership activities: 

14. At present, in which of the following activities are you engaged? 
(check and describe) 
Salaried employment 
Self -Empl oyme nt 
Consulting, free lance, independent research, (specify) 

Volunteer and organizational work 

Housewife/mother 
Further Education (and study time) 

/ 
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15. Were you employed at other times? (for example, before or after 
marriage? Yes No If yes, doing what? 

l60 If you are not now employed, do you plan to work again in the 
future? ___ 

17o Do you plan further education for another career or a better job? 
And if so, in what area? 

l8o Were you born in the United States? (circle) Yes No 

19o If no, where were you born? 

20o What generation American are you? 

21o V/ere your parents born in the United States? (circle) 
Father; Yes No Mother; Yes No 

22c. If no, where were they born and when did they move to the United 
States? 
Father: 
Mother; 

*23® When I was in college, my major family orientation was: 
(check one) 

Traditional- Mixed- Dominant-
Folk Culture Barrio American 

Culture Culture 

*2*f. I consider my own family (not parental) today to be; 
(check one) 

Traditional- Mixed- Dominant-
Folk Culture Barrio American 

Culture Culrure 

*25» In my professional job, I behave as if I were: (check one) 

Traditional- Mixed- Dominant-
Folk Culture Barrio American 

Culture Culture 

•These questions were included on the questionnaire for Mexican-
American participants only. 
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j/Clasj^ Hating 
Assigned to 
Occupation 

Professionals 

lo Lawyers, doctors, dentists, engineers, judges, high-school superin­
tendents, veterinarians, ministers (graduated from divinity school), 
chemists, etc., with post-graduate training, architects* 

20 High-school teachers, trained nurses, chiropodists, chiropractors, 
undertakers, ministers (some training), newspaper editors, 
librarians (graduate )<. 

3® Social workers, grade-school teachers, optometrists, librarians 
(not graduate), undertakers' assistants, ministers (no training). 

bt 5, 6, 7® 

Proprietors and Managers 

1. Businesses valued at $75,000 and over. 

2. Businesses valued at $20,000 to $75,000 

3. Businesses valued at $5,000 to $20,000. 

ho Businesses valued at $2,000 to $5,000. 

5. Businesses valued at $500 to $2,000. 

6. Businesses valued at less than $5,000. 

7. 

Business Men 

1. Regional and divisional managers of large financial and industrial 
enterprises. 

2. Assistant managers and office and department managers of large 
businesses, assistants to executives, etc. 

3. All minor officials of business. 

^9 5, 6, 7® 

Clerks and Kindred Workers, Etc. 

1. Certified Public Accountants® 

2. Accountants, salesmen of real estate, of insurance, postmasters. 

•From Warner, Meeker and Eells (i960), pp. l^O-^l. 
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/ciasj£7 Rating 
Assigned to 
Occupation 

Clerks and Kindred V/orkers, Etc., Continued 

3. Auto salesmen, bank clerks, postal clerks, secretaries to execu­
tives, supervisors, of railroad, telephone, etc®, justices of the 
peaceo 

4® Stenographers, bookkeepers, rural mail clerks, railroad ticket 
agents, sales people in dry goods store, etc-

5® Dime store clerks, hardware salesmen, beauty operators, telephone 
operatorso 

6, 7« 

Manual Workers 

1, 2. 

3. Contractors. 

4. Factory foremen; electricians, plumbers, carpenters (own business). 

5. Medium-skill workers, carpenters, plumbers, electricians (appren­
tice), time-keepers, linemen, telephone or telegraph, radio repair­
men. 

6. Moulders, semi-skilled workers, assistants to carpenters, etc® 

7® Heavy labor, migrant work, odd-job men, miners® 

Protective and Service V/orkers 

1, 2, 3, 

5. Barbers, firemen, butcher's apprentices, practical nurses, police­
men, seamstresses, cooks in restaurant, bartenders. 

6. Baggage men, night policemen and watchmen, taxi and truck drivers, 
gas station attendants, waitresses in restaurant. 

7. Janitors, scrub-women, newsboys® 

Farmers 

1. Gentlemen farmers. 

2. Large farm owners, farm owners® 

3. 

k. Dry cleaners, butchers, sheriffs, railroad engineers and conductors. 
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/ClasE^ Rating 
Assigned to 
Occupation 

Farmers, Continued 

5. Tenant farmers. 

6. Small tenant farmers. 

7. Migrant farm laborers. 
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