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ABSTRACT 

In recent years social scientists have become more 

interested in studying and categorizing subordinate groups' 

responses to their subordination. Two propositions have 

received more than average attention in this effort: 

(1) relative deprivation and (2) social disorganization. 

Both propositions are based on the assumption that varying 

conditions create a state of strain (frustration) that is 

relieved through conflict (aggression) against the dominant 

group as the source of these frustrations. While using these 

two propositions to explain the preconditions of subordinate 

group initiated conflict, social scientists have tended to 

confuse the spacial aspects of society with those dealing 

with the more general aspect of quality of life. By combin

ing these two aspects with the two propositions, we arrived 

at four major hypotheses. Moreover, on the basis of past 

research and explanations we developed seven additional 

hypotheses, two of which state specific relationships: an 

inverse relationship between age and the degree of conflict 

advocated in situations of possible intergroup strain; and 

a relationship between sex and conflict, in which males would 

tend to advocate more conflict than females in similar 

ix 
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situations. While these relationships have been fairly 

widely supported in the past, there is much confusion about 

the relationships of socio-economic status, educational and 

occupational mobility, and number of children in the house

hold to the degree of conflict advocated in situations of 

possible intergroup strain. Therefore, we hypothesized a 

null relationship for these comparisons. All of these 

hypotheses were tested using two subordinate groups (Blacks 

and Mexican-Americans) in four areas of life (housing, 

education, occupation, and social-recreation) and using 

zero-order correlations and stepwise regression analysis to 

determine the relationships. We found support in both sub

ordinate groups for the hypotheses concerning: (1) the 

quality of life of the subordinate group in comparison with 

that of the dominant group, (2) age, (3) education, (4) occu

pation, and (5) educational mobility. There was no support 

for the hypotheses concerning the spacial composition of 

society strain and sex for either group. An inverse rela

tionship between occupational mobility and conflict was 

indicated for the Black sample, while the null relationship 

was supported for the Mexican-American sample. An inverse 

relationship was fairly strongly indicated for the Blacks, 

and to a lesser extent for the Mexican-Americans, with 

regard to the number of children in the household and the 

degree of conflict advocated. These results indicate the 



need for further research in the 

and for the utilization of other 

and subordinate groups. 

xi 

area of strain and conflict 

theories, types of strains, 



THEORY 

The events and movements involving subordinate groups 

in America during the 1960s have produced two points of dis

cussion for social scientists: one concerns the degree and 

type of the subordinate group's reaction to its subordinate 

situation; and the second covers the variables associated 

with the group's choice of possible alternative responses. 

While both questions are interrelated, we shall first look 

at each separately and then study their interaction. 

Historical Development of Classification 
Schemes for Subordinate Group Reactions 

to Their Subordination 5 

One of the first classification schemes concerning 

subordinate group members' reaction to subordination was 

presented by Park (1939). In his theory of intergroup rela

tions, khe saw the interaction of subordinate and dominant 

groups as progressing through a series of four phases: 

competition, conflict, accommodation, and finally assimila

tion of the subordinates into the dominant society. Briefly, 

Park hypothesized that the subordinate group first finds 

itself in a state of competition with the dominant group for 

the scarce resources (rewards) available within the society. 

In such a relationship the subordinate group is forced into 

1 
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a disadvantaged position because the dominant group controls 

most of the power in the society; therefore, the subordinate 

group must work for the dominant group as well as compete 

with it for the rewards. This limited access to societal 

rewards produces a mounting frustration in the subordinate 

group which eventually leads to their directing conflict or 

aggression against the source of the frustration, the domin

ant group. 

Although Park does not specify exactly what condi

tions produce the transition, he feels that conflict even

tually yields to a period of accommodation. Eventually, with 

peace restored, the groups work toward a better understanding 

of each other. The dominant group makes concessions until 

the subordinate group is gradually assimilated into the over

all dominant society. 

Park did not see each of these phases as being 

mutually exclusive. On the contrary, he saw the possibility 

of a mixture or overlapping of the phases whereby some sub

ordinate group members might be competing while others are 

experiencing conflict. This is especially true during the 

period of transition from one phase to another. The transi

tions were not seen by Park as quick, all-encompassing points 

of departure but rather as gradual periods of change with 

degrees of the old system being retained while the new system 

slowly developed and prevailed. Park did not clarify the 
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conditions that produce the transitions from one phase to 

another; he also failed to expand on the characteristics of 

the transitions themselves. However, he did indicate that 

the overall pattern of interaction between the subordinate 

and dominant group dictates the classification of each par

ticular phase in his scheme. 

Following Park's theory, Charles Johnson (1943) tried 

to develop a classification scheme which would include all of 

the possible alternative responses available to a subordinate 

group. He eventually arrived at a scheme involving three 

major response alternatives: acceptance, aggression, and 

avoidance. In his scheme, acceptance was defined as an 

acquiescence to the subordinate status. An example of such 

a reaction would be a person advocating a "don't rock the 

boat" philosophy, a belief that things will be better sooner 

or later, at least in the afterworld. Hence, proponents of 

acceptance view any aggression as being detrimental to the 

present order and the slow evolutionary process of equal 

rights. 

Johnson defined aggression, another response alter

native, as a rejection of the culturally ascribed subordinate 

status through an expression of antagonism toward the 

subordinate-dominant system. This behavior could range from 

verbal abuse covertly expressed against the dominant group 

to outright, overt physical assault upon the dominant group. 
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Johnson saw avoidance, the third response alternative, as 

the limiting of intergroup contacts in order to evade dis-
i 

crimination; such was Marcus Garvey's back-to-Africa moyement 

and the Black Muslim movement's advocation of a separate 
i 

state or nation for the American blacks. Avoidance involves 

a rejection of the social order and the establishment of a 

separate, better one. (See also Merton, 1968, for a discus

sion of possible modes of adapting to the existing social 

system by deviants and Child, 1943, for an analysis of • 

Italian-American response alternatives.) 

Later, Simpson and Yinger (1965) expanded Johnson's 

scheme by distinguishing subtypes of his three alternative 

responses based on the degree of activity involved in each. 

An example of their modification is seen in the first four 

subtypes of their aggressive response classification. The 

first subtype is characterized by active group leaders iin-

volved in such activities as protest movements, editing 
i 

journals, and other roles as champions of the subordinate 

group's cause; Dr. Martin Luther King, Jr., and Cesar 
i 

Chavez would be two examples. The second subtype of aggres-
! 

sion is the direct attack against members of the dominant 

group. This is the most straightforward form of aggression 

since it involves actual personal encounters with the ' 
j 

dominant group. A less direct form of aggression than;the 

previous two is that of "counter assertion" where the ! 
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subordinate group members move into status roles formerly 

reserved for the dominant group members. This may involve 

the acquisition of land, expensive automobiles, or new 

clothes. Such a response is aimed at the system rather than 

any one dominant group member. Simpson and Yinger's fourth 

subtype of aggression is the subordinate group's boycotting 

of the dominant group which usually takes the form of the 

subordinate group opening up its own businesses and thus 

withholding trade from those owned by the dominant group. 

Again, this may not be directed at any one individual but 

against the dominant group as a whole. Using this same 

format, Simpson and Yinger list four more subtypes of 

aggression and also break down avoidance and acceptance into 

subtypes. 

While Simpson and Yinger's scheme seems a more in-

depth explanation of Johnson's classification, others have 

further extended the possible number of response choices 

available to subordinate group members. For instance, Davie 

(1949), in his analysis of the reactions of Negro-Americans, 

derived seven classes of responses: acceptance, resentment, 

avoidance, over-compensation, race pride, hostility and 

aggression, and protest. Later, Vander Zanden (1963) devised 

a scheme to include accommodation, avoidance, aggression, 

obsessive sensitivity, ego enhancement, self-hatred, and 

flight from reality. The problem with all of these 
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classification schemes is that they purport to involve a 

unidimensional classification system while in fact they are 

employing a two-dimensional system. One dimension consists 

of the subordinate group's reaction to the dominant group 

while the second system involves a personal, psychological 

set reaction. By using such a two-dimensional system the 

previous categories are not unique and mutually exclusive. 

In Vander Zanden's system, for instance, a subordinate member 

might exhibit aggression growing out of ego enhancement (or 

vice versa), or he might aggress against the dominant group 

out of self-hatred. This problem can also be seen with 

Johnson's and Simpson and Yinger's schemes: a subordinate 

member might exhibit aggressive verbal behavior at the same 

time he is displaying avoidance behavior, Simpson and Yin-

ger recognized this problem when they discussed their fourth 

subtype of aggression; they state that a person withholding 

business from the dominant group is exhibiting aggression 

towards the group but is also manifesting an avoidance pat

tern of behavior. They weakly resolve this dilemma by hint

ing that the aggression is greater than the avoidance; 

therefore, it should be classified as an aggressive behavior. 

R. B. Johnson (1957), trying to avoid such a 

dilemma, developed a multidimensional system. He employed 

five main continua for describing Negro reactions to sub

ordination: hostility-friendliness, insulation-integration, 
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avoidance-whiteward mobility, lassitude-militancy, and self 

hatred-race pride. He viewed these dimensions as distinct 

but inter-related. The problems with such a scheme are 

(1) the types are not clearly differentiated (distinctive) 

and (2) they tend to be too elaborate for use in most 

research. Others (Glaser, 1958, and Rose, 1964) have 

developed multidimensional schemes but have encountered the 

same problems as R. B. Johnson. 

Several writers (Stonequist, 1937; Berry, 1951; and 

Simpson, 1955) have suggested the use of C. Johnson's three 

response alternatives with the addition of assimilation as 

a necessary fourth alternative. Noel (1969) and later 

Vander Zanden (1972) adopted the four response alternatives 

advocated by the above scientists and developed a two-

dimensional system of responses. By pairing responses 

(assimilation-avoidance and aggression-acceptance) the 

resulting system yields universal choices which a subordinate 

group member must make in responding to subordination. The 

individual or group must choose whether to move toward 

assimilation, avoidance, or a combination of both. Then, on 

the basis of their choice, they must react with either accep

tance of their state or aggression against the dominant 

group. These dimensions are unique but inter-related in that 

one is personal-ingroup in nature (goal oriented or 
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ideological) while the other is a behavioral response toward 

the dominant group. 

However, one problem with this system is that by 

specifying four basic response patterns it overlooks the 

added benefits of two continua. In Noel and Vander Zanden's 

schemes, one enters a situation with an idea of either 

assimilation or avoidance with no other alternatives. The 

use of two continua would suggest that a person has more than 

two possible alternatives. Thus, the all or nothing criteria 

is avoided with the continua. For example, one might be 

inclined towards a degree of assimilation while also wanting 

to maintain a degree of one's own culture. This same argu

ment holds true for the acceptance-agression categorization; 

there may be responses containing various degrees of aggres

sion and acceptance. There may also be varying responses 

for different areas of life. One might be inclined towards 

acceptance in particular segments of life but aggress against 

the dominant group in other areas. For example, a sub

ordinate member might accept the fact that he must live with 

other subordinates (might even strongly prefer it) and yet 

aggress against the dominant group over occupational condi

tions forcing him into trades with other subordinate members. 

The use of continua in each area of life would yield a more 

realistic and flexible analysis of the situation. 
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Taking into account the nature of continua, this last 

classification scheme seems to be the most amenable to 

studying the alternatives available to subordinate group 

members in situations of subordination. The acceptance-

aggression continuum would apply to studying the overt 

behavioral patterns while the assimilation-avoidance con

tinuum would apply to a psychological orientation of the 

subordinate group. 

Next, let us look at past theories and research which 

have attempted to explain the variables necessary for or 

associated with subordinate aggression against the dominant 

group. 

Past Theories Concerning Subordinate Group 
Initiated Conflict 

Most of the early minority relations theories have 

been concerned with explaining prejudice and discrimination 

(Allport, 1954; Cox, 1948; Adorno et al., 1950; Williams, 

1964; Myrdal, 1944; Park, 1939; and Frazier, 1947). These 

theories have focused on the dominant group's attitudes 

toward the subordinate group rather than the reaction of the 

subordinate group to its subordination. Recently scientists 

have become increasingly concerned with this latter area due 

to an upsurge in the number of protest groups such as draft 

resisters, student protestors, and women's liberators. This 

concern has led to the development of new theories explaining 
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these subordinate group reactions. Two theories which try to 

explain the underlying causes of subordinate group initiated 

aggression are relative deprivation and social disorganiza

tion. These theories will be examined separately although 

they are similar and inter-related in many ways. 

Relative Deprivation 

Relative deprivation is defined by Theodorson and 

Theodorson (1969:343) as "deprivation or disadvantage 

measured not by objective standards but by comparison with 

the relatively superior advantages of others, such as members 

of a reference group whom one desires to emulate." In terms 

of intergroup relations, this can be seen as the difference 

between what the subordinate group has come to expect in 

terms of goals (what they see the dominant group as having) 

and what they actually have attained or feel they have 

attained. Currently, relative deprivation has been brought 

about by an escalation of subordinate group expectations, 

a result of recent civil rights actions; the leaders of the 

subordinate groups and subsequently government authorities 

have promised the people much while delivering very little 

in terms of relative advancement. They have been promised 

a better life while little dramatic improvement has 

occurred. A further heightening of deprivation has been 

produced by the mass media which has brought the white 

middle class life style into the homes of subordinate group 
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members. This has fueled their discontent by emphasizing 

their comparably harsher conditions. 

This process can be seen more clearly by looking at 

the case of the Blacks in the United States. The civil 

rights action led the Blacks to develop new hopes for equal

ity which in turn led to a mass exodus from the Southern 

rural areas to Northern urban centers. In these settings 

the gaps between Blacks and Whites became more apparent in 

the areas of education, income, occupation, and housing. 

Whereas before they could only look from afar at what the 

middle class possessed, now they had the opportunity to enter 

these areas and browse. They could literally touch the new 

life but lacked the economic resources to secure these goods. 

Their newly found or given expectations went unfulfilled; or, 

in cases where there was some progress, it was felt to be too 

slow in coming. This ultimately has led them to believe that 

they are not getting what they are entitled to. But why do 

they turn to aggression? 

Relative deprivation theory has as its base the 

frustration-aggression theory (Dollard and Miller, 1939; 

Cowen, Landes, and Schaet, 1959; and Berkowitz, 1962). In 

explaining why the conflict has occurred at this point rather 

than before, relative deprivation advocates (Crawford and 

Naditch, 1970; Gurr, 1969; Geschwender, 1964; and Brindstaff, 

1968) feel that the frustrations may have been present in the 
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past but the subordinate groups did not know they were en

titled to what the dominant group had. The civil rights acts 

led them to believe they were not only entitled to this 

better life (equality) but that it was now forthcoming. This 

raised their hopes and expectations and finally their frus

trations when the new life did not materialize; the heightened 

frustrations then led to aggression. 

Some scientists also feel that the subordinate groups 

previously have hesitated to aggress against the powerful 

dominant group in fear of retaliation by the latter. With 

the assurance of their civil rights and guarantees of pro

tection, they have begun to feel less afraid. The threat of 

uncontrolled retaliation has been removed, and the possibil

ity now exists that their demands and grievances will at 

least be given a fair hearing. They have begun to protest 

in order to let their feelings and discontents be known. 

Social Disorganization 

Another explanation of subordinate initiated conflict 

is the social disorganization theory which is defined as the 

breakdown of consensual norms within society and inability or 

unwillingness of the agencies for social control to effect 

their restoration (Bowen and Masotti, 1968; Vander Zanden, 

1965, 1972; and Downes, 1968). This usually occurs as a 

result of massive social change through industrialization, 

urbanization, and modernization. In these processes, new 
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classes and groups with new perceptions and life styles are 

born. 'Such changes bring about a state of alienation and 

anomie where the individuals lose their attachment to the 

social OTder. 

Germani (1964), Wirth (1945) , and van den Berghe 

(1963) see such a phenomenon occurring when one area of 

society changes while other areas remain the same. An 

example is given by Germani in his study of South American 

societies. He found that changing technological conditions 

produced new positions for the previous lower class peasants. 

As they moved up to fill the new positions there was a trans

itional strain between the old status system and the new. 

Tension also was produced by the lack of adequate facilities 

for the upwardly mobile persons. They thus found themselves 

in a position of social disorganization. They demanded the 

benefits commensurate with their new positions and were re

fused by the old leaders; the older groups used the remaining 

legitimate structure of the system (which they still con

trolled) to block these demands. These new upwardly mobile 

groups ultimately reacted by using riots and strikes to over

come these blockages and relieve their feelings of anomie and 

alienation. (For another example dealing with the Russian 

revolutions see Brinton, 1938, and Wildavsky, 1968.) 

As with relative deprivation, this theory is based on 

the frustration-aggression theory. The persons experiencing 
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social disorganization become frustrated with the dead-end 

system over time and respond by using aggression against 

those blocking their way. This theory assumes that the 

aggression will be outwardly directed against those persons 

or groups causing the blockages or disorganization. 

With the theories of relative deprivation and social 

disorganization in mind, let us examine past research on 

subordinate group initiated conflict. 

Past Research Dealing with Subordinate 
Group Initiated Conflict 

Strain 

The common thread between the relative deprivation 

theory and the social disorganization theory is their reli

ance on frustration-aggression theory. Both depict a state 

of tension which is resolved by aggression against the 

source of the strain. The difference between the two 

theories lies, however, in the type of strain each assumes 

causes the frustration. The relative deprivation theory 

implies a disparity between the subordinate group's goals 

and their present positions while the social disorganization 

theory implies a disparity between the subordinate group's 

own goals and the dominant group's goals for them as seen by 

the subordinate group; both disparities characterize frus

trating tension or strain. 
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Past studies have implicitly used both types of 

strain in trying to explain conflict but have failed to dis

tinguish between them. They have been more concerned with 

showing the present conditions of the subordinate groups 

involved and implying that this is the reason for the dis

order. Such an analysis assumes the presence of a form of 

relative deprivation strain. These studies state that the 

reason for the conflict is the poor housing, low income, or 

low education of the subordinate group. In making such an 

assumption, they are making a value judgment that these con

ditions are poor in relation to some standard, which in this 

case is the life style of the "average" American middle class 

White. They are also assuming that the subordinate group 

wishes (expects) that which the dominant group possesses. 

For example, Dahlke (1952) looked at the Kishinew riots of 

1903 and the Detroit riots of 1943 and compared the condi

tions of the two subordinate groups. The assumption was not 

that the subordinate groups rioted because of their poor 

living conditions but because they were poor in comparison 

with those they desired (those of the dominant group). Thus, 

by stating the present poor conditions of the subordinate 

group, the researchers are implying that the goal of the 

subordinate group is equality with the dominant group. They 

are also implying that the subordinate group feels the 

dominant group is somehow keeping them from achieving these 



goals, that the dominant group's goals for them are different 

from their own goals. In most studies these relationships 

are presented in the form of implications and are usually 

followed by the statement that the dominant group has failed 

to do anything about these conditions. The inactivity of the 

dominant group to change the conditions is taken as a sign 

that they want the subordinate group's present position to 

remain as it is. For example, Conot (1967) looked at the 

conflicts in Los Angeles in 1965 and showed there were efforts 

on the part of the Blacks to bring their discontents to the 

attiention of those in power. These attempts proved fruitless 

because the dominant group preferred to ignore them. The 

inactivity was taken as approval of the status quo. This 

produced strain between what the subordinate group held as 

their goals and the goals which the dominant group held for 

them. The strain led to heightened frustration and even

tually aggression and conflict against the dominant group. 

(For similar examples of this type of strain see Lieberson 

and Silverman, 1965; National Advisory Commission on Civil 

Disorders, 1968; Bloombaum, 1968; California Advisory Com

mittee to the United States Commission on Civil Rights, 1963; 

Hundley, 1968; Buggs, 1966; Rainwater, 1967; Grimshaw, 1960, 

1963; Pettigrew, 1971; McWilliams, 1949; Shogan and Craig, 

1964; and Clark and Barker, 1945.) 
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Where researchers have failed to distinguish between 

these two types of stTain, they have also failed to distin

guish between two areas of further possible strain (a con

ceivable exception is Gordon, 1964, in his discussion of 

cultural and structural assimilation). The past assumption 

has been that assimilation and equality were synonymous and 

obtaining one necessarily meant getting the other or that 

one must be culturally assimilated before one would be 

allowed to become structurally assimilated. It has also 

been assumed that every subordinate group wanted equality in 

all phases of life. The belief was, and still is, that sub

ordinates want to live, work, and play with the dominant 

group. What these researchers fail to realize is some sub

ordinate group members would prefer to maintain their own 

culture in their own areas. They want equality of life style 

but at the same time prefer to live with other subordinates. 

Therefore, a distinction must be made as to whether the 

strain and frustration is over the spacial composition of 

society or over the quality of life aspect . The spacial 

composition variable concerns the physical structure of 

society and hence involves issues of integration or segrega

tion. The quality of life dimension, on the other hand, com

pares the subordinate group's life style with that of the 

dominant group. In such a situation, the subordinate group 

may experience strain over the inferior quality of their 
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life without regard to the spacial question and vice-versa. 

Although human scientists have attempted to interrelate these 

two dimensions, it may be an interrelation by default (fail

ing to recognize the two-dimensional character of the vari

able) . This has proven to be the case concerning the 

question of busing to achieve racial equality in our 

schools. While it is assumed that the subordinate groups 

want equality, it has also been supposed they want to be 

bused to achieve it. On the contrary, subordinate group 

members have expressed opinions against busing for racial 

balance. They would prefer or may even demand equal quality 

education in their own schools; they desire a life style 

equal to the dominant group while simultaneously wanting to 

remain in their own neighborhood. Pettigrew (1971) fails to 

make this two-dimensional distinction when he analyzes the 

conditions of the Blacks in urban areas. He contends that 

something must be done for the Blacks in the areas of housing, 

education, occupation, and police protection but fails to 

distinguish the problem in terms of these two dimensions and 

openly opposes cultural pluralism. 

From the above discussion, we are able to formulate 

two hypotheses based on the relative deprivation theory and 

two hypotheses based on the social disorganization theory. 

From the relative deprivation theory we arrive at the follow

ing hypotheses, taking into account the distinctions 
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concerning spacial composition and quality of life and past 

assumptions that Blacks desire assimilation in both: 

1. The amount of conflict advocated in the solution to 

a situation of possible intergroup strain is directly 

related to the disparity between a subordinate group 

member's perceived present position and his goals 

concerning his place in the spacial pattern of the 

society; and 

2. The amount of conflict advocated in the solution to 

a situation of possible intergroup strain is directly 

related to the disparity between a subordinate group 

member's perceived present position and his goals 

concerning the quality of life style in comparison 

with that of the dominant group. 

From the social disorganization theory and the same distinc

tions and assumptions made in the above hypotheses, we 

arrive at the following additional hypotheses: 

3. The amount of conflict advocated in the solution to 

a situation of possible intergroup strain is directly 

related to the disparity between the subordinate 

group member's perception of his goals and his per

ception of the goals imposed on him by the dominant 

group concerning his place in the spacial pattern 

of the society; and 
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4. The amount of conflict advocated in the solution to 

a situation of possible intergroup strain is directly 

related to the disparity between the subordinate 

group member's perception of his goals and his per

ception of the goals imposed on him by the dominant 

group concerning the quality of his life style in 

society when compared with that of the dominant 

group. 

Socio-Economic Status 

Although many believe that socio-economic status may 

play a role in a subordinate group member's reaction to 

domination, there is some confusion as to exactly what the 

relationship is.between the two. Matthews and Prothro (1966) 

and Scott (1966) feel that the lower class subordinate group 

members respond mostly by acceptance or a lack of aggression. 

They feel that due to the lower class subordinate group's 

conditions of life (their small amount of formal schooling, 

their divergent conceptions of their position in American 

society, and a frequent dependence on the dominant group), 

they are more predisposed to exhibit acceptance than other 

socio-economic groups. 

Frazier (1940) takes the opposite view. He sees 

lower class Blacks as possessing a tendency toward aggres

sion. He feels that the circumstances of life of these 

lower class Blacks encourage the use of explosive resolutions 
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to their problems. Children see considerably more violence 

from both parents and immediate associates. He also feels 

that middle and lower class subordinate group members stress 

respectability and scorn fighting and. squabbling; therefore, 

people from these classes are more passive and accepting. 

C.S.Johnson (1943:302), Searles and Williams (1962), 

Orbell (1967), and G. Marx (1967), on the other hand, take a 

middle-of-the-road position on the issue by stating that 

lower class Blacks, by virtue of their disadvantaged position 

and lower levels of education, have traditionally been less 

involved in civil rights activities. However, they also feel 

that petty sabotage, quitting of job£, gossip, and pseudo-

ignorant malingering are more prevalent in the lower classes 

than in the middle and upper classes. 

Evidently there is much confusion concerning the role 
! 

of social class as a variable in subordinate initiated con-
i 

flict; more tests are needed obviously to resolve the issue. 

Because of this confusion concerning; the relationship of 

this variable to conflict, we are forced to take a null 

hypothesis approach. Using education and occupation as 
i 

measures of socio-economic status, our additional hypotheses 

are as follows: 

5. There is a null relationship between the educational 

level (as a measure of socio-economic status) of the 

subordinate group members and the amount of conflict 
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advocated in their solutions to situations of 

possible intergroup strain; and 

6. There is a null relationship between the occupational 

level (as a measure of socio-economic status) of the 

subordinate group members and the amount of conflict 

advocated in their solutions to situations of pos

sible intergroup strain. 

Age and Sex 

Other important variables found in past studies that 

influence subordinate reactions to dominance are age and sex. 

Powdermaker (1939), in a study of a Mississippi community, 

found that the older generations of Blacks were more inclined 

to accept the will of the dominant group and to display 

deference towards them than were the younger generations. 

Campbell and Schuman (1968) , in a study of perceptions and 

attitudes of Blacks in fifteen major cities, also found such 

a trend (see figure 1). They also found that females tended 

to be less aggressive than males and attributed it to their 

role in society--women tend to be supervised and protected 

more than men. (For similar results see Kramer and Leventman, 

1961; and C. Johnson, 1943:202-205.) 

Based on these findings, we would expect to find the 

following: 

7. The ages of the subordinate group members are 

inversely related to the amount of conflict 



Women 

8 - Women 

a. Percentage saying readiness to use b. Percentage saying violence should 
violence as way to gain Black rights be used against discriminatory 

shopkeeper if other methods fail 

Figure 1. Relations of Age and Sex on Willingness to Employ Violence 

Based on a survey of the perceptions and attitudes of Blacks in 15 major cities, 
conducted on behalf of the National Advisory Commission on Civil Disorders--
Campbell and Schuman, 1968:56. 

tvJ 
w 
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advocated in their responses to situations of 

possible intergroup strain; and 

8. Male subordinate group members advocate greater 

amounts of conflict in their solutions to situations 

of possible intergroup strain than do females. 

Social Mobility 

From the relative deprivation theory we would expect, 

social mobility on the part of the subordinate group to be a 

factor in the selection of possible responses to subordina

tion. A strict interpretation of the theory would seem to 

indicate that the greater the relative deprivation (the 

lower the social mobility), the greater the conflict advo

cated. The social disorganization theory, to the contrary, 

would tend to support the inverse relationship. Those per

sons in a state of mobility are the ones experiencing 

alienation and anomie according to this theory; for, as one 

moves up the social ladder, one is. able to perceive the 

inequalities in life more clearly. One may develop hope 

that equality is near or expect compensation commensurate 

with the new position. G.Marx (196 7) states that militancy is 

thus a product of hope, a belief that a new tomorrow is 

possible. Those who have not experienced mobility may feel 

that it is futile to rebel or aggress, and this futility 

then produces a state of acceptance. 
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Another factor supporting the inverse hypothesis is 

that those persons in a state of mobility may be in a better 

position as far as energy, resources, and self-confidence 

are concerned. They have developed an investment in the 

system. With this and the hope that change can be accom

plished they are more readily equipped to challenge the 

oppressive, powerful dominant group. Myrdal's (1944) theory 

of cumulation may also provide an argument for the inverse 

hypothesis. By making advances in one area, the subordinate 

group may come to expect advances in other areas. If these 

are not forthcoming, the feeling or relative deprivation 

increases until aggression takes place (see also Merton, 

1968). 

Because of the conflicting arguments, we are again 

forced to take a null hypothesis approach. Thus, our 

hypotheses concerning educational and occupational mobility 

are as follows: 

9. There is a null relationship between the educational 

mobility of the subordinate group members and the 

amount of conflict advocated in their solutions to 

situations of possible intergroup strain; and 

10. There is a null relationship between the (household) 

occupational mobility of the subordinate group mem

bers and the amount of conflict advocated in their 

solutions to situations of possible intergroup 

strain. 
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Number of Children ! 

On the relationship between the number of children 
! 

in the household and the tendency to use conflict responses 
/ 

to situations of subordination, no studies have been con

ducted. We might assume countering forces to be at work in 
i 

such a relationship. The parents or heads of households 

with children might be morb inclined toward acceptance be

cause they would not want to risk harm to their children or 

to themselves as the children's supporters. Also, the more 
i 

children in the family the: less time the parents would have 

to consider such action against the dominant group. 

The countering argument is that the parents might 

want better things for their children and be willing to fight 

for equality. Thus, one force acts to push the parents into 

conflict while another works to restrain the parents. Only 

a test can determine which has the most influence. There-
! 

fore, we will state this relationship as another null 

hypothesis: 

11. There is a null relationship between the number of 
i 

children in the family or household of the subordin-
i 

ate group members;and the amount of conflict advo

cated in their solutions to situations of possible 

intergroup straini 
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Significance 

Two justifications exist for such a study as outlined 

above: the first a theoretical justification and the second 

a practical one. (1) The theoretical impact of such a study 

is found in its heuristic qualities. To formulate a precise 

theory of the working mechanisms of a society, we must under

stand why certain behaviors are chosen over other available 

alternatives which means knowing the conditions leading to 

those behaviors. The behavior we focus on is conflict be

tween groups, and we are testing or building a part of the 

theory of intergroup conflict which has been neglected in 

the past. 

(2) The second justification for constructing and 

testing a model of conflict is practical--to find the ele

ments leading to conflict. Those who feel that conflict is 

undesirable may then, by seeing the strains or signs of 

forthcoming conflict, be led to take ameliorative action. 

Many observers, for example, look upon the absence of con

flict as a measure of the mental health of a community. Thus, 

in the frustration-aggression theory (BeTkowitz, 1962), 

frustration felt by members of a community leads to aggres

sion as a way to relieve the frustration (Blalock, 1967). 

The practical application may therefore show that if some of 

the problems in a community are not met and settled properly, 

conflict will arise. It is true that revolutionaries may 



use such a model to produce sources of conflict but only if 

they have the power and means to do so. On the other hand, 

anti-revolutionaries may use the signs of impending conflict 

to mobilize their forces in such a manner as to counter the 

conflict. This study will not attempt to resolve the value-

oriented issues raised here but will undertake the study of 

the preconditions of conflict. 

! 



METHODOLOGY 

Two subordinate groups were selected for study based 

on the criteria of availability and historical significance: 

the Blacks and the Mexican-Americans. The Blacks have been 

the subject of many studies nationally and have also been 

prominent in the news, especially in relation to protests 

and riots. In the Tucson area they have been fairly quiet 

throughout this period of turmoil, with only small-scale, 

sporadic outbursts now and then. In order to obtain an 

adequate sample for study, we first determined that Blacks 

were present in sufficient numbers and fairly well concen

trated in specific areas of the city. 

We chose the Mexican-American group because of their 

large numbers in Tucson and because their protests had be

come more numerous and public. They had played an important 

part in the founding of the area and had been a large, 

integral part of it since the beginning of the city's exist

ence. They were also highly concentrated in a few identifi

able areas of the city. Other groups such as the Indians, 

Jews, Italian-Americans, and Chinese-Americans were 

29 
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considered, but due to their small and scattered numbers, 

an adequate sample was precluded. 

Sampling Technique 

The first step in sampling the two groups involved 

designating those areas of the standard metropolitan area of 

Tucson with high concentrations of each group. This was 

accomplished with the use of the 1970 census tract informa

tion (United States Department of Commerce, 1972). Those 

areas (census tracts) containing over fifteen percent of 

each group were designated sample areas. Those with less 

than fifteen percent were excluded because of the additional 

time it would take to locate subordinate group members within 

them. Using this criteria, we designated seven census tracts 

for the Blacks and fifteen census tracts for the Mexican-

Americans as study areas. 

We approached each house in the designated areas at 

least once using a door-to-door canvass method. The time of 

the canvasses varied in order to take into account those per

sons working or away from home during certain hours of the 

day. Call-backs were also employed for the same reasons. 

One neighborhood was only partially canvassed because the 

interviewer was chased out of the area by a group of Black 

youths throwing rocks. 

In order to be eligible, respondents had to know the 

English language, fall within a given age group, and be 
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either the head of the household or the spouse of the head 

of the household. It was assumed that non-English speaking 

persons would tend to be more passive because of their 

inability to communicate with dominant group members and 

would tend to be less informed by the mass media about 

problems of minorities. They were therefore excluded from 

the sample. 

The age of the subjects was restricted to a range 

from eighteen to forty-five. This eliminated older persons 

and young high school-aged persons from the sample. As dis

cussed earlier, past research has revealed that older persons 

tend to be more conservative and passive than younger persons; 

hence, we assumed that they would tend to exhibit very little, 

if any, conflict in their solutions to strain situations 

(see Campbell and Schuman, 1968). 

The last criterion (head of household or spouse of 

head of household) was used to avoid younger persons and 

older single persons. This was an attempt to avoid the 

young, radical elements and the older, unattached, passive 

persons. Approximately four of five persons eligible under 

this set of criteria consented and were interviewed. The 

final sample consisted of forty Blacks and eighty Mexican-

Americans . 
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Sample Characteristics 

The Black sample consisted of twenty males and 

twenty females, while the Mexican-American sample consisted 

of twenty-three males and fifty-seven females. The mean age 

of the Black sample was 29.7 years, while the mean age of 

the Mexican-American sample was 30.4 years. A look at 

Table 1 shows proportionately more respondents from the 

Mexican-American sample aged 30-36 years (24 at 301) than 

for the Blacks (6 at 15%). This corresponds to the varying 

percentages of age groups among the subordinate groups com

prising those areas sampled. The remaining age categories 

are similar for both groups, with no more than a seven per

cent difference between response rates. 

We used the occupation categories employed by the 

U.S. government in compiling the census tract information 

for the classification of occupations for each of our sub

ordinate groups. In Table 2 we see that the largest occupa

tional classification category for both groups was that of 

housewife (Blacks: 11 at 27.5%; Mexican-Americans: 39 at 

48.75%). One reason for this was the reluctance of males 

in both samples to be questioned. The females tended to be 

much more receptive. The remaining respondents were equally 

distributed for the Blacks except for salesworkers and dis

abled, which had no respondents in either of these cate

gories; proprietors and clerical workers, which had only 
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Table 1 

Distribution of Respondents by Age Groups and Subordinate 
Groups 

Subordinate groups 
Age groups 

Blacks Mexican-Americans 

18-21 years 7 (17.5)a 10 (12.5) 

22-29 years 15 (37.5) 27 (33.75) 

30-36 years 6 (15) 24 (30) 

37-45 years 12 (30) 19 (23.75) 

Total 40 (100) 80 (100) 

Mean age 27. 9 years 30. 4 years 

Percentages in parentheses. 



34 

Table 2 

Distribution of Respondents by Occupation Category and 
Subordinate Group 

Occupation Subordinate groups 

categories Blacks Mexican-Americans 

Professionals 2 (5)a 2 (2.5) 

Proprietors 1 (2.5) 2 (2,5) 

Sales workers 0 (0) 0 (0) 

Clerical and kindred 1 (2.5) 1 (1.25) 

Craftsmen 4 (10) 13 (16.25) 

Operatives 3 (7.5) 3 (3.75) 

Service, except 
household 6 (15) 1 (1.25) 

Laborers including 
household 4 (10) 10 (12.5) 

Not in Labor force: 

Housewives 11 (27.5) 39 (48.75) 

Disabled 0 (0) 1 (1.25) 

Unemployed 4 (10) 2 (2.5) 

Other 4 (10) 6 (7.5) 

Total 40 (100) 80 (100) 

Percentages in parentheses. 
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one respondent each (2.51); and professionals, which had two 

respondents (5%) . The Mexican-American sample also had no 

sales workers and only one respondent (1.25%) in each of the 

following categories: clerical; service, except household; 

and disabled. There were only two Mexican-American respond

ents (2.55) for each of these categories: professionals, 

proprietors, and unemployed. They did have more craftsmen 

(13 at 16.251) and laborers (10 at 12.51) than the Blacks 

(4 at 10% for both categories). 

With regard to education, Table 3 shows the break

down for each subordinate group using the categories: less 

than high school diploma (0 to 11 years), high school 

graduate (12 years), some college (13 to 16 years without 

a degree), college degree (16 years), and post graduate 

(17+ years). The Blacks in the sample had a mean education 

of 11.9 years of school, whereas the Mexican-Americans had 

a mean education level of 11.3 years. No respondents in 

either group listed under five years of school, while many 

listed at least some college (Blacks: 16 at 40%; Mexican-

Americans: 15 at 18.75%). One Mexican-American respondent 

listed 20 years of school and a medical degree. No Blacks 

were found to have gone on to graduate school after obtain

ing their bachelor's degree. 

A majority of our respondents were married heads of 

household or spouses (Table 4). Married Blacks totaled 28 
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Table 3 

Distribution of Respondents by Highest Level of Education 
Completed and Subordinate Group 

, Subordinate groups 
Highest education 

level groups Blacks Mexican-Americans 

Less than high 
school graduate 13 (32.5)a 29 (36.25) 

High school graduate H (27.5) 36 (45) 

Some college but 
no degree 13 (32.5) 11 (13.75) 

Undergraduate degree 3 (7.5) 2 (2.5) 

Post-graduate work o CO) 2 (2.5) 

Total 40 (100) 80 (100) 

Mean education 
level 

11. 9 years 11. 3 years 

Percentages in parentheses. 
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Table 4 

Distribution of Respondents by Marital Status and 
Subordinate Group 

Subordinate groups 
Marital status 

Blacks Mexican-Americans 

Married 28 (70) a 64 (80) 

Separated 0 (0) 1 (1.25) 

Divorced 3 (7.5) 4 (S) 

Widowed 2 (5) 0 (0) 

Single 7 (12.5) 11 (13.75) 

Total 40 (100) 80 (100) 

Percentages in parentheses. 
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(70%) , and married Mexican-Americans totaled 64 (80%) . The 
i 

next largest marital status category was that of the single 

head of household (Blacks: 7 at 17.5%; Mexican-Americans: 

11 at 13.75%). 

Looking at religious affiliation (Table 5), we see 

a large variance between the two samples. • The Blacks listed 

Baptist most often (15 at 37.5% of the respondents), fol

lowed by unaffiliated Protestant (9 at 22.5%) and no reli

gion (8 at 20%) . In the "other" category there was one 

Black respondent in each of the following religious cate

gories: Methodist, First Day Pentecost, Christian (no 

affiliation given), Bahai, and the Church of Christ. A 

large majority of the Mexican-American sample was Catholic 

(69 at 86.25% of the respondents). Their "other" category 

included one respondent in each of the following categories: 

Jehovah Witnesses, Christian (no affiliation given), and 

Lutheran. 

The final characteristic of the samples concerned 

the number of children in each household (Table 6). The 

mean number of children per household for the Black sample 

was 2.1, whereas for the Mexican-American sample it was 

2.95. The modal category for the Blacks was one child, 

while the modal category for the Mexican-Americans was two 

children. The largest difference between the two groups was 

found in the number of households listing'seven or more 
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Table 5 

Distribution of Respondents by Religious Affiliation 
and Subordinate Group 

Subordinate Groups 
Religious 
affiliation Blacks Mexican-Americans 

Catholic 3 (7.5)a 69 (86.25) 

Protestant (no 
affiliation) 9 (22.5) 5 (6.25) 

Baptist 15 (27.5) 3 (3.75) 

None 8 (20) 0 (0) 

Other 5 (12.5) 3 (3.75) 

Total 40 (100) 80 (100) 

Percentages in parentheses. 
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Table 6 

Distribution of Respondents by Number of Children in the 
Household and Subordinate Group 

Number of children 
in the household 

Subordinate groups 

Blacks Mexican-Americans 

0 

1 

2 

3 

4 

5 

6 

7+ 

8 (20) 

13 (32.5) 

5 (12.5) 

5 (12.5) 

5 (12.5) 

2 (5) 

1 (2.5) 

1 (2.5) 

14 (17.S) 

10 (12.5) 

17 (21.25) 

9 (11.25) 

11 (13.75) 

8 (10) 

3 (3.75) 

8 (10) 

Total 40 (100) 80 (100) 

Mean 2,1 children 2.95 children 

Percentages in parentheses. 
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children. Only one Black respondent fell into such a classi

fication with ten children, while there were eight Mexican-

Americans in the category (one with eleven children, one 

with ten, one with nine, one with eight, and four with seven 

children). 

Independent Variables 

Strain 

For the variables of strain, we selected four areas 

of life in order to increase the possibility of including 

the strain which the respondents were experiencing. These 

four areas of life consisted of housing, education, occupa

tion, and social-recreation. They were selected after a 

consultation with the Tucson Commission on Human Relations 

about the most frequent areas of complaint by minorities in 

the area. The respondents were also asked to identify any 

other areas they found troublesome. Only two respondents 

listed additional areas: one listed the police, and one 

listed transportation. 

In the interview we asked each respondent a series 

of twenty-four questions (see Appendix A for the interview 

schedule) concerning: (1) his present position as he per

ceived it; (2) his goals; and (3) the goals that he perceived 

the dominant group holding for him or his subordinate group. 

These twenty-four questions included references to each of 
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the four areas of life. Half the questions concerned spacial 

composition, and half concerned the subordinate group's 

quality of life in comparison to that of the dominant group. 

In order to ensure comparable responses, we gave the 

respondents two 4" x 6" cards with seven standardized 

responses typed on each (Figure 2). One card contained the 

responses for the spacial composition questions (Card 1), and 

the other card contained the responses for the quality of 

life questions. Each set of responses was numbered from one 

(all or almost all [subordinate group] ... or much poorer 

. . .) to seven (all or almost all [dominant group] ... or 

much better than . . .). The measure of strain was then 

computed for each area of life by subtracting the appropriate 

scores: (1) subordinate member's goals minus his perceived 

present position concerning spacial composition; (2) sub

ordinate member's goals minus his perceived present position 

concerning his quality of life; (3) subordinate member's 

goals for himself minus his perception of the dominant group's 

goals for his group concerning the spacial composition of 

society; and (4) subordinate member's goals for himself minus 

his perception of the dominant group's goals for his group 

concerning the quality of life. 

Other Independent Variables 

The variables of age, occupation, and education were 

ascertained by direct, open-ended questions. The respondent's 
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Card 1 

All or almost all (Black, Mex. Amer.) 

Many more (Blacks, Mex, Amer.) than (Whites, Anglos) 

Slightly more (Blacks, Mex. Amer,) than (Whites, Anglos) 

Equal numbers of (Blacks, Mex. Amer.) and (Whites, Anglos) 

Slightly more (Whites, Anglos) than (Blacks, Mex. Amer.) 

Many more (Whites, Anglos) than (Blacks, Mex. Amer.) 

All or almost all (Whites, Anglos) 

a„ These responses applied to the spacial composition 
questions. 

Card 2 

Milch poorer than that of (Whites, Anglos) 

Moderately poorer than that of (Whites, Anglos) 

Slightly poorer than that of (Whites, Anglos) 

Equal to that of (Whites, Anglos) 

Slightly better than that of (Whites, Anglos) 

Moderately better than that of (Whites, Anglos) 

Much better than that of (Whites, Anglos) 

b. These responses applied to the quality of life ques
tions . 

Figure 2. Standardized Response Selection Cards Given 
to Respondents 
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occupation was classified according to the scheme used by the 

U.S. government in compiling its census information. The 

classifications were then ranked from zero to eight in order 

to determine the household occupation level and the occupa

tional mobility of the respondent. First, for the household 

occupation level the scores of the respondent and his/her 

spouse were added. If the spouse or respondent was unem

ployed or a housewife, only the occupation of him or her 

employed outside the household was considered in determining 

the household occupation level. For the occupational mobil

ity score, a household occupation level was determined for 

the respondent's parents, and this was subtracted from the 

respondent's household occupation score. 

We determined the education level of the respondent 

by a direct, open-ended question as to the number of years 

of school completed. The educational mobility score was 

then determined by subtracting the respondent's parent's (of 

the same sex) education level, which was determined by a 

direct, open-ended question, from that of the respondent. 

We determined the variables of subordinate group 

classification and sex by visual observation rather than 

direct questions. The respondents were also asked the number 

of children in the household. 

The final independent variable was the ranking of 

the different areas of life based on the criterion of being 
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troublesome to the respondent. The respondent was first 

asked to identify the area most troublesome to him. He was 

then asked to identify the area least troublesome for him. 

This final process was then repeated for the remaining two 

areas of life. Each area of life was then given a "trouble

some score" from one to four (one representing the most 

troublesome; four the least troublesome). If the respondents 

listed any other areas as troublesome, they were asked to 

include them in the ranking. (They all were given rankings 

of five by the respondents.) In some cases the respondents 

indicated that all areas were equally troublesome, in which 

case they were given rankings of 2.5 by the interviewer. 

Dependent.Variable 

We defined the dependent variable as the degree of 

conflict in the respondent's solutions to situation of pos

sible intergroup strain. To measure this variable, we pro

vided the respondents with four situations involving possible 

strain in relation to both spacial composition and quality of 

life. We then asked them to tell us what they would do if 

faced with such a situation. The situations included one 

from each of the four different areas of life used for the 

independent variables: housing, education, occupation, and 

social-recreation. Open-ended questions were used in order 

to obtain the respondent's own ideas of what he would do. 

Information about the respondent's past experience with each 
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situation, his solution (if he had experienced such a situa

tion) , and the success or failure of the solution was also 

gathered by the use of open-ended questions. Only one Black 

and one Mexican-American indicated any previous experiences 

with the situation or having tried the solutions before. 

After completing all the interviews, we formulated 

a list of all responses given to each situation. We then 

asked a set of judges to rank the responses to each situation 

in relation to the amount of conflict manifested in each. 

The judges for this part of the study consisted of students 

enrolled in three sociology classes at the University of 

Idaho during the spring semester, 1974-1975: (1) Sociology 

of Race and Ethnic Relations (52 judges); (2) Sociology of 

Criminology (76 judges); and (3) Sociology of Social Problems 

(36 judges). (Please refer to Table 7.) The judges ranged 

in age from eighteen to forty-five; 77 were females, and 83 

were males. By class standing, they included the following: 

17 freshmen, 56 sophomores, 39 juniors, and 52 seniors. Of 

the 160 total only 63 were sociology majors, with the re

mainder ranging from education majors to agricultural majors. 

Ranking Procedure 

The judges received a brief training session on the 

method of magnitude estimation (see Hamblin, 1966, 1971) 

before they were asked to score the responses as to the 

amount of intergroup conflict in each response. They were 
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Table 7 

Number of Judges by Class Standing and Course 

Class standing 
Course Total 

Freshman Sophomore Junior Senior 

Social problems 11 19 2 4 36 

Criminology 3 23 23 27 76 

Race 3 14 14 21 52 

Total 17 56 39 52 160 
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first given estimation tasks for which they were shown a 

point on the blackboard and told that it represented 100 

units from the bottom of the board. They were then asked 

the distance from the bottom of the board for a dot one half 

as far, one quarter as far, twice as far, and three times as 

far. We encountered no problems in this task. Care was 

taken not to be too encouraging so that the judges would be 

more careful and conscientious in the estimations to follow. 

Next, we read the judges our definition of conflict: 

"a struggle over values.(distributive or nondistributive) in 

which the immediate aims of the opponents are to neutralize, 

injure, or eliminate their rivals. Conflict results from the 

conscious pursuit of exclusive values'1 (Williams, 1947). We 

then told them that they would be given a number of responses 

to a given situation and that they were to rank the responses 

in comparison to a standard: "Report them to the Better 

Business Bureau." They were told that this standard was 

assumed to have 100 units of conflict. We chose that stand

ard because we felt that it implied some degree of intergroup 

conflict, while it still left room for other responses above 

and below it. We then told the judges, "You will be given a 

set of responses. If you feel that a response implies twice 

as much intergroup conflict as the standard, you are to give 

it a value of 200 units; one half as much conflict, 50 units; 

and one third as much conflict, 33-1/3 units. If you feel a 
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response implies no intergroup conflict, you are to give it 

a value of zero." We next read the judges the first hypo

thetical situation presented to the respondents during the 

interview phase of the study. They were told, "If a response 

to the situation such as 'report them to the Better Business 

Bureau1 implied 100 units of intergroup conflict, how many 

units of intergroup conflict would involve?" Each 

response given during the interview was then inserted one at 

a time into the above statement. There were a total of 107 

responses given to the housing situation, 104 for the educa

tion situation, 104 for the occupation situation, and 155 

for the social-recreation situation. (Some respondents gave 

more than one solution.) This process and this standard of 

comparison were used for all four situations (housing, educa

tion, occupation, and social-recreation). The judges were 

requested to record their scores next to the appropriate 

response number on a sheet of paper. 

After this process was completed, the intergroup 

conflict values of each of the 160 judges were listed, and 

the median score for each response was determined. This 

median score then became our value for the degree of inter

group conflict for each particular response. 

Characteristics of the Dependent Variable 

The suggested responses ranged from "do nothing" to 

"riot--some people might get hurt." (The categories of 
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responses and the median conflict scores can be seen in 

Table 8.) Using the education situation as an example, we 

see that those responses indicating no action or movement 

away from the situation were rated as zero conflict re

sponses; those rated as containing twenty to thirty points 

of conflict involved contacting someone. These responses 

indicated no specific person or group to be contacted; they 

offered only a vague target. The forty-to-sixty category 

involves responses which suggest working through the system: 

"talking to owners, the superintendent, school boards, etc." 

The next category'(ninety to 110) involves either going out

side the system to independent agencies which contain both 

subordinate and dominant group members or making a public 

appeal. For the 140-160 category, we see that the move is 

to contact governmental agencies, while the 190-210 category 

of responses involves taking it to court or contacting an 

organization specifically set up to handle complaints. The 

two groups of responses which imply the greatest degree of 

conflict involve the use of direct protest against those 

dominant-group individuals or institutions involved. Thus, 

for the 240-260 group we see the responses are "boycott" and 

"protest-picket"; and for the highest degree of conflict 

response category, we find the subordinate group advocating 

the use of force or violence against the dominant individual, 

group, or institution. Similar responses were given for all 
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Table 8 

Examples of Responses for Each Degree of Conflict Category 

Degree of conflict c £ 
category Examples of responses 

000 Do nothing, Send them to poorer 
school, Move 

020-030 See someone about it, Try to find a 
school that would accept them, Report 
it to someone 

040-060 Rush it through the school system, 
Talk to the superintendent 

090-110 Give it to the newspapers, Contact the 
television station, Contact the Better 
Business Bureau 

140-160 Go to the Governor, Go to a federal 
agency 

190-210 Take it to court, Contact the Urban 
League, Contact the N.A.A.C.P. 

240-260 Protest, Boycott 

290-310 Put the kids in school anyway, Use 
force if necessary, Raise some hell, 
Fight back 



52 

four situations, and the range of scores is the same or 

similar. 

In Table 9 we see the frequency of responses for 

each degree of conflict category for the Black sample. In 

all situations the 020-030 category of conflict is the modal 

response except in the situation concerning occupations, 

where the 040-060 response is the modal category. Except 

for these modal categories, the responses seem to be fairly 

evenly distributed. It should be noted, however, that for 

the housing and education situations there were no responses 

falling in the 240-260 or 290-310 range. In general, most 

respondents stated they would do something but did not know 

exactly what, although there was a large number of 

respondents who had more specific solutions in mind. 

In Table 10 we see the frequency, distribution of 

responses to each conflict situation for the Mexican-

American sample. For the housing, education, and social-

recreation situations we see that the modal response 

category is again 020-030; for the occupation situation the 

modal category is the 140-160 response. The responses for 

the Mexican-American sample tend to be more widely distrib

uted across the various categories than are those for the 

Black sample. We also find more responses in the 240-260 

and 290-310 categories than in the Black sample. 



Table 9 

Frequency of Responses for Each Degree of Conflict Category by 
Conflict Situation for Blacks (n = 40) 

Degree of conflict 
category 

Conflict situation 

Housing Education Occupation Social-Recreation 

000 2 (5 .0) a  2 (5.0) 2 (5.0) 6 (15.0) 

020-030 19 (47.5J  22 (55.0) 7 (17.5) 16 (40.0) 

040-060 5 (12.55 3 (7.5) 10 (25.0) 1 (2.5) 

090-110 3 (7 .55 1 (2.5) 4 (10.0) 3 (7.5) 

140-160 5 (12.S) 5 (12.5) 8 (20.0) 4 (10.0) 

190-210 6 (15.0) 7 (17.5) 6 (15.0) 7 (17.5) 

240-260 0 CO) 0 (0) 1 (2.S)  2 (5.0) 

290-310 0 (0) 0 (0) 2 (5.0) 1 (2.5) 

Total  40 (100) 40 (100) 40 (100) 40 (100) 

a 
Percentages in parentheses. 



Table 10 

Frequency of Responses for Each Degree of Conflict Category by 
Conflict Situation for Mexican-Americans (n = 80) 

Degree of conflict 
category 

Conflict situation 

Housing Education Occupation Social-Recreation 

000 5 (6.25) a 5 (6.25) 3 (3.75) 10 (12.5) 

020-030 25 (31.25) 28 (35.0) 23 (28.75) 19 (23.75) 

040-060 17 (21.25) 11 (13.75) 12 (15.0) 11 (13.75) 

090-110 11 (13.75) 5 (6.25) 8 (10.0) 9 (11.25) 

140-160 15 (18.75) 19 (23.75) 27 (33.75) 16 (20.0) 

190-210 6 (7.5) 7 (8.75) 4 (5.0) 12 (15.0) 

240-260 0 (0.0) 1 (1.25) 1 (1.25) 1 (1.25) 

290-310 1 (1.25) 4 (5.0) 2 (2.5) 2 (2.5) 

Total 80 (100.0) 80 (100.0) 80 (100.0) 80 (100.0) 

Percentages in parentheses. 
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Using these independent and dependent variables, let 

us now turn to the descriptive analysis and tests of the 

hypotheses. 



SUMMARY OF FINDINGS 

In presenting the results of our analysis, we will 

first look at the distribution statistics for (1) each type 

of strain, (2) the other independent variables, and (3) the 

amount of conflict advocated for each situation of possible 

intergroup strain. This will be followed by: (1) a test of 

each hypothesis using zero-order correlations and (2) a step

wise multiple regression analysis to find those independent 

variables most relevant to the explanation of conflict in 

solutions to possible strain situations. This analysis will 

involve a separate examination of each subordinate group, 

though comparisons between groups will be made where appro

priate. We shall begin with an analysis of the distribution 

statistics for the types of strain for each subordinate group 

and area of life. 

Distribution of Strain Variables 

Table 11 reports the descriptive statistics for each 

type of strain by subordinate group. The normality of the 

strain distribution can be inferred from the relatively low 

indicators of skewness (Gl) and kurtosis (G2). 

56 



Table 11 

Distribution Statistics of Types of Strain by Subordinate-Group and Area of Life 

Strain Area 

Blacks (n = 40) 

S.D. G1 G2 

Mexican-Americans (n = 80) 

S.D. G1 G2 

Type I (Gs-PPs) 

Spacial Housing 1.5500 1.8567 
compo- Education -.1500 1.9944 
sition Occupation -1.5750 1.6262 

Social .8500 1.2952 

Type II (Gs-PPs) 

Quality Housing 1.1000 1.3379 
Education .7750 1.2745 
Occupation 1.7500 1.5930 
Social 1.2500 1.7428 

Type III (Gs-Gd) 

Spacial Housing 1.8750 1.7915 
compo- Education 1.5750 1.9350 
sition Occupation .5750 2.2681 

Social 1.3750 1.7984 

Type IV (Gs-Gd) 

Quality Housing 1.0500 1.3029 
Education 1.3000 1.7205 
Occupation 1.5500 1.5484 
Social 1.3250 1.6184 

-.0554 
.4908 
.1341 
-.0652 

.8193 
1.1510 
.9324 
1.1440 

.5165 

.0930 

.0695 
.0802 

.5026 

.6471 

.2334 
•.4812 

.0951 

.1486 

.4499 

.0674 

.0232 
-.3119 
-.9181 
-.6077 

.1787 -.7805 

.0571 -.4670 

.9772 1.0494 

.9168 1.3580 

1.5375 
1.0125 
-.4000 
.7000 

.8750 
1.0500 
1.2000 
1.1125 

.4375 

.2625 

.1875 

.0750 

1.0250 
.9375 
.9625 
.9750 

1.6654 
1.4008 
1.8615 
1.7706 

1.2686 
1.7529 
1.5922 
1.8439 

2.0787 
1.6182 
1.9046 
1.7086 

1.4661 
1.5358 
1.4954 
1.7246 

-.3334 -.0775 
-.0495 .1208 
.0577 1.4700 
-.7706 .9887 

1.3741 
1.0935 
.7113 
-.0935 

2.4541 
1.4544 
,9632 
1.5002 

-.5670 .8976 
.2259 -.5726 
-.0629 1.4060 
-.5828 1.3236 

1.0992 
.9745 

1.0061 
.6527 

1.4797 
.5394 
.9046 
2.3577 

Note: G1 = degree of skewness; G2 = kurtosis (peakedness). tn 
*"4 
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We see that with regard to the disparity between the 

subordinate group's goals and its perceived present position 

concerning spacial composition (Type I Strain), Blacks 

experience a positive strain for housing (X = 1.5500) and 

social-recreation (X = .8500) but a negative strain for 

education (X = -.1500) and occupation (X - -1.5750). With 

regard to housing, the Blacks indicate a desire for equal 

numbers of the Blacks and Whites in their neighborhoods but 

see their present neighborhoods as being mostly black. To a 

lesser extent, this relationship also holds for the area of 

social-recreation. The negative strain associated with 

occupations is due to the Blacks seeing themselves surrounded 

by Whites. They would like to see more Blacks in their work 

groups. There is very little Type I Strain regarding the 

educational institutions, but when present it resembles the 

occupational strain. 

The Mexican-Americans experience their greatest 

Type I Strain in the areas of housing (X = 1.5375) and educa

tion (X = 1.0125). They see their neighborhoods and schools 

as being mostly Mexican-American, though they would like a 

more equitable arrangement. As do the Blacks, they experi

ence a negative strain, although not as strong, concerning 

their work groups (occupation X = -.4000). They would prefer 

work groups with equal numbers of Mexican-Americans and 

Anglos but see themselves surrounded mostly by Anglos. There 
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is a moderate amount of strain (X = .7000) over the spacial 

composition of their social-recreational activities and 

facilities. 

Examining the disparity between the group's goals 

and present position concerning the quality of life, Type II 

(Gs - PPs) Strain, we see that both groups are similar. The 

greatest amount of strain is found in the area of occupation. 

The Blacks' strain is stronger (X = 1.7500) since they feel 

more discriminated against, but the Mexican-Americans also 

exhibit a high degree of strain in this area (X = 1.2000). 

In the area of social-recreation, both groups feel that the 

quality of their present activities and facilities falls 

below their goals--the amount of strain being similar for 

both groups (Blacks X = 1.2500 and Mexican-Americans X = 

1.1125). We see the greatest difference between the groups 

when we look at the quality of housing and education. The 

Blacks see their housing as falling below their goals to a 

greater extent than do the Mexican-Americans (X = 1.1000 

and X = .8750, respectively). This pattern is the same for 

education except the group positions are reversed (Blacks 

X = .7750 and Mexican-Americans X - 1.0500). 

Looking at the third tvpe of strain (disparity 

between the subordinate group's goals and the goals it per

ceives the dominant group holding for it: Gs-Gd concerning 

spacial composition), we see that Blacks experience a 
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relatively large amount of strain over all areas of life 

except that which deals with their work group (occupation). 

They experience the greatest amount of strain in the area of 

housing (X = 1.8750), followed by education (X = 1.5750) and 

social-recreation (X = 1.3750), Generally, they feel that 

the Whites want to segregate them from White society. This 

feeling is not as strong in the area of occupations because 

many Blacks feel the Whites would prefer them to work in 

integrated or all-White work groups, while some Blacks would 

prefer to work in predominantly Black or racially balanced 

work groups. 

In contrast, the Mexican-Americans exhibit little 

Type III Strain in the areas of social-recreation (X = 

.0750) and occupation (X = .1875) and only slightly more 

strain in regard to education (X = .2625) and housing (X" = 

.4375). This may be misleading if one assumes that the 

Mexican-Americans want equality in the spacial composition 

of these areas. One reason for these low strain values is 

that many Mexican-Americans would prefer to live, work, and 

associate with other Mexican-Americans and feel that the 

Anglos also would prefer that they be segregated. Those 

Mexican-Americans who prefer racially balanced surroundings 

perceive that the Anglos also desire equal surroundings. 

This may be a case of selective perception on the part of 
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the subordinate group and, hence, produce the small amount 

of strain. 

Although there is agreement among Mexican-Americans 

about the Anglos' position regarding the spacial composition 

of the areas of life, they exhibit a fairly high amount of 

strain about their goals and their perceptions of the goals 

held for them by the Anglos (Type IV Strain: Gs-Gd concern

ing the quality of life). They would prefer equal or better 

conditions, but they perceive the Anglos as wanting them to 

have inferior housing, educations, occupations, and social-

recreational activities and facilities. The amount of strain 

they feel tends to be nearly the same over all the areas of 

life: housing X = 1.0250; education X = .9375; occupation 

X = .9625; and social-recreation X = .9750. 

This pattern is also apparent in the Blacks' Type IV 

Strain. The strains are at a similar level except for the 

strain over housing, which is still fairly high. The Blacks 

feel that the Whites want them to have inferior lives, while 

they want a style of living equal to or better than that of 

the Whites. The Blacks exhibit more Type XV Strain in all 

areas of life than do the Mexican-Americans: housing X = 

1.0500, education X = 1.3000, occupation X = 1.5500, and 

social-recreation X = 1.3250. 



Distribution of Other Independent Variables 

Table 12 shows the descriptive statistics for each 

social variable (except sex) by subordinate group. Again, 

the normality of the distributions can be inferred from the 

relatively low indicators of skewness (Gl) and kurtosis (G2). 

The characteristics of age, education, occupation, and number 

of children in the household were discussed in an earlier 

section on sample characteristics and will not be repeated 

here. 

With regard to educational mobility we see that the 

Mexican-American respondents experienced an average of 5.17 

more years of education than that of their parents of the 

same sex. This is more than twice as many as the Black 

respondents, who averaged a 2.44-year increase. There was 

considerable variation in both samples, as can be seen from 

the standard deviations (Mexican-Americans: 3.91; Blacks: 

3.89). This indicates that some respondents were highly 

mobile while others were not. 

Looking at household occupational mobility, we see 

that both samples seem to have made little progress. Both 

the Mexican-Americans and Blacks averaged about one half a 

position increase in household occupational mobility over 

that of their parents (Blacks: .53 position; Mexican-

Americans: .46 position). There was some variation within 



Table 12 

Distribution Statistics of Social Characteristics by Subordinate Group 

Social variables 
Blacks (n = 40) 

S.D. G1 

Mexican-Americans (n=80) 

G2 S.D. G1 G2 

Age 29.65 7.83 .03 -.05 30.35 7.26 .14 .06 

Education level 11.90 2.34 .00 - .03 11.33 2.53 -.24 .17 

Occupation level 
(household) 

2.88 1.84 .62 .34 3.25 1.68 1.34 -.70 

Education mobility 2.44 3.89 .54 .14 5.17 3.91 .46 .07 

Occupation mobility 
(household) 

.53 2.08 .23 -.07 .46 2.09 .39 .18 

Number of children 
in household 

2,10 2.07 1.59 .67 2.95 2.41 1.18 .27 

Note: S.D. = standard deviation; G1 = degree of skewness; G2 = kurtosis 
(peakedness). 

ON 
O) 
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each group as indicated by the standard deviation (Blacks: 

2.08; Mexican-Americans : 2.09), 

Distribution Statistics for the Amount of 
Conflict Advocated in Situations of 

Possible Intergroup Strain 

The normality of the conflict distribution can be 

inferred from the relatively low indicators of skewness CGI) 

and kurtosis (G2) in Table 13. We see similar patterns for 

both subordinate groups. For instance, both advocate more 

conflict in their solutions to occupational situations of 

possible strain than to the other strain situations. For the 

Black sample the mean conflict for the occupation situation 

is more than twenty points higher than for the next highest 

situation concerning the social-recreation area of life 

(X = 108.525 and X = 88.25 respectively). The social-

recreation area is also the next highest area in conflict 

for the Mexican-American group, but the difference between 

it and conflict advocated in the occupation situation is less 

than two points. It is evident from looking at the next 

highest conflict situation that the patterns for the two 

groups differ. The Blacks exhibit more conflict in the 

education situation, while the Mexican-Americans exhibit more 

conflict in the housing situation. The difference between 

the amount of conflict for the education and housing situa

tions for the Blacks is very small (X = 75.375 and X = 74.25 

respectively), while for the Mexican-Americans we see the 



Table 13 

Distribution Statistics of Amount of Conflict by Subordinate-Group 
and Situation Area 

Blacks (n = 40) Mexican-Americans (n = 80) 

area X S .D. G1 G2 X S .D. G1 G2 

Housing 75 .3750 69 .0353 .8721 -1.0327 78 .7125 64 .9043 .7431 -1 .1482 

Education 74 .2500 72 .2491 .7932 .6975 92 .9500 82 .0301 .2050 -.8431 

Occupation 108 .5250 82 .3903 .6945 1.2710 97 .9375 71 .5017 .1735 .9786 

Social 88 .2500 89 .2457 .3427 .7943 96 .0500 79 .1884 .0232 1 .1973 

Note: G1 = degree of skewness; G2 = kurtosis (peakedness). 

o\ 
cn 
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greatest difference when comparing these two situations 

(education X = 92.95 and housing X = 78.71). The three areas 

of greatest conflict for the Mexican-Americans are very-

similar, having little more than a three-point difference 

between them. This would indicate a tendency on the part of 

the Mexican-Americans to use conflict with the same frequency 

in most areas of life where discrimination occurs. 

When compared to the Black sample, the Mexican-

Americans advocate more conflict in their responses to all 

situations except those concerning occupations. The Blacks 

tend to advocate a large amount of conflict in this situation 

only and a moderate amount in the social-recreation situation. 

They seem to de-emphasize the use of conflict in the educa

tion and housing areas of life. The Mexican-Americans de-

emphasize the use of conflict only in the housing situation. 

Let us now turn to a test of our hypotheses. 

Tests of the Hypotheses 

In this section we will examine each hypothesis with 

regard to the zero-order correlations between the variables 

and then the multiple regression equation which best explains 

the degree of conflict advocated for each situation of pos

sible intergroup strain. First, let us look at the zero-

order correlations between the independent variables and the 

degree of conflict advocated in the solutions to possible 

strain situations. 
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Zero-Order Correlations for 
Each Hypothesis 

Hypothesis 1--Type I Strain. If this hypothesis is 

supported, we would expect to find a strong relationship 

between the amount of Type I Strain (indicated by the dis

parity between the subordinate group members' goals and 

their perceived present positions concerning the spacial 

composition of society) and the amount of conflict advocated 

in solutions to the situations of possible intergroup strain. 

For the Black sample (Table 14) we do not find such a rela

tionship. The largest correlation is only .32 concerning 

the social-recreation area of life. Assuming the possibility 

of displaced conflict--where strain in one area of life may 

be displaced so that conflict appears in another area of 

life--we still do not find support for this hypothesis, since 

these correlations are also less than those for the social 

area of life. 

For the Mexican-American sample (Table 15) there is 

even less support; most of the relationships are negative, 

the largest correlation being -,30 for the education area of 

life. This is also true if we consider the possibility of 

displaced conflict. While the original hypothesis is not 

supported for the Mexican-American sample, we cannot assume 

that the inverse relationship holds even though most of the 

correlations are negative. The correlations are still too 



Table 14 

Zero Order Correlations between Amount of Strain and Conflict in Solutions 
to Situations by Type of Strain, Area of Strain, and 

Situation Area for Blacks (n = 40) 

Situation area 

Strain Area Housing Education Occupation Social 

r Tz r r2 r r2 r r2 

Type I (Gs-PPs) 
Spacial 
compo-• 
sition 

Housing 
Education 
Occupation 
Social 

01 ,00 .20 .04 .24 .06 .20 .04 
28 .08 .20 .04 .21 .04 .28 .08 
11 .01 .02 .00 .29 .08 .24 .06 
16 .03 .23 .05 .31 .10 .32 .10 

Type II (Gs-PPs) 
Quality Housing .58 .34 -.02 .00 .36 .13 -.15 .02 

Education .19 .04 .64 .41 .28 .08 .43 .18 
Occupation .22 .05 -.00 .00 .62 .38 -.04 .00 
Social .28 .08 .50 .25 .30 .09 .57 .32 

Type III (Gs-Gd) -  - -

Spacial Housing -.05 .00 .09 .01 .22 .05 .07 .00 
compo Education .30 .09 .19 .04 .24 .06 .12 .01 
sition Occupation -.04 .00 .03 .00 .24 .06 -.01 .00 

Social .04 .00 -.08 .01 .13 .02 -.26 .07 

Type IV CGs-Gdj 
Quality Housing 

Education 
Occupation 
Social 

.42 .18 .12 .01 .34 .12 -.08 .01 

.31 .10 .35 .12 .45 .20 .28 .08 

.26 .07 .17 .03 .34 .12 -.02 .00 

.25 .06 .34 .12 .28 .08 .37 .14 



Table 15 

Zero Order Correlations between Amount of Strain and Conflict in Solutions to 
Situations by Type of Strain, Area of Strain, and Situation Area 

for Mexican-Americans (n = 80) 

Situation area 

Strain Area Hous mg Education Occupation Social Strain Area 

r r2 r r2 r r2 r r2 

Type I (Gs-PPs) 
Spacial Housing .03 .00 -.09 .01 .05 .00 .08 .01 
compo Education - .13 .02 -.30 .09 -.16 .03 -.21 .04 
sition Occupation -.13 .02 -.10 .01 -.01 .00 -.22 .05 

Social -.20 .04 -.13 .02 -.24 .06 - .14 .02 

Type II (Gs-PPs) 
Quality Housing .58 .34 .18 .03 .25 .06 .10 .01 

Education .16 .03 .65 .42 .25 .06 .12 .01 
Occupation .06 .00 .15 .02 .68 .46 .08 .01 
Social .14 .02 .21 .04 .23 .05 .55 .30 

Type III (Gs-Gd) 
Spacial Housing 
compo- Education 
sition Occupation 

Social 

.16 .03 .01 .00 .07 

.21 .04 .02 .00 .01 

.02 .00 .05 .00 -.00 

.05 .00 -.06 .00 -.16 

.00 .22 .05 

.00 .09 .01 

.00 .00 .00 

.03 -.07 .00 

Type IV (Gs-Gd) 
Quality Housing 

Education 
Occupation 
Social 

.32 .10 .28 .08 .35 .12 .28 .08 

.20 .04 .49 .24 .19 .04 .22 .05 

.04 .00 .28 .08 .35 .12 .22 .05 

.17 .03 .31 .10 .23 .05 .27 .07 
Ov 
tO 
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weak to support such an assumption. (Possible reasons and 

explanations for these findings will be presented in the next 

chapter.) 

Hypothesis 2--Type II Strain. For this hypothesis 

to be supported we would expect to find a strong relationship 

between the amount of Type II Strain (indicated by the dis

parity between the subordinate group member's goals and his 

perceived present position concerning the spacial composition 

of society) and the amount of conflict advocated in solutions 

to the situations of possible intergroup strain. For the 

Blacks (Table 14) we find fairly large correlations in all 

four areas of life: housing = .58; education = .64; occupa

tion - .62; and social = .57. We also find some fairly 

strong indicators of displaced conflict. For instance, the 

correlation between strain in the social area of life and 

conflict in the education situation is .50, and the correla

tion between strain in the education area of life and the 

social situation is .43. 

For the Mexican-American sample (Table 15) we find 

the same to be true. The fairly strong relationships indi

cate strain and conflict in the same areas of life as in the 

Black sample: housing = .58; education = .65; occupation = 

.68; and social = .55. Data from both samples tend to sup

port this hypothesis. 
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Hypothesis 3--Type III Strain. This hypothesis indi

cates a relationship between the amount of Type III Strain 

(indicated by the disparity between the goals of the sub

ordinate members and the goals they perceive the dominant 

group imposing on them in relation to the spacial composition 

of society) and the amount of conflict advocated in the solu

tions to the situations of possible intergroup strain. For 

the Black sample (Table 14) there is little if any support 

for this hypothesis. The largest zero-order correlation is 

found in a situation of displaced conflict between strain in 

the education area of life and conflict advocated for the 

housing situation where r equals .30. 

For the Mexican-Americans (Table 15) there is again 

no support for this hypothesis even when the possibility of 

displaced conflict is considered. This hypothesis does not 

seem to be supported by our data. 

Hypothesis 4--Type IV Strain. This hypothesis posits 

a relationship between the amount of Type IV Strain (indicated 

by the disparity between the goals of the subordinate members 

and the goals they perceive the dominant group imposing on 

them in relation to the quality of life) and the amount of 

conflict advocated in their solutions to the situations of 

possible intergroup strain. For the Blacks (Table 14) we 

see some support for the hypothesis. The correlations are 

not as high as are those supporting the second hypothesis, 
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but they are consistent and positive. Thus, in the case of 

the direct relationship in which the strain area and con

flict situation are the same we find the following correla

tions: housing = .42; education = .35; occupation = .34; 

and social = .37. We should also note that when we consider 

displaced conflict we find a fairly strong relationship 

between strain in the education area of life and conflict 

advocated in the solution to the occupation situation 

(r = .45). 

For the Mexican-American sample (Table 15), we find 

less support than for the Blacks, but again it is consistent, 

positive, and fairly high. When looking at similar areas of 

life and conflict situations we find the following relation

ships: housing = .32; education = .49; occupation - .35; 

and social - .27. There is less evidence of displaced con

flict for the Mexican-Americans than for the Blacks. 

On the whole this hypothesis tends to be supported 

by our data. 

Hypothesis 5--Education. Because past research and 

explanations are contradictory concerning the relationship 

between socio-economic status and aggression, we hypothesized 

a null relationship between education (as a measure of socio

economic status) and the amount of conflict advocated in the 

solution to situations of possible intergToup strain. Look:-., 

ing at Table 16 for the Blacks and Table 17 for the 
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Mexican-Americans, we find that, generally, our null 

hypothesis is supported. The only possible exceptions are 

evident in the Mexican-American sample in the social situa

tion where the zero-order correlation is .39 and in the Black 

sample in the education situation where the zero-order cor

relation is .34. The remaining relationships tend to be much 

smaller. 

Hypothesis 6--Occupation. Using occupation level as 

a measure of socio-economic status, we also hypothesized a 

null relationship between it and the amount of conflict advo

cated in solutions to situations of possible intergroup 

strain. Looking at Tables 16 and 17 we find strong support 

for the null hypothesis since the largest correlation is only 

-.16. It seems that the conflicting influences we discussed 

in the first chapter prevent a prediction as to whether knowl

edge of a minority's socio-economic status (education and 

occupation) would reveal his views toward the use of conflict 

in situations of intergroup strain. 

Hypothesis 7--Age. In this hypothesis we indicated 

an inverse relationship between the age of the respondents 

and the amount of conflict advocated in their solutions to 

situations of possible intergroup strain. Tables 16 and 17 

show fairly strong and consistent support for this hypothesis. 

The support is strongest with the Black sample, where we find 

the younger persons advocating more conflict than the older 
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Table 16 

Zero Order Correlations between Social Variables and Amount 
of Conflict in Solutions to Situation by Situation Area 

for Blacks (n = 40) 

Situation area 
Social 
variables Housing Education Occupation Social 

r r2 r r2 r r2 r r2 

Age -.42 .18 -.50 .25 -.37 .14 -.66 .44 

Sexa .17 .03 .23 .05 .20 .04 .36 .13 

Education 
level 

.06 .00 .34 .12 .11 .01 .01 .00 

Occupation 
(household) 

- .14 .02 .04 .00 -.16 .03 .02 .00 

Educational 
mobility 

.07 .00 .42 .18 .08 .01 .16 .03 

Occupational 
mobility - .42 .18 -.39 .15 -.42 .18 -.35 .12 

Number of 
children -.38 .14 -.34 .12 -.40 .16 -.37 .15 

A dichotomous variable regression analysis was used 
to obtain the r and r2 for sex. 
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Table 17 

Zero Order Correlations between Social Variables and Amount 
of Conflict in Solutions to Situation by Situation Area 

for Mexican-Americans (n = 80) 

Situation area 

Social 
variables 

Housing Education Occupation Social Social 
variables 

r r2 r r2 r r2 r r 2 

Age -.62 .38 -.39 .15 -.22 .05 -.56 .31 

Sexa .02 .00 -.03 .00 .08 .01 -.03 .00 

Education 
level 

.23 .05 .20 .04 .12 .01 .39 .15 

Occupation 
(household) 

-.02 .00 .07 .00 -.03 .00 .12 .01 

Educational 
mobility 

.08 .01 .05 .00 -.15 .02 .11 .01 

Occupational 
mobility 

-.18 .03 .13 .02 .03 .00 .01 .00 

Number of 
children -.43 .18 -.26 .07 -.17 .03 -.42 .18 

A dichotomous variable regression analysis was used 
to determine the r and r2 for sex. 
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persons for all situations: housing = -.42; education = 

-.50; occupation = -.37; and social = -.66. 

For the Mexican-Americans (Table 17) we find strong 

support in three of the four areas: housing = -.62; educa

tion = -.39; and social = -.56. The only situation with 

weak support is that of occupation (r = -.22). This may be 

because of the large number of Mexican-American females in 

our sample who were not employed outside the home. This was 

especially characteristic of the younger respondents. They 

may not be able to relate to the occupation situation as well 

as to the other situations. It should be noted that this 

situation was also the weakest area for the Blacks possibly 

for the same reasons. 

On the whole this hypothesis is supported. 

Hypothesis 8--Sex. From past research we hypothe

sized that males would advocate more conflict than would 

females. In Table 16 we see that there is only one area 

(social-recreation) with a fair amount of support for our 

hypothesis (dichotomous variable regression r = .36). The 

remaining areas offer extremely weak support among the Black 

sample. 

For the Mexican-American sample (Table 17) we see 

absolutely no support for this hypothesis. The women advo

cated just as much conflict in their solutions to problematic 

situations as did the men. 



77 

Hypothesis 9--Educational Mobility. Because of con

flicting explanations we were forced to posit a null rela

tionship between the educational mobility of minorities and 

the amount of conflict advocated in their solutions to situa

tions of possible intergroup strain. The information in 

Tables 16 and 17 lends support for this hypothesis. For the 

Blacks (Table 16) we see only one area which might not sup

port the hypothesis. It seems to a small degree that, in 

education, the more mobile Blacks would tend to advocate more 

conflict in their solutions to the education strain situation 

than would the less mobile Blacks (r = .42). 

For the Mexican-American sample (Table 17) we can 

find no evidence to reject the hypothesis. In addition, they 

do not show the trend evinced by the Blacks concerning the 

education situation. 

On the whole our null hypothesis is supported. 

Hypothesis IP — Occupational Mobility. Taking into 

account the same conflicting explanations for educational 

mobility, we were also forced to posit the null hypothesis 

for our comparison of occupational mobility with the amount 

of conflict advocated in the solutions to situations of pos

sible intergroup strain. For the Black sample (Table 16) we 

find some support for an inverse relationship between the 

variables. The largest correlations are found in the situa

tions concerning housing and occupation (r's = -.42), 
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followed by the education situation (r = -.39), and the 

smallest is found in the social situation (r = -.35). Taking 

these correlations into account, we would tend to reject the 

hypothesis in favor of an inverse relationship. 

When we look at the Mexican-American sample (Table 17) 

we see that the null relationship is supported. The largest 

correlation for this subordinate group is only -.18. It 

seems that the relationship between occupational mobility and 

amount of conflict advocated varies for different subordinate 

groups. The following chapter includes a discussion of pos

sible explanations. 

Hypothesis 11--Number of Children in the Household. 

We were unable to hypothesize a direct or inverse relation

ship between the number of children in the household and the 

amount of conflict advocated in the problematical situations 

because of conflicting explanations and a lack of research. 

The result is a null hypothesis. Our data (Tables 16 and 17) 

lend support for an inverse relationship for both subordinate 

groups. First, for the Blacks (Table 16), we find that those 

situations with the largest correlation is related to occupa

tion, where the r equals =.40. The remaining relationships 

are only slightly weaker: housing = -.38; education = -.34; 

and social = -.37. 
i 

Generally, in the Mexican-American sample (Table 17) | 

we find less support for the hypothesis than in the Black j 
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sample. Two situations offer very weak support for the 

inverse hypothesis: education = -.26 and occupation = -.17. 

However, the remaining two situations have larger correla

tions than in the Black sample: housing = -.43; social -

-.42. 

In general, our data support the inverse relationship 

between the number of children in the household and the amount 

of conflict advocated. 

With the zero-order correlation analysis completed, 

let us examine the stepwise multiple regression analysis of 

the hypotheses. 

Stepwise Regression Analysis 

The next step in our analysis involved the use of 

stepwise multiple regression analysis to obtain the best 

predictive model for the amount of conflict advocated for 

each situation of possible strain by each subordinate group. 

At the same time those independent variables having definite 

relationships to the dependent variable could be determined. 

Table 18 shows each regression model for each situa

tion for the Black sample. We see the presence of Type II 

(Gs-PPs) Strain in each of the equations, which lends support 

for our second hypothesis. There is also some displaced 

conflict with this type of strain as is evident in the educa

tion, occupation, and social situations. For example, in the 

education situation Type II Strain concerning the 



Table 18 

Multiple Regression Analysis by Situation Area for Blacks (n = 40) 

Variables r b beta Multiple 
R 

Multiple 
Rz 

f-ratio P < 

.58 34.77 .68 
-.42 -4.04 -.46 .847 .72 30.37 •

 
o
 
o
 

J
-1

 

-.42 -5.89 -.30 

.64 28.56 .51 
-.50 -3.33 -.36 

.826 .68 18.83 .001 
.50 7.96 .19 
-.39 -3.99 -.20 

.62 27.69 .54 
-.37 -2.05 -.19 
.36 12.57 .21 .861 .74 19.56 .001 
-.41 -7.56 -.33 
-.40 -12.29 -.31 

-.66 -6.65 -.58 

.57 19.62 .59 .835 .70 27.71 .001 

.43 14.77 .21 

Housing: 
Type XI (Gs-PPs) Housing 
(Quality) 

Age 
Household Occupational Mobility 

Education: 
Type II [Gs-PPs) Education 
(Quality) 

Age 
Type II (Gs-PPs) Social-
Recreation (Quality) 

Household Occupational Mobility 

Occupation: 
Type II [Gs-PPs) Occupation 
(Quality) 

Age 
Type II (Gs-PPs) Housing (Quality) 
Household Occupational Mobility 
Number of Children in Household 

Recreation Social 
£ge 
Type II (Gs-PPs) Social-
Recreation (Quality) 

Type II (Gs-PPs) Education 
(Quality) 
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social-recreation area of life is present. It should be 

noted, however, that it is evident from looking at the size 

of the betas that they are usually the weaker variables in 

the equation. 

We also see the presence of age in all four equations 

This would also tend to support our hypothesis concerning 

this variable. It is second only to the Type II Strain of 

the same area of life in three equations (housing, education, 

and occupation) and more prominent than even the Type II 

Strain of the same area of life in the social situation. 

The inverse relationship between occupational mobil

ity and amount of conflict advocated is supported in three 

of the four equations (housing, education, and occupation), 

although occupational mobility seems to be one of the weaker 

variables in the equations and is absent from the equation 

concerning the social situation. 

We find the presence of the number of children in the 

household in only one equation (occupation). This would 

indicate that we must be careful in interpreting its relation 

ship to the use of conflict in problematical situations. 

However, it does seem to be important in understanding con

flict in the occupation situation for Blacks. 

One other phenomenon should be noted before we 

examine the equations for the Mexican-American sample. That 

is the absence of Type IV Strain (Gs-Gd) concerning the 
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quality of life. One possible reason for this may be that it 

is partially accounted for by the Type II Strain. This is 

evident in the correlations between Type II Strain and 

Type IV Strain controlling for area of life: housing = .41; 

education = .48; occupation = .52; and social = .65. These 

correlations are sufficiently strong that the remaining 

variance explained by Type IV Strain is too small to show up 

in the equations. 

Table 19 shows the best predictive models for the 

conflict in each situation for the Mexican-Americans. Each 

equation is made up of Type II Strain and age--with age the 

major variable in the housing and social situations, and 

Type II Strain the major variable in the education and occu

pation situations. Again, there is an absence of Type IV 

Strain. The relationships between Type II Strain and Type IV 

Strain controlling for area of life in the Mexican-American 

sample are: housing = .47; education = .66; occupation = 

.54; and social = .54. These equations lend support for the 

Type II Strain hypothesis and the age hypothesis. 

Next let us look at possible explanations for and 

implications of these findings as well as possibilities for 

future research. 



Table 19 

Multiple Regression Analysis by Situation Area for Mexican Americans (n = 80) 

Variables b beta Multiple f.ratiQ p < 
R 

Housing: 

Age 
Type II (Gs-PPs) Housing 
(Quality) 

.62 -5.10 -.57 

.58 26.42 .52 
. 8 1  . 66  73.32 .001 

Education: 

Age -.39 
Type II (Gs-PPs) Education 
(Quality) ,65 

'5.02 -.44 

31.76 .68 
.784 .61 61.61 .001 

Occupation: 

Age -.22 
Type II (Gs-PPs) Occupation 
(Quality) .68 

-4.11 -.42 

34.78 .78 
.787 . 6 2  62.61 .001 

Social-Recreation: 

Age 
Type II (Gs-PPs) Social-
Recreation (Quality) 

-.56 -5.91 -.54 

.55 22.71 .53 
.773 . 6 0  57.06 .001 

CO 



SUMMARY AND CONCLUSIONS 

As discussed in the first chapter, the purpose of 

this investigation was an attempt to examine the preconditions 

of subordinate group conflict initiated toward the dominant 

group. Past researchers and theorists have tried to discover 

these preconditions by using the post-hoc method. Most of 

these earlier efforts have tried to identify certain types of 

strain leading to the conflicts. Two propositions regarding 

the sources of strain have been identified: (1) relative 

deprivation and (2) social disorganization. The relative 

deprivation proposition states that the subordinate members 

are led to expect more because of civil rights legislation 

and promises of their leaders. They are given many new free

doms to become familiar with material abundance and affluent 

lifestyles but become frustrated when they do not have the 

economics to obtain them. The relative deprivation proposi

tion involves a strain caused by the disparity between the 

subordinate group member's new-found expectations (goals) and 

his present position. 

The second proposition is that of social disorganiza

tion. This usually comes about as a result of industrializa

tion or modernization. The subordinate group members are 

84 
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thrust into a new set of roles in the society. They come to 

expect certain improvements previously associated with those 

roles or with similar roles and experience a state of anomie 

when their paths are blocked by members of the old order. 

This creates a state of frustration. The social disorganiza

tion proposition involves a strain produced by the disparity 

between a subordinate group's goals and the goals it per

ceives the dominant group holding for it. 

These two general strains can be broken down into at 

least two subtypes: (1) strain concerning the spacial compo

sition of the subordinate and dominant groups in society and 

(2) strain concerning the comparison of the quality of life

styles of the two groups. Using these subdivisions we were 

able to derive four hypotheses stating that the greater the 

amount of each of the four types of strain, the greater the 

amount of conflict advocated by the respondents to a situa

tion of possible intergroup strain. 

We were also able to identify several other variables 

which had been found, in past research, to be associated with 

the respondents' choice of responses to subordination. For 

example, age has been found to be inversely related to aggres

sion, and males have been found to be more aggressive than 

females when faced with situations involving intergroup 

strain. Because of a lack of past research or due to con

flicting explanations and studies, we were only able to posit 

a null relationship between education, occupation (as measures 
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of socio-economic status), educational mobility, occupational 

mobility, number of children in the household, and the amount 

of. conflict advocated in solutions to situations of possible 

intergroup strain. This gave us a total of eleven hypotheses 

to test. 

After a discussion with the Tucson Commission on 

Human Relations, we selected four areas of life for investi

gation on the basis of their relevancy to subordinate groups 

in Tucson: (1) housing, (2) education, (3) occupation, and 

(4) social-recreation. The subordinate groups selected for 

study were the Blacks and Mexican-Americans on the basis of 

their identifiability and availability. 

Summary of Findings and Alternative Explanations 

In looking at the amount of strain felt by the two 

subordinate groups, we found that the Blacks experienced more 

strain than did the Mexican-Americans. The Mexican-Americans 

felt that they were accepted more as equals than the Blacks. 

Many of the Blacks had moved to Tucson from areas in the 

South, especially Texas. They remembered discrimination and 

prejudice which had been directed against them or their 

families. They stated that such conditions still prevailed 

in these home areas, where their relatives remained. 

The Mexican-Americans, on the other hand, remembered 

very few cases of overt prejudice or discrimination. There 

were only a few from other areas of the country and some from 
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Mexico, but most were born and raised in the Tucson area. 

They remembered occasions when their parents or grandparents 

had mentioned cases of discrimination, but they had not 

experienced it first hand. Many times they also expressed 

the desire to remain in a situation with their fellow Mexican 

Americans rather than live among equal numbers of Mexican-

Americans and Anglos. They felt this in relation to their 

schools especially. Even at the sacrifice of quality, many 

Mexican-Americans expressed the desire for their children to 

remain in the neighborhood schools. This was not true of the 

Blacks. They expressed the desire for a quality education, 

and a few families even transported their children out of the 

area to Catholic schools. The basis for such actions was the 

desire that their children get a better education, not that 

they go to predominantly White schools. 

Another important finding was that many Mexican-

Americans had difficulty with the Mexican-American-Anglo 

distinction. The lack of discrimination or prejudice in 

their lives created a feeling that they were not part of a 

subordinate group. This is related to Schermerhorn1s (1970) 

concept of enclosure. If the subordinate group members do 

not see themselves as comprising a subordinate group, then 

they will not react as one. Those Mexican-Americans who 

speak fluent English (many speak little or no Spanish) and 

associate with their friends regardless of group membership 
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see themselves as American and not Mexican-American. One of 

the most common feelings the respondents expressed was that 

they were not from Mexico; therefore, they resented the term 

Mexican-American applied to them. Even those wishing to 

remain in their own neighborhoods gave sentimental reasons 

and identified themselves as poor Americans rather than as 

subordinate group members. 

In testing our hypotheses we found support for the 

following hypotheses for the Blacks: Type II Strain, Type IV 

Strain, education, occupation, age, and educational mobility. 

We found little or no support for the Type I Strain, Type III 

Strain, sex, occupational mobility, and number of children in 

the household hypotheses for the Blacks. For the Mexican-

American sample we found support for the Type II Strain, 

Type IV Strain, education, occupation, age, educational 

mobility, and occupational mobility hypotheses. We also 

found partial support for the number of children in the house

hold hypothesis. There was little or no support for those 

hypotheses concerning Type I Strain, Type III Strain, and sex. 

While explanations for the supported hypotheses have 

been presented in the first chapter, possible reasons for the 

non-supported hypotheses must be considered further. First, 

let us look at the Type I Strain and Type III Strain hypoth

eses together; since they both concern the spacial composition 

aspect of society, the reasons for their non-support are 
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possibly the same. In both cases for both subordinate groups 

they received no support. Two possible reasons for these 

findings are: (1) the strain may not have been thought of as 

important enough to produce the conflict and (2) the presence 

of other perceived countering strains may have counteracted 

the impact of these strains. 

First, although the strain was present in situations 

concerning the spacial composition of society, the subordinate 

group may not have considered it important enough to risk the 

consequences of conflict with the dominant group. The pos

sible costs were considered too high in comparison with the 

rewards. The main source of strain seems to be that of 

quality of life. The subordinate members may also have 

realized that the attainment of spacial equality would not 

necessarily guarantee them an equal life free from prejudice 

and discrimination. They may have felt that spacial equality 

was one of the avenues toward a better life, but at the same 

time there were alternatives available, such as demanding aid 

for their own areas. Therefore, the desire to move into pre

dominantly White areas in order to attain equality may have 

been out-weighed by the desire to attain equality in their 

own areas. 

It should also be noted that the respondents did not 

desire a situation where the area was unbalanced (all or 

almost all Black or White). Most wanted to live only in 



90 

areas with equal or nearly equal representation of each group 

Therefore, there may have been strain, but it may not have 

been an overriding strain. It may have been a strain over 

desires rather than necessities. 

This is closely associated with the second possible 

explanation of our findings. The possible rewards from 

achieving spacial equality may have been out-weighed by the 

projected strains and antagonisms of having achieved it. In 

other words, do the ends justify the means? Many respondents 

when asked what they would do in the situation of housing, 

replied that they would not want to go where they were not 

wanted. They felt that living in a neighborhood where they 

would be exposed to constant antagonisms and prejudices would 

not be worth the effort. Many also expressed the opinion 

that they were not sure they would win anyway--that violent 

action and victory might ultimately lead to even more strain 

and trouble. 

We should also note that many respondents, when asked 

about their goals, expressed the idea that they would like to 

move in order to get away from the negative effects of the 

ghetto or their neighborhoods. For instance, one respondent 

from the Black sample noted that she could never go out for 

a social evening because her neighbors and friends burglar

ized her home. Other remarks condemned the area for its 

run-down conditions and large amount of drug use. Many 
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expressed the opinion that they would try to live somewhere 

else where there were fewer complications. Thus, they seem 

to be trying to escape negative conditions more than fight

ing to achieve a place in the dominant society. 

Many persons have falsely assumed that subordinate 

groups want to join the overall dominant society. Many 

groups see this society as undesirable and even evil. While 

they reject their own areas because of the negative living 

conditions, they also reject the dominant areas and seek 

something in between. They do not want to live with persons 

who reject them and view them as inferiors. They would 

resort to this only after all other alternatives had been 

explored and attempted. Any future research should attempt 

to discover all the factors and strains which the respondents 

perceive in each situation. In this way it would be possible 

to identify counteracting strains and also determine the 

salience of each in relation to the goals of the subordinate 

group. 

Such a finding is important in looking at the govern

ment's policy of racial balance in the schools. Not only are 

the dominant group members opposed to busing but so are many 

of the subordinate group members. While they desire quality 

educations equal to those of the dominant group, they are not 

in favor of busing to achieve that goal. In many cases the 

Mexican-Americans stated they would rather have their 
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children remain in the poorer neighborhood schools than have 

them bused out of the neighborhood to better schools. This 

is evident in Tucson, where the school board tried to close 

two neighborhood schools in order to comply with a Federal 

order for racial balance. This would mean that the children 

in these neighborhoods would have to be bused elsewhere. The 

Mexican-Americans responded with boycotts, meetings, and 

petitions as well as a drive to recall the school board mem

bers who voted for the school closings. It has been assumed 

in the past that such a policy of racial balance was an 

extension of the subordinate group's wishes. This was not 

the case in Tucson. 

The hypothesis concerning sex was also not supported 

for either group. This could well be a result of the 

women's liberation movement. The women in society today do 

not feel that they must sit back and let the men do the pro

testing. They may have much more time for such activities,, 

and they may feel that they have as much right to protect 

their interests as do the males. This is especially true of 

the Black women, who seem to be the mainstay of the Black 

family, but is also characteristic of the Mexican-American 

women. 

The occupational mobility null hypothesis received 

support from the Mexican-American group, but an inverse 

relationship was indicated for the Black group. At a time 
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when Blacks expect many advances, many are not experiencing 

them. Those Blacks who do not seem to be gaining advances 

may feel relatively more deprivation than those who are gain

ing. This adds to the frustrations of those remaining at or 

near the level of their parents. They feel that they are 

being left out and ignored. They may have reached the point 

at which the only alternative is to strike out against those 

they feel have kept them down or who have let them down by 

not fulfilling their promises. This affects the Blacks and 

not the Mexican-Americans because the Blacks have been more 

vocal in the past and have made active attempts as a group to 

improve their way of life. They have been led to expect more 

advances in response to these outbursts. The public's eye is 

upon them. The Mexican-Americans have been quieter and more 

passive. Many do not identify themselves with the sub

ordinate group. Therefore, they do not feel as deprived or 

let down as the Blacks. They may be satisfied with the 

occupations of their parents or with a slight advancement 

thereupon. They also seem to place higher on the occupation 

scale than do the Blacks. Therefore, their actual depriva

tion is less. All these factors, which indicate that the 

Mexican-Americans are more satisfied than the Blacks, might 

explain the differences between the responses of the groups. 

With regard to the number of children in the house

hold hypothesis, there was some support for the inverse 
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hypothesis in the Mexican-American sample and even greater 

support for the inverse hypothesis among the Blacks. This 

would indicate that the larger the family, the greater the 

costs of any retaliations for the family's aggression 

against the dominant group. As the family size increases, 

so do the costs of maintaining the family. Thus, one may 

be afraid to risk the consequences of overt conflict solu

tions except in areas not related to the basic necessities 

of life. 

We were unable to clarify the confusions and contra

dictions surrounding the socio-economic status variables and 

the educational mobility variable. There seem to be counter

acting forces at work so that no discernible patterns appear. 

These factors need to be researched further. 

Keeping all this in mind let us now turn to the 

problems for future research. 

Problems for Future Research 

This was intended as an exploratory investigation to 

lay the groundwork for later research. This is a necessity 

since there have been no previous investigations examining 

preconditions of conflict prior to the actual event. We have 

found a relationship between strain and conflict, although 

the relationship is a complex one. Not all the hypotheses 

have been supported, but not all strains or situations have 

been investigated. As in any research, especially 
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exploratory research, there are problems which indicate the 

need for further investigations. 

One of the most evident problems with this investiga

tion was the inter-relationship of the subordinate groups. 

There seemed to be a great deal of animosity between the 

Blacks and Mexican-Americans we interviewed. Many Mexican-

Americans blamed the Blacks for their subordinate status, 

and vice-versa. The Mexican-Americans expressed the opinion 

that if the Blacks were not present to highlight skin color 

differences, then the Mexican-Americans would be considered 

no different from Anglos. This supports the view that 

although they stated they were not discriminated against, 

they still might be experiencing strain over a lack of status 

in society. 

The Blacks, on the other hand, feel that the Mexican-

Americans have most of the city jobs (e.g., garbage collector) 

for which the Blacks are qualified. The Blacks' feel that 

they are entitled to more of these jobs but that the Mexican-

Americans control access to them. 

One gets the feeling, after talking to members of 

both groups, that conflict between the two groups is much 

more imminent than conflict between them and the dominant 

group. In a few cases the respondents openly volunteered 

this fact. This is a case of displaced aggression or scape-

goating. The Blacks feel that their position is blocked by 
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the Whites but do not wish to risk a confrontation with them 

for fear of what it might cost them. Therefore, they 

rationalize and place the blame on the Mexican-Americans, 

who are a subordinate group with much less retaliatory power. 

Even if there is a confrontation, the Blacks have less to 

lose by taking out their frustrations on the Mexican-

Americans instead of on the Whites. The same is true for 

the Mexican-Americans and their relationship to the Blacks. 

They have less to lose if they attack the Blacks than if 

they attack the Whites. 

We purposely omitted this variable of displaced 

aggression from this study because, as stated earlier, we 

were primarily interested in subordinate group initiated 

conflict against the dominant group. Future studies will 

have to include references to other groups to take this 

variable into account. 

There are also other areas as well as different 

types of possible strain, which should be investigated. We 

have examined only four types of strain for four areas of 

life. As mentioned earlier, some Mexican-Americans expressed 

the possibility of strain in relation to the presence of 

Blacks because this brought about a consciousness of skin 

color and contributed to the Mexican-American subordinate 

status. This can be seen as a strain concerning the pres

ence of other visible subordinate groups and their relative 



status in the system. There may also be strain concerning 

economics and politics in the area. Future investigations 

should include these areas of strain, as well as others, 

before the complete relationship can be determined and 

before any theories or propositions are rejected or modified. 

A third problem for future research concerns other 

variables. Power theory suggests that some assessment of 

the subordinate group's position, such as economic situation 

or size of the group, must be made because it might affect 

their,choice of the degree to which they advocate conflict 

(Schermerhorn, 1970). The amount of agreement within the 

group about a possible solution to the problem, along with 

the other elements of Smelser's (1962) value added theory 

of collective behavior, may also affect the relationship 

between strain and conflict. These variables include 

structural conduciveness, precipitating factors, mobiliza

tion for action, and the degree and types of social controls 

present in the community at each stage of the process. It 

is Smelser's assumption that all these elements must be 

present in a specific order before any form of collective 

action will take place. He also feels that the nature of 

the strain and the area of society affected (for example, 

the values or norms) will determine what action will be 

taken by the group affected. 
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Another theory which should be considered in an 

attempt to understand differences between subordinate groups 

is Lieberson's (1961) original contacts theory of intergroup 

relations. The original contact between the subordinate 

group and the dominant group may make a difference in how 

they are treated in the future and in how they perceive 

themselves. For example, the Blacks were brought to this 

country as slaves. In recent times Blacks migrated into the 

area (i.e., the Southwest) from other parts of the country. 

Looking for a new way of life away from past prejudices and 

discrimination, they settled in the area. In contrast, the 

Mexican-Americans settled this area before the Anglos 

arrived. They had time to establish their own form of 

government and culture. As the Anglos entered and assumed 

control of the area, they were mistreated and discriminated 

against although they outnumbered the dominant intruders. 

They were still able to maintain their own culture and in 

time erode the discrimination, or at least force it under

ground. There are also many Mexican-Americans who are 

recent arrivals from Mexico. When they arrive in the United 

States they are able to find refuge in the barrios, where 

they are insulated from the dominant group in this more 

familiar milieu. 

These different settlement patterns and contacts with 

the dominant, white (Anglo) group may have differing effects 
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not only on the subordinate group's views of strain but also 

on their solutions for relieving it. 

Future studies should also take into account the 

place of conflict in general theory. There are some social 

scientists who see conflict as -having a functional role in 

society (Marx, 1910; Germani, 1964; Sorel, 1915; Simmel, 

1955; and Coser, 1956), while there are others who contend 

that it is dysfunctional to a society (Durkheim, 1947; 

Merton, 1968; Parsons, 1951; Davis, 1949; and Radcliffe-

Brown, 1935). If tests in different societies constantly 

show conflict used as a method of resolving problems under 

certain constant conditions, then the argument that conflict 

is indeed functional would be supported. This could be 

tested by conducting and comparing several cross-cultural 

investigations. 

There should also be future research in the Tucson 

area to observe any changes that may take place over time 

and in relation to certain events. As we mentioned earlier, 

the Mexican-Americans are now in the process of responding 

to a situation involving the schools. Some are taking a 

passive, non-involvement attitude, while others who have 

gotten no results through legitimate channels are petitioning 

and boycotting. An investigation over time would be helpful 

in indicating shifts in attitudes and behaviors. There 

should also be replications of this investigation on 
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different subordinate groups as well as on Blacks and 

Mexican-Americans to note similarities and differences. 

Sociology is in need of many more replications to test the 

results of previous research. 

Up to this time very little has been studied about 

the preconditions of conflict. There is much to be done, 

and more research will^ hopefully, indicate some answers as 

well as more problems to be investigated. 



APPENDIX A 

SUBJECT INTERVIEW CONSENT FORM AND 
INTERVIEW SCHEDULE 

Subject Interview Consent Form 

I consent to the present interview with the following 

understandings: my consent is completely voluntary and in

volves no harassment or undue pressure on the part of the 

interviewer; my anonymity is guaranteed by the interviewer; 

the purpose of the study is to use my perceptions and opinions 

of my life in this community as a member of a group (satis

factions, dissatisfactions, goals, and expectations) in find

ing out how and why certain people get along together and why 

others don't; I understand the results will be used for a 

graduate PhD dissertation which will be filed in the Univer

sity of Arizona Library and that there may be a possibility 

that they may be published in an article in a professional 

sociology journal; I also understand that only group results 

will be used and no individual's name will be used; I under

stand that I may refuse to answer any particular question 

with no harassment or embarrassment; and finally that I may 

quit the interview at any point that I choose. 

Subject 

Date 
101 
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Code Number 

Sex: Male _____ Female __ 

Age: 

Marital Status: 

Number of Children in the Household: ___ 

Occupation: " 

Spouse's Occupation (if applicable): 

Highest Education Level Completed: 

Religion: 

Father's Occupation: 

Mother's Occupation: 

Father's Highest Level of Education Completed: 

Mother's Highest Level of Education Completed: 

Subordinate Group: Black Mexican-American 



For the following set of questions please indicate the 
response which you feel best describes your actual 
situation today. 

Which of the following statements best describes the 
type of neighborhood in which you live today: 

1. All or almost all (Black, Mex. Amer.) 
2. Many more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
3. Slightly more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
4. Equal numbers of (Blacks, Mex. Amer.) and (Whites, 

Anglos) 
5. Slightly more (Whites, Anglos) than (Blacks, Mex. 

Amer.) 
6. Many more (Whites, Anglos) than (Blacks, Mex. 

Amer.) 
7. All or almost all (Whites, Anglos) 

Which of the following statements best describes the type 
of school you attend or would attend in Tucson today? 

1. All or almost all (Black, Mex. Amer.) 
2. Many more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
3. Slightly more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
4. Equal numbers of (Blacks, Mex. Amer.) and (Whites, 

Anglos) 
5. Slightly more (Whites, Anglos) than (Blacks, 

Mex. Amer.) 
6. Many more (Whites, Anglos) than (Blacks, Mex. 

Amer.) 
7. All or almost all (Whites, Anglos) 

Which of the following statements best describes the type 
of work group in which you work or would work in Tucson 
today? 

1. All or almost all (Black, Mex. Amer.) 
2. Many more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
3. Slightly more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
4. Equal numbers of (Blacks, Mex. Amer.) than 

(Whites, Anglos) 
5. Slightly more (Whites, Anglos) than (Blacks, 

Mex. Amer.) 



6. Many more (Whites, Anglos) than (Blacks, Mex. 
Amer.) 

7. All or almost all (Whites, Anglos) 

Which of the following best describes your social and 
recreational group and facilities in Tucson today? 

1. All or almost all (Black, Mex. Amer.) 
2. Many more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
3. Slightly more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
4. Equal numbers of (Blacks, Mex. Amer.) and 

(Whites, Anglos) 
5. Slightly more (Whites, Anglos) than (Blacks, 

Mex. Amer.) 
6. Many more (Whites, Anglos) than (Blacks, Mex. 

Amer.) 
7. All or almost all (Whites, Anglos) 

Which of the following best describes your housing 
facilities compared to those of (Whites, Anglos) paying 
the same amount of money? 

1. Much poorer than that of (Whites, Anglos) 
2. Moderately poorer than that of (Whites, Anglos) 
3. Slightly poorer than that of (Whites, Anglos) 
4. Equal to that of (Whites, Anglos) 
5. Slightly better than that of (Whites, Anglos) 
6. Moderately better than that of (Whites, Anglos) 
7. Much better than that of (Whites, Anglos) 

Which of the following best describes the education you 
do or would receive in Tucson today? 

1. Much poorer than that of (Whites, Anglos) 
2. Moderately poorer than that of (Whites, Anglos) 
3. Slightly poorer than that of (Whites, Anglos) 
4. Equal to that of (Whites, Anglos) 
5. Slightly better than that of (Whites, Anglos) 
6. Moderately better than that of (Whites, Anglos) 
7. Much better than that of (Whites, Anglos) 

f 
Which of the following best describes the jobs available 
to you in Tucson today compared to those available to a 
(White, Anglo) with the same qualifications? 

1. Much poorer than that of (Whites, Anglos) 
2. Moderately poorer than that of (Whites, Anglos) 
3. Slightly poorer than that of (Whites, Anglos) 
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4. Equal to that of (Whites, Anglos) 
5. Slightly better than that of (Whites, Anglos) 
6. Moderately better than that of (Whites, Anglos) 
7. Much better than that of (Whites, Anglos) 

8. Which of the following best describes the social and 
recreational activities and facilities available to you 
in Tucson today compared to those available to (Whites, 
Anglos)? 

1. Much poorer than that of (Whites, Anglos) 
2. Moderately poorer than that of (Whites, Anglos) 
3. Slightly poorer than that of (Whites, Anglos) 
4. Equal to that of (Whites, Anglos): 
5. Slightly better than that of (Whites, Anglos) 
6. Moderately better than that of (Whites, Anglos) 
7. Much better than that of (Whites, Anglos) 

II. For the following set of questions please indicate the 
response which you feel best indicates your goals and 
aspirations. 

Which of the following statements best describes the type 
of neighborhood in which you would most jprefer to live? 

1. All or almost all (Black, Mex. Anier.) 
2. Many more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
3. Slightly more (Blacks, Mex. Amer.) than (Whites, 

Anglos) j 
4. Equal numbers of (Blacks, Mex. Amer.) and (Whites, 

Anglos) 
5. Slightly more (Whites, Anglos) th 

Mex. Amer.) 
6. Many more (Whites, Anglos) than 

Amer.) 
7. All or almost all (Whites, Angloi) 

an (Blacks, 

Blacks, Mex. 

10. Which of the following statements best describes the type 
of school you would prefer for yourself or your children? 

1. All or almost all (Black, Mex. Aner.) 
2. Many more (Blacks, Mex. Amer.) t^ian (Whites, 

Anglos) 
3. Slightly more (Blacks, Mex. Amer 

Anglos) 
4. Equal numbers of (Blacks, Mex. Aiper.) and (Whites, 

Anglos) 

.) than (Whites, 
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5. Slightly more (Whites, Anglos) than ( B l a c k s ,  

Mex. Amer.)| 
6. Many more (Whites, Anglos) than (Blacks, Mex. 

Amer.) 
7. All or almost all (Whites, Anglos) 

11. Which of the following statements best describes the type 
of work group in which you would prefer to work? 

1. All or almost all (Black, Mex. Amer.) 
2. Many more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
3. Slightly more I (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
4. Equal numbers ;of (Blacks, Mex. Amer.) and 

(Whites, Anglos) 
5. Slightly morei(Whites, Anglos) than (Blacks, 

Mex. Amer.) 
6. Many more (Whites, Anglos) than (Blacks, Mex. 

Amer.) 
7. All or almostiall (Whites, Anglos) 

12. Which of the following best describes the social and 
recreational group arid facilities you would prefer? 

1. All or almost all (Black, Mex. Amer.) 
2. Many more (Blicks, Mex. Amer.) than (Whites, 

Anglos) 
3. Slightly more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
4. Equal numbers of (Blacks, Mex. Amer.) and 

(Whites, Anglos) 
5. Slightly more1(Whites, Anglos) than (Blacks, 

Mex. Amer.) 
6. Many more (Whites, Anglos) than (Blacks, Mex. 

Amer.) 
7. All or almost,all (Whites, Anglos) 

13. Which of the following best describes the housing you 
prefer to obtain as compared to that of (Whites, Anglos) 
paying the same amount of money? 

1. Much poorer than that of (Whites, Anglos) 
2. Moderately poorer than that of (Whites, Anglos) 
3. Slightly poorer than that of (Whites, Anglos) 
4. Equal to that! of (Whites, Anglos) 
5. Slightly better than that of (Whites, Anglos) 
6. Moderately better than that of (Whites, Anglos) 
7. Much better than that of (Whites, Anglos) 
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14. Which of the following best describes the,education you 
or your children prefer to receive in Tucson today? 

1. Much poorer than that of (Whites, Anglos) 
2. Moderately poorer than that of (Whites, Anglos) 
3. Slightly poorer than that of (Whites, Anglos) 
4. Equal to that of (Whites, Anglos) 
5. Slightly better than that of (Whites, Anglos) 
6. Moderately better than that of (Whites, Anglos) 
7. Much better than that of (Whites, Anglos) 

15. Which of the following best describes the job you would 
prefer in comparison to a (White, Anglo) with the same 
qualifications? 

1. Much poorer than that of (Whites, Anglos) 
2. Moderately poorer than that of (Whites, Anglos) 
3. Slightly poorer than that of (Whites, Anglos) 
4. Equal to that of (Whites, Anglos) 
5. Slightly better than that of (Whites, Anglos) 
6. Moderately better than that of (Whites, Anglos) 
7. Much better than that of (Whites, Anglos) 

16. Which of the following best describes the social and 
recreational activities and facilities you would prefer 
to have in Tucson today? 

1. Much poorer than that of (Whites, Anglos) 
2. Moderately poorer than that of (Whites, Anglos) 
3. Slightly poorer than that of (Whites, Anglos) 
4. Equal to that of (Whites, Anglos) 
5. Slightly better than that of (Whites, Anglos) 
6. Moderately better than that of (Whites, Anglos) 
7. Much better than that of (Whites, Anglos) 

III. For the next set of questions please indicate the 
response which you feel the (Whites, Anglos) want you 
to have. 

17. Which of the following statements best describes the 
type of neighborhood in which you feel the (Whites, 
Anglos) would prefer you to live? 

1. All or almost all (Black, Mex. Amer.) 
2. Many more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
3. Slightly more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
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4. Equal numbers of (Blacks, Mex. Amer.) and (Whites, 
Anglos) 

5. Slightly more (Whites, Anglos) than (Blacks, 
Mex. Amer.) 

6. Many more (Whites, Anglos) than (Blacks, Mex. 
Amer.) 

7. All or almost all (Whites, Anglos) 

18. Which of the following statements best describes the 
type of school you feel the (Whites, Anglos) would 
prefer for you or your children? 

1. All or almost all (Black, Mex. Amer.) 
2. Many more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
3. Slightly more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
4. Equal numbers of (Blacks, Mex. Amer.) and 

(Whites, Anglos) 
5. Slightly more (Whites, Anglos) than (Blacks, 

Mex. Amer.) 
6. Many more (Whites, Anglos) than (Blacks, Mex. 

Amer.) 
7. All or almost all (Whites, Anglos) 

19. Which of the following statements best describes the 
type of work group in which you feel the (Whites, 
Anglos) would prefer you to work? 

1. All or almost all (Black, Mex. Amer.) 
2. Many more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
3. Slightly more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
4. Equal numbers of (Blacks, Mex. Amer.) and 

(Whites, Anglos) 
5. Slightly more (Whites, Anglos) than (Blacks, 

Mex. Amer.) 
6. Many more (Whites, Anglos) than (Blacks, Mex. 

Amer.) 
7. All or almost all (Whites, Anglos) 

20. Which of the following best describes the social and 
recreational group and facilities you feel the (Whites, 
Anglos) would prefer you to have? 

1. All or almost all (Black, Mex. Amer.) 
2. Many more (Blacks, Mex. Amer.) than (Whites, 

Anglos) 
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3. Slightly more (Blacks, Mex. Amer.) than (Whites, 
Anglos) 

4. Equal numbers of (Blacks, Mex. Amer.) and 
(Whites, Anglos) 

5. Slightly more (Whites, Anglos) than (Blacks, 
Mex. Amer.) 

6. Many more (Whites, Anglos) than (Blacks, Mex. 
Amer.) 

7. All or almost all (Whites, Anglos) 

21. Which of the following best describes the housing that 
(Whites, Anglos) feel you deserve to have or obtain com
pared with that of (Whites, Anglos) paying the same 
amount of money? 

1. Much poorer than that of (Whites, Anglos) 
2. Moderately poorer than that of (Whites, Anglos) 
3. Slightly poorer than that of (Whites, Anglos) 
4. Equal to that of (Whites, Anglos) 
5. Slightly better than that of (Whites, Anglos) 
6. Moderately better than that of (Whites, Anglos) 
7. Much better than that of (Whites, Anglos) 

22. Which of the following best describes the education 
(Whites, Anglos) feel you or your children deserve to 
receive in Tucson today? 

1. Much poorer than that of (Whites, Anglos) 
2. Moderately poorer than that of (Whites, Anglos) 
3. Slightly poorer than that of (Whites, Anglos) 
4. Equal to that of (Whites, Anglos) 
5. Slightly better than that of (Whites, Anglos) 
6. Moderately better than that of (Whites, Anglos) 
7. Much better than that of (Whites, Anglos) 

23. Which of the following best describes the job the (Whites, 
Anglos) feel you deserve when compared to a (White, Anglo) 
with the same qualifications? 

1. Much poorer than that of (Whites, Anglos) 
2. Moderately poorer than that of (Whites, Anglos) 
3. Slightly poorer than that of (Whites, Anglos) 
4. Equal to that of (Whites, Anglos) 
5. Slightly better than that of (Whites, Anglos) 
6. Moderately better than that of (Whites, Anglos) 
7. Much better than that of (Whites, Anglos) 
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24. Which of the folloi^ing best describes the social and 
recreational activities and facilities the (Whites, 
Anglos) feel you should have? 

1. Much poorer than that of (Whites, Anglos) 
2. Moderately poorer than that of (Whites, Anglos) 
3. Slightly poorer than that of (Whites, Anglos) 
4. Equal to that of (Whites, Anglos) 
5. Slightly better than that of (Whites, Anglos) 
6. Moderately better than that, of (Whites, Anglos) 
7. Much better than that of (Whites, Anglos) 

25. So far we have been discussing areas of housing, 
education, occupation, and social-recreation. Which 
do you find bothers you the most? 
Which do you find bothers you the least? 
Of the remaining two which bothers you the most? 

(Rank of most = 1; least = 4) Housing 
Education 
Occupation 
Social-Recrea
tion 

26. Are there other areas that are troublesome? 

In what way? 

Where would they fall in the ranking above? 

Are there any other troublesome areas? - Ranking? 
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IV. The following are a number of different situations you 
might find yourself involved in. Please indicate in 
your own words what you would do if faced with the 
situation as described. 

1. You want . to buy a better house in a nice neighborhood 
but find that you have to pay more for the same quality 
than a (White, Anglo) would. You also discover that 
when you go to look at a house in some neighborhoods 
either the prices go up or you are informed that they 
are no longer for sale. You, therefore, realize that 
you will have to pay more for your house than a (White, 
Anglo) would or you will have to buy a house in a less 
desirable neighborhood. What would you do? 

Have you ever been in a situation like this or similar 
to it before? 

What did you do? 

How did it work? 

Have you ever tried these solutions before in other 
situations? Which ones? 

What kind of situations? 

How did it/they work? 



You find that the schools in the area are of the 
neighborhood type which means that basically they are 
segregated. You further discover that the schools in 
your neighborhood which you or your children attend 
are of a poorer quality than those of other neighbor
hoods and that upon a request to change schools you 
are denied. What would you do? 

Have you ever been in a situation like this or similar 
to it before? 

What did you do? 

How did it work? 

Have you ever tried these solutions before in other 
situations? Which ones? 

How did it/they work? 
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3. You are hired by a company and later discover that 
(Whites, Anglos) with the same qualifications are being 
hired for better jobs. You also discover that (Blacks, 
Mex. Amer.) are forced to work only with other (Blacks, 
Mex. Amer.) and that they are getting paid less than 
(Whites, Anglos) doing the same job. What would you do? 

Have you ever been in a situation like this or similar 
to it before? 

What did you do? 

How did it work? 

Have you ever tried these solutions before in other 
situations? Which ones? 

How did it/they work? 
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4. You find out that the social and recreational activities 
and facilities available to you are much poorer than 
those available to (Whites, Anglos). When you try to 
use the (Whites', Anglos') facilities or take part in 
their activities you find you are either refused or 
cannot find adequate means of transportation to get 
there. What would you do? 

Have you ever been in a situation like this or similar 
to it before? 

What did you do? 

How did it work? 

Have you ever tried these solutions before in other 
situations? Which ones? 

How did it/they work? 
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