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ABSTRACT 

Many studies have dealt with the subject of self-

concept. However, few of these studies have dealt with the 

Mexican-American. The purpose of this study was to investi 

gate the relationship between the Mexican-American mothers' 

stated perceptions of their children's self-concepts and 

their children's reported self-concepts. The hypotheses 

tested were to determine if there was a positive relation

ship between the Mexican-American mothers' stated percep

tions of their children's self-concepts and their children' 

reported self-concepts as measured by the seven scales of 

the Self Observation Scales (SOS). 

The population was comprised of thirty-two twelve-

and thirteen-year-old Mexican-American children and their 

mothers. The results of this study were interpreted with 

regard to the limited size of the population. The statisti 

cal analysis revealed no significant relationships at the 

.05 level between the mother and child scores on the seven 

scales. 

Because the evidence shown in the present study is 

not consistent with previous findings, the investigator pro 

poses that future research efforts involve replication of 

this study in other similar settings. 

vii 



CHAPTER I 

INTRODUCTION 

Educators who work with parents and children of 

Mexican-American descent are frequently faced with"conflict

ing values and attitudes that are often associated with the 

minority in question in today's society (Karnes and Zehrback 

19 75). For example, since the Frito-Lay Corporation's car

toon caricature of a short mustachioed two-gunned thief who 

steals Fritos from everybody, hardly a day goes by in the 

United States where a Mexican-American youth is not called 

a "Frito Bandito." 

This cartoon caricature is very successful in illus

trating a negative picture of the Mexican-American as being 

inferior and that the only way he can become successful is 

by stealing. This type of advertisement is at the expense 

of the Mexican-American's loss of a positive self—concept. 

The symbolism projected to the public by this advertisement 

reaffirms the socially inferior status of the Mexican-American 

as shifty and thieving, who wants what Anglos have by vir

tue of their superior taste and culture (Martinez 1969). 

According to Ruiz (197M-) these conflicting values 

and attitudes are prevalent in both the Spanish-speaking 

1 
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community and the dominant culture, which makes it very 

difficult for a Mexican-American youth to develop or main

tain a positive self—concept. 

These values and attitudes have stereotyped the 

Mexican-American as a man sleeping with his "sombrero" over 

his face against a sahuaro cactus. Rosenthal and Jacobson 

(19 68) believe that a stereotype by the majority culture 

could be a very damaging influence on the self-concept of 

the minority in question. Therefore, it is possible that a 

Mexican-American could believe the stereotype and could 

accept the perceptions that others have portrayed to him. 

It is then not too difficult to imagine that a prospective 

employer who has a stereotyped picture about Mexican-

Americans might not hire them, hence convincing not only 

himself or herself but also the Mexican-Americans that they 

are worthless. The same analogy can be applied in education. 

For example, if educators react to Mexican-American students 

as being lazy "and unable to achieve, the chances are that 

these students will behave according to the educators' ex

pectations. Rios (1969, p. 27) gives an illustration of a 

Mexican child's experience in an American school in the fol

lowing biographical passage: 

The school teachers, all Anglos and for the most part 
indigenous to the area, appeared unanimous in sharing 

» the stereotype of Mexican-Americans being inferior in 
capacity as well as performance. . . So firmly is 
the pattern in mind, a teacher, in full view of well 
dressed, quietly behaved Mexican children, could de
scribe Mexican children as noisy and dirty. . . even 
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the Mexican children come to share the view con
stantly held up to them that the Anglos are 
"smarter" and their good opinions of special value. 
Repeatedly told that they are "dumb", the children 
begin to behave in that pattern. . . . 

The indications seem to be that an individual who 

is treated or perceived in either a negative or positive 

manner will act accordingly. Thus a child's perceptions of 

how others react to him or treat him can be related to his 

perception of himself and therefore might be construed as 

an extension of his self—concept'. 

In his study Gill (197 0, p. 10) concluded that 

"teachers should consider self-concept as a vital and im

portant aspect of learning and development which the school, 

through its educational process, should promote and foster 

in every child." However, Brookover, Hamachek and LePere 

(1966) pointed out that it was more advantageous to work with 
» 

significant others as the basis of influence. In addition 

Karnes and Zehrback (19 75) claim that many parents do not 

have the experience or know how to help their children 

develop and "maintain a positive self-concept." 

Therefore, the long-range purpose of this research 

is to provide educators with an awareness of the mother's 

importance in the development of her child's self-concept. 

Levy (1956) suggests that the self-concept is not an 

isolated phenomenon; rather, it extends to all phases of 

life. He also claims that the individual sees his town, 
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church and school, in much the same way in which he sees 

himself. McNiel (1969) maintains that an individual per

ceives the world in very selective terms, interprets it in 

a biased way and reacts to it accordingly. Dreikurs, 

Grunwald and Pepper (1971, p. 48) pointed out that an indi

vidual: 

Acts, thinks, feels in response to his world in ac
cordance with how he experiences or perceives it, 
and the way in which he experiences or perceives 
his world is to him reality. What actually happens 
to the individual is not as important as how he in
terprets it. 

The self-concept emerges as an individual reacts to 

his phenomenal world in terms of how he perceives it. Hawk 

(1967) suggests that the self emerges as a consequence of 

learning experiences with other individuals. 

Mead (1934) proposes that an individual will per

ceive himself as he thinks significant others perceive him, 

and will therefore act in accordance to the expectations 

which he projects to significant others. Numerous theorists 

(e.g., Brookover et al., 1966; Cooley 1930; Kipnis 1961; 

Miller 197 0 and Taylor 1953) have discussed the importance 

of an individual's interaction with significant others. 

Combs and Snygg (1959) pointed out that an individual learns 

about himself not only through his own experiences but also 

through the perception of himself as represented by the be

havior of those around him. 



In conceptualizing the self-concept Perkins (1957, 

p. 82) states that: 

The individual's self-concept consists not of a 
single perception of self: it consists of the 
persisting ways he sees himself in many life sit
uations that he faces or might face. It includes 
not only his bodily features and characteristics, 
but also his identification with people, culture, 
ideas, and values. His perceptions of himself in 
many situations together with objects, people, 
ideas and values which he views as part or char
acteristic of himself constitute his self-concept. 
This self-concept emerged through the process of 
taking over responses of others toward himself 
and incorporating these into perceptions of him
self. People with whom the child interacts— 
parents, siblings, teachers, and peers—exert a 
pervasive influence on the formation of the self-
concept. 

Rogers (1951) suggested that a child's experiencing 

others' reaction and awareness of him, his behavior and his 

being, are responsible for differentiating the child's 

experience into two categories: (1) that which I am, and 

(2) that which others expect me to be. 

It is then evident that through "evaluational inter 

action" with others, that one forms organized patterns of 

perceptions of oneself in his own environment. These per-
* 

ceptions can be of a positive or negative value. 

Wylie (1961). sees the constructs of self as a 

learned constellation of perceptions, cognitions and values 

which are in essence determined by reactions that one re

ceives from others. 
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Rogers (19 51) maintains that the family defines 

reality for a child, and he reacts to this reality as it is 

defined and perceived by him. Thus perceptions of events, 

rather than the events themselves, are important in deter

mining how a child responds, and the interaction of the self 

with the family environment is a determining factor in the 

child's perceptions. 

Coleman (1966), and George (1970) indicated that 

children will tend to identify with the parent they perceive 

as being the stronger. Thus the child will identify with 

the parent he feels is more desirable and will more than 

likely choose that parent as a model. According to Miller 

(1970) and George (1970), children who identify strongly 

with their parents and significant others will more than 

likely have a more positive self-concept. 

When a child is provided with a secure environment, 

he will like and respect himself and enter the world with 

more security and confidence. As mothers provide the child 

with feelings of self-worth, the child's self-concept becomes 

stronger. In the final analysis the child will tend to iden

tify with and model after those individuals who have shown a 

positive value toward him. Hence, the parents may be im

portant in the initial development of the self-concept. 

Wylie (1961), in her review of the literature relat

ing to the self—concept, revealed that in the past 2 0 years 

there have been many researchers studying the self from 
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different theoretical perspectives. However, she states 

that the previous 10 years had produced some studies dealing 

with the effect of ethnic background on the self-concept but 

that most of these studies dealt with differences in self-

concept between Blacks and Anglos. The findings of Wylie's 

study suggest that prior to 19 61 no' studies had been related 

to the Mexican-American youth. Hishiki (19 69) in her study 

stated that no systematic studies had been done relating to 

the self-concept of the Mexican-American. DeBlassie and 

Healy (1970) also indicated that studies dealing with the 

self-concept in relation to one of the largest minority 

groups in the United States, the Spanish-American popula

tion, have been minimal. 

Several studies on minority children have been based 

on ethnicity as well as socio-economic status. Ausubel and 

Ausubel (1963) proposed that low self-concepts for minority 

groups are based on "ethnic caste" and socio-economic status. 

Anderson and Safar (1967) in'their study dealing with ethnic 

concept instead of self-concept revealed negative per

ceptions of Mexican-Americans among Anglos and Mexican-

American significant others. They theorized that there 

might be a possible internalization of such attitudes into 

the Mexican-American youth's self-concept. Coleman (1966), 

however, indicated that the self-concepts of Mexican-

American children is significantly lower than those of Anglo 

and Black children. Palomares (19 68) reported in his study 
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that Mexican-American children saw themselves negatively. 

Hishiki (1969) also found evidence that Mexican-American 

children had a negative self-concept. However, Carter (1968) 

and DeBlassie and Healy (1970) found that there were no 

significant differences between self-concepts of Mexican-

American and Anglo children. Carter (1968, p. 218) sug

gested that the negative self-concept of the Mexican-

American child was nothing more than "our own stereotype 

projected onto him." 

The survey of the literature has indicated a lack of 

agreement as to the presence or absence of a negative self-

concept in minority-group children. On the other hand, 

other studies have revealed that the self-concept of minor

ity youths do not differ significantly from the self-concept 

of their Anglo counterparts. Soares and Soares' (197 4) study 

is consistent with the literature describing that both dis

advantaged and advantaged students as having a positive 

self-concept. They conclude that the disadvantaged child 

has a significantly higher self-concept than the advantaged 

youth. However, Gordon (19 65) stated that low self-concepts 

are usually associated with the disadvantaged. 

Other studies have revealed a strong relationship 

between socio-economic level of parents and their children's 

educational achievement. Differences in the educational 

ability of children have been found to be associated with 

socio-economic status as well as with the culture of the 
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parents. Buck and Austrin (1971) found that mothers, re

gardless of their background and social status, set higher 

values on education and the need for hard work in order to 

attain academic achievement. This is consistent with 

Merton's (19 58) study demonstrating that mothers were accu

rate in rating their children's competency in intellectual 

areas. Obtaining similar results, Helper (19 58) in his 

study of parental evaluations of their children and chil

dren's self-evaluation revealed that there were some simi

larities between the parents' evaluation of their children 

and their children's self-evaluation. Soares and Soares 

(1974) found that the children's self-perceptions were ex

tremely close to their parents' ratings. 

Since relationships between parents and children are 

of high emotional content, the family becomes the major fac

tor in which the self develops. Many studies have revealed 

the influence of the mother on infant behavior, suggesting 

that the personal characteristics of the mothers have defi

nite consequences in the form of infant development. Madsen 

(19 6M-) suggests that the mother is responsible for the well-

being of her children. She sees that they learn what is 

expected of them and cushions the hurts that go along with 

growing up. Medinnis (19 65) concluded in his study that the 

mother exerts a greater influence than the father on the 

child's personality development. Smart and Smart (197 3) 



suggested that the mother's behavior toward the child 

s.et important influences on him since she controls so much 

of what happens to him. The mother is in a particularly-

strategic position. According to McNiel (1969) almost all 

of the child's appreciations of the world around him are in 

some way related to the way he is handled by his mother. 

Farber (1962) and Symonds (193 9) also maintain that the 

mother is not only vital in providing support in accepting 

the child} she also serves as a model for her daughters 

and determines the status of the father as a masculine model 

for the son. 

The studies that have been reviewed suggested that 

it is not what a person knows that determines his self-

concept, it is the way the individual feels and perceives 

himself or herself in his or her environment. 

The review of the literature concerning the self-

concept has also indicated that "significant others" are im

portant in the development of an individual's self-concept. 

In addition the literature surveyed showed that the mother 

is important in the development of her child's self-concept. 

The significance of this study is to encourage edu

cators to consider the importance of the self-concept as 

being more pervasive than they previously realized and that 

it also is a vital aspect of the learning and development 

which should be fostered in every Mexican-American child. 
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It is also important that educators establish a working re

lationship with the mother in enhancing her child's self-

concept . 

Statement of the Problem 

The purpose of this study was to explore the rela

tionship between the Mexican-American mothers' stated per

ceptions of their children's self-concepts and their chil

dren's reported self-concepts. More specifically, this 

study sought to explore the following research question: 

What relationship exists between the Mexican-American 

mothers' stated perceptions of their children's self-concepts 

and their children's reported self-concepts? 

It is expected that the data from this study will 

offer an insight into potential directions for redirecting 

and/or encouraging new influences on the child as he or she 

relates to the school and the learning process. 

Hypotheses to Be Tested 

In order to answer the research question stated 

above, the following hypotheses were tested:. 

Hypotheses 1—There will be a positive relationship be

tween Mexican-American mothers' stated perceptions of their 

children's self-concepts and their children's self-reported 

self-concepts as measured by the self acceptance scale of 

the Self Observation Scales. 
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Hypothesis 2—There will be a positive relationship be

tween Mexican-American mothers' stated perceptions of their 

children's self-concepts and their children's self-reported 

self-concepts as measured by the self security scale of the 

Self Observation Scales. 

Hypothesis 3—There will be a positive relationship be

tween Mexican-American mothers' stated perceptions of their 

children's self-concepts and their children's self-reported 

self-concepts as measured by the social maturity scale of 

the Self Observation Scales. 

Hypothesis H—There will be a positive relationship be

tween Mexican-American mothers' stated perceptions of their 

children's self-concepts and their children's self-reported 

self-concepts as measured by the social confidence scale of 

the Self Observation Scales. 

Hypothesis 5—There will be a positive relationship be

tween Mexican-American mothers' stated perceptions of their 

children's self-concepts and their children's self-reported 

self-concepts as measured by the school affiliation scale of 

the Self Observation Scales. 

Hypothesis 6—There will be a positive relationship be

tween Mexican-American mothers' stated perceptions of their 

children's s.elf-concepts and their children's self-reported 

self-concepts as measured by the teacher affiliation scale 

of the Self Observation Scales. 
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Hypothesis 7—There will be a positive relationship be

tween Mexican-American mothers' stated perceptions of their 

children's self-concepts and their children's self-reported 

self-concepts as measured by the peer affiliation scale of 

the Self Observation Scales. 

Definition of Terms 

For the most part the meaning of terms used through

out this study are commonly held. However, definitions of 

some terms are clarified below. 

Mother's perception: Is defined as the way the 

mother thinks her child will respond to the questions as 

measured by the scores on the Self Observation Scales. 

Self-concept: For the purpose of this measure self-

concept is defined as the way the child views himself or 

herself as measured by the Self Observation Scales. 

Self-reported self-concept: Refers to those things 

the individual is willing to divulge about himself to some

one else as measured by the scores on the Self Observation 

Scales. According to Strong and Feder (1961, p. 170) "every 

evaluative statement that a person makes concerning himself 

can be considered a sample of his self-concept, from which 

inferences may then be made about the various properties of 

that self-concept." 
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Mexican-American: For the purpose of this study, 

Mexican-American are those sixth-grade students and their 

mothers who speak Spanish, and who have Spanish surnames. 

Assumption Underlying the Study 

It was assumed that the more favorable the mother's 

perception of her child's self-concept the more positive 

will be her child's self r'eported self-concept. 

Limitations of the Study 

This study has the following limitations. 

First—Only Mexican-American children and their mothers 

participated in this study. 

Second—Results from this study may be generalized only 

to the model .cities area from which the population were 

selected. 

Third—The selected population were only those Mexican-

Americans who are of low socio-economic status. 

Fourth—In reporting the results no distinction was made 

between male and female. 

Fifth—The only instrument used in this study was the 

Self Observation Scales. 

Summary 

The self-concept is becoming an increasingly impor

tant factor in understanding the development of the child. 
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Theorists maintain that an individual's attitude about him

self is a function of how others react to him. 

The mothers' perceptions of their children's de

velopment play an important part in the development of 

their children's self-concepts. According to Wakefield 

(197 0) few studies have focused on the mothers' awareness 

of their children's self-evaluation. Therefore, this study 

focused on the relationship between the mothers' stated 

perceptions of their children's self-concepts and their 

children's reported self-concepts. 



CHAPTER II 

RESEARCH METHODOLOGY 

The research methodology is discussed in this 

chapter. The first section presents the general design of 

the study. Succeeding sections include the setting, selec

tion and description of the research population, data gath

ering procedures, instrumentation, data anlaysis and 

statistical technique. The final section summarizes the 

chapter. 

General Design of the Study 

This study was basically descriptive in nature. It 

included seven hypotheses which primarily investigated the 

relationship between the Mexican-American mothers1 stated 

perceptions of their children's self-concepts with their 

children's reported self-concepts. A correlational design 

was utilized for the seven hypotheses. 

The Setting 

To provide a background for replication the follow-
i 

ing information is provided. 

By the mid-196O's problems of race and poverty had 

reached crisis proportions in the nation's cities. In an 

effort to help the cities solve these problems Congress in 

16 
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November 1966 passed legislation launching a demonstration 

effort known as the Model Cities Program. The program was 

designed to encourage cities to develop a concerted effort 

in solving social and economic problems as well as physical 

decay. 

The City of Tucson, Arizona, created a Model Cities 

Program in 197 0 to revitalize the inner city, change the 

living environment and bring the blighted neighborhoods 

into the mainstream. The participants of this study reside 

within the boundaries of the Tucson Model Cities area. 

The' Model Cities area covers a six-square mile 

region from Grant Road on the North to 39th Steet on the 

South. It stretches on both sides of the Santa Cruz River 

between Grant and 29th Street and runs south along Park 

Avenue to 3 9th Street. 

In appearance the area displays some of Tucson's 

closest links with the Mexican heritage. However, almost 

all the houses are substandard and overcrowded. Unattended 

debris reflects the lack of pride due to conditions of 

poverty. 

Based on the Model Cities program data C19 70), the 

ethnic breakdown of the area is as follows: 7 5 percent are 

of Mexican descent and number 24,000 residents. A third of 

the 8,00 0 Blacks in Tucson reside in the area, and 17 per

cent of the 3,000 Indians and Chinese in Tucson are Model 

Cities residents. 
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Half of the Model Cities residents, according to the 

19 70 data, are members of families whose annual income is 

less than $3,600, almost 75 percent less than the average 

income for the City of Tucson as of 197 0. The unemployment 

rate for the area was 21 percent as compared with the gen

eral city wide rate of 3 percent. 

The Model Cities program data further reveal that 

the residents of the area report dissatisfaction with the 

present education system in their community. Their children 
i 

have the highest percentage of dropouts and the lowest num

ber to continue furthering their studies into higher educa

tion. The residents feel that the education offered them is 

irrelevant and therefore does not meet their needs. . The 

Model Cities 197 0 Census (19 73) reports that the median 

level of educational attainment for the area is 9.8 years. 

Selection and Description of 
the Research Population 

The subjects for this study were selected with the 

assistance of three women who were recommended by an agency, 

located in the Model Cities area, as being knowledgeable of 

the area and its residents within which the population 

reside. 

In selecting the participants for this study the 

three women were instructed to employ the following criteria: 
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1. The population must be of Mexican-American ethnic 

origin. Spanish surname was used to determine 

ethnicity. 

2. The families selected must have a twelve-or thirteen-

year-old who is residing with his natural parents. 

The mothers of those families who met the selection 

criteria were interviewed to make them aware of the study's 

purpose. The mothers were then invited to participate in 

the study. To determine low socio-economic status each 

mother was asked if her child participated in his or her 

school's free lunch program. Families who have children 

participating in such a program are classified under the Ele

mentary Secondary Education Act CESEA) Title I as being of 

low socio-economic status. Appendix A represents demographic 

data for the area within which the participants reside. 

Instrumentation 

The instrument used to explore the data for this 

study was the intermediate level form A of the Self Observa

tion Scales (SOS) which was developed to assess the way 

children perceive themselves. 

The authors of the SOS, Katzenmeyer and Stenner 

(19 74) conducted a series of exploratory factor analytic 

studies to define the area of affective development in chil

dren with particular emphasis on the development of self-

concept. They maintain that the intermediate level was 
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subjected to extensive structural replication and variance 

checks, with results indicating a high construct validity. 

In addition they pointed out that validation studies re

vealed that the instrument is highly related to socio

economic status and ethnicity. 

The SOS is a self-report, group-administered instru

ment which measures seven dimensions of the children's 

affective behavior which the authors have equated to the 

self-concept. The participants were assessed on the 

seven dimensions of the self-concept scales. Each scale is 

labeled in a positive manner with high scores being the most 

characteristic of the children's self-concepts. The seven 

are described below. 

1. Self Acceptance: Children with high scores view 

themselves positively and attribute to themselves 

qualities of happiness, importance, and general 

competence. They see themselves as being valued 

by their peers, family, and teachers. Children 

with low scores see themselves as unhappy, lack

ing in general competence and as of little im

portance to others. 

2. Self Security: Children with high scores report 

a high level of emotional confidence or stabiltiy. 

They feel that they are in reasonable control of 

the factors that affect their lives and spend 



21 

little time worrying over possible troubles. 

Children with low scores on this scale worry a 

great deal. They are concerned that something 

bad may happen and report feelings of nervous

ness . 

3. Social Maturity: Children with high scores on 

this scale know how they are supposed to think 

and feel in a variety of social situations. They 

have learned the importance of such notions as 

"fair play," "sharing," "perseverance," "help

fulness ," and "generosity." Children with low 

scores on this scale have not learned these 

notions and are likely to evidence behaviors that 

most adults would characterize as selfish, incon

siderate or immature. 

4. Social Confidence: Children with high scores on 

this scale feel confident of their ability to 

relate successfully in social interactions. They 

feel confident that they can make friends easily 

and that they are valued and enjoyed by their 

friends. Children with low scores have diffi

culty making friends, do not feel valued by 

others and see other people as being more so

cially adept than themselves. 



5. School Affiliation: Children with high scores 

view school as a positive influence in their 

lives. They enjoy doing the activities asso

ciated with school. Children with low scores 

view school as an unhappy place to be. They 

do not enjoy most school-related activities 

and are not negative about the importance of 

school in their lives. 

6. Teacher Affiliation: Children with high scores 

on this scale like their teachers. They see the 

teacher as helpful', attentive, understanding 

and generous. Children with low scores see the 

teacher as arbitrary, inconsiderate of children 

and/or as a source of emotional pain. 

7. Peer Affiliation: Children with high scores on 

this scale consider their relationships to be 

both of high quality and of considerable impor

tance to them. They see themselves as approved 

of and valued by their peers. They like to be 

with other children. Children with low scores 

do not see their relationships as an asset. 

They see other children as unfriendly, they have 

few friends, and they do not accept the respon

sibility of friendship very easily. 
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In establishing reliability the authors used the 

split-half method coupled with the Spearman Brown Prophecy 
I 

Formula for each scale in the instrument. The reliability 

for each scale is reported by the Technical Bulletin No. 2 

(1974). The reliability values are as follows: Self 

acceptance .85, Self security .81, social confidence .73, 

social maturity .80, peer affiliation .85, teacher affilia

tion .74-, and school affiliation .79. 

Data Gathering Procedures 

Individual packets containing the instrument and 

answer sheet were given to each mother and her child par

ticipating in the study. The instrument was administered 

at the subject's home. The children were given instructions 

to answer the 60 true and false questions the way they feel 

about themselves and not how someone else wants them to feel. 

On the other hand, the mothers were instructed to answer the 

questions the way they thought their child would answer the 

questionnaire (Appendix B). After collection, the data were 

scored commercially. 

Data Analysis and 
Statistical Technique 

The data were analyzed and tested for significance 

according to the procedure outlined below. The Self Obser

vation Scales instrument is assumed to yield interval data. 
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The mean scores'of the child's reported self-concept 

as measured by the seven dimensions of the Self Observation 

Scales were correlated with the mean scores of the mother's 

stated perception of her child's reported self-concept 

scores. Analysis consisted of the Pearson Product Moment 

Correlation. 

Summary 

The subjects of this study were Mexican-American 

children and their mothers who reside in the Tucson Model 

Cities area. 

The Self Observation Scales was administered to the 

children and their mothers. The correlation between the 

child's reported self-concept scores and his or her mother's 

stated perception of those scores was the measured outcome. 

The Pearson Product Moment Correlation, suggested, by 

Hays (1963), was computed for each child and his or her 

mother on the seven dimensions of the Self Observation 

Scales. The .05 level of significance was adopted to deter

mine the significance of all the' scales. 



CHAPTER III 

RESULTS AND DISCUSSION 

The present study was designed to examine the rela

tionship between the Mexican-American mothers' stated per

ceptions of their children's self-concepts and their chil

dren's reported self-concepts. The data collected by the 

measurement instrument (Self Observation Scales) from the 

participating mothers and their children who met the selec

tion criteria were utilized to make these comparisons. For 

summary of results, see Table 1. 

Table 1. Pearson Product Moment Correlation Coefficients 
between Mother Mean Scores and Child Mean Scores 
for the Seven Scales 

Scales Correlation Coefficients 

Self Acceptance i • H
 
K
 

N.S. 

Self Security .05 N.S. 

Social Maturity . .27 N.S. 

Social Confidence " .13 N.S. 

School Affiliation .15 N.S. 

Teacher Affiliation .14 N.S. 

Peer Affiliation .28 N.S. 
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Results 

The Pearson Product Moment Correlation, used to 

test the relationship between the Mexican-American mothers' 

stated perceptions of their children's self-concepts and 

their children's reported self-concepts as measured by the 

seven scales of the Self Observation Scales yielded correla

tion coefficients of -.11 for self acceptance, .05 for self 

security, .27 for social maturity, .13 for social confi

dence, .15 for school affiliation, .14 for teacher affilia

tion and .28 for peer affiliation. These correlations were 

not statistically significant at the .05 level. The asser

tion stated in the hypotheses of a relationship existing 

between the Mexican-American mothers' mean scores on the 

seven scales and their children's mean scores on the same 

scales were not supported by these data. 

Discussion 

In contrast with previous findings (e.g., Buck and 

Austrin 19 71, Helper 19 58, Medinnis 196 5, Smart and Smart 

1973 and Soares and Soares 1974) that a relationship exists 

between a mother and her child regarding the self-concept, 

the findings of this study indicate no relationship and there

fore do not support the findings found in the literature. 

Inspection of the data in Table 1 indicates that the 

mothers did not evaluate their children's self-concepts the 

way the children evaluated themselves on the seven scales. 
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.The correlations between the mother-child scores were not 

significant at the .05 level. The lack of significant rela

tionships between mother and child scores would appear to 

be either a function of the small number of subjects or the 

uniqueness of the population who participated in the study. 

The data in Table 2 show the mean differences and standard 

deviations of the combined mother-child scores for each of 

the seven scales ranging from 5.4 to 10.1 which indicate a 

significant variability of mother-child responses to any 

given scale. 

Table 2. Mean Differences and Standard Deviations of the 
Combined Mother-Child Scores for the Seven Scales 
of the Self Observation Scales 

Scale Mean 
Standard 
Deviation 

Self Acceptance 7.1 5.9 

Self Security 6.5 c
n
 

•
 

cn
 

Social Maturity 5.4 3.7 

Social Confidence 5.4 5.4 

School Affiliation 10.1 10.5 

Teacher Affiliation 6.6 5.0 

Peer Affiliation 5.9 

C
O
 

•
 

The number and percentage of mothers who rated their 

child higher, same, or lower than their child's rating for 
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each scale appear in Table 3. The data in this scale show 

differences in the following scales: social maturity, 

social confidence,•school affiliation and teacher affilia

tion as opposed to no differences between the self 

acceptance, self security, and peer affiliation scales. 

The data further reveal that out of 2 24 comparisons only 

seven comparisons were the same. 

Table 3. Number and Percentage of Mothers Who Rated Their 
Child Higher, Same, or Lower than Their Child's 
Self Ratings for Each Scale 

Scales Higher Same' Lower 
N % N % N % 

Self Acceptance 14 43. 8 1 3 .1 17 53. 1 

Self Security 16 50. 0 1 3 .1 15 46. 9 

Social Maturity 20 62. 5 1 3 .1 11 34. 4 

Social Confidence 21 6 5 . 6 2 . 6 . 3 9 28 . 1 

School Affiliation 9 28. 1 1 3 .1 22 68. 8 

Teacher Affiliation 20 62. 5 12 37. 5 

Peer Affiliation 16 50. 0 1 3 .1 15 46. 9 

The total dissimilarity of perceptions can be seen 

when viewing the total value of differences for a given 

mother-child pair. Ignoring the direction of the differ

ences, and simply adding the total differences of scores on 
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the seven scales for a given single mother-child pair allows 

a view of the total divergence of perceptions of the con

structs measured by the scales. Table 4 reveals a minimum 

- difference of 19.0 points on the seven scales showing close 

agreement between mother and child in pair 18; however, the 

104.5 points difference of pair 4 indicates a large differ

ence in perception. This is especially true when the mean 

difference of 48.5 is considered. 

Table 4. Total Differences between Mother and Child Scores 
on the Seven Scales of the Self Observation Scales 

Mother-Child Total Mother-Child Total 
Pair Differences Pair Differences 

1 38 17 45 
2 47 18 19 
3 59 19 29 
4 104 20 67 
5 40 21 28 
6 50 22 46 
7 74 23 37 
8 69 24 35 
9 61 25 35 
10 55 26 22 
11 42 27 41 
12 99 28 22 
13 " 83 29 45 
14 39 30 83 
15 42 31 23 
16 39 32 38 

Mean 48.5 
Standard Deviation 21.5 
Minimum 19.0 
Maximum 104-. 0 
Range 8 5.0 
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The results of the present study lead to the follow

ing conclusion: with this specific setting and with this 

specific population there were no significant relationships 

evidenced between the mothers' perceptions of their chil

dren fs self-concepts and their children's reported self-

concepts as measured by the seven scales. 



CHAPTER IV 

RECOMMENDATIONS, IMPLICATIONS FOR 

SCHOOL PERSONNEL, AND SUMMARY 

This chapter will present the recommendations for 

future research, implications for school personnel, and 

summary. 

Recommendations 

The present study was designed to examine the rela

tionship between Mexican-American mothers' stated percep

tions of their children's self-concepts and their children's 

reported self-concepts in a low socio-economic geographical 

area in the City of Tucson, Arizona. The results of this 

study must be interpreted with regard to the limited size 

of the population. 

The first recommendation for future studies is the 

replication of this study in other similar settings and 

population. In this respect more data can be obtained to 

help increase the generalizability of results. 

A second recommendation for future research is to 

study how a mother perceives each of her children's self-

concepts, taking into account each child's ordinal position 

in the family constellation. It can be hypothesized that 

31 



32 

the mother will provide different evaluations for each of 

her children's self-concepts. 

The third recommendation is that research of a lon

gitudinal nature should be conducted to identify and inves

tigate factors that influence the self-concepts. 

The present results indicated that there were dif

ferences between the mothers' scores and their children's 

scores. Replicative efforts, then, might focus on these 

differences in order to explore the patterns of other 

mothers' perceptions of their children's self-concepts and 

their children's reported self-concepts in a similar set

ting. 

Future studies could also involve all seven scales 

of the SOS with a more detailed analysis so that more of the 

differences can be accounted for. At the same time, more 

results might be utilized which could serve as a reliability 

and validity check on each scale and possibly provide a more 

scientific approach in analyzing the data. 

Implications for School Personnel 

It was evident from this study that the Mexican-

American mothers who participated in this study with their 

children were generally willing to answer questions that 

asked for derogatory information. This can probably be ac

counted for in that they answered the questionnaire within 

the confines of their own environment. However, this does 
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not seem to be so when the mother and child are asked ques

tions by school personnel within the school environment. 

DeBlassie and Healy (1970) in their study suggested that 

the unwillingness of Spanish-Americans to admit to self-

debasing information about themselves is probably the re

sult of the present civil rights movement with its emphasis 

on racial pride and respect. 

The implications are that the educator should make 

an effort to meet and work with the Mexican-American mother 

and child in their home environment. This will enable the 

educator to become aware of the Mexican-American home 

atmosphere and living conditions. Knowing the living con

ditions and home atmosphere will help the educator attain 

some insights about the environment in which Mexican-

American students spend most of their time. 

According to Perkins (19 57, p. 83): 

The educational implications of our growing knowl
edge of children's self-concept seems to be clearly 
evident. The school must provide opportunities for 
experiences which enable 'people to develop self-
concept for effective living. The plea is for edu
cators to focus on facilitating changes in ways the 
learner sees and feels about himself in relation to 
his life experiences rather than upon producing 
stereotyped and identical behavior responses in 
conformity to standardized norms. 

In addition Casavantes (196 9, p.14) points out that: 

The stereotyping of Mexican-Americans must be curbed. 
This applies not only to the "comic" stereotype, such 
as the Mexican sleeping under a big sombrero , his 
back against a cactus, but also—and more importantly 
—to the stereotyping of the Mexican-American as 
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coming from the lower-lower socio-economic class. 
Stereotypes beget expectations, and expectations 
become self-fulfilling prophecies. 

Therefore, educators should take into consideration 

that the Mexican-American student from a low socio-economic 

background may be unwilling to participate or interact in 

school activities, classroom activities and counseling. 

This may be one of the hurdles that must be overcome, along 

with any stereotype misconceptions that educators might have 

toward the Mexican-American before teaching and counseling 

can take place. 

It is the contention of this researcher that those 

educators who are aware of the Mexican-American's self-

concepts can help them become aware of themselves so that 

they can set realistic goals and objectives in their educa

tional 9 personal, and career planning. Hence, those educa

tors who view the self-concept as vitally important in the 

child's developmental processes will be more apt to recog

nize and meet the needs of the Mexican-American student. 

Summary 

The major question of the present study was to de

termine if there was a relationship between the Mexican-

American mothers' stated perceptions of their children's 

self-concepts and their children's reported self-concepts. 

This study took place in a low socio-economic area located 

in the City of Tucson, Arizona. 
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The subjects of this study were of thrity-two chil

dren and their mothers who met the selection criteria. 

The Self Observation Scales was the instrument uti

lized to collect the data. 
• ' 

The hypotheses tested in this study which stated 

that there will be a positive relationship between the 

Mexican-American mothers1 stated perceptions of their chil

dren's self-concepts and their children's reported self-

concepts as measured by the seven scales of the Self Obser

vation Scales, were rejected. 

Future research efforts would best be directed to

ward replicating this study in a similar setting. These 

efforts would help in increasing the generalizability of 

results. 



APPENDIX A 

MODEL CITIES DEMOGRAPHIC DATA 
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Total 
Model City 

City Of 
Tucson 

t of 2 of 
I # City 

Population-Total 54,935 100.0 262,933 100.0 

Sex 
Male 26,740 48.7 126,603 48.2 
Female 28,195 51.3 136,330 51.8 

Age 
0-17 years 20,216 36.8 08,608 33.7 

18-64 years 28,456 51.0 146,980 55.9 
65 years & over 6,263 11.4 27,345 10.4 

Education 
U.S. Graduates 17,868 32.5 165,648 63.0 
Age 16-21 yrs., not U.S. 

Grad. & not In school 14,133 25.7 29.448 11.2 
Median school yr. 

completed, age 25 yrs. 
& older 9.8 12.4 

Ethnicity 
Spanish speaking or 

surname 
Black 
White 
Indian & Other 

33,941 
4,015 

14,497 
2,482 

61.8 
7.3 

26.4 
4.5 

62,841 
9,203 

186,419 
4,470 

23.9 
3.5 

70.9 
1.7 

Families-Total 12,062 100.0 65,353 100.0 

With Female Mead 
With Public Assistance 
With Social Security 
Below Poverty Level 

2,118 
1,220 
3,007 
2,891 

17.6 
10.1 
24.9 
24.0 

7,337 
2,209 

14,089 
6,867 

11.2 
3.4 

21.6 
10.5 

Income 
Under $3,000 
$3,000-$5,000 
Over $5,000 

2,352 
2,364 
7,346 

19.5 
19.6 
60.9 

6,732 
7,646 

50,975 

10.3 
11.7 
78.0 

Income of Families & 
Unrelated Individuals 

Average 
Median 

$ 5,269 
$ 4,253 

$ 7,922 
$ 6,764 

Total 
Model City 

City Of 
Tucson 

X of X of 
a M.C. I City 

Houslnq-Total Units 18,678 100.0 89,309 100.0 

Occupied Units 16,236 86.9 84.226 94.3 
Owner Occupied 6.413 39.5 54,073 64.2 
Rented 9,823 60.5 30,153 35.8 
Average Number of Persons 
Per Household 3.38 3.12 

Median Rooms Per House 3.9 4.6 
More than 1.00 Person 

Per Room 3,466 21.3 8.533 10.1 
Persons in Same House 

1970 as 1965 25,090 45.7 103,548 39.4 

Without Sewer Connections 741 4.6 4.929 5.9 
Lacking Sune or All 
Facili ties 1,315 8.1 1,853 2.2 

Without Available Automobile 4,285 26.4 8,642 10.3 

Source: 

1970 Census, conversion factors applied to Fourth Count (census 
tracts) data to approximate unit boundaries, and from block 
aggregates of the Third Count (block statistics). 
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» Adapted from: Katzenmeyer and Stenner (1974) 
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Intermediate Form A 

39 

MAKE FIRM DARK 
MARK, USE A SOFT 
PENCIL AND FILL 
THE SPACE. KEEP 
SMILING. 

In * « <3 £ | 
___ U M W  ̂VI | 

. U %4 U V 

5 . : ; ; . 
S : i«1 : ° •= - s -• J 

g a % < C 

T-T 
? V 

i "3 5 5 5 £ 

1.1 im about u nirvoui u othir peopl*.- • • 
YES NO 

2. This school is like a jiil. 

4.1 usually Ilka my tnchin, 

" S. I worry qtiiti • bit aw possible 
trouble*. 

8. Othir childrin in ofttn man ta m». 

9. Thi other children in my dm irt 
rot friendly toward mt. 

10.1 ilwiyi hm to hi boa. 

Il.lamiasyto liki. 

12.1 ilka to do school work at home 
in the evening. 

13. My fillings ire hurt more tuily 
thin most people's. 

14, My teacher maka tun I ilwiyi 

15.1 can only do my work if someona 
hi)pi mi. 

16.1 fill good when I'm at school. ••• • 

17. Myttichirlikeitohtlpme.-

IBJimahappyptmn. 

19.1 don't like mast of thi childrin In 
my diss. 

20. Grownups in oft in gfid to hrtp mt. Q 

D D 

G 0 

Q 0 

D a 
0 • 

a Q 
Q 0 

0 

0 G 

0 a 
D D 

a D 

•0 a 
Q 0 

D D 
• a 
a 0 

Q a 
0 • 
D a 

21. At times 1 hivi him worried beyond 
ruson ibout something that really 
didn't mettir. -

22. My teacher it mem. Q 

23.1 ysuitl^triit my fimity si well ai ^ 

—0 24.1 am a vary ntrvoui pirson. 

25. Whin I do somithing wrong, my 
teacher corrects in without 
hurting my fillings. Q 

28.1 causa trouble lo my fimily, •{] 

27.1 want to bi a viry goad student Q 

D 
a 

23.1 can givt • good riport in _ 
front of the class. [J 

29.1 like my tuchir. 

30.1 don't htvt many friends. 

31. At school othir people 
rally an about mi. - • -

32.1 im proud of my school work. -

•D 

-Q 

33.1 fell thit my fimily always _ 
trusts m*. Q 

34. It is hint for me to mak« n 
friends. U 

35.1 *m i good perron. Q 

IS. Ofttn I don't like ta bi with _ 
other ehildrtn. U 

37.1 can't bi depindid on. 0 

38. Etch morning I look forward _ 
to coming to school. U 

33. Most things in too hard to do. Q 

0 

D 

D 

0 

0 

0 

0 

• 

• 
0 

D 

0 

0 

D 

0 

J 

0 
Q 

D 

40.1 liki to havi my tsaehir uk 
miquwtlons."-* •fl 0 

41,1 ohm get into trouble at homt. - • Q Q 

42. Piopl*an alwayi picking on mi.--Q Q 

43.1 am a cheerful person. Q Q 

44. My ttacher dan not gin mi 
•nough timi to liniih my walk. * - fl [] 

45.1 like to sit other childnn happy, • Q JJ 

46. At tlrm Host sltipovir worry. Q 

47.1 often worry about what other 
other childrin think of mi. Q [] 

48.1 often find mviil I worrying 
about somithing. Q [J 

43.1 lik* to stay homi from school. •• •(] Q 

50.1 am lonely viry often. *••[] Q 

51. My teichir is not viry friendly „ „ 
with thi childnn. Q |J 

52.1 hihava badly it homi. Q 0 
53. Most of tht time I fiel sorry 

forsomeoniwhoishurt. Q u 

54. My classmates II ki ml. Q Q 

55. Most piopla ire much better 
liked thin I im. Q • 

58. t like whoa! bitter than my 
friends do. Q 0 

57.1 like to leam tbout new things. • • •{] Q 

58.1 would tather git books for my 
birthdjytlun iaysorclothes."--Q Q 

59.1 im imong thi tut to be chosen 
for turns. Q Q 

60.1 im fun to bi with. Q Q 
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