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ABSTRACT 

The purpose of this study was to demonstrate that a systematic 

Personal Adjustment Training (P.A.T.) program can lead to improved 

self-awareness of retarded individuals. Additionally, the purpose was 

to demonstrate that the retarded can express themselves as persons with 

needs when given the opportunity to do so. This study evaluated one 

approach to P.A.T. for the purpose of providing a direction for the 

development of future Personal Adjustment Training programs. It also 

began to bring into focus the personal aspects of P.A.T. often lost in 

the emphasis on vocational and social goals for the retarded. 

The general research question of this study was: Can a system

atic approach to Personal Adjustment Training positively effect the 

self-awareness of mentally retarded adults? This question was further 

broken down into four directional hypotheses each corresponding to one 

of the four sub-areas of the Social Emotional Development area of the 

Basic Skills Screening Test (BSST), which was used to measure the depen

dent variable in this study. 

After the 48 subjects were selected, matched, and randomly 

assigned to treatment and control groups, a ten week Personal Adjust

ment Training program was conducted. The BSST was administered follow

ing the completion of the program. The scores of three sub-areas of 

the post-test were analyzed by a t test for independent samples. As a 

result, three of the hypotheses were rejected. Descriptive data was 
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obtained to examine the remaining hypothesis which was concerned with 

group activities. In examining this hypothesis, a tendency was observed 

in the experimental group to interact more with others than the control 

group. 

Recommendations were made on the basis of descriptive data 

obtained during the study from the group members, group leader, the 

staff of the facility, the rater, and this researcher. It would ap

pear that the P.A.T. outline and guide used in this study, which was 

developed in an institutional setting, cannot readily be transplanted 

into another setting such as a sheltered workshop. Further research is 

recommended using the method and philosophy of P.A.T. rather than the 

already existing outline and guide. Suggestions are given for research 

design and other procedures. 



CHAPTER 1 

INTRODUCTION 

In recent years gre,amounts of money have been authorized for 

programs for the mentally retarded. Today some 250,000 mentally retarded 

children and adults are living in institutions in the United States at an 

annual cost of over $1 1/4 billion, or more than $5,000 per person, per

haps 60,000 are mildly retarded and another 60,000 moderately retarded. 

With services designed especially for them most of these 120,000 could 

achieve competitive or at least sheltered employment and begin earning 

$3,000 or more per year. Such an earning base could repay the cost of 

services in from one to three years, and the long term benefits would be 

great for both society and the individual (Research and Demonstration 

BRIEF, 1973). 

Recent research (Brolin, 1972; Clark, Kivitz and Rosen, 1968) on 

vocational rehabilitation programs for the mentally retarded have made it 

more apparent that job success, self-help skills, even communication and 

socialization do not guarantee good community adjustment. Brolin (1972) 

concluded that training is not the problem in job failure but that unsuc

cessful adjustment to social, personal, and emotional demands is. Gunz-

burg (1960, 1974) points to poor personal development as an area of major 

concern in the adjustment process. This study investigates the impact of 

Personal Adjustment Training on the adjustment of the retarded. 
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Background Information 

Zeaman and House (1963) found that retarded children were not 

able to direct their attention to find the right cues to allow them to 

learn. Their study and others (Ellis, 1963; Logan, Prehm and Drew, 

1968) concluded that once retarded children learned the cues or in the 

authors' words seemed to "catch on" to what was required, they learned 

as rapidly and skillfully as nonretarded children. 

Such studies appear to indicate that the retarded are not defi

cient in the process of learning itself if they have a sufficient oppor

tunity to learn. Learning is improved if they are guided in directing 

their own efforts at finding the proper cues necessary to "catch on". 

Therefore in programs for the retarded, attempts are made to set proper 

learning atmospheres and to direct the efforts of the retarded person 

toward more effective learning in academic and job areas, and in personal 

areas of hygiene and grooming. However, an area still little explored in 

research is the extent and method in which a retarded person can express 

and explore himself. This deficiency is supported by Brolin's 1972 study 

which focused on 23 variables relating to the vocational success of 

clients in sheltered workshops. His conclusions were that even though 

most of the clients did receive adequate vocational training, a signifi

cant number did not make a successful adjustment to living independently. 

Part of his conclusion was that more research is needed to determine the 

causes of unsuccessful adjustment. 

Research (Zisfein and Rosen, 1974) that has been conducted on the 

self-concept of the retarded demonstrates that they can evaluate them

selves and their peers successfully. But there is little research which 



demonstrates that the retarded person can be successfully responsive to 

adjustment services particularly in the personal-social-emotional areas. 

Personal Adjustment Training provides the opportunity for the retarded 

person to make a successful adjustment through improved self-awareness. 

Statement of the Problem 

The person who is mentally retarded needs to be guided in his 

attempts at directing his own efforts towards exploring and expressing 

him- or herself. With such guidance each retarded person may achieve 

greater awareness of him- or herself. 

Therefore, an approach to improving the self-awareness of the 

mentally retarded would have to be systematic and somewhat standardized 

providing both the opportunity and the cues needed for self-learning to 

take place. Such an approach would also have to provide sufficient 

observable growth so that the retarded person could evaluate himself as 

well as provide the behavior changes necessary for the staff to record 

the growth. At the present time no approach exists which meets these 

criteria. 

Purpose of the Study 

The purpose of this study was to demonstrate that a systematic 

Personal Adjustment Training program can lead to improved self-awareness 

of retarded individuals. Additionally the purpose was to demonstrate the 

concept that the retarded can express themselves as persons with needs, 

and learn about themselves as individuals, as employees, and as members 

of the human race. 
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Need and Significance of the Study 

Millions of dollars are spent each year to rehabilitate and 

habilitate the mentally retarded. One of the first steps in the reha

bilitation process is what has been termed Personal Adjustment Training 

(P.A.T.). However, in spite of repeated references to P.A.T. in the 

literature, there are few clearly defined guidelines for the development 

of such a program either within a residential setting or a non-residential 

one. Thus each facility is left to its own resources to define and 

develop a P.A.T. program which would meet the needs of an adult mentally 

retarded population. 

As the foundation for self-growth, P.A.T. should answer the basic 

question of life for the retarded person himself as well as provide reha

bilitation workers with insight into client behavior. Because P.A.T. is 

seen as such a vital part of the rehabilitation process, it is necessary 

to define it more clearly, outline its purposes, and develop coherent 

programs. 

This study evaluated one approach to P.A.T. in an attempt to pro

vide a direction for the development of future Personal Adjustment 

Training programs. In the continued emphasis on vocational and social 

goals for the retarded, the personal aspects are often lost. This study 

began to bring that aspect into focus by providing the opportunity for 

each individual to achieve his highest functioning level. 

Research Question 

The question which was investigated in this study is: 

Can a systematic approach to Personal Adjustment Training positively 

affect the self-awareness of mentally retarded clients? 



Definition of Terms 

The following terms used in this study are defined: 

Adaptive Behavior: The effectiveness or degree with which the indi

vidual meets the standards of personal independence and social responsi

bility expected of his age and cultural group (Grossman, 1973). 

Mental Retardation: Significantly subaverage general intellectual 

functioning existing concurrently with deficits in adaptive behavior, 

and manifested during the developmental period (Grossman, 1973). 

Mentally Retarded Adult: A person who meets the criteria for mental 

retardation as defined here and has reached the chronological age of 

eighteen. 

Personal Adjustment Training: The opportunity for mentally retarded 

individuals to egress themselves as persons, to explore themselves as 

individuals, and to gain greater understanding of themselves as members 

of the human race. 

Personal Development: The process by which an individual comes to an 

awareness of his assets and limitations as an individual. 

Assumptions 

Several assumptions upon which this study was based are as 

follows: 

1. The subjects for this study are representative of'mentally 

retarded people served nationally. 

2. Personal development is important to the overall adjustment 

of the mentally retarded. 

3. A person will be better adjusted vocationally if he is better 

adjusted personally. 
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5. 
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The mentally retarded person can provide a valid self-report. 

Staff can be trained quickly on the P.A.T. procedure. 

Summary 

This chapter demonstrated that vocational success of retarded 

persons seems to be related to personal-social-emotional adjustment. 

However, the extent to which a retarded person can express himself con

tinues to be an area lacking in research. Information which does exist 

suggests that improving self-awareness of the mentally retarded requires 

an approach which is systematic and somewhat standardized thus providing 

both the opportunity and the cues needed for self-learning to take place. 

The purpose of this study was to demonstrate that Personal Adjustment 

Training provides the opportunity for retarded persons to make a success

ful adjustment through self-awareness. This study evaluated one ap

proach to P.A.T. in an attempt to provide a direction for the development 

of future Personal Adjustment Training programs. •. 



CHAPTER 2 

REVIEW OF LITERATURE 

The following areas were briefly discussed in Chapter 1 and are 

reviewed in this chapter: 

1. Personal Adjustment Training; 

2. The Development and Implementation of P.A.T.; 

3. Personal Development of the Mentally Retarded; 

4. Self-reporting of Personal Development by the Retarded. 

Personal Adjustment Training 

Most often when P.A.T. activities and services are discussed, 

they are unclearly defined and are linked directly to work. The major 

professional organization of the field of mental retardation, the Ameri

can Association on Mental Deficiency (AAMD), defines P.A.T. in its Manual 

on Terminology (Grossman, 1973, p. 153) as that which 

emphasizes the development of adjustments to work rather than the 
development of a particular skill. This may be achieved by long 
term exposure to a real work situation stressing personal and 
social skills required to get along with others in a work setting, 
the development of work tolerance, appropriate work habits, and 
emotional stability in responding to work pressure. 

The same AAMD Manual on Terminology defines work adjustment and voca

tional adjustment as "see P.A.T.". 

Wolfensberger (1967) agrees with this work orientation and dis

cusses P.A.T, in terms of vocational adjustment. He says that initially 

7 
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P.A.T. activities should be concentrated, and later they should be con

ducted informally and "on the floor", that is, as part of the work super

vision. 

The manual used most often in the introductory courses in reha

bilitation (McGowan, 1963, p. 122) identifies one of the services which 

may be included in a rehabilitation plan as Personal Adjustment Training 

which is described as including 

any training given for any one or a combination of the following 
reasons: 

1. To assist the individual to acquire personal habits, atti
tudes, and skills that will enable him to function effec
tively in spite of his disability. 

2. To develop or increase work tolerance prior to engaging in 
prevocational or vocational training, or in employment. 

3. To develop work habits and to orient the individual to the 
world of work. 

4. To provide skills or techniques for the specific purpose 
of enabling the individual to compensate for the loss of a 
member of the body or the loss of sensory function. 

As can be seen, this description also encompasses work adjustment goals. 

A search of the literature reveals very little research on the 

subject of Personal Adjustment Training. One study which has been done 

is reported frequently in the literature (Rosen, Floor, and Baxter, 1972). 

It involves research efforts at Elwyn Institute by Rosen et al. (1972) 

which attempted to define the components of the "institutional person

ality". Part of this research involved a group counseling program known 

as Personal Adjustment Training (PAT), whose specific purpose was the 

remediation of various personality traits postulated as comprising the 

"institutional personality". 

The implicit assumption of this PAT program is that the eleva

tion of the levels of social and emotional adjustment of mentally 



handicapped persons will better equip them to function independently in 

the community. The curriculum is organized around five general units 

and requires 12 one-hour sessions meeting weekly (Clark et al., 1972). 

Participants were chosen from among clients enrolled in vocational reha

bilitation community preparation programs. The treatment population was 

divided into three counseling groups, homogeneously grouped as closely 

as possible to age and intellectual functioning and balanced as to sex 

and degree of aggressiveness or inhibition. 

Objective indicators, following PAT, failed for the most part to 

demonstrate greater change in persons receiving PAT than in a no-

treatment control group. The author's discussion identifies either 

insufficient sensitivity or unreliability of the specific measures em

ployed as possible explanations. While positive changes occured with 

self-evaluation, changes of equal magnitude occured with the control 

individuals (Zisfein and Rosen, 1974b). 

The Development and Implementation of P.A.T. 

Adult education for the mentally retarded is a recent phenomenon 

(Gunzburg, 1960). It is a concept with different meanings and defini-
% 

tions to different people and facilities. In the 1960's Elwyn Institute 

embarked upon the development of its rehabilitation program. A component 

of the program which grew to become the major part of the total program 

was adult education. By Elwyn Institute's definition, adult education 

is a specially designed curriculum which provided formal, practical 

training in the social and academic skills considered essential for 

independent living. It is not a program which focused, as the name 
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might imply, on education in academic skills alone, but one which in

cludes an assessment and treatment of personal and social skills and 

handicaps. Adult education is intended to alleviate gaps in learning 

and social functioning resulting from prolonged institutionalization. 

Three separate courses of Personal Adjustment Training, Work Adjustment 

Training, and Community Adjustment Training are employed in parallel 

progression through the vocational rehabilitation, community work, and 

halfway house programs (Clark et al., 1968). 

Because of the scarcity of programs to model, Elwyn Institute was 

left to its own resources to define and develop a Personal Adjustment 

Training program sufficient to meet the needs of its adult mentally re

tarded population. The method of approach chosen was the group method. 

The first Personal Adjustment Training group consisted of approx

imately ten persons who were involved in a pre-vocational evaluation. 

This group met for approximately 20 sessions. The group members pos

sessed varying degrees of ability, potential, and social, emotional, and 

educational adjustment. 

In order to more adequately prescribe the direction of future 

P.A.T. activities, the first year was exploratory in nature. The initial 

attempt was limited to following a prescribed pre-determined curriculum 

outline. The first groups consisted primarily of those things custom

arily associated with Personal Adjustment Training: 1. Personal health 

and grooming; 2. Developing a healthy personality; 3. Introduction to 

work at Elwyn; and 4. Work behavior. 

However, the program did not define a methodology and was too 

constricting to allow the group members the freedom to explore their own 
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feelings. Clients were given what was felt to be necessary information 

for good adjustment rather than the needed assistance in exploring their 

own attitudes, interests, and aspirations. If group members are to 

develop personally, and if their self-awareness is to increase, then the 

group members need to take pride in the fact that they were determining 

the direction of the discussion, that they were not only asking but 

answering the questions. To do this staff realized that they had to 

break out of the traditional roles and structure of P.A.T. When this 

was done, staff as well as clients began to see a direction for P.A.T. 

The topics of discussion were strikingly similar and upon analyzing and 

organizing these topics into a basic outline, group leaders discovered 

that P.A.T. now had a focus. The question group members were asking 

was "Who am I?" (Wilke and Associates, 1969). 

The original P.A.T. groups were developed and conducted by two 

or three group leaders. Only a two page outline was used as a basis for 

discussion. As the need for more and more groups arose, it was virtual

ly impossible to prepare new group leaders by just having them learn the 

original methods from the developers. Thus a need arose to prepare a 

detailed guide for the group leaders. Therefore, each topic, stated as 

a question, was developed from the experiences of the original group 

leaders and outlined in columns labeled: Justification of Content, 

Anticipated Responses, Anticipated Problems, and Methodology (Appendix D). 

The order remained basically that which arose from discussion by the 

group members. Roman numeral headings were included for ease of under

standing by the group leaders. 
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Personal Development of the Retarded 

The development of self is a complex process usually measured in 

terms of the level of self-concept. Studies (Bauer, 1971; Kaufman, 1967) 

on self concept and the retarded have indicated that the environment has 

a significant effect on the self-concept which can be either positive or 

negative. Factors such as excessive mothering, excessive demands by 

significant others, or parental neglect may impede and distort the devel

opment of the self and therefore the self-concept of the retarded person 

(Cobb, 1970). The P.A.T. concept employed in this study is aimed at 

creating an environment for personal growth of the retarded individual. 

Self-Reporting of Personal Development 
by the Retarded 

For the purposes of measurement, the self-concept has come to be 

viewed in basically two distinct ways. One holds that the self-concept 

is the process of thinking, memory, and feeling which is deep within the 

person's attitudes, values, and feelings toward himself which can be 

measured by means of self-reporting techniques (Diggory, 1966). A good 

deal of the research on the self-concept has been based upon this second 

view. For example, several tests have been designed to measure the 

self-concept. The Self-Concept and Motivation Inventory, the Self-

Concept Adjective Checklist, and the Tennessee Self-Concept Scale are all 

designed to measure the self-concept and all use some form of self-

report (Buros, 1974). Generally, self-reporting is elicited by means of 

questionnaires or interviews. Walsh (1968) , in studying the various 

methods has found no differences in validity or accuracy of the informa

tion gained by the various approaches to measuring the self-concept. 



Though there has been limited research in the area of self-

reporting by the retarded person, some work in this area has been done 

which has shown that retarded persons can evaluate themselves success

fully. At Elwyn Institute in Pennsylvania, 56 students were given four 

measures of self-concept. The Level of Aspiration Scale uses a simple 

nut and bolt assembly and each client is asked how many he thinks he can 

put together in a trial period. The Risk Taking Task involves the use 

of two puzzles. The client is told that this test is to determine how 

smart he is. He is told that one puzzle is easy and almost anyone could 

do it, but the other is hard and only the smartest people could do it. 

He is told to pick one and put it together, but once he has made a 

choice he cannot change his mind and do the other one. The Self-

Comparison Scale is made up of a series of 22 questions to which the 

client is to answer "true" or "false". He is instructed that he will 

be asked questions about himself. The Self-Evaluation Scale requires 

participants to respond to questions about themselves by moving a wooden 

sliding arrow along a scale numbered 0 to 100 with demarcations at 5 

point intervals. The coefficient of equivalence was computed for these 

4 measures of the self-concept and a significant correlation was obtained 

at the p <.001 level. The results suggested that the self-concept of 

retarded people can be measured on these scales meaningfully and that 

these procedures would be useful for detecting individual variation in 

personality functioning of retarded persons. 

However, P.A.T. is concerned with personal development and not 

necessarily aimed at remediation of specific behavior problems, while 

the foregoing self-rating scales are all socially oriented and are aimed 



at evaluating a specific problem such as risk or aspiration. Therefore, 

these scales are rejected for use in this study in favor of the Basic 

Skills Screening Test (BSST) which evaluates a more general self-opinion 

aimed at the more personal areas of an individual's self-development. 

The BSST was developed by Mid-Nebraska Mental Retardation Services and 

uses a question technique in which the subject responds verbally or 

motorically to forced choice questions about himself. Because of its 

ease of administration and appropriateness, and its previous use with 

retarded people, the BSST seems to be most appropriate for use in this 

study. 

Summary 

Following the conclusion of Chapter 1 that the retarded can 

learn if given the opportunity, this chapter has demonstrated that self-

awareness and personal growth are influenced by the environment. The 

purpose of this study is to determine whether Personal Adjustment 

Training can provide a positive environment for the retarded person 

which is necessary for the development of self-awareness. P.A.T. would, 

therefore, provide an opportunity for the retarded person to learn about 

himself. 

Furthermore, there is confusion over what P.A.T. is. This study 

attempted to clarify the issue and provide a method for the develop

ment of P.A.T. programs. 

Finally, this chapter demonstrated that the retarded can provide 

an adequate self-evaluation. The Basic Skills Screening Test was chosen 

for use in this study because of its brevity, its demonstrated ease of 

understanding by the retarded, and its reliability. 



CHAPTER 3 

METHODOLOGY 

This study was designed to assess the effects of Personal Adjust

ment Training in the personal development of mentally retarded adults. 

In this chapter the procedures and methodology which were used are pre

sented. The chapter is divided into the following sub-sections: 

1. population and sampling procedures; 

2. treatment; 

3. instrumentation; 

4. data collection procedures; 

5. hypotheses; 

6. statistical analysis and research design. 

Population 

The population for this study was 48 mentally retarded adults 

who were selected from the workers at the Career Development center (CDC) 

of Eau Claire, Wisconsin. Services rendered by this center are available 

to all categories of handicapped people. However, a percentage analysis 

of the current populations indicate that slightly more than 50% of the 

clients at CDC are classified as mentally retarded. 

The 48 s\abjects were matched according to sex, intelligence, and 

chronological age, resulting in 24 matched pairs forming two groups. 

One group received the treatment (P.A.T.) and the other served as the 

15 
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control group (see Tables 1 and 2). Of the 48 subjects 24 were male 

and 24 were female. 

Table 1 

Mean Ages of All Subjects 

Total Means Male Female 

Control Group 34.87 33.16 35.58 

Experimental Group 33.78 35.75 31.80 

Females 33.69 

Males 34.45 

Table 2 

Mean IQ's of All Subjects 

Total Means Male Female 

Control Group 58.95 62.3 55.6 

Experimental Group 60.15 67.3 53 

Females 54.3 

Males 64.8 
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Treatment 

After all subjects were selected, the treatment group took part 

in the ten week Personal Adjustment Training program. For purposes of 

administration of the treatment, the experimental group was sub-divided 

into three smaller groups. Eight subjects were randomly assigned to 

each sub-group. Each group met for one hour twice a week. During this 

period the control group did not meet as a group for any reason connected 

with this study. However, all subjects continued to take part in the 

regularly scheduled programs at the facility. 

The three experimental sub-groups were led by the same group 

leader who was given a one week orientation prior to commencing the 

study. All sessions were taped and the group leader submitted summaries 

of the sessions and met weekly with this researcher. 

The content of the P.A.T. program consisted of items and subjects 

of personal growth such as "who am I?", "why am I the way 1 am?", "how do 

I act?", "am I an adult?". A more complete outline can be found in 

Appendix A. The procedure used was one of minimal structure and discus

sion of the various questions. 

Following the treatment, all subjects were administered the 

Basic Skills Screening Test (BSST) by an independent rater. 

Instrument 

Mid-Nebraska Mental Retardation Services has developed a system 

for assessing the development of a wide range of retarded people. The 

Basic Skills Screening Test (BSST) measures development in the areas of 

Sensory-Motor Functioning, Visual Processing, Auditory Processing, Lan

guage Development, Symbolic Operations, Social and Emotional Development, 



and Work Skills. The Social-Emotional Development area of the BSST was 

used in this study. 

The Social-Emotional Development area is divided into four parts 

Self-Identity, Social Behavior, Group Activities, and Independence. 

Interview and observation were the methods used to administer the BSST. 

The complete Social-Emotional area of the BSST is included in Appendix B 

In assessing the reliability of the instrument, 15 clients from 

the Hasting, Nebraska, facility were tested by two staff members. Two 

types of inter-rater reliability (Pearson Product-Moment Correlations) 

were obtained: among three IQ groups, and among the eight BSST areas. 

The average reliability coefficients among IQ groups was .82 and .89 

among BSST areas. In general, all BSST areas correlated significantly 

with scores on the Wechsler Adult Intelligence Scale and on the Wide 

Range Achievement Test. The total system was, therefore, shown to be 

reliable. 

The Social-Emotional area was shown to be reliable also among 

three IQ groups with an inter-rater agreement of .69. 

Method of Data Collection 

% 

Interview Format 

The entire sub-area A and part of sub-areas B and D were admin

istered using an interview format. In these sub-areas the client was 

asked to identify certain items, demonstrate certain behaviors, and rate 

himself on certain scales. The interviewer for these sub-areas was a 

graduate student from the Rehabilitation Program of the University of 

Wisconsin-Stout. He was chosen for this because.of his familiarity with 
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the clients (though he did not know which clients were in the experimen

tal group) and because of his experience in administering psychometric 

tests. Each of the items of the sub-areas was assigned a point value. 

The total number of points in each area constituted a subject's score. 

Observation Format 

The remaining parts of sub-areas B and D were administered using 

an observation format. The items include observing the subject with 

regard to his interaction with co-workers and/or supervisors as he per

forms his job or during his breaks. The instructions call for two 

ratings of some of the items, therefore, two raters were used. One 

rater was the supervisor of the subject within the Career Development 

Center. The other rater was an undergraduate student from the Rehabili

tation Program of the University of Wisconsin-Stout. He was chosen for 

his experience with mentally retarded individuals and his work at the 

university which includes making observations on clients who are in resi

dence at the university while receiving a Vocational Evaluation. Each 

item of the sub-area was given a point value. The total number of 

points in each sub-area constituted a subject's score. 

Hypotheses 

To examine the research question in Chapter 1 the following 

directional hypotheses were made. 

Hypothesis #1: Scores on the Self-Identity sub-area of the 

BSST will be significantly higher for the experimental group than for 

the control group; 
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Hypothesis #2: Scores on the Social Behavior sub-area of the 

BSST will be significantly higher for the experimental group than for 

the control group; 

Hypothesis #3: Scores-on the Group Activities sub-area of the 

BSST will be significantly higher for the experimental group than for 

the control group; 

Hypothesis #4: Scores on the Independence sub-area of the BSST 

will be significantly higher for the experimental group than for the 

control group. 

Statistical Analysis and Research Design 

The research design used in this study was the post-test only 

control group design (Campbell and Stanley, 1963). Sub-areas A, B, and 

D of the BSST were used to examine hypotheses 1, 2, and 4 respectively. 

The results were subjected to a one tail t test for independent samples 

with a significant level of p<.10 

Though it has been conventional in behavioral science research 

to use the 0.01 and 0.05 levels of significance, some researchers argue 

that the level of significance should be a function of the hypothesis 

tested (Popham and Sirotnik, 1973). Because of the relative subjectiv

ity of the hypotheses, and the lack of a comparable method of P.A.T. in 

this study, the 0.10 significance level seemed appropriate. 

Hypothesis #3 was not examined using the scores of sub-area C 

as was called for because the analysis yielded descriptive data only. 

Discussion of this data is found in Chapter 5. 



Summary 

The procedures and methodology used in this study were presented 

in this chapter. After the 48 subjects were matched and grouped, the 

experimental group took part in the Personal Adjustment Training pro

gram. Following the treatment, all subjects were administered the 

Social-Emotional Development area of the Basic Skills Screening Test. 

Descriptions of both the treatment and the post-test were included in 

this chapter. 

Four directional hypotheses were proposed each corresponding to 

one of the sub-areas of the instrument. The results were subjected to 

a t test for independent samples in a post-test only control group 

design. 



CHAPTER 4 

RESULTS 

The purpose of this chapter is to present the results of the 

study. Each hypothesis is restated and the sub-area of the Basic 

Skills Screening Test used to obtain the data is described. Finally, 

the results of each t test are given in table format. 

Hypothesis #1 

Scores on the Self-Identity sub-area of the BSST will be signi
ficantly higher for the experimental group than for the control 
group. 

Table 3 indicates the results of sub-area A, Self-Identity, of 

the BSST. The scores were obtained by combining the point totals of 

each of three parts to sub area A (Appendix B). Part one examined the 

subject's ability to recognize various body parts. Part two asked the 

subject to demonstrate the ability to express emotions with understanding. 

Part three was concerned with the subject's self-concept. Through a 

series of forced choice questions the subject demonstrated his ability 

to describe himself. 

The t test produced a t value of .13636 (Table 4). The actual 

value of t at a significance level of .10 and degrees of freedom is 40 

is 1.303. Therefore, the hypothesis is rejected. 

22 
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Table 3 

Scores on Sub-Area A 

Experimental Group Control Group 

part part 
Subject 1 2 3 Total Subject 1 2 3 Total 

Male Male 

1 7 4 11 22 25 8 3 14 25 
2 8 0 10 18 26 8 5 10 23 
3 8 5 12 25 27 7 5 14 26 
4 7 6 7 20 28 8 5 12 25 
5 6 1 10 17 29 7 4 11 22 
6 7 4 11 22 30 7 3 7 17 
7 - - - - 31 7 4 13 24 
8 6 4 5 15 32 5 6 12 23 
9 7 5 12 24 33 8 4 9 21 
10 8 6 13 27 34 6 4 12 22 
11 6 4 13 23 35 8 3 9 20 
12 8 5 11 24 36 6 1 7 14 

totals 78 44 115 237 totals 85 49 130 262 
X 7.1 4 10.5 21.5 X 7.1 4.1 10.1 21.8 

Female Female 

13 8 4 13 25 37 8 6 12 26 
14 7 4 9 20 38 8 6 13 27 
15 8 6 11 25 39 6 4 13 23 
16 8 5 10 23 40 7 5 12 24 
17 8 4 7 19 41 - - - -

18 8 6 14 28 42 - - - -

19 7 3 9 19 43 7 3 10 20 
20 7 4 10 21 44 8 5 14 27 
21 8 2 6 22 45 - - - -

22 8 2 12 22 46 8 5 9 22 
23 7 4 12 23 47 - - - -

24 - - - - 48 8 1 9 18 

>tals 84 44 113 247 totals 60 35 92 187 
X 7.6 4 10.3 22.5 X 7.5 4.4 11.5 23.. 
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Table 4 

Results of Sub-Area A 

Standard 
Group Means Deviation 

Experimental 22 3.21 
.13636 

Control 22.45 3.41 

Hypothesis #2 

Scores on the Social Behavior sub-area of the BSST will be 
significantly higher for the ejqperimental group than for the 
control group. 

Table 5 indicates the results of sub-area B, Social Behavior, of 

the BSST. The scores were obtained by comparing the point totals of 

each of three parts to sub-area B (Appendix B). Parts one and three were 

evaluated independently by two raters, a staff person and a student in 

rehabilitation. In part one the rater observed the subject in various 

work related, instruction, and free time activities in order to assess 

self-control. Part two was concerned with the subject's ability to 

recognize basic emotions in an attempt to discover the subject's sensi

tivity to others. In part three the subject is observed in various 

activities to determine the degree of social etiquette. 

The t test produced a t value of .14319 (Table 6). The actual 

value of t at a significance level of .10 and degrees of freedom of 39 

is 1.303. Therefore, this hypothesis is rejected. 
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Table 5 

Scores on Sub-Area B 

Experimental Group Control Group 

part part 
Subject 1 2 3 Total Subject 1 2 3 Total 

Male Male 

1 10 3 9 22 25 11 3 11 25 
2 7 3 10 20 26 4 3 8 15 
3 12 1 8 21 27 6 3 5 14 
4 7 3 5 15 28 10 3 8 21 
5 8 0 10 18 29 4 2 5 11 
6 7 3 6 16 30 10 3 5 18 
7 - - - - 31 6 2 7 15 
8 7 3 10 20 32 2 3 9 14 
9 8 2 10 20 33 7 2 10 19 
10 6 3 9 18 34 8 2 8 18 
11 8 2 7 17 35 12 3 9 24 
12 10 3 10 23 36 - 2 - -

>tals 90 26 94 210 totals 80 31 85 194 
X 8.2 2.4 8.5 19.1 X 7.3 2.6 7.7 17.6 

Female Female 

13 11 3 9 23 37 11 2 12 25 
14 13 3 9 25 38 12 3 10 25 
15 7 3 7 17 39 10 3 7 20 
16 9 3 6 18 40 9 3 9 21 
17 3 3 2 8 41 - - - -

18 12 3 10 25 42 - - - -

19 4 2 3 9 43 7 2 10 19 
20 5 2 11 18 44 3 1 6 9 
21 10 2 6 18 45 - - - -

22 11 2 10 23 46 5 3 6 14 
23 13 3 10 26 47 - - - -

24 - - - - 48 10 3 9 22 

jtals 98 29 83 210 totals 67 20 76 180 
X 8.9 2.9 7.5 19.1 X 8.4 2.5 8.4 22.5 
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Table 6 

Results of Sub-Area B 

Standard 
Means Deviation 

Experimental 19.09 4.60 
.15319 

Control' 18.37 4.81 

Hypothesis #3 

Scores on the Group Activities sub-area of the BSST will be 
significantly higher for the experimental group than for the 
control group. 

Sub-area C, Group Activities, of the BSST was intended to be used 

to analyze hypothesis #3. However, because of the limited number of 

opportunities for the rater to observe the subjects in groups, only 

descriptive data was obtained and is discussed in Chapter 5. Hypothesis 

#3 is neither accepted nor rejected. 

Hypothesis #4 

Scores on the Independence sub-area of the BSST will be 
significantly higher for the experimental group than for 
the control group. 

Table 7 indicates the results of sub-area D, Independence. The 

scores were obtained by combining the point totals of two of the five 

parts to sub-area D (Appendix B). Part two was concerned with observ

ing the subject's independence in choosing friends and/or activities. 

Part four assesses the subject's ability to ask for and describe 

the things he wants or would like to have. Parts one, three, and five 
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Table 7 

Scores on Sub-Area D 

Experimental Group Control Group 

Subject 
part 

2 4 Total Subject 
part 

2 4 Total 

Male Male 

1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 

3 
1 
1 
1 
3 
2 

4 
3 
3 
3 
1 

4 
0 
4 
5 
2 
4 

2 
3 
4 
4 
4 

7 
1 
5 
6 
5 
6 

6 
6 
7 
7 
5 

25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 

2 
3 
3 
1 
3 
1 
3 
3 
3 
0 
3 
2 

4 
0 
5 
5 
3 
5 
4 
4 
4 
2 
0 
2 

6 
3 
8 
6 
6 
6 
7 
7 
7 
2 
3 
4 

totals 
X 

25 
2.3 

36 
3.3 

61 
5.5 

totals 
X 

27 
2.3 

38 
3.2 

65 
5.4 

Female Female 

13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 

3 
3 
1 
0 
3 
4 
2 
3 
3 
3 
3 

3 
4 
5 
3 
5 
3 
1 
3 
5 
0 
4 

6 
7 
6 
3 
8 
7 
3 
6 
8 
3 
7 

37 
38 
39 
40 
41 
42 
43 
44 
45 
46 
47 
48 

3 
1 
3 
0 

3 
4 

3 

3 

3 
5 
5 
1 

3 
2 

5 

4 

6 
6 
8 
1 

6 
6 

8 

7 

totals 
X 

28 
2.5 

36 
3.3 

64 
5.8 

totals 
X 

23 
2.6 

28 
3.5 

48 
6 



were deemed inappropriate for assessing the results of P.A.T. They are 

concerned with self-help skills, activities outside the confines of the 

Career Development Center, and areas not covered in P.A.T. 

The t test produced a t value of .01587 (Table 8). The actual 

value of t at a significance level of .10 and degrees of freedom of 40 

is 1.303. Therefore, this hypothesis is rejected. 

Table 8 

Results of Sub-Area D 

Standard 
Means Deviation t 

Experimental 5.68 1.78 
.01587 

Control 5.65 2.01 

Summary 

Four directional hypotheses were formulated in this study. 

Three of them were analyzed using data obtained from the Nebraska Basic 

Skills Screening Test. The results of the statistical analysis using 

the t test for independent samples with a significance level of .10 were 

not significant. Therefore, all three hypotheses were rejected. 

The fourth hypothesis was analyzed using descriptive data ob

tained from the Basic Skills Screening Test. The results of this analy

sis will be discussed in Chapter 5. 



CHAPTER 5 

SUMMARY, DISCUSSION, AND RECOMMENDATIONS 

Summary 

The purpose of this study was to demonstrate that a systematic 

Personal Adjustment Training program can lead to improved self-awareness 

of retarded individuals. An additional purpose was to demonstrate that 

the retarded can express themselves as persons with needs and wants when 

given the opportunity to do so. 

This study evaluated one approach to P.A.T. in an attempt to 

provide a direction for the development of future Personal Adjustment 

Training programs. It also began to bring into focus the personal as

pects of P.A.T. often lost in the emphasis on vocational and social 

goals for the retarded. 

After the 48 subjects were selected, matched, and randomly 

assigned to treatment and control groups, the ten week Personal Adjust

ment Training program was conducted. The Social-Emotional area of the 

Basic Skills Screening Test was administered following the completion of 

the program. The scores of three sub-areas of the post-test were ana

lyzed by a t test for independent samples. As a result, three of the 

hypotheses were rejected. Only descriptive data was obtained to examine 

the remaining hypothesis. 

29 
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Discussion 

t Test 

On the basis of the statistical test (t test) done on the data 

and reported in Chapter 4, no significant differences were found for any 

of the three comparisons. Subjects involved in the Personal Adjustment 

Training groups did not have a better self-identity, did not demonstrate 

better social behavior, and were not more independent. Therefore, one 

must conclude that the treatment, as examined by the Social-Emotional 

area of the Basic Skills Screening Test, had no positive effect. 

Descriptive Data 

The following section contains a discussion of the descriptive 

data obtained to examine hypothesis #3. The items of sub-area C of the 

BSST (Appendix B) did not lend themselves to adequate rating of all the 

subjects chosen for the study. Sub-area C is concerned with Group Activ

ities. Though all of the subjects who were in the experimental group 

were in the group activity of Personal Adjustment Training and, there

fore, could be observed, those subjects who were assigned to the control 

group did not meet as a group and were not participating in enough other 

group activities to be properly observed as suggested. 

The only area where the subjects could be observed in group 

interaction and demonstrating interpersonal skills was the lunch room 

within the facility. Therefore, the rater made separate observations of 

all subjects available in this general area. Because many of the clients 

at the Career Development Center either don't eat or go home to eat or 

leave the facility during break times, observations were able to be made 
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on only 19 of the 42 subjects rated in other areas. This resulted in 

observations on eight control subjects and eleven experimental subjects. 

The observations indicate that of the eleven experimental sub

jects observed, a total of eight were involved in active conversation 

with others. This represents 73% of the experimental group observed 

while 27% or three subjects isolated themselves from any group. 

Of the eight control subjects observed, 50% or four subjects 

isolated themselves while 38% or three subjects were actively involved 

in conversation with others. One subject, accounting for the remaining 

12%, displayed inappropriate behavior. 

Though the hypothesis was neither accepted nor rejected, a ten

dency was observed in the experimental group to be more talkative and 

interact with others more than the control group. 

Recommendations 

In this section, recommendations are made for further research. 

They are made on the basis of data obtained during the study and on the 

basis of information and observations obtained from the group members, 

group leader, the staff of the Career Development Center, the raters, and 

this researcher. 

Recommendation #1 

It is recommended that a study be designed which utilizes the method 
of developing P.A.T. topics rather than using a previously developed 
outline and guide. 

Since P.A.T. content should arise from the individuals within each 

group, the topics will vary from group to group. But more than just the 

topics, group members need to determine the direction of their own group 
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and take pride in their action. In the development of the P.A.T. groups 

described in Chapter 2, a relatively unstructured situation provided the 

opportunity for self-awareness and personal development to take place. 

The results of these groups, an outline and a guidebook, are only use

ful to those situations and only as a reference to other situations. 

This recommendation is emphasizing an examination of the method 

by which the outline and guide used in this study were developed rather 

than simply using the outline and guide. The use of materials developed 

by one group to structure another group perpetuates the teacher/student 

roles the original P.A.T. groups were attempting to minimize. 

Because P.A.T. is geared to the needs of the individuals within 

each group, it needs to be flexible and changeable. Therefore, more ap

propriate measurement procedures might be identified. The study recom

mended may more appropriately be descriptive. 

Recommendation #2 

It is recommended that the post-test be administered several 
times at specific intervals following completion of the groups. 

Long range effects of P.A.T. may be more important than the 

immediate effects. In view of the limited cognitive abilities of the 

subjects, more time may be needed following the P.A.T. for adequate re

flection and understanding of the concepts. The results of the study 

may be due to the fact that the post-test was administered immediately 

following the completion of the groups. A repeated measures design might 

not only indicate growth but also point out deterioration or loss of con

tent over a period of time. 



Recommendation #3 

It is recommended that a study be conducted which compares the 
implementation of P.A.T. in an institution and a sheltered 
workshop. 

This recommendation is intended to emphasize the necessity of 

taking into consideration facility variables. In an institution it is 

possible that the whole environment could provide the atmosphere and 

opportunity for growth. The final report of a four year project con

ducted at Elwyn Institute and supported by the Vocational Rehabilitation 

Administration in Washington supports this fact. "It is essential that 

the entire institutional staff be oriented towards and supportive of 

rehabilitation philosophy and goals" (Clark et al., 1968). 

In contrast to this, a sheltered workshop, such as the Career 

Development Center, has limited contact with the clients. While a 

positive atmosphere may be created during the working hours, this is 

often lost when clients are not at the facility. This suggests that the 

P.A.T. model used in this study may need a total program orientation to 

the concepts and, therefore, cannot readily be transplanted into other 

facilities. It may also suggest that P.A.T. is more effective in insti

tutional settings where the whole environment can b6 controlled. 

Recommendation #4 

It is recommended that P.A.T. groups meet once a week for a 
period of one hour for at least 20 weeks. 

As the study was originally designed, the groups were to meet 

twice a week for ten weeks. However, because of scheduling and time limi

tations within the facility the groups met three times a week on some occa

sions. Upon completion of the groups, the group leader, group members, 
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and staff felt that both two and three times a week might be too fre

quent to meet. There was general agreement that the number of times the 

group meets might have been a factor in maintaining interest and effect 

and that more might be accomplished if meetings were held once a week for 

twenty weeks. This suggestion is supported by Yalom's (1970) research on 

the group process which demonstrates that the most growth occurs after 

twelve weeks. In addition, because of the cognitive nature and content 

of P.A.T. less frequent meetings over a longer period of time might 

promote more growth in persons with lower than average mental capacity. 

Recommendation #5 

It is recommended that further studies attempt to match and 
assign subjects as described in Chapter 3 with the following 
modifications. 

In this study, groups were formed with a mixture of intelligence 

levels. It was the opinion of the group leader in this study that more 

homogeneous groupings rather than heterogeneous would be easier to work 

with and that those at extreme ends of the intelligence continuum would 

be less frustrated. A major problem which would arise in establishing 

homogeneous grouping is to develop a method of grouping which would be 

unbiased. Since the IQ can influence the professional worker, it is 

possible that such grouping method may set in motion the mechanism of 

the self-fulfilling prophecy. However, since in the group leader's 

opinion heterogeneous grouping of subjects presented the occasion for 

frustration of those subjects who were at extreme ends of the intelli

gence continuum, consideration needs to be given to establishing a 

method of a more homogeneous grouping. 
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In utilizing this recommendation, after random assignment is 

complete, subjects which are at either extreme should be withdrawn from 

the group and included in another group. The groups would thus remain 

somewhat flexible and heterogeneous while lessening the possibility of 

frustration of individual group members. Arbitrary IQ cutoffs should be 

avoided. 

Recommendation #6 

It is recommended that the group leaders of P.A.T. receive a 
better orientation and/or more experience than was given in 
this study. 

Although there was an orientation of the group leader as de

scribed in Chapter 3, there is reason to suspect that it may not have 

been sufficient. As was evident from the recordings of the sessions 

and by his own admission, the group leader tended to be more directive 

than was desired. The group leader's concerns about conducting a het

erogeneous group as well as his directiveness may both be evidence of 

the fact that he might not have been properly prepared. This suggests 

that more training may be required consisting of group process techniques, 

additional knowledge about mental retardation, and a more thorough dis

cussion of the P.A.T. philosophy. 

However, more than training, there appears to be a need for more 

experience. Having gone through the process once, the group leader ex

pressed a better understanding of P.A.T. He felt that he was now able 

to conduct the groups in a less directive and more open manner. This 

suggests that in order to provide a group leader with the experience 

needed to become proficient in facilitating P.A.T., it might be necessary 
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to design a study which allows the same group leader to facilitate 

several successive groups. This of necessity would be a long range 

study if the fifth recommendation is also followed which calls for each 

group to run for twenty weeks. 

Recommendation #7 

It is recommended that a more appropriate measure be developed 
to aasess the effectiveness of P.A.T. 

In retrospect, it seems that the BSST is more appropriate for 

use as an assessment tool for placement within a program and also for 

ongoing assessment of progress during the program. Since P.A.T. is not 

one of the suggested remedial activities following the BSST, its use to 

assess the effects of P.A.T. may not have been appropriate. Since P.A.T. 

is not a teaching procedure, the assessment of learned items, as is the 

case in some of the sub-areas of the BSST, would not be expected to 

yield significant results. It may be more appropriate to develop an 

assessment technique based on the content of P.A.T. It is also suggested 

that P.A.T. be considered as one of the remedial activities of basic 

skills programs. Even though the program used in this study yielded non

significant data, the philosophy of P.A.T. is compatible with develop

ment of basic skills. Further research on this model along the recom

mendations which have been suggested may eventually reveal the value of 

its position in rehabilitation. 



APPENDIX A 

PERSONAL ADJUSTMENT TRAINING OUTLINE 

What is P.A.T.? 

A. Why was I asked to attend this group? 
B. What is the group called? 
C. What does personal mean? 

What is a person? 
D. What does adjustment mean? 
E. What does training mean? 
F. Why am I in this class? 
G. What else do I want to know about P.A.T.? 

1. How long will it last? 
2. How often does it meet? 
3. Where will it meet? 
4. What happens after I am finished with P.A.T.? 
5. How do I feel about it? 
6. Who is my group leader? 

H. What is a good place to begin finding out about ourselves? 

Who am I? 

A. What is my name? 
B. What are the names of the other group members? 
C. Where do I live? 
D. What do I do at Elwyn? 
E. What do I look like? 

1. What do I think about the way I look? 
F. How do I act? 

1. Do I like/dislike the way I act? 
G. What do I feel like inside? 

Do I like/dislike the way I feel? 
H. How do these things describe me? 

1. How I look 
2. How I act 
3. How I feel 
4. What makes me John and not Joe? 
5. What makes me different from the other group members? 
6. What makes me like the other group members? 
7. How did I get to be like I am? 

37 
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III. Who was I or how did I get to be the way I am? 

A. What is it like where I live? (day) or lived? (resident) 
1. Do I like/dislike where I live or lived? 

B. What is a family? 
1. What is a family made of? 
2. What are the characteristics of a family? 

a. What is the father's responsibility? 
b. What is the mother's responsibility? 
c. What are the children's responsibilities? 
d. What are each family member's responsibilities 

toward each other? 
3. What is family made of? 

a. Who is my mother (step-mother) and where does she 
come from? 

b. Who is my father (step-father) and where does he 
come from? 

c. How did they find each other? 
d. Why did they find each other? 
e. Who are my brothers and sisters and where did they 

come from? 

IV. Why am I? 

A. Has my family made me the way I am? 
1. How has my family influenced the way I look? 
2. How has my family influenced the way I feel? 
3. How has my family influenced the way I live? 
4. How has my family influenced the way I act? 

B. How does my family affect me now? 
1. How does my family affect where I live now? 
2. How does my family affect the way I feel now? 
3. Where am I now? 

a. Am I different? 
b. How am I different? 
c. What do I think about being different? 
d. Would I like to change? 

4. Why am I at Elwyn? 
a. Do I have a handicap? 
b. If so, what is it? 

5. Am I like other people? 
a. How am I like other people? 
b. What do I think about being like other people? 

V. I am a combination of traits which make me different from other 
people and similar to other people. 

A. What does this combination make me? 
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B. Do I like this combination of me? 
1. Do I want to change it? 

a. If so, why? 
b. If not, why? 

2. Can I change it? 
C. How do I deal with nty everyday self? 

1. Can I describe myself now more completely than I could 
before? 

D. What problems do I have now? 
1. Am I afraid? 

a. Is everyone afraid? 
b. Why am I afraid? 
c. What happens if fear gets out of hand? 
d. Can I control my fears? 
e. Will I ever free myself of my fear? 

2. Do I feel angry? 
a. How do I know I'm angry? 
b. Do I get angry at people? 
c. What do I do when I get angry? 
d. What happens to me when I get angry? 
e. What happens to other people when I get angry? 
f. Why do I get angry? 
h. Does anger help me or harm me? 

3. Do I hate? 
a. What does hate mean? 
b. Do I hate anything or anyone? 
c. Do I know why I feel this way? 
d. What happens to me when I hate someone? 
e. What happens to other people when I hate them? 
f. Can I be angry at someone without hating them? 
g. Can hate be helpful? 

4. Do I love? 
a. What does love mean? 
b. Do I love anyone or anything? 
c. Do I know why I feel this way? 
d. What happens to me when I love? 
e. What happens to other people when I love them? 
f. Can I be angry at someone and still love them? 
g. Do I think I can live without love? 

5. Am I real? 
a. What does this mean? 

1. What happens when I don't do my part? 
a. Do I do my part? 

2. What happens if I don't respect other people's 
rights? 
a. Do I respect other people's rights? 

3. What happens if I say what I don't mean? 
a. Do I mean what I say? 



Do I know what I can do and what I can't do? 
1. What are my abilities? 

a. Work? 
b. Club? 
c. Recreation? 

2. What are some things I can't do? 
a. Is it necessary that I know how to do them? 
b. Will I ever be able to do them? 

3. Do X feel good about the things I can do? 
4. Can I do anything that no one else can do? 
Do I get along well with people? 
1. Do I have friends? 

a. What is a friend? 
b. How do I make friends? 
c. How do I keep friends? 
d. How do friends help me? 
e. Have 1 lost any friends? 

1. Why do I think I have lost friends? 
2. How do I get along with people at work? 

a. How do I get along with my boss? 
1. Do I respect him? 
2. What do I do when he asks me to do something I 

don't like? 
3. What do I do when 1 get angry? 

3. How do I get along with the people I work with? 
a. Do I respect the people I work with? 
b. What do X do if people fight with me? 
c. How do I stay out of trouble? 

4. How do I get along with the people I live with? 
a. How do I get along with the other people with whom 

I live? 
b. How do I get along with my houseparents or parents? 

I an adult? 

What is an adult? 
What does an adult do? 
1. Do I have responsibility? 
2. Do I have a job? 
3. Do I have interests? 
4. How do I use my leisure time? 
5. Am I single or married? 
6. Will I have a family? 
7. Do I look like an adult? 



APPENDIX B 

BASIC SKILLS SCREENING TEST - TESTERS CHECK LIST 

SOCIAL-EMOTIONAL DEVELOPMENT AREA 

A. 1 
Body Image Point to and name general use of: 

a. eye 
Able Unable 

b. ear 

c. arm 

d. stomach 

e. leg 

f. neck 

g. nose 

h. mouth 

A.2. 
Emotional 
Development 
and 
Expression 

Client shows through facial or motor movement the 
following emotions, and indicates verbally (i.e., yes/no) 
if they are positive (good) or negative (bad). 

Able Unable 
a. happy 

b. sad 

c. angry 

d. afraid 

e. like 

f. dislike 
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A.3. Client chooses adjective which describes self. 
Self-Concept 

a. tall short 

b. neat messy 

c. pretty ugly 

d. smart dumb 

e. good worker poor worker 

f. outgoing shy 

g- leader follower 

h. follows rules breaks rules 

i. talkative quiet 

j- people like me people don't like me 

k. feelings hurt easily feelings not hurt 
easily 

1. many friends few friends 

m. confident insecure (scared) 

n. Like to be alone like being with people 

o. get along with people don't get alone with 
people 

P- like most people don't like most people 

B.2. Client identifies testers expressions: 
Sensitivity 
to others 

% 
Able Unable 

a. happy 
sad 
angry 

b. wave goodbye 
shake head yes 
shake head no 

c. angry voice 
sad voice 
indifferent voice 
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D.4. Provide the client with opportimity to do the 
Self-Expression following: 

Able Unable 

a. Ask for something that he (she) 
wants. 

b. Describes what he (she) wants. 

c. Describes what he (she) doesn't 
like to do. 

d. Play the role of someone happy, 
sad, mean or crazy. 

e. Paint, carve, or work with clay. 

Name of Subject 

Name of Rater 

Date of Rating 
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WORK AREA RATER DATE 

Instructions: If in your judgment, you can answer Yes to the statement, 
put an X in the corresponding box. If in your judgment, 
the answer is no put an 0 in the corresponding box. 

Yes = X No = 0 

Basic Skills Screening Test 
Social-Emotional Development 
Parts Bl and B3 

Does not argue or fight with others. 

Accepts constructive criticism (and 
suggestions) without becoming moody. 

Accepts changes in daily schedule with
out disrupting self or others. 

Works at assigned task without being 
disruptive. 

Does not complain excessively about per
sonal problems related to finances, social 
life, interpersonal relations or family. 
Is not disruptive, bothersome, obnoxious 
or unruly during break periods. 

Does not allow excessive seclusiveness, 
anger, depression, jealously, anomonisity, 
etc.. to interfere with training or work. 
Can wait for break, weekend, or something 
to look forward to. 

Uses motoric gestures such as waving and 
shaking hands. 

Responds to verbal greetings. 

Converses with others. 

Shows good personal hygiene. 
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WORK AREA RATER DATE 

Instructions: If in your judgment, you can answer Yes to the statement, 
put an X in the corresponding box. If in your judgment, 
the answer is No put an O in the corresponding box. 

Yes = X No = 0 

Wears clothes appropriate to the 
occasion. 

Knows consequences of inappropriate 
social acts. 

Demonstrates good manners, including 
taking turns, sharing, and saying 
"please. thank von. " 

Spends time with other clients. 

Communicates with clients and/or staff. 

Identifies at least one other client as 
"my friend". 

Associates with chosen friend(s). 

Participates in activities with 
friends. 



APPENDIX C 

SUBJECT'S CONSENT 

I understand that I will be in a group called Personal Adjustment 
Training which will meet twenty (20) times during the Summer, 1976. 

I understand that what happens in the groups will be used as school 
work by Mr. Joseph Piccari and for no other use. 

I understand that the group meetings will be taped for the purpose 
of reviewing what happens with the group leader. 

I understand that the groups are being held to help me become a better 
person and will not hurt me in any way. 

I understand that the groups will meet the Career Development Center 
and will not require any additional time, money, or traveling. 

X have read the above "Subject's Consent". The reason for the group 
and how it will help me has been explained to me. I know that I can 
leave the group without it hurting me. 

Subject's Signature Date 

Investigator's Signature Date 
(as witness) 

Legally Authorized Representative 
(Signature) 

Date 
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APPENDIX D 

PERSONAL ADJUSTMENT TRAINING GUIDE 

The following guide was assembled by this researcher and his 

wife while both were employed at Elwyn Institute, Elwyn, Pennsylvania. 

It is a compilation of the experiences of several group leaders of 

Personal Adjustment Training groups, including the authors. Since this 

is the guide used in this study to conduct the P.A.T. groups, it is 

presented here in its entirety. 
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PERSONAL ADJUSTMENT TRAINING 

GROUP LEADER GUIDE 

by 

Patricia and Joseph Piccari 

Copyright 1976 
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PERSONAL ADJUSTMENT TRAINING 

Introduction 

You will be given a group of about five to ten Elwyn students. 

You are going to be leading them in a group discussion. Many of these 

students have never been involved in such a group activity. Your aim 

should be to help them discover who they are. This question will be 

asked in many ways throughout this outline. The outline is meant to 

serve as a guide, to show what topics and questions should be asked of 

the students. In the first meeting the students should be allowed to 

discuss anything they want. This is an opportunity for the students and 

you to get to know each other. Do not begin following the outline until 

at least the second meeting. The free atmosphere of the first meeting 

should be continued in all meetings by allowing the students to always 

initiate the discussion. You then channel the discussion to the outline 

by picking out phrases, statements, or words which they might say. Keep 

in mind that this is not a classroom, and that you are not a teacher in 

the traditional sense. 

Now you are about to lead a group of Elwyn students in a dis

cussion. As you walk into*the room, the students look at you and wait 

for you to speak. You do not speak. You sit down with them in a cir

cle. Still you do not speak. After a while one of the group members 

may begin to talk about such topics as the weather, a fight in the 

dormitory, etc. Some remain quiet and wait for something to happen. 

You wait too. They look uncomfortable. Then someone asks, "What are we 

doing?" You don't answer. They begin to make suggestions such as 

"Maybe this is a class about getting out of Elwyn." "Maybe this is a 
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reading class?" You make no replies. Someone may suggest "Maybe this 

is a class about us." (A question about themselves may not arise 

during the first meeting or even the second, but you should wait until 

it does before moving into the outline.) When this question does arise, 

students will become group members who understand the purpose of getting 

together. 

Understanding the purpose of meeting does not eliminate the 

problems in discussion. Having never been asked or allowed to express 

themselves, group members equate security with silence. Pressure to 

talk may initially create more silence and too much fear. When the 

discussion finally comes from them, it will be because they want it to 

and they will be ready for the group leader to begin directing the 

discussion towards the specific goals and purpose of Personal Adjust

ment Training. 
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Content 

I. What is P.A.T.? 

A. Why was I asked to attend'this group? 

Justification for Content Anticipated Responses 

This question is being asked to 1. To talk 
obtain an initial response from 2. To learn 
group members concerning the 3. To get out of Elwyn 
reasons for assignment to P.A.T. 4. To get a job 
It can never be taken for granted 5. To talk about problems 
that the group member will know 6. Silence — no answer 
why he is assigned to P.A.T. 7. Laughter 

8. To listen to you 
9. To learn to read and write 
10. I don't know 
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Anticipated Problems 

1. Silence — You are asking the 
group member to do something 
which the institution tends 
to suppress — to talk freely 
about anything. There is 
likely to be a great deal of 
silence. 

2. Talkers vs. Non-talkers — In 
most groups, there will be a 
member who talks constantly. 
He may not give anyone else a 
chance to say anything. This 
causes the quiet group member 
to remain quiet and under the 
group leader can control them 
from the first meeting. This 
type of group member usually 
remains a continual talker 
with no consideration for 
others. 

Methodology 

Don't be impatient and anxious 
to give the group member answers 
to the questions. It is easy to 
do this. Giving them answers 
will probably increase the si
lence and make it harder for 
them to talk later on. 

Silence can be used as a tech
nique. It will build up anxi
ety in the student and create a 
need to express himself. 

Give other group members a 
chance to change the situation. 
If they cannot respond, do 
this. 



Content 

B. What is the group called? 

C. What does personal mean? 

What is a person? 

Justification for Content 

Do not assume that group members 
know the name given to the group. 
If no one knows the name of the 
group, you will have to tell them. 
Discussing the name of the group 
is a way to begin clarifying the 
reasons for its existence. 

The goal of P.A.T. centers around 
the individual and his evaluation 
of self. You want to assist the 
group member to say the various 
areas of their own lives in which 
the word "personal" appears — 
everyday experiences, etc. Since 
the institution imposes so many 
limitations on the application of 
the word personal, the student 
development of it is necessarily 
restricted. Therefore, it is 
important to expand this initial 
concept of the word and its 
meaning. The meaning of "person
al" must be clarified by them as 
it affects the development and 
progress of future P.A.T. ses
sions. Without an adequate 
understanding of its meaning, 
P.A.T. can become impersonal, 
i.e., it is a place to talk about 
others. 

Anticipated Responses 

1. Silence 
2. Training 
3., P.A.T. 
4. Discussion 
5. Arithmetic 

1. It is a person 
2. It is what belongs to me 
3. What makes me what I am 
4. I am a person 
5. It has to do with you 
6. It has to do with a person 
7. It means workers 
8. Silence 
9. I don't know 
10. It means private — like a 

letter 

Person 

1. Girl to man 
2. Boy - man 
3. Human being 
4. Worker 
5. Friend 
6. Alive - different from 

animals 
7. God made people 
8. Adult 
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Anticipated Problems 

Group members probably have a 
very narrow concept of the word 
"person". For example, they can 
not expand it much beyond. There 
will not be misconceptions be
tween the words "person", "person
al", and "personnel". These 
definitions will be dependent on 
their experience and what seems 
personal in one instance to them 
cannot be related to other areas 
of their lives. Personal may 
also be distorted beyond its 
limit because of the importance 
of personal belonging within the 
institution, i.e. , it becomes re
lated not to persons, but to 
things — personal belongings. 
Ability to define person may be 
just as limited. 

Group members have an inability 
to define by substituting other 
words. They will say, "A person 
is people." or "A person is a 
person and X don't know any other 
way to say it." They will also 
have a very low opinion of them
selves and may even think dis
cussion of the word "person" is 
silly because it isn't important. 

Methodology 

It should be explained on the 
blackboard what P.A.T. stands 
for: 

P. — Personal 
A. — Adjustment 
T. — Training 

The easiest concept to begin 
with is "person". When a per
son has been adequately de
scribed by the group, the dis
cussion can easily evolve to 
one about "personal". The al
ready existing concepts of 
"person" should be built on to 
form a new or clever concept of 
"personal". Distinction should 
be discussed between "personal" 
experiences and "personal" 
possessions. How does my 
understanding of the word -
"personal" affect my under
standing of P.A.T.? 

Discussion of Person 

Help members to use others' 
words by asking questions. For 
example, "Are you a person?" or 
"What does a person do?" Per
haps a brief description of one 
of the group members will illus
trate what the word really means. 
Example, 

He talks. 
He walks. 
He works. 
He plays. 
He feels. 
He has likes and dislikes. 
He looks different from John. 
He is a man. etc. 



55 

Content 

D. What does adjustment mean? 

Justification of Content 

Since you are discussing the name 
of the group, you should discuss 
each word of its name. Try to 
help the group members understand 
as much as possible what it means 
to adjust to something. The most 
frequent use of the word within 
their experience will be that of 
adjustment to Elwyn. For this 
reason, adjustment should be dis
cussed to show that it does have 
other meanings. 

Anticipated Responses 

1. Fixing something 
2. Where X fit in 
3. Getting along with people 
4. Living with people 
5. Liking my job 
6. Adjustment is good 
7. Non-adjustment is bad 
8. Adjusting to Elwyn 
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Anticipated Problems 

Adjustment is a word which most 
group members have not heard 
before. They may have, an idea 
what it means, simply because 
they have been institutionalized. 
Again, if they know what it 
means, they cannot substitute 
words in a definition. "Adjust
ment is adjusting to something." 
They may also equate the word 
with something the staff uses to 
describe them and their adjust
ment to Elwyn. This may make 
them feel hesitant to discuss 
negative meanings or feelings 
about the word. 

Methodology 

Show by examples that there are 
different ways they adjust to 
things every day. Adjust to 
their clothes, hair, bed, etc. 
Then by expanding adjustment, 
show how it also means accepting 
themselves. Begin by asking 
what other meanings adjustment 
has. What other thing can be 
adjusted? E.g., a television, a 
radio. What happened when you 
came to Elwyn? Try to show that 
they did not know their way 
around. They did not know any
body. Adjusting, therefore, is 
getting use to. Bring this to 
the present by asking if they 
have adjusted, or gotten used to 
it. Someone will say no. Then 
proceed to find out why, trying 
to get them to say that they 
must adjust to themselves and 
other people. 
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Content 

E. What does training mean? 

Justification of Content 

The word "training" will probably 
be the most familiar of the three 
words to be discussed since 
training-vocational is one of the 
primary concerns of Elwyn students. 
It is to be discussed here to 
help clarify the meaning as it 
applies to P.A.T. Students will 
equate training with leaving the 
institution and thus it must be 
shown that during the part of the 
program allotted to P.A.T., it 
has a different meaning. 

Anticipated Responses 

1. Learning a trade 
2. Leaving Elwyn 
3. Learning to get along with 

people 
4. Learning to get along with 

your boss 
5. Improving yourself 
6. Learning about night school 
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Anticipated Problems 

The roost difficult problem may be 
that of limiting their concept of 
training to their immediate sit
uation. Training implies future 
and they will be very anxious to 
plan their future. Even though 
leaving Elwyn causes much fear in 
most group members at this point, 
they often will express their de
sire because they feel this is the 
correct thing to say. Example, 
"1 want to leave Elwyn and get a 
job." It is extremely important 
here for the group leader to 
direct and force the discussion 
to Elwyn and where they are at 
this time — P.A.T. 

Group members equate training 
with progress, success, and some
times this understanding is limi
ted to vocational training. 

Methodology 

Discuss training only as it re
lates to P.A.T., i.e., the words 
personal and adjustment. The 
three words should be brought 
together at this point and given 
an overall meaning. P.A.T. — 
adjustment and training of my
self. Can group members now 
state their own definitions of 
P.A.T.? 

Suggestions: 

1. Use blackboard and put 
definitions of all members 
together. 

2. Have group members write a 
10 minute definition on 
paper. Read them and put 
them together. 
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Content 

P. Why am I in this class? 

Justification of Content 

Even though this is the same ques
tion which was asked in the begin
ning, restating the question is 
necessary. Never take for granted 
that after a discussion the group 
members understand what has been 
discussed and the purpose of the 
sequence. Your ultimate goal is 
to help the group members to find 
out about themselves, where they 
are going and how they will get 
there. Therefore, it is necessary 
for you, as group leader, to know 
from time to time, whether or not 
group members understand the an
swer to this question. This 
question should be asked many 
times throughout the course of 
P.A.T. even though it is not in 
the outline. You have just dis
cussed individually the words 
personal, adjustment, and training. 
From this discussion, group mem
bers should be able to now see 
that they are here to discuss 
themselves. However, as always, 
don't give them the answers. It 
may take a long time, but the 
answer must come from them. 

Anticipated Responses 

1. To discuss ourselves 
2. To learn about ourselves 
3. To talk to others in the 

group 
4. To talk about our problems 
5. To get out of Elwyn 
6. Silence 
7. I don't know 
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Anticipated Problems 

You may find that after all the 
discussion that group members 
still do not know why they are in 
the class. This is a problem. 
They may still have distorted 
ideas about what the words mean. 
They may decide after finding out 
what the class is all about that 
they don't want it. They may 
decide that they don't want this 
kind of a relationship with you 
and choose to remain silent. 

Methodology 

Above all, never be impatient. 
You may think that after all 
you talked about they should 
have gathered something. If it 
is obvious they have not, calmly 
review. Perhaps in order to 
move forward you might have to 
stay backwards a little. Review 
briefly what personal, adjust
ment, and training mean. If 
there is distortion, again, 
review. 
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Content 

G. What else do I want to know about P.A.T.? 

1. How long will it last? 
2. How often does it meet? 
3. Where will it meet? 
4. What happens after I am finished with P.A.T.? 
5. How do I feel about it? 
6. Who is my group leader? 

Justification of Content 

Group members may still have many 
unanswered questions. They may 
not ask them. In this case, X 
would ask, "What else do you want 
to know about P.A.T.?" And if 
there is no response, proceed with 
the discussion. The best time to 
answer questions is when they are 
asked and these types of questions 
will eventually be asked by the 
group. 

Anticipated Responses 

1. I will leave Elwyn 
2. I will get a better job 
3. It won't make any differ

ence 
4. I don1t want to be here 
5. I don't like you 
6. I want to stay here forever 
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Anticipated Problems Methodology 

"What happens after I am finished 
with P.A.T.?" causes the most con
cern. They need to know what may 
happen to them and how P.A.T. fits 
in with the rest of the program in 
which they are involved. They 
need to be reassured that they can 
progress. 

1. Explain the sequence of 
steps: 

Community 
XV 

C.A.T. 
Ill 

W.A.T. 
II 

P.A.T. 
I 

2. Explain what each step means 
and what must be done to get 
there. 

3. Be careful to emphasize that 
P.A.T. is step #1 and this 
is where they are now. As
cending to step #2 is depen
dent on them. 

4. Give them an idea of how 
long each step may take. 
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Content 

H. What is a good place to begin finding out about ourselves? 

Justification of Content 

As a result of the previous dis
cussions, the group members 
should be able to see that they 
are here to discuss themselves. 
Once they can see this then it 
is time to begin "finding out 
about ourselves". This question 
is used as a bridge connecting 
the discovery of purpose and the 
initiation of purpose — a bridge 
which is to be spanned by the 
group members themselves. Up to 
this point, you have been dis
cussing the purpose of P.A.T. 
but now you are actually saying, 
"Let's begin." This will lead 
into a discussion of the ques
tion "who am X?" This beginning 
of finding out about ourselves 
is knowing my name and your name. 
You can begin to discuss once 
the bridge is built. 

Anticipated Responses 

1. My name 
2. Where I live 
3. What kind of work I do 
4. Look in a mirror 
5. Silence again 
6. My parents 
7. My brothers and sisters 
8. My interests 
9. My friends 
10. The others in the group 
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Anticipated Problems 

This question is a crucial one 
in the development of P.A.T. It 
could be a thread to the group 
members because now they are 
saying to them, "Let's stop 
talking about the purposes of 
P.A.T. and start talking about 
ourselves." This could cause 
adverse reactions in the group 
members. Silence may result. 

Methodology 

Lead group members from the dis
cussion of what P.A.T. is all 
about to how do we begin and 
where do we begin. Should some 
members become threatened, back
tracking may be necessary. 
Review briefly the purpose of 
P.A.T. Try to show that, at 
least initially, talking about 
ourselves will not be so threat
ening, e.g., name, address, age, 
etc. 
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Content 

IX. Who am I? 

A. What is my name? 

B. What are the names of the other group members? 

Justification of Content 

In order for group members to 
participate in discussions, they 
must get to know each other. 
Your name is one of the most basic 
facts of information about an 
individual and is usually the 
first question asked when people 
get together. 

Introductions are also a very 
important part of adult life and 
learning to introduce oneself or 
another smoothly helps to in
crease self-confidence. 

anticipated Responses 

1. I don't know 
2. John, i.e., first name only 
3. What do we have to know each 

other's name for? 
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Anticipated Problems 

Group members will feel embarassed 
when asked to introduce them
selves. They will also express 
the fear that they cannot remem
ber people's names — that they 
never do. They will not want to 
talk to the person sitting next 
to them. They will prefer to talk 
to the group leader because that 
will be more comfortable. They 
are also more used to a teacher-
student relationship rather than 
that of interaction with several 
people at once. 

Methodology 

1. Make sure that the group is 
sitting in a circle. 

2. ask each person to introduce 
himself. 

3. One way to make sure that 
names are remembered is to 
write the names of the 
blackboard. 

4. Encourage group members to 
talk to each other rather 
than to you alone. 



Content 

C. Where do I live? 

D. What do X do at Elwyn? 
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Justification of Content 

Each group member lives in a dif
ferent building at Elwyn. For 
this reason, his environment, way 
of living, and experiences may be 
very different from that of every 
other group member. Where one 
lives again, is very basic infor
mation and identifies a person as 
an individual. 

This question is aimed at finding 
out what a group member spends 
his time doing — working, lei
sure time. This is also identi
fying information and helps the 
group member to begin identi
fying himself as an individual. 
He also can begin expressing his 
conception of work — that which 
he spends the greatest portion 
of his day and life doing. 

anticipated Responses 

1. Miller Hall 
2. Maple Hall 
3. Laurel Hall 
4. Centennial Hall 
5. Manis Hall 
6. Elm Hall 
7. North Hall 
8. North Wing 
9. West Club 
10. 110 8th St., Media 

1. Work 
a. kitchen 
b. bake shop 
c. laundry 
d. campus shop 
e. electric shop 
f. hospital 

2. Play records 
3. Goof-off 
4. Gym - basketball 
5. What T.V., radio 
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anticipated Problems 

Group members may resent having 
been placed in the particular 
buildings where they live. They 
will equate living in some build
ings as bad. They may have 
many problems with the people 
with whom they live and will want 
to discuss them at this time. 

Methodology 

Try to discuss living as de
scriptive information at this 
point. Problems directly 
relating to living and getting 
along with people can be dis
cussed later. 

Group members can bring up many 
very varied problems with work 
arid leisure time. 

Limit discussion here again to 
identifying information to later 
be discussed in much detail as 
it relates to each group member 
as an individual. 
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Content 

E. What do I look like? 

1. What do I think about the way I look? 

Justification of Content 

An attempt is to be made here to 
have each group member begin 
thinking about himself. Much 
time should be spent on this sec-' 
tion of the outline for two 
reasons: (1) Describing oneself 
physically is less threatening 
than describing other aspects of 
self. (2) An attempt should be 
made to have the group member 
describe himself as extensively 
as possible. For example: each 
person should know his height, 
weight, color of eyes, hair, and 
skin, sex, age, disabilities, 
and body build. 

By allowing each group member to 
express his thoughts about 
whether he likes or dislikes the 
way he looks, you can now begin 
to get some idea about each mem
ber 's self-concept. You may also 
see evidence of a person's self-
concept by the way he describes 
himself, e.g., saying he is short 
when he is tall. 

Anticipated Responses 

All the common descriptions 
which people use to describe 
people: 

1. I am tall, short, medium 
height. 

2. I am thin, fat. 
3. My hair color is... 
4. My eyes are... 
5. I am a man, woman. 
6. I am ... years old. 
7. I have (have not) physical 

disabilities. 
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Anticipated Problems 

You may have in your group one or 
more members who have never looked 
at themselves, so that they are 
not able to describe themselves. 
Some group members have poor de
scriptive concepts, e.g., they 
do not know what tall means. 
Some members have adequate de
scriptive concepts but poor self-
concepts. Therefore, they will 
say they are short when they are 
tall. 

Many members have been told that 
they are homely, and that there is 
no way to change this. Therefore, 
they may not want to tell about 
it. 

Methodology 

Describing oneself physically, 
is the least threatening de
scription of self. Show by 
example what you mean. In other 
words describe yourself. Per
haps make a couple mistakes in 
your description so that the 
group members will criticize 
your description and correct it. 
Within the group, members can 
compare themselves personally 
with other group members. 
Mirrors may be used to aid the 
members who have never really 
looked at themselves before. 
Comparing and criticizing each 
other is a good means of group 
interaction. Therefore, much 
time should be spent on this. 
Check lists may be used which 
will enable group members to 
check off. 



Content 

P. How do I act? 

1. Do I like/dislike the way I act? 

Justification of Content 

In the last section, What do I 
look like?, you saw the group 
members beginning to discover 
themselves. You saw the begin
ning of group members seeing 
themselves in relation to others. 
You saw this beginning of group 
interaction. This section is a 
continuation of these three 
beginnings. It is a continuation 
of each member's discovery of 
self by making him aware of the 
way he acts and how these affect 
others. 

Anticipated Responses 

1. I act good. 
2. I get angry. 
3. I do stupid things. 
4. I get into fights. 
5. I am afraid. 
6. I treat people good. 
7. I don't know. 
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anticipated Problems 

Some of the group members may not 
know what "act" means. There may 
be some who are afraid to say what 
they do for fear of punishment. 
You may discover that group mem
bers may not be able to identify 
their actions. If they act in a 
bizzarre fashion, this has always 
been accepted by family and staff. 
Therefore, since it has always 
been accepted, they do not recog
nize it as bizzarre. 

Methodology 

In this section, members are 
attempting to describe them
selves as others see them. You 
can begin the discussion by 
getting group members to discuss 
the ways people can act; for 
example, angrily, honestly, dis
honestly, cheerfully, lovingly, 
self-confidently, self
consciously, fearfully, hate
fully, stupidly, intelligently. 
Once they have decided that 
there are various ways that peo
ple can act, then you should 
attempt to have them identify 
their own actions with one or 
more of these ways of acting. 
By way of example, you can act 
out some of these actions and 
also have the members themselves 
act out some. They may act out 
their own actions, or actions 
they like to have. Experience 
of group members with other peo
ple can be introduced at this 
point, for example, How do I act 
in the club? How do I act on 
the job? How do I act during 
recreation? Members can discuss 
what they think about each per
son's actions and how they af
fect others. An extension of 
these questions is how people 
react to me because of the way I 
act. Again by example, acting 
out the various actions will help 
to make more obvious what affect 
they have on others. 
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Content 

G. What do I feel like inside? 
Do I like/dislike the way I feel? 

Justification of Content Anticipated Responses 

Discussion of feelings and emo 1. Happy 
tions seems to be one of the most 2. Unhappy 
important areas of adjustment. 3. Afraid 
Rarely are members able to identi 4. Love 
fy what they really feel about 5. Hate 
themselves and others. You want 6. Self-confident 
them to specify how they feel 7. Good 
with the goal of describing them 8. Bad 
selves accurately. From a dis 9. Tired 
cussion of types of feelings that 10. Worried 
most people have, you can lead each 11. Indifferent 
person into a description of his 12. Moody 
own feelings. 13. Energetic 



74 

Anticipated Problems 

Since fear of talking about self 
may be the strongest feeling a 
group member has at this time, it 
is important how their discussions 
are elicited. 

Certain feelings that are dis
cussed such as unhappiness, anger, 
etc., may be extremely difficult 
for group members to be honest 
about. Members may express the 
opposite feeling from the one they 
really have. Their definition of 
a particular feeling may be con
fused. They may also not see that 
other's description of thei feel
ings are accurate. Sometimes, 
time is the only answer for the 
group member who cannot express 
his feelings. This idea should 
be included throughout the entire 
P.A.T. course. 

Methodology 

The group leader can initiate a 
discussion of feelings by get
ting the group members to dis
cuss as many different kinds of 
feelings that people have'. The 
answer should come from the 
group members themselves. From 
this should come a discussion of 
what the word feeling means and 
also what each feeling mentioned 
by the group means. This should 
lead to each group member's 
identifying those feelings which 
are his. Suggestions for dis
cussing feeling are: 

1. Have group members write how 
they feel. 

2. Have group leader discuss 
some of his feelings to show 
to members that everyone 
without exception, has feel
ings and can talk about them. 

3. Use role-playing. Example: 
Act angry and have members 
identify the feeling being 
acted out. 

4. Use facial expressions and 
have group members identify 
feelings expressed. Get 
group members to act or ex
press emotion and have other 
group members identify it. 

5. Discuss all the different 
ways emotions can be ex
pressed : 
a. Facial expressions 
b. Body movements 
c. Actions 
d. Clothing 



Content 

H. How do these things describe me? 
1. How X look 
2. How I act 
3. How I feel 
4. What makes me John and not Joe? 
5. What makes me different from the other group members? 
6. What makes me like the other group members? 
7. How did I get to be like I am? 

Justification of Content 

At this point the group member's 
name, where he lives, what he 
does at Elwyn, how he looks 
(physically), and he acts (in
tellectually) , and how he feels 
(emotionally) describe him very 
simply. They show that he is an 
individual and that one individual 
is not the same as another. Group 
members should begin to see how 
they describe themselves as a 
whole. They should begin to 
question and evaluate their dif
ferences. The purpose of these 
questions is to lead directly 
to: 

1. 
2 .  
3. 

You want to begin with "Who was 
I?" This will eventually involve 
parents, past environments, and 
further discussion of physical, 
intellectual, emotional self. 

Anticipated Responses 

1. I am different. 
2. X look different. 
3. I act funny. 

Who was I? 
Who am I? 
Who will I be? 
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Anticipated Problems 

Group members may still be unable 
to see themselves as a whole or 
any more clearly than they did 
initially. They may have lost the 
point of the discussion and still 
not be able to describe themselves. 
This is the point when the dis
cussion needs to be summarized. 

Methodology 

Attempt to show that what makes 
people different are physical, 
emotional, and mental charac
teristics. Attempt to show that 
people are also alike in many 
ways. Everyone feels and has 
basic needs. Direct the dis
cussion to what causes a person 
to be like he is — the past, 
family, and where he has lived 
(where was I before I came to 
Elwyn?). 
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Content 

III. Who was I or how did I get to be the way I am? 

A. What is it like where I live? (day) or lived? (resident) 

1. Do I like/dislike where I live or lived? 

Justification of Content 

The purpose of this question is to 
begin the group discussion of the 
members' pasts and what makes them 
what they are. The group leader 
should initiate description of the 
area from which group members come, 
what it is like, what home life was 
like, what the environment looked 
like, how the group member felt 
about living there. This topic 
will lead to a discussion of fam
ily and its influence on them. 

Questions regarding past environ
ment, family, parents, their own 
origin need to be classified in 
order to answer the question, 
"Who was I?" 

Anticipated Responses 

1. I hate it. 
2. A city 
3. Rural area - farms 
4. I lived in lots of places. 
5. Factories there 
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Anticipated Problems 

Many group members have come from 
environments which they did not 
like. They may have had many 
unhappy experiences that have made 
them feel that home is/was a bad 
place. The concept of "home" may 
mean the last orphanage, institu
tion, or foster home from which 
they were placed at Elwyn. Those 
who feel that home was a good 
place, frequently misunderstand 
their placement at Elwyn and re
gard it as their parents' faults. 
Some group members may not have 
basic concepts of home and family 
life and will not be able to 
discuss it. The wish to return 
home will be frequently expressed. 
Group members may bring up at 
this point questions about par
ents and where did they come from. 

Methodology 

Direct the discussion towards 
environment previous to coming 
to Elwyn. Have the group mem
bers describe what it was like 
where they lived. 

One way to get them to describe 
what their past home was like 
would be to write all the places 
they have lived in sequence. If 
group members seem ready to be 
given accurate information re
garding their past life, parents, 
homes, etc., they should perhaps 
be given this by the group 
leader privately. As adults 
they are entitled to knowledge 
of their past life — Who you 
are is dependent on who you 
were. 



Content 

B. What is a family? 

1. What is a family made of? 

Justification of Content 

In considering "Who was I?" dis- 1. 
cussion of the family will play 2. 
an important role. You should 3. 
try to have the group members 4. 
begin the discussion of the fam
ily, and of how each member's 5. 
particular family (heredity) and 
environment has influenced his 
physical, emotional, and cultural 
make up. You should help the 
group members in describing the 
importance of a family group. 
The word family may be used to 
mean all the people who live to
gether in one house, or all the 
people who are descended from the 
same ancestors. Through their 
responses and comments you will be 
able to understand much more about 
your members. 

anticipated Responses 

My mother and father. 
My sisters and brothers. 
I don't have a family. 
My step-mother and/or 
step-father. 
My uncles and aunts. 
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Anticipated Problems Methodology 

You may come upon some group mem
bers who don't have a family. 
Some may have one but have never 
lived within a family situation. 
Some may have come from unpleasant 
and unhappy family situations, 
and therefore do not want to be 
reminded of it. 

In the discussion of the pre
vious question, "What was it 
like where I lived", the subject 
of family will come up. When it 
does, inject the question, "What 
is a family?" Chart #2 outlines 
every possible -variety of family 
group. Lead group members in a 
discussion that a family is a 
group of people who are related 
to each other. Discuss what it 
means to be related and the 
various ways people are related. 

1. Mother and father are re
lated through marriage. 

2. Children are related to par
ents because that's where 
they come from. 

3. Children are related to each 
other because they had a 
common origin. 

4. Aunts and uncles are related 
because they are brothers or 
sisters of mother and father. 

5. Cousins are related because 
they are children of aunts 
and uncles. 

A little time and repeated dis
cussion may be necessary to clear 
up any misconceptions which some 
group members may have. This will 
lead to individual responsibili
ties in a family. 
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Content 

2. What are the characteristics of a family? 

a. What is the father's responsibility? 
b. What is the mother's responsibility? 
c. What are the children's responsibilities? 
d. What are each family member's responsibilities toward 

each other? 

Justification of Content 

Here the attempt is to describe 
what makes a family work. Group 
members should discuss their own 
experiences in regard to relation
ships with thier family and then 
particular responsibilities within 
the family. 

Discussion of each family member's 
role will lead to an understanding 
of family life. Eventually the 
goal will be to describe how each 
person's role has influenced him 
as a person today and in the 
future. 

Anticipated Responses 

1. Father works. 
2. Mother takes care of kids 

and the house. 
3. Children play, go to school, 

and grow up. 
4. Mother has children. 

The question is asked to get 
group members to see that they are 
and were a part of something and 
to help to clarify the relation
ship between them and their 
families. 

1. Take care of each other. 
2. Love each other. 
3. Work together. 
4. Have fun together. 
5. Keep from being lonely. 
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Anticipated Problems 

In asking what are a mother's 
responsibilities, a group member 
may. initiate a discussion of sex 
and childbirth. Many group mem
bers may want to discuss this but 
feel embarrassed. Many may have 
had fathers that did not work and 
mothers that do or did. 

Difficulty in describing re
sponsibility. Difficulty visual
izing a complete family unit if 
they have never had one. 

Methodology 

Discuss the role of each family 
member separately. Include: 

mother - step-mother 
father - step-father 
children (brothers, sisters) 
grandparents 
aunts 
uncles 
cousins 

Do not let the discussion of 
childbirth become a sex educa
tion class. This is a topic 
which will be discussed at 
length later. The topic should 
be dealt with, however, and 
other group members can often 
aid in a brief discussion of sex 
within the family. 

Discuss how a family should work. 
Then discuss how their families 
worked or didn't work and how 
members fulfilled responsibility 
or failed to. Perhaps use a 
diagram to discuss it. 

Mother Father 

Jobs: 

Children 
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Concept 

3. What is my family made of? 

a. Who is my mother (step-mother) and where does she come from? 
b. Who is my father (step-father) and where does he come from? 
c. How did they find each other? 
d. Why did they find each other? 
e. Who are my brothers and sisters and where did they come 

from? 

Justification of Content 

After a general discussion of 
family, this question is aimed at 
directing the group members' 
attention and discussion to the 
main question in this section, 
"Who was X?" It begins making 
the discussion more personal by 
attempting to have the group mem
bers discuss their own specific 
family combination: father, 
mother, sisters, brothers, or 
some other combination. 

Anticipated Responses 

1. I don't know. 
2. My mother is... 
3. My father is... 
4. They came from... 
5. My brothers and sisters came 

from my parents. 
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Anticipated Problems 

There may be group members who have 
never known their family or any 
family. 

Aggression and hatred for one or 
more members of their family. 

Illegitimacy - some may express 
the fact that they do not know 
one of their parents. 

Methodology 

From the discussion of what a 
family is and what it does, you 
can now lead the discussion to 
the group members own families. 
If the questions can be an
swered, group members can de
scribe each member of their 
families, where they are, what 
they do, and how they feel about 
them. As group members describe 
their parents in particular, you 
should direct the discussion 
towards what the reasons might 
be for how their mother and 
father came to know each other, 
how they might feel about each 
other, and what causes them to 
remain together. 

Various methods of helping group 
members speak about their fam
ilies may be used. You might 
have them write the names of the 
members of their families on 
paper or a black board. You 
might write the names yourself. 
Help the group members to iden
tify the names correctly. Per
haps they could even identify 
a brief family tree. 

father-mother father-mother 
grandparents grandparents 

mother father 

sisters me brothers 



Content 

IV. Why am I? 

A. Has my family made me the way I am? 

1. How has my family influenced the way I look? 
2. How has my family influenced the way I feel? 
3. How has my family influenced the way I live? 
4. How has my family influenced the way I act? 

Justification of Content 

The purpose of this question is 
to have the group members de
scribe in what ways their parti
cular families have affected 
them to this point in their lives. 
Example: people inherit certain 
characteristics such as height, 
weight, body build, color of hair, 
eyes, and skin from their parents. 
A person is influenced by his fam
ily's spiritual, moral, and cul
tural values. Each group member 
has lived in a different environ
ment and has therefore had many 
varied experiences. Attitudes 
and ways of doing things are 
different in every family and 
thus affect the manner in which 
each family member reacts to the 
world. This question is aimed 
at summing up "Who was I?" 

Anticipated Responses 

1. My eyes are blue because my 
parents' eyes are blue. 

2. I am tall because my father 
is tall. 

J. Everyone in my family is 
fat, skinny, etc. 

4. My brothers and sisters are 
moody like I am. 

5. X am here because my family 
put me here. 

6. I act just like my father. 
I never act like my mother. 

7. I had to live with them even 
though I didn't want to. 

8. My family never gave me 
anything. 

9. My family made me feel stu
pid, good, crazy, etc. 

10. They always criticized me. 
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anticipated Problems 

Group members may have difficulty 
in seeing what a family has to do 
with them. It may be necessary 
to ask a more specific question 
like, "How come ybur eyes are 
blue?" or "How come you lived in 
Pittsburgh?" Distorted ideas of 
heredity are very common, like 
"I inherited my temper from my 
mother." 

Methodology 

1. Discuss the things that are 
inherited by people. 

a. eyes 
b. hair 
c. body build 
d. some physical disabili

ties 

2. Clarify the word heredity 
since this is very confusing 
to most group members. 

3. Discuss family influence on 
emotions. Get group members 
to discuss how family atmos
phere can make people feel 
angry, happy, depressed, etc. 

4. Discuss family influence on 
living, that is, children 
usually go with their family 
when their family moves, 
etc. 

5. Discuss how the family can 
make a person act one way or 
the other, change actions, 
etc. 



87 

Content 

B. How does my family affect me now? 

1. How does my family affect where I live now? 
2. How does my family affect the way I feel now? 
3. Where am I now? 

a. Am I different? 
b. How am I different? 
c. What do I think about being different? 
d. Would I like to change? 

4. Why am I at Elwyn? 
a. Do I have a handicap? 
b. If so, what is it? 

Justification of Content 

The question is being asked here is 
what did the family have to do with 
placement in an institution (Elwyn) 
and how does the group member feel 
about it. The length of time spent 
on this question can be crucial to 
a group member's personal adjust
ment, because it gets to the very 
core of a person's existence, why 
he is the way he is. Response to 
these questions will be very de
pendent on how much freedom the 
group leader has allowed and how 
much the group members trust the 
group leader. Although trust is 
important at all times with group 
discussions, it is most important 
here because of the crucial ques
tion asked - "What's wrong with 
me and why am I at Elwyn?" This 
has probably never been openly 
discussed by group members before 
and therefore may take a long 
time to be developed. It is im
portant for group members to be 
able to say in some way, first to 
themselves, and then to others 
that there is a reason for being 
at Elwyn and what it is. 

Anticipated Responses 

1. ...that's why I'm at Elwyn. 
2. They don't like me at home. 
3. I'm stupid. 
4. I'm retarded. 
5. I'm lazy. 
6. I fell on my head. 
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Anticipated Problems 

This may very well be the most 
difficult topic of discussion be
cause it will lead to each group 
member's admission that something 
is wrong with him. Many times 
questions about placement and 
disability may never have been 
directly answered by anyone be
fore. Even if a group member has 
a concept of his own disability, 
he may never have discussed it in 
a group situation before. Dis
torted ideas of handicap, disa
bility, retardation, etc., will be 
expressed by most group members. 
They will also not readily admit 
that there is any reason for place
ment at Elwyn. 

Group members often have the feel
ing that all of their differences 
are bad. 

Methodology 

Use the words that group members 
use to describe themselves. For 
example, if the word used are 
retarded, crazy, handicapped, use 
them and discuss them in terms 
that can be understood. When 
group members have begun to talk 
about disability in general, it 
may be necessary to reduce the 
anxiety level. Try not to be 
serious during the whole discus
sion. When the members have dis
cussed their concept of them
selves, try to direct the dis
cussion toward the fact that 
everyone has a handicap. Use 
yourself as an example. Choose 
something you cannot do such as 
sports, and help them to see 
that in this way you are also 
handicapped. Help them to see 
that everyone has handicaps and 
that they are not so different 
from other people. Help them 
to see that a handicap will not 
necessarily keep them from 
accomplishing something and that 
they can hold a job. Discuss 
briefly again what parents may 
have had to do with their disa
bility. 
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Content 

5. Am I like other people? 

a. How am I like other people? 
b. What do I think about being like other people? 

Justification of Content 

This is an attempt to show group 
members that despite differences 
(both good and bad) they are like 
other people in many ways. They 
need to discuss how they are alike 
and whether they feel good or bad. 
Also they should discuss how they 
might like to be like other people. 

Anticipated Responses 

1. I need the same things like 
food, water, etc. 

2. 1 need love. 
3. People act the same. 
4. I feel the same as other 

people do. 
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Anticipated Problems 

The group members may express that 
to be like others is good and that 
to be different from others is bad. 
They may express that they would 
like to be like someone - an idol. 

Methodology 

The group leader should direct 
a discussion of how people can 
be alike. All people need food, 
water, friends, a place to live, 
self-esteem, prestige, love, to 
be understood, to learn, to 
sleep, to have fun. He should 
show the group members that each 
group member is like the other 
human beings in these ways and 
that therefore he is not as dif
ferent as he thinks he is. 
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Content 

V. I am a combination of traits which make me different from other 
people and similar to other people. 

A. What does this combination make me? 

B. Do I like this combination of me? 

1. Do I want to change it? 
a. If so, why? 
b. If not, why? 

2. Can I change it? 

Justification of Content 

This question is aimed at having 
the group members understand their 
own individuality and personality, 
and that their own particular 
combination of traits makes them 
unique people. 

Group members need to evaluate 
themselves. They need to be able 
to describe what they like about 
themselves, what they don't like, 
and what they would like to change. 

Anticipated Responses 

1. A person 
2. Different 
3. Like other people. 

1. I don't like myself. 
2. I want to be different but 

I can't. 
3. I want to be like... 
4. I wish I were... 
5. I could never be... 
6. Do you think I could be 

different? 
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Anticipated Problems 

It may be difficult for group mem
bers to see the importance of 
individuality or that they are 
individuals. 

Methodology 

Try to get group members to 
discuss themselves as persons. 

Group members may feel a strong 
dislike of themselves. They may 
also be unable to criticize them
selves or be overly critical. 

The group leader should get the 
group members to see the dis
tinction between what cannot be 
changed (that is, certain traits, 
etc., which he inherited from 
his parents) and what can be 
changed (that is, the way he 
acts, takes care of himself, 
treats other people, etc.). The 
concept of "being yourself" 
should be discussed here. What 
can be changed is some of the 
ways I act now and how I will 
be in the future. 
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Content 

C. How do I deal with my everyday self? 

1. Can I describe myself now more completely than I could 
before? 

the group is. An attempt should 
be made to get the group members 
to accept themselves for what 
they are, as a basis for the fu
ture and for possible change. 
This question is aimed at dis
covering whether a student can 
describe himself more fully now 
then he could at the beginning of 
the P.A.T. course. 

Justification of Content Anticipated Responses 

This section is meant to summarize 
and pull together the previous 
exploration of who each member of 

1. I don't know. 
2. I still can't describe 

myself. 
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Anticipated Problems 

Group members might still not be 
able to describe themselves ade
quately. They might seem to be 
able to do so until they are 
actually asked to. 

Methodology 

Again in this section, patience 
is the key word. Try not to 
summarize the previous discus
sions for the group members, 
perhaps you could have each 
group member describe himself 
on paper or answer specific 
questions which you ask the 
group. 
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Content 

D. What problems do I have now? 

1. Am I afraid? 

a. Is everyone afraid? 
b. Why am I afraid? 
c. What happens if fear gets out of hand? 
d. Can I control my fears? 
e. Will I ever free myself of my fear? 

Justification of Content 

The following sections are to 
provide the group members with an 
opportunity to discuss all types 
of problems that they might have 
or might think they have. One 
overriding problem which group 
members have is that of fear. 
Because of this you should help 
them to understand fear and its 
ramifications. You should try 
to make it clear that everyone 
is afraid of something and it is 
only natural if they are afraid 
too. Explain that fear is bad 
only when it gets out of hand 
and controls you. 

Anticipated Responses 

1. No, I am not afraid. 
2. I am afraid of everything. 
3. You're not afraid of any

thing. 
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Anticipated Problems 

Some group members may still have 
a fear of talking in a group situa
tion. 

Some may feel that they are the 
only one who fears and refuse to 
be convinced otherwise. 

Methodology 

One of the best ways to initiate 
a discussion of emotions is to 
talk about the experiences of 
each group member in relation to 
each topic. Example: If a 
group member expresses fear 
talking in a group situation, it 
can be discussed with the fol
lowing ideas. Everyone has 
fears which are both helpful and 
harmful to him. Fear can be 
helpful by keeping people alert, 
making them do their best, pre
senting a challenge which leads 
to growth. Fear gets out of 
hand when it results in panic, 
failure, withdrawal from life, 
illness, moodiness, or depres
sion. People are afraid because 
of learned experiences and un
pleasant situations in their 
past and growing up. 

Concrete things of which they 
are afraid can be discussed, 
for example, a fear of heights, 
etc. 
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Content 

2. Do X feel angry? 

a- How do I know I'm angry? 
b. Do I get angry at people? 
c. What do I do when I get angry? 
d. What happens to me when I get angry? 
e. What happens to other people when I get angry? 
f. Why do I get angry? 
g. Can I control my anger? 
h. Does anger help me or harm me? 

Justification of Content 

Anger is one of the most frequently 
suppressed feelings that group mem
bers may have. For this reason it 
needs to be discussed as extensively 
as possible. Since anger is fre
quently substituted for other emo
tions, group members need to have 
an understanding of its affect on 
them. They need to be able to 
distinguish between other emotions 
and anger. 

Anticipated Responses 

1. I never get angry. 
2. I got a bad temper. 
3. People who annoy me make me 

angry. 
4. I feel bad when I get mad. 
5. When I get mad at people, I 

walk away. 
6. 1 fight when I'm mad. 
7. Sometimes I go out and play 

baseball. 
8. I swear when I'm mad. 
9. I can't control my temper. 
10. I could kill my parents for 

putting me here. 
11. Someday I'm going to let 

Mr. have it. 
12. I'm gonna' tell my teacher 

off. 
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Anticipated Problems 

People group members are most 
angry might be authority figures. 
Therefore they are afraid to dis
cuss these people. Anger at par
ents might be expressed very 
openly and perhaps be hard to 
control in the group situation. 
Members may not have any idea 
how to control anger and may want 
immediate solutions to their 
problems. 

Methodology 

See if the group members can get 
angry at you, the group leader. 
Try to irritate them. Be silent 
and see if the tension will cre
ate anger. If you know that two 
group members have been angry at 
each other outside of the group 
situation, see if you can get 
them to discuss it in the group. 
Have members describe experiences 
on the job, in the club, at 
recreation where they have been 
angry and where people have been 
angry at them. Discuss in gen
eral why people get angry. Get 
suggestions from the group on 
ways to control anger that have 
worked for them. Discuss ways 
anger can be helpful. What hap
pens as a result of anger, 
whether it is good or bad, and 
ways to control it should come 
from the group members' exper
ience. The group leader should 
attempt to show group members 
how anger fits into their lives 
and what they can do about it. 
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3. Do I hate? 

a. What does hate mean? 
b. Do I hate anything or anyone? 
c. Do I know why I feel this way? 
d. What happens to me when I hate someone? 
e. What happens to other people when I hate them? 
f. Can I be angry at someone without hating them? 
g. Can hate be helpful? 

Justification of Content 

The purpose of this question is 
to help the group members to 
understand that hate cannot be 
helpful and therefore it is not 
good, and that hate is different 
from anger. This can be shown 
by comparing the results of anger 
with the results of hate, parti
cularly the different effects on 
people. 

Anticipated Responses 

1. I hate... 
2. I hate T.V., movies, choco

late, etc. 
3. I hate myself when I hate 

someone else. 
4. People can't work when you 

hate them. 
5. Hate is bad. 
6. I've never hated anyone. 
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Anticipated Problems 

Group members may feel hatred 
toward those they feel have hurt 
them in any way. They may not 
understand the difference between 
constructive anger and hatred 
which can be nothing but destruc
tive. 

Methodology 

Again, group members' experiences 
should be used to begin the dis
cussion. Have them discuss peo
ple and things they feel they 
hate and also people they feel 
hate them. Discuss the differ
ence between anger and hatred 
and how hatred can destroy al
most all other routine emotions. 
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Content 

4. Do I love? 

a. What does love mean? 
b- Do I love anyone or anything? 
c. Do I know why I feel this way? 
d. What happens to me when I love? 
e. What happens to other people when I love them? 
f. Can I be angry at someone and still love them? 
g. Do I think I can live without love? 

Justification of Content 

All of the members will probably 
have had some experience with the 
feeling of love. Basically what 
P.A.T. is all about is teaching 
the group members how to love. 
First of all, love is self-love, 
that is, knowing and accepting 
yourself for what you are. Love 
is getting along with other peo
ple. If a group member gets 
along.with people well, then he 
is personally adjusted. There
fore, learning to love sums up 
the whole idea of Personal Ad
justment Training. Being a 
complete human being is being a 
person who is completely per
sonally adjusted. 

Anticipated Responses 

1. I love my mother, father, 
sisters, and brothers. 

2. Loving yourself. 
3. No, X don't love anyone. 
4. Love is when you like some

one or something. 
5. It makes me feel good when 

I love. 
6. It makes other people feel 

good when I love them. 
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anticipated Problems 

You will find a distortion in the 
meaning of love in the group mem
bers. They may have the common 
idea of the equation of love and 
sex. Problems concerning sex, 
personal sex problems, and boy-
girl problems will come up here. 

Methodology 

As before, group members' exper
iences with love should be used 
to help define what love is and 
what it means to them. Group 
members can describe how they 
feel when someone loves them and 
when they love someone. This 
can be related to if and how they 
can effect others. You should 
make it clear that our actions 
affect other people, as well as 
what we say. Demonstrating this 
will make what is meant more 
obvious. Say something mean to 
one of the members and call 
everyone's attention to his 
reaction. Then say something 
nice.' Ask group members for 
their own experience in the same 
thing. With the sex problems, 
the discussion should bring out 
the point that sex should be an 
expression of love. It is not 
love itself. 
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5. Am I real? 

a. What does this mean? 
1. What happens when I don't do my part? 

a. Do I do my part? 
2. What happens if I don't respect other people's rights? 

a. Do I respect other people's rights? 
3. What happens if I say what I don't mean? 

a. Do I mean what I say? 

Justification of Content 

This section is really to be a 
discussion of honesty. The word 
honesty is not used because the 
group members have a pre- and mis
conceived idea of the stereotyped 
form of the word honesty. There
fore it should be discussed in 
terms of what this means to each 
group member. In other words, 
a real person is one who does 
his part, respects other people, 
and means what he says. 

anticipated Responses 

1. I don't know what you mean. 
2. People gossip. 
3. People always tattletail. 
4. Nobody wants to help any

body. 
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anticipated Problems 

Discussion of this concept may be 
very difficult because of a dis
torted view of honesty and dis
honesty. Many group members may 
have used honesty and dishonesty 
as a method of keeping alive. 
Thus these values change with 
the situation. Their social 
experiences will be varied and 
will need clarification. 

Methodology 

Discuss group members' exper
iences in regard to the club, 
etc. How do they feel about 
the way they are treated? How 
do they feel about the way they 
treat others? Attempt to get 
each group member to discuss 
his experiences with honesty, 
dishonesty, and respect of other 
peoples' rights. Attempt to 
get each group member to de
scribe himself as a human being. 
What qualities make a person 
human? How do these effect his 
life in general? In the discus
sion of honesty, perhaps it can 
be shown by example what happens 
when a person makes a dishonest 
statement. Have the other group 
members interpret what was said 
and what could happen as a re
sult of it. 
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E. Do I know what I can do and what I can't do? 

1. What are my abilities? 
a. Work? 
b. Club? 
c. Recreation? 

2. What are some things X can't do? x 

a. Is it necessary that X know how to do them? 
b. Will I ever be able to do them? 

3. Do I feel good about the things I can do? 
4. Can X do anything that no one else can do? 

Justification of Content 

An adequate description of abili
ties, strong points, and weak 
points are important to complete 
the concept of "Who am I?" Group 
members need to see in proper 
proportions how their strong 
points compare with their weak 
points. They need to be able to 
evaluate how important the things 
that they cannot do really are. 
They also need to see that as an 
individual, even though they may 
have some limits on their intel
lectual functions, they are still 
unique and may have some abili
ties that no one else may have. 
By instilling in the group mem
bers an awareness that there are 
things that they can do well, 
and things that they might be 
able to do that no one else can 
do, we are attempting to develop 
the beginnings of self-confidence. 

Anticipated Responses 

1. I don't know. 
2. I can bake, cook, work with 

people, etc. 
3. I can bowl, play basketball, 

etc. 
4. I can't read, write, or do 

arithmetic. 
5. I can't do much. 
6. I can paint and no one else 

in my club can. 
7. I feel awful because I can't 

read, etc. 
8. I wish I could be a singer. 
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Methodology 

Group members may still feel 
afraid to discuss limitations. 
It may be difficult to help them 
to see their good points, or to 
admit if necessary that at this 
point they must change them
selves in order for their good 
points to outnumber their bad 
points. It may be difficult to 
get them to see that their strong 
points are really something to 
feel good about. 

Discussion can be begun by group 
members listing for themselves 
what skills at work, with people, 
and in leisure time they feel 
that they don't have. Distinc
tion should be made between -
those things they can't do but 
are not necessary for them to do 
anyway, and those things they 
can't do which create problems, 
and which might be able to be 
changed. How should people feel 
about the things they are able 
to do well? The idea of pride 
in self, or self-worth can be 
developed here. What things can 
each group member do that some 
other person cannot do? This 
should be an attempt to show 
each group member that he has 
his own abilities and that he can 
and should be proud of them. 

Example of the discussion: 

Use the idea that only the peo
ple in the room are left in the 
world. Get each group member to 
suggest how he could contribute 
to keeping the group alive. Use 
his skills to show him and the 
group that because of his abili
ties he has a unique contribu
tion to make and therefore his 
abilities are more important than 
his disabilities. 
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Content 

F. Do I get along well with people? 

1. Do I have friends? 
a. What is a friend? 
b. How do I make friends? 
c. How do I keep friends? 

- d. How do friends help me? 
e. Have I lost any friends? 

1. Why do I think I have lost friends? 

Justification of Content 

Since adjustment refers not only 
to ourselves but also to other 
people, this is an obvious ques
tion. This brings the group mem
bers beyond the point of inter
nal self-knowledge to external 
self-knowledge. Our relation
ship with other people, the way 
they react to us, tells us a 
great deal about ourselves. 

Anticipated Responses 

1. No. 
2. They don't like me. 
3. A friend is someone I like. 
4. Someone who likes you. 
5. I have lost all my friends. 
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Anticipated Problems 

Some members do not have any 
friends. Because of this, they 
may not want to talk about it. 
There may be distorted ideas 
about what a friend is. Some may 
have had bad friends, that is 
dishonest, distrustful, etc. 

Methodology 

The aim of this question is to 
demonstrate to the group mem
bers each person's relationship 
with other people. "What is a 
friend?" should be discussed 
in terms of the group members' 
experiences. Friends are people 
who are sincere, who accept a 
person's faults, and who know 
how to love. Friends can be 
different kinds of people -
co-workers, counselors, people 
who have the same interests, and 
family friends. Group members 
can discuss ways to make friends 
such as making yourself likeable, 
your manners, your honesty, your 
neatness, and the way you treat 
people. Those who are dishonest, 
insincere, who gossip, and who 
are distrustful soon lose their 
friends. A person's behavior 
helps him to have and to keep 
friends. It should be shown 
that friends can be helpful in 
many ways. In the discussion 
of losing friends, group mem
bers should be shown how their 
own behavior might have influ
enced their losing friends. 
Again, the key word is exper
ience. The entire discussion 
should proceed from and continue 
with personal experiences of the 
group members. 
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Content 

2. How do I get along with people at work? 

a. How do I get along with my boss? 
1. Do I respect him? 
2. What do I do when he asks me to do something I don't 

like? 
3. What do I do when I get angry? 

Justification of Content 

The group member's relationship 
with other people will be more 
than just that of friends. He 
will come in contact with many 
other people at work. Work will 
take the greatest portion of his 
life. Therefore, his relation
ship with the people there will 
be of great importance to him. 
Great emphasis should be placed 
on individual experience. 

Anticipated Responses 

1. I hate my boss. 
2. My boss is horrible. 
3. He always tells me to do 

impossible things. 
4. I walk out when I get angry. 
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Anticipated Problems 

A problem may arise when the boss 
does not like the people who work 
for him. In this case the group 
member will soon be aware of this. 
There should not be a feeling of 
fear because of this, but rather 
one of respect of the boss and of 
his opinion. It may be hard for 
the group member to see that the 
boss is a person as well as his 
boss. 

Methodology 

Group members should be made 
aware of the kind of relation
ship they should have with their 
boss or supervisor. There 
should not be an unnatural re
spect for him. Even the boss 
can make mistakes. Even he has 
his good and bad days. The 
amount of contact a group mem
ber has with his boss determines 
what kind of a relationship he 
will have with him. He may work 
with him side by side, or he may 
only seje. hira once a month or 
even less often. If the type 
of work does not demand working 
side by side or in fact if this 
is impossible, a group member 
should not build up a fear inside 
him. In general, it should be 
shown that the boss is a person 
too with weaknesses as well as 
strong points. The relationship 
should be as natural as possible. 
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Content 

3. How do I get along with the people I work with? 

a. Do I respect the people X work with? 
b- What do I do if people fight with me? 
.c. How do I stay out of trouble? 

Justification of Content 

This section is a continuation of 
the question of getting along with 
the people at work. In the pre
vious subdivision, the group mem
bers discussed their relationship 
with their boss. Here we want to 
have them demonstrate through 
their own experiences how they 
should have neither a feeling of 
inferiority or superiority. There 
should be a respect for one's co
worker as a person who is the 
same as each group member is 
himself. 

anticipated Responses 

1. I don't like the people I 
work with. 

2. I don't like anybody. 
3. I don't like . 
4. X walk away from people who 

start fights. 
5. I wish I could stay out of 

trouble. 
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Anticipated Problems 

Group members may strongly dislike 
some of their co-workers. They 
might want to get along with 
them but have no idea how. 

Methodology 

Discussion of specific problems 
on the job can be used to help 
group members deal with day to 
day problems on the job. Get 
group members to talk about all 
kinds of experiences they have 
had on the job and how they 
handled them. Get other group 
members to suggest other ways 
of handling problems on the job. 
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Content 

4. How do I get along with the people I live with? 

a. How do I get along with the other people with whom X live? 
b. How do I get along with my houseparents or parents? 

Justification of Content 

Living with others is something 
that everyone does. Group mem
bers experiences in living to
gether will be varied and largely 
negative. Because of cultural 
and socio-economic backgrounds, 
many members have lived with 
twice or even three times as many 
people as a child in a normal 
family situation. 

Anticipated Responses 

1. X hate them. 
2. We have to live with too 

many people. 
3. We are different from 

normal people. 
4. My family is all mixed up. 
5. I have never had a home. 
6. Maple Hall, etc. , is awful. 
7. They treat us like children. 
8. I wish I could live in 

Laurel Hall. 
9. I want to go home. 
10. I want to live with older, 

younger people. 
11. I want to live with the first 

people I lived with. 
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Anticipated Problems 

"Living with" may acquire a very 
lively discussion of many things 
that are problems. Problems may 
be brought up which have no imme
diate solution within the insti
tutional setting. 

Methodology 

Group experiences in common can 
be a good way to discuss pro
blems in living. Group members 
will have many varied problems 
of adjustment and many general 
problems of getting along with 
people. It should be shown that 
everyone has problems with 
living with others and that some 
of the best ways to help solve 
them are talking about them. 
How do your group members handle 
anger? What ways do they al
ready know of getting along with 
others? Get group members to 
describe what the place where 
they live is like, who the peo
ple are like, and what problems 
arise out of many people living 
together. 
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Content 

VI. Am I an adult? 

1. What is an adult? 
2. What does an adult do? 

a. Do I have responsibility? 
b. Do I have a job? 
c. Do I have interests? 
d. How do I use my leisure time? 
e. Am I single or married? 
f. Will I have a family? 
g. Do I look like an adult? 

Justification of Content 

Since many group members do not 
feel they are adults' it is impor
tant to spend enough time on this 
topic to get across the fact that 
they are adults. This can mean 
many new things to most group 
members since they have not gen
erally been treated as adults and 
may have a warped concept of the 
meaning of adulthood. 

Anticipated Responses 

1. He works. 
2. He has responsibility. 
3. He has a family. 
4. He looks different. 
5. He acts like an adult. 
6. He is mature. 
7. Someone who is 21. 
8. Someone who supports himself 

and lives with himself. 
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Anticipated Problems 

Group members who have never ap
plied the word adult to them
selves will have difficulty dis
cussing it. They will need help 
in comparing the differences 
between a child and an adult. 

Methodology 

Group discussion can be initia
ted with a discussion of the 
meaning of the word adult. 
Since most group members are 
already performing the functions 
of an adult such as work, re
sponsibility, using leisure time 
and planning for his future, 
these can be used to explain and 
discuss the meaning of being an 
adult to each group member. 
Discussion of adult life leads 
to a discussion of family and 
whether or not the group mem
bers will marry. A discussion 
on grooming, personal hygiene, 
and future family life should 
be introduced at this point. It 
is felt that these questions 
should be introduced in a course 
to immediately follow P.A.T. 
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