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ABSTRACT 

The purpose of this study was to provide information 

which could be used in making counseling services attractive to 

Mexican American students in two-year colleges. This was accom

plished by examining the demographic, socio-economic, and attitu-

dinal characteristics of Mexican American students in relation to 

their orientation to seek or not to seek counseling services. 

The sample population consisted of 243 Mexican American 

students enrolled in freshman English classes during the 1977 

spring semester in selected two-year colleges in Arizona, Cali

fornia , and Texas. 

The main questions which guided the study were the 

following: 

1. Are there any demographic, socio-economic, or attitudinal 

characteristics that distinguish Mexican American seekers 

from non-seekers of counseling services at selected two-

year colleges in the southwest? 

2. Are there identifiable reasons why non-seekers fail to 

avail themselves of counseling services? 

3. Are there identifiable reasons why seekers avail them

selves of counseling'services? 

xi 
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The data were collected by means of a 34-item question

naire designed specifically for the study. The data were ex

amined using 2x2 and 3x2 contingency analysis with chi-square 

as the test statistic. Attitudinal data were coded and treated 

descriptively. The .05 level of confidence was selected for the 

statistical analysis. 

The findings, indicate that there are no demographic, 

socio-economic, or attitudinal characteristics that distinguish 

Mexican American seekers from non-seekers of counseling services. 

Findings of the Mexican American seeker and non-seeker 

attitudinal characteristics towards counseling indicate that both 

groups preferred a voluntary approach to counseling. However, a 

majority of respondents (77.6%) indicated that a student should 

be required to see a counselor when the student first applies to 

college. When asked if they would prefer to talk to a counselor 

of their own sex or ethnic background, a majority (64.6%) of the 

Mexican Americans sampled indicated no preference. Mexican Ameri

can respondents preferred to discuss their personal concerns with 

a friend rather than with a counselor. For academic and voca

tional concerns, Mexican Americans preferred to talk to a coun

selor. However, the Mexican American non-seeker group also 

indicated an equal willingness to talk to their instructors about 

academic and vocational concerns. 

As first choice for the improvement of counseling ser

vices, Mexican American seekers indicated the need for more pro

fessionally trained and better informed counselors. 



xiii 

The reasons for which non-seekers failed to avail them

selves of counseling included lack of time, no need to use coun

seling, and negative feelings toward counseling, which apparently 

resulted from a previous unfavorable counseling experience. Rea

sons why seekers availed themselves of counseling services in

cluded the need for academic and vocational advising in the form 

of course selection, transfer, and graduation requirements. 

Based on the findings of the study recommendations were 

made for replication of the study to examine the applicability of 

the findings to regional and national populations, degree of eth

nic self-identification and choice for counseling assistance, 

comparison of Anglo American and Mexican American seeker/non-

seeker populations, the relationship of type of student problem 

and the type of counseling assistance desired, and the awareness 

of the benefits of counseling to be emphasized by having counse

lors attempt to provide a favorable counseling experience for all 

students seeking counseling. 

Recommendations which were made based on the students' 

comments about their counseling experience called for student 

counselors to be employed only after careful screening and train

ing in human relations and that student counselors be employed 

with similar characteristics as the student populations, e.g., 

housewives, veterans, and older persons. 



CHAPTER 1 

NATURE AND SCOPE OF THE STUDY 

The personal experiences that students encounter in col

lege have a major impact on their lives. It is essential, there

fore, not only for the benefit of the institution and the student, 

but also for the ultimate benefit of society that institutions 

devote some of their resources to an on-going study of their 

students and the nature of their educational experiences (Bloom 

1975). 

According to Bloom (1975), college students represent a 

national treasure of incalculable worth, and- yet, it is a fact 

that relatively little is known about them. Blocker, Plummer, 

and Richardson (1965) stated that the lack of information on 

student characteristics has been one of the major problems in the 

development of educational programs which could be realistically 

geared to meet student needs . They further stated that there has 

been a tendency to make traditional assumptions about students 

and that these assumptions are based upon preconceived ideas 

which are generally of questionable validity. 

For many years, Mexican Americans, many of whom reside in 

Arizona, California, Colorado, New Mexico and Texas, have been 

1 



subjects of numerous sociological, psychological, and economic 

studies. According to DeBlassie (1976), one result of such stud

ies has been the stereotyping of Mexican Americans to such a de

gree that it is often assumed they are all alike. The assumption 

is often made that once one can describe the Mexican American, 

his behavior can be easily predicted. 

Need for the Study 

Enrollment in institutions of higher learning is on the 

increase. There are approximately 11.2 million persons enrolled 

in American colleges and universities (Magarrell 1977). A study 

by the College Entrance Examination Board (1972) indicated that 

90% of all Mexican American students attending institutions of 

higher education in the southwest were enrolled in public insti

tutions, with the remaining 10% attending private and profession

al colleges. In several southwestern counties with a population 

of 50,000 or more, Mexican American students constituted 18% of 

the entire population. Mexican Americans accounted for 16% of 

the student body enrolled in two year colleges in those counties 

with a population of 50,000 or more; and although the Mexican 

American population in higher education is on the increase, re

search on the characteristics of the Mexican American student is 

almost non-existent. Moreover, research indicates that in spite 

of the large enrollment of Mexican Americans in colleges today, 

the Mexican American is still neglected educationally, and 
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therefore, has been unable to participate fully in his/her total 

educational development. 
* 

During the last decade there has been an extensive effort 

to have studies of student characteristics include more than the 

traditional studies of academic abilities and achievement. Re

search conducted by Cohen and Brawer (1970), Cross (1971), Cohen 

(1971), Medsker and Tillery (1971), and Sanford (1967), provided 

comprehensive information about students, their abilities, and 

values in relation to their experiences in higher education. 

These data attempt to provide a comprehensive picture of the 

student as a person and not merely as a statistic. A large ma

jority of studies have examined the characteristics of the black 

student; however, these studies have generated relatively little 

information on the Mexican American student in higher education. 

There have also been numerous studies of users/non-users 

and seekers/non-seekers of counseling services in higher educa

tion. Since 1965 a substantial number of studies of this nature 

have been completed. These studies, again, failed to focus spe

cifically on the Mexican American student. 

A study of the characteristics of users of counseling 

services at the University of California at Berkeley indicated 

that over a period of four years from initial entrance at the 

freshman level, 25% of the students utilized the counseling cen

ter (Kirk 1973). Findings by Kirk (1973), Rose and Elton (1972), 

emphasized several possibilities for identifying students who 



would need counseling services by examining certain student char

acteristics shortly after enrolling in college. In another study 

of outcomes of users and non-users, Frank and Kirk (1975) pro

posed that counseling, in interaction with students of particular 

characteristics, was an important influence in increased college 

graduation rate of students at the University of California at 

Berkeley. The characteristics of Mexican American students and 

their reasons for using or not using counseling services should 

be studied so that more effective strategies may be implemented 

for meeting their educational needs. 

Purpose of the Study 

The purpose of this study was to provide information 

which could be used in making counseling services more attractive • 

to Mexican American students in two-year colleges than they are 

now. This was accomplished by examining the demographic, socio

economic, and attitudinal characteristics of Mexican American 

students in relation to their orientation to seek or not seek 

counseling services. 

Statement of the Problem 11 1 1 ./• 

The prdblem posed by this study was to determine if there 

were any demographic, socio-economic, or attitudinal characteris

tics that distinguished Mexican American seekers from non-seekers 

of counseling services in selected community colleges, and to 
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identify possible reasons why seekers and non-seekers had or had 

not availed themselves of such services. 

Significance of the Study 

Studies of the relationship of counseling to student aca

demic success indicated rather conclusively that students who ex

perienced counseling were more successful than those who did not. 

Delineation of the characteristics of those students who are 

likely to seek counseling services will assist administrators in 

two year colleges in structuring counseling programs which will 

encourage the use of such services and assist Mexican American 

students in optimizing their educational experiences. The in

formation from this study could further assist counselor-training 

institutions in the preparation of counselors who will be serving 

Mexican American students. 

Questions Guiding the Study 

The main questions which guided the study were the 

following: 

1. Are there any demographic, socio-economic, or attitudinal 

characteristics that distinguish Mexican American seekers 

from non-seekers of counseling services at selected two-

year colleges in the southwest? 

2. Are there identifiable reasons why non-seekers fail to 

avail themselves of counseling services? 



3. Are there identifiable reasons why seekers avail them

selves of counseling services? 

Hypotheses Tested 

The following hypotheses were tested: 

1. There are no significant differences in the demographic, 

socio-economic, or attitudinal characteristics that dis

tinguish Mexican American seekers from non-seekers of 

counseling services at selected two-year colleges in the 

southwest. 

2. There is no significant relationship between a person be 

ing a seeker or non-seeker and his/her knowledge of 

others who have received counseling. 

3. There is no significant relationship between a person be 

ing a seeker or non-seeker and his/her perception of the 

benefits of counseling received by others. 

4. There is no significant relationship between a person be 

•ing a seeker or non-seeker and his/her previous counsel

ing experience. 

5. There is no significant relationship between a person be 

ing a seeker or non-seeker and his/her preference for a 

voluntary or mandatory counseling program. 

Assumptions Underlying the Study 

For the purposes of the study it was assumed that: a 

relationship exists between the way a counseling program is 
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designed and implemented and whether Mexican American students 

seek or do not seek counseling in two-year colleges. 

Limitations of the Study' 

For the purposes of this study, the following limitations 

applied: 

1. This study was limited to Mexican American students en

rolled in the 1977 spring semester at selected two-year 

colleges in the southwestern states of Arizona, Califor

nia, and Texas. 

2. Data specific to the characteristics of the sampled popu

lations were limited to the information received from the 

questionnaire used in gathering the data. 

Definition of Terms 

The following terms are define'd according to their use in 

this study: 

1. Two-year colleges: Two-year colleges are public two-year 

educational institutions awarding an Associate of Arts 

degree. These institutions are accredited under the 

title of junior college and community college. 

2. Mexican American: The term "Mexican American" refers to 

Americans whose lineage can be traced to pre-Columbian 

and post-Columbian ancestors of Mexico. It includes per

sons who also trace their lineage to Hispanic or Indo-

Hispanic backgrounds who resided within Spanish or 



Mexican territory that is now part of the southwestern 

United States. For the purposes of this study, the term 

Mexican American is used synonymously to denote members of 

this minority group who may prefer to be identified as 

Chicano, Spanish American, American of Spanish or Mexican 

descent, Latino, or Latin American. Researchers generally 

agree that although the term Mexican American is not popu

lar with all members of this minority, it'is probably the 

most generic term that can be applied objectively. 

3. Voluntary counseling program: A voluntary counseling 

program is one in which the counselor does not interview 

every student once a year. Students make use of the 

counseling services on their own initiative. 

4. Mandatory counseling program: A mandatory counseling 

program is one in which the counselor interviews each 

student at least once a year. Students are contacted by 

a counselor and required to come to the counseling office 

at least once in the school year. 

5. Counseling orientation: Counseling orientation refers to 

students' inclination to seek or not seek the counseling 

services offered by the institution attended. 

6. Seeker of counseling services: A seeker of counseling • 

services is a student who is inclined to seek counseling 

services; that is, a student who may or may not have used 
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counseling services, prior to this study, but would vol

untarily seek counseling. 
i 

7. Non-seeker of counseling services: A non-seeker of coun

seling services is a student who is not inclined to seek 

counseling services; that is, a student who may or may 

not have used counseling prior to this study, but would 

not voluntarily seek counseling. 

8.• Counseling services: Counseling services include all 

personal, academic, and vocational counseling services 

usually provided by a public two-year college. 

Organization of the Study 

In the first chapter, the scope and significance of the 

study and problem have been stated. The guiding questions, hy

potheses tested, limitations of the study, and the definition of 

terms, also form part of the first chapter. 

In Chapter 2, a selective review of the relevant litera

ture is presented in order to place the present study in its 

proper perspective. 

Chapter 3 deals essentially with the research procedures. 

The sample and setting are described as well as the procedures 

used for collecting the data. The development and administration 

of the research questionnaire and procedures for analyzing the 

data are also described in this chapter. 

Chapter 4 deals with an analysis of the data. Chapter 5 

presents a summary of the study, conclusions, and recommendations. 



CHAPTER 2 

REVIEW OF THE LITERATURE 

The review of the related literature is arranged in the 

following categories: (1) Student Success and the Counseling 

Process, (2) Characteristics of Students Seeking Counseling in 

College, (3) Characteristics of the Mexican American population 

in the Southwest, and (4) Counseling and the Mexican American 

Student. 

Student Success and the Counseling Process 

While much research is available concerning the merits 

and value of counseling, the findings are generally inconclusive. 

Smallenburg and Smallenburg (1968) and Tyler (1969) pointed out 

the unavailability or inappropriateness of universal criteria by 

which the effectiveness of the counseling process can be mea

sured. Frank and Kirk (1975) agreed concerning the difficulty 

of evaluating counseling effectiveness. They suggested that, one 

problem in evaluating the counseling process is the difficulty 

of establishing sound criteria which are appropriate for a vari

ety of theoretical orientations and methods, as well as for in

dividual clients. Another problem is that of providing a 

description and definition of the counseling process. 

10 
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Traditionally the effectiveness of the counseling process 

in higher education has been measured in terms of school achieve

ment criteria such as graduation, grades, school holding power, 

vocational adjustment and personality change criteria. Although 

a universal measuring criterion has not been identified, these 

traditional forms of measurement for the counseling process serve 

as a common denominator from which counseling centers in higher 

education examine and understand their purpose of assisting stu

dents to function at their highest capacity and to achieve sound 

mental health (Frank and Kirk 1975). Since the 1930*3, follow-up 

studies have indicated that counseled students experience more 

success, while in and out of school, than do students who have 

not received any counseling services. 

Williamson and Bordin (1940) conducted one of the first 

research efforts concerning the effects of counseling. Their re

search, involving a sample of 400 freshmen at the University of 

Minnesota, indicated that counseled students, when re-examined 

during their second year, had achieved better grades and had made 

a better individual adjustment to college than the non-counseled 

control group. Twenty-five years later, Campbell (1965) con

ducted a follow-up study on the achievements of the counseled and 

non-counseled students from the Williamson and Bordin sample. 

Although the data indicated that there were no significant 

differences specific to economic status and occupation between 
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the two groups, they did indicate that the counseled group had 

better overall grades and a higher rate of graduation than the 

non-counseled group. 

In comparing student holding power in college, Frank and 

Kirk (1975) found that students who had sought and received 

counseling at the University of California at Berkeley consis

tently graduated within a four-year period. This was a signifi

cantly higher rate than those students who had not received 

counseling at the same university. This study by Frank and Kirk 

(1975) corroborated a previous study by Shepherd (1965), who 

found that counseled students at the University of Missouri grad

uated in significantly greater numbers than did non-counseled 

students. Hudlund (1968) conducted a two-year study involving 

the evaluation of counseling services in New York state two-year 

colleges. Results from this study also indicated that the amount 

of counseling services received by students had a strong positive 

relationship with the proportion of students completing a program 

of study. 

The above studies, however, are incongruent; with Meadows' 

(1975) follow-up study of counseled and non-counseled students at 

the Georgia Institute of Technology. This study indicated that 

non-counseled students graduated from Georgia Tech in signifi

cantly greater numbers (75 of 100) than did counseled students 

(49 of 98). This difference may have resulted in part from the 

fact that many of the counseled students transferred or withdrew 



after receiving counseling. Bazik (1969) also found that when 

compared with students who had sought and received counseling at 

William Rainey Harper College, students who did not seek counsel

ing had higher academic performance. 

However, notwithstanding the fact that studies such as 

those by Meadows (1975) and Bazik (1969) have indicated that non-

counseled students have performed academically as well or better 

than counseled students, there is much" evidence of the favorable 

influence of counseling on student academic success. 

• Characteristics of Students Seeking 
Counseling Services in College 

In a study by Dalrymple (1961), specific to a general 

college population, it was found that one out of 10 students en

counters emotional disturbance serious enough to significantly 

affect scholastic efficiency. The degree of emotional distur

bance and incapacity varied widely among students, and attempts 

to divide student problems into severe and not so severe dis

turbances was seen as a futile effort according to Dalrymple 

(1961, p. 18) because, "... everyone has unconscious feelings, 

thoughts, and problems which vary not only in intensity but in 

their manifestation, in their degree of localization to one area 

of the personality and in the amount of incapacity they cause." 

Percentages of students seeking or needing help, due to 

emotional stress while in college, vary considerably depending 

on the college and the availability of counseling facilities. 
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On the average, between 15 and 25% of students in a given popula

tion need counseling assistance according to Reifler and Liptzin 

(1969), Davie (1958), Coons (1970), and Kirk (1973). Kirk (1973) 

found that, over a period of four years from initial entrance as 

freshmen, 25% of the students enrolled at the University of Cali

fornia at Berkeley had used the counseling services and over 10% 

had used the psychiatric services. When use of both centers is 

combined, this amounts to over one-third of the entire school 

population using counseling and psychiatric services. 

• Numerous studies comparing the characteristics of stu

dents who seek counseling services and those who do not seek 

counseling services, have been conducted in the past 20 years. 

Carskadon (1975) identified studies on seekers and non-seekers as 

falling under three distinct categories: 

1. The epidemiological type of study, which describes treat

ment rates and estimates prevalence of psychiatric prob

lems in the student population without making any direct 

comparison of seekers and non-seekers. 

2. The prospective type of study which tests incoming stu

dents who do and do not indicate evidence of disturbance, 

and looks for differential treatment rates between the 

two groups. 

3. The retrospective type of study which examines students 

who have used counseling services and compares them 

either to a sample of students who have not used 
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counseling or to the general population. Retrospective 

studies usually attempt to find significant differences 

such as demographic characteristics of seekers and 

non-seekers. 

Since this research study falls under the retrospective 

category, the review of the literature focused primarily on 

retrospective studies which compared the characteristics of seek

ers and non-seekers of counseling services. 

King (1968) conducted a study of students who did not 

seek help at Harvard and compared them with students who did seek 

such help. This study showed no significant relationship between 

the majority of background factors and students seeking psychia

tric help. Factors included education level, ethnic membership, 

region of the country, intelligence, and previous academic per

formance of the student. There were no significant differences 

among actual student behavior variables. Scores on the Myers 

Briggs Test indicated that students who used the psychiatric ser

vice were less able to be comfortable in social situations than 

students who did not. 

Berdie and Stein (1966) found that freshmen who sought 

counseling at the University of Minnesota Counseling Center did 

not differ greatly from those students who did not seek counsel

ing with respect to abilities, academic achievement, family back

ground or measured personality characteristics. Galassi and 

Galassi (1973), Cooke and Kiesler (1967), Rossman and Kirk (1970) 
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also found that, in general, students who seek counseling do not 

differ greatly from non-seekers in terms of abilities, interests, 

family background, or personality characteristics. Frank and 

Kirk (1975) found that counseled groups graduated at a higher 

rate within four years but found no differences in factors such 

as socio-economic status, and level of educational aspiration. 

The studies which have examined the characteristics of 

seekers and non-seekers have been limited to four-year colleges 

and universities where minority enrollment was limited. This 

particular finding helped to confirm the researcher's contention 

that no single research study has addressed the topic of Mexican 

American seekers and non-seekers of counseling services, and it 

also provided substantial evidence that such a study was needed. 

Characteristics of the Mexican 
American Population 

According to the U. S. Bureau of the Census (1973) re

port on Persons of Spanish Origin in the United States, there 

were approximately 10.6 million persons of Spanish origin in the 

United States in 1973. Of these, a majority, 6.3 million, re

ported themselves as being of Mexican origin and residing pri

marily in the five southwestern states of Arizona, California, 

Colorado, New Mexico, and Texas. Estimates of other persons of 

Spanish origin were: Puerto Rican origin, 1.5 million; persons 

of Cuban origin, about 700 thousand; and about 2 million persons 
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of Central or South American or other Spanish origin in the United 

States. 

Age Distribution 

In March 1973, the Bureau of the Census reported the 

Mexican American population in the United States was a "young" 

population compared to the non-Spanish origin population. The 

median age for persons of Mexican origin in the United States was 

18.8 years of age, compared to 28.1 years of age for the non-

Spanish population in the United States. About 14% were under 

five years old; 51.6% were 18 years old and over, and only 3.6% 

were 65 years of age and over. 

Residence 

The U. S. Bureau of the Census (1973) also reported that 

most Mexican Americans who live in the southwestern part of 
/ 

the United States live in metropolitan areas, contrary to the 

popular belief that most Mexican Americans live in rural areas. 

According to the 1973 census report, there were 2.3 million fam

ilies of Spanish origin living in metropolitan areas. These 

Mexican American families accounted for 76% of all families re

siding in metropolitan areas. 

Marital Status 

There was a higher percentage of single men than single 

women among persons of Mexican origin 14 years of age and over in 

the United States in March 1973. Mexican American women were 
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much more likely to be reported as widowed or divorced than were 

Mexican American males (see Table 1). 

Family Characteristics 

Mexican Americans, as a group, have been the subjects of 

numerous stereotypic assumptions of questionable validity. The 

Mexican American family has also been little understood and mis

interpreted by social scientists. According to Murillo (1971), 

there is no typical Mexican American family. Instead there are 

thousands of Mexican American families differing significantly 

from one another in a variety of ways because of regional, his

torical, socio-economical, and acculturation differences. Like 

Lewis1 (1959) description of Mexican families, the Mexican Ameri

can family is unique, and each in its own way represents its own 

Mexican American culture. 

For the Mexican American, the family is likely to be the 

' single most important social unit in life. It is usually at the 

core of a family member1s thinking and behavior, and the center 

from which one's view of the rest of the world extends (Murillo 

1971). 

'According to Rubel (1966), the Mexican American family 

structure consists of two main components. These are: (1) the 

nuclear family, consisting of the husband, wife and children, and 

(2) the extended family, which encompasses grandparents, uncles, 

aunts, cousins and.godparents. This type of family structure, 
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Table 1. Marital Status of Mexican American Persons 14 Years of 
Age and Over for the United States: March 1973* 

Mexican American 
Persons** Percentage 

Marital Status Male Female Male Female 

Persons 14 years and over 1,898 1,945 100.0 100.0 

Single 642 510 33.8 26.2 

Married 1,217 1,237 64.1 63.6 

Widowed 26 127 1.4 6.5 

Divorced 13 71 0.7 3.7 

*U. S. Bureau of the Census (1973, p. 20). 

**Numbers in thousands. 

according to Rubel, places great importance on family relation

ships and interpersonal ties among its members, to such a degree, 

that family needs assume the highest priority. 

Educational Characteristics 

Traditionally, education has been seen as the key to suc

cess and wealth in American society. However, not everyone ex

periences the success that is supposed to be offered through 

education. The low educational achievement of Mexican Americans 

was well documented by the series of reports on Mexican American 

education in the southwest by the U. S. Commission on Civil 

Rights (1971a, 1971b, 1972a, 1972b, 1973, and 1974). If the 



20 

American educational system is to be evaluated on the basis of 

the number of graduates, then it has failed Mexican Americans. 

In the American southwest, Mexican Americans have a high

er high school attrition rate than either Anglo or black stu

dents. By the eighth grade, 9% of Mexican American students have 

already left school, and by the time of high school graduation, 

40% have already dropped out. Of the Mexican American students 

who manage to complete high school, 22.5% enter college, and .of 

these, only 5.4% ever complete college (U. S. Commission on Civil 

Rights 1971b). 

The 1973 U. S. Bureau of the Census report on Persons of 

Spanish Origin also reported that in 1973 the median school years 

completed by Mexican Americans over 14 years old was 9.1 school 

years for males, and 9.0 for females. This compares to an aver

age of 12.2 years completed by a comparable Anglo population." 

For both Mexican American male and female students between the 

ages of 25 and 34, 27% of the males and 32.1% of the females com

pleted high school, but only 4.8% of the males and 2.1% of the 

females completed college, as opposed to almost 24% college com

pletion for the Anglo student population. 

Overall, in the Mexican American population, 27.2% com

pleted less than five years of school. Persons over 65 years of 

age accounted for 68.4% of the overall Mexican American popula

tion completing less than five years of formal schooling. The 

latter group represents the older generation, many of whom were 



foreign-born and worked in farming communities where educational 

opportunities were limited. 

Socio-Economic Characteristics 

Social scientists have traditionally attributed problems 

of social disorganization to poverty. Poverty influences a per

son's education, mental state, family organization, health and a 

host of other factors associated with a person's well being 

(Young 1967). 

According to Moore (1970), most Mexican Americans in the 

southwest live below the poverty level as defined by United 

States government standards. The history of this poverty tradi

tion for Mexican Americans began with the acquisition by the 

United States of all the southwestern territory which belonged to 

Mexico and which now comprises the states of Arizona, California, 

Colorado, New Mexico, Texas, and parts of Utah, Nevada, and 

Wyoming. As the new settlers began to acquire vast sections of 

land, demand for farm labor was met by the Mexican American peo

ple residing in this territory and by the many immigrants from 

Mexico. A vast majority of these Mexican American residents and 

immigrants were and are poverty stricken individuals. They 

possessed relatively few marketable skills by which they could 

improve economically. Added to the lack of skills were a number 

of other barriers which hindered their economic mobility. Some 

of these barriers included language handicaps, discrimination, 

lack of previous education, and special testing requirements for 
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certain jobs. Some of the barriers that have delayed the transi

tion from poverty of many Mexican Americans in the southwest 

still exist. 

According to the March 1973 U. S. Bureau of the Census 

report of persons of Spanish origin in the southwest, there were 

over 2.9 million men of Spanish origin 16 years old and over of 

whom over 2.3 million (79%) were in the labor force. Of the 3.2 

million Spanish origin women 16 years old and over, about 1.3 

million or 40% were in the labor force. 

The proportion of the labor force for men of Mexican 

origin, Puerto Rican origin, and other Spanish origin, respec

tively, was almost the same. For those Mexican Americans in the 

labor force, the most prevalent occupation was that of operative 

positions including transportation. Operatives are persons work

ing as manufacturing checkers, clothing industry workers, drill

ers, garage workers and gas station attendants, produce packers, 

laundry and dry cleaning workers, and similar occupations. Over 

27% were employed in these positions„ The second most common 

group of occupations was that of craftsmen where over 18% were 

employed. Craftsmen include automobile mechanics, furniture re-

finishers, jewelers, shoe repairmen and similar occupations. For 

most women, the common occupations were those of operative and 

clerical workers. A greater proportion of Mexican American men 

were working as farm workers than were men of other Spanish 

speaking backgrounds. 
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In analyzing the Mexican American participation in the 

labor force, Moore (1970) commented that Mexican Americans hold 

the poorer and lower jobs inside most broad occupational classi

fications. For example, Mexican American males accounted for 

4.8% of the professional and technical classifications, however, 

Mexican Americans were far more likely to be medical technolo

gists and draftsmen rather than surgeons and architects or pro

fessionals of higher status. 

The educational attainment of Mexican Americans corre

sponds directly with their occupations and income positions. In 

1972, the median family income for Mexican American families was 

$7,163 per year. The size of the family and number of wage 

earners in the family reflected the total family income. For 

single persons, the median income in 1972 was $5,489 for males 

and only $2,105 for females which falls below poverty guidelines 

set up by the United States government. As can be assumed, the 

higher the educational level, the more individual income. The 

median income for Mexican Americans with one year, of college or 

more was $8,302, but for those with less than five years of 

schooling, the median income was only $2,982 (U. S. Bureau of the 

Census 1973). As stated before, 27% of the total Mexican Ameri

can population completed less than five years of formal school. 

Counseling and the Mexican American Student 

Mexican American students in the southwest usually pos

sess singular characteristics which separate them significantly 
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from "traditional students." Mexican American students are non-

traditional students and may be described as those students who 

have not benefited from the traditional educational system because 

of cultural and socio-economic characteristics, language and read

ing handicaps, poor self-concept and a variety of other factors 

which have hindered educational progress. 

For non-traditional students, counseling in the two-year 

college is a crucial part of academic life in higher education. 

In addition to the secretary at the information center, the ini

tial contact a non-traditional incoming student generally has in 

college is with a counselor. It is this first encounter with the 
9 

institutional bureaucracy which may determine whether a student 

will benefit from the educational experience. Clarke (1975) 

pointed out that counseling at a two-year college must project a 

warm receptive atmosphere where students can feel free to visit 

and use available counseling services. If the counseling area 

can provide the student with an attractive, receptive, and inter

ested atmosphere, then the student can begin to deal with his/her 

personal and academic concerns in a more realistic manner. 

Gonzalez, Maldonado, and Quintana (1972) indicated that 

many Mexican Merican students now attending community colleges 

are the same students who several years ago had experienced 

various educational difficulties which have left serious negative 

imprints of self concept and low academic potential. These are 

the same students who were punished in elementary and high school 



for speaking Spanish on the school grounds. These students, 

according to Gonzalez et al. were "unintentionally" made to feel 

ashamed of their culture and their parents. Many of these Mexi

can American students have had few positive experiences in 

school. Many have been on what Amos and Grambs (1968) called the 

"conveyor belt of academics." These students, according to Amos 

and Grambs (1968, p. 3), ". . . have all too often been herded 

about in school, passed from teacher to teacher with few if any 

meaningful personal contacts with them, and all too often this 

has been one of the reasons for their indifference to school." 

These Mexican American students have had to face other . 

prevailing school practices in which they were counseled into 

occupational or trade programs due to inadequate student assess

ment procedures. This was coupled with lack of support from 

teachers and administrators, who promulgated curriculums which 

did not include any aspect of the Mexican American culture. All 

these forms of "unintentional" barriers have constituted a for

midable obstacle to the academic success of the Mexican American 

student arriving at the two-year college. 

Students exposed to such programs, need a psychological 

home base. Such a base can be provided by the counselor who may 

become the one person the Mexican American student will turn to 

for help (Amos and Grambs 1968). Clarke (1975, p. 9) suggested 

that for this type of non-traditional student, counselors should 

be aware of the following: 
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1. Non-traditional students may not have a background of 

academic success and are therefore uninterested in 

further intellectualization. 

2. If the counselor does academic placement, the non-

traditional student should not be sold a non-collegiate 

program. 

3. Non-traditional students want programs which .lead toward 

rewarding goals. 

4. These students want to learn; they are different but not 

ignorant. 

5. Listen to these students; really listen. 

6. If a student cannot articulate his or her needs, ask 

questions and let the student explain. 

7. When testing non-traditional students, tell them why they 

are being tested, what the test is purported to yield and 

how the results are to be used. 

8. Interpret the test results for the students. Explain in 

simple terms and solicit the students' participation in 

the analysis. 

9. Stress only the positive aspects of test results. Help 

the student to see his/her assets and to determine his/ 

her needs according to the skills or knowledge needed to 

achieve his/her goals. 

Taking into consideration the previous discussion about 

counseling and the Mexican Merican student, the question still 



remains, should all Mexican Americans'be counseled by Mexican 

American counselors or can everyone counsel with everyone? Rios 

and Ofman (1972) suggested that every person who comes to a 

counselor derives from a different and sometimes strange and dis

tant environment. The main difference between the counselor and 

the Mexican American student sitting in front of him may begin at 

one end of a continuum with differences such as skin color and 

fluency in English along this continuum. These differences in 

turn vary in quantity and degree throughout the continuum. Al

though it would be beneficial if the counselor could have experi

ence and knowledge of the Mexican American cultural background, 

the same authors feel that it would be in error to assume that a 

counselor must come from the same background and share the same 

life experiences as the Mexican American client to be truly 

effective. DeBlassie (1976) agreed with Rios and Ofman when he 

suggested that human feeling, empathic understanding, and posi

tive regard transcend race and culture. 

Summary 

The review of the literature which has been presented in 

this chapter tends to indicate that: (1) counseling is asso

ciated with good grades, good adjustment to the college environ

ment, and high graduation rates; (2) counseling services should 

be.accessible to the general school population since research 

indicates that 15% to 25% of all students in higher education . 
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may be in need of counseling; (3) the Mexican American population 

in the southwest tends to have a lower socio-economic status than 

either the Anglo or black population, and that for the Mexican 

American student, education is still one of the most pressing 

problems; (4) more adequate counseling programs could be one of 

the avenues by which these Mexican American students may profit 

more than they have in the past from higher education. The re

search presented in the review of the literature indicated that 

counseling was indeed an important influence on those students 

who avail themselves of such services, and yet information about 

the Mexican American student's orientation to seek or not seek 

counseling was almost devoid of a research base. 

Perhaps the most significant fact revealed by the review 

of the literature was the dearth of information on the Mexican 

American student. Arce (1976, p. 16) attended to this paucity of 

information on Mexican Americans when he stated: 

Few attempts to examine the experiences of Chicano 
college students empirically have been made and few 
generalizations can be drawn because other studies fo
cus on single campuses with limited, imprecise sampling. 
One of the major drawbacks for those interested in us
ing research data on higher education for Chicanos is 
the almost total invisibility of Chicanos to the 
researchers. 

The review of the literature points to the need to devel

op a research counseling base concerning the Mexican American 

students' orientation to seek or not seek counseling services. 



CHAPTER 3 

PROCEDURES 

In this chapter, a description of the process for select

ing the sample, gathering the data and developing the question

naire instrument is presented. 

Population and Sample 

The population consisted of Mexican American students en

rolled during the spring semester of the 1976-77 academic year at 

selected two-year colleges in the southwest. The colleges se

lected for the study were San Antonio College in San Antonio, 

Texas; El Paso Community College in El Paso, Texas; Cochise Col

lege in Douglas, Arizona; and East Los Angeles College in Los 

Angeles, California. Pima Community College in Tucson, Arizona, 

which has a substantial number of Mexican American students was 

initially considered as one of the colleges selected for the study. 

However, Pima Community College was unable to participate in the 

research study and Cochise College was included in its place. 

Criteria for selection of these colleges were: the"sub

stantially high enrollment of Mexican American students, the lo

cation of each college in relation to the border with Mexico, and 

the similarities in the overall school population and program 

offerings. These colleges were selected because they contained a 

29 



30 

representative sample of the Mexican American student in the two-

year college in the southwest. Subjects were selected through 

random selection of Freshmen English sections. Freshmen English 

classes were selected because the four colleges chosen for the 

study include Freshmen Encflish as one of the required subjects 

for all transfer and vocational degree programs. These classes 

would insure representation of students from all degree programs. 

Background Information of the 
Selected Colleges 

The information in this section shows the similarities of 

the program offerings, college objectives, and philosophies ac

cording to statements found in the current catalogs from the se

lected colleges. 

El Paso Community College 

El Paso Community College was established in June of 1969 

when citizens of El Paso voted to form a junior college district 

and elected a board of trustees to administer the college. The 

college's first registration was held in September of 1971 with 

an opening enrollment of 901 students. Since its inception El 

Paso Community College enrollment has grown to a 1977 spring 

enrollment of 10,500. 

According to statements found in the current college 

catalog, El Paso Community College provides opportunity for high

er education to all students who can benefit from the experience 
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by providing the individual with a comprehensive, balanced pro

gram of general and vocational-technical-career education. The 

college endorses the basic concept of open-door admissions. By 

open door, the college implies that it will admit, to the limit 

of its physical and financial resources, all students who wish 

to attend who have attained a high school diploma or its equiva

lent; or who are at least 18 years of age and whose high school 

class has graduated; 

The college seeks to implement its comprehensive objec

tives by offering the following: 

1. Transfer degree programs which lead to further study 

toward a baccalaureate degree in four-year institutions. 

2. Vocational-technical-career programs designed to prepare 

the student for immediate employment. 

3. Community services and adult education which provide op

portunities for part-time instruction in credit and non-

credit courses. 

4. Developmental programs for students who have had limited 

success in academic achievement or who have been away 

from formal education and may need to overcome 

weaknesses. 

5. Educational, personal and occupational counseling (El 

Paso Community College 1975-1976). 
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East Los Angeles College 

East Los Angeles College was created in June 1945 by the 

Los Angeles City Board of Education. Since its inception the 

college population has grown from 380 students in 1945 to 18,544 

in the fall/spring 1977 semester. 

East Los Angeles College offers a comprehensive educa

tional preparation for the professions, business and industry. 

The college programs are planned so that a student may prepare to 

transfer to a university or four-year college as a junior; or a 

student may study any of nearly 50 occupations which can be com

pleted in one to two years (East Los Angeles College 1976-1977). 

Cochise College 

Cochise College, a community college, was the second col

lege organized under the act of the Twenty-Fourth Arizona State 

Legislature providing for district or county junior colleges. 

The college was first opened to students in September of 1964, 

serving both commuter and resident students. 

The college campus is situated along Highway 80, approxi

mately 16 miles east of the Bisbee-Warren area and about seven 

miles west of Douglas. 

According to statements found in the 1977-1978 college 

catalog, Cochise College is a comprehensive community college 

dedicated to the service of its community. The educational func

tions and goals of Cochise College (1977-1978) are the following: 
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To provide a program of general education which encom

passes the common knowledge, skills and attitudes needed 

by each individual to be effective as a person, a member 

of a family, a worker and a citizen of our democratic 

society. 

To assist each student to orient' himself to adult and 

college life by providing a program of counseling which 

enables him to discover aptitudes and interests and helps 

in the choice of a vocation or further formal education. 

To provide educational opportunity in several occupations 

for students who wish to prepare for immediate employment 

upon completion of the appropriate program. The programs 

are designed to enable students to achieve occupational 

competence and to provide them with opportunities for 

achieving skills for living in a contemporary society. 

To provide for the educational needs of mature and re

ceptive adults whose interests and requirements lie in 

both cultural activities and occupational fields. 

To offer studies during the first two years of college 

which may be used in transfer for the purpose of securing 

a bachelor's degree. To make available other community 

services for the growth of the members of the community 

through lectures, forums, plays, concerts, art exhibits, 

and other cultural activities. 
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6. To provide a program of guided studies which will enable 

students in need of developmental work to pursue studies 

appropriate to individual needs. 

San Antonio College 

On September 21, 1925, San Antonio College was founded in 

cooperation with the Board of Regents of the University of Texas. 

The college formally opened with an initial enrollment of 200 

students. The reported spring 1977 enrollment was 20,283 of 

which 7,694 are Mexican American students. Since then the col

lege has attempted to fulfill its commitment as a developing in

stitution of community education by establishing the following 

objectives: 

1. To provide a policy of admissions which will permit the 

broadest latitude in keeping with good educational 

practices. 

2. To provide cultural and general education at times and 

places related to the needs of the community. 

3. To provide freshmen and sophomore courses designed to 

fulfill associate degree requirements and/or to transfer 

to senior colleges and universities. 

4. To provide courses and programs related to job prepara

tion, job advancement, and retraining. 

5. To provide a program of developmental studies. 

6. To provide comprehensive and effective guidance and 

counseling services. 



7. To administer programs of financial assistance to eligi

ble students. 

8. To provide facilities and faculty leadership for extra

curricular activities. 

9. To encourage community participation by making facilities 

and personnel of the college available for projects of 

mutual interest (San Antonio College 1976-1977). 

Initial Data Instrument and Purpose 

It was necessary to develop an instrument which would . 

solicit the necessary information about the seeking or non-

seeking of counseling services and about the demographic, atti-

tudinal, and socio-economic characteristics of Mexican American 

students who were seekers and non-seekers of these services. 

The review of the literature revealed a substantial num

ber of instruments which solicited the typical demographic vari

ables of sex, age, and number of family members such as those 

found in the (ACE) questionnaire from the American Council on 

Education and the College Student Questionnaire (CSQ). However, 

no suitable instrument was found which solicited the demographic 

and socio-economic variables and the predisposition of students 

to seek or not seek counseling services. A research question

naire was therefore designed and developed for this research 

study. > 

In considering the development of the initial research 

questionnaire, Oppenheim's (1966) text on Questionnaire Design 
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and Attitude Measurement and Erdos' (1970) text on Professional 

Mail Surveys were consulted. In determining the initial design 

of the instrument, strong emphasis was placed on simplicity, 

clarity and attractiveness as suggested by the authors. 

The initial questionnaire was developed during the fall 

1976 semester with assistance from a committee set up by the in

vestigator. This committee consisted of various staff personnel 

at El Paso Community College in El Paso, Texas. The director of 

counseling services, one male and one female member of the coun

seling staff, two members from the student body, and the director 

of institutional research at the same institution made up this 

committee. The initial questionnaire contained 55 items and was 

divided into three sections. A cover letter explaining the pur

pose of the study and a suggestion for improvement form were also 

part of the initial research questionnaire. The initial and final 

form of the research questionnaire are set forth as Appendices A 

and B. Section I of the research questionnaire contained 13 

items relative to demographic and socio-economic characteristics. 

Section II contained 16 multiple-choice items concerning the 

students' previous experience with counseling, the students' per

ceptions of the counseling center, and counselor preference. 

Section III was the last part of the questionnaire and consisted 

of 25 statements based on the students' perceptions of a counse

lor's role. In this section, the student was asked to agree or 

disagree with certain counselor functions usually performed by 
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counselors. The statements were rated on a 5-point Likert scale 

from strongly agree (1) to strongly disagree (5). The final 

page of the questionnaire included an open-ended set of questions 

intended to solicit student opinion and suggestions for the im

provement of the questionnaire. 

Variables Considered for Inclusion in 
the Research Questionnaire 

This section deals specifically with some of the variables 

proposed in the research questionnaire and the rationale for their 

inclusion. 

Demographic Variables 

Demographic variables one through 11 in Section I of the 

questionnaire were included to provide a descriptive profile of 

the Mexican American seeker and non-seeker of counseling 

services. 

Socio-Economic Status 

This variable represents a variety of values and atti

tudes which, along with the educational level of the household, 

have been found to be one of the most consistent factors related 

to school performance. Lavin (1965, p. 122), in examining the 

relationship of socio-economic status and prediction of academic 

performance, reported that "... persons of different socio

economic status face different kinds of life situations, and in • 

adopting them, they may develop different sets of values and 
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lifestyles. In short the Social Economic Status index symbolizes 

a variety of values, attitudes, and motivations related to aca

demic performance." 

Variables covering the socio-economic status of the re

spondents were used in items 6, 12, 14, 15, and 16 of the 

research questionnaire (see Appendix A). 

Language Used at Home 

This variable was included in the present study because 

there seems to be a possible relationship between Mexican Ameri

can students' reluctance to seek counseling services and the 

students' command of the English language. DeBlassie (1976) has 

suggested that Spanish speaking students with a poor command of 

the English language may attempt to alienate themselves from 

counseling situations in which they must communicate in English. 

Previous pounseling 
Experience 

These variables were included in order to ascertain 

whether there was any relationship between a student's previous 

counseling experience and his/her orientation to seek or not seek 

counseling services. This previous counseling experience in

cluded both the student's own experience or someone else's ex

perience with counseling which may have influenced his/her 

decision to use or not use such services in the selected 

colleges. 
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Student Preference for a 
Mandatory or Voluntary 
Counseling Program 

This variable was intended to solicit the students' 

preference for a mandatory or a voluntary counseling program. 

The variable was included in the questionnaire to find out if 

students who had failed to use the counseling services prior to 

the study would prefer a mandatory counseling program. If, for 

example, a majority of the respondents at a particular campus 

responded that one of the reasons why they had not used the 

counseling services at the college was because of lack of time, 

unawareness of counseling services, or simply for fear of bother

ing someone at the counseling office, then perhaps a mandatory 

approach to counseling might be preferred by these students. 

Anderson's (1969) study of voluntary and involuntary 

counselees at Thornton Junior College indicated no significant 

differences in the students' preference for either counseling 

approach. However, this study failed to consider the students' 

ethnic background as it relates to preference for a particular 

counseling program. 

Educational Aspirations 

Juarez (1968) examined the commonly accepted stereo

typical assertion that Mexican American students have low status 

orientation. His research indicated that Mexican American and 

Anglo youth have equally high education aspirations, although 
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Anglo students were more certain about attaining their desired 

educational goals. 

Evans and Anderson (1973) compared the psychocultural 

origins of achievement and the motivation of achievement in the 

Mexican American Family. Their study indicated that even though 

Mexican American students were found to come from homes where 

education was stressed, the students1 general low achievement was 

found to be related to values and experiences usually associated 

with the culture of poverty as proposed by Casavantes (1969). 

In 1970 a survey supported by the American Council on 

Education and the University of California at Los Angeles (Bayer 

1972) reported that Mexican American students indicated lower 

educational aspirations. This survey indicated that 20% of the 

Mexican American students planned as their highest college degree 

either an associate degree or no degree at all. The comparable 

figure for black students was 9% and 11% for Anglo students. 

This variable on educational aspiration was included to 

reject or conform the above findings and to see how this level of 

educational aspiration relates to Mexican American students' in

clinations to seek or not seek counseling services at the two-

year college. 

Seeker or Non-Seeker of 
Counseling Services 

This variable was one of the most important variables 

around which the study was designed and was intended to solicit 
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information about a student's inclination to seek or not seek 

counseling services. If the student responded that he/she would 

not use the counseling services at the college this identified 

the respondent as a future non-seeker of counseling services even 

though the respondent may or may not have used counseling before. 

If the respondent answered affirmatively, then the respondent was 

indentified as a future seeker of counseling services. 

Counselor Preference 

This variable was included to find out if Mexican Ameri

can seekers or non-seekers of counseling services had a prefer

ence for a particular type of counselor. The review of the 

literature in this area indicated that information about the two-

year college Mexican American student and choice of counselors 

was non-existent although several studies dealing specifically 

with black students were reviewed. 

Stranges and Riccio (1970), for example, conducted a 

study to determine whether students with different racial and 

ethnic backgrounds preferred to be counseled by counselors of 

similar backgrounds and found that black students overwhelmingly 

chose black counselors and'white students chose white counselors. 

Student Source for 
Couunseling Assistance 

The rationale for including this variable om the research 

questionnaire was to determine who is the Mexican American's source 

of counseling assistance for personal, academic and vocational 
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concerns. Rust and Davie (1961) found that students would soli

cit help first from their friends for all types of problems. 

Parents, faculty and psychological services were the next choices 

respectively. Snyder, Hill, and Derksen (1972) also found that 

students' first choice for assistance for personal and social 

concerns was their friends. In another study, Fager (1972) 

found that the university counselor was the significantly pre

ferred source of counseling assistance by all students regardless 

of the type of problem. However, in the Fager study, the stu

dents were asked to select their choice for assistance from: 

(1) counselor, (2) counseling psychologist, (3) para-professional, 

and (4) psychiatrist. 

Pilot Study 

The initial research instrument described was pilot 

tested during the first two weeks in November 1976 at El Paso 

Community College. The pilot test was necessary to determine if 

the items in the questionnaire were appropriately presented from 

the students' point of view. The pilot test was also necessary 

to determine if the items presented solicited the data necessary 

to answer the proposed hypotheses of this study. Mexican Ameri

can students at El Paso Community College were selected for the 

pilot study because these students represented a sample of the 

intended Mexican American population at the two-year colleges 

selected for the study. The sample population for the pilot 

study included 78 Mexican American students enrolled in three 
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Spanish classes and 42 Mexican American students enrolled in two 

Political Science classes at El Paso Community College. An at

tempt was made to insure that evening students participated in 

the pilot study by including two of the five mentioned classes 

from the evening schedule. A total of 112 Mexican American stu

dents enrolled in six Psychology 1101 Orientation classes, usual

ly taught by members of the counseling staff, were also requested 

to complete the initial research questionnaire (see Appendix B). 

Criteria for selection of the classes for pilot testing 

the initial research questionnaire were based on the high Mexican 

American enrollment in these classes. The three Spanish classes 

and the two Political Science classes were composed entirely of 

Mexican American students. The Psychology 1101 Orientation 

classes also had very large enrollment of Mexican American stu

dents; however, there were nine non-Mexican American students out 

of a total of 112 students enrolled in these orientation classes. 

No attempt was made to exclude the non-Mexican American Students 

from participation in the pilot testing of the initial question

naire. However, student input in refining the questionnaire was 

limited to Mexican Americans, since they were the population of 

interest. 

Results from the completed questionnaires in the pilot 

test were coded into the following categories: (1) student demo

graphic characteristics, (2) students' previous counseling ex

perience, and (3) students' perceptions of the counselor's role. 
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The pilot tested instrument revealed that Section I of the ques

tionnaire did not have major areas of difficulty as expressed by 

the students who took part in the pilot testing of the question

naire. Sections II and III were found to have the majority of 

areas of difficulty. Section II, for instance, did not provide 

students with enough options to express reasons why the student 

had or had not used the counseling services prior to completion 

of the questionnaire. Section III, consisting of 25 statements 

dealing with the counselor's role, was found to be the most dif

ficult part of the questionnaire. Several reasons could be given 

for the students' difficulty in answering Section III: (1) Sec

tion III was the longest section in the questionnaire; (2) it was 

the last part and the students could have tired answering parts 

two and three; and (3) the students lack of counseling experience. 

In other words, if the respondent had indicated in Section II 

that he or she had never used counseling "before completing the 

questionnaire, then the students felt that Section III did not 

apply to them. 

Developing the Final Questionnaire 

The research instrument committee,the students' comments, 

and the investigator's graduate committee recommended that Sec

tion III and some parts of Section II be deleted and replaced 

with open-ended questions which would solicit students' previous 

counseling experience and inclination to seek or not seek coun

seling services. The investigator's graduate committee further 



recommended that an initial item be included to identify the re

spondent Ts ethnic background. The inclusion of this item would 

accomplish the following: (1) it would allow easier coding of 

questionnaires based on Mexican American and non-Mexican Ameri

can; (2) it would allow easier administration of the question

naire because all students in a given class would participate in 

the completion of the study without regard to ethnic background, 

thereby avoiding any unintentional discrimination toward non-

Mexican Americans in the proposed selected classes. 

The final questionnaire contained 34 items in two sec

tions as opposed to the 55 items in three sections of the initial 

research questionnaire. The final questionnaire was further pi

loted with 10 Mexican American students employed as work study 

students in the counseling and admissions office at El Paso Com

munity College in El Paso, Texas, before the actual administra

tion at the selected colleges. The positive results from the 

small pilot sample indicated to the instrument committee and the 

investigator that the research questionnaire was ready to be ad

ministered to the selected population in the two-year colleges 

included in the study. 

Data Collection Procedures 

On January 27, 1977, letters were sent to the presidents 

of El Paso Community College in El Paso, Texas; San Antonio Col

lege in San Antonio, Texas; East Los Angeles College in Los An

geles, California; and Cochise College in Douglas, Arizona. 
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This letter explained the purpose of the study and requested the 

consent of the president to conduct the study in his institution 

(see Appendix D). The letter sent to the presidents also re

quested that the president name the appropriate person(s) in the 

institution who could assist the investigator in the data collec

tion procedure of the study. A self-addressed postcard was in

cluded for this purpose. A follow-up letter was sent to the 

president at East Los Angeles College on February 27, 1977. Con

firmation to conduct the study on all the selected colleges was 

received by March 20, 1977. 

The division chairperson for the English department at 

each of the selected colleges was identified as the person who 

would assist the investigator in the gathering of the data. A 

package containing 10 individual sets of 30 questionnaires was 

sent to each of the English chairpersons. These 10 packages of 

questionnaires corresponded to 10 Freshmen English classes se

lected at random by the investigator. The classes were selected 

from the spring schedule at each college by using a stratified 

random method. The sections were stratified into day and night 

sections to insure equal representation of evening students in 

the study. After stratification was completed, sections were 

numbered consecutively and selected using a table of random num

bers. Each English division chairperson was provided with a list 

of the sections selected for data collection. Included in the 

list were- two backup day sections and two backup evening 
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in the event that some instructors from the 10 originally select

ed classes were unable to administer the questionnaire in their 

classrooms. Instructors for the selected classes were contacted 

by the division chairperson at each college and their assistance 

was solicited. Instructors were provided with written instruc

tions (see Appendix C) and a package of 30 questionnaires one 

week before they were to administer the questionnaire. Question

naires were administered by the Freshmen English instructors to 

a number of students at each college to yield usable responses by 

at least 50 Mexican American students enrolled in each college as 

well as an equal number of responses from Anglo students; the 

latter were obtained for possible purposes of future comparison. 

All students in each class, regardless of their ethnic background, 

were asked to complete the questionnaire. Completed question

naires' were collected by the respective instructors and placed in 

envelopes then sealed to insure confidentiality. The sealed en

velopes were in turn given to the division chairperson and later 

forwarded to the investigator for analysis. 

A total of 243 Mexican American students completed the 

questionnaire. Of these, 50 were Mexican American respondents 

from San Antonio College (20.6% of the total); 70 respondents 

were from El Paso Community College (28.8% of the total); 28 

respondents were from Cochise College (11.5% of the total); and 
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total). 

Treatment of the Data 

The data collected through the questionnaire and pre

sented as Appendix A were subjected to two types of analysis: 

(1) contingency table analysis and (2) descriptive treatment. 

Each method is described in the following sections. 

Frequency Distribution 
Analysis 

Data from the questionnaire were key punched onto cards 

for computer analysis. Each response for each of the questions 

was assigned a numerical value for purposes of obtaining a fre

quency distribution of responses. 

The frequency distribution analysis was performed using 

the BMD-01-D program of the biomedical statistical package devel

oped at the University of California at Los Angeles. The analy

sis permitted examination of responses and the construction of 

profiles of the seeker group and the non-seeker group. The num

ber of responses to each question were converted to a percentage 

of those responding. In this way, characteristics of members of 

each of the two groups were distinguished; that is, if a majority 

of respondents of either group selected a particular response to 

a question such as part-time student, then it was assumed that 

the answer was indicative of a characteristic of that group. In 

other words, if a majority of non-seekers responded that they 



49 

attended school in the evenings on a part-time basis, then this 

particular characteristic of part-time evening attendance was a 

characteristic of non-seekers. The validity of making such as

sumptions was based on the random selection process utilized in 

the selection of subjects for the study. 

The task of profile construction was aided by the process 

of clustering related variables. The clusters of variables rep

resented: (1) demographic characteristics, (2) attitudes about 

counseling, and (3) counselor preference. The profile analysis 

was verified by statistical examination of postulated relation

ships between classification as seeker or non-seeker and selected 

attitudinal variables. 

In addition to the frequency distribution analysis of the 

questionnaire responses, open-ended questions were grouped and 

tabulated. In this way, reasons for usage or non-usage of coun

seling services, as well as recommendations for improvement were 

obtained. 

Analysis of Relationships 

Hypotheses that addressed relationships between two classi

fication variables were tested using contingency table analysis 

at the .05 level of significance. This analysis is most appro

priate in cases where data are of a classification nature as was 

the case with seeker/non-seeker classification schemes and the 

various demographic and attitudinal variables. The contingency 
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table analysis technique makes use of the chi-square variable 

as the test statistic. 

The relationships expressed in hypotheses 1 through 5 

presented a' situation appropriately examined by contingency 

analysis. The statistical significance of the relationships was 

examined using a 2 x 2 contingency analysis shown in.Figure 1. 

A, B, C, and D are-the cell frequencies. The following 

formula was used to compute the chi-square test statistic 

(Siegel 1956): 

2 = N ( lap -  Bel - N/2)2 
* (A + B) (C + D) (A + C) (B + D) 

In order to determine whether a relationship between 

variables exists that is not due to chance occurrence, the cal

culated value of chi-square is compared to the contingency anal

ysis value. If the calculated chi-square exceeds the table value 

for one degree of freedom, then a statistically significant rela

tionship is said to exist at the specified level of significance. 

The test described above was used to examine the rela

tionships hypothesized in Chapter 1. Results of the analyses 

are shown in Chapter 4. 
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1 

Classification A 

• Total 

A B A + B 

Classification 
B 

Classification 
B 

C D C + D 

A + C B + D N = A + B + C + D  

Figure 1. 2x2 Contingency Analysis 



CHAPTER 4 

RESULTS OF THE STUDY 

The study was designed to compare the demographic, socio

economic, and attitudinal characteristics of Mexican American 

seekers of counseling services with non-seekers of counseling 

services in selected two-year colleges in the southwest. The 

characteristics of the Mexican American seekers and non-seekers 

of counseling services and the reasons why these students avail 

or do not avail themselves of counseling services were assessed 

by a questionnaire specifically designed for this study. The re

search instrument, divided into two sections of 21 and 13 items 

respectively, measured students' demographic, socio-economic, and 

attitudinal characteristics and their relationship to students' 

orientation to seek or not to seek counseling services at the 

two-year college. A total of 243 Mexican American students par

ticipated in the study. 

The relationship between the Mexican American students' 

counseling orientation and their demographic, socio-economic, and 

attitudinal variables were examined for statistical significance 

by using 2x2 and 3x2 contingency analysis with chi-square as 

the test statistic. Demographic variables which were examined 

statistically included age, sex, marital status, military status, 

52 
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employment status, language used at home, year at college, edu

cational program, and college attendance. The socio-economic 

variables which were statistically compared included the occupa

tional, educational, and income levels of head of the .household. 

The attitudinal variables examined included previous use of coun

seling services at a two-year college, the influence of pre

vious experience with counseling, knowledge of someone else's 

experience with counseling, and preference for a mandatory or 

voluntary counseling program. 

Variables which were examined descriptively included 

Mexican American students' reasons for using or not using coun

seling services, counselor preference for assistance with per

sonal, academic, and vocational concerns. Also examined 

descriptively were students' preferences for seeing a counselor 

of their own sex and ethnic background, and suggestions for the 

improvement of counseling services in the two-year college. 

The remainder of this chapter presents the results of the 

study as they relate to the hypotheses presented in Chapter 1. 

Primary Hypothesis 

The primary hypothesis in the study stated that there 

would be no significant differences in the demographic, socio

economic, or attitudinal characteristics that distinguish between 

Mexican American seekers and non-seekers of counseling services 

at selected two-year colleges in the southwest. To test this 

hypothesis a research instrument was specifically designed to 



solicit information about the characteristics of Mexican American 

student seekers or non-seekers of counseling services. Findings 

on the relationship between each of the variables and counseling 

orientation are presented in the following sections. 

Demographic Variables 

Sex 

Of the 242 Mexican American students responding, 130 

(53.7%) were females and 112 (46.3%) males. The relationship be-? 

tween sex and seeker and non-seeker classification was examined 

for statistical significance using a 2 x 2 contingency analysis 

with chi-square as the test statistic. Results of the analysis 

are presented in Figure 2. No significant relationship was found 

to exist at the .05 level between sex and student orientation to 

seek or not seek counseling. 

Age 

Analysis of the relationship between age of the Mexican 

American students and their orientation to seek or not seek coun

seling is presented in Figure 3. There were 170 (73.2%) Mexican 

American seekers and non-seekers between the ages of 16 and 25 

years. A total of 52 (22.4%) of the Mexican American respondents 

reported their ages between 26 and 35 years of age. The remain

ing 10 (4.3%) Mexican American respondents reported their ages 

between 36 and 51 years . The highest age reported was 51 years . 
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Counseling Orientation 

Seeker Non-Seeker Total 

Male 93 14 107 
X 
<u 

CO 
Female 111 13 124 

Total 204 27 231 

df = 1; calculated x 2 = 2.78 (NS) 

Figure 2. Analysis of Relationship between Sex and Counseling 
Orientation. 

Counseling Orientation 

Seeker Non-Seeker Total 

16-25 

0) 

145 18 163 

26-over 50 9 59 

Total 195 27 222 

df = 1; calculated X 2 = 0.03 (NS) 
. 

Figure 3. Analysis of Relationship between Age and Counseling 
Orientation 
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There was no significant relationship between age level and ori

entation to seek or not seek counseling services . 

Marital Status 

As a group, 164 (67.5%) Mexican American seekers and non-

seekers of counseling services at the two-year colleges selected 

reported they were single, 61 students (25.9%) reported they were 

married. One (0.4%) student was widowed, 12 (4.9%) were divorced, 

and 3 (1.2%) said they were separated. Results of the statisti

cal relationship between marital status and student seeker/non-

seeker classification are presented in Figure 4. No significant 

relationship was found to exist between marital status and orien

tation to seek or not seek counseling services for the group. 

Military Experience 

Of the 166 Mexican American students who responded, 123 

(74%) reported no previous military experience. Forty-three 

(24.3%) Mexican American seekers and non-seekers reported that 

they were veterans or retired veterans. Three (1.7%) reported 

they were active in the military while.attending the community 

college. 

Results of the statistical analysis of the relationship 

between military experience and counseling orientation are pre

sented in Figure 5. No significant relationship was found to 

exist between military status and orientation to seek or not to 

seek counseling services . 
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Counseling Orientation 

Seeker Non-Seeker Total 
M
a
r
i
t
a
l
 

S
t
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u
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Single 151 20 171 

M
a
r
i
t
a
l
 

S
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a
t
u
s
 

Married 53 8 61 

Total 204 28 232 

df = 1; calculated x 2 = .003 (NS) 

Figure 4. Analysis of Relationship between Marital Status and 
Counseling Orientation 

Counseling Orientation 

Seeker Non-Seeker Total 

5^ 
U en 
(0 3 

Military 
Experience 38 5 43 

H V 
go No 

Military 
Experience 

104 19 123 

Total 142 24 166 

df = 1 ; calculated x 2 = 0.13 (NS) 

Figure 5. Analysis of Relationship between Military Status and 
Counseling Orientation 
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Employment Status 

Two hundred thirty-nine Mexican American students re

ported their employment status. Of these, 99 students (41.4%) 

were employed on a full-time basis, while 75 (31.4%) were em

ployed part-time. Fifty-five (27%) students reported that they 

were unemployed. 

In order to determine if a relationship existed between 

student employment status and orientation to seek or not seek 

counseling services, contingency analysis was performed. Con

tingency analysis was first performed on the employment status of 

part-time and full-time Mexican American students. This analysis 

is presented in Figure 6. No significant relationship was found 

to exist between a student's part-time or full-time employment 

status and orientation to seek or not to seek counseling 

services. 

The second contingency analysis examined the relationship 

between employed and unemployed status and student orientation to 

seek or not seek counseling. This analysis is presented in Figure 

7. No significant relationship was found to exist between em

ployed or unemployed status and orientation to seek or not seek 

counseling services. 

Year at College 

Two hundred twenty Mexican American students reported the 

years of attendance at their respective colleges. Of these, 132 

(58.8%) students were attending their first year of college. 
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Counseling Orientation 

Seeker Non-Seeker Total 
-p 
c 
a) co 
e 3 
>,-p 
O 03 

Full-time 86 7 93 
-p 
c 
a) co 
e 3 
>,-p 
O 03 

-p 
c 
a) co 
e 3 
>,-p 
O 03 
H -P 
QjCO Part-time 60 11 71 

w w 

Total 140 18 164 

df = 1 ; calculated x 2 = 1.863 (NS) 

Figure 6. Analysis of Relationship between Employment Status 
(Full/Part-Time) and Counseling Orientation 

1 Counseling Orientation 

Seeker Non-Seeker Total 
•u 
§ to Employed 146 18 164 

>%+J 
O itf 

g*03 Unemployed 54 10 64 
w 

Total 200 28 228 

df = 1; calculated x 2 = 0.54 (NS) 

Figure 7. Analysis of Relationship between Employment Status 
(Employed/Unemployed) and Counseling Orientation 
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One hundred first year students were classified as seekers, and 

14 were classified as non-seekers of counseling services. There 

were 76 (31.9%) students classified as seekers who were attending 

their second or third year of college, and 12 (9.2%) students 

classified as non-seekers who were attending their second or 

third year of college. 

Results of the statistical analysis to determine if there 

was a relationship between years of college attendance and coun

seling orientation to seek or not seek counseling are presented 

in Figure 8. No significant relationship was found to exist be

tween years of college attendance and orientation to seek or not 

seek counseling services . 

Educational Program 

total of 124 (59.7%) Mexican American seekers and non-

seekers were enrolled in a transfer program. Sixty-one (30%) of 

those responding were enrolled in occupational programs. Results 

of the statistical analysis to determine if a relationship ex

isted between student educational programs and counseling orien

tation as seeker or non-seeker are presented in Figure 9. No 

significant relationship was found to exist between transfer or 

occupational type of education program and orientation to seek or 

not seek counseling services. 
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Counseling Orientation 

Seeker Non-Seeker Total 

First year 118 14 132 

Two years 
or more 

76 12 88 

Total 194 26 220 

calculated x 2 = 0.219 (NS) 

Figure 8. Analysis of Relationship between Year at College and 
Counseling Orientation 

Counseling Orientation 

Seeker Non-Seeker 
iH 
<0 
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O 
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•P 
(D 
O 
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T! 
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Total 

Transfer 108 16 124 

Occupation
al 

52 9 61 

Total 160 25 185 

calculated x 2 = 0.013 (NS) 

Figure 9. Analysis of Relationship between Educational Program 
and Counseling Orientation 
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Highest Education Obtained 
before Enrolling in the 
Two-Year College 

High school graduation was the highest educational level 

completed by both Mexican American seekers and non-seekers. Of 

211 seekers responding, 169 (83,7%) were high school graduates. 

Of the non-seekers, 28 students responded; of these 22 (78.6%) 

were high school graduates . No statistical analysis was per

formed on the previous education variable because the cell number 

for the non-seekers was less than five. According to Siegel 

(1956), such low cell number provides instability to the chi-

square statistic. However, the data seem to indicate that no 

major differences exist between the Mexican American seekers and 

non-seekers with respect to the highest educational level 

achieved before enrolling in the two-year college. 

Day-Night Class Attendance 

Two hundred thirty-one of a possible 243 students indi

cated their class attendance. Of these, 92 (39.7%) students were 

attending day classes on a full-time basis; 19 (7.9%) were attend

ing full-time evening courses; 62 students (25.6%) were attending 

evening classes on a part-time basis while the remaining 35 stu

dents (14.4%) were attending a combination of part-time and full-

time day and evening classes . Overall, attendance during the day 

was reported by 115 students (47.6%), while 93 (38%) reported 

evening attendance. The remaining 35 (14.4%) were attending both 

day and night courses. 
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Results of the analysis of relationship between part-time 

and full-time class attendance and counseling orientation are 

presented in Figure 10. No significant relationship was found to 

exist between part-time and full-time attendance and orientation 

to seek or not seek counseling services . 

Results of the statistical analysis between evening or 

day class attendance and counseling orientation are presented in 

Figure 11. No significant relationship was found to exist be

tween evening or day class attendance and counseling orientation 

to seek or not seek counseling services. 

Home Language Usage 

The use of English in the home by Mexican Americans is 

sometimes associated with their degree of acculturation into the 

dominant society. Mexican American seekers and non-seekers in 

this study reported an approximately equal distribution relative 

to the use of Spanish and English in the home. Two hundred 

thirty students responded to this item. Of these, 93 students 

(41.3%) indicated Spanish as the language most used at home 

while 116 students (50%) reported English as the language most 

used at home. 

Results of the analysis to determine if a relationship 

existed between language used at home and the- student orientation 

as seeker or non-seeker of counseling services are presented in 

Figure 12. No significant relationship was found to exist 
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Counseling Orientation 

Seeker Non-Seeker Total 

Part-time 83 9 92 

Full-time 120 19 139 

Total 203 28 

df = 1; calculated x 2 = 0.462 (NS) 

231 

Figure 10. Analysis of Relationship between Class Attendance and 
Counseling Orientation 

Counseling Orientation 

Seeker Non-Seeker Total 
a> 
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CO <D 

TD 

Day 
Student 92 19 111 
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o a) 
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Evening 
Student 80 7 87 

Total 172 26 198 

df = 1 , calculated X 2 = .276 (NS) 

Figure 11. Analysis of Relationship between Evening or Day Class 
Attendance and Student Counseling Orientation 
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English 100 16 116 

Total 185 24 209 

df = 1; calculated x 2 = 0.905 (NS) 

Figure 12. Analysis of Relationship between Language Used at 
Home and Counseling Orientation 

between language spoken at home and orientation to seek or not 

seek counseling services. 

Socio-Economic Characteristics 

Education of Head 
of Household 

Two hundred twenty-six Mexican American students re

sponded to the question on the highest level of education at

tained by the head of the household. Of the 199 Mexican American 

seekers responding, 74 (37.2%) indicated high school completion 

as the highest level of education attained by the head of the 

household. For the non-seeker, 6 (22.2%) reported college com

pletion as the highest level of education attained by the head 

of the household, while only 14 (7%)'of the seekers indicated 
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college graduation as the highest level of education attained by 

the head of the household. Table 2 presents the levels of edu

cation indicated by the respondents. 

Analysis of the relationship between educational level 

attained by the head of the household and student counseling 

orientation as seeker or non-seeker was conducted. The cell 

sizes for classification into educational level of head of house

hold were, in some cases, smaller than is recommended for con

tingency analysis (Siegel 1956). Therefore, in order to provide 

stability to the chi-square test, categories were combined such 

that two main classes resulted. These classes were college and 

non-college. Results of this analysis are presented in 

Figure 13. 

It will be noted in Figure 13 that a relationship exists 

between educational level attained by the head^ of the household 

and student orientation to seek or not seek counseling services. 

This significant difference appears to suggest that students from 

non-college households tend to be more oriented to seeking coun

seling than students from college households . 

Occupation of Head 
of Household 

Hollingshead's (1965) two factor occupational-status 

scale of Social Position was used to determine the occupation 

status of the household. The Hollingshead occupational status 
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Table 2. Highest Educational Level Attained by Head of Household 
for Mexican American Seekers and Non-Seekers and 
Percentages of Those Responding 

Educational Level Attained Seekers % Non-Seekers % 

1. No formal education 15 7.5 2 7.4 

2. Grade school (grades 1-8) 33 16.6 2 7.4 

3. Some high school 28 14.1 3 11.2 

4. Business or trade school 9 4.5 2 7.4 

5. High school graduate 74 37.2 7 25.9 

6. Some college 26 13.1 5 18.5 

7. College graduate 14 • 7.0 _6 22.2 

Total 199 100.0 27 100.0 



Counseling Orientation 

Seeker Non-Seeker Total 
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Total 200 27 227 

df = 1; calculated x 2 - 4.74 (p<.05) 

Figure 13. Analysis of Relationship between Educational Level 
of Head of Household and Counseling Orientation 

scales and the number of respondents and percentage in each field 

are presented in Table 3. 

Of 216 Mexican American students who responded, 123 

(54.4%) reported the occupation of the head of the household as 

being semi-skilled or unskilled. HollingsheadTs seven occupa

tional levels were divided into high (1-3), medium (4-5), and low 

(6-7) categories. The high occupational level is represented by: 

(1) high executives of large concerns and major professionals, 

(2) business managers, proprietors of medium sized business, and 

lesser professionals, and (3) administrative personnel, owners of 

small business, and minor professionals. The medium occupational 
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Table 3. Head of Household Occupational Status for Mexican 
American Seekers and Non-Seekers and Percentages of 
Those Responding 

Occupation Seekers < % Non-Seekers % 

1. Higher executives of 
large concerns, proprie
tors and major 
professionals 3 1 .6 5 19.2 

2. Business managers, proprie
tors of medium sized busi
ness j and lesser 
professionals 18 9 .5 0 0.0 

3. Administrative personnel, 
owners of small business, 
and minor professionals 8 4 .2 0 0.0 

4. Clerical and sales workers, 
technicians, and owners of 
little business 27 14 .2 4 15.4 

5. Skilled manual employees 29 15 .3 2 7.7 

6. Machine operators and some-
skilled employees 52 27 .4 7 26.9 

7. Unskilled employees 53 27 .9 _8 30.8 

Total 190 100 .0 26 100.0 
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level is represented by occupations from: (4) clerical and sales 

workers, technician, and owners of little business, and (5) 

skilled manual employees. The low occupational level included 

occupations from: (6) machine operators and some skilled employ

ees, and (7) unskilled employees. Results of the analysis to de

termine if a relationship existed between occupational level of 

head of household and student counseling orientation to seek or 

not seek counseling are presented in Figure 14. No significant 

relationship was found to exist between occupational level of 

head of household and student orientation to seek or not seek 

counseling services. 

Income Level of Head 
of Household 

Results of the statistical analysis to determine whether 

a relationship existed between income level of head of household 

and student orientation to seek or not seek counseling services 

are presented in Figure 15. No significant relationship was 

found to exist between income level of the head of the household 

and orientation to seek or not seek counseling services . 

Educational Aspirations for 
Mexican American Seekers 
and Non-Seekers 

As a group, Mexican American seekers and non-seekers of 

counseling services indicated rather high academic aspirations, 

with more than half of those responding (57.5%) indicating inter

est in attaining a bachelor's degree or higher. 
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Counseling Orientation 

Seekers NonrSeekers 
Frequencies Frequencies 

Observed Expected Observed Expected Total 

High 
(levels 1-3) 

29 (29.9) 5 (4.0) 34 

o 
!p Medium 
& (levels 4-5) 

56 (54.5) 6 (7.4) 62 

3 
o 
^ Low 

(levels 6-7) 
105 (105.5) 15 (14.4) 120 

Total 190 26 216 

df = 1; calculated x 2 = 0.602 (NS) 

Figure 14. Analysis of Relationship between Occupation of Head 
of Household and Counseling Orientation 

Counseling Orientation 

Seekers 
Frequencies 

Observed Expected 

Non-Seekers 
Frequencies 

Observed Expected Total 

Low 
*3 ($0-5,999) 

52 (51.0) 6 (7.0) 58 

> 
<D 
^ Medium 
9($6,000-9,999) 

46 (45.7) 6 (6.3) 52 

o 
c High 
H($10,000-over) 

84 (85.3) 13 (11.7) 97 

Total 182 25 207 

df = 1; calculated x 2 = 0.336 (NS) 

Figure 15. Analysis of Relationship between Income Level of Head 
of Household and Counseling Orientation 



Of the 200 Mexican American seekers responding, 114 (57%) 

were considering a bachelor's degree or higher while 18 (66.6%) 

of the non-seekers were also considering a bachelor's degree or 

higher. There were no Mexican American non-seekers aspiring to 

receive a two-year occupational degree. 

Since the cell number for the Mexican American non-

seekers who planned to receive only a two-year degree was less 

than five, the data were insufficient to yield a meaningful chi-

square value. Therefore, no statistical analysis was performed 

to determine if a relationship existed between seekers and non-

seekers . The data tend to indicate that non-seekers have ho 

aspirations to receive a two-year occupational degree and that' 

non-seekers have somewhat higher educational aspirations for a 

four-year degree or higher. Nevertheless, the data as presented 

in Table 4 seem to indicate few differences between the educa

tional aspirations of Mexican American seekers and non-seekers. 

Attitudinal Characteristics 

Previous Counseling 
Experience 

As a group, Mexican American seekers and non-seekers re

porting their previous counseling experience before enrolling in 

the two-year college.indicated having received counseling dur

ing high school. Ninety-seven students (77.6%) indicated 

that they had not received counseling at a business college or 

trade school or at another college or university. As a group 
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Table 4. Educational Aspirations of Mexican American Seekers and 
Non-Seekers 

Educational Level Aspired Seekers % Non-Seekers % 

Two-year specialized training 
program 14 7.0 0 0.0 

Two-year AA degree 26 13.0 3 11.1 

Bachelor's degree 49 24.5 9 33.3 

Master's degree 45 22.5 7 25.9 

Professional degree (M.D., 
Ph.D.) 20 10.0- 2 7.4 

Undecided 41 20.5 4 14.8 

Other 5 2.5 _2 7.4 

Total 200 100.0 27 100.0 
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the majority of Mexican American seekers and non-seekers respond

ing indicated they had not received counseling services because 

they had not felt a need to use them. Reasons given for not us

ing the counseling services before enrolling in a two-year col

lege are presented in Table 5. 

Students who had received counseling before enrolling in 

their respective two-year colleges reported favorable results 

from their previous counseling experience. Of the Mexican Ameri

can respondents, 118 (56.2%) indicated a favorable experience 

with counseling. The primary reasons cited for the favorable 

counseling experience were related to course selection, transfer, 

and college requirements. Of those students indicating previous 

experience with counseling, 39 (18.6%) indicated an unfavorable 

experience. The main reasons for the unfavorable experience were 

related to uninformed or uninterested counselors and a generally 

negative experience with counseling. The remaining 53 (25.2%) 

felt unable to comment on their previous counseling experience, 

since they had felt no need to use the counseling services. 

Since the cell number for the Mexican American non-

seekers who had a favorable experience with counseling was less 

than five, no statistical analysis was performed. The data were 

insufficient to yield a meaningful chi-square value. There 

seemed to be no outstanding differences, however, in the previous 

experience with counseling between seekers and non-seekers. 
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Table 5. Reasons for Not Using Counseling Services Prior to 
Enrolling in the Two-Year College by Mexican American 
Seekers and Non-Seekers 

Reason Seekers % Non-Seekers %_ 

No need for counseling at 
the time 28 45.9 10 71.5 

Did not know about such 
services 9 14.8 0 0.0 

No counseling services 
offered 4 6.6 2 14.3 

Counselors were not available 1 1.6 0 0.0 

Felt counseling could not 
help 9 14.8 1 7.1 

Cannot remember needing 
counseling 10 16.3 1 7.1 

Total 61 100.0 14 100.0 



Mexican American Use of 
Counseling Services of 
the Two-Year College 

Two hundred forty-three students responded to the ques

tion on previous use of counseling services at their respective 

colleges. A total of 148 students (61.2%) indicated having used 

counseling services. The remaining 94 students (38.8%) stated 

they had not used the counseling services. The reasons for not 

using counseling services and the percentages of those responding 

are presented in Table 6. Of those students who had not used the 

counseling services, 49 (25.9%) stated that they had not used the 

counseling services because of lack of time or because they felt 

no need at the time. 

Mexican American students who indicated previous use of 

counseling services at college mentioned course selection and 

transfer requirements as the most frequent reason for using the 

counseling services. Seventy-two (41.7%) of those Mexican Ameri

can students responding indicated having used the counseling ser

vices because of course selection and related requirements for 

transferring to a major university. Eleven (6%) used the coun

seling services for personal problems or personal adjustment to 

college. General college information as well as financial aid 

and veteran affairs information was sought by almost 24 (10%) 

of the students responding. Assistance in choosing a major or a 

vocation was given as a reason for using the counseling services 

by 11 (6%) of the respondents. Table 7 presents the reasons for 
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Table 6. Percentages of Mexican Merican Seekrs and' Non-Seekers 
•Responding and Their Reasons for Not Using the 
Counseling Services at Their Respective Colleges 

Reasons for Not Using 
Counseling Seekers % Non-Seekers % 

1. Counselor indifference 0 0.0 1 4.2 

2. Long lines—red tape 4 2.2 1 4.2 

3. Lack of time 18 9.8 0 0.0 

4. No use for counseling or 
counselors 11 6.0 3 11.5 

5. Have not needed to use 
counseling yet 31 16.0 5 19.8 

6. Unfamiliar with what 
counseling has to offer 2 1.1 3 11.5 

7. Unfavorable counseling 
experience before 2 1.1 3 11.5 

8. Counselors unavailable _2 1.1 _0 0.0 

Total 70 37.3 16 62.7 
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Table 7. Percentages of Mexican Merican Seekers and Non-Seekers 
Responding and Their Reasons for Using the Counseling 
Services at Their Respective Colleges 

Reason for Using 
Counseling Seekers % Non-Seekers % 

1. Course selection 58 31.7 5" 20.8 

2. Transfer requirement 14 7.7 2 8.3 

3. Financial aid scholarship 0 0.0 1 4.2 

4. Dropping-course-change 2 1.1 1 4.2 

5. Personal adjustment 11 6.0 1 4.2 

6. Help on major-vocation 11 6.0 0 0.0 

7. General information 10 5.5 2 8.3 

8. Required 3 1.6 0 0.0 

9. Veteran concern 4 2.2 _0 0.0 

Total 113 61.8 12 50.0 
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using the counseling services. The number of respondents and the 

percentages are also presented. 

Results of the analysis to determine whether a relation

ship existed between previous use of counseling services at the 

two-year college and student orientation to seek or not seek 

counseling are presented in Figure 16. No significant relation

ship was found to exist between Mexican American students' pre

vious use of counseling services at their respective two-year 

colleges and their orientation to seek or not seek counseling 

services. 

Knowledge of Someone Else's 
Experience with Counseling 

One hundred sixty Mexican Merican seekers and non-

seekers indicated having knowledge of someone else's experience 

with counseling. One hundred forty-three (71.1%) of the seekers 

and 17 (60.7%) of the non-seekers indicated knowledge of someone 

else's experience with counseling. 

Results of the analysis to determine if a relationship 

existed between knowledge of someone else's experience with 

counseling and orientation to seek or not seek counseling ser

vices are presented in Figure 17. No significant relationship 

was found to exist between knowledge of someone else's experi

ences with counseling and student orientation to seek or not seek 

counseling services. 
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Counseling Orientation 

Seeker Non-Seeker Total 

w Used 125 17 142 
O 0) 
•r) CO 
Z => 

Not Used 78 11 89 
a. 

Total 203 28 231 

df = 1; calculated X 2 = 0.014 (NS) 

Figure 16. Analysis of Relationship between Previous Use of 
Counseling Services and Counseling Orientation 

Counseling Orientation 
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Total 201 28 229 

df = 1; calculated x 2 = 0.822 (NS) 

Figure 17. Analysis of Relationship between Knowledge of Someone 
Else's Experience with Counseling and Counseling 
Orientation 
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Mexican American Perception of 
the Benefits of Counseling 
Received by Others 

Contingency analysis, with chi-square as the test statis

tic, was to be performed to determine if a relationship existed 

between perception of the benefits of counseling as received by 

others and the students' orientation to seek or not seek coun

seling services. No chi-square was performed due to the 

cell number being less than five. However, the data provided by 

the Mexican American seekers and non-seekers indicate that stu

dents who are inclined to seek counseling services have perceived 

favorable benefits of the counseling received by others. Eighty 

(71.4%) of 112 Mexican American seekers perceived favorable ex

perience with counseling by others. 

For the Mexican American non-seekers, four of 12 students 

perceived a favorable experience with the counseling received by 

others, while eight of the 12 perceived an unfavorable experience 

with counseling by others. 

Influence of Someone ElseTs 
Experience with Counseling 

Mexican American seekers and non-seekers were asked if 

they knew anyone who had received counseling services either at 

their own college or somewhere else (see Appendix A, Section II, 

questions 3-4). A total of 239 Mexican American students re

sponded. Of these, 165 (69%) stated they knew of someone else's 

experience with counseling. Almost one-third, 74 (31%) stated 
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they did not know of anyone else who had received counseling. 

When asked if the person or persons who had received counseling 

had a favorable helping experience with counseling, 86 students 

(44.1%) stated yes, while 42 (21.5%) said no; the remaining 67 

students (34.4%) were unaware of either a favorable or unfavor

able experience with counseling. Mexican American seekers and 

non-seekers were asked if someone else's experience with counsel

ing (either favorable or unfavorable) had influenced them to use 

or not use the counseling service at their respective colleges. 

Again, 86 students (40.6%) stated that they had been influenced 

by someone else's previous counseling experience. One hundred 

twenty-nine (59.4%) respondents indicated the decision to use or 

not use the counseling services was not influenced by someone 

else's experience with counseling. 

Results of the analysis to determine if a relationship 

existed between the influence of someone else's experience with 

counseling and student orientation to seek or not seek counseling 

are presented in Figure 18. No significant relationship was 

found to exist between the influence of someone else's experience 

with counseling and student orientation to seek or not seek 

counseling services. 

Mexican American Preference for 
a Mandatory or Voluntary 
Counseling Program 

Mexican American seekers and non-seekers were asked if 

they thought a student should be assigned to a counselor when 
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df = 1; calculated x 2 = 2.82 (NS) 

Figure 18. Analysis of Relationship between the Influence from 
Someone Else's Experience with Counseling and 
Counseling Orientation 

the student first applies to the college. The majority of re

spondents, 184 (77.6%), indicated a preference for assigning 

students to counselors. The remaining 53 students were divided 

into those responding negatively and those stating no opinion. 

However, when respondents were asked whether they preferred a 

mandatory or voluntary approach to counseling (see Appendix A, 

Section II, question 8, for definition of these counseling ap

proaches), 134 (60%) of the respondents indicated a preference 

for a voluntary approach to counseling. These results are incon

sistent with expressed preference of 77.6% for assigning students 

to counselors at the beginning of the school year. Results of 

the statistical analysis are presented in Figure 19. No 
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Total 197 28 225 

df = 1; calculated x 2 = 1.35 (NS) 

Figure 19. Analysis of Relationship between Preference for 
Mandatory or Voluntary Counseling Program and 
Counseling Orientation 

significant relationship was found to exist between counseling 

orientation and preference for a mandatory or voluntary counsel

ing program. 

Mexican American Counselor 
Preference 

Mexican American seekers and non-seekers generally indi

cated no particular preference for a counselor of a certain sex 

or ethnic background. A total of 150 respondents for both groups 

(64.6%) indicated no particular preference. The next highest 

percentage expressed a preference for Mexican American male or 

Mexican American female counselors. A total of 53 (30.8%) 

Mexican American seekers preferred either a Mexican American male 
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or Mexican American female. Six of 28 non-seekers (21.4%) ex

pressed a preference for either a Mexican American female of 

Mexican American male counselor. Of those students responding 

"other," a majority stated that competence, warmth, acceptance, 

and awareness of student needs were more important than either 

ethnicity or sex. Table 8 presents the preferences indicated by 

the 229 respondents. 

Source of Counseling Assistance for Personal, 
Academic, and Vocational Concerns 

Of 202 Mexican American seekers responding, 84 (41.6%) 

expressed a preference to talk to their friend(s) about personal 

concerns. Mexican American non-seekers also preferred to talk to 

friends, 36 (17.9%) preferred to see no one, and 36 (17.9%) pre

ferred "other" sources of assistance than the ones mentioned. 

Both Mexican American seekers and non-seekers seemed to prefer, 

by a substantial margin, to talk about their personal concerns 

with a friend or someone else rather than talking to a counselor 

at a two-year college. Of 2 02 Mexican American seekers respond

ing, only 16 (8%) respondents preferred to talk to a counselor, 

while 4 (14.3%) of the non-seekers preferred to seek assistance 

from a counselor. The data presented here corroborates previous 

research by Stranges and Riccio (1970) who found that students 

ranked their friends as their first choice for assistance when 

confronted with personal problems. However, 109 (54.2%) Mexican 

American seekers expressed a preference to seek the assistance 
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Table 8. Percentages of Mexican American Seekers and Non-Seekers 
Responding to Counselor Preference 

Type of Counselor 
Preferred Seekers % Non-Seekers % 

1. A male counselor of my 
own ethnic background 37 18.4 5 17.8 

2. A male counselor of 
other than my own ethnic 
background 5 2.5 1 3.6 

3. A female counselor of my 
own ethnic background 25 12.4 1 3.6 

4. A female counselor of 
other than my own ethnic 
background 4 2.0 1 3.6 

5. No preference 113 56.2 17 60.7 

6. Other 17 8.5 _3 10.7 

Total 201 100.0 28 100.0 
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of a counselor when dealing with a problem of an academic nature. 

Nine (32.1%) non-seekers expressed a lesser preference for talk

ing to a counselor for- academic problems. 

With respect to vocational concerns, 118 (58.7%) Mexican 

American seekers expressed a high preference for a counselor. 

For the non-seekers, six (21.4%) selected a counselor as their 

choice for assistance for vocational concerns. However, the 

Mexican Merican non-seeker expressed a high interest in discus

sing academic problems with their instructors. The Mexican Ameri

can seekers apparently do not feel comfortable in discussing 

academic and vocational problems with their instructors. Table 9 

presents Mexican Americans' choice for counseling assistance for 

personal, academic, and vocational concerns. 

Respondents' Suggestions for Improvement 
of Counseling Services 

The last item in the research instrument was an open-

ended question requesting suggestions for the improvement of 

counseling services. A total of 150 Mexican American seekers and 

21 non-seekers responded. Responses were sorted into nine dif

ferent categories. 

The most frequent responses of the Mexican American group 

were evently distributed between the need for more professional 

counselors and more informed counselors. These two categories 

may be inter-related, since many of the respondents indicated an 

unfavorable experience with student counselors. In fact, some of 
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Table 9. Mexican American Choice for Counseling Assistance for 
Personal, Academic, and Vocational Concerns 

Type of Concern Source for Counseling Assistance 

Personal Friend(s) 

Academic Counselor 

Vocational Counselor 

the students' comments included suggestions to do away with stu

dent counselors because the student counselors were not properly 

trained to handle student concerns. Also, 21-(14%) Mexican Ameri< 

can seekers suggested that counselors be more interested in stu

dents. This last comment may have resulted from registration 

experience with counseling. Many students indicated that because 

of the many students attempting to seek counseling during regis

tration, the counseling center is in a state of chaos, with very 

little time to talk to a counselor. According to many of the re

spondents, the confusion that exists in the counseling center is 

because of the large numbers of students and the small number of 

counselors available. These circumstances tend to provide gen

erally unfavorable results in the form of misinformation and a 

perceived general disinterest in students. 

For the Mexican American non-seekers, the categories of 

more informed counselors and more professional counselors also 
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received the most attention. The next highest category was that 

counselors be more interested in students. Table 10 presents the 

suggestions for improvement of counseling services from Mexican 

American seekers and non-seekers. 

Summary of Findings 

The findings indicate that there are no demographic, 

socio-economic, or attitudinal characteristics that distinguish 

Mexican American seekers from non-seekers of counseling services. 

The findings also indicate that the use of Spanish is 

very prominent,, as the Mexican American non-seeker favors the use 

of Spanish in the home by a two to one majority (29% to 59%). As 

a group, Mexican American seekers and non-seekers attend day and 

evening classes in approximately the same proportion. Mexican 

American seekers and non-seekers indicated rather high academic 

aspirations. More than half of those that responded (57.5%) in

dicated interest in attaining a bachelor's degree or higher. 

Findings of the Mexican American seeker and non-seeker 

attitudinal characteristics towards counseling indicate that both 

groups preferred a voluntary approach to counseling. However, a 

majority of respondents (77.6%) indicated that a student should 

be required to see a counselor when the student first applies to 

college. When asked whether they would prefer to talk to a 

counselor of their own sex or ethnic background, a majority 

(64.6%) of the Mexican Americans sampled indicated no preference. 

Mexican American "respondents preferred to discuss their personal 
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Table 10. Suggestions for Improvement of Counseling Services 
from Mexican American Seekers and Non-Seekers 

Suggestions for Improvement Seekers % Non-Seekers %_ 

1. Counselors should be more 
informed 20 13.3 8 38.0. 

2. More professional counse
lors needed 41 27.3 5 23.8 

3. Assist students in choos
ing a major/vocation 5 3.3 1 4.8 

4. Unable to comment—lack 
of knowledge/use 15 10.0 1 4.8 

5. Counselor should be in
terested in students 21 14.0 4 19.0 

6. No change needed—services 
adequate 12 8.0 1 4.8 

7. Mandatory assignment to 
counselor 22 14.7 1 4.8 

8. More time to see 
counselor 10 6.7 0 0.0 

9. Publicize services 
available 4 2.7 0 0.0 

Total 150 100.0 21- 100.0 
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concerns with a friend rather than with a counselor. For aca

demic and vocational concerns, Mexican Americans preferred to 

talk to a counselor. However, the Mexican American non-seeker 

group also indicated equal willingness to talk to their instruc

tors about academic and vocational concerns. 

As their first choice for the improvement of counseling 

services, Mexican American seekers indicated the need for more 

professionally trained and better informed counselors instead of 

student counselors. 

The reasons why non-seekers failed to avail themselves 

of counseling included lack of time, no need to use counseling, 

and negative feeling toward counseling, which apparently resulted 

from a previous unfavorable counseling experience. The reasons 

why seekers availed themselves of counseling services included 

the need for academic and vocational advising in the form of 

course selection, transfer and graduation requirements. 

The procedure for collecting the data called for adminis

tering the research questionnaire to all students enrolled in the 

selected English classes to avoid any unintentional feelings of 

discrimination against the non-Spanish students. The data col

lected on 154 Anglo American students enrolled in these classes 

were analyzed to determine if ethnicity was a factor which re

lated to orientation to seek or not to seek counseling services. 

In order to determine if there was any relationship be

tween student ethnicity and counseling orientation, statistical 
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analysis was performed using the data provided by Anglo and Mexi

can American seekers and non-seekers. The result of this analy

sis is presented in Figure 20. The numbers in parentheses 

represent actual percentages of Mexican-American and Anglo Ameri

can seekers and non-seekers. 

A significant relationship was found to exist between 

student ethnicity and orientation to seek or not to seek counsel

ing services. Of the Mexican American students, 204 (87.9%) were 

seekers while 123 (79.8%) of the Anglo American students were 

seekers. For the sample surveyed, the ratio of Mexican American 

students with seeker orientation was significantly larger than 

the Anglo American ratio. This finding is interesting in light 

of statements to the contrary in the literature. 

Counseling Orientation 

Seeker Non-Seeker Total 

Mexican 204 28 232 
American (87.9) (12.1) 

Anglo 123 31 154 
American (79.8) (20.2) 

Total ' 327 59 386 

df = 1; calculated x 2 = 4.04 (NS) 

Figure 20. Analysis of Relationship between Ethnicity and 
Counseling Orientation 



CHAPTER 5 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

This chapter presents: (1) a summary of the study, 

(2) conclusions derived from the results of the study, and (3) 

recommendations for further research. 

Summary 

The purpose of this study was to provide information 

which could be used in making counseling services attractive to 

Mexican American students in two-year colleges. This was ac

complished by examining the demographic, socio-economic, and at-

titudinal characteristics of Mexican American students in 

relation to their orientation to seek or not seek counseling 

services. 

Sample and Data 
Collection 

The sample population consisted of 243 Mexican American 

students enrolled in freshman English classes during the 1977 

spring semester at San Antonio College in San Antonio, Texas; 

El Paso Community College in El Paso, Texas; Cochise College in 

Douglas, Arizona; and East Los Angeles College in Los Angeles, 

California. 
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Two hundred forty-three Mexican American students were 

selected from randomly selected classes. Day and evening fresh- . 

man English classes were selected from the spring semester at 

each of the selected colleges. The classes were stratified into 

day and evening sections and selected using a table of random 

numbers. Instructors for the selected English classes were pro

vided standardized instructions from the researcher and English 

division chairpersons for the administration and collection of 

the questionnaire. 

Design 

The data were collected by means of a 34-item question

naire designed specifically for the study. The data were ex

amined by using 2x2 and 3x2 contingency analysis with 

chi-square as the test statistic. The .05 level of significance 

was selected for the statistical analysis. 

Findings and Conclusions 

Hypothesis one was that there are no significant differ

ences in the demographic, socio-economic, and attitudinal charac

teristics that distinguish Mexican American seekers and 

non-seekers of counseling services. On the basis of the analysis 

of the data, the primary hypothesis was accepted. Of the demo

graphic, socio-economic, and attitudinal variables 'tested, two 

indicated a significant relationship with counseling orientation. 

These were: (1) educational level of head of household, and 
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(2) perception of the benefits of counseling received by others. 

In view of the limited differences noted, it is therefore con

cluded that no differences exist in the demographic, socio

economic, and attitudinal characteristics of Mexican American 

seekers and non-seekers of counseling services. 

Hypothesis two was that there is no significant relation

ship between a person being a seeker or non-seeker and knowledge 

of others who have received counseling. Hypothesis two was ac

cepted. The statistical analysis indicated that no significant 

relationship exists between knowledge of someone else's experi

ence with counseling and student counseling orientation as seeker 

or non-seeker. Therefore, it is concluded that no differences 

exist between a Mexican American seeker or non-seeker of counsel

ing services and knowledge of others who have received 

counseling. 

Hypothesis three was that there is no significant rela

tionship between a person being a seeker or non-sedcer and per

ception of the benefits of counseling received by others. The 

hypothesis was rejected. The results of the statistical analysis 

provided support for the conclusion that a relationship exists 

between a Mexican American being a seeker or non-seeker and per

ception of the benefits of counseling received by others. The 

data indicated that students who were inclined to seek counseling 

services perceived that others had benefited from the counseling 

experience. Apparently those students identified as non-seekers 
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may' have become aware of a person's unfavorable experience with 

counseling and this may have created doubts about the value of 

seeking counseling. It seems reasonable to conclude that the re

luctance of non-seekers to avail themselves of counseling ser

vices may be related to the unfavorable experience with counseling 

received by others. 

Hypothesis four was that there is no significant rela

tionship between a person being a seeker or non-seeker and pre

vious counseling experience. Hypothesis four was accepted. The 

statistical analysis indicated no significant relationship ex

isted. It is concluded that there are no differences between a 

person's classification as seeker or non-seeker of counseling 

services and previous counseling experience in the two-year 

college. 

Hypothesis five was that there is no significant rela

tionship between a person being a seeker or a non-seeker and 

preference for a voluntary or mandatory counseling program. The 

hypothesis was accepted. The results of the statistical analy

sis indicated that no significant relationship existed. There

fore, it is concluded that no differences exist between a person 

being a seeker or non-seeker and preference for voluntary or man

datory counseling. 

Discussion 

Although there were very few differences in the charac

teristics of Mexican American seekers and non-seekers, there are 
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several areas which merit discussion in this section. For ex

ample, the Mexican American non-seeker tends to come from a high

er educational and economic background than the seeker, and 

displays all the characteristics usually attributed to the tra

ditional student. The comments made by the Mexican American 

non-seekers reflected the same attitude toward counseling that 

was revealed by responses to the questionnaire. In other words, 

non-seekers appear to be more self-assured than seekers about 

their major, employment, and preference for counseling assistance. 

Mexican American non-seekers also expressed as great a willing

ness to seek the assistance of their instructors for academic and 

vocational problems as to seek help from counselors, but Mexican 

American seekers restricted themselves to counselors. 

The reasons why non-seekers fail to avail themselves of 

counseling is another area which merits discussion. The main 

reasons why non-seekers failed to use the counseling center were 

because of: (1) lack of time, (2) no perceived need to use the 

counseling services, and (3) previous unfavorable counseling ex

perience. Concerning the previous unfavorable experience with 

counseling, a majority of the respondents indicated that they had 

been exposed to uninformed counselors and student counselors. 

The respondents also indicated that during their unfavorable 

counseling experience, the counselors expressed little concern 

or interest in student needs. 
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In the current literature, the para-professional has been 

acclaimed as an excellent source of counseling support for the 

counseling.center staff, yet the student comments and preferences 

in this study fail to support these contentions. When asked to 

provide suggestions for the improvement of counseling services, 

respondents indicated the need for more professional and more in

formed counselors as their first suggestion for improvement. At 

the community college level, professional counselors usually 

possess a master of arts degree or higher. Perhaps this is why 

Mexican American students were dissatisfied with student 

counselors. 

Recommendations 

Recommedations for 
Further Research 

Based on the findings of this study, the following recom

mendations for further research are made: 

1. This study should be replicated at other two-year and 

four-year colleges with a high concentration of Mexican 

American students to ascertain the applicability of the 

conclusions to regional and national populations. 

2. Similar studies at two-year colleges with a high popula

tion of Mexican American students should be conducted and 

should focus attention on the types of student problems 

for which counseling assistance is sought. 
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3. A study should be conducted which can examine and compare 

characteristics of Anglo American and Mexican American 

seekers and non-seekers at two-year colleges. 

Recommendations for 
Implementation 

For a more immediate and practical use of the study find

ings, it is recommended that: 

1. Student counselors be employed only after careful screen

ing and training in human relations. The effective use 

of the para-professional in counseling is well documented, 

yet many respondents in this study were dissatisfied with 

the student counselors whom they felt were untrained, un

interested and uninformed about students' needs. 

2. Student counselors be employed with similar characteris

tics as the student population, e.g., housewives, veter

ans, and older persons. 

Counseling, as a service, can provide students with the 

opportunity to enrich their educational experience. Therefore, 

it is incumbent upon those responsible for the management and 

delivery of educational services to attempt to enhance student 

academic success by defining those variables that seem to be re

lated to student achievement. The counseling process is one of 

these variables. 
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S t u d e n t  Q u e s t i o n n a i r e  

Dear Student: 

The following questionnaire is part of a doctoral study about counseling services 
offered to two-year college students in the Southwest. 

The study has several purposes. These are: 1) to Identify some student character
istics associated with usage of counseling services; 2) to identify some reasons why 
students use or do not use counseling services; and 3) to obtain student opinions about 
how to Improve college counseling services. 

Your honest responses to these questions are very important, especially the questions 
asking you to explain your feelings and ideas about counseling. Your answers nay help us 
obtain useful Information about how to improve counseling services for students like your
self. The information that you will provide will be used for research purposes and will 
not be Identified with you in any way. Therefore, you do not need to give your name or 
social security number. However, if you feel unconfortable participating in this research 
project you may withdraw at any time or you may omit any of the questions, without incurring 
ill will. If you decide to participate, and 1 hope that you do, your completion of the 
questionnaire will mean that you decided to participate willingly. 

I thank you very much for sharing your information and your time. 

Raul L. Munor 
Graduate Student 

The University of Arizona 

DIRECTIONS: Directions are given throughout the questionnaire. Approximately 80Z of the 
Items can be answered with a simple check mark. The rest require that you explain your 
Ideas and thoughts about counseling as thoroughly as possible. Thank you! 

MILITARY STATUS: 

a) Veteran [ ] 
b) Retired Veteran [ j 
c) Non-Veteran [ ] 
d) Active Military | j 

EMPLOYMENT STATUS: (include 
work-study as part time) 

a) Full-Tlme [ ] 
b) Part-Time [ ] 
c) Unemployed [ ] 

YEAR AT THIS COLLEGE: 

a) First Year [ ] 
b )  Second Year [ ] 
c) Third Year [ ] 
d) Other 

WHAT IS YOUR HAJOR COURSE 
OF STUDY? 

WHAT IS YOUR MINOR? 

SECTION I 

1. HOW DO YOU DESCRIBE YOURSELF? 5. 

a) American Indian or Native American [ ] 
b) Black or Afro-American or Negro [ ] 
c) Mexican-American or Chicano [ ] 
d) Oriental or Asian-American [ ] 
e) Puerto Rican ( j 
f) White or Caucasian or Anglo j j 6. 
g) Other [ j 

explain 

2. SEX: 

Female [ ] 
Male [ ] 7. 

3. AGE ON LAST BIRTHDAY: [ ] 

4. MARITAL STATUS: 

a) Married 
b) Single 
c) Widowed 
d) Divorced 
e) Other 
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10. WHAT IS YOUR EDUCATIONAL PROGRAM? 16. 

a) Transfer Program 
b) Occupational 
c) Other 

[ ] 
I ] 
[ ] 

11. CLASS ATTENDANCE: ( Please check the one 
that most closely describes your schedule) 

a) Full-time (day) [ ] 
b) Part-time (day) [ ] 
c) Full-time (night) I 1 
d) Part-time (night) [ ] 
e) Part-time (day & night) [ ] 
f) Full-time (day & night) [ ] 
g) Other 

12. PLEASE CHECK YOUR HIGHEST EDUCATION 
LEVEL BEFORE ENROLLING IN THIS COLLEGE: 

a) No Formal Education [ 
b) Grade School ( Grades 1-8)[ 
c) Some High School 
d) Business or Trade School 
e) High School Graduate 
f) Some College 
g) College Graduate 

[ 1 
[ ] 
[ ] 
[ ] 
[ ] 18. 

APPROXIMATE ANNUAL INCOME OF HEAD OF 
THE HOUSE? 

a) 0 — 2,999 
b) $3,000 — 5,999 
c) $6,000 — 7,999 
d) $8,000 — 9,999 
e) $10,000 — 12,999 
f) $13,000 — 15,999 
8) $16,000 — or over 

17. WHAT IS THE HIGHEST LEVEL OF 
EDUCATION YOU PLAN TO COMPLETE? 

a) 

b) 

c) 
d) 
e) 

f) 
e) 

A Two-Year Specialized Train
ing Program such as Lab Tech' 
nlcian or Electronics 
A Two-year Associate of 
Arts Degree (A.A.) 
A Bachelor's Degree 
A Master's Degree 
A Professional Degree such 
as M.D. or Ph.D 
Undecided 
Other 

[ 1 

[ ] 
I ]  
I ] 

13. WHAT LANGUAGE DO YOU USE MOST AT HOME? 

BEFORE ENROLLING IN THIS COLLEGE. 
DID YOU RECEIVE COUNSELING SERVICES 
AT ANY OF THE FOLLOWING: 

14. 

a) Spanish [ ] a) Grade School Yes [ ] No[ ] 
b) English [ ] b) High School Yes I ] No[ ] 
c) Other c) Business or 

Trade School Yes [ ] No[ ] 
CHECK THE HIGHEST EDUCATION LEVEL d) Another College 
OBTAIMED BY THE HEAD OF THE HOUSE: or University Yes [ ] No[ ] 
(If you are the head of the house your 
answer should be the same as t 12) 

a) No Formal Education 
b) Grade School (Grades 1-8) 
c) Some High School 
d) Business or Trade School 
e) High School Graduate 
f) Some College 
g) College Graduate 

15. WHAT IS THE OCCUPATION OF THE HEAD 
OF THE HOUSE? Example: Fireman, 
housewife, elevator operator, etc. 

19. IF YOU DID NOT RECEIVE ANY COUNSELING 
SERVICES IN THE LAST SCHOOL ATTENDED. 
PLEASE EXPLAIN WHY: 

20. IF YOU DID USE THE COUNSELING SER
VICES DID YOU FIND THESE SERVICES 
USEFUL TO YOU? 

Yes[ ] No[ ] Did Not Use Them [ ] 

21. PLEASE EXPLAIN YOUR ANSWER TO t 20: 
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SECTION II 

DIRECTIONS: PLEASE RESPOND TO THE FOLLOWING QUESTIONS REGARDLESS 07 WHETHER OR NOT VOU 
HAVE USED COUNSELING SERVICES AT THIS COLLEGE OR AT ANY OTHER COLLEGE. 

1. HAVE YOU USED THE COUNSELING SERVICES DURING YOUR STAY AT THIS COLLEGE? 

Yes [ ] No [ ] 

2. PLEASE EXPLAIN WHY YOU HAVE USED OR HAVE HOT USED THE COUNSELING SERVICES AT THIS 
COLLEGE? ~ — 

3. DO YOU KNOW OF ANY PERSON OR PERSONS WHO HAVE RECEIVED COUNSELING EITHER IN THIS 
COLLEGE OR ELSEWHERE? 

Yes [ ] No [ ] 

4. IF YES. TO YOUR KNOWLEDGE. DID THEY FEEL THEY WERE HELPED BY THE COUNSELING SERVICES? 

Yea [ ] No [ J Don't Know [ ] 

5. DID THEIR EXPERIENCE OR EXPERIENCES WITH COUNSELING HAVE ANY INFLUENCE ON YOUR 
DECISION TO USE OR NOT USE THE COUNSELING SERVICES AT THIS COLLEGE? 

Yes I ] No [ ] 

6. WOULD YOU USE THE COUNSELING SERVICES AT THIS COLLEGE WHETHER OR NOT IT WAS REQUIRED? 

Yes [ ] No [ ] 

7. DO YOU THINK A STUDENT SHOULD BE ASSIGNED TO A COUNSELOR WHEN HE OR SHE FIRST APPLIES 
TO THIS COLLEGE? 

Yes [ ] No [ ] Don't Know [ ] 

8. IF THE STUDENT COUNSELING CENTER COULD OFFER THE FOLLOWING COUNSELING PROGRAMS. 
WHICH WOULD YOU PREFER? 

A) A Voluntary Counseling Program [ ] 

(la tbia kind of counseling program, the counselor does not require an interview 
of each student. Students make use of the counseling services only when they 
(the students) think It Is needed) 

B) A Mandatory Counseling Program [ ] 

(In this kind of a counseling program, counselors Interview each student at least 
once a year. This means that esch student will be contacted by a counselor and 
required to come to the counseling office at least once per semester) 
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9. IF YOU NEEDED TO SEE A COUNSELOR. WHO WOULD YOU PREFER TO TALK TO 

a) A male counselor of your own ethnic background. [ ] 
b) A male counselor of other than your own ethnic background. [ ] 
c) A female counselor of your own ethnic background. [ ] 
d) A female counselor of other than your own ethnic background. t ] 
e) No preference. [ ] 
f) Other 

Please explain 

10. IF YOU HAD A PERSONAL CONCERN. WHO WOULD YOU PREFER TO DISCUSS IT WITH? 
( Please check only one answer) 

«) A member of the clergy Male [ ] Female [ ] 
b) A friend Male [ ] Female [ ] 
c) A counselor at this college Male [ ] Female [ ] 
d) My parents Father [ ] Mother I ]  
e) Another member of my family Male [ ] Female [ ] 
f) My instructor(s) Male t ] Female [ ] 
s) No-one [ ] 
h) Other 

Please explain 

11. IF YOU HAD AN ACADEMIC CONCERN. WHO WOULD YOU PREFER TO DISCUSS IT WITH? 

a) A member of the clergy Male [ ] Female ( ] 
b) A friend Male [ 1 Female [ ] 
c) A counselor at this college Male [ 1 Female [ ] 
d) Hy parents Father [ ] Mother [ ] 
e) Another member of my family Male [ ] Female [ ] 
f) My instructor(s) Male [ 1 Female [ ] 
g) No-one [ ] 
h) Other 

Please explain 

12. IF YOU HAD A VOCATIONAL CONCERN. WHO WOULD YOU PREFER TO DISCUSS IT WITH? 

a) A member of the clergy Male [ ] Female I ]  
b) A friend Male [ I Female [ ] 
c) A counselor at this college Male [ 1 Female [ ] 
d) My parents Father [ ] Mother [ ] 
e) Another member of my family Male t 1 Female t ] 
f) My instructor(s) Male [ ] Female [ ] 
8) No-one [ ] 
h) Other 

Please explain 

13. IF YOU HAD A CHANCE TO IMPROVE THE COUNSELING SERVICES OFFERED TO STUDENTS SUCH 
AS YOURSELF. wHAT WOULD YOU SUGGEST? (Please explain as thoroughly as you can) 

ONCE AGAIN, THANK YOU VERY MUCH! 
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Dear Student: 

The attached questionnaire is part of a doctoral research study 

about counseling services offered to Mexican-American (Chicano) Junior 

College students. 

The main purpose of the questionnaire is 1) to discover how 
Mexican-American students at the Junior College level have received 
counseling services, 2) why some Mexican-American students have not 

used the counseling services, and 3) how these students feel about 

counselors and counseling services in general. 

Your honest responses to these questions are very important. They 
will help us obtain useful information about how to improve counseling 

services to Mexican-American students. The information that you will 

provide will not be identified with you in any way since you are not 
required to give your name or social security number. 

Much^simas gracias for sharing your information and your time. 

Sinceramenfctf) l 

/ c/ / 
Raul Munoz /J 
Graduate Studorft 
University of Arizona 
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Student Information Form 

Directions: Please mark an X in the appropriate space as in the example 
below: 

la) Chickens have 

one leg ( ) 
two legs (X) 

three legs ( ) 

PART I 

1) Sex: 

a) Hale ( ) 
b) Female ( ) 

2) Age: 

3) Marital Status: 

a) Married ( ) Divorced ( ) 
b) Single ( ) Other ( ) 
c) Widowed ( ) 

4) Military Status: 

a) Veteran ( ) 
b) Retired Veteran ( ) 
c) Non-veteran ( ) 

5) Employment Status: 

a) Full-time ( ) 
b) Part-time ( ) 
c) Unemployed ( ) 

6) Year at this college: 

a) First year ( ) 
b) Second year ( ) 
c) Third year ( ) 
d) Other ( ) 

Specify 

7) My major is: 

My minor is; 

8) My educational program is: 

a) Transfer program ( ) 
b) Occupational ( ) 
c) Other ( ) 

9) What language do you use 
most at home? 

a) Spanish ( ) 
b) English ( ) 
c) Other ( ) 

Specify 
10) Previous Education: 

(Before enrolling in this 
college) 

a) High School Graduate ( ) 
b) GED Graduate ( ) 
c) Other ( ) 

Specify 

11) Highest education level 
obtained by head of household -
if you are head of household, 
indicate your highest level to 
date: (for example: 8th grade, 
high school, some college) 

12) Occupation of head of household: 

(Example: Welder, Laborer, house
wife etc.) 

13) Annual income of head of household: 

a) 0 - 2,999 ( 
b) 3,000 - 5,999 (' 
c) 6,000 - 7,999 ( 
d) 8,000 - 9,999 ( 
e) 10,000 - 12,999 ( 
f) $13,000 - 15,999 ( 
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PART II 

Directions: Please respond to the following questions regardless of whether 

or not you have used counseling services at this college or any other college. 

14) Do you know where the counseling center is at this college? 

Yes ( ) No ( ) 

15) Is the counseling center easy to find in this college? 

Yes ( ) No ( ) don't know ( ) 

16) Have you used the counseling services during your stay in this college? 

Yes ( ) No ( ) 

17) Were you required to come to counseling? 

Yes ( ) No ( ) 

18) Would you use counseling services at this college whether or not it was 

required? 
Yes ( ) No ( ) 

19) Do you see the counseling center as a friendly place to go? 

Yes ( ) No ( ) don't know ( ) 

20) Are counselors easily available if you want to talk to one? 

Yes ( ) No ( ) don't know ( ) 

21) Do you think a student should be assigned to a counselor when he or she 

first applies to this college? 

Yes ( ) No ( ) don't know ( ) 

22) If you have used the counseling services at this college was it because of: 

(Check as many as apply) 

a) I have never used such services ( ) 

b) an educational concern ( ) 

c) a personal matter ( ) 
d) a vocational concern ( ) 

e) a desire for self-improvement ( ) 

f) other ( ) 
specify 

23) If you have not seen a counselor at this college is it because: (Check as 

many as apply) 

a) didn't need to ( ) 

b) didn't have time ( ) 
c) didn't know where the counselors were ( ) 

d) other ( ) 
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24) If I needed to see a counselor I would prefer to talk to: 

26) 

a) 
b) 

c) 
d) 

e) 

f) 

a male counselor of my own ethnic background ( ) 
a male counselor of other than my own ethnic background ( ) 

a female counselor of my own ethnic background ( ) 
a female counselor of other than ray own ethnic 
background ( ) 
no preference ( ) 

other ( ) 

specify explain 

25) If you had a personal concern who would you talk to? 

a) a priest or minister ( 
b) my friend Male ( ) Female ( ) 
c) a counselor at this school Male ( ) Female ( ) 
d) my parents Father ( ) Mother ( ) 
e) my instructor(s) Male ( ) Female ( ) 
f) no-one ( 
s) other Male ( ) Female ( ) 

Explain 

If you had an academic concern who woulc you talk to? 

a) a priest or minister ( 
b) my friend Male ( ) Female ( ) 
c) a counselor at this school Male ( ) Female ( ) 
d) my parents Father ( ) Mother ( ) 
e) my instructor(s) Male ( ) Female ( ) 
f) no-one ( 
s) other Male ( ) Female ( ) 

(check only one) 

(check only one) 

Explain 

27) 

28) 

If you had a vocational concern who would you talk to? 

a) a priest or minister ( ) 
b) my friend Male ( ) Female ( ) 
c) a counselor at this school Male ( ) Female ( ) 
d) my parents Father ( ) Mother ( ) 
e) my instructor(s) Male ( ) Female ( ) 
f) no-one ( ) 
g) other Male ( ) Female ( ) 

Explain 

(check only one) 

If you had a self-improvement concern who would you talk 

a) a priest or minister ( 
b) my friend Male ( ) Female ( ) 
c) a counselor at this school Male ( ) Female ( ) 
d) my parents Father ( ) Mother ( ) 
e) my instructor(s) Male ( ) Female ( ) 
f) no-one ( 
8) other Male ( ) Female ( ) 

(check only one) 

Explain 
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29) If the student counseling center could offer the following counseling 
programs, which would you prefer? 

a) Voluntary Counseling ( ̂  

In this kind of counseling program, the counselor does not require 

an interview of each student once a year. Students make use of the 

counseling services only when they (students) think its needed. 

b) Mandatory Counseling ( ) 

In this kind of a counseling program, counselors interview each 

student at least once a year. This means that each student will 

be contacted by a counselor and required to come to the counseling 

office at least once in the school year. 

PART III 

Directions 

In this section you are to rate the following statements based on your 

feelings toward counselors eventhough you may or may not have seen a counselor 

before. Please use the following scale in rating your answers. 

If you STRONGLY AGREE with the statement circle the 1 
If you AGREE with the statement circle the 2 
If you DON'T KNOW or uncertain about the statement 

circle the 3 
If you DISAGREE with the statement circle the 4 
If you STRONGLY DISAGREE with the statement circle the 5 

Example: 

A counselor will solve all my problems. 12 3 4 

1) A counselor helps me express my needs better. 

2) A counselor helps me tune in my feelings and 
eventually helps me express ray feelings. 

3) A counselor does not ignore my feelings, but 
usually misinterprets them. 
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4) A counselor shows no respect or understanding 

of ray feelings and experiences 

5) A counselor makes me feel uncomfortable because 

I have to continually watch what I say to him or her. 

6) A counselor constantly tells me what is right or 

wrong about my feelings or actions. 

7) A counselor neither approves nor disapproves of my 

actions or feelings, but only listens to me. 

8) A counselor makes me feel really free to express 

myself in any way without my worrying that he will 

not agree. 

9) A counselor will help me to honestly express what 

is exactly on my mind. 

10) A counselor talks as if he had rehearsed what he 

tells rae. 

11) A counselor is completely honest with me. 

12) A counselor shares the information of our conversa

tions with other instructors. 

13) A counselor holds the information he receives from 

me in the strictest confidence. 

14) A counselor will say one thing and mean another. 

15) A counselor will share some of his feelings with me, 

but not enough to tell what he's like. 

16) A counselor will share feelings openly and honestly 

so that I really get to know him/her. 

17) A counselor will never let me know him/her as a person 

no matter how often we talk. 

18) A counselor will be completely honest with roe, even 

if he knows it will hurt me a little. 

19) A counselor will make me feel he really wants to 

help me. 

2 3 

2 3 

2 3 

2 3 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

5 

5 

5 

5 
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20) A counselor will not take enough personal interest 
In tne. 

21) A counselor will show a real positive warmth for me, 
making me feel that 1 really count. 

22) A counselor will make me feel he/she is always willing 
to listen to my concerns. 

23) A counselor will make all of my decisions for me. 

24) A counselor will help me reach a decision, but still 
allows me to make my own decisions. 
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25) A counselor will force me to make decisions. 

How would you like to see 
or other student needs better? 

counseling services offered in order to meet your needs 
(Answer in space below) 
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ONE FINAL COMMENT 

IN THIS SECTION WOULD YOU PLEASE GIVE US YOUR COMMENTS 
TO IMPROVE THIS QUESTIONNAIRE. 

1) DID YOU FIND ANY SECTIONS OR QUESTIONS DIFFICULT TO 
ANSWER? IF YES, PLEASE EXPLAIN WHICH ONE(S) AND WHY. 

2) IF YOU WANTED TO IMPROVE THIS QUESTIONNAIRE WHAT 
WOULD YOU DO... (ANSWER AS MANY AS NEEDED) 

A. I WOULD LEAVE IT LIKE IT IS. YES ( ) NO ( ) 

B. I WOULD CHANGE... 

C. I WOULD LEAVE OUT... 

D. I WOULD ADD... 

E. I WOULD 

F. OTHER 

THANK YOU AGAIN FOR YOUR HELP. 
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Dear Colleague: 

Thank you for your willingness to assist me in this project. I 
truly appreciate your help and support. > 

The time to complete the questionnaire is approximately 9 to 12 
minutes which I hope will minimize the time taken out of your 
class instruction. Instructions and a rationale for the study 
are included in the first page of the questionnaire. However, I 
would appreciate, if you would emphasize the following points as 
you administer the questionnaire: 

1. No special pencil or pen is required to complete the 
questionnaire. 

2. Please encourage the students to try to answer the items as 
honestly and fully as possible. 

3. Please remind students that the results of the questionnaire 
will be confidential and will be destroyed as soon as the 
statistical analysis is completed. The results will be sub
mitted in group form and will not be identified individually. 

4. About 10% of the items in the questionnaire require a written 
response. Please ask your students to try to answer a sen
tence or two in questions such as #19, #21, #2, and #13 in 
Section II. I have found from previous administrations of 
the questionnaire that students will complete these open-
ended questions by pointing the need to complete the blank 
with just a sentence or two. 

Once again thanks to you and your students for your time and 
assistance. 

Sincerely, 

/ ^ 
Raul L. Munoz 
Graduate Student 
The University of 

Arizona 
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El Paso Texas 
March 23, 1977 

Dear 

I am in the process of collecting data necessary for completion 
of my doctoral dissertation at The University of Arizona. The 
title of my dissertation is "The Characteristics of Mexican 
American Seekers and Non-Seekers of Counseling Services in Se
lected Southwestern Two-Year Colleges." 

I realize that throughout the year you are many times approached 
by requests to complete or conduct surveys on your campus, how
ever, my doctoral committee and I feel that the subject of coun
seling services for Mexican American students in higher education 
is very important and yet it is almost devoid of a research base. 
Therefore, I would appreciate your assistance in completing this 
study on your campus. 

The data collection will be done by means of a questionnaire (en
closed ) to be administered to randomly selected freshman English 
classes by their respective instructors. The time to complete 
the questionnaire will be approximately 9 to 11 minutes which I 
hope will minimize the time taken out of your instructional 
program. 

If you would consent to allow me to include your institution as 
part of my sample for this study, will you please provide me with 
the name of the person(s) I should contact for assistance in com
pleting my study. I have enclosed a self-addressed postcard for 
your convenience. 

If you should have any questions concerning this investigation, 
please do not hesitate to contact me at (915) 592-7899. I am 
conducting this study under the direction of Dr. Henry E. Butler, 
Jr., Professor of Educational Administration at The University of 
Arizona. 

Thanking you in advance for your assistance and support, I remain 

Yours very truly, 

Raul L. Munoz 
Graduate Student 
The University of Arizona 
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