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ABSTRACT 

This study was primarily concerned with the identifica

tion and analysis of policies and practices regarding student 

activities programs of junior high/middle schools in the state of 

Arizona. Also investigated were the comparisons of student activi

ties programs in schools having an enrollment exceeding 600 stu

dents and those having less than 600 students; and schools 

identified as middle schools to schools organized for instruction 

on the basis of grades seven-eight and grades seven-eight-nine. 

For the purpose of this study, a "Present Practices Ques

tionnaire" was developed and mailed to all principals of junior 

high/middle schools in the state of Arizona. Data for the study 

were limited to responses to the questionnaire and to telephone 

interviews with selected school administrators. 

The questionnaire was administered under the auspices of 

the Department of Secondary Education at The University of Ari

zona and the Intermediate School Association of Arizona (now 

Arizona Middle School/Junior High School Association). 

A total of 152 questionnaires was returned, which repre

sents a 57% sample of the population. 

An individual table was compiled for each of the nine 

categories of the "Present Practices Questionnaire." Each table 
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presented the number of responses per question from all respond

ing schools, responding middle schools with an enrollment of less 

than 600 students and those with enrollments exceeding 600 stu

dents, responding grades seven-eight junior high schools with en

rollments less than 600 students and those with enrollments 

exceeding 600 students, and responding grades seven-eight-nine 

junior high schools with enrollments less than 600 students and 

those with enrollments exceeding 600 students. 

Additionally, telephone interviews were conducted with 14 

administrators of Arizona junior high/middle schools identified 

as having effective activities programs. The purpose of the in

terviews was to identify practices or policies within these 

schools that had contributed to their successful activities 

programs . 

Responses from the telephone interviews were noted during 

an interview and reported in narrative form. 
i' 

The responses to the questionnaire yielded little evi

dence that the size of a school's enrollment affects the effec

tiveness of the school's student activities program. 

Disregarding size of school enrollment, differences in 

practices and policies pertaining to student activities were more 

evident in schools organized as middle schools as compared to 

schools organized as seven-eight or seven-eight-nine junior high 

schools. The middle schools reflected more effort in integrating 

the student activities programs into their daily schedules. The 
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middle schools were more inclined to treat student activities as 

essential activities in the growing processes of the ages of the 

students they serve. The junior high schools tended to view the 

student activities programs more in an "extracurricular" fashion. 

Perhaps the most significant difference between middle 

and junior high school student activities programs occurred in 

the area of athletics. The middle schools placed less emphasis 

on athletics than did the junior high schools. Middle schools 

tended to stress more recreational and intramural type activities. 

The following recommendations were offered: (1) student 

activities programs should be more regularly evaluated; (2) stu

dent activities programs should be viewed by the community, 

school board, and professional staff as an essential part of a 

sound instructional program; (3) the purposes of student activi

ties programs should be more clearly defined; (4) the responsibil

ity for the administration and supervision of the activities 

programs should be defined as a shared responsibility of the ad

ministrators, teachers and students; (5) Arizona junior high 

schools that include grade nine should develop alternative goals' 

and objectives in activities programs for,students in grades sev

en and eight; and (6) athletics should be de-emphasized in junior 

high schools. 



CHAPTER 1 

THE PROBLEM 

• Introduction 

Often the most remembered of one's school days are those 

experiences associated with the student activities programs. 

Many remember the annual signing parties, the big football game, 

or perhaps the student body elections. Rarely do individuals 

cite classroom activities as their most memorable experiences 

while in school. J. Lloyd Trump (1952, pp. 212-213) summed up 

this point of view when he reported that in a-study conducted by 

Pogue, secondary school students ranked extracurricular activi

ties highest as a means of achieving personal satisfaction; on 

the other hand, "school subjects" ranked last. 

Psychologists, social workers and school administrators 

have long recognized both the positive effects of participation 

in extra class activities and the possible negative effects of 

non-participation. Both students and those who-work directly 

with students positively support the value of extra class activi

ties. Educational theorists also have come to view them as a 

useful part of the school program. However, "all observers agree 

that excesses in these activities can be harmful, and they call 

1 
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for careful control by schools (Van Til, Vars, and Lounsbury 

1967, p. 460)." 

Yet, there has been limited research in the area of stu

dent activities. Mullens (1962, p. 63) stressed the need for re

search in this area when he stated, "We have State surveys of the 

curriculum, why not have corresponding surveys of the extracur-

riculum? True, there have been several studies in particular 

areas such as athletics, student council, and publications, but 

let the reader try to find one that covers the entire field." 

Basic Need for Research 

The lack of research in junior high school activities 

programs is especially evident. The literature reveals the need 

for additional research. Bossing and Cramer (1965, p. 234) noted 

the need for a comprehensive evaluation of student activity pro

grams which are essential to the total educational design. 

Similarly, Arthur C. Hearn (1966, p. 2) stated, "In the 

light of present day emphasis upon the academic aspects,of Meri-

can education, honest appraisal of student activities is especial

ly important." 

Contemplating the state of the art, Buser (1971, p. 2) 

noted that the lack of research in student activities programs 

might well reflect a condition of task oriented extracurricular 

programs in schools that have future oriented student bodies. 



Statement of the Problem 

This investigation was primarily concerned with identifi

cation and analysis of current policies and practices regarding 

student activities programs of junior high/middle schools in the 

state of Arizona. Also investigated were the relationships re

lating to student activities programs between schools having en

rollments exceeding 600 students and those with enrollments less 

than 600 students; and schools identified as middle schools and 

schools organized for instruction on the basis of grades seven-

eight; and schools organized for instruction on the basis of 

grades seven-eight-nine. 

Objectives of the Study 

The following objectives provided direction for the 

study: 

1. Identify current practices and policies in student ac

tivities programs in Arizona's junior high/middle 

schools. 

2. Compare and contrast practices and policies relating to 

student activities between junior high/middle schools 

having enrollments exceeding 600 students and those with 

less then 600 students. 

3. Compare and contrast current practices and policies re

lating to student activities programs in junior high 

schools organized for instruction on the basis of grades 

seven-eight to grades seven-eight-nine, to schools 
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considered to be middle schools (five-six-seven-eight or 

five-six-seven or six-seven-eight). 

4. Make recommendations for consideration of changes to be 

made in student activities policies and programs in Ari

zona junior high/middle schools. 

Assumptions 

For the purposes of this study, it was assumed as 

follows: 

1. Arizona junior high/middle schools have student activi

ties programs. 

2. Administrators responding to the questionnaire are able 

to make reliable and valid judgments regarding their stu

dent activities programs. 

3. The questionnaire is a valid, and reliable instrument for 

measuring current practices and policies in Arizona ju

nior high/middle schools. 

4. A student activities program in junior high/middle 

schools consists of valuable school sponsored activities 

that can promote desirable pupil growth. 

Limitations 

1. The study was limited to Arizona junior high/middle 

schools listed by the Arizona Department of Education. 

2. Only junior high/middle schools in the state of Arizona 

with an organizational pattern for instruction of grades 



five-six-seven or five-six-seven-eight or six-seven-eight 

or seven-eight-nine were considered as a part of this 

study. 

Only junior high/middle school activities programs for 

the academic year 1975-76 were included in the study. 

Data for the study were limited to responses to a ques

tionnaire that was administered under the auspices of the 

Department of Secondary Education at The University of 

Arizona and the Intermediate School Association of South

ern Arizona (now Arizona Middle School/Junior High Asso

ciation) and to telephone interviews with selected school 

administrators. 

Definition of Terms 

Administration: The management/supervision of the opera

tion and general conduct of the student activities 

program. 

Curriculum: All the activities and experiences that have 

been planned for. the students in school, or that are 

sponsored by the school, to advance his desirable growth 

(Hughes 1965, p. 466). 

Effective student activities programs: Student activi

ties programs in junior high/middle schools as identified 

by a selected panel of experts. 

Evaluation: The process of ascertaining and appraising 

the value or amount of something. 
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5. Finance: The practices of securing and expending the 

revenue for the student activities program. 

6. Junior high school: A school which includes grades 

seven-eight and/or nine and is a separate unit from the 

elementary school or the senior high school. 

7. Middle school: A school which includes grades five 

through eight or any combination of two within the five 

through eight spectrum. 

8. Organization: The operational structure of student ac

tivities programs. 

9. Participation: The act on the part of a student to take 

a part or share with the others in some activity. 

10. Policies: Any joint action of a group which formulates 

guidelines from which rules, regulations and practices 

may be derived. 

11. Practices: Interpretation of policy in practice. 

12. Schedule: The time allocation according to which activi

ties of any sort take place. 

13. Special interest club: A small company of students who 

meet together informally to share a common interest 

(Murphy 1965, p. 406). 

14. Student activities: That part of the school program vol

untarily engaged in by students which has the approval of 

and is sponsored by the faculty, which does not carry 

credit toward promotion or graduation. 
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Organization of Remaining Chapters 

Chapter 2 presents a review of literature related to stu

dent activities programs. Studies that describe the importance 

of student activities and the characteristics of effective activ

ities programs are especially emphasized. Finally, the chapter 

reviews strategies used in evaluating programs. 

Chapter 3 discusses the methods and procedures used in 

the research study. Information related to research design, se

lection of schools and measurement instruments is presented. 

Also presented in this chapter is information relative to the 

statistical procedures utilized in analyzing data collected for 

the study. 

The findings of the research data are discussed in Chap

ter 4. Statistical evidence for comparative analysis of re

sponses to the measurement instruments are presented in tables 

and in written form. 

Chapter 5 discusses and summarizes the findings. The 

chapter concludes with recommendations, based on the findings of 

the study. 



CHAPTER 2 

REVIEW OF THE LITERATURE 

Introduction 

The literature reviewed in this chapter is divided into 

five categories. First to be reviewed is a brief historical de

velopment of student activities programs and their importance in 

a school's curriculum. Second, concerns of teachers, students 

and administrators regarding student activities programs are re

viewed. The third section of this chapter presents a review of 

important factors and objectives of successful student activities 

programs. Reviewed in the fourth section are points of view re

garding the need for specialized student activities programs for 

prepubescent and early pubescent youth. Finally, section five 

reviews strategies used in assessing the effectiveness of student 

activities programs. 

Historical Development of Student 
Activities Programs and Their 

Importance in Curriculum 

"What knowledge is of most worth?" asked Herbert Spencer 

(1820-1903), one of England's greatest scholars, in an essay pub

lished in 1859. Spencer (1860, p. 32) argued that the purpose of 

education was "to prepare for complete living." He advocated 

8 
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that science has an important place in curriculum because it was 

so useful in life. Spencer stressed the importance of formulat

ing the educational program in accordance with the leading activ

ities and needs of life, and he (1860, p. 32) identified these 

needs in the following order of importance: 

1. Those activities which directly minister to self 

preservation; 

2. Those which secure the necessities of life; 

3. Those concerned with the rearing and disciplining of 

offspring; 

4. Those involved in the maintenance of proper social and 

political relations; 

5. Those which make up the leisure part of life devoted to 

the gratification of tastes and feelings. 

Spencer was advocating a curriculum based upon human 

needs of health and safety, vocation, family, citizenship and 

leisure. "This was a radical proposal for his day, but it came 

to influence American educational thought throughout the first 

decades of the twentieth century and opened the door to student 

activities being considered an integral part of the curriculum 

(Tanner 1962, p. 91)." 

Curriculum 

The definitions of curriculum are as numerous as there 

are books on the subject. James Hughes (1965, p. 466) defined 
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curriculum as "all the activities and the experiences that have 

been planned for the child in school, or that are sponsored by 

the school, to advance his desirable growth." 

Ronald Doll (1964, p. 15) stated, "The commonly accepted 

definition of the curriculum has changed from content of courses 

of study and lists of subjects and courses to all the experi

ences which are offered to learners under the auspices or direc

tion of the school." 

Tanner (1962, p. 318) agreed that curriculum should be 

defined as the planned learning activities sponsored by the 

school and not be restricted to credit courses. 

Extracurricular versus Cocurricular 

During the early days of the activity movement, the term 

"extracurricular" was commonly used when referring to student 

activities programs. This term was attacked as being too narrow 

and the term "cocurriculum" became popular. Van Til, Vars, and 

Lounsbury (1967, p. 461) pointed out other terms such as "extra 

class" and "allied activities" have been used. A still newer 

term is the "third curriculum." 

Throughout the literature, these terms are used inter

changeably when referring to student activities programs. The 

writer prefers the term cocurricular and uses it throughout this 

paper. 
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Student Activities 

A review of the literature does not provide a common def

inition for the term "student activities." Dumas and Beckner 

(1968, p. 48) suggested that student activities can be identified 

and thus, defined, if they meet the following criteria: 

1. They are a part of the planned school program. 

2. They are more student centered than the subj ect curricu

lum and more attention is given to personal, social and 

vocational concerns. 

3. Students take part in them voluntarily. 

4. Their organization and scheduling is less formal than a 

regular class program. 

5. No credit is given toward promotion or graduation. 

For the purpose of this study, the suggestion and defini

tion of student activities to include the homeroom, the assembly, 

and athletics, as well as organizations and clubs was used (Van 

Til and others 1967,.p. 461). 

Importance of Student Activities 

Is the student activities program a legitimate component 

of the junior high school curriculum? Van Til and others (1967, 

p. 481) pointed out that "to fulfill its various functions, cur

riculum for junior high school years should include a well 

rounded program of student activities. Many important objec

tives of education cannot be met adequately through classes 

alone." 
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Bossing and Cramer (1965, p. 252) noted that student ac

tivities have had an important place in the junior high school 

from .its beginning when they stated: 

One of the conditions which influenced the advance
ment of the junior high school after the late 1920's was 
the concern of many educators that unique late pre-
adolescent and early adolescent needs and interests were 
not being met by programs directed primarily to needs of 
late adolescents. Educators have continuously sought 

• effective medium through which student activities could 
be a meaningful part of learning experiences of the late 
pre-adolescent and early adolescent student. 

The justification for the existence of a student activi

ties program was summarized well by Dumas and Beckner (1968, 

p. 210): 

A modern definition of school curriculum should be 
broader than any concept of subject listings or class 
schedules. If secondary school programs are to be 
planned as a whole, with proper consideration being given 
to the integration and interaction of learning, then the 
concept of curriculum must include all the things which 
are planned by school personnel to reach stated goals and 
objectives. This is not the easy way to think about cur
riculum, but it is the only way if the comprehensive edu
cational goals are to be even moderately achieved. 

Kindred (1968, p. 311) stated that "experiences in activ

ity programs are likely to be the most valuable in teaching stu

dents how to make wise decisions in directing their own conduct." 

It is apparent that educational literature generally sup

ports a point of view that "student activities are an important 

component of a school's curriculum (Reutter 1970, p. 51)." And 

yet, few schools have fully recognized the potential of a vi

brant student activities program as part of the total school 

program. The student activities program of a school should be 
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considered an essential part of the total school program.' It 

must be looked upon as neither less important nor more important 

than the subject curriculum. 

With such endorsements, one might expect to find exten

sive student activities programs in most middle and junior high 

schools. This does not seem to be true. In fact, it is not un

common for a school's activities programs to be criticized and 

discredited by teachers, administrators and students. 

Concerns Relating to Student 
Activities Programs 

The most common criticisms of student activities programs 

are related to some kind of overemphasis (Dumas and' Beckner 

1968, p. 229). Because student activities programs generally or 

directly relate to personal interest of participants or sponsors, 

there is a tendency to neglect other aspects of the total curric

ulum. Athletics and music activities are most often cited viola

tors of overemphasis (Robbins 1971, p. 55). 

Interscholastic sports at the junior high/middle school 

level are often the training ground for high school teams and 

tend to ignore the prepubescent characteristics of the early ado

lescent (Kindred 1968, p. 321). 

Teacher Concerns 

For the most part, activities programs are in the hands 

of teachers. 
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A sponsor, like any good teacher, must be thoroughly 
familiar with the changing nature of the prepubescent 
and early adolescent, alert to the fads of this volatile 
age, able to deal with the highly idealistic nature, 
willing to listen and ready to help students evaluate, 
elaborate, modify or discard activities (Kindred 1968, 
p. 327). 

Unfortunately for teachers, in addition to a full teach

ing load, sponsorship of a student activity is most likely an

other responsibility, without added compensation. Additionally, 

"few teacher preparation programs make any provisions for train

ing teachers in this important aspect of their jobs (Dumas and 

Beckner 1968, p. 229)." Thus, teachers often are insecure and 

uncomfortable in directing the student activity. Buser (1971, 

p. 8) surveyed principals of secondary schools in 50 states and 

one of his findings substantiates this apparent lack of faculty 

commitment to student activities programs. 

Administrative Concerns 

School administrators often "smother" student activities 

as a means of running uneventful schools (Pearson 1971, p. 50). 

Administrators often see student activities programs as avenues 

for students to express discontent and disrupt school functions. 

Much of the student violence and crime in today's secondary 

schools occurs during student activities (e.g., fights after 

athletic contests, disturbances during social activities, etc.). 

School publications often provide a sounding board for student 

discontent. Student elections provide a forum for their griev

ances. Consequently, in an effort to avoid these situations, 
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administrators have, in some cases, rigidly structured student 

activities programs. 

Student Concerns 

In a growing number of schools, the student activities 

programs are being received apathetically by students (Robbins 

1971, p. 43). When students feel that the activities programs 

are unnecessarily structured, they tend to organize other groups 

that are often, by their nature, potentially dangerous. Examples 

would be undemocratic fraternities and sororities created by mid

dle or upper class young people or socially harmful street corner 

groups created by lower class youth (Van Til and others 1967, 

p. 461). 

The programs where student participation is satisfactory, 

the type of student that dominates the program is generally ac

cepted socially and has the time and money necessary for active 

participation. Others (often those who most need the experiences 

available through the programs) either do not choose to partici

pate or are rejected by the other participants (Dumas and Beckner 

1968, p. 227). 

Important Factors in a Successful 
Activities Program 

Van Til and others (1967, pp. 463-465) suggested that 

there are nine guiding principles that should be followed for 

optimum implementation of an activity program in a junior high 

school. They are as follows: 
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1. A time for the activities program should be provided 

within the school day. 

2. Participation in the activity program should in no way be 

limited by academic achievement. 

3. Participation in some activity by every pupil should be 

encouraged though probably not required. 

4. Participation in any activity should in no way be limited 

by the social or financial status of the pupil. 

5. Organizational formality should be kept to a minimum and 

the program flexibility maintained. 

6. A student-faculty committee should be charged with a con

tinuing responsibility- of the program. 

7. A policy of sponsor selection should be established. 

8. Sponsorship should be an integral part of a teacher's 

load. 

9. The functions and objectives of the program of activities 
i' 

should be fully understood by the faculty. 

Kindred (1968, pp. 324-32 7) listed 10 principles that 

should be followed in constructing an activities program for in

termediate schools. They are as follows: 

1. The activities program must reflect the needs and inter

ests of the pupils. The prepubescent and early adoles

cent needs physical activity that is suited to his 

undeveloped skills and lack of coordination. He needs 

activities that do not overtax his growing body. The 
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pupil of this age has social needs. Since he is neither 

a child nor an adult, he must have the opportunity to 

learn new acceptable modes of behavior. 

The activities program must be educationally defensible. 

Emphases must be on health, safety, sportsmanship, fun, 

adventure, and the development of leadership. 

The activities program has few and wisely chosen eligi

bility rules . The rule of academic eligibility must be 

cautiously and appropriately applied. The less able stu

dent must be encouraged in his choice of activities and 

guided into those most appropriate for him. At the other 

extreme of the achievement scale, the talented pupil 

should find a challenge in the activities program. How

ever, activities should also be encouraged for the fun of 

participating, for the opportunity to learn about the 

world of work, and for the appreciation of the simple and 

commonplace. 

The activities program must not be hampered by "cost" as 

a criterion for participation. If a program is educa

tionally sound, the financial status of a pupil should 

not be the reason for participation in or exclusion from 

the activity. The activities program, where it is deemed 

necessary to have special equipment or to plan related 

trips, should be provided for in the school budget. 



The activities program must prevent both "over participa

tion" and "under participation" of a percentage of the 

pupils . The degree of participation and the number of 

students who participate has always been a problem of the 

extracurricular activities program. With activities 

scheduled during the school day or growing directly out 

of a classroom situation, all of the pupils will be par

ticipating to the degree of their needs. 

The activities program must provide an opportunity for 

recognition or awards in all activities. Middle schools 

are not concerned about awards or singling out the one 

team or the star performer. This is not part of the phi

losophy of an activities program. 

The activities program must have competent instructional 

and supervisory personnel. Procedures for the selection 

of competent faculty sponsors of student activities have 

fallen far short of the minimal criteria assumed to be 

necessary for good learning situations. 

The activities program must be flexible. Flexibility is 

structured into the program in the manner in which every 

student is asked to evaluate his experiences at the end. 

of each year. Teachers also are expected to identify the 

good experiences, the bad experiences, the activities to 

be added, or those recommended to be discontinued. 
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9. The activities program must be scheduled in such a way as 

to promote the greatest percentage of participation. 

10. The activities program must be considered when teaching 

loads are assigned. The assignment of teaching loads is 

not a problem when the activities program is equitably 

distributed in terms of class-related activities and 

teachers' abilities and interests. 

Probably the most critical factor in determining the suc

cess of a student activities program is teacher attitude. Dumas 

and Beckner (1968, p. 229) repeatedly referred to the importance 

of classroom teachers to the success of the various activities. 

In a multiple response questionnaire administered by 

Buser (1971, p. 8), respondents were asked to list that which is 

most likely to reduce the effectiveness of student activities 

programs. The reason most frequently listed was "faculty commit

ment." Buser (1971, p. 8) concluded that "there is a pressing 

need to sell the average faculty member . . . on the great need 

for meaningful student activities programs." He also suggested 

that teacher training institutions provide special training and 

skills for directing activities programs. 

Another critical characteristic of a successful student 

activities program is that it be relevant to students and the 

student areas of authority being meaningful and clearly defined 

(Keith 1971, p. 71). Too often, a school's student activities 

program is based upon tradition, irrelevant to today's needs and 
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paternalistic in nature. It is no wonder students often choose 

not to participate in such programs. 

For any school sponsored student program to be successful, 

it must have solid administrative support (Keith 1971, p. 68; 

Buser 1971, p. 8). Unsupportive administrators can produce a 

variety of road blocks to program fulfillment. Competent admin

istration of a student activities program is necessary for the 

appropriate scheduling and organization of the activities 

program. 

Finally, legal implications are an important factor affect

ing the outcome of a student activities program. The laws regu

lating the administration and supervision of student activities 

programs are stringent and reasonably well defined. The necessi

ty for recognizing and adhering to the laws relating to student 

activities programs was summarized well by Mohler (1971, p. 19): 

Teachers and administrators who are responsible for 
sponsoring and administering the school activities are j' 
obligated to conduct themselves in a reasonably prudent 
manner and to provide adequate supervision of all ac
tivities to insure optimum safety for their students. 
Failure to do so could result in a judgment against a 
teacher, administrator or a school district, depending 
upon the status of governmental immunity in the particu
lar state. 

In order for a student activities program to be educa

tionally sound, objectives should be determined. Objectives can 

be curricular and very much educational in nature. As Van Til 

and others (1967, pp. 462-463) pointed out: 
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To assume that activities are justified only because 
they meet a student need and desire is inappropriate. 
Students do want activities; they are fun; community mem
bers do support and patronize them. But educators want 
them too, for they are a proven way to achieve many 
widely accepted educational goals, including but going 
beyond social and recreational goals. 

A comprehensive statement of purposes of a student activ

ities program was set forth by Miller, Boyer, and Patrick (1956, 

pp. 13-19) in their book Planning Student Activities. They are 

as follows: 

A. Contributions to Students 

1. To provide opportunities for the pursuit of estab

lished interests and the development of new interests. 

2. To educate for citizenship through experiences and 

insights that stress leadership, fellowship, coopera

tion, and independent action. 

3. To develop school spirit and morale. 

4. To develop opportunities for satisfying the gregari

ous urge in children and youth. 

5. To encourage moral and spiritual development. 

6. To strengthen the mental and physical health of 

students. 

7. To provide a well rounded social development of 

students. 

8. To widen school contacts. 

9. To provide opportunities for students to exercise a 

creative capacity more fully. 



B. Contributions to Curriculum 

1. To supplement or enrich classroom experiences. 

2. To explore new learning experiences which may ulti

mately be incorporated into the curriculum. 

3. , To provide additional opportunity for individual and 

group guidance. 

4. To motivate classroom instruction. 

C. Contributions to More Effective School Administration 

1. To foster more effective team work between students, 

faculty and administrative and supervisory personnel. 

2. To integrate more closely the several divisions of 

the school system. 

3. To provide less restricted opportunities designed to 

assist youth in the worthwhile utilization of their 

spare time. 

4. To enable teachers to understand better the forces 

that motivate pupils to react as they do to many of 

the problematic situations with which they are 

confronted. 

D. Contributions to the Community 

1. To promote better school and community relations. 

2. To encourage greater community interest and support 

of the school. 
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Kindred (1968, pp. 323-324), in his book The Intermediate 

Schools', listed the'following set of purposes for activities 

programs: 

1. To build school spirit. It is important that as the 

child grows he develops a sense of belonging, a sense of 

identification, and specifically a sense of his own role, 

and a point of reference for understanding each succeed

ing year. 

2. To explore leisure-time hobbies. The best opportunity to 

learn about the vast array of hobbies and their accompany

ing skills is at the age when exploration and trial are 

most appropriate. 

3. To explore new or different interest areas. At the pre-

pubescent and early adolescent stage, the student is most 

ready to see the world around him. 

4. To provide an opportunity to learn and to test social be

havior. Almost the only organized situation where the 

prepubescent and early adolescent can learn the social 

know-how that is still in demand in the adult world is in 

a school under the guidance of adults who are prepared 

for such teaching-learning situations. 

5. To develop and maintain good physical and mental health. 

6. To provide an opportunity to be of service to the school. 

Idealism is strong and the middle school pupil desires to 

help the world—to be of service to someone or some group. 
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7. To participate in school government and citizenship-

training situations. 

Michael Rizzo (1971, p. 183), in his article "An Active 

Activities Program," suggested that a comprehensive activities 

program should be based upon six objectives. They are as follows: 

1. To help students develop a knowledge of the responsibili

ties of living in a democratic society. 

2. To aid students in the development of appreciation and 

skills in physical, instructional and recreational 

activities . 

-3. To aid in the development of student initiative and self-

direction in accordance with the maturity of early 

adolescence." 

4. To complement and supplement regular classroom activities. 

5. To meet the needs and interests of early adolescence. 

6. To encourage maximum student involvement in cocurricular 

activities. 

In summary, it is most important that the objectives of 

today's student activities programs should be in keeping with the 

nature of today's students. In the document Reform of Secondary 

Education (Kettering Foundation 1973, p. 139), it was pointed out 

that the purposes or objectives of school programs should be 

aligned realistically with the development of new knowledge and 

the increased sophistications students bring to school. 
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Specialized Student Activities Programs for 
Prepubescent and Early Pubescent Youth 

It is essential that student activities programs in ju

nior high/middle schools be designed to meet the social, physical 

and emotional needs of their students and not be merely mirrors 

of high school activities. Faunce (I960, p. 38) supported this 

position when he stated, "How should the activities program of a 

junior high school be different from that of a senior high school? 

In many junior high schools this question has not yet been 

thoughtfully faced. The program is too often copied from that of 

the senior high school." 

There is an American tendency to note what other people 

are doing and attempt to emulate it. To a certain extent, this 

has been true of the growth of student activities programs in 

many junior high schools. The trend of emphasis in the senior 

high school has been on earlier and earlier participation in 

adult activities. Apparently Margaret Mead felt there was great 

danger in the junior high school emulating the senior high school 

activities program. She (1965, p. 7) stated: 

It is superficially incongruent with the junior high 
school movement to emulate the high school. The junior 
high school was designed to protect the young adolescent 
by a separate pace of slower induction to the complexity 
of high school life. The whole movement began when 
thinking in chronological age group terms had not been 
amplified by our knowledge of the great extremes of 
variation in the ages that boys and girls enter their 
growth spurt and enter puberty. Junior high schools 
were designed for children in three grades of school: 
seventh, eighth, and ninth. The grades were postulated 
on age and not on size, strength, or stage of puberty. 
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They have resulted inadvertently in classifying together 
boys and girls at the age when they vary most, within 
each sex, and between the sexes, are least suited to a 
segregated social existence. Also, they have divorced 
them from their reassurances of association with the 
children like their own recent past selves and older 
adolescents like whom they will someday become. When 
a type of school that was designed to cushion the shock 
of change in scholastic demands has become the focus of 
the social pressures which were once exerted in senior 
high school, problems have been multiplied. 

Programs should reflect the nature of the population. 

The important difference between a senior high school population 

and that of a junior high school/middle school is that the latter 

group is in transition. Wattenberg (1965, p. 35) suggested that 

there were three steps of growing up: childhood, pre-adolescence, 

and adolescence. The students in a junior high/middle school are 

in all three stages of growth and. at different times. This is not 

generally true of a senior high school and the activities pro

grams should reflect this important difference. 

As pointed out earlier, a successful activities program 

should take into account the needs of the participants. Recogniz

ing a growing tendency to not differentiate between junior and 

senior high students, a group of California junior high school 

administrators formulated a list of imperative needs specifically 

of the junior high school student. These needs are as follows: 

1. All junior high school youths need to explore their own 

aptitude and to have experiences basic to occupational 

proficiency. 
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2. All junior high school youths need to develop and main

tain abundant physical and mental health. 

3. All junior high school youths need to be participating 

citizens of their school and community, with increasing 

orientation to adult citizenship. 

4. All junior high school youths need experiences and under

standing, appropriate to their age and development, which 

are the foundation of successful home and family life. 

5. All junior high school youths need to develop a sense of 

the values of material things and the rights of ownership. 

6. All junior high school youths need to learn about the 

natural and physical environment and its effects on life 

and to have opportunities for using the scientific ap

proach in the solution of problems. 

7. All junior high school youths need enriched living which 

comes from appreciation of an expression in the arts and 

from experiencing the beauty and wonder of the world 

around them. 

8. All junior high school youths need to have a variety of 

socially acceptable and personally satisfying leisure 

time experiences which contribute to their personal 

growth or to their development in wholesome group rela

tions , or both. 

9. All junior high school youths need experiences in group 

living which contribute to personality and character 
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development; they need to develop respect for other per

sons and for their rights, and to grow in ethnical 

insights. 

10. All junior high school youths need to grow in their abil

ity to serve, listen, read, think, speak and write with 

purpose and with appreciation (California State Depart

ment of Education 1949, pp. 6-11). 

Armed with insight as to the needs of the junior high 

school youth, administrators and teachers should develop activi

ties which reflect these needs and are distinctively different 

from senior high school programs. 

Assessing the Effectiveness of Student 
Activities Programs 

Finally, a review of the literature related to student 

activities programs, specifically in a junior high/middle school, 

would be incomplete without some comment on strategies for the 

evaluation of such programs. 

Evaluation of an activities program is an essential part 

of a successful program. Also, it is often neglected. Dumas and 

Beckner (1968, p. 231) suggested that the program should be evalu

ated in light of acceptable goals and purposes of education in 

the local school. 

The criteria for evaluation offered by Dumas and Beckner 

(1968, p. 231) are as follows: 



1. The activities program supplements the class program and 

is an integral pari: of the total design for local public 

education. 

2. Student needs and interests are given special attention 

in the design of the program. 

3. Democratic ideals and processes are basic to the program. 

4. Careful consideration is given to social acceptance and 

community preferences . 

5. The program is designed to serve all students, and costs 

or other factors which might inhibit participation of 

some students are avoided. 

6. Financing and records follow accepted business procedure 

and avoid all practices which might be detrimental to 

student development or community public relations. 

7. Teacher training, experience and preferences are con

sidered just as carefully in assigning activity sponsor

ship as in making classroom assignments. 

8. A continuous program of evaluation exists and constant 

efforts are made to improve individual activities and the 

total program. 

Dumas and Beckner (1968, p. 231) suggested that investi

gative procedures that could be used to evaluate the student 

activities program are as follows: 

1. Questionnaires, check sheets, rating scales, etc. 

2. Evaluations by visiting committees or individual experts. 



3. Conferences with small groups of students in homerooms 

or other groups .. 

4. Visits to other schools to gather comparative data by 

groups or individuals who are active in the program. 

5. Discussions with faculty members individually and 

collectively. 

Kindred (1968, p. 329) suggested that activities programs 

should be evaluated on the basis of: "Is the activities program 

organized for the total welfare of all the pupils?" More specif

ically, he (1968, p. 329) proposed that the following questions 

be asked as a means of reviewing and rating activities programs: 

1. Does the activities program complement and enrich class

room learning? 

2. Does the activities program meet the needs and interests 

of the students? 

' 3 .  I s  c o m p e t e n t  f a c u l t y  s u p e r v i s i o n  p r o v i d e d ?  

4. How are faculty sponsors selected? What recognition is 

given to faculty sponsors? How is the teaching load 

computed? 

5. Do the students participate in the management of the 

activities ? 

6. How does the school insure an opportunity for all the 

students to participate? 

7. How are students encouraged to participate in school 

government? 
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8. How are assembly programs developed? 

9. How are students encouraged to participate in community 

activities and services? 

10. How are school publications produced? 

11. How may students participate in art, music, or dramatic 

activities ? 

12. What guidelines, developed by whom, are in operation for 

school social events? 

13. Do all the students have the opportunity to participate 

in all sports? 

14. What clubs have been organized because of an expressed 

student interest? 

15. How are the finances of the activities handled? Do stu

dents participate in the handling and accounting of the 

monies ? 

16. What provisions are made for the easy dissolution of an 
I' 

•activity no longer satisfying a need? the creating of a 

new requested activity? 

Accreditation of junior high/middle schools is gaining 

acceptance, and an important component of the self study is a re

view of the student activities program. This seems like a good 

alternative for schools lacking an accepted evaluation process 

for assessing the effectiveness of programs. 
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Summary 

The need for additional examination of student activities 

programs in junior high/middle schools is apparent. The litera

ture substantiates the importance of activities programs in a 

comprehensive school curriculum and yet research in the area is 

lacking, especially for the junior high/middle schools. 

Students, teachers and administrators have varying con

cerns about activities programs. Writers suggested that many 

activities programs are being received apathetically by students 

and resisted by teachers . There seems to be confusion as to the 

desired purposes and objectives of activities programs. 

Additionally, there appears to be evidence that junior 

high/middle school activities programs often tend to emulate, high 

school programs, giving little reflection of the unique needs and 

characteristics of the pre-addescent and early adolescent. 

Usually before effective change can be made, one needs to 

assess the "current state of the art." Therefore, it was the 

purpose of this study to ascertain current practices regarding 

student activities programs in Arizona junior high/middle schools, 

and to make recommendations for consideration of changes that 

should be made in this vital component of junior high/middle 

school curriculum. 



CHAPTER 3 

RESEARCH PROCEDURES 

This study, descriptive in nature, involved the use of a 

present practices questionnaire which was administered to princi

pals of junior high/middle schools that were listed by the Ari

zona State Department of Education. 

The questionnaire sampled principals' viewpoints in the 

following areas: administration/supervision of activities pro

grams, evaluation procedures, financing of programs, athletics, 

music, school trips, school clubs, school assemblies, school pub

lications and student councils. No individual persons or schools 

are identified-. The study was conducted in cooperation with the 

Arizona Middle School/Junior High Association. 

Specific listing of procedures used for a pilot study 

conducted with the Arizona Middle School/Junior High Association 

were as follows: 

1. Informally discussed with several junior high/middle 

school principals their concerns in their activities 

programs. 

2. Reviewed the literature. 

3. Constructed a questionnaire surveying present practices 

regarding student activities programs. 

33 
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4. Met with selected principals of schools belonging to the 

Arizona Middle School/Junior High Association to ask 

their cooperation in assessing the utility of the ques

tionnaire. The writer distributed the questionnaire to 

the selected principals and requested that within a two-

week period they be returned with their comments and rec

ommendations for change. 

5. Tabulated principals' responses and discussed their com

ments and recommendations with Dr. Donald C. Clark of the 

Department of Secondary Education, University of Arizona. 

6. With Dr. Clark's guidance, made adjustments in the 

questionnaire. 

7. Developed a cover sheet that explained the purpose of the 

study, asked respondents to identify the organizational 

pattern of their school, and to identify their school's 

enrollment. 

Specific listings of procedures used in administering the 

questionnaire to Arizona principals of junior high/middle schools 

were as follows: 

1. Using the Arizona State Department's guide, the writer 

developed a list of names and addresses of all principals 

of junior high/middle schools in the state of Arizona. 

2. The questionnaire was then mailed to 264 principals of 

junior high/middle schools in Arizona. 
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3. A total of 152 questionnaires was returned, which repre

sents a 57% sample of the population. 

Utilizing the information on the cover sheets, six addi

tional categories were developed that were based on organization

al patterns for instruction and enrollment. The organizational 

patterns compared were middle schools, grades seven-eight junior 

high schools, and grades seven-eight-nine junior high schools. 

Enrollment comparisons were on the basis of schools hav

ing less than 600 students and those exceeding 600 students. 

The number of returned questionnaires per category are as 

follows: 

Middle Schools n = 63 

-600 students n = 19 

+600 students n = 44 

Grades 
junior 

seven-eight 
high schools n = 39 

-600 students n = 21 

+600 students n = 18 

Grades 
junior 

seven-eight-nine 
high schools n = 34 

-600 students n = 19 

+600 students n 15 

Of the total number of returned questionnaires, 18 were 

discarded because their organizational patterns for instruction 

did not meet the criterion for being categorized as a middle 
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school, grades seven-eight or grades seven-eight-nine junior high 

schools. 

A copy of the questionnaire is included in Appendix A. 

Additionally, a telephone interview with 14 junior high/ 

middle school administrators was conducted. 

The purposes of the interviews were to discuss with ad

ministrators of schools that were identified as having effective 

student activities programs their procedures for the following: 

1. Selection of student activities sponsors. 

2. Criterion used in selecting sponsors. 

3. In-service training provided sponsors. 

4. Strategies used to provide activities sponsors time to 

plan and evaluate activities they sponsor. 

A copy of the questionnaire used during the telephone in

terviews is included in Appendix B. 

The 14 junior high schools used in the telephone survey 

were: Amphitheater Junior High School, Benson Junior High 

School, Frank Borman Junior High School, Lawrence Cross Junior 

High School, Deer Valley Junior High School, Desert Sands Junior 

High School, Fickett Junior High School, Gilbert Junior High 

School, Mesa Junior High School, Tolson Junior High School, 

Sahuarita Junior High School, Townsend Junior High School, and 

Vail Junior High School. 

The schools with effective student activities programs 

were selected in the following manner: 



The writer solicited from Dr. Robert L. Armstrong, a pro

fessor at Arizona State University specializing in stu

dent activities programs, names of junior high/middle 

schools that had, in his opinion, effective activities 

programs. 

The writer solicited from Dr. Donald C. Clark, a profes

sor at The University of Arizona specializing in studies 

pertaining to junior high/middle schools, names of 

schools that had, in his opinion, effective activities 

programs. 

The telephone interviews were initially started using the 

names of schools offered by Dr. Armstrong and Dr. Clark. 

During the course of the interviews, the administrators 

were asked to submit names of other schools that in their 

opinion had effective activities programs. Using this 

method, a cross reference was developed. The 14 schools 

finally selected were the schools most often named by 

those interviewed. 

No attempt was made to classify schools for the telephone 

interview portion of the study. The purpose of this por-

tion of the study was to identify and interview schools 

having effective programs regardless of organizational 

patterns or size. 



Analysis of the Data 

Strategies for data management were developed with con

sultation from Dr. Darrell Sabers of The University of 

Arizona. 

Results of the questionnaire were tabulated according to 

the number of responses for each item. 

There are nine categories in the "Present Practices Ques

tionnaire" (Appendix A). An individual table was com

piled for each category that expressed the number of 

responses per question as follows: 

A. From all responding schools. 

B. Responding middle schools with enrollments of less 

than 600 students. 

C. Responding middle schools with enrollments of more 

than 600 students. 

D. Responding grades seven-eight junior high schools 

with enrollments of less than 600 students. 

E. Responding grades seven-eight junior high schools 

with enrollments of more than 600 students. 

F. Responding grades seven-eight-nine junior high 

schools with enrollments of less than 600 students. 

G. Responding grades seven-eight-nine junior high 

schools with enrollments of more than 600 students. 

Each response was also expressed in terms of percent. 

The percentages were based upon the number of responses 

to each question. 
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4. During the course of analyzing and tabulating responses 

to the questionnaire, the writer observed that the nature 

of most responses to Question 4 in Section III, responses 

to Sections VII and IX, and responses to Questions 62 and 

63 were irregular enough to conclude that either respon

dents did not read the questions carefully or that the 

questions were poorly worded. Therefore, rather than 

trying to make a judgment on the basis of questionable 

data, these questions were eliminated from the study. 

5. Responses from the telephone interviews were noted during 

the interview. They are presented in Chapter 4 of this 

study in narrative form. 

Summary 

This chapter was organized into the following four sec

tions: (1) research design, (2) procedures used in developing 

measuring instruments, (3) procedures used in administering mea

suring instruments, and (4) statistical procedures. 

For a research design, this study used the descriptive 

approach. Use was made of the "Present Practices Questionnaire" 

and telephone interviews. 

The "Present Practices Questionnaire" was developed in 

conjunction with a pilot study conducted with the Arizona Middle 

School/Junior High Association. The questions posed in the tele

phone survey were developed with consultation from Dr. Donald C.. 

Clark of The University of Arizona. 
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The "Present Practices Questionnaire" was mailed to 264 

principals of junior high/middle schools in the state of Arizona. 

Additionally, a telephone interview with 14 junior high/middle 

school administrators was conducted. The administrators selected 

were nominated by Dr. Robert L. Armstrong of Arizona State Univer

sity, Dr. Donald C. Clark of The University of Arizona, and other 

school administrators participating in the survey. 

Statistical procedures used were developed with consulta

tion from Dr. Darrell Sabers of The University of Arizona. Re

sponses from the questionnaire and telephone surveys were 

tabulated and presented in table and narrative form respectively. 



CHAPTER 4 

, THE FINDINGS 

Introduction 

For the purpose of presenting the findings of the study, 

this chapter is divided into 10 sections. The first through 

ninth sections are concerned with presenting data and conclusions 

collected from the "Present Practices Questionnaire" (Appendix A). 

The tenth section reports the findings and conclusions of the 

telephone survey (Appendix B) administered to administrators of 

selective schools. 

The first section reports the findings in the areas of 

administration of student activities programs. The second through 

ninth sections report findings regarding current practices in 

athletics, music, non-athletic and non-musical contests, school 

trips, school clubs, school assemblies, school publications, and 

student government, respectively. 

Each section begins with the writer's commentary on the 

findings from the questionnaire. Each section is concluded with 

a table(s) that presents the statistical compilation of the per

centage of responses per question. 

41 
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Section I; Administration 

The questionnaire posed a series of questions that per

tained to the administration and management of student activities 

programs in Arizona middle and junior high schools. Responses 

indicate that a school's principal is the person most often iden

tified as having major administrative responsibilities for stu

dent activities programs. Schools with enrollments exceeding 600 

students (hereafter referred to as "larger schools"; schools with 

enrollments of less than 600 students will be referred to as 

"snaller schools"), particularly the larger middle schools, indi

cated some use of faculty committees as a means of administering 

the student activities programs. 

Commonly, student activities programs occurred during a 

special activity period or before or after school. Middle 

schools and schools organized seven-eight-nine indicated more of 

an effort to integrate the student activities programs into the 

daily program. 

In general, the teaching load of teachers did not change 

because of their involvement with student activities duties . 

Most schools did not provide additional compensation to teachers 

sponsoring student activities programs. Exception to this would 

be seven-eight-nine junior high schools. In these schools there 

was indication that sponsors of athletic activities were paid for 

extra duty. This was especially true with the smaller seven-

eight-nine junior high schools . 



The questionnaire indicated that in Arizona assemblies, 

homeroom discussions and student handbooks were the most common 

methods used to acquaint students with the activities program. 

The smaller middle schools and seven-eight-nine junior high 

schools tended to place greater emphasis on the use of homeroom 

discussions. 

A concern listed in Chapter 2 of this study related to 

the amount of activity in which a particular student partici

pates . Responses to the questionnaire indicated that overwhelm

ingly Arizona middle and junior high schools placed no arbitrary 

control upon the participation of students. In most schools 

there was some indication that the daily schedule tended to con

trol participation in some activities . However, this seemed to 

be less of a problem with the larger middle schools. 

Generally, schools responding to the questionnaire indi

cated little effort was made to formally evaluate the quality of 

participation in student activities. The middle schools indi

cated some effort to seek reports from activities sponsors rela

tive to the progress of individual students in activities . 

Expenditures from student funds were usually authorized 

by the principal or in some schools, a general treasurer. 

The usual practice of auditing student activities funds 

was through an annual audit made by officials appointed by the 

local school boatd and an annual audit by an outside auditor. 

Responses from the smaller middle schools and smaller 
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seven-eight-nine junior high schools suggested that there was not 

a regular audit of student funds in some of their schools. 

In the area of financial support of student activities 

programs, most of the schools indicated that their board of edu

cation supplied financial assistance for the support of interscho-

lastic athletic contests. The responses from the seven-eight-nine 

junior high schools suggested a type of accounting system similar 

to a high school bookstore. It can be assumed that this is due 

to Arizona Interscholastic Association regulations regarding 

ninth grades. There was little support, except for the smaller 

seven-eight junior high schools, for mandatory activities fees. 

The smaller middle schools indicated a reasonably common practice 

of selling season tickets for activities . The smaller seven-

eight and seven-eight-nine junior high schools indicated that 

they receive less support from their school board than the other 

schools that responded to the questionnaire. 

One of the most common terms used in education today is 

"accountability." Accountability infers an evaluation system is 

present that insures that an organization's goals are being met. 

Forty-three percent of the responding schools indicated that no 

specific steps in evaluation of their student activities program 

had been taken. Twenty-four percent of the seven-eight-nine 

junior high schools indicated that a study had been made relative 

to the extent of participation of students in different 

activities. 
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A few of the seven-eight and seven-eight-nine-junior high 

schools indicated there had been some effort to solicite the 

opinion of parents with respect to the value of the student ac

tivities programs. Additionally, some of the seven-eight junior 

high schools and middle schools indicated an effort to solicite 

teacher's evaluations as to the student activities programs with

in their school. The smaller middle schools and seven-eight-nine 

junior high schools were the schools that most strongly indicated 

that no specific steps in evaluation have been taken. 

Of the schools that responded that some steps in evalua

tion of student activities programs had been taken, the most com

mon result of this evaluation was that greater emphasis was 

placed upon securing wider participation in activities by the 

student body and a considerable increase in the total number of 

activities. This was especially true in the responding seven-

eight-nine junior high schools . Middle schools indicated that 

the types of activities were changed. Seven-eight junior high 

schools felt that there was little actual influence as a result 

of the evaluation on the program. Table 1 presents the tabula

tion of the data for this section. 

In summary, in Arizona the principal seems to have the 

major responsibility for administering student activities pro

grams in middle and junior high schools. The principal was re

sponsible for setting policy, developing the daily class schedule 

that did or did not accommodate a student activities program, 



Table 1, continued. Responses of School Categories to Questionnaire Items 

Middle Schools Junior High (7-8) Junior Hiqh (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 • 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

Administration Part I 

1 63 82 52 73 65 26 58 93 26 54 
2 18 10 13 11 8 20 20 0 47 26 
3 10 2 26 11. 15 0 9 7 10 9 
4 10 2 26 11 15 0 9 7 10 9 
5 6 2 0 2 8 18 11 0 16 9 
0 3 2 4 3 4 0 2 0 0 3 

Administration Part II • 

1 5 54 46 52 30 6 23 28 47 37 
2 48 25 23 25 26 8 23 67 27 50 
3 47 20 27 23 43 31 54 0 27 13 

Administration Part III • 

1 12 22 14 19 10 19 15 0 7 4 
2 9 9 11 8 13 0 7 4 24 15 
3 3 19 23 19 10 5 8 13 14 13 
4 X X X X X X X X X X 
5 33 24 14 20 31 30 31 13 0 15 
6 4 3 8 4 • 0 14 7 6 17 14 
7 9 8 14 8 10 8 10 13 3 15 
8 16 12 29 16 15 22 19 43 10 25 
0 1 0 0 0 5 0 0 4 7 6 



Table 1, continued. Responses of School Categories to Questionnaire Items 

Question 
Number 

Middle Schools 
Less More 
than than 

All 600 600 
Schools Pupils Pupils Total 
N=136** N=19 N=44 N=63 

Junior High (7-8) 
Less 
than 
600 

Pupils 
N=21 

More 
than 
600 

Pupils 
N=18 

Total 
N=39 

Junior High (7-8-9) 
Less More 
than than 
600 600 

Pupils Pupils Total 
N=19 N-15 N=34 

Administration Part IV 

1 21 26 16 35 18 20 19 2 19 18 
2 7 7 11 12 3 7 5 10 6 7 
3 8 3 7 8 11 16 13 3 11 7 
4 26 34 27 47 23 13 18 30 11 24 
5 11 11 5 13 15 14 15 13 11 11 
6 12 8 . 18 17 18 14 16 3 11 7 
7 13 11 13 17 12 14 13 10 23 17 
0 2 0 0 0 0 0 0 10 6 7 

Lnistration Part V 

1 61 61 8 66 58 39 51 67 55 66 
2 9 10 0 8 8 18 14 0 5 3 
3 6 0 0 0 0 4 2 0 0 0 
4 1 0 6 1 0 0 0 0 5 3 
5 0 0 0 0 0 0 0 0 0 0 
6 5 8 6 7 0 7 4 9 0 5 
7 22 21 6 18 33 26 29 19 20 20 
0 1 4 X X X X X X 5 X X 



Table 1, continued. Responses of School Categories to Questionnaire Items 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136** N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

Administration Part VI 

1 48 50 43 47 55 27 41 68 51 55 
2 6 8 7 8 5 15 7 0 0 0 
3 3 0 0 0 0 0 5 0 11 5 
4 4 0 0 0 0 0 12 0 0 0 
5 19 17 43 26 15 11 12 0 24 11 
6 20 25 7 18 20 46 21 16 24 19 

Administration Part VIII 

1 14 21 7 17 19 12 11 14 8 12 
2 18 17 22 20 20 6 12 23 25 23 
3 46 46 48 48 51 41 44 55 38 45 
4 7 2 22 9 6 12 8 0 3 2 
5 5 3 0 2 3 6 4 0 10 6 
6 4 11 7 _ 2 6 9 7 0 3 2 
0 6 0 .4 1 3 15 8 9 10 10 

Administration Part X 

1 13 19 8 15 10 10 3 42 0 21 
2 2 5 0 2 8 5 3 0 0 0 
3 6 2 0 1 0 0 0 0 0 0 
4 2 2 0 1 8 0 3 0 0 0 
5 8 5 4 4 1 56 8 13 0 9 



Table 1, continued. Responses of School Categories to Questionnaire Items 

Middle Schools Junior Hiqh (7-8) Junior Hiqh (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 . 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136** N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

Administration Part X, Continued 

6 29 5 46 20 28 0 25 13 53 32 
7 7 7 12 9 12 0 4 0 0 3 
8 30 49 25 39 28 16 14 13 35 23 
0 7 5 4 9 0 0 0 19 0 12 

Administration Part XI 

1 8 2 0 1 19 3 12 0 0 0 
2 1 27 5 2 2 0 1 0 0 0 
3 11 33 94 22 6 3 5 4 0 2 
4 28 33 24 30 • 19 41 27 32 57 24 
5 5 2 0 1 8 0 7 0 43 6 
6 2 3 5 4 4 0 2 0 0 0 
7 4 7 5 6 2 3 2 4 0 2 
8 3 3 14 6 2 0 1 4 0 2 
9 7 3 0 2 11 9 10 14 8 11 
10 8 8 9 9 6 19 11 4 0 2 
11 17 12 29 16 15 16 15 27 16 22 
12 9 0 0 0 4 0 2 0 0 0 
0 1 0 0 >0 0 0 0 9 0 6 



Table 1, continued. Responses of School Categories to Questionnaire Items 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

fill 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136** N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

Administration Part XII 

1 43 69 38 58 40 37 39 36 12 24 
2 16 9 23 14 7 17 11 18 29 24 
3 7 4 4 4 3 12 7 9 8 9 
4 3 0 4 2 0 4 2 9 8 9 
5 6 0 0 0 0 0 0 0 4 2 
6 8 0 - 11 4 7 11 11 4 17 12 
7 6 0 0 0 0 0 0 0 4 2 
8 0 0 0 0 0 0 0 0 0 0 
9 0 0 4 1 0 0 0 0 8 4 
10 1 0 0 0 7 0 4 0 0 0 
11 10 11 8 10 20 4 13 4 4 4 
12 • 8 7 8 7 3 8 9 14 4 9 
0 2 0 0 0 7 0 4 4 0 2 

Mministration Part XIII 

1 27 47 23 17 13 40 26 61 58 62 
2 5 0 0 0 13 0 6 0 0 0 
3 4 7 6 3 7 7 6 0 8 4 
4 2 0 0 0 7 13 10 0 0 0 
5 15 13 23 26 7 7 6 0 0 0 
6 34 27 23 48 13 27 19 15 33 25 



Table 1, continued. Responses of School Categories to Questionnaire Items 

Question 
Number 

All 
Schools 
N=136** 

Less 
than 
600 

Pupils 
N=19 

Middle Schools 
More 
than 
600 

Pupils 
N=44 

Total 
N=63 

Junior High (7-8) 
Less More 
than than 

600 600 
Pupils Pupils Total 
N=21 N=18 N=39 

Junior High (7-8-9) 
Less 
than 
600 

Pupils 
N=19 

More 
than 
600 

Pupils 
N=15 

Total 
N=34 

Administration Part XIII, Continued 

7 7 0 6 1 0 0 0 0 0 0 
8 5 0 18 5 13 0 6 15 0 8 
9 5 7 0 1 27 13 19 0 0 0 
0 7 0 0 0 0 0 0 4 0 1 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 

**A11 numbers refer to responses to questionnaires, not each specific item. 

<J1 
H 
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authorizing expenditures, and was responsible for authorizing and-

evaluating the school's student activities programs. 

The seven-eight-nine junior high schools are more apt to 

give additional compensation and make allowances in teacher's 

schedules for sponsors of student activities programs. This was 

probably due to the influence of the ninth grade, whose activi

ties fall under the jurisdiction of the Arizona Interscholastic 

Association. Additionally, the accounting systems for student 

expenditures appeared to be more formalized in these schools. 

The larger middle and junior high schools appeared to be 

less hampered by scheduling problems created by accommodating 

student activities programs. 

There seemed to be little emphasis placed upon the evalu

ation of student activities programs. The smaller schools seemed 

to place less emphasis on the evaluation of their programs than 

did the larger middle and junior high schools. 

Section II: Athletics 

Excepting middle schools and the smal.],er seven-eight-nine 

junior high schools, athletics were considered a part of the to

tal school program in Arizona. 

Schools usually required some sort of evaluation of the 

athletic program. This was especially true in the larger seven-

eight-nine junior high schools. The smaller seven-eight-nine 

junior high schools did not tend to stress the evaluation of ath

letic programs. Most of the responding schools indicated that a 
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physician generally was not present at athletic contests. The 

exceptions to this were the larger seven-eight-nine junior high 

schools. 

Most of the Arizona middle and junior high schools did 

not have parent booster clubs. However, the larger seven-eight-

nine junior high schools and larger middle schools indicated more 

of a tendency to have booster clubs than the other schools 

responding. 

Commonly, athletic contests occurred within the extended 

school day in Arizona middle and junior high schools. 

The majority of schools surveyed indicated some form of 

intramural program. The larger middle and junior high schools 

indicated a much stronger preference for intramural programs than 

the smaller schools. 

Responding schools felt that there was ample opportunity 

for girls in sports in terms of competition, facilities and 

coaching. Most schools felt that their programs met Title IX 

guidelines. 

Policies pertaining to athletics tended to be formulated 

by coaches, school boards, superintendents and principals. Poli

cies regarding participation in athletics were either to encour

age all students to try out for athletic teams with the 

understanding that only those showing sufficient ability to make 

the team would be retained or to try out for the team and to re

tain all students regardless of their athletic ability. The 
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larger seven-eight junior high schools tended to place more em

phasis on retaining only the best athletes. The smaller seven-

eight junior high schools indicated more interest in not cutting 

students from athletic squads due to lack of ability. None of 

the schools surveyed indicated that only students with superior 

athletic abilities .are encouraged to strive for a team 

membership. 

Records of athletic expenditures generally were kept by 

the principal and/or the school business manager. A considerable 

number of schools in all three categories indicated that records 

were kept by an athletic director. This would indicate that a 

number of schools have an individual identified as directing the 

athletic program. 

The most common arrangement for compensating coaches was 

to have the coaches teach their regular teaching load and to re

ceive extra pay for their coaching. However, all the respondents 

for the larger seven-eight junior high schools indicated that 

their coaches teach reduced loads and receive no extra compensa

tion for coaching. 

Tables 2 through 6 give the statistical data for this 

section. 

In summary, middle schools and the smaller seven-eight-

nine junior high schools seemed to place less emphasis on ath

letics than schools in the other categories . Large schools were 

more likely'to have intramural programs than supplement the 



Table 2. Percent of Each School Category Responding "Yes" to Questions 1 through 17 on 
Section II: Athletics* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 40 27 10 22 65 72 67 11 15 42 
2 30 29 21 27 32 55 43 11 21 22 
3 67 77 68 74 63 67 65 72 50 62 
4 43 32 47 27 53 39 46 39 62 50 
5 15 5 0 3 10 0 5 28 69 47 
6 45 56 26 47 47 39 45 39 44 42 
7 18 5 37 14 0 0 0 6 87 45 
8 15 5 0 3 10 0 5 19 75 47 
9 76 80 84 81 74 22 46 • 65 94 79 
10 29 29 42 33 37 33 35 24 6 15 
11 59 54 74 60 39 67 53 41 87 64 
12 42 43 89 55 23 28 36 29 100 32 
13 60 54 84 62 47 72 58 35 87 56 
14 93 93 95 94 85 100 95 76 100 88 
15 87 84 95 87 95 83 89 71 100 85 
16 94 98 95 95 89 100 95 82 100 91 
17 84 . 88 80 85 89 95 92 69 75 72 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 3. Percent of Each School Category Responding "No" to Questions 1 through 17 on 
Section II: Athletics* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 4 57 53 56 21 28 23 44 12 30 
2 54 49 74 57 47 39 43 72 37 61 
3 20 9 32 16 32 28 30 17 19 18 
4 47 60 42 55 42 44 43 44 25 35 
5 75 86 84 84 85 100 92 61 19 41 
6 47 37 73 45 47 61 53 50 31 44 
7 48 2 56 19 95 100 97 88 0 45 
8 47 5 74 26 80 100 89 56 19 37 
9 13 6 16 8 21 28 24 12 0 6 
10 64 62 47 57 63 67 65 71 81 76 
11 36 41 26 36 55 33 44 41 6 24 
12 34 29 5 24 41 50 45 41 0 41 
13 20 36 10 29 10 5 8 4 0 15 
14 4 . 2 0 2 5 0 2 18 0 9 
15 5 7 0 5 5 5 2 6 0 3 
16 4 2 0 2 0 0 0 12 0 6 
17 7 9 10 9 5 0 2 12 0 6 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 4. Percent of Each School Category Responding "Uncertain" to Questions 1 through 
17 on Section II: Athletics* 

Middle Schools Junior Hiqh (7-8) Junior Hiqh (7-8-9) 
Le.ss More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 3 5 0 3 0 0 0 0 6 0 
2 8 15 0 10 10 5 8 0 12 0 
3 7 9 0 6 0 0 0 5 19 12 
4 4 0 0 0 5 17 11 5 6 6 
5 3 5 0 3 5 0 3 0 6 3 
6 4 2 10 4 0 0 0 0 12 6 
7 30 88 0 61 0 0 0 0 12 6 
8 30 15 0 62 0 0 0 0 6 3 
9 7 15 0 10 0 0 0 12 6 9 
10 3 4 0 3 0 0 0 0 12 6 
11 1 0 0 0 0 0 ' 0 6 6 6 
12 5 • 9 0 6 6 0 3 0 0 0 
13 5 7 0 5 10 0 5 11 6 3 
14 1 2 0. 2 5 0 2 0 0 0 -
15 5 9 0 6 5 5 2 12 0 6 
16 7 0 0 2 0 0 0 0 0 0 
17 7 2 5 3 5 0 2 12 25 19 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 5. Percent of Each School Category Responding "Not Applicable" to Questions 1 
through 17 on Section II: . Athletics* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 17 10 37 19 10 0 5 44 6 28 
2 7 7 5 6 10 0 5 17 19 10 
3 6 5 0 3 5 0 5 5 12 9 
4 6 7 10 8 0 0 0 11 6 9 
5 7 5 16 7 0 0 0 11 6 9 
6 4 5 0 3 5 0 3 11 12 6 
7 4 5 5 5 5 0 3 6 0 2 
8 8 0 26 8 5 0 3 25 0 12 
9 2 0 0 0 5 0 3 12 0 6 
10 4 4 10 6 0 0 0 6 0 6 
11 4 4 0 3 5 0 3 12 0 6 
12 19 19 .5 14 29 22 26 29 0 •20 
13 15 2 5 3 32 22 28 11 6 10 
14 2 2 5 3 0 0 0 6 0 3 . 
15 2 0 5 2 0 0 0 12 0 6 
16 1 0 5 1 0 0 0 6 0 3 
17 2 0 5 2 5 0 2 6 0 3 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 
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Percent of Each School Category Responding to Questions 18 through 21 on 
Section II: Athletics* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
N=136** N-19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

11 10 5 9 14 2 9 7 20 16 
21 21 20 21 21 22 22 21 22 22 
19 21 23 22 17 17 17 21 14 17 
16 19 23 20 12 15 13 11 10 11 
23 26 26 26 23 12 18 25 . 20 22 
3 2 0 1 2 10 5 4 8 6 
3 0 3 6 7 0 4 11 4 6 
3 0 0 0 7 4 10 0 2 6 

0 0 0 0 0 0 0 0 0 0 
0 0 0 0 0 0 0 0 0 0 
39 60 61 53 55 89 73 70 64 70 
18 0 0 0 0 0 0 0 0 0 
16 40 39 35 45 4 27 25 36 30 

11 35 13 11 8 0 5 15 5 10 
3 2 0 1 4 0 2 0 11 5 
10 10 13 15 4 0 2 10 5 8 
32 5 22 " 15 21 52 39 25 44 34 
16 7 13 9 8 19 15 5 28 16 

<_n 
ID 



Table 6, Continued 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
- Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils' Total Pupils Pupils Total 
Number N=136** N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N-34 

20, Continued 

6 3 2 4 3 4 0 2 0 0 0 
7 23 37 22 34 33 29 31 45 5 26 
0 3 0 13 7 17 0 14 0 0 0 

21 
1 20 30 10 24 18 9 12 33 13 24 
2 60 67 68 68 82 0 40 55 80 66 
3 17 3 10 5 0 100 51 5 0 3 
4 3 0 10 3 0 0 0 5 7 6 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 

**flll numbers refer to responses to questionnaires, not each specific item. 
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regular athletic program than were the smaller middle and junior 

high schools. 

Most schools surveyed appeared to have made provisions 

for adequately providing girls the opportunity to compete in 

athletics. 

The policy of most Arizona middle and junior high schools 

regarding athletic participation was to encourage all interested 

students to participate. However, the majority indicated that 

the students might be required to have an established skill level 

to remain on the team. 

Coaches usually received either additional pay for coach

ing or reduced teaching loads. 

Section III; Music 

Most of the responding schools indicated that they peri

odically evaluate their music program. 

Music students were generally excused from academic 

classes for music performances. Most schools did not schedule 

music activities on weekends. 

Generally, schools allowed their groups to travel and 

perform at other schools, although there was a great reluctance 

on the part of seven-eight-nine schools to do this. 

Music instructors received additional pay in approximate

ly 50% of the schools responding to the survey. Middle schools 

and seven-eight junior high schools rarely paid additional sti

pends to music instructors. However, the seven-eight-nine junior 
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high schools often did. This was especially true in the smaller 

seven-eight-nine junior high schools. 

Most students entered the music programs either on the 

basis of their own interest or at the request of the music teach

er. However, 18 to 20 of the schools surveyed enrolled on the 

basis of student skill demonstrated by a tryout performance. 

This was especially true in the larger seven-eight-nine junior 

high schools. 

Most music classes were scheduled as a regular class 

period. Very few schools required music instruction to take 

• place during out-of-school time. 

Most musical organizations were financed from the general 

school fund. However, it was a practice among some of the larger 

middle schools and larger seven-eight-nine junior high schools to 

have fund-raising campaigns. 

The statistical data for this section are found in Tables 

7 through 11. 

In summary, music instruction was commonly considered 

part of the regular instructional program and was regularly evalu

ated. Schedule accommodations were made for students receiving 

music instruction. 

The seven-eight-nine junior high schools were more likely 

to compensate music instructors but were also more likely to have 

music tryouts prior to students enrolling in music classes. The 



Table 7. Percent of Each School Category Responding "Yes" to Questions 1 through 6 on 
Section III: Music* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N-44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 73 71 89 77 74 83 78 61 69 65 
2 74 82 68. 77 84 72 78 55 69 62 
3 22 9 42 19 21 22 22 28 25 29 
4 70 82 79 82 74 33 54 47 87 67 
5 56 70 74 73 68 50 59 50 44 47 
6 50 0 0 0 . 47 28 39 22 44 32 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 8. Percent of Each School Category Responding "No" to Questions 1 through 6 on 
Section III: Music* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 12 9 0 6 16 17 13 22 18 21 
2 16 9 21 13 16 17 16 16 25 21 
3 70 77 53 70 68 78 73 55 69 68 
4 18 9 10 9 10 55 32 29 6 18 
5 ' ' 25 9 16 12 16 28 22 22 44 32 
6 45 91 94 92 47 72 59 61 44 53 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 9. Percent of Each School Category Responding "Uncertain" to Questions 1 through 
6 on Section III: Music* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 .. 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 NF44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 7 9 0 6 10 0 8 60 12 6 
2 .07 0 0 0 0 0 0 0 6 3 
3 .07 0 0 0 0 0 0 0 6 3 
4 4 0 0 0 38 11 25 0 6 3 
5 7 7 0 5 10 17 13 0 6 3 
6 .07 7 0 7 0 0 0 0 6 3 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 10. Percent of Each School Category Responding "Not Applicable" to Questions 1 
through 6 on Section III: Music* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 9 9 10 9 0 11 5 16 0 9 
2 10 9 10 9 0 11 5 27 0 15 
3 7 14 5 " 11 10 0 5 16 0 0 
4 9 9 10 8 10 0 5 23 0 12 
5 10 14 10 10 5 5 5 28 6 18 
6 4 0 5 1 5 0 3 16 6 12 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 11. Percent of Each School Category Responding to Questions 7 through 9 on 
Section III: Music* 

Question 
Number 

Middle Schools 
Less More 
than than 

All 600 600 
Schools Pupils Pupils Total 
N=136** N=19 N=44 N=63 

Junior High (7-8) 
Less More 
than than 

600 600 
Pupils Pupils Total 
N=21 N=18 N=39 

Junior High (7-8-9) 
Less More 
than than 

600 600 
Pupils Pupils Total 
N=19 N=15 N=34 

7 
1 20 18 22 20 19 17 18 16 30 25 
2 43 48 32 43 46 43 45 53 33 40 
3 11 9 13 10 13 10 12 10 12 11 
4 10 15 10 13 11 10 10 0 3 2 
5 14 9 19 12 11 20 15 10 21 17 
0 1 0 3 1 0 0 0 10 0 4 

1 64 59 59 59 65 71 68 59 76 68 
2 13 14 13 15 13 5 9 18 6 12 
3 6 4 4 4 13 5 9 12 0 6 
4 17 23 13 21 7 19 14 6 18 12 

1 66 64 42 57 72 77 76 41 76 73 
2 2 0 0 0 4 4 4 0 5 3 
3 10 11 17 8 0 14 6 7 5 9 
4 1 0 0 . 0 8 0 4 0 0 0 
5 17 18 37 24 12 4 7 10 12 15 
6 3 7 4 6 4 0 2 3 5 2 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 

**A11 numbers refer to responses to questionnaires, not each specific item. 
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latter was especially true in the larger seven-eight-nine junior 

high schools. 

Most musical activities were financed from the school 

district's general fund. However, there was more of a tendency 

on the part of the larger middle schools and the larger seven-

eight-nine junior high schools to have fund raising campaigns to 

help support the music activities. 

Section IV: Non-Athletic and 
Non-Musical Contests 

Most schools excused students for non-athletic and non-

musical contests such as science fairs, county fairs, etc. Most 

could be excused from a regular class although there was more re

luctance on the part of the large seven-eight junior high schools 

to do this. 

Faculty members were generally willing to donate time to 

help students in these endeavors. 

Tables 12 through 16 present the statistical data for 

this section. 

Section V: School Trips 

Most schools surveyed had definite regulations concerning 

school trips. A few (22%) of the smaller seven-eight-nine junior 

high schools indicated the contrary. Parents, teachers and ad

ministrators generally cooperated in the planning of school trips. 

In most schools, a sponsor was required to accompany stu

dents on all school trips. However, schools seemed to place only 



Table 12. Percent of Each School Category Responding "Yes" to Questions 1 through 3 on 
Section IV: Non-Athletic and Non-Musical Contests* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 78 82 83 82 79 83 81 61 75 68 
2 62 72 33 61 68 39 54 67 75 71 
3 64 86 74 82 68 81 65 55 47 51 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 13. Percent of Each School Category Responding "No" to Questions 1 through 3 on 
Section IV: Non-Athletic and Non-Musical Contests* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 18 18 17 18 16 17 16 22 19 21 
2 33 27 61 37 32 50 40 22 12 18 
3 31 14 26 18 32 33 32 33 27 30 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 14. Percent of Each School Category Responding "Uncertain" to Questions 1 
through 3 on Section IV: Non-Athletic and Non-Musical Contests* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 1 0 0 0 5 0 3 0 6 3 
2 .07 0 0 0 0 5 3 0 0 0 
3 3 0 0 0 0 5 3 0 20 10 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 15. Percent of Each School Category Responding "Not Applicable" to Questions 1 
through 3 on Section IV: Non-Athletic and Non-Musical Contests* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 2 0 0 0 0 0 0 16 0 9 
2 4 0 5 2 0 5 3 11 12 12 
3 2 0 0 0 0 0 0 11 7 9 

APercents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 16. Percent of Each School Category Responding to Question 4 on Section IV: 
Non-Athletic and Non-Musical Contests* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136** N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 14 16 12 15 8 29 18 4 9 7 
2 22 22 21 21 29 15 23 26 18 23 
3 44 40 46 42 43 41 42 52 50 52 
4 17 22 21 21 17 7 13 0 23 11 
5 • 3 0 0 0 3 7 5 13 0 7 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 

^All numbers refer to responses to questionnaires, not each specific item. 
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a modest emphasis on insuring that parents were fully informed as 

to the legal and financial responsibility of injuries on school 

trips. This was particularly true of the smaller schools in all 

three categories. 

Most schools did not require an evaluative report on 

school trips. The larger middle and seven-eight-nine junior high 

schools tended to be more likely to require some sort of an evalu

ative report. 

The common policy regarding student transportation for 

school trips was that students must travel entirely by means of 

school buses or bonded commercial carriers. However, 30% of the 

middle schools allowed students to travel in private cars with 

parent's permission; 72% of the seven-eight junior high schools 

allowed the same, but only 13% of the seven-eight-nine junior 

high schools allowed students to travel in private vehicles. 

Statistical data for this section are presented in Tables 

17 through 21. 

In summary, most schools recognized the legal responsi

bility regarding school trips and had definite policies regarding 

such. School sponsors were usually required to accompany students 

on school trips. There is little indication that much effort was 

made to evaluate success or failure of school trips. 

Section VI; School Clubs 

A substantial number of the respondents representing the 

smaller seven-eight-nine junior high schools indicated that the 



Table 17. Percent of Each School Category Responding "Yes" to Questions 1 through 6 
on Section V: School Trips* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
, Less More Less More Less More 

than than than than than than 
All 600 600 600 600 600. 600 

Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 80 70 76 77 90 83 86 72 100 85 
2 73 81 89 83 67 61 64 72 56 65 
3 89 88 100 88 95 100 95 67 100 82 
4 91 88 100 92 95 100 97 78 87 82 
5 52 33 100 47 42 61 51 47 75 59 
6 31 27 44 32 26 ' 53 39 20 10 23 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 18. Percent of Each School Category Responding "No" to Questions 1 through 6 
on Section V: School Trips® 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils"- Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=14 N=34 

1 15 20 11 17 10 17 13 5 0 3 
2 19 14 11 13 22 33 28 11 6 9 
3 5 7 0 6 5 0 3 11 0 6 
4 3 2 0 2 5 0 3 11 0 6 
5 37 57 0 45 42 28 35 0 6 3 
6 51 64 50 60 58 47 53 0 0 0 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 19. Percent of Each School Category Responding "Uncertain" to Questions 1 
through 6 on Section V: School Trips* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N-34 

1 3 5 11 7 0 0 ' 0 0 0 0 
2 4 5 0 3 0 5 3 0 12 6 
3 2 2 0 2 0 0 0 11 0 6 
4 3 5 0 2 0 0 0 0 12 6 
5 8 5 0 3 10 11 11 15 18 12 
6 15 9 5 8 5 0 3 0 18 10 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 20. Percent of Each School Category Responding "Not Applicable" to Questions 1 
through 6 on Section V: School Trips* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 6 00 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 2 5 0 3 0 0 0 5 0 3 
2 4 0 0 0 11 0 5 11 6 9 
3 3 2 0 2 0 0 3 11 0 6 
4 3 5 0 2 0 0 0 11 0 6 
5 3 5 0 2 5 0 3 0 6 3 
6 1 0 0 0 10 0 5 0 0 0 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 21. Percent of Each School Category Responding to Question 7 on Section V: 
School Trips* 

Question 
Number 

Middle Schools 
Less More 
than than 

All 600 600 
Schools Pupils Pupils Total 
N=136** N=19 N=44 N=63 

Junior High (7-8) 
Less 
than 
600 

Pupils 
N=21 

More 
than 
600 

Pupils 
N=18 

Total 
N=39 

Junior High (7-8-9) 
Less 
than 
600 

Pupils 
N=19 

More 
than 
600 

Pupils 
N=15 

Total 
N=34 

1 0 0 0 0 0 0 0 0 0 0 
2 25 33 . 37 30 25 27 26 10 15 13 
3 10 21 0 13 8 4 6 16 5 10 
4 49 46 53 41 46 55 52 68 50 59 
5 16 21 10 16 21 9 15 5 30 18 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 

**A11 numbers refer to responses to questionnaires, not each specific item. 
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questions regarding school clubs were not applicable to them. 

Apparently in those schools clubs rarely existed. 

Most of the schools responding to the questions regarding 

school clubs indicated that their club sponsors did not receive 

extra compensation for directing club activities. 

Most schools indicated that inefficient clubs were regu

larly identified and were either reorganized or discontinued. 

Generally, provisions did not exist for having separate clubs for 

beginning and advanced students. 

Less than 50% of the schools indicated that club activi

ties were periodically evaluated by faculty and students. This 

casted doubt on the previous indication that schools really iden

tified ineffective clubs and either reorganized or discontinued 

them. Without some form of evaluation, it is questionable how 

ineffective organizations would be identified. The smaller 

seven-eight junior high schools tended to evaluate more often 
i 

than the larger schools; however, this was somewhat expected in 

the case of the larger seven-eight-nine junior high schools. 

All three categories indicated concern that the variety 

of club activities was not adequate. The larger middle schools 

and the larger seven-eight-nine junior high schools tended to 

feel more strongly about this than the other schools. 

Forty-eight percent of the responding schools indicated 

that students did not participate extensively in school clubs. 

This was particularly true of the smaller middle schools and the 
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larger seven-eight and the larger seven-eight-nine junior high 

schools. 

Clubs usually were not financed out of the general funds. 

Students regularly were required, for the most part, to raise 

money for their club activities. 

Tables 22 through 25 present the statistical data for 

this section. 

In summary, the findings suggest that schools spent lit

tle time formally evaluating the effectiveness of their clubs. 

Some informal evaluations.probably did take place. 

There was evidence that most respondents felt that the 

variety of club activities was not adequate. 

Generally, club sponsors were not paid, clubs received 

little district financing, and almost one-half of the responding 

schools indicated that students were not inclined to participate 

extensively in clubs within their school. 

Section VII: School Assemblies 

The majority of responding schools did not have a school 

assembly committee to plan assemblies. Usually, schools did not 

keep records of assemblies programs. 

Many of the middle schools and seven-eight-nine junior 

high schools indicated that their assembly programs were careful

ly rehearsed. Most schools had a regular assembly period. 

The least popular types of assemblies were those that 

featured debates, panel discussions and forums. 



Table 22. Percent of Each School Category Responding "Yes" to Questions 1 through 12 
on Section VI: School Clubs* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 15 14 17 15 26 5 16 12 18 15 
2 68 84 61 77 74 80 76 29 87 56 
3 81 86 78 83 84 94 89 44- 87 66 
4 23 25 44 31 21 11 16 12 24 18 
5 46 52 50 42 58 22 40 29 56 42 
6 32 19 39 25 53 28 40 23 50 36 
7 29 23 50 31 37 17 27 23 37 30 
8 35 29 50 35 42 23 33 19 36 34 
9 61 67 53 63 63 61 60 44 75 59 
10 58 52 44 50 68 75 71 47 75 61 
11 15 14 0 8 26 17 23 28 6 15 
12 • 59 64 46 62 47 55 51 42 75 61 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 23. Percent of Each School Category Responding "No" to Questions 1 through 12 
on Section VI: School Clubs* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 75 73 76 74 74 94 84 65 69 67 
2 7 5 11 7 5 10 7 12 6 9 
3 8 5 11 7 10 5 7 19 0 9 
4 52 45 39 43 68 55 62 44 75 56 
5 33 29 11 28 37 55 46 37 37 • 37 
6 45 52 39 48 37 50 43 44 44 44 
7 48 50 39 47 42 67 54 29 63 45 
8 48 57 23 50 42 65 53 37 44 39 
9 27 24 29 25 26 39 34 19 25 22 
10 26 34 39 35 21 17 19 12 20 15 
11 72 76 88 82 74 65 66 41 87 67 
12 34 27 39 28 53 45 49 33 25 29 

*Pereents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 24. Percent of Each School Category Responding "Uncertain" to Questions 1 
through 12 on Section VI: School Clubs* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 3 5 0 3 0 0 0 0 12 6 
2 8 5 0 3 5 10 7 6 0 3 
3 4 5 0 3 5 0 3 0 12 6 
4 3 10 0 7 0 0 0 0 0 0 
5 10 9 11 12 10 22 13 6 6 6 
6 11 19 5 15 10 22 13 0 6 3 
7 11 18 0 13 10 17 13 6 0 3 
8 6 9 0 7 10 12 11 0 0 0 
9 4 7 0 5 10 0 6 0 0 0 
10 4 7 0 5 10 0 6 0 0 0 
11 5 5 0 3 0 5 3 12 6 9 
12 6 0 0 0 0 0 0 17 0 7 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 25. Percent of Each School Category Responding "Not Applicable" to Questions 1 
through 12 on Section VI: School Clubs* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 7 9 5 8 0 0 0 23 0 12 
2 17 5 28 12 16 0 10 53 6 30 
3 8 5 11 7 0 0 0 37 0. 19 
4 21 20 17 19 10 33 22 47 0 24 
5 11 9 28 18 0 0 0 29 0 15 
6 11 9 17 12 0 0 0 37 0 19 
7 11 9 11 7 10 0 5 44 0 21 
8 11 5 17 8 5 0 3 49 0 24 
9 8 12 8 7 0 0 ' 0 37 0 19 
10 9 2 17 8 0 8 0 37 0 19 
11 8 . 5 12 8 0 17 9 18 0 9 
12 .07 9 12 10 0 0< 0 8 o • 4 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 
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Rallies and pep meetings were more popular in seven-eight 

and seven-eight-nine junior high schools. 

The statistical data for this section are shown in Tables 

26 through 30. 

Section VIII; School'Publications 

Approximately 85% of the responding schools indicated that 

they have school publications. 

Schools with publications indicated that generally their 

publications' sponsors were not paid additionally beyond their 

teaching contract. 

There was evidence that publications' staff members usual

ly were selected carefully and that their publications were dis

tributed reasonably well within the schools. 

In the majority of responding schools, publication equip

ment and materials were provided by the school. There was some 

concern expressed by the middle schools regarding housing for 

publications activities. 

Tables 31 through 34 present the statistical data for 

this section. 

Section IX: Student Council 

Approximately 50% of the responding smaller seven-eight-

nine junior high schools indicated that they had no form of stu

dent council. 



Table 26. Percent of Each School Category Responding "Yes" to Questions 1 through 7 
on Section VII: School Assembly* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N-34 

1 22 18 18 18 33 39 37 16 13 15 
2 45 43 33 40 33 57 46 6 81 44 
3 48 45 39 43 53 72 62 17 69 41 
4 40 32 33 32 50 41 46 28 75 50 
5 34 41 29 37 42 35 39 26 18 24 
6 54 62 72 66 42 28 35 61 56 59 
7 7 0 0 0 16 0 8 22 18 21 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 27. Percent of Each School Category Responding "No" to Questions 1 through 7 
on Section VII: School Assembly* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 62 59 76 64 42 55 50 53 87 68 
2 21 20 42 25 0 29 18 12 18 16 
3 46 50 50 50 47 28 38 61 31 47 
4 46 50 50 50 39 53 46 55 20 38 
5 55 54 61 56 42 53 47 58 69 62 
6 31 38 18 30 37 50 43 11 31 21 
7 85 95 88 93 68 100 84 67 75 71 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 28. Percent of Each School Category Responding "Uncertain" to Questions 1 
through 7 on Section VII: School Assembly* 

Middle Schools Junior High (7-8) Junior High (7--8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 2 0 0 0 8 5 7 0 0 0 
2 13 18 0 14 0 . 14 9 25 0 12 
3 .07 0 0 0 0 0 0 5 0 3 
4 8 9 0 0 5 6 6 5 5 5 
5 4 4 0 3 10 12 11 0 0 0 
6 6 0 0 0 10 22 16 5 0 3 
7 1 0 0 0 5 0 3 5 6 6 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 29. Percent of Each School Category Responding "Not Applicable" to Questions 1 
through 7 on Section VII: School Assembly* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N-19 N=15 N=34 

1 15 23 6 18 17 0 7 32 0 18 
2 20 18 25 20 0 0 0 56 0 28 
3 5 5 11 6 0 0 0 17 0 9 
4 6 9 11 10 5 0 3 11 0 6 
5 6 0 11 3 5 0 3 16 12 15 
6 8 0 11 3 10 0 5 22 12 18 
7 5 5 12 7 10 0 5 5 0 3 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 

/ 



Table 30. Percent of Each School Category Responding to Question 8 on Section VII: 
School Assembly* 

Question 
Number 

All 
Schools 
N=136** 

Middle Schools 
Less 
than 
600 

Pupils 
N=19 

More 
than 
600 

Pupils 
N=44 

Total 
N=63 

Junior High (7-8) 
Less 
than 
600 

Pupils 
N=21 

More 
than 
600 

Pupils 
N=18 

Total 
N=39 

Junior High (7-8-9) 
Less 
than 
600 

Pupils 
N=19 

More 
than 
600 

Pupils 
N=15 

Total 
N=34 

8 
1 10 10 12 11 9 9 9 18 8 9 
2 16 16 12 15 13 15 14 20 . 19 19 
3 12 14 13 14 13 11 8 9 12 10 
4 12 15 10 12 11 13 12 18 5 10 
5 1 2 2 2 0 1 1 0 3 2 
6 12 13 8 11 14 17 15 9 17 13 
7 9 11 11 11 7 9 8 0 13 7 
8 7 5 13 7 12 ' 4 8 7 7 6 
9 11 8 8 8 12 15 13 11 13 12 
10 8 8 7 8 8 9 8 11 7 8 
0 .05 0 0 0 0- 0 0 7 0 3 

"Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 

**A11 numbers refer to responses to questionnaires, not each specific item. 



Table 31. Percent of Each School Category Responding "Yes" to Questions 1 through 12 
on Section VIII: School Publications* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 15 14 0 8 32 17 24 12 12 12 
2 81 86 62 79 1 74 95 84 59 93 95 
3 82 88 73 84 79 88 81 56 94 75 
4 67 76 69 74 53 55 54 56 94 75 
5 55 54 65 75 47 65 54 50 50 50 
6 64 68 60 66 58 65 59 57 75 64 
7 50 45 53 47 42 65 59 50 47 50 
8 62 50 53 52 79 72 76 62 69 66 
9 76 82 61 76 79 72 76 81 75 78 
10 57 59 65 41 68 72 70 56 69 62 
11 75 62 73 65 79 100 89 62 87 75 
12 74 79 71 63 79 88 81 75 94 84 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 32. Percent of Each School Category Responding "No" to Questions 1 through 12 
on Section VIII: School Publications* 

Middle Schools Junior High (7-8) Junior Hiqh (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 69 67 76 71 58 83 70 53 81 67 
2 5 2 12 5 5 5 5 6 0 3 
3 4 5 0 3 5 0 3 13 0 6 
4 13 5 0 3 16 33 24 19 0 18 
5 21 17 6 14 21 33 27 31 18 26 
6 13 9 7 8 10 17 22 21 0 10 
7 28 32 23 29 38 17 28 31 18 25 
8 15 25 12 22 5 28 16 6 0 3 
9 9 4 5 4 0 28 13 6 18 12 
10 18 18 12 24 0 28 13 31 0 16 
11 10 24 0 17 5 0 3 12 0 6 
12 10 2 6 17 10 17 14 6 0 3 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 33. Percent of Each School Category Responding "Uncertain" to Questions 1 
through 12 on Section VIII: School Publications* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 3 5 0 3 0 0 0 12 0 6 
2 4 2 0 2 10 0 5 12 0 6 
3 8 5 0 3 16 12 14 19 0 9 
4 8 9 0 7 16 11 13 12 0 6 
5 8 15 0 10 16 5 11 0 0 0 
6 7 14 0 10 10 17 8 0 0 0 
7 14 23 0 16 10 17 14 6 12 9 
8 6 7 0 5 16 0 8 12 0 6 
9 6 14 0 10 10 0 5 • 0 0 0 
10 11 14 0 10 32 0 16 0 0 0 
11 7 9 0 7 16 0 8 12 0 6 
12 5 9 0 7 10 0 5 0 0 0 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 34. Percent of Each School Category Responding "Not Applicable" to Questions 1 
through 12 on Section VIII: School Publications* 

Middle Schools Junior High (7-8) Junior High (7-•8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 13 14 23 21 10 0 5 23 7 15 
2 10 9 25 14 10 0 5 25 7 16 
3 6 2 27 9 0 0 0 12 6 9 
4 11 9 0 15 16 0 8 12 6 9 
5 17 15 29 19 16 0 8 19 31 23 
6 16 9 33 15 21 0 11 21 25 24 
7 8 0 22 6 10 0 5 12 18 16 
8 16 18 35 22 0 0 0 21 31 25 
9 8 0 33 10 10 0 5 12 6 9 
10 14 9 23 19 0 0 0 12 31 22 
11 8 5 27 10 0 0 0 12 12 12 
12 12 9 23 18 0 0 0 21 6 12 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 
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Most of the schools with student councils responded posi

tively regarding their school's student council functioning.with

in the limits established by the administration. Most school's 

student councils were provided with a faculty sponsor. 

The most common practice for selecting student council 

officers was through a supervised student body election process. 

Of those responding, 68% indicated that their student 

councils assisted their administrations in developing school 

policies regarding student conduct. This was especially true in 

the larger schools in all three categories. 

There was.little evidence that student councils had much 

to do with non-academic awards or in assisting with intramural 

programs. An exception to this was responding schools in the 

larger seven-eight-nine junior high schools.category. 

Most student council activities and meetings occurred 

during school time. 

Statistical data for this section are shown in Tables 35 

through 38. 

Section X: Telephone Interviews 

The following are the findings of interviews conducted by 

the writer with 14 administrators of selected middle and junior 

high schools in Arizona. These schools were identified as having 

outstanding student activities programs in Arizona. 

Most student activities sponsors were selected by the 

principal, with teachers being asked to indicate their interest 



Table 35. Percent of Each School Category Responding "Yes" to Questions 1 through 9 
on Section IX: Student Council* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils • Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 82 79 76 78 84 95 87 69 100 84 
2 87 88 88 88 84 100 92 62 100 76 
3 80 84 88 85 100 79 84 61 100 79 
4 89 88 94 90 79 88 84 61 100 79 
5 68 56 78 62 95 100 97 55 87 71 
6 43 40 55 44 68 88 76. 11 62 35 
7 17 "9 28 15 42 55 47 11 ' 37 23 
8 41 41 44 42. 5 22 13 22 50 35 
9 82 74 67 72 100 100 100 61 100 79 

"Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 36. Percent of Each School Category Responding "No" to Questions 1 through 9 
on Section IX: Student Council* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 3 2 12 5 0 0 0 6 0 3 
2 2 0 6 2 0 0 0 12 0 6 
3 5 5 0 3 0 29 5 11 0 6 
4 1 0 0 0 0 0 0 11 0 6 
5 17 19 12 16 21 17 19 17 12 15 
6 45 45 33 41 53 40 46 61 37 50 
7 66 65 61 64 68 78 73 61 62 62 
8 47 45 44 44 53 50 51 44 50 47 
9 9 14 22 16 0 0 0 11 0 6 

"Percents : rounded to nearest whole number are based on numbers responding to 
each specific item • 



Table 37. Percent of Each School Category Responding "Uncertain" to Questions 1 
through 9 on Section IX: Student Council* 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19 N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 5 9 0 7 0 5 3 0 0 0 
2 2 2 0 2 10 0 5 0 0 0 
3 3 2 0 2 10 0 5 0 0 0 , 
4 1 2 0 2 5 0 3 0 0 0 
5 4 9 0 6 10 0 5 0 0 0 
6 1 0 0 0 10 0 5 0 0 0 
7 .07 2 0 2 0 0 0 0 0 0 
8 2 4 0 2 5 0 3 5 0 3 
9 0 0 0 0 0 0 0 0 0 0 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 



Table 38. Percent of Each School Category Responding "Not Applicable" to Questions 1 
through 9 on Section IX: Student Council 

Middle Schools Junior High (7-8) Junior High (7-8-9) 
Less More Less More Less. More 
than than than than than than 

All 600 600 600 600 600 600 
Question Schools Pupils Pupils Total Pupils Pupils Total Pupils Pupils Total 
Number N=136 N=19' N=44 N=63 N=21 N=18 N=39 N=19 N=15 N=34 

1 10 4 12 10 16 0 8 23 0 12 
2 8 9 6 8 5 0 3 23 0 12 
3 12 9 12 10 10 0 5 28 0 14 
4 8 9 0 8 0 0 0 28 0 14 
5 11 16 12 15 0 0 0 28 0 14 
6 10 13 12 12 0 0 0 28 0 14 
7 17 23 12 20 26 0 13 28 0 14 
8 10 9 12 14 0 0 0 28 0 14 
9 9 12 12 12 0 0 0 28 0 14 

*Percents rounded to nearest whole number are based on numbers responding to 
each specific item. 
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in a particular activity. Several principals indicated that they 

particularly sought teachers who had demonstrated ability to re

late to students. Five schools indicated that students were in

volved in helping select activities sponsors. 

In one school, all student activities began new each year 

and sponsors were not selected prior to the beginning of the 

school year. Students interested in instigating a particular 

activity were required to submit goals and objectives of the club 

or activity to a faculty committee. The need for a sponsor was 

then advertised, listing the goals and objectives and interested 

teachers volunteered. The involved students then interviewed 

prospective sponsors and selected the one they felt most comfort

able with. 

None of the schools surveyed indicated that their dis

trict had specific criterion for selecting sponsors. However, 

eight indicated that the principal had specific criterion. The 

most common criteria was the principal's assessment that the 

teacher could relate to the students in a positive manner. 

Three schools indicated that their district provided no 

in-service training of any manner. The other 11 answered "no" 

initially, but indicated that their district provided funds and 

transportation for sponsors to attend leadership type workshops. 

One school indicated that their district provided a resource per

son for student activities sponsors. 
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A Tucson junior high school principal described a rather 

interesting in-service program he had implemented. He attempts 

to select sponsors one year in advance of the time they will be 

needed. He then places them in an understudy position for one 

year with an experienced activities sponsor. Through this proce

dure, the principal is able to keep experienced sponsors within 

the student activities program. 

Only four schools indicated that they attempted to reduce 

the number of classes a student activities sponsor teaches. Sev

eral made allowances for coaches and 10 made no provisions for 

reduction of teaching loads at all. 

Five schools indicated they reduced the number of super

visory assignments for teachers sponsoring student activities. 

Ten schools indicated they made no provision for reduction of 

supervisory activities. 

Four of the 14 schools indicated-that they provided spe

cial clerical assistance to student activities sponsors. 

Four schools indicated they provided student activities 

sponsors with teacher aides. Two of the four indicated they made 

extensive use of high school students as aides in student activi

ties programs. 

Another question asked but not listed on the question

naire related to additional compensation to teachers for sponsor

ing activities. Thirteen of 'the 14 schools indicated that they 

provided additional pay in some areas, the most common of which 
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were athletics, student government and school publications 

sponsors. 

In summary, in the schools surveyed, the principal seemed 

to be the key person in influencing the ultimate success of stu

dent activities programs. Principals provided guidelines for 

sponsor selection, were responsible for encouraging teachers and 

students to participate in the activities programs, provides in-

service opportunities, and decided whether provisions should be 

made to provide student activities sponsors with a reduction of 

responsibilities as compensation for time spent supervising and 

sponsoring activities. School districts seemed to provide little 

direction regarding student activities. The principal was the 

decision maker that determined the courses of action within his 

school. 

The individual that most directly influenced the behavior 

of students was the activities sponsor. Most of the schools sur

veyed had provisions for training sponsors in leadership through 

travel to workshops and understudy programs. Many of the adminis

trators the writer spoke with stressed the importance of select

ing sponsors that had the ability to positively relate to the 

students. 

Summary 

The findings of this study were presented in 10 sections. 

The first through ninth sections were concerned with presenting 

data and conclusions collected from the "Present Practices 

J 
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Questionnaire." The tenth section reported the findings and con

clusions of a telephone survey administered to the administrators 

of 14 selected schools. 

The first section reported findings in the areas of ad

ministration of activities programs. The second through ninth 

sections reported findings regarding current practices in athle

tics, music, non-athletic and non-musical contests, school trips, 

school clubs, school assemblies, school publications, and student 

government, respectively. 

In the area of administration, responses to the question

naire suggested that the principal has the major responsibility 

for administering student activities programs. The principal was 

responsible for setting policy, developing activities schedules, 

authorizing expenditures and evaluation of the school's activi

ties programs. 

There seemed to be little emphasis placed upon the evalu

ation of student activities programs. The smaller schools seemed 

to place less emphasis on activities evaluation than did the 

larger middle and junior high schools. 

Regarding athletics, middle schools and the smaller 

seven-eight-nine junior high schools seemed to place less empha

sis on athletics. Most schools surveyed appeared to have made 

provisions for adequately providing girls equal opportunity to 

compete in athletics. 
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Music instruction was commonly considered part of the 

regular instructional program and was regularly evaluated. Most 

musical activities were financed from the school's general fund. 

However, there was more of a tendency on the part of the larger 

seven-eight-nine junior high schools and the larger middle 

schools to have fund raising campaigns to help support the music 

activities. 

Most schools recognized the legal responsibilities re

garding school trips and had definite policies regarding such. 

There was little indication that much effort was made to evaluate 

the fruitfulness of school trips. 

The findings of this study suggest that the schools sur

veyed spent little time formally evaluating the effectiveness of 

the clubs operating within their schools. There was evidence 

that most respondents felt that the variety of club activities was 

not adequate. Almost one-half of the responding schools indicated 

that students were not inclined to participate extensively in 

clubs within their school. 

Approximately 85% of the responding schools indicated 

that they have school publications. There was evidence that pub

lications staff members were usually selected carefully. 

Most of the schools with student councils responded posi

tively regarding their school's student council functioning with

in the limits established by the administration. However, 

approximately 50% of the responding smaller seven-eight-nine 
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junior high schools indicated that they had no form of student 

council. The most common practice for selection of student coun

cil officers was through a supervised student body election pro

cess. Most student council activities and meetings occurred 

during school time. 



CHAPTER 5 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Summary 

The importance of a sound student activities program in a 

junior high/middle school has been routinely pointed out by many 

curriculum authors. Some such as Kindred (1968, p. 311) have 

even gone so far as to suggest that "experiences in activities 

programs are the most valuable in teaching students to make wise 

decisions in directing their own conduct." (Underlining mine.) 

If educators subscribe to Kindred's statement and to the 
» 

objectives of a student activities program set forth in Chapter 2 

of this study, then a school's activities program should be con

sidered an essential part of the total school program. It must 

be looked upon as neither more or less important than the subject 

curriculum. 

This being the case, activities programs deserve the same 

scrutiny in planning and evaluation commonly found in the subject 

curriculum. 

The Problem 

This study was primarily concerned with the identification 

and analysis of policies and practices regarding student 

107 
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activities programs of junior high/middle schools in the state of 

Arizona, Also investigated were the comparisons of student ac

tivities programs in schools having an enrollment exceeding 600 

students and those having enrollments less than 600 students; and 

schools identified as middle schools to schools organized for in

struction on the basis of grades seven-eight and grades seven-

eight-nine. 

Design and Methodology 

For the purpose of this study, a "Present Practices Ques

tionnaire" was developed and mailed to all principals of junior 

high/middle schools in the state of Arizona. Data for the study 

were limited to responses to the questionnaire and to telephone 

interviews with selected school administrators. 

The questionnaire was administered under the auspices of 

the Department of Secondary Education at The University of Ari

zona and the Intermediate School Association of Arizona (now 

Arizona Middle School/Junior High School Association). 

A total of 152 questionnaires were returned, which repre

sents a 57% sample of the population. Telephone interviews were 

conducted with 14 administrators. 

An individual table was compiled for each of the nine 

categories of the "Present Practices Questionnaire." Each table 

presented the number of responses per question from all respond

ing schools, responding middle schools with an enrollment of less 
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than 600 students and those with enrollments exceeding 600 stu

dents, responding grades seven-eight junior high schools with 

enrollments less than 600 students and those with enrollments ex

ceeding 600 students, and responding grades seven-eight-nine ju

nior high schools with enrollments less than 600 students and 

those with enrollments exceeding 600 students. 

Each response was also expressed in terms of percent. 

The percentages were based upon the number of responses per 

question. 

Additionally, telephone interviews were conducted with 14 

administrators of Arizona junior high/middle schools identified 

as having effective activities programs. The purpose of the in

terviews was to identify practices or policies within these 

schools that had contributed to their successful activities 

programs. 

Responses from the telephone interviews were noted dur

ing the interview. They were discussed in narrative form. 

The Findings 

Essentially, excepting the few citations that follow, the 

responses to the questionnaire yielded little evidence that the 

size of a schoolTs enrollment affects the effectiveness of the 

school's student activities program. 

' In the larger schools responding to the survey, the prin

cipal appeared to be less dominant than in the smaller schools. 

The larger schools indicated more instances in which faculty 
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committees or student activities advisors are used in managing 

and evaluating activities programs. 

Research cited in Chapter 2 of this study pointed out 

that student activities programs that incorporate faculty manage

ment tended to be more successful and generally more enthusiasti

cally supported by both faculty and students. 

Whether the larger schools tended to difuse responsibili

ty for student activities programs to various individuals within 

the faculty as a matter of administrative expediency or as a mat

ter of philosophical commitment was probably of little matter; 

it is a good practice and should be subscribed to more by the 

smaller schools. 

This study's findings also suggest that the smaller 

schools tended to be less concerned with evaluating their activi

ties programs. This was especially true of the responding smaller 

seven-eight-nine junior high school. One explanation might be 

the writer's observation that administrators of smaller schools 

tend to feel that they "have their fingers" on all aspects of 

their school curriculum more so than administrators of larger 

schools. Therefore, a formal evaluation would seem less neces

sary to them. 

The larger schools seem to be less hampered by scheduling 

problems associated with comprehensive student activities pro

grams. Their largeness provided more flexibility in facility 

utilization and availability of interested teachers for advisor 

positions. 
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Disregarding size of school enrollments, differences in 

practices and policies pertaining to student activities were more 

evident in schools organized as middle schools as compared to 

schools organized as seven-eight or seven-eight-nine junior high 

schools. The middle schools reflected more effort and perhaps 

capability in integrating the student activities programs into 

their daily activities. This is partially explained through mid

dle schools having flexibility in terms of space and teacher 

utilization which their largeness and multiple grade levels en

courage. However, comments on questionnaires and inferences from 

statistics lead the writer to believe that this was also a result 

of differences in attitudes of middle schools regarding student 

activities as compared to junior high schools. 

The middle schools were more inclined to treat student 

activities as essential activities in the growing processes of 

the ages of the students they serve. Therefore, these activities 

were better planned and incorporated into the daily curriculum. 

The junior high schools tended to view the student activ

ities programs more in an "extracurricular" fashion. Activities 

in these schools were more often planned for and scheduled in a 

non-interrelating way with the academic curriculum. 

Perhaps the most significant difference between the way 

middle schools and junior high schools are organized occurred in 

the area of'athletics. The middle schools placed less emphasis 

on -athletics than did the junior high schools. Middle schools 
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tended to stress more recreational and intramural type activi

ties. Junior high schools, on the other hand, stressed more com-

petiveness in their athletic program and tended to emphasize the 

necessity for high skill levels as prerequisites for participat

ing on athletic teams. 

It was common for junior high schools in Arizona to give 

coaches additional compensation, either in the form of reduced 

class loads or extra pay. Junior high schools devoted more bud

get resources to athletics than did middle schools. 

Analysis of responses to the questionnaire pointed out 

the influence of the ninth grade in junior high activities pro

grams. In Arizona, the ninth grade is considered part of the 

high school by the Arizona Interscholastic Association, which 

monitors and supervises high school athletic programs.. There

fore, ninth grades are under the regulations of the Arizona In

terscholastic Association and must adhere to their policies 

regarding student activities. Also, ninth grades are considered 

part of the secondary school program and are evaluated by the 

North Central Association of Colleges and Schools, the regional 

accrediting association. The North Central Association has spe

cific requirements that are of an academic nature for teachers 

teaching in the secondary level. The North Central Association 

policies also set forth standards for the student activities pro

gram, thus affecting ninth grades. 
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Conclusions 

Responses to the questionnaire suggest evidence that 

schools of 600 or less organized on the basis of grades seven-

eight-nine tend to have less effective student activities pro

grams. In schools of this nature, responses to the questionnaire 

indicated serious deficiencies in their activities programs. 

They were characterized by the lack of funding for student activ

ities programs, little evidence of desire to improve student 

activities programs through comprehensive evaluation of said pro

grams, lack of interest in promoting school clubs and perhaps, 

most significantly, lack of interest in promoting student 

government. 

Further research would be needed to speculate as to why 

these conditions existed in the schools that responded to the 

questionnaire. Perhaps one influencing factor for which data 

were not gathered in the survey would be the location of the 

schools. It is conceivable that these schools were reflecting 

the expectations of the communities they serve. 

As practiced in Arizona, it is the writer's-conclusion 

that schools organized for instruction on the basis of a middle 

school, tend to have programs that are more appropriate for pre-

pubescent children. A middle school1s size and multiplicity of 

grade levels tend to provide for sufficient flexibility to accom

modate activities programs within the daily schedule. Research 
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cited in Chapter 2 suggests that this is an important factor in 

contributing to the success of a student activities program. 

The middle schools tended to stress evaluation of a stu

dent activities program and utilize the opinions of teachers as 

to the effect of programs, on children. 

The middle schools were less concerned with promoting the 

high level of competition that is found in junior high schools, 

especially in the area of athletics. The middle schools more 

appropriately acknowledged through their attitudes and programs 

those characteristics of the children that they serve. 

In comparison to middle schools, junior high schools 

placed more emphasis on competitiveness and tended to disregard 

the unique characteristics of the prepubescent child as described 

by Mead (1965) in Chapter 2 of this study. The seven-eight ju

nior high schools tended to emulate the high schools in terms of 

student activities. Sufficient evidence for this can be found in 

responses to the questionnaire to questions having to do with 

such things as booster clubs, pep clubs, cheerleaders, and other 

commonly accepted activities in high schools. 

In the writer's opinion, a significant aspect of this 

study was the telephone interviews that were conducted with ad

ministrators of junior high/middle schools in Arizona that were 

identified as having exemplary student activities programs. 

During the course of the interviews, the writer developed several 

impressions. 
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First, in the schools surveyed, the principal seemed to 

be the key person influencing the ultimate success of that 

school's activities program. Principals provided guidelines for 

the sponsor selection, were responsible for encouraging teachers 

and students to participate in the activities program, provided 

in-service opportunities, and decided whether provisions should 

be made to allow student activities sponsors a reduction of re

sponsibilities as compensation for time spent supervising and 

sponsoring student activities . 

All of the administrators this writer spoke with were 

very enthusiastic and supportive of the student activities pro

grams within their schools. Several elaborated on the importance 

of activities programs in promoting a positive school climate. 

It seems likely that schools with enthusiastic principals 

that subscribed to the necessity of having sound activities pro

grams and having the knowledge and skill that is necessary to 

provide direction in the development of such programs were more 

apt to have successful student activities programs. 

Secondly, the individual that most directly influenced 

the behavior of students was the activities sponsor. Interest

ingly, most of the principals interviewed in the. telephone survey 

made arrangements for providing sponsors with leadership training 

either through travel to workshops, understudying, or in-service. 

Most of the administrators the writer spoke with stressed the 



116 

importance for selecting sponsors that had the ability to posi

tively relate to students . 

It appeared that a key component in a successful student 

activities program was the careful selection of activities spon

sors . Sponsors needed to be trained and to be exposed to new 

ideas and innovative practices in activities programs through at

tending workshops and travel. A most important skill an activi

ties sponsor needed to possess was the ability to positively 

relate to the students they would be working with. 

Finally, even though the administrators surveyed in the 

telephone interviews are believed to have schools with some of 

the best student activities programs in Arizona, this writer 

believes those programs could be better if there were more provi

sions for reducing the number of classes taught or supervisory 

duties of activities sponsors. This would enable sponsors to 

have more time for planning arid for the evaluation of student 

activities programs they are responsible for. It is important 

that activities sponsors perceive their sponsorship as a profes

sional duty that is important in the overall curriculum of their 

school. 

The conclusions of this study pertaining to the appro

priateness of organizing a school on a basis of grades seven-

eight-nine with enrollment of less than 600 students should be 

tempered due to the size of the sample for schools organized"on 

that basis . Only 15 schools organized for grades seven-eight-nine 
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with enrollment of less than 600 students responded to the ques

tionnaire. This size of sample may not be large enough to sup

port the conclusions of this study. 

Additionally, the writer suspects that the smaller 

schools throughout the study represent the more rural areas in 

Arizona. Further research would be needed to determine the in

fluence of a rural community versus a suburban community on a 

school's student activities program. 

This writer is concerned with the need for additional re

search involving the schools in Arizona that were identified as . 

having exemplary activities programs. It would seem to be of 

value to identify within the schools surveyed specific examples 

of student behavior. For example, what is the self-concept of 

students in those schools as compared to the self-concepts of 

students in other schools? Are students in these schools more 

self-directed and how do they demonstrate this? Is there more or 

less vandalism in schools with a successful activities program? 

Is the delinquency rate and absenteeism rate more or less among 

students in these schools as compared to other schools? 

And finally, a concern to this writer is to what extent 

do community expectations influence the success of a school's 

activities program? 
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Recommendations 

In examining the findings and conclusions of this study, 

several recommendations appear to be appropriate for Arizona ju

nior high/middle schools . 

1. Activities programs should be more regularly evaluated 

and changes , additions, or deletions in the program 

should be made when needed. Evaluation of activities 

programs should include teachers', parents' and students' 

opinions as to the effectiveness of existing programs. 

Yearly needs assessments should be conducted to ascertain 

the types of activities that should be included in the 

school's activities program. There is-ample evidence 

that often activities are kept within a program long past 

their effectiveness. 

2. Activities programs should be viewed by the community, 

school board, and professional staff as an essential part 

of a sound instructional program. The activities program 

should receive greater recognition as an important means 

of attaining significant educational ends. Activities 

programs should be a component in the daily curriculum of 

the school. 

3. The purposes of activities programs should be more clear

ly defined. Measurable goals and objectives'should be 

developed that reflect the emotional and physical char

acteristics of the students the school serves. Emphasis 
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should be placed on encouraging the participation of all 

students. 

The responsibility for the administration and supervision 

of the activities programs should be defined as a shared 

responsibility of the administrators, teachers, and 

students. 

Arizona junior high schools that include grade nine 

should develop alternative goals and objectives for pu

pils in grades seven and eight. There is evidence that 

in these schools activities programs are unduly influ

enced by the Arizona Interscholastic Association. The 

emotional and physical characteristics of the typical 

seventh and eighth grader are not comparable with the 

competitiveness sired by the influence of the Arizona In

terscholastic Association through their awards system. 

Less emphasis should be placed on athletics. Intramurals 

and coeducational recreation activities should receive 

more emphasis. In Arizona many junior high schools are 

now participating in state championship tournaments in 

various sports. This practice should be discontinued. 



APPENDIX A 

PRESENT PRACTICES QUESTIONNAIRE 

Directions: The following questions are to be answered by check
ing one or more answers provided as they apply to 
your school. It is hoped the answers provided will 
be adequate in most cases; however} in the event 
that you are unable to give an adequate reply by 
this method of checking, space has been provided for 
writing in other answers . 

Section I: Administration 

I. Who has major administrative responsibilities of the stu
dent activity program? 

Principal 
Assistant Principal 
Faculty Committee 
Director of Student Activities 

II. How is the student activity program incorporated in your 
total program of education? 

1. As much as possible student activities are in
cluded in the regular classes in the school 
s chedule. 

2. As much as possible student activities are offered 
during a special activity period provided in the 
school schedule. 

3. As much as possible student activities are held 
either before or after the regular schedule of the 
s chool. 

III. What are the current policies of the school with respect 
to the teaching or administrative loads of sponsors? 

1. No arbitrary limitations are placed upon the stu
dent activity loads of faculty sponsors .-

120 
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2. All teachers are required to assume responsibility 
for sponsoring some student activity. 

3. All teachers are strongly urged to assume respon
sibility for sponsoring some student activity. 

4. Approximate percent of the teachers in the school 
are sponsoring some student activity. 

5. In general, the teaching load of teachers is not 
changed because of student activity duties. 

6. Teaching loads of activity sponsors are usually 
lightened. 

7. Activity sponsors have regular loads, but are paid 
extra for sponsoring an activity. 

.  8 .  

IV. Check as many of the following methods that are actually 
being used in an effort to acquaint students with the pro
gram of activities available and to promote greater stu
dent participation in the activity program. 

1. Assembly programs 
2. Exhibits 
3. Guidance program: advisors suggest participation, 

etc. 
4. Homeroom discussion 
5. Planned publicity in school or city newspapers 
6. Special student activities bulletin 
7. Student handbook 
8. 

V. What is the practice in your school with respect to the 
amount of participation in student activities? 

1. No arbitrary controls are placed upon the partici
pation of students. 

2. Participation in interscholastic athletics is lim
ited to one sport each season. 

3. Participation in non-athletic interscholastic con
tests is limited to one such contest during the 
period of preparation and participation. 

4. Participation is controlled through a point system 
limiting the maximum amount of participation. 

5. Participation is controlled through a major-minor 
activities system. 

6. Every student must belong to at least one activity. 
7. Participation is controlled through the manner in 

which activities are scheduled. 
8. 
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VI-. What effort is made in evaluating the quality of partici
pation in student activities? 

1. No formal checks of quality of participation are 
made. 

2. Students are given some form of grade or mark by 
the sponsors of the different activities. 

3. ' Under a point system, the number of points awarded 
is based on the effectiveness of the participation. 

4. Students are asked to rate the progress of other 
students in activities. 

5. Sponsors are asked for reports from time to time 
relative to the progress of individual students in 
activities . 

6. The only check made is whether students are attend
ing the meetings of the activity. 

7. 

VII. Who is responsible for the policy control of athletic 
funds in your school? (Check X) Who actually handles 
the funds, writes checks, keeps books, etc.? (Check XX) 

1. General treasurer of the school district 
2. General treasurer of the school 
3. Principal 
4. Principal's secretary 
5 . Faculty-student committee 
6. Faculty manager 
7. Faculty committee 
8. Physical education director 
9. Director of student activities 
10. 

VIII. Who may authorize expenditures from student funds? Check 
one or two if it takes dual authorization. 

1. Membership of the activity 
2. Sponsor of the activity 
3. Principal 
4. School treasurer 
5. Director of student activities 
6 .  

IX. Who is responsible for the policy control of student activ
ity funds of non-athletic activities? (Check X) Who 
actually handles the funds? (Check XX) 

1. General treasurer of the school district 
2. General treasurer of the school 
3. Principal 
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4. Principal's secretary 
5. Faculty committee 
6. Faculty-student committee 
7. Physical education director 
8. Director of student activities 
9. Treasurer of each organization 
10. 

X. What practice is followed in auditing student activity 
funds ? 

1. There is no regular audit of funds . 
2. There is an annual audit of 'the funds by the 

principal. 
3. An annual audit is made by a faculty member ap

pointed by the principal. 
4. An annual audit is made by a faculty committee. 
5. The principal's secretary makes an annual audit. 
6. Annual audit is made by an official appointed by 

the Board of Education. 
7. Sponsors of each activity audit their funds and 

make certified statements. 
8. There is an annual audit by a competent auditor 

outside the school system. 
• 9. 

XI. What are the general practices with respect to the finan
cial support of student activities in your school? 

1. An activities fee is used as. a means of support. 
If this statement is checked, answer the following 
question: Are all students required to pay the 
fee? (circle) Yes No 

2. Season tickets are sold as a means of support. 
3. When necessary, the Board of Education assists in 

the financing of all activities excepting inter-
scholastic contests. 

4. The Board of Education has supplied financial as
sistance during the past year in the support of 
interscholastic athletic contests . 

5. Intramural athletics are almost entirely financed 
by interscholastic athletic program. 

6. The Board of Education expects the interscholastic 
athletic program to be financially self-supporting. 

7. The Board of Education expects the entire activi
ties program to be self-supporting. 

8. Non-athletic interscholastic contests are paid for 
in whole or part by individuals or groups within 
the community. 
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9. In general, paying activities support the non-
paying ones . 

10. The proceeds of the activity program are distrib
uted to activities groups on the basis of need. 

11. In order to facilitate the granting of funds to 
certain activities there is one general activity 
fund with sub-accounts for each activity. 

12. All activities which are more than self-supporting 
are assessed a percentage for the general fund. 

13. 

XII. What steps have actually been taken in your school to 
evaluate the program of student activities? 

1. No specific steps in evaluation have been taken. 
2. A study has been made relative to the extent of 

participation in different activities . 
3. A study has been made of the opinions of sponsors 

with respect to how well the objectives of the 
program were being realized. 

4. Students have been asked to indicate, in a formal 
questionnaire, the values they have received from 
different activities. 

5. A study has been made to determine the opinions of 
alumni with respect to the value of the program. 

6. Parents and patrons have been asked to indicate 
their opinions with respect to the value of the 
program and these have been tabulated . 

7. A study has been made to ascertain the reaction of 
employers of alumni toward the effectiveness of 
the program. 

8. A study has been made among alumni to determine 
the "carry-over" between participation in school 
activities and participation in adult activities . 

9. A study has been made to determine the effects of 
participation in student activities upon success 
or failure in the regular curriculum of the school. 

10. A study has been made to ascertain how much school 
time is lost annually by participants in contests. 

11. Teachers have been asked to indicate good and bad 
outcomes of the program and these replies have 
been tabulated. 

12. Records of activity meetings and programs are 
kept. 

13. 

XIII. If steps have been taken to evaluate the program in your 
school, how have the conclusions reached been applied to 
change the program? 
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1. Greater emphasis was placed upon securing wider 
participation in activities by the student body. 

2. Regulations were adopted limiting the participa-' 
tion of certain individuals or groups . 

3. More emphasis was given to non-athletic 
activities. 

4. The work of activity sponsors was more closely 
supervised. 

5. There was considerable change in the types of 
activities offered. 

6. There was considerable increase in the total num
ber of activities. 

7. There was considerable decrease in the total num
ber of activities. 

8. Records are used in the evaluation and improvement 
of. the activities. 

9. There was little actual influence upon the program. 
10. 

Here are questions concerning various parts of the activities pro
gram as they exist in your school at the present time. 

IF the question rates YES, circle letter "Y" 
IF the question rates UNCERTAIN, circle letter ,TU,T 
IF the question rates NO, circle letter "N" 
IF the question does NOT APPLY, circle letters "NA" 

Section II: Athletics 

Y U N NA 1. Are the athletic activities in your school adminis
tered as part of the total secondary school program? 

Y U N NA 2. Is it administrative policy of your school to re
quire periodic evaluation of the athletic program? 

Y U N NA 3. Is parental permission required for student partic
ipation in strenuous competitive sports, other than 
interscholastic sports? 

Y U N NA 4. Does your school have a written, sell-publicized 
policy regarding the legal and financial responsi
bilities of injuries incurred in any athletic 
contest? 

Y U N NA 5. Does your school have a physician present at all ma
jor athletic events? 

Y U N NA 6. Does your school have a plan for making financial 
provisions for the care of injuries incurred in 
school athletics? 

Y U N NA 7. Is there an adult athletic boosters organization in 
your community? 
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Y U N NA 8. 

Y U N NA 9. 

Y U N NA 10. 

Y U N NA 11. 
Y U N NA 12. 

Y U N NA 13. 
Y U N NA 14. 

Y U N NA 15. 

Y U N NA 16. 

Y U N NA 17. 

Are the members of the interscholastic teams ex
cused during the season from participation in the 
physical education classes? 
Are games and practices for athletics worked into 
the school schedule with a minimum of interference' 
with the academic program? 
Are any athletic contests scheduled on school 
nights starting after 6:00 P.M.? 
Does your school have an intramural sports program? 
Is the intramural sports program conducted as an 
integral, part of the total program of physical 
education? 
Does the intramural program have adequate equipment? 
Are girls provided opportunities for athletic com
petition with girls of other schools? 
Are facilities for girls' athletics provided in ac
cordance with the requirements for the girls' 
program? 
Is the athletic program for girls under the direc
tion of a professionally trained woman teacher? 
Do you feel your girls f athletic programs meet 
Title IX guidelines? 

Please place an "X" in the space provided to the left of 
the statement or statements which best describe the 
present situation in your school. You may check more 
than one statement. 

18. In our school, the policies pertaining to athletics are for
mulated by: 

the athletic director 
coaches 
the Board of Education 
the Superintendent 
the Principal 
an athletic board or committee consisting of representa
tives of: the administrative staff, the athletic staff, 
the teaching staff, the student body, and the lay public 
an athletic board consisting of the superintendent, 
principal, athletic director, and coaches 
others (please list) 

19. In our school, the policy regarding participation in athle
tics is as follows: 

only those students who are invited to try out for the 
team by the coaches on the basis of some previous evalu
ation are allowed to go out for the team. 
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only those students with superior athletic abilities are 
encouraged to strive for team membership, while those 
with lesser ability are encouraged to participate in the 
intramural program. 
all students are encouraged to try out for the athletic 
teams with the understanding that only those showing 
sufficient ability to make the squad will be retained. 
only those students with superior athletic abilities are 
encouraged to try out for the team, and no other oppor
tunity for sports participation is provided by the 
school. 
no cuts are made from athletic squads . 

20. In our school, the record of athletic expenditures and re
ceipts is kept by: 

the superintendent or executive head . 
a faculty member who is appointed to keep a record of 
all school activity funds . 
the treasurer of the school. 
the principal. 
the athletic director. 
the faculty manager. 
others (please list) 

21. In our school, the teaching load and salary of coaches is 
established as follows: 

coaches teach regular loads and receive no extra compen
sation for coaching. 
coaches teach regular loads and receive extra compensa
tion for coaching. 
coaches teach reduced loads and receive no extra compen
sation for coaching. 
coaches teach reduced loads and receive extra compensa
tion for coaching. 

Section III: Music 

Y U N NA 22. Is it your school's policy to periodically evaluate 
the music program? 

Y U N NA 23. Are music students excused from academic classes to 
prepare for special music performances? 

Y U N NA 24. Does your school schedule music rehearsals in the 
evenings and on weekends? 

Y U N NA 25. Are music organizations permitted to leave school 
early to go on trips to games, contests, festivals, 
and the like? 



128 

Y U N Nfl 26. Does your school permit the performance of music 
organizations at non-school functions? 

Y U N Nfl 27. Do the music teachers receive additional salary for 
the directing of music organizations in your 
school? 

Please place an "A" in the space provided to the left of 
the statement or statements which best describe the 
present situation in your school. You may check more 
than one statement. 

28. In our school, the method of selection for membership in the 
music organizations is as follows: 

ability of student determined bu music tryout. 
interest of the student. 
request of the music teacher. 
grade in school. 
placement of student determined by music tryout. 
others (please list) 

29. In our school, the music organizations are scheduled as 
follows: 

as regular class period. 
during acitivity period. 
during noon-hour. 
out-of-school time. 
others (please list) 

30. In our school, the music organizations are financed as 
follows: 

general school fund. 
receipt from public performance. 
donations from parents T club. 
receipt from athletic department. 
fund raising campaigns within each music organization. 
student fees. 
others (please list) 

Section IV: Non-Athletic and Non-Musical Contests 

Y U N NA 31. Does your school participate in any non-athletic 
and non-musical contests? E.g., Science Fairs. 

Y U N NA 32. Does your school excuse students from regularly 
scheduled classes to work on or participate in 
contests? 
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Y U N NA 33. Do members of your faculty donate class time for 
contest projects? 

Please place an "X" in the space which best describes 
the situation in your school. 

34. Who determines that contests will be permitted in your 
school? 

Board of Education 
Superintendent 
Principal 
Faculty 
This does not apply 

Section V: School Trips (Including Field Trips) 

Y U N Nfl 35. Does your school have a definite set of regulations 
concerning school trips? 

Y U N Nfl 36. Do parents, teachers, and administrators coopera
tively plan the school trips? 

Y U N Nfl 37. Are faculty sponsors required to accompany all 
trips undertaken by their various organizations? 

Y U N Nfl 38. Are students excused from regularly scheduled 
classes to participate in school trips? 

Y U N Nfl 39. Does your school have a written, well-publicized 
policy regarding the legal and financial responsi
bilities of injuries on school trips? 

Y U N Nfl 40. Does the administration require an evaluative report 
of each school trip? 

Please place an ,TX" in the space which best describes 
the situation in your school. You may check more than 
one statement. 

41. In our school, the policy regarding the transportation on 
any school trip by an organization is as follows: 

students may go with anyone or in any way they wish. 
students may travel in private cars only by permission 
of their parents and the approval of the administration. 
students may travel in pricate cars with parental 
permission. 
students must travel entirely by means of school owned 
buses or bonded commercial carriers. 
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students must travel to the destination by school ar
ranged transportation, but they may return by other 
means with the permission of their parents and school 
officials . 
others (please list) 

Y U N NA 42. 

Y U N NA 43. 

Y u N NA 44. 

Y u N NA 45. 

Y u N NA 46. 

Y u N NA 47. 

Y u N NA 48. 

Y u N NA 49. 
Y u N NA 50. 
Y u N NA 51. 
Y u N NA 52. 

Y u N NA 53. 

Section VI: School Clubs 

Do advisors receive extra compensation directing 
club activities in your school? 
Are school clubs which are not meeting student 
needs effectively reorganized or discontinued? 
Is faculty sponsorship and guidance provided for 
all clubs? 
Are provisions made for different levels of ability 
by having separate clubs for beginning and advanced 
students? 
Are club activities evaluated periodically by stu
dents and faculty? 
Is the variety of club offerings adequate in terms 
of student needs? 
Do students participate extensively in school 
clubs ? 
Are clubs financed from the general activity funds? 
Are clubs self-financed? 
Are club funds audited annually? 
Do clubs in their money-raising efforts cause pub
lic relations problems? 
Are clubs permitted to take educational field trips 
on school time? 

Y U N NA 53. 

Y U N NA 54. 

Y u N NA 55. 

Y u N NA 56. 

Y u N NA 57. 
Y u N NA 58. 

Y u N NA 59. 

Section VII: School Assembly 

Is a school assembly committee in charge of the 
general development and organization of school 
assemblies? 
If YES, are both faculty and students represented 
on the assembly committee? 
Is a faculty member responsible for the coordina
tion of assembly programs? 
Are school assembly programs in a large part pre
sented by students and by student organizations? 
Are records kept of assembly programs? 
Is care taken that all programs are appropriately 
rehearsed? 
Do you have a regular assembly period? 
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60. Did assembly programs for last school year 1974-75 include 
such activities as the following: (check the programs that 
apply to your school) 

a. Lectures on various subject by qualified speakers. 
b. Musical programs emphasizing student participation. 
c. Performances by musical artists and community groups. 
d. Motion pictures . 
e. Debates, panel discussions and forums. 
f. Formal ceremonies for such purposes as patriotic 

commemorations and recognition of student 
achievement. 

g. Student council activities . 
h. Student demonstrations and exhibits. 
i. Rallies and "pep" meetings. 
j. Discussions of school and community policies and 

problems including law enforcement, vandalism, acci
dents, and fires? 

k. Others (please list) 

61. Approximately how many assemblies do you have per year? 

62. What is the time- length of the average assembly? 

Section VIII: School Publications 

Y U N Nft 63. Do publications advisors receive additional salary 
for their work? 

Y U N Nfl 64. Is all work incident to the publication activities 
of students supervised by faculty sponsors? 

Y U N Nfl 65. Do publications encourage self-expression and crea
tive work on the part of the students? 

Y U N NA 66. Are publication activities integrated with work in 
various curricular areas? 

Y U N NA 67. Do publications aid in coordinating the various as
pects of the student activity program? 

Y U N NA 68. Are publication staff members selected after care
ful consideration of such factors as ability, in
terest, and desirable attitudes? 

Y U N NA 69. . Are publications sufficiently diversified to enlist 
the interest and participation of a large number of 
students ? 

Y U N NA 70. Do publications have a wide enough circulation in 
the school? 

Y U N NA 71. Are equipment and materials provided by the school 
for the publication activities? 
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Y U N Nfl 72. Is a suitable place provided for students to work 
on publications? 

Y U N Nfl 73. Is provision made for students to work on publica
tions during school time? 

Y U N Nfl 74. Do publications report outstanding student 
achievement? 

Section IX: Student Council 

Y U N Nfl 75. Does the student council function within limits 
clearly defined by constitution and by-laws and 
with authority delegated by the administration? 

Y U N Nfl 76. Is the student council provided with faculty spon
sorship and guidance for accomplishing its clearly 
defined functions? 

Y U N NA 77. Does the student council have officers who are 
elected by the entire student body or representa
tives of the entire student body? 

Y U N Nfl 78. Does the student council have elections which are 
supervised? 

Y U N Nfl 79. Does the student council assist the faculty and ad
ministration in developing school policies with 
reference to student conduct? 

Y U N Nfl 80. Has the student council a part in the awarding of 
non-academic honors? 

Y U N Nfl 81. Does the student council assume some responsibility 
for the operation of the intramural program? 

Y U N NA 82. Does the student council assume responsibility for 
the introduction of new students to school life and 
activities ? 

Y U N NA 83. Does the student council conduct its meetings dur
ing school time? 



APPENDIX B 

TELEPHONE SURVEY 

1. What procedures are used to select sponsors of student activi
ties programs in your school? 

2. Does your district have specific criteria that are used in 
selecting student activity sponsors? 

3. Does your district or school provide in-service training for 
sponsors of student activities? 

4. For the purpose of aiding in planning and supervising activi
ties, are sponsors in your school provided any of the 
following: 

A. Reduction in the number of classes taught. 

B. Reduction of other supervisory assignments. 

C. Clerical assistance. 

D. Teacher aides . 
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