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ABSTRACT 

This study examined the acculturation level of 88 

Chinese-American students at UCLA, and whether there was 

any relationship between their acculturation level and 

academic performance of the same persons. The Cultural 

Life Style Inventory developed by Mendoza for Mexican-

Americans was adapted as the primary measurement for this 

research. 

The difference of cultural shift score between the 

U.S. born group and the immigrant group was not 

significant. However, a repeated measures t test on the 

difference between cultural resistance and cultural shift 

in the U.S. born group showed significance. In addition, a 

t test on two sample independent groups showed the 

differences between cultural resistance and cultural shift 

were not the same in the U.S. born group and the immigrant 

group. 

No dominant cultural life style tendency was found in 

these subjects. 

The differences of acculturation level between being 

in the U.S. for 6-10 year group and 16-20 year group, 

between 11-15 year group and 16-20 year group were 



significant. This indicated that acculturation takes a 

considerable amount of time. 

There were no significant differences between 

acculturation level and college grade point average among 

these subjects. Nor did neighborhood or work environment 

affect their acculturation level. 

Since the versions of the Cultural Life Style 

Inventory are now available in English, Spanish, and 

Chinese, cross-cultural comparisons between the Hispanic 

and the Asian could be designed in a single study in the 

future. 
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CHAPTER 1 

INTRODUCTION 

Introductory Statement 

This country is becoming more culturally diverse. The 

major countries providing immigrants have shifted from 

Europe to Latin America and Asia. According to the data 

from the Census Bureau, between 1970 and 1980 the U.S. 

population increased by 11.6%. Within the same period of 

time, the Hispanic population grew by 61%, and Asian 

Americans by 233%. Moreover, the African-Americans grew by 

17.8% and Native Americans by 71%, but Anglo Americans by 

only 7% to 8%. 

Kwong (1987) reported that Chinese population 

increased by 241.4 percent within two decades—a jump from 

236,084 in 1960 to 807,027 in 1980. Hodgkinson (1985), 

based on his demographic research, predicted that by around 

the year of 2000, the United States will be a nation in 

which one of every three persons will be "non-white." 

With the increasing ethnic and linguistic minority 

population, a question arises whether the United States is 

a "kaleidoscope," to which each culture contributes, or it 

is a "melting-pot," into which these immigrants and their 



descendants will eventually dissolve, as it has often been 

claimed. In other words, social scientists are interested 

in finding whether these immigrants and their offspring 

will retain the cultures of their home countries and to 

what extent or whether they will undergo acculturation. 

My little daughter is a case in point: She came to the 

United States from Beijing, China, when she was five years 

old. Because of socialization with her peers in school and 

the influence of TV on her, her language preference and 

usage, food consumption, behaviors, and values changed 

tremendously within three years. She speaks more English 

than Chinese and uses several American idioms freely, 

naturally, and accurately. For example, she has used "Make 

it snappy!", "It's a piece of cake!" and "You cracked me 

up!" very often, since she was seven. At the age of six, 

when she heard "Shut up!" on TV, she responded, "You can 

also say, 'Keep your mouth shut!' or, 'Zip your lips!'". 

When my wife and I speak Chinese to her, she often responds 

in English, no matter how often we remind her of speaking 

Chinese at home. She only speaks Chinese to her grandma 

and newly-arrived Chinese who cannot speak English at all. 

Her favorite food is hot dogs and pizza; neither is eaten 

in our household. 
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My daughter celebrates most American holidays, such as 

Halloween, Thanksgiving, Christmas, Valentine, and Easter. 

On the other hand, she does not know anything about, nor 

care about, the Chinese New Year, the most important 

holiday for the Chinese. In 1993, the Chinese New Year fell 

about 20 days before Valentine's Day. Before the Chinese 

New Year's Day, she only thought of giving and receiving 

Valentine's cards. She did not care what she would get for 

the Chinese New Year, nor did she want to listen to our 

explanations that it is the Chinese tradition to give 

children money and put it in a small red envelope on the 

holiday. 

She insisted on having an American first name to 

replace her Chinese name. She compiled a list of about 50 

American names and asked me to choose one for her. She 

could not answer why she wanted to have an American name, 

since no one in her school made fun of her name, and she 

thought her Chinese name pretty. 

She asked me who I thought she should marry when she 

grows up, either a Chinese or an American. Instead of 

answering the question, I asked her, "Who do you want to 

marry, an American, a black, a Chinese, or a Mexican?" 

After thinking for a while, she replied, "Mayjbe a Chinese. 

But perhaps I won't get married at all." 
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One day, she pointed at a house and told me that when 

she grows up she would buy a house like that, and my wife 

and I could buy a house next to hers if we want to, but we 

could not live in her house. She repeatedly emphasizes 

that if she ever wins the lottery, she would spend it the 

way she wants. My wife and I could not get a penny from 

her. These are very un-Chinese values. To the Chinese, 

the extended family is very important. For example, my 

mother-in-law lives with us. My wife and I have shown our 

daughter many Chinese customs and traditions, so the idea 

that she prefers a nuclear family must have come from 

outside our home environment. 

She is familiar with most of the movie stars, singers 

and athletes in the United States. She remembers those 

people's names by heart, even their middle names and the 

movies they were on. On the contrary, she knows very 

lictle about Chinese stars, even though she has many 

Chinese tapes and cassettes. She dreams of becoming an 

American pianist or movie star. She wants to go to 

Hollywood to have an audition. She repeatedly told her mom 

and me that we should send her to Hollywood, because she 

could make $3 million just like that (as she said it, she 

snapped her fingers without any sound). 
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The above anecdotes, the observations on the 

behavioral and value changes my daughter has undergone 

within three years after her arrival in the United States, 

are a reflection of her acculturation, or what people 

normally call "becoming Americanized." Her experience and 

changes inspired me and aroused my interest in the 

acculturation process and its consequences, especially in 

relation to education. Will other Chinese youths or any 

other immigrants undergo similar acculturation processes? 

Will minority students retain their native culture despite 

acculturation? What aspects of native culture do they 

maintain? These are the questions I often ask myself and 

for which I will try to find the satisfactory answers in 

this dissertation. 

Purpose of the Study 

The purpose of this study is twofold. The first 

purpose is to analyze how much Chinese-American (both U.S. 

born and immigrants are included, but international 

students are excluded) college students have adapted to 

American culture and how much the same individuals have 

retained Chinese culture. In the literature, only a few 

reports were found on acculturation of Chinese-Americans. 

This study will provide some data and analysis in the 
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field. Since abundant studies on acculturation of Mexican-

Americans or other groups are available, this study will 

make future study possible on the comparisons between 

acculturation of Chinese-Americans and that of other 

groups. The second purpose is to identify whether there 

is any relationship between the way of life or level of 

acculturation and academic performance in the same persons. 

Some research has indicated that academic performance 

deteriorates with acculturation of Hispanic Americans 

(Nielsen & Fernandez, 1981). 

Research Questions 

The present study is conceived to answer the following 

questions regarding the type and degree of acculturation in 

the Chinese-American college students: 

1. To what degree have Chinese-American students 

adapted certain aspects of American culture? 

2. To what degree have these same persons retained 

Chinese culture? 

3. Does being U.S. born or foreign born make any 

difference in an individual's acculturation rate? 

4. Does age of the informants make any difference in 

an individual's acculturation level? 



5. Does an individual's acculturation rate have 

anything to do with the type of his or her residential 

community (whether he or she lives in a neighborhood 

composed mainly of Chinese-Americans)? 

6. What is the relationship between these students' 

acculturation level and their cumulative college grade 

point average? 

Significance of the Studv 

It has been reported that ethnic identity, culture, 

and family heritage play an important role in educational 

outcomes (Crull, 1988). Although several studies have been 

conducted on the acculturation of Hispanic youths and 

adults (e.g., Mendoza, 1984, 1989; Padilla, 1980), very 

little literature can be found on Chinese-Americans' 

acculturation, not to mention its linkage with education. 

This study intends to provide an analysis of 

acculturation and the relationship between the 

acculturation level and academic success of Chinese-

American college students. It will help educators realize 

that minority students' school performance may be affected 

by their ethnic identity, feelings of belonging, attitudes, 

beliefs, and values. Also, the results of the study can 

help parents understand what their children are 
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experiencing. All of the above will help maximize the 

potential achievement of minority students in school 

settings. 

In the following chapter. Review of Literature, 

previous studies on related topics are presented to provide 

information and background on the present study. There are 

four sections in the chapter: (1) History of the Chinese-

Americans; (2) Definition of Culture; (3) Ethnic Identity; 

and (4) Acculturation. 

The history of the Chinese-Americans briefly 

introduces when and how Chinese emigrated to the New World, 

where each group was from and where they settled in the 

United States, as well as their different attitudes towards 

their ethnic group and affiliation. 

The section on Definition of Culture lists various 

approaches of defining the term "culture." Without knowing 

what "culture" refers to, it is difficult to distinguish 

the difference between home culture (ethnic culture) and 

culture of host country (mainstream culture), and there is 

no way to talk about acculturation. As expected, the term 

"culture" is so abstract that there is no consensus in the 

literature on its definition. 

Ethnic Identity refers to how people perceive 

themselves and how the perception determines their 



association with the ethnic group and the degree of 

acceptance of the traditional heritage. 

In the Acculturation section, different scopes and 

methods of previous research on acculturation process will 

be discussed. The previous works can be used to justify 

what should be included in an acculturation scale. 
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CHAPTER 2 

REVIEW OF LITERATURE 

History of the Chinese-Americans 

The Chinese-American community, who number beyond one 

million people (Gardiner, Robey, & Smith, 1985), can be 

categorized into four relatively discrete groups, 

reflecting immigration history, settlement patterning, and 

ethnic affiliation. Although they do interact with one 

another, these groups tend to form their own exclusive 

communities. These groups are (after Lai, 1988): 

(1) immigrants from Guangdong Province in Southeast China, 

(2) immigrants from Insular and Peninsular Southeast Asia, 

(3) immigrants from Taiwan and the rest of China, and 

(4) American-born Chinese descendants from all groups. 

Lai, Huang, and Wong (1980) noted that the first 

Chinese arrived on the East Coast of the United States only 

two years after General Washington received British General 

Cornwallis' surrender at Yorktown to establish the United 

States of America as an independent nation. However, the 

numbers of Chinese immigrants were insignificant until 

1848, the year of the Gold Rush in California. Previous 

immigration was discouraged by the fact that settling 
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"permanently" abroad was considered a crime by the Manchu 

rulers of China, punishable by death upon return. And not 

returning was similar to exile, which meant figurative 

death to the typical Chinese who tended to be male and 

single. Without returning to marry, the family could not 

be continued and this was a sin to the traditional Chinese. 

The Gold Rush stimulated massive emigration from 

Southeast China to California from 1850s until 1882 (Sung, 

1967). These immigrants came to the "Golden Mountain," 

like others, to seek "fortune" in placer mining (a deposit 

of sand which contains gold), but found it instead in the 

service industries generated by such activities. They 

served as a labor force throughout the western states 

during the railroad and related economic expansion period. 

They also formed numerous small bachelor communities 

throughout these states. That ties continued strongly with 

the home country was demonstrated by the almost absolute 

dominance of China manufactured durable goods (ceramics, 

metal, etc.) found in archaeological excavations of these 

long abandoned communities (Greenwood, Hatley, & Romani, 

1984). That these communities were by and large bachelor 

groups is explainable by the constraints of the highly 

mobile nature of the work and the expectations of the 



workers to return to China once fortune was established 

(Lee, 1960). 

By the beginning of the 1870s, however, economic 

depression had pervaded the U.S. national economy. 

Competition arose between the estimated 248,000 immigrant 

Chinese and Anglo-Americans over jobs in the survival 

economy. An atmosphere of racial discrimination, 

previously unexpressed, arose which forced these Chinese 

labor groups to abandon their former communities. Hsiu 

(1977) noted that such people were faced with difficult 

choices. They could return home, in the process expend 

their savings, and face a possibly difficult time 

continuing their family lineage in the face of the 

perceived failure by their fellow villagers (thus 

jeopardizing marriage success); or continue to remain in 

the host country, relocate, regroup, and build communities 

there in order to eventually return wealthier. In other 

words, head home or invest their savings in the New World 

enterprises of their own making. They remained on the 

whole and migrated to urban areas to form the nucleus of 

the "Chinatowns" we know today in San Francisco, New York 

City, Honolulu, and Los Angeles. These people form the 

core of immigrant group 1 mentioned above. 
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In the face of institutionalized discrimination from 

the main urban political establishment, these newly 

urbanized groups formed associations reflecting their 

districts of ethnic origin in Guangdong Province, Southeast 

China, each with its own dialect. As conflict to maintain 

and enfranchise themselves grew, some organizations were 

established to try to consolidate these associations in the 

same city or region. In New York City and San Francisco, 

various Chinese associations united under an umbrella 

organization called the Chinese Benevolent Association 

(Lyman, 1974). The purpose of these organizations was to 

coordinate efforts by the district associations in the 

social and economic realms, and represent them externally 

in the urban political establishment. Among its more 

notable accomplishments was the facilitation of the "paper 

son" system of bringing in family members through phony 

certification papers in the face of the Chinese Exclusion 

Act of 1882 (which banned Chinese laborers to enter the 

States for 10 years and prohibited the naturalization of 

Chinese immigrants as U.S. citizens) (Mangiafico, 1988) and 

wives in defiance of the national origins provision 

established in 1924, which assigned to each country an 

annual quota based on the national origins of the 



population in 1890 to preserve the racial character of the 

country (Kwong, 1987). 

In essence, the Chinatown populations remained in the 

host country and grew via accretion of new immigrants from 

their home districts through World War II. Since the 

lifting of the Exclusion Act in 1943, it has been a common 

practice for emigrants to these Chinatowns to return and 

seek marriage partners in their home districts (Wu & Li, 

1988). The socio-economic structures of these Chinatowns 

tend to be organized along traditional segmentary lineage 

lines but which are overlain by the indigenously developed 

political organization of the District and Benevolent 

Association. 

This segmentary system of organization, which 

basically states that those people who share a surname are 

descended from the same patrilineal ancestor, and therefore 

share kinship and socio-economic bonds as well, has worked 

well traditionally to integrate new related immigrants into 

the U.S. Chinese communities. But it has also served to 

exclude later immigrants not related to the extant 

Chinatown populations (Hong, 1976). Thus, those 

populations of later immigrants from other parts of China 

or other overseas ethnic Chinese are generally excluded 

from the social and economic sphere of existing Chinatown 



communities (Chen, 1983), and settle in their own 

communities. 

The relations between these different immigrant groups 

are complex, reflecting dialect differences and regional 

origin. Many groups of ethnic Chinese from the Philippines, 

Burma, and Hainan have immigrated since 1965 under 

relatively little economic duress, and therefore integrated 

into the Chinatown communities as a new "District" complete 

with their own social and economic support, largely 

bypassing segmentary exclusion. The bulk of the groups of 

ethnic Chinese from Vietnam, Cambodia, and Laos came as 

refugees under economic and social duress during the 

upheavals there of the late 1970s; their consequent loss of 

support structures did not permit their bypassing 

segmentary exclusion so most established new settlements 

and business associations, generally mingling with the 

Vietnamese in California. How much of the separation may 

also be due to dialect variance is difficult to say, but it 

is certainly a factor. 

The immigrants from the other parts of China, mainly 

Taiwan and Hong Kong, are Mandarin and Cantonese speakers 

respectively (Lai, 1988, 1990). Immigration from Taiwan 

began with the passage of the 1965 Immigration Act. Before 

the Act was passed, there had been a provision in the 



2 6  

Immigration Law to preserve the racial and ethnic character 

of this country. As a result of the provision, predominant 

immigration quotas were assigned to Northern and Western 

European countries. The 1965 Immigration Act abolished the 

provision and assigned a flat quota of 20,000 immigrants 

for each country outside the Western Hemisphere, regardless 

of race or nationality. This immigration from Taiwan has 

generally not been under coercion and appears to reflect 

the desire for financial and social advancement on the part 

of an emergent professional class. Due to their social 

origins, they have the highest average education level of 

all Chinese immigrants. Because of their language and 

social differences from the Chinatown populations, they 

interact little with the Chinatown communities, and form 

their own communities. Much the same can be said for the 

far fewer numbers of immigrants from Hong Kong. Although 

they share dialects with Chinatown populations, they are 

generally much more westernized in lifestyle, clash with 

the more traditional ways of the Chinatown communities, and 

also tend to settle elsewhere (Hong, 1976). 

The last, and potentially most revealing, group of 

Chinese-Americans are the U.S. born. Although this group 

nominally derives from all the preceding groups, the 

overwhelming majority are second and third generation 



descendants of the pre-1965 Cantonese (Chinatown) 

immigrants. This group therefore best reflects the 

generational processes of continuity and change which 

researchers seek to study. Third generation members of 

this group are likely to be highly acculturated, bilingual 

and/or English dominant, relatively well educated, and more 

likely to reside outside of ethnic enclaves and outmarry 

than second generation members (Lai, 1990). 

Studies of the mass media used by these different 

communities reveal a broad unity of cross-cutting concerns 

while more subtle differences in outlook are discernable 

upon in depth examination. For example, in a study of the 

24 main Chinese community newspapers, Chang (1983) noted 

that 24% of total news space is dedicated to news of China 

and Taiwan and 19% to Hong Kong, while 43% of news space is 

devoted to affairs of the Chinatown communities. This 

appears to reflect its function as a linkage to the past 

for immigrants who have one way or another maintained 

cultural, socio-economic, and/or political ties with the 

homeland. 

While it is difficult to generalize from such limited 

studies, it does appear that length of community history 

has a definite effect on member views. The older Chinatown 

communities may have substantially different beliefs 



concerning their cultural heritage than newer, less 

established communities of immigrants. Nevertheless, 

acculturation as an issue exists within both of these 

Chinese communities. 

Definitions of Culture 

There is no consensus as to the precise meaning of the 

word "culture." Kroeber and Kluckhohn (1952) synthesized 

more than 150 different definitions of the term. These 

definitions were classified into six types based on their 

various emphases, though some of them could fit into more 

than one category: descriptive, historical, normative, 

psychological, structural and genetic. 

These two authors claimed that descriptive definitions 

emphasize enumeration of content and were by and large 

influenced by Tylor (1889), the founder of modern cultural 

anthropology: 

Culture or civilization, taken in its 
wide ethnographic sense, is that 
complex whole which includes knowledge, 
belief, art, morals, law, custom, and 
any other capabilities and habits 
acquired by man as a member of society. 
(p. 1) 

To Tylor, culture is a set of things that people in a 

certain society know and believe. Culture is somewhat 

abstract and intangible, but can be traced by the norms of 
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the society. For example, children are supposed to take 

care of their elderly parents in China. It is not socially 

acceptable if somebody lets his parents live in a senior 

residence, rather than in his own house. This is part of 

Chinese culture. In another society, it may be all right 

to have elderly parents live in a senior residence in the 

same city. 

The definition given by Malinowski (1931) emphasized 

social heritage or tradition: "Culture, comprises inherited 

artifacts, goods, technical processes, ideas, habits and 

values" (as cited in Firth, 1957, p. 16). 

In this definition, culture is both material things 

and non-material things handed down from one generation to 

the next. The difference between this category and the 

prior one is not too obvious, except that Tylor did not 

emphasize material things. 

Linton (1945) defined culture as social rules or 

ideals or values plus behavior: "The culture of a society 

is the way of life of its members; the collection of ideas 

and habits which they learn, share, and transmit from 

generation to generation" (p. 202). 

Through common practice, a group sets up certain rules 

and regulations to determine what is right and what is 

wrong. Even though these rules are not laws, members of 
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this group are supposed to follow these rules. Different 

groups have different values, and their behaviors reflect 

their values. What is right in one society may not be 

right in another. However, the way of life covers so many 

aspects that it seems to be an all encompassing category. 

Psychological definitions separate cultural heritage 

from biological heritage. Linguistic anthropologist 

Goodenough (1957) distinguished a society's culture from 

its members' biological heritage by saying that culture is 

what people have to learn and "must consist of the end 

product of learning: knowledge"(p. 36). He claimed that 

culture is not a material phenomenon, rather, it is things 

in people's mind, how they say and behave as their accepted 

cultural norms. 

Structural definitions emphasize the patterning or 

organization of culture, as Gillin (1948) stated: "Culture 

consists of patterned and functionally interrelated customs 

common to specifiable human beings composing specifiable 

social groups or categories" (p. 191). 

Genetic definitions do not mean that members of a 

society are born to possess the characteristics, but 

emphasize culture as a product of ideas or symbols: 

By culture we mean every object, habit, 
idea, institution, and mode of thought 
or action which man produces or creates 
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and then passes on to others, 
especially to the next generation. 
(Huntington, 1945, pp. 7-8) 

The definitions of the term are not exhaustive. In 

spite of their differences, in one way or another they have 

something in common, namely, culture is not a single aspect 

of group characteristics, rather is a hard to define 

complex whole, which consists of a set of wide-ranging but 

interrelated way of life accepted by a group of people 

through common practice. 

In this dissertation, the author adapts Malinowski's 

definition, believing that culture can be either tangible 

or intangible. It includes both material things and non-

material things. For instance, one person likes or 

dislikes a given ethnic custom or food (or any material 

things) may more or less reflect his/her cultural distance 

towards the ethnic group. 

Ethnic Identity 

According to Keefe (1992), ethnic identity refers to 

how people identify themselves and to what degree they are 

associated with their ethnic groups. Phinney and Rotheram 

(1987) outlined the definition of ethnic identity as "one's 

sense of belonging to an ethnic group and the part of one's 

thinking, perceptions, feelings, and behavior that is due 
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to ethnic group membership" (p. 13). An individual's 

identity depends upon a person's interpretation on the 

meaning of the ethnic group. For instance, if a Chinese-

American youth interprets "Chinese" as only his parents' 

origin, this youth is not aware of any important attributes 

which define Chinese, and identifies himself or herself as 

an American, this Chinese-American would not feel obligated 

to inherit Chinese traditions. To me, ethnic identity is 

who you are and how you perceive yourself, not by words, 

but more importantly, by your actions. 

According to Bernal, Knight, Ocampo, Garza and Cota 

(1993), the components of ethnic identity include: How an 

individual identifies himself or herself ethnically; 

children's knowledge about their ethnic groups are 

constant; the behaviors of an individual reflect ethnic 

cultural values, styles, customs, traditions and language; 

children's knowledge about certain behaviors and values are 

relevant to the ethnic group; and, the feelings and 

preferences of the person about the ethnic group. 

Phinney and Nakayama (1991) did an interview study 

about 60 American-born adolescents' ethnic identity and its 

correlation with their parents' ethnic attitudes and 

affiliation with their ethnic groups. They found that for 

those parents who have high ethnic identity, their children 
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are significantly more closely attached to maintaining 

their cultural heritage than those children whose parents 

have low ethnic identity. The same children are taught 

more by their parents how to deal with prejudice and 

discrimination. They also found that there is a cultural 

difference among Asian, Hispanic and black in terms of the 

content of home education: Asians talk more about their own 

cultures, Hispanic practice traditions in the home, while 

blacks emphasize hard work. 

By synthesizing a number of studies, Phinney (1993) 

presented a three-stage model of ethnic identity formation. 

The first stage is "unexamined ethnic identity." The 

characteristics of this stage are that minority children 

blindly accept the values and attitudes of majority culture 

and have negative views of their own group. They may feel 

ashamed of being a member of the ethnic group. In the 

second stage, minority youths start their "ethnic identity 

search." This occurs when they realize that not all 

cultural values of the dominant group are beneficial to 

them. The youths will reach the third stage—"ethnic 

identity achievement," when they have a clear sense of 

their own ethnicity and they are proud of being a member of 

that ethnic group. 



3 4  

In an educational setting, preserving ethnic identity 

does not necessarily mean that we have to sacrifice social 

integration (Beswick, 1990). As long as we try to 

eliminate prejudice and discrimination against certain 

ethnic groups while we acknowledge these ethnic groups, 

preserving ethnic identity has positive outcomes. 

Acculturation 

To many people, acculturation is only a synonym for 

assimilation. As a matter of fact, these two terms are not 

the same thing, even though both involve at least two 

different cultures. In my opinion, acculturation refers to 

behavioral and value change of the members of a culture due 

to direct contact with another culture, while assimilation 

means the members of a culture want to and have been 

accepted as members of another culture. Usually, 

acculturation is a cultural adjustment process of outside 

forces; yet, assimilation is a process by free will and by 

the individual's or group's choice. Also, acculturation 

can be a two-way process, that is, both cultures can be 

changed after direct contact. Assimilation is a one-way 

process, namely, only the minority culture is assimilated 

into the dominant one. The latter will not be assimilated 

by the former. 
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Some social scientists divided assimilation into two 

levels: cultural or behavioral assimilation and structural 

assimilation (Gordon, 1978). The former involves "a change 

of cultural patterns to those of the host society" (Gordon, 

1978, p. 169) and may be the requirement to reach the 

latter, which is "large scale entrance into cliques, clubs 

and institutions of host society on primary group level" 

(p. 169). What he called cultural or behavioral 

assimilation is similar to what most people refer to as 

"acculturation." 

Some others viewed acculturation and assimilation as 

two distinct processes. The classical definition of 

acculturation by Redfield, Linton and Herskovits (1936) is 

still often cited now: "Those phenomena which result when 

groups of individuals having different cultures come into 

continuous first-hand contact, with subsequent changes in 

the original cultural patterns of either or both groups" 

(p. 149). Assimilation was identified as "a process of 

interpenetration and fusion in which persons and groups 

acquire the memories, sentiments and history, are 

incorporated with them in a common cultural life" (Park & 

Burgess, 1924, p. 735) . More specifically and briefly, 

Dohrenwend and Smith (1962), Spiro (1955), and Teske and 

Nelson (1974) made the distinction between these two 
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processes as: Assimilation requires a positive orientation 

toward the out-group and acceptance by the out-group as a 

member of it; while acculturation does not require such 

attitude or acceptance. 

Acculturation is an area of multidisciplinary inquiry. 

Anthropology, sociology, psychology and psychiatry are all 

interested in acculturation. According to Olmedo (1979), 

anthropologists emphasize the process of sociocultural 

change of the target group. They are interested in the 

culture of the given group itself. Sociologists focus on 

the issues of race relations and the social consequences of 

minority group membership. Psychologists analyze the 

change of the perceptions, attitudes, and cognition of the 

individual. Generally speaking, both anthropologists and 

sociologists are likely to view acculturation as a group 

process. However, psychologists and psychiatrists tend to 

look at it at the individual level. 

Language is one of the major tools to transmit 

culture. A society's language is an important, if not 

indispensable, aspect of its culture (Goodenough, 1957) . 

It is difficult to assess acculturation of an individual or 

a group without looking at the language the given 

individual or group uses. Whether a minority individual 

uses the minority language, and in what domain he uses it 
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is often used as one of the signs of his acculturation 

level. Samora and Deane (1956) and Sanchez-Baca (1974) 

asserted that language or knowledge of certain idioms could 

be used as the single measurement of acculturation. 

Almost all researchers take language as an important 

aspect in measuring acculturation. However, culture covers 

far more than merely language, and acculturation is the 

degree of cultural change. A unidimensional scale, such as 

language usage, may not reflect a person's complete picture 

of acculturation. An individual may display different 

reactions in various activities or in various occasions. 

For example, when Clark, Kaufman and Pierce (1976) 

interviewed Mexican-Americans and Japanese-Americans, a 

Mexican-American who could hardly speak any English claimed 

that he was an American by saying, "I am an American and 

this is my country," while a Japanese-American who spoke 

fluent English identified himself as a Japanese. In this 

case, if language preference and usage were used as the 

only measurement of acculturation, the findings would be 

misleading. Therefore, acculturation should be measured by 

more than one aspect of the behavior, as several 

researchers have pointed out (Burnam, Telles, Hough & 

Escobar, 1987; Campisi, 1947; Dyal & Dyal, 1981; Mendoza, 

1984, 1989; Mendoza & Martinez, 1981; Olmedo, Martinez & 
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Martinez, 1978; Padilla, 1980; Szapocznik, Scopetta, 

Kurtines, & Arnalde, 1978) . 

Cuellar, Harris and Jasso (1980), in a study of 

Mexican-Americans, described four factors of acculturation: 

language familiarity, usage, and preferences; ethnic 

identity and generation; language of reading and writing, 

and general cultural heritage and exposure; and ethnic 

interaction. They found significant differences in level 

of acculturation by generation, with first generation 

individuals being least acculturated, and mean level of 

acculturation increasing in a linear fashion for subsequent 

generations. 

Burnam, Telles, Hough and Escobar (1987) used a 26-

item scale to assess 1245 Mexican-Americans' acculturation 

in terms of their language use, language skills, direct 

contact with Mexico, their social activities, and ethnic 

background. Their two major findings were: First, for the 

first generation, younger people acculturated more rapidly 

than the older people. Because of educational and 

employment experiences, men acculturated more rapidly than 

women. Second, the fact that younger immigrants 

acculturated more rapidly was not subject to educational or 

employment experience. This indicated the possibility that 
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younger immigrants are more willing to change their 

behaviors. 

For the first time, Clark, Kaufman and Pierce (1976) 

looked at the relationship between ethnic identity and 

acculturation in the same individual. They divided three 

generations of Mexican-Americans and Japanese-Americans 

according to three variables of ethnic identity: 

"Acculturative Balance Scale" (measuring knowledge of 

traditional native culture compared with American culture), 

"Traditional Orientation" (the degree to which an 

individual acts as though he were a member of his 

traditional society), and "Anglo Face" (the strength of 

feelings of belonging to the mainstream culture). They 

generated six types of acculturation profiles, with each 

generation in two types. They found that the most 

important factor in variation of these types was the 

individual choice to be more Americanized or more "ethnic." 

In Schumann's (1986) model for second language 

acquisition, acculturation level is the determinant of 

second language acquisition. If a person highly values and 

wants to be like a member of the target language group, 

this person will have strong motivation to learn the target 

language as well as possible. On the contrary, if a person 

has little interest in the target language group, his 



desire to learn the target language will be only to meet 

his needs to use the language as a tool to live in the host 

society. He also suggested that the acquisition of the 

target language on a group level will be enhanced only when 

the second language learning group and the target language 

groups have similar political, cultural, social and 

economic status. 

Mendoza (1989) developed the Cultural Life Style 

Inventory to assess the type and degree of acculturation in 

Mexican-American adolescents and adults. To make the 

inventory objective, he invited both Anglo-American and 

iyiexican-American professionals who are familiar with both 

cultures to list major differences of these two cultures. 

After the most common items were compiled, another group of 

Anglo-American and Mexican-American professionals who know 

both cultures were asked to rate each item on a 5-point 

scale. The revised inventory was developed from the 

highest mean ratings. 

In one of his articles, Mendoza (1984) gave the 

details of the inventory and how to use it. The 29 items 

of the inventory covered a person's cultural attitude: 

ability to read, write, and speak English and Spanish; 

friendship ties with either Anglo-Americans or Mexican-

Americans; kinship ties; diet patterns; celebration of 
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dating and marriage partner preference; ethnic composition 

of social functions attended; types of television programs 

watched; music listened to; and books, magazines, and 

newspapers read (in English or Spanish). There were seven 

choices on each item. These choices referred to four 

categories: indicating the respondent was "cultural shift," 

"cultural incorporate," "cultural resistant," or that the 

item was not applicable to the person. 

Each of the items was equally likely to be answered in 

any of these categories, and had the same weight in a 

category. The category with the most frequent responses 

was the label attached to the individual. In other words, 

the score of a person's acculturation pattern was 

determined by the number of each category divided by the 

number of applicable answers (the total number of items on 

the inventory minus the number of "not applicable" 

answers). The highest percentage was the category that 

applied for the respondent. 

Huang (1994) studied 10 Chinese immigrant families and 

found that the choice of media in either English or Chinese 

reflected their acculturation level, but choosing media in 

English did not necessarily lead to high acculturation. 
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Similarly, Liu (1995) found that Chinese immigrants' 

choice of media in English was determined by their socio

economic status, cognitive complexity, desire for career 

advancement and interest in politics; while their choice of 

media was not significantly related to their age, length of 

being in the U.S., or motivation for becoming U.S. citizen. 

Velez (1995) reported that second generation Chinese-

American students were more acculturated than first 

generation students, but their level of ethnic identity 

remained the same. 

Also, Tsoi-Pullar (1995) asserted that to Chinese-

Americans, ethnic identity is an important aspect of 

acculturation. By comparing different dimensions of 

acculturation, the researcher claimed that Chinese-American 

college students had highest level of acculturation in 

language and behavior dimensions and lowest level of 

acculturation in ethnic identity and psychological health. 

In a cross-cultural study, a negative correlation was 

found between acculturation level and problematic symptoms 

in body satisfaction among Chinese university students in 

Hong Kong and California. Yet, acculturation level did not 

influence the degree of depression, self-esteem, or eating 

behavior (Davis, 1994). 
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Gao (1994) argued that there was a positive 

correlation between second language acquisition level and 

acculturation level, self-esteem and confidence of Chinese 

students at Rutgers University. 

Hsu (1994) maintained that acculturation was 

associated with parental authoritarian style and self-

esteem. 

As described in the next chapter, I adapted Mendoza's 

methods and instrument to the present study. This 

adaptation included the translation of items into Chinese, 

adding demographic data not included in the original 

instrument, and other minor revision, as will be explained 

below. Two pilot studies with the revised Inventory were 

also conducted. 
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CHAPTER 3 

PILOT STUDIES 

Adapting and Testing the Research Instrument 

This dissertation study aims to replicate Mendoza's 

(1984, 1989) research, but with a Chinese-American 

population. Mendoza developed and tested an instrument 

that measures the acculturation of Mexican-American (and 

other) subjects, and established its external validity and 

reliability. His Cultural Life Style Inventory (see 

Appendix A) was used as the primary instrument in this 

dissertation, but with the following modifications to 

accommodate the Chinese subject population: 

1. The English version was translated into Chinese. 

After the revisions (see below), the Inventory was 

translated into Chinese by a Chinese professional, then 

back to English by another Chinese professional, both of 

whom can write excellent Chinese and English, using 

Brislin's (1970) and Brislin, Lonner, and Thorndike's 

(1973) back-translation method. 

2. Items 9, 10, 11, and 12, which referred to radio 

listening and television viewing habits, were modified by 

adding the clause "by yourself" at the end of the question 
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to avoid ambiguity. After the change, these questions 

became: 

9. What kind of music do you listen to when you 
listen by yourself? 

10. When you listen to the radio by yourself, do you 
listen to ? 

11. When you watch television by yourself, do you 
watch ? 

12. In what language do you pray when you pray by 
yourself? 

The logic behind the revision was that people may behave 

differently when they do things with someone else than when 

they do things by themselves. How respondents do things by 

themselves would reflect more their own free will and their 

individual preferences. 

3. The check marks are moved to the front of the 

choices simply for the convenience of the respondents. 

Pilot Studies 

Two pilot studies of this dissertation were conducted. 

The first study consisted of three Chinese-American 

undergraduate students at the University of Arizona who 

filled out the questionnaire, and commented on the design, 

format, and scope of questions. It took each student about 

10 minutes to fill out the questionnaire. Each student 
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then talked about the survey instrument for about half an 

hour to provide suggestions for revisions. 

Among these three students, two are first generation 

Chinese-Americans: a young man of 22 born in Hong Kong, who 

moved to the United States eight years ago, and a young 

woman of 23, who immigrated from Taiwan 12H years ago. The 

third informant is a 29-year-old man and a second 

generation Chinese-American. None of them chose to fill 

out the Chinese version of the questionnaire, even though 

both first generation Chinese-Americans said that they 

could do it, but thought that it would take them much 

longer. The conversations were conducted in English. 

Although the first generation man stated that he could 

speak Chinese, he responded in English when a couple of 

times the researcher started a dialogue in Chinese. All of 

them have Anglo given names with Chinese surnames. 

When asked the opinions about the survey instrument, 

the first generation man commented that he could see the 

strong Chinese culture in the design of the questionnaire. 

Not knowing that the questionnaire was adopted from a study 

of Mexican-Americans, he was sure that I was the person who 

designed it. He was not comfortable with either Chinese 

culture or Anglo-American culture designations. He felt 

these categories were too clear cuti^'How about if I do not 
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fit into either one and am integrated into international 

cultures? To me, this questionnaire is not very 

applicable." I do not know how many subjects feel this 

way, but one possible alternative to record this type of 

response would be to provide open-ended questions or 

comments. 

Both the first generation woman and the second 

generation man said they felt the questionnaire covered a 

wide range of fields and they were comfortable with the 

questions. They could not think of any more items I should 

add to the questionnaire. 

The scores of the respondents were calculated and 

compared. The category with the most frequent responses 

became the label for the individual. As in Mendoza's 

study, the score of a person's acculturation pattern was 

determined by the number of each category divided by the 

number of items on the inventory minus the number of "not 

applicable" answers. The highest percentage became the 

category for this individual, regardless of the highness or 

lowness of other categories. For present purposes, the 

correlation between the acculturation pattern and 

cumulative grade point average was also examined. 

The results of the data analysis were both interesting 

and surprising. Both of the first generation Chinese-
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Americans fell into the "cultural shift" category, while 

the second generation Chinese-American man fell into the 

"cultural incorporate" category. 

The first generation man had 13 "not applicable" 

choices out of 29 items, equal to 41%; 4 "cultural 

resistance" and 4 "cultural incorporate" responses, 

covering 23.5% weighted responses (after subtracting the 

"not applicable" choices) for each; and 8 "cultural shift," 

47% weighted responses. All of the "cultural resistance" 

responses are related to the language usage at home. He 

speaks Chinese only or mostly Chinese when he talks to his 

grandparents, parents and siblings. The "not applicable" 

choices include: not married, has no children, does not 

pray, eats any specific type of food, celebrates all ethnic 

holidays, never thinks of being proud of a culture, does 

not admire or want to marry someone based on ethnicity. 

What surprised me most is to answer the question "If you 

had children, would you teach them to read, write, and 

speak in ?", he did not choose either Chinese or 

English. He checked "Other language," and specified, "Only 

if they want to," which I interpret that he at least does 

not want to force his children to learn Chinese, Whatever 

the children want to learn is fine with him, or so it 
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seems. This response suggests that his Chinese cultural 

identity is not very strong. 

The first generation young woman has only 2 "not 

applicable" choices: not married and has no children; 5 

"cultural resistance"; 8 "cultural incorporate"; and 14 

"cultural shift" answers, covering 18.5%, 29.6% and 51.9% 

weighted responses, respectively. Apart from language 

usage in the family domain, her closest friends are mostly 

Chinese or Chinese-Americans. 

On the other hand, the second generation man speaks 

Chinese only when he talks to his grandparents. He is most 

proud of Chinese culture and he wants to marry a Chinese or 

Chinese-American. Even though he has an Anglo first name, 

he would "definitely" like to give his children Chinese 

names. These 4 answers comprise his "cultural resistance" 

category. Three "not applicable" choices are: not married, 

has no children, and does not pray. He speaks both English 

and Chinese about equal when he talks to his parents and 

siblings. In his dating pattern, food structure, 

celebrating holidays, cultural familiarities, child rearing 

and cultural impact, he shows strong "cultural incorporate" 

responses. He told me before that he felt that he was 

caught between the pressure from his parents to maintain 

traditional Chinese values and the encouragement to adapt 
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American cultural values. By making choices, he created 

his unique biculturality. This response coincided with 

Louie's (1995) study on middle-aged second generation 

Chinese-American women. 

My tentative interpretations for the surprising 

results are as follows: 

1. Generation of immigration is not a major factor of 

individual's acculturation rate. Other factors are more 

important in affecting his/her acculturation rate. A 

second generation Chinese-American may be less acculturated 

than a first generation. If the second generation person 

has less direct contact with Anglo-American culture, he/she 

may be less acculturated than a first generation who is 

very close to Anglo-American culture. This pattern follows 

Mendoza's (1989) assertion that generation is not an 

important indicator of a person's acculturation level. 

2. An individual's age has a negative correlation with 

his/her acculturation level. (This second generation man 

is 4 or 5 years older than both first generation Chinese-

Americans.) The younger a person is, the more likely 

he/she is idealistic rather than realistic. When people 

are older, they tend to have more both positive and 

negative experiences in the society and realize that life 

is not as simple as what they thought when they were 
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younger. They may think more about who they are and what 

they are, among other things. 

3. Social environment has great impact on the 

individual's ethnic identity. The second generation man in 

my pilot study works in the Chinese restaurant his parents 

own, while the other two work at the university. The 

former is influenced mainly by Chinese culture, the latter 

deal with a variety of non-Chinese cultures. The former 

lives with his parents, while the latter live in the 

apartments of their own, and their parents do not live in 

Tucson. Those who have a Chinese social environment can 

lock themselves in a Chinese dominant culture, while those 

who are away from such environment lack Chinese cultural 

nourishment. 

4. When an individual is confused with his/her social 

belonging, his/her academic success is hindered. Chinese 

culture is quite different from Anglo-American culture. If 

an individual possesses a strong Chinese culture, he/she 

may feel a clash between the Anglo-American culture 

dominant institution he/she is in and the home culture 

he/she is from and belongs to. The mismatch of these two 

distinct cultures may produce in the individual an 

experience of being caught between "two worlds." 

Therefore, the acculturation level of an individual may 
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have a negative correlation with his/her cumulative grade 

point average. 

After the pilot study, 10 items regarding demographic 

information about the respondents were added at the end of 

the questionnaire (see Appendix A). They include: Their 

age group, country of birth, their parents' and 

grandparents' country of birth, culture of their work 

places, community neighborhood, whether they live with 

parents or on their own, and their current cumulative grade 

point average at the university. 

After the demographic information to the questionnaire 

was added, a second pilot study was conducted at the 

University of Arizona. This time data were collected on a 

group basis, where a group of people filled out the 

questionnaire at the same time. The questionnaire was 

distributed after a weekly meeting of the Asian American 

Student Association. All of the participants were 

undergraduate students. 

Sixteen Chinese American undergraduate students 

voluntarily completed the questionnaire, and fifteen of 

them returned the questionnaire after they filled them out 

on site. The return rate was 93.7%. Tables 1 to 3 

summarize the results. Among these informants, three fell 

into "cultural incorporate" category. All of these three 
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Table  1  

Acculturation Breakdown by Aae Group and Generation 

CR CI CS Total 

1st Generation 

under 20 4 4 

20 - 25 0.5* 2.5* 2 5 

2nd Generation 

under 20 3 3 

2 0 - 2 5  1  2  3  

Total 0.5* 3.5* 11 15 

Note. CR=cultural resistance; CI=cultural incorporate; 
CS=cultural shift. * One subject had the same number of 
responses on "cultural resistance" and "cultural 
incorporate" (10 items), and fell into both categories. 
So, the score was split into 0.5 and 0.5. 
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Table  2  

Acculturation Breakdown by Years in the U. S. 

CR CI CS Total 

5 - 1 0  0 . 5 *  0 . 5 *  1  2  

1 0 - 1 5  2  2  4  

1 5 - 2 0  6  6  

more than 20 12 3 

Total 0.5* 3.5* 11 15 

Note. CR=cultural resistance; CI=cultural incorporate; 
CS=cultural shift. * One subject had the same number of 
responses on "cultural resistance" and "cultural 
incorporate" (10 items), and fell into both categories. 
So, the score was split into 0.5 and 0.5. 
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Table  3  

Relationship Between Acculturation and Grade Point Average 

GPA CR CI CS Total 

2.7 1 1 

C
O

 C
N

) 

1 1 

3.0 3 3 

3.1 1 1 2 

3.2 2 1 3 

3.5 1 1 

3.6 0.5* 0.5* 1 

3.9 2 2 

Total 0.5* 3.5* 10 14** 

Note. CR=cultural resistance; CI=cultural incorporate; 
CS=cultural shift. * One subject had the same number of 
responses on "cultural resistance" and "cultural 
incorporate" (10 items), and fell into both categories. 
So, the score was split into 0.5 and 0.5. ** Another 
subject did not provide information on his/her Grade Point 
Average. 



were between 20 and 25 years of age. Two students were 

second generation Chinese-Americans, who were born outside 

of the United States (one in Hong Kong, another in 

Vietnam). Another student was born in the United States, 

but both parents were born in China. This student worked 

in an Anglo-American culture dominant environment, and 

he/she lives in an apartment without a roommate. This 

student had 14 responses on "cultural incorporate" (53.8%), 

with 11 on "cultural shift," and 1 on "cultural 

resistance," equal to 42.3% and 3.8%, respectively. It is 

very interesting to explore why this student had such high 

"cultural incorporate" and "cultural shift" and extremely 

low "cultural resistance." As a second generation Chinese 

American, this student may not possess strong Chinese 

culture, nor been exposed to Chinese culture. 

Nevertheless, he/she was only the combination of Chinese 

and Anglo cultures. The student only speaks Chinese with 

his/her grandparents. Even with the parents, only English 

is spoken. 

One student, who was born in Taiwan and had been in 

the United States for more than 5 years but less than 10 

years, had the same number of "cultural resistance" and 

"cultural incorporate" responses (10 items). Each category 

covered 37.7%. In this pilot study, this student had been 
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to the United States for the shortest period of time. 

Apparently, this student was struggling between "cultural 

resistance" and "cultural incorporate." 

All of these four students had a cumulative college 

grade point average above 3.0, ranging from 3.1 to 3.61. 

The other 11 informants fell into "cultural shift" 

category. These informants' grade point average had a 

larger range, from 2.7 to 3.88 (one student skipped this 

item), with a mean of 3.2. 

Among these 15 informants, two had very high "not 

applicable" responses (12 and 10 out of 29 questions), in 

which they indicated that they did not have a preference. 

For example, when asked "If you had a choice, would you 

want to marry ?", one student chose "Other ethnic 

group," and specified, "Any is fine, preferable Asian, no 

whites." However, their weighted responses still fell into 

"cultural shift" category. 

The pilot methods and results strongly suggested that 

the adaptation of the Cultural Life Style Inventory into 

Chinese was successful and would produce coherent and 

analyzable results. 
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CHAPTER 4 

METHOD 

This study was designed to examine the level of 

acculturation of Chinese-American undergraduate students 

and the relationship between acculturation and cumulative 

grade point average. This chapter will discuss the 

research instrument, sampling selection, subjects, design, 

and procedures, and statistical analyses employed in this 

study. 

Research Instrument 

The primary survey instrument used in this study. 

Cultural Life Style Inventory: Chinese-Americans (see 

Appendix A for English version, and Appendix B for Chinese 

version), was adapted from Mendoza (1984, 1989). The 

instrument or questionnaire consisted of two parts: items 

measuring level of acculturation and demographic 

information on respondents. The first part included 29 

multiple-choice questions, asking the informants about 

their language preference, type of food they eat, ethnicity 

of people they associate with and admire, their marriage 
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and dating patterns, and culture they like and dislike. 

The instrument generates three topologies: 

1. Cultural resistance (CR): active or passive 

resistance to alternate cultural norms; 

2. Cultural shift (CS): substitution of native customs 

with alternate cultural norms; 

3. Cultural incorporation (CI): adaptation of customs 

from both native and alternate cultures. 

In addition, 10 new items on demographic information 

about the respondents formed the second part of the 

questionnaire. These items were as follows: age group, 

country of birth, parents' and grandparents' country of 

birth, culture of work places, community neighborhood, 

whether they live with parents or on their own, and current 

cumulative grade point average at the university. 

Sample Selection 

The population of Chinese-Americans in Tucson, 

Arizona, is very small. Moreover, there is no Chinese-

speaking television channel or radio station, unless a 

satellite dish is purchased and installed, a costly option. 

Chinese newspapers and magazines, all mailed from 

California, are usually four to five days late. Chinese 

people have no other choice but to watch and listen to the 



English (or Spanish) channels or stations. This constraint 

or lack of choice would limit subjects' responses to some 

of the items on the Inventory, such as, "When you listen to 

the radio by yourself, do you listen to Chinese speaking 

stations or English speaking stations?" In a place like 

Tucson, the choices will always be "English only." The 

answer would not necessarily reflect the respondent's free 

will or choice. Therefore, to obtain a larger sample of 

students for this study, the subjects were selected from 

college students in a metropolitan area with a larger 

Chinese population, Los Angeles, California, and with media 

available in both English and Chinese. 

The rationale for selecting college students as 

subjects for this dissertation is that they are more mature 

than elementary or high school students in terms of 

understanding their social environment, an understanding 

that is central to completing the questionnaire, and 

perhaps more willing to complete the questionnaire, reflect 

upon their circumstances and actions, and provide more 

accurate information than elementary or high school 

students. In addition, selecting college students does not 

require obtaining permission from school authorities or the 

parents of the subjects. 
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Dr. Stanley Sue, Professor of Psychology Department at 

the University of California, Los Angeles (UCLA),and 

Director of National Research Center on Asian American 

Mental Health, assisted with the identification of a large 

group of Chinese students at UCLA. Because the students' 

grade point average would be compared with their 

acculturation level, it was preferable to choose the 

subjects from a single university rather than different 

institutions. In addition, the cost of collecting data at 

one location was much less than going to various 

universities or cities. 

Subjects 

The sample consisted of 88 Chinese immigrant and 

American born Chinese students enrolled at the University 

of California, Los Angeles (see Table 4). Those students 

who held student visas were excluded from the study. The 

students were enrolled in four classes (one graduate course 

and three undergraduate courses, or four undergraduate 

courses) or belonged to one of two organizations: The 

Association of Chinese-Americans (all of the members were 

born in the United States), and the Chinese Student 

Association (members included both immigrants and 

international students). 
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Demographic Characteristics of Subjects 
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Category N 
Relative 
Frequency 

Age 
Under 20 
Between 20 and 25 
Between 26 and 29 

Birthplace 
United States 
Other Countries 

37 
50 

1 

35 
53 

42.05% 
56.82% 
1.14% 

39.77% 
60.23% 

Years in the U. 
Less than 5 
6-10 
11-15 
16-20 

S. (the U.S. born sample not included] 
1 1.89% 

10 18.87% 
15 28.30% 
27 50.94% 

Working Environment 
Anglo-American Culture 
Chinese Culture 

Mix of both Cultures 

Do not Work 

Living Place* 
With Parents 
With Sibling(s) 
Sharing with a Chinese 
Sharing with an American 
On Their Own 

Community* 
Chinese 

Mixture 
American 
Other Culture(s) 

24 27.27% 
1 1.14% 

17 19.32% 

46 52.27% 

30 34.88% 
5 5.81% 

33 38.37% 
14 16.28% 
4 4.65% 

7 8.14% 

43 50.00% 
28 32.56% 
8 9.30% 

(table continues) 
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Category N 
Relative 
Frequency 

Grade Point Average* 
2.2 - 2.9 
3.0 - 3.29 
3.3 - 3.475 
3.5 - 3.9 

10 
26 
21 
17 

13.51% 
35.14% 
28.38% 
22.97% 

Note. * For both Living Place and Community, there were 2 
missing data. ** For grade point average, there were 14 
missing data. 

Design and Procedures 

The questionnaires (both English and Chinese versions) 

were distributed in the four classes and the two student 

organizations. Participants were all volunteers. Data 

collection was conducted with a group of 20-40 students at 

one time, since pilot results and Mendoza (1989) had 

indicated the feasibility of group administration. Each 

student filled out the questionnaire individually. 

The students in the organizations and in the graduate 

class ("Asian American Affirmative Action") completed the 

questionnaire on site; the students from the other three 

(undergraduate) classes took the instrument home and 

returned it the next class session. Respondents were 

encouraged to answer every item in the inventory. The 

overall return rate (88/118) for the sample was 74.6%. 



Of the 88 students who completed the Inventory, only 

one student chose the Chinese version (see Appendix B), 

even though all of the members of Chinese Student 

Association were fluent in Mandarin Chinese. 

The data were scored and analyzed according to 

Mendoza's Cultural Life Style Inventory Administration and 

Scoring Instructions, which came with the Inventory (see 

Mendoza, 1989). The types of responses that were given for 

each of the 29 items in the instrument were scored and 

classified as either cultural resistance, cultural 

incorporation, or cultural shift. For each individual in 

the study, a composite profile was compiled. This profile 

reflected the proportion of items answered in a cultural 

resistance, incorporation, or shift fashion. A composite 

score for the entire sample was then generated, and 

dominant response patterns calculated, following the 

procedures recommended in the scoring instructions. 

Statistical Analysis 

The following statistical analyses were used in this 

study: 

1. Z Scores: the means were compared to determine 

dominant responses. 
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2. T test: the means were compared to determine 

differences between U.S. born and foreign born. 

3. Analysis of variance (ANOVA): used to determine 

acculturation by length or residence in the U.S. 

4. Pearson Correlation Coefficient: to determine 

relationship between acculturation category and GPA. 
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CHAPTER 5 

RESULTS 

Research questions 1 and 2 are: "To what degree have 

Chinese-American students adapted certain aspects of 

American culture?", and "To what degree have these same 

persons retained Chinese culture?". To determine the 

acculturation level of the Chinese-American students, a 

composited profile was developed for each student, then, 

averaged for all subjects. The CS (cultural shift) scores 

of all subjects were used as the measurement of the degree 

of acculturation of Chinese-American students to American 

culture, and CR (cultural resistance) scores as the 

measurement of the degree of same persons with respect to 

retaining Chinese culture. Table 5 shows that the cultural 

shift score was 6.0% higher than that of cultural 

resistance (36.56% vs 30.57%). The results also show a 

comparable score for CI (cultural incorporation), lying in 

between CS and CI. 

To determine whether dominant or nondominant cultural 

life style tendencies are found in these subjects, Z score 

(Z=0.44) was computed following Mendoza's formula. The 

result shows that there was no dominant tendency. 



67  

Table  5  

Comparison of Means of CR. CS. and CI Scores 

Variable Mean 

30.75% 

36.56% 

32.88% 

Note. N=88. 

CR Score 

CS Score 

CI Score 

Research question 3 is: "Does being U.S. born or 

foreign born make any difference in an individual's 

acculturation rate?". The demographic question Item B 

provided the necessary information. Table 6 shows the 

comparison of CR, CS, and CI scores breakdown by the 

subjects' birthplaces (whether they were born in the U.S. 

or other countries). To answer Question 3, a t test was 

used to compare cultural shift scores of U.S. born with 

those of immigrants. The result was not significant. 

Then, a repeated measures t test was used to compare 

the difference between cultural resistance and cultural 

shift scores for each group to determine whether it was 

significantly different from zero. In the immigrant group. 



Table  6  

Comparison of CR. CS. and CI with Birthplace Factor 

CR CS CI 

U.S. Born Group* 

Mean 25.40% 45.38% 29.20% 

Std Dev. 0.164 0.146 0.142 

Immigrant Group** 

Mean 33.97% 30.73% 35.30% 

Std Dev. 0.173 0.163 0.140 

Note. * U.S. born group N=35. ** Immigrant group N=53. 

the difference was not significant. However, in the U.S. 

born group, the difference was significant (T=-4.28, 

p=0.0001), confirming the different outcomes of the two 

groups reported in Table 6. 

Furthermore, in order to know how the length of time 

in the U.S. affects these persons' acculturation level, 

analysis of variance (ANOVA) was used to test the 

difference of the CS (cultural shift) scores among the 

length of time in the U.S. Table 7 shows that the 
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Table  7  

ANQVA on CS with Years in the U. S. Factor 

Category SS df MS F 

6-10 vs 11-15 

Between Gs 0.0974 1 0. 0974 4 . 0742 

Within Gs 0.5498 23 0. 0239 

6-10 vs 16-20 

Between Gs 0.4057 1 0.4057 27 .3436* 

Within Gs 0.5193 35 0.0149 

11-15 vs 16-20 

Between Gs 0.1133 1 0.1133 5 .7883' 

Within Gs 0.7827 40 0.0196 

•'P<0. 05 
N=53 

difference of acculturation level between 6-10 year group 

and 16-20 year group is significant (F=27.3436, F 

Critical=4.1213). Also, the difference between 11-15 year 

group and 16-20 year group is statistically significant 

(F=5.7883, F Critical=4.0847) . 



Question 4 is: "Does age of the informant make a 

difference in an individual's acculturation rate?". 

Demographic question Item A elicited the necessary 

information. Analysis of variance (ANOVA) was used to 

examine whether age makes any difference in terms of 

acculturation rate. The result of the ANOVA was not 

significant. 

Question 5 is: "Does an individual's acculturation 

rate have anything to do with the type of his or her 

residential community (whether he or she lives in a 

neighborhood composed mainly of Chinese-Americans) , or his 

or her working environment?" Analysis of variance (ANOVA) 

revealed no significant differences. 

For Question 6, "What is the relationship between 

these students' acculturation level and their cumulative 

college grade point average?", Pearson correlation 

coefficient of each score (CR, CS, and CI) of each student 

and CPA was computed (see Table 8). The results indicate 

that the relationships of CR, CS, and CI scores with CPA 

are not statistically significant. 
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Table 8 

Pearson Correlation Coefficient on CR. CS. and CI 

and GPA 

Correlation 

CR Scores & GPA 0.1669 

CS Scores & GPA 0.0275 

CI Scores & GPA -0.2118 

Note. Fourteen subjects did not provide their GPA. So, 
only those 74 students' CR, CS, and CI scores were used to 
answer this question. 



CHAPTER 6 

DISCUSSION 

This chapter will discuss the findings of the study, 

address some limitations of the study, and make suggestions 

for future research. 

The study indicates that the Chinese-American subjects 

varied in their degree of acculturation, according to the 

Cultural Life Style Inventory, with similar scores in the 

three categories of CR, CS, and CI. It is comm.on in 

education to group students into broad ethnic or racial 

categories for purposes of identification, often assuming 

these categories reflect collective background experiences. 

The present study's findings suggest the heterogeneity of 

experiences and values held by the subject population, and 

that one cannot assume accurately cultural resistance, 

shift, or incorporation by simply considering ethnicity. A 

similar point about within-group socio-cultural variability 

has been made about Mexican-Americans by Mendoza (1984) and 

about Chinese by Pu (1994), and show the value of using 

different profiles that reflect this variability rather 

than single scores. 
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The results also show that there was no dominant 

response or cultural life style tendency in the findings. 

That is, there was no significant difference between the 

most frequent category, CS, and the second most frequent, 

CI. It should be noted, however, that both CS and CI imply 

considerable acculturation, perhaps not surprising for a 

sample of Chinese-American university students in the 

United States. 

In addition, and somewhat surprisingly, there were no 

significant differences between the mean CS score of the US 

born and the foreign born. One cannot claim, therefore, a 

higher level of acculturation for the U.S. born, as one 

would expect. Other studies have shown that one who has 

received a higher education, is proficient in English, and 

lived a longer length of time in the U.S. will identify 

less with Chinese culture (Pu, 1994; Yang, 1993). 

Acculturation, however, is dynamic, and this profile may 

change with life experiences. For example, if one is the 

subject of prejudice it may result in a change of social 

affiliations or activities, probably producing a shift in 

the identification with one culture or the other. However, 

this study also found that the differences of cultural 

resistance and cultural shift scores within the U.S. born 

group were significant, as well as the differences between 



the U.S. born group and foreign born group. This suggests 

that the foreign born group has a more prevalent tendency 

to resisc cultural shift than the U.S. born group. 

On the one hand, that there were no differences 

between the U.S. and foreign born CS scores adds confidence 

to the primary result of the study indicating the within 

group heterogeneity of the sample. On the other hand, the 

results also indicate that the longer the residence in the 

U.S., the higher the probabilities of acculturation. There 

seems, however, to be a threshold of years of residence 

before acculturation is recorded in an instrument such as 

Cultural Life Style Inventory. Although the sample size is 

small (N=53), an ANOVA was used to determine if there were 

differences in acculturation according to length of stay in 

this country (see Table 9). There were no differences 

between subjects that had been in the U.S. 6-10 years 

(N=10) and those in the U.S. 11-15 years (N=15); however, 

there were significant differences between those in the 

U.S. 6-10 years and those in this country 16-20 years 

(N=27), and between those here 11-15 years and those here 

16-20 years. These findings suggest that a culture shift 

takes a considerable amount of time, with some changes 

recorded when one has been here about a decade to fifteen 

years, and additional differences when one approaches about 



two decades of residence in the country. The expectations 

are usually great that young inunigrant students will 

acculturate rapidly to U.S. life, but this study's results 

suggest that educators may be underestimating how long it 

takes these students to complete this process. Once again, 

given the small sample size, these findings are merely 

suggestive, but they do indicate a potentially important 

area of study. 

There were also no significant differences between 

level of acculturation and grade point average. Most of 

the sample (64 out of 74 subjects) had a GPA of 3.0 or 

above, so that it seems that regardless of level of 

acculturation, these were outstanding students. However, 

approximately a third of the sample (N=37) were 

adolescents, probably in their first or second year of 

university studies, so that it is possible that they had 

not been in the university long enough to detect 

differences in GPA by acculturation level. 

The findings did not reveal differences according to 

neighborhood or work environment, but over half of the 

sample (N=46) did not work at all. Again, the nature of 

the sample, young, high achieving, university students from 

affluent families may account for the lack of differences. 



76  

Limitations of the Study 

There are three types of limitations to the present 

study. The first limitation was the sampling method. 

There was no random selection of students, nor was there an 

attempt to match the sample on variables such as age, 

length of stay in the U.S., English proficiency, or gender 

that would reflect the greater population in the city or 

elsewhere. Nevertheless, there was no dominant response, 

suggesting a normal distribution of background experiences 

of the sample. With a college student sample, 

generalizability is limited to only the highest educated 

segment of the population. 

A second limitation was the variability in the 

procedures for data collection. The intent was to 

administer the Inventory under the same conditions for the 

entire sample. However, it became necessary for the 

students in the undergraduate classes to take the Inventory 

home and return it the next class session, while the rest 

of the sample completed the Inventory on site. These 

differences in data collection may have introduced hidden 

biases into the study. Because the subjects in the 

undergraduate courses were not identified in the 

instrument, it was not possible to determine if there were 

any differences in responses if the instrument was 
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completed in situ or taken home for a day. Given the lack 

of dominant response for any of the categories, however, 

such a bias may not be substantial. 

A third limitation has to do with the scope of the 

study. Although the instrument was easy to administer and 

produces data on multiple dimensions of acculturation, it 

would have been preferable to have collected data with 

several instruments to help confirm or disconfirm findings 

and increase the breadth of information collected. Relying 

on only one instrument, regardless of its validity and 

utility, unnecessarily limits the study and the findings it 

can produce. 

Suggestions for Future Research 

This study suggests several fruitful areas for future 

research. Given the ease of administration of the Cultural 

Life Style Inventory, and that versions are now available 

in English, Spanish, and Chinese, a single study could be 

designed that incorporates the two largest immigrant groups 

in the U.S., the Hispanic and the Chinese. Such a study 

would facilitate cross-cultural comparisons, and even 

within group comparisons given the heterogeneity of both 

Hispanic and Asian populations. 
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There are several other factors that could feasibly 

influence acculturation that could also be addressed in 

future studies. One is within family variance. It is not 

uncommon for several offspring within the same family to 

vary in acculturation, but this issue of within family 

variance has not been address in the acculturation 

literature. Other influential factors are religion, 

gender, marital status, and age. Religion may determine 

group affiliation and ideology, both important dimensions 

of acculturation (Pu, 1994). It is feasible, as well, that 

women and men are influenced differentially by the same 

acculturation experiences or factors, or that they are 

differentially exposed to these factors given cultural 

traditions and labor market participation. Marital status, 

a variable not addressed in the present study, may also 

mediate acculturation experiences, especially for women and 

if the marriage is between persons of different ethnic 

groups. Age is yet another critical factor in determining 

acculturation, if only because it helps determine social 

group affiliation, and work and school experiences, as well 

as living arrangements. It is also feasible to combine the 

use of the Cultural Life Style Inventory with qualitative 

observations and assessments. This approach would 

facilitate a triangulation of methods that would add vigor 
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and confidence to such acculturation studies. As the 

results of this study suggest, there may be various factors 

that influence acculturation, even for a sample that seems 

relatively homogenous, in this case, Chinese-American 

university students. The use of an acculturation scale may 

provide an important beginning to a study of acculturation, 

but additional methods are needed to accommodate the 

complexity of the topic and its dynamics. 
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APPENDIX A 

CULTURAL LIFE STYLE INVENTORY 

(English Version) 

CULTURAL LIFE STYLE INVENTORY : CHINESE AMERICANS 

The questions in this booklet are designed to describe certain 
aspects of your particular cultural life style. There are questions 
concerning the foods you like to eat, the language you use when 
speaking with your friends and relatives, and the various 
preferences that you have in many other areas. This is NOT a test, 
and there are no right or wrong answers. Please read each question 
carefully and answer as accurately as you can. 

Thank you for taking the time and effort to complete this 
questionnaire. 

Code number 

Adopted from Mendoza, R. (1989) 
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CULTURAL LIFE STYLE INVENTORY: CHINESE AMERICANS 

Please read each question carefully and provide your response 
to each item with a >/ mark. Try not to skip any item and answer as 
accurately as you can. 

1. When you talk with your Grandparents, in what language do you speak? 
(please check only one answer) 

a. Chinese only. 
b. Mostly Chinese. 
c. Mostly English. 
d, English only. 
e. Both English and Chinese about equal. 
f. I do not have grandparents. 
g. Other language (please specify: ) 

2. When you talk with your father, in what language do you speak? 
(please check only one answer) 

a. Chinese only. 
b. Mostly Chinese. 
c. Mostly English. 
d. English only. 
e. Both English and Chinese about equal. 
f. I do not have a father. 
g. Other language (please specify: ) 

3. When you talk with your mother, in what language do you speak? 
(please check only one answer) 

a. Chinese only. 
b. Mostly Chinese. 
c. Mostly English. 
d. English only. 
e. Both English and Chinese about equal. 
f. I do not have a mother. 
g. Other language (please specify: ) 

4. When you talk with your brothers and sisters, in what language do 
you speak? (please check only one answer) 

a. Chinese only. 
b. Mostly Chinese. 
c. Mostly English. 
d. English only. 
e. Both English and Chinese about equal. 
f. 1 do not have brothers or sisters. 
g. Other language (please specify: ) 
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5. When you talk with your spouse, in what language do you speak? 
(please check only one answer) 

a. Chinese only. 
b. Mostly Chinese. 
c. Mostly English. 
d. English only. 
e. Both English and Chinese about equal. 
f. I am not married. 
g. Other language (please specify: ) 

6. When you talk with your children, in what language do you speak? 
(please check only one answer) 

a. Chinese only. 
b. Mostly Chinese. 
c. Mostly English. 
d. English only. 
e. Both English and Chinese about equal. 
f. I do not have children. 
g. Other language (please specify: ) 

7. When you talk with your Chinese-American friends, in what language do 
you speak? (please check only one answer) 

a. Chinese only. 
b. Mostly Chinese. 
c. Mostly English. 
d. English only. 
e. Both English and Chinese about equal. 
f. Other language (please specify; ) 

8. In what language are the newspapers and magazines that you read? 
(please check only one answer) 

a. All are written in Chinese. 
b. Most are written in Chinese. 
c. Most are written in English. 
d. All are written in English. 
e. Some are written in English and some are written in Chinese, 

about equal. 
f. Most are in other language (please specify: ) 

9. What kind of music do you listen to, when you listen by yourself? 
(please check only one answer) 

a. Chinese speaking music only. 
b. Mostly Chinese speaking music. 
c. Mostly English speaking music. 
d. English speaking music only. 
e. English and Chinese speaking music about equal. 
f. Other language (please specify: ) 
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10. When you listen to the radio by yourself, do you listen to: (please 
check only one answer) 

a. Chinese speaking stations only. 
b. Mostly Chinese speaking stations. 
c. Mostly English speaking stations. 
d. English speaking stations only. 
e. English and Chinese speaking stations about equal. 
f. Other language (please specify; ) 

11. When you watch television by yourself, do you watch: (please 
check only one answer) 

a. Chinese speaking channels only. 
b. Mostly Chinese speaking channels. 
c. Mostly English speaking channels. 
d. English speaking channels only. 
e. English and Chinese speaking channels about equal. 
f. Other language (please specify; ) 

12. In what language do you pray when you pray by yourself? (please check 
only one answer) 

a. In Chinese only. 
b. Mostly in Chinese. 
c. Mostly in English. 
d. In English only. 
e. In English and Chinese about equal. 
f. I do not pray. 
g. Other language (please specify: ) 

13. In what language are the jokes that you are familiar with? (please 
check only one answer) 

a. In Chinese only. 
b. Mostly in Chinese. 
c. Mostly in English. 
d. In English only. 
e. Some are in English and some are in Chinese, about equal. 
f. Other language (please specify; ) 

14. What is the ethnic background of the people that you consider to be 
your closest friends? (please check only one answer) 

a. All Chinese or Chinese-American. 
b. Mostly Chinese or Chinese-American. 
c. Mostly Anglo-American. 
d. All Anglo-American. 
e. Anglo-American and Chinese/Chinese-American about equal. 
f. Other ethnic group (please specify: ) 
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15. What is the ethnic background of the people that you have dated? 
(please check only one answer) 

a. All Chinese or Chinese-American. 
b. Mostly Chinese or Chinese-American. 
c. Mostly Anglo-American. 
d. All Anglo-American. 
e. Anglo-American and Chinese/Chinese-American about equal. 
f. 1 have not dated. 
g. Other ethnic group (please specify: ) 

1 6. Would you say that the people that you would most like to be acceoted 
by (such as friends, relatives and teachers) are: (please check only one 
answer) 

a. Only Chinese or Chinese-American. 
b. Mostly Chinese or Chinese-American. 
c. Mostly Anglo-American. 
d. Only Anglo-American. 
e. Both Anglo-American and Chinese/Chinese-American about 

equal. 
f. Other ethnic group (please specify: ) 

1 7. When you go to social functions such as picnics, dances, or sports 
events, are the people that you go with: (please check only one answer) 

a. Only Chinese or Chinese-American. 
b. Mostly Chinese or Chinese-American. 
c. Mostly Anglo-American. 
d. Only Anglo-American. 
e. Both Anglo-American and Chinese/Chinese-American about 

equal. 
f. Other ethnic group (please specify: ) 

18. What kind of food do you eat? (please check only one answer) 
a. Only Chinese food. 
b. Mostly Chinese food. 
c. Mostly American food. 
d. Only American food. 
e. American and Chinese food about equal. 
f. Other types of food (please specify: ) 

19. Do you celebrate: (please check only one answer) 
a. Only Chinese holidays. 
b. Mostly Chinese holidays. 
c. Mostly Anglo-American holidays. 
d. Only Anglo-American holidays. 
e. Anglo-American and Chinese holidays about equal. 
f. Other ethnic holidays (please specify: ) 
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20. Would you say that you are familiar with: (please check only one 
answer) 

a. Only the Chinese culture (way of life). 
b. Mostly the Chinese culture (way of life). 
c. Mostly the Anglo-American culture (way of life). 
d. Only the Anglo-American culture (way of life). 
e. Both Anglo-American and Chinese cultures about equal. 
f. Other cultures (please specify: ). 

21. Of the various cultures with which you are familiar, which do you 
criticize the most? (please check only one answer) 

a. Most definitely the Chinese culture (way of life). 
b. Probably the Chinese culture (way of life). 
c. Probably the Anglo-American culture (way of life). 
d. Most definitely the Anglo-American culture (way of life). 
e. Both Anglo-American and Chinese cultures about equal. 
f. Other cultures (please specify: ). 

22. Of the various cultures with which you are familiar, which do you feel 
most proud of? (please check only one answer) 

a. Most definitely the Chinese culture (way of life). 
b. Probably the Chinese culture (way of life). 
c. Probably the Anglo-American culture (way of life). 
d. Most definitely the Anglo-American culture (way of life). 
e. Both Anglo-American and Chinese cultures about equal. 
f. Other cultures (please specify: ). 

23. Would you say that the people that you admire the most (such as 
friends, relatives, teachers, doctors, movie stars, and professional 
athletes) are: (please check only one answer) 

a. Only Chinese or Chinese-American. 
b. Mostly Chinese or Chinese-American. 
c. Mostly Anglo-American. 
d. Only Anglo-American. 
e. Both Anglo-American and Chinese/Chinese-American 

about equal. 
f. Other ethnic group (please specify: ). 

24. If you had a choice, would you want to marry: (please check only 
one answer) 

a. Most definitely a Chinese or Chinese-American. 
b. Probably a Chinese or Chinese-American. 
c. Probably an Anglo-American. 
d. Most definitely an Anglo-American. 
e. Either an Anglo-American or a Chinese/Chinese-American, it 

would not matter to me. 
f. Other ethnic group (please specify: ). 
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25. If you had a choice, what type of community would you want to live in? 
(please check only one answer) 

a. Most definitely a Chinese-American community. 
b. Probably a Chinese-American community. 
c. Probably an Anglo-American community. 
d. Most definitely an Anglo-American community. 
e. A mixed Anglo-American and Chinese-American 

community. 
f. Other ethnic community (please specify; ) 

26. If you had children, what type of names would you give them? (please 
check only one answer) 

a. Most definitely Chinese names. 
b. Probably Chinese names. 
c. Probably English or Anglo-American names. 
d. Most definitely English or Anglo-American names. 
e. Either English/Anglo-American or Chinese names, it would 

not matter to me. 
f. Other ethnic names (please specify: ) 

27. If you had children, would you teach them to read, write, and speak in: 
(please check only one answer) 

a. Chinese only. 
b. Mostly Chinese. 
c. Mostly English. 
d. English only. 
e. both English and Chinese about equal. 
f. Other language (please specify; ) 

28. Of the various cultures with which you are familiar, which would you 
say you feel most comfortable with' (please check only one answer) 

a. Most definitely the Chinese culture (way of life). 
b. Probably the Chinese culture (way of life). 
c. Probably the Anglo-American culture (way of life). 
d. Most definitely the Anglo-American culture (way of life). 
e. Both Anglo-American and Chinese cultures about equal. 
f. Other cultures (please specify: ) 

29. Of the various cultures with which you are familiar, which has had the 
most positive impact on your life? (please check only one answer) 

a. Most definitely the Chinese culture (way of life). 
b. Probably the Chinese culture (way of life). 
c. Probably the Anglo-American culture (way of life). 
d. Most definitely the Anglo-American culture (way of life). 
e. Both Anglo-American and Chinese cultures about equal. 
f. Other cultures (please specify; ) 
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In order to help me with the statistical analysis, please provide the 
following information. As you can see, no personal identification number 
or name is required for the whole questionnaire to guarantee your 
anonymity. I assure you that your answers are completely confidential. 
A. Your age falls into which one of the groups; 

a. Under 20. 
b. Between 20 and 25. 
c. Between 26 and 29. 
d. Between 30 and 39. 
e. Over 40. 

B. You were born in . 
a. The United States. 
b. Hong Kong. 
c. Mainland China. 
d. Taiwan. 
e. Other country or area. (Please specify: ) 

If you were born in the U.S., skip C and go directly to D 
C. If you were not born in the United States, you have been in the U.S. for 

a. Less than 5 years. 
b. More than 5 years but less than 10 years. 
c. More than 10 years but less than 1 5 years. 
d. More than 1 5 years but less than 20 years. 
e. More than 20 years. 

D. Your father was (Please choose only one answer) 
a. Born in the United states. 
b. Born in other country. (Please specify: ) 
c. Not of Chinese origin. 

E. Your mother was . (Please choose only one answer) 
a. Born in the United States. 
b. Born in other country. (Please specify: ) 
c. Not of Chinese origin. 

If your answers for both D and E are "b", skip F and go directly to G 
F. a. One of your grandparents was born in the U.S. 

b. Both of your maternal grandparents were born in the U.S. 
c. Both of your paternal grandparents were born in the U.S. 
d. None of them was born in the U.S. 

G. You would describe your work place as . 
a. Anglo-American culture dominant. 
b. Chinese culture dominant. 
c. A mix of both Anglo-American and Chinese cultures. 
d. I do not work. 



H. You live 
a. With your parents. 
b. With your sibling(s). 
c. Sharing an apartment with a Chinese roommate. 
d. Sharing an apartment with an Anglo-American 

roommate. 
e. In an apartment/house of your own (or your family). 

I. The community you live in is 
a. Definitely Chinese-American. 
b. Mostly Chinese-American. 
c. A mixture of Chinese-American and Anglo-American. 
d. Mostly Anglo-American. 
e. Definitely Anglo-Amrican. 
f. Other. 

J. Approximately, your cumulative grade point average at the current 
university is . 
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APPENDIX B 

CULTUEIAL LIFE STYLE INVENTORY 

(Chinese Version) 
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