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ABSTRACT 
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The purpose for the study was to focus on teachers of students with emotional 

disabilities. This population of students presents daily challenges resulting in teachers 

feeling inadequate and seeking changes in their career field. 

Data was collected from a questionnaire and interviews of teachers and students 

from self-contained K-12 classrooms at four schools in Southern Arizona. The 

questionnaire contained two domains. Personal and General Efficacy BeHefs. 

Quahtative methods were utilized to analyze the responses, resulting in three 

major themes: (a) age, gender, and years of experience do not impact a teacher's sense of 

efficacy, (b) professional development should allow teachers to meet and share concerns 

associated with Emotionally Disabled (ED) students with their peers, and (c) teacher 

preparation programs should include general and special education training and 

additional practicum or student teaching requirements. 

Finally, recommendations for school districts, professional development, and 

teacher preparation programs are discussed to address the retention of teachers of 

students with emotional disabilities. 



CHAPTER 1 

INTRODUCTION 

The 1997 reauthorization of the Individuals with Disabilities Education Act 

(IDEA '97) reconfirms our nation's commitment to provide children and youth with 

disabilities a free, appropriate pubUc education in the least restrictive environment. The 

IDEA '97 also provides procedural safeguards and requires parental participation in 

designing a child's Individualized Education Program (lEP). These legislative mandates 

have assisted millions of children with disabilities. Consequently, there is an urgent need 

to prepare additional special education teachers to teach children with disabilities 

(Williams, 1990). This need is likely to increase because of high attrition rates in special 

education, an increase in the nimiber of special education teachers accepting jobs in 

general education, an increase in special education positions, and a decrease in the 

number of licensed special educators graduating from teacher preparation programs (Boe 

et al., 1996) 

The influence of these factors along with reauthorization of IDEA has been 

particularly noteworthy in the field of emotional and/or behavioral disabilities (ED/BD), 

an area with one of the most critical teacher shortages (George et al., 1995). A recent 

survey by the American Association for Employment in Education cites a national 

"considerable shortage" of qualified teachers of the emotionally and/or behaviorally 

disabled (Sack, 1999). Similarly, among all special education categories, attrition rates 

are highest in the ED/BD field (Brownell, Smith, & Miller, 1994). George et al. (1995) 

report that more than one-third of a sample of teachers of the emotionally and/or 
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behaviorally disabled planned to leave the field the following year, and an additional 10% 

were unsure of their future career plans. 

In the 1993-1994 school year, 314,279 children, ages 6-21, in the United States 

were served in programs for youth with serious emotional disturbances, which represents 

8.7% of all children with disabihties in special education programs under the provisions 

of the hidividuals with Disabihties Education Act (U.S. Department of Education, 1995). 

The 1992 Report to Congress on hnplementation of Individuals with Disabilities 

Education Act by the Department of Education and a topical review issue of the Journal 

of Special Education (Hallahan & Kauffman, 1994) evaluated progress in special 

education since Dunn (1968) and Deno (1970) classic reviews. Both concluded that in 

many areas of special education little progress had been made in the past 25 years. 

Though these reviews provide analyses and svimmaries of the issues and arguments that 

appear to be behind such limited progress, very little attention is given to issues 

svirroimding the needs of students with serious emotional disturbances. 

Teachers of students with emotional disabilities are responsible for preparing 

them to enter into society. The range of behavioral and social problems represented 

within this category is unusually broad (OSEP, 1994). The range includes students with 

emotional disturbances who may be too fettered by the school regime to function. Others 

may display psychotic behaviors that endanger themselves and/or others and fill volumes 

on childhood disorders in psychology and psychoanalysis. Another segment of this 

population appears to have aggressive behaviors that are difficult for them to control. 
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Of the three major categories of students with disabilities in school (learning 

disabilities, mental retardation, and emotional disturbances), students with an emotional 

disturbance label have the most serious characteristics. These students exhibit behaviors 

that range from social rebellion to psychotic episodes. Of the nearly 5 million students in 

the United States classified as having a disability, 8 to 10% of this population, or about 

400,000 have been identified as having serious emotional disturbances (U. S. Department 

of Education, 1992; Valdes, Williamson, & Wagner, 1990). 

Statement of the Problem 

Because of the nature of the students and related job stressors experienced by their 

teachers, teaching students who have emotional disabilities (ED) is probably one of the 

most demanding professional roles in special education. Students with behavioral 

disorders are often characterized by high rates of aggressive acts and other behaviors that 

their peers and adults find extremely aversive (Kauffinan, 1989; Ruhl & Hughes, 1985; 

Walker & McConnell, 1988; Walker, Shinn, O'Neill, & Ramsey, 1987). 

There is a shortage of teachers of Emotional Disabilities students at the current 

time. Research shows that most of these teachers usually choose another career field after 

two years. There must be reasons for this beyond "teacher bimiout." If the specific 

characteristics of teachers who are more effective with behaviorally disordered students 

could be identified, an empirical basis for teacher selection and training could be built. 

Additionally, the school dropout rate is markedly higher for students identified as 

having emotional disorders than for students in any other category served by special 

education (Neel, Meadows, Levine, & Edgar, 1988). Retaining experienced and 
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accomplished special education teachers continues to be one of the most distressing 

issues our profession faces (National Association of State Directors of Special Education, 

1990). Current inclusive trends involve many special educators who are being placed in 

team teaching positions with general educators where their roles are not clearly defined, 

their increasing workload causes stress, and they may not receive the kind of 

administrative support necessary to assist them as they navigate through these charted 

waters (Bauwens & Hourcade, 1995; Lundeen & Lundeen, 1993; Myles & Simpson, 

1989; Pugach & Johnson, 1995; Voltz, Elliott & Cobb, 1994). As a result, we maybe 

placing special educators at risk for bumout. Bumout has been defined as a three-

dimensional psychological syndrome of emotional exhaustion, depersonalization, and 

reduced sense of personal accomplishment that can occur among individuals who work 

with other people in some capacity (Maslach, 1982). Earlier studies have suggested that 

people experiencing bumout are more likely to leave their jobs, call in sick, increase their 

use of alcohol and drugs, and have marital conflicts (Maslach & Jackson, 1984; Schwab, 

Jackson, & Schuler, 1986). 

Emotional exhaustion refers to feelings of being emotionally overextended and 

depleted of ones emotional resources. Depersonalization refers to negative, callous, or 

excessively detached responses to other people, who are usually the recipients of ones 

service or care. Reduced personal accomplishment refers to a decline in one's feelings of 

competence and successful achievement in ones works (Schaufeli, Maslach, & Marek, 

1993). 
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I decided to conduct this study because I was a former teacher of students with 

Emotional Disabilities. Since I became a Special Education Administrator, I have had the 

opportunity to work with several schools that have self-contained ED classrooms. Every 

effort has been made to improve services for ED students. After developing a pilot 

program for ED teachers, I discovered that teachers have many concems that need to be 

addressed. It was quite interesting to leam how these concems varied based on age, 

gender, and years of experience. 

This study contributes to the status of knowledge with respect to preservice 

teacher training, and designing and implementing of support systems for teachers of 

Emotional Disabilities students. More, specifically this study: 

1. Will assist school districts in the recruitment, retention, and supporting of 

Emotional Disabilities teachers. The selection and placement of teachers in 

certain classroom settings could also be examined more closely. This study 

supports the idea of streamlining the process to not only fit the district's 

needs but the teachers' needs as well. 

2. Contributes to the body of literature on the concems of Emotional 

Disabilities teachers in addressing the needs of students with challenging 

behaviors. 

3. Provides empirically based, person-and situation-specific recommendations 

on designing and implementing support systems for teachers of students 

with Emotional Disabilities. 



4. Provides colleges and universities preparing teachers of students who are 

Emotionally Disabled with information they can use to modify, strengthen 

and/or upgrade their existing teacher preparation programs to establish a 

more streamlined program that provides courses and experiences toward 

independent thought and action in teaching; and 

5. Provides policy makers with information of what systems are necessary for 

ED teachers to meet the challenges faced by the school reform movement. 

Review of Literature 

Teachers of Students with Emotional Disabilities 

Previous studies have found high child/ratios (Abelson, 1986) and lack of 

administrative or collegial support (Braaten, 1989; Lawrenson & McKinnon, 1982) to be 

among the most common reasons for teachers' weariness and decision to leave the field, 

hi the context of increasing pressures for integration of handicapped students into the 

mainstream, teachers of students with emotional disorders face a particularly difficult 

task, for it is clear that achieving successful integration of such students requires 

extraordinary effort (Fuchs, Fuchs, Femstrom, & Hohn, in press). Thus it is no surprise 

that teachers of students with Emotional Disorders, compared to teachers working with 

other categories of exceptional students, report greater job dissatisfaction, feelings of 

depersonalization, and exhaustion, and therefore are at risk of dropping out of the special 

education profession (Abelson, 1986; Grosenick & Huntze, 1981; Lawrenson & 

McKinnom, 1982; Zabel & Zabel, 1982; Zabel & Zabel, 1983). 
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Children and youth developing emotional and behavioral difficulties has been 

well documented (National Mental Health Association, 1986; Walker, Colvin, & Ramsey, 

1995). Social risk factors, inhumane public policies, and educational stagnation 

contribute to this risk, as evidenced by deteriorating family structure; increased poverty; 

more violence in the home, school, and in the neighborhood; and fewer social and mental 

health services. Additionally, the school dropout rate is markedly higher for students 

identified as having behavioral disorders than for students in any other category served by 

special education (Neel, Meadows, Levine, & Edgar, 1988). Thus, teachers of students 

with behavioral disorders carry a particularly high risk for a variety of negative outcomes. 

Creating capacity within schools and communities to meet the needs of students 

whose behaviors frequently challenge the norms of educational systems and the tolerance 

of teachers requires coordinated school, community, and family efforts. Historically, 

services to youth with serious emotional disturbance (SED) and their families have been 

fragmented (Knitzer, 1982; Kouanagi & Gaines, 1993). The frequent finding that the 

outcomes for this group of children are much poorer than the outcomes for other 

disability groups may be due, in part, to this fragmentation (Kouanagi & Gaines, 1993; 

Wagner, 1995). 

hi addition, students with emotional disabilities have low rates of employment and 

have little success in finding jobs in the five years after leaving high school. They become 

involved with the criminal justice, mental health, welfare, and public health systems at a 

very high rate. None of these systems have demonstrated particular effectiveness in 

assisting these children and families. 
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These findings are not new and have been reported consistently throughout the 

history of "Annual Reports" and through a specific study by Knitzer, Steinberg, & 

Fleisch (1990) on education programs for children with emotional/behavioral disabilities. 

While there have been some reports of successfiil programs, particularly classroom 

interventions employing behavior techniques (Peacock Hill Working Group, 1990), these 

have not demonstrated evidence of generalization to the point of making a significant 

impact. In fact, Knitzer, Steinberg, and Fleisch (1990) report behavior modification 

techniques have deteriorated into a "curriculum of control." 

Children who have serious emotional disturbance have been described as an 

undeserved and ineffectively served group of youngsters with disabilities (Kouanagi & 

Gaines, 1993). Year after year The Annual Report to Congress on the Implementation of 

the Education of Services has documented the low number of children identified and 

served and the poor outcomes for those who are served in the special education system. 

This report indicates that less than one% of the school age population has been identified 

as seriously emotionally disturbed while conservative prevalence estimates range fi-om 

three to five% (Knitzer, 1982; Kouanagi & Gaines, 1993). Further results fi-om the report 

indicate the following about children who have serious emotional/behavioral disorders: 

• A graduation rate of approximately 36% compared to 54% for all disability 

groups and 71% for all students. 

• A grade point average of 1.7 compared to 2.0 for all disabihty groups and 2.6 

for all students. Approximately half have failing grades. 
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• Less than 18% attend post-secondary school compared to 23% for all disability 

groups and 56% for all students. 

McManus & Kaufinan (1991) examined the working conditions of teachers of 

students with emotional disabilities. The results indicated that teachers of students with 

behavioral/emotional problems work in a highly demanding setting, work in relative 

isolation, are moderately dissatisfied with their job, and are least willing to accept 

additional students with socialized aggression and conduct disorder experience. The fact 

that students with behavioral disorders are viewed by many teachers as the most difficult 

to teach and the least likable (Coleman & GiUiam, 1983; DeStefana, Gesten, & Cowen, 

1977; Johnson & Blankenship, 1984; Walker & McConnell, 1988), coupled with the fact 

that these students tend to have especially complex needs (U.S. Department of Education, 

1988), suggests that effective teaching of behaviorally disordered students may require 

skills, attitudes, and beliefs different from those of teachers who work effectively with 

more ordinary students. Compared to other special or general educators, teachers of the 

emotionally and/or behaviorally disabled report higher rates of occupational stress and 

job-related distress (Pullis, 1992). Specifically, these teachers reported being more fearful 

of verbal and physical abuse (Johnson, Gold, & Vickers, 1982), troubled by loud and 

noisy students (Pulhs, 1992), and imappreciated by staff and administrators (Lawrenson 

&McKinnon, 1982). 

Teachers' beliefs in their ability to motivate students and promote learning play a 

critical role in determining educational outcomes, perhaps affecting academic 
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achievement more strongly and directly than student characteristics (Aston & Webb, 

1986; Bandura, 1993). 

Brophy & Good (1986), Engelmann & Camine (1982), and Englert (1984) 

examined the notion that more effective teachers are distinguished by different ways of 

instructing and managing students. They concluded that an important issue regarding 

effective teachers of students with behavioral disorders is whether they must employ 

instructional and management strategies significantly different from those used by 

effective teachers of non-identified students. Larrivee (1982, 1985) listed 15 teacher 

behaviors found through classroom observation and instrumentation to be positively 

correlated with performance measures of mildly handicapped mainstreamed students. 

Specifically, these behaviors include (a) giving positive feedback, (b) giving sustained 

feedback, (c) responding supportively to students in general, (d) responding supportively 

to low-ability students, (e) responding supportively to learning-problem behavior, (f) 

asking questions that students answer correctly, (g) presenting learning tasks for which 

students have a high success rate, (h) using time efficiently, (i) intervening in misbehavior 

at a low rate, (j) maintaining a low rate of punitive interventions, (k) being punitive at a 

low rate, (1) using criticism at a low rate, (m) keeping the need for discipline low, (n) 

using little time for student transitions, and (o) keeping off-task time low. Whether 

Larrivee's findings apply equally to teachers of behaviorally disordered students is 

questionable. 

Other studies have suggested the effectiveness of generic teaching skills with 

difficult-to-teach students including many who have been identified as learning disabled 
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or mildly mentally retarded and some who have been identified as having behavioral 

disorders (Englert, 1984; Gersten, Gamine, & Woodward, 1987; Gersten, Walker, & 

Darch, 1988). These teaching behaviors have not been shown to apply to the typical 

student with behavioral disorders who exhibits a serious and protracted conduct disorder. 

Whether such students can be successfully taught in the classrooms of otherwise effective 

teachers without having a significant effect on the teaching behaviors listed by Larrivee 

(1985,1986) has not been addressed. 

Gordon (1974) described teacher-owned problems are those in which student 

behavior interferes with the teacher's satisfaction of needs or causes the teacher to feel 

fhistrated, upset, irritated, or angry. The teacher's need for authority and control is 

threatened by the student's actions. 

Brophy and Rohrkemper (1981) examined the influence of problem ownership on 

teachers' perceptions of problem students and found that teachers perceived situations 

involving teacher-owned problems more negatively than those involving student-owned 

problems. When faced with teacher-owned problems, teachers tended to see children as 

responsible for intentionally causing the problem and as capable of exercising self-

control. When confronted with teacher-owned problems, teachers were more pessimistic 

about achieving positive, long-term, generahzed behavior change and were less 

committed to helping students leam new positive behaviors. On the other hand, when 

faced with student-owned problems, teachers were apt to view students as victims, who 

cannot independently control the problem, were more positive about effecting meaningful 

and long-lasting change, and were more committed to helping students develop 
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appropriate behaviors so that their needs would be satisfied. This differential response 

pattern suggests that teachers are less tolerant of the defiant, aggressive, and disruptive 

behaviors that characterize teacher-owned problems. Such problems are typical of 

students with behavioral disorders (Kauffinan, 1989). 

Brophy (1985) reviewed the effects of a variety of teacher characteristics on the 

socialization of problem students including the effects of teachers' causal attributions for 

students' problem behavior and problem ownership. Among his conclusions were that 

teachers' behavior was associated with their attributions of causation. To the extent that a 

student was seen as a victim of circumstances beyond his or her control, teachers 

attempted to instruct, advise, socialize, and enlist the help of others in dealing with the 

student. Conversely, if the student was seen as an intentional perpetrator of disruption, 

teachers were likely to respond with attempts to control rather than problem solve and 

were more likely to invoke blame, criticism, or punishment. 

Brophy et al. (1986) summarized their findings on elementary classroom teachers' 

thoughts and actions in dealing with students who have chronic emotional and behavioral 

problems. Teachers who were rated higher in effectiveness in dealing with aggressive-

disruptive students were found to have more confidence in their ability to change such 

students. In contrast to lower rated teachers who tended to feel powerless in changing 

aggressive students, higher rated teachers usually expected that they could bring about 

significant improvement through their own personal efforts. 

Huberman (1995) described teachers' careers in terms of a stage model. The first 

stage, during the first three years of teaching, is characterized as a "survival" and 
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"exploration" stage. This is the time when teachers hiinger for a curriculum to guide their 

instruction. Teachers frequently feel vulnerable during this period and thus will search for 

ways to survive in the classroom. Sometimes this survival mode results in greater 

opeimess to trying new approaches in the hope that something will help stabilize their 

instruction. However, teachers may turn to a new instructional approach because of the 

attention it receives rather than the weight of evidence supporting its effectiveness. 

The second stage of Huberman's model, the "stabilization" stage, occurs during 

the 4th to 6th years of teaching. During this time, teachers make a commitment to 

teaching as a career rather than seeing it as a step to something else. This decision helps 

teachers gain a stronger sense of the roles they play in their schools and moves them 

toward mastering instructional practices. It is also during this period that teachers 

typically receive tenure and therefore feel more a part of the larger professional 

community and have a greater sense of commitment. 

Between about the 7th and 20th years, there is a period of stability during which 

teachers begin to make changes in their repertoires to increase their effectiveness. 

Huberman referred to this as the "experimentation/diversification" stage. Teachers 

attempt a "series of modest, largely private experiments with new materials, different 

pupil groupings, new assignments, different combinations of lessons and exercises." 

Teachers at the experimentation/diversification stage work with pared-down lessons and 

very familiar instructional routines that allow them to try new activities, whereas 

beginning teachers struggle with the lesson plans. 
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Understanding the stages of teacher development tempers our generalizations 

about sustainability. For example, whereas research suggests that innovations require 

concreteness in order for them to be adopted and used as designed, for veteran teachers 

this concreteness must not exclude flexibility. Innovations that do not provide for teacher 

adaptation are unlikely to be implemented and extremely unlikely to be sustained over 

time. As with any career professional, the first few years in a position are very different 

from later years. The perspective of a new teacher toward his or her students and his or 

her sense of efficacy, motivation, and interests are likely to be vastly different from those 

of a seasoned teacher. 

The Council of Exceptional Education (2000) reported that current special 

education teaching conditions have pushed the field into crisis, with students with 

disabilities sometimes receiving less than adequate instruction. The report shows that the 

problem rests not with the special education teachers but with a system that forces them 

to carry high caseloads and to spend their time completing overwhelming amoimts of 

paperwork, among other problems. Under these conditions, 68% of special education 

teachers report that they spend less than two hoiu-s per week in individual instruction 

with each of their students! 

According to the report, the most pressing problems facing special education 

teachers are: 

• High Caseloads - Often, these caseloads do not take into account each 

child's disability or educational needs and make it nearly impossible to 

individualize and provide quality instruction. 
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• Overwhelming Paperwork - More than 60% of special education teachers 

spend approximately 1/2 to 1-1/2 days a week completing paperwork. 

Though teachers believe lEPs are essential, they need to be streamlined and 

other paperwork duties reduced. 

• Little Time for Individualized histruction - More than 60% of special 

education teachers report that they spend only 1-2 hours a week in one-on-

one instruction with each of their students with disabilities. 

• Little Time for Collaboration - Often, special education teachers have few 

opportimities to collaborate with general or other special educators. As a 

result, they cannot effectively implement appropriate curriculum 

modifications or adaptations for their students. 

• Inadequate Administrative and District Support - Often special education 

teachers lack appropriate materials for their students, administrative support, 

and/or professional development opportunities. 

• Unqualified Individuals Teach Students with Disabilities - More than 30,000 

teachers without appropriate licenses teach students with special needs. In 

some urban and rural schools, close to half of the teachers in special 

education are unqualified. 

Self-Efficacy 

Considerable evidence exists supporting the contention that teachers' beliefs and 

attitudes exert powerfiil influences on the teaching and learning process (Pajares, 1992). 
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The beliefs teachers hold have been shown to mediate their perceptions, judgments, and 

classroom behavior, and have been linked to students' beliefs, behavior, and 

achievement. 

Teacher efficacy has emerged as an important variable in educational research, 

defined as teachers' perceptions about their ability to teach their students (Ashton & 

Webb, 1986; Gibson & Dembo, 1984). A host of findings have linked teacher efficacy 

with positive student outcomes and teacher commitment (Ashton & Webb, 1986; Berman 

et al., 1977; Brissie, Hoover-Dempsey, & Bassler, 1988; Coladarci, 1992; Gibson & 

Dembo, 1984; Greene, Anderson, & Loewen, 1988; Soar & Soar, 1982; Woolfolk & Hoy, 

1990). 

Ashton and Webb (1986) concluded that many teachers who work with low 

ability students tend to develop a low sense of efficacy as a result of the slow progress 

made with these students. Because of their failure experiences, these teachers gradually 

develop more negative perceptions of their students' abilities, teachability, and behavior 

and come to expect more disruptive outbursts. Eventually, they begin to view 

misbehaviors as threats or challenges to their authority and control. Beliefs regarding self-

efficacy may influence teachers' motivation and approach to new situations. Those with a 

low sense of self-efficacy £ire likely to avoid challenges and reduce their efforts or to give 

up entirely with students they believe they cannot help. Moreover, they are likely to be 

less tolerant of the misbehavior of students who they feel are beyond their help. 

Teachers who maintain a high sense of self-efficacy, on the other hand, tend to 

perceive their students as teachable and worthy of their attention and effort regardless of 
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their students' low abilities and slow progress. These teachers do not perceive 

misbehaviors as intentional or threatening to their authority, nor do they expect more 

instances of disruptive student behavior. Instead, they are likely to seek challenge, persist 

in the face of slow student progress, and maintain an attitude of tolerance toward difficult 

students. Their successes in the classroom increase self-efficacy, which in turn makes 

them likely to succeed. 

Bandura (1977,1997) conducted research into the self-efficacy component of the 

social cognitive theory. During the past few decades several studies have suggested that 

one's ability to perform particular tasks may be influenced by one's self-efficacy. As 

Bandura explains, self-efficacy refers to a person's perceived ability to carry out a desired 

action. 

Teachers' sense of efficacy is related to such significant variables as student 

achievement (Armor et al., 1976) and teachers' adoption of innovation (Berman et al., 

1977). Ethnographic studies indicate that there are also differences in the classroom 

management strategies of high and low efficacy teachers (Ashton & Webb, 1986). 

Teachers' sense of efficacy, that is, "their belief in their ability to have a positive effect on 

student learning" (Ashton, 1985, p. 352) is one the few teacher characteristics 

consistently related to student achievement. 

Smylie (1988) reported that the proportion of low-achieving students in a 

teacher's classroom had a negative effect on the teacher's sense of efficacy, whereas 

interactions with colleagues about instruction seemed positively related to a teacher's 

personal efficacy. 
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The psychological literature devotes a great deal of attention to the concept of 

teacher efficacy. In a review of virtually all sources, dated between 1974 and 1997, that 

used the term teacher efficacy, Tschannen-Moran, Woolfolk-Hoy, and Hoy (1998) 

identified more than 100 articles, conference papers, and books that refer in some way to 

teacher efficacy. Over time, the concept of teacher efficacy has been connected with a 

multitude of critically important educational variables, such as student achievement and 

motivation (Herman, McLaughn, Bass, Pauly, & Zellman, 1977; Moore & Esselman, 

1992), student self-esteem andprosocial attitudes (Borton, 1991; Cheung & Cheng, 

1997), school effectiveness (Hoy & Woolfolk, 1993), teachers' adoption of innovations 

(Fuchs, Fuchs, & Bishop, 1992), the success of program implementation (Guskey, 1988), 

teachers' referral decisions for special education (Meijer & Foster, 1988: Soodak & 

Podell, 1993), teachers' professional commitment (Coladarci, 1992), teacher's classroom 

management strategies (Woolfolk, Rosoff, & Hoy, 1990), teacher absenteeism (Imants & 

Van Zoelen, 1995), and teacher stress and burnout (Bliss & Finneran, 1991; Brissie, 

Hoover-Dempsey, & Bassler, 1988; Parkay, Greenwood, Olejnik, & Proller, 1988). 

Two Rand Corporation evaluation studies first conceptualized teacher efficacy. In 

their evaluation of 100 Title HI ESEA projects, Berman and McLaughlin (1977) found 

that teachers' sense of efficacy was positively related to the percentage of project goals 

achieved, amount of teacher change, continuation of both project methods and materials, 

and improved student performance. Evaluating the effectiveness of the School Preferred 

Reading program in Los Angeles, Armor et al. (1976) reported that the greater the 

teachers' sense of efficacy, the more their students advanced in reading achievement. 
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More recently, Ashton and Webb (1986) found a significant relationship between 

teachers' sense of efficacy and student achievement on the Metropolitan Achievement 

Test in high school basic skills classes in mathematics and language. The measure of 

efficacy in three investigations identified above was determined by the total score 

obtained fi^om the Likert Scale items: (1) "When it comes right down to it, a teacher really 

can't do much because of a student's motivation and performance depends on his or her 

home environment," and (2) "If I really try hard, I can get through to even the most 

difficult or unmotivated students." 

Although they did not directly study teacher efficacy, other research investigations 

provide support for the importance of the construct. For example, Brookover et al. (1978) 

investigated school climate variables influencing achievement and foimd that teachers in 

high-achieving schools spent more time on instruction and demonstrated greater concern 

for and commitment to their students' achievement. In addition, Brophy and Evertson 

(1977) report that teachers who were successfiil in producing student learning gains in the 

Texas Teacher Effectiveness Study tended to have higher expectations and assumed 

personal responsibility for student learning. If these teachers encountered difficulties, they 

viewed them as obstacles to be overcome by discovering appropriate teaching methods, 

not as indicators that the students could not leam. In reviewing teacher effectiveness 

research, Brophy (1979) provides support for the notion that teacher expectations and role 

definitions affect student achievement. He maintains that teachers who believe that 

instructing students in the curriculum is basic to their role, who fiilly expect to conduct 
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such instruction, and who set about to do so in their classrooms are more successful than 

teachers who do not. 

The investigations of Patricia Ashton and her colleagues (Ashton, Buhr, & 

Crocker, 1984; Ashton & Webb, 1986; Ashton, Webb, & Doda, 1983) at the University 

of Florida and Gibson and Dembo (1984) at the University of Southern California have 

added considerable knowledge to the understanding of teacher efficacy. These researchers 

have been influenced by Bandura's (1977) theory of self-efficacy. Bandura hypothesizes 

that through life experiences persons develop a generalized expectancy about action-

outcomes contingencies, as well as a more specific belief in their own coping abilities, or 

self-efficacy. He suggests that a person's behavior is determined not only by a general 

outcome expectancy (belief that behavior will lead to desirable outcomes) but also by a 

sense of self-efficacy (belief that one has the requisite skills to bring about the outcome). 

Bandura (1978) states that under circumstances where both efficacy and outcome 

expectancies vary, behavior can best be predicted by considering both types of expectancy 

determinants. Bandura hypothesizes that a person high on both variables will respond in 

an assured, active maimer. An individual with low outcome expectancy but high self-

efficacy will intensify efforts. Persons low on both variables will give up readily if they 

do not obtain the desired results. 

Gibson and Dembo (1984) was the first to develop a more expanded measure of 

the teacher efficacy construct. Although other definitions and measures exist, the majority 

of studies investigating teacher efficacy have used Gibson and Dembo's (1984) 

conceptualization and scale of teacher efficacy. 
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Gibson and Dembo factor analyzed responses from 208 elementary school 

teachers on a 30-item Teacher Efficacy Scale. This analysis yielded two factors that 

corresponded to Bandura's two-component model of efficacy. The first factor represented 

a teacher's sense of teaching efficacy or belief that any teacher's abihty to bring about 

change is limited by factors external to the teacher, such as home environment, family 

background, and parental influence. The second factor represented a teacher's sense of 

personal teaching efficacy or belief that she or he has the skills and abilities to bring about 

student learning. 

Ashton, Webb, and Doda (1983) conceptualized teachers' sense of efficacy in a 

hierarchically organized, multidimensional model that also emphasizes the differing 

dimensions of teaching efficacy and personal teaching efficacy. They define teaching 

efficacy as the way teachers view the general relationship between teaching and learning, 

a definition similar to that of Gibson and Dembo (1984). Personal teaching efficacy, 

however, is represented by an integration of teaching efficacy and personal efficacy (a 

more general sense of effectiveness not specific to a particular situation). They view 

personal teaching efficacy as the best prediction of teacher behavior. However, Gibson 

and Dembo describe the construct of teacher efficacy as an integration of teaching 

efficacy and personal teaching efficacy. Ashton, Webb, and Doda (1983) use personal 

teaching efficacy to describe the integration of teaching efficacy and personal efficacy. 

Conceptually, the models are similar. 

Ashton et al. (1983) predict different cognitive and affective outcomes depending 

on whether low sense of efficacy is attributable to teachers' general belief in their ability 
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to motivate students or to a personal sense of incompetence in motivating students. The 

former type of efficacy (universal helplessness) leads to a negative expectation and doubt 

that teachers can motivate certain students. However, the researchers believe that such 

low efficacy produces little stress or dissatisfaction, since the teacher is likely to believe 

that all teachers are unable to do much to motivate certain students. The second type of 

efficacy, personal teaching efficacy, also leads to negative expectations but is due to a 

sense of personal helplessness in motivating students. This type of low efficacy is likely 

to produce high stress, guilt, and/or shame. This conceptualization is important because 

efforts to influence teachers' sense of efficacy should be based on the origin of the 

specific type of efficacy. Ashton et al. (1983) state, "A teacher convinced of her ability to 

teach but doubtful of her students' ability to learn would require a different intervention 

firom a teacher who is convinced of her students' ability to learn, but doubtful of her 

competence as a teacher" (p. 842). 

Gusky (1988) proposed a contextual model linking teachers' sense of efficacy, 

defined as responsibility for student successes and failures, to student ability and 

performance. Fuller (1982) presented a model that also considered efficacy an 

independent variable and related teachers' sense of efficacy to characteristics of a 

school's organizational structure. 

Newmann, Rutter, and Smith (1989) determined that teacher's sense of efficacy 

was related to administrators' responsiveness and the orderly behavior of students. The 

behaviors described in Newmann's Administrator Responsiveness Scale depict a leader 

who helps teachers solve instructional and class management problems. 
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Hoover-Dempsey, Bassler, and Brissie (1987) suggest that the average level of 

personal teaching efficacy of the teachers in a school is moderately correlated with 

several indices of parent involvement, such as the number of parent volunteers in a 

school, the number of students whose parents attend parent-teacher conferences, and the 

number of parents who help their children with schoolwork. 

Woolfolk and Hoy (1990) found that student teachers became significantly more 

confident in their abilities to "get through to difficult students" (p. 139); that is, their 

sense of personal teaching efficacy became significantly greater as a result of student 

teaching. 

Woolfolk and Hoy (1990) concluded that personal teaching efficacy was 

positively related to the bureaucratic orientation, and general teaching efficacy was 

negatively related to the same orientation. 

Gibson and Dembo (1984) analyzed differences in teacher efficacy and personal 

teaching efficacy patterns in relation to levels of professional training and teaching 

experience. They administered the Teacher Efficacy Scale to pre-service teachers at 

different stages of training and to in-service teachers with varying years of experience. 

The pre-service teachers with the least amount of training demonstrated the least personal 

teaching efficacy, indicating that they were not confident about their teaching skills. 

Beginning teachers had higher personal teaching efficacy scores. 

Russell (1989) conducted interviews with beginning and experienced teachers to 

examine how they develop and modify professional knowledge in responding to 

experience and newfound research. He discovered that beginning teachers experienced 
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considerable tension in integrating research and learning because of the challenges 

presented by the practical aspects of daily teaching and therefore were not likely to 

implement strategies supported by research on learning. 

Gideonse (1982) proposed that teachers couldn't be effectively trained in the 

typical 4-year program. He argued for an extensive 4-year liberal arts education followed 

by 2 years of post-baccalaureate training in such areas as curriculum and models and 

theories, small-group processes, different instructional learners and instructional 

strategies, parent/professional relations, and self-awareness. 

Chemiss (1993) posited three different domains of activity to be examined when 

studying professionals' self-efficacy beliefs: (a) the task domain, (b) the interpersonal 

domain, and (c) the organizational domain. The task domain concerns the technical 

aspects of the professional role. In the case of teachers, the task domain relates to 

activities also covered by the Teacher Efficacy Scale (Gibson & Dembo, 1984), such as 

preparing and delivering lessons, correcting student performance, and motivating student 

effort. The organizational domain concerns political aspects of the professional role, 

namely, activities designed to influence the pohtical forces within the organization. The 

interpersonal domain contains activities relative to acquiring and maintaining pleasant 

and helpful relationships with recipients, clients or students and members of the 

organization (i.e., coworkers and supervisors). 

Soodak and Podell (1993) showed that the pre-service teachers had a higher level 

of personal efficacy than did practicing teachers in their initial years of teaching, even 

though the latter group's sense of efficacy increased as their teaching experience 
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accumulated; and that the secondary teachers also had a higher level of personal efficacy 

than did the elementary teachers, whereas the elementary teachers, on the other contrary, 

demonstrated a slightly greater belief in teaching efficacy then did the secondary teachers. 

Leach and Conto (1999) utilized three conditions of in-class performance 

feedback to three primary teachers: outcome feedback, process feedback, and a 

combination of both outcome and process feedback. The results showed that the 

introduction of performance feedback had the immediate effect of increasing the 

behaviors targeted in the workshop to high rates that were maintained even when 

feedback was withdrawn. There were no differences in the comparative efficacy of 

outcome, process or outcome/process combination effects. The study builds upon existing 

research, which has shown performance feedback to be an essential component of 

effective professional development and staff training packages that target workplace 

behavior change. It also adds to the limited research that has examined the efficacy of 

different types of performance feedback and suggests that other variables such as who 

presents the feedback may be important. 

Yeung and Watkins (2000) employed the repertory grid technique to investigate 

how a sample of 27 student teachers in Hong Kong developed a personal sense of 

teaching efficacy. The analysis indicated that the third year students' perceptions were 

more homogenous than were those of the first year students. The results also indicated 

that teaching efficacy was viewed in terms of the dimensions of concern for instructional 

participation and learning needs of pupils, communication and relationships with pupils, 

academic knowledge and teaching skills, lesson preparation, management of class 
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discipline, teaching success, teaching commitment, and a seine of self-confidence. 

Experiences of teaching practice, electives, pupils, and teaching practice supervisors were 

the major sources for the development of a sense of teaching efficacy. 

Research Questions Livestigated 

The majority of research studies examining Special Education teachers have 

focused on teachers of students with Learning Disabilities. While these studies have 

helped to explain the generic teaching skills, attitudes, and beliefs that will be effective 

regardless of students' characteristics involved in working with the population, there is 

not an abundance of research addressing teachers of students with Emotional Disabilities, 

students who are extremely difficult to teach or manage. 

If specific characteristics that make teachers more effective with students with 

emotional disabilities could be identified, an empirical basis for teacher selection and 

training could be built. To examine the question of whether effective teaching of students 

with emotional disabilities requires skills, attitudes, and behefs different fi-om those of the 

generically effective teacher, research will be conducted on three major dimensions of 

teachers of students with emotional disabilities. The dimensions that have received 

comparatively less attention are the influences of age, gender, and years of experience on 

the affect of self-efficacy of teachers of students with emotional disabilities. This led me 

to the following questions: 

1. How do age, gender, and years of teaching experience contribute to the 

efficacy beliefs of the teacher of students with Emotional Disabilities? 
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2. What professional development opportunities should be developed to 

increase efficacy beliefs of ED teachers? 

3. What changes are necessary in teacher preparation programs to help teachers 

increase their efficacy beliefs? 
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CHAPTER 2 

METHODOLOGY 

The design for data collection was based on the stages of a Systematic Integrative 

Review process, which include five phases or stages patterned after Cooper (1989). The 

five stages include: (a) Problem Formulation (hypothesis development), (b) Data 

Collection (searching the literature base), (c) Data Evaluation (organizing and coding the 

evidence upon which conclusions will be based), (d) Analysis and Interpretation 

(providing the summary for the conclusions), and (e) Presentation (translating findings 

into useful strategies). 

The research was conducted in two stages. The process influenced Stage I of my 

study by leading me to work with teachers of students with emotional disabilities in 

district wide job-alike meetings. This process also influenced Stage n by leading me to 

target four teachers and narrow the spectrum to identify specific areas related to my 

research interests. 

A unique feature of this study is the development of the problem through the 

application of Constituency Driven Research (Menz, 1995). In this applied social research 

model, stakeholders who would use the results of the research to make changes in 

practice, programs, and/or policy are intimately involved in the entire study from problem 

formulation to presentation stages. 

Stage I 

I first started thinking about my research interest while taking a Qualitative 

Methods class, EDUC 601, in 1996. During that time, I planned and coordinated a 
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district- wide job-alike program for all teachers of students with Emotional Disabilities 

teachers. The goal was to provide support, enhance inclusion possibilities, develop skilled 

teachers and assistants, improve perception of ED classrooms in school populations, and 

facilitate communication between regular and special education. At that time, I chose to 

research the motivating factors of teachers of students with emotional disabilities to 

continue teaching in the field and to explore the attrition rates of teachers. The district's 

attrition rate averaged 3-4 teachers a year, out of 28 teachers, leaving for various reasons. 

I wanted to examine what changes could be made on a district and site level to keep 

experienced teachers. 

Participants 

Questiormaires were mailed to 28 teachers of students with emotional disabilities. 

Fifteen (53%) of them were returned completed. The criteria by which the 28 were 

selected were: (a) teaching in self-contained K-12 classrooms; (b) teaching in the selected 

public school district in Southern Arizona; and (c) representing various ages, gender, and 

teaching experience. The study included six elementary teachers, four middle school 

teachers, and five high school teachers. There were seven females and eight male teachers 

(see Table 1). Eleven were experienced teachers and four were novice teachers. 

Procedures 

Questionnaires were mailed to the teachers at their school sites (see Appendix A). 

There were two parts to the questiormaire. The first part contained three background 
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Table 1 

Background Information 

Age(Yrs) Gender Years of Teaching Experience 
20-30 

(3 Teachers) 
Male=l 

Female=2 
1 

2 each 

31-40 
(3 Teachers) 

Male=2 
Female=l 

5,8 
1 

41-50+ 
(9 Teachers) 

Male=5 
Female=4 

20,11,14,9,26 
13,12,10,4 

information items; age, gender, and years of teaching experience. I asked about age to see 

if there was a difference in the responses based on their age. I asked for gender to 

determine if this was a variable in the responses to the questionnaire. Lastly, I asked the 

number of years teaching because I felt it might be very important in how teachers viewed 

their efficacy beliefs. 

The second part of the questionnaire consisted of the variables of general and 

personal teaching efficacy, using a version of the Teacher Efficacy Scale (Gibson & 

Dembo, 1984) adapted by Woolfolk and Hoy (1990). I chose this scale because it 

examined the variables I was interested in for my study. The dimensions of efficacy were 

assessed using a short form of the scale consisting of five personal and five general 

teaching efficacy items. Gibson and Dembo (1984) performed a multitrait-multimethod 

analysis that supported both convergent and discriminant validity of the scale. Response 

to each item is along a five-point Likert scale fi-om "strongly agree" to "strongly 

disagree." I used the scale as it was with no revisions. 
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Permission was obtained from the 15 teachers to use the data in my study (see 

Appendix B). Permission was obtained from the school district to conduct the study (see 

Appendix C). 

Stage n 

There were several interests to me. Based on the results of the efficacy scale, three 

important characteristics were evident. There were differences based on age, gender, and 

years of experience. I decided to explore these three factors as they related to self-

efficacy. 

Participants 

Four certified teachers were recruited for this study from the 15 that responded to 

the questionnaire. According to Honingmann (1970), participants selected by virtue of 

status (age, gender, and occupation) or previous experience, qualities which endow them 

with special knowledge that the ethnographer values, are chosen by a type of 

nonprobablity sampling best called judgment sampling (p. 268). 

I wanted to have a mix of novice and experienced teachers, different age groups 

and different genders. Table 2 provides a summary of demographics on the participants. 

To triangulate the substance of data collected, I decided to conduct in-depth 

interviews with the supervising principal of each teacher to assist in validating the 

teacher's perceptions of their efficacy beliefs. In addition, two students were randomly 

selected from each teacher's classroom to interview. The principals and student 

interviews were done individually. Permission Forms were sent home to gain permission 

to interview students (see Appendix D). 



Table 2 

Teacher Participants 

Teachers Level Gender Age Years Grade 

1-Kathy Novice Female 25-35 1-3 3-5 

2-Ken Novice Male 25-35 1-3 6-8 

3-Peter Experienced Male 40-55+ 4-10+ 9-12 

4-Nancy Experienced Female 40-55+ 4-10+ 3-5 

Note. Novice reflects less than 3 years full-time teaching experience. 
Experienced reflects more than 4 years full-time teaching experience. 

Procedures 

Data Collection 

The primary data collection method for this stage of the study was Seidman's 

(1988) in-depth phenomenological interviewing, hi order to provide rich contexts for 

comprehending the professional concerns of the participating teachers, questions were 

developed and the interviews were conducted in two steps. The interviews were 

conducted at the school site of the individual teacher participants. Mterviews were limited 

to 45-60 minutes with an allowance of five months between the sessions. Li accordance 

with the principles of in-depth phenomenological interviewing, questions were developed 

in semi-structured forms to provide directions and guide exploration of construct of 

interest and to allow incorporation of questions that emerged from the preceding 

interviews (LeCompte & Preissle, 1993; Marshall & Rossman, 1995; Siedman, 1991). 

Each interview was transcribed immediately with the assistance of a professional 
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transcriber. I reviewed each transcribed interview to assist me in comprehending 

emerging themes and to develop essential questions for the subsequent interview process. 

I conducted the interviews in the spring of 1998 with four teachers that met the 

criteria developed in the early stages of research. In the fall of 1998,1 returned to 

interview these same participants for the second set of questions. Interviews were also 

conducted with principals and students (see Appendix E). 

Data Analysis 

Qualitative data analysis is a process of making sense of the data. This process 

includes organizing, reading, and dissecting according to emerged categories of themes, 

or predetermined questions; eliciting recurring themes across and/or within units of 

analysis; refining emerged concepts and themes with specific details through the process 

of elimination; synthesizing and integrating themes, and deciding on what to share with a 

pertinent community of readers (LeCompte & Preissle, 1993; Merriam, 1988; Miles & 

Huberman, 1994; Rubin & Kilgore, 1995).The codes used to analyze the teacher 

interviews are in Appendix F. Data analysis was conducted in two phases. 

Phase I. I generated questions from the data received from the efficacy scale 

questionnaire in order to guide subsequent data collection. The results of the teacher 

efficacy scale is in Appendix G. For this study, I utilized the following analysis suggested 

by Bogdan and Bilkin (1992); 

1. After Step 1 interviews, I assessed and modified interview and research 
questions in light of data obtained. 
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2 I planned data-collection in light of things discovered in previous observations. 
This involved looking for what I already knew and did not know. In subsequent 
interviews, I asked questions on what the researcher did not know but was 
relevant to the purpose of the study. 

3. I wrote comments on field note observations. 

4. I read literature on the phenomenon of interest while conducting data collections 
in the field. 

Phase II. Inductive analysis is a qualitative data analysis method with specific 

strategies for conducting data analysis. It involves reading and re-reading research data to 

determine emerging categories and the relationships among such categories. It requires 

continuous refining of emerged categories on the basis of subsequent cases (LeCompte & 

Preissle, 1993). The transcripts of the teacher interviews, administrator, and students are 

in Appendix H, I, J, and K. The analysis of the transcripts are in Appendix L. 

Based on the guidelines of inductive analysis, I have outlined the steps taken in 

my analysis. Each participant in the study constituted a case, and each case was analyzed 

separately to determine within-case categories and patterns. LeCompte and Preissle 

(1993) and Miles and Huberman (1994) inductive analysis strategies for conducting 

within-case analysis were used to analyze the data. 

1. Engage assistance of a professional transcriber to complete transcription of 
teacher interviews Step 1 and Step 2, Administrator, and students and check the 
transcripts for completeness. 

2. Organize interviews by cases. 

3. Begin data analysis by carefully reviewing the research proposal to relocate 
research questions that guided the study and to re-acquaint me with the 
audiences for whom the research is intended. 
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4. Begin with a within-case analysis of each case, starting with Step 1 interview 
data and ending with Step 2 interview data for each participant. 

5. Start reading each interview data once for understanding. On the second 
reading, begin jotting notes on most striking aspects of the data that address the 
research questions. On the third reading, attempt to verify the relationships 
between jotted notes and the data segments they represent. On the fourth 
reading, look for regularities; things that participants tend to say repeatedly 
when responding to interview questions. Then assign codes (see Appendix F) to 
data segments that represent patterns and regularities. 



CHAPTER 3 

RESULTS 

Stage I 

The results of the efficacy scale showed high scores with a mean of 22.6 for 

personal efficacy, mean of 22.4 for general efficacy and a total efficacy mean of 45.0 as 

illustrated in Table 3. 

The review of research shows high and low efficacy teachers have been 

differentiated by the atmosphere in their classrooms, and their instructional patterns with 

students (Gibson & Dembo, 1984). The results suggest that the tasks of managing and 

motivating students play a role in teachers' sense of efficacy. One link between teacher 

efficacy and student achievement is through the teacher's ability to manage the class. The 

results of the efficacy scale showed high scores (See Appendix G). 

Relative to age, gender, and years of teaching, the data indicated that: the teachers 

between ages 31-40 scored highest with an mean of 23.7. Males scored higher with a 

mean of 23.6; and experienced teachers scored higher with a mean of 23. See Tables 4 

and 5 for results. 

Stage n 

The purpose of this part of the study was to examine the personal characteristics 

and self-efficacy beliefs of four teachers of students with emotional disabilities. I used in-

depth phenomenological interviewing to explore the teachers' recommendations on 

changes that need to be made in school districts, teacher preparation programs, and 

professional development, based on the teachers' personal characteristics of age, gender. 
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and years of experience. This chapter presents the results of the four teacher interviews 

that answer the major research questions. 

Table 3 

Woolfolk and Hoy (1990) Questionnaire Scores 

Teacher Personal Efficacy 
25 points possible 

General Efficacy 
25 Points Possible 

Total Efficacy 
50 Points Possible 

01 22 20 42 

02 23 24 47 

03 24 21 45 

04 25 24 49 

05 23 19 42 

06 19 24 43 

07 21 22 43 

08 23 23 46 

09 21 25 46 

10 23 25 48 

11 25 20 45 

12 25 25 50 

13 22 19 41 

14 22 23 45 

15 22 22 44 

Total Mean 22.6 22.4 45.0 

Scores 

Range 19-25 19-25 41-50 
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TABLE 4 

Efficacy Results Based on Age, Gender, Years of Teaching 

Personal Efficacy 

Age Gender Years of Teaching 

20-30=3 M=1 x=25 Novice=3 x=23.7 
x=23.7 Female=2 x=23 

31-40=3 Male=2 x=23.5 Novice=l x-22 
x=22 Female=l x=19 Experienced=2 x=22 

41-50+=9 Male=5 x=22.2 Experienced=9 x=22.5 
x=22.5 Females=4 x=23 

Table 5 

General Efficacy Results 

Age Gender Years of Teaching 

20-30=3 
x=22.3 

Male=l x=20 
Female=2 x=23.5 

Novice=3 
x=22.3 

31-40=3 
x=23.7 

41-50+=9 
x=22 

Male=2 x=23.5 
Feniale=l x=24 

Male=5 x=21.4 
Female=4 x=22.7 

Novice=l x=23 
Experienced=2 x=24 

Experienced=9 
x=22 
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Personal Narrative - Kathy 

Kathy is a teacher of emotional disabilities students, grades 3-5, in an elementary 

school. She is a graduate of the University of Arizona and has been teaching for one year. 

As a new teacher, Kathy is very interested in sharing her personal experiences as a 

teacher. 

Age, Gender, Years of Experience 

Kathys sense is that the students relate to her better due to her age. As a female, 

students tend to call her "mom." With male teachers, she feels students would be more 

challenged and have a lot of power struggles. New teachers enter teaching with certain 

expectations. There is not a lot of positive reinforcement from the students. Teachers 

have to be positive in working with students. Her philosophy is to make students 

successful and make learning interesting. Kathy feels that feeling supported was the most 

important factor in working with students with Emotional Disabilities. The necessary 

supports were not in place for her to deal with her students besides what she created. The 

role of teachers of students with emotional disabilities is tougher than ever before. She 

felt effective in all domains except writing lEPs. Smaller class sizes are a must to be 

successful. Adding a second ED classroom at the site would address the issue of isolation 

and having a time-out area. Administrators need to know how to work with this 

population. Teachers should be allowed to have input with the assistants that work in the 

classroom. More aide time is needed to have more contact time with students. 
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Professional Development Opportunities 

Administrative and professional development opportunities are crucial in 

supporting teachers. The district gives fancy in-services, but the bottom line is teachers 

need stuff for the classroom. The in-services should focus on the Ed population. Behavior 

Management techniques, stress reduction, curriculum planning are a few topics that 

should be addressed. 

Teacher Preparation Programs 

The teacher preparation program should be changed. Classes should consist of 

watching videos of situations and discussion of case studies. If the university is going to 

have someone leading students, it must be someone knowledgeable in the field and who 

knows what is current and effective. 

Personal Narrative - Ken 

Ken is a teacher of students in grades 6-8 in a middle school. He coaches the track 

team as an added-duty position. He is excited about teaching and felt he could make a 

difference in the life of his students. 

Age, Gender, Years of Experience 

Ken feels he made a good choice of a career. Growing up with a disabled sibling 

gave him a good disposition and patience toward the disabled. Ken feh that his 

commitment to the students was his strength. The students often ask his age and wonder 

if he is too young to be teaching and question his professionalism. He did not know if it 

was due to wearing jeans a lot because jeans and tennis shoes tend to convey a yoimger 

image. He feels it worked to his advantage in terms of identifying with them on a certain 
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emotional level. In terms of cultiire, he could identify with them easier than an older 

teacher might be able to. He feels there was a nice balance of gender in the classroom 

with the assistants—two female and one male. So everyone gets a chance to play good cop 

and bad cop. Ken feels effective in all domains except instruction, parent relationships, 

and writing lEPs. 

Professional Development Opportunities 

Teachers need a program such as the pilot program to prevent burnout. Such 

programs allow teachers to reduce stress and have the opportunity to share with 

colleagues. Programs like the job-alike meetings are definitely a step in the right 

direction. These meetings enable teachers to vent and see other teachers having the same 

problems. As long as that program continues to be around and evolve, that will be a great 

contributor for teachers to remain in the field. The opportunity for career development 

and getting to know other faculty and professionals in the field through various meetings 

in the district is an extrinsic reward for him. It is especially helpfiil to get together with 

veterans to jump on their experience. 

Taking professional development into his hands would involve going out to visit 

as many ED classrooms as possible. It is valuable just to observe different methods to see 

how programs work. 

Teacher Preparation Programs 

Ken went to Chapman College where the program requirements are only eight 

weeks. It goes very quickly, and it wasn't enough. He was a little surprised at the state 

requirement of only needing a three-hour course in the disability category. The survey 
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courses helped, but teachers need some more specific training in the field. The teacher 

preparation programs should change to ensure prospective teachers gain the valuable 

knowledge they need to work with students with emotional disabilities. Perhaps some 

fundamental psychology coursework should be required, or child development. Internship 

or student teaching in the specific area of disability should be required. Exposure to more 

than one program would be crucial. 

Personal Narrative - Peter 

Peter serves students in grades 9-12. Peter is an experienced teacher that enjoys 

working with students with emotional disabilities. He has his master's degree and is very 

confident in his abilities as a teacher. 

Age, Gender, Years of Experience 

At the age of 41, Peter plans to leave the field after 14 years in a couple more 

years. He feels that one needs to be younger because there is a difference in the ways 

things are looked at and one acts differently. Students do consider age and gender in 

developing trusting and working relationships with their teacher. Female teachers have a 

hard time because of the students that have been brought up by their mother. Peter feels 

effective in each domain investigated. 

Administrators 

Peter shared an interesting perspective on administrators in that there are a lot of 

administrators that are so removed from the classroom they forget what teachers go 

through. "Principals should all be required to send one day per quarter in an ED 
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classroom and take it over and teach it. Just to see what it is like, because I think a lot of 

principals who have never really had the experience would be in for quite an eye opener." 

Monetary rewards are important to teachers, but it is more rewarding when 

students are learning. When a teacher reaches a certain stage in their career, administrator 

evaluations are not that valuable. It is important to have a counselor to talk with 

emotional disabilities teachers to reduce burnout as well as to have peer evaluations with 

them. Having the opportunity to meet with other ED teachers is critical. 

Teacher Preparation Programs 

Suggestions made for teacher preparation programs would be before enrolling in a 

program the students go to 3-5 classrooms and spend a month in each classroom 

volunteering 4-5 hours a day. Hands-on learning is the best way to allow prospective 

teachers the opportunity to ensure this is what they really want to do. Everyone is not cut 

out to be an ED teacher. 

Personal Narrative - Nancy 

Nancy is a very experienced teacher. She serves students in 3-5 grades. She has 

always been instrumental in providing her time and expertise in working with students 

that present challenging behaviors at her site and other schools. 

Age, Gender, Years of Experience 

Having a good sense of humor and having fun contributes to not going crazy over 

things that happen in an ED classroom. Age does not matter to students because they 

consider anyone over 30 as older than dirt anyway, so the students can not differentiate 

from 30 to 60. Gender is important because of students' history of having success with 
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males better than females. Nancy feels effective in all domains except writing lEPs. 

Support from the district and the school site is important for a teacher of students with 

emotional disabilities. Site administrators should have more training in order to evaluate 

Special Education Teachers. They base their evaluation on, "If they feel comfortable in 

the classroom, how many explosions you have, and how many referrals to the office," I 

know what I am doing is working so I do not need to be evaluated." Nancy prefers to have 

her own little kingdom. The district needs to develop a consistent discipline policy for 

everyone to follow. 

Professional Development Opportunities 

There are not a lot of classes. There was a seminar that was helpful, but time is 

not spent on discussing new research and methodology. Most time is spent brainstorming 

and problem-solving for real specific situations. That exposes her to other people's views, 

but there is no documentation as to how valid those philosophies are. 

Teacher Preparation Programs 

When Nancy did her master's studies, the classes were very interesting and gave 

her a basic imderstanding of ED kids and the kinds of things a teacher should look for and 

methods for dealing with most of the behaviors. "Then you pick and choose what works 

for you." Nancy feels that young teachers should have to extend their student teaching 

period, doing a one-semester student teaching where the cooperating teacher is spending a 

lot of time modeling in the classroom and then stepping away. It is going to be impossible 

to find cooperating teachers that are going to be able to do that. Students should be 

matched with cooperating teachers based on personality traits that are similar. 
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Results of Principal Interviews 

The principals are the supervising evaluators of the four teachers. The responses 

were compiled below as they relate to the teachers of students with emotional disabilities 

and to the research literature presented in Chapter 1. 

The principals feel that age can make a difference in developing relationships with 

students, but it is a minimal difference. Age may not be the issue, but personality is when 

working with students. Teachers must have other quaHties such as organizational skills, 

knowledge of the curriculum, knowledge of their specialty area, and understanding the 

needs of the students. These are the competencies that will make them successful, 

whether they are young or experienced, hi order to teach students with emotional 

disabilities, the teachers have to be artists. Students want teachers that set up structure in 

the classroom. Liexperienced teachers tend to be more defensive, or not as secure in their 

positions, and they are not as flexible as the experienced teachers. 

The gender of the teacher makes a difference with parents more than students. 

Most parents feel students relate better to male teachers. This is a misconception, because 

it is the structiire and effective teaching that really makes the difference. It makes a 

difference with some students because they feel the teacher's outlook is different by being 

a certain gender. Gender does not make a difference to administrators; it is the effective 

teaching strategies. 

Support is given to teachers when needed, not based on years of experience. 

Teachers with effective teaching strategies have very few behavior problems from their 

students. 
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Professional Development Opportunities 

The principals feel there should be a menu of opportunities available to teachers. 

There should be classes in teaching strategies, and mentoring programs with master 

teachers identified by the district. The new teachers should shadow these mentors on a 

regular basis and meet regularly during the workday to share ideas. The discussions 

should be about academics, not behavior. There should be make-it-take-it programs, 

where one sits down and creates one's own projects and takes them back to classroom to 

transpose to the students. It is an awesome way to teach teachers how to get kids excited. 

Teleconferences are important. There should be a rotation basis to send ED teachers to 

national conventions to encourage them to feel pride in what they do and to develop a 

connectedness to other people across the nation. 

Teacher Preparation Programs 

Principals state that teachers need to become dual certified in a ED program. The 

bachelor's degree should be in general education, elementary or secondary, followed by 

obtaining a master's degree in Special Education. Teachers should be trained in academic 

skills as well as behavior skills. The training should give a wide repertoire of strategies 

and learning activities they can use in the classroom. 

Results of Student's Interviews 

In summarizing the student's interviews, it was apparent that students liked their 

teachers and enjoyed school. A short summary is provided. 

The students felt teachers should assist them when needed. It is the teacher's 

responsibility to set a structure in the classroom that prevents disruptions and noise. It 



was clearly evident that all the students had a positive relationship with their teacher and 

enjoyed school. 
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CHAPTER 4 

CONCLUSIONS 

Discussion 

Effectively serving and meeting the needs of students with emotional disabilities 

is a national concern. Failure to do so threatens the success of the nation's educational 

objectives and affects the outcomes for students. This dissertation has examined the 

personal characteristics and self-efficacy of teachers of students with emotional and 

behavioral disabilities within a school district in Tucson, Arizona. Three major themes 

emerged fi^om the study: (a) age, gender, and years of experience does not impact a 

teachers' sense of efficacy; (b) professional development opportunities must include 

opportunities for teachers to get together with peers that share the same concerns; and (c) 

teacher preparation programs need to train teachers in both general and special education, 

and include more practicum or student teaching requirements. Through in-depth 

interviews, I was able to capture the real life experiences of teachers of students with 

emotional disabilities to address the problems of school districts in the retention of 

teachers in this specialty area. The teachers' recommendations and the implications these 

recommendations have for the stakeholders are included in this study. The three questions 

will be revisited to make recommendations. 

Question #1: How do age, gender, years of teaching contribute to the efficacy 

beliefs of the teacher of students with Emotional Disabilities? 

Results showed that teachers' personal teaching efficacy was high. The teachers 

that responded to the questiormaire felt that they were competent in meeting students' 
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needs. The general efficacy scale reflected these teachers believe the impact the family 

has on the child in being successful in school. Based on my experience families represent 

a child's most intimate support system, but family support has been absent in most 

situations. Parents have often been held responsible for their children's problems. Family 

support systems are a key factor in successfully addressing the needs of students with 

emotional and behavioral disabilities. The degree of support is related to the success of 

least restrictive placements, success dependent upon a family's ability to obtain the 

educational, mental health, and other services required to maintain a child in the home. 

Teachers' belief of the impact of the family on the child's success is dependent on the 

partnership between service providers and families. 

The results of the study show that teacher efficacy is affected by the behavior of 

the students in the classroom, the support of the district, site administration, and 

colleagues, and students all agreed that relationships are important in developing 

atmospheres conducive for learning. 

All four teachers indicate that the lEP is not the driving force dictating their lesson 

plans. It is basically impossible to write and implement the lEPs. However, they are 

dedicated to covering the curriculum to ensure their students received a quality education. 

Teachers' confidence in their abilities to teach students depends on several factors 

other than the three variables. One suggestion I would make to increase efficacy beliefs is 

that every first-year teacher needs to spend time learning the curriculum. They may start 

the task in the summer, becoming acquainted with the various scope-and sequence plans 

across content areas for their assigned grade level(s). This could also be a time to 
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consider possible modifications to accommodate the diversity of the children's skills. 

School administrators should support this effort by providing training and salary before 

school begins. 

One important responsibility of the school principal is to clarify the many and 

varied roles and responsibilities of the teaching staff. Principals w^ho delineate and clarify 

key responsibilities for special educators not only show their support but also reduce the 

anxiety associated with the varied task demands faced by such teachers (Brownell & 

Smith, 1994). 

In addition to not understanding their roles, ED teachers report they often work in 

isolation, are seldom asked for input, are often criticized for their efforts, and work with 

the most difficult children in their school. Principals who are in touch with these daily 

realities can provide the individualized support needed to reduce their teachers' feelings 

of isolation, exhaustion, and burnout. Graduate coursework, seminars, and professional 

development workshops can help fill this crucial need by sensitizing school 

administrators to the complexities and challenges associated with the ED field and by 

offering specific teacher support strategies. 

Question #2: What professional development opportunities should be developed 

to increase efficacy beliefs of ED teachers? 

Professional development opportunities support teachers' sense of efficacy by 

providing teachers with time to share about curricular and behavioral issues. The results 

of my study suggest that the teachers' sense of efficacy is related to administrators' 

supporting the instructional and managerial efforts. Clearly, morale, job satisfaction, and 
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the emotional support of colleagues are important to the novice and experienced teachers, 

but apparently these expressive qualities are not enough to give teachers the confidence 

that they can effectively teach their most difficult students. 

In terms of assisting teachers of emotional disabilities with the managerial duties, 

I would suggest that paraprofessionals, volunteers, and secretarial staff assume more of 

those tasks. If teachers continue to spend all their planning time writing lEPs, setting up 

conferences, completing special docimientation and other school forms, etc., little time 

will remain on focusing on the needs of the students. 

A reform initiative that was discussed several years ago was the development of 

"career ladders" for teachers. Low salary is a leading cause of teachers leaving the field. 

Career ladders would provide teachers with a sense of growth and development in their 

careers and would make teaching a more attractive profession. Having a successful career 

development system will help teachers become decision makers. Instead of providing 

one-shot performance evaluations or checklists of effective teaching practices, a career 

development system would provide the teacher with an environment in which he or she 

can constantly focus on developing those skills that are likely to contribute to overall 

performance. 

Mentors for beginning teachers are often a means to provide assistance. This 

process should be examined to ensure effectiveness. There is often the case where too few 

mentors are spread among too many beginning teachers who have responsibility for 

different grade levels, content areas, and disabilities. New teachers need firequent contact 
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with experienced teachers who have effective classrooms. Opportunities to observe and 

consult with effective teachers would be invaluable. 

Question #3: What changes are necessary in teacher preparation programs to 

help teachers increase their efficacy beliefs? 

The teacher preparation programs need to be changed to better prepare teachers to 

work with students. The focus has to be on academics and behavior. Minimal training for 

teachers needs to be changed. With mainstreaming being the goal of special education, 

these students must be given the opportunity to be with their non-disabled peers to the 

extent possible. That means special education teachers should be better trained in their 

subject areas, and with classes becoming increasingly mixed, general education teachers 

should be better trained for working with special needs students. Teachers need to use 

practice derived from research. Professors assiime that students understand the 

importance of research. This assumption is not always valid. Some students do make the 

research-to-practice connection, but many do not. One way to facilitate this cormection is 

to integrate into coursework readings from well-respected journals that target teachers 

and their practice. The value of research must be explicit. Opportunities for more in-depth 

examination of the cimicula are important. In addition to building skills designing single 

lessons and units of instruction, preservice teachers should gain experience learning the 

content and skills that preceded and that will follow their instruction. They should be 

required to design modifications for specific children as an integral part of the planning. 

The practicimi or student-teaching experience should be extended to allow 

students to have the opportunity to do more hands-on-leaming in the field. The pairing of 
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the cooperating teacher/student process should be revisited to ensure effective matching 

of personalities or other factors determined by both parties. 

The legislators should consider some funds under Part D of the IDEA go to the 

states for training. To combat low salaries and poor benefits, policy makers need to 

increase base salaries. The federal government should increase its overall education 

budget, investing 5 cents to every dollar, as opposed to the current 2.5 cents. 

Younger, less experienced, and less educated teachers of emotional disabilities 

students are experiencing higher levels of burnout. Teachers need preparation to assess, 

analyze, and apply promising practices to meet the specific needs of students. 

Lnplications of the Study for Practice 

To address the high attrition of Emotion Disability teachers, it will take the 

collaboration of schools, states, educators, businesses, and federal agencies. School 

districts need to develop new recruiting practices in the coming years to hire top special 

education teachers. The barriers to hiring good teachers include a shortage of quahfied 

candidates, low salaries and benefits, school locations, and job vacancies opening up in 

the year. School districts should develop a set of criteria based on studies done on 

instructors of ED teachers and their concerns about teaching this population. The 

administrators' studies should be considered and then a system for hiring teachers should 

be developed. To alleviate location and late vacancy problems, there should be new 

approaches to recruiting, such as making use of web-based systems. Web-based systems 

allow administrators to post job openings and provide information about the school. Such 

a system allows applicants to submit resimies online. 
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There is a need to develop positions in school systems for excellent teachers who 

have an appreciation for and mastery of research. These professionals would have as the 

responsibility of teaching their colleagues validated instructional methods. 

Demonstrations, guided practice in classrooms, and observations would be primary 

activities, providing teachers with the extended exposure necessary for mastery. If we 

want teachers to make optimal use of their time with children, it seems reasonable that we 

provide them the time to master and update their craft. 

Recommendations 

The findings of this study indicate the need to consider personal characteristics of 

age, gender, and years of experience of teachers of students with emotional disabilities 

when hiring and assigning teachers to classrooms. There is a need to assess prospective 

male and female teachers' beliefs about their ability to perform specific teaching 

competences before going into the classroom. Professional development programs 

should be designed aroimd the needs of the teachers. Policy makers need to fund training 

of educational administrators regarding special education programs. Special education 

should be included in initiatives to reduce class size, and thus caseloads. Special 

Education should be promoted to the public to encourage diverse individuals to consider 

it as a career. Lastly, vital are improved pay incentives and ongoing professional 

development opportunities for teachers. 

Future studies should validate and refine instruments to measure teacher efficacy 

and investigate the relationships between teacher characteristics (i.e., grade levels. 
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ethnicity, and personal attributes) and sense of efficacy. Finally, research should examine 

ways school districts and teacher preparations can enhance teachers' sense of efficacy. 



APPENDIX A 

QUESTIONNAIRE FOR TEACHERS 

OF EMOTIONAL DISABILITIES STUDENTS 



66 

From; Barbara Horton, Ed.S. 

To; Teachers of Emotional Disabilities Students 

RE; T eacher Research hitemship 

I am currently taking TTE 793, Teacher Research at the University of Arizona. I would 
greatly appreciate your cooperation in completing the following questioimaire. This data 
will help me complete the requirements for this course. If you have any questions, feel 
free to contact me at 318-2900. 

Please return your completed questioimaire to me by October 20, 1997 via interoffice 
mail. 

Thanking you in advance for your cooperation. 
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QUESTIONNAIRE 

Age: 
Gender: 
Years of Teaching: 

Efficacy Teaching Scale ( Woolfock & Hoy, 1990) 

Please rank each item from 1-5. 
1= Strongly Agree 
2=Agree 
3=Neutral 
4=Disagree 
5=Strongly Disagree 

Personal Teaching Efficacy 

When I really try, I can get through to most difficult students. 
If a student did not remember information I gave in a previous lesson, 
I would know how to increase his or her retention in the next lesson. 
When a student gets a better grade than he or she usually gets, it is 
usually because I found a better way. 
If a student in my class becomes disruptive and noisy, I feel assured that I 
know some techniques to redirect him or her quickly. 
If I try hard, I can get through to even the most difficult or un
motivated students. 

General Teaching Efficacy 

The amount a student can learn is primarily related to family 
background. 
A teacher is very limited in what he or she can achieve because 
a student's home environment is a large influence on his or her 
achievement. 
When it comes right down to it, a teacher really can't do much 
because most of a student's home environment is a large influence 
on his or her achievement. 
If students are not disciplined at home, they aren't likely to accept any 
discipline. 
If parents would do more for their children, I could do more. 
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TO; Emotional Disabilities Teachers 

FROM: Barbara Horton 

DATE: May 15, 1998 

RE: Permissions to Use Data in Dissertation 

In the fall of 1997,1 sent out a questionnaire in requirement of a Teacher Research course that I was 
enrolled in at the University of Arizona. The results of that study led me to my dissertation topic on 
"Personal Characteristics of Emotional Disabilities Teachers and Self Efficacy". 

Therefore, I would like to ask your permission to use the results of your questionnaire in my research. There 
will be no names used in my study and it is conqjletely voluntary. The questionnaire was replicated from 
research done by Woolfolk & Hoy (1990). 

I have attached a copy of the questionnaire for your review. If you didn't complete one in the fall, would 
you please complete the questionnaire and sign the permission. 

Please submit permission form to: RSC - Barbara Horton. 

Yes, I give Barbara Horton permission to use my information in her dissertation study. 

No, I do not give Barbara Horton permission to use my information in her study. Please 
remove my questioimaire from your file. You may identify my questionnaire by: 
(Since names were not used on the form). 

Signature. Date 
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nfso Curriculum / Instruction & Student Learning 
Department of Planning and Assessment 

1010 East Tenth Street - Tucson, Arizona 85719 
(520) 617-7571 - Fax (520) 617-7691 

August 10,1998 

Barbara Horton, Ed.S. 
Program Specialist 
Rosemont Service Center 
Tucson Unified School District 
1010 Ea  ̂10* Street 
Tucson, AZ 85719 

Dear Ms. Horton, 

I am pleased to infomi you that your request to conduct research in the Tucson Unified 
School District has Iseen approved. 

Proiect Title: Personal Characteristics of ED Teachers and Sense of Efficacy 

Reference Number: 4-98-99 

Please keep the following in mind as you proceed: 

• Ask the principal fill out the enclosed fomn and return It to Planning & Assessment Hease 
remembertiatthe building pmic  ̂has adminî rafive responabiWy and control of conduct for 
your study. 

•- Provide me with one copy of the final report of the completed study. 

Best regards. 

Albert Gould, Ph.D. 
Researcher 
Planning & Assessment 
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April 16, 1998 

Dear Parents, i 

Allow me to introduce myself. My name is Barbara Horton. I am a Program Specialist at Rosemont Service 
Center in Tucson Unified School District. I am a former Emotional Disabilities (ED) teacher. I am a 
doctoral candidate at the University of Arizona. 

I am asking your permission for your child to participate in my dissertation research which focuses on, 
"Personal Characteristics of ED Teacher's and Sense of Efficacy." 

The purpose of my study is to examine three characteristics (age, gender, years of experience) of ED 
teachers as it relates to their sense of efficacy. Given the characteristics of students and the tasks of their 
teachers, more detailed knowledge of the efficacy beliefs of teachers and how it impacts student success 
may provide information is used to irt^jrove the training and support of teachers, students with emotional 
disabilities will be ultinaate beneficiaries. My hope is that the results of my dissertation will have national 
impact and improve services of students with emotional disabilities. 

Participation in this study is volimtary. There are six questions that I will ask your child. The confidentiality 
of information obtained will be ensvired by my strict control of information. All individuals, from whom 
information is obtained, will be assigned an identification nimiber. No child will be identified by name in 
the data collection phase or in the dissertation. The results of my dissertation will be made available to you 
upon request. 

I have attached the questions for your review. Please do not share these with your child, as that may 
invalidate the data. You may contact me at 318-2900 if you have questions or comments. Thank you for 
your cooperation. 

Sincerely, 

Barabara Horton, Ed.S. 

I give my child permission to participate in the dissertation study. I understand that my 
child's name will not be used during the interview or in the actual dissertation. 

I do not give my permission for my child to participate in the dissertation study. 

Parent signature Date 
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Step 1 - Interview Questions 

1. Do you feel your voice is heard by the district? 

2. What is your philosophy of education? 

3. What do you see as the value of extrinsic rewards for ED teachers? 

4. What do you see as a teacher of ED students in the future? 

5. Who do you think should be evaluating you, Site Administrator or SPE Administrator? 

6. Retention of ED teachers is a problem, what can the district and administration do to 
increase morale? 

Step II - Teacher Questions 

1. How long have you been teaching Emotional Disabilities students? 

2. What were the reasons for choosing this career field? Do you think you made the right 
decision? Why or why not? 

3. Did you teach in another area (i.e. regular education, another disability) before becoming an 
ED teacher? 

4. What do you feel are your strengths as an ED teacher? What attributes do you feel are 
being recognized by your colleagues, administrator, and district? 

5. What do you find satisfying about your job? Give examples. 

6. What would you like to see happen to make your job easier? 

7. At what point would you consider transferring to another level (i.e. regular education, 
another disability? 

8. Does support groups (job-alike) help motivate you to continue teaching ED? 

9. If there were one change you would make in the district, what would it be? 

10. What kind of positive reinforcement is important for you as an ED teacher from your 
principal, colleagues, or district? Why? 

11. As a female/male ED teacher, do you feel that you are treated equally to your colleagues of 
the opposite gender? If no, please explain. 
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Administrator Questions 

1. What is your perception of an ED classroom in your building? 
-The expectations of the teacher 
-The behaviors of the students 
-The inclusion of students in the regular classroom 

2. Do you feel the age of the ED teacher makes a difference with students and parents? 

3. Do you feel that the gender of the ED teacher makes a difference with students and parents? 

4. Do you have a basis on how much support you give to an ED teacher based on the years of 
teaching experience they have? 

5. What are some concerns you have about Ed classes that need to be addressed by the 
district? 

6. If there were one suggestion you had for teacher preparation programs of ED teachers what 
would it be? Why? 

7. What professional development opportunities would you suggest that ED teachers take 
advantage of to increase student achievement and become more competent in their jobs? 

Student Questions 

1. What do you like best about school? 

2. What do you not like about school? 

3. What do you like teachers to do for you when you are having problems with your 
schoolwork? 

4. What do you like teachers to do for you when you are mad about something or having 
problems with one of your classmates? 
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A= Age Factor 

B-Background 

CM-Classroom Management 

CR-Current Research 

FP-Future Plans 

G-Gender Factor 

I-histructional Strategies 

PR-Parent Relationships 

PW-Paperwork 

J-Job Satisfaction 

P-Personal Teaching Beliefs 

R-Relationships with Colleagues 

S-Strengths 

ST-Student Achievement Factors 

SA-Support from Administrators 

RC-Recommended Changes 

TPP-Teacher Preparation Programs 

PD-Professional Development 
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Scale; 1-StrongIy Agree 2-Agree 3-NeutraI 4-Disagree 5-StrongIy Disagree 

Teacher Efficacy Scale Results 

Personal Teaching Scale 01 02 03 04 05 06 07 08 09 10 11 12 13 14 15 

When I really try, I can get through to the most difficult 555553353555555 
student. 

If a student did not remember information I gave in a 2 5 4 5 3 3 5 5 5 555252 
previous lesson, I would know how to increase his/her 
retention in the next lesson. 

When a student gets a better grade than he/she usually 535553333355555 
gets, it is usually because I found a better way. 

If a student in my class becomes disruptive and noisy, 15 5 5 5 5 5 5 5 5 555555. 
feel assured that 1 know some techniques to redirect him 
or her quickly. 

Ifl try hard, I can get through to even the most difficult or 555555555555525 
unmotivated 
students. 

22 23 24 25 23 19 21 23 21 23 25 25 22 22 22 
Total Score: 

00 
O 



Scale: 1-StrongIy Agree 2-Agree 3-Neutral 4-Disagree 5-Strongly Disagree 

General Teaching Efficacy 01 02 03 04 05 06 07 08 09 10 11 12 13 14 15 

The amount a student can leam is primarily related to family 2 5 2 5 1 5 355535253 
background. 

A teacher is limited in what he/she can achieve because a 4 4 5 5 5 4 445 5 4545 5 
student's home environment is a large influence on his/her 
achievement. 

When it comes right down to it, a teacher really can't do much 
because most of a student's home environment is a large 4 5 4 4 4 5 555545444 
influence on his/her achievement. 

If students are not disciplined at home, they aren't likely to 5 5 5 5 4 5 54554544 5 
accept any discipline. 

If parents would do more for their children, I could do more. 

20 24 21 24 19 24 22 23 25 25 20 25 19 23 22 
Total Score: 
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Interview with Kathy, novice teacher 
It was a coincidence that when I arrived for the interview, a high-level district 
administrator showed up to check on how the teacher was doing. 

Q: Do you feel that your voice is heard by the district? 

A: Well, you know I don't know if you planted that person to come here today. Yes, I 
really feel I have support from the district. And when I call people to help me I am heard. 
It may be slow sometimes but I do feel I am heard and it is getting done. 

Q: What is your philosophy of education? 

A: I believe all children can leam and that if they are not learning and not being 
successful, it is my job as a teacher to figure out another way to do it. And another way to 
present it. I feel education is more than just academics it has a large part to do with self-
esteem. So it is critical that children experience success in the classroom not to just go 
ahead with academics but to feel good about themselves. I think a lot of the behavior 
problems we see is because of lack of self-esteem. They do not feel good about 
themselves. So my philosophy is to make kids successful and make learning interesting. 

Q: What do you see as the value of extrinsic rewards for teachers? 

A: I think the most important incentive is feeling supported. Because when you are 
not supported, you do not feel appreciated. You feel like they lured you in this job and 
they don't care what happens, (ah) I don't really feel I need gift certificates for myself 
Verbal praise is real important, for someone to come in and watch me teach and give 
feedback that is more valuable to me than getting parties or whatever. I would like more 
money to buy things for the classroom. I do spend a lot of money on rewards, food, 
movies, etc. And I'll like somehow that it gets reimbursed, (laughing) 

Q; What do you see as an ED teacher in the future? 

A: (mmm) I think the position of Ed teachers is only going to get tougher in the 
future. I see kids coming in with a lot more problems than before, more severe problems. 
I think it is going to be more of a challenge. And I think a critical part of that is the 
support in the room. I can see myself right now in order to do a good job I need the 
people in here and smaller class size. I think that is being recognized. TUSD has a cap of 
12 and I think that is a good ratio. I think that is critical to keep having the support in the 
classroom. And having the support from your administration and inservices and staff like 
that, but it is going to get tougher. 

Q; Who should evaluate ED teachers, site administrator or SPE? 
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A: I think SPE administrators, but I think I'd Uke to be evaluated by both. Principals 
see me on a daily basis. He sees me among "the regular kids". I like his perspective 
because you sort of lose perspective of what is normal because you are always dealing 
with ED students. So it is nice to have someone come in with another perspective. On the 
other hand, I feel SPE administrators would give me more valuable evaluations. The 
feedback would be more valuable. Most of the time what I fomid is the site administrator 
is so happy that you are maintaining the class that they don't really care about anything 
else. They are just happy "you are doing great". I might be doing a good job but there is 
always room for improvement. That is why I like it when you and the Behavior Specialist 
comes in and give me feedback because you are watching from the outside and you can 
say this was really good. Kate gave me a great idea today. I think it would be more 
valuable for SPE to do evaluations. 

Q: Retention of Ed teachers is a problem. What do you think the district and 
administration can do to increase morale? 

A: (ah) Again, it has to come back to the support. The last week and a half I am sort 
of gone up and down. I definitely felt support overall. But the people in charge of making 
the decisions I haven't felt the support because you hear we can't do this, consensus, and 
all that stuff is irrelevant. You know they keep saying we want to support the ED teachers 
and giving us this fancy inservice and this and that. The bottom line is we need stuff for 
the classroom. I felt frustrated, forget the fancy inservice give me my aides and we are 
talking bottom line. That is another thing I think is very important, for ED teachers to 
have more of a say of who is working in their classrooms. I think that is, I did a lot to say 
but my choices were limited. I think special accommodations should be made in terms of 
ED classrooms, because you are dealing with behaviors. The wrong personality could 
throw everything off and you have to take that into accoimt. You can't send applications 
and say make one of them work it doesn't work that way. You know terms of morale, I 
think it comes from supporting them and letting them have a say in how classrooms are 
run and more money (laughing). 

Q: Do you have anything else you would like to add? (Told her what my focus was). 

A: I hate to.. .im, it is a hard call, because when you enter teaching, you enter with 
certain expectations. I am not going to make a lot of money and put an obscene amount of 
time that I am not getting paid for. So you know you do not like it, but it is part of the job. 
I have been frustrated because I have been spending 12 hours a day; I stay here just to do 
it right. And then they pull this you know you have a half day for an inservice, get on you 
for sneaking out, your time. That is really fhistrating too, when they start clocking my 
time, Hke you are leaving before 3:00 when I am putting in sixty hours a week. That is 
fhistrating, I hate to come back to the money again, but I know who you are is more 
important than what you give to kids, but the fact is these kids only work when you are 
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feeding them things. Of course, it is how you do it and who you are, because you can feed 
them everything in the world, and be a horrible person, and it is not going to work. But, I 
mean I feed these kids and give them rewards, and it is expensive. I talk with a lot of ED 
teachers and it is around money. And it is very fhistrating!!! I don't want to save the 
receipts because I do not want to know. My salary is so slim as it is that I can hardly make 
ends meet now, but it is like do I cut the Friday movie? But you have to have something 
to work with, so you suck it up and you know and spend your own money. It is all of us; I 
talk to all of us. I do not think it is right that with the obscene amount of hours that we are 
putting in and the lack of pay. And on top of it, to have to be supplementing it with our 
own money. I see how the regular education teachers reward their kids, and those kids are 
motivated by a lot of other things that aren't monetary: free time, reading, and computer. I 
had to think we have to buy ED kids. That is part of being an ED kid; you need more 
reinforcement more often than the regular kids. So the ED kids don't necessarily need as 
much as, it's true, a lot of regular ed teachers spend their own money. So if it works, I am 
going to buy it (laughing) 
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Interview with Ken, Novice Teacher 

Q: Do you feel your voice is heard by the district? 

A: Yes, through the job-alike meetings, uh, I feel that we have come together as a 
program and have direct contact, and uh definitely feel that is a forum for expressing 
myself to the district. 

Q: What is your philosophy of education? 

A: Well, that every student can leam and to provide every opportunity for that 
student to leam as possible. Through as many modalities and to adjust the learning 
environment to suit their needs in terms of intelligence that they are most strong in. To 
give them an opportunity to succeed through their strengths and building self-esteem as a 
bi-product of success versus focusing on building self-esteem first that comes as a 
consequence of success. 

Q: What do you see as the value of extrinsic rewards for ED teachers? 

A: In terms of my paycheck (laughing). Well, that is a tough one. I think we are not 
necessarily compensated fairly. However, when you consider the benefit packages that go 
along with it and the vacation time, I guess it is pretty reasonable. I certainly have no 
bittemess about my salary. Another extrinsic reward is the opportunity for career 
development and getting to know other faculty and professionals in the field through the 
various meetings in the district. 

Q: What do you see as an ED teacher in the fiiture? 

A: My hopes would be I understand there is a significant issue of bumout with ED 
teachers, (laughing) I am pretty determined not to be a statistics in that category. I think 
the program you started this year, the job-alike meetings is definitely a step in the right 
direction. At least, I see that as a big stress reliever. To be able to vent and see other 
teachers are having the same problems. As long as that program continues to be around 
and evolve, that will be a great contributor for teachers to remain in the field. 

My comment: Thank you. (Explained the program) 

A: It is great for me. With feeling I do not know anything it is especially helpfiil to 
get together with veterans to jump on their experience. 

My comment; I remember my first year as an ED teacher. I started to quit. 
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A: I am a little surprised at the state requirement that you only need a three-hour 
course in the disability category. It seems a little weird. The survey courses help out but 
we need some more specific training in the field. 

My comment: Did you go through the university? 

A: No, I went through Chapman College. It is only eight weeks and it goes very 
quickly. So eight weeks of intensive exposure was not enough. 

My comment: Where did you do your student teaching? 

A: I did it here. The door was open so I was able to step in. 

Q: Who do you think should be evaluating you, the site administrator or SPE 
administrator? 

A: SPE administration, I think. It is not so important that they do the evaluation; they 
should just come up with a separate evaluation form. I found the evaluation forms a little 
too generic, especially for a SPE program and ED program. Where there is a lot more 
issues, mainstreaming, faculty, consultation, and so forth. I think a SPE evaluation can 
address that a little more specifically. 

Q: Retention of ED teachers is a problem, what do you think the district and 
administrators can do to increase morale? 

A: I have not been around long enough to know what I should expect or need. I think 
just the support network that you started with the ED job-alike meetings can do a lot in 
that department. Also, setting up the web, the phone tree has helped which is a support 
system. I know I have been in contact with two teachers not just the job-alike lunches, but 
on the phone for some emotional and professional support. Getting to know some other 
Ed teachers in the district avoids isolation. 
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Interview with Peter, Experienced Teacher 

Q: Do you feel your voice is heard by the district? 

A; I feel that if I really need something said I know the appropriate personnel to go 
to. For example, I can go to you which is really good having someone who was a 
colleague of mine who is now an administrator and knows really what teachers have to go 
through cause it seems like a lot of administrators have been removed from the classroom 
for so long they kind of forget. Also, my principal is good at getting things done that need 
to be done. Also, I know if I really felt strongly about something I could go down to a 
board meeting and bring up my issue. I have never done that yet cause so far things have 
worked pretty well. We got a new field here because the teachers go together and filed a 
grievance, so through TEA even we have gotten certain things done that might not have 
been done if we didn't do it that way. 

Q: What is your philosophy of education? 

A; It is real interesting, my philosophy of education is that you can take computers, 
you can take all kinds of technology, you can take all kinds of information, and you can 
wrap them up in little balls and throw them in the toilet! Basically, if you can reach your 
personal heart and mind, and open their mind up to the ability that they have within 
themselves to learn, that you give them the tools and they make the decision to learn or 
not. And so, they need to see you as a person, they need to not only show you respect, but 
I feel they need to feel respect for you. Because if they are only showing you respect, and 
don't feel respect they probably will never remember you. But if you are somebody that 
they truly respect and they see that you are excited about learning and excited about what 
you are doing, and care about them as people, they will be more apt to leam. And again, 
no one will leam if they do not want to leam. They might leam, then they will forget it. 
But if they get turned on to learning as a life long process, you are never to old to long, 
then you have done them a service. 

Q: What do you see as the value of extrinsic rewards for ED teachers? 

A; Well, you start with money obviously; teachers are very, very big on money! My 
personal feeling about that is I would like to make more. I have friends that come out of 
law school and the first year they are making three times much money than me. I think 
teachers need to be paid more, but I think we are paid okay. As far as, other rewards, I am 
real curious on how people become teachers of the year because I read about someone 
and I am not saying I could be close to becoming teacher of the year, but I am real curious 
how that happens. I think that if you are a teacher and looking for extrinsic rewards then 
you need to go to another field (laughing). Because I think the greatest rewards are the 
rewards you get day to day from your students. Actually, they give you rewards when they 
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make comments and you see them turned on to learning. And that is the greatest reward, 
and if you are not in to that I don't think you should be a teacher. 

Q: What do you see as a teacher of ED students in the future? 

A: This is a question I battle with because there is a part of me that feels that all ED 
students are kept out of the loop of inclusion because no one wants to deal with disruptive 
students. Most regular classroom teachers will take any kind of student as long as they 
don't disturb the classroom, but the second you get someone who might have attention 
deficit disorder, might be behavior problem, or have emotional problems, or emotional 
outbursts, they don't want them in the class. And part of me if I had a son or daughter in a 
class, and the teacher was spending a great deal of time with one particular student, I will 
feel that my child is getting ripped off I think that is a difficult situation. I do see that 
over the years now we have not, trying to do good for people, trying to teach them 
academics, and showing they can learn as well as anybody and removing a lot of 
vocational training centers, we have done a tremendous disservice to students. Often 
times in my experience, students are good with hands on activities and carpentry is a 
noble profession, just like plumbing, auto mechanics. These people make a lot of money 
and have a lot of pride, and they do a great job, but we do not offer these as much as I 
think we should to the Ed population. Again, we need to get them ready for the world of 
work. That is one of the things I try to do in my classroom is to see if they have the 
abilities to read and do lifelong math, checking, etc., but also that they are ready to work. 
Because ultimately, they are going to have to work and support themselves. And of 
course, if I have college boimd students and I have had a few of them I might push them 
in that direction. 

Q: Who do you think should be evaluating you, Site administrator or SPE 
administrator? Although, this school is different fi^om the regular public schools. 

A: You know the question is real interesting; the person I would want to evaluate me 
is my peer teachers. I would like a peer teacher and I would like the evaluation not to be 
something to be fearful of but something to be excited about because you are going to 
learn fi"om someone else. And I certainly know that I am capable of evaluating teachers 
and giving them suggestions and I know teachers would be able to do the same for me. 
After that, I would like my site administrator to evaluate me, although he is a SPE 
administrator, and he offers some great suggestions. And I wouldn't mind having 
someone else come in. Because again, the greatest part of assessment when you are 
assessing your student is not to put them down or give them a low grade, but to see what 
they need to do to improve. I see the assessment process for teachers the same way. The 
more you get assessed and it is not a negative thing but viewed as a positive thing, the 
more you will leam and the less defensive you will get. You will try to plan that beautiful 
lesson for that one-hour or half an hoxu*. It is only a half hour twice a year so it is really, if 
the kids have a bad day you might look bad, if they have a good day, you might look 
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good. It doesn't really matter. It should be a lot more visits and a lot less formal, but a lot 
more suggestions on how you can improve your classroom. 

Q: Retention of ED teachers is a problem, what can the district and administration do 
to increase morale? 

A: Well, to be frank with you the ED teachers I have seen in this district, not just in 
this district, but the ED teachers all through out Tucson that I know, some are very good 
and some aren't. And the problems administrators have are once you are a teacher it is 
almost impossible to get rid of them unless they do something horrible, which they 
usually don't. I think the better people or the really great teachers often times are 
multitalented people can see there is other things in the world besides teaching. Like 
myself, I have been teaching for 13 years and I love teaching, but there is a part of me 
that, I am about to turn 40 and I might want to get into something else. Get into 
astronomy and study the stars, something different. You only go around once in this body 
anyway, and there is a lot of other things than teaching out there. But I think one thing 
that can really help ED teachers who are really getting stressed beyond compare, because 
it really is very stressful job. I feel that every Ed teacher should have access to a counselor 
who they can talk to, I even brought that up in our Action 2000 meeting was to have 
employee assistance program come out here monthly and so people can drop by to talk a 
little bit. And not talk to somebody who is not going to evaluate them but listen. I think 
we need a lot of counseling because we have a very stressful job. I think that ED students 
should have in some cases, not in all cases we need to look at shortened days for some 
students. Because for 6 hours in a classroom can be very difficult for a student. It is better 
if we can get 4 great hours vs. 6 not so great hours. With those 2 hours you can also find 
something positive for the student to do in the community, that would again build their 
self-esteem. I think you got to have your numbers a slow as possible. Twelve students in a 
class can be very difficult whereas 9 is a much more viable nimiber. (laughing) I don't 
think this would go over so good with other teachers where Ed teachers could get days 
off, but days with other ED teachers to sit down and discuss some of the stressors you 
have, also some of the good things. Also, you have time for getting together and doing it 
during school time, and you are doing something that will ultimately help the students. 
Cause if you are feeling less stressful and you are hearing that other people are having the 
same problems as you are, you start thinking, oh this is just part of the job. And you start 
to feel okay about that. Besides that, regular ed teachers need to become more trained in 
SPE because if you are in a regular school I think if you have a student that needs to be 
mainstreamed, you need to mainstream that student. If you have a good teacher out there 
then that is real easy to do. And if you have a teacher that is positive and looking to help a 
student that's going to be real easy to do. It is up to the teacher, and if you have a teacher 
that does not want to deal with a behavioral problem here or there, then it won't work. 
Most of my experience with ED students, and I have worked with the most hard-core is 
that 90-95 percent of the time they are as regular as any other kid that you see. It is just 
that one-day out of ten, or a half-hour out of a 6-hour day, that they have a real difficult 
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time. Should we "punish" them and keep them out of the regular school environment 
because of that period. If you had some more flexibility with lEPs and mainstreaming you 
could have a student be in a class whenever they had a hard time they could go back to 
the ED class and when they get it together they could go back to the regular class. The 
same thing with the school, if they really wanted to do there school in an interesting way 
this could be a place they could come when things get rough, and when it wasn't they 
could go back to the regular environment. Again, that would require all kinds of 
paperwork modifications and sometimes I kind of laugh that 94-142, that law was put 
into effect to really help all SPE students, but I think what has it done, it has helped but it 
also created a paper burden that is beyond compare. If you think of the million of dollars 
across this country that is spent for bureaucrats. If you got them in classrooms working 
directly with students you will really help them a lot. And I could go on and on. 
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Interview with Nancy, Experienced Teacher 

Q: Do you feel your voice is heard by the district? 

A: "Well, that is a hard question." Ah, when I think of the district I think of the upper 
level of administration and I do not deal with that. Ah, I deal with the mediaries. I have 
the principal support in my building. And for the most part having gone through several 
program specialists. I have had good program speciaUst. So, if I have questions or 
concerns I can address it to them. Ah, that doesn't necessarily mean it is going to get 
answered. So, I don't know how responsive the administration is to their questions. 

Q: What is your philosophy of education? 

A; In this setting, I just came out of my evaluation. In ED self-contained, (ah) the 
goal is both to educate academically and function successfully in a supportive setting so 
they feel better about school. So, I do that (ah) I feel that at this age 4*'' and S**' grade if I 
don't deal with the behavior first while working with the academics, we will never get the 
academics accomplished. So, I don't see it as my primary goal. In the regular classroom 
setting and education overall, our goal is to develop good relationships and not just 
reading and writing. 

Q: How do students learn best and what role does teachers play? 

A: There has been a ton of research on that! Different children leam differently 
obviously. Depends on what there strengths and weaknesses are and their interests are. 
Depend on whether or not you can find something to motivate them, (ah) Overall, as a 
general or global rule leam a little bit better with hands on activities. If there is structure! 
If they are running around the room and measuring everything and having a great old time 
doesn't mean they are going to understand what a centimeter is so it needs to be 
structured exploration. 

It needs to have some control and has to be clearly defined what you are looking 
for both the student and the teacher. Must have a goal for what they are going to leam and 
what am I trying to accomplish in this activity, but they need a goal, not just rurming 
around the room. 

Q: You mentioned your role as a teacher; do you see any other roles teachers play in 
student achievement? 

A: The teacher needs a goal and need to do this in a variety of ways because the kids 
are on a variety of levels, (laughed) Ah, the teacher needs to be a substitute mom. Every 
year kids call me mom, oops, oops. They spend 6 hours of the day with me. So they need 
to feel comfortable and safe. They need to feel they are going to be treated fairly, (ah) 
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they need to be able to relax, if they are worried half the time about something they are 
not going to get support and they're not going to be able to focus. 

My comment: You are one in a million to say you have to be a substitute mom because 
most teachers feel that is not their role. 

A: I don't know if it is my role per se but it is there. And I can't just duck it and say 
nope; I am not going to deal with that because it is here. 

My comment: Most teachers say, "I'm the teacher, not the mother". 

A: I am their teacher, and I don't think I over nurture them and I don't try to be 
matemal. I can't help how they view me, and that is strength sometimes. If they feel 
comfortable with you, you will get better 

results. I don't mean I go out of my way to set that up. (laugh) When it happens and it 
does every year that is fine. 

Q: What do you feel is the value of extrinsic rewards for teachers? 

A: Rewards for teachers? Extrinsic i.e. pay raises (laugh). It is nice to be recognized 
for what you do. My first teaching job I was paid about $7,000, it tells you how long I 
have been doing this. It is a good thing you have me down as experienced (laugh) that 
should back that up. I would teach for less now. I like what I do; I feel that I am fairly 
compensated. The fact I get a little carried away with details and put in more time than I 
am compensated for is my choice, but I can't think of any other extrinsic rewards. The job 
alike meetings are nice because we get to get feedback, (ah) it would be nice to get some 
kind of release time to observe other classrooms to see what other teachers are doing. To 
see what they are doing and what their population is like. It is one thing to listen to people 
describe it, but I want to see them in action, (ah) The only extrinsic reward is what we get 
for our pay. 

Q: What do you see as an ED teacher in the future? 

A: You are going to give me a chance to climb on a soapbox, aren't you? (laughed) 
One of the things that really bothers me after working with TUSD for 16 years, and I am 
dealing with 9,10, 11 year olds. My class makes up and I never had less than eleven kids 
always had a balance of mild, moderate, and severe handicaps. The mild handicapped we 
got out. The moderate we were able to by the time they were going to middle school. If I 
had them for 2 or 3 years, most of them, if all things being equal, were able to be 
mainstreamed at least part of the day. The severe kids are just severe and sometimes you 
are not able to get them out. It is not going to happen. 
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This population is becoming more and more severe. Consequently, our success 
rate of getting these kids out is going to be continued dropped. It is going to become 
much more stressful because you have 12 kids with severe difficulty in one room. You 
don't really have a positive model or a positive peer model in the room. Your matter how 
many in the same room. I don't feel we are doing as much with this population as we 
used to, it doesn't have anything to do with time, and it has to do with severity. Another 
thing, those kids that used to come in with mild emotional behavioral difficulties that we 
could get out we intervened and they went on. (ah) Now those kids don't get placed and 
they continue to struggle in regular classes. 

My husband, this is so fimny (laugh) it was so nice; I needed that when it 
happened. He is an electrician, went into one of the suppliers and the counter kid asked 
him his name and was he a teacher. He gave his name and the boy said "nana her name 
was", and gave my name. He said that is my wife. The guy said I thought I recognized 
you fi-om when you came in my class when I was in the 5"* grade and did a Christmas 
presentation, which was 15 years ago. I remember your wife and I wouldn't have decided 
to stay in school if it wasn't for her. 

And that was the first time that ever happened. But he was a mild kid. I had him 
for 1 year, he came into the program and we got him out of the program. He is now 
graduated, married, a child, and a job. I understand the whole philosophy of inclusion but 
I don't know it really works. The end of the soap box (laughing). 

Q: Who do you think should be evaluating you? SPE administrators or site 
administrators? 

My comment: So you don't have a preference one over the other? 

A: I really don't. I think I will get more valuable feedback fi-om someone trained in 
my field. But that person won't know if my lesson plans are done in a timely manner, if I 
am sending home notes, showing up for faculty meetings on time. And I am part of this 
faculty as well as being SPE. So there are some aspects that need to be looked at on a 
day-to-day basis that somebody firom the outside won't be able to see. 

Q: Retention of ED teachers is a problem. What do you think the district or 
administration can do to increase morale? 

A: I think a lot of it goes into teachers Hking what they do. And how much support 
they receive fi-om their sites. The thing that gets to me and I mentioned this in my 
questionnaire. I don't know how it can be made any easier because I don't know how 
anybody can help you with this day to day, you know. We are documenting more and 
more, and more. I am doing a phone log this year and we are only into the 9''' week of 
school and I have 12 pages of contact calls. 
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I do a lot of parent calling and I am behind again. About once a week I spend 
about an hour going back trying to remember who I called, (ah) I have to do lesson plans 
every week and have a minimum of 12 staffing, usually closer to 18 because I have some 
due early. I have to review them, I am responsible to make sure kids are referred for 3 
year reevaluations, I am responsible for determine ESY skills and charting it and that 
pops up 3 or 4 times a year. I am responsible for the parent contacts, running material, 
developing material if they are not available. Because I have been doing this for so long I 
got it pretty streamline but it takes a lot of time. And I am real lucky; I have had a history 
of having wonderful aides. For doing something the district doesn't support. We only get 
4 hours of aide time or 5 and Va. And we got 6 because I had a principal that really fought 
for it. 

There is no time to sit down and work with the aides. They get here when the kids 
come and leave when the kids leave. I have been lucky as you can they come in early to 
get organized for the day and stay a little later if necessary and take work home if 
necessary. So I get to share the workload a little bit. I couldn't do it alone. With the Ed 
received a call from so and so mom, watch out for, or whatever, that is very important to 
do. That is something the district could do recognize that position, pay people for putting 
in the extra time. That is what we are putting together right now. 
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Q; Thaiik you for agreeing to meet with me. 

A: Can I say your name by the way? 

Q: Yes, you can but I am not going to use yours. 

A; Ok. 

Q: Ok. 

A: It is a pleasure to be here. 

Q: Thank you. Number one, what was the reason for choosing this career field as an 
emotional disabilities teacher, and do you think you made the right decision? Why or why 
not? 

A: The reason I picked this field was happen chance. In other words, first off, I, when 
I was 18 1 was graduating high school and having some problems with my parents, or it 
might have been the year after high school. I took a year off, but I wasn't going anywhere 
or doing anything and my father was a principal in NYC and one of the teachers worked 
at a camp for ED kids. And this was back in 1975. So from 1975 until 1998 I worked at a 
camp for ED kids. And I had a natural gift for working with these kids, because I was 
always a hyperactive kid. I loved to run around. And I learned a phenomenal amount 
about kids in a camp, because when you are living with the kids too, you really get to 
know them. I learned a phenomenal amount about kids in a camp, because when you are 
living with he kids too, you really get to know them. I found that I really cared about 
them. When the kids would leave I would always cry. And at that point I was working on, 
or I was in and out of college for a while, but eventually I graduated college and it either 
going for M.S.W. and working with these kinds of kids in a different role, or my teaching 
credentials. And frankly I became a teacher because it was an easier program to get into 
and it was in Tucson. 

Q: Ok. So you feel you made the right decision? 

A: And as far as the right decision, sometimes I look back and I see my fnends now 
who are making, you know, hundreds of thousands of dollars. I am just as smart as them. 
And one's visiting right now, my friend Dean is earning $500,000 a year in NYC and he 
is working with the NBA. Puts film together for the highlight shows. He is making a half 
million dollars a year. And I am making $30,000 a year. The only reason, if I could do it 
all over again, I would reconsider, is because I know I would not want to be an 
administrator, would be the money. But as far as the job satisfaction, one last thing I will 
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say, it has been a tough year, he gave me a Xerox, he showed me his diploma, handed me 
a Xerox copy and told me if it wasn't for me he wouldn't have it. And, you know, tears 
got in my eyes, and you know I took a second and this is what it is all about. I mean that 
one moment takes care of 3 months of hard-core problems, because you know you make a 
difference. 

Q: So, nvmiber 2, what do you feel are your strengths as an ED teacher? And what 
attributes do you feel are being recognized by your colleagues and the district? 

A: I think my number one strength is that I really do care about kids. I understand 
teenage behavior to some degree, partly because I act like a teenager sometimes. Again I 
work with secondary students, which is really important, because there is a huge 
difference between a 17-year-old student and a 6-year-old student. I tend to be very 
bubbly and outgoing and I was a professional juggler. That is how I put myself through 
grad school, and so I am a natural performer, and being an ED teacher I really believe you 
have to, it is almost like b eing o n s tage. Y ou 2 4 e yes o r 2 0 e yes, y ou k now, o n y ou, 
watching your every move for 6 hours a day, 5 days a week. So for 30 hours a week I 
have these kids, you know, and we become like a family. And so, you know, my strongest 
attribute 1 think is that I am caring, compassionate, I am definitely willing to own my 
mistakes, I admit my mistakes in front of my students. I think it is important they see that 
I am a human being. I also admit when I get mad and I try to show them how I deal with 
my anger. And I think my being genuine; being genuine with them is really maybe my 
strongest suit. That and the fact that I have the gift of gab, as this tape will show, but I can 
talk and generally keep my kids interested in what is going on. 

Q: Ok. Nvmiber 3, do you feel that you are supported by your administrator? Why or 
why not? 

A: 100%. I do feel like I am supported by my administrator. I want to jump back to 
the last question one second. 

Q: Ok. 

A: Cause I realize I didn't answer. In terms of recognition, I feel that if a person, if I 
wanted to be recognized and do things to get my name out there or whatever, I think there 
are plenty of opportunities to do that. Through the last couple of years, I have wanted to 
keep a low profile just because I tend to be a very recognizable person because of the way 
that I look and the way I talk and I like to be low key, so I don't want to be recognized, 
and it is hard sometimes not to be. But I do feel I could be recognized if I wanted to be. 
As far as my principal, I have had a number of principals. Right now I feel very supported 
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by my principal. In years past there have been principals that I feel that have meaning 
well but terrible, not very good principals. And they had tried to support me in 
their way, but I know that if I had a big time problem, my principal would stand behind 
me as long as I didn't do anything that was grossly neghgent. And even if I did that, my 
principal would be there with me even if it meant, you know, I lost my license, whatever 
it was, I think he would support me to, you know, to the umpteenth degree. And it makes 
it very easy. Not easy, but it makes my job a lot easier. On the other hand, I think my 
principal's under incredible stress and strain now, and I can seek it out, but it is almost 
like there are other teachers and people who haven't been there as long and need more 
help than I do cause I have been doing this for so long and I have been at my present 
school since pretty much the beginning. So I know what the deal is and I try not to bother 
him too much because he has to the hardest job in America. 

Q: Ok. Number 4, what do you find satisfying about your job? And give examples, 
please. 

A: I was going to make a joke. My paycheck. 

Comment: Go. I mean if that is what is satisfying. 

A: No, it isn't. I look, my paycheck used to be satisfying until I stared this, my sister 
got more money in one check, cause she is a writer, than I make in 2 weeks. I saw that 
and I was like oh. And I see her sitting home and doing, you know, what she loves to do. I 
love teaching. I am 41 years old. I have been teaching for 13-14 years or something like 
that, and I know that I won't be teaching for another 13-14 years, at least in this field 
because I do believe that you need to be younger. And when I say younger, part of it can 
be just in the way you look at things and act. You could be 70 and be younger than 
someone who is 30. But I sense that I have, you know, a few more good years but I am 
already starting to look at other things I might do. And it is not even a burnout thing. It is 
a question I have one life to live, you know; at least I think I do, in this body, and I want 
to have a new experience. And it might still be working with kids. If anything I would 
like to, but maybe in a different venue. And also, Barbara, If I cause I start rambling, if I 
don't answer the question the question fully, don't hesitate to say I didn't answer the 
question fully. 

Q: Ok. What would you like to see happen to make your job easier? Number 5. 

A: I would like a lot more time with Ed people on school time. Number one, I don't 
know that we are going about this the right way with ED kids. Technically with inclusion 
and with politics and with lawsuits and with money, etc. etc. you have to do a lot o f 
things. If I could do whatever I wanted and I was all of a sudden in charge of every ED 
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program in the coimtry, I think especially for the younger grades I would cut their day by 
an hour at least. I would rather have 4 or 5 quality hours. And that last hour that the kids 
are just going crazy, and when I say crazy I mean is they start to get upset, they get more 
fidgety, things tick them off more, and they are more likely to have a behavioral episode. 
Teacher A 
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If they had a shorter day, and I am not saying send them home, maybe send them to some 
kind of rec program that could even be therapeutically run through the school district. I 
would like it even, and for my high school students, the students I have that have a 
shortened day for whatever the reason, tend to behave better. And usually the day is short 
for them because they are some of my kids who are, you know doing better, if I had them 
for 5 hours and not 6, that they would really gain more in the long run and that extra horn-
that ED teachers don't teach, cold perhaps be used for lots of, I believe that all ED 
teachers need to moan and groan, and excuse my language, and bitch a little bit. I think it 
is cathartic. And that just to have people listen to that. And all teachers have difficult jobs 
just hke, I mean every job in the world could be difficult, but there is a certain stress to 
this job that I see really wearing on a lot of, especially the younger people. And my 
greatest advantage was I was trained in an incredible camp and I was used to 26 and 7, 
you know, 7 hours a day I can handle. But I see colleagues getting burnt out and leaving 
the field so fast, or leaving the state to go to a ne3w place figuring it is going to change. 
And different state, different whatever, but you are going to have the same difficult kids, 
the same difficult things ultimately. Number one, cut the day down shorter for the 
students and set something else up. Number two, if that can't be done, definitely figure 
out maybe different times, maybe twice a quarter, that would be 8 times a year, where we 
can all get together in a very relaxed setting and sit and just talk about issues. And have 
more support for each other. Because those 8 days would be very rejuvenating. And when 
everybody hears that other people have the same problems, sometimes it makes it easier. 
Then one last thing is, I really think principals should all be required to spend one day per 
quarter in an ED classroom and take it over and teach it. Just to see what it is like, 
because I think a lot of principals who have never really had the experience would be in 
for quite the eye opener. 

Q: Do you feel that your students consider you age and gender in their developing 
trusting and working relationships with you as a teacher? 

A: Yes, 100%. Absolutely without question. The older I get chronologically, and 
perhaps I am changing, the possibility of maturing or whatever's happened. When I was 
25,1 could really related to the kids, partly because I was listening to their music at that 
point. When I was 30, you know, my full head of hair and I was a good athlete and I 
could always beat, up until 4 years ago, I beat every kid I ever played in basketball who 
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was a student of mine, and these were all high school students. Now they can, I have three 
kids who can beat me. And I am going, oh my gosh, I am losing it. But what happens is 
they see me more separate. When I was younger, I made it clear I was their 
advocate and I was their teacher/friend. And you know, we weren't friends, I wasn't 
going to go out with them. If I say them in the street or the parade, you know, who had a 
definitive different, you know. I was not going to be their close friend that they called up 
when they had a problem. But they related better to me. The older I get the more I see 
Teacher A 
April 1998 

them, I could even hear it, you know, in making fun of the way I look and that I am 
getting older, and they just don't relate to me as much. On the other hand, well they relate 
to me different. On the other hand, being a male I think in this field is the greatest 
advantage I have, well not the greatest advantage I have but I think it is a tremendous 
advantage because let's say I have worked with 150 students over the last 13 years or 
whatever, or 200 or whatever. I'd say at a minimum 90% of them boys. And to of those 
boys, I'd say almost all of them, almost all; I have seen maybe 5 fathers and dads in all 
the years I have ever taught. And I think the number one reason why non-chemical kids 
become ED has to do with the family upbringing and the fact that there is not a male 
image in the house and these kids are being raised by mothers who are overworked, 
overburdened, many of whom get a bad rap but do the best they can in a very difficult 
time when there is, when they are at work, the kids are at home pretty much doing what 
they want. Culturally depending on, well this goes across the board to some degree, but 
also there are different cultures where women aren't respected as much and the man is 
head of the household, and so I think I get more respect right off the bat because I am a 
male. And I think it is harder on women who become ED teachers, and some of he best 
teachers I have ever seen have been women, but I still think it is more difficult on them, 
because they are generally dealing with kids who have been brought up by the same sex. 
And I have had a number of parents tell me, who request me or the kids beg to be in my 
class, and, you know, I am a good teacher, I know that, but there are other teachers here 
who are just as good as me, but they want me I believe because I am a male. 

Q: Number seven; do you feel that you are effective in the following ways? Who or 
why not? Instruction. 

A: I would say that I am effective in instruction when I want to be. And the bottom 
line to that is there are days when I am just too emotionally drained from dealing with 
behavior, that what happens is you know, I come in, I have my lesson plans, I have thing 
planned out, and then the next minute, you know, kids get there 8:55 for breakfast, by 
9:20 I am in a war zone. And what I mean by war zone is kids are cursing at other kids, 
they are not Ustening to staff, they are not doing this, and I am going, why bother. Why 



102 

Teacher A 
Step 2 

bother teaching them when I am not teaching them, I am fighting with them. So I have 
actually changed a little bit of the way I instruct them. One thing I do is, the work for the 
quarter is up on the board. All the work from science to chapters they have to do, social 
studies, math, you know, that everybody knows where they are at, and I leave it pretty 
Teacher A 

much up to them. Obviously I facilitate and I go around and we always read every day 
religiously, we read. That is crucial. We do oral reading. I never force kids to read but 
almost everyone of them to the lowest reader to the highest reader enjoys reading. And 
that's, I love doing that, but too much more instruction, verbal instruction, is not good. So 
also I have been trying to do other projects where kids are using their hands as much as 
much as possible. Because again, these kids, almost to the one, if they can be doing 
something that incorporates their hands and their minds, they leam more by doing than by 
listening. And, as you see, I talk so much, I even have to cue my students when I talk too 
much to just, you know, reasonably say, you're rambling. Chill out. 

Q: No. no. What about classroom management? 

A: Classroom management has rarely been a problem of mine. I am a firm believer 
that behaviorism is terrible. I am one of the few people, I don't like level systems. I don't 
like point systems. I like the, what I call the gambler's approach. And the common sense 
approach. And again I am working with high school students. And I will explain. If I 
worked with elementary students, well when I did, I started out on a positive 
reinforcement system every 7 minutes because my class was so out of control. Eventually 
it went to 10, or 20, to every hour, then to once a day, and then there would always be a 
once a day thing, but the big one was once a week. With high school students, I don't, I 
have 16, 17, 18 and 19 year old students in my class and they are earning points. The 
reason I am doing this is because I am required to by my school. It is not terrible but I 
have students who argue over a point that they didn't earn or two points they didn't earn, 
and I just go, I don't care about the points, forget the points, let's say you earned the 
points, what about the behavior? Y ou know, what about when you called so and so a 
name? That's what I am concerned about. I think that the high school student is ready to 
be treated more like an adult and they accept the point and level system to some degree 
and they want to move up the level system, but it almost makes them feel I think 
internally like that they are babies. Cause I see it as, I just don't, I see them, all of my kids 
now are capable of getting grades at the end of a quarter, and I call it the gambler system 
too because I reward them all the time. They just wouldn't know. So they wouldn't know 
when all of a sudden it is a pizza party for everybody who has been cool. You know, and 
everybody knows, and it is on them, they know who has been cool or not, or who has, you 
know, acting good. And I like to reward kids all the time. I just like to do it when they 
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don't expect it because they appreciate it so much more vs. saying, you know, vs. I got a 
92% for a week. That means I get to have soda. I am Uke, you know, and they could be, 
that day they could have thrown a chair. You know, I would rather just reward just the 
way the world is, you know, things aren't exact and you know it. Younger 
grades I do agree with a strict behavioral system. Older grades I think that you an use 
common sense and the technical term would be a variable interval or ration schedule of 
reinforcement, B.F. Skinner, 19 or something or other. Anyway. 

Q: Ok. What about writing lEPs and implementing them to increase student 
achievement? 

A: Waste of time. Get rid of it. Public law 94142 as great as it was, and I think it was 
even in 1975 they passed it, did so much good and so many wonderful things but now we 
are mired in paperwork. I guarantee, and this is a guarantee, that if you take a hundred 
special ed teachers who are working in ED classrooms around the state or the country, 
and you asked them to tell you the objectives they are working on for each student, 
without them looking beforehand, my guess is they wouldn't know every objective. But 
they should. They really should because they sat with the parent hopefully and the 
principal and the student in many cases and wrote the objectives. But they really, what 
happens is they are on computer now and I have seen how they are written and the way I 
write the. I just write them to take care of my, the law that I have to write them. And I 
write my lEPs, and I have done this for a long time, I don't want to break the law. It is a 
legal document. But I need to be able to do what I think is best. So for example for 
academics instead of saying the student will add three digit numbers by two digit numbers 
using a calculator with 80% accuracy, I would rather say will take math doing all work 
assigned at student's level with 80% accuracy. I know I am doing that. You know, I lump 
them all together for the high school kids, and I used to write, this was my lEP, the goal 
was improve academic skills by one year. Ok, and objective one, will take math, science, 
social studies and English doing all work required with 80% accuracy. Goal number two 
will participate in classroom discussions. I mean not goal number two, objective nimiber 
two to that. Objective number three will participate in class discussion. Those three things 
every one of my students is doing, and I know they are doing it, and I know that I am 
covered as far as the legalities. Everybody signed the lEP so it is obviously good enough 
with them. And it is worthwhile to some degree. On the other hand I wouldn't need to 
write the lEP to do all of that. I do believe that a different system could be made that the 
lEP or the paperwork, I would like to see more stuff being done when a kid leaves my 
classroom to go to another teacher. The lEP wouldn't be as valuable as about a 5-minute 
phone call in my opinion. I think that, I know I have taken lEPs home at night. You know 
we are talking about 3 hours an lEP maybe in terms of writing, and just the writing part of 
it. I just think that, I like the annual meeting. If anything, I would want to have 2 or 3 
meetings a year with parents and I wouldn't want it to be so much paperwork oriented as 
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discussion oriented and then when important things came up, yeah write them down, but 
redo the whole paperwork system in all of special ed if I could. 

Q: Ok. Do you feel that you are effective in parent relationships? 

A: Yes, very, extremely. The parent, when I started in this field, I was lucky enough 
to have what many people consider to be the most difficult parent, and I saw how she 
made teachers, administrators, every time there was a meeting with her the lawyer was 
there from TUSD. And I realized that my school district, and I understand it, I have 
nothing and no problem, what they are really, and they don't want to be sued at any cost. 
Even if they are right, they will bend over so far backwards who knows where they may 
wind up. Because they are scared. And not just scared, they don't want to deal with 
lawsuits. Parents who know this have more power than you could imagine and they can 
pretty much get their way. My thing is they have heard, again I have had, every student I 
have had has been in special ed for a minimum of 3 or 4 years, but mostly for most of 
their life. So I have had special ed kids, you if someone's 18, we are talking you know 12-
13 years in special ed. The parents have heard all the bad things. I will never call a parent 
and tell them the bad things imless we are dealing with dangerous situations. They don't 
need to hear that the kid cussed me out, because I would be calling a parent, I would be 
calling four parents a day every day. I would rather call them and tell them the good 
things the kids are doing. Accentuate the positive. The parents know all the negatives, 
more than I do. But they don't know all the beautifiil things that their kids have. And 
another reason I am in the field is, you know, out of 150 kids or whatever I have worked 
with, I can only think of 1 or 2 that maybe really didn't have a heart, but I am sure 
somewhere there was, I just couldn't find it. But finding the student's heart and seeing all 
the beautiful gifts that student has to bring to the world is so great, and then getting that 
student to share the gifts, and that it's ok to have these gifts and to give them out. And it 
builds their self-esteem. That is another reason I love this field is because I am good at 
getting those gifts. And I know everybody has a gift, at least one if not many. And so I 
want the parents to make sure they know they have a son or a daughter that has this 
incredible gift, and a lot of times the parents really appreciate the positive. Plus I will do, 
I will bend over backwards too avoid a hassle. I don't need to be dealing with an irate 
parent. So if a parent gets, or I think a parent might be upset, I will try to nip it in the bud 
long before it gets to be any kind of problem. And I call the, they know I am concerned 
and, knock on wood, I have yet to have any kind of a problem with parents, and that is 
good because I think that, if I had enough problems with parents, I think that could be 
what bums me out a little more. 

Q: What about, are you effective in developing working relationships with 
colleagues? 
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A: Yeah, but t hen t hey 1 eave m e. T hey b ecome a dministrators o r t hey g o t o o ther 
schools. I get along pretty much with everybody I work with. One thing I understand 
about human nature, no matter how much someone might even like you, they might say 
something a little disparaging about you behind your back, and then you might hear it. 
My feeling is, the way I view working relationships is, we are all human and we are all 
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mistake prone and I am not going to like everything about everybody. And we are in it 
together and we need to be supportive and helpful to each other, and I don't worry about 
what they think of me. You know, because as long as, I worry, I don't worry, but as long 
as they are treating me fine that is what I care about. And I try to actually uplift my 
campus as much as I can and be as friendly as I can and remember that when someone has 
a bad day, you know, I have been there, I know what it is like, you know, and I like to pat 
my colleagues as much as possible. 

Q: It is 10 minutes to 4:00. Do you want to continue? 

A: I have a little more time. 

Q: Ok. Let me know when you want to. 

A: Ok. 

Q; Ok, what type of positive reinforcements is important to you as an ED teacher 
from colleagues? 

A: From colleagues. You know, actually the best thing that I can ever hear is wow! 
You know, I heard you were doing something because a kid said something or other that 
they are working on, and have a colleague wanting to emulate what I have done. I think 
that is the ultimate compliment, or when they come to me for advice about some student 
they have a real problem with and they know that I am good with behavior, or when they 
have a kid out of control and they ask me to do them a huge favor. Again they know, also 
I have the older kids that they know they can put a kid in my place for the day, and they 
both kind of get a time out. The kid has, you know, all the work, I help them, they get 
away from each other and that makes them feel really good. 
Q: Ok. What about from the administrator? 

A: You know, just, again just being fair with me, giving me good constructive 
feedback. I know, like my principal actually told me once, you know, like two years ago. 
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when my principal came over, whenever it was, he was telling me, you know, you have 
too much stuff on the walls. And my first thing was I was getting defensive and then I 
looked up and I looked at the top of the, you know, before the ceiling, where the wall 
meets the ceiling, and I go year, and you know it was covered with all kinds of stuff, and I 
looked and I go, you know I don't think they really even look at that. You know, and it is 
kind of like noise. You know, visual noise. And so I asked a few kids what they thought 
of different things and they were like oh I didn't even know that was up. And I realized 
that I would rather cut down on the stuff on the walls and just follow what my principal 
said. And, you know what, and I put my desks in rows like he wanted, you 
know I tried some of his suggestions and they worked. And I like that. And I also like to 
hear, you know, I appreciate you. And I do. 

Q: What about from the district? 

A: Well, since a new person became a program specialist, the district now has 
representation for ED teachers, but before this person came along, you could say the 
district and I would say what. I didn't feel bad about the district. I am not angry about 
anything. I just, you know, felt no support. You know if anything, my first year as a 
teacher, I had three days to get ready. Now obviously I was in school earlier setting up my 
classroom but they made me go to an all-day orientation, which all it did was stress me 
out that I had less time to work, and they made me go to this convention center and all I 
wanted to do was be in my classroom and look at my materials. And I am going, my gosh, 
they are not doing a lot for me and I am a first year teacher, well not a first year teacher 
but first year here, and I had to move my room aroimd, this and that. So I felt nothing 
fi-om the district, nothing from the special education department until a program specialist 
who used to work in my school, or a teacher who used to work in my school became a 
program specialist. Now I see things beginning to start to happen positively for ED 
teachers, like more meetings, more discussions, about how we can make it better. I 
remember when they wouldn't hire teachers until July and August and we'd lose good ED 
teachers to other districts. Now they will find the cream of the crop early. They will hire 
them, which is, you know, common sense, but they never did it before. And so I s ee 
things changing now and I see them getting better, and it is because of this one particular 
person. 

Q: Ok. Number 9. If there was one thing you would change about your job, what 
would it be? 

A; The money. 

Comment: Ok. 
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A: That would be it. I would triple my money. You know, I like my job. I would like 
also to say, you know, being able to refuse 1 of 2 students per year, but they don't get to 
refuse me. If they get sent to my class, you know, I have got to work with everybody. You 
know, I might like a shorter day. Really if I was compensated to the level of a New York 
City garbage man I would feel a lot more appreciated by society. And it would make it 
easier. I mean money's tight if you're a teacher. 

Q: Ok. What is your philosophy of education as we move toward the 21^' century, 
and how do you see your role change? 

A: Well the number one thing obviously in the 21®', well there are two things. I come 
from New York City. When I went to school in New York City, I was unaware that I was 
in a multicultural environment because it was just, I never heard the word before, and it 
was just a very multicultural envirormient. Living in Tucson, which is pretty much void of 
a lot of different cultures because it is not a big urban city, you know I hear a lot about 
cultural diversity now and Tucson's trying to do a lot stuff. In my opinion what TUSD is 
doing r eally i s p aying 1 ip s ervice tow hat t hey h ave t o do and because it is politically 
correct but, and maybe they/re doing some really good things and trying to but it's not, I 
really believe it is just because it is politics, and cultural diversity, multicultural 
education, da da da da da, they offer it in schools now, this and that. Ultimately, when we 
know we have it right, we won't have to do that because it will just be like breathing, you 
appreciate everybody from all walks of life. The other thing obviously is technology. The 
computer is going to be the way education in some way, shape or form, within the next 10 
years even, let alone 20, 30, 40 years, the amount of knowledge you can gain from 
computers, the amount of, I mean I own my own computer and I have talked to people all 
over the world on the intemet. I mean to talk to somebody from Sweden and someone 
from, you know just anywhere, from all over the world, and it is just incredible. And as a 
teaching tool, we are our best teachers. And I think that computers really hook in a lot of 
kids. And you know, I do envision one day every student with a laptop on their desk. I 
don't think a computer however can take the place of a teacher. 

Q: Ok. Do you feel that you have the necessary support systems in place to work 
effectively with students? Why or why not? 

A; Yeah, I do, without question in my school because I am in a special ed school so I 
have intervention technicians, and again my principal when it gets real difficult he is 
there. And that is why. Period. I don't know if I was in a regular school and I was the only 
ED classroom, I have heard a number of teachers who are just sfressed beyond compare 
because of a lack of support. And I don't know that that is because of the people there. 
That could just be systemic to TUSD. I do think though, again with some new ED people 
who are around, that they are trying to rectify the situations. 
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Q: What changes, courses should be made in teacher preparation programs for 
teachers? 

A; Well I think before you should even take a course, the first thing you should do is 
you should go aroimd to 3, 4, 5 classrooms and spend a month in each classroom 
volunteering maybe 4-5 hours a day and really seeing teachers in action and students in 
action so you really know. It doesn't have to be, this is not theoretical. You are not 
reading about all these expert grade teachers that have made millions of dollars writing 
books. You are watching and participating in the practice of teaching and you are 18 and 
19 years old when you start doing that or 20 or whenever you start doing that. I really 
believe in hands on learning. Then I think you'd weed out a lot of people who know this 
is not. I don't want to do this. On my gosh! But then you weed people out and you also 
see people's skills. I don't think everybody's cut out to be an ED teacher. I don't think 
you can teach certain people to be ED teachers. I think you have to have a certain kind of 
personality to become and ED teacher. And if you have that personality, you know, you 
can become better and better and better. And you are never as good as you can be, but you 
are going to be good. But if you don't have that personahty, it is never going to work, and 
no matter how much teaching or training you have it won't help you. 

Q: Ok. Do you feel that you incorporate new research ideas into yoiu" teaching? Why 
or why not? 

A: No, I have been lazy. You know, what I have works. Certainly, if I was my own 
principal, and my principal does bring stuff to school, but I am too tired. I am too tired at 
home to go home and read stuff. Actually there was a period of 3 years I was a mentor. 
Can I name the college? 

Comment: Uhhm. 

A: For Prescott College, at a teacher's program here. And I was a mentor and I 
happened to mentor a lot of people and do a lot of classes. And I learned more doing that 
than at any time as a student because when you are a teacher or mentor you are out there. 
You know, I don't mind admitting to a student I don't know something. A lot of times if I 
didn't know something I had them find it out and then report back to me. So I got to leam 
a lot. But I really learned a lot doing that. Since that time a number of personal things 
have come up. It's been a couple of tough years. Prior years, earher in my career, I was 
very much interested, but you know now when they change ADD to ADHD back to 
ADOD. I mean they have changed paperwork 4 of the last 5 years I think, or maybe 4 out 
of 6 years. You know, why bother? It is going to come around full circle. And so much 
has come around full circle fi-om thematic teaching to essential skills, you know, no one 
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knows what they want. One question they might ask you, how will you effectively teach a 
thematic unit, and I know a teacher at a school who has been told that the principal said 
he wanted him to do a thematic unit. On the other hand, if you are teaching high school, 
well how can you do a thematic unit if you have to teach them health or, you know, there 
is a way to incorporate many things but I just think a lot of the stuff now will be repeated 
in 20 years. And the bottom Une is, if you have enthusiasm, if you want to do it, and if 
you show caring, you could take all the research in the world and throw it away as far as I 
am concerned, except your dissertation. 

Q: Ok. Three more questions. We are almost there. Do you feel that you would teach 
ED for many more years or will you change professions? Why or why not? And you kind 
of touched on this earher. 

A: Yeah, basically the bottom line is if I stay in the field. I won't stay in the field, if I 
stay in teaching, I will eventually have to move to a less stressful environment. And what 
I mean by that is, one of the upsides to my job is I don't have to take home a hundred 
papers to grade. But, you know, I have always kind of had a hankering to be a social 
studies teacher with "normal kids." And I know regular high school kids are a handful 
too. But they're less likely to threaten you or curse you out every single day. It is happens, 
it is more or less once in a while. But I would really like to look for and pursue a career in 
a more counseling kind of a way. I'd love to counsel, I'd love to be a counselor or a coach 
for 30 hard core ED kids and be their mentor and be, go to their schools and help them 
out and help the teachers deal with them, and they will know they have one person they 
can count on. And if they had a job like that, I'd jump at that. 

Q: Ok. Are you willing to invest the time and energy to continue study in the field in 
order to stay abreast of current issues and developments? 

A: No. I mean I am willing to if I had to, if I was told.... 
Ok. The answer is, the question was would I do... 

Q: Are you willing to invest the time and energy to continue study in the field in 
order to stay abreast of current issues and developments? 

A: My answer is no. And I say that, but the truth is, you know, I read two newspapers 
a day. I, know listen to people. I talk to my, you know I have had student teachers who are 
more abreast of the most current stuff WhatI have fovind though it is just repetitory. 
Once in a while, one every blue moon, a person comes along, a maverick in the field. 
When I find out about that person, yeah I look into stuff. Marilyn Berstein did some stuff 
on math for example. I was interested in being a better math teacher. Because I am great 
at math but I am not a great math teacher. And I looked at some of her stuff and I was 
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very impressed. I know she goes way back, but when I went through the program I did, I 
was never taught about her. And she, for all I know, she has been around for 90 years or 
10 years, I have no idea. But I heard the name, I heard some of the stuff, and I looked into 
it. Bottom line through, I get most of the info through student teachers and newer teachers 
coming up, but I find out that I pretty much know it because the person I studied and, you 
know, their research, it is similar. 

Q: Ok. The last question. Are you willing to commit the time and energy required to 
plan and implement a high quality individualized program for each of your students? 

A: That question is a given. If I didn't, I wouldn't be in the field, hi other words, you 
know, it may sound like oh I'm lazy, I am this and that, but I knew this summer pretty 
much the students I was getting, I knew the tenor of my classroom. By the time the 
students walked through the door, I pretty much had the year mapped out. Now obviously 
you can't map out everything and you have to change, but there is certain things that I do 
that work really well, and when they don't work well, I modify or change or I try 
something new to see if that works. But to be a successful ED teacher, you had better be 
prepared and you had better be dedicated, and you had better be willing to put the time in. 
And I find that I would rather work until 6:00 every night the first couple of weeks in 
school to get it running smooth and then at 3:00, 3:301 go home. That's it. I don't think 
about my kids, you know, until the next morning. And I find also a lot of people who do 
spend too much time obsessing on school and this and that wind up burning out faster. 

Q: Ok. What are some things you think are necessary to implement a high quality 
individualized program for each student? 

A: Well it starts at the lEP. And it starts with the knowledge of the student, and so if 
I, you know, a lot students I get, since I get the oldest ones, I know really well. If I know 
them really well, I know their parents really well or parent most of the time. And I talk to 
the parent. We sit down. And during the lEP meeting, that's when I am already in gear to 
think about what this kid needs. An example would be, and this might not sound high 
quality, but I have this one student, he is the greatest kid in the world, I love him. But you 
can't talk to him for the first 10 minutes in the morning. If you do, you are going to have 
a tough day. Now I figured that out very quickly and I give him his 10 minutes. And then 
he is great. If you don't give him his 10 minutes, who knows what might happen. You 
know, to me, it might sound very small, but that little, that 10 minutes, is worth more than 
the greatest lesson plan in the world. Because the student will benefit from it. To me, 
what high quality means is that, right now I have 9 students, what high quality and a good 
program means is that my classroom suits the needs of each of those students. When it 
doesn't I am the first to look at what I can do different, and I will make modifications. I 
like to do things as a group, but again I have a few kids who won't read out loud in firont 
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of the class. I pull those outside. You know, everything individualized based. But as long 
as I stay true to the fact that I know what student A, B, C, D, E, F, G, what makes them 
tick, what they enjoy, what they don't enjoy, who gets along, who doesn't, what they 
want to leam about and what they need help in. I really think that is what a high quality 
program is. 

Comment: Ok. Well that is it. I am going to transcribe the tape. 

Comment: I'm sorry. 

Q: If there were some key things that stick out, would you mind meeting with me 
again for a follow-up? 

A: Barbara, I will meet with you anytime, anywhere. You j ust name the time and 
place. 

Comment: Ok. 

Comment: And also I would eliminate some of the gibberish. You have my permission to 
eliminate, add, subtract. 

Comment: Ok. But that is probably the important... 

End of interview. 
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Q; What was the reason for choosing this career field? And do you think you made 
the right decision? Why or why not? 

A: Ok. I fell into this career field. I originally was working with mentally 
handicapped kids and would up with a job with a residential treatment center and really 
enjoyed it, and would up getting my master's in it so I could continue to do it. Yeah, I 
think I made the right choice. I really like what I do. I have fun with it. 

Q: good. What do you feel are your strengths as an ED teacher? What attributes do 
you feel are being recognized by your colleagues and the district? 

A: Ok, what I think are my best attributes would be that I do have fun with it and I 
have a good sense of humor so I don't get totally crazy about some of the things that are 
going to happen in ED classrooms. What colleagues and people see as strengths, I would 
guess sense of himior as well, consistency. I am willing to assume responsibility in the 
building I am in because I have been here a long time, so I take sort of a leadership role in 
some areas. Not in all by any means. I think that I am recognized among the faculty for 
trying to help them when they have children who have behavioral difficulties. That kind 
of falls into my area of expertise so I will try to help them with behavior plans or do 
reverse mainstreaming or something on that order. 

Q: Ok. Do you feel that you are supported by administrator? Why or why not? 

A: Edited for Content 

Q: What do you find satisfactory about your job? Will you please give examples? 

A: The progress that I see in the students. You know like today one of the 
interviewees is relaxed enough in the setting now where when I was reading he was the 
one who was catching some of the absurdities in the Jack Tales. Given his abilities, that is 
a big step for him. The fact that I see kids improve academically and I see them start 
feeling good about themselves, and their behaviors come under their control a little more 
when they feel like they can compete academically. The two that I introduced like they 
can compete academically. The two that I introduced you to who did so well on red flag 
are just walking on air. You know, and they are feeling really good about themselves. 

The outperformed 80% of the regular class kids that they took the class with. They know 
where they rank and suddenly they a re not at the bottom anymore. As a result of that 
success, one of them who were terrified of being mainstreamed, they are mainstreaming, 
because he is willing to go because he figures yeah I can do this. Those kinds of 
successes. I forgot the other half of the question. 
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Q: What do you find satisfying about your job? Give examples. 

A: I thought there was a second part there that I missed. There is stuff that happens 
every day where you just see a change in attitude, where the child starts thinking about 
other people instead of just about himself I had one who saw me trying to carry some 
stuff in and ran over and asked to help. You know, that is not a big deal but it was sure 
nice that it daAvned on him. It wouldn't have 6 weeks ago. It gives me an opportunity, oh 
thank you. You know, be really enthusiastic and really reinforce it. But it is a change in 
how they view the world. They are not quite so self-centered. 

Q: What would you like to see happen to make your job easier? 

A; I would like to see TUSD develop a consistent discipline policy that they have 
delineated, this is what you do A, B, C.. .Not that everybody has to, you know, be cookie 
cutter in how they choose to respond, but you never know, and it has been an issue this 
year for me. Where if you have a child who has assaulted, some us call the police, some 
of us are forbidden to call the police, and people are actually, have been hurt and are told 
they have no recourse. I think that a uniform policy would help. We get pretty good 
support. We are getting, and have been getting for the last 10 years or so; more and more 
severe kids and we will probably continue to see that trend with inclusion. I know that for 
some people time out, even for me a time out area would b e nice thing to have. We have 
had that in the past in this setting but b ecause we are so j ammed this year, we really 
haven't had any places like outside. 

Q: Do you feel that students consider your age and gender in their developing trusting 
and working relationships with you as a teacher? 

A: I would guess no about age because once you are pass 30 you're older than dirt to 
them. Gender I think is an issue for some kids. I have some students who really seem, 
who have a history of having responded better to males or better to females. I don't 
always see they carry over. I think if you present yourself to the child in a fair and even-
handed manner and you are consistent, they are going to learn to trust you. They just may 
not want to trust you right off the bat. So you can win them over. I think gender is more 
of an issue for some kids. 

Q: Do you feel that you are effective in the following? Why or why not? Instruction. 
Do you feel you are effective? 

A: I see increases in my kids functioning levels. 

Q: Classroom management? 
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A: We h ave o ur fair share o f mini-explosions and traumas b ut for the most part I 
think it is a comfortable classroom and I think that this system that I use works pretty 
well. 

Q: Parent Relationships? 

A: With a couple of glaring exceptions, I have had very good parent relationships. 
There is always a couple I suppose. But for the most part, I feel like the parents have been 
pretty supportive. There is usually one every year that just is not necessarily negative but 
kind of passive/aggressive, where no matter what I do they are not going to react. We 
don't have a hostile relationship. Wejust don't get anything done. Like I said, with a 
couple of notable exceptions, I have had a couple who was hostile. 

Q: Ok. What about writing lEPs and implementing them to increase student 
achievement? 

A: I don't know if I'm effective with that or not. The lEPs, I know we have to 
document what we do, but I look at the goals on the lEPs and I look at the goals that I 
know that I'm not going to do. You know, I'll have kids who come in who are coming 
from a program where they're using a dulce Ust or they're using a multiplication facts list, 
and I don't use those. So those don't get covered. I've had kids come in with goals about 
trying to monitor the number of positive statements they make to somebody else. And I 
think you can get a feel for that, but if you took the time that it would take to sit down and 
document that and chart, I have better things to do with my time and aides' time is my 
feeling. I tend to write very general lEP goals, just because I think if you make it too 
specific then you're not looking at the whole child. So I don't know, I don't know what. I 
mean I know. 

Q: Do you feel that you're effective in writing lEPs and implementing them? 

A: Well I don't get many sent back so apparently I can write them to meet the district 
standards. 

Q: To increase student achievement. 

A: If I wrote them, then with the general goals, yeah the kids' achievement is 
increasing. I don't treat them like they're carved in stone. 

Q: Ok. What about developing working relationships with colleagues? 
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A: I think I do pretty well with that. I don't have a negative relation with anybody on 
our faculty. And given the lawsuit this year. I've gotten a tremendous amount of support 
from the other faculty. 

Q: Good. 

A: Unsolicited. And that was nice. You know, but I team with a couple of our fifth 
grade teachers for things like red flag and DARE. I'm doing some reverse mainstreaming 
for one of our fourth grade teachers this year. I love this; the ED class is the reward on 
this child's behavior plan. She gets to come spend an hour with me to do reading and 
that's her reward for being good all morning. 

Q: Oh good. That's different. 

A: And it's working. Yeah, it is. So I'm thinking ok, gees I'm a reward. Yeah, for the 
most part and this is a very conservative faculty and we're all supportive of each other. 
You know, if I need materials or if I need help on something, they've been real supportive 
of me too. So I think it's just a good building. 

Q: Good. What types of positive reinforcements are important to you as a ED 
teacher? 

A: Being recognized for doing a good job, which boils down to praise. I suppose 
occasionally fi-om my peers, people who know me. From the district, because they for the 
most part don't have a clue what I'm doing, you know, pay me what I'm worth, give me 
what I need to do the job, and give me the support that I need. And really for the most 
part I've got to say, you know, if I call and say hey I need this, they're pretty good about 
coming through with it. Administrator, what I want from an administrator, what I find 
rewarding is that the administrator trusts me enough to let me do my job, makes the calls 
that need to be made as far as parent or counselors or police or parole officers or 
whomever I need to contact, trusting that I will do what it's in the best interest of the 
child and keep them apprised, but not have to filter everything through someone. I find 
that reinforcing. It's a form of respect I suppose. I guess that's it. 

Q: Ok. If there were one thing you would change about your job, what would it be? 

A: The paperwork. I think we do, and I know that it just filters down from the feds, to 
the state, to the district, but we spend an incredible amo\mt of time. This year we're 
sending out written notices like, you know, if it's Tuesday I'd better send a written notice 
home. It's ridiculous. I don't understand why we're doing it. And it's hard to keep track 
of. And like I said, I don't look at the lEPs as being carved in stone and they're the most 
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useful part of this. Ninety percent of our paperwork is so we don't get sued or we're not 
out of compliance with some obscure something that somebody says we need to do. And I 
resent spending the time doing it. Our resource person here in this building gives 20% of 
her teaching time, one day a week, to staffing and paperwork. You know, I don't see that 
as a good bang for the education buck. 

Q: Ok. What's your philosophy of education as we move toward the 21®* century and 
how do you see your role change? 

A: My philosophy about education is very similar to what it was 10 years ago, 15 
years ago, I still think that at the level that I'm teaching these kids need to be taught the 
basics. They need to leam how to read and how to compute hopefiilly how to think with 
some logic. It's the only way they're going to get into the mainstream. It's the only way 
they're going to be effective. So I guess I'm going to wait for the pendulum to swing back 
to conservative. It will get there eventually. And probably that, you know, I mean 
everybody talks about the 21®* centiiry graduate is going to have to change jobs, you 
know, they're going to have 17 different jobs in their lifetime and they're going to have to 
leam to be a team player. That's important. I see that peer skills, problem solving skills 
that kids develop in my classroom or something, not just because they're ED but maybe 
more so because they're ED. I mean all the kids need those skills. I sincerely hope my 
role doesn't change a whole lot. I do have some concerns about the level of severity of the 
kids we put in classes because if we get to the point where we're dealing with children 
who are really sick, we're an education facility, my job is to educate, it's not to do therapy 
and it's not to medicate and it's not to psychoanalyze. And if they can't come to school 
with the basic ability to functions justs on a very basic student level and leams something, 
they don't belong here. And I'm afraid that, you know we're going to wind up with more 
and more severe kids. And I'm going to wind up as kind of a babysitter. Then I won't like 
my job any more. 

Q: Do you feel that you have the necessary support systems in place to work 
effectively with students? Why or why not? 

A: Yeah, I do. I think everybody gets stressed in this job occasionally but I have a 
good relationship with both my aides. One of them is brand new so she's still learning. I 
have a husband who will listen to me vent when I need to vent. And I have a certain 
amount of autonomy in this position that it's a little easier to cope with stuff if you have a 
little more control of everything coming down on you. So, you know. I'm pretty much 
able to juggle the schedules so what I need to do gets done in a reasonable time frame 
without feeling like I'm making no progress or just treading water. And that helps. 
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Q: What changes of courses should be made in the teacher preparation program for 
ED teachers? 

A: Oh my! You know, when I did my masters work, the classes that I took were very 
interesting, they did give me a good basic understanding of ED kids and what you know 
the kinds of things you should look for and methods for dealing with most of the 
behaviors. And then you pick and choose what works for you. But having seen the toll 
that this job is taking on some yoxmg teachers, I don't know if they need a longer student 
teaching period with, you know, like the first, do a one-semester student teaching where 
the c ooperating t eacher i s s pending a 1 ot o f t ime m odeling i n t he c lassroom, a nd t hen 
really step away. I don't know where you're going to find a cooperating teacher who's 
going to be able to totally do that but I don't know how else you learn what it's really 
like. And, you know, my student teaching experience was real positive but my classroom 
is, well actually that's not true, my classroom is almost nothing like my cooperating 
teacher's. The idea for cooking every Friday came from her, so I latched onto that and 
held on to it all these years. And she did a wonderful job but personality-wise we were 
very different. So I don't know, how do you match cooperating teachers with student 
teachers where they have similar personality traits I suppose. I don't know. Personally I 
don't know what would be, but I know listening to other teachers, and yoimg teachers in 
particular, they feel like they're not getting any support in the building. You know, they 
feel like they're being asked to do something and then it's really vague as to how far 
they're supposed to go and what the limits are. So, you know, restraint being one issue. 
You know, when to, calling the police if somebody's assaultive. All those things are 
driving people crazy. 

Q; Well yes, it goes back to how one defines support. Because we're that's why 
we're looking at age and gender and all that. And I think there's different definitions of 
the word support. Some people want someone there all the time and they want all the 
related service people involved, they want this, but another teacher, you know, just only 
wants them when it's necessary and I don't want these people in my room. So I guess 
how support is defined is the issue. 

A: Yeah, I suppose, that's a good point. Because I mean having people come in and 
out is great if they come in to do special programs but I really don't expect that. And my 
last answer was one of the things I like most about, what causes me less stress is I feel a 
Uttle autonomous. So I'm not scheduling around 19 other persons. So yeah, I like having 
my own little kingdom. 

Q: Do you feel that you incorporate new research ideas into your teaching? Why or 
why not? 
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A: Some, probably not as much as I could. I was going to say should there but I'm 
not even sure I should. I've used learning theory stuff that, you know, of course balance 
literacy is a hot item now, but you know that whole idea of balance literacy I did for quite 
a while. Looking at another way of applying it would be I suppose using the research, 
looking at as I get more OCD kids, you know, using some of the interventions to try to 
help the kids taking control of some of those OCD symptoms. Medical research on 
different meds, you know, that doesn't help with my teaching. That helps me know what 
to expect from a child and maybe be a more valuable team member with that parent and 
the doctor and saying you know this is what we seem to be seeing here. So yeah, I do, but 
academically these kids need a tremendous amoimt of structure and, I'm really looking at 
the basics here. 

Q: Ok. Do you feel you will teach ED for many more years or will you change 
professions? Why or why not? 

A: How many more years can I do this? I've already done it for many years. I will 
stay in ED as long as I feel that I'm making a difference with my students. You know I 
told you my concern about moving into the 21®' century with really becoming more of a 
psyche ward kind of setting, which we're not. I have no interest in doing that. I will 
probably do this until I retire. And if I had that up, I don't remember, I've been with 
TUSD for 18 or 19 years teaching Ed, so I've got to be the high end of your longevity 
scale. 

Q: Are you willing to invest the time and energy to continue study in the field in 
order to stay abreast of current issues and development? 

A; You know, to be honest with you, there's not a lot out there. You know, there are 
not a lot of classes. I mean we've got a couple of people who are doing some behavior 
management classes. Short of going onto a doctorate, you know, for post grad studies, 
there's very little you run into. We spend most of our time talking about, you know, doing 
brainstorming and problem solving for real specific situations. Now that exposes me to 
other people's views but I don't have any documentation as to how vahd those 
philosophies are. You know it's pretty much if it works. So I'm willing to put the time in. 
I just don't know where I would put it. 

Q: And the last question is. Are you willing to commit the time and energy required 
to plan and implement a high quality individuaUzed program for each of your students? 
How do you do this? What things are necessary to insure individualization? 

A: Yeah. You know, we individualize within a general organization. So you know, I 
have a behavior management plan in place and a schedule in place. That is then adapted 
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to meet each child's specific needs. We find an instructional level. Children, who have 
difficulty with writing, you know how much writing they have to do because it just takes 
them forever and a day. So we individuahze in that sense. I don't individualize maybe the 
same way somebody who is coming from an LD background would in the sense that I 
don't alter presentations within groups so that, using auditory input or visual. You know, 
I rarely, see anyone else teach. So, I don't know how much individualizing everybody 
does. 

Thank you for your time. 
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Q: What was the reason for choosing this career field and do you think you made the 
right decision? Why or why not? 

A: I chose this career field. I originally started out as a regular elementary teacher and 
when I did my student teaching I found I was always drawn to the more difficult children 
with behavior problems and I found that I enjoyed the challenge of working with them 
and I felt I had a lot of patience and I had a lot of ideas. And so, when I came out here, I 
decided to back for my master's in special education. I also did an internship in high 
schools in a hospital and found myself drawn to the kids with special needs. Do I think I 
made the right career decision? That's a day-to-day decision. Right now I do. I feel like I 
do a good job a lot of the time. It's hard though. It's hard. A lot of days I wonder if I 
made the right decision because it's an uphill battle. Every day is a fight and you don't get 
a lot of positive reinforcement back from the kids, from you know, and staff. I mean you 
do but not quality feedback. You know people always say you're doing a good job. You 
keep them in control. But no one comes back and says wow I really like the way you 
handled that situation. And so sometimes you wonder what you're doing. But yeah, this 
week I like my job. Today I like my job and I think I made the right choice. 

Q: Ok. You mentioned one strength. Number two is what do you feel are your 
strengths as an ED teacher. And what attributes do you feel are being recognized by your 
colleagues and the district? 

A: I'm flexible. I don't allow myself, usually I mean, no one's perfect, but I don't 
usually get involved in power struggles. I'm patient. I'm positive. I'm very positive. I 
love the kids and I'm very affectionate with them and I'm very loving towards them and I 
express how I feel towards them. My strengths. I'm organized. Academics are important. 
I feel that I do a pretty good job with that. And my sense of humor. And my attributes that 
are recognized by my colleagues? The only thing I really feel that I'm ever recognized for 
is keeping the kids in control. As long as they're not going off or causing problems 
outside the classroom where people don't have to be called in to deal with things, I feel 
everyone's happy. 

Q: Do you feel you are supported by your administrator? Why or why not? 

A: I feel like I'm supported by him to the extent that he knows how to support me. I 
can talk to him and he's very supportive and he'll give me what he can, and he's very 
positive with me. He's always telling me what a great job I'm doing and how much he 
appreciates all my hard work and, yeah, I feel like to the extent that he can support me, I 
do feel supported. 

Q: What do you find satisfying about your job? 
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A: Seeing kids behavior improve and their self esteem when a lot of these kids never 
have had anything positive said about them or to them. 
A lot of these kids have never experienced success. And so it really is such a joy to see 
them smile and say something nice about themselves and to see their self-esteem 
improving. Like you know, I can do that now. And to see them love you. You know? 
Cause a lot of these kids are so tough they're hard to like. And a lot of people don't like 
them and they haven't been liked a lot. You know, and so when they allow you to love 
them and they love you back it's real rewarding. 

Q: What would you like to see happen to make your job easier? 

A: I'd like to have another ED class at this school. It's very isolating working as the 
only ED teacher. My job would be easier if I had a place where I could take kids that 
needed to be timed out, where I could separate them from the room. That's basically the 
support of another colleague who does the same thing I do. 

Q: Do you feel that your students consider your age and gender in their developing 
trusting and working relationships with you as a teacher? 

A: I honestly think, I mean no one's ever said anything, but I really get the sense that 
the kids because of my age, because I'm younger, I think they relate to me better. I mean 
to them I still, they think I'm old, but they think I'm younger than the average teacher. I 
think they listen to what I say a lot more because I think they think I'm still kind of, you 
know, have been with, I'm not too far away from what they've experienced, and so I 
think that makes a difference. I think that they trust me a little bit more with my age. And 
my gender, I get called mom a lot. So I'm assuming that's good that they associate me 
with the mother in their life. I think they don't feel that, I think with men they would be 
more challenged whereas with a female I don't feel they worry about being challenged as 
much because I am a female. And so I think that cuts out a lot of the power struggles and 
stuff like that. 

Q: Ok. Good. Do you feel that you're effective in the following ways? Why or why 
not? Instruction. 

A: Yeah. Effective in instruction. That's a frustrating question. I think, I know that 
I'm a good teacher, I know that I'm very good at planning, I know that I'm very good at 
researching and pulling materials together. But I have had the damdest time keeping my 
class on task long enough to teach them anything. And so I haven't felt very effective 
with my instruction but maybe I just haven't found the right way or maybe I'm not doing 
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the right whatever. This age group and this group have been real difficult to get any kind 
of instruction out. When we do small group I feel very effective. 

Q: What about with classroom management? 

A: I feel effective. I feel like I have control in here. I don't worry about losing, having 
anarchy in here. 

Q: Parent relationships? 

A: I've always had great relationships with parents, very effective working 
relationships even with the most difficult parents. 

Q: What about writing lEPs and implementing them to increase student 
achievement? 

A: Personally, my own opinion, I think the lEP is a waste of time. It's impossible to 
meet 12 different kids a nd i f e ach, i f 12 d ifferent c hildren h ave y ou k now 8 d ifferent 
objectives, it's ridiculous to try to meet 36 objectives effectively and so you tend to write 
kind of general lEPs so that you can meet everything, because you have to meet it. And 
I'll be honest with you, I don't really follow the lEPs. I take a look at them, I see what 
they're supposed to be working on, and then I work on what I see them needing. I think 
they're, I mean I think the theory of why we write them is very good but I don't think in 
practice they do what they're supposed to do. 

Q: Ok. What about developing working relationships with colleagues? 

A: I feel very effective with that also. I'm always very gracious to the teachers that 
take my students. You know, gifts, cards, appreciation. I support them any way I can if 
there's any problems. It's been good. 

Q: What type of positive reinforcements are important to you as an ED teacher from 
colleagues, administration, and the district? 

A: Feedback, positive feedback on specific things that I'm doing. Not j ust, you're 
doing a great job, you know like, your class is running well. But someone to kind of 
mirror what I'm doing and point out what I'm doing well so that I know that's what it is. 
From the district, support when I'm having a tough time in the classroom whether it be 
some more staff or moving a child out or my opinion being respected, not feeling like I 
don't have a say in things but feeling like I'm empowered by the district. 
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Q; If there were one thing you could change about your job, what would it be? 

A: The only thing about my job, I think I'm going to have to say again having another 
class here. That and class size. I think 12 are just a tad too much. Ten kids I think would 
be better. Ten or eight even. But again I really think I would change to having something 
else, so another teacher here. 

Q: What's your philosophy of education as we move toward the 21®^ century and how 
do you see your role changing? 

A: My philosophy of education is that all children can be successful and that we need 
to mold the curriculum to their needs. And I just feel like we've gotten so hung up with 
these curriculums and I mean the books and the binders of objectives and goals, and it's 
ridiculous. And I don't think that we're really meeting the kids' needs. I mean we've 
gotten so far away from the basic academics. You know we're spending so much time 
with the cultural this and the hands-on and the reading stuff and the circles and it's just, 
it's like ridiculous already. I think what's going to change too is, you know, jobs are 
changing. I don't think we're addressing teaching kids' skills for those kinds of jobs. And 
for my kids especially, you know a lot of my kids I don't feel they're going to necessarily 
be successful in college and typical jobs. And I don't think we're preparing them for life, 
you know, with living skills and survival skills and stuff like that. 

Q: Do you feel you have the necessary support systems in place to work effectively 
with students? Why or why not? 

A: No, I don't have really any support systems to deal with these kids except what is 
in my classroom and what I can develop. And so we do fine with what we have. But there 
are a lot of, as I said, you know, there's problems when kids are being disruptive and we 
have nowhere to put them. We have no one to come and you know, remove. You know a 
lot of times my aides or I will miss our breaks because we can't leave, two people alone 
with the class or one person inside. We do the best we can with what we have and it's 
effective, but I don't think it's as effective as it could be. 

Q: What changes or courses should be made in teacher preparation programs for ED 
teachers? 

A: A lot. I don't feel like the program was really effective at all. It was a lot of 
theory; it was a lot of memorizing of definitions of ridiculous stuff that you will never 
ever use. We should have had more classes where we watched videos of situations and 
then discussed various case studies. And discussed various ways of dealing with them, 
you know, try things out and come back to class and discuss how they worked. I don't 
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feel prepared. Luckily I had two good master teachers that I learned a lot from, but the 
program itself was a waste of time. 

Q: Do you feel you incorporate new research ideas into yovir teaching? Why or why 
not? 

A: Yeah. I feel like I do a lot of collaborating with colleagues, and we're always 
sharing new ideas and new things, and I feel like I implement a lot of new stuff I wish I 
had more time to stay more current with the research, but I mean there's no way I can 
keep up with reading journals and newsletters and what not on top of everything else. 

Q: Do you feel that you will teach ED for many more years or will you change 
professions? Why or why not? 

A: I don't know how many is. I can't see myself doing this for 25-30 years imtil I 
retire. Unless, really, I already feel like I'm starting to bum out already. And it's not 
necessarily the kids. It's just the whole picture of it being so hard all the time and so 
stressful and so draining. But maybe I'm just not in an environment that I feel, you know, 
nurtured and encouraged, and maybe if that was different. I see myself teaching for a 
while longer. 

Q: Are you willing to invest the time and energy to continue studying the field in 
order to stay abreast of current issues and developments? 

A: Yeah. I think being in classroom you lose touch with new stuff and you get stale 
and you just keep doing the same thing over and I miss being in a class and talking with 
other professionals and discussing and reading and getting excited about theories. You 
know I really do miss that. 

Q: Are you willing to commit or do you feel you commit the time and energy 
required to plan and implement a high quality individualized program for each of your 
students and what things are necessary to insure this type of program for each student? 

A: Honestly, I feel that I provide the highest quality that I can with the situation I 
have. I'll be honest, I don't think it's the highest quaUty. And I've really fought this year. 
I've almost killed myself, there's no, it's physically impossible to individualize the 
program to meet every student's individualized needs and do it in such a way that's 
interesting and hands on. It's impossible, 

Q: Last question-The professional development that you think ED teachers and their 
aides need to participate in. What would you suggest? 



125 

Teacher C 

A: Professionals coming in and doing inservices, you know different people that are 
still current in the field and working on things and different stuff they're using. More 
behavior management techniques. Techniques for burnout. Techniques for collaboration 
and how to, you know, stay together and give each other support. Inservices to talk about 
ways to swap materials and swap curriculum and units and stuff like that. 

Thank you for your time. 
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Q: What was the reason for choosing this career field for you? And do you think you 
made the right decision? Why or why not? 

A: Yes. I feel I made a good choice of careers. I grew up with a disabled sib, my 
sister has a hearing impairment, and that's sort of given me a good disposition toward the 
disabled I think. And a lot of patience, which I feel is crucial in my field. I think it's very 
rewarding to see small incremental steps being made in kids who are behind and I enjoy 
very much seeing them get back to a grade level or age-appropriate behavior and 
academic work. 

Q; What do you feel are your strengths as an ED teacher and what attributes do you 
feel are being recognized by your colleagues and the district? 

A: Well my commitment to the kids in the classroom I feel is my real strength. I feel 
like that's appreciated a great deal by both my administration and my support staff. 
They're as equally coirmiitted to well being and development of the kids in the program. I 
have excellent support from the administration and they me positive feedback on a 
regular basis about how I'm handling situations with kids and, despite the time of year, 
things are kind of crazy right now, but overall I feel like the program has been effective 
for most of the kids. 

Q: Do you feel that your administrator supports you? Why or why not? 

A: Yes, both the principal and vice principal have never hesitated to provide support 
in terms of time out areas that I need which are crucial to our program. Getting kids out of 
the classroom who are disruptive is not only key to diffusing their anger or fhistration but 
also to protect the learning environment for the other kids. And they've never hesitated to 
create a space for those kids to go, which is vital. And they've also been there morally for 
me in terms of providing good feedback for me, in terms of how I'm doing professionally 
as a teacher, and they've echoed some of the development that they see in the kids and 
how they've seen the kids grow up and given me credit for that, which makes me feel 
good. 

Q: What do you find satisfying about your job? 

A: Working with the kids first and foremost, making connections with them, 
especially those that tend to be withdrawn and a little more pensive with teachers. And I 
think the more hostile the student tends to be the more gratifying it is when I do make 
connections and we do see progress and we can solicit their participation in any activity. 
That's probably the gratifying part of it. Aside firom that it's I suppose working with my 
fellow teachers. I've really come to appreciate the expertise and support of my colleagues. 
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Without their support of the inclusion of our kids in their classrooms, our program 
wouldn't, it wouldn't be possible to achieve the level of success we have. 

Q: What would you like to see happen to make your job easier? 

A: I would like to see a delineation between disabilities in terms of conduct disorder 
vs. legitimate emotionally disturbed or disabled. I see a lot of kids in there whom I 
believe have been, maybe not incorrectly labeled but have since demonstrated behavior 
that more or less can be controlled and is really a function of their fhistration and other 
external factors. In other words, they're reacting to those factors. I have two students that 
is misplaced in our program because they have vulnerabiHties unlike most kids, and on 
the other side of the coin there are kids that are more hostile and aggressive than you'll 
find in many classrooms, and putting the two together is criminal. 

Q: Do you feel your students consider your age and gender in developing trusting and 
working relationships with you as a teacher? 

A: Yes, they often ask me my age and wonder if I'm too young to be teaching the 
classroom and question maybe my professionahsm. I don't know if it's because I wear 
jeans a lot; but jeans and tennis shoes tend to convey a yoimger, youthful image. But I 
feel it also works to my advantage in terms of identifying with them on a certain level 
emotionally. And in terms of culture, I can identify with their, I'm a little bit closer to 
them in age, so I can identify with their culture I think maybe easier than an older teacher 
might be able to. But I think we have a nice balance of gender in the classroom. 

Q: Do you feel you're effective in the following areas? Instruction. 

A; I think that's my weakest area. Because of my struggling with the various ability 
levels and age groups and subject matters. The way I've organized my classroom right 
now is set up in learning centers in each of the four main subject areas. And I'm unable to 
attend to all of their academic needs the way I have the classroom set up. 

Q: What about classroom management? 

A: Yes, largely due to our use of time out rooms and we've been able to use locations 
throughout the building to get disruptive students out of class. 

Q; What about parent relationships? 

A: No, Maybe I'm becoming jaded in that area due to the lack of participation. I have 
some work to do in that area. 
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Q: What about writing lEPs and implementing them to increase student 
achievement? 

A: That's something I could probably use some improvement on. I've come to take a 
more generaUzed approach just for efficiency of handling the classroom in terms of 
addressing their lEPs. I want to improve on getting each student a little bit more of an 
individualized behavior plan and attending to their more specific behaviors. 

Q: Do you feel you're effective in developing working relationships with colleagues? 

A: Yes, I've made it a point to pay attention to the students in the mainstream classes 
in the general education and observed them in that setting, not only with my teacher aides 
but also personally. 

Q: What positive reinforcements are important to you as an ED teacher fi-om 
colleagues, administration, and the district? 

A: I've found that last year when they did the ED job alike group meetings, the 
behavior specialists came in and provided release time for us to get together for lunch. I 
found that to be extremely helpful and therapeutic to me as a teacher to just brainstorm 
with other teachers and just have time to get together and share some war stories and 
share problems and events and fi*ustrations with people that see similar situations every 
day. 

Q; If there were one thing you could change about your job, what would it be? 

A: I think, gosh my wish for the program to operate at its designed level of capacity 
is number one. To stay at 12 kids. I think that generates a lot of pressure, maybe not so 
much in terms of the extra kids but just feeling overwhelmed, not so much myself but my 
staff members also. 

Q: What's your philosophy of education as we move toward the 21®' century and how 
do you see your role changing? 

A: I think that the self-contained model is obsolete. I don't feel it benefits the student 
with this particular disability. Other disabilities that aren't so related to emotional or 
psychological well being, you know, perhaps could benefit more fi-om a self-contained 
model. 

Q: Do you feel that you have the necessary support systems in place to work 
effectively with your students? Why or why not? 
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A: No, and that's probably because of the recent authorization of IDEA and the 
burden of limiting, the it seems to have tied our hands in terms of dealing with the 
discipline when we need to discipline or give consequences to a student. 

Q: What changes or courses should be made in teacher preparation programs for ED 
teachers? 

A: I believe t hat a 11 east i n t he field o f E D t eachers m ore t han 3 h ours s hould b e 
required to be certified to teach an ED classroom in methodology. Perhaps some 
fundamental psychology coursework should be required. I'd say at least 10 to 15 hours of 
psychology, child development. I just don't feel like I was prepared, you know, for what 
the classroom presents after my coursework was completed. I think definitely internship 
or student teaching in the specific area of disability should be required. 

Q: Do you feel that you incorporate new research ideas into your teaching? Why or 
why not? 

A: Yeah, I have. Last year I did it a lot more than I have this year. 

Q: Do you feel you will teach ED for many more years or will you change 
professionals? Why or why not? 

A: Well, I think I'll be at the school I'm in as long as they have the faciUties available 
that they do now and I'm getting the support that I am. I don't see myself leaving. I'm 
happy in the field. I'm still intrigued by the disabiHty and very rewarded by the interaction 
I have with students on a daily basis. 

Q: Are you willing to invest the time and energy to continue studying the filed in 
order to stay abreast of current issues and developments? 

A: I do intend on spending my simmiers to reorient myself to the field and take 
coursework. 

Thank you for your time. 
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1. BH: Ok. This is the administrator of Teacher 1.1 have seven 
2. questions. 
3. 
4. Admin.: Ok. 
5. 
6. BH: What's your perceptions of an ED classroom in your building? 
7. Focusing on the expectations of the teacher, the behaviors of the 
8. student, the inclusion of students in regular classrooms? 
9. 
10. Admin.: Well first of all, going with the last question first, we're a separate 
11. facility so we don't include our students in regular classrooms 
12. until they've progressed up our level system. And then when we 
13. include them, we do offer them every chance to be mainstreamed 
14. or return to a less restrictive environment. We do it very 
15. gradually. And we also do it only when the child is ready and 
16. basically the parents are in agreement. When we do that, we 
17. move them back and the teachers coimsel with them as well as 
18. myself and the psychologist. They do get an opportunity to go 
19. back, and we drive them back and forth even. We take them 
20. slowly, making sure that there's a match between their new 
21. program and the program that they're, I mean and them themselves 
22. and their famihes, because if there's not a match, the dynamics are 
23. not present, what happens is our students come back to us and 
24. that's another failure and therefore their self esteem goes down 
25. the tubes again. The next, another portion of it, in terms of looking 
26. at a classroom in my building regarding behavior of the students, 
27. oiu" students of course are probably the most, in terms of behaviors, 
28. have the most severe behaviors in the school district, or at least have 
29. been considered as such for placement here. So basically, you 
30. know, we do a lot of work with behaviors in the classroom. 
31. However, we do focus on academics mostly, and what we're 
32. trying to do is to focus on the academics, to build academic skills 
33. in the students so that again they feel confident and comfortable 
34. to return to a regular program. So on one hand, we're working 
35. with behaviors and looking at specific skills regarding behaviors, 
36. but on the other hand we are looking at their academic capabilities 
37. to make sure they can compete when they return and they feel 
38. competent enough to compete when they do return because 
39. we're planning on every student going back. 
40. 
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41. BH: Ok. What about the expectations of the teachers? 
42. 
43. Admin.: In the classroom I think the expectations, what we promote in our 
44. school is that the teachers have high expectations of the students. 
45. We want high expectations not only behaviorally, but we want high 
46. expectations with internal behaviors, in other words with internal 
47. control. We have high expectations for a good sense of values 
48. for the kids so that they can function in society and understand 
49. one another, high expectations for compassion, all the personal 
50. traits that we would expect of students. Also academically we 
51. have high expectations. I personally beheve there's not a student 
52. on this campus who can't go on to some kind of post high school 
53. educational training and be successful in Hfe. And I think unless 
54. we expect that of them, they're never going to feel that they can 
55. do it themselves. So we do, we stretch them as far as we can do, and 
56. I believe that there's not a staff member on the campus who 
57. doesn't try to stretch them as far as they can with our students; 
58. however, it is on an individual basis. 
59. 
60. BH: Do you feel that the age of the ED teacher makes a difference 
61. with students and parents? Why or why not? 
62. 
63. Admin.; I think age can make a difference. I don't think it always does 
64. necessarily. I think that with the students I've seen people who are 
65. experienced teachers or vintage teachers, not being able to relate 
66. to students sometimes. On the other hand, I've seen younger 
67. teachers really not being able to relate to students. I'm not sure 
68. age is an issue or personality is more of an issue with teachers of 
69. ED students. I think to teach ED kids you have to be an artist, and 
70. I don't know if age has anything to do with that. I think you have to 
71. really feel for the kids and want to do what's right for the kids, not 
72. necessarily what makes them feel good. I think that the trait that's 
73. most important, kids look for somebody that they feel secure with, 
74. safe with, structured, you know. They know there's going to be 
75. limitations and they also know that there's going to be flexibility 
76. when they need it, and they look for people who truly care about 
77. them. So I don't think the age is really an issue. Although I do 
78. find inexperienced teachers to be sometimes more defensive or, 
79. you know, maybe not as secure in their positions, so they're not as 
80. flexible as maybe some of the more experienced teachers are. 
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81. But again it's not necessarily true. I've worked with some of the 
82. most vintage teachers who are good and bad and some of the 
83. youngest teachers who are good and bad. 
84. 
85. BH: Ok. Do you feel that the gender of the ED teacher makes a 
86. difference with students and parents? 
87. 
88. Admin.: I think that, with parents I think it does more than with kids. I 
89. think parents, I run into parents very often who say I want him to have 
90. a man teacher, he responds better to males. I don't think that 
91. that's the case. I think, I really think that structure is structure is 
92. structure and effective teaching is effective teaching. I have had, 
93. on our campus right now we only have one male teacher. We 
94. have several male intervention technicians but one male 
95. teacher. The rest, the other six, are female. And I feel that they 
96. all do equally excellent jobs. I think it really depends on the 
97. teaching strategies and again going back to the caring for the 
98. kids. I think parents get more concerned about what gender 
99. they're going to have because they feel the man is stronger 
100. than do the kids. 
101. 
102. BH: Ok. Do you have a basis on how much support you give to an 
103. ED teacher based on the years of teaching they have? 
104. 
105. Admin.: Can you say it again, Barbara? I'm sorry. 
106. 
107. BH: Do you have a basis on how much support you give to an ED 
108. teacher based on the years of teaching experience? 
109. 
110. Admin.: If you're asking whether or not I give more support to inexperienced 
111. 
112. 
113. BH: Uhhm. 
114. 
115. Admin.: As a matter of fact sometimes, well as a rule of thimib I give support 
116. to the teachers who need support at the time. And there can be 
117. teachers who need support in some areas who are experienced, 
118. and yormg teachers don't need it in that particular area. When I see 
119. a need for support or if I'm asked for support, I support both young 
120. and older teachers equally. As a matter of fact, I would start off by 
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121. saying sometimes with younger teachers I let them go a little 
122. bit further without getting all, pulling out all the supports, only to 
123. give them some training and some practice in decision making 
124. skills and trying to analyze problems themselves. I think when 
125. you're in this field you need to really be somebody who can 
126. think on their feet. And with young teachers especially, if you 
127. start providing them with everything they need, they're never 
128. going to get the experience of thinking on their feet. So the 
129. answer, to make a long story short, is the support is given where 
130. it's needed regardless of the amount of experience. 
131. 
132. BH: What are some concerns you have about ED classes that need 
133. to be addressed by the district? 
134. 
135. Admin.: Some of the concerns, ED classes I think in the district, first of all 
136. I think, I think first of all training with teachers. Ok? And I really 
137. believe, and this probably wouldn't be very, I really believe that 
138. we need to be training our teachers in academic skills at least 
139. as equally as we do behaviorally. In other words, as much 
140. emphasis placed on academics. I think that many of our, again 
141. I'm going to go back to the effective teaching strategies, and the 
142. teachers that I know who use effective teaching strategies have 
143. very little behavior problems. To be honest with you, they don't 
144. even have to impose much of a behavioral structure because 
145. it's built into the effective strategies. The kids are excited about 
146. learning. They know when the teacher's excited about learning 
147. and about teaching and it's contagious. And that is a behavioral 
148. modification program or behavioral management program in itself 
149. itself I do think that they need some behavioral management 
150. points. They need to know about point systems and so on and so 
151. forth and how to make parent contact. I think they need training in 
152. all those areas. But mostly it's in teaching good solid remedial 
153. academic skills, and I'm not even sure if remedial, but just good 
154. soHd academic skills for these kids so that these kids feel like 
155. they're going someplace. They feel like they're learning. They feel like 
156. they're going someplace. They feel like they're worthwhile as a 
157. person. Behaviors change and opportunities start to open for 
158. them. 
159. 
160. BH: Thank you. If there was one suggestion you had for teacher 
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161. preparation programs of ED teachers, what would it be and why? 
162. 
163. Admin.: I think that the one thing I would do is I would make teachers 
164. actually become dual certified in a teacher education program. 
165. I think they need to know everything there is to know about 
166. teaching reading and teaching basic math. They need to have 
167. teacher strategies, you know, for all different kids under their 
168. belts, so I really think that we need to look at a dual certification 
170. for that, and probably, well I think it is in this state, mandatory 
171. that they have a master's degree. But 1 think that they need to 
172. get their general education degree and then their master's 
173. degree in ED. I think that should come later, but get their 
174. bachelor's degree. Then they know, a lot of emphasis has 
175. been placed on strategies. 
176. 
177. BH: The last question. What professional development opportunities 
178. would you suggest that ED teachers take advantage of to 
179. increase student achievement and become more competent in 
180. their job? 
181. 
182. Admin.: What special 
183. 
184. BH; Professional development opportunities. 
185. 
186. Admin.: Oh, I think professional development opportunities, I really think 
187. that probably one of the best ways is to, I'm not sure what 
188. opportunities, if there's a menu of opportunities available, but I 
189. think observing one other teacher is very important. 1 
190. think there needs to be a true mentoring program but the mentors 
191. have to be master teachers not just mentors because they want to 
192. be mentors. I think what would be good is to have the district 
193. identify master teachers and have new teachers shadow these 
194. people on regular basis, maybe once a month or once every 
195. two weeks even, you know, would be a real good idea. I think 
196. there should be regular meetings during the working hours for 
197. ED teachers to share ideas, done during the daytime where 
198. they're still fi-esh and they can really be talking about academics 
199. not behavior. Academics. Ok? Talking about instruction and 
200. strategies and behavior but mostly instructional strategies, because 
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201. that's going to be the key to their survival. But I think getting 
202. together, talking in groups, having guest speakers talk with them, 
203. talk with them not to them, discuss some things, have make-it 
204. take-its. The district needs to have make-it take-it programs, 
205. which are, they will really sit down and create their own projects 
206. which then they will bring back to the classroom and be able to 
207. transpose to the kids. And there should be at least one of 
208. those a week. You know, make-it take-its are wonderful 
209. professional development because we're really teaching kids, 
210. teaching teachers how to teach and how to get kids excited. 
211. There's a whole variety of ways to do these things. I do think that 
212. teleconferences are important. And I also think that ED teachers, 
213. there should be a rotation basis to send ED teachers to national 
214. conventions so they feel a pride in what they do and a 
215. connectedness to other people across the nation. And I think that 
216. has to become a perk for our special ed, ED, BD teachers, to go to 
217. the BD conference, the national conference, to go to a CEC 
218. national conference, and you know, and to represent ED and just 
219. feel that they're not alone out there. 
220. 
221. BH: Thank you. Do you have any other comments? 
222. 
223. Admin.: Not really. I think that your questionnaire is a good one and I think 
224. that it covers everything comprehensively. Thank you, Barbara 
225. 
226. BH: Thank you. Oh this is going to be 
227. 
228. (end of interview) 
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1. BH: Thank you for participating. And I have seven question. 
2. Number 1, what is your perceptions of an ED classroom in your 
3. building, the expectations of the teacher, the behaviors of the 
4. students and the inclusion of students in the regular classrooms? 
5. 
6. Admin.; Ok. So I would start with the expectations of the teacher? What 
7. are my perceptions that the teacher's expectations are? 
8. 
9. BH: Yes. 
10. 
11. Admin.: Is to help the students in the class come to an understanding of 
12. how they can behave appropriately given a lot of stresses in 
13. school and stresses in their life. And help them come to that 
14. understanding or practice skills which would later help them to 
15. return to a mainstream classroom. So that's what I expect the 
16. teacher would, the teacher's goals would be. The behaviors of 
17. the student, I know that some of the student behaviors will be 
18. different and that those different behaviors would have brought 
19. them a certain degree of well basically failure. And that that's 
20. what we're looking to change, that those behaviors would change 
21. so that they're able to be more successful, that the students are. 
22. For the inclusion of students in the regular classrooms. That's my 
23. goal that they'll be included in the regular classroom, and that's the 
24. expectation that I give to the teacher. And what I'm hoping is that 
25. the teacher and I will work together with that. And my experience 
26. has been that students can be included in regular classrooms 
27. successfully. 
28. 
29. BH: Ok. Nimiber 2, do you feel that the age of the ED teacher makes 
30. a difference with students and parents? Why or why not? A young 
31. teacher vs. an older teacher. 
32. 
33. Admin.: I think it's minimal the difference that it would make. The teacher's 
34. strategies and the skill with which the teacher operates is going to 
35. speak for him or herself when interacting with students and 
36. parents. I've seen some very young teachers be very successful 
37. with challenges that come with working with students. The same 
38. with parents. I think yes there's that, there's the initial judgment 
39. that a parent or a student might have based upon what a teacher 
40. looks like, but that the actual day to day interactions and the 
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41. interactions during a meeting will tell the truth about a teacher. 
42. 
43. BH: Ok. Thank you. Number 3, do you feel that the gender of the ED 
44. teacher would make a difference with students and parents? Why 
45. or why not? 
46. 
47. Admin.: I think it does make a difference that some students and some 
48. adults have the backgroxmd where they respect a particular gender 
49. differently than another. And that that person's outlook or the way 
50. they see the world, and so it does at times make a difference. 
51. 
52. BH: Ok. Number 4, do you have a basis on how much support you 
53. give to an ED teacher or any other teacher based on the years of 
54. teaching experience they have? 
55. 
56. Admin.: I don't use that as the only factor for the amoimt of time or extent of 
57. support that I give. It could be that someone with a lot of years of 
58. experience would need my support for some reason. And it all 
59. depends on what happens, what is occurring and what kinds of 
60. requests for support are directed to me or what I see in the teacher 
61. that needs to be supported. So it wouldn't only have to do with 
62. their years of teaching. 
63. 
64. BH: Ok. Number 5, what are some concerns you have about ED 
65. classes that need to be addressed by the district? 
66. 
67. Admin.: Well the issue that's kind of popped up this school year has been 
68. the concern about restraints, and it's been in the newspaper and 
69. we've been personally affected, our school has been personally 
70. affected by it with regard to a lawsuit. And some inservicing 
71. would be great on legal things that come up with regard to an ED 
72. class so that we could deal with it or kind of think beforehand 
73. before something occurs. And then also very regular and very 
74. well publicized classes on offering options, you know options of 
75. working with students during a difficult situation and then also on 
76. restraints. 
77. 
78. BH: Ok. If there was one suggestion you had for teacher preparation 
79. programs of ED teachers, what would it be and why? 
80. 
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81. Admin.: I think it would be on establishing class rapport, establishing a 
82. family atmosphere or a good cooperative atmosphere in the 
83. classroom coupled with behavior management ideas and tips. 
84. That would be what I would suggest. 
85. 
86. BH: Ok. And the last question. What professional development 
87. opportunities would you suggest that ED teachers take advantage 
88. of to increase student achievement and become more competent 
89. in their job? 
90. 
91. Admin.: I would suggest for professional development, classes in teaching 
92. strategies on a variety of teaching strategies so that just one type or 
93. one style of working in a classroom, you know that there's a variety 
94. of things, and then how to adapt to individual student learning 
95. styles in a classroom and then again on creating classroom 
96. atmosphere where there's a real good rapport amongst the 
97. students and the teachers. 
98. 
99. BH: Ok. Do you have any other comments? 
100. 
101. Admin.: No. 
102. 
103. BH: Ok. Thank you. 
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1. BH: Ok. I'm at School C with Principal C. I'm not using any names in 
2. this study. The first question. What is your perceptions of an ED 
3. classroom in your building, the expectations of the teacher, the 
4. behaviors of the students and the inclusion of students in the 
5. regular classrooms. 
6. 
7. Principal: Oh, that's three question all in one, Barbara. Luckily to say is 
8. the teacher that I currently have in that position is just a fantastic 
9. teacher. She's got great organizational skills. She cares about 
10. kids and thus her expectations are very high. And kids do meet 
11. those expectations. You know, she is still an ED class and so we 
12. have the behaviors that are still there but she deals with them very 
13. effectively and she also has the teaching assistants that are also 
14. very capable, very competent, and they really help her with the 
15. instructional program or with the behavior, and so as a team they 
16. work very well and they also have high expectations. I do have 
17. three exceptional ed classes here at this school and what we do, 
18. there's a lot of mainstreaming going on. And in fact there's at 
19. least three or four kids in the ED class that are mainstreamed 
20. into our regular classrooms. And that's going very well. In fact, 
21. this morning I was in a regular fifth grade class where, one of 
22. the kids from the ED class was in there and he was doing the 
23. same work that all the other children were. They had to write 
24. down the quote of the day and then tell what that meant to them, 
25. and this one particular young man was able to do that very well. 
26. 
27. BH: Good. Alright. Do you feel that the age of the ED teacher makes 
28. a difference with students and parents? Why or why not? 
29. 
30. Principal: I don't believe that the age has anything to do with it. Of course, 
31. an older teacher is maybe more experienced. However, there are 
32. other qualities that a teacher must possess, organizational skills, 
33. knowledge of curriculum, knowledge of their specialty and the 
34. needs of those particular kids, just being resourceful, being 
35. organized and all these other skills make up those competencies 
36. that any ED teacher needs to be successfiil. So I don't think age 
37. is a factor as long as these other competencies are demonstrated 
38. by the teacher. And in our particular case, we're very lucky in 
39. that our very young teacher is able, has those skills and is able to 
40. manage her class very well, very effectively. And bottom line, kids 
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41. are learning. 
42. 
43. BH: Do you feel that the gender of the ED teacher would make a difference 
44. with students and parents? 
45. 
46. Principal: Again, it doesn't to me. This is the second ED class that I've had 
47. here on this particular site and it was a female teacher in both 
48. cases and so I have no comparison as to whether the gender 
49. would make any difference or not. Again I think there are other 
50. competencies that are more important than the gender. Again, 
51. going back to that previous question about age, it's more the 
52. competencies and the skills that the teacher has than either 
53. age or gender. 
54. 
55. BH: Ok. Do you have a basis on how much support you give to an 
56. ED teacher based on the years of teaching they have? 
57. 
58. Principal: Well since most of the placements are made centrally, most 
59. of that support comes out of central. For example, we're under 
60. Rosemont Center and the teaching assistants are provided by 
61. Rosemont Center. There are special needs kids that require 
62. an individual teaching assistant, that support is also provided 
63. by the Center. So quite frankly, most of the support that does come 
64. is determined by Central. But what I see my role as being 
65. is supporting the teacher in becoming part of the overall 
66. community here at this particular school and being there when 
67. she needs to call on me. But because she does have a lot of 
68. adult support, it doesn't happen too often. I visit the room quite 
69. frequently to see how the kids are doing, how the instructional 
70. program is going, and I'm sure this particular teacher runs her 
71. program very effectively. But again, most of the support 
72. coming out of Central, and with my support as far as when she 
73. calls on me I hopefiilly am there for her. 
74. 
75. BH: Oh you are. She talks about you all the time. She couldn't 
76. ask for a better principal. I had to put that in. 
77. 
78. Principal: Thank you. 
79. 
80. BH: What are some concerns you have about ED classes that need to 
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81. be addressed by the district? 
82. 
83. Principal: Well I've been lucky in that. I mentioned previously that Rosemont 
84. has been very supportive in providing the teaching assistants 
85. and one-on-one support for this one particular child. So I'm very 
86. pleased. And that's again a reflection of what the district is trying 
87. to do to meet the individual needs of all children. So I'm really 
88. pleased as to the level of support there is in that particular 
89. classroom. So I really can't think of any area where the district 
90. or Central or Rosemont has not been supportive. 
91. 
92. BH: Oh that's nice. Good. Ok. Two more. If there was one suggestion 
93. you have for teacher preparation programs of ED teachers, what 
94. would it be and why? 
95. 
96. Principal: Two I would say. Know your kids, and knowing your kids I think the 
97. way one teaches should be determined by the way kids leam. 
98. You know, the learning styles are so diverse, each kid learns in 
99. a different way. So I hope the ED teacher in teacher training, that 
100. their training gives them a wide repertoire, a wide array of 
101. strategies, learning activities, that they can use. Again, because 
102. I don't think it should be a matter of the teacher bringing the 
103. curriculum to the child but the teacher bringing the child to the 
104. curriculum, again based on the particular needs of the student. 
105. 
106. BH: Ok. Last question. What professional development opportunities 
107. would you suggest that ED teachers take advantage of to increase 
108. student achievement and become more competent in their jobs? 
109. 
110. Principal; Ok. Again, we're lucky that we're in such a large district that our 
111. staff development centrally offers a wide variety of workshops, 
112. inservices, all kinds of training for teachers in just about any area 
113. that you want and I feel that the principal and the teacher working 
114. together to identify those areas that the teacher feels they need a 
115. little more support, a httle more deeper understanding, a little more 
116. knowledge, so that she can do a more effective job, and I think 
117. through the evaluation process it includes that principal/teacher 
118. interaction where we identify those particular areas, and like I say 
119. I think most professional teachers are aware of where they need 
120. that particular help. 
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121. 
122. BH: Ok. Well thank you. That ends our interview. 
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1. BH: I have seven questions. Number 1, what is your perceptions of an ED 
2. classroom in your building, the expectations of the teacher, the behaviors 
3. of the students and the inclusion of students in the regular classrooms? 
4. 
5. Admin.: Well the expectation for the teachers is for them to be open, available and 
6. understanding to the students so where they are able to understand and 
7. comprehend the material that is being taught. As far as the student 
8. behavior goes I know as an administrator that all students behaviors are 
9. different. We like to get the best behavior possible but the inappropriate 
10. behavior does take place and that's what teachers as myself try to change 
11. and or correct. With the inclusion of students in the regular classrooms, I 
12. believe that this is possible and that behavior can be altered so where 
13. these students can be included into the regular classroom. 
14. 
15. BH: Ok. Do you feel the age of the ED teacher makes a difference with 
16. students and parents? 
17. 
18. Admin.: I think that age really doesn't play a factor with the parents because 
19. they just look at the effectiveness of the teacher and the teacher 
20. passion for being an educator. With the students it can be a factor 
21. because of testing the water with the teacher and observing how far the 
22. the teacher will allow the students push him/her. 
23. 
24. BH: You kind of touched on my next question. Do you feel that the gender 
25. of the ED teacher would make a difference with students and parents? 
26. 
27. Admin.: Like I said on the last question I don't think it's a factor except for in 
28. some cases. With gender I think it affects parents more because 
29. some parents might prefer a male because our society has put this label 
30. on men producing results because some parents believe that their child 
31. listens to a male figure better. I think students don't care as much. 
32. 
33. BH: Ok. Do you have a basis on how much support you give to an ED teacher 
34. or any other teacher based on the years of teaching experience they have? 
35. 
36. Admin.: I have in my mind that a newer inexperienced teacher may need more 
37. support than an experienced but at the same time I give support equally; 
38. if they need support I'm here, if I think they need support I'll give it. 
39. 
40. BH: What are some concerns you have about ED classes that need to be 
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41. addressed by the district? 
42. 
43. Admin.: I think the main concern is restraints and what is ok and what isn't. 
44. The district has been faced with numerous lawsuits and these lawsuits 
45. affect the districts budget and our authority. If we're not careful we won't 
46. have anymore legs to stand on and the students will be running and 
47. teaching the classes. 
48. 
49. BH: If there was one suggestion you had for teacher preparation programs 
50. of ED teachers, what would it be? 
51. 
52. Admin.: Good question. Well to make a long story short I would have them have 
53. mandatory hours of shadowing a teacher. There will have to be a 
54. set number of hours that administrators think are fair. Because it can't 
55. be too little but it can't be an out of control amount of hours as well. 
56. 
57. BH: Ok. Last question. What professional development opportunities would 
58. you suggest that ED teachers take advantage of to increase student 
59. achievement and become more competent in their job? 
60. 
61. Admin.: I would personally suggest more classes, conferences and workshops 
62. because this would be the best way to leam and prepare. They should 
63. also have a practical day in these methods as well so they can practice 
64. before they get back to the classroom. These things will make the ED 
65. teachers more competent in their job. 
66. 
67. BH: Do you have any questions or additional comments? 
68. 
69. Admin.: No, there's nothing I can think of. 
70. 
71. BH: Thank you. That's the end of the interview. 
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1. BH: Could you tell me, what do you like best about school? 

2. Student: It keeps me out of trouble. 

3. BH: OK. What don't you like about school? 

4. Student: Some work. 

5. BH: Which work? 

6. Student: Just social studies. 

7. BH: Ok. What do you like teachers to do for you when you're having problems 

with your school work? 

8. Student: Help me. 

9. BH: Ok. What do you like teachers to do for you when you're mad about 

something or having problems with one of your classmates? 

10. Student: Talk to both of us. 

11. BH:And 

12. Student: And tell us, just get us along. 

13. BH: Ok. If you could change one thing about school, what would it be and why? 

14. Student: Violence. 

15. BH: Violence. 

16. Student: Because there's violence going on in the world already. 

17. BH: Ok. And the last question. If you could change one thing about your 

classroom, what would it be and why? 

18. Student: Noise. Cause it's too loud. You can't concentrate on your work a lot. 
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1. BH: Ok. I'm with Student B at School A. Could you tell me what you like best 

about school? 

2. Student: Math 

3. BH; Alright. Why? 

4. Student: Because you get to add and it's fun. 

5. BH: Good. Ok. What don't you like about school? 

6. Student; Social Studies. 

7. BH: Why? 

8. Student; Because it's hard. You have to read a lot. 

9. BH: Ok. What do you like teachers to do for you when you're having problems 

with your school work? 

10. Student; To help me. 

11. BH; Ok. What do you like teachers to do for you when you're mad about 

something or having problems with one of your classmates? 

12. Student; To talk to me. 

13. BH; Ok. And do what? 

14. Student: And like go outside and talk out there. 

15. BH: Ok. If you could change one thing about school, what would it be and why? 

16. Student: Play time all day. 

17. BH; But then you would never leam anything. 
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18. Student: But math every day. 

19. BH: Oh ok. Keep math and everything else has to go, huh? Ok. Last question. If 

you could change one thing about your classroom, what would it be and why? 

20. Student: All the kids who act all bad and like call me names. 

21. BH: Ok. Good. And that's it. Thank you very much. 
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1. BH: Could you tell me what you like best about school? 

2. Student: Studying. 

3. BH: Ok. You like studying? OK. Do you like playing with your friends? 

4. Student: Yes. 

5. BH: Ok. You tell me. What else do you like? 

6. Student: I also like having free time to work on the computers, listening to my 

teacher. 

7. BH: Ok. 

8. Student: And I think that's about it. 

9. BH: Ok. Thank you. What don't you like about school? 

10. Student: Working or getting homework. 

11. BH: Ok. Anything else? 

12. Student: I do like, I mean 

13. BH: You don't like 

14. Student: I don't like, I also don't like to work a lot. And I don't like to be bothered 

a lot. 

15. BH: Uh hmm. Let's stop this and lets' sit closer cause we're going to get them in 

the background. So I'm going to (pause in tape) 

16. BH: Ok. Number 3. What do you like teachers to do for you when you're having 

problems with your school work? 
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17. Student: I like if they help me with my work, help me with my math. 

18. BH; Do you like them to show you examples or do you like them to sit with you 

while you work, or what do you like them to do? 

19. Student" Well what I like them to do, I just like them to sit by me and help me 

through it and that's about it. 

20. BH: Ok. What do you like teachers to do for you when you're mad about 

something or having problems with one of your classmates? 

21. Student: Talking about it. That's it. 

22. BH: Ok. If you could change one thing about school, what would it be and why/ 

23. Student: No homework. 

24. BH: Why? 

25. Student: Cause that way it wouldn't be so hard all the time. 

26. BH: Ok. And the last question. If you could change one thing about your 

classroom, what would it be and why? 

27. Student: One thing about my classroom? 

28. BH:lJhhm. 

29. Student: I would have show and tell every day because that way everybody could 

show us what they been through. 

30. BH: Ok. Thank you. That's it. 
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1. BH: I'm not going to use any names, just say Student B. Ok, can you tell me what 

you like best about school? 

2. Student: I like homework and art a lot. 

3. BH: Good. Ok. What don't you like about school? 

4. Student: Getting into fights with the other children. 

5. BH: Ok. What do you like teachers to do for you when you're having problems 

with your school work? 

6. Student: I like when they, when I need help I want them to help me with it. 

7. BH: Ok. What do you like teachers to do for you when you're mad about 

something or having problems with one of your classmates? What do you like 

teachers to do? 

8. Student: I like, let them put time up on the board. And I want them to take care of 

the problem and me and the other student who it concerns. 

9. BH: Ok. Thank you. And if you could change one thing about school, what would 

it be and why? If you could change one thing? 

10. Student: I would change the rules, the rules that in the classrooms are, like 

kindergarten's in one, like down where all the classrooms like. 

11. BH: Where would you put them? 

12. Student: Huh? 
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13. BH: You say you would change like kindergarten is down the hall. Where would 

you put the kindergarten? 

14. Student: Like put them in one straight row of classrooms. 

15. BH: Ok. Why? 

16. Student: Because I think all of the kindergartens should be together, and then all 

the firsts together, and then all the seconds together. 

17. BH: OK. And this is the last question. If you could change one thing about your 

classroom, what would it be and why? 

18. Student: I would finish the coloring the classroom because the color that's in here 

that's blue is wearing down. 

19. BH: Uh hm. You would change what? 

20. Student; The color of the classroom 

21. BH: Ok. What color would you like it to be? 

22. Student: I'd like it to be nice light blue. 

23. BH: Ok. That's it. Thank you very much. 
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1. BH: The first question. What do you like best about school? 

2. Student: You get to read. 

3. BH: OK. 

4. Student: Well lots of stuff. 

5. BH: Tell me. 

6. Student: I like to read. We get prizes and everything and it's fun because it helps 

me leam and be happy while I'm learning too. 

7. BH: Good. Ok. What don't you like about school? 

8. Student: Well I've always wanted to have a girlfnend and I think that's what kind 

of sucks even when I'm in fifth grade, but hopefully next year I'm going to be 

able to have a girlfnend. 

9. BH; Good. 

10. Student: Because of the school. I'm going to middle school. 

11. BH: What school are you going to? 

12. Student: I don't know. Not yet. 

13. BH: What do you like teachers to do for you when you're having problems with 

your school work? 

14. Student: Help me of course, but if I'm like too fhxstrated and everything, I don't 

exactly want them to tell me the answers, but I do want help. In my mainstream 
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class, I just got back from, she sort of does it for me but she lets me figure out the 

problems. 

15. BH; Good. 

16. Student: And she writes it down for me. She says, ok what's this and this? And 

I'll tell her the answers. And if I don't get them on time, like she'll give me a 

couple of seconds, like probably 30 seconds, and then she'll answer it. And that's 

good. I like that. 

17. BH: Good. What do you like teachers to do for you when you're mad about 

something or having problems with one of your classmates? 

18. Student: Well I don't think it's fair that we get away all the time. We mostly get 

away all the time. And I get away lots of times but I do like it to be a little stricter 

and stuff It's like when people steal something from the lost and found like today, 

I don't think it's fair because this little kid was going to claim that and it was his. 

19. BH: If you could change one thing about your school, what would it be and why? 

20. Student: Well I would like, let's see, that's a toughy, well sort of. One thing I 

could change about my school. 

21. BH:Uhhm. 

22. Student: The things they serve. 

23. BH: Ok. What? 

24. Student: For limch. Because they don't really have good quaUty. They have a lot 

of protein in them and stuff It's just not really good. 



BH: Last question-If you could change one thing about your classroom, what 

would it be and why? 

Student: I don't know. I guess it's a nice classroom. 
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Student B 
SchoolC 

1. BH: Tell me what you like about school. 

2. Student: Learning. 

3. BH: What subjects do you like? 

4. Student: Reading. I like the cursive too. 

5. BH: Ok. What don't you Hke about school? 

6. Student: Math 

7. BH: Anything else? 

8. Student: No. Nothing else. 

9. BH: Ok. What do you like teachers to do for you when you're having problems 

with your school work? 

10. Student: Come to me as fast as they can. 

11. BH:Ok. 

12. Student: If they're helping another kid, they can take their time. 

13. BH: Ok. What do you like teachers to do for you when you're mad about 

something or having problems with one of your classmates? 

14. Student: I don't know. To separate people I think. To separate us and go 

somewhere else. 

15. BH: Ok. If you could change one thing about school, what would it be and why? 

16. Student: Longer recess. 

17. BH: Ok. Why? 
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18. Student: Cause I like to play. 

19. BH: Ok. If you could change one thing about your classroom, what would it be 

and why? 

20. Student: I would change the look. The floor. 

21. BH:Why? 

22. Student: I would change the look. The floor. 

23. BH: Why? 

24. Student: It's all dirty and has holes in it and stuff. 
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Student A 

School D 

1. BH: Could you tell me what you like best about school? 

2. Student: Science. 

3. BH: Why 

4. Student: The reason I like sciences cause you get to learn about the earth and stuff. 

5. BH: Ok. What don't you like about school? 

6. Student: What do I not like about school. I don't know. That's hard. What do I not 

like about school? I don't really hke recess. 

7. BH: You don't! Why? 

8. Student: Cause recess just takes up your educational time. 

9. BH: Oh. Alright. What do you like teachers to do for you when you're having 

problems with your school work? 

10. Student: To help me. 

11. BH: Ok. What do you like teachers to do for you when you're mad about 

something or having problems with one of your classmates? 

12. Student: To talk to me and the classmate to settle it. 

13. BH:Ok. 

14. Student: No. Ask, well let us try to solve it first and then if we can't solve it, then 

help us solve it. 
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15. BH: If you could change one thing about school, what would it be and why? If 

you could change one thing about school. 

16. Student: It would be more science. 

17. BH: Oh, you love science. Alright. 

18. Student: That' s my favorite. 

19. BH: If you could change one thing about your classroom, what would it be and 

why? 

20. Student: More time to spend with kids, other kids. 

21. BH: Ok. 

22. Student: Cause they have us switched around in the classroom from my friends in 

groups. 

23. BH: Well that's all the questions I have. Thank you very much. 
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Student B 
SchoolD 

1. BH: Could you tell me what you like best about school? 

2. Student: The school work. 

3. BH: What subjects? 

4. Student: I like social studies and math. 

5. BH: Ok. What don't you like about school? 

6. Student: Science and English. 

7. BH: Ok. Anything else? 

8. Student: No. 

9. BH: Ok. What do you like teachers to do for you when you're having problems 

with your school work? 

10. Student: Help me. 

11. BH: Ok. What do you like teachers to do for you when you're mad about 

something or having problems with one of your classmates? 

12. Student: Help us deal with it. Like stop the fight and stuff 

13. BH: Uh hmm. If you could change one thing about school, what would it be and 

why? 

14. Student: Have a couple of field trips, because we're never had a field trip yet in 

this school. 

15. BH: And the last question. If you could change one thing about your classroom, 

what would it be and why? 
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16. Student: Everybody when they act up and I'm doing my work perfectly quiet and 

they start it and bug me. 

17. BH: Ok. Thank you. 



APPENDIX L 

ANALYSIS OF 

TEACHERS, ADMINISTRATORS, AND STUDENTS 

INTERVIEWS 
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VHBD=Voice Heard by District 

KA "Yes, I really feel supported from the district. And when I call people to help me I'm 
heard. It may be slow sometimes, but I do feel I'm heard and it's getting done." 

N 
"Well, that's a hard question. Ah, when I think of the district I think of the upper 
level of administration and I don't deal with that. Ah, I deal with mediaries. I have the 
principal support in my building, and for the most part having gone through several 
program specialist. I've had good program specialist. So, if I have questions or 
concerns I can address it to them. Ah, that doesn't necessarily mean its going to get 
answered. So, I don't know how responsive the administration is to their questions." 

P "I feel that if I really need something said I know the appropriate personnel to go to. 
For example, I can go to you which is really good having someone who was a 
colleague of mine who is now an administrator and knows really what teachers have 
to go through cause it seems like alot of administrators have been removed from the 
classroom for so long they land of forget, also, my principal is good at getting things 
done that need to be done. Also, I know if I really bring up my issues. I've never done 
that yet cause so far things have worked pretty well. We got a new field here because 
the teachers got together and filed a grievance, so through TEA even we have gotten 
certain things done that might have not been done if we didn't do it that way." 

K "Yes, through the job-alike meetings uh, I feel that we have come together as a 
program and have direct contact, and uh, definitely feel that a forum for expressing 
myself to the district." 
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ERV=ExlTinsic Rewards Value to Teachers 

KA "I think the most important incentive is feeling supported. Because when you're not 
supported, you don't feel appreciated. You feel like they have lured you in this job 
and they don't care what happens, (ah) I don't really feel I need gift certificates for 
myself Verbal praise is real important, for someone to come in and watch me teach 
and give feedback that is more valuable to me than getting parties or whatever. I 
would like more money to buy things for the classroom. I do spend a lot of money on 
rewards, food, movies, etc...And I'll like somehow that is gets reimbursed. " 
(Laughing) 

N "Rewards for teachers? Extrinsic, i.e. pay raises (laughing). It's nice to be recognized 
for what you do. My first teaching job I was paid about $7,000, it tells you how long 
I've been doing this. It's a good thing you have me down as experienced (laugh) that 
should back that up. I would teach for less now. I like what I do, I feel that I'm fairly 
compensated. The fact I get a little carried away with details and put in more time 
than job-alike meetings are nice because we get feedback. It would be nice to get 
some kind of release time to observe other classrooms to see what other teachers are 
doing. To see what they're doing and what their population is like. It's one thing to 
listen to people describe it, but I want to see them in action. The only extrinsic 
reward is what we get for our pay." 

P "Well, you start with money obviously, teachers are very, very big on money! My 
personal feeling about that is I'll like to make more. I have fnends that come out of 
law school and the first year they're making three times as much money than me. I 
think teachers need to be paid more, but I think we're paid okay. As far as, other 
rewards, I'm real curious on how people become teachers of the year because I read 
about someone and I'm not saying I conie close to becoming teacher of the year, but 
I'm real curious how that happens. I think that if you're a teacher and looking for 
extrinsic rewards then you need to go to another field (laughing). Because I think the 
greatest rewards are the rewards you get day to day from your students. Actually, 
they give you rewards when they make comments and you see them tumed on to 
learning. And that's the greatest rewards, and if you're not to that I don't think you 
should be a teacher." 

K "In terms of my paycheck (laughing). Well, that's a tough one. I think we're not 
necessarily compensated fairly. However, when you consider the benefit package 
that goes along with it and the vacation time, I guess its pretty reasonable. I certainly 
have no bitterness about my salary. Another extrinsic reward is the opportunity for 
career development and getting to know other faculty and professionals in the field 
through the various meetings in the district." 
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FHFT=Future Hopes for Teachers 

KA "I think the position of ED teacher is only going to get tougher in the future. I see 
kids coming in with alot more problems than before, more severe problems. I think 
its going to be more of a challenge. And I think a critical part of that is the support in 
the room. I can see myself right now in order to do a good job I need the people in 
here and smaller class size. I think that's being recognized. TUSD has a cap of twelve 
and I think that's a good ration. I think that's critical to keep having the support in the 
classroom. And having the support from your administration and inservices and staff 
like that, but it's getting tougher." 

N "You're going to give me a chance to climb on a soapbox aren't you, (laughing). One 
of the things that really bothers me after working for the TUSD for sixteen years, and 
I'm dealing with nine, ten, eleven year olds. My class make-up and I never had less 
than eleven kids. I always had a balance of mild, moderate, and severe handicaps. 
The mild handicapped we got out. The moderate we were able to by the time they 
were going to middle school. If I had them for two or three years most of them, if all 
things being equal, were able to be mainstreamed at least part of the day. The severe 
kids are just severe and sometimes you're not able to get them out. It's not going to 
happen. This population is becoming more and more severe. Consequently, our 
success rate of getting these kids out is going to be continued dripped." 

P "This is a question I battle with because there's a part of me that feels that all Ed 
students are kept out of the loop of inclusion because no one wants to deal with 
disruptive students." 

K "My hopes would be I understand there's a significant issue of burnout with ED 
teachers (laughing). I'm pretty determined not to be a statistics in that category. I 
think the program you started this year, the job-alike meetings is definitely a step in 
the right direction. At least, I see that as a big stress reliever, to be able to vent and 
see other teachers are having the same problems. As long as that program continues 
to be around and evolve, that will be a great contributor for teachers to remain in the 
field." 
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EET=Evaluation of ED Teachers-Site Adminstrator or SPE Administrator 

KA "I think SPE administrators, but I think 111 like to be evaluated by both. Principals 
see me on a daily basis. He sees me among "the regular kids". I like his perspective 
because you sort of lose perspective of what's normal because you're always dealing 
with ED students. On the other hand, I feel SPE administrators would give me more 
valuable evaluations. Most of the time what I found is the site administrator is so 
happy that you're maintaining the class that they don't really care about anything else. 
They're just happy "you're doing great". I might be doing a good job but there's 
always room for improvement." 

N "The site administrator should be evaluating on how well Tm functioning within the 
faculty. Unless the site administrator has training in ED. My experience has been that 
most of the time they have no clue of what I'm doing. So they judge you on if they 
feel comfortable in the classroom, how many explosions you have, referrals to the 
office. SPE is kind of a catch all. If someone comes in with a background in HI that 
has no more ideas of what I'm doing than the site administrator. To be honest with 
you I know what I'm doing is working. So I don't need to be evaluated." 

P "The person I'll like to evaluate me is my peer teachers. I'll like a peer teacher and I'll 
like the evaluation not to be something to be fearful of but something to be excited 
about because you leam from someone else." 

K "SPE administrators. It's not so important that they do the evaluation, they should 
just come up with a separate evaluation form. I found the evaluation forms a little too 
generic, especially for a SPE program and ED program. Where there's alot more 
issues, mainstreaming, faculty, consultation, and so forth. I think a SPE evaluation 
can address that a little more specifically." 
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RET=How to Retain ED Teachers 

KA "Again, it goes back to support. The people in charge of making the decisions I 
haven't felt the support because you hear we can't do this, and consensus, and all that 
stuff is irrelevant. You know they keep saying we want to support the ED teachers 
and giving us this fancy inservice and this and that. The bottom line is we need stuff 
for the classroom." 

N "I think a lot of it goes into teachers liking what they do. And how much support they 
receive from their sites...There's no time to sit down and work with the aides. That's 
something the district could do recognize that position, pay people for putting in the 
extra time." 

P "Well, to be frank with you Ed teachers I've seen in this district, not just in this 
district, but the ED teachers all through out Tucson that I know, some are very good 
and some aren't...! feel that every ED teacher should have access to a counselor who 
they can talk with. Also, if you have time for getting together and doing it during 
school time, and you're doing something that will ultimately help the students. Cause 
if you're feeling less stressful and you're hearing that other people are having the 
same problems as you are, you start thinking, oh this is just part of the job. Besides 
that, regular school I think if you have a student that needs to be mainstreamed, you 
need to mainstream that student." 

K "I haven't been around long enough to know what I should expect or need. I think just 
the support network that you started with the ED job-alike meetings can do alot in 
that department. Also, setting up the web, the phone tree has helped which is a 
support system. I know I've been in contact with two teachers not just the job-alike 
lunches, but on the phone for some emotional and professional support. Getting to 
know other ED teachers in the district avoids isolation." 
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DATA ANALYSIS 

Administrator Interviews 

Coding 

A Academics 

A Age Characteristics 
G 

B Behavior Management 

G Gender Characteristic 
E 

M Mainstreaming 

O Other important characteristics 

O Observations of other important factors 
B 

PD Professional Development 

S Student Expectations 

SP Support criteria 

T Teacher Expectations 

TP Teacher Preparation Changes 

Y Years Teaching 
T 

Code: 

A 

SAline31-34 

SAline 36-40 

SAline 152-158 

we do focus on academics mostly, to build academic skills in the 
students so that again they feel confident and comfortable to return 
to a regular program. 

looking at their academic capabilities to make sure they can 
compete when they return and they feel competent because we're 
planning on every student going back. 

Mostly it's in teaching good soHd remedial academic skills, just 
good solid academic skills for these kids so that they feel like 
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G 

SAline 63-67 

SAline 126-128 

SBline 33-36 

SBline 38-41 

SCline30-36 

SCline36-38 

B 

SAline 142-149 

they're learning. Feel like they're going someplace. Feel like 
they're worthwhile as a person. Behaviors change and 
opportunities start to open for them. 

I think age can make a difference. I've seen experienced teachers 
not being able to relate to students, also, I've seen younger teachers 
not being able to relate. 

With young teachers especially, if you start providing them with 
everj^hing they need, they're never going to get the experience of 
thinking on their feet. 

I think the difference is minimal. The teacher's strategies and the 
skill with which the teacher operates is going to speak for him or 
herself when interacting with students and parents. 
there's the initial judgment that a parent or a student might have 
based upon what a teacher looks like, but the actual day to day 
interactions will tell the truth about a teacher. 

I don't believe that the age has anything to do with it. There are 
other qualities that a teacher must possess, organizational skills, 
knowledge of curriculum, knowledge of their specialty and the 
needs of those particular kids, just being resourceful. 

I don't think age is a factor as long as these other competencies are 
demonstrated by the teacher. 

the teachers that I know who use effective teaching strategies have 
very little behavior problems. They don't even have to impose 
much of a behavioral structure because it's built into the effective 
strategies. The kids are excited about learning. They know when 
the teacher's excited about learning and about teaching and it's 
contagious. And that is behavior management or modification in 
itself. 

SAline 149-152 I do think they need some behavior management points. They need 
to know about point systems and so on and how to make parent 
contact. 
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GE 

SAline 89-90 

SAline 98-99 

SBline 47-50 

SCline 47-48 

M 

SBline22-27 

SClinel8-25 

O 

SAline 68-69 

SAline72-77 

SAline 91-92 

SAline 96-98 

The gender of the teacher makes a difference with parents more 
than with kids. I run into parents very often who say I want my son 
to have to have a man teacher, he responds better with males. 

I think parents get more concerned about the gender they're going 
to have because they feel the man is stronger than do the kids. 

I think it does make a difference that some students and some 
adults have the background where they respect a particular gender 
differently than another. And that's that person's outlook or the 
way they see the world. 
This is the second Ed class that I've had here and both times I had 
a female teacher. So I have no comparison on gender. 

It's my goal that the students are mainstreamed in regular 
classrooms and that's the expectation of the teacher. And I'm 
hoping that the teacher and I will work together with that. And my 
experience has been that students can be included in regular 
classrooms successfully. 

There's a lot of mainstreaming going on with the ED kids and 
going very well. 

Personality is more of an issue with teachers of ED students. I 
think to teach ED kids you have to be an artist. 

the traits most important, kids look for somebody that they feel 
secure with, safe with, structure. They know there's going to be 
limitations and they also know that there's going to be flexibility 
when they need it, and they look for people who truly care about 
them. 

I really think that structure is structure and effective teaching is 
effective teaching. 

I think it really depends on the teaching strategies and again going 
back to the caring for the kids. 
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OB 

Scline 13-16 

PD 

S Aline 137-139 

SAline 189-192 

S Aline 192-195 

SAline 196-201 

SAline 202-208 

SAline 212 

SAline 213-219 

the teaching assistants are also very capable, very competent, and 
really help her with the instructional program and with the 
behavior, so as a team they work very well and they also have high 
expectations. 

I really believe that we need to be training our teachers in academic 
skills at least as equally as we do behaviorally. 

observing one other teacher is very important. There needs to be a 
true mentoring program but the mentors has to be master teachers 
not just mentors because they want to be mentors. 

It would be good if the district identified master teachers and have 
new teachers shadow these people on a regular basis, maybe once a 
month or once every two weeks. 

there should be regular meetings during the working hours for ED 
teachers to share ideas done during the daytime where they're still 
fresh and can talk about academics not behavior. The focus will be 
on instructional strategies, because that's going to be the key to 
their survival. 

Getting together, talking in groups, having guest speakers talk with 
them, talk with them not to them, have make it-take its. Make it-
take it programs, which are, they will really sit down and create 
their own projects which then they will bring back to the classroom 
and be able to transpose to the kids. And this should be at least one 
a week. 

teleconferences are important. 

On a rotation basis ED teachers should be sent to national 
conventions so they feel a pride in what they do and a 
connectedness to other people across the nation. It has to become a 
perk for oiu* Ed teachers to go to the BD conference, the national 
conference, to the CEC national conference and to represent ED 
just feel that they're not alone out there. 
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SBline70-76 

SBline 91-97 

SC112-115 

S 

SBline 17-21 

SP 

S Aline 110 

SAlinel 15-120 

SAlinel21-124 

SBline 57-61 

Some inservicing on legal things that come up with regard to an 
ED class so we could deal with it or kind of think beforehand 
before something occurs. Very regular classes on working with 
students during a difficult situation and then also on restraints. 

classes in variety of teaching strategies, and how to adapt to 
individual student learning styles in a classroom, creating 
classroom atmosphere where there's a real good rapport amongst 
the students and teacher. 

Our district provides a wide variety of inservices and I feel that that 
principal and the teacher working together to identify those areas 
that the teacher feels they need a little more support, or better 
understanding so they can do a more effective job. 

I know that some of the student behaviors will be different and that 
those different behaviors would have brought a certain degree of 
basically failure. And that's what we're looking to change, that 
those behaviors would change so they they're able to be more 
successful. 

I do not give more support to an inexperienced teacher as opposed 
to experienced teachers. 

As a rule of thumb I give support to the teachers who need support 
at the time. There can be teachers who need support in some areas 
who are experienced, and young teachers don't need it in that 
particular area. When I see a need for support or if I'm asked for 
support, I support both young and older teachers equally. 

With younger teachers I let them go a little bit further without 
getting all, pulling out the supports, only to give them some 
training and some practice in decision making skills and trying to 
analyze problems themselves. 

I don't use years of experience as the only factor for the amount of 
support I give. It could be that someone with a lot of years of 
experience would need my support for some reason. It all depends 
on what happens, what is occurring and what kinds of requests for 
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SCline 58-59 

SCline 64-67 

T 

SAline 44-47 

TP 

SAlinel64-166 

SAlinel70-172 

SBline 81-83 

SCline 96-104 

YT 

SAline 78-80 

SAline 82-83 

support are directed to me or what I see in the teacher that needs to 
be supported. 

Most of the placements are made centrally, most of the support 
comes out of central. 

My role is supporting the teacher in becoming part of the overall 
community here at this school and being there when she needs to 
call on me. I visit the room quite frequently to see how the kids are 
doing, how the instructional program is going. 

Promote in our school is that the teachers have high expectations 
of the students. We want high expectations not only behaviorally, 
but we want high expectations with internal beh (-(-(BK-( 

I would make teachers actually become dual certified in a teacher 
education program. I think they need to know everything there is 
to know about teaching reading and teaching basic math. 

They need to have a master's degree. They should get their general 
education degree and then their master's degree in ED. Then a lot 
of emphasis has been placed on strategies. 

Establish class rapport, a family atmosphere or a good cooperative 
atmosphere coupled with behavior management ideas and tips. 
Know the kids, and the way one teaches should be determined by 
the way kids learn. There training should give them a wide 
repertoire, a wide array of strategies, learning activities, that they 
can use. 

I do find inexperienced teachers to be sometimes more defensive or 
maybe not as secure in their positions, so they're not as flexible as 
maybe some of the more experienced teachers are. 

I've worked with some of the most vintage teachers who are good 
and bad and some of the youngest teachers who are good and bad. 
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Teacher Interviews 

Coding 

A Age factor 

B Background 

C Classroom Management 
M 

C Current Research 
R 

FP Future Plans 

G Gender Factor 

I Instructional strategies 

PR Parent Relationships 

P Paperwork 
W 

J Job Satisfaction 

P Personal teaching beliefs 

R Relationships with colleagues 

S Strengths 

St Student Achievement Factors 

SA Support from Administrator 

R Recommended changes 
C 

TP Teacher Preparation Classes 
P 

PD Professional Development 

A 

SAlinel29 

SAline 193-194 

I will not be teaching for much longer, because I believe you need 
to be younger. And when I say younger, part of it can be just in the 
way you look at things and act. 

When I was 25,1 could really relate to the kids, partly because I 
was listening to their music. 



176 

Sbline 123-124 I would guess no about age because, once you pass 30 you're older 
than dirt to them anyway. 

SCline 106-113 I really get the sense that the kids because of my age, I think they 
relate to me better. I think they listen to what I say a lot more 
because they think I'm not too far away from what they're 
experienced. I think they trust me a little bit more with my age. 

SD84 Yes, they often ask me my age and wonder if I'm too young to be 
teaching and question my professionalism. I don't know if it's 
because I wear jeans a lot, but jeans and tennis shoes tend to 
convey a younger, youthful image. But I feel it also works to my 
advantage in terms of identifying with them on a certain level 
emotionally. In terms of culture, I can identify with theirs, I'm a 
little bit closer to them in age, so I can identify with their culture 
easier than an older teacher might be able to. 

B 

Sbline 4-7 I fell into this career field. I originally was working with mentally 
handicapped kids and wound up with a job with a residential 
treatment center and really enjoyed it. 

SCline 5-9 I originally started out as a regular elementary ED teacher and 
when I did my student teaching I found that I was always drawn to 
the more difficult children with behavior problems and I found that 
I enjoyed the challenge or working with them. 

Sdline 8-10 I grew up with a disabled sib, and that's sort of given me a good 
disposition toward the disabled. 

CM 

SAline 268-269 

Sbline 145 

Scline 141 

Sdline 134 

I don't like level systems, I don't like point systems. I like the 
gambler's approach, or the common sense approach. 

Yes, it's a comfortable classroom and I think that this system that I 
use works pretty well. 
Yeah, I feel effective. 

Yes, largely due to use of time out rooms and we're been able to 
use locations throughout the building to get disruptive students out 
of class. I'm able to maintain a good learning environment in the 
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classroom and deal quickly with the kids that are disruptive 
without having disciplinary action. 

CR 

SAline 577 No, I've been lazy. I'm too tired to go home and read stuff. 

Sbline 209 I do pretty well with that. 

Sbline400-403 Some probably, not as much as I could. There are certain things 
that have always been good teaching and will probably always be 
good teaching, and for what I want to accomplish with these guys, 
which is basic literacy, I don't really need to get too fancy. 

Sbline 428-440 You know there's not a lot out there. I get a couple of magazines, 
but most of them seem to have absolutely no bearing on reality. 
I'm willing to put the time in. I just don't know where I would put 
it. 

SCline 319-324 Yes, I feel like I do a lot of collaborating with colleagues, and 
we're always sharing new ideas and new things, and I feel I 
implement a lot of new stuff. I wish I had more time to stay more 
current with the research, but there's no way I can keep up with 
reading joumals and newsletters. 

Sdline 383 I'm not sure what has led me to less innovative. I've done some 
interesting things in the area of physiology and brain research and 
incorporating physical movement and how that might relate to 
emotional state and the therapeutic effect of exerting yourself 
physically and achieving a mind/body connection. 

FP 

SAline 615 I will eventually have to move to a less stressful environment. 

Sbline line 409 I will stay in Ed as long as I feel that I'm making a difference with 
my students. 

Scline 345 I can't see myself doing this for 25-30 years. I already feel after 
three years like I'm starting to bum out already. It's not necessarily 
the kids. It's the whole picture of it being so hard all the time and 
so stressfiil and so draining. Maybe I'm just not in an environment 



that I feel, nurtured and encouraged, and maybe if that 
different. 
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Sdline406 

G 

SAline210-211 

SAline 222-226 

SAline 226-230 

SAline 230-233 

Sbline 125 

SC line 114 

Sdline 92 

I 
SAline 239-240 

SAline256-259 

Sbline 141 

I'll be here as long as they have the facilities available that they do 
and I'm getting the support that I am. I'm still intrigued by the 
disability and very rewarded by the interaction I have with students 
on a daily basis. 

Being a male I think in this field is a tremendous advantage. 

Culturally depending on, well this goes across the board to some 
degree, there are different cultiires where women aren't respected 
as much and the man is head of the household, and so I think I get 
more respect right off the bat because I'm a male. 
I think it's harder on women who become ED teachers, because 
they're generally dealing with kids who've been brought up by the 
same sex. 
I've had parents request me or the kids beg to be in my class 
because I'm a male. 
I think gender is an issue for some kids, I had students who have a 
history of having responded better to males or better to females. I 
think if you present yourself to the child handed manner and you're 
consistent, they're going to leam to trust you. 

I get called mom a lot. I think with men they would be more 
challenged whereas with a female I don't feel that they worry about 
being challenged as much. I think that cuts out a lot of the power 
struggles and stuff like that. 
We have a nice balance of gender in the classroom. Two female 
support staff and one male. Everybody gets a chance to play good 
cop and bad cop. I don't see a bias one way or the other. 

I feel I'm effective, but there are days when I'm just too 
emotionally drained firom dealing with behavior. 
I've been trying to do other projects where kids are using their 
hands as much as possible. If they can do something that 
incorporates their hands and their minds, they leam more by doing 
than by listening. 
Yes, I see increases in my kids functioning levels. 
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SCline 124 Effective in instruction. I know I'm a good teacher. I know that I'm 
very good at planning. I know I'm very good at researching and 
pulling materials together. But I have the damdest time keeping my 
class on task long enough to teach them anything. When I do small 
group I feel effective. 

Sdline 108 I think that's maybe my weakest area. Because of struggling with 
the various ability levels and age groups and subject matters. 

SAline52-53 

SAlinellS 

SALine 383-388 

S Aline 431-435 

Sbline 44-51 

line 85 

Sbline 238 

Sbline 302 

You know you make a difference. 

My paycheck. 

Finding the student's heart and seeing all the beautiful gifts that 
students has to bring to the world is so great, and then getting that 
student to share the gifts, and that it's okay to have these gifts and 
to give them out. And it builds their self-esteem. I love this field 
because I'm good at getting those gifts. And I know everybody has 
a gift, at least one if not many. 

The best thing I can ever hear is wow!! Or having a colleague 
wanting to emulate what I've done. Or when they come to me for 
advice about some student they're having problems with. 

The progress that I see in the students. The fact that I see kids 
improve academically and I see them start feeling good about 
themselves, and their behaviors come under their control a little 
more when they feel like they can compete academically. 
where you see a change in attitude, where the child starts thinking 
about other people instead of themselves. It gives me the 
opportunity to be enthusiastic and really reinforce it. It's a change 
in how they view the world I guess. 

Being recognized for doing a good job, which boils down to praise. 
What I find rewarding from the administrator is that they trust me 
enough to let me do my job. 

I'm afraid that we're going to wind up with more and more severe 
kids. I'm going to wind up as kind of a baby-sitter. Then I won't 
like my job any more. 
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Sbline 309-317 I think everybody gets stressed in this job occasionally but I have a 
good relationship with both my aides. I have a husband who will 
listen to me vent when I need to vent. The autonomy helps, I'm 
pretty much able to juggle the schedules so what I need to do gets 
done in a reasonable time frame without feeling like I'm making no 
progress or just treading water. 

SCline 44 The only thing I really feel that I'm ever recognized for is keeping 
the kids in control. As long as they're not going off or causing 
problems outside the classroom where people don't have to be 
called in to deal with things, I feel everyone is happy. 

SCline 74 Seeing kids behavior improve and their self esteem. When they 
allow you to love them and they love you back it's real rewarding. 

SCline 179-180 my opinion being respected, feeling like I'm empowered by the 
district. 

Sdline 11 I think it's very rewarding to see small incremental steps being 
made in kids who are behind and I enjoy very much seeing them 
get to a grade level or age appropriate behavior and academic 
work. 

Sdline 41 And they're also been there morally for me in terms of providing 
good feedback, in terms of how I'm doing professionally as a 
teacher, and they're echoed some of the development that they see 
in the kids and how they're seen the kids grow up and given me 
credit for that, which makes me feel good. 

Sdline 48 Working with the kids first and foremost, making connections with 
them, especially those that tend to be withdrawn and a little more 
pensive with teachers. Working with my fellow teachers. I've 
really come to appreciate the expertise and support of my 
colleagues. Without their support of the inclusion of our kids in 
their classrooms, our program wouldn't be possible to achieve the 
level of success we have. 

Sdline 203 The ED job alike group meetings, the release time given for us to 
get together at lunch. I found that to be extremely helpful and 
therapeutic. 
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SD316 I don't feel supported is on the issue of discipline and removing 
students quickly from the classroom, and that has a lot to do with 
parent support. 

PR 

SALine 357 Yes Extremely. 

Sbline 151 I've had very good parent relationships. 

SCline 146 I've always had great relationships with parents, even the most 
difficult parents. 

SALine 372-378 I will never call a parent and tell them the bad things unless we're 
dealing with dangerous situations. I'd rather call them and tell 
them the good things the kids are doing. Accentuate the positive. 
But they don't know the beautiful things that their kids have. 

SD line 149 No, Maybe I'm becoming jaded in that area due to the lack of 
participation. Unfortuanately, about 75% of the parents I don't 
have consistent communication with and I think I've maybe given 
up on a few of them because it is so difficult to reach them. 

PW 

SAline 308-322 

SBline 170 

SCline 152 

SD line 163 

R 

Waste of time. I write my lEPs, I don't want to break the law. It's a 
legal docxmient. 

I tend to write very general lEP goals, just because I think if you 
make it too specific then you're not looking at the whole child. 

I think the lEP is a waste of time. To be honest, I don't really 
follow the lEPs. In theory of why we write the EE? is good but I 
don't think in practice they do what they're supposed to do. 

That's something that I could probably use some improvement on. 

SAline 403-404 I get along pretty much with everybody I work. 

SAline 417 I like to pat my colleagues on the back as much as possible. 
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SBline 22-24 

SCline 39 

Sdline 182 

I think that I'm recognized among the faculty for trying to help 
them when they have children who have behavioral difficulties. 
That kind of falls into my areas of expertise so I'll try to help them 
with behavior plans or do reverse mainstreaming. 

My attributes are recognized by my colleagues. 

Yes, I think that's crucial that I maintain, a minimal level of 
correspondence there so that they're not feeling like I've just 
dumped the student in their classroom and that they're always got 
an immediate referral to me if the student should have any 
difficulty. 

RC 

SAline 148-150 

SAlinel76-182 

SAline 183-185 

SAline 339-344 

SAline 493 

SAline 679-680 

Sbline294 

For the younger grades I would cut their day by an hour at least. I'd 
rather have 4 or 5 quality hours. And that last hour the kids are just 
going crazy....I'm not saying to send them home, maybe send them 
to some kind of rec. program, that could be therapeutically run 
through the school district. 

figure out different times, maybe twice a quarter, that would be 8 
times a year, where ED teachers can all get together in a very 
relaxed setting and sit and just talk about issues. And have more 
support for each other. And when everybody hears that other 
people have the same problems, sometimes it makes it easier. 

I really think principals should all be required to spend one day per 
quarter in an ED classroom and take it over and teach it. 

I do believe that a different system could be made for the lEP. See 
more done when a kid leaves my classroom 
to go to another teacher, that I would have some kind of form to fill 
out or even, writing a book about the student for the next teacher. 

The money. 

I find a lot of people who do spend too much time obsessing on 
school and this and that wind up buming out faster. 

I do have concems about the level of severity of the kids we put in 
classes because if we get to the point where we're dealing with 
children who are really sick, we're an education facility, my job is 
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Sbline 100-101 

Sbline 257 

Sbline 369 

SCline 91 

SCLine 93 

SCline 190 

SCline 221-226 

SCline 295-298 

to educate, its not to do therapy and it's not to medicate and it's not 
to try to psychoanalyze. 

See the district develop a consistent discipline policy. 

The paperwork. 

It causes less stress when you are autonomous. Not scheduling 
around 19 other persons. 

I'd like to have another ED class at this school. It's very isolating 
working as the only ED teacher. 

If I had a place where I could take kids that needed to be timed 
out, where I could separate them from the room. 

The class size should be changed. I think 12 is just too much. Ten 
or eight kids would be better. 

I think more social skills should be taught. We need to teach these 
kids how to get along with others. 

If they're going to have someone in the ED program leading us, it 
needs to be someone who's currently working in the field and 
knows what's going on and knows what current and effective, 
there hands are still in there. 

Scline 363 

Scline 416 

Scline474 

Sdline 62 

Being in the classroom you lose touch with new stuff and you get 
stale. I think it's important to stay in classes forever, keep that 
freshness. 

I think placing kids appropriately would help and more aide time. 

We need more of those FOSS kits, like that kind of stuff, with day 
1, day 2. 

I would like to see a delineation between disabilities in terms of 
conduct disorder vs. legitimate emotionally disturbed. It's crucial 
to separate these kids. 

Sdline 210 I'll like to see release time, even if it's just for an hour at lunch, 
once a month or even less often, it's probably the valuable thing I 
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Sdline 221 

Sdline 271 

could get as a reinforcement because it also, provide time to spend 
with other teachers. 

operate the program at its designed level of capacity-not go over 
12, create more classrooms to remedy the overcrowdeness. 

I think the self-contained model is obsolete. I don't feel it benefits 
the student with this particular disability. It should be the full-
inclusion model but you have to provide the support to the general 
education teacher, extra adults, MHT's or SPE certified teacher in 
the same classroom with that teacher is the only way to go about it. 
Keep a small ratio between the number of special ED students. 

S 

SAline 59 

line 71-78 

SAline 143-145 
SDline 20 

My number one strength is that I really care about kids. 

I'm caring, compassionate, I'm definitely willing to own my 
mistakes, I admit my mistakes in front of my students. I think it's 
important they see that I'm a human being. I also admit when I get 
mad and I try to show them how I deal with my anger. And I think 
my being genuine is my strongest suit. I can talk and generally 
keep my kids interested in what's going on. 

I would like a lot more time with ED people on school t 
my commitment to the kids in the classroom is my real strength. I 
feel that's appreciated a great deal by both my administration and 
support staff 

SA 

SAline 83 

SA445-446 

100% support by my administrator. 

I like the administrator to be fair and give good constructive 
feedback. 

SB31 Yeah 

SC52 I feel like I'm supported to the extent possible. I don't think my 
administrator is effective with my kids. I don't feel I can use my 
administrator as support for discipline. 
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SCI 73 Feedback, positive feedback on specific things that I'm doing. I 
need someone to mirror what I'm doing well so that I know that's 
what it is. From the district, support when I'm having a tough time 
in the classroom whether it be some more staff. 

SDline 24 I have excellent support from the administration and they give me 
positive feedback on a regular basis about how I'm handling 
situations with kids. 

SDline 33-34 The principal has never hesitated to provide support in terms of 
time out areas that I need which are crucial to our program. 

SAline 65- 66 I'm a natural performer, and being an ED teacher I really believe 
you have to, almost like being on stage. 

SAline 565-572 I don't think everybody's cut out to be an ED teacher. I don't think 
you can teach certain people to be ED teachers. I think you have a 
certain kind of personality to become an ED teacher. But if you 
don't have that personality, it's never going to work, and no matter 
how much teaching or training you have it won't help you. 

SA673 To be a successful ED teacher, you'd better be prepared and be 
dedicated, and be willing to put the time in. 

SBline 279 I think these kids need to be taught the basics. 

SCline 15 It's hard though. A lot of days I wonder if I made the right decision 
because its an uphill battle. Every day is a fight and you don't get a 
lot of positive reinforcement back firom the kids, from the staff. 
Not quality feedback. 

SBline 468 My goal is to get them into a class with 30 kids and nobody's 
going to be teaching to their strengths. So I want them to learn how 
to not necessarily depend on that. I individualize to a reasonable 
extent. 

SCline395 It's physically impossible to individualize the program to meet 
every student's individualized needs and do it in such a way that's 
interesting and hands on. 
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TPP 

SALine553-556 Before you can even take a course, the first thing you should do is 
go around to several classrooms and spend a month in each 
classroom volunteering maybe 4-5 hours a day and really see 
teachers in action and students in action. 

SAline 562-564 I think this will weed out a lot of people who know they don't want 
to teach ED. 

SBline328 Having seen the toll that this job is taking on some young teachers, 
I don't know if they need a longer student teaching period. Do a 
one-semester student teaching where the cooperating teacher is 
spending a lot of time modeling in the classroom, and then really 
step away. 

SBline 344 match cooperating teachers with student teachers where they have 
similar personality traits I suppose. 

SBline348 young teachers are feeling like they're not getting any support in 
the building, they feel like they're being asked to do something and 
then it's really vague as to how far they're supposed to go and what 
the limits are. 

SCline 262 A lot. I don't feel like the program was really effective at all. It was 
a lot of theory. A lot of memorizing of definitions, ridiculous stuff 
that you will never ever use. We should have had more classes 
where we watched videos of situations and discussed various case 
studies. I don't feel it prepared me. Luckily, I had two master 
teachers I learned a lot from, but the program was a waste of time. I 
felt that the person running my program was so out of touch with 
ED kids. 

SDline 336-347 I believe that more than 3 hours should be required to be certified 
to teach an ED classroom in methodology. Perhaps some 
fimdamental psychology coursework should be required, 10 to 15 
hours of psychology, child development. I don't feel I was 
prepared, for what the classroom presents after my coursework was 
completed. Exposure to more than one program would be crucial. 

ST 
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Important that my classroom suits the needs of each of those 
students. When it doesn't, I am the first to look at what can I do 
different, and I'll make modifications. 

I wish we had more professionals coming in and sharing new ideas 
and stuff. Cause a lot of these teacher inservice days are a waste of 
time. It's garbage. It's touchy feely stuff that we're not using. 

More behavior management techniques. Techniques for burnout. 
Techniques for collaboration and how to, you know, stay together 
and give each other support. Inservices to talk about ways to swap 
materials and swap curriculum and units. 

I would probably go out next year and try to visit as many Ed 
classrooms as I can. I think that's infinitely valuable just to observe 
different methods to see how different programs work. 

I do intend to use my summers to reorient myself to the field and 
take coursework to reorient myself with current methodology in the 
field. It's difficult to find the energy to do that during the school 
year. 
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Code: 

L 

SAl lines 
SB 1 lines 

SB21ine4 

SBSline 4 

SCI line 3 

SC21ine 4 

SCSline 3 

SDlline 3 

SD21ine 4 

D 

S A nine? 

SBlline20 

Student Interviews 

Coding 
L-Like about school 
D-Dislike about School 
T-teacher characteristics/positive 
TN-T eacher characteristics/negative 
RC-Recommended changes 

It keeps me out of trouble. 
Studying and playing with friends, having free time to work on 
computers, listening to my teacher. 

like homework and art a lot. 

math, because you get to add and it's frm 

learning 

Science, because you leam about the earth and stuff 

You get to read a lot of stuff 

The school work, social studies and math 

I like the teachers and having the feeling of accomplishing work. I 
get a lot of good grades and I like that. 

Some work 

Working or getting homework. I don't like to work a lot. I don't 
like to be bothered a lot. 

SB21ine 8 

SBSline 12 

Getting into fights with other children 

Social Studies, because it is hard and you have to read a lot 
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SCllinell 

SC21ine 13 

SC31ine 16 

SDlline 11 

SD21ine 13 

T 

SAllinel6 

SAlline21 

SBlline39 

SBllineSO 

SB21ine 13 

SB21ine 19 

SB31ine 21 

SClIine20 

SClline 30 

SC21ine23 

SC21ine 28 

SC31ine31 

SC31ine 47 

Math 

I don't like recess because it takes up your educational time. 

I've always wanted to have a girlfriend 

Science and English 

I don't like the long hours and I figure the school has 5 days and 
we only get 2 days off. I think it would be fair if we work longer 4 
days a week and had 3 day weekend. 

Help me 

Talk with both of us 

I like help with my work, help with my math. I like them to sit by 
me and help me through it. 

Talk about it 

When I need help I want them to help me 

Put time on the board and take care of the problem and me and the 
other student 

To help me and to talk with me 

Come to me as fast as they can. 

To separate people I think. 

To help me 

To talk to me and other classmate to settle it. 

Help me of course, and I'll get extra time to do the work 

Well I don't think it's fair that we get away all the time. I like it be 
a little stricter and stuff. 
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SDlline 20 

SD21ine22 

SD21ine 28 

RC 

SAllineSO 
39 

SBlline55 
68 

SB21ine 25 

SBSline 35 

SCI line 40 

SC21ine 38 

SC31ine 61 

SDlline 30 

SDlline 36 

SD21ine 40 

SD21ine 50 

Help me, help us deal with it. Like stop the fight and stuff. 

I like them to explain it step by step 

I like to be left alone. Sometimes I just like to ignore it and let me 
cool off 

Violence 
Change the noise level, you can't concentrate on the your work 

No homework, so it wouldn't be so hard all the time. 
I would have show and tell every day because that way everybody 
could show us what they been through. 

I would change the rules 

play time all day and math every day 

longer recess and the look, the floor, it all dirty and has holes in it. 

It would be more science. More time to spend with kids, other kids 

The things they serve for lunch. They don't have good quality. It's 
a nice classroom and the we have a good teacher. She tries not to 
lose her temper and she doesn't that much. 

Have a couple of field trips, because we've never had a field trip 
this school year. 

Everybody when they act up and I'm doing my work perfectly 
quiet and they start to bug me. 

I would try to get the school board to change the 5 day week. 

I think a little less kids because then you get more attention and 
you leam better. 
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