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ABSTRACT 

This doctoral study aimed to research the origins and languages from which the 

picture storybooks were translated and published in Taiwan in year 2001, to identify the 

major themes and genres of those translated picture storybooks, and also to examine the 

language and cultural suitability of a small number of translated picture storybooks. A 

two-step research design of content analysis was applied as research methodology, and 

two sets of research questions were asked. The subject that was investigated in the study 

was English-to-Chinese picture storybooks from Taiwan. 

Step one was to survey the picture storybooks in Chinese translation in aspects of 

country of origin, language, publishers, themes, and genre. A total of 276 children's 

picture storybooks in Chinese translation were included for examination. Step two was to 

analyze the translations of 13 books through a content analysis. The in-depth content 

analysis tried to answer the question: What are patterns in the changes made in the 

Chinese translation of picture storybooks at the lexical, semantic, aesthetic and cultural 

levels? 

The findings of the broad survey showed that the picture storybooks that 

publishers in Taiwan selected for translation and publication in year 2001 were mostly 

imported from English speaking countries (the United States and Great Britain), Japan 

and German speaking countries (Austria, Belgium, Germany, and Switzerland). English, 

German and Japanese were the three predominant languages from which the Chinese 

versions of the stories were translated. A wide range of themes were found in the stories, 
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and fantasy and realistic fiction were the two major genre identified. It was found in the 

study that the majority of the books selected to be translated and published in Taiwan in 

2001 were universal books, rather than culturally specific books. 

This study concluded that no mistranslation was found in the 13 books in the in-

depth content analysis. The conclusion was drawn based on the analysis of changes made 

by translators in the aspects of book title, word replacement, sentence and paragraph 

organization, translation of expressions and cultural concepts and text and illustration 

relationship. 
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Chapter 1 

Introduction & Literature Review 

The importance of international children's literature has been acknowledged by 

educators and professionals who work with children. Children's books from other 

countries written in the languages of those countries are published to bring good stories 

from other cultures, to enrich the lives of children, and to promote the awareness of cultural 

diversity. Because of language issues, books from other countries are usually published in 

translation. Thus, reading translation becomes the only way that children can read stories 

written in other languages by authors from other countries. When children read stories 

about people of other cultures, they read the stories of the translators' interpretations of the 

original stories in original languages. 

In the process of making decisions on what books to select for translation and 

publication, consideration also goes to translation itself When franslators translate 

children's books from one language to another, their job is more complex than just 

translating words from one language to another. Besides translating the meaning of words, 

they need to consider the cultural aspects of language itself, its meaning in context and 

informational accuracy. In addition, because the readers of picture books are mostly 

children of elementary school age, translators must be aware of the levels of difficulties of 

languages as well as pay attention to the linguistic and cultural meanings of the two 

languages. 

Translation as a profession has established its own discourse framework within 
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publishing houses. Within this particular discourse community, translators have developed 

a discursive structure (Mills, 1997) to be shared and followed by the members of the 

community for the production of particular discourse, which is translation. Translators in 

the processes of translating texts will be affected by the discursive structure, and the effects 

of being influenced by this discursive structure will be reflected and easily detected in the 

products of translation. 

On the other hand, the original texts of children's books in other languages are also 

the products of the home cultures. They reflect the cultural model (Gee, 2000) of the source 

cultures; or more precisely, they reflect the cultural model of children's cultures of source 

cultures. Moreover, they serve the functions of transmitting cultural knowledge and 

information to child readers, entertaining child readers, attaining educational goals, and 

providing emotional comfort to child readers. 

In the original countries where the books are produced and written, authors of 

children's books include many linguistic and cultural elements and aspects that specifically 

belong to certain languages and cultures. Those linguistic and cultural elements are 

embedded and presented in language itself and in the story content. Maintaining the 

linguistic meanings and cultural symbolic meanings of one piece of literary work in 

another language and transmitting that information from source languages to target 

languages and from source cultures to target cultures are difficulties as well as challenges 

that translators must deal with in their tasks. The arrangements and devices that translators 

use to overcome translation difficulties caused by differences in language systems and 

cultural concepts also reflect translators' careful consideration in making appropriate 
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translations. 

Statement of Purpose 

The purpose of this doctoral study is to examine the language and cultural 

suitability of translated picture storybooks from Taiwan. In this study, a two-step 

qualitative-oriented research design of content analysis was implemented. First, a broad 

survey was conducted to explore the origins, themes, languages, publishers and genres of 

Chinese translated picture storybooks published in Taiwan during the year 2001. hi 

addition, an in-depth content analysis was applied to a small number of picture storybooks 

translated from English to Chinese to examine translating techniques applied by translators 

and changes made in the translation. The research question of the in-depth analysis is: 

What are patterns in the changes made in the Chinese translation of picture storybooks at 

the lexical, semantic, aesthetic and cultural levels? 

Rationale for the Study 

I was bom and grew up in Taiwan. Chinese is my native language and was the only 

language that I could read during my childhood. Without realizing that I was reading 

stories that were actually translated from foreign languages to Chinese, I read a huge 

amount of stories in translation and really enjoyed them. 

Stories such as "Aesop's Fables," "The Three Little Pig," "King Arthur And The 

Knights Of The Round Table," "Hansel and Gretel," "Little Red Riding Hood," "Beauty 

And The Beast," "Cinderella," "Jack And The Bean," "The Little Mermaid," "The Ugly 
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Duckling," "The Emperor's New Clothes," and "The Little Match Girl" were introduced 

to me through translation at a young age. Later, when I grew older, I started reading 

Chinese translations of Gullivers Travels, The Life And Strange And Surprising 

Adventures of Robinson Crusoe, Alice In Wonderland, The Lion, The Witch, And The 

Wardrobe, The Adventures of Tom Sawyer, Little Women, The Prince and the Pauper, The 

Little Princess, and Treasure Island and many others in condensed or expurgated versions 

that were purposefully translated for readers of young children and adolescents. 

Through translation, I read wonderful stories that were originally written in other 

languages by famous authors from different countries. Children's books in translation as 

well as Chinese children's books written by past or contemporary authors gave me 

unforgettable memories and contributed to my happy childhood. 

Even though I left my childhood a long time ago, translated children's books are 

still significant to me in many ways. I love children's books, have spent years studying 

about children's literature and have made a decision to enter a career in the field of 

children's literature. As a lover of children's literature, I read and collect Chinese 

children's books, English children's books and translated children's books from foreign 

languages to Chinese. As a prospective children's literature professional, I believe that 

translated children's literature is an important area that deserves considerable attention and 

is worth studying. 

A large proportion of children's books that children and adolescents read in Taiwan 

are translated children's books, hi recent years, Taiwanese educators and people who work 

and research in the field of children's literature have shown great interest in exploring this 
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subject and have encouraged more people to do research on and to present and publish 

papers about translated children's books. A conference specially focused on children's 

books in Chinese translation was held in November 2000. 

hi Fall semester 2001,1 took a course on Discourse Analysis, hi that course, I 

related translation of children's literature to Sara Mills' (1997) concept of "Othering." 

Othering was constructed by Michel Foucault and was discussed by Mills as the process of 

practicing and forming a discursive framework, so that certain truths come to be 

naturalized and other versions come to be silenced. Those views broadened my 

understanding about translated children's literature and also provided me with another 

point of view of seeing translation as a kind of discursive structure and the institution of the 

publisher as a discourse community. I later wrote a paper on a trial study of one 

Chinese-to-English translated picture storybook. 

All these reasons aroused my eagerness to study more about translated children's 

books and motivated me to propose a study of children's picture storybooks that are 

translated from English to Chinese and that are published in Taiwan in a single year, 2001. 

I limited my study of English-to-Chinese translated picture storybooks for the 

several reasons. First, English is the only foreign language that I have acquired a high level 

of reading comprehension. I am especially intrigued about picture storybooks because 

picture storybooks were seldom found in bookstores when I was a child and also because 

of their distinctive characteristic of combining both written text and illustration together to 

create a unique way of telling stories. 

hi Children's Books in Children's Hands (Temple, Martinez, Yokota & Naylor, 
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1998), the authors list traditional literature, poetry, modem fantasy, science fiction, 

realistic fiction, historical fiction, picture books, informational books and biography as the 

recognized genres of children's literature. Picture books, among all the listed genres, are 

identified as a "curious category" (p. 26) that can fit into any of the other genres. 

According to Temple, Martinez, Yokota & Naylor (1998), picture storybooks are 

one kind of picture book. A picture book can take three different forms: a wordless book, 

an illustrated book, or a picture storybook. With different purposes, picture books can be 

classified into four groups: (1) early childhood books, including toy books mother goose 

and nursery rhymes, concept books alphabet books or counting books; (2) wordless books; 

(3) beginning readers' books, including predictable books and easy readers; (4) picture 

storybooks. 

Huck, Hepler & Hickman (1989) defined picture storybook as a book that tells a 

tale "through two media, the art of illustrating and the art of writing" (p. 240). "In a picture 

storybook, pictures must help to tell the story, showing the actions and expressions of the 

characters, the changing settings, and the development of the plot" (p. 240). Temple, 

Martinez, Yokota & Naylor (1998) further stressed that illustrations and text amplify each 

other to create a unified whole. "Text and illustrations do not merely reflect each 

other-combined, they tell a story that goes beyond what one tells alone" (p. 181). In short, a 

picture storybook is a book of fiction in which both text and illustrations play significant 

roles in telling its story. 

The year of 2001 was chosen in order to examine current literature. The 

information that has been gathered in this study in part revealed current general trends of 
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translated picture storybooks in Taiwan. Also, as research studies (Batchelder, 1988; 

Epstein, 1988) have indicated that there is a serious concern of the "quick out of print 

dilemma of translated books" (White, 1990, p.68), choosing a year that was close to the 

present reduced the difficulty of locating books. Indeed, this concern would have become a 

serious problem for me in collecting data for study if I had chosen to study translated 

picture storybooks that were published in Taiwan before 2001. When I was locating 

translated picture storybooks for this study during the summer of 2002,1 noticed that most 

of the translated picture storybooks that were displayed on the shelves in the bookstores 

were publications of 2001. 

After consulting several people, including a translator of children's books, two 

librarians who work in two individual pubHc libraries, a staff of a publisher, and a staff of a 

bookstore, I was told that there are three main reasons that resulted in this situation. One 

reason is the problem of "quick out-of-print." Natural disaster is another reason. In 2000, 

there was a serious flood in Taiwan. Many warehouses were immersed in water, and books 

that were stored in the warehouses were damaged by water. The other reason is that it is a 

marketing scheme to placing newly published books and books of good sellers only to 

attract buyers and encourage purchase. 

Review of Literature 

This review of the literature focuses on theory and research regarding translated 

children's literature. The first section summarizes a review of the literature related to the 

importance of international children's literature in translation. Section two reviews studies 
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of translated children's books in the United States and Taiwan. Section three presents 

professional literature on issues in the translation of children's books. 

The Importance of Translated International Children's Literature 

Children's literature sparks imagination, curiosity and delight in readers, as well as 

reflects the values of our societies and transmits those values to children. As Huck (1989) 

has expressed: 

Through literature, children can begin to develop a sense of their 
humanness; they can develop new insights into the behavior of others 
and themselves. Literature can add a new dimension to life and create a 
new awareness, a greater sensitivity to people and surroundings. It can 
educate the heart as well as the head. (p. 262) 

Besides providing students with good local literature, parents, teachers, and 

librarians around the world are aware of the importance of making international children's 

literature available to their children. Usually, international children's books are presented 

in the form of translation because of language restrictions. 

There is indeed a need to promote international children's literature in translation 

because as Freeman and Lehman (2001) discussed, translated children's literature with a 

global perspective offers some unique benefits for children. 

Children in the elementary years are open to learning about the world 
around them. They are rapidly developing in all areas: cognitively, 
socially, and morally. Elementary children are in a constant process of 
constructing their understanding of the physical, social, and cultural 
aspects of the world in which they live. Exposure to international 
children's literature can support all aspects of children's development. 
(p. 12-13) 
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Cams (1980) spoke of translated children's literature as a means to make cultural 

exchange between the countries in the world and to provide children with the very best 

literature of the world that adults can find. He holds the belief that if children have more 

chances to be exposed to one or several cultures in their early lives, those children may 

later become more open-minded. They may thus generate interests and tastes in acquiring 

knowledge about other countries and different languages. 

The idea that children deserve to read the best children's literature fi^om other 

countries is also shared by other scholars. Louie and Louie (1999) strongly expressed the 

opinion that "children should not be denied the stories of brilliant authors in other parts of 

the world simply because of a language barrier" (p. 34). Anthea Bell (1980), a famous 

translator of children's books and the Batchelder Award recipient of 1979, expressed her 

concern that children of all countries should have "access to the best foreign children's 

literature while they are the right age for it" (p. 23). 

hi Jobe's (1988) interview with Patrcia Crampton, an award-winning translator, 

Crampton emphasized the importance of early access to translated literature for the 

following reasons: (1) children are entitled to works of great writers from all countries; (2) 

children should not miss books produced in other countries; and (3) children should be 

given the opportunity to experience other parts of the world through good books. Without 

translated children's books, children may not have the opportunity to read the best 

children's literature written by people of other cultures in other languages and will miss the 

joy and treasure in international children's books. 

Freeman and Lehman (2001) stressed that literature from other cultures and 



21 

countries supports children's language development in two ways. One aspect is that 

children, through reading translated literary texts, can increase their vocabularies in their 

native languages that relate to concepts from other cultures. The example that they give is 

that when American children read a Korean story. My Freedom Trip by Park and Park 

(1998), they will learn words such as rice paddies, pagoda roofs and barley tea, which are 

words related to Korean culture. 

Secondly, because these books often incorporate the vocabulary of another 

language, children are thus exposed to another written language through reading translated 

books. Therefore, translated children's books "serve as a springboard for a comparative 

mini-unit on the written symbols that represent different language" and support children's 

language development as to assist them to "construct knowledge about the structures of 

other language, the distinctive sounds of languages, and the unique vocabulary" (Freeman 

& Lehman, p. 13). 

As suggested by Meacham and Carroll (1987), international children's literature 

should be considered in working toward the broad goals of achieving international 

understanding and acquiring advancement of cultural knowledge. Crampton (Jobe, 1988) 

held a similar idea that translated books are an excellent medium for transmitting 

international understanding. Through reading stories of people from other cultures and 

nations, children learn about people, places and events in the world in various aspects and 

levels. Such learning can increase international understanding and inspire respect for 

cultural plurality. Hazel Rochman (1993) explained: 
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A good book can help to break down these barriers. Books can make a 
difference in dispelling prejudice and building community; not with role 
models and literal recipes, not with noble messages about the human 
family, but with enthralling stories that make us imagine the lives of 
others. A good story lets you know people as individuals in all their 
particularity and conflict; and once you see someone as a person-flawed, 
complex, striving-then you've reached beyond stereotype. Stories, 
writing them, telling them, sharing them, transforming them, enrich us 
and connect us and help us know each other, (p. 19) 

Therefore, what becomes critical in the eyes of Meacham and Carroll (1987) is 

teaching children to handle information and discriminate among information and its 

sources. After children build a sense of information awareness, it may further help to 

remove barriers or stereotype among people (Rochman, 1993). 

While considering translated children's literature as a way to promote international 

understanding, Jella Lepman (1969), a German-bom Jew who left Germany to work in 

England but returned after the war, also saw translated children's literature as a means to 

promote peace among nations. To assume the mission to promote international 

understanding through children's books, she founded The hitemational Board on Books 

for Young People (IBBY) in 1953. She wrote letters to countries that had been at war with 

Germany and asked for books from those countries: 

We are searching for ways to acquaint the children of Germany with 
children's books from all nations. German children are practically 
without any books at all, once their literature from the Nazi period has 
been removed from circulation. Also, educators and publishers need 
books from the free world to orient and guide them. These children carry 
no responsibility for this war, and that is why books for them should be 
the first messengers of peace, (p. 35) 

Batchelder (1988), the founder of the Mildred L. Batchelder Award for Children's 
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Books in Translation, thought that because the United States is a country geographically 

separated from most of the countries in the world. American children need access to some 

of the same stories read by children in other countries. Li her statement regarding the 

initiation of the Mildred L. Batchelder Award for Children's Books in Translation, she 

states, 

When children know that they are reading in translation the same stories 
that children in another country are reading, a sense of nearness grows 
and expands. Interchange of children's books between countries, 
through translation, influences communication between the peoples of 
these countries, and if the books chosen for traveling from language to 
language are worthy books, the resulting communication may be deeper, 
richer, more sympathetic, more enduring. (Dickman, 1999, p. 22) 

Moreover, Batchelder declared that translated books would help children "make a 

begirming toward international understanding, toward sharing experiences with children 

who speak and read other languages," and also "would further increase the opportunity for 

our children to share through stories some feeling of other cultures and people" (p. 65). 

Jobe (1983) referred to literature in translation for yoimg people as cultural mirrors. 

Through reading translated literature, young people can develop an appreciation of the 

"universality of humanity" (p. 22). Literature in translation, he believed, works to 

illuminate humanity's experiences, problems, stresses, crises and finalities. Jobe proposed 

that by providing students with fiction in translation, students can "view the minds and 

actions of young people in other parts of the world" and "perceive the reality of their own 

lives through the reflected actions of the characters" (p. 22). The result may lead to readers 

being able to view their own lives in a more realistic perspective. 

The concept of the university of translated children's books is a concern within in 



the field of children's literature. Thwaite (1963) pointed out that children have a tendency 

to ignore national and manmade boundaries in their reading. There is a need to select good 

quality literature for translation because literature has the power to truly provide a sense of 

universal humanity (Strickland, 1981). McElderry (1987) concurred the point that there is 

a need to publish translated children's books because books create for children "an interest 

in the wider world and an impetus to follow that interest throughout their lifetimes" (p. 

245). 

Studies of Translated Children's Books 

Translated Children's Books in the United States. Two doctoral dissertations investigated 

translated children's books published in the United States: Maureen White's 1990 

dissertation and Susan Stan's 1997 dissertation. 

Maureen White's study focused on (1) identifying and analyzing the components 

that characterize successful translations; and (2) developing a comprehensive list of 

children's books available in English translations from other languages through United 

States publishers. In her study, a successful translated children's book is defined as a book 

in print longer than four years after the United States publication. Additional criteria 

included that books had received a recognized award, was included on an identified 

recommended list, or received a favorable review in a major children's review source. 

While reported that the majority of successful translated children's books that she 

selected to examine are books which were originally written in the Germanic languages of 

German, Swedish and Danish, and French. She reported that the statistics showed that 
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books in these four languages covered more than 61% of the total number of successful 

translated books. 

The primary genres represented in the books that she identified as successful 

translated children's books were folklore, realistic fiction and fantasy. More than 73% of 

the books were identified from these genres. These genres are also popular for children's 

books written by American writers published in the United States. White also examined 

subject areas that were represented in successful translated children's books and found that 

subjects which were popular in any country were also popular in translated literature in the 

United States during the time when the study was conducted. Thus she concluded, 

"successful translated children's books are often based on subjects with universal appeal" 

(p. 135). 

White argued against the notion that translated children's books go out of print 

more rapidly than other children's books by pointing out the fact that most books identified 

for her study were still available in hardback. Nevertheless, she agreed that reports that 

comment on lack of popularity of translated children's books may be the reason why 

translated children's books are available only in paperback or why only a small number of 

translated books are available in both hardback and paperback editions. 

Another point that White made in her conclusion was that publishers "continue to 

move cautiously" (p. 137) in the field of translated children's literature. She states, "The 

study of authors of successful translated children's books points to the fact that the 

translations of children's classics, books fi-om the public domain, and works of popular 

authors are most often published" (p. 138). 



Susan Stan (1997) studied international children's picture books published in the 

United States in 1994. Totally, there were 257 picture books from other countries that had 

been accepted by American publishers for publication in 1994. Among 251 books that 

were actually included in the study for examination, Stan found that 65% of the picture 

books imported during 1994 came from Great Britain and only 59 titles were originally 

published in another language. The second large group of books belonged to books in 

German originally published in Switzerland. 

Similar to White's study, Stan also tried to look at the classifications of the genres 

of the books she studied. While traditional literature was reported as the main genre by 

White, Stan found that the majority of books in her study were fantasy. 

Translated Children's Books in Taiwan. Four studies, including one funded research 

project and three master theses, have been found related to Chinese franslation of 

children's books. 

One funded research project was done by professor Hsueh-Mei Cheng (1993), who 

is a faculty member of Library & Information Science at National Taiwan University. She 

and another researcher, Wen-Chung Hong, studied Chinese translations of literary works 

for children that had been published in Taiwan during 1945-1992. By their definition, 

children's literary works cover seven genres: poetry and nursery rhyme, fantasy, 

adolescent novels, myths and legends, fables, folktales and others. The purposes of 

conducting this project were to understand (1) whether any kind of genre or whether books 

for certain age group was more preferable than others; and (2) whether information about 
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translators, original authors, illustrators, publishers were clearly and completely stated. 

The findings that they reported showed that fantasy was identified as a genre that 

most books being pubhshed during 1945-1992 belong to and children of elementary school 

ages were the target readers that most Chinese translated children's stories were published 

for. As for the bibliographic information, they found that around 75.6% of the books do not 

provide information of original titles, around 31.5 % of the books do not have information 

of the original authors, and 22.9 % of the books lack information about the original 

illustrators. Books that contain information about both original authors and illustrators 

only covered 23.87 %. It was also stated in the findings that it seemed that Taiwanese 

publishers preferred keeping the original illustrations rather than replacing them with 

illustrations done by Taiwanese illustrators. 

Besides reporting the findings of the study, the researchers also made some 

constructive suggestions in the conclusion. They suggested that there is a strong and 

essential need to form a children's literature information center, where children's books in 

all kinds of genres, professional children's literature periodical and books, and references, 

published papers and theoretical books relative to children's literature can be kept for 

people who study about children's literature. 

Another important point that they made is to standardize the Chinese translation of 

the names of foreign authors, illustrators, publishers and titles of the renowned classic 

children's literary works. It happens fi-equently that a foreign author or illustrator is given 

different Chinese translated names by different translators. The same situation happens to 

book titles. A book title may be translated very differently in the hands of different 
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translators. 

Yu-Chen Ma (1996), a master graduate from Graduate Institute of Translation and 

Interpretation Studies at Fu-Jen Catholic University, compared two versions of Chinese 

translations of Das doppelte Lottchen, a German adolescent novel originally written in 

German language by a German author, Erich Kastner. One version of the Chinese 

translation was translated directly from German, and the other version of Chinese 

translation was translated based on English translation from German. Yu-Chen Ma pointed 

out the differences existing in these two versions of the Chinese translations and the 

mistakes that were made in the translation that was translated from other translations. The 

examples that she cited were fully discussed in terms of language, cultural and literature. 

Another master thesis presented a detailed discussion of the two Chinese 

translations of The Lord of the Rings. David van der Peet (2000), criticized the translators 

of these two Chinese versions for not producing a satisfactory translation of this fascinating 

novel which has been a bestseller in all the languages around the world. The author 

declared, "one of the major reasons the Chinese translations failed was the translators' lack 

of sufficient understanding of the comphcated linguistic and cultural backdrop against 

which Tolkien's fantasy novels are placed" (p. vii). 

The author explained that in order to fully understand Tolkien's The Lord of the 

Rings and to do a good job in making a quality translation, the translators must recognize 

and familiarize themselves with Norse mythology and Christianity. In addition, the 

translators, during the process of translation, must pay special attention to the unique 

character of the imaginary world that Tolkien created, and the language, plot and humorous 
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style that Tolkien applied in his writing. 

In this thesis, seventeen prose passages and three poems from Tolkien's work were 

drawn as examples for analysis. By examining these passages and poems in the two 

Chinese versions, the author explained to readers why both versions of Chinese 

translations are problematic and insufficient. Problems that were found in both Chinese 

translations were summed up, and categories of mistakes and problems were formed and 

presented in detailed discussion. The author in his conclusion also indicated that external 

factors like time pressure and low pay besides a lack of ability could be factors that 

contributed to the poor quality of the translations. 

In the appendix, the author attached his own Chinese translation of the first chapter 

of The Lord of the Rings. The author also shared his own thoughts of this experience of 

trying his hands on translating and discussed the difficulties that he encountered in the 

translating process. 

The other master thesis titled Study of The Problems in Translating Young Adult 

Novels in Taiwan, with a Detailed Discussion on the Two Chinese Translations of J. R. R. 

Tolkien's The Hobbit, was written by Shu-Jiun Li (1998). Unlike the other two thesis 

mentioned above which focused on comparing different versions of Chinese translations of 

adolescent novels, Shu-Jiun Li in her thesis chose to place emphasis on exploring factors 

that relate to and would influence the industry of adolescent novel translation in the outside 

larger environment. Li in the abstract wrote, 

This thesis combines the author's own experiences and observations as a 
translator, the opinions of twenty interviewees, relevant media reports 
and these, and a detailed discussion on the two Chinese translations of J. 
R. R. Tolkien's The Hobbit, in an attempt to explore the problems faced 
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by translators, editors and publishers of young adult novels in Taiwan. 
The object is to gain a better understanding of the greater environment in 
which they are working, and having done so, to suggest possible ways of 
improving the quality of young adult novel translations in Taiwan, (p. ix) 

Li first pointed out that the publishing market for translated adolescent novels in 

Taiwan is small and not profitable. The factors that caused this situation in the author's 

opinion include Taiwan's high-pressure examination culture, stiff competition jfrom 

electronic media, underdeveloped literary education, poor procurement policies of 

schools/libraries, and the lack of a popular reading culture in Taiwan. 

Li then examined the quality of the two Chinese versions from the perspectives of 

editors, readers and translators. Cover design and layout, book promotion, sales strategies 

and other commercial aspects were also discussed. The author was disappointed to 

conclude that both of the Chinese translations of The Hobbit are far from satisfactory. It 

was stressed that the quality of the final product of translation was greatly influenced by 

working conditions, and the translator's experience and competence. 

Issues in Translation 

Cultural Context Adaptation & Cultural Context Acceptabilitv. When considering 

translated children's books, a tension exists between respect for the original source and 

respect for the intended readers of the translated work. As pointed out by Freeman and 

Lehman (2001), translating children's books is really a complex process. In the process of 

translating texts, the translators constantly struggle with making decisions on whether to 

translate texts literally and stay as close as possible to the original texts, or follow the spirit 
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of the texts and convey the meaning of the texts according to the cultural literary norms of 

the target readers. 

In the past, when talking about translating children's literature, most attention was 

concentrated on cultural context adaptation. In order to meet the needs and expectations 

required by the target audience, the translator needs to make adjustments to the source text 

and also determine to what extent adjustments should be applied to the text to make it more 

meaningful to the target readers. 

Adaptation is a useful strategy to overcome difficulties that translators encounter 

during translation. According to Weinreich (1978), when a book is translated, a translator 

adapts the book in three different ways: language adaptation, adaptation of subject-matter 

(content), and adaptation which is opinion-based. 

Anthea Bell, who is an experienced translator of children's literature, noted that 

straight translation in children's books is a great rarity because it is more desirable to adapt 

the text to some degree for younger readers (Jobe, 1990). In fact, for marketing reasons, 

adjustments are considered necessary action that must be done in the eyes of editors. 

Therefore, translated children's books often allow for a higher degree of adaptation. 

Metted Rudvin (1994) discussed that publishers, parents and teachers of the target culture 

often expect translators of children's literature to do adaptations. Nevertheless, "those 

adaptations are always implemented in the framework of the target language's current 

literary and cultural norms" (p. 207). 

The problem with context adaptation is that adaptations are often made to conform 

to the existing images, which may be false stereotyped images in the target culture, or to 
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attach the text to existing models in the target literature (Rudvin, 1994; Klingberg, 1978). 

Another problem is related to the question of how much and to what degree adaptation 

should be allowed. 

Although adaptation has became an acceptable concept to most of the professionals 

in the field of translated children's literature, Klingberg (1978) demanded that translators 

should follow the linguistic and literary norms and conventions of the source culture and 

make no changes in the style and the level of linguistic difficulty when transferring the 

source text to the target text. Translation that violates this premise are labeled as 

"mistranslation" by Klingberg. Klingberg strongly opposed mistranslation because he 

thinks that mistranslation destroys the reading experiences. However, more and more 

researchers and professionals abandoned and disagreed with the view that a preference to 

the original source text should take precedence over acceptability, which was introduced 

by Toury (1980) and emphasizes target-text-orientation. 

Schaffner (1997) asked the question, "What is a good translation?" He argued that a 

common answer to the question, "a good translation is as accurate as possible," is 

questionable for accuracy is a relational concept. If translation is seen as reproduction of 

the source text, the underlying notion of accurate translating is that the translation must 

remain precise and faithful to the source text. In opposition to the notion of viewing 

translation as faithful reproduction only, Schaffner (1994) took Newmark's (1991) notion 

of "pragmatic accuracy" and explained that a "good" translation is rather a "functionally 

appropriate" target text which "effectively fulfills its intended role in the target culture" (p. 

2). 
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Toury (1980) made an effort to differentiate the two extremes, adequacy and 

acceptability, in his study of translation. He explained that an adequate translation aims to 

adhere to the linguistic and literary norms and conventions of the source system, and an 

acceptable translation aims to adhere to the linguistic and literary norms of the target 

system. A translation is usually a compromise between these two extremes. 

Studies accumulated over the years have indicated that to conform to the 

conventions of the target language and to achieve acceptability seem to be a general trend 

existing in the industry of children's literature translation (Shavit, 1981; Puurtinen, 1994). 

Ben-Ari (1992) concurred with this notion of acceptability and furthermore brought up the 

concept of "universals of translation." 

The following principles appear to have been established: (a) that 
considerations of adequacy (i.e., optimal reconstruction of the textual 
relationship of the original in the Source Literature) will always come 
second to considerations of acceptability in the Target Literature; (b) that no 
text, regardless of its position either in the Target Literature (TL) or in the 
Source Literature (SL), is exempt from the application of these norms (i.e., 
that no degree of canonicity ensures priority of adequacy over 
acceptability); (c) that even bilingual or auto-translations are subject to TL 
norms; and, finally, (d) that these normative constraints are epigonic in 
nature and lag a generation or more behind the dominant norms in the 
original literature of the same system. (Ben-Ari, 1992, p.221-222) 

Puurtinen (1994) commented that "the degree of the linguistic/styhstic 

acceptability of a translation depends on the extent to which the translation conforms to the 

norms and conventions prevailing in the language and style of the target language 

literature" (p. 85). 

Puurtinen (1989, 1994) presented a study in which he compared two Finnish 
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translations of The Wizard of Oz and their acceptability. The definition of acceptability in 

this case referred to the stylistic norms, conventions and expectations concerning Finnish 

children's literature in the late 1970s and early 1980s. The study was conducted to test the 

hypothesis that Helanen-Ahtola's translation of the Wizard of Oz (MHA) has a lower rate 

of acceptability than Juva's translation (KJ) because MHA used static style and complex 

sentence structures, which were contradictory to the norms of Finnish children's literature 

of using simple sentence structures and dynamic style. 

The results verified the hypothesis and presented a correlated connection between 

style and acceptability in Fiimish children's literature. It had been detected that high 

styUstic acceptability can be achieved when the translation is written in dynamic style, and 

a static style with complex syntactic constructions tend to make the text more difficult to 

child readers to comprehend and thus lowers the text's readability. 

Shavit (1981) and Puurtinen (1994) pointed out that because of a secondary 

periphery position that translated children's literature occupies in the literary polysystem, 

translators of children's literature usually will conform to the conventions and principles 

that have already been established in the target system. 

Conflicts in Cultural Norms Existing Between Source Culture and Target Culture. 

Different cultural norms certainly will influence the content of children's literature. Topics 

that are considered to be normal and common by people in one place may not be acceptable 

or even are regarded as cultural taboos to people in another place. For example, in most 

European countries, discussion of human body and sexuality is more acceptable than in 
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international books written by European authors and published for children in European 

countries contain language and references to sexuality or the human body. While this 

notion is a general trend for European people, it is very problematic for people in other 

countries and may evoke disturbing feelings. Therefore, parents, teachers and librarians 

may feel that it is unsuitable for their young children to read those books. As a result, 

publishers of translated children's literature in countries other than European countries are 

usually not interested in considering these books for translation. Freeman and Lehman 

(2001) state, "The clash of values between the culture of the book and the reader's culture 

may cause that reader to reject or react negatively to a literary work that may have nothing 

to do with the book's quality as literature" (p. 27). 

Books with cultural values and beliefs that are controversial and conflict with the 

target culture may be selected by publishers in the target culture to promote cultural 

understanding or exchange, or to give children in target culture a chance to appreciate 

excellent children's books. When the books are handed to translators for translation, the 

translators must then decide if and how much to change the original text. This arrangement 

is referred as an action of purification (Freeman & Lehman, 2001), and it happens often 

when conflicts in values exist between the source culture and target culture. 

How children's literature is viewed and evaluated is governed by the cultural norms 

of a culture or nation. If a nation values aesthetic beauty in children's literature, the aspect 

of aesthetic quality may be strongly emphasized in children's books from that nation, and 

the standards that are established to evaluate children's books will be different from 
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topics that children of the nation enjoy and appreciate may also be different from what 

children of other nations enjoy and appreciate. These cultural-bound specific norms will 

greatly influence the decisions publishers make in selecting books for translation. 

A dissertation, Translated Children's Literature Into Arabic: A Case Study of 

Transitional Norms by Ali Azeriah (1994), indicted that most Arabic children's books 

center on teaching Arab children about the Muslim religion, Arab cultural heritage, moral 

lessons and Arabic language, and encouraging Arab children to cling to their Arab identity. 

Therefore, when Arab adults select children's literature from other countries to be 

translated into Arabic for Arab children, they set criteria to select books that contain good 

morals and that are compatible with accepted moral and ethical norms of Arab. 

Conflicts in Literary Norms. Written texts are used as social tools for interaction, and 

textual knowledge and textual conventions are strongly culture bound. Each language 

community establishes its own textual knowledge and conventions. Through the social 

experience of a text, readers and writers of that particular communicative community have 

internalized and enculturalized textual knowledge and conventions that are believed and 

practiced in their community. The activities of production and reception of text are all 

practiced according to those textual norms. 

Translation is used to fiilfill a communicative function, and readers read translated 

text to cross both linguistic and textual barriers. Even though the readers of a target culture 

have realized that they are reading a translation, they still apply the textual conventions of 
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their native languages. During the process of reading texts, they generate certain 

expectations, and they expect that the texts will be written in the way that will meet their 

expectations. 

The same concern is shared by translators during the translating process. When 

translators are making a translation from the source language to the target language, they 

follow the literary conventions and norms of the target language. It is true in the situation 

of translating literature for adults, and it is also true in the situation of translating literature 

for children and young adolescents. It has been observed by researchers of children's 

literature in translation such as Shavit (1981) and Puurtinen (1994) that the translation will 

usually conform to the conventions and norms that have already been established and 

existed in the target language. Therefore, alteration occurs when conflicts exist between 

the source literary norms and target literary norms. 

Tomlinson (1998) reminds publishers to consider the standards and criteria of 

censorship of children's books in a country. Books that contain content considered to be 

inappropriate for children and is censored by examiners of a culture or nation according to 

the literary norms of that culture or nation may not have a chance to be selected, translated 

and published. In order to have the books pass the censor, publishers or translators will 

usually make changes or alternation to the parts that are considered forbidden or improper. 

Alteration of translated texts may also happen when there is a conflict in literary 

and illustration preference. Literary and illustration preferences differ from culture to 

culture and from country to country (Tomlinson, 1998). Certain literary styles, literary 

themes and topic and aesthetic styles may not appeal to or be easily accepted by readers of 
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a culture or country who have different value systems and aesthetic standards in evaluating 

literature and art. These factors have been considered when publishers make decisions on 

book selection for translation and publication for children. Certain types of literature may 

not get selected or ignored and not made available for children of certain culture or nation. 

When those books do get selected, translated and published, changes and alteration will 

often be found in the translation. 

Publisher's Perspective on Translation. Publishers and editors give many considerations 

to the business of selecting international books for translation and publication. The 

selection of literature for translation and the actual translation products, as indicated by 

Rudvin (1994), Tomlinson (1998) and Louie (1999), are affected by economical, 

ideological and political concerns. Editors of publishers are willing to produce translated 

books because they know that translated children's books have strong attraction to 

customers. However, they also care about market share that will be used to cover the costs 

of the company for producing and distributing a particular book and that will make a profit 

to them. It is not hard to understand that publication decisions are driven by profit motives. 

Because translated children's books are financial risks to publishers, books that possess 

high potentials in succeeding in marketing and providing publishers with a financial return 

on their investment will be preferable choices for publishers. 

Carl Tomlinson (1998) stated an essential fact that in the process of publication, the 

question "Will this book appeal to American children?" is asked by almost all American 

publishers and editors before they proceed to make any decision. Due to this primary 
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concern of business profits, American publishers usually select books of established 

authors and reliable sales material or books containing familiar themes and national 

materials to be translated and pubhshed in the United States (Louie, 1999; White, 1992). 

The same economical and marketability interests give some cause for influencing 

perceptions of foreign authors and editors who hope to sell their books in the United States 

about what will and will not be accepted in the market of American publication. Business 

profit is also an influential factor determining whether or not certain translated books still 

stay in print and become available (Batchelder, 1988). 

Translations involve numerous extra costs. Expenses paid in the industry of 

publishing translated children's books include payments to foreign publishers, authors, 

illustrators, and translators (Batchelder, 1988). First, there is the cost of publication rights 

from foreign publishers. Publishers also need to obtain permission from the original 

authors and illustrators to translate their works. Sometimes because of language problems, 

publishers and editors will have to depend on literary agents to do the task of book 

selection. Thus, extra cost will be paid to professional literary agents. After publication 

rights has been purchased and secured, editors must then hire qualified translators to make 

a translation. The cost of translation varies by length of the book and difficulty of the 

project (Tomlinson, 1998). 

In order to lower costs, co-publishing becomes the trend (Tomlinson, 1998; 

Freeman & Lehman, 2001). Foreign publishers and publishers in the target nations enter 

into copublication agreements to copublish a book. To copublish a book generally means 

that publishers who sign the copublication agreements will split initial production costs. It 



40 

also happens that sometimes publishers in different countries agree to publish a number of 

one another's books in translation. For example, the Swedish publisher Raben and Sjogren 

(R&S Books) has an copublication agreement with the American publisher, Farrar, Straus, 

and Giroux. Thus books by Swedish authors are translated into English and distributed in 

the United States. 

In addition to economical factors, ideological and political factors are also involved 

in the decision making of selecting children's books for translation and publication 

(Rudvin, 1994). The historical, political and cultural relationships between the target and 

source cultures and nations play a significant role in predicting and evaluating how easily 

books will be selected for translation and publication. It is a common phenomenon that 

books produced in a source nation will stand better chance to be selected, translated and 

published in a target nation if there are strong and close cultural, political or economical 

connections between the source nation and the target nation. 

Based on her years of experience in researching translated children's literature, 

Joels (1999) found out that "in the United States, sociopolitical context is strongly 

influenced by Euro-American dominance" (p. 69-70). The statement that Joels made 

provides a reasonable explanation about why the research findings in Louie's (1999) study 

on translated children's books would show that the predominate original languages and 

settings for translated children's books are European languages and cultures. 

Joels (1999) expressed a view that "the publishing industry's context in any 

country is, of course, shaped by the prevailing culture's views, biases, and values" (p. 69). 

Crawford (1981) provided an interesting insider perspective from American publishers 
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saying that, "the basic reasons we editors are tempted by foreign books is that they are 

exotic" (p. 87). Another related insight was provided by Louie (1999) that American 

publishers usually will select books with familiar themes and national features and 

characteristics to be translated and published in the United states. 

Those cultural views, biases and values that are currently prevailing in American 

publishing industry may be the cause for stereotypes to be created, existed, remained and 

circulated. As a result, certain "imagology" (Soenen, 1994) is appropriated in people's 

minds and became part of truth and knowledge shared by people in American culture. 

Rudvin (1994) conducted a study examining the translations of Norwegian 

children's literature into English. He discovered that there is a consistent tendency in 

translated Norwegian children's literature that elements that focus on nature are 

emphasized. One remark argued in the article is that the stereotype of nature has been 

attached to Norwegian literature in English. He wrote, 

. . . the selection and promotion of Norwegian children's literature, as well 
as the style in which it is translated, are determined by certain 
macro-structural factors, one of which is the so-called "Nature myth". This 
"myth" is propagated and perpetuated by the selection of works for 
translation into English which in various ways are coimected to Nature. 
Children's literature, it has been shown, represents on such link. (p. 208) 

Translators and the Translating Process. Sometimes publishers are reluctant to publish 

translated books because finding a highly qualified translator who does his/her job well is 

not easy. Translators not only must be fluent in both the source language and target 

language but also need to be able to have good command of both languages and cultures. 
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In addition to the basic skill of knowing two or more languages, translators must 

have adequate knowledge of both cultures that they are working on, an appreciation of 

literature for children, and an awareness of the interests of the intended children audience 

(Jobe, 1996). Together with all the qualities listed above, "translators must make language 

flow, must have a sense of style, must be able to write well" (Sutherland, 1981, p. 17). 

Usually it is highly recommended that translators should come from the target culture and 

do translation from the foreign language to the native language. 

hi the process of translating, translators are continually faced with dilemmas of 

making appropriate judgments. The first and also the most difficult decision to make is to 

decide whether to retain the original sense and meaning of the story in the source language 

through literal translation or to be creative and follow the spirit of the story and translator's 

own inspiration. 

Most people now see the role of translator as an interpreter whose obligation is to 

interpret and transmit the author's story, intent, style, characterization, and tone with 

integrity to children of intended age (Batchelder, 1988; Sutherland, 1981). Translators 

have to be able to judge the story as a whole. Jobe (1981) described that "the uppermost 

task for the translator is to try to create the work as if the author were actually writing in the 

translator's own language" (p. 13). 

Translators must attend to the sensitivities of being both authors and readers. 

Oittinen (1989) talked about the concept of "dialogic of translation." "A translator always 

translates for some reader; as he (generic he) interacts with the original author, he also 

interacts with his reader-and also with himself (p. 30). Desmet (2001) held a similar idea 



43 

and explained that translators are in the first place readers of the source text, and their own 

interpretation of the source text and understanding of the source culture will serve as a 

guide to direct them in the translation. 

Desmet (2001) further discussed the notion of intertextuality in translation and 

commented that manipulation of the text by translators of children's literature is 

unavoidable. Translators are readers too. They pick up intertextual references in both 

source and target cultures, generate their own perspectives of reader-response and make 

subjective interpretations. Thus, every translation will necessarily reflect the translator's 

own reading experience and actual rendering of the original text and is a text infused with 

"echoes from a variety of sources" (p. 35). 

Since readers of translation completely rely on translators' interpretations of the 

source text, the role of translators is of great importance because they make decisions on 

what and how the translation will be. 

Readers of translated texts who do not have access to the source text or 
source language will forge their own interpretations and intertextual 
links based solely on the target text. Only readers fluent in both 
languages and cultures can understand the particular form of dialogue 
between the source text and the target text. (Desmet, 2001, p.42) 

Therefore, translating becomes an ethical task. Translators have to consent to the 

agreement that they hold responsibility to produce a comprehensible text with no 

amplification or distortion. 

Anthea Bell, when sharing her own experience with Jobe (1990), mentioned that 

when a translator reads a story in a source language, she/he must judge whether a distinct 
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foreigimess, either Hnguistic expression or cultural concepts, should be kept or eliminated. 

If the decision is made to keep a distinct feeling of foreign background, the next decision 

will be made to consider to what extent that readers may accept and understand that foreign 

distinctness. 

Cultural information that is meaningful and comprehensible to child readers of the 

source culture may seem redundant and meaningless to child readers of the target culture. 

Sometimes, readers of the target culture may be confused by the unknown cultural 

concepts or information. How to deal with and overcome social and cultural differences 

will be the tasks for translators. It is also important that translators acquire understanding 

and notice social changes in both the source and the target cultures through time and 

develop skills to present the alterations in a comprehensible way to their readers 

(Snodgrass, 1985). 

On one hand, strange sounding names and unfamiliar colloquial expressions may 

turn away young readers. On the other hand, it may turn to be that young readers will be 

attracted by "the superficiality of strange sounding names, the cleverness of colloquial 

expressions, the intriguing place names, the mysteriously incomprehensible settings, or the 

rigid rules of conducf (Jobe, 1981, p. 10). 

Each translator has his or her own perception of himself/herself as a translator, and 

each translator views translation and translation process differently. 

My own view is that, first of all, a translator must be a reader-empathetic, 
analytic reader-and, secondly, that she out to be a writer herself .. . For 
me, translation is more like a creative art than a science. I immerse 
myself in another writer's art, probing and analyzing every nuance; and. 
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then I set about trying to re-create that work in what amounts to a 
different medium. . .. 

Once I was past my initial interest and excitement, the process of 
translation was one of intense anxiety and disorientation. For long 
periods of time, I felt like a person suffering from aphasia in two 
languages at once. But, a commitment had been made; there were 
problems to keep; and sometimes only the prospect of having to face my 
editor kept me going. (Maria Polushkin, 1974, p.257) 

. . .  t o t a l l y  f a i t h f u l  t o  w h a t  y o u r  a u t h o r  i n t e n d e d .  A l m o s t  i n e v i t a b l y  y o u  
will be dealing with an author who writes well. But writing well involves 
different rhymes. And certainly if we just take Swedish, German, and 
English, you have got three tremendously different rhythms. You have 
somehow got to be true to the artist in the author, his own creativity. 
While you hope to appeal to the English reader in the same way he 
appealed to the Swedish reader. Otherwise, that is a different kind of 
unfaithfulness. You are betraying the author if you make him less 
appealing to another readership. (Patricia Crampton, cited from Jobe's 
article "Profile: Patricia Crampton", 1988, p. 413) 

What would the author have said if he or she had been writing in English 
in the first place: this is how we try to offer English-speaking children 
works they might otherwise never encounter. We are chameleons, or 
mirrors; we reflect and interpret. (Anthea Bell, 1981, p. 553) 

Language Issues in Translating. Translations require alterations in language from one 

language into another. Freeman and Lehman (2001) raised a concern that "nuances of 

language such as differences in grammar, writing style, language patterns and vocabulary 

must be attended to by the translator" (p. 31). 

Translators will try to select words that have equivalent meanings. The real 

challenge in the linguistic aspect of translation is the vocabulary or slangs that are so 
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up-to-date that a translator living in target culture would not necessarily have heard or 

know about them (Jobe, 1990). It is even more difficult for translators when they work on 

two languages that have little or nothing in common linguistically or culturally. Translators 

will also face difficulties of translating vocabulary, idioms or expression that are not 

completely translatable for the reasons that there are no equivalent vocabulary to match to 

or such concepts do not exist in the target culture. 

To successfully translate wordplays from one language into another language and 

still retain their meanings is not an easy task. O'Sullivan (1998) commented that the play 

on words is a play on meaning too. Place names and people's names sometimes may not be 

simple designation. Instead, they may hold symbolic meanings that present implicit 

significance among passages in the text. Snodgrass (1985) illustrated this point by using 

examples fi-om the Old Testament. 

The name of Adam, which means "man," is a multiphasic play on words 
with Adamah, which means "earth." Other Old Testament characters 
have significant names: Cain, the first murderer, is "spear;" Abram 
changes his name to Abraham, "fathers of a multitude;" Ssarai becomes 
Sarah, "princess;" Isaac receives the unusual name "laughter" after the 
news of his conception provokes a laugh fi-om his aged father; Naomi 
deliberately chooses Amara, "bitterness;" and Moses is name "out of the 
water." (p.2) 

O'Sullivan (1998) furthermore explained that translating passages of wordplay is 

very difficult because in most cases, wordplay in the source language can not be translated 

straight into the target language, and very often the constituent words, usually homonyms, 

are not there in the target language. He mentioned that when translators work on translating 
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wordplay, "the translators must try either switching to a form more suitable to the target 

language or finding some other fitting kind of vocabulary within the same form' (p. 199). 

Three possible strategies in regard to solving the problem of translating wordplay 

were mentioned by O'Sullivan. One strategy is that translator provides a functional 

equivalent which retains the function of wordplay with the means at the disposal of the 

target language. Another possible way is to approach passages of wordplay by providing 

metalinguistic explanation and including footnotes or annotations in the translation. The 

other strategy is simply to omit wordplays and not to translate them. 

Metaphoric expression is another aspect of the linguistic difficulties in translation. 

Kruger (1993) discussed that in a narrative text, metaphor may be employed as a form of 

character's speech that is used to indicate certain character traits. In that case, "the 

translator's challenge lies in sustaining the same interdependence between character, 

speech and environment" (p. 27). 

Kruger (1993) studied the metaphors in English translation of the award-wirming 

Afiikaans novel Fiela 's Child by Dalene Matthee (1985), who is also the translator of her 

own work. Kruger concluded that the translation of metaphor in the target language, which 

is English, is weakened and defective and resulted in failure to retain intended meanings 

and serve the function as a characterization technique. This failure negatively affects the 

reader's reception of the narrative text and makes the target text characters become mutants 

of the characters in the source text. 

Translation of himior is difficult and complicated because many factors are 

involved in producing comic effects. "Humorous elements of a book are often unique to a 
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specific cultural context and may be expressed in specific ways linguistically" (Freeman & 

Lehman, 2001, p. 31). Humor can be evoked on the basis of playing around with features of 

the grapheme system in the source language or due to the comic incongruity that lies in the 

discrepancy between subject of content and narrative form (O'Sullivan, 1998). 

Freeman and Lehman (2001) noted that the types of genres that source texts belong 

to create their own difficulties for translators. Different styles, language patterns and 

structures may be used in translating different genres. Among various genres, poetry is 

considered the most challenging task for the translator. The rhyme and rhythm 

characteristics of this genre constitute additional constraints and complexities on 

translators and accordingly increase degree of difficulty in translation (Desmet, 2001). 

Frank and Sparrow (1989) conducted an investigation on the frequency of changes 

of title in the works of fiction translated from Enghsh to French. They proposed three 

hypothesis concerning the reasons for making changes. The three hypotheses are: (1) title 

changes occur because of a lack of cultural and linguistic equivalence; (2) title changes are 

designed to accommodate the particular cultural preference of the target language; (3) 

whims and preferences of editors, publishers and translators account for title changes. 

The results clearly showed that titles changed because of a lack of linguistic 

equivalence for cultural-bound concepts. They had noticed that there were less descriptive 

titles in the French translations and there was a preference to omit superlatives and include 

non-specific nouns in the French titles. They also concluded that titles would be changed in 

major way to accommodate linguistic differences if the source and target languages are 

culturally and linguistically more divergent than English and French. 
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Picture storybooks is a special literary genre. They are art works, and in a picture 

storybook, words and illustrations share the same importance in meaning making and work 

together to create meanings. The language that translators select to present stories should 

preserve the genuine aesthetic beauty of the stories instead of sounding like unnatural 

translation. One thing in particular that translators of picture storybooks must be aware of 

is that although they may face the need to compromise "authenticity" and make 

adaptations, they must carefully match linguistic meanings with visual images (Marantz, 

2000). Consequently, as Anthea Bell suggested, there is a need for translators of picture 

storybooks to devise stories in styles and tones that would fit the formats of both texts and 

illustrations (Jobe, 1990). 

Also, translators of picture illustrated books or picture storybooks have to give 

careful consideration to the conventions of language usage presented in the picture books 

because picture books are often read aloud by children, parents and school teachers (Jobe, 

1990). It means that the text should "sound and feel good on the tongue" (Oittinen, 1989, p. 

31). In other words, the importance of fluency for the eye as well as for the ear must be 

emphasized. 

The major readers of children's literature are young children and teenagers. 

Usually, the readers of picture books are children below school-age or of elementary 

school age level. Translators translating for children should always consider language 

knowledge and the level of reading difficulty that the target children readers have acquired 

(Freeman & Lehman, 2001). The difficulty of lexicon that translators select for translation 

should be near to the level of the intended audience that they want to reach so that 
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incomprehensibility will not be a problem that stops children readers from appreciating the 

stories. Weinreich (1978) suggested that translators should use vocabulary that is in 

children's language repertoire and appear in everyday life. Translators should try to avoid 

expressions that are exclusively used by adults. 

Characteristics of Readers. It should be noted that in the business of publication and 

translation of children's books, a strange relation is formed and kept between adults and 

children. The main group of readers of children's literature is children, and they are the 

target readers for whom publishers publish books. Adults are also readers of children's 

books, and as a matter of fact, adults are usually the first readers of a book before children. 

In the processes of publishing and translating books for children, adults take 

various roles. Moreover, they assume power in writing books for children, making 

decisions on which book are good to be selected for translation and publication, defining 

what good translating is, regulating and restricting discourse form and content of 

translation, promoting translated children's books, buying books for children. Those 

behavior of adults "have in effect framed discussion of children's literature" (Rudd, 1999, 

p.47) and contextualize the discourse of international children's literature in the United 

States. 

Another observation is that books are evaluated and reviewed through the point of 

view of adults. Whether children hold the same attitudes and standards in evaluating and 

reviewing books of translation and whether children agree with the perspectives that adults 

have perceive has not been researched. 
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Preference for Picture Books. White (1998) has made an observation that every year, the 

majority of children's books pubhshed by U.S. pubUshers are picture books. The same 

observation stayed true when she conducted a study which was featured in drawing 

comparisons between Caldecott and outstanding translated picture books. The fact that 

more picture books, either general American children's books or translated children's 

books, are published than chapter books every year in the United States is part of her 

rational for choosing picture books as the subject for study. She wrote. 

When one looks at only translated children's books, more than 83 percent 
of 1997 translated children's books reviewed in major review journals 
were picture books. A high percentage of translated picture books was 
also reported by Homing, Kruse, and Schliesman, of the Cooperative 
Children's Books Center. They found that of the fifty-seven translated 
children's books they received for review in 1997, only eight were of 
substantial length, (p. 18) 

An explanation was given by Carl Tomlinson (1998) to the question of why there 

are more picture books than novels getting translated. Tomlinson explained that the cost of 

translation varies by length as well as difficulty of the book. It costs much more to pay for 

a translator to translate a chapter book than a picture book. In his estimation, in a case of 

translating a novel, it could cost several thousand dollars. Therefore, when comparing 

picture books with novels, publishers will most likely prefer to select picture books for 

translation and publication, unless they are sure that the novels that they are considering for 

translation and publication will definitely gain popularity among readers or are already in 

demand and wanted by the readers, like the cases of the series of Harry Potter by J. K. 

Rowling, and The Lord Of The Ring by J. R. R. Tolkien. 
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In Freeman and Lehman's (2001) opinion, fictional novels are more problematic in 

the process of book selection. Because if editors don't know the language that a novel is 

originally written in, they "must rely on individuals fluent in the original language of 

pubhcation to read the book and report on its merits and marketability" (p.33), thus adding 

more time, expense and difficulties to the process of publication. 

Jobe (1996) provided another perspective saying that picture books are the most 

popular titles for co-production because "the art sells the book" (p. 527). The two modes, 

written text and visual images, work together and provide the readers with an unique 

experience of reading other cultures that books with written text alone cannot do. Concepts 

and unfamiliar descriptions may be clarified and understood by the readers through visual 

images. 

Picture book illustrations display substantial cultural information to readers. The 

styles and artistic elements that an illustrator uses in a picture book may reflect 

"identifiable traditions, motifs, symbols, treatment of line, modeling, color, volume, and 

space" (Cianciolo, 1997, p.33) that are specific and meaningful to the culture that she/he 

depicts. Not surprisingly, it has been found by researchers of international children's 

literature that a wide range of artistic styles are presented across global picture books. 

Children may notice and became attracted to different art styles when reading translated 

picture books firom other countries. 

Ann Beneduce, a retired children's book editor, discovered that foreign picture 

books are art books to adult readers, and adults have been identified as a new group of 

audience of foreign picture books (Epstein, 1986). Epstein (1986) also noticed that 
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Americans have "begun to consider picture books an art form and to take their aesthetics 

seriously, analyzing them in academe and buying them for home collections" (p. 490). This 

movement undoubtedly has increased the willingness of editors and publishers to translate 

and publish foreign picture books. 

Overview of the Dissertation 

The first chapter of this dissertation covers the purpose and rationale for why I 

made a decision to write my dissertation on the topic of picture storybooks in Chinese 

translation. It also gives an explanation for the reasons that I limited the subject of this 

study to picture storybooks translated from English to Chinese that were published in year 

2001. The literature review is also included as a part in the chapter in order to present 

existing literature that has been written and published by people who have shared similar 

interests in translated children's literature and to provide theoretical background as 

supporting basis for this study. 

Chapter two describes the research design for this study. Content analysis is the 

research methodology designated for data analysis, and a review of literature related to 

content analysis as a research methodology is included. In the same chapter, there are two 

sets of research questions being raised for investigation for a two-step qualitative-oriented 

research design. The criteria and rationale for book selection and the processes of data 

collecting and data analysis are presented as well. 

Chapter three provides an overview of children's literature in Taiwan. It is written 

based on my personal knowledge and observations about the field of children's literature in 



54 

Taiwan, conversations with major scholars of Chinese children's literature, professional 

documents related to studies of children's literature of Taiwan and Mainland China, and an 

interview with a translator of children's books. 

Chapter four reports the findings of the broad survey and analysis. The findings are 

presented fi-om the points of views of country of origin, language, publishers, theme, and 

genre. A discussion is presented at the end of the chapter. 

Chapter five reports the findings of in-depth analysis on translation. Categories of 

changes regarded to linguistic and cultural aspects that were made in the Chinese 

translations by translators are presented. In the analysis, examples of changes are given and 

discussed based on my interpretations fi-om a reader's point of view. A discussion is also 

included. 

Chapter six which is the final chapter of this dissertation is the conclusion chapter 

that provides a summary of findings discovered in this study. A section of implications is 

written after the summary of findings. 
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Chapter 2 

Research Methodology 

This study is designed as a qualitative study utilizing content analysis as the main 

research methodology for data analysis. Although the substance of this study is qualitative, 

quantitative information will be provided to report the results of the broad survey of 

translated picture storybooks published in Taiwan in 2001. 

The decision of applying content analysis was made because the content of the 

written text of translated children's picture storybooks is the primary subject matter for 

examination and analysis. Content analysis serves the needs of identifying and 

categorizing the major matters that this study aims to investigate in the broad survey as 

well as in-depth analysis on translation. 

Related Review of Literature on Content Analysis 

Content analysis was first established and applied mainly in the field of mass 

communication in the first half of the twentieth century, and its development has been 

greatly influenced by the development of mass media and by international politics as well. 

The term "content analysis" and its theoretical basis was successfully established by 

Harold D. Lasswell in the first conference on interdisciplinary mass communication 

research held in Chicago, 1941 (Tischer, Meyer, Wodak & Vetter, 2000). Lasswell 

(Tischer, Meyer, Wodak & Vetter, 2000) fi^amed the goals of applying content analysis 

with his classic quote: "Who says what in which channel to whom and with what effect" (p. 
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169). 

Instead of being identified as a type of research method, content analysis is 

described as a research technique. Berelson (1952) in his definitions of content analysis 

stated, "Content analysis is a research technique for the objective, systematic, and 

quantitative description of the manifest content of communication" (p. 18). Holsti (1968), 

another significant figure associated with content analysis, wrote, "Content analysis is any 

research technique for making inferences by systematically and objectively identifying 

specified characteristics of message" (p. 608). 

From the viewpoint of Berelson and Holsti, content analysis is quantitative in 

orientation, and the considerable attentions of quantitative analysis are directed to the 

intensity and the frequency of the content being studied. Therefore, in a study of 

quantitative content analysis, the research data is usually manipulated in a statistical 

numeral to show the relationship among existing characteristics. 

On the other hand, qualitative content analysis has been called for by researchers, 

such as Kracauer and Wilcox. Kracauer (1952) criticized quantitative content analysis for 

neglecting the particular quality of texts and the reconstruction of contexts. Wilcox (1962) 

expressed similar concerns that when the content is latent content where meanings are 

derived from particular contexts, using counting classification techniques is too single 

purpose and meanings may be mistreated. In other words, quantitative content analysis has 

its limits and may not be an appropriate research design for researches whose nature is 

exploratory. As a result, researchers of qualitative content analysis tend to examine the 

manner in which words, phrases or statements have been offered and positioned and to gain 
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better understanding of the perspectives of the producer of these words, phrases or 

statements (Berg, 1998). 

Other proponents of content analysis suggest that both quantitative and qualitative 

analysis should be used together. Smith (1975) is a notable figure who strongly advocates 

this point of view. He explained that it is reasonable to use both "because qualitative 

analysis deals with the forms and antecedent-consequent patterns of form, while 

quantitative analysis deals with duration and frequency of form" (p. 218). 

One of the distinctive characteristics that differentiates content analysis from other 

research methods or designs is that content analysis uses already existing content. The 

forms of the content will vary according to research problems, research goals, disciplines 

of which research belongs to, or interests of the researchers. For example, in the discipline 

of social communication, the content may be written or transcriptions of recorded verbal 

communications; in the discipline of cultural studies, family dinner conversation or 

cultural music may be identified as the content for investigation. A researcher whose 

research problem is to explore the roles of women in Mexican soap operas may look at 

several Mexican soap operas that have been identified by the researcher. Moreover, Berg 

(1998) briefly discussed the differences between manifest content and latent content. La his 

explanations, manifest content refers to "those elements that are physically present and 

countable," and latent content refers to "an interpretive reading of the symbolism 

underlying the physically presented data" (p. 225). 

Because content analysis is more like a research technique than a research method 

and also because content analysis is broadly applied in various disciplines and the results of 
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a content analysis are specific and are determined by the content of the data being studied, 

there are no fixed analytic procedures for conducting content analysis. Thus, flexible 

research methods are often utilized accordingly. 

Some researchers have proposed their own approaches or processes of conducting 

content analysis. Glassner and Corzine (1982) presented one systematic strategy for 

qualitative content analysis that they developed. The basic principle of this systematic 

strategy is to unitize traditional fieldwork techniques and treat documents as if they were 

traditional fieldwork sites: 

The beginning steps are the uncovering of the accessible universe of 
documents, the mapping of relevant categories, and systematic sampling 
according to the research problem at hand. Documents are then studied, 
field notes are taken, and data are analyzed through constant comparisons, 
analytic induction, and other techniques, (p. 316) 

More recently, Mayring's model of qualitative content analysis has gained 

popularity and has been widely adopted (Titscher, Meyer, Wodak, & Vetter, 2000). hi this 

model, Mayring has proposed three distinct sequential analytical procedures: summary, 

explication and structuring. The summary attempts to reduce the material and preserve the 

manageable essential content that still reflects the original material. Explication includes 

explaining, clarifying and annotating the material. At last, structuring is viewed by 

Mayring as the central part of the process, and the goal of the procedure of structuring is to 

filter out a particular structure from the material. 

ha Mayring's model, the process of content analysis totally consists of nine stages: 

determination of the material; analysis of the situation in which the text originated; the 

formal characterization of the material; determination of the direction of the analysis; 
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theoretically informed differentiation of questions to be answered; selection of the 

analytical techniques (summary, explication, structuring); definition of the unit of analysis; 

and analysis of the material (summary, explication, structuring); interpretation. 

There are others who hold a view that content analysis is not very different from 

other types of methods of research data analysis. Similar to other research methods, the 

researchers who apply content analysis also need to go through the process of first 

identifying the research questions that they want to investigate, then specifying study units, 

collecting data, analyzing data and making conclusions from the result of data analysis. 

Thomas (1998) reported: 

A typical process of content analysis consists of five steps: (1) stating the 
general question that the research project is intended to answer, (2) 
decomposing the general question into its constituent subquestions, (3) 
finding communications that will likely answer the subquestions, (4) 
inspecting communications to locate passages pertinent to the 
subquestions, and (5) recording and organizing the results of the 
inspection, (p. 122) 

The investigators who employ content analysis, according to Stempel in (1989), 

will need to deal with four methodological problems: selection of the unit of analysis, 

sampling of content, category construction, and reliability of coding. 

After an investigator has identified the hypothesis or research question, the 

investigator then needs to consider which materials would provide the best source for the 

study. After that, the investigator must decide what units of analysis will be specified. The 

units of analysis cover the following levels: words, phrases, sentences, paragraphs, 

sections, chapters, books, writers, ideological stance, subject topic, or similar elements 

relevant to the context (Berg, 1998). At the same time when specifying the units of the 
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analysis, the investigator also needs to make a decision on how much of the material to be 

covered, and the decision of the amount of data to be analyzed will affect the decision of 

what units of the analysis to be examined for intensive analysis. 

Like many other types of research analysis, sampling is also an important factor to 

be considered. One thing that researchers must keep in mind is that the content and the 

units of analysis they select must be highly related to the purpose of the study and represent 

the population that it is intended to represent. In addition to that point, availability or 

accessibility and sampling time are other concerns (Stempel III, 1989). Whether the 

materials that researchers select to study are available for them to obtain or whether they 

have access to what they intend to study are problems that they may encounter. Contents 

such as newspaper, TV news, radio broadcasting, activities or meetings are displayed in a 

particular time span. Researcher must decide which period or how many pieces to draw for 

their studies. 

Objective coding scheme and systematic categories or thematic categories are 

usually identified as dominant characteristics and are applied as basis for content analysis. 

A major step in content analysis is its selection and definition of categories or themes. 

Researchers may form their own set of categories or themes emerging from the results of 

the data analysis (Anastas, 1999; Berg, 1998) or apply already existing categories or 

themes developed by other researchers that are proved to be appropriate for their studies 

(Stempel III, 1989). In addition, the category or theme systems can be some combination of 

both predetermined categories from earliest studies and categories determined later by 

researchers themselves after data are being analyzed (Berg, 1998). Categories or themes 
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can be broad or narrow, abstract or concrete, or obvious or directly stated. There may be 

subdivisions of narrow categories under broader categories. Generally speaking, the 

coding scheme that researchers employ depends on the nature of the research and the 

decisions that researchers would make (Berg, 1998). 

There are real advantages for using categories or themes that have been established 

and used by other researchers in earlier studies (Stempel III, 1989). First, it will be known 

by researchers in advance that those categories or themes are workable. Secondly, validity 

and reliability will be lesser concerns since other researchers have been spending time 

verifying the reliability and validity of those categories. 

No matter what decisions have researchers made, three constructive suggestions 

regarding category system development are made by experienced researchers who have 

been doing content analysis. One suggestion is that research should keep the system of 

categories or theme manageable (Stempel III, 1989). If too many categories or themes have 

been specified, confusion may be caused and more time will be spent referring to the list of 

categories. Another piece of advice given by Cowan (2002) is that the researcher must be 

familiar with the categories that they develop. Otherwise the categories will not accurately 

capture the content that they hope to present. The other advice is that researchers must be 

flexible for making changes and adjustments because not every problem can be 

anticipated. 

Consideration of reliability and validity is important in any form of data analysis 

process. Certainly in content analysis, reliability is also desired to be achieved. When 

mentioning reliability in content analysis, researchers refer to replicability or consistency 
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of judgment in observation, labeling, and/or interpretation (Boyatzis, 1998). The main 

concern is whether different researchers "using the same materials in pursuit of the same 

question or issue reach the same conclusions or coding decisions" (Anastas, 1999, p. 416). 

Kolbe and Burnett (1991) offered their criteria forjudging the reliability of the 

content analysis. They included: whether (1) rules and procedures were reported; (2) coder 

training was reported; (3) coders were independent of the authors; and (4) coders worked 

independent of one another. Anastas (1999) moreover added that "the content of the data 

analysis be made explicit and taken into account in interpreting results" (p. 415), and 

multiple coders should be involved for member checks. Furthermore, it is also advised that 

the complexity of the category system and the degree of agreement obtained among 

multiple coders should be reported as well (Stempel III, 1989). 

Content analysis has often been connected to and mentioned together with 

grounded theory. Some researchers would confuse content analysis with grounded theory 

for the following reasons. First, these two types of research analyses share similarities for 

their main focus is on the discovery rather than the testing of hypotheses (Titscher, Meyer, 

Wodak & Vetter, 2000). Secondly, the coding scheme associated with grounded theory is 

frequently used in the research process of content analysis by researchers. 

Although content analysis in a sense is similar to grounded theory, there are some 

differences that can be made to distinguish one from the other. Besides emphasizing the 

development and generation of new concepts, categories and theories as is the case with 

grounded theory, content analysis emphasizes application of these concepts, categories and 

theories. Unlike the grounded theory method which requires categories or themes to be 



63 

grounded in the data and emerged from the coding process, content analysis is more 

flexible in developing categories. Content analysis approves predetermined categories or 

themes defined before the data is analyzed as well as developing cateogires emerged from 

the data. 

Like every other type of data analysis, content analysis has its strengths and 

weaknesses. The clear advantages that content analysis has include being (1) unobtrusive; 

(2) cost effective; (3) able to deal with large volumes of data; and (4) able to reflect trends 

in a society (Berg, 1998; Royse, 1991; Babbie, 1992). By saying that content analysis is 

unobtrusive, it means that it may be used nonreactively and that no special training or 

expertise is required. Content analysis is able to reflect trends in a society because "it 

provides a means by which to study processes that occur over long periods of time" and 

thus allows researchers to "examine data during individual years as well as over the span of 

all years under study" (Berg, 1998, p. 244). 

The limitations of content analysis are that it depends on existing data (Cowan, 

2002); disagreement on coding or categorizing may happen if several coders are involved 

(Royse, 1991); and it is ineffective for testing causal relationship between variables (Berg, 

1998). Further disadvantages are indicated by Kolbe and Burnett (1991) that because 

content analysis often yields categorical data, researchers' biases can affect decision 

making regarding the data collection, analysis and interpretation. 

It is very common nowadays that computer has been used to serve various 

functions in a wide range of fields. Computerized procedures for content analysis have also 

been developed and used by researchers. Many computer programs have been designed to 
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do the job of counting and recognizing patterns. Practically, computer has its value in 

dealing with content data because it can do simple tasks extremely fast and efficiently and 

it can make the job of counting and coding in larger quantities of text fairly easy for 

researchers to handle. With this kind of computer support, researchers can save a lot of 

time and effort, compared to the time and effort spent in doing counting and coding by 

hand. There is no doubt that the computerized approach of content analysis has its potential 

of actually making it possible for researchers to finish the tasks more rapidly and easily. 

Not only are computer programs being designed to operate quantitative data, but a 

number of computer programs for qualitative data exist as well. Many journal articles (e.g. 

Heise, 1981; Gerson, 1984; Jocobs, 1987) discuss the available software programs 

designed for qualitative analysis, and more and more qualitative researchers (e.g.. Brent, 

Scott & Spencer, 1987; Miles and Huberman, 1994) have reported using computer 

software for data analysis. 

Norman (1989) noted that those commercial computer programs have been adopted 

for analytic purposes because they provide fiinctions useful and convenient for sorting, 

rearranging, managing and coding qualitative textual data. Even though a computer 

approach of content analysis is very usefiil in terms of time saving and efficiency, it may 

not be applicable to some researchers. As Weitzman and Miles (1996) have pointed out 

that the decision of whether researchers would or should choose a software program to 

assist in qualitative analysis should be made depending on the basis of their personal 

comfort to computer. 
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Research Questions 

This doctoral study was set to accomplish two intentions. First, it aimed to broadly 

survey translated picture storybooks published in Taiwan in a single year, 2001. Second, it 

aimed to analyze a small number of translated picture storybooks through a content 

analysis of changes made in the Chinese translations by translators for the purpose of 

overcoming difficulties caused by differences in languages and cultural concepts and in 

expectation to achieve language and cultural appropriateness to readers of Chinese. Since 

there were two foci being researched in this study, two sets of research questions were 

raised. The study as a whole sought to answer the following research questions: 

Research Questions Related to a Broad Survey of Translated Picture Storybooks 

1. What are the countries of origin of picture storybooks translated into Chinese? 

2. What are the languages from which these books were translated? 

3. Who are the publishers of the translated literature for children? What are the countries 

from which these publishers selected books for translation? 

4. What are the predominant themes presented in these books? 

5. What are the major genres identified in these books? 

Research Questions Related to hi-depth Qualitative Content Analysis 

1. What are patterns in the changes made in the Chinese translations of picture 

Storybooks at the lexical, semantic, aesthetic and cultural levels? 
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Criteria and Rationale for Book Selection 

Because this study contains two kinds of investigations, I estabhshed two sets of 

criteria for book selection. The books that were included for survey followed the criteria 

that these books must be picture storybooks (a) translated into Chinese that were originally 

published in the language of another country, (b) published in Taiwan in the year 2001 and 

(c) accessible. A numbers of books are excluded from this study because they are out of 

print and can not be borrowed or purchased. 

The basic criteria that I developed for selecting translated picture storybooks for 

in-depth content analysis included books: (1) originally written in English, (2) published in 

Taiwan in 2001, (3) are picture storybooks. In addition to those basic criteria, books that 

got selected for in-depth content analysis also met the following criteria: (l)received a 

favorable review or appeared on recommended lists made either by libraries, children's 

bookstores, professional publications, translators or educators; and (2) still available in 

bookstores. It should be noted that books that were selected for in-depth content analysis 

were also included in the broad survey. 

I purposefully chose to study books that appeared on recommended lists for the 

following reasons. Recommended lists and book reviews are the most popular guidelines 

relied on by most buyers of children's books in Taiwan. Books that have appeared on 

recommended lists or have received positive review will stand a better chance to be read by 

readers and stay longer in print. Good translation may be a reason that a translated book is 

recommended to the public. However, good translation may not be the main reason why a 

translated picture storybook is listed on a recommended list or receives a good review. 
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There may be other reasons involved in the process of making a recommended list. 

The possible reasons for a book with less appropriate or even problematic translation to be 

listed in a recommended list or to receive positive reviews from educators or book reviews 

may be that the original book is written by a famous author; the book is a award winning 

book; the book contains good values; the book has special appealing characteristics; or the 

book received good reviews in the source nation. 

For instance, A Letter to the King (1987), which was translated into English by an 

American translator from the Norwegian translation that was made based on the original 

Chinese text, is considered as a good quality translated book and is listed for 

recommendation by an American professional researcher. The book received a positive 

review because it tells a story about an ancient young girl practices the Chinese virtue of 

filial piety. It can provoke discussion in making comparisons and contrasts with the story, 

The Song ofMu Lan (1995). It is also said that it is a close translation of the original ancient 

text. Although it received good book review, I found the English translation problematic 

with several serious mistranslation issues. 

Therefore, to analyze translation of children's picture storybooks based on 

recommended lists or positive reviews is necessary because we need to know the content 

and quality of the translation that children are reading. 

Since children learn from what they read and translators of children's books have a 

major influence in manipulating the way that the original text is interpreted, the quality and 

suitability of the translation will have different effects on children. Good quality and 

appropriate translation will bring our children great joy and serve good educational 
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purposes. Children will benefit from reading good quality and appropriate translation. 

On the contrary, less appropriate translation or translation of low quality may 

convey inaccurate information and leave biased impressions on children. The good 

intention and the effort that the original author had made in the original text is lost in the 

translation, and the beauty and the value that have been attached to the original story are 

diminished in the translation. 

Data Collection and Analysis 

In this study, the actual action of data collection was taken during the summer in 

2002. In order to produce a complete hst of bibliography of translated picture storybooks 

published in Taiwan in 2001,1 first sought assistance from the Center of Children's 

Literature Study in Taiwan. I was informed by a staff of the Center of Children's Literature 

study to consult a professional magazine called New Books Monthly in National Central 

Library. New Books Monthly is a monthly journal published by National Central Library, 

and it lists recent and forthcoming publications in Taiwan in each month. 

The New Books Monthly has one division titled Children's Books. I made a copy of 

all book lists under the division of Children's Books from every issue in 2001.1 looked 

through the lists and marked titles that seemed to be translated picture storybooks. I then 

started looking for books in bookstores and public libraries. 

I soon realized that I couldn't totally rely on the lists that New Books Monthly 

provides because when I was reading books and checking book information on the 

copyright pages, I found out that the information written on the books sometimes doesn't 
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match the information hsted hi New Books Monthly. It happens that books Usted in New 

Books Monthly may not be pubhshed yet or were actually published in different months 

than the information that New Books Monthly gives. The titles of the books that were listed 

in New Books Monthly may not be the titles of books that have been actually published. 

Also, when I was searching books in the bookstores, I found books that have not been listed 

in New Books Monthly. 

Therefore, I tried as best I could to visit bookstores and public libraries and 

searched for as many books as I could find. The total number of books that I have identified 

is 325. However, the final number of books to be studied and covered in the broad survey is 

276. There are some books that are already out of print, and there are some books that are 

sold in sets and can not be found in any bookstore or public library. 

In order to answer the questions that I proposed for the broad survey, I copied down 

the information that I needed when I was reading the books. The job of identifying which 

publishers published which books was the easiest because such information could be 

obtained through checking the copyright page in each book. I did not encounter many 

problems in identifying countries of origins and languages from which a book was 

originally published because most publishers also included these pieces of information in 

the copyright page. For the books that do not include information about original countries 

or languages of publication, I called the publishers and asked for information. 

When I was reading the books and checking for information, I found that it is very 

common that a reading guide is attached in the end of a picture storybook. In the reading 

guides, topics and the main themes of the stories are briefly described and discussed. 



Although not every book has a reading guide attached to the end of the book, books with a 

reading guide are in large quantities. Since in most books the themes have already been 

revealed in the reading guides, it made my work of finding the theme of each story easier. 

One problem was that the theme identified in the reading guide sometimes focuses on a 

specific aspect because the reading guide was written specially for that individual story, 

but I intended to explore themes in a more general scope. My goal was to look at themes of 

the Chinese translated picture storybooks to understand what subject matters are presented 

in the books that have been selected for translation. 

Therefore, when I developed categories for theme analysis, I only identified 

general categories and used them as basis for grouping books. For example, when I 

assigned books to categories, I put Little Tang (a story about a orangutan) and Ping-Ping 

Panda (a story about a Panda) into the same category. Animals. Another example is that 

Let's Talk About Laughing and Crying (a story about bad temper). Mean Soup (a story 

about anger) and Weil-das Wird immerso sein! (a story about jealousy) were all placed 

under the category. Emotions. 

As for the categories of themes, I included categories found in The Appreciation 

and Application of Picture Books (Lin, 2000), The Appreciation of Children's Picture 

Books (Hsu, 2000) and Children's Books is Children's Books (Huang, 1999). These three 

reference books have chapters on theme categories. Besides using categories found in the 

reference books mentioned above, I also covered categories I developed based on the 

themes that are represented in the books that have been selected for survey study. 

Regarding the investigation of genres, I adopted genre categories irom Children's 
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Books in Children's Hands (Temple, Martinez, Yokota & Naylor, 1998). The authors list 

traditional literature, poetry, modem fantasy, science fiction, realistic fiction, historical 

fiction, picture books, informational books and biography as the recognized genres of 

children's literature. Picture books is considered as a "curious category" (p. 26) that can fit 

into any of the other genres. However, the categories appeared in this study only included 

genres of fiction because picture storybooks belong to fiction. 

While I was locating books, reading books and composing a bibliography of 

translated picture storybooks for the preparation of doing a general survey, I was also 

selecting books for in-depth content analysis. I searched for information about children's 

book reviews and recommendation lists on internet and made several inquiries to 

publishers and Center of Children's Literature Study. The information that I gathered 

indicated that there are several recommendation lists of children's books being made by 

various institutions. With a careful consideration, I made a decision to choose books that 

appear on the list of " The Best Children's Book, 2001" as the objects for in-depth 

analysis. 

The list of " The Best Children's Book" is the result of an activity called "Quality 

Books for Everyone." The activity was originated by Ming-Shen Daily News and was 

founded by both Ming-Shen Daily News and The Society of Children's Literature of 

Republic of China in 1991. Later, Committee on Cultural Affair, Mandarin Daily News, 

Youth Cultural Co., Ltd, and The Taipei City Public Library joined in and together became 

the host institutes. Besides selecting the best children's books of the year, the activity as 

well makes "Selected Book List" serve the purposes of encouraging writers of children's 
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books to write more books and publishers to publish more quahty books, promoting 

reading habits and establishing an evaluation system for children's books. 

There are nine English-to-Chinese translated picture storybooks selected as The 

Best Children's Book for 2001. All of these nine books were included in the selection for 

in-depth analysis. I furthermore selected four books from the "Selected Book List" to be 

covered in the in-depth analysis. Those four additional books were selected because they 

are stories that I like very much when I first read them in English, which is the original 

language that is used by the authors to write the stories. 

Therefore, in the part of in-depth analysis, there are thirteen books in total being 

analyzed. The bibliographic information of these thirteen books is listed below. The 

bibliographic data of each book contains: author, translator in English spelling, publisher, 

original title in italics, and country of origin. 

Anholt, Laurence. Translated by Li-Hsueh Chang. Illustrated by Catherine Anholt. Hsinex 
hitemational Corporation. Originally published as The New Puppy. Great Britain. 

Anholt, Laurence. Translated by Pei Sung. Hsinex International Corporation. 
Originally published as Harry's Home. Great Britain. 

Bogart, Jo Ellen. Translated by Pei Sung. Illustrated by Laura Fernandez & Rick 
Jacobson. 3&3 International Education Institute. Originally published as Jeremial 
Learns To Read. Australia. 

Bradby, Marie. Translated by Nai-Yu Huang. Illustrated by Chris K. Soentpiet. Yuan-
Liou Publishing Co. Ltd. Originally published as More Than Anything Else. 
The Untied States of America. 

Cooper, Helen. Translated by Chien-Hua Ko. Heryin Develop Publishing Co. Ltd. 
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Originally published as Pumpkin Soup. Great Britain. 

Ernst, Lisa Campbell. Translated by Jung-Chen Cheng. Yuan-Liou Publishing Co. Ltd. 
Originally published as Stellla Louella's Runaway Book. The United States of 
America. 

Fleischman, Paul. Translated Chien-Hua Ko. Illustrated by Kevin Hawkes. Heryin 
Develop Publishing Co. Ltd. Originally published as Weslandia. The United 
States of America. 

Fleming, Virginia. Translated by Pei Sung. Illustrated by Floyd Cooper. Heryin 
Develop Publishing Co. Ltd. Originally published as Be Good To Eddie Lee. The 
United States of America. 

Henkes, Kevin. Translated by Kun-Shan Lee. Heryin Develop Publishing Co. Ltd. 
Originally published as Lilly's Purple Plastic Purse. The United States of 
America. 

Henkes, Kevin. Translated by Kun-Shan Lee. Heryin Develop Publishing Co. Ltd. 
Originally published as Jessica. The United States of America. 

Mckissack. Patrica. C. Translated by Pei Sung. Illustrated by Giselle Potter. Heryin 
Develop Publishing Co. Ltd. Originally published as The Honest-To-Goodness 
Truth. The United States of America. 

Wood, Douglas. Translated by Ching-Yen Liu. Illustrated by P. 1. Lynch. Taosheng 
Publishing House. Originally published as Granda's Prayers Of The Earth. Great 
Britain. 

Williams, Susanne. Translated by Hsiao Mi Chien. Illustrated by Steven Kellogg. 
Yuan-Liou Publishing Co. Ltd. Originally published as Library Lil. The United 
States of America. 

In the in-depth analysis, the basic units of analysis were specified at the levels of 
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word and sentence. These two units were specified because examples of changes were 

found to be made at these two levels. For example, it has been found in this study that 

proper nouns and phrases in English were replaced with equivalent or irrelevant proper 

nouns and phrases in Chinese. Changes were also found in the aspect of sentence 

organization when I compared the original English texts with Chinese translations. 

When examining these books, I first listed all the examples of changes that I found 

in the Chinese translations. The next step that I did for analysis was grouping examples that 

share similar characteristics. Later, I again developed thematic categories based on the 

general characteristics that each category of examples represented. Under each category, I 

then documented the changes that have been found in the Chinese translations, explained 

the possible reasons for the change and how the changes were made, and provided my 

personal interpretations to discuss the results and effects that these changes have produced. 

In order to build adequate background knowledge to do this study, I searched for 

and read studies of translation. After reading those studies, I gained an impression that in 

many studies considerable attention has been placed to determine the inappropriateness of 

a translation and that a lot of effort has been made to prove the point that the translators did 

not make a good translation. O'Sullivan (1998) expressed his thought toward this situation 

and wrote. 

We are more inclined to speak of losses than gains in translation; it has 
something to do with the perspective of comparison. If we read a text first 
in its original language and then in the language of translation, we risk 
setting out to hunt for "errors of translation," concentrating on the 
passages in the translation that represent problems in the form of cultural 
references, wordplay and so on. The question about the "failed" passages 



75 

is then: How far is the individual translator responsible for the failure, and 
how far is the passage so firmly rooted in its source language and culture 
that an adequate translation is hardly possible? (p. 186) 

His words had influenced me and helped me decide what attitude and means I 

should take when approaching to this study of translation. When I was doing analysis on 

translations, I reminded myself to look at both the strengths and the weaknesses of the 

translations, to view linguistic issues of translation through Chinese cultural perspective, 

and to explore reasons why the translators made such translations before jumping to a 

conclusion of blaming the translators for not doing a good job and criticize their 

translations as "mistranslation." 

Summary 

A two-step qualitative research design was proposed in this study to study two sets 

of questions. Content analysis was the method chosen to analyze the selected data. A 

general survey aimed to investigate the translated picture storybooks published in Taiwan 

in 2001 in the aspects of countries of origin, language, publishers, themes and genre. A 

in-depth content analysis then was conducted to study the Chinese translations of 13 

selected picture storybooks. The categories that I used to discuss the findings of the 

analysis were developed by myself and were adopted from professional readings. 



76 

Chapter 3 

Children's Literature in Taiwan 

Chinese culture has a history of five thousand years long. Based on the current 

findings of studies of Chinese history, the history of Chinese writing appeared as early as 

the Shang dynasty, which was said to be dated around 1766 BC. The earliest examples of 

Chinese writing that were proved to be the products of Shang dynasty are inscriptions on 

bones and tortoise-shells. Although those writings are not considered to be literature in the 

eyes of Chinese scholars, they played a significant role in helping contemporary 

researchers understand ancient Chinese script, which is very important to studying and 

understanding ancient Chinese literature. 

In Chinese ancient literary documentation, the word "literature" had two levels of 

meanings, a broad meaning and a narrow meaning (Yeh, 1987). The broad meaning refers 

to literature as narratives and writings that expressed feelings or opinions or consisted of 

reasoning and to all kinds of written records including fields of studies such as politics, 

criminal law or penal code, etiquette, and social systems. With the changes of dynasties 

and in the field of literature in ancient China, the definition of literature changed, and the 

standards of literature evaluation and the system of literature genre were gradually 

established. Thus, a more narrow meaning of literature was founded and became a 

synonym for the term "pure literature". 

The narrow meaning of literature, which was given by Tung Hsiao in the period of 

Liuchao in history, exclusively means "beautiful literature" (Chou, 1977). It emphasizes 
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the importance of imagination, aesthetic writing techniques, hterary forms, and 

presentations of the feehngs and emotions of authors. According to Yeh (1987), a scholar 

of ancient Chinese literature, pure literature originated in the Han dynasty, and its main 

genres covers verse, poetry, poesy, drama, and novels. 

In short, the broad meaning of literature places an emphasis on content and sets a 

goal to search for truth. The narrow meaning of literature, on the other hand, places the 

emphasis on literary forms and techniques and sets a goal to reach for standards of 

aesthetics. Lei (1985) expressed an opinion that both "truth" and "beauty" are parts of the 

essence of literature, and the shifts of the positions and importance between these two 

views in each dynasty explain changes in the definition of literature and in the stylistic 

standards in literature. 

Traditionally, children's literature was seen as a part of folk literature in the 

academic study of Chinese literature. The majority of literature that children initially read 

were folktales of adult literature such as myth, fable, legend, or jokes. Similar to children's 

literature in the western world, Chinese children's literature has a strong connection to oral 

tradition (Chang, 1991). The art of "Telling Books" is an important cultural activity in 

Chinese culture because it helped spread written literature to the common people in the 

form of oral performances when literacy education was an exclusive privilege to people of 

wealth and nobility. "Telling Books" was the main means for children in ancient times to 

have access to literature and folktales. 

According to Lin (1988), the formal appearance of the term "children's literature" 

in Chinese was found in 1920. As for the origin of Chinese children's literature, there is a 
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huge divergence of opinion on this topic. Some people said that there is no such concept as 

"children's literature" in Chinese history before the 20th century. Lei (1985) strongly 

rejected this point of view and argued that people who concluded that there is no existence 

of Chinese children's literature made the mistake of applying contemporary theories of 

children's literature to traditional concepts of literature for children. He pointed out that we 

should place children's literature in its historical context and respect the meaning and 

values that ancient Chinese children's literature contained and represented in its own time 

periods. 

Some scholars made a claim that there is no children's literature in 
Chinese culture because they think that the contents of the readings for 
children in Chinese history completely focused on teaching knowledge 
and moral lessons to children, and children's mental growth was 
destroyed by the learning method of having children doing recitation and 
memorizing the contents of readings. We at first must understand why 
Chinese children's literature displayed a tendency toward knowledge 
and moral teaching. I believe it is as the same as the reason that in the 
early stage of the history of western children's literature, children's 
literature was used to teach religionary doctrine to children. Western 
culture was foimded on religion but is also restricted by its religionary 
doctrine. The heart of the Chinese culture is Confucianism, (p. 18, in 
translation) 

.... Since Chinese culture is governed by Confucianism, the principles for 
children's education also follow and reflect the educational philosophy 
of Confucianism, which placed special emphases on spiritual and moral 
development in a person. Therefore, the purposes of having children 
reading children's literature, besides teaching knowledge, are to help 
children develop fine personal characters and moral values and reach 
high quality of self-cultivation. Chinese children's literature was created 
with such cultural background and never deviates from this tradition, (p. 
20, in translation) 

Wen-Pao Lin (2003), the department head of The Graduate Institute of Children's 
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Literature at National Taitung Teachers College, furthermore raised the point that the 

meaning of children's literature changed because people's view on children education 

shifted. 

Children's literature originated because of educational need. Chinese 
children's literature of new age originated because traditional 
enlightenment education collapsed. Thus, we can say that the term 
"children's literature" appeared because of the occurrence of "New 
Literature Movement." It was the outcome of changing views of 
education and of popular literature becoming prosperous. All these 
changes were made due to the reason that traditional Chinese culture 
made a contact with Western culture, (p. 2. in translation) 

Although when the Chinese children's literature originated is still a debatable 

question, most scholars of Chinese children's literature agree that the "May Fourth 

Movement" which happened in 1919, is the milestone of modem Chinese children's 

literature (Wang, 1989; Cheng, 2003). Later, China went into a war with Japan, and 

Mainland China and Taiwan formally separated in 1949 because of political differences. 

Since then, Taiwan and Mainland China have made their own paths in developing 

children's literature. Because I was bom and grew up in Taiwan, and this dissertation was 

meant to investigate translated children's storybooks of Taiwan, I will only focus on 

background information about children's literature in Taiwan. 

The Development of Children's Literature of Taiwan 

Lin, based on his observations and research findings, concluded that the history of 

the development of children's literature in Taiwan can be divided into four stages: 

suspension period (1946-1963), germination period (1964-1970), growing up period 
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(1971-1979) and striving period (after 1980). In each period, certain institutions and 

publications of children's literature were founded, and activities that had a strong influence 

on the development of children's literature were held (Chou, 1998). The following 

discussions on the institutions and activities contained information from The Preliminary 

Draft of the History of Children's Literature 1945-1989 (Chiu, 1990). 

Children's literature was first promoted by the government and public institutions, 

and then private organizations joined to make it become prosperous. The Bureau of 

Education of Taiwan Province edited a series of children's books, and the Taichung 

Education Office has published an issue called Taiwan Children Monthly since 1949. The 

National Library held its first "Children's Books Exhibition" in 1956, and, with the 

Department of Elementary Education, they published the first Catalog of Children's Books 

in the same year, which contained the bibliography of children's books that were published 

in Taiwan and Hong Kong after separating from Mainland China. 

Since the 1964, the Taipei City Public Library has held many discussion meetings 

and seminars on children's books and children's literature. Many workshops related to the 

study of children's literature and the writing of children's literature has continued to be 

held by the Department of Education. 

The first publisher of children's books in Taiwan was the East Publisher, which 

was founded in December, 1945, the year that Taiwan was released from the colonial 

control of Japan. Before that year, publications for children were rarely seen. East 

Publisher targeted its readers as adolescents and set an objective of assisting the 

government in carrying out Mandarin education. It made great contributions to the field of 
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children's literature in translating and rewriting famous from other countries and in 

translating Chinese popular novels from literary style to vernacular style and rewriting 

them for different age levels of readers. Chiu (1999) stated, "The establishment of East 

Publisher started the history of publishing books for children in the area of Taiwan,.... and 

also brought a hope to children's literature in Taiwan" (p. 18). 

Mandarin Daily News, funded in 1948, is the first newspaper specifically 

published for children. Similarly, Mandarin Daily News was established with an objective 

of promoting Mandarin education, but it was meant to provide readings for children at the 

ages of elementary school. Other publications for children, such as Children's Life, Free 

Adolescent, Friends of Children, Childhood Magazine, New Friends, or Elementary 

School Students were also available. 

The first professional journal of children's literature. Children's Literature Weekly, 

was published by Mandarin Daily News in 1972. The primary goal of this journal was to 

create a place for writers of children's literature and people who are interested in writing 

for children to discuss and share their opinions on writing techniques of literature for 

children. The journal is open to the public and invites submissions of articles on book 

reviews, writing experiences, study of the market of children's books, profiles of authors or 

illustrators of children's literature, and topics related to Chinese children's literature or 

international children's literature. 

Besides publications of children's literature, many organizations of children's 

literature were established after 1980s. The Society of Children's Literature of China was 

the most influential organization among all. It was formed in Taipei City in 1985. Members 
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of this association include authors of children's books, people of publishers, librarians, 

elementary and secondary school teachers, university professors, professionals of 

children's literature, and people from other organizations related to children's literature. 

The association makes contacts with organizations of children's literature in other 

countries, especially with those in Asia, holds conferences, publishes journals, professional 

books and conference papers, and gives an award, Children's Literature Award of 

Republic of China, to authors and scholars who make outstanding contributions to the field 

of children's literature in each year. 

The other significant awards of children's and adolescent literature that were given 

by other governmental and non-governmental organizations include Chung-Shan Literary 

Award, Best Children's Book Award, Mu-Di Award, Na-Ying Literature Creation Award, 

East Adolescent Novel Award, Hsin Yi Children's Literature Award, and Chiu-Ge Modem 

Children's Literature Award. 

Children's literature was formally incorporated into the college curriculum in 1987. 

In 1987, when Ministry of Education made revision of the curricular regulations of nine 

Teachers Colleges, there was a rule written to included the "study of children's literature" 

as a core course in the college curriculum of Teachers College. Students of Teachers 

Colleges must take this course as a required course for graduation. Departments of Chinese 

in each Teachers College also offer courses such as "children's literature works," "writing 

children's literature," or "topics in children's literature" as optional courses. 

Later, departments of several other universities started to offer courses related to 

children's literature. Those departments include Department of Library Science at National 
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Taiwan University, Department of Children's Welfare at Chinese Culture University, 

Department of Japanese and Department of German at Tamkang University, and 

Department of Library Science at Fu-Jen University. Providence University since 1999 

organized a Children's Literature Program under the college of Humanity. It is a joint 

program provided by the Department of Chinese, Department of English, Department of 

Spanish, Department of Japanese and Department of Children's Welfare. Courses that 

related to children's hterature offered in departments of foreign languages tend to 

introduce works of children's literature in other languages from other countries (Cheng, 

1999). 

The position of the study of children's literature in academia further elevated and 

was separated from the study of Chinese or of other subjects to become an individual 

subject for study when National Taitung Teachers College founded The Graduate Institute 

of Children's Literature in 1996 and started enrolling students in 1997. This graduate 

institute has awarded a master degree in children's literature to over one hundred students 

in the past five years, and it will start enrolling doctoral students in the summer of 2003. 

This graduate institute was formed with the intention to "inherit the experiences of the 

studies in children's literature, explore the filed of children's literature, become the 

research center of children's literature in Taiwan area, and inspire interests in children's 

literature in the Chinese culture" (Chou, 1998, p. 277). 

Because Taiwan and Mainland China share the same history before 20th century 

and are culturally and linguistically related, mutual exchanges have been made by both 

since the Taiwanese government repealed martial law in 1987, a law that prohibited people 



or organizations of Taiwan from making any contact with those in Mainland China. After 

1987, scholars and writers of children's literature in Taiwan and Mainland China started to 

make visits and mutual exchanges through conferences, discussion meetings, workshops, 

short-term study camps, and publications. Professors of children's literature on both sides 

are invited to give lectures on the other side, and works of writers from each side are 

published on both sides. Therefore, children in Taiwan can read books and stories written 

by Chinese authors, and readers in China also have opportunities to enjoy books and stories 

written by Taiwanese authors. 

Many professional books and textbooks about children's literature have been 

written and published in Taiwan. However, scholars of children's literature believe that 

there is a serious lack of professional theoretical books of children's literature (Chiu, 1990; 

Chou 1998; Hong, 1994; Ma, 1996). Cheng (1999) stated that most professional books and 

textbooks about children's literature written and published in Taiwan focus on a general 

introduction of children's literature, especially children's literature from western countries. 

It is a common phenomenon that most of current professional books and textbooks of 

children's literature borrow theories in education, psychology, literature, art, sociology, 

and philosophy from western perspectives to use as theoretical foundations for readers in 

Taiwan. 

Lin (Chiu, 1990) once said, "Modem Chinese children's literature was developed 

on Japanese children's literature and western children's literature" (p. 3). It states a sad 

historical fact that besides traditional folktales and historical stories, stories that Taiwanese 

children in the last century read mostly are stories written by western writers. From 1940's 



85 

to 1970's, stories published for children by Taiwanese publishers were all translated stories 

from western countries or Japan. Some newly written picture books by local Taiwanese 

people were published in this period of time, but those picture books were greatly 

influenced by Japanese culture and reflected characteristics of Japanese art and literary 

style (Chiu, 1990). 

Although translated children's books are still the majority of the publications for 

children in Taiwan, children's books written by local Taiwanese authors are occupying a 

place and attracting notice in Taiwan (Chiu, 1999). In the 1980s, poetry was developed and 

became a very popular genre in children's literature in Taiwan. Sun (1999) states, "Poetry 

for children was seen as the pronoun for children's literature of Taiwan" (p. 38). During 

this period of time, many anthologies of poetry for children and books about teaching 

children how to write poetry and teaching adults how to write poetry for children were 

published. Most authors of the anthologies and books are elementary school teachers 

(Yang, 1999). 

Fantasy is another genre that has been established and actively promoted in the 

field of children's literature in Taiwan. During the 1990s, works of fantasy were created in 

large amounts, and writers of this genre have displayed highly developed skills in writing 

techniques, styles, story content, and story structure (Yang, 1999). 

hi the past ten years, picture books have received considerable attention and 

become a popular genre in Taiwan. Liu (2003) noted, "The thriving situation that Taiwan 

displayed in the publication of picture books since 90's confirms a fact that picture books 

has reached a climax in its development in the past 60 years, and thus the development of 
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books" (p. 1, in translation). 

Picture storybooks written and illustrated by local Taiwanese people as well as 

translated picture storybooks are published by Taiwanese publishers. Nevertheless, 

publishers in Taiwan remain in favor of publishing translated picture storybooks (Liu, 

2003). Publishers in Taiwan especially like to publish translated picture storybooks of 

famous authors or award-winning books. Many scholars and researchers have spoken of 

concerns that children in Taiwan have been reading stories and books that don't reflect 

their own life experiences (Hsu & Cheng, 2000) and that translated children's books 

monopolize the market of children's books (Hsu, 1999) and destroyed interests of local 

potential authors in literature creation (Liu, 2003). 

hi earlier years, picture storybooks were published in sets. Hansheng Publisher in 

the early 1980s bought copyrights of picture books from Japan, the United States and other 

countries and published the "Hanseng Selections of the World Best Children's Picture 

Storybooks," which contained 70 books. Since then, publishing picture storybooks in large 

numbers became a general trend in the field of publication for children in Taiwan. Later, a 

change was made in the field of publication after Chih-Mei Lin translated picture 

storybooks that were imported from other countries and published them individually. The 

factors that caused this change were that more publishers of children's books were 

established and that parents expressed high interest in picture storybooks (Hsu & Cheng, 

2000). However, it still happens that many publishers, besides choosing to publish picture 

storybooks individually, also publish picture storybooks in sets, and there are still 
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publishers who publish picture storybooks only in sets through the means of direct sale. 

Sets of books that are sold through direct sales are not found in bookstores, and buyers 

must contact the publishers or salespeople who have contracts with the publishers for 

information or purchase. 

Hua-Chien Ko, a translator who has translated more than 30 picture storybooks and 

whom I had interviewed during the summer when I collected data in Taiwan in 2002, 

offered her opinion about publishing books in sets. 

As the same as many people in Taiwan, I don't like set books and 
criticize this means of publication. Although I still don't like set books 
and think that there are many drawbacks with set books needed to be 
improved in the present situation, I realized that there are advantages in 
publishing picture storybooks in sets after paying visits and giving 
lectures in cities and counties other than those in the north part of Taiwan 
in these two years. There are not many children's bookstores in the south 
or east part of Taiwan, and parents in those areas don't have much 
knowledge in children's books or picture storybooks. They have enough 
money but don't have access to buy picture storybooks or books for their 
children. Selling books in sets solves their problem of not knowing 
where to buy books for their children and how to make selections of 
books for their children because salespeople will make contacts with 
them, make detailed introduction about the books and offer a suggestion 
on buying books for their children (in translation). 

Insights From A Translator 

From her own experiences of working with publishers and translating picture 

storybooks, Hua-Chien Ko also provided insights about how publishers work with 

translators during the process of making publications of translated picture storybooks. It is 

usually the case that Taiwanese publishers will make out a schedule for each translated 



book after making a deal with the original publisher of the book. Then, the editor of the 

publisher will contact the translator that she/he thinks is qualified and suitable for the job of 

making the translation. Based on the planned schedule, the editor will decide how much 

time the translator is given for doing translation. The translator is required to finish the job 

of making translation before the deadline. It is possible for the translator to request an 

extension if the translator cannot finish translating the book in time. Yet, if the publisher 

has a contract with a distributor, the editor will precisely tell the translator to meet the 

deadline because it will incur a risk for the publisher of bearing charges for breaking a 

contract if the publisher cannot give the printed books to the distributor. 

As for why it happens that translators may need more time to make translation or 

cannot overcome translating difficulties, Ko explained that sometimes the fault may not be 

attributed to the translators but the publishers. She found that before making a decision on 

selecting a translated picture storybook for translation and publication, many publishers 

did not carefully examine the book in its original text. If they have done a close reading 

before they buy the copyright and gave the book to a translator for translation, they may 

find that the book may not be suitable for translation because it may contain language or 

cultural concepts that are not translatable or will sound awkward in translation. 

Another observation that Ko made is that most editors of translated picture 

storybooks lack professional knowledge in children's literature and picture storybooks. 

Editors that she had worked with in the past were seldom of help in making constructive 

suggestion. On the contrary, those editors relied on her to teach them how to translate 

picture storybook, to give recommendation of which books to select for translation and to 
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review the translations of other translators. She believes that there should be some kind of 

training provided to editors of translated picture storybooks. 

When I asked her opinion about what makes a good translation, Ko said, "the best 

translation is when readers don't feel like they are reading a translation when actually 

reading translations...." and "in a good translation, translators are invisible to readers." She 

said that when readers read a book in Chinese translation, they hope to read the story in 

fluent Chinese. She gave an analogy that she saw from a theoretical book of translation, 

"making translation is almost like that you teach Chinese to a speaker of another language 

and have the person tell the story in Chinese." 

Some translators will edit the original text when they think that the original texts 

are not well-written or need some improvement. Hua-Chien Ko believes that translators 

should preserve the appearance of the original text and present it faithfully in the 

translation. Thus, she expressed, "I won't make unnecessary changes or try to fix problems 

in the translation that were found in the original text." hi fact, she strongly opposes the idea 

of making extreme adaptations or rewriting the story in the translation and considered such 

conducts unethical. 

Before she agrees to make translation of a book, Ko asks the publisher to let her 

have a chance to read the book in advance. The quality of the book and her impression of 

the book become important factors when she makes decisions on whether or not to take the 

job. After she accepts a job of translating book and before she really starts doing the 

translation, she will search on internet for reviews of the book and for information about 

the author of the book and about the book itself She explained that this background 
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information helps her develop a deeper understanding of the book, what the author tries to 

express in the book, and the writing styles used in the book so that she can make a close 

translation of the original text. After finishing the translation, she usually puts away the 

translation and revisits it after several days. Then she reads only the Chinese translation 

and makes revisions. 

When I did my broad survey of the translated picture storybooks, I found that some 

translated picture storybooks present phonetic symbols in additional Chinese characters 

but some translated picture storybooks are presented in Chinese characters. I raised this 

question in the interview, and she explained that it is a selling strategy. Before a publisher 

puts a new book on the market, the publisher will make an evaluation of the book and give 

consideration to the potential readers and buyers of the book. If the publisher thinks that the 

book will mainly appeal to children, the phonetic symbols will be added. If the publisher 

thinks that both adults and children will like the story, or the publisher wants to attract 

more adult buyers, not just parents with young children, the book will be presented only in 

Chinese characters. 

The other unique characteristic that I found in translated picture storybooks in 

Taiwan is that a reading guide is often found at the end of the book. If books are published 

in a set, a handbook for parents is provided. The authors of the reading guide and 

handbooks include educators, psychologists, artists, or scholars of children's literature. 

The reading guide or handbook for parents provides information about the author or the 

background information of the story and discusses the theme that the story represents and 

topics that parents can talk with their children. The reading guide and handbook for parents 
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are provided to help parents and children develop further understanding about the stories 

that they read and the picture storybooks as a whole. 

Taking Library Lil as an example, the author of the reading guide first introduced 

the author, Suzanne Williams. The author told readers that Suzanne grew up in Oregon and 

moved to Washington State after she got her master degree in library science. Suzanne 

works as a school library for over 20 years and had taught composition courses to students 

from third grade to sixth grade, and Library Lil was written after she had given birth to two 

children. She wrote picture storybooks and short stories. The author of the reading guide 

also provided the website address of Suzanne for readers to check out and informed the 

readers that they can find teaching activities used with Library Lil. 

Then the author of the reading guide pointed out that Library Lil was written in 

humorous style with exaggerations. She discussed the stereotyped image of librarian and 

how the story of Library Lil overthrew that image. She mentioned that Library Lil was 

selected as best children's book by many readers and loved by readers of all ages. Then she 

discussed a concept of war between reading books and watching television that the story 

implies. 

In another paragraph, the author introduced the illustrator and a few famous works 

by the illustrator. The author also briefly described the illustration style and particular 

characteristics of the illustrator, such as including characters from other books by the 

illustrator and the beloved cat of the illustrator, emphasizing details, containing actions in 

illustrations, or presenting dialogues in the comic style. 
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Summary 

This chapter presented the historical background of the development of Chinese 

literature and Chinese children's literature. Major events, organizations, activities and 

issues and phenomena related to children's literature of Taiwan were described and 

discussed, hisights about translating children's books and translated picture storybooks 

given by a translator in an interview were also included. 
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Chapter 4 

Broad Survey And Analysis 

This chapter presents the research findings of the broad survey of 276 children's 

picture storybooks in Chinese translation. The entire complete bibliography of 276 

selected books is listed in Appendix A. 

The criteria for the books included for this survey were that these books must (a) be 

picture storybooks translated into Chinese that were originally published in the language of 

another country, (b) be published in Taiwan in the year 2001 and (c) be accessible. The 

major research questions that guide the investigation of the broad survey are: 

1. What are the countries of origin of picture storybooks translated into Chinese? 

2. What are the languages from which these books were translated? 

3. Who are the publishers of the translated literature for children? What are the 

countries from which these publishers selected books for translation? 

4. What are the predominant themes presented in these books? 

5. What are the major genres identified in these books? 

Country of Origin 

The first question I examined was countries of origin of the picture storybooks in 

Chinese translation. I was interested in this question because I wanted to know which 

countries' stories our children were reading and how many countries our publishers had 

imported books for translation and publication in 2001. Table 4.1 contains the information 
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about the countries from which Taiwanese publishers had imported picture storybooks and 

the numbers of books that Taiwanese publishers had imported from each country. 

Table 4.1 

Countries of Origin 

Country of Origin Number of Books Percentage 

Australia 2 0.72 % 

Austria 2 0.72 % 

Belgium 12 4.53 % 

Canada 3 1.09% 

Denmark 1 0.36 % 

France 24 8.70 % 

Germany 11 3.99 % 

Great Britain 58 21.01 % 

Israel 1 0.36 % 

Italy 5 1.81 % 

Japan 38 13.77% 

Spain 12 4.53 % 

Switzerland 25 9.06 % 

The United States of America 82 29.71 % 

Total books in study 276 

As demonstrated in Table 1, there are 14 countries of origin from which Taiwanese 

publishers acquired children's picture storybooks. Among the 14 countries, the United 

States is the coimtry from which most of the picture storybooks were imported for 

translation and pubhcation in 2001 by Taiwanese pubHshers. Of all titles, 82 titles (29.71 
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percent) came from the United States. Great Britain, with 58 titles (21.01 percent), is the 

second highest country in rank from which picture storybooks were originally imported. 

It is not surprising to see that the United States and Great Britain appeared in the top 

ranks on the list. Stories that were originally written by American and British authors have 

been the major body of literature that children in Taiwan have been reading for decades 

besides world folktales, children's versions of literary classics, and Chinese stories that 

were written for children (Chiu, 1990; Ma, 2000). Liang Lin (Lin, 1992), a major scholar of 

children's literature and famous author of children's books and professional books of 

children's literature in Taiwan, once made the comment, "our children have been studying 

abroad in their home country since a young age" (p, 69). 

In recent years, children's literature has attracted tremendous attention and become 

a popular subject in Taiwan. Educators, teachers and parents in Taiwan have started 

noticing the important roles that children's literature plays in education, Chinese and 

English language learning and teaching, and children's lives. From my personal 

observation, I have noticed that the United States and Great Britain have been the main 

source countries from which Taiwanese people in the field of children's literature have 

received information and used as models. Original professional books or textbooks on 

children's literature that are found in Taiwan are mainly imported from these two countries, 

and scholars and theorists who have often been cited are also people from these two 

countries. In addition, a great number of children's book authors and illustrators of these 

two countries have been introduced to people in Taiwan. 

Theories and knowledge about children's literature that have been developed and 



taught in the United States and Great Britain have been adopted and appUed to the study of 

children's literature in Taiwan. As Taiwanese scholars of children's literature made efforts 

to introduce children's literature through writing professional books, theoretical 

frameworks and knowledge concepts formulated by scholars in the United States and Great 

Britain were the fundamental foundation. It is not an exaggeration to say that an 

understanding of children's literature in general and of Chinese children's literature was 

built on an understanding of children's literature of the United States and Great Britain 

(Lin, 2003). 

Currently in Taiwan, in the field of children's literature, there are four people who 

have earned academic degrees in children's literature, and all of them received their 

advanced education in the United States. Also, recently more people are interested in 

seeking to study children's literature in the United States or Great Britain, although some 

people have shown preference to study children's literature in Mainland China. Therefore, 

besides the fact that the United States and Great Britain are the two countries in the world 

that publish the most children's books each year, the present local situation of Taiwan will 

lead to the inevitable consequence that the United States of America and Great Britain will 

continue to remain on the top of list for quite a few years. 

Japan, which is the only country in East Asia that appeared on the list, is the third 

highest ranked country from which Taiwanese publishers selected books for translation 

and publication. It is reasonable to see Japan appear on the list because Japan is also a 

country with which Taiwan has close exchanges in various aspects, especially exchanges 

that take place culturally and economically. Japan is also reputed as "the country that has 
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the highest level of development of children's literature in the area of East Asia" (Chou, 

1998, p. 271). 

There are 25 titles originally coming from Switzerland and 24 titles originally 

coming from France. Of all 276 Chinese translated picture storybooks that were included 

in this study, books that originally came from these five countries represented more than 

82.25 % (227 titles) of the total number of the books. The remaining 49 titles (17.75 

percent) were imported from the other 9 countries. 

Language 

In this study, eight languages were identified in the 276 picture storybooks 

translated into Chinese and published in Taiwan in 2001. The result of the analysis shows 

that the picture storybooks that Taiwanese publishers selected for translation and 

publication primarily concentrated on three languages. 

Of the eight languages, English, German and Japanese are the three predominant 

languages in the analysis. Around 52 percent of the books were translated from English, 18 

percent of the books were translated from German and 13 percent of books were translated 

from Japanese. Books that were translated from these 3 languages represented more than 

84 percent (233 titles) of the total number of books. 

From the 3 predominant translated languages, 145 books were originally written in 

the English languages that are used in the United States, Great Britain, Canada and 

Australia; and 50 books were originally written in the Germanic languages that are used in 

Switzerland, Belgium, Germany, and Austria. Almost three times more books were 
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translated from English than books translated from the second largest group of translated 

language, German. 

Forty-three books (15 percent) of the total number of books were translated from 

the other 5 languages: French, Spanish, Italian, Danish and Hebrew (listed in the ranking 

order). Table 4.2 presents the number of picture storybooks in Chinese translations for each 

language. 

Table 4.2 

Languages of Chinese Translated Children's Books 

Language Number of Books Percentage 

Danish 1 0.36 % 

English 145 52.54 % 

French 24 8.70 % 

German 50 18.12% 

Hebrew 1 o.36 % 

Italian 5 i.gl % 

Japanese 38 13.77 % 

Spanish 12 4.35 % 

Total 276 
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Publishers 

There are 23 pubUshers in Taiwan who pubhshed picture storybooks translated into 

Chinese in 2001. After analyzing the data by using the publisher as the basic unit, I found 

that 5 out of 23 pubhshers had published more than 20 books in 2001, 6 publishers had 

published between 10 to 20 books, and the other 12 publishers had published under 10 

books. Table 4.3 includes all the names of publishers who published picture storybooks in 

Chinese translation in 2001 and the numbers of books published by each publisher. 

Of the 23 publishers, Hsinex International Corporation published the highest 

number of translated picture storybooks in Taiwan in 2001. It published 41 books, or 14.86 

percent of the total number of books. Hsinex International Corporation has became very 

famous in the field of children's literature in Taiwan over the last a few years for 

publishing children's books written by local Taiwanese authors and children's books in 

Chinese translation, holding children's literature creation contests and publishing the 

works of the winners of the contests, and organizing activities related to children's 

literature. 

The second highest number of Chinese translated picture storybooks were 

published by Grimm Press and Egmont Publishing Co. Ltd. Both publishers published 29 

titles, representing 10.51 percent of the total number of books. Grimm Press has been 

identified as one of publishers of children's literature in Taiwan that has a long history in 

publishing translated picture storybooks originally written in other languages and 

published in other countries. Most of the picture storybooks that Grimm Press selected to 
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publish are books illustrated by world-known illustrators or that received world 

children's literature awards, such as Hans Christian Andersen Award, The Kate 

Greenaway Medal, Deutscher Bilderbuchpreis, Biennale of Illustrations Bratislava, 

Bologna Ragazzi Award, or Caldecott Award. 

The president of Grimm Press is an author of picture storybooks, Kuang-Tsai Hao, 

who has been actively participating in various national and international children's 

literature activities for years. He has worked with European illustrators and published 

several picture storybooks together with European illustrators. He has also been invited by 

international organizations of children's literature to serve as a judge in the children's 

literature award activities. He was asked to be a judge of Bologna Ragazzi Award in 1996 

and a keynote speaker in Bologna Ragazzi Award in 1998. Grimm Press, under his lead, 

was elected to be the best children's book pubhsher of the year by Biennale of Illustrations 

Bratislava in 1995 and set a record of being the publisher who had the most works of 

illustration selected in Bologna Ragazzi Award for seven continuous years. 

The other two publishers who published more than 20 books in Taiwan in 2001 

are Taiwan Mac and Shang-Jen Publishing Co. Ltd. Both published 21 (7.61 percent) 

Chinese translated picture storybooks. Taiwan Mac is another big publisher who has 

published a lot of translated picture storybooks. The most distinctive characteristics that 

Taiwan Mac represents is that it usually publishes books in sets and sells sets of books 

through salespersons or directly through Taiwan Mac. Books published by Taiwan Mac are 

seldom found in common bookstores. 

The next group of publishers that published between 10 to 20 picture storybooks in 



translation are 3&3 International Education Institute, 18 titles; Yuan-Liou Publishing Co. 

Ltd., 15 titles; Heryin Publishing Co. Ltd., 14 titles; Chiu-Tung Publishing Co. Ltd., 10 

titles. Of the 6 publishers, Yuan-Liou Publishing Co. Ltd. is the oldest publisher that has a 

long history in publishing translated picture storybooks in the past. It is also a publisher 

that continues publishing translated picture storybooks in a certain amount each year. 

Table 4.3 

Publishers and Numbers of Books 

Name of Publisher Number of Books Percentage 

Chin-Chin Publishing Co. Ltd. 4 1.45 % 
Ching-Lin Publishing Co. Ltd. 3 1.09% 
Chiu-Tung Publishing Co. Ltd. 12 4.35 % 
Classic Communications Co. Ltd. 2 0.72 % 
Dong-Fan Publishing Co. Ltd. 8 2.90 % 
Egmont Publishing Co. Ltd. 29 10.51 % 
Formosan Magazine Press 2 0.72 % 
Han-Yen Publishing Co. Ltd. 14 5.07 % 
Heryin Publishing Co. Ltd. 14 5.07 % 
Hsiao-Chun Publishing Co. Ltd. 6 2.17% 
Hsinex International Corporation 41 14.86 % 
Human Publishing Co. Ltd. 3 1.09% 
Gen-Hwa Publishing Co. Ltd. 1 0.36 % 
Grand River Publishing Co. Ltd. 6 2.17% 
Grimm Press 29 10.51 % 
Pennant Cultural Publishing Co. Ltd. 3 1.09% 
San-Min Book Co. Ltd. 10 3.62 % 
Shang-Jen Publishing Co. Ltd. 21 7.61 % 
Taiwan Mac 21 7.61 % 
Taosheng Publishing House 6 2.17% 
3&3 International Education Institute 18 6.52 % 
Yomei Publishing Co. Ltd. 8 2.90 % 
Yuan-Liou Publishing Co. Ltd. 15 5.43 % 
Total 276 
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I also wanted to know whether certain publishers concentrated on publishing 

picture storybooks in Chinese that were translated from certain languages or countries. 

The result of this analysis suggested that several publishers had published more books 

from a specific language or country. For example, San-Min Book Co. Ltd., Taosheng 

Publishing House, Hsiao-Chun Publishing Co. Ltd., and Chin-Chin Pubhshing Co. Ltd. 

published books from English only. Moreover, the six English-to-Chinese translated 

picture storybooks published by Hsiao-Chun Publishing Co. Ltd. were all written by the 

same author, Kim Lewis. 

Hsinex International Corporation (32 of the 41 books), Yuan-Liou Publishing Co. 

Ltd. (12 of the 15 books) and Heryin Publishing Co. Ltd. (11 of the 14 books) are the other 

three publishers who published most of their books from English as well. However, unlike 

Hsinex International Corporation which published books that originally came from both 

the Untied States and Great Britain, 66.67 percent of the publication of Yuan-Liou 

Publishing Co. Ltd. were originally published in the Untied States. 

Han-Yen Pubhshing Co. Ltd. (10 of the 14 books) and Ching-Lin Publishing Co. 

Ltd. (3 of the 3 books) are two publishers that published books primarily from the German 

langauge. All the books published by Chiu-Tung Publishing Co. Ltd., Dong-Fan 

Publishing Co. Ltd., Pennant Cultural Publishing Co. Ltd., and Formosan Magazine Press 

were originally published in Japan and translated from Japanese to Chinese. The books 

published by Chiu-Tung Publishing Co. Ltd. and Dong-Fan Publish Co. Ltd. are two series 

of stories that were written by two authors. 



Table 4 
Publishers and Number of Books From Each Country 

Country/ 
Publisher Australia Canada 

Great 
Britain 

The United States of 
America 

Belgium Denmark Spain 

Chin-Chin Publishing Co. Ltd 0 0 2 2 0 0 0 
Ching-Lin Publishing Co. Ltd. 0 0 0 0 0 0 0 
Chiu-Tung Publishing Co. Ltd. 0 0 0 0 0 0 0 
Classic Communications Co. Ltd. 0 0 0 0 0 0 0 
Dong-Fan Publishing Co. Ltd. 0 0 0 0 0 0 0 
Egmont Publishing Co. Ltd. 0 0 6 0 11 0 12 
Formosan Magazine Press 0 0 0 0 0 0 0 
Han-Yen Publishing Co. Ltd. 0 0 4 0 0 0 0 
Heryin Publishing Co. Ltd. 0 0 2 9 0 0 0 
Hsiao-Chun Publishing Co. Ltd. 0 0 6 0 0 0 0 
Hsinex hitemational Corporation 0 1 8 23 0 0 0 
Human Publishing Co. Ltd. 0 0 0 0 0 0 0 
Gen-Hwa Publishing Co. Ltd. 0 0 0 0 0 0 0 
Grand River Publishing Co. Ltd. 0 0 1 2 0 0 0 
Grimm Press 0 0 12 6 1 0 0 
Pennant Cultural Publishing Co. Ltd. 0 0 0 0 0 0 0 
San-Min Book Co. Ltd. 0 0 4 6 0 0 0 
Shang-Jen Publishing Co. Ltd. 0 0 4 1 0 1 0 
Taiwan Mac. 0 0 1 11 0 0 0 
Toasheng Publishing House 0 0 1 5 0 0 0 
3&3 Intemational Education Institute 1 0 1 7 0 0 0 
Yomei Publishing Co. Ltd. 0 0 6 0 0 0 0 
Yuan-Liou Publishing Co. Ltd. 1 2 0 10 0 0 0 
Total 2 3 58 82 12 1 12 



Country/ 
Publisher Austria France Gemmny Switzerland Israel Italy Japan 

Chin-Chin Publishing Co. Ltd 0 0 0 0 0 0 0 
Ching-Lin Publishing Co. Ltd. 0 0 0 3 0 0 0 
Chiu-Tung Publishing Co. Ltd. 0 0 0 0 0 0 12 
Classic Communications Co. Ltd. 0 1 0 1 0 0 0 
Dong-Fan Publishing Co. Ltd. 0 0 0 0 0 0 8 
Egmont Publishing Co. Ltd. 0 0 0 0 0 0 0 
Formosan Magazine Press 0 0 0 0 0 0 2 
Han-Yen Publishing Co. Ltd. 0 0 6 4 0 0 0 
Heryin Publishing Co. Ltd. 0 0 1 1 0 0 1 
Hsiao-Chun Publishing Co. Ltd. 0 0 0 0 0 0 0 
Hsinex International Corporation 0 8 0 0 0 0 1 
Human Publishing Co. Ltd. 0 0 0 0 0 1 2 
Gen-Hwa Publishing Co. Ltd. 1 0 0 0 0 0 0 
Grand River Publishing Co. Ltd. 0 0 1 0 0 0 2 
Grimm Press 0 6 0 3 1 0 0 
Pennant Cultural Publishing Co. Ltd. 0 0 0 0 0 0 3 
San-Min Book Co. Ltd. 0 0 0 0 0 0 0 
Shang-Jen Publishing Co. Ltd. 1 0 1 9 0 4 0 
Taiwan Mac. 0 2 1 2 0 0 4 
Toasheng Publishing House 0 0 0 0 0 0 0 
3&3 International Education Institute 0 5 1 2 0 0 1 
Yomei Publishing Co. Ltd. 0 0 0 0 0 0 2 
Yuan-Liou Publishing Co. Ltd. 0 2 0 0 0 0 0 
Total 2 24 11 25 1 5 38 
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Themes of the Translated Picture Storybooks 

The results of the analysis of the themes revealed that a wide range of themes have 

been represented in the 276 translated picture storybooks under examination in this study. 

One point needed to be accounted here is that often one story has multiple themes. 

Therefore, when assigning a theme to a story, I either used the theme that was already 

identified in the reading guide attached to the book or assigned the central theme based on 

my personal judgment. Only one theme was assigned for each book. Table 4.5 shows the 

categories of the major themes identified in these 276 books, and Table 4.6 presents the 

subcategories that were grouped into the categories of the major themes. 

Table 4.5 

Categories of Major Themes 

Theme Number of Books Percentage 

Animal 11 3.99 % 
Art 5 1.81 % 
Behavior 24 8.70 % 
Celebrations 4 1.45% 
Character Traits 31 11.23% 
Emotions 23 8.33 % 
Families 33 11.96% 
Friendship 27 9.78 % 
Humor 24 8.70 % 
Imagination 19 6.89 % 
Knowledge 13 4.71 % 
Life Experiences 32 11.59% 
Literacy 6 2.17% 
Others 17 6.16 % 
Society 7 2.54 % 
Total 276 
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Judging from the number of books listed under each major theme in Table 4.5, it is 

fair to infer that families, life experiences, character traits, friendship, behavior, humor 

and emotions are the significant themes represented in the 276 translated picture 

storybooks. Of 276 books, 194 books (70.29 percent) were found in the categories of 

these seven themes. The remaining 82 books were from the categories of the other eight 

themes. 

Family is the largest group of category of themes for these translated picture 

storybooks. Family is w well known value of great importance in Chinese culture, so it is 

reasonable that publishers in Taiwan would tend to publish books on this theme, hi this 

major category, family life and family relationship are two evident aspects in the books that 

belong to this category. In the stories about family life, family events and experiences, such 

as birthdays, toilet training or moving, are described through story plots. 

Half of the books in this category tells stories about family relationships, including 

parent-children relationships, grandparent-grandchildren relationships, relationships 

between brothers and sisters, or relationships between other family members. When stories 

are told to describe relationships between parents and children or between grandparents 

and grandchildren, the focus is usually placed on parents' or grandparents' everlasting love 

to children. When stories are about relationships between brothers and sisters, the message 

that the stories commonly convey is to remind elder children to be nice to their younger 

brothers or sisters and to establish close relationships with their siblings. 

Divorce has become a very important social issue in Taiwan at present. The divorce 

rate has been increasing tremendously in Taiwan in recent years compared with 10 years 



ago. According to the statistical information reported by Ministry of the Interior of Taiwan 

in 2001, there were around 56,500 couples divorced in that year. The statistical number is 

two times higher than the number that was reported in 1991. Consequentially, there are 

many books being published on this subject for adults and teenagers, and divorce as the 

main theme has appeared in increasing numbers of children's books (Chou, 1998; Hsu & 

Cheng, 2000). One story that talks about divorce was found in this study. 

Life experiences is the second largest group of category noted in this broad survey. 

Life is the best teacher, and children leam about life through experiencing it. For children, 

life is full of novelties, and many of their significant experiences happen in childhood. 

Translated picture storybooks that were pubhshed by Taiwanese publishers in 2001 under 

this category reflected concepts about life. Totally, there are 32 books about life 

experiences. Of 32 books, 8 books tell stories about daily life experiences, including 

making phone calls and answering calls, washing hair, or brushing teeth. 

Seven books present the theme of play, which is the second highest subcategory in 

this major theme. Leo Et Popi-Le Manege describes the first experience of a httle boy 

sitting on a merry-go-round, and A Day in the Luxembourg Garden recounts an experience 

of a boy and his friend plajdng in the park. 

hi the category of life experience, 46.88 percent of books are from the 

subcategories of daily life experiences and play. The rest of the subcategories are about 

other kinds of life experiences. Through reading stories of characters that were created by 

authors, children get to know the life experiences of these characters and also leam from 

those experiences. For instance, Leo in Leo Et Popi-A La Garden shares his experience of 
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going to school, and the little sheep in When Sheep Cannot Sleep describes the feeling of 

being unable to sleep during one night. 

Character traits (31 books, or 11.23 percent) is the third largest category found in 

the picture storybooks of Chinese translation that were published in 2001. There are 14 

traits in this category. In the stories that were classified into this category, certain 

distinctive characteristics are demonstrated by the protagonists in the behaviors or actions 

that they take to handle difficulties or situations. Self-confidence (9 books), cleverness (4 

books) and courage (4 books) are the three major character traits. 

When I looked at all the subcategories that I had listed under the main category of 

character traits, I realized that most of the character traits reflected in the stories are 

positive character traits, and many of them have been honored and appreciated in Chinese 

culture for centuries. Character traits, such as caring, courage, helpfulness, honesty, 

patience, and persistence, are deeply rooted in the minds of Chinese people when speaking 

of virtue cultivation. These are cultural virtues that a child in the Chinese society is 

expected to develop and is taught and reminded of constantly in family and school. 

Cleverness, wisdom, independence, self-confidence and self-discovery are also character 

traits that are highly valued and desired to be possessed. This finding that most character 

traits represented in the stories are positive and cultural-related suggests that publishers 

may have utilized Chinese cultural values as a basis without consciously being aware of it 

for the selection of international picture storybooks for translation and publication. Or, 

from another point of view, publishers might purposefully select international picture 

storybooks that contain virtues that correspond to Chinese culture values for the reason of 
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marketability or educational purpose. 

Friendship is another popular theme that many Taiwanese publishers published 

books on in 2001. In this category, 7 different types of friendship were found in the stories. 

As illustrated under the category of Friendship in Table 4.6, friendship between characters 

personified by animals covers the largest proportion (16 of the 27). The ratio of the number 

of books about friendship between animals to the number of books about human characters 

and animals, the second largest subcategory in this major category, is 3 to 1. 

Around 8.70 percent of Chinese translated picture storybooks were found to be 

related to behavior. Under this category, two more second-level subcategories were 

identified: social behavior and personal behavior. Stories that contained the theme of social 

behavior (20 of the 24 books) were published five times more than stories that contained 

the theme of personal behavior (4 of the 24 books). As for the subject discussed in the 

stories that centered on personal behavior, all 4 stories talked about the misbehavior of the 

children. 

The title of the category and subcategories in behavior were borrowed from 

Children's Books is Children's Books (Huang, 1999), a professional book on themes and 

subjects of Chinese children's books. Social behavior is interpreted as behaviors that a 

society expects an individual to acquire to become a member of that society. The difference 

between the category of behavior and the category of character traits is that in the stories 

about character traits, the characters in the stories already possess those character traits and 

demonstrate those character traits in occasions when dealing with difficulties or situations, 

but in the stories about social behavior, characters eventually leam those social behavior 
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through experiences or conflicts that happen to them. Similar to the finding discovered on 

character traits, the social behavior listed and found in this study are also all positive 

behaviors that are the preferable and desired behaviors that the Chinese society expects 

from its citizens. 

Twenty-four books about humor were selected for translation and publication. 

Tofan Corporation published a series of 8 books by a Japanese humor story writer, 

Yoshiwo Nakae, and 3&3 hitemational Education Institute published five humorous 

stories from a French writer, Christel Desmoinaux. Anthony Browne's stories. Bear Goes 

to Town, Bear Hunt, The Little Bear Book, and A Bear-y Tale were also selected and 

translated. 

There are 23 books under the category of emotions. Stories in the category of 

emotions all shared a common similarity in placing emphasis on dealing with emotions or 

not expressing anger. The emotions reflected in the characters in the stories under this 

category are almost all negative emotions, such as anger, fear, jealousy or loneliness. 

Characters in the stories experience all kinds of emotions and find a way to deal with them 

properly. 

In past a few years, a concept named EQ (Emotion Quotient) became a very 

popular topic and has been considered as a needed social skill for survival and success. EQ 

means one's ability in control one's emotions and not get influenced by one's emotions 

when dealing with all kinds of crises and situations or in making decisions. In recent years, 

EQ became an important concept to the public and was acknowledged and talked about by 

psychologists in Taiwan because more people now are suffering from depression and also 
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because many social problems and crimes happened when people are not able to deal with 

crises or problems properly. That is the reason why emotions became a big, important 

subject for discussion, and books about EQ and dealing with emotions or emotional issues 

have been published in large quantities in Taiwan within five years. The same ideological 

trend in publications for adults must have influenced the publications for children so that 

international picture storybooks with themes on emotions were introduced in Chinese to 

children in Taiwan. 

Eleven stories centered their themes on different kinds of animals. All the eleven 

stories talk about the lives of animals. Two publishers published two series of stories by 

two authors who wrote stories about animals, such as dogs, elephants, koalas, orangutans, 

and pandas, using the voices of child narrators and adult narrators. The child narrators in 

the stories observe their pets and recount what their pets do inside and outside the family. 

The other series of stories narrated by adults tell stories about how each kind of animal 

lives in jungle. 

Most stories in the category of imagination are fantasies. The characters in those 

stories are witches, monsters, fairies or characters with magic powers or who experience 

magic. There are some stories about using one's imagination, and there were two stories 

about imaginary friends. The concept of imaginary friends in Chinese culture is really 

ambiguous and is related to religious beliefs. 

Concepts of gods, ghosts, spirits and supernatural power have been a part of 

Chinese religions and Chinese culture. For people who believe and practice Taoism and 

Buddhism, the ability to see and commxmicate with gods or ghosts is believed to be natural 
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and possible. It is believed that some people may have so called "Yin-Yang eyes" and be 

able to see spirits from another world. "Gi-Tung," a job title and a name title for people 

who make their living as mediums between supernatural spirits and humans are recognized 

and acknowledged by people who are believers of Taoism or Buddhism or the supernatural 

world. It has been reported on the news that some children claim that they can see spirits, 

and that those spirits are their invisible friends. There were discussions about whether 

those children can really see unknown things, whether they are lying, whether they have 

psychological problems, or whether they are in a psychological state in the course of 

growing up when imaginary friends are created by children to fill their psychological and 

emotional needs. 

Stories that were grouped under category of society reflect social issues that have 

aroused serious concerns in Taiwan. Environmental protection has been a primary concern 

to people in Taiwan because there is so much pollution in the cities. Pollution like air 

pollution, noise pollution, water pollution, and garbage pollution cause big troubles to 

people and damage the quality of people's lives. Street dogs have been a big social problem 

for a long time, and people are sometimes hurt by street. Child sexual abuse and child 

kidnapping are increasing threats to parents in Taiwan during the past years. Those issues 

have stirred heated discussion in Taiwan and remain problems that people do not have 

solutions for. 

The remaining categories of themes included knowledge, art, celebrations and 

others. Thirteen books were assigned under the theme of knowledge. The subcategories in 

knowledge included colors, counting, nature, presidents and world place. There are five 
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books under category of art, and the stories in this category are about artists, creation, 

dancing or music. Four stories about Christmas, Easter and Valentine's Day were 

translated and published. As for the category of others, books were grouped in this 

category because they only represented in books in a small quantity, mostly one book only, 

and because they do not fit into categories discussed previously. 

The year 2000 was titled as "Reading Year" by Taiwanese government. In order to 

create a more pleasing atmosphere to promote reading in the society and engage people of 

all ages in Taiwan in acquiring the habit of reading and actually practicing this habit, the 

government held various activities related to reading in different settings. A large number 

of books in all sorts of genres were published. Books that related to the concept of reading 

itself were also chosen to be published. In responding to this reading movement, 

Yuan-Liou publishing Co. Ltd. selected 6 children's picture storybooks that focus on 

reading from English-speaking countries and published those 6 books in Chinese 

translation in the format of a series. 

Table 4. 6 
Subcategories Of Each Major Theme 

Art Number o f B o oks 

Artists 1 

Creation 1 

Dancing 2 

Music 1 

Total 5 



Animals Number of Books 

Bears 1 

Dogs 2 

Elephants 

Insects 

Koala 

Lamb 

Orangutan 

Panda 2 

Whales 1 

Total 11 

Behavior Number of Books 

1. Social Behavior 

Acceptance 2 

Cooperation 4 

Relationship with others 1 

Respect 2 

Responsibility 3 

Sharing 6 

Taking turns 1 

Understanding 1 

Total 20 

n. Personal Behavior 

Misbehavior 4 

Total 4 

Total 24 



Celebrations Number of Books 

Christmas 1 

Easter 2 

Valentine's day 1 

Total 4 

Character Traits Number of Books 

Appearance 2 

Caring 2 

Cleverness 4 

Courage 4 

Helpfiilness 1 

Honesty 1 

Independence 1 

Patience 1 

Persistence 1 

Possessiveness 1 

Self-confidence 9 

Self-discovery 1 

Shyness 2 

Wisdom 1 

Total 31 



Emotions Number of Books 

Anger 1 

Boredom 1 

Emotion 3 

Fear 9 

Grief 1 

Jealousy 2 

Laughter 1 

Loneliness 1 

Love 1 

Temper 2 

Total 23 

Friendship Number of Books 

Animal persordiied characters and ^ ^ 
animal personified characters 

Human characters and animals 

Human characters and anima 
personified characters 
Human characters and natural 
personified characters 

Human characters and nature 

Human characters and 
supernatural characters 
Human characters and human 
characters 

5 

2 

1 

1 

1 

1 

Total 27 



Families Number of Books 

Adoption 1 

Baby sitters 1 

Birthdays 5 

Brothers 1 

Childhood 3 

Divorce 1 

Fathers 3 

Growing up 2 

Grandparents 2 

Home 1 

Memories 1 

Mothers 3 

Moving 1 

New-born baby 2 

Siblings 2 

Toilet training 1 

Work 3 

Total 33 

Knowledge Number of Books 

Colors 1 

Counting 1 

Nature 7 

Presidents 1 

World place 3 

Total 13 
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Imagination Number of Books 

Dreams ^ 

Imaginary friends 2 

Imagination 8 

Imaginative characters 4 

Magjc 1 

Monster 1 

Witches 2 

Total 19 

Literacy Number of Books 

Reading 6 

Total 6 

Others Number of Books 

Adventure 1 

God 4 

Kiss 2 

Life 1 

Mental and physical challenges 4 

Names 1 

Perspective I 

School life 1 

War 2 

Total 17 



Life Experiences Number of Books 

Bad dreams 1 

Cloth 2 

Curiosity 1 

Daily life experiences 8 

Getting lost 1 

Going to school 2 

Hat 1 

Injury 1 

Insomnolence 1 

Quarrels 1 

Lost and found 1 

Play 7 

Seeing doctor 1 

Sickness 2 

Snow day 1 

Trying new things 1 

Total 32 

Society Number of Books 

Child sexual abuse 1 

Environment protection 1 

Gender 3 

Kidnapping 1 

Street dogs 1 

Total 7 
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Genre 

According to the results of the analysis on genre, the 276 children's picture 

storybooks translated in Chinese and published in Taiwan in 2001 covered the four genres 

of fantasy, realistic fiction, historical fiction and traditional literature. Of the 4 genres, 

fantasy and realistic fiction are the two most frequently identified genres in this study. As 

Table 4.7 has shown, there are 183 books from the genre of fantasy and 86 from the genre 

of realistic fiction. 

Table 4.7 

Genre Identified In Chinese Translated Picture Storybooks 

Genre Number of Books 

Fantasy 183 

Historical Fiction 5 

Realistic Fiction 86 

Traditional Literature 2 

Total 276 

The number of books from the genre of fantasy is surprisingly high, 66.30 in 

percentage. The number of books from this genre is twice as large as the number of books 

from the genre of realistic fiction (31.16 percent). Between 97 percent and 98 percent of 

the books were identified from these two genres. 

Most books in the genre of fantasy tell stories about personified animals; 144 

books (78.69 percent) were identified. The other characters or subject matters that 
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appeared in the rest of stories include extraordinary worlds (1 title), magical powers (4 

books), personified toys (4 books), supernatural elements (8 books) and others (22 

books). 

The reason that there are many stories about personified animals may be that the 

main readers of picture storybooks are children of young ages. Temple, Martinez, Yokota 

& Naylor (1998) state that stories about personified animals are considered "the first type 

of fantasy book that young children encounter" (p. 340). Children enjoy reading this kind 

of stories because they feel close to animals (Lei, 1985). Similar opinion was expressed 

by Ren'e Guillot, a French author of children's literature, "Children feel more 

comfortable to enter the world of animals than the world of adults" (Fu, 1979, p. 211). 

Most stories in the genre of realistic fiction took place in the setting of the family. 

Of 86 titles, 59 stories had family as their story background. The natural environment (11 

books), school (6 books) and playground (3 books) were revealed as three other frequently 

noted story settings. The remaining 7 books were set in other settings, such as the library, 

park, or theater. 

There were two pieces of traditional literature found in this study. "The Lion and 

the Mouse," one of the Aesop's fable, was retold by a British author with an illustrator. 

Perrault's folktale, "Puss in Boots," was the other story that was illustrated by an European 

illustrator and published in Switzerland. 

Five books were found to be historical fiction. More Than Anything Else and Das 

Verzauberte Lachelen depicted stories of two historical figures, African America 

educator Booker T. Washington and Italian artist Leonardo Da Vinci. So You Want To 
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Be President? portrayed American presidents in history. Katje The Windmill Cat was 

written based on a true story happened in Holland in 15th century. The background of 

Uncle Jed's Barbershop was set in the southern part of the United States in the 1930's. It 

tells the story of an African American barber through the first person point of view. 

Discussion 

The findings to the first two questions revealed confirms the notion that the 

historical, pohtical and cultural relationships between the target and source cultures and 

nations play a significant role in importing books for translation and publication (Rudvin, 

1994). Since the early 20th century, when the concept of children's literature began to form 

and develop, books translated from English that came from the United States or Great 

Britain have been the primary publications for children in Taiwan (Wu, 1991). Because 

Taiwan was a colony of Japan for 50 years, books translated from Japanese have also been 

published a great deal and widely read by local children (Chiu, 1990). These particular 

historical and political backgrounds of Taiwan have caused the current situation in which 

the United States, Great Britain and Japan are the main sources of countries from which 

publishers in Taiwan published the most picture storybooks. 

White (1990) in his study drew the conclusion that the large number of translated 

children's books from certain countries may be "a result of a country's active concern for 

sharing her best children's literature with other nations...." (p.134). Whether publishers of 

other countries are willing to make contact and to release copyright or distribution rights to 

Taiwanese publishers does influence publishers in Taiwan in making final decisions on 
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publishing translated picture storybooks. 

hi the process of my data collection, I was able to talk with staffs of Taiwanese 

publishers of picture storybooks. One common point that they all mentioned is that they 

often selected and published books that came from the catalog that publishers of other 

countries sent to them. This may explain why certain publishers in Taiwan showed a 

tendency to publish translated books that were imported from certain languages or 

countries. 

That Taiwan lacks qualified translators of certain languages may be the reason that 

the majority of the translated picture storybooks that were published at present in Taiwan 

were translations from English, Japanese, German, and French. English, German and 

French are official languages designated by the United Nations. Because they are 

languages of high prestige, they became popular languages that have attracted people's 

interests when choosing to learn a foreign language. In addition, these four languages are 

important and often used in the world of business. Thus, English, Japanese, German and 

French are almost offered in every university in Taiwan. 

All of these reasons created a job market for these languages and made these four 

languages become even more popular. In consequence, less attention is paid to other 

languages, which results in a serious lack of people with abilities in those languages. When 

a publisher selects a book for translation and publication, they need to be sure that they can 

find a qualified translator to make the franslation of the language that the book is written in. 

Since there is a tremendous lack of qualified translators for certain languages, the choices 

of languages from which publishers can choose books for translation and publication are 
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limited as well. 

As literary and illustration preferences differ from culture to culture and from 

country to country (Tomlinson, 1998), differences also exist in interests in themes and 

topics among cultures and countries (Freeman & Lehman, 2001). Each culture or nation 

develops its own ideology of literary conventions and reading interests. This ideology of 

literary conventions and reading interests then form a discursive structure (Mills, 1997), 

and members of the culture or nation are influenced by this discursive structure when 

speaking of literature. 

Publishers of the culture or nation are also influenced by the discursive structure of 

literature and then come to form another discursive structure regarding the business of 

publication that is shared by the members of the publication industry. What often happens 

in the industry of publishing translated books is that the decisions that publishers of certain 

cultures and countries make on selecting books for translation and publication are 

governed by the interests of their cultures and nations. 

The whole system of making decisions on which books to be selected and 

translated also falls into Gee's (2000) theory of "cultural model" because after all the 

cultural beliefs and values are strong forces that have great influence on the members of the 

culture. The findings of the broad survey in this study revealed that the cultural 

characteristics of Chinese culture indeed were major concerns in the decision making 

process of book selection. Family, character traits and behavior which have strong Chinese 

cultural values attached to them are three categories that represent the high percentages in 

the total number of books. 
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Besides publishing books with themes that are meaningful to Chinese culture, 

publishers in Taiwan also published books on themes with universal appeal (White, 1990), 

such as animal, friendship, imagination, life experiences and emotions. Books with those 

themes are usually popular with the children. There appears a small number of books that 

contain serious topics or themes such as mental and physical disease, divorce, environment 

protection, child sexual abuse, and war, which are all social concerns that have been 

attracting people's attention and provoking discussions in the current Taiwanese society. 

Another significant finding was that the majority of the translated books that 

publishers in Taiwan published in 2001 are universal books rather than culturally specific 

books (Bishop, 1992). Universal books contain universal themes, and characters and 

settings in books that remain culturally generic. In other words, the text and illustrations do 

not place the characters within a specific cultural context and group. Culturally specific 

books also contain universal themes, but characters and settings in the books are within 

specific cultural context. The majority of the books under examination are stories that can 

happen to anyone in any place, not necessarily about certain groups of people from certain 

cultures. 

Not only were the majority of the books in this study found to be universal books, 

but the characters of the most books were found to be animal characters. The possible 

concerns that publishers in Taiwan had in mind when selecting books are that fantasy is a 

popular genre in children's literature of Taiwan with a long history of using animal 

characters in fantasies, and that choosing books with animal characters may avoid some 

controversial topics or social issues. The problem with this emphasis on animal books with 
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universal themes is that children in Taiwan are not learning about other cultural groups 

through their reading. Bishop (1992) states that literature should be both a mirror on one's 

self and a window on the world, and culturally specific books are needed for literature to 

play these roles in children's literature. 

The result of genre analysis reflects a .problem that certain genres are missing in the 

translated picture storybooks that were published in Taiwan in 2001. There is a tremendous 

shortage of books in the genres of historical fiction and traditional literature. There are 

several explanations for this situation. It is a fact that publication decisions are driven by 

business profit (Tomlinson, 1998). Because most readers are not interested in the histories 

of other cultures, publishers thus are reluctant to publish books of historical fiction. 

Besides, we have more than enough Chinese historical stories published by Taiwanese 

publishers. Therefore, it seems that there is a better market for books of fantasy and 

realistic fiction than books of historical fiction. 

It is a similar situation for traditional literature. Before Taiwanese publishers 

started to publish large quantities of translated books, Chinese traditional stories were the 

main stories that children read. Later, when the publishers began to import intemational 

stories and publish them in Chinese translation, world-known famous traditional literature 

were first chosen to be translated and published. Thus, children in Taiwan are already 

familiar with famous intemational traditional stories. 

Besides, when traditional literature is published in the form of picture storybooks, 

the illustrations, rather than the texts, are often the focus of attention. The Chinese readers 

have not developed a high artistic level of appreciation in the illustrations. Child readers 
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and parents may be attracted by the appealing illustrations and then have a desire to 

purchase the books, but they will not buy the books simply because of the appealing 

illustrations. To most of the readers in Taiwan, illustrations are still seen as subordinate or 

auxiliary decorations to the texts. Since those traditional stories are already known to the 

readers, the interest in buying those books is thus reduced. Therefore, the marketability of 

the picture storybooks of traditional stories really cannot compete with that of picture 

storybooks of fantasy or realistic fiction. 

As I was told by the translator whom I interviewed and by the staffs who work in 

the publishers, the criteria that the publishers in Taiwan mainly apply to select international 

picture storybooks for translation and publication are award-winning books and books by 

famous authors and illustrators. The business profit may be an influential reason that the 

publishers chose to publish translated books fi-om award-winning list or by famous authors 

and illustrators, but it also has something to do with publishers lacking knowledge about 

picture storybooks. They do not know what are other good books that are available, and 

they do not develop sufficient approach about how and where to gather needed information 

about books. 

Summary 

The broad survey aims to investigate the translated picture storybooks in the 

aspects of the country of origin, language, publishers, themes, and genre. This study 

reported the following findings: (1) The United States, Great Britain and Japan are three 

highest countries in rank from which translated picture storybooks were originally 



imported; (2) English, German and Japanese are the three predominant languages from 

which the books were translated; (3) there are 23 publishers in Taiwan who published 

picture storybooks translated into Chinese in 2001; (4) a wide range of themes have been 

represented in the 276 translated picture storybooks; and (5) most translated picture 

storybooks published in Taiwan in 2001 came from the genre of fantasy (183 titles) and 

reahst fiction (86 titles). 
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Chapter 5 

In-depth Analysis on Translation 

This chapter reports the findings from an in-depth quaUtative content analysis on 

the Chinese translations of 13 picture storybooks. The central research question that the 

chapter aims to answer is: What are patterns in the changes made in the Chinese 

translations of picture storybooks at the lexical, semantic, aesthetic and cultural levels? 

Totally, there are 13 picture storybooks in Chinese translation being covered for 

this analysis. The bibliographic information of each book and a brief summary of each 

story are listed below. 

Anholt, Laurence. Translated by Li-Hsueh Chang. Illustrated by Catherine Anholt. 
Hsinex International Corporation. Originally published as The New Puppy. Great 
Britain. 

Summary: Anna, who has always wanted a real dog more than anything else, learns a 
great deal about love and responsibility when she gets a frisky, and rather 
destructive, new puppy. 

Anholt, Laurence. Translated by Pei Sung. Hsinex International Corporation. Originally 
published as Harry's Home. Great Britain. 

Summary: Harry enjoys visiting his grandfather's farm and seeing the homes of all the 
animals, but in the end he is happy to return to his own home in the city. 

Bogart, Jo Ellen. Translated by Pei Sung. Illustrated by Laura Fernandez & Rick 
Jacobson. 3&3 International Education Institute. Originally published as Jeremiah 
Learns To Read. Australia. 

Summary: Elderly Jeremiah decides that it's finally time to leam to read. 

Bradby, Marie. Translated by Nai-Yu Huang. Illustrated by Chris K. Soentpiet. 
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Yuan-Liou Publishing Co. Ltd. Originally published as More Than Anything Else. 
The Untied States of America. 

Summary: Wanting to leam how to read above all other ambitions, nine-year-old Booker 
T. Washington fears that his long days in the saltworks will prevent him from 
trying, until a final burst of determination makes his hopes possible. 

Cooper, Helen. Translated by Chien-Hua Ko. Heryin Develop Publishing Co. Ltd. 
Originally published as Pumpkin Soup. Great Britain. 

Summary: The Cat and the Squirrel come to blows with the Duck in arguing about who 
will perform what duty in preparing their pumpkin soup, and they almost lose 
the Duck's fiiendship when he decides to leave them. 

Ernst, Lisa Campbell. Translated by Jung-Chen Cheng. Yuan-Liou Publishing Co. Ltd. 
Originally published as Stellla Louella's Runaway Book. The United States of 
America. 

Summary: As she tries to find the book that she must return to the library that day, Stella 
gathers a growing group of people who have all enjoyed reading the book. 

Fleischman, Paul. Translated Chien-Hua Ko. Illustrated by Kevin Hawkes. Heryin 
Develop Publishing Co. Ltd. Originally published as Weslandia. The United 
States of America. 

Summary: Wesley's garden produces a crop of huge, strange plants which provide him 
with clothing, shelter, food, and drink, thus helping him create his own 
civilization and changing his life. 

Fleming, Virginia. Translated by Pei Sung. Illustrated by Floyd Cooper. Heryin Develop 
Publishing Co. Ltd. Originally published as Be Good To Eddie Lee. The United 
States of America. 

Summary: Although Christy considered him a pest, when Eddie Lee, a boy with Down's 
Syndrome, follows her into the woods, he shares several special discoveries with 
her. 

Henkes, Kevin. Translated by Kun-Shan Lee. Heryin Develop Publishing Co. Ltd. 
Originally published as Lilly's Purple Plastic Purse. The United States of 
America. 

Summary: Lilly loves everything about school, especially her teacher, but when he asks 
her to wait a while before showing her new purse, she does something for 
which she is very sorry later. 
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Henkes, Kevin. Translated by Kun-Shan Lee. Heryin Develop Publishing Co. Ltd. 
Originally published as Jessica. The United States of America. 

Summary: Ruthie does everything with her imaginary friend Jessica; and then on her first 
day at kindergarten, she meets a real new friend with the same name. 

Mckissack. Patrica. C. Translated by Pei Sung. Illustrated by Giselle Potter. Herjdn 
Develop Publishing Co. Ltd. Originally published as The Honest-To-Goodness 
Truth. The United States of America. 

Summary: After promising never to lie, Libby leams that it's not always necessary to 
blurt out the whole truth either. 

Wood, Douglas. Translated by Ching-Yen Liu. Illustrated by P. I. Lynch. Taosheng 
Publishing House. Originally pubhshed as Grandad's Prayers Of The Earth. 
Great Britain. 

Summary: Because Grandad has explained how all things in the natural world pray and 
make a gift to the beauty of life, his grandson is comforted when Grandad dies. 

Williams, Susanne. Translated by Hsiao Mi Chien. Illustrated by Steven Kellogg. 
Yuan-Liou Publishing Co. Ltd. Originally published as Library Lil. The United 
States of America. 

Summary: A formidable librarian makes readers not only out of the once resistant 
residents of her small town, but out of a tough-talking, television-watching 
motorcycle gang as well. 

The content of this chapter includes five sections, which present the major 

patterns of changes that I found in the Chinese translations when comparing the original 

English version of the stories with the Chinese version of the stories. The five sections 

are: (1) book title, (2) word replacement, (3) sentence and paragraph organization, (4) 

translation of expressions and cultural concepts, and (5) text and illustration relationship. 

In this analysis, I documented the changes that have been made in the Chinese 

translations, explained the possible reasons for changes, and gave my interpretations to 

discuss why the changes were made, how the changes were made, and the results and 



effects that these changes have produced. A discussion that includes my evaluations of 

this experience of conducting content analysis on translation follows after the analysis. 

Book Title 

A book title is usually an important factor which influences the impression that 

readers have toward the books. It also plays a crucial role in the minds of parents and 

child readers when they make a decision on whether or not to buy a book. Book titles 

with more appealing words will attract more buyers and have a better chance to make to 

the list of best sellers. 

Of thel3 books, changes of title occurred in six books. The 6 books are Library 

Lil, Stella Louella's Runaway Book, The Honest-to-Goodness Truth, Grandpa's Prayer 

of the Earth, The New Puppy and Weslandia. 

The Chinese title for Library Lil is Library Superwoman. Probably, the change 

occurred because the phrase, "Library Superwoman," matches better to the visual image 

of the protagonist of the story, Lil. On the front cover, the illustration shows that Lil lifts 

up a large, heavy motorcycle. In the front endpaper, Lil is shown holding a complete set 

of encyclopedias in one hand. Throughout the story, the visual image of Lil having a 

strong arm appears often in illustrations; such as Lil lifting a car, moving a bus in a 

stormy night, or hoisting and tossing motorcycles with easy effort. Library Superwoman 

also reflects and fits the description of Lil's noticeable character trait of having powerful 

and strong arms that the original author indicated in the original text. 

In the new title that was given by the Chinese translator, Lil's name is not 
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specified as it has in the original English title. Even so, it doesn't cause any loss to the 

target readers because Lil is given a Chinese name in the Chinese translation. 

Stella Louella 's Runaway Book was translated in Chinese as Who Has Seen My 

Book? In this cumulative story, Stella tries to find the library book that she lost by asking 

people who had read the book about whether or not they have seen it. The plot of the 

story is developed in a repetitive pattern. Stella goes to ask a person who she thinks has 

the book and finds that this person has given the book to another person who has gone to 

another place. 

Not only does the plot repeat again and again as the story is told, the language 

pattern repeats as well, hi the first few pages, the question, "Have you seen it?" 

repeatedly appears in the dialogue spoken by story characters. Although the question later 

is changed to "Where is the book?" or " Do you have the book?" they are asking the same 

question in nature. It's possible that the Chinese translator of the book picked that pattern 

from the content of the story and used it to title the story. 

On one hand, the changed Chinese title not only provides a clue to inform readers 

about the possible content of the story, but also places emphasis on the story pattern 

designed by the original author for the readers to recognize. On the other hand, the 

translator had to change the original title because the literal translation of "Stella 

Louella's Runaway Book" in Chinese is grammatically incorrect and thus doesn't make 

sense semantically. 

The Chinese title for The Honest-to-Goodness Truth in English translation is 

Speaking the Truth with Love. Similar to the problem of literally translating the title 
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Stella Louella 's Runaway Book, a literal translation of "The Honest-to-Goodness Truth" 

from English to Chinese would be awkward. It seems that same translation strategy has 

been used by these two Chinese translators: they titled their translation books based on 

the subjects and contents of the stories. 

The message of The Honest-to-Goodness Truth is that the concept of telling the 

truth is an important value, but how and in what manner the truth should be told is a 

complex issue and worthy of carefiil consideration before taking action. Near the end of 

story when Libby has a talk with Miz Tusselbury, who explains to Libby, "The truth is 

often hard to chew. But if it is sweetened with love, then it is a little easier to swallow" (p. 

29). 

Obviously, Miz Tusselbury's metaphorical explanation is the root for the title 

chosen by the Chinese translator. The Chinese title, Speaking the Truth with Love, in fact 

is a good choice and an appropriate match to the story. It retains the original meaning of 

the original English title, and it avoids the problematic literal translation. 

A title change was found in The New Puppy, too. The Chinese title for the book is 

Anna Wants to Have a Dog. When readers read the story, they will see Anna's love for 

dogs and her strong desire of having a real dog. To have a dog as a pet seems to be a wish 

that almost every child would think of once in a while. The claim, " I want to have a 

dog!" is often heard from a child. Especially for children in Taiwan, to have a dog as pet 

rarely happens because Taiwan has such a dense population within a small land. 

Therefore the title "Anna Wants to Have a Dog" in a sense is more appealing and 

attractive to Taiwanese readers than the literal translation of the original title "The New 
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Puppy" because it reflects and speaks to children's longing. 

There is only a slight change made in translating the Enghsh title, Grandpa's 

Prayer of the Earth. The Chinese title of the book in English translation is Prayer of the 

Earth. In the story Grandfather plays the role of mentor to his grandson. The boy asks his 

grandfather things that he doesn't really understand when he was young. Prayer is a 

question that he asks, and his grandfather introduces the notion, "the prayer of the earth" 

to him. 

When compared with the original English title, Grandpa's Prayer of the Earth, 

with Chinese translation title. Prayer of the Earth, I found that these two titles present 

two different focuses, even though there is just one word difference. The original title 

places more emphasis on grandfather and thus implies that the boy cherishes his memory 

of his grandfather. However, the Chinese title directs the attention more on the notion of 

prayer of the earth. In this sense, the enlightenment of the boy to prayer of the earth is 

emphasized and becomes the focus of the story. 

Personally, I like the Chinese translation Prayer of the Earth more because I think 

that this story focuses on what happened to the boy in the journey of being enlightened to 

"hear" and "feel" the prayer of the earth. The prayer of the earth that the boy hears and 

feels is probably not the same as how and what his grandfather heard and felt. It is not the 

granddad's prayer of the earth anymore, although his grandfather introduced him to the 

prayer of the earth. The boy experiences the prayer of the earth in his own way at the end 

of the story. 

The English title Weslandia is a word that was made up by the original author. 
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Thus, certainly there is no equivalent word in Chinese for that English word. Li the story, 

Weslandia is the name that Wesley, the protagonist, created to name the civilization that 

he invented. If we take the word apart, it seems that the word is composed of three parts: 

Wes + land + ia. The first part "Wes" can be interpreted as the abbreviation of Wesley. 

Land is one of the three components of establishing a nation. The word, Weslandia, thus 

implies the meaning: Wesley's nation. The Chinese translation, Wesley's Kingdom, is a 

good match because Wesley in the story is the king of the nation that he created. 

Furthermore, Weslandia is a fantasy, and kingdom is a word that has usually appeared in 

the literature of traditional tales or fantasy. 

Based on the observations and the results of the analysis on titles in the Chinese 

translations, I found that title changes occurred mostly when literal translation cannot be 

done. There are either no equivalent words to match to words in the original English titles, 

or the literal translation of the titles are strange and awkward. When the Chinese literal 

translation cannot be used as titles for the books, Chinese translators seem to title the 

books according to the messages that the original authors tried to convey, like replacing 

The Honest-to-Goodness Truth with Speaking the Truth with Love, or based on the 

content of the stories; such as replacing The New Puppy with Anna Wants to have a Dog. 

They sometimes use passages from the stories, as the translator of Stella Louella's 

Runaway Book did for the Chinese translation. 

Word Replacement 

The category of word replacement refers to changes that the translators made in 
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replacing one word with another. During the process of making translation, translators 

need to make many decisions. One of the decisions that they face is whether a "foreign 

distinctness" (Jobe, 1990) should be retained, changed or eliminated, hi this study, the 

foreign distinctness was obviously shown and easily recognized in four aspects: (1) name 

of character, (2) name of place, and (3) sound modifiers. 

Name of Character 

All the names of characters in the original English language were translated into 

Chinese in Chinese translations. Three name translating strategies were discovered when 

I classified names into groups based on the common features that these names represent. 

The three translating strategies include, (1) translating phonetically, (2) using partial 

phonetic sounds in the original names, and (3) replacing the names with Chinese names 

or titles. A discussion of these three strategies of translating names follows below, and 

the names that are mentioned in both the discussion and tables of illustration are all 

presented in Romanized phonetic spelling of Chinese phonetic sounds. 

Translating Phonetically. Quite a few names were translated phonetically from English 

to Chinese. When translators translate names phonetically, they need to first find the 

closest Chinese phonetic sound to the English sound that is to be translated and then 

select a Chinese character that is compatible with that Chinese phonetic sound. If readers 

have knowledge about English names, they are able to recognize the original English 

names when pronouncing the translated names. Examples are given in Table 5.1. 
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Table 5.1 

English Names that were Translated Phonetically 

Original English Names Chinese Translation in English Phonetics 

Miller Mi-Le 
Harry Ha-Li 
Tim Ti-Mu 

Booker Bu-Ke 
Eddie A-Di 
Morty Mo-Ti 

Ruthie Mae Lu-Si 
Daisy Dai-Szu 

Wesley Wei-Si-Li 
Tess Dai-Szu 
Anna An-Na 

This translation strategy has a long history and has become a convention as well 

in the field of translation in Chinese culture to translate people's names, first names in 

particular, phonetically from English to Chinese. This convention has been applied in 

international literature. English names in Chinese translations are seen and heard often in 

daily life, such as names of writers, scientists, politicians, singers, actors, or celebrities. 

Therefore, adults and children in Taiwan have a high degree of acceptance for English 

names in Chinese translation. 

In this study, almost all of the English names that have been translated 

phonetically from English to Chinese are first names with three syllables. It may be 

possible that first names within three syllables were chosen to be translated phonetically 

for the following reasons. 

First, as it was mentioned earlier, there has been a convention to take the approach 

of translating English first names phonetically into Chinese. Secondly, a whole Chinese 



name nowadays is usually made by a two-character first name after a one-character last 

name. It is likely that people are given a one-character first name. There are also cases 

that a person will have a two-character first name after a two-character last name. 

However, a contemporary full Chinese name is never longer than four characters. 

Because of these reasons, English first names that contain less than three syllables 

will sound more natural in Chinese translation to children and be easier to read aloud by 

children or adults. These may be factors that the translators gave consideration to when 

making phonetic translations. 

Using Partial Phonetic Sounds in the Original Names. The common feature that this 

group of names shares is that when translating names for the story characters, translators 

tended to create new Chinese names, nicknames or name titles that contain exact or 

similar phonetic sounds that can be found in the original English names. When readers 

compare the names in Chinese translation with the original English names, they will 

notice the phonetic sound that both the Chinese translation and original English names 

have in common, although sometimes the phonetic sounds are not exactly the same in the 

two languages. By making new names in Chinese that possess phonetic sounds of the 

original English names, translators showed their attempt to make close translation. 

In this study, two methods were employed by translators to replace English names 

with Chinese names or nicknames. One method is to create a Chinese name, nickname or 

name titles with the beginning phonetic sound of the original English name or the 

Chinese phonetic sound that is similar to it. For example, Libby was translated as Li-Li, 
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Willie as Hsiao-Wei, Miz. Stacey as Miss Shih, or Lil as Hsiao-Li. In these examples, it 

is obvious that the beginning phonetic sound of each English name was preserved to 

some degree in the Chinese names or nicknames that translators chose to replace. 

The other method is to replace English names with Chinese names, nicknames or 

titles that contain the end phonetic sounds of the original English name or the Chinese 

phonetic sound that is similar to it. Although this method was also applied by translators, 

it was not applied as frequently as the first one mentioned above. Examples include 

replacing Jeremiah with Grandpa Mi, Stella with La-La, Mr. Trumble with Teacher Bo, 

or Miss Flynn with Hsiao-En. 

hi Table 5.2 and 5.3, most examples are listed. Table 5.2 lists examples of 

translations containing exact or similar beginning phonetic sounds, and Table 5.3 lists 

examples of translations containing exact or similar ending phonetic sounds. 

Table 5.2 

Translation Containing Exact or Similar Beginning Phonetic Sounds 

Original English Name Chinese Translation in English Phonetic 

Libby Li-Li 
Willie Hsiao-Wei 

Miz. Stacey Miss Shih 
Virginia Washington Miss Hwa 

Jessica Chia-Chia 
Victor A-Wei 

Duff Morten Du-Du 
Wanda Lynn Ms. Li-Lian 

Lil Hsiao-Li 
Ruthie Simms Hsiao-Ru Lin 
Brother John Brother A-Chiung 
Tiffany Anne An-An 
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Table 5.3 

Translation Containing Exact or Similar Ending Phonetic Sounds 

Original English Name Chinese Translation in English Phonetics 

Mr. Trumble Teacher Bo 
Chester A-De 
Stella La-La 

Miss Flynn Miss Hsiao-En 
Wilson A-Sen 

Replacing with New Chinese Names or Titles. Besides those two name translating 

strategies, there are a few places in the Chinese translations where the translators totally 

ignored the English names and replaced them with Chinese names, nicknames or name 

titles that were picked by the translators themselves based on their own reasons or 

interpretations. Examples, such as replacing Charleste with An-An, Miz. Tusselbury with 

Ms. Bai, Jim Bud with A-Chiang, Christy with Chi-Chi, or Julius with Ya-Ya, are the 

outcomes that belong to this type. When I compared those translated names with their 

original English names, I really could not see any cormection between these two sets of 

names or understand the translators' motives for making such changes. 

hi addition to replacing the original English names with choices that were made 

by individual translators but are unknown to readers, translators also gave consideration 

to the relationship among story characters and replaced the names of story characters 

with proper Chinese name titles according to the relationship each character has with 

other characters. The example that fits to this description is that Juliana in the story 

Jeremiah Learns to Read was replaced with Grandma Mi. 

Juliana is the wife of Jeremiah, and Jeremiah was translated as Grandpa Mi in the 
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Chinese translation. Besides using it as a kinship term to address a person's grandfather 

in a family. Grandpa or Grandma can also be used as a courteous title for elders. Unlike 

Americans or the British who customarily address elders by their last names after the title 

Mr. or Ms., Chinese often call elders by their last names after the title Grandpa or 

Grandma. Since Jeremiah was changed to Grandpa Mi in the Chinese translation, it is 

culturally appropriate that his wife, Juliana, would be called as Grandma Mi. 

The other observation that I made from analyzing the new Chinese names that the 

translators gave to the characters who are children in the stories is that these names 

reflect local Taiwanese cultural traditions on naming. It is a custom in Taiwan that 

children will be called by their nicknames by parents or friends of the families in 

informal social occasions. Nicknames for children are usually formed by adding "Hsiao" 

in front of the last character of the first name or overlapping the last character of the 

first name. Names such as Hsiao-Li, Hsiao-Wi, An-An, La-La or Chi-Chi are examples 

of nicknames. 

The other means of making nicknames for children is to add "A" in front of the 

last character of the first name. This way of forming nicknames is favored and used 

particularly by Min-Nan group in Taiwan. In the Chinese translations, several names of 

children were created by following this customary rule by translators. 

Name of Place 

Name of place is the other element that has been changed in Chinese translations 

by the translators in order to clear up confusion and make it more acceptable to 
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Taiwanese readers. Five examples were found in this study. Similarly, the names of the 

places are all presented in Romanized phonetic spelling of Chinese phonetic sounds as 

well. 

hi Library Lil, Lil works as a librarian in a town that is named Chesterville. hi 

Chinese translation, "the town of Chesterville" was translated as "Bao Ku Village." Bao 

Ku in Chinese means treasure-house, hi Chinese culture, knowledge in a metaphorical 

sense is regarded as the most valuable treasure that one can possess. Because books 

traditionally are considered as sources for knowledge, a place like a library which has a 

huge amount of books, in other words, a huge amount of knowledge, is like a 

treasure-house, hi addition to that Chinese philosophical concept, there seems to be 

another possibility for the explanation of translating "the town of Chesterville" as "Bao 

Ku Village." When I looked at the word, Chesterville, I found that I could separate 

another word "chest" from it. hi the English-Chinese dictionary, the word "chest" has 

several meanings, and one of them is treasure-house. This may be the reason why the 

translator made such a translation. 

The translator of The Honest-to-Goodness Truth translated the setting of the story, 

Briarsville, as "Bu Lai Village." The phonetic sounds of the Chinese characters, "Bu 

Lai," clearly indicates that the Chinese translation was made by applying the strategy of 

using a beginning phonetic sound from the original English word. The English [r] sound 

in this case is replaced by Chinese [1] sound because in Chinese there is no phonetic 

sound combination of [ri] or [rai], but there are [li] and [lai] phonetic sound 

combinations. 
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Unlike the examples discussed above, in the story of Stella Louella's Runaway 

Book, all of the street names that appeared in the original English text were replaced by 

the main streets in Taipei City, the capital city of Taiwan. Although the streets in the 

Chinese translation were replaced by streets in Taipei City, the descriptions of four 

directions remain unchanged. For example, west on Elm Street in the original English 

text becomes West Chung Cheng Street in the Chinese translation, and the south on 

Sycamore Street in the English original text becomes South Hsin Yi Street in Chinese 

translation. 

The clear advantage of replacing the unknown English street names with the 

names of streets that are familiar by the readers of the target culture is that it creates 

higher cultural context acceptability to the target readers. I consider this choice by the 

translator to be a good choice because when children in Taiwan read the experience of 

Stella of searching for her library book from one place to another, the sense of familiarity 

will provide them with a more concrete idea for imagination or with more chances to 

make personal connections. Moreover, this scheme of word replacement makes the story 

sound more real to the readers in Taiwan. 

Sound Modifier 

Sound modifier is a grammatical term that refers to adjectives or adverbs that 

describe sounds. In Chinese, sounds can be presented and described by descriptive 

expressions, figurative expressions or imitative sound adjectives. Descriptive and 

figurative expressions are more skillful, sounds more literary and usually are considered 
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higher level in quality in the sense of literary evaluation. Imitative sound adjectives are 

adjectives formed by words that present sounds close to the actual sounds that a person 

may hear in the real world. For example, "meow" is an imitative sound adjective used to 

describe the sound that is made by a cat, and "dong" or "pu-dong" are imitative sound 

adjectives to describe the sound of something falling into water. Imitative sound 

adjectives are more often used in colloquial conversation, lower quality literary works or 

fiction, ha this study, it has been found that all of the sound modifiers that the Chinese 

translators replaced in the Chinese translations are modifiers of imitative sound adjectives. 

It may be for the reasons that picture storybooks belong to fiction in genre, and the main 

target readers of picture storybooks are children of young ages, who have not yet 

developed their language ability and cognitive understanding to the level of 

understanding descriptive and figurative language. 

hi Pumpkin Soup, when the Duck tries to reach the spoon hung on the wall, the 

spoon falls down and makes a big noise. The English text states, "Kerplonk! Down it 

clattered." The Chinese translation says, "Kuang Lang, the spoon Pi Li Pa La fell down" 

(literal translation). "Kuang Lang" and "Pi Li Pa La" are common imitative sound 

modifiers in Chinese. "Kuang Lang" is a sound modifier usually used to describe the 

sound that is produced by metalwork. "Pi Li Pa La" indicates that the sound appears in 

continual series and is loud and annoying. 

"Thump! Thump!" and "Squish! Squish!" were used in English version of Be 

Good to Eddie Lee. Li Chinese translation, "Thump! Thump!" was translated as "Pong! 

Pong!" and "Squish! Squish!" as "Gi! Gi!" which are two imitative sound modifiers that 
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we use in Chinese to describe the sounds that these two EngUsh words represent. 

Sentence and Paragraph Organization 

The category, sentence and paragraph organization, is used to characterize 

changes that were discovered in the structures of sentences and paragraphs when the 

original texts and the Chinese translations were compared. During the process of making 

translations, translators do more than just translating the texts from the source languages 

into the target languages. Besides translating the content of a story from one language to 

the other, translators also have to be able to judge the story as a whole and fill in the gaps 

that they see in the original texts that may cause confusion to the target readers as well as 

handle the differences that exist between the source languages and target languages. 

Those obligations that readers and publishers place on the translators give them freedom 

and privileges for reorganizing the original text designs and making changes in the 

translations. In this study, the changes are made in the aspects of sentence order, sentence 

and paragraph break, and sentence addition. 

Sentence Order 

Examples of changes of sentence order were found in four stories: Harry's Home, 

Be Good to Eddie Lee, The Honest-to-Goodness Truth, and Lilly's Purple Plastic Purse. 

There are four examples from these four stories, and each change in the story was made 

within the same paragraph. 

On page 4, first paragraph, in The Honest-to-Goodness Truth, the sentence "Libby 



147 

felt a lot better, even though Mama punished her double" appeared as the first sentence in 

the original English text but has been placed as the third sentence in the Chinese 

translation. The second and the third sentence that appeared in the English text have been 

moved up and become the first and second sentences in the translation. The two versions 

of the texts are compared below. In this illustration and the following ones, in presenting 

the Chinese translation in English, sentences and punctuation are maintained and 

presented in the same way as they appeared in the Chinese translation. 

The Original English Text 

Libby felt a lot better, even though Mama punished her double. For not 
tending to 01' Boss, Libby couldn't go play with Ruthie Mae. And for lying, 
she had to stay on the porch the rest of the day (p. 4). 

The Chinese Translation in English 

For not tending to "01' Boss," Libby couldn't go play with Ruthie Mae. 
And for lying, she had to stay on the porch the rest of the day. Even though Mama 
punished her double, Libby felt a lot better (p. 4). 

Basically, there is nothing wrong in the grammatical sense if the paragraph was 

translated into Chinese in accordance with the English sentence order. However, the 

whole paragraph in Chinese translation reads more smoothly and naturally, and the 

change of sentence order achieves better paragraph coherence and cohesion in the literary 

sense. If the translator preserved the original English sentence order in Chinese 

translation, it could cause confusion to readers for they might wonder what the author 

was referring to when the text says Mama punished Libby double. Therefore, it can be 
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concluded that the change was made based on the concern of the translator to meet the 

expectations of Chinese readers. 

Another two changes of sentence order were made because of the differences in 

grammar between English language and Chinese language. The first example is from 

Lilly's Purple Plastic Purse. 

The Original English Text 

One Monday morning Lilly came to school especially happy. 
She had gone shopping with her Grammy over the weekend. 
Lilly had a new pair of movie star sunglasses, complete with 
glittery diamonds and a chain like Mr. Slinger's. 
She had three shiny quarters. 
And, best of all, she had a brand new purple plastic purse 
that played a jaunty tune when it was opened (p. 9). 

The Chinese Translation in English 

Over the weekend, Lilly had gone shopping with her Grammy, she had a new pair of 
movie star sunglasses, complete with glittery diamonds and a chain like Mr. Slinger's. 
She had three shiny quarters, and best of all, she had a brand new purple plastic purse that 
played a jaunty tune when it was opened. In Monday morning, Lily goes to school 
happily carrying those things with her (p. 9). 

hi English, the tenses of verbs tell the readers whether an action or an event is 

taking place in the past, present or future. Readers of English can easily differentiate an 

action or event that happens earlier from another one that happens later. The 

differentiation is seen in the variation of tenses of verbs. That feature of rules does not 
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exist in Chinese. The order in which an action or event takes place earlier than the other 

is displayed to readers through using the descriptions of time adverbs, stating the actions 

or events that happen one after another in chronological order, or expressing them in 

sentence patterns or expression patterns that perform such a function. 

This explains the reason why the translator oiLilly's Purple Plastic Purse had to 

reorganize the sentence order in this paragraph. Even though, in the English text, the 

sentence that describes Lilly happily going to school was presented ahead of the 

sentences that explain the reason that Lilly is happy, readers of English will not mistake 

which action comes before which by reading the verb tense "came" and "had gone" plus 

the time adverbs. Most important of all, it can be expressed in the reverse order in 

English, and the meanings will still be fully understood by readers. 

Nevertheless, what has been done in English cannot be done in Chinese. If the 

translator did not make any change of sentence order in the Chinese translation, the 

translation will not only have a problem of incoherence, but also the problem of improper 

logic, which will lead to the problem of getting readers confused. The change of sentence 

order saves the story from being broken down in paragraph coherence, which may cause 

readers to question the original author's ability of telling the story and disturb the readers' 

mood during the reading process because the text does not follow the Chinese writing 

conventions. The change of sentence order also helps make the story flow smoothly in 

the translation. 

It is for the same logical reason that the sentences were re-organized in the story 

of Be Good to Eddie Lee. In the original English text, the question that Christy asked was 
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stated before the sentences that explained the cause of why the question was being asked. 

The Original EngUsh Text 

"What's that?" Christy asked. 
There was an ear-tingling rattle as a belted kingfisher left its 

perch and flew like a silver streak out over the lake. It hovered 
above the lake for seconds, then, after diving into the water, surfaced with a crayfish in 
its beak (p. 9). 

The Chinese Translation in English 

There was an ear-tingling rattle. "What's that?" Christy asked. 
A belted kingfisher left its perch and flew like a silver streak out over the lake, 
it hovered above the lake for seconds, then, after diving into the water, surfaced with a 
crayfish in its beak (p. 9). 

The change that is made in the Chinese translation resolves the illogical problem 

that the original sentence order may cause to Chinese readers. There is no reason that 

Christy would ask the question unless she heard something weird or strange that caught 

her attention. In order to make the narration flow smoothly and sound logical to Chinese 

readers, it is the cause that must be stated first before the sentence that was made to 

respond to the cause, the question that Christy asked in this case, was spoken. Therefore, 

the translator of the story converted the sentence order in the original English text into the 

sentence order that corresponds to Chinese writing convention. 

The last example was drawn from Harry's Home, and the change of sentence 

order was made to accommodate the sentence design of the original English text. 
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The Original English Text 

Then, for the very first time, Harry went away from his mom. He took his special 
red bag and went away from the city. For a whole week, Harry was going to be away 
from home (p. 9). 

The Chinese Translation in English 

Then, Harry took his special red bag, and for the very first time went away from his 
mom, went away from the city, was going to be away from home for a whole week (p.9). 

hi the original English text, the sentence pattern, "Harry went away from ..." was 

used repeatedly by the original author to compose the paragraph. In order to keep that 

sentence design in the translation, the translator had to reorganize the sentences in the 

paragraph and move the part, "He took his special red bag," to the beginning of the 

paragraph. After reorganizing the order of the sentences in the paragraph, the translator 

was able to use the sentence pattern of "be away from" in Chinese. With this change of 

sentence order, a consistency in sentence pattern has been achieved and the writing style 

used in the original English text by the original author has been maintained and presented 

in the Chinese translation. 

Sentence and Paragraph Break 

Each language community has its own textual knowledge and conventions. When 

translators are making a translation from the source language to the target language, they 

follow the literary textual conventions and norms of the target language, hi this case, 

when the translators were translating from English to Chinese, they followed literary 
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textual conventions in Chinese. As a result, changes of sentence breaks and paragraph 

breaks were found when I compared English texts with Chinese translation. 

The rule of sentence breaks in Chinese is not as strict as it is in English language, 

hi English, a conjunction is needed for combining sentences, and certain grammatical 

rules are followed. In Chinese, the rule of sentence breaks or paragraph breaks is more 

flexible, and writers of Chinese are given more freedom in deciding when a sentence or a 

paragraph is complete. 

Generally speaking, a sentence stops when meaning is complete; otherwise, like 

English, a conjunction is needed for connecting sentences. However, writers of Chinese 

can choose not to put a period but continue to make sentences and coimect them with 

commas. This rule is applied when sentences are topic related. Thus, topic is another key 

for making a sentence break or paragraph break. A sentence or paragraph breaks and 

stops when the topic changes. Usually, writers of Chinese look at the previous passage 

for clues. Examples are discussed below. 

The Original English Text 

Listening through the heating vent, Wesley knew they were right. He was an 
outcast from the civilization around him. 

He alone in his town disliked pizza and soda, alarming his mother and the school 
nurse. He found professional football stupid. He'd refused to shave half his head, the 
hairstyle worn by all the other boys, despite his father's bribe of five dollars (from 
Weslandia, p. 2). 

The Chinese Translation in English 

Listening through the heating vent, Wesley knew they were right, he was an 
outcast from the civilization around him. He alone in his town disliked pizza and soda, 
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alarming his mother and the school nurse. He found professional football stupid, refused 
to shave half his head, the hairstyle worn by all the other boys, despite his father's bribe 
of increasing his allowance. 

The first two sentences in English became one sentence in Chinese. It is one 

sentence because to readers of Chinese, the first English sentence is an unfinished 

sentence, and the meaning is not complete. Wesley is the topic of the sentence. All the 

descriptions and information are meant to tell the readers something about Wesley. The 

second sentence in English is the explanation of his parents' comments on Wesley. 

For the same reason, the translator altered how paragraphs break in the English 

text. The descriptions about Wesley disliking pizza and soda, thinking football stupid or 

refusing to shave half his head are examples used to demonstrate the earlier comment, 

"he was an outcast from the civilization around him." The topic in a sense has not shifted, 

so the two paragraphs are still regarded as one paragraph in Chinese, and they are 

presented as one paragraph in the translation. 

Another example that comes from the story. Pumpkin Soup. 

The Original English Text 

Deep in the woods there is an old white cabin with pumpkins in the garden. 
There's a good smell of soup, and at night, with luck, you might see a bagpiping Cat 
through the window, and a Squirrel with a banjo, and a small singing Duck (p. 1). 

The Chinese Translation in English 

Deep in the woods there's an old white cabin with pumpkins in the garden. 
There's a good smell of soup. At night, with luck, you might see a bagpiping Cat through 
the window, and a Squirrel with a banjo, and a small singing Duck. 
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Since the topic shifted from the smell of soup to what one might see in the cabin 

at night, it is not grammatically and logically correct in Chinese to connect these passages 

with comma. Thus, the translator put a period at the end of the sentence that describes the 

smell of the soup and started the rest passages in a new sentence. 

Besides the situations that I discussed above, when sentences are written in the 

same pattern, commas, instead of a period, can be used as an option to connect sentences. 

Some examples from the books are listed below. 

The Original English Text (Example 1) 

Harry loved the city. He loved escalators and elevators. Shops and sirens. Big 
streets and little streets. Traffic lights and fire engines. He loved to see the people rushing 
to work in the morning and coming back to their homes in the evening (from Harry's 
Home, p. 2). 

The Chinese Translation in English 

Harry loved the city, he loved escalators and elevators, loved shops and sirens, 
loved big streets and little streets, loved traffic lights and fire engines. He loved to see the 
people rushing to work in the morning and coming back to their homes in the evening. 

The Original Enghsh Text (Example 2) 

"But how will I leam?" Jeremiah said. "My brother can't teach me. My wife can't 
teach me. And you, old friend, can't teach me either. How will I leam?" (from Jeremiah 
Learns to Read, p. 12). 

The Chinese Translation in English 

Grandfather Mi thought, "How will I leam? My brother can't teach me, my wife 
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can't teach me, this old dog can't teach me either. How will I learn?" 

The Original English Text (Example 3) 

Lilly loved the privacy of her very own desk. She loved the fish sticks and 
chocolate milk every Friday in the lunchroom. And, most of all, she loved her teacher, 
Mr. Slinger (from Lilly's Purple Plastic Purse, p. 3). 

The Chinese Translation in English 

Lilly loved the privacy of her very own desk, loved the fish sticks and chocolate 
milk every Friday in the lunchroom, most of all, loved her teacher. Teacher Su. 

In all three examples, a comma is used between sentences because those 

sentences were written in the same pattern. 

Sentence Addition 

Sentence addition means that translators in the translations add sentences that do 

not exist in the original texts. Two examples of sentence addition were found, and those 

two examples come from Jeremiah Learns to Read. 

The first example was found on page 11 in the paragraph which talks about 

Jeremiah telling his wife, Juliana, his decision to learn to read. In the Chinese translation, 

a sentence, "Grandma Mi touched his gray beard," was added after the sentence that 

expresses Juliana's thought about Jeremiah as a wonderful man even though he cannot 

read. The added sentence was made up by the translator and was not said in the original 

English text. 
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The other example was found on page 27. In the original text, the author only told 

the readers that Jeremiah took a book of poems home from school. In the Chinese 

translation, more descriptions were added by the translator to tell the readers the content 

of the poems. 

The Chinese Translation in English 

One day. Grandpa Mi took a book of poems home from school. In the book, there 
are poems about trees, clouds, rivers and running dears. 

The first example that the translator added about Grandma Mi touching Grandpa 

Mi's beard created an impression to the readers that Grandpa Mi and Grandma Mi keep a 

warm close relationship. As for the descriptions that the translator added to the passage 

about the book of poem, it produces no particular effect to readers but provides extra 

information about the book to the readers. 

Translation of Expressions and Cultural Concepts 

The category of translation of expressions and cultural concepts was developed 

for changes regarding the differences in linguistic expressions and cultural concepts when 

I made a comparison between the original English texts and the Chinese translations. 

Cultural concepts and linguistic expressions are the products of the "cultural model" (Gee, 

2000) of each culture. Those cultural concepts and linguistic expressions are shaped and 

formed by cultural model of each culture and are embedded and reflected in the language 
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that each culture has. 

Every language that each culture develops contains its own unique cultural 

concepts and particular linguistic expressions that are specifically used and 

comprehended by people who use this language and who live in and are surrounded by 

this specific culture. The "systematicity of the ideas, opinions, concepts, ways of thinking 

and behaving which are formed within a particular context" helps the members of this 

particular culture understand and make meanings of those particular cultural concepts and 

linguistic expressions (Mills, 1997, p. 17). That is why the cultural concepts and linguistic 

expressions that function well to convey meanings in one language in one culture lose 

their particularity or become meaningless in another language in another culture. People 

coming from another culture and speaking another language do not have the backgrounds 

or experiences to help them reach the same meanings that people in that culture reach 

because they do not share the same value and belief systems that cultural insiders have. 

As a result of these cultural differences, difficulties arise when translating 

language from one culture to another takes place. It often happens that idioms, 

expressions and cultural concepts are not translatable when the source language and 

target language are different in nature. It also happens that literal translation is inadequate 

and impracticable. Translating idioms, expressions and cultural concepts thus becomes a 

challenge to translators in the process of translating languages. What translators usually 

do when translating idioms, expressions or cultural concepts is to find equivalent idioms 

or expressions in the target language that closely match the meaning of the idioms or 

expressions in the source language. 
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In this study, quite a few alterations related to expressions and cultural concepts 

were found in Chinese translations. 

Idioms and Expressions 

Idioms and expressions that the original authors used in English original texts 

were changed by Chinese translators in translations because those idioms and expressions 

do not carry the same meanings in Chinese as they do in English. Although those English 

idioms and expression were changed in the Chinese translations, the translators somehow 

managed to keep the meanings of those English idioms and expressions in Chinese 

translations. The strategies that the translators adopted include replacing English idioms, 

phrases or expressions with equivalent idioms, phrases or expressions in Chinese, adding 

brief explanations, and providing meaningful interpretations in translation. 

Wesley's parents in Weslandia talked about Wesley as he is a miserable boy. His 

mother commented, "Of course he's miserable," and his father responded, "He sticks out. 

Like a nose." By saying this, Wesley's parents meant to express that they thought Wesley 

is really noticeable and stands out from the rest. 

Because there is no such expression in Chinese, it would be absurd if the 

translator translated this English expression directly into Chinese. Chinese readers will 

not understand why a person is compared to a nose and will have no clue about what the 

author is trying to express. Thus, there is a need for the translator to make the idiom 

understandable to the readers, and the way the translator handled this idiom was to 

translate the meaning that the idiom conveys and add a brief explanation in the same 
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sentence that this idiom appears. 

The Chinese Translation in English 

"Of course he's miserable," moaned Wesley's mother, "He is different from other 
children." 

"Like a nose, people will notice it very easily." Snapped his father (p.l). 

Li the story of Lilly's Purple Plastic Purse, when the author first introduced 

Lilly's teacher, Mr. Slinger, he wrote, 

Mr. Slinger was as sharp as a tack. 
He wore artistic shirts. 
He wore glasses on a chain around his neck. 
And he wore a different colored tie 
for each day of the week. (p. 4) 

The author first commented on Mr. Slinger as a smart person (as sharp as a tack) 

and, then in the same paragraph he continued to portray Mr. Slinger with descriptions of 

how and what he wore to school. However, in Chinese translation, the characteristic of 

Mr. Slinger being a smart person is not said, and the sentence, "Mr. Slinger was as sharp 

as a tack" was changed to "Teacher Su dresses fashionably." The change was made 

probably because the idiom of describing someone as sharp as a tack has no meaning in 

Chinese. Also, because the rest of the paragraph focused on the topic of Mr. Slinger's 

way of dressing, the translator may use the sentence to make a transition to connect the 

descriptions that follow after the first sentence. 

"Howdy!" is the word in English text that Mr. Slinger said to greet his students. 
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Since "Howdy!" is a western cowboy slang for "hello," the Chinese translator simply 

substituted "He Lo," which is the phonetical translation for the English word hello, for 

"Howdy!." 

On page 9 in Pumpkin Soup, "Whoops!" was used in the English version. The 

Chinese translator replaced the word with "Ai Ya," which is an Chinese equivalent verbal 

expression for "Whoops!" 

The author of Library Lil included expressions such as "tough cookies, sister," 

"bikers," and "beady eyes." Those English expressions were all altered in the Chinese 

translations. 

"Bikers" was translated as "A Fei," which is the phrase people in Taiwan and 

Hong Kong use to specifically refer to gang bikers. "Ba Pao," which contains negative 

connotation for females whom a person feels annoyed by, was originated in Cantonese 

spoken by people who live in Hong Kong. With Hong Kong soap operas becoming 

popular in Taiwan many years ago, "Ba Pao" now is adopted in Mandarin spoken by 

people in Taiwan and most likely used by people who receive little education or 

gangsters. In the Chinese translation, "Ba Pao" was used to replace the English phrase 

"tough cookies, sister." It is possible that the phrase "Ba Pao" was selected because Bill, 

who used the expression on Lil when they first met, was a not well-educated gangster 

before Lil turned him to be a reader. 

The author on the first page described the stereotyped image of librarians as 

mousy little old ladies with beady eyes. "Beady eyes" is not a nice expression to say 

about someone. It usually means small unfeeling eyes which has a implication that the 
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person is a mean person. Similarly, in Chinese we would call a mean and narrow minded 

person with an expression such as a person with green bead eyes, or the eyes of a person 

is no bigger than green bead. Because "green bead eyes" and "beady eyes" share 

similarities in linguistic and semantic meanings, "green bead eyes" was made for 

substitution in Chinese translation. 

In The Honest-to-Goodness Truth, when Miz Tusselbury posed the question, 

"don't you think my garden is lovely?" to Libby, Libby replied with the sentence, " Miz 

Tusselbury, truly and honestly, your yard looks like a..a...a jungle." In English it means 

that the yard is overgrown, has a lot of weeds and looks uncared for. However, the word, 

jungle, in Chinese has metaphorical meanings of danger or being primitive or mysterious, 

and it is often associated with wild fierce animals. 

The sentence does not make any sense to readers of Chinese if the English 

expression stays unchanged in Chinese translation. Thus the sentence was translated as, 

"Ms. White, honestly speaking, your yard looks very disorderly, weeds and vines are 

growing everywhere." The explanation of the meaning of the English idiom was given to 

replace the idiom in the Chinese translation. 

On page 24, two expressions were used to describe the horse, 01' Boss, that Libby 

kept. Virginia laughed at 01' Boss and said, "That horse is older than black pepper..." She 

also called 01' Boss, "old flea-ridden swayback." I consulted three American friends 

about these two expressions, and no one really knew what they mean and where the 

expressions might come from. They could only be certain that these two expressions 

contain negative connotative meanings, and the horse that these expressions referred to is 
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old. 

Since these two expressions are figurative expressions which might be used to 

emphasize the point that the horse is old, whether these two expressions are translated 

and remained in the Chinese translation or not really does not make any effect on the 

story. Thus the Chinese translator skipped these two expressions in the translation. 

In English, the word "stomach" sometimes is used for expressions that describe 

uncomfortable feelings, such as upset or scary, that a person is experiencing. Two 

examples related to the usage of such expressions were found in English texts. Libby felt 

bad after she lied to her mother that she had watered and feeded 01' Boss while in reality 

she did not, when her mother asked her about it. 

The Original English Text 

Libby's stomach felt like she'd swallowed a handful of chicken feathers. Her eyes 
commenced to fill with water and her bottom lip quivered. Then, taking a deep breath and 
gulping hard, she owned up to her lie. " I was gon' do it soon as I got back from jumping 
rope with Ruthie Mae (p.2). 

The Chinese translation changed the first sentence which contains the figurative 

expression of swallowing a handful of chicken feathers. The translation says, "Lily felt 

uncomfortable and her stomach is tumbling." This translated sentence alone may not be 

clear enough to reveal the regretfiil feeling that Libby has for lying, but when the 

sentence was put together with the rest of the descriptions in the same paragraph, the 

whole paragraph creates an atmosphere which gives readers an impression that Libby felt 

terrible for telling a lie. Thus, the meaning that the expression intends to convey was 



163 

expressed, although the expression is not fully translated in Chinese translation. 

The other example was found in Lilly's Purple Plastic Purse. Lilly was angry at 

Mr. Slinger for taking her shiny quarters, glittery glasses and singing purple plastic purse 

away from her in school, so she drew a ugly picture of Mr. Slinger and wrote many mean 

words on the drawing. She sneaked the drawing into Mr. Slinger's book bag when she 

left school. Later when Lilly found a note and a small bag of tasty snacks from Mr. 

Slinger in her purple plastic purse, she felt bad. The original English text and the Chinese 

translation are compared below. 

The Original English Text 

Lilly's stomach lurched. 
She felt like crying. 
She felt simply awful (p. 17). 

The Chinese Translation in English 

Lilly felt regretful. 
She felt bad, 
and felt like crying. 

The Chinese translator did not translate the expression literally from English to 

Chinese. She chose to translate the meaning of the expression instead. Also, she reversed 

the order of the last two sentences, and this change helps to show the progress of the 

regretful feeling that Lilly had. Generally speaking, feeling awful is less strong than 

feeling like crying in degree when comparing these two expressions. Besides, a picture of 

Lilly crying and running was located right below the paragraph. Reversing the order of 
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the sentences would heighten the effect of making readers of Chinese translation more 

aware of the changing moods in Lilly and enhancing a sense of smoothness in the 

relativity of the text and illustration. 

The other example is that the translator of The Honest-to-Goodness Truth 

replaced the English expression, "The truth is often hard to chew" with a Chinese old 

saying, "The truth is like bitter medicine and is hard to swallow." This replacement is an 

appropriate one and is very culturally oriented. There is an old saying that says, "good 

medicine tastes bitter in mouth." It means that truth or good advice often sounds harsh 

and unpleasant to people who need them. The saying was deeply rooted in Chinese 

traditions of medicine. Before we introduced and incorporated western medicines into 

Chinese culture, traditional Chinese herb medicine was the only medicine people in 

ancient time took to cure diseases. Most Chinese herb medicines need to be boiled with 

water, and people drink the liquid from it. The liquid medicine usually tastes bitter, so 

people sometimes have problems swallowing it. 

Truth and good advice are compared to herb medicines because like herb 

medicines which have bitter tastes but can cure people from diseases, truth and good 

advice sometime will hurt people's feelings but will do good to people eventually. This is 

the reason why Chinese people use the metaphor of Chinese medicine to mean the action 

of telling truth or giving good advice. Because both the Chinese saying and the English 

expression have the same meaning, it is reasonable and natural that the Chinese translator 

would make a decision to substitute the English expression with this Chinese saying. 
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Cultural Concepts and Customs 

Translators often have difficulties in translating cultural concepts and customs 

because cultural concepts and customs usually can not be easily explained and sometimes 

are completely untranslatable. Similar to the strategies that the translators adopted to 

solve the difficulties of translating idioms and expressions that have meanings in English 

language but do not carry the same meanings in Chinese, finding the equivalent cultural 

concepts or customs, or replacing them with Chinese cultural concepts or customs are 

two ways that I found that translators handled the translating difficulties. 

When reading Library Lil, the reader is told by the author that Bill is "a towering 

six foot seven" (p. 16). Foot and inch are measurement units that Americans use to 

measure people's heights, but people in Taiwan use a totally different scale of 

measurement for height. The measurement unit that we use in Taiwan is centimeter. The 

concept of foot and inch thus is unfamiliar to most people in Taiwan. Child readers of 

Chinese will not understand how high six feet and seven inches is, and it may cause them 

to miss a significant personal trait that the author gave to the character. 

In order to make the passage understandable and acceptable to readers of Chinese 

in Taiwan, the translator converted the scale of measurement from foot and inch into 

centimeters. Therefore, when Chinese readers read the Chinese version of the story, they 

are not reading a description about Bill as a tall man who is six feet and seven inches but 

about Bill as a tall man who is over 200 centimeter tall. 

The way of telling time is another example that the translator changed. There are 

two ways of telling time in English. For example, 5:10 will be expressed as five ten or ten 
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past five, and 5:40 is expressed as five forty or twenty to six. In Chinese culture, there is 

only one way to tell time, which is to say its literal numbers. So, 5:10 will only be 

expressed as five ten, and 5:40 will only be expressed as five forty. This is the way we 

are taught and trained to tell time when we first frame our concept of time telling in early 

childhood. 

The other way of expression, such as ten past five or twenty to six, is not used by 

people in Chinese culture. Even though we have been taught both ways of telling time 

when we leam English, most Chinese people need a few seconds to think when we hear 

Americans using the other way of telling time. The fact is that we are not really 

habituated to use the second way for time telling, and for children who have not received 

English lessons, they will be confused and have difficulties in processing the information 

that they read. Therefore, when the original English author of Stella Louella's Runaway 

Book wrote "five minutes till five o'clock" in the story, it was changed by the Chinese 

translator to be "four fifty five" in the Chinese version. 

The concept of money is also different from one culture to another. In order to 

make the contents of the stories not sound odd and become acceptable to readers of target 

culture, certain degrees of changes are necessary. 

The story Weslandia was written by an American author. In the story, there are 

two passages where he included information of precise amount of money. The first piece 

of information appears on page 2, and later on 17, the second one is mentioned. 



167 

The Original English Text (Example 1) 

He alone in his town disliked pizza and soda, alarming his mother and the school nurse. 
He found professional football stupid. He'd refused to shave half his head, the hairstyle 
worn by all the other boys, despite his father's bribe of five dollars (p. 2). 

The Original English Text (Example 2) 

This oil had a tangy scent and served him both as suntan lotion and mosquito repellent. 
He rubbed it on his face each morning and sold small amounts to his former tormentors at 
the price of ten dollars per bottle (p. 17). 

In Chinese translation, the last part of the sentence in the first example was 

changed to "despite his father tried to bribe him by increasing his allowance." The phrase 

five dollars was deleted from the sentence in Chinese translation. 

When children in Taiwan read this story, they perceive the story with Taiwanese 

money concepts. So, it will not produce the same effect on readers of Chinese as it does 

on American children if the translator kept the same amount of money as it appears in 

English text. In fact, five dollars is a very small amount money if we talk about 

Taiwanese money system. Five Taiwanese dollars is not enough money even to buy a 

candy bar. I can anticipate that when they are reading the passage, they would be thinking, 

"why should I change my hairstyle for five dollars?" 

As for the second passage, it was translated as "he sold small amounts to his 

former tormentors at high price." It is a fair translation because judging from the tone of 

how the passage is revealed by the story narrator, it makes an impression on readers that 

Wesley charged his schoolmates much more expensive than he should have for a bottle of 
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oil that he sold, and ten dollars is not considered to be expensive at all when the reading 

context is set in Taiwan. 

In Lilly's Purple Plastic Purse, Lilly, the protagonist, admired her teacher Mr. 

Slinger very much. One passage in the story states, "When Mr. Slinger had bus duty, 

Lilly stood in line even though she didn't ride the bus" (p. 8). 

In Taiwan, there is no such a concept as school buses. Schools at every level in 

Taiwan do not provide transportation for students. Students in Taiwan may walk to 

schools, ride bikes, take mass transportation or ride in private cars driven by parents or 

relatives. Therefore, the concept of bus duty does not exist in Chinese culture in Taiwan. 

Although teachers of elementary schools and secondary schools in Taiwan do not 

have "bus duty," they are required to perform "street duty" at the end of a day when 

students leave the schools for homes. Students in higher grades are required and expected 

to take responsibilities for taking care of students in lower grades. One of the duties of 

every senior class (6th grade classes in elementary schools and 9th and 12th grade classes 

in junior and senior high schools) is to take charge of street safety. They take flags and 

poles to block the main streets near the schools when traffic lights turn red so that their 

schoolmates can cross streets safely. The jobs of teachers of street guards are to blow 

whistles to signal guard students when to block streets and when to withdraw from streets, 

to keep students safe, and to handle problems if any occur. 

The advantages of having this kind of street safety duty are to keep students safe 

from crossing streets and prevent traffic accidents from happening to students. It often 

happens that students do not watch roads because they are chatting or playing with their 
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classmates or friends, or younger students do not know how to cross streets or have fears 

of crossing streets, or some drivers do not obey traffic rules. 

Therefore, when the translator needed to translate the concept, bus duty, from 

English to Chinese, the best and the closest cultural concept about schooling that one can 

look for in Taiwanese local culture is "street duty." However, because of language 

differences, the translator has to change the nature of the phrase. 

The Original English Text 

When Mr. S linger had bus duty, 
Lilly stood in line even though 
she didn't ride the bus. 

The Chinese Translation in English 

Though Lilly didn't ride the bus, 
she stood in line, when Mr. Slinger served as street guard. 

hi English text, "bus duty" is a compound noun that describes what kind of work 

a person performs, but when it was translated into Chinese, it became a general title, 

"street guard," used to call a person who perform street duty. 

hi the same story, a phrase, uncooperative chair, was mentioned. After Lilly found 

the note and a small bag of tasty snacks that Mr. Slinger put in her purse, she felt sorry 

for what she had done to Mr. Slinger and administered a self punishment. The 

punishment that she gave to herself is to sit in the uncooperative chair. 
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A punishment of sitting in a chair is not a kind of punishment that Chinese 

children will receive when they misbehave, and certainly there is no such a concept of 

uncooperative chair in Chinese culture. Although children in Taiwan do not take 

punishment sitting in a chair, one kind of punishment that they may suffer for behaving 

badly is to stand up for some amount of time. "Stand up punishment" is the phrase that 

we call this form of punishment. 

The translator managed to relate the American idea of punishment, which is to sit 

in a chair, to "stand up punishment" and created a meaningful Chinese equivalent phrase, 

"sit down punishment chair" for the English phrase, uncooperative chair. Thus when 

readers of Chinese in Taiwan read the substitute phrase, they will associate this phrase 

with "stand up punishment," and the association that they make will help them 

understand the meaning that the original author wanted to express. 

Hugging people is a common habitual manner in American culture. Americans 

consider giving hug a friendly act, but people in Taiwan do not have this habit of hugging 

people. Even though we do hug people, we have different notion from that of Americans 

about what it means to hug people, when to hug people and whom we can hug. 

Harry, the little boy character in Harry's Home, ran to his mother and gave her a 

big hug when his mother came to the grandfather's home to pick him up. Below the 

passage, an illustration shows Harry put his arms around his mother and his mother lifted 

him up and put her arms around him. 

In Chinese translation, this passage was changed as Harry ran fast and hard into 

his mother's arms. The translator could have translated the passage in Chinese as Harry 
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hugged his mother, but she chose to translate it as it is because first it matches to the 

scenario that the illustration shows and second it will eliminate the possibility of bringing 

a strange feeling to some readers as the other translation may do. 

Basically, in Chinese language and culture, the word, hug, in relationships 

between parents and children or relationships between adults and children in a broader 

sense means more like to hold than to hug. It feels normal and natural when mothers or 

adults do the movement of holding children to them or embracing them, but it feels a 

little strange sometimes the other way around. 

A person will often hear adults saying, "let me hold you," "let me hug you" to 

children or hear children saying, "I want you to hold me" or "hold me" in brief to adults, 

but hardly ever do adults say something similar to English expression "give me a hug" in 

meaning or children say, "I want to hold or hug you." It makes some children feel uneasy 

if they are asked to take the initiative in embracing or hugging adults. The decision that 

the translator made is based on the fact that giving hugs is not a habit or custom in 

Chinese culture. 

Another concern for translators is the differences in language systems. Chinese is 

composed of characters, and English is made up with letters. The English language 

concept of spelling does not exist in Chinese language. Therefore, any time when there is 

a passage about spelling or English letters in original English texts, translators have to 

make a adaptation in translation. 
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The Original English Text 

"Eddie Lee," I said "GO HOME. G-0 H-O-M-E!" 
"Ah, creeps, Christy, he can't spell" (from Be Good to Eddie Lee, p. 7 and 8). 

The Chinese translator made a design of presenting the English spelling G-O-M-E 

in Chinese phonetics in the Chinese translation, so that the translation will make sense 

when she later translated the sentence, "he can't spell" as "he doesn't understand 

phonetics." 

Text and Illustration Relationships 

A picture storybook is a special kind of literary form in which the meaning of the 

story is presented and conveyed through the interaction of the text and the illustration. 

The text and illustration relationship refers to the connections between the text and the 

illustrations. Several interesting findings were discovered in term of text and illustration 

relationships when I examined both text and illustrations at the same time. The findings 

that fall into the category of text and illustration relationships are going to be discussed in 

the three aspects of visual design, connections between narrative text and illustration, and 

environmental print within the illustration. 

Visual Design 

In picture books, there are two kinds of visual design: the visual design of the 

illustration and the visual design of the narrative text. I was told by staffs of several 
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publishers when I was collecting information in Taiwan that style and quality of 

illustrations and the reputation and popularity of illustrators are important bases for 

selecting international picture storybooks for translation and publication. Therefore, when 

publishers in Taiwan import picture storybooks from other countries and publish them in 

Chinese translations in Taiwan, they keep the original illustrations and visual designs that 

the original illustrators made for the original version. 

Of the 13 books that have been included for in-depth analysis in this study, Stella 

Louella 's Runaway Book is the only one that I found that the Taiwanese publisher has 

made a slight change in the visual design at illustrations in Chinese translation. When 

making the visual design for the book, the illustrator included real library cards in 

illustrations displayed on the front and back covers and in the margin on inside pages. 

The library cards that readers see in the illustrations in the English version have all the 

stamps of dates in English. 

Although the Chinese version of the book still keeps the same visual design as 

seen in English version, the English library cards have been replaced by Chinese library 

cards. This alteration harmonizes the illustration and the Chinese text. It also can be 

explained as an attempt to add local color to the story which will lead to increasing the 

acceptability and make the story more appealing and meaningful to the target readers. 

Not only did the publishers in Taiwan preserve the original design of illustration 

in the books of Chinese translation, they also made efforts to keep the layout of the 

narrative text in Chinese translation. Only one case was found where the publisher made 

a change in the location of the narrative text. 
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In Jeremiah Learns to Read, a double-page spread design was used in the 

illustration. In the original English version of the book, narrative text was placed on the 

left comer on the left page and on the bottom right comer on the right page. This design 

was changed in the Chinese translation to move the text on the left page to the same place 

where text on the right page was placed. The change was made for artistic reasons. It 

takes more space to print the typefaces of Chinese characters than English letters. If the 

publisher did not make a change in the location of the print, the print will appear on the 

surface of the picture of Jeremiah and cover half of his head. The aesthetic beauty of the 

illustration will be decreased as a result. 

Besides giving thought to the question of where to place the narrative text, picture 

storybook illustrators and designers must also make careful decisions on how the 

narrative text should be displayed. Sometimes narrative text is placed within a frame, and 

sometimes space is given between paragraphs or sentences. These kinds of designs may 

result in printing problems when narrative text have been translated and printed in other 

languages. 

A negative example was found in a book due to a lack of space for the print. On 

page 24 in Stella Louella 's Runaway Book, the last two lines of sentences are omitted. 

Fortunately, the story is a cumulative story and is told in a maimer of repetitive story 

pattern, so it will not affect the meaning of the story or readers' understanding of the 

story. 

In the original English version of More Than Anything Else, one line space was 

given between paragraphs in the narrative text. In the Chinese translated book, this visual 
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Chinese print. 

Similar problems happened in printing the Chinese translation in Grandad's 

Prayers of the Earth. Moreover, the narrative text in this book was framed in rectangular 

frames. The way that the translator solved the problem is to leave no space between 

paragraphs and on one page to combine two paragraphs into one. 

Connections Between Narrative Text and Illustration 

hi this study, it has been found that translators sometimes add additional 

supplementary details or descriptions in the Chinese translation, or make translations 

corresponding to illustrations. Although those descriptions and details were not found in 

the original English stories, readers will not find them disturbing, irrelevant to the stories 

or suspect that they are creation of the translators because those added descriptions and 

details match the scenarios represented in the illustrations. 

On page 18 in Jeremiah Learns to Read, the translators added passages about 

Jeremiah sitting under a tree, telling stories to the children at recess. The illustration 

where the added passage appears shows Jeremiah sitting with three children under a tree 

and Jeremiah's mouth seems to be moving. If readers read the original EngUsh text, they 

probably would make an association that Jeremiah was practicing to pronounce vowels. 

Nevertheless, because they read the Chinese translation, which is an interpretation of the 

translator, they will not know that it was added by the translator. The translator also gave 

specific names to children in the translation while they were generally mentioned as 
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On page 20, the meaning of a sentence has not been fully expressed in the 

translation, but it is unnoticeable because it matches to the illustration. On the right page, 

the illustrator drew an illustration of Jeremiah drawing something on his notebook, and 

the text is located on the left page. 

The original English text says, "Sometimes he drew pictures to go along with the 

stories while he listened." The translation says, "Sometimes, he drew pictures while 

listening to the stories." The messages that these two sentences convey are not exactly the 

same. The original sentence has an indication that the pictures that Jeremiah drew are 

related to the stories that he listened to. hi the Chinese translation, the intended meaning 

is not said and the pictures that Jeremiah drew are not necessarily related to the stories he 

listened. 

On page 5 in Library Lil, the original text says, "When the third grade soccer ball 

got stuck under the principal's car, Lil retrieved it." On the same page, there is an 

illustration depicting Lil lifting a car with her left hand and catching a ball in her right 

hand. So, in the Chinese translation, a passage describing Lil lifting the car was added 

within the paragraph. 

Environmental Print Within the Illustration 

It is not the situation that every label in illustrations in each book was translated 

from English to Chinese, hi some books, all labels remain the same as they appeared in 

the English versions, and in other books, some labels got translated and the rest 
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unchanged. Of the 13 books, Jessica, Pumpkin Soup, Harry's Home, Stella Louella 's 

Runaway Book, Library Lil and Lilly's Purple Plastic Purse are books that have 

environment print within illustrations. Of these books, Jessica, Library Lil and Lilly's 

Purple Plastic Purse are three stories in which the translators translated almost all the 

environmental print and labels that the readers can see in illustrations. 

After examining these books, I concluded that legibility is the most important 

factor in determining whether the environment print and labels get translated and 

replaced. For example, the environment print and labels in Harry's Home are all kept in 

the original form because the words in the illustrations are not completely legible. 

The content of the environment print and labels are another basis to be taken into 

consideration. If the environment print or labels are important in providing 

supplementary information that is unsaid in the narrative texts or affecting a reader's 

understanding of the stories, translators will make translations of them. In Stella 

Louella's Runaway Book, many instances of environmental print or labels of names of 

foods or names of stores remained untranslated in the Chinese translation. There is really 

no need to translate the names of the foods and stores because on the one hand they only 

serve decoration purposes, and, on the other hand, those foods are American foods which 

are not kinds of foods that people in Taiwan will usually eat. 

However, there is one translation in the story that I do not understand and wonder 

why the translator made such a translation. On page 29, a label that says "Library Hours" 

was translated as "Our Library." Probably it is just a mistake out of carelessness. 

Sometimes, the translator will replace the environmental print and labels with 
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replacements that represent local cultural features, that in some way are meaningful to 

them, or that they believe are suitable. 

\n. Lilly's Purple Plastic Purse, there are three pictures on page 10. hi the middle 

one, there is a blackboard, and mice, nice, rice, and dice are printed vertically on the 

blackboard. The word, lice, is printed on the right near to a boy mouse character. The 

picture tells readers that Mr. Slinger was giving a vocabulary lesson. The translator in the 

translation replaced the five English words with five Chinese characters. The five 

Chinese characters are all pronounced, shih. The decision that the translator made must 

be based on the translation strategy that I discussed earlier about translating names of 

characters. 

The translator of Library Lil included her pseudonym in one of the illustrations, hi 

the English version, there is a label of the picture of Lil and an amber cat that says, "Lil 

and Secondhand Rose." Secondhand Rose apparently is the name of Lil's cat. When it 

was translated in Chinese, it says Hsiao Li and Hsiao Mi Chien, which is the pseudonym 

that the translator picked herself If readers read the profile that the translator provided on 

the end page in the book, they will find that she describes herself as a little, happy, cute, 

vagrant cat. 

hi the same story, on page 9, Lil sits on the stairs in fi-ont of the main door of 

library. There are three bulletin boards standing beside her. Two of the boards say, 

"StoryteUing Festival. Today at 2:00." hi Chinese translation, the first one was replaced 

to say, "Small Hands in Big Hands. Storytelling Club. This Afternoon at 2:00." 

Many years ago, when I was a university student, I audited a children's hterature 
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course from Chen-Mei Lin. Chen-Mei Lin studied children's literature in Japan and 

received her master degree in children's literature from a famous university in Japan. 

Since she came back to Taiwan, she has been teaching children's literature in universities, 

translating picture storybooks from English and Japanese to Chinese, promoting reading 

habits, giving lectures about picture books in different occasions in communities, and 

holding various activities to introduce picture books to people in Taiwan. 

She founded a reading club with the objective of promoting reading children's 

literature. The name of the reading club is "Big Hands in Small Hands." She explained 

that many adults, mostly parents, buy picture books for their children but do not form a 

habit of reading with their children. Also, she thinks that picture books are not written for 

children only; adults can read picture books and enjoy reading them. She hopes to 

introduce picture books to both children and parents. To name the club, "Big Hands in 

Small Hands," she has the expectation that during the process of initiating children to 

acquire a habit of reading picture books and to love and appreciate picture books, 

children will influence their parents and make their parents readers of picture books. "Big 

Hands in Small Hands," has meanings that children and parents will form a reading habit 

and read books together, especially children's picture storybooks. 

Later, the phrase has been adopted by people, and the phrase, "Small Hands in 

Big Hands" was created. Both phrases are used to mean that parents and children do 

things together. Lil in the story has a deep passion for books and sets a goal to tum the 

townspeople, both children and adults, to readers. So, the translator really makes a 

meaningful translation in Chinese. She not only translated the meaning of the original 
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text but also incorporated local cultural and linguistic features which add another layer of 

meaning to the story in Chinese version. 

One special example in More Than Anything Else was found in terms of text and 

illustration relationship. When Booker went to find the man whom he thought could teach 

him how to read, the man asked Booker's name and wrote his name on the ground. On 

the last page, there is a close-up illustration of Booker lingering over to the print of his 

name on the ground. On the bottom of the page in the translated book, a footnote was 

given, and it says, "The word on the ground, 'Booker,' is pronounced closely to 'Bu-Ke' 

(written in Chinese phonetics)." This footnote was given by the translator for the purpose 

of giving justification to the reason why the translator gave such a translation. It probably 

also serves a function as presenting the connection of the print and its sound to the 

readers, although it does not present the pronunciation as it should be sounded in English. 

Discussion 

The reasons that caused translators to make problematic translations, as indicated 

by researchers of studies of translations, mostly are due to translators' lack of sufficient 

understanding of the works or of adequate language ability (Peet, 2000), or careless 

mistakes made by the translators or editors (Cheng, 2000). hi this study, no 

mistranslations were found. Mistranslation in this study is defined as mistakes made due 

to the inadequate ability of translators in English language. It is very possible these 

mistakes did not occur because of the qualities of the translators themselves. Most of the 
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translators in this study have experiences in studying in the U.S. Of the eight translators, 

five of them graduated with master or Ph. D degrees from universities in the U.S. 

Another reason is that all of the books under investigation in this study came from 

the "Good Book List," which was produced from the activity of "Quality Books for 

Everyone." In fact, 9 out of the 13 books appeared on the list, "The Best Children's Book, 

2001." Books on that list are the best books of the best books in a year. When I was 

interviewing a translator, she told me that the quality of the translation is also a factor for 

consideration when judges evaluated books for this list. 

Although no mistranslation was made in translating the stories from English to 

Chinese, the Chinese translators made many changes in the Chinese translation in the 

process of translating. Most changes are appropriate meaningful changes that appeared to 

come from an intention to make the stories more understandable and acceptable to the 

readers of Chinese in Taiwan. 

After carefully analyzing the translations of these 13 books, I discovered that the 

changes were made mainly for the purposes of getting readers' attention, settling 

differences in grammar and syntax between English and Chinese, compromising 

differences between the two cultures, meeting expectations of Chinese readers, achieving 

higher acceptability, and incorporating local Taiwanese features. Moreover, the most 

frequent translating strategies included adaptation and paraphrase. 

The basic imits of changes made in the translations were found at the levels of 

phrases and sentences. Phrases included cultural expressions or proper nouns including 

names of characters or places, which are considered as the cultural symbols (Liu, 1999). 
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Those cultural symbols are usually "distinct foreigness" that demand the most change 

(Jobe, 1981). Chinese theorists of translation, such as Liu (1999) and Lai (2000) 

commented that sentence or paragraph are the most appropriate translating units when 

translating literary pieces. Translating the units of sentences or paragraphs has the 

advantage of overcoming the difficulty of untranslatability, achieving literary aesthetic 

beauty in Chinese translation, eliminating interference caused by language differences, 

and making Chinese translations sound fluently and smoothly. 

Jobe (1990) states that it is more desirable to adapt the text to some degree for 

younger readers, and adaptation as a translation strategy was found to be used by the 

translators in this study. Names, cultural-bound linguistic expressions and cultural 

concepts were adapted with equivalent names, linguistic expressions or cultural concepts 

in Chinese culture. By applying adaptations, translating problems, such as 

untranslatability or overload translation, are solved, and acceptability is achieved. With 

these adaptations, stories became more acceptable to readers of Chinese. It has to be 

noted that no example of extreme adaptation is found, although the translators applied the 

translating strategy of adaptation. 

The strategy of paraphrase is also used by translators. When meanings cannot be 

expressed and understood through literal translation, the translators chose to paraphrase 

the meaning of the English original texts and provide comprehensible explanations to the 

readers of Chinese. This strategy was adopted in the situations of translating titles, idioms 

or cultural concepts. 

The changes that occurred in the structures of sentences and paragraphs in the 
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translations were mostly made by the translators in order to meet readers' expectations of 

the Chinese readers. Because English and Chinese are two very different language 

systems, the rhetorical styles and reading habits of the readers of these two languages are 

different. To prevent the readers of Chinese from becoming conftised, the translators 

followed the literary conventions of Chinese culture to reorganize sentences or 

paragraphs and write them in proper Chinese. 

There is a huge difference between translations of literary pieces and non-literary 

pieces (Lai, 2000). According to Lai (2000), translating literary work not only needs to 

represent the meanings of the works but also retain the literary styles of the original 

works. The translators of the picture storybooks in this study managed to make 

appropriate translation of the literary tones and styles that the original authors chose to 

present in the original version of the stories and preserved those literary tones and styles 

in the Chinese translation. 

Certain characteristics and preferences of the translators are reflected in their 

translations. For instance, the translator of Pumpkin Soup preferred to use double 

adjectives and adverbs, the translator of Jeremiah Learns to Read had a tendency to make 

adaptations by adding descriptions that matched the illustrations in the book, and the 

translator of The New Puppy used a lot modal phrases such as, "ou" or "a" in the end of 

sentences. 

Generally speaking, the translators of these 13 picture storybooks in this study 

created effective Chinese translations and succeeded in appropriately incorporating local 

features of Taiwan into stories to create a higher degree of acceptability for Taiwanese 
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readers to the books. In some ways, translators do more than just make translations. They 

also share a role with the original authors in bringing the story to their readers. 

Summary 

In this in-depth content analysis of the Chinese translations of 13 picture 

storybooks, five categories of changes were identified. The five categories include book 

title, word replacement, sentence and paragraph organization, translation of expressions 

and cultural concepts, and text and illustration relationships. Word replacement refers to 

changes that the translators made in replacing one word with another, and it was 

recognized in the aspects of name of character, name of place and sound modifiers. 

Sentence and paragraph organization characterizes changes that were discovered in the 

structures of sentences and paragraphs. The category of translation of expressions and 

cultural concepts discusses translations of idioms and expressions and translations of 

cultural concepts and customs. The category of text and illustration relationships explores 

the connections between the text and the illustrations in the aspects of visual design, 

connections between narrative text and illustration, and environmental print within the 

illustration. 

The study concludes that there is no mistranslation in these books or evidence of 

inadequate ability of these translators in English language. Most changes are appropriate 

changes in term of linguistic aspects and cultural aspects. Changes are made in the 

Chinese translations to serve the functions of attracting buyers, settling differences in 

grammar and syntax between English and Chinese, compromising differences between 
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two cultures, meeting the expectations of Chinese readers, achieving higher acceptability, 

and incorporating local Taiwanese features. Adaptation and paraphrase are the two 

mostly often used translating strategies applied by the translators of the 13 books. 



186 

Chapter 6 

Summary, Implications and Conclusions 

When I was a child in Taiwan, there were not many children's books. Even 

though we did have some publishers who published children's books, they published 

mostly Chinese historical stories or folktales. Many pieces of Chinese classic literature 

were adapted or re-written in easier versions for child readers by local writers in Taiwan. 

Besides those types of books, translated children's books were the main body of stories 

that children before the late 1980s read and enjoyed. Picture storybooks were not usually 

seen in the bookstores. At that time, picture books were more like illustrated books. In an 

illustrated book, the text is more important than illustrations, and the story is mainly told 

in the text while the illustrations are added to "either depict what is stated in the text or 

decorate the page" (Temple, Martinez, Yokota, and Naylor,1998, p. 171). A picture 

storybook, on the other hand, is a combination of text and illustrations, and both the text 

and illustrations together tell a story. According to Temple, Martinez, Yokota, and Naylor 

(1999), "text and illustrations do not merely reflect each other-combined, they tell a story 

that goes beyond what one tells alone" (p. 181). 

I grew up reading translated children's books. They brought me a happy 

childhood and later led me to develop a deep passion for literature and to decide to study 

western literature. I chose to enter the English department when I passed the College 

Entrance Examination because I hoped to read more international stories, for I 

completely believed my cousin who said that the textbooks that students in the English 
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department read were all wonderful, enchanting stories by western authors. Intrigued by 

the childhood memory of reading fantastic stories written by authors of other countries, I 

thus chose the path of studying British and American literature. For the same reason, I 

came to the U.S. and pursued my studies in children's literature after I finished my 

undergraduate study. 

As an undergraduate student in Taiwan, I noticed that there were more and more 

translated picture storybooks published in Taiwan. I bought them and read them but did 

not think about the industry of translated picture storybooks or issues in translations of 

picture storybooks. It was after I came to the U.S. and learned about international 

children's literature that I began to see the special place that translated children's 

literature holds in the field of children's literature. I learned about international children's 

literature but that did not arouse my interest until an event during one summer when I 

went back to Taiwan for vacation. 

Every summer when I went back to Taiwan, I visited bookstores and checked 

newly published children's books. One translated picture storybook from English to 

Chinese aroused my attention, especially when I found a huge gap between the original 

English version of the story and the story of the Chinese translation, and realized that 

there are many mistranslations in the Chinese version. Some time after that summer, I 

found a problematic picture storybook that was translated from Chinese to English. My 

interest in translated children's books was fiilly aroused. Using my newly acquired 

knowledge related to the subject of translated children's books, I wrote a paper on 

franslated picture storybooks. 



188 

In the process of looking for and reading the professional literature about 

translation, I realized the importance and complexity of translating children's books. 

International children's literature is considered as a means to promote international 

understanding and acquire advancement of knowledge of other cultures (Meacham & 

Carroll, 1987). Translating and publishing children's books from other languages and 

other countries also provides the opportunity to introduce excellent authors and children's 

books in the world to the children (Jobe, 1988). From another perspective, Freeman and 

Lehman (2001) commented that literature from other cultures and countries supports 

children's language development. 

The standards and criteria that the publishers apply for book selection and 

publication are essentially grounded in business profit (Rudvin, 1994). In addition, 

factors such as stereotyped impressions (Soene, 1994), political and cultural relationships 

(Rudvin, 1994), differences in cultural norms (Freeman & Lehman, 2001), and conflicts 

in literary norms (Tomlinson, 1998) all have influence on publishers' decisions about 

book selection and publication. 

The process of making translations involves many aspects of consideration as 

well. Whether to do literal translation or meaning-based translation is a continuous 

struggle that translators face (Freeman & Lehman, 2001). How much and to what degree 

adaptations and adjustments should be allowed is another important factor for 

consideration. Language issues (Jobe, 1990), translating strategies (O'Sullivan, 1998), 

types of genres (Desmet, 2001) and the notion of source-culture-orientation versus 

target-culture-acceptability (Toury, 1980) all play significant roles in making successfiil 
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and appropriate translation. 

These points from the professional literature not only let me realize the 

importance of studies of international children's literature and the issues of translation in 

children's literature but also led me to develop a further interest in studying translated 

children's books. I decided to actually do a study of translating picture storybooks. 

This doctoral study examined the picture storybooks that were translated from 

English to Chinese and published in Taiwan in 2001. The purposes of this study were to 

research the origins and languages from which the picture storybooks were translated and 

published in Taiwan, to identify the major themes and genres of those translated picture 

storybooks, and also to examine the language and cultural suitability of a small number 

of translated picture storybooks. 

In order to answer these questions, a two-step qualitative-oriented research design 

was used in this study. A general survey was conducted first to understand the countries 

of origin, languages, theme areas and genres most dominant among children's picture 

storybooks translated from English to Chinese and published in Taiwan in 2001. A 

in-depth content analysis was then adopted to examine 13 translated picture storybooks 

from the hst of "The Best Children's Books" (9 titles) and "Selected Book List" (4 titles). 

The in-depth analysis focused on discussing changes made in the Chinese translations by 

the translators. 

Content analysis was the research method for this study. The findings were 

discussed under each category, and examples were provided for illustration purposes. 

These categories for the broad survey were developed from the professional literature as 
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well through my own analysis of the books. The thematic categories for the in-depth 

analysis on translation were developed by myself based on the general characteristics 

fi-om groups of changes that were identified in the books 

Summary of Findings of the Broad Survey and Analysis 

The research questions that guide the investigation of the broad survey of 276 

books are: (1) What are the countries of origin of picture storybooks translated into 

Chinese? (2) What are the languages from which these books were translated? (3) Who 

are the publishers of the translated literature for children? What are the countries from 

which these publishers selected books for translation? (4) What are the predominant 

themes presented in these books? (5) What are the major genres identified in these books? 

The major findings from the analysis are as follows: 

There are 14 countries of origin from which Taiwanese publishers acquired 

children's picture storybooks. Among the 14 countries, the United States (82 

titles), Great Britain (58 titles) and Japan (38 titles) are the three highest 

countries in rank from which picture storybooks were originally imported. 

Books that originally came from these three countries represented more than 

64.49 % of the total number of the books. 

Eight languages were identified in the 276 picture storybooks translated into 

Chinese and published in Taiwan in 2001. Of the eight languages, English 

(145 titles), German (50 titles) and Japanese (38 titles) are the three 
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predominant languages that Taiwanese publishers selected books for 

translation and publication. 

There are 23 publishers in Taiwan who published picture storybooks translated 

into Chinese in 2001. Five out of 23 publishers had published more than 20 

books, 6 publishers had published between 10 to 20 books, and the other 12 

publishers had published under 10 books. 

A wide range of themes have been represented in the 276 translated picture 

storybooks. Totally, 15 categories of themes were identified in the 276 

translated picture storybooks. Families (33 titles), life experiences (32 titles), 

character traits (31 titles), friendship (27 titles), behavior (4 titles), humor (24 

titles) and emotions (23 titles), are seven most significant themes. 

The results of the analysis on genres shows that the 276 children's picture 

storybooks translated in Chinese and published in Taiwan in 2001 covered the 

four genres of fantasy, realistic fiction, historical fiction and traditional literature. 

Fantasy (183 titles) and realistic fiction (86 titles) are the two most fi-equently 

identified genres. 

Summary of Findings of the In-depth Analysis on Translated Books 

Totally, 13 picture storybooks in Chinese translation were examined for in-depth 

analysis. The research question that was investigated for this analysis was: What are 

patterns in the changes made in the Chinese translations of picture storybooks at the 

lexical, semantic, aesthetic and cultural levels? The major findings are summarized as 
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follows: 

Five categories of changes were found when comparing the original English 

version of the stories with the Chinese version of the stories. The five categories 

are: (1) book title, (2) word replacement, (3) sentence and paragraph organization, 

(4) translation of expressions and cultural concepts, and (5) text and illustration 

relationship. 

Of 13 books, changes of title occurred in six books. Title changes occurred mostly 

when literal translation cannot be done because of the lack of equivalent words or 

because a literal translation is insufficient. 

Name of character, name of place and sound modifiers are three aspects of word 

replacement that were identified. Three strategies were applied by the Chinese 

translators to translate names of characters. Names of characters were either 

translated phonetically into Chinese, replaced by names that were composed by 

using partial phonetic sounds in the original names, or replaced with new Chinese 

names or titles. Local Taiwanese cultural traditions on naming were reflected in the 

translation of names. Names of places were replaced with Chinese names that are 

familiar to readers in Taiwan to create higher cultural context acceptability. 

Changes in the category of sentence and paragraph organization included sentence 

order, sentence and paragraph break, and sentence addition. Sentences or 

paragraphs were re-organized by the translator in the Chinese translations to 

overcome differences between the English language and the Chinese language, to 



193 

meet the expectations of Chinese readers, and to follow the Chinese writing 

conventions. Two examples of sentence addition were found. 

English idioms and expressions and cultural concepts and customs were translated 

mainly using the translation strategy of adaptation. Adding brief explanations and 

providing meaningful interpretations in the Chinese translations were also two 

other means applied by the translators. 

Changes were found in the three aspects of visual design, connections between 

narrative text and illustration, and environmental print within the illustration in 

the category of text and illustration relationships. Pubhshers in Taiwan tend to 

keep the original illustrations and visual designs of the original English version 

of books. Additional supplementary descriptions were found to be added in some 

books to correspond with the illustrations. Environment print and labels were 

translated if they were legible or were important in providing supplementary 

information about the stories to the readers, and the translators sometimes 

incorporated local cultural and linguistic features in the texts of environment print 

and labels. 

No mistranslation was found in this study, and most changes were appropriate 

meaningful changes that come from an intention to make the stories more 

understandable and acceptable to the readers of Chinese in Taiwan. 

Changes were made mainly for the purposes of getting readers' attention, settling 

differences in grammar and syntax between English and Chinese, compromising 

differences between the two cultures, meeting the expectations of Chinese readers, 
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achieving higher acceptabihty, and incorporating local Taiwanese features. 

Adaptation and paraphrase were the two most frequently used translating 

strategies adopted by the translators in this study. 

Implications 

After doing this research study and writing chapters of analysis, I developed 

implications based on my findings, which can be regarded as suggestions to the 

publishers, translators, authors and illustrators, parents, teachers, and researchers of 

translated children's literature. 

Implications for Publishers 

Translating children's books is not as easy as most people think. For a long time 

in Taiwan, the translation of children's literature has been considered a job of no 

importance and is not appreciated in the same way as the translation of adult literature. In 

a lecture, I heard Liang Lin state that many translations of children's books are done by a 

person with a dictionary. He noted that often in the past the publishers in Taiwan in order 

to cut costs would give the job of translating children's books to a person who did not 

know much about the language to be translated but could look up words in a 

English-Chinese dictionary. The situation has improved but is still not satisfactory. The 

remuneration for the job of translating children's literature is still low, and many 

publishers prefer to hire university students of foreign languages rather than professional 

translators (Hsu, 1998). 
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Publishers in Taiwan should understand that not every person who knows other 

languages can handle the job of translating children's books. Translators of children's 

books must acquire knowledge about two languages, two cultures, children's literature, 

and, most important of all, children. Besides, different genres of children's books demand 

different consideration and translating strategies. Picture storybooks, for instance, have 

distinctive features including the complexity and difficulty of language, language patterns, 

visual design, and text and illustration interaction. 

Publishers have to understand that translators are the second authors of 

translated books. The quality and the ability of translators determine whether or not the 

good intentions of the publishers to introduce good books to children in Taiwan can be 

accomplished, whether or not quality books still remain quality books after being 

translated, and whether or not the books sell well and are well-accepted. 

Besides inviting professional translators to translate children's books, the 

publishers in Taiwan should build a system of translation review. From the interview that 

I had with a translator, I understand that most editors of the publishers of children's 

books in Taiwan totally rely on the translators and leave all jobs related to translation to 

the translators. Before moving to the step of printing, the publishers should have the 

translations reviewed by the editors or reviewers in case there are problems in the 

translations. Thus, proper training should be provided to in-service editors, or the 

publishers should hire people with professional knowledge in the translation and 

publication of children's books. 
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Questions for editors or reviewers to consider when reviewing translations: 

* Is there any kind of editing problem in the translation? 

* Is there any mistranslation in the translation? 

* Is the meaning of the original passages fully translated and conveyed in the 

translation? 

* Is there any unnecessary additions or omission in the translation? 

* Is the translation written in proper Chinese? 

Since the purpose of importing international children's books for translation and 

publication is to introduce good literature and other cultures and nations to Taiwanese 

children, publishers should not only translate and publish children's books that are 

written by famous authors, illustrated by famous illustrators or have won awards but also 

translate and publish books that introduce and reflect other cultures. PubHshers should 

develop an effectual and efficient approach for gathering information about children's 

books of other countries. Publishers can send staffs to attend conferences held in other 

countries and book fairs. On those occasions, publishers can easily establish contact and 

exchange information with publishers in other countries. With more information 

available, the choice of selecting books for translation and publication will not be limited 

to books by famous authors or illustrators or to award-winning books, and children will 

be able to read books of variety. 

When choosing picture storybooks about specific cultures to be translated and 

published, publishers should be aware of the issue of stereotyping. Publishers should 

avoid choosing books based on the stereotyped conceptions toward certain nation or 
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culture. 

Suggestions publishers might consider in deciding what books to select for 

translation and publication include: 

* Select books that are translatable 

* Select quality literature 

* Select books with themes or topics that are missing in books published by local 

Taiwanese publishers 

* Select books that depict other cultures with accurate cultural information 

* Select the best books from award-winning or excellent authors and illustrators 

from other countries 

* Select books whose contents are culturally acceptable to readers in Taiwan 

* Avoiding selecting books with stereotyped images or conceptions about certain 

cultures 

* Select books reflecting the diversity within each culture, rather than only those 

that reflect existing stereotypes 

In addition, Taiwanese publishers can learn from the experiences of publishing 

translated children's books and from the translated children's books themselves. The 

history of publication of picture storybooks in Taiwan is still young. Taiwanese 

publishers, authors and illustrators will gradually leam what makes a good picture 

storybook, how to make good storybook and develop a standard of evaluation for picture 

storybooks. They can apply those techniques and skills in making local picture 

storybooks. 
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Implications for Translators 

Translation is the most important step in the process of publishing translated 

picture storybooks. Translators should assume a serious attitude and be responsible to 

their readers. Their responsibilities include eliminating mistranslation and making good 

representations of the original stories in the Chinese translations. Before they start to 

make translations, they should make preparations. They need to do close readings of the 

works in the original languages, understand the writing styles and writing features of the 

original works, and search for background information related to the original works. All 

these preparations will help the translators capture the spirit, styles and features of the 

works and then faithfully represent those characteristics in their translations. 

As was mentioned by several professional translators, adaptation is sometimes 

necessary for translating children's books. "Chineselization" ( Lu, 2000) is the term used 

to describe the translating phenomena of transforming books from other cultures to 

Chinese culture. For example, the concept of Christmas in the English world will be 

replaced with the concept of Chinese New Year in the translation, or a English nursery 

rhyme will be replaced with a Chinese nursery rhyme in the Chinese translation. 

Chineselization may be a useful means when dealing with untranslatable 

linguistic or cultural concepts, but it can also ruin the original intention of introducing 

other cultures to children. The cultural concepts or customs of other nations or cultures 

that have been replaced with those in Chinese cultures can help Taiwanese children leam 

about those cultures. The result is that children lose a good opportunity to know about 

other cultures and nations. Since Taiwanese publishers often have a reading guide at the 
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end of books, translators can make good use of this guide to explain those concepts and 

customs. When cultural concepts and customs are too detailed or specialized, 

Chineselization may be a good strategy to be applied to prevent children from getting 

confused. 

Chineselization may damage the integrity and unity of the picture storybooks. 

Picture storybooks combine the text and illustrations, and ideally the text should be 

harmonious with the illustrations. Although there is no translation needed for the 

illustrations, translators need to pay attention to the relationships and connections 

between the text and the illustrations. If the translators only concentrate on making 

adaptations to the texts in the Chinese translation but ignore the cultural presentations 

reflected in the illustrations, the book as a whole will look strange and the aesthetic 

beauty of the book will be destroyed. Therefore, the translators should take the question 

of how much adaptation is needed and whether adaptation is needed into consideration 

when making a translation of picture storybooks. 

The other point that the translators need to consider is that the Chinese translation 

should be written in fluent authentic Chinese with literary aesthetic taste. The Chinese 

translation should not sound like English Chinese or awkward Chinese. 

Suggestions translators might consider in doing translations of children's 

literature: 

* Acquire background information about the work, the author and the illustrator 

* Examine the text carefully to make a good representation and interpretation of 

the meaning of the language 
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* Study the original text to capture the distinctive characteristics of that text 

and to represent those characteristics in an appropriate way 

* Handle cultural expressions, language differences and cultural conceptions to 

retain the original meaning, but is comprehensive for Taiwanese children 

* Avoid making excessive adaptations and rewriting 

* Eliminate mistranslation or careless mistakes 

* Write translation in proper Chinese with high literary aesthetics 

*Consider the harmonious relationship between the written translation and the 

original illustrations 

Implications for Local Authors and Illustrators of Picture Storybooks 

Generally speaking, local Taiwanese authors and illustrators do not have enough 

experiences in picture storybook creation. Well and appropriately translated picture 

storybooks can serve as models for local Taiwanese authors and illustrators. Through 

reading and studying translated picture storybooks by experienced authors and illustrators 

from other countries, Taiwanese authors and illustrators can learn from those works, 

improve their writing and illustrating skills and techniques, enhance their understanding 

of picture storybook creation, and become more comfortable and skillful when they write 

or illustrate their own picture storybooks. 

Implications for Parents 

Traditionally, reading has been viewed as an activity that is done individually. 
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The roles that parents take in children's reading lives are book provider and evaluator. 

Parents check whether their children read the books, how much they read, and whether 

they read correctly. When parents buy books for their children, some allow their children 

to decide which books to buy as a way to give children free choice in selecting books that 

interest them. However, thinking from another perspective, parents do not know what 

their children are reading and miss the chance to help children select quality books. When 

selecting translated picture storybooks, it is important that parents take the time to make 

decisions with their children. 

Before parents buy a translated picture storybook, they should first read through 

the story to see whether the story is written in appropriate Chinese and whether the story 

is told in a logical and smooth way. Parents may not be able to compare the Chinese 

translation with the original version of the story, but they can make a judgment on 

whether the story is written well in Chinese and whether the story is a good story worth 

reading. From my observations of translated picture storybooks, many translated picture 

storybooks are written poorly, although they may not contain many mistranslations. As 

mentioned earlier, reading quality children's books can help children improve language 

ability (Freeman and Lehman, 2001; Ghosn, 2002) and so providing children with the 

best books possible is important. Another criterion that parents can apply is to see 

whether there are obvious contrasts between the text and the illustrations. Sometimes, 

translators may adapt the translations in the extreme, and sometimes franslators may 

re-write the stories in Chinese translation. When translating picture storybooks, 

translators may not pay careful attention to text and illustration relationships, and the 
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consequence is that they may translate passages that contradict the illustrations. 

Since translated picture storybooks can serve the function of introducing other 

cultures, parents can select books that contain the cultural features of a specific culture. 

Parents can guide children to see the world and make comparisons between home culture 

and other cultures when child read selected translated picture storybook of certain 

culture. 

Criteria for parents to consider in buying translated books include: 

* Select books that interest your children 

* Select books that are well written in Chinese 

* Select good quality books 

* Select stories that fulfill intended needs of your children 

* Check on both text and illustrations to see if there is any conflict between the 

written text and the illustrations 

Implications for Teachers 

"There are not enough children's books" has been one of the comments that many 

teachers give to oppose the proposal of incorporating children's books in the curriculum. 

The statement is both true and false. It really depends on how a person interprets this 

statement. I believe that we do not currently have enough children's books to develop a 

literature-based curriculum in Taiwan, but we do have enough books to be used by 

teachers to enhance the curriculum. 

The research findings of the broad survey of this study indicate that the translated 
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picture storybooks that the Taiwanese pubhshers had pubUshed in 2001 were high in 

number and covered a variety of themes. In additional to translated picture storybooks, 

every year publishers have also been publishing translated short stories and children's 

novels, and many other kinds of translated books for children. With all of these translated 

children's books, the number of total publications of children's books greatly increases, 

and the range of content in children's books increases and varies as well. All of these 

publications are good supplementary educational materials that can be used to make up 

for the lack of teaching materials and enhance children's understanding of topics that 

they are learning in schools. Using children's books in teaching may arouse children's 

interests and help children cultivate a reading habit because, after all, children's literature 

has greater appeal than the textbooks. 

Similar to the criteria that parents apply for book selection, teachers also need to 

examine the Chinese language used in the translated picture storybooks, literary qualities 

of the story, text and illustration connections and the accuracy of cultural information. 

The themes and topics in these stories are also important for consideration because 

teachers use these picture storybooks as additional teaching materials to fulfill the 

purposes of teaching certain topics or introducing certain cultures to children. 

Criteria for teachers to consider in choosing translated books to be used in the 

classroom: 

* Select books that interest your students 

* Select books that are well written in Chinese 

* Select good quality books 
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* Select books that fulfill intended curriculum and educational needs 

Implications for Researchers 

More research should be done to investigate whether publishers in Taiwan have a 

tendency to publish translated picture storybooks that concentrate on certain genres, 

certain types of books and certain themes. This study found out that the translated picture 

storybooks that Taiwanese publishers selected for translation and publication in year 

2001 mostly are universal books and are concentrated on stories of fantasies and realistic 

stories. If other researchers report findings that are similar to the findings in this study, 

we have a reason to worry that the types of readings that our children do are very limited. 

There should be more studies about books of appropriate translation and books of 

inappropriate translation. By comparing examples of appropriate translation with 

examples of inappropriate translation, general principles and evaluation standards of 

translating children's literature may be developed, and translators will get better ideas 

about how to make quality translation of children's books. 

Criteria for researchers to consider in evaluating translated books: 

* Is the translation written in proper Chinese? 

* Is the translation an appropriate representation of the meaning of the original 

book? 

* Is the aesthetic literary beauty retained in the translation? 

* Are the characteristics of the original book, such as writing style, language 

style or language patterns, captured in the translation? 
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* Are the intended meanings of the passages in the original book expressed in the 

translation? 

* Is there any excessive adaptation or excessive rewriting in the translation? 

* Is there any mistranslation? 

* Are changes that translators make meaningful and appropriate changes? 

* Do the changes diminish the intended meanings that original authors have tried 

to convey in their original works? 

* Are cultural elements or cultural information handled appropriately? 

* Is there any illogical conflicts between the written translations and the 

illustrations? 

Other research topics, such as whether the publishers in Taiwan have selected 

suitable children's books for translation and publication or what effects books of 

inappropriate translation have on readers of Chinese in Taiwan should also be considered 

and researched. 

Conclusion 

Translated children's books from other countries as well as Chinese children's 

books from my childhood still play important roles in my life as an adult and will hold an 

important place in my future. I was a literature and language major and now study about 

children's literature. However, strange as it is, I did not consider studying the translation 

of children's books until I read a poorly translated picture storybook. 

Because of finding this book, I found my dissertation topic, generated an interest 
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in studying the translation of children's literature and decided to continue research in this 

area in the future. However, I also experienced pressure, had many sleepless nights and 

was troubled by the difficulty of explaining and presenting differences between English 

and Chinese language and between English cultures and Chinese culture. I have even 

considered getting another degree in translation. 

Nevertheless, the experience of doing this study led me to new understanding 

about translated children's books and the publishing industry for translated children's 

books. It also made me understand that the issues related to translating children's books 

and publishing children's books are more complex and bigger than they seem. Doing this 

study and writing this dissertation is a start that leads me to enter the field of studying 

translated children's literature and prepares me for later research and scholarly work. 
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Appendix A 

Bibliography Of Children's Picture Storybooks In Chinese Translation 

The 276 titles are listed below. The bibliographic data of each book contains, 

Author. Translator in English spelling. Publisher. Original title in italics. Country of 
origin. Theme. 

Alexander, Martha. Translated by Hai-Cheng Tan. Taiwan Mac. Originally published as 
You 're A Genius, Blackboard Bear. Great Britain. Imagination. 

Anholt, Laurence. Translated by Li-Hsueh Chang. Illustrated by Catherine Anholt. 
Hsinex International Corporation. Originally published as The New Puppy. Great 
Britain. Responsibility. 

Anholt, Laurence. Translated by Pei Sung. Hsinex International Corporation. Originally 
published as Harry's Home. Great Britain. Home. 

Anholt, Laurence. Translated by Tsung Tang. Illustrated by Catherine Anholt. 
Hsinex International Corporation. Originally published as A Kiss Like This. Great 
Britain. Kiss. 

Anholt, Laurence. Translated by Chien-Hua Ko. Illustrated by Catherine Anholt. Hsinex 
International Corporation. Originally pubhshed as Sophie And The New Baby. 
Great Britain. New-bom baby 

Anholt, Laurence. Translated by Egmont Pubhshing Co. Ltd. Illustrated by Adriano Gon. 
Egmont Publishing Co. Ltd. Originally published as I Like Me, I Like You. Great 
Britain. Self-confidence. 

Asana, Sakurai. Translated by Human Publishing Co. Ltd. Illustrated by Imoto Youko. 
Human Publishing Co. Ltd. Japan. Phoning. 
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Asch, Frank. Translated by En-FIui Kuo. Hsinex International Corporation. Originally 
published as Bear Shadow. The United States of America. Daily life experiences. 

Asch, Frank. Translated by Ming-Mei Kao. Hsinex international Corporation. Originally 
published as Bear's Bargain. The United States of America. Self-confidence. 

Bauer, Jutta. Translated by Hui-Fang Yeh. Grimm Press. Originally published as Selma. 
Belgium. Emotions. 

Bedford, David. Translated by Shu-Yu Liu. Illustrated by Elaine Field. Chin-Chin 
Publishing Co. Ltd. Originally published as It's My Turn. Great Britain. Taking 
turns. 

Benevelli, Alberto. Translated by Human Press. Illustrated by Loretta Serofilli. Human 
Publishing Co. Ltd. Italy. Friendship. 

Beresford, Elisabeth. Translated by Tsun-Sheng Pong. Illustrated by Susan Field. Grand 
River Publishing Co. Ltd. Originally published as The Smallest Whale. Great 
Britain. Whales. 

Bertrand, Frederique. Translated by Chien-Ching Sun. Grimm Press. Originally 
published as Les Petits Heritages. France. Cloth. 

Bogart, Jo Ellen. Translated by Pei Sung. Illustrated by Laura Fernandez & Rick 
Jacobson. 3&3 International Education Institute. Originally pubhshed as Jeremial 
Learns To Read. Australia. Reading. 

Boie, Kirsten. Translated by Ya-Ching Lai. Shang-Jen Publishing Co. Ltd. Originally 
published as Barenmarchen. Germany. Self-confidence. 

Bolliger, Max. Translated by Tsui-0 Hung. Illustrated by Gozef Wilkon. 3&3 
International Education Institute. Originally published as Stoppel, Poppel Oder 
Hoppel? Switzerland. Self-confidence. 
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Bosca, Francesca. Translated by Ya-Ching Lai. Illustrated by Giuliano Ferri. Shang-Jen 
Publishing Co. Ltd. Originally published as Der Apfelkonig. Switzerland. Sharing. 

Bradby, Marie. Translated by Nai-Yu Huang. Illustrated by Chris K. Soentpiet. Yuan-
Liou Publishing Co. Ltd. Originally published as More Than Anything Else. The 
Untied States of America. Reading. 

Brami, Elsabeth & Tschiegg, Anne-Sophie. Translated by Chien-Ching Sun. Grimm 
Press. Originally published as Drole De Maman! France. Mothers. 

Browne, Anthony. Translated by Yu-Yu Huang. Grimm Press. Originally published as 
Bear Goes To Town. Great Britain. Humor. 

Browne, Anthony. Translated by Yu-Yu Huang. Grimm Press. Originally published as 
Bear Hunt. Great Britain. Humor. 

Browne, Anthony. Translated by Yu-Yu Huang. Grimm Press. Originally published as 
The Little Bear Book. Great Britain. Humor. 

Browne, Anthony. Translated by Yu-Yu Huang. Grimm Press. Originally published as A 
Bear-y Tale. Great Britain. Humor. 

Browne, Anthony. Translated by Yu-Yu Huang. Grimm Press. Originally pubUshed as 
My Dad. Great Britain. Fathers. 

Browne, Anthony. Translated by Liang Lin. Grimm Press. Originally published as Willy 
The Wizard. Great Britain. Magic. 

Browne, Anthony. Translated by Liang Lin. Grimm Press. Originally published as Willy 
And Hugh. Great Britain. Friendship. 

Browne, Anthony. Translated by Chien-Wen Pong. Grimm Press. Originally published as 
Voices In The Park. Great Britain. Perspectives. 
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Butler, John. Translated by Ming Hsu. Yomei Publishing Co. Ltd. Originally published 
as Pi-Shu The Little Panda. Great Britain. Panda. 

Butler, John. Translated by Ming Hsu. Yomei Publishing Co. Ltd. Originally published 
as While You Were Sleeping. Great Britain. Nature. 

Bumingham, John. Translated by Chin-Lun Lee. Heryin Publishing Co. Ltd. Originally 
published as Courtney. The United States of America. Humor. 

Camp, Lindsay. Translated by Meng-Hsien Chiu. Illustrated by Tony Ross. Hsinex 
Litemational Corporation. Originally published as Why? Great Britain. Curiosity. 

Carle, Eric. Translated by Man Hsing. Hsinex International Corporation. Originally 
pubhshed as The Very Lonely Firefly. The United States of America. Loneliness. 

Child, Lauren. Translated by Ching-Yen Liu. Her)dn Publishing Co. Ltd. Originally 
published as My Dream Bed. Great Britain. Imagination. 

Cl'ement, Chaire. Translated by Meng-Hsien Chiu. Illustrated by Helen Oxenbuny. 
Hsinex International Corporation. Originally published as Leo Et Popi-Le Bain 
Avec Papa. France. Bathing. 

Cl'ement, Chaire. Translated by Meng-Hsien Chiu. Illustrated by Helen Oxenbuny. 
Hsinex International Corporation. Originally published as Leo Et Popi-Chez Le 
Docteur. France. Seeing a doctor. 

Cl'ement, Chaire. Translated by Meng-Hsien Chiu. Illustrated by Helen Oxenbuny. 
Hsinex International Corporation. Originally published as Leo Et Popi-A La 
Garderi. France. Going to school. 

Cole, Babette. Translated by En-Hui Kuo. Grimm Press. Originally published as The Bad 
Good Manners Book. Great Britain. Misbehavior. 
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Cole, Babette. Translated by En-Hui Kuo. Grimm Press. Originally published as Prince 
Cinders. Great Britain. Gender. 

Cole, Babette. Translated by En-Hui Kuo. Grimm Press. Originally published as King 
Change-A-Lot. Great Britain. Humor. 

Collington, Peter. Translated by Ling-Ling Chang. Grimm Press. Originally published as 
Clever Cat. Great Britain. Cleverness. 

Cooper, Helen. Translated by Chien-Hua Ko. Heryin Publishing Co. Ltd. Originally 
published as Pumpkin Soup. Great Britain. Friendship. 

Corentin, Philippe. Translated by Ching-Ju Tsai. Classic Communications Co. Ltd. 
Originally published as Patatras! France. Emotions. 

Cottringer, Ann. Translated by Jen-Jen Hsieh.Illustrated by Jenny Jones. Han-Yen 
Publishing Co. Ltd. Originally published as Danny And The Great White Bear. 
Great Britain. Friendship. 

Cowan, Catherine. Translated by Jung-Chen Cheng & Hai-Cheng Tan. Illustrated by 
Kevin Hawkes. Taiwan Mac. Originally published as My Friend The Piano. 
The United States of America. Music. 

Cronin, Doreen. Translated by Pei-Dong. Illustrated by Betsy Lewin. Grimm Press. 
Originally published as Click, Clack, Moo Cows That Type. The United States 
of America. Humor. 

Dahan, Andre. Translated by Cheng Chi en. Taiwan Mac. Originally published as Mein 
Freund Der Mond. Switzerland. Friendship. 

Dahan, Andre. Translated by Su-Cheng Fang. Taiwan Mac. Originally published as A Day 
In The Luxembourg Garden. Switzerland. Play. 
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De Beer, Hans. Translated by Chien-Yi Wu. Grimm Press. Originally published as 
Kleiner Kisbar, Hilf Mir Fliegen! Switzerland. Courage. 

Deinert, Sylvia & Krieg, Tine. Translated by Tsui- Hung. Illustrated by Ulrike Boljahn. 
Heryin Publishing Co. Ltd. Originally published as Das Familienalbum. Germany. 
Child sexual abuse. 

de Paola, Tomie. Translated by Chien-Hua Ko. 3&3 hitemational Education histitute. 
Originally published as The Art Lesson. The United States of America. Artists. 

de Paola, Tomie. Translated by Pei-Hsuan Hsieh. Grimm Press. Originally published as 
Michael Bird Boy. The Untied States of America. Nature. 

de Paola, Tomie. Translated by Chih-Ying Yu. 3&3 International Education Institute. 
Originally published as Oliver Button Is A Sissy. The United States of America. 
Gender. 

Desmoinaux, Christel. Translated by Wen-Chun Chu. 3&3 International Education 
Institute. Originally published as Rosa Veut Maigrir! France. Humor. 

Desmoinaux, Christel. Translated by Wen-Chun Chu. 3&3 International Education 
Institute. Originally published as L 'oeuf De Madame Poule. France. Humor. 

Desmoinaux, Christel. Translated by Wen-Chun Chu. 3&3 International Education 
Institute. Originally published as Marius Le Minus. France. Humor. 

Desmoinaux, Christel. Translated by Wen-Chim Chu. 3&3 International Education 
Institute. Originally published as Courage, Gaston! France. Humor. 

Desmoinaux, Christel. Translated by Wen-Chun Chu.3&3 International Education 
Institute. Originally published as Le Meilleur Ami De Suzette. France. Friendship. 
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Dickinson, Mike. Translated by Hsin-Chang Ho. San Min Book Co. Ltd. Originally 
published as Danny's Picture. Great Britain. Misbehavior. 

Douzou, Translated by Chien-Ching Sun. Grimm Press. Originally published as 
Cumulus. France. Clouds. 

Durand, Delphine. Translated by Chien-Ching Sun. Grimm Press. Originally published as 
Ma Maison. France. Imagination. 

Ernst, Lisa Campbell. Translated by Jung-Chen Cheng . Yuan-Liou Publishing Co. 
Ltd. Originally published as Stellla Louella's Runaway Book. The United States 
of America. Reading. 

Estes, Kristyn Rehling. Translated by Wen-Chien Yao. Illustrated by Claire B. Cotts. 
Taiwan Mac. Originally published as Manuela 's Gift. The United States of 
America. Birthdays. 

Everitt, Betsy. Translated by Chien-Hua Ko. Hsinex International Corporation. Originally 
published as Mean Soup. The United States of America. Anger. 

Falconer, Ian. Translated by Kuang-Tsai Hao. Grimm Press. Originally published as 
Olive. The United States of America. Daily life experiences. 

Faulkner, Keith. Translated by Ya-Ching Lai. Illustrated by Jonathan Lambert. Shang-Jen 
Publishing Co. Ltd. Originally published as On The Trail. Great Britain. Insects. 

Fleischman, Paul. Translated Chien-Hua Ko. Illustrated by Kevin Hawkes. Heryin 
Publishing Co. Ltd. Originally published as Weslandia. The United States of 
America. Self-confidence. 

Fleming, Virginia. |Translated by Pei Sung. Illustrated by Floyd Cooper. Heryin 
Publishing Co. Ltd. Originally published as Be Good To Eddie Lee. The United 
States of America. Down's syndrome. 
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Gauch, Patricia Lee. Translated by Wen-Chien Yao.Illustrated by Satomi Ichikawa. 
Taiwan Mac. Originally published as Dance, Tanya. The United States of America. 
Dancing. 

Gaudrat, Marie Anges. Translated by Meng-Hsien Chiu. Illustrated by Helen Oxenbuny. 
Hsinex International Corporation. Originally published as Leo Et Popi-Le 
Toboggan. France. Play. 

Gaudrat, Marie Anges. Translated by Meng-Hsien Chiu. Illustrated by Helen Oxenbuny. 
Hsinex International Corporation. Originally published as Leo Et Popi-Le 
Manege. France. Play. 

Gaudrat, Marie Anges. Translated by Meng-Hsien Chiu. Illustrated by Helen Oxenbuny. 
Hsinex International Corporation. Originally published as Leo Et Popi-Popi Perdu 
Et Vetrouve. France. Lost and found. 

Gaudrat, Marie Anges. Translated by Meng-Hsien Chiu. Illustrated by Helen Oxenbuny. 
Hsinex International Corporation. Originally published as Leo Et Popi-Au Bard 
Deleau. France. Play. 

Gaudrat, Marie Anges. Translated by Meng-Hsien Chiu. Illustrated by Helen Oxenbuny. 
Hsinex International Corporation. Originally published as Leo Et Popi-Au Jardin. 
France. Play. 

Genechten, Guido Van. Translated by Egmont Publishing Co. Ltd. Egmont 
Publishing Co. Ltd. Belgium. Mothers. 

Genechten, Guido Van. Translated by Ching-Ya Wang. Egmont Publishing Co. Ltd. 
Originally published as Blackie. Belgium. Imaginary friends. 

Genechten, Guido Van. Translated by Ching-Ya Wang.Egmont Publishing Co. Ltd. 
Originally published as Rikki Durft. Belgiimi. Fear. 
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Genechten, Guido Van. Translated by Ching-Ya Wang. Egmont Publishing Co. Ltd. 
Originally published as Rikki. Belgium. Self-confidence. 

Genechten, Guido Van. Translated by Ching-Ya Wang. Egmont Publishing Co. Ltd. 
Belgium. Shyness. 

Genechten, Guido Van. Translated by Ching-Ya Wang. Egmont Publishing Co. Ltd. 
Originally published as Rikki En Anni. Belgium. Friendship. 

Genechten, Guido Van. Translated by Ching-Ya Wang. Egmont Publishing Co. Ltd. 
Belgium. Respect. 

Goffstein, M. B. Translated by Ling-Ling Chang. Grimm Press. Originally published as 
Brookie And Her Lamb. The United States of America. Friendship. 

Goossens, Philippe. Translated by Ching-Ya Wang. Illustrated by Guido Van Genechten. 
Egmont Publishing Co. Ltd. Originally published as Ik Kan Weer Lachen. Belgium. 
Fear. 

Gorbachev, Valeri. Translated by Yung-Yi Lee. Shang-Jen Publishing Co. Ltd. 
Originally published as Nicky And The Fantastic Birthday Gift. The United States 
of America. Imagination. 

Gorbachev, Valeri. Translated by Wen-Chueh Yao. Taiwan Mac. Originally published as 
Nicky And The Big Bad Wolves. The United States of America. Bad dreams. 

Grambling, Lois G. Translated by Fang-Miao Chen. Illustrated by Walter Gaffhey-
Kessell. Taiwan Mac. Originally published as Daddy Will Be There. The United 
States of America. Fathers. 

Grindley, Sally. Translated by Ming Hsu. Illustrated by John Butler. Yomei Publishing 
Co. Ltd. Originally published as Little Elephant Thunderfood. Great Britain. 
Elephants. 
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Grindley, Sally. Translated by Ming Hsu. Illustrated by John Butler. Yomei Publishing 
Co. Ltd. Originally published as Little Tang. Great Britain. Orangutan. 

Grindley, Sally. Translated by Ming Hsu. Illustrated by John Butler. Yomei Publishing 
Co. Ltd. Originally published zs Polar Star. Great Britain. Bears. 

Grindley, Sally. Translated by Su-Cheng Fang. Illustrated by Penny Dann. Yomei 
Publishing Co. Ltd. Originally published as What Will I Do Without You? Great 
Britain. Friendship. 

Hachler, Bruno. Translated by Tsui-0 Hung. Illustrated by Albrecht Rissler. 3&3 
International Education Institute. Originally published as Hubert Und Der 
Apfelbaum. Switzerland. Friendship. 

Hachler, Bruno. Translated by Ya-Ching Lai. Illustrated by Angela Kehlenbeck. 
Shang-Jen Publishing Co. Ltd. Originally published as Das Geheimnis Der 
Baren. Switzerland. Sharing. 

Hara, Kyoko. Translated by Hsueh-Chun Yeh & Ming Hsu . Yomei Publishing Co. 
Ltd. Originally published as Mori No Minna No Tanjoubi. Japan. Birthdays. 

Hara, Kyoko. Translated by Hsueh-Chun Yeh & Ming Hsu. Yomei Publishing Co. Ltd. 
Originally published as Nori No Minna No Otomodachi. Japan. Friendship. 

Hazen, Barbara. Translated by Nai-Yuan Lin. Illustrated by Tomi Ungerer. Grimm 
Press. Originally published as The Sourcer's Apprentice. Switzerland. Humor. 

Henkes, Kevin. Chrysanthemum. Translated by Mao-Hsiu Yang. Hsinex international 
Corporation. Originally published as Chrysanthemum.LFnited States of 
America. Names. 

Henkes, Kevin. Translated by Kun-Shan Lee. Heryin Publishing Co. Ltd. Originally 
published as Lilly's Purple Plastic Purse.Tho. United States of America. School 
life. 



217 

Menkes, Kevin. Translated by Kim-Shan Lee. Heryin Publishing Co. Ltd. Originally 
published as Jessica. The United States of America. Imaginary friends. 

Menkes, Kevin. Translated by Chien-Hua Ko. 3&3 International Education Institute. 
Originally published as Sheila Rae, the Brave. The United States of America. 
Courage. 

Hest, Amy. Translated by Man-Chun Wen. Illustrated by Amy Schwartz. Taiwan Mac. 
Originally published as The Purple Coat. The United States of America. Trying 
new things. 

Mofer, Gerhard. Translated by Tsui-0 Mung. Illustrated by Claudio Gardenghi. Grand 
River Publishing Co. Ltd. Originally published as Das Verzauberte Lacheln. 
Germany. Creation. 

Mowe, James. Translated by Nai-Yu Muang. Illustrated by Ed Young. Heryin Publishing 
Co. Ltd. Originally published as / Wish I Were A Butterfly. The United States of 
America. Self-confidence. 

Iso, Miyuki. Translated by Hai-Cheng Tan. Illustrated by Shinta Cho. Taiwan Mac. 
Originally published as Boro. Japan. Street dogs. 

Jakobsen, Kathy. Translated by Wen-Ying Chung. Yuan-Liou Publishing Co. Ltd. 
Originally published as My New York. The United States of America. World 
places. 

Jandl, Emst. Translated by Yu-Ching Kao. Illustrated by Nerman Junge. 3&3 
International Education Institute. Originally published as Funfter Sein. Germany. 
Counting. 

Kadono, Eiko. Translated by Chia-Mui Yu. Illustrated by Mako Taruishi. Taiwan Mac. 
Originally published as Boku Byoki Jya Naiyo. Japan. Caring. 
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Karlin, Nurit. Translated by Chia-Yu Chiang. Hsinex International Corporation. 
Originally published as The Tooth Witch. The United States of America. Witches. 

Kasza, Keiko. Translated by Fang-Ping Lin. 3&3 International Education Institute. 
Originally published as Don't Laug, Joe! The United States of America. Laughter. 

Kato, Satoshi. Translated by Lan-Chih Lu. Grand River Publishing Co. Ltd. Originally 
published as Karasu No Panyasa. Japan. Work. 

Kitamura, Satoshi. Translated by Ching-Yen Liu. 3&3 International Education Institute. 
Originally pubhshed as When Sheep Cannot Sleep. Japan. Insomnia. 

Konigslow, Andrea Wayne Von. Translated by Jung-Chen Cheng. Hsinex International 
Corporation. Originally published as Toilet Tales. Canada. Toilet training. 

Korman, Justine. Translated by Hsin-Chang Ho. Illustrated by Lucinda McQueen. San 
Ming Book Co. Ltd. Originally published as The Grumpy Bunny Goes West. The 
United States of America. Adventure. 

Korman, Justine. Translated by Hsin-Chang Ho. Illustrated by Lucinda McQueen. San 
Ming Book Co. Ltd. Originally published as The Grumpy Bunny Goes To School. 
The United States of America. Going to school. 

Korman, Justine. Translated by Hsin-Chang Ho. Illustrated by Lucinda McQueen. San 
Ming Book Co. Ltd. Originally published as The Grumpy Bunny Joins The Team. 
The United States of America. Play. 

Korman, Justine. Translated by Hsin-Chang Ho. Illustrated by Lucinda McQueen. San 
Ming Book Co. Ltd. Originally published as The Grumpy Bunny's Snow Day.The 
United States of America. Snow day. 

Korman, Justine. Translated by Hsin-Chang Ho. Illustrated by Lucinda McQueen. San 
Ming Book Co. Ltd. Originally published as The Grumpy Easter Bunny. The 
United States of America. Easter. 
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Korman, Justine. Translated by Hsin-Chang Ho. Illustrated by Lucinda McQueen. San 
Ming Book Co. Ltd. Originally published as I Love You, Grumpy Bunny. The 
United States of America. Valentine's Day. 

Kraus, Robert. Translated by Nai-Yu Huang. Illustrated by Jose Aruego & Ariane 
Dewey. Hsinex International Corporation. Originally published as Little Louie The 
Baby Bloomer. The United States of America. Self-confidence. 

Krauss, Ruth. Translated by En-Hui Kuo. Pictured by Crockett Johnson. Hsinex 
International Corporation. Originally published as The Carrot Seed. The United 
States of America. Patience. 

Lachner, Dorothea. Translated by Mei-Hua Lee. Illustrated by Christa Unzner. Han-Yen 
Publishing Co. Ltd. Originally published as Hexenfest Fur Merrilu. Switzerland. 
Witches. 

Lawrence David. Translated by En-Hui Kuo. Illustrated by Delphine Durand. Grimm 
Press. Originally published as Peter Claus And The Naughty List. The United 
States of America. Misbehavior. 

Lawrence David. Translated by Fang-Ping Lin. Illustrated by Frederique Bertrand. 
Taiwan Mac. Originally published as The Land Of Hungry Armadillos. The United 
States of America. Sibling. 

Leddy, Loreen. Translated by Chia-Yu Chiang. Hsinex International Corporation. 
Originally published as The Great Trash Bash. The United States of America. 
Environment protection. 

Legaut, Charlotte. Translated by Chien-Ching Sun. Grimm Press. Originally published as 
Petit Oubli. France. Birthdays. 

Lemmens, Riske. Translated by Ching-Ya Wang. Illustrated by Guido Van Genechten. 
Egmont Publishing Co. Ltd. Originally published as Spookje Boe. Belgium. 
Friendship. 
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Lemmens, Riske. Translated by Ching-Ya Wang. Illustrated by Guido Van Genechten. 
Egmont Publishing Co. Ltd. Originally published as Wij Willen Op TV! Belgium. 
Acceptance. 

Lewis, Kim. Translated by Mei-Hua Lee. Hsiao-Chun Publishing Co. Ltd. Originally 
published as Floss. Great Britain. Dogs. 

Lewis, Kim. Translated by Mei-Hua Lee. Hsiao-Chun Publishing Co. Ltd. Originally 
published as My Friend Harry. Great Britain. Friendship. 

Lewis, Kim. Translated by Mei-Hua Lee. Hsiao-Chun Publishing Co. Ltd. Originally 
published as Just Like Floss. Great Britain. Dogs. 

Lewis, Kim. Translated by Mei-Hua Lee. Hsiao-Chun Publishing Co. Ltd. Originally 
published as Emma's Lamb. Great Britain. Lamb. 

Lewis, Kim. Translated by Mei-Hua Lee. Hsiao-Chun Publishing Co. Ltd. Originally 
published as The Last Train. Great Britain, hnagination. 

Lewis, Kim. Translated by Mei-Hua Lee. Hsiao-Chun Publishing Co. Ltd. Originally 
published as The Shepherd Boy. Great Britain. Work. 

Lewis, Paeony.Translated by Nan-Heng Lee. Illustrated by Penny Levs. Chin-Chin 
Publishing Co. Ltd. Originally published as I'll Always Love You. Great Britain. 
Love. 

Lobel, Arnold. Translated by Ying-Tai Tang. Hsinex International Corporation. 
Originally published as Days With Frog And Toad. The United States of America. 
Friendship. 

Lobel, Arnold. Translated by Ying-Tai Tang. Hsinex International Corporation. 
Originally published as Frog And Toad All Year. The United States of America. 
Friendship. 
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Lobel, Arnold. Translated by Ying-Tai Tang. Hsinex International Corporation. 
Originally published as Frog And Toad Together. The United States of America. 
Friendship. 

Lobel, Arnold. Translated by Ying-Tai Tang. Hsinex International Corporation. 
Originally published as Frog And Toad Are Friends. The United States of America. 
Friendship. 

Loufane. Translated by Egmont Publishing Co. Ltd. Egmont. Originally pubhshed as 
Lola. Belgium. Acceptance. 

Lucado, Max. Translated by En-Hui Kuo. Illustrated by Sergio Martinez. Taosheng 
Publishing House. Originally published as Just The Way You Are. The United 
States of America. God. 

Lucado, Max. Translated by Hui-Wen Chiu & En-Hui Kuo. Illustrated by Mitchell 
Heinze. Taosheng Publishing House. Originally published as Because I Love You. 
The United States of America. God. 

Lucado, Max. Translated by En-Hui Kuo. Illustrated by Sergio Martinez. Taosheng 
Publishing House. Originally published as You Are Mine. The United States of 
America. God. 

Lucado, Max. Translated by En-Hui Kuo. Illustrated by Douglas Klauba. Taosheng 
Publishing House. Originally published as All You Ever Need. The Untied States 
of America. God. 

Macaulay, Davis. Translated by Chien-Yi Wu. Yuan-Liou Publishing Co. Ltd. Originally 
pubhshed as Rome Antics. France. World places. 

Madokoro, Hisako. Translated by Chiu-Mei Hsiao. Illustrated by Ken Kuroi. Chiu-Tung 
Publishing Co. Ltd. Originally published as Korowan To Shiroi Kumo. Japan. 
Imagination. 
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Madokoro, Hisako. Translated by Chiu-Mei Hsiao. Illustrated by Ken Kuroi. Chiu-Tung 
Publishing Co. Ltd. Originally published as Kazehiki Korowan. Japan. Sickness. 

Madokoro, Hisako. Translated by Chiu-Mei Hsiao. Illustrated by Ken Kuroi. Chiu-Tung 
Publishing Co. Ltd. Originally published as Ame No Hi No Korowan. Japan. 
Sickness. 

Madokoro, Hisako. Translated by Chiu-Mei Hsiao. Illustrated by Ken Kuroi. Chiu-Tung 
Publishing Co. Ltd. Originally published as Korowan No Takarasagashi. Japan. 
Childhood. 

Madokoro, Hisako. Translated by Chiu-Mei Hsiao. Illustrated by Ken Kuroi. Chiu-Tung 
Publishing Co. Ltd. Originally published zs Korowan To Gagagaga. Japan. Fear. 

Madokoro, Hisako. Translated by Chiu-Mei Hsiao. Illustrated by Ken Kuroi. Chiu-Tung 
Publishing Co. Ltd. Originally published as Korowan To Koinobori. Japan. 
Appearance. 

Madokoro, Hisako. Translated by Chiu-Mei Hsiao. Illustrated by Ken Kuroi. Chiu-Tung 
Publishing Co. Ltd. Originally published as Yuki No Hi No Korowan. Japan. 
Appearance. 

Madokoro, Hisako. Translated by Chiu-Mei Hsiao. Illustrated by Ken Kuroi. Chiu-Tung 
Publishing Co. Ltd. Originally published as Yonaka No Kororwan. Japan. 
Imagination. 

Madokoro, Hisako. Translated by Chiu-Mei Hsiao. Illustrated by Ken Kuroi. Chiu-Tung 
Publishing Co. Ltd. Originally published as Kakurenbo Korowan. Japan. Play. 

Madokoro, Hisako. Translated by Chiu-Mei Hsiao. Illustrated by Ken Kuroi. Chiu-Tung 
Publishing Co. Ltd. Originally published diS Korowan To Oningyou. Japan. 
Honesty. 
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Madokoro, Hisako. Translated by Chiu-Mei Hsiao. Illustrated by Ken Kuroi. Chiu-Tung 
Publishing Co. Ltd. Originally published as Korowan To Chikuchikumojo. Japan. 
Plants. 

Madokoro, Hisako. Translated by Chiu-Mei Hsiao. Illustrated by Ken Kuroi. Chiu-Tung 
Publishing Co. Ltd. Originally published as Korowan To Fuwafuwa. Japan. 
Courage. 

Mahr, Juli. Translated by Egmont Publishing Co. Ltd. Illustrated by Graham Percy. 
Egmont Publishing Co. Ltd. Originally published as Mama Tiger Baby Tiger. 
Great Britain. Growing up. 

Marchand, Dominique. Translated by Tsui-0 Hung. Illustrated by Albrecht Rissler. 
Heryin Publishing Co. Ltd. Originally published as Stille Nacht, Zauber-Nacht. 
Switzerland. Friendship. 

Matsushta, Yoshinori. Translated by Wen-Yi Peng. Illustrated by Yoko Imoto. Peimant 
Cultural Publishing Co. Ltd. Originally published as Hitoribcchi No Koneko. 
Japan. Fear. 

McBratney, Sam. Translated by Shu-Hui Cheng. Illustrated by Anita Jeram. Hsinx 
International Corporation. Originally published as Guess How Much I Love You. 
Great Britain. Love. 

Mckissack. Patrica. Translated by Pei Sung. Illustrated by Giselle Potter. Heryin 
Publishing Co. Ltd. Originally published as The Honest-To-Goodness Truth. 
The United States of America. Responsibility. 

Mem, Fox. Translated by Chin-Chin Publishing Co. Ltd. Chin-Chin Publishing Co. Ltd. 
Originally published Harriet, You Will Drive Me Wild! The United States of 
America.T emper. 

Minarik, E. H. Translated by Jen-Mu Peng. Illustrated by Maurice Sendak. Hsinex 
International Corporation. Originally published as Little Bear's Friend. The 
United States of America. Friendship. 
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Minarik, E. H. Translated by Jen-Mu Peng. Illustrated by Maurice Sendak. Hsinex 
International Corporation. Originally published as Little Bear's Visit. The 
United States of America. Grandparents. 

Minarik, E. H. Translated by Jen-Mu Peng. Illustrated by Maurice Sendak. Hsinex 
International Corporation. Originally published as A Kiss For Little Bear. The 
United States of America. Kiss. 

Minarik, E. H. Translated by Jen-Mu Peng. Illustrated by Maurice Sendak. Hsinex 
International Corporation. Originally published as Father Bear Comes Home. 
The United States of America. Fathers. 

Minarik, E. Translated by Jen-Mu Peng. Illustrated by Maurice Sendak. Hsinex 
International Corporation. Originally published as Little Bear. The United 
States of America. Daily life experiences. 

Mitchell, Margaree King. Translated by Chien-Hua Ko. Illustrated by James 
Ransome. 3&3 International Education Institute. Originally published as Uncle 
Jed's Barbershop. The United States of America. Persistence. 

Miyoshi, Sekiya. Translated by Wen-Yi Peng. Illustrated by Yoko Imoto. Pennant 
Cultural Publishing Co. Ltd. Originally published as Nanikana Nanikana. Japan. 
Cooperation. 

Miyoshi, Sekiya. Translated by Wen-Yi Peng. Illustrated by Yoko Imoto. Permant 
Cultural Publishing Co. Ltd. Originally published as Fuusen Matte. Japan. 
Cooperation. 

Munsch, Bob. Translated by Hsin-Ping Tsai. Illustrated by Michael 
Martchenko.Yuan-Liou Publishing Co. Ltd. Originally published as The Paper 
Bag Princess. Canada. Gender. 

Nakae, Yoshiwo. Translated by Chen-Mei Lin. Illustrated by Noriko Ueno. Dong-Fan 
Publishing Co. Ltd. Originally published as Zousan To Nezumikun. Japan. Humor. 
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Nakae, Yoshiwo. Translated by Chen-Mei Lin. Illustrated by Noriko Ueno. Dong-Fan 
Publishing Co. Ltd. Originally published as Nezumikun No Chokki. Japan. Humor. 

Nakae, Yoshiwo. Transalted by Chen-Mei Lin. Illustrated by Noriko Ueno. Dong-Fan 
Publishing Co. Ltd. Originally published as Mata Mata! Nezumikun No Chokki. 
Japan. Humor. 

Nakae, Yoshiwo. Translated by Chen-Mei Lin. Illustrated by Noriko Ueno. Dong-Fan 
Publishing Co. Ltd. Originally published as Ringo Ga Tabetai Nezumikun. Japan. 
Humor. 

Nakae, Yoshiwo. Translated by Chen-Mei Lin. Illustrated by Noriko Ueno. Dong-Fan 
Publishing Co. Ltd. Originally published as Nezumikun. Japan. Humor. 

Nakae, Yoshiwo. Translated by Chen-Mei Lin. Illustrated by Noriko Ueno. Dong-Fan 
Publishing Co. Ltd. Originally published as Nemichan To Nezumikun. Japan. 
Humor. 

Nakae, Yoshiwo. Translated by Chen-Mei Lin. Illustrated by Noriko Ueno. Dong-Fan 
Publishing Co. Ltd. Originally published as Nezumikum Nezumikum. Japan. 
Humor. 

Nakae, Yoshiwo. Translated by Chen-Mei Lin. Illustrated by Noriko Ueno. Dong-Fan 
Publishing Co. Ltd. Originally published as Koppu Wo Watta Nezumikun. Japan. 
Humor. 

Neugebauer, Charise. Translated by Hsiu-Chuan Yen. Illustrated by Barbara Nascimbeni. 
Shang-Jen Publishing Co. Ltd. Originally published as Wer Gewinnt? 
Switzerland. Understanding. 

Neugebauer, Charise. Translated by Hsiu-Chuan Yen. Illustrated by Barbara Nascimbeni. 
Shang-Jen Publishing Co. Ltd.Originally published as Das Schonste 
Weihnachtsgeschenk. Switzerland. Sharing. 
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Nishiuchi, Minami. Translated by Hui-Hui Chen. Illustrated by Seiichi Horiuchi. Taiwan 
Mac. Originally published as Grumpa's Kindergarten. Japan. Self-discovery. 

Norac, Carl. Translated by Chien-Ching Sun. Illustrated by Claude K. Dubois. Grimm 
Press. Originally published as Je Veuy Un Bisou. France. Jealousy. 

Numeroff, Laura Joffe. Translated by Liang Lin. Illustrated by Felicia Bond. Hsinex 
International Corporation. Originally published as If You Give A Pig A Pancake. 
The United States of America. Humor. 

Oke, Janette. Translated by Ching-Yen Liu. Illustrated by Cheri Bladholm. Taosheng 
Publishing House. Originally published as Making Memories. The United States 
of America. Memories. 

Okuno, Ryoko. Translated by Hsinex International Corporation. Hsinex International 
Corporation. Originally published as Hitsuji Ga Ippiki Ohiruneshiteru. Japan. 
Dreams. 

Orgel, Doris. Translated by Kuei-Hsiang Tseng. Illustrated by Bert Kitchen. Han-Yen 
Publishing Co. Ltd. Originally published as The Loin & The Mouse And Other 
Aesop's Fables. Great Britain. Friendships. 

Orlev, Uri. Tsui-0 Hung. Illustrated by Jacky Gleich. Taiwan Mac. Originally published 
as Der Hagrige Dienstag. Germany. Washing hairs. 

Pawagi. Translated by Chia-Yu Chiang. Illustrated by Leanne Franson. Yuan-Liou 
Publishing Co. Ltd. Originally published as The Girl Who Hatted Books. 
Canada. Reading. 

Pedersen, Marik & Hall, Mikele. Translated by Chin-Chin Publishing Co. Ltd. Illustrated 
by Deirdre Betteridge. Chin-Chin Publishing Co. Ltd. Originally published as 
Mommy Works, Daddy Works. The United States of America. Work. 
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Perrault, Charles. Rewrite by Kurt Baumann. Translated by Mei-Hua Lee. Illustrated by 
Giuliano Lunelli. Han-Yen Publishing Co. Ltd.Originally published as Der 
Gestiefelte Kater. Switzerland. Cleverness. 

Pfister, Marcus. Translated by Chu-Chi Lin. Ching-Lin Publishing Co. Ltd. Originally 
published as Der Regenbogenfisch. Switzerland. Friendship. 

Pfister, Marcus. Translated by Chu-Chi Lin. Ching-Lin Publishing Co. Ltd. Originally 
published d& Der Regenbogenfisch Stiftet Frieden. Switzerland. Respect. 

Pfister, Marcus. Translated by Chu-Chi Lin. Ching-Lin Publishing Co. Ltd. Originally 
published as Regenbogenfisch Komm HilfMir! Switzerland. Friendship. 

Pfister, Marcus. Translated by Ya-Ching Lai. Shang-Jen Publishing Co. Ltd. Originally 
published as Der Regenbogenfisch Had Keine Angst Mehr. Switzerland. Fear. 

Pin, Isabel. Translated by Chien-Mei Chi. Classic Communications Co. Ltd. Originally 
published as Der Kern. Switzerland. War. 

Pitcher, Caroline. Translated by Egmont. Illustrated by Cliff Wright. Egmont Publishing 
Co. Ltd. Originally published as Are You Spring? Great Britain. Seasons. 

Pledger, Maurice. Translated by Hsiu-Chuan Yen. Shang-Jen Publishing Co. Ltd. 
Originally published as Kippy Koala. Great Britain. Koala. 

Pledger, Maurice. Translated by Hsiu-Chuan Yen. San-Jen Pubhshing Co. Ltd. 
Originally published as Ping-Ping Panda. Great Britain. Panda. 

Prater, John. Translated by Ching-Yen Liu. Hsinex International Corporation. Originally 
published as Timid Tim And The Cuggy Thief. The United States of America. 
Courage. 
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Rathmann, Peggy. Translated by En-Hui Kuo. Hsinex International 
Corporation.Originally Published as Good Night, Gorilla. The United States of 
America. Humor. 

Roddie, Shen. Translated by Egmont Publishing Co. Ltd. Illustrated by Selina Young. 
Egmont Publishing Co. Ltd. Originally published as Not Now, Mrs. Wolf! Great 
Britain. Cleverness. 

Rogers, Tracy Andrew. Translated by Hsin-Chang Ho. San-Min Book Co. Ltd. Originally 
published as Jungle Bungle. Great Britain. Self-confidence. 

Ruillier, Jerome. Translated by Mei-Hui Sung. Taiwan Mac. Originally published as 
Jules Et La Pirogue. France. Colors. 

Saitou, Keiko. Translated by Chen-Mei Lin. Illustrated by Jirou Takidaira. Heryin 
Publishing Co. Ltd. Originally published as Mochimochi No Ki. Japan. Fear. 

Sano, Yoko. Translated by Hai-Cheng Tan. Taiwan Mac. Originally pubhshed as 
Watashi No Boushi. Japan. Hat. 

Sato, Satoru. Translated by Lan-Chih Lu. Illustrated by Tsutomu Murakami. Grand River 
Publishing Co. Ltd. Originally published as / Wish I Had A Big Big Tree. Japan. 
Imagination. 

Scheffler, Ursel. Translated by Cheng-Tsang Chou. Illustrated by Ulises Wensell.Han-
Yen Publishing Co. Ltd. Originally published as Bleib Mein Freund, Kleiner Bar! 
Germany. Relationship with others. 

Scheffler, Ursel. Translated by Cheng-Tsang Chou. Illustrated by Ulises Wensell.Han-
Yen Publishing Co. Ltd. Originally published as Kein Kuss Fur Barenschwester? 
Germany. Sibling. 
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Scheffler, Ursel. Translated by Cheng-Tsang Chou. Illustrated by Ulises Wensell. 
Han-Yen Publishing Co. Ltd. Originally published as Wer Hat Zeit Fur Den 
Kleinen Bar en? Germany. Friendship. 

Schlein, Miriam. Translated by Grand River Publishing Co. Ltd. Illustrated Joe Lasker. 
Grand River Publishing Co. Ltd. Originally published by The Way Mothers Are. 
The United States of America. Mothers. 

Schneider, Antonie. Translated by Cheng-Tsang Chou. Illustrated by Maja Dusikova. 
Han-Yen Publishing Co. Ltd. Originally published as Sankt Martin Und DerKleine 
Bar. Switzerland. Sharing. 

Schubert, Ingrid & Dieter. Translated by Su-Cheng Fang. Shang-Jen Publishing Co. Ltd. 
Originally published as Bear's Eggs. Denmark. Responsibility. 

Shannon, David. Translated by Chu-Ying Ou-Yang. Taiwan Mac. Originally published as 
No, David. The United States of America. Misbehavior. 

Shecter, Ben. Translated by Li-An Lu. Yuan-Liou Publishing Co. Ltd. Originally 
published as Great-Uncle Alfred Forgets. The United States of America. Mental 
challenge. 

Sheldon, Dyan. Translated by Egmont. Illustrated by Coroline Anstey. Egmont 
Publishing Co. Ltd. Originally published as Clara and Buster Go Moondancing. 
Great Britain. Dancing. 

Shuleviz, Uri. Translated by Cheng Chien. Taiwan Mac. Originally pubhshed as Snow. 
The United States of America. Snow. 

Smith, Brenda. Translated by Hsin-Chang Ho. Illustrated by Klas Verplanke. San Min 
Book Co. Ltd. Originally published as Wake up, Charlie Dragon. Great Britain. 
Birthdays. 
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Snunit, Machal. Translated by Hsiang-Wen Ma. Illustrated by Na'ama golomb. Grimm 
Press. Originally published as The Soul Bird. Israel. Life. 

St. George, Judith. Translated by Kuang-Tsai Hao. Illustrated by David Small. Grimm 
Press. Originally published as So You Want To Be President? The United States 
of America. Presidents. 

Steig, William. Translated by Chih-Ying Yu. Taiwan Mac. Originally published as Pete's 
A Pizza. The United States of America. Boredom. 

Stevens, Janet. Translated by Kun-Shan Lee. 3&3 International Education Institute. 
Originally published as Tops & Bottoms. The United States of America. 
Cleverness. 

Stewart, Sarah. Translated by Chien-Hua Ko. Pictured by David Small. Yuan-Liou 
Publishing Co. Ltd. Originally published as The Library. The United States of 
America. Reading. 

Stone, Kazuko G. Translated by Chung Wang. Formosan Magazine Press. INC. 
Originally published as Fuwa Fuwa Futon. Japan. Cooperation. 

Stone, Kazuko G. Translated by Chung Wang. Formosan Magazine Press. INC. 
Originally published as Kiniro Arashi. Japan. Cooperation. 

Strimson, Joan. Translated by Hsin-Chang Ho. Illustrated by Valeria Petrone. San Min 
Book Co. Ltd. Originally published as Basil And The Babysitters. Great Britain. 
Babysitters. 

Taback, Simms. Translated by Su-Chen Fang. Taiwan Mac. Originally published as 
Joseph Had A Little Overcoat. The United States of America. Cloth. 

Thurber, James. Translated by Chin-Yen Liu. Illustrated by Marc Simont. Heryin 
Publishing Co. Ltd. Originally published as Many Moons. The United States of 
America. Wisdom. 
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Tiourina, Svetlana. Translated by Fang-Ping Lin. Shang-Jen Publishing Co. Ltd. 
Originally published as Aber Boris! Switzerland. Brushing teeth. 

Treiber, Jutta. Translated by Ya-Ching Lai. Illustrated by Birgit Antoni. Gen-Hwa 
Publishing Co. Ltd. Originally published as Weil-Das Wird Immerso Sein! 

Austria. Jealousy. 

Turkle, Brinton. Translated by Tsun-Sheng Pong. Grand River Publishing Co. Ltd. 
Originally published as Thy Friend, Obadiah. The United States of America. 
Friendship. 

Ungerer, Tomi. Translated by Chun-Lung Lin.Grimm Press. Originally published as I'm 
Papa Snap and These Are My Favorite No Such Stories. Switzerland. Humor. 

Vendrell, Maria Martinezi. Translated by Meng-Hsien Chiu & Hsin-Mei Hsiao. 
Illustrated by Roser Capdevilla. Egmont Publishing Co. Ltd. Originally published 
diS Let's Talk About Moving. Spain. Friendship. 

Vendrell, Maria Martinezi. Translated by Meng-Hsien Chiu & Hsin-Mei Hsiao. Let's 
Talk About Night. Spain. Fear. 

Vendrell, Maria Martinezi. Translated by Meng-Hsien Chiu & Hsin-Mei Hsiao. 
Illustrated by Roser Capdevilla. Egmont Publishing Co. Ltd. Originally published 
diS Let's Talk About Ana's Problem. Spain. Divorce. 

Vendrell, Maria Martinezi. Translated by Meng-Hsien Chiu & Hsin-Mei Hsiao. 
Illustrated by Roser Capdevilla. Egmont Publishing Co. Ltd. Originally published 
as Let's Talk About Clothes And Role Play. Spain. Imagination. 

Vendrell, Maria Martinezi. Translated by Meng-Hsien Chiu & Hsin-Mei Hsiao, llustrated 
by Roser Capdevilla. Egmont Publishing Co. Ltd. Originally published as Let's 
Talk About The Fear Of Water. Spain. Fear. 
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Vendrell, Maria Martinezi. Translated by Meng-Hsien Chiu & Hsin-Mei Hsiao. 
Illustrated by Roser Capdevilla. Egmont Publishing Co. Ltd. Originally published 
zs, Let's Talk About Laughing And Crying. Spain. Bad temper. 

Vendrell, Maria Martinezi. Translated by Meng-Hsien Chiu & Hsin-Mei Hsiao. 
Illustrated by Roser Capdevilla. Egmont Publishing Co. Ltd. Originally published 
as Let's Talk About Hello And Goodbye. Spain. Moving. 

Vendrell, Maria Martinezi. Translated by Meng-Hsien Chiu & Hsin-Mei Hsiao. 
Illustrated by Roser Capdevilla. Egmont Publishing Co. Ltd. Originally published 
as Let's Talk About An Unusual Red. Spain. Shyness. 

Vendrell, Maria Martinezi. Translated by Meng-Hsien Chiu & Hsin-Mei Hsiao. 
Illustrated by Roser Capdevilla. Egmont Publishing Co. Ltd. Originally published 
as Let's Talk About One More. Spain. Possessiveness. 

Vendrell, Maria Martinezi. Translated by Meng-Hsien Chiu & Hsin-Mei Hsiao. 
Illustrated by Roser Capdevilla. Egmont Publishing Co. Ltd. Originally published 
as Let's Talk About Sounds And Silence. Spain. Deafness. 

Vendrell, Maria Martinezi. Translated by Meng-Hsien Chiu & Hsin-Mei Hsiao. 
Illustrated by Roser Capdevilla. Egmont Publishing Co. Ltd. Originally published 
as Let's Talk About Hurts. Spain. Injury. 

Vendrell, Maria Martinezi. Translated by Meng-Hsien Chiu & Hsin-Mei Hsiao. 
Illustrated by Roser Capdevilla. Egmont Publishing Co. Ltd. Originally published 
as Let's Talk About Adoption. Spain. Adoption. 

Vincent, Gabrielle. Translated by Tsui-Hua Chou. Taiwan Mac. Originally published as 
La Petite Marionnette. France. Sharing. 

Waddell, Martin. Translated by Jen-Mu Pan. Illustrated by Barbara Firth. Hsinex 
International Corporation. Originally published as You And Me, Little Bear. Great 
Britain. Helpfulness. 
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Wagner, Friederike. Translated by Ya-Ching Lai. Shang-Jen Publishing Co. 
Ltd.Originally published as Theo UndLeo. Austria. Friendship. 

Wallis, Diz. Translated by Mei-Hua Lee. Han-Yen Publishing Co. Ltd. Originally 
published as Something Nasty In The Cabbages. Great Britain. Kidnapping. 

Wallis, Diz. Translated by Mei-Hua Lee. Han-Yen Publishing Co. Ltd. Originally 
published as Battle Of The Beasts. Great Britain. War. 

Wells, Rosemarry. Translated by Li-Hsueh Chang. Hsinex International Corporation. 
Originally published as Noisy Nora. The United States of America. Emotions. 

Wells, Rosemarry. Translated by Jung-Chen Cheng. Hsinex International Corporation. 
Originally published as Max's Christmas. The United States of America. 
Christmas. 

Weninger, Brigitte. Translated by Mei-Ling Lai. Illustrated by Eve Tharlet. Shang-Jen 
Publishing Co. Ltd. Originally pubhshed as Herzlichen Gluckwunsch, Pauli. 
Switzerland. Birthdays. 

Weninger, Brigitte. Translated by Ya-Ching Lai. Illustrated by Eve Tharlet. Shang-Jen 
Publishing Co. Ltd. Originally published as Frohe Ostern! Pauli! Switzerland. 
Caring. 

Weninger, Brigitte. Translated by Ya-Ching Lai. Illustrated by Eve Tharlet. Shang-Jen 
Publishing Co. Ltd. Originally published as Pauli-Streit Mit Edi. Switzerland. 
Quarrels. 

Wensell, Paloma. Translated by Cheng-Tsang Chou. Illustrated by Ulises Wensell. 
Han-Yen Publishing Co. Ltd. Originally published as Hah Keine Angst, Kleiner 
Moritz! Germany. Fear. 
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Wensell, Paloma. Translated by Cheng-Tsang Chou. Illustrated by Ulises Wensell. 
Han-Yen Publishing Co. Ltd. Originally published as Bobo Und Sein Kleiner 
Bruder Werden Freunde. Germany. New-bom baby. 

Wensell, Paloma. Translated by Cheng-Tsang Chou. Illustrated by Ulises Wensell. 
Han-Yen Publishing Co. Ltd. Originally published as Bobo Ganz Allein Im 
Urwald. Germany. Independence. 

Whybrow, Ian. Translated by Egmont. Egmont Publishing Co. Ltd. Originally published 
as Where's Bitesize? Great Britain. Getting lost. 

Wiencirz, Gerlinde. Translated by Cheng-Tsang Chou. Illustrated by Giuliano Lunelli. 
Han-Yen Publishing Co. Ltd. Originally published as Teddy Bei Den Osterhasen. 
Switzerland. Easter. 

Wild, Margaret. Translated by Chi-Wen Chen. Illustrated Julie Vivas. Yuan-Liou 
Publishing Co. Ltd. Originally published as The Very Best Of Friends. Australia. 
Grief. 

Wilde, Oscar. Translated by Shih-Tang Hsu. Illustrated by Ed. Yoxmg. Heryin Publishing 
Co. Ltd. Originally published as The Happy Prince. The United States of America. 
Sharing. 

Willemin, Veronique. Translated by Jui-Hsin Chiu. Pictured by Joelle Leblond. Yuan-
Liou Publishing Co. Ltd. Originally published as Petits Bleus Dans Paris. France. 
World places. 

Williams, Susanne. Translated by Hsiao Mi Chien. Illustrated by Steven Kellogg. 
Yuan-Liou Publishing Co. Ltd. Originally published as Library Lil. The United 
States of America. Reading. 

Willis, Jeanne. Translated by Fang-Ping Lin. Illustrated by Tony Ross. Shang-Jen 
Publishing Co. Ltd. Originally published as What Did I Look Like When I Was A 
Baby? Great Britain. Childhood. 
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Willis, Jeanne. Translated by Ching-Yen Liu. Illustrated by Tony Ross. Hsinex 
International Corporation. Originally published as Susan Laughs. Great Britain. 
Daily life experiences. 

Woelfle, Gretchen. Translated by Jo-Ping Lin. Illustrated by Nicola Bayley. 3&3 
International Education Institute. Originally published as Katje The Windmill Cat. 
Great Britain. Friendship. 

Wolf, Tony. Translated by Shun-Fa Cheng. Shang-Jen Publishing Co. Ltd. Originally 
published as Fate. Italy. Imaginative characters. 

Wolf, Tony. Translated by Shun-Fa Cheng. Shang-Jen Publishing Co. Ltd. Originally 
published as Folletti. Italy. Imaginative characters. 

Wolf, Tony. Translated by Shun-Fa Cheng. Shang-Jen Publishing Co. Ltd. Originally 
published as Gnomi. Italy. Imaginative characters. 

Wolf, Tony. Translated by Shun-Fa Cheng. Shang-Jen Publishing Co. Ltd. Originally 
published as Giganti. Italy. Imaginative characters. 

Wood, Audrey. Translated by Chih-Ying Yu. Illustrated by Don Wood. 3&3 
International Education Institute. Originally published as King Bidgood's In The 
Bathtub. The United States of America. Humor. 

Wood, Douglas. Translated by Ching-Yen Liu. Illustrated by P. I. Lynch. Taosheng 
Publishing House. Originally published as Granda's Prayers Of The Earth. Great 
Britain. Nature. 

Wright, Betty Ren. Translated by Chih-Tsai Chen. Illustrated by Michael Martchenko. 
Yuan-Liou Publishing Co. Ltd. Originally published as My Sister Is Different. The 
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