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ABSTRACT 

The purpose of this investigation was to determine 

if male students at The University of Arizona and deans of 

men differed significantly in their perceptions of the 

actual and ideal functions of the dean of men. 

Perceptions of the deans of men and students were 

assessed by the use of a Student Personnel Inventory which 

included over fifty functions identified with the dean of 

men's position in higher education. 

The specific objectives of this study were to: (l) 

report the perceptions of the significant contemporary 

functions of the dean of men, (2) investigate whether 

significant differences between deans of men and male 

students existed in their perceptions of these current 

functions, (3) examine the ideal functions as perceived by 

deans of men and male students, (k) examine the implica

tions of any significant differences in the ideal functions 

as perceived by deans of men and male students, and (5) 

examine the implications of any significant differences in 

any of the above mentioned categories for further research. 

Two groups of subjects were used in this study: 

(1) deans of men at state colleges and universities, and 

(2) male students at The University of Arizona. After the 

administration of the Student Personnel Inventory to each 

xi 



participant, the results were compiled and the mean score 

for each group on every function was computed. The two 

groups were then compared with each other in order to 

determine the items of perceptual differences in both the 

current and ideal functions of the dean of men. 

A Critical Ratio (CR) or t_ test determining the 

significance of the difference between two mean per cents 

was calculated for each comparison at The University of 

Arizona Computer Center. 

The results indicated that deans of men and male 

students differed markedly in their perceptions of both 

the current and ideal functions. They differed most in 

their perceptions of current functions. This indicated a 

lack of understanding on the part of students dealing with 

the actual functions of the dean of men. The students and 

deans of men differed less in their perceptions of the 

ideal functions relating to the dean's office. The male 

students differed on several items in their perceptual 

comparison of current functioning of the dean of men with 

what the ideal functioning should be. 

Deans of men agreed in their perceptual evaluation 

of current functions when compared with the ideal functions 

of the office. The male students and deans differed in 

their perceptual evaluation of current functions when 

compared with the ideal functions. 
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The counseling and disciplinary functions of the 

dean of men are still paramount to his office and were 

involved in a majority of the perceptual differences 

between deans of men and male students. The dean's role in 

academic matters, student activities, and administrative 

functions has diminished from earlier studies of the dean 

of men. Both students and deans indicated a desire for the 

dean to be more involved in research relating to the needs 

of students and the functioning of the dean's office. 

Although over fifty per cent of the students 

recognized the counseling function of the dean, it is 

concluded that students still consider the dean of men as 

the "watch-dog" of the campus and view his disciplinary 

role as his primary concern. It is speculated that the 

dean of men needs to have more contact with students and 

increase his "visibility" on campus. Additional use of 

educational media and group counseling techniques could 

help inform the students of the dean's functions and 

responsibilities in order to narrow the perceptual gaps 

identified in this study. 

Implications for further research include 

replicating the present study with a more diverse student 

population. A longitudinal study dealing with student 

opinion and evaluation of the dean of men's functions 

should be initiated. Similar studies considering per

ceptual evaluation of other student personnel positions 



could be valuable to student personnel workers and 

students. Finally, effective methods of acquainting s 

students with the functions of student personnel services 

which affect their daily living should be examined. 



CHAPTER I 

INTRODUCTION 

Some universities, including The University of 

Arizona, utilize a "coordinate-dean" concept in their 

organization of student personnel services. This coordinate 

concept divides the responsibility for men and women 

students between the office of the dean of men and the dean 

of women. Many other universities employ a dean of students 

who coordinates all student personnel services pertaining to 

both men and women. 

Recent increase in campus unrest has focused 

national attention on the position of the dean of men. This 

situation has created an awareness of the need to examine 

the importance and operation of this position. 

The highest priority for research needs, according 

to the National Association of Student Perspnnel Adminis

trators, is in the area of clarification and delineation of 

the professional responsibilities and necessary competencies 

of the student personnel administrator (Dutton, 1968). 

According to Barnes (1953), a dean's responsibility 

is to develop attitudes among colleagues and students which 

encourage and enable each to increase his understanding and 

appreciation of the other's position, needs, and goals. This 

1 
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responsibility casts the dean in the role of communications 

agent with the three major components of the university: 

the faculty, students, and administration. The dean should 

be the primary representative with whom the faculty, 

students, and administration can communicate in matters 

involving the welfare of students outside of the classroom 

(Barnes, 1953)• 

The basic evaluation of the dean's effectiveness may 

rest on how effectively he establishes communication among 

the campus groups and the respect that is accorded him by 

those within the academic community. Before the dean can 

be effective he must have the foundation of trust and con

fidence on which he can build a tower of communication and 

effective inter-group relationships which will minimize 

misinformation and misunderstanding on campus. While 

minimizing misunderstanding the dean will be promoting an 

atmosphere of mutual trust and respect among faculty, 

students, and administration. 

In order for the dean to establish and maintain 

effective communications, research is needed to give the 

dean a clearer understanding of his own expectations, con

victions , and needs. He also needs to recognize how the 

perceptions of others, with regard to his responsibilities 

and functions, relate to his effectiveness. The expecta

tion of any group may not coincide with the philosophy and 

functioning of his office (Dutton, 1968). 
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The literature indicates that suspicion, conflict, 

and mistrust do exist between the dean and the rest of the 

university community. If the dean is the "middleman" or 

switchboard in the communications network on campus, it is 

appropriate that "short circuits" or areas of misunder

standing be investigated in order to insure proper repair 

and functioning. 

According to Nudd (1961), the dean is a marginal 

man who enjoys an academic-sounding title but whose work is 

not academic in the traditional sense. He represents a 

portion of the total university community called student 

personnel services. Although Logan Wilson, President of 

the University of Texas, indicated that the dean is the 

most important liaison officer between the staff and the 

president, his status in the eyes of the faculty and 

administration is marginal and is constantly being ques

tioned (Nudd, 1961). While the faculty questions the role 

and function of the dean of men, it is interesting to note 

that Dean Briggs of Harvard University justified his 

existence by stating his primary role was "to make things 

easy for the faculty [Lee, 1959, P« 87] • 11 

A dean of men can only be effective if the faculty 

and administration perceive that his role and function 

relate to their needs. In 1968 the Committee on the 

Student in Higher Education recommended that colleges and 

universities recognize that administrative personnel play 



a role in education since they are frequently dealing with 

the student. Even if the dean of men has a doctorate and 

faculty rank, his nebulous place in higher education may 

cause confusion and conflict with the faculty. The tendency 

toward professionalization of "deaning" has been viewed as 

perpetuating friction with the faculty (Nudd, 1961). 

Darley (1956) indicates that "separatism is almost always 

followed by a distortion and misunderstanding of roles 

[p. 266]. " 

While the faculty may see the dean as a man en

croaching on their territory and coddling students, the 

student views him as a law enforcement officer. This view

point may have its origin in the fact that discipline is 

one of the dean's functions abdicated by higher adminis

tration. However, Dean Robert Shaffer contends that keeping 

order is only a sideline with his office and that "our main 

business is to help and advise [Shaffer, 1953, P« 378]." 

Yet, to most students the dean remains the policeman of the 

campus and to "not know him is a certificate of good 

character [Lee, 1959, P» 68]." 

That a majority of students have some suspicion of 

the dean's office suggests the need for efforts on the part 

of the staff to interact more fully with the students in 

order to better understand the student's perception of 

various segments of the campus. The value of perceptual 

congruence in working with college students cannot be 



overstated in light of today's campus conflict and changing 

student body. It has been stated that: 

The data presented in this study [Ivey's study of 
differential perceptions of college environment] 
suggests that wide differences in perception of 
campus environment are possible among students, 
student personnel staff, and head residents. If 
such differences do exist, an effort should be 
made to determine-m-or-e precisely the reasons for 
these differences. If student personnel and 
guidance staffs are to function as meaningful 
agents of change on the college campus, clear 
perceptions of existing student attitudes are 
needed (Ivey, Miller, and Goldstein, 1967, P« 20). 

The faculty and administration as well as students, 

student personnel workers, and head residents need to have 

clear and accurate perceptions of the campus environment. 

The responsibilities, role, and functions of the 

"dean of men's office seem to become confused depending on 

which segment of the university is viewing them. As Dutton 

(1968) emphasized, the highest priority in research should 

be given to inquiries which clarify and delineate the 

professional responsibilities and necessary competencies of 

the student personnel administrator. The expectation and 

perceptions of others with regard to his responsibilities 

and effectiveness need special investigation. 

Other specific questions which have relevance for 

strengthening the effectiveness of the dean are: (l) what 

are the sources and bases of the perception others have of 

the dean? and (2) do these perceptions vary among the 

students, faculty, and staff? (Dutton, 1968). 



Statement of the Problem 

While today's dean of men seems to have a variety 

of functions and responsibilities in the university setting, 

at least one area of commonality appears to exist when con

sidering his office; this area is the perceptual differences 

which the literature suggests exist between the dean and the 

other segments of the university (Ivey et al. , 1967)* 

With this in mind, the purposes of this study are: 

1. To report the perceptions of the significant 

contemporary functions of deans of men. 

2. To examine the ideal functions as perceived by deans 

of men and members of the male student body at The 

University of Arizona. 

3« To examine the implications of any significant 

differences in the ideal functions as perceived by 

deans of men and members of the male student body 

at The University of Arizona. 

4. To investigate whether significant differences 

between deans of men and members of the male student 

body at The University of Arizona exist in the 

perception of these functions. 

5. To examine the implications of any significant 

differences in any of the above mentioned categories 

for further research. 
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Significance of the Problem 

If the dean of men is to serve as an agent of 

communication among students, faculty, and administration, 

there is a need to identify areas of discord and incongru

ence among these elements of the university community. 

This study will attempt to ascertain whether any 

significant differences in perceptions exist between deans 

of men and male students at The University of Arizona when 

considering the actual and ideal functions of the dean of 

men. This study will also attempt to explore the implica

tions of any divergence in the perceptions of functions by 

male students at The University of Arizona when compared 

with.those of deans of men. 

Many educators have recognized areas of conflict 

between the dean of men and the remainder of the university 

community (Dutton, 1968; Ivey et al., 1967; Nudd, 196l; 

Barnes, 1953) • While these educators have acknowledged 

areas of conflict, research and investigation to positively 

identify problem areas have been minimal. Problem areas 

must first be identified and verified if corrective steps 

are to be taken to bridge the gap of misunderstanding. 

Helping to identify these areas will be the primary and 

significant task of this study. 
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Hypotheses to be Tested 

This study is based on the general hypothesis that 

there will be a difference in the perceptions of male 

students at The University of Arizona and the deans of men 

at similar institutions when comparing current and ideal 

functions of the office of the Dean of Men. 

The following null hypotheses will be tested in 

order to provide a determination concerning the general 

hypotheses and provide direction for the investigation. 

Hypothesis 1 

When comparing the current functions of the dean of 

men, there will be no significant difference between 

perceptions of the deans of men and the male students at 

The University of Arizona. 

Hypothesis 2 

When comparing the ideal functions of the dean of 

men, there will be no significant difference between 

perceptions of the deans of men and male students at The 

University of Arizona. 

Hypothesis 3 

When comparing the current functions with the ideal 

functions of the dean of men, there will be no significant 

difference in perceptions among male students at The 

University of Arizona. 



Hypothesis k 

When, comparing the current functions with the ideal 

functions of the dean of men, there will be no significant 

difference in perceptions among deans of men. 

Hypothesis 5 

When comparing the current functions as perceived 

by male students at The University of Arizona with the ideal 

functions as perceived by deans of men, there will be no 

significant difference in perceptions; when comparing the 

current functions as perceived by deans of men with the 

ideal functions as perceived by male students at The 

University of Arizona, there will be no significant differ

ence in perceptions. 

Assumptions Underlying the Problem 

For the purposes of this study it was assumed that: 

1. Good communication is desirable between the dean of 

men and male students. 

2. When considering the functions of the dean of men, 

similar perceptions of functions are desirable 

between the dean of men and the male student body. 

3- Good communication and similar perceptions of 

functions can reduce areas of doubt and misunder

standing, thus leading to a more cohesive and well-

informed campus. 
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k» Understanding the functions of an office helps an 

individual to evaluate the actions of that office. 

5. The Student Personnel Inventory includes functions 

of the office of the dean of men Tvhich can be 

correctly perceived by the participants in the 

study. 

6. The sampling reflects the true nature of the male 

students at The University of Arizona. 

7 .  The participants in the study honestly recorded 

their perceptions on the instrument.' 

Limitations of the Study 

This study was limited by the following factors: 

1. Student subjects wiere selected only from The 

University of Arizona. 

2. The Dean of Men subjects were selected from various 

state colleges and universities similar to The 

University of Arizona. 

3 .  The study was regional in scope. » 

Definitions of Terms Used 

For the purposes of this study, the meaning of words 

and terms are those commonly held. The following specific 

definitions apply: 
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Dean of Men 

The chief student personnel administrator housed in 

the office of the dean of men at selected state colleges 

and universities similar to The University of Arizona. The 

sample includes the Dean of Men at The University of 

Arizona. 

Functions 

Duties deemed proper work for the dean of men's 

office as identified by Bailey (1968). 

Male Students 

Any male student, undergraduate or graduate, en

rolled in six or more units at The University of Arizona 

during the fall semester, 1969-70. 

Perception 

The understanding that is the result of observation 

or interaction with the dean of men's office. 

Organization of the Study 

This study is concerned with the identification of 

perceptual differences between Deans of Men and male 

students at The University of Arizona when comparing current 

and ideal functions of the dean of men's office. A brief 

explanation of the content of the following chapters is 

appropriate. Included in Chapter II is a historical sketch . 

of the Dean of Men's Office at The University of Arizona 



12 

and a discussion of the related literature. In Chapter III, 

the author will discuss the method and procedure used in 

undertaking this study and the treatment of the data. Re

sults of the study and an analysis of the data will be 

discussed in Chapter IV. In Chapter V, the writer will 

summarize the entire study and present conclusions and 

recommendations. 



CHAPTER II 

REVIEW OF THE LITERATURE 

The literature dealing with the office of the dean 

of men is national in scope. Since this study relates to 

The University of Arizona and the position of the Dean of 

Men, consideration of the developmental progress of this 

office at The University of Arizona seems appropriate. 

The relationship between the development of the dean 

of men's office at The University of Arizona and the devel

opment at the national level is examined from a historical 

"perspective. The historical sketch of the dean's office 

also provides reference material for items found in the 

related literature. 

Historical Background 

The Dean of Men's Office at The University 
of Arizona 

Although The University of Arizona was established 

in 1885 as the land-grant institution of the State of 

Arizona, the first Dean of Men did not appear on campus 

until 1918 (Slonaker, 1969)" The appointment of the first 

dean lagged 28 years behind the first appointment of a dean 

in 1890 at Harvard College. At that time Professor Le 

13 



Baron Russell Briggs was named to serve as a Dean of 

Student Relations. According to Morison (1930) 

He [the Dean of Student Relations at Harvard, 1890] 
performed the miracle of exercising a personal 
influence on a large and increasing student body. 
The humanity, perception, and kindly humor, which 
enliven his printed reports, were so evident to 
the undergraduates that it is said men used to 
deliberately "get in trouble with the office" in 
order to talk to the Dean (p. 35) • 

The position of dean of men is native to the United 

States and American higher education. Bailey (1968) indi

cates that literature from many European and South American 

universities does not show any position comparable to the 

dean of men. The dean of men and the dean of the college 

were born in much the same way. The two positions emerged 

as a result of a division of responsibilities in the higher 

echelons of university administration. The steady increase 

in student enrollments was the major factor which neces

sitated a division of administrative responsibilities. With 

the increased demands on their time, the presidents of the 

early American colleges relegated some of their responsi

bilities and duties to specialists in academic areas, 

libraries, administration, and, finally, student personnel 

services (Leonard, 195&). 

On August 7, 191^, Rufus Bernhard von KleinSinid was 

appointed to the presidency of The University of Arizona by 

the Board of Regents. During President von KleinSmid*s 

administration (191^-21), The University of Arizona 
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initiated a policy of dividing into colleges with Deans at 

the head of each college. According to President Bishop 

Hughes, who had been President of Depauw University when 

Dr. von KleinSmid was a member of the faculty, the newly 

appointed President was also vitally interested in student 

development. President Hughes characterized President von 

KleinSmid by stating: 

Deal kindly with your President. He is a good, 
clean, and strong man. There will be no night so 
dark that he will not get out of bed and walk mile 
after mile with any of you students to advise and 
help you gain the right track (Martin, i960, p. 117)* 

The von KleinSmid years were marked by rapid growth 

in both student and faculty ranks. The number of students 

tripled during his tenure of office and reached a high of 

1,171 students in 1921. This pattern of growth and division 

of responsibility was characteristic of his time and place 

in American higher education. The faculty increased from 

kO members in 191^ to 95 professors and instructors in 1921 

(Martin, i960, p. 279)• With this growth and diversification 

The. University of Arizona gained its first dean of men. 

According to Lutrell (1937) and Martin ( i 9 6 0 )  the 

dean of men's office was established in 1919 • However, 

Slonaker (1969) indicated that Dr. Byron Cummings served as 

Dean of Men during the 1918-19 academic year. 

I [Louis Slonaker] think he [Dr. Cummings] served 
in 1918-19 because that was the war year. We had 
what they called the SATC on cainpus--the Student 
Army Training Corps--and all men were required to 
enroll for military. There was a flu epidemic and 
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several of the boys passed on and a lot of them were 
quite sick. X remember Byron Cummings going over to 
Herring Hall, which was used as an infirmary, and 
trying to help the men. I can't be real sure—after 
all that was a long time ago--but it seems to me, he 
was actually the Dean of Men in 19l8-19» 

Dean Byron Cummings became one of the first five 

Deans of Men appointed in the United States. The first 

actual Dean of Men was Dean Thomas Arkle Clark at the 

University of Illinois in 1901. By 1919 there were at 

least eight deans of men serving in higher education (Clark, 

1922). 

Lutrell (1937, P» 15^) explained that the office of 

the Dean of Men at The University of Arizona had been filled 

from faculty members who were prominently identified with 

the academic teaching staff. Slonaker (1969) indicated that 

Dean Cummings was one of the most distinguished members of 

the faculty. Dr. Cummings, in addition to serving as the 

Dean of Men, continued in his post as Dean of the College 

of Letters, Arts, and Sciences. He also served as the 

Director of the Arizona State Museum which is located on 

the campus. Dr. Cummings was a professor of archaeology 

and later assumed the Presidency of The University of 

Arizona in 1927 after a successful term as Dean. Slonaker 

(1969) stated, "He was a very wonderful man and I remember 

. . . see, I was a student at the University in 1918-20 

when he served as Dean of Men. 11 
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No exact account is available to determine the 

reason for establishing the Dean of Men's office at Arizona. 

However, Slonalcer (1969), who was an outstanding student 

and athlete at The University of Arizona and later Dean of 

Men, indicated that the institution was beginning to grow 

and there seemed to be an apparent need for the service. 

Slonalcer's views coincided with Bailey's (1968) statement: 

Ih summary, the dean of men performs many student 
services which previously had been the responsibility 
of the president and faculty, when universities were 
smaller and the pressures placed on the administra
tion were fewer. We see that the work grew out of a 
sense of a need for this type of service (p. 49). 

This indicated need found expression in many ways 

throughout the country. Students requested advisors, 

faculty volunteers counseled students, and some committees 

on student welfare.were formed. Two key factors were 

primarily responsible for the establishment of the office: 

the desire to serve students and the desirability of trans

ferring responsibility for discipline from the president to 

a subordinate administrator. 

When considering the style of administration, 

Slonaker (1969) stated: 

Let me say this, I think most colleges, and espe
cially the University of Arizona, more or less grow 
up and develop a pattern of administration including 
student affairs and athletics ... I think that is 
one reason why, at the University of Arizona over 
the years, we have just had a Dean of Men and a 
Dean of Women. 

With The University of Arizona adopting the 

"coordinate-dean" style in student personnel administration, 



Dean Byron Cumraings became the first Dean of Men. Dean 

Cummings was an intelligent, courteous, and well-mannered 

person. He was highly regarded by both students and 

faculty. Slonaker (1969) acclaimed, "I think that ill all 

the years I have been at The University of Arizona, I would 

place him [Cummings], along with a half dozen othex-s, as 

among the faculty members most respected by the students 

and faculty." 

Dean Byron Cummings was succeeded by Dr. Francis 

Lockwood who served as Dean of Men during the 1920-21 

academic year. Dr. Lockwood concurrently served as the 

chairman of the English Department and as Dean of the 

College of Liberal Arts. According to Slonaker ( 1 9 6 9 ) ,  

Dean Lockwood wrote a number of fascinating books about 

Arizona and the Southwest. Slonaker mentioned, "He [Dr. 

Lockwood] was unquestionably one of the most scholarly 

individuals that we have ever had on this campus." As a 

result of his scholarly efforts and administrative ability, 

Dean Lockwood was elevated to the Presidency of The Univer

sity of Arizona in 1922 when Dr. von KleinSmid went to the 

University of Southern California and later established a 

national reputation. In 1922 President Lockwood appointed 

A. Louis Slonaker as The University of Arizona's first 

Alumni Secretary and Graduate Manager. Louis Slonaker 

contended that Dr. Lockwood was only appointed as a 



short-term Dean of Men; there was never any intent for 

Lockwood to serve for a long term as the Dean of Men. 

Dr. R. M. Davis assumed the Dean of Men's position 

for the year 1921-22. In addition to his duties as Dean, 

Dr. Davis was also a prominent member of the Law College 

faculty. Louis Slonaker had taken some classes from Dr. 

Davis and was amused as he stated, "You might not believe 

this, but I never had any dealings with the office of the 

dean of men as a student. So, my knowledge of Cummings, 

Lockwood, and Davis is based on the fact that they were 

members of the faculty. The institution was rather small 

in those days and we knew everyone." 

When asked about the early duties of the Dean of 

Men at The University of Arizona, Slonaker ( 1 9 6 9 )  stated: 

Most people would think of the Dean of Men as spend
ing most of his time on disciplinary problems. 
Actually this isn't true. A relatively small per 
cent of the time is spent on discipline, and I think 
in the earlier days even a much smaller per cent. I 
would guess that in those early days, Cummings, 
Lockwood, and Davis spent ninety-five per cent of 
their time just advising men who wanted some assist
ance. But, of course, they would have the responsi
bility of handling disciplinary problems as they 
might arise—and they did once in a while. 

During this "early period" in the development of 

the dean of men's position, there was little emphasis on 

preparation for the dean of men's responsibilities and 

duties. Rather, there seemed to be a concern for the 

personal characteristics of the men chosen for the office. 

Seldom were they trained in the behavioral sciences or any 
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related field. Most were chosen from the fields of English 

grammar, literature, history, and physical education 

(Bailey, 1968, p. 51)• This evaluation of the early trends 

in the dean of men's position correlated closely with Louis 

Slonaker's evaluation of the early deans. 

Dr. Frank C. Paschal was one of the few early deans 

who had a background in the behavioral sciences. Dr. 

Paschal had been the chairman of the Philosophy and 

Psychology Department before he became Dean of Men. He had 

also served as The University of Arizona Registrar for one 

year. Slonaker ( 1 9 6 9 )  explained further: 

I didn't realize until looking at this list [a list 
of the Deans of Men at The University of Arizona] 
that Dr. Paschal had served four years. All of 
these men [Cummings, Lockwood, Davis, and Paschal] 
had been members of our faculty, and all of them 
were very prominent and well-known members of the 
faculty. The first outside person to serve in the 
capacity of Dean of Men was Dr. Elmer Shiri-ell in 
1926. 

After Dr. Paschal's four years in the Dean's posi

tion from 1922 to 1926, Dr. Shirrell was appointed Dean of 

Men for the academic year 1926-27* According to Slonaker 

(1969), Dr. Shirrell was brought to The University of 

Arizona by President Cloyd Heck Marvin. Dean Shirrell 

served for one year and resigned with President Marvin in 

1927. Dr. Marvin had accepted the Presidency of George 

Washington University, a position he filled with distinc

tion until 1958 when he was named President Emeritus 

(Martin, i960, p. l49)» President Marvin was followed in 
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office by interim President Byron Cummings, who had been 

the first Dean of Men. 

When Dean Shirrell departed for George Washington 

University, the administration again saw fit to appoint 

another member of The University of Arizona faculty as Dean 

of Men. The new Dean was Arthur H. Otis who was appointed 

in 1927« According to Slonalcer ( 1 9 6 9 ) ,  "Arthur Otis was a 

very kindly and scholarly person. You would go a long way 

to find a better person than Arthur Otis." After his 

appointment in 1927, Dean Otis served the longest term as 

Dean of Men in the history of The University of Arizona, 

ending in 19^6. Lutrell (1937) indicated: 

Much of this time he was head of the Departmsnt of 
French, and still continues [sic] his connection with 
his department. For over fifteen years he has 
exercised a friendly, yet close guardianship over 
the conduct of the men students on campus. Though 
at times disciplinary matters demand attention, 
questions of health, class attendance, social rela
tionships and general student progress are the chief 
concern of his office (p. 155)* 

At this time in the development of the dean's posi

tion, an attempt was made by the National Association of 

Deans and Advisors of Men to frame a definition of the dean 

of men's role from a philosophical point of view. Because 

of the apparent lack of understanding relating to the dean 

of men's position during the period 1920-30, it was recog

nized that the role and functions could not be universally 

expressed in exact definitive terms. Therefore, in 1928, 

the Association adopted the following definition of the 
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dean of men's role to serve as a guideline for further 

positions: 

A dean of men is an administrative officer of an 
educational institution who is trained and author
ized to aid students in the solution of their 
personal problems and to direct their group 
activities both for their development and the 
welfare of the institution (National Association 
of Deans and Advisors of Men, 1928, p. 52) . 

This pioneer effort to describe the role and func

tions of the dean of men had both administrative and 

counseling implications. It recognized the important indi

vidual counseling aspect of the position while it also in

corporated the administrative responsibility. According to 

Bailey (1968) the statement had other important implications: 

The phrase, "member of an educational administra
tion," implies that the dean of men's objectives 
and philosophy should be in accord with the 
philosophy of the parent institution--that if the 
institution is attempting to shape the minds of 
men in the light of a Christian doctrine then, 
the dean of men should act in agreement with this 
purpose. The word "direct" implies again the 
directiveness of the dean in aiding the students 1 

development. The "welfare of the individual" was 
mentioned jointly with "the development of the 
individual," but evidence suggests that in most 
instances the welfare of the institution was con
sidered paramount. The students' presence at 
school was considered to be a privilege rather 
than a right (p. 59)• 

Training for the dean of men was mentioned for the 

first time in this statement. However, there were few 

training programs available at that time and the deans 

continued to be selected from faculty ranks. 

Dean Arthur H. Otis had no formal student personnel 

training when he was selected to serve in 1927* During 
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Dean Otis' term, Miss Peggy O'Neal], was appointed secretary 

to the Dean of Men's Office in 1937• Miss 0'Neall has con

tinued to serve in this important capacity to the present 

date (1970)--a period of 33 years of dedicated service to 

the Dean of Men's Office and The University of Arizona. 

According to Miss 0'Neall ( 1 9 6 9 ) ,  Dean Otis was a 

true scholar. He was knowledgeable in the classics, 

contemporary literature, and he spoke seven languages. His 

office was filled with books for his reference and was 

decorated with oil paintings. Dean Otis was a fatherly man 

who had a true feeling for students, but was firm and fair 

in disciplinary matters. The evaluation offered of Dean 

Otis closely paralleled the descriptive role of the dean 

adopted by the National Association of Deans and Advisors 

of Men in 1 9 2 8 .  

In July, 19^6, an additional secretary had been 

added to the office. This was the first expansion since 

the office was established in 1918. At that time (l9'±6) , 

Dean Otis spent half his day working on his duties with the 

Romance Language Department and the other half on duties 

associated with the dean's office. Upon the appointment of 

the second secretary to the office, Dean Otis conveyed to 

Miss 0'Neall (1969) that "things would never be the same 

again." The reference had implication for the future growth 

of The University of Arizona and the expansion of services 

and numbers of employees required to perform them. 
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Dean Arthur Otis was said to be a perfectionist, 

but always had student welfare as his number one considera

tion (O'Neall, 1969)* Dean Otis died in 19^6 ending 19 

years in the Dean of Men's position. 

Joseph L. Picard was appointed Dean of Men (Acting) 

upon the death of Dean Otis. Picard had come to Arizona in 

the late twenties and had served in the Men's Physical 

Education Department. At the time of his appointment as 

Dean of Men, Picard was in charge of the physical education 

activities under the Director of Athletics and Physical 

Education, J. F. "Pop" McKale. 

Dean Picard served three hours per day in the Dean's 

office and maintained his position in the physical educa

tion department for the remaining hours of the working day. 

During Picard's stay in office, Dr. J. Byron McCormick was 

named President of The University of Arizona. 

Dean Picard served only six months and then was 

succeeded by A. Louis Slonalcer in 19'±7» Slonaker ( 1 9 6 9 )  

stated, "He [President McCormick] saw fit to recommend me 

as Dean of Men, and as I indicated, I assumed that 

responsibility on July 1, 19^7, and served until 1963, a 

period of l6 years." Only Dean Arthur Otis served longer 

than Dean Slonaker in the Dean of Men's Office. However, 

Dean Otis had a dual function while Louis Slonaker devoted 

full time to the position. 
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With his appointment in 1947, the "Slonalcer Years" 

began. During the tenure of Dean Otis, The University of 

Arizona had grown from a student body of 2,033 in 1927 to 

3,445 in 19^6. During the sixteen years Dean Slonaker was 

in office, the enrollment quadrupled to an enrollment of 

over 17,000 students. With the rapid student body growth, 

Dean Slonaker recommended that an assistant dean be added 

to the Dean of Men's Office. Until 1947, the Dean of Men 

had served without any help except that of the Secretary, 

Miss O'Neall, and an assistant secretary, Mrs. Conrad who 

was added in 1946. Mrs. Vivian Stumpf joined the staff as 

assistant secretary in 1954 and has been a continuous 

member of the officc staff for sixteen years. In addition 

to the long terms in office by Deans Otis and Slonaker, the 

office has been fortunate to have had the continuous and 

loyal service of the two secretaries, Miss O'Neall and Mrs. 

Stumpf. 

When Miss O'Neall was first appointed as the 

secretary to the Dean, the office was located in the old 

Engineering College. According to Slonaker (1969): 

The Office of the Dean of Men in 1927 was located 
in the present Engineering Building. It was a 
very small office, a small cubby-hole for the 
secretary and a small office for the Dean. 
When they built the new--not so new now--but the 
new Business and Public Administration Building, 
I suggested the possibility of moving the Dean 
of Men into this new building. In planning for 
the office, I made a provision for an office for 
an Assistant Dean of Men. 
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This request was granted in 1959* Dr. Harold Shutt 

was appointed as the first Assistant Dean of Men. Dean 

Shutt had been recruited for the position at a meeting of 

the National Association of Deans of Men at Purdue 

University. Dean Shutt had a fine student personnel back

ground which included holding a national office in a 

fraternity. He also was experienced in student housing and 

dormitory work. Dir. Shutt had served as Dean of Men at 

Marshall College in West Virginia. When he assumed office, 

Dean Shutt was given the responsibility for coordination of 

fraternity affairs and activities. 

Dean Slonaker added his second assistant in 1959 

with the appointment of Dr. Melvin Ericltson from Arizona 

State University. Dr. Erickson was given the responsibility 

for men's residence halls while Dr. Shutt continued to co

ordinate the fraternity division. 

In 1961 Dr. E. Z. Zimmerman replaced Dr. Erickson 

who became a member of the Physical Education Department 

and Director of Intramural Sports. Dr. Erickson has 

continued in that capacity for the past nine years. Dr. 

Zimmerman came to Arizona from the University of Illinois 

and assumed responsibility for the men's residence halls. 

Dr. Shutt resigned to accept a position with Eastern New 

Mexico University at Portales and was replaced by Dr. Edwin 

Gaines. Dean Gaines came to The University of Arizona 
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during the summer of 19^1 and assumed responsibility for 

the fraternity system. 

During the tremendous growth of The University of 

Arizona from 19^7 to i960, Dean Louis Slonaker was 

responsible for the departmentalization of the Dean of 

Men's Office and for other important innovations during his 

tenure in office. Among these innovations was the estab

lishment of an Alumni Interfraternity Council. According 

to Slonaker (1969): 

I started the council in the fall of 19^7 with a 
group meeting once a month during each school 
year. We had excellent attendance, and I think 
it served a real purpose in helping our fraternity 
system. The council was responsible for the 
development of fraternity row. 

The University of Arizona took the lead in utilizing 

funds from the Federal Home and Housing Finance Agency. 

With direction and impetus from the Alumni Interfraternity 

Council, the University borrowed nearly two million dollars 

to build eleven fraternity houses and one sorority house 

north of the campus. These units were designed for con

version into small residence halls in case of future need. 

Another important Slonaker development concerned 

the matter of housing for veterans. After World War II the 

veterans returned to campus in large numbers. Polo Village 

came into existence in 19^6 for the purpose of housing 

returning veterans and their families. The responsibility 

for counseling and advising the veterans fell upon the 



28 

Office of the Dean of Men. With help and direction from 

Dean Slonaker over 250 families formed a coopei-ative 

organization which became known as Polo Village. Polo 

Village was located near the old polo field and riding 

stables previously used by the S.A.T.C. and R.O.T.C. 

cavalry units. The veterans developed their own cooperative 

store, recreation center, and laundry facilities. Slonaker 

( 1 9 6 9 )  stated: 

In fact, we worked out a plan to have the veterans 
run their own affairs and elect their own council 
and mayor. Except for a little guidance from our 
office, they ran the village themselves. 

Dean A. Louis Slonaker, one of Ai-izona's all-time 

athletes and holder of thirteen varsity letters , retired 

in July 1963, after long and distinguished record as Dean 

of Men at The University of Arizona. He continued to serve 

the University as Associate Director of the Scholarships 

and Awards Office until he passed away on February 25, 

1970. 

Abe Chanin (1970), Sports Editor of the Arizona 

Daily Star, paid a final tribute to Dean Slonaker: 

Few men live to serve on one campus for half 
a century. 

Even fewer serve with such distinction as 
Slonny served The University of Arizona. 

Oldtimers say Slonny was the greatest all-
around athlete in University of Arizona history. 
His 13 athletic letters stand as an unbeatable 
record, unbeatable certainly in this day of such 
over-emphasis in collegiate sports that a student 
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is lucky to gain permission to compete in two 
sports (Section D, p. l). 

But probably Chanin's greatest tribute to Dean Slonalter 

came when he stated: 

Of Slonny's campus leadership as the school's 
first graduate manager and later as Dean of Men 
and of his service on the scholarship committee, 
it can be said only that he committed his duties 
with uncompromising honesty and with unparalleled 
perfection. 

And of his character those who knew him 
intimately through the years can testify what 
great example he set for us all (Section D, p. l). 

Dean Slonaker was awarded the University Alumni 

Service Award in 19^8, the Kappa Sigma Fraternity Man of 

the Year Award in 1955, and the Tucson Trade Bureau Faculty 

Award in 1970. He vras also active in civic and youth 

activities. His long time secretary Miss 0'Neall eulogized 

Dean Slonaker when she indicated, "He was a most positive 

person who lived his philosophy and never said anything 

negative about another individual." The University of 

Arizona lost a loyal servant and friend with the passing 

of Dean A, Louis Slonaker. 

After Dean Slonaker's retirement in 1963, the 

Assistant Dean of Men, Dr. Edwin Gaines was promoted to 

the vacated position. Dr. Gaines came to The University of 

Arizona from Spartanburg, South Carolina. Interestingly, 

Dr. Gaines assumed his new position as Assistant Dean of 

Men after having served as a history professor at an 



all-girl institution, Converse College. However, student 

personnel services were not new to Dean Gaines. 

While attending the University of Virginia, he 

gained valuable experience for student personnel work by 

being elected student body president. Dean Gaines was also 

very active in the fraternity system at Virginia. He was a 

member of Delta Tau Delta fraternity and received academic 

honors by being named to Phi Beta Kappa and Omicron Delta 

Kappa. Dean Gaines was also named a Fulbright Scholar and 

attended college for advanced study in England. 

When Dean Gaines began his tenure in office, he 

appointed Robert G. Schmalfeld as Assistant Dean of Men to 

run the fraternity division of the office. As previously 

mentioned, Dr. Melvin Erickson was the Assistant Dean in 

charge of the residence halls and traffic court. During 

his three years as Dean of Men, Dr. Gaines maintained the 

organizational structure established by Dean Slonaker. The 

University of Arizona continued its rapid growth by expand

ing from 17,300 students in 1963 to 20,3^1 in 1966. This 

gain of over 3,000 students was more than Dean Otis had 

experienced in nineteen years in the Dean of Men's Office. 

Gaines (1969) agreed with previous deans of men when he 

stated, "Ninety percent of iny time was spent simply trying 

to help people," This help often included working out 

roommate problems, social problems, and other cainpus-

related developmental problems. 
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Gaines ( 1 9 6 9 )  recounted a humorous incident while 

he was Dean of Men. During one spring vacation, some 

University of Arizona students encountered difficulties 

with the Mexican authorities in Mazatlan. The manager of 

the Hotel Playa in Mazatlan phoned Dean Gaines to complain 

about some of the behavior of the University students. The 

complaints cited too many students sleeping in a room, too 

much noise, and non-payment of hotel bills. Dean Gaines 

replied over the phone that he could do something about the 

students who had not paid their hotel bills and requested 

the names of the students who had not paid. The Mexican 

hotel manager replied, "I have the names of two students 

who did not pay their bill. They are Edwin Gaines and 

Richai-d Harvill (current President of The University of 

Arizona)." The two students had registered under the names 

of the Dean of Men and the President of the University. 

One of the most significant events which occurred 

during Dean Gaines 1 three years in office was the estab

lishment of the Dean of Men's Fund. This fund was created 

by an anonymous friend of Dean Slonaker who wished to do 

something for The University of Arizona. This fund made 

it possible for men students to borrow amounts from 50 to 

100 dollars for emergency situations. According to Gaines 

(1969), the fund was used many times for worthy purposes 

and served as a positive contact between students and the 



32 

Dean of Men. The Dean of Men's Fund is still in force and 

is being used by many students. 

Gaines ( 1 9 6 9 )  indicated that his tenure in office 

was marked by a close association with the faculty. Since 

he possessed a Doctorate in History and was a one-time 

professor in an academic area, Dean Gaines found it easy to 

associate with the faculty and to understand the academic 

problems which were associated with his position. He 

indicated that his experience in the Dean of Men's Office 

aided him in his current position as Assistant Dean of the 

Liberal Arts College at The University of Arizona. Dean 

Gaines professed that one cannot separate academic problems 

from persona] problems, and that his "deaning" experience 

helped him to understand both the academic and personal 

areas of development and growth. 

Dean Gaines left the Dean of Men's Office in the 

fall of 1966 when he was appointed as the Executive Assist

ant to the President of the University of Wyoming. That 

position was equivalent to the Vice-President for 

University Relations at The University of Arizona. 

The vacated Dean's position was filled by Robert 

Svob who was appointed by President Richard Harvill. 

According to Slonaker (1969), "I think they made a very 

wonderful choice. Looking over the entire list of men who 

have served as the Dean of Men, with the exception of Elmer 

S'hirrell and Edwin Gaines who were not long-time members of 
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the faculty, all the others have been men who have been on 

campus for many years." 

Dean Svob attended The University of Arizona from 

1937 to 19^2. During that time he was an outstanding 

halfback on the Wildcat football teams. Before enrolling 

at Arizona, Dean Svob was an outstanding high school 

athlete at now historic Jerome High School. 

Upon his graduation from the University in 1942, 

Robert Svob was appointed to a position in the Physical 

Education Department by Director J. F. McKale. His out

standing record as a student and leader prompted this 

appointment directly out of college. After a tour of duty 

with the U. S. Navy in World War II, Robei~t Svob returned 

to The University of Arizona and developed a fine intra

mural program which has been successful through the years. 

He also coached freshman football for four years. Named 

Assistant Athletic Director in 1958, he continued in that 

position until his appointment as Dean of Men in 1 9 6 6 .  

Clausen (1969) stated that Svob was an outstanding Assist

ant Athletic Director who had excellent relations with the 

faculty, students, and athletes. Clausen indicated that 

these qualities paved the way for his appointment as the 

Dean of Men. 

Although Dean Svob had no formal training in 

student personnel work, he had seventeen years experience 

working with college men in the intramural and physical 



education programs. He later gained the administrative 

experience with the Athletic Department whi^h led to his 

appointment as Dean of Men by President Harvill. 

When Dean Svob assumed l-esponsibility for the office 

in Februai-y 1966, he inherited the established organization 

of one assistant dean dealing with the fraternities and one 

assistant dean working with the residence halls and the 

traffic court. The office had three secretaries at that 

time. Dui-ing his tenure in office, there has been an 

addition of one more assistant dean with an accompanying 

reorganization of the office. William T. Foster replaced 

Dr. E. Z. Zimmerman in 1967 as the Assistant Dean in charge 

of residence halls. During the same year, Cecil "Corky" 

Taylor replaced Assistant Dean Robert G. Schmalfeld in the 

fraternity area. 

Dean Foster had been an assistant to the Dean of 

the College of Business and an assistant professor in 

management at The University of Arizona. He had a student 

personnel background and was enrolled in a doctoral program 

in student personnel services. Dean Foster has a Master's 

Degree in Business and Public Administration. 

Dean Taylor had come to The University of Arizona 

after graduating from Kansas State University with a major 

in dairy science. He had student personnel experience with 

the Housing Office at The University of Arizona. He has 

been responsible for off-campus housing and is working on a 



Master's Degree in counseling and guidance. Dean Taylor 

had been an outstanding football player at Kansas State 

University and later played professional football with the 

Los Angeles Rams. 

With the addition of Jerry Murphy in 1968 as an 

Assistant Dean, the office was reorganized. Murphy, with a 

Master's Degree in counseling and guidance, had previous 

personnel experience as the assistant in the Placement 

Office at the University. He had been assistant to Frank 

"Paco" Day, the Director of the Placement Office. 

In the reorganization of duties , Dean Murphy was 

given the responsibility for the men's residence halls. 

This included the responsibility for the Residence Hall 

Association. Dean Taylor retained his job working with the 

fraternities, Inter-Fraternity Council, and the Aluinni 

Inter-Fraternity Council. Dean Foster was given a 

generalist role in the new organization with emphasis on 

traffic court, exit interviews, student visitation, public 

relations, and liaison responsibilities. 

Dean Svob remained as the chief administrative 

officer and coordinator of the total effort. With the rapid 

growth of The University of Arizona, Dean Svob has had to 

spend more time in planning and coordinating the work of 

the assistants to insure that duties are carried out 

without duplication of services or omission of important 

areas. 



Svob (1969) indicated that a significant change in 

attitude toward student misconduct has talcen place during 

his tenure in office. He stated that students have to be 

accepted as they are and where they are developmentally. 

When a disciplinary situation is presented, the rehabili

tative aspect should receive first consideration. Accord

ing to Svob, the counseling function is paramount to the 

disciplinary function of his office. Dean Svob's approach 

to the R.O.T.C. suspensions may have had a positive effect 

on the establishment of a voluntary program on The University 

of Arizona campus. Students were not automatically dropped 

from the university for not attending R.O.T.C. They were 

given extended registration pi-ivileges although provisions 

in the catalog prevented them from graduating without having 

satisfied the R.O.T.C. requirement. 

Since taking office, Dean Svob has encouraged stu

dent independence with the introduction of more self-

management programs in the residence halls. The use of 

graduate assistants in the student personnel program as 

head residents has led to many positive exchanges and an 

increase in self-government for the residence halls. The 

appointment of Dean Murphy to work with this group promises 

to insure future policy change and development in that area. 

In the 1969-70 academic year new pressures con

fronted the Dean of Men's Office. The Vietnam War Mora

torium, the Brigham Young University conflict in athletics, 



and the R.O.T.C. controversy had demanded more student-

administration dialogue and time from the personnel in the 

Dean's office. 

Although the Deans of Men have differed in style 

and background, they have all. possessed the warmth and 

human qualities which are necessary for the effective 

functioning of the office. 

"They [the Deans of Men] were chosen because of a 

soft feeling in their hearts for students [O'Neall, 19693 •" 

The men of The University of Arizona have been fortunate 

indeed. 

The Dean of Men and the Students 

As an employee of the Dean of Men from 19&7 to 1968 

and having served as Head Resident of Graham Hall at The 

University of Arizona, this writer was able to observe both 

male students and the Dean of Men. Perceptual differences 

between these two segments of the university community as 

to the Dean's role became suspect as this writer sought to 

work successfully with both factors. Many incoming fresh

men students brought with them the concept of what a high 

school dean did which was usually a disciplinary function 

and role. Freshman male students made reference to the dean 

of men as "the man" which implied an authoritarian figure. 

As Dean Louis Slonaker had indicated, ". . . to not know the 
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dean was a certificate of good character in the eyes of the 

student." On the other hand, this writer was familiar with 

the counseling service, student activities service, Dean of 

Men's Fund, student government activities, and other 

positively-oriented services connected with the Dean of 

Men's Office. 

Ivey et al. ( 1 9 6 7 )  indicated that a majority of 

students had some suspicion of the Dean of Men's Office. 

Their findings suggested a need for deans of men to inter

act more fully with students. They indicated that this was 

necessary to establish congruence for student needs and 

developmental programs. Barnes (1953) agreed with Ivey 

et al. when he stated: 

Students judge the dean not only on the basis of 
his own virtues and weaknesses, but by the previous 
tradition of the dean's office. If a "real great 
guy" walks into an office that has been identified 
for years with suspicion and distrust, he can 
expect problems which he may or may not overcome 
(p. 4). 

Trouble and discipline have been identified with 

the dean's office for a long period of time. Morison (1930) 

stated that the dean at Harvard in 1890 had a double role of 

helping the students and a second role of disciplining them: 

He [the Dean of Student Relations] performed a 
miracle of exercising a personal influence on a 
large and increasing student body. The humanity, 
perception, and kindly humor, which enliven his 
printed reports, were so evident to the under
graduates that it is said men used to deliberately 
"get in trouble with the office" in order to talk 
with the Dean (p. 35)• 



Although many students may have wanted to talk with 

the dean, they still viewed the office as a controlling or 

disciplinary agency. When "deaning" was just getting 

started in American higher education, Lee (1959) indicated 

that the dean met initial opposition from all sides. The 

students resented the intrusion on their freedoms while the 

faculty saw no reason why the president could not continue 

to handle the student problems. In addition to faculty and 

student displeasure with the deans, many trustees objected 

to the promotion of paternalism in the colleges and univer

sities of that time. The parents of the college students 

joined the dissenting parade and objected to dealing with 

the middle man and not directly with the president of the 

college. 

Dean Thomas Arkle Clark of the University of 

Illinois lamented the fact that his disciplinary function 

was assumed by many to be his major concern. Clark main

tained that only one per cent of students were seen for 

correction or discipline (Williamson, 1957)* 

At the University of Indiana, Dean Robert Shaffer 

reported an incident involving student contact and percep

tion of that contact. The dean had been talking with a stu

dent and indicated that he would like to see the student in 

the near future. The student replied, "Not if I can help 

it, Dean [Nudd, 1961 , p. l46]." This statement by the stu

dent prompted Dean Shaffer to agree with Clark that keeping 
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order is a sideline of the dean's office, and that the main 

function of the dean was to help and advise students. While 

many students have come to know the truth of what these 

deans implied, the stereotype of the dean's office as a 

disciplinary branch of the administration seems to remain. 

When the discipline role is considered, the wide 

range of philosophy and practice among institutions in 

American higher education must be recognized. According to 

Bailey (1968): 

There are institutions which, in terms of their 
educational philosophy, do not consider the be
havior of the students within the province of the 
institution. These institutions are purported to 
be interested in scholarship, transmitting culture 
by way of intellect and maintaining standards. 
The students' behavior, both of a social and per
sonal nature, is of no concern in the pursuit of 
the educational goals. Another type of institu
tion views discipline in terms of a complex pattern 
of regulations, each of which has a standard 
penalty for infraction. Other institutions find a 
common ground of agreement between these two 
extremes which is consistent with a more adequate 
philosophy of the individual and how he learns 
(p. 92). 

Williamson (l96la) contended that some deans of men 

have suppressed student freedoms while Lee (1959) indicated 

a more complex picture. The dean's expectation of mature 

behavior from a college freshman is a concept with which 

parents and faculty alike have difficulty. When the dean of 

men is involved in situations which involve student free

doms, he finds pressures from many sources. These pressures 

may be political, parental, or institutional in nature. 



Lee (1959) advanced the idea that parents recognize the 

dean in his role of a guardian in special occasions. How

ever, the parents are not familiar with the way the dean 

conducts the business of the parental role and are not 

quite sure how far the dean can be trusted in what used to 

be their special domain. 

As a person on the "firing line" who must decide 

how campus laws must be enforced, the dean is always in a 

position of conflicting roles. "Thought of by the students 

as being too tough and lacking a sense of humor if he cuts 

off a 'harmless' prank, he is roundly condemned by the 

faculty if he allows it to continue, and he may be sued if 

someone is injured [Nudd, 1961, p. 1^7]•" 

As Lee (1959) indicated, "He [the dean] is expected 

to be uniformly just, reasonable, decisiveand broad-

minded--but not too broadminded [p. l8o]." With these 

expectations pushing from all sides, the dean finds himself 

between student and administration, between student and 

parent, between student and faculty. He often finds him

self between student and student in a variety of conflicts 

involving roommates, thefts, and other problems. In an age 

of administrative "yes men," the dean of men is cast in the 

role of the professional "no man" with all.of its ramifica

tions for students, faculty, administration, and parents. 

The increasing distance between the dean and the 

students began in the early 1920's. It did not occur 
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overnight, but developed with the growth of colleges and 

resultant departmentalization (Barry and Wolf, 1963 , p» 69)* 

This separation, according to Darley (1956), is always 

followed by a distortion and misunderstanding of roles. 

In his article, "So You Want To Be A Dean of Stu

dents," Barnes (1953) pointed out student-dean relationships 

which deserve consideration. Because some of his students 

were talking about becoming deans, Barnes thought that they 

deserved to hear both sides of the story about student 

"deaning." Barnes contended that "deaning" is an occupation 

of interruptions not limited to any particular hour or day 

of the week. 

Few deans are unaccustomed to late evening and 
early morning calls, some of which are followed by 
mid-night rides to the local pokey to relieve the 
constable of students who, in one form or another, 
have engaged excessively in something or other. 
Or the calls are sometimes from students who would 
like to come over and talk. 

Add these rather common calls to those inform
ing the dean of a possible unscheduled student 
gathering (we sometimes refer to these as riots), 
calls from worried parents, irate landlords, etc. 
and you have a sizeable telephone reception service. 
Then top this off with babysitting bills for 
evenings when he and the Mrs. attend the many 
dinners, speaking engagements, dances, etc. and 
one gets a dean's social schedule and, incidentally, 
his family life (p. 4). 

In addition to the above mentioned items, the dean 

of men must also live with student pressure groups and the 

campus newspaper which tend to attack the actions of the 

dean and his restrictive policies. 



This discussion of the "negative" roles of the dean 

of men was presented in order to provide a basis for a com

parison of some of the more positive or developmental roles. 

While Barnes (1953) brought up the many negative aspects of 

his office, he also suggested a more appropriate set of 

reasons why worthwhile men devote their efforts to the task 

a f "deaning": 

At the top of the list is the privilege of being 
and working with students. Nothing else matches 
the personal joys of this opportunity, and gives 
a person the rich fulfillment of malting a signif
icant contribution to students. One cannot help 
staying young, excited, and vital . . . (p. 6). 

When a dean becomes immersed in the lives of college 

students, he is part of the action and can make a meaningful 

contribution to campus life. If the dean .underestimates 

this advantage of "deaning," he has missed the most impor

tant aspect of his position (Barnes, 1953, P« 6). 

Few people have the chance to influence young men 

in the manner the dean of men does. He may initiate and 

encourage opportunities for students to become involved in 

meaningful college activities. The dean also has many 

opportunities for individual teaching and counseling with 

college men. This teaching and counseling may result in a 

positive and creative change in the lives of students. The 

dean also has the chance to work with faculty and staff who 

have an interest in and devotion to the college student. 

Barnes (1953) indicated that the dean has the 

opportunity to stimulate others to improve their services 
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in order to provide the most meaningful and beneficial 

services for the students. The approach designed to create 

these services depends on the different philosophies of 

educational administration. Barnes concluded: 

Those of us in student personnel work tend to 
encourage active participation in areas of the 
university community where it is believed students 
can contribute to the growth and welfare of the 
institution; that this participation is a part of 
the educational process we are engaged to provide 
and committee to fulfill. 

We may also differ in our concept of students. 
Persons removed from continual and close contact 
with students often receive only fragmentary or 
distorted information and criticism oi~ opinions 
which frequently are not representative of the 
majority of students. They in turn may form 
equally non-factual opinions which influence 
decisions, policies, and their entire approach to 
students and student representatives. An educated 
man will, of course, see the fallacy in such 
reasoning and will gather additional information 
before reaching a conclusion. He will not be 
piqued by student opinion to the extent that he 
places his egotistical defense mechanisms before 
his duty and loyalty to the university and her 
sons and daughters (p. 8). 

Lloyd-Jones and Smith (195*0 saw the dean working 

more intensively with individual students and suggested 

modification of policies in the light of student needs. 

The dean should promote community understanding of develop

mental programs and utilize the community resources in the 

fulfillment of these programs. Community referral agencies 

can handle critical cases and help students achieve and 

understand themselves and their environment. The indi

vidual work with students incorporates the counseling 

philosophy advocated by many in operating the dean's office. 



Counseling can help personalize education in a rapidly 

expanding time in higher education. Counseling can also 

help the student "dovetail" the many student personnel 

services into a meaningful whole for his personal develop

ment. The dean can also help the student integrate his 

academic and social experience into a mosaic of develop

mental progress. 

While the faculty may indicate that the dean 

"coddles" students with counseling rather than a definite 

discipline code, Wrenn (l95l) advocated the use of a 

counselor in the dean of men's office in disciplinary 

situations. Counseling should be an integral part of the 

dean's office and should be placed before the disciplinary 

function of the dean's office. 

Whether the conflict is between the dean and 

students or between faculty and students, guidance per

sonnel workers should focus upon the major issues of concern 

to all parties to a controversy. Since personnel worlc is 

a twentieth-century phenomenon, the issues demand a 

challenging and imaginative approach when considering the 

needs of students in a modern and complex society. 

The Report of the Committee on the Student in 

Higher Education (1968) revealed that: 

Because of his doubts about himself, about 
organizations, and the possibility of faith and 
commitments, the new college student has a 
tendency to be suspicious and distrustful of the 
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administration, and to a lesser extent, the 
faculty of his college. . . . 

The school and its officers become ink blots 
into which the students can project their 
frustrations, not only with the college experience, 
but also with the larger society (p. 2^). 

The dean's role does reflect the larger society and 

its many complex and inter-related problems. The dean has 

an opportunity to alleviate some of these fears and 

frustrations by conducting a meaningful orientation program 

for incoming freshmen students. However, the Report (1968) 

viewed freshman orientation practices with some dismay: 

The main goal of freshman orientation period 
--usually lasting a week, which in itself is an 
interesting commentary on how impo.rtant it is 
considered--is to fit the new student into the 
day-to-day operation of the school as quickly 
and as smoothly as possible. Orientation is 
designed to teach him the basic geographic and 
academic maps needed to survive in the college, 
and the behavior expected of him. The freshman 
learns what services are really available, where 
the important offices are, which rules will be 
enforced, and what academic requirements will be 
impos ed. 

At the end of orientation administrators can, 
with a sigh of relief, assure themselves that they 
have integrated a new freshman class into their 
campus milieu and return to the more important 
tasks to which higher educational administrators 
devote their time (p. 31)• 

The Committee was offended by the structure and 

philosophy of the freshman orientation program and 

recommended that the entire freshman year should be devoted 

to that task. They contended that: 

Freshman orientation should not be one week of 
adjustment to college, but a whole year of 
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acculturation to an entirely new and exciting 
activity—serious and systematic thought--and a 
year of integrating the pursuit of skill and 
knowledge with the search for identity and 
intimacy (p. 6l). 

Many contend that the social structure of the 

university is designed to keep the student away from the 

important people on campus unless it is absolutely 

necessary that he talk to them. The dean of men could do 

much in a continued orientation program to introduce and 

familiarize these important people with the new students 

over a period of time. 

The establishment of a relationship with the dean 

or even an assistant dean in a large university is often 

very difficult foi" a student. At The University of Arizona 

there is only one dean and three assistant deans to serve 

over 10,000 men. 

As Gardner (1964) skillfully stated: 

One of the clearest dangers in modern society is 
that men and women will lose the experience of 
participating in meaningful decisions concerning 
their own life and work, that they will become 
cogs in the machine because they feel like cogs 
in the machine (p. 59). 

Williamson (1957) advocated student participation 

in university affairs and learning to resolve their own 

conflicts. Although this may be the difficult way when 

the administrative aspects are considered, Williamson 

stated, "We must be about our education business, helping 

youth to learn about current issues, and this immediately 
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plunges us into highly controversial situations [p. 240].M 

These highly controversial issues have the effect of up

setting many of the lay public and governmental officials. 

However, it may be educationally sound to engage students 

in working with current and controversial situations which 

will confront them in a real way immediately after 

gx^aduat ion. 

In a study by Ivey et al. (1967), the value of per

ceptual congruence in working with students and their 

problems was emphasized: 

The findings suggest the need for efforts on the 
part of the staff to interact more fully with 
students .in order to better understand the students 1 

perception of the campus. 

The data presented in this study clear'ly suggests 
that wide differences in the perception of campus 
environment are possible among students, student 
personnel staff, and head residents. If such 
differences exist, an effort should be made to 
determine more precisely the reasons for these 
differences. If student personnel and guidance 
staff are to function as meaningful agents of 
change on the college campus, clear perceptions of 
existing student attitudes are needed (p. 20). 

If, indeed, these perceptual differences do exist, 

research which will identify these differences is needed. 

Congruence and similar perceptions of environment are the 

stepping stones to mutual trust and understanding between 

the dean and the students. Once this understanding is 

solidified, the dean and students can proceed to the 

important task of solving campus and human problems. 
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Williamson. ( 1 9 6 1 b )  adequately summed up this point 

of view when he stated: 

I believe, therefore, that we personnel workers— 
all of us, not merely those who supervise 
activities--are faced with the tremendously 
exciting and important exploration of new 
functions--that is, aiding maturing students to 
learn how to exercise their fomnally defined 
freedoms of discussion and action concerning 
those crucial issues which divide mankind 
(p. 127)• 

The Dean of Men and the Faculty 

As previously indicated, Dean Briggs of Harvard 

University stated that one of his primary functions was "to 

make things easy for the faculty [Lee, 1959, p- 87]•" 

Little suppoi"t can be found in the literature for Dean 

Briggs ' point of view while much is found for the opposite 

viewpoint. Blewett (in Engelbert, 1957) may have indicated 

faculty sentiment when he stated: 

Once upon a time a dean went to Heaven. You can 
judge from the opening sentence that the substance 
of this talk is pure fiction. Now everyone knows 
that deans do not go to Heaven, and chiefly, I 
think, because of the pressure which is applied in 
a contrary direction. Everyone seems to want the 
dean to go elsewhere. . . (p. 316). 

Barnes (1953) implied that the dean of men is not a 

member of the academic family in-group. The dean is viewed 

as a johnny-come-lately to the college scene and seldom 

feels accepted by the faculty group. "To them he is running 

a frivolous, expensive sideshow of extra-curricular 

activities which has no relationship to the true purpose 
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of the college and which, unfortunately, uses a large part 

of the budget that they feel should be spent on classroom 

matters [p. 4]." 

This extra-curricular sideshow may be justified in 

the stated goals of higher education. Traditionally, 

universities have been involved in providing four basic 

functions in society. Weatherford (i960) indicated that 

conservation of existing knowledge, horizontal extension of 

knowledge, and the search for new knowledge were the 

traditional roles of higher education. The application of 

knowledge to real life situations has a paramount implica

tion for extracurricular activities and student personnel 

services. This extension into problem solving and simula

tion of life situations has given the co-curricular area 

new importance and a closer relationship with the academic 

and research domain. It has also given the university a 

closer relationship with the business community. 

While some faculty members watch the dean run his 

"expensive sideshow," others use him as an outlet for every 

possible event that goes wrong on campus. The current 

campus scene gives the faculty much opportunity to exercise 

this option on the dean. Other faculty members view the 

dean as a possible threat who invades some of their 

traditional duties and functions. 

Ruhlman (19^9) suggested a conflict in roles when 

student personnel programs, which presume to be on a 



professional plane with the faculty, were introduced. 

These programs, Ruhlman indicated, ". . . bring to the 

campus people trained in a profession with which faculty 

members are not familiar—one which many of them do not 

regard as a profession [p. '±82]." Thus, the dean is seen 

as a pseudo-professional by some faculty members. This 

image is partly responsible for a lack of communication and 

misunderstanding between these two segments of higher 

education. Darley (1956) pointed out the danger of this 

communication gap when he stated, "Separatism is almost 

always followed by a distortion and misunderstanding of 

roles . . . [p. 229],"and that deans should not consider 

themselves as professionally different from the faculty if 

the two are to work in harmony for the betterment of educa

tion for the student. 

The concept that thei~e is a parallel between the 

teacher-tux-ned-professional and the dean-turned-professional 

may have its roots in the historical development of the 

office. 

Barry and Wolf (1963) indicated the early deans were 

related to the faculty members not only in the administra

tive function but also as colleagues. Most of the early 

deans came from the faculty ranks and were appointed at 

small colleges. These deans helped bridge the widening gap 

between faculty members and the administration. They 

accomplished this by operating in a singular and personal 



manner with few deans having any assistants. This was true 

at The University of Arizona for nearly 30 years. The 

organizational pattern was simple with the dean of men 

being directly responsible to the president of the univer

sity or college. In turn, the dean was given the respon

sibility to work directly with the students and faculty. 

Student personnel programs were highly 

individualistic in their emphasis before World War I. 

Barry and Wolf (1963) indicated there were usually two 

personnel officers on most college campuses:' the dean of 

men and the dean of women. In many institutions there was 

only a single dean to handle the work load. Few deans had 

any assistants and had to rely on faculty assistance in 

order to meet their work responsibilities. The early 

"deaning" at The University of Arizona was operated in such 

a fashion. The dean had close personal ties with the 

academic community and often served as a department chair

man or dean of a college in addition to being the dean of 

men. 

Early deans also coordinated the activities of 

faculty advisers if the college organization included the 

use of advisers. Beyond that, the dean's responsibilities 

were minimal. The early organizational structure deserves 

notice when viewing the dean and faculty relationships. 

Barry and Wolf ( 1 9 6 3 )  clarified the relationship 

when they indicated: 
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Essentially the early organizational pattern 
was a simple one. A dean was responsible to, and 
worked under the supervision of the college 
president. In turn, the dean worked directly with 
the students. . . . Beyond coordination of 
activities of faculty advisers (if any) a dean's 
coordinating and supervisory responsibilities were 
minimal. Hence a dean looked up to the president 
and down to the students, with only side glances 
toward faculty members, fellow deans, and staff 
members (p. 68). 

Dean Thomas Arkle Clark of the University of 

Illinois focused on the problems of the early deans when he 

indicated that he relieved the president of some very un

pleasant duties and served as . . the official buffer 

between students and faculty who gets bumped hard by both 

[Williamson, 1957, P» 230]." 

After World War I, deans remained as the chief 

administrative officers of the college personnel programs. 

However, theii" relationships and responsibilities changed 

significantly. With increased enrollment and added respon

sibilities, the dean accepted a coordinating function. 

This was necessitated by the addition of assistant deans 

whose work had to be implemented without duplication of 

effort or omission of important phases in the program. 

There were increasing numbers of cooperative relationships 

the dean had to maintain which were new to his office. 

With this new dimension to the dean's office, 

Boykin (1955) saw a need for the allocation of duties and 

responsibilities among the personnel deans. "While it is 

recognized that every campus has its own peculiar 
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organization, needs, and problems, there seems to be need 

for setting forth in a general way some guides to be 

followed in the allocation and duties among several 

personnel deans [p. 397]•" 

Among these duties Boykin (1955) viewed the dean 

advising faculty members in person or by letter pertaining 

to situations involving student health and other problems. 

This advising also included referrals to a faculty 

specialist for students with particular needs. Another 

duty with faculty implications incorporated the inter

viewing of those students with low grades and those who 

were withdrawing from school. 

By 1930, the guidelines advocated by Boykin were 

beginning to be translated into practice and the service 

approach to personnel work was firmly established in col

leges and universities that offered a personnel program. 

Barry and Wolf ( 1 9 6 3 )  stated that in the present 

personnel programs, the service approach still determines 

the nature of organizational controversies; developments 

in the past dictate the terms of the modern debate. 

Most institutions have retained their deans in 

some form. They still have their old titles or have been 

given new titles such as dean of students, associate dean, 

or assistant dean of students. Wrenn (1951) advocated the 

concept of a Dean of Student Personnel rather than the 

"coordinate dean" plan used at The University of Arizona. 
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Lloyd-Jones and Smith (195^) supported Boylcin by 

indicating faculty advisers should refer students to the 

dean of men for help in more complex cases. The respon

sibility of the dean in this situation is to help faculty 

advisers become more effective as counselors. This 

included working intensively with individuals in more 

complex situations. The dean also works with groups of men 

and women faculty members and groups of faculty and 

students to help them analyze the problems of group living. 

Most important in this work was the planning for and the 

recasting of "the daily influences of normal life in the 

light of some system of values worked out for themselves 

[p. 2433." 

Darley (1956) offered a slightly different view 

of faculty and dean relations. He professed, "Most 

importantly for our consideration of personnel workers 

. . . the faculty has to be perceived as the top controlling 

group. For good or evil, they are the bosses. They have 

continuity. The student personnel worker is in the 

minority [p. 227]." 

Darley (1956) observed the faculty placing the dean 

of men as a member of the administration and an ancillary 

service on the college campus. He also described the 

faculty as not being concerned with the good life, the 

full life, and the total student. The faculty's main 

concern is that of imparting certain units of knowledge to 



students that are being coddled by the student counseling 

and personnel services. Darley indicated that the faculty 

also needs help from college personnel services when he 

stated, "While we are 'coddling and salvaging' the 

students, the faculty members must be somewhat resentful 

of an institution that gives them no help in solving their 

problems of the same dimension and size [p. 229]." 

If Darley's contentions are accurate and the dean 

is perceived as an administrator, some other considerations 

should be recognized. Sullivan (1956) contended that the 

student is only responsible for his own individual efforts 

while the administration of the dean's office requires the 

conduct of some defined part of higher education. In the 

exercise of his responsibilities, the dean seldom operates 

within his own province. He is concerned with duties and 

cross-responsibilities which incorporate faculty, adminis

tration, and students. This situation leaves the dean open 

to criticism from, many factions. The size of the institu

tion directly influences the administrative functions of 

the dean. The faculty's understanding of the dean's 

problems and the pressures of his office may be grossly 

deficient. Yet, the dean may have done nothing or very 

little to improve these understandings of , the peculiarities 

connected with the administrative process of his office. 

Friedman (1969) adequately pointed out an area of 

conflict that a potential dean of men could encounter: 
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The disruption of this winter at my university, 
the University of Chicago, was handled brilliantly 
by President Edward Levi and the administration, 
given the attitude of the faculty. But this 
attitude undermines our defenses against the 
intolerant radicals who are seeking to destroy 
all universities . . . President Levi's approach 
was the right one because of the wide spread 
belief among the faculty that the university is a 
santuary and that calling civil authorities ... 
must be a last resort. 

In the Middle Ages in Europe, universities 
were nearly city-states and did provide sanctuary 
against often hostile external political units. 
More important for the U.S., the university has 
regarded itself, and has been regarded by students 
and parents of students, as in loco parentis, and 
hence as having an obligation to control its 
"children" within the family. Neither of these 
reasons for the faculty attitude is any longer 
valid. A more relevant reason is that the 
university can perform its true function only if 
it is a community whose members share common values 
and have common commitment to free and untrammeled 
inquiry (p. 8 7 ) •  

Darley's contention that the dean is a marginal man 

would certainly have implications for Friedman's asser

tions. In this case the dean would be the man in the 

middle and would be interacting with both the president and 

the faculty. For he, the dean, has the responsibility for 

the disciplinary aspect and continuity of relations with 

all groups. 

Both Sullivan (1956) and Darley (1956) agree that a 

mutual regard and a knowledge of each other's attitudes and 

frailties are desirable between the dean of men and the 

faculty. This must take place before good and creative 

working relationships which are relevant to the university 
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and the student needs can take place in higher education. 

Darley indicated that there is a good deal of psychological 

theory that indicates the values and personality of a person 

determine their interests and eventually their choice of an 

occupation. When he considered the mutual regard aspect of 

different occupations, Darley (1956) stated: 

While not all occupations can meet on common 
ground emotionally, they have to get together in 
an intellectual world because the present modern 
university has on its staff accountants, 
admissions officers, medical men, personnel 
workers, faculty members, and many other 
specialists. If these subgroups do not perceive 
the world in the same way then the possibilities 
of friction and bad communication are maximized 
(p. 230). 

While Sullivan (1956) indicated that there is more 

in common now between faculty and the dean", he trusted it 

would continue to develop. For as Judge Learned Hand said 

of law and society, "The mutual confidence on which all 

else depends can be maintained only by an open mind and a 

brave reliance upon free discussion [Sullivan, 1956, 

p. 3 2 6 ] . "  The relationship between dean and the faculty 

remain strained in many cases. However, the combination 

of openness and understanding promises an avenue for 

intellectual advance and elimination of ambiguity in 

faculty-dean relationships. For as Boylcin (1955) indicated: 

A strong student personnel program with sound 
organization and administration, and with able 
personnel deans working in close partnership, 
will do much to elicit faculty support and 
contribute significantly to the complex problem 
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of providing adequate student personnel services 
in higher education (p. 401). 

The Dean of Men and the Administration 

Darley (1956) categorized the dean of men as a 

member of the administration when he stated, "Those in 

personnel work are seen as being members of the administra

tion hierarchy which is considered a 'necessary evil1 

[p. 228]." Both Lee (1959) and Engelbert (1957) supported 

this perception of the dean's office. The student and 

faculty units consider the deans as an arm of higher 

administration which is regarded with some suspicion. 

While the students and faculty consider the dean as an 

administrator, the dean has his own perception of where he 

"fits in." 

Deans of men arrived on the college scene during 

the period of turbulence and transition between 1890 and 

1918. Barry and Wolf (1963) pointed out the fact that 

Harvard College, the University of Illinois, and the 

University of Oregon had deans of men by 1901. 

These positions were created by the presidents to 

handle increasing enrollments and the. complexities of the 

time. Thus, the position was administrative in its 

original intention. As Barry and Wolf (19&3) explained: 

College presidents, pressed for time and harrassed 
by the growing complexities of college administra
tion, turned over some of their responsibilities 
for disciplining and advising students and for 
supervising student social life to a faculty 
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member—usually one who seemed to be interested 
in matters of student welfare. This same pattern 
characterized the establishment of the office of 
dean of men in many institutions of higher 
education (p. 20) . 

One dean of men indicated that he relieved the 

president of his unpleasant duties. This same dean 

indicated earlier in this study that, as a result of his 

duties, he became the official buffer between students and 

faculty with the resulting problems. So it is possible 

that a dean may be classified as administration by the 

students and faculty while perceiving himself as a student 

personnel worker. 

Barry and Wolf (1963) indicated that the early 

administrative organizational pattern was simple. The dean 

was responsible to and worked under the supervision of the 

college president. In turn, the dean worked directly with 

students. 

This position in the line-staff pecking order can 

create many problems for the dean. Barnes (1953) considered 

this unique line-staff position when he commented: 

It is a true but a sad commentary that a division 
of student personnel services and specifically the 
dean of students, must serve as a buffer, as a 
liaison, between the students and the administrative 
officers. It seems incomprehensible that top 
officials can adequately discharge the functions 
of other offices without regular and informal 
exchanges with their younger charges. This same 
argument follows for faculty representation; the 
dean of faculties and the dean of students have 
parallel responsibilities, and each should command 
attention and an attentive audience when they 
represent their constituencies (p. 8). 



While being constantly evaluated by the faculty and 

students, the dean's position with his fellow administrators 

is not exactly comfortable and secure. Many consider that 

becoming a dean of men is a dead-end street to higher 

university positions. When considering his administrative 

colleagues, Barnes (1953) observed: 

Although they [his fellow administrators] don't 
bomb him as regularly as the faculty, primarily 
because to be rid of him would mean they might 
have to do his chores, they at least do not 
accept hiin as an equal. To whom does he turn? 
For he has a need to be liked, just as other men 
have. To his wife and to some few, sympathetic 
friends who, however, occasionally ask him why 
he stays in the field (p. 4). 

Barnes also indicated that few deans become presi

dents vice-nrfisidsjits or ac?.c'emic deans. Most lack the 7 *• > 

academic or business backgrounds necessary to fill these 

positions. Sometimes they do not possess the necessary 

doctorate which would enable them to climb the grapevine of 

higher educational administration. The dean, in many cases, 

will lack popular support because of the many decisions he 

has made while on the "firing line." These decisions in

volving students, faculty, and administration have caused 

some questioning and criticism. For example, Wrenn (1951) 

observed that the dean of men is often responsible for the 

administration of men's housing. This necessitates contact 

with the finance office, head residents, students, and the 

housing staff. Conflicts are possible at all levels of 

the staff organization. Barnes (1953) integrated the idea 
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of staff relations into the administrative picture when he 

stated: 

No experienced dean could let the author neglect 
the subject of staff problems. Some deans escape 
dealing with co-workers by remaining in small 
colleges where the student personnel staff is held 
to a minimum. Deans of large colleges and univer
sities generally must cope with staff who report to 
him from various departments and offices, each 
believing that his problem, position, and work are 
the most vital to the dean and the institution. 
The larger the school, the more the dean finds 
himself working only with the people who work with 
students. He may see very few of them himself 
(p• 5) • 

The dean's involvement in faculty-student and 

administration-student disputes suggests a conflict oriented 

position in the student personnel service area. Williamson 

(1961b) established that student personnel work grew out 

of things gone wrong on campus. As he stated, "It is, in 

many instances, first a corrective and later a preventive 

program, which increases the likelihood of the optimum 

development of each individual [p. 35] •" 

Therefore, a code of ethics, including a system of 

moral values in decision making, must be included in any 

administrative organization. The code should stem from 

what a person is in his own life and his respect for the 

position he holds in the educational mosaic. If the dean 

of men must base his estimation of his position on what 

others evaluate to be true, his code of ethics is paramount 

in arriving at just and fair decisions. For these decisions 
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must be based on his perception, not on what others per

ceive him to be. 

This code has definite academic implications. Al

though personnel work is often thought of as a policing 

and housekeeping chore, Anderson (19^8) indicated that 

student personnel workers should remind their academic 

associates that the effective functioning of the personnel 

program contributes greatly to a more effective instruc

tional work. Recent campus strikes and shut-downs have 

supported this contention. The Report of the Committee on 

the Student in Higher Education (1968) seconded Anderson's 

thoughts when it recommended, "We further urge colleges and 

universities to recognize that all their administrative 

personnel play a role in education, since they are the ones 

that students most frequently deal with [p. 64]." This 

educational role was clarified when Schetlin (1967) con

tinued, "Deans and personnel workers, as educators and 

teachers of human values and behavior, must examine the 

meaning of life, man's relationship to man, and human 

behavior [p. 51]•" 

The dean must develop his humanist qualities and he 

also must increase scholarly contributions. This is both 

an institutional and individual responsibility. The dean 

should contribute to the institution through research and 

development of programs. The institutions should provide 

the funds necessary for this type of professional growth 
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(Nudd, 1961,  p. 148) . Barnes (1953) brought an important 

point into the discussion when he asserted that the 

attitude of students toward a university reflects their 

view of the administration. He stated: 

If the attitude of students toward a university 
administration is somewhat unfavorable, it may be 
because they believe that administration officers 
are, in areas of student affairs, uninformed, un
interested, and insufficiently trusting of student 
leadership to permit the type of partnership 
idealized in university bulletins and catalogues. 
Students feel threatened proportionally to the 
threatened personal feeling of administrators 
(p• 9) • 

Poorly informed and poorly educated deans create 

situations which are antagonistic to the principles of 

higher education, including mutual trust and respect, the 

cornerstones of free inquiry. If the dean is to establish 

this important trust and mutual respect among the adminis

tration, faculty, and students, he must carry out his 

administrative assignment well. 

A dean of students primary responsibility is to 
develop attitudes among colleagues and students 
which encourages and enables each to increase his 
understanding and appreciation of the other's 
position needs and goals. He should be the primary 
representative and spokesman through whom the 
faculty and students communicate with each other 
officially on matters involving the welfare of 
students outside of the classroom. The degree to 
which effective communication develops is largely 
dependent upon the respect accorded the dean by 
those within the academic community. He can play 
a most important role in minimizing the misinforma
tion and misunderstanding while promoting an 
atmosphere of mutual trust and respect (Barnes, 
1953, p. 9)• 
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If a proper administrative atmosphere is to be 

established, it must emphasize good working relationships 

between administrative offices, the counseling area, and 

the academic area. However, according to Hardee (1959), 

the central focus must remain on the individual student who 

seeks help in these different areas. If the student is to 

get this needed help, systematic research concerning these 

needs must be conducted. For as Sullivan (1956) professed, 

"The value of and necessity for research of an operational 

and administrative character has not yet been recognized in 

a number of our colleges and universities [p. 319]•" 

The Report of the Committee on the Student in 

Higher Education (1968) called for an improvement in the 

quality of human relationships in the college which will 

require the systematic integration of the cognitive and 

noncognitive dimensions of human growth. The Report 

recommended: 

The quality of relationships in higher education 
therefore must be improved not simply because it 
will enable students to spend happy and more ful
filling years in college or because many of the 
present conditions in higher education are in
tolerable, but primarily because unless trends 
toward giantism and dehumanization are reversed, 
the college will not be able to educate even the 
technician (p. 35)• 

Williamson supported the Committee when he called 

for an expanding and deepening knowledge of human nature 

and a commitment to increase research to verify our 

knowledge of ways and means to aid college students in 
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the ir  development .  This  research would produce  a  bas is  on 

which to  es tabl i sh  organized learning experiences  in  

s tudent  personnel  programs in  our  co l leges  and univers i t ies .  

The problems re lat ing  to  the  organizat ion and 

adminis trat ion of  personnel  programs,  which wi l l  meet  the  

increas ing  needs  of  s tudents ,  rece ive  more  a t tent ion than 

any recurrent  i s sue  in  personnel  work.  Barry  and Wolf  

(1963)  ident i f ied  a  major  problem;  they  s tated,  "Theo

ret ica l ly  a  phi losophy of  guidance-personnel  work might  be  

expected to  determine  the  organizat ion and adminis trat ion 

of  that  work.  Real i s t ica l ly ,  however ,  phi losophy has  had 

only  a  s l ight  e f fect  upon broad organizat ional  patterns  

,[p. 67]." 

Barry and Wolf  (1963)  concluded by emphasiz ing  that  

modern i s sues  have  ar isen  out  of  quest ions  concerning the  

re lat ionship  of  personnel  workers  to  the  remainder  of  the  

inst i tut ion.  The second area  be ing  quest ioned i s  the  

internal  organizat ion and adminis trat ion of  spec i f ic  

programs within  the  univers i ty  or  co l lege .  

A f inal  adminis trat ive  thought  was  o f fered by H.  B .  

McDanie l  o f  Stanford Univers i ty  when he  advocated,  

"Planning for  a  development  program in  a  rea l i s t ic  way 

wi l l  involve  th inking not  only  of  people  in  the  f ie ld  of  

guidance  but  a l so  of  people  in  many other  d isc ip l ines  

[Krumboltz ,  1966 ,  p .  88] ."  



CHAPTER I II  

DESIGN OF THE STUDY 

This  chapter  wi l l  present  the  des ign of  the  s tudy 

and methods  used in  tes t ing  the  hypotheses .  Inc luded in  

th is  chapter  are  descr ipt ions  of  the  instrument  for  co l lect 

ing  data ,  the  methodology,  and a  descr ipt ion of  how the  

data  were  s tat i s t ica l ly  analyzed.  

The Set t ing  

The Univers i ty  of  Arizona was  es tabl i shed in  1885 

and i s  the  land-grant  inst i tut ion of  Arizona.  Today i t  

ranks  with  the  nat ion's  great  s tate  univers i t ies  with  an 

enrol lment  of  over  26 ,000  s tudents .  

According to  Mart in  ( i960) ,  The Univers i ty  of  

Arizona i s  among the  top two or  three  most  complete  and 

largest  univers i t ies  located in  desert  areas .  The Univer

s i ty  i s  organized for  instruct ional  purposes  as  th irteen 

co l leges ,  four  schools ,  e ighty-one  academic  subdiv is ions  

and departments ,  and twenty- f ive  d iv is ions  of  research and 

spec ia l  service .  

The Univers i ty  of  Arizona was  accredi ted  by the  

North  Central  Assoc iat ion of  Col leges  and Secondary Schools  

in  1917 and i s  highly  regarded as  a  s tate  univers i ty .  In  

athlet ics ,  The Univers i ty  i s  a  member o f  the  Western 
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Athlet ic  Conference ,  composed of  major  univers i t ies  in  the  

Rocky Mountain  area .  

The 190-acre  campus i s  located ±11 a  res ident ia l  

area  of  Tucson,  Arizona.  This  h is tor ic  desert  c i ty  was  

founded in  1776 as  a  Spanish  pres id io  and has  s ince  grown 

to  a  metropol i tan area  of  over  300 ,000  res idents .  The 

campus i s  cons idered among the  nat ion's  most  a t tract ive  and 

i s  unique  because  of  i t s  blend of  desert  p lants  and green 

landscaping se t  against . the  red br ick  bui ld ings .  

The Univers i ty  of  Arizona has  a  large  out-of -s tate  

enrol lment ,  and th is  heterogeneous  s tudent  populat ion pro

v ides  The Univers i ty  with  a  metropol i tan f lavor .  The 

Univers i ty  i s  a  member o f  the  Nat ional  Assoc iat ion of  State  

Univers i t ies  and Land-Grant  Col leges  and mainta ins  a  Summer 

Sess ion in  Guadalajara ,  Mexico  ,  in  cooperat ion with  The 

Univers i ty  of  Guadalajara .  

Background for  the  Study 

S ince  f irs t  arr iv ing  at  The Univers i ty  of  Arizona 

in  19^9,  i t  has  been th is  wri ter 's  pr iv i lege  to  know the  

Deans  of  Men personal ly  and to  have  an interest  in  the ir  

of f ice .  Dean A.  Louis  S lonaker ,  a  man th is  wri ter  admired 

and respected,  was  the  cata lyst  for  th is  invest igat ion into  

the  of f ice  and i t s  funct ions .  In  1961 th is  wri ter  was  an 

appl icant  for  the  pos i t ion  of  Ass is tant  Dean of  Men and 
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served as  a  graduate  ass i s tant  in  the  Dean's  o f f ice  during 

a  semester  in  the  academic  year  1967-68 .  

During the  1967-68  academic  year ,  th is  wri ter  was  

Head Res ident  at  Graham Hal l  a t  The Univers i ty  of  Arizona 

and had the  responsibi l i ty  of  report ing  to  the  Dean of  Men,  

Robert  Svob,  and the  Ass is tant  Dean of  Men in  charge  of  

men's  hous ing ,  Wil l iam Foster .  Through th is  contact  wi th  

the  Dean of  Men's  Off ice  and a  cont inuing inte i -es t  in  The 

Univers i ty  of  Arizona,  th is  s tudy was  in i t iated .  This  s tudy 

a lso  has  a  bearing  on my current  pos i t ion  of  Dean of  

Guidance  wi th  the  Garden Grove  Unif ied  School  Dis tr ic t  in  

Garden Grove ,  Cal i fornia .  

Des ign of  the  Study 

This  s tudy was  des igned to  compare  the  percept ions  

of  Deans  o f  Men wi th  co l lege  male  s tudents  at  The Univers i ty  

of  Arizona.  I t  examines  the  current  and ideal  funct ions  

of  the  Dean of  Men's  Off ice .  Thus ,  the  invest igat ion 

employed an inventory  asking for  percept ions  of  current  and 

ideal  funct ions  resul t ing  in  the  use  of  the  survey  tech

nique .  

Instrument  for  Col lect ing  Data  

A Student  Personnel  Inventory  was  devised by th is  

wri ter  to  obtain  the  raw data .  This  inventory  inc luded the  

f i f ty- four  funct ions  of  the  Dean of  Men's  Off ice  as  

ident i f ied  by Bai ley  (1968)  in  a  doctoral  d issertat ion at  



Ohio State University. Each function was identified in a 

statement, for example, "counsels with students on social 

problems." The Deans of Men responded to each item by 

indicating one or two of four possible responses concerning 

each function: (l) I do this; (2) I do not do this; (3) I 

feel I should do this, although I do not; or (4) I feel I 

should not do this, although I am doing it. 

The male students at The University of Arizona 

responded to each item on the inventory by indicating one 

or two of four possible responses concerning each function: 

(l) the Dean of Men does this; (2) the Dean of Men does not 

do this; (3) the Dean of Men should do this, although he 

does not; or (4) the Dean of Men should not do this, 

although he does do it. 

The Student Personnel Inventory (Appendix A) was 

devised by the writer. It was mainly derived from a 

similar instrument constructed by Bailey (1968). The 

Inventory also incorporated the style used by Rowen ( i960)  

which included the current function evaluation plus the 

futux-e or ideal dimension. 

Directions for completing the Inventory were 

written for the purpose of making the inventory as self-

administering as possible. (Subjects in this study under

stood what was expected of them in order to complete the 

Student Personnel Inventory properly.) 



Sources of Data 

Two groups were administered the Student Personnel 

Inventory in the present study. 

Dean of Men 

A sample of 75 student personnel administrators 

with the title "Dean of Men" at state colleges and univer

sities was administered the Inventory. These Deans of Men 

were selected from land-grant and state universities oi~ 

colleges. The Deans of Men were selected randomly from a 

list of names from the NASPA Membership Roster. Sixty-two 

Deans of Men returned the completed Inventory after the 

first mailing; eight were returned after one follow-up 

letter. A total of 70 Inventories or 93 • 3 per cent was 

tallied. 

Student 

A total sample of 375 male students at The 

University of Arizona was administered the Inventory. A 

sample of 75 students from each class was selected in a 

random manner. One hundred eleven male students returned 

the completed Inventory after the first mailing, 86 were 

retunied after one follow-up letter, and 30 were returned 

after a third mailing. A total of 227 or 6o«5 per cent was 

tallied. 



Procedure 

The procedure used in this study was: 

1. A cover letter, a copy of the Student Personnel 

Inventory, and a stamped, addressed return envelope 

were mailed to each person selected in the study. 

They were requested to complete the Inventory and 

return it to the writer. 

2. A follow-up letter, a copy of the Student Personnel 

Inventory, and a stamped, addressed return envelope 

were mailed to each person in the selection who did 

not respond to the first mailing. They were 

requested to complete the Inventory and return it 

to the writer. 

3. A third mailing was conducted in order to get the 

perceptions of those who did not respond to the 

first two mailings. 

Analysis of Data 

The following procedures were employed for the 

statistical analysis of the data in this study. 

In analyzing the hypotheses of this study, each 

group's mean score was derived for each item 011 the 

Inventory. The inference concerning differences between 

the two means was tested by a t-test with the level of 

significance (cx) equal to the .05 level. 
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The significance of the difference between the 

means of the groups in each hypothesis was obtained by 

using the formula for the t-test for the significance of 

the difference between two per cents. All raw data were 

converted into percentage units for easier visual inter

pretation and comparison. A two-tailed test at the .05 

level of significance was chosen for rejection of all the 

null hypotheses. 

Popham (1967) gives the assumption for the use of 

the t-test: 

1. The population from which each sample is drawn is 

distributed in a normal fashion. 

2. The sample must be representative of the population 

under consideration. 

Popham feels these assumptions are quite lenient and that 

"one can depart quite markedly from them and still obtain a 

t value which can be correctly interpreted [p. 139] ."  



CHAPTER IV 

ANALYSIS OF DATA 

The purpose of this investigation was to determine 

if deans of men and male students at The University of 

Arizona differed significantly in their perceptions of the 

current and ideal functions of the dean of men. 

Perceptions of the deans of men and students at 

The University of Arizona were assessed by the use of a 

Student Personnel Inventory. This inventory included the 

54 functions of the Dean of Men's Office as identified by 

Walter Bailey (1968). 

A tally of the choices of the respondents was 

completed and the appropriate statistical analysis was 

conducted at the University Computer Center at The 

University of Arizona. 

Statistical Analysis 

In order to present the data collected in a compara

tive manner, all raw score data were converted to per

centage responses for easier reader interpretation. The 

statistic which determines the significance of the differ

ence between percents and correlation coefficients was 

selected (Garrett, 195$). 

7 k 



One of  the  most  useful  appl icat ions  of  the  s tat i s 

t ic  se lected  was  i t s  usefulness  in  determining the  

s igni f icance  of  the  d i f ference  between two per  cents .  In  

much experimental  or  survey  work in  educat ion data  can be  

compi led  and presented in  per  cent  occurrence  of  a  g iven 

behavior  or  percept ion.  The s tat i s t ic  se lected  was  des igned 

to  determine  i f  the  inc idence  of  one  group's  percept ions  

was  re l iably  di f ferent  from the  other  group's  percept ions .  

In  tes t ing  a l l  nul l  hypotheses ,  the  d i f ference  

between two percentages  (P^ and Pg)  must  be  evaluated to  be  

s igni f icant ly  d i f ferent  or  not  s igni f icant ly  d i f ferent  by 

the  formula  in  Figure  1 .  The Cri t ica l  Rat io  (CR) i s  found 

by d iv id ing  the  d i f ference  between the  percentage  means  by  

the  s tandard error  of  the  percentage .  Mien the  numbers  

(N's )  in  the  samples  are  large  (30  or  more)  the  d is tr ibu

t ion of  the  CR's  i s  known to  be  normal  around the  true  

d i f ference  between the  populat ion means  (Garret t ,  1958)*  

The Cri t ica l  Rat io  or  t_  i s  evaluated by the  Table  

of  t_  for  use  in  determining the  leve l  of  s igni f icance  

(Garret t ,  1958,  P» 4^9)  •  

The  resul ts  of  the  analys is  of  each of  the  f ive  

hypotheses  are  presented and d iscussed in  the  fo l lowing 

sect ions  and tables .  Only  the  funct ions  with  s igni f icant  

Cri t ica l  Rat ios  or  t_  va lues  wi l l  be  presented under  each 

hypothes is .  An overal l  comparison by per  cent  response  
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CR or L  
( p i  -  V  - 0  

aPl - ap2 

P1 
- the per" cent 

of group 1 

occurrence of tabulated responses 

P2 
- the per cent 

of group 2 

occurrence of tabulated responses 

a-Pi - the standard 

perc entages, 

error of the difference 

group 1 

between 

ap2 - the standard 

percentages, 

error of the difference 

group 2 

between 

CR - the critical ratio or t test value 

Figure 1. Formula and Legend for the Critical Ratio or 
t_-Test of the Significance of the Difference 
Between Percentages 



between deans of men and male students at The University of 

Arizona is presented in Table I for a total evaluation 

Hypothesis One 

Hypothesis Number One stated: "When comparing the 

current functions of the dean of men, there will be no 

significant difference between perceptions of the Deans of 

Men and the male students at The University of Arizona." 

The Critical Ratio (CR) for this hypothesis was found to be 

significant at the .05 level for the functions indicated in 

Table II and the null hypothesis was rejected for these 

functions (see Table II). Fifteen functions did not meet 

the .05 level and the null hypothesis was upheld for those 

'functions . 

The Critical Ratio (CR) for Hypothesis One was 

found to be significant at the .05 level for 39 of the 5*± 

functions. Therefore, Hypothesis One is rejected in the 

case of these 39 functions. The results of this investiga

tion indicate a wide range of. differences between deans of 

men and students when comparing perceptions of current 

functions. 

Hypothesis Two 

Hypothesis Two stated: "When comparing the ideal 

functions of the dean of men, there will be no significant 

difference between perceptions of the Deans of Men and male 

students at The University of Arizona." 



Table I. Functions of the Dean of Men 

Funct ion (A) a  (B) a  (C) a  (D) a  (AD) a  (BC) a  (NR) a  

Student  Responses  

1 .  Counsel  %dLth s tudents  on soc ia l  
problems. 49 • 7 10 .1 1 • 5 1 • 5 3 • 5 12 .1 21 .6 

2. Penalize for class absences. 14 . 6 24 .1 1 .0 8 • 5 31 .2 2 • 5 18 .1 
3- Supervise health service. 4 • 5 64 • 3 2 .0 1 • 5 1 •5 5 • 5 20 .6 
4. Advise interfraternity government. 55 • 5 9 • 5 3 .0  2 • 5 6 •5 5 .0 17 . 6 
5 • Administer student loans. 15 .1 48 • 7 3 r-

• ;> 2 • 5 1 .0 5 .0 24 .1 
6. Supervise housing. 21 .6 36 .2 2 .0 6 .0  9 .0 6 .0 19 .1 
7 • Formulate curriculum. 11 .1 51 • 3 1 .0  5 • 5 5 •5 3 .0 22 . 6 
8. Conduct research in student 

problems. 

CO f̂
\ 

• 7 5 • 5 12 .1 2 • 5 2 .0 16 .1  23 .1  
9. Penalize for infractions of 

housing regulations. 39 .2 l4 .1 3 .5  9 .0  12 .1  1 .5  20 .  6  
10 .  Aid students in making academic 

adjustments. 42 .7 17 .1 5 .0 1 • 5 1 .0 9 .0  23 .6  
11. Administer social regulations. 43 .2 9 .5 1 .0 8 • 5 20 . 6 l .5  15 .6  
12. Conduct faculty meetings. 19 . 6 4-6 • 7 2 .0 4 .0  1 .0 2 .5  24 .1 
13- Penalize for infraction of social 

14. 
regulations. 47 • 7 7 .0  1 .0 6 • 5 17 .1 1 .0  19 .  6  

14. Enforce payment of student's 
private bills. 8 .0 49 • 7 1 .0 8 • 5 9 .0  3 .0  20 .6  

15- Regulate extracurricular activity 

l6. 
participation 19 .1 35 .2 2 .5  8 • 5 11 . 6 3 .5  19 .  6  

l6. Penalize for moral delinquency. 26 .6 13 .1 2 .5  12 . 6 23 . 6 1 .5  18 .1  
17. Enforce automobile regulations. 12 . 6 52 • 3 3 .0 4 • 5 8 .0  0 .5  19 . l 
18. Enforce payment of students 1 

19 

institutional bills. 34 .2 33 .2 2 .5  4 • 5 4 .5 1 .5  19 .  6  
19- Recommend students for remedial 

19 

psychiatric treatment. 21 .6 36 • 7 4 .0 6 • 5 3 .0  5 .0  23 .1  



Table I.-.-Continued Functions of the Dean of Men 

Funct ion (A) a  (B) a  (C) a  (D) a  (AD) a  (BC) a  (NR) a  

Student  Responses  

20 .  Keep copies  of  s tudents '  personal  
history records. 36 .2 13 . 6 2 .0  9 .0  17  . 6 1 • 5 20 .1  

21 .  Supervise social calendar. 34 .2 26 . 6 3 • 5 5 .0  11  .1  1 .5 18 .1  
22 .  Interview entering students for 

personal history records . l4 .6 51 • 3 3 •5 4 .0  4 .0  2  • 5 20 .1  
23. Officially administer and perform 

educational counseling. 25 .6 34 • 7 5 • 5 2 .5  3 .0  6 .0  22 . 6 
24. Keep official record of students' 

personal history. 30 .2 23 .1  1 • 5 9 .5  12 .1  3 .0  20  . 6 
25. Supervise orientation courses. 37 .7 23 .1  6 .0  k .0  2 .0  6 .0  21 .1  
26 . Supervise placement of part-time 

workers. 16 .6 46 • 7 8 .0  2 .0  1 • 5 5 .5 19 .6 
27. Penalize students for chapel or 

assembly absences. 1 .5 64 • 3 0 .5  7 .0  4 .0  0 .0  22 .6 
28.  Supervise fraternities. 46 .2 17 .1  3 .5  5 .5  7 .0  l .5  19 .1  
29- Administer penalties for unsatis

factory work. 26 .1  35 .7 0 .0 8 .5  9 .0  1  .5  19 .1  
30. Grant class absences excuses. 39 • 7 26 . 6 3 .5  3 .5  5 .5  2  .0  19 .1 
31. Penalize students for infractions 

of student organization rules. 35 .7 23 . 6 0 .5  9 .0 10 . 6 0 .5  20 .1 
32. Regulate student athletic partici

pation. 24 • 1 4i • 7 1 .5  7 .0 6 .5  0 .5  18  .6 
33. Keep copies of students' grades. 54 • 3 15 .1 1 .0 4 .0 4 .0 1 .0  20 . 6 
34. Approve party chaperones. 30 • 7 28 . 6 0 .0 9 .0 12 .1  0 .5  19 .1  
35- Counsel with students on moral 

19 

36. 
problems. 44 .2 17 . 6 5 • 5 5 .0 3 .0  3 .5  21 .1  

36. Recommend students for remedial 
medical treatment. 20 .1 4i .7 4 .5  6  .0 0 .0 6 •5 21 .1  



Table I.—Continued Functions of the Dean of Men 

Funct ion (A) a  (B) a  (C) a  (D) a  (AD) a  (BC) a  (NR) a  

Student  Responses  

37 .  Supervise vocational "follow-up" 
program. 17 .1  4o • 7 6 .0  3 .0  1 • 5 10 .  6  21  .1  

38 .  Administer student scholarships. 27 .1  4o .2  4 •5 2 .0  2  • 5 4 • 5 19 .1  
39 .  Supervise mental health clinic. 3 .0  66  .8  1 .0  5 .0  1 .0  1 • 5 21 .  6  
4o. Supervise health service. 2 .0  64-• 3 1 .0  5 .0  1 .0  3 .0  23 .6  
4i. Audit student organization books. 18 .  6  4i .2 3 .0  6  .5 4 .0  4 • 5 22 .1  
42. Recommend students for remedial 

physical education. 4 • 3 

CO 

•3 0 .0  0  .0  1 .4 4 •3 5 • 7 
43. Supervise institutional dining 

halls. 10 .  6  60  .8  1  .5  4 • 5 1 .0  1 .5  20 .1  
44. Determine admissions. 19 .1  47  -7 1 .5  5 • 5 3 .0  1  .5  21 .6  
45. Supervise and perform vocational 

couns eling. 24 .6  39 .2 4 .5  4 .0 0 .0  5 .5  22 .1  
46. Make students' class schedules. 6 .0  65  • 3 0 • 5 6 .0  1 • 5 0 .5  20 .1  
47. Supervise graduate placement. 14 .1  55 .8  0 • 5 5 .0  1 • 5 2 .5  20  .6 
48. Supervise catalogue. 18 .1  32  • 3 2 • 5 3 .0  1 .0  2 .1 21 .1 
49. Supervise physical examinations. 4 .0  67  • 3 0 .0  6  • 5 0 .0  1 .0 21 .1 
50. Advise student government. 48 .2  l4 .6 5 .0  5 .0  4 .0  3 .5  19 . 6 
51. Keep official academic records. 4i .7 32 .2 0 .5  4 .0 2 .0 1 .0 18 .6 
52. Approve faculty appointments. 20 .1 49 .2 2 .5  5 .0 3 .5  0 .0 19 .6 
53. Select faculty members. 9 • 5 56 .8 1 .0  6  .0 3 .0 0 .5  23 .1  
54. Conduct freshman orientation. 43 • 7 21 .1 5 .0  2  .0  0 .0  0 .0 7 .1  

Dean of Men Responses 

1. Counsel with students on social 
problems. 

2. Penalize for class absences. 
91. 4U 

2.9 87.1 

b __b 

2.9 

__b 

1.4 
8.6 
5.7 00 

o 



Table X.—Continued Functions of the Dean of Men 

Funct ion (A) b  (B) b  (C) b  (D) b  (AD) b  (BC) b  (NR) b  

Dean of  Men Responses  

3- Supervise health service. 5 • 7 84.3 2 • 9 - • 1 .4 5-7 
4. Advise interfraternity government. 70 .0 17.1 - I .4 2 • 9 1 .4 7.1 
5- Administer student loans. 14 • 3 74.3 -- -• 2 .9 1 .4 7.1 
6. Supervise housing. 48 . 6 37-1 -

.4 
- •  4 • 3 2 • 9 7.1 

7- Formulate curriculum. - •  8o .0  1 .4 - •  - •  11 .4 7-1 
8. Conduct research in student 

problems. 65 • 7 •
 

CO 

5 -7 -• 1 .4 12 • 9 5-7 
9- Penalize for infractions of 

housing regulations. 6l .4 21.4 -- 1 .4 5 .7 1 .4 8.6  
10. Aid students in making academic 

adjustments. 8o .0 4.3 1 .4 -• 2 • 9 1 .4 10 .0 
11. Administer social regulations. 82 • 9 8.6 -- -• 1 .4 -- 7-1 
12. Conduct faculty meetings. 2 • 9 88.6 -- -• - •  -- 8.6 
13- Penalize for infraction of social 

regulations 67 .1 15.7 -- 1 .4 7 .1 -- 8.6  
14. Enforce payment of student's 

private bills. 12 .9 68.6 -- 5 .7 7 .1 . -- 5-7 
15- Regulate extracurricular activity 

participation. 24 • 3 58.6  1 .4 - •  5 • 7 -- 10 .0 
l6. Penalize for moral delinquency. 45 • 7 31.4 -- 2 • 9 7 .1  -- 12.9  
17. Enforce automobile regulations. 28 . 6 52.9 -- 4 .3 7 .1 -- 7.1 
18. Enforce payment of students 1 

institutional bills. 25 • 7 61.4 -- 2 • 9 4 • 3 -- 5-7 
19- Recommend students for remedial 

psychiatric treatment. 87 .1 4.3 -- 1 .4 1 .4 -- 5-7 
20 . Keep copies of students' personal 

history records. 72 • 9 17.1 4 • 3 5-7 
21. Supervise social calendar. 20 .0 71.4 -- -- 2 .9 -- 5-7 



Table I.--Continued Functions of the Dean of Men 

Funct ion (A) b  (B) b  (C) b  (D) b  (AD) b  (BC) b  (NR)  

Dean of  Men Responses  

22. Interview entering students for 
personal history records. 14 • 3 74 .3  2 .9  - •  - •  2.9 5 • 7 

23- Officially administer and 
perform educational counseling. 35 • 7 52 • 9 1.4 10 .0  

24. Keep official record of students' 
personal history. 50 .0 4i .4 -- l .4 - •  - - 7 .1  

25. Supervise orientation courses. 37 .1 42 • 9 1 .4 - 1 .4 10.0  7 .1  
26. Supervise placement of part-time 

workers. 14 •3 80 .0  5 .7 

•
 

R-CM 

Penalize students for chapel or 
assembly absences. 2 • 9 90 .0  7 .1  

28. Supervise fraternities. 68 . 6 22 • 9 -- 1 .4 1 .4 - - 5 • 7 
29. Administer penalties for 

unsatisfactory work. 2 • 9 88 . 6 -- 1 .4 -- - - 7 .1 
30. Grant class absences excuses. 18 .  6  67 .1  -- 4 • 3 4 • 3 — 5 • 7 
31. Penalize students for infractions 

of student organization rules. 25 • 7 65 • 7 -- -- 2 • 9 - -  '  5 • 7 
32. Regulate student athletic partici

pation . 10 .0  82  • 9 -- -- -- 1.4 5 • 7 
33. Keep copies of students' grades. 5^ • 3 34 .3 -- -- l .4 4.3 5 • 7 
3^. Approve party chaperones. 17 .1  71 .4 -- 2 • 9 2 .9 — 5 • 7 
35. Counsel with students on moral 

problems. 88 .6  5 • 7 5 • 7 
36.  Recommend students for remedial 

medical treatment. 68 .  6  24 • 3 -- -- -- — 7 .1  
37. Supervise vocational "follow-up" 

program. 1 . 4- 91 .4 7 .1  

•
 

CO 

Administer student scholarships. 12 • 9 80 .4 1 .4 -- -- - - 7 .1  



Table I.—Continued Functions of the Dean of Men 

Funct ion (A) b  (B) b  (C) b  (D) b  (AD) b  (BC) b  (NR) b  

Dean of  Men Responses  

39- Supervise mental health clinic. 0 .0  94 .3  — - — 5 .7 
4o. Supervise health service. 4 • 3 85.7 1 .4 — 1 .4 - - 7 .1  
4i. Audit student organization books. 4 O • J 84.3 -- — 1 .4 4. 3 5 .7 
42. Recommend students for remedial 

physical education. 8 .6  84.3 -- - - -- l. 4 5 • 7 
43.  Supervise institutional dining 

halls. l4 • 3 75.7 -- 1.4 2 • 9 — 5 • 7 
44. Determine admissions. 2 • 9 88.6 -- — -- 2. 9 5 . 7 
4 5- Supervise and perform vocational 

46. 
couns eling. 18 . 6 72.9 -- - - 1 .4 1. 4 5 .7 

46. Make students' class schedules. 2 • 9 90.0  -- 1.4 -- _ _  5 • 7 
47. Supervise graduate placement. 4 • 3 90.0  5 .7 
48. Supervise catalogue. 4 • 3 90.0  5 • 7 
49. Supervise physical examinations. - 94.3 5 • 7 
50. Advise student government. 57 .1  32.9 -- - - 2 • 9 l. 4 5 • 7 
51. Keep official academic records. 8 .6 85.7 5 • 7 
52. Approve faculty appointments. l .4 87.1 1 .4 - - -- 4. 3 5 .7 
53. Select faculty members. l .4 88.6 1 .4 — -- 1. 4 7 .1 
54. Conduct freshman orientation. 58 • 6 34.3  -- — -- 7 .1 

a (A)- -The Dean of  Men does  th is ;  (B)—The Dean of  Men does  not  do  th is ;  
(C)—I fee l  the  Dean of  Men should  do th is  a l though he  doesn' t ;  (D)  I  fee l  the  
Dean of  Men should  not  do  th is  a l though he  does;  (AD)—combinat ion response;  
(BC)—combinat ion response;  (NR)—no response .  

b (A)- -I  do th is ;  (B)- -I  do  not  do  th is ;  (C)- -I  fee l  I  should  do th is  
a l though I  do not;  (D)- -I  fee l  I  should  not  do  th is  a l though I  am doing  i t ;  
(AD)—combinat ion response;  (BC)—combinat ion response;  (NR)—no response .  
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Table  I I .  Hypothes is  One--Funct ions ,  Student  Percept ion of  
Current  Funct ions ,  Deans  of  Men Percept ion of  
Current  Funct ions ,  Cri t ica l  Rat io ,  and the  Level  
of  Stat i s t ica l  S igni f icance  

Students  Deans  
Funct ion % % CR P 

The Dean does  th is  funct ion:  

1 .  Counsel  wi th  s tudents  on 
social problems. 53 • 3 91 .4 5 .15 .01 

6. Supervise housing. 30 .6 52 .8 2 .18  .05  
8. Conduct research in student 

problems. 4o • 7 67 .1 2 .88 .01 
10. Aid students in making 

academic decisions. 43 • 7 82 • 9 4 .70 .01 
11. Administer social regulations. 63 .8 84 .2  2  .84 .01 
19. Recommend students for 

remedial psychiatx~ic 
treatment. 24 .6 88 . 6 6 .84 .01 

28.  Supervise fraternities. 53 • 7 70 .0  1 • 97 .05  
35- Counsel with students on 

moral problems. 47 .2 88 . 6 5 .25  .01 
36.  Recommend students for 

remedial medical treatment. 20 .1  68  .  6  4 .54 .01 

The Dean does not do this function: 

2.  Penalize for class absence. 26 . 6 88 . 6 6 .76 .01 
3. Supervise health service. 69 .8 85 • 7 2 .36 .05  
5. Administer student loans. 53 .8  75 • 7 2 .68  .01 
7- Formulate curriculum. 54 .2  91 .4 5 .05  .01 
12. Conduct faculty meetings. 49 .2  88  . 6 5 .06  .01 
15- Regulate extracui-ricular 

activity participation. 38 • 7 58 .8  2  .  06  .05  

H
 

C
O

 
• Enforce payment of students 1 

institutional bills . 34 • 7 61 .4 2 .77 .01 
21. Supervise social calendar. 28 .1 71 .4 2 .88 .01 
25- Supervise orientation courses. 29 .1 52 • 9 3 .45 .01 
27. Penalize students for chapel 

or assembly absences. 64 .3 90 .0 3 • 75 .01 
29 . Administer penalties for 

unsatisfactory work. 37 .2  88 .  6  6  .11 .01 
30. Grant class absences excuses. 28 .  6  67 .1 3 .92 .01 
31. Penalize students for infrac

tion of student organization 
rules. 24 .1 65 .7 4 .06  .01 



85 

Table II.—Continued 

32.  Regulate  s tudent  athlet ic  
participation. 42. 2 84 .3 5 • 05 .01 

34.  Approve party chaperones. 29. 2 71 .4 4 .38  .01 
37.  Supervise vocational "follow-

up " program. 51. 3 91 .4 5 • 35 .01 

• 

00 

Administer student scholar
ships . 44. 7 80 .0  4 .20 

H
 
0
 

•
 

39.  Supervise mental health 
clinic. 68.  3 94 • 3 4 .10 .01 

4o. Supervise health services. 67.  3 85 • 7 2 .67  .01 
4l. Audit student organization 

books. 45. 7 88 .  6  5 •39 • 0 1  

42. Recommend students for 
remedial physical education. 55- 8 85  • 7 3 .95 .01 

44. Determine admissions. 49.  3 91 .4 5 .54 .01 
45. Supervise and perform voca

tional counseling. 44. 7 74 • 3 3 .4i .01 
46. Make student's class 

schedules. 65.  8 90 .0  3 • 58 .01 
47. Supervise graduate placement. 58.  3 90 .0  4 .40 .01 
48. Supervise catalogue. 54. 3 90 .0  4 .8.1 .01 
h A xy . Supervise physicctl examina

tions . 68. 3 94 • 3 4 .10 .01 
51. Keep official academic 

records. 33-2 85 • 7 5 • 97 .01 
52.  Approve faculty appointments. 49. 3 91 .4 5 .54 .01 
53- Select faculty members. 57. 2 90 .0  4 • 50 .01 



The Critical Ratio (CR) for Hypothesis Two was 

found to be significant at the .05 level for the functions 

identified in Table III. The null hypothesis was rejected 

for these functions. Forty-one functions did not meet the 

.05 level of significance and the null hypothesis was 

upheld for those functions (see Table III). 

Hypothesis Two was rejected at the .05 level for 

13 of the 5'i identified functions of the dean of men. The 

null hypothesis was upheld for the other* 4l functions. It 

is concluded that deans of men and students have more 

agreement when considering the ideal functions than when 

considering the current functions. 

Hypothesis Three 

Hypothesis Three stated: "When comparing the 

current functions with the ideal functions of the dean of 

men, there will be no significant difference in percep

tions among male students at The University of Arizona." 

The Critical Ratio (CR) for this hypothesis was 

found to be significant at the .05 level for the functions 

identified in Table IV. The null hypothesis was rejected 

for those functions. Forty-three functions did not meet 

the .05 level of significance and the null hypothesis was 

upheld for those functions (see Table IV). 
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Table  I II .  Hypothes is  Two—Funct ions ,  Student  Percept ion 
of  Ideal  Funct ions ,  Deans  o f  Men Percept ion of  
Ideal  Funct ions ,  Cri t ica l  Rat io ,  and the  
Level  o f  Stat i s t ica l  S igni f icance  

Students  D e  ans  
Funct ion °/o C >/o CR P 

The Dean of  Men should  do th is  funct ion:  

1. Counsel  wi th  s tudents  on 
soc ia l  problems.  61 .8  91 .4 4 .28  .01  

6. Supervise  hous ing .  23  .6  51 .4 2 .62  .01  
8 .  Conduct  research in  s tudent  

problems.  64.3 84 • 3 2 • 79 .01  
9. Penal ize  for  infract ions  of  

hous ing  regulat ions .  35.2 61 .4 2 • 72 .01  
10 .  Aid  s tudents  in  making 

academic  dec is ions .  55.3 82 .9 3 .56  .01  
11. Adminis ter  soc ia l  regula

t ions  .  37-2 82 • 9 5 .26  .01  
13. Penal ize  for  infract ion of  

soc ia l  regulat ions .  43.2 65 .7 2 .46 .05  
l6. Penal i se  for  moral  de l in

quency .  20 .1  42 .9 2 .  06  .05  
19- Recommend s tudents  for  

remedial  psychiatr ic  
treatment .  24.1 85 • 7 6 .45 .01  

24. Keep o f f ic ia l  record of  
s tudents  1  personal  

28. 
history .  25 .1  48 .6 2 .22 .01  

28. Supervise  fraterni t ies .  45.7 67 .1 2 •39 .05  
35. Counsel  wi th  s tudents  on.  

moral  problems.  48.2 88 .6 5 .16  .01  
36. Recommend s tudents  for  

remedial  medical  treatment  .  25 .1  68 . 6 4 • 31 .01  
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Table IV. Hypothesis Three--Functions, Student Perception 
of Current Functions , Student Pei~ception of 
Ideal Functions, Critical Ratio, and the Level 
of Statistical Significance 

Students Students 
Currently Ideally 

Function % % CR P 

The Dean, of Men does this function: 

2 . Penalize for class 
abs enc es. 45-7 9 . 6 2 .93 .01 

8. Conduct research in 
student problems. 40.7 64 • 3 3 .34 .01 

9. Penalize for infractions 
of housing regulations . 51.3 35 .2 2 .08 .05 

11. Administer social regula -
tions. 63.8 37 .1 3 .65 .01 

13. Penalize for infraction 
of social regulations. 64.8 43 .2 3 •13 .01 

to
 

tp
- • Keep official record of 

students' personal 
history. 42.2 25 .1 1 • 99 .05 

31. Penalize students for 
infractions of student 
organization rules. 46.2 27 .6 2 .23 .05 

34. Approve party chaperones 42.7 22 .1 2 .32 .05 

The Dean of Men does not do this function: 

2. Penalize for class 
abs enc e. 26.6 66 .6 4 • 91 .01 

6. Supervise housing. 42.2 57 .2 2 .01 .05 
9. Penalize for infractions 

of housing regulations . 15.6 36 • 7 2 .14 • 05 
11. Administer social regula -

tions. 11.1 4o .2 2 .56 .05 
15- Regulate extracurricular 

l6. 
activity participation • 38.7 58 .8 2 • 74 .05 

l6. Penalize for moral 

24. 
delinquency. 16.6 52 .8 3 .65 .01 

24. Keep official record of 
students' personal 
history. 26.1 47 • 7 2 .56 .05 
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Table XV.--Continued 

31. Penalize students for 
infractions of student 
organization rules. 24.1 

3 4. Approve party cliaperones . 29.1 
43.7 2.26 .05 
50.2 2.59 .01 



90 

Hypothesis Three was rejected at the .05 level of 

significance for 11 of the 5^t identified functions of the 

dean of men. Six of the functions were rejected in both 

the positive and negative evaluations (see Table IV). It 

is concluded from the findings that students believe the 

dean of men is too deeply involved in regulatory, social, 

and personal functions when comparing the current func

tions with the ideal functions. 

Hypothesis Four 

Hypothesis Four stated: "When comparing the 

current functions with the ideal functions of the dean of 

men, there will be no significant difference in percep

tions among Deans of Men." 

The Critical Ratio (CR) for Hypothesis Four was 

found to be significant at the .05 level for the func

tions identified in Table V. Fifty-three functions did 

not meet the .05 level of significance and the null 

hypothesis was upheld for those functions (see Table V). 

Hypothesis Four was rejected at the .05 level of 

significance for only one of the 5^ identified functions of 

the dean of men. With only one function rejecting the null 

hypothesis, it is concluded that there is general agreement 

among deans of men when comparing their current functions 
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Table V. Hypothesis Four—Function, Deans of Men Percep
tion of Current Functions, Deans of Men Percep
tion of Ideal Functions, Critical Ratio, and the 
Level of Statistical Significance 

Currently Ideally 
Does Should 

Function—The Dean of Men °/o % CR P 

8. Conduct research in 
student problems. 67.1 84.3 2.07 .05 

with what the ideal functions should be . It also indicates 

the deans of men seemed to be satisfied with their present 

functions and desired no significant change in their role 

or functioning. 

Hypothesis Five 

Hypothesis Number Five stated: "When comparing the 

current functions as perceived by male students at The 

University of Arizona with the ideal functions as perceived 

by deans of men, there will be no significant difference in 

perceptions; when comparing the current functions as per

ceived by deans of men with the ideal functions as perceived 

by male students at The University of Arizona, there will 

be no significant difference in perceptions. 

The Critical Ratio (CR) for Hypothesis Five was 

found to be significant at the .05 level for the functions 

identified in Table VI. Forty-two functions did not meet 
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Table VI. Hypothesis Five—Functions, Student Perception 
of Current Functions, Deans of Men Perception of 
Ideal Functions, Critical Ratio, and the Level 
of Significance; Deans of Men Perception of 
Current Functions, Student Perception of Ideal 
Functions, Critical Ratio, and the Level of 
Significance 

Currently Ideally 
Does Should Do 

Function °/o °/o CR P 

Students Deans 

1. Counsel with students 
on social problems. 53.3 91.4 5 • 15 .01 

6. Supervise housing. 30.7 51.4 2 .03 .05 
8. Conduct research in 

student problems. 40.7 • 

CO 

5 .18 .01 
10. Aid students in making 

academic decisions. 43 • 7 82.9 4 .70 .01 
li. Administer social regu

lations . 63.8 82.9 2 .62 .01 
19- Recommend students for 

remedial psychiatric 
treatment. 24.6 85.7 6 .43 .01 

35. Counsel with students 
on moral problems. 47.2 88.6 5 .25 .01 

36. Recommend students for 
remedial medical 
treatment. 20.1 68.5 4 • 54 .01 

Deans Students 

1. Counsel with students 
on social problems. 91.4 61.8 4 .28 .01 

6. Supervise housing. 52.9 23.6 2 .76 .01 
9. Penalize for infractions 

of housing regulations . 67.1 35.1 3 .39 .01 

H
 

O
 

•
 

Aid students in making 
academic decisions. 82 .9 55.2 3 .56 .01 

•
 

H
 
H
 Administer social regu

lations . • 

CO 

37.2 5 .47 .01 
13. Penalize for infraction 

16. 
of social regulations. 74.3 43.2 3 • 55 .01 

16. Penalize for moral 
delinquency. 52.9 20.1 2 .99 .01 

19- Recommend students for 
remedial psychiatric 
treatment. 88.6 24.1 6 .86 .01 



Table VI.--Continued 
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2'i. Keep official record of 
students 1 personal 
history. 

28. Supervise fraternities. 
36. Recommend students for 

remedial treatment. 

50.0 25 .1 2. 36 .01 
70 .0 45.7 2.75 .01 

68.6 25.1 4.31 .01 
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the .05 level of significance and the null hypothesis was 

upheld for those functions (see Table VI). 

Hypothesis Five was rejected at the .05 level of 

significance for 12 of the 5^ identified functions of the 

dean of men. Six of the functions were rejected in both 

forms of analysis: (l) perceptions of current functions by 

students when compared with perceptions of ideal functions 

by deans of men, and (2) perception of current functions by 

deans of men when compared with the perceptions of ideal 

functions by students. 

All other functions did not meet the .05 level of 

significance and the null hypothesis was upheld for those 

functions. 

It is concluded from the results that students and 

deans differ in their perceptions of current functions when, 

compared with the other group's perceptions of ideal func

tions. The data indicated the significant differences 

centered around functions relating to social control, 

supervision, and referral of students for remedial medical 

or psychiatric help. 

Discussion 

The general hypothesis for this study stated the 

belief that there would be a significant difference in the 

perceptions of male students at The University of Arizona 

and the deans of men at similar institutions when comparing 

current and ideal functions of the Dean of Men. 



The comparison of perceptions of current functions 

contained the most significant number of differences in the 

five hypotheses studied. Thirty-nine functions out of a 

total of 5^ had a significant difference between the per

ceptions of deans of men and students. At least five 

functions were identified as being significantly different 

in each of the following areas: counseling, discipline, 

student activities, academic, and administration. This 

large number of significant differences indicated a lack of 

agreement and understanding between deans of men and stu

dents as to the actual functioning of the office. 

When asked to disclose perceptions of what the 

ideal functions of the office should be, the deans of men 

and students were closer in their responses. Although the 

deans and students had more general agreement on ideal 

functions, 13 functions still differed significantly. 

These functions were mainly in the supervisory and disci

plinary realm. 

When the male students at The University of Arizona 

were asked to compare their perceptions of current func

tions with their perceptions of the ideal functions, there 

was even more agreement. Only 11 of the items differed 

significantly. Again, these functions centered around 

enforcement of regulations, supervision, and discipline. 

In all of these functions less than 50 per cent of the male 

students ideally want the dean to perform the regulatory 
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type functions. The students indicated a desire for the 

dean of men to conduct more research in student problems. 

The deans of men had almost total agreement when 

asked to compare perceptions of current functions with 

their perceptions of ideal functions. Only one function 

was significantly different. The Deans agreed that they 

should do more in the area of research in student-related 

problems. The supervisory and disciplinary functions were 

supported as functions of the office. 

When the deans of men and students were asked to 

compare perceptions of current functions with the other 

perceptions of ideal functions, 12 functions were signifi

cantly different. Again, research into student problems 

received attention along with the regulatory and super

visory functions. 

Role of the Dean of Men 

The percentages of the functions actually performed 

by deans of men were compared (Table VII). In Bailey's 

(1968) study deans of men in 1935 were compared with deans 

of men in 1967* The total "N" for the 1935 group was 278 

while the 19^7 group included an "N " of 23^ • Both of these 

groups included deans of men from all types of colleges and 

universities. The 1970 group of deans of men totaled an 

"NM of 70 but only in state colleges and universities. 
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Table VII. Percentages of the Functions of the Deans of 
Men in 1935, 1967, and 1970 

1935 1967 1970 
Group Group Group 

Function % % % 

Counsel with students on social 
problems. 98 99 91 

Penalize for class absences. 55 18 3 
Supervise health service. k9 28 6 
Advise interfraternity government. 96 68 70 
Administer student loans. 65 25 14: 
Supervise housing. 91 39 4 9 
Formulate curriculum. 32 5 0 
Conduct research in student problems. 90 58 66 
Penalize for infractions of housing 
regulations. 88 85 61 

Aid students in making academic 
adjustments. 86 86 80 

Administer social regulations. 85 90 83 
Conduct faculty meetings. 17 k 3 
Penalize for infraction of social 
regulations. 84 91 67 

Enforce payment of students' private 
bills . 84 23 13 

Regulate extracuri-icular activity 
13 

participation. 82 k2 2 k 
Penalize for moral delinquency. 81 76 46 
Enforce automobile regulations. 78 55 29 
Enforce payment of students 1 

institutional bills. kj 30 26 
Recommend students for remedial 
psychiatric treatment. 76 77 87 

Keep copies of students » personal 
history records 75 75 73 

Supervise social calendar. 73 kk 20 
Interview entering students for 

personal history records. 72 22 14 
Officially administer and perform 

educational counseling. 71 k2 36 
Keep official record of students 1 

personal history. 70 63 50 
Supervise orientation courses. 70 '*9 37 
Supervise placement of part-time 

'*9 37 

workers 68 21 Ik 
Penalize students for chapel or 

assembly absences. 66 16 3 
Supervise fraternities. 93 67 69 
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Administer penalties fox-
unsatisfactory work. 64 8 3 

Grant class absence excuses. 64 44 19 
Penalize students for infractions of 
student organization rules. 64- 44 26 

Regulate student athletic participa
tion . 6o 10 10 

Keep copies of students' grades. 59 65 54 
Approve party chaperones. 34 50 17 
Counsel with students on moral 

problems. 97 95 89 
Recommend students for remedial 
medical treatment. 55 70 69 

Supervise vocational "follow-up" 
program. 55 10 1 

Administer student scholarships. 52 19 13 
Supervise mental health clinic. 52 6 
Supervise health service. /±9 20 4 
Audit student organization books . 48 14 4 
Recommend students for remedial 

physical education. 44 11 9 
Supervise institutional dining halls. 44 26 14 
Determine admissions. 43 17 3 
Supervise and perform vocational 

counseling. 77 42 19 
Make students 1 class schedules 4l 6 3 
Supervise graduate placement. 47 9 4 
Supervise catalogue. 48 l 4 
Supei"vise physical examinations. 33 4 
Advise student government. 91 73 57 
Keep official academic records. 28 6 9 
Approve faculty appointments. 25 2 1 
Select faculty members. 22 2 1 
Conduct freshman orientation. 85 62 59 



Although the following comparisons were not part of 

the original proposal, a comparison of these groups seemed 

valuable. 

As previously stated, the overall comparison of 

functions is located in Table VII. In Tables VIII through 

XII the functions have been broken down into sub-groups 

including the disciplinary, counseling, student activity, 

administrative, and academic functions of the dean of men. 

These tables include the percentages of deans of 

men performing the particular functions during studies 

conducted in 1935, 19^7, and 1970* The development of the 

dean of men's role over a period of 35 years is examined. 

Tables VIII through XII also include replication of data 

relating to the five hypotheses presented earlier in this 

study. Thus, the development of the dean of men's func

tions plus the relationship of the current and ideal 

dimensions between students and deans of men are presented 

in the same table for comparative purposes. 

Deans of men are still active in the field of 

discipline in state colleges and universities. Over 50 per 

cent were still involved in regulatory functions dealing 

with housing and social activities. However, disciplinary 

functioning seemed on the decline with some categories 

almost disappearing from the list. Such items as penaliz

ing for class absences, assembly absences, and unsatis

factory academic work have been turned over to other 
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Table VIII. Disciplinary Functions of the Dean of Men, 
Percentage of the Functions in 1935, 1967, and 
1970, and Level of Significance (P) for Each 
of the Five Hypotheses Relating to the 
Function 

Significance Level 
(P) 

Deans % — 
Disciplinary Hypothesis 
Functions 1935 1967 1970 #1 #2 # 3 frh #5 

Penalize for class 
abs ence. 55 18 3 * * ns # * ns 11s 

Penalize for infrac
tions of housing-
regulations . 88 85 61 ns ns * ns * * 

Penalize for infrac
tion of social 
regulations. 84- 91 67 * * * * * ns * * 

Enforce payment of 
students' private 
bills. 

-^
r CO 

23 13 ns ns ns ns ns 
Penalize for moral 

delinquency. 81 76 46 ns * * * ns * * 

Enforce automobile 
regulations. 78 55 29 ns ns ns ns ns 

Enforce payment of 
students 1 institu
tional bills. 43 30 26 * * ns ns ns ns 

Penalize students for 
chapel or assembly 
abs enc es. 66 10 3 * * ns ns ns ns 

Administer penalties 
for unsatisfactory 
work. 64 8 3 * * ns ns ns 11s 

Penalize students for 
infractions of 
student organiza
tional rules. 64 44 26 * * ns * ns ns 

Note:—1935 Deans of Men, N = 278; 1967 Deans of 
Men, N = 234; 1970 Deans of Men, N = 70 (State College and 
State University Deans, 1970). 

*P = .05. 

**P = .01. 

ns = Not Significant. 
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Table IX. Counseling Functions of the Dean of Men, Per
centages of the Functions in 1935, 1957, and 
1970, and the Level of Significance for the Five 
Hypotheses Relating to the Functions 

Deans % 

Significance Level 
(P) 

Hypothesis 
Counseling Functions 1935 19&7 1970 #1 #2 #3 #5 

Counsel with students 
on social problems. 98 99 91 ** ** 11s ns ** 

Aid students in making 
academic adjustments. 86 86 80 ** ** ns ns ** 

Recommend students for 
remedial psychiatric 
treatment. 76 77 87 ** ** ns ns ** 

Interview entering 
students for 
personal history 
records . 72 22 l4 ns ns ns ns rxs 

Officially administer 
and perform educa
tional counseling. 71 ^2 36 11s ns ns ns ns 

Counsel with students 
on inoi~al problems. 97 95 89 ** ** 11s ns ** 

Supervise and perform 
vocational coun
seling. 77 ^2 19 ** ns ns ns ns 

Note:--1935 Deans of Men, N = 278; 1967 Deans of 
Men, N = 1970 Deans of Men, N = 70 (State College and 
State University Deans, 1970). 

**P = .01. 

ns - Not Significant. 
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Table X. Student Activity Functions of the Dean of Men, 
Percentages of the Functions in .1935 , 19^7, and 
1970, and the Level of Significance for the Five 
Hypotheses Relating to the Functions 

Significance Level 
(P) 

Deans % 
Student Activity Hypothesis 

Functions 1935 1967 1970 #1 #2 #3 #*t #5 

Advis e interfrat ernity 
government. 96 68 70 ns 11s ns ns ns 

Regulate extracurricu
lar activity 
participation. 82 I 1:2 2 k * ns * ns ns 

Supexnvise social 
calendar. 73 kk 20 * * ns ns ns ns 

Supex-vise frater
nities . 93 67 69 • ns ns * * 

Regulate student 
athletic participa
tion . 60 10 10 * * ns ns ns ns 

Approve party 
3zi chaperones. 3zi 50 17 * * ns * * ns ns 

Advise student govern
ment . 91 73 57 ns ns ns ns ns 

Note:--1935 Deans of Men, N - 278; 1967 Deans of 
Men, N = 23^; 1970 Deans of Men, N - 70 (State College and 
State Univei-sity Deans, 1970). 

*P - .05. 

**P = .01. 

ns = Not Significant. 
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Table XI. Administrative Functions of the Dean of Men, 
Percentage of the Functions in 1935, 1967, and 
1970, and the Level of Significance for the Five 
Hypotheses Relating to the Functions 

Significance Level 
(P) 

Deans % 
Administrative Hyjiothesis 
Functions 1935 1967 1970 #1 #2 #3 //4 #5 

Administer student 
loans. 65 25 l4 * * ns ns ns ns 

Supervise housing. 91 39 49 * * * * ns * * 

Administer social 
regulations. 85 90 83 * * * * ns ns ns 

Supervise orientation 
courses. 70 49 37 * * ns ns ns ns 

Supervise placement of 
part-time -workers. 68 21 l4 ns ns ns ns ns 

Supervise vocational 
"follow-up" program. 55 10 1 * * ns ns ns ns 

Administer student 
scholarships. 52 19 13 * * ns ns ns 11s 

Supervise mental 
health clinic. 52 6 0 * * ns ns ns ns 

Supervise health 
clinic. 20 6 ns ns ns ns 

Supervise institutional 
dining halls . 44 26 l4 ns ns ns ns ns 

Supervise graduate 
placement. 47 9 4 * * ns ns ns ns 

Supei'vise catalogue. 48 1 4 * * ns ns ns ns 
Supervise physical 

examinations. 33 4 0 * * ns ns ns ns 

Note:--1935 Deans of Men, N = 278; 1967 Deans of 
Men, N = 234; 1970 Deans of Men, N = 70 (State College and 
State University Deans, 1970). 

*P = .05. 

**P - .01. 

ns = Not Significant. 
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Table XII. Academic Functions of the Dean of Men, Per
centage of the Functions in 1935, 19^7, and 
1970, and the Level of Significance for the 
Five Hypotheses Relating to the Functions. 

Significance Level 
(P) 

Deans % 
Hypothesis 

Academic Functions 1935 19&7 1970 #1 #2 #3 #4 #5 

FormuIat e curriculum. 32 5 0 * * ns ns ns ns 
Conduct faculty 
meetings. 17 4 3 * * ns ns ns ns 

Grant class absence 
excuses. 64 44 19 $ ^ ns ns ns 11s 

Make students 1 class 
schedules. 4i 6 3 * V ns ns ns ns 

Keep official academic 
records. 28 6 9 * * ns ns ns ns 

Approve faculty 
appointments. 25 2 1 * * ns ns ns ns 

Select faculty 
members. 22 2 1 $ * ns ns ns ns 

Note:--1935 Deans of Men, N = 278; I967 Deans of 
Men, N = 234; 1970 Deans of Men, N = 70 (State College and 
State University Deans, 1970). 

**P = .01. 
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agencies or have been eliminated from the list of penalties 

at the state college and university campuses. 

Deans of men were still involved in the enforcement 

phase of paying student bills and automobile regulations. 

They also were involved in penalizing for moral delinquency 

but to a lesser extent than the earliei- deans. 

The counseling function continued to receive a 

high priority with the deans of men. They professed 

counseling with students on social and moral questions. A 

sizeable number of deans counseled with students on 

academic matters which still ties the dean to the academic 

community. Such functions as interviewing students for 

personal history, vocational counseling, and educational 

counseling received less attention from deans of men at 

state colleges and universities. Items in Table IX indi

cated that deans of men were fairly consistent in function

ing when comparing the 19&7 and 1970 groups. 

Results found in Table X indicated the dean of men 

is less involved in the social aspects of student activities 

than were the earlier deans. Such items as the regulation 

of extracurricular participation, supervising the social 

calendar, approving party chaperones, and regulation of 

student athletic participation were performed by less than 

20 per cent of the deans. Deans of men were still active 

in advising interfraternity government and supervising 

fraternities. 
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The data in Table XI indicated the dean of men was 

less involved in administrative functioning than were the 

early deans. The deans were still active in supervision of 

student housing and administering social regulations. All 

other administrative functions have diminished markedly 

from those of the early deans. 

The deans of men were still tied to the academic 

community in academic counseling and academic adjustment. 

However, all other academic functions showed a continuing 

decline from those of the earlier deans. Not one dean in 

the 1970 group was involved in the formulation of curricu

lum, and only three per cent conducted any type of faculty 

meeting. Bailey (1968) indicated a danger in separating 

the student personnel area from the affairs of the faculty 

and classroom. Most authorities agreed that relations are 

more satisfactory when the dean of men is viewed in a 

scholarly manner by the faculty than when he is judged to 

be something less or greater than the faculty. 

Summary 

Statistical analyses of the results of this study 
c 

have indicated several significant differences between the 

perceptions of deans of men and male students at The 

University of Arizona when comparing current and ideal 

functions of the office of the Dean of Men. 
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The greatest area of perceptual difference occurred 

when comparing perceptions of the current functions of the 

deans of men offices. The deans of men and students had 

more perceptual agreement when comparing ideal functions of 

the office. The deans of men indicated almost total 

perceptual agreement when comparing current with ideal 

functioning of the office. 

The deans of men were still active in the fields of 

discipline and counseling. Students viewed them operating 

more in the area of discipline and control and less in the 

field of counseling. Deans indicated they operate more in 

the area of counseling and less in the field of discipline. 

The administrative, student activity, and academic 

functions of the dean of men continued to decline while 

being assimilated by other agencies on campus. 



CHAPTER V 

SUMMARY AND CONCLUSIONS 

Today's dean of men has a variety of functions and 

responsibilities in the university setting. At least one 

area of commonality seems to exist when examining his 

office and functions; this area is the perceptual dif

ferences which the literature suggests exist between deans 

of men and the students of the university. 

The present study was devised to determine whether 

significant differences did exist between students and 

deans of men when considering the current and ideal 

functions of the office. The purpose of the inventory 

portion of this study was to objectively assess the current 

role of the dean of men and to examine the differences of 

perception between the deans of men when comparing the 

current and ideal functions of the dean of men. 

Description of Procedures Used 

The foregoing problem was investigated by obtaining 

data relative to the current and ideal functioning of the 

dean of men. Participants in the study were asked to 

respond to a Student Personnel Inventory which asked for 

their perceptions relating to the current and ideal 

functions of the dean of men. 

108 
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A sample of 75 student personnel administrators 

with the title "Dean of Men" at state colleges and 

universities was administered the Student Personnel 

Inventory. The Deans of Men were selected randomly from 

a list of names from the NASPA Membership Roster. A total 

of 70 Inventories or 93 • 3 per cent was tallied. 

A total sample of 375 male students at The 

University of Arizona was administered the Inventory. A 

sample of 75 students from each class was selected in a 

random manner. A total of 227 or 60.5 per cent was tallied. 

Assessment of the mean perceptual level for each 

group and function was made by use of a Student Personnel 

Inventory. This instrument was composed of 5^ functions 

identified with the dean of men's office. Each participant 

indicated his perception for the items on the instrument. 

The Student Personnel Inventory is a self-administering 

instrument with the direction for administration heading 

the inventory. Distribution was accomplished by mailing 

the inventory to the randomly selected deans of men at 

state colleges and universities and male students at The 

University of Arizona. 

Principal Findings and Conclusions 

This study was based 011 the general hypothesis that 

there is a difference in the perceptions of male students 

at The University of Arizona and the deans of men at 
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similar institutions when comparing current and ideal 

functions of the office of the Dean of Men. 

The following null hypotheses were tested in order" 

to provide a determination concerning the general hypoth

eses. 

Hypothes.is 1 

When comparing the current functions of the dean of 

men, there will be no significant difference between per

ceptions of the deans of men and the male students at The 

University of Arizona. 

Hypothesis 2 

When comparing the ideal functions of the dean of 

men, there will be no significant difference between per

ceptions of the deans of men and male students at The 

University of Arizona. 

Hypothesis 3 

When comparing the current functions with the ideal 

functions of the dean of men, there will be no significant 

difference in perceptions among male students at The 

University of Arizona. 

Hypothesis h 

When comparing the current functions with the ideal 

functions of the dean of men, there will be no significant 

difference in perceptions among deans of men. 
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Hypothesis 5 

When comparing the current functions as perceived 

by male students at The University of Arizona with the 

ideal functions as perceived by deans of men, there will be 

no significant difference in perceptions; when comparing 

the current functions as perceived by deans of men with the 

ideal functions as perceived by male students at The 

University of Arizona, there will be no significant differ

ence in perceptions. 

Each function had a chance to be rejected on five 

hypotheses. At least one function was rejected for each of 

the five hypotheses. Thus, it is concluded that deans of 

men and male students differ in their perceptual evaluation 

of the functions of the dean of men. 

Looking at the results of the study, several con

clusions are provisionally warranted: 

1. Deans of men and male students differ most in their 

perception of current functions. This possibly 

indicates a lack of understanding on the part of 

students concerning the actual functioning of the 

dean of men's office. The areas of perceptual dif

ference included all five roles of the dean of men: 

counseling, discipline, student activity, adminis

tration, and academic. 



Deans of men and male students differed in several 

perceptions of ideal functions, but at a lesser 

degree than the current function. There is more 

agreement between the two groups considering what 

the ideal functions should be. The main area of 

perceptual difference concerns the disciplinary and 

regulatory functions of the dean's office. 

Male students differ on a few items in their per

ceptual comparison of current functioning of the 

dean of men with what the ideal functions should be. 

Again, the main area of perceptual difference 

concerns the disciplinary and regulatory functions. 

Students indicate the dean of men should be less 

involved in the disciplinary and regulatory func

tions and more involved in counseling and orienta

tion activities. 

Deans of men have perceptual agreement when 

comparing current and ideal functions of the 

office. This result indicates satisfaction among 

deans relating to the current functioning of their 

office at the state colleges and universities. 

The deans 1 perceptual evaluation of current func

tions differs on sevei-al occasions with the 

students' perceptual evaluation of ideal functions. 

These differences center around the areas of 

supervision and discipline. The students' 
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perceptual evaluation of current functions differs 

with the deans 1 perceptual evaluation of ideal 

functions on a few items dealing with discipline, 

counseling, and research. 

6. Both deans of men and male students agree that the 

dean of men should be more involved in research 

related to student problems and action. 

7. The counseling and disciplinary roles of the dean 

of men are still paramount to his office. His 

academic, student activity, and administrative 

roles have continued to diminish through the years. 

Implications for the Dean of Men 

It appeared that there is a definite lack of under

standing and knowledge on the part of students when con

sidering the current functions of the dean of men. Although 

the dean of men may still be classified as a "generalist, 11 

his duties and functions are becoming narrowed and more 

specific. Other student personnel units have taken over 

some of the early dean's duties. 

The dean of men is still recognized as the "campus 

watch-dog," but, at the same time, approximately 50 per 

cent of the students polled recognized the counseling 

function of the dean. In order to impart more information 

and knowledge to the students regarding the functions of 
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his office, the following items are offered as possible 

avenues of communication: 

1. An effective orientation program involving small 

discussion groups should be established. The 

summer guidance program at The University of 

Arizona offers an opportunity for small group work 

and communication. 

2. The use of- educational media including the campus 

newspaper, student handbooks, fliers, and tele

vision could aid in the dissemination of informa

tion relating to the dean of men's functions. 

3. Visitation to fraternities, dormitories, clubs, and 

other campus organizations could make the dean of 

men more "visible" and could increase student 

access to his person. The assistant deans could 

aid greatly in this area of communication. 

4. The dean of men should strive to participate in 

student forums and other positive programs. This 

would possibly make his disciplinary function more 

acceptable in light of his involvement in positive 

programs on campus. 

5.  The dean of  men should endeavor to attend campus 

activit ies ,  both athletic and cultural ,  to increase 

his  "visibil i ty" to the student body and to relate 

to the entire student body.  
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6. The dean of men should make an effort to be 

involved in research relating to student problems 

and needs. Students indicated a desire for the 

dean to be more active in the research area. 

Recommendations for Further Research 

In order to supplement and clarify the findings of 

this study, it is recommended that: 

1. The present type of study be replicated with other 

' student personnel positions at The University of 

Arizona. 

2. The present study be replicated with representative 

samples drawn from more diverse student populations 

geographically. The purpose of the replication 

would be to determine if the samples used in this 

study were typical of students. 

3. A study be initiated to determine alternative 

methods of conducting the regulatory and discipli

nary functions of the dean of men. 

4. A study be initiated to determine effective methods 

to acquaint students with the functions of student 

personnel services that affect their daily living. 

5. A study be initiated which would evaluate the 

functions of the dean of men subject to behavioral 

objectives and the goals of the institution. 
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6. A longitudinal study using the present functions 

and groups be initiated for the purpose of 

evaluating the development of the office and 

student opinion. 

7« Deans of men become more active in research 

relating to their position and functioning. This 

would satisfy the evaluation of both students and 

deans of men. 



APPENDIX A 

FUNCTIONS OF THE DEAN OF MEN, STUDENT RESPONSE 

Instructions: Below is a list of functions performed by 
deans of men in colleges and universities. 

Columns (A) and (B) provide space for 
indicating whether or not you, as a student 
perceive the dean performing that function. 

Columns (C) and (D) provide space for you to 
indicate your opinion regarding the particu
lar function. 

Please indicate by a («/) in the appropriate 
column or columns how you perceive that 
particular function. Each function may 
require two checks. 
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Functions 

(A) (B) (C) (D) 

1. 1. Counsel with students on 
social problems. 

2. 2. Penalize for class 
abs ences. 

3. Supervise health service. 
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Office 
Use Only (A) (B) (C) (D) Functions 

k. k. Advise interfraternity 
government. 

5. Administer student loans. 

6. 6. Supervise housing. 

7- 7. Formulate curriculum. 

8. 8. Conduct research in 
student problems. 

9- 9• Penalize for infractions 
of housing regulations. 

•
 

o
 
H
 10. Aid students in making 

academic adjustments. 

11. 11. Administer social regula
tions . 

12. 12. Conduct faculty meetings. 

13. 13* Penalize for infraction of 
social regulations. 

l4. 1k. Enforce payment of 
student's private bills. 

15- 15« Regulate extracurricular 
activity participation. 

l6. l6. Penalize for moral 
delinquency. 

17. 17* Enforce automobile regula
tions . 

18. l8. Enforce payment of 
students 1 institutional 
bills. 

19. 19. Recommend students for 
remedial psychiatric 
treatment. 



119 

Office 
Use Only (A) (B) (C) (D) Functions 

20. 20. Keep copies of students' 
personal history 
records. 

21. 21. Supervise social calendar. 

22. 22. Interview entering 
students for personal 
history records. 

23. 23. Officially administer and 
perform educational 
couns eling. 

2k. 2k. Keep official record of 
students 1 personal 
history. 

25. 25. Supervise orientation 
cours es. 

26 . 26. Supervise placement of 
part-time workers. 

27. 27. Penalize students for 
chapel or assembly 
abs ences. 

28. 28. Supervise fraternities. 

29. 29. Administer penalties for 
unsatisfactory work. 

30. 30. Grant class absences 
excus es. 

31. 31. Penalize students for 
infractions of student 
organization rules. 

32. 32. Regulate student athletic 
participation. 

33. 33« Keep copies of students' 
grades. 

34. 34. Approve party chaperones. 
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Office 
Use Only (A) (B) (C) (D) Functions 

35. 35« Counsel with students on 
moral problems. 

36. 36. Recommend students for 
remedial medical treat
ment . 

37. 37* Supervise vocational 
"follow-up" program. 

38. 38. Administer student 
scholarships. 

39- 39* Supervise mental health 
clinic. 

4o. 40. Supervise health service. 

4i. 4l. Audit student organization 
books. 

42 . 42. Recommend students for 
remedial physical 
education. 

43.  43. Supervise institutional 
dining halls. 

44. 44. Determine admissions. 

45. 45. Supervise and perform 
vocational counseling. 

46. 46. Malce students' class 
schedules. 

47. 47. Supervise graduate 
placement. 

48. 48. Supervise catalogue. 

49. 49. Supervise physical 
examinations. 

50. 50. Advise student government. 



121 

Office 
Use Only (A) (B) (C) (D) Functions 

51. 51. Keep official academic 
records. 

52. 52. Approve faculty appoint
ments . 

53. 53* Select faculty members. 

54. 54• Conduct freshman orienta
tion . 



APPENDIX B 

FUNCTIONS OF THE DEAN OF MEN, DEAN OF MEN RESPONSE 

Instructions: Below is a list of functions performed 
variously by deans of men in colleges and 
universities. 

Columns (A) and (B) provide space for 
indicating whether or not you, as a Dean of 
Men, perform this particular function. 

Columns (C) and (D) provide space for you to 
indicate your opinion regarding the particu
lar function. 

Please indicate by a (V)  in the appropriate 
column or columns how you perceive the 
particular function. Each function may 
require two checks. 
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Functions 

(A) (B) (C) (D) 

1. 1. Counsel with students on 
social problems. 

2. 2. Penalize for class 
abs ences. 
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Office 
Use Only (A) (B) . (C) (D) Functions 

3- 3. Supervise health service. 

k .  4. Advise interfraternity 
government. 

5. 5. Administer student loans. 

6. 6. Supervise housing. 

7. . 7« Formulate curriculum. 

8. 8. Conduct research in 
student problems. 

9- 9. Penalize for infractions 
of housing regulations. 

10. 10. Aid students in making 
academic adjustments. 

11. 11. Administer social regula
tions . 

12. 12. Conduct faculty meetings. 

13. 13« Penalize for infraction of 
social regulations. 

14. 1*1. Enforce payment of 
student's private bills. 

15- 15. Regulate extracurricular 
activity participation. 

16. 16. Penalize for moral 
delinquency. 

17. 17. Enforce automobile regula
tions . 

H
 

C
O

 
•
 18. Enforce payment of 

students' institutional 
bills. 

I 

O
S H

 

I 

19• Recommend students for 
remedial psychiatric 
treatment. 
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Office 
Use Only (A) (B) (C) (D) Functions 

20. 20. Keep copies of students' 
.personal history 
records. 

21. 21. Supervise social calendar. 

22. 22. Interview entering 
students for personal 
history records. 

23. 23. Officially administer and 
perform educational 
counseling. 

24. 24. Keep official record of 
students 1 personal 
history. 

25. 25. Supervise orientation 
courses. 

26. 26. Supervise placement of 
part-time workers. 

27. 27. Penalize students for 
chapel or assembly 
abs ences. 

•
 

CO OJ 
28. Supervise fraternities. 

29. 29. Administer penalties for 
unsatisfactory work. 

30. 30. Grant class absences 
excuses. 

31. 31. Penalize students for 
infractions of student 
organization rules. 

32. 32. Regulate student athletic 
participation. 

33. 33* Keep copies of students1 

grades. 

34. 34. Approve party chaperones. 
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Office 
Use Only (A) (B) (C) (D) Functions 

35- 35« Counsel with students on 
moral problems. 

36. 36. Recommend students for 
remedial medical treat
ment . 

37- 37. Supervise vocational 
"follow-up" program. 

38. 38. Administer student 
scholarships. 

39- 39« Supervise mental health 
clinic. 

4o. 40. Supervise health service. 

4i. 4l. Audit student organization 
books . 

42. 42. Recommend students for 
remedial physical 
education. 

43. 43. Supervise institutional 
dining halls. 

44. 44. Determine admissions. 

45.  45. Supervise and perform 
vocational counseling. 

46. 46. Make students' class 
schedules. 

47. 47. Super-vise graduate place
ment . 

•
 

CO •d
* 

48. Supervise catalogue. 

49. 49. Supervise physical 
examinations. 

50. 50. Advise student government. 
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Office 
Use Only (A) (B) (C) (D) Functions 

51. 51. Keep official academic 
records. 

52. 52. Approve faculty appoint
ments . 

53- 53• Select faculty members. 

54'. 5k. Conduct freshman orienta
tion . 



APPENDIX C 

LETTER TO COLLEGE STUDENTS 

August 1, 1970 

Dear Fellow Student: 

This project will culminate in a doctoral dissertation at 
The University of Arizona. It may also result in valuable 
research which will help close the "information gap" 
between college students and Deans of Men. 

The basic purpose of this project is to study the functions 
of the Deans of Men and to locate where perceptual differ
ences exist between Deans of Men and college students. The 
study also includes a dimension dealing with what the ideal 
functions of the Dean of Men should be as perceived by 
subjects in the study. 

The highest priority for research needs , according to the 
National Association of Student Personnel Administrators, 
is in the area of clarification and delineation of the 
professional responsibilities and necessary competencies of 
the student personnel administrator. 

I would appreciate a few minutes of your valuable time and 
ask that you complete the one-page survey enclosed with 
this letter. When all data are in, it will become part of 
a statistical total which will be used in my dissertation. 

As a former undergraduate and current graduate student at 
The University of Arizona, I am vitally interested in 
mutual understanding between students and student personnel 
administrators. Please accept my sincere thanks and 
appreciation for your help in this effort. 

Sincerely, 

William R. Smitheran 

WRS:j e 
Enclosures (2) 
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APPENDIX D 

LETTER TO DEANS OF MEN 

September 21,  1970 

Dear :  

This project  wil l  culminate in a doctoral  dissertation at 
The University of  Arizona.  It  may also result  in valuable 
research which may be helpful  to Deans of  Men and student 
personnel  administrators.  

The basic purpose of  this  project is  to study the functions 
of  the Deans of  Men, and to locate where perceptual differ
ences exist  between Deans of  Men and college students.  The 
study also includes a section dealing with what the ideal  
functions of  the Dean of  Men should be as perceived by 
subjects in the study.  

The highest  priority for research needs,  according to the 
National Association of  Student Personnel  Administrators,  
is  in the area of  clarif ication and delineation of the 
professional responsibil it ies  and necessary competencies of  
student personnel  administrators.  

I  would appreciate a few minutes of  your valuable t ime to 
complete the one .page survey enclosed with this  letter.  

Please accept my s incere thanks and appreciation for your 
professional help in this  effort .  

Sincerely,  

Will iam R. Smitheran 

Richard L.  Erickson,  Ph.D. 
Dissertation Director 

WRS:je 
Enclosure 
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APPENDIX E 

FOLLOW-UP LETTER TO COLLEGE STUDENTS 

Dear Fellow Student: 

As of October 12, 1970, approximately fifty per 

cent (l8^t/375) of the surveys have been completed and 

returned. In order to meet the specifications of my 

dissertation proposal, I need an additional seventy-eight 

returns by October 26, 1970. 

This number would insure a seventy per cent return 

as indicated in the proposal. 

I would appreciate your cooperation and help. 

Sincerely, 

William R. Smitheran 
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APPENDIX F 

FOLLOW-UP LETTER TO DEANS OF MEN 

Dear :  

As of  October 21,  1970,  I  have received a rewarding 

eighty-three per bent of  the surveys from Deans of  Men. I  

am trying to get as close to the one hundred per cent level  

as possible and would appreciate your help.  

An abstract of  my dissertation wil l  be mailed to 

each Dean of  Men in the survey.  Thank you.  

Sincerely,  

Will iam R. Smitheran 
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APPENDIX G 

MATHEMATICAL TREATMENT OF THE HYPOTHESES ACCORDING 
TO CELL STRUCTURE (ATTACHED PAGE) MEAN CELL 

SCORES (M) FOR EACH FUNCTION 

Hypothesis 1 - When comparing the current functions of the 
dean of men, there will be no significant difference 
between perceptions of the Deans of Men and the male 
students at The University of Arizona. 

H"*" ... [l] compared to [7] 
[2] compared to [8] 
[3] compared to [9] 

Hypothesis 2 - When comparing the ideal functions of the 
dean of men, there will be no significant difference 
between perceptions of the Deans of Men and male students 
of The University of Arizona. 

H^ ... [(1-5) + compared to [(7-ll) + 10] 

Hypothesis 3 - When comparing the current functions with 
the ideal functions of the dean of men, there will be no 
significant difference in the perceptions among male 
students at The University of Arizona. 

H^ ... [l] compared to [(1—5) + 4t] 
[2] compared to [2 + 5] 

Hypothesis 4 - When comparing the current functions with 
the ideal functions of the dean of men, there will be no 
significant difference in perceptions among Deans of Men. 

H^ ... [7] compared to [(7-ll) + 10] 
[8] compared to [8 + 11] 
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Hypothesis 5 - When comparing the current functions as 
perceived by male students at The University of Arizona 
with the ideal functions as perceived by deans of men, 
there will be no significant difference in perceptions; 
when comparing the current functions as perceived by deans 
of men with the ideal functions as perceived by male 
students at The University of Arizona, there will be no 
significant difference in perceptions. 

... [l] compared to [(7~ll) + 10] 
[7] compared to [(1-5) + 
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APPENDIX H 

COMMENTS BY COLLEGE STUDENTS 

I had no contact with the Dean of Men. This lack of 
contact has made me ignorent [sic] on this subject. 

I have never really considered the Dean of Men in any 
context, and "thus have no perceptual image of the 
Dean of Men. 

I am only a sophomore and haven't had any contact 
with the Dean of men. 

In all the various universities around the country 
I've attended in recent years, I have never laid eyes 
on the Dean of Men. With the exception of one dean 
back at the University of (whom I had to 
see regarding exemption of a threatened $10 late 
registration fee), the Deans simply haven't been too 
noticeable. . . . There has been no contact. Perhaps 
the Deans should get out more . . . circulate ... 
make the effort to come to the student . . . be seen 
. . . remind students they're in business ... 
available. 

I have never met the dean of men in over half of the 
institutions (9) that I have attended. The smaller 
the institution, the greater the chance of coining 
into contact with the dean ... many universities 
have special groups to.consider traffic, moral or 
legal violations whereby in a small college, the dean 
may be responsible for over-seeing these areas. 

Since I live off campus and stay out of trouble, I 
don't know the dean of men, what his duties are, nor 
how he conducts his affairs. 

I have not been in close enough contact with the Dean 
of Men, or his office, or any informed students to 
enable me to be of assistance re. your project. 

I do not feel qualified to make pronouncements on the 
functions of the department from which I feel so far 
removed. 
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X have had no contact with the Dean of Men and in 
fact, I don't even know who he is. I regret my 
ignorance, but that's the simple truth. 

The role of the dean at the U. of A. is rather 
obscure. It seems that he only contacts students 
when things go wrong, i.e. - issue a statement as a 
result of a demonstration or other negative student 
conduct ... I realize that one dean can't handle 
everything. Perhaps a dean is not really necessary. 
It appears that competent and interested student 
advisors would serve a better purpose in making the 
University an operating humanistic institution as 
opposed to its current role as an existing non 
operant machine. The Dean should, if it is to exist 
operant, be a laison [sic] between student and 
institution. 

X have no idea what the dean of men does. I have 
never seen or heard from him and seldom hear about 
him. For all I know he could be completely fictional. 

This is my fourth year of college. I have limited 
knowledge of the Dean of Men and the function that he 
serves. It seems to me that his office is heav-ily 
cushioned. 

Sorry, I simply don't have enough knowledge about the 
Dean of Men to make this form valid in any way. The 
best I can say is that the Dean of Men ought to 
inform the students better about his functions. 

Frankly, I really don't know a thing about what the 
Dean of Men does. 

Sorry I couldn't help you more, but I'm really not 
aware of what the Dean of Men does or does not do. 

I don't think that even the Dean will know whether he 
does or does not do these functions. 

I have no idea what the Dean of Men does. I have 
ideas about what he should and shouldn't do but I 
don't have the knowledge about what he does. 

I have had no contact with the Dean of Men in four 
years at the U. of A. In iny freshman year he was 
supposed to sign one of my cards, but somebody with a 
rubber stamp took care of that. I don't know the 
man's name nor his whereabouts on campus. I have 
received nothing from him or his office. I haven't 
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the faintest idea what he does or doesn't do. I am 
sure that I am no more than a number and card in the 
man's files. It does look like you have got a lot of 
activities for one official to be responsible for, 
directly or indirectly. 

. . . X have no idea what the Dean of Men does. Sorry I 
couldn't be more helpful. 
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