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ABSTRACT 

The purpose of this study was to determine whether 

after one semester of training in the Community Resource 

Specialists in Addictions Program (CRSiA) at The University 

of Arizona, CRSiA graduate student responses were altered in 

such a way that they became more like the responses of "suc

cessful administrators" in the field of addictions. 

The instruments used in this study were: 

Taylor-Johnson Temperament Analysis (T-JTA): This is a 

nine trait instrument that provides an evaluation of individ

uals' feelings about themselves at the time when they an

swered the questions. 

Semantic Differential (SD): This instrument was de

signed to measure the psychological meaning individuals 

assign to certain concepts. The concepts used for this par

ticular study were: My Life, My Ability, My Body, My Person

ality, and My Sexuality. 

Student Content Rating Scale CSCRS): This scale was 

developed by the researcher in order to assess CRSiA gradu

ate students' opinion of subjects taken the first semester. 

A Pretest-Posttest Comparison Group Design was used 

in this study. The following hypotheses were tested at the 

.05 level of signficance. 

ix 



Hypothesis 1—There will be no significant differences 

among the group pretest scores of the CRSiA graduate stu

dents, "successful administrators" and the counseling and 

guidance graduate students as measured by the T-JTA. 

Hypothesis 2—There will be no significant differences 

among the group pretest scores of the CRSiA graduate stu

dents, "successful administrators" and the counseling and 

guidance graduate students as measured by the SD. 

Hypothesis 3—There will be no significant differences 

among the group posttest scores of the CRSiA graduate stu-
• 

dents, "successful administrators" and the counseling and 

guidance graduate students as measured by the T-JTA. 

Hypothesis 4—There will be no significant differences 

among the group posttest scores of the CRSiA graduate stu

dents, "successful administrators" and the counseling and 

guidance graduate students as measured by the SD. 

Hypothesis 5—There will be no significant differences 

between the group pretest scores and the posttest scores of 

the CRSiA graduate students, "successful administrators" and 

the counseling and guidance graduate students as measured by 

the T-JTA. 

Hypothesis 6—There will be no significant differences 

between the group pretest scores and the posttest scores of 

the CRSiA graduate students, "successful administrators" and 

the counseling and guidance graduate students as measured by 

the SD. 



xi 

' The three groups consisted of nine volunteers each 

from the CRSiA graduate program at The University of Arizona, 

"successful administrators"•in the field of addictions from 

Arizona and the Counseling and Guidance Program at The Uni

versity of Arizona. 

Pretesting ANOVA indicated that there was one signif

icant T-JTA trait and one-significant SD factor out of 10. 

The pretesting hypotheses were not rejected. Posttesting 

ANOVA indicated that there were no significant T-JTA trait 

differences and only one significant SD factor out of 10. 

The posttesting hypotheses were not rejected. 

T tests showed there was one T-JTA trait out of nine 

per group that was significant. There were no significant 

differences on any of the SD factors. The pre and post-

testing hypotheses for each group were not rejected. 

The total pre and posttesting results did not yield 

significant differences that would reject any of the six hy

potheses. The CRSiA training program did not alter the 

CRSiA graduate student responses. 

Traits identified on the T-JTA for the three groups 

were: Composed, Lighthearted, Active-Social, Expressive-

Responsive, Sympathetic, Objective, Dominant, Tolerant and 

Self-disciplined. Factors identified for the three groups 

on the SD were Potency and Gentleness. 



The SCRS showed the students rated practicum highest 

and public administration the lowest of subjects taken the 

first semester. 

Recommendations were made for further research. 



CHAPTER 1 

INTRODUCTION 

During the last four years, the Community Resource 

Specialists in Addictions (CRSiA) program at The University 

of Arizona has been training students to become administra

tors of drug and/or alcohol abuse programs but until now no 

formal program evaluation had been attempted. The director 

and faculty of the program recognized the need for evalua

tion and specifically wanted to know if there were personal

ity and self concept variables characteristic of "successful 

administrators" directing substance abuse programs; and if 

through training, CRSiA graduate students' personality and 

self concept variables could be altered in the direction of 

those "successful administrators." 

It was not known if the CRSiA curriculum might alter, 

personality and self concept variables, so the purpose of 

the research was to determine whether after one semester of 

training in the CRSiA program, CRSiA graduate student re

sponses on specified instruments were altered in such a way 

that they became more like the responses of "successful 

administrators" in the field of addictions. 

1 
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Theoretical Rationale 

Since World War II, leaders in industry, government, 

labor, the armed forces, and education have recognized the 

critical need for "good administrators" in organizations. 

As a result, according to Chruden and Sherman (1966), many 

authors have given the problem a great deal of attention, 

but have not reached much agreement on what makes a "good 

administrator" or on how administrators should be trained to 

perform effectively in organizations. 

Fiedler (1972), who has done extensive research on 

training courses and is regarded as one of the experts in 

the field, has found that attitudes and behaviors of leaders 

in organizations can change through training but their job 

performance may not. To explain this phenomenon, Fiedler 

(1972, p. 454) developed a leadership effectiveness theory 

called the "Contingency Model." This theory postulates that 

there are two interacting variables upon which the effec

tiveness of an organization operates. One is the "favorable-

ness of the situation," the degree the situation itself gives 

the leader power and influence, and the second is the "moti

vation system" of the leader. 

According to this theory, the training of leaders 

must be concerned with the ways individuals perceive the 

organization, the way those perceptions are communicated, 

the power that moves people to take action toward goals, and 

the type of structure that emerges (Halpin 1958). 
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With this theory in mind, the researcher selected a 

theoretical model of administration for the present study. 

The model was developed by Guba (1960) and takes into account 

both the situation, "role dimension", and the motivation 

system of the administrator, "person dimension", which ulti

mately can lead to the attainment of behavioral goals 

(Campbell, Cunningham, Nystrand and Usdan 1975 , p. 2M-1). 

The following are definitions of two key terms used 

in this model: 

Role dimension—the formal power vested in an office 

irrespective of the person who fills it. 

Person dimension—the formal power which is achieved or 

earned, and is vested in the individual irrespective of the 

office which he/she happens to hold. 

The five important points emphasized in Guba's (1960) 

theory are: 

1/ Administration is a unique function because it con

sists of setting organizational goals and then 

eliciting certain human behaviors to achieve those 

goals. 

2. Human behavior is directed by two major elements; 

the definition of the role to be filled and the pre

disposition of the individual who fills it. 
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3. An administrator elicits behavior of others through 

the power he/she has in the role and/or person dimen

sion of the administrative position held. 

4. According to the "incongruence principle", the role 

dimension and the person dimension are never in 

exact coincidence; and the extent to which the two 

are incongruent will cause conflicting behavioral 

demands upon the administrator. This kind of con

flict can result in role and person dimension alien

ation and a disintegrated system. 

5. An administrator, by having certain integrating 

forces may minimize the disintegration between the 

role and person dimension. With this in mind the 

alert administrator will predict alienating elements 

, and will look for the integrating factors to help 

balance these elements (Campbell and Lipham 19 60). 

An evaluation of one aspect of the person dimension 

of Guba's (19 60) theoretical model will be used as the basis 

of this research. 

The CRSiA program director and faculty believe that 

people can be trained to become administrators and have rec

ognized a need for specially trained administrators in the 

field of drug and/or alcohol abuse programs. To meet this 

need they have selected students whom they believe are 
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motivated toward becoming "successful administrators" in the 

field of substance abuse and have designed a program to train 

the students toward that end. 

Research Validation 

Only since the 1940's have administrator character

istics received much attention. About that time administra

tors realized that scientific methods of analysis could be 

applied to the industrial process. Because they were more 

accessible administrators first looked at the technical ele

ments involved. They systematically attempted to identify 

the necessary steps in any production problem; then sought 

to determine the most effective ways of behaving in order to 

accomplish the necessary steps. The problem with this 

approach was that it took the role expectations into account 

but neglected the human factors of administration. It was 

not long before administrators realized that individual human 

beings have individual attitudes, motivations, and predis-. 

positions which arise from within the individual as con

trasted to the role expectations, which are determined 

outside-the individual. It was concluded that a. personality 

profile of an individual may contribute considerably to the 

understanding o.f how that individual might behave in an ad

ministrative or any other situation (Campbell and Lipham 

1960). 

# 
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Hemphill, Griffiths and Frederikson (1962), stated 

that personality measures could be used as a part of the 

selection of administrators but should be combined with men

tal ability and professional judgment. They recommended 

that personality tests be employed at the second stage of 

the selection procedure. The first would be to screen the 

candidates to ascertain if they had the level of general 

and professional ability that would be needed to perform 

effectively in certain job areas. 

Some authors of the early research stated that ad

ministrative ability seems to be a compilation of many 

talents, not just a single attribute. Administrative abil

ities such as knowledge, judgment, common sense, and habits 

of thinking and of action, characteristic of capable admin

istrative practice, must be learned. These assests may be 

partially achieved during early childhood and adolescence, 

but to accelerate further acquisition, individuals must give 

careful thought to administration as a future, arrange their 

educative experiences in that direction, and learn how to 

accept responsibility up to the limits of their abilities 

(Bingham 1939). 

Recent studies of leaders in organizations have 

focused upon a system of relationships rather than just a 

leader's attributes and actions. As a result of this focus 

the situational approach emerged which brought about a 
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distinction between the leadership process and the leader. 

The situational approach first states that the characteris

tics of a leader, as a person occupying a central role, 

carries a potential for iniative and influence. Second, the 

style of a leader is effected by the leader1s characteristics 

as well as by the structure and setting within which the 

leader and followers interact for the accomplishment of 

specified organizational goals. In a broad sense, the style 

of the leader may involve the interactive characteristics of 

the leader's personality and how it is perceived by the 

followers in terms of the role expectation they hold for a 

particular situation (Hollander 1971). 

Ready's (1967) review of studies on leaders in dif

ferent situations led him to the conclusion that leadership 

has its own social milieu and functions in the goal achieve

ment of that setting. In addition Ready concluded that the 

keys to leadership are not isolated, but that the traits of 

individuals and the relationship with others work in collab

oration toward the achievement of goals in social relation

ships. 

When applying his ideas about leadership to a demo

cratic society such as ours, Ready stated that the more the 

values of democracy, justice, and open communication can be 

chosen by administrators and their employees, as a way to 

interact, the more the administrator and his or her 
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employees will be able to realize healthy control of con

flict , development of competence, and an improvement of 

consensus in work collaborations. 

Within his analysis of the democratic society, 

Ready (1967, p. 102) believes the question of "Who Am I?" to 

be paramount and states that all individuals, including the 

leader, within this type of social unit must have the oppor

tunity to explore for themselves both reality and direction. 

The leaders are also expected to gain in their consciousness 

of internal sources of identity, their ability to release 

those sources of identity, and to have an enhanced under

standing of autonomy and responsibility for their own behav

ior . 

Ready (1967, p. 126), summarized his comments by 

stating that high degrees of human competence and social 

consensus are needed to maintain and develop today's very 

complex organizations arid that what makes for good leader

ship in a democratic society is "An unwavering commitment to 

democracy, an unusually strong sense of social justice and 

a well developed skill for communication." 

As administrators begin to interact within today's 

complex organizations, there are events that should be con

sidered: "(1) the administrator's behavior, within an organ

ization; (2) the organizational behaviors, events within the 

organization; (3) the environmental events, those outside 
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the organization; and (4) the interactions of all" (Halpin 

1958, p. 75). 

Halpin also states that administrators within an 

organization will generally act according to what they feel 

is worthwhile. They will characteristically use their frame 

work of values to modify their behavior in light of a par

ticular situation. 

It has become generally recognized that administra

tion takes place within an organization and is structurally 

a hierarchy of subordinate, superordinate relationships with 

its central function being decision-making. Consequently, 

the interpersonal or social relationships become a crucial 

factor in the administrative process (Halpin 1958). 

The problem that arises is that the qualities that 

facilitate good interpersonal and social relationships in 

administration are not always known. Some broad ones have 

been identified. They are: (1) having a good understanding 

of the organizational goals, even better than the staff, (2) 

being skillful in presenting facts, because the administra

tor must set up opportunities for staff growth, and (3) 

having personal integrity, organizational skill, creative 

leadership, and faith in ones staff. It is also important 

that an administrator be able to perceive that his/her job 

entails more than just being friendly, helpful, thoughtful, 

and pleasant (Campbell and Lipham 1960). 
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Research by Katz (1966, p. 210), summarizes many of 

the points made previously in this review of the literature. 

He defines an administrator as: "one who directs the activi

ties of other people, and assumes the responsibility for 

achieving objectives through those efforts." Katz also 

identifies three basic skills upon which he feels successful 

administration rests—technical, human, and conceptual. 

Technical skill is defined as the administrator's 

understanding of, and proficiency in a specific area. It 

includes the particular processes, procedures and techniques 

because they all involve the specialized knowledge of a par

ticular discipline. 

Human skill is the administrator's ability to inter

act effectively as a part of a group and, as its leader, to 

iniatiate a cooperative effort within the group. To do this 

an administrator must be able to understand'the different 

perceptions of his/her superiors, equals, and subordinates 

and adjust his/her behavior to those perceptions and still 

meet the goals of the organization. This requires some 

highly developed human skills such as an awareness of ones 

own attitudes, assumptions, and beliefs as well a:s those of 

others. The administrator's sensitivity to the needs and 

motivations of others within the organization is essential 

because the administaator can then predict what the employ

ee's behavior may be in given situations. It is also im

portant for the administrator to be consistent in his/her 



manner of dealing with other human beings, because the effec

tiveness of the human skill depends upon its natural develop

ment and consistent demonstration in the administrator's 

every action. 

Katz believes that the relative importance of these 

skills tends to vary with the level of administrative re

sponsibility. At the lower levels, the main need seems to 

be for technical and human skills. At the middle level, the 

effectiveness of the administrator depends largely on human 

and conceptual skills. At the top, it is the conceptual 

skill that is most important for successful administration. 

According to Katz's three skill approach, good ad

ministrators are not necessarily born but may be developed. 

The theory- attempts to synthesize many isolated traits con

sidered common to successful administrators to provide a way 

for examining the administrative process. He believes that 

the selection, training, and promotion of executives can be 

facilitated by identifying the skills needed at the differ

ent levels of responsibility. 

Wagner (1965) did a study with 1063 nonsupervisory 

employees which showed that a supportive style of leadership 

was a more powerful variable than a person1s administrative 

position within an organization in contributing to the ad

ministrator's fulfillment of role obligations. But Wagner 

also stated that the supportive style of leadership is 

limited in that it will not equally facilitate all 
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supervisory functions. Wagner concluded that in order to be 

successful, administrators must recognize the differential 

effectiveness of contrasting styles of leadership in differ

ent settings and specify conditioning variables and the 

situational context. 

Need for This Study 

The CRSiA program at The University of Arizona is 

attempting to train administrators for addiction programs 

and has recognized the need for program evaluation. The 

purpose of this research was to evaluate changes in student 

responses. Specifically this study was designed to deter

mine whether, after one semester of training, CRSiA graduate 

student responses on specified instruments would be altered 

in such a way that they became more like the responses of 

"successful administrators" in the field of addictions. 

The following research question needed to be an-. 

swered: 

Are there measurable person dimension differences 
among CRSiA graduate students, "successful adminis
trators" and a comparison group of counseling and 
guidance graduate students before and after training? 

Research Hypotheses 

Since a review of the literature gave no indication 

of direction, the hypotheses were stated as follows: 

Hypothesis 1—There will be no significant differences 

among the group pretest scores of the CRSiA graduate 
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students, "successful administrators" and the counseling and 

guidance graduate students as measured by the T-JTA. 

Hypothesis 2—There will be no significant differences 

among the group pretest scores of the CRSiA graduate stu

dents, "successful administrators" and the counseling and 

guidance graduate students as measured by the SD. 

Hypothesis 3—There will be no significant differences 

among the group posttest scores of the CRSiA graduate stu

dents, "successful administrators" and the counseling and 

guidance graduate students as measured by the T-JTA. 

Hypothesis M-—There will be no significant differences 

among the group posttest scores of the CRSiA graduate stu

dents, "successful administrators" and the counseling and 

guidance graduate students as measured by the SD. 

Hypothesis 5—There will be no significant differences 

between the group pretest scores and the posttest scores of 

the CRSiA graduate students, "successful administrators" and 

the counseling and guidance graduate students as measured by 

the T-JTA. 

Hypothesis 6—There will be no significant differences 

between the group pretest scores and the posttest scores of 

the CRSiA graduate students, "successful administrators" and 

the counseling and guidance graduate students as measured by 

the SD. 
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Definition of Terms Used 

The following are definitions of the terms used in 

this research. 

Graduate Student—A person enrolled in a first year 

master's level graduate program at The University of Arizona. 

"Successful Administrator"—A person heading a program 

in the state of Arizona in the area of drug and/or alcohol 

abuse, and identified by the State Bureau of Behavioral 

Health Services as a "successful administrator" by using 

specified criteria (see Appendix A). 

Pretest Scores—Scores received on the Taylor-Johnson 

Temperament Analysis and scores received on the Semantic 

Differential. 

Posttest Scores—Scores received on the Taylor-Johnson 

Temperament Analysis and scores received on the Semantic 

Differential. 

Significant Difference—Probability at the five percent 

level will be accepted. 



CHAPTER 2 

PROCEDURES 

There were five steps in gathering the data. The 

first was to identify the groups and match them on the vari

ables of sex and age. Each CRSiA graduate student was 

matched on age and sex with a counseling and guidance gradu

ate student and a "successful administrator". The age span 

among matched participants was not more than 5 years. The 

second was to administer the pretest battery to all groups. 

The third was to subject the experimental group to the CRSiA 

program curriculum. The fourth was to administer the post-

test battery to all the groups. The fifth was to administer 

a Subject Content Rating Scale to the CRSiA graduate stu

dents . 

Subjects 

There were three groups participating in this re

search. One group consisted of the nine graduate students 

(master's level,, first semester at The University of Arizona) 

enrolled in the CRSiA program in the fall. This program's 

primary goal is to train administrators for substance abuse 

programs. The curriculum is listed in Appendix B. The 

criteria used for admission to the program are as follows: 

15 
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1. The student must be accepted by the Graduate College. 

2. The student must have four letters of recommendation 

on file. 

3. The student must be accepted by the CRSiA faculty 

after an in depth interview. 

The second group, a comparison group, consisted of 

nine volunteer "successful administrators" in the field of 

addictions as identified by the State Bureau of Behavioral 

Health Services. As administrators they are responsible for 

the directing of programs, hiring and evaluating personnel, 

preparing and administering budgets, planning and evaluating 

programs, and managing fund raising and public relations. 

The third group, another comparison group, consisted of nine 

volunteers from the Counseling and Guidance Program at The 

University of Arizona (first year, first semester, master's 

level). This comparison group was chosen because their 

training program is specifically designed to teach the person 

dimension. The Counseling aiid Guidance Program trains people 

to work as elementary and secondary counselors, agency and 

family counselors, and as university personnel specialists. 

Method 

Each group was pre and posttested on the Taylor-

Johnson Temperament Analysis (T-JTA) and the Semantic Differ

ential (SD). The instructions for the administration of the 
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two instruments were standardized by the researcher in writ

ten form (see Appendix C) and were given to the participants 

by the researcher to read before each of the pre and post-

testings . 

After pretesting, the CRSiA graduate students were 

subjected to the CRSiA training program for one semester, the 

counseling and guidance graduate students were enrolled in 

their programs, and the "successful administrators" continued 

in their respective jobs. 

At the end of the first semester, a posttesting on 

the same instruments was administered and the data from the 

first and second administrations were analyzed. The CRSiA 

graduate students were also administered the Subject Content 

Rating Scale (Appendix D). 

Instruments 

The instruments used for this research were the 

Taylor-Johnson Temperament Analysis (T-JTA), a form of the 

Osgood Semantic Differential (SD), and a researcher designed 

Subject Content Rating Scale (SCRS). 

The T-JTA provides an evaluation of a person's feel

ings about him/herself at the time when he/she answered the 
/ 

questions. The T-JTA can be used to evaluate the signifi

cance of certain personality traits which influence personal, 

social, marital, scholastic, and vocational adjustment 

(Taylor, Morrison, Morrison and Romoser 1973). 
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The test validity was evaluated by having profes

sionals clinically rate clients with whom they were throughly 

familiar. The clients then took the evaluation instrument 

and in almost all cases the ratings by the professionals 

were duplicated by the client's scores (Taylor, Morrison, 

Morrison and Romoser 1973). 

To measure the construct validity, the T-JTA was 

correlated with the Edwards Personal Preference Schedule 

(EPPS) and the Minnesota Multiphasic Personality Inventory 

(MMPI). One hundred subjects were asked to take both the 

EPPS and the T-JTA. The results showed significant correla

tions on 21 of the subtests at the one percent level and 2 0 

at the five percent level. In the MMPI comparison, two hun

dred subjects took both instruments and significant correla

tions were found on 68 subtests at the one percent level and 

20 at the five percent level (Taylor, Morrison, Morrison and 

Rosmoser 1973). 

The SD was selected for two reasons. One was because 

it can measure the psychological meaning individuals assign 

to certain concepts. The second was because some concepts 

may be perceived similarily by different groups (Kerlinger 

1964). 

According to the research of Osgood, Suci and 

Tannenbaum (1971), there is no reason to question the valid

ity or reliability of the SD. The validity has been measured 
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several times by having individuals rate certain concepts and 

then professionals judge the reasonableness of the ratings 

(face validity). The reliability was measured by retesting 

subjects on two occasions separated by five weeks. The test-

retest correlation coefficients ranged from .87 to .93 with 

a mean correlation of .91. 

Kerlinger (196M-), states that the SD can be applied 

to a variety of research problems if care is maintained in 

the selection of the concepts and their analysis. The five 

concepts and two factors for each concept were chosen for 

two reasons: One, the Towson State University Counseling 

Department through a survey found these to be the most fre

quently discussed aspects of self concepts in counseling 

relationships and two, a procedure for the analysis of the 

concepts had been developed (Russell 1976). 

The concepts selected for this study were: 

1. My Life 

2. My Ability 

3. My Body 

M-. My • Personality 

5. My Sexuality 

The SCRS (see Appendix D) was designed by the re

searcher in order to determine the CRSiA graduate student's 

opinion of academic subjects taken the first semester and to 

provide a broader and deeper interpretation of the data. 
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Statistical Analysis 

The procedures used in this research met all but one 

of the assumptions for analysis of variance, random samples. 

The samples were representative with no obvious biases but 

because of the design of the study randomization was not 

possible. Because of this no attempt was made to generalize 

the data beyond the selected samples- The Tukey method, a 

post hoc test, was implemented when there were significant 

differences among means. The t statistic was used to measure 

the difference between population means pre and post-testing 

on the same group (Glass and Stanley 1970). 



CHAPTER 3 

RESULTS AND DISCUSSION 

The purpose of this study was to determine whether 

after one semester of training in the CRSiA Program, CRSiA 

graduate student responses on specified instruments were al

tered in such a way that they became more like the responses 

of "successful administrators" in the field of addictions. 

Results• 

In the following section each hypotheses is re

stated and the statistical analysis of the data obtained for 

each hypotheses is presented. A subject Content Rating Scale 

covering the first semester of study for the CRSiA graduate 

students is presented next. 

Hypothesis 1—There will be no significant differences 

among the group pretest scores of the CRSiA graduate stu

dents, "successful administrators", and the counseling and 

guidance graduate students as measured by the Taylor-Johnson 

Temperament Analysis. As presented in Table 1, analysis of 

variance yielded pretest F ratios for the nine traits in the 

Taylor-Johnson Temperament Analysis. Significant differ

ences, F ratio >3.4-0 significant at .05 level 2 and 24 df, 

among groups were found on Trait G, Dominant-Submissive, 

21 



Table 1. Analysis of Variance, Pretest Comparisons on the Taylor-Johnson Temperament 
Analysis for the CRSiA Graduate Students, "Successful Administrators", and 
the Counseling and Guidance Graduate Students 

Trait CRSiA Graduate_Students N=9 
H 

"Successful Administrators" N=9 
H 

Counseling and Guidance 
Graduate Students H=9 

M £ 

i Nervous-Composed (A) 

| Depressive-Lighthearted (B) 

i 

I Active-Social-Quiet (C) 

Expressive-Responsive-
Inhibited (D) 

Sympathetic-Indifferent (E) 

Subjective-Objective (F) 

Dominant-Submissive (G) 

Hostile-Tolerant (H) 

Self-disciplined-
Impulsive (I) 

4.222 

4.000 

16.778 

17.566 

17.889 

4.667 

13.111 

3.556 

13.333 

6.667 

5.000 

17.111 

18.667 

18.333 

5.000 

16.444 

5.889 

12.667 

5.000 

3.111 

15.111 

16.889 

16.556 

4.889 

12.778 

4.333 

13.222 

1.5485 

0.7227 

2.0108 

3.1616 

1.9857 

0.0222 

5.0264* 

1.0769 

0.0S91 

^Significance at .05 level 
Critical value at .05 = 3.40 with 2 and 24 df 
Total N=27 

N> 
K> 
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beyond the .05 level of significance as indicated by a F 

ratio of 5.026*+. As presented in Table 2, post hoc statis

tical computations (Tukey method) yielded a significant dif

ference between the population means of the CRSiA graduate 

students (H 13.111) and "successful administrators" 

(M 16.44-4) j with a mean difference of 3 . 684 and the "success

ful administrators" (M 16.444) and the counseling and guid

ance graduate students (M 12.778) with a mean difference of 

4.055. 

Table 2. Individual Pretest Comparisons between Pairs of 
Means on Trait G (Dominant-Submissive) Taylor-
Johnson Temperament Analysis (Tukey Method) 

Source 
Differences 
Between Means 

CRSiA graduate students vs. 
"successful administrators" 3.684* 

CRSiA graduate students vs. 
counseing and guidance 
graduate students .368 

"Successful administrators" vs. 
counseling and guidance 
graduate students 4.055* 

*p < .05 
q = 3.532 

Because significant differences between groups were 

found on only one of nine traits of the Taylor-Johnson 



Temperament Analysis, Hypothesis 1 was not rejected. Trait 

G, Dominant-Submissive, is a possible exception and may in

dicate a trend or a difference by chance. 

Hypothesis 2—There will be no significant differences, 

among the group pretest scores of the CRSiA graduate stu

dents, "successful administrators" and the counseling and 

guidance graduate students as measured by the Semantic Dif

ferential. As presented in Table 3, analysis of variance 

yielded pretest F ratios for the five concepts, two factors 

each, of the Semantic Differential. 

Significant differences, F ratio >; 3.40 significant 

at .05 level 2 and 24 df, among groups were found on 

Ability three, beyond the .05 level of significance as in

dicated by a F ratio of 3.4740. As presented in Table 4, 

post hoc statistical computations (Tukey method) yielded a 

significant difference between the population means of the 

CRSiA graduate students (M 2.037) and the counseling and 

guidance graduate students (M 2.889) with a mean difference 

of 3.449. Because significant differences between groups 

were found on only one of 10 factors of the Semantic Differ

ential, Hypothesis 2 was not rejected. Ability 3 is a 

possible exception and may indicate a trend or a difference 

by chance. 

As presented in Table 5, each of the five concepts 

on the Semantic Differential has two factors consisting of a 



Table 3. Analysis of Variance, Pretest Comparisons on the Semantic Differential for 
the CRSiA Graduate Students, "Successful Administrators", and the Counsel
ing and Guidance Graduate Students 

Counseling and Guidance 
Concept CRSiA Graduate_Students N=9 "Successful Administrators" N=9 Graduate Students N=9 

H H H F 

1. Life 3 2.000 2.123 2.605 1.5529 
Life 4 3.711 3.889 3.022 2.7242 

2. Ability 3 2.037 2.167 2.889 3.4740* 
Ability 4 2.822 2.911 3.178 0.9337 

3. Body 3 5.429 5.381 4.698 2.3835 
Body 4 2.315 2.185 3.074 2.3344 

4. Personality 3 5.844 5.789 4.811 2.6209 
Personality 4 3.467 3.489 3.333 0.0844 

5. Sexuality 3 2.630 2.210 3.605 3.0186 
Sexuality 4 2.704 2.704 2.926 0.1528 

^Significance at .05 level 
Critical value at .05 = 3.40 with 2 and 24 df 
Total N=27 
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Table M- • Individual Pretest Comparisons between Pairs of 
Means on Ability Three Semantic Differential 
(Tukey Method) 

Differences 
Source Between Means 

CRSiA graduate students vs. 
"successful administrators" .526 

CRSiA graduate students vs. 
counseling and guidance 
graduate students S.M-M-g* 

"Successful administrators" vs. 
counseling and guidance 
graduate students 3.130 

*p < .05 
q = 3.532 
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Table S. Listing of Adjectives for Five Concepts Two Factors 
Each Semantic Differential* 

Concept Concept 

My Life 

Factor 1 

Good 
Active 
Strong 
Kind 
Sharp 
Healthy 
Deep 
Rounded 

Single Factor 
Potency 

Factor 2 

Kind 
Relaxed 
Cowardly 
Soft 
Rounded 

Single Factor 
Gentleness 

My Ability 

Factor 1 Factor 2 

Active 
Strong 
Dull 
Deep 
Fast 
Colorful 

Single Factor 
Potency 

Good 
Kind 
Delicate 
Dull 
Soft 

Single Factor 
Gentleness 

My Body 

Factor 1 

Good 
Kind 
Healthy 
Relaxed 
Brave 
Rational 
Rounded 

Single Factor 
Evaluative 

Factor 2 

Active 
Strong 
Sharp 
Deep 
Fast 
Colorful 

My Personality 

Factor 1 Factor 2 

Single Factor 
Potency 

Good 
Active 
Strong 
Rugged 
Sharp 
Healthy 
Brave 
Deep 
Fast 
Colorful 

Single Factor 
Potency 

Kind 
Delicate 
Emotional 

Single Factor 
Gentleness 

i 
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Table 5—Continued 

Concept 

My Sexuality 

Factor 1 Factor 2 

Good 
Active 
Strong 
Sharp 
Healthy 
Brave 
Deep 
Fast 
Colorful 

Single Factor 
Potency 

Kind 
Delicate 
Healthy 
Relaxed 
Soft 
Rounded 

Single Factor 
Gentleness 

'Posttesting adjectives remained the same as the pretesting 
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number of adjectives. To facilitate computer programming, 

the factors for each concept were assigned numbers three and 

four for the pretesting and one and two for the posttesting. 

Since the adjectives for each factor remained the same on 

the pre and posttesting, the factors in Table 5 were labeled 

one and two for each concept. The investigator assessed the 

adjectives for each factor and then assigned a single ad

jective to describe the total factor. 

The adjectives for My Life are factor one potency 

and factor two gentleness. The adjectives for My Ability 

are factor one, potency, and factor two gentleness. The 

adjectives for My Body are factor one evaluative and factor 

two potency. The adjectives for My Personality are factor 

one potency and factor two gentleness. The adjectives for 

My Sexuality are factor one potency and factor two gentle

ness. 

Hypothesis 3—There will be no significant differences 

among the group posttest scores of the CRSiA graduate.stu

dents, "successful administrators" and the counseling and 

guidance graduate students as measured by the Taylor-Johnson 

Temperament Analysis. As presented in Table 6, analysis of 

variance yielded posttest F ratios for the nine traits of the 

Taylor-Johnson Temperament Analysis. No significant differ

ences were found among groups as indicated by F ratios that 



Table 6. Analysis of Variance, Posttest Comparisons on the Taylor-Johnson Tempera
ment Analysis for the CRSiA Graduate Students, "Successful Administrators", 
and the Counseling and Guidance Graduate Students 

Trait CRSiA Graduate_Students 11-9 
H 

"Successful Administrators" H-9 
H 

Counseling and Guidance 
Graduate Students N=9 
H F 

Nervous-Composed (A) 

Depressive-Lighthearted (B) 

Active-Social-Quiet (C) 

Expressive-Responsive 
Inhibited (D) 

Sympathetic-Indifferent (E) 

Subjective-Objective (F) 

Dominant-Submissive (G) 

Hostile-Tolerant (H) 

Self-disciplined-
Impulsive (I) 

7.000 

4.889 

17.222 

18.333 

17.778 

5.444 

14.667 

5.000 

14.111 

7.111 

5.111 

15.667 

18.333 

18.556 

4.444 

15.667 

5.778 

12.556 

3.889 

3.000 

15.778 

17.556 

18.333 

4.111 

12.889 

4.000 

13.556 

2.6988 

0.7735 

1.1169 

0.6390 

0.7920 

0.4968 

1.2116 

0.5402 

0.3430 

Critical value at .05 = 3.40 with 2 and 24 df 
Total N=27 

CO 
o 
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were not > 3.40. Therefore, Hypothesis 3 was not rejected 

at the .-05 level. 

Hypothesis *4—There will be no significant differences 

among the group posttest scores of the CRSiA graduate stu

dents, "successful administrators" and the counseling and 

guidance graduate students as measured by the Semantic Dif

ferential. As presented in Table 7, analysis of variance 

yielded posttest F ratios for the five concepts, two factors 

each, of the Semantic Differential. Significant differences, 

F ratio >3.40 significant at .05 level 2 and 24 df, between 

groups were found on Personality 1, beyond the .05 level 

of significance as indicated by a F ratio of 5.0287. As 

presented in Table 8, post hoc statistical computations 

(Tukey method) yielded a significant difference between the 

population means of the CRSiA graduate students (M 6.189) and 

the counseling and guidance graduate students CM 4.956), with 

a mean difference of 4.266. 

Because significant differences between groups were 

found on only one of the ten factors of the Semantic Differ

ential, Hypothesis 4 was not rejected. Personality 1 is a 

possible exception and may indicate a trend or a difference 

by chance. 



Table 7. Analysis of Variance-, Posttest Comparisons on the Semantic Differential for 
the CRSiA Graduate Students, "Successful Administrators", and the Counsel
ing and Guidance Graduate Students 

Counseling and Guidance 
Concept CRSiA Graduate_Students N=9 "Successful Administrators" N=9 Graduate Students N=9 

H M H F 

Life 1 1.901 2.222 2.333 0.8872 

Life 2 3.1(89 3.933 3.444 1.1546 

Ability 1 1.870 2.259 2.407 0.7997 

Ability 2 2.933 3.111 2.867 0.2579 

Body 1 5.524 5.381 4.778 2.0529 
Body 2 1.926 2.519 3.037 2.6865 

Personality 1 6.189 5.922 4.956 5.0287* 
Personality 2 3.289 3.333 3.044 0.4192 

Sexuality 1 1.840 2.469 3.407 2.9907 

Sexuality 2 2.333 2.704 2.870 0.9646 

*Significane at .05 
Critical value at . 
Total N=27 

level 
05 = 3.40 with 2 and 21 df 
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Table 8. Individual Posttest Comparisons between Pairs of 
Means on Personality 1 Semantic Differential 
(Tukey. Method) 

Differences 
Source Between Means 

CRSiA graduate students vs. 
"successful administrators" .961 

CRSiA graduate students vs. 
counseling and guidance 
graduate students 4-. 266* 

"Successful administrators" vs. 
counseling and guidance 
graduate students 3.343 

*p < .05 
q = 3.532 



Hypothesis 5—There will be no significant differences 

between the group pretest and group posttest scores of the 

CRSiA graduate students, "successful administrators" and the 

counseling and guidance graduate students as measured by the 

Taylor-Johnson Temperament Analysis. As presented in Table 

9, t tests of mean differences between pretest and posttest 

scores yielded t values for the nine traits of the Taylor-

Johnson Temperament Analysis for each of the three groups. 

A t value >2.31 (df = 8) is required to be significant at 

the .05 level. On Trait A, Nervous-Composed, CRSiA graduate 

students, had a pretest mean of 4.2222 and a posttest mean 

of 7.0000 with a t value of -2.87. This difference is sig

nificant (t >2.31) at the .05 level. On Trait C, Active-

social-Quiet, "successful administrators", had a pretest mean 

of 17.1111 and a posttest mean of 15.667 with a t value of 

2.49. This difference is significant (t >2.31) at the .05 

level. On Trait E, Sympathetic-Indifferent, counseling and 

guidance graduate students, had a pretest mean of 16.555 

and a posttest mean of 18.33 33 with a t value of 2.87. This 

difference is significant (t >2.31) at the .05 level. 

Because significant differences on the pretesting 

versus posttesting on the same group yielded significant 

differences on only one of nine traits per group on the 

Taylor-Johnson Temperament Analysis, Hypothesis 5 was not 

rejected. Trait A, Nervous-Composed, CRSiA graduate 



Table 9. T Statistic Pretest and Posttest Comparisons of Mean Performance for Each 
Group, CRSiA Graduate Students, "Successful Administrators", and the 
Counseling and Guidance Graduate Students, on the Taylor-Johnson Tempera
ment Analysis 

Counseling and Guidance 
CRSIA Graduate Students N=9 "Successful Administrators" N=9 Graduate Students N=9 

H H t 2-tail H H £ 2-tail M M t 2-tail 
Trait Pre Post Value Probability Pre Post Value Probability Pre Post Value Probability 

Nervous-Composed (A) 4 2222 7 0000 -2.87* 0 021 6 6667 7 1111 -0 63 0 548 5. 0000 3 8889 1 41 0.197 

Depressive-Lighthearted (B) 1 0000 4 8889 -1.18 0 272 5 0000 5 1111 -0 10 0 924 3 1111 3 0000 0 32 0.760 

Active-Social=Quiet (C) 16 7778 17 2222 -1.00 0 317 17 Ull 15 6667 2 49* 0 038 15 1111 15 7778 -1 11 0.299 

Expressive-Responsive-
Inhibited (D) 17 5555 18 3333 -1.67 0 133 18 6667 18 3333 0 82 0 438 16 8889 17 5555 -1 51 0.169 

Sympathetic-Indifferent (E) 17 8889 17 7778 0.23 0 824 18 3333 18 5555 -0 55 0 594 16 5555 18 3333 -2 87* 9-021 

Subjective-Objective (F) 4 6667 5 4444 -0.81 0 425 5 0000 4 4444 0 55 0 594 4 8889 4 1111 1 67 0.133 

Dominant-Submissive (G) 13 1111 It 6667 -1.83 0 105 16 4444 15 6667 1 17 0 274 12 7778 12 8889 -0 11 0.915 

Hostile-Tolerant (H) 3 5556 5 0000 -1.51 0 170 5 8889 5 7778 0 .12 0 900 4 3333 4 0000 0 71 0.500 

Self-disciplined 
Impulsive (I) 13 3333 11) 1111 -2.13 0 065 12 6667 12 5556 0 .13 0 900 13 2222 13 5556 -0 50 0.631 

*Significance at .05 level 
Critical value at .05=ltl 2.31 (df 8) 
Total H=27 
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students, Trait C, Active-Social-Quiet, "successful adminis

trators", and Trait E, Sympathetic-Indifferent, counseling 

and guidance graduate students are possible exceptions and 

may indicate a trend or a difference by chance. 

Figure 1 is a profile of the three groups on pre and 

posttesting Taylor-Johnson Temperament Analysis." To illus

trate the similarity of profiles, pre and posttesting group 

means were plotted. The profile shows the groups to be very 

similar on the following traits: Composed, Lighthearted, 

Active-Social, Expressive-Responsive, Sympathetic, Objective, 

Dominant, Tolerant and Self-disciplined. 

Hypothesis 6—There will be no significant differences 

between the group pretest scores and the posttest scores of 

the CRSiA graduate students, the "successful administrators" 

and the counseling and guidance graduate students as mea

sured by the Semantic Differential. As presented in Table 

10, t tests of mean differences between pretest and posttest 

scores yielded t_ values for the five concepts two factors 

each of the Semantic Differential for each of the three 

groups. A t value >; 2.31 (df = 8) is required to be sig

nificant at the .05 level. No t values were >2.31; there

fore, Hypothesis 6 was not rejected. 

The Subject Content Rating Scale is presented in 

Table 11. The academic subjects listed were not taken by 

every student who responded to the scale, so to give the 



Trait Hervous Depressive Active- Expressive- Sympathetic Subjective Dominant Hostile Self- Trait 
Social Responsive disciplined 

18.0000 

17.0000 

16.0000 

15.0000 

1M.0000 

13.0000 

12.0000 

11.0000 
10.0000 

9.0000 

8.0000 

7.0000 

6.0000 

5.0000 

4.0000 

3.0000 

2.0000 

1.0000 
Trait Trait 
Opposite Composed Lighthearted Quiet Inhibited Indifferent Objective Submissive Tolerant Inpulaive Opposite 

CRSiA Pretesting 
CRSiA Posttesting 

..... "Successful Administrators" Pretesting 

..... "Successful Administrators" Posttesting 
X X Counseling and Guidance Graduate Students Pretesting 
o- c Counseling and Guidance Graduate Students Posttesting 

Figure 1. Mean Scores Pre and Posttesting for each Group, CRSiA Graduate Students, 
"Successful Administrators", and the Counseling and Guidance Graduate 
Students on the Taylor-Johnson Temperament Analysis 



Table 10. T Statistic Pretest and Posttest Comparisons of Mean Performance for Each 
Group, CRSiA Graduate Students, "Successful Administrators", and the 
Counseling and Guidance Graduate Students, on the Semantic Differential 

Counseling and Guidance 
CRSiA Graduate Students N=9 "Successful Administrators" N=9 Graduate Students N=9 

H H t 2-tail H H t 2-tail H H t 2-tail 
Concept Pre Post Value Probability Pre Post Value Probability Pre Post Value Probability 

Life 1 2 0000 1.9012 -0 83 0 431 2.1235 2 2222 0.82 0 437 2 6049 2.3333 -0 94 0 376 

Life 2 3 7111 3.4889 -1 30 0 231 3.8889 3 9333 0.21 0 836 3 0222 3.4444 1 70 0 127 

Ability 1 2 0370 1.8704 -1 41 0 195 2.1167 2 2593 0.31 0 766 2 8889 2.4074 -1 07 0 318 

Ability 2 2 8222 2.9333 0 69 0 508 2.9111 3 1111 0.97 0 359 3 1778 2.8667 -1 01 0 341 

Body 1 5 2186 5.5238 0 45 0 667. 5.3809 5 3809 0.0 1 000 4 6984 4.7778 0 24 0 819 

Body 2 2 3148 1.9259 -1 56 0 158 2.1852 2 5185 2.16 0 .063 3 0741 3.0370 -0 13 0 900 

Personality 1 5 aim 6.1889 1 18 0 272 5.7889 5 9222 0.69 0 508 4 8111 4.9555 0 47 0 649 

Personality 2 3 4667 3.2889 -0 90 0 397 3.4889 3 3333 -0.71 0 496 3 3333 3.0444 -1 30 0 228 

Sexuality 1 2 6296 1.8395 -2 25 0 055 2.2099 2 4691 0.64 0 541 3 6049 3.4074 -0 46 0 657 

Sexuality 2 2 7037 2.3333 -1 49 0 174 2.7037 2 7037 0.00 1 000 2 9259 2.8704 -0 20 0 846 

Critical value 
Total N=27 

at .05=ltl > 2.31 (df 8) 
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scale meaning, percentages were computed from the total pos

sible points a subject area could receive if the students 

taking the subject gave it a maximum rating. The total 

rating for each subject by the students was then divided by 

the total possible points. The percentage scores calculated 

ranged from a low of 44- to a high of 90. The students 

awarded the highest score to the practicum—pharmaceutical 

sciences 294g and the lowest to public administration 300. 

Discussion 

This study investigated whether after one semester 

of training in the CRSiA Program, CRSiA graduate student' re

sponses on specified instruments were altered in such a way 

that they became more like the responses of "successful 

administrators" in the field of addictions. It also inves

tigated CRSiA graduate student opinions of courses taken the 

first semester of their master's program. 

In general the results on the Taylor-Johnson•Tempera

ment Analysis yielded few significant differences. However, 

on Trait 6, Dominant-Submissive, there were significant dif

ferences among groups on the pretest, but not on the post-

test. At least for this trait, the CRSiA graduate student 

responses moved in the direction of the "successful adminis

trators on the posttesting as did the counseling and guid

ance graduate students. 
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In general the results on the Semantic Differential 

yielded few significant differences. However, on Ability 

3 there were significant differences among groups on the 

pretest between the CRSiA graduate students and the counsel

ing and guidance graduate students but not on the posttest. 

At least for this factor, the CRSiA graduate student and the 

counseling and guidance graduate student responses moved 

significantly closer together but neither moved significantly 

away from the "successful administrators". 

On the posttesting, Semantic Differential, signifi

cant differences were found among groups on Personality 1 

between the CRSiA graduate student and counseling and guid

ance graduate student responses, but neither moved sig

nificantly away from the "successful administrators". 

On the pre and posttesting of the CRSiA graduate stu

dents, Taylor-Johnson Temperament Analysis, a significant 

difference was found on Trait A, Nervous-Composed, with the 

posttesting mean movement in the direction of the "successful 

administrators" and away from the counseling and guidance 

graduate students. 

On the pre and posttesting of the "successful admin

istrators", Taylor-Johnson Temperament Analysis, a signifi

cant difference was found on Trait C, Active-Social-Quiet, 

with the posttesting mean movement away from the CRSiA grad

uate students and toward the counselingtand guidance graduate 

students. 
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On the pre and posttesting of the counseling and 

guidance students, Taylor-Johnson Temperament Analysis, a 

significant difference was found on Trait I, Sympathetic-

Indifferent, with the posttesting mean movement in the direc

tion of the "successful administrators" and CRSiA graduate 

students. 

The pre and posttesting profile for the Taylor-

Johnson Temperament Analysis shows the three groups to be 

very similar on the following traits: Composed, Light-

hearted, Active-Social, Expressive-Responsive, Sympathetic, 

Objective, Dominant, Tolerant, and Self-disciplined. 

The pre and posttesting comparisons of mean perfor

mance for each group on the Semantic Differential did not 

yield any significant differences; however, the self concept 

factors of Potency and Gentleness were identified. 

The total pre and posttesting results did not yield 

significant differences that would reject any of the six 

hypotheses. The CRSiA training program did not alter the 

CRSiA graduate student responses. 

The CRSiA student cumulative responses on the Subject 

Content Rating Scale show the practicum, pharmaceutical 

sciences 294-g, as the number one course for providing infor

mation on the 11 designated areas with counseling and guid

ance number two, pharmaceutical sciences 3 05a number three, 

sociology/anthropology 268a number four, seminar, 



pharmaceutical sciences 396a number five and public adminis

tration 300 number six. 



CHAPTER 4 

IMPLICATIONS AND SUGGESTIONS FOR 

FURTHER RESEARCH 

This chapter will be concerned with the interpreta

tion and implications of the results of this study for 

further research. 

This research seems to follow Ready's (1967) review 

of studies on leaders in different situatipns that led him 

to the conlcusion that leadership has its own social milieu 

and functions in the goal achievement of that setting. In 

addition Ready concluded that the keys to leadership are not 

isolated, but that the traits of individuals and the rela

tionship with others work in collaboration toward the 

achievement of goals in social relationships. The partici

pants in the three groups of this study were all from the 

helping professions. The results of this research seem to 

indicate that the temperament (Taylor-Johnson Temperament 

Analysis) and the self concept (Semantic Differential) of 

the CRSiA graduate students, "successful administrators" and 

the counseling and guidance graduate students who partici

pated showed very similar traits on both instruments. 

44 
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The researcher recommends that the reader remember 

the following are recognized limitations of the present re

search: 

1. There may be sample size errors in the variables 

being measured. 

2. The students and/or administrators used in this 

study may not be representative of other groups of 

students and/or administrators. 

3. There may be an error factor in small group statis

tics . 

4. The selection of subjects was not random. 

5. There may be characteristics of volunteers that are 

not representative of the population. 

6. A single semester of training may be too short a 

period to allow statistically significant change 

to occur. 

The criteria used to select the "successful adminis

trators" needs to be improved. The definitions of the areas 

to be ranked should be stated in such a way that more ob

jectivity in the selection can be realized. 

Since the subjects of this study were from the help

ing professions, a study should be undertaken which would 

investigate the responses to these instruments by adminis

trators and students not in these professions. Then a 
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comparison of their responses with the three groups of this 

study could be made. 

Because the Addiction Students Program is designed 

to be completed over a two year period, testing of the stu

dents at the end of each semester might provide an opportu

nity for additional information. 

A study needs to be conducted to determine if other 

students entering the Addiction Studies Program respond to 

these instruments in the same way. 

The methods used for selecting the individuals who 

enter these particular areas, CRSiA graduate students, 

"successful administrators" and counseling and guidance grad

uate students, should be investigated to determine if the 

selection process eliminates certain individuals that would 

not respond in the same way to the instruments. 

A study involving larger numbers that could be ran

domly selected and randomly assigned to groups would provide 

the opportunity to infer to larger populations. 

The CRSiA administrator training program curriculum 

should be evaluated by both the faculty and students on an 

on going basis with changes and/or improvements made where 

appropriate. 

Finally, a follow-up of the CRSiA graduate students 

should be conducted to determine if they become "successful 

administrators" in the field of addictions. 
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Conclusion 

The purpose of this dissertation was to determine 

whether after one semester of training in the CRSiA Program, 

CRSiA graduate student responses on specified instruments 

were altered in such a way that they became more like "suc

cessful administrators" in the field of addictions. 

The subjects who participated were volunteers from 

the CRSiA Program, "successful administrators" in the field 

of addictions and the Counseling and Guidance Program. The 

Pretest-Posttest Comparison Group Design was used in this 

research. 

On a few subparts of each instrument used in this 

research, significant differences did occur but there were 

not enough to justify rejecting any of the six hypotheses. 

The results of this study suggest that there are no signifi

cant differences in the way the three groups investigated 

respond to the two instruments used. 

The three groups responded to the Taylor-Johnson 

Temperament Analysis in such a way that the temperament 

traits of Composed, Lighthearted, Active-Social, Expressive-

Responsive, Sympathetic, Objective, Dominant, Tolerant and 

Self-disciplined were identified. 

The three groups responded to th.e Semantic Differen

tial in such a way that the self concept factors of Potency 

and Gentleness were identified. 
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The.State Bureau of Behavioral Health Services was 

asked to identify the "successful administrators" and rank 

order them using the following criteria. 

1. Be working in the Tucson or Phoenix, Arizona 

metropolitan areas. 

2. Be selected on their knowledge of administrative 

procedures (budgeting, record keeping, etc.). 

3. Be selected on their knowledge of addictions. 

4. Be selected on their native abilities (intelligence). 

5. Be selected on their ability to work effectively 

with staff in conflict resolution, and decision 

making. 
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ADDICTION STUDIES 
PROGRAM DESCRIPTION 

PROGRAM COMPONENTS 

The Addiction Studies Program presently contains tvo tracks: 

1* the Community Resources Specialist in Addictions (CRS1A) track prepares 
students for positions as administrators, coordinators and/or supervisors 
of addiction programs. 

2* the Criminal Justice Specialist in Addictions (CJS1A) track prepares 
students for positions vithin the Criminal Justice System dealing with 
drugs and alcohol related problems. 

The students enrolled in each of these tracks take the same core courses: 

Addiction Studies (AS) 305a, 305b, 396a, 396b, 
Health Related Professions CHRP) 200, 395 and 396. 

PROGRAM RESOURCES 

Program needs* specific to the field of addictions, are stressed la the class
room and observed first-hand in community programs. Students participate actively 
In comprehensive planning, decision-making, and the dally routine of community 
programs. The curriculum is derived from a number of disciplines and departments 
and is designed to instruct the student in the basic principles of addiction vlth 
an emphasis on the multlfaceted nature of the field and the pursuant problems. 

INSTRUCTION 

The Addiction Studies Program has been successful in promoting the interest and 
cooperation of numerous faculty personnel in many departments of the University. 
There is a close liaison with various departments including an exchange of 
faculties and courses* 

Teaching methods include didactic lectures, seminar participation, independent 
study, supervised practicum, and internship. Trainees are encouraged to engage 
in research projects related to addiction* 

THE APPLICANT 

The Addiction Studies Program attracts a diverse group of applicants from a 
variety of backgrounds and disciplines who represent a composite of life experi
ence. Each applicant Is evaluated on the basis of Intellectual capacity, apti
tude, life experience, insight, flexibility, commitment to the addiction field, 
ability, and willingness to grov and develop In the program. All candidates must 
meet the requirements for admission to the Graduate College of the University of 
Arizona and must come to the campus for a personal Interview before final accep
tance into the program* Any individual vlth a history of chemical abuse is re
quired to have and maintain at least a tvo .year abstinence period in order to 
enter and to continue In the program. The use of illegal substances is not con
doned and may lead to dismissal from the program* 

PREREQUISITES 

Upper division or graduate level statistics is a prerequisite for entering this 
program, but may be taken concurrently. Also, a basic accounting course such as 
Accounting 73 is recommended. 
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CURRICULUM REQUIREMENTS 
The curriculum requirements for each crack are shown below. 
(Core courses * 16 units) 

SEMESTER I galea 

AS 305a LECTURE 3 
A acudy of Che psychiatric, psychosocial* 
cultural and ethnic correlates of addiccion 
and 9ubscance abuse. 

AS 396a SEMINAR 2 
A seminar addressing Che clinical problems, 
health problems, agency problems and an inter
pretation of courses In progress applying them 
to treatment programs and community objectives. 

AS 294a PRACTICUM 3 
A practlcum designed to familiarize students 
vlth local treadsent facilities and modalities 
vith attention given to professional ethics 
and confidentiality. Students visit one agency 
each week and meet with the agency administrator 
to discuss the program goals and objectives. 

HRP *200 INTRODUCTION TO MEDICINE 3 
Lectures by medical specialists Introduce 
students to clinical syndromes and manifesta
tions of disease. There is emphasis on condi
tions commonly encountered by those in the Health 
Related Professions field. 

PA 300 • BASIC CONCEPTS IN ADMINISTRATION 3 
Advance Public Administration (Described in 
the Graduate catalog.) 

ELECTIVES 0-2 
From H.R.P., Departments of Psychology, Coun
seling & Guidance, Public Administration, 
Sociology and Anthropology as needed to round 
out the training or provide additional special 
skills. 

SEMESTER II: 

AS 305b LECTURE 3 
An exposition of pharmacological and biochemi
cal aspects of substance abuse as veil as the 
medical and physical problems of the drug user. 

AS 396b SEMINAR 2 
A seminar addressing the clinical problems, 
agency problems and an interpretation of courses 
In progress applying them to treatment programs 
and community objectives. 

AS 294b PRACTICUM 
An on-site practlcum in a mental health, drug 
or alcohol treatment agency. 

3 
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SEMESTER XX cont. Units 

HHP 395 HEALTH AFFAIRS 2 
Current theoretical and applied Issues 
associated with Che H.R.P. Special emphasis 
placed oo examination of legislation as it 
relates Co clinical practice in Che field. 

PA 282. 285. 301. 310. 314. 329 and 337 3 
One Co be chosen in consulcaclon with Che 
advisor Co fie Che specific needs and incerescs 
of the student* 

OWE COURSE FROM THE FOLLOWING (Described in Che Graduate 3 
catalog.) 

SflAB 289 PROBLEMS OF DRUG ABUSE 

RBAB 382 PSYCHOSOCIAL ASPECTS OF DISABILITY 

COUN 281 COMMUNICATION & INTERPERSONAL SKILLS IN EDUC 

COUN 322 APPRAISAL OF THE INDIVIDUAL 

ELECT IVES 0-2 
From H.R.?., Departments of Psychology. Coun
seling & Guidance* Public Administration, 
Sociology and Anthropology as needed to round 
out the training or provide addlclonal special 
skills. 

SUMMER SESSION 
Depending upon background* prior experience, incerescs and 
progress, Che student will be encouraged to vork in a treat
ment agency, attend workshops, or special training institutes. 
(At this point, certain qualified students may be allowed to 
accelerate the academic portion of the program in order to 
complete internship during the third semescer, thus complecing 
Che program in 17 mouths racher Chan Che regular 22 months.) 

SEMESTER III 

AS 396c SEMINAR 
A continuation of previous semester 396 with 
emphasis on community needs assessment, 
community resources, legislation and law enforce
ment, grantsmanship and current problems in 
substance abuse. 

AS 294c PRACTICUM 
A second on-site practicum. 

HHP 396 COLLOQUIUM - HEALTH AFFAIRS 
• Student exposure to critical issues in Health 
Affairs with special emphasis on Che H.R.P. 
Guest lectures to be provided by experts in 
the field. 



SEMESTER III cont. Unlcs 

ANTH 268a COMPARATIVE COMMUNITY ORG & DEV (Described in Che 3 
Graduate caealog.) 

ELECTIVES 0-2 
Frota H.R.P., Departments of Psychology, Coun
seling & Guidance, Public Administration, 
Sociology and Anthropology as needed co round 
out the training or provide additional special 
skills. 

SEMESTER IV 

AS 393 INTERNSHIP 5 
An internship in an agency selected by the 
student with the consent of the agency and 
the Addiction Studies advisor. (Prerequisites: 
all practlca and on-campus work.) 

ELECTrVES variable 

AS 399 Independent Study: 
May be elected by special arrangement with 
a faculty member. 

ORAL EXAMINATION FINAL ORAL EXAM 
After completion of campus course work 
each student is required to arrange for 
a final oral examination by a committee 
of at least three faculty members. 

OPTION No thesis is required, however, a student may 
elect to do a thesis by: 

1) registering for thesis credits in addition 
to regular course requirements; 

2) substituting thesis credit for one practlcum, or 

3) substituting thesis credit for the internship. 
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CURRICULUM REQUIREMENTS (CJS1A) 

16 units 
(core) 

UNITS 

12 units 

HRP 200 Introduction to Medicine (3) 

HHP 395 Health Affairs (2) 

HRP 396 Colloquium in Health Affairs (1) 

AS 305a Psychosocial Concepts of Addictions (3) 

AS 305b Pharmacological, Biochemical Concepts of 
Addictions 

(3) 

AS 396a Problems in Addiction (2) 

AS 396b Problems in Addiction (2) 

PA/AS *240 The Correctional Process (3) 

PA B229 Research Methods In Pub Admin (3) 

PA/AS "249 Admin of Correctional Institutions (3) 

PA/AS a245 Correctional Rehabilitation (3) 

PA 300 Advanced Public Administration (3) 

PA/AS 346 Dynamics of Probation 4 Parole (3) 

PA/AS +340 Correctional Theory (3) 

PA/AS 341 Correctional Group Therapy (3) 

PA/AS 396h Problems in Correction (3) 

PA 299 Independent Studies (1-6) 

6 units 

5 units PA 

Electlvea may be chosen from the following disciplines: 

Anthropology, Counseling & Guidance, 

Educational Psychology, Ethnic Studies (A.I.S. 

Black Studies), Government, Addiction Studies, 

Pharmaceutical Sciences, Psychology, Public 

Administration. 

.400 

PA 
AS 

AS 

400 
294 
393 

Research 
or 

Research plus 
Practlcum 

Internship or Thesl3 
or 

Additional courses 

3 units 
2 units 

5 units 
Tpr 
9 units 

TO 

•If no background In criminal Justice. 
"Offered only once a year. 
+Plus at least one other 300 level course required. 

Note: Ed.P3ych. 140 or a comparable statistics course required. 

(5) 

(3) 
( 2 )  

(5) 

(9) 
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UNIVERSITY OP ARIZONA 
ADDICTION STUDIES 

PROGRAM 

Enclosed please find the Inventor? materials that we discussed 
earlier. 

There are directions Included for taking the Taylor-Johnson 
Temperament Analysis and the Semantic Differential. If you have 
any questions, please call me at 834-3915. 

I would like to take thi3 opportunity to reiterate the schedule 
for the administration of these instruments. The first adminis
tration will be in the fall of 1976 after the beginning of school. 
The second will be at the end of the first semester, fou will 
receive the materials for the second administration in the same 
manner as the first. 

NOTE: Please use a pencil to mark the answer sheets. 

When you have finished with the materials please return all 
answer sheets, directions, and booklets to me in the self 
addressed envelope. 

Thank you again for your cooperation. I am sure that the results 
obtained from this study will have a significant impact on the 
training program for students In Addiction Studies at the 
University of Arizona. 

Sincerely, 

Keith Renfrew 
Addiction Studies 

k 

End. 



UNIVERSITY OP ARIZONA 
ADDICTION STUDIES 

PROGRAM 

To Whom It May Concern: 

The Addiction Studies Program la committed to a continuous 
evaluation and refinement of its program of 3tudy. The attached 
Inventories will provide us with data which will help with the 
evaluation. 

We are using the Semantic Differential to measure the meaning of 
certain concepts by having people Judge them against a series of 
descriptive scales. When rating the concepts, please make your 
Judgements on the basis of how these apply to, you. 

Directions for taking these scales: 

If you feel that the concept at the top of the page is very 
closely related to one end of the scale, you should place 
your check mark as follows: 

fair JC : : : : : : unfair 

The.nid-rating.will always be the Uth column from the left. 
The blank spaoa t.o the right of this column is for computer 
use only. 

Sometimes you may feel as though you've had the same item 
before. This will not be the case. Do not worry or puzzle 
over individual items. It is your first impression, the 
immediate "feeling" about the item, that we want. 

Directions for the Taylor-Johnson Temperament Analysis: 

On the front page of the question booklet you will find 
Instructions one through seven. Please omit number one and 
use the rest. On instruction number four please insert 
mentally your name In the space Indicated. 

Example: Is (your name) by nature a forgiving person? 
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SUBJECT CONTENT RATING SCALE 
(SCRS) 

RATE THE COURSES YOU TOOK THE FIRST SEMESTER (FALL) ON THE AMOUNT OF KNOWLEDGE YOU GAINED IN A DESIGNATED AREA. 

Ratings: 
0 « did not take course 
1 • no knowledge 
2 ' some knowledge 
3 « average knowledge 
4 » above average " 
5 * outstanding * 

Rating Scale: 
0 3 did not take course. 
1 « low — 
5 " high + 

Definitions: 
A. GOAL SETTING: Learning to set personal goals both realistic & operational. 
B. VALUES OF DEMOCRACY.JUSTICE,OPEN COMMUNICATION: Understanding of these concepts in admin set'g. 
C. RESPONSIBILITY FOR OWN BEHAVIOR: Taking responsibility for own decisions & consequences 

that may be forthcoming. 
D. UNDERSTANDING OF AUTONOMY AS AN ADMINISTRATOR: Learning about position administrator plays 

In operation of an organization & the Independence or freedom he/she has. 
E. LEARNING TO BE SKILLFUL IN PRESENTING FACTS: Ability to pinpoint facts & communicate them to 
F. ORGANIZATIONAL SKILL: Learning how to organize your time & applying it to others, 

successful operation of a program. 
G. CREATIVE LEADERSHIP: Ability to diagnose a situation; select alternatives, & evaluate them 

for the most appropriate choice. 
H. PERSONAL INTEGRITY: To be able to make decisions & maintain one's own standards of values. 
I. HUMAN SKILL: Learning ways to Interact with people within an organization to effectively meet 
J. AWARENESS OF ONE'S OWN ATTITUDES, ASSUMPTIONS & BELIEFS: Opportunity for looking at goals. 

self S recognizing what attitudes, assumptions S beliefs you presently have & how they 
effect your future goals. 

K. SENSITIVITY: Ability to recognize needs of Individuals & Incorporate these needs into the 
decision-making process of an organization. 

Seminar 

305a 

P.A. 

Practlcutn 

Soc/Anthro 

C & G 222 

cn 
o 
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