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ABSTRACT 

Home economics in higher education has undergone major changes 

over the past decades. The purpose of the current study was to identify 

some of the changes that occurred in name, administrative structure, and 

curriculum of home economics academic units in the decade since 1967. 

In order to assess the current changes of home economics in higher 

education and the implications of such changes, specific objectives 

and research questions were formulated and examined. These addressed 

the (1) current position and status of home economics in higher educa

tion in the United States, (2) changes currently affecting home 

economics academic units in institutions of higher education, (3) 

reasons influencing decisions to retain or change the name and/or 

administrative structure of these units, (4) effects of the changes in 

name and administrative structure on those units which had undergone 

change, (5) extent to which current curricular areas within home 

economics are meeting the present and foreseeable needs of home 

economists, and (6) possible future trends in home economics in higher 

education as identified by current home economics administrators. 

The results of the study, derived partially from statistical 

analysis, were based on data received from 253 home economics academic 

units. Each research question was analyzed to provide descriptive and 

comparative data. Among the key conclusions which emerged from the 

study are these: 

xiii 
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1. Data from the reporting academic units offering home economics 

indicated that most of these units have retained the name home 

economics. A small percentage were called by numerous other 

designations, none general enough to be significant. The 

administrative structure of these units was, in general, 

departments reporting directly to the central administration 

of the institution. This was particularly true in small 

liberal arts colleges. Decisions to either retain or change 

the name and/or administrative structure were closely related 

to the academic life of the units. The effects of change were 

related to an internal, improvement-oriented motivation and a 

positive, committed attitude on the part of the faculty within 

the field and the administrators of the institution. 

2. Many changes occurred within the curricular areas of home 

economics. The most frequently identified change was the 

expansion or addition of new majors or areas of specialization 

such as consumer studies, international studies, family life, 

health-related studies, and home economics in business. The 

curricular areas identified as being important to the present 

and foreseeable needs of home economists included the various 

areas of general requirements, core, specialties within home 

economics, and education involving non-traditional groups. 

Interdisciplinary, experimental, and innovative programs were 

being offered by most of these units. 



3. Consistency in the name of the academic unit was perceived as 

important whereas diversity and variety were perceived as 

important in the administrative structure and curriculum. 

4. Possible future trends identified by many of the home 

economics administrators included an increasing demand for 

new and/or expanded programs in home economics, providing 

students with a combination of general and specialized 

education, retaining the name home economics, and fostering 

interdisciplinary efforts within and outside of home economics. 

The place of home economics in higher education in the future 

will be determined by the extent to which its curriculum, its research 

programs, and its services are designed to fit the realities of the 

changing world. Home economists must face the challenge of keeping up-

to-date and be sensitive to and concerned for all individuals. Future 

contributions of home economics will depend upon those individuals who 

identify the need for change and who are willing to experiment in new 

directions. 



CHAPTER 1 

INTRODUCTION 

The great thing in the world is not so much where 
we stand as in what direction we are moving 
(Oliver Wendell Holmes, cited in Ostering 1977, 
p. 36). 

As home economics has responded in the past to changes in educa

tional thinking and changes in the larger society, as it has enriched 

and extended its offerings with the acquiring of knowledge, so may its 

offerings of the future be expected to show influence of further changes 

having significance for the field. Richards (1910, p. 18) had faith in 

the future--just as we must have faith today—when she stated: 

The past has been an iconoclastic age, but we are entering 
a constructive one. Old traditions are being torn up by 
the roots. New principles of action are being examined 
very closely before acceptance. . . . 

A great deal has happened since Ellen H. Richards spoke those 

words as the first president of the American Home Economics Association, 

but they still have a modern ring. Each generation rebels in some way 

against'some of the values and traditions of past generations and sets 

up new standards to be challenged and tested by succeeding generations. 

Home economics, which Ellen H. Richards once defined as the 

preservation of home and the economics of living, has gone through 

transition facing mental and moral readjustment. 

The family, as the primary focus of study in the earlier 
stages of home economics, embodies in its rural orientation 
and traditional setting a series of functions performed 

1 
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through well established traditional roles. Home economics in 
it intellectual efforts was primarly concerned with the tradi
tional roles of women (Nosow 1964, p. 7). 

Home economics has shifted in intellectual and empirical 
focus from a complete identification with traditional 
functions of the family to continued interest in the family 
within the wider frames of reference presented by the be
havioral sciences and to an interest in a wide number of 
institutionalized areas which are only peripherally related 
to the individual and the family. The results have made it 
difficult for home economists to relate their entire pro
fessional membership on one intellectual focus and have 
created problems of identity for all within the . . . [field] 
.... (Nosow 1964, p. 9). 

There is evidence of contradiction in the present content of 

home economics and in the technology-craftsmanship of the field as it 

is practiced (Lee and Dressel 1963, Brown 1967b, McGrath 1968). There 

are also areas of content in home economics which appear to be ir

relevant to the historically stated focus that the improvement of home 

life is the basic means of improving society. 

The most critical problem now facing those involved in home 
economics . . . seems to be the lack of a consensus con
cerning what home economics ought to be if it is to have an 
integrity of its own and a program different from.. . . 
[those] offered by other related departments (Lee and 
Dressel 1963, p. vii). 

Acceptance of an explicit central theme may mean, therefore, a 

reorganization of content and a repudiation of some concepts that are 

now held. New questions need to be asked to gain fresh insight in 

order to develop a sound foundation and to meet the field's claims as a 

unique area of academic study. Further, the implicit as well as 

explicit statements about home economics report an organization which 

has not gained consensus among its members. 
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Importance of the Study 

At the beginning of the century a group of farseeing men 
and women . . . took a long and searching look at families 
and their needs and became convinced that knowledge and 
understanding of the basic needs of families should be 
acquired ... in such a fashion that . . . [humankind] 
would be benefitted . . . 

. . . -understanding and controlling the mutually sustaining 
relationship that couples . . . [the individual] with . . . 
[the] environment (Paolucci 1970, pp. 1, 3). 

The Lake Placid Conferences on Home Economics met for ten con

secutive years from 1899 to 1908. These meetings clarified the focus 

of home economics. From this foundation home economics has sought to 

integrate the ideal of studying the individual in interrelationships 

with the environment as an organic whole. 

The early curricula of home economics emphasized practical, 

specific problems of the home. In recommending to the colleges and 

universities inclusion of home economics, no coherent structure at that 

level of application was suggested (Brown 1967a, p. 5). This fact was 

recognized by several of the Lake Placid participants who spoke of 

"moving too fast" and of not satisfying their beliefs about how home 

economics should be implemented (Lake Placid Conferences on Home 

Economics 1904, pp. 38, 77). 

Through the years home economists have taken the position that 

the educational offerings of home economics should have relevance for 

things which are of vital concern to individuals in their day-to-day 

living. In its earlier years home economics gained recognition for its 

contributions to the health and general well-being of people through 

the utilization of resources. Yet home economists need to comprehend, 



4 

assimilate, and respond to the sweeping changes now taking place by 

updating their focus and goals. 

In the early 1960s a concerted effort to identify new basic 

concepts in home economics began. In this movement, as with similar 

ones in other academic fields, the objective was to select and state 

those concepts fundamental to the understanding of home economics. Out

lines of concepts and generalizations were developed for all subject 

matter areas of home economics. Since the rate of production of 

knowledge has greatly increased over the years, the selection of course 

content has become a major concern. Thus, the crucial question remains, 

"how should the selection of course content in home economics be made?" 

(Knorr 1967, p. 1). 

The current reorganization of the academic units of home 

economics, including title changes, has involved more than 15 years of 

study and appraisal of the future of home economics and its role in 

higher education. Home economists have recognized the need for a new 

emphasis and direction for home economics programs which will speak more 

directly to the pressing problems of society. The nationwide trend 

among the home economics academic units has been to assess and update 

their programs. Often a new name has been chosen to better describe 

the programs. It has been noted by numerous home economists that the 

name home economics no longer projects the meaning and scope of the 

field (Tate 1973, p. 281; Bonde 1976, p. 32) . 

Debate over nomenclature is one issue that must be resolved 
if home economics is to have a professional unity. It is 
an urgent matter. It requires each administrator to make a 
strenuous effort to define and clarify all the issues, the 
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alternatives for action, and the likely consequences of several 
options to all who will be concerned and affected (Bonde 
1976, p. 32). 

In 1972 the American Home Economics Association formed a com

mittee to assess the changes in the home economics academic units in 

institutions of higher education that occurred from 1962 to 1972— 

specifically on the structural and name changes. The Yankelovich (1974, 

p. 12) report observed that the name changes "... appear more to 

confound than help" the situation and warned academic units of home 

economics of compounding such confusion.* 

As a means of providing some clarification of the central focus 

of home economics, Vaines (1974, p. 59) analyzed the documents of the 

ten home economics academic units which had undergone change. The 

content analysis provided some evidence that both major and minor 

changes were taking place with regard to the organization of the ad

ministrative unit, the organization of the curriculum, and the under

lying philosophical changes. 

It should be noted that what is not published may be as 
important as what is printed. ... [Thus] a well planned 
survey has an important place in the research efforts of 
home economics ... in describing current practices or 
beliefs with the goal of the present to predict and make 
long range plans (Vaines 1974, p. 59). 

Objectives of the Study 

The purpose of the current study is to identify some of the 

substance of changes that are taking place in the administrative struc

ture, including the same, and curriculum of home economics academic 

units. In systematically describing what is happening to home economics 

as it is changing, the study is viewed as building another link in the 



evolution of home economics and the assessment of its changing needs in 

order to provide a more comprehensive view of the state of all dimen

sions of home economics. 

In order to assess the current state of change of home economics 

academic units in institutions of higher education and some of the impli

cations of such change, the objectives of the study are as follows: 

1. To identify the current position and status of home economics 

in higher education in the United States. 

2. To document the changes which are currently affecting home 

economics academic units in institutions of higher education. 

3. To determine the reasons that have influenced the changes and/or 

no changes in the name and administrative structure of home 

economics academic units. 

4. To determine the overall consistency in the changes which are 

occurring in the home economics academic units. 

5. To determine whether the current curriculum areas of study are 

meeting the present and foreseeable needs of home economists. 

6. To determine a consensus as to the possible future trends in 

home economics in higher education. 

Questions to be Explored 

The following questions provide the order and direction for 

the study: 

1. What is the current position and status of home economics in 

higher education in the United States? 



What have been the changes in the name of home economics 

academic units in higher education between the academic years 

1967-68 and 1977-78? 

What reasons have influenced the changes and/or no changes in 

the name of the academic units of home economics? 

What have been the effects of the change in name on specific 

factors of the academic units of home economics? 

What have been the changes in the administrative structure of 

home economics academic units in higher education between the 

academic years 1967-68 and 1977-78? 

What reasons have influenced the changes and/or no changes in 

the administrative structure of the academic units of home 

economics? 

What have been the effects of the change in the administrative 

structure on specific factors of the academic units of home 

economics? 

What have been the changes in the curriculum of home economics 

academic units in higher education between the academic years 

1967-68 and 1977-78? 

What curricular program areas within home economics can be 

identified as important in meeting the present and foreseeable 

needs of home economists? 

To what extent are the academic units of home economics partici 

pating in interdisciplinary programs with other related fields 

or disciplines? • 
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11. To what extent is consistency in name considered important by 

home economics administrators? 

12. To what extent is consistency in administrative structure con

sidered important by home economics administrators? 

13. To what extent is consistency in curriculum considered important 

by home economics administrators? 

14. What can be identified as possible future trends in home 

economics? 

Assumptions 

Numerous variables enter into evaluative studies and surveys: 

personal preferences, geographical locations, good and bad memories of 

former experiences, the present workload, and even the time of the day 

or month. In addition, individuals in specific areas of specialization 

tend to emphasize their specialty. Thus home economics administrators 

were the target population of the survey because it was assumed that 

they represent individuals experienced in home economics, individuals 

who are aware of the changing administrative and curricular needs, and 

home economists who are up-to-date and well-informed. It was assumed 

that the administrators in home economics were also professionally 

inte'rested in the changes that are taking place in home economics. 

The term home economics was used as a generic term throughout 

the study, since it was assumed that the administrators who were sur

veyed understood its significance and meaning. It was also assumed that 

the current status and position of home economics in higher education 



could be identified from the review of literature and the questionnaire 

s ur vey. . 

Limitations 

The results of the survey are limited to the completeness and 

accuracy of the responses, and also by the number of unreturned ques

tionnaires. The findings are indicative only as they relate to the 

changing phenomena in the United States, including Puerto Rico, Guam, 

and the Virgin Islands. 

Definition of Terms 

Academic unit: Part of the administrative organization of an 

institution of higher education focusing on a central theme and making 

\ase of resources from numerous subject matter areas. 

Administrative structure: The structure dealing with the 

management, the establishment, duties, and powers of the academic units. 

Curriculum: A systematic arrangement of certain courses of 

study offered at an educational institution that is designed for 

specific students for a defined purpose. 

Higher education: For the purpose of the study, the collegiate 

sector of postsecondary education including only four-year liberal arts 

colleges, comprehensive colleges and universities, and research 

universities. 

Implications of the Study 

It is clear . . . that a more coirprehensive study is needed . . . 
to clarify the mission or missions of the whole home economics 
enterprise within the academic community and in the larger 
sphere of American society (Lee and Dressel 1963, p. ix). 
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Current authorities seem to agree that expansion and/or 

reorganization of home economics is unavoidable. The message throughout 

the McGrath and Johnson (1968) report was that new ideals and goals 

need to be pursued that fit present and future needs. "Only a searching 

review of the purpose of home economics, its teaching function, its 

research programs, and its public service in light of the social 

conditions of our time will fill the present requirements" (McGrath 

and Johnson 1968, p. 507). 



CHAPTER 2 

HOME ECONOMICS: ITS FOUNDATION 
AND SPECIFIC CHALLENGE 

The seeds that were to produce home economics as we know it 
. . . were not planted in firm soil until the late nineteenth 
century. A few seeds were scattered much earlier but they 
failed to take root (Craig 1946, p. 3). 

Home economics did not come into being suddenly. Nor was it the 

idea of any one person or group of persons. It represented the results 

of many people's research for solutions to the problems affecting the 

individual and the family. Both people and events contributed to the 

first slow, then more rapid, evolution of home economics toward the end 

of the nineteenth century (Budewig 1957, p. 250). But the fact that the 

idea crystallized as a self-contained entity and not as an off-shoot of 

some other movement, however, was due in large part to the efforts of 

Ellen H. Richards. 

The Roots of Home Economics 

The beginning of home economics has been traced by Budewig 

(1957) to the writings of Francis Bacon (1561-1626). Bacon believed 

that a relationship existed between knowledge and practical activities 

maintaining that neither intellectual nor material progress was possible 

until theory and practice came together. It was his belief that knowl

edge should be pursued for the purpose of helping the individual to 

better his/her environment and that nothing should be scorned, no matter 

how practical or familiar it seemed to be. Thus, Bacon cleared the way 
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for the application of science to everyday living—food, clothing, and 

shelter—not only for enhancing the comfort of living but also for 

enlarging the intellectual life. Bacon thereby gave philosophical 

justification to the science of home living, clearing the way for the 

later and fuller development of the idea of home economics. Bacon's idea 

later became the cornerstone of knowledge of home economics in the 

nineteenth century. 

In the late eighteeth century, the work of Benjamin Thompson 

(1735-1814), also known as Count Rumford, brought Bacon's idea to 

fruition in many concrete forms.. To promote the happiness of "mankind" 

through the improvement of the conditions of the individual's material 

existence was for Rumford, as it had been for Bacon, a great aim of 

life.' Also like Bacon, Rumford sought to bring about what he called a 

"cordial embrace" between the science and art and to direct their 

united efforts to the increase of domestic comfort and well-being 

(Budewig 1957, p. 5). Rumford's application of this idea to the house

hold, developing what he termed domestic economy, established a firm 

foundation for what later developed as home economics. 

By applying science to the affairs of the household, Rumford 
envisioned a degree of home living more beautiful, more 
healthful and more comfortable than ever before ... a 
better type of home living for all . . . [individuals] re
gardless of their station in life. Therefore economy was 
the idea which dominated Rumford's work . . . [and] because 
the household was his laboratory, he called his philosophy 
"domestic economy" (Hoeflin 1970, p. 190). 

It was Rumford's interests that led him to his most practical 

pursuits of domestic economy: experimenting and researching on the 

efficiency of kitchen ranges, the construction of kitchen fireplaces, 
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the invention of improved kitchen utensils, the preparation of foods, 

the economy of fuel, the heating and lighting of houses, the warmth of 

clothing, and the general improvement of the kitchen (Hoeflin 1970, p. 

183; Budewig 1957, p. 135). Rumford's work in the interest of domestic 

economy was so vast and so meticulously executed that from his day on 

there was little doubt as to the importance of a study in this area of 

life. 

One of Rumford's theories which he put into practice in his 
work . . . was that the food, clothing and household of 
people had a definite and direct relationship to their 
happiness and indirectly with their virtues (Budewig 1957, 
p. 135). 

The idea of the real and the ideal being one was exposed by Bacon but 

Rumford took hold of it and gave it substance through scientific experi

mentation. 

. . . through the work of Rumford, home economics came to 
have a philosophy, a method and the beginnings of a body of 
knowledge all its own. From this time forward the story of 
home economics is that of a gathering of forces which has 
become known as the Home Economics Movement (Budewig 1957, 
p. 159). 

The Home Economics Movement 

The home economics movement was part of the larger democractic 
and humanitarian movement which had gradually evolved out of 
the great Christian tradition. Coupled with the spirit of 
inquiry inherited from the Greeks, the cultural milieu was 
formed in which science in both its theoretical and practical 
aspects could develop. The home economics movement was the 
result of interest in the application of the principles of 
science to the details of the home environment (Budewig 1957, 
p. 204). 

Following the work of Rumford a definite movement to educate 

people for home and family living became recognizable. Influential 

persons such as Catherine Beecher (1800-1873), Edward L. Youmans 
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(1821-1887), and Justus Von Liebig (1803-1873), as well as the Land 

Grant Act of 1862, helped to lay the groundwork for the first Lake 

Placid Conference on Home Economics in 1899. As individuals engaged in 

this field of thought and action gathered together for mutual assistance 

and.encouragement, they launched what became known as the Home Economics 

Movement. 

From 1841, with the publication of Catherine Beecher's book on 

domestic economy, to the end of the nineteenth century, the growth of 

home economics was phenomenal. The many events, forces, and ideas that 

converged to make its development possible included: the interests in 

science, the advances in agriculture, the movement toward the higher 

education for women, and the Land Grant Act of 1862. All of these gave 

impetus to the general interest in the application of science to the 

home environment for the purpose of bettering the living of all people. 

Educational programs growing out of this mode of thinking have had a 

variety of names at different times and places but a consensus developed 

that these programs should fall under one all-encompassing term: 

home e conomi cs. 

The early history of home economics paralleled closely the 

development of the education of women. Since the necessary knowledge of 

household processes and mothercraft could be acquired through a combina

tion of informal home teaching and experiences, the formal education 

for women was rudimentary, if not nonexistent, until the 1830s. With 

the changes in the industrial and the social lifestyles of Americans 

that occurred during the mid-1800s, the sphere of women's activities and 
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responsibilities was greatly enlarged. Thus many questions were raised 

concerning their education and training. 

Even before colleges became interested in the problems of the 
home, limited aspects of the subject . . . [of home economics] 
under different names, were introduced in certain private and 
public schools and in out-of-school programs, such as the 
Parmer's Institute and settlement house projects. These 
programs which were focused on the home and family, although 
representing the traditional . . . [and] intellectual disci
plines, recognized the value of applying science, economics, 
and art to everyday living (Zuill 1959, p. 519). 

With the continuing struggle of women for recognition of their 

intellectual equality and their rights to equal educational opportunity, 

liberal arts colleges for women opened their doors to provide women with 

an education intellectually equal to that which was being provided for 

men. 

The first colleges opened to women were organized to provide 
educational opportunities equivalent to those of men, but the 
nature of women's education became a matter of great concern 
(Zuill 1959, p. 519). 

Along with the classical curriculum, theoretical instruction in domestic 

economy was offered. This instruction was provided through textbooks 

and lectures, plus some hours for sewing, care of clothing, and care of 

the home (Lee and Dressel 1963, p. 22). This instruction lasted only 

a few years and, not until the 1890s, following the introduction of 

domestic economy into the land grant colleges did the liberal arts 

colleges for women add it to their curricula again (McGrath and Johnson 

1968, p. 9; Lee and Dressel 1963, p. 22). 

The Home Economics Movement gained momentum during the last half 

of the nineteenth century. Through the years the philosophy of home . 
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economics changed with the times and with the needs of the people from 

the early courses in cooking and sewing to the emphasis upon professional 

training for the betterment of human welfare and the improvement of the 

home and family living, as illustrated in Table 1. As early as 1890, 

Ellen H. Richards discussed the need for women in higher education to 

train in "home economics": "We have been told of our mental ability. 

. . . But the kind of influence we should have on the source of 

political economy—the kitchen—has been ignored" (Richards 1890, p. 11). 

The kitchen was no longer seen as a mundane place where a woman 

performed her drudgery; rather, it was seen as the bedrock of the 

nation's economy. Ellen H. Richards was concerned with the seeking of 

ways to improve the human condition through the betterment•of living 

conditions. 

. . . [Ellen H. Richards' idea] was indeed an ambitious one, 
for it embraced education for the public "to esteem better 
environment," to arouse people "to the waste of life and 
possible savings," to the need of child study and care, ... 
and to the better budgeting "of income and expenditure". . . 
(Talbot and Matthews 1931, p. 177). 

At the same time that the land grant colleges were being 

established, agitation for the higher education of women was also 

gaining momentum. The land grant colleges, being without tradition and 

consequently without the prejudices of the older colleges in the East, 

admitted women on the same basis as men. Home economics was thereby 

given the opportunity to develop as a field in the higher education of 

women. 

. . . no agency has been more effective . . . [in contributing 
to the development of home economics] than the land grant 
colleges. No other agency has appreciated the possibilities 
of the subject so clearly or laid for it such broad and deep 



Table 1. The Changing Concept of the Purpose of Home Economics5 

The Beginnings 
1700-1900 

Skills and 
Techniques 

1917 

Solution of 
Family Problems 

Economic, 
Social and 
Political 
1940 

Satisfying 
Personal 

Development 
Early 1950s 

New Directions 
Next Decade 
1955-1965 

Changing 
Mission of 

Home Economics 
1965-1975 

Needlecraft 
1798 

Sewing 1820 

Cooking 1876 

Clothing, 
Foods 1913 

Food & Clothing Home Living 

Shelter 
(Housing) 

Care of Sick 

Care of Chil
dren 

Home Furnish
ings 

Management of 
Resources 

Social & Family 
Relationships 

Development of 
Individuals 

Community-Home 
Interaction 

Vocations re
lated to 
improvement 
of home life 

Research—foods 
and nutrition 
funded by 
agricultural 
experiment 
stations 

Dual role of 
home econo
mists 

Family-centered 
instruction 

Education for 
home, family 
and community 

Professional 
specialization 

Emphases on 
family service 
as an inte
grative 
center of home 
economics 

Research begins General-liberal Preparation for 
to branch out, 
funds from 
experiment 
stations 

education on 
the increase 

[Interdisci
plinary 
approach to 
both teaching 
and research 

professionals 

Undergraduate 
major strong 
generalist 

Graduate major 
strong 
specialist 

Home economics 
research in 
all aspects, 
funds from all 
sources 

Reproduced from Hoeflin (1970, p. 205). 
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foundations. As these colleges were among the first to 
recognize the need for a scientific basis in the education 
for the home, they have been most insistent that this 
standard should be maintained, and the home economics 
. . . [units] have realized the necessity of maintaining 
college ideals in ... [their] work if they would have 
the respect of the college community (Bevier 1928, pp. 
131-132). 

With the admission of women into the land grant colleges, 

courses to meet their special needs and interests began to develop and 

the idea of the application of science to the affairs of the household 

received fair chances of development. Academic work in this field was 

first introduced into the land grant colleges of Iowa, Kansas, and 

Illinois. Eddy (1956, p. 62) noted this development when he stated: 

The first record of a course in this . . . field . . . [of 
academic study] comes from Iowa State College. ... By 1871, 
the Iowa "Ladies Course" listed "Domestic Economy" as a subject 
offered for women students. The wife of the first president 
delivered lectures on cooking . . . prior to 1875. In that 
year she convinced the trustees to establish a department of 
"cookery and household arts." This led to the development of 
an experimental kitchen, the first of its kind in any college. 
Kansas Agricultural College began its "Domestic Economy" 
curriculum in 1873 with lessons in sewing and instruction on 
the application of chemistry to foods. Illinois Industrial 
University, in 1874, developed a systematic and thorough 
program under the name, "The School of Domestic Sciences and 
Arts." 

The purpose of the field of Domestic Economy or Domestic Sciences and 

Arts was "to give earnest and capable women a liberal and practical 

education . . . making them the equals of men and enabling them to 

bring science and culture to the all important labors and vocations 

of womanhood" (Bevier 1918, p. 31) . 

Home economics grew rapidly and the land grant colleges thereby 

developed strong programs in home economics. Developments prior to the 

1900s sought to meet the demands for more practical education for 



living and, in many ways, the science aspects were weak. Later the 

tendency was to minimize the "practical" aspect of home economics end 

to make instruction more "theoretical" in order to gain the respect for 

home economics that was reserved for the sciences (Tate 1973, p. 14). 

Even though professional education had its beginnings in this era, the 

emphasis of home economics was toward the enrichment of the general 

curriculum rather than professional preparation. 

From these early beginnings, additional courses in this area of 

study were developed in the land grant colleges. As new land grant 

colleges were developed, these courses became a fundamental part of 

their curricula. These courses slowly infused into other institutions 

of higher education. 

As early as 1890, Ellen H. Richards advocated the study of 

domestic economy in all colleges for women. The college must, she 

thought, maintain the dignity of the woman's home sphere. Richards 

(1890, p. 8) kept the larger picture in mind as well when she said that 

domestic economy would 

. . . broaden the ideas of life with which the young woman 
leaves college, . . . [and] bring her in touch with the great 
problems which press more closely each year . . . las well 
as] secure a solid basis for improvement. . . . 

Ellen H. Richards did not always hold such a strong position 

with respect to specialization. However, her ideas were indicative of 

changing thoughts on the subject. A few women involved in higher 

education remained advocates of the pure liberal arts curricula for 

women students—believing that specialized education for women, anything 

from sanitary science to domestic science to child study, would be 
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disastrous for the whole concept of women's higher education (Frankfort 

1977, p. 109). 

During"the same period when the higher education curriculum in 

domestic economy was established, another form of adult education was 

being developed. Cooking instruction was started in 1874 as part of 

the program of the Free Training School for Women in New York City. 

From this, the New York Cooking School was developed. The Boston 

Cooking School, organized in 1879 by the Women's Educational Association 

of Boston, also provided lectures on cookery and the process of diges

tion. After being established as the first incorporated cooking school 

in America, the Boston Cooking School was taken over by Simmons College 

in 1902 (Hall 1958, p. 29). 

Many changes were taking place in the United States during the 

decade that closed the nineteenth century and opened the twentieth 

century. Industrialization, immigration, and urbanization were de

scending in full force upon American society which produced changes that 

affected the economic function of the home. It was outside of the 

institutional educational setting that real alternatives for women were 

either articulated most vehemently or acted out (Frankfort 1977, p. 

110). The late nineteenth and early twentieth century was a period in 

which women sought to win political equality. Advocates of women's 

rights revolted against the restrictions that were commonly placed upon 

women in education, professions, and politics. Increased amounts of 

leisure time also stimulated interests in the development of women's 

clubs (Hall 1958, p. 31). All over the country people had been working 

individually and in groups for the betterment of home living but at this 



time, there existed no uniformity in regard to the nomenclature or 

content of courses offered in this area at different institutions. What 

was evident to Melvil Dewey was the need for someone to coordinate these 

fragmented efforts in a combined force. Thus the ten Lake Placid Con

ferences on Home Economics (1899-1908) were organized through the 

efforts of Ellen H. Richards who had been inspired by Melvil Dewey who 

had "overpersuaded" her to crystallize her convictions (Lake Placid 

Conferences on Home Economics 1909, p. 34). 

The Ten Lake Placid Conferences (1899-1908) 

In the final year of the nineteenth century and early years of 

the twentieth century, a decade of study gave the emerging field—home 

economics—a secure name and identity and, in view of most contemporary 

home economists, provided its foundation. This most inportant decade in 

the history of the field of home economics was known as the Lake Placid 

Conferences. No other single experience had as much influence in 

charting the course of home economics. One primary objective of the 

conferences was to enlarge the scope of home economics beyond domestic 

science, which had been primarily limited to cooking and sewing. 

By the end of the nineteenth century, the home economics move

ment was in what Budewig (1957, p. 8) termed "a state of supersaturated 

solution needing only the point of a needle to start crystallization." 

This crystallization was provided when two persons, Ellen H. Richards 

and Melvil Dewey, planned the first Lake Placid Conference on Home 

Economics in 1899. The following accounts highlight the Lake Placid 
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Conferences, especially those having a direct bearing on the later 

developments of home economics. 

The First Conference (1899) 

Those persons most interested in home sciences or household 

economics were convinced that "the time was ripe for some initial 

action" (Van Horn 1941, p. 377). This conviction was further emphasized 

when Melvil Dewey reported that the growing feeling among the people 

was that there was no question more important than home science and that 

those persons who could make the home all it should be would get nearer 

the foundation of life than teachers, ministers, and editors (Lake 

Placid Conferences on Home Economics 1899, p. 4).. Thus, in 1899, 

eleven persons came together to form the first Lake Placid Conference. 

The first order of business during the first conference was the 

selection of a name that would reflect the full theme of the field. 

"After full discussion, the name 'Home Economics' was agreed on as the 

title preferable fcr the whole general subject ..." (Lake Placid Con

ferences on Home Economics 1899, p. 4). Even though the name Home 

Economics was agreed upon, the issue of name selection persisted 

throughout the ten conferences. Other alternatives—domestic economy, 

domestic science, and euthenics—were discussed and voted on, but in the 

end the organization was officially christened home economics. The 

choice of home economics showed the direction of the participants' 

thinking. There was no stumbling upon a name. There was much thinking 

and discussion about what the home should do for the individual and 

society. Thus having been named, home economics was classified as a 
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field of knowledge. The field's name and the rationale for it is still 

one of the persistent contemporary issues. Other topics discussed at 

this conference included the preparation of women for leadership roles, 

the classification of literature bearing on home economics, and the 

standard of living of the American family. 

The Second Conference (1900) 

Melvil Dewey spoke of the increasing interest in the affairs 

pertaining to home life and the effort to make it more nearly ideal. 

He also saw home economics in a sociological context and emphasized that 

". . . home economics was coming to the front as a part of sociology" 

(Lake Placid Conferences on Home Economics 1900, p. 13). However, home 

economics was to develop as an independent subject, with sociology an 

important foundation along with other natural and social sciences. 

The question of the material (or useful) and the liberal (or 

educational) qualities of home economics also came into being. 

The whole question of putting home economics into the schools 
is only one of the problems of the broader movement known as 
"new education." In the last hundred years we have discovered 
and applied certain scientific truths that have effected the 
most profound changes in our environment. The whole civilized 
world is feeling the need of new training to meet these new 
conditions ... as we all know, it is an attempt to adjust our 
present educational system to meet the changed conditions of 
life . . . [of the times] (Goodrich 1900, pp. 26-27). 

Home and social economics have so vital a connection with every 
branch of education that, in a way, we must carry the whole 
burden at once, tho we feel like Atlas with a world on our 
backs. ... We should also seize upon whatever outposts that. 
can be taken with the greatest economy of effort. To inform 
public opinion, to rouse public interest in each and every 
branch of home economics, to effect a closer correlation . . . 
with sciences already established, to emphasize the necessity 
for a strong scientific foundation for any liberal interpretation 
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of the phenomena of life—all this will act as leaven and 
from its fermentation will come at last public recognition 
and acceptance of home economics as a science and a necessity 
(Goodrich 1900, pp. 39-40). 

The way is long, but the end not uncertain. The broad development and 

application of home economics is in the direct line of progress, and 

this being so, its final success is already assured for the laws of 

progress "are of one web with the laws of morals" and life (Goodrich 

1900, p. 40). 

The Third Conference (1901) 

Hunt (1901, p. 70) in her paper on "Revaluations" called for the 

individual to be viewed as rational and in control of the environment 

and its relationship to his/her values. 

The world within, or the inner life, which in every individual 
is calling for expression, is largely determined by natural 
endowment and is beyond his [/her] . . . control. His [/her] 
v . . values to the world depends upon the greatness of his 
[/her] . . . inner life and his [/her] . . . ability to reveal 
that life. His [/her] . . . own happiness, on the other 
hand, depends upon his [/her] . . . ability to give outward 
expression to the life . . . received, be that great life or 
little life. 

"Good" values make the individual's freedom "... approach its 

maximum" (Hunt 1901, p. 81). Caroline Hunt's philosophy of home 

economics stressed that 

The individual's value to the world depends upon the greatness 
of his [/her] . . . inner life and his [/her] . . . ability to 
express it 

[with] the three essential traits to full expression being: 
health, efficiency and opportunity (Hunt 1901, pp. 79, 81). 

Only when our clothing, our homes, and our furniture are 
planned with direct reference to the needs, the comfort and 
the efficiency of the human body considered as the instrument 
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for the expression of the inner life shall we be fully freed 
thru our mastery of our tools. . . . The ability of the 
individual to put correct values upon concealments, tools 
and expressions of beauty, in light of his [/her] . . . 
individual need of his [/her] . . . relation to his [/her] 
. . . knowledge (Hunt 1901, pp. 86-87). 

The Fourth Conference (1902) 

In the opening address of the fourth conference, Ellen H. 

Richards stated: 

. . .  d o  n o t  b e  d i s a p p o i n t e d  i f  w e  a r e  n o t  a b l e  t o  f i n d  t h e  
remedy for domestic troubles, if we are not able to give the 
world a panacea for social ills. The task is too great. We 
can only promise to bring to this discussion the open mind 
and earnest spirit of the student . . . (Lake Placid Con
ferences on Home Economics 1902, p. 8). 

Another basic issue discussed was that of redefining the central 

focus of home economics. In pushing forward a campaign for education 

in the interests of home and family, there were certain difficulties to 

be met and certain forces to be reckoned with. Among these difficulties 

was the difference in the meaning given to the term home economics. 

Thus specific references to the focus of the field were discussed 

during this conference. Home economics was seen as ". . . a study of 

connections and relations between phases of . . . [the individual's] 

nature" (Lake Placid Conferences on Home Economics 1902, p. 71) . In a 

more comprehensive form, home economics was defined as 

. . . a study of the laws, conditions, principles, and ideals 
which are concerned on the one hand with . . . [the indi
vidual's] immediate physical environment and on the other 
hand with his [/her] . . . nature as a social being, and is 
the study specially of the relation between those factors 
(Lake Placid Conferences on Home Economics 1902, pp. 70-71). 

In forming a complete definition, however, it may be possible 
to consider home economics as a philosophical subject, . . . 
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a study of relations, while the subjects on which it depends, 
. . . economics, sociology, chemistry, hygiene, and others 
are empirical in their nature and concerned with events 
and phenomena (Lake Placid Conferences on Home Economics 
1902, p. 71). 

In the definition lies the clue to the mis tinders tan ding which 

arose from the beginning and has continued to the present concerning 

the nature and the purpose of home economics as well as the means by 

which it should be implemented. Home economics is very complex en

compassing both the material and the non-material aspects of life. The 

real significance of home economics lies in relational aspects between 

the material and the non-material, as stated by the early founders of 

home economics—relating the physical and the value aspects of life. 

To this day, this fact has caused misunderstanding and confusion within 

the field as well as by the image projected by home economics. 

. . . [but] the ability . . . [of home economics] to contribute 
to the social and cultural environment of the family as well 
as to its physical surroundings has, over the years, become 
one of the most treasured characteristics of home economics 
(Brucher 1959, p. 10). 

The participants of this conference pointed out that the time 

had come when subjects related to the home and its interests should 

have greater recognition in the curriculum of institutions of higher 

education. 

Almost every school and college . . . pretends to have depart
ments of economics and philosophy as well as natural sciences. 
What is possible in such schools even, is something to connect 
and bind together into a consistent whole the pieces of 
knowledge at the present . . . [that are] unrelated. Such a 
binding together is what is meant by home economics (Lake 
Placid Conferences on Home Economics 1902, p. 71). 

It was recognized that there was a strong and steadily increasing demand 

for knowledge in home economics and believed that its educational 
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possibilities are not inferior to those of other subjects in the 

curriculum of institutions of higher education. It was also believed 

that instruction in this area promoted individual and social efficiency. 

The participants, therefore, felt that an extension of such work where 

it was already established and its introduction into other institutions 

of higher education would contribute to the solution of some of the most 

social problems of the times. 

The Fifth Conference (1903) 

This meeting stressed the relation of the individual and his/ 

her environment which was used by the early leaders in the home 

economics movement as a frame of reference. Arnold (1903, p. 11) wrote 

on the training and certification of teachers stressing the view of 

home economics in relation to other subjects, stating that "... the 

sciences, literature, history, and human life" are the foundations of a 

household economics teacher "... which will enable . . . [him/] her 

to recognize these relations . . . the relation of science to the 

everyday household arts and to lead the way to a better and saner 

practice." Arnold's statement concerned the relationship of theory to 

practice and that of science to art. She saw that no part was complete 

unto itself and that the goal was to ". . . yield a necessary part of 

the perfect whole" (Arnold 1903, p. 12) and that the parts are inter

dependent with each interpreting the other. 

Abel (1903, p. 29) amplified the relation between home economics 

material and humanistic values, "We have still to define for the many 

just what is meant by home economics . . . [that] we are not disembodied 
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spirits, . . . [that] we can only express ourselves thru our environ

ment, and this material environment in turn reacts on us and affects 

mental and moral growth." 

Richards' (1903, p. 65) writings and discussions also reflected 

an understanding and concern for the effect of environment on the 

development of the individual. 

There can be no question of the place in a liberal curriculum 
of a study of . . . [the individual] in relation to his [/her] 
. . . environment. It was once held that . . . [the individual] 
was independent of, or even that he [/she] . . . controlled 
his I/her] . . . environment, but as natural forces are better 
understood, the position of . . . [the individual] is seen to 
recede from the dominant one to a less effective factor. It 
must be assumed . . . that a study of material things which 
react on . . . [the individual1s] intellectual and moral nature 
is a legitimate and, indeed, an essential part of his educa
tion. . . . The moment it is acknowledged that . . . [the 
individual] "reacts" to his [/her] . . . environment, the study 
of these reactions is not only allowable but imperative. 

The Sixth Conference (1904) 

One of the most significant and often quoted pieces of this 

conference is the Ellen H. Richards creed: 

Home Economics stands for: 

The ideal home life for today unhampered by the traditions 
of the past. 

The utilization of all the resources of modern science to 
improve the home life. 

The freedom of the home from the dominance of things and 
their due subordinance to ideals. 

The simplicity in material surroundings which will most free 
the spirit for the more important and permanent interests 
of the home and of society (Lake Placid Conferences on 
Home Economics 1904, p. 31). 

Ellen H. Richards' great gift was her belief that doing work 

well for its own sake is important, if, of course, that work has an 
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important purpose (Bricker 1964, p. 386). She laid the solid foundation 

of science for home economics even as she looked to the future of all 

sciences. She was ahead of her time, but as she told the participants 

at this conference, 

It is our duty to see ahead of our times, beneath the surface, 
to read more in the signs and so prepare. In our numbers and 
varied interests there is safety from hasty conclusions. To 
this work, we welcome all and hope for help from all (Richards 
1904, p. 8). 

The question was whether home economics represented a curriculum 

of educational value required in institutions of higher education. Hunt 

(1904, p. 38) spoke to this concern in the "Report of the Standing 

Committee on Home Economics in Higher Education": 

The question whether home economics is worthy of being pre
sented as a separate course . . . depends upon whether it 
offers a field uncovered by other subjects and upon whether 
that field is worthy to receive the advantages which accrue 
to specialization. . . . The subject matter of home economics 
can be presented by . . . chemistry, physics, bacteriology, 
economics, sociology, and art; but . . . there is a special 
field—that of the use of social resources by the family group--
which cannot be satisfactorily presented even by the combined 
efforts of the . . . [other areas]. This field is suffi
ciently . . . important to be investigated separately and to 
profit by the opportunity for . . . self-determined alliances 
with other . . . [areas]. 

The issue of the name appeared once more. It was believed by 

the participants that if the name home economics was satisfactory to 

everyone, the issue of the name of the field would not come up every 

year. The name household administration was suggested. Then Ellen H. 

Richards suggested the name of euthenics—the science that deals with 

the development of human well-being by the improvement of living condi

tions. Her rationale was that euthenics connoted a science of con

trollable environment. Her presentation was so convincing that the 
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conference persons voted to accept the name to represent the work in 

institutions of higher education. The following nomenclature was 

adopted at the national level during 1904: 

Handwork in elementary schools. 
Domestic Science in secondary schools. 
Home Economics in normal and professional schools. 
Euthenics in institutions of higher education 
(Lake Placid Conferences on Home Economics 1904, p. 64). 

The Seventh Conference (1905) 

The subject matter of home economics as it was to be implemented 

in the elementary and secondary schools and in institutions of higher 

education dominated the last four conferences. Subject matter was the 

key link in the development of the foundation of home economics and the 

root of the duality between its focus and practice that was still a part 

of the field. 

All the broad understanding that has been given to home 
economics in previous conferences seems to be forgotten in 
the efforts to get acceptance as a manual training subject 
in the elementary and secondary schools. . . [Thus] it is 
not surprising . . . that home economics soon became 
stereotyped as "cooking and sewing" to justify it as . . . 
[hard work and thereby] a part of the manual training 
movement (Budewig 1957, p. 227). 

The Eighth Conference (1906). 

The main concern of this conference was to differentiate between 

home economics at the elementary, secondary, and higher education levels, 

as well as the curriculum that should be included in the trade school. 

In terms of the focus of home economics, Richards (1906, pp. 33, 35) 

remarked as follows: 
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. . . [there is a need to] accept the one really important idea 
of organic evolution so far as . . . [the individual] is con
cerned; namely, that of modification by the environment. . . . 
Power must be had today. Culture may well be added. 

But power must be underneath whatever is to survive. . . . 
Euthenics or its equivalent must be a part of the educational 
equipment of all live institutions. 

The Ninth Conference (1907) 

This conference explicitly spelled out one of the implicit con

cerns of the meetings: mainly that awareness of the psychological and 

qualitative concerns of home economics. Andrews (1907, pp. 152-153) 

noted the humanistic as well as the technical factors present in home 

economics and called attention to this matter in a presentation 

entitled, "Psychic Factors in Home Economics": 

Enlargement of . . . [home economics] must come in the future 
. . . including . . . the psychic in our science of the home. 
So far science has concerned itself chiefly with material 
factors ... I wish to point out . . . the great extent of 
mental in the family life . . . [and] every province of the 
material as conquered by the individual, becomes a vehicle 
for the spiritual. Still . . . [it] must be remembered that 
there is a science of the personal and the spiritual for 
itself, and when psychology, ethics, sociology, and other 
sciences of the personal are directly applied to the home, 
then home science will have entered into new regions of in
fluence. Then, immediate attention will be had to what we 
value, as among things of highest human worth, the fine art 
of family living. 

The Tenth Conference (1908) 

The tenth and final conference dealt with the training of 

teachers for home economics. Josephine Berry, in keeping with the 

identification of the threads of the focus of home economics, remarked 

that . . the aim of the . . . work . . . [of home economics] is the 
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bettering of conditions of the people" (Lake Placid Conferences on 

Home Economics 1908, p. 60). 

Regardless of the words used, Ellen H. Richards and the other 

early leaders in home economics recognized that there was both a 

"spirit" and a "law" in the subject matter and that the "spirit" was 

often lost sight of when adhering to the "law." Home economics was 

believed to be taught either as a technique or as a vital subject with 

great human value. Richards (1908, pp. 20-21) stressed this in her 

meaning of home economics: 

Each contact of mind with mind flasht [sic] out a spark of 
light, sounded a note of this varied subject and thus home 
economics was decided on as ethical rather than merely one 
of the useful arts . . . [and] a fuller acknowledgement of 
economical and ethical was made in the name adopted by the 
Lake Placid Conference [participants] . . . after much 
thought and full discussion . . . Home economics: home 
meaning the place of shelter and nuture of children and for 
those personal qualities of self-sacrifice for others for 
the gaining of strength to meet the world; economics 
meaning the management of this home on economic lines as to 
time and energy as well as to mere money. 

It was noted during the discussions at the tenth conference 

that the training of professional home economists and the homemaker 

were not compatible. How to balance the professional and liberal and 

the practical and theoretical experience at the same time and relating 

them to tangible values of life is still a question before the field 

(Marshall 1975, p. 8). Although there had been general agreement 

concerning philosophical questions, the many-sided nature of home 

economics presented difficulties from the beginning—being hard to 

envision both the practical and value aspects of home economics at the 

same time. 
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Each year interest in the Lake Placid Conferences on Home 

Economics had grown and had included an ever-widening set of problems of 

interest to the leaders of home economics. Ellen H. Richards summarized 

the progress and development of the conferences and the movement at the 

tenth annual conference when she stated: 

Ten years ago one of the crying needs of the country . . . was 
the appreciation of what science might do for the housewife 
. . in making her work both easier and more efficient. 
The obstacle . . . [to satisfying these needs] seemed to be 
the woman herself . . . (Richards 1908, p. 20). 

The present aim of the Lake Placid conference is to teach the 
American people . . . the management of their homes on 
economic lines as to time and energy. Once the essentials of 
home life are settled, they must . . . become ... a habit of 
life . . . [so that] no occasion will find the members of the 
family unprepared. . . . The ten years have seen the estab
lishment of . . . the beginnings of fundamental education along 
progressiv [sic] lines (Richards 1908, p. 25). 

Summary of the Ten Lake Placid Conferences 

The Lake Placid Conferences were the result of the faith of 
one woman in her sex; that if attention were called to the gaps 
in knowledge needing to be filled, women would be quick to take 
the steps towards the desired end. Progressiv [sic] human life 
has always been shown in the asking and answering of questions. 
The ancient astronomers and philosofers askt [sic] of the 
heavens and of their own consciousness why and whence and the 
world has been trying for 2000 years to answer (Richards 1908, 
p. 19). 

The Lake Placid Conferences on Home Economics met for ten 

consecutive years from 1899 to 1908. These meetings represented the 

forming of the foundation of the focus of home economics. 

The Lake Placid Conference participants brought to. home eco
nomics the impetus of redirection and the strength of 
organization. . . . Stereotypes were broken and provisions 
were made for new plans, new adventures, new growth . . . 
(Justin 1929, p. 714). 
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The Lake Placid Conference participants envisioned in the development of 

education for women the application of scientific principles in home-

making. The contribution of the natural sciences, social sciences, 

arts, and humanities were all recognized as important in the training 

of home economists but the natural sciences were seen to have a more 

"important value" (Strong 1959, p. 461). The first five years were con

cerned with the focus of home economics in regard to the purpose, defi

nition, scope, and the relation of the new subject to existing curricu

lum in educational institutions. These ideas appeared to have the 

unanimous support of all the participants. 

The last five years were spent with the task of formulating a 

body of knowledge, gaining acceptance in educational institutions, and 

seeking state and federal financial assistance for the implementation of 

the idea. The practical aspect of the development of the field suffered 

from a gap between the "ideal" and the "concrete"—either the ideal or 

the practical values were emphasized to the detriment of personal and 

family living. This confusion was further complicated because at that 

time there was littlevexact knowledge to support the big organizing 

conceptual idea (Vaines 1974, p. 31). It is important to note this as a 

crucial issue for home economics today as it is more complex as well as 

unanswered. Seeking agreement has met with confusion because the end 

goals and values have not been clarified (Brown 1967b, p. 775). 

One of the major accomplishments of the conferences was the 

establishment of the plans for a national home economics organization: 

The American Home Economics Association. On January 1, 1909, the 

I 
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American Home Economics Association was made official and the members 

of this association stated their purpose as: "The improvement of life 

conditions in the home, the institutional household and the community . 

. . welcoming to its membership all who are actively interested in home 

problems" ("Announcement" 1909, p. 1). 

The Proceedings of the Lake Placid Conferences thus indicated 

two areas of need: the social need to incorporate, at all educational 

levels, organized areas of study which would contribute to and improve 

the quality of the life of the individuals and families in society; and 

the necessity of differentiation by name among the different educational 

levels (Vaines 1974, p. 32). 

Home Economics Following the Lake Placid 
Conferences (1910-1978) 

The twentieth century is a fearfully complex time in which to 
live. We do not believe that it would be possible or even 
desirable to hand out neat answers to all problems. . . . 
[Thus we are taught] to think, in the confidence that a 
trained mind will be able to handle the process of living as 
it unfolds (White 1950, p. 87). 

During the first decade of the twentieth century home economics 

evolved in response to the social and economic conditions created by 

the industrial revolution. The visions of the early leaders had guided 

and influenced the development of home economics during this period, 

however, the concept of the meaning of home economics had expanded under 

the influence of significant social and economic factors that affected 

the home and family life (Hall 1958, p. 50). 
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The Decade 1910-1919 

As this decade began, there was an effort to pursue the family-

centered ideals of the Lake Placid Conference participants. It was 

stressed in 1911 that 

. . . students taking degree programs in home economics should 
be required to take other groups of subjects having more or 
less direct relationship to the life of men, women, and children 
in the home and in the community—such courses as mathematics, 
language, science, economics, sociology ... as well as make 
their . . . [program] a well-rounded scheme of liberal educa
tion . . . and at the same time contribute to the thoroughness 
of their work in home economics (Committee on Instruction in 
Agriculture of the Association of American Agricultural Colleges 
and Experiment Stations 1911, pp. 25-26). 

The same committee recommended required courses in home archi

tecture, sanitation, home decoration, textiles, food selection and 

preparation, and household management as part of the standard under

graduate program in home economics. This proposal, though not its 

intent, opened the way for a proliferation of courses emphasizing skills 

and techniques. 

In 1912, the term home economics became the official name of all 

programs in domestic sciences and arts, home sciences, and household 

arts and sciences (Lee and Dressel 1963, p. 27), although some indi

viduals remained unconvinced that this name was an all-encompassing 

term. Many individuals involved in the field still classified home 

economics as one of the many complexes contributing to the more compre

hensive complex of hygiene. 

Committees of the American Home Economics Association thus began 

diligently during 1912 to get the subject matter into pedagogical form 

so that it might take its proper place in the curricula of institutions 

/ 
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of higher education. The findings of these committees were embodied in 

The Syllabus of Home Economics (American Home Economics Association 

1913, pp. 4-5) which stressed "family" application .as a criterion for 

determining the boundaries of home economics content. 

Home economics, as a distinctive subject of instruction, is 
the study of economic, sanitary, and aesthetic aspects of food, 
clothing, and shelter as connected with their selection, prep
aration and use by the family in the home and by other groups 
of people. . . . Home economics, like many other subjects of 
instruction, ... is complex. In it, the contributing 
subjects . . . [such as] art, history, anthropology, sociology, 
aesthetics, economics, physiology, hygiene, mathematics, 
chemistry, physics, and biology . . . [are grouped around the 
ideas of food, clothing, and shelter] . . . [and] courses of 
instruction in home economics may be cultural, technical, or 
vocational. 

[It was thus] . . . proposed that the subject matter of home 
economics be divided into four main divisions: food, 
clothing, shelter, and household and institutional management. 

From 1912 to 1915 steady growth and development of subject 

matter within home economics occurred. Gradually the public began to 

realize that home economics meant not only the selection and preparation 

of food and clothing but also the improvement of the home (Bevier 1928, 

p. 169). The home economics curricula continued to be evaluated and 

increasing emphasis was placed on child development, personal and 

family relationships, consumer education, family economics, institu

tional and home management, housing, and child care. Along with the 

educational subject matter, home management or practice houses became 

prevalent (Hall 1958, p. 51). Home economics was thus gaining greater 

recognition from scientific and educational groups (Baldwin 1949, 

p. 73). 
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Emphasis that had been placed on the natural sciences was 

beginning, during this era, to be directed toward economics and the 

social sciences. "Though there began to be some recognition of the 

contribution of the social sciences in dealing with problems of the 

home, most institutions of higher education still continued to emphasize 

the natural sciences in their curricula. 

The efforts of the Lake Placid Conference participants to win 

acceptance of home economics in higher education were met by the passage 

of the Smith-Lever Act (1914) and the Smith-Hughes Act (1917). The 

Smith-Lever Act established the Cooperative Extension Bureau "to aid in 

diffusing among the people of the United States useful and practical 

information on subjects relating to home economics and agriculture and 

to encourage the application of the same" (McGrath and Johnson 1968, 

p. 12) . Also important to home economics was the Smith-Hughes Act. 

This act shaped home economics in education at both the precollegiate 

and the collegiate levels—providing federal funds to pay teachers in 

home economics and subsidize their preparation in college--and was in

fluential in bringing about the concept of homemaking as a vocation. 

This act thus tied home economics in institutions of higher education 

to teacher preparation and training as well as to supervisory programs 

and provided a major source of financial support for home economics in 

education. 

In reviewing the development of home economics in land grant 

institutions between the years.1910 and 1920, Calvin (1925, pp. 1, 3) 

described the impact of the Smith-Hughes Act in the following way: 
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Up to the beginning of this period home economics . . . [in] 
education provided in the land grant [institutions] . . • was 
theoretically directed toward the preparation of women for 
their home activities. The training designed to prepare 
. . . [individuals] for teaching home economics was but in
cidental to the major objective, training for home administra
tion. . . . 

"Che Smith-Hughes Act directly affected home economics teacher 
training in the land grant [institutions]. . . . Whereas 
previously teacher training had been incidental to other ob
jectives of home economics instruction, it now became the 
major objective in many land grant institutions under the 
stimulus of federal aid. 

The beginning of World War I created tremendous demand for women 

trained in dietetics, institutional management, and home economics 

journalism; thus supporting the increasing emphasis on the professional 

aspect of home economics. In 1918 due to the war conditions, all 

attention focused on conservation and other energy measures, such as 

the cost of living, home projects on conservation of food and clothing, 

thrift and savings, social santitation, the relation of food to health, 

and information about food values (Baldwin 1949, p. 73). Interest in 

textiles, the need for standards to protect the consumer, standardiza

tion of women's clothing, and the conservation of clothing was also 

stimulated by the war. Federal support for home economics in education 

had been encouraged during the war as a result of widespread public 

recognition for its service in carrying out food conservation instruc

tion in the Food Administration, 

The 'Decade 1920-1929 

At the end of the war, job opportunities for graduates of home 

economics programs increased rapidly, as Bevier (1925, p. 11) noted: 
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"The world having learned the value of home economics in the time of war 

was unwilling to abandon it in time of peace. Many new lines of effort 

were opened to women . . . trained in the problems of the home." Many 

new avenues of service opened up for home economists aside from 

dietetics, teaching, and extension. Opportunities mushroomed into 

public health, social service, community services, child care, indus

trial feeding and school lunches, and other areas. Growing interest 

within home economics in the areas of consumer protection, home manage

ment, family welfare, family economics, child development and parent 

education, and interpersonal relations within the family as well as the 

acceptance of the need to educate women for the broader responsibility 

of the home and society led to increased emphasis on the importance of 

the social sciences as essential contributions to home economics. In 

addition to the emphasis placed on family living, attention was given to 

the development of home demonstration programs and nursery schools, the 

teaching of nutrition, the effects of cooking on nutrition, and other 

nutritional considerations. 

Bacon's idea that a relationship existed between knowledge and 

practical activities was stressed during this era by Alfred North 

Whitehead. Whitehead (1929, pp. 37, 17) believed that during the 

"Cultivation of Mental Power" stage of a person's education theoretical 

interest and practical utility coincide: 

Whatever be the detail with which . . . [one] crams . . . [the] 
student the chance of his [/her] . . . meeting in after-life 
exactly that detail is almost infinitesimal; and if he [/she] 
. . . does meet it, he [/she] . . . will probably have forgotten 
what . . . [he/she learned] about it. The really useful 
training yields comprehension of a few general principles with a 



41 

thorough grounding in the way they apply to a variety of 
concrete details. In subsequent practice [individuals] 
. . . will have forgotten . . . [the] particular details, but 
they will remember by an unconscious common sense how to 
apply principles to immediate circumstances. 

. . . theoretical ideas should always find important applica
tions within the . . . curriculum. This is not an easy 
.doctrine to apply, but a very hard one. It contains within 
itself the problem of keeping knowledge alive, of preventing 
it from becoming inert, which is the central problem of all 
education. 

Whitehead (1929) also expressed concern about the function of the insti

tutions of higher education in their service to the people of a nation. 

His justification for an institution of higher education was that it 

preserve the connection between knowledge and the zest for life, by 

uniting the young and the old in the imaginative considerations of 

learning. 

Imagination is not to be divorced from the facts: it is a way 
of illuminating the facts. It works by eliciting the general 
principles which apply to the facts, as they exist, and then 
by an intellectual survey of alternative possibilities which 
are consistent with those principles. It enables . . . 
Iindividuals] to construct an intellectual vision of a new 
world, and it preserves the zest of life by the suggestion 
of satisfying purposes (Whitehead 1929, pp. 93-94). 

Education is a discipline for the adventure of life; research 
is intellectual adventure; and . . . [institutions of higher 
education] should be homes of adventure shared in common by 
young and old. For successful education there must always be 
a certain freshness in the knowledge . . . either . . . new 
in itself or . . . invested with some novelty of application 
to the new world of new times. Knowledge does not keep any 
better than fish . . . somehow it must come to the students, 
as it were, just drawn out of the sea and with the freshness of 
its immediate importance (Whitehead 1929, p. 98). 

With the passing of the demand for centering efforts on physical 

needs, emphasis swung to educational needs—the consideration of higher 

education courses to gain a breadth of view in general education rather 
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than overemphasis on technical skills. Thus recommendations were made 

to give less attention to the teaching of skills and techniques at the 

higher education level and more emphasis on sound scholarship, on 

teaching the richness and fullness of life, on principles based on 

scientific research, and on world understanding (Bane 1928, pp. 700-701). 

Home economics was far more than cooking, cleaning, and 
sewing. Careful analysis indicates that home economics in 
its most dynamic sense involves the economic problems of 
home management, problems of maintaining and creating good 
health conditions—mental and physical—within the home, 
and problems of dealing with social and civic obligations 
of the family (Dyer 1929, p. 484). 

But the growth of fundamental knowledge in home economics and 

the broadening of the field to include social science based areas led to 

the addition of more program areas in home economics. To meet the 

demands of a technological society for highly specialized personnel and 

the new avenues of service opened to home economists, many institutions 

of higher education divided and subdivided curricula into narrow 

specialties, each requiring special competencies. And whatever areas 

that were developed, they took into account life in its five funda

mental aspects: physiological, psychological, economic, social, and 

political (Dyer 1929, p. 485). 

Not everyone was satisfied with the division and subdivision of 

curricula into narrow specialties, since many home economists favored 

broad, "well-rounded" undergraduate education in preparation for a life

time of home and family living and responsible community service. As 

early as 1920, as a result of a study of home economics curricula in 

agricultural schools, universities and endowed schools, appraisal of 

home economics in terms of the elements of liberal education included in 
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the curriculum was advocated (Krueger 1920, p. 250). Home economics 

educators were concerned with providing the value of home economics as 

an integral part of higher education for women. 

In 1923, Vassar undertook a new adventure in curriculum design 

in home economics—focusing the attention of educated women upon the 

contributions of natural and social sciences toward human welfare and 

world harmony " (MacLeod 1926, p. 119). The term euthenics was chosen to 

express the aims of this new experiment in education. Euthenics, as 

defined by Ellen H. Richards, meant the betterment of living conditions, 

through conscious endeavor, for the purpose of securing efficient human 

beings (Lake Placid Conference on Home Economics 1904, p. 63). 

Many combinations of the euthenics major were possible in all 
areas—the most popular being child welfare with courses in 
child hygiene, child psychology, chemistry of food and 
nutrition, • and the family—and in most cases, the courses 
had a common focus and were preceded by instruction in the 
natural and social sciences, with special emphasis on general 
principles, of physiology, psychology and economics (MacLeod 
1926, p. 121). 

Periodic statements made in the following years deplored the 

growing tendency toward overemphasized skills and techniques at the 

expense of more fundamental knowledge. The American Home Economics 

Association Committee on the Program for Teacher Training reported in 

1924 that, 

. . . the teaching of home economics means educating girls and 
women to apply to home life . . . the fundamental principles 
of nutrition, clothing and household management as . . . 
shown by the physical and social sciences (Winchell 1924, 
p. 653) . 

This report went on to recommend that curricula include the fundamentals 

of liberal education, training in skills and technical knowledge of home 
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economics and related subjects, professional training for teachers, and 

the chance to study the demands of the changing societal conditions on 

education and the methods of meeting such demands (Winchell 1924, p. 

653). Thus interest in household skills continued, but more and more 

emphasis was placed on the study of social and economic problems as part 

of the home economics program. "While there is no need for home 

economics courses everywhere to be identical, there is the need for 

greater uniformity than exists at the present" (Krueger 1920, p. 249). 

The Decade 1930-1939 

The skills of home economists were further called on in the 

1930s by society's need for better management of family resources to 

offset the hardships of the Depression. To meet expanded demands 

between the two wars, home economics units in institutions of higher 

education had introduced additional curricula which gave increased 

attention to economic management. 

The depression years pointed . . . [out] how little was known 
about the home . . . [stimulating] research in a number of 
new areas, such as time and money management, housing and 
household equipment, . . . nutritional conditions in rural 
areas, . . . consumer purchase studies, and studies of 
women's and children's measurements as a basis for garment 
and pattern sizing {Adams 1959, p. 14). 

In a 1930 report of the discussion sponsored by the Department 

on Colleges and Universities of the American Home Economics Association, 

it was suggested that there was a need to decrease the requirements in 

education, science, and home economics in order to increase courses in 

the social sciences, such as sociology, economics, and philosophy 

(West 1930, p. 825). 
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The field of home economics touches all sciences, literature 
and art, using them as a basis upon which to build the knowl
edge . . . which marks the development of the . . . individual. 
. . . Leaders with vision . . . should be able to see their 
field . . . in . . . relation to the other arts and sciences, 
developing a curriculum that allows for free expression of 
creative energy in all living problems rather than emphasizing 
factual materials to be kept in the mind on file until exams 
are passed . . . (Marlatt 1936, p. 522). 

This statement, further emphasizing Whitehead's thoughts on theoretical 

interest and practical utility, stressed the development of home 

economics from the old emphasis on techniques and skills to the emphasis 

on the need of a foundation based on the natural and social sciences for 

application to the subject matter areas of home economics, as illus

trated in Figure 1. 

One contribution . . . [of home economics] to be made in the 
future of . . . [higher] education is to aid those teaching 
science, art, sociology, economics, and education so to 
h-umanize and vitalize the courses as they apply to the needs 
of home living (Carmichael 1932, p. 852). 

Thus, the emphasis, in the 19 30s, shifted from the mechanics of the 

household to the functions of the family, from skills as ends to skills 

as means to ends, from home economics as a subject to life situations, 

and from fixed practices to flexible procedures (Samuelson 1936, p. 519). 

Also during the 19 30s, beginning courses started to deal with 

the problems of the student—maintaining health, budgeting, under

standing of self, and adjusting to new relationships with the family 

and the higher education community. These persistent problems which 

were thought to be inescapable in the life of every individual consti

tuted the "common core" (Coon 1937, p. 158). 

[The] unifying course--the core—offered . . . [students of 
home economics] the opportunity to consider broad relationships 
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Figure 1. The Foundations and Characters of Home Economics — Reproduced from Raitt 
(1935a, p. 269). 
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between the home and the community . . . [with] representa
tives from the various departments of the institution con
tributing to . . . [it and] helping the home economics staff 
and students to see how all phases of home economics function 
in meeting situations in personal, family, social, and com
munity life of everyday (Fallgatter 1939, p. 464). 

Fundamental revisions in curricula were thus underway. Some curricula 

took the form of integrated programs while others were designated by 

such terms as core curricula, dynamic or life-centered curricula, and 

unified or coordinated programs (Zuill 1938, p. 527). Along with the 

unifying course or the core, greater emphasis was beginning to be 

placed on elective courses available to students not majoring in home 

economics, such as marriage preparation, family finance, child care, 

housing, interior decoration, and nutrition (Godfrey 1939, p. 455). 

But a dilemma was also developing in home economics. This was 

stressed by Effie I. Raitt, President of the American Home Economics' 

Association, when she noted a lack of agreement with regard to the 

distribution of credits and minimum requirements in the various 

curricula. Some individuals argued for more emphasis on the tradi

tional, basic courses and others for larger social science requirements. 

Always there is regret because literature, history and other 
subjects that contribute to general education do not have 
more place. At the same time home economics subject matter 
is enriched and broadened year by year. ... If home 
economics is to take its place as a . . . [field of academic 
study], we shall probably have to go . . . to a program 
beyond the four year curriculum . . . (Raitt 19 35b, pp. 
483-484). 

If the mission of home economics was to "survey all fields of knowl

edge, all lines of activities and to glean therefrom whatever may serve 

the end we seek, the improvement of the home and home life" (Raitt 

1935a, p. 268), it was becoming increasingly difficult to offer one 
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unified course of study which covered all aspects of daily living 

sufficiently to fulfill this mission. 

The Decade 1940-1949 

By the beginning of the 1940s, with the United States concerned 

once more with national defense, the expansion of the field of home 

economics was evident in a call for "quality leaders for projects in 

nutrition, food service, child care, budgeting, and other phases of home-

making" and a warning that "the home economics organizations—national, 

state and local—had a responsibility to try to prevent such from 

falling into well-meaning but incompetent hands" ("The AHEA and Defense" 

1941, pp. 591-592). World War II brought with it the necessity for home 

economists to stay fit physically, mentally, and emotionally in order 

to make home economics a dynamic force reaching every corner of 

community life. 

If home economics can rise to this challenge as it did to the 
1917 call that "Food will win the war," the new place it wins 
for itself will be as great as what it won then through its 
food conservation work ("The AHEA and Defense" 1941, pp. 
591-592). 

With the end of the war, the emphasis upon knowledge and attitudes basic 

to satisfying family life was brought to the fore. 

Again the concern about the requirements necessary for under

graduate degrees arose. Clara Brown, in 1943, reported a study of home 

economics curricula. She suggested that one of the major curricular 

problems in institutions of higher education was the determination of 

"how to provide professional education without too much encroachment on 

the traditional liberal arts requirements" (Brown 1943, p. 102). 
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Without any accreditation association to give direction or set standards 

for curriculum development, requirements for undergraduate degrees 

varied greatly among different institutions. 

Home economics when viewed from the standpoint of other areas 
of subject matter which it embraces is an octopus indeed, 
with its tentacles hungrily reaching out in all directions. 
And, as the . . . active tentacles of the octopus divert food 
substances into the parent organism, so do the various areas 
of home economics pour information into its key structure, 
THE HOME (Swanson 1947, p. 65). 

The Decade 1950-1959 

During the 1950s, tremendous interest in home economics research 

increased in several types of institutions of higher education. Re

search in textiles and clothing as well as foods and nutrition had grown 

to meet the emergencies of the two world wars. Research in home 

economics education expanded as well as in areas of personality growth 

and in roles of home and family life in healthy child growth (Hoeflin 

1970, p. 204) and in areas of consumer education and family economics. 

Due to such specialized focus, some home economists again became con

cerned about the "fragmentation of knowledge" in home economics subject 

matter. It began to seem doubtful that anyone could become a generalist 

in home economics as the "integrator of the sciences and arts in service 

to all aspects of a democratic family life" (Henderson 1955, p. 1), and 

encompass the multitude of areas which supplied the knowledge about the 

home and family life on which home economics depends, as illustrated in 

Figure 2. As the role of sociology and psychology in relation to the 

home economics program became more fully appreciated, the curriculum 

became more family-oriented. 
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No other area of learning, whether it be the social, physical 
or biological sciences, art or philosophy, has the unique 
heritage of responsibility ... of Home Economics. It . . . 
[has] the responsibility of integrating the contributions from 
all the sciences, art and philosophy into one functional 
whole for service to families. . . . [This integrating 
function for improving family life is . . . the unique purpose 
of home economics (Henderson 1955, p. 10). 

Research in the physical and biological sciences created an 

explosion of knowledge which resulted in the proliferation of subject 

matter in home economics (Lee and Dressel 1963, p. 15). Despite the 

evidences of concern from within the field and increased criticism from 

without, proliferation in subject matter and curricula continued. The 

division and subdivision of home economics thus continued to the point 

that 

. . . there are signs that fragmentation of home economics 
subject matter into discrete topics may have progressed as 
far as is practicable. The family cannot be broken up into 
eleven distinct components. . . . Never does . . . the 
family as a unit consider one of them independent of all 
the others. We must now find ways to break through the 
artificial subject matter barriers we have so carefully 
erected through interdisciplinary research, integration of 
subject matter, experimentation, and creative thinking. . . . 
If we are to meet our commitment to the American family, we 
must focus our attention on a study of problems of the family, 
irrespective of the subject matter lines thus affected 
(LeBaron 1955, pp. 468-469). 

Although the many services which home economics provided were 

winning a place in American life, home economics as a subject in higher 

education still remained insecure and threatened by other well-

established disciplines. From its beginning home economics in higher 

education has been an applied field, drawing from the basic disciplines 

of concern to the home and family. Home economics eventually became 

involved in the debates over the proper emphasis on science and inquiry 



in institutions of higher education, since educators had done little 

research in the subject that was embraced by home economics. 

Whereas home economics research . . . had become established 
at the federal level in the first quarter of the century, it 
had scarcely made a beginning in . . . [institutions of higher 
education].... This is understandable since the subject 
matter in home economics was being evolved and home economists 
were still . . . determining what of current knowledge they 
could teach effectively (Adams 1959, pp. 14-15). 

Yet basic research was deemed essential to the advancement of an 

academic discipline, and home economists could not supply this basic 

research without the aid of specialists in other fields of knowledge. 

Thus by the 1960s home economics was fractured with disputes about its 

function and its future. 

Beset by criticism from within the field, as well as from 

without, home economists had been reassessing their function and re

sponsibility in light of sociological, psychological, and economic 

changes in contemporary society and their impact on families and their 

problems. Although efforts have been somewhat scattered, there is 

evidence of a willingness to engage in self-study and to attack some of 

the fundamental issues (Lee and Dressel 1963, p. 32). 

In 1956, an American Home Economics Association committee was 

appointed to review the past, survey the present, and make suggestions 

for the future. The important findings that emerged from the committee's 

report of 1959—Home Economics New Directions: A Statement of Philosophy 

and Objectives—reinforced the emphasis that home economics is primarily 

concerned with strengthening family life and is a field that focuses on 

knowledge from its own research and from the natural sciences, the 

social sciences, and the humanities on the center of its main concern: 
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the family and its aesthetic, behavioral, and physical milieu. Also, 

in 1959, a Home Economics Development Committee of the Division of Home 

Economics of The Association of Land Grant Colleges and Universities 

prepared a statement of objectives and future directions entitled, Home 

Economics in Land Grant Colleges and Universities. This publication 

stated that, 

Home economics has the responsibility of making a direct and 
major contribution to the general education of men and women 
. . . [in] assuming leadership in developing cooperatively, 
with other areas, the family life program as part of the 
general education of students . . . [as well as] the re
sponsibility of preparing undergraduates . . . for profes
sions in education, business and industry, in dietetics and 
institutional management, in social welfare and public health, 
in research—all directed toward the betterment of family 
life,(Home Economics Development Committee of the Division 
of Home Economics of The Association of Land Grant Colleges 
and Universities 1959, p. 6). 

Despite the statements of philosophy and objectives and efforts 

of self-examination, there remained some difficulty in reconciling the 

apparent disparity between philosophy statements and actual courses and 

programs. Home economics in higher education should be—general educa

tion or professional education, or both. 

Around the time of the first half century of the American Home 

Economics Association, the impact of the launching of the first space 

satellite, Sputnik, by Russia, was being felt. Paolucci (1958, p. 499) 

reflected the impact in which the central focus of home economics was 

recognized. 

The family as the center of our universe ... is the pivotal 
point without which we have neither purpose nor destiny. 

Our satellite must be so that it continues to provide the 
foundation for programs of educational and social action. . . . 
To keep in tune, the home economics satellite must be in an 
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orbit that remains near enough to families that it can real
istically analyze their needs--both immediate and potential— 
and . . . synthesize information, knowledge and skills which 
will effect a positive stimulus for helping families to 
realize their potential. 

This statement also stressed the need for home economics to recognize 

and anticipate the impact of outside influences on the shaping of the 

central focus of home economics. 

The Decade 1960-1969 

In response to widespread concern over the problems of sequen

tial organization of home economics content and other problems, such as 

image, name, and difficulty in interpreting broad philosophical state

ments into appropriate curricular patterns and course revisions, a 

seminar known as the French Lick Seminar was held in the summer of 1961. 

For the first time in the history of home economics, educators at all 

levels and specialists from all subject matter areas came together to 

ejqplore the "concept approach" as a means of identifying, organizing, 

structuring, and unifying subject matter content of home economics 

(Home Economics Seminar 1961, p. 2). Among the challenges that emerged 

from this seminar were the need to (1) develop curricula which have a 

reasonable balance and interrelationship between general-liberal educa

tion and professional-technical specialization, (2) liberalize the 

content of home economics itself, and (3) assume greater responsibility 

for making contributions to the general education of all students. 

By the early 1960s many institutions of higher education were 

taking a critical look at their curricula and making a concerted effort 

to increase the amount of general education requirements. The nature of 



the professional courses in home economics was also examined with the 

aim of reducing to a minimum or completely eliminating skill training 

(Sweetman 1961, p. 9). 

In 1963, in a report of a nationwide survey of curriculum 

changes in home economics in higher education, Marilyn Horn attenpted to 

identify "trends" in curriculum changes. In summarizing the study, Horn 

(1963) indicated that the most sweeping changes had been in the larger 

schools and that only minor changes had occurred in the majority of the 

institutions since 1958. The most extensive area of changes reported 

was with regard to course content or emphasis. Among the changes 

mentioned most frequently were greater emphasis on consumer activities, 

professionalism, specialization, depth, management, sociopsychological 

aspects of clothing, world problems, dietetics, and family centeredness 

(Horn 1963, p. 239). Less emphasis was being placed on laboratory and 

manipulative skills. Few of the reporting institutions indicated any 

changes in overall objectives for home economics programs. The pre

dominate pattern was a transition from homemaking to professional 

objectives (Horn 1963, p. 239). 

From the results, Horn indicated that due to the controversy of 

depth versus breadth, many institutions appeared to be waiting for some 

direction from the American Home Economics Association, but there did 

not seem to be enough direction for curricular revision. Horn (1963, 

p. 240) also stated that, although different institutions had different 

objectives and different numbers of faculty and staff, there should be 

some uniformity of curriculum in home economics; if not actual 
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accreditation, there should be clear mandate from the American Home 

Economics Association as to minimum requirements in home economics as an 

academic field. 

Home economics in higher education as a content area can be 

viewed in three essential ways: a single field, a unified field, and a 

collection of disciplines or specialties banded together as an adminis

trative unit on the grounds of historical ties and expediency (Lee and 

Dressel 1963, pp. 89-94). In the beginning, home economics was a single 

field and all students took the same courses. As home economics grew 

and knowledge developed, its programs at numerous institutions of higher 

education moved toward a unified field concept with some areas of home 

economics basic to other areas. Emerging as home economics grew was a 

collection of majors and specialties. "Home economics in the present 

era may be regarded as made,up of . . . relatively distinctive disci

plines or groups of majors ..." (Lee and Dressel 1963, p. 93). 

Educators within home economics and outside observers have 

examined the goals, content, and organization of home economics in an 

effort to determine whether programs' in home economics need redefinition 

if they are to prepare home economists for work which is more satisfying 

as well as more useful (McGrath and Johnson 1968, p. 4). Some observers 

have gone as far as to propose that as a higher education subject home 

economics has had its moment in history and should be abandoned, with 

its content separated and dispersed into a number of component special

ties. East (1965, p. 389), a member of the accreditation committee of 

the American Home Economics Association, stated the rationale for this 

position: 
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The question remains .... What is home economics? Within the 
field there is disagreement. ... Is home economics a single 
field? A collection of subject matter areas related primarily 
by the loosening ties of historical association? Is there 
anything gained by holding onto and strengthening the com
monalities? Is more to be gained by cutting the ties and 
setting off separately for our destinies . . . 

McGrath (1968, pp. 87-88), in his article "The Changing Mission 

of Home Economics," further formulated a few basic concepts of home 

economics as a whole: 

Home economics is not a profession with a single distinct body 
of knowledge, skills, and ethics. Like the whole of the edu
cational enterprise, home economics is an area of human 
interest and concern that encompasses and impinges on a number 
of occupations and other life activities. Its central mission 
has been and must continue to be that of family service. . . . 
From the beginning the preoccupation of home economics has 
been centered in the family as a milieu in which individuals 
grow and achieve their basic learning in preparation for a 
productive, rewarding, and satisfying life. 

Around this commitment to the family unit there have been 
a number of more specific purposes related to such matters as 
nutrition, dietetics, and institutional management . . . yet, 
family service remains the integrative center of home 
economics. . . . 

McGrath clearly stated that instead of the American society 

outgrowing home economics, contemporary society requires more of the 

field. This thought was further expressed by McGrath and Johnson 

(1968, p. 83): 

. . . it is wiser policy to help and encourage home economics 
to adapt to new social needs than to abandon or dismember it 
as a field of study or to shift its services to other 
elements of the American system of higher education. 

Thus, while indicating that the mission of home economics has not 

changed in actuality, many very immediate and continuing changes are 

indicated because of the "... social, economic, and educational 

development in America.. ..." (McGrath and Johnson 1968, p. 83). 
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A survey conducted by the United States Office of Education in 

1961 revealed a wide variety of administrative patterns for home 

economics—from separate and autonomous units to programs housed under 

another unit, such as liberal arts, agriculture, fine or applied arts, 

arts and sciences, or social studies. From these data, McGrath and 

Johnson (1968) suggested three different organizational patterns, each 

of which would have a somewhat different effect on interdisciplinary 

relationships in teaching and research. 

The first option involved a combination of a school, department, 

or college of home economics as a separate or autonomous unit within an 

institution of higher education. This administrative structure was 

considered to be effective in informally encouraging and implementing 

interdisciplinary efforts in research and teaching (McGrath and Johnson 

1968, p. 64). The second option was the creation of a college of 

applied arts and sciences which would formally bring together a number 

of fields and professions. This type of college would be able to stress 

the applied nature of home economics and its relationship to other 

fields (McGrath and Johnson 1968, p. 64). The third option involved the 

creation of a new integrative college of human resources or human 

development in home economics in combination with the behavioral 

sciences. Stemming from the growing interest in the integrative nature 

of the behavioral sciences and their application to life, such new 

colleges would expand the orientation of home economics beyond agri

culture to a concern for urban living and urban family life (McGrath and 

Johnson 1968, p. 67). 
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Thus McGrath and Johnson (1968) stressed that each institution 

needed to organize itself in its own way and in accordance with its own 

distinctive purposes. At some institutions, home economics would remain 

a field of interest as well as a distinct administrative structure while 

at others, home economics would be offered in new administrative struc

tures that combine a variety of fields, with the term home economics 

replaced by other labels (McGrath and Johnson 1968, p. 68): 

Home economics must be expanded beyond its primary orienta
tion of food and nutrition . . . [clothing and shelter] 
. . . [to] home economics teaching and research . . . 
[being] increasingly integrated on either an informal or 
formal basis with related fields and basic disciplines 
that underlie them. 

McGrath (1968, p. 92), also concerned to some extent with the 

structural reorganization of home economics, suggested the following 

arrangements into which home economics could develop: 

. . . home economics . . . [could be] coordinated with the 
social sciences to assure continuous dialogue between the 
relevant professional groups . . . in cooperation with the 
basic disciplines . . . could become a unit in a College of 
Applied Arts and Sciences organically connected with other 
academic units in education, journalism, and business . . . 
[or could] maintain a separate and autonomous unit. . . . 

With respect to organizational and administrative structure, the programs 

of home economics should be given greater autonomy and freedom in 

establishing relationships with a wide range of disciplines in the 

liberal arts colleges and in professional and graduate schools. 

Creekmore (1968) emphasized that natural relationships exist 

within the content of home economics which could be the basis of the 

organizational structure. Thus the content could be classified under 

larger areas of knowledge—the natural sciences, the social sciences, 
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and the arts and humanities. With content categorized under larger 

areas of knowledge, it seemed logical that large administrative units 

or divisions should be divided into related discipline lines. According 

to Creekmore (1968, p. 98), this plan, to bring the professional option 

into a "tenuous" relationship with the structure rather than making the 

needs of the field the basis of learning, had the advantages of pro

moting a strong disciplinary approach within each division, a new and 

fresh look at old subject matter, and a means of facilitating the study 

of the interaction of the individual and the near environment. 

The Years 1970-1978 

In addition to other demands concerning structural reorganiza

tion of home economics, the name of the field received its share of 

attention during the 1970s. Although many institutions of higher educa

tion have dropped the name home economics, no one has come up with the 

"best" solution. The name home economics was an adequate selection on 

the part of its founders, for it ably described the field at that time. 

When the two words were used together, they referred to the management 

of the family, its members, relationships, and possessions. But as 

society became more complex, 

. . . the activities and interests of the field . . . [out
stripped] the meaning of the two words themselves as a name. 
. . . Particularly salient for home economics is the 
matter of hidden nuances in the name. Although the name 
itself says nothing about the skills in cooking and sewing, 
this is the response most likely elicited by the listener. 
. . . The name Home economics has many stray connotations 
(Murphy 1967, p. 705). 

In the recent past, a number of faculty groups have boldly and 

inexplicitly dropped the name home economics. In some instances, it 



was because of the narrow connotations that did not accurately reflect 

the contemporary breadth and complexity of the work of home economists. 

Although each has had a" unique reason for taking so consequential an 

action, inevitably the entire field, eager to sustain identity and unity, 

is affected. 

In 1974, Weis, East, and Manning reported the findings of a 

study on structural and name changes in home economics in higher educa

tion. 

Very few units have changed their name from home economics 
. . . primarily changes were seen in the smallest and the 
largest units. Many units have made structural changes . . . 
most being positive responses to the enrollment increases 
(Weis et al. 1974, p. 15). 

The authors also found that the home economics situation on most 

campuses has drastically improved—in image, status, administrative 

support, attitudes of students and faculty, number of faculty employed, 

enrollments of both major and nonmajor students, interest among the 

undergraduates, and variety of job opportunities for graduates (Weis et 

al. 1974, p. 15). The one important improvement cited by most units 

which have changed their name was that the enrollment of men majoring 

in the field had increased. 

The Yankelovich (1974, p. 12) report observed that the name 

changes "... appear more to confound than help" the situation and 

warned academic units of home economics of compounding confusion. It 

is true that confusion is always the concomitant of change and sub

sides -only as new ways are learned. Confusion cannot exist in a static 

world. It is also true that fears are mainly unvoiced, although some 

persons have expressed growing realization that once an irretrievable 
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point is reached, destinies are irreversible (Bonde 1976, p. 32). Some 

home economists fear that the family may be lost while others fear that 

the field may not survive. 

Recent attempts to change the name to broader designations 
appear to confound the purpose of home economics. There is 
reason for home economics to expand its horizon and en
compass more of the current concern, but changing the name 
of the field when its meaning is already unclear only 
presents more confusion (Yankelovich 1974, p. 12). 

Much thought has been given to finding a "better" name for all 

areas of home economics as well as activities that are a part of home 

economics. Some institutions of higher education have already substi

tuted a new name for the academic unit administering the work of home 

economics. But we must ask if these changes involve mere words or basic 

concepts, whether "human development," "human ecology," "family life," 

and other similar terminology are not "home economics" under another 

name. 

In October, 1973, the American Home Economics Association spon

sored the Eleventh Lake Placid Conference. The Conference centered 

around questions and statements concerning important issues in the 

field: the definition, focus, role, name, and values. These issues 

were as important in 1973 as they were in the original ten Conferences. 

The Conference clearly identified that the field of home economics has 

many important tasks to which energies should be directed. 

The actions . . . [that] are thought to be important: 
identify . . . [the] unique body of knowledge; . . . finish 
the French Lick start; show the philosophical coherence 
between home economics concepts; adapt an ecological systems 
conceptual frame; develop models showing interrelatedness 
and commonalities in home economics; set priorities for con
cepts to be taught; . . . [and] identify different levels of 
attainment {Lake Placid Conference 1973, p. 15). 
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A committee of the American Home Economics Association, in 1975, 

completed its work in the development of "Home Economics—New Directions 

II." Just as the original "New Directions," written in 1959, recognized 

the strengths of home economics, so, too, the "New Directions II" was 

hoped to provide leadership to the field at the time when interplays 

between family and society called for-new insights and emphases. "New 

Directions II" was not intended to be a final statement about home 

economics, but rather a new benchmark in the development of the field: 

[New Directions II] . . . evolved from many issues raised 
. . . at this point in time [1974-1975]. It represents the 
reflection of the continuing need for redirection of priori
ties of the . . . [field] to meet the changing needs of 
family and society (American Home Economics Association 
1975, p. 12). 

Looking at home economics from a different viewpoint, Harper 

(1975, p. 9) summarized home economics data in terms of enrollment 

growth. It was noted that home economics in higher education grew 

vigorously during the decade 1962-63 through 1972-73, especially at the 

undergraduate level with enrollments increasing 96 per cent. Comparing 

home economics undergraduate enrollment increases to the national trend 

in higher education for the same time period, Harper (1975, p. 9) noted 

a greater proportionate rate of growth in home economics than was 

generally true in higher education. The undergraduate productivity was 

attributed to the elimination of small, relatively unproductive programs 

as well as to the larger numbers of students in higher education. 

Harper (1975, p. 10), using degrees granted as the measure of 

achievement, found the five most productive areas of specialization 

subsumed under home economics were (1) home economics education, (2) 
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child development/family relations; (3) textiles, clothing, and fashion 

merchandising; (4) general home economics; and (5) food, nutrition, and 

dietetics. Ihese five specialties accounted for 87 per cent of all 

degrees granted in home economics during 1972-73. The least productive 

specialty areas—each accounting for less than two per cent of all 

degrees granted in home economics--were (1) institutional, hotel, and 

motel management; (2) extension education; (3) housing and equipment; 

(4) home management/family economics; and (5) home economics in business. 

Another concern of home economists in the 1970s has been the 

changing situation of the family with the increase of divorces, co

habitation, and single persons. Why concern ourselves with families? 

Lund (1976, p. 10) referred to the family as the "one stabilizing anchor 

in this very transient society . . . [giving] some sort of historical 

meaning to people's lives." Home economists will continue in the 

future, as they have in the past, to guide individuals and families in 

building creative lifestyles that make the home and family life a 

refuge and a source of strength of all persons. Some authorities have 

interpreted the changing structure and contemporary American family as 

a sign of the family's ultimate collapse as an effective social insti

tution. In reality, these changes have been an adaptive response to 

changing human and social needs in a world very alien to our fore

fathers. Helping others in a future-shocked world to develop the 

capacity for close, personal, and intimate relationships will not be 

easy. But in doing so, both as home economists and human beings, we 

will be playing a vital role in bringing about improved quality of life 

for individuals and families. 
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The Challenge for Home Economists 

The challenge of change is perhaps greater for no single 
body of knowledge than for home economics. This challenge 
is necessitated not only by rapid technological, social, 
and economic development . . . but also by the enormous 
growth of educational institutions which offer instruc
tion in home economics . . . (Blackwell 1962, p. 447). 

The history of home economics has been one of constantly 

developing aims. During the time when rapid technological and social 

changes affecting individuals and families were taking place, the Lake 

Placid Conference planners emerged from such separate fields as bio

chemistry, economics, nutrition, sanitation, and human development to 

begin a ten-year search for a common system through which they could 

structure a new area of study that would truly respond to the problems 

all human beings face. These scholars identified the family as the 

central focus for this new field, which came to be known as home 

economics. Up to that time home economics had been a "here and there" 

program without coordination or unity of any kind. 

A lot has happened in the 78 years since the Lake Placid Con

ference began. Since that time, home economics has: 

1. Addressed problems of families and technologies of family 

households. 

2. Developed programs to prepare the young for their family 

and household roles. 

3. Completed research that has increased knowledge in the science 

of nutrition, developmental needs of children, economics of 

the household, decision-making processes, and selection of 

more comfortable, safer, and more attractive fabrics. 
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4. Helped women learn to efficiently manage their homes so they 

can prepare for another job or career. 

5. Influenced legislation affecting the family. 

6. Provided impact into the consumer movement. 

However, over the years home economists began to find greater satis

faction and reward in studying tangibles—the mechanics of living, the 

material goods and services associated with living—rather than from 

studying the intangible nature of the environment within which all 

human beings exist. Although facts about tangibles are important, 

study of relationships is also important. Those committed to the con

cept of relationships between the individual and the near environment 

should progress forward by restructuring curricula, research efforts, 

and outreach programs in order to strengthen the concepts central to 

home economics. 

Instead of moving forward with synthesis, home economics had 

moved toward specialization. Thus, in 1961, a seminar in French Lick, 

Indiana, was held to bring together both generalists and specialists to 

identify and unify the subject matter of home economics as well as to 

define basic home economics concepts. 

As an extension of the French Lick Seminar, an 18-month 

project, known as Home Economics Defined, was set forth in late 1977 to 

examine the unique way home economics looks at individuals, their 

experiences, and their universe. Defining home economics is basic to 

the field as an academic field in developing educational programs and 

interpreting home economics to persons within and outside the field. 



Home economists should press forward in the integration of the 

various subject matter areas related to the family life within the home 

and community. The challenge of home economists in higher education 

is, thus, in developing a more comprehensive philosophy and organiza

tional structure on which to base their programs, differentiating 

home economics from other related areas of study, and identifying and 

defining its central concepts. Subject matter coordinated so that it 

better adapts to all student needs and makes a more definite contribu

tion to other related academic fields or disciplines should also be a 

major emphasis of home economists as well as the identification of a 

name associated with the underlying meaning of the field which portrays 

a positive image. Activities focusing on professional growth and 

development, intellectual stimulation, ideas, and continuing education 

might create hopes into .realities. 



CHAPTER 3 

RESEARCH DESIGN AND PROCEDURES 

The research design and procedures of the study were descrip

tive and comparative. The study was designed to assess the state of 

change of home economics academic units in institutions of higher 

education, the extent of change in the name of the academic unit, its 

administrative structure and curriculum, and the implications of such 

change. 

Data were collected and analyzed to identify the current trends 

in the name, administrative structure, and curriculum in the academic 

units of home economics. Opinions of the administrators of the home 

economics academic units were obtained from a questionnaire devised by 

the investigator. The four steps that were taken to meet the objectives 

and research questions included (1) establishing a complete and accurate 

list of the colleges and universities offering undergraduate degrees in 

home economics, (2) establishing an updated list of the administrators 

in home economics academic units who are currently working at institu

tions of higher education, (3) preparing and distributing the question

naire, and (4) analyzing the data. 

Colleges and Universities 

The listing of the home economics academic units in four-year 

colleges and universities was provided by the Professional Development 

Division of the American Home Economics Association for the 

68 
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investigator's use in the research. The listing included 368 institu

tions of higher education in the United States, including Guam, Puerto 

Rico, and the Virgin Islands, which were known or assumed to offer 

undergraduate degrees in home economics or some specific specialization 

subsumed under home economics. The institutions of higher education 

included in the listing comprised the population that was studied in 

this survey as provided in Appendix A. 

Individuals Experienced in Home Economics 

The individuals experienced in home economics who received a 

copy of the questionnaire consisted of the chief administrator at each 

of the 368 academic units of home economics in institutions of higher 

education. The administrators included those individuals who oversee 

the entire academic unit :of home economics, such as deans, directors, 

and/or chairpersons. This particular group was chosen because they were 

presumed to represent individuals experienced in the field of home 

economics, well-informed home economists, individuals involved in 

curricular program and administrative structure changes, and home 

economists who are up-to-date and interested in the current and possible 

future trends in home economics in higher education. Thus, it was 

assumed that this group could provide the most meaningful information 

with regard to home economics in higher education. 

Preparation and Distribution 
of the Questionnaire 

Since the data were not readily available in other written 

sources, a decision to conduct the survey by questionnaire was made. 
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According to Babbie (1975, p. 105), questionnaires are the backbone of 

survey research. The instrument used in this survey was developed by 

the investigator to address the specific objectives and research 

questions provided in Chapter 1. References (Babbie 1975, Kerlinger 

1973, Compton and Hall 1972, Payne 1954, Good and Hatt 1952) dealing 

with questionnaires were reviewed and consulted for the purpose of pre

paring and organizing a well-designed questionnaire. In designing the 

questionnaire, specific guidelines were followed. These guidelines 

included the use of (1) both questions and statements for flexibility 

and interest, (2) closed-ended and open-ended items, (3) clear and un

ambiguous items, (4) relevant items, (5) short, easy to answer items, 

(6) positive items, and (7) unbiased items. In preparing and organizing 

the questionnaire for this survey, as provided in Appendix B, questions 

which required a considerable amount of explanation were excluded. In

formation that could more readily and accurately be found elsewhere and 

which .could be considered unimportant to the study were also excluded. 

The first draft of the questionnaire, completed in the spring 

of 1978, was comprehensive. Specific data elements covered in the ques

tionnaire were concerned with (1) the current status and position of 

home economics in higher education; (2) the current changes occurring in 

the name, administrative structure, and curriculum of the home economics 

academic units and the implications of such changes; (3) the reasons 

that have influenced the changes or no changes in the home economics 

academic units; and (4) possible future trends of home economics in 

higher education. As a result of an initial review on the basis of 



feedback from professional home economists, an educational psychologist, 

and other education specialists, the questionnaire was revised. 

The Pilot Study 

After the initial review, a pilot study was conducted using the 

revised version of the questionnaire to test its validity and also to 

obtain additional feedback on the wording of the questions, the rele

vancy of the questions, and the time needed to complete the question

naire. The individuals involved in the pilot study were identified by 

members of the American Home Economics Association and members of its 

Agency Membership Unit as opinion leaders of home economics in higher 

education. The questionnaire, a cover letter, and a stamped self-

addressed envelope were mailed to fifteen designated opinion leaders, 

not currently involved in the administrative function of an academic 

unit of home economics, but knowledgeable in the substance of the 

changes that are taking place in home economics in higher education. 

The cover letter, shown in Appendix C (Letter 1), explained the purpose 

of the pilot study and also indicated how those particular persons were 

chosen as opinion leaders. 

The responses obtained from the pilot study were analyzed for 

consistency and accuracy to ensure that the questions were clearly 

understood by all of the participants. From the results of the pilot 

study, the final revision of the questionnaire was prepared accounting 

for all suggestions and/or comments forwarded to the investigator. 



Human Subjects Committee Provisions 

Even though no individuals were identified, the research in

volved minimal or no risk to the subjects, and the findings were pre

sented only in the form of statistical summaries, certain provisions of 

the Family Rights and Privacy Act (also known as the Buckley Amendment) 

had to be met. Safeguarding the rights and welfare of human subjects 

involved in research and other activities is an institutional policy 

designated to the Human Subjects Committee (Human Subjects Committee 

Manual of Procedures 1977, p. 4). In conforming with the procedures of 

the Human Subjects Committee, the original proposal for this research 

was prepared for submission to the committee with the appropriate 

Request for Ethical Review, as shown in Appendix D, and a Subject's 

Consent Form. The Subject's Consent Form, submitted as part of the 

cover letter, assured anonymity and confidentiality plus a full de

scription of the procedures involved with the subject's decision to 

participate being voluntary. 

The Research Study 

The final questionnaire; a cover letter; a letter of support 

from the chairperson of the Agency Membership Unit of the American Home 

Economics Association; a stamped, self-addressed envelope; and a post

card requesting a summary of the results of the study were mailed to all 

participants on October 12, 1978. The questionnaire, provided in 

Appendix B, was divided into three main sections. These sections were 

concerned with (1) the'present and future trends in name and administra

tive structure, (2) the present and future trends in curriculum, and 
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(3) general background information about the administrators filling out 

the questionnaire. 

The cover letter, shown in Appendix C (Letter 2), explained the 

purpose of the study, the likely impact of the study on others in the 

field of home economics, and the provisions of consent as outlined by 

the Human Subjects Committee at The University of Arizona. There was 

also a request included in the cover letter that the participants 

complete and return the questionnaire within a two-week period. However, 

all participants were encouraged to return the questionnaire at their 

earliest convenience. To increase the percentage of returns, a letter 

of support, shown in Appendix C (Letter 3), was included with the 

questionnaire to emphasize the need for the study and to encourage the 

administrators to respond. 

A follow-up letter, provided as Letter 4, Appendix C, was mailed 

to all the participants in the study who had not responded by November 

10, 1978. A second follow-up postcard, also provided as Letter 5, 

Appendix C, was later sent to the remainder of the participants who had 

not responded by December 4, 1978. These follow-up letters plus a 

promise to send a copy of the results to any participant who requested 

one were incentives for increased returns. 

To provide some clues as to how the data collection progressed, 

the investigator monitored and recorded the rate of returns, as 

illustrated in Figure 3. Figure 3 diagrams the data, starting with the 

date of the first return, in graphical form showing the cumulative rate 

of return in terms of percentage. Since the returns came:back to the 

investigator through The University of Arizona postal system, the 



70 

60 

50 

40 

% 

30 

20 

DAYS OF THE WEEKS 

Figure 3. The Cumulative Rate of Return of the Questionnaire 



questionnaires were returned in quantities of two or more rather than 

individually. Thus, daily returns were difficult to tabulate. In 

addition, the investigator mapped the returns in geographical form 

indicating the states and regions from where the questionnaires came, 

as illustrated in Figure 4. 

As the completed questionnaires were ^returned, each one was 

opened, read, and assigned an identification number. Prior to the first 

follow-up letter 46 per cent of the questionnaires were returned. Of 

those returned, eleven were unanswered. Reasons cited by those persons 

who had not completed the questionnaire are summarized in Table 2. 

After 63 per cent of the questionnaires were returned, a second follow-

up postcard was forwarded to those participants who still had not re

sponded. The last questionnaire to be accepted as a part of the study 

was received on January 10, 1979, a total of 253 or 69.9 per cent 

responding. Table 3 summarizes the percentage of returns received 

after the initial mailing and subsequent follow-ups. 

Analysis of the Data 

Data were collected from the chief administrators of 253 

academic units of home economics to determine by comparative analyses 

the various patterns that exist in home economics in higher education. 

The ̂ investigator examined these patterns with respect to the type of 

institution, the geographic location, the size of the home economics 

program as well as the name, administrative structure, and curriculum 

of the home economics academic units in relation to the changes and/or 

no changes that had taken place since 1967. Additionally, other 
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Table 2. Reasons for Not Completing the Questionnaire 

Reasons Given Number 

1. The administrative unit no longer existed or was 
phasing out. 6 

2. The questionnaire was too long, difficult to 
understand, and had some inherent biases. 2 

3. The deadline suggested could not be met. 1 

4. The administrator contacted was no longer at the 
institution. 1 

5. The home economics program was too small to provide 
accurate responses. 1 

Table 3. Percentage of Returns and Follow-up Techniques 

Mailing or Follow-up Percentage Returned 

1. First mailing 46.0 

2. First follow-up letter3 17.0 

3. Second follow-up postcarda 6.9 

4. Total • 69.9 

a 
An additional copy of the questionnaire was sent to those 

individuals requesting one. 
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analyses were made to identify the reasons influencing the changes 

and/or no changes, the effect of the changes on specific factors, the 

importance of specific curricula areas in home economics programs, and 

possible future trends of home economics in higher education. 

Coding 

The data obtained from the questionnaire were not usable in the 

exact form in which they were collected. Data were, then, converted 

into a quantitative form for analytical purposes and display. The 

closed-ended items and forced responses were precoded prior to the 

distribution of the questionnaire. This was accomplished by assigning, 

in advance, a numerical code to each response category of each item. 

This enabled the investigator to immediately and directly convert each 

response into a code in an objective, consistent, and systematic manner. 

The following examples differentiate between the coding used for 

the nominal and ordinal type of data collected. 

Examples: Nominal data: Sex: 
1 t ] female 

2 [ ] male 

Ordinal data: Importance of the following 
Curricula Areas 

N* S* M* G* 
12 3 4 

English [ ] [ ] [ ] [ ] 

Communications [ ] [ ] [ ] [ ] 

*See below 
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Since the response categories in items requesting nominal data 

have no quantitative relationship to one another, the numerical symbols 

for coding were assigned arbitrarily. In the above example, a code of 

1^ was assigned to the response female and a code of 2_ assigned to the 

response male. The numerical codes for the nominal data simply identi

fied mutually exclusive categories and in no way implied that code 1_ 

was less than code 2_. The above coding system was used for all items 

of similar construction in the questionnaire so a uniform coding method 

was maintained. 

With-the .'ordinal data, the response categories had a quantita

tive relationship; so the numerical symbols were consistently assigned. 

In the above example, N or no importance (code 1) was less than or 

slight importance (code 2), both code 1 and code 2 were less than M or 

moderate importance (code 3) and code 1, code 2, and code 3 were all 

less than (3 or great importance (code 4). The Likert scales, used to 

obtain the ordinal data, were designed so that the respondents selected 

the category that best described their opinion toward the item. For 

all items, a code of 8^ indicated do not know and a code of 9_ indicated 

no response. 

The open-ended items, open responses, were analyzed and sum

marized by a tally system in order to measure certain perceptions and 

to assess overall opinions toward specific issues. For efficiency, the 

investigator established response categories to account for responses 

to the 'open-ended items. The extent to which establishing the cate

gories was possible was an indication of the extent to which the item 

was likely to yield relevant information. To avoid coding unreliability, 
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the open-ended items were categorized by two judges as well as the in

vestigator. The judges were responsible for categorizing the unstruc

tured responses according to the predetermined system. To establish the 

response categories, the investigator had to know why the specific item 

was being asked and had to anticipate types of responses. 

The coding system was considered to be a necessary procedure for 

analyzing and displaying the survey data. Preplanning made the coding 

procedure more efficient and helped to improve the accuracy of the 

survey instrument. The preplanning process also aided in the construc

tion of items which eliminated any possibility of misinterpretation or 

bias. Since precoding allowed the investigator to key punch directly 

from the questionnaire, each closed-ended item was assigned to a 

specific card column and row in advance. A log, provided in Appendix E, 

was also kept to describe the location of each questionnaire item and 

response categories on the computer-processing cards. The open-ended 

items were not precoded; so it was necessary to prepare data transfer 

sheets for the response categories. 

Statistical Procedures 

The data obtained from the precoded questionnaire were analyzed 

using the Statistical Package for the Social Sciences (SPSS) (Nie et al. 

1975), a computerized program for statistical analysis. Since the anal

yses were comparative and descriptive, the two procedures used were 

frequency counts and cross-tabulations (also known as cross-breaks). 

Frequency Distributions. The purpose of frequency distributions 

is that of describing the independent and dependent variables being 
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studied. The first task of this data analysis was to determine the 

basic distributional characteristics of each of the variables under 

investigation. To accomplish this task, tabular formats of absolute 

distributions and percentages were generated to report each question

naire response in.terms of the variables per item answered. 

The initial examination of the frequency tables enabled the 

investigator to ensure that each variable had sufficient variability for 

additional analysis as well as to check the validity of the data to 

ensure that these had been coded, punched, and processed to the desired 

specifications. The information on the distribution, variability, and 

central tendencies of the variables thus provided the necessary require

ments for selection of subsequent statistical analyses. 

Cross-Tabulations. Once the distribution of each variable was 

examined, the investigator systematically studied sets of relationships 

among two or more of the variables using cross-tabulation analysis or 

cross-breaks. Cross-tabulation is a numerical tabular presentation of 

data, usually in frequency or percentage form, in which two or more 

variables are cross-partitioned in order to study relationships between 

them or to descriptively compare several variables. 

The relationships summarized in the cross-tabulation analysis 

were further interpreted and analyzed by the chi-square statistic. 

Chi-square indices were used to determine whether a systematic rela

tionship existed between the variables studied: whether the relation

ships were independent or related. If relationships were found to 

exist, the Cramer's V statistic was used to indicate the strength of the 
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relationship: how strongly the variables were related to each other. 

The Cramer's V statistic, when greater than .250, was noted as showing 

that a relationship existed among the variables. Tests of statistical 

significance were measured at the 0.05 level. 

Both parametric and nonparametric tests were used to treat these 

data. Inferential statistics (chi-square and Cramer's V) were used to 

test the relationship of the variables, and summary or descriptive 

statistics (frequencies and percentages) were used in tabular or graphic 

form to illustrate the various aspects of the data. 



CHAPTER 4 

CHARACTERISTICS OF THE RESPONDENTS 

The administrators of the academic units of home economics were 

asked to provide general background information about themselves in 

addition to information concerning the name, administrative structure, 

and curriculum of their academic unit. There were 253 administrators 

responding to the questionnaire, and each provided the background in

formation requested. 

As presented in Table 4, the majority of the respondents could 

be classified as being white females between the ages of 40 and 60. Of 

the 253 respondents, 237 (93.7 per cent) were female, 236 (93.3 per 

cent) were white, and 179 (70.8 per cent) were 40 to 60 years of age. 

The purported dominance of home economics academic units by female 

administrators is not surprising since home economics has been viewed as 

a field of study primarily for women and a few "brave men." 

Table 5 indicates that over half (62.0 per cent) of the re

spondents hold a doctoral degree in one or more specialized areas of 

home economics or in a related field or discipline outside of home 

economics. Among those persons holding their highest degree in home 

economics, sixty (26.8 per cent) specialized in home economics education 

only while another thirty-four (15.2 per cent) specialized in home 

economics education plus one or more other specialties of home eco

nomics. Among the fifty-seven (25.5 per cent) who indicated other, the 

83 



84 

Table 4. Distribution of the Respondents by Sex, Ethnic Background, and 
Age 

Characteristic Number Percentage 

Sex 
Male 16 6.3 
Female 237 93.7 

Ethnic Background 
Black 11 4.3 
Asian American 2 0.8 
Spanish American 4 1.6 
White 236 93.3 

Age 
30 or under 7 2.8 
31-40 46 18.2 
41-50 82 32.4 
51-60 97 38.3 
over 60 21 8.3 
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Table 5. Distribution of the Respondents by Highest Degree Held and 
Area of Specialization3 

Characteristic Number Percentage 

Highest Degree Held 
Doctorate 
Masters plus additional course work 
Masters 

157 
7 
89 

6 2 . 0  
2 . 8  
35.2 

Area of Specialization within Home 
Economics 
Clothing & Textiles 19 8.5 
Foods & Nutrition 48 21.4 
Home Management/Family Economics 13 5.8 
Home Economics Education 60 26.8 
Housing 3 1.3 
Human Development/Child Development/ 
Family Relations 24 10.7 
Other 57 25.5 

Area of Specialization Outside Home 
Economics 
Education 39 72.2 
Behavioral/Social Science 6 11.1 
Physical Science 9 16.7 

aTotals of Areas of Specialization within home economics and 
outside home economics are greater than 253 because some administrators 
indicated dual areas of specialization such as higher education 
administration and clothing and textiles. 
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majority (71.9 per cent) had either dual or triple majors, and in most 

cases, home economics education was one of the specialty areas men

tioned. General home economics, institutional management, consumer 

studies, and family studies were also mentioned as specialty areas 

within home economics. 

Those respondents who held degrees outside of home economics or 

noted a specialty area outside of home economics as part of their degree 

emphasis were found to major in a variety of specializations. The most 

frequently mentioned category was higher education administration (22.2 

per cent). After condensing the areas of specialization into broader 

emphasis categories, the majority of these persons specialized in an 

educational area (72.2 per cent) while the remainder specialized in 

either a behavioral/social science area (11.1 per cent) or a physical 

science area (16.7 per cent). 

From the characteristics described, it appears that to some 

extent institutional decision-makers may be attempting to extend the 

range of home economics administrators to include men and persons with 

doctorates in other related fields or disciplines. This might make home 

economics an academic field more attractive to both men and women and 

also enable research in home economics to include cooperative efforts 

with persons from different related academic fields and disciplines 

rather than only the home economics specialty areas. 

In terms of experience, the majority of the respondents had 

worked in the field of home economics over twenty year (47.4 per cent). 

However, over half of the respondents (64.8 per cent) have had less than 

ten years of experience in their current position and, in most cases, 
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less than five years (41.1 per cent). Table 6 presents the distribution 

of experience as indicated by the respondents. In general, it could be 

concluded that the average administrator in home economics has worked 

in the field most of his/her life but has only recently accepted his/her 

current position. This trend might be related to several factors such 

as the role of administrator being filled on a rotation basis, home 

economists being dedicated to a specific area of specialization, and 

various social, economic, and political reasons. 

The titles of the respondents also varied. This, however, would 

be the case with most administrative roles across institutions of 

various types and in different geographic regions. The largest category 

of the administrative titles (52.6 per cent) represented was that of 

chairperson, which included both chairman and chairwoman. Table 7 

provides the distribution of administrators by title. Among the titles 

included in the category other were such designations as coordinator 

(17.9 per cent), program director or advisor (5.2 per cent), acting 

administrator (33.3 per cent), assistant or associate administrator 

(12.8 per cent), and various faculty personnel (30.8 per cent). 
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Table 6. Distribution of the Respondents by Years of Overall Experience 
in Home Economics and by Experience in Their Current Position 

Characteristic Number Percentage 

Overall Experience 
5 or less 12 4.8 
6-10 26 10.3 
11-15 36 14.2 
16-20 59 23.3 
over 20 120 47.4 

Current Experience 
5 or less 104 41.1 
6-10 60 23.7 
11-15 39 15.4 
16-20 26 10.3 
over 20 24 9.5 

Table 7. Distribution of the Respondents by Administrative Title 

Characteristic Number Percentage 

Administrative Title 
Chairperson 133 52.6 
Dean 35 13.8 
Director 14 5.5 
Head 32 12.7 
Other 39 15.4 



CHAPTER 5 

RESULTS AND DISCUSSION 

Findings of current authorities have indicated that home 

economics in higher education has gone through various changes since 

1967. Thus, this investigation attempted to look at home economics 

data in higher education for the past decade (1967-68 and 1977-78) and 

where appropriate include current opinions and comments of adminis

trators responding to the current survey concerning home economics in 

higher education. 

Findings 

The research questions specified in Chapter 1 were tested by 

descriptive and comparative analyses in order to determine the current 

position of home economics in higher education and possible future 

trends. The findings of this study were presented and discussed in 

accordance with the main objectives and research questions set forth by 

the investigator. 

Tables and figures were used to illustrate specific aspects of 

the data. In cases where a table contained more data than those 

discussed, portions were placed in the text and the entire table in 

Appendix F. The discussion of the open-ended questions was based on 

the most frequently cited concerns or issues. Other important 

concerns or issues are located in Appendix G. 

89 
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Those sections on the changes in name and administrative 

structure as well as the effects of such changes are based on data from 

the few home economics academic units undergoing change, 17.8 per cent 

and 31.6 per cent respectively. Similarly the section on the changes 

in curriculum are based on data from those academic units (74.3 per 

cent) undergoing change. 

The Current Status and Position of Home 
Economics in Higher Education 

Before discussing the changes that have occurred in the name, 

"administrative structure, and curriculum of home economics in higher 

education and the implications of such changes, an attempt was made to 

summarize the current position of home economics in higher education. 

The home economics academic units to be reported constitute those in 

the United States, Puerto Rico, Guam, and the Virgin Islands. As far as 

could be determined from contacts with all known sources, there are 

undergraduate programs in 368 institutions of higher education. In the 

current survey, six of the 368 institutions reported that the home 

economics program had been terminated or was being phased out. Thus, 

the responses to the current survey is based on 253 or 69.9 per cent of 

the total number of academic units (362) offering programs in home 

economics. 

The distribution of the home economics academic units by type of 

institution and geographic region are presented in Tables 8 and 9. This 

information provides an overview of the distribution of home economics 

programs in institutions of higher education. Table 8 points out the 

fact that the greatest percentage of units reporting were in state 



Table 8. The Distribution of Home Economics Academic Units by Type of Institutions 

Type Institution 
Total Number 
Reporting Percentage 

Total Number 
of Units Percentage 

Proportion 
Reporting 

Land Grant Colleges 
and Universities 55 21, 7 63 17.4 87.3 

State Colleges and 
Universities 102 40.3 151 41.7 67.5 

Private Colleges and 
Universities 90 35.6 142 39.2 63.4 

City Colleges and 
Universities 6 2.4 6 1.7 100.0 

Total 253 100,0 262 100.0 



Table 9. The Distribution of Home Economics Academic Units by Geographic Region 

Geographic Region 
Total Number 
Reporting Percentage 

Total Number 
of Units Percentage 

Proportion 
Reporting 

New England 9 3.6 13 3.6 69.2 

Middle Atlantic 22 8.7 28 7.7 78.6 

South Atlantic 39 15.4 58 16.0 67.2 

East North Central 37 14.6 61 16.9 60.7 

East South Central 23 9,1 41 11,3 56.1 

West North Central 43 17.0 63 17.4 68.3 

West South Central 34 13.4 44 12.2 77.3 

Mountain 19 7,5 20 5.5 95.0 

Pacific 27 10.7 34 9.4 79.4 

Total 253 100.0 362 100.0 
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colleges or universities (40.3 per cent). However, based on the total 

number of institutions providing home economics programs, the largest 

proportion of the responding units was in land grant colleges (87.3 

per cent). This proportion did not include the city colleges or 

universities which had all responded due to the limited number having 

home economics programs. 

Table 9 presents the distribution of the home economics programs 

by geographic region based on those defined by the U. S. Bureau of 

Census. The greatest percentage of the units responding were located 

in the West North Central region (17.0 per cent). Based on the total 

number of units, the largest proportion of the units reported from the 

Mountain region (95.0 per cent). However, over half of the home 

economics academic units reported from each region. Figure 5 illus

trates the distribution of the home economics academic units by 

geographic region for the various types of institutions. 

The student enrollment, based on head count in home economics, 

is summarized in Table 10. Included are enrollment data for under

graduates only. The data indicate that over half of the units reporting 

(65.6 per cent) had fewer than 300 students enrolled in their home 

economics programs. This might be due to the large number of private 

liberal arts colleges included in the study. However, with the excep

tion of the larger land grant colleges and universities, most higher 

education institutions have home economics programs enrolling relatively 

small numbers of students. 

Figure 6 gives a further distribution of student enrollment for 

the various types of institutions. The private and state categories 



80-

NEng=New England 
MAtl = Middle Atlantic 
SAtl = South Atlantic 
ENC = East North Central 
ESC = East South Central 
WNC = West North Central 
WSC = West South Central 
Mount = Mountain 
Pac = Pacific 

60-

% 

40 

20 

O1 
c 
llJ 

+-

o O C 
2 V )  O 
$ £ 2 

o> 
c 
UJ 
2, 
n 

— VJ\ 
c 

*•» o O o o LU 
•- o 

< 7 CO </) n < < 7 in LU UJ * 2 £L (n LU 

o 
2 

Land Grant State Private 

Types of Institutions 
City 

Figure 5. The Distribution of the Types of Institutions Offering Home Economics by 
Geographic Region 



95 

Table 10. The Distribution of Home Economics Academic Units by 
Undergraduate Student Enrollmenta 

Enrollment Total Number Reporting Percentage 

100 or fewer 86 34.0 

101-300 80 31.6 

301-500 33 13.0 

501-700 20 7.9 

701-900 9 3.6 

901-1100 9 3.6 

1101-1300 3 1.2 

1301-1500 1 0.4 

Over 1500 12 4.7 

£ 
Enrollment figures are based on headcount. 
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each had a large percentage of institutions with home economics 

enrollments of fewer than 300 students, 94.4 per cent and 56.9 per cent 

respectively. Although the land grant category had a larger percentage 

of institutions with enrollments of more than 300 students, there was 

still a substantial percentage (34.5 per cent) of land grant institu

tions with enrollments of fewer than 300 students. 

Home economics academic units have a variety of administrative 

structures. Two factors concerning the administrative structure of the 

units include the internal organization and the position of the units 

in the administrative organization of the institutions. The internal 

organization of home economics academic units, in most cases, could be 

divided into four main categories: college, school, department, and 

division. Table 11 is a frequency distribution of the internal 

organization of the reporting units. The most frequently reported 

organization was the department, either within a university, college, 

school, or division. The departmental structure accounted for 71.1 per 

cent of the home economics academic units. 

Table 12 provides a more detailed breakdown of the internal 

organization of the units. The greatest number of the units were 

departments within a college. This arrangement, accounting for 119 or 

47.0 per cent of the units, was probably most frequent because of the 

large number of private and state liberal arts colleges in the study. 

The home economics academic units classified as other constituted 11.1 

per cent of the units. Such arrangements included departments within 

divisions (4.7 per cent), departments within universities (2.4 per cent), 

programs within departments (2.0 per cent), divisions within departments 
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Table 11. The Distribution of Home Economics Academic Units by Internal 
Organization 

Internal Organization Number Percentage 

College 26 10.3 

School 25 9.9 

Department 180 71.1 

Division 16 6.3 

Other 6 2.4 

Table 12. Organizational Style of Home Economics Academic Units 

Organizational Style Number Percentage 

College within a University 26 10.3 

School within a University 14 5.5 

School within a College 11 4.3 

Division within a College 12 4.8 

Department within a College 119 47.0 

Department within a School 43 17.0 

Other 28 11.1 
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(1.2 per cent), divisions within schools (0.4 per cent), and research 

units (0.4 per cent). 

Table 13 shows the distribution of the positions of home 

economics academic units in the administrative organization of the 

institutions. The units in ninety-eight (38.7 per cent) of the 

institutions were autonomous academic subdivisions reporting directly 

to the central administration of the institution, such as colleges of 

home economics in universities or departments of home economics in 

liberal arts colleges. The remaining 155 (61.3 per cent) were 

identified as parts of other academic units, such as agriculture, 

education, and liberal arts/sciences. A variety of other administra

tive units were also reported by the various home economics units as 

shown in Table 14. From these data, it could be said that many 

administrative units within an institution might contain a home 

economics program. 

Home economics academic units have also taken on a variety 

of different names. From the data of the reporting units, presented in 

Table 15, home economics was the name of 206 (81.4 per cent) of the 

academic units in institutions of higher education. Of the remaining 

forty-seven units, eleven retained the term home economics with the 

addition of other definitive terms. The thirty-six units that dropped 

the term home economics entirely and used other names to describe their 

programs have chosen designations which they considered to accurately 

portray the scope of the field. Thirteen of the units were identified 

by the term human, covering the names human ecology (5), human develop

ment (4), human resources (2), human resource development (1), and 
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Table 13. The Distribution of Home Economics Academic Units in the 
Administrative Organization of the Institutions 

Administrative Unit Number Percentage 

Agriculture 14 5.5 

Education 26 10.3 

Home Economics (autonomous) 98 38.7 

Liberal Arts/Sciences 38 15.0 

Other 77 30.5 
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Table 14. Names of Various Administrative Units within Institutions 
that Contain Home Economics Programs 

Administrative Unit Number 

Business/Communication/Professional Studies 13 

Natural Science/Science 9 

Pure/Applied Science/Technology 12 

Applied Science/Life Science Agriculture 2 

Natural/Mathematical Science 2 

Social Science 2 

Applied/Special Arts & Sciences 9 

Applied Arts & Business 5 

Applied Arts & Health 1 

Education & Allied Professions 2 

Agriculture, Environmental Science & Home Economics 1 

Industrial Technology & Home Economics 1 

Human Learning & Development 1 

Human Service/Behavior/Resource Development 4 

Human & Community Resources 1 

Fine/Applied/Professional Arts 6 

Letters & Sciences 1 

Business & Technology 1 

Social & Behavioral Science/Studies 2 

Education & Applied Arts 1 
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Table 15. Names of the Home Economics Academic Units in Institutions 
of Higher Education 

Name Number Percentage 

Home Economics 206 81.4 

Home Economics + additional name 11 4.3 

Human + 13 5.1 

Family + 5 2.0 

Consumer + 6 2.4 

Family & Consumer + 6 2.4 

Foods/Nutrition/Nutritional Science 2 0.8 

Applied Arts 1 0.4 

Other 3 1.2 
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human sciences and service (1). There were six units that used a name 

dealing with consumer—consumer economics (1), consumer science (1), 

consumer science and technology (1), consumer resources (1), business 

and consumer studies (1), and consumer research center (1)—and five 

units dealing with the term family—family life (2), family living (1), 

family life science (1), and family resources (1). Six units combine 

the terms family and consumer in their name—family studies and consumer 

science (1) , family and consumer studies (2) , family and consumer 

resources (2), and consumer and family science (1). There were two 

units that called themselves foods and nutrition and nutritional science 

and one unit that identified itself as applied arts. The remaining 

three units that used a name different from home economics to identify 

their porgrams were known as home and community service, nutritional 

science and textiles, and nutrition, textiles and human development. 

The areas of specialization at the undergraduate level being 

offered at the reporting home economics academic units encompassed 

the twelve traditional areas which have been included in home economics 

for many years plus more recently established areas as identified by 

the administrators. Table 16 presents the distribution of the curricular 

areas of specialization. 

The most frequently reported area of specialization was home 

economics education, including vocational education and distributive 

education. Home economics education was part of the home economics 

program of 233 (92.1 per cent) of the reporting units. There were five 

other areas of specialization being offered in over half of the academic 

units. These areas included, in order of frequency reported, (1) foods 
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Table 16. The Distribution of Curricular Areas of Specialization within 
Home Economics Academic Units 

Area of Specialization Number 
Proportion of 
Total Units (%) 

Business/Merchandising/Retail 60 23.7 

Child Development/Family Relations 171 67.6 

Communications/Journalism 9 3.6 

Extention/Community Services 29 11.5 

Poods and Nutrition 214 84.6 

General Home Economics 43 17.0 

Home Economics Education 233 92.1 

Home Management/Family Economics 127 50.2 

Housing 100 39.5 

Institutional/Hotel/Restaurant Management 96 37.9 

Interior Design/Related Arts 140 55.3 

Textiles and Clothing 186 73.5 

Dietetics 27 10.7 

Consumer Studies 19 7.5 

Early Childhood Education/Teachers of 
Young Children 11 4.3 

Food and Hospital Service/Research 11 4.3 

Environment/Fashion Design 8 3.2 

Othera 15 5.9 

3Those areas of specialization included in the other category 
are rehabilitation, gerontology, international studies, occupational 
therapy, personal finance management, industrial management, family and 
environmental resources, household equipment, and health-related 
studies. 
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and nutrition, (2) clothing and textiles, (3) child development and 

family relations, (4) interior design and related arts, and (5) home 

management and family economics. 

The data indicate that, for the most part, areas of specializa

tion within home economics are gaining in popularity. It also appears 

that the areas of specialization offered by home economics academic 

units in institutions of higher education are, on the average, expand

ing with new program areas being initiated to further meet family and 

individual needs. 

Changes in the Name of the Home Economics 
Academic Units 

Results of the study, provided in Table 17, indicated that 

206 (81.4 per cent) of the responding academic units had not changed 

their name since 1967. Two (0.8 per cent) of the units noted that they 

did not know. Of the 206 units not having changed their name, four 

(1.9 per cent) noted that their name had changed prior to 1967. These 

units had taken on names using the terms human, family, and nutritional. 

Among the remaining 202 units, 193 (96.5 per cent) indicated that they 

had not changed or had not considered a change in name while nine (4.5 

per cent) stated that a name change was either being considered, under 

study again for feasibility, or voted on by the faculty and sent forward 

to the higher administration. 

Only forty-five (17.8 per cent) of the academic units had 

changed their name from home economics to another designation, as 

provided in Table 18, during the past decade. Four of these units 

reported more than one change, with two changing their name back to 
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Table 17. Positions of Home Economics Academic Units Regarding a Change 
of Name from Home Economics 

Position Number Percentage 

No name change, name change not 
considered 193 76.3 

Name changed prior to 1967 4 1.6 

Name change under consideration or 
study 8 3.1 

Name change voted on by faculty & sent 
forward 1 0.4 

Name changed back to home economics 2 0.8 

Name change retains home economics 11 4.3 

Name changed from home economics 32 12.7 

Do Not Know 2 0.8 
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Table 18. Designations Describing Home Economics Academic Units that 
Changed Their Name from Home Economics 

Designation Number 

Home Economics & Family Living 1 
Home Economics & Mathematics & Natural Science 1 
Home Economics, Family Life & Consumer Education 1 
Home Economics & Nutrition 2 
Home Economics & Consumer Studies 2 
Home Economics & Family & Consumer Studies 1 
Home Economics & Human Development 1 
Home Economics & Environmental Science 1 
Human Ecology 5 
Human Development 3 
Human Resources 2 
Human Science & Services 1 
Consumer Economics 1 
Consumer Science 1 
Consumer Science & Technology 1 
Consumer Resources 1 
Consumer Research Center 1 
Business & Consumer Studies 1 
Family Life 1 
Family Resources 1 
Family Life Science 1 
Family & Consumer Studies 2 
Family Studies & Consumer Science 1 
Family & Consumer Resources 2 
Consumer & Family Science 1 
Design, Nutrition, Human Behavior & Home Economics 1 
Foods & Nutrition 1 
Applied Arts 1 
Nutritional Science & Textiles 1 
Home & Community Service 1 
Nutrition, Textiles & Human Development 1 
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home economics. One other unit reported that even though there had been 

a name change, the name of the unit was under study again. 

Table 19 illustrates the name changes by year for those units 

undergoing such changes. From 1968 to 1978, there had been at least 

one unit that changed its name from home economics. From the table, 

there does not appear to be any pattern in the term used to designate 

the unit or programs once subsumed under home economics. The term 

human had been adopted fairly consistently throughout the decade, with 

one being adopted prior to 1967. The term family was adopted as 

frequently prior to 1967 as after 1967. This may be due to the fact 

that in defining home economics in the 1970s, the individual or' consumer 

has started to play a major role as well as the traditional family. 

Thus, some units have incorporated the two terms, family and consumer, 

into their names. The other frequent change observed has been the name 

which retains the term home economics, but has added other terms to 

broaden its scope, as shown in Table 18. The adoption of such designa

tions has occurred mainly after 1974, two being adopted in 1969. This 

designation might become popular among units so that they remain a 

recognized part of the home economics concept as well as communicate 

the new and broadened areas of service the field provides. 

Further analyses of the forty-five units that have changed their 

name from solely home economics indicated a significant relationship 

between change of name and size of the program in terms of undergraduate 

enrollment. The results of the chi-square and Cramer's V statistical 

tests are as follows: 
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Table 19. The Distribution of Name Changes of the Academic Units of 
Home Economics by Year3 

Year 

Name 68 69 70 71 72 73 74 75 76 77 78 

Home Economics 1 1 

Home Economics + 2 13 3 1 1 

Human + 2 1 12 2 1 2 

Family + 1 1 

Consumer + 1 2 1 1 

Family-Consumer + 1 11 1 1 

Foods/Nutrition/ 
Nutritional Science 1 

Applied Arts 1 

Other 2 1 

Totals 4 3 2 7 2 4 6 4 12 6 

aFive institutions 
was changed. 

did not provide the year in which their name 
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Raw Chi Square 
Degrees of Freedom 
Significance 
Cramer's V 
Result 

125.16 
24 

.000 
.390 

Significant at the 0.001 level. 

The majority of the units (62.2 per cent) that had changed their names 

were those having small programs of fewer than 300 students at the 

undergraduate level. Only four (8.9 per cent) had enrollments of more 

than 1000 undergraduate students. This may be due to the fact that the 

administrators of the smaller academic units perceive name change as a 

way of increasing student enrollment. Table 20 provides the distribu

tion of name change by size of the home economics programs. In addi

tion, changes in the name appeared to be fairly consistent among the 

types of institutions with the most occurring in the private institu

tions (35.6 per cent) as shown in Table 21. These forty-five units with 

names differing from home economics are most frequently found as 

autonomous units (37.8 per cent), as shown in Table 22. The remaining 

59.6 per cent were distributed among various administrative units in 

the institutions, the greatest percentage in liberal arts and sciences 

(13.3 per cent). The choice of name appeared to vary greatly among the 

administrative organizations of the institutions that, in effect, it 

could be implied that the name selection was an effort to fit into the 

curriculum of the institution. 

geographical region. The majority of the units having changed their 

names are located in the eastern part of the United States (62.1 per 

cent), the most being from the East North Central region (24.4 per cent). 

It may be that a few of the leading academic units of home economics. 

Table 23 provides a distribution of the name changes by 
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Table 20. The Distribution of the Forty-Five Home Economics Academic 
Units that Have Changed Their Name by Size of the Program 

Q 
Size of Program Number Percentage 

100 or fewer 15 33.3 

101-300 13 28.9 

301-500 5 11.2 

501-700 2 4.4 

701-900 6 13.4 

901-1100 1 2.2 

1101-1300 0 0.0 

1301-1500 1 2.2 

over 1500 2 4.4 

3Size of 
ment. 

the program is based on undergraduate student enroll-

Table 21. The Distribution of the Forty-Five Home Economics Academic 
Units that Have Changed Their Name by Type of Institution 

Type of Institution Number Percentage 

Land Grant Colleges or Universities 14 31.1 

State Colleges or Universities 14 31.1 

Private Colleges or Universities 16 35.6 

City Colleges or Universities 1 2.2 
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Table 22. The Distribution of the Forty-Five Home Economics Academic 
Units that Have Changed Their Name by Administrative 
Organization 

Administrative Organization Number Percentage 

Agriculture 3 6.7 

Education 2 4.4 

Home Economics (autonomous) 17 37.8 

Liberal Arts/Sciences 6 13.3 

Other 17 37.8 

Table 23. The Distribution of the Forty-Five Home Economics Academic 
Units that Have Changed Their Name by Geographical Region 

Geographical Region Number Percentage 

New England 2 4.4 

Middle Atlantic 8 

C
O
 r
H
 

South Atlantic 6 13.3 

East North Central 11 24.4 

East South Central 1 2.2 

West North Central 4 8.9 

West South Central 3 6.7 

Mountain 3 6.7 

Pacific 7 15.6 
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located mainly in the East, have taken the initiative to change their 

name and the smaller units around them have followed their example. 

This could also explain why a larger number of smaller programs have 

changed their names. 

Reasons Influencing the Change and/or 
No Change in Name 

Table 24 provides the perceptions of the respondents concerning 

the reasons most frequently cited that have influenced the decisions 

not to change the name of the academic unit. The entire range of per

ceptions concerning reasons influencing decisions not to change the 

name are provided in Table F.l (Appendix F). The reason cited by over 

half of the units as having either moderate or great influence on the 

decisions to retain the name home economics was the desire to maintain 

or improve the visibility of the field (50.3 per cent). These 

administrators expressed the concern that the field of home economics 

will not survive if it is fragmented into units being called by several 

different names. This appears to be confusing to the students, general 

public, and those persons involved in the academic arena. The only 

three other reasons cited by the respondents that had either a moderate 

or great influence on the decision for not changing the name were (1) 

emphasis on the mission of the field (46.2 per cent), (2) desire to 

improve the outside view of the mission of the field (45.2 per cent), 

and (3) pressure from faculty within the field (49.4 per cent). The 

other reasons mentioned either had no influence or slight influence on 

the decisions not to change the name of the unit. One additional reason 



Table 24. Perceptions of Home Economics Administrators Concerning the Reasons Influencing 
Decisions to Retain the Name Home Economics 

Influencesa 

G M S N DK NA 

Reasons N % N % N % N % N % N % 

Desire to Maintain or 
Improve Visibility 61 (31. 0) 38 (19. 3) 11 (5,6) 49 (24. 9) 26 (13. 1) 12 (6.1) 

Emphasis on the Mission 
of Home Economics 52 (26, 4) 39 (19. 8) 16 (8,1) 49 (24. 9) 27 (13. 7) 14 (7.1) 

Improvement of Outside 
View of Mission 53 (26. 3) 36 (18, 3) 11 (5.6) 53 (26, 9) 27 (13. 7) 17 (8.6) 

Pressure from 
Home Economics Faculty 62 (31. 6) 35 (17. 8) 14 (7.1) 50 (25. 3) 21 (10. 6) 15 (7.6) 

Categories for influences are G = Greatr M = Moderate, S = Slight, N = None; DK = Do Not 
Know, and NA = No Answer. 
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that was cited as influencing the decision not to change was the 

historical impact on the field as a whole. 

It should also be noted that an average of fifty-seven (28.9 

per cent) of the units did not respond to the statements concerning 

reasons influencing the decisions not to change in name. The state

ments either remained unanswered or were answered by do not know. 

These administrators indicated reasons for not responding. These 

included (1) being new in the position, (2) finding it difficult for 

one person to determine influences, (3) identifying no pressures, the 

decision was the free choice of the unit, and (4) being unclear as to 

what the investigator was looking for. Due to the high percentage of 

no response or do not know, it was difficult to determine which reasons 

had the most influence on decisions to retain the name home economics. 

The units which had retained the name home economics had 

recognized pressures to change but indicated that there were more 

pressures against change. The four units that had changed their name 

prior to 1967 felt strongly about retaining the original name. They 

noted great pressures for not changing their name from administrators 

as well as faculty and students within the field, university adminis

trators, and boards of control plus the desire to maintain and improve 

the visibility, desire to improve the outside view of the field, and 

the desire to increase enrollments. The other reasons mentioned 

appeared to have slight or moderate influence on the decisions not to 

change their name. 

The perceptions of the administrators of the forty-five units 

that have changed their name differed slightly from those where there 



had been no change, with all forty-five units responding to each state

ment. Reasons cited by over half of these administrators as influ

encing the change in name were (1) desire to increase enrollments 

(59.9 per cent), (2) desire to maintain or improve the visibility of 

the field (66.0 per cent), (3) emphasis on the mission of the field 

(68.8 per cent), (4) desire to improve the outside view of the mission 

of the field (77.7 per cent), (5) pressures exerted by faculty within 

the field (86.6 per cent), and (6) pressures exerted by the university 

administrators (60.0 per cent). From the most commonly cited reasons 

influencing change, it appears that the units were more sensitive to 

or received more pressure from factors close to their academic life as 

shown in Table 25. These respondents also indicated that they either 

received less pressure from or were less sensitive to factors external 

to their academic environment. This indicates that there is a great 

concern about what individuals associated with the field are doing and 

how they are doing it as well as how the field and persons associated 

with it are perceived by the entire academic community. The entire 

range of perceptions concerning reasons influencing decisions to change 

the name are provided in Table F.2 in Appendix F. 

Additional reasons affecting decisions to change the name home 

economics to another designation included (1) the desire to attract male 

students and faculty members, (2) the fact that the unit was being 

administered by a non home economics professional, and (3) the in

security of the existing faculty. These reasons also emphasize the 

fact that there is more sensitivity to pressures within academia than 



Table 25. Perceptions of Home Economics Administrators Concerning the Reasons Influencing 
Decisions to Change the Name from Home Economics 

Influences3 

M S N DK NA 

Reasons N % N % N % N % N % N % 

Desire to Increase the 
Enrollment of Students 12 (26.6) 15 (33.3) 5 (11.2) 7 (15.6) 6 (13.3) 0 (0.0) 

Desire to Maintain or 
Improve Visibility 20 (44.4) 10 (22.2) 1 (2.2) 9 (20.0) 5 (11.2) 0 (0.0) 

Emphasis on the Mission 
of Home Economics 21 (46.6) 10 (22.2) 5 (11.2) 6 (13.3) 3 (6.7) 0 (0.0) 

Improvement of Outside 
View of Mission 25 (55.5) 10 (22.2) 2 (4.4) 5 (11.2) 3 (6.7) 0 (0.0) 

Pressure from Home 
Economics Faculty 26 (57.8) 13 (28.8) 2 (6.7) 0 (0.0) 3 (6.7) 0 (0.0) 

Pressure from University 
Administrators 16 (35.5) 11 (24.5) 4 (8.8) 10 (22.2) 4 (8.8) 0 (0.0) 

Categories for influences are G = Great, M = Moderate, S = Slight, N = None, DK = Do Not 
Know, and NA = No Answer. 



from the outside, and especially within the home economics academic 

units themselves. 

Statistical tests indicated that the change in the name was 

significantly related to the desire to improve the view of the outside 

mission of the field as well as to the pressures exerted by the faculty 

within the field. In both cases, a high degree of association was 

found to exist based on the Cramer's V statistic. The results of the 

chi-square and Cramer's V statistical tests are as follows: 

Desire to Improve the Outside View of the 
Mission of the Field: 

Raw Chi Square 28.13 
Degrees of Freedom 12 
Significance .005 
Cramer's V .328 
Result Significant at the 0.01 level 

Pressure Exerted by the Faculty within 
the Field: 

Raw Chi Square 25.47 
Degrees of Freedom 12 
Significance .012 
Cramer's V .312 
Result Significant at the 0.05 level 

This provides some evidence that the pressures from faculty and the 

desire to improve the outside view of the mission of the field had an 

impact on the decisions to change the name of the unit. 

It was noted that all forty-five of the respondents of the units 

that had changed their name provided their perceptions concerning the 

reasons influencing the change in the name of the unit, but an average 

of five (11.1 per cent) answered do not know to the statements. 

Administrators of the nine units which noted that a change of 

name was in progress cited reasons influencing the desire or need to 
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change the name of the unit. Reasons felt to have a great or moderate 

influence on the decisions to either consider a name change or to adopt 

a new name cited by over half of these units were (1) the emphasis on 

the mission of the field, (2) the desire to improve the outside view of 

the mission of the field, (3) the desire to increase enrollments, (4) 

the desire to maintain or improve visibility, and (5) pressures from 

university administrators. These cited reasons were also related to 

internal forces within the field or the academic environment. The other 

reasons listed were noted as having only slight or no influence on the 

decisions affecting a change in the name. 

Effects of the Change in Name 

The units that indicated a change in name had also noted that 

the changes were justifiable. From the results of the data concerning 

the effects due to such changes, it seems that a number of pressures 

had been satisfied as shown in Table 26. The entire range of effects 

on the units due to a change in name are presented in'Table F.3 in 

Appendix F. 

The factors mentioned the most often by at least 40 per cent 

of the administrators as having a positive effect on the unit were 

increases in administrative support and recognition, ease of conveying 

the mission of the field to the public, increases in undergraduate male 

majors and nonmajors, increases in faculty attitudes within and outside 

the field, and increased involvement of faculty within the field in 

policy decisions at the institutional level. The remaining factors 

were cited as having neutral effects on the unit, that is, remaining 



Table 26. Perceptions of Home Economics Administrators Concerning the Effects on the Unit Due 
to the Change in Name 

Effectsa 

N I D DK NA 

Factors N % N % N % N % N % 

Administrative Support and 
Recognition 14 (31. 1) 29 (64, 5) 1 (2. 2) 1 (2. 2) 0 (0. 0) 

Undergraduate Male Majors 9 (20. 0) 22 (48. 9) 1 (2. 2) 13 (28. 9) 0 (0. 0) 

Undergraduate Male Nonmajors 12 (26. 7) 18 (40. 0) 1 (2. 2) 14 (31. 1) 0 (0. 0) 

Home Economics Faculty Attitudes 11 (24. 4) 26 (57. 8) 3 (6, 7) 5 (11. 1) 0 (0. 0) 

Outside Faculty Attitudes 8 (17. 8) 28 (62. 2) 1 (2. 2) 8 (17. 8) 0 (0. 0) 

Faculty Involvement with Policy 
Making at the Institutional 
Level 15 (33. 3) 21 (46. 7) 1 (2. 2) 8 (17. 8) 0 (0. 0) 

Categories for effects are N = No, I = Increased, D = Decreased, DK = Do Not Know, and 
NA = No Answer. 



the same as before the change. Although negative effects were noted by 

a few of the administrators, these did not seem to concern factors of 

major importance such as decreases in the number of faculty holding 

bachelors degrees, decreases in undergraduate female majors, and 

decreases in the number of faculty holding masters degrees. These 

effects may have occurred to some extent without the change in name 

due to the declining enrollments in general and the increasing number 

of persons obtaining the doctorate. In view of the highest degree 

held, the name change could have influenced the increase in doctorates 

on faculties in various units due to the willingness of persons with 

degrees outside the field to become a part of the faculty in home 

economics academic units. 

Although the majority of the administrators (73.3 per cent) 

provided their perceptions on the effects of the change in name, an 

average of twelve (26.7 per cent) answered do not know or did not 

answer the statements provided. All of the reasons influencing change 

or no change in the name of the units as well as the effects due to 

the change were solely perceptions cited by the administrators filling 

out the survey questionnaire. 

Changes in the Administrative Structure of the 
Home Economics Academic Units 

Of the 253 units reporting, 161 (63.6 per cent) had not under

gone any changes in administrative structure, and in a few cases, 

changes were either not considered or decided against. Three units 

(1.2 per cent) reported that it was unknown whether any changes had 
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occurred while nine (3.6 per cent) reported that structural changes 

were in progress. 

The remaining eighty units (31.6 per cent) indicated that 

structural changes had occurred in the past decade. The types of 

changes that were reported varied widely as shown in Table 27. The two 

most frequently reported changes were those dealing with the adminis

trative hierarchy of the unit (20.2 per cent) and with the internal 

organization of the unit (15.8 per cent). The changes in administrative 

hierarchy involved the addition of new positions, the change in the 

status and title of the administrator and the selection of a new 

administrator. The changes concerning the internal organization of the 

unit included such changes as converting from a school to a college, a 

department to a division, or a discipline to a department. Of the 

units reporting change, the largest categories represented were those 

organized into departments (52.5 per cent) and those that were 

autonomous or independent units within the institutions (45.0 per 

cent) as shown in Tables 28 and 29, respectively. 

Further analyses of these eighty units that indicated structural 

change were noted to have occurred fairly consistently among the types 

of institutions. The greatest percentage of change was in the state 

institutions (36.2 per cent) as shown in Table 30. However, a greater 

proportion of the land grant institutions had undergone changes in 

administrative structure (45.5 per cent) as compared with the state 

institutions (28.4 per cent) and the private institutions (.25.6 per 

cent). 
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Table 27. The Various Types of Changes in Administrative Structures 
that are Being Experienced by Home Economics Academic Units 

Types of Changes 
a 

Number Percentage 

Regrouping the Unit by Subject Matter or 
Career Emphases 10 8.8 

Redefining the Role of the Administrator 5 4.4 

Reorganizing the Administrative Hierarchy 23 20.2 

Relocating the Unit in Another Administrative 
Unit within the Institution 9 7.9 

Reorganizing the Internal Organization 19 . 16.6 

Changing Program Emphasis 3 2.6 

Appointing the Administrator for a Specific 
Time Duration 2 1.8 

Adding Instructional or Extension Programs 10 8.8 

Renaming the Programs 4 3.5 

Reorganizing Programs into Departments or 
Divisions 12 10.5 

Administering Joint Programs with Related 
Academic Areas 7 6.1 

Establishing New Centers or Offices 1 0.9 

Reducing Number of Programs and Personnel 7 6.1 

Moving of a Program Area to Another 
Academic Unit 2 1.8 

3Total number of changes is greater than the number of units 
that had undergone change in administrative structure because some 
units indicated more than one type of change. 
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Table 28. The Distribution of the Eighty Home Economics Academic Units 
that have Changed Their Administrative Structure by Internal 
Organization 

Internal Organization Number Percentage 

College 

School 

Department 

Division 

Other 

14 17.5 

16 20.0 

42 52.5 

6 7.5 

2 2.5 

Table 29. The Distribution of the Eighty Home Economics Academic Units 
that have Changed Their Administrative Structure by Position 
within the Administrative Organization of the Institution 

Administrative Unit Number Percentage 

Agriculture 6 7.5 

Education 5 6.2 

Home Economics (autonomous) 36 45.0 

Liberal Arts/Sciences 8 10.0 

Other 25 31.3 
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Table 30. The Distribution of the Eighty Home Economics Academic Units 
that have Changed Their Administrative Structure by Type of 
Institution 

Type of Institution Number Percentage 

Land Grant Colleges or Universities 

State Colleges or Universities 

Private Colleges or Universities 

City Colleges or Universities 

25 

29 

23 

3 

31.2 

36.2 

2 8 . 8  

3.8 
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Geographically, the majority of the units having changed their 

administrative structure are located in the eastern part of the United 

States (56.2 per cent), the most being from the East North Central 

Region (21.2 per cent). As with name changes, it appears that the home 

economics academic units in the eastern part of the country are 

experiencing the most change, as provided in Table 31. 

Table 31. The Distribution of the Eighty Home Economics Academic Units 
that have Changed Their Administrative Structure by 
Geographic Region 

Geographic Region Number Percentage 

New England 2 2.5 

Middle Atlantic 11 13.7 

South Atlantic 12 15.0 

East North Central 17 21.2 

East South Central 3 3.8 

West North Central 13 16.2 

West South Central 7 8.8 

Mountain 8 10.0 

Pacific 7 8.8 
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Similar to the units that had changed their name, those that 

had undergone change in administrative structure were also found to have 

a significant relationship between the change in administrative struc

ture and the size of the program. The results of the chi-square and 

Cramer's V statistical tests are: 

The majority of the units (52.5 per cent) that had undergone change in 

administrative structure were those having small programs of fewer than 

300 students at the undergraduate level. Only twelve (15.0 per cent) 

had enrollments of more than 1000 undergraduate students. Table 32 

provides the distribution of the units having undergone such change 

by size of the home economics program. 

of institution indicated that there was a fair amount of consistency. 

No one type of institution dominated in undergoing a particular change. 

The results of this analysis are given in Table F.4 in Appendix F. 

This indicates that similar types of changes are occurring in the 

various types of institutions which could mean among other things that 

some types of institutions look to other types for constructive and 

effective changes. 

Reasons Influencing the Change and/or No Change 
in Administrative Structure 

Whether or not the administrative structure of the home 

economics academic unit undergoes change is dependent upon certain 

Raw Chi Square 
Degrees of Freedom 
Significance 
Cramer's V 
Result 

70.97 
24 

. 0 0 0  
.381 

Significant at the 0.001 level 

Comparing the various types of administrative changes by type 
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Table 32. The Distribution of the Eighty Home Economics Academic Units 
that have Changed Their Administrative Structure by Size of 
the Program 

Size of Program3 Number Percentage 

100 or fewer 20 25.0 

101-300 22 27. 5 

301-500 13 16.1 

501-700 3 3.8 

701-900 10 12.5 

901-1100 3 3.8 

1101-1300 4 5.0 

1301-1500 3 3.8 

over 1500 2 2.5 

a 
Size of the program is based on undergraduate student 

enrollment. 

internal or external reasons. The perceptions of the respondents of 

the units concerning reasons influencing their decisions of keeping 

the administrative structure are reported in Table F.5 in Appendix F. 

Results indicated that there was no predominate reason influencing the 

decisions to retain the administrative structure. The two reasons 

cited by at least 30 per cent of the administrators as either having a 

great or moderate influence on such decisions were (1) emphasis on the 

mission of the field (30.4 per cent) and (2) pressure exerted from the 

faculty within the field. The remaining reasons listed were cited as 
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having rw or slight influence on such change. It appears that the 

units retaining their previous administrative structure were, to some 

extent, either satisfied with the conditions provided by the current 

structure or unwilling to change due to time and cost factors involved 

even though some pressure was created from within. 

As noted in decisions to retain the name of the unit, results 

concerning the reasons influencing decisions not to change the adminis

trative structure of the unit indicated that an average of sixty-five 

(40.0 per cent) of the statements were either answered by do not know 

or remained unanswered. These unusable answers made it difficult for 

the investigator to provide any relevant conclusions about reasons 

influencing decisions to retain the administrative structure. 

Several reasons were perceived to have influenced decisions 

made by the units that had changed their administrative structure as 

noted in Table 33. Reasons cited by at least 40 per cent of the 

administrators as having either a moderate or great influence on the 

decisions to change were (1) pressure exerted from faculty within the 

field (53.8 per cent), (2) pressure exerted from the university 

administrators (50.0 per cent), (3) desire to maintain or improve the 

visibility of the field (46.3 per cent), (4) desire to improve the 

outside view of the mission of the field (46.4 per cent), (5) emphasis 

on the mission of the-field (45.0 per cent), (6) desire to increase 

enrollments (41.2 per cent), and (7) the reorganization of the total 

institution (40.0 per cent). The entire range of perceptions concerning 

reasons influencing decisions to change the administrative structure are 

provided in Table F.6 in Appendix F. 



Table 33. Perceptions of Home Economics Administrators Concerning the Reasons Influencing 
Decisions to Change the Administrative Structure of the Unit 

Influences3 

G M S N DK NA 

Reasons N % N % N % N % N % N % 

Desire to Increase the 
Enrollment of Students 17 (21. 2) 16 (20. 0) 7 (8. 8) 21 (26. 2) 15 (18. 8) 4 (5. 0) 

Desire to Maintain or 
Improve Visibility 20 (25. 0) 17 (21. 2) 7 (8. 8) 17 (21. 2) 14 (17. 6) 5 (6. 2) 

Emphasis on the Mission 
of Home Economics 24 (30. 0) 12 (15. 0) 8 (10. 0) 15 (18. 8) 15 (18. 8) 6 (7. 6) 

Improvement of Outside 
View of Mission 26 (32. 6) 11 (13, 8) 6 (7. 6) 18 (12. 6) 13 (16. 2) 6 (7. 6) 

Pressure from Home 
Economics Faculty 24 (30. 0) 19 (23. 8) 5 (6. 2) 15 (18, 8) 12 (15. 0) 5 (6. 2) 

Pressure from University 
Administrators 34 (42. 2) 6 (7. 6) 12 (15. 0) 11 (13. 8) 11 (13. 8) 6 (7. 6) 

Reorganization of the 
Total Institution 24 (30. 0) 8 (10. 0) 9 (11. 2) 20 (25. 0) 10 (12. 6) 9 (11. 2) 

Categories for influences are G - Grea,t, M = Moderate, S = Slight, N = None, DK = Do Not 
Know, and NA = No Answer. 
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As in the analysis of reasons influencing the decisions to 

change the name of the unit, these reasons influencing the decisions 

to change the administrative structure also suggest that a greater 

sensitivity to pressures from within academia were felt while slight 

sensitivity to pressures from interests outside academia were noted. 

Other reasons cited as having some influence on the administrative 

structural changes were (1) the change in emphasis (philosophy and 

substance) of the unit, (2) ineffectiveness of the prior structure 

to meet the needs of faculty and students, (3) cuts in budget and 

personnel, (4) reorganization of part of the institutions, and (5) 

internal review of the institution. These reasons influencing the 

decisions for changing the administrative structure indicate the need 

to strengthen and unify the field from within so it can provide 

greater impact on society as a whole. 

Statistical tests indicated that the change in administrative 

structure was significantly related to the desire to increase enroll

ments, pressures exerted by the university administrators, and the 

reorganization of the total institution with the strength of relation

ship being high. The results of the chi-square and Cramer's V 

statistical tests are: 

Desire to Increase Enrollments: 

Raw Chi Square 22.16 
Degrees of freedom 12 
Significance .036 
Cramer's V .301 
Result Significant at the 0.05 level 
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Pressures Exerted by University 
Administrators: 

Raw Chi Square 
Degrees of Freedom 
Significance 
Cramer's V 
Result 

26.43 
12 
.009 
.333 

Significant at the 0.01 level 

Reorganization of the Total Institution: 

Raw Chi Square 
Degrees of Freedom 
Significance 
Cramer's V 
Results 

25.03 
12 
.015 
.328 

Significant at the 0.05 level 

This indicates that the reorganization of the institution, the pressures 

from the university administrators, and the desire to increase enroll

ments had an impact on the decisions to change the administrative 

structure. 

encing decisions to change the administrative structure indicated that 

an average of twenty-one (26.2 per cent) of the statements either were 

not answered or answered do not know. 

the administrative structure was in progress also gave reasons influ

encing the steps toward such change. Over half of these units reported 

the reason that had a moderate or great influence on the steps toward 

change in administrative structure was pressure from university 

administrators. Other reasons perceived as influencing such steps 

moderately or greatly that were cited by at least 40 per cent of 

these units were (1) desire to increase enrollments, (2) desire to 

maintain or improve the visibility of the field, (3) desire to improve 

It should be noted that the results concerning reasons influ-

Administrators of the nine units that indicated that change in 
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the outside view of the field, (4) pressures from alumni, (5) pressures 

from boards of control, (6) pressures from faculty within the field, 

and (7). pressures from administrators within the field. The 

remaining reasons were cited as having either no or slight influence 

on steps toward change in the administrative structure. These units 

also appeared to be more pressured by academic forces in choosing to 

change their administrative structure. 

Effects of Change in Administrative 
Structure 

The units that indicated a change in administrative structure 

also noted the effects of such change on the unit as a whole. The 

results of the overall effects are presented in Table F.7 in Appendix F. 

The factor given by at least 40 per cent of the respondents as 

having a positive effect due to change in administrative structure was 

increase in administrative support and recognition as shown in Table 34. 

Other factors having positive effects as noted by 25 per cent or more of 

the units included the increase in (1) conveying the mission of field to 

the public, (2) attitudes of the faculty within the field, (3) attitudes 

of outside faculty, (4) involvement of faculty within the field in 

policy decisions at the institutional level, and (5) the variety of job 

opportunities for graduates, also provided in Table 34. The remaining 

factors were mentioned as having a neutral effect on the unit due to the 

change in administrative structure. 

The various administrative structural changes were reviewed to 

determine which types of changes contributed positively to the unit, 

detracted from the unit, or remained neutral in effect. Positive 



Table 34. Perceptions of Home Economics Administrators Concerning the Effects on the Unit Due to 
the Change in Administrative Structure 

Effects& 

N I D DK NA 

Factors N % N % N % N % N % 

Administrative Support and 
Recognition 16 (20. 0) 35 (43. 8) 2 (2. 5) 13 (16. 2) 14 (17. 5) 

Ease of Conveying the Mission to 
the Public 19 (23. 8) 26 (32. 5) 4 (5. 0) 17 (21. 2) 14 (17. 5) 

Home Economics Faculty Attitude 22 (27. 4) 20 (25. 0) 3 (3. 8) 19 (23. 8) 16 (20. 0) 

Outside Faculty Attitudes 18 (22. 6) 23 (28. 8) 5 (6. 2) 17 (21. 2) 17 (21. 2) 

Faculty Involvement with Policy 
Making at the Institutional Level 19 (23. 8) 27 (33. 8) 2 (2. 6) 15 (18. 8) 17 (21. 2) 

Variety of Job Opportunities for 
Graduates 22 (27. 6) 20 (25. 0) 1 (1. 2) 20 (25. 0) 17 (21. 2) 

Categories for Effects are N = No, I = Increased, D = Decreased, DK = Do Not Know, and 
NA = No Answer. 
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effects on the unit were observed by those (1) changing from a depart

ment to division, school or college, from a division to a department, 

from a school to a college, and from a discipline to a department; (2) 

adding instructional or extension programs; (3) establishing new centers 

or offices; (4) administering joint programs with related academic 

areas; (5) changing program emphasis; and (6) regrouping the unit by 

subject matter or career emphasis. Changes perceived as having neutral 

effects on the unit were (1) changing the role of the administrator, 

(2) reorganizing the unit into departments or divisions, (3) adding new 

positions, (4) electing a new administrator, (5) renaming the adminis

trator, (6) moving from one academic unit to another within the institu

tion, (7) appointing the administrator for a specific time duration, and 

(8) renaming the programs. The remaining changes such as (1) moving 

from a college to a department and from a school to a department, (2) 

moving from an autonomous unit to be included in another administrative 

unit, (3) revising due to cuts in programs and personnel, and (4) losing 

programs to other academic units were all perceived as negative in 

effect. This analysis indicated that 42.1 per cent of the changes were 

positive in their effect on the unit, 46.5 per cent were neutral, and 

11.4 per cent were negative. It, thus, appears as if the majority of 

the units were satisfied with the changes made. 

It should be noted that an average of thirty-nine (48.8 per 

cent) of the statements concerning the effects due to change on the unit 

remained unanswered or were answered by do not know. The reasons for 

not answering the statements as cited by these respondents were (1) new 

administrator, hard to determine effects; (2) doubt cause and effect 
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relationship due to change in administrative structure; (3) do not have 

a graduate program; and (.4) do not think that attitudes can increase. 

Of the nine units indicating that change in administrative 

structure was in progress, four of the administrators indicated their 

perceptions as to what would be the effect of such change on the unit. 

Two of these four perceived positive effects occurring from the change 

in administrative structure on factors such as (1) ease in conveying the 

mission of the field; (2) outside faculty attitudes; (.3) attitudes of 

faculty within the field; (4) increased involvement in policy decision 

making at the institutional, local and state levels; (5) increase in 

the number of professors; and (6) increase in administrative support 

and recognition. 

Philosophical changes of Home Economics 
Academic Units 

Although this section does not reflect one of the research 

questions, the investigator felt that the philosophical changes that had 

taken place were important enough to be mentioned at this time. In 

connection with changes in name and administrative structure, forty 

(40.8 per cent) of the ninety-eight units that had undergone either or 

both changes also noted a change in the philosophy or substance of the 

unit. Twenty-five (53.2 per cent) of these units had also changed their 

name and twenty-seven (67.5 per cent) had also changed their adminis

trative structure. For both name and administrative structure changes, 

a significant relationship was found between them and philosophical 

changes. The results of the chi-square and Cramer's V statistical 

tests are as follows: 
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Name: 

Raw Chi Square 
Degrees of Freedom 
Significance 
Cramer's V 
Result 

46.20 
6 
.000 
.312 

Significant at the 0.001 level 

Administrative Structure: 

Raw Chi Square 
Degrees of Freedom 
Significance 
Cramer's V 
Result 

30.88 
6 

.000 
.320 

Significant at the 0.001 level 

This indicated that the changes in name and/or administrative structure 

are related to the change in philosophy or substance. A high degree of 

association was also noted between the name and administrative structure 

changes and philosophical changes. 

changes that had occurred in the various home economics academic units. 

The changes in philosophy and substance had been mainly from an emphasis 

on skills to an integration of theory and knowledge for meeting the 

needs of individuals and families as noted by fourteen (35.0 per cent) 

of the units. There appears to be a desire to focus more on the rela

tionships of the individual and the family to the environment rather 

than on the mechanics of living. 

Changes in the Curriculum of Home Economics 
Academic Units 

three-fourths (74.3 per cent) of the units had undergone curricular 

changes since 1967. Of the remaining units, forty-one (16.2 per cent) 

Table 35 indicates some of the philosophical or substantive 

The analysis of the reporting units indicated that nearly 



138 

Table 35. Perceptions of Home Economics Administrators Concerning the 
Philosophical or Substantive Changes that had Occurred in 
the Units 

Philosophical Changes Number Percentage 

Change in emphasis from skills to 
integration of theory and knowledge 17 42.5 

Increased emphasis in research and 
scholarly activities 4 10.0 

Change in emphasis from teacher education 
to a broader scope 4 10.0 

Expanded human service functions 5 12.5 

More spcialization in one specific 
area of the field*3 6 15.0 

Increased in instructional areas 1 2.5 

Emphasis on the multidisciplinary 
approach 1 2.5 

No indication of change 2 5.0 

9Noted changes were (1) from skills to the broader picture of 
home economics; (2) from fuzzily related courses to a series of courses 
related to the concept of family, environment, and their interactions; 
and (3) response to changing societal conditions and needs to improve 
quality of life. 

Noted changes were (1) toward more professional orientation, 
and (2) emphasis on professional competencies toward depth and 
specialization. 
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indicated that no change had been considered during the past decade 

while thirteen (5.1 per cent) mentioned that change was in progress or 

being considered. There were eleven (4.3 per cent) units that either 

reported that they did not know if changes had occurred or did not 

answer the question. 

Those units reporting curricular changes mentioned a wide 

variety of changes as noted in Table 36. The most frequent curricular 

change occurring was the addition of new majors or specialty areas to 

the unit's program. This change was reported by 102 (54.3 per cent) of 

the units. The adding of new majors or specialty areas reinforces the 

fact that areas of specialization are gaining in popularity in home 

economics, especially in light of the rapid social and technological 

changes taking place in the United States. 

The second most frequently mentioned change in curriculum was 

that of reorganizing or updating programs and courses (25.0 per cent) 

to meet the present needs of society or to meet accreditation, 

certification, or licensing standards. These two curricular changes 

emphasize that home economists are concerned with the changing social, 

economic, and political needs of the individual and the family. 

Table 37 indicates that the most frequent changes are taking 

place in state colleges and universities with the private colleges and 

universities a close second. Although similar changes are occurring 

across the United States, no significant relationship was found 

between the types of institutions and the curricular changes. This 

indicates each category of change in curriculum is occurring across 

all types of institutions. 
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Table 36. The Various Types of Changes in Curriculum Experienced by 
Home Economics Academic Units 

a 
Type of Change Number Percentage 

Adding Graduate Programs or Courses 12 6.4 

Adding New Degree Programs 14 7.4 

Adding New Majors or Areas of Specialization 102 54.3 

Integrating or Regrouping Courses 8 4.3 

Reorganizing Core Requirements 14 7.4 

Deleting Programs or Courses 18 9.6 

Adding Broader Varieties of Courses 12 6.4 

Renaming Programs and Courses 4 2.1 . 

Changing Program Emphases 24 12.8 

Ongoing Revision and Updating of Courses 
and Programs 47 25.0 

Adding Certification Programs 18 9.6 

Administering Joint Programs with 
Related Academic Areas 4 2.1 

Establishing Experimental CUPD 7 3.7 

Adding Interuniversity Programs 1 0.5 

Offering Joint Course Listings 7 3.7 

Reorganizing Program Areas 10 5.3 

Adding Cooperative Programs with Outside 
Agencies 1 0.5 

Establishing Sequential Courses 2 1.1 

Adding Minor Areas 2 1.1 

Changing Number of Credits 7 3.7 

Changing from Quarters to Semesters 3 1.6 

aAbsolute figures reflect multiple changes that occurred in 
specific units. 
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Table 37. The Distribution of Home Economics Academic Units that have 
Changed Their Curriculum by Type of Institution 

Type of Institution Number Percentage 

Land Grant Colleges or Universities 38 20.2 

State- Colleges or Universities 74 39.4 

Private Colleges or Universities 70 37.2 

City Colleges or Universities 6 3.2 
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Change also occurred in all regions of the United States with 

the greatest percentage in the East North Central (18.6 per cent) and 

the least percentage in New England (4.3 per cent). However, the least 

number of home economics academic units reported from the New England 

region. Thus, it was found that the largest proportion of changes 

occurred in the New England region (88.9 per cent); the least in the 

West South Central (59.4 per cent). However, over half of the units 

in each region reported changes in curriculum. Table 38 presents 

the changes by geographic region. 

Table 38. The Distribution of Home Economics Academic Units that have 
Changed Their Curriculum by Geographic Region 

Geographic Region Number Percentage 

New England 8 4.3 

Middle Atlantic 18 9.4 

South Atlantic 25 13.3 

East North Central 35 18.6 

East South Central 19 10.2 

West North Central 32 17.0 

West South Central 19 10.2 

Mountain 10 5.3 

Pacific 22 11.7 
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Although the type of institution or geographic region may have 

had some influence on the curricular changes that had occurred, it 

appears that change is happening due to a variety of reasons. The 

administrators mentioned that economic, social, and political forces 

played a large role in the changes. 

Twenty-nine of the home economics academic units noted that one 

or more of their undergraduate curricular areas had been moved to 

another academic unit within the institution, with these programs being 

either jointly administered by interdepartmental committees or separately 

by the units outside home economics. ' There were six (20.7 per cent) of 

the units that reported the move of child development to another related 

academic unit, such as education and human development and learning 

while another two (6.9 per cent) noted that their family relations 

programs had been moved to sociology. 

The area of food, nutrition and dietetics had been relocated 

in either agriculture, food science or allied health; the interior 

design/related arts moved to units of architecture, art and design; and 

home economics education and early childhood education moved to units 

of education. One administrator reported that the entire program of 

home economics was transferred to an area for interdisciplinary studies. 

Reasons cited for such moves were (1) cut in budget and 

personnel, (2) decreasing enrollments in those areas, and (3) pressures 

exerted from university and administrators in related disciplines to 

reorganize the home economics program. It appears that if the home 

economics academic units do not strengthen their programs and 
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communicate their worth, more areas of specialization might be engulfed 

by related disciplines. 

Curricular Areas Which Meet the Present and 
Foreseeable Needs of Home Economists 

The task of identifying the subject matter areas pertinent to 

home economics involves meaningful relationships among the related 

areas of specialization considered important to the field. In view of 

the subject matter areas in which home economics has an important 

substantive role, the respondents were asked to indicate the importance 

to the undergraduate program at the present time and in the year 2000 

of certain curricular areas within and outside the field. The results 

of this analysis are provided in the following four sections in 

relation to the core, general requirements, home economics specialty 

areas, and education involving nontraditional groups. 

Core. With the increase in areas of specialization within home 

economics, there seems to be a need for a common segment of courses 

which cut across all major specialty areas. Evidently the common core 

within home economics is extremely important. 

Over 60 per cent of the administrators indicated that the 

common core had either moderate or great importance to the home 

economics programs during both time periods as illustrated in Figure 7. 

Comparing the perceptions at the present time and those in the year 

2000, the graph appears to be uniform with the most noticeable shift 

occurring within the category of great importance. The percentage of 
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j j Current Data (1978) 

!§!|| Projected Needs (2000) 

None Slight Moderate Great 

Importance of Common Core 

Figure 7. Perceptions Concerning the Importance of the Common Core at 
the Present Time and in the Year 2000 
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the units indicating great importance at the present time was 54.5 per 

cent as compared to 46.2 per cent in the year 2000. 

The concept of the common core has taken on a variety of forms. 

The administrators were asked to indicate their recommendations for its 

composition. Results indicated that the opinions concerning the 

composition of the - common core varied as shown in Table 39. The most 

frequently mentioned composition was that consisting of the selection 

of courses from the several areas of specialization subsumed under home 

economics. The recommendation of courses centering on contemporary 

issues upon which subject matter can focus was a close second. 

Table 39. Perceptions of Home Economics Administrators Concerning the 
Compositions of the Common Core 

Composition of Core Number Percentage 

Courses designed to integrate home 
economics 47 18.6 

Courses selected from the several areas 
of specialization 55 21.7 

Courses dealing with contemporary issues 53 20.9 

Elimination of the core 19 7.5 

Other 61 24.1 

Do Not Know 18 7.2 
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Sixty-one of the administrators (24.1 per cent) recommended 

either a combination of the four mentioned compositions or an entirely 

different composition from those provided. Of these respondents, 

nineteen (7.5 per cent) recommended a combination of courses designed 

to integrate home economics, courses selected from the several areas of 

specialization, and courses dealing with contemporary issues; sixteen 

(6.3 per cent) recommended a combination of courses designed to 

integrate home economics and courses selected from the several areas 

of specialization; eleven (4.3 per cent) emphasized the combination of 

courses designed to integrate home economics and courses dealing with 

contemporary issues; five (2.0 per cent) emphasized the combination of 

courses selected from the several areas of specialization and courses 

dealing with contemporary issues; and ten (4.0 per cent) felt another 

form of the core should be established. However, none of the last ten 

administrators indicated their ideas for the establishment of the common 

core. Reasons for the choices concerning the composition of the common 

core also varied. The most frequently cited reasons are provided in 

Table G.l in Appendix G. 

General Requirements. The results of the perceived importance 

of the general requirements or basic disciplines upon which home 

economics depends are illustrated in Figure 8. One of the first things 

noted about the graph is the uniformity of the same curricular areas 

among the present and future time periods. The most noticeable shift 

was in the foreign language area. 
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The perceptions of the administrators indicated that more than 

half (63.2 per cent) felt that the study of foreign languages had no^ 

or slight importance in home economics programs at the present time 

whereas over half (53.8 per cent) perceived a moderate or great 

importance of foreign language study in the year 2000. As compared with 

the present time, there was a 20.2 per cent shift toward increased 

importance of foreign languages in home economics programs in the year 

2000. This may be due to the increasing involvement of home economics 

in providing resources to help upgrade and maintain the quality of 

life of individuals and families in both developed and developing 

countries. 

The remaining areas of study noted in the graphs appear to 

be as important today as they are perceived to be in the year 2000. 

There are only slight variations as to their importance being moderate 

or great. Other areas of related study noted by the administrators as 

having moderate or great importance during both time frames are 

gerontology, ethics and philosophy, mathematics, research methods, 

interpersonal communication, and computer science. 

Home Economics Specialty Areas. For the most part, the 

specialty areas within home economics have gained in popularity and 

are expanding. Figure 9 illustrates the perceptions of the respondents 

concerning the importance of specific specializations at the present 

time and in the year 2000. Again uniformity is seen in the graph among 

the similar curricular areas in both time frames. 
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The administrators perceived each area of specialization as 

having either moderate or great importance in meeting the needs of home 

economists presently and up to the year 2000. Slight shifts were noted 

in specific areas while others remained steady. The shift in clothing 

and textiles and home economics education was from moderate-great 

toward slight-moderate importance. This may mean that less emphasis is 

perceived in these areas in the future. Slight shifts were also noted 

in the areas of home management and family economics, child development 

and family relations, and housing. These shifts were from moderate to 

great importance toward the year 2000. This may be due to the increas

ing demand for individuals knowledgeable in family-oriented activities. 

Education Involving Non-Traditional Groups. With respect to 

education involving non-traditional groups, the administrators 

perceived that these groups would have a greater impact on home 

economics programs in the future as illustrated in Figure 10. The 

administrators, in general, indicated moderate importance of education 

involving the handicapped, retarded and gifted as well as that involving 

adults and senior citizens at the present time. Noticeable shifts in 

emphasis to great importance was indicated by the year 2000. With the 

decline in the traditional student population, the changing family 

structure and the changing values of society, the non-traditional 

population might be an important target group for home economics 

programs. The elderly were also mentioned to be an important component 

among this non-traditional grouping. 
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It should be noted that an average of eleven (4.3 per cent) of 

the statements dealing with perceptions concerning the importance of 

specific areas of study to home economics programs at the present time 

and an average of thirty-four (13.4 per cent) of these same statements 

dealing with the perceptions concerning future importance of specific 

areas either remained unanswered or were answered do not know. Although 

statements remained unanswered or were answered by do not know, the 

investigator did not feel the percentages were significant enough to 

make a difference in the conclusions. Reasons cited for the unusable 

answers were (1) general requirements depend on the major area of 

specialization and the program emphases, (2) program emphases depend 

upon the geographic region and local needs, and (3) home economics 

programs change as social needs change. 

Extent of Participation in Interdisciplinary 
Programs 

Almost three-fourths of the reporting academic units (73.9 per 

cent) indicated that they participated in some form of interdisciplinary 

program. The most frequently reported programs included inter

disciplinary efforts with a variety of related academic fields or 

disciplines (96.3 per cent). Three specific examples showing areas of 

specialization which cooperate with a wide variety of related academic 

areas include nutrition, human development and family relations, and 

merchandising. The reporting units mentioned interdisciplinary efforts 

in nutrition with medicine, allied health, nursing, anthropology, 

gerontology, biology, animal science, education, chemistry, and 

dentistry. Human development and family relations was noted as having 
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interdisciplinary programs with counseling, religion, sociology, 

education, psychology, social work, and anthropology. Merchandising 

programs were involved with management, business, economics, and 

communications. 

Other types of interdisciplinary efforts mentioned were (1) 

joint appointments of faculty among the related areas and home 

economics, (2) cross listed courses, (3) team teaching and cross 

discipline teaching, and (4) service courses among the related 

disciplines. Special interdisciplinary programs indicated as having 

cooperative arrangements among more than one academic area, including 

home economics, were (1) women's studies, (2) urban affairs, (3) museum 

studies, (4) gerontology and rehabilitation, (5) human sexualitv, and 

(6) future studies. 

Results also indicated that the units were involved in a 

varietv of experimental and innovative programs. Well over half of 

the administrators (69.2 per cent) indicated that these types of 

programs were in progress in their units. The most frequently 

mentioned programs were internships (22.8 per cent) and field or 

clinical experiences (16,6 per cent). Various types of media programs 

were also being utilized. These included computer-assisted instruction 

(5.7 per cent), talk back television (2.3 per cent), microteaching 

(1.7 per cent), audiotutorial laboratories (4.0 per cent), and telephone 

hookups across the state (1.1 per cent). Competency-based instruction 

was also being used by ten per cent of these units. A listing of other 

experimental and innovative programs that are being utilized by the 

various academic units are provided in Table G.2 in Appendix G. From 
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the number of experimental and innovative programs as well as involve

ment in interdisciplinary programs, home economics academic units 

appear to be moving toward creativity in education and increased 

visibility through active involvement with other academic areas of 

study and outside agencies and organizations. 

Consistency in the Name, Administrative Structure, 
and Curriculum of the Home Economics Academic Units 

The three research questions concerning consistency in name, 

administrative structure, and curriculum were combined and presented 

together since relationships in the perceptions of the administrators 

were found to exist. Results indicated that most of the units (47.0 
i 

per cent) retained the name home economics and thought that the name 

of the units should be consistent across the United States. However, 

over half of the administrators felt that the administrative structure 

and curriculum of the units should provide variety, 77.1 per cent and 

62.5 per cent respectively. Table 40 presents the perceptions of the 

administrators concerning the need for consistency in name, adminis

trative structure, and curriculum in the academic units of home 

economics across the United States, The following sections include 

the perceptions concerning consistency by name, administrative 

structure, and curriculum. 

Name. Among the 47.0 per cent of the administrators who 

stressed the need for consistency in the name of the academic units, 

a variety of reasons were mentioned. The three most frequently 

mentioned reasons given by at least 20 per cent of the administrators 
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Table 40. Perceptions of Home Economics Administrators Concerning the 
Need for Consistency in Name, Administrative Structure, and 
Curriculum of the Units 

a 
Perceptions 

Yes No DK NA 

Consistency N% N% N%N% 

Name 119 (47.0) 88 (34.8) 41 (16.2) 5 (2.0) 

Administrative 
Structure 25 (9.9) 195 (77.1) 26 (10.2) 7 (2.8) 

Curriculum 54 (21.3) 158 (62.5) 40 (15.8) 1 (0.4) 

Categories for Perceptions are DK = Do Not Know and NA = No 
Answer. 

stressing consistency in name were (1) less confusion to students and 

the general public as to the nature and mission of the field (40.3 

per cent), (2) maintaining the established identity of the field (24.4 

per cent), and (3) maintaining unity and strength in the field among 

its members (23.5 per cent). 

Among the administrators indicating that the use of a variety 

of names would not detract from the home economics programs, the most 

noted reasons were that program emphases vary and that the name should 

reflect the philosophy, mission, and focus of the individual units 

(77.8 per cent). All units were considered to have their own character 

and serve diverse and pluralistic needs. Thus, individuality among 

units was stressed to enable increased variety and richness. 
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The administrators indicating do not know appeared to have mixed 

feelings concerning the consistency in name. The reason noted by almost 

20 per cent of these respondents was that consistency provides unity 

but it should nto be forced due to internal and external restraints on 

the units (19.5 per cent). Other reasons mentioned in relation to the 

need for consistency in the name of the units are provided in Table G.3 

of Appendix G. 

Administrative Structure. Concerning the need for consistency 

of the administrative structure in home economics academic units, the 

majority of the administrators (77.1 per cent) indicated that diversity 

and flexibility were more important. The reason mentioned most fre

quently was that institutional needs vary internally and that the 

administrative structure should reflect those needs (66.7 per cent). 

These varying needs included budget, administrative interests, size, 

program scope and emphasis, institutional goals and purposes, state 

regulations, local needs, and cultural differences. They stressed that 

administrative needs were not uniform and that each institution had 

personnel with their own personalities around which programs develop 

and revolve. 

Those administrators who felt that consistency in administrative 

structure should exist indicated various reasons for their choice. Ease 

of transfer of students between different institutions and less con

fusion to the students and general public were the two most frequently 

cited reasons, as noted by 28.0 per cent and 20.0 per cent of these 

respondents respectively. Twenty-six of the administrators remained 
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undecisive and indicated that a "good" balance would be most beneficial. 

Other reasons concerning the need for consistency in administrative 

structure are provided in Table G.4 in Appendix G. 

Curriculum. As with adminstrative structure, the majority of 

the administrators (62.5 per cent) emphasized variety and flexibility 

among the curricular programs of the various units as opposed to con

sistency. The reason most commonly given was that the needs of 

institutions, society, and students differ, thus, indicating that 

variety in programs is necessary (72.8 per cent). The specific needs 

mentioned focus on the regional, state, and local differences as 

affected by the environment and varying cultural patterns. Institu

tional size, location, priorities, purposes, resources, and politics 

also have an impact on program composition and emphasis. 

Among those administrators who felt that consistency among 

curricular programs in home economics academic units should exist, most 

stressed the ease of transfer of students from institution to 'institu

tion due to a mobile society (37.0 per cent). Forty respondents indi

cated that an "ideal" balance should exist. The reason most frequently 

noted was the need to facilitate transferability as well as to insure 

meeting different needs (27.5 per cent). Other reasons regarding the 

need for consistency in curriculum of home economics academic units 

are presented in Table G.5 in Appendix G. 

In viewing the different perceptions of the administrators 

regarding the need for consistency in the name, administrative structure, 

and curriculum of home economics academic units, two main concerns are 
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noted. The first involves the purpose and mission of the field and 

suggests that goals and objectives should be reflected in the most 

positive way. The second speaks to the needs of individuals, whether 

they be social, cultural, economic, or political. 

Possible Future Trends in Home Economics 

Results indicated that the majority of the administrators 

(74.6 per cent) perceived the demand for new and expanded programs as 

being excellent or good, as shown in Table 41. A variety of reasons 

were shared concerning their perceptions. The most frequently 

mentioned reason was that the present and future societal concerns— 

aging, consumer education, housing, energy, and merely coping—involved 

the expertise of home economists (36.5 per cent). 

Table 41. Perceptions of Home Economics Administrators Concerning the 
Demand for New and Expanded Programs in Home Economics 

Demand Number Percentage 

Excellent 71 28.0 

Good 118 46.6 

Fair 37 14.6 

Poor 7 2.8 

Do Not Know 18 7.0 
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Among the administrators indicating the demand for new and 

expanded programs in home economics as being fair or poor, the most 

common reasons noted were (1) decreasing enrollments in home economics 

(19.0 per cent) and (2) declining enrollment opportunities due to the 

steady state of the economy and job market (16.7 per cent). Other 

reasons noted by the various administrators are provided in Table G.6 

in Appendix G. 

The perceptions of the respondents concerning the direction 

in which home economics undergraduate programs should move in order 

to be most effective are presented in Table 42. Most (32.0 per cent) 

indicated the need for a combination of specialized and general educa

tion. The main reason stipulated was that specialized education pro

vided the preparation for the job market through the development of 

necessary competencies whereas general education provided breadth and 

flexibility. Among those responding to other, three directional trends 

were noted. These included (1) strengthening the behavioral aspects of 

the field, (2) keeping the individual and the family as the central 

focus, and (3) providing a solid relationship with the nontraditional 

population. It appears that the direction of home economics under

graduate programs may differ depending upon the program emphasis of the 

specific academic units and the institutions in which they are located. 

In addition to future consideration in curriculum, the 

administrators were asked to indicate their opinion as to whether a 

change in name from home economics would create a more positive image 

of the field. As shown in Table 43, the majority (43.9 per cent) 

favored retaining the name home economics. Numerous reasons were given 
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Table 42. Perceptions of Home Economics Administrators Concerning the 
Direction in which Home Economics Undergraduate Programs 
Should Move 

Direction Number Percentage 

General Education 66 26.1 

Specialized Education 69 27.3 

Combination of General and 
Specialized Education 81 32.0 

Other 18 7.1 

No Answer 19 7.5 

Table 43. Perceptions of Home Economics Administrators Concerning the 
Need to Change the Name of the Field to Create a More 
Positive Image 

Need to Change Name Number Percentage 

Yes 

No 

Do Not Know 

No Answer 

67 

111 

70 

5 

26.5 

43.9 

27.6 

2 . 0  
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for retaining the present name. However, most of these administrators 

(47.7 per cent) emphasized that a name change does not create or affect 

the image of a program. The name was noted as being less important 

than the performance of the individuals identified with the field and 

the image was considered no better than the quality of the programs, 

the quality of research, and the competencies of faculty. 

Among those administrators favoring a name change to create a 

more positive image, the reason noted most frequently was that the 

name home economics reflects a limited philosophy of an all-female 

program which connoted the stereotype of "cooking and sewing" or 

"stitching and stewing." The various other reasons given concerning 

the perceptions as to whether a name change would create a more 

positive image or not are provided in Table G.7 in Appendix G. 

The perceptions of administrators were provided as to the 

possible future trends in home economics involving the combination of 

current strengths with new efforts to achieve foreseeable goals. 

Although 19.8 per cent of the administrators indicated that such a 

question was too broad, the remaining 80.2 per cent provided concise 

and constructive points of view. 

Various positions were mentioned as ways of combining current 

strengths with new efforts in reaching foreseeable goals in home 

economics programs. These positions are provided in Table G.8 in 

Appendix G. 

The predominate position stressed by most of those answering 

(24.6 per cent) was to capitalize on the inherent, traditional 

interdisciplinary nature of home economics. These administrators 
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indicated that fostering interdisciplinary efforts and building strong 

linkages with other related academic areas would strengthen home 

economics programs. However, it was also stressed that even though 

such interdisciplinary efforts are essential, home economics needs to 

maintain its integrity and identity as well as its strength in service 

and application of knowledge. 



CHAPTER 6 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Home economics must be among the first to anticipate and 
recognize change, to weigh the capabilities of the indi
vidual to meet new demands, and to set new directions 
for . . . programs . . . brought about by new situations 
(Albanese 1962, p. 536). 

Home economics as a field has not remained static; its emphasis 

changing from one decade to another. Home economics in higher educa

tion has gone through many changes, some predicted and others unexpected. 

Thus, this investigation was undertaken to provide evidence of the 

changes occurring within the home economics academic units. 

Summary 

The major purposes behind this study were twofold: first to 

assess the current changes occurring in home economics in higher educa

tion and second to identify the substance of such changes in order to 

provide a more comprehensive view of all dimensions of home economics. 

This investigation has focused specifically on the changes in name, 

administrative structure, and curriculum of home economics academic 

units and the implications of such changes. 

The intent of the study was to determine how home economics is 

changing and to indicate what appears to be the reasons influencing 

specific decisions for changing or retaining the name, unit administra

tive structure, the effect of specific changes made on the unit, and 

164 



165 

the importance of particular curricular program areas in home economics 

programs presently and in the future. An attempt to determine a con

sensus as to possible future trends in home economics in higher educa

tion was also provided. 

To accomplish the purpose of the study, specific objectives and 

research questions were formulated and examined. The required data were 

obtained from a questionnaire survey. Complete and updated listings of 

institutions of higher education offering undergraduate degrees in home 

economics and the current administrator of each academic unit were 

provided for the investigator's use in the research. Opinions of each 

administrator in the 368 home economics academic units were sought to 

provide information about current patterns and beliefs regarding home 

economics in higher education. 

In addition, the study examined the various patterns existing in 

home economics in higher education in relation to (1) the type of 

institution, (2) geographic region, and (3) size of the home economics 

programs. The types of institutions were separated into four cate

gories—land grant, state, private, and city; the geographic region into 

nine categories—New England, Middle Atlantic, South Atlantic, East 

North Central, East South Central, West North Central, West South 

Central, Mountain, and Pacific; and the size of the programs into nine 

categories--100 or fewer, 101-300, 301-500, 501-700, 700-900, 901-

1100, 1101-1300, 1301-1500, and more than 1500. 
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Conclusions 

The conclusions of the study, derived in part from statistical 

analysis, were based on data received from 253 academic units of home 

economics. Each research question was analyzed to provide descriptive 

and comparative data. 

Based on the current data, the greatest percentage of home 

economics academic units are in state colleges and universities and are 

located in the West North Central region of the United States. The 

institutions of higher education also offered, in most cases, home 

economics programs enrolling relatively small numbers of students. With 

regard to the name, administrative structure, and curriculum, the 

overall picture of home economics in higher education shows much 

variety and diversity. 

Results of the data analysis concerning changes in the name of 

the home economics academic units indicated that, regardless of insti

tutional type, geographic region, and size of the programs, most of the 

units (81.4 per cent) have retained the name home economics. Among 

these units, 95.6 per cent indicated that there was no consideration 

given to a change in name whereas 4.5 per cent mentioned that a name 

change was being considered. For the 47 units that are presently using 

other names, no pattern or consensus identifying a consistent name 

seems to be evolving. 

Name change probably has been thought to be a more widespread 

phenomenon than appears to be the case. This could be because change is 

news whereas no change is merely normal. Then, too, a change is 
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announced, interpreted, and explained, thus bringing it to people's 

attention. 

Justification of changing or retaining the name of the home 

economics academic units has been on the minds of those persons ad

ministering the unit, especially in dealing with the hierarchy of the 

institution and the faculty and students in their charge. There were 

numerous outside and inside influences for the decisions made., 

The most commonly cited reasons influencing the decisions to 

retain or drop the name home economics appeared to be factors closely 

related and linked to their academic life. Reasons such as (1) desire 

to maintain and improve visibility, (2) to improve the outside view of 

the mission of the field, (3) to increase enrollments, (4) to emphasize 

the mission of the field, and (5) to adapt to pressures exerted by both 

faculty within the field and institutional administrators all played an 

important role in the decisions made. Whether the name home economics 

was used or not, individuals within the field appeared to be concerned 

about the accuracy in which the current breadth and complexity of the 

field is reflected as well as about the individuals' own value to the 

academic arena. 

Those units that had indicated a change in name had also noted 

that the change was justifiable. Factors influencing change appeared 

to have been satisfied by making the change while those reasons against 

change seemed to have been accommodated. Those units which had not 

changed their name recognized reasons influencing change but stressed 
t 

that there were more important reasons influencing the retention of the 

name home economics. 
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Name change was significantly related to the size of the pro

grams. Such changes occurred mostly in units enrolling relatively small 

numbers of students. This suggests that the smaller home economics 

units, being more closely linked both physically and educationally with 

other related academic units, may have changed their name to fit into 

the total curriculum of the institution as a whole or to attract more 

students. 

Home economics academic units were also noted as having a 

variety of locations both in internal organization and within the 

administrative structure of the institution. The single largest group 

administrative structure was a department reporting directly to the 

central administration of the institution. 

Of the total 253 units reporting, 31.6 per cent indicated 

structural changes during the past decade. The most frequently men

tioned change was reclassification of the internal organization of the 

unit. As with names change, administrative structure change was sig

nificantly related to the size of the program, mainly occurring in the 

relatively small units. This again suggests that due to the close link 

of the home economics academic units to other related units, structural 

reorganization occurred to enable the units to fit into the administra

tive pattern of the institution. 

Among the units that retained their previous administrative 

structure, the reasons which may have influenced decisions to change had 

no or slight impact. However, emphasis on mission of the field and 

pressure exerted by faculty within the field were mentioned as important 

in influencing the decisions to retain the persisting structure. 
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On the other hand, main reasons influencing decisions in units 

that had changed their structure were desire (1) to maintain and improve 

visibility, (2) to improve the outside view of the mission of the 

field, (3) to increase enrollments, (4) to emphasize the mission of the 

field, (5) to adapt to the reorganization of the total institution, and 

(6) to adapt to pressures exerted by both faculty within the field and 

institutional administrators. As in the analysis dealing with name 

change, reasons influencing decisions to retain or change the previous 

structure suggest greater sensitivity to factors within academia closely 

associated with the unit itself. 

Considering all the ferment known to exist in home economics in 

higher education since 1967—increasing enrollments and curriculum 

revision, in addition to name and administrative structure change—there 

are likely to be changes in the relationship of the units to their com

munity of students, administrators, faculty, alumni, and employers. 

Opinions reflecting the effects of change, based on impressions and per

ceptions, were sought from the administrators related to the change in 

name, administrative structure, or both, which indicated improvement in 

home economics in higher education. Of the units reporting name 

changes, over 40 per cent thought that specific situational changes were 

due to the change in name. These administrators recognized an improve

ment or increase in administrative support, faculty attitudes within and 

outside the field, undergraduate male majors and nonmajors, and faculty 

involvement in policy making bodies at the institutional level. Ihe 

only three factors considered to have decreases due to name changes were 

the number of faculty holding either a masters or bachelors degree and 
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the number of female majors. These decreases appear to be related to 

(1) the decreasing enrollment of students in higher education, in 

general; (2) the increasing number of females entering fields tradi

tionally reserved for men; and (3) the increasing number of individuals 

seeking advance doctoral degrees. 

Over 30 per cent of the administrators felt that improvements 

in specific institutional situations were due to the change in adminis

trative structure. These specific factors included improvements in 

administrative support, ease in conveying the mission of the field, and 

faculty involvement in policy making bodies at the institutional level. 

No decreases were noted as a result of structural change. 

Satisfaction with the effects of change in administrative 

structure and name does not appear to be related to the basic institu

tional characteristics such as program size and institutional type. 

Rather, the factors which appeared to be related to the effects of 

change are two in number: (1) an internal, improvement-oriented motiva

tion and (2) a positive, committed attitude on the part of the faculty 

within the field as well £.s the administrators of the institution. 

A significant relationship was noted between the change in name, 

administrative structure, or both and philosophical change. The changes 

in philosophy have focused mainly on program emphases away from skills 

toward an integration of knowledge and theory. These changes suggest 

the need for home economics programs to focus more on the relationship 

of the individual and family to the near environment rather than on 

the mechanics of living. 
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Changes in curriculum of the home economics academic units over 

the last ten years were of a wide variety. The results indicated that 

74.3 per cent of the units underwent such changes. The most frequent 

change occurring in curriculum was the addition of new majors or areas 

of specialization. This suggests that the areas of specialization are 

gaining in popularity in home economics. Although the traditional areas 

subsumed under home economics still accounted for the largest proportion 

of the areas of specialization, the units appeared to be expanding into 

non-traditional areas, such as consumer studies, international studies, 

and health-related studies. This indicates that home economics programs 

are broadening their scope in light of the changing social, economic, 

political, and technological developments. 

Home economics is not a field with a single distinct body of 

knowledge. The scope of home economics encompasses a broad range of 

subject matter and builds on the concepts of a number of basic disci

plines. Thus, its content is closely related with that of the most 

basic areas of the natural sciences, social sciences, arts, and humani

ties. In view of the curricular program areas basic to home economics, 
i 

the administrators felt that the common core of the field, the various 

areas of general requirements from the basic disciplines, and the 

various areas of specialization within home economics all played an 

important role in meeting the present and foreseeable needs of home 

economics. Although the administrators favored various compositions of 

the common core, its purpose for all those indicating its importance 

centered on maintaining unity in the various divergent areas of special

ization that have been developed within home economics. As for the 



general requirements, even though home economics does not concern itself 

with all phases of the basic disciplines, it appears that their impor

tance lies in providing the grounding for home economics programs and 

for the options within these programs. From the data, it. also appears 

to be obvious that the areas of specialization within home economics 

will continue to be necessary, especially due to societal needs for 

such knowledge provided by home economics. Thus, in order to provide a 

systematic approach to the concept of home economics, it would be 

necessary to expand present courses or develop new courses which explore 

the physical, social, and aesthetic interaction of the individual and 

each aspect of the near environment. To achieve the greatest possible 

understanding of home economics, all aspects of such interrelatedness 

should be studied, interweaving them into an integrated and systematic 

whole. 

Education involving non-traditional groups, such as the handi

capped, gifted, and retarded as well as the adults and senior citizens, 

were perceived as having an increasing impact on home economics pro

grams up to the year 2000. This suggests that in view of the increasing 

numbers in the non-traditional population to be served, home economists 

should recognize and appreciate the special needs of these individuals 

in increasing their self-concepts and independence. 

Looking at the curriculum from another angle, it was found that 

73.9 per cent of the home economics academic units were participating 

in some form of interdisciplinary program. The most commonly noted 

interdisciplinary efforts were those with related academic fields or 

disciplines such as nutrition with chemistry, biology, health, and 
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education. It appeared that almost every area of specialization within 

home economics was cooperating with related areas both within and 

outside the field. Since it is no longer possible to cover all the 

areas of home economics and the basic disciplines, it would appear that 

a systematic, interdisciplinary curriculum would aid in integrating the 

home economics content rather than, as McGrath (1968, p. 89) put it, 

"a congerie of snippets of specialization." 

In addition to interdisciplinary programs, the home economics 

academic units indicated involvement in a variety of experimental and 

innovative programs. Over 50 per cent of the units were involved in 

such programs. It would appear that home economics programs could deal 

with pervasive problems of home and family at a new and higher level of 

knowledge than is possible at the present time. Such approaches also 

appear to be increasing creativity and visibility of home economics in 

academia. 

Observing the variations in name, administrative structure, and 

curriculum of home economics academic units in the United States, ad

ministrators were asked to indicate the importance of consistency for 

each. In terms of the name, most of the units both retained the name 

home economics and thought that the name should be consistent throughout 

the United States. It appears that recent attempts to change the name 

of the field to broader designations have confounded the purpose of the 

field and have confused both individuals within and outside the field as 

to its nature and mission. In view of the perceptions concerning con

sistency in name, the data suggest that it is impossible to determine a 

consensus as to the need for a common name. 
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On the other hand, most of the units felt that the administra

tive structure and curriculum should provide variety and flexibility. 

Differing circumstances and resources surround administrative structure 

and curricular programs. Reasons provided by the administrators for 

maintaining variety and flexibility in administrative structure and 

curriculum suggest that there is more than one way to reach a goal and 

that concepts can be taught in a variety of ways. 

Possible future trends were sought based on consideration given 

to curriculum, name, and means of meeting foreseeable goals by combining 

current strengths with new efforts. Based on the data, most of the 

administrators viewed the demand for new and expanded programs as being 

either excellent or good. This suggests that home economics programs 

were focusing toward meeting the needs of individuals in society. 

Looking at home economics programs in terms of directional 

trends, most of the administrators stressed the need for a balance 

between general education and specialization in home economics under

graduate programs. Increasing specialization suggests that a number of 

diverse forces tend to fragment home economics into a variety of sub

categories. There are strong forces advocating education for specific 

jobs and proficiency in specific occupations. However, it also seems 

necessary to be able to communicate well, to make judgments, and to make 

discriminating choices among relevant, and often complex, variables. 

In addition to future considerations in curriculum, one of the 

concerns of home economists is to portray an accurate and positive 

image. The administrators were asked if a name change would aid in 

creating a more accurate and positive image of the field. Most of the 
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administrators favored retaining the name home economics stressing that 

name change does not create or affect the image of the field. As long 

as individuals in the field are doing quality work which is effective 

in public contact and service, then name change seemed incidental. This 

suggests that a name change cannot be a panacea for ills of the field. 

The name itself does not appear to be as much a general problem as it 

is the concern of some individuals in the field. 

The unique interdisciplinary knowledge base of home economics 

was emphasized by the respondents. It was felt that home economics 

could best confirm its heritage and meet the present and future 

challenges by expanding its interdisciplinary base in order to fully 

comprehend contemporary social problems and those of family life. This 

suggests that the administration of home economics academic units 

should give leadership in the direction of developing approaches to 

problems that would necessitate interaction across disciplines both 

within and outside home economics. As more and more of these approaches 

are developed and used, traditional biases cannot help but become 

weakened and in the end bring about more natural relationships. 

The results of the study emphasize four factors related to the 

organization of the home economics academic units. The first was the 

implication that home economics curriculum appears to be moving toward 

expanding specialization. Home economics curricula are in a state of 

flux, trying to hold the line on the more traditional required "basic 

skills" as well as to update and increase the relevancy of programs to 

life today. The emergence of new and expanded specializations, per

ceived by some to be different and unrelated, suggests that some 
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reassignment of current areas of specialization within home economics 

may occur. Such reassignments have already been indicated by some of 

the home economics academic units. Examples include home economics 

education and early childhood education, in some cases moving to units 

of education. With many academic fields and disciplines being inter

ested and concerned with programs related to the individual and family, 

it would appear that complementary interdisciplinary patterns with 

related academic areas might strengthen home economics. 

The nature of the faculty was the second influencing factor 

concerning the organization of the home economics academic units. 

These units are attempting to extend the range of faculty to include 

(1) more males and (2) more individuals with doctoral degress in 

related academic fields or disciplines. This would appear to make home 

economics as an academic field attractive to both males and females as 

well as extending research potential that requires cooperation among 

individuals from several different academic areas rather than only home 

economics. 

The third factor was related to the small number of males in 

home economics. Most work in relation to the home and family are, or 

should be, of as much concern to males as to females. However, home 

economics programs have so long been associated with women's education 

that males are unlikely to major in home economics or even elect 

courses in the subject matter areas. However, change is in progress and 

more males are entering the various areas of home economics. 

The fourth factor was that of the name of the academic unit. 

Home economics has been ladened with overtones of meaning which have 
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caused distraction from the importance of the field. There are several 

rationales used by individuals proposing that the name be changed from 

home economics. There are also strong voices within the field wanting 

to retain the present name of home economics. These individuals are 

of the following opinion: never mind the name by which the programs are 

designated, it is the results that are important. The data suggest that 

there are reasons for home economics to expand its horizon and encompass 

more of the current concerns, but changing the name of the field when 

its meaning is already somewhat clouded presents more confusion. 

This finding in the current study as well as in the Yankelovich 

report suggests that part of the present confusion in home economics 

stems from the lack of clarity as to what home economics is or what it 

could and should be. However, this current study may aid in providing 

clarity for the home economics academic units. The results indicated 

that most of the units have retained the name home economics. Most of 

the administrators also favored retaining the traditional name. Most of 

the academic units were participating in interdisciplinary, experimental, 

or innovative programs. Changes in curriculum'and philosophy were made 

to focus on the individual and family and their interrelatedness to the 

environment. 

The potential of home economics appears to be virtually without 

limit. The implications of the definition of home economics and the 

designated focus can be far-reaching. In curriculum planning and 

revision, continued expansion of interdisciplinary courses and seminars 

is critical. Modifications of organizational structure may be necessary 

for more effective handling of related subject matter. Faculty 
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commitment to the basic philosophy seems to be of vital importance to 

the quality and success of the home economics program as a whole. 

Recommendations 

Throughout the duration of research for this study and from the 

analysis of the data, recommendations became evident. This study was 

limited to the current changes in home economics academic units from the 

academic years 1967-1968 and 1977-1978. Further research might be con

ducted based on the current investigation to determine the changes 

occurring in name, administrative structure, and curriculum over ten 

year intervals up to the year 2000. This would provide comparative data 

in identifying what is happening to home economics as it is changing. 

The process of change appears to be as important as the result 

of change. By working together, the administrators among the various 

academic units of home economics and professionals at the national 

level (the American Home Economics Association) could demise beneficial 

approaches for meeting the needs of the changing field, whether it be 

in name, administrative structure, or curriculum. Commitment from the 

national level in providing information for directional tendencies would 

be of value to the home economics academic units in implementing the 

necessary changes. 

Since the number of current home economics administrators 

holding degrees outside of home economics seems to be increasing, a 

valuable contribution to the field would be in learning these indi

viduals' attitudes and perceptions concerning the nature and mission of 
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home economics. This would provide added information as to their effec

tiveness in directing the faculty and students in their charge. 

With the increasing involvement in interdisciplinary, experi

mental, and innovative programs, further research regarding the 

development and implementation of these programs would aid in helping 

the various units move forward creatively. More detail about specific 

curricular changes in which units are currently involved would be useful 

and give evidence for the future direction in which the field is moving. 

In view of the current changes which are taking place in home 

economics in higher education, extending the current research to examine 

what is happening in the areas of graduate programs, extension, and 

research would provide additional data with regard to future development. 

It would be of value to examine the relationships between instruction, 

public service—especially extension, and research in view of the 

changing needs of individuals and families. 

The place of home economics in higher education in the future 

will be determined by the extent to which its curriculum, its research 

programs, and its services are designed to fit the realities of the 

changing world. Home economists must face the challenge of keeping up-

to-date and be sensitive to and concerned for all individuals. Future 

contributions of home economics will depend upon those individuals who 

identify the need for change and who are willing to experiment in new 

directions. 



APPENDIX A 

INSTITUTIONS OF HIGHER EDUCATION OFFERING 
HOME ECONOMICS PROGRAMS 

Alabama 

Alabama A & M College 
Auburn University 
Jacksonville State University 
Judson College 
Samford University 
Tuskegee Institute 
University of Alabama 
University of Montevallo 
University of Northern Alabama 

Alaska 

University of Alaska 

Arkansas 

Harding College 
Henderson State University 
John Brown University 
Ouachita Baptist University 
Philander Smith College 
University of Arkansas— 

Pine Bluff 
University of Arkansas— 

Fayetteville 
University of Central Arkansas 

Arizona 

Arizona State University 
Northern Arizona University 
University of Arizona 

California 

California Polytechnic State 
University 

California Polytechnic University University of Delaware 

California State University— 
Chi co 

California State University— 
Fresno 

California State University— 
Long Beach 

California State University— 
Los Angeles 

California State University— 
Northridge 

California State University— 
Sacramento 

Christian Heritage College 
College of Notre Dame 
George Pepperdine University 
Humboldt State University 
Loma Linda University 
Mount Saint Mary's College 
Pacific Union College 
Point Loma College 
San Diego State University 
San Francisco State University 
San Jose State University 
University of California—Davis 
Whittier College 

Colorado 

Colorado State University 
University of Northern Colorado 

Connecticut 

Saint Joseph College 
University of Connecticut 

Delaware 

Delaware State College 
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District of Columbia 

Gallaudet College 
Howard University 
University of D.C. 

Florida 

Florida A & M University 
Florida International University 
Florida State University 

Georgia 

Berry College 
Brenau College 
Clark College 
Fort Valley State College 
Georgia College 
Georgia Southern College 
Morris Brown College 
North Georgia College 
Savannah State College 
University of Georgia 

Guam 

University of Guam 

Hawaii 

University of Hawaii 

Idaho 

Idaho State University 
Northwest Nazarene College 
University of Idaho 

Illinois 

Bradley University 
Chicago State University 
Eastern Illinois University 
Illinois State University 
Mundelein College 
Northern Illinois University 
Olivet Nazarene College 
Rosary College 
Southern Illinois University 

Western Illinois University 
University of Illinois 

Indiana 

Ball State University 
Butler University 
Goshen College 
Indiana State University 
Indiana University 
Manchester College 
Marian College 
Purdue University 
Saint Mary of the Woods College 
Valparaiso University 

Iowa 

Clarke College 
Central College 
Iowa Wesleyan College 
Iowa State University 
Marycrest College 
University of Iowa 
University of Northern Iowa 
Westmar College 
William Penn College 

Kansas 

Baker University 
Benedictine College 
Bethel College 
Emporia State University 
Fort Hays Kansas State College 
Friends University 
Kansas State University 
Kansas Wesleyan University 
McPherson College 
Pittsburg State University 
Saint Mary College 
Southwestern College 
Sterling College 
Washburn University of Topeka 

Kentucky 

Berea College 
Eastern Kentucky University 
Georgetown College 
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Kentucky (cont.) Michigan 

Kentucky State University 
Morehead State University 
Murray State University 
Spalding College 
Union College 
University of Kentucky 
University of Louisville 
Western Kentucky University 

Louisiana 

Grambling University 
Louisiana State University 
Louisiana Technical University 
McNeese State University 
Nicholls State College 
Northeast Louisian State 

University 
Northwestern State University 

of Louisiana 
Saint Marys Dominican College 
Southeastern Louisiana 

University 
Southern University 
University of Southwestern 

Louisiana 

Maine 

University of Main—Farmington 
University of Maine—Orono 

Maryland 

Columbia Union College 
Hood College 
Morgan State University 
University of Maryland— 

College Park 
University of Maryland— 

Eastern Shore 

Massachusetts 

Atlantic Union College 
Framingham State College 
Simmons College 
University of Massachusetts 

Adrian College 
Albion College 
Andrews University 
Central Michigan University 
Eastern Michigan University 
Madonna College 
Marygrove College 
Mercy College of Detroit 
Michigan State University 
Northern Michigan University 
Siena Heights College 
Wayne State University 
Western Michigan University 

Minnesota 

College of Saint Benedict 
College of Saint Catherine 
College of Saint Scholastica 
College of Saint Teresa 
Concordia College 
Mankato State University 
Saint Olaf College 
University of Minnesota—Duluth 
University of Minnesota—Saint Paul 

Mississippi 

Alcorn State University 
Blue Mountain College 
Delta State University 
Mississippi College 
Mississippi State University 
Mississippi University for Women 
University of Mississippi 
University of Southern Mississippi 

Missouri 

Central Missouri State University 
Drury College 
Fontbonne College 
Lincoln University 
Northeast Missouri State University 
Northwest Missouri State University 
School of The Ozarks 
Southeast Missouri State University 
Southwest Missouri State College 
Stephens College 
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Missouri (Cont.) 

University of Missouri 
William Woods College 

Montana 

Montana State University 
University of Montana 

Hunter College 
Marymount College 
New York University 
Pratt Institute 
Queens College 
State University College—Buffalo 
State University College—Oneonta 
State University College—Plattsburgh 
Syracuse University 

Nebraska North Carolina 

Chadron State College 
Kearney State College 
Peru State College 
Union College 
University of Nebraska—Lincoln 
University of Nebraska—Omaha 
Wayne State College 

Nevada 

University of Nevada--Reno 

New Hampshire 

Keene State College 
Mount Saint Mary College 
Rivier College 
University of New Hampshire 

New Jersey 

College of Saint Elizabeth 
Glassboro State College 
Montclair State College 
Rutgers University 

New Mexico 

Eastern New Mexico University 
New Mexico Highlands University 
New Mexico State University 
University of New Mexico 
Western New Mexico University 

New York 

Brooklyn College 
Cornell University 
Herbert H. Lehman College 

Appalachian State University 
Bennett College 
Campbell College 
East Carolina University 
Mars Hill College 
Meredith College 
North Carolina A & T State 

University 
North Carolina Central University 
Pembroke State University 
Salem College 
University of North Carolina— 

Greensboro 
Western Carolina University 

North Dakota 

North Dakota State University 
University of North Dakota 

Ohio 

Ashland College 
Baldwin-Wallace College 
Bluffton College 
Bowling Green State University 
Case Western Reserve University 
College of Mount Saint Joseph 
Edgecliff College 
Kent State University 
Miami University 
Notre Dame College 
Ohio Dominican College 
Ohio State University 
Ohio University 
Ohio Wesleyan University 
Otterbein College 
University of Akron 
University of Cincinnati 



Ohio (cont.) Puerto Rico 

University of Dayton 
Ursuline College 
Youngs town State University 

Oklahoma 

Bethany Nazarene College 
Cameron University 
Central State University 
East Central University 
Langston University 
Northeastern State College 
Oklahoma Baptist University 
Oklahoma College of Liberal Arts 
Oklahoma State University 
Panhandle State University 
Southeastern Oklahoma State 

University 
Southwestern Oklahoma State 

University 
University of Oklahoma 

Oregon 

George Fox College 
Linfield College 
Oregon State University 

Pennyslvania 

Albright College 
Cheyney State College 
College Misericordia 
Drexel University 
Immaculata College 
Indiana University of 

Pennsylvania 
Mansfield State College 
Marywood College 
Mercyhurst College 
Messiah College 
Pennsylvania State University 
Seton Hill College 
Villa Maria College 

Catholic University 
Inter-American University of 

Puerto Rico 
University of Puerto Rico 

Rhode Island 

University of Rhode Island 

South Carolina 

Erskine College 
Lander College 
South Carolina State College 
Winthrop College 

South Dakota 

South Dakota State University 
Mount Mary College 

Tennessee 

Carson-Newman College 
David Lipscomb College 
East Tennessee State University 
Freed-Hardaman College 
Lambuth College 
Memphis State University 
Middle Tennessee State University 
Southern Missionary College 
Tennessee State University 
Tennessee Technological University 
University of Tennessee— 

Chattanooga 
University of Tennessee— 

Knoxville 
University of Tennessee~-Martin 

Texas 

Abilene Christian College 
Baylor University 
East Texas State University 
Incarnate Word College 
Lamar State University 
Mary Hardin Baylor College 
North Texas State University 
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Texas (cont.) 

Prairie View A & M University 
Sam Houston State University 
Southwest Texas State University 
Stephen F. Austin State University 
Tarleton State University 
Texas A & I University 
Texas A & M University 
Texas Christian University 
Texas College 
Texas Southern University 
Texas Technological University 
Texas Womans University 
University of Houston 
University of Texas--Austin 

Utah 

Brigham Young University 
University of Utah 
Utah State University 

Vermont 

University of Vermont 

Virginia 

Seattle Pacific College 
University of Puget Sound 
University of Washington 
Walla Walla College 
Washington State University 
Western Washington University 
Whitworth College 

West Virginia 

Fairmont State College 
Marshall University 
Shepherd College 
West Liberty State College 
West Virginia State College 
West Virginia University 
West Virginia Wesleyan College 

Wisconsin 

Cardinal Stritch College 
Mount Mary College 
Silver Lake College 
University of Wisconsin—Madison 
University of Wisconsin— 

Stevens Point 
University of Wisconsin—Stout 
Viterbo College 

Bridgewater College Wyoming 
Eastern Mennonite College 
Hampton Institute University of Wyoming 
James Madison University 
Longwood College 
Norfolk State College 
Radford College 
Virginia Polytechnic Institute & 

State University 
Virginia State College 

The Virgin Islands 

College of the Virgin Islands 

Washington 

Central Washington State 
University 

Eastern Washington State 
University 
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Has there hecn any chanre er reorganization of the curricular projraa areas in your 
academic unit since 1567: 

I I y®»## 

I 3 no 
J ) change 1 % i proiress (p)ease specify): 

S | 5 do not know 

•• If you answered ves . please describe the type of ciiftnjte(s) and f eor# ani tat Sen: 



ton irt ir inilir.tir tlx japortancr i>f thr follovinr prorna iicii of «tuJ» «uhin 
thr  how rcnmiaif » »w«lri n. i , i , i i i  r rurruulm at thr t>rr«rnt liar and thnr i»ron»»>re 
Iti thr vrai JOOC. EcTit*rV»kfv r-'Cf**" •»«•, please Indicate vhrthrr youhelievr it 
to hivr: 

no i wportince 
»)  11 l i t  i  •nort  anrt  . .  
aoJrrate >aporiancc.  

.. (K) 

..(M) 

treat i""ori«nce...(C) 
do not k now (HE) 

]»port ancc 

K S N T" "T T 

Grncral education rrou)tr»ent» 

Engl ish 

foTtifr. Itn^utte 

busincss/Uarketin{ 

Hudr. i t l t i  
behavioral Science! 

Physical/Biological Sciences . . . 

Art 

Cra*unications 

Other (sprci f y): 

b. hoa* econoaics core 

c. Hnar economic* subvert waiter Majors 

Clothing I textiles 

Foods I n'utritipo 

Ho*c economics education 

Hoa* Mntrrarnl/Fak 1 ]y econoaics . 

Houiinr 

Huaan developaent/Faaily relations/ 
Child development 

Interior desJfn/telat*d arts ... 

Other (specify): 

d. Education involvinf the jifted, 
retarded and handicapped 

e. Education involving adults and 
senior citlien* 

i. Other (specify): 

What is your.recoaaendation for the composition of the ho»e econoaics tore:*" 

1 | ) courses desipnrd to intecrate hove econoaics 

2 I ) courses froa each of the several areas of hoar econoaics 

3 | ) courses that deal with the issues on which subject utter areas of ho*e 
econoaics can focus 

4 I] eljainatlon of the core altogether 

I | ) other (please specify): 

I I J do not know 
rirasr ripltin the reasons for youi rccoaarndation: 
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(*• What tyj>«-s ol innovative :m«t/or esperjarntal prorra»» dor* your academic unll support: 

y o u r  a c . i J c m i i  unit r r r r  or don it »t)J) participate in in* i ni r rd > »t ipl mary 
outkrt ftlh otlirr acadraic unit» within your institution such at education, art, 
ooolot) , ps»choJo|) . etc. 

1 ) y«>" 
I ) nc" 
J ) du no! Vnow 

If you angered vr>. plr»»t explain the types of piorra*» your tcacraic unit ii 
involved jr.; 

•• If you answered ri£, please indicate if there are any plant for auch participation: 

I. J'n what direction - feneral education or specialised education - should hoi 
underfraduate projri«-& move to b< »ost effective? 

9. What do you perceive *s the demand fnr new and/nr expanded home economics programs: 

} excellent 

] food 

] fair 
1 poor 
J do not know 

lease indicate the reasons for your choice: 

JO. Should the composition of the curricular profrsa areas ef academic units offering work I 
in home rconoiic) br consistent across the United States: 

5 1 0 yes 
7  J ) no 
f | J do not know 

Please Indicate the reasons for your choice: 

11. In what ways can the currcnt strenfthi of home economics be combined with new effort* 
to achieve the foreseeable purpo»cs anJ joals of hoac economics in higher cJucntion: 



I. 

C. BACir.fcOttfcP IMOkMATlOK 

flease give information ah&ut yourself hy rhecktnt or completini the fol)e*in|: 

Sex: 3. Pthr.ic ba cY cround: 

1 I  ) female 1 3 b) acV/ne* ro 

2 1 3 male 2 3 native amerjean (jndian) 

3 3 orirnlal/asian amerjean 

4 3 spanish american 

5 3 vhl te/cauc as i aji 

6 3 other (please specify): 

»»:  
] ] 30 or under 

i : 31-4P 
I 3 41*40 

I ) 51-60 

I } orrr 60 

Hifhest dejree held: 

J (3 doctorate 

2 I 3 MUeri 

3 | 3 bachelors 

4 |3 other (please specify): 

5. Specialty irci(t) of highest dtjrrce If held in home economic*: 

1 13 clothinf and textiles 

7 I ) foods and nuiriiion 

3 I ) hc>»e manafrment/famjly cconoalci 

4 | 3 hoar rtonciic» education 

6 | 3 housing 

fc ] 3 human develcpmentffa*11y Telations/chJli development 

7 I ) interior desicn/related arts 

I | ] other (please specify): ________ 

6. Specially area(s) of highest defree l_f held outside of home economics: 

7. Years of full-timr professional experience in hoar economic*: 

)  I  J 5  or  lets 
2  |  )  6 - 1 0  

3 I 3 n-is 
4 I 3 16-30 

5 I 3 21 or »ore 

I. Years of acrtice in your cur rent position: 

3 [ ] S or leas 

3 1 3 
3 | 3 33-15 

4 I 3 16-70 

5 I 3 or more 

I. tour current title la: 

3 ['3 ^>can 

2  |  )  Pi  rector  

3 J 3 Cl»»I ryrraoo 

4 ( ) Head 

5 | 3 other (plr»*e aperlfy): __^ 

30 

31 

13 

33 

34-35 

36 

37 
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T H E  U N I V E R S I T Y  O F  A R I Z O N A  
T U C S O N .  A R I Z O N A  8 5 7 2 1  

COLLfcGE OF AGRICULTURE 

SCHOOL OF HOME ECONOMIC* 

August 21, 1978 

Dear 

1 am a doctoral student at The University of Arizona, majoring in 
Higher Education and minoring in Home Economics. Under the guidance 
of Dr. Fred Harcleroad and Dr. Naomi Reich, I will be carrying out my 
dissertation research entitled, "Home Economics in Higher Education: 
Major Changes in Administrative Structure and Curriculum." The 
specific purpose of this study is to identify the current status of 
home economics in higher education, particularly with respect to the 
major changes of emphasis in name, administrative structure, and 
curriculum. 

Prior to the mailing of the final version of the questionnaire, a 
pilot study is to be conducted for purposes of validation and accur
acy. You have been identified as an opinion leader of home economics 
in higher education. Even though you are not currently involved in 
the administrative function of an academic unit of home economics, you 
are considered to be educationally knowledgeable and a leader among 
your peers concerning the substance of changes that are currently 
taking place in academic units of home economics. Therefore, you 
are one of the 15 designated opinion leaders selected to participate 
in this pilot research study. Your comments and/or suggestions con
cerning the research study and questionnaire is of great value because 
of your experience with important aspects of administrative and curri-
cular development. 

From the results of the pilot study, I hope to be able to devise a 
questionnaire that gets to the heart of the study and that consists 
of questions that are clearly readable and understandable by all of 
the participants. This will ensure accuracy in the final analysis 
process. 

If you choose to participate in this pilot study, please answer all 
or part of the questionnaire with respect to an academic unit of home 
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economics you have been associated with and forward your responses 
to me at your earliest convenience. .1 would appreciate receiving 
your response by September 8, 1978 or sooner. When the final Tesults 
of ray dissertation research are available, 1 will furnish you with 
a summary for your information. 

If you have any questions concerning this pilot study, please do not 
hesitate to telephone me at the number listed below. Let me thank you 
in advance for your willingness to provide input into what is believed 
to be a major contribution to the future direction of home economics. 

Sincerely, 

Marie Negri Carver 
Doctoral Student 
The University of Arizona 
(602) 626-1295 



T H E  U N I V E R S I T Y  O F  A R I Z O N A  
T U C S O N .  A R I Z O N A  8 5 7 2 1  

COLLEGE OF AGRICULTURE 

SCHOOL OF HOML H.ONOMICS 

Subject's Consent Font 
October 10, 1978 

Dear 

1 BID a doctoral student at The University of Arizona, majoring in Higher 
Education and minoring in Home Economics. Under the guidance of Dr. Fred 
Earcleroad and Dr. Kaomi Reich, I vill "be carrying out my dissertation 
research entitled, "Home Economics in Higher Education: Major Changes 
in Administrative Structure and Curriculum." 

The specific purpose of the study is to identify the current status of 
home economics in higher education, particularly vith respect tc the 
major changes of emphasis in the name, administrative structure and 
curriculum. The enclosed questionnaire, concerned vith the substance 
of changes that are currently taking place in academic units of home 
economics in institutions of higher education, is being sent to the 
chief administrator of each academic unit in institutions of higher 
education which offers work in home economics. 

Your response to the questionnaire is of particular interest because of 
your experience vith important aspects of administrative and curricular 
development. It vill contribute significantly toward identifying possible 
directional tendencies in the educational needs of home economists. 

Your participation in this study is voluntary. You may vithdrav from 
completing the questionnaire at any time, and you may refuse to answer 
any questions without incurring ill vill. There vill be no costs or 
apparent risks to you from your participation in this study. Your 
cooperation in completing the questionnaire vill indicate that you 
willingly consent to the use of the information you provide for compiling 
a report. Your responses vill be grouped vith the responses of other 
chief administrators and no individual responses will be reported. The 
average tiae required for completing the questionnaire is ^5-75 minutes 
as indicated frcsn a pilot study. Be assured that all questionnaires are 
anonymous and i information vill be kept confidential. Only the 
investigator, coder and guiding faculty vill have access to the gathered 
data. 
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As one of the cooperating institutions, the results of this study 
may "be of value to your academic unit and serve as a practical guide 
for mapping further changes In your administrative structure and 
curriculum. The success of this study vill depend upon your parti
cipation, and your assistance and support vill "be veil appreciated. 

If you choose to participate in this study by completing all or part 
of the questionnaire, please forward your responses to me at your 
earliest convenience in the enclosed stamped, self-addressee envelope. 
I vould appreciate receiving your responses "by October 30, 1978 or 
sooner. The results of the study vill be available for your use in 
1979. If you desire a SCTary of the results, please complete the 
enclosed stamped, self-addressed postcard vith your name and address 
and return it to me separately from the questionnaire. 

If you have any questions concerning this research, please do not 
hesitate to telephone me at the number listed belov. 

Let me thank you in advance for your villingness to provide infor
mation and support for a study that is considered to be an important 
contribution to the future of home economics in higher education. 

Sincerely, 

Marie Negri Carver 
Doctoral Student 
The University of Arizona 
(602) 626-1295 
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AMERICAN HOME ECONOMICS ASSOCIATION 

Dear Home Economics Administrator: 

Frequently, many of us are seeking information about 
the status of home economics programs in higher education. 
Unavailability of data has necessitated our conducting in
dividual surveys to satisfy a specific need. 

Marie Carver has undertaken a study which should provide 
a broad picture of the status of horoe economics programs in 
colleges and universities. Certainly the Agency Member Unit 
has need of and will maXe use of her findings. 

Because the data for her study must come from each of 
us, it is imperative that we complete the questionnaire and 
return it at the appointed time. Will you please take time 
to do this? 

Katharine B. Hall 

2010 Mj*wirhu*em Avrr  

Wjthinglon.  D C 20036 

202/862-6300 

K W 

Chairman, Agency Member Unit 

cm/78 



T H E  U N I V E R S I T Y  O F  A R I Z O N A  
T U C S O N .  A R I Z O N A  8 5 7 2 1  

COLLEGE OF AGRICULTURE 

SCHOOL or HOMF TFOKOMICJ. 

November 10, 1978 

Dear Administrator: 

1 am a doctoral student at The University of Arizona. 
On October 10, I forwarded a questionnaire entitled: 
Change in Home Economics in Higher Education to you. 
This is just a reminder to ask for your cooperation 
in completing and returning the questionnaire. 

If you have already returned the questionnaire, 1 
thank you. If you have not returned it and intend to 
do so, 1 would appreciate receiving it at your earliest 
convenience since your response is needed for validly 
assessing the changes that have occurred in home economics 
academic units. If you have misplaced the questionnaire 
and desire a second copy, please contact me at the following 
number 602-626-1295 and 1 will mail you one for your 
reaction. 

1 realize that you are a very busy, involved person and 
that many requests cross your desk. However, it would 
add greatly to the value of my research if you would take 
time to read and react to the questionnaire. 

7 appreciate your time and cooperation in making this 
research study a success. 

Sincerely, 

Marie Negri Carver 
Doctoral Student 
The University of Arizona 
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December 4, 1978 

Dear Administrator: 

I realize that you are a very busy person person in the academic 
setting. However, it would add greatly to the value of my research 
as a doctoral candidate at The University of Arizona, if you would 
take a few minutes of your time to read and react to the questionnaire 
send to you on October 12, 1978 entitled, "Changes in Home Economics 
in Higher Education." 

If you have already returned the questionnaire, I thank you. If you 
desire a second copy, please contact me at 602-626-1295. 

Thank you for your time and willingness to support my research. 

Sincerely, 

Marie Negri Carver 
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FROJECT APPROVAL FORM 
FOR ETHICAL REVIEW OF ACTIVITIES INVOLVING HUMAN SUBJECTS 

IN' QUESTIONNAIRES. INTERVIEWS. OBSERVATIONS. VIDEO & AUDIO TA=»£S. ETC. 

Z SUPERVISING OFFICIAL 
J cr:'-*• :ns: IV facilit a sic personnel ere a*a.iat«ie to trie investigator to* as.i-:i--s 
gnc we!i-Dt-nc of hjrr.j'-, sheets invo'.vec. (2i I will be responsible for contir.jmc s-~*i- .ia-.ce c' 
:nt prco;>s?d program witr. respect TO the rights and welfare o1 human s-oiens (3? no 
procecura! chanpes relating to the human subjects invoived will be allowed v.'rrr.CwT. prtc: revie*» 
by the University Commrnee; (4) I am satisfied That The procedures to be used fc# obtaining 
infomes consent comply with the spirit and intent of DHEW regulations; (5^ 1 certify that the 
investigator is fully competent to accomplish the goals and techniques statec t-< the attached 
proposal; (6; the signed corneal iorms will be filed in the Departments! file anc reie-ned lor e 
period of six yean. /J -

Dr. Nc-prr.i Kcich /\1-^ 
htUC' i.Om'. O' Cc->«p*. o- ccrv*:* »t a^iTnoriTy 

Chairperson - Clothing, Textile? L Inte rior Dcsign Mav 2z . l^TS 
T«xit 

3. ADVISING PHYSICIAN 
(Signature needed only if project involves medical procedures and investigator is not a licensed 
physician.} I certify that I am a duly licensed physician of the stale of 
and that, acting es advising physician, I accept responsibility for any complications tc numan 
subjects tnat may arise from tne proc'jcjres prescribed tnerein or used in this project. 

Privi ick«n D*t t  

A. DEPARTMENTAL RE VIEW COMMITTEE 
We/I have examined the proposal cited above, and find that the information contained therein is 
complete; that the scientific aspects of the project include appropriate provision for protecting 
the rights and welfare of the human subjects involved; and that tne required ferns have been 
filled out properly in accordance with the Institutional Assurance filed by the University of 
Arizona with the U.S. Department of Health, Education and Welfare. 

Minima! risk to human subjects: Human Subjects Committee review optional 

Possible risk to subjects: Human Subjects CommiTtee review recommended. 

Subjects at risk: Human Subjects Committee review required. 

Cntcmin of Cip*nnv<m> K»»i»*» Corannx t>»» 

5. HUMAN SUBJECTS COMMITTEE 
The proposal above was approved on this riat£ by the Human Subjects Commitiee. 

Dtorran D«v 

15 
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REQUEST FOR ETHICAL REVIEW OF ACTIVITIES INVOLVING HUMAN S'J=.JECT£ 
IN QUESTIONNAIRES. INTERVIEWS. OBSERVATIONS. VIDEO AND AUDIO TAPES, ETC. 

.  F re r t c !  T i t i s .  H:"it c . r . c r r . i c  r  :  r .  K i r r . c r  LC- cc i . c r . :  V.C : c r  C; 

|  Princ ipa l  lnvesv?a to r ( s )  anc  De? r ees :  Mane  Negr i  C i rve :  r  A -  H 
!  v«v .  

S'.svjso* RANR P^ctcra: Ef-cer.t 

Dc;f-rr.i—\ l.li ,:: - H:rr.'jr Hdc- Coiieos: Icuci'..:: 
M:r.cr - HomeEccr.crr.:cf .Ap r; c u::u re 

ar.c Room: 

Sponsoring Agency: Grant No.: 

Projed Period: August 1978 - May 1979 Budget Period: 

New D Renewal ED Sjppiement • 

Piease provide answers to all of the follQwinc Questions. After review by the Deoatmenta' Review 
Commrrtee, please forward their opinion and comments along with the signatures on tne Proter 
Approval 1orm to Milan Novak, M.D.. Ph.D., Cnairman, Human Subjects Committee. Room 2325. 
Arizona Health Sciences Center. Only one copy is reouired and will be retained lor ths Hum?* 
Subjec t s  Corr .miTtee f i les and eventually microfilmed for e permanent record .  

PURPOSE AND OBJECTIVES 
The  purpose  of  th i s  s tudy  i s  to  assess  the  s ta te of  ch a ng e  i n  a c a d e m i c  ur :if cH z t . z l z  
work in  home economics  in  ins t i tu t ion?  of  h igher  educat ion  -  the  extent  c f  i r . e  nee  
in  the  academic  uni t  t i t l e ,  adminis trat ive  s tructure ,  and  curr icu lum.  The  
fo l lowing  are  the  objec t ives  o f  the  s tudy:  

1 .  To  ident i fy  the  s ta tus  o f  home economics  in  the  Uni ted  States  
*"? To  document  the  changes  which  i re  current ly  a f / ec t ing  home economics  

academic  uni t s  in  ins t i tu t ions  o f  h igher  educat ion  
3 .  To  determine  the  reasons  for  the  change /no  change  in  the  adminis trat ive  

s tructure  o f  the  academic  uni t s  o t ter ing  work  in  home economics  
4 .  To determine  the  overa l l  cons i s tency  in  the  changes  "which  are  occurr ing  

in  the  academic  uni t s  o t ter ing  work  in  home economics  
5 .  To  determine  whether  the  current  curr icu lar  program areas  are  meet ing  the  

present  and  foreseeable  oeeds  o f  home economis t s  
6 .  To  s ta te  conc lus ions  as  to  poss ib le  future  t rends  in  home economics  

16 
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T H E  U N I V E R S I T Y  O F  A R I Z O N A  
T U C S O N .  A R I Z O N A  6 5 7 2 4  

H U M A N  S U B J E C T S  C O M M I T T E E  
Arizona Medical Cenler 2305 

Telephone. 883-6721 o» 882-7575 

July 14, 1978 

Ms. Marie Negri Carver 
Department of Home Economics -
Clothing and Textiles 
College of Agriculture 
University of Arizona 
Main Campus 

Dear Ms. Carver: 

1 have reviewed your project entitled, "Home Economics in Higher 
Education: Major Changes in Administrative Structure and Curriculum," 
which was submitted to the Human Subjects Committee and concur in 
the opinion of the Departmental Review Committee that this is a 
minimal risk project. Therefore, administrative approval is granted 
effective July 14, 1978, with the understanding that no changes will 
be made in the procedures followed or the questionnaire used (copies 
of which we have on file) without the knowledge and approval of the 
Human Subjects Committee and the Departmental Review Committee. Any 
physical or psychological harm to any subject must be reported to 
each committee. 

Sincerely yours, 

Milan Novak, M.D., Ph.D. 
Chairman 
Human Subjects Committee 

MN:pd 

xc: Edward Sheehan, Ph.D. 
Departmental Review Committee 
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T H E  U N I V E R S I T Y  O F  A R I Z O N A  
T U C S O N ,  A R I Z O N A  8 5 7 2 4  

HI' MAN SL' BJFC7S COMMITTEE 

ARIJOSA HIALTH St'lF NCI S CI-STfR ?V?< 

TTLIPHONI F.-FO*":! ON 

December 06, 1978 

Ms. Marie Negri Carver 
Department of Horns' Economics 
Clotting & Textiles 
College of Agriculture 
University of Arizona 
Main Campus 

Dear Ms. Carver: 

I am in receipt of your letter of October 12, 1978, requesting approval 
of format and wording changes in the questionnaire for your project 
entitled, "Home Economics in Higher Education: Major Changes in 
Administrative Structure and Curriculum," and concur in the opinion 
expressed by Dr. Sheehan in his letter of November 30, 1976, that 
these changes will not place the subjects in apparent risk. Therefore, 
administrative approval is granted effective December 06, 1978, vith 
the understanding that no further changes will be made in the procedures 
followed or the consent form used (copies of which we have on file) 
without the knowledge and approval of the Human Subjects Committee and 
the Departmental Review Committee. Any physical or psychological harm 
to any subject must also be reported to each committee. 

Sincerely yours, 

Milan Novak, M.D., Ph.D. 
Chairman 
Human Subjects Committee 

MN:pd 

xc: Edward Sheehan, Ph.D. 
Departmental Review Committee 



APPENDIX E 

LOG FOR THE DATA CODES 

Card Columns Variables 

1 1-3 Case Identification Number 
4 Card Number 
5 Type of Institution 

Land Grant (1) 
State (2) 
Private (3) 
Other (4) 

6 Position of Academic Unit 
College within University (1) 
School within University (2) 
School within College (3) 
Division within College (4) 
Department within College (5) 
Department within School (6) 
Other (7) 

7 Administrative Unit Located in 
Agriculture (1) 
Education (2) 
Home Economics (3) 
Liberal Arts/Sciences (4) 
Other (5) 

8-9 State Institution Located in 
Alabama to Wyoming plus 
Puerto Rico, Virgin Islands, 
Guam, and D.C. (1-54) 

10-11 Current Name of Academic Unit 
Home Economics (1) 
Home Economics + (2) 
Human + (3) 
Family + (4) 
Consumer + (5) 
Family and Consumer + (6) 
Foods & Nutrition, 
Nutrition, Nutritional Sci + (7) 
Applied Arts + (8) 
Other (10) 

208 
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Card Columns Variables 

1 12 Name Undergone Change 
Yes (1) 
No (2) 
In progress (3) 
Do not know (8) 

13-14 Year named changed 
67-78 

15 Administrative Structure Undergone Change 
Yes (1) 
No (2) 
In progress (3) 
Do not know (8) 

16 Change in philosophy (substance) 
Yes (1) 
No (2) 
In progress (3) 
Do not know (8) 

17 Name Consistent Across U.S. 
Yes (1) 
No (2) 
Do not know (8) 

18 Administrative Structure Consistent Across U.S. 
Yes (1) 
No (2) 
Do not know (8) 

19 Should name be changed 
Yes (1) 
No (2) 
Do not know (8) 

20-21 Name other than Home Economics 
Family Studies (1) 
Human Ecology (2) 
Family Life (3) 
Family & Consumer Studies (4) 
Human Economics & Services (5) 
Human Resources (6) 
Family Ecology (7) 
Consumer & Family Science (8) 
Consumer Science (10) 
Family Science (11) 
Family Life Science • (12) 
Home Economics & Consumer 
Education (13) 

22-79 Influence of change/no change in name and 
administrative structure 

No (1) 
Slight (2) 
Moderate (3) 
Great (4) 
Do not know (8) 
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Card Columns Variables 

1 22-23 Increase. Enrollment 
24-25 Maintain/Improve Visibility 
26-27 Emphasis on Mission 
28-29 Improve Outside View of Mission 
30-31 AHEA 
32-33 ADA 
34-35 FIDER 
36- 37 NCATE 
38-39 Other 
40-41 Alumni 
42-43 Boards of Control 
44-45 Business/Industries 
46-47 Employers of Graduates 
48-49 Home Economics Faculty 
50-51 Outside Faculty 
52-53 Federal Grant Agencies 
54-55 Home Economics Graduate Students 
56-57 Outside Graduate Students 
58-59 High School Students 
60-61 High School Counselors 
62-63 Home Economics Administrators , 
64-65 Legislators 
66-67 Home Economics Undergraduate Students 
68-69 Outside Undergraduate Students 
70-71 University Administrators 
72-73 Other 
74-75 Reorganization of Institution 
76-77 Other 
78-79 Other 

2 1-3 Case Identification Number 
4 Card Number 

5-72 Effects of change in name and administrative 
structure 

Remained same (1) 
Increased (2) 
Decreased (3) 
Do not know (8) 

5-6 Secure Grant Monies 
7-8 Administrative Support & Recognition 
9-10 Alumni Support & Recognition 
11-12 Conveying Mission to Public 
13-14 Undergraduate Female Majors 
15-16 Male Majors 
17-18 Female Nonmajors 
19-20 Male Nonmajors 
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Card Columns Variables 

2 21-22 Graduate Female Majors 
23-24 Male Majors 
25-26 Female Nonmajors 
27-28 Male Nonmajors 
29-30 Professors 
31-32 Associate Professors 
33-34 Assistant Professors 
35-36 Instructors 
37-38 Lecturers 
39-40 Other 
41-42 Other 
43-44 Doctorates 
45-46 Masters 
47-48 Bachelors 
49-50 Home Economics Faculty Attitudes 
51-52 Outside Faculty Attitudes 
53-54 Institutional Level 
55-56 Local Level 
57-58 State Level 
59-60 National Level 
61-62 Variety of Opportunities 
63-64 Number of Opportunities 
65-66 Salary Levels 
67-68 Entry Levels 
69-70 Other 
71-72 Other 

3 1-3 Case Identification Number 
4 Card Number 
5-26 Curricular Program Areas 

Undergraduate (1) 
Graduate (2) 

5-6 Clothing & Textiles 
7-8 Foods & Nutrition 
9-10 Home Economics Educaton 
11-12 Home Management/Family Economics 
13-14 Housing 
15-16 Human & Child Development/Family Relations 
17-18 Institutional Management 
19-20 Interior Design/Related Arts 
21-22 Other 
23-24 Other 
25-26 Other 
27 Curricular Programs Moved 

Yes (1) 
No (2) 
Do not know (8) 
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Card Columns Variables 

28-29 Curricular Program Areas 
Foods & Nutrition (1) 
Art & Related Arts (2) 
Home Economics Education (3) 
Early Childhood Education (4) 
Interior Design (5) 
Dietetics & Food Service 
Management (6) 

Family Relations (7) 
Dietetics (8) 
Crafts (10) 
Child Development (11) 
Social Welfare (12) 
Consumer Economics (13) 
Total Unit (14) 

30-31 Academic Unit Located in 
Agriculture & Life Science (1) 
Arts & Humanities (2) 
Education (3) 
Elementary Education (4) 
Art (5) 
Nutrition & Food Science (6) 
Design (7) 
Sociology (8) 
Fine Arts (10) 
Visual Arts (11) 
Allied Health (12) 
Education & Social Services (13) 
Human Development & 
Learning (14) 

Business (15) 
Area & Interdisciplinary 
Studies (16) 

32 Reorganization of Curricular Program Areas 
Yes (1) 
No (2) 
Do not know (8) 

33-80 Importance of Program Areas, 1978, 2000 
No (1) 
Slight (2) 
Moderate (3) 
Great (4) 
Do not know (8) 

33-34 English 
35-36 Foreign Language 
37-38 Business/Marketing 
39-40 Humanities 
41-42 Behavioral Sciences 
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Card Columns Variables 

3 43-44 Physical/Biological Sciences 
45-46 Art 
47-48 Communications 
49-50 Other 
51-52 Other 
53-54 Home Economics Core 
55-56 Clothing & Textiles 
57-58 Foods & Nutrition 
,59-60 Home Economics Education 
61-62 Home Management/Family Economics 
63-64 Housing 
67-68 Human & Child Development/Fandly Relations 
69-70 Interior Design/Related Arts 
71-72 Other 
73-74 Other 
75-76 Gifted, Retarded, Handicapped 
77-78 Adults, Senior Citizens 
79-80 Other 

4 1-3 Case Identification Number 
4 Card Number 
5 Core Composition 

Integrate Home Economics (1) 
Courses from Each Area (2) 
Courses Dealing with Issues (3) 
Eliminate • (4) 
Other (5) 
Do not know (8) 

6 Interdisciplinary Programs 
Yes (1) 
No (2) 
Do not know (3) 

7 New St Expanded Programs 
Excellent (1) 
Good (2) 
Fair (3) 
Poor (4) 
Do not know (8) 

8 Curricular Programs Consistent Across U.S. 
Yes (1) 
No (2) 
Do not know (8) 

9 Sex 
Female (1) 
Male (2) 

10 Ethnic Background 
B1ack/Ne gro (1) 
Native American (Indian) (2) 



Card Columns 

10 

Variables 

Oriental/Asian American (3) 
Spanish American (4) 
White/Caucasian (5) 
Other (6) 
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11 

12 

13 

14-15 

Age 
30 or under (1) 
31-40 (2) 
41-50 (3) 
51-60 (4) 
over 60 (5) 

Highest Degree 
Doctorate (1) 
Masters (2) 
Bachelors (3) 
Other (4) 

Home Economics Specialty Areas 
Clothing & textiles (1) 
Foods & nutrition (2) 
Home management/family 
economics (3) 

Home economics education (4) 
Housing (5) 
Human & child development/ 
family relations (6) 

Interior design/related arts (7) 
Other (8) 

Outside Specialty Areas 
Higher Education-Administration (1) 
Industrial-Higher Education (2) 
Adult-Family Life Education (3) 
Public Health Nutrition (4) 
Education (5) 
Natural Resource Economics (6) 
Curriculum & Supervision (7) 
Secondary/Teacher/Vocational 
Education (8) 

Educational Evaluation (10) 
Counseling & Guidance (11) 
Curriculum Development & 
Instructional Media (12) 

Nutritional Biochemistry (13) 
Educational Psychology Research (14) 
Food Science & Nutrition (15) 
Economics (16) 
Psychology (17) 
Sociology (18) 



Card Columns 

4 14-15 

16 

17 

18 

20-21 

23-24 
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Variables 

Administration-Educational 
Psychology (19) 

Asian Culture (20) 
Psychotherapy (21) 
Dairy & Food Chemistry (22) 
Special Education (2 3) 
Counseling-Psychology (24) 

Years Professional Experience 
5 or less (1) 
6-10 (2) 
11-15 (3) 
16-20 (4) 
over 20 (5) 

Years in Current Position 
5 or less (1) 
6-10 (2) 

11-15 (3) 
16-20 (4) 
over 20 (5) 

Current Title 
Dean (1) 
Director (2) 
Chairperson (3) 
Head (4) 
Other (5) 

Student Enrollment 
100 or less (1) 
101-300 (2) 
301-500 (3) 
501-700 (4) 
701-900 (5) 
901-1100 (6) 
1101-1300 (7) 
1301-1500 (8) 
over 1500 (10) 

Regional Locations 
New England (1) 
Middle Atlantic (2) 
South Atlantic (3) 
East North Central (4) 
East South Central (5) 
West North Central (6) 
West South Central (7) 
Mountain (8) 
Pacific (10) 
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Table F.l. Perceptions of Home Economics Administrators Concerning the Reasons Influencing the 
Decision to Retain the Name Home Economics 

Influences3 

M S N  D K  N A  

Reasons N % N % N % N% N% N 

Desire to Increase the 
Enrollment of Students 35 (17.8) 30 (15.2) 18 (9.1) 73 (37.1) 29 (14.7) 12 (6.1) 

Desire to Maintain or 
Improve Visibility 61 (31.0) 38 (19.3) 11 (5.6) 49 (24.9) 26 (13.1) 12 (6.1) 

Emphasis on the Mission 
of Home Economics 52 (26.4) 39 (19.8) 16 (8.1) 49 (24.9) 27 (13.7) 14 (7.1) 

Improvement of Outside 
View of Mission 53 (26,9) 36 (18.3) 11 (5.6) 53 (26.9) 27 (13.7) 17 (8.6) 

Pressure from: 
AHEA 8 (4.1) 9 (4.6) 11 (5.6) 101 (51.2) 45 (22.8) 23 (11.7) 

ADA 4 (2.0) 6 (3.0) 9 (4,6) 102 (51,8) 48 (24.4) 28 (14.2) 

FIDER 3 (1.5) 4 (2.0) 6 (3.0) 91 (46.3) 61 (31.0) 32 (16.4) 

NCATE 5 (2.5) 9 (4.6) 7 (3.5) 91 (46.3) 50 (25.3) 35 (17.8) 

Alumni 13 (6.6) 33 (16.8) 13 (6.6) 92 (46.7) 30 (15.2) 16 (8.1) 

Boards of Control 11 (5.6) 14 (7.1) 15 (7.6) 102 (51.8) 34 (17.3) 21 (10.6) 

Business/Industry 7 (3.5) 20 (10.2) 21 (10.6) 93 (47.3) 35 (17.8) 21 (10.6) 



Table F.l.—Continued Perceptions of Home Economics Administrators Concerning the Reasons 
Influencing the Decision to Retain the Name Home Economics 

Influences3 

M S N  D K  N A  

Reasons N % N % N% N % N % N % 

Employers for Graduates 10 (5,1) 26 (13.1) 22 (11.2) 82 (41.6) 34 (17.3) 23 (11.7) 

Home Economics Faculty 62 (31.6) 35 (17.8) 14 (7.1) 50 (25.3) 21 (10.6) 15 (7.6) 

Outside Faculty 13 (.6,6) 27 (13.7) 22 (11.2) 84 (42.6) 28 (14.2) 23 (11.7) 

Federal Agencies 
Offering Grant Monies 5 (2.5) 11 (5.6) 16 (8.1) 97 (49.3) 49 (24.9) 19 (9.6) 

Home Economics Graduate 
Students 10 (5.1) 28 (14.2) 18 (9.1) 88 (44.7) 31 (15.7) 22 (11.2) 

Outside Graduate 
Students 8 (4.1) 5 (2.5) 10 (5.1) 115 (58.4) 33 (16.7) 26 (13.2) 

High School Students 8 (4.1) 18 (9.1) 16 (8.1) 101 (51.2) 34 (17.3) 20 (10.2) 

High School Guidance 
Personnel 8 (4.1) 22 (11.2) 17 (8.6) 95 (48.1) 35 (17.8) 20 (10.2) 

Home Economics 
Administrators 36 (18,3) 31 (15.7) 19 (9,6) 64 (32.6) 26 (13.2) 21 (10.6) 

Legislators 4 (2.0) 6 (3.0) 17 (8.6) 105 (53.4) 42 (21.3) 23 (11.7) 



Table F.l.—Continued Perceptions of Home Economics Administrators Concerning the Reasons 
Influencing the Decision to Retain the Name Home Economics 

Influences3 

G M S N DK NA 

Reasons N % N % N % N % N % N % 

Home Economics Under
graduate Students 24 (12. 1) 35 (17. 8) 32 (16. 4) 60 (30. 4) 28 (14. 2) 18 (9. 1) 

Outside Undergraduate 
Students 5 (2. 5) 15 (7. 6) 19 (9. 6) 104 (52. 8) 34 (17. 3) 20 (10. 2) 

University 
Administrators 25 (12. 7) 33 (17. 6) 28 (14. 2) 64 (33. 1) 27 (13. 7) 19 (9. 6) 

Reorganization of the 
Total Institution 11 (5, 6) 15 (7. 6) 19 (9. 6) .83 (42. 2) 41 (20. 8) 28 (14. 2) 

Categories for influences are G = Great, M = Moderate, S = Slight, N = None, DK = Do Not 
Know, and NA = No Answer. 



Table F.2. Perceptions of Home Economics Administrators Concerning the Reasons Influencing the 
Decision to Change the Name from Home Economics 

Influences 

G M S N DK NA 

Reasons N % N % N % N% N % N % 

Desire to Increase the 
Enrollment of Students 12 (26,6) 15 (33.3) 5 (11.2) 7 (15.6) 6 (13.3) 0 (0.0) 

Desire to Maintain or 
Improve Visibility 20 (44.4) 10 (22.2) 1 (2.2) 9 (20.0) 5 (11.2) 0 (0.0) 

Emphasis on the Mission 
of Home Economics 21 (46.6) 10 (22.2) 5 (11.2) 6 (13.3) 3 (6.7) 0 (0.0) 

Improvement of Outside 
View of Mission 25 (55.5) 10 (22.2) 2 (4.4) 5 (11.2) 3 (6.7) 0 (0.0) 

Pressure from: 
AHEA 0 (0.0) 2 (4.4) 2 (4.4) 34 (75.6) 7 (15.6) 0 (0.0) 

ADA 1 (2.2) 2 (4.4) 1 (2.2) 34 (75.6) 7 (15.6) 0 (0.0) 

FIDER , 0 (0.0) 1 (2.2) 0 (0.0) 35 (77.8) 9 (20.0) 0 (0.0) 

NCATE 0 (0.0) 0 (0.0) 1 (2.2) 36 (80.0) 8 (17.8) 0 (0.0) 

Alumni 2 (4.4) 7 (15.6) 9 (20.0) 23 (51.2) 4 (8.8) 0 (0.0) 

Boards of Control 2 (4.4) 6 (13.3) 5 (11.2) 25 (55.5) 7 (15.6) 0 (0.0) 

Business/Industry 2 (4.4) 9 (20.0) 6 (13.3) 23 (51.2) 5 (11.1) 0 (0.0) 



Table F.2.—Continued Perceptions of Home Economics Administrators Concerning the Reasons 
Influencing the Decision to Change the Name from Home Economics 

Influences3 

M S N  D K  N A  

Reasons . . N % N % N% N% N% N % 

Employers for Graduates 5 (11.1) 7 (15.6) 5 (11.1) 22 (48.9) 6 (13.3) 0 (0.0) 

Home Economics Faculty 26 (57.8) 13 (28.8) 3 (6.7) 0 (0.0) 3 (6.7) 0 (0.0) 

Outside Faculty 8 (17.8) 8 (17,8) 11 (24.4) 11 (24.4) 7 (15.6) 0 (0.0) 

Federal Agencies 
Offering Grant Monies 4 (8.8) 2 (4.4) 5 (11.2) 29 (64.4) 5 (11.2) 0 (0.0) 

Home Economics 
Graduate Students 8 (17.8) 8 (17.8) 8 (17.8) 16 (35.5) 5 (11.1) 0 (0.0) 

Outside Graduate 
Students 1 (2.2) 4 (8.8) 6 (13.3) 28 (62.4) 6 (13.3) 0 (0.0) 

High School Students 3 (6.7) 8 (17.8) 7 (15.6) 20 (44.3) 7 (15.6) 0 (0.0) 

High School Guidance 
Personnel 2 (4.4) 10 (22.2) 6 (13.3) 21 (46.8) 6 (13.3) 0 (0.0) 

Home Economics 
Administrators 6 (13.3) 8 (17.8) 7 (15.6) 17 (37.7) 7 (15.6) 0 (0.0) 

Legislators 1 (.2.2) 2 (4.4) 7 (15.6) 30 (66.7) 5 (11.1) 0 (0.0) 



Table F.2.—Continued Perceptions of Home Economics Administrators Concerning the Reasons 
Influencing the Decision to Change the Name from Home Economics 

Influences3 

G M S N DK NA 

Reasons N % N % N % N % N % N % 

Home Economics Under
graduate Students 12 (26. 6) 9 (20. 0) 10 (22. 2) 9 (20. 0) 5 (11. 2) 0 (0. 0) 

Outside Undergraduate 
Students 3 (6. 7) 4 (8. 8) 7 (15. 6> 25 (55. 6) 6 (13. 3) 0 (0. 0) 

University 
Administrators 16 (35. 5) 11 (24. 5) 4 (8. 8) 10 (22. 2) 4 (8. 8) 0 (0. 0) 

Reorganization of the 
Total Institution 11 (24. 5) 7 (15. 6) 3 (6. 7) 20 (44. 4) 4 (8. 8) 0 (0. 0) 

Categories for influences are G = Great, M = Moderate, S = Slight, N = None, DK = Do Not 
Know, and NA = No Answer. 



Table F.3. Perceptions of Home Economics Administrators Concerning the Effects on the Unit Due.to 
the Change in Name 

Effectsa 

N I D DK NA 

Factors N % N % N % N % N % 

Ability to Secure Grant Monies 24 (53. 4) 10 (22. 2) 0 (0. 0) 11 (24. 4) 0 (0.0) 

Administrative Support and 
Recognition 14 (31. 1) 29 (64. 5) 1 (2. 2) 1 (2. 2) 0 (0.0) 

Alumni Support and Recognition 19 (42. 2) 13 (28. 9) 3 (6. 7) 10 (22. 2) 0 (0.0) 

Ease of Conveying Mission to Public 7 (15. 6) 32 (71. 1) 0 (0. 0) 6 (13. 3) 0 (0.0) 

Undergraduate Female Majors 22 (48. 9) 10 (22. 2) 4 (8. 9) 9 (20. 0) 0 (0.0) 

Undergraduate Male Majors 9 (20. 0) 22 (48. 9) 1 (2. 2) 13 (28. 9) 0 (0.0) 

Undergraduate Female Nonmajors 17 (37. 8) 15 (33. 3) 1 (2. 2) 12 (26. 7) 0 (0.0) 

Undergraduate Male Nonmajors 12 (26. 7) 18 (40. 0) 1 (2. 2) 14 (31. 1) 0 (0.0) 

Graduate Female Majors 17 (37. 7) 8 (17. 8) 1 (2. 2) 12 (26. 7) 7 (15.6) 

Graduate Male Majors 12 (26. 7) 14 (31. 1) 0 (0. 0) 11 (24. 4) 8 (17.8) 

Graduate Female Nonmajors 14 (31. 1) 7 (15. 6) 0 (0. 0) 17 (37. 7) 7 (15.6) 

Graduate Male Nonmajors 13 (28. 9) 8 (17. 8) 0 (0. 0) 17 (37. 7) 7 (15.6) 

Professors 28 (62. 3) 5 (11. 1) 1 (2. 2) 11 (24. 4) 0 (0.0) 



Table F.3.—Continued Perceptions of Home Economics Administrators Concerning the Effects on the 
Unit Due to the Change in Name 

Effects3 

N I D DK NA 

Factors N % N % N % N % N % 

Associate Professors 26 (57.8) 7 (15. 6) 1 (2. 2) 11 (24.4) 0 (0.0) 

Assistant Professors 26 (57.8) 9 (20. 0) 0 (0. 0) 10 (22.2) 0 (0.0) 

Instructors 27 (60.0) 5 (11. 1) 1 (2. 2) 12 (26.7) 0 (0.0) 

Lecturers 23 (51.2) 2 (4. 4) 1 (2. 2) 14 (31.1) 5 (11.1) 

Faculty with Doctorates 19 (42,3) 14 (31. 1) 1 (2. 2) 11 (24.4) 0 (0.0) 

Faculty with Masters 23 (51,2) 4 (8, 8) 7 (15. 6) 11 (24.4) 0 (0.0) 

Faculty with Bachelors 22 (48.9) 0 (0. 0) 4 (8. 9) 15 (33.3) 4 (8.9) 

Home Economics Faculty Attitudes 11 (24.4) 26 (57. 8) 3 (6. 7) 5 (11.1) 0 (0.0) 

Outside Faculty Attitudes 8 (17.8) 28 (62. 2) 1 (2. 2) 8 (17.8) 0 (0.0) 

Faculty Involvement with Policy 
Making at the: 
Institutional Level 15 (33.3) 21 (46, 7) 1 (2, 2) 8 (17.8) 0 (0.0) 

Local Level 19 (42.3) 11 (24. 4) 1 (2. 2) 14 (31.1) 0 (0.0) 

State Level 19 (42,3) 13 (28. 8) 1 (2. 2) 12 (26,7) 0 (0.0) 



Table F.3.—Continued Perceptions of Home Economics Administrators Concerning the Effects on the 
Unit Due to the Change in Name 

Effects3 

N I D DK NA 

Factors N % N % N % N % N % 

National Level 22 (48. 9) 8 (17. 8) 1 (2. 2) 14 (31. 1) 0 (0. 0) 

Jobs for Graduates: 
Variety of Opportunities 14 (31. 1) 17 (37. 8) 0 (0. 0) 14 (31. 1) 0 (0. 0) 

Number of Opportunities 14 (31. 1) 16 (35. 6) 0 (0. C) 15 (33. 3) 0 (0. 0) 

Salary Levels 15 (33. 3) 14 (31. 1) • 0 (0. 0) 16 (35. 6) 0 (0. 0) 

Entry Levels 16 (35. 6) 14 (31. 1) 0 (0. 0) 15 (33. 3) 0 (0. 0) 

Categories for effects are N = No, I = Increased, D = Decreased, DK = Do Not Know, and 
NA = No Answer. 
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Table F.4. The Various Types of Changes in Administrative Structure 
That are Being Experienced by Home Economics Academic Units 
by Type of Institution 

Type of Institution 

LG SI PI CI 

Types of Changes N % N % N N % 

Regrouping the Unit by Subject 
Matter or Career Emphases 

Redefining the Role of the 
Administrator 

Reorganizing the Administrative 
Hierarchy: 
New Positions Added 

New Administrative Title and 
Status 

New Administrator 

Relocating the Unit in 
Another Administrative Unit 
within the Institutions 

Changing Program Emphasis 

Appointing the Administrator 
for a Specific Time Duration 

Reorganizing the Internal 
Organization: 

4 (3.5) 4 (3.5) 1 (0.9) 1 (0.9) 

2 (1.8) 2 (1.8) 1 (0.9) 0 (0.0) 

7 (6.1) 2 (1.8) 3 (2.6) 0 (0.0) 

2 (1.8) 1 (0.9) 1 (0.9) 0 (0.0) 

2 (1.8) 2 (1.8) 3 (2.6) 0 (0.0) 

1 (0.9) 3 (2.6) 3 (2.6) 2 (1.8) 

1 (0.9) 0 (0.0) 2 (1.8) 0 (0.0) 

0 (0.0) 1 (0.9) 1 (0.9) 0 (0.0) 

Discipline to Department 0 (0. 0) 0 (0. 0) 1 (0. 9) 0 (0. 0) 

Division to Department 4 (3. 5) 1 (0. 9) 1 (0. 9) 0 (0. 0) 

Department to Division 0 (0. 0) 2 (1. 8) 1 (0. 9) 0 (0. 0) 

Department to School 1 (0. 9) 2 (1. 8) 1 (0. 9) 0 (0. 0) 

School to College 3 (2. 6) 0 (0. 0) 0 (0. 0) 0 (0. 0) 

College to Department 1 (0. 9) 0 (0. 0) 0 (0. 0) 0 (0. 0) 

School to Department 0 (0. 0) 1 (0. 9) 0 (0. 0) 0 (0. 0) 
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Table F.4.—Continued The Various Types of Changes in Administrative 
Structure That are Being Experienced by Home Economics 
Acadiemic Units by Type of Institution 

a 
Type of Institution 

LG SI PI CI 

Types of changes N % N % N % N 

Adding Instructional or 
Extension Program: 
New Specialty Area 2 (1. 8) 1 (0. 9) 4 (3. 5) 0 (0. 0) 

Interdisciplinary Area 0 (0. 0) 0 (0. 0) 1 (0, 9) 0 (0. 0) 

AA Degree 0 (0. 0) 0 (0. 0) 1 (0. 9) 0 (0. 0) 

Extension 1 (0. 9) 0 (0. 0) 0 (0. 0) 0 (0. 0) 

Renaming the Programs 1 (0. 9) 1 (0. 9) 2 (1. 8) 0 (0. 0) 

Reorganizing Programs into 
Departments of Divisions 5 (4. 5) 4 (3. 5) 3 (2. 6) 0 (0. 0) 

Administering Joint Programs 
with Related Academic Areas 2 (1-8) 3 (2. 6) 2 (1. 8) 0 (0. 0) 

Establishing New Centers or 
Offices 1 (0. 9) 0 (0. 0) 0 (0. 0) 0 (0. 0) 

Reducing Number of Programs 
and Personnel 3 (2. 6) 4 (3. 5) 0 (0. 0) 0 (0. 0) 

Moving of a Program Area to 
Another Academic Unit 1 (0. 9) 1 (0. 9) 0 (0. 0) 0 (0. 0) 

Categories for Type of Institution are LG = Land Grand Institu
tion, SI = State Institution, PI = Private Institution, and CI = City 
Institution. 



Table F.5. Perceptions of Home Economics Administrators Concerning the Reasons Influencing 
Decisions Not to Change the Administrative Structure of the Unit 

Influences 

M N DK NA 

Reasons N N N N N 

Desire to Increase the 
Enrollment of Students 

Desire to Maintain or 
Improve Visibility 

Emphasis on the Mission 
of Home Economics 

Improvement of Outside 
View of Mission 

Pressure from: 
AHEA 

ADA 

FIDER 

NCATE 

Alumni 

Boards of Control 

Business/Industry 

10 (6.2) 21 (13.0) 12 (7.5) 64 (39.8) 32 (19.9) 22 (13.6) 

25 (16.2) 22 (13.6) (5.6) 50 (31.1) 32 (19.9) 22 (13.6) 

24 (14.9) 25 (15.5) 11 (6.8) 47 (29.3) 30 (18.6) 24 (14.9) 

19 (11.8) 22 (13.6) 14 (8.7) 49 (30.5) 30 (18.6) 27 (16.8) 

5 

6 

2 

2 

6 

6 

8 

(3.1) 

(3.7) 

(1.2) 

(1.2) 

7 

7 

5 

6 

(3.7) 16 

(3.7) 9 

(5.0) 7 

(4.3) 11 

(4.3) 5 

(3.1) 

(3.7) 

(9.9) 

(5.6) 10 

(4.3) 11 

(6.8) 74 (46.0) 37 (23.0) 27 (16.8) 

(3.1) 74 (46.0) 41 (25.5) 28 (17.4) 

(1.9) 70 (43.5) 50 (31.1) 31 (19.2) 

(3.7) 70 (43.5) 42 (26.2) 35 (21.7) 

(5.6) 70 (43.5) 33 (20.5) 27 (16.8) 

(6.2) 70 (43.5) 34 (21.1) 32 (19.9) 

(6.8) 69 (42.9) 36 (22.4) 30 (18.6) 



Table F.5.—Continued Perceptions of Home Economics Administrators Concerning the Reasons 
Influencing Decisions Not to Change the Administrative Structure of the Unit 

Influences 

M 

Reasons 

Employers for Graduates 

Home Economics Faculty 

Outside Faculty 

Federal Agencies 
Offering Grant Monies 

Home Economics 
Graduate Students 

Outside Graduate 
Students 

High School Students 

High School Guidance 
Personnel 

Home Economics 
Administrators 

Legislators 

N 

10 

N N 

(6.2) 13 (8.1) 12 

32 (19,9) 22 (13.6) 

(4.3) 11 (6.8) 14 

(1.2) 

8 (5.0) 

4 (2.5) 2 

4 (2.5) 5 

2 (1.2) 6 

17 (10.6) 13 

3 (1.9) 3 

% 

(7.5) 

(2.5) 

(8.7) 

N 

N % 

DK 

N % 

NA 

N 

62 (38.5) 34 (21.1) 30 (18.6) 

48 (29.8) 29 (18.0) 26 (16.2) 

64 (39.9) 35 (21.7) 30 (18.6) 

(4.3) 12 (7.5) 72 (44.8) 40 (24.8) 28 (17.4) 

(5.0) 10 (6.2) 68 (42.2) 35 (21.7) 32 (19.9) 

(1.2) 7 (4.3) 74 (46.1) 40 (24.8) 34 (21.1) 

(3.1) 11 (6.8) 71 (44,2) 40 (24.8) 30 (18.6) 

(3,7) 10 (6.2) 76 (47.3) 37 (23.0) 30 (18.6) 

(8.1) 13 (8.1) 52 (32.2) 34 (21.1) 32 (19.9) 

(1.9) 10 (6.2) 74 (46.0) 37 (23.0) 34 (21.0) 



Table F.5.—Continued Perceptions of Home Economics Administrators Concerning the Reasons 
Influencing Decisions Not to Change the Administrative Structure of the Unit 

Influences 

G M S N DK NA 

Reasons N % N % N % N % N % N % 

Home Economics Under
graduate Students 10 (6. 2) 14 (8. 7) 13 (8. 1) 58 (36. 0) 36 (22. 4) 30 (18. 6) 

Outside Undergraduate 
Students 2 (1. 2) 4 (2. 5) 6 (3. 7) 75 (46. 6) 42 (26. 1) 32 (19. 9) 

University 
Administrators 25 (15, 5) 16 (9. 9) 16 (9. 9) 42 (26. 1) 31 (19. 3) 31 (19. 3) 

Reorganization of the 
Total Institution 16 (9. 9) 9 (5. 6) 10 (6. 2) 56 (34. 8) 38 (23. 6) 32 (19. 9) 

Categories for influences are G = Great, M = Moderate, S = Slight, N = None, DK = Do Not 
Know, and NA = No Answer. 



Table F.6. Perceptions of Home Economics Administrators Concerning the Reasons Influencing 
Decisions to Change the Administrative Structure of the Units 

Influences3 

MS N DK NA 

Reasons N% N % N% N % N% N % 

Desire to Increase the 
Enrollment of Students 17 (21.2) 16 (20.0) 7 (8.8) 21 (26.2) 15 (18.8) 4 (5.0) 

Desire to Maintain or 
Improve Visibility 20 (25.0) 17 (21.2) 7 (8.8) 17 (21,2) 14 (17.6) 5 (6.2) 

Emphasis on the Mission 
of Home Economics 24 (30.0) 12 (15.0) 8 (10.0) 15 (18.8) 15 (18.8) 6 (7.6) 

Improvement of Outside 
View of Mission 26 (32.6) 11 (13.8) 6 (7.6) 18 (12.6) 13 (16.2) 6 (7.6) 

Pressure from: 
AHEA 5 (6.2) 3 (3.8) 3 (3.8) 45 (56.2) 17 (21.2) 7 (.8.8) 

ADA 5 (6.2) 1 (1.2) 3 (3.8) 46 (57.5) 18 (12.5) 7 (8.8) 

FIDER 2 (2.4) 0 (0.0) 3 (3.8) 46 (57.5) 22 (27.5) 7 (8.8) 

NCATE 3 (3.8) 1 (1.2) 2 (2.4) 43 (53,8) 19 (23.8) 12 (15.0) 

Alumni 6 (7.5) 6 (7.5) 12 (15.0) 35 (43.8) 13 (16.2) 8 (10.0) 

Boards of Control 10 (12,5) 9 (11.2) 6 (7.5) 31 (38,8) 17 (21.2) '7 (8.8) 

Business/Industry 2 (2.4) 12 (15.0) 7 (8,8) 37 (46.2) 15 (18.8) 7 (8.8) 



Table F.6.—Continued Perceptions of Home Economics Administrators Concerning the Reasons 
Influencing Decisions to Change the Administrative Structure of the Units 

Influences3 

MS N DK NA 

Reasons N % N% N % N % N % N % 

Employers for Graduates 5 (6.2) 12 (15.0) 8 (10.0) 33 (41.2) 16 (20.0) 6 (7.6) 

Home Economics Faculty 24 (30.0) 19 (23.8) 5 (6.2) 15 (18.8) 12 (15.0) 5 (6.2) 

Outside Faculty 8 (10.0) 8 (10.0) 12 (15.0) 26 (32.5) 16 (20.0) 10 (12.5) 

Federal Agencies 
Offering Grant Monies 2 (2.4) 5 (6.2) 8 (10.0) 40 (50.0) 18 (12.6) 7 (8.8) 

Home Economics 
Graduate Students 1 (1.2) 9 (11,2) 14 (17.5) 35 (43.8) 14 (17.5) 7 (8.8) 

Outside Graduate 
Students 0 (0.0) 3 (3.8) 5 (6.2) 51 (63.7) 14 (17.5) 7 (8.8) 

High School Students 2 (2.4) 5 (6.2) 5 (6.2) 47 (58.8) 15 (18.8) 6 (7.6) 

High School Guidance 
Personnel 0 (0.0) 5 (6.2) 3 (3.8) 50 (62,4) 15 (18.8) 7 (8.8) 

Home Economics 
Administrators 12 (15.0) 10 (12.5) 10 (12.5) 27 (33.8) 14 (17.4) 7 (8.8) 

Legislators 2 (2.4) 3 (3.8) 9 (11.2) 44 (55.0) 16 (20.0) 6 (7.6) 



Table F.6.-r-Continued perceptions of Home Economics Administrators Concerning the Reasons 
Influencing Decisions to Change the Administrative Structure of the Units 

a 
Influences 

G M S N DK NA 

Reasons N % N % N % N % N % N % 

Home Economics Under
graduate Students 5 (6. 2) 13 (16. 2) 12 (15. 0) 29 (36. 2) 15 (18. 8) 6 (7. 6) 

Outside Undergraduate 
Students 2 (2. 4) 3 (3. 8) 5 (6. 2) 49 (61. 2) 15 (18. 8) 6 (7. 6) 

University 
Administrators 34 (42. 4) 6 (7. 6) 12 (15. 0) 11 (13. 8) 11 (13. 8) 6 (7. 6) 

Reorganization of the 
Total Institution 24 (30. 0) 8 (10. 0) 9 (11. 2) 20 (25. 0) 10 (12. 6) 9 (11. 2) 

Categories for influences are G = Great, M = Moderate, S = Slight, N = None, DK = Do Not 
Know, and NA = No Answer. 



Table F.7. Perceptions of Home Economics Administrators Concerning the Effects on the Unit Due to 
a Change in Administrative Structure 

a 
Effects 

N I D DK NA 

Factors N % N % N % N % N % 

Ability to Secure Grant Monies 26 (32. 5) 16 (20. 0) 1 (1. 2) 22 (27. 5) 15 (18. 8) 

Administrative Support and 
Recognition 16 (20. 0) 35 (43. 8) 2 (2. 5) 13 (16. 2) 14 (17. 5) 

Alumni Support and Recognition 27 (33. 8) 15 (18. 8) 2 (2. 5) 22 (27. 5) 14 (17. 6) 

Ease of Conveying Mission to Public 19 (23. 8) 26 (32. 5) 4 (5. 0) 17 (21. 2) 14 (17. 5) 

Undergraduate Female Majors 26 (32. 5) 17 (21. 2) 2 (2. 5) 19 (23. 8) 16 (20. 0) 

Undergraduate Male Majors 20 (25. 0) 18 (22. 5) 2 (2. 5) 22 (27. 5) 18 (22. 5) 

Undergraduate Female Nonmajors 26 (32. 5) 14 (17. 6) 1 (1. 2) 22 (27. 5) 17 (21. 2) 

Undergraduate Male Nonmajors 23 (28. 8) 16 (20. 0) 1 (1. 2) 22 (27. 5) 18 (22. 5) 

Graduate Female Majors 23 (28. 8) 10 (12. 4) 0 (0. 0) 19 (23. 8) 28 (35. 0) 

Graduate Male Majors 25 (31. 2) 8 (10. 0) 0 (0. 0) 19 (23. 8) 28 (35. 0) 

Graduate Female Nonmajors 27 (33. 8) 4 (5. 0) 0 (0. 0) 21 (26. 2) 28 (35. 0) 

Graduate Male Nonmajors 26 (32. 6) 4 (5. 0) 1 (1. 2) 21 (26. 2) 28 (35. 0) 

Professors 29 (36. 2) 6 (7. 6) 3 (3. 8) 21 (26. 2) 21 (26. 2) 
f 



Table F.7,—Continued Perceptions of Home Economics Administrators Concerning the Effects on the 
Unit Due to a Change in Administrative Structure 

Effects3 

N I D DK NA 

Factors N % N % N % N % N % 

Associate Professors 28 (35. 0) 7 (8.8) 3 (3. 8) 21 (26. 2) 21 (26. 2) 

Assistant Professors 29 (36. 2) 10 (12.5) 2 (2. 5) 20 (25. 0) 19 (23. 8) 

Instructors 29 (36. 2) 8 (10.0) 2 (2. 4) 21 (26. 2) 20 (25. 0) 

Lecturers 27 (33. 8) 6 (7,5) 0 (0. 0) 22 (27. 5) 25 (31. 2) 

Faculty with Doctorates 24 (30, 0) 14 (17.5) 1 (1. 2) 19 (23. 8) 22 (27. 5) 

Faculty with Masters 33 (41. 2) 8 (10.0) 3 (3. 8) 19 (23. 8) 17 (21. 2) 

Faculty with Bachelors 27 (33. 8) 2 (2.6) 7 (8. 8) 19 (23. 8) 25 (31. 2) 

Home Economics Faculty Attitudes 22 (27. 4) 20 (25.0) 3 (3, 8) 19 (23. 8) 16 (20. 0) 

Outside Faculty Attitudes 18 (22. 6) 23 (28.8) 5 (6. 2) 17 (21. 2) 17 (21. 2) 

Faculty Involvement with Policy 
Making at the: 
Institutional Level 19 (23. 8) 27 (33.8) 2 (2. 6) 15 (18. ,8) 17 (21. 2) 

Local Level 27 (33. 8) 16 (20.0) 2 (2. 5) 18 (22. -5) 17 (21. 2) 

State Level 26 (32. 6) 16 (20.0) 1 (1. .2) 20 (25. ,0) 17 (21. 2) 



Table F.7.—Continued Perceptions of Home Economics Administrators Concerning the Effects on the 
Unit Due to a Change in Administrative Structure 

Effects3 

N I D DK NA 

Factors N % N % N % N % N % 

National Level 32 (40. 0) 10 (12. 6) 1 (1. 2) 20 (25. 0) 17 (21. 2) 

Jobs for Graduates: 
Variety of Opportunities 22 (27. 6) 20 (25. 0) 1 (1. 2) 20 (25. 0) 17 (21. 2) 

Number of Opportunities 23 (28. 8) 19 (23. 8) 1 (1. 2) 20 (25. 0) 17 (21. 2) 

Salary Levels 27 (33. 8) 11 (13. 8) 0 (0. 0) 25 (31. 2) 17 (21. 2) 

Entry Levels 28 (35. 0) 12 (15. 0) 0 (0. 0) 23 (28. 8) 17 (21. 2) 

Categories for effects are N = No, I = Increased, D = Decreased, DK = Do Not Know, and 
NA = No Answer. 
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Table G.l. Reasons Concerning the Selection of the Composition of the 
Common Core as Stated by Home Economics Administators 

Core Composition Reasons for Selection 

Courses designed to 
integrate home 
economics 

To aid in the understanding of the unique con
tributions of home economics that are im
portant to society. 

To aid in the understanding of the interrelated-
ness of food, clothing, and shelter as it 
affects the interpersonal relationships of 
family members. 

To provide a holistic picture of how each area 
of specialization related to the total program. 

To identify a common ground shared by all home 
economists. 

Courses selected from 
the several areas 
of specialization 

To provide a diverse body of knowledge as well 
as a broad overview of the field. 

To achieve greater scope and depth in each area 
of specialization and the whole field. 

To provide an understanding of the uniqueness of 
each area of specialization. 

To gain the understanding of how one area of 
specialization aids in the understanding of 
the others and how each area contributes to 
the entire field. 

Courses dealing with 
contemporary issues 

To aid in the understanding of the role of 
values in decision-making. 

To gain an understanding of cross cultural 
concerns. 

To aid in the perfection of problem-solving 
abilities. 

To adapt subject matter to fundamental and 
contemporary issues. 

To provide a unifying agent and philosophical 
"springboard" in identifying common problems 
and concerns of home economics. 
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Table G.l—Continued Reasons Concerning the Section of the Composition 
of the Common Core as Stated by Home Economics 
Administrators 

Core Composition Reasons for Selection 

Elimination of the To ensure time in developing the necessary 
core conpetencies in the specific major area 

of study. 

To provide time in focusing on general require
ments and electives that support the major 
area of specialization. 

To ensure time in the personalization of 
one's education. 

Other (combinations To provide a balance between content develop
of the above) ment and societal and individual needs. 

To provide a comprehensive view of the field 
as well as an understanding and appreciation 
of its role in society. 

To enable one to draw relationships among the 
various subject matter areas and contemporary 
issues; to analyze the important elements; 
and to make the appropriate applications. 

To reflect the interdisciplinary aspects of 
home economics. 
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Table G.2. A Listing of Experimental and Innovative Programs Being 
Utilized by the Various Home Economics Academic Units 

Experimental and Innovative Programs 

1. Work s tudy tours 

2. Programs abroad 

3. Student designed majors 

4. Community based learning 

5. Coordinated undergraduate programs in dietetics 

6. External degree programs 

7. Cross-cultural exchanges 

8. Legislative awareness programs 

9. Life-long learning 

10. Utilizing persons without home economics background in the 
instructional programs 

11. Encouraging student-faculty cooperation in policy making 

12. Participating in cooperative programs with home economics units 
in other institutions of higher education as well as industries 
and organizations 

13. Participating in cooperative research 
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Table G.3. Perceptions of Home Economics Administrators Concerning the 
Need for Consistency in the Name of the Units 

Consistency Reasons Given 

Yes Facilitation of transfer of students from one insti
tution to another. 

Maintaining pride in what we know, who we are, and what 
we stand for—not losing faith in ourselves as home 
economists and in our programs. 

Maintaining national and professional visibility as well 
as professional linkages and communication. 

Providing students with similar experiences and compe
tencies . 

Establishing a unique quality to the mission of the field. 

No Variety which can be reflected in different names may 
strengthen the field. 

Superficiality in name does not verify the intensity of 
purpose, renewal of focus, or goals shared. 

Freedom in developing own directions and ideas. 

All names reflect common goals and philosophy. 

As long as the areas of specialization subsumed under 
home economics are identified as focusing on the same 
basic concepts, name differences do no harm. 

Do not know The need for a cohesive philosophy and improved image 
is more important. 

Name might strengthen identity but variety better 
indicates scope. 

The need for consistency in so far as to support the 
field but if we can "live" with different names, 
maybe the profession gains. 
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Table G.4. Perceptions of Home Economics Administrators Concerning the 
Need for Consistency in Administrative Structure of the 
Units 

Consistency Reasons Given 

Yes Ease of identifying home economics units. 

Quality control. 

The need to strengthen the home economics units. 

No The element of choice and imaginative combinations makes 
one place more acceptable for students. 

Variety of leadership qualities. 

Freedom in education. 

Consistency might thwart and weaken developments in 
the field. 

Accommodation of maximum efficiency. 
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Table G.5. Perceptions of Home Economics Administrators Concerning the 
Need for Consistency in the Curriculum of the Units 

Consistency Reasons Given 

Yes Strengthen programs and image. 

Increase support and recognition. 

Meet goals in accreditation and standards for quality 
control. 

No Rigidity and consistency stifle creativity and origin
ality and efforts to be innovative. 

Diversity equals strength, room for innovation, and 
future planning. 

Different faculty work differently and develop strengths 
in different areas, thus, make mileage out of resources. 

Curricular programs should not "mold" individuals and 
force them to fit into their pattern. 

Home Economists cannot be all things to all people. 

Do not know Provide similar end goals and competencies but encourage 
flexibility in meeting them. 

Provide consistency in the nuclear core to identify the 
field with built-in flexibility for regional and indi
vidual differences. 



Table G.6. Perceptions of Home Economics Administrators Concerning the 
Demands for New and Expanded Programs in the Field 

Demands Reasons Given 

Excellent or What other fields are committed to using the under-
good standing of art, physical sciences, and social sciences 

to provide a near environment which promotes and 
elevates human development? 

Society is more aware of the concerns home economists 
address. 

Focus placed on non-traditional areas. 

Increased opportunities in the job market. 

Increasing enrollments and student interests and demands. 

Potential for cooperation with other related fields or 
disciplines. 

Increased need in human service programs. 

Changing role of women. 

Undersupply of prepared professionals. 

If home economists move ahead aggressively and become 
involved as well as move to join forces and put into 
action the positive things that they do and can do. 

Fair or poor Subject matter of home economics too skill-oriented. 

Increased competition from related academic areas out
side home economics. 

New programs too expensive to incorporate. 

Political pressures. 

Home economists not aggressive enough and lack competence 
in dealing with the political arena, businesses, and 
communications. 

Unless innovative programs and increased recognition by 
the public are aggressively strived for, home economics 
is failing to perform its major function. 
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Table G.7. Perceptions of Home Economics Administrators Concerning the 
Concept of a Change in Name to Create a More Positive and 
Accurate Image of the Field 

Concept of 
Change 

Reasons Given 

Yes The need to appeal to men. 

The need to focus on the family concept and the inter-
relatedness of the individual to the near environment. 

The need to express the dynamic quality of family func
tioning and the holistic view of the relationships 
between human needs, resources, and the family process. 

Old stereotypes tend to weaken the field's influence. 

A new name would create new attitudes on the part of the 
public and help restructure a vital image. 

With increasing specialization, there is question as to 
the value of having an umbrella name rather that 
specialty names. 

A new name more indicative of the mission of the field 
would describe more accurately what home economics are 
doing. 

Males accept new names over home economics. 

More need to promote the underlying philosophy and mission 
of the field, examine what home economists are doing- and 
how they are doing it, articulate to the public who they 
are, and stop apologizing for what they are doing. 

Image is improved from influences and values flowing out 
of the discipline, not name change. 

Home economists should be more interested in substance 
and move aggressively, dynamically, and scholarly to 
extend programs. 

Name change alone causes disintegration and arouses a 
"loose structure without a definite purpose." 

Where name changes have occurred programs appear to have 
become fragmented and to have lost their identity. 

No "Actions speak louder than words." 
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Table G.7—Continued. Perceptions of Home Economics Administrators 
Concerning the Concept of a Change in Name to Create a More 
Positive and Accurate Image of the Field 

Concept of _ 
Reasons Given 

Change 

Name change only confuses the issue. 

No other name is as inclusive and descriptive. 

Although old stereotypes may tend to weaken the field, 
home economics appears to be a strong and highly 
respected field and name change could cause the field 
to lose ground and destroy its solidarity. 
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Table G.8. Perceptions of Home Economics Administrators Concerning 
Ways to Combine Current Strengths with New Efforts to 
Achieve Foreseeable Goals 

Combining Current Strengths with New Efforts 

Education 

Selecting priority areas in which to focus subject matter on which 
is consistent with environmental and societal concerns. 

Keeping the basic skills in perspective as well as expanding vision 
toward the myriad of issues confronting the individual and family. 

Focusing on timely concerns and applying knowledge to current and 
future problems. 

Extending programs into the world outside the campus—involving 
local, state, national, and international groups—reaching more 
audiences, especially non-traditional populations. 

Reorganizing subject matter to meet current needs. 

Exposing students to job-related programs, such as internships, 
field experiences, and clinical experiences. 

Minimizing sex role stereotyping in programs. 

Encouraging business and research methdology in student training 
as well as maintaining the general component. 

Preparing doctoral personnel. 

Stimulating change by enhancing the quality of life and meeting 
needs created by social, economic, and political forces. 

Increasing contact with the total realm of the individual and 
family. 

Increasing awareness of new technologies. 

Developing more creativity in programs—more innovation and 
experimentation. 

Enriching subject matter with own theories and empirical evidences, 
thus strengthening the base for internal programs and credibility 
as well as interdisciplinary efforts. 

Directly programs toward the identification of competencies for 
careers. 
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Table G.8—Continued. Perceptions of Home Economics Administrators 
Concerning Ways to Combine Current Strengths with New 
Efforts to Achieve Foreseeable Goals 

Combining Current Strengths with New Efforts 

Research 

Emphasizing and enhancing significant research efforts affecting 
human beingS. 

Building a sound and sophisticated basis and strengthening re
search skills, such as grant writing and awareness of possible 
funding sources. 

Publishing research outside home economics journals. 

Communication 

Stressing positive and effective communication in "selling" 
capabilities to the public in light of the changing image of the 
field. 

Affirming the professional role of home economics to those indi
viduals outside the field. 

Gaining respect from leading experts outside the field. 

Increasing cooperation with outside agencies, organizations, 
businesses, and government. 

Becoming pace-setters rather than being followers. 

Increasing political awareness. 

Holding the standards of our founders. 

Being consistent in what we call ourselves and in projecting our 
image. 

Increasing visibility. 

Becoming more assertive in shaping legislative and public policy 
affecting individuals and families. 

Administration 

Increasing the number of qualified students through effective 
recruitment. 
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Table G.8—Continued. Perceptions of Home Economics Administrators 
Concerning Ways to Combine Current Strengths with New 
Efforts to Achieve Foreseeable Goals 

Combining Current Strengths with New Efforts 

Increasing involvement in decision-making at the institutional 
level. 

Encouraging AHEA to become more effective in coordinating efforts 
with other organizations to encourage research, consortia, and 
workshops with groups outside and within the field. 

Avoiding the employment of unqualified individuals from other 
fields. 

Ensuring that at least one degree of all individuals employed in 
the field is in home economics. 

Increasing leadership qualities. 

Training potential leaders to meet and develop the necessary 
competencies, such as vision, courage, good judgment, creativity, 
assertiveness, and aggressiveness. 

Building strong relationships between faculty and students as 
well as administrators and students. 

Building strong and outstanding faculty. 
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