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ABSTRACT 

In this thesis, Incorporating Disability Studies: Revising the Introductory 

Women's Studies Course, I put an emphasis on material from Disability Studies that draws 

on feminist scholarship. I analyze introductory women's studies courses, using on-line 

syllabi only, to demonstrate the lack of Disability Studies material. When analyzing 

Disability Studies courses for themes and required texts, I discover a rich field of feminist 

Disability Studies scholarship. I explore the historical trajectory of the development of the 

"social model of disability," as well as how it differs from the traditional "medical model." 

1 examine the influence of feminist ideas about language, identity, embodiment, and 

sexuality on Disability Studies. I reveal the omission of Disability Studies perspectives 

from feminist scholarship. When revising, I offer scholarship that reflects the themes 

important to Disability Studies scholars. I provide briefly annotated web addresses that 

also contribute to incorporating Disability Studies material in my revisions. 



PREFACE 

When I started as a graduate student seven years ago, I was one of a small cadre, 

the first W'omen's Studies Department Master's candidates at the University of Arizona, I 

had no idea it would take me this long to finish my thesis work, and much has changed in 

my life since then. But at that time, the question the other Women's Studies students 

often asked me was "How is this feminist?" During the development of my research I e-

mailed a professor who claimed a Disability Studies focus. In his e-mail response, he 

asked me, "Why Disability Studies''" My committee encouraged me to write a preface 

that acknowledges some of this important journey within Women's Studies and disability. 

When I consider the question, "Why feminist?" I realize I don't want to identify 

this thesis as "feminist" solely because I bring to it my experiences as a 

feminist/wo man/foster parent with her many foster daughters. Yet, the subjectivity of my 

experiences over the years informs this thesis, as the analysis of personal experience 

enriches many feminist projects. The self-refiexivity and close readings of the events of 

personal lives shaped the arguments, narratives, discussions and contributions from 

African-Americans, chicanas, lesbians, dykes, fat women, Asian-Americans, etc. about 

feminism(s), between feminists, and within the Women's Studies curriculum. This created 
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the space to reveal the extent to which these identities, these "lived realities," were 

excluded from feminist theory. Thus, generating the expansive theorizing that enriches 

feminisms and, thus, Women's Studies curriculum today. 

This expansion, according to Liz Stanley, increases the likelihood that integrity 

provides a basis for the relationship between the variety of women's lived realities and 

feminist theorizing and research.' Stanley contends that the gains from this discrimination 

can express a useful or '"unalienated"' knowledge when, in part, "the researcher/theorist is 

grounded in a concrete setting."* Thus, I also work to interpret and theorize about these 

experiences from a feminist standpoint, in ways that will produce a practical artifact: a 

revised introductory' women's studies curriculum that incorporates Disability Studies 

scholarship. I contcnd that the contribution of feminist theory and of theory from 

feminists to this current work enables me to understand and probe into these issues with 

support from a multitude of perspectives, as well as my personal experience. 

I am particularly drawn to incorporate Disability Studies scholarship within 

Women's Studies because I want to understand the gap between my "lived reality" (and 

Liz Stanley', ed. Feminist Praxis : Research. Theory and Epistemology in Feminist Sociology (New 
York : Roiitledge, 1990). 

Stanley. N. pag. 
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those "lived realities" of my friends and foster daughters) and my academic experience. 

Additionally, I want others to understand this as well. Since my foster daughters live so 

significantly in my interactions with them, as well as in their own independent experiences, 

let me introduce them. I share details about their lives, and our relationships that they 

have given me permission to share. 

My first foster daughter, Jessica, is now 28 years old, living with her boyfriend in 

her own apartment. She came to live with me when she was just 16 years old, and 

attending high school. Her boyfriend, Jason, stayed with us a lot when they were both in 

high school, but at that time they were simply good friends. She trusts Jason, and not only 

feels safe with him, but is safe with him. This is important because women with disabilities 

live with a high risk of experiencing domestic violence, and Jessica has experienced much 

domestic violence in her life. She has maintained her independence for about 7 years now. 

This means she lives in her own apartment, pays her bills, shops with help from Jason and 

manages the complexity of life that is considered a "normal life." In addition, she also 

negotiates the management of the multiple state services and agencies she needs to 

continue living independently. 

My second foster daughter, Kyla, now has two children, and is divorced from her 



10 

first husband. I do not have much contact currently with her as she gets in touch with me 

when she wants to do so. 

Norma is a middle-aged woman I met about 18 years ago when I had my first job 

at the Blake Foundation, working as a line staff in their day programs for people with both 

physical and cognitive disabilities. After Norma's mother died I became co-guardian with 

Norma's dad. A few years later, after the death of Norma's dad, her family finally took 

the responsibility of her guardianship, so now I can simply visit her where she lives. 

Shannon, who lived with us about three months, and left because "it was too calm'" 

in our home, stays in touch with me, especially when she needs something. She also 

married and has a baby of about a year old. Bernie and Donna still live with me, and will 

for the foreseeable future. Although Donna has a bo5rfriend and they want to get married, 

her boyfriend's family finally decided against supporting their engagement. Donna can still 

go out with her boyfriend, but his family has no involvement with both of them, i.e., visits 

to his home or church, parties, holidays, etc. 

Bernie strongly identifies with my family, as she doesn't have any family structure 

surviving, except for some siblings with disabilities and an older sister, whom she sees 

yearly. Actually, one of her brothers attends the same day program she does. It is one of 
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the reasons we selected it. She likes this, and although neither of them speaks much, they 

have developed a relationship. One of the ways they demonstrate this to me is that both of 

them greet me when I visit the day program. In addition they now eat lunch together 

regularly. 

All of them have some disabilities (or impairments, the usage Simi Linton prefers), 

some hidden and some glaring. Their individuality informs my thesis. My lifetime 

commitment to them, also informs my thesis work. Like Carolyn Kay Steedman", my 

experiences with "lives for which the central interpretive devices of the culture don't quite 

work" emerges from my own experiences as a foster parent and as an advocate for my 

foster daughters. As 1 draw on our lives together. I also draw on ongoing work and 

friendships over the past twenty-odd years in Tucson, Arizona with women and men, 

some of whom also have disabilities, some of whom work in disability services, some of 

whom are also engaged in work to incorporate Disability Studies into education at all 

levels, and some of whom living their lives as comfortably and with as much joy as they 

can muster is enough. I find myself in "the wide space...between the discursive practices 

Carolyn Kay Steedman. Landscape for a Good Woman: A Story of Two Lives (New Brunswick: 
Rutgers UP, 1994). 



12 

of governments and disability organizations and the subjective experience of an individual 

living w^ith an impairment.'"* I am living with "impairment,"-' with my foster daughters' 

varying disabilities, and I have a subjective experience of this. I have stories about all my 

foster daughters, but I will focus on some of Jessica's experiences for this preface. 

Jessica uses a wheelchair for her mobility. Her diagnosis is CP (cerebral palsy), 

although the cause of her impairments is actually of an unknown etiolog}'. The fact is that 

the Division of Developmental Disabilities (DDD ) only serves four specific disabilities and 

only if the onset was prior to their eighteenth birthday. Hence, a lot of people with 

disabilities that may not have a full diagnosis, but do have one of CP, and, thus, can get 

the services they need, e.g. wheelchairs, walkers, physical therapy, occupational therapy, 

tub lifts, etc. In Jessica's case, she doesn't fit the other three categories (mental 

retardation, seizure disorder and/or autism), so the doctor gave her the CP diagnosis, 

although her impairment doesn't fit the strict definition of CP. Jessica does not "look" 

Susan Reynolds Whyle. "Disability Between Discourse and Experience." Disability and Culture, 
Ingstad Benedicte and Susan Reynolds Whyte, eds. (Berkele.v: U California P, 1995) 267-291. 

I do not mean I have an "impairment" in the sense of qualifying for senices in the same way that my 
foster daughters do, but I do have a significant dyslexia. 1 did not discover this until I was in my last year 
as an undergraduate student at the University of Arizona. I found upon testing that it was severe enough 
to qualify me for extra testing time and privacy for testing as well. I was able to use Miller's Analogies as 
my graduate entrance exam as well. 



13 

disabled. People often accuse her of "faking" her disability, accuse her of "laziness" and 

"taking advantage." Counselors and teachers at school often misinterpreted her openness, 

believing she "trusted" them, or that they had a "special" relationship with her. When she 

would confront them or react with hostility to what she considered intrusive or 

inappropriate or disrespectful attitudes, they were always stunned and hurt. Sometimes in 

their resentment, they actually attempted to punish her or deprive her of freedom in some 

significant way. One teacher called me after she graduated and told me that they should 

have gotten her a "behavioral" diagnosis, so they could have "controlled her more," The 

school wanted her to remain in school until she was twenty-two, despite the fact that their 

was no cognitive or developmental reason that she would have benefited from continued 

experience in the high school environment. 

I had to "struggle" frequently for her rights at school. For instance, the aides who 

pushed her wheelchair (she had wanted a manual one and was not strong enough to roll it 

herself) did not want her to tell them when to push her to class. She wanted to hang out 

in the halls with her friends, who were often late and in detention. While she didn't care if 

she was late to class or not, the aides believed they had to get her to class on time. I had 

to negotiate for her rights, so she could face the consequences.. ."if you are late, you do 
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detention." She didn't view the aides as adults she had to obey. She treated them as paid 

helpers who were there to help her get to class, take notes, assist her with her personal 

care, with her setting the guidelines for them. She made efforts to get along with them, to 

get to know them, to develop a decent relationship with them, but they were not her 

"bosses." And this often made them mad. This remains an ongoing struggle to this day. 

Who is "in charge?" Many people in the disability services field are familiar with working 

with people with such severe cognitive impairments that it "works" to make many of the 

decisions about timing for them. Many staff experience Jessica's intelligence as 

problematic for them and have terminated working for her as a result of their inability to 

accept her directions. 

I want to share one more important event in Jessica's hard efforts to live 

independently. Without explaining service delivery in great detail, suffice it to say that the 

community service provider supporting her independent living status found it difficult to 

negotiate with the funding source for the actual funded hours of service she required. 

Instead they placed other people in an apartment in the same complex where Jessica lived 

and "shared" staff with the "clients" in both settings, thus covering Jessica's service needs 

without the adequate individual funding. When the needs of the "clients" in the "shared 
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Staff" arrangement shifted dramatically, and they had to move from the complex, Jessica's 

needs were no longer supported adequately. The immediate response of the funding 

source was to question Jessica's capacities. The assumption was that her disability had 

changed and affected the amount of care she now needed. The state response to this was 

to suggest she had to move into a group home or share an apartment with another 

disabled adult of their choice in order to meet her "increased" service need. This type of 

response is a result of the individualized and medicalized conception of disability so 

strongly contested by Disability Studies scholars and disability activists. In reality, her 

needs had not changed at all. Rather the inadequate approach to funding her support 

structure failed her when the surrounding circumstances collapsed. We had to fight long 

and hard to enable the various "responsible" service providers and funding sources to shift 

their viewpoint to examine the real circumstances of her "impairment" and support her 

service needs in the context of the changes in service delivery from the contracting 

community agency. Changing economic-social policies and funding deficits continue to 

jeopardize the security of her independent living Recently, her marriage to her paid 
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caregiver has affected how much support and medical ser\dces she receives.® We all live 

with many circumstances beyond our control. At the same time, because of "ableist" 

attitudes, in general, able-bodiedness allows most people to remain unconcerned about 

adequate funding support so that personal care assistants can continue to help those of us 

with disabilities who want to remain as independent as possible. These considerations and 

concerns underpin this thesis, because I believe that disability and what it means to live 

with disability remain marginalized, segregated and separate. One way to shift that is to 

incorporate a knowledge base into curriculum that reflects the perspectives of Disability 

Studies, thus infusing it into students. This project seeks to do so. 

Jessica and Jason, her paid caregiver, married in July 2003. She has to engage in a legal process with 
the state senice providers because of a federal regulation prohibiting spouses from receiving payment as a 
primaiy caregiver. 
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INTRODUCTION 

My introduction to feminism in an academic form was in the 1980s when I 

returned to the University of Arizona to complete an undergraduate degree. Familiar with 

feminism as an activist, mainly in Toronto and Vancouver, I worked at rape crisis centers 

and wrote some journal articles, I was excited to find that I enjoyed the classes, the 

readings, writings and discussion, the academic experience that university studies 

provided. What I enjoyed most about the introductory women's studies courses was the 

multitude of perspectives presented. Layer upon layer of brilliant writers questioning and 

analyzing socio-economic realities and the value of personal perspective as a political tool. 

Reading literature for feminist echoes and subversive power, for coercive hegemony, and 

for the range of cultural meanings revealed through a feminist gaze. Controversy and 

disharmony exposed through the emerging voices and scholarship of "black" feminists 

(later African-American), Hispanic/Chicana, Native American, Asian/Pacific-Americans, 

and feminists from France, Bengal (India), China, and Mexico, Centra! or South America, 

and lesbians from all the above ethnic backgrounds, as well as Anglo lesbians offered 

multiple insights that helped me to understand how limited my own personal experience 

remained. At the same time, these writings and writers motivated me to appreciate that 
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personal experience also offers a unique view of the realities of this particular cultural 

milieu we inhabit. 

When I reached for ways to make sense of my life and what I wanted, even 

needed, in order to folfill my personal sense of integrity and passion and participate in this 

life, including "paying my way" independently, I decided to seek a license as an "Adult 

Developmental Home"' (ADH) provider. I had already worked as a line staff for the Blake 

Foundation (then Cerebral Palsy Foundation) in their adult day programs, completed 

certification with the state of Arizona to provide respite services and habilitation training. 

I also received strong encouragement trom a friend and colleague, Roxie Meek, to license 

to provide home-based care to persons with disabilities. When the licensing in-take 

monitor cited my vegetarian lifestyle as a reason to deny my license, the challenge engaged 

me, I appealed her decision and received my license as an ADH provider. 

Several young women have shared their time with me since then. My engagement 

in their lives opened my mind to the complexity of problems they negotiate. The multitude 

of barriers they encounter regularly remains a source of frustration and consternation for 

them and for me. Examining the arguments of feminists I realized these experiences 

remained unexamined. One professor of an undergraduate course in women's studies 
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asked what we would add to the course. At that time, before Disability Studies entered 

the academic sphere more openly, I told her some pieces that reflected the experience of 

disability would improve the course content. Then various scholars with an interest in 

shifting the focus from disability as medicalized discourse to disability as socially 

constructed^ published and the project now called Disability Studies (DS) started. 

Disability Studies provided insights and analysis, including viewpoints and 

expressions not previously accessible. I was always interested in working with disability 

within the context of my thesis project, but found completing my original project quite 

unlikely.'' Working with Nancy Mairs at the University of Arizona's Women's Studies 

Department's 25"' anniversary conference, "The Future of Women's Studies," we co-

chaired a workshop, "At the Crossroads: A Crash Course in Women's Studies/Disability 

Studies." We intended to construct a syllabus model, incorporating Disability Studies 

favorites that participants could then use to construct their courses. What we found is that 

I am referring to the shift from the "medical model of disability-" to the "social model of disabilit}'." 
See Chapter Three for the historical development of this shift. 

® I interviewed several mothers of people with disabilities to track the development of services in 
Tucson, demonstrating how the role of "mothers," initialiy indispensable and strongly connected to the 
services their disabled family members received, shifted to the margins of service deliver^' as the ser\ices 
became more regulated. 
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participants needed to discuss more about what the DS perspective was. Additionally, 

they wanted to deconstruct "disability" in discussion with us, in order to enhance or 

enlighten their personal ideology about "the disabled." We did provide suggestions on 

material, but constaiction of a syllabus model did not happen in the workshop. 

1 was also invited as a plenary speaker to NWS A (National Women's Studies 

Association) for the plenary on "techno-feminisms" in 2001. 1 addressed issues of 

disability and perspective, including reframing the tragedy of "using a wheelchair." I 

appropriated examples from women who use wheelchairs for their mobility. Actually, I 

was more interested in discussion, so 1 cut short my presentation to allow opportunity for 

this. Happily, this did begin, although much too little time remained for foil and in depth 

discussion. This experience did lead me to my current thesis project; revising introductory 

women's studies course syllabi to incorporate Disability Studies scholarship. Until 

students gain the knowledge from this material, issues of disability will continue to remain 

relegated to individuals and their families and the discourse of medical treatment and 

rehabilitation. 

In this thesis, "Incorporating Disability Studies: Revising the Introductory 

Women's Studies Course," I am interested in the historical groundwork of scholars from 
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women's studies, from LGBT academic projects, and also takes much encouragement 

from the curriculum transformations undertaken by feminists concerned with the omissions 

they found within the courses taught in the academy in general, as well as within Women's 

Studies specifically. Much of the recent curriculum shifts followed from the concerns of 

African-American scholars ("Black" feminists) and feminists who also identified as lesbian. 

Notably, the work from conferences, such as the one in Sacramento, California in May, 

1973, called "Women's Studies and feminism: Survival into the 1970s," produced 

important ideas and agendas for addressing these omissions through the intense work done 

in various "workshops and caucuses on Class, Race, Lesbianism, Heterosexual Bias, and 

Ethnic Studies."^ This transformation process comes from both the professors teaching the 

courses and the students enrolling in them. Gerda Lerner at Sarah Lawrence College in 

the summer of 1983 states that 

No intellectual and no honest teacher can be 
unaffected when students of colleagues begin 
to raise questions which challenge tradition— 
when you are forced to ask yourself, " Is what 

' Deborah Rosenfeit. "What Happened at Sacramento Fall 1973."" Women's Studies Quarterly: Looking 
Back, Moving Forward: 25 Years of Women's Studies History, i (1997) 53. 



I am teaching really about all of us, or am I 
teaching a small slice or a small group? Am I 
leaving out important questions, important people, 
important ideas'^'" 

That spirit of consciousness-raising remains core to many current curriculum development 

projects within Women's Studies departments throughout the Western world. In that 

kindred spirit, this project hopes to affect Introductory Women's Studies courses, 

introducing significant texts and articles drawn from the emerging field of Disability 

Studies, The project puts an emphasis on material that draws on feminist scholarship, 

redrawing the boundaries around course content of women's studies scholarship once 

again. 

To return to the question of the "medical model of disability" (psychology and 

some phases of sociology, as well as the traditions of medicine, surgery, and rehabilitation 

specialists all generally teach and learn from a medicalized perspective on disability") 

remains the touchstone that separates DS scholarship from other work on "disability" and 

Gerda Lcrncr. Women's Studies Quarterly, 1 (1997) 97-98. 
" It is important to note that the "social model of disabilit}-" has deeply influenced the rhetoric of e\ en 
these fields of practice and study within the academy and the public sector. At the same time more 
research would establish how effectiveiy a shift has occurred. In the URLography I include websites for 
"disability centers" that reflect this influence in their ser\-ice components. 
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the "disabled" or a "disability-related" focus. The model that a "normal" person "suffers" a 

"disability" or "disabling condition or illness" fails relevance testing for scholars who claim 

DS point of view. Simi Linton notes that "[t]he fact that disability is inextricably linked to 

pathology is problematic, but even more fijndamental is psychology's endorsement of the 

idea of 'normalcy'...[also] psychology's emphasis on empiricism and.. repudiation of 

standpoint theory or positionality as legitimate starting points for research work against 

the types of qualitative, interpretive, historical analyses necessary to explicate the social 

construction of disability."'" In other words, the viewpoints of persons with disabilities 

about their experiences of disability and the ways in which architectural structure, social 

stigma and what "normal" means in the respective ethnic/cultural realities doesn't even 

receive token acknowledgement. 

Although there are benefits to medical management of "disabilities," especially in 

improved medical treatments and access to assistive technology (e.g., powered 

wheelchairs, improved medications for seizure disorders, and accessible computer 

technology). Linton also notes that "assign[ing] medical meanings to disability [emphasis 

Simi Linton. Claiming Disability: Knowledge and Identity (NY: New York UP. 1998) 6. 
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hers],.. [brings about] enormous negative consequences that [takes most of her book] to 

list and explain. Briefly, the medicalization of disability casts human variation as deviance 

from the norm, as pathological condition, as defect, and, significantly, as an individual 

burden and personal tragedy.""'' It is this "medicalization" that DS scholars seek to refote, 

to contest, even move away from. DS scholars seek to create space and context in which 

analyses and arguments engaging possibilities, theories and perspectives other than the 

"management, repair, and maintenance of physical and cognitive incapacity"^'* exist and 

are engaged by scholars from a multitude of disciplines. 

Examinations of the body, of literature, of film, of political identities, of histor\- (to 

name a few of the themes) using the theoretical lenses of gender, race and cultural 

practices have not received exhaustive study when issues of disability also enter into the 

analysis. Large gaps in understanding and discussion remain, engaging questions and 

possibilities await inquiring thought from perspectives that consider Disability Studies as a 

Linton li, 

Da'\id T. Mitchell and Sharon L. Snyder, "Introduction: Disabilit}' Studies and the Double Bind of 
Representation," The Body and Physical Difference: Discourses of Disability in the Humanities (The 
Body in Theory-Histories of Cultural Materialism), Mitchell, David T. and Sharon L. Snyder, eds. TAnn 
Arbor: U of Micliigan P, 1997) 1. 
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tool to further knowledge. This project seeks to participate in the work of Disability 

Studies, combined with feminism(s), in part to provide undergraduate students with 

fundamental knowledge that expands their exposure to "disability." Thus, revising 

introductory level Women's Studies course curriculum can provide a base for students to 

understand these complex and intriguing developments in academic thinking, as well as 

providing them with tools for analysis and comprehension, not previously available to 

them. 

This thesis is comprised of three main chapters. The first chapter entails the details 

of my examination of a selection of on-line syllabi for introductory level women's studies 

courses within the United States. I detail the criteria for selection. Then, I analyze the 

syllabi for DS material or "disability-related" content that might not necessarily reflect DS 

specific knowledge base. I also examine how the syllabi presents information relevant to 

students who have disabilities who might enroll in the courses, with an eye to noting any 

connectedness (or non-connectedness) between DS or "disability-related" scholarship. 

Chapter 2 examines course syllabi that focus on Disability Studies in particular. 

These courses are evenly divided between undergraduate and graduate courses or 

seminars. I first examine and document the rich connection I found between feminism and 
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Disability Studies. I then delve into the historical development of Disability Studies, 

particularly in the United States. The final section examines strategies that instructors of 

the OS focused courses used, as expressed within their syllabi. I hoped to find interesting 

strategies to utilize when revising the introductory women's studies curriculum. Although 

the strategies utilized within these courses did not provide unique insights, what I did find 

provided me with deeper understanding about texts and themes the scholars designing 

these particular courses deemed important. It also offered me the opportunity to identify 

and read the texts most frequently utilized by the instructors of these courses. Then I 

could analyze thematic structure, as well as the required readings for these courses, thus 

providing me with insight into what DS scholars and professors of DS-based courses 

valued within the course content. Additionally, I examined the information offered 

students with "documented disabilities" to analyze the differences and similarities between 

DS-focused courses and what the introductory women's studies courses offered 

students." 

In Chapter Three, I demonstrate the revision of three introductory level women's 

"Documented disabilities" refers to the legally mandated requirements to provide infonnation to 
students with disabilities regarding the specialized services the universit}' offers them 
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>tudies courses from three different universities. The three syllabi selected, currently 

remain available to students attending these universities, and, thus, provide possibilities for 

professors to incorporate relevant DS scholarship within the contextual boundaries of their 

particular course structure. I did not revise the curriculum format that each professor 

ased, but rather sought for linkages between the issues, themes and format of each 

particular course and relevant DS scholarship. I hope that this method of incorporation 

.upports the development of introductory women's studies courses and clearly 

lemonstrates the variety of relevant DS material available. The materials incorporated 

ncluded texts and suggestions for expanding internet usage, when appropriate. This 

ncludes websites relevant to DS and disability-related concerns. 

An expanded variety of website links that reflect DS perspectives regarding 

disabilities create an easy way for a course to disrupt the stereotypes perpetuated by the 

"medical model of disability." In the appendices 1 make available the particular syllabi 

selected in what I call a URLography (although others have called it a Webliography).'" 

In order to express my excitement about the URLography. I include a disc I saved the 

'JRLography in a format that allows one to link to the web addresses by clicking on them 

''' I also have a traditional References section 
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(if on-line access is available on the computer used to view the disc). Ideally, when one is 

on-line, they can link to particular websites by clicking on the selection. If this fails to 

connect, please use a cut-and-paste method to follow the website links. I have tried the 

direct selection on my home computer and was able to connect to the sites, so I am eager 

for others to experiment with this format. 

I hope that this thesis serves as a beginning to revising all introductory curriculum 

within Women's Studies departments, specifically, but also within the academy generally. 

It is by no means exhaustive or even complete, but does begin the incorporation. 1 hope 

that professors and departments will feel they can contact me with questions and concerns 

regarding this thesis. 
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CHAPTER ONE: THE INTRODUCTORY WOMEN'S STUDIES COURSES 

INTRODUCTION 

In this chapter I will set out the criteria for choosing syilabi for the introductory 

women's studies courses. I will also set out the criteria for determining what specific 

Disability Studies and/or "disability-related" material they contain, if any. Since I am 

concerned with the incorporation of Disability Studies (DS ) material, I will initially look 

for DS scholarship in particular. Then I will look for disability-related material "in the 

course descriptions or in the daily schedules. I will then identify the particular strategies 

used to include this material, as evidenced from the syllabi and/or course descriptions and 

objectives. For instance, do I find the DS and/or "disability-related" material segregated 

into sections about "disability" or "health?" Do 1 find any websites incorporated into the 

syllabi that reflect a DS perspective'^ Are the DS readings found in '"required readings" or 

in "suggested readings?" 

Additionally, I will discuss the effectiveness of the strategic positioning of DS 

' By "disabilih-related" I mean information or writings about disability, such as. statistical fact sheets, 
films or text that may portray positive images about disability without actually interrogating the ''medical 
model of disabi!it\'" or ackno\-\'!edging the "social model of disabilitj'." 
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and/or "disability-reiated" material within these selected courses. For example, do the DS 

materials appear along with the core foundation readings usually done at the beginning of 

the courses'^ How do the selections reflect the multiple realities disabled persons live, e.g., 

varied gender identities, socio-economic status, issues of race/ethnicity and culture, 

instability of the identity of what constitutes "disability," etc.'^ 

At the same time consideration of these questions did lead me to reflect on the 

visibility'® of information regarding Disability Studies scholarship within the course. This 

is particularly relevant when examining the artifact of the on-line syllabi. The problem is 

illustrated in my communication with Betsy Eudey, director of the Center Women's 

Studies and Programs at the University of South Carolina in Spartanburg. In response to 

my request for more on-line syllabi for 'introduction to Women's Studies'" courses, she 

wrote 

J do incorporate several readings in my course 
that address disability, and supplement this with 
videos and information distributed during lectures. 
Unfortunately, my syllabus doesn't really show 
all this, as is the case with most of the ranges of 

I use tills word deliberately, kno-i^ing that for some individuals, •'accessibility." due to visual 
impairment would be a more accurate description. I did not assess the accessibiiit}" for people \\ith 
various impairments to the on-line syllabi, although that would be an important contribution. 
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women's experiences I include—I try to infuse 
this topic throughout the term instead of focusing 
a section on it." 

I propose that it is likely that "disability-related" and Disability Studies material remains 

concealed beneath the surface details of other introductor\' level women's studies courses. 

I am grateful for the Women's Studies scholars and professors who have found the time to 

contact me. Their words and insights illuminate and deepen my comprehension of the 

potential for inclusion of Disability Studies within the curriculum of Women's Studies 

courses. At the same time I see the on-line (and the hard copy) syllabi as an artifact that 

reflects what the student can expect from the course. In order to meet the standard, i.e. 

the full incorporation of appropriate Disability Studies scholarship into introductory 

women's studies courses, then the material must appear clearly within the syllabi. I hope 

that the strategies I use in my revisions to incorporate DS scholarship into the 

introductory women's studies curriculum will provide valuable insights and options to 

professors, like Dr. Eudey, who do value the incorporation of scholarship on disability 

within their courses. Additionally, this analysis can suggest multiple ways in which these 

Betsy Eudey. e-mail to the author of this thesis. .22 Jan. 2002. 
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strategies can apply to those courses that have not yet incorporated any Disability Studies 

scholarship. In the Chapter Three, I will apply these, and other appropriate strategies, to 

three (3) introductory level Women's Studies course syllabi. 



CRITERIA FOR SELECTION AND ANALYSIS 

The parameters I set to choose syllabi to analyze include: 

1. The initial selections were from courses with the title. Introduction to Women's 

Studies, or were cited as "100" level courses. Since not all Women's Studies Departments 

used that approach to titling their introductory courses, and not all university systems used 

the "100" level number notation, I then selected other courses that were clearly 

undergraduate, introductory courses. I selected them either because they were titled as 

introductions, e.g.. Introduction to Feminisms. Another method I used to determine the 

introductory nature of courses was through examination of the course description and 

goals evidenced a strong focus on introductory materials, e.g.. Women, Gender Identity 

and Ethnicity or Women's Studies 10: Sex, Gender and Society. 

2. The selected courses had syllabi that were available through the Internet or 

World Wide Web. Many of the courses listed as Introduction to Women's Studies at 

various sites did not post on-line syllabi. An additional problem to accessing listed courses 

was that the sites were no longer available through the provided links, even after a search 

of the general catalogues utilizing the search engines of the specific university home page • 

for a selected course offering. 
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3, The inclusion of DS scholarship or "disability-related" materials had to be 

"visible" in order to determine the level of incorporation for my analysis. Terms such as 

"disability" had to present in the title of the selection or the description of the section 

selected. Each course presented too great a wealth of materials to effectively review each 

item to reveal if the selected texts, web sites, visual material and/or music/theater/artistic 

materials had relevant inclusion of DS scholarship and/or "disability-related" material. 

Hence, to receive positive evaluation for this criteria, the material must clearly indicate 

relationship to DS or "disability-related"'- ' materials. 

4. The instructor's name, the semester and year the course is/was offered, and the 

affiliated university or community college name had to be available. If the information 

wouldn't download with the syllabi, 1 then added the information to the syllabi by inserting 

it into the relevant selection after downloading. 

If all syllabi selected had ftill incorporation of DS material, this thesis would have proved 
unneccssarv 
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EXAMINA TION OF SELECTION PROCESS 

I found it fairly easy to locate introductory level courses, the earliest from 1990 

and the most recent from 2001. I used the 'WTVfST-L syllabi links and the Maryland 

Women's Studies database links to search for them.^' Because I wanted to examine if 

curricular changes over the course of the past decade or so have effected changes 

regarding the inclusion of DS scholarship and/or "disability-related" material, I 

attempted to select courses that also measure possible changes over the passage of 

time. Therefore, J selected courses each year between 1990 and 2001, as well as 

varying semesters. I also attempted to select from a variety of universities 

What I found somewhat frustrating was that many of the links did not take me to 

the syllabi. Frequently course sites that I located on-line lacked the inclusion of on­

line syllabi or syllabi that included the actual readings, films or other materials the 

instructors expected the students to study. I believe this experience important enough 

that I am including some detailed description of the problems I encountered. This 

description will not he technical, as 1 do not have the technical expertise to describe it 

that way. Yet my experience is relevant, because I was able to make my way through 

1 include relevant websites in a URLography, as well as the syllabi selected. I originally intended to 
make print copies of the syllabi, but that would be too bulky and impractical. 
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some of the technical problems in creative, "inexpert" ways. Thus, this examination 

could benefit other women who work on-line, but don't feel they have tremendous 

expertise in the technical side of computers and internet usage. 

The difficulties encountered attempting to locate syllabi wasn't always because 

they were unavailable at a different on-line site, but rather because the most obvious 

link (from my perspective) did not locate them For instance, I was unable to locate 

any on-line syllabi for the course entitled "introduction to Women's Studies" at the 

University of Arizona, when I attempted to link to it through that particular course. In 

actuality, there are curricular changes at the University of .Aj-izona, using "tiered" 

strategies and the required introductory course is now called. Suffragists, Sistahs and 

Riot Grrrls; An Introduction to Women's Studies: Women's Studies 240. I wanted to 

examine this course designed by Dr. Kari McBride.Unfortunately, the on-line 

syllabus for this course did not have the daily assignments posting for viewing, so I 

was still unable to include this per the criteria used. Because Dr. McBride teaches at 

the University of Arizona, where I am completing my Master's degree, I did contact 

In Chapter Three I do an e.xtensive revision of this course. I am grateftil that Dr. McBride was 
willing, even eager for me to revise this course. 
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her. She provided me with another link to her course syllabi. Initially, that address 

failed also, but I experimented with it. I found that when I dropped off the end 

sequence, I reached her home page. I could then link to the first web page through the 

curriculum vitae link on her home page. Then I was able to locate syllabi. 

1 wanted to find this course because it is conceived in a unique manner, more fully 

utilizing the potential of "on-line" learning than many of the other selected syllabi. I 

also had to shift my preconceived notions of what I expected to find in the visual 

"appearance" of the syllabus. Only then could I understand what I was viewing and 

how to "see" the syllabi information. I did put more time into finding this syllabus, 

working hard using my criteria so that I could use it. Since I did revise this course, the 

extra effort seemed worthwhile."-' 

An additional problem I encountered when linking to syllabi was that the original 

link to a site no longer functioned to open the syllabus. Instead a page popped out 

with suggestions as to how to attempt to find the site sought. I found it tedious to 

follow the suggestions offered on this type of page, because the information offered 

Perhaps ail of the other syllabi could be located if more time was put into searching for them, but I 
did not choose to do that. I believe I have enough of a range to determine how littie DS scholarship is 
regularly incorporated into introductorj' women's studies courses. 
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was rarely successful. So, after a dozen attempts per course link to relocate four 

different course syllabi following these instructions without success, I stopped. 

Another approach I did attempt was to follow links from sites that claimed to 

catalogue all the existing Women's Studies programs in the United States and Canada 

with on-line courses and syllabi. This also became extremely tedious and lead to 

inadequate success relative to labor intensity, for the same reasons cited above, so I 

desisted from this method as well. As a result, one university (Northern Arizona 

University) or university systems (the New York State Universities), is represented by 

several syllabi because more of their syllabi, including those reflecting courses taught 

in past years or by previous instructors, were available on-line. 

I also want to note that there were additional problems using the Internet or the 

World Wide Web, problems that weren't always so obvious on the surface of the 

appearance of the "pages" and links. Sometimes when I searched for a particular item, 

in this case for on-line syllabi for selected courses, the sites couldn't be accessed. This 

wasn't always because the sites weren't in cyberspace, but rather due to some other 

technical situation that I don't have the knowledge to understand properly. What I 

experienced was that the link did not reveal a syllabus, so, effectively; the syllabus did 
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not exist for me at that time. Since there were no accompanying error messages or 

pages that "popped" open to tell me that the link no longer existed or didn't work at 

that time or was moved to a new UEJL, it was impossible for me to find them. I did 

take up the problem with some people who knew of this phenomenon. The syllabi 

may exist in cyber space, and could be located at another time, according to them. 

But, I needed to limit my search time, so I could move on to review^ and then analyze, 

and believed I had a varied enough selection to fulfill my criteria. Although I cannot 

provide technical explanation, I have experienced these phenomena when conducting 

other searches. According to people with more technical comprehension of how the 

internet, search parameters and other factors interact to produce search results, there 

is a technical explanation regarding this experience. Therefore, it is worth noting that 

the apparent surety of locating information on the Internet and/or the World Wide 

Web is not so assured. Certainly more research on this would introduce meaningfol 

information into discussions about the "promise of egalitarian relations" posed by on­

line proponents. 
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THE SPECIFIC SYLLABI 

I selected thirty-six courses, initially, but excluded some due to the lack of the 

information per criteria 4. Of these, thirty syllabi met the criteria in 1, 2 and 4. Of 

these thirty, only five syllabi, ranging from 1992 to 1997, included Disability Studies 

or "disability-related" materials per criteria 3. Nineteen other syllabi did not include 

any Disability Studies or "disability-related" materials per criteria 3. One syllabus 

included the term "ability" (WST 103; An Introduction to Women's Studies, Fall, 

1995, Duke University, Dr. Jean O'Barr, instructor) in the course background, 

promising to "demonstrate how the category of women and the field of women's 

studies has diversitied and become increasingly complicated as it pays attention to the 

dynamics of race and ethnicity, class, sexualities, age and ability [emphasis mine],"-"'' 

but did not meet criteria 3. Another course from New Zealand at Massey University's 

W^omen's Studies Programme, 70.101[;] Introduction to Women's Studies (semester 

one, 1995), section 5. The politics of difference in New Zealand, offered an article by 

Munford, R. (first name not cited), "The hidden costs of caring: The experiences of 

Dr. Jean O'Barr. instructor. WST 103: An Introduction to Women's Studies. Fall. 1995, Duke 
Universit}', on-line syllabi. Internet. 12 May 2001. 
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woman caregivers." While this does not meet criteria 3,1 do want to note that women 

are more likely to give care to disabled family members than are men, Barbara Hillyer 

explores the intertwining implications of this reality for women, for feminism and for 

feminist theory.^ 

Intrigued by the four remaining syllabi that included sections on what students 

needed to do if they had a "documented disability" in order to succeed in the course, 

but did not include any Disability Studies relevant materials to meet criteria 3,1 made a 

decision to include some of these selections also. As a result, I included community 

college syllabi (from Central Oregon Community College) due to relevant 

"documented disability" information contained within these syllabi. 1 originally 

intended to solely include university courses; because I thought I would find so many 

available syllabi that it would be unrealistic to search further. Actually, I found far 

fewer syllabi than I imagined would be available on-line, especially with the strong 

emphasis currently on the .Internet and the World Wide Web as a significant 

contributor to "equalizing the terrain" for women, minorities, including persons with 

disabilities, and "distance learning" strategies. 

Barbara Hillver. Feminism and Disability (Norman. OK: U Oklahoma P. 199.3). 
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ANALYSIS OF SYLLABI WITH "DOCUMENTED DISABILITY" CONTENT 

Although I initially did not intend to include community colleges, I decided it was 

significant that these courses would offer to accommodate students with "documented 

disabilities," yet there remained a lack of inclusive disability studies material within the 

course content. Community College courses were not the only courses to include 

"disability-related" materials in this manner. Northern Arizona University (NAU) 

courses had only a single course that contained disability studies and/or "disability-

related" material, yet each course list on-line utilized the NAU policies page as part of 

their course descriptions. This page informs students with "documented disabilities" 

about the process they need to follow in order to receive the support they need to 

achieve inclusion into the course, e.g., sign interpretation, increased testing time, 

and/or note takers. 

The inclusion of "documented disability" information, although thoughtfol and 

conscientious, does not indicate inclusivity in the curriculum.^^ Instead, it seems likely 

that this reflects the increased awareness of, as well as mandated compliance with, the 

What constitutes "inclusion" leads to a relevant discussion that deserves further work. See works of 
Minnow. Linton, and Baynton to start. 
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ADA standards. The fact that this "disability-related" information appears, without 

any other focus on disability studies, supports the concerns of Disability Studies 

activists and scholars regarding the segregation of disability interests into medicalized 

and/or ADA (Americans with Disabilities Act) legalized boundaries. 

... [T]he issue[s] of what constitutes the reasonable 
accommodation of disabled people that the [ADA] 
mandates and the challenge of how to fully include disabled 
people persist[s] in our public and private conversations.... 
They are a clientele to be served by the academy ,. [yet] 
disability is frequently subject to curricular segregation, still 
too often imagined as a subject only studied in specialized 
courses... [rather than] included as a category of analysis 
that parallels and intersects gender, race, ethnicity and class.*" 

This experience is not limited to people with disabilities. After all, the varied '"studies" 

areas that developed in the academic setting over that past decades struggle with these 

issues as well. 

Michael Berube, in his foreword to Sinii Linton's remarkable and pertinent text. 

Claiming Disability: Knowledge and Identity, notes that 

Rosemarie Garland Thomson. "Incorporating Disability Studies into American Studies'", on-line 
http://\\"vw.georeeto\vn.edii/crossroads/interests/ds-hum/thomson.html Internet, 1998. 24 May 2003 2. 
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.,. [I]n the wake of the Americans with Disabilities Act 
of 1990, "claiming disability" wiil involve taking up 
a contested place in an intricate sociolega! apparatus, 
and consequently, few social imperatives will be as 
pressing as our need to enrich and enhance our cultures 
collective understanding of disability—in its causes, 
its affects, its representations, and its ramifications... 
Linton shows us.. .that universities will not be able 
to meet that pressing need if ""disability" remains a 
subject confined to...rehabilitation... [or] is not understood 
in terms of its complex, over determined and sometimes 
tenuous relations to identity, it will not be sufficiently 
incorporated into the curriculum...as a broad, general 
subject that shapes the humanities... [or] public life • 
and public policy."^ 

The arguments, discussions and issues that shape DS scholarship are familiar to women's 

studies as well as the varied "studies" now available in the academy, 

Annette Kolodony documents that professors who are women spend far more time 

with their students and on course preparation than most of their male counterparts."® 

Since most Women's Studies professors are women, Kolodony's research suggests to me 

that it is likely that they will also try to do more than just the minimum mandated by the 

Michael Benibe. introduction. Linton vii-i.x. 

Annette Koiodny, Failing the Future: A Dean Looks at Higher Education in the Twenty-First 
Century (Durham. NC: Diike UP. 1998). 
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ADA, in order to provide an more accessible teaching environment for students with 

disabilities. At the same time that does not guarantee that these students will find 

reflections of their lived realities within the required reading and other course content 

until Disability Studies scholarship is consciously incorporated into the curriculum. 
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ANALYSIS OFSYIXABI WITH DISABILITY STUDIES AND/OR "DISABILITY-
RELA TED " CONTENT 

I identify two aspects of relevant material in criteria 3: Disability Studies and 

"disability-related". These two aspects of course content do not take the same approach 

to the introduction of texts, articles, arts and music within a curriculum, although both 

intend to "include" the perspective of the "disabled." Actually, they represent more than 

just two varied approaches to the way in which an instructor includes this type of 

information Disability Studies, as described by I.inton, exists as "a location and a means 

to think critically about disability.""'® While Linton views DS as a "prism through which 

one can gain a broader understanding of society and human experience"'^" in the form of 

"an organized critique on the constricted, inadequate and inaccurate conceptualizations of 

disability that have dominated academic inquiry,"'^" The "prism" used by DS scholars 

correlates to the "lens" used by feminists in their analyses. Linton posits that Women's 

Studies remains an obvious "site for inquiry into disability" for two reasons, "because of 

30 

31 

32 

Linton 1. 

Linton 116-17. 

Linton 2. 
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the many intersections between ideas about women and about disability, and because of 

the potential for knowledge by and about disabled people to inform women's studies."''"' 

In Chapter Two I will extend these ideas. 

Whereas "disability-related" would incorporate information about the status of 

"the disabled," usually under "health-related" sectors of the curriculum. Disability Studies 

would utilize the multiple and non-stable category of "disability" to examine, discuss and 

theorize about a variety of themes, e.g., identity, marginality, status and power (to name 

but a few), within the multiple disciplines of the academy, i.e., history, women's studies, 

science, education, literature. Queer studies, African-American studies, etc. Women's 

studies departments still must contend with the question, "So, what do you study?" 

Disability Studies finds that interested scholars within in this focus must also answer this 

question. Although Women's Studies feminists may be concerned, as Linton remarks, that 

if "the diversity agenda is too inclusive [it] will lose its potency if the category is too 

elastic,-'"^" they generally acknowledge the importance of this addition to the feminist 

'''' Linton 90. 

Linton 90. 
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curriculum of the Women's Studies departments."'^ At the same time, they may not really 

have experience in how to integrate disability studies material into the curriculum. So 

through my work in this thesis I plan to expand the repertoire of strategies in order to 

meet a goal of a transformed curriculum that includes the critical perceptions of persons 

with disabilities reflecting on such themes as culture formation, deviance, gender identity, 

literature and the arts, psychology, research methodologies in science, racism, compulsory 

heterosexuality, etc, through the lens of Disability Studies. This is in addition to the 

inclusion of work that reflects the lived realities of persons with disabilities, visible and 

invisible, e.g., domestic violence, socio-economic and sociolegal status, correlations and 

conflicts between women with disabilities as "techno-feminists" and as "ecofeminists," etc. 

When people ask me about feminism and/or women's studies, I find that they seem 

more accepting when I talk about feminism as the lens, the way of analyzing, society, 

culture, literature, etc. from a perspective that considers that women's perspective is 

significant. In the same way, I promote Disability Studies as a way to encounter, to 

examine and critique, the world in which we live that considers "disability" as a 

Dr. Susan Koppelman. a member of my committee, e.xpressed concern that there remains increased 
resistance to the incorporation of Disabilit}' Studies within Women's Studies departments. She believes 
that this resistance is greater in Women's Studies than in other departments. 
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perspective that interacts with and interrelates to culture and society in multiple ways. 

There is an additional urgency, as I am a foster parent to several young women with 

disabilities. In this experience I encounter the same isolation, the constellation of barriers, 

lack of services, personal exhaustion and lack of apprehension by others of the lived 

realities of my life interconnected with my foster daughters' lives (as well as my own 

misapprehension of the complexities of their experiences as emerging young or middle-

aged women with disabilities). These realities, from personal experience, are much like 

the realities that Hillyer examines. As she states in her preface, this is also "one woman's 

contribution to the collective process of feminist thought.'" "'' I want changes in the world 1 

inhabit, for the academy and for the students with and without disabilities who have yet to 

contribute and participate in what we call the future. Hillyer writes, in order to examine 

her personal experience, to draw on a dialogic analysis from feminist strengths (e.g., the 

increased value of personal history gained by the struggles of early feminists and women's 

studies advocates) and a multiple of experiences and roles: 

The "objective'" scholar, the feminist teacher, 
the grieving parent, the advocate for disability 

Hillyer xi. 
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rights and for women's rights, the mother of a 
woman with a severe organic brain dysfimction, 
and the limited, embodied crone are ail here.'"' 

She does a remarkable job identifying the interstices where feminism in women's studies 

could expand to examine her lived realities, her disabled daughters lived realities, and the 

lives and experiences of people still excluded from the discussion. She encourages this as 

participation in the fact that "[djisability is joining the steadily increasing body of feminist 

literature about diff erence. "^"Hillyer found that her "own experience as the mother of a 

young woman with both physical and mental disabilities [was] not reflected at all in 

feminist literature.""*" She also notes that "in literature about disabilities, the feminist 

implications of [their] situation [were] seldom addressed."" Although these significant 

Hillyer .x. 

^ Hilher xi. 

Hillyer's cssa> . "Women, Disabilitj" and Feminism: Notes Toward a New Theory"', was originalh" 
published in 1984 in Frontiers, then later revised and inckided in Feminism and Disability.. Dr. Susan 
Koppeiman encouraged me to include this detail; in order to make clear how early feminist DS writing 
occurred. 

Hillyer 9. 

•" Hillyer 9. 
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essays and texts that combine feminism and disability issues exist'^", the majority of 

introductory courses still do not include it. Even those how attempt to cover disability, 

do so in a minimal manner, generally neglecting the vast array of feminist DS scholarship. 

In the spring of 1992, the State University of New York at Albany ( S UN Y Albany) 

offered the course. Introduction to Feminisms/WSS21OP/K, through their Women's 

Studies Department, citing Bonnie Spanier as the contact person for the course, although 

several professors contributed to the syllabus. In the course description is a promise to 

'•[provide] all students (of any discipline) with a serious and scholarly way to become 

familiar with a vast body of knowledge that has historically been neglected: the conditions 

and circumstances affecting the lives of women.""*' In the class. TU Feb.: Beauty, Body & 

Self-image, Ableism, Ageism, T note the inclusion of the term "ableism," a term used to 

denote the oppression from socicty on those with disabilities. In the next class session, 

TH Feb. 20: Continued, I find this selection: Changing: Disability, Sexism, and the Social 

The qiialit}' and wealth of feminist DS scholarship is more thoroughly examined in Chapter Two. 

Introduction to Feminisms/WSS2 lOP/K, State University of New York at Albany (SUNYAlbany) 
Spring 1992, Internet 3 May 2001. 
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Order, Debra Connors, p.34-42/'* A later class includes an additional selection from the 

same text, "Women and Aging" by Karen Fredriksen.'^' Since aging is one on the key 

factors that increase the likelihood of having an impairment, this article may provide 

relevant information. The incorporation of a range of themes in this section reflects the 

advancing awareness of the complex configuration of human and of female bodies. 

Minority identities, e.g., African-Americans, whose skin color configures into a 

complex weave of identity, culture and racism, often find that the externalized effects of 

these aspects, as determined by the dominant racist culture, often collide with internalized 

and/or idealized values of equality and opportunity, both within the minority and dominant 

cultures, in the same way, people with disabilities, face conflicting values regarding their 

bodies, particularly when their specific disability is "obvious," in much the same way that 

skin color is "obvious." So the inclusion of this array of articles, although unable to do 

much more than touch on these topics, moves toward a more integrated approach to 

inclusion of "disability-related" materials, with the likelihood of some critical thinking 

" Jo Whitehorse Codiran. Donna Langston, and Carolyn Woodtvard, eds. Changing Our PoM-er 
flowa: Kendali/Hunt Publishing Co., 1988). 

Cochran. Langston, Wood\^"ard, N. pag. 
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about "disability" within contexts beyond the "health" implications. 

Referring to the class session, TU Feb.: Beauty, Body & Self-image, Ableism, 

Ageism, the instructor provides the students with several reserved selections.'*® This is a 

strategy often utilized to include important material without so overloading the students 

with reading that they cannot manage it all."*^ The limitation of this strategy is that often if 

something is not "required" it is not utilized. At the same time, including other texts 

allows students to pursue a theme that engages them, providing them with a concrete 

starting point to expand their explorations and to develop and deploy a variety of 

"search" skills. Thus, this strategy does introduce students to a broader base of learning, 

and is a reasonable way to incorporate additional material, but should not replace the flill 

incorporation of Disability Studies scholarship. 

Professor John Kellermeier teaches a course at SUNY Plattsburgh. The course 

syllabi from the Spring of 1992 is one of the courses that receives revision in Chapter 

The list of resented te.xts includes Abuse of Women with Disabilities, by Rebecca S. Grothaus. 

While it is likely that this text relates to the "ableism" aspect of this particular section. I believe it 
would pro%ide relevance to the course section, TH Apr. 9: The Battering of Women, thus integrating a DS 
perspecti\-e into the course. 
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Three/^ This course, like the course from SUNY Albany just discussed, also has a 

section. Sexism, Disability, and Ageism. He also relies on the previously mentioned article 

by Connors."'® The problem with this syllabus is that the articles listed do not show the foil 

titles or authors, due to the manner in which the syllabus appears on-line.'® Enough of the 

title appears that I can surmise that it is the same article required in the SUNY Albany 

course. It is worth noting that disability is associated with aging in both of these courses. 

Although the likelihood of "becoming disabled" does increase with age, this is only one of 

the multiple locations that cross-reference to disability. I suspect that while there is an 

effort to "place" disability within the curriculum, 1 also conclude that "disability"' remains 

"something that happens" (in this case when we age, or, perhaps, how discrimination 

against aging happens in the context of disability), rather than a site of investigation or 

analysis into "ageism" or "sexism" relevant to the category of "disability." 

This course also uses the strategy of reserved readings, in this case listed at the end 

He has revised his course. It still has DS scholarship within the required readings. 

See footnote 44 in this chapter. 

Actually, many of the works cited with syllabi do not use full citations making it difficult to locate 
them. 
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of the syilabus rather than embedded in each section. The selections are categorized. 

Looking at one of the selections, 8. Readings On Lesbians and Bisexual Women, I find he 

uses an article by Pamela Walker^\ This is the first selection found that indicates openly 

an intersection between disability and sexual identity, other than heterosexuality. 

Introducing material from a greater variety of perspectives enables student to examine and 

critique existing social parameters and dominant hegemonies. 

Another course that mentions disability was offered at Northern Arizona 

University (NAU) in the spring of 1997. The course. Issues in Women's Studies: Women, 

Gender, Identity, and Ethnicity, was taught by Joseph Boles, during most of the 90s was 

the director of NAU's Women's Studies Department. Unfortunately, in later years the 

format of the course changed, as did the course title. The course, currently called, 

Women, Gender, Identity and Ethnicity, no longer meets criteria three because it no longer 

explicitly mentions DS, and the selections offered by Dr. Boles are not included in the 

syllabus. A copy of NAU's policy for students with a "documented disability" is part of 

the on-line course material, but the course content no longer reflects the lived realities of 

Pamela Walker. "Reflecting on Physical Disabi!it\ and (Bi)se.\ualit>v' Bisexuality: .4 Reader and 
Sourcebook. Thomas Geller, ed. (New York; Times Change, 1990) N. pag. 
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persons with disabilities. 

In Dr. Boles' course he includes, as one of the course objectives; 

[the exploration of] the extent to which gender (as well as race, 
sexual orientation, social class, and physical disahUity 
[emphasis mine]) affects access to opportunity, power, 
and resources.^' 

In the course segment. Week Five: Women's Responses to the Images Created for Them 

and the Treatment Given Them, Dr. Boles includes the film. Positive Images: Portraits of 

Women with Disabilities'' It was sponsored by the YWCA in New York City in the 

1980s, and is produced by women, including the executive producer, Harilyn Russo, who 

has written about women and disabilities. This film, positioned with other writings that 

"talk back" to society about the stereotypical images about women, breaks with the 

segregation of "disability-related" materials into sectors relating to health and medicalized 

models. At the same time, I don't believe that this film fijlly develops the objective for the 

course. This film is also available from the local Resource and Training Department of the 

Division of Developmental Disabilities (ODD) here in Tucson, and is used to inspire 

Dr. Joseph Boles, course objectives. Issues in Women's Studies: Women. Gender, Identit}', and 
Ethnicit}'. NAU Spring 1997. Internet 24 May 2001. 

Women with Disabilities, executive producer. Hariijn Russo, YWCA N. d. 
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women with disabilities served by the DDD, as well as for "providers" to view for 

educational purposes and to meet the yearly training credit hours requirement for 

licensing. I do think that this film is appropriate for an introductory level class and does 

introduce students to the multiple ways women "become disabled" and live their lives as 

professionals, mothers, academics, sisters, activists, etc, and how their disabilities partially 

shape how they make decisions about these roles. But this film does not interrogate the 

social barriers (from the "Social Model of Disability" theory ), and still seems to confine 

the experience of "disability" to the individual woman and her family system. Also, 

despite the inclusion of a film, there are no written materials included that further the 

objective of the course "[t]o explore the extent to which physical disability [emphasis 

mine]) affects access to opportunity, power, and resources.^''" Additionally, one could 

suppose that physical disability was the only or main category of disability that affects 

women in this way. This choice does not introduce students to the complex constellation 

of what constitutes disability, without identifying why the instructor choose this particular 

category over others, e.g., cognitive disabilities (aka "mental retardation"), learning 

See footnote 52. 
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disabilities or genetic or inherited disabilities (i.e., Down's syndrome). 

Another course selected from Stanford, Feminist Studies 101, from Autumn 2000, 

has a section, 11/12 Reproduction, that includes an article by Karen Schneiderman^'. I 

could not link to the article from the website in order to read it, but from the title, I 

surmise that this article is on the rights of women with disabilities to benefit from 

reproductive choices. This is only one of the many issues regarding pregnancy, 

reproductive rights and sexuality that women (and men) with disabilities negotiate, there 

are complex implications for pregnant women and their families when prenatal testing 

indicates that the fetus could have a disability. The staunchly held belief by feminists (and 

I count myself in this category) in a woman's right to choose abortion (or to continue with 

a pregnancy) collides with the virulence with which pregnant women are advised, by the 

medical profession and even family members, to terminate a "defective" fetus (i.e., 

prenatal testing, e.g., amniocenteses and genetic testing, demonstrates that the fetus may 

have a "diagnosed disability.") This one would likely raise potentially conflicting issues 

that are of such intensity that an introductory course may not be the best locus of 

Karen Schneiderman. "Disabled Women Need Choice. Too." Sojourner: The Women 's Forum, 15 4 
(1989). 6. On-iine. GenderWatch. ProQuest Information and Learning Company 2003. 
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examination,'® Issues of dominance, power, medical practice and discourses on the value 

of individuals within a given society merit rigorous consideration by feminists and 

Disability Studies scholars within women's studies curriculum.^' At the same time, the 

students who W'Ould discuss the issues in their course work, also merit more thoroughly 

developed analytical tools than are usually acquired by students at the introductory course 

level. Dr. Gail Landsman, at SUNY Albany believes these issues merit consideration in 

multiple disciplines. Landsman works in the Anthropology Department and offers a 

course. Anthropology of Gender, which is cross-listed with Women's Studies. Landsman 

notes that this course "addresses disability primarily in the context of prenatal 

screening/selective abortion issues. 

A prior class from this same Stanford course, 10/13: Social Welfare Policies, offers 

a required selection by Eva Feder .Kittay, "Welfare, Dependency, and a Public Ethic of 

In my re\isions (see Chapter Tliree), I decided to incorporate an article by Reyna Rapp. "Moral 
Pioneers; Women. Men. and Fetiises on a Frontier of Reproductive Technolog}'." because it introduces the 
subject of cultural complexit)- regarding women's responses to medical information provided by 
amniocenteses and ""defective" fetuses. 

Scholars within LGBT studies have taken up these issues as well. 

Gail Landsman, e-mail to the author of this thesis, N. d, 2002. 
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Care."^® Although this does not clearly indicate that it pertains to women as caregivers or 

with disabilities, I do think of people with disabilities when I read the title. Understanding 

the lived realities of those with disabilities would mean an understanding that for many 

persons with disabilities, the main, and often only, way they have to support themselves is 

through access to welfare programs, e.g., SSDI (Social Security Disability Insurance), 

SSA (Social Security Assistance) or SSI (Supplemental Security Insurance, food stamp 

programs). The fact that I would suspect implications for women, either as caregivers or 

as affected by their own disabilities, reflects how enmeshed in our general understanding 

of those with disabilities welfare issues remain. 

Of greater interest to my project, in this same course from Stanford, 11/7; Health, 

Food and Beauty, [a] RECOMMENDED WEB [site]: "Women with Disabilities.I 

consider offering students linkage to websites an extremely important strategy to consider, 

both for students on campus, for distance learning and for feminist pedagogists. I note 

that this selection is "recommended" rather than "required", which does not guarantee that 

E\'a Feder Kittay, "Welfare. Dependency, and a Public Ethic of Care (RDR)." N. t. (N. p: n. p.. n. d. i 
N. pag. "RDR" indicates it is from the class reader, a common strateg}' employed by instructors to pro\ide 
a large amount of material, ^^ithout increasing student costs to prohibitive le%'els. At the same time the 
lack of bibliographic detail made it hard to locate the required readings. 

"Women with Disabilities." Internet. 27 May 2002. 
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students will link to it. Yet, if students will look at these "recommended" sites, the 

possibility that they will find links to engage them in a myriad of issues, as well as related 

web sites increases. I visited the site, using two methods. I first entered the name just as it 

appeared on the syllabi, "Women with Disabilities." I did this because I was working on 

the thesis, and did not have the time to go to the web address for the syllabi to check if a 

link was installed through the on-line syllabi. Netscape, on the computer in the office used 

by graduate students and teaching assistants for the Women's Studies department at the 

University of Arizona, took me to a search page that linked to sites "relevant" to "women 

with disabilities." 1602 sites were found, but I only examined the first page of the 

returned search information. I noted that not all of these were related to medical 

conditions of disability, e.g., "Abuse and Women with Disabilities" and "Family Violence 

Against Women [w]ith Disabilities" were linked sites. Moving from "medical" and 

"health" issues regarding disabilities and women is important to Disability Studies 

scholars, as stated previously. But the one called "Women with Disabilities" was cited as 

"[gjeneral sources about critical health [emphasis mine] issues for a variety of 

disabilities [emphasis mine], including physical, neurological, hearing, speech, and visual 

impairment[,] [sjponsored by the U.S. Department of Health and Human Services." 
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The bottom of the search page offered options to "search again" using other search 

engines, so I selected to conduct a "fiirther search with GOOGLE." Google found 

289,000 sites that matched the search criteria! Again, I only examined the first page of the 

search, and found many of the same sites that the Netscape search did. Yet, this search 

also included more sites that seemed to reflect the actual posted search criteria, i.e., 

"Women with Disabilities." Some of these sites were so relevant that I added to the 

"URLography." The first site listed was actually the same web address as the "Women 

with Disabilities" site found on the Netscape search, but was described differently, i.e., as 

the "Women with Disabilities-Homepage." Additionally, more information as to 

placement within the U. S. Department of Health was included, i.e., that this was from the 

National Women's Health [emphasis mine] Information Center, a part of U. S. 

Department of Health and Human Services' Office on Women's Health [emphasis mine]. 

Again note the emphasis on "health." These searches took so much time that I can 

understand why it would be easy for students to settle on the obvious choice by name, i.e., 

"Women with Disabilities," and, thus, reinscribe the ideas that disabilities for women is, in 

main, a "health" issue. 

I then took the time and returned to the web address of the syllabi for this course 
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to find out if a link was provided within the syllabi. I then followed the provided link and 

arrived at a "Fact Sheet: Women with Disabilities and Development," the site the Stanford 

instructor intended the students to visit. This was a brief listing of statements regarding 

the "down-side" of disability for women and girls, with a link at the bottom to a home 

page. I followed this link to find out what this site was, since it was not one of the sites 

that came up in the first searches using Netscape and Google search engines. This link 

took me to the Council of Canadians with Disabilities home page. The site does explore 

realities beyond the medical and health issues for persons with disabilities, but, on the 

surface, does not appear to have an academic component. I also believe it is unlikely that 

students will go further than the site that actually pops open when they connect to the link, 

thus never viewing to the home page for the site. As a result, they are likely to continue 

with the stereotypical idea that disabilities leave people with deficits, although there are a 

couple of entries at the bottom of the list that suggest locations of positive impact for 

women with disabilities. 

What is more disturbing is that when I visited the course site and examined the 

separate "Links" sector provided by the instructor for the students to use, there were no 

sites relating to women with disabilities. Even the link embedded into the course syllabi 



64 

was omitted from this web page. Students also have the opportunity to add sites that they 

find important. So, the fact that not a single site pertaining to women with disabilities (or 

to any other aspect of the lives of persons with disabilities) appears, indicates to me that 

students do not follow the links beyond the first site they reach. I can only speculate that 

they do not have the time to follow the steps necessary to add web pages to this sector of 

the course or do not find particular sites engaging enough to want others to visit them.*^' 

In the statement of course purpose, there is a promise to "[draw] on historical 

analysis and [pay] close attention to the variety of women's experiences." The inclusion 

of material relevant to the goals of Disability Studies scholars, and to the promised 

purpose of this course, requires a more substantial inclusion within all the relevant aspects 

of a course. The strategy to include website links will only significantly affect the 

culturally held stereotyping of persons with disabilities and the need for critical 

examination of these beliefs when the application of the strategy includes DS scholarship, 

feminism offers especially as influenced by feminism. 

Although I do find interesting and effective strategies in the syllabi examined. 

'• Additionally, since women are they majorit}' of students within women's studies courses, even 
introductor}' courses, and women still lag behind men in the e.vpertise of computer technolog}', I can 
speculate that adding the website links was difficult, even overwhelming. 
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clearly the gaps between even the stated goals of the courses and the effective use of the 

strategies, when examined from the perspective of incorporation of disability studies 

scholarship, make it problematic to adopt them wholesale. I decided I needed to turn to 

the work of scholars who make claims to have incorporated Disability Studies scholarship 

into course curriculum hoping to find more effective strategies than exists in introductory 

level courses in women's studies to date. I devote the next chapter to this examination 

and analysis. 
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CHAPTER TWO: DISABILITY STUDIES SYLLABI AND FEMINIST DISABILITY 
STUDIES 

INTRODUCTION 

I am interested in the strategies that Disability Studies scholars use to incorporate 

disability studies scholarship into their course curriculum. As noticed in Chapter One, this 

interests me because I did not find enough introductory level women's studies courses that 

did this incorporation to satisfactorily evaluate effective strategies. Hopefol that the 

courses taught with a Disability Studies focus might provide more satisfactory strategies, 1 

undertook this analysis. Additionally, I wanted to know what theoretical collections or 

books, individual essays and articles, novels or short stories professors who claim the use 

of "Disability Studies scholarship" required their students to read. Which required books 

(or portions of books) are cited more frequently than others? How do the instructors 

organize the material within the syllabus? What historic trajectory, themes or directions of 

inquiry do they use to organize their courses? How do the instructors locate the course 

material within thematic context? What recurrent issues emerge from analysis of these 

syllabi? Which of these recurrent themes could contribute substantative knowledge to and 

engage the meaningflil interest of the students of introductory level Women's Studies 



67 

courscs'.^ 

In order to examine syllabi that focused on Disability Studies I searched the 

internet using criteria similar to the criteria I used to select introductory Women's Studies 

courses. I needed to locate the syllabi using the following criteria; 

(1) The syllabus was available on the internet. 

(2) The pertinent information I required for the introductory women's studies 

courses was available, i.e., name of the instnictor, university, year and semester the course 

was offered, and whether graduate or undergraduate level. 

(3) The course description/title contained information that clearly centered the 

course within Disability Studies. 

The main website I used to locate the syllabi is connected to Georgetown 

University, within the "Crossroads " project (see URL.ography for web address). When I 

found the category- "feminism and disability" at this website, I was able to select courses 

that clearly stated a connection to feminism and women's studies. Some of the courses 

made this clear in the name, and some in the course description.®' In addition, I wanted to 

I did not find these syllabi under tlie parameters of my search in Chapter One for Introdiictor>" 
Women's Studies course sjllabi, because they were not available on any of the selections sites I utilized. 
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select syllabi from a range of disciplines, not only in women's studies or sociology. As a 

result, I examined fourteen syllabi from a variety of disciplines in the academy. These 

disciplines include American Studies, History, Literature, English, Sociology, 

Anthropology, Cultural Studies, Philosophy, Special Education, Women's Studies, 

Education, Comparative Studies, and Honors colloquia. Of these syllabi, seven are 

undergraduate courses and another seven are graduate courses. Although I did not 

deliberately choose equally from graduate and undergraduate, I found this range of 

selections satisfying. 

The seven undergraduate courses include an introductoiy level course from the 

Women's Studies Department at Harvard University, Women's Studies 1 lOA: Bodies and 

BoLindaries. San Diego State University also offers a course. Women's Studies 375: Sex, 

Power & Politics that contains a strong DS component, discussed fiirther in this chapter. 

The remaining courses offered are at the upper division level, and one of them is cross-

This is another interesting and painful way that DS courses are segregated from Women's Studies courses. 
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listed with Honors and English, at both the undergraduate and the graduate level. 

In this chapter I will first introduce and explore the strong and vibrant connection 

between feminism and the development of Disability Studies scholarship.®'' Secondly, I 

offer a brief examination of the historical development of the field of Disability Studies, 

delineating significant arguments and theories within Disability Studies. Thirdly, I examine 

the strategic presentation of Disability Studies materials within the selected courses. I 

delineate the texts used most frequently by professors teaching Disability Studies-focused 

courses, as well as presenting some material regarding the potential for strong connections 

between Disability Studies and other studies programs.'' 

As footnoted in Chapter One, (footnote 35), Dr. Susan Koppelman believes that there is much 
resistance to the inclusion of feminist DS scholarship. 

Linton and Thomson, as well as many others ha\-e made a much more thorough examination of 
many ways to include DS scholarship within a variety of disciplines in the academy. 
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DISABILITY STUDIES AND FEMINISM 

The discovery of the strong, vibrant association between feminist scholarship and 

the development of and foundation for Disability Studies theory provided my research 

with a wealth of scholarship that already identified with feminism and women's studies. 

Upon examination of the courses selected, I found that feminist theory and perspectives 

figured strongly into all of them. Many instructors structured their courses with a basic 

foundation in feminist perspectives, using explicitly feminist texts. Martha Stoddard 

Holmes, who teaches Cultural Studies at California State University at San Marcos, wrote 

to me that she "teach[es her] cultural studies./body studies course by starting with a 

feminist reader focused on embodiment., .and build[s]—as d.s. [Disability Studies] itself 

has built—on some of the key concepts and essays as [the course work] move[s] into 

more clearly d.s, work."®^ I felt a deep sense of excitement at the clear acknowledgement 

regarding feminist underpinnings to Disability Studies scholarship. Holmes provides a 

clear viev/ into the DS/feminist connection within her course curriculum. 

Martha Stoddard Holmes, e-mail to the author of this thesis. 19 Jan. 2002. 
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Although the courses selected don't always cite key feminist texts®® as resource or 

required reading materials as directly as Holmes does, the close relationship to feminist 

scholarship that many Disability Studies scholars claim is still reflected in the required 

reading materials. When I looked at the required reading texts from the selected courses, 

focusing on those written from a Disability Studies perspective, I found that the majority 

of the authors specifically cite feminism, feminists and women's studies scholarship as 

strong and important influences on the development of their theoretical and practical 

work.®^ I will explain my findings in more detail later in this chapter. 

A course taught in late 1990s by Dr. Anita Silvers, in the Department of Philosophy at 

San Francisco State University, Feminism and Disability, caught my attention during my 

first web search for appropriate syllabi for this project. Dr. Silvers currently teaches 

exclusively in bioethics, so this particular course is no longer available This course. 

Some important femiaist DS te.xts aren't included in the selected courses, e.g.. Hillyer's Feminism 
and Disabiiit}-, a ground-breaking text that, among other important themes, examined the relationship 
between, areas of Mure inquiry' for and difficulties with negotiating bet%A-een, feminism and disabiiit)', 
especially regarding issues of "care gi\ing." 

® ' See Appendix 1 for a list of the most frequently used texts in DS courses. 

Mam- courses structured by professors are still taught by other professors, so it is worth noting that 
the reasons this course is no longer offered may reflect Dr. Koppelman's concerns with "resistance" to DS 
scholarship within Women's Studies departments. 
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Feminism and Disability, examined "feminist philosophies emphasizing embodiment, 

interdependence, intersectionality and care" in order to "construct a liberationist theory for 

women with disabilities."''^ In this course, the students studied and applied feminist ideas 

and theories in order to challenge existing ideas about women and their disabilities. Some 

of the required reading selections include Marilyn Frye's "Oppression," Roberta Caller's 

"The Myth of the Perfect Body," Kimberle Crenshaw, "Demarginalizing the Intersection 

of Race and Sex: A Black Feminist Critique of Antidiscrimination Doctrine, Feminist 

Theory, and Antiracist Politics," as well as excerpts from Patricia Williams, The Alchemy 

of Race and Rights, from Iris Marion Young, Justice and the Politics of Difference and 

Throwing Like A Girl and Other Essays in Feminist Philosophy and Social Theory, and 

from Susan Bordo, Unbearable Weight Most of the required reading selections reflect 

the course concerns with "disability," and many of the selected writings reflect a reliance 

on feminist discourse."^' The selections mentioned also explore the relationships between 

Dr. Anita Silvers, course description. Feminism and Disabilit}'. San Francisco State Universitj' 1990. 

See References for full citations. 

' Some examples include Susan Wendell. "Toward a Feminist Theory- of Disability," Anita Silvers, 
"How Can Women with Disabilities Be Feminist?" and e.xcerpts from Jenny Morris, Pride Against 
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race and identity (Crenshaw and Williams), as well as issues regarding the body (Galler 

and Bordo), Disability Studies scholars have identified the limitations of examining these 

themes without also examining their intersections with disability. 

Another course that demonstrates the connectedness between Women's Studies 

and Disability Studies (offered in the Spring of 1999, by Harvard University's Committee 

on Degrees in Women's Studies), Women's Studies 1 lOA: Bodies and Boundaries, takes 

the connection between "bodies /embodiment"' as a key theme. This course also contains 

strong components of Disability Studies scholarship in concert with feminist scholarship. 

Dr. Katherine Park, the instructor of the course, as well as the chair of the Committee on 

Prejudice, Martha Minnow. Making All the Difference: Inclusion, Exclusion and American Lom-, as well 
as excerpts from The Sexual Politics of Disability, edited by Tom Shakespeare, Katherine Gillespie-Sells, 
and Dominic Daies. I read Fr>-e, Galler, Minnow, Bordo. and Williams in Women's Studies courses I 
took at the Universit}" of Arizona. Morris and Shakespeare. Gillespie and Daies write from strong British 
feminist foundations, as well as British Disabilit>' Studies perspectives. I read them while researching 
scholarship for this project. 
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Degrees in Women's Studies, states that "[hjistorians of medicine and culture have 

traditionally assumed that beneath changes in theory and practice the human body has 

stayed the same."^' She then poses the question; What happens to our basic beliefs about 

gender, race, illness, and disability [emphasis mine] if the "naturalness' of the body is 

questioned?"^"' The examination of the ways the body has been "constructed" is similar to 

the way Holmes focuses on "embodiment." The examination of the "body" and 

"embodiment" remains a recurrent theme in many introductory women's studies courses. 

As this chapter unfolds, the multiple connections between feminism and Disability Studies 

will also continually unfold. 

- Dr. Katiierine Park, course description. Women's Studies 1 lOA: Bodies and Boundaries. Harvard 
Uni\-ersit>''s Committee on Degrees in Women's Studies, Spring 1999. 

Park, course description. 
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HISTORICAL DEVELOPMENT OF THE FTELD OF DISABILIIY STUDIES 

Writings that introduce the field of Disability Studies as an academic discipline and 

effective lens for analysis are fairly recent, since 1990, although there are a few books 

referencing disability as an analytical approach to culture, economics, class, etc. published 

prior to 1990^"^ The "social model of disability," generally acknowledged as developed by 

Michael Oliver and Vic Finkelstein in England in the 1980s, retains a significant position 

within all current scholarship.^' The '"social model of disability"" addresses issues about the 

oppression of people with disabilities in ways that strongly contrast with the "medical 

model of disability." Disability Studies scholars, as well as disability rights activists find 

the "social model of disability" a much more useful concept than the "medical model," 

especially for understanding and analyzing various themes and oppressions experienced 

Robert Bogdan 1988, Leslie Fiedler 1978, Carol Paden and Tom Humphreys 1988, Deborah, Stone 
1984. and Katherine Young, ed. 1985, also the French author, Henri-Jacques Stiker, first published Corps 
infirmes et societies in 1982, but it was not available in English until 1999. The Hillyer essay, "Women. 
Disabiiit}" and Feminism: Notes Toward a New Theoiy", as I noted earlier (see footnote 39) was also 
published in 1984. 

" Dr. Anita Silvers notes that[t]he conviction that disabilit}' is a social construction rather than a 
biological fact emerged in the 1970s from how disabilit}' ad-i'ocates saw their own situations and where 
they perceiT,'ed the conditions that limited them to lie." She also notes that the "social model of disabilit}" 
was further refined during the 1980s in the new field of disability studies." Silvers, "Reprising Women's 
Disabilit}': Feminist Identit}" Strategy and Disabilit}'," Berkeley Women's Law Journal 13 (01-31-1998) 
81, On-line. FirstSearch. Gender Watch, ProQuest Information and Learning Company 2003. 
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within specific social and cultural reaiities. Therefore, the examination and use of this 

analytic tool to grapple with the relevance of DS scholarship within the various 

departments of the academy remains an integral resource within DS scholarship. 

Additionally, DS draws on the scholarship of feminists, people of color and LGBT 

to underpin and confront gaps in the scholarship in their particular departments. The 

development of disability rights movements (DRMs), both in England/UK and in the 

United States, were heavily influenced by the civil rights movements of minority groups."' 

Much of the identity politics utilized by disability rights activists is modeled after the civil 

rights movements in their respective cultures and countries (e.g., US or UK). 

Michael Oliver discusses the trajectory of this development in the United 

Kingdom."'" At an even early time a French thinker and writer, Henri-Jacques Stiker 

examines how disability is constructed socially.''® Stiker states that "[t]he subject is 

' ® Nancy L. Eiesland and Rebecca S. Chopp. The Disabled God: Toward a Liberatory Theology of 
Disability. (Nashville. TN: Abingdon P, 1994). Also, Doris Zames Fleischer and Frieda Zames, The 
Disability Rights Movement: From Charity to Confrontation, 2001. See References for full citations. 

'' Michael Oliver, Understanding Disability: From Theory to Practice, (London: MacMillan, 1996). 

Henri-Jacques Stiker. .4 History of Disability, trans., William Sayers (U of Michigan P: Ann Arbor 
1992). 



unambiguous as concerns the degree of intelligibility I am looking for; the social and 

cultural ways of viewing—and of dealing with—what we so imprecisely call disability." 

In this text and in the foreword^® the term "social model of disability" does not appear. 

Although the social model is not mentioned by the specificity of name, Mitchell 

acknowledges that as he listened to an English translation of Stiker's work in 1996, he 

realized [that] the history [Stiker] offered went beyond previous 
work on disability and representation. Not only did disability 
represent a social construction of difference [emphasis mine] 
that marked disabled people as alien, the classification proved central 
to definitions of cultural value and imaginative investment... [T]he 
novelty of Stiker's approach stuck [him] as significant in three 
specific ways: (1) the analysis of disability provided a window into 
the variability of the human body as a biological and historical 
entity; (2) the definition of disability was directly tied to the 
moral principles of Western cultures;(3) the pervasiveness of 
disability representation solidified the centrality of the category to 
historical and cultural analysis.. .Rather than the classification 
of disability as abnormality or monstrosity, Stiker insists that the 
sign of the tragic that disability so often represents is not embedded 
in the organism but, rather, in the 'conditions or the figurations in 
which we receive what is born or appears.' With this formulation 
the symbolic becomes the determining medium of difference and 
socially inscribed meaning. To borrow from Simone de Beauvoir, 

Stiker. introduction 1. 

Da"vid T. Mitchell, foreword, Stiker vii-xiv. Mitchell is a US-based scholar. 
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one is not bom a freak, one is made one.**' 

The conceptualization of "disability" interrelated to and affected by Western cultures is 

central to historicity and culture and is "embedded" (also read as "embodied") in a 

relationship of power and naming. 

Although Oliver does not name Stiker in the bibliography for his book, he does 

acknowledge previous activist work in his own country (UK) that did influence hirn. In 

his introduction, he notes that he began writing "nearly twenty years ago [from the 

publication in 1996),..about disability issues."^" More importantly, he notes that the initial 

simple idea from which [he] began, namely that disability was the product of social 

organization rather than personal limitation, had remained unaltered."^' He even 

reproduces an edited version of the document developed collectively by the Union of the 

Physically Impaired Against Segregation (UPIAS) in 1976, "Fundamental Principles", that 

provides the primary source for his conception of "models of disability as the binary 

distinction between what [he] chose to call the individual and social models of 

Mitchell, foreword. Stiker vi. ix. 

01i\cr 1. 

Oliver 1. 
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disability."^' 

Generally, in the DS literature "the social model of disability" is cited as if there is 

one version. Yet David Pfeiffer, editor of the Disability Studies Quarterly (DSO), and 

professor of history at University of Hawaii, notes that there are nine versions of the social 

model of disability paradigm utilized within Disability Studies scholarship. The versions 

most frequently cited relate to the UK and US versions.In another article, the same 

author calls the US version, a "social constructionist" model, while the UK version 

remains the "social model."®® In this second article, PfeitTer lists several approaches to 

disability within academic and social discourses. The approaches utilized by writers and 

academics in the and US, differ, but both versions fall under the "social model" 

descriptor. The nine versions of the "social model of disability", as cited by Pfeiffer are 

(1) social model, 2) social constructionist, 3) oppressed minority (political), 4) 

independent living, 5) human variation, 6) experiential—existentialist, 7) discrimination, as 

Oliver 31. 

Da\id Pfeiffer, "A Comment of the Social Model(s)," DSO, 22 4 Fall 2002, On-line 234-35. 

Pfeiffer. "The Philosophical Foundations of Disabiiitj' Studies", DSO, 22 2 Spring 2002, On-line 18. 

Pfeiffer. "A Comment on the Social Model(s)" 234-35. 
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well as models of 8)impairment and 9) continuum. These last two models, PfeifFer 

concludes, actually refer to the "deficit disability paradigm", even though they are used 

under the rubric "social model." Disability Studies scholars (e.g., PfeifFer, Linton, 

Garland-Thomson, and Morris) reject the main deficit disability paradigms, specifically 

those known as medical, special education and rehabilitation (re: employment) disability 

paradigms. 

While outlining and defining the various approaches to the social model of 

disability holds pertinence to students and scholars wanting more detailed and thorough 

comprehension of the field of DS, that is only a start. Actually, a simple understanding of 

the differences between the medical model of disability (including the "deficit paradigm of 

disability" that underpins the medical model) and the social model of disability provides a 

clearer comprehension of the pertinent shifts in understanding and advocating about/for 

disability and DS. Additionally, the knowledge that UK and USA had somewhat parallel, 

yet separate trajectories while developing perspectives and theories regarding disability in 

the context of culture and socio-economic realities, underlines the power of the shift. 

Because of the importance of the social mode! of disabilitj' to people with disabilities many 
narratives that are actually medicaily-based or ser\'ice-oriented have appropriated this term with varying 
resonance to DS scholarship. An examination of the complex weave of these narratives that currently 
emerges, particularly in the ser\ice sector would produce another exciting project. 
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Tracking and theorizing about the impact of civil rights/minority rights movements 

on academic curriculum changes remains a theme in most introductory women's classes 

today. Gloria T, [Akasha] Hull relies strongly on examination, however brief, of the 

history of the "evolution" of "Black women's studies."^® Acknowledging and identifying 

the historical track or trajectory of women's studies. Black women's studies or DS allows 

for a dimensional shift in a student's appreciation, or at least specific knowledge of 

particular events and academic departments and resources, as well as current trends in 

particular fields of inquiry. 

So many of the texts from the Disability Studies perspective specifically cite 

feminism, feminists and women's studies as strong and important influences on the 

development of theoretical and practical work that 1 work from the assumption of this 

powerful connection. Most DS sources also engage other arguments that reflect the 

concerns of feminism/feminists. One example can be found in discussions and arguments 

regarding language and definitions used to define, describe, and regard people with 

Gloria T. [Akasha] Hiill. "'The "Bridge' Between Black Women's Studies and Women's Studies: 
Black Women's Studies," Women's Studies Quarterly, 1 1997 40-43. 



82 

disabilities.^*"^ DS scholars reflect the concerns and analysis of language done by feminists, 

e.g., the intriguing arguments that reveal the constmcted limitations and gender-bias 

contained within a supposedly neutral signifier, i.e., the use of male pronouns to define the 

"universal person." Linton refers to contestation over and refiguring of language in order 

for oppressed individuals (in this case people with disabilities) to function in liberatory, 

even if contradictory ways. " Not only does she refute the "medical model of disability,"" 

but also she announces that "[t]he present examination of disability has no need for the 

medical language of symptoms and diagnostic categories.""'^ DS scholars immediately 

distance their scholarship, and DS, from the "medical model of disability,"" including in this 

move language that reflects medical bias or positioning.'^' I frequently resist the labels 

associated with my foster daughters, e.g., mental age categories in the context of their 

"flinctioning" and "trainability." I find that these concerns reflect not only scholarly 

considerations, but also practical realities. 

See Thomson. Linton. Nancy Mairs, Morris, OIi\cr. PfeifTcr. and Wendell. 

" Linton 8-33. 

Linton 8. 

01i\'er. Thomson, Pfeiffer. etc. 
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As the field of Disability Studies developed, language has remained a critical issue 

with the addition of focus on identity. Linton effectively identifies for the reader various 

issues dealing not only with language but also with identity.^"^ An epistemological 

exploration and subsequent analysis of the consequences of binary absolutes upon the 

lived realities of women (with and without disabilities) constitute an approach to women's 

studies that remains in effect currently. In the introduction to Linton's book, Michael 

Berube notes that " "disability' is the most labile and pliable of categories: it names 

thousands of human conditions and varieties of impairment... [a]ny of us who identify as 

'nondisabled' must know that our self-designation is inevitably temporary... [t]hus the 

defmition of disability [emphasis Berube's], like the definition of illness [emphasis 

Berube's], is inevitably a matter of social debate and social construction.'"'" Incorporating 

challenges to language from the DS perspective would continue to honor women's studies 

goals to include diverse perspectives, particularly when curriculum content does not yet 

incorporate DS perspectives. 

The subheadings I refer to are "Naming the Oppression"". "Naming the Group"". "Nice Words"'. 
"Nast\' Words". "Speaking About Overcoming and Passing", "Nomial/Abnonnai", "Passivit>' Versus 
Control"". "Multiple Meanings", and, finally, "Reflections on the Dis in Disabilit}'." 

Michael Berube. forew ord "Pressing the Claim," Linton vii-viii. 
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STRA TEGIES FOR INCORPORA TING DISAB1LI77 STUDIES 

Much of the scholarship from a Disability Studies perspective initially grapples 

with issues pertaining to the relevance of the contributions from a DS perspective for 

academic community. Frequently the arguments and analyses put forward to support their 

relevance incorporates discussion regarding definitions of disabilit(y)(ies) and the language 

used to describe "disability" and people with disabilities or impairments. More 

importantly, when inscribing relevance as a category for useful analysis, theorists and 

writers work to describe, analyze and understand disability within social/cultural contexts. 

In doing so, DS scholars have sought for ways to describe and express the experiences of 

disability(y)(ies) and those who "have" disabilities in ways that challenge hegemonic 

practices and standards. So, DS scholarship also struggles with the complex relationships 

between self, identity and the barriers both visible and invisible that actively affect access 

on multiple levels of reality and experience. 

As previously mentioned, four of these courses either are taught under a Women's 

Studies department or specifically refer to feminism in the course descriptions. Three of 

these courses target "embodiment" as a primary- focus for students to examine and 

understand the disability experience through the lens of feminism (and other theoretical 
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stances). The fourth course refers to the predominance of medical-biological 

"deterministic explanations" regarding the lives and realities of individuals with 

disabilities.^® Themes of embodiment and of the (de)construction of "bodies" receive 

rigorous and meaningfiil analysis from many minority perspectives. These courses build 

on the wealth of scholarship from varied theoretical perspectives, including feminism, 

poststructuralism, and gay/lesbian studies, to name a few. At the same time that these 

courses build on the connectedness between these varied approaches, or lenses, and issues 

and understanding of disability, they also extend their reach by presenting material that 

analyzes the limitations of these perspectives to adequately address the complexities of 

disability. The course. Feminism and Disability, actually seeks ""to construct a liberationist 

theory for women with disabilities [based on an] examin[ation of] feminist philosophies 

emphasizing embodiment, interdependence, intersectionality and care.^^"^® 

The courses descriptions that do not cite a specific foundation in feminist theory 

Nirniala Ere\ cllcs. course description, CFE500/SPE621: Sociolog}' of Disability, Universit}' of 
Alabama. 1996 and 1997. On-line, 7 Oct. 2002. 

Dr. Anita Sih'ers. course description. 

Unfortunateh'. neither Ere'^'elles' nor Silvers' courses are a\'ailable currently. As I mentioned earlier, 
this may reflect the '"resistance" from women's studies that Dr. Susan Koppelmaii reports. 
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Still talk about issues of interest to feminist discussion and analysis, e.g., intersections of 

embodiment and disabilit(y)(ies) with race, class and gender, history and perspectives on 

identity politics, and a continued strong emphasis on the "constructed " reality of 

disability. Additionally, all the course descriptions posit that disability as an identity 

changes over time and within varied contexts, e g,, immigration restrictions, reproductive 

rights debates, and educational entitlement systems. DS scholars also comment on the 

omission of "'disability" from "conversations" about difference or how "freaks" tlinction 

within contexts of normalization, as well as within the contexts of gender, class and race, 

Lennard Davis claims that "[djisability [is] the [mjissing [tjerm in the [rjace, [cjlass, 

[gjender triad,"®® 

Additionally, the first required study for the courses is some reading/discussion 

regarding the complexity of defining "disabled identity". Who is disabled? What 

constitutes disability'^ Who decides these issues? What words are valued or reified v/ith 

"politically correcf status when discussing "disability"? How have individuals with 

disabilities, political activists and groups supporting disability rights, as well as Disability 

Lennard J, Davis, Enforcing Normalcy: Disability, Deafness, and the Body (London and New York: 
Verso P, 1995) L 
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Studies scholars, "reclaimed" derogatory language? These are samples of the questions 

that initiate many of the course structures, reflected either by directly positing them or 

through the selections of texts or films studied. 

Many of the required texts also begin with these issues, giving forther credence to 

the idea that these are also issues fundamental to not only the professors who teach DS 

courses, but also to DS scholars. Hillyer comments that "[t]o speak of the connections 

between feminism and disability is instantly to encounter a complex problem of language. 

How are we to find a vocabulary that is simuhaneously accurate, acceptable to both 

political movements, and sensitive to the feelings of the people involved?""^" More 

recently, at the National Women's Studies Association (NWSA) 2001 conference, an 

audience member, at the end of the plenary session on "Technofeminism(s)" asked the 

panel for appropriate "words" to use to talk to and about people with disabilities.'''^ This 

woman's attempt to "find" appropriate language reflects the continuing and current profile 

of this struggle to find and use words to identify disability and engage in conversation with 

Hillyer 20-21. 

Plenaiy- Session "Techno feminism(s)," Tape II, Friday 13 June 2001. Wings: Austin. TX. 
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disabilities.Feminists, activists and scholars, persist in an ongoing examination of the 

influence and impact of language on the multiple identities and real lives of women, from 

"ecriture feminine" (Irigaray and Cixous) to the feminist agreement "to respect the 

decisions about language of political disability groups"^®'' African-American Studies (or 

Africana Studies), Latina/o Studies, Judaic Studies, Middle Eastern Studies, to name a few 

specialized areas of scholarship, have all struggled with expression through and about the 

structure of language. The name of the more recently emerged field of LGBT (Lesbian, 

Gay, Bisexual and Transgendered Studies) expresses the efforts to reclaim identity in ways 

that retain respect for the multiple sexually charged identities that are generally erased 

from language. The reclamation of "queer" in Queer Studies also signifies another way 

that language issues remain current and challenging for the academy. In this same way, DS 

and disability activist reclaim terms like "crips" and "gimp," Thus, the significance of 

inclusion of analysis and discussion of these issues from the Disability Studies perspective 

invigorates and continues the expansion of ongoing analysis and conversations regarding 

the impact of language. 

For further discussion of these issues, see Hillyer. Linton, and Davis, etc. 

Hillyer 22. 
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In revealing and refijting the "medical model of disability" and associated language. 

Disability Studies followed a trajectory similar to that LGBT scholarship followed, the 

word "homosexuality" frequented medical discourse, and received much presentation and 

analysis within medicalized narratives, especially pertaining to deviance. The excavation 

and subsequent rejection of the limited ability of the medical viewpoint to adequately 

contain the experiences of the "homosexual" produced a significant body of literature 

throughout the academy. Women's Studies scholarship also offered significant 

examination and analysis of medical discourse regarding women. Although women 

receive treatment in medical discourse, the parallels between LGBT issues with 

medicalization and Disability Studies concerns are clearer and more relevant"-'*'. The 

individuals categorized as lesbian, gay, bisexual or Transgendered, as with those 

categorized as "disabled", generally experienced a continual and ceaseless impact on their 

personal validity through the ongoing presence of medical treatment and medicalized 

discourse. So prevalent was this influence that other aspects of experience and living 

remained subjugated to medical dominance. Disability Studies, as LGBT Studies does 

Dr. Anita Silvers does effecti%'ely demonstrate that women were considered "disabied" as a group 
during the later half of the 19th centur\\ In addition, she notes that the "medicalizing of women's 
ordinan' experiences [pregnanCT, for example] as illnesses became a rationale for disempowering 
women.'" "Reprising Women's Disabilit> ; Feminist Identity Strategy and Disabilit}'." 
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within the context of issues considered pertinent, provides rigorous examination and 

analysis of the inability of the medical fields, medicalized discourses, and much medical 

research to adequately address and express the experiences and perspectives of people 

with disabilities. These analyses support the development of curriculum and projects that 

express complexity about disability not focused on rehabilitation and elimination of the 

appearance of disabilities, as well as the significance of Disability Studies as an expression 

of a viewpoint identity and as a lens for examination. 

All of the courses examined worked from a multiple and complex approach, using 

material that suggested ways Disability Studies could be applied and including texts that 

analyzed various areas of study from a Disability Studies perspective. That is to say that 

the instructors first included material that examined the validity of a Disability Studies 

perspective. They then included material meant to introduce and explore complex issues 

that afforded comprehensive understanding and questioning of "disability" in context of 

wide ranges of realities and topics; from social/sexual pov/er and experiences to 

economics and status to creation of community to civil rights activism to the impact of 

culture and international financial interests on the ideology of charity to marginalized 

persons in contexts of normalization to gender discrimination to eugenics, abortion and 
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reproductive rights to symbolic usage of the "disabled" in literature, film, photography and 

other arts, to name but a few.'®'' This strategy served Women's Studies, African-

American Studies, Queer Studies, LGBT T Studies, Latino/a Studies, Judaic Studies and 

other area-focused studies in their inceptions and accomplished many goals. 

The examined courses covered a wide range of disabilities, much as Women's 

Studies courses attempt to examine "woman" from a range of definitions and contexts. 

Since 1 worked from the syllabi, I continued to rely on selection titles or 

topics/descriptions/questions for particular sections of the courses and speculate on the 

ways the instructors' fulfilled the stated course goals. For example, a section. Deaf 

People, clearly indicates material focused on deafness, whereas a section. Mentally 

Retarded People, more specifically refers to persons with mental retardation as a focus. In 

reality, people with deafness can also be blind, use a wheelchair for their mobility, and 

participate in special education due to learning disabilities or autism While I did find that 

much of the textual material employed by the instructors used the words "disability," 

"disabled." "crippled"" or "handicapped"" without any particular discernment as to what this 

Si mi Linton, in Claiming Disability: Knowledge and Identity, offers extensive discussion on the 
ways Disability Studies could be applied within various disciplines in the academy. 
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actually meant, I was not able to discern more complexity from the course syllabi. 

However, the course descriptions and the titles/questions/topics of the various sections 

within the courses reflected the exploration of the complexity of identity. Actually, the 

inclusion of a variety of perspectives, both historical and current, reflected a repeated 

theme related to the emphasis on the constmction of "disability," who gets to claim 

"disability," and who gets to label and define "disability," Reflective of the efforts of 

feminists, who theorized, inquired into and contextualized the label of "woman," such 

analysis furthers understanding of the context of language usage. Additionally, this 

strategy worked to enrich the conceptualization of "woman" through perspectives of 

scholars writing from perspectives divergent from the limitations of the white, 

middle/upper class, academic/educated feminist discourse and the Women's Studies 

scholarship grounded in that viewpoint. For example, Connie Panzarino finds that when 

she "was asked to speak at a lesbian-feminist conference about what it was like to be 

disabled in the lesbian community. [She] met several other lesbians with disabilities there 

and... formed an organization... Things [shej'd thought and seen all [her] life started to 

come together, and [she] was able to articulate many concepts and causes of disability 
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oppression.""-® The strategies of power, repression and oppression, laid bare by the 

analysis of the language used to categorize a particular group, allows examination and 

inquiry into the assumptions and assertions that frequently remain silent and seemingly 

constituted as normal or natural. Until questioned, nothing can change. 

In addition to analyzing strategies for including DS content in courses, I wanted 

to look at expanding courses beyond traditional scholarly articles to include creative 

genres and web sites. All of the introductory level women's studies courses included at 

least one, and usually several, of the following categories in the syllabi, either as required 

or optional/extra credit material: films, poetry, theater, art, photography, speakers, music, 

activist events, local activist and/or community organizations, visiting scholars, activists or 

artists, and events relating to the course on campus scheduled during the course time 

period or semester. This strategy could offer students in the introductory level women's 

studies courses many more opportunities to engage in "disability-related" material, even if 

not actually engaging Disability Studies scholarship within the course. Although 

thoroughly examining the multiple genres and resources available within respective 

communities where courses are taught could provide valuable information and is certainly 

106 Connie Panzarino, The Me in the Mirror (Seattle, WA: Seal Press. 1994) 213 
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worth exploration in the future, such a project is outside the scope of the thesis. 

I also wanted to examine and revise the approach to website investigations and on­

line aspects of class interaction within the introductory women's studies courses selected 

for revision in Chapter Three. In my analysis of introductory level women's studies course 

syllabi, instructors offered links to various websites for students to study. I believe that 

incorporation of website links into on-line syllabi works acts as a powerful strategy to 

"take" students to specific sites that the course instructor wants them to view, 1 wanted to 

analyze the differences and/or similarities of strategies used to include web links within 

Disability Studies-focused courses and introductory level Women's Studies courses, as 

reflected in their syllabi. As I noted in the previous chapter, 1 believe the utilization of 

web links can significantly impact upon students, and remains a very important strategy in 

the current academic discourse of curriculum development. Ironically, at the time 1 

selected courses for inclusion in my research, none of them made much use of website 

technology Thus, in my revisions, I work from my own ideas of what I believe would 

significantly improve website usage with the view to increasing opportunities for 
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awareness of DS scholarship within the introductory women's student experience."-' 

Finally, I wanted to look at how the professors who focused on Disability Studies, 

presented the information regarding "documented disabilities". In my analysis of 

introductory level women's studies syllabi, I discovered that presentation of the support 

available for students with "documented disabilities" did not necessarily mean that there 

would be scholarship within the course that reflected the "lived realities" of these same 

students. How do professors of courses with a clear emphasis on "disability studies" 

present this ADA (American's with Disabilities Act) mandated information? What can 

Women's Studies instructors learn from this? If there are significantly different strategies 

used by Disability Studies scholars to present this material, then how could this impact on 

the interaction/inter-relationship of the academic skills the students gain through the 

coursework and the "lived realities" of students with or without disabilities?. Although 

these questions are intriguing to me, I did not find any consistent way that the instructors 

incorporated this information. Some made an effort to express the policy in a less formal 

I speculate that the reasons are multiple. One teacher told me that his or her own computer was old 
and couldn't handle the technical "'matters.'" Additionally, website accessibilit}' for professors and 
students with visual, hearing, and mobility' limitations may not be readily a\'ailable or may be so 
generalized that it doesn't work for a particular person in the conte.xt of a particular course. I do not plan 
to assess these aspects of either the on-line sj'iiabi websites or the website links provided in the syllabi, but 
this is an important area of research and exploration. 
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way, asking students to communicate what they might need to do well in the course 

without significantly singly out "disability" as a factor that might need accommodation. I 

consider that an interesting approach. The reality remains that there are a range of factors 

that could impact on a student's ability to complete coursework. For instance, the 

destruction of the World Trade Centers and at the Pentagon on September 11, 2001 had 

significant impact on student participation in the university environment. So much so that 

universities, including the University of Arizona, developed policies and procedures for 

instructors and students to help them through that crisis.'®' At the same time, I did not 

find a significant difference between the presentation of the ADA mandated information. 

The significant difference remains in the course content. Additionally, the reality 

that feminist DS scholarship provides a large body of work, from a variety of disciplines, 

requires the attention of women's studies departments. Curriculum revision will enrich 

and ensure the future of women's studies. In the next chapter I revise three introductory 

level women's studies courses, incorporating DS scholarship. 

I want to acknowledge that there were several other events during this time that also impacted on 
students and staff. For example, the news of the plane that passengers caused to crash during the same 
event timeframe, as well as subsequent hate crimes against Sikhs, Muslims and other ethnic groups that 
"looked" like "terrorists." 



97 

CHAPTER THREE: REVISIONS OF INTRODUCTORY WOMEN'S STUDIES 
COURSES 

INTRODUCTIOS: SYLLABI SELECTED 

In this chapter I revise three selected syllabi from the collection of introductory 

level women's studies syllabi examined in Chapter Two. I revised the original syllabi to 

incorporate Disability Studies materials, especially feminist-based scholarship from the 

Disability Studies perspective.'"'' I plan to revise one course in greater detail. I selected 

this course from my alma mater, the University of Arizona, the others from SUNY (State 

University of New York) Plattsburgh and from Iowa State University."" A central goal 

inspiring these rewsions is a desire to surface Disability Studies work. I want students to 

learn about disabilities and the critiques, perspectives and insights they can gain from DS 

scholarship, including the powerful relationship DS has to feminism. 1 also want DS 

scholarship to receive more direct expression so that anyone examining the course syllabi 

I include the original syllabi web addresses in the URLography. 

I think it is important to note that by the time I began this chapter in July 2002,1 revisited the 
original selection sites. One of the sites received an update in the spring of 2002, thus increasing the 
availability of many new s>ilabi from the introductory' level. I did a brief review of eight of the more 
recently posted syllabi. I found that Disability Studies did not yet receive the exposure I believe important 
for feminism and Women's Studies courses. 
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would find Disability Studies scholarship represented openly, unsegregated and reflecting 

on various areas of interest and investigation. 

I did find that several of the newly posted on-line syllabi'" demonstrate an 

increased use of on-line resources. The selected course taught by Dr. Kari McBride"-

innovated much of the web-based strategies for on-line web course design, so it is exciting 

to note that more instructors are also engaged in applying web-based strategies. One 

example of the changes implemented by web-based course structure can be viewed by 

considering attendance policies. The physical attendance of the student to course lectures 

has always constituted a percentage of a student's grade. The conventional way 

information was conveyed to students required their presence; to take notes, to ask 

questions, to receive updated course information or spontaneous supplemental material. 

Additionally, student discussions could not receive adequate evaluation without the 

instructor "hearing" it. Although attending a physical class remains integral to web-based 

course pedagogy, for courses with an on-line emphasis, the majority of the course 

information, including, but not limited to, daily schedules, communication updates, as well 

See footnote 1 in Chapter One. 

Dr. Kari McBride is also on my committee. I am grate&l she welcomed and encouraged me to 
revise this course. 
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as regularly posted notes and student discussions, uses the student "log in" to the on-line 

structure of the course to fulfill some of these requirements. Another significant potential 

impact of this increased usage, largely in the form of "electronic reserve" material, 

interactive student discussions, web site links, and available information about the course 

itself (including on-line lectures and articles) suggests an increased potential for 

accessibility to students with various needs, including distance-learning applicants. I do 

not refer to students with disabilities selectively, although I do include them in considering 

the benefits possible from these opportunities. Many people wanting to expand their 

opportunities through education may not fit the "normal" student profile, therefore 

benefiting from the more flexible attendance structure of web-based courses. For 

example, parents with small children and poor access to (or fijnding for) daycare, non-

traditional students working during their stint at the University or entering the university a 

decade or two after high school graduation, students who transfer from community 

colleges in rural areas or students who live great distances from universities and can not 

(or do not wish to) relocate to the university campus: these types of students all suggest 

profiles of students, not necessarily with disabilities, who would likely benefit from web-

based form of instruction. In my opinion, this area needs more research, including 
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extensive examination of the practical application of web-based course technology. For 

instance, how does feminist pedagogy support, contradict and/or interact with all the 

implications for inclusion and exclusion currently challenging feminist thought about web-

based pedagogical strategies? 
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INTENTION OF THE REVISIONS 

Although 1 have specific reasons for selecting these three syllabi, first I want to 

clarify the manner and 'spirit of these intended revisions. First of all, I will not reinvent the 

courses structure. Nor will I change each unique form and direction these instructors 

offer to participants in his or her courses. I respect the intense level of commitment each 

professor expresses when they develop a course. Introductory courses intend to present 

students with foundational materials, and that can be a difficult and challenging experience 

for both instructors and students. Each course expresses the particular interests and 

themes that the professors consider important and significant to the introduction of 

feminism and women's studies to students who may or may not have prior knowledge of 

these ideas, perspectives, ideologies and struggles. The syllabi reflect all of this, and map 

out the trajectory instructors intend for the students within the framework of the course. 

All of the syllabi manifest the passion, interests and concerns of the professors to 

incorporate scholarship from developing perspectives of feminisms. This includes feminist 

theory from women of color, global and/or multicultural feminisms, various class 

perspectives, literary, artistic/musical, political, economical and scientific perspectives, 

perspectives from emerging work of Queer Studies, and input from all of the 
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aforementioned on a vast array of issues pertinent to Women's Studies. However 

overwhelming the mass of scholarship to choose from may seem, I am sure that selection 

process can include the emerging field of Disability Studies. I honor this belief: that 

feminists and women's studies professors continue to draw upon current scholarship to 

strengthen the knowledge base that students develop when they engage in the experience 

of "introduction to women's studies'" courses. Therefore, I will respect the course 

structure expressed through the syllabi chosen for revision and add material that will 

enhance the courses, as I understand them. 
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OVERWEWOF COURSES SELECTED: FROM THE PERSPECTIVE OF DISABILITY 
STUDIES: WHATSMISSING? 

Dr. Kari McBride from the University of Arizona teaches an introductory- course 

and sits on my thesis committee. I selected her course because she, along with Ruth 

Dickstein, a feminist librarian at the University of Arizona, innovated the pedagogical use 

of web-based technology. Ellen Liberti Balsiotti, John D. Westbrook, and Iwao 

Kobayashi preface their article, "Disability Studies and Electronic Networking," '" with 

the belief in the positive potential the use of web-based technologies proffer to both 

scholars developing Disability Studies and to persons with disabilities, although they 

include a cautionary caveat. 

Electronic networking has been extremely useful to the field of 
disability studies... [This author] argues that electronic 
networking will continue to serve a vital role for disability studies 
in the future, refining and enhancing communication, discussion, 
and debate... The Internet and World Wide Web have been 
instrumental in forming new global communities, unfettered 
by political and social boundaries. ..ha[ve] empowered people 
with disabilities, who look and act no differently 
than any other "surfers."... [Wjhile electronic information 
networking is rapidly changing and offers new opportunities. 

Eiien Liberti Balsiotti, John D. Westbrook. and Iwao Kobayashi, "Disability Studies and Electronic 
Networking," Handbook of Disability Studies, Gary L. Albrecht, Katherinc D. See! man. and Michael 
Bury, eds. (Thousand Oaks. CA; Sage Publications. 2001) 327-347. 
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the extent to which people with disabilities will 
"automatically" benefit is unclear. Sensitivity to the impact 
of new technologies is important in understanding the growing 
digital divide. The opportunities afforded are countered by 
potential problems and must be carefully studied." ' 

This introductory course. Women's Studies 240: Suffragists, Sistahs, and Riot Grrrls; An 

Introduction to Women's Studies, also lacks any Disability Studies scholarship as part of 

the required materials. In studying the course syllabus, I found many themes and concerns 

within the course content that intersected with the concerns of DS scholars. I appreciated 

the summations of specific class content and the discussions that ensued, posted with the 

on-line course syllabus from the course taught in the most recent semester."' This 

enabled me to examine whether or not Disability Studies and/or "disability-related" 

Balsiotti, Westbrook, and Kobayashi, "Disability Studies and Electronic Networking," Albrecht. 
Seelman, and Bury. eds. 327. 

What constitutes a s>Habus was more clearly defined when print copy syllabi were the standard. 
With the on-line syllabus that is part of the course content 1 decided to consider any information 
connected to the course sjilabus to be part of the syllabus. Print copy syllabi, traditionally handed out the 
first day of non-web-based courses did not and could not include class discussions, although they often 
included quotes that the instructors considered relevant to the course content. The on-line courses can 
incorporate and expand the "syllabi" as a result of the links embedded into the structure of the syllabus 
on-line. Since I can access discussion material from the syllabus, 1 consider it part of what 1 can ev aluate 
as the syllabus artifact. This demonstrates another way that on-line course structure differs from the 
traditional. The syllabus is no longer a "fixed" and "stable" artifact. On-line the syllabus can grow and 
change. Actually, syllabus structure often changed even in the print en\ ironment, reflecting the changes 
that occurred throughout the semester. In that case verbal and extra print copy were necessaiy to convey 
the changes. 
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discussion emerged, despite the lack of Disability Studies scholarship within the course 

content. I am excited to work with this syllabus. Dr. McBride offers an intriguing course 

that works extensively with the World Wide Web, interactive on-line course materials and 

on-line discussions from/with students. Dr. McBride, along with many professors of 

women's studies courses throughout the country, remains deeply committed to the . 

ongoing development of curriculum that reflects the emergence of a range of seemingly 

new perspectives on academic scholarship, research, activism, and the arts within 

Women's Studies departments and feminisms. Thus, working with Dr. McBride's course, 

and her willingness to give me this opportunity, matters because the course implements 

important technological advances that offer much potential. I find this an exciting and 

challenging prospect: to support the movement of this particular course into an arena not 

yet tapped within introductory' women's studies courses. 

Dr. John Kellermeier, from SUNY Piattsburgh, also offers a course with on-line 

syllabus with various links and specific web-search assignments. His original course 

syllabus did not incorporate any Disability Studies material, but the updated version I 

examined just prior to working on this chapter includes one significant selection on the 
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"social model of disability.'"'® I include both versions of his syllabi in the appendices. 

Although this course doesn't reflect the high level of interactivity between the course 

content, the student discussions and the internet modeled by Dr. McBride's course, it does 

offer another model of web-based course structure. In addition, I am intrigued that a male 

professor teaches introductory women's studies courses. In my course studies as an 

undergraduate at the University of Arizona, few of my male instructors reflected any solid 

grounding in Women's Studies or feminist theory or feminist academic strategies or 

pedagogy. I began to expect only women to teach the women's studies courses. I like the 

flexion beyond this expected stereotype of the Women's Studies instructor, so I selected 

Dr. Kellermeier's syllabus. 

The third course selection, from Iowa State University, taught by Professor 

Jacquelyn Litt in the Spring 2002 semester, reflects a straightforward on-line course 

schedule, much like Dr. Kellermeier's. The course syllabus offers an extensive "resource" 

page with a wide selection of web sites of potential interest to students in the course. I 

chose this course because it reflects what I found in most of the introductory level 

''® Susan Wendell. "The Social Construction of Disability," Women's Voices, Feminist Visions: classic 
and Contemporary Readings, eds. Susan Shaw and Janet Lee (N. p.; Mayfield. 2001) N. pag. 
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Women's Studies courses per my analysis from Chapter Two. Specifically, I could not 

easily locate the incorporation of Disability Studies material through examination of the 

course syllabi. The various "health" resource links possibly do include information about 

women with disabilities, but that sets up the students to continue to view disabilities solely 

within a medical/health model, i.e., within the "medical model of disability." The course 

web site lacks material or web site links that cite Disability Studies in the headers or 

descriptions. The on-line structure included notes and questions the professor offered for 

student engagement for each specific class. Additionally, summations and notes from some 

of the lectures offered by guest speakers were also available to review. As with the class 

notes from Dr. McBride's course, this enabled me to examine whether Disability Studies 

or even "disability-related" information surfaced within the questions posed by the 

professor or guest speakers. 

Upon examination of the notes posted by Dr. McBride and Dr. Litt, I found no 

mention of disability or Disability Studies scholarship. Although these courses. Dr. 

McBride's offered in fall semester 1999, and Dr. Litt's offered in spring semester 2002, 

reflect current interests in many aspects of feminism, the range of discussion did not 

include anything about women with disabilities, disabilities and feminism, and/or feminists 
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developing Disability Studies scholarship. In my opinion this means class discussions will 

continue to omit not only Disability Studies scholarship, but also the extensive 

contributions to feminist analysis lost in that omission. This work seems more important 

and vital as a result of studying these class notes, questions and discussions. Additionally, 

when feminists and women's studies departments included scholarship by and about 

women from various "minority" perspectives (i.e., African-American, Native American, 

Asian-American, Chicana/Latina, LGBT, working class, "international" feminists, etc.), 

the inclusion needed a deliberate strategy in order to resist the marginalization and/or 

"invisibility" of these perspectives in the developing feminist canon. This "deliberate" 

incorporation must continue, so that feminisms and women's studies courses and 

departments can benefit from the valuable insights, analysis and perspectives from 

Disability Studies scholarship. 
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WOMEN'S STUDIES 240: SUFFRAGISTS, SISTAHS, AND RIOT GRRRLS: AN 
INTRODUCTION TO WOMEN'S STUDIES 

This is the course description from the on-line syllabus for the course, Women's 

Studies 240; Suf&agists, Sistahs, and Riot Grrrls; An Introduction to Women's Studies. 

This course will introduce you to the essential history, 
writings, and vocabulary of the women's movement and 
feminism in the 19*^ and 20''' centuries. The course has 
a 'bifocal' methodology. The history of women's 
struggles for equality is presented chronologically, 
beginning (after a quick look at the writings of protofeminists 
of the 14*^ to 17"' centuries) with the emergence of first 
wave feminism out to the abolitionist struggles of the mid-19*^ 
century, but because that history is available to us only 
because of the recuperative work of second and third wave 
feminists, we will always be looking at that history from a 
late 20'^-century perspective. In this course, therefore, we 
will always be aware of the production of the past by the 
scholars of the present. 

Since this description presents a generalized description of feminism(s) as first, second and 

third wave, yet does not name any of the specific theories or "groups" that characterize 

these "waves" of feminism(s), I would not add any descriptive phrases regarding a feminist 

perspective of disability. Even though I might want to add something about this, 

according to my "self-agreement", I will not substantially modify the course structure set 



110 

out by the instructor. 

When I examine the class notes, the first class where I would add feminist 

Disability Studies scholarship is the third class (Jan. 18, 2001). The class notes reveal that 

discussion about abortion included the ideas that a connection exits between the 

availability of abortion from practicing midwifes and the ensuing laws against both 

midwifes and abortions. I would include some of the insights of Adrienne Asch in this 

segment" \ Asch's article, in part, "review[s] the major intersections of disability studies 

with bioethics." One of the key questions Asch employs is drawn from Susan Wendell, a 

feminist philosopher from Canada, who, as Asch states it, "characterize[s] the way 

bioethics literature discusses disability [in this way:] '[H]ow potentially disabled does a 

fetus have to be before it is permissible/right to prevent its being bom?'""® 

In addition, 1 would incorporate an article by Reyna Rapp, "Moral Pioneers: 

"Disability. Bioethics and Human Rights," Albrecht 297-326. The portions of the article that would 
extend the complexity of the important discussions about under what terms abortion is available, as well 
as whose decisions about abortion availability matter, can be found in the follov\ing sections of this article: 
Preface 297. "Describing Bioethics: Convergence and Contrast with Disability Rights" 298-9, and 
"Disability and the Right to Live in the World: Family Decision Making" 302-9. 

Asch, "Disability, Bioethics and Human Rights," Albrecht 297. 
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Women, Men, and Fetuses on a Frontier of Reproductive Technology This article 

examines amniocentesis testing, critiquing the lack of information about the cultural and 

lived experiences about this process. Rayna Rapp states that the "perspectives of feminist 

scholarship...and the women's health movement...suggest that the lived experiences of 

reproduction reflect far more than medical progress and problems. When examined from 

these more cultural and political perspectives, we begin to see the shifting meaning of 

motherhood implied in our national struggles for reproductive rights, and in the cultural 

diversity of women's ability to control the conditions under which they do and don't 

mother children." Since at this time the major reason for amniocentesis in this country 

is to determine if a fetus is "defective", as Rapp says, "analysis from the perspective of 

women and their families in which reproductive rights will not be pitted against disability 

rights" is needed.'"' Rapp's article introduces some statistics that indicate that not all 

women and families want to "eliminate" a "defective" fetus, simply because the ensuing 

Rc\ na Rapp. "Moral Pioneers: Women, Men. and Fetuses on a Frontier of Reproductive 
Technology." Gender at the Crossroads of Knowledge: Feminist Anthropology in the Postmodern Era, 
Ed. Micaela di Leonardo (Berkeley: U of California P. 1991) 383-395. 

Rapp 393. 
Rapp 393. 
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child could have disabilities. She introduces information that demonstrates that women 

and families might not want to base their decisions solely on medical evidence. 

I stated earlier in this thesis'" that introducing material to students in an 

introductory' women's studies course that questions the right to choose to have an 

abortion and the legal rights associated with those rights may be difficult. Although I still 

understand that difficulty, I contend that it is as important to a feminist agenda to 

investigate and examine the social and ethical construction of legally approved abortion 

within varying contexts, as it is to understand reproductive rights in varying contexts. I 

believe these two articles can expand the debates in clear ways that introductory level 

students will understand and can contend with effectively. Here are some suggested 

questions to consider when implementing this revision. Who is offered/pressured to have 

abortions? Under what circumstances are abortions encouraged? What is a "defective" 

fetus? How do the counselors and medical personnel discussing "defective" fetuses with 

"patients" view people with disabilities? These questions suggest discussions and insights 

enhanced by the inclusion of the readings mentioned. 

I next want to add to classes 4 and 5 (Jan. 23 and 25). These classes delved into 

Chapter One. 
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"The Cult of True Womanhood" by Barbara Welter, as well as "The Female World of 

Love and Ritual" by Carroll Smith-Rosenberg. The class notes state that "Smith-

Rosenberg is writing about white, middle class women", and that "[t]his was a 

groundbreaking article in terms of sexuality, women and social systems, but ignored class 

and race." Additionally, Class 5 (Jan. 25, 2001) poses an interesting question regarding 

Welter's "Cult of True Womanhood." "Who is missing from Welter[']s analysis of true 

womanhood?" The class notes indicate that Welter "did not discuss women of lower 

social classes or women of different ethnic backgrounds." Furthermore in the class notes 

the students observed that "[true womanhood] was restricted to... white women from 

middle or upper class backgrounds." 1 think it is important to state that Smith-

Rosenberg's work- as well as, the "cult of true womanhood" discussion and analyses that 

ensued were restricted to able-bodied white women. Additionally, I want to note that the 

class notes indicate to me that these omissions of women with disabilities from the 

readings from the "cult of true womanhood" did not occur to the students as they 

discussed other omissions of class and race. Therefore, in order for the impact of this 

erasure to even enter the discussion, an additional reading is essential. 1 recommend a 
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reading from Rosemarie Garland Thomson^^". In chapter two, "Theorizing Disability; 

Feminist Theory, the Body, and the Disabled Figure", in the section "The Disabled Figure 

and the Ideology of Liberal Individualism; Emerson's Invalid and the Doctrine of Self-

Reliance" could serve to inform the student's about this omission.'-' I hope that the 

inclusion of some material about the '"American Ideal' posited by liberal 

individualism... [and ] the four interrelated ideological principles that inform this normate 

self.. self-government, self-determination, autonomy, and progress"^"' from a feminist 

Disability Studies perspective would further illuminate the context from which "the cult of 

true womanhood" emerged. 

Another theme discussed in class 5 (Jan. 25) appears through the question, "What 

is gender?". In the course section regarding historical construction of gender and 

relationships, there is a note that "infanticide[s] [are/were] mostly... female babies". An 

article by Ravaud and Stiker contains a section, "Exclusion through Elimination," that 

Rosemarie Garland Thomson, Extraordinary Bodies: Figuring Physical Disability in American 
Culture and Literature, (New York: Columbia U P, 1997). 

Thomson. 41-44. 

Thomson, 42. 
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merits consideration on this point^^®. The authors note that "[i]n Greco-Roman antiquity, 

the practice of exposing deformed infants" occurred. They also provide a brief argument 

as to why this happened. It is important to note that deformed babies and female babies 

often were seen in the same way. Thomson notes: 

Perhaps the founding association of femalencss 
with disability occurs in ...Aristotle's discourse 
of the normal and the abnormal, in which he 
refines the Platonic concept of antinomies so 
that bodily variety translates into hierarchies of 
the typical and the aberrant... Aristotle asserts... 
'[that t]he first beginning of this deviation is when 
a female is formed instead of a male.'.. .Aristotle 
affirms this connection of disabled and female 
bodies by stating that 'the female is as 
it were a deformed male' or—as it appears 
in other translations—'a mutilated male.''" 

The incorporation of these two pages from Thomson's text into this particular 

course section regarding historical construction of gender and relationships would provide 

the students with a deeper understanding of the comple.xity and historicity of the often 

Jean-Francois Ravaud and Henri-Jacques Stiker. "Inclusion/Exdusion; An Analysis of Historical 
and Cultural Meanings." Albrecht 490-512. To go to the specific section recommended, 502-3. 

Thomson 19-20. 
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incomprehensible negative attitudes towards women embedded in our cultures and lives. 

The class notes for this same class 5 (Jan, 25) indicate that the discussion extends 

to the gendered-division of labor. Women are ascribed roles of "homemaker, welfare 

cheat, [and] nurse." Again, I would want the students to examine the possibility that these 

roles are all tied to the able-bodied and heterosexual woman. The class notes indicate that 

the discussion for Class 5 (Jan. 25) involved a lot of input from the students, yet issues 

about "disability" did not enter the discussion. 

In further discussion in class 5, the students also noted that "[g]ender assign[s] 

social value and grants privilege... [mjovies and television [are] not representative of 

society... [and show] mostly beautiful, white, young men and women". Revisions would 

introduce the idea that these representations are also about the "able-bodied". The 

introduction of the following text from the "ugly laws", many of which were legalized in 

in Chicago in 1881, and in many other cities similar laws were passed from the late 1870's 

on and not rescinded until the late 20"' century'-". Here is the text of one example of these 

so-called "ugly laws" from Chicago law; 

Sue Schweik. Asst. Dean of Undergraduate Advising at UC Berkeley, College of Letters & Scicnce, 
e-mail, August 15, 2002. 
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"No person who is diseased, maimed, mutilated or in any 
way deformed so as to be an unsightly or disgusting object 
or improper person to be allowed in or on the public ways 
or other public places in this city, shall therein or thereon 
expose Himself [sic] to public view, under a penalty of not 
less than one dollar or more than fifty cents for each offense. 
[Chicago, 111., _Mun. Code_, Sections 36-34 (1966) 
(repealed 1974)].''^ 

The hard fact of the text from this example of these laws with the details about the 

timeline regarding the specifics the implementation of these laws is what I want 

included.'-"' 

In any discussion about what is beautiful, there must be an "ugly" which 

"beautiful" is not. I find it instmctive and important to reveal to students not only how far 

the media informs social structure and how these social/cultural narratives extend in order 

to maintain an idealized construct of "beauty", but additionally, to reveal how far the 

social/legal structure and associated narratives extend to "manage" what is not "beauty". 

The same social norms that inform women that "their beauty is defined by the size of their 

breasts" (class notes, class 5, Jan. 25), also pursues disabled individuals and their families. 

Ugly Laws, Archives On-line, Disability Studies in the Humanities Listserve. 

In addition, for supplemental reading, I recommend Kenny Fries, ed.. Staring Back: The Disability 
Experience from the Inside Out, (New York: Plume, 1997), because this book has the "more or less 
standard " version of the text of the "ugly laws", according to Susan Schweik. 
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The extraordinary level to which surgical interventions and procedures and 

physical/occupational therapies focus on enabling a disabled body to approach the 

"normal, able-bodied appearance" deserves attention in this section. This is not only 

because of the potential parallels between this medical/social focus on "normative 

appearance" and ''cosmetic" surgeries, but also because important discussion could ensue 

when the students examine these parallels. For example, the Harlan Hahn's article "Can 

Disability be Beauti&l"'^' needs to be included in this section, at least as an optional 

reading, as it explores this idea further. The class notes for class 5 (Jan. 25) end with the 

ideas that "gender prejudices are embedded in our society['s] whole social structure [, as a 

result] the way women feel about themselves and how they are treated by others are all 

affected by what we see in the mass media and what happens in our daily lives." The 

Harlan Hahn article also supports these ideas from a DS perspective. 

In Class 6 (Jan. 30), the students read some articles that were shared during their 

required attendance in the classroom (to differentiate from their "virtual" presence on­

line). The students were asked by the instructor "to consider the social constructs in place 

[in the context of the articles]; who[m] the audience was; how race, class.. .or women 

Harlan Hahn, "Can Disability Be Beautiful," Social Policy 18 3 (1988) 26-32. 
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were represented...." This consideration, needs to be expanded to consider how the 

binary ideas of ability/disability were also represented. This would benefit the students by 

informing their discussions, building on the suggestions regarding the inclusion of 

information on the "ugly laws" and the Hahn article. The student groups summarized one 

of the articles from Dr. McB ride's course, "The Story of an Ugly Girl", as "a fictional first 

person experience of a girl who was unattractive[, who] was treated as less than a 

woman... [thus] explor[ing] the ideology of women's roles... geared to an audience of 

women." As I posited under my revisions of Class 5, the introduction of students to the 

"ugly laws" and Hahn's article provides students with some Disability Studies perspectives 

to embolden their understanding and to provoke fiirther analysis by incorporating DS 

perspectives regarding what representations mattered to the society and "audience of 

women" contained within the social and political climates during the time the story was 

written. 

Class 7 (Feb. 1) also provides some opportunity for mild revision. This class 

discusses the Seneca Falls Declaration, inspired by Elizabeth Cady Stanton and then her 

subsequent introduction to Susan B. Anthony. Anthony, according to the notes posted for 

this class, "[b]elieves that women should have all human rights." The instructor could 
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pose the question, "What women were included by Anthony in the category of 

'women'?", thus encouraging the students to reflect on the concept of inclusion/exclusion. 

Also the students note that when arrested for voting, "Anthony is not allowed to be a 

witness in her own trial [because] she [is] declared 'incompetent' because she [is] female." 

This hearkens back to Class 5 and their discussion of "assigned gender roles". The 

introduction of the material suggested by my revisions at that time would inform the 

student discussion regarding Anthony's supposed incompetence. In addition, a selection 

from an article by Anita Silvers, would supplement this discussion significantly.'"'^ 

Although the whole article is interesting, the section, 3. Reprising women's historical 

oppression, is of particular interest. It deals with the legal denial of "equal protection 

under law" based on perceptions of "disability" and/or '"incompetence". These laws and 

the legal discourse that underpinned them were applied against the women in the suffragist 

movement. Dr. Silvers' writing identifies and clarifies the connections between these 

aspects of history, suffrage, disability and women's rights. Additionally, it would be 

interesting for the instructor to post to the course web site, along with the other notes 

Anita Silvers. "Reprising Women's Disability: Feminist Identity Strategy and Disability," originally 
from the Berkeley Women's Law Journal 13 1998. (FirstSearch © 1992-2003/ GenderWatch © 2003 
ProQuest Infonnation and Learning Company.) 
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posted to guide the student discussions, that it required the American's with Disabilities 

Act (ADA) of 1990 to allow for the enfranchisement of many persons with disabilities. 

Class 9 (Feb. 8) continues the discussion regarding voting rights. The article by 

Hazel Carby, "Slave and Mistress," reintroduces the ideology of "The Cult of True 

Womanhood" and the "racialization of gender." Although discussed in this class, this 

reading was actually assigned for Class 6 (Jan. 30). The class notes indicate that Carby 

asserted that "gender became racialized because the qualifiers for true womanhood, class, 

physical attributes, and purity... completely excluded black women of those times." 

Thomsom does some extensive writing on the "freakery" of the racialized body.'"'' 

Including Thomson's pertinent insights regarding the "freaking" of racialized bodies, like 

the "Hottentot Venus" would add to Carby's assertions.'" The "Hottentot Venus" was 

extremely popular, and introduces the intersection of race with disability and spectacle. 

Additionally, in this chapter, Thomson includes fifteen old photographic images' '', of 

Thomson, Extraordinary Bodies. 

Thomson, "From Freak to Specimen; 'The Hottentot Venus' and 'The Ugliest Woman in the 
World'." 70-78. 

Thomson, the images are not paginated, and can be found between pages 53-54. 
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which the first 12 are the most relevant. These images are from "freak shows", including 

the "Hottentot Venus", that, when included in this class, would provide text and 

visualizations that further support, expand and engage the students' discussion of Carby's 

arguments. In addition, this material about "ugliness" from the "freak shows" will inform 

their past reading and discussion of "The Story of an Ugly Girl.""^ 

Another useful addition to Class 9 (Feb. 8) also comes from Thomson's text. The 

selections include "The Maternal Benefactress and Her Disabled Sisters"'" and "The 

Disabled Figure as a Call for Justice: Harriet Beecher Stowe's Uncle Tom's Cahin"^^^ 

These would not only further enhance the social context for several course themes, 

specifically "the cult of true womanhood" and Carby's critique of the "abstract, 

disembodied self that constructed the nineteenth century "cultural ideal,"'''" but would 

also benefit the students understanding of the construction of motherhood and the tragic 

In Class 6 (Feb. 6), students begin "Essay One: Representations of Women in Nineteenth Century 
Media." Clearly. Thomson's work on "freak shows ' from 1835-1940 would also expand the possibilities 
for this essay. Therefore an alternative would be to incorporate these readings into Class 6 instead of Class 
9. 

Thomson 81-84. 

® Thomson S4-S8. 

Thomson, "Benevolent Maternalism and the Disabled Women in Stowe, Davis, and Phelps," 81-88. 
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appeal of the "disabled and heroic" body' "', Thomson's feminist Disability Studies 

perspectives regarding "freak shows" also supplements the examination of the 

"sympathetic" disabled figure, which is, as Thomson notes, "employ[ed]...in the 

sentimental tradition as essential rhetorical elements in their arguments for humanitarian 

social reform.'^'" Also, this work enhances students' comprehension of the "complex 

interconnections.. between liberal individualism and ... 'benevolent maternalism'... [and] 

ultimately dramatizes individualism's most vexing internal contradictions."^''^ Encouraging 

students to unveil the construction of social identities considered "natural", including the 

role of disability, whether exoticized, ignored or valorized is greatly enhanced when DS 

scholarship is incorporated. 

Also in Class 9 (Feb. 8) the students discussed the prominent public writings of Ida 

B. Wells regarding the spectacle of "public lynching" in the class notes. The students 

provided discussion examples of current "'public lynching'" in the "abuse of marginalized 

people [e.g.,] African[-]Americans, homosexuals, even [in the violence against] abortion 

' T h i s  a g a i n  w i l l  i m p a c t  o n  t h e i r  r e a d i n g  o f  " T h e  S t o r y  o f  a n  U g l y  G i r l  "  

Thomson S2. 

Thomson 82. 
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doctors." Since the students didn't mention the abuse of persons with disabilities, in order 

to remind the students that often women (and men) with disabilities remain so 

marginalized that the abuse that affects them remains invisible, forgotten, and 

unmentioned, including even a small segment elucidating this marginaiization is necessary. 

Writings from Dick Sobsey could add to this section'"*"'. The foreword'"" and the 

preface'"*^ touch on this "hidden" reality about the abuse of especially women with 

disabilities from two aspects. In the foreword. Mavis May, a woman with disabilities, 

experienced extensive abuse within institutional and "family" settings. With the help of an 

advocate, she writes briefly about her life experiences with abuse. In the preface, Sobsey 

summarizes the work of the text, but also makes efforts to identify and examine some of 

the specific problems facing people with disabilities who are abused. Specifically Dr. 

Sobsey tracks some of the development of "victim-blaming," noting some of the 

cultural/social narratives that support blaming the "disability" for the stressors that 

Dick Sobsey, Violence and Abuse in the Lives of People with Disabilities: The End of Silent 
Acceptance? (Baltimore: Paul H. Brooks Publishing, 1994). 

Sobsey. The Foreword: A Personal Story vii-ix. 

Sobsey xiii-xx. 
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frequently preceded the abuse.'"*'' Additionally, he includes a table of euphemisms used to 

decriminalize offenses committed against people with disabilities.''" As the title so aptly 

describes, he demonstrates how language is manipulated against people with disabilities. 

In this case, the author demonstrates how language usage, by legal and administrative 

authorities, further minimalizes and marginalizes the abuse experience of people with 

disabilities. Additionally, he defines some of the terms he uses in the text. This effort to 

clarify distinctions between usage of a particular word within this text and the misuse of 

the word to justify or neutralize the significance of violence or abuse for people with 

disabilities, e.g., the word "victim" relates to the continuing impact that language has upon 

us alP'. 

Class 24 (April 3) includes the readings by Anne Koedt, "The Myth of the Vaginal 

Orgasm""®, as well as the Combahee River Collective, "Black Feminist Statement.".\'^" 

Sobsey, "The Fallacies of Blaming the Victim" x\ i-.w ii. 

Sobsey, Table 1. Glossary of euphemisms used to decriminalize offenses committed against people 
with disabilities. xi.\. 

Also, refer back to Chapter Two in this thesis. 

Anne Koedt, "The Myth of the Vaginal Orgasm," (N. p: n. p., 1970) N. pag. Available on-line. 
http;//w.\vv.cwlulierstoiy.com/C\VTU Archive/vagi nalmvth.html. 

Combahee Ris er Collective, "'Black Feminist Statement," Capitalist Patriarchy and the Case for 
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What would be important here would be readings about sexuality and disability. Looking 

at writings on disability and sexuality, a significant British text on these issues would be 

relevant to this class. Tom Shakespeare, a prominent DS scholar, along with Kath 

Gillespie-Sells and Dominic Daies, edited a book that would introduce DS material that 

contradicts the expected, speaks from the margins and asserts that reality is not as it has 

been construed regarding stereotypes of sexuality in the context of disability from a 

multitude of perspectives. The specific articles for inclusion in the course reflect on the 

"asexual" construction of disability in social and economic practices. 

Unit Three of this course, with its focus on "Third Wave and Post-Feminism", 

would benefit from the inclusion of material from various authors on both the importance 

of a Disability Studies perspective and how significantly feminism figures into their 

analysis and writings. Additionally, since much of Disability Studies analysis also reflects 

Socialist Feminism (1974). Available on-line at http://home.att.net/~celesten/2w_bibl.htrnl (Source 
Works of the Second Wave of Feminism. Berkeley: International Archives of the Second Wave of 
Feminism, 2003). 

Tom Shakespeare. Kath Gillespie-Sells. and Dominic Daies, eds., The Sexual Politics of Disability, 
(London: Cassell. 1996). The two sections suggested for inclusion are "Sexuality as Absence" 3-9 and 

"Disabled People as Asexual" 9-11. 
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the British development of the "social theory of disability", it would be important to 

include a writings on the "social model of disability", as well as acknowledging the 

feminist roots of many DS scholars. In addition, introducing some of the vibrant feminist 

DS work would further support the idea that feminism grows and expands within 

developing cultural realities and generations, that it is not "past. For example, in Class 30, 

the students read an article by Budeon and Currie, "From Feminism to Postfeminism," 1 

would include Susan Wendell on "The Social Construction of Disability.This provides 

a basic foundation describing the importance of the shift from a "medical model of 

disability" to the "social model of disability." In addition, Thomas provides significant and 

comprehensive analyses of feminist interconnectedness and disconnectedness with/from 

disability, including the gendered bias within some DS literature.^" Chapters four and six 

both contribute to structuring a strong foundational comprehension of core issues that 

Susan Wendell. "The Social Construction of Disability," The Rejected Body: Feminist Philosophical 
Reflections on Disability, (New York: Routlcdge, 1996) 35-56. This is also included in Dr. Kellermeier's 
Introductory to Women's Studies course, although he takes the course version from another source. See 
this chapter. 

Carol Thomas. Female Forms: Experiencing and Understanding Disability, (Buckingham: Open U 
P, 1999). 
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feminist DS scholars and activists discuss, analyze, argue and examine.'" I am more 

concerned with informing the students of the various approaches to analysis within the 

feminist DS scholarship, rather than placing one analytic approach more prominently 

above others. The insights provided by "the social construction of disability" are a notable 

exception to this standard, in that it is generally presented uncritically. 1 selected the work 

of Thomas on this topic because she also includes arguments criticizing the limitations of 

this "social-construction" viewpoint on disability. She also includes commentary regarding 

the expansion of analysis within feminist scholarship, presenting it as on parallel trajectory 

to the problems with the initial theories on the "social construction of disability." I do not 

always agree with the way she defends her viewpoint, but find the selected pieces 

important because they contribute to the understanding that feminist theories and feminist 

viewpoints develop over time and cultural context. In other words, feminism isn't "used 

up" as an effective lens to (re)examine any aspect societies; past, present or future. 

An alternative selection to the preceding selections can be found in a book 

Thomas, "Disability and Feminist Perspectives: The Personal and the Political," 65-83 and 
"Wherein Lies the Difference?" 101-120. 
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published more recently, also written by Thomas'In some ways this article works more 

effectively for the introductory class because it presents more of an overview of the 

development of the "social constniction of disability." The limitations are that it does not 

delve into feminist DS scholarship with as much detail the previous selections do. In 

addition, the viewpoints are generally British'-^. 

Thomas. "Disability Theory: Key Ideas, Issue and Thinkers," Disability Studies Today, ed. Colin 

Barnes, Michael Oliver and Len Barton (Maiden, MA; Polity P. 2002). 

Actually, that is a strong limitation of several of the texts. 
greater selection of collected works from the US. 

.they are British not US. I look forward to 
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GENERAL REllSIONS TO THE REMAINING TWO SYLLABI 

To accomplish these revisions to the syllabi from the courses offered at SUNY 

Plattsburgh by Dr. John Kellermeier and at Iowa State University by Dr. Jacquelyn Litt, I 

will review course organization and themes. I will suggest revisions based on that review. 

Additionally, I will suggest revisions in the web-based aspects of their courses contained 

within the syllabi. 

I contacted Dr. Litt and Dr. Kellermeier to inform them of this project. Dr. Karen 

Kessel, from Iowa State, contacted me about the course originally taught by Dr. Litt via 

personal e-mail. The core faculty at Iowa State's Women's Studies Department plans 

revisions of the introductory level courses, based on their current priorities to 

"incorporat[e] more of a global perspective on women's issues.'" In this same e-mail, Dr. 

Kessel notes, "[I]t is still a balancing act right now in terms of fitting everything into the 

semester," although she and the core faculty "would enjoy hearing [my] input on resources 

and activities for including more discussion of able-bodiedness and the physically-

challenged, etc. as another dimension in covering the matrices of oppression (class. 

Dr. Karen Kessel. e-mail, September, 2002. 
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gender, race, age, etc.''®" Linton notes that the concerns regarding "the inclusion of 

disability studies in that constellation [of multiculturalism and diversity];.,. [making] the 

diversity agenda too inclusive [with a subsequent] loss of potency if the category is too 

elastic."^ While Linton agrees that these concerns are important to engage with 

discussion, query and argumentation, all too often the discussion does not even begin. 

Thus "disability" and DS scholarship cannot even receive effective evaluation as to how it 

can contribute to the issues, concerns, and curriculum. 

Thus, feminist perspectives on disability continue to remain invisible. Again citing 

Dr. Kessel's comments, "[e]ventually, we will return to issues such as those you mention. 

It is still a balancing act right now in terms of fitting everything into the semester.'®®" The 

pressures exerted by the limitations of the semester and the amounts of important 

information instructors desire to include, make this project more vital. Whose voices and 

what scholarship merits incorporation into introductory level women's studies courses? 

Kessel. e-mail. Her e-mail to me reminds nic that curriculum development continues within 
women's studies departments, and that syllabi and courses continue to receive revising and restructuring, 
reflecting the vivacity of recent scholarship from various perspectives, 

Sirni Linton, Claiming Disability: Knowledge and Identity (New York: New York UP, 1998) 90. 

Kessel, e-mail. 
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This thesis also addresses these questions with specific material, web links and 

suggestions, based on the author's assumption that Disability Studies, especially feminist 

DS scholarship merits incorporation. 
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THEhiES 

Although Dr. McBride's course follows a historical trajectory of the development 

of feminism and feminist issues, the revisions I suggested can be grouped according to the 

following themes; 

1. disability, ethics, and reproductive rights 

2. language and meaning: making "disability" 

3. beauty, ugliness and the social value of the "whole" body 

4. disability rights/human rights 

5. sexuality 

6. transforming society; the social model of disability. 

In contrast. Dr. Kellermeier and Dr. Litt organized their courses using a thematic 

structure, lending themselves to a somewhat different model for revision. At the same 

time, they are conducive to revisions using many of the themes identified for McBride's 

course. The rest of this chapter I devote to my suggested revisions for the courses 

developed by Kellermeier and Litt (now taught by Dr. Kessel), responding to their course 

themes. 

These are the themes from Dr. Litt's course: 



1. Introduction: What is Women's Studies? 
2. Gender as a Social System 
3- Identities and Social Locations 
4. Families and Households 
5. Women and the Global Economy 
6. Women and Work in the US 
7. Women, Work, & Development in the Third World 
8. Outrageous Acts Assignment 
9. Violence Against Women 
10. Women's Bodies 
11. The Colonized Body 
12. Sexuality 
13. Women's Health and Reproduction 
14. Wrapping it up. 

Dr. Kellermeier composed his course under the following themes; 

1. Women's Studies; Perspectives and Practices 
What is Women's Studies? 

2. Learning Gender in a Diverse Society 
3. Systems of Privilege and Inequality in Women's Lives 
4. Women's Work Inside and Outside the Home 
5. State, Law, and Social Policy 
6. Sex, Power, and Intimacy 
7. Resisting Violence Against Women 
8. Inscribing Gender on the Body 
9. Health and Reproductive Rights 
10. Family Systems, Family Lives 
11. Women Confronting and Creating Culture 
12. Women and Music 

13. Religion and Spirituality in Women's Lives 

14. Activism, Change, and Feminist Futures. 
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The thematic similarities between the two courses make it possible to coordinate 

recommendations for both of these courses. 

Dr. Kellermeier incorporates two pieces of Disability Studies scholarship, one 

under "Systems of Privilege and Inequality in Women's Lives" (week 2), the other under 

"Activism, Change, and Feminist Futures" (final week). In the former is the article "The 

Social Construction of Disability^®'" and the latter is the article "From Personal Tragedy to 

Group Consciousness: The Movement for Disability Rights.'^"" I want to acknowledge 

that this is one of the very few introductory level women's studies courses from my initial 

research that already incorporates some feminist DS scholarship'®"'. Nevertheless, I 

recommend additional readings for this course. 

Considering the work from Chapter Two of this thesis, I recommend some 

Wendell, Shaw and Lee N. pag. Wendell is a feminist philosopher, who engaged in feminist DS 
work later in her career. 

Schncider. N. first name, "From Personal Tragedy to Group Consciousness: The Movement for 
Disability Rights," N. title ( N. p.: N. pub., N. d) N. pag., Dr. John Kellermeier, Course Syllabus 
Introduction to Women's Studies. SUNY Plattsburgh, 1991, 2001. I have not located any further citation 
for this article, not even the author's first name. Per my discussion with Dr. Kennedy, my committer 
chair, I use the syllabus as citation. I have not received a response from Dr. Kellermeier regarding 
standard citation for this article. 

I revised Dr. McBride's course using this article by Susan Wendell, "The Social Construction of 

Disability." 
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revisions intending to fill significant gaps and omissions regarding not only the lived 

realities of people with disabilities, but also in how the construction of "disability" impacts 

on every aspect of reality, especially drawing on feminist DS scholarship'^'. By no means 

are these considered by me to be exhaustive, exclusive or even conclusive 

recommendations. Rather 1 seek to provide a guide for us all in order to start the 

incorporation of this important and growing scholarship into feminist pedagogy and 

women's studies curriculum. Although initially this project focuses on introductory 

women's studies courses, I intend the project of revision and incorporation to extend to 

many more courses and departments within the academy. 

I start with "2. Gender as a Social System", (Dr. Litt) and "2. Learning Gender in a 

Diverse Society" and/or "8. Inscribing Gender on the Body" (Dr Kellermeier). Deutsch 

and Nussbaum provide an powerful introduction to the ways that female bodies have been 

conflated with disabled bodies, and therefore "become defective" in contrast to the male 

body as "ideal." In addition, they provide an intersection of this conflation with "the goal 

Feminist DS and DS scholarship in general olTers perspectives, analysis, theory and critiques that 
work in multiple disciplines, not only within feminism. At the same time, I do want to emphasize that 
feminist DS scholarship intends to impact on feminism(s) and feminist theories as well. 
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for rehabilitation of the disabled body [to become 'whole'].Supplementing the 

feminist readings on gender construction with this reading would introduce the students to 

key ideas that would enable them to begin to question just how '"defective" people with 

disabilities really are. One of the resistances professors of DS studies report is that 

students generally tend to view individuals with disabilities as heroic and separate from the 

social structures they "transcend". One of the difficulties encountered by women's studies 

professors in teaching about the construction of gender, is to encourage students to think 

about gender beyond the biologies of "sex"'®®. Introducing students to the underpinnings 

of the ways that categories of people (e.g., "women" and "men") and the activities with 

which they engage are valued and devalued, would be greatly enhanced with the additional 

insights into the conflation of "defects" with devalued roles, categories and marginalized 

people. 

Next I go to sections "3. Identities and Social Locations" (Dr. Litt) and 

Helen Deutsch and Felicity Nussbaum, Introduction, "Defects": Engendering the Modern Body 
fAnn Arbor: The U of Michigan P, 2000) 1-28. 

The scholarship from transsexualitransgendered perspectives, as well as the ideas about "gender as 
performance " (referencing Judith Butler, among others) has argued that what constitutes biological sex 
remains slippery and permeable, rather than solid, fixed and unchanging. 
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"3. Systems of Privilege and Inequality in Women's Lives" (Dr Kellermeier). In this 

section I would add Susan Wendell's article "The Social Construction of Disability"'", but 

only to Dr. Litt's course. Dr. Kellermeier already requires this feminist DS scholarship in 

his course. Since I have discussed this article previously, I would only like to add that 

many people with disabilities find that all other aspects of their identity collapse into 

invisibility when they enter public spaces'®. Wendell's article discusses the impact of this 

experience upon the lived realities of people with disabilities, with particular implications 

for women. 

Next I look at sections "4. Families and Households" (Dr. Litt), "6. Women and 

Work in the US" (Dr. Litt), "4. Women's Work Inside and Outside the Home" (Dr. 

Kellermeier), and "10. Family Systems, Family Lives" (Dr. Kellermeier). In "6." from Dr. 

Litt's course and in "4." from Dr. Kellermeier's, I would add three chapters from Marta 

See footnotes 71. 116, and 152. 

Tliis seems especially evident when the impairments are more visibly obvious, e.g., using a 
wheelchair for mobility, using a working dog or a cane to assist with mobility when visually impaired, etc. 
This is similar to the way "race" is apparent when skin color is dark or specific facial features are present. 
There are arguments from women of color contesting Judith Butler's theories that all identities are 
performed, and soiltehow "float" above lived realities. DS tlieory also contests Butler's theories, 
acknowledging that there is materiality to the body that isn't necessarily "performance". See Thomas, 
Mairs, Morris and Thomson as well. 
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Russell"'''. "The Economic Straitjacket" examines and identifies the bind that people with 

disabilities must negotiate in order to receive services and medical support that they may 

require, including the forced poverty this entails'™. "From Tiny Tim to Jerry Lewis: 

Charity and Economic Rights on a Collision Course" looks at some of the charitable 

funding sources and the problems disability activists find with the construction of the 

"disabled person"' within charity drives'^'. "The Final (Profitable) Solution: Modern 

Institutionalization and the Commodification of Disability" examines more recent shifts 

regarding the Independent Living Movement and the commodification of services to 

people with disabilities, again critiquing the apparent "independence" such services 

actually provide'In addition Russell examines how a "corporate-centered economy" 

benefits from more institutionalized settings to serve people with disabilities in contrast 

with independent living arrangements. Although Russell does not specifically address 

Marta Russell. Beyond Ramps: Disability at the End of the Social Contract: A Warning from an 
Uppity Crip (Monroe. MA: Common Courage P, 1998). 

Russell. 69-84 

Russell. 85-95. 

Russell 96-108. See my preface, regarding my own foster daughters, in this thesis. 
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issues about women with disabilities, the courses have adequate selections that reflect the 

degree to which women are viewed as caregivers, therefore, most likely to take 

employment in the service industry that serves people with disabilities. 

The complex weave of women as caregivers, workers, mothers and issue of 

dependency can be addressed by adding a section from Hillyer'^^. In Dr. Litt's course this 

selection could be added in "4, Families and Households", while in Dr. Kellermeier's 

course incorporating this selection into "10. Family Systems, Family Lives" would be 

effective. In particular, "Caregivers and Difference," addresses some of these issues in 

ways that are cogent and appropriate to an introductory course'^"'. Drawing on the power 

from the "personal is political" strategies of the women's movement and early feminist 

theorizing, she examines and devises theory drawing on her experiences as 

"woman/mother/caregiver" to Jennifer, her daughter with disabilities. She confronts the 

contradictions inherent in the "role conditioning" women receive to be nurturing and her 

daughter real need to receive care. She examines, from a DS perspective, the 

institutionalized roles within our culture that make women into caregivers, as well the 

Barbara Hillyer. Feminism and Disability (Norman, OK. U Okalahoma P, 1993), 

Hillyer 176-192. 
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marginalization, isolation and bumout women who are caregivers experience I believe 

these selections would enhance understanding of women's work and family roles, both in 

the home and in public spheres. In addition, in "6." from Dr. Litt's course and "4." from 

Dr. Kellermeier's course, I would add an article by Ayesha Vernon, " A Stranger in Many 

Camps: The Experience of Disabled Black and Ethnic Minority Women"This article 

examines both the limited educational (in particular the focus on vocational, rather than 

academic education) opportunities and limited opportunities to achieve employment 

experienced by black and ethnic minority women. While it is accurate that information 

regarding employment for women of color is now included in introductory women's 

studies courses, the added dimension of disability is neglected. This article adds to the 

growing body of knowledge meant to close those gaps in our understanding of the 

multiplicity of issues affecting women of color. 

In revising sections "9. Violence Against Women" (Dr. Litt) and "7. Resisting 

Violence Against Women" (Dr Kellermeier) 1 would use the same book I used in Dr. 

McBride's course. To reiterate, I refer to "The Foreword: A Personal Story" and the 

^ Please note that this work was fonnulated and published early in the development of DS work, i.e.. 

from 1984-1993. 
Collected in Jenny Morris, ed. Encounters with Strangers: Feminism and Disability, 48-68. 
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preface'^'. These particular writings both introduce a personal narrative, in the case of the 

foreword, and language issues. Specifically, the preface explores the ways legal language 

minimizes the severity of violence against people with disabilities. Also included in this 

section is an expansion of the familiar "domestic violence cycle". The way this cycle is 

usually viewed does not identify if the violence perpetrated results in disability. In contrast, 

this version demonstrates the connection between domestic violence, disability, and the 

domestic violence cycle, suggesting that the resulting disability increases the individual's 

likelihood that they will be hurt again. The addition of this information will greatly expand 

understanding of the complexities women in domestic violence situations face, including 

an increased understanding of the problems encountered if they want to leave. 

"10. Women's Bodies" and "11. The Colonized Body" (Dr. Litt) would benefit 

from revision to incorporate an article by Nomy Lamm'^^. She introduces her article in 

this way: "Let the Delta Burke's of the world break stereotypes by being corporate 

seductresses. I say: 'Fine, I accept that I am a fat, sleazy, one-legged, anarchistic dyke. 

See footnotes 144 and 145. 

Nomy Lamm, "'Fishnets, Feather Boas and Fat," ed. Ophira Edut, Adios. Barbie: Young Women 
Write about Body Image and Identity (Seattle: Seal P, 1998) 78-87. 
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and I'm a total hottie.'" I think that this article explores aspect of disability not yet 

explored to any extent by my suggestions, i.e., issues about body size and body fat, as well 

as writings from "third wave" feminists in the field of DS. In addition, I advise 

incorporation of Thomson'^"^. I would also include the photographic images text, as I did 

in my revisions of Dr. McB ride's course'^". 

The next sections I revise are "12. Sexuality" (Dr. Litt) and "6. Sex, Power, and 

Intimacy" (Dr. Kellermeier). The two sections suggested for inclusion, "Sexuality as 

Absence" (3-9) and "Disabled People as Asexual" (9-11) are in the "Introduction" from 

The Sexual Politics of Disability: Untold Desires. These selections are also suggested 

for Dr. McB ride's course. I also suggest the inclusion of an article by Eli Clare.'" Clare's 

article would fit very well into Dr. Kellermeier's course because of the "intimacy" 

component of this particular section. The author writes from her personal perspective. 

' T h o m s o n  7 0 - 7 8 . 1  a l s o  i n c o r p o r a t e  t h e s e  s e l e c t i o n s  i n t o  D r .  M c B r i d e ' s  c o u r s e .  

See footnotes 134 and 135. 

Shakespeare, Tom, Kath Gillcspie-Sells, and Dominic Dales, eds. London; Cassell, 1996, 3-11. 

Eli Clare, "Flirting With You: Some Notes on Isolation and Connection." eds., Victoria A. 
Brownvvorth and Susan RafTo. Restricted Access: Lesbians on Disability ( Seattle: Seal P, 1999) 127-35. 
Another article in the same text and written by Nomy Lamm, "Private Dancer: Evolution of a Freak" 152-
161, is also interesting. She writes about her own experiences in the sex industry. 
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examining arguments about eugenics, abortion and choice, political activism, lived 

experience as "disabled", "passing/outing" issues as "lesbian" and/or as "disabled," as well 

as the complexity of trust and intimacy as mediated through these experiences. 

Incorporation of this article would add to the vibrant readings already required by Dr. 

Keliermeier and Dr. Litt. 

Next I revise "13. Women's Health and Reproduction" (Dr. Litt) and "9. 

Health and Reproductive Rights" (Dr. Keliermeier). In these sections I would include 

Karen Schneiderman's article'^^ as well as Reyna Rapp's article I discuss the reasons 

for incorporation of these two articles in the section on my revisions of Dr. McBride's 

course, so I won't reiterate those reasons here. Suffice it to say that 1 believe that these 

articles would work well in introductory women's studies courses in general, because they 

introduce insights and arguments that are not yet included in most introductory women's 

studies courses. 

The final course sections for required reading revisions (although I still have web-

183 

Karen Schneidennan, "Disabled Women Need Choice. Too," Sojourner: The Women's Forum. 15, 
Issue 4 (1989), 6. As this article is also available on-line, see References and URLography in this thesis. 

See footnote 119. 
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usage revisions to offer) are "14. Wrapping it up" (Dr. Litt) and "14. Activism, Change, 

and Feminist Futures" (Dr Kellermeier). I do not feel Dr. Kellermeier's course needs 

further revision. As stated previously, Dr Kellermeier does include an article on disability 

rights already. 

Since Dr. Kessel is also concerned with global feminism(s)'^\ I would revise the 

final segment of Dr. Litt's course by incorporating an article by Chris Holden and Peter 

Beresford""\ In the first article, "Globalization and Disability," the authors examine 

arguments in the social sciences regarding globalization and the possible impacts "for 

disabled people and their organizations", as well as social policy debates regarding 

"changes in the world market on the welfare state." For instance, as Holden and 

Beresford note, while the often-stated intention of "globalization" is that "no one be left 

behind", at the same time the gaps between "rich and poor has grown greater." As Marta 

Dr. Kessel now teaches this course, although I revised the syllabi as it e.xisted when I did that 
research. I discuss this earlier in this chapter, as well as noting her interest in global issues, as found in a 
personal e-mail to me from Dr. Karen Kessel in September, 2002. 

Chris Holden and Peter Beresford, "Globalization and Disability." Disability Studies Today, eds. 
Colin Barnes, Mike Oliver, and Len Barton (Maiden, MA; Polity P. Blackwell, 2002) 190-209. 
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Russell noted in her book'®', selected for revision of an earlier section of these courses, the 

trend toward commodification of disability services from a corporate-based economy does 

not really lend itself to fulfilling the real needs of people with disabilities. Holden and 

Beresford have similar concerns with the "globalization" trends and the problems that 

stem from "standardization" of care. This impacts not only on who qualifies for care, but 

also upon how and in what settings care is delivered, as well as who qualifies to deliver 

care. The authors examine the impact on care for the aging, as well as for people with 

disabilities at other life stages. In addition they examine the labor market in the context of 

globalization, and the impact education has on employment opportunities. Since people 

with disabilities still lag behind other marginalized groups in terms of access to education, 

especially higher education, they also fall behind in employment opportunities. They 

examine how social policies also impact upon opportunities in the future from the 

perspective of increased globalization of economies in world markets. This selection 

would not only build on previous revisions, but offer insights into the multiple ways 

viewing globalization idealistically, e.g., as offering opportunities for "all humanity" to 

' In "6. Women and Work in the US" (Dr. Litt) and in "4. Women's Work Inside and Outside the 
Home" (Dr. Kellernieier), I suggested chapters from Beyond Ramps: Disability at the End of the Social 
Contract: A Warning from an Uppity Crip. In this case I am referring to Chapter 8 (96-108), 'The Final 
(Profitable) Solution; Modern Institutionalization and the Commodification of Disability," 


