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ABSTRACT

The purpose of this study was to investigate whether self-esteem increases
when youth are given the opportunity to learn more about themselves through
increased awareness of their ethnic identity. The study investigated the impact
of the Anytown program on ethnic identity and self-esteem among adolescents
who participated in the Anytown program.
Two instruments were used for the study: the Multigroup Ethnic Identity
Measure (1992) and the Rosenberg Self-Esteem Scale (1965).

The first

hypothesis, that ethnic identity will increase when youth are given the opportunity
to learn more about themselves through increased awareness of their ethnic
identity was supported by the results. Statistical significance at the .01 level was
determined for the Multigroup Ethnic identity Measure; the ethnic identity scale;
and the sub-scales of affirmation and belonging, ethnic identity achievement,
and other-group orientation.

The second hypothesis, that self-esteem would

increase as ethnic identity increased, was not supported.
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CHAPTER

1

INTRODUCTION

Imagine!
Platanos simmer in oil in Mama's sarten.
Pasteliilos cool on an open window sill. Arroz con gandules steams
on the stove. Abuelita and Mama prepare the sweet coquito for the
family gathering. Abuelo and Papa ponder their strategies in a
game of dominoes while the phonograph purrs with the golden
voice of Tito Rodriguez. Tio talks to all of the primos about life on
the island -- how he joined the parrandas at Christmas, danced to
salsa at los patronales and slept on his hamaca on warm, breezy
evenings. What could be closer to heaven? These sights, sounds
and smells are a few of the memories that are so much a part of
me, and yet, they are shared by many Latinos. This memory is
only a snapshot of the rituals and symbols that unite my Latino
family to a common cultural heritage and the entire Latino
community.
Observing the traditional Latino celebrations and practicing
the established rituals unite me and my family to a larger group
who shares a similar history and language. The feeling of unity, or
encouragement and security teaches me that I am accepted and
valued. The bond forged between friends who share similar notions
about life is an anchor in good and bad times. Our strong religious
ties to the Church offer support and help us comfort each other.
Our language, religion and customs make my Latino community
unique in a "one size fits all" world.
Being a Latino youth today carries with it a special
importance. As the pressure to blend into contemporary American
life mounts, young Latinos like me are in danger of losing touch
with their heritage. At stake are the unique music and dance, the
delicious foods, the religious holidays and family celebrations.
Most of all, young Latinos are in danger of losing their native
language, the essence of all culture. Our cultural heritage is the
most precious gift of our ancestors. Denying it or losing it is the
ultimate betrayal.
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As I look to the future, I hope to see more respected fathers
and uncles passing on their stories and our history to the next
generation. Our tales will not be of the exotic, faraway places
known to my uncle, but of the many simple and gentle Latino
communities here in the United States. The Latino cultural heritage
can survive the move to this country. It is too important to be
forgotten (Boria, 1993) (Appendix A).
It would be presumptuous to assume that all minority youth possess the
strong ethnic identity and self-esteem that Luis Boria (1993) described in his
essay.

Yet, how does an adolescent, any adolescent, develop these traits?

Phinney (1992) stated "it is clear that all groups have a unique history, traditions
and values; yet the concept of a group identity, that is, a sense of identification
with, or belonging to, one's own group, is common to all human beings" (p. 158).
Adolescence
Adolescence has been described as beginning with a physiological
change and ending with sociological acceptance.

It is the period between

childhood and adulthood. Experts have commented on adolescence in various
ways.

Stanley Hall, considered to be the father of adolescent psychology,

defined adolescence as a period of "storm and stress" (Manaster, 1977), but
current research suggests that adolescence is not a time of emotional upheaval
and turmoil as has been suggested. "Erikson noted that Adolescence is a period
of rapid change -- physical, physiological, and social; a time when all sameness
and continuities relied on earlier are more or less questioned again" (Manaster,
1977, p. 4). Erikson also suggested that the period of adolescence is one in
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which the individual struggles to achieve an identity.

Failure to establish an

identity results in identity diffusion.
Alfred Adler (Manaster, 1977) saw life as striving to achieve five life tasks
beginning in early adolescence and continuing until death. These life task are
love and sex, work and school, friends and community (society), self, and the
meaning of life (existential task). "These tasks give us a framework for looking
at the manner in which one copes with the environment -- from the internal
environment (self), to the most external environment (self and the universe)"
(Manaster, 1977, p. 13).
Muuss (1988) stated that in adolescence, youth learn to cope with identity
issues.

As changing life roles occur, the degree of success in overcoming

changing roles is dependent on how well the adolescent identity crisis is
mastered.
Seif-Esteem
Rosenberg (1965) stated that adolescents are constantly working on their
self-esteem, either negatively or positively. They are
the observer and the observed, the judge and the judged, the evaluator
and the evaluated. Since the self is probably the most important thing in
the world to him, the question of what he is like and how he feels about
himself engrosses him deeply, (p. vii)

In Toward a State of Esteem (California Task Force to Promote SelfEsteem and Personal and Social Responsibility, 1990), the authors stated,
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Every person is uniquely significant, simply because the precious and
mysterious gift of life as a human being has been given. This is an
inherent value which no adversary or adversity can take away. This sense
of innate worth is reinforced when each individual's unique abilities are
recognized, developed, and used to enrich our society. The more we
recognize, explore, and develop these abilities, the more we appreciate
our own worth and importance, (p. 19)
Among minority youth, self-esteem has not been found to differ from nonminority youth; however, "Concern remains that the failure of minority adolescents
to deal with their ethnicity could have negative implications such as poor selfimage or a sense of alienation" (Phinney, 1989, p. 38).
Ethnic Identity
Phinney (1989) defined ethnic identity achievement as corresponding to
acceptance and internalizing one's ethnicity.

Tajfel (cited by Phinney, 1989)

stated, "Across all groups, an achieved ethnic identity is characterized by a clear,
confident acceptance of oneself as a member of a minority group, replacing the
negative self-image" (p. 38).

Tajfel added "that membership in a disparaged

minority group can create psychological conflict; minority group members are
forced with a choice of accepting the negative views of society toward their group
or rejecting them in a search of their own identity" (Phinney, 1989, p. 34).
Therefore, the importance of knowing about ethnic identity and self-esteem
among adolescents is about fitting in and belonging, by validating who you are,
for what you are, and being accepted.
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Purpose of Study
The purpose of this study was to investigate whether self-esteem increases
when youth are given the opportunity to learn more about themselves through
increased awareness of their ethnic identity. This study investigated the impact
of the Anytown, U.S.A. program on ethnic identity and self-esteem among
adolescents who were given the opportunity to strengthen or validate their ethnic
identity. By understanding the effects of ethnic identity on self-esteem, those
who counsel minority youth may be able to assist them by addressing and
acknowledging the youth's ethnic identity and cultural background.
Hypotheses
The research hypotheses tested in this study were
1.

There will be an increase (p < .05) in the ethnic identity rating of
adolescents attending an Anytown camp as measured by the
Multigroup Ethnic Identity Measure (1992).

2.

There will be an increase in the self-esteem rating of adolescents
attending an Anytown camp as measured by the Rosenberg SelfEsteem Scale (1965).
Definitions

Because of their use throughout the study, clarification is provided for the
following terms:
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Adolescent:. For this study, adolescents are youths entering their senior,
junior or sophomore year of high school.
Anvtown. A human relations, leadership camp sponsored by the National
Conference of Christians and Jews (NCCJ) (Appendix B).
Ethnic Identity refers to one's sense of belonging to an ethnic group and
the part of one's thinking perceptions, feeling and behavior that result from
ethnic group membership (Phinney & Rotheram, 1987a) as measured by
the Multigroup Ethnic Identity Measure.
Majority:

Youths who declared themselves as belonging to the

Caucasian/white race and are non-Hispanic and non-Jewish.
Minority:

Youths who declared themselves as belonging to any of the

following groups: American Indian, African American, Asian, Hispanic,
Jewish, and multiracial or biracial.
Self-Esteem: Appreciating one's worth and importance and having the
character to be accountable for myself and to act responsibly toward
others (California Task Force, 1990) as measured by the Rosenberg (1965)
Self-Esteem Scale.
Youth: For this study youth and adolescent will be used interchangeably.

16

Assumptions
The validity of this study depends upon the following assumptions:
1.

The adolescents who volunteered to participate in this study
provided honest responses on the questionnaires.

2.

The Rosenberg (1965) Self-Esteem Scale is a reliable and valid
measure of self-esteem.

3.

The Multigroup Ethnic Identity Measure: A New Scale for Use With
Diverse Groups (1992) is a reliable and valid measure of ethnic
identity.

4.

The sample was representative of adolescents attending the
Anytown Camp program.
Limitations

The limitations of the findings and the study itself require consideration in
the following areas:
1.

The sample was limited to a specific population in Arizona;
therefore, the results of this study may not be generalized to other
adolescents.

2.

The size of the sample was limited to volunteers.

3.

The representative sample may be jeopardized by the ethical
standards requiring parental and adolescent permission.

4.

The study relied on the honest response of the participants.
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5.

The success of the Anytown program is dependent on the staff
following the Anytown program curriculum
Summary

This chapter presented the introduction for the study of ethnic identity and
self-esteem among adolescents. Topics that were introduced were adolescents,
self-esteem, and ethnic identity. Chapter 2 presents the historical literature and
the findings of prior research on adolescents, self-esteem, and ethnic identity.
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CHAPTER
REVIEW

OF

THE

2
LITERATURE

This chapter presents the literature review of adolescent development, selfesteem, and ethnic identity. Literature discussing the correlation between selfesteem and ethnic identity is also reviewed.
Adolescence
Hopkins (1983) defined adolescence as "a period between childhood and
adulthood. It is a period when much personal growth takes place; and it is this
growth -- physical, psychological and social -- that gives the period its special
place within the field of developmental psychology" (p. 2).

Adolescence is

usually considered to begin at puberty which includes rapid growth of the body
including all the organs, maturation of primary sex characteristics, and the
development of secondary sex characteristics.

Adolescence begins with a

physical change; its ending point is the achievement of adulthood. This point is
difficult to define but generally would coincide with the assumption of adult roles
such as marriage and having a job.

For some individuals, adolescence is

prolonged while they seek higher education and postpone marriage.
Hopkins (1983) also listed three common issues that all adolescents in
Western society confront and achieve to some extent or another. The first issue
is the establishment of an identity, that is, the perception of oneself as having
continuity and sameness despite changes in physical appearance and life
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situation. The second issue is establishment of autonomy and independence
from parents.

This occurs when the individual is no longer dependent

psychologically on parents. The final issue is decision making about life goals,
primarily vocational goals. These goals are influenced by social class, race, and
physical attractiveness.
Adolescent Development
The concept of adolescence is thought to be a 20th century invention;
however, Plato and Aristotle made references to stereotypic behaviors of
adolescence (Petersen, 1988).

Early theorists such as Stanley Hall and Anna

Freud {Petersen, 1988) described the adolescent period as turbulent and
characterized this turmoil as a necessary aspect of adolescent development.
Current thinking disputes these early theories.

Subsequent research on

adolescence included Piaget's work on cognitive development, which involves
the development of abstract reasoning during adolescence (Petersen, 1988).
Erikson's (1968) psychosocial theory stressed the attainment of an ego identity,
and the identity crisis becomes the outstanding characteristic of adolescence
(Muuss, 1988).
Erikson's Psychosocial Theory
Erik Erikson (1968) a follower of Freud's psychoanalytic theory, developed
his own theory which encompassed the social aspects of development. One of
the premises of Erikson's psychosocial theory is identity formation. To explain
the concept of identity, Erikson said,
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Identity formation employs a process of simultaneous reflection and
observation, a process taking place on all levels of mental
functioning, by which the individual judges himself in the light of
what he perceives to be the way in which others judge him in
comparison to themselves and to a topology significant to them;
while he judges their way of judging him in the light of how he
perceives himself in comparison to them and to types that have
become relevant to him. This is an unconscious process except
when inner conditions and outer circumstances combine to
aggravate a painful or elated identity consciousness. (1968, p. 22)
This process is constantly changing and developing as the individual's circle of
significant others increases. This is also a life-long process and is not limited to
the adolescent phase of the life span.
Erikson (1968) developed eight stages of psychosocial development.
Each stage reflects a dilemma or conflict that must be met and at least to some
extent, resolved before going on to the next stage (KcKinney, Fitzgerald, &
Strommen, 1982). The first stage involves basic trust versus basic mistrust. This
stage begins at infancy. The task for the infant is to reach out to his or her social
environment for nurturing and to expect needs to be satisfied.
The second stage is autonomy versus shame and doubt.

This stage

occurs when the toddler starts to assert independence and establish a will of his
or her own.
The third stage is initiative versus guilt. At this stage the child begins to
separate from the family and widens his or her social world. The child is more
socially mobil, and language and imagination are more developed. At this stage
the child also develops a conscience.
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The fourth stage pertains to industry versus inferiority.

The child is

learning how to learn and is enjoying the experience of developing cognitive
skills.
The fifth stage is identity versus identity diffusion. This stage has been
identified as Erikson's contribution to adolescent psychology. At this stage the
adolescent must establish a sense of personal identity and answer for him or
herself such questions as where have I come from, who am I, and what do I want
to become. Furthermore, the "search for an identity involves the establishment
of a meaningful self-concept in which past, present, and future are brought
together to form a unified whole" (Muuss, 1988, p. 60).

The adolescent must

develop a commitment to a system of values -- religious beliefs, vocational goals,
a philosophy of life -- and accept his or her sexuality (Muuss, 1988). According
to Erikson (cited in Muuss, 1988), if the adolescent fails to establish an identity,
he or she will experience self-doubt, role diffusion, and role confusion and may
indulge in self-destructive behaviors such as drugs or alcohol to relieve the
anxiety that role diffusion creates.
The sixth stage involves intimacy versus self-absorption or isolation. At
this stage the adult is in conflict between intimacy and isolation.

With an

achieved identity, the adult can experience true psychological intimacy with the
opposite sex.
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The seventh stage is generativity versus stagnation. In middle adulthood
the individual is striving for fulfillment through creative ideas and by guiding their
own or other children.
The eighth stage is integrity versus despair and disgust. The elderly make
up this final stage. Their main task is to remain, an integrated human being,
without

despair,

despite

physical

and

environmental

pressures

toward

disintegration {KcKinney, et. al., 1982).
James Marcia (1966) expanded on Erikson's fifth stage, identity versus
identity diffusion.

As suggested by Erikson Marcia examined the domains of

occupation and religious and political ideology as the bases of identity.
Subsequent studies (e.g., Phinney & Alipuria, 1990) have added the domains of
sex roles, friendship, and dating as important components of identity.
Erikson (cited by Marcia, 1966) saw ego identity and identity diffusion as
polar outcomes of the psychosocial crisis occurring in adolescence. A crisis is
an exploration of alternatives and a commitment to a decision reflecting a
personal investment.

To measure the polarity of identity, Marcia developed a

measurement to assess an individual's specific identity status by identifying
where along a continuum of ego-identity achievement the individual may be.
Figure 1 shows the continuum of identity achievement.
According to Marcia (1966), an individual who has reached identity
achievement has experienced a crisis period and is committed to an occupation
and ideology on his or her own terms that may be contrary to parental wishes.
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Another trait of a person who has an achieved identity is that he or she is not
overwhelmed by sudden changes to his or her environment or by unexpected
responsibilities.
The opposite of identity achievement is identity diffusion. The person on
this end of the continuum may or may not have experienced a crisis period. He
or she is uncommitted to a job, politics, or religion.

Identity

Identity

Achievement

Diffusion

Moratorium

Foreclosure

Figure 1. Continuum of Identity Achievement.

Between identity achievement and identity diffusion are moratorium and
foreclosure.

The individual at moratorium on the continuum is in crisis with

vague commitments. This person is struggling to make commitments.
At the continuum point of foreclosure, the individual has not experienced
a crisis but has made a commitment. This person's goals are those of his or
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her parents. He or she becomes what others have planned or prepared him or
her to be.
Current Research
The latest research on adolescence suggests that adolescence is not a
time of emotional upheaval and turmoil as early developmental theory suggested.
According to Offer, Kimberly & Schonert-Reichl (1992), about 80% of adolescents
do not experience problems during their adolescence; however, the remaining
20%, experience problems in adolescence. They reported that youth who do not
experience adolescent turmoil relate well with their families and friends and are
comfortable with their social and cultural values.
Takanishi (1993) reported that it is better to address the interrelationship
of specific problems than to focus on a single problem that a youth may have.
For example, rather than treating only the problem of substance abuse, other
intervening problems such as school failure need to be evaluated.
Eccles (1993) saw the psychological changes of adolescence (e.g.,
problems concerning pubertal development, social role redefinitions, cognitive
development, school transitions, and emergence of sexuality) as the result of a
mismatch between the needs of developing youth and the opportunities afforded
to them by their social environment (school and home).
Self-Esteem
According to Erikson (1968), "self-esteem contributes to a sense of
identity and is based on the rudiments of skills and social techniques which
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assure a gradual coincidence of plan and skillful performance, of ego ideal and
social role, and thereby promise a tangible future" (p. 71).

Furthermore, the

maternal environment that assured a child it was good to be alive gives the
adolescent a feeling of continued communal meaning.
To

Branden

(1983)

"Genuine

self-esteem is

not

competitive

or

comparative. Neither is genuine self-esteem expressed by self-glorification at the
expense of others, or by the quest to make oneself superior to all others or to
diminish others so as to elevate oneself" (p. 7). Branden (1992) saw the family
environment as having a profound positive or negative effect on the individual.
Parents can nurture self-respect and self-trust and can convey that they believe
in the child's competence. Individuals with high self-esteem set demanding and
stimulating goals, are better able to cope with adversity, and are more ambitious.
According to Branden (1992) there are two aspects of self-esteem, self-efficacy
and self-respect. Self-efficacy means confidence in the functioning of my mind;
my ability to think, by which I judge, choose, and decide; and confidence in my
ability to understand the facts of reality. Seif-respect means the assurance of my
value and an affirmative attitude toward my right to live and be happy and
comfortable in asserting my thoughts, wants, and needs.
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The American Association of School Administrators (AASA) (1991) defined
self-esteem as a "combination of self-respect and self-confidence. It is how we
feel about ourselves and our own value" (p. 2). Coopersmith (cited in AASA,
1991), listed four key components of self-esteem that an individual should feel:
capable (possessing skills and abilities), significant (knowing what they say and
think matters), powerful (being able to influence their environment), and worthy
(believing they are unique with special gifts regardless of their accomplishments).
Self-esteem is a cognitive process that is not easily seen; for adolescents,
self-esteem is related to a feeling of being connected to the community by being
involved with many people and activities. Adolescents need to feel independent - to be able to make some of their own decisions, and to feei within themselves
that they are "OK" (AASA, 1991),
Muuss (1988) stated, since identity can best be found in interactions with
significant others, the adolescent may compulsively look to peers to provide
feedback on roles, behaviors, and opinions.

Youth who are experiencing

emotional problems that are related to self-esteem can best be assisted through
peer counseling interventions. Corey (1990) stated that group counseling with
adolescents provides youth the opportunity to express conflicting feelings,
explore self-doubts and come to realize they share common concerns with their
peers. Through the interactions provided in a group
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situation, youth can express their distress, feel they have been heard, and can
help one another toward understanding and self-acceptance.
The California Task Force to Promote Self-Esteem and Personal and Social
Responsibility (1990) defined self-esteem as "every person having unique
significance, simply because the precious and mysterious gift of life as a human
being has been given. This is an inherent value which not adversary or adversity
can take away" (p. 19). In addition, the task force identified three assumptions
to further clarify seif-esteem
1.

Self-esteem always develops in the context of social relationships. These
relationships are internal (self-to-self), external (self-to-others and to the
physical world), and transpersonal (self-to-God/cosmos/universe).

2.

Each of these principles applies to every human relationship: self-self,
parent-child, self-significant other, friend-friend, student-teacher, employeeemployer, and so on.

3.

Nurturing healthy self-esteem relates directly to and provides a solid
foundation for developing personal and social responsibility, (p. 22)
Rosenberg (1965) wrote, the "self-image is central to the subjective life of

the individual largely determining his thoughts, feeling and behaviors" (p. vii).
Rosenberg's (1968) research (cited in Tashakkori, Thompson, Wade & Valente,
1990) showed a stability of self-evaluation during the adolescent years in spite
of the potential change in beliefs of the self-concept and global self-esteem. Selfesteem also seemed to increase during late adolescence and early adulthood.
Tashakkori et al. investigated stability of self-esteem and found that over a twoyear time period, self-esteem was stable although a slight positive change was
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observed. They also observed that when predictors of self-esteem (e.g., family
configuration, socioeconomic status, gender, and race) were evaluated, race was
the strongest predictor of self-esteem. White participants showed more positive
change than the black participants.
Savin-Williams and Demo (1984) also stated that "self-esteem appeared to
be a relatively stable dimension of personality and the changes that occurred,
usually during late adolescence, were gradual rather than revolutionary" (p. 1101).
In their study they found that levels of self-esteem increased gradually and only
slightly from 7th grade to 10th grade. They also found a small group of youth
whose self-esteem fluctuated and speculated these youth had experienced a
stressful childhood.
Self-Esteem and Identity
Recalling Marcia's (1966) continuum of identity achievement, Craig-Bray,
Adams, and Dobson (1988)

reported that youth who reached identity

achievement generally exhibited higher levels of self-esteem. Youth who were at
the opposite end, identity diffusion, were restrictive and used withdrawal when
stressed.

These individuals were also ineffective in peer relations and social

interactions.

Youth who were in the moratorium phase tended to be more

anxious and intense in their interactions. Finally, youth at the foreclosed phase
had lower levels of anxiety and self-esteem and tended to be impulsive.
Erikson (1968) considered an achieved identity desirable for healthy
development. Subsequent research (Phinney & Alipuria) supported his view
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that an achieved identity is associated with measures of high self-esteem or seifacceptance.
Ethnic identity
The study of ethnic identity has been conducted by social scientists from
various disciplines including psychology, sociology, and anthropology.

The

research conducted has concentrated on children, especially minority children's
racial misidentification or preference for white stimulus figures (Ponterotto &
Pedersen, 1993) or how they learn the labels for their group and the attributes
attached to that label. Far less research has been conducted with adolescent
ethnic identity (Phinney, 1990).

The research that has been done focused on

identity in the areas of occupation, religious and political ideology, and gender
roles rather than on racial/ethnic identity commitment levels (Ponterotto &
Pedersen, 1993).

When studies have been conducted on ethnic identity they

have usually been with race-specific groups: Cross's model in 1971 (cited in
Ponterotto & Pedersen, 1993) concentrated on African Americans; Kim in 1981
(cited in Ponterotto & Pedersen, 1993) looked at Japanese Americans, and Arce
in 1981 (cited in Ponterotto & Pedersen, 1993) at Mexican Americans.

Models

to study white racial identity development have been conducted by Hardiman in
1982 (cited in Ponterotto & Pedersen, 1993) and Ponterotto in 1988 (cited in
Ponterotto & Pedersen, 1993).

On the other hand, Phinney in 1990 (cited in

Ponterotto & Pedersen, 1993) looked at adolescents and Atkinson in 1989 (cited
in Ponterotto & Pedersen, 1993) looked at adults. For purposes of this study, the
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Phinney model (1990) is the focus because this model extends the identity
development work of Erikson and emphasizes adolescents.
The necessity for studying ethnic identity was best summarized by social
psychologist Lewin (cited in Phinney, 1990) who in 1948 asserted that individuals
need a firm sense of group identification in order to maintain a sense of wellbeing.

Tajfel (cited in Phinney, 1990) also a social psychologist, added that

being a member of a group provides individuals with a sense of belonging that
contributes to a positive self-concept, Erik Erikson (cited in Phinney & Alipuria,
1990) in 1975 stated that identity development is not entirely an individual
process; an achieved identity is the product of one's personal history but also
one's place in history . Furthermore, "true identity depends on the support which
the young receive from the collective sense of identity which social groups assign
to [them]:[their] class, [their] nationality, [their] culture" (Erikson, cited in Phinney
& Alipuria, 1990, p. 171).

Tajfel added that ethnic identity is an aspect of a

person's social identity, that part of an individual's self-concept that derives from
his or her knowledge of his or her membership in a social group (or groups)
together with the value and emotional significance attached to that membership
(cited by Phinney, 1990, 1992).
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Ethnic Identity Development
To understand ethnic identity development, one needs to begin with an
understanding of what it means to belong to an ethnic group. Rosenthal (1987)
explained

that

ethnic

group

membership

can

be

defined

by

certain

characteristics, such as national or geographic birthplace, ancestors, language,
religion, race, history, customs, or physical features. However, a person who
society can identify as belonging to a particular group because of external
characteristics, may not be consistent with the individual's personal affiliation. It
is the personal affiliation with an ethnic group, and the feelings of belonging that
lead to the development of a social identity based on ethnic group membership.
As a member of the group, the individual shares a common unspoken bonding
(e.g., appropriate behavior, values, and attitudes) or an ingroup understanding
that a non-group member cannot comprehend.

Ballard in 1976, (cited in

Rosenthal, 1987) stated that conscious membership in an ethnic group functions
to ensure cohesion and establishes a boundary around the group, separating its
members from nonmembers. Gailes and Johnson concluded (cited in Rosenthal,
1987) that when an individual can clearly differentiate between their own group
and another group, then a firmer and better developed sense of ethnic identity
will result.

Achieving group identity is facilitated by parents, relatives, and

teachers who confirm the worth of the child's group (Spencer & MarkstromAdams, 1990).

32

Ethnic identity is also greatly influenced by the opportunities and
constraints imposed by the majority society; the power, status, and
prestige accorded an ethnic minority group; the subjective evaluation of
the ethnic group by non-group members; and the ensuing degree of
social acceptance (Rosenthal, 1987, p, 161).
Tajfel (cited in Phinney, 1989) suggested that membership in a disparaged
minority group can create psychological conflict; minority group members are
faced with a choice of accepting the negative views of society toward their group
or rejecting them in a search for their own identity.
Goodman (cited in Smith, 1991) stated that "ethnic identity development
is influenced by both minority and majority status. In comparison with majority
children, minority children are confronted with their ethnicity at an earlier age and
they are more consistently aware of ethnic differences" (p. 183). White children
express consistently more favorable attitudes toward their own group whereas
black children do not (Smith, 1991).
During childhood, a child learns the labels associated with their group. A
large part of the minority child's ethnic identity development entails a sense of
initial rejection of one's ethnic group. In adolescence there is a shift from a state
of unawareness to one of awareness and learning about the significance of their
group membership based on their societal contacts (Smith, 1991). On the other
hand, ethnic identity of the majority group is continually validated and reinforced
in a positive manner by both group members and the society's institutions. A
positive environment frees the majority group to concentrate on other aspects of
life and not on ethnicity (Smith, 1991).
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Minority

adolescents

with

increased

cognitive abilities can better

understand their group label and must now learn how to interact with the
community outside their group. Among youth who are at an age when they are
concerned with their appearance and their social life, the meaning of their group
membership becomes more pronounced. Through their cognitive abilities, they
have a greater awareness of social issues, changing national demographics, and
legal affirmative action challenges, which contribute to making ethnicity more
salient (Phinney, 1989), As Erikson (1968) pointed out, the adolescent period is
critical for the formation of an achieved identity, "for the individual belonging to
an oppressed and exploited minority, who is aware of the dominant cultural
ideals but prevented from emulating them, is apt to fuse the negative images
held up to him by the dominant majority" (p. 303). Therefore, ethnic identity for
the adolescent involves not only how his or her group membership operates but
also how he or she perceives his or her group's place with the broader society.
Acculturation
Ethnic identity is meaningful only when more than one ethnic group is in
contact over time; otherwise, ethnic identity is meaningless in a racially
homogeneous society (Phinney, 1990). The study of groups coming together is
called acculturation.

Acculturation is the study of how changes in cultural

attitudes, values, and behaviors result from contact between two distinct cultures
(Phinney, 1990).
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One model of acculturation considers the relationship with the ethnic
culture and the relationship with the new or dominant culture, although the two
relationships may be independent. This view allows minority groups to have a
strong or weak identification with both their own culture and the mainstream
culture.

A strong ethnic identity does not imply a weak relationship or low

involvement with the dominant culture (Phinney, 1990).

in a diverse society,

there are four possible coping outcomes of acculturation that can occur with
minority groups: (1) alienation/marginalization, (2) assimilation, (3) withdrawal or
separation, and (4) integration/biculturalism.

Individuals who are alienated or

marginal have accepted the negative self-image presented by society and
become alienated from their own racial/ethnic cultural group and do not adapt
to the majority culture. Assimilation occurs when individuals attempt to become
part of the majority culture and do not maintain any ties to their own racial/ethnic
cultural group. Individuals who cope by withdrawing or separating emphasize
their own culture and withdraw from contact with the majority group. The ideal
coping outcome of acculturation is integration or biculturalism. Individuals who
are integrated have learned to retain their ethnic culture and have also adapted
to the majority culture by learning the necessary skills to succeed in the majority
culture (Phinney, Lochner, & Murphy, 1990). Individuals who are bicultural, i.e.,
who can maintain both their ethnic traditions and contacts with the majority
culture, have been found to have the better psychological well-being (Phinney,
et al., 1990).
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Phinney, Chavira, and Williamson (1992) found that high school students
who considered themselves both ethnic and American had higher self-esteem
than students who endorsed assimilation. Interestingly, Asians and foreign-born
students who advocated for assimilation had lower self-esteem. These finding
supported Tajfel and Turner's theory (cited in Phinney etal., 1992) that giving up
one's ethnic culture can have a negative impact on self-concept.

Berry, Kim,

Mindy, and Mok (cited in Phinney et al., 1992) found that individuals who were
integrated experienced less stress than those individuals who preferred
separation and were more stressed.
Ethnic Identity Development in Adolescence
Erikson (1968) stated that the key developmental task of adolescence is
to achieve of a secure identity by exploring alternatives and making a
commitment to personal decisions.

Marcia (1966), expanding on Erikson's

theory, provided a model for categorizing adolescents in one of four ego identity
statuses: Identity achievement, identity diffusion, moratorium and foreclosure.
Phinney

(1989)

developed a model explaining minority

youth's identity

development based on Marcia's work. Four stages were proposed. In the first,
diffuse, the individual does little or no exploration of his or her ethnicity and has
no clear understanding of the issues regarding ethnicity. Kim's (cited in Phinney,
1989) subjects for example had internalized the white social values and standards
and saw themselves through the eyes of the white society.
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The second stage is similar to identity foreclosure. Youth from families that
stress ethnic pride may adopt positive attitudes toward their group and not show
preference for the majority group.

This group could be described as being

foreclosed because they have not undertaken an exploration of their culture nor
have they evaluated their culture.

They have unconditionally accepted their

parent's culture.
The third stage of Phinney's (1989) model is exploration or moratorium.
At this stage, the adolescent is attempting to clarify the personal implications of
his or her ethnicity, It is not clear what precipitates the exploration. Cross (cited
in Phinney, 1989) suggested a shocking personal or social event that temporarily
dislodges the person from their old world view, making the person receptive to
a new interpretation of their identity.

To test this phase, Phinney and Tarver

(1988) interviewed middle-class black 10th graders. The interviews revealed that
one-third of the black students were engaged in some type of exploration
regarding their ethnicity.
The fourth stage, the optimum outcome of the identity process, is an
achieved identity. Individuals at this stage have accepted and internalized their
ethnicity.

They develop a deeper sense of belonging to the group and are

comfortable with themselves (Phinney, 1989).
Phinney (1989), when researching the application of the stages, found that
white subjects, except for those who emphasized their European origins, could
not be assigned a stage. Apparently, ethnicity was not an identity issue for these
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10th grade students; they only thought of themselves as Americans.

Of the

minority students, 60 of the 64 could be assigned to three stages of ethnic
identity.

The first and second stages were combined into a single stage of

diffusion/foreclosure because the two stages could not be easily distinguished.
Over one-half of the students were in the diffusion/foreclosure stage. About onequarter of the remaining students were in the moratorium stage, that is they were
in the process of exploration, and about one-quarter of all students had an
achieved identity.
Rotheram-Borus (1989) found in a study of high school students from an
ethnically balanced school that 32% of the white students identified themselves
as only white. Most of the students, 58%, selected more than one label; 81% of
those who chose the white label also chose labels such as Irish, Italian, and
Portuguese. Seventeen percent of the white students did not choose the white
ethnic label. The minority students selected their group label based on family
heritage and also labeled themselves as bicultural.
Biracial Adolescents
Biracial adolescents face greater challenges in developing their identity
and ethnic identity. They must integrate identifications with parents from two
racial backgrounds while simultaneously negotiating their own social status in
their peer group, learning to deal with their sexuality, and making a commitment
to school or work. For those biracial youth with supportive families and social
networks, identity achievement is possible; however, other biracial youth
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experience difficulties as evidenced by poor self-esteem, feelings of anxiety and
inferiority (Kerwin, Ponterotto, Jackson, & Harris, 1993), and juvenile probations
and behavioral problems associated with severe identity crises (Gibbs, 1987).
Kerwin et al. (1993) discovered from their interviews with biracial children and
parents that (1) young children described themselves according to their physical
appearance, (2) adolescents based their ethnic/racial label on social groupings,
(3) adolescents may feel more pressure to choose one label over another label,
and (4) children and adolescents whose families maintained an open dialogue
on racial issues described themselves with an interracial label and perceived of
themselves as having membership in both racial groups.
Self-Esteem and Ethnic Identity
Self-esteem has not been proven to differ between minority and nonminority youth; however,

"concern remains that the failure of minority

adolescents to deal with their ethnicity could have negative implications such as
poor self-image or a sense of alienation" (Phinney, 1989, p. 38).
Marcia (1966) reported a very low correlation between self-esteem and
overall identity and no significant differences among the four identity statuses.
Breuer (cited in Muuss, 1988) reported that identity-achievement and moratorium
subjects obtained higher self-esteem scores than foreclosed and identity-diffused
subjects.
Chavira and Phinney (1991) found that Hispanic adolescents who had
achieved high ethnic identity had greater self-esteem than Hispanic youth with
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low ethnic identity. An interesting finding of their study concluded that youth who
dealt with discrimination by discussion {i.e., explaining why stereotypes are
inaccurate or why discrimination is wrong) had higher seif-esteem than those
youth who ignored the comments or asserted affirmation or pride in ones' group.
In another study, Phinney, Chavira and Williamson (1992) found college students
who endorsed assimilation had lower self-esteem than those who advocated
integration or biculturalism.
When Phinney (1992) developed the Multigroup Ethnic Identity Measure,
results showed that ethnic identity achievement was higher among college
students than among high school students which suggest a developmental trend
for ethnic identity. Correlations between self-esteem and ethnic identity for both
the high school and college minorities showed a positive, statistically significant
correlation. Among the white college students ethnic, identity was unrelated to
self-esteem; however, among the white high school students, there was a
statistically significant correlation.
Phinney (1991) concluded that few studies report positive correlations
between self-esteem and positive ethnic identity commitment.

This may be

because the studies do not assess identification with the majority culture.
Studies that examine acculturation suggest that identification with both one's own
group and the majority culture is the best predictor of psychological well being.
"When individuals identify themselves as belonging to an ethnic group and for
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whom ethnicity is salient then the relationship between ethnic identity and selfesteem occurs" ( Phinney, 1991, p. 205).
Interventions
Phinney and Rotheram (1987b) concluded that understanding children's
ethnic socialization involves the following:
1.

Ethnic group differences in appearance, behaviors, attitudes,
and values have a significant impact on development.

2.

The impact of ethnicity varies with the child's age.

3.

Ethnic socialization has different implications depending on
the particular group to which the child belongs.

4.

The role of ethnicity in development is affected by the
immediate environment and the socio cultural and historical
context, (p. 274)

With these thoughts in mind, parents, educators, and health professionals
can assist youth to understand their ethnicity and learn how to live in a diverse
society.

Proactive activities that would encourage programs that promote

positive interactions between groups with different values, attitudes, and
behaviors can enhance cultural awareness (Phinney & Rotheram, 1987b).
Among adolescents in particular, because they are developing the capacity to
understand more abstract issues, an examination of the treatment of different
ethnic groups as portrayed in literature, films and television and the subject of
stereotypes, prejudice, and discrimination is encouraged (Phinney & Rotheram,
1987b). Accurate information on issues is vital, especially for majority youth who
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are not aware of minority issues. Minority youth need to become better in touch
with the strengths and achievements of their culture {Phinney & Rotheram,
1987b) to offset negative messages they have received and possibly to enhance
their self-esteem.
Biracial youth need to hear clear, consistent and positive feed back about
both sides of their racial heritage from their parents and to participate in cultural
holidays, celebrations and other activities that recognize the contributions of both
of their racial groups. The main task for these youth is to integrate the dual racial
identifications into a single identity that affirms the positive aspects of each
heritage {Gibbs, 1987).
Summary
Adolescence is a time for youth to develop an identity, values, self-worth,
and autonomy. Many factors influence self-esteem among adolescents and can
be more salient among minority youth.

Research has resulted in mixed

conclusions concerning the relationship between ethnic identity and self-esteem.
Ethnic identity is more salient for minority youth because they are not only
attempting to establish their identity but are also attempting to understand how
their ethnic identity will influence their opportunities and constraints of
mainstream culture. Minority youth who do not resolve issues regarding their
ethnic identity could develop negative self-images or feel a sense of alienation.
In general, youth need to feel good about themselves and their ethnicity before
they can be receptive and respectful to those who are different from themselves.
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CHAPTER 3
METHODOLOGY
This chapter describes the methodology used in the study to evaluate
ethnic identity and self-esteem among adolescents. The topics covered in this
chapter are the population, the Anytown program, the purpose, and the datagathering procedures.

Two instruments were used to measure ethnic identity

and self-esteem. Their reliability and validity are presented and the methods of
data analysis are reviewed.
Population
The population for this study consisted of youth entering their sophomore,
junior or senior high school class who were enrolled in Anytown Camp IV or V
during the summer of 1993. Most of the youth were from Arizona. However, a
few, who were either sponsored by the Casey Family Program or were members
of a small group of youth from a high school in New Jersey were from other
states.
Anytown
Anytown, U.S.A. is a human relations, leadership youth camp sponsored
by the National Conference of Christians and Jews (NCCJ) (Appendix B). One
youth reported, "Anytown is where you discuss problems the general public just
dismisses and where you are treated as an equal" (Punske, 1992). The original
program began in California in 1952 and was adopted in Arizona in 1957. The
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Arizona Region of the National Conference of Christians and Jews is a chapter
of the 65 year old, nationwide non-profit education organization. The program
is managed by an Executive Director under the direction of the NCCJ Board of
Directors and the Anytown Advisory Committee.

Donations and fund-raising

events are held throughout the year to maintain the camp facility and to minimize
registration fees.
Every year, the Arizona National Conference of Christians and Jews offers
six camps to Arizona youth who are recruited through their high schools, the
Casey Family Program, and youth organizations such as 4-H and religious youth
groups. Youth from other states that have heard about Anytown, U.S.A. but do
not have a local program may also attend. The camp facility houses about a 100
youth and a staff of 25. Efforts are made to balance the camp participants and
staff by gender, religion, ethnicity, and economic level.
Each camp is staffed by volunteers who donate their time to lead an
Anytown camp.

Volunteers are teachers, counselors, college students, and

professional individuals who believe in the program. A program manual ensures
that each camp offers the same basic activities although the workshops vary by
what the advisors are willing to teach.

Approximately 12 adult advisors lead

workshops on a variety of subjects such as communication, relationships, and
diversity.

There are also about 10 college age counselors who were prior

Anytown participants.
participants.

The counselors are housed in the cabins with the
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Each camp offers daily small-group discussions where youth are given the
opportunity to talk about their concerns, ideas, and suggestions regarding their
families, friends, community, and life plans. As part of the camp program, youth
are grouped according to their religious affiliation.

Each group plans and

presents to the rest of the camp an explanation of their religious beliefs. On
another day, the youth are grouped according to their ethnic group, and again
they make a presentation to the rest of the camp. Efforts are made to help the
youth realize that although they are different because of their gender, religion,
ethnicity, or economic level, they have the same needs and desires as individuals
who are different from themselves. Once the youth have accepted one another
for who they are (i.e., ethnically and religiously), a camp activity requires the
youth to communicate only with individuals who are members of the group to
which they have been assigned. The groups are usually based on ethnicity first;
if the group is too large, then sub-groups are formed by religious affiliation. The
purpose of the activity is to help the youth realize they can work within their
groups to break-out and reach out to other groups. The organizers of Anytown
hope the youth will integrate the Anytown experience into their daily lives and be
open to meeting individuals who are different from themselves
Purpose of the Study
The purpose of this study was to investigate whether self-esteem and
ethnic identity increases when youth are given the opportunity to learn more
about themselves through increased awareness of their ethnic identity.

This
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study investigated the impact of the Anytown program on ethnic identity and
self-esteem among adolescents who participated in an Anytown program that
provided them an opportunity to strengthen or validate their ethnic identity.
Instrumentation
Two instruments were used in this study: the Multigroup Ethnic Identity
Measure (1992) and the Rosenberg Self-Esteem Scale (1965). These instruments
measured the level of ethnic identity and self-esteem of the youth at the
beginning of an Anytown, U.S.A. camp and again at the end of their camp. A
comparison group was measured twice over the same time interval. To control
for effects of self-selection to attend Anytown, the control group was also
comprised of Anytown participants, but they participated in the study prior to
starting their Anytown camp.
Multigroup Ethnic Identity Measure
The Multigroup Ethnic Identity Measure (1992)

(Appendix C) was

developed to measure ethnic identity based on the elements of ethnic identity
that are common across groups.

The measure can be used to examine

similarities and differences in ethnic identity and its correlates among youths from
different ethnic groups (Phinney 1992).

The scale consists of 23 questions,

which compose two scales and three sub-scales.

One question requires the

youth to indicate a self-identification or ethnic label that the youth uses. Two
open-ended questions about the youth's parents' ethnicity are also included.
These questions are not scored but are used as background information. The
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remaining 20 questions are constructed as a Guttman scale and are based on
a four-point Likert-scaling format, ranging from "strongly agree" to "strongly
disagree." The scores for four of the items were reversed to satisfy congruency
with the scoring format.

Table 1 shows the scales and sub-scales of the

Multigroup Ethnic Identity Measure.

Table 1.
Multigroup Ethnic Identity Measure Scales and Sub-Scales

Ethnic Identity Scale

14 items

Sub-Scales
Affirmation and Belonging

5 items

Ethnic Identity Achievement

7 items

Ethnic Behaviors or Practice

2 items

Other-Group Orientation Scale

6 items
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The first scale, ethnic identity, uses 14 items to assess the three aspects
of ethnic identity: positive ethnic attitudes and sense of belonging; ethnic identity
achievement, including both exploration and resolution of identity issues; and
ethnic behaviors or practice (Phinney, 1992, p. 164). Three sub-scales measure
these three aspects. The first includes affirmation and belonging (five items), that
is, feeling good about one's background and being happy with one's group
membership.

The second sub-scale, ethnic identity achievement (seven items),

measures evidence of an individual's exploration and commitment to learning
more about his or her background and understands the role of ethnicity for
oneself.

The third sub-scale, ethnic behaviors and practices (two items)

measures the individual's involvement in social activities with members of his or
her own group and participation in that group's cultural traditions. A separate
six-item scale measures other-group orientation. The purpose of this scale is to
measure assessments of attitudes toward and interactions with ethnic groups
other than one's own (Phinney, 1992, p. 161). Although this scale is not indicative
of ethnic identity, it gives an indication of one's social identity in the larger
society.
The normative sample reported by Phinney (1992) included 417 high
school students and 136 college students from California. Within the high school
group, 134 were Asian American, 131 were African American, 89 were Hispanic,
12 were White, and 10 claimed mixed backgrounds. Among the
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college students there were 35 Asian American, 11 African Americans, 58
Hispanic, 23 White, 1 American Indian, and 8 who claimed mixed backgrounds.
Reliability coefficients {Cronbach's alpha) were calculated for each sample
separately for the measure of ethnic identity and two of its sub-scales and for the
measure of their group attitudes. Overall reliability of the 14 items was .81 for the
high school sample and .90 for the college sample. For all scales, the reliability
was consistently higher for the college sample than for the high school sample.
No coefficients were found for ethnic behaviors because there were only two
questions for this sub-scale.
Validity was based on construct validation using factor analysis. Principal
axes factor analysis was conducted using squared multiple correlations as
estimates of commonalities. Two factors corresponding to ethnic identity and
other groups were confirmed for both the high school and college samples.
There were no statistically significant differences between the high school and
college students on affirmation and belonging, ethnic behaviors, or the total
score.

However, the college students scored higher than the high school

students on ethnic identity achievement (t = 2.18, p < .05).
Rosenberg Self-Esteem Scale
The

Rosenberg

(1965)

Self-Esteem

Scale

was

designed

as

a

unidimensional measure of global self-esteem for use with high school students.
This instrument is constructed as a Guttman scale and consists of 10 items
based on a four-point Likert-scoring format, ranging from "strongly agree" to
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"strongly disagree." Five items were reversed to satisfy congruency

with the

scoring format {Appendix D).
The original normative sample reported by Rosenberg (1965) included a
total of 5,024 high school students from 10 randomly selected schools.
Rosenberg reported a coefficient of reproducibility of .92 with the original sample
of high school students and a slightly higher correlation with 550 British
adolescents.
Silber and Tippett (cited by Ockerman, 1979) used a multitrait-multimethod
matrix analysis to determine convergent validity and correlated scores from the
Self-Esteem Scale with three other measures of self-esteem.
correlations of .67, ,83, and .56.

They reported

The reliability and validity data for this

instrument of measurement, according to Byrne, (cited by Ockerman, 1979)
reports the reliability at .615, the convergent validity at .584 for Time 1 and .604
for Time 2; the criterion was met for discriminant validity.
Procedures
Initial contact was made with the Arizona National Conference of Christians
and Jews Executive Director for approval for the study. Verbal approval for use
of the Multigroup Ethnic Identity Measure was also obtained from Dr. Jean S.
Phinney on March 12, 1993. Directions for using the Multigroup Ethnic Identity
Measure are provided by the article The Multigroup Ethnic Identity Measure: A
Scale for use with Diverse Groups (1992). Approval for this study was obtained
from The University of Arizona's Human Subjects Committee (Appendix E).
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The director and the researcher chose Camp IV as the experimental group
and Camp V as the comparison group.

A letter explaining the survey

(Appendices F and G) was mailed to participants scheduled to attend the two
camps.

Youths who volunteered to participate in the study returned a

youth/parent permission form (Appendix H). Youths who were in the comparison
group also returned a pre-test prior to attending the camp. The post-test was
administered prior to the beginning of Camp V.

Youth who were in the

experimental group, Camp IV, completed a pre-test at the beginning of their
camp and completed a post-test at the conclusion of their camp.

All the

participants were thanked for their cooperation. The total time to complete both
surveys was about 15 minutes per test session.
Research Design
The research design for this study used a quasiexperimental design
because of the use of pre- and post-test to measure the change in ethnic identity
and self-esteem as a result of attending the Anytown camp.
Quasiexperiments are research designs where the researcher
initiates an experimental treatment but where some characteristic of
a true experiment is lacking. A full experimental control is not
possible because of the nature of the independent variable or the
nature of the available subjects. (LoBiondo-Wood & Haber, 1990,
p. 154)
What is lacking in the quasiexperimental design is the random assignment of
participants to groups.
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Methods of Analysis
For this study, reliability was first examined for the total scale and subscales of the Multigroup Ethnic Identity Measure (1992) and the Rosenberg
(1965) Self-Esteem scale. Internal consistency of the scales was estimated by
calculating Cronbach alpha coefficients. Finally, the program was evaluated by
employing Analysis Of Variance (ANOVA) procedure to test the research
hypotheses.
Summary
This chapter discussed the methodology used in the study
to measure ethnic identity and self-esteem among adolescents.

The topics

included in this chapter were purpose, population, instrumentation, research
design, and procedures of the study.

Two instruments were used to measure

ethnic identity and self-esteem. Their reliability and validity were presented and
the methods of data analysis were reviewed. Chapter 4 presents the results of
this study.
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CHAPTER 4
RESULTS
The purpose of this chapter is to present findings that emerged from the
methods and procedures described in Chapter 3, which investigated the
relationship between ethnic identity and self-esteem among adolescents. Sixty
youth were involved in this experiment.

Twenty-nine were in the comparison

group, of whom, nine were majority and twenty were minority. Thirty-one youth
were in the experimental group; twenty-two were majority and nine were minority.
Six youth in the comparison group and three youth in the experimental group
failed to take the post-test.
minority.

Among them, two were majority and seven were

Table 2 lists the gender, school grade status, and ethnicity of the

participants. For purposes of this study, youth who self-declared themselves as
belonging to the following groups were classified as minority: American Indian,
African American, Asian, Hispanic, Jewish, and multiracial.

One Lebanese

participant was also included with the minority group because of strong
identification with the Lebanese culture.

Youth classified as majority declared

themselves to be Caucasian/white, non-Hispanic, and non-Jewish.
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Table 2.
Demographic Information

COMPARISON
GROUP

GENDER
Males
Females

EXPERIMENTAL
GROUP

Total

7
22
29

9
22
31

Total

12
11
6_
29

15
13
3_
31

Total

1
4
2
8
2
1
2
_9
29

2
0
1
2
2
0
2
22
31

SCHOOL GRADE
Senior Students
Junior Students
Sophomores Students

ETHNICITY
American Indian
African American
Asian
Hispanic
Jewish
Lebanese
Multiracial
White
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Esteem Scale.

The internal consistency of the scales were estimated by

calculating Cronbach alpha coefficients. The coefficients indicated how well the
items within each scale measured a similar construct. Second, the program was
evaluated by employing Analysis Of Variance (ANOVA) procedures to test the
research hypotheses.
The initial analysis focused on the psychometric property of the scales
employed in this research.

Specifically, Cronbach alpha coefficients were

generated to examine internal consistency within scales, and inter-scale
correlations were generated to examine any relationships between the Multigroup
Ethnic Identity Measurement (1992) and the Rosenberg (1965) Self-Esteem Scale
as an evidence of validity. These analyses are summarized in Table 3. Reliability
was estimated on the pre-test data; estimates ranged from .45 to .88. The total
scale of the Multigroup Ethnic Identity Measurement yielded a Cronbach alpha
coefficient of .80, which demonstrated that the 20 items in the scale measured
a similar construct. Except for the ethnic behavior sub-scale, all other sub-scales
in the Multigroup Ethnic Identity Measure had a high Cronbach Alpha coefficient
which indicated that the items in each sub-scale measured simitar constructs.
The ethnic behavior sub-scale had a moderate coefficient mainly because this
sub-scale contained only two items.
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Table 3.
Reliability Estimates for the Multiqroup Ethnic Identity Measure for the Rosenberg
Self-Esteem Scale

Multigroup Ethnic Identity Measure Total Measurement
Ethnic Identity Scale

.80
.88

Affirmation and Belonging Sub-scale

.74

Ethnic Identity Achievement Sub-scale

.83

Ethnic Behavior Sub-scale

.45

Other-group Orientation Scale

Rosenberg's Self-Esteem Scale

.85

.82

Phinney, in 1992, calculated reliability coefficients for the Multigroup Ethnic
Identity Measure for high school age students to be .81 for the 14-item ethnic
identity scale and .75 for the five-item affirmation/belonging sub-scales. For the
seven-item ethnic achievement sub-scale, the coefficient was .69. No coefficients
were given for ethnic behaviors because reliability could not be calculated for
only two items; however, ethnic behaviors increased the overall reliability of the
measure. The separate six-item sub-scale for other-group orientation calculated
a reliability coefficient of .74.
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Rosenberg's (1965) Self-Esteem Scale also yielded a high Cronbach alpha
coefficient of .82 which indicated the ten items in this scale measured the same
thing or had a similar construct.

Rosenberg (1965) reported a coefficient of

reproducibility of .92 with the original sample of high school students. Silber
and Tippet (cited in Ockerman, 1979) found a test-retest coefficient of .85 for 28
college students over a two-week period.
As predicted, the Multigroup Ethnic Identity Measure (1992) had a low
correlation of .19 with the Rosenberg (1965) Self-Esteem Scale. The relatively
low correlation demonstrated that the two scales measured different constructs.
Preliminary analyses were conducted to ensure that these measures were
appropriate for this study. Results showed they were comparable to the data
reported by Phinney in 1992 and Ockerman in 1979. The inter-scale correlation
provided evidence of discriminant validity of the scales.
Research Hypotheses
This study examined two hypotheses. The first stated ethnic identity would
increase when youth were given the opportunity to learn more about themselves
through increased awareness of their ethnic identity. The second stated selfesteem would also increase as youth increased their awareness of their ethnic
identity.
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Hypothesis One
To test the first hypothesis that ethnic identity increased as a result of
participating in a program that raises awareness of ethnic identity, a comparison
was made to determine the differences among members of an experimental
group and a comparison group using the Multigroup Ethnic Identity Measure
(1992). The means for the experimental and comparison groups on the pre-test
and post-test are presented in Table 4.

The ANOVA results showed no

significant difference on either the pre-test or post-test between the comparison
group and the experimental group.
However, there were significant differences in the means from the pre-test
to the post-test for the experimental group. Statistical significance at the .01 level
were determined for the total measurement, ethnic identity scale, affirmation and
belonging sub-scale, ethnic identity achievement sub-scale, and other-group
orientation scale.

Overall, the experimental group's ethnic identity increased

which could be a direct result of attending the Anytown program.
Hypothesis Two
From the ANOVA analysis in Table 4, it is apparent that neither the
comparison group nor the experimental group had significant gains in selfesteem between the pre-test to and post-test. Therefore, self-esteem did not
change during the intervention period for either group.

TABLE 4:

Mean and ANOVA Analysis: Results of Ethnic Identity and Self-Esteem

Comparison Group (n=23)

ExperimentalGroup (n=28)

Pre-Test

Post-Test

F (1,21)

Pre-Test

Post-Test

F (1,26)

Total Measurement

2.96

3.07

2.37

2.84

3.25

17.06**

Ethnic Identity

3.37

3.46

1.20

3.19

3.66

22.28**

Affirmation and Belonging

2.74

2.91

2.76

2.65

3.12

11.56**

Ethnic Behaviors

2.71

2.73

0.02

2.64

2.80

0.79

Other-Group Orientation

3.55

3.54

0.01

3.43

3.76

9.92**

Self-Esteem

3.32

3.50

3.41

3.39

3.69

3.24

** p < 0.01

Ui
QO
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Summary
The results presented in Chapter 4 substantiated the reliability and validity
of the measures/instruments.

The first hypothesis that ethnic identity would

increase as a result of attending the Anytown program, was supported by the
results.

Statistical significance at the .01 level was determined for the

experimental group for the total measurement, ethnic identity scale, affirmation
and belonging sub-scale, ethnic identity achievement sub-scale, and other-group
orientation scale.
significant.

The slight increase for ethnic behavior was not statistically

The second hypothesis that self-esteem would increase as ethnic

identity increased, was not supported.
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CHAPTER 5
SUMMARY
This chapter summarizes the study and discusses previous related
research along with conclusions and recommendations for future study.

The

purpose of this study was to investigate whether self-esteem and ethnic identity
increased when youth were given the opportunity to learn more about themselves
through increased awareness of their ethnic culture.
The population for this study was comprised of Arizona youth entering
their sophomore, junior or senior year of high school and a few participants from
other states.

The participants were enrolled in two Anytown camps in the

summer of 1993. One group was measured at the beginning of their Anytown
camp and again at the end of the camp. A comparison group was measured
twice over the same time interval prior to beginning their Anytown camp.
The two instruments utilized in the study were the Multigroup Ethnic
Identity Measure (1992) and the Rosenberg Self-Esteem Scale (1965).

These

instruments measured the levels of ethnic identity and self-esteem for the
participants of the study. The internal consistencies of the scales were estimated
by calculating Cronbach alpha coefficients.

Both instruments had high alpha

coefficients indicating that the items within each instrument measured similar
constructs.
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The research hypotheses addressed in this study were as follows:
1.

There will be an increase in the ethnic identity self-rating of
adolescents attending the Anytown camp as measured by the
Multigroup Ethnic Identity Measure (1992).

2.

There will be an increase in the self-esteem rating of adolescents
attending the Anytown camp as measured by responses on the
Rosenberg Self-Esteem Scale (1992).

The first hypothesis that ethnic identity would increase when youth were
given the opportunity to learn more about themselves through increased
awareness of their ethnic identity, was supported by the results.

Statistical

significance at the .01 level was determined for the experimental group for the
total measurement, ethnic identity scale, affirmation and belonging sub-scale,
ethnic identity achievement sub-scale, and other-group orientation scale. The
slight increase for ethnic behavior was not statistically significant. The second
hypothesis, that self-esteem would increase as ethnic identity increased, was not
supported.
Discussion
Adolescence is a time for youth to establish an identity and autonomy from
parents and to make decisions about life goals.

Erikson suggested that the

period of adolescence is one in which the individual struggles between achieving
an identity or failing and having identity diffusion. Marcia (1966), expanding on
Erikson's psychosocial theory, defined four identity statuses on a continuum.
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The first is an achieved identity, this is the result of a personal crisis where the
individual has made a commitment to an occupation or ideology independent
from that of his or her parents.

Identity diffusion is opposite of identity

achievement. At this point the individual lacks a commitment and may or may
not have experienced a crisis.

Two intervening points are moratorium and

foreclosure. An individual at moratorium is in crisis with vague commitments.
This person is in the mist of making commitments. Foreclosure occurs when an
individual has made a commitment without experiencing a crisis. Usually this
person's goals are those of his or her parents.
Erikson (1968) also stated that self-esteem contributes to a sense of
identity and communal belonging.

Rosenberg (1965) said the self-image is

central to the subjective life of the individual, largely determining his or her
thoughts, feelings, and behaviors. Self-esteem develops in the context of social
relationships, that is, to the self and to others.

Nurturing healthy self-esteem

relates directly to and provides a solid foundation for developing personal and
social responsibility (Mecca et al, 1990).
Ethnic identity provides individuals with a firm sense of group identification
needed to maintain a sense of well-being (Phinney, 1990). True identity depends
on the support youth receive from the collective sense of identity which social
groups assign to [them]:[their] class, [their] nationality, [their] culture (Erikson,
cited in Phinney & Alipuria, 1990 p. 171).

Ethnic identity development is

influenced by one's membership in a group, which can be defined by language,
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birthplace, religion, race, history, customs, or physical features. Another factor
that influences ethnic identity development is degree of acculturation.
coping

outcomes

of

acculturation

can

occur;

these

are

Four

alienation

or

marginalization, assimilation, separation or withdrawal, and integration or
biculturalism. Alienation occurs when an individual has accepted the negative
self-images presented by society, has become alienated from his or her own
racial or cultural group, and does not accept the majority culture. Assimilation
results when the individual attempts to become part of the majority culture and
does not maintain ties with his or her racial or cultural group.

Separated

individuals emphasize their own culture and withdraw from contact with the
majority group. Finally, integration is the ideal coping outcome of acculturation.
These individuals have adapted to the majority culture and at the same time have
retained their ethnic culture.
For youth to accept themselves for who they are, and live in a diverse
society, they need intimate interethnic contact. Katz (cited in Smith 1991) stated
that intimate contacts reduce ethnic and racial prejudice. Sherif (cited in Smith
1991) also stated that when contacts are intimate and the contact involves
interdependent, intergroup cooperation and group goals, then the contact is
pleasant and rewarding. Rotheram-Borus concluded that white students need
to become more aware of their own ethnic heritage and more familiar with the
heritage of other groups in their society. Increased sensitivity to other ethnic
groups has been linked to increased awareness of one's own group.
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Conclusions
The results of this study demonstrated that the Anytown participants
increased their ethnic identity as evidenced by statistical significant (at the .01
level) in mean differences from the pre-test to the post-test for the experimental
group. The slight increase on the pre-test to post-test scores for the comparison
group may be due to pre-camp preparations that all camp participants are asked
to make, in particular, research into their racial, cultural, and religious
backgrounds.
As a result of the small number of minority participants in the experimental
group, significant conclusions about minority youth ethnic identity were not
possible.

The lack of minority participation was best explained by a parent of

a minority youth who stated her adolescent was apprehensive about volunteering
to participate in the study because of the official language on the consent form.
The reluctance of minority youth to participate may also be indicative of mistrust
of official surveys and a lack of experience on surveys by the parents and the
youth. On the other hand, more minority youth participated in the comparison
group; this may be because they could see the survey and read the questions.
In addition, because the questions in the Multigroup Ethnic Identity Measurement
(1992) used the term ethnic group.
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minority youth may have felt the survey was intended for them, while the majority
youth may have felt ethnic group did not include them.
The majority youths' increase in ethnic identity could be because, through
the Anytown experience, they recognized they had an ethnic identity.

Other

evidence of the experimental group identifying with their culture was provided by
three youths. On the pre-test, these youths identified their ethnic label as white.
On the post-test, they not only listed white, but they also listed their European
cultural backgrounds. Rotheram-Borus (1989) had similar results with a group
of students from an integrated school.

The minority students in this study

reported significantly lower ethnic achievement scores than white students. It
was concluded that exploring one's ethnic role is an important struggle for
minority youth while not salient for those in the majority culture.
students,

"ethnicity

is

associated

with

possible

To these

discrimination,

limited

opportunities and a history of prejudicial treatment" (Rotheram-Borus, 1989, p.
371).
The second hypothesis, that self-esteem would increase as ethnic identity
increased, was not supported. The lack of gain between the pre-test to the posttest for self-esteem for the experimental group may have been due to the limited
duration of the camp which did not allow adequate time to detect an increase in
self-esteem. Moreover, self-esteem may have been stable for this group at this
time in their lives, since increases in self-esteem usually occur in late
adolescence.
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The success of the Anytown program may be due to several factors and
may be a direct result of youth talking to youth.

At Anytown all participants

(youth, counselors, and advisors) talk about what it is like to be who they are.
Muuss (1988) noted that adolescents look to their peers to provide feedback on
roles, behaviors, and opinions. The small discussion groups held at Anytown
provide youth the opportunity to express feelings and concerns in an open and
safe environment.

Second, the diversity of the camp population and the

presentations by cultural and religious groups allow the youth to learn first hand
about their cabin mates' and fellow campers' cultures.

This also provides a

climate to question stereotypes. Finally, the ethnic, racial, and gender balance
of the staff and participants created an environment of equal status for everyone
at the camp.

In summary, the Anytown experience provides some of the

interventions that have been described in assisting youth to achieve their ethnic
identity and to relate to individuals who are different from themselves.
Recommendations
Recommendations for the future based on this study:
1.

Future studies should include a larger sample population.

2.

Future studies should include more minorities.

3.

A future study should be conducted with an Anytown camp that
does not practice the segregation activity.

4.

A future study should be conducted with a Unitown. Unitowns use
the same program as Anytown but are limited to a single high
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school.

This would provide a more diverse population, more

socioeconomic status diversity, and transcend school groups, while
reaching youth with varying academic abilities.
5.

Future studies should include a measurement of acculturation.

6.

Future studies should include follow-up studies two to five years
after an Anytown experience to measure the change in ethnic
identity and self-esteem over time.

In today's world where the populations of most countries are increasingly
diverse it is essential to understand the psychological impact of such diversity
(Phinney, 1990). In the United States, we have become a multicultural society
where pluralism is endorsed; therefore, youth need to understand who they are
and how their culture contributes to that identity. Moreover, youth in a diverse
society need to learn how to have greater understanding and appreciation of
those different from themselves. Youth, by having a greater understanding of
who they are, are better able to interact with those different from themselves.
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APPENDIX
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GLOSSARY
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GLOSSARY

Abuelita

Grandma

Abuelo

Grandpa

Arroz con polio
Coquito

Chicken and rice casserole
Coconut candy

Gandules

Beans

Hamaca

Hammock

Parrandas
Plantos

Carousing party
Plantains

Pastelillo

Tarts

Primos

Cousins

Salsa

Popular dance music

Sarten

Frying pan

Ti'o

Uncle
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APPENDIX B

NATIONAL CONFERENCE OF CHRISTIANS AND JEWS
ANYTOWN BROCHURE
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ANYTOWN, U.S.A. -1993

SUMMER WORKSHOP DATES:
ANYTOWN I
; ANYTOWN II :
; ANYTOWN III
AN YTOWN IV
• ANYTOWN V
ANYTOWN VI

JUNE 6-12 :
JUNE 13-19
: JUNE.20-26
. JULY N -17
'•AUGUST. 1:7
.'••AUGUST 8-14.

;A
"Celebrating36ffearS':,
- V:
ofRcducirig:PrejudiceandHateinArnerica,'

•

;
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"A/tytrnm U.S.A. is civic, community and youth iiiuilw'mt'iit at its best. "
Carolyn Warner
Former Arizona State Superintendent
tit' Public Instruction

THK ANVTOWN KXIM-RIKNCK
Students who will be Sophomores. Juniors and Seniors next tall
are selected a s Anytown delegates. M O M are I'roin Arizona, how
ever some come from across America. A few are foreign stu
dents. They come together to live together lor a week at our
heaulilul. pine country mountain campsite in I'rcscott. Arizona.
.1/ /Wivfcirrj. ilelevmex shore ithn\. leettn^s tiutl their imii/ue
individuality.
,1nytowner.s letim to better understand themselves and others, as
they experience the rich diversity of the many cultural, ethnic,
religious and socio-economic backgrounds represented.
Res/wet twil awareness devehtp u\ ileleiitites become friends.
learning from and about each other. W ' ' t s. discussion
groups, assemblies, and special events contribute to the process.
Leaders from Arizona's business, cultural, professional, religious
and educational institutions serve as resource people.
Attytiwners enjoy espressimi their creativity at evening pro
grams. through such events a s culture night. Uileni night and
campfires. They have fun in both planned and informal recre
ation and hillside sings which build the ANYTOWN SPIRIT.
Sometimes the best part of the day is "lights out" when cabin
groups talk about the d a y ' s experiences with their new friends.

WHY ANYTOWN?
Young people today lace many difficult issues, problems and
decisions, Their world is more complex than that of any genera
tion since Anytown was founded in I l J57. Anytown listens to
their tears anil frustrations, atul lakes seriously iheir dreams and
aspirations. Anytown helps teenagers know themselves, build ;i
strong self-concept, discover personal values. anil develop skills
for decision-making. During o n e memorable week. Anylowners
find new perspectives whieh empower them lor lite in the rapid
ly approaching 21st century.

I
".\ii\ttnvn is lite most phenomcmtl e,\perieiuc I have heen
involved in over 27 years ol'eiltieattnn. "
Greta (.'bristlier. Counselor-Mountain View
High School

ANY TOWN KNHANCKS:
• Sell esteem
' Communication skills
• Leadership abilities

• Racial understanding
• Police/youth relations
• hitcncligious respect

• Cultural awareness
• Good citizenship
• l-'aniilv relations
• Personal empowerment
• Male/Female role perceptions

THK ANYTOWN STAFF
All adult leaders are experienced
'
; specialists carefully
selected lor their maturity, knowledge of human relations and
skill in working with youth.

CO-DIRECTORS plan, approve and supervise all Anytown
activities. They prepare, train and coordinate the advisors and
counselors in their roles.

ADVISORS provide knowledge and insight into the world
beyond high school through topical workshops offered daily at
Anvtown. l-ach is a volunteer committing a week of time from
their careers a s educators, business people, clergy, law enforce
ment officials and other professionals to lead Anytown.

COI.l.KCK-ACK (..'()('NSICI.OKS live with delegates in each
cabin. uivinu personal iJindance. iindei'siandi»L' ami direciion
ihrouyliotit the \ u v k .

I'O UK AN ANYTOW NKR:
m c l k c a t k s are selecied In lnyli schools and/or sponsoring
agencies, based m i

iliL

' i r interest and motivation.

A I ' I ' I J C A T I O N S area available in school aclivily offices. I'rum
s p o n s o r i n g g e n t r i e s a n d t h e A n M o w n o f f i c e , F ' H C > m u s t IIIL 'I CK I L .*
signatures ui endorsement Irom the school or agency losjeiher
with consent of a parent o r yuaidian.
Till*: C O S T

or

A N Y T O W N is M')5 per delegate lor c a d i ses

sion. This includes round-trip chartered hits transporiaiioii from
INioenis oi lucson. meals, Kivlvimu. calliper insurance, Anymviii
T - s h t r i . materials and resident nurse al llic workshop. I his rea
sonable cost is made possible ilirmiuli supporting COIHIIIHIIIOIIS
Irom tile NC'CJ. sponsors, and iillcrcsicd indiv idnals and corpo
rations. Registrations tees are oiten paid in lull or in pail by
schools and sponsoring oi i:ani/aiiotis, lictice iiu|iiir> should be
made wiih them. Delegates are eneourayed to earn their re^istralion tee. o r to find local sponsors to assist them. Some limited
financial aid is av ailable Irom the W C J / A n v i o w n office.

«W«

"The 11eek h>m; workshop resulted in profound changes in
attitude and awareness fur those youth participating, par
ticularly in the area of awareness and sensitivity in racial,
ethnic, and religions prejudices. "
Susan DeLuea
Human Relations liducator
Las Vegas. Nevada
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COMMENTS OF ANYTOWN ALUMNI
"The time I spot! at Anytown was one of the most enlight
ening am! enriching experiences of my life"
Carole Carpenter
Former Maricopa County Supervisor

"I eon attest to the fact that the human relations education
the students experienced at Anytown is the greatest asset
we have in the fight against prejudice antl bigotry in our
society."
Phillip A, Austin
Former Chief Counsel
Arizona Civil Kiiihls Division

".•t/mfJir/i is one of the finest life improvement programs I
have ever heen exposed to. / have seen young people with
out direction or purpose learn to believe in themselves."
Ait Hamilton
Minority Leader
Arizona House of Representatives

ANYTOWN U.S.A.
T h e purpose of Anytown is to educate young people for effective
leadership in our pluralistic society. Since l'J57, over 16,000
young people have participated, moving on l o responsible lead
ership positions in our community, state and nation.
Anytown U.S.A. is sponsored hy the Arizona Region of the
National Conference of Christians and Jews, a chapter of the 6 5
year old. nation-wide non-proUt education organization.
NCCJ also sponsors Anytowns in Texas. Tennessee. Kentucky.
Michigan. Massachusetts. Iowa. Colorado. North Carolina,
Louisiana. Arkansas. Nevada. Georgia, Alabama. Utah, Kansas.
California. Missouri. I-'lorida. Minnesota and Nebraska.
Anytown is widely recognized a s o n e of the most successful
leadership and cultural diversity programs for youth in America
today. Since it was featured on the TODAY SHOW, Anytovvn
has expanded rapidly.

ANYTOWN KINDS PERMANENT HOME
After 3 6 years of educating America's youth. Anytown now has
a permanent home campsite to hold their summer and year-round
workshops. Thanks to the effort o f Anytown America Inc..
Arizona Corporations, and the many individuals who have gen
erously given to see a dream come true. Anytown can now grow
and continue t o serve the future generations of leaders in
Arizona and the nation.
•••

U.S.A. - Arizona is a program which enables
youth to develop respect for racial, religious and cultural
differences through education for leadership, human rela
tions and citizenship."
"/l/iyfrnr/j

Hila J o Hawk, President
Anytown America Inc.
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1
In this country, people come from a lot of different cultures and there
are many different words to describe the different backgrounds or ethnic
groups that people come from.
Some examples of the names of ethnic
groups are Mexican-American, Hispanic, Black, African American, AsianAmerican, American Indian, Anglo-American, and White.
Others define
their cultural group or ethnic group in terms of their religion such as
Jewish or Muslim.
Every person is born into an ethnic group or
sometimes two groups, but people differ on how important their ethnicity
is to them, how they feel about it, and how much their behavior is
affected by it. These questions are about your ethnicity or your ethnic
group and how you feel about it or react to it.
Please fill in:

In terms of ethnic group, I consider myself to be

Using the numbers given, circle the number that indicates how much you
agree or disagree with each statement.
o*
c u
0 4)
U U
4J Cn
w <
1.

1 have spent time trying to find out more
about my own ethnic group, such as it3
history, traditions, and customs.

2.

I an active in organizations or social groups
that include mostly members of my own ethnic
group.

3.

I have a clear sense of my ethnic background
and what it means for me.

4.
5.
6.
7.

8.
9.
10.

I like meeting and getting to know people from
ethnic groups other than ray own.
I think a lot about how my life will
affected by my ethnic group membership.

the

role

of

3

,
"*

i

3

f

^

,
J

4

3

my
3

'•*

I often spend time with people from
groupB other than my own.

<

^

I sometimes feel it would be better if
different ethnic groups didn't try to mix
together.
about

V
U
u

be

I am happy that I am a member of the group I
belong to.

I are not very clear
ethnicity in my life.

^

fd
3
5J
e
o
w

ethnic

I really have not spent much time trying to
learn more about the culture and history of my
ethnic group.

^

3

4

3

u o
rs 4)
sz U

3 o*
V 4

a n
o •H

(0 Q

>i
H 4J
C* U
C Cn
O TJ
U 0)
+J -H
u) a
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>1
rH
C V
O V
U ki
4J CP
Vl <
11.

I have a strong sense of belonging to my own
ethnic group.

12.

I understand pretty well what my ethnic group
membership means to me, in terms of how to
relate to my own group and other groups.

13.

in order to learn more about my ethnic
background, I have often talked to other
people about my ethnic group,

14.

I havo a lot of pride in ay ethnic group and
its accomplishments.

15.

I don't try to become friends with people from
other ethnic groups.

16.

I participate in cultural practices of my own
group, such a special food, music, or customs.

17.

I am involved in activities with people from
other ethnic groups.

IB.

I feel a strong
ethnic group.

13.

I enjoy being around people from ethnic groups
other than my own.

20.

I feel good
background.

attachment

about

my

towards

cultural

or

my

Jj
<d
A
3
a
B
O

4)
« t)

t)
a
U

G*

VI <

A u
3 U*

4J «
a«
0
W Q

own

ethnic

Write in the number that gives the best answer to each question.
21.

My ethnicity is
(1) Asian, Asian American, or Oriental
(2) Black or African American
(3) Hispanic or Latino
(4) White, Caucasian, European, not Hispanic
(5) American Indian
(6) Mixed; Parents are from two different groups
( 7 ) Other (writs in)!

22.

Ky father's ethnicity is (uia nunbara givan in question 31 above)

23.

My mother's ethnicity io (u»e ntiabars given in quaation 21 above)

t)
^ V
tn u
c o>
0 «J
U CJ
4J <H
V) Q
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Read each statement and select the response to each statement which is
most true for you. Circle the number that indicates how much you agree
or disagree with each statement
>.

u

XT*

JZ

C 4>
0 t)
U kt
W CI
w<
1.

I feel that I'm a person of vorth, at
least on an equal basis with others.

2.

I feel that I have a number of good
qualities.

3.

All in all, I am inclined to feel that
I am a failure.

4.

I am able to do things as well as most
other people.

5.

I feel I do not have much to be proud of.

6.

I take a positive attitude toward myself.

7.

On the whole, I am satisfied with myself.

8.

I wish I could have more respect for
myself.

9.

I certainly feel useless at times.

10.

At times I think I am no good at all.

«3
3V
41 ft)
BU
O CP
W<

4-J U
m u
M
3 CP
0> *)
6n
0
CO Q

JZ

>1 II
"H U
u
C CP
0 (0
4JK »Hn
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UNIVERSITY OF ARIZONA'S
HUMAN SUBJECTS COMMITTEE
LETTER OF APPROVAL
FOR STUDY
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THL University OF

Human Subjects Cummitlei*

ARIZONA
HtUTH SCIENCES CiMER

HiYQN. Wjrren iBIdq. 52nBi
Tucson. Arizona S^724
ihOSl 62bc»72l or o26-"57?

June 1, 1993
Rosenna Trejo, B.S.
Department of Counseling & Guidance
Esquire Apartments
1230 North Park Avenue, #210
Campus Mail

RE:

ETHNIC IDENTITY AND SELF-ESTEEM AMONG ADOLESCENTS

Dear Ms. Trejo:
We received documents concerning your above cited project.
Regulations published by the U.S. Department of Health and Human
Services [45 CFR Part 46.101(b)(2)] exempt this type of research
from review by our Committee.
Thank you for informing us of your work. If you have any questions
concerning the above, please contact this office.
Sincerely yours,

n.
William F. Denny, M.D.

Chairman,
Human Subjects Committee
WFD:sj
cc: Departmental/College Review Committee
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"JU

ANYTOWN, USA

Antfown

1509 North Central Ave., Phoenix, Arizona 8S004
(602) 271-0980

"s"
Arizona

J*THE V
NATIONAL
CONFERENCE

June 25, 1993

Dear Anytowner and Parent/Guardian:
This year the National Conference, sponsors of Anytown U.S.A., has been ottered
an opportunity to try and measure the effects and impact of our unique Anytown
program on Its participants. Rosenna Trejo, a graduate student at the University
of Arizona's Counseling and Guidance program, and the NCCJ are working
together on a study to measure the impact of your Anytown camp experience.
We would like your cooperation in participating in this research study. Participation
In this study is voluntary. If you are interested In participating in the study, please
read the enclosed Youth Consent form, if you want to participate in the study,
please complete the consent form and return it to Ms Trejo in the enclosed
envelope by July 6th. When you arrive at your camp session, you will be asked to
complete a questionnaire and at the end of your camp you will be asked to
complete the questionnaire again.
We thank you very much for participating in the study. Please call Rosenna Trejo
at 621-3623 for any other information or questions.
Sincerely,

Richard S. Valenzuela
NCCJ Executive Director

Rosenna Trejo
Graduate Student

"Celebrating: 36 Years of Reducing Prejudice and Hate in America "
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-TT|

ANYTOWN, USA

^

1 f(N North Central Ave.. Phoenix. Arizona S5004
Anytown

|M)2) ;?1-U*SU

national
com i:ri-:n( i

Aiiicr.a

July 16,1993

Dear Anytowner and Parent/Guardian:
This year the National Conference, sponsors of Anytown U.S.A., has been offered
an opportunity to try and measure the effects and Impact of our unique Anytown
program on Its participants. Rosenna Trejo, a graduate student at the University
of Arizona's Counseling and Guidance program, and the NCCJ are working
together on a study to measure the impact of your Anytown camp experience.
We would like your cooperation in participating in this research study. Your camp
session has been selected to participate as the comparison group. Participation
in this study is voluntary. If you are interested in participating in the study, please
read the inclosed Youth's Consent form. If you want to participate in the study
please complete the consent form and questionnaires, and return them to Ms Trejo
in the enclosed envelope by July 27th. When you arrive at your camp session, you
will be asked to complete the questionnaires again.
There are no right or wrong answers to the questions, we only ask that you
honestly report your feelings as you are completing the questionnaires.
We thank you very much for participating In the study. Please call Ftosenna Trejo
at 621-3623 for any other Information or questions.
Sincerely,

Iajl^O

M
Hehard S. Valenzuela
NCCJ Executive Director

Rosenna Trejo
Graduate Student

"Celebrating J6 Years of Reducing Prejudice jnd Hate in America "
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YOUTH AND PARENT CONSENT FORM
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YOUTH'S CONSENT
I AM BEING ASKED TO READ THE FOLLOWING MATERIAL TO ENSURE THAT I AM INFORMED OF THE
NATURE OF THIS RESEARCH STUDY AND OF HOW I WILL PARTICIPATE IN IT, IF I CONSENT TO DO SO.
SIGNING THIS FORM WILL INDICATE THAT I HAVE BEEN SO INFORMED AND THAT I GIVE MY
CONSENT.
FEDERAL REGULATIONS REQUIRE WRITTEN INFORMED CONSENT PRIOR TO
PARTICIPATION IN THIS RESEARCH STUDY SO THAT I CAN KNOW THE NATURE AND THE RISKS OF
MY PARTICIPATION AND CAN DECIDE TO PARTICIPATE OR NOT PARTICIPATE IN A FREE AND
INFORMED MANNER.
The following describes your participation in the project, what is required of you, and what the benefits and
risks of the project are:
1.

You may withdraw from this project at any time.

2.

All Information will be coded and kept confidential in closed files to protect all individuals.

3.

The purpose of the research study is to measure the impact of the Anytown program.

4.

Benefits of participating in the project, are greater self awareness.

5.

Possible risks could be Initial feelings of guilt or confusion regarding ethnic Identity.

AUTHORIZATION
BEFORE GIVING MY CONSENT BY SIGNING THIS FORM, THE METHODS. INCONVENIENCES. RISK AND
BENEFITS HAVE BEEN EXPLAINED TO ME AND MY QUESTIONS HAVE BEEN ANSWERED.
I
UNDERSTAND THAT I MAY ASK QUESTIONS AT ANY TIME AND THAT I AM FREE TO WITHDRAW FROM
THE PROJECT AT ANY TIME WITHOUT CAUSING BAD FEELINGS OR AFFECTING MY MEDICAL CARE.
MY PARTICIPATION IN THIS PROJECT MAY BE ENDED BY THE INVESTIGATOR OR BY THE SPONSOR
FOR REASONS THAT WOULD BE EXPLAINED. NEW INFORMATION DEVELOPED DURING THE COURSE
OF THIS STUDY WHICH MAY AFFECT MY WILLINGNESS TO CONTINUE IN THIS RESEARCH PROJECT
WILL BE GIVEN TO ME AS IT BECOMES AVAILABLE. I UNDERSTAND THAT THIS CONSENT FORM WILL
BE FILED IN AN AREA DESIGNATED BY THE HUMAN SUBJECTS COMMITTEE WITH ACCESS
RESTRICTED TO THE PRINCIPAL INVESTIGATOR. ROSENNA TREJO, OR
AUTHORIZED
REPRESENTATIVES OF THE COUNSELING AND GUIDANCE DEPARTMENT. I UNDERSTAND THAT I DO
NOT GIVE UP ANY OF MY LEGAL RIGHTS BY SIGNING THIS FORM. A COPY OF THIS SIGNED
CONSENT FORM WILL BE GIVEN TO ME.

Youth's Signature

Date

Parent or Guardian Signature

Date

I have carefully explained to the subject the nature of the above project. I hereby certify that to the best
of my knowledge the person who is signing this consent form understand clearly the nature, demands,
benefits, and risks involved In his/her participation and his/her signature is legally valid. A medical problem
or language or education barrier has not precluded this understanding.

Investigator's Signature

Date
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