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ABSTRACT 
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This thesis defines and presents the development of a 

discipline-based art curriculum, for use of preservice 

teachers in Nigerian elementary schools. It includes a 

rationale for the discipline-based art approach, and a written 

plan as a basis for systematic and sequential art instruction, 

across grade levels one to six. 

It is important to study this particular area in order to 

fulfill the need for the improvement of Nigerian art education 

based on the writings of some selected Nigerian art educators, 

for example like Emeji (1976), Olorukooba (1985), Obanya 

(1978), Olaitan (1980), as discussed in Chapter III of this 

study. 

The SWRL elementary art program and Crizmac (Tribal 

design) have been used as models for developing a discipline-

based art instruction as stated in Chapter III of this thesis. 

It is hoped that Nigerian elementary teachers and 

children, through this proposed art education program will be 

able to gain a better understanding and appreciation of their 

artistically rich culture. 
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CHAPTER I 

INTRODUCTION 

The purpose of this study is to develop a discipline-

based art education curriculum for preservice classroom 

teachers in Nigerian elementary schools. This study is 

important because, it is one of the first attempts to design 

a discipline-based art education curriculum that reflects the 

need for understanding Nigerian culture. 

Since Nigerian independence in 1960, efforts have been 

made to improve the Nigerian elementary educational system. 

In 1976, a universal primary education (U.P.E) was installed. 

This program provides free primary education for all Nigerian 

children from grades one to six. However, it has been found 

that despite these new educational goals, art education is not 

emphasized in Nigerian elementary schools, even though art 

plays an important role in Nigerian life (Obanya, 1978). 

The discipline-based art education curriculum described 

in this thesis, is intended to fulfil a need in training 

Nigerian pre-service classroom teachers. These teachers will 

be introduced to a sequential curriculum based upon Nigerian 

images that can be taught in the elementary school. The 

curriculum will cover the four areas of discipline-based art 

education: aesthetics, criticism, art history/heritage and art 
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production. As Olorukooba (1985), has suggested, "there is a 

need for promotion of aesthetic life of Nigerian children as 

well as the educable nature of appreciation whereby students 

will come to see, feel, or sense the realities of the world 

around them" (p. 13). 

The question of general goals for art education can be 

determined through analysis of the culture. Nigeria is known 

all over the world as being culturally rich in arts and 

crafts. The country is proud of its cultural heritage and this 

pride is reflected in National policy decisions which 

encourage the teaching of art in Nigerian elementary schools. 

Each pupil will have an equal opportunity to receive art 

instruction. The policy states that "in order to encourage 

aesthetic, creative and musical activities, government will 

make staff and facilities available for the teaching of 

creative arts and crafts, and music in primary schools" (p. 

13) . With this mandate for art, the results of this thesis 

should serve the need of Nigerian government for more 

substantial art curricula. 

Description 

A learning program for art will be set up in a sequenced 

format, based on the four art components; aesthetics, art 

criticism, art history/heritage and art production. A one year 

long art curriculum plan will be developed for all elementary 
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grade levels with the recognition of appropriate developmental 

levels (from simple to complex). 

There will be sample lesson plans for a semester and two 

daily lesson plans with the appropriate visual images. 

Photographs will be used where appropriate filmstrips are not 

available. 

Terms 

Some of the terms mentioned in this paper require 

definitions. 

Curriculum: This is a written plan for instruction, 

outlining the educational goals and the means by which they 

can be achieved. It is not intended to give a detailed picture 

of classroom activities, rather it is designed to present a 

philosophy of art education, goals for instruction and content 

to be included in the program. In principle,a curriculum is 

a document that can be examined by anyone who wants to know 

what is being taught and why (Chapman, 1978)? 

Discipline-based art education: Is an approach which 

integrates content from the four art components; aesthetics, 

art criticism, art history/heritage and art production, 

through a focus on works of art (Clark, Day & Greer, 1987). 

Aesthetics: Is that branch of philosophical activities 

which involves the critical reflection on our experience and 

evaluation of art (Clark, Day & Greer, 1987). 
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Art criticism: Seeks to inform and educate people 

(including artists) about art, by providing insights into its 

meaning so as to increase their understanding and appreciation 

of art and illuminate the cultural and societal values 

reflected in it (Clark, Day & Greer, 1987). 

Art production: Is the direct experience of creating art 

which uniquely leads to certain insights into the many aspects 

and meanings conveyed in works of art (Clark, Day & Greer, 

1987) . 

Pre-service: refers to a full semester course of study 

for elementary teachers who have not began their teaching 

careers. This pre-service curriculum assumes no previous art 

training in "either examining art, teaching, and talking about 

art, or using art materials" (Rush, 1984). 

Limitations 

The limitations in this study includes the researcher's 

distance from Nigeria. Because discipline-based art education 

has not been established in Nigeria: there are a few adequate 

sources of culturally relevant materials for use. Time has 

also been a limited factor in writing this thesis whereby the 

planning and writing has been done over a very short time. 

Summary 

In the rest of this thesis, Chapter II will review 
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related literature, Chapter III will provide a discipline-

based art education curricula model and a series of lesson 

plans using Nigerian imagery and suitable for use in Nigerian 

elementary schools. Chapter IV will provide suggestions and 

recommendations for successful implementation of the proposed 

art curriculum within Nigerian elementary schools. 
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REVIEW OF RELATED LITERATURE 

This chapter will provide an overview of general 

education, art education and teacher education in Nigeria. It 

will then discuss discipline-based art education in the United 

States, and its relevance to art education in Nigeria. 

Education in Nigeria 

The Federal Government of Nigeria has adopted education 

as an instrument for affecting national development. The 

government has also stated that, "for the benefits of all 

citizens, the country's educational goals should be clearly 

set out. This should be in terms of its relevance to the needs 

of the individual, the kind of the society desired in relation 

to the environment, the realities of the modern world and 

rapid social changes" (National Policy On Education, 1981). 

With a population of approximately 100 million, which 

represents about one fifth of the entire population of Africa, 

Nigeria is described as the giant of the African continent. 

In this country, there are three main ethnic groups namely, 

Hausa-Fulani, who number about 14 million, the Yorubas, 

predominantly in the South West, who number about 10 million; 

and the Ibo, for the most part in the South-East and who also 
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number about 10 million (Bray, 1988). 

A strong educational policy is considered to play a key 

role in developing a sense of national unity. The National 

Policy on Education, established in 1977, has served as the 

greatest instrument available for promoting unity. The 

Nigerian philosophy of education is therefore, based on 

providing individuals with a sound and effective education. 

It also provides equal educational opportunities for all 

citizens of the nation at the elementary, secondary and 

tertiary levels, both inside and outside the formal school 

system (National Policy On Education, 1981). 

In the early stages, schooling was voluntary, but from 

1979, elementary education for all became compulsory and so 

by 1981-82, the enrollment of primary children rose to 

14,000,000. Because of 395 Nigerian languages, elementary 

children are first usually taught in their native language, 

after which they are taught in English from grades four to 

six. Students spend six years in elementary schools, three 

years in Junior High School, three years in Senior High 

School and four years in the University. 

Nigerian Art Education 

In Nigeria, formal educational institutions or schools 

were virtually non-existent prior to the advent of the 

British. At this pre-colonial time, the apprenticeship system 
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was an indigenous process of training those who had exhibited 

artistic talent, or who had shown interest through observation 

of their parents at work. According to Emeji (1976), "In many 

Nigerian communities, art is practiced as a family vocation, 

as it seemed to be a special gift from God to individual 

families. Interestingly, in each community or village, a 

gifted artist must be found. This gift is passed on from 

parent to child, one generation to another" (p.28). 

Traditionally, a child of a wood-carver would start to 

practice the father's craft at about the age of six. The 

father would encourage his child by introducing the different 

kinds of wood, tools, and techniques he usually employed. At 

the age of sixteen, the apprentice had acquired the knowledge 

and self-confidence to execute good work on his own without 

further assistance. The training would also initiate him into 

the social, religious, cultural, and functional utility of 

different art motifs (Emeji, 1976). A typical example of this 

apprenticeship system is shown in the traditional training of 

Princess Olowu, who is a Nigerian sculptress. Princess Olowu 

was born into the palace community, and the palace of art in 

Benin City in 1945. At a young age, Olowu preferred to observe 

the palace bronze casters and form objects with clay. Also 

as a young child, Olowu learned from her mother, who was the 

third and most favorite of the Oba's ten wives. She learnt the 

creation of elaborate hair and dress fashions, incorporating 
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intricate embroidery and bead work (La Duke, 1988). 

As art instruction was informal at that time in Nigeria, 

what can be regarded as artistic concepts and curriculum, were 

primarily determined by the nature of art objects commissioned 

either by a king, a priest, a club, or a community. The art 

objects included architectural murals, ancestral figures which 

were be placed in shrines, doors and veranda posts. There were 

also iron and bronze casting, stone and wood carving, and the 

making of talking drums. Describing Nigerian art forms and 

media, presents a complex problem because each art object 

reflects the cultural life style of the area in which it is 

produced. In order words, there is an absence of uniformity 

as far as the traditional artistic forms and media are 

involved. All traditional artists practiced their art in 

relationship to the culture and traditions where they lived. 

The important role played by Nigerian traditional artists is 

highly commendable in Nigeria society. These artists were 

consulted by the traditional kings and chiefs before any 

decision was reached on the type of art or design to produced 

for each specific event or festivity. This role allowed the 

traditional artists to reflect the traditional meaning in 

their art works. There are so many meanings attributed to the 

various sculptural works produced. For some people, sculpture 

has been a means of controlling the spirit of the dead; for 

others, it has been a means for greater achievement, 
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creativity or appeasement of gods (Emeji, 1976). With this 

traditional approach to art in the past, it has helped Nigeria 

to maintain the roots in the artistic heritage before the 

coming of the British. 

Teacher Education In Nigeria 

Teacher education in Nigeria has enjoyed some changes 

since Nigeria independence in 1960. The most significant 

changes are in the following directions: 

(1) Admission requirements have been up-graded in many 

states to the West African school Certificate or its 

equivalent. 

(2) The length of time to stay in the program varies with 

the quality of entry qualifications. 

(3) The elimination of 'Grade Three1 teacher training 

programs, for the preparation of elementary school 

teachers in states where they exist (National Policy 

On Education, 1981). 

These changes were made with a view to improving the 

competence of the prospective teachers (Olaitan, 1980). 

However, these changes have not attended to how art is taught 

to teach in appropriate ways. For this reason, preservice 

teachers need education in the disciplines that undergird 

their subject area as well as in professional education, such 

as classroom management, instructional strategies and 
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curriculum development. However, to date Nigerian teachers' 

training colleges have not met the challenges of educating 

Nigerian children to reflect their artistically rich culture 

(Olaitan, 1980). 

Discipline-Based Art Education In The United States 

The Gettv Center for Education In The Arts 

This operating unit of the J. Paul Getty trust, 

established in 1983 has started to introduce discipline-based 

art education into American schools. The Getty Center 

developed model staff development institutes at which teams 

of elementary teachers, administrators, and schools board 

members were trained to implement discipline-based art 

programs into their schools. Teachers and principals were 

introduced to the history of art, read selected articles about 

art education goals, and observed the teaching of the SWRL 

Elementary Art Program (Greer & Rush, 1985). 

The Institute's program stressed the intrinsic nature of 

the aesthetic experience in art as a goal of education. It 

described aesthetic perception as being concerned with how art 

objects look and feel, and with the images they evoke (Greer 

& Rush, 1985). The use of conceptually focused teaching 

strategies allow teachers to coach children in artistic 

behaviors that are faithful to the world of art. According to 
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Greer (1987), "if instruction addresses the nature of imagery, 

its perception, creation, and interpretation, art teachers can 

begin to define lesson content in terms of the conceptual 

structure and modes of inquiry intrinsic to these discipline" 

(p. 13). 

Characteristic of a DBAE Program 

The goals of discipline-based art education is to develop 

students' abilities to understand and appreciate art. This 

involves a knowledge of the theories and contexts of art and 

abilities to respond to as well as to create art (Greer, 

1984). 

Content 

The Content for instruction is derived primarily from the 

disciplines of aesthetics, art criticism, art history, and art 

production. These disciplines deal with: 

(1) conceptions of the nature of art, 

(2) basis for valuing and judging art, 

(3) contexts in which art has been created, and 

(4) the processes and techniques for creating art. 

Content for study is derived from a broad range of the 

visual arts, including folk, applied, and fine arts and from 

western and non-western cultures to those of ancient to 

contemporary times. 
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Curricula 

Curricula are written with sequentially organized and 

articulated content at all grade levels. 

Works of art are central to the organization of the 

curricula and to integration of content from the disciplines. 

Curricula are structured to reflect comparable concern 

and respect for each of the four art disciplines. 

Curricula are organized to increase student learning and 

understanding. This involves a recognition of appropriate 

developmental levels. 

Context 

Full implementation is marked by systematic, regular art 

instruction on district-wide basis, art education expertise, 

administrative support, and adequate resources. 

Student achievement and program effectiveness are 

confirmed by appropriate evaluation criteria and procedures 

(Clark, Day & Greer, 1987). 

Discipline-Based Art Education & Nigerian Culture 

An educational system that allows people to examine, 

question, and be conscious of cultural assumptions and 

feelings, provide the basis for individuals and group to take 

greater control of their own lives. In art education, an 

examination of personal cultural experiences, and the beliefs 

of others in relation in art, provides both teachers and 
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students with conscious awareness of their own sense of 

reality, for making aesthetic decisions (Congdon, 1988). It 

was also stressed by Chapman (1978) that, "the studies of the 

artistic heritage provide children with a knowledge of art as 

a significant form of human achievement whereby children will 

learn that art is related to a cultural endeavour of the past 

and present" (p. 19). 

Artistic Heritage; is broadly defined as organized 

knowledge about art, as well as specific works that have been 

created by artists, designers, architects, and artisans of the 

past and present (Chapman, 1978). 

Discipline-based art education is examined in light of 

cultural relationships. According to Johnson (1988), "DBAE in 

cultural relationships concern culture and art, the aesthetic 

domain, and the four discipline structure" (p. 16). Greer also 

stated that the basic attributes of DBAE emphasize art 

contents, skills, and structured presentation. It has the 

potential for contributing to a framework of the kind of 

global multi-cultural diversity" (p. 69) . The content for 

study in a DBAE program will be derived from a broad range of 

visual arts, including folk, applied, and fine arts from 

western and non-western cultures and from ancient to 

contemporary times. Students will learn how these works relate 

to the societies, religions, and technologies, within the 

contexts in which they were produced (Clark, Day & Greer, 
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1984) . Since Nigeria is culturally rich, the visual images to 

be used in this new proposed discipline-based art education 

program, will be derived from Nigerian traditional art images, 

which will enable both the elementary teachers and children 

to understand and appreciate the Nigerian cultural heritage. 

Two DBAE Instructional Models 

The new proposed discipline-based art curriculum will use 

two main DBAE instructional models presently used in some 

elementary schools within the United States. The SWRL 

elementary art program and the Crizmac (Tribal design) multi

cultural art program. 

SWRL Elementary Art Program 

The SWRL elementary art program, is the twelfth program 

to be added to the dissemination activities conducted by Phi 

Delta Kappa's Center, for the dissemination of innovative 

programs. According to Greer (1984), "the SWRL elementary 

program is discipline-based art program for elementary 

classrooms. It is sequenced-simple to complex, naive to 

sophisticated, and contains the features of art history, art 

criticism, studio art, and aesthetics" (p.19). Also Rush 

(1984), has stressed that "it systematically presents 

information that incorporates skills, with knowledge and modes 

of inquiry in each of these four components" (p.25). 

The SWRL elementary art program provides teachers with 
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a complete resource for conducting sequenced, systematic, 

basic art instruction. The aim of the program is to build a 

base of knowledge and kills that will enable children to 

produce increasingly well-constructed art works of individual 

character. The program has been designed in a way that 

teachers with little or no special art background can teach 

a comprehensive basic course in art with a minimal amount of 

time spent on lesson planning and preparation. Throughout 

the program, children develop the awareness of, and 

appreciation for, the roles of the artist, the art critic, and 

the art historian. 

The program is organized into instructional blocks. Each 

block consists of four units. A unit consists of a sequence 

of instructional activities centered on the creation of an 

art work in a particular medium. Each activity in the sequence 

is designed to develop a particular skill in relation to this 

task. 

There are three types of activities in the program: 

Visual Analysis: in which the children learn how to look at 

subject matter by analyzing its physical and expressive 

characteristics. 

Production: in which the children learn to use a variety of 

means of expression. 

Critical Analysis: in which the children learn to describe , 

interpret, and evaluate art works in the context of the 
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cultural and historical setting in which they were produced. 

Also there are filmstrips available to be used in 

conjunction with each unit (SWRL Educational Research and 

Development, 1977). 

The Crizmac Multi-Cultural Art Program 

This was designed to create a learning environment which 

fosters the development of visual literacy and enables 

students to acquire a greater understanding and appreciation 

of the multi-cultural art work produced throughout the world. 

These basic concepts form the frame work from which the 

student can develop and exercise his or her own artistic 

expressions (Christine & Mack, 1988). 

The Tribal Design program is a series of six comprehensive 

multi-cultural and audio-visual art instruction units. An 

introductory unit includes images from the five different 

tribal cultures; and establishes the features and concepts 

included in the series. 

These are: 

(1) Africa 

(2) Alaskan Eskimo 

(3) New Guinea 

(4) Pacific North West Coast 

(5) Pre-Columbian Mexico 

Each Unit is complete and comprehensive in itself and 

includes these exclusive features: 
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(1) Cultural and Historical Profiles 

(2) Striking Visual Images 

(3) Critical Analysis 

(4) Studio Activities 

(5) The Aesthetic Component 

(6) Student Evaluation. 

Summary 

Since Nigeria is culturally rich, and has a similar 

educational system with the United States, it seem that 

discipline-based art education can serve as a curricular 

model for the development of Nigerian art education. 

Chapter III will discuss how these curricular models can 

be adapted for Nigerian elementary schools. 
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CHAPTER III 

DESCRIPTION 

The new proposed art education program for Nigerian 

elementary schools is an adaptation of the Discipline-Based 

Art instruction model. This instruction, according to Greer 

(1984), will "teach both the skills of attending to art, and 

the skills of expression" (p. 217). 

The new proposed discipline-based art curriculum will be 

based on activities derived from the disciplines of 

aesthetics, art criticism, studio practice, and art history 

/heritage. This will also include the aesthetic scanning 

which is the looking at and talking about art, and evaluation 

of students' art works. 

Aesthetic Scanning 

The aesthetic Scanning approach is a way to begin a study 

of works of art like paintings, sculptures, lithographs, 

ceramics, architecture, and all other forms called art. The 

purpose of scanning art works, is to help in motivating 

children's production, and to increase their understanding of 

their own art works. As stressed by Adam (1985) "teachers 

should help the children to discover means of expressing more 

subtle forms of feeling and the precise images in works of 
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art" (p. 15). 

The approach is designed to involve the learner in 

actually seeing what is in a work of art, by analyzing and 

talking about the sensory, formal, technical and expressive 

properties. A few sample questions are hereby provided to 

illustrate the general focus of each of the properties. 

(1) Sensory Properties; Responding to the design element 

in art works like shape, line, texture, value, color 

and space. 

"Can you point out and describe some of the lines 
in this painting?" 

"Where are the bright and the cool colors?" 

"Look at the largest shapes in the painting; are 
the circular shapes the same sizes as the 
rectangular ones?" 

(2) Formal Properties; Responding to ways in which 

objects or events are organized to achieve expressive 

powers like theme, unity, balance, rhythm, 

repetition, and dominance. 

"Where did the artist place the important idea in 
this painting?" 

"Are there colors or shapes that are repeated? 
Where do you see the repetition in the 
painting?" 

"What kind of balance did the artist use?" 

(3) Technical Properties; Responding to how an art form 

such as a painting or a piece of sculpture was made; 

the artist's skills and special use of an art medium 
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or media, and tools. 

"How did the sculptor use the carving of a rough 
texture in the marble to create the appearance 
of a bushy head of hair?" 

"How does the sculptor uses the grain of markings 
in the wood to emphasize the character of the 
work?" 

(4) Expressive Properties: Responding to the value import 

in works of art, what the art works, object or event 

has to say, by identifying the mood language, dynamic 

states, and character states. 

"How do the combinations of color, shapes and the 
way they are organized, contribute to the 
overall mood of the painting?" 

"What does the painting tell us about a big idea 
such as courage, freedom or war?" 

Terms 

Some of the terms mentioned under the 'Aesthetic 

Scanning' in this Chapter require definitions. 

Aesthetic Scanning; means looking and talking about art works 

like paintings, ceramics, architecture, sculptures, 

etc.(Adam, 1985). 

Unity; This shows that each part of the work is necessary. 

Nothing can be left out without changing the work (Garard, 

1988). 

Theme; Some features that are repeated to give the work its 
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character (Garard, 1988). 

Repetition: an element(s) such as color, line, shape is/are 

repeated in a variety of ways. (Garard, 1988). 

Contrast: Use of opposites to close proximity, e.g; light and 

dark color, large and small shapes (Garard, 1988). 

Balance: an equilibrium of similar elements (symmetry) or a 

balance achieved through the use of unequal parts or elements 

(asymmetry) (Garard, 1988). 

Dominance: a feature given more importance than any other 

aspect of the work (Garard, 1988). 

Rhvthm: the regular repetition of particular forms or 

accents; the suggestion of motion by patterns of recurrent 

forms or accents (Garard, 1988). 

Mood Language: forms that express feelings such as sad or 

cheerful, bold or timid (Garard, 1988). 

Dynamic Language: forms that express a sense of tension, 

conflict, or relaxation (Garard, 1988) . 

Production 

Students will use art materials that are available in the 

elementary classroom to produce their own art works. 

Production will be based on: 

Clav Construction: slab, ritual pots, Kolanut box, 

bowl, fruits etc. 

Drawing: contour drawing, human figure, perspective etc. 
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Painting: Mixing and blending of colors, color 

techniques, tempera technique, and separate painting 

surfaces. 

Design; Two and three dimensional use of space using 

paper, scissors, glue and household items. 

Art History/Heritage. 

Students will be exposed to works of art from various 

cultural traditions within Nigeria and from other countries, 

to widen their knowledge on art & culture. 

Art history contributes to understanding works of art, by 

providing information about who created them, what functions 

they serve, the cultural contexts in which they were made, as 

well as how and why art has changed over time. When children 

have opportunities to study art works from the past and 

present, they will begin to understand how art reflects the 

cultural values of a society. This gives children a greater 

appreciation of how cultures have communicated through visual 

forms, and helps them to gain insights into relationships 

between the past and present (The J Paul Getty Trust, 1985). 
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Evaluation 

There will be an evaluation of students art works whereby 

teachers will help students to understand what it is they are 

trying to express, and to examine whether the forms they have 

created do express that idea or emotion. The teacher will 

discuss with the students the criteria that will be used to 

evaluate their finished art works. 

Teacher Skill Development. 

The preservice students in Nigerian teacher training 

college .will be trained on how to use discipline-based art 

instruction in Nigerian elementary schools. They will be 

provided with basic information on the four art components, 

aesthetic, art criticism, art history/heritage and art 

production. They will be assisted in developing weekly lesson 

plans, which consider the developmental age level of the 

children as well as moving from simple to complex. They will 

demonstrate their knowledge of discipline-based art 

instruction by teaching short lessons to the children in the 

classroom during their teaching practice (internship). 

Description of Nigerian Elementary Schools. 

A Nigerian elementary classroom consists of thirty to 

forty children of which ages range from six to eleven years 

(from grade one to six) . Most of the parents of these 
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children are middle class families who do not own a private 

car and so many children walk to school five days a week 

(Monday to Friday). A few of the elementary schools however 

are lucky enough to have buses that convey the children to 

and from school. These buses are usually provided by the 

'Parents - Teachers Association' of each school. 

Many adults in Nigeria have not had any formal education 

or art education training, that would allow them to 

understand and appreciate Nigerian arts and culture. Counting 

this gap is a major reason why it is important for children 

to be taught with this new discipline-based art instruction, 

using the four art components, of aesthetics, art criticism, 

art history/heritage and art production. This will enable the 

children to understand and appreciate their own arts and 

culture, and those from other countries. 

For the adaption of these new discipline-based art 

education program to Nigerian elementary schools, a written 

plan as a basis for systematic and sequential art instruction 

across grade levels one to six will be developed. 
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ONE YEAR LESSON PLAN FOR GRADES 1-3. 

Elements of Design: Line 

Aesthetics 

Name and identify different line qualities (thick, thin, 

straight, curved, wavy, jagged and broken) as observed in 

representational, abstract, and non-objective student and 

adult art works. Notice how line describe shapes. 

Art History/Heritage 

Recognize, identify, and indicate the location of 

different line qualities (thick, thin, straight, curved, 

wavy,jagged and broken) in works of art. Describe how the 

images being looked at are alike or different in terms of 

these line qualities. 

Materials 

Snail shells, different geometric shapes, contour lines 

on objects and human figures, some Nigerian contemporary 

artist works that have line qualities. 

Production 

Use different line 

curved, wavy, j agged 

qualities (thick, thin straight, 

and broken) in non-objective 
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compositions. Use a variety of media (pencil, felt pen, 

crayon and tempera paint). 
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Elements of Design: Shape 

Aesthetics 

Find different kinds of simple shapes (bio-morphic and 

geometric) in the natural and constructed environments. Name 

and identify these kinds of shapes in large, medium, and 

small sizes; in representational, abstract, and non -

objective student and adult art works. Recognize repeated 

shapes and explain the difference between solid and open 

shapes. 

Art history/Heritage 

Recognize, identify, and indicate the location of large, 

medium, and small sizes of open and solid shapes (bio-morphic 

and geometric) in works of art. Describe how the images being 

looked at are alike or different in terms of these line 

qualities. 

Materials 

Spherical form of apples and oranges? cylindrical form of 

banana; Conical form of carrot and red pepper; geometrical 

shapes on insects; geometrical shapes on sail boat; shapes on 

Nigerian sculptural figures; shapes on human figures; 

Nigerian contemporary artist works that deals with shapes. 
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Production 

Use simple bio-morphic and geometric shapes to create 

two-dimensional and non-objective designs. Make some 

patterns, using repeated shapes. Make large, medium, and 

small shapes. Make solid and open shapes. Use a variety of 

media (pencil, felt pen, crayon, cut paper). 
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Elements of Design: Color 

Aesthetics 

Find and name primary and secondary hues in the natural 

and constructed environments. Find and name them in 

representational, abstract, and non-objective student and 

adult works. Follow similar procedures for complementary 

analogous, warm and cool colors. 

Art Historv/Heritaae 

Recognize, identify, and indicate the location of 

primary, secondary, complementary, analogous, warm, and cool 

hues in a work of art. Describe how the images being looked 

at are alike or different in terms of these hues and color 

schemes. Analyze how color is used in the entire composition. 

Look at the different ways the artists use colors. 

Materials 

Natural colors from local materials like leaves and 

flowers; colors from different natural and man - made 

objects; the color wheel; Nigerian contemporary artist 

paintings; colors from Nigerian traditional fabrics like tie 

& dye and Batik. 

Production 
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Use the three primary colors (red, yellow and blue), and 

the three secondary colors (orange, green,violet) in variety 

of media (crayon, fiber, colored or plain paper) in simple 

composition. Introduce the concepts of complementary and 

analogous color, warm and cool colors. 
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Elements of Design: Texture 

Aesthetic 

Find and name a variety of natural and artificial actual 

textures in the natural and constructed environments. 

Distinguish between natural and artificial textures, find and 

name these textures in representational, abstract, and non -

objective sculptures made by students and adults. 

Art History/Heritage 

Recognize, identify, and indicate the location of natural 

and artificial actual textures in works of art. Describe how 

the images being looked at are alike or different in terms of 

these textures. 

Materials 

Sculptural figures of animals and human beings; Nigerian 

mask figures; traditional woven clothes (identifying raised 

and impressed textures); Ritual pots with raised and 

impressed textures; textures from natural and man-made 

obj ects. 

Production 

Feel a variety of actual textures from both natural and 

artificial materials, make texture rubbing with crayon over 
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actual textural surfaces. Make a collage of actual texture in 

three-dimensional media (clay, plaster, fiber). 



ONE YEAR LESSON PLAN FOR GRADE 4-6 
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Elements of Design: Line 

Aesthetics 

Specify how line can create mood to objects and shapes it 

describe. Interpret the expressive intent of line used in 

representational, abstract, and non-objective student and 

adult art works. 

Art History/Heritage 

Recognize, identify, and indicate the location of 

different line qualities (thick, thin, straight, curved, 

wavy, jagged and broken) and expressive properties (movement 

and mood) that line creates in works of art. Note how line 

may be repeated and varied within a single work of art. 

Discuss how 

it contributes to compositional unity and meaning. Look 

at similarities and differences in the ways Nigerian 

contemporary artists use lines in their works. 

Materials 

Nigerian contemporary artist works that have line 

qualities. Contour lines on twigs, leaves, and from figure 

and human figures. Contour lines on natural and man-made 
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objects. 

Production 

Use line in variety of media (pencil, pen, and ink; 

acrylic and water color, crayon and pastel) with increasing 

selectivity. Use line quality to indicate space and volume. 

Use line quality in non-objective compositions to express 

three separate emotions (joy, anger and surprise). 



41 

Elements of Design: Shapes 

Aesthetics 

Observe the congruence between a representational image 

of an object, and the real object. Observe the incongruence 

between an abstract image of an object and the real object. 

Explain different expressive options in each style of the art 

works. 

Art History/Heritage 

Recognize, identify, and indicate the location of simple 

and complex, open and solid, bio-morphic and geometric shapes 

of various sizes in works of art. Analyze how shape is used 

in the entire composition. Look at the different ways the 

Nigerian artists use shape in their various works of art. 

Materials 

Nigerian contemporary artist works that is based mostly 

on shapes, landscape and seascape paintings and shapes from 

natural and man-made objects. 

Production 

Produce accurate images in variety of media (pencil, pen 

and ink, brush, clay, wood) of natural and constructed 

environments. Drawing, painting and sculpturing from natural 
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objects. Develop simple to complex shapes in abstract and 

non-objective compositions with any of the above media, plus 

cut paper. 
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Elements of Design: Color 

Aesthetic 

Recognize and describe monochromatic, complementary and 

analogous color schemes, in representational, abstract, and 

non-objective art works by students and adults. Analyze how 

color can be used to create a sense of depth in two-

dimensional art. Note differences in mood or feeling created 

by different kinds of color schemes. 

Art Historv/Heritaqe 

Recognize, identify, and indicate the location of 

primary, secondary, tertiary, complementary, analogous, 

monochromatic, warm, cool, intense and dull hue in a Nigerian 

artist work. Note how color may be repeated and varied within 

a single work of art, and discuss how it contributes to 

compositional unity and meaning. Look at similarities and 

differences in the ways the artist uses color. 

Materials 

Warm & cool colors from both natural and man - made 

objects; colors from fruits, vegetables, onions, tomatoes, 

pineapples, bananas etc. Nigerian Contemporary artist 

paintings; landscape and seascape paintings. 

Production 
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Mix a hue with its complement to produce a lighter or 

darker tone without loss of intensity. Use a variety of media 

(water color,acrylic, or oil paint) to create compositions 

with monochromatic, complementary, and analogous color 

schemes. Use warm and cool colors, intense and dull colors, 

to create and illusion of space on a two-dimensional surface. 

Explore the expressive use of color to convey feeling or 

create mood. 
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Elements of Design: Texture 

Aesthetics 

Recognize skillful and appropriate use of actual, 

simulated, artificial, and natural textures in works of art. 

Note how texture may be repeated and slightly varied within 

a single work of art, and discuss how it contributes to the 

compositional unity and meaning. Look at similarities and 

differences in the ways Nigerian artists use textures in 

their various works of art. 

Art Historv/Heritaae 

Recognize, identify, and indicate the locations of 

natural and artificial actual textures, simulated texture, 

and invented texture in works of art. Note how texture may 

repeated and slightly varied within a single work of art, and 

discuss and how it contributes to the compositional unity and 

meaning. Look at similarities and differences in the ways 

Nigerian artists use textures in their various works of art. 

Materials 

Nigerian sculptural works. Egyptians tomb paintings. 

Textures on Nigerian traditional woven fabrics. Nigerian 

traditional potters1 works with raised and impressed texture. 

Textures on pebbles, corrugated iron sheets, and decorated 



buttons. 



SAMPLE LESSON PLAN FOR A SEMESTER. 
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Week 1 

Subject Matter: Line 

Specific Topic; Drawing of different kinds of line qualities. 

Learning Objectives: At the end of the lesson, children 

should be able to identify and draw different kinds of 

lines (thick, thin, straight, curved, wavy, jagged and 

broken). Materials: Pencil, drawing paper, cleaner, 

sharpener. 

Visual Analysis: Identifying the different line qualities on 

some natural and man-made objects. Showing Nigerian 

contemporary artist works that have line qualities. 

Art Production: Drawing of different kinds of line qualities 

(thick, thin, straight, curved, wavy, jagged and broken) 

Critical/Historical Analysis:Showing and discussions on 

contour lines on human figures, some natural and man-made 

objects. Discussions on some Nigerian Contemporary 

artist works that has line qualities. Discussions on 



students' works. 
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Week 11 

Subject Matter: Line 

Specific Topic: Drawing the outline of a twig. 

Learning Objectives: At the end of the lesson, children will 

be able to draw a twig with the appropriate line 

qualities (thick, thin, curved etc). 

Materials: pencil, drawing paper, cleaner and sharpener. 

Visual Analysis: Identifying the outline of a tree with 

branches. Some natural and man-made objects. Nigerian 

artist works that has line qualities. 

Art Production: Drawing the outline of a twig with the 

appropriate line qualities (thick, thin, straight, 

wavy, jagged and broken). 

Critical/Historical Analysis: Showing and discussions on the 

outline of trees that have branches. Outline of some 

natural and man-made objects. Discussions on the 

outline of some Nigerian art works. Discussions on 

students' works. 
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Week 111 

Subject Matter: Line 

Specific Topic; Drawing the outline of a twig with one leaf. 

Learning Objectives: At the end of the lesson, children will 

be able to draw the outline of twig with one leaf. 

Materials: Soft pencil, drawing paper, cleaner, sharpener. 

Visual Analysis: Identifying the outline of trees with 

branches. Some natural and man-made objects. Nigerian 

artist works that has line qualities. 

Art Production; Drawing of the outline of a twig with the 

appropriate line qualities (thick, thin, straight, wavy, 

jagged and broken). 

Critical/Historical Analysis:Showing and discussions on the 

outline of trees with branches. Discussions on the 

outline of some natural and man-made objects. 

Discussions on the outline of some Nigerian art works. 

Discussions on students' works. 
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Week IV 

Subject Matter: Line 

Specific Topic: Drawing the outline of a 'Ritual Pot'. 

Learning Objectives: At the end of the lesson, children 

should be able to draw an outline of a 'Ritual pot'. 

Materials: Soft pencil, drawing paper, cleaner, 'Ritual Pot1, 

and sharpener. 

Visual Analysis: Showing and observing the outline of some 

natural and man-made objects. 

Art Production: Drawing the outline of a 'Ritual Pot' placed 

before the class. 

Critical/Historical Analysis: showing and discussions on the 

outline of various natural and man-made objects. 

Discussions on the students' works. 
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Week V 

Subject Matter: Shapes. 

Specific Topic; Drawing of different geometric shapes. 

Learning Objectives; At the end of the lesson, children 

should be able to identify and draw different 

geometrical shapes and color them with crayon. 

Materials: pencils, ruler, cleaner, cardboard, and crayon. 

Visual Analysis: Showing various natural and man-made 

objects that has geometrical shapes like circles, 

triangles, squares, ovals etc. 

Art Production: Drawing of circles, triangles, squares, semi

circle etc; on a white cardboard. Coloring each shape 

with a different color. 

Critical/Historical Analysis: Showing and discussions on some 

Nigerian Contemporary artist works that have the 

different shapes. Showing and discussion on shapes of 

some natural and man-made objects. 
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Week VI 

Subject Matter; Shapes. 

Specific Topic: Cutting and pasting of different geometrical 

shapes. 

Learning Objectives: At the end of the lesson, children 

should be able to identify the different shapes by 

pasting them on the plain background. 

Materials: Scissors, glue, cardboard. 

Visual Analysis: Showing various objects that has shapes, 

circles, triangles, squares, oval etc. 

Art Production: Cutting out of the shapes that children drew 

in the previous activity and paste them on a flat 

surface (using scissors). 

Critical/Historical Analysis: Showing and discussions on some 

Nigerian artist works based on geometrical shapes. 

Discussions on some natural and man-made objects that 

have geometrical shapes. 
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Week VI1 

Subject Matter: Shapes. 

Specific Topic: Drawing and coloring of butterfly. 

Learning Objectives: At the end of the lesson, children 

should be able to draw and color butterfly with the 

appropriate geometrical shapes. 

Materials: Pencil, ruler, drawing paper, cleaner, sharpener. 

Visual Analysis: Showing different types of insects that has 

the geometrical shapes. Nigerian artist works that has 

geometrical shapes. 

Art Production: Drawing a butterfly by using a geometrical 

shapes (circles, oval, triangles, long-narrow shapes 

etc. 

Critical/Historical Analysis: Showing and discussions on some 

Nigerian Contemporary artists works that have the 

different shape qualities. 
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Week VI11 

Subject Matter; Shapes and sea. 

Specific Topic: Drawing and coloring of a sail boat based on 

geometrical shapes. 

Learning Objectives: At the end of the lesson, Children 

should be able to draw a sail boat based on geometrical 

shapes. 

Materials: Pencil, ruler, drawing paper, cleaner, sharpener 

and crayon. 

Visual Analysis: Showing different sail boats and children 

identifying the various geometrical shapes on them. 

Nigerian artist works based on geometrical shapes. 

Seascape paintings. 

Art Production: Cutting and pasting skills are reviewed. 

Making a representation of a sail boat from shapes like 

half circles, rectangles and triangles. 

Critical/Historical Analysis: Showing and discussions on 

different sail boats. History of sailing in Nigeria. 
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Showing and discussions on Nigeria contemporary painters 

works based on geometrical shapes. 
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Week XI 

Subject Matter: Color. 

Specific Topic; Traditional extraction of colors from natural 

materials (leaves, fruits, flowers etc). 

Learning Objectives; At the end of the lesson, children 

should be able to know how color could be extracted from 

natural materials like fruits, flowers and leaves. 

Materials; Fruits that have colored juice, like red, yellow, 

pink, etc; leaves with green juice, feather, water and 

drawing paper. 

Visual Analysis; Showing paintings of traditional Nigerian 

artist that use the natural colors from local materials. 

Showing different color juice from fruits, leaves, 

flowers etc. 

Art Production; Children using feathers to apply the 

different natural colors on their drawing papers (non-

representational design). 
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Critical/Historical Analysis: Showing and discussions on some 

Nigerian traditional painter that has used feather to 

apply color on the canvas. Discussions on students' 

works. 
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Week X 

Subject Matter; Color. 

Specific Topic; Color theory (primary arid secondary colors) . 

At the end of the lesson, children should be able to 

know the three primary colors and how to mix primary 

colors together and how to get a secondary color. 

Learning Objectives: At the end of the lesson, children 

should be able to know the three primary colors and how 

to mix primary colors together and how to get a 

secondary color. 

Materials: The primary colors (Red, Yellow, and Blue), color 

wheel that consist of primary and secondary colors, 

brush, palette, and a small spoon, traditional tie and 

dye cloths. 

Visual Analysis: Showing the color wheel consisting of both 

primary and secondary colors. Showing photographs of tie 

& dye fabric with different colors or a little piece of 

the real fabric. 
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Art Production: Mixing of two primary colors in a palette to 

obtain a secondary color. For example; Red + Blue = 

Purple; Yellow + Red = Orange; Yellow + Blue = Green. 

Critical/Historical Analysis: Showing and discussions on the 

color wheel. Discussions on primary and secondary colors 

on the tie & dye fabric. History of tie & dye. 

Discussions on students works. 
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Week XI 

Subject Matter: Color. 

Specific Topic: Four Finger Prints (with colored starch on 

paper). 

Learning Objectives: At the end of the lesson, children will 

be able to make four finger prints with colored starch 

on paper. 

Materials: Drawing paper, cooked starch, three primary colors 

(Red, Blue and Yellow), water and a spoon. 

Visual Analysis: Showing different local batik designs on 

fabric (Adire Eleko). Showing some objects that has 

primary colors. Showing Nigerian contemporary art works 

that have a domination of primary colors. 

Art Production: Mixing a primary color with starch and spread 

on a paper. Using the four fingers to produce some 

beautiful designs on the paper. 

Critical/Historical Analysis: Showing and discussions on 

different local batik designs on fabric (Adire Eleko). 
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History of batik design in Nigeria. Discussions on some 

Nigerian contemporary artist works that has a domination 

of primary colors. Discussions on students' works 
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Week Xll 

Subject Matter; Color. 

Specific Topic: Comb Print (with colored starch on paper). 

Learning Objectives: At the end of the lesson, children 

will be able to make some comb prints on paper. 

Materials: Drawing paper, cooked starch, three secondary 

colors ( Green, Orange, and Violet). 

Visual Analysis: Showing different local batik designs on 

fabric (Adire Eleko). Showing some objects that has 

secondary colors. 

Art Production: Mixing a secondary color with starch and 

spread on paper. Using the segregated end of the comb to 

make beautiful designs on the paper already covered with 

colored starch. 

Critical/Historical Analysis: Showing and discussions on 

different local batik designs on fabric (Adire Eleko). 

Revision on history of batik design in Nigeria. 

Discussions on some Nigerian contemporary art works that 
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has secondary colors as dominant. Discussions on 

students• works. 
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Week XI11 

Subject Matter; Texture. 

Specific Topic: Origin and preparation of clay. 

Learning Objectives: At the end of the lesson, children will 

know the origin of clay in Nigeria. Also they will be 

able to prepare clay for molding. 

Materials: Natural clay, water medium size strong stone, and 

string. 

Visual Analysis: Showing some fine prepared clay. Showing 

some Nigerian art objects that were made of clay. 

Sculptural and pottery works produced locally. 

Art Production: Collecting natural clay from a damp 

environment in Nigeria. Preparing clay by crushing the 

pebbles in it with a strong stone on a flat surface. 

Kneading the clay to remove the pores in it. 

Critical/Historical Analysis: Showing and discussions on some 

fine prepared clay. Discussions on some art objects that 



were made with clay, (sculptural and pottery works 

produced locally). Discussions on students' works. 
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Week XIV 

Subject Matter: Texture 

Specific Topic: Molding Techniques (pinch bowl). 

Learning Objectives: At the end of the lesson, children will 

be able to mould a bowl with the pinch techniques. 

Materials: Natural clay, water ruler, string and bowl. 

Visual Analysis: Identifying the shape of a bowl. Showing 

some clay works made with pinch method. 

Art Production: Making a pinch bowl from fine prepared clay. 

Critical/Historical Analysis: Showing and discussions on the 

different clay works made with pinch method. Discussions 

on students1 works 
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Week XV 

Subject Matter: Texture. 

Specific Topic: Molding of a traditional Kolanut box from two 

pinch bowls. 

Learning Objectives: At the end of the lesson, children will 

be able to make a traditional Kolanut box from two pinch 

bowls. 

Materials: Clay, water, a bowl, traditional Kolanut box, and 

string. 

Visual Analysis: Showing the traditional Kolanut box or a 

photograph of it. Showing the Kolanut that suppose to be 

kept inside. 

Art Production: Molding two pinch bowls (same size). Covering 

a bowl with the other to make a traditional Kolanut box. 

Critical/Historical Analysis: Showing and discussions on 

Nigerian traditional Kolanut box. History and importance 

of Kolanut to Nigerian populace. Discussions on 

students' works. 
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Week XVI 

Subject Matter: Texture. 

Specific Topic; Painting the dried traditional clay work of 

Kolanut box. 

Learning Objectives; At the end of the lesson, children will 

be able to paint the traditional clay work of a Kolanut 

box with the natural-glossy light brown color. 

Materials: Glossy light brown color, turpentine, brush, 

paper, newsprint, and rag. 

Visual Analysis: Showing the traditional Kolanut box for 

review of a last lessons. Showing some glazed Nigerian 

clay works. 

Art Production: Using a painting brush to apply the glossy 

light brown color on the dried clay work of a Kolanut 

box. 

Critical/Historical Analysis: Review of the history and 

importance of traditional Kolanut to the Nigerian 
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populace. Showing and discussions on some glazed clay 

works. Discussions on students' works. 



DAILY LESSON PLAN 
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Two lesson plans would be presented in a sequenced form 

as samples of how the weekly lesson plan could be developed 

from the semester plan. 

LESSON 1. 

Mode / Media: 3-D Construction. 

Subject Matter; Objects. 

Style; Decorative. 

Objective: (Teacher's Intention). 

Children would be able to mould a bowl with the pinch 

method of modelling with clay. 

Learning Objectives; 

Analysis; 

On completing the lesson, each child will be able to; 

(1) Recognize the shape of the bowl, and some ceramic art 

works made with pinch method. 

(2) To produce a bowl, using the pinch technique of 

modelling with clay. 

(3) To. identify the concepts of creating pinch objects by 

some artists both in Nigeria and some other countries 

like Greece, Italy, Sweden and Ghana. 

VISUAL ANALYSIS: 
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Showing photographs of different ceramic art works made 

with pinch technique in Nigeria and some other countries like 

Italy, Greece, Sweden and Ghana. Discussions on the art 

works, using the four properties, sensory, formal, technical 

and expressive properties as discussed under 'Aesthetic 

Scanning•. 

Vocabulary words: 

Pinch: To squeeze between the finger and thumb. 

Gourd: A kind of fruit often used for ornament , vessels 

or utensils. 

Paddle: An instrument used for mixing, stirring or 

beating. 

Snail Shell: The hard outer covering of a snail. 

Snail: A creeping animal, mostly found in the bush. 

Materials: 

Already prepared clay, container of water, string for 

cutting the clay, and a bowl. 

Art Production. 

Demonstration: Teacher uses the materials described above 

to demonstrate how to mould a bowl with pinch technique. 

(1) Review with children how to prepare clay ready for 

modelling. 

(2) Demonstrate how to roll the clay between hands to 

form a ball. 
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(3) Hold the ball with the left hand, and press the 

right thumb inside to create a hollow in the clay 

ball, leaving the base to be one inch (1") thick. 

(4) Slowly spread the bottom wider by lightly pressing 

the thumb toward the two middle fingers. Press and 

rotate the bowl on your left hand. 

(5) Smooth both inside and outside the pinch bowl with 

the fingers, making sure it has an even thickness of 

half an inch (1/2"). 

(6) Use ruler, if necessary to create an even thickness 

around the bowl. 

Criteria For Evaluation Of Finished Art Work. 

(1) Making a roll of clay to form a ball. 

(2) The base of the pinch bowl will be one inch (1") 

thick. 

(3) The outside of the pinch bowl will be of even 

Illustration 

PINCH SOWL CLAY &ALL 

thickness of half an inch (1/2") 
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Class Activity; 

Students use the prescribed art materials to mould a 

bowl that will display the characteristics listed under 

evaluation of art works below: 

Evaluation Of Art Work: 

Each student will: 

(1) Make a roll of clay to form a ball. 

(2) Make the base of the pinch bowl to be one inch (1") 

thick. 

(3) The outside of the pinch bowl to be of even 

thickness of half an inch (1/2"). 

Critical / Historical Analysis: 

Art Images: 

Showing some images of various ceramic art works made 

with pinch method. Guide the students in describing each 

object shown to them, including its shape, color, and 

decoration. 

Cultural / Historical Analysis. 

Early man used a natural object, such as a snail shell or 

a gourd, as a container for countless ages, before the 

invention of clay pots and bowls. A gourd or round stone 

served as the first mold, over which a layer of clay was 

pressed, and allowed to harden. Then the object is removed to 

form a hollow bowl. 
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Pinch method is perhaps the easiest way of forming a 

small bowl. In the past, a wooden paddle is used to control 

the rim and define the form. But the present pinch method 

requires the use of a thumb in a place of the paddle, to 

create a hollow in a clay ball, and with careful pressure 

between fingers, the wall of the bowl is gradually thinned, 

and the form is developed. 

Pottery is practiced in many countries all over the world 

like Greece, Italy, Sweden and other African countries, like 

(the Ashanti Pottery) in Ghana. The various ceramics produced 

in these countries are usually for domestic use, festivals, 

and for decoration. 

Clean UP: 

Let the students clean up the classroom and wash their 

hands in order to get ready for the next lesson. 

Note: 

The finished art works should be well covered with 

cellophane bags to prevent cracking. 



LESSON 11 
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Mode/Media; 3-D Construction. 

Subject Matter: Objects. 

Topic; Traditional Kolanut box. 

Objective: (Teacher's Intention). 

Children would be able to mould a traditional Kolanut 

box from 2 pinch bowls. 

Learning Objectives: 

On contemplating the lesson, each student will be able 

to: 

(1) Recognize the shapes of the bowl, a Kolanut box, and 

some ceramic art works produced with pinch method. 

(2) To produce a traditional Kolanut box from 2 pinch 

bowls. 

(3) To identify the concepts of creating pinch bowls and 

pots in some potters works . 

Visual Analysis: 

Showing photographs of different ceramic art works 

produced with pinch method. Discussions on the art works, 

using the four properties, sensory, formal, technical and 

expressive properties as discussed under 'Aesthetic 

Scanning1. 

Vocabulary Words: 

Pinch: To squeeze between the finger and the thumb. 
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Kolanut box; This is a traditional box used for keeping 

Kolanut during traditional festivals in Nigeria. 

Kolanut; This is an edible seed used for traditional 

ceremonies in Nigeria, like naming ceremony, marriage 

ceremony, and ritual ceremony. Everyone participating 

in the ceremony eats from the Kolanut. 

Materials; 

Already prepared clay, container of water, string for 

cutting the clay, a bowl, and a traditional Kolanut box. 

Art Production 

Demonstration; 

Teacher uses the materials described above to 

demonstrate how to mould a Kolanut box. 

(1) Ask the children to bring out the pinch bowl that 

they have made in the previous lesson. 

(2) Review with children the pinch technique of molding 

with clay. 

(3) Review the rolling of clay to form a ball, with the 

children. 

(4) Review the technique in molding a pinch bowl. 

(5) Demonstrate how to roll the coil to be used as a 

handle. 

(6) Blend the two ends of the coil into the rounded 

point end of the bowl. 

(7) Smooth the pinch bowl and the handle very well. 
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(8) Cover the previously modelled pinched bowl with the 

one that has the handle. 

Illustration 

P/NCH BOWL ^ 001L 

KOLANUT BOX 

Criteria For Evaluation Of Finished Art Work. 

(1) Making of two pinch bowls. 

(2) Making of a coil. 

(3) Blending the coil on the rounded end of one bowl to 

create a handle for lifting it. 

(4) Covering the previously finished pot with the one 

has a handle to form a Kolanut box. 

Class Activity; 

Students would use the prescribed art materials to mould 

a traditional Kolanut box that will display the 

characteristics listed under evaluation of art works below: 

Evaluation Of Art Work: 

Each student will: 

(1) Make 2 pinch bowls. 

(2) Make the base of each pinch bowl to be one inch (1") 

thick, to avoid cracking. 
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(3) The outside of each pinch bowl to be of even 

thickness of half an inch (1/2"). 

(4) Make a coil of four inches (4") long, and a 

thickness of half an inch (1/2"). 

(5) Have two pinch bowls, one with a handle, covering 

the other to represent a traditional Kolanut box. 

Critical / Historical Analysis. 

Art Images: 

Showing some images of ceramic art works made with pinch 

method. Guide the students in describing each object, 

including its shape, color, and what type of decoration. 

Showing a traditional Kolanut box. 

Cultural / historical Analysis. 

Kolanut is a major feature for offerings in Nigeria both 

for ritual and hospitality. It is used in all the three 

tribes in Nigeria (the Yorubas, Ibos and Hausas). The Kolanut 

box is a container used for keeping the Kolanuts during the 

festivals. Chiefs and common people of Nigeria use the wooden 

type, and a brass one always belong to the king. Everyone 

participating in the ceremony eats from the Kolanut. The 

significance of eating the Kolanut during the festivals, is 

for the people to have a peaceful life. Kolanut is also used 

to appease the gods so as to prevent evil. 

Clean UP: 
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Let the students clean up the classroom and wash their 

hands in getting ready for the next lesson. 

Note: 

The finished art work should be well covered with 

cellophane bags to prevent cracking. 
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CHAPTER IV 

CONCLUSIONS AND RECOMMENDATIONS 

Nigeria is a country that is rich in culture. Yet, there 

has been no art education program that reflects the Nigerian 

culture, as been advocated by some Nigerian educators like 

Obanya (1978), Emeji (1976), Olaitan (1980), and Olorukooba 

(1985), and as suggested in Chapter I and III of this study. 

Tus, it is important to adapt the new proposed discipline-

based art education program to Nigerian elementary schools 

because of its systematic and sequential art instructional 

approach. This program will enable both the Nigerian 

preservice teachers and elementary school children to 

understand, appreciate and be proud of their own arts and 

culture. 

The preservice teachers in Nigeria will be trained to 

understand the skills needed in using a discipline-based art 

approach, that also reflects the Nigerian cultural/heritage 

in their classrooms. In developing their lesson plans, they 

would consider the developmental age level of the children 

(from simple to complex). They would be guided in developing 

weekly lessons plan from a year/semester lesson plans as 

developed in this thesis. 
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However, in order to successfully implement this new 

proposed discipline-based art education program in Nigerian 

elementary schools, there will be a need for the co-operation 

of the district officers, administrators, art educators and 

principals, most especially for funding the new program as 

well as providing enough materials for use. It has been 

stressed by Omabegho (1986) that "the art educator or would-

be art educator is likely to encounter many problems and 

deterrents, lack of administrative co-operation, insufficient 

materials and funds, public and governmental apathy, or in 

fact their own inadequate training" (p. 202). There may also 

be problems in training the preservice teachers with this new 

approach if they no not show any interest to acquire the 

knowledge and skills. 

Finally, this paper has been written with limited 

resources available at the University of Arizona's library. 

However all other necessary materials are available in 

Nigeria. The preservice teachers will prepare weekly lesson 

plans using the appropriate materials available in the 

environment, and that are familiar to the children. With 

this, there is the hope that both Nigerian preservice 

teachers and elementary school children will be able to 

understand and appreciate Nigerian art works and cultural 

heritage, with the new proposed discipline-based art 

education program. 
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