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ABSTRACT 

"A School Age Girl's View of Music Videos?' addressed the 

question: What cultural knowledge is used by six to twelve year old 

girls when they describe their responses to music video programs? 

Ethnographic interviewing techniques were used with girls six, nine, 

ten, and twelve years of age. 

Data analysis revealed four domains, which included 'Character

istics of Videos,' 'Watching Videos,' 'Kinds of Videos,' and 'Reactions 

to Videos.' The domains were analyzed and four cultural themes were 

discovered: "I Decide What to Watch," "I Like Some People No Matter 

What," "Videos May Affect Me But I Don't Think About Them Much," and 

"Watching Videos Is Not My First Choice of Things To Do." 

Results were discussed in terms of learning, decision making, 

value systems, entertainment, communication, and recommendations for 

nursing. 
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CHAPTER 1 

INTRODUCTION 

The seeds for this research were planted six months prior to 

the commencement of graduate study. The television viewing patterns of 

some adult associates were both fascinating and frightening. During my 

visits to friend's homes, the Music Television (MTV) station seemed to 

play continuously. The "videos", short segments of visual activity 

accompanied by a rock and roll song, were amusing and alluring in short 

doses. However, as my exposure to videos increased, several questions 

surfaced. 

The MTV station was born August 1, 1981. In the past five 

years, the station has experienced an elevenfold increase: it is now 

available in 29 million homes equipped with cable TV (Polskin, 1986). 

As MTV became more available, many debates as to the content and value 

of music videos (MVs) arose among associates. 

As this researcher watched MVs and observed the compulsiveness 

with which some adults viewed them, the potential influences of MVs on 

children caused concern. If some of the MVs seemed erratic, violent, 

bizarre, sexist, or confusing to this adult, then how would a child 

interpret the content? What does the child think of Cyndi Lauper with 

her bright orange hair and gypsy clothing hanging out of a garbage can 

screaming (not singing) about how money changes everything? What does 



the child think of Madonna gyrating on a bed in a skimpy wedding gown 

cooing "I'm like a virgin, touched for the very first time"? Videos 

have existed en masse for five years. Researchers in the social 

sciences must begin to examine this new form of television (TV) 

entertainment. 

Any phenomenon which has the ability to influence the person's 

total being warrants the attention of the nurse. The child who watches 

videos is exposed to a variety of people, situations, behaviors, and 

concepts. As each artist expresses his beliefs and styles, the child's 

world expands. If the artists are seen as glamorous, attractive, and 

worthy of imitating, the child's values and belief systems are likely 

to be influenced. The behaviors demonstrated by the stars may be copied 

by the child. Artists' images range from the ail-American boy Bruce 

Springsteen, to the new wave rockers Wham!, to the sex-kitten Madonna. 

The nurse caring for children and families must be cognizant of the 

messages children receive from MVs. 

Statement of the Problem 

The problem to be explored in this research is: What are the 

six to twelve old girl's views of music videos? 

Females aged six to twelve years were chosen for this research 

for several reasons. The six to twelve year old child had vocabulary 

and cognitive skills which were more refined than those of the three to 

five year old child (Ault, 1977). The researcher's previous experience 

with adolescents, who were reluctant to talk, was less successful than 



experiences with the six to twelve year old subjects, who were quite 

eager to talk. An all female sample eliminated the possibility of bias 

due to gender differences between males and females. Also, the 

researcher had access to more subjects who were females six to twelve 

years than males or other ages. 

Over the past three years, I have pondered the following: Are 

MVs "the perfect blend" between music and television? Are MVs a means 

to corrupt the youth of America? How many families have cancelled 

subscriptions to cable television because they did not want their 

children watching MVs? What messages are the videos conveying? What 

messages do children receive from videos? How does this new facet of 

television influence people of all ages? Are videos a reflection of our 

society? If so, what do videos tell us about who we are? What makes 

videos attractive? 

In order to answer those questions, a scientific inquiry needed 

to replace speculations. Articles in popular sources, such as 

newspapers and news magazines, mentioned the impact of television and 

the potential influences of videos. Many elements of American society 

were evident in TV programs (Committee on Social Issues Group for the 

Advancement of Psychiatry (CSIGAP), 1982). Facets of American 

subcultures, such as punk and new wave rock, were evident in videos 

(Caplan, 1985). 

The devotion of attention to potential socializing agents of 

children was not new. Cowan (1978) reported 



... concerns about the effects of other media on children's 
social and personality development were voiced long before the 
appearance of television. In fact, sex and brutal violence 
were taken out of comic books and movies by the forces of 
censorship groups, created by those concerned about children's 
social and moral development (p. 6). 

Several authors cited the impact of TV on people in the United 

States (Adler, Friedlander, Lesser, Meringoff, Robertson, Rossiter, 

Ward, Faber and Pillemer, 1978; CSiGAP, 1982; Cowan, 1978; Fosarelli, 

1984; Greenfield, 1984; Heller & Polsky, 1976; Huesmann, Lagerspitz, & 

Eron, 1984; Liebert, Sprafkin, & Davidson, 1982; Pezdek & Stevens, 

1984; Schramm, Lyle & Parker, 1961; Ward, 1972; Waters, 1977). Topics 

discussed included violence, education, prosocial messages, advertis

ing, sexual and racial stereotyping, rules and regulations pertaining 

to the broadcast industry, and the world-wide pervasiveness of TV. 

Gelman, Starr, Wright, Anderson, and Carroll (1985) described 

TV as violent, riddled with sexual innuendos, tasteless, witless, and a 

means of celebrating the drug culture and crime. Of greater concern, 

however, was the distillation of all the worst elements of TV into one 

potent package in the form of music videos (Gelman, et al., 1985). 

Cocks (1983) described MTV as the marriage of TV and rock 

music. He proposed that rock video was a kind of "cultural shotgun 

wedding," in which rock, radio, movies, music, video, new technology 

and new marketing have come together to "tilt the popular culture on a 

new angle so it can, if so ordained, slip off onto a whole new course" 

(P. 59). 



While MV producers/ musicians, and record companies revell in 

the success of these promotional devices turned dictators of the rock 

music business, other people voice concerns about this new social 

phenomenon. Gelman, et al. (1985) stated, "Music videos stand as one 

more tribute to the power of television: it has swallowed up news, 

sports, entertainment, and now music" (p. 56). When questioned or 

criticized about the content of videos, producers claim their aims are 

to sell records, artists, and concert tickets, not to provide moral 

messages or protect the public. 

Sex and rebellion, the major themes of rock music (Gelman, et 

al., 1985) have been fused with television's many themes into the form 

of MVs. Just as prosocial messages and tastefully done work are 

available on certain TV programs, there are prosocial and tasteful 

videos. Of concern to the health professional is the scarcity of these 

positive programs and the abundance of negative programs (Fosarelli, 

1984). The prevalence of TV in the United States is astounding: 96% of 

all homes and 99% of all homes with young children have at least one TV 

set (Fosarelli, 1984). The child is exposed to a variety of behaviors 

and attitudes. 

Messages sent from the stars of music, movies and television 

may be widely interpreted by child clients. Imitation of some 

behaviors, such as rock singer Ozzie Osborn's biting the head off a 

live bat, can compromise the child's physical being. Rock singer (would 

be movie starlet) Madonna has incited fashion fads with her "trashy" 

looks and her "sophisticated" looks (Schensul, 1986). Madonna imitators 



abounded last Halloween. Girls who emulate Madonna's actions and dress 

may be particularly vulnerable to the messages of her music. The video 

"Papa Don't Preach" about a teenager who says, "I've made up my mind 

I'm keeping my baby" sends a powerful message. In "Material Girl," 

Madonna is lavishly adorned with jewels and furs, and surrounded by men 

as she sings "we live in a material world and I am a material girl." 

Hailed as a modern day Marilyn Monroe incarnate, Madonna has had 

tremendous influence on girls who watch her. 

Today's nurse is interested in the total person. When providing 

nursing care, the nurse must establish a data base which includes 

emotional status, interaction patterns, physical, social and emotional 

components of the environment, and growth and development (American 

Nurses' Association (ANA), 1973). According to Sister M. Olivia Gowan 

(1946), nursing is an art and science that involves the whole patient 

— body, mind, and spirit. The role of the nurse is to promote 

spiritual, mental, and physical health. 

The nurse caring for children must be aware of societal factors 

which have influence on mental health. As the child's physical growth 

and cognitive maturation result in exposure to broader life experi

ences, the child is also at increased risk for injury. The nurse must 

be concerned with the child's interpretation of the many elements of 

his world. As a resource person, the nurse is in the position to 

clarify, confirm, or interpret areas of concern or misunderstanding, as 

well as to reinforce concepts. 



Statement of the Purpose 

The research question of this study is: What cultural knowledge 

is used by six to twelve year old females when they describe their 

human responses to music video programs? How do the child's views 

relate to the conceptualization of the culture of childhood, cognitive 

development, and human responses to music video programs? Through the 

ethnographic interview (Spradley, 1979), ethnographic statements and 

culturally relevant impressions of MVs were compiled. Subsequently, the 

data were organized to provide a taxonomic theoretical framework of how 

children conceptualize their responses to this form of simultaneous 

auditory and visual stimulation. 

Definitions 

The following terms are used in the research question, "What 

cultural knowledge is utilized by six to twelve year old females when 

they describe their human responses to music videos?" 

Cultural Knowledge: "The acquired knowledge people use to 
interpret experience, and generate social behavior" (Spradley, 
1979). 

Human Responses: Those verbal, physical, emotional, intellec
tual, and nonverbal expressions human beings convey to one 
another. 

Music Videos: One to seven minute (usually three to four 
minute) segments in which audio and visual media are combined 
in order to feature songs. 
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Conceptual Framework 

The concepts central to this research are the culture of 

childhood, the child's-eye-view, cognitive development as described in 

terms of the Piagetian Stage of Concrete Operations, and human 

responses to music video programs (Figure 1). 

Culture, according to Spradley (1979), is the acquired 

knowledge that people use to interpret experience and generate social 

behavior. Three fundamental aspects of human experience, cultural 

behavior (what people do), cultural knowledge (what people know), and 

cultural artifacts (things people make and use), are incorporated into 

this definition of culture (Spradley, 1980). 

Cultural knowledge is evident in two forms: explicit, that 

which is easily communicated; and tacit, that which is outside 

awareness. The researcher examines the various facets of the culture to 

determine the meaning and interpretations people assign to concepts. In 

every society, people make constant use of these complex systems of 

meaning to organize their behavior, to understand themselves and 

others, and to make sense out of the world in which they live (Spradley 

& McCurdy, 1975). Culture can apply to any group of people who share 

common experiences and knowledge. 

For the purpose of this study, the researcher's perspective is 

that school age children who experience a similar event comprise a 

cultural subgroup. As such, they will exhibit commonalities in their 

knowledge and behavior. 
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CULTURE -

Culture of-
Childhood 

Child's-Eye-
View 

DEVELOPMENT- -ENVIRONMENT 

Cognitive — 
Development 

-Environmental 
Stimuli 

•Piagetian Stage-
of Concrete 
Operations 

• Human Responses to 
Music Video Programs 

Figure 1. Conceptual Orientation for "A School Age 
Girl's View of Music Videos" 
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Culture of Childhood 

The environment provides a seemingly endless source of 

opportunities for learning for the growing child. People, places, 

objects, and activities are various suppliers of information. Through 

the mechanisms of cultural press (adult urgings) and cultural pull 

(rewards and recognitions) the child is given guidelines as to what may 

or may not be done (Goodman, 1970). One of the many concepts formed 

from environmental information is the concept of self as separate from 

those around him. According to Goodman (1970), concepts serve as 

crucial links between the environment and the individual, and are 

intellectual tools that man uses in organizing his environment and 

attacking his problems. 

As the child gains knowledge about his family's culture, he 

participates in a separate culture, the culture of childhood. According 

to Goodman (1970), "The culture of childhood, like all cultures, is 

learned, shared and transmitted. It is to some degree learned by 

children from one another. Mainly however, it is learned by children 

from adults. It is learned but not necessarily taught (p. 7). The 

culture of childhood incorporates a system of social categories into 

which the little child places the others he knows or hears about" (p. 

41). 

Aamodt (1972, 1978) describes the child as a human being who 

views social situations and selects and rejects, consciously and 

unconsciously, from alternatives in his environment. According to 

Goodman (1970), the culture of childhood involves the manner in which 
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children in different societies see themselves and are seen by adults, 

as well as the values and attitudes that children take from others or 

discover for themselves. As concept formation and enculturation occur, 

Goodman (1968) describes " ... less a matter of transmission than of 

regeneration" of the knowledge available. The child is able to render 

an account of society and culture by generating attitudes out of his 

own personal, social, and cultural materials. 

The Child1s-Eye-View 

Goodman (1970) warned of the hazards of adults making 

inferences about children's beliefs without first attempting to 

understand children through their own words. "Assumptions must do where 

knowledge is either inadequate or ignored, but the systems built upon 

them are likely to be faulty at best, and disastrous at worst" (p. 2). 

Several researchers (Aamodt, 1971; Aamodt, Grassl-Herwehe, 

Farrell & Hutter, 1983; Atkins, 1978; Burlington, 1980; Goodman, 1960, 

1962, 1968; Gould, 1982; Kaliban, 1983; McKain, 1983; Munoz, 1981; and 

others) have chosen to explore the world of the school-age child 

through the eyes of the child. This approach of seeking the "emic" or 

insider's view (Spradley, 1979) is crucial to the accurate understand

ing of the world of children. As Aamodt (1971) so aptly stated, "What a 

child has to say may mirror the beliefs, values, and attitudes of the 

adult group he lives with. At times, on the other hand, it emphasizes 

content that belongs only to the world of the child and appears dis

torted and rearranged when viewed from an adult perspective" (p. 266). 
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When eliciting the child's-eye-view, the researcher must be 

aware of the child's use of language. Goodman (1970) reminds those who 

work with children that the child's perceptions, understanding, and 

ability to handle emotions and problems are likely to differ both 

qualitatively and quantitatively from those of the adult. However, the 

difference is in degree, not in kind. Thus, the cultural system and 

stage of cognitive development are two crucial factors in the type of 

language used by the child and the meaning of the language used. 

Ethnography, the work of describing a culture (Spradley, 1979), is a 

useful means of eliciting the child's-eye-view. 

The Piagetian Stage of Concrete Operations 

Ault (1977) defines development as a function of both matura

tion and experience. Cognition is defined as the mental process or 

faculty by which knowledge is acquired (Davies, 1980). The present 

research uses the theory of Jean Piaget to conceptualize cognitive 

development. 

Piaget's primary focus has been in the theoretical and experi

mental investigation of the qualitative development of intellectual 

structures (Flavell, 1963). He postulates stages, described as homogen

eous patternings of an individual's life style, for the duration of 

that period (Maier, 1969). The stages are points of reference in a 

sequence and are clustered around ages. However, Piaget emphasizes the 

sequence and progression of events, rather than the ages at which the 

events occur. Not only do the stages follow one another in a particular 
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invariant order, the sequence of stages is irreversible (Ault, 1977). 

Because each stage builds on the accomplishments of the previous one, 

cognition is seen as an orderly process. 

As the child matures, he moves through four phases of cognitive ' 

development (Ault, 1977). From birth to two years, the child is in the 

Sensorimotor phase. The child from two to seven years moves into the 

Preoperational phase. The Concrete Operational phase occurs between 

seven and twelve years. The final phase, Formal Operations, commences 

at age twelve and lasts throughout adulthood. 

Essential processes that underlie cognitive development are 

adaptation to the environment and organization of experiences through 

action, memory perceptions, or other types of mental activities. The 

developing child adapts to a succession of environments, with 

increasingly complex organization (Beard, 1969). 

Central to Piaget's theory are the concepts of adaptation, 

assimilation, and accommodation. Adaptation is the striving of an 

individual for balance or equilibrium in his environment. This process 

is dependent upon assimilation, the application of old schemes to new 

objects, and accommodation, the modifying of some elements of an old 

scheme or learning to a scheme that is more appropriate for the new 

object (Piaget, 1970; Ault, 1977). Assimilation and accommodation occur 

simultaneously. However, advances in cognitive development are greater 

when accommodation plays a larger role. The variables of biological 

maturation and experience with the environment found in each stage of 
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development cause these differences in adaptive measures used during 

various points in the life span. 

The child in the Sensorimotor Stage, from birth to two years, 

solves problems through sensory systems and motoric activity (Ault, 

1977). The two to seven year old, in the Preoperational Stage, develops 

symbolic functioning, that is, the ability to make one thing represent 

a different thing that is not present. Once symbols are used, schemes 

may be applied to non-immediate events (Piaget, 1969). The 

Preoperational Stage child can focus on one aspect of a problem, has 

egocentric, animistic, and magical thinking, and mimics words but may 

not truly understand them (Pontious, 1982). 

The Concrete Operational Stage, from six to twelve years, is 

characterized by logical and concrete thought. The child in this phase 

may be unable to comprehend or utilize abstractions. In contrast, the 

person in the Formal Operations Stage, from twelve years through 

adulthood, refines abstractions, organizes single operations into 

higher order operations, systematically explores many alternative 

solutions to problems, and simultaneously deals with many aspects of a 

problem. 

The Concrete Operational child understands the concepts of 

negation, reciprocation and identity (Ault, 1977). Negation occurs when 

one act reverses another. In contrast, reciprocation- requires attention 

to multiple features of the end state. Identity is achieved when the 

child realizes that nothing has been added or removed. Whereas the 

Preoperational child is capable of reasoning either with the parts or 
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with the whole of an object, the Concrete Operational child is able to 

understand the relationships of the parts to the whole. Also, the older 

child's understanding of reversibility allows him to comprehend both 

negation and reciprocation. As the child understands the concepts of 

conservation, he realizes that objects are the same in spite of 

alteration of shapes or forms. 

According to Flavell (1963), "... the older child (Concrete 

Operational) seems to have at his command a coherent and integrated 

cognitive system with which he organizes and manipulates the world 

around him. ...the concrete-operational child behaves in a wide variety 

of tasks as though a rich and integrated assimilatory organization were 

functioning in equilibrium or balance with a finely tuned, discrimina

tive, accommodating mechanism" (p. 165). The Concrete Operational child 

is able to reason deductively, from premise to conclusion, in a logical 

way, provided that the situation or event is concrete (Mussen, 1973). 

The child is not usually able to reason logically in abstract and/or 

hypothetical situations. As the child's vocabulary expands, his 

meanings for words are more similar to meanings used by adults 

(Pontious, 1982). 

Human Responses to Music Video Programs 

Environment (Davies, 1980) is defined as something that 

surrounds. Stimulus is defined as anything causing or regarded as 

causing a response (Davies, 1980). In the conceptual orientation of 
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this research/ the subheading of the construct Environment is the 

concept Environmental Stimuli. 

Nursing, according to the American Nurses' Association's pub

lication Nursing: A social policy statement (ANA, 1980), is defined as 

"the diagnosis of human responses to actual or potential health 

problems" (p. 9). Human responses are described as any "observable 

manifestation, need, condition, concern, event, dilemma, difficulty, 

occurrence, or fact that can be described or scientifically explained 

and is within the target area of nursing practice" (ANA, 1980, p. 10). 

The concurrent bombardment of visual and auditory capacities, which 

occurs with music videos, is the focus of this study. 

Summary 

The culture of childhood and the child's-eye-view influence and 

are influenced by the child's cognitive development. Both culture and 

cognition are important factors related to the manner in which the 

child responds to MVs. It is this variation in human responses that 

makes this study a matter of concern to nursing. 

i 



CHAPTER 2 

REVIEW OF THE LITERATURE 

The literature was reviewed for themes which related to 

child's view of music videos. The following themes emerged: 

child*s-eye-view, the Piagetian theory of cognitive development, 

television/music videos. 

The Child's-Eye-View 

The child's-eye-view has been explored by Aamodt (1971), 

Aamodt, Grassl-Herwehe, Farrell and Hutter (1983), Anderson (1983), 

Atkins (1978), Burlington (1980), Goodman (1960, 1962, 1968), Goodman 

and Beman (1968), Gould (1982), Kaliban (1983), McKain (1983), Munoz 

(1981), Slaymaker (1985), and others in attempts to learn how children 

view their worlds and interpret experiences. An integral part of this 

type of research is the researchers standing beside the children and 

looking with them out upon the social scene (Goodman, 1960). Goodman 

(1970) described the child's eye view as what the child sees as well as 

the meaning he attaches to his perspectives. 

While doing fieldwork for her doctoral dissertation, Aamodt 

(1971) spent over a year on a Papago Indian reservation. During that 

period of participant observation, she discovered that children, as 

part of the adult world, could reflect the mores of the adult world. 
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However# children based their conceptualization of the adult world upon 

perspectives from the world of the child. 

Aamodt, et al. (1983) worked with children in the pediatric 

oncology clinic of a southwestern medical center. Children who 

experienced chemically induced alopecia reported "There's nothing to be 

done," "Loss of hair and loss of friends," "Getting used to it," and 

"Treat me as normal" as four culturally relevant themes. 

Anderson (1983) used ethnographic interviews and drawings to 

elicit the school age child's perspectives on the home births of 

siblings. She discovered the following themes: birth was a family event 

that triggered curiosity, fears, and uncertainty; birth was an event 

that belonged in the world of childhood; birth was something to learn 

about, to see, and to help with during and afterwards. 

Atkins' research in 1978 sought the perspectives of five to 

seven year old children who had received treatment in an emergency 

department. Through ethnographic interviews and drawings done by the 

children, she discovered that people, equipment, activity, procedures, 

pain, exits, reason for going, and facial expression were culturally 

relevant. 

Burlington's (1980) study The cancer experience; Perceptions of 

surviving siblings cited five themes which were culturally relevant. 

The themes were: "There are lots of feelings," "Things that make it 

better," "Talking helps," "The importance of knowing," and "Changes in 

relationships." 
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During the 1960's, Goodman conducted several studies. She said, 

"... students of society and culture have much to learn from children 

— that what we can learn from child informants is unique and indeed 

indispensable to a comprehensive view of society and culture" (1960, p. 

136). Her commitment to that belief was demonstrated by the research 

she conducted. 

The conceptualizing habits of Japanese and American children 

were studied by Goodman in 1962. The children were asked to reproduce a 

short dramatic story. Although the researcher expected that the 

American children would be somewhat more systematizing that the 

Japanese children, she was surprised to learn that the Japanese 

children were less accurate than the Americans when reproducing story 

items. Japanese children recalled themes of sadness whereas American 

children recalled themes of love. 

Goodman and Beman's 1968 study of children in an urban barrio 

reported a strong sense of solidarity. Early training in helping, dis

cipline, and respect for others was an integral factor in development 

of security and identity in the family-oriented community. These 

results supported Goodman's earlier statement, "... that part of 

culture which is known to the child may have a peculiar significance, 

since what is learned early is likely to be fundamental, pervasive, and 

persistent in the culture" (1960, p. 136). 

Gould (1982) explored the child's view of the cystic fibrosis 

clinic. Cultural themes were "Getting things done to my body," "Doctors 

and nurses do things to my body yet they are still my friends," 
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"Waiting and getting bored," "Sometimes I like it and sometimes I 

don't," "Seeing friends," "Cystic fibrosis means my lungs are sick — 

having wheezes, crackles, phlegm, and coughing," and "Getting 

medicine." 

The following year, Kaliban studied the world of hyperactive 

children on stimulant therapy. She discovered the following cultural 

themes: "People Don't Like Being Around a Child Who Is Hyperactive," 

"When 1 Take My Medicine I'm Good; When I Don't I am Bad," "Forgetting 

Means Trouble," and "Some Days It's Hard, Some Days It's Not." 

McKain's 1983 research about the child's view of a sibling 

undergoing treatment for cancer revealed reality, uncertainty, and 

hope. The cultural themes discovered were "Many Things Change," 

"Someone with Cancer Gets a Lot of Attention," "Brothers and Sisters Do 

a Lot," "It's Really Tough," "Brothers and Sisters Do Care," "Cancer 

Isn't As Bad As People Think," and "It Does Get Better." 

The 1981 study by Munoz examined the worlds of four children 

immobilized due to traction therapy. "Keep busy," "Nurses should talk 

and listen," "Someone should be here," "I can't do it on my own but I 

want to," and "Talk about the future and the past" were culturally 

relevant themes. 

Slaymaker's 1985 research was concerned with the child's view 

of a pediatric intensive care unit (ICU). The following cultural themes 

were discovered: "No matter what happens in ICU, shots are still the 

worst," "We notice everything, but may not understand it all" and "In 
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ICU they 'do* things to children, but they also 'take care of' 

children." 

Sellitz, Wrightsman, and Cook (1959) asked "If we want to know 

f. 

how people feel, what they experience and what, they remember, what 

their emotions and motives are like, and the reasons for acting as they 

do, why not ask them?" (p. 236). Aamodt (1979) related the value of 

ethnography to nursing when she said that ethnography allowed for the 

discovery of variables on health related situations, and could contrib

ute greatly to uncovering the complexities of nursing practice, devel

oping nursing knowledge, and eventually nursing theory. 

Because the child possesses a fresh view of society and 

culture, the social scientist turns to this source who has perspectives 

which have not been altered by time (Goodman, 1960). Thus, the child 

offers a unique perspective, is a valuable member of society, and has a 

viewpoint worthy of study by nursing. 

The Piagetian Theory of Cognitive Development 

The six to twelve year old child is in the Concrete Operational 

Stage of cognitive development. This third stage is characterized by 

the ability to discern identity, simple reversibility, and patterned 

relationships (Campbell, 1976). 

As the child matures, the egocentric animistic thinking 

patterns of the Preoperational Stage evolve into thinking patterns 

characterized by concrete logical thought. By the time the Concrete 

Operational Stage is achieved, the child is able to reason about the 
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parts and the whole, in concrete terms (Mussen, 1973). The child is 

able to see situations from the viewpoint of others as well as to 

simultaneously coordinate perspectives (Maier, 1965). According to 

Piaget (1969), the child does not usually exercise abstract thought 

until about age twelve, in spite of expanded cognitive capabilities. 

The Concrete Operational child has a broadened view of the 

world due to his ability to formulate concept classifications, 

relationships, and transformations. Kohen-Raz (1971) describes the 

following as dimensions of concept formation ability: discrimination, 

generalization, ability to use symbols, and objectivity. The child's 

thinking includes the past and some future, as well as the present. 

Piaget (1969) suggests that at each stage of cognitive development the 

child has a characteristic way of viewing the world and explaining it 

for himself. 

The Concrete Operational child establishes systems of 

classifications in order to conceptualize and classify each object as 

part of a larger total system. The process of nesting, that is the 

adding up of all previous parts to include in the whole, becomas 

evident between seven and twelve years of age. Concepts related to 

objects precede the learning of concepts related to space, causality, 

and time (Maier, 1965). 

"Mental capacities for concrete operations evolve one by one, 

and proceed from the very simple, to the ordinary, and eventually to 

the more removed experience" (Maier, 1965, p. 129). Whereas the child 

may understand that a flower maintains its identical size and shape 
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under a magnifying glass, he may not comprehend correspondingly that 

fifteen minutes of television viewing is the same span of time as 

fifteen minutes of chores. 

Language, used as a tool of communication, is also a vehicle 

for the thinking process. The ideas of collection, part, etc., are 

formed by means of verbal schemes, especially those which are linked to 

substantives isolated from their context (Gruber & Boneche, 1977). The 

child adopts word definitions without full awareness of all they 

convey. Some confusion between things and symbols may exist, as 

reflected in the statement that dreams are in the head but become 

visible when one sleeps (Maier, 1969). 

Nurses who care for children must be cognizant of the 

characteristics of the Concrete Operational Stage. The child's expanded 

vocabulary may lead to misunderstandings if the meaning of worlds is 

not clarified. This need for clarification, while important during 

times of stress, is equally important during ordinary times. Viewing 

television is one such time that clarification is necessary. 

Television/Music Videos 

"Television has the largest global audience ever assembled 

simultaneously and regularly for any experience, including church. Well 

over half the people on earth are said to be directly exposed to it" 

(CSIGAP, 1982, p. 8). Any entity which has such an influence on large 

groups of people is worthy of study. Thousands of studies about TV and 

its influences on society have been conducted since the 1960's 
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(Liebert, Sprafkin, & Davidson, 1982). The review which follows 

includes the most relevant articles. 

According to Fosarelli (1984), media serve four basic needs: 

information, escape, social contact, and entertainment. Waters (1977) 

stated, "... after parents, television has become perhaps the most 

potent influence on the beliefs, attitudes, values and behavior of 

those who are being raised in its all-pervasive glow" (p. 63). 

The first study about TV violence in the United States was 

conducted by Schramm, Lyle and Parker in 1961. They concluded that in 

numerous instances, TV was implicated in aggressive or antisocial 

behaviors of otherwise innocent youth. The offenders, when questioned, 

reported that they had seen the models for the offenses on TV. 

The Heller and Polsky study (1976), sponsored by the American 

Broadcasting Company (ABC), was less conclusive than the study of 

Schramm, et al. After completing ten studies over five years, Heller 

and Polsky reported that people who behaved aggressively were 

influenced by more factors than TV alone; no strong relationship 

between violence and television could be drawn? ABC, by fu.ndj.ng the 

lengthy project, demonstrated concern for content of programs; the 

ultimate responsibility for regulating what children watched on TV 

rested with parents. 

Huesmann, Lagerspitz, and Eron (1984) explored intervening 

variables in the TV violence-aggression relation. They reported a 

bidirectional cause and effect relation — violence viewing engendered 

aggression and aggression engendered violence viewing. 
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The issue of the power of television was reflected in the 

literature. Review articles, such as those written by the Committee on 

Social Issues Group for the Advancement of Psychiatry (1982), reported 

positive associations between TV viewing and aggression. Liebert, et 

al. (1982) stated that the Heller and Polsky (1976) projects were 

invalid due to questionable methodologies and data collection 

strategies. The review articles mentioned positive aspects of TV 

programs but emphasized negative aspects. 

In contrast to the review articles, the research articles were 

divided in their conclusions about the impact that TV violence had on 

behavior. The Schramm, et al. study of 1961 concluded that content of 

TV programs was directly linked to violent and/or aggressive acts 

repeated by youthful viewers. By 1976, Heller and Polsky were more 

hesitant to draw a direct relationship between TV content and behavior. 

They reported that their samples of juvenile offenders and adult male 

prisoners were influenced by violent environments as well as violent 

television. Huessmann, et al. (1984) reported that school age children 

in the United States and Finland not only behaved aggressively after 

watching violent TV programs, but the aggression engendered further 

viewing of violence. Content of programs changed over the three decades 

during which the studies were conducted. However, the thread of TV's 

influence on the subjects was common to the three reports. Gelman, et 

al. (1985) summarized the issue of TV violence in the statement, "Over 

3000 studies have linked violent (television) programs with aggressive 
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behavior. For all the worry over television, little has been done to 

alter the content" (p. 56). 

The profit minded TV networks have historically designed pro

grams to appeal to a general market. As a consequence, the "shotgun" 

approach has meant that certain groups, especially children, ethnic and 

racial minorities, and the elderly, have been misrepresented, ignored, 

or unfairly stereotyped. Liebert, et al. (1982) postulated that "the 

fear of controversy and preference for sticking to familiar themes and 

tried and true methods has kept much of television programming predict

able and formularized" (p. 23). The predictable content is viewed by 

children, who tend to watch what the adults in the household prefer to 

watch (Waters, 1977; Fosarelli, 1984). 

Commercial TV is sponsored by advertisers, who have consider

able power over programs and programming. In return for sponsorship of 

programs, the advertisers reach a large audience via commercials. Due 

to the prevalence of commercials, studies about their impact on chil

dren have been conducted. Ward (1972) reported that five to eight year 

old children paid full attention to 50% of the commercials. Nine to 

twelve year olds paid full attention 39% of the time. Between the ages 

of nine and twelve, the children reported increased skepticism with the 

commercials. The 1978 study "Research of the Effects of Television 

Advertising on Children," done by-Adler, et al., reported that many 

audio-visual (A-V) techniques were used in commercials to gain and hold 

attention. 
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Schramm (1972) reported that providing viewers with a 

subjective view, increasing the size of printed labels on the screen, 

and naming objects on the sound track as they were presented on the 

picture track, were all techniques incorporated into commercials in 

order to facilitate learning. His research determined that learning was 

poorer when only one modality, either audio or visual, was used. The 

best results were achieved with simultaneous audio and visual. Research 

done by Pezdek and Stevens (1984) determined that video did not 

interfere with the processing of audio. However, video material 

appeared to be more salient and more memorable than audio material. 

Greenfield (1984) reported that movement helped children learn 

because it attracted their attention. Movement also helped learning by 

making information about action easier to remember. Hagen and Hale 

(1973) concluded that "High incidental learning is assumed to reflect a 

high degree of attention to incidental cues" (p. 117). Thus, TV 

commercials may be strong influencers, especially of younger children. 

Formats for MVs have been modeled after commercials (Cocks, 1983). 

August 1, 1981, marked the launching of a new form of TV 

entertainment. The Music Television (MTV) station offered video clips 

24 hours a day. The new format, which showed a succession of brief 

video vignettes featuring major and minor rock performers' newest songs 

(Wilson , 1984) was thoroughly researched before the station went on 

the air (Gelman, et al., 1985). MTV was a pioneer in program content 

and format. 
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A market survey conducted by MTV in October 1982 revealed that 

85% of the viewers were in the 12 to 34 age group. The average viewer 

spent 46 hours per week watching MTV. Seventy percent of those viewers 

watched MTV with family or friends (Foti, 1983). In contrast to 1982, 

males in the 18 to 24 year old age group were considered the signifi

cant part of the core audience in 1986 (Polskin, 1986). 

Businesses slowly recognized the market of MTV. "Teens target 

of fall TV software pitch" (Zuckerman, 1983) was the first article in 

Billboard (a weekly magazine devoted to the music industry) which 

discussed the switch of businesses to MTV. Previous articles discussed 

various business' reluctance to speculate into such an experimental 

medium. During a time when personal computer sales were in a slump, the 

computer companies' moves to advertising on MTV demonstrated the faith 

they had in receiving business from the viewers of that channel 

(Zuckerman, 1983). 

Literature regarding MVs from Nursing and Allied Health, Child 

Development, Psychology, and Social Sciences was reviewed. The only 

research project that dealt with MVs was conducted by Caplan, a 

journalist, in 1985. He stated, "The creative use of video and film 

effects are as much a part of the video as the rock music" (p. 144). 

Caplan randomly recorded MVs from MTV. The one hour segments, from a 24 

hour time period, were videotaped over several days. Content analysis 

for acts of violence and genders of perpetrators and victims of 

violence was performed. He reported 10.18 acts of violence per hour on 

MTV, compared to 5.21 acts per hour on regular TV. Females were 
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perpetrators as well as victims of violence in the videos. Network TV, 

in contrast, usually depicted the female as the victim of violence. He 

concluded, "The growth of video music programming ensures that the 

video music format is here to stay. Therefore, music videos and the new 

wave (blend of punk and post-punk avant guarde) subculture should 

provoke professional exploration and study" (p. 147). 

The topic of censorship permeated both the TV and MV 

literature. Liebert, et al. (1982) discussed the TV networks' conflicts 

between fear of controversy and fear of loss of revenue. The networks 

learned which formats and programs generated money, and hesitated to 

alter the successful programs. 

Alfano (1984) discussed the sexual and violent content of MVs. 

His article was written from his perspectives first as a father and 

second as a member of the music industry. He proposed a system of MV 

ratings, comparable to the system used by the motion picture industry. 

The ratings would follow the cable TV station guidelines for times of 

day videos were aired. That is, the general videos, suitable for all 

audiences, would be aired during day and early evening hours. Videos 

which contained sex and/or violence would be shown after 8:00 P.M. 

Alfano's postulation that the musicians should "make full use of their 

artistic freedom and produce videos that are so imaginative they will 

appeal to every age level without exploiting the basal side of human 

nature" (p. 10) was balanced by the warning that if the music industry 

did not police itself, somebody else would police it for them. 
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The pros and cons of censorship were raised. Authors concerned 

with the content of TV and MV programs (Cowan, Fosarelli, Alfano) cited 

the need for regulation of the topics, especially sex and violence, to 

which children were exposed. The leaders of the television and music 

industry retorted that their constitutional rights provided for freedom 

of speech and freedom from censorship. These leaders claimed that the 

ultimate responsibility for what children viewed rested with parents, 

not the industries (Gelman, et al., 1985; Liebert, et al., 1982). One 

common question raised was, "By whose standards will the work be 

judged?" 

Members of the social sciences must go directly to those who 

receive the messages from TV and MV programs. This research was 

concerned with the views which six to twelve year old females had about 

MVs. A data base of the child's view must be established in order to 

understand the impact of the new phenomenon of music television. 

Summary 

This review of the literature has focused on the child's-eye-

view, the Piagetian theory of Cognitive Development, and Television/ 

Music Videos. Only one research project was devoted to Music Videos. 

The paucity of information served as an impetus for this study. 



CHAPTER 3 

METHODOLOGY 

The research design, setting, sample, consideration of human 

subjects, data collection, and data analysis are described in this 

chapter. 

Research Design 

Ethnography was used to answer this exploratory study's 

research question: What cultural knowledge is used by six to twelve 

year old girls when they describe their responses to music video 

programs? 

According to Hinshaw (1979), researchers should use an 

exploratory design when concepts are vague or undefined, or when 

relationships are not defined. The conceptual orientation is the 

theoretical structure for the exploratory study. The qualitative data 

generated from the open ended format assist the researcher to 

understand culture, described by Spradley (1979) as the acquired 

knowledge that people use to interpret experiences and gene-rate social 

behavior. 

The goal of ethnography is to understand another way of life 

from the native point of view (Spradley, 1980). To Spradley (1979), the 

essential core of ethnography is concern with the meanings that actions 
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and events have for the people studied. As the ethnographer assumes the 

role of learner, the informants, as experts, share their expertise. The 

learner obtains information through the informants' choices of words, 

use of language, and actions. 

Cultural knowledge, the kinds of things people learn from their 

experiences which they in turn use to interpret new experiences, derive 

meaning, and generate social behavior (Spradley, 1979), is most often 

elicited via the spoken word. Knowledge of culture can be either 

explicit or tacit. According to Spradley (1980), explicit culture is 

the level of cultural knowledge which people can communicate with 

relative ease. In contrast, tacit knowledge is common knowledge but is 

not directly explained. The researcher explores events, actions, 

selections of words or phrases, and those elements of culture taken for 

granted, in order to better understand the culture. 

Since language is the primary means of transmitting culture 

from one generation to the next (Spradley, 1979), both explicit and 

tacit forms of cultural knowledge may be retrieved through use of the 

interview. The focus of this exploratory study was the culture of six 

to twelve year old girls who viewed music videos. Data were collected 

through ethnographic interviewing techniques. The goal of this study 

was to learn what knowledge these girls had acquired and what meaning 

the music videos had for them. The informants, as members of the 

culture of childhood, were the experts; the researcher was the learner. 
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Setting/Sample 

The informants for this study were four females, ages six to 

twelve years, recruited from the greater metropolitan area of a rapidly 

growing southwestern city. The criteria for selection of this 

convenience sample were: 

1. The informant must be female, between the ages of six and 

twelve years. 

2. The informant and family must be able to speak and understand 

English. 

3. The informant must have regular access to music videos, either 

in her home or homes of family and/or friends. 

4. The informant's parent(s) can report amounts and times of day 

music videos are viewed in the home. 

5. The informant must be willing to participate in the study. 

6. The informant must be willing to have all interviews tape 

recorded. 

7. The informant must be willing to donate four to six hours of 

her time while interviews are conducted. 

Protection of Human Subjects 

Children who met the above stated criteria were identified 

through conversations with parents who lived in the same community as 

the researcher. The intent and purpose of the study, as well as the 

role expectations of the informants, were explained to the parents. If 

the parents agreed to allow the child to participate in the study, the 
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same information was explained to the prospective informants. After any 

and all questions about participation in the study or the study itself 

were answered, both the informant and parent signed the consent form 

(Appendix A). The parents were ?sked to complete the demographic 

information form which included television (TV) and music video (MV) 

viewing patterns of the child (Appendix B). 

The consent form was developed in accordance with the 

guidelines established by the university's Human Subjects Committee. 

The researcher explained confidentiality (coding of data, limiting 

access to data) and protection of identity to informants and parents 

before the consent forms were signed. 

Data Collection 

After receiving approval from the Human Subjects Committee 

(Appendix C), the series of interviews began. The interviews were 

conducted in the homes of the informants. A tape recorder was used in 

order to facilitate data analysis after each interview. Field notes 

provided non-verbal and environmental data. Each subject was inter

viewed four times. The interviews usually lasted one and one-half 

hours, during which discussions about videos lasted thirty to 

forty-five minutes. Data were collected over a five week time period. 

The "Grand Tour Question" (GTQ) (Spradley, 1979) was used to 

orient the informant to the general topic. The GTQ for this study was 

"Tell me about music videos." This type of descriptive question was 

used to put the informant at ease, initiate the relationship between 
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the informant and researcher, and generate a language sample while 

finding areas of focus for further, questions (Spradley, 1979). 

Other types of descriptive questions were asked in subsequent 

interviews to achieve the same purposes. Some examples of descriptive 

questions: 1) Tell me about what you do when you watch videos. 2) Tell 

me about what time of day you watch videos. 

After each interview, tapes were transcribed. Content of the 

recordings and field notes were analyzed in order to obtain ideas for 

more specific questions for subsequent interviews. With each interview, 

domains or categories of objects or events were organized. As 

categories emerged, ideas for structured questions became evident. 

Structural questions were necessary to validate beginning categories as 

well as to add further inclusive terms. An example of a structural 

question is "What does a video have that makes it a good video?" 

Contrast questions were used to clarify the informants' 

meanings for terms as well as differences between terms. Contrast 

questions were presented in later interviews in order to clarify and 

verify information; as a consequence, validity was increased. An 

example of a contrast question is "Is there a difference between a 

•bad' video and a 'stupid' video?" 

Data Analysis 

Ethnographic analysis, as defined by Spradley (1979), is a 

search for parts of a culture, the relationship of the parts and their 

relationship to the whole. There are four types of analysis. 



The first type, domain analysis, enables the researcher to 

begin organizing the basic parts of cultural knowledge. A cultural 

domain is a category of meaning. The three components of a domain are: 

1) cover term, 2) included term, and 3) semantic relationship. The 

cover term is simply the name for the domain; an example would be kind 

of videos. The included terms are the smaller categories inside the 

domain, such as good video. The semantic relationship links the two 

categories; a good video is a kind of video. 

Taxonomic analysis is the second step in the analysis process. 

The researcher categorizes terms and organizes them into subsets. The 

primary difference between a taxonomy and a domain is that the taxonomy 

shows more of the relationships among terms inside the cultural domain. 

A domain and its associated taxonomy are always based on a semantic 

relationship. For example, one type of relationship is "kind of". That 

is, X is a kind of Y (Spradley, 1979). See Figure 2 for an example of 

the taxonomy for the domain "Kinds of Videos." 

Componential analysis involves a search for the attributes of 

the terms in each domain. As an ethnographer discovers contrasts among 

the members of a category, these contrast can be thought of as the 

attributes or components of meaning for any term (Spradley, 1979). 

The last phase is cultural theme analysis. According to Opler 

(1945), a cultural theme is a postulate or position declared or 

implied, which may control behavior or stimulate activity, which is 

tacitly approved or openly promoted in a society. A cultural theme 

analysis is accomplished as the researcher seeks the existence of a 



37 

Good Videos knowing the words 

liking the groups 

Kinds of Videos Bad Videos not liking the people 

not understanding the 

videos 

Boring Videos playing concerts 

standing around 

Figure 2. Example of Domain and Taxonomy 
"Kinds of Videos" 
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recurrent principle in a number of domains, tacit or explicit, and the 

relationships between domains that are part of the culture. An example 

of a cultural theme may be "you have to watch videos to be cool." 

Summary 

This chapter discussed the research design, setting, sample, 

consideration of human subjects, data collection, and data analysis for 

this exploratory study. Ethnography was used to answer the research 

question: What cultural knowledge is used by six to twelve year old 

girls when they describe their responses to music video programs? 



CHAPTER 4 

PRESENTATION AND ANALYSIS OF DATA 

The following are addressed in this chapter: selection of the 

sample, the interviewing process, and the researcher-informant experi

ence. Included in the researcher informant experience are problems in 

the field and descriptions of the informants. The interview data from 

the tape recorded interviews are presented and discussed in terms of 

domains of analysis and cultural themes. Since the researcher, as the 

collector of data, was an integral tool of the ethnographic method

ology, the researcher will be referred to in the first person in this 

chapter. 

Selection of the Sample 

Informants for this study were recruited from the community of 

a southwestern city. The researcher discussed the project with neigh

bors, relatives, and co-workers. Parents who expressed interest in the 

study were given detailed explanations about the study's purpose and 

methodology, as well as role expectations of informants. The parents 

then discussed the study with the potential informants. The researcher 

re-contacted parents to determine the children's willingness to 

participate. When the potential informants expressed desire to 

participate, appointments were made. 

39 
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During the first interview sessions, the parents and children 

were given detailed explanations of the study. Questions were 

encouraged. After questions were answered, the informants and parents 

read and signed the consent form (see Appendix A). One informant, who 

did not yet read, had the consent form read to her by her mother. 

During subsequent interviews, parents were asked to complete a form 

requesting demographic information and TV and MV viewing patterns (see 

Appendix B). Three of the informants' parents completed that form 

between the second and third interview sessions. One parent completed 

the form during the initial interview. 

The final group of informants consisted of four girls, ages six 

to twelve years, who watched MVs. Each informant was interviewed four 

times during a five week period during July and August 1986. 

The Interviewing Process 

Although the interviews were scheduled weekly, events arose 

which necessitated changing in plans. Of the four informants, two were 

interviewed weekly. Since one informant was out of town ten days for 

vacation, two interviews were conducted in one week. One informant 

started interviews during the third week of data collection. She was 

interviewed twice a week for two weeks in order to meet the time 

deadlines of the researcher. 

During the initial contacts with parents, the agenda for the 

first interview session was described. After the research was explained 

and consent forms signed, I established rapport with the informants by 

talking about interests, hobbies, and the day's activities. The tape 
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recorder, in use during the general discussion,, was initially a focus 

of inquiry and concern. However, its presence was not a focus of 

concern after initial checks of recorder functioning were completed. In 

fact, the presence of the tape recorder went unnoticed during the 

unstructured interview, when the Grand Tour Question (GTQ) "Tell me 

about videos" was introduced. 

The interviews were held in the living rooms or family rooms of 

the informants' homes. The presence of family members varied from 

informant to informant, as well as from session to session. For 

example, one informant granted permission for her mother to stay during 

the first interview; her mother was in the house but not in the room 

during subsequent interviews. Another informant requested that her 

parents leave the room for all interviews. Family members were curious 

about the interviewing process but complied with the informants' 

wishes. 

Discussion of videos varied during the series of interviews. 

One informant spoke about videos at length during the first interview, 

but responded in less detail during subsequent interviews. Two 

informants spoke at length during the second and third interviews but 

were somewhat hesitant during the first and last interviews. One 

informant spoke freely during the second interview but was less 

interested during the third and fourth interviews. Interviews were 

closed when the informant seemed restless or distracted, or when the 

informants presented responses such as "That's all I know," "I told you 

everything," or "I can't think of anything else to tell you." In order 
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to promote the researcher-informant relationship and to put the 

informants at ease, before and after each interview the informant and I 

discussed topics of interest to the informant. 

Interview techniques, as outlined in Chapter 3, were used. The 

GTQ "Tell me about videos" started the discussion. Informants initially 

spoke about groups, artists, or videos they liked. Included in the 

discussions were' the components of videos, such as music, dancing, and 

the presence of favorite artists; the attributes of artists, such as 

clothing, dancing, and action; the not easily described feelings of 

"just liking" the video, artist or song; and the language for 

describing videos. The descriptive questions "Tell me about what you do 

when you watch videos" and "Tell me about the time of day you watch 

videos" were introduced during the first interviews. Informants spoke 

of timing of video watching, the decision making process, and factors 

which influenced the decisions. 

Tapes were transcribed after each interview. As I listened to 

what I said to and asked the first informant, two important factors 

became evident. Instead of following the rule of assuming an attitude 

of almost complete ignorance (Spradley, 1980), I asked questions about 

people and groups I already knew. My beginner's anxiety prompted a 

fairly structured series of interview questions. This approach kept the 

interview flowing but did not allow the richness of the informant's 

conceptualization from the child's view to shine through. After I 

realized that the study's purpose was to obtain the child's view, not a 

comparison of an adult's view, I was less structured in subsequent 
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interviews. The transcription of the other interviews was a catalyst 

for the inductive process of data analysis. Ideas for domains and 

themes surfaced as I listened and transcribed. 

The flow of subsequent interviews was different from initial 

interviews. Not only did the informants have notions as to what the 

interviews were about, they had a sense of the researcher as a person. 

Informants knew that the interviews were a type of work, but were to be 

mutually enjoyable experiences. Although I felt comfortable with each 

informant during the initial interviews, I was more comfortable and 

confident during the second, third, and fourth interviews. 

After data were analyzed from initial interviews, other 

questions were developed. Common themes from the initial interviews 

were sources for the following descriptive questions. 

1. Tell me about what makes up a video. 

2. Tell me about how you decide to watch a video. 

3. Tell me about how you decide to turn (change the channel) a 

video. 

In order to elicit the child's view and avoid the editing of 

information when the child informant spoke to the adult researcher, 

this structural question was asked: "Let's pretend I was your five year 

old cousin and I had never seen a video. What would you tell me about 

videos?" This question was a valuable way to obtain a general 

conception of videos. 

During the third interviews, descriptive, structural, and 

contrast questions were asked. Examples, respectively, were: 
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1. Tell me about what you think about when you watch videos. 

2. Last time you told me about videos like I was five years old. 

What would you tell me, as a grown up, to convince me to let 

you watch videos? 

3. Is there a difference between a 'stupid1 video and a 'bad' 

video? 

One informant, during the second interview, suggested that we 

"watch some videos." Although this informant was quite articulate 

during the first interview, she was able to give specific examples of 

preferences and convey a variety of attitudes when she discussed a 

video she had just seen. Another informant who said "I remember stuff 

better when I see it" watched videos during the second and third 

interviews. In contrast, this informant was distracted due to the 

succession of videos. She was able to state specifics, such as "I like 

when they do that" or "This one is gross because of the snake." 

However, unless the TV wag turned off, she preferred watching the next 

video to discussing the previous one. The other two informants spoke 

freely and did not express interest in watching MVs during the 

interviews. 

Since each informant had indicated that "It is hard to remember 

if I haven't seen it for a while," I decided to show all informants the 

same videos during the fourth interview. I sought the informants' 

impressions as well as similarities and differences between informants. 

A videotape of MTVs "Top 100 Videos of All Time" was recorded the 

beginning of August 1986. After viewing the videos, I selected five 
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videos to be shown to the four informants. In order to honor the wishes 

of some parents, certain videos were not shown. Thus, dual editing — 

by preference of parents and researcher — the following videos were 

selected and shown: 1) A-Ha's "Take On Me", 2) Billy Joel's "Uptown 

Girl", 3) Starship's "We Built This City", 4) Whitney Houston's "How 

Will I Know?", and 5) Dire Straits' "Money For Nothing." These videos 

contained a variety of elements described by informants in the first 

three interviews. The plan was to show a video, turn it off, discuss 

it, then proceed to the next video. The outcome of this intervention 

will be discussed in the following section. 

Researcher-Informant Experience 

This section discusses problems encountered in the field and 

descriptions of informants. 

Problems Encountered in the Field 

The timing of interviews posed some challenges. Interviews had 

to be scheduled around the informants' activities, the parents' work 

schedules and the researcher's schedule. During the five weeks of data 

collection, one informant went on vacation and two informants returned 

to school. The decreased attention of one informant may have been 

related to fatigue after a full day in school. 

The presence of family members was a source of distraction. 

Three informants were hesitant to talk, or to continue interviews, when 

family members were present. One informant tended to talk to her 

parents rather than the researcher. However, all family members were 



interested in the research and supportive of the informants* wishes for 

privacy. 

As the series of interviews progressed, all the informants 

acted less enthusiastic. One informant reminded me at each interview, 

"I told you everything the first time." When informed of the impending 

completion of interviews, another informant responded, "But I want you 

to come back," and was less verbal during the last interview. The two 

informants who returned to school had limited time during which 

interviews could be conducted and still meet time deadlines. As a 

consequence, the reluctance to talk may have been due to fatigue, 

concern about homework, or desire to utilize the afternoon free time 

for recreation. 

As I attempted to clarify meanings, some problems arose. For 

example, when asking about types of videos, informants would describe a 

"good" video as "one I like." Typical responses to further questions 

about what elements of the video they liked were "I don't know — I 

just like it." or "I like it, that is all" or "Well, I don't really 

think about it but I know I like it." When I attempted to clarify 

conflicting statements which occurred between interviews, the 

informants would most often respond with "I don't know." Informants* 

use of ambiguous terms, such as "thing" were also difficult to clarify. 

Showing the videotape with MTVs "Top 100 Videos of All Time" 

presented unique problems. Although the informants indicated that they 

remembered better if they recently saw the videos, they were less 

interested in discussing the videos than in seeing the next video. 
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Questions asked during the video were usually answered by short 

statements. Because the five videos selected by the researcher were in 

various locations on the recorded videotape, the search for "the next 

video" was a source of distraction. All informants requested that the 

tape be stopped for favorite videos, often not on the list. Although 

the requests were accommodated, some limit setting had to be exercised. 

All informants sang along with the video. Three informants danced to 

the videos. In general, all informants stated less about the videos 

they had just seen than the videos they discussed from memory. 

Mechanical problems with tape recorders posed challenges during 

the initial interviews. The first recorder provided clear playback 

until the middle of the interview. Thinking that the tape was the 

source of error, I changed the tape. The second interview was better 

understood but still difficult to transcribe. The second tape recorder 

would not operate after the fourth of sixteen interviews. By the end of 

the five week period of data collection, four different tape recorders 

had been used. The informants were amused by the varietyI 

The problems encountered were easily negated by the positive 

aspects of the researcher-informant experience. Each informant was 

delightful to talk with and be with. Activities shared with informants 

and families included acrobatics, piano playing, meals, and many 

fascinating discussions. The enthusiasm of the informants and their 

families made this a rewarding experience. 



Description of Informants 

The informants for this study were four girls, ages six to 

twelve years. All informants were white, lived in homes with two 

adults, and were healthy. Three girls lived with mothers and fathers; 

one girl lived with her mother an an adult female roommate. Although 

the limits on watching TV and MVs varied, each informant discussed how 

she bent the rules. One informant watched TV at friends' homes in spite 

of her mother's aversion to extended TV viewing. Another informant, 

whose programs were not restricted, discussed timing of watching. 

Bedtime and departure for school were prolonged when watching TV or 

MVs. If particular artists were forbidden to watch, one informant 

watched when her parents were not in the room. One informant watched 

videos knowing her mother's strong feelings against them. The 

informants are described according to the pseudonyms they selected. 

Sarah. Sarah is six years old and lives with her mother and 

father. She is the only child and shares many activities with her 

parents. Her parents watch TV and MVs with her, answer questions about 

TV programs, commercials, and MVs for her, and restrict the viewing of 

videos by certain artists. Sarah did not view videos by some artists 

because her parents did not like them; other videos were restricted 

because her parents did not want her to see the content. Her parents 

reported that she watched TV any time between 6:00 A.M. and 8:00 P.M.. 

Total TV viewing time was three to four hours per day. Videos were 

watched throughout the day, usually during early morning and prime 

time. Total MV viewing time was reported as sporadic, during 
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commercials, and when nothing better was on. She reported that "Timmy 

and Lassie" and "Fred and Wilma" and Nickelodian were her favorite 

because "they have things that are real good for kids to watch." She 

confirmed that she watched "channel 28" (MTV) when her mom or dad 

watched it. 

When discussing videos, Sarah reported that she "just liked" 

several videos. She described "the songs," "the clothes," and "the 

dancing" as parts of "good" videos. Videos she did not like were 

described as "gross" and "ones I never seen before so I don't like it." 

Sarah described segments of many videos but could not recall the names 

of most artists or songs. Although she was not allowed to watch 

Madonna, she stated that Madonna was one of her "favorites" and sang 

short portions of a few songs by Madonna. She reported "turned it", 

"didn't watch it," "leave the room," and "just watch it anyway" as what 

she did when confronted with videos she did not like. 

Tammi. Tammi is nine years old and lives with her mother, an 

adult female roommate, and two older brothers, ages ten and twelve 

years. Her older brothers were out of town when data were collected. 

Her mother has strong beliefs about TV watching and encourages various 

forms of recreation other than TV. Tammi watches TV with her mother and 

videos with their roommate. Her mother reported that Tammi watches TV 

during various times of the day but that total viewing time was an hour 

a day. Videos were watched during the evenings, for thirty to sixty 

minutes. In contrast, Tammi reported that she watched programs at 
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various time throughout the day, usually at her friends' homes. She 

watched videos "during commercials" or "sometimes after school." 

Tammi liked videos by Madonna because "she's pretty," "she has 

nice clothes," and "she has a pretty voice." She did not like David Lee 

Roth because "he's weird," "I don't like how he acts" and "he sings 

gross." Tamrni discussed a few artists but focused on Madonna. When a 

video came on that she did not like she would "turn it," "turn off the 

TV," "turn off the sound and watch but I don't do that any more," or 

"leave the room." 

Renee. Renee is ten years old and lives with her parents and 

brothers, ages fourteen and sixteen years. Renee's parents allow 

unrestricted TV and MV watching. She watches TV with both parents. 

Neither parent watches MVs with regularity. Her mother reported that 

afternoons between 4:00 P.M. and 5:30 P.M. was the time of day Renee 

watched TV, but watched TV for three hours a day. MVs were watched 

between 7:00 pm and 8:00 pm. Renee reported watching TV in the 

afternoons. She discussed her favorite shows watched daily during the 

summer which played from 3:00 pm to 5:00 pm. Videos were watched 

"during commercials," "before The Brady Bunch," and "if you're bored." 

Renee discussed a variety of groups she liked, which included 

The Monkees, The Bangles, Cyndi Lauper, and Madonna. However, Madonna 

was her favorite. She stated, "I like the person (Madonna) more than 

the songs or the videos." She liked The Monkees because "I can make up 

songs." Artists she did not like included "Bob Dylan 'cuz I'm not sure 

if I like him or not" and "Prince because he doesn't move like 



Madonna." She reacted to videos she did not like by turning it off, 

going outside to play, leaving the room, and watching another program. 

Chelsea. Chelsea is twelve years old and lives with her parents 

and seven year old brother. Her father and brother watch TV and MV 

programs; her mother denies watching MVs. Her mother reported that 7:00 

P.M. to 9:00 P.M. was the time of day Chelsea watched TV. MVs were 

watched after school, for thirty minutes. Chelsea reported that she 

watched videos during commercials. She said, "Boys can just sit down 

and watch videos but I don't think girls can." 

Chelsea listed Wham!, Whitney Houston, and Max Headroom as her 

favorite artists. In fact, only those artists had "really good" videos. 

She preferred videos "with lots of action." She did not like videos by 

Madonna because "all she does is roll around on the floor," or videos 

of concerts because "they're boring." When categorizing videos, Chelsea 

rendered the majority as "bad" or "stupid." To respond to videos she 

did not like, Chelsea would "turn it," "watch something else on another 

channel," or "do something else." 

All the informants spoke of watching videos as a fill in for 

something else. Videos were to be watched when bored or if nothing else 

was on TV. All informants said they selected whether they would watch 

videos. The decision to watch was usually made in the initial moments 

when the video came on. If the video contained a person, artifact, 

song, or action not liked, the video was turned off. 
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Interview Data 

As data were analyzed, four domains of meaning became evident 

(see Figure 3). The researcher abstracted the cover terms for domains 

from the responses of the informants. The cover terms are etic, that 

is, in the language of the researcher. The categories and referents are 

emic, that is, in the language of the informants. The following domains 

will be discussed in narrative form in this sections 1) Characteristics 

of Videos, 2) Watching Videos, 3) Kinds of Videos, and 4) Reactions to 

Videos. 

Characteristics of Videos 

Characteristics of videos became evident as the informants 

responded to the GTQ "Tell me about videos" (see Figure 4). Informants 

provided richer information, however, when responding to.the question 

about how they would describe videos to a five year old child. Sarah 

described videos as "just singing" or "just dancing." Tammi described 

videos in greatest detail, citing singing, dancing, movements, and 

color as integral factors. In general, the informants were more 

inclined to discuss favorite videos or artists than videos in 

general.The mechanics of video production, the phenomenon of videos, 

and messages of videos were not issues of concern. With the exception 

of the Lionel Richie video "Dancing on the Ceiling," the informants 

denied devoting thought to how or why videos were created. The girls 

experienced the videos but denied thinking about them. 

The songs were described in very basic terms. Renee and Chelsea 

reported preferences for listening to music on the radio to waiting to 



Characteristics of Videos 

Watching Videos 

Kinds of Videos 

Reactions to Videos 

Figure 3. Domains of Meaning in. A School Age 
Girl's View of Music Videos 
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Madonna is pretty 
sings good songs 
dances good 
rolls around on the floor 

The Monkees have good songs 
have tunes you make up new 
songs to 

The Bangles have lots of people 
move nice 

People and 
Groups 

Cyndi Lauper is weird 
is silly 

Michael Jackson dances real good 
has nice clothes 

Janet Jackson dances good 
tells people what to do 

Wham! goes to China 
shows all other videos in one 
has good songs 
has good dancing 

Whitney Houston walks in a place with colors 
dances 
is pretty 
sings good 

Prince shows off 
doesn't move like Madonna 

David Lee Roth is gross 
is weird 

Ratt is bad to watch 
is boring 

Figure 4. Domain: Characteristics of Videos 
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hear favorite songs on videos. Chelsea said "I like the radio because 

it plays my kind of music." Sarah discussed favorite songs as separate 

from videos. Tammi provided contrast with the statement, "Listening to 

the radio is boring because you just hear it and don't see it." 

Although the songs were reported as factors which influenced decisions 

about watching videos, fewest references were made to the songs. The 

songs were important but seen differently from the video and people 

components. All informants denied thinking about words or meanings of 

songs while listening to the radio, after listening to the radio, while 

watching videos, or after watching videos. 

In contrast, the visual aspects of videos were described in 

more detail. Certain videos were watched for the colors, dancing, or 

actions. Conversely, some groups were not watched. Renee stated, "I 

like some songs by Prince and The Revolution but I don't like to watch 

Prince because of how he moves." 

Dancing was a dual source of pleasure. All informants reported 

liking to watch the artists dance. The movements of the artists 

prompted dancing by the informants. Sarah, Renee and Chelsea discussed 

"just getting up and dancing." Tammi discussed planning and 

choreographing moves to the music. All informants reported both 

spontaneous and imitative dancing. Renee said, "I dance when they 

(performers) dance or if it's got a good beat." Tammi and Renee talked 

about being "funny" or "silly" when inventing dances. 

Vidoes which featured cartoons were spontaneously discussed by 

Sarah and Chelsea. Sarah said, "'Money for Nothing and Chicks for Free' 



is my favorite because that guy goes in the TV set." Chelsea described 

the cartoon features of A-Ha's "Take on Me" and the Coke-ologist's 

video. All informants responded in positive terms when they viewed the 

A-Ha video during the fourth interview. Sarah maintained that "Money 

for Nothing" was her favorite when she watched it; the other girls were 

not as impressed by "Money for Nothing" when they viewed it. 

People and Groups were the focus of the Domain: Characteristics 

of Videos. The informants discussed their likes and dislikes about the 

artists' music, actions, and videos. Several videos were discussed in 

terms of artists. The presence of artists was the second factor in 

deciding to watch. Renee and Tammi watched all of Madonna's videos 

because Madonna was performing. Chelsea watched all of Whaml's and 

Whitney Houston's videos. Sarah cited Michael Jackson as a favorite 

artist, but used names less often than the other girls. Chelsea 

attempted to describe the purpose of videos when she said, "They just 

get up there and get some people and try to act their feelings." 

Watching Videos 

The domain Watching Videos (Figure 5) encompassed the when and 

what to do while watching videos. The informants reported that videos 

were watched if nothing better was on. They watched videos in short but 

frequent amounts. Although they described a variety of activities 

performed when watching videos, of particular interest was the fact 

that none of the informants chose to watch videos with friends. When 

questioned about watching videos with friends, the girls denied 

organized video watching. Responses such as "We play," "Sometimes we'll 
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when bored 
When to watch when nothing else to do 

when commercial is on 

sit in front of TV 
just sit down and watch 
listen to them 

What to do sing 
when watching learn songs 

pretend dolls are going to the movies 
dance 
eat 
not pay attention to what is on 
listen to music 
watch action 
turn it to see what else is on 

Figure 5. Domain: Watching Videos 
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turn on videos but not really watch them/" and "We don't talk about 

videos" were given. All informants spoke of watching videos with family 

members or watching videos alone. 

Kinds of Videos 

This domain emerged in the first interview and was apparent in 

all interviews (Figure 6). The informants used similar items of 

reference when describing videos. For example, a "Good"/"Neat" video 

always contained something the informant liked. Good and Neat were 

synonymous. The "Really Good" videos had to feature a favorite artist 

or group. The expressions that all videos done by certain artists, such 

as Madonna or Whitney Houston, were "Really Neat" because of the artist 

was reported by all informants. Renee summarized the loyalty to artists 

by saying, "I like the person, more than the song or the video." 

Similarly, the "Bad" videos contained one or more elements not 

liked. Just as certain artists received positive votes when the 

informants liked them, other artists received negative votes and were 

turned off. "I just don't watch him," replied Tammi, Renee, and Chelsea 

when asked about Prince. 

"Okay" videos contained at least one element liked by the 

informants. However, "Okay" videos were turned more than half the time. 

"Boring" videos were turned immediately. The topic of turning will be 

discussed in more detail in the following domain. 

The last kinds of videos were Old and New. Although the 

informants varied on these descriptions of how much time needed to 

elapse before a new video became an old video, there was a common 
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Good/ 
Neat 

have good 
songs 

"How Will I Know?" 
"Live to Tell" 
"That Was Then, This is Now" 
"Money for Nothing and Chicks for Free" 
"Papa Don't Preach" Good/ 

Neat 
have people 
admired 

Madonna 
Whitney Houston 
Wham! 
Dire Straits 
The Coke-ologist 
The Monkees 

Really 
Good 

have favorite 
people 

Madonna 
Whitney Houston 
The Coke-ologist 

Bad 

have people 
not liked 

Prince 
Bob Dylan 
David Lee Roth 

have things 
not liked 

the snake 
movements 

Okay have something 
liked 

song 
video 
artist 

Boring have actions 
not liked 

concerts 
solos 

Old are familiar "Material Girl" 
"Money for Nothing" 

New are unfamiliar "Dancing on the Ceiling" 
"Heart of Glass" 

Figure 6. Domain: Kinds of Videos 
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thread of familiarity. Thus, as the informants grew more familiar with 

videos, the newness wore off. 

Reactions to Videos 

The fourth domain is depicted in Figure 7. The informants 

described numerous aspects of watching videos but most frequently 

alluded to their reactions to the videos. Videos were described as ones 

liked, disliked, ones to watch, or ones to turn. Informants liked the 

orchestration of music and activities. Certain people, in contrast, 

were the focus of dislikes. 

The process of deciding to watch videos was an early and 

recurrent item in the data. Informants made their decisions early in 

the video and quickly reacted to their decisions. They reported that 

when a "New" video came on, they would "watch it to see if I know it" 

then "see if I like it or not" and then watch it or "turn it if I don't 

like it." The channel was turned to the video station, usually MTV, 

during commercials or between shows. The informants all spoke of 

turning to and away from MTV. 

In all cases, video watching was not the first choice of 

activities. Watching videos was a fill in for another program. The 

informants expressed desire to watch videos, as manifested during the 

last interview when the MTV "Top 100 Videos" were available. However, 

the informants chose to watch videos in small amounts. "Turning it" was 

mentioned early and frequently. In order to better understand the 

informants' impression of certain videos, I asked if they would watch 

the videos or turn them. Favorite videos were watched; disliked videos 
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Liking the music 
singing 
dancing 
moving 
performing 

Disliking singing 
boring actions 
moving by certain people 

Deciding watching 

not watching 

Figure 7. Domain: Reactions to Videos 
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were turned off. "Okay" vidoes were treated differently each time, 

depending on circumstances. If informants turned to the videos during a 

commercial break from a favorite TV program, returning to the program 

was a higher priority than watching an "Okay" video. However, if 

informants turned to the videos because nothing better was on, the 

"Okay" video was watched. Because the focus of this research was about 

MVs, no questions were asked about the patterns of "turning it" when 

watching TV programs. 

Cultural Themes 

Cultural themes are major themes derived from the domains of 

meaning. According to Opler (1945), cultural themes are recurrent 

principles, may be declared or implied, and link subsystems of the 

culture and thus create a holistic view. 

Four cultural themes emerged from the data: 1) I Decide What To 

Watch, 2) I Like Some People No Matter What, 3) Videos May Affect Me 

But I Don't Think About It Much, and 4) Watching Videos Is Not My First 

Choice of Things To Do. The themes are discussed in the following 

sections. 

I Decide What to Watch 

This theme was fascinating. The regulation of TV and MV viewing 

was very different from informant to informant, yet they all said the 

same things about decisions to watch videos. Although intuitive and 

emotional reactions to videos were described, cognitive processes were 

at work every time a video came on. The informants, exposed to three 



and four minute musical and visual events, determined what they liked, 

disliked, and would tolerate. They then made split sgcond decisions as 

to what types of people, music, actions, and events would be allowed 

into their worlds. 

Once the decision was made, attention was re-directed, either 

to the video or to the new program. The series of decisions began once 

again. Informants reported a variety of means to avoid exposure to 

videos they did not like. If "turning it" yielded another program not 

liked, the informants turned off the TV. If another viewer refused to 

honor the request to "turn it," the informants left the room or 

performed other activities until another video or program came on. The 

informants denied watching programs simply because the programs were 

playing. A very active system of information processing and evaluation 

was at work. 

Included in this cultural theme was the modification of rules 

imposed by parents. Each informant reported awareness of household 

rules yet attempted to bend the rules in both subtle and direct ways. 

If TV watching was limited at home, TV could be and was watched 

elsewhere. If videos were something a parent did not like, they were 

watched when the parent was gone, or sometimes even if the parent was 

present. If certain artists were not to be seen because parents did not 

like them, the artists could be viewed when parents were not around. If 

the issue was not what to watch, it became when to watch. All parents 

reported limit setting; all informants reported testing of the limits. 
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I Like Some People No Matter What 

As the informants discussed videos, a loyalty to certain groups 

or artists was evident. "Old" material by the artist contained elements 

of "Good" or "Really Good" videos, therefore "New" videos were auto

matically good or better than "Old" videos. Three of the informants 

reported that Madonna and her videos were liked regardless of the con

tent. Although the video "Live to Tell" was described as "boring," it 

was a "Good" video because it was done by Madonna. One informant, for

bidden to watch Madonna's videos, said Madonna was still her favorite 

and recognized videos by Madonna. The informant who expressed dislike 

of Madonna reported Wham! and Whitney Houston as her unquestioned 

favorites. 

The concept of loyalty was explored on various occasions. 

Reasons for liking the artists ranged from music to clothing to 

actions. The recurrent response was "I don't know why but I just like" 

the person. The informants attempted to answer in depth but responded 

with "I just do" when they could not produce better explanations. I was 

reminded of the time I was asked, "Why do you like ice cream?" After a 

few descriptive terms, I stopped trying to give the answer that could 

not be conveyed through words. The whole was more than a sum of the 

parts. 

The women in videos were admired for their looks. Clothing and 

physical beauty were especially important to the informants. Attractive 

people could perform unkind acts and be okay but unattractive people 

were bad for performing the same actions. 
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The ZZ Top video "Legs" was about a young woman who was plain 

until three attractive women rescued her from her dull world. The young 

woman had been ridiculed and physically injured by some people. The 

three rescuing women not only retaliated against those who had harmed 

the young woman, they ridiculed innocent people who interfered in their 

mission to make the young woman attractive. The informants felt that 

the actions by the three women were justified since people had been 

cruel to the young woman. The three women were viewed as helping the 

girl escape from her boring world. 

When asked about the meaning of Madonna's video "Material 

Girl/" informants replied that Madonna liked nice things. When I asked 

"Tell me about that part when she says the boy with the cold hard cash 

makes everything all right," informants replied, "It's just a video." I 

then asked, "What if Madonna was like that in real life?" Tammi and 

Renee said they would still like her because she's pretty. The message 

that beauty was power was very strongly expressed by the informants. 

Videos May Affect Me But I Don't Think About Them Much 

This theme was quite interesting. The informants described 

series of interactions with videos they watched. Evaluation and 

decision making occurred in the initial seconds of videos. If the video 

was rejected, a variety of behaviors was employed to avoid it. If a 

video was accepted, all the messages within it were allowed into the 

child's world. 

The videos the informants allowed into their worlds had various 

types of influence. Music and dancing in certain videos were catalysts 
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for both spontaneous and organized dancing by informants. Words to some 

songs, such as the title to "You Don't Have to Take Your Clothes Off to 

Have Fun" were "embarrassing but it's not really nasty like it sounds." 

Impressions of backgrounds and actions were related in interviews. A 

Whitney Houston video was described as "really neat because there's all 

the colors." Although visual, auditory, and emotional responses were 

evoked by videos, informants denied concomitant cognitive responses. 

When faced with the question "Tell me about what you think about when 

you listen to a song on the radio" informants replied with statements 

such as "I think about something I already did," or "I think about what 

I'm doing." The question "Tell me about what you think about when you 

watch a video" had similar responses. Thoughts after the radio or video 

were turned off ranged from "Nothing because I don't think about it" to 

"I don't really pay attention" to "What I'm going to do next." However, 

three of the four informants talked about wanting to look like 

Madonna. One informant put on bangle bracelets and large earrings, a la 

Madonna, during one interview's general discussion time. Pieces of 

information were filtering through to influence the behavior without 

conscious awareness of the information processing. 

Watching Videos Is Not My 
First Choice of Things To Do 

The informants repeatedly described videos as "fun to watch if 

you're bored" or "something to do for a little while." Although videos 

had the power to draw the informants in, the girls were not held 

captive for long. They changed channels on the TV, left the room, or 
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performed other activities when exposed to videos or content they chose 

to avoid. 

All informants spoke of watching videos alone or with family 

members. They all denied choosing to watch videos with their friends. 

They said, "I don't watch videos with my friends," and "We like to do 

other things when we're together." If the complement of activities, 

such as bike riding, roller skating, telephone calling, piano playing, 

computer operating, doll playing, or swimming were exhausted, then the 

girls watched TV. If the girls were bored or saw a commercial, videos 

were turned on. In large group situations, such as slumber parties, 

videos were sometimes turned on for background noise. However, the 

girls reported desires to do things besides watch videos. Individuals 

watched videos, but group attention focused on other activities. 

Summary 

This chapter discussed selection of the sample, the interview

ing process, the researcher-informant experience, and ethnographic 

data. 

Data analysis revealed four domains of meaning: 'Characteris

tics of Videos', 'Watching Videos', 'Kinds of Videos', and 'Reactions 

to Videos'. The four cultural themes identified from the data were: "I 

Decide What To Watch," "I Like Some People No Matter What," "Videos May 

Affect Me But I Don't Think About Them Much," and "Watching Videos Is 

Not My First Choice of Things to Do." 



CHAPTER 5 

CONCLUSIONS 

In this chapter, research conclusions are presented. The 

following sections are included in the discussion: the relationship of 

the findings to the conceptual orientation; the cultural themes; 

recommendations for parents and parent educators, and health 

professionals; recommendations for nursing practice, education, 

research, and theory; and recommendations for further research. 

This research investigated the six to twelve year old girl's 

view of music videos. The specific question addressed was "What 

cultural knowledge is used by six to twelve year old girls when they 

describe their responses to music videos?" Ethnographic interviews 

conducted with four girls yielded several culturally relevant domains. 

The following conclusions were generated after organizing and interpret

ing the data. 

Relationship of the Findings to the 
Conceptual Framework 

The constructs of culture, development and environment provided 

structure for this research; at the operational level, the respective 

concepts were the child's-eye-view, the Piagetian Stage of Concrete 

Operations, and human responses to music video programs. 

68 
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The Child's-Eye-View 

Music videos were one of many forms of entertainment and 

recreation available to the informants. Videos were watched when bored 

or if nothing better was available to do or see. The mechanical aspects 

of producing videos, the messages of videos and the purposes of videos 

were not areas of concern to the child informants. The videos were 

available to be turned on, watched, or turned off, but not thought 

about in a philosophical sense. 

Aamodt (1971) described the child as one who perceives the 

social scene, then performs conscious and unconscious selection and 

rejection of alternatives available in the environment. This study's 

informants incorporated the viewing of MVs into their worlds. Videos 

were watched frequently but for short periods of time. The informants 

reported a complex system of selecting and rejecting videos based upon 

likes and dislikes. 

The informants described videos in "folk terms." Although none 

of the informants knew each other, they used similar words to classify 

and describe videos. Those labels conveyed similar meanings from child 

to child. Thus, the culture of childhood and the subculture of children 

who watch music videos was evident. 

As the informants described videos, little detail was devoted 

to music. The music was an integral factor of the video but at the same 

time was taken for granted. Twelve year old Chelsea and ten year old 

Renee reported that if they wanted to hear music, they preferred to 
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listen to the radio rather than watch videos. They liked the ability to 

select the type of music to which they listened. Six year old Sarah 

reported listening to music as a distinct and separate act from 

watching videos. Ten year old Tammi's statement that "Just hearing and 

not seeing the song was boring" alerted the researcher to the fact that 

today's children have a different conception about music, especially 

rock music, than children of previous generations. 

Piagetian Stage of Concrete Operations 

Although the four informants were within the age range des

cribed for the Concrete Operational child, the levels of cognitive 

development varied. Six year old Sarah related information in terms of 

the egocentric, animistic, and unidimensional thought patterns charac

teristic of the Pre-Operational Child. The egocentric thoughts were 

evident as she reminded the researcher, "You know what I mean." Animism 

was evident when she wanted to kiss one video and marry all the videos 

she loved. Videos were described as discreet entities, such as "just 

singing" or "just dancing." Sarah was very talkative but did not yet 

possess the richer vocabularies used by the older girls. She frequently 

used ambiguous terms, such as "thing," and had difficulty expressing 

her ranges of meanings for the word. 

The Concrete Operational child, in contrast, is able to reason 

logically, with the parts as well as the whole, from premise to 

conclusion in concrete terms (Mussen, 1973). Tammi (nine years) and 

Renee (ten years) responded to hypothetical questions when phrased 



"Let's pretend that ..." If hypothetical questions were posed without 

the premise of pretending, the informants refused to answer, stating 

the situation was not real and therefore not worthy of a response. 

Abstractions of ideas were not easily related. For example, the Madonna 

video "Papa Don't Preach" was about a pregnant teenager who mustered 

the courage to tell her father that she was pregnant and had decided to 

keep her baby. A large portion of the video showed Madonna walking the 

streets with a worried expression on her face. When asked why the woman 

walked so much before she told her father she was pregnant, Renee 

replied, "I don't know. I didn't think about that." Tammi's response 

was, "Maybe she doesn't have a car or a bike." The walking was accepted 

as part of the video, so a logical explanation was that the woman 

needed to go from place to place. In contrast, the response of twelve 

year old Chelsea, "She had to think about things before she told her 

dad she was pregnant" reflected the move from concrete thought patterns 

into the abstract thought patterns of the Formal Operational stage of 

cognitive development. 

Human Responses to Music Video Programs 

The sensory stimulation experienced while viewing videos was 

discussed by all informants. Auditory stimulation was frequently cited 

as the cue for visual attention to a video. The informants reported 

that they watched a video if it had a "good" song. This pattern of 

directing vision to the TV after hearing the music or background noise 

to a different song was observed when the informants and researcher 
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watched videos together. Although the auditory stimulation was 

necessary for initial attention to the video, the informants did not 

discuss the sound component. The auditory aspect was a given, and was 

taken for granted. A video had to have sound or it wasn't a video. 

Visual stimulation was more frequently discussed. All 

informants spoke of the colors and movements in vidoes. Two informants 

responded quite negatively to black and white videos. The researcher 

observed one informant refuse to watch the video and change the 

channel; the other informant left the room during a video shown in 

black and white. Another informant described a favorite video as 

"Really neat because it has all these colors in it." The factor of 

color was, like the music, a given. 

The movements, especially those necessary for acting out the 

part of a video characater and dancing, were discussed at length. For 

example, in the choreographed video "Uptown Girl," the eharacaters 

moved rhythmically to the music and danced. All informants commented 

that they liked the movements in the video. The informants all swayed 

to the music's toe tapping beat. 

Dancing, as discussed in Chapter 4, was a dual source of 

pleasure. The informants all liked to watch the artists' dancing in the 

videos. Some informants imitated the artists' dancing; others were 

creative and expressed pleasure from creating and performing their own 

dances. 

As the informants described their responses to videos, the 

findings of previous research were supported. Pezdek and Stevens (1984) 
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reported that although video did not interfere with the processing of 

audio, video material appeared to be both more salient and memorable 

than audio material. All informants discussed a variety of visual cues 

but spoke much less frequently about audio cues. Movement, as discussed 

by Greenfield (1984), facilitated learning because it attracted 

attention and enhanced memory about actions. Movement, whether dancing 

or the routine acts of going from place to place, was important to the 

informants. Hagen and Hale's (1973) postulation that high incidental 

learning reflected a high degree of attention to incidental cues was 

supported in this research. 

The Cultural Themes 

Pour cultural themes were abstracted from interview data and 

informal conversations with informants: "I Decide What to Watch," "I 

Like Some People No Matter What," "Videos May Affect Me But I Don't 

Think About Them Much" and "Watching Videos Is Not My First Choice of 

Things To Do". Each theme represents a different dimension of cultural 

knowledge than that which emerged in the taxonomies of the four domains 

of meaning. 

"I Decide What to Watch" 

Two dynamic forces were reflected in this theme: rapid and 

repeated decision making and a sense of rebellion. A complex series of 

events commenced with the onset of each video. Informants described 

evaluating videos for likes and dislikes. Actions were taken based upon 

the decisions. Thus, a video that was liked was viewed; videos not 
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liked were turned off. If the video was turned off, the process began 

again within a few seconds. 

Children who rapidly and frequently evaluated videos were prac

ticing decision making. The cumulative intake of information prompted 

selection and rejection of items from the cultural environment. The 

outcome, what was watched, reflected desire to take in or close out 

specific sensory stimuli. 

All informants spoke to a sense of rebellion when they 

discussed their modification of rules for watching TV and MVs. The 

rebellion could reflect an established pattern of interaction with 

parents and/or authority figures, imitation of rebellious role models 

from sources outside the home, or attempts by the informants to expand 

their worlds by testing limits. 

A common undercurrent in the theme "I Decide What to Watch" was 

the reporting of short amounts of time spent watching videos. The short 

time periods were reported, but not explained, by the informants. 

Sensory overload may be an influential factor in decisions to turn 

videos off. The informants may be reflecting the difficult experience 

of processing many forms of simultaneous sensory stimulation. 

"I Like Some People No Matter What" 

As the informants discussed artists, sharp lines of demarcation 

were drawn between those admired and those disliked. Physical attrib

utes, material props, songs, and activities were factors in liking a 
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person. Characters in videos were most frequently admired because of 

looks. 

In contrast, artists who were disliked were described in terms 

of personal attributes. The person was "weird" or "gross" or did things 

not liked. Little emphasis was placed upon physical attributes. 

In general, the informants expressed admiration of and desire 

to imitate female performers. Each character who was described as 

pretty or having nice clothes was liked. If the character demonstrated 

acts of cruelty or rejection to other characters, the informants 

explained the behavior away with the statement "It's just a video." 

When asked if the performer's behavior in real life was like that of 

the character, would you still want to be like the performer, the 

responses were "yes". The allure of material items and beauty were 

powerful influencers of loyalty to artists. 

The informants, with the exception of twelve year old Chelsea, 

spoke of male performers in negative terms. The expressions of negativ

ity ranged from uncertainty about Bob Dylan to an aversion to Ratt and 

Prince. Chelsea admired Wham! and The Coke-ologist. All informants 

expressed distaste for Prince. They cited his actions and movements as 

reasons for disliking him. Although none of the girls described his 

movements, they spoke of feeling uncomfortable watching him. Prince has 

produced several videos with graphic sexual connotations. Whereas the 

sexually explicit women performers may be seen as part of the attrac

tive image, the sexual behaviors of men may produce uneasy feelings. 

Women were more often depicted in "sexy" roles. 



"Videos May Affect Me But I Don't Think About Them Much" 

Videos were spoken of as items of the moment. The informants 

did not ponder over the words, behaviors, or messages. In fact, they 

were reluctant to discuss videos just viewed because a next video was 

waiting to be seen. 

The informants discussed behaviors evoked from watching videos. 

Most often, dancing was a reaction to the music or actions of a video. 

The process of deciding to watch videos was another response to the 

videos. The videos were able to prompt physical activity. 

Although the informants denied conscious thought about videos, 

they demonstrated imitation of people and behaviors on the videos. The 

researcher was left with many questions about the amounts and types of 

information filtered into and stored in the unconscious minds of 

children. The informants expressed admiration of and desire to be like 

the women in the videos. The women, dressed in modern clothing, new 

hairstyles, and surrounded by men and material objects such as cars, 

jewelry, and furs, often had large bared breasts, long lean legs, and 

pretty faces. The types of movements done by the women accentuated 

physical features. That is, the long legged women performed dancing 

which included high kicking; the large breasted women performed shaking 

movements which caused their breasts to jiggle. In some videos, the 

women were just there, as part of the background. When the researcher 

attempted to elicit impressions related to various roles played by the 

women in videos, the informants described the women the same, 
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regardless of roles. The lead singer in one video was not necessarily 

seen as more important than the extra in another video. The woman who 

was pretty was admired for her beauty, not her status. 

As the pre-adolescent girls of the study mature into 

adolescents, exposure to the video women may add to the adolescents' 

confusion about identity and sexuality. The girls may discover that 

boys expect them to emulate video women. Our society has a double 

standard about sexuality. The ways women are portrayed in videos 

exacerbate the double standard. Longitudinal studies must be conducted 

to determine what, if any, influences video viewing at this age have on 

the girls' later lives. 

"Watching Videos Is Not My First 
Choice of Things To Do" 

Just as the informants were selective about which videos they 

watched, they were selective about when and with whom they watched 

videos. Watching videos was reserved as a last resort to alleviate 

boredom. 

In this age of concern about childrens' lives being whiled away 

in front of TV sets (Waters, 1977), the informants of this study helped 

dispel the notions that children are not selective about what they 

watch and that children watch TV at the expense of the rest of their 

lives. All the girls discussed a variety of activities they preferred 

to do when alone and when with friends. Adults should be relieved to 

know that those children preferred socialization and physical 

activities to sitting in front of TV sets. 
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Recommendations for Parents and Parent Educators/ 
and Health Professionals 

Parents and Parent Educators 

The culture of childhood is a unique culture. As such, children 

have their own ways to organize and interpret experiences. As parents 

listen to their children, an understanding of the world of the child 

can be achieved. 

The informants of this study alluded to a system of values. 

They judged the music, actions, and people in videos and decided what 

content was allowed into their worlds and what content was shut out. 

They practiced a complex system of evaluation. Vidoes were evaluated 

rapidly and repeatedly. Two questions of concern to parents are: "Where 

did the value system come from?" and "What is able to influence the 

value system?" 

Vidoes have been modeled after commercials. Simultaneous sight 

and sound are orchestrated to attract attention, keep attention, and 

influence behaviors. Although children may not overtly react the same 

to vidoes as they do to commercials, the basis for learning is quite 

similar. The phenomenon of children requesting food or toys seen on TV 

commercials is familiar to adults. The child's act of asking for an 

object seen on a commercial can provide the adult with the opportunity 

for discussion about the object, its practicality, advertising 

techniques, and so on. 
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Whereas children may be the initiators of conversation about 

items seen on commercials, adults may have to be the instigators of 

discussions about videos. The signs and sounds are interpreted 

according to the child's cognitive abilities and systems of meaning. 

The adult who acknowledges the unique view of the child opens the door 

of communication. Once the door is open, the adults can clarify and 

reinforce the messages children interpret from videos. Parents may 

establish types of environments for their children, but evaluation of 

the child's perspective is as important as the environment itself. 

At this time, videos portray one dimension of the world of rock 

music. Parents and other adults concerned with the kinds of things to 

which children are exposed, as consumers, can lobby to influence the 

content of videos. The successful video format can be employed to 

promote pro-social messages, introduce children to other forms of 

music, such as classical, folk, or country, and expose children to 

other forms of dance and choreography. Videos can expand or limit the 

worlds of children as much as adults will allow. 

Parent educators can help families communicate effectively and 

share viewpoints. Like parents, educators have much to learn from the 

children. As children concurrently mirror the adult world and develop a 

unique system of meanings, the adults must be aware of the variety of 

messages they send to children. Children let us know who we are, in 

basic terms. 
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Health Professionals 

The influence of videos is widespread. Not only has the record

ing industry been revived and sustained by videos, the entertainment 

industry in general has experienced a symbiotic relationship with 

videos. As records, movies, clothing, and recreation have become 

subdivisions of the world of videos, the many messages contained in 

videos are repeated. The pervasiveness of videos in the American 

culture has implications for health professionals. 

Many children were seen by psychologists and counselors after 

sudden onset of nightmares in 1982 and 1983 (Gelman, et al. 1985). The 

children usually reported repeatedly watching the Michael Jackson video 

"Thriller," in which slick dancing Michael very graphically turned into 

a werewolf and had a big party with his graveyard pals. The nightmares 

stopped after the videos were not watched. 

The messages from videos have many implications for health 

professionals. The emphasis on svelte women may prompt poor nutritional 

intake. The examples of performing antisocial acts, such as breaking 

into places or the disrespect for authority figures, may prompt imita

tion. Attempts to repeat dangerous activities such as acrobatics, fire 

breathing, or torture of animals may bring children into the world of 

health professionals. Health professionals, especially nurses, are in 

valuable positions to meet the challenges imposed by videos. 



81 

Recommendations for Nursing 

This section discusses recommendations for nursing practice, 

education, research, and theory. 

Nursing Practice 

Today's changing health care delivery system has placed the 

nurse in a unique position to deal with the total person. The nurse 

works in a variety of settings and assumes many roles. As physicians 

follow their medical model based on disease, nurses emphasize health 

and holistic treatment. 

Nurses must recognize the child's view is unique and separate 

from that of the adult. As children are asked their views, rather than 

adults assuming the children's views, the world of children as well as 

the world of the individual child can be better understood. This 

understanding of the child's world can enhance the nurse's ability to 

care for children. 

The blurring of the previously distinct entities of music and 

television has set off shock waves whose total impact may not be 

realized for many years to come. Exposure to videos has influenced 

learning, decision making, sex role interpretation and processing of 

sensory stimuli. When working with children, an active system of 

evaluation is facilitated when the nurse elicits the child's view. The 

child who practices rapid and repeated decision making when watching 

videos may employ similar patterns when making decisions about other 

events in his life. While the child has the advantage of having had 



82 

practice with decision making/ he may have the disadvantage of making 

decisions without collecting adequate information. 

The nebulous nature of the relationship between stimuli and 

video viewing has consequences to nursing practice. The child who hears 

but does not listen to the audio aspects of videos may follow the same 

pattern when given health related information or instructions. The 

informants of this study also spoke of the importance of visual cues. 

Careful evaluation of the child's interpretation of auditory and visual 

stimuli enhances the nurse-child client relationship. 

Nursing Education 

As the body of knowledge related to the complexity of humans 

expands, nursing education must preserve and pass along the uniqueness 

of nursing. Although today's health care is multifaceted and performed 

by many kinds of practitioners (social workers, physicians, dieticians, 

physical and occupational therapists, counselors, laboratory techni

cians, radiology technologists, etcj, nursing provides the continuous 

care for the total person. The total person is a bio-psycho-social-

cultural being, whose sum is greater and more complex than the parts. 

As nursing education shares knowledge with the new members of 

the profession, the power of culture must be emphasized in curricula. 

The person who is a nurse often has many roles. The appropriate 

behaviors for each role are determined by culture. Many aspects of 

culture are tacit, that is, not easily explained and outside of 

awareness (Spradley, 1980). Each person has a unique and individual 
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interpretation of meaning for objects and events in his world. Because 

many aspects of cultural knowledge are tacit, ,one may assume that 

everyone thinks the same. Nurses, who work with many kinds of people, 

in many situations, under many circumstances, must be made aware of 

their own cultural backgrounds and biases. 

Only when the individual embraces or confronts his culture, can 

he attempt to understand another culture from the emic (insider's) 

view. In order to care for the total person, the nurse must learn to 

perform cultural assessments. As the body of knowledge about cultural 

beliefs and practices expands, nursing will be able to provide 

culturally relevant care. 

One of the many challenges facing nursing education is the 

mission to teach nurses to learn what children have to say about their 

world. The attitudes, beliefs, and processing of thoughts is done 

differently in the world of the child. Nurses of children recognize the 

importance of incorporating growth and teach nurses to learn what 

children have to say about their world. The attitudes, beliefs, and 

processing of thoughts is done differently in the world of the child. 

Nurses of children recognize the importance of incorporating growth and 

development into care they give. Nursing education must assure that the 

culture of childhood is incorporated into teachings about growth and 

development. 
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Nursing Research 

Nursing research serves many purposes. In addition to expanding 

the general body of knowledge, research provides guidelines for prac

tice and education. It also provides empirical support for theory. 

As nurse scientists examine the many phenomena which influence 

the total person, two important events occur: 1) Nursing is provided 

with a scientific knowledge base from which to operate. Empirical data 

replace speculation and unfounded interventions. The data can also 

support interventions that may have been initiated from intuitive bases 

but are nonetheless relevant interventions. 2) As nursing becomes more 

and more scientific, client care is improved. Thus, the profession and 

the clients benefit. 

Ethnography is a useful means to elicit information about 

culture and cultural subgroups. The researcher is able to examine many 

of the integral aspects of the culture, as reported by its members. The 

researcher reports what the informants have to say, rather than make 

assumption about the group. 

While ethnography is useful and valuable, it has certain 

limitations. The researcher (and biases) are an intimate unseparable 

aspect of the data. Relationships established, questions asked, domains 

abstracted, and cultural themes reported are all influenced by the 

person who does the research. 

The process of obtaining data is time consuming. After the 

researcher locates informants who are willing to sacrifice time and 

share expertise, numerous interviews are conducted. As data are 
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categorized into domains of meaning, questions that may seem personal/ 

silly, or repetitive to the informants may have to be asked in order to 

confirm and support or to refute the findings of earlier interviews. 

After transcribing the interviews, much time is spent analyzing data in 

order to determine significance. At the completion of the research, 

results are appropriate for that sample, at that time. In spite of the 

limitations, the ethnographic interview provides a way to learn about a 

culture, understand aspects of the culture, obtain knowledge straight 

from the people who experience the culture, and provide culturally 

relevant care. 

The world of children is unique and complex. Nursing must 

continue to elicit the child's view. As nursing gains more information 

about the cognitive processes and beliefs of children, appropriate 

interventions for this cultural subgroup can be provided. The process 

of decision making, reported in detail by this study's informants, 

supports the fact that children of this age group are capable of 

evaluating options and deciding what they will allow into their worlds. 

Consequently, these children should also be capable of decision making 

about health care if they were given guidance and a knowledge base from 

which to operate. Further research will help parents, health profes

sionals, and educators better understand the child's view. 

Nursing Theory 

The conceptual orientation, which induced the constructs of 

Culture, Development, and Environment, provided a guideline from which 
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to operate. Research revealed that cognitive development was an 

important factor in how children interpreted and processed information. 

The six year old informant was quite different from the twelve year old 

in her abilities to relate information. 

Nursing must continue to test constructs and concepts related 

to the spectrum of what nursing is about. Further research of domains 

of meaning may provide labels for human experiences heretofor not 

available for concept development and/or nursing theory. By pooling 

resources from nursing practice, education, research, and theory, 

clients will experience improved lives and the profession will grow. 

Recommendations for Further Research 

In order to better understand the full scope of children's 

responses to music videos, the following are recommended: 

1. Focus on developmental stages such as: 

a. females 4 to 6 years old 

b. females 6 to 8 years old 

c. females 8 to 10 years old 

d. females 10 to 12 years old 

e. males 4 to 6 years old 

f. males 6 to 8 years old 

g. males 8 to 10 years old 

h. males 10 to 12 years old 

2. Focus on specific phenomena identified in this study: 

a. decision making about watching videos 



b. loyalty to performers 

c. cognitive processing of information from videos 

d. the interpretation of actions seen in videos 

Focus on cognitive processes: 

a. decision making 

b. interpretation of the child's world 
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SUBJECT'S CONSENT FORM 

A School Age Girl's View of Music Video 

I am asking you to help me with a project about what people from 
six to twelve years old think about music videos. What you have to tell 
me about videos is important, so that's why I need your help. 

In order to help, I will need you to talk with me for about 30 to 
60 minutes (half hour to one hour) each week for four or five weeks. We 
can talk in your home, or the home of a friend or family member. I will 
need to use a tape recorder, to help me remember everything, during 
each time we talk. 

It's up to you to decide if you want to help me or not. Either 
way you decide is fine. If you don't want to answer a question, that's 
okay. I will be happy to answer any and all questions you may have. If 
you want to stop helping at any time, just say so. 

There is no reason that I know of that any of this will hurt you 
in any way. You will not need to pay any money to help me with this. I 
will not pay you any money for your help. 

When we finish with all of our talks, I will write reports from 
the information you tell me. I will not use your name in the reports. 
Because the information you will give me is important, I will keep it 
for a long long time in a very special place in the College of Nursing 
building. You may read the reports when they are finished. 

If you want to help me, and it's okay with your mom or dad, we 
can make a time to start our talks. Both you and you mom or dad will 
have to sign a permission form before we start the talks. Your parents 
will be asked questions about watching TV at your house. 

Thank you so much for your time. At any time, if you have any 
questions, please call me, Darlene Kelly, at 299-3881. 

We, my child and I, have read and understood what is written in 
this consent form. The purpose of the study has been explained to our 
satisfaction. We have received a copy of this form. 

Subject's signature (indicating assent) Date 

Parent's signature (indicating consent) Date 

Researcher's signature Witness signature 
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DEMOGRAPHIC INFORMATION 

Informant: 

Sibling's sexes and ages: 

Other family members in the home who watch TV and/or MVs 

Pets in the home: 

1. What time(s) of the day does your child watch TV? 

2. How many hours a day does she watch TV? 

3. What time(s) of day does she watch MVs? 

4. How many hours a day does she watch MVs? 
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Th» University of Arizona 

Human Subjects Committee 

1609 N. Warren (Building 220). Room 112 

Tucaon. Arizona 85724 

(602) 626-6721 or 626-7575 

22 July 1986 

Darlene A. Kelly, R.N., B.S.N. 
College of Nursing 
Arizona Health Sciences Center 

Dear Ms. Kelly: 

We are in receipt of your project, "A School Age Girl's View of Music 
Videos", which was submitted to this Committee for review. The procedures to 
ue followed in this study involve an interview format that poses no risk to 
the participating subjects. However, regulations issued by the U.S. Depart
ment of Health and Human Services (45 CFR part 46, Subpart D) require that 
projects of this type be reviewed and approved by this Committee when the 
study population includes minor subjects. Although full Committee review is 
not required, a brief summary of the project procedures is submitted to the 
Committee for their endorsement and comment, if any, after adminstrative appro
val is granted. This project is approved effective 22 July 1986. 

Approval is granted with the understanding that no changes or additions 
will be made either to the procedures followed or to the consent form(s) used 
(copies of which we have on file) without the knowledge and approval of the 
Human Subjects Committee and your College or Departmental Review Committee. 
Any research-related physical or psychological harm to any subject must also 
be reported to each committee. 

A university policy requires that all signed subject consent forms be 
kept in a permanent file in an area designated for that purpose by the Department 
Head or comparable authority. This will assure their accessibility in the 
event that university officials require the information and the principal 
investigator is unavailable for some reason. 

Sincerely yours. 

Milan Novak, M.D., Ph.D. 
Chairman 
Human Subjects Committee 

MN/jm 

cc: Ada Sue Hinshaw, R.N., Ph.D. 
College Review Committee 
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