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CHAPTER GNE
1. Introduction

.For many Yeérs a philosophical trend has existed ﬁhich
emphasizes that certaih»sﬁbjectéiwithih the elementary
school durrioulam should be Specializéd° These included the
teaching of writing, music and art. In most instances these
subjeqtérhave been téught by special teachers uéing a drill
method. Generally, they were. not correlated to any other
part of the currlculum ‘and remained isolated areas of ex-
perience° This practlice was based on the philosophy that i-
solated facts and'elements may-ﬁe-leafned by the process of
drill and thereafter employed when they are needed in mean-
1ng¢ul situations.

" The trend currently predomlnant in the modern phlloso—
phy of education emphasizes the importance of the teacher
startingiwith the experiencé background of the individual
child as a basis from which to educate or develop thé whole
child. If educatlon is to fulflll its aim; the'capécities,
and needs of the 1nd1v1dual An relatlon to his background
of experiences must be the concern of the teacher in cre-
atlng 81tuatlons for growth Good 300131 attitudes must be
developed and all possible activities should be used to in-
sure maximum learning in évery situation.

: On the basis of this philosophy, educators are now

X
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recommending that the primary classrooms be self-contained,
- This means that first, seoond and third gfade teachers Must
teach all subjects within their classrooms.

The primary.teaoher who 'is confronted with the problem'
of'teaching'all the subjects in.the_self=containedkclass~
room has the opportunity to correlate many subjects and act-
ivities and thus bring about a process of integration. It
is often found that the primary teacher has a 1limited back-
ground in music. Thls study will provide assistance in cor-
reléting, integrating and motivating music and the language
arts. The desired outcomes resultiﬁg from the child's
contacts with the various subjects in the elementary school
curriculum may'often coincide. This is true with music and
the language arts.

"There can be no reading without meanings.

And there can be no meanings unless bthe reader

has accumulated a wealth of concepts and exper-

ience with which to interpret the symbols he

sees in writing and print. Consequently, what-

ever can be done to provide the prospective

reader with important experiences is essentlal

to adequate preparatlon for reading."l
The 1earn1ng 31tuatlon will be 1mproved if the child is
able to identify himself with the story and to extend this
experience through musical activities.

2. Statement of the Problem

The purpose of this thesis is to determine the aims

.. McKEE, Paul, Readlng and Elterature in the Elementary
School, ﬁ«'lﬁﬁo
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énd objéctives'COmmon to music and the language arts iﬁ or-
der %o discov r how these subgects may be correlated to pro~
duee the best learnlng 31tuat10no

| ‘Dra Paul McKee, oubstandlng authdrity on reading tech~
niquéss defines language arts as speaking? listening, read-

1 In correlating music with the language

ing and Writihgg
arts we Wili be ooncerned_with principles relating to speak-
ingg listening and reading. Commﬁnication of idesas may em~
ploy both speech and nusic for ﬁusic has often been deSig%
nated as "the universal language'. Listening, which develops
an aurai disCrimination,’is also essential %o growth in both
the musical and language arts fields. Through correlating
musical experienée with the'reading‘program, a strong moti-
Vvation béneficial to'both fields is made possible. Notational
aspects of music are not included in this thesis except when
'employed a8 readiness. The principle of readiness is imper=‘
ativ§‘t§ learning in the primary grades. |

The material used in this thesis will be the basic
state aaopted texts in both music and reading for the pri-
mary grades. They are as follows:

GRAY, William S.., ARBUTHN@T,‘May Hill, Basic Readers:

Curriculum Foundation Seriesy Scotbt, Foresman and
Company, N. Y. (Current“editions)

FPirst grade; Fun With Dick and Jane

.1 'McKEE, Pqul The Teachlng of Readlng in the Elementary
SChOOlg [T Bg_w _
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First grade, Our New Friends

Second.grade,Friends and Neighbors :
More Priends and Neighbors

. Third grade, Streets and Roads
More Streets and Roads

PITTS, Lilla Belle, GLENN, Mabelle, WATTERS, Lorrain E.,
Our Slnﬁlng World, Ginn and Company, New York9 New York,

1949,

Kindergarten, The Kindergarten Book

First grade, The First Grade Book
Prhmers, Singing As We Play
Singing ALl the Day

Second grade, Singing On @ur“Waz ‘

Third grade, Singing and Rhymihg

All of the books 1is£ed above are used in thé élassréoms
of Arizonao »Recording; and other matéfials currentiy avail-
able are included in this thesis. | -

3, Method of Treatment

An anélysis'has been made of all stories in the basic
readers Which suggest éhy:ﬁusicél activity, and thbse that
have toplcs Whlch oorrelate with musical activity have been
selectedo. Thls 1ncludes those that prov1de a settlng for the
identification of the child with the situation found in the
story and muSiqalvactiVity° In this way the child will de~-.
velop:a‘olearer meaning of Words and rhythmical and tonal
patterns, and. thus assdciate ideas fouhd in both music and

story.
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li. Summary of the Contents of the Thesis

In_ehapter I.the'reasons for'the purposes of the study
are‘staﬁed andethe"pfoblem definedo~ﬁThefﬁethod of treatment
- employed is also included, o
' In chapter II a rev1ew of the current literature in both '
the fields of music and the 1anguage arts is made in order to
determine the objectives of theee two subject fields.

in‘chapter III,the‘ObjeetiVes and aims useful for
correlating, integrating, end motivating the subjects of music
and the language arts are llsted and evaluated.

Chapter IV contalns the stories selected from the flrst9
gsecond and third grade basic readers which suggests songs andr
musical activities which seem‘pertinentﬂl

In'chapter V the summary, conclusions andvreeommendations

- of this study are stated.



CHAPTER TWO
\ REVIEW OF THE LITERATURE
In order to determine the definite aims and objeetiﬁes
which coincide in the teaching_of music and the 1ahguage arts
it was found that in the curricula of.language-arts_and music»
there emerge five‘major aspeots or areas wherein'these_sub— 
jects bear a common'relaﬁionshipo

lo.Utlllzatlon of the developmental or functlonal
process of instruction.

2o In31stance on a program of social gPOth and
- development.

| 3; The understanding of the problem of readiness.
li. The use of symbolse
5. The use of the physical sensesak
Essentially, 1earning is a process in and through which
there~emerge new patterns of interaction between the indivi-
dual and his environment., This learning is a personal, active,
on-going, never-ending series of operations from which evolves
the integrated personalitypv
. "The ultimate ideal implicit in the concept of in-
tegration as an educational theory is a kind of experience
curriculum where functional learning can be made a real-
ity., Education would. then Improve living as well as
learning because the school would help children to become

1norea31ng1y intelligent in using every kind of subject
matter to further thelr own growth.

1,PITTS, Lilla Belle, Music Curriculum In a Changing World, p.121.
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Following'this:Miss Pitts further states in part:

"Integration is a process whereby unities are bet-
ter achieved and maintained; thus, unity becomes a
guality which distinguishes this prooess° Its true
center in the school's curriculum is to be found
only in the expressive activities of those who are
learning. The greater scope and variety of these
activities, the more urgent 1s the necessity for
the differentiation of experiences and the natural

- tendencies toward differentiating behavior, to be

- reintegrated into functional relation with designs

. of social expression that are comprehensible and
meaningful to learners. This Implies plotting _
courses of actlon where each essential curricular
element serves to support, clarify and amplify the
social progress of whole-some individual personal-
ities. Everythlno that contributes to ordering
a variety of meanings to the end that they move

unitedly and cumulatLvely forward, in both strength-

ening and evoking the creative energies of pupils,
is needed. . .Perfection of balance is the result

of weeiproecal relations so established and equalized

that one aspect of experience serves to support
while counterpoising another, thus lending.stability
to the curricular whole."l ‘ o
Music and 1anguage arts both are the.natufal outcome of
the individual responding to his environment. Thej_are exX-
o pressioﬁs of the many sidedneSs of>personality.and experi—
en¢eo _Specialbattenﬁion should be givén to the basic drives -
Vand‘the problems, aslwell as fhe immediate needsy.of the in-
dividual in order . to mould him 1nto an integrated whole.
We should help foster sturdy growth from childhood to

adulthood thrpugh the'oreathnvoi appropriate designs for

living. One of the aims of education in this process of

l PITES Iilla Belle, Music Curriculum in a Changlng World,
Do 122
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adjustment is to produce fitness for the‘problems arising
out of life.l

"The old emphasis was on a very narrow experience
inecluding facts, information, and skills apart
from their settings, fixed standards and unifomm
tests versus the new idea which insists on broad
rich areas of experilence in all fields. Now. the
learner 1s placed in the center of the challenging
social environment and is aided by wise guidance
to select intelligently from fthe number of interests
this situation or enviromment stimulates. Facts,
specific skills and informations are all made use
of as a means to a greater end. Great emphasis is
placed upon ideas, concepts, insights, and broad"
technlqueso>2 :

Ib has been demonstrated conclu@lvely that subjects studled
without regard to the 11v1ng experlences which give them sig-
nificance tend to be meaningless formalities. |

"Unless a given experience leads out into a
- field previously unfamiliar no problems arise,
and probWems are the. stlmulus to thinking."3

Mursell sets up the crlterla for a. functional experience
in that it must be arrestlng, 1mpel71ng, reveallng, fulfilling
and qon331ous, The experience should be creatlve, co~-opera- -
tive.and experimenﬁal; \Thé eXperience must be the teachers own
individual créative‘projeCtioﬁs fashioned in the light of the
peréoﬁalities and backgrounds of his pupils and his underétanding"

of what he wants to accomplishou

1. MURSELL, James P., Principles of Educatﬂon, Do 7

2. KAMP, Mary Zua, A Studg of the Trends of PhllOSOphlc Thought
in the Hlstory of Music Educatlon in the United Statess Do NIy

3. DEWEY, John, Experiences in Education, p.96."

li. MURSELL, James P., Education for Musical Growth, »pp.105-113.
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"The direct practical application of purposive charac-
- ter development is that while it is necessary to
define and establish the developmenbal line it is
Just as necessary to organize a setting of purposive
activities in and through which growth can go for-
ward., "l :
An importantbpart of the}job of'teachingiis o create sit-
vations that have the dynamic quality of interest. Especially
in the filelds of languave arts and mus1c, the setting of act1v1—
tiles, undertaklngs and endeavors, and learnlngs in and through
which the sequences Qf,growth gqes ‘forward can be deliberately
organized.

The second area common to both music and the language arts
. is the use of social situations for growth. Tt is within this
phase that music and the language arts find many features which
may be correlated, integrated and motivated to the fullest ex-
tent.

Many authors agree that both of these subjects must be
carried on as a social enterprise. One of the major aims of
education is ..."the freeing of individuals and helping

them to achieve happler and more effective
personal human relations by means of actual
experience in 3001al participation,™

Mursell explains that the centfal purpose of music in
education is to contribute to human bettérment° He believes

that human 1life 1s composed of individuals, and human values can

be universaliy realized only through developing the individuals

1. MURSELL, James P., Developmental Teaching , p. 14.

2o PITTS Lilla Belle, Mus1c Curriculum in a Changlng World,.
p. 30.
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who compose the sum -total of a social groupol FolloWing
the same thought in discuésing the major purpose of reading,
Paul McKee says: 7
"the theory of social utility holds that what-
ever 1is taught in school must be of importance
in 1life .outside the school. In terms of actual
practice, reading is the means most widely used
by the school to introduce the child to the
socilal heritage whlch 1t seeks to teach."2
"AReading is a tool by which the pupil is enabled to learn
much that the school has to offer. In presénting a reading
experience
"the skillful teacher is the one who selects ex- |
periences which are of the greatest individual and
soclal worth to begin a group activity. This
teacher will include experiences and activities
that prowide for understanding the natural and
man~-made enviromments through contacts with com-
munity life, and experiences and activities that
open interests in music, literature and art."3
In order to. correlate the social activiﬁies of music and
the language arts we can present our great wealth of folk
music literature, our heritage of classicai musical literature,
and, for purposesldf'motivation, utiligze the everyday activ-
ities at the interest level of tne chlld such as songs aboutb
people ‘he meets, things he sees, swinging, Jumpling, and

- skipping. All of these activities can be genuinely integrated

with any language arts program.

1. MURSELL, James P., Human Values in Music Education, Chapter I.

2. McKEE, Paul, Readlng and Literature in the Elementary .
School Do 3°

3° WIiTY Paul, KGPWL, David, Reading and uhe Educative
Process, p°f8°, ,
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. "It has been shown that leisure reading is
practically a lost art and that other forms
of appreciation in the arts exist upon a
low level. Reading will probably improve
as the use and development of many forms of
art are encouraged in all educational,
endeavor" 1 ,
The writer will bry bto show how music may be one of the
simplest and most effective ways to promote Iinterest in
reading.

In promoting better social growth and interpretation
in music and the language arts, we should establish a back-
~ground of related eXperiences, createJSituatiOns'which
promote suspense and interest in the reading and music
ractivities, and buildAa‘familiérvbackground of experience
through the development of the theme or centrallidéa to
be integrated in the teaching of some unit or particular
subject.

In presenting a vital experience, Witty sets up six
principleé which should be present in any group enter-
prises

1. The experience should be on such a level
that meaning can result for all members

of the group.:

2. The experience should elicit co=-operation
and sharing by mutual consent.

3. The experience should require group planning,

1. McKEE, Paul, Reading and therature in the Elementary
School p. 8. .

2. WITTY, Paul KOPEL Dav1d Readlng and the EdUCaElve
Process, p. O.
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i . The experlence should lead to reconstruc-
tive endeavow

5. The experience should be real and should
lead to unbiased concepts.

6. The eXperienoe should pefmit all to participateol

Turning to the field of music, we find the agreement

amonig many music educators thab...'music like any other

language of communication, 1s social in function
and 1s best learned in normal social situations
appropriate for different stages of child growth.
If musical expression moved forward as an as-
pect of self and social realization as normal

as learning to talk, move about, play and other-
wise take part in family and community life,
musical people would no longer be regarded as
gspecial kinds of bersons. We would discover that
all persons are musical in | many special and in-
terestlng klnds ‘of ways.”

In other words the major function of music is to contribube

maximum service in deVeloping_wholesome personalities,

social effectiveness, stronger faith in democratic ideals

and an indigenous musical culture,3

Just as Dr. Witty has done for reading, Miss Pitts

suggests six principles for developing a socialized musi-

cal activity which are almost identical with those of Dr.

Wittyrse

1, Discover and develop (childrents) social -
instincts and tendencies in situations where
musical activities are funetional,

1, WITTY, Pauls KOPWL, David, Readlng and the Eduoatlve
Process, p. 189.

2. PITT&,Lllla Beile, Music Curriculum in a Changing Wbrld'

58-59.

3, Ibid,‘pe:lﬁ75
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2. Develop aspects of social interchange appro-
priate for the several levels of ce¢hild mat-
uration.

3. Appre01ate the value of sharlng in the ex- .
perience of others.

. Translate the highlights of individual and

" group experiences in musical terms,

5. Prepare for social competence by providing
situations in which whatever musical power
children possess may be used for immediate~
1y valued soclial ends. '

6. Appreciate the values of their own 1nd1v1dual
experlencesol 2

The principles laid down by these two authoritiesvin their
respective'fields could be interchangeda The socigl in-
centives inherent in satisfying group ﬁndertakings should
be deliberately pointed toward motivating the kind of
experiences that will reveal to children evef widening
areas of collectlve interest and problems°
The third area empha31zed by both mu51c and language
arts is the understandlng of the problem.of readlness,
Bvery teaeher must theroughly understand the principal of
readiness employed in both of theee Subjects and ehould
",oostart the child from where he is when teacher
and pupil come together and try to organize and
create interests within the child's potentiality
and range. We must deal with the children's

problems, needs and interests if it is bto have a :
significance and 1mmedlate meaning and appllcauiono"2

1, PITng ILilla Belle, Music Curriculum in a Changing World,
p. 147.

2, WITTY, Paul, KOPEL, David, Readlng ‘and the Educatlve
Prooessg . 3L
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Readiness 1s a term applied to the child when he is
ready to act. Readiness 1s an important phase of growth
and occurs at differing times in indiﬁidual childfeno A
child walks or Ealks when his body is ready and not before.
When that time comes nothing can.stop him’from performing
these acts., We also find thaﬁ at every level there is an
expanding development of expérience if experience 1is educa~
tive in effect. For example, when a chiid enters the first
gréde he.wants b6 imibate the fife-engine or the lbcomotive
‘Wiﬁh Soﬁnd and action, bub asvhe develops his interests -
widen and his backg£0und oxpands so that by bhe time he
reaches the third’grade level he Wénts to be the fireman
.'  or the engineer. 'He,understahds thét the fire_enginé and
the locomoﬁive need a guiding hand. He begins to realize.
why each is necessary to his vvelfare9 and he also gains some
4understanding of the need for rules of éafety,v

In teaohing, any failﬁre in performance on the partrof
the éhiid is largely due to the lack of réadj’.nesso Some
children enter school_feady to,begin;a formél reading prdgr&m;
others of the same age will have a limited background on Whiéh
to buildy and still dthers will have to be given a full pro-
gram of activities and experiences before a formal readiﬁg
program can be attemptéd; So it is with musiec, some will
‘ ehter échool ready eveh to bégin~W§rk'with instriments;

others will have a limited background of. some singing and
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body rhythm activities such as-skipping, running, hopping,
ete.,, and fiﬁally, others will even‘have to be taught how
to use the 31ng1ng vo:.ce°

| When the ohlld's fallure to- respond is due to the lack
of readiness, the wise teacher retraces his steps and_builds
a deeper feundation, This entaile creating new interests
and new approachee.and neoeesitates utiliéing all facets
of the 1earning procees to rebulild on a sounder basis.

It‘is foolish - -to believe that-an apﬁarently intelligent'
performance on the part of the ch11d w1ll result in the type
of readlness which comes about through routlne procedures
not related to genuine purpose or function. The ability
to quote the alphabet glibly does not mean a child is
ready to fecognize Words, nor does the ability to sing up
and down the scale by Syllables mean that a child can
readily sing the tune of a song.

" "This type of learning isolated skills and tech~
nigues imposed by texts or teachers is directly
opposed to the acquisition of them as the means
of attaining ends which make direct, vital appeal,'l:

It is direct appeal that is desired in the developmental
approaoh° | |

It is‘the’edueater's reepensibility to see that the
problem grows out of conditions of the present personal

experience of the chlld, is Wlthln the range of the capacilty

1. DEWEY, John, Experience in Education, p. 5.
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¥ ) .
of the child, and arouses in the learnser an active desire

,.for information and for developing new ideas. Those who deal
with children in eafly primary years do not have much diffi—
culty in deterhining the range of past,experiehce in finding
activities that cénnécﬁ in vital ﬁayé with 1t6.
- "We must be sure that experiences are real if we
are to expect correct and unblased concepts to
be the result of experience.'l
Murselﬂih.ﬁhe field of musie (2), and Witty (3),

Gates (h), McKee (5) and Harrison (6) in the field of lang-
uvage arts agree that readiness 1s a combinationvof many
. factors including chronblogioal agé;,mental age, background
’!of experience, and emdtional agd social'urgency which are
reflected in the child's independence of action and in hié
relationship with othef people. Some children entering
schoolvhave had a Wéalthiqf experieﬁce.through’infofmal con-
tact with music and storieéo Others have had only a casual -
contact with these experiences'befofe entering school., There

will be some highly intelligent children who will master

1. HARRISON, Tueille, Reading Readiness, p. 30,

2, MURSELL, James P., Music in the American School, pp. 2il-246.

3., WITTY, Paﬁl, KOPEL, David, Reading and Educative Process,
p. 177. ' ‘ ‘

li. GATES, Arthur I., Improvement of Reading, p. 142-143.

5. McKEE, Paul, The Teaching of Reading, p. 181.

6. HARRISON, Lucille, op. eit., p. 30,



17.

éhe difficulties quickly end’othefs wﬁo will always be de-
layed in their progress. ' e |

Beginning meterialssheuld contain nothing which will
be too difficult for eveh the)dullest'pupil. The selectlons
should be so interesting that the child will insist on
taking part in the‘discﬁssion or musical activity. When
a ehild enters school most ef his experiences in language
arts'end music have eeen through speaking,.listening or
singing simple'songs° If his interests and needs have
brought him ﬁo'ﬁhe proper attitudeg he should be ready to
see what 1t ie he has-been'singing or speaking. Through
this visual activity the child will become fa@iliar with
the written symbol which stands for the eXperience'which
has se vividly captiVated hie iﬁterest and atteﬁtion,

‘A reading or musieai exberienee should develop into one
that is broad'enOUgh to reach all the membefs ef the group
beeeuse the success of“such'experienoes dependé upon how
well the teacher knows the 1nd1v1dual puplls and adapts the
various asnects of each experience to tnem° As groups at
the same grade level, even within the s ame school system,.
are widely different, the teacher ehould determihe the
general stage of development of'each=0roup and‘begin at
that point to 1ntvoduce skills and knowledge that will
challence the pupils to their best efforts.

"Tet us not put a ceiling one.onachievement,
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rather let us allow them to go as far as they
can, always seeing to it that the final result
shows growth in the individual child."l
The fourth area under,eansideration is the use.of
symbols in musie and the language arts. No one will dis-
‘agree with the statement that all written language is
symbdligo It is made up of symbols we eall letters, numbers,
and punctuaﬁion marks which pub together in a certain form
and -erder recall ‘the msaning which the writer intendso
Musiec readlng ineludes the lyries and adds other symw
bols such as notes, rests, staflfl and_clef marks whieh put
sogether in definite form makes up Wwhat we call musical
| notation. Theﬂmeaningﬂof symbols in reading musie as;well
as language arts must reside in the learners experience,
"Phe preading of symbols is a means and not an
end and so 1t seems reasonable to conclude
that the understanding which the reader achieves
in reading a given symbol or group of symbols
must be adequate and of sufficient clearness
and correctness to serve as a tool for him to
use in subsequent straight thlnklng and intell-
igent aetion. "2
Finally, areas eemmqn to boeth music and the langﬁage
arts must inelude the use of the physical senses. In both
sub jects it is necessary bto uSe“the eyes, the ears, the
voice, and bodily movemenbs. - When reading stories or

- reading music the eyesftravel from lef%,td right as well

as down the page. It is the teacherts duty»to‘assisb

1. Arizona Department of Eublic Instructlong A Gulde for bhe
«  Improvement Gf the Teaching of Mu31c in the Elementary
Schools of Arizonag Po Lh..

2. MeKEE, Paul, The @bachlng 2£ Reading9 p;'9o
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in the development éf the proper éye movement by increaéing )
the gpan of recogﬁitions decreasing the time used in fix-

: 'ation pauses, developing rhythmical characteP of_eye move= .
ments across the'pageslincfeasing the accuracy’of returni
sweeps and decreasing regreésive mbvementso |

All;assoéiative-experiencés and the developing of
background interest must come thrbugh the ear;' Of course;,
all musical listening activity comes_through this organ.

The voice 1s necessary to convey meaning through the use’
of the symbols in the form of words, phraseé, sentences
and>musical tonal‘pattermso_.

The bedy movements are anoﬁher way of conveying
meaning. These movements are uéed in dramatizing stories
'and carrying ouﬁ rhythmical agti@ns in music. Mahy times
‘the dramatic and rhythmical actions may be combined such
as in a circus story»wherein a child may dramatize by
marching, galloping like the horses, walking siowly and
heavily like thé eiephants, or bumbling like thé cloms,

All of tﬁese"actions may be carried out as rhyﬁhm patterns
and singing, and at‘thevsame timé'may be c&rfelafed with
the subject matter éf-thevstory;

In éumﬁarizing; it‘hasvbeéﬁ'pointed out'that the devel-
opmental approach is concerned with the understanding of the
growth ofAthe child. Children differ from each other and
should not be expecﬁed to attain the same accomplishments

at the same. time, -
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"In primary grades we deal with activities that
‘every normal human being has to perform. Such
activities are the elemenbtary manual skills,
bodily controls, playing and working with others
for soeial development, reading and writing.%l

Music and the language arts should help the child to dis-
eover himself and his ?elationship to the world about him.

- "The feeling of belonging to home, school and
country 1s necessary for soecial stablility.

With possession comes rasponsibili%yg sharing,
end the respect for the rights of others., One
may sing about his country, his home and school,
but unless he practices democraecy in his daily
life, he will fail bo grow into a democratic
citizen. This praectice is prevalent in all
musical activities.™e

1. SNYDER, Hartley De, wp TEaeherfa Guide in Child Bevelop=
ment Through Music Educatloﬁwg Seco ILl. P ppso 1=2, -

2, B@GGSLOVSKYy‘Bprls Ba3119 The Tdeal School; pp. 129=13@¢



| CHAPTER THREE
' AIM& AND OBJECTlVES COMMON TO BOTH FIELDS'

In thls chapter a set oi 5eneral and SpélelC aims
and obgectlves will be .established which may be of help
to the primary teacher in-fhe‘self=contéihed classroom

in u$iﬁg music with thé language arts. | | |

In succéésful_teaching

"...learning should be organized in terms of -

undertakings which seem real and compelling
and valuable to the. learner; which engage his
active purpose, which confront him with a sig=
nificant challenge, and which lead to deeper
and wider insights, more discriminating atti-
tudes and more adequate skills."l
- With these ideas for a basis, and after reviewing the
current literature on the subjects under discussion, three
major aims may be stated which appear identical in the
teaching of music and reading.
ao Readingo

1. Developing and ut11121ng the background
of experience.

2. Utilizing tThe spoken word for 1lsten1ng
© and telling stories. :

So Developlng the mastery of the ertten
symbol.

b. Musics

1. Developlng and utilizing the background
of experience.

1. MURSELL, James P., Successful Teaching, p.37.
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2. Listening to songs and_recordings'to
learn to express assoclative ldeas gained.

S Developlng the masterg of the written
mu51cal Qymbolo ;

To attain these objectlves we must be continually ex-
_bending ﬁhé‘experiences of the individual child through a
prbgram of listening to stories, songs and recordings, of
reading independently, and of singing together.

In developing specific objectives the vocal interpre-
‘tation,is considered first since léafning the:correct'usevéf
a pleasant speaklng and 31ng1ng volice 1s essentialo The
child should learn to read the story in the manner in whlch
the various ldeas would be spoken, and in a natural easy-to-
listen~to voice. In the séme way a song shéuld be ‘sung in
a range easy for the child to handle, never too high or too
low, but at the.same time using enough range to provide a
chailenge for himo The primary ohild should never be allowed
to sing or speak in. a strident voice.

"A chlld doing his bit in game and dlalogue songs,
in dramatizations, and in imitative tonal and
rhythmical play is aroused to & lively interest
in music that will enable him to find his singing
voice in his own good time; for children differ
in rates of growth as Well as in the quality of
their voices.
: .An approach of this klnd recognizes that
children are not equal in musical ability and
that adgustments to differences are necessary
at times. ~However, it does not follow that the
children who maintain the higheést and most skill-

ful level of singing ability should be allowed
" to dominate every singing situation, t¢ the
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~ exclusion of the less fortunate of their fellowso,
What it does imply is that, in order for every
child' to use his singing voice more effeectively,
the emphasls will be placed upon the kinds of
musical activities that will stimulate and encour-
age the backward to sing to the best of their
ability without fear and without self-consciousnesso
Pleasing.tOne guality, good enunciation,
imaginative interpretation, asnd other values which
~are important for growth should be the antlcipated
and expected outcomes of expressive 31ng1mg °
These same,outcomes of expressive ginging are equally impor=
tant in readingo
Reading is never done word by word nor is singing done
note by note. In both subjects the child should see the
phrase or sentence as a unito For this reason reading beginS'
with one or two words in a sentence and gradaally wcrds are
added to ouild larger phrases as. the chlld develops hig
abllity to see and understand longer gentences., In develop-
ing a song, the child shouid feel the phrase;wise progress
- of the songe.
- Many times the language lesson can utilize tonal patterns
demonstrating up and dowh inflections or in the phrasing of
a thought. This may be done through the use of the hands
forming a large arc or by raising the hands above the head
and lowering them as the phrase or sentence is_spoken or
sung. Also, in developing the musical phrase the children

can walk one way_for one phrase and back for the second

phrase.

1. PIETS, Lilla Belle, GLENR, Mabelles WATTEHS, Lorraln Eog
The Klndemgarten Book, Our ulncing World, PoX.
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™ . e

Another method of demonstrating inflections in both
speaking and singing is the question and answer m_ethod° The
‘tonic;dogrﬁig,so syilables:form a musical pattern. By using
these tohés on é rising inflécfion such qﬂéétions maybbe
asked as "come out to play?", "where are you going?"; énd on‘
'ﬁhe answering downward infiaction of so, mi, do, “ﬁere I anm"

- "Yes, I:cano" The tonal pattern mi, re, do givesvthe child,
Va feeling of‘reposes>“1?m so tired“s 3I‘mbs¢ sleepyé, or
.‘"Bet's go home”° “I?m so’sadwgvor‘“Ifm‘a'ghost"rarefsaggested'
for the tones, dcg‘tip la. These musical‘patﬁerhs are - |
éspeciaily good in Working with noneEnglish speaking .child-
ren. The children can improvise their own questions‘and
_answéré'which,will help‘in buildingAvﬁcabulary for the pri-

‘mary grades as found in the primers Singing As @g_?lay'and/

Singing ALl thé D§yo1'-Chapter Four,inqludes'more‘detéiled
suggestioﬁs of this>nétureo
A very important objective in effective teaching of

mu$ic and the language arts is ﬁo help create self-expression
through song and story. There is no better way for functional -
vocabulary'building;or develbping‘e3perience backgréund than
by having the child‘draﬁatize a'Sifuafion’or give his own -
1mpr6331on of what is. occurrlng 1n a mus1ca1 listening ex~
perience, a song9 or a story. Taese,experlences must provide

~strong motives for permanent interests in reading and music-

1; PITng'Lllla Belle, GLENE, Mabelle, WATTERS, Lorrain H.,
Singing As We Play and anglng All the Day; Qur Singing
World°
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for future leisure time activities.

In building for the future the good teacher will develop

desirable attitudes and effective habits and skills., In

. training children in these attitudes, habits and skills, a
"statément of standards of achievement is desirable for the

primary grades in the subjects under discussion.

Dr. Paul_Mcﬁeég previouély cited as a leader in the
field readihg techniques, says the child completiﬁg the first
gfade‘level of achievemeﬁt shoulds:

1. Look upon feéding aé &  thought proceés°

2. Become hlghly *nterested in reading a wide var-
1ety of sultable materlalo‘

3. Use varlous tools in 1dentifying éﬁrange words.

4, Recognize familiar words readily in various set=-
© tings and combinations.

5, Read‘aloudnfluently fathér than word by word.

6. Read 31lent1y with 1ittle if any vocallzatlon
or lip movement. .

7. Read increasingly longer vnits of materisl.
At the second and third grade level the child should:

1o Answerfa_given questiono

2. Note details; . |

3o Obtain @irectionsAfor doing somsthing.

4, Verify a given statement,

5. Make an inference or draw a éonclusiono

6. Discover the sequence of events.
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T Collect all the statements bearine on a given
statement.d

General mu31cal aehlevement at the prlmary level should
give eppertunity tosg _
1. Develop the signing‘veiceo
2. Deﬁelop rhythmie hodily movement,
3. Develop ergativé expression,
ly. Develop a desire to listen to music.
SO'Develgp good listening habibs.
éo Eévelop a eonee?t of'the movement and duration
- of notes by observing the music nobtation ef

SOngs learned by reteo

T. Develop an eagerness to experiment w1th simple
instruments.

*8;‘Develep a feellng for phrase-wise movemento
9. Provide a genmeral mugieal veeabulary.2
Since we are'eeneérned with using musie in the language
artg pregram; a 'more specific»setlof objeebiveé for grades |
one, bwo, and>three may be éétablishedo In the first grade '
the child shoulds | | | |

1. Identify himself wibth the music through im=
gination ané dramatlzationo

2, Find ways in which veice and bedy rhythms help
identify direction of voices that is, up for
‘high or squeaky, low fer the heavier volce such
as that of a big bad wolf or 2 big bad bear,

3. Identify tonal patterns; such as a concept of
high and low, up and down, 1evel, wide intervalp
or close 1ntervalo _

Lo MGKEEQ Paulg Teaching ef Reading, PP 2793 337, 345. ¢

2, MORGAN, Hazel Ho (Ed Y Mu51e Educators Natienal conferen669
Music Education Source Bookg Po. lyo _




27 o
4, Identlfy rhythmiec pulse such as runnln skip=-
" ping, walking, or Galloplpgo
‘ Second grade music instruction should equ1p the Ohlld
to utlllze all of theqe abllitles and in addlthﬂa

1, Develop the relationship of eye pattern with
the tonlc do=-mi-so and mi-re-do tonal patterns.

k420 Begin to identify and fead "hext door" notes.

"B Recognlze the notation of the rhythmlc patterns
dramatized in the flrst grade.

Finally, the third grade child should be able to utilize
these music factors, and by addlng the recognition of the
:so ti- re -fa sklpy he is now ready to approach intermedlate
music Wlth a sound basis for listening, creatlng, and’ readlng
music, and'performingrpart singing. |

-In’Chapter'Four these above objectives and standards of
achievement Will’bevdeveloped and demonstrated in building'a;
prcgram’cf’correlation and integration in music and language
arts'by analyzing Fhe storiesvand songs fer .the basic teits,

The outcomes for Whlch the good teacher w1ll strive in
correlatlng these subgects are,

1. To extend the experlence of the- 1nd1v1dual°

2. To develop the ablllty'to make good use of
‘leisure time.

3., To master the fundamentals and‘mechanlcs of
‘ the subJecto

4, To develop the'mastefy:df these fundamentals
on a constantly inecreasing level but at the-
child's speedo



CHAPTER FQUR
Stories And Songs
The materials used invthis‘chapter of stories and
‘songsjto be analyzed on the basis of the aims and objectives
in Chapter Three are: | 7 _
1, Gray, William S., and Arbuthnot, May Hill,
Basic Readers: Curriculum Foundation

Series, Bcott, Foresman and Company, New
Ybrkg (current editions)

First Grade, Fun With Dick and Jane
: Our New Friends

Second Grade, Friends and Neighbors
More Priends and Neighbors

. Third Grade, Streets and Roads
. More Streets and Roads

2o Pltts, Tilla Belleg Glenn, Mabelle, Watters,
Lorrain B.y; OQur Singing World, Ginn and
Companyy New York, 1949.

K;ndergartenp The Klndergarten Book9

First Grade, The First Grade Book
‘ (Primer) Singing As We
Play
(Primer) Singing All The Day

Sécpnd Grade, Singing On Our Way
Third Grade, Singing and BRhyming
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3. Recordings:

Songs From the First Grade Book, Album 1 A;
- Qur Singing World, Ginn and bompanyg New
York, 1950.

Songs From thé First Grade Book, Album 1 B,
Our Singing World, Ginn and Com.panyy New
York, 1950.

Songs From Singing On Our Way, Album 2,
Our Singing World, Ginn and Company, New
York, 1950.

Rhythmic Activities, Vol. 1,2,3,
Listening Activities, Vol. l 2 B4,
8inging Games, Rhythm Band, RCA Victor
Record Library for Elementary Schools

Grand Canyon Suite; Perde Grofeg RCA Victor
Red Seal Recordsov

The Children's Corner, Claude Debussy, RCA
Victor Records.

Chicken Licken, Frank Luther, Decea Records.

The Gingerbread Boy, Frank Luther, Decéa Records,

The 3 Billy Goats Gruffg Frank Luther,
- Decca Records°

Ccldilocks and the Three Bearsg Frank Luther,
Decca Records. , ' ‘
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A. FUN WITH DICK AND JANE

1. Storyp See it Go, p. 6,
A ' Dick flies a toy airplane.

‘Correlated Activitieso
S a. Songs9 '
(1) “Alrplane" Singing As We Plays p. 44.
Aeroplane”g The First Grade Book, p. 180,
UTtm an Airplane™, The Klnderaarten Book s
p. 134, ,

(2} Rhythmlc and dramatic activities:

(a) Airplanes start slowly and get
faster as they get into the air,
Children wave arms to demonstrate
‘wings of the plane.

(b) Start with arms low and raise high

- with the melodic line: dramatize
words to indicate plane going up

-~ and. swooping down.
- (¢) Imitate sound of the plane motow

’ humming as chlldren run around the
room.

b, Records: : :
' PPapillons™, Schumann, Rhythmic Activities,
Vol. 5.

20. Storys: Guess, p. 10.
Mothev tries to guess Who is coverlng her eyes.

Correlated Act1v1tles,
8. Songs: I
(1) "Guessinﬂ Game', The Kindergarten Bookg
» . Pe 43

(a) Stand up tall as father would when
mugic goes up and squat to imitate
children going down. B

(b) March around chalr and clap rhythm,

(c) Note that upward inflection of tonal
pattern asks a question at the end of
the songo




3L,

(2) "Do You Know Your Name®, Thé First Grade Book,
: . po 6 ’

(a) First phrase asks question,
Second phrase answers questlono
(b) Note that tonal pattern rises with

. the lyrics.

b. Reconrds: o o ,
(1) "Badinage", Herbert, Listening, Vol. 1.
(2) "Amaryllis™, Ghys, Rhythm Band Album
(a) Question on phrase one and three.
(b) Answer on phrase two and four.

3e Story°'$omethimg :for Sally, p. l1l4.
h Sally gets a ball from Fathero

Correlated Actlvn_’cleso
8. Songss
(1) "Bounce the Ball", Singing As We Play, pp. 10-13
"Bounce Balll, The First Grade BoOK, p. 26 .

(2) Rhythmle Act1v1ty,

(a) Children bounce the ba11 on the
first beat of the measure, throw
and catcho ‘

(b} Children throw the ball up and down

~according to the melodic line.

(e) Mi, re, do ending indicates ball
rollingldown steps or hill. ‘

(3) Other suggested songs:
(a) "I Wish I.Had a Great Big Ball®,
The First Grade Book, p0 3
(b) "Hére‘s a Ball Tor Baby",
The Firgt Grade Book, po 58,

“b. Records: D '
.. "Air de Ballet%, Jadassohn, Rhythmlc ACthltleS»
, " . Vol. 2o

4, Storyo Do What I Do9 p. 18.
Chlldren play follow the leader in a jumping game.

Correlated Act1v1tleS°
8o &ongs);,ﬁ
(1 Jumplng blnglng As We Play, pp. 32 33,
"See Me Jump The Klndergarten Book, P. 19.
"Hop Up, Hop. Down s The Kindergarten Book, p. 2l.
“Jumplng Jack“, The Klndergarten Book, D 127,
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-

"Hop, Hop", The First Grade Book, p. 19 _
“Jackg Be. Nlmble“' The First Grade Book, p. 8l.

{2) Rhythmlc Activ1ty,v
(2) Run and jump, jump up, Jjump down
according to the tonal pattern and
the lyrics. Note large jumps so=do,
do=80,
{b)} Dramatize situations in the 1yrlese:
"(e¢) Note tonal pattern so, fa, mi, re, do
“as though running home or teo school
after the game o
(3) Instrumentso :
{a) Wooden tone blocks°
(b) Rhythm stickse.

bo Recordsq
(1) "res Pifferari®, Gounodg Rhythmic Aectivities,
’ Vol. 2o

(2) "3alto Mortaleﬁ, Gurlitt, Rhythmic Activities,
) Vol. 2.

5 Storyc Father Helps the Famllyg P. 22,
Father helps repailr the toys.

Correlated Activities:
8o SonnS°
1) “Daddy“ The First Grade Book, p. 54.
(2) .Rhythmic Activities:
(a) Make up words about sawing,hammering,
and painting while fixing the toys.
(b) Use sawing or painting motion on first
and third beat of the measure.-

b Recordsg .
"Skipping Theme“, Anderson, Rhythmlc Act1v7tles9
Vol. 1.

(a) Use sklpplng theme for sawing and
palntlng motions.

6. Story: Jane Helps, p. 54
Jane €ounts things as she sets the table.

Correlated Act1v1ties°

a. Songs: '
(1) "One, Two, Buckle My Shoe', The Kindergarten

Book; p. 36,
ﬁriere Is the Beehlve" ihe Klnderparten Book ,
Po. 3%
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"one Potato, Two Pobatoes", The FinSt Grade

Book, p. 42.
"Pen Little Indians™, The First Grade Book ,
o : po 43,

(2) Rhythmic Activities: :
© (a} Use these songs to practice counting.
(b) Note the mi,so interval as though calllng
© . outs :
(e¢) Imitate lyries when posblbleo

70 StOPyo The l‘oﬂ29 po 50&
- Dick and Jane rlde the pony at Grandfather's farm.

Correlated hct1v1tleS°;
a. Songss
(1) Galloping HomsSes:
(a) "We're -Galloping®, The Kindergarten Book -
P. 18, )
"Galloplng". The First Grade Book9 Po 226
{b) Children clap or gallop,. feeling the
. pulse of the triplets but clapping on
the first and fourth note as though
two beats to the measure.
{c) Picture sets of three even short strokes
to indicate 6/8 rhythmo \ '

(2) T rottlng Horses:. '
- (a) "Trot, Pony", Slnglng As We lay, pp. 36-39;
"Trottlpg”, The First Grade Book, p. 23,
(b) Rhythmic Activities:
: (1) Children clap or run the even
notes to the measure.-
(2) Picture four short even strokes
on blackboard.
(3) Contrast galloping and trottlng
by having children decide who was
galloping and who was trotting in
the story. ~

b. BRecordss:
(1) Galloping: '
(a) "Galloping Horses", Anderson, RCA
' ‘Rhythmic Activities, Vol. 1,
(b)Y ¥The Wild Horseman", Songs From the
" First Grade Bookg‘&lbum 1 B,
(2) Trotting Horses:
(a) "Trotting", Songs From the First Grade
Book A1lbum T B,
{b) Trottlnc Horses", Rubenstein, Songs
From . the FlPSt Grade Book, Album 1 B.
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8. Story: Little Quack, p. 82. |
The duck gets a puddle to swim in after the rain.

Correlated Activitles: A
a. Songss ‘ . ’
{1) Urittle Ducky Duddle" The Kindergarten Book,
’ po'llgo
" "Hear the Rain", The First Grade Book, p. 123,
"It's Raining", ‘The FITst Grads Eook, p. 126,

(2 ) Bhythmic Activitiess
(a) Children imitate duck waddling.
(b) Nobte how tonal pattern of rain music
-sounds like pattering rawng children
run on tiptoe. :

bo_Becords°

"Walking in the Rain", Anderson, Rbythmic Act1v1t1esg
Vol. 3o

9. Story: Little Rabbit, p. 87. -
lhe bunny hops into the garden to eat.

Gorr@lated Act1V1t¢es,
a. Songss '
(1) "Bunny in the Garden', The. First Grade Book ,
p° 146, _
“Runny Bats® The Flrst Gradesgg z Po 146,

(2) Rhyuhmlc Act1v1t1eso
{(a) Children imitate bumny hopping.
(b) Note &cale=wise tonal patuern or
"mext-door" notes.
(¢) Tonal Pattern do,mlgso, calling the
bunny°

b. Records: ' : 4
“Hopg Hop", Songs From the First Grade Book,
' . Album 1 A.

10, Storya The New Toy, po 100, L
‘ &ally plays with the toy telephoneo

Correlated fetivities:
a. Songs: ‘ .
(1) "Telephone', The Kindergarten Book, p. 125,
.(a) Make the voice high and fast like
telephone bell., Good tone matching
for non=-singers. :
(b) "Hello, How are you?" on rising tonal
. . pattern mi, so, so, do.
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(2) "Tlng=a11ng~a 11ng , Singing All the Day,
. pPp. 18=19,
(a) See {(a) and (b) above.,
(b) "Hurry, hurry", on running notes with
song ending on high do in antlcipatlon
of playlng tocethefo.

b Recordso
WPhe Clock®, Kullaks Rhythmlc Activities, Vol. 1.
Bell Rings on the sixteenth nove patterns.

11. Story* Sally Finds Frlehd89 Po 118,
Sally finds some new friends and they play
together.

Correlated Activities:
a. Songs: ‘ ’ '
(1) "All the Boys and GlPlS Will Play",.qing
‘ As We Play, pp. 1-35. .

(2) Bhythmic Act1v1t1es9
- {(a) Discuss plctures for vocabulary bulldlngo
{b) Note how children are dramatizing each
. activitye
(¢c) Note tonal questions whlch mateh lyrics.
(d) Note how lyrics and tonal patterns are
-bullt on short phrases.
(e) Note how lyries mabch both tonal pattern
; and interval, as well as matching the
rhythmic act1v1tye,
(f) Children should act out rhythmic activities,
clap, or sw1ng arms to rhythmic pattern.

(3) Other suggested Songs:

(a) "Will You Come and Play?™, The Kinder-
garten Book, p. 8. -

(b) "Yoo Hoo™, The First Grade- Book , pPe. 10,

(c} "Happy Boys and Girls", The First Grade

: ‘Book, po 1llo

bs Records:
"Ring Around the Rosy”9 Singin % Games.
"London Bridge is Falling Downy Singing Games.

12. 8torys A Ride With Mother, p. 135,
Children take a ride on the busc




Correlated Activitiess.
a. Songss v
(1) "In a Bus We Come", The Kindergarten Book,
. p. 154,
‘“Who Wlll Ride the Bus?" The Kingergarten
. Book, p. 136,
(a) Dlscuss safety in riding %the bus.
{(b) Note phrasing of question and answer
on p. 136,

(2) "Traffic Lights", The First Grade Book, p. 183.
"Wait a Mlnuteg Green Bus!"™ The First Grade
Book, p. 184:

DlSCuSS the meanlng of traffic lights.
mote how music goes up on word "opt.
pP. 184.°

"Siow down, Stop", on mi, re, do tonal
pattern. .

o e

N Pttt S
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‘b. Recordss: o : .
"The Bus", Songs From Singing On Our Way, Album 2.

13, Storyo'What Sally daw, p. 140,
Sally takes a trip to the zoo.

Correlated Act1v1tleso
a., Songss . o
(1) "At the Zoo“ The Kindergarten Book, p. 119,
"ouess What We Saw At the Zoo%, The Kinder-
. garten Bookg P. 119
"rion, w'onkeyp Giraffe, Rlephant', The Kinder-
L garten Book, pp. 120=1210

(2) Rhythmlc Activities: .
(a) Children imitate animals rhythmically.
(b) Children imitate animals vocally.
(c} Children recognize how lyrics fit
tonal and rhythmic patterns.

b. Recordss _ o ' ‘
"March} Hollaender‘ Rhythmic Aectivities, Vol. 2.
"The Tame Bear", Elgar, Listening ACblVlt7GS,

: . Vol. 2.

14. Storys Pets At School9 P. 152,
The ehildren have a pet show at scnoolo

Correlated'ActiVities:
a0 wOIlgS a )
(7) "Tone Matehi ing Songs", The First: Grade Book,
) P. 154,




37 .

(2) Related Activities:
(a) Tone matching will help non-singers,
(b) Children march around room as though
showing off their pets.

b Recordéi v ‘ A = , ' -
Wiarch Little Soldier®, Pinto, Listening Activities,
~Volw: 1.
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B QUR NEW FRIENDS

1. Storyg Fun in the New House po 17, '
Children walk in the rain under a big umbrella.

Correlated Activ%ties:
8., Songs: - .
(1) “Spitg Spatg qpatter"‘ The Kindergarten Book,
P. 97,
. . "Under My Umbrella", The Kindergarten Book,
: i pu 980 .
: "Hear the 'Rain", The FPirst Grade Book, p. 123.
“Hear the Tdttle: Raindrops™, Llhe First Grade
Book, p. 125.

(2) Related Activitiess »
.(a) Discuss how to carry an umbrella safely.
(b) Imitate raindrops pattering with light
hand clapping or tiptoe running.
(¢} Imitate splashing through the mud and
water in walking rhythm.

b. Records:
(1) "Btincelles®, Moszkowskl, Rhythmic Activities,
: -V-Ol 10 )
(2) "Walking in the Rain", Anderson, Rhythmic
Actlvitleog Vol. 1.
(3) "Walking in the Rain", Songs From The First
Grade Book Album i B,

2. Story:z A Blg Friend, p. 36,
SalTly and her kitten go for a walk,

Correlated Act1v1tleso
C a. Songsa‘ ' ,
(1) "Come Walk With Me", Sing “w%_ém We Play, p. 24.
"Running, Walking; . Sklppl ng", Singing On Our
. Way, Pp. 18-=19. '

(2) Related Activities:
~ (a) Children imitate rhythms as Sally may
have done on her walk.
(b) On blackboard picture walking as steady
strokes, running as short steady strokes,
skipping as long, short, long, short.

b. Records:s
"Skipping and Walklng“; Songs From Singing On Qur -
Wazy Album 2o .
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- The family gets up, has bfeakfast9 and starts the .
day's work.

Correlated Activities:
8. Songs:
(1) "Wake-up, Get Up", Singing A1l the Day, ppo_l 7°
B “Come to Breakfast“, Singing A1T the Day,
PP, BTIss
"We Start the Day", Singing All the Day,
| - D 14-17.

(2) Related Activitiess
(a) Discuss plctures and act1v1tles suggested
‘ by them.
(b) Note music goes up on "wake-up", notice
~also 1t is on a wide interval.
(¢c) Dramatize and imitate rhythms suggested
Dby the lyrics and the pictures.
(a) Have ghlldren say "Good. Morning', and
then recognize how the music on p. 10 does
. the game . thlnga
(e) Have the children recognlze that all tonal
oatterns and rhybhm1c patterns make the
mugic happy.-
(f} Notice the phrasing, esp901a!1y the
question and answer on p. 1Z2. .

(3) Other Buggested Song3°
g (a) "Get Up" and "Good Mornlng", The Kinder-
garten Book, po 44,
(b) "Good Morming", The First Grade Book, p. 6.
(c) "Wake Up"; The First Grade DBOOKy P. D3

b Records*
(1) "Wake-Up Clock", Songs From Slnglng On Our Way,
‘ Album 2o
(2) "Good-Norning Sky", Songs From SlagLng On Our
L Wa Album 2.

(3) "The Clock™, Kullak, Rhythmlc ACDlVlt1689 Vol. 1.
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Story: Who Took The Nuts, p. 107.
The squirrel ran down the tree and stole the nutss

Correlated Activities:
a. Songss
(1) "Squirrels and Trees", The Kindergarten Book,
. . ) po 410‘,
HChase the Squirrell, The First Grade Book, p.

"The Squirrel", The”First Grade Book, p. 153.

(2) Rhythmlc ACtiVltiGSo
(a) Play the singing games outlined.
(b) Picture running rhythm used to catch
the squirrels.
(¢) Tonal pattern goes up as. squirrels go
.up in the ftrees and down as squirrels
. go down. :

b. Records
' "Tarantelle“, Heller, Rhythmic Activities, Vol. 3.
Children use hands to show phrasing oi Gthe
tonal pattern as a squirrel would run up and
down the tree. . ' '

Atory: The Snow Party, p. 112,
After the snow storm Father and Susan g0 out to

feed the blrdso

Correlated Act1v1tles,
8. Songs:
{1) "My /1pper Sult“ ' The ﬁlndergartep Book, po 7o

"Without a Sound-at ALL", The Kindergarten
Book, p. 1l0Z.

"Oh, Have You Got a Zipper Coat?", The First
Grade Book, Po o

"Snow is Falling", and "Snow", The'First
Grade Book, po 131,

"%nowflakeq Are Dancing®, The First Grade
Book, p. 135«

52,
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(2) Related Act1v1t1es,

' (a) Dramatize songs, imitate snowflakes
falling; light full arm movement, use
fingers for snowflakes.

(b) Tonal Pattern always comes down at the
end. to, indicate snow falling down.

b. Records: : : - _
"The Snow is Dancing® from the Children's Corner,
: Debussy. '
"Snow", Songs From The First Grade Book, Album 1 B
Downward motion of snow with large fIOW1ng _

B motlons of armso

6. Storys A Home in the Trees pe 121

Epring comes and,the robins bﬁild a nest in the
tree,

Correlated Act1v1tlesp
cSongss '
(1) "A Blue Bird Sings®¥, and s Bird in a Pear
Tree", The Kindergarten Book, p. 105.
WA Bird Came™, The first Grade Book, p. 138.

(2) Related Activities: - : ’
(a} Imitate birds singing; helps get light
head tones.
(b) Discuss how birds build nests.
{c) When do birds build nests?
(d) Imitate flying birds with wide arm
. movementd. '

b. Records:

"Flying Birdsh, %n%erion, Rhythmic Activities,
. . G -3 o. .

7. Story: Little Duck Talks: p. 164,
_ ‘ Little Duck -learns to talk by matching tones of
animals he meetsov

Correlated Activities: _ _
a. Songs:
{1} "Tone Watch:ng Songs"D The First Grade Book,
o _ Do 1H4do
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(2) Related Ae¢tivitiess
(a) Tone Matching, and recognition of
. animal sounds. : :
(b) Imitate duck waddling around visiting.

b. Records: ’
"ir,. Duck and My Turkey“
Llsbenlng Activities, Vol 2

8. Story, Dark P ony, p. 172, :
The Dark Pony takes boys and glrWS to uleepytown°

Correlated Activities:
a., Songs:
(1) Galloping and Trotting Horses:
{(a} "We'lre Gallopan", The Kindergarten

Book P. 18,

"Ride-a, Ride-a Pony™, The Kindergarten
Books; p. 95.

"Galloplng“, The First Grade Book, P 220

"Trotting", The First Grade Book, p. 23.

. {b) Rhyﬁhmlc Activities: ‘

(1) Imitate galloping and trotting
horses.

(2) Indicate how horse comes gallop=-
ing, but slows to a trot as the
children fall asleep at the end
of the storyo '

(2) Lullaby and Rest Songs s
< (a) "This is My Sleepy Time"™, The Kinder=
o . garten Book, p. 34, .
UNow TE'S Time.to Rest", The Klndergarten .
Book, p..35. ‘ , v
"Rock-a-Bye, Baby", and "Sleepg'Babyg
Sleep™, The First Grade Book, p. 62
"Baby Dear" and Hush-a~by Sleep", The
- PFirst Grade Book, p. 63
The Huntsmen", The First Grade Bool«:9
p. 65. .
(b) Rhythmic Activities:
(1) Peel’ Pocklng pulse in lullabies.
(2) Discover how up and down movement
of song and repetltlon of phrase
induce sleep.
(3) Mi, re, do, "Go to Sleep'.
- (4) End on la, Mother walking away.
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b, Records: '
(1) Galloping and Trottlng°

"Galloplng Horses", Anderson, Rhythmic Activ-
ities, Vol. 1. .

"The Wild Horseman" Songs From the First -
"Grade Book, Album 1 A

”Trottlng“, and "Trottlng Horses®, Songs From

: the F rst Grade Book, Album 1 Bo

(2) Tmllabies: ey o
"Cradle Song", Hauser, Rhythmic Activities,
Vol. 2.
"Go To q1eepy"; Songs From the First Grade
Book, Album 1 A.

9., Story: The MerrybGo Round, p. 185,
The children ride the merry-go-round in the park.

Oorrelated hotivities:s
‘a., Songs: 4 _
(1) "Merry-Go-Round“ The First CGrade Book, p. 34.
"Merry-Go-Round", Singing and Rhyming, p. 100.

(2) Related Activitiess ’ '

(a) Repetition of the tonal pattern gives
feeling of going around.

{b) Children feel the pulse of galloping

: horses in 6/8 time, but beat only two

. to the messure.

(¢) Repetition of the phrase also gives the
feeling of going around rather than trying
to get somewhere.

b. Records: ' :
_"The HurdymGurdy Man', GOOSS&B@ghlStenlﬁg Activ—
) ities, Vol. 2.
"The Merry-Go-Round'", Songs From Singing On Our
' Way, Album 2.
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C. FRIENDS AND NEIGHBORS

1. Story: The Surprise Train, po 12o

2o

Gh]ldren tie wagons togetﬂer to make a tralno

Correlated Activitiess
a. Songs: : -
(1) "Here Is a Big Tra*a > 8inging On Our Way,
. P, 148,
“Here We Go A- rldlng on the Train®, Singing
On Cur Way, p. 1500

(2) Related Activitiess

(a) Dramatize the lyrice.. .

(b) Feel the pulse of triplet but beat two

: counts to the measure swinging arms
around to imitate wheels of the train. -
-¥Choo, choo®, sbd, mi, "All Aboard" la, mi.
Recognize next door notes, :
Children recognlze by rhythmic pattern
when tempo of music should increase.

"
@ Q0
Nt N

b. Recordsa : ‘
' (1) "Running Horses"p Anderson, Rhythmic Activ~
ities, Vol. l,
(2) "Here We Go Rldlng > Songs From the First
" Grade Bookg Album 1 B.

- Storys Going to the City, p. 30.

John @1des on the train to see his grandmother.

Oorrelated Actlvitles:
a, Songs: o
(1) “Here We-Go A-riding on a Train", Singing On
Qur Way, p..150..
"Balloons", Singing On Our World, p. 25.
"Balloons", The Flrst Grade Eodk9 Po 35

(2} Related ACtLVltleS»
(a) Imitate the rhythm of the train in
awinging the arms in the wheel motion.
(b) "Balloon” on do~do the call of the hawkers

b. .Records: A _
"Here We Go Riding", Songs From the First Grade
St - Book, Album 1 B.
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3. Storys A Pocket Full of Pennies, Po 41l.
_ The Boys ride The street car to the park.

Cofrelated Act1v1tlesq
8. Songss

(1) "The Merry-Go-Round", The First Grade Book,xpo

"Balloons', Singing On Our Way, D. 29
"The Cars-Go Up and Down", Singing On Our
Way, p. 151,

(2) Related Activities:,
(a) Repetltion of tenal pattern so, do,

ni of the merry-go-round gives feellnﬂ of

circular motion.

(b) Contrast steady rhythm of merry—go—
-round -with long short beat of the
strest car wheels. ,

(¢) Do, so, mi, re, do, "Come buy your

balleoon™. Call of the hawker.

b Recordss
"Merry—go -round®”, Songs From Singing On Our
W ay, Album .

4, Storys Jim's Little Chickens, p. 74,
Jim feeds and plays with the farm animals.

Correlated Acthltles°
8. Songs: . S
(1) "The Barnyard" Singing On Our Way, p. 134.

(2) Related Aetivitiess o
(a} Song build on do, mi, so, and scale-
wise intervals.
(b) Final so, fa, mi, re, do as though ani=
. mals were all in. for the night.

5. Story: Baby HBlephant, p. 79.
: Children wateh circus elephants do tricks.

Correlated Activities: _
a. 3ongs: PR - S : :
(1) "The Circus", The First Grade Book, p. 11ll.
(a) Happy skipping rhythmic pattern as
children sing about the circus.
(b) Children can skip one way on a phrase
and back on the next to get the feeling
of phrasing.’

34,



(2) "The Elephant“  The Flrst Grade Boek,
: . 1135 s
(a) Calldren 1m1tate heavy slow. walk of
- the elephant, put hands 1n front like
a trunk.
(b) Rhythmic pattern the same as sengabovey
- diseuss why the tempo is different.
(c) ‘Ends on la, feel the strangeness of the
. big elephant.

b. Recordss - .
”March in‘Db“ Hbllaenderp Rhythmic Acthlt1639
. Vol. 2. ]

’6 Story: Halloween Fum, p. 9l.
Ghlldren dress up in funny clothes for Halloween.

Correlated Activities°
a8, Songs: N
(l) “Halloween Is Gamingwg Slng g on @ur Way,

(a) Rhythmie pattern long short sklpping

B pattern; happy song, aatieipatien of
good times., -

(p) Children note similarity of tenal «
and rhybthmie patterns on first and third
lines. Recognlze the "next- door® noteso

(2) "Halloween“ Singing Qur Way, po 71,
, "The Wind is Howling Tﬁreughfg%é Night",
. ‘ Singing ©n Qur Way, p. 72.
(a) Songs in minor, scart on la instead
- . of do, ehildren feel "spooky%. -
(b) Oooooo sound good for phrasing, have
. . ehildren form large arc with arms.
(¢) Oocoooo always scale-wise whether going
’ up or down,

b. Recordsy o o
TWiteh', MacDowell, Eistening Aetivities, Vol. 3.
: @Gnames” Rheinhold, Rhgthmie Activities, Vol. 1.
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7. Storys Eittle Bear and The Honey, p. 109, ,
, Little Dear gets stung looking for honeys.

Correlated Activities:

a. Songs:
(1) "Bear" and ”Bear Dance”, Kindergarten Book,

P. 122,
(a) Imitate slow heavy walk of a bear.
(b) Recognize "walklng" notes as quarter
notes, ,

(2) "Busy, Buzzy Bee", The Kindergarten Book,
: po 1070 .
(a) Song pitched high, next-door notes
- indicate buzzing bee. ‘
“(p) o, fa,'mi, re, do as though bee
landing.

b. Records: :
"The Bee", Schubert, Listening Activities; Vol. 3.
HThe Tame Bear®, Elgar, Listening Activities;, ‘
‘ Vol. 2.

8. Story: The Candy Tree: p. 120. »
Therﬁquirrel comes down the tree to find food.

Correlated Activities:
aq‘Songsn
(1) "Funny Little oqulrrelﬁ Singing On OQur Way,
. - po 1260 .

(2} Related Act1v1t1es°
(a) Squirrel runs up and down the tree on
raythmic and tonal pattern suggested.
{b) Children recognize elghth notes as
running notes.’
(c} Final phrase goes up as squlrrel goes
up into the nest.

b. Recordss: _
"Tarantelle", Heller, Rhythmic Activities; Vol. 3.
Children scamper around on tiptoe. ‘
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9. Storys: Who Cleaned the Walk, p. 167,
Children clean the walk and make a snowman°

Correlated Activities:
8. Songs: , '
(1) "The Snowman", The Kindergarten Book, p. 101,
' O "It's Snowing," Singing and Rayming, pP. 116.
"laking a Snowman", The First Grade Book,
. , P. 135,

(2) Related Activities: , ‘
(a) The songs about the snow end on a
descending tonal pattern like snow
; falling.
(b) Skipping rhythm indicates happy times.
. Begin to recognize this rhythmic pattern.
(¢) Children imitate snowflakes with finger-
tips or tiptoe.
{a) Children make up a tune to poem on
‘' p. 168 of the story.
(e) Snowman song starts slowly and gets
- . faster ag the ball rolls easier.

b. Records: T S :
"Passepied”9 Delibes,.Rhythmic Activities, Vol. 2.
“Snow is Falling®, Children's Cormer, Debussy.
”“nowflakes“ Sonvs From Singing On Our Way,

' Album 2.
Miaking a Snowman®, Songs From the First Grade
Bookg Album 1 B,

10 Qtorys The Christmas Iree, P 172,
Zeke lights the tree in the parko

Correlated Activitiess
a. Songs: , ’
(1) "Let's Dance Around the Christmas Tree'f, IEE
' ‘ Kindergarten Book, p. 84.
“I'm a Little Christmas Tree, Slnglng On Qur
Way, p. 81,

(2) Related Activities: o ,
(a) .Children clasp hands and dance around
a make~-believe Christmas tree.

(<5
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(2) Related Act1v1tlesg (cont.) '
(b) Repetition of tonal and rhythmic pattern
gives feeling of going around the tree.
(¢) Skipping rhythm of long-short beat.
(d) Notice how the running notes almost say
Mglittering®, and do, mi, so, do for
© - M"atar at my head“o :

b;’Recordss , ' ' .
"March of the Gnomes", Rheinhold, Listening Act-
B - ivities, Vol. 3.

11. Story: The Silly Little Rabbit, p. 232.
Same story as. the “Chlcken Licken".

Correlated Aetivitiess
a. Songss . - o ‘ : )
(1) “Chickén‘Licken“s Luther, The First Grade Book,
. Our Singing World, p. 190-198,
) Related Activitioss
(a) Imitate animal sounds on mi, re; do.
{b) So, fa, mi, re, doo "the sky is goling to
. fall.
(¢c) Note scale-wise notes of laughlng pattern.
(a) Mi, fa, so, la, ti, do. "They all ran
home again¥ L
(e} 8ing with recording.

b. Records: ‘ _ )
HChicken Eicken"g Frank Luther, Decca Records.

12, Storyp ‘The Johnny Cake, po 217.
Same story as the "Gingerbread Boy".

Correlated Act1v1tles:
8. Songss ‘ .
(1) "The Gingerbread Boy", Lutherg'The First Grade
Book, pp. 199~204.
(2} Related Activitiess
(a) Sing with recordingo .
(b) Children sing next-door notes.
(¢) "I'm the Gingerbread Boy" skipping rhythme
"I can run from you%, running rhythm.
(d) Extensive use of the do, mi, so, pabttern
throughout the songe. _

b. Records: E _
"The Gingerbread Boy", Frank Iuther, Decca Records.
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D. MORE FRIWNDS AND NEIUHBOBSo

1. Storya Fun In the Snow. p. 6.

" Children climb Oak Hill and slide down on . thelr
sleds, and. make 8 Snowman.

Correlated Act1v1tlesa-f.
as Songs° :
(1) "The Snowman', The Alndergarten Book, pP. 101,
"Making a Snowman", The First Grade Book,
‘ p. 135,
MCoasting"®, Singing On Qur Way, p. 115,

(2) Related Activities:
(a) Children dramatize lyrics about rolling
snowman .
(b} Tonal pattern follows lyrics on climbing
to the top of the hill with sleds, and
Mziph glissandos on the octave.

b. Records: -
"Making a Snowman", Songs From the First Grade
o Book, Album 1 B.

2. Btorys Fun On the Ice, p. 12,
' Children go ice skating.

.Correlated Activities:
Songso ‘ '
(1) "Let's Go Skating", The First Grade Book, p, 28,
Hokating", Slnglng On Our Way, p. 117.

2): Related Activitiess
(a)} Imitate skating motion on accented beat,
long smooth pushing motions.
(b) "Come with me", do, re, mi, calling
- tonal patterns o
(¢} "skating," so, do, tonal pattern.

b, Records: S '
M"Skating', Kullek, Rhythmic Activities, Vol. 2.
"Skaters Waltz“, Waldteufel, Rhythmic Activities,
Vol. 4,
"Tet's Go Skatlng”, Songs From the First Grade
‘ . Book, Album 1 A,




51.

3. Story: Bobby's New Shoes, p. 26. .
: Bobby gets new shoes and takes a walk.

Gorrelated ACthltj@Sn.‘
2. DONESs: .
(1) “Shoes”, The Kindergarten Book, p. 126.
 YNew Shoes™, Ths Fqut Grade Book, p. 8.
_ “%klpping and Walking s Singing On Our W;l
, Peo 19,

(2) Related Aetivitiess

(a) Dramatize the dlfferent rhythms

‘ suggested by different size shoes.

(b} Skipping to show happiness over
new shoes, walking to slow down
and look at them. Recognize the
contrast in these rhythms, and .the
notation.

b. Recordss: _ ’
"Air de Ballet", Jaddesohn, Rhythmic Activities,
Vol. 2.
“Sklp“, Anderson, Rhythmic Activities, Vol. 1.

4, Storys Molly's Surprlseg P. 38,
The ¢hildren go roller skating and play games.

Correlated Activities:
a. Songss
' (1) "T'11 Skate on Wy RolWer Skates™, The Kinder-
- garten Book, p. 32. A
"Here We Go Skating Along", Singing On Our
‘Way, p. 22, ’
(2) Related Activities: -
(a) Imitate skating motion by pushlng on
accented beats,
(b) Songs built. on scdle-wise tonal pattern
and children recognize next-door notes.
(e) Children see difference in notation of
the two songs, 6/8 and 3/4.

b. Recordss , ' R ,
"The 8katers Waltz", Waldteufel, Rhythmic Act-
. : ivities; Vol. 4. :
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5 Storys Which Clrcusﬂ, p. Ul
‘ Jack goes to the wrong circus. -

Correlated Activities:
a. Songse
' (1) "The Clown” The-First'Grade Book,
- . P llEa X .
"The Merfyhgo ~round®, The First Grade Book,
p. 3
"The Funng 01d Clown", Singing On Our Way,
7 .

(2) Related Activitiéss
(a) Children recognize tonal pattern sgo, do,
" and "falls right down™ mi, re, do.
(b) Children recognize that the half note
‘ gets two. beats, and the rest means the
voice stops.
"(e¢) Songs about clowns -are happy songs.

b, Recordsy - , : : ’
"olowns" (Midsummer Night's Dream). Mendelssohn,
Rhythmic Activities, Vol. l.
"The Clown™, Songs From 1he rirst Grade Book,
Album 1B .

6 Story: Little: ilouse Dances, Do 122,
Little mouse decides she” 11kes things clean when

she dances.

Correlated Activities:

a. Songs: o
(1) "The Broomﬂ Singing On Our Way,
, P 1O,
"Sweep, Sweep", Slnglng All the Day,
P. 10,
"The Sweeper Song", Slnglng On Our Way,
p. 1h2, .

(2) Related Activitiess
(a) Children make up btunes to Lhe rhymes
in the story.
(b) Use rhythm of sweep, sweep on accented
beat of songs listed above, -
(c) tonal pattern built on so, do, or do, soO.

b. Records:
' "Elfensplel", Kyerlief,
" Rhythmic A_ctlv1tles, VOl ly.
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%o Story: The Little IEngine, p. 128. . _
' The Little Engine does the work the big engines
woqunft do. : .

Oorrelated Acb1v1t1e3°‘
- Sonﬁse Y ‘
(1) ATl Aboard" The Kindergartén Book,

p. 133.

"Down by the Statlon” The First Grade Book
pe 177,

"Here is a Big Train', Singing On Gur Way,
p. 148, ’

(2) Related Activities:

(a) Children make up tunes to fit rhymes in
the story.

(b) Imitate lyries and rhytims of train
starting slowly and ﬂraduslly gatherlng
speed, making arms go in the motion of
wheels turning,

(¢) Children should recognize by rhythmlc
notation where each phrase should in-
crease in speed.

(d) "All aboard%, do, do, so calling pattern.

b. Records:
"Running Horses", Anderson, ,
Rhythmlic Activities, Vol. 1.

8. Story: Aunt Susanls Clock, D. 15k,
The children watch the clock while the pies bake.

Correlated Activities:
a. Songss : - ' o
(1) "What the Clock Says™, and "Tick Tock", The
: 'Flrst Grade Book,

: 165, »
”Tlck, TOCE" Singing On Our Way,
p. 12
"Clocks™", Singing and Rhymlng,
Do le .

(2) Related Acthltiés:
(a). Picture note values of each size clock,

~and discuss why notes .are faster as clocks
get smaller. =
b) "Pick, tock" deo, so, alwaYs goes down.

) Use tone blocks and rhythm sticks to
emphasize the rhythm,

/\/‘\“
[

-
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b. Records: ~
"The Clock", Kullak,
Rhyuhmlc Activities;, Vol. 1.
"Clock Sywmphony™ theme from Andante, Haydng
- Listening Activities, Vol. 5. -
"Glock", Songs from The First Grade Book,
‘ Album 1 B, -
yake Up Clock", Songs from Slnglng Gn our Way,
. Album 2.

9, Storys Tommy's Pumpkln, p. 17k.
« © Tommy plants E} pumpkln seed and wabtches 1% grOW,

'CorrelatedvAct1v1tlesz
: a. Songsze o N o :
(1) ™Iy Garden® and "Planting Seeds", The First
~ Grade Book, Our Singing World; D: Iill.
(a) Tmitate hoeing and raklng motion on
accented beat.
(b) Tonal pattern built on do, mi, so, and
do, mi, do, )
(c) Walking rhythm as seeds are planted.

(2) "Oh, When I Go A-ploughing™, Singing On Qur .
Way, p. L. - T

"Fun Iq Our Garden", Singing On Our Way,

» p. 119, |

(a) Drematize the lyrics on the ‘accented
beat, hoeing, raklng, ete.

{(b) Tonal pattern rises at the end and lyrics
indicate anticipation of making a jack=-o=
lantern from the pumpkin seeds. '

b. Records: : ,
" Mfheel Barrow Motive, Anderson,
- Rhythmic Activities, Vol. 1.
Imlbate hoeln@ and raklng°

10. Story: The Three BWllv Goats Gruff p. 220.

Corre7aced AOthlLlGS“
a, Songsse
(1) "The Three Billy Goats Gruff" Tuther, Singing
 On Qur Way, p. 107.
(2) Related Activitiess -
(a) Imitate three goatsg high VOWCe, middle
‘ voice and low voice.
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(2) Related Activities, (cont.)

“b. Recordsz:

(b) Imitate rhythmic pattern of runnlng

or hopping.

times, once for each head.

(d) So, fa, mi, re, do, ti, do,"Safely
over the rickety bridge."

(e) Sing with recording

"The 3 Bllly Goats Grulf”, Frank ILumther, Decca

Eecordsa

11. Storys "The Animals Who Made & Home, p. 230.

Correlated Activities:

. 8. Songsg

(1) "Raggletaggletown Singers™, Singing and

Rhyming, p. 170.

(2) Related Actlvitiess

(a)

(b)

(c)

Dramatize story, using appropriate.

voices for each character.

"Hee~haw', do-do octave, dog, mi-so,

cat mi, so, do, rooster do, la, so, do,

Songs are buillt on a scale pattern.:

‘(c) "Trm a troll" on so, do, mi sung. three
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%, STREETS AND. RGADS

1. Storys Susan's Blrbnday Pienic, p° 15. :
Susan has a blrthday plenic 1nstead of a partyq

Correlated ACElVltl@SS
SongS°' o
(1) "My Birthday"™ and "Happy Birthday", Singing
_ On Our Way, p. 08.
"Birthdays Are Such- Jolly Times', Singing On
On Our Way, p- 69°
"Helping Mother Bake a Cake", Singing and
Rhyming, p. 60.

(2) Related Activities:

(a) Do, mi, 5o tonal pattern 1ndloates
“happy carefree times,

(b) Rhythmic pattern indicates skipping
or marching around the blruhday cake.
Children recognlze which is skipping

- rhythm and which is walking rhythm.

(¢c) Children begin to recognize re, fa,
and ti, re, tonal patitern.

b. Recordss
"\arch" Anderson,
Rhythmic Act1v1tles, Vol, 1.

2. Storyr A Funny Balloon Ride, p. Ll

. The boys try to rent balloons from the balloon
lady in the park

Correlated Activitiess
a. Songs: . ‘
(1) "Flowers for Sale", and "Will You Buy",
Singing and Rhymlng, ‘

P. bl
M"Balloons" Singing On Qur Way,
 p. 25, |

(2) Related Activitiess
- (a) Have children discuss people who might

' be selling things in a city park.

(b) Have children imitate the call of
"Hawkers®, and discover it is built on
do, so, mi, or mi, do, or do, so, or do, do.

(¢) Have children discover these calls in
songs listed above.

(3) Other %uggested songs s
"Ice-Cregﬁ Man", Singing On Our Way,
Po © ’ )
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Correlated Activities, (cont.)
(3) Other suggested songs: (cont.)

"The Strggt Organ", Singing On Qur Way,

p. .

b. Records:
"wind Elves", Songs from Singing On Qur Way,
Album .
"The Hurdy Gurdy Man", Goossens,
Iistening Activities, Vol. 2.

3. Story: The Halloween Party, p. 50.
The glrls go to two partles in masquerade.

Correlated Activities:
a. Songs:

(1) "Halloween Is Coming", Singing On Our Way,
p. 70.
"The Wind is Howling", Singing On Qur Way, p. 73.
"Soon Comes the Day", Singfng and Rhyming,
p. 79.
"Halloweeg“, Singing and Rhyming,
p. 82.

(2) Related Activitiles:

(a) Skipping rhythm to indicate happiness,
children recognize the notation now.

(b) "The Wind is Howling", and "Soon Comes
the Day"™ may be used as sight reading
songs since they are bullt on the
ascending and descending scale. Good
for phrasing also.

(¢) Children understand that songs built on
the la scale are in the minor.

b. Records:
"What & Surprise™, Songs from Singing On OQur Way,
Album 2.
"Gnomes", Reinhold,
Rhythmic Activities, Vol., 2.

. Story: Bread and Jam, p. 58.
Poky and Don take the bee hive out of the way.

Correlated Activities:
a. 3ongs:

(1) "Busy, Buzzy Bee", The Kindergarten Book,

P 1070

"Song of t?e Bee", The First Grade Book,

p. 157.

"Buzz, Buzz, Buzz", Singing and Rhyming,

p. 133.
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(2) Related Activitiess '
(a) Children imitate the sound of the bees,
(b) Notatiomn 1is close interval on buzzing.
(¢) "Buzz, Buzz®", contains tonal pattern
so, ti, re, fa, mi, &ti, do, la.

b. Recordsz
"he Bee Schubert
Llstenlng Activities, Vol. 3.

5, Story: Benny's Trick, p. T7.
David teaches his rooster to march and has to
rescue him from the buyer.

Correlated Activities:
o Songs° ) ‘
(1) "Marching and Playlng We Come" The First'
' Grade Book, p. 36. '
"We Come a Marching®, Singing and Rhymln

p. 27.

(2) Related Activitiess
(2) Marching rhythm dramatized.
(b) Children whistle as they march %o
lmltate David.

(3) Other suggested gongs e
‘"Mly Rooster", Singing and Rhyming,
o 137

b. Recordsy :
"WMarch, Little Soldier™, from Memories of Child-

. hood, Pinto,
Eistenﬁng Activities, Vol., 1.

'6 Storys Pinky at the Fair, 90, .
Plnky The pig ¢ goes to the fair with Jim and J111

Correlated Act1v1t1es*

a. Songs:
(1) "™Mary Mlddllng”, Singing and Rhymln
p. 138. _
"Here We ﬁo"g'The First Grade Book,
p. Uu0. . : :

(2) Related Activities:
"~ (a) "Mary Midling", each Dhrase starts on
- an ascending tone of the scale, with
last llne_comlngbdown the scale do~do. -
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(2) Related Activ ritiess (cont.)
(b) Children can imitate sofubblng the pig
‘ as they sing. .
(c) "Here We Go", the children are ready
to march their pets raround the ring,
show pets to this happy march.

(3) Songs suggestive of things seen at the fair:
"Balloons", 8inging On Our Way, '

p. 25, .
'”Popcorngg The Kindergarten Book,
p. 03. ‘ ] ,
”Balloons; The First Grade Book,
p. 3

"Flowers for Sale" and "Wlll You Buy',
Slnglno and Rhymﬁng,
P. DlL.

b. Recordss
"Here We Go", Songs From The Flrst Grade Book,
Album 1 4., .

7. Story° uOJO, p. 1L0.
Sogo yawns and goes to sleep anywhereo

Correlated Act1v1tles:
8., Songst
: - (1) "I Yawn Sg”, Singing and Rhyming,
p. O7.
"Phe Night Wind's Lullaby", Singing and
Rhyming, p. 11k, _
"Evening In the Garden", Singing and’
Rhyming, p. 107. ’
" MPrg La La', Singing and Rhyming,
Cp. 12k, o
- "There Came to My Window", Singing On Qur
Wey, p. 119. ,

(2) Related Activitiess

(a) Lullaby gives rocking motion.

(b) Children now realize .evening is more

. than hearing lullabwes and. g01ng to
8leep. _

(c) Children can sing the fes so mi, "I
yawn so' as they “stretch.

(d) Mi, re, do, "Go to Sleep'.

b, Records: '
¥ouiet is the nght"- Songs from Singing On Qur

Way, Album 2,
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8. Story°-The Bears'! Picnic, p. 220. ,
, The bears steal the picnic food

Correlated Activitiess
a. Songs: ' ‘
(1) "Goldilocks and the Three Bears', The Xinder=-
garten Book, p. 152,

(2) Related Activities:
(2) Imitate the voices of the three bears,
high, medium and heavy,
(b) Dramatize the story, using records.

b. Recordss
"Goldilocks and the Three Bears", Frank Luther,
Decca Records.
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F. MORE FRIENDS AND NEIGHBORS

1. Story: The Airplane Contest, p. L5.
e boys enter a model airplane contest.

Correlated Activities:
a. Songs:

(1) ”Aeroplaneg, The First Grade Book,

p. 160.

"The Aeropéane“, Singing and Rhyming,

p. 162.

"Paking Gfﬁ", Singing On Our Way,

p. 149.

(2) Related Activities:

(a) Songs start low and get higher
as plane rises.

(b) Children now imitate how the plane
goes with sweeping motions of the
hand rather than actually imitating
the plane.

(c) Scale wise tonal pattern gives feeling
of lifting.

b. Records:
"Run, Run, Run", Concone,
Rhythmic Activities, Vol. 2.

2. Story: Ice From the Clouds, p. 56.
David goes riding on his burro and gets in a
hailstorm.

Correlated Activities:
a. Songs:
(1) "Heil on the Pine Trees", Singing and
Rhyming, p. 110.
"Home on tge Range", Singing and Rhyming,
p. 306.

(2) Related Activities:
(a) Have children especially notice good
phrasing in these songs.
(b) Each phrase on p. 110 starts with mi, 1la.
(c) Show how "Hail on the Pine Trées'" may be
played on the black keys.

b. Records:
"On the Trail®, from Grand Canyon Suite, Grofe.
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1. Btory: Mrs. Goose's Bath: p. 122.
The Hucks Belp Mrs. Goose take a bath.

Correlated Activitiess

a. Songssg. . - )
(1) "The Ugly Duckllng“g Singlng and thmlngg p. 182,

2) Related Activitiess:
(a) Children recognlze notatlon of wvarious
. rhythms. ‘

(b) 1,2,3,4,5, can be used at the pianoc.

{c) "Come in", mi, so, calling interval.

(a) Rhythmic and tonal pattern give feeling
of going around on swimming song, the
way Mrs. Goose may have done in the

“bathtub.



CHAPTER FIVE -
‘iSUMMARYg CONCLUSIONS AND RECOMMENDATIONS
| A aQ Summary

Thé present trend 1in education, which pléces:the
emphasis on the self%contaiﬁed ciassroom in the primary
grades, gives‘the primary teacher the oppértﬁnity'to
correlate many subjects and activitiés and to bring ébout
a process of integratioﬁ.in thé:whole curriculum. In
earrying out this program of integrationsrthe,pfimary
teaéher mst recognizé ﬁhe importance of stéfting with the
experiehée,baekground of the individual}child'as avﬁasis
f'rom Whichktoﬁeducate-and[develép the Whole. child. The
éapacities‘and‘needs of the individual in relation to his
background of'experiencesﬂmust be the concern of the
teacher ih creatiﬁg‘situations for growth. Good social
éttitudeé mustvbe developed and all possible activities
should be used to insure maximum léarning in evéry éitua=
tion. Since séciety'is made up of individuals, the quality
1df‘5he society_depends upon the quality of the individuals
who comprise it; in meeting.éhe challenge of contributing
something which will help to promote soclal growth and make
the child a better.member»of séciety it is felt that musi-
cal activity and the appreciation of musié have a definite
place in the scheol curriculum. This appreciation of musid
ineludes bpth the'undérstanding and“enjoyment'of the assoc-

iation with music.



1o

Tﬁe purpose of this thesis has been to show how music
can be used with the language arts to establish a basis'fcr
correlating and bullding a backgroun& of femiliar experiences
whieh.wili provide for sound growth in the individual child, .

Chapber I presented the need for the study, a definition
and limitation of the problem, and the method of investigation.-
‘Chapter,II presented a review of thé current literature
‘pertinent to establishing the ai@s and objectives which -
eeinéide in the teaehing of musie and:languége arts. Chapter
IIT listed and.evaiuated the aims and objJectives derived |
from:the review of the literature. Chapter IV aﬁalyzedA
’ the stories and songs selected from the basie state édopteé
te%ts~invAPizona in both muéié~and reading fof-thE»primary
 grades which offered an oppOrtunity for e@rrelating'musicél
activity with the language arts programo This chapter

(Ghapter V) gives a summary of the study, makes some cen«
eluding’generalizationsg,and’some recommendations for
further sbudy in this field. o
. ' H b;-conclusiéns‘ |

In reviewing the ecurrent literatﬁra in the fields of
mﬁsie‘and the language arts curriculum there emerged five -
ma jor areas wherein thesé sﬁbjéets bear a. common relatien~
shipa | | | |

1. Utilization of the develepmental or functlenal
preeess of - instruotiono
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2. In81stence on a program of social growth and
developmento

3. The understanding of the problem of readiness.
4, The use of symbols, _
5. The use of the physipal senses.

It was found thaﬁ in each of thé'five areas the aims
and objectives of music and the 1énguage_arts coincided.
Frdm these five areas were developed‘three major aims
which appear identical in the teaching of music and reading.

. 8. HReadlngs

1. Developing and utilizing the background
of experience. = .

2o UtiliZing the spoken word for listening
-and.telling stories,

3, Developing the mastery of the wrltten
symbol, . ,

b, Musics

1. Developing and utilizing the bachvroupd
of experlenceo

2 Partlclpatlng with song and recordings
to learn to express a33001at1ve ideas
gained.

3. Developing the mastery of the written
symbolo

~ These major ailms indicated the outcomes for which the
" good teacher will strive in oorrelatlng these subgectso’
The general aims were found to be the following:

1. To extend the experlence of the individual.

2. To develop the ablllty to make good use of
lelsure time.
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3. To master the fundamentals and mechanlcu of
the .subject.

4, To develop the mastery of these fundamentals
on a econstantly increasing level, but at the
ehild's speedo L
From the criteria established and through the content
of the stories and songs analyzedg the music currlculum-waé
found to cqincide in every aresa With that of the'lénguage
~art5>éurriculumo,-The outcomég of'these areas werg.found
to contribute to the development of the child in thé-
following specific ways:
‘1. As a means of éommuniéétiono
2o Adequéte participatién in'groub activity.

50 Values derived as a llstener as well as a
" performer,

4, Insight needed for living in the present
based upon the experiences of the past. .

5. Information needed to develop appreciation
of our neighbors both near and fare

¢. Recommendations for further study

There is a great need for further research in corre--
Iéting the music program with other subjects in the school
curficulumo Many opportunities exist fof~developing tech~
: niqués and materials tp build the type of éxperiénce
background which places the child ét,its center° Since
there has been no attempt on the part of‘theAwriﬁer to
_validate‘the-findings of thisytmés%s4except in terms of the
.several critefia set.forth,'it is recommended tﬁat its

value be established through.experimental procéedure in
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future studies.
Further research should be encouraged which will .
bring music to all general areas within the experilences
-of boys and girlsg A study correlating_muéicéwith_the
field of social studies in the primary grades ‘'would be
welcome. It is-further'suggestéd that_curricular.studies
be made from the parﬁicipation of teachers in. workshop
'groupso It is'hoped’that these studies will stimulate
successful teaching where the learner will have experiences
which are real, compelling, and of value. .
- “In the last analysis (correlated musical
L activity) should be selected and developed
o for inherent qualities of living that (will)
enable resultant experiences to run through -
school life, 1like bands of gold. WMusic would

then add both stren%th and beauty to the
curriculum design™.

1, Pitts, Lllla Belle, Music Curriculum in a Changing
WQI’ldg p o 145,
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