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CHAPTER I
. INTRODUCTION

It 18 thé purpose of this thesis to'éxpléin the eontria »
butlons of Robert Maynard Hutehlns to education by show1ng
his 1ni1uenee upon hlaher @ducation in the Unlted States,
iHe has contrlouted 1n two general wayso' flrst of all by
his formulation of clnarly defined aims of education and
‘secondly, by his aehﬂevements toward attainlng these aimso
Hls accompllshments have:been mainly on the unlver31ty and
hlgner learnlng levsl although his 1nfluence on adult
’@ducablon has beeg greato~ o

M. Hutchins 1s a llving crusader and p;oneer in thev
;figld of edueatlgno  Although ne ;s only-flftybgne years Qf
. age, he has achieved mucn toward developing what he considers
la‘SOundg working plan~of&liberal‘edueationo He has been
subjeéted ﬁo muéh'criticismg"andlcontinues to be criticised,
but his earnestness and sincerity for the cause he believes
;in have won him admirers as well as criticso

Most of the'older leaders in the field Qf_edﬁcationg
including'Jonn’Daﬁay;fégﬁee with Hutchins' analysis of the'
fallacies prevalenh in the educational - system todayy even

tnougn they do not agree with his presorlptlon for



remedylng themol

Robert ﬁutchlns“ family before hlm were edueatorso‘»
. His fatherg William James HutchlnsQ and. hlS brotherg Francisp
were leaders in the field of edueatlono_ Robert was born in -
Brooklyng New Yoer on January Ty 18999'son of Wllliam James
“and Anna Laura (Murch)_ﬁutcnlnso His father at that +1m@ ;
Wasba ?reé5yterianvminiéterg but by the. t“me Robert was |
eight years old, his father had moved to Ooer11n9 Ohlop
where ha became professor of homiletlcso Later hls father
became presidemt of Berea Gollege Berea Kentuckya a posi%ion

he held,for twenty years, when he was succeed@d by his’ son

Francis, who was then-knbwn for his activities in. Yalealnmeninaei"'

In 1915, Robart started attendlng Oberln Golleg89 bu@
afuer two years he transf@frea to Yale, where he Worked his
N way through by organizing arcomaperative-?utoringxburaaue
In hié'collegé days he gained a cohsiderable reputatioﬁ as
captaln on the Yale debate clubo Hébweﬁt abroad~ﬁith an -

ambulanc@ corps in 1917 and a year later weas fightlng with

:the Italian Army, which awarded him the,Groce di Guerraj‘
in 1918 forubravery*shoﬁn during a campaign against the

g
Germans.

1. DeWay9 John, mGhallenge %o Liberal Inoughtwg Fortuhea
303155 (August, 1944). - ‘ ,

20 Webster's Biographical chtionary9 (Go&Co Merriam 0009
: bprlngfield MaSSOQ 1949), ,



- After World War Iﬁwas over he returned to‘Zale and

'éas graduated with ah 5;%; degree in 19210 Afta: nis_
' graduat1on Mr. Hubtchins spent the next year teéching English
and history at a Lake ?lacld school, : From the?e"né returned
to Yale to study law and after he graduated in 1925 he
 ,became a teachef in the law sehoolo Two years latver heggas

.a0001nted dean of the Yéle Law Schoolo He received his LL.B.
- fromﬂYaleo He subsequently recelved honorary degrees from

West Virginia Unlver51ty9 Lafayatt@ College, Oberlin-College,

© . Williems Gollegeg Berea Gollege Harvard Unlvers;tyg and

Tulané Univursityo Honorary degrees were also bestowed up@n
him by'the Uhiver51ty of Gopenhageng Unlver31ty of I111n0169

aUnlver51ty of Erankfortprand the Univers;ty of Stocknolmo

'f:MrovHut@hins was the youngest pérson evef"t@rb@ appointed

 president of an Amefican‘university; in thevyeér 19299 when
h@‘was thirty years of age; the Board éf Trustees éhose him

as the president of the University of Chicago. f@heﬂ he firét )
- became president of this universiﬁyg Hut@hins‘waé dubbe&

- the "Boy President™, and many refused to take him seriouslyg
as’ most of the older eaucators thought of him as some |
upgtart“ who would not ;ast 1ongo Howevepg,by 1940_he

had held his positién 10@@65 than most eollegeapresidénts;

At that time only‘eigh$ universities out Qf.thiftywthfee_

'_had kept their presidents longeér than eleven yéaréo In -



 f1945 he Was appointed to the rank of Ghaneelloro Today:“‘

a‘fhe has been the leader of the Unlversity of Cnlcago for

‘twenty=oqe yearso$ f

“f Hutchlns ‘has contrlbuted to educatvon in many wayso_'
o First of all by deflnvng clearly and 31mp1y the ‘alms. of

'educatlon,and settlng forth hls program for a practlcal

A'edueation 1n his three booksg The ngher Learnlng 1n Americagl-f

' fNo Friendly Voiceg and bdueatlon for Freedomov He nas made

'lf practi@a1 apo?ication of hlS 1deasg ‘as far as poss;bleg

(;; by reorganiz;ng the Unwver51ty of Cnlcago undev the Ghlcago 

;Plancb In add1t1on to this he is responsibTe for the Great L
~ Books. procram Whieh 00mprises tne curriculum at Sto Jonn“s:
Gollege Annapol:.s9 Marylando. Hls work as tne dlrecter of
‘Encycloped;a Brltannicag In009 and Encyclopedla Eritannica

: Fllmsg In009 has been of value to scnools all over the
5countryo‘;:}ﬁfrui : ‘ L '. - | : :

» Evem 1f Hutchins had oontributed 11ttle to edueatlona1“ 
Vreformgrhe can’ be admlred as a person Wno has hela flrmly :
f"to hls purpose and defended it skilfully'over the years
 ;1n the face of keen oppos1tlono« ':" S
| Hutehlns is outspoken in mannerg.ooth to hls.advantagek

and dlsadvantageo The forthrlghtness ana 31ncer1ty benind '

3o Hutcn?nsg Robert s "The State of tne Uﬂlver31ty” '
‘ Tower Toplcsg -(March, 1950)9 po_5o~




histcandid remarks often Win<his adversariés over, . An 
examplé of this is thé'case of Charles R, Walgreen, of
Walgreen Drug,Store-famag who was backed up by Willieam
Randolph Hesrst invcéusing a statefinvestigatibn of thé
University of‘Chicago to‘determine tne.allegedlcémmuniSEi@ M
léanings:of Mr. Hutchins .and his facultys. After the cése:
was brought %o. court and tried it was diamiséedg but Hubtechins
“had impressed-Mro’Wélgreen %o the ext@nt-thatvne donated .
‘&1;5509@0’ as a gift to the University of Ghigxagoo,é |
» ' Aithough many people admirerﬂutchins he has compars-
,vtivelj few’eiosé friendso -Mortimer J Adle¢9 whom he brought
o Ghieago Wlth him from Golumbia University to teach the
~ Great Books course, is his best friend, Besides Mro Adler,
Felix Frankfurter9 and Wllllam Douglas of the U, S, Supreme
Court are numbered among his closest frlendso ‘

Because he is- st117 liVLng amid his reformsg it is,
somewnat difflcult to evaluate his accompllshmentso A
least he seems to have awakaned educators to th@ pllght
of our educatlonal system of todayo'

The Adult Education programg which Mr. Hutcniné
started at Ghlcago Unlver31ty9 nas spread to unlverSLties

all over the Unlted 5tateso Thls program consists of a

4o Mayer, Milton S, "Hutchins of Ghicago , Harper's Magazineg
178 346 (Maroh9&1959)o 5 n - , ,



- study of the'Great‘Book89~and has;nowlcome_to be known
as the Great Books Foundation, which is a non-profit corpo= -
ration established for thevpurpgse‘of furthering education

among adultss



CHAPTER II
ATNS OF EDUCATION AS SEEN BY ROBERT MAYNARD HUTCHINS

As indioated in the Introduction, one of Mr, Hutchins®
contributions has beén his clarification of the ainms of
educationo According to him, the goal of.life is happinessg
'whlch oannot be bought with monsey, but must be sought in
Wisdom and goodness, Wisdom and goodness are of our mlnd
and charaoter and cen be won and retained by any man able
to develop his mind and character by llberal eduoationo
Now wisdom and goodness are the aim of

higher education. How can it be otherwise?

Wisdom aznd goodness are the end of human life,

If you dispute this, you dre at once entering

upon a metaphysical controversy; for you are

disputing abou% the nature of being and the

nature of man. . o

Hutchins does not believe'that everﬁbody'snould go to
college. But he does believe that everybody should be
educated as far as his capacity~and interests will allow him,

- In order to have wisdom and goodness it is necessary
Afor people to acquire knowledge through the oultlvatlon of
the 1ntelleot or mind, Mro Hutohlns says that 1nformatlon :

is not knowledge, Knowledge is built of information as a

“house is built of stones, but & pile of information is no

1. Hutehing, Robert M. Eaucatlon for Freedoms (Lou1s1ana
’ State Unwversity‘Press 1940)9 Po &30




more knowledge than a pile of stones is}ayhouseoz: The

characteristic of knowledge is organizatiengfwhien implies

understanding, ordering, and interpretation. In order to

'gainAkhewledge; the student should-eultivate the intellect

and learn to act intelligently, The purpose of edueétiongﬂ

then, is to teach the student to think independently end

cleerlyo :0f course he eannot think‘withoﬁt information

. Embnasis

any more than an automobile can run without gasoline.

rather than on the 1nformat10no

‘ gets here,

A general or liberal education is one Whlch
will help students to understand the past and
their connection with the past, to understand
their fellow men and their relatlonshlp to them,
and to put them in a frame of mind in which they

can deal *%telllgently with the future When it

lhe aim of edueationg says Hutehins, should be to frame

a program which will prepare young people to take care of

themselves under any elrcumstaneeso

Since the student will not- llve in a vacuum

. when he has ‘graduated, his mind must be so trained

that he will act intelligently after he receives

‘his degree. Ur to put it another way, the object

of the’ ceilege is the oroduct;on of 1nteL11gent
Glt126n80

2o

3o

4.

‘Hutchins, Robert M, "We Are Gettlng No Brlghter

Saturday Evening Post, 21037 (Becember i1, 1957)0

~ Hutechins, Robert M, ®What is the Job of our Colleges

Progress1ve bdueatlong 1432311 (Mayg 1937).

. Hutehln59 Robert M, No ¥riendly Voice9 (Unlver51ty or

' Gh#eago Pressg 1956)9 Po 20,

should be upon the way in which he uses information



Intelligenee rests upon educationy deelares Hutcnlnso,

‘The development of the 1ntelligence of our population- then
rests upon the schools, This being tne caseg some kind of
‘training for joung people up to the age of twenty is necess=
| sary, éaysbﬁuﬁcninSJ The reason he giveé for éxﬁeﬁding
education to this éga is that indusiry has advanéei to a
point te@hnolegically wheﬁe it no longer needs the labor of
children and’adolese@nts9 and has no place for them.

| Eéonomic conditions require ué to provide

some kind of education for the young, and for
all the youngs up to about the twentleth year.

5
& 1iberal educatlon is a process that should go on

ﬁhroughout the Wh01610frllfey and the educatlongl system

’ shoulé be able to do its part by theAtimé’a young person is
"3niheﬁéén,br twentyo‘ Hutchins maintains that fhis education
shduld 5egin in the elementary schoolsy whose‘aiﬁs should
be tO'teach the pupils to be self-sustaining and good citiienso
A good citizen has some.understanding‘bf_the society in-which
he lives; therefore the duty of the schools is to see to it
. that the pupils underétand the society in which they liv§9
Education not.oﬁly‘aims to develdp good citizenéa but it
hopes to maké‘intelligent critics of themor In other wordéyw
- people should be trained to think for themseiveso

Mr, Hutchins says that there shouLd be three ma jor

obgectives of education. He describes thesa as tne thlngs

5, Hutchins, Robert M. The Higher Learning in Amerlea
(Yale’ UnlvePSLty Fress, 1936J, p. 6le
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‘ Vthat_ménkind as a whole wantss -

Now the things we want are good things. -
First, we want our private and individual good,
our economic well-being. We want  food, clothing,
and shelter, and a chance for our children.
Second, we want the common good: peace, order,
and justice., DBut most of all we want a third
order of good, our personal or human good. We
want, that is, to achieve the limit of our moral,
rlntellectual and spiritual powers., This personal,
human good is the highest of all the goods we :
seek., As the prlvate good, which is our individual
economic interest, is subordinate to the common good,
which is the interest of the community, so the -
common good is subordinate to our personal and
human good and must be ordered to it Any state
in which the common good is. sacrificed to private
‘interests, or in which the moral intellectual,
and spiritual good of the cltlzens is sacrlflced
to ‘the political organization 1g not a staueo, It
is @ fraud subsisting-by forceo ~ ~

The trouble with our educational'system says.Hutcths
 is tnat stress is plaeed on success measured in terms of
wealth instead of happinessg and that the educatlonal system
teaohes people how tofﬁake money sbdthat’they can be success-
 -ful;» The emphasis should be 6n the intelleét_rigorously
trained for the habpiﬁesskgf ﬁpe igdividual and ultimately

" the salvation of:éné'wOrldo"“l sﬁégest‘tnat'the cultivation
of the intellectual V1rtues can be accompllshed through |

the communlcatlon of our 1ntellectual dlsclpllneso~7

V6o>’HutCh1nsg Robert M, -Hducation for Freedom, (Louisiana
State Un1vers1ty Press, 1945)9 Pp. 8889,

7o IbidoD po 600
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In reiterating the importance of training the intellect,
Mr, Hutchins says’that only this sort of mental discipline
will provide us with the joy of understanding. 4nd if we
have understanding, we have character. "For one cannot be
good without being wise, "8

Character, according to Hutchiﬁsg even if 1t is well .
grounded by habits and conventions of early life, may cole
lapse in later yearé if understanding is not present to.

sﬁpport'fﬁaﬂ’Féi”as one‘grbws older; he will confront cor-
 rupting influences; Against such pressures as these, habits
andléonventioﬁs'will'not prevail unless the reason convinces
one thatfthéy;shbuldo
—?eople cannot be wise without being good.

Wisdom will enable people to select the means by

which they may attain the ends they seek. If

they seek the wrong ends, they may turn out. to

"be murderers, SBince it is not wise to be a ,

murderer, they will recognize the impossibility

of trying to be wise without being good.

Hutchins léments the fact that too many people think
happiness is determined by external possessions, such as
money, fame, and power., DPut these material possessions do
not make hapﬁinssgg which is an inneristate.

Mr. Hubchins meintains that 1f people will devote

themsélveérto-the virtues of the mind and the character they

8, Hutéhinsngobert‘Mo "Why Go To College®, Saturday‘Evening
Post, 210:74 (January 22, 1938). “

9, Ibido, po 74
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will lead satisfying9 even excltlng 1ives,

There is no monotony in the world of the .
mind and the character. Here the variety of
possible eyperiences is unlimited, Books, peopleg
places take on mesning for them. FPeople will :
live on a more complex, therefore more interesting, -
level, They can converse with their fellow men.
They will be able to solve thelr problemsg and they

Will have peaceo 0

.Ther@foreg the obgect of 11beral education is the tralnaV

ing of the mind - for 1ntellectual actlvityo A person Wlth

 a mind thus trained has a good chanéé of sarning a good

~livingy but he should not be identified by his houses or’

’yachtsg-but for his devotion to truth9 his "courage to be

\ independent- his comstructlve interest in the c ommunity,

and his ablllty to handle 1deasg>both old and new=«accord1ng

to Mr. Hutchxnso

It is impossible to use the mind Wlthout
knowing how to read, write, and figure. It is’
impossible to use the mind %o operate well in all
fields and be prepared for new problems as they
arise without having studied the models of greatness
in all fields and without . hav1ng some understanding
of the way in which the great issues that have
concerned mankind have been met by the best minds
of the past., Although the methods of liberal
education may vary, and their application may be.
proportioned to individual differences among
students, the aim of liberal education remains
constant from epoch to epoch.. It is-ghe educsation
of rulers in the use of their minds,

Hutchins says that if individuals are capable of using

10,
11

Ibid., Do 74,

Hutchins, Robert M. "Eucation and Democracy
School and Socletyg 693 428 (June 18, 1949) "
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their minds rationally and intelligently, thgn spciety will
be able to cope with the problems of the community and solve
them Sucéessfullj to the bettefment éf all conéernedo Ir
the commﬁnity can proﬁeply héndle the affairs that ariség
then thernation as a Whole will be better organized and will
’operaté efficiently. VWé~Will then have a tfue dgmocracy'r
where thé citizehs ére noi only alloWedg but encdurggedg to
develop themselves to the fullest extent of their powers,
morally, intellectuallygband splr;tuallyo .

-According to Hut@hlnsg the trovble with the schools: of
today is that they try to protect ‘children froum mental efforpga
they no longer ﬁake‘them think, they have substituted mexeiy&
. duli Wofﬁ for hard Work ahd are. inculcating éssbrted frag~.
ments of informatlon and dead ideas embalmed ln textbookso‘
They have plled up unrelated courses designed not to develop
minds but o prepare for mak1ng~money in anythlng from beauty;
culture o bondselling. The shifﬁing of fespdnsibility’for
:everythlng else to the sehools can end only w1th the ellmlm"
nation of educatlon from the currlculumo

We cannot deflne education as whatever goes

on in educational institutions. . . It follows

that irrelevant or insignificant activities must

be excluded because they consume the time and

means needed to achieve the main purpose, and

because they confuse %he 1nst1tutlon about what
its main purposeAiso :

'1‘129‘ Hutchinsg Robert M, 8“Ed.ucation and Democracy”,
School and Society, 69:427 (June 1, 1949).
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An educational system should be a community and operate
like one., As such 1t needs a common languageo.

A community must have a common aim, and the
common aim of the educational system is the truth.
I% is not necessary that the members of the community
agree with one another, for the basis of community
is communication. In order to communicate with one
snother, the members of the community must under-
~ stend one another, and this means that they must
have a common language and a common stock of ideas. .
» oThe primary object of education should be to
bring out the common humanity. For, though men are
different, they are also the same, and their common .
hunenity, rather then their individual differences
- requires %evelopment today as at no earlier era in
historyolv : : ‘ ' s
 The common.languagéiMro Hutchins calls the Great Convers
sation, which began with the Greeks, the Hebrews, the Hindus,
and the-Chiness, and has‘continued up to the present day.
This;eonversation_deals with ouestions of the nature and
existenCe’oerodp thé‘nature end destiny of méng and the
organization aﬁd-purpoée of human society. It should be the
object of schools, he goes on to assert, to continue to enrich
thé Great Conversation. The students should read and discuss
the boOksyin which theAGréat Conversation has been carried
on by the greateét men who have taken part in it. <his
Great Conversabtion, he thinks, is our cultural heritage which
furnishes us with a‘common language end a'commén stock of

ideas,

13, Hutchins, Robert M. “Morals and Higher Education®,
The Chicago Round Table, (January 15, 1950), p. 29,
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Many people think the classies, or the books that make
 up the Great Convérsatibny.are too hard for the average
student to understand. On this subject, Hutchins sayss

The common enswer is that the great books
are too difficult for the modern pupil. A1l 1
can say is that it is amazing how the number of
too difficult books has increased in recent years.
The books that are now too difficult for candidates
for the- doctorate were the regular fare of grammar-
school boys in the Middle Ages and the Renaissance,
Most of the great boocks of the world were written
for ordinary people, rnot for professors alone.,
Mr. Adler and I have found that the books are more
rathii than ‘less effective the younger the students .
are.

What Mr, Hutchinsfreélly advocates as tharaim_of eduoétioﬁ_
is a moral, intellectual, and spiritual revolution. For he |

- sees an underlying disorder in our society which is brought
about by a great reversal of ends and means. “The world has
reached at one and the seme moment the zenith of its infore

- mation, technology, and‘poWer over nature, and-the,nadir of

w5 He maintains that the growth

‘its moral and political life.
of knowledge'andipowerg hbwevefg means notning unléss we

| know how to use such knowledge and powero' To Mr. Hutchins

A nothing less than a moral, 1ntellectual and spiritual revo-

lution can save mankind., He says that the seale of values

by which we live has given us at last means which can be used

14, Hutchins, Robert M. Educatlon for Freedom, - (Loulslana ,
State Unlver81ty Press, 1946)9 Po 15

15, Ibid., po 40
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to extermlnaté the human race Wltaout giving us the will,
the reason, or the v131on to see the human ends for which
‘these means can be dlrected to these ends. -

The educational system should join in an effort “to re=-
véfse the scale of values by which our SOClety'llve$gr_TO
- Hutchins? Way,éf thinking this,sjétem should edﬁeéﬁs‘people
to live instead of to make & liVing;‘ "This fallacious |
belief that edueation can in soﬁe way contribuﬁekts voéational
and social suceess has done more tnan most thlngs to dlsrupt
American educationo“;6l_ 7 |
| “The best practiéal edueatiéhiis-the most tﬁeofstical
oheo“l7A'In other words, it is ﬁhe pfinciples ﬁhieh the J
rising genefatién requires if it is to find its Way‘through
the mazes of tombrfowo Hutchins sayskthat change is 0 rapid
on every front ‘that what one generatién has léérned 6f
practlcal affalrs in the realm of polit1089 3.1:1@.;18";;:@37*‘9 busi-= -
ness and Lechnology-is of little value to the next. "~ No oneb
can tell what tomorrow will be likesg hence the’prlnciples
must‘be‘learned today so that they can help us tomorrow,

Like Thomés”Jeffersong who thought that e?e:ybody should

have three years of schoolingg-Mfo Hutchins advocates wiversal

-160' Hutchins, Robert M, "Higher Education Today" 5 An address
made to the University Club, Philadelphla, Pa.,
(October 29, 1948), po 8.

17, Ibid., Po 8o
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education, The kind of universal education that he believes -
in places a sound character'and a‘trained inteilect abovek |
all othe& aiﬁso Thesekcan help the citizen to work out for
himself a set of principies by whioh‘be may live.
Only by such a set of principles rationally
arrived at and firmly held, can the democratic

man hope to be more than a transitory pneno%gnon
lost in the confusion of a darkening world.

18, Ibide, Dpo 12



CHAPTER III
 ACHIEVEMENTS IN BDUCATION

One of Mr, Hutcnlns“ contributions to education llesl
ln.hls acoomplisnments at the University of Gnlcago for
~the past twantymcne years, Tne work of that uwniversity and
all that it ineorporates needs to be explained before an
kAunderstandlng of Robert Maynard Hutchins! influence can be
";réachedoff'_ o | o
Whéﬁ'fhe University'df Chicago was founded in 1891»
with Wllliam ﬁalney Harper as its flrst president it was
a ploneer in the reformation of edueatlon in Americao it
~ was establlshed as an 1nst1tutlon for experimentation in
':educatlpnal‘affa;rsg w;thiemphasis on researghfandvgraduate
‘studyo Tné'ﬁltimate éoal'of the'institution Wés'io'deﬁelqp
an intelllgible program of llberal edu@atlono The ideas
'embodled by the pgogram thus set up furglshed the basis
for the Chicago Plan now in operationo: By the middle of
the 1920's the ambitidns of universities over the country
héd eomejto lie in'fesearcho Although‘almost all univer-
éities had stérted as céilegésﬂ the success attendént upon

speclalized investigation persuadedbtnem that their role
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lay in further investigation.:

Mr. Harper established the junior college in‘hope th§t
it would gﬁadually take over the collegiate functions that -
universities in«the.Middlé West were earrying; He hoped .
that the example of Gnieago Woﬁld assist other edﬁcation@l
institutions to;ﬁecome universitiesg'

Mp, Harper's hopes were fulfilléd in some respaetéa
 The example of Chicago éid assist other institutions. In
fact, the growth of universities in the Middle West is
attributed largely to>Mro Harper's efforts; The junior -

colleges spread too. Robert Maynard_Hutchins“ contributian
-to éducation has ?éen his development and extension of the
ideés on which the University of Chlcago was founded.

The Uhiversity’as it stands today was reorganized by
: himlin 1930, priﬁarily‘in the interést of administrative
simplifieationoz His.ieorganizaﬁiOniredﬁced the number of
independent budgets and the number cfrindep@ndent officers
reporting to thevpresidéﬁt from”éighty=four to four, It
eliminated the Junior and Senior Colleges of Arts, Literature,
.anérﬁcienceg and.tbe Graduate Sehools, It created a College,
which was a tWOmjear unit ending its work at the end of the

sophomore year. Four inisions were sebt up in 1931 which

1o Announcements, University of Chieagog‘(May 259 1949), p. 7;
2, Ibide, pe 7
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- were bo begin their work at thé’beginning of'the junior
Yearo Theée.DivisionS were the'ﬁumanities and the Biological,
Phys;eai and SocialSciénceso Tne deans of these divisions‘
had the power to recommend the budgets of and appointments:
- to therdepartments under their juéisdictiono | 7

A little later the office of fhe Dean of Students was
created wiﬁh a view to consolidatigg.thé’twenty o? more
 independent §fficeé thatVhad;deaitjwithnvarious aspects ofr
: studént 1ife, and with a view to relieving the deans of the
Gollege; Divisionég and Professionél Schools of the respgn%,
sibility of deal;ng with the problens of student805 This
. developmenz did not detaeh other groups in tne Unlver31ty
.from an interest in students. For exampleg the Medical
School 00@098?&@@@ Wlth tne Eean of utudents in the estag=j
lishment of a Student ﬂealth Serv;cea Mra Hutehlns glves

his Gplnﬂon of the 1mpowtance of this admlnlstratlve

reorganization in his State of the Un;ve231tygr

I believe that the University could not
have gone through the depression without cutting
faculty salaries if the president had had to
deal with the eighty-four independent budgets
and budgetarg officers that he confronted
before 1930, ,

~ Tne’value'of~reorganization to education and research
‘was more 1mportant than the- admlnistwative aspects. 'The

faculty of the College was made autonemous and was establlsned

30 Ib1d°8 po 13,

‘4, Hubchins, Rcbert . "The State of the Uan@PSltyg
: Tower. Toplcsgl(Maren 1950)9@0,6o .

s
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for a s?eoiflortasko Sinoe there ﬁas littls opportunity
for the University to provide the llberal educatlon necessary,
it was developed through the Gollegeo. |

When the College was established in. 1930, it was a
twoeyear unit. As time passed this unit was found to be
1nadequate to achieve the eduoatlonal aims of “the College
wnloh was established to supply all w1th a liberal eduoat;ono'
1_F1nal y'lt seemed to be the natural thlng to afflllate the
Gollege Wlthhthe last two years of hlch school rathor than
with tne D;VLSionso So in 1933 the Un1vevs1ty High School
was combined with the College. This arrangement provided
1a unified . and ooherent group Wlth tim@ enough to work oub
'a liberal education, However, the arrangement remained a
papef action for severél jears; in 1937 courses of study
'eontemplating entrance at the end of the sophomore year of
» hlgh school and graduation four years lateﬂ were worked out,
| , The rev131on of the credit system.atxchloago‘lsxattrim
"~ buted to Mro Huﬁchin39 who was’opgosed to the principle of

eléotiveso' As he stated in Eduoation for Freedoms

The least satisfacnory method of determlning
the intellectual progress is that by which students
are expected to achieve a certain anumber of credits
with a certain arithmetical average based on
recitations and examinations given and graded
by the teachers who have taught the courses.

When, as under-the elective system, the student
may determine what courses he will "take"  the
result is likely to be a reflection not of his
intellectual progress but of his ingenuity in
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picking the easiest courses given at the most
convenient times and places. ’ .

When the Uﬁiversity'revised the crediﬁ systemg it
decided to set ﬁp an;eiamination~syetemo In order to
avoid examinations given by the teachers‘who taught the
courses, a Board of Examinations was created, with the
Uni#ereity"Examiner as its chief exzecutive officer, #All
College exaﬁinationsg'including the placement tests, ere
constructed by the Board of Examiﬁations9 Whieh also is
expanding;ifs service to the Divisions and Schools in the
development of their examlnatlonso |

The University of Chleago abolished ‘the requirement
of attendance at elasses'shortly’after Mr, Hutchins became
president. The theory in doing this was that éducation is
a matter of will, end a man . cannotaﬁe educaﬁed eéainst his
will, The prlnciple‘that the student is- 1ntelligent enough
to select the subgects he shouLd study but that he is not
intelligent enough, or purposeful enqugh9 to keep on studylng“
them‘unless he is required to attend classes seemed a eurious
prlnclnle to Mr. Hutchln306 He also thinks that requirement
of attendanee at elasses removes one 1ncent1ve to good
teachingo 1f the students have to come anyway, why should

the teacher extend himself? The incentive of bsing a good

5. Hutchins, Robert M, Education for Freedomg (Louisiana
State Unlver51ty Press 1945)9 Po 4o

6. Hutchins, Robert M. "The State of the Un:_vers1tygg
Towser Topics, (March, 1950), p. 6.
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teacher in order tc have students is importanu and more

'._ appealing. Yhen compu$sovy attendance was abolﬁsned

 attendance at classes increased rather than d;mln;shedo7
Under the old acad@nic'system it is consid@red impor=
tant that a student spend four years 1n an edueational
'instlcution in order to earn a degree. If he obtains a
~degree earlier orvlater than the group with which he enters,
it is most unﬁsualo lhe University of Chicago adopted the
Avrule that the»student-might obtain his degree when he had
‘demdnStréted'tﬁrough placement'tests'or eomprehensive
;examinations’ that he had acquired an eduoatlong provxded he
complied with the mlnimum residence requirement of one year,
- Some. students have obtained degrees in one or two years.
Some of them have receivéd‘Wide publicity. Théir achieve=
ment has often pbsoufed the more significant:éépect of the
VGnioago Plangithat cbntent and demoﬁstrated_achie?ementg
_rather than time-serving, are groﬁnds;for_awardihg'degrees;
- In the Col;ege cﬁrriculum of the Ghicagé ?1ang'the
Humanitiésg.the°Sécia1 Sclences, and the Biological and
Physical Sciences are aliAtaught.ffom the sténdpqint of
liberal educatiohos A cdurss in the‘physical éeieneess

-for example, was given not to train specialists in physics

7. Ibid., po 7o

8, Hutchins,. hobert M, No Friendly Voice, (Unlversity of
. ‘Chicago Pressg 1966)9 Po 112,
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but to.introduce the student to what evéry educated man
‘sﬁould'know about physics, Gfadually an effort was madés'
and is still going ohp‘to combine thé natural science
,coufses into oneol A‘further‘effoft at unifiéafion apéeéré
in two coﬁrsesyéffereérin the last jear of'the Collegs,

called Orientation, Integration, and Interpretation and

History of Western Civilization. Although the student had
been educated more.broadly‘tnan étudents in other colleges,
it Was pr6pe%1y felt that these final attempts aﬁ synthesis
“should be made before-hergraduatedog |
o Specialization in the College is reduced to a minimum.

Ailfsfﬁdents muét @éss the s ame examinationso jThe iﬁdividual
diffefences.qf studénts are prdvided‘f&r:by different methods
- of preparation and the privilege of taking examina£i0n§ ' 7
when the student wants to take them and by thekprivilége of
‘staying away from‘elaSSSS énd prepafing for éxaminationsk

as one likes, A1l stﬁdents whq are going into professional
schools and di%isions are reQﬁiréd to have a liberal education
first, This idea is one of the strong points that Mr; Hutchins

A stressé59 as he believes that everyone should have a liberal

educationglo

It was not until 1942 that the members of'the faculty

9, Hutchins, Robert M. "The State of the University,”

~ Tower Topics, (March, 19567, p. 6.

10, Hutchins, Hobert M. The Higher Learning in America,
(Yale University Ffress, 1986), Po 6l
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of the:UniverSity ef Chicago agreed to awardrthe'Bvofdegree
| to those who were graduating from the College. The decision
to award this degree on graduation from the College was justls
fied on tne_groﬁna that the College had worked ouﬁ_a 1liberal
educationAequal to that for which the degree had formerly
been conferredo

The Master”s degree, whleh,usuaily represents a year s
~attendance at a graduate school, is granted after three years
of advaneed study and research at the University‘ef-chieago
for graduates of the Gollege or one year of study for
| graduates of four=year instltutlonso o

The Board of bxamlnatlons has developed plaeement tests
whleheattaehillttle weight to time served or eredlts accunu-
1ated; A student is admitted to any given school or any.
given year of a school of the University of Chleago on the
basis of his capacity to do 1ts work as shown by the results
of tests taken. Students are graduated in the same wayo |

The program is s0‘0rgénized that properly

gualified students may enter at any level and

be plaeeq‘in.tne appropr?ate elasiis through a

system of placement examinations,

Mr, Harper succeeded in making the University a distine
guished center of research froﬁ the date of its fcundationo

- By'the time Mr. Hutchins became president in 1929, the

11, AnnouneementsgbUniversity of Chicago, (May~259'1949)9.p° 9o
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ﬂnivérsify:was renowned for the achievements bf'its scholars,
"Dhe names of men in fields as far apart as Physics and .
Orienial Studies, Mathematics and Bnglish Literature, were
.khowﬁ througﬁoui the‘wOrldomlz .,

The Uni%eréityyis still doing everything it cén to.
create an atmosphefe'in which scholars can learn ffom one
another9 for.t@e purposéubf having a community of scholars
‘rather than a collection of scholarég Mr. Hubchins has done

much ﬁo develop.the theory:that a’liberal eduéation shonld
promote communication among scholérsg instead of isolating
themo  | ‘ |

‘The desiré to promote ébmmunication ambng mémbers of
‘the faculty led in 1043 to the formulation of the policy
Aunder Which the Uhiversity will not profit from patents
and Wiil not permit its professors bto do so. 7Tne Univérsityk
~feéls that, since its support comes from the public, the
brésults of its researohés should'be freely available to'the
pﬁblﬁoo Lt also feels that the atmosphereJOf‘Secregy that
surroﬁnds work ‘designed to produce patents is,inimical to
that sense of ¢0mmunit§ Whidh‘shculd cnaracferize'a univer-
sity; |

One feature of the’Uhiversity of Chicago has always been

12, Hutchins, Robert M, "The State of the University”,
Tower Topics, (March, 1950), p. 8,
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vits emphasis upon academic freedomo Under M ; Hutchins
it has contlnued to stand for the flght of the orofessor
to 1nvestigate and teach aecordlng to his consclence and
: for hlS rlght as a citizen %o do and say'whatever other
citizens may legally do and ﬂayo
 The question of salarles at the Unlver31ty of Chicago
‘has always been an interestlng onec From the beginning,
Mr. Hahpervpaid higher salaries then other universities in
order to get the best teachers he could findo |
' To carry out his educatlonal progrem, Harper
utllized the promise of sslaries higher than the.
- then customary levels and his persuasive eloguence
to assemble a remarkable faculty which included
eight college and university presidents and a 1
number of outstanding scientists -and scholars, S
Hutchins has continued the Harper policy; Dﬁring the
”dépréésion years, Mr. Hutchins did not cut the salaries
of the facultyok '
I believe that the University could not
- have gone through the depression without cubting
fasculty salaries if the president had had to deal
with the eighty-four independent budgets and 14
budgetary officers that he confronted before 19300
In recent war years when fluctuatlons in the cost of living

~soared, tne Board of Trustees raised the salaries to compens

sate for the added costs of livingo There Weré,no figures

13, Announcements, University of Chicago, (Méyr25' 1949)9 ps 6

14. Hutch1n89 Robert M. "The State of the Unlver31ty
Tower Toplcsg (March, 1950), p. 6.
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‘available as to the salarieé paid the professors, bub théyi'
are éuch as to‘compensateAin partrfor the loss bf'pbtential"
outside»earningso 'Any outside earhings af thé faculﬁy'accrue
_té the Universiﬁyo |

The‘edueation of research men and advancéd students has
improved since bhe reorganiza__tioﬁ of 1930, Mr. Hutchins
s8Ys, "The development of the'MoA; progfams_in the Divisions
is, 1 believe;ra m&jdf-eohtfibution~to-edﬁeétidﬁo“¥5 The |
prospective Spécialistuis exﬁegted to acquire a liberai
education. After he begins to speéiélizeg he may take his
M.A,, but he is expected %o understand the relatibn of his
field to the whole of knowledge and to other flelds ‘in the
seme ares. |

The.ﬁniversity of»Chicago‘has contribﬁted much to research.
During the war the Unlvers;ty was host to many nuclear
\sclentlsts in thelr work on the atomlc bomb., It was the
.. prime contractor for the Metalluxgical Laboratbryg'the
Argonne Laboratory, and the Glinton Laboratériqs.at Ogk Ridge.
.'Whén the war was oVera some of the scientists prréSSQd a
desire %o remainAtogethero In order to make this possible,
the Board of Trustees accegtéd'the responsibility of founding
the Institube for the Study of Metals, the Institute for

15, Hutchins, Kobert M, "The State of the Unlver31ty“9
Tower Topics, (March, 1950), p. 10, -
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Nuclear Studies, and the Institgte‘of Radiobiology and
Blophysiesol6 Leadihg'men who had worked“on the Manhattan
: Progect Were appointed to the staffo | |

When the Institutes were founded, the University had
ne ﬁoney on hand to suppoﬁt them, Government support was
offered, but the Board did—not wish the go%ernment %o
monobolize the study of peacetime applications of the new
forcs, Heweverg terms were met whereby the goﬁernment
agreed’toﬂfihance this Werk witheut dominating therérecesso
Now many governmental agencieszare centribuiiﬁg to the. |
instituteso Besgides thaf9 ﬁﬁdustry ie supporting them- in
the amoﬁht of %éEOQOOO a year., Thus the researehAef atomic
eﬁergy‘is financed‘parfiy'bY~the government and partly by
| indﬁsﬁfyé_With‘neiﬁher having any‘Say.in the'supervision
of the>work done in this reeeereho The only terms are that
1ndustry and the government shall be informed of all develop=
mentso -The sponsors,are free to make what they can in their
’own business of the 1nformation they receive. The group
of selentlsts concerned with the problems of atomle energy
is the largest of its kind:in therworldcl7 ‘

The estimated budget'efvthe University of Chieago is

$SQQOOQbOOO'a«yearG This money comes fromTSeveral:soureesb

16, Announcementsg Unlverslty of Chicago, (May 25' 1949), p. 8.

17. Hutchins, Robert M. ®The State of the Unlver51ty”
Tower Toplcsg (March; 1950), p. 12
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Appréximately 13% comes from governmental agencies, fPrivate
endowmeﬁts furnish the funds for the major part of iﬁs
support. o | |
Another feature of the work aeveloped at Ghlcage is
:the Midwest Interlibrary Center, It is a library where
>books‘£hat are not currently wanted on the campus can be
~ shipped for the benefit of all partlcipantso So far there
are ten 1nstitutions Who belongo . . 7
In 1943 Sears, Roebuck and Compény gave the Encyclopedia
Britennica, Inco tb_the University of Chicago as a gift.
At first>the Boérd of Trustees Was>unwi11ing to accept the.
gift unless money could be found for working cépitalo,
Mr. Wiliiam Ben'i:on,9 then‘a vice»president of the Unlversity,
' supplled the needed capltal from hlS own,funds ‘and the
Unlvers1ty declded to operate the Gompany for profit, It

:;ialsq,purcbased the:motlon_plcture subsidiary of the Bell

. System and renamed it,Endyelopedia Britannica Films. With

advice from .the faculty, the Endyclopedia Britannica was

‘revised and_the‘Encyclopedia Britennica Junior completely
rewritten. Since the University of Chicago took”over,the
Encyclopedia Britannicas Ineo 1ts sales have incfeésed

| approximately five=féld018€uToday‘it‘is a‘pfofitable CODPOr=

ation Which’operates on a-royalty'basiso

18, Hutchins, Robert M. "The State of the Un1vers1ty“9
Tower Topics, (March, 1950), p. 16, g
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'In collsboration with members of the facﬁléygrEncjélam
pedisa Britanhicap Incoéihés been’WOrking since 1943 on a
set of “‘*Gfaaé Books of the Western World" d-GSigned for the
'iliberal edﬁéatibn of'ad@lfsq The date of publication Is -

- uncerbtain, because the editorisl Work is nof'yet finishedd
Adult education is another outstandlng feature of the
-Univer51ty'of Chicago. Mry Harper, as early as 1895, tried
to bring the University and the gitjﬂof-chicago together
through afternoon and eveping-ciasseé in,the Loop; ‘Thé
Univérsity Pressvwas'established to furhter aid this pur-
‘poses V¥hen Hutchlns became president, he instituted a.
program called the “Univers1ty of Chicago Round Table
which is the. oldest educational program in radio., This
r.program has been of nelp in the educatlon of adults., His
Great Books Foundation has further alded this adult education
programo For several years dur;ng the 1930“3 Hutehins
taught a class in the Greaﬁ Books to an evening gfoup of
Ghicagoans which was known as "The Fat Men's Course”, He
later had %o give this up as his duties became more numerous.
The Great Books Foundation grew out of the wrk of
the Universityjdollege'in Qrgahiiing‘discussibn gfouPS'
throughout the countfyo ;Tﬁe prgg?amveipanded;so rapidly
that 1t was soon too much for the University to handle,

and the Great Books Foundation was established to ménage it.
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The classes are now held from coasﬁ to coast under the

-sponsorship of local agencies ihterested in tne‘education

of adults. Itris an independent, non-profit corporation |

that was stafﬁed under the ﬁniversity auspices.~? The

Uhiveréity is also spohsoring Mortimer Adler's project to-

compile aAglant index of the Great Books;ea learned cross-

- file of all the great ideas the great minds have ever voiced;
' Atlthe University of‘Chicago-College the Great Books

Course is taught as a Semwnar class with Mortimer Adler _

(whom Nro Hutchlns brought w1th him to Chicago in 1929

lfrom Columola Unlver31ty* ) as- instructor and Mllton Mayer

. as GOmlnstwucsoro‘ These 1nstructors with Mr, Hutehins,

belleve that the Great Books Program promotes eommunlcatlona

_ lead5~to-the development of standards of critieismg edvaneesf

| comprehension of the tradltlon in'whleh we livep‘and brings
the 1deas of tne greatest thinkers to bear upon the problems“‘
of contemporary'lifeozl The program also has made a contri-
butlon tovthe eurriculum by creating an atmosphere in Which
‘the humenities and the social sciences may flourish. The
leaders of thls new venture are eonvinced that the Great

Books Program is helplng Deople to understand the ends of

19, A 1list of colleges and Universities furnished by Benjamin
HibzyJr. ;i of ,the.Gréat i Bodks F@undation (July 24, 1950).

20, Hutehlnsg Robert M Bducation for Freeolcmr.x.(9 (Loulslana iE
e “_: Stete U’nm;rersn.'tsr1?ress,9 1945)9 Po 1z o

21, Hutchlnsg Robert M, The ngher Learning in Americs,
(Yale Unlversity Press, 1936), p. 8L,
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Ahuman life and soc;al organlzationg and thst 1t is: elso.

“ﬂ'helping them to share in- the highest aspirations of the

' ;,;human splrlt whlch to these leadersg is as 31gnlflcant.
- as. Drolonglng life and 1mprov1ng the material condltlons j"
of existenceo  The Great Books Program is. based upon ‘one
'«'hundred class1csg‘rang1ng from Homer to Freudo; The 1lst'
7 fhas been compiled Wlth ‘the. aid of varlous educatorsg _nda{
bls being rev1sed irom tlme to tlmeo bollowxng is. the :
fpresent 1ist of the Great Book3°‘.‘ |

Homer°h‘ 1‘,' fIliad and Odyssey |

. ‘Aeschylusz - Oresteia
.- Herodobtusg -~  History - L
: Sophoclesw-' Oedipus Rex, Oedlpus at Golenus Antlgone L
E Hippocratesw -.»Anc1ent Medicine .and. Alrs Waters and Places‘f““V
Euripidesg';* v-Medea Hlppolytus The T?ogan Women - -
‘Thueydidess ',Hlstory of-the Eeloponn631an war .
Aristophsnesg  Frogs, Clouds, Birds .- - R
. Aristerchus: : _On the Sizes and. Bistances of the Sun and Moong'
i Plato* L \iffﬁlalogues ' : LT e
T'Arlstotle° ~{ Organon9 Poetics Phy31039 Eolltlcs Ethicsg e
: -~ Metaphysics, de Anlma‘r;gw . :
.Archimedesw - Selected Works " L
"Buelid: ~ Elements
- Apolloniusz'. - Conics L
~ Lucretius: - v;On the Nature of Thlngs,
Virgils . Aeneid
- The Bible - .- :
- Epictetuss = Moral Dlscourses \ -
Nicomachus: - Introduction to Arlthmetlc
Plutarchvf "v gLives
. Tacltusa’ij‘ ,:The Historyb The Annals R
Ptolemysz . - . Mathematical Composition (Almagest);
~ Galeny . - .. On the Natural Facultles
Plotinuse - ~ Bnneads

Augustines . - Gonf63510n39 On I\dIusic,9 Goneerning the Teacher B




Justiniang

Saga of Burnt Njal
- On Being and Essenoeg Treatise on God, Treatise

- on. Man :

-Divine Comedy

. Aquinasg

Danteg
Chaucersy

Machiavellicg

Rabelalss
Copernicuss
Calving
Luther:

'f1\éiontaigne73‘~

- Gilberts

Cervantess
Shakespeares
Baeonz‘

Keplere
- Harveys
- Galileos
"Descartess
Hobbess

- Molieres
. Pasecalyg
- Miltons

" Raeine:z’

-Spinoczas

Newbton:
Loeckes
Huygens:
-Berkeleys
Leibnizsg

Swifts
Humez

Montesquiens

Fielding:
Voltaires:

- Rousseaus
Gibbong
Smithe
Kantg
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Tnstitutes

Canterbury Tales

The Prince

Gargantua

On the Revolutions of the Spheres
Institutes .

On Christian Liberty

-fEssays ‘ g
~“On- the Loadstone.]"

Don Quixote

. Plays

Novum Organum

Epitome of Astronomy

On the Motion of the Heart

Two New Sciences .

Geometry, Discourse on Method Meditaclons
Leviathan

 TaPtuffe

Pensees -
Paradise Lost
Phedre
Bthies, Theologlcal=Polltlcal Treatlse
Prlnclpla Mathematlca

Second Treatise on Civil LIovernment

Treatise on Light

Princlples of Human Knowledge
Hssay on nyr.xaml:n.cst9 leccurse on MetaphySLGs

»Monadology

Gulliver's Travels
Treatbise of Human Nature
Spirit of Laws

‘Tom Jones '
'Gandldeg Micromegas

Social Contract ,
Decline and Fall of the Roman Empire
Wealth of Nations

Critique of Pure Reasoh‘9 Critique of Practical

Reason

Constitution of the United States
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Federalist Papers :
de Tocquevillé: Democracy in America

Melvilles - Moby Dick

Lavoisiers Treatise on Ghemlstry

Hegels .. Ehllosophy of Hlstowy

Goethes v ' _Faust '
- Lobachevskis Theory of ‘Parallels

Faradays Experimental Researches in Blectricity
Boole: Laws of Thought ‘
Darwinsg Origin of Species

Bernards - lntroducblon to Experlmental Medicln@
Dostoevski: = The Brothers Karamazovg The Possessed
Marx: - Capital '

Tolstois Wayr and Pesace

Dedekinds Essays on Numbers

Maxwellz - Blectricity and Magnetism

Flaubertz Madame Bovary

Ibsens Ghosts, Rosmersholm ‘
Jamesg ' Principles of Psychology, HEssays in Pragmatlsm :
Freuds Studies in Hysteria, The Interpretation of
' . Dreams

Cantors Transfinite. Numbers

Hilbert: Foundation of Geometry

Poincares ' Science and Hypothésis

Nietzsches - Beyond Good and Evil

Kierkegaards Philosophical Fragments

In 1939 the University of Cnidago“abandoneé ihtércoi%A‘
legiate football, because to Mr. Hutchins football is a
symbol of thebnonwedﬁcational_aspects of educational institu-
tions, Since students are suppoéed to go to college becausse
they went en edu¢a€ion9 this was done in the inter@St of the
studehtsg and to clarify Whét a university is. This abolition
‘of football did not dry u@ extra-curricular activities, as

there are 143 student organizations on the campus of one
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kind or anotnerczg In regard to the abolishment of inter-
collegiate football, Mr. Hubtchins made the following state-
- ments | . .
I greatly fear that my administration will
be remembered solely because 1t was the one in
‘which intercollegiate football was abolished.
Yet I regard this action as the most rudimentary
application of common sense and think it has
importance only because it has demonstrated the
‘proposition, which should be self-svident, that
a university can flourish without a football
team and that it is, in fact, %%kely'to be .a |
better university without one. - ’
By 1945 the Unlver ity of Chicago was reorganlzed again,
This time Robert Maynard Hutchins was made Ghandellorb and
Brnest C. Colwéllg‘tne president. The Chancellor is respon-
- sible to the Board of'Trustees for the management of the
>University9,tne President is respon81ble to the Chencellor
- for its educational operatlonso A Gentral.Adm1nlstratlon '
was organized which is" composed of the Ghancellorg the Presi=
dent, theAvlceaP;831q§nt and Dean of E‘ac:n;CL.'l:,J.es)j R Wo Harrlscno
the Vice-President in charge of Development, Lynn A, X‘ﬂ‘:.ll:i.arﬂ.s‘9 Jroé
and the Vice-President inAcnarge of Business Affairs, J. A,
Gunninghamo ‘he puroose in organizing the Gentral Admini-

stratlon was to simplify adminlstratlonoz%

22, Hutchins, Robert M. "The State of the Univer315y“,
Tower Topics, (March, 1950), p. 18.

23, Ibid., p. 18

‘24, Announcements, University of Chicago, (May 25, 1949), p. 8.
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There are now several‘univefsities in the nation which.
- have a chancellor, #mcng them are: Nebraska, Kansas,
Buffalo, Syracuse, Mississippi, Washington in St. Louis,
New York, Vanderbilt, and Cnicégoo o

In an address made to the University of Minnesota,
- Mr, Huteh;ns made the following statements about the Ghicago
Plan at the Unlversity of Chicago:

It may W@ll be that everything that we ars

doing is wrong. L do not greatly care if it is;

. for L trust to the intelligence of educators to

- point out our srrors and thus save both themselves
and us from the final fatal consequences of our
mistakes., So the Chicago Plan is not the only
plan. - . .The only reason that I think it worth
while to present it here is that it may serve to

. remind us that even in- times of great financial
distress 1% is possible for us to direct some
attention to what is, after all, our main task, o5
the improvement of education in:the United States,

Walter Llppmann gave hls oplnion of HutchlnsV Work toward

llberalizing education°

- And I venture to believe. o . othat in-the
future men will point to St., John's College and
say that tnewg was the seedbed of the Amerlean
Renaissanceo ,

25, Hutchins, Robert M, No Friendly Voice, (Uﬁiversity'of
Chicago Pressg 1936}, p. 197, _

26,  Lippmann, Walter, "The St. John's Program , New York
: Tribune, (Eecember 27, 1938),



CHAPTER IV
' THE PROGRAM AT ST, JOHN'S COLLEGE

A1true picﬁure of Mr, Hutchins® achievements can not-
be drawn without considering his work ét'Sto John's Gollege 7
in #nnapolis, which is the third'oldestfcollege in the
Unlted btatesol Wnile he was Stlll teaehlng law at Yale
Hutchins was very much lnterested in the work that was going
on in SOme universities toward establis;igg a Great Books
piogfame: éﬁrGolumbia a Great Books couésé‘was being taught
under tne titls of a General Honors Gourée@ with Mortimer
Adler, John Erskine, Richard McKeon, and Mark Ven Doren as
the original instructors. Scott Buchanan{and'Stringfellpw
Barr, at . the University of Virginia, were also.working on
& program Whleh ‘would include the classics in the curriculum,
At the same blme Alexander Meikle john, nresident of Amherst,
was attemptlng to revise his currleulum to provide for the
Great Boocs programo |

When Robert Hutchins accepted thé;preSidency of ths
University of Chicago, he took Mortimer Adler and Richard

McKeon of Columbia with him to teach the Great Books courseoz

1. Bulletln of St., John's College in Annapolis (March, 1949),
P. 6O

2o Hutehlns; Robert Mo Bducation. for Freedom9 (LouLSLana
State Universlty Fress, 1945)9 Po 120A
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But thls part of the Chicago Plan was- not sanctioned by the
faculdy and Board of Trustees, so it was neeessary for hlm‘
to work them into the program.graduallyo Today they occupy
only a part of his original_plan for their'place in the ‘
curriculumg'for'they are taught as a Seminar course instead
‘of comprising thé whole course of'stﬁdy for the College.

The program at St. John's is the only“place where the
philosophy of Hutchins is actually'in praetice‘to the extent
~ that he had.noped.it would be, As he,xgmarkedvﬁimselfg
mThe course ofﬁstudy I propose is héw—ih force at Sto<JOhn”s
-College Marylandows He maintains that é theoretical edum
catlon is the most practlcal one, 51noe it helps one o
mecome a ratlonal being by developing hls ‘moral, intellectual,
and spirltual POWEIrsS.

" In 1937 Stringfellow Barr and Seott Buchanan, who had
1eftAthe Universiﬁy of Virginia and joined the faculty of
Gh;cago Were urged‘by Hutchins to leave Chicago and set up
the Great Books Program at St. John“s Go?legeo This they
dld with Barr serving as pre31dent and Buchanang as dean. -
A few years later they wers JOlned by Alexander Meikle john
from Amhersto ’ ' ‘

At St. John's, there is no specialization, and the

3 Hutchin39 Robert M. "The Organization and Subject-Matter
of CGeneral Education.® School and Society, 47:388
(March 26, 1938), o -
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elec%iVe‘sjstem is disregarded. The school is baéed on the
;theory that a liberal arts cdilege should not be operated
like a department store that is open to customersg for if
it 1s operat@d as such, the elective system must be estab=
lished where the customer is always right, Rather, as

My, Bérr'h%mself says:

It is a hospita19 in which a very terrible
disease is treated, a disease that has ravaged
mankind for oenturi@s and that threabtens to
assume epidemic proportions im several European
countries today. It is ths disease of 1gnorance
and Stupldlty9 and good diet-and hard exercise
are indicated--intellectual as well as physical
-~if our colleges Dropose to cheek it at these
shores, St. John's 1s that sort of a hospital,
and the staff have decided that it is mock modesty
for physicians to disclaim a knowledge of medicine
and invite the patient to choose his own medicine,
according to color or vaste, and that it is chicanery
to offer the good bedside manner. Instead, at the
. risk of appearing arrogant to thelr fellow practi-
- cloners, they have decided to meet those prcfessional o
responsibilities which educators assumed for centuries
‘must be met, and to prescribe the cure, on the grounds
“that patients are free %o go Lo another hospitgl if
they lack confidence in the staff of this one.-

' The entire course of study, made up of some hundred or
more bfvthe greatest books, is required for all students
alike, Dufing the freshmén'yeérg the older baoks aré'reéd
(in jj31(:(@1,:"Lsh) and by the time the student is a.senior he
is readlng more recent wrltewsg such as Freud, James Gantorg

Hllbert Poincareg folstoi and Darw1n05 Besides readlng

4, Barr, Stringfellowo "John Doe Goes to St., John's,”
?rogress;ve ducationc 16523 (Januarys 1939), -

5, Bulletln of St. John”s College in Annapolis, QMarch& 1949),
po 200 - -
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:.thGSe boéksg the stuﬁénts.afé all reguired %o takeitwé yearér
of Greek, one year of Gérman9 and one yeaf of Frencho By
‘such a curriculun as that at St. John's; Mr, Hgtchins'thinks
that é liberal educabion can live up td’its_namé'gnd.be
1iberalo | » | |

The students do not receive grades ln tnelr coursesg
bﬁt are requlred to oass general exam;natlons at tne end
" of each year. During the fourth year, each stuient_is
required to write a thesis on some subject of interest'to
'himg which is qulte like.that'required for‘a'Ma§ter“s degree
in other schools. The Great Books themselves ars cénsidered
" the real teachers with the faculty members at'StolJohnﬁs
"acting as tutors. 4All studénts_afs,required to attend semi-
nars twice a‘ﬁeek'and a formal iécture once a week 6 About
- half of these 1ectures are. glven by outside lecturers and
the rest by faculty members0 They are delivered fovmally
in the evening for the purpose of a sustained and artistic
exposition of a subject ma?ter that may have been studied
, ih fragments in other Wayso No smngle faoulty member glves
 more than three lectures durlng any one yeafo ‘.
Thera has been a greatrdeal‘of criticism héaped upon
”the sponsors of the Sto John s programo However despite

" many attacksg Sto John”s is continuing to show steady pro=

6., Ibid., p. 25
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gréssg and it is thought by some that the day will come
wﬁen.Sto John's will take its place in the history of
American education, “o‘o o oin the futufeg men will poini
to St, John's Gollege>andASay that there was the seedbed

_ . 7
~of the American Renaissance,”

‘7. Lippmann, Walter. %The St. John's Program.” New York
_ Tribune, (December 27, 1938). . _ R



" CHAPTER V -
| EVALUATION

It is somewhat dlfficult to evaluate the 1nfluence
of Robert Maynard Hutehlns since he is still 1iv1ng emid :
his experiments. - He ‘has been rather w1dely critlelsed
and in any attempt ©o show;his'contribution to education,
the major criticisms should be considered.

Some critics heve pointed out that Hutchins is not
_ the orlginator of the sducational theorles attrlbuted to
himo Milton b Mayer9 who is coaﬁnstruetor of the Great‘
Books Semlnar course ab the University of Chicago, makes
this point by saylng

, the Chleago Plan was not Hutchlns“ edea at -

all, Liberalization of Method has long been the

keystone of Progressive Education, and before

that, of the educational system advocated by Plato,

Hutchins' contribution was to do something aboubt

it at the college and university lewvel, wherf the

idea had been kleking round without a takero '

The last part of Mro Mayer“s statement needs quallfylng9

81nee the work at such univer31t1es as Columbia, AmnerSL

1~Wlscon31n Minnesota and oﬁhersg Would tend to indicate

that 110eralizatlon was alweady effective in some schoolso

Whether or not Hutchlns ‘is actually reSpon51ble for

e’lo: Mayer, Mllten S, “Hutehlns of Chlcago Harge“?
~ Magazineo 178 54? (March 1944)0 ’
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the innovations accredited to him, hié role as the protago-
nist in these movements has led critics to direct their
attacks upoh the plan at Mr. Hutchins. |
| Adverse criﬁioism by other sducational leaders has‘
been directed toward three,issués“present>in Mr. Hutchins'!
edﬁeational tﬁeories; namély; (1) vocational sducation '
- (2) the nature of know1edge»-or primary Qéu3689 énd (3) the
vGreat Booksoi Altnough’farious Writersrénd commentators
;Ehavg‘attécked §réetically é#ery phase of his program at one
. time or another, for the purpose of this thésisg the three‘
?péints'mentioﬁed ébvéruﬁhe majbr criticism of -several
.recognized leaders in the field of. education.

Mro Hﬁtchins“»stand on vocational education has provoked
a great deal of adverse crltlclsmo But before some of these
crltlclsms are given, the viewpoint of Mro Hutchins should
" be statedo When9 on October 17, 1944 ‘he was inducted as
the fourth honorary rector of the University of Dubucue in
Iowa (the three preeedmngvh;m who received this recognition .
were Thomas Mann, L. Stanley Jones, and Harold Stassen),
he méde an address in which he‘defineé his attitude toward
» voeationalAeducation;, The,follﬁwing quotationsiara from»
the University df Dubuque’s News Sérvige releases.

The task of the educational system is not

to train hands fTor industryp but to prepare en=

lightened citizens for our democracy and to

enrich the life of the individual by giving hinm

. a sense of purpose which will illuminate not
-merely the 40 hours he works, but the 72 he does



" noto o o oMan should have clear and humane
ends; and to clarify his ends and make them
‘approprlate to humanity he needs philosophy
and religion. . . oouch a philosophy will be
achieved only through the kind of education
- which integrates, in theory and practice, the
three factors (science, philosophy, end reli-
~ gion) belonging to the perfectlon of human ,
nature and reconciles them in the thought and
1ife of men., Those who receive such an educa~
- tion may work in coming generations toward the
. great modern synthe%is‘which—shall put every-
'thlng 1n its placeo o .

"1'1In aecord With the v1ews held by Mpo Hutchlns on this

subgect are those of Mrak Van moreno-_MrGVVan Doren is an

author who has written rather extensively on liberal education.

He is also Professor of Educétion at Columbia University.

In one of his books, called Liberal Education, he has expressed

his opinlon of the place for vocatlonal educatlon in the
schools of todays

The most painful 31ngle thlng about eontempo=
rary‘Amerlcan edueatlon is the system of voea=~
tional choice®” which oxtends down as far as the
high schools. In college this would be an evil,

~'and in fact it 1ls; but even the high school :
student 1sg nagged until he declares what he wants
- to do when hé grows up. <Lthe boy who knows that
much about himself is one out of a thousand. The
rest pretend they know; and from that moment are
‘channeled toward a llfe which they may not dise
cover %o be the wrong one until they are middle-
aged. . o .Thére is not the hurry we suppose there
is==and so supposing, threaten our scciety with
a caste system of predestined trades and profese
sions sugh as democracy may find it difficult to
survive.. - : ’

2. Hutchins, Robert M. Dubuque News Service, {(October 17,

3, Van Doren, Mark, Liberal Edueatlons (Henry Holt & Coo
‘New Ybrk 1943), p. 168,

1944).
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This stand on vocational education called forth criti-.

- cism from some.oﬁtstanding leaders in the field of education.

John Dewey attacked thé,subject in his Problems of Men,
where he made the following statementss ‘

At the very time when an 1mportant9 perhaps
the important problem in education is to fill
‘education having an occupational direction with
a genuinely liberal content, we have, believe it
or not, a movemenbt, such as is sponsored for

v example by Pre51dent Hutchins, to cut vocational
training off from any contact Wlth what is libera=
ting by relegating it to special schools devoted
to inculcation of technieal skill. Inspiring
vocational education with a liberal spirit and .
£i1ling it with a2 libersdl content is not a utopisan.
dream, It is a demonstrated possibility in schools
here and. there in which subjects usually labelled
fpractically useful® are taught charged with
scientific understending and with a sense of the =~

: sodia1=moral'applications they potentially possesso4

Furthermore about vocatlonal educationg Dewey goes on
to .say that

To spllt the system and give to other39
less fortunately sztuated an education conceived
mainly as specific trade preparatlong is to treat
the schools as an agency. for transferring the
older division of labor and leisure, culture and
service, mind and body, directed and dlrectéve
class, into a society nominally democratic.

- This statement of,ﬁewey“s implies that he thinks Hutchins
advocates an education for the elite. But contrary to this

idea is the oaserasAindieated by Hﬁtéhins“‘wordsg

4, Dewey, John, Problems of Men, (Philosophical Library,
New York 1946)9 Po 5%

So Dewey9 Johno Eemocraev and Bducation, (The Macmillan
Companyg New York 1916)9 Po 9720
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To propose liberal education for all is
certainly not proposing to limit education to an
intellectual elite., It is proposing that every
citizen have the education that used to be limited
‘to an intellectual elite. . - oI rejeect the notion .
that some of our rulers are incapable of being
educated for their task of ruling. I insist that,
if some of them act as though they were incapable,
it is because we have not found out how To tTeach
them, not because thGV’cannot learn,

_Willlam C Bag;ley‘9 author and Professor Emeritus at

the College of Educstiong Golumbla Unlvergltyg also atcaeked

"»the Views‘of,Hutchins in en article in School snd Societys

Vocational education of the right sort,
administered in co-operation with business and
industry but under truly educatlonal 1dea159 can
£ill a gap in the scheme of 1ntegrat10n - The
important task of vocational education is, as far
-as possible, to make every form -of 5001a11y'esseng-'w
tial or otherwise socilally useful work a fine art .
or a profession or, through the aopllcatlons of
science, a combindbion of the two. Dr. Hutchins'
p031tlon seems not only to fail to recognize this
ag a desideratum but t% be decidedly, even milli-= .
tantly, opposed to ito. e

Iﬁ £be light of the opinionsjgivehg itrcan‘readily'be
seen that viewpoihts differ on the lssue of vocational
education. | , | ‘
~ Hutchins tells the story that when the University of
Minnesota asked thirtymseveﬁ industries in the Twin Cities
‘ What speéifithrainiﬁg they Wénted high@schgol boys to‘have
if they wérg”gping to work for,themg they all unanimou;iy 

repliéd_that‘they‘Wanted them to have no specific training

6, i&Iuri:cb,lns‘9 Robert M, “Education and Democracy
' School and S001e§yg 6934278, (June is, 1949)

7, _Bagley, William C. “The Attltude of President Hutehins
: Toward Vocatlonal Bducation®, School and coclety,
60 540 (November 25, 1944)., B :
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at all, 8

Much can be said for those who hold that vocstlonal
eduoatlon should be 1ntegrated w1th llberal educatlono
However, it is rather hard'to conceive of a person’s having
mucﬁ time fcr liberal education,while acquiring skill in
some partlcular voeation. | ‘

‘Another featurs of Hutchlns program over which theré'“
is much oontroversyg is the nature of know;edgég or primary
causes, This-iséue is of §ourse‘largeiy>% phildéophicélf

’.questlono First’of allg My, Hutchinéﬂﬁstaﬁd oh_fhis'subjectf

should be oresentedo In The Higher Leafning in America; he -

" wrote as follows:

OQur purpose of educatlon is to draw out the
elements.of our common human nature. These elements
‘are the same in any time or place. Education
implies teaching. Teaching implies knowledge.
Knowledge is the truth. The truth is everywhere the

- same. s . oLf education is rightly understood, it
will Dbe un&erstood as the cultivation of the -
intellect. The cultivation of the 1ntellecg is
the seame good for all men in all societles.

: From these statementsg it cén”be-seéﬁ'that-Hutchins»‘
thlnks that man9 by hls 1nherent and necessary essence9 is
the same in all ages, climes and culturesov He poS;ts a

_faculty Whlch arrlves at ﬁmuthAindependently'of the methods,

.8, Hutch1n39 Robert M No Frwendly'V01ce (University of
= Chlcage Pr3359 1956)9 Do 126, o ‘ '

9. Hutehlnsg Robert M. The Higher Learning in Amerlcag‘
(Yale University Bress 1956)9 PP. 66« 6?0
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ThiS'VieWpoint on the nature of knowledge is based on
that held by someeof the older educators. St. Thomas Aquinas,

for instance, in Summa Theologica, sayss

It is therefore evident that, as regards
‘the general principles whether of speculative or
practical reason, truth or rectitude %s the same
for all, and is -equally known by all.

Albng the same 1ine; TocauevilTe in Democracy in America,’

expresses the 1mportance of theoretleal studies over pract1=
cal appllcatiODSO He. elevateq the prlmary causes to the
p031tion of first plaee 1n edueation°
In the present ege the numan mind must be
coerced into the theoretical studiesy it runs of
its own accord to practical app11cation30 and
instead of perpetually referring it ®o the minute
examination of secondary effeetsg it is well to
divert it from them sometimes, in order to ralse
it up to the eentemplation of primary causes,
Newman and Hutehins both belleve in the training of the
in‘tellecto For Gard;nal Newman stated in his book, The Idea

. of & UnlverSLtve

If then the intelleet is so execellent a

portion of us, and its eultivatlon so excellent,

"it is not only beautiful, perfect, admirable, and
noble in itself, but in a true and high sense it
must be useful to the possessor and to all around
~him. o . .not useful in low, mechanical, mercantile
sense, but as diffusing good or as a blessing9 or

a glft9 or power, or a’ treanurfg first to the owner, -
“then through him to the world.

10, Aquinas, St., Thomas. Summa Theologica, Part II (First
Book) Q. 94, Articls 4, pp. 47-48. - »

11, Toequevzlleg Alexis de, JDemocrsecy in Americas Part 11
~ (First Book) Chapter X, po 460 ~

12, I.\Tewmalrzk‘9 “John Henry {Cardinal), The Idea oﬁ 5 University,
' (Longmansg Greeng.and Cos, New York, 1899), po 164,
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On the opposite side of this issue is John Dewey, who
has the'followigg'to say about Hutchins' ideas of the nature
of knowledge° -

The issue of the 1mmutable versus the changing
involves the question of whether the method of 1nquiry
and test that has wrought marvels in one field is to
be applied so as to extend and advance our knowledge
in moral and social matters. Is there an impassable
gulf between science and morals?  Or are principles
and genersal truths in morals of the same kind as in
science--namely, worklng hypotheses that on one hand
condense the results of continued prior experience .
and inguiry, and on the other hand direct further
fruitful inguiry whose conclusions in turn test and
develop for further use the working principles used?

o 0.0 oAt bottom the issue is drawn between dogmas
(s0 rlgld that they ultimately must appeal to force)
and recourse to intelligent observation guided by
the best wisdom. already in our Eossessiong which is
the heart of scilentific method, :

Mr. Dewey maintains that "men is a changing being and

moral practices and alms change from place to place and time

“to tlme “14 He Would attack the problems of modern education’ki?

‘\by sc;entlfic experﬁmentatlon w1th new 1deas as tney arlseo' 

Thls issue. is metaphy31ca19 and the humanistic views of -
‘Hutehlns and the scientlflc method of approaoh as held by
Dewey represent the two schools of thought on this suogect’
of the fundamentals o

The third feature that will be considered-in this

13. Dewey, John. ?roblems of Men, (Philosophical lerary9
, New York, 1946)9 Ps 156, ’

14, Dewey John. ”Gnallenge to Liberal Thought“9 Fortunegb
' 302180 (August 1944) : o , R
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evaluation, is that of the Great Books. Mra'Hutehins“‘
stand on this cen best be gleaned from his own words in

Education for Freedoms

I suggest tnat the cultivation of the 1ntel=
lectual virbues can be accomplished through the
communication of our intelleectual tradition and
through training in the intellectual disciplines.
This means undersbtanding the great thinkers of
the past and presentgAscientificg historical, and
philosophical, It means a grasp of the disciplines
of grammar, rhetoric, logic, and mathematicsg
readlngg writing, and figuring. 1%t does notg of
course, mean the exclusion of contemporary
materials., <*hey should be brought in daily to
illustrate, confirm, or dfgy the ideas held by the
writers under dlscu831on¢

Mr, Van Doren 1s“also an exponent‘of the~Great'Books
theory. To him sn education with these books 1s the best
' means of improving our society. In his‘own wordss

: An educated society is one whose members
know the same things, and have the same intel-
lectual powers. . . --The great tradition tells
how such a situation could and did come about,

for the great tradition is among other thlngq

the history of intellectual events, at the same
time that it conbtains in itself the cure. The
classics of our world, the great books, ancient
and recent, in which the Western mind nas worked
and playedg are more essential to a college than
its bulldings and its bells, or even its teachers;
for these books are teachers from which every’
wise and witty men has learned what he knows.
They are the one accessible source of whatever
ideas have existed and survived theilr times,

The common possession of the experience they offer
would civilize any society that had it, not by
stopping controversy but by giving it the new
lease of a start which all could understand.t®

15, Hutchlns Robert M, Zducation for Freedom, (Louilsiana
State University Press, 19437, p. €0, '

16, Van Doreng Mark, Liberal Education, (Henry Holt & Co.,
New York, 1946)9 pPp. 149-1350.
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On this subject of the Great Books, John Dewey's criti-

'-cism éténdé oub pérticularlyb since he is one of the‘tgpw

rénking educators of today. In Problems of,Meng publisn@d'_f
in 1946, he statess

The 1dea that an adequate education of any
kind can be obtained by means of a miscellaneous
assortment of a hundred books, more or less, is
laughable when viewed practically, A five-foot
bookshelf for adults, to be read, reread, and
digested at leisure throughout a lifetime is one
‘thing. Crowded into four years, and dealt out in
fized doses, it is quite another thlngo o o od®
marks rever81on to the medieval view of deperid-

. ence upon the final authority of what others have
found out-=-or supposed they had found out--and -
without the historical grounds that gave reason
to the scholars of the Middle Ages. . . .The = -
reeotlonary‘movement is dangerous (or would be if
-1t made serious headway) because it ignores and

- in effect denies the principle of experlmental
inquiry and firsthand observation that is the
lifeblood of the entire advance made in the
sciences=-2n advance so marvelous that the pro-
gress in knowledge made in uncounted previous
miiienniums is almost nothing in comparison.

It seems to the writer that Dewey does{not treat the
idea fa:‘i.rii.‘:;r,9 sin@e’ﬁdtchins does not‘iﬁdiéate‘tnat a study _
of:tnese bboké will furnisn an education in itself;‘ Hutehiné
proposes that a student needs to be tralned to reado It is
,hoped that during four yeaws of superv1sed readlng of the’
) Great.Booksg th@'student_will have developed sklll and<1nterasﬁA
in reading which will carfy over after college in helping him7f'A

to further his educationg which goes.on throughout the whole

17, fDéweyy John, Problems of Men, (Philosophical Libraryg
- New York 1946)9 _ppa 14:9 1500 .
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fof_lifeoi .

From the maﬁerlal presented in this ehapterg it is
hoped that the writer has lndlcated the three great issues
on which’ ﬂutehlns is in dlsagreement with the SOLGntlflc

approach best 111ustrated by the dlstlngulshed educator

. and phllesopherg John Deweyo

Regardless of Whether or ‘not Hutchlns is respon81bla -

a for the achievements attrlbuted to hwm tne fact remalnS'

‘that he is the one at whom thevcrltlclsm is aimed, That hef
has influenced higher education in America can-hardly~be,
disputed, Whether his‘inflﬁence'has been beneficial or not
will continue to be debatedo

Mrs Milton S, Mayer says that Hutchlns is respon31ble
for two things at least. First of all, "he has raised the .
;vdls@ussion of education from the trivial, 18

Whatever the shortcomlngs of Hutcn1ns“
proposals==1it would seem that education owes some-
thing to the man who awakened 1t to its plight,
even though in doing so he felt himself compelled
to nudge it with a meat axe.
~In addition to th139 Hutchlns is responsible for the
“ money that has been runnlng the University of Chlcago for

the past twenty years. As Maye¢ goes on to say:

Hutchins has been more than moderately
. successful. . - oHe is one of the country’'s most

18, Mayer9 Milton S, "Hutchlns of Gnloago o Harper S Magaz;ne
1782348 (Mareh 1939) . , ~

19. Ibid., p. 351
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  notor1ous money-raisers, and he receives approxﬁ;" -
imately 1000 speaking: 1nv1tations a year. . He = =7

- may. notzgave made frlenas but - he has 1nfluenced

. people, _ , _ 7
| . No one éan deny"that Hutchlns“ influence has beaniﬁ
',sufflclent to provoke cr¢tlelsm from leadlng men 1n the

1fleld of education todays“ Nor can. 1t be denled that he hasj
: fposed bas1c questlons and stlmulated dlscu351on of fundaw |

'"jmental ooncentsqi Thls 1nf1uence in arou31ng educabors e

;ffsnould be 1ncluded among Hutenlns“ achlevementso

‘20.° Ibide, ps B54e



CHAPTER VI
SUMMARY

In view of the fact that Mro Hutcnwns is a person
ébout whom there has been so much controversyg it is not
easy to summarize his achievements.  The fact that he is
stlll 11v1ng makes it dlfflcult to evaluate his lnfluenceo

Some of hlS magortachievements have been at‘the Unlversity;-'
of Chicago durlng the past twenty yearso The many:changeé
at this un1vers;ty under the. Chicago Plan nave been’ attri=
buted to him. The credit system and compulsory class'
.attendance were abolished during the early periéd of‘his
preéidéncyo Then in 1939, Intercollegiate footbail‘was
abolished. When he first becameApPesidentg HutChiﬁS'requaa
“nized the adminisfrative sysfemg which reduced the number
of independént officers reporting to the president from
elghty—four to four, He also made structural reforms whicn
con81sted of joining the last two years of high ‘school with
thevflrst two years of college and calling this the College.
The last:two years of the college became a part of the |
ﬁniversity where threé years are usually spent in complsting
the requirements for the Mastér”s degree. Under this plan

the University was also divided into four Divisions; naumely,
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" the Humanities, Biologiéa19 Social, anﬁ Pnysical Scienceéo
- Mr, Hutchins said that this reoréanization of the University
of Chicago made for~simplification‘of'administration and |
: 1ntegrat10n of the llberal educatlon of the Gollege w1th
 the advanced learnlng of the four DlVlSlOnS of the Univer81tyol
Beszdes tne work at the Univer31ty of Ghlcago Mr, Hutch;ns
k‘has pr@moted the work  at Sto John s College 1n Marylando‘ 7
Here the entlre currlculum consists of a study Qf.the'
Greét Booké over a-period of four yéars; In'adVOeating a
j:program of thls kind Hutchlns and the admlnistrators ‘of
3t, John's believe they are nrov1dlng the . means for achleving
a llberal edu@atlono : ' | _

The Adult Edueatlon Program wnlch qutchlns has furthered »
also con81sts of a study of the Great Books. He organized ”
this program in an effort to provid@ some metgod whereby
~ adults could cultivate the intellect. For Hutchins thinks
‘that a study of tneee books Will help all°

It will also develop habits of . readlng and

standards of taste and criticism that will enable

the adult, after his formal education is over, to

think and act intelligently asbout the thought and

movements of contemporary life. It will help him
to share in the intellectual activity of his time.2

1o Hutchln59 Robert M, “The State of the Unlversity“é
Tower Topics, (March, 1950), p. 5.

2o Hutchlns Robert M. The Plgher Learning in Amerlca
(Yale Unlver51ty Press, 1936}, p. 81,
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Tnié enterprise. has becom@'populér in the United Staﬁes
and‘hqw ciasses.inithe Gﬁeat Books are held from coast to |
coast under the sponsorship of local agéncies intereétéd
in the‘edueation of adults. Todaﬁ there ére'over 505000
'people 1nvolved in this Great Books ProgramOS

My, Hutchins believes that the Way to 1mprove a demo-
cratic nation is to develop the 1ndiv1dual citizens to the
fullest extent of thelr mora19 intellsctual, and,spiriﬁuﬁl
powers. To do fhis a common, liberal education w51¢h will.
help them to think for themselves; be critical judges, and
~ understand the séciety in which they live, is necessar'ya4

To Hutcains ‘all should have this education by attendlng
school at public expense up %o the age of nineteen or uwentyg
‘where the curriculum consists of a study of the Great Books.
This’traininé would aléo,provide s common means of communi-
cation ‘for all and would help them«td undersﬁand the problems
jof'today‘by making them familiar with how some of the greatest
. thinkers of the past have dealt with their problems., He
'malntalns ‘that hls d1301p11ning of the 1ntellect Would
' “develop insight lnto human nature, an- understanding of the

prbblems that have been faced in the past, and an appreciation

| 3o A llst of colleges and universitles furnished. by Benjamin |
‘ Hitz, Jr., of the Great Books  Foundation, (July 24, 1950).

4, Hutechins, Robert M, No Friendly Voice, (Unlver31ty of
Chicago Press, 1956)9 Do 114,
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 of the basic virtues'without Which'eivilizatidn cannot

progreSSo”5

No data was avallable as to the exact numoer‘of colleges-
“'1n the United States cnat have a Great Books course as
elective or required. However, a lctter Trom the Great.Books
Foﬁndation states that many eolleges have Great Books groups
meeting on their premises, A list of BlXty=Plght colleces
representihg twenty-two states was given. Among those that
have such meetings ares -

University of Notre Dame, South Bend, lindiana
University of California, Los Angeles, California
Denver University, Denverg Colorado :
Purdue Universiby, Lafayette, Indiana V
Missouri State College, Cape Girardeau, Missouri
University of Kansas Glty9 Kansas City, Missouri
St. Louis University, St. Loulsg Missouri
‘Washingbton University, St. Louis, Missouri
University of Buffalo, Buffalo, New York
University of Oregon, Portland, Oregon
Fisk University, Nashville, Tennessee
. University of Wisconsin then51on Gentersg Racine,
' Green. Bay, Marinette, Milwaukee, and Wausau, Wiseons1n
State Teachers College, Eau Clalreg Wisconsin
Central State Teachers College, Stevens Point, Wisconsin
" University of Wyoming, Powell, Wyoming
New Haven Teachers College, New Haven, Conngctlcut
University of Indiana, Fort Wayne, Indiana.

Hutchins made the following statement concerning the
Great Books Foundation in an address delivered to.the_University
Club at Phlladelphia, Pennsylvania, on October 29, 1948:

At the rate at which this program is now
“expanding, I confldently expect to see 15,000,000

5, Ibid,, p. 116

6. A list of colleges and unlverSLtles furnished by Benjamin
Hitz, Jr., of the ureat Books Foundation, (July 24, 1950)0
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people  involved in it within five yearso7

Mr. Hutchins hdlds radical views tk_ﬁat sﬁg‘ge_s’t Ac’mangesk
which are contradlctory’to the:theoriés‘now heid:by many
educators. \everthele333 he contlnues to malntaln these v1ews
desplte criticism that he encounters from leaders in the fleld
of educatlono

After making this studyton ﬁhe,qonﬁributions;of Rcbsrtv

Maynard HutchiES'tp-educationglit’is the opinion of thé

Lwriter that Hutchins is sinceréleéanérned with educational
~ progress, ahﬁ'fﬁét hé“is trying fo eStablishia’program that .
willl provide~a;lgwith,§hé opportﬁnity to adhiéve;a~liﬁéral

educatlono If this attempt on his part seems like an idealisti¢.

. dream9 1t ‘seems that it should be a dream’ that more educators

should try to'make come true9

7o Hutch1n59 Robert M. "Higher Educa ion Today ' Aﬁ address
made to the University Club Ehiladelphla Pennsylvanla
(October 29, 1948)9 P 10, - .
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