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Abstract 

Budget cuts and policies such as the No Child Left Behind Act of 2001 are forcing school 

districts to remove valuable programs, such as the fine arts, from the school day.  To address the 

importance of the fine arts and how schools may be able to incorporate these subjects despite 

budget cuts and new policies, research was conducted to discover how the fine arts can be 

incorporated into curriculum for core subjects.  Using this research, curriculum for kindergarten 

educators was created in order to demonstrate how fine arts can be incorporated into math, 

language arts, science, and social studies lessons. The objective of creating these lesson plans 

was to display to educators how they can incorporate these ideals into their classrooms while still 

showing fidelity to the mandated curriculum.  This paper includes the research evidence behind 

the project and the curriculum that the author created in order to demonstrate how the fine arts 

can be included in an elementary school classroom. 
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What’s Really Being Left Behind: 

Integrating the Fine Arts into Core Curriculum 

Introduction 

 Each year, the American education system strives to be better and more successful than 

other countries.  The United States bases the success rate off of standardized test scores.  In an 

effort to raise the scores, schools implement rigorous curriculum programs and new teaching 

methods to best prepare the students.  Many teachers now depend on the test scores of their 

students to keep their jobs.  Because of this, some teachers are simply “teaching to the test” to 

ensure that students perform well.  Although this strategy may work for standardized tests, the 

students are not educated in other areas.   

 In 2001, the No Child Left Behind Act was created to put more money toward subject 

areas that can have progress measured by standardized tests.  Schools switched their focus 

toward subjects such as math and language arts.  In order to succeed in these areas, they had to 

rearrange their budgets to give additional support to the tested areas.  This meant that many 

schools had to take funding and time from the arts in order to focus on the core subjects 

(Beveridge, 2009). 

 Students need the arts integrated throughout daily curriculum so that they can make 

connections to the real world and transfer their learning throughout the subjects (National 

Assembly of State Arts Agencies, 2006).  Each student has a unique learning style and talents 

that should be recognized at school.  Although some students may not perform highly in math or 

science, they might thrive in an arts class and be able to transfer that learning to other areas.  As 

the education system becomes more standardized, educators need to advocate for their students.  
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Integrating the fine arts into core curriculum will help all students succeed in school and be able 

to connect in some way to the material in which they are learning. 

Purpose 

 The purpose of this thesis is to demonstrate how the arts can be integrated into 

curriculum focused on core subjects.  This paper will explain why the arts should be kept in 

schools and how children’s learning can be positively impacted by the integration.  Educators 

will be able to see explicit examples of how the arts and the Arizona College and Career Ready 

standards can work together to teach students in innovative ways.  At the end of this paper, there 

is a curriculum book with lesson plans for kindergarten classrooms.  Each lesson plan focuses on 

a state standard and incorporates the fine arts.  These lesson plans can serve as a model for other 

educators who would like to begin implementing these methods in their classrooms. 

Literature Review 

No Child Left Behind’s Effect on Arts Programs 

 People have different views on the value of the arts.  Some think they are essential to 

education, whereas others think that they hold less importance than the core subjects.  Dewey 

(1934) believed that the arts are a base for education because they help to foster a sense of 

creativity and expression in children. In a time of standardized testing and accountability, 

schools are focusing more on the subjects that show results.  McMurrer (2008) showed that while 

instruction time for reading and math is rising, instruction time for the arts is being cut.  In 

schools that are not performing well, they are focusing even more on testing strategies.  This is 

resulting in teachers teaching to the test (Heilig, Cole, & Aguilar, 2010).    
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 No Child Left Behind put more funding toward subjects that could have progress 

measured each year.  Subjects such as the arts and other electives no longer held the same weight 

as the core subjects.  NCLB stated that students who were not performing at grade level needed 

additional support from the school (Beveridge, 2009).  This caused schools to shift their staff and 

funding in order to meet the needs of those students.  The budgets for subjects such as the fine 

arts are the first to be cut because they are not testable subjects.  They do not apply to the 

regulations set by NCLB regarding student performance.  The arts may be tested but only if there 

are enough funds.  There is no incentive for schools to test other subjects besides math and 

reading because those are the only two that the Adequate Yearly Progress measures.  Because of 

this, art programs are being cut or severely underfunded.  Some schools are training their fine 

arts teachers to incorporate core subjects into their curriculum because those are the areas in 

which they want to succeed (Beveridge, 2009). 

 Even though No Child Left Behind labels the arts as a core academic subject, society has 

put blame on the law because it requires schools to perform in the areas of  math and reading.  

This takes away emphasis and time from the arts.  A study was conducted in the Ribbon Valley 

School District (Spohn, 2008) to see how educators (both of the arts and of other core subjects, 

such as math) viewed the effects of No Child Left Behind.  The study showed that there was 

deterioration of the arts programs due to changes in curriculum and less funding.  The school 

district planned on cutting the music classes for the middle and high school even more if the test 

scores did not improve.  This demonstrates that the test scores are driving the decision-making 

(Spohn, 2008).   

 Although the curriculum for the art classes may have stayed the same at some schools, 

there were fewer opportunities for students to participate in those classes.  Reducing the amount 
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of time students focus on the arts not only affects their chances of getting into a fine arts program 

in college, but lessens the amount of support for the arts in general and advertises the idea that 

the arts are not as important as math and reading (Spohn, 2008).  Schools consider art classes 

“fun” and do not value the skills and techniques that the students must demonstrate.  Students are 

considered successful in those classes for simply creating any product, no matter the quality or 

skill.  These budget cuts have not only affected older grades, but affect the schedule of grades as 

young as kindergarten.  Students need a well-balanced curriculum in order to prepare for a wide 

variety of future jobs (Beveridge, 2009).  When the arts are cut, students are not developing their 

skills in areas such as viewing the world through different perspectives.  Additionally, the core 

subjects are not the only areas that aid economic expansion.  The world depends on innovative, 

creative ideas to mix with mathematical and reading concepts in order to develop and improve 

(Heilig et al., 2010).   

Academic Benefits of Arts Programs 

Research has found a link between learning in the arts and other academic subjects.  In a 

national study (Catterall, 1998), the results showed that students with increased exposure to the 

arts performed better on standardized tests.  Those students also reported watching less television 

and experiencing lower amounts of boredom while at school.  Another study (National Assembly 

of State Arts Agencies, 2006) showed that students with greater participation in the arts score 

higher on the SAT.  This seems to affect the verbal and math scores on the test.  There is a 

positive correlation between the amount of art classes a student takes in high school and the 

score they receive on the SAT (National Assembly of State Arts Agencies, 2006).   
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Some scientists argue that learning can be transferred throughout multiple contexts in 

one’s life.  If this proves to be true, skills learned in the arts can be transferred to other areas of 

life.  There are six main areas in which the arts benefit, some of which include: math skills, 

literacy skills, desire to learn, and skills that aid people in thinking.  Young children use dramatic 

play to comprehend stories and develop their ability to write narratives.  There is a large amount 

of research that has been conducted on the relationship between music and math (National 

Assembly of State Arts Agencies, 2006).  Music helps children improve their understanding of 

the connection between items in space and time.  This is an important skill to have when learning 

math.  For example, students in music classes are improving their patterning and understanding 

of ratios while learning about rhythm.  In areas such as art and dance, students foster their 

creativity and critical thinking skills when developing and analyzing art.  All children can 

increase their confidence, self-esteem, and skills for working with others through participation in 

the arts.  This has been proven especially helpful in children from low income neighborhoods 

(National Assembly of State Arts Agencies, 2006).    

 For students who may not connect to subjects like math and reading, the arts provide 

more engaging activities and encourage struggling students to remain in school.  Arts programs 

stress active participation and engagement, which helps motivate students to learn.  In general, 

arts programs create a sense of community in a school where everyone is included and benefits.  

Schools who integrate the arts into their curriculum help students receive an education that is 

well-rounded.  It encourages collaboration between teachers and the community, and increases 

the attendance of students (National Assembly of State Arts Agencies, 2006). 

 Fine arts programs were created based on the concept of whole brain learning.  Instead of 

focusing on one side of the brain, both sides need to be developed and used together.  The left 
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side of the brain focuses more on logic and verbal skills.  The right side of the brain focuses on 

spatial memory and remembering sensory experiences.  In order to learn best, both sides of the 

brain must be activated.  Arts programs have two main components that are not typically 

included in subjects such as math and reading: creation and performance.  These components 

help students develop many skills which benefit reading and writing.  In addition to the academic 

benefits, studies have found that strong arts programs can greatly reduce the amount of behavior 

issues in a school (Respress & Lutfi, 2006). 

 Although the brain is a dynamic, complex part of the body, many schools are using it 

simply as a storage center and assume all students learn in the same way.  The arts have been 

found to improve the performance of the brain and have many benefits—not only for academics 

but also for emotional growth.  A study was conducted called the HEARTS project (Respress & 

Lutfi, 2006) to study African American students and the relationship between their participation 

in the arts and academic performance.  The HEARTS Family Life Center is mainly for middle 

school students who are African American.  They are at a high risk of not being on grade level 

academically and socially.  The goal of the program is to increase academic success and decrease 

the amount of violence that the students might demonstrate in the future (Respress & Lutfi, 

2006).   

 The program focuses on the skills of the students and uses the fine arts to find these 

talents and interests.  Intervention at an early age for children who have low academic skills and 

behavior issues can help these students change their life path.  The HEARTS curriculum greatly 

integrated the arts into the school day of the participating students.  After conducting the study, 

they found that the students were performing better academically and had a greater sense of self-

esteem.  They also had a lower chance of violent behavior in the future.  This demonstrates the 
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effectiveness of arts programs in schools, especially with high-risk students (Respress & Lutfi, 

2006).   

Integration 

 Because students come from diverse experiences and backgrounds, teachers must find 

various strategies to work with students.  Students make connections between academic material 

and the world around them.  To help bridge this gap, teachers need to provide experiences that 

relate to the students and are meaningful (Purnell, Ali, Begum, & Carter, 2007).  The arts help 

children learn about themselves and their identities.  They are able to express themselves and 

their feelings in ways that they may not be able to yet with words.  Teachers can help foster 

participation in the arts by students through incorporating their cultures and traditions into the 

classroom.  For example, the class could read a variety of books from a specific country that a 

child’s family lived in before coming to the United States.  The family could then share a 

traditional dance or art form from their country.  This type of activity not only integrates the arts 

into core subjects, but it helps make learning meaningful to students and celebrates the diversity 

of the school (Purnell et al., 2007).   

 In order to integrate art into the classroom, the teacher must first choose the subject area 

in which she believes can be enhanced.  For a literacy lesson, the teacher must choose a concept 

from the subject area on which to focus.  The art exploration is then created based on the 

learning goals of the concept.  If children were working on letter recognition, they could explore 

the shapes of letters by forming them with clay.  This activity could be integrated with reading 

by sharing literature about the alphabet and/or clay.  It could also be used in a social studies unit 

where students study Native American pottery.  Incorporating the arts into a classroom helps the 

teacher meet the needs of all students through a variety of experiences.  The arts aid students in 
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making connections to the world around them and creating identities for themselves (Purnell et 

al., 2007).  

 In order to cultivate multiple types of intelligence in students, it is essential to integrate 

music into the classroom.  Music is simple to integrate into the curriculum because it represents a 

wide variety of cultures and time periods.  When music is integrated into the core curriculum, it 

helps students make connections between the content areas (Anderson & Lawrence, 2007).  For 

example, students may learn about patterns and ratios through music.  These are important 

concepts that are typically included in math curriculum.  When teaching the two subject areas 

together, it will clearly demonstrate to children the connection between the two content areas.  

Music can also be incorporated into social studies units.  Learning songs from the past can help 

children form a greater understanding of a time period or culture.  One of the main reasons for 

integration is to help children transfer their knowledge from one subject to another.  They can 

use their prior knowledge and understanding from other areas to aid them in learning about new 

concepts.  When children make these types of connections, their learning becomes more 

meaningful and are more likely to retain the information (Anderson & Lawrence, 2007). 

 Although dramatic play has been used in early childhood classrooms to promote social 

and emotional skills, it can also aid in the development of reading and writing techniques.  If 

children are surrounded by literacy, they will naturally incorporate it into their play (Christie, 

1990).  For example, a teacher may add a notepad to the kitchen area of the dramatic play center.  

Children may engage with this material through taking orders, writing receipts, creating grocery 

lists, or developing their own menus.  When literacy is incorporated into play, it helps children 

apply their knowledge to real-life situations.  They will also be able to improve their knowledge 

of stories through creating their own scripts to act out.  Children do not simply make connections 
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to literacy through dramatic play on their own.  The teacher must carefully setup the play areas in 

order to facilitate literacy connections (Christie, 1990). 

 In order create an environment that encourages literacy growth through play, a teacher 

must focus on the amount of time and location of play and how involved the teacher is during the 

play.  A house center is essential in younger grades so that children can represent the scripts that 

they have seen at home.  This is the setting to which they will most easily be able to relate.  

Literacy materials that can be included should represent items normally found in a house, such 

as: books, recipe books, magazines, newspapers, notebooks, and pens.  When these types of 

materials are available, children are much more likely to incorporate them into their play.  Other 

types of centers that elicit familiar scripts include doctor’s offices and restaurants.  Each center 

should include literacy materials that relate to the setting (Christie, 1990).   

 Children need time in order to engage in rich literacy activities during dramatic play.  The 

ideal time period would be no less than thirty minutes of play.  This allows children to develop 

more complex scripts.  During this time period, the teacher should not simply be a bystander.  

There are various ways the teacher can become involved in play, which will help encourage 

those who are not participating and increases the depth of play for those who are already 

participating.  One role the teacher may take on is the role of the observer.  The teacher may 

watch while students are playing in order to collect data about the center and the students.  This 

will show the teacher how the children are participating, the scripts in which they are familiar, 

and how the center prompts the children to include literacy in their play (Christie, 1990).   

 Outside intervention can also be used to prompt a child who is not interacting with other 

students.  For example, if the teacher sees a child playing with a doll, she might suggest to the 

student that he is the parent or doctor of the doll through the language she uses.  This could be 
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initiated through a phrase such as, “Peter, the baby’s forehead feels hot.  How can we make her 

feel better?”  The outside intervention technique can also be used when children are stuck on 

repetitive scenarios for a large amount of time and need new ideas.  Inside intervention is when a 

teacher engages in play with the students.  She may take on a role that the children give her.  The 

teacher can model use of literacy materials throughout the play period.  Children tend to imitate 

the actions of adults so they will most likely start to use these materials in their own play.  With 

both of these techniques, the teacher must be careful to use them at appropriate times during 

play.  The play should not be interrupted or forced.  When play is used correctly during the 

school day, it can give students meaningful experiences that help enrich their academic skills 

(Christie, 1990). 

Lesson Plan Creation 

 After reading the research behind fine arts integration and the effect the arts have on 

children’s learning, it was apparent that these programs are essential in elementary schools.  

With these concepts in mind, several lesson plans were created to demonstrate how educators 

can incorporate the arts into their classrooms.  Even though schools may not have funding for art 

programs, teachers can implement these concepts into their academic curriculum.  The objective 

of creating this curriculum was to demonstrate how teachers may be able to include various 

forms of art into their teaching while remaining loyal to the mandated standards and curriculum 

programs. 

Process 

 In order to create the curriculum, it had to be based on a specific grade level.  The grade 

level selected was kindergarten because the author completed her student teaching in a 
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kindergarten classroom.  This allowed her to practice writing lesson plans and to become 

familiar with the standards for that grade level.  She selected core curriculum concepts in one of 

the following areas for each lesson: math, science, social studies, or language arts.  She then 

selected one of the following fine arts areas for each lesson: creative drama, visual art, or music 

and movement.  After deciding which areas she wanted to focus on for the lesson, she created a 

plan based on a kindergarten standard in the subject area she had chosen.  Some of the lessons 

are parts of a unit, whereas others are stand-alone lessons.  These lessons were created as a guide 

for educators.  They are not a complete unit and only integrate one core subject and one area of 

the fine arts in each lesson.  This is to model how a lesson can be created, but more subject areas 

can be integrated into one lesson plan to create a more complex lesson.  Each lesson in the 

curriculum book that was created meets the Arizona College and Career Ready standards for 

Kindergarten while incorporating the fine arts. 

Creative Drama Integration 

 Life cycle of a butterfly.  In this lesson, the teacher will read the book The Very Hungry 

Caterpillar by Eric Carle (1994) as part of a unit on the life cycle of a butterfly.  The children 

will then use costumes and props to assist them while acting out the story.  This lesson focuses 

on science (Arizona Science K.S4.C2.PO1). 

 Marketplace.  During the travel unit, the teacher will read the book To Market! To 

Market! by Anushka Ravishankar (2013) to the class.  Students will discuss how markets are 

depicted in the United States.  Students will then role play a marketplace in India.  Each student 

will be assigned a different role and will switch roles throughout the experience.  Some students 

will sell items whereas others will be the prospective buyers.  After the experience, students will 
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help create a Venn diagram comparing and contrasting markets in India to markets in the United 

States (Arizona Social Studies K.S4.C2. PO1). 

 Heavy and light.  Students will learn about comparing weights using the terms heavy 

and light.  The teacher will read the book Just a Little Bit by Ann Tompert (1996).  They will 

discuss how weight affects a seesaw, like it does in the story.  Each child will draw a picture of 

something heavier and lighter than them and then will share with the class.  Students will sort 

pictures on the SMART board of objects that are heavy and light.  They will then act out 

carrying something heavy and carrying something light.  The teacher will practice the vocabulary 

by having the children act out the words a few times (Arizona Mathematics K.MD.A.1). 

 Three little pigs compare and contrast.  The teacher will read The True Story of the 

Three Little Pigs by Jon Scieszka (1996) and The Three Ninja Pigs by Corey Rosen Schwartz 

(2012).  The children will help the teacher create a Venn diagram to compare and contrast the 

two stories.  After, the students will act out the two different stories. This covers a language arts 

standard (Arizona English Language Arts K.RI.9). 

Visual Arts Integration 

 Life cycle of a butterfly.  This lesson builds on the unit about the life cycle of a 

butterfly.  After learning about the life cycle and creating a chart with the whole class, students 

will be able to create their own graphic organizers showing the life cycle with art supplies.  

Students will be able to represent the life cycle in any way they would like using their choice of 

art materials.  They will then have an art walk once all students have completed the activity in 

order to reflect on their work and the work of others.  This lesson focuses on science (Arizona 

Science K.S4.C2.PO1). 
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 Rangoli.  In a travel unit, children can learn about traditions from India.  The teacher will 

read the book Rangoli: Discovering the Art of Indian Decoration by Anuradha Ananth (2011).  

Rangolis are made up of geometric patterns.  Children will make their own rangolis using objects 

to make stamp prints on paper.  The items used to make stamps will be items the children 

brought from home or other objects in the classroom that they have chosen to use.  They will 

have an art walk to view all of the different patterns the other children create.  This lesson 

addresses a social studies standard (Arizona Social Studies K.S4. C2.PO1) and the math concept 

of patterning  

 Shape collage.  At a center, each child will have access to a variety of shapes created out 

of different materials.  They will also have materials out to create their own shapes.  Each child 

will glue shapes onto a piece of paper to create some type of artwork.  They will then count how 

many of each shape they used and record it on a recording paper that will be attached to their art.  

The students will then share their work with the rest of the small group and can use other 

materials to add details to their own art (Arizona Mathematics K.G.A.2). 

Music and Movement Integration  

 Life cycle of a butterfly.  To finish the life cycle unit, students will express their 

knowledge through movement.  First, the teacher will read the book Gotta Go! Gotta Go! by 

Sam Swope (2004).  Then, the teacher will play music and help guide students on how to use 

movement to represent the life cycle of a butterfly.  Students will practice dancing the life cycle 

multiple times.  This lesson focuses on science (Arizona Science K.S4.C2.PO1). 

 Music around the world.  The students will listen to music from four different countries.  

For each country, the teacher will show them pictures and artifacts from the country and where 
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the places are located on a map in relation to the United States.  She will also show them a 

common instrument from the country and will play a few notes for the children to hear.  Children 

will then dance to the music from each country. At the end, students will be able to discuss how 

the music was similar and different.  The teacher will record their ideas on a chart.  They will 

then vote to see which type of music was their favorite (Arizona Social Studies K.S4.C2.PO1). 

 States of matter.  The students will learn body movements to represent each state of 

matter.  They will then play a game similar to freeze dance.  When the music is playing, children 

can dance like any of the three states of matter.  When the music stops, the children must freeze 

and look at the teacher.  The teacher will hold up a card with a picture on it.  This will show 

children what state of matter to represent.  They will represent the specific state of matter and 

then the music will continue playing.  This lesson about the states of matter is under the category 

of science (Arizona Science K.S5.C1.PO2) 

 Position.  The children will practice following directions using position words.  In a 

game similar to Simon Says, the teacher will give directions to the students using position words.  

The must listen to the directions and touch their body part that follows the  teacher’s directions.  

An example of a direction would be: “Touch the body part above your mouth”.  Children would 

then touch their nose.  This will continue for a few rounds and then students will have the 

opportunity to practice their new vocabulary through dance.  They will dance to music that 

instructs to dance in various ways, such as: under, over, beside, and on.  The children will have 

to create movements to represent the new vocabulary words (Arizona Mathematics K.G.A.1). 

 Making music.  Children will learn about the sense of hearing by reading Zin! Zin! Zin! 

A Violin by Lloyd Moss (2000).  The teacher will connect the idea of hearing to music.  The 
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children will make music on an interactive music staff on the SMART board.  This will allow 

them to make connections between the location of the music note and the type of sound it makes.  

The class will compose a song together and then listen to it (Arizona Science K.S4.C1. PO3). 

The formal lesson plans can be found in Appendices A-C. 

Discussion 

 As the education system in the United States focuses more on testing and finances, 

educators need to be advocates for their students.  The benefits of integrating the arts into daily 

instruction are clear.  Through the arts, all students are able to connect to the subject material.  

They can learn skills through music or movement and then transfer these concepts to core areas 

(National Assembly of State Arts Agencies, 2006).  If the arts were integrated on a daily basis, 

students would become more successful at school and those who are high-risk would have a 

greater chance of graduating and pursuing a career (Respress & Lutfi, 2006).  The arts allow all 

students to find their talents and interests, helping them connect the concepts they are learning at 

school to their own lives. 

 The purpose of this thesis is to show educators how this integration of the arts is possible.  

Although the lessons are only models, integration can easily be used in all classrooms.  It does 

not take away from the material taught in the classroom; it simply adds to instruction and aids 

the learning of all students.  If schools were willing to attempt this model, they would see 

success in all students.  In order to truly thrive, the education system in the United States should 

focus on the needs of students and how they learn best.  Integration of the fine arts is the method 

that will help improve the education system, one classroom at a time. 
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Appendix A: Creative Drama Lessons 

Life Cycle of a Butterfly 

Theme/Content Area:  Bugs (Caterpillars and Butterflies)/Science & Creative Drama 

Estimated Time Needed:  30 minutes  

Objective:  SWBAT act out the life cycle of a butterfly. 

Connection to Standards:  Arizona Science K.S4.C2.PO1. Describe that most plants and 

animals will grow to physically resemble their parents. 

Type of Lesson: Whole Group 

Materials:   

- Book The Very Hungry Caterpillar by Eric Carle (1994) 

- Pictures of the story sequence of The Very Hungry Caterpillar 

- Felt costume pieces (life cycle stages, pieces of food) 

- Blank chart  

- Glue 

Lesson Sequence: 

 Introduction/Anticipatory Set: 

  1.  Teacher will show children the caterpillars they have in the classroom.   

  2.  Teacher will read the book The Very Hungry Caterpillar. 
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 Modeling:    

  1.  The teacher will have a blank chart and pictures of the story sequence of The  

  Very Hungry Caterpillar. 

  2.  One child at a time will pick a picture to put on the chart.  They will put the  

  pictures in order of the sequence of the story. 

  3.  After all of the pictures are glued on in order, the teacher will review the story  

  sequence with the students. 

 Guided Practice:     

  1.  Each child will receive a felt costume piece to use to act out the story. 

  2.  The teacher will read the story while the children act it out using their props. 

  3.  The children can help the teacher tell the story while acting out their parts. 

 Closure:   

  1.  The teacher will collect all of the felt costume pieces. 

  2.  The teacher will call on children to help retell the story orally. 

 Assessment:  The children will be assessed by their retell of the story.  By retelling the 

 story, they are showing that they remember how the life cycle of the caterpillar occurs.  

 They can also be assessed on how they act out the story because it represents the life 

 cycle. 

Modifications/Differentiation: 

 IEP Goals:  Student will be removed from wheelchair while he is acting out the story if 

 he would like or he will be encouraged to complete movements with his upper body 

 while sitting in his wheelchair. 



Cook 25 

 

 Extension Activities:  This activity can be extended during the free choice centers in the 

 mornings.  The science center will have live caterpillars and there will be diagrams of the 

 life cycle.  Also, there will be pieces of butterfly wings and informational books with 

 photographs of butterflies for children to explore. 

 ELL Strategies:  The story sequence will be represented by pictures.  Also, the  

 teacher can use the book to cue students while acting out the story. 
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Marketplace 

Theme/Content Area:  Travel/Social Studies & Creative Drama 

Estimated Time Needed:  30 minutes 

Objective:  SWBAT compare and contrast a market in the United States to a market in India.   

.Connection to Standards:  Arizona Social Studies K.S4.C2. PO1. Recognize through images 

how people live differently in other places and times.  

Type of Lesson:  Small Group 

Materials:    

 - Book To Market! To Market! by Anushka Ravishankar (2013) 

 - Chart paper and marker 

 - Props for market (stands with signs, food, jewelry, other props that can be found in 

 Indian market, money) 

Lesson Sequence: 

 Introduction/Anticipatory Set: 

  1.  Teacher will invite a small group of children to the rug. 

  2.  The teacher will remind students that they have been learning about travel and  

  the past few days have been focusing on India.  She will show the students where  

  India is located in comparison to the United States on a map.  

  3.  The teacher will then read the book To Market! To Market! by Anushka  

  Ravishankar to students.   
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Modeling:    

  1.  The students will discuss the things they noticed in the book about the Indian  

  market. 

  2.  The teacher will ask students what markets are like in the United States.  She  

  will record their answers on a chart. 

  3.  The teacher will explain that they are going to explore an Indian market.  She  

  will assign the role of a shopper to half of the group and seller to the other half.   

  They will discuss what these roles might mean.  The students will then move over 

  to the market that is setup in the classroom. 

 Guided Practice:     

  1.  The children will be able to freely play in the market, trying out their roles. 

  2.  The buyers will have money and can buy objects from the sellers. 

  3.  Once the children have played out these roles, the teacher will pause the play.   

  She will then tell children to switch roles.  The children will try out these roles for 

  a few minutes. 

 Closure:   

  1.  The children will sit back down on the carpet. 

  2.  The teacher will ask children to think of what they saw in the Indian market. 

  3.  The teacher will record these ideas on the other side of the chart so that  

  children can compare their ideas about American markets to Indian markets.   
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  4.  Children will discuss the similarities and differences that they noted. 

 Assessment:  The teacher will use the chart to assess if students met the objective.  If 

 students were able to make an observation about the Indian marketplace and how it is 

 similar or different to the American marketplace, they will have met the objective. 

Modifications/Differentiation: 

 IEP Goals:  Students who cannot handle the noise may be placed in quieter or smaller 

 groups of children. 

 Extension Activities:  The class could have a math lesson related to the Indian 

 marketplace.  They could practice buying items and using money.  Children could also 

 sort the items found at the market. 

 ELL Strategies:  This is a very hands-on activity.  Children will learn through acting out 

 the roles.  The teacher can model the roles if needed. 
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Measuring Weight 

Theme/Content Area:  Measurement/Math & Creative Drama  

Estimated Time Needed:  45 minutes  

Objective:  SWBAT compare the weights of objects. 

Connection to Standards:  Arizona Mathematics K.MD.A.1. Describe measurable attributes of 

objects, such as length or weight. Describe several measurable attributes of a single object. 

Type of Lesson: Whole Group 

Materials:   

- Just a Little Bit by Ann Tompert (1996) 

- Paper and pencil (one per child) 

- 2 Balloons (one filled with air and one filled with water) 

- Sticky Notes (one per child) 

- Poster 

- Scale 

- Smart Board 

- Worksheets (two per child) 

- Clipboard (one per child) 
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Lesson Sequence: 

Introduction/Anticipatory Set  

 1.  The teacher will read the book Just a Little Bit by Ann Tompert. 

 2.  Children will discuss why the seesaw moved up and down and how the weight 

 of the animals contributed to the movement. 

 3.  The teacher will introduce the vocabulary words heavy and light.  Students 

 will practice seesaw hand motions to understand the two words. 

 4.  Each child will grab a clipboard, pencil, and piece of paper and then sit back 

 down on the rug. 

 5.  Each child will draw a picture of something that is heavier and lighter than 

 themselves. 

 6.  Children will be able to share their ideas to the class. 

 7.  Students will then stand up on carpet (after putting clipboards away) and use 

 body movements to act out light and heavy very dramatically. 

Modeling:   

 1.  Children will face the Smart Board. 

 2.  On the Smart Board, there will be pictures of various objects. 

 3.  Children will be called on one at a time to come up to the Smart Board and sort 

 one object into the category heavy or light. 
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 4.  While one child is working on the Smart Board, the other children will be on 

 the carpet acting out whether they think the object is heavy or light. 

 5.  The teacher will review the placement of each object with students at the end 

 of the activity and students will be able to discuss if they think an object should be 

 moved to the other category. 

Guided Practice:  

 1.  The teacher will show children two balloons (one filled with water and one 

 filled with air).  The balloon filled with water will be smaller than the balloon 

 filled with air. 

 2.  Children will predict which balloon is heavier.  They will each get a sticky 

 note to place on a poster to show their prediction.  Some students will be called on 

 to explain their reasoning. 

 3.  The teacher will then weigh the two balloons on the scale.  Children will be 

 able to move their predictions if they would like to change them. 

 4.  The children will discuss what they learned from the experiment. 

Closure:  

 1.  Children will review the terms heavy and light.  They will act out each term 

 very dramatically.  They will pretend they are carrying something heavy and then 

 something very light. 
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 2.  The teacher will switch between the words heavy and light, having children act 

 them out.  After reviewing the words a few times, children will sit back down on 

 the carpet. 

 3.  The children will have a discussion about what they learned in relation to 

 heavy and light. 

Assessment:  The children will be assessed for understanding based on their drawings.  If 

children were able to draw one thing heavier than them and one thing lighter than them, 

they will have met the objective.  Children can also be observed while sorting objects on 

the Smart Board.  If they can sort the pictures correctly, it will demonstrate that students 

understand the concepts of heavy and light. 

Modifications/Differentiation: 

IEP Goals:  Children who need more practice with heavy and light may receive guidance 

when categorizing pictures on the SMART board.  Children who have a higher 

understanding of weight may be able to participate more in discussions and clearly 

explain their reasoning. 

Extension Activities: Children can find objects around the room and predict which 

object they think will be heavier.  They can then test their predictions on the scale. 

ELL Strategies: We will use seesaw hand motions to represent heavy and light.  We will 

also act out the vocabulary so children have a better understanding of the words.  

Children will sort pictures on the Smart Board.   
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Three Little Pigs Compare and Contrast 

Theme/Content Area:  Fantasy/English Language Arts & Creative Drama 

Estimated Time Needed:  45 minutes  

Objective:  SWBAT compare and contrast two stories. 

Connection to Standards:  Arizona English Language Arts K.RI.9. With prompting and 

support, identify basic similarities in and differences between two texts on the same topic (e.g., 

in illustrations, descriptions, or procedures).  

Type of Lesson: Whole Group 

Materials:   

- Book The True Story of the Three Little Pigs Jon Scieszka (1996) 

- Book The Three Ninja Pigs by Corey Rosen Schwartz (2012) 

- Venn diagram on chart paper 

- Marker 

- Props (cardboard settings, pigs and wolf costumes) 

Lesson Sequence: 

 Introduction/Anticipatory Set: 

  1.  Teacher will discuss the concept of fantasy with the children.  She will explain 

  that she is going to read two books today that tell the same story in a different  

  way.   
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  2.  Teacher will read the book The True Story of the Three Little Pigs.  The  

  children will share some of their ideas about the book. 

  3.  Teacher will then read the book The Three Ninja Pigs.  The    

  children will share some of their ideas about the book. 

 Modeling:    

  1.  The teacher will ask students to compare and contrast the two versions of the  

  same story. 

  2.  The teacher will call on one child at a time to share his or her ideas.  The  

  teacher will record their ideas on a Venn diagram. 

  3.  The teacher will review the ideas on the Venn diagram with the students. 

 Guided Practice:     

  1.  The students will split into two groups to act out the different stories.  Each  

  student will receive a prop and a specific role. 

  2.  The children will practice their roles for a few minutes. 

  3.  The children can help the teacher tell the story while acting out their parts.   

  One group will share their story and then the next group will share theirs. 

 Closure:   

  1.  The teacher will collect all of the costumes and props. 

  2.  The teacher will ask children if they have any new ideas to add to the Venn  

  diagram. 

  3.  The teacher will review the Venn diagram one last time. 
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 Assessment:  They can be assessed by the Venn diagram.  This shows if they met the 

 objective of comparing and contrasting the two stories.  If they made a statement that is 

 supported by the literature, they will have met the objective.    

Modifications/Differentiation: 

 IEP Goals:  Student will be removed from wheelchair while he is acting out the story if 

 he would like or he can be encouraged to use his upper body while in wheelchair to act 

 out the story. 

 Extension Activities:  Students can continue to act out the stories.  They could create 

 their own version of the stories in order to compare another version. 

 ELL Strategies:  Students who need additional language support can use prompts from 

 the book.  They also can use more actions to try to show what they are trying to say. 
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Appendix B: Visual Arts Lessons 

Life Cycle of a Butterfly 

Theme/Content Area:  Bugs (Caterpillars & Butterflies)/Science & Visual Arts 

Estimated Time Needed:  30 minutes 

Objective:  SWBAT represent the life cycle of the butterfly in the correct order. 

Connection to Standards:  Arizona Science K.S4.C2.PO1. Describe that most plants and 

animals will grow to physically resemble their parents. 

Type of Lesson:  Whole Group 

Materials:    

 - KWL chart and marker 

 - Construction paper (one piece per child) 

 - Life cycle of a butterfly models 

 - Glue 

 - Craft Materials (dry pasta, tissue paper, pipe cleaners, can pull tabs) 

Lesson Sequence: 

 Introduction/Anticipatory Set: 

  1.  Teacher will invite the children to the rug. 

  2.  The teacher will have a KWL chart that students helped to create earlier in the  

  week.  It will contain information about what they know about caterpillars and  

  butterflies and what they would like to learn about them.  
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  3.  The teacher will ask the students to share what they have learned during the  

  unit about caterpillars and butterflies.  She will record their ideas under the “L” or 

  “Learned” part of the KWL chart.   

 Modeling:    

  1.  The teacher will show students models of each stage of the life cycle of a  

  butterfly.  The students will practice naming each stage out of order. 

  2.  The teacher will then ask a few students to come to the front of the class and  

  help her put the stages in order.  The students will each put one piece of the life  

  cycle in the correct sequence. 

  3.  The class will review the life cycle one more time, ensuring that each piece is  

  in the correct spot.   

 Guided Practice:     

  1.  The teacher will explain that the children will be creating their own   

  representation of the life cycle.  They will be using craft supplies to   

  create the representation. 

  2.  The teacher will ask students what they think the life cycles should contain.   

  The teacher will write the ideas of the students on the board. 

  3.  Each student will receive a piece of paper and can begin working on   

  their life cycle.  

  4.  Children will be free to represent the life cycle of a butterfly in any way they  

  would like with a variety of materials. 
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 Closure:   

  1.  When everyone has completed their life cycle, students will have an art walk. 

  2.  They will walk around the classroom and look at the art that each student has  

  created. 

  3.  Students will return to their seats. 

  4.  The teacher will ask students to share what they noticed on other children’s life 

  cycles and if they noticed any patterns.  Students will share their ideas. 

 Assessment:  The teacher will use the representations of the life cycle to see if children 

 have met the objective.  If the child was able to represent the life cycle of a butterfly in 

 the correct order, the student will have met the objective. 

Modifications/Differentiation: 

 IEP Goals:  Students who do not like the feel of glue will have a paper towel next to 

 them to use whenever their hands become messy. 

 Extension Activities:  The class could add to their graphic organizers as they continue to 

 learn about caterpillars and butterflies.  They could observe caterpillars and graph the life 

 cycle. 

 ELL Strategies:  Children will be able to use art materials to express their ideas.  They 

 can be prompted if they cannot remember vocabulary.   
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Rangoli 

Theme/Content Area:  Travel/Social Studies & Visual Arts 

Estimated Time Needed:  25 minutes  

Objective:  SWBAT design their own rangoli.   

Connection to Standards:  Arizona Social Studies K.S4. C2.PO1. Recognize through images 

how people live differently in other places and times. 

Type of Lesson: Whole Group 

Materials:   

- Book Rangoli: Discovering the Art of Indian Decoration by Anuradha Ananth (2011) 

- World map 

- Various objects (to make stamps) 

- Paint on paper plates 

- Construction paper (one piece per student) 

- Pictures of rangolis 
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Lesson Sequence: 

 Introduction/Anticipatory Set: 

  1.  Teacher will show children a world map and explain that they are going to  

  read a story from India.  She will point out India on the map and show how far it  

  is in relation to the United States.   

  2.  Teacher will read the book Rangoli. 

 Modeling:    

  1.  Teacher will explain to children that they are going to create their own   

  rangolis. 

  2.  The teacher will show them pictures of examples of rangolis.  The children can 

  share their observations about the rangolis and what patterns they see. 

 Guided Practice:     

  1.  The children will have been able to bring objects from home to use as stamps  

  and the teacher will have other materials out on the tables. 

  2.  Children will be dismissed to their tables to create their own rangolis.  They  

  can use any materials to make stamps and can choose how they would like to  

  create their rangoli. 

 Closure:   

  1.  When all children are done, the class will have an art walk.  All students will  

  stand up and walk around the room to look at the work of the other students.   

  2.  The children will come back to the rug and sit down. 
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  3.  Children will share their observations and what patterns they noticed between  

  the rangolis. 

 Assessment:  The rangolis will be used for assessment.  The teacher can use them as a 

 work sample.  If the children are able to create their own rangoli, it shows that they have 

 an understanding of people from a different culture and their traditions. 

Modifications/Differentiation: 

 IEP Goals:  Student will be able to have paper towels next to him so that he can wipe off 

 his hands whenever it is needed.   

 Extension Activities:  This activity can be extended during the free choice centers in the 

 mornings.  The sensory table will have a variety of materials (beans, rice, etc) so that 

 children can create their own rangoli patterns.  There will be pictures of rangolis hanging 

 in the classroom. 

 ELL Strategies:  The map and the pictures of the rangolis will provide a visual for the 

 students.   
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Shape Collage 

Theme/Content Area:  Geometry/Math & Visual Arts 

Estimated Time Needed:  15 minutes  

Objective:  SWBAT identify a variety of 2D shapes in a piece of art. 

Connection to Standards:  Arizona Mathematics K.G.A.2. Correctly name shapes 

regardless of their orientations or overall size. 

Type of Lesson: Small Group—Math Center 

Materials:   

- Shape cards (square, rectangle, circle, and triangle) 

- Construction paper (one piece per student) 

- Pencil (one per student) 

- Recording sheet (one per student) 

- Glue 

- Variety of shapes cut out of construction paper 

- Art materials (markers and crayons) 
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Lesson Sequence: 

 Introduction/Anticipatory Set: 

  1.  Students will sit down at the center.   

  2.  The teacher will have students review their shapes.  She will hold up one shape 

  card at a time and students will identify the shape. 

 Modeling:    

  1.  The teacher will explain the activity. 

  2.  She will show the container of construction paper shapes to the children.  She  

  will explain that they can use any shapes that they would like.  They can create a  

  picture or any type of abstract act with the shapes. 

  3.  She will then model how to count each type of shape used and record it on the  

  recording sheet. 

 Guided Practice:     

  1.  Each student will receive a piece of construction paper. 

  2.  They can choose the shapes they would like to use and glue them onto the  

  paper. 

  3.  The children can use other materials to add to their art. 

  4.  When they have finished their artwork, they will receive a recording sheet.   

  They will have to count how many of each kind of shape they used.  They will  

  record these numbers on the recording sheet.  The recording sheet will be glued to 

  their art. 

  



Cook 44 

 

Closure:   

  1.  The students will clean-up the materials. 

  2.  Students who want to share can explain what they created to the group. 

  3.  They will sit at the center until it is time to rotate. 

 Assessment:  The students can be assessed through their recording sheet.  The teacher 

 can count the shapes in their art and see if the numbers match those on the sheet.  If they 

 do, students will have met the objective.  This will show that they are able to identify 

 those shapes despite their orientation or size. 

Modifications/Differentiation: 

 IEP Goals:  Students who do not like to touch glue can have a paper towel next to them.  

 They can use this paper towel whenever their hands get messy. 

 Extension Activities:  Students can look at the artwork of other students and identify  

 shapes.  The teacher could hang up the shape collages on the wall.  Students would go 

 around with recording sheets and count the shapes in each piece of art.  They would see 

 how many of each shape they can count. 

 ELL Strategies:  Students who do not remember the names of the shapes can use the 

 shape cards to help them match the picture to the name of the shape on the recording 

 sheet. 
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Appendix C: Music and Movement Lessons 

Life Cycle of a Butterfly 

Theme/Content Area:  Bugs (Caterpillars and Butterflies)/Science & Music and Movement 

Estimated Time Needed:  25 minutes  

Objective:  SWBAT identify the stages of the life cycle of a butterfly.  SWBAT chart the life 

cycle of a butterfly in the correct order.  SWBAT move to the music when acting out the life 

cycle. 

Connection to Standards:  Arizona Science K.S4.C2.PO1. Describe that most plants and 

animals will grow to physically resemble their parents. 

Type of Lesson: Whole Group 

Materials:   

- Book Gotta Go! Gotta Go! by Sam Swope (2004) 

- Life Cycle Chart and Pictures 

- Glue 

- iHome and iPod 

Lesson Sequence: 

 Introduction/Anticipatory Set: 

  1.  Teacher will show children the caterpillars they have in the classroom.   
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  2.  Teacher will read the book Gotta Go!  Gotta Go! 

 Modeling:    

  1.  Teacher will remind children of the life cycle of a caterpillar. 

  2.  Children will raise their hands if they know what stage of the life cycle comes  

  first. 

  3.  Teacher will call on the child and then glue the life cycle stage onto the chart. 

  4.  Steps 2 and 3 will be repeated for each stage of the life cycle. 

 Guided Practice:     

  1.  Teacher will play music. 

  2.  Children will stand up and spread out so they can dance. 

  3.  Teacher will tell children different stages of the life cycle for children to act  

  out through dance. 

  4.  Children will dance through the whole life cycle of a caterpillar. 

 Closure:   

  1.  When the song ends, children will be asked to sit down on their name cards  

  around the circle rug once again.   

  2.  The children and teacher will look at the life cycle chart they created and  

  review the steps one last time. 

  3.  Children will be individually dismissed from the circle to go wash their hands  

  and sit down at tables for snack. 

 Assessment:  The life cycle chart will be used to assess if children met the objective.  A 

 checklist will be used to assess if children met the objective for movement.  There will be 
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 four categories:  does not participate in dancing, moves to music, and changes movement 

 based on the stage of the life cycle. 

Modifications/Differentiation: 

 IEP Goals:  Student will be removed from wheelchair and can dance with a teacher if he 

 would like or he will be encouraged to dance in his wheelchair using his upper body. 

 Extension Activities:  This activity can be extended during the free choice centers in the 

 mornings.  The science center will have live caterpillars and there will be diagrams of the 

 life cycle.  Also, there will be pieces of butterfly wings and informational books with 

 photographs of butterflies for children to explore. 

 ELL Strategies:  The stages of the life cycle will be represented by pictures.  Also, the  

 teacher can model movements for each stage of the life cycle while the children are 

 dancing. 
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Music from Around the World 

Theme/Content Area:  Travel/Social Studies & Music and Movement 

Estimated Time Needed:  30 minutes 

Objective:  SWBAT dance to music from different countries.  SWBAT learn about people and 

traditions from other countries. 

Connection to Standards:  Arizona Social Studies K.S4.C2. PO1. Recognize through images 

how people live differently in other places and times. 

Type of Lesson:  Whole Group 

Materials:    

- Book This is the Way We Go to School: A Book About Children Around the World by Edith 

Baer (1992) 

- World Map (with larger labels on the focus countries) 

- SMART board 

- Artifacts from each country (pictures, instruments, objects) 

- iPod and iHome (to play music) 

- Sticky notes (one per child) 

- Chart paper and marker 

Lesson Sequence: 

 Introduction/Anticipatory Set: 

  1.  Children will sit on the rug. 

  2.  Teacher will read the book This is the Way We Go to School. 
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  3.  The children will discuss how they go to school and how it is similar or  

  different from what they saw in the book. 

 Modeling:    

  1.  Teacher will show children the world map on the SMART board and explain  

  the concept of  countries. 

  2.  Teacher will show children where Tucson, Arizona is located on the map and  

  explain that we live in the United States of America. 

  3.  The teacher will ask children questions about the map about the meaning of the 

  colors and how people can use maps. 

 Guided Practice:     

  1.  Teacher will show children where country #1 is located on the map.  She will  

  show different artifacts from the country and play the sound of a traditional  

  instrument used in that country’s music. 

  2.  Children will make observations about the sound of the instrument.  The  

  teacher will tell the students to listen for that instrument in the song she plays. 

  3.  The teacher will then begin to play music from that country. 

  4.  Children will stand up and dance on the carpet while the music is playing. 

  5.  Teacher will repeat steps 1-4 for two more songs. 

  6.  Children will then sit down on the rug. 

 Closure:   

  1.  Teacher will show children the map and remind them which countries the three 

  songs are from .   
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  2.  She will ask if they heard the instruments in the music.  The children will  

  describe the various types of sounds they heard and how the music was   

  similar/different to the music in the United States.  The teacher will record their  

  ideas on a chart. 

  2.  Children will each receive a sticky note and will place it on the country  

  on the map that represents the song he or she liked the most. 

  3.  We will analyze the map to see which type of music the children liked the  

  most and the least. 

 Assessment:  A checklist will be used to assess if children met the objective.  The 

 checklist will have two categories: did not participate (sat) and danced to music.  If child 

 dances to music, he or she will have met the objective for the lesson.  A checklist will 

 also be used to assess if children met the social studies objective.  If students are able to 

 identify a similarity/difference between themselves and the traditions of another country,  

 they will have met the objective.  If they are not able to make this connection, they will 

 not have met the objective. 

Modifications/Differentiation: 

 IEP Goals:  Student will be removed from wheelchair and can dance with a teacher if he 

 would like or he will be encouraged to use his upper body to dance in his wheelchair. 

 Extension Activities:  This activity can be extended during the free choice in the 

 mornings.  We have world maps in the science area and kitchen.  There are also books 

 and travel brochures about other countries in the library and science areas.  Children can 

 explore other countries in more depth through these resources. 
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 ELL Strategies:  The map will provide a visual for children.  The airplane will fly to 

 different countries so children can easily match the name of the country to location. 
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States of Matter 

Theme/Content Area:  States of Matter/Science & Music and Movement 

Estimated Time Needed:  20 minutes  

Objective:  SWBAT identify the states of matter. 

Connection to Standards:  Arizona Science K.S5.C1.PO2. Compare objects by the following 

observable properties: 

 - Size 

 - Color 

 - Type of Material 

Type of Lesson: Whole Group 

Materials:   

- State of matter cards (liquid, gas, and solid) 

- iHome and iPod (to play music) 

Lesson Sequence: 

 Introduction/Anticipatory Set: 

  1.  Students will sit down on the rug.   

  2.  The teacher will show the children a picture of an ice cube with the label  

  “solid”.  Students will identify the object and explain why it is a solid. 
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  3.  The teacher will show the children a picture of water with the label “liquid”.   

  Students will identify the object and explain why it is a liquid. 

  4.  The teacher will show children a picture of steam with the label “gas”.    

  Students will identify the object and explain why it is a gas. 

 Modeling:    

  1.  The teacher will introduce movements for each state of matter. 

  2.  Children will be encouraged to interpret each movement in their own way. 

  3.  Children will practice holding still like a solid, moving a little like a liquid, and 

  floating freely like a solid. 

  4.  The teacher will name different states of matter while the children produce the  

  movements. 

 Guided Practice:     

  1.  Students will stand up and spread out around the rug. 

  2.  The teacher will turn on music. 

  3.  Children will dance like any of the three states of matter around the room. 

  4.  When the music says freeze, the students must stop and look at the teacher.   

  She will be holding up one of the states of matter cards.  They must represent the  

  state of matter on the card through movement.  When the music starts again, they  

  can continue to move around the room however they would like. 

  5.  Steps 3 and 4 will be repeated multiple times. 

 Closure:   

  1.  The students will sit back down on the rug. 
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  2.  The teacher will hold up the states of matter cards, one at a time.  For each  

  card, the students must represent the state of matter through movement while  

  sitting on the rug. 

 Assessment:  The students can be assessed through their dancing.  If they can correctly 

 represent the state of matter on the card, they will have met the objective.  If they do not 

 complete the correct movement, this means that they have not met the objective and need 

 more practice identifying the states of matter. 

Modifications/Differentiation: 

 IEP Goals:  The student who is in a wheelchair can choose to dance with the teacher if  

 he would like to be removed from his chair or he will be encouraged to dance in his 

 wheelchair using his upper body. 

 Extension Activities:  Students could create dances in small groups to represent a state 

 of matter.  The rest of the class will have to guess which state of matter they represent.  

 They could then brainstorm objects that would be in that category. 

 ELL Strategies:  The teacher will hold up cards with a state of matter on them.  Each 

 card will have a picture and the label for the state of matter. 
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Position 

Theme/Content Area:  Geometry/Math & Music and Movement 

Estimated Time Needed:  30 minutes  

Objective:  SWBAT describe the position of objects in relation to one another. 

Connection to Standards:  Arizona Mathematics K.G.A.1. Describe objects in the environment 

using names of shapes, and describe the relative positions of these objects using terms such as 

above, below, beside, in front of, behind, and next to. 

Type of Lesson: Whole Group 

Materials:   

- Position cards (under, over, beside, in front of and behind) 

- iHome and iPod (to play music) 

Lesson Sequence: 

 Introduction/Anticipatory Set: 

  1.  Students will sit down on the rug.   

  2.  The teacher will show the children a card with a position word on it.  Students  

  will read the word and represent the word using movement while sitting on the  

  rug.  They will repeat this with each new vocabulary word. 
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 Modeling:    

  1.  The teacher will explain that they are going to play a game.  She will describe  

  a body part using position words.  Students will have to touch their correct body  

  part. 

  2.  The teacher will use phrases such as: “Touch the body part above your   

  mouth”.  Students would then touch their noses. 

  3.  The teacher will continue to use describing phrases for a few rounds. 

  4.  A student will then be selected to describe a body part to the class. 

  5.  Step 4 will be repeated for multiple students so that they can practice applying  

  their vocabulary. 

 Guided Practice:     

  1.  The teacher will explain that they are going to dance like different position  

  words.  Students will stand up and spread out around the rug. 

  2.  The teacher will turn on music. 

  3.  The song will use a position word and the children must represent that   

  vocabulary word in some way through movement. 

  4.  Step 3 will be continued for all of the position words they have learned. 

 Closure:   

  1.  The students will sit back down on the rug. 

  2.  The teacher will hold up the position cards, one at a time.  For each   

  card, the students must represent the position through movement while   

  sitting on the rug. 
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 Assessment:  The students can be assessed through their dancing.  If they can correctly 

 represent the position word, they will have met the objective.  If they do not 

 complete the correct movement, this means that they have not met the objective and need 

 more practice in order to understand the meaning of the position words. 

Modifications/Differentiation: 

 IEP Goals:  The student who is in a wheelchair can choose to dance with the teacher if  

 he would like to be removed from his chair or he will be encouraged to dance in his 

 wheelchair using his upper body. 

 Extension Activities:  Students could create dances in small groups to represent a 

 position word.  The rest of the class will have to guess which word they represent.   

 ELL Strategies:  The teacher will hold up cards with a position word on them.  Each 

 card will have a picture and the label for the word. 

 

 

 

 

 

 

 

 

 

 



Cook 58 

 

Writing Music 

Theme/Content Area:  Five Senses/Science & Music and Movement 

Estimated Time Needed:  20 minutes 

Objective:  SWBAT make connections between the location of the music note and the sound the 

note produces. 

Connection to Standards:  Arizona Science K.S4.C1. PO3. Identify the five senses and their 

related body parts: 

 - sight—eyes 

 - hearing—ears 

 - smell—nose  

 -taste—tongue 

 - touch—skin  

Type of Lesson:  Whole Group 

Materials:    

 - Book Zin! Zin! Zin! A Violin by Lloyd Moss (2000) 

 - Smart Board 

 - Chart paper and marker 

Lesson Sequence: 

 Introduction/Anticipatory Set: 

  1.  Teacher will invite children to the rug. 
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  2.  The teacher will remind students that they have been learning about the five  

  senses.  The students will help the teacher remember the senses about which they  

  have already learned.  

  3.  Students will be instructed to think about which sense they might be learning  

  about that day while the teacher reads a book.  The teacher will read the book Zin! 

  Zin! Zin! A Violin.   

  4.  Students will predict which sense they will be learning about. 

 Modeling:    

  1.  Teacher will show children the writing music program on the SMART board.  

  2.  Teacher will explain where notes are located on the music staff. 

  3.  A song will be created on the Smart Board to demonstrate to children how the  

  notes create music. 

 Guided Practice:     

  1.  The teacher will draw sticks with children’s names on them to call students up  

  to the SMART board one at a time. 

  2.  When a student is called up to the SMART board, he or she will be able to  

  drag one note onto the music staff. 

  3.  Steps 1 and 2 will be repeated until the music staff is full. 

  4.  The teacher will then hit the play button so students can hear the song. 
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  5.  This process (steps 1-4) will be repeated a few more times so students can hear 

  more songs. 

 Closure:   

  1.  Children will make connections about the sounds they heard and the locations  

  of the notes on the staff.  Students may also discuss how we hear sounds and what 

  body part we use to hear. 

  2.  The teacher can ask prompting questions, such as: “What happens to the sound 

  when a note is higher/lower on the staff?” 

  3.  The teacher will record the ideas of the students on a chart.  They will review  

  the ideas once all students have shared. 

 Assessment:  The teacher will use the chart to assess if students met the objective.  If 

 students correctly made a connection about the music staff or hearing, they will have met 

 the objective.  If their answer is not related to music or they are not able to explain their 

 reasoning, they will not have met the objective. 

Modifications/Differentiation: 

 IEP Goals:  Specific students will be removed from room if sound becomes too loud.  

 The book Zin! Zin! Zin! A Violin will be pre-read to some children.  If child cannot reach 

 the Smart Board, teacher will help the child move the music note onto the staff. 

 Extension Activities:  This activity can be extended during centers.  Students could use 

 what they learned about music to create their own instruments.  The teacher could have a 

 variety of materials out for students to use.  Also, children will be able to create their own 
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 songs on the SMART board independently after the class finishes the whole group 

 activity. 

 ELL Strategies:  Children will learn new vocabulary pertaining to music such as music 

 staff and notes.  It is a very hands-on and visual activity because of the use of the 

 SMART board. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


