‘A METHODOLOGICAL INQUIRY
VCONCERNING THE NATURE

. OF PHYSICAL EDUCATION_

by

Caren_Ann Schiro

A The81s Submltted to the Faculty of the
DEPARTMENT OF EDUCATIONAL FOUNDATIONS AND ADMINISTRATION o

In Partial Fulfillment of the Requlrements
For the Degree of :

’ MASTER- OF ARTS o ’
WITH A MAJOR IN FOUNDATIONS OF EDUCATION :

In the Graduate College

THE»UNIVERSITY OF ARIZONA

1976

Copyright 1976 Caren Ann Schiro



STATEMENT BY AUTHOR

This thesis has been submitted in partial fulfill-
ment of requirements for an advarnced degree at The
University of Arizona and is deposited in the University
Library to be made available to borrowers under rules of
the Library.

Brief quotations from this thesis are allowable
without special permission, provided that accurate acknowl-
edgement of source is made. Requests for permission for
extended quotation from or reproduction of this manuscript
in whole or in part may be granted by the copyright holder.

.SIGNED: Q&é(\ LN SC,L/\I(’@

APPROVAL BY THESIS DIRECTOR

7

T Frank Sauitaers - Date
Professor of Educational Administration



TO MY FATHER

iii -



o PREFACE

The‘purpose of this study is to,investigate'the
nature of physical education. -Is that discipline'important,
and if so, why? Is bhysical-eduCation aetuuliZing its aims
\_and objectives, and, if not? why?.

This'discussion oonstitutes'one of many_possible'
options in exploring this tonic-area. PresentatiOn-off
research relating to its purpose and'problems Wili show that
the depth and scope of'paSt’inquiry_has=not been thorough.
The work of writers represented in'the first two chapters is
characterlzed by a 11m1ted thought pattern in Whlch there -
are no alternatlves w1th1n the Judgment process applled to
phy31cal education.

Thus, the intent here is not merely to establlsh a
desirable physical eduoation program, but rather'to~delineate
hthe possible options when analyZing prohlematicnsituations,
and.when determining how to'establiSh and_specify oriterid
for restructuring such.ahcurriculum. -

Without the-assistance of severalnindividuais fthise_'"
‘.vpaper would not have been a reallty Thls author expresses
gratltude to Professor T Frank Saunders Whose 1ns1ght conA
_cernlng.the unlque-ablllty 1nherent 1n_phys1ca1 educatlon;to

educate students which is not. being achieved became'the'h

iv . -



v
'impétus fbr this inVestigatiQn} Joan Farmer, the typiét ofi
Athis-mﬁnuscript; throughia deVotion,to.excellence,:has/
Vexceeded beyond the eXpQCtations ohe normally associates

"~ with thaf roie., A special appfeciation.is éXtended fo/
LynniRudolph who editedxthe.thesis under'the pressing demandé

of time.-
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"~ ABSTRACT

‘The rationale for physical education is exéiained_
not only by its practiticners, but alsc'by other sociai
" scientists. The importance of physical activity'foi_the
individual's growth and development advocates-itsrneed‘edUCae;s-
tionally.' Objectives of this discipline areiclaSSified in
-four di&isions which describe the realms cf student:growth;
physical.fitness, neuromuscular skill, cognitive realm and
affective realm. B
- Physical education literature abouﬁds Withfexampies
that.indicate the inability of this area to meet the chal-
lenge of;its objectives. The research presented, ccncerning,
how'others have:faced fhe prcblem,~furﬁher iilustrates thex
precarious position Qf,phySical‘educaticn and<revea1s a
simplistic and deficient inquiry regafding its natufe.
Critical anainis of the literature by-this author
demonstrates that none of the Writefs actuaily}conirontifhe.
". problenms end inquiries into physicaljeducatiOn. They féiled_  :
on_sfructurai grounds because no clear.parailels are sef;
' no choice systems established,'aﬁd‘hozdecisich on‘croceacfe
eXplained. | | | - |
| .The.points of commentary in the ciifica1 aﬁalysisl
are utilized tc detefmine'end establish criteria.foi'asz



.ﬁhYSical education pfogfam. Experimentalist philoéophy
serveévas fhe Qalue'sysfeﬁ in which categpries of a total
curriculum are conveyed through behavioral objectives.  1In
‘each CatégOry thé.objectives and fhe criteria for their

evaluation are evolved systematically.



-~ CHAPTER ‘1
THE RATIONALE FOR PHYSICAL EDUCATION

Introduction

Thisrchapter has'a dual pﬁrpose in reviewing the
literature of physical educatien. Theﬁfirst is to present
fationale_for the discipline which comes.ffeh those within
and Outside the prfession. Rationale*advocating the need
~_fof ofgsnized physical activity within the school relates
to What it is attempting to accomplish (goals), but msy be . -
best VieWed thfougheother realms including education giior
'.leducétiOn~thfough_the physica1§ physicai_education's,role_in:"
a total educatioh; a somatopsychic rationale focusing-the
impact of the body upoh*the'mind; theories of play;- educa-
_fing,for wise use of leisure time; sociological and anthro-
ﬁologiealvrationale for’physicsl activity. |

The second purpose‘of‘this chapter is te pfesenﬁ fhe
goals, aims and objectives of physical education and these -
-have;histOrically.and treditionally.delineated feur aspects
' of'reeegnizable behévior, physical fitness, cognitive, af- |
fectiﬁe, and neuromusculaf skill. _Many educators believe
thaﬁ"it is not possible to'divide thelthlevindiviaﬁal.into .
: aspeeﬁs, hewever,-there is_a.certain_merit_in the utiiiza—.
'fion-of-the divisions in serﬁing_as indices_te.describe'

1 .



ér
ereas.of growth and develophent. The import of those stated
objectives exists in judging the degree to Which physical
education is affectlng 81gn1flcance and meaning through the

reallzatlon of goals and aims.

Definitions of Physical Education’

In order to dlscuss the ratlonale for phys1cal edu-
”catibn, 1t is essentlal to deflne the term By Vlew1ng the
N words of several educators, a rather broad and veried im-.
preesion is>created; Jesse'Feiring_Williams (1964, PP-,131<
26) states that: ”Phyeicalweducation is-the_sum‘ofjman*s
physical activities; selected-as to kind and cendueted as tel
.QutCOmes.” ;Moﬁement,‘or activity; is fﬁndamental to all'exe,
planations of the diecipline. . ."it is with the»behavorial
patterns'of man in motion‘thatﬂphyeicalreducation eoncerns
itself." . | o |
Oberteuffer and Ulrich_(1970,.p. 20) determine that
"Physical educatien seeks to‘advance and enrich men's cﬁlj
tﬁre,'fosfer his besf interests, and‘contribﬁte significantly
to his individual personél grthh thrdugh-de?elopment of
movementsiwhich are purposefully selected andrcarefully
»taﬁght to provide deSired outcomes." |
| A more descriptive approach is presented bp

Bookwalter and Vanderzwagg (1969, p. 5) |

Physical: education is an 1ntegra1 phase of educatlon .

concerned with the physical, mental and s001a1 growth,
development and adjustment of the individual. .Through:



. guided instruction and participation in'sports,

- rhythms, gymnastics and related activities, the
various unique needs of the learners are served.
This phase of the educational program must be con- -
ducted in light of known educational and other
related purposes and principles. -

Arnold (1968, p. 1) descrlbes the ”aspects”'of the

individual that are affécted: . | | o
Physical education may be defined as that integralo‘
part of the educational process which enhances and -
harmonizes the physical, intellectual, social and
emotional aspects of an individual's personallty
chiefly through directed physical activity.

As previously stated, movement is inherent to all
forms of physical education, and offers another sphere of
relation between man and acvitity}' Oberteuffer and Ulrich
(1970, pp. 20-25) further indicate that "Behavior," itself,
"is expressed through movement,” and that movement is neces-
sary for survival énd health, however;'presently man must
choose to do so and it should be a pleasant and fulfilling
experience. '"The experiences he will have because he can run,
-walk, climb, and strike arelof'tremendoﬁs,significance in his
development. They will have a bearing'on the kind of adult
he will become, help him understand his fellow man, make him' -
an,operational part of‘society.” They mention (p. 25):

A1l movement has a purpose of some sort. . Some of

the general purposes of movement are best. explalned
. in a biological context, others in a philosophical -
-or.:sociological context and still others in a psyoho-‘

- logical context. A psychologlcal impact is the re-
lation beétween movement and learning. It is wholly

accurate to say that man learns through his repert01re'>:;e t

~of movement. The more he moves about, the further
‘his education progresses That is h1s phys1cal edu-
roatlon



“The Traditional Objectives
Much of the rationale.for physiedl education may be
fodnd in its aims and objectives--what it is attempt_ing to
accomplish or affect. But, when ihvestigating_these; a situ—
ation.arises, a difficdlty or limitation aptly described by
Dewey (1916, p. 25) in the fellowing passdge:

- And it is well to remind ourselves that education

as such has no aims. Only persons, parents and ,
teachers, etc. have aims, not an abstract 1dea ‘1ike
education, and consequently their purposes are in- _ -
definitely varied, differing with different chidren
changing as children grown and with the growth of
experience on the part of one who teaches.  Even
the most valid aims which can be put into words w1ll

- as words do, do more harm than good unless one rec—
.ognizes that they are not aims, but rather sugges-
tions to educators as to how to_observe, how to look
ahead, and how to choose in liberating and directing
the energles of the concrete situations in Wthh
they find themselves

‘Because of the large amount of literature concerning
aims and objectives, it is necessary first to view the pri-
mary categories which constitute traditiehal ebjectives,’and
then td-examine each one. Historically,!emphasis has been
placed upon a fourfold d1v1s1on ‘Bookwalter and Vanderzwagg
(1969, p. 5) express that

‘ObjectiVes unique to each'subject reveal the sub-
Ject's essential types of contribution to the :
total educational program. . . .. Physical educa-.
tion makes its primary and indispensable contribu-’
tion to the following four phases or aspects of -
human development, each harmonious and contribu- .

tory to one or: more of the common obJectlves

1) organlc development [phys1cal fitness] -
2),neuromuscular development :



'3)'interpretive development [cognitivel
4) impulsive development [affective]

In 1964, Catherine Allen (1964, p. 39), thennpresi—
dent of ThedAmerican Association for Heslth, Physical‘Educa—'
tion end Recreation, published an artioie entitled "The
Significance of the.Profession inAAmenican Cnlture" tnat‘r
expressed ten goals which enoompass,the'four fiaditional
objectives: o |

The central area of JOlned 1nterests in thls pro-
fession encompasses purposes, content and operatlons
aimed toward such goals as - : '

- The. development of personal publlc health and
fitness
- The cultlvatlon of the individual’ s attltude
. toward responsible citizenship in this’ democracy
- The amplification of the individual's Worthy
capacities, aptitudes and potentials o
- The offering of opportunities for the 1nd1v1dua1
- to meet personal needs and to enhance hlS self—
esteem and work :
— The preparation of the 1nd1v1dua1 and groups for L
beneficial partlolpatlon in leisure tlme act1v1—”'”a
. ties
- The fostering of opportunltles for the 1nd1v1dua1
. to express himself creatlvely and to appre01ate
the aesthetic
- — The safeguarding of himself and prlmary values _
‘while adjusting to social requirements and forces °
- making impact upon him
- The understanding of 1nterdependenoe with- the ,
- environment and therefore man's shared respons1f
bility for it
- The furtherance of human relatlonshlps ‘which -
recognize privilege and responsibilities for -
- physical, economic and moral wellbeing -
~ The growth in knowledge and experience which
reinforces maturity, judgement., choice, 1nte111— )
gent behav1or and social respons1b111ty ' .

The above references 1nd1cate d1mens1on and scope “of

the disc1p11ne. To_better understand what may be cons1dered



 the "unique" contribution of physical education,ca more de-
vtailedVdiscuSSion about each of the four objectives is neces-
sary.

Physical fitness, the objective firet'to be.discussed,'
has given merit to physical education from its conception.
. Proving the import of the fitness outcome, Leona:Holbrook
(1959, p. 89) states: "We must continue to recognize-and-
to provide for the bioclogical nature, thus'making our unique
contribution to the total process of education.” |

Jack Leighton (1961, p. 90) also mentions that
" through the physical fitness objective physical education
makes its special contribution to educatioh because the bio-
logical nature of movement and survival necessitates good
physical condition. He favors education of the physical
" ~rather than education through the physical (a controversy for i
25 yeérs, within the discipline later discussed in this
paper)‘due to the benefits of skill and fitness. Implica-
i-_tions of emphasis upon this area are disclosed in his propo=-

- sition:

It is through these avenues that physical educationi_.
contributes to the objectives of general education -
through its contribution to physical fitness and to © -
good physical and mental health, its unique contri-
bution; and to the development of qualities of good
citizenship, aesthetic appreciations and. basic cul-=
tural understandings. In the philosophy of the whole’
child, it is the only field that is concerned with -
the development of the individual from the neck
down as well as from the neck up. It is a very

~ vital aspect of the total educational program and ., -
.one that has not received the import it is due.



Supporting the physical concept that structurelde;
mands{function, H. Harrison Clarke (1959, p. 83) historically
idepiots that the necessity.to develop strong and lasting bod-
_>ies has.been acknowledged through the ages. rIn spite of the
}complexity of the human orgsnism; its interrelated coﬁponents
operate as a totallty. Thus when consideringvthe signifi?
cance of motion in malntalnlng optimal efflclenoy, such merit
is conferred upon physical fitness as one of many elements
Wlthln the concept of total fltness.'

Related closely to the fitness ohjectivelis'the neu-
romuscular skill ohjective, the second to'bereXplored. It,
'.conoentrates upon as Bucher (1960, p 125) mentions ”ﬁaking
phy31cal movement useful, and with as llttle expendlture of |
'energy as poss1ble, with belng proflclent graceful and aes-
'thetic;” "He further explalns several related ideas. When‘

. such is‘aohieved,‘it'results'from'harmonlous interactionfof
the nerves and muscles,f The result renders the student sat—
»isfaction from perfeoting movement, and pleasure in excelllng -
skills. "Other ualues ofiskill are that it cuts down on ex-
.'penditUre of energy;.oontributes to confidence' brings reCOg_
nition enhances phy81oal and mental health makes partlclpa—r
tion safer and contrlbutes to the aesthetlc R |

'Movement, resultlng from the 1nterconnectlon of the

neuromuscular énd‘cognltlve responses constltutes the

first'realm of the‘intellectual‘domain—f-the third



,Objective to be delineated. Barrow (1971, p. 40) pfeposee
‘that "The educated man is a thinking meﬁ end this might be
eaid toQ, for the physically edueated man." One must think
in‘order to move. 'Skill then is acquired not instinctively, -
but rather through COncenfration and censcioﬁsneee: Secf_
:Qndly, cegnition oceurs besides movement itseif thfough-the
khowledge gained that is associated with theAlearning of |
'skiils. They inelﬁde strategy, techniéﬁe,'rﬁles, and termi-
noiogy that comprise dance, sport.and,gynmastics,‘infermation
heeded fof proper performance1  Thirdly, a comprehension:of
the preeeptsrof exercise, movement, and heeith will result
'in an awareness of those valuesfv Ineluded are abilities‘to"
discriminate, to value, te‘cemprehend,and te_interpret. The
‘utilization of this knowledge, awareness and ﬁnderstanding
‘enables‘”the achievement of other major objectives of or- |
ganic, neuromuscﬁlar and emotionel development.”'

| Barroﬁ (1971, p. 4) indicates that because'edueators
.heﬁe been gctivityeorientated Sfressing fhe skill endvfitness
‘objectives, thefe'is 1itt1e demend for thisieognitive body of
knowledge.by the general prectitioner; To-alleviafe'that
situation, The.Amefican AsSociation for Health, Physical Edu-
cation and Reereatioﬁ developed a tesf called Knowledge and
ﬁnderetandingﬁin Physieal7ﬁducationv”to measure achievement'
in the 'knowledge area in Much-the same way that fitness and

~skill tests measure their respective areas.'" This.



‘publiCation marks_a milestone in‘the teaching of physical

: éducation.' For the first time, thére is nowra formal body

okaﬁowledée that can be used by classrooﬁ and specialist

teachéfé at pfimary, intermedia?e énd'high échoolrlevelé'to

measure the achievement 1evéls of knowledge similar to the

other aéédemic areas. | |
The fourth and finai major area of objectives, in?'

cluding_social-and emotional aims, or the_affective,”is per— 

haps best verbalized in Taxonomy of Educationai Objeé%ives:

Handbook II Affective Domain (Krathwohl, Bldom, and
Masia, 1956; p. 7). |
.objectives which emphasize a feeling in tone,
an emotion or a degree of acceptance or rejection.
Affective objectives vary from simple attention to
selected phenomena to complex but internally consis-
tent qualities of character and conscience. . .found
.in the literature expressed as interests, at-
titudes, appreciations, values, and emotional sets -
or biases. ; : o ‘
PhYsical education and personality development have
a high correlation. Research proves (Barrow 1971, p. 206)
" that character can be influenced by activity, and in the’
same réspect, the type of movemént an individual-selécts‘is
prejudicéd by his persdnality;,,”Socialization processes -
'through games, and sports are the educatof’s best way of
, helping the:chiid-identify, his'self—image.and formulate
his ideal-self." | | | ‘
Because this objective is fréQuently forgotteh or

relegatedvto a Secondary posifion by many physicalleducatdrst
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concern has recently been aroused.' Jesse Feiring Williams;:
(1964, p..139) advecates re—emphasiéing the éffecti#e ob-.
jective due to the fact that physicel actitity is not just
physical movement; but it is also a social»experience3“and'
these components of expefience are equally as important to
the person as 'the contraction of his muscles and the cir—:
culation of his blood."

In another éspect of the affective objective (Arneld
1968, p. 90) idehtified with'emotiohal'deVeiopment;zphieical-
- activity may be a blessing to therstudent wﬁo'has,not been
able to excel in other phases of education through::compet—
ing physically,'attempts to physieally excel, interacting
and.working'toward an ”end” Within_a‘group}fexpressing confi;
'dencegby leadershié, attempting t0'challenge one's own physe
"ical limits, and aesthetically appreciating perfected move-
ments. | o

. ”HUmanistic physical educatioﬁ”‘adtecated by Stratton
Caldwell (1972, p. 31) incfeases the potential mefit of thei
affective obJectlve through: the humanlzlng effect that may
enhance growth of the 1nd1v1dua1 s pos1t1ve self- 1mage en-—

compassing identity, actuallzatlon dlrectlon and acceptance.;
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Eduoation of the Physical or Eduoation
through the Physical

’vFurther rationale for.physical education'can be
3

found in the controversy Wlthln the dlSClpllne concerning
whether focus should be upon education of the phys1cal or -
education through the physical. The controversy evolved

- from the followiﬁg rationale proposed in the eighth edition
of Williams's book (1964, p. 8): '

When mind and body were thought of as two sepa-
rate entities, physical education was obviously
an education of the physical; in similar fashion,
mental education made its own exclusive ‘demands.- .
But with new understanding of the nature of the -
human organism in which wholeness of the indi- - .
vidual is-the outstanding fact, physical education
- becomes education through the physical. * With this
" view operative, physical education has concern for
and with emotional responses, personal relation-
ships, group behaviors, mental learnings, and.
other intellectual, social, emotional, and aes-
thetic outcomes. ' o '

‘Because of the furor and misinterpretatioﬁ concerning that
etatement, Williams later published an artioie (1942,‘pf
523) that summarized hisvexplicit meaning. ‘

One principle announced several years ago, stated-
that physical education was an education through .
the physical and not an education of the physical.
.1t should be necessary to affirm that a greater
emphasis upon physical and psychological outcomes
does not require abandonment of the prianciple of -
education through the physical. It is amazing,:
however, to read the words of those who associate
the principle of education through the physical
with personality development, integration, mental =~
hyglene and guidance. alone ' . -

The tendency to 1nterpret educatlon through the
physical as limited to social and psychological
outcomes, shows a failure to understand the basis



-upon which the principle rests. The facts behind -
the principle are numerous data which support the
concept of organismic unity. In this view, then,
‘the whole man reacts in any experience and hence

~in motor activity the whole person is responding
and therefore being affected. Since the’ whole
person is acting and reacting in motor act1v1ty,
there are no inherent 'forgotten objectives in -
physical education' implied. In education through
the physical, the principle requlres that physical
and physiological obgectlves be as promlnent as
social and psychological ones. . .

The essentlal difference between an education
through the physical and an education of the
physical is that the former is comprehensive and.
includes all the outcomes inherent in physical
education while the latter restricts the outcome
‘to 'forgotten objectives!'.

It should be noted that even with a well-delineated
rationale as above, his initial remark has been misconstrued.
Regardless of the cause—-whether it be a citation out of
context’ of a failure to find the duthor's true meaning--
subsequent debates have st111 inclined to relate "of" the
physical to mean skill and fltness and ”through” to mean the
cognitive and affectlveidomalns.

-Physical-Education Is Part
of a Total Education

After viewing the objectives of physical edﬁcatien,
it has been iliustrated,how this area can aid in the de-
velopment of the individual. The feur theoretical»divisions .
oVerlap,»and infertwine in many Waysvso that activity
Aaffects more than just one of these realms within the stu-

dent. The principle unifying. the cognitive and affective
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domainé,'the holistic approach to human ﬁature, reveals a
_perspéctive that physical edﬁcatiqn éoﬁpriées.a neceséarya
componeht of a total education, Literature and philosophy
, abound with referenges supportihg or»negating.this‘alliance;
The,majority of physical educétoré proposérthat this unity
exists. KoZman, Cassidy andtJacksoﬁ f1967; p. vii) ‘express
that the ". . .body is the instrument of the 'self'. . .not
é discrete physicalrself, but é unifiéd mental—emotional—
Physical—social—moral self.”," |
| The holistic viewpoiﬁt re1ated to general educétioﬁ
énd'thSical education.isvaffifmed by Ruth Wilson (1954,
p. 37). Currently, physical'edﬁcation is a vital component
- of a_totél educationallprogram. ThéAmentél'aspects.QfAtheA
iﬁdividual gﬁide the basic'functioning of the physical,:
both contributing to the growth of the'(whole)-sfﬁdent.

A similar prbpoéitioﬁ was made by Oberteuffer énd
~-Ulrich (1970, p. 17); ”Any;effoft‘to educate man, to dé—‘
velop his latent Capacitiesg hisApéténtiai,‘must take into
~account his SOCiopsychosomaticrself;  Education must be
concerned with fhe unity of the mind}_body and spirif.W

- Not only mind and body, but ehvifonment also éoﬁ—
prises the Whole‘to Williéms (1964, p; 8).. He views thé
7Whole as not Jjust the indiﬁidual, bﬁt since.the student.is

‘part of his environment,ﬂfhe encompaésing perspective should
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iinclude all facets of thé indiVidual and the‘sufroundingé;
in which he interacts and‘reacts,> | |

The implications»of the relation bétween acfiﬁity'
(experience) and‘ennifonmenf arerexpanded by:thn DeWeyv*'r

(1938, pp.>27—30) in Experience and Education through the

'continuity of experienqe.theofy.' The value of that_cbnéépt
o in this'éontext is-found not in an explanation of the ideé.
but by realizing that Dewey combined both mentgl'actiVity»
'and'physical aéﬁivity‘as Qomponents of'experience gfoning'in
accord and influenning one another. vThus; by advocating a
holistic perspectivévnf-hnman.nature;‘all of the educative
aspects are pnrt of a total education. o

An Understénding.of the Nature of Man Is Basic-
to a Discussion of Aims, Objectives and Goals

It is difficult to discuss philosophies related to
education without investigating the theories of the naturé
of man. A partial attempt has been pfeSented in stétementé
refleqting_his”unitary nature”:through the holistiC'VieW .
of human néture.' Gvaman is thbught of inganimalistic,v
terms, then the educational process will refléct-this; If
man is regarded in angelic terms; educanion wiil pay servine
" to those concepts”'(Oberteuffef andiUlfich1197O, p;vix).
"thus psychological_perspectives sthngly:influence the
formation nf behaviorai objectives. Roger Burke (1959,':'

p. 87) indiéatés several.psychbiogicalrtrends ffbm a 
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historical viewpoint that have bearing uponrphysical educa-—
tion. These trends | |

1) . . .indicate an increasing dwareness of the
nature, importance and value of individual
differences. This implies that physical
education must have multiple objectives . -
based on various needs and capacities of
individuals. It also implies that the
‘method of physical education as well as the
subject matter must be flexible and perhaps
ecclectic if it is to serve the variety of
1nd1v1dua1s adequately

2) . ..,lndlcate the pathway-from atomistic psy- -
chologies toward bigger and bigger Gestalts.
In recognition of this physical education
theory has emphasized increasingly the whole
method, the psychosomatic unity, and the con-
cept of total interaction. '

3) . . .indicate a change in emphasis leading from
manipulation of the organism toward participa-
tion by. . .the psychological objectives of
physical education can be approached only when
the activities are meaningful to the learner .
only when meanings are satisfying, and only
when the learner is truly 1nvolved in what
he is doing. . :

A Somatopsychic Rationale
For Activity -

;In'én attempt to study 'significance and»impbrﬁéﬁce
of the human body and its COping:and-eXpreésive funétioné in.
the integration of the individual,” Dorothy Harris (1973,
pp.;v—vi)'offérs a diffefent theSis—f”A somatopsychic
ratlonale for phys1ca1 act1v1ty . involving on the one
hand adaptlon to self, and on the other an outg01ng thrust—
1ng almed at comlng to .terms Wlth the env1ronment The

term ”somatopsychlc " found 1nfrequent1y in the llterature
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is defined in Webster's (1956, p. 2396)'as‘”cpncérned:
with the individual}s notions regarding,his own body;"
reiatedghere to physical activity; Explaining this
approach, J. E. Kaﬁe (Harris 1973, p. vi) expresses in the
bbok's intrpduction that the body becomes the basis for in-
tegrating perceptions for the total éelf—éoncept,énd if
the prqposal is tenable, it would give the strongest eh—
dorsement yet for the nonphysiéal reéults of<physicai edﬁ—
cation.. Thus, further rationale for physiéal.education
within the school setting’may be found in a.behavioral
viewpoint that soma~(body) may positively influence psyche
(mind). | - . |

The psychological implications delineated:in»
Hafrié's étudy (1973) ‘do merit briéf comment. The complex-
- ity of human involvement in movement has not beeh totally
undérstood in termS'Of the rationale for; the:psychological
hapbenings~ﬁithin the person, thé effécts.of restrigtiné
movement, ‘the criteria réndéring it sighificantAand.mean—
ingful, in addition to other réalms.of emotion that aécom—
pany -involvement in physicéliactivity;f éhé feeis thé{focﬁs
has incorrectly placed adﬁivity-és a géggg of growfh in -
attifude, skill,,fitness and inteliect’instead of an end,
and so recomméndsbdeveloping neW:approééhes'fdr detefmining
the ébove'reésons fqr thé individﬁal's éarticipation>in‘

péttérns of movement.



There are many.theories interpreting rationalérfor
inﬁolvément in games and sports. Twelve such objectives
and goals of the pgrticipant are dutlinéd by Harris (1973,-'
pp. 13-17)." '

H 1. Self-actualization: Activity enaﬁles the per-
son to develop his inherent potenfial.

2. Recreation-Théofy: Involvement_in aétivity
outside of one's work seems to refresh and renew the
individual.b Most people '"feel better" after exefciseL 

| 73. Excess Energy Theory: -As impiied, humans have
é reservoir of energy that is not ﬁormally consumed through
their wdrk and an outlet for this may entail dirécted mdve— 
ment.

4. Preparation for Life Theory:< This belief pur-
ports that play preﬁares the individual for his future.

Many theorists suggest that_instinéf may be the~motivating
’factof in play aﬁd fhat preparatioh for life's role is‘ine
Stinctively incorporated in the play_patterns of both young
animals dﬁd children. | ; |

5. Catharsis-or Restréinf;Théofy:  Physicalz
éctiviﬁy iéian.outlet for emoﬁion particularly that of
aggfession and competition. - N
. | 6. DiverSion'or RelaXatidn Theory: 4616Se1y reiated;
to the fecreation theory; this extends that belief by

"providing an opportunity tojescape'from‘the tedium of work,
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and to .apply efforts’and'energies in s mannef Which.cempli—
»ments.the demands made for eéistence.”r | |

7. Sublimation Theory: Activity is a directed
outlet for impu1ses.

8. - Competition—Deﬁinétion Theory; -To'challehge
himself to see what his limitations are égainst'others or
himselfrprovides ahother reason Whj manﬂpursues-activity;

9.> Mimicry Theory: Engaging in play and physical
activity “, . .provide a laboratoty for the imitatien of -
realelife experience. Ethnologists suggest’thattevenv
adults can structure play to act out 1ife:situetions."

10;7 Enrichment—of—LifeQTheory: Physical inVeIVe—
'ment tends to "enhance and to provide new dimension'" to
'-life;'v | |

11.. Environmental Theory: The environment of maﬁ
determines his pléy patterns and-physical activityvchoiees
to a great degree and may be as important as the cultural-
~role in the fiﬁsl analysis of why man.choeses'to play the
way he does. ‘ o /

12. Wish—Fulfillment Theory: Engagingxin'the'
physical activity offefs a type of escape for dream ful-
fillment. | | |

In all of the abo?e.eategories,'Harris*emphasizes
that_additional research isvneededvto further support those

claims_threugh the gathering of data and the establishing-
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of models to expand these theories that-interpret'rationale
for man's participation in physical activity.

Theorles of Play (Phy81cal

-Involvement) Reveal Further Ratlonale
for Physical Education

When'discuss1ng'phy81ca1 activity and physical.
education, it is ﬁecessary to present a concept alluded to
in the previous sectienvconcerning the_theories of‘piay{
Harris (1973, p. i7) comments that with directed movement
as the objectvof inquiry,anthropelogists, sociologists,
ethologists besides_educaﬁionaliets, through ebservation
aﬁd fesearch,lhave shown that play is eSseﬁtial to the
development of the individuai; however, historically that
was not so, the protestant-ethic (puritan ethic) emﬁhasized
work as geed and'ﬁecessary, but cohsidefed'play or idleness
as bad and "the wofk of the devil." Since the advent of
the industrial revolution the amount of time devoted to -
work has decreased and leisure has steadily increased.to'
the pdint that_”today's society has.becomeimore leisure
eriented.". Because of the change in emphasis regarding
work,and play, thefe hes been greater ihtefest—in attempt-
ing to comprehend the:motives ef humah involvement in
play. | | |

The follow1ng statements Dby. two physical educators
convey the import of play in movement theorlzatlon

l Jogeptheee£}927,_p 21) Sald that play 1s ”essentlal” to
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the educational process and that play to the child is |
similér to recreation for the aduit,:'Luther Gulick (1960,‘
p.:52) went even further in étating "it is priméry,vcomes
first in interest; fepresents real life, it is what all
the rest is for”.. The bioiogist,,Herbert:H; Jennings,‘in

his book Suggestions of Modern Science Coﬁcerning Education -

(1931, p. 46), expands on these ideas that play constitutes
the‘bést, deSired utilization of the individual's resources.
”The‘young éhild perhaps learns more and,devélops better
through its play than through any other form ofvaCtivity.4
Opportunity for Varied play under healthful conditions is
beyond doﬁbt the chief need of children. - o

. In attempting to:ekplain why man plays,'several re-
searchers have estabiished theories based upon COnceptuél
models. The next few pages will be devoted to a brief
review of the most significant of'these. A zoolbgist's

study, The Naked Ape, by Desmond Morris (1967, pp. 136-139),

- was founded-upop the'theofy that physicalAactivity,iﬁ the

- broadest sense; was an extension of}mén’s'sﬁsfaining and
incréasing eﬁpldiation of his'physical abilities. Refining
that idea to the present area of concern (p. 137):

. . .in all these spheres - in painting, in =
sculpture, drawing, music, singing, dancing,
we can carry on to our heart's content all
through our long lives, complex and spe- .-
cialized forms of exploration and experiment.
.If we set aside the secondary functions
of these activities (the making of money,:
gaining of status, and so forth) then they all.
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emerge biologically either as the extens1on 1nto -
adult life of infantile play- patterns or as the
super-imposition on to adult information- ‘
communication systems of 'play-rules'

These rules can be stated as follows (p. 138):

(1) you shall investigate the unfamiliar until .
it has become familiar; (2) you shall impose
rhythmic repetition on the familiar; (3) you.
~shall vary this repetition in as many ways as
possible; (4) you shall select the most satis-
fying of these variations and develop these at -
the expense of others; (5) you shall combine and
recombine these variations one with another;

and (6) you shall do all this for its own sake

as an end in itself.

‘Evelyn Brownv(1968)vbdsesxher ethelogicalbtheOryvof
prlay largely upon Robert Ardrey's thesis of man's terri-

torial drive delineated first in African Genesis and later

in The Territorial Imperative. Seeing WhatAshe féels is a
”dichotomy” With1n~the phys1ca1 education profess1on between
:the 1vory tower - academician and the.”real life slam—bang |
heart stopping-world of sports‘and athletics”,she questions
fhe cultural similarity of sporting e&ents._ She proposes
a'generic chrenologicel iink in.the science'of ethology;A
the study of animal behav1or——"1 believe that man's ageless
“and unlversal passion for sports is based upon 1nst1ncts"
~which we have inherited from our animal ancestry.” _Phy81ca1
actiVity;>along the lines ef ”piayﬁ consists ef competitien
' fOr.stafus, terfitory apd‘weapenry which arevfoundAto some
extent in all forms of sport. Competitively choosihg aﬁd'

exploring territory, she explains, occurs in team sports
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when defense proteetsfan area,;ehd?effense invadQ%che
Ophonentfs_territory._ Statﬁs;zor the pecking ordet, is
-epitomized‘in.epert fof the-”beet” not only are distin—r
guished'but rewardedrfor their efforts. JThe equipment and
pefaphernalia used in spert parallele the weaponry usedrinj
the: past. | |

' One‘of_the firet inclusive classifications intef—
preting rationale for sport and games, created by Roger
Caillols,'the,French sociologist, was based upon a-deeerip—
tion of behatioral patterns'occurring'in game, using the
following four categories: alea (chanee), agon (competi-
tlon),_mimicry_(imitation), and ilinix (vertigo).

ln a sociopsychelogical approech GeraldlKenyon

(1968) develops A Conceptual Model for Characterizing Phys—-
ical Activity." Extractlng from the Work of Ca11101s he
redhces such movemeht into specific purposes dependlng gponl
' the meaning perceivedahy the individual. The section below
reveals the eix ways this is achieved.

‘1.. Physical aetivity'as a social experience

~ Claims that participation in physical activity
- can meet certain social needs of individuals
~ have long emanated from professional sources.

2. -Physical activity for health and fitness

A sizeable proportlon of contemporary
’Western people, whether active themselves or
- not, believe that physical activity has the

capa01ty to enhance personal health -
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3. Dhysical activity as the pursuit of vertigo

The suggestion that certain physical activi-
“ties can provide a medium for pursuing vertigo -
comes from Caillois and are. . .those physical -
experiences providing at some risk to the .
participant, an element of thrill through the -
. medium of speed, acceleration, sudden change.
of direction, or exposure to dangerous situa-" "
tions with the participant usually remaining
in control.

4. Physical activity as an desthetic experienoe4

The proposition is advanced here that many
people believe that at least some forms of
physical activity are: generally pleasing to
the eye and have a capa01ty for satisfying -
aesthetic tastes.

5. Physical activity as catharsis

" Physical activity is perceived as providing
a release of tension precipitated by frustra—
tlon through some vicarious means.

6. _Physical aotivity as an aestheticrexperience

Since sport emphasizes superiority then those
who aspire to high levels of achievement regard-
less of the sport, recognize the need to delay
gratification and to be able to endure long and’
strenuous perlods of training.

Sociological Rationale for
Physical Activity

Several referents to ‘the sociological implioations
for physioal educationvhave already been preseﬁred as‘ob— o
jectives related to the affectlve domaln and as various . .
vratlonale related to the "play” theories. f In recent years
the field of sport psychology has emerged as a d1s01p11ne

of its own. and closely tied to sport 3001ology
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‘Ranier Martens (1973, pp. 16-17) addfesses the
issue of social psychology of physical activity,oonoernihg
the student's relation with his social‘environment.‘ The
central focus is the Way‘in which fhe individual is ihflu—
'enced by the existence and actlons of ahother or others When
’partlclpatlng in phys1oa1 activity. This artlcle deals prl—
marlly with the methodology of studylng that relatlonshlp by
v1ew1ng numerous problems Even though 1nstructors 1ncor-z'
~ porate soc1al-ob3ect1ves:1nto thelr'prOgrams,'he saysfthere
has heeh ”little tahgibleAevidenCe_fouhd to support achieve-
ment of this obgectlve " Because educatOrs generally agree
that phy31ca1 act1v1ty is influenfial'to-the social life of
man,. the value of.this article is found in its advocacy fofh:
additionaloreSearoh‘in the aree of sport eocioiogy}'

Frequently the sociological aspects andfimplications
‘are imminent,with‘those of the-anthropological, ahd thus
Hart (1972, p. ix) denotes that "it ie imperative when
Studying ahy.social or cultural phenomenon to exémine it‘
within its total culturai context. . . . Sport as a socio-
cultural phenomehon must be studied in its contextual

setting."  McLuhan (1964, pp. 235-238) adopts that perspec-

tive When discussing the following ideas about "Games -- The 1_h

Extensions of Man." Games as popular art are collective
social reactions to the main drive of any culture. Games,

like institutions, are extensions of social facets or man.
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and the'body.politic.‘ Both gamés andntechnologieé are
countef—irritants br ways 6f adjusfing.to the streésrof‘the
speciélized'aetions that occur in any sociaiugroup. AS ex—
ténsions of the popular response to fhe Wofkéday stress,
games'become faithful modélé of a culture, and he further
explains.they incorporate both thé action and fhe reaction
of whole populations in a single dynamic image.  But the
cultural context includes not only the group, but alseo the
individual, énd games can be seen,as an extefior model of.
»éolléctiﬁe innervpurpOSes; Therefore, "all games.are média,
of interpersonal communication, and they could have neither
eﬁistence nér meaning except és‘éxtensions of our immediate
iﬁner lives." Games serve asvthe vehicle through which the

- individual adjusts to society by personally surrendering to
: .group demands,_and also serves as the.outlet or release |
from the demands of society.

Anthropological'Rationale for
Physical Activity

Viewing McLuhan's statement .above, é cértain_”éét”
emérgés of cultural perspective. Members of thers§éiety
normally do not comprehéhd the exact cultural'conditioning,
(or sooialization) and hpw.it influehces development. |
Roéalind Cassidy (1965) discusses this culturél<”set“ in
her article, "The Culturél Definition of Physical Educaf

. tion."
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‘Physical education is culturally determined by
what man thinks of his body, how he thinks of
himself in relation to his body, how he thinks
- his body should be trained, exercised, disci-
plined, developed, educated; in effect how he him-.
self should be trained, exercised, disciplined,
developed, educated.' :
In attempting to redefine physical education, she prOposes
that three current cultural influences upon man should be
incorporated: (1) incfeased leisure as a result of automa-
tion and technology, (2) 'increased world tension relatingv
to'spacevexploration,vutilization of atomic power, and
stress. and chahge in'life—styles, and (3) increased politi- -
cal unrest.

Margaret Mead (1951)'addresses'the cultural concerns
of-phVSieal educatibn‘by'inferring that physical education
is part of the '"normal joy of being human" as seen in the
next quotation (p. 13):-

If each boy and girl has a chance to Iearn'to;de
things well, gaily, skillfully, to c¢limb, or swim
or dance, not because it is a duty, or a discipline,
not in order to 'keep fit' or 'be healthy' but in-
stead as part of the normal joy of being a fully
functioning human being, we can abolish many of the
confusions which exist today, which express them- -
selves in gym being a 'required subject,' anmd-in _
surly childless taxpayers wondering why they should
be taxed for other people s youngsters 'just to
enjoy themselves. -

Her thesis on thebinherent appreciatiens of'movementAr
leads her to s1mp11fy movement in cultural terms by statlng

three.aspects of movement behavior: Flrst aspects that

may be beneficial to ”character”,because they are painful
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to the individual' second, things which ere engoyable to
'the body, thus probably detrimental to ”character”' third,
:movements intrinsically of merit and beneficial to all hu-
man beings as walking and'telking. She feels that the term
ephys1ca1 education 1mp11es the moral Value of exercise.

nTheories of evolution and physical anthropology re—
:1atedlto movement (Barrow 1971, pp. 218—221)'give»fUrther
'anthropological'rationale to physical activity. In:studying“
the culture and origin of man, certain key:biological tran«n
sitions illustrate that the human'otganism_is ”inexorabli”
linked to‘his environment. Anthropologioally, movement Wes
essential in the evoiutionary sense for survival and'develop—
ment of the species. vHe'pfoposes_that manfs.siow evolution
from quedriped to a biped creature has‘beenrtermed ""inade-
' quete adaption,"” for his structure is stiil ohanging to efj7
-fficiently modify to the upright position, and'this'has
direct implications for the physicalveducator.

Cettain.philosophical questions arise within his
discussion of phySioal’anthropology and physical activity
'(Barrow 1971, pp. 219~ 220) |
Does the present emphas1s on 1nte11ectual as op-
posed to physical abilities in meeting the demands
of a modern technological society have implications
for human evolution? 1Is there a possibility in
the future that man can become more specialized
in his physical structure and brain capacity in
order to meet the needs of a future cybernetic

world vastly different from anything imagined
up to now? ' ' :
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Sélfar, in'this presentétion, the terms physical

activity, sport, movement and physical education have been
used for the most part interchangeably. By using ﬁpoetic
" license' in this respéct, the intenf was to avoid‘ﬁord repe-
tition. One diétinption should be méde—-physiCal education
refefs to movement,‘phyéical activity-and sport in the edué-
cational realm of the school. With that clarification, the

metaphysical study by Paul Weiss (1969), Sport: A Philo-

sophic Inquiry, which -pertains to the realm of ofganized'

competitive movement, again reiterates why man'partakes in’
physical activity. |

"-Weiss'(1969, p. 143) defines sport as 5& tradition-
. ai set'of rﬁles tOjbe»exemplified by men who try to be -
excéllent in and_fhrough their bodies," his usage of the
word means the most specialized games and éontesté._ In
that connotation it would not be transférable ﬁo:physicé15 
edﬁcation itselffbutvrather to the.inferscho}astic prOgrém
of competition. Even though that distinction has been made,
‘bésidés the académic merit of a_renowned,philosopher direptf
- ly addressing the ccncerné of éthlefés and athlétics, mani;
of his comments may be incorpofated conceptualiy and prac-—
tically.into phySical education.  An understanding of the.f
philosophic rationale Qf human involvement in sport mdy'bev
. used as a motivating-factor for students. He specifies

_(1969;'p.l248) that mastery of the body is Oné of a variety
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of ways that man may show his excellence and this in turn

gives challenge, enjoyment and exactment.

The Leisure ”Threat”:' The:Rationale
0of Educating for Wise Use of Free Time

Further meaning for physical education found ih'

"transmlttlng skllls and values for lelsure time act1v1tles

also poses a problem——”the leisure threat" or the unw1se use h

of such_free time. Placing the concept in'a historical per-

- spective, the evolution and impact of this idea can be best .

vundersﬁood.
Historically, man has always prized and ionged for

leisure (Brightbell and Meyers 1952, 'p. 29) and as seen in

Plato's Republic, Sir Thomas More's Utopia, George B. Shaw's.

Back:to Methﬁselah and H. G.iWells A Modern Utopia, the

»happy and contented are pictured as having many hoursvfreé»

from work anducompuISory activities. Brightbell and Meyers

say n0W<that'mah has this‘desired leiéure, though not
abundantly as in those books, he is not sure that he Wants

it--at least not in such quantity. Additionally, in the

,present situation, many pebpie-do not know what to do with-

lthelr free tlme now- they have obtained it.

. Brightbell and Meyers (1952 p. 30) indicate that.
basically, there are.two outcomes of the use of 1elsgre.'
In the Goldén Age of_Greeée, jreedom from7want_and 1ibefty

_df_timebwerebused to. produce a great culture of art,
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literature and philosophy that became a heritage'for Suc—
ceeding generationé. Numerous writers in America presently
illustrate a second outcome,'a menace confrénting‘American
sociéty, headed in’the oppdsité direction,.paraileling the
decline of Rome. - | 7

At first, Bertrand Russell's (1929, p. 11) statement
”I'think that there is far too much work done in the WOrid
that immensevharm is caused by the belief that work is
virtuous and‘that.whét needs to be breached in modern indus—
trial Qountries is qﬁite different from what always has been
preached," appears quiéZiCal When‘eXpresséd by sﬁch a pro-
digious philosopher.- Léisure was. essential to the blossom—_ '
ing and evolution of'civilization; for WithOutiit man Wéuld> 
not have progressed beyohd barbarism. When man does not
have leisure, he is restricted from much of the best_ of
life. Russell suggests-that education should help man deter-
minevthe>intelligent use of,léisure.- Becauée the arts,
sciences and philoSophies grew directly‘ffDm the use of;
free'time, it follows that the Wisé‘use of leisure is
,essential‘tO‘fhe contihued progress bf'civilizatibn, and
that education should prbvide~gﬁidelinés'f0r proper-uset

Jay B. Nash (n.d., pp.4-5), a physical educator who
.has-wriﬁtén éxténéively on recreatioﬁ_and leisure illus-
trates that th,onlerise usé 6f_free time is essential,

but that the individual needs a combination of both work
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:andileisure. "Leisure alone is not'enough.to\satisfy;
neither is work unless it has‘significence. Recreation and
work together make'for.fullnesS. | To people who do not
o Work; leisure is meaningless." |

Like Russell,,Nesh feit-that society‘had progressed,
through the creative arts of men—--that creetivity comprised
the.epitome of'propitious use-ofhfree time-—-and that the
Roman‘Empire fell because of its supposed unWise use of
leisure. Brightbell and Meyers (1952, p, 23) state that-
"the higher one's standard of 11v1ng becomes in terms of
materlal goods at h1s dlsposal and the more science and

technologlcal progress are advanced, usually the more lei-

- sure of free time the individual and nation possesses." .
Thus, leisure may be a social problem of the future unless
we learn hoW to ihtelligently and satisfyingly use it.
Another philosopher and anthropologist, Albert'
Schweitzer (1960; p. 44) vieWs-a positive cOrrelation beer
tween oreative attainments and 1eisure 'Stating'that man's
_ creatlve and artistic powers have atrophled because they
are not pursuits of lelsure time, man's splrltuallty
similarly,depends.upon the opportunittho release his creae
tive urges. Man must have free-time endeavors 1nto which
he can ""put his Whole power of thought and h1s Whole per—‘
sonality.'. Recreatlon the Wholesome use of lelsure oan

be thought of in terms of satlsfylng a human need It-
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beéomes an outlet for inner urges and driVes. Schweitzer |
feels that’ how. men and women will use free time becomes-an
important questlon - "More and morerln the‘future, c1v1llzefi
tion will be known by the.quallty of recreation they choose
for their leisure-time activities.” He says ihat it is not
known'whlch way leisure is going to take'us——whether to new
heights'of happiness and attainment or to the "road that

spells ruin for ourselves and our civilization."

Sumﬁary.

The rationale for phys1cal education found in the
literature emanates from Wlthln and out81de the discipline.
Traditionally; physical.educators-generally agree upon four
major divisions of objectives: 'neuromusculsr_skill develop~
ment, organic or physical fitness development, lnterpretive
or.cognitive development, and impulsive or affective develé
opment.r It has been shown from a variety of wrifers that -
physical acfivity is most important for the growth andvde—
'velopment'of the indiVidual ' |
| The parameters have been established in this chap—
te? as goals aims and obJectlves dellneatlng the scope of
1ntent regardlng organlzed phys1cal activity within the
school The next procedure regarding the investigation of

.phys1ca1 educatlon is to determlne the extent to Wthh

those goals, aims and-obgectlves have been met.



CHAPTER 2

THE INABILITY OF PHYSTCAL EDUCATION
TO MEET THE CHALLENGE

Introduction -

The literature of»phyéical/educationjabounds with
statements and examples illustrating ehortcomings Within the
profession demenstrating-that the goals_and bbjeetives de;
lineated in the preeeding.chaﬁter have not'been actualized.
References to these_failﬁres are divided ihto two classifi-
cations; first, specific_examples demonstrate that physical
educaﬁion is not meeting its aims. "Specific statements in
the beginning of this section indicating thaf_inability are
" limited due to theiadditional‘proof presented in the second
’Classificatioh, how-otﬁers.attempt to rectif&-phySical edu-
cation's'failure‘to—fulfill its goals..

. The major pesifiop of this chapter’cencerns that
secOnd‘elaSSification'Which shows the neglect to modify aims
-,éS‘demahded by changing.times, has caﬁsed maﬁy Writers to
offer their selutions in attempting to restore respecta- .
bility to physical education. For each of those selutions;e
thefe»eﬁists the-underlyiﬁg assﬂmptionfthatvthe diSCiplineu
ﬁes not:been able toimeet its goals, or else writers would
hot'attempt to offer ansSwers fofthat problem. Because
_educetors saw a.variefy of reasons for fhe faiiure, there
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afe as many different answers as tﬁere'are people addfessing
the tdpic. :éeveral bréad ciassificétiohs of solutions' do
emerge including approaches emphaéizing the need for synthe-
sis and integration with othér subjects;fméthods focusing
upon the individual student and his needs; thé need for
teaching attitudes and Qalues; a Variety of specific'ways;
and other approaches attempting philosophic answers.

One must remember that this infqrmatiOnris a Compos-"
ite extraét from the wrifings of the field. ideally, exam—
ples of physical edu¢ation‘s'inabilityrto,meet its challenge
should be offered for each category hefe, in parallel form
to the categories cohcerning_rationale of physical education
1in'Chapter 1. That, however, cahnbt'be accomplished because
the 1iteréry matefial presented in thisAchapter was neither
structured nor was convgyed in a.similér manner; |

The Ways in Which Physical Education
Is Not Achieving Its Objective.

Because physical-educatiOn‘s role has been questidnéd A
(Triplett_1970, p. 30) és part of thé ”so~ba11ed ’friii‘,'
subjects" .in the educational program,‘nof only have<educatdrs
scrutinized its merit, but~$cientists,Iprofessionalshand the:'
?ublic have criticized its'funCtion. .MacKenzie kiQGé;:pﬁ'S)A-:
proposes that there is'é definité need by its_practitiéners.-
to question ail phasQS'of;the cufriculum to Qéﬁﬁinue-its de-

velopment in.meeting its goals, and by thosefbutside physical
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education to reveal'insights that are overlooked by thé prac-.
titioner. ”Rathef than react defensively}or jﬁdge external.
criticskuhknbwledgeable,;péople in physicél education should‘:
use Such criticism és a stimulus to self—awarehess and |
change." It will bevshowh,thaf the reason why this disci-

. pliﬁé has been queétioned and criticiiedris that physical.édu—
cation has failed to satisfy its goals, aims and'objectives;;

VOne of the most détailed descriptions (MacKenzie |
1969, p. 2) concerning the present shoftcomings of the pro-
fession lists Six'méjor areas that demand curriculum change{ 
These modifications ouflined by MacKenZie advocate firSt,>a
change in curricuiumxcontent due to "exponentially increas-
ing knowledge." By discarding the "meaningless repétition
and trivia," a usefui curriculum would be initially evolved
(physical educatidh is one of fhe disciplines that has not
. already. been subjected_to this fype of_investigation). Such
a curriculum would bé intensifiea by the advances in knowl-
'edge.from disciplines that relate to thsical education--
psychology; sociology, and anthropology, thus giving iti
morehscienfific substance‘so that it is more consistent.with
fhe'goals of educationT His own'words best delineéte (1969,
p. 2) the second reason for inguiry.
| Another need to refeXaminé pﬁysicalAeducafion stems

from the inertia of tradition. Acceptance of all .
the traditional patterns of education makes prac-.

titioners in any field unresponsive to needed
changes and perpetuates concepts.and practices
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Jthat are no longer useful. ,,.by‘adding intellec- |
tual ingredients to physical education and by
advancing the learning schedule, tradition will
‘be broken and more meaningful experlence will be
provided.

MaeKenzie's (1969, pp. 3-4) third cause for inqniry,
what may be considered as-unwhoiesome~conditions'of oompeti—
'tdve athletics at the'high school'and college levels is
"antithetical” to the development of personallintegrity and
the advancement of educational purposes. | If education is to
be advanced in his terms then there is an'lmmedlate nece331ty
for physical education proposals to be formulated in such a
‘7 way that they be operationally stated. So that significant
currioulum-may evolve, these propoSals should entail exact
objectives defined behaviorally and rationally verified.

| MacKenzie says (1969, pp. 5-6) the fifth reason for
assessing physical.education isdits-condition of "disintegra~—
“tion'" marked by its divieion frOmvother educational realms
and its own fragmentation; At present, the main purpose of
study in this area has no bearingvupon the cultivation of
rational,thinking——what meny people feei should be e main
objective of eduoetion. The sixth and laSt-cauee for re-
evaluation'of physical educetion is its lack of a oohesive
body of subJeot matter There exists large amounts of valu-

able 1nformat10n however, it muet be selected and edited

~in order to be appropriate for various age levels.
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exampleSgillustfate that physical education has -not ful-
filled its designated objectivésL ' |

Some phySical educators (Annarino.1970;'Metheney
-1961) éttribute changing conditions Wifhin our‘soéiety and
the inability of physical.educatién to be similarly viable,
as partial rationale foriits:inability:to meet\itsrgoals._
The climate of new trends and forces in American éducation
today caﬁses one physical educator (Annarino 1970, p. 24)
to recommend a philosophic analyzation of the problem.
| . .The perennial state of fermentation and

flux existing in physical education is not only

obliterating the directional goals of our discip-

line but is having a deleterious effect upon the

- effectiveness and morale of the physical education

teacher. The time has come for us to review the

basics and fundamentals of.our discipline.
Paul Vérnes feels (1970, p. 26)“the‘méin shortcoming of the
profession is the unwarranted emphaéis upon the socializa-
‘tion objective. In attémpting to re-evaluate the program;.
effortS'should be directed ﬁtowérd these goals'which our
program.best accomplish" of'thSical fitnésé and skill de—_
velopment.

Another realm within the»afféctive objective, the
'teaching‘of attitudes and Values has féiled (Resick 1955,
p; 3) to attain its aim. Because of moral decay in students,
ph&sical education needs to re-examine its program;‘ If it
is the ébligation of-the school to impfove society, then

physical education must help in.this endeavorﬂ M. C. Resick
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cites the issues of moral and spiritual concern as stated
by the Educational ‘Policies Commission of N.E.A,»in 1951,
and relates howlthis specificrarea of education can contrib-
ute to the teaching of those values.

Change and its effect is also seen as problematic by
Metheney5(1961, p. 3). Educators have réalized the transi-
~tion that is occurring and discuséions havé'focused upon -how
to deal with it.. Her implication here is the failure of
physical education to progress with the times. This relates.
(Metheney 1959, p. 83) in part to an increase and divergence
of'objectiVeS-so that confusion exists today concerning thé
intent of physical education.

The demands of the time and the faiiure of physical
education to likewise adjust to them causes a graduate stu-
dent to respond (Schmidt 1970, p. 2):

As I see it, physical education could be a fantas-
tically exciting, worthwhile educational experience,
instead of what it is - for the most part, a dull
‘meaningless collection of sports, skills. . . . It
seems that no matter what one expects out of physi-
cal education, the approach is always the same--
basic learning of sports skills. . . . "This fail-
ure to re-evaluate the approach to physical

education in terms of the needs of the time is my
main criticism of the field, '



.39 )

" The Literary Search to See How
Others Have Faced the Problem

The Need for Synthesis and
Integratlon with Other Subgects

After studylng the attempts of others 1n the fleld
Oberteuffer and Ulrich (1970, p. 32) advocate a pluralistic
apbroaéh to meet.objectives rather than any one designated
system of instruction. They prefer a pragmatic approach
by constructlng obJectlves based upon the overall needs of
the students not just their ''physical'" needs, but their-
total educatioﬁal requirements. .Thus the scope of physical
educators must extend beyond their own suﬁject area. Another
“physicalfeducator (Wilson 1954, p; 55) likewise concludes
that the profession must urge ether areas in education to
relate fheir ""learnings'" to the total educational sphefe.
"Cooperative instruction must replace compartmentalized
teaching if general educatlon is to be meaningful to the
individual."

SeVerellexamples of this type of incbrﬁoration ex—
plained by Arneld (1968, pp. 71-73) illustrates the'type of
cross—ferfilization with subject matter of other disci-
'plines: physical fitness and the biomechanics of muscles,
llfeSQVing'and the circulatory and. the respiratory syStems,
'cifcuit training and graphing in méthematics, discussibn
Aof the Otympics and the Greek'civilizatioﬁ. -Failure by the

physical educator to use such associationelat teachable
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moments means he missed the opportUnity to associate the ab-
stract to the personal. Experiences in the classroom can be
. significantly enhanced by linking_them‘to experiénces in'
which the student is directly involved. He says regarding
this--

It would be wrong to think of physical education
only in terms of physical activity. . . . Physical
education has often been long on activity and too
short on understanding. Integration. in education
is important and at times it may be more profitable

in the’physical‘education period to clarify the
mind than to exercise the body. o

Thé Need for Greatér Eméhasis.upon

the Teaching of Attitudes and Values

| As well as integrating with othef subjéct§; fﬁé L
'teaching Qf attitudes-énd.values constitute another reéim
-of the feacher's function through_ﬁhich,fhe profession may
meet its challenge. Bookwalter énd Vanderzwaggl(1969, P.
158) mention that-”propér attitudesvaré one of the greatést
needs of society today.” They ére-the fdundafion of future
actions. ﬁTheir directiOn,]intenSity, saiience,.speéificify‘
and desirability depend largely on schooling, and this is
lﬁhe_specialbfunction_Of the teacher‘in the final analysis.”'

1The Educational POlicieSVCommission (1951, p. 68)

states: ". . .because of fhe close personal»relationéhip beé
: tween"pupii and teacher, the'teachervof sports is usuallyvone’
of the most~inf1uentiai members of the sdhoolrcommunity in

the shaping of moral and spiritual values." Several authors;:'
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'Kozman, Cassidy and Jackson (1967, p. 43) cited the Commis-

sion and emphasized the heqessity.of'teaéhing theSé'valueS'r
which include: | |

nl.v Human Personality:‘ Tﬁé key moral and spiritﬁai
valuérin.American life iérthe ultimate impdrtance,of the:
human personality. |

2. Moral Responsibility: Becéusé of the supremacy
of the individuél personality, each person should_feél re—:
isponéiblé for the consequences of his actions.

3. Institutions as the Servants of Man: Since the.
individual is-supremé, institutions are the servants of
humanity. |

4. Common Consent : Mutual COnsent is better thén_
one possible option--violence.

5. Devotion to Truth: The mind should be freed
by access ‘to fécts and ideaé, |

6. Respect'for Excellenée: Superiority in mind,

- character, and éreative talents shpuld be encouraged.-

 7.T MbrallEquality:,_Ail people should be evaluated

by identical moral standards.
| 8. The Pursuit of Happiness: Fach individual
shodld have'the best possible opportunify of happiness as

long as it does not interfere with others.
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9. Spiritual Enrichment: Each person should be
presented with the emotional and spiritual opportunities
which transcend the monetary aspects of life.

M. C. Resick'(1955) also relies heavily upon the
pr1nc1p1es outlined in the "Educational POllCleS Comm1ss1on~
Report on Moral and Splrltual Values” to rectlfy physical
education's problems. Because the school is "entrusted with
the improvement of our society,'" he investigates the factors
that have contributed to the "moral crisis." After review%
ing the CommissionFSfreport, Resick refers to several other
writers to emphas1ze the necessity of viewing such values in
a phys1ca1 educatlon context.

In one sense, values do not require teaching to
instill moral equality (Nash 1949, p. 216).

Nowhere in the whole realm of educational ac-

- tivities are there so many opportunities put into
practice of this aristocracy of virtue as in the
sports and games in physical education and recrea-
tion activities. Here, beginning with the games
of childhood and ranging up through our athletic’
sports, there is an opportunity to classify indi-

viduals based upon worth. If an individual can
contribute, the group will have him.

In orderito understand how the teaching of values
may help physical education to'satisfy ah arealof the
affectlve obJectlve it is necessary to view the rationale -
for-lt.‘ To Robert Hawley (1973 P 2), the teaching of
attitudes and  values 1nc1ud1ng truth, love, cooperation;'

trust and'dignity is essential to the survival of the
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species. ‘If'mankind is to endure in the years to‘come, then
the ”mésSive competitive-value structufe”ﬁthat is charac-
teristic of much of the erld must be diééolvédrand feplaced.r
Equally essential to the survival of the-spéciéé, he citesgr
is the realization'that the-eafth's fesources are limited
and that'ié in direct éonflict with fhis competitive value
structure in_ﬁhich individuals compete against one another
for these limited.resources.‘ | | |

Furthér (Hawley 1973, pp. 6—8); to safisfy the above7 
.needs for restructuring the value'system is the,main duty of
the school by producing people who are nof boréd and ‘who
pbssess a pdsitive self-image. VThe "primary aim'" of the
system is to create ”soéially self—actdalizing people'
"through fhe teaching of values. Thus, tﬁe obligatioﬁ of theA
school and physical edugation, would bé‘to produce conditions
» where,sfudents can meet their baSic needé; matdring thardé;:
self4actualizationi.-

Becauée there is a strong connection between ﬁalues
and the tedching of SKills, illustrated by Rdcker, Arnspigér
and Bfoadbeck (1969, pp. 476) with the assumption that
”skill is itself a value," they_deVeloped a methodology‘for
the'iﬁStruction of.values;;‘Historicélly, education served
to instill in.students thé:basics—freading, writing{ memo-—
rizing——and there.was little‘concéfﬁ for‘humaﬁ»valuesrin the

process of instruction. waeVer, "value thinking is itself
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a.skill" and one that "both conditions and affects all other
: skills.ﬁ One acquires a skill because it ‘is a. means (a base
value) to an endi(a scope~value).4 Skill is seen to haVé
significance beyond itself. ‘They profess "seldom will a
skill be acquired if it is not seen to have some relevance
for the future.'" Therefore, value thinking would enable one
to see sighificanée through the scope value and eventually
enable one to see interrelationships of other skills. As
such, the worth of such cognition by becoming an important
aspect of all skill learning causes_prominence'for value
thinking. The authors conclude (p. 4) that

as this happens, the interest in sklll
for sklll s sake will be supplanted by the en-
lightenment skill of value thinking which allows
no.skill be divorced from all of the value con-
- ditions and consequences to which, in reality,
it is related. To put it more strongly, one:
cannot bring a concern with both skill and
enlightenment closer together.without raising
allrsignificant guestions of value
They. derlved elght categorles of valulng from the Work of
Harold D. Laswell, political scientist and psychologlst
.as the areas on which to base value thlnklng. These
‘include: . affection, respect, skill, enlightenment, poWer,
well-being, rectitude, wealth (goods and services). Thus,
the advocacy for the physical education teacher is to focus
instruction upon how to form  (structure) values, not what to.

value.
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The Need for Greater Concérn

for the Individual Student

and His Needs

In Viewing'the literature to see how others have

faced the inabilify of phyéical education torfulfill its
objectives, many éall forfgreafer.emphasis 6n the individual
child to solve the problem,' Oberteuffer and Ulrich (1970,

P- 33) propose that the "true educator knows that a meaning-~
ful physical education program teaches the individual to move
in patterﬁs which take into accouht his nature, neéds'and
desires and encourage discovéry of self within the universe .
as he learns." Arnold (1968, p. 122) expands the thought by
adding that the efficient teacher should be éware‘of,child
psychology»in order to 'successfully promote 1earning,?

| A basic concept of man substantiateé all theories of
educational philbsophy and educational«psychology, andrmust
be délineated when discussing the stﬁdent énd his needs.
Rudolph Dreikurs (1968, pp. iv, x) bases his theory of human
:nature ﬁpon a philosophy of;democracy, and eQuality of indié
viduals, a-”socio—teleologicalﬁ VieW; He enviéions man as a
social entity whose behavior was purposeful and oriented té—»
ward goals, with a. "unique and indivisibleV charactér, 'We
[as-psychOlogistsj are teie;analyticaLly—oriented, conqerned_
with the goals of the child's behavior.and the ﬁeans of éhang—
ing them when necessary" (p. iv). Understanding thé'néture

of the child includes concern.for‘the heeds of‘the individual,



46
reléted to '"the factors which influence their dévelopmént,'
and an objective method for recognizing the child's present
goals and motivations." In addition, various methodologies‘
assiét the instructor in trahsﬁitting subject matter. If
she has to ovefbome the‘studént's inhibition to acquire
knowledge she must nof oﬁly understand motivation, but its
makimum utilization as Weil.

Wlthout venturlng 1nto detalled 1nvest1gat10n of the
many factors of chlld psychology, it is suff1c1ent to thls
study to reiterate that insight and eventual employment.of
such psychological implications may constitute reestablish-
ing relevance to the pfofession.*>Both Williams {1964) and
Arnold (1968), however, eXplain a provocative suggestion
iﬁcorporatingwstudent emotions and physical acfivity. Some
" of the questions Williams (1964, p. 42) faces include:

wa can we use self—expressioﬁ in: physical edu-

cation to secure worthwhile educational results?

. How can the emotions be given opportunity

for expression and help in the development of the

‘conscientious individualist? ... . How can we

secure the beneflts of self- express1on and avoid

the disadvantages?
.Traditionally, sensual stimulation and enjpyment froﬁ emo-
.fional\experiences have been negativelyﬁcorrélated with the
phyéical,regardless of;outcome. Théir derogatory impres-
sion.did.not give a positive attitude to learnings of thét

natufé. If the "end" becomes the desired value determining
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va11d1ty and worth . of the experlence then emotlonal in-
Volvement and sense participation which is the ”end” should
not be censured. Williams further states, a value labeled
"good or ''bad" is determined net in isolation of itself, but
in what results or grows from. it (p. 142)--"The emotions and
sense activity in games, art, song, dance, drama and nature
may add fresh and significant meaning to life, deepen and
mellow the personality, widen the sympathies and under-
standings.'

Arnold (1968, p,'78) relates that basic idea and its h

implications for physical education:

The teacher's job is more than that of an inte-
grator and socializer. He is also an educator
and this means that he should not only prov1de
opportunities for the acceptable release of
emotional tension but try to awaken an appreci-
ation for an interest in beautiful things and
aesthetic experiences. Only by doing so can the

teacher help fully in maklng educatlon a personal
- and enllvenlng ‘process. .

A Variety of Different Approaches
- by Individual Authors--How They

. Faced the Problem

Up to this point, several broad categories have
been presented illustrating ways in which'phySical educa-

tion can best fulfill its objectives: 'the need for



integration with other subjects, the role of teacherxand‘
methodology, the teaching of attitudes and values, and a
. focus on the individual child as repfesentative of various
approaches in attempting to remedy the problems of the pro--
fession. The next few péges will view speoific approaches
 for solving the problém. | |

Eleanor Metheney (1961, pp. 5-7) advocates that
teachers should not only be aware of the partioular'signifi—"
cance of movement in physicallactivityias indicated in her
article "Unique Meaning Inherent in Human Movement,'" but
that it should be incorporated into the program. Directing
"»educétion to the intellect and emotions would give content

“meaning in the following ways:.
If eduoation is to minister to the needs

of human beings in this ego-destroying age of
space, it must become meaning-centered, because
only as man finds his own ‘human endeavors meaning-
ful to himself can he preserve his own sense of -
human identify. New criteria must be established
for determining which of the experiences offered

in the name of education are the most meaningful
and'which are merely traditional.

Our prlmary Jjob as phy51ca1 educators is
to provide opportunltles for children to move- in .
many ways for many reasons so that they -may find-
some of the many satisfactions and meanings  that
we have found in our own sensory experlences of
human movement.

"Most of our values of physical’eduoation'
have rested on the belief that movement experiences
that makée up the subject matter of physical educa-
tion were unlquely meaningful in their own right. .
Why is it desirable for a child to stand on his
head? I believe that it is good for a child to
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aftempt a headstand in order to find out what it
means to stand on his head.

I believe that only as we are able to

identify the meanings and values that we, our-

selves, so highly prise in our movement experi-

ences can we hope to find a permanent place for

physical education. -In the meaning-centered .cur-

riculum that will meet man's needs for discovering

his own identity as ' a human being in an 1mpersona1

"universe of space. :

Joseph Oxendine‘(1966,—pp. 23-24) analyzes several

reasons for the decfease in concern of '"social efficiency"
" as a major objective of'physical education. The unwarranted
emphasis,upen the physical fitness outcome may be one rea-
son. Another may be that instructors do not feel that the
'~ social objective is valuable. Prbving‘thatvit'ie and. should
- be, Oxendine illustrates several points. (1) Character and »
social aspects of -personality as revealed by behavioral
‘scientists are "learned, not inherited." (2) .The school,
as an institution for youth, has strong bearing en their
development and should assume a partial duty for social ma-
tufity of the student. (3) . Physical education related to
ofher areas within the school can effeect change in social
efficiency including.attitudinal‘and behavioral alteratidns-
- in a unique manner. The high degree of emotional implica-
tion in. phy81cal act1v1ty is largely respon81b1e for this
potential development. (4) If‘the.student views the corre-

lation or precepts from such skill and aftitude-to other'di—

mensions. of his life, a large degree of transfer will occur.
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The develobment of a totally new curriculum and
even a different name, is proposed = by Marlin MacKen21e
(1969, pp. 8-9). The inability of the name'”physical edueaé
'tien” to imply‘the.totality of varieus objectives besides
the physical is_explained in the following passage:

. Any attempt to evaluate physical education encoun-

" ters a major difficulty of the term physical educa-
tion, which is both limiting and confusing. It is
limiting because it implies that physical activities _
can be taught in a vacuum without giving consideration
to thought and feeling. The concept of the totality
and integrated nature of the humanbeing negates the
notion that education is a fractionated process of
mental education on the one hand and physical educa-
tion on the other. Education is concerned with the
whole being and consists of learning modes that are
based upon the interrelated cognitive, .affective, and
motolr behaviors of man. = There just cannot be a pro-
cess called physical education! The term is also
confusing because it sometimes means a curriculum
and at other times a body of knowledge

As a result,.he proposes a new name'out of which a new cur-
riculum Was7develQped—eKinesiology——from Greek, meaning the
sfudy of movement. In an attempt to be totaily aecurate,
- the name'anthropo—kineSi—olegy would distinguish it, as
human'movement versuS-that-ef other living_ﬁhings. Thus,
the study of man's movement'as.expressed‘bf MacKenzie'(1969,
p. 15) in his ”thesis” included not only 1ocomofion, but
alse the cognitive aspectsiabout movement, such a study’
should be part of a total edueation.

.ﬁis'novel approach dividedrman's movement into
seﬁen main divisions for teéching and'study purposes

(MacKenzie 1969, p. 17). Such classification enables’ one



51

tovsee the_asﬁects and_implications wifﬁin his pefspectiveu
.They inclﬁae; movement'forms{ mechanical principles of
movement, structure and function of the moving human organ-
ism, movement and the person, learning how to move,'m0ve-.
ment and health, and movement and meaning.

In attempting onée again to enéble the discipline fo.
meet its chalienge, MaéKenzie (1969, p. 42) expressés the |
dimensions of kinesiology in behavioral terms as indices'fbr‘
aétion.» | . o

1. To become fairly adequate in fundamental mo§e~
ments and basic spoft skills. |

v2. Té acquire understaﬁdiﬁg of the essential facts,
principies, 1aW§ and concepts congerniﬁg mbvement.

3. To khow limits and thé results of motion.

4. To develop adequéte skill in at leést'one sport.
5. To understand the function of dance aﬁd sport
in a cultural sense and:their signifiéance in one's life.
6. .Td know the parémeters of kinesics and the
méthods for inquiryrinto-that area.
| 7. To become cognizant of the self and the manifes-
tation of personality in physicél activity.

.Su' To feel joy and cohtentment from activity.

9. .To.identify art ahdvértistry invhuman-motion;

'While-MacKenziQ‘s pro?osal is detailed and lengthy

:_eﬁgpgh to encompass one large volume, and for thiS»brief'
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summary,vseveral additionél points must be viewed. He feels
thatfrefinements are'necessary invhis ﬁrogrém‘before deter—
mining ite true Value (1969, p. 142): (1) enlarging the
"body of knowledge' in thezdiscipline, (2) developing a course
outline fof each grade, (3) scheduling classes in new ways.

A generalrre—examiﬁation of the field is advocated
by Ruth Abernathy (1961, p. 19) by stﬁdy;ng.objectiVes of
education_end,training of instructors. She mentions four
realme that need to be reviewed. First, the main-fOCus of
each of the.areasvof healtﬁ education, physical education
end recreation must be re—investigafed ahd partially'
reetated.' The fundamental purposes need to be re—examined
- and clarified. Second; teacher training‘muet address
breadth, depth, aﬁd speeialiZationAin both the traditional
practice and theory. Third, study directed toward answer—
ing questiens concerning teaching methods and the organiza—
tion of learning experiences aiso must be a major eensidera—
tion. rFourth; program development must bejviewed too in a'
'new‘scope. o

Specific physical education-goals for:each.grade
level ere outlined by Paul Vdrnes (197O,Ip. 26). At .the
elementaryllevel, a type of remediation progfam should
alleviate inadequacies in'growth and'fitness by a schedule'A
of rigoroue activity. . The main objective Would berfo help -

the student enhance his range of movements through
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fundamental movement patterns. In junior high growth in
fitness, physical and neuromuscular skill are expanded along
o with "extensive exploratory learning”. He mentions, addi-
tionally, by the time the student reaches senior high, he
should have'already been exposed to an assortment of activ-
ities, S0 developing ability should be the end product.

"If we do not deveiop competence in our students by the time
they graduate from high school,,then what can we claim as
our objectives?"
By emphasizing that sport should be the main focus

of physiealvactivity and not movement (Murphy 1970, pp. 27-
44), another unique approach to the problem is presented.
There are two reasons why sport should be the focal point of
physical education programs—-first, sport supplies possible
sources of meaning for the individual which are unique and
important and permit true realization of~se1f; and second,
sport is a lasting and significant social'phenomenon of man.
Viewing the inability of physical educatien to meet bbjec—
tives of individual needs Murphy expresses (p 44) that:

As long as physical educatlon is viewed functlon—

ally in serving individual developmental needs,

it is not likely to establish a discrete body of

knowledge or justify an academically viable-

position. . . . Is it not time to focus our

teaching on the content and accept its great

- potential contribution to human life instead of
focusing on desperate individual needs and using

our field in haphazard and largely unsuccessful
’attempts to meet these needs?
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Charles Schmidt (1970, pp. 29,44) contrasts the
1deology Just presented by expandlng currlculum toplcs to
include’ ”condltlonlng,_groomlng,-sex 1nformat10n, aesthetlcs,'
movement, recreational act1v1t1es 'firsf—aid,-sports'knowlé
edge, and selffd1801p11ne”, not Jjust sports for complete
1earping.from phyeical activity necessitatee-self—awareness
- within the individual. The physioal education instructor ae
~transmitter has ‘two duties: to demonstraterthe bhysically,
desirable type of individual oﬁe should be, and to develop
- a sensitivity to the needs of others;
The questlon of degree concernlng physical fltness
' and conditioning and their importance in the d1s01p11ne hasu
been dlscussed‘by ‘many educators. Triplett (1970, pp. 30,
'44) would like to see greater emphasis restored to this
~objective because national'and presidential importence haS 
been bestowed upon fitness--it has been discussed at every
White.House conference on education. Tripleft's use of the
~term goes beyend the traditional usage by himplying the men-
" tal, emotional, sOcial and spifitualras Welllae'the physical
well-being of the individual" (although he did not delineate
such usage of the W0rd)._ His proof of the need and.justifi;
cation»of increased fithess in physicel-terms as "basic to
natiohal welfare" advocates'ihcreasing the fitneSS»of all

- Americans.
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The Need for Philosophiéal
Solutions to the Inability
of Physical Education to Fulfill
Its ObJectlves
| Another category of attempts to rectlfy physical
education is found in a philosophical approach. Certainly
‘all those discussed fhus far have eVolved-from a basié
ideology, however these that followractuaily seek answers
through philosophic inquiry. - Harold Vanderzwagg (1963,
pp. 147-148) cites the tenets of eSSéhtialiém because it
was built upon the ”tfied and true of eduéational experi-
ence . . .'and’might be further pharaéterized as the coﬁ—-
temporary reaction movement." He listed three aspects of
educgtioﬁ to be restored. First, educators should chodsé a
-éommon curriculum of,knowledge skills, and attitudes which
must be communicated fo those who would be called educated.
Second, the role of instructor and pﬁpilrshould be -
redefined, for the pupil is the absorber, and'thé instructor
is'the transmitter. Third, the nature of the school's
function should not>be an agent for change, but it should be
the transmittér of the ideas and values of the society.
More specifically, he states; for physical education,’
besides incorpQrating the fecommendatioﬁS'above?_sk111 and‘
fitneés:objectives shéuld bé stressed>throﬁgh méthods of
'driilmand>training.
“'Expériméntalism with its focus on the individuall

placihg merit upon the method of_experience-in the leafning
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‘situation, assumes a creetive roie Within,the school-
(Zeigler 1964; PP-. 15Qei53); With a certain uegree’of:free;i
idom, the student is guided to_and through‘motiuation with a
keen awareness of his surroundiugs, 'In this sense, educa-'
tion ”cau be nothing less-than theAchanges made:in human
beings by their ekperienceft The sociairoutoomes are:bar—
ticularly important. Translated into implications for
physicel activity, the emphasis should be upon‘tgtgl fituess
(more than just physicalj as expressed by Paul Varnes--and
_the use of many different movement:patterns that would |
encourage ”social intelligence”.

| Because few educators have concentrated upon an

ex1stent1allst perspective its "theory and practlce may only
- be: implied" (Slusher 1963, pp. 154—156). ExiStentialism
‘bases its tenents on the 1nd1v1dua1 who has- tradltlonally
emerged from oppressive politiecal systems In professional -
terms " . . . educatlon must lead man through every

'experience that constitutes his life. The teacher must

enter into relation or communioh with his students . . .- a
"free personality . . . to educate someone else. Students
should enjoy a free play of ideas and behavior." Slusher

states that curriculum is not»dictated'byvexistentialist,
philoSoﬁhy for»”truth is infinite". The Student grows as
personal freedom and ideas are incorporated. 'Not so he

" might better fit into society, and become better adjusted,



57
but rathef through the exercise of his freedom and Voluntery
-submiesion he will become what he fundamentally»is” for.

"if there is anything that is absolute to'the existentialist,
it is that the indiVidual,*and‘not knowledge is important.'
Thus,-from his discussion, eeveral»implicationsremerge: the
use of subject matter to find its trﬁth; the achievement of
the self-determined operation of the mind; students base
reality upon the validities of Whieh they are conVinced.'
Billy Wireman (1965, pp. 53—56) did netrexpress.ideas
closely linked with the vafious philosophical schools, but
takes ''a much broader view of physical education than usu-
ailyAtaken.“ In the most encompassing terms, education is
”é search for enlightenment and-understanding and meaning."
- This search includes the ideas that: formél education should
‘liberate the mind from ignorance and develop it as a criti-
cally but creative medium; formal education should study the
imOral'and ethical aspects of an individual's life and encour-
;age him to e§olve a set of values to use as therfeundafion
for each decision; formal education shouid egpbse the pupil
to potential vocational opportunities. Formalreducation
should develop in every person the capability to reveal him-
self creatively in fine arts{ and some”sport or hobby to
emplOy.in.leisure time. When these four aspecte Work to-
gether with self;awéreness]‘the resuit Wouid Be effective,
proﬁd but cohetrucfively'critical'citizens, one who can con-

tribdte to and thereby enrich a democratic social order.
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Wireman described the desired qualities of the physi-
cally educated person (1965, pp. 53—54)f

(1) Being sensitive. to the historical evolution

of man's feeling about physical education

and physical activity. : :

(2)7 Being proficient .in a leisuré—timé;skili to

the degree that the citizen will seek out

this activity for relaxation and recreation.

'(3) Being aware of the fundamental relationship
vbetween exercise, diet and weight control.

(4) Being aware of the prominent role which sports V
enjoy in our culture today.

(5) ~-Having a body capable of sustaining 1tse1f in
the daily demands made upon it.

(6) :Undérstanding-the éoncept of tota1 hea1th.

In concluding, Wiremaﬁ states there must bé a'newl
methodAintroduced info the discipline. Physical education
has been divorced from othér afeas'reéulting in "low educa-
tional status and low‘dégree of écademic respectabilityf”

Not only‘does such physical activity render impliéatidns of
movement to the individual,’ but also should reveal to him -
the cnnection of the ”physiéalvbiological to the emotional-
inteliectual.” Therefore, physical education -should be Y;more‘

than just a skills program which emphasizes team sports."

: Summary
. This chapter has demonstrated that physical éducatioh
has not attained its objectives. The research literature

exemplifies that point,  for solutionS'tO'its present status
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appear in a diverse remedial context seen firet in pfesent— '
iné,why physical educatioq is net meeting its goals,eand
secohd, in offering methods to redirect:fhe dieeipline SO
that this area may assume its viable role in the student's
, pfogfeseiveidevelobment.. |

Up-fo this point, it has been fhelspecific intent of.
this author to merely present the information relating to
this discipline’'s purpose and problems withoﬁt intefjecting
interpretative, analytical, or COmmentarial thoughts‘so that
the nature and character of physical educatioﬁ'research can |

be best appraised through.a chapter devoted to that purpose.



CHAPTER 3

CRITICAL INVESTIGATION OF RESEARCH
RELATED TO PURPOSE AND PROBLEMS
CONCERNING PHYSICAL EDUCATION

Introduction

Before criticizing the material thét'hés been pre-
sented in fhis paper; the»rationale concerning the structure
of that contenffillustrates a'designafednpurpqse{ The in-
formation was stfuctdred iﬁ the same manner or style used
by the Writers_in the—iiterature,organiZed by thé writers
.vin the liferature organized by content topics. They're—
vealed the issues, discussed, criticized and offered solu-
tionsfon a point,versus point . basis, lacking clear'organi;_
‘zation. This study follows the same stru¢tura1 appfoach.
attempting more'clarity—iﬁ-arranging SO that the nature
would be characteristic;of the“reéearch“s structural style..-
Because of various_structufal shortcohings, the material
‘haafto be.introduced through the. style inherent'in,fhe> o
research——restfucturing Would>posSibly*obscure the struc-~ .
tural failures—;so thafrcriticis@:ofliggig form would be

valid.

This study's author proposes that writers who havé con-

fronted the issues in physical education have not faced the.

60



61
problems and inquiries. Without presenting large amounts

of material to prove this case the authors in the literature
have presented their propositions biecemeal so that the
method and structuring of the systems used to convey the con~
tent of their opinions obscures the argument Frequently the
1mpact, value and worth in presentlng ideas relates positive-
ly to the tightness or validity of the system. One of the
best methods of criticism here_Wouldfapply the three’forms——
INTERNAL, concerned With'inherent problemsp synthesis, and
‘fallecies Within a system vieWing the.brogressive order of
assumptions (postulations, theorems and proofs); EXTERNAL,
concerned with one viewpoint versus another viewpoint, a

criticism of points between systems; METHODOLOGICAL, con-

cerned with the establishment_or justification of prupose
of the system, questioning the rationale, how it is set up
and what it is attempting to accomplish. Such a method of
criticism encompass1ng the three above would be a valid and.
forceful investigation, however they must deal with systems
Inherently; there were no such systems structured in the
literature of purpose and problems of physical educetion;
however; an artificial system could be constructed dealing
with>each topic area philosophically hased and categorically
addressing problems. The prupose of that would be to cri-
tiqnejthe philosophic systems with the content in the first

three chapters of this paper.
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While struCturing a system as that just discussed;’
merit exists in the faét'that those three forms‘of criti--
cism may be employed; however, its Shortcomings outweigh
the benefits. First, the.proposal philosophically struc—‘
tured Waévthis author's‘design, and in criticizingrinformé;
tion of others inrwhatrmay be an artificial (to them) formaf
'raises questions. If éne wefe fo apply methodblogical
_ cfiticism’to the system, it Would be based upon this re-
Viewer'é justification and'ratioﬁale, not upon thdse that
are the object df this investigation. Such a line of in- °
'quiry would be extraneous to the material being anélyzed.~‘
Second, in a éimilaf-respect, one questions if the eclectic
works of numerous indi&iduals, whose commonality‘may be a
loose philosophic .thread, is_enough to Warfant the organi-
zational scheme. T. Fraﬁk‘Saunders (1968, p. 11) proposes
and answers a similar question related to eclectiéism and?:
the universe of discourses.' |
Can we be eclectic and choose at will from the
various discourses those conclusions or methods
- which seem to work out well? Eclecticism when
developed as a combinational system is not elec-
tic. . . . It is a new system. But, when concepts
and terms are borrowed from other discourses without

a unifying hypothesis or integrating conception only
indeterminate nonsense can emerge. '

Although the majority of infOrmation-presented,Within‘the
system would originate from the discourse of physical educa~—
tion, academicians from other discourses address,many'ofi

the same topics without unifying prinéiples.



»63"
Third, that syétem would demand many pages to pre-
»sent the materiallcovered here in Chapters 1 and 2 using'
internal, external and methodological criticism. When éne
vconsiders options, and choipe éystems,'one questions if |
another method'may be more Succinct. As stéted earlier,
the liteiature reiating to physicalleducation is character-
4ized‘b§ an issue versus issue discussion similar in nature
to an external metﬁbd,of criticism. Perhaps_a criticism
based upon fhé structure and conteht "as is'" of this ﬁopic
‘area that includes usage in the three forms of criticism,,
as well és others, would demonstrate thaf in essence all of
the writers have féiled'to face the problems and inquiries
in physical'eduéation beéause~they have approached the dis-=
- course in the same manner. This system of commentary; which
‘ questiohsrstructural issues, including choicevsysfems andi>
decisions on procedure, and contént,issues, primarily those
of overall purposes, goals and values prove incomplete-
- treatment of inquiry concerning the reseafch‘of_purpose and
problems in physical education: |

Structural issues account for the majority.éf defi-
ciencies within the research presehted. None of the‘writéré
~employed the use of analogy so that élear paralléis_exempli—f
'fied'their points. None of the writers offered alternatives,
. so chqiceAsystems were non—existent. Nohé of the‘writers

- delineated the rationale concerning the method or procedure



64
~utilized to convey their ideas.‘ Examplee of ﬁhese failures
wiil illustrate the degree'to.whioh all the authors ne- -
glected to present the areas of structural integration just
mentioned. .

. The following paesage by,Eleanor‘Metheney from page
48 of this etudy was selected because it demonstfatee a form
of completeness of thought; however, it oontaine the'three
"loopholes" of current concern..

Eieanor Metheney (1961, pp. 5-7) adyocates-that
teachefs should not only be aware of the:”unique meaning~in
movement,! but should-incorporate it into their program.
Directing education7through phe intellect and_emotions
would give physical education meaning. | |

Simplifyiﬁg ideas by summarizing their ihterrelated—
ness reveals struoture,‘and format-—-the intent of this

investigation--in the manner of Figure 1.
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TO PRESERVE ONE'S OWN IDENTITY: -

v

EDUCATION MUST BE MEANING [significant; of value] CENTERED

/ N\

MEANINGS [knowledges; under- - TEACHER PROVIDES OPPORTUNI-

standings] THROUGH SENSE TIES FOR MEANING'[Slgnlfl—
EXPERIENCE ARE MEANINGFUL cant; of valuel THROUGH

[significant; of value] IN ' SENSE EXPERIENCE
THEIR OWN RIGHT : g

TEACHER IDENTIFIES NEW
CRITERIA FOR DETERMINING
MOST MEANINGFUL (prlzed)
EXPERIENCES

i

'ONLY THROUGH ABILITY TO
IDENTIFY MEANING [signifi-
cant; of value] IN MOVE-
-MENT' EXPERIENCE. CAN HOPE
BE FOUND FOR A PERMANENT -

PLACE FOR PHYSICAL EDUCA- -
TION

Fig. 1. The Structure of Metheney's Thought

Metheney's usage of the word "mean,'! and its varieus
‘forms .demands a point of explanation It conveys two dif-
ferent ideas as shown in the above model. Because it is
used frequently in a var;ety of‘formsf' ”meanlng centered "

"meanings,'" meaningful," and '"meaning,'" the reader is
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perplexed. John Dewey (Fullagar, Lewis, Cumbee 1959, p. 94),
realizing the dichotomy inherent in certain words, discussed
duality of the implication in the following way:
Such terms as "meaning," ”significance,” value'
have a double sense. Sometimes they mean a func-
tion: The office of one thing representing another
or pointing to it as implied; the operation, in short,
of serving as.a sign. In the word "symbol," this
‘meaning is practically exhaustive. But the terms
also sometimes mean an inherent quality, a quality
intrinsically characterizing the thing experienced
and making it worthwhile. . ... In the situation
which follows upon reflection, meanings are intrin-
sic; they have no office at all. " They are as much

gualities of the objects in the situation as are
red and black, hard and soft, square and round.:

Charactérized by brevity, Metheney‘s'thought was uni-
fied and developed to a degree. She did not set any clear
. parallels relating to the thought which, if utiiized prop-—
erly, would add clearity and substance to thé proposition.
For examplé, if the same structure is employed, does a dif-
ferent content apply equaliy? Below in Figufe‘2 is one way

~in which this may be done.
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TO ENHANCE ONE'S OWN NEUROMUSCULAR-SKILL

v

EDUCATION MUST BE GROWTH-BASED

Y X

EXPERIENCES THROUGH TEACHERS PROVIDE OPPOR-

PHYSTICAL ACTIVITY ARE : , - TUNITY FOR GROWTH THROUGH

GROWTH IN THEIR OWN' PHYSICAL ACTIVITY

RIGHT _ Kii

TEACHER. IDENTIFIES NEW

- CRITERIA FOR DETERMINING
AREAS OF GREATEST GROWTH
IN PHYSICAL ACTIVITIES

V

ONLY THROUGH ABILITY TO-
IDENTIFY GROWTH IN MOVE-
MENT CAN HOPE BE FOUND

- FOR-A PERMANENT PLACE
FOR PHYSICAL EDUCATION

- Fig. 2. Parallel Structure of Metheney's Thought

The form functions in ‘the same manner when replaced
with a different content. This'type:of "if . .. . then"
consequence evaluatibn, based upon bropositions and assump-— -
tions, validétes her méthodblogy except for ahjump in.logic; 
 in referring to Fig; 1, there is no logical progressioh-from

”EDUCATION MUST BE MEANING CENTERED” to "MEANINGS THROUGH
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SENSE EXPERIENCE ARE MEANINGﬁUL IN THEIR OWN RIGHT.'" The
last assumption, "ONLY THROﬁGH ABILITY TO IDENTIFYAMEANING-
IN MOVEMENT EXPERIENCE CAN HOPE BE FOUND FOR. A PERMANENT
PLACE FOR PHYSICAL EDUCATION,™ implies that this is the sole
way in which a permanent'bosition for the discipline'may be

attained. To withstand the scrutinization of logic, that:

statement could be changéd'to read ". . .through ability to
identify meaning in movement experience. _,; ." hope may be
found . . . for a permanentfplace for physical education."

Thus, besides oversight by‘hdt presenting analagous sifua—
tions to state her position, and failures in logic, Metheney
was not exacting in her utilization of language.

Other structural topics should be examined. to deter-
mine the degree to which she.addresses these. Viewing that-
passage again, she neglected to mention decisions concerning
pfbceduré. Why; for what reason or reaéons, did Dr. Metheney
select the empirical cqnditignal form'oi "if . . . then" |
coﬁsequenbe évaluafioh. With»thé peréonal; subjectiVe
réferént of ideéliém,‘thé teleogical, or purposeful referent
of realism, and fhe grthh,vmeans;ends valuation (Whaf is
best for the community) fefe?ent'of'experimentéiism offers
several options, if thé choice is>nbt conscious, then perhaps
it is subconscious. By utilizing the deducfive pfocess,‘her
argument progresses thrbugh-a series of assumptions to the

proposition that "only through ability to identify meaning
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in movement experience c?n hope to be found fbrva permanent
place-fbraphyéical education.” Why did she employ that in-
stead of an inductiQe ordering? DidiMethenéy realize that
there are alterhatives Within form?v Probably nof, for she
did not refer to any other system.

"At~this point in the discussion Qf-structural Qriti—
cism, another section of the research could be used to prove
that the writers have. failed because no clear parallels
established, no choice systems are explained and no decisions
on procedure are offered. Essentially, the proof of this
assumption Wou1d follow the same reasoning as that'associ;
ated with Methéney}s, and the value.and purpose of further
demonstration would add Quantatiye merit.b Two examples may )
strengthen the argument-~the greater the numbér of illustra-
tive cases, perhaps the more substantial.ﬁherposition (if |
the internal aspecté,of the criticism are valid). If one
again bases decisions upon available'options,'would anothér
. procedure of investigation offer more merit?_ Due to the
existence of another system fofvviewing structﬁral issues,
an option-offering additional options, this Writer &ill con—-
firm the argumentvthrough qualitative rather thgn~quantati§e
meané. | . |

So far, the impliéation has been that structure has-
~ import aé Witnessed'by the determinate nature of the three

shortcomings mentioned above. In viewing the'present
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concern of criticism are there‘other categories of structure
which;_ifnnot fﬁlfilled;>could also be‘termed "shortcomings,"
and ceuld these in turn be part of'a larger framework?
Dr. T. Frank Saunders, with the help of Colleen Decker
(Saunders 1973; p. l70),rhas constructed a model of‘”the

inquiry cube,’" the other system referred to for viewing'
structural issues, an alternative which provides additional

optiens.

.The cube of inquiry is the model designed to describe
the sequence and inter-relationship of the levels of
abstraction in the -judgment process. '~ Besides being
our describing instrument, the cube becomes the
instrument by which we diagnose the judgment process
from now on referred to as the thinking style--of
the individual and the instrument which we use to
change and refine thinking style: . . « . The cube
is constructed so that any idea, question or problem
can be taken through it at any: level of abstraction
or sophlstlcatlon :

In this model, thought style is analyzed ﬁot.Only by
the content of the idea, but by the form'of the idea, both
in a parallel manner.

| On.the.fellowing page, Figl-S (a composite view of
the-modelAWith'the deseription quotlng the text'directly)
presents a'summarized'version. One can understand the:
structural questions that have just been raised chQerning
parallels choiée systems decisions on procedure, as well
as other categories structurally related to the thought
process.‘ Employing Metheney S passage again - reveals how

she, in addition to the other writers, could have pursued



Context

Languége

Value’

Language

Content

Context

_ . 1-3
"What is X in -con-
text considering
values?" Goals (value
ended). Oughts. . .Shoulds;
A goal as an operational val-
ue.

- 2-3
"What is the value language

in which X concepts dre con-

veyed in values?"
Emotive language; Means-Ends
Methods Rélations.

-3-3
Faced with questions about X,
and having examined the possible
variations of problems in each
.category in each process, I
decide are the case; a
legislature choice on maximum
analysis; meaning of method
to encompass value and quality
as-symholic. .

. 7 . 1.9
' "What is X in context? -In B
context as different from A
context?" .Location of meaning;
contextualization; competing
alternatives. .

, 2-2
"How do we define the cate-
gories for any consideration
of X theory?" Contexts al-

ways have categories; struc-

tural questions; Rules of"
Logic; different theories
may define the same terms
differently.

‘ 3-2
"How would I know if X were
real?'" Does knowing determine
the real?" Alternative systems:
Necessary as competing models.

‘ 1-1
"What is X?" L
Descriptive; no framework;
given immediate; direct
experience.

;i

L , 2-4
"What is "X"? Lay terms;
common - sense; blind defini-
tion; no rules. :

"Is it possible that X could be .’
more than what is real?" Mean- -
ing inherent in nature; discovery
by experience:  How can X be
questionable when 1t is real?

Fig. 3. Content View of the Inquiry Cube.

TL



.physical education. Applying her thoughts.td‘the cube; she
proposed that if the individual's idéntity is to be B
preserved, then education‘(physicai educatidn) must be meaﬁ—
ing centered--significant and of value. The question centrai
to her discussion, ﬁWhét is significant physical.education?”
may be taken through the sfeps.within the cﬁbé.',Thefefore, |
"X'" on the chart is any iésuefor problem, but now it is
'”significant physical education."

Several of the levels shall be explored in the con-
tent view (versﬁs the form view Figﬁre 4 that pertéihs lérQely{
to'aiterﬁatiﬁeslCOncerning decisions on procedure) with_fhe
question just proposéd to show the expanse of options poé—
sible when one investigates any topic. Those whd desire
to enhance their understanding beyond this discussion should

directly consult DOUBLE THINK. Level 1 - 2, or language/

context view of the cube, introduces optioﬁS'and thus re-
lates to choice systems. The qﬁestion here would be ”Whaf
is'significant physical edﬁcation considefing the age of_a'
student, as opposed to the sex of a student?“ "Age" wasA
substituted for "A" context, and "sex" for "B" context--—
~any'rele§ant Categofy could be'substitutedl A chdice be-
tween, or among, all possibilities is neceséary'éo that mean-—
ing can be specifically determined‘at this pdint by coﬁteXt.
‘Once that decision has been'méde, the next level of inquiry‘
may be viewed, placing an ”6perationai value" upon the B

question.



| Context

é
§Do values have forms which of-
. dfer alternative ways of selec-
Hting context forms (which dic-
2 tate the forms of answers)?
HIs the form for the value pre-
srelated to other forms which
i are themselves intimately re-
1 lated in some pattern?

Language

The '"form" in which any val-
ue is established is itself
only an option among forms.
How does one question the
"form" as clearly . selective
in the face of competing con-
tents? The "form" of the
value is selective completely
independent of the value.

3-3
Once the forms are clear, this
particular legislative square-
will deal with some problem in

~an inclusive and very decisive

way. This judgment, with cer~
tainty, will be the best possible
mistake,

1-2
Alternatives for
f What are the categories
that make a form possible? How
'is a set of categories appro-
p
i n

;Categbry:\

riate to one area of study and
ot to another?

do parisomy,
consistency,

2-2

What "rules' determine the
adequacy of a set? Is there
a syntax for categories? How

compatibility,

and non-contra-
diction apply to category .
relationships? :

3-2
All cases of the preceding squares
are included here,. Some competenc
in the historical perspective of
all options is necessary. One
must know that there are competing
formulations which have emerged
in the history of any problem.
Options are different, yet exhaust
the possibilities.

|

: 1-1
What is form? Is content dif-
[ ferent from form? The form
ifor a first level form.is the
gsame for all questions of the
Rsame form. What is an ?

& ——

gWhere is an ?

Content

2-1 .
How does a form question mean.
the term "form'"? Is the
“form" of content the same as’
“"form'" for form? Do quotes
make form representational.

Fig. 4.

3-1
There are no options!
question as to what is real.
is real.
which is! Man will be lucky to
discover all the laws of nature
in his lifetime.

ilxu

There is no |

One cannot question that;

>

Form View of the Inquiry Cube.

€L



74
The question in the 1-3 level of the cube,:valﬁe/

context, usihg agé as the selected context, and 'to préserve
one's own humén identity” as fhe Value referént, would read
"What is.significant physical Qducation in the age context
of a student versus the sex context of a student considering
fhe_vélue of preéervingvoné“s own humén identity?" Thevgoai
here is essential to context ”sihce.all‘idéaS’and considera-
tions’are meaningless unless directed and determined by some
specifiable goal" (Saunders 1973, p. 172). Suéh examiﬁation
of the context column of the cube explains its fundamenfal
structure. The language célumn scrutinizes the wording of
the first colﬁmn; and the value column; or depth; refers
back to the other two, quéstioning their‘assumptions. The
inquiry‘process'expanded upon in each level and depth poses
a Quefy iﬁ all squares except the 3-3. When that step is
éttained,,after having proceeded through eacﬁ of the succes-
sive steps{ and after'a considerétion'of éll variables, the
best possible decision(s) may be achieved.

| | Proof of‘the exiétence of variables in the—thought
process has been fhe intént of intrdducing the inquiry cube,,
again emphasizing thét,the writers féiled in dééling with _
the probléms and investigétidhs of physicalveducation
because of their limitéd Judgment, characterized by the 1—17
-square of the cube._,In-this_litérature,vthere exists no .

rationale»either inherent or implied for choosing eigher,



75
the form or content of_ideas; and for that to bccur, the
'overall'purposes, goals and values must be clearly stated--
which they were not. As formerly'mentioned;'the 1-3 square‘
"of the cube is "a crucial step”, for without exact purpose,
thoughts are insignificant.

"To demonstrate that writers neglected to clarify
the overall goals and values, several examples from the
research will be viewed. Three definitions.from the first
two pages of this paper prove ambiguity when closely
scrutinized.  Oberteuffer and Ulrich (1970, p. 20) said

Physical education seeks to advance
and enrich man’'s culture, foster his best
interests, and contribute significantly to his
individual personal growth through development"
of movements which are purposefully selected
and carefully taught to provide desired out-
comes.

In that éxample, obscurity pervades'ih the
phrases ''[to] foster his best interests" and "to provide
desired outcomes." Both may be applicable to the three
. main philosophic sets, and uniquely interpreted by each.
If thosé two phrases were interpreted by an idealist,

realist or experimentalist they would be expressed in the

following manner (Figure 5):
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Parallel _ "to foster his best interests' _— Similar
Forms . "to provide desired outcomes" : Thought
of
IDEALIST "REALIST "EXPERIMENTALIST
to externally to QCQuire the art of to prepare for
adjust to the employing -knowledge ‘ social function-
Almighty . o ing
to self- -to prepare for life to enable change
actualize the . : " through critical
means of B , o _ ' restructuring
realizing his ‘ . .
destination
to intellectu- to solve problems and to experience
ally attain to find answers : : : :
goodness of ” :
spirit

Fig. 5. Obscure Meaning of Oberteuffer's and Ulrich's
Thought.

If the goals implied in those two statements were specific,

i.e., to foster'his best interests through self-actualization

aﬁd to proVide desired outcomes of.inteilectually attaining

spiritual goodness, the specific goals or values would

clarify purpose'and give meaning Where none exists.
'Anothef>approach by Arnold (1968, p. 1) proposes

that ﬁphysical education may be defined as that.integraiA

l

part of the educational process which enhances and harmbn—

izes the physical, intellectual, social and emdtional aspects
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of an individual's personality chiefly through directed phys-
~ical activity." Here,_again, one has difficulty locating the
- exact nature of the various ”aspects” of personality; but
another query relates_to ”part_of,the educational process

.through'directed physical'activity.” Hon would this
statement differentiate physical educationrfrom'physical
training or coaching? Certainly all three forms could be
cons1dered ""ag that integral part of the educational process'

through directed physical activity." . One of the ways
educators Wlthin the discipline have distinguished ""physical
education” from ""coaching'" after-school sports or inter—
scholastics is throngh a time division: all that‘relates to
the teaching of physical activity within the hours of the
school day is physical education; and, the atter school pro-.
gram directed towards competitionbfocusing.on‘athletics,Which
constitutes not only a time difference,. but intent difference
as wellg If a tennis team met'during the regular school hours
as a ciaSs, the emphasis would be upon perfecting skills for
competition. In that perspective,hthe term physical educa~-
tion becomes.physical training; which isAcoaching orientated.

tTheoreticaily, physical-training/COaching could_be

definedbas ""that integral part of the educationai process

which enhances and harmonizes the physical, intellectual and-
emotlonal aspects of an 1nd1v1dual’s personality chlefly
through directed phys1ca1 act1v1ty " Because of the

directed purpose toward winning, the 1nte11ectua1
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social and ehotional‘componentsbthemselves aréfchénneled. 
toward the end.' Thus,ifhe fennis,player attémpté_tc con—_-
trol his temper during a‘gamevwhen losing, so that
disappointment does not overcome his pléying ability. The:
cognitive undefétanding éf angles and épeeds are utilizéd
in his favor to obtaiﬁ the point.' in essence, the physical
trainihg-concepf, related pqsitively té the purpose of
winning or cbmpetition, utilizes the four'traditional
components of the disCipline——fitness, skill, cognitive,
and affective aspects to that one end. VSO,'thése two terms,
physical education andvphysicél training, may be equally
expressive when winning (in. the broadest sense) conStitutes
the end. |

When winning is not the end, or an end, what then
is-physical education and' how does the term physical-
training relate? Again; consultihg Arnold's definition
~__of ”physical educatioﬁ”, the physical training/win concept
implies one direction for,the discipline, waé thét his pur;
pose, br was there another? If he instead, placed greater
merit upoﬁ'enhaﬁcing and harmonizing the physical, -
intelleétuél, sociél énd emotiohal'aspects, the broader
term, physical education pervades. Two different connota-
tions of Arnold's definition of physical educationrcompletely

alter,the purpose and meaning . of the discipline.
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In the physical training/win>concept of physical .
education, a11 other trainings are part of the physical,
-ﬁréining as mentioned by the example of the tennié player.
Thereforé; the only component_df physicai'éducatidn is
physical training and the variables within that. In that
case, thé two phrases imply thé sameAthought, physical‘edué
cation is physical training, Wheaninning is not fhe end
and all aspects of the personality are enhanced. Then phys—f
iéal training, affective training and cognitive training |
constitute separate entities termed physical education, so,
-only that term encompasses all those trainings. To explain
these th furthef, other considerations delineatevthe differ-
ences. There may be many ends, purposes, and goais within
the framework of physical education»from increasing physical
skill to enjoyment of physical activity, Wﬁereas in the |
other, physical training increasing rhysical skill and en-
joyment of the physicai activity would be means to the'end
~of physical»training——winning. | | 7
A third definition by Bookwalter and Vanderzwagg,
(1969, p. 5), once more shows that purposes, Vaiues.and
goals lack conciseness within the literature, once more

posing questions regarding the exact intent.
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Physical education is an integral phase of -

education concerned with the physical, mental

and socidal growth, development and adjustment

of the individual. Through guided instruction

and participation in sports, rhythms, gymnastics

and related activities, the various unigue needs

of the learners are served. This phase of the

educational program must be conducted in light

of known educational and other related purposes

and principles..

At first glance, one criticizes the last sentence

"known educational and other related purposes and princi-
ples”. Does that imply "known educational purposes'? This
author proposes that such does not exist, that there are as
many purposes as people who study the issues. It is
challenging to attempt to locate the authors' intent.
Further study of the passage uncovers a deeper problem with
"the various unique needs of the learners". As with the
‘definition discusséd from Oberteuffer and Ulrich, this
section could be viewed by any of the three philosophic
schools substituting 'various unique needs' for the
specific ''needs" of idealism, realism and experimentaliém.-
From the idealist the needs would be personal and subjec—~
tive, from the realist they would befteléologioal and
purposeful, from the experimentalist, needs would be
socially based, consideringAgrowth; from the empiricist
~ they would be fprmed upon the conditional "if . . . . then'
,conséquence evaluation.

In order to determihe needs, values, the basis of

needs muét first be'choseﬂ. The ideas of William James



(Randall and Buchler 1942, p. 48) in his philosophic doctrine
"will to believe', which illustrates that there exists cer-
tain fércedfoptions that all‘peopie must confront, are |
éssociated with the imperative selection ‘among alterﬁatives
necessary for valuing. Since the catégories Qf education,
and ifs aims as Well as needs, have been described b;iefly
by philosophic systems, educational aims will be employed
as an example of imperative choosing between options. Thus,
one eithef believes or disbelieves that education'shoﬁld:
(1) iead to self-actualization; (2) equip one with the art
of utilization of knowledge; (3) prepare one for social
efficacy. Next, the instance believed (of 1, 2, 3) should
be unitary, for option two or three "pelieved" would be
confradictbry, lead fé confusion, or nonsense. So.if'more
than one is believed, another type of decisibh is forced,
between or among alternatives, to specifically locate the

" desired aim of education, or the ''valued" one.
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v'Much of the reason why the purposes andigoals occur
obsoﬁrely in.the literature ié attributed primarily to a
failure to establish a olear Valué(s). After the value
has been chosen, the procedure fOr.determining needs and"“
then goals or objectives’evolﬁes to the "means'" through
which the others xﬁay be achieved as indicated by Fig..6,
below.  The goalfshould operationallyvstateithe valge,-which

always is future orientated.

VALUE

A\
GOALS
(objective)

l

MEANS
. Fig. 6. Value Clarification Model

To ensure clarity and consistency, the value, needs,
goal, means and evaluation should correspond philosophically.
If the value expresses an experimentalist position to experi-

ence as much‘as possible, then the objective cannot state
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that through memorization and mastering facts‘(a realist
learning method) one will experience as much as possible.

" Eclecticism from various philosophic systems (philosophic
eclecticism) prohibits any type of future deliberation or
consequence determination because.no determinate for
eclectic structuring exists. rBeside'the failure of 1ogica1
sequential ordering of purpose and means (as.illustrated in
Figure 6)vand philosophic eclecticism, academists in physi-
“cal education have not succeeded in preéenting 1ogicéi arguf
ments for their position. '
Two examples demonstrate what may be consideredi
‘philosophic eclecticism. Both realist and experimentalist
ideas employed by Jesse Feiring Williams (1964, pp. 13, 26
-and 139) may be viewed in the following sections from Chap-
- ter I of this study describing physical education.
REALIST--
Physical education is the sum of man's physical
activities, selected as to kind and conducted as
to outcomes. . . . It is with the behavioral
patterns of man in motion that physical education
concerns itself. '
EXPERIMENTALIST--
Physical education should recognize that motor
activity is never merely a physical exercise,
it is also a social experience. . . . Obviously,
then all social elements of the experience are as’”
much a part of what happened to the individual as

the contraction of his muscles and the circulation
of his blood.
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By coﬁsulting‘page 8 of Part I, one caﬁ,see that-
Harold Barrow delineated the cognitive domain of physiéal-
education in realist terms. Then.oﬁ page 9, when deséribing
the relation of physical éducation and personality deQelqp%
ment throughva combination of idealist and experimentalist
rhilosophy, he proposes that: ”Socialization prOcessés
through games’and sports are the educators' best way of-
helping the child identify his self_image and formulate his
ideal self". These two cases randomly chosen, prove philo-
sophic eclectiCism'WhiCh %S indicative of physical‘éducation
literature. | |

Summary

3Many ciitical aSpécté of thought have demonstrated
the multitude of shortcomings in both form and,cohtent of
ideas concerning purpose and problems of physical education.
Because the type and structure of such analysis may depend
upon the type andfstruCture.(including lack of it) of.
maferial viewed, this author has seleéted thévstyle’best.
suited to topically structured literature. It has been
provea that the Writers'failedvtp‘actually face the prob-
lems and inquiries into physical educatibn, for theirvstyle
entailed merely a re-emphasis of one goal over another goal

'without consideratioﬁs of structure or content. After

~reviewing the literature, the conclusion is that physical
educatoré base their opinions on beliefs, occasionally
reinforced by certain data rather than a logical structur-

ing, to obtain thoﬁghts.'
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That there were no Qleaf parallels, no .choice
systems, no decisions on procedure raiées the qﬁesfionQ—
"How did ﬁhey arrivé at their conélusibn?” To illustrate
_the fact that they considered no options related to judg-
ment or bpinion,_the inquiry:cube designed by Saunders_was
introduced to demonstrate one method of structurihg-thought
in a coﬁplete manner. Underlying the structural failures,
the overall‘purposes, goéls‘and values were not clear,
obscuring real intent. Scrutinizing several definitioné»of
| physical-education‘left only ambiguity attributéd'lérgely-_
fo inadequate language usage and philbsophic inconsistenéy.
Values gﬁg& be manifést to determine needs,rthen goals and
finally means. AThat‘type of patterning wasinot inherent,in
their expressed-idéas. A final pfoblem,in the literature,
related. to obscure meaning, concerns interpretingrtﬁe dis-
cipline or discourse either as physical training or physical
educatibn. In the physicalitréining focus, the four fradié
tionaliaspects, physical fitneés, néuromuscular skill, |
cognitive domain, and affective domain all serve as means
to the end of competing.and‘Winning.' In the physical eduéé—
tion fdurs, the foﬁr traditional aspects serve either
singularly or combined as ﬁeans or ends more generally

'related to growth and development..



CHAPTER 4
A PHYSICAL EDUCATION PROGRAM

Criteria

This study, so far, has diseussed'and.criticized,the
physieal education literature relating to its purpose ahd
problems. Because of the conclusion in the previous chapter
that ”physicalleducators base their opihions ﬁpon beliefs
‘oecasienally reinforCed bj certéin data; rather_then a logi—
cal structuring to obtain thoughts” criteria for a physical
education proéram must be reasonably established and
delineated. The standards evolved from the critical |
investigation of‘the past pages which demoﬁstfate that con-
,teqt'and form constitute the primary division of the thought
pfecess.~ |

The most essential criteria fer the structure tform)
of‘a program’are the variety of possibilities represented by
tﬁe’inquiry cube. First,-iealizing that alternatives within
form exist, what categories effectuate structure, and how
are those ciassifications solelybcharacteristievof~physical
education? Second, what parameters'satisfy such a division?
In answering the second questiOn this Writer-propeses

that the categories addressed entail the whole or all

(@]
»
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categorical aspecté to ensure- complete treatment‘of the
discipline.. Frequently in the 1itefgture, aufhbfs advocated .
greater or less emphasis upon a specific topic without
explaining.hOW'paralléi areas may -be effected. ' For exémple,
Joseph Oxendine (1966 pp. 23—24) states the reasons for
decrease in concern of the social de&elopment objective, and
implies a need for re-emphasis in this aréa. .Besideé negleét—
~ing to propose how, he failed to describe the effect upon
other components of the total program. If a category is
re-emphasized, then another must be de—emphasized when con-
sidering the NeW—Newtonian law of motion tfor every action’
there is a reaction) and its psyéholdgical extension de-
scribed by~William James (thére‘is no reception without
reaction); therefore,.all major componentsAWithin an area
‘must first be specified before théif Viability.may be viewed.

Another consideration aetermines.the parameters of
category classification, for the components Withip the set
must be compatible and consistent. It would not be valid
to group theifollowing as categories of a physicai'education
program: teacher.preparatiOn, student médical-excuses,
1earning method and thedry,.a discrété body of knoWledge;
pélicy‘of showering and dressing out, and the role of the
student. After investigating the various qualificétions
for_form just mentiohed, appropriateness, paraméters, and

adequacy of the groub, the following are several categories
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"that have been sélected as componenfs of a physical educa-
tion pfogram:' teacher preparation,.traditional objectives—-
neufomuscular skill,ﬂphysiCal fitneés; cognitive domain,
affecti&e domain, evaluation of Sfudents, léarning theory
and method, role of the pupil, discipline, evaluation of the
program,'ahd curriculum role of thé teacher.

How the content (based-upon cerfain Values) for
fhese categories will be structured; constitutes an addi-
tional form guestion. Because thé form model already intro-
duced relating to Valuing——value_—f§§ needS<——;>-g§a1
(objective) ——E> means ——;} evaluation--conveys clearly and
céncisely the desired intent thrbugh the means, i£ can be
abplied best to an educational program based theoretically
and implemented practically.

The criteria to determine program content originaté‘
largely from that criticism of the literature. Language
must be lucid:and exact, the ordering of thoughtsAWithin
:the form musf be logical, and philoéophicélly consistent.
Physical education serves as the context for‘eéch category,
and experimentalist philosophy serves as the basis for
- values.

Ih order to understand the térm, experimentalist
philosophy, utilized in this paper, as well as to comprehend
:thé~value foundatibns for beliefs about the various physical

. education classifications, it is necessary to describe the
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categories concerning meaning, axiology, epistemolbgy,
metaphysics, humanwnature‘ and educatioh of that system
pertaining to means—ends—cdnsequeﬁces assessment.
Therefore, pragmatism, practical values and consequences,
determine meaning (the mefhod bf). Axiology focuées upoﬁ
the '"'symbolic cohétruct”, or the desired nature of the non-
present experiencé~éthe future,'because men construct their
own values. Ultimate knowledge and truth is not possible
and of no practical purpose, thus, the experimentalists
streSs functional knowledge, and epistemology becomes a
broceSs of doing and living. Metaphysically, beiﬁg or
existence, is not a.topic of concern becauéé all things
are in a process of chénge, so the category is not .valid.
Man becomes é social force who, in the classical sense, is
neither free nor fated, .and who Contiﬁually~interacts with
" his environment. The mind/body divisional relationship is
invalid, for those are not sepdrate entities; but a -
cOntinﬁity. Education, a continual proceSs, is the social
functioning of life. Thus, teaching social efficacj, in
addition to the cfitical restructurihg of a changing society,
are edﬁéation’s aims. . . . It should be mentioned that the
above summary héé reduced.exberimentalist thought to the
most:essential categorical descriptions.

In ﬁhe examples of é program that foliowé,‘fi§e

categories of physical education, role of the teacher, role
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of the student role of the ourriculum- learning'method‘and'
theory and evaluation of student are stated as ‘behavioral
objectives evolving from value to need, to goal, and to
means. After each page of objectives is the criteria‘for
evaluating each one of these. These cases are a random
sample from the many that would te‘incorporated for a total

program.

The Role of the Teacher

Objectives

Value: ' .The teacher should direct physical"

. activity, inducing maximum participation
from each student (involving each student
to their greatest degree which is relative
to each individual).

Need: . The teacher must select those activi-
: ties which are of interest (those activi-

ties of special concern and attention) to
‘the largest percentage (the greatest pro-.

"portion of the total number) of students.

Goal Objective: ‘The teacher must be able to demon-
strate the ability (prove or show the
power or capacity to competently perform)
. to actively involve students in the learn-
" ing process (the continual, ongoing, ac-—
tivities related to acquisition of knowl-
edge and skills).

Means: : To demonstrate the ability to involve
students in the learning process, the
teacher must employ numerous and varlous
methods to motivate the student
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Criteria for Evaluation

Value:

Need:

Goal Objective:

Means:

Objectives

Value:

Need: -

Subjective evaluation is used (deter- -
mining, dssessing or appraising based on
personal characteristics within the mind)
by the students anonymously so they may be
totally honest. The teacher should pro--
vide questions for students to determine
guantity (degree) and quality (nature,
characteristics) so that students are in-
duced to participate.

At the beginning of the school year,
the teacher asks all students to list in
order of preference ten (10) different -
activities. so she may choose the six (6)
most desired.

Subjective evaluation is employed by
another teacher or administrator using a
checklist of recognizable behaviors that
indicate -the ability to actively involve
students in the learning process.

A part of the subjective evaluation
checklist mentioned just above, used by
another teacher or administrator (indi-
Cating the ability to involve students in
the learning process) must assess demon-— -
stration of varled methods to motivate the
student :

Learning Method and Theory

Activity, physical, mental, emotional
characterized learning method and theory,
by pragmatically (illustrating the inter-
connection of events) employing any method
to motivate the student ' :

- Learning methods and theories need to
be utilized to motivate (stimulate, impel,
activate) students for maximum partlclpa—
tion in physical education.



Goal Oﬁjective:

Means:
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The teacher should be able to demon-
strate the ability to employ a variety of
learning methods (procedures designed to
enable the individual to acquire knowléedge
and skill) to evoke maximum 1nvolvement
from the student

Through introducing the means-ends-
consequences valuation concept (the basis
of experimentalist philosophy; the sensible
or knowledgeable ordering of means toward
ends-in-view that will determine desired -

" effects) to students, they may understand

what motivates them.

Criteria for Evaluation

Value:

Need:

GQal Objectivef

Means:

. This is determined by another
teacher's or administrator's observation
and evaluation of the physical education
class, and communicating the results to-
the teacher.

- Teacher conducts a comparative study
evaluatlng the result of participation
when learning methods and theory are util-

‘ized, to the result of participation when
. these methods -are not utilized.

Since people are motivated by a vari-
ety of reasons, the teacher must first be
able to determine what motivates each stu-

-dent. The teacher should be able to dem-

onstrate proper utilization of motivational
techniques, as measured by an overall in-
crease of 15% in the comparative results

of a written pre-test given at the start:
of a sports unit and a post test glven at
the end of the same unit.

Students should be able to demonstrate
knowledge of means-ends-consequence evalu-
ation related to themselves by composing
a one page written description of means-
ends—consequences evaluation that meets
the acceptable criteria for e&valuation
established by the teacher.:
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Value:

Need:

Goal Objective:

Means:
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Evaluation of Students

Student evaluation (teacher deter-
mining assessing or appraising of prog-
ress) should be based upon the effort
(actively using energy to cause a desired-
effect) that each individual has extended
through participation compared to his in-
nate ability (existing powers, not ac-— ‘
quired, to perform) to acquire neuromus-
cular skill (coordination of perception

and movement) physical fitness (muscular
strength and flexibility, ability of the
cardiovascular and respiratory systems to
withstand stress) attitudes (interests, -
appreciations, values) and facts (recall).

Evaluation must be relative to the
student's innate ability. -

Evaluation should reflect the degree
of effort the student has extended to ac-
quire skills, attitudes, fitness and facts.

The teacher. should use a subjective

‘evaluation checklist to assess the indi-

vidual composed of recognizable behaviors
that indicate the degree of effort the
student has extended.

Criteria for Evaluation

Value:

Need:

The teacher must démonstrate-she is

- committed to grading based upon effort by

informing students and parents of this
fact.

The teacher must secure information
from other teachers, counselor, or school
psychologist, to determine the student's
innate ability. Then the teacher must use ,
that information in determining grades.



Goal Objectiveé:

Means:

Objectives

Value:

Need:

Goal Objective:

Means:
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Students should be glven the same

checklist of recognlzable behaviors that
indicate effort, and asked to evaluate

'themselves. The teacher should consider .

the student's own subjective self-

"evaluation in specifying the a331gnment

of grades.

The teacher should consult other
teachers in the field, references in the
physical education literature, and psycho-
logical literature to establish a valid
checklist, and to understand its optimal
utlllzatlon

The Role of the StUdent.

The student should be an active par-
ticipant {(busy, energetically involved)
in physical education.

' The student needs to experience a
variety of physical activities for growth

(the individual's progressive development).

The student should be able to demon-
strate growth.

Varylng degrees of growth Will occur
as a result of active partlclpatlon in
phy51ca1 educatlon

Criteria for Evaluation

Value:

Need:

Obéervation by the teacher of the in-
dividual will determine if the student is
an active participant.

Phyéical educétion literature demon-

. .strates that physical activity is .essen-
tial to the invididual's development.
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Means:

Objectives

Value:

Need:

Goal Objective:

Means:
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Growth is determined and appraised
in the following manner: Oral and written
testing of the intellect; practical test=-
ing and measuring of strength, flexibility
and cardiovascular endurance (the Presi-
dent's Physical Fitness Test is one too .
that measures these); written student at-
titude of interest inventories; skill
testing by the teacher, or subjective
evaluation based upon a checklist of.
recognizable behaviors. of skill develop-
ment by teacher.

Correlating the amount, kind and de-
gree of physical activity the student is
involved in outside of physical education
class to the growth that has occurred will
indicate and assess how much of the devel-
opment can be attrlbuted to the school
experlence

The Role of Curriculum

The curriculum (courses taught in

~physical education) by providing students

with exposure to a variety of activities, .
should be structured so students must make

. decisions indicative of the problems in

life that must be solved

- The- currlculum varied as to activity
must present life s1tuatlons that must be
solved

Proper utilization of the curriculum
should demonstrate that students have.
learned problem-solving techniques.

In order to implement problem solving
techniques in a physical education program,
an experimentalist philosophy must pervade
with an atomosphere that is democratic,
respondent to spontanelty, and focused
upon group - dynamlcs o
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Criteria for Evaluation

'Value:
Need:
Goal Objective:

Means:

This is demonstrated through direct -
communication with parents at the begin-
ning of the school year when the total
school program is discussed.

The teacher proves that problem solv-
ing techniques are presented by their in-
corporation into lesson plans which are
submitted and reviewed by the principal.

Students must pass a problem-solving
written test on the decisions concerning
formulation of rules, .strategy, and tech-
nique of a designated game or sport.

‘This is assessed and determined by
the periodic teacher evaluation based upon
a pre-determined checklist, written state-
ment, and discussions with the principal.



CHAPTER 5 .
CONCLUSION

Preseﬁtation of the fesearch'related to'purpose in
physical education has shown that phyéical activity is
essential for the studént's growth and developmeﬁt;-however,
demonétration of the issues inherent in this dispipline
indicate a desire to restructure physical education.

Past attempts to rectify it have 1argely'been
‘unsuccessful as proVéd by the diverse and continuous efforts
to restore reépectability, and they are characterized by a
lack of depth, scope, and insight concerning how to pursue
a problematic sitﬁation. As a result, advocacy exists for a
different approach when investigating physical education.

Thus, the methodology of inquiry emerges as the most
sigﬁificant investigative.aspect When-considering problematic
situations: Writers, too frequently 1imited by their own

Weltanschauung, must attempt to incorporate,diversity of

vfhought from without and establish a system to synthesize
ideas_@ithin themsel?és. |

.Theidiscussion of the‘inquiry cube offers an example.
of possible'options in the thought process. The critical

discussion of the research contained in this: paper indicates
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a 1éck‘of undérsfanding‘ggy‘to 1ogica11y,aha1yze conditidns
and fofmulate anéweré. | |

| As previously disclosed, the purpose of this thesis
is hot just to. introduce arphyéical édﬁcétioh program, but
insteéd to delineate the poésibilities fegardiﬁg how to
determiné and establish criteria that would indicate an
exhaﬁstivé study of this subject mafter.

Therefore,-the merit of this study exists in the

development of methodological inqﬁiry that haé been applied
hefe to one conteht area, physical education, and may be

applied equally to other disciplines.
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