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ABSTRACT

The conceptual framework of this study was based on 
a theory of discipline which in itself evolved from a theory 
of self-actualization. The hypothesis was stated as: 
mothers with more education have a higher, correlation of 
congruent responses to a child's behavioral cues than 
mothers with less education.

A two-part, hypothetical situation-type question
naire, based on. a behavioral continuum of action > action- 
feeling, and feeling, was formulated for this study. It 
was administered to forty mothers of children at least four 
to five years old, who were contacted in either the waiting 
room of a public health department well-child conference or 
at one of two private nursery schools. Their educations 
ranged from eight to eighteen, years. The findings revealed 
a moderate correlation and a .007 level of significance 
between a mother's education and the feeling subscale. Weak 
correlations resulted between mother's education and the 
action-feeling and action subscales. When the group of 
mothers was divided into three groups according to educa
tion, less than twelve years, twelve years, and more than 
twelve years, a trend in the direction of the hypothesis was 
evident. The findings also indicated that the action sub
scale needed, to be strengthened.

viii



CHAPTER 1

INTRODUCTION

Significance of the Problem 
ChiId-rearing practices influence the socialization 

process and both are related to physical and mental well
being. In this respect, child-rearing and parenting become 
concerns of health practitioners. Nurses, in providing 
anticipatory guidance to parents, must be knowledgeable 
about desirable child-rearing practices, and more specific
ally, methods of discipline, those measures which can con
tribute most optimally to the mental health of the child and 
the well-being of the parent-chiId relationship. The nurse 
must be cognizant of the many cultural and psychosocial 
variables that influence parents in their methods of disci
pline, as well as her own background and biases.

Many of the American beliefs regarding child-rearing 
are historically linked to our past with such clichds as 
"spare the rod and spoil the child," or "children should be 
seen and not heard" (Shostrom, 1967:82). Certainly nurses 
in their roles as providers of health care, teachers, and 
counselors, have a professional responsibility to be 
knowledgeable and understanding about what the parenting
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process is, utilizing this information in guiding mothers 
and fathers in the rearing of their children.

In the calendar year 1975, approximately twenty 
public health nurses from the Pima County Health Department 
made close to one thousand home visits to families regarding 
the health of a child or children (Arizona State Health 
Department, 1975). In addition, the public health nurses 
contacted 10,674 children in nursing clinics, and the nurse 
practitioners examined 7,868 children in the medical clinics 
(Pima County Health Department, 1975) . The potential for 
nurse-parent interaction, including teaching and counseling 
in child-rearing, is tremendous.

According to Shostrom (1967:82), discipline is one 
aspect of child-rearing in the area of child psychology that 
is very misunderstood; Medinnus and Johnson (1969:383) 
wrote that there has been little research in the area of 
discipline, and that what has been done has been beset by 
the problems of measuring the effects of discipline on the 
behavior and attitudes of children.

Another of the problems in researching the concept 
of discipline is the innumerable variables that are in
volved. These include the age of the mother, the age of 
the child, the sex of the child, the number of children in 
the family, and the ordinal position of the child in the 
family. Additional variables include the socioeconomic 
status of the family, usually determined by the occupation.



income, and education of the father. The variable that will 
be studied most intently in this proposal will be the educa
tion of the mother, described as closely associated with the 
socioeconomic status of the.family; the review of literature 
will document this association.

It therefore becomes evident that nurses must have a 
broad scope of knowledge about the sociocultural aspects of 
discipline, and the relationship of the sociocultural 
aspects to philosophies of discipline, before they can 
function with increased effectiveness in counseling parents 
in methods of discipline as a critical factor in child 
rearing.

The primary focus of this study was on the education 
of the mother and its relationship to the theory of disci
pline proposed by Shostrom (1967). The intent was to expand 
the existing knowledge base about discipline methods.
Experts do not agree on a philosophy or theory of disci
pline; the recent literature tends to lean toward a non- 
punitive, but not laissez-faire approach.

Statement of the Problem
The problem was: based on behavioral cues or stimuli 

of a child's behavior, mothers with differing educational 
attainment will also differ in the congruency of their 
matched responses .to a child's behavior. The hypothesis 
was: mothers with more education have a higher correlation
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of congruent responses to a child's behavioral cues as 
defined by Shostrom (1967), than mothers with less educa
tion.

Purpose of the Study 
The purpose of the study was to determine the sig

nificance of the education of the mother as reflected in 
Shostrom's theory of discipline. The intent was to con
tribute to the current body of knowledge regarding child- 
rearing practices in relation to socioeconomic class with 
emphasis on the educational component of the mother. This 
knowledge should be useful to the community health nurse as 
she sets goals with families while teaching and counseling 
in child-rearing practices.

Conceptual Framework 
The conceptual framework for this study was 

hierarchical. The theory of self-actualization by Maslow 
(1970) was the basic foundation. Built upon this basic . 
foundation was the theory of discipline formulated by 
Shostrom (1967). The theory provides a framework for 
growth-oriented rather than control-oriented maternal be
havior in response to a child's behavioral cues.

Maslow (1970) defines self-actualization as the 
self-fulfillment of becoming what one idiosyncratically is,
i.e.,becoming everything that one is capable of becoming. 
The gratification of the need for self-actualization is



dependent on the prior satisfaction of physiological, 
safety, love, and esteem needs. Maslow characterized the 
self-actualizing individual as extremely perceptive of and 
very comfortable with reality; one who accepts human nature 
in himself and others without unrealistic guilt; a person 
who expresses himself freely and spontaneously, whose 
behavior is simple and natural, and whose energies are 
generally directed at. problems outside of themselves. Self 
actual!zers are autonomous, capable of self-decision, self- 
discipline, their behavior determined by themselves rather 
than others.

Shostrom (1967) formulated a theory of discipline
bn the foundation of self-actualization theory. Shostrom
(1967;88) wrote:

. . . the actualizing mother or father is growth
oriented. He sees his place in life as working 
himself out of a job. Instead of being should 
oriented, he is is oriented. He tries to accept 
his child as he is and endeavors to help him grow 
from there. His chief aim always is to foster 
self-actualization in the child. This parent 
does not see life as a child's world, or an 
adult's world, but rather as a person1s world, 
where every individual has the right to satisfy 
his own needs.

.Shostrom further proposed that the opposite of the 
self-actualizing person is the manipulator; either a parent 
and/or child may be manipulative. Shostrom (1967:81) 
stated, "The manipulative parent sees his job in life as 
one of controlling the outward behavior of his children." 
Manipulative techniques used by parents, include control by
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guilty feelings, other-directedness (what will other people
say?), withdrawal of love, and demands of living up to the 
expectations of parents. Two broad categories of discipline
were defined. One was action-centered, manipulative, or
controlling; the other was feeling-centered, internal, self-
imposed, and actualizing; i.e., self-discipline, the result 
of the child's internalized value system. The object of
both was to insure compliance of proper conduct or action.

In the theory of discipline, Shostrom proposed that
one may discipline a child in terms of actions and feelings.
All parents and children function on a continuum between
these two behaviors. In this study, the model of the
action-feeling continuum was modified to illustrate three
levels of the continuum, action, action-feeling, and 
feeling. Shostrom1s (1967:84) model had four levels. The
revised theory is illustrated in Figure 1.
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The vertical line from actions to feelings is a 
contiuum from the more overt actions at the top to the more 
obscure underlying feelings at the bottom. The child being 
disciplined will exhibit to the parent behavior which falls. 
somewhere on the action-feeling continuum. The underlying 
principle is that the parent should react to the child at 
whatever point on the continuum that is illustrative of the 
behavior of the child. If the child is expressing feelings, 
the behavior of the parent should be in the area of 
feelings; if the child expresses action, the parent should 
respond by acting; and if the child's behavior is in the 
realm of action-feeling, the response of the parent should 
also be in the action-feeling area. The preponderance of 
the literature supported the premise that middle-class 
mothers are more permissive, less punitive, more concerned 
with internalization of values and principles, fostering 
more autonomy in self-discipline; while working-class 
mothers are more punitive and restrictive. There was a high 
correlation between economic status and the education of the 
mother as shown in studies by Sears, Maccoby, and Levin 
(1957) and Kagan and Freeman (1963). Therefore, it may 
follow that the education of. the mother is a logical inde
pendent variable upon which the child-rearing practices and 
methods of discipline may depend.

This study adopted a basic perspective from 
Shostrom's (1967) theory that matched maternal-chiId



responses will result in more self-actualizing discipline.
It was hypothesized that better educated mothers will have a 
higher correlation of congruent responses to a child's be
havioral cues than less well educated mothers.

Limitations of the Study 
The study was restricted by the following factors.

1. The study did not deal with the often researched
hypothesis that mothers with more education respond 
on a feeling level while mothers with less education 
respond with action.

2. The actual behavior of the mother was not observed.
The data measured only the mother's interpretation
of desirable behavior.

3. The collection of the data depended on the mother's 
ability to read and interpret the questionnaire.

4. Respondents to the questionnaire were restricted to 
those mothers who had experience with their own 
four- to five-year old children.

5. The validity of the questionnaire was only minimally 
established by a group of three experts reaching 
consensus at the .66 level.

6. The study did not address itself to what was correct 
or incorrect behavior.



7. The method of scoring the questionnaire was incon
sistent between the action-feeling stem situations 
and the action and feeling stem situations.

8. The sample size was small, n = 40.

Assumptions
1. The hypothetical situations were a valid reflection 

of the alternative discipline philosophies of the 
mothers.

2. On the basis of forced choice, the respondent was 
required to select one of the three options from 
the hypothetical situations as descriptive of that 
which she believed was the most appropriate maternal 
behavior.

3. The action or feeling responses to the action- 
feeling stem Situations were assumed to be fifty 
per cent correct based on the researcher's inter
pretation of Shostrom's (1967) theory. The same 
assumption was made for action-feeling responses to 
either action or feeling stem situations.

Definitions 
Education: The raw score of total years of

schooling completed. Data were collected until a broad 
range of education was assured. Education was the inde
pendent variable.
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Discipline: Instruction- and direction of four- to

five-year olds designed to assure compliance to acceptable 
social conduct or action.

Socioeconomic status: For the purposes of this
study, only one part of Green's (1970) definition was 
studied, the education, of the mother. Green further defined 
the socioeconomic status of a family as being determined by 
gross family income, occupation of the main earner, and 
ethnic group.

Action-feeling continuum: A scale of maternal be
havior from action to feeling. The child exhibits behavior 
at a particular point on the scale; when disciplining the 
child, the mother reacts to the child at some point on the 
same scale.

Action-centered discipline: A mother responds to
what the child has done by directing the behavior of the 
child, not responding to or understanding the feelings 
expressed by the child. The mother is then manipulative and 
controlling.

Feeling-centered discipline: A mother encourages
the child to express attitudes and feelings openly, meeting 
the child's need for understanding and acceptance by the 
reflection of those feelings. The mother is then facili
tating self-actualization. •

Action-feeling-centered-discipline.:.. In addition to 
permitting the child to express feelings, the mother moves
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into the action field in response to a child's contemplated 
or committed action and structures the consequences of such 
action.



CHAPTER 2

REVIEW OF LITERATURE

The review of literature has been divided into two 
sections. The first, deals with research from the perspec
tives of socioeconomic status, the education of the mother, 
and discipline. These areas frequently overlap, but each 
.category is emphasized in each of the research studies in 
which, they were considered. , The second section reports on 
studies investigating the effects of education on discipline 
behavior, i.e., why it was predicted that mothers with more 
education will have a higher correlation to congruent 
responses to a child's behavioral cues than mothers with 
less education.

Socioeconomic Status, Education, Discipline, 
and Their Relationship

Sears et al. (1957) demonstrated a fairly high 
correlation (.58) between socioeconomic status and the 
education of the mother. In their study, a measure of 
occupational level was combined with one of income to 
determine socioeconomic status. The middle-class was pri
marily composed of business, professional, and white-collar 
occupations; the working-class group was primarily blue- 
collar workers. Seventy-two per cent of the mothers in the

12
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middle-class group were also in the upper group on educa
tion. In the working-class group, seventy-one per cent of 
the mothers were in the lower education group also. In 
their study of techniques of discipline, there was little 
difference between the middle-class and working-class 
mothers in ratings on isolation and withdrawal of love. 
However, working-class mothers used physical punishment and 
deprivation of privileges more frequently. Working-class 
children were subjected to more punishment of every kind. 
There were no differences between classes in the use of 
reward or praise. Generally, the same trends occurred when 
mothers were compared on the basis of education instead of 
socioeconomic status. The authors interviewed 379 American 
mothers.

Two studies that disagreed with the hypothesis were 
Havighurst and Davis (1946;698-710) and Erickson (1946-47: 
190-192). Havighurst and Davis first researched the effects 
of social class on child-rearing practices. The results of 
their study indicated that the lower-class mothers were more 
permissive than the middle-class mothers in child-rearing 
practices. Middle-class families were more rigorous in 
their training of children for feeding and cleanliness 
habits? the middle-class expected their children to assume 
responsibility for the self earlier? middle-class children 
were expected to take naps at a later age, to be in the 
house at night earlier, and in general, were permitted less



free play of their impulses. The researchers utilized 
guided interviews with mothers of young children, dividing 
fifty mothers in each of four groups, white middle-class, 
whit'e lower-class, black middle-class,. and black lower- 
class. The classifications of social class were based on 
the occupation of the. father; the education of the parents, 
siblings, and grandparents; property ownership, church 
membership; and the section of the city in which the family 
resided. Erickson (1946-47) found in guided interviews of 
forty-eight middle-class mothers and fifty-two lower-class 
mothers that children in the middle-classes were taught to 
assume responsibility earlier, were more carefully super
vised, and had less free time. ,

At approximately the same time, Duvall (1946:193- 
203) obtained results contradicting those of Havighurst and 
Davis (1946). Data were collected at a regular meeting of 
a mother's group which included minimal face sheet informa
tion and free responses to the questions, "What are five 
things a good mother does?" and "What are five things a good 
child does?" Duvall found that upper middle and middle- 
class mothers valued respect for the person, satifaction in 
personal interaction, pride in growth and development, and 
a permissive, growth promoting type of child-rearing 
guidance, as opposed to the lower and lower middle-class 
mothers who valued a child who obeyed and respected his 
parents, and who conformed to neat, clean, polite, and
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socially acceptable standards. Duvall studied twenty-four 
groups representing four social class levels, a total of 
433 persons.

Klatskin (1952:52-61) found that upper middle-class 
mothers were more lenient than lower middle or upper lower- 
class mothers in toilet training, the type of discipline 
imposed on the child, and in disapproval of the child's 
behavior. Two hundred forty-nine mothers completed ques
tionnaires .on parental practices and child behavior.

Kagan and Freeman (1963:899-911) showed that the 
mother's educational level was, in selected instances, 
highly related to her child-rearing practices. The greater 
the educational attainment of the mother, the more likely 
she was to justify her discipline, and the less likely she 
was to be restrictive or coercive during the preschool 
years. In a longitudinal study of thirty boys and twenty 
girls, data were analyzed from adolescent interviews, the 
ages of the children ranging from 13.0 to 18.3 years, and 
from previous home visits to observe mothers when the 
children were between the ages of two and seven. The 
mothers were rated by the Fels Parent Behavior Rating Scale.

A study by Bayley and Schaefer (1960:61-77) indi
cated that mothers from higher socioeconomic groups were 
warmer, more accepting, and more permissive in their child- 
rearing attitudes; lower socioeconomic status mothers were 
more dominating and had more punitive attitudes. The
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socioeconomic status of the mother was correlated positively 
with the maternal behaviors of granting autonomy, co
operation, equalitarian treatment, and to some extent 
expressing affection. A negative correlation existed with 
the traits excessive contact, intrusiveness, irritability, 
and punitiveness, and to a lesser degree, ignoring. The 
study was based on descriptive protocols of the behavior of 
fifty-six mothers as observed in 1928-1932, during the first 
three years of their children's lives. Scales were then 
adapted to records of interviews made of thirty-four of the 
mothers from 19 39 to 1942.

Littman, Moore, and Pierce-Jones (1957:694-704) 
interviewed 206 pairs of white parents with closed and open- 
ended questionnaire items. They found in their data an 
absence of any general or profound differences in sociali
zation practices as a function of social class.

Finally, in a study by Busse and Busse (1972:287- 
294), the data significantly linked the higher education 
of the mothers to their autonomy-fostered behaviors. The 
population included a group of forty-eight Negro boys and 
their parents; each parent was observed teaching their son 
four tasks.

Effects of Education on Discipline 
Behavior

The studies of Bernstein (1961, 1971), Hess and 
Shipman•(1965), and Kohn (1959) suggested that working-class
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mothers, being highly correlated to those with less educa
tion, -were more likely to respond to a child's behavior with 
a conditioned response to the immediate consequences of a 
child's behavior, a response controlled with social rules 
without alternatives of action for the individual situation 
and child involved. Middle-class mothers, those with more 
education, were more likely to weigh alternatives, reflect, 
and problem-solve in responding to their child. Their 
values centered on internalized standards rather than 
imposed rules. Thus, it seemed a logical inference that 
mothers with more education will consider more possible 
maternal responses, action, action-feeling, and feeling, in 
responding to the behavioral cues of the child, while the 
working-class mother is conditioned to a narrower range of 
maternal responses, not depending on the behavioral cues of 
the child.

In the view of Bernstein (1961:2 88-310, 1971), 
language determines what a child learns, how he learns, and 
sets limits as to his future learning. Two codes of verbal 
communication are identified. Restricted codes or public 
language are stereotyped, limited, nonspecific, limited in 
concept and detail. Elaborate codes or formal language are 
specific to a particular situation, topic, and person, being 
more discriminatory between the cognitive and affective 
domains. Two types of families were further differentiated,
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those oriented toward control by status appeal, i.e., 
ascribed social norms, and those oriented toward persons.

In a study by Hess and Shipman (1965;189-194), based
on Bernstein's theory> mothers of the blue-collar classes
appeared to be reinforcing passive learning styles in
their children while middle-class mothers encouraged active
initiatory behavior in their children. One hundred sixty
Negro mothers and their four-year old children were selected
from four different socioeconomic levels. Each mother was
taught three tasks, then asked to teach these tasks to the
child. There were marked social class differences in verbal
communication codes between the mothers and children. Hess
and Shipman suggested that the blue-collar mothers fit the
criteria of the status oriented family, in which commands
or conditioned response did not permit a problem-solving
approach. Problem-solving requires reflection, the ability
to weigh alternatives before reaching a decision. The
elaborate code of communication utilized by middle-class
mothers, with its orientation to persons and consequences,
is more easily adapted to problem-solving and reflection.
Hess and Shipman (1965:194) wrote.

The picture that is beginning to emerge is that the 
meaning of deprivation is a deprivation of meaning—  
a cognitive environment in which behavior is 
controlled by status rules, rather than by atten
tion to the individual characteristics of a 
specific situation, and one in which behavior is 
not mediated by verbal cues or by teaching which 
relates events to one another and the present to 
the future.
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The work by Bernstein (1961, 1971) and Hess and 

Shipman (1965) tied in closely with previous research by 
Kohn (1959:352-366). Kohn found that working-class parents 
are more likely to respond in terms of the immediate con
sequences of the child's actions; they valued qualities 
insuring respectability and behavior not violating parental 
proscriptions„ Middle-class parents responded in terms of 
their interpretation of the child's intent in acting as he 
did, i.e., the act was less important than the intent.
Their values centered on internalized standards of conduct, 
acting according to the dictates of one's own principles.
In other words, children were encouraged to act on the 
basis of internalized standards rather than imposed rules. 
Parents of both classes acted on the basis of long-range 
goals, but the goals were different. Kohn interviewed 
mothers in 200 white working-class families and 200 white 
middle-class families, and in every fourth family, the 
father and fifth grade child were also interviewed.

An additional reason for the proposed differences 
in maternal responses may simply be that mothers with more 
education are more in touch with the advice of the con
temporary experts. Studies by White (1957:704-712) of 
thirty-eight working-class and thirty-six middle-class 
mothers, each with one child age 2.5 to 5.5 years, and by 
Kohn (1963:471-480) of the 200 working-class and 200 middle- 
class families, showed that middle-class mothers mentioned
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the experts’ books more, in addition to physicians, nursery 
instructors, and parent education classes. Kohn (196 3:
474) further stated that for the working-class, lack of 
education, the nature of their j obs, working under the 
authority of another, and the greater attachment to the 
extended family are conducive to retaining traditional 
methods of child-rearing. In addition, experts base their 
advice on middle-class values and do not meet the needs of 
the working class.

Bronfenbrenner (1958:400-425) suggested in his 
analysis that middle-class mothers read more about child- 
rearing, take books more seriously, and that the treatment 
of the child is affected accordingly. Middle-class mothers 
are more responsive and alter their behavior earlier and 
faster than working-class mothers. Bronfenbrenner offered 
the hypothesis that child-rearing practices are likely to 
change most quickly in those segments of society which have 
closest access and are most responsive to the agencies or 
agent of change, public media, clinics, physicians, and 
counselors.

In summary, research generally showed that middle- 
class parents provide more warmth, are more permissive, and 
less punitive in their child-rearing practices than working- 
class parents who are more restrictive and utilize more 
physical punishment. Working-class-parents are more-con
cerned that their children meet external societal
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expectations, while middle-class parents are concerned that 
their children internalize standards of conduct. Education 
correlated positively with socioeconomic status and the same 
trends occurred when child-rearing practices were compared 
on the basis of education.

Work by Bernstein (1961, 1971) and Hess and Shipman 
(1965) suggested that the lower socioeconomic classes, in
cluding blue-collar workers, use a restricted form of 
language7 resulting in impulsive behavior without prior 
reflection and planning of action. The emphasis is on 
compliance to status rules and authority. This behavior is 
controlling and manipulative and not characterized by 
attention to the particular situation and individual.
Middle-class mothers with more education are more likely to 
reflect, weigh alternatives, and problem-solve, before 
responding to their child.

Community health nurses, one of whose major roles 
is that of change agent, have access to families of all 
social strata. The data collected in this study added to 
the core of knowledge about why particular groups of parents 
function as they do in rearing their children. Once the 
behavior of an individual or family is understood, it 
becomes possible to plan with them for therapeutic changes 
in child-rearing techniques.



CHAPTER 3

METHODOLOGY

This chapter includes a discussion of the research 
design, a description of the population sample, pilot study, 
and the steps taken to insure the rights of the human 
subjects„ The data collection protocol and the procedure 
utilized in formulating and validating the research tool 
are examined. The final section describes the statistical 
analysis intended to test the relationship between the 
variables, a mother's education and her responses to the 
questionnaire, and to test the reliability of the ques
tionnaire.

Research Design 
The study was of a descriptive correlational design. 

It was designed to test the hypothesis that mothers with 
more education have a higher correlation of congruent 
responses to a child's behavioral cues as defined by 
Shostrom (1967) than mothers with less education. The 
design was appropriate to the hypothesis, in that an effort 
was made to accurately describe the association between a 
set of characteristics, maternal education and maternal 
response to a child's behavioral cues, in a given population.
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The educational level of the mother was correlated to her 
responses on a questionnaire (see Appendix A, Part II).

Population Sample 
The population consisted of forty mothers. Twenty- 

two of the mothers were contacted in the waiting room of a 
Pima County Department of Health Well-Child Conference.
This group included fifteen mothers with a high school 
education or less and seven mothers with more than a high 
school education. An additional eighteen mothers were con
tacted at two private Tucson nursery schools. Eight of 
these mothers had more than a high school education and ten 
had a high school education or less. ' The total range of raw 
scores in number of years of education was nine to eighteen. 
The established criteria required that the mothers be
English-speaking, and that they had experience with at least

-

one of their own children in the four to five year age 
category.

Data Collection Protocol 
Each mother was approached personally by the re

searcher, who introduced herself, explained that she was a 
graduate student in community health nursing, and was 
presently completing her thesis. Tlie researcher then asked 
the mother if she had or had had at least one child in the 
four- to five-year old age group. If the mother met the 
criteria, she was asked to participate in the study by
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completing a questionnaire at that time. It was explained 
that the questionnaire would take approximately twenty 
minutes. If the mother verbally consented, the written 
consent form was explained and the mother was assured there 
would be no identifying information oh the questionnaire 
itself. No further instructions were given. None of the 
mothers had questions about the hypothetical situations, 
although three of the mothers told the researcher, after 
they had completed the questionnaire, that they had written 
additional comments. several of the mothers had questions 
about how to complete the demographic data, especially in 
cases where broken homes were concerned. They were asked to 
simply write the information on the demographic data sheet 
(see Appendix A, Part I) .

Rights of Human Subjects 
Authorization was received from The University of 

Arizona Human Subjects Committee to carry out the study.
The study met the requirements of the Department of Health, 
Education, and Welfare. Each of the subjects was asked to 
read and sign the consent form before participating in the 
study (see Appendix B). The consent form explained the 
purpose of the study and assured that complete confiden
tiality would be maintained.



Pilot Study
A pilot study was conducted in an attempt to 

ascertain any problems with the tool so that corrections 
could be made before, the actual sample was tested. Three 
mothers completed the research questionnaire. Each mother 
met the required criteria for the subjects. Two of the 
mothers had post graduate education and one of the mothers 
had twelve years of education. Several revisions were made 
in the demographic data sheet' to facilitate collection of 
data before the pilot study. However, no changes were made 
in the questionnaire or consent form as a result of the 
pilot study.

Data Collection Tool
Part I of the questionnaire was a section for the 

collection of demographic data including the following: age
of the parents, age and sex of the children, number of 
children, ordinal position of each child, ethnic and reli
gious background, occupation and approximate income of both

)mother and father,.and education in years of both mother 
and father.

Part II of the questionnaire consisted of twelve 
hypothetical stem situations of a four- to five-year old 
child's behavior, each categorized as action, feeling, or 
action-feeling according to the theory of discipline by 
Shostrom (1967). Each stem situation was followed by three
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possible maternal responses, each categorized as action, 
feeling, or action-feeling.

Method of Scoring
A method of scoring the questionnaire was developed. 

If, in responding to the action stem situation, the mother 
selected the action response, she was given a score of 2.
If she responded to the action stem situation with the 
action-feeling response, she was scored at 1. If she in
stead selected the feeling response, she was scored at 0.
If, in responding to the feeling stem situations, a feeling 
response was given, the score was 2; if the response was
action-feeling, the score was 1; and if the response was
action, the mother was scored at 0. The action-feeling stem 
situations created a problem in scoring. As usual, the 
action-feeling response to the action-feeling stem situa
tion was scored at 2. However, if the mother responded to 
the action-feeling stem situation with either an action or 
feeling response, the response was scored at 1. This was 
an inconsistency.in the scoring method, but it was based on
the assumption that an action-feeling response to an action
or feeling situation is fifty per cent correct. The same 
reasoning applied to either an action or feeling response 
to an action-feeling stem situation.
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Validity

Part II of the questionnaire was subjected to con
sensus validity by three expert judges, who were knowledge
able about Shostrom1s theory of discipline (see Appendix C). 
Two of the judges had Master's degrees in Child Nursing, and 
both were mothers of young children. The third judge had a 
doctoral degree and was a family relations specialist. The 
questionnaire was acceptable as a valid tool when a .66 
level of agreement was attained. Each stem situation and 
the possible responses were put on a 5 x 8 card; Each of 
the judges was asked to classify each item as action, 
feeling, or action-feeling. The Varimax Rotated Factor 
Matrix was used to determine the commonalities of theo
retical dimensions among the twelve hypothetical situations.

Reliability
Tests for internal consistency were run to determine 

the reliability of the questionnaire. Pearson Correlation 
Coefficients were determined between each of the situations 
and the action, action-feeling, and feeling continue. In 
addition, each of the continue was correlated to each of 
the other continua.

Analysis Intended to Test the 
Relationship

To determine the strength of the relationship be
tween the two variables, education of the mother and



maternal responses on the questionnaire, a correlation co
efficient was calculated using the Pearson product moment 
correlation.

A t-test for statistical significance was used to 
determine the degree of random occurrence in the relation
ship between the variables.

An analysis of variance was used in an attempt to 
determine at what points in maternal education might sig
nificant differences in maternal responses occur.



CHAPTER 4

PRESENTATION OF THE DATA 

Introduction
Three major sections are included in this chapter. 

The characteristics of the sample and statistical tables are 
presented. The results of the reliability testing of the 
tool are discussed. The final section includes data results 
in terms of the hypothesis. All percentages are given as 
the adjusted frequencies.

Characteristics of the Sample
The sample was composed of forty mothers of children 

at least four to five years of age, who were contacted in 
either the waiting room of a Pima County Department of 
Health Well-Child Conference, or at one of two private 
nursery schools. Criteria required that the mothers be 
literate in English. Table 1 describes age, number of 
Children, and education.

Age
The ages of the mothers ranged from 23-47 years.

The mean was 28.825; the mode was 2 8.0. The fathers' ag#s 
fell between 24 and 48 years. The mean was 32.382; the 
mode was 33. 0 (see Table 1) .
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Table 1. Means, Modes, and Range of Sample Variables: 

Age, Number of Children, Education

Variable Mean Mode Range
Age in Years 

Mother 28.825 28.0 23-47
Father 32.382 33. 0 to 1 00

Number of Children • 2.211 2.0 1— 8
Education in Years

Mother 13.000 12.0 9-18
Father 13.469 12.0 8-22

Number of Children
The number of children ranged from 1-8 children per 

family. The mean was 2.211 children; the mode- was 2.0 
children (see Table 1) .

Education
The education of the fathers ran a gamut from 8-22 

years. The mean was 13.469 years; the mode was 12,0 years. 
The educational range of the mothers was 9-18 years; the 
mean was 13.0 years and the mode was 12.0 years (see Table 
1). The education of the mother as the independent variable 
will be explored in detail in the section on data results.
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Ethnic Background

Table 2 describes ethnic background, religion, and 
income characteristics of the population. White families 
comprised 82.5% of the total. Five per cent of the families 
were Mexican-American. There were no Black, Oriental, or 
American Indian families in the study. The final 12.5% 
of the sample were categorized as other than White,
Mexican-American, Oriental, Black, or American Indian. The 
"other" category included those families where husband and 
wife were not of the same ethnic background.

Table 2. Population Grouped by Ethnic Background, Religion, 
and Income in Per Cent of Total

Variable Per Cent

Ethnic Background
Whi te 82.5
Mexican-American 5.0
Other 12.5

Religion
Protestant 47. 4
Catholic 28.9
Other 23.7

Income
$3500 or less 21. 6
$3500-6500 21.6
$6500-10,000 13.5
$10,000-15,000 18. 9
$15,000-25,000 18.9
$25,000 or more 5.4



Religion
Protestant families were 47.4% of the total sample 

population. Catholic families comprised 2 8.9% of the 
sample. No Jewish families were represented. The "other" 
category, 23.7% of the sample, included the less common 
religious faiths and those families where husband and wife 
had different religions.

Income
A yearly income of $3500 or less was made by 21.6% 

of the families. Another 21.6% were in the $3500-6500 
bracket; 13.5% made $6500-10,000 yearly; 18.9% made $10,000- 
15,000. An additional 18.9% fell into the $15,000-25,000 
category, and 5.4% made over $25,000 yearly (see Table 2).

Validity Testing Results
Twelve hypothetical situations classified as action, 

action-feeling, and feeling were tested for validity 
(Appendix A, Part II). Five theoretical dimensions were 
identified in the data using the Varimax Rotated Factor 
Matrix (Table 3). Factor 1 showed commonalities between 
situations five (.68250) and nine (.79827), both strongly 
correlated to the feeling subscale, and situation ten 
(.73226) classified as action. Therefore, it was indicated 
that situation ten was not clearly defined as action.
Factor 2 found situations three (.75984) and twelve (.65088) 
strongly correlated to the action-feeling subscale, and of
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Table 3, Factor Analysis Showing Strong Correlation 

Coefficients Between Situations and Action- 
Feeling Continuum Classifications

Situation. Correlation Classification 
on Continuum

Factor
1

5
9

JO
.68250
.79827
.73226

Feeling
Feeling
Action

Factor
2

" 3
8

12
.75984 
.73453 
.65088

Action-Feeling
Action
Action-Feeling

Factor 1
. 3 1[: .62575

-.69339
Action-Feeling 
Negative to Action

Factor . |
. 4 IL: -.64172

.86775
Negative to Action 
Feeling

Factor
5

• i 
_ 7

.66548

.83277
Feeling
.Action-Feeling

common theoretical dimensions to situation eight (.73453), 
of the action subscale, again suggesting an unclear action 
continuum. Factor 3 found common characteristics between 
action-feeling situation two (.62575) and situation four 
(-.69339), which was negatively correlated to its action 
subscale classification. Factor 4 negatively correlated, 
situation six (-.64172) to its action subscale and found ccmmon 
theoretical dimensions to situation eleven (.86775), which 
was strongly correlated to the feeling subscale. Both 
Factor 3 and Factor .4 pointed out the weakness of the action



continuum. Finally, Factor 5 found commonalities between 
situation one (.. 66548) , strongly correlated to the feeling 
subscale, and situation seven (.83277), strongly correlated 
to the action-feeling subscale. In summary, the factor 
analysis indicated that the action subscale was not clearly 
delineated in the questionnaire items. The significant 
correlations reflected strength in the feeling and action- 
feeling areas but weakness in the action areas.

Reliability Testing 
Tests for internal consistency were done to deter

mine the reliability of the. questionnaire. There were 
moderate to strong correlations between the questionnaire 
situations and their respective subscales, action (F^), 
action-feeling (Fg), and feeling (Fg), using the Pearson 
correlation coefficients (Table 4). The action situations 
had only one strong correlation, again suggesting the poorly 
defined action continuum. Three of the action-feeling 
situations had strong correlations, and all of the feeling 
situations had strong correlations. It was expected that 
action items would correlate more highly to other, items in 
the action subscale,, than to those items in the action- 
feeling or feeling subscales. The same held true for the 
items in the action-feeling and feeling subscales, as 
measured by Pearson .correlation coefficients within and 
between subscales (Table 5) .
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Table 4. Pearson Correlation Coefficients Between 

Situations and Respective Subscales

Situation and Correlation Coefficients
Subscale _

F1 F2 F3
SI Feeling .5969
S2 Action-Feeling .5071
S3 Action-Feeling .5916
S4 Action .3527
S5 Feeling .7221
S6 Action .3444
S7 Action-Feeling . 4685
S 8 Action .6320
S9 Feeling .7347
S10 Action .419 8
Sll Feeling .5107
S12 Action-Feeling .6717

Table 5 Pearson Correlation Coefficients Within and
Between Subscales

Subscale Action Action-Feeling Feeling
Action 1.0000 . 3624 . 3411

S = .001 S = .011 S = .016
Action-Feeling .3624 1.0000 . 1692

S = .011 S = .001 S = .148
Feeling .3411 . 1692 1.0000

S = .016 S T- , 14 8 S = .001



In considering the reliability testing results of 
the questionnaire, the major finding was the apparent 
weakness of the action subscale. The action-feeling and 
feeling subscales were more clearly delineated as shown b y . 
the Varimax Rotated Factor' Matrix and the Pearson correla- 
tipn coefficients'between the situations and their respec
tive subscales.

Data Results
In considering the data in terms of the hypothesis, 

that mothers with more education have a higher correlation 
of congruent responses to a child's behavioral cues than 
mothers with less education, a moderate correlation, .3826, 
was noted between mother's education and the feeling sub
scale. Weak correlations were found between mother's educa
tion and the action subscale, .2326, and the action-feeling 
subscale, .2182. A significant result was apparent in the 
feeling subscale when the data were analyzed according to 
subscale, p. = .007. Trends toward the hypothesis were 
noted in the action subscale, p. = .074, and the action- 
feeling subscale, p = .088. These findings are shown 
in the correlation coefficients and levels of significance 
for the variable, mother's education, in relation to sub
scales:

Action Action-Feeling Feeling
Mother's Education .2326 .2182 .3826

S = .074 S = .088 S = .007
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The significant correlation coefficient .3826 (p .007) sub
stantiated the hypothesis in the area of feelings.

An analysis of variance was used to ascertain at 
what point total years of education might have been a sig
nificant factor in determining maternal response. The group 
of mothers was divided into three groups according to 
education: less than twelve years, twelve years, and more
than twelve years of schooling. No significant findings 
resulted. However, a trend in the direction of the 
hypothesis was evident. The greater the education of the 
mother, the more likely she was to respond congruently to 
the behavioral cues of a child. This was especially true 
in the areas of action-feeling and feeling. The means in 
these subscales for the mothers with more than twelve years 
of education, 7.33 and 7.13 respectively, were higher than 
the means for the mothers with twelve years of education, 
6.90 and 6.20, and those with less than twelve years, 6.40 
and 6.20. There was no clearcut difference in the mean 
scores of the action subscale between the mothers with 
twelve years of education, 5.00, and those with more than 
twelve years of education, 5.20. However, the means for 
both groups were higher than that of the mothers with less 
than twelve years of education, 3.80 (Table 6).



38
Table 6. Comparison of 

Education and
Mothers
Subscale

Grouped According 
Category

to

Group (Mean)
Action

(Mean) 
Action-Feeling

(Mean)
Feeling

Less than 12 years 3.80 .6.40 6.20
12 years 5.00 6.90 6.20
More than 12 years 5.20 7. 33 7.13
Total mean 4.93 7.00 6.55
F-value 2.29 2.39 2.45
F-probability . 12 .11 . 10



CHAPTER 5

DISCUSSION OF FINDINGS, IMPLICATIONS FOR 
NURSING, AND RECOMMENDATIONS

Findings Related to the Hypothesis 
The hypothesis of the study was: mothers with more

education have a higher correlation of congruent responses 
to a child's behavioral cues as defined by Shostrom (19 67) 
than mothers with less education. The hypothesis was only 
weakly supported by the data. When the data were analyzed 
according to the feeling subscale, a moderately strong 
correlation resulted. This is not an unexpected result.
The literature showed that the discipline behaviors of 
middle-class mothers more nearly fit the definition of 
feeling-centered discipline than the discipline behaviors of 
the working-class mothers. An analysis of variance showed 
a trend in the action-feeling subscale. When comparing the 
mean scores of the mothers for the.action subscale using an

8,
analysis of variance, there was no. difference between the 
group of mothers with twelve years of education and those 
with more than twelve years, but a trend did exist between 
the mothers with less than twelve years of education and 
those with twelve years or more. An explanation might lie 
in Bernstein's (1961, 1971) theory. While working-class 
mothers respond to a child's behavior with a conditioned
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response controlled by social rules, middle-class mothers 
respond to their child on a more individualized basis, 
considering alternatives of behavior, and centering values 
on internalized standards rather than imposed rules. One 
of the behavioral alternatives may be maternal solicitation 
of the child's feelings.

Findings Related to the Tool 
The main conclusion was that although there was some 

merit to the hypothesis more research needs to be done. The 
validity of the action subscale as a true measurement of 
action behavior was questionable; the action subscale needs 
to be strengthened. Possibly the problem lies with the 
definition of action. Action-centered discipline, as de
fined for the purposes of this study, did not require that 
physical action take place. Any response on the part of the 
mother which did not include permitting or encouraging the 
child to ventilate feelings would be considered action- 
centered discipline. Examples of the range of action- 
centered responses are as follows;

la Mother says, "Don't let me hear you say you hate some
one again, Jimmy. You just play by yourself in your 
room the rest of the day."

Ila Mother says, "Amy, you're a bad girl," and takes her
into the bedroom, gives her a spanking, and puts her
down for a nap.

IVa Mother calls Mark into the house and says, "Mark, I 
told you last week that I would not permit you to 
throw rocks at that dog. Come inside and we'll 
decide on a fair punishment."
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XIIc Mother follows Paul into the yard, takes him by the 

hand, and leads him to his room, ignoring his tears.
The severity of the hypothetical maternal responses varied 
throughout the questionnaire in terms of the type of action 
taken by the mother when disciplining the child. Such 
action behaviors included deprivation of privileges, isola
tion, physical punishment, and ignoring. Withdrawal of love 
was not used in any of the situations.

In noting the relative frequency of correct re
sponses to the action situations, those that were least 
punitive scored the highest. The maternal responses were 
as follows:

IVa , Mother calls Mark into the house and says, "Mark, I 
told you last week that I would not permit you to 
throw rocks at that dog. Come inside and we'll, 
decide on a fair punishment."

The relative frequency of correct responses for this answer
was 75.0%, indicating that the mothers felt the response was
equalitarian with the child's behavior.

Vic Mother hangs up the phone and says, "David, words 
like 1 shut-up1 are not permitted in this family.
That kind of remark is very rude. Send Tom home and 
play by yourself in your room. There will be no TV 
tonight either."

The relative frequency of correct responses was 45.0%.
Villa Mother says, "Susan, I asked you to stay out of my 

sewing basket. However, tomorrow I'll buy you a 
little pair of scissors and we can sew together."

The relative frequency of correct responses was 57.5%. In
retrospect, one might argue whether this response is clearly
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action. The mother might, in fact, be recognizing the 
child1s feelings covertly.

Xc Mother says, "I see that you’ve been drawing on the 
. walls and because of that, there will be no TV for 
you tonight."

The relative frequency of borrect responses on this item was 
10.0%, clearly suggesting that the response was not appro- . 
priate to the child's behavior. The researcher may only 
surmise that perhaps the discipline was felt by the mothers 
to be too stringent.

Implications for Nursing 
Nurses, community health nurses in particular, 

frequently provide care to the segment of society described 
as working-class. Knowledge of the effects that the cul
tural mores and lesser amounts of education have on the 
working-class perspective of discipline may help the nurse 
effect a change in maternal discipline behaviors.

Bernstein (1961, 1971) postulated that working-class 
mothers are restricted in the number of alternatives of. 
maternal responses to a child's behavior. The nurse may 
guide the working-class mother in exploring alternatives in 
maternal responses; an example might be encouraging the 
mother to involve the child in the determination of his own 
punishment. The nurse may assist the mother in inter
preting and differentiating between a child's behavioral 
cues; i.e.> action, action-feeling, and feeling. The mother
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may be taught to realize the differences between a child's 
act, his expression of a desire to act, and his expression 
of feelings. The nurse may suggest and encourage the mother 
to recognize relationships between maternal and child be
haviors. For example, the mother may need help in seeing 
that the discipline measure imposed is not warranted in 
terms of the child's behavioral cues.

Shostrom's (1967) theory and its implication for 
nursing may also be used as a tool in nursing education. 
Students of nursing may use the. theory and the research 
based on the theory as a framework for their interactions 
and interventions with parents and children.

Re commendations 
In recommending further study, the researcher be

lieves that the tool should be refined. Emphasis should be 
on clarifying and defining the action subscale. A similar 
study could be undertaken using a continuum of action re
sponses, from redirection of a child's behavior to physical 
punishment. Indeed, it would be interesting to ascertain 
what mothers believe is equalitarian discipline on an action 
continuum as correlated to a child's behavioral cues. Such 
information would be pertinent for any age level of child, 
especially when child abuse is such a social problem.

Another recommendation in relation to the tool is 
further validation of the hypothetical maternal-child



situations. It would be an interesting project for nursing 
students to further develop the situations using their 
observations of maternal-child behaviors.



CHAPTER 6

SUMMARY

The purpose tif the study was to contribute knowledge 
regarding child-rearing practices in relation to socioeco
nomic class with emphasis on the educational attainment of 
the mother. The research was based on a theory of disci
pline by Shostrom (1967). The problem tested was: based on
the behavioral cues or stimuli of a child's behavior, 
mothers with differing educational attainment will also 
differ in the congruency of their matched responses to a 
child's behavior. The hypothesis was: mothers with more
education have a higher correlation of congruent responses 
to a child's behavioral cues as defined by Shostrom (1967) 
than mothers with less education.

The study was of a descriptive correlational design; 
the educational level of the mother was correlated to her 
responses on a questionnaire (Appendix A, Part II). The 
population sample consisted of forty mothers contacted 
either in the waiting room of a Pima County Department of 
Health Well-Child Conference or at one of two Tucson 
nursery schools. The criteria required that the mothers be 
literate in English and have or had experience with one of 
their own children four to five years of age. The total
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range of raw scores in number of years of education for the 
mothers was nine to eighteen. The mothers were asked to 
complete a two-part questionnaire. Part I (Appendix A) was 
utilized to collect demographic data. Part II consisted of 
twelve hypothetical stem situations of a four- to five-year 
old child's behavior, each categorized as action, feeling, 
or action-feeling, according to the theory of discipline by 
Shostrom (1967). Each stem situation was followed by three 
possible maternal responses, each categorized as action, 
feeling, or action-feeling. Each mother was scored on the 
basis of congruent responses to the stem situations. The 
questionnaire was subjected to consensus validity by three 
impartial judges who were asked to classify each item as 
action, feeling, or action-feeling; it was accepted as a 
valid tool when a .66 level of agreement was attained.

Factor analysis indicated that the action subscale 
was not clearly delineated in the questionnaire items. The 
correlation coefficients reflected strength in the feeling 
and action-feeling areas by weakness in the action areas.

In considering the data in terms of the hypothesis, 
that mothers with more education will have a higher correla
tion of congruent responses to a child's, behavioral cues 
than mothers with less education, a moderate correlation,
. 3826, was noted between motherts education and the feeling 
subscale. Weak correlations were found between mother's 
education and the action subscale, .2326; and the
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action-feeling subscale, .2182. A significant result was 
apparent in the feeling subscale when the data were analyzed 
according to subscale, p = .007. Trends toward the hypoth
esis were noted in the action subscale, p = .074; and the 
action-feeling subscale, p = .088.

An analysis of variance was used fo ascertain at 
what point total years of education might have been a sig
nificant factor in determining maternal response. The group 
of mothers was divided into three groups according to 
education; less than twelve years, twelve years, and more 
than twelve years. No significant findings resulted. 
However, a trend in the direction of the hypothesis was 
evident. The greater the education of the mother, the more 
likely she was to respond congruently to the behavioral cues 
of a child, especially in the areas of action-feeling and 
feeling. There was no clearcut difference in the mean 
scores of the action subscale between the mothers with 
twelve years of education and those with more than twelve 
years of education. However the means for both groups were 
higher than those of the mothers with less than twelve 
years of education.

It was.concluded that the action subscale needed to 
be strengthened; the broad definition of action may be the 
problem. As defined for this study, action-centered 
discipline did not require that physical action take place. 
Any response on the part of the mother which did not include
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permitting or encouraging the child to ventilate feelings 
would be considered action-centered discipline. The 
severity of the hypothetical maternal responses varied 
throughout the questionnaire. In noting the relative 
frequency.of correct responses to the action situations, 
those that were least punitive scored the highest. It was 
recommended that further research be in the direction of 
clarifying and defining the action subscale.

Nurses, in providing care to the segment of society 
described as working-class, might find useful, in effecting 
a change in maternal discipline behaviors, the knowledge of 
the effects that the cultural mores and lesser amounts of 
education have on the working-class perspective of disci
pline. The nurse may guide the working-class mother in . 
exploring alternatives in maternal responses; the nurse may 
assist the mother in interpreting and differentiating be
tween a child's behavioral cues; and the nurse may suggest 
and encourage the mother to recognize relationships between 
maternal and child behaviors. Nurses need some under
standing of the reasons people behave as they do/ before 
they may intervene therapeutically to effect a change in 
that behavior.



APPENDIX A

DATA COLLECTION TOOL

PART I; Socioeconomic Information
The socioeconomic information will be valuable in 

completing the research study. Most of the information may 
be marked by putting a check (/) in the appropriate box.
The categories of age, occupation, number of years of 
education, and any responses in the "other" boxes will 
require written answers.

I. In addition, it would be helpful if you would begin 
by listing the ages and sex of your children from 
oldest to youngest.

Age Sex

II. Family Income (yearly) 
| ] $3500 or less
□  $3500-$6500
□  $6500-$10,000 

III. Ethnic Background:
n  White
| | Mexican-American
I | Oriental

IV. Religion:
| | Protestant
I | Jewish •

I | $10,000-$15,000 
□  $15,000-$25,000 
| | $25,000 or more

I | Black
| | American Indian
| | Other (please

identify)

r~1 Catholic.
| | Other (please

identify)
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V. Father: Age:____Occupation:  ______________
| | Part-time Q  Full-time
Education (total number of years completed)

VI. Mother: Age:____Occupation:________________
| [ Part-time Ẑ] Full-time
Education (total number of years completed)



51
PART II: Questionnaire

Please read each of the situations and select the 
response which you feel is the best, by circling the letter, 
either a, b, or c, in front of that response.

I. . Situation: Five-year old Jimmy comes to his mother 
and yells, "I hate Bobby. He's a big meany cause he 
won't ever let me go first."

Responses: (a) Mother says, "Don't let me hear you say you
hate someone again, Jimmy. You just play by 
yourself in your room the rest of the day."

- (b) Mother says, "I can see you're upset, Jimmy. 
Why don't you tell me what happened? Some
times blowing off steam helps."

(c) Mother says, "I can see that you're upset 
about it, Jimmy, but just go find someone 
else to play with."

II. Situation: The next door neighbor has complained
that he found his mail opened and inside his screen 
door. When four-year old Amy is asked about it, she 
admits readily to opening the mail, saying to her 
mother, "I'm sorry. I wanted to be like a grown-up.II

Responses: (a) Mother says, "Amy you're a bad girl," and
takes her into the bedroom, gives her a 
spanking, and puts her down for a nap.

(b) Mother says, "Amy you mean that opening mail 
made you feel like you were grown-up like 
Daddy and me?"

(c) Mother says, "Amy, I know opening mail seems 
like fun, but opening someone else's mail is 
wrong. I'm pleased you told me the truth. 
However, as punishment you must stay in your 
room until dinner, but next time we get a 
letter from Grandma, you may open it."

III. Situation: Four-year old John runs to his mother
crying and says, "My arm hu^ts. Ronnie bit me and 
I'm mad. Next time I'm going to bite him back."

Responses: (a) Mother says, "You should bite him back. You
have to learn to protect yourself in this 
world. "
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(b) Mother says, "I can see that you feel hurt 

and mad."
(c) Mother says, "I can see that you're upset. 

Sit down and tell me what happened, and we 
we'll talk about what you can do if you ever 
get bitten again."

IV. Situation: Mother looks out the door and sees five-
year old Mark throwing rocks at the neighbor's dog.
He had been spanked one week before for the same 
behavior.

Responses: (a) Mother calls Mark into the house and says,
"Mark, I told you last week that I would not 
permit you to throw rocks at that dog. Come 
inside and we'll decide on a fair punish
ment. "

(b) Mother calls out the door, "Mark, stop 
throwing rocks immediately. How would you

\ feel if you hurt that dog?"
(c) Mother says, "What has happened that you're 

throwing rocks at that dog again?"
V. Situation: Five-year old Beverly, who has been very

excited about starting kindergarten, tells her mother 
the night before her first day at school, that she 
would rather stay home with Mommy and no longer 
wants to go to kindergarten.

Responses: (a) Mother says, "Sit beside me, Beverly, and
let's talk about how you feel abput going to 
kindergarten."

(b) Mother says, "Oh Beverly,, you're just 
getting scared, but tomorrow morning when 
you're with all those kids, you'll have lots 
of fun. Now come on. You can help me fix 
dinner, and don't worry."

(c) Mother says, "Beverly, if you're going to 
make a big scene, you can just go to your 
room. Every child your age goes to 
kindergarten."
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VI. Situation: Mother is talking on the telephone.

Five-year old David and his playmate, Tom, begin 
playing in the room, becoming quite loud. Mother 
asks them to play more quietly because she can't 
hear, and David responds by saying, "Oh shut-up," 
but does quiet down.

Responses: (a) Mother hangs up the phone and says, "Tom
must go home now, and then you may tell me 
what you have to say about such behavior."

(b) Mother says, "You must be very upset to have 
spoken to me in such a rude manner. What's 
the matter?"

(c) Mother hangs up the phone and says, "David, 
words like 'shut-up * are not permitted in 
this family. That kind of remark is very 
rude. Send Tom home arid play by yourself in 
your room. There will be no TV tonight 
either. "

VII. Situation: Four-year old Mary says, "I'm not going
to bed now. I'm no baby."

Responses: (a) Mother picks Mary up and puts her in bed,
saying, "You're going to bed now, and that's 
all there is to it. I don't want to hear 
another word."

(b) Mother says, "So you feel like we treat you 
like a baby."

(c) Mother says, "So you don't feel like you 
want to go to bed now. I can understand 
that, but you must. Otherwise, you won't 
want to get up in the morning."

VIII. Situation: Mother walks into her sewing room and
sees four-year old Susan using shears to cut a 
remnant of cloth. Mother has told Susan that the 
sewing basket is off limits.

Responses: (a) Mother says, "Susan, I asked you to stay out
of my sewing basket. However, tomorrow I'll 
buy you a little pair of scissors and we can 
sew together."

(b) Mother says, "Susan what do you have to say 
about playing with my sewing basket after 
I've told you it's forbidden?"
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(c) Mother says, "Put the shears and sewing 

basket away, and tell me what you have to 
say for yourself."

IX. Situation: Five-year old Alan says, "I don't like
Mike anymore. He's no fun and besides he tells the 
other kids lies about me."

Responses: (a) Mother says, "Alan, I've told you never to
call anyone a liar. You go to your room 
until you can speak kindly about people."

(b) Mother says, "I don't approve of calling 
anyone a liar, but sometimes when we're 
angry we need to spout off. Sit down and 
tell me what happened that's bothering you."

(c) Mother says, "I can see that you're upset.
Stay away from Mike a few days, and if
things still haven't improved, we can talk 
it over,"

X. Situation: Mother walks into four-year old Roxanne's
room and sees Roxanne in the act of drawing on the 
bedroom wall with crayons. Roxanne begins to cry 
and says, "It was Pinky who started it first."
(Pinky is Roxanne's imaginary playmate.)

Responses: (a) Mother says, "Why. did you draw on the wall
instead of in your coloring book or on plain 
paper?"

(b) Mother says, "You must take responsibility 
for Pinky.. What do you have to say about 
this before we decide on punishment?"

(c) Mother says, "I see that you!ve been drawing 
on the walls and because of that, there will 
be no TV for you tonight,"

XI. Situation: In the bathroom, four-year old Laurie
says to her mother, "I want to stand up to wee-wee
like Jerry does."

Re ponses: (a) Mother says, "You sit down like a good girl,
and we'll talk about why boys can stand up
to wee-wee and girls can't."

(b) Mother says, "I know you'd like to stand up, 
but you and Jerry aren't made the same way. 
You're just right for a little girl."
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(c) Without saying a word, mother picks up 

Laurie and places her on the toilet.
XII. Situation: Five-year old Paul, when told it •'s nap

time, begins to cry and says, "I'm not tired. I 
don't want to take a nap." Then he runs out into the 
backyard.

Responses: (a) Mother follows and says, "I know you don't
like to stop playing to take a nap, but you 
must at least stay in bed. I'll allow you 
■ to look at a book if you want."

(b) Mother says, "I know you don't feel tired 
now, but if you don't take a nap, you'll be 
very tired tonight when Daddy's home."

(c) Mother follows Paul into the yard, takes him 
by the hand, and leads him to his room, 
ignoring his tears.



APPENDIX B

QUESTIONNAIRE ITEM CLASSIFICATIONS AND 
STATISTICAL LEVELS OF AGREEMENT

Classification Per Cent Classification Per Cent
I Feeling 1. 00 IX Feeling 1.00
a Action . 66 a Action 1. 00
b Feeling 1. 00 b Feeling .66
c Action-Feeling . 66 c Action-Feeling .66

II Action-Feeling .66 X Action .66
a Action .66 a Feeling . 66
b Feeling 1. 00 b Action-Feeling .66
c Action-Feeling .66 c Action .66

III Action-Feeling 1.00 XI Feeling .66
a Action 1. 00 a Action-Feeling 1.00
b Feeling 1. 00 b Feeling 1. 00
c Action-Feeling 1.00 c Action 1. 00

IV Action 1. 00 XII Action-Feeling 1.00
a Action 1. 00 a Action-Feeling 1. 00
b Action-Feeling 1.00 b Feeling 1. 00
c Feeling .66 c Action 1.00
V Feeling .66
a Feeling .66
b Action-Feeling 1.00
c Action 1.00

VI Action .66
a Action-Feeling 1. 00
b Feeling 1. 00
c Action 1. 00

VII Action-Feeling 1. 00
a Action 1. 00
b Feeling 1.00
c Action-Feeling 1.00

Mil Action 1. 00
a Action .66
b Feeling 1. 00
c Action-Feeling .66
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APPENDIX C

SUBJECT CONSENT

I consent to participate in the study by Cynthia J. 
Sanders, R.N., describing mothers' preferred responses to 
hypothetical discipline situations involving children, ages 
four to five. It has been explained to me that health care 
providers really know very little about the parenting pro
cess , and I understand that the purpose of the study is to 
obtain information that will help community health nurses to 
better understand the relationships between mothers and 
children.

I agree to provide socioeconomic information about 
my family, and to respond to the hypothetical situations on 
the questionnaire. I understand that I am free to omit any 
information or answers that I so choose. I also understand 
that I may ask questions. The researcher has assured me 
that complete confidentiality will be maintained. There 
will be no form of identification on the questionnaire. I 
have been informed that any information recorded in the 
study will be coded to insure confidentiality. I understand 
that I am free to withdraw from the study at any time with
out ill will

It has been explained to me that participation in 
the study will require approximately 20-30 minutes, that no 
demands or discomforts are involved, and that risks are 
believed to be negligible.

I would like to obtain a summary of the final outcome of this study, '
Yes No

Subject's Signature:____
Investigator's Signature

Date
Date
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