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CHAPTER I

- INTRODUCTION .

The activities in which Negro youth engages present a
definitely unorganized picture. A picture in which these
boys and girls are seen following aimlessly any activity
which presents itself from the time they leave school in
the afternoon until their return the following day. It may
be to wander lackadaisically through the streets and alleys
of the town; it may be-to .saunter into the near by pool-
room for a game of pool; to attend Boy Scouts or Girl Re-
serve meeting or to -see:the latest’western picture showing
at the Plaza theater. Whatever enters his mind to do regard-
less. of where it:is, or what it is, this he does. Activitles
of this sort which have been observed during the last eight
years have.stimulated_the~wr1ter's interest in this,problem.

Informal inquiries made among teachers concerning '
out-of-school activities brought many varied answers,

Some teachers. seemed to_feelﬁthgt these activitlies were
unorganized and influenced the type of- work done in the
classroom. Others among therteaching force were of thg

opinion that many of the activities.which the puplls

engaged in are the result of broken homes. Still others



concluded that the mental ability of the pupils was re- .
sponsible for the type of activities~which;the pupils
participate in as well as for the type of work which the
pupils do in school. A review of avallable literature
concerning out-of-‘s'cho'ol activities indicated that the
school should influence the'outéof-echooi“aétivities of
all pupils. The preceding observations,binquiries, and
reading have resulted in this study.,ﬁ_

The purpose of this study is to investigate the
activities in which the_pupile at DunbariJunior High
School engage after schoollnoure:andbto;deterﬁine any
possible influences these activities may have on the
recitations and grades of these pupils. | )

Before attempting an analysisvof the protlem it
will be necessary to define certain words that. are
pertinent or relevant to the thesis. |

Extra-curricular activities are, in some form,
as old as our educational system. The sbelling bee
and the Friday afternoon exercises, together with
athletics in various forms, have 1ong neld forth in
the schools of America. Previous to the last decade,
however, such activities were carried on in a haphaz- .7
ard manner, were not definitely:organited;,andjeonél A

sequently had no regularly formulated plan,
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In stating the underlying principles of ext:gfv
curricular activities, Briggs says thgy are just;T_
fiable in two respectse.

", ..First,they offer the school its best
opportunity to help pupils do certain de-
sirable things that they are going to do
snyway-viz., take thelr places as members

of social units, and exercise, each ac- .. -
cording to his abiltiy, those qualities of
leadership, initiative, cooperation, and .
intelligent obedience, all fundamental Iin’
society. Second, they offer a ready channel
through which the school may utilize the -
spontaneous interest and activities of .. .
the adolescent and through these lead to
higher types of activities and make them 1
both desired and possible of attainment."

"The meaning of the term 'extra-cur-
ricular,! changes when the meaning of the . ..
term 'curriculum' changes. If the curri-
culum is defined as organized subject . . . .
matter presented in courses and sequences =
of courses, it 1s easy to distingulsh the

" extra-curriculum., It would then consist of
all activities of the school which are not .
part of the regular classroom work. "2 v

The difficulty of defining the extra-curricular
phase of the educative procéés_in”a waj’thatjwill
satisfy all students of the subject 1s in no way
better illustrated than By:the discqssﬁpnégtﬁéﬁ;ﬁgve

arisen regarding ﬁhe qame itself, ‘Some have objected

1. Briggs, T.H., quoted in Koemer, Je Lxtra-Curricular
- Activities in Junior and Senior High Schoolse pele
2., vangfitt, Re, The Small High School At Work. pe 307




to eXtra-curricular{as a word form and have proposed
"extra;curriculum“. However, differences'of opinion
have arisen principally with respect to the desired
connotation. Prompted by their desire to employ a
wterm which will represent accurately the modern cone-
ception of the extra-curricular program,writers have
proposed at various times, co-curricular activities,"
collateral actiﬁ.ties ;’"allied activities", "inter-
curricular activities » semi-curricular activities ’
extra-curricular activities R and socializing- in-
tegrating activities o Perhaps some of these titles
'better signify the present conception of such acti-
”vities than does the term, extra-curricular activities"
However, general usage of the last form persists and
it seems highly improbable that any substitute will be
'generally employed in the near future. e
‘ "An activity that was definitely extra—

- ecurrlcular:ten years ago may be - semi-cur-
ricular now or even definitely curricular.
Musical organizations, student publications,
and drematics not so long ago held their place
in the high school program only as extra

.. activities. Initiated principally by the ™

_students themselves, they were participated

."1n during out-of-school hours, and without -

- -thought  of credit., Whether or not an: activitv.
ris called extra-curricular depends to a con-



siderable extent upon its origin and the man-
ner in which it has been given a place in the
~educative process as well as upon the relation-
ship that it bears at present to the remainder .
of the school program S

' ”_For use, in this study the writer prefers the defini-
tion of extra-curricular activities as given by Dre.
Garretson during one of his lectures, in which he
stated that,

."...an extra-curricular activity is any acti-

~ vity in which the initiative lies in the pupil,
~and any activity where the initiative and
“'planning is instigated by the teacher is cur--
_ ricular
. Hamrin and Erickson define 1eisure as, "the pur-
suit of those activities in which one engages for their
own sake 5‘
L The terminology of this work remains incomplete
until a definition of the word form "out-of-school
activities" 1is included. Out-of- school activities as
used in this study are those experiences, both directed
and undirected organized and unorﬁanized which pupils

engage in after school hourse.

3. Chemberiain, Leo,M., The Teacher &and School Organi-
. .zation, pp. 440-243,
4, Garretson, 0.K. Classroom Lecture, April 26, 1940,
5 Hamrin, Shirley, and Erickson, Clifford E. éuid-
ance _in the Secondary Schodl. p. ‘/l.




There is a close correiation between the terms
leisure and out-of-school activities, as can bebseen
from reading the above definitions and mucn of the
material reviewed is in terms oi leisure but inclu-
des out-of-school activities as weli.

The writer has investigated available material
which seemed to have a definite bearing on the prob-
lem being‘etndied: Ithwill be noted that other fac=-
tors such as health, mental ability, and home con-
ditions have been included in this study. This was
done because the writer found that they played a very
important part in determining the activities in Which
the pupils engaged~after school as well as the type
of school work which they did. Though material in print
which might have a direct bearing on the subject is
limited, enough has been found which has enabled the
writer to support the findings at Dunbar,

In treating the problem the steps listed below
have been followed:

First, review of materials on out-of-school ac=-

tivities, leisure, and extra-curricular activities.
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Second sinterviews with- students and teachers.
an analysis of records on file and themes written by
the pupllse.

Third,a survey of the existing conditions found
by the writer.

Interviews which were given by the teachers are
compiled and the material set forth in a general manner
‘as the writer promised not to use these interviews
. separately.

The material collected is for the first semester

- of the school year 1939-40 and should present a clear

picture of the activities of the Junior High School

‘pupils during this period.



CHAPTER II

WHAT OTHERS SAY

In order that the influence of cut-of-school
activities on recitations end grades may be determined,
it is fitting that the pupils® background should be
intestigated.'Suchvfactors‘as, the health of pupils,
individual differences; mental ability, guldance,
extra—curricular activities, leisure, and home con-
ditions, are all closely related to, end in some in- -
stances 1nvolve out-of-school activities. These seme’
factors also influence the grades and recitations of
pupils. To isolate the out-of school activities and
show their influence on grades and recitations ‘18 not
an easv task but the writer believes ‘that to a cer-
tain degree this 1s possible.

The Kﬁerican_people have_come,a”long way in a short
length of time; Much progress has been made and still
more nill he:made:in,the,years'tojcome, "”

During4recentlyears the trend in population has
been urban rather than rural. Home manufacture of
food, clothing, and shelter have been . transferred to o
the factory vwhere the manufacture of these products

1s carried on largely by machine. Labor-saving devices



have found their way into many homes. Electricity,

the telephone, telegraph, radio, and television, have
each contributed their share toward revolutionizing

the Americen mode of livinge. Transportation has grown
from Fulton's paddle wheeled steamboat to vast floating
luxury liners, and from the lowly ox cart to magnificant
streamlined airplanes winging their way through the
heavens like great silver birds. iVhere once spelling
bees,’corn husking bees, box suppers, Friday evening
school programs, and square dances were the fashionable
means of entertainment, there have developed the mod-
ern night club, movie house, theater, and many other
amusement centers.

As a result of social and economic changes in
America, too much leisure has been thrust into the
hands of 'an unprepared nation. Of leisure time
Morrison says,

"yeoNo nation has survived leisure: the fall

of Cheldea, Babylonia, kgypt, Rome, and

Greece were all preceded by long periods of .

leisure forced upon the people. Not that

leisure was an unpleasant thing to have- it

is what all humans strive for- but just

like ‘the white -elephant, now that we have
1t, what do we do with itg"l

1. Morrison, William C., "The l2-1lB-Year-Old-Boy,"
Secondary Education;l4tNo4 (September,1935,)
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What of our American youth? What effect if any
have these changes Wfought ih tnem? What of their‘aetiv-
ities, both in school and out of school? Are these
yeungsters being trained to fit into a democratic society
and make worthwhile contributions? |
| The change in economic'conditions hae forced many
women to seek‘employment outside their homes thus leav-
ing te other-institutions as the scheols, church, and
oﬁher cemmunity organizations, a large share of the
feeponeibility.of shaping the lives of Americen children.
Slum areas with thelr crowded conditions, lack
'of playgrounds, and ever present fillth have produced
a vast number of undernourished bodies and warped
'persenelitiee. These in.turn eave been expected to
enter society, flnd their niche and conduct tbemselves
.as well integrated 1ndividuals. If the task is too
great and thev fall bv the way, we say they are de=
1inquents. According to korrison,_
1 "School hours occupy the time from eight
to three, but quite a period for mischief .

prevails from three to ten. Practically
all delinquency occurs during these hours."?

2. Norrison, Williem C. OD.Cits, De 241s
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This. however, is not the only period during which de-
linqueney develops, nor is the fact that the youngster
is.not in school. the only factor tnat should be coﬁ-
si@ered as conducive to delinquencye.

lany of our youngsters who are aclinquent have
veen railures in thelr-.school work and have been ab-
sent consistently from their classes.

Cox asserts that "there is no single,éause of
delinéﬁegcy;"s The moving picture comes in for its
snare in despoiling tnose puplls who are not stroggly,
predisposed to be good and behave .in a soclally ac-.
cepted manner. .. .- e

- A school may be ever so etfficient but 1t is im-
possible to cope.adequately with the problem of de-
linquency during the one hundred eighty.school days
out of the calendar year of three hundred sixty five.
The school musgépe supported by otherwagepciégtvhipp
reach youngsters during their out-of-school hours,.

The school should be organized on a tyelve_month‘basis
with all playground materlal and equipment‘boing,made

available during the summer monthg,uSaturdays, Sundays,
and. holidays. Adequate supervision should be provided

to supervise the activities to be carried on during

3. on, P.W. L., and Duft, Jobn Carr, Guldance by‘fhe
- Classroom Teacher.
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this period. Care should be taken not to attempt too
rigid a,céntrol'of'pupil activities, as most young-
steré reséht the organization of their recreation
(play) by outsiders. .

With the inrlux of" pupils from the homes of the
massgaiinto thq'qchool_goom, it has become necessary
for this institution to reorganize and adjust its
mechanism to care for these youth. Consequently health
programs have been initiated into the school systems,
1ndividual differences have been considered, guidance
has proved to be of inestimable value and the intél-
‘ligence quotient has come in for its share of popular-
1ty. The whole curriculum has been rebuilt to meet the
needs of the American youth.

"~ Health 1s an important objective of secondary
education. Lack of interest in school work, poor
'atﬁéndance, failgre\;o‘participate in qxtrarcurricular
and oﬁt-ofeschooiiact1V1ties, and poor marks may be
caused by illshealth.or physicel deficiency which, if
. given afﬁéﬂtionfwouldkremedy the situation. Health
exéminations should be given each child regularly

and follov-up work should be made for the purpose of
checking ‘the pupils' progress. Poor health affects

the classwork of students to a degree and marks suffer

occasionally as a result of poor health,
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B Koos and Kefauver state thst

- Ma1l eduestors admit the importance of

- considering the individual in educating

- him, Each group attacks a somewhat dif-

.ferent aspect of the problem, and thelir
combined efforts are changing the secondary
school from a place where gll have an
identical program to one in which the in-

- dividual is studied in order that his learn=-
. ing activities may be adapted to his capac-
~ ities and interests, and that he may there-

" fore receive optimum or edncation for him, "4

'Numerous attempts have been made during recent
years to 1solate factors conditioning scholastic success
in order to estesblish bases for educational guidance.

Berore further attempting to determine the in-
fluence of activities on recitations and grades, a
classification of pupils activities might be noted.

ﬁepresentstive out-of~school activities common
to the experiences of the school child have been given
the following classification by Broady. .

Music
1. Instrumental and vocal, individual and groupe’
Dramatics and Fublic Speaking
, 1. Participation in various out-of-school pro-.
grams.
2. Attendance at dramatic productions, movies,
ete.

Groups and Orgsnizations
1. Church activities

4, Koos, Leonard, and Kefauver, Grayson, Guidance in
Secondary Schools, p. 441.
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2., 4 H Clubs _

3. Boy and Girl: Scouts or Campfire Girls
Physical Recreation

. 1. After school play

2, Walking and running

3. Swinging

Readinﬁib
r
" 2 Homeary

Work . <
l. Assistance with housework
2. Assistance with chores
3. Handwork such as sewing and home shop work
4, Gainful employment during summer and
, regular school year
Collecting
l, Stamps
2, Flowers
3. Leaves
4. Insects
Nature Study
1. Birds : ,
2, Other animaIS»
3. Astronomy
4, Trees 5
5. Other native plants™

~Administrators and teachers must take cognizance
of the fact that activities outside  the 'school pre-
sent an important means of enriching experiences for -the
school child. If given adequate guidance and direction
by the teacher great educational value 1n .this field
may be derived by,thé pupil. If a pupil is able, by
calling on his out-of-school experiences to contribute
worth-while materlal to whatever recitation is being

made, we may rest assured that his out-of-school ac=-

5.‘Broady, 0.K., Enriched Curriculuma fbr SmalI High
Schools, p. 17. :
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tivities'éﬁe-worthwhile, however, when a pupil's rec-
itation contains undesirable material which we know has
been obtained during out-of-school hours then the ac-
tivities-which he engages in are in all probability un-
desirable ones. Broady sets forth two types of such
activities:

"first, those carried on under the general

direction of the school: and second, those

altogether outside the school's jurisdiction.

In the case of the first group, generally -

called extra-curricular activities, the

school can deal directly with the pupills

bringing aebout the participation desired.

As for the second group, the school cean

influence participation only indirectly and

if: the pugils'and parents voluntarily co~

operate."® - '

"To know the vupils and their background is a
fundamental duty of all teachers. We are aware of
the fact that in many instances this calls for specific
effort, but the advantages of such a venture far out-
weigh the disadvantages. Knowledge of this sort calls
for more than a mere glance at a pupil'!s cumulative
report card. It calls for conceptions and practices
that are fundamental on the part of the teacher. It
calls for sympathetic understanding.

" In so far as sympathetic understanding is con-

cerned, Cox and Duff have presented four aspects.of

which bnly’the third is pertinent to>this WOrke

Oe Broady, OQKQ, ODe Cito, ptfl‘l:g.
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... "Sympathetic understanding requires a: - -

" frank recognition that the pupil's out-of-n
school lives are frequently, perhaps , :
generally, more significant controls of
behavior and attitudes than is the aschool.

- If the school is to function as a direc-
tive instrument of society, it must co-
ordinate its efforts with out-of-school
organizations with which the pupils- are
in contact-homes, gangs, Scotts, moving
.pictures, athletlics, newspepers, dances, .
and the rest so that it may re-enforce,
guide, offset, and direct the activities
of youth in their out-of-school lives.

_For if 1t neglects them or artempts to
oppose them directly, it encourages divided
-lives, and perhaps & cholce of loyaltles

" that may not be in favor of the school. n7

The conventional subjeécts in our schools have‘”
failed to deal with the lives of adolescents, even |
with the small nnmber reached by the school. ‘The
great majority of adolescents have scarcely been touched
by 1t, Despite the fact that their names aopear on the
school registers, many youngsters have had practically
no share in the 1ntellectual devout life, latent but
too generally unrealized 1n the schoolroom. ‘

' In the traditional schools teachers havefiived in
a world apart from those whom they sought to teach.
They seemingly were not expected to face the realities
of life, or even to try to understand the 1ives of their

pupils. Theirs has been a world of conjugatione, de~

7. Cox, P;W.L., and Duf?: John Carr, Guidance by the
Classroom Teacher, pp. 77=79,
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clensions, grammar, and ponformities, In a world of this
sort expressed curosity, doubt, and self-development have
had no place.

It has'loné since been conceded that the child 1is-
one person. True his reaction patterns at home may be
somewhat different from those he has at school. Never-
theless' there is a central core, a basic substance,. an.
integration of all these hablits. This.resulting inte-
gration is what we know as the personality of the child,

In view of the fact that the child is one person,
he will necessarily carry home with him and into his
out-of~school activities those same intrinsic aims— that
impel his actions at school. -

- Pupils-are daily executing activities which typify
their out-of=-school lives, the high school should,
therefore, -adequately reinforce, guide, and direct the
activities not only carried on within, but also'outside
and beyond the school. Formal cooperation should be
carried on between it and the Scouts, the Y.M.C.A.,
library,;poiice, park department, and the health depart-
ment. With the playground, stores, and theaters, the
school should carry on selective cooperation and com-
petition. Vigorous warfare is carried on with the cheap
dance hall by so called "flank attacks," for the school
desires to make other and more desirable activities

desired and possible.
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The emerging curriculum .accomplishes these pur-
poses in that it includes the normal activities , the
Joyful spirit, esnd the reasonable success that is
typical of boy and girl life in the curriculum itself,

In view of the fact that the curriculum comprises
all the experiences that pupils have while under the
direction of the school, there can be no hard and fast
‘dividing 1ine,‘educ#tionally, between the conventional
classréom activities and the so called extra=-curricular

_éctivities. The need 1s great for pupils' participation
“and expression in experiences which are more essentlially
1like out-of-school and daily life experiences than are
hthe usual classroom procedures. The pupil activity
‘program should aim to develop desirable social traits
\and behavior patterns in ean environment favorable to
_their growth and, in general character, so similar to
life outside the classroom that a maximum carry over
may be expected. Under competent guldance pupils should
share responsibility for the selection, organization,
»aﬁd evaluation of such actlvities, and of their probe
ablevouﬁcomes.
. Ig:is”the duty of the secondary-school curriculum
to reveal higher'types of activities to pupils and to
make these activities both desirable and to an extent

possible.
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Cox says, "In many instences ordinary life activi-
ties of individuals and thelr communitles are not as
highly developed as should be desired. Some activities
should not only be improved but supplemented by new -and
better forms of activities."

Before all else pupils should be prepared. "to do
better those desirable things that they will do anywa&.“g
- The actual world of realities is the task to be
faced by the school at present. The pupil is already in
possession of needs that will -be with him throughout his
life. Neglect of these present needs which are so defi-
nite and well known, while trying to develop some higher
and frequently illusory activities is rather pointless,
This 1s the fundamental conception which underlies the-

recommendations of the National Commission On The Re=~
organization of Secondary Schools.

~The- physical well being of each individual and the
imposition of definite standards of sanitation for com-
munity health protection are problems which will face
all pupils. |

8. Cox, P‘W.L., Curriculum,Adlpstment in the Secondary
Schoolss pe-

Q. Briggs, T.ﬁ., The Junior High School, P 157.




Through reading, vriting, reporting, and question-
ing the individual informe himself and the community in
which he lives of hia thoughts.-Almoet'univereal among
intelligent people such unspecialized activities inr
clude computation, graphical and piotoriel represen-
tation, musical appreciction, familiarity with common
mechanical and eloctrical devices, the command of the
furdamental knorledgea and ekills is basic eo both
formal and informal education. V

The earning and soending of income, family 1ife,
and home. membership, cctivitiee whioh involve civie.
participation, and the use of leisure for harmless
enjoyment and self improvement are all fundamental
aspects to be considered in determining the opportuni-
ties which are offered bv tho secondary school.

Some secondary achools have succeeded to a marked
degree in influencing pupil'e out-or-school activitiee
by some or a&il of the fo-lowing means. . |

B "1 Through cooperation with homes reach-

ed through perent-teachers associations,

visiting teachers, conferences with par-

ents at the school, curricular letters,

informational report cards, they make the

-home aware of the problems, and make it

possible for parents to become partners of

the school., Rural school homeeconomics

courses have sometimes been conducted in
- homes of the pupils, agriculture is fre-



quently taught by the instructor on the par-
ents farms; on the other hands parents have

been brought into the school to give demon-

strations in cooking and egriculture.

2. Schools ‘frequently cooperate with the Y.M.C.A.
(particularly through the orgenization of
Hi-Y. clubs), with the churches, boys clubs,
public libraries, and sometimes even with the
‘management of moving picture houses,

‘3. By conducting late afternoon, evening and
Saturday activities at the school-building,
in the gymnasium, auditoriums, or on the

, playgrounds, and permitting the use of the

“ 7~ bullding for many commnity activities-
dances,club meetings, orchestral reher-
sals, and -the like-the influence of the
school 1is frequently extended and made more
effective.r -

4. By-forming advieory committees of parents to
~ -consider what new courses might be offer-
“ed -or what existing courses might be im-
‘proved, the needs of theé home for better
management, for beautification, and for
"“1mprovement of dietary hygiene, etc.,
- have -been understood and remedial measures
"“taken; and the suffiency of home train- .
‘ing in many lines hms been made ilear.
to administrators and teachera.

To eay that- pupila activities out of school have
no influence on the recitations that they meke in
school would be an erroneous statement. It 18 true
that there 1s only a very small carryover from some
of the. activitiee of the students 1nto the classroom
but in other ihstences the carryover'ie greater, thus

influencing the pupile' grades and recitations.

10. Cox, P.W.L., CerfEulum Ad‘ustmentfin the Secon-~
dary School, ppe. 170-174,
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To be specific, let us take the case of the boy
who delivefs papers before or éftef]achool. What of
his progress in school? What, if any, éarfy-over is
thdre into the cla33£o§m.of the experiences he has
on his route? ‘k : _ |

The Superintendent in Toledo, Ohio was asked |
to pass his opinion on this question. Before making
a decision however, 1nvestivation during fhe school
yoar of 1922-23 was made of 1, 295 newsboys.

"The progress of these boys in school was
analyzed in an effort to determine whether
selling or distributing newspapers interferes
wlth school work and retards progress in
school. The contention that newsboys- do poor
work in their classes because of their work
out of school was also inwestigated. The
Stone Narrative Reading Test had been given
the pupils in the elementary school from the
third to the eighth grade. The score of each
newsboy in relation to the median score for
his grade was tabulated. Of the 1,295 boys
74 percent of them are in the four urper
grades. It was found that 2 were underage,
965 were normal age, and 328 were overage.
The percentage of retardation among news-
boys decreases as they advance into the
higher grades. Most of the newsboys were
found in the upper grades. The newsboys in=-
cluded were younger on the average than the
other pupils, rrobably because the younger
boys are more energetic and intelligent.

: " No falr and accurate interpretation of
the.data may justify the claim that selling
or distributing newspapers tends to retard
progress in sehool a8 the seeres of more -
than: 50 -percent of the newsboys were above
the median scores for their respective grades
on the reading test. The percentages ranged
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from 53.6 in the third grade to. 53.8 in the
seventh grade. The newsboys were therefore
doing better work in their classes, and -
their achievement was not impaired by their
out-of~-school lsebor.

"If any positive benefit derived from
selling papers might carry over into any
school work, it would probably be in the
number work. The lonroe General Survey
Arithmetic Scale and the Buckingham Scale
for Problem 8 in Arithmetic had also -been
given to all of the children. The MNonroe
scale is a test in the fundamental processes
of arithmetic and the Buckinghem sc:le is
.a problem test. Sixty three and five tenths .
percent of the newsboys were above the median
in the lionroe General Survey Arithmetic scalee.

. Seventy one and five tenths percent of the

- newsboys were above. the median In the Buck-
inghem scale for problems in arithmetic. A

- considerably larger percentage of the news-~
boys were above the median for their classes
in the lonroe Arithmetic test than in the
Stone reading test, indicating that selling
papers may have made them more agile in num-
ber computations. The evidence that selling
and distributing papers and solving the con-
crete problems which that labor demands in-

. creases the ability of the newsboys in doing
their school problems 1is even more conclusive
in the Buckingham problem teste :

"The results of this investigation justi-
fied the conclusion that selling and distri- .
buting newspapers do not contribute to ii-
tardation and inferior work in school."

_ Home conditions of puplls are factors that can -
not be overlooked in making this study. According to

Koos,

11. lMeek, Charles S, "A Study of Progress of Newsboys

- in School." Blementary School Journal; (February
1924.) pne. 430-433e




"Home duties of students sometimes inter-

fere with meeting satisfectorily the require-

ments of the school., Flagging interest and

absence of physical vigor may now snd then

be explained by too little sleep and long

hours of exhausting labor outside the school,

" Home and non-school responsibilities utilize

only a fraction of the out-of-school time of

‘students. They engage in numerous activities."12

Conditions in the homes are responéible in a num-
ber of instances for the féilure of a pupil ' in school.
The fact that pupils have all or some;of-£he'house-
work to do at home may mean that only a small samount
of time can be devoted to the prepération of homework.
This in turn will lead to poorly done recitations
which will influence the pupils marks.

The factor of broken>homQS'entera-into'the amount
of progress a pupil msakes inléchool and the actlvitles
hetﬂmsp&tdn. 4 »

In the Perishing High School at Detroit Michigan,
data were obtained from the records and a'study was
made in an attempt to answer the question, what is the
relation of unsettled or broken home conditions to the
academic.success of high school pupils? Thé>data in-
dicate that the school achievement of pupils from
broken homes is inferior to. that of pupils from normal

homes,

12. Koos, 1éonard, and Kefauver, Grayson, Ope. Cit. p.248
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"Experimental and control pupils were com-
pared on the followlng factors: amount of
sbsence, amount of tardlness, occupation of
the father, number of brothers, number of
sisters, number of only children, language
spoken in the home, amount of outside em-
ployment, amount of outside work at home, par-
ticipation in club activities and athletics,
numberof consultations with a physician, amount
of absences due to illness, amount of home

. study, study conditions at home, and the type
of high school curriculum. Comparisions reveal-

- ed slight differences, if any, and failed to
indicate any casual relation to the differentisal
achievemigt of the experimental and control
pupils

Maurice Risen made a study of the relation of the lack

of one or both parents to school progress, le found that,

"there appears to be some relation between
retarded school progress sand the lack of a
parent in the home. The lack of both parents
.- seems to .affect every phase of school work
unfavorablye. LEven if the difference between the
~ groups. is not large, the result always favore
the group with Darents. It seems, in the school
-studied at least, that the lack of one or both
parents in the home affects the child's inw
telligence quotient unfavorably, increases the
amount of overageness, .increases the number of
failures in school subjects, decreases thelike-
lihood of the child's becoming & leader in the
commmnity, increases his chance of becoming
a special problem caze for the school counselor
and has some slight effect on his health. The
answers of 1,625 pupils were recorded."

15. Curtis, Erta, and Nemzek, C., "The Kelation of Cer-
tain Unsettled Home Conditions to the Academic
Success of High School Pupils." The Journal of
Social Psychology; 9.

14, Risen, M. "Relation of Lack of One or Both Parents
to School Progresse.!" The Elementarvy School
Journal;39: (March,1939.)
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In'determining the marks of pupils they should be
checked against such factors as intelligence, health,
participetion in extra-curricular actiiities, and out-
of-school responsibilities. This does not mean however,
that the scholastic achievement of pupils should be
ignored and only above mentioned factors considered,

On the contrary when a pupil makes a mark that the
teacher feels could have been better, the cause for
this deviation should be determined and an adjustment
made if at &ll possible. )

Certaln dangers are prominent in comparing mental-
test ratings with marks of achievement. The supposition
that the general intelligence test measures latent
capacity in any particular type of activity 1s not
justified. Symonds states, - ,

M. e.eintelligence is rather to be thought of as : -

an average or general agbility-actual or acquired

learning abllity- acquired at school, home, in
the street, plasyground, churches, end movies,

Achievement is to be thought of as speclal

ability along some one line. Naturally this

special ability may surpass or be inferior to
general average ability (intelligence) and

the Accomplishment Rai%o will accordingly be
below or sbove 1.00.,"

15. Symonds, Percival, quoted in Koos,Leonard, and
Kefauver, Grayson, Guidance in Secondary Schools,
p. 467,
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The criticism made makes it desirable not to rely on
ﬁhe general mental test as a basis for judging the work
of an individual. kore accurate measures of a pupils!
ébilityﬁmayibe found in the prognosis. tests which are

available in many of the fields. According to Koos and

Kefauver: .

"it is a common observation that an in-
dividual varies in his ability in dif-

ferent activities, If there is wide var-
lation, it is very important that the indi- ..
vidual discover his more ocutstanding abilities
rather than spend his life at activities which

exercise those abiéities which he possesses in
smaller measure,"-° , : :

Jones beiiévés_"that differences in capacity are
caused by inherited differences."}’ In view of the fact
that all pupils’ bé@kgroundé are not the same it is dif-
ficult to‘meésﬁpeAthat pupils intelligence.by means.of =1
standardizédftesf} ToéjmuphiémbhésiS 6énnot.bé pléced{on
the resulté_aqhieved.,ln‘thé Sioﬁx.City public,ééhsblé,.

"attention or special note.is made of I.Q.
only when the child is doing poor school.
work or is making poor social adjustment. .
When a problem is referred, careful study

is made of the child's background, since it
is believed that a true index of the child is
‘never obtained until such factors have been
evaluated. liany factors, such as a child's
physical condition, adverse home conditions
and school conflicts, have bien condition-
ing factors in these cases.''8 : '

16. Koos, L., and Kefauver, G,, OpeCite, Ps 41Ce

1, Jones, Arthur, Principles of Guidance. pe 48,

18, Hunsley, Y.L., "Intelligence, as Keflected by ‘Work
Habits, Attitudes and Behavior Boes Change,"
School _and Societyipr. 682-684,
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"Failures aré prevaient in gnj schoo; having an
u:selected BOdy of pupils" according to Carl W, Mad-
docks. In a study by Mr. Maddocks in which he sent a
questionnaire to 120 teachers of the seventh and eighth
grades, the causes of failure arranged according to
ranks assigned by the teachers 1s listed below.

Cause'of Failure o : . -Percentage

Low mentality........-...............h........20.3
L8ZiNeS8ceccccovscccccsscscescrsscconssesssesseccslBel
Faulty preparatlon...h;................o..o...lzoV
Irregular school attendancCesscesccsccecocccecse 7ol
Late hours dances and partieSseccecsceccccceces
LaijOf'home d18c1p11neoocoo|00.oooooooo-..-ot
Poor attitude..........".'....‘......."...‘.
Lack of school provision for indi-

_ﬂ;dual AlfferencoSesesceosccscssccssssscsnnsce
Lack of PUrPOSOs s scsvescsssscssssscsssncsocsoe
Lack of cooperation between schools

and parents.....-..............'-..--....-..
‘Irregular school attendance

sickness....................................
Crowded school conditionSececccsccccsscccccnce
Undernourishmeéntecsceeccesccscsosccsccccccscnscns
Faulty instruction.........‘..................
Time ‘wasted..................’...........'....
Excessive home dutieSecccecccsccecscrecasccccas 0626
Lack of medical attentioneseceecececncccaneces 026
School standards t00 higheececececccsccoscssenceee 0el3
Lack of 1nterest.'....'............‘.......'.. 0013

.
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The conclusions drawn by lr. Maddocks from the
study are - : : o o
"eeo(l) it is evident that there is a high
correlation between the mentality of a pupll
and the quality and emount of school work he
will perform, (2) failure in school work ine

dicate a low type of mentality, and (3)
‘teachers think that school fallures are due
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to low mentality, this is contrary to the

- general opinion that teachers do not appre-
ciate the degree of mentality of pupilig
especiallv in the elementary schools,

C A. Gardner made a study of the causes of high
school failures in the North Side High School at Fort

Worth, ‘exas. His study was developed from the pupil angle

as well as the teacher angle.

"The pupils were given to understand that
the material was the only thing wanted. As
their names were omitted, it 1s belleved
that the replies received were more btruth-
ful than would have been the case otherwlse.
As far as the teachers are concerned the
accuracy of the conclusions reached 1s de-
termined to a great extent by tne veacner's
knowledge m d undexstanding of the pupit and
his experiences.

iCauses of failure for the r'irst six weeks
of the .second -semester of the school year 1926~
26 were listed by both teachers and they are
listed below to' show the varistion between the
causes by the teachers and pupilse. '

Causes of Failure as Stated by Pupils

Cause of Failure R Frequency
»LaCk of home stUdyooooo}'oooooooooooo'ool 8
- Dislike the subjectecevesescescsescssces 76
Little Studyingecscesessssssscscsssccases 70
Discouraaed................;....;........60-
. Insufficient €ffOortececcscsccsscccscccssces O8
.Dis:l.il{e the teacher.-.......;....-....;..58
Timid about ansSwerinf.ceccecccecececessess 93
Slow answerinfeecscescccccacoscsaccsesse O0
NO inferest..II....'...........0...0....‘45
Illness..;.......o-...................-. 44
. Poor concentratioNesesccscccsccssesscaces 44
POOP foundé,tion.0...'.....'......‘..l.;.. 40
Irregular atf‘endance...............-....‘59‘
Teacher fails to explaiNecececesseseases O0

19. Maddocks,CJW.;;“The'Factere of Intelligence in School
Failures." School Review;35: ppe 602-611, (October.)
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Cause of Failure - Frequency
- No knowledge of how t0 studFeseseceeccssesse 29
Lack Of tim@eesveccccscsccsscosssscsrcsssccsce 26
OutSide work.............................l. 24
Not made to prepare leSSONSessecccccesccsss 16
Worry over studieS.ccecescceccccccccccccess 12
Late entrance......l.0....0'...0....0....0. 12
No Charlce to recite....‘....CO....l...O-... 12
Toomany SubjectSQ.O.'.....'Q.Q.O0..-..0...v12
Laziness.......l00..0..."...0..‘........0. 11
- Home condltionSeesceceescccesscecocsscacecss 9
SOCial activitiesoooo......"D.OQ...‘...... 6
Poor.healthOQOOOOO..Q..0.0QO...Q.........'O 6
LQCk Of Sleep................“.....O.....Q 3

' : » 20
"Causes of Fallure as Stated by Teachers

Causes of failure - Frequency
Irregular attendancCOececcsccccscsscssscssssce 84
Failure on tes8t8.ceceecscccsevovescecscesse 78
Lack of study generallyesecceccccescccesssess 63
Lack of OffOrteceesecesconsccesncecsssnssnns 58
Mentally SIOWQ.;oooooooooccooooo.oooi-ooo-y 56
Lack Of home StuQYeeseeeocvecvccsccsccveons O7
Poor fo‘mdation.....'......'.._..."...'.." 31
L821n035000000000600ooo-ooooooooooo--'ooooo-29
Poor Study habltSeecececccesenscssccessoscsca 26
Failure to hand in written workeeseceoceceoee 25
Idleness...........................--.....- 15
Lack of 1nterest........'..........'.'....' 14
Poor health...oo.-.............-...-.....;. 11
Late entrancC@eccccecccccecccsccccsccsccscsssse 10
CarelessneSS'......Cn...'00.....00...0.....
Inattention..‘........'....................
Physical defects.............'..‘..........
Home conditlonSeeseccsescscscececccecccsccsecesns
Too many subjectSOOOQ'.0'00.'....00‘....000
LoSt DOOKSeessecececccecoenctsssccscscsncscoe
Immaturityo.......-........................
Reading abillty pOOTreccccecescccccccccncene
Outside WOrKeeseoeoeoaceccscccsssccccccnccccce
Lack of confidencCOeccecccececsoccccccecccces
Social activitieSeeeececccccssssccccecncecee
Depends on otherSecceecsccscccccsescacescacne

DRI NO T

20. Gardner, C. A.,“A Study of the Causes of High bchool
Failures." School Review; :ppe 108-112

~



From the studies reported it can be seen that both
studehts gnd teachers feel fhat while the activities of
pupils have some influence on the work which the student
doeé, 8still they afe ranked so low that the amount of
inTluence 15 ohly élight. In regard to students' failures

Koos and Kefauver give several reasons which I shall merely

list.

"eee(1l) lack of ability to achieve up to the
level reguired for passing, (2) lack of in-

" terest and aprlication is & second important
cause, (3) excessive extra-class activities
appear frequently as explanations of failuree.

" These activities mav consist either of ext—a-
curricular activities of the school or out=-

~of-school activities,(4) irregular attendance
is sometimes mentioned, although it 1s only
one form of inadequate apnlication. (5) health
is a factor in some cases, (6) the existence
of undesirable conditions in the home, still
another cause sometimes mentioned, () social
and emotional malad justment aprear as a cause
of failure. (8) Unsatisfactory tesching and
con%%%ions for teaching are sometimes referred
toe! : - ' ;

Little has been sald concerning leisure time, play and
other activities which puplls engage in after school. Some
mention of them will be made in the following pages. Dr.

" Blzzell says,

- "we need to recall the magnificant contribu-
tions that men have made in leisure pursuits
“to science, art, literature and public wel-
fare. Leonardo de Vinci was an artist, but his
varied structural designs have ceused him
to be called the father of engineering
and aeronautics. Chaucer was a collector of

2l. Xoos,L. and Kefauver, G, opecite., p. 469,



customs, but his poetry has"made him im-
mortal. Benjamin Franklin was a printer;
but his title to fame rests on his literary
accompl ishments, his scientific¢ discover-
les and his statesmanship. Priestly, the
discoverer of oxygen, was a preacher with
an impediment in his speech. His interest
in scientific research probably caused
him to inflict many a poor sermon upon
his parishioners; but if it had not been
for this avocational interest, Priestly
would never have been heard of beyond

the confines of his local parish. These
are only a few of the names of men who
have enriched the world in one field or
another by having some abiding interest
outside the work they performed for their
daily bread. lkuch of the world's best
worlk through all the ages has been done
by men outsiggthe hours of thelir regular
employmente "

Play, which is one of the strong instinctive im-
pulses of normal ch:ildren, has beeh neglected much too
long bv the school authorities. Too long play has been
a deep rooted annoyance to teacners and was expressed
in forms of fignting, ganglng, street brawling, and
unorgéniZéd recéssiperiods. in recent yeuvs,however,
tne schuol nus attempued to remédy this undésifable
situation by estabiishlng playgrounds witn proper
supervision.  f play activ vies uubberley saﬁs,

“The‘buildiné-up among the pupils of a

school of a good pnysicu. tone and a

good school morele is one of the large
.returns that comes from giving attention

22. Bizzell,W.B,, "Learning and Lelisures" School and
SOCietZ; pp.65"12. :




33

to the organization of the play activities
of the school grounds. Few other things do
80 much to transform the yard bully into a
useful school citizen, bring out the timid
aud backward pupils, limit accidents, cre-
ate good feeling, reduce discipline, teach
pupils self-control, train the muscles and
the eye to coordination in games involving
learned skills, or awaken the best spirit
of pupils. The transformastion that has '
taken place, in recent years, in the games
of youth through the influence of the .
school playground is wonderfule. The corner-
- lot baseball geme ol fifteen years ago,
with its constant quarreling, profanity,
and geng groupings, has given away on the
playground to a game of law end order."<d

Before brihgihg this chapter to a close some re-
ference to Negrdés and théir activities should'be maae o

kln'thé'aﬁéragé Negro community the school 1s the
axis arow:d Whiéh sdciai, éEonomic;>and political éc-
tivities revoive. The only aﬁdiéoriﬁmAlarge endﬁgh to
accommodaté an assembly is usually foﬁﬁd in the schoo}.
The extra-curricular activities of the school such as,
literary and athletic aéfivitiés, glee clubs, bands,
and orchestra are tne outstanding means of entertainment
for the Negro population. Usually the only .library to
which Negroes have access is to be found in the school.
Teachers are the leaders in. these commuhities‘and the

pupilslareithé.telephpnerlinés.of information.

25. Cubberley, klwood, An Introduction to the Study of
Education, ppe 306=-507.
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Dr. Caliver sets forth the idea that,

-%"The curriculum of every school should
be so constructed, and every teacher and
administrator should have such an interest
in the matter, that every individual in
the commnity, old and young, will have

his lelsure time nct1V1ties enriched
thereby ned

In another study uhich Dr. Caliver made he atates,
”Knowledge of pupllsnis an important

factor in guidance. Information con~

cerning the social and economic¢ back-

grounds, interests and school activi-

ties, and achlevements and progress of

pupils 1is essential in effective e%g-
cational and vocational guidance,

‘This statement is in accord with one made equ;er
in the study end should be given adequate attention.

To secure the desired information, Dr. Caliver in
the study mentioned above, investigated the occupation
and education of parentse. he facts secured ne felt.
would indicate roughly the economi¢ and cultural. back-
ground of the pupils. According to the findlngs,

",..8 larger percentage of the children

whose fathers are engaged in professional,

- trade, and clerical occurations attained
a higher level of education than others.

24, Caliver,‘lmbrose,‘andamentals In the Education of
Negroes." Bulletin 38:

25, Caliver, Ambrose, "Information Needed for Guidance.

— Chapter V1il, éulletin 38,
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- Slightly more than one third of the
parents included in this study owned or
-were buying their homes. ‘‘he median '
number of rooms in the homes of the
pupils was 5,95 and the median num-
ber of persons in the homes was 6e0be.
-The percentages of the homes having
given convenlences were: electricity
-78; bathtub 61.5; toilet 73.8; plano

473 radio 69 Three fourths of the
pupils came from homes having 100 or
fewer books. Seven percent subscribed
to no newspaper., Another 8 percent did
not subscribe to a dally paper, but

did subscribe to a ‘Negro paper, A total -
of 30 percent did not subsoribe to a
Negro paper."®

When the home conditions of students are poor
the students seek pleasure outside the home. Many of
the activities which these youth come to engage in
are not desirable oneas. To be specifice The pool
room holds a definite attraction for the teen-age
boye If the boy spends too much time in the poolroom
his speech changes, his manners change, he changes
his clothes to conform to the type of dress found in
the poolroom, he loses interest in the school work
that he has been doing and unless some pressure 1s
broughf to>b6arjon this pupil,jhe yill eventually
stop schdql;'Thié is only one example but it wil;

26. Caliver, Ambrose, "Vocational Education and Guld-
ance for Negroes." Bulletin 38377,
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serve to demonstrate the ract that out-of-school ac-
tivities do influence the type of work done by pupils
in school, Giris are more romantic than boys usually
and their activities will run more to that side of life,
Their love affairs are serious to. them and.may prove
disastrous where recitations are concerned.

1n~conciusion, pupils will engage in many activi-
ties out of school. Some of these activities such as
games, skating, reading, art work, and many others will
prove beneficial to their recitat-ions in that the
pupils will have definite contributions to make. Other
activities such as visitation of poolrooms, hanging
around drug stores, ganging with boys who pilfer and
plunder are activities that unless checked will make
definite impressions on the youngsters, qvén to the
point of a carryover into the school room. Writers are
not all agreed that they do have some bearing on the
mattere.

" "Large proportions of students in many

high schools carry work outside the schoole.
The experiences represented may have desir-
able educational values and may represent
effective exploratory contacts. Qut-of-::.:
school responsibilities should be taken in-
to account in planning the school program
of an individual,"<7

27. Koos,L.,and Kefauver, Gs, Ope Cite De 4726



 CHAPTER III

INTERViEW PROCEDURE

In an effort to secure a clear picture of the
out-of~achool activities of pupils in the Dunbar
Junior High School, the writer interviewed rirty-nine
of' the pupils who were in school the first semester
of the school year 19359-40. Seventy-two students were
enrolled in this department during the first semester.

‘The interviews were held im a room whuch is used
for teaching homemaking, remedial work, and as a caf-
eteria. Privacy ceould not bpe had under these conditions,
but the writer feels that the pupils did remarkably
well in answering questions.

If at all possible, the writer tried to draw the
pupils into a conversation which would indicate what
activities the child was interested in and which ones
he participated in., This procedure did not always work
and 1t was necessary to question the pupil.

Each interview lasted from fifteen to twenty-five
minutes, depending upon the response of the youngster.

Some children were gquite eager to talk and really
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seemed glad of the opportunity to talk to some one who
would listen and offer suggestions whieh might help
them solve their problems. Other pupils were rather
reluctant to give information and ha& to be drawn into
conversation., Wnere it was found that these children
were shy and withdrawing the interviewer paid special
attention to their records.

Before attempting to interview the pupils the
writer worked out a plan to be followed. This plan _
was not put before the students for their consideration,
but kept in the background. Questions were asked from
memory. The form used is reproduced below.

l. The number of clubs to which you belonge.

2. Sports you are interested in.'

3. Gemes you are interested in.

4. Do you read many books outside of school?

Se Where do you obtain these books?

6+ Do you have many books &at home?.

7. What magazines do you teke in your home?

8. What papers are. taken by your family?

9« Do you have a radio?

10 What are some of the programs that you like to
listen to?
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1l. Do you have a hobby? what is 1t?

12, What. places of amusement do you attend? vizf
Ochoa Center,. r~lk's hest, Beehive, school functlons,
house parties, picture shows, etce

. 15+ When do you attend?
14. What do you do in the afternoon after school?
. 15« How do you spend your spare time over the
woek-ends? L

16, Do you have a job?

17. How much do you earn?

18. How do you spend the money? . v o

19, How much time do you spend studying at‘hamef
At school? '

20, How many are in yqur.family?vDoeg this include
your mother and fathert

21,:How many are working in your family?

22. What is your church_prgference?

23+ Do you attend church and Sunday School?

24+ What musical ;gstrument do you play?

25, What musical instrument would you like to learn
to play?

26. DQ you sing?

27+ Do you do any hand work?
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In addition to interviewing the pupils, the kEnglish
teachers were asked to have the students write themes
on the subject "How 1 Spend My Spare Time." Two of the
teachers responded, the third teacher was not success-
ful in getting the material.

These pupil's teachers were also interviewed.
This was done to determine the teachers attitude to-
ward the students, to secure additional informatipn
the teacher might want to give, to determine‘what, ir
any, guidance was given the pupils in regard to their
classwork and activities outside the schoolroom, and
to determine whaf influence the pupils' conduct has
upon his markse

The sheleton plan whicn the writer used is re-
corded below.

l. Do you assign homework?

2. How long would it require your average pupil
to prepare his homework?

3. Do you have any trouble in getting pupils to
bring their homework in?

4. What‘steps do you take when they fall to Wring

their work?

S« Do you feel that your students could do a



41

better grade of work than they are now doing?

6. What guidance do you give and when?

e« Do your studenté respond.favorably when you
counsel them?

Be What extra=-curricular activities do you sponsor?

9. Are you well acqﬁaintea‘yith the home environ-
ment of &oﬁr pupils? If not do you make any effort to
meet their parents? | o V' A

10. What;‘if any,-ihfluehde do ybu feel that your

pupils 6ut-of-school’activitiéa héve on their school

work?



CHAPTER IV
OUT=-0F-SCHOOL ACTIVITIES

‘Background

' The Dunbar school is located in the north west
end of the city of Tucson, Arizona, on eleventh street.
The school provides for gfédes one to nine inclusive,
Seven of the ten teachers who are employed in this
school teach subjects in the junior high school de-
partment which carries grades seven, eignt, and nine.

‘During the first semester of the school year
1959-40;»sevehty;two students were enrolled in the
junior high school. Four of these students left school
at the end of the semester for reasons which the writer
couid nbt ascertain. Two new students entered for the
secbnd sémester bﬁf are not included in this study
which is for the r'irst semester of the school years.
Of the remaining sixty éight pupilé, the writer se-
dured_ihformation from fifty nine’by'means of inter-
views.inghteen}pﬁpils in the seventh grade, twenty
three in the eighth grade and eighteen in the ninth

grade were interviewed,



‘Tne daily attendance record of Dunbar students
1s very good. There are few wno are consistently ab-
sent. One or two drop out and return at intervals,
Many of the causes for the habitual sbsences are due -
to home conﬁitions. in some instances there is illness
in the family, or younger children have to be cared
for while parents are at work. |

The economic status of the Dunbar pupils' homes
is very lowe. This eleméﬁt'within itself is felt, by
teachers especially, to be & decided influence on the.
type of recitations which the pupils make and .the
marks which,they‘receive. ractors which influence
this Sitﬁétidh.arise from the fact that many of the
femilies from which the oungsters come are quite large.
The homes of these boys and girls are very poorly fur-
nished and in practically all instances are much too
small to comfortably ¢are for the number of persons
who_arerliving in them. InadeQuacy of 1lighting, hegt-
ing, and'ventilation,Las well as privacy for study,
is not conducive to good recitations. in many in- - -
staices both parents were forced to work outside the
homes in an effort to maintain an income that would
care for the bare necessities of the family. Vhere

homes are broken because of death or separation of
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the mother or father, the reapbnsibility for maintain-

ing a steady income rests on the remaining parent or

some relative of the family.

i‘he following table shows the number of parents

working py grades. The table also indicates the homes

thet are normal (mother and rfather togetner) as well

as those which are broken.

 TABLE. I

FAMILY STATUS

= e pesrgeape ey
: - Grades
: 7th s 8th : 9th : Total
Parents working :
Both parents $: 9 ¢ b s 2 s 17
hother alone H 2 $ 6 H 8 $ 16
Father alone H 5 ¢ 8 : 4 3 17
Other relative 2 i1 s 1 s 4
Unknown : 0 : 2 : S H 3
Farents together s 16 2 14 : 7T 36
Yarents separated : :
Death or mother : 1 s 2 : 2 : 5]
Death of Father  : 1l i 1 H 4 : o
Separation : 1 : 3 : 3 : 7
Information not
avallable : o : 3 H 2 : S

It is interesting to note that pupils reported

the same number of both parents working as did those

with only the father working, seventeen. According to
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the tavle tnirty three mothers are known to be employed
outsiue the home. Lthis number is rather high ana would
seem to indicate that the income provided by the rfather
is not sufficient to care for the needs ap@ necessities
of the i‘amiiy. 7

As taken from the Dupils‘ permanent record cards,
the following occupations of nupils* parents are re-
corded in table two by grades. (1) catering, (2) cook,
(3) domestic service, (4)'gardener, (5) housewife,
(6) janitor, (7) laborer, (8) laundry, (S) mgid, (10)
musician, (11) night wétchman, (12) oil mill, (13)
painfer,'(14) porter, (15) plumber, (16) soldiér,
and (17) unknown. |

It is evident after studying theqe occur-ations,
Lhat they are those which mainly require skilled handse.
lone of the paﬁents are engaged in prof6831onal or
semi-professional work. iny'the skilled and unskilled

class of work is to be Iround.

A very interesting observation was this; of the
fifty nine(students interviewed, fifty ol them reported
radlios in thelr homes. Lach student who reported having
a radio in his home indicated that from fifteen minutes
to several hours were spent in listening to radio pro-

grams dally. The types of prograems that interested the
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pupils most will be dealt with later in the chapter.
TABLE II |

PARENTAL OCCUrAT1ONS OF DUNBAR PUPILS

T ———— < m
Occupation H Grades
! 7¢n : 9th : 8th : ‘Toval
Catering : - : - : 1 : 1
Cook , . .3 s 2 : 2 7
Domestic Service s 1 HE~ 4 : 1 : 4
Gardener P - 3 - : 1 : 1
Housewit'e : - H 2 : 5 : 7
Janitor - s 2 4 3 2 s 8
Laborer Y H 2 : 2 : 7
Laundry P - s 1 : - : 1
 Mald s 3 T 2 0z 4 3 9
Musician s 1 P - 3 1 : 2
Night watchman : - : - H 1 H i
0il Mill : - s 1 H 1 $ 2
Palinter : - : - 3 1 H 1
Porter s 2 : 1 : - : 3
Plumber : - : - : 1 H 1
Soldier HG H - : - : 5
Unknown Y : 1 : - : 1

Puplls reporting that one paper was taken in their
homes were found to report the Star as being the
highest subscribed to paper. It was also found to be
a fact that a very large number of homes reported

having no paper at all in the home. it was found how-

.ever, that in a number of instances varents were given

the dally paper to bring home from the place where they

worked.
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This was also the case where the magazines were
concerned. There were four means of securing magazines
as reported by the boys and girls. Thege were; leby
subscription, 2. by buying, 3. by borrqwing,’and 4 by
bringingAthem from plaqes of employment. The magazines
reported and their popularity will also be shown later
in the éhaptef. Here however it is intereéting to npte
that of therfifty-nlne ﬁupils‘reporting, fifty~one of
théﬁ had a.magazine of some sort in the home; This
will be Shown 1h Table - 111 which followsq‘ |

| Eighteen pupils were found,éo.have jbbs. These
jobs were for after school 4in some instaences and on
Saturdays in others. The type of work done usually
included janitorial service, care of lawns, house

cleaning and shoe-shining. An outstanding observation

's0 far as the pay from the jobs was concerned was that

each of these pupils used the money to buy their clothcs

and‘whatevgr was left was given to the mother to pay

'bills withe

The following table helpé us to form an accureate

picture of some factors in the ‘students beckground

which may in turn influence the recitations and grades

of  pupils.
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TABLE 111

HOME RECREATIONAL OPPORTUNITIES

Number Grades

*

7th : 8th : 9th : Total

s o2 e @

Pupils reporting

. . Radios in the home s 14 19 s 17 ¢ B0
One paper in the home t 14 10 : 13 ¢ 37
Both papers in the home : 1 ¢ 2 3 2 5
No paper in the home s 3 11 9 ¢ 25

Pupils with. jobs 3 2 33 6 10 ¢ 18

Pupils reporting no ’
magazines available $..9 $.12 11 ¢ 32

Pupils reporting

. magazines 1in homes 14

20 3 17 3 51

Other factors have been shown and considered in the
first-pageé of this étudy. Befbre'ﬁufning'to the ac-
tivities which occupy the pupils' time, and trying to
show the possible'infiuehcé of these activities on the
recitations and marks of the students, we can safely
say that the factor of home cOnditionsvoannot be ig-
nored in trying to isolate the influencing elemeits
of.recitations and marks, Home conditions form a back-
grbund tor the pupil and from this background the
pupils'comelto the schooi. in the school 1t is quite
necessary to revise some of the habits which are un-
desirable and are a result of poor environment. Again

when the home conditions of the boys and gibls are



not as wholesome and good as is desirable, it has been
found that the pupils seek avenues of satisfaction
outside their hoﬁea. For instance lnstead of coming
dipectly home from school, it has been observed by the
writer that a gang of boys are inclined to loiter
about town. While these boys have succeeded in keep-
ing out of trouble so far the question arises in one's
mind as to how long it will be before some misfortune
occurs. Where facilities for the worthy use of leisure
are lacking in the home, pupils seek these in other
pupils' homes, on the street,.in the shows about town,
at the Elk's Hest and any other place where the in-
evitable “fun" may be had. This in turn has a positive -
int'luence on the_recitationa'of the’pu?ila»as they do
not put in the amount of time studying that they should.
To determine accurately the activities which
Dunbar pupils engage in after school hours and over the-
week end has been a rather difficult task. During the
course of thé intérviéw the writer asked each pupil to
stéte in a general way what he or she did with théir.
spare time after school and on Saturdays aﬁd_Sundays.
The main,anSWer to this question was "I play." VWhen

the writer questioned the students further it was .
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revealed that, on the whole the group liked to visit
with thelr personal friends. During these visits, which
usually took place on Sunday afternoons, the boys and
girls were rfond of going skating, biecycling, or riding
- with their parents or alonee. As this will be treated
more thoroughly in the section desling with the themes
of the pupils, it will suffice to mention it here. Some
of the more specific activities that pupils engage in
at'ter-school hours may be seen from ‘lable 1V,

TABLE 1V

AGTIVITIES FARTICIFATED IN BY GHADES

q

Activity s Grade
*7th : 8th : 9th 3 Total

Clubps _ : , o »
Boy Scouts ¢ 2 : 4 ¢ O $ ©
Girl Heserve : 5 ¢ 5 : 9 ¢ 19
Girl Scouts : 1 s 1 : 0 s 2
NeA.CoGo : O s 7 : 2 : 14
"Royel Ambassador : 0 s 2 s 3 : &
Junior Hi Y ¢ 7 : 6 ' ¢ 20
Safety ratrol ¢ 2 ¢ 1 s 1 ¢t 4
Social Frogressive s O ¢+ O ¢ 18 18

Amisement Centers s o
Elk's nest : 2 ¢ 8 s 6 : 18
Movies s '
. VWeek ends , : 15 ¢+ 19 ¢ © ¢ 40
Through the week : 2 0 s B s 7
Ochoa Center : 6 ¢ 5 ¢ 4 2 13
Y..MOCOA. H 4 : l H O H 5
Church- Sunday School ¢ 1o ¢ 20 ¢ 11 s 47
Hobbies : 7T ¢+ 16 : 9 3 52
Sports . ¢ 18 ¢ 22 : 18 : o8
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Clubs and Associations

Some of tne clubs mentiqned are sponsored by
the school while otners are sponsored by local and
national organizations. ‘'ne Boy Scouts are a branch
ol the national organization with headquarters in
washington. Lthe meetings are held during the week
in the basement oi' the Baptist church. the Drum
Bugle corps is a school organization which acered-
1ted itself remaskably well on several OCC&SiOnNSe
The Girl neserve is sponsored by‘the Y.WeCoAe and
the HI Y is under the auspicies ol tne Y.h.C.A.
heetings oi the Uirl Keserve are neld at school two
evenings each weeke, The Hi-Y meets in the school on
vWednesduay nightse the Girl Scouts nhold their meet-
ings at the homes of different. memwbers. ‘‘he N.A.C.G.,
which'stands for the National Association of Colored
Gipls, is not a school ciub but a branch of the Na-
tlonal Association of Federated Women's Clubs. The
Royal Anbassadors are sponsored by the Baptist church,
and their meetings are held at the homes of the members.
There are a large number of church clubs and organiza-
tions which the writer has not mentioned as they were
too numerous, and accurate informetion concerning them

could not be gathered. The activities that were carried

on in these clubs were not such that they could be said
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to influence the puplls grade; and recitations. The
Safety Patrol holds regular meetings on the campus and
1s a school-sponsored organization. The Ninth Grade
Social Frogressive Club is a school orgaenizetion and the
meetings are held at the homes of different members.,
ihese were the most popular clubs listed. Information
concerning the aims and objectives of the various clubs
and organizations was very scant. From talking with the
pupils the writer gathered that the main reason for be-

longing to the clubs was to have some place to go. There

was no. special interest shown on the part of the pupils

as far as the clubs were concernede. One or two of these
organizations however, have done some outstanding work,
and are perhaps serving to enrich the child's out-of-
school life. The writer. was able to find no degrading
influence that the clubs might have on the pupils. On
the otiier hand there was little or no'positive value

to be derived and inrluence the marks of those belong~

ing to them,

The Elk's Rest ‘

The most popular amusement center, béside the show,
which pﬁpils listed was the;Elk}s Rést.}The klk's Rést
which is owned and operated by the Elks, 1s a home for

the Independent Benevolent Order of Elks (Negro)e 1t

-
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is located on south Meyer street and consists of one
large room poorly furnished. 1in the club such activi-
ties as gambling, card playing, playing the slot maw
c¢hines, and dancing are available. A bar has also
been instailed.

In the seventh grade four boya and girls report
the Elk's Kest as a place of amusement which they.
attend. Eight of the eighth grade students go to this
club and six ninth grade pupils enjoy this place of
smusement.

‘A1l eighteen of the students who reported attend-
ing the Elk's Hest did so for the purpose of dancing
themselves or watching others dance. During the winter
months this 1s the only available place for dancing
which is provided for the Negro population. Occasion-
ally séme organization 1;nc.u;§.Beau Brummel Club will
rent the Blﬁe lioon Ball Room for avdance. This how-
ever is usually an invitational alfair. In the summer
an open air pavillon located on west Speedway is a-
vailable to tne public for dancing. \ihen askea 1if tney
would enjoy dancing elswhere the pupiis reported that
they wouid. ihis is evidenced byrthe ract that these
same boys and girls frequent the open‘air ﬁavilibn
in the_smﬁmer more then they do the Elk's Rest in the

winter. Many students who do not attend the Elk's



Rest do go to the pavilion to -dance.

In the seventh grade those pupile who attended.
the Elk's Rest had high averages. Those in the eighth
grade who frequented the xlk's Rest had averages that
were lower than those of the seventh grade. An inter-
esting observation is that only two pupils in the
ninth grade who attended the Elk's Hest had -semester
averages asbove three., No puplls going to the kElk's
Rest admitted that they played the slot maehines.

This activity may have an influence on the recitations
of pupils in that the late hours which they keep would
tend to dull their minds meking them incapable of making
a clear recitation. This is not the fact in all cases

as some of the pupils have rather high averagese.

The Movies A

01 the fiftv-nine youngsters reporting, forty-
seven stated that they attended the moviese. Fortv of
these children attended shows on Sauurdays and Sun-
days, while two attended during the week. Iin the seventh
grade the shows whicn»appeal most to boys were western
pictures and mysteries. These children en joyed seelng
features involving policemen, detectives, and secret-

service men pursuing crimnals of all kinds. ‘hey were

thrilled with the hero of the fast moving devil-may~
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care western rescuing the beautiful heroine from the
cruel grasp of the wickea villain. Girls in this grade
enjoyed what they liked to call detective picturess

Short subjects such as, bMickey iouse, lFopeye, and
Merrie lMelodies ceame in for their share ol attention
from the .seventh gradse.

Since the average marks of the two pupils who at-
tend shows during tne week were average or above, it
is not safe to conclude that this kind of activity
al'rects tneir class-room recitations.

The influence of movie-going on the eightnh grade.
class, 1like that on the seventh grade is negligible,
in this claess ninteen reported attending the moviesl
lhe ninteen reporting said that they attended shows .
only over the week ends. Not one oi this group stated.
that he went to the theaters during tie weeke Iailure
of these pupils to attend shows during the week may
have arisen from the fact that no study hall was pro-
vided for them &t school; hence preparation for school
had.to be made at home,

Again, like the seventh grade, the boys oI the
elghth grade were for the greater part interested in
western pictures and mystery shows. They were also

fond of sports in the news cast. Girls at this period



are becoming interested in romantic pictures. For the
eighth grade the class mean is 3., This is .5'1o¢er'.
than the mean of the seventh grade which is 2.5, In
view of the fact that the eighth-grade pupils do not
attend the shows until the week end and have a lower
average than the seventh grade, and some members of
the seventh grade do attend the dhows througih the
week, the writer can: find no supporting evidence for
the statement that movies have a harmful effect on the
marks and recitations of the eighth grade class.

Six of the membefé of the hinth—grade clgss report-
ed atténding thé.movies over the week;eﬂd and five
as.attending the mOQies thrbugh the weeke This would‘
seem.to 1hdicaté that the ninth—érade pupils are tu#n-
ing their attention toward othef activities then movies
as some of those who attend the shows.over thé week
end attend through the week as well.

In this gréde the'boys express a liking for ro;
mantic movies in addition to those mentioned in
grades seven and eight. Giris are'ehthralled~with
the love scenes of Tyfoné Power, Clark Gable, and
Robert Taylore. Their interest in western pictures
wanes and 1is replaced by romantic pictures, The mean

average class mark of' the ninth grade is 2.8 and is
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between the av:rages for the seventh and eighth gredes.
As this is not a low average and as only a few of . the
ninth-grade pupils attend shows either through the
week or over week ends the writer can find no Jjus-
tification Ior stating that movies have a p031tive
1nf1uence on the recitationa of pupils.‘

On the whole, to say that theater-going affects
the recitationa and marks oi the Junior high school

pupils, 1s questionable.

The Ochoa Center
The Ochoe Center which thirteen boys reported

attending, provided a place for boys to play basket-
ball, ping pong, and other games. An interesting ob-
servation came from one boy who said that he only
studied‘at home when the Ochoa Center was closed for
repairs. The average of the boy was low 3. Others
among the thirteen boys indicated that they did}more
-studying when the center was closed than when it was
‘opens. The fact that activities such as ping pong and
‘other gemes are to be found at the Center serves as a
drawing card to it. lhe aectivities which the boys
carry on are wholesome and help them in the business
of building strong and healthy bodies as well as serv-
ing as a means of keepiig tnem off the streets., Very
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little pqsitive influence onv?ecitationa can be shown
to existe 1t is only the building up of their bodies

that enables them to work more effectivelye.

Church-Going

it i1s a known fact that Negroes are, generally
sbeaking, deeply religious. when it is noted that
forty-seven out of fifty-nine pupils fepobt attending
dhﬁfch or sunday school at least once on Sundays, it
1s evident that there is some truth in the statement.

Those repbrting church attendaice according to
grades were, seventh gradé, sixteen out of eighteen;
eighth grade, tweﬁtyjéut of twenty three; and the
ninth gnade; eleven out of eighteen. Here 1t is easily
seen that more'youngsters from the seventh grade attend
church and Sunday School than do boys and girls of the
eighth and ninth grades. rarents of the seventh-grade
pupils still exert a definite influence on pupils!
attending church and in a numoer of dgées the attendance
ol the pupils at church is compulsorye Not only do the
pupils attend church on Sundays but through the week
as well, In fact according to a report from the teachers
in the junior high school department, the standard ex-

cuse for failing tbjprepare homeﬁork-is, "I had to go
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to churche." Pupils attend church for various reasons
which the writer will only mention., First, because
parents require them to attend; second, because they
are afraid to stay at home; third, because their friends
go; Tfourth, to make fun and have a good time; and fifth,
because they enjoy going for the spiritual value which
they might receive, Methodist, Baptist, Holiness, The
Church of God In Christ, The Church of Christ, and
Catholic, are the denominations which are representeds
Few Negro churches have learned how to conduct their
services in'such a manner that the audience does not
have to remain for hours and hours at a time. When
pupils are recuired %to attend these services on wcek
nignts their time is consumede. It is no wonder that
teaclicrs complain of'church attendaice dauslng-pupils
not ﬁo &<t tneir home worke Lack of sleep resulting from
late hours at church causes pupils not to be mentally
alert and renders them incapable to a degree, of making
satisfactory recitations. This is the only possible
influence that the writer found to exist in relation
to’pupils‘ recitations and grades. It is possible,
however, to attend church and still not be forced to

omit the preparation of one's lessonse



Hobbies

Few individuals are aware of the values which
exist in following an avocationel interest. Hobbies
may be, not only a source of interest to a person, but
one of income as welle Thirty-two Dunbar boys and girls
have hobbies. There are seven in the seventh grads,
sixteen in the eignth grade, and nine in the ninth
grade‘who report hobbies. Among the hobbies listed were:
(1) Drawing, (2) Collecting picture-show ticket stubs,
(5) Keeping a diary, (4) . Keading, (5) Taking pictures,
(6) Hunting, (7) Cooking, (8) Collecting match sticks
and Ly gluing them together, building such things as _
forts, houses etcs, (9) Collecting scrap-book material,
(10) Sewing, (11) Collecting stamps and works by Negroes,
going»tbrough magazines and picking out misspelled .
words, and (1l2) Carving shipse

~Some of the hobbies that the pupils follow are-
really interesting and quite valuable too. They were
very eager:to talk about their work and felt that to
have a hobby show in the school would be an excellent
idea. In speaking of hobbies, omne boy in the ninth
grade is tremendously interested in carving. He is
especially adept at carving ships. His interest does

not stop here, however., He took scrap material and

made a what-not. A woman saw the what-not and bought ite
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Having sold his work he began to see the possibilities
in making the different articles and selling them. His
major_problem at present ;s to secure the,properﬂtools
and material to work with. These materials are not to
be found at school. The boy explainea to the writer.
that he helped his father occasionally, washing cars
at a service station on south S8ixth Avenue. Vihen he was
not working with his fatier, the major portion of.his
spare time was spent. in his shope He. and his father
live alone as his mother is. in Kansas and has been

ior some time, Academic subjects do not appeal to this
boy, but if he is: permitted to use his hands excellent
results are obtained. Teachers report the boy as being
lazy, indolent, and given to daydresaming, thus creating
a problem for theme The writer found that the boy's
interest did not lie in the subject matter that was
being given him; his teachers made no effort to under-
stand him; they knew nothing of -the work that the boy
was attempting to do and could be of no value to him
as a resulte. ‘There was only one means of escepe from
an unpleasant situation so far as the boy could see;
this was to shut himself into a shell ana seek relief
by day dreasminge. The boy also has a desire to master

the drums. He has had some lessons but due to financial
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conditions he had to stop them.

1he activity reported by this pupil has & definite

influence on the recitations of the boy. His out=of-

school activity ‘is the controlling force in-his 1life

at present. bverything else is subordinate, as a re-

sult he takes very little time to p.epare his lessons
and consequently receives low grades. N
While the 1nterest of the other students 1s not

H

as keen as this partlcular boy 8 in their hobbies,

_still the interest is there. Usually their hobbies

are a direct outgrowth ol some pnase of their school
worke 4As an example, one girl, througn her homemaking
class became interested in sewing as a hobbv._As time
passes she becomes more sk;lled in the art of sewinge.
The work she does at school is improved by that which
she sﬁ: carries on independently as a hobby outside
the classroom. In this oarticular instaﬁce the girl's
aotivity has a positive influence on.her recitations
end marks 1& homemeakinge. Maﬁy examples might be given
but the wroter hopes that it csn be seen from the
material pfeseoted heﬁe that, on the whole, the hobbies

which Dunbar pupils pursue afe worth~while ones. Some

educational value is derived from them according to
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the pupils ﬁhemselves. When recitations are based on
the same subject as thelr hobblies the.pupils are in a
position to.cohtribute‘ﬁuch to the discussion. Thus
hobbies would seem to exert a pbssiblé positive in-

fluence on thé recitatiohs andtmarks;

Reading

‘Another activity which most of the studgnta'qne’
gage In is reading. With the exception of a Vvery few,
-readihg is quite prevalent among the youngsters. Whep
the puplls were first questioned as to thsirzreadiné,
‘the majority of them stated that they read lots of
books and had a large number at home. Upon questioning
- them -more closely the writer dlscoWwered that this weas
-not the case. v‘he pupils have very few books in their
‘homes., What they were celling books turned out to be
megazines. Some pupils did have books at home and some
fent to the city library for books. Unly a few went to
the library. As for their school library, 368 reading
books were reported. Some of the pupils had reed most
of these and in many instances dld not go to the city
library as they lived too far awaye

The megazines read most often are given in table
Ve This table indicates by grades the popularity of

"of certain magazines,
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. It 1is interesting to note that pictorial magazines
stand high on the pupils reading 1ists. The True Story
magazine is read by 20 of tne oY puoils. Good housxeepinb,
Ladies Home Journsal, Colliers, Saturday Lvening Post, and
True Confession each received'sevenlvotes. One ninth
grade girl reported that she read Esquire, a man's
magazine. '

Such magazines as Open Road-For Boys, Boy's Life,
Boy's hechanics, Child's Library, Child Life, Boy Scout
Lire, Wee:Wisdom; and Sports, which are‘suitable for
youngsters of this age, are ranked very low on the list.
Some of these received only bne'vote. This would seem
to indicate that guldance in the selectign of reading
métter is necessary. If thiéﬁguidance does'not come
from the home cértainly it should come from the school.
The point is that these magazines are in the homes;
the boys and girls want something to read; and they
read what ever is available,

the girls who read True Story, ‘irue Confession,
and True omance, attempt to pattern their lives af'ter
the characters fouud in thesé magazines. Their dress,
manners, speech, and even their thoughts, follow the
models exemplified in these magazines. The stories in

these magazines are based 1argely on the sex element,

In a number of instances there are morals in the stories
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TABLE V

GRADES

8 00 oo 0

Grades

7th

-
&

.
*

9th

L 1)

Total

Life ‘

True Story

Look

Good Houskeeping
Ladlies Home Journal
Colliers '

Saturday Evening Fost

True Confession
Time

True Homance
Liberty

Boy's %ire

Pic ‘ ’

iled Book .

Boy's Mechanics
Cosmopolition
McCalls ’
Modern liechanics
The Legion =
American
American Boy

- Boy Scout Life

"~ Child's Library
College Humor
Child Life
Detective
Esquire

- Literary Digest
‘Movie Star '
News Week ,
Open Road For Boys
Pictorial _
Popular Aviation
Screen

Sports

_Wee Wisdom
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but the pupils fail to get-the implications oi these
morals. instead they try very hard to be much wiser
than the heroines found in. them.

The reading knowledge of the pupils might be used
to an advantage in several of the classes as English,
Social Science, and Occupations. The knowledge is not
used -to an advantage at Dunbar and the. influence of the
material is largely more harmiul than beneficiale

Kadio

Raolo programs Whlch the pupils reported listening
to mav be classllied under three headings. (1) infor-
mational, (2) musical (o) dramas and comedy.‘Accordiné
to the students' likes , the programs.which they'lis- '
tenea‘to may be put under one of fhese headings and in
some‘lhetancee the tépe ol'’ program may come undervtwo
offthe classes given;‘Inforhational programs includeds
Ve The-People,xNews, end Cavalcade of America. The
mueical programs included Kay Kayser,fDﬁke Ellington,
Count Basie, Lucky Strike Dance Orcheetra, Southern-
airree, and £h¢ Vagabonds._Lisfed under drama were
Auot Jepnie, ﬁollywood Ylayhouse, Big Sister, Kittyv
Keene; Scattergood Balpes, apd Henry Aldrlch. Under

mystery came ' The Lone Ranger, The Shadow, The Shadow
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of Fu Manchu, and hllery Oueen. Llsted as comedies
were Fibber McGee and MOlly, Baby Snooks, ﬁlondie;
Amos and Andy, Jack denqy, end %top Me If You Have
Heard This One. I |

: The radio programs most frequently mentioned byb
tha entire junior high school div1sion are: Lone nanger,
magor Dowes,.and We The Feople each program receiving
a total of 14 votes. ithe Aldrich family, and The Shadow
of Iu Manchu, received 13, 12, and 8 votes respectively.
The News received only 8 ballota. Kay Kayser and Lil
Abner receiyea ! votes, while dack}Benny had 6« The
réﬁgining ﬁrogfaMSilisted received five or less votes.
Tabie V1 1ndicates the programs listened t&gby‘grades.

in thé upper group the progran “wé Thé Pedple,“

a prograﬁxthat imparts kﬁowledgé of;people'of note in
difﬁereht parts of the country,;contributes to the .
studéﬁtsf 1nformation and enables them to sﬁpplément
matefial giﬁenvthem>in their classes., Fupils who re-
pbrtedrlisﬁening ﬁq the news generally have a higher
avefage'than the oﬁher students, There were three
puplls with low averages in this group. The samé boys
and girls who listened to the news also listened to

"We The People," and they had a higher average, too,
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TABLE VI

. MOST POFULAR KADIO PROGRAMS ACCORDING TO GRADES
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than did those who listened to a different type of
program. Programs of the informational type have a
positive influence on the recitations of those stu-
dents who listen to them. As these puplls listen to

the mystery plays also and still maintain a high average
there is no evidence that this type of progrem has.a

negative influence on the pupils' recitations and marks.

'Sports And Games

kSportsvand games are enjoyed oy'both boys and
girls at Dunbar. Football, baseball basketball volley-
ball, track, swimming, and tennis are ‘the outstanding
sports whichbthey prefer. Parlor games 1nclud1ng
Chinese checkers, dominoes, checkers, Bingo, card
games, and spin-the~pan were most popular among these
students.' |

In the city of Tucson there is not a park which

isvconstantly at the disposal or the Negro population.
The playground equipment for the Dumbar school is in-
adecuate.}Swings, seeSaws, basketball courts, as well
as sufficient balls, bats, nets etc., are not a part
of the schooi's~fac11it1e3. Thehground 1tself was not
such that children could play on it without the risk
of 1njuries. A hard, barren, and rocky plot of land

1s what the boys and girls have had at their disposal,
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Duriné'the'summer months one-of the swimming pools 1is
open to Negroes-tﬁo days out of each week, On special
occasions the park on Twenty second street may be used
by the Negro population for their celebrations and
pleasures. From the facts presented above it is easy to
see that those youngsters who are interested in par-
ticipating in sports are forced to do so under adverse
circumsuances. Nhen Toe pupils were asked if they would
iike to have a place available so that they might en-
Joy these activities whenever they chose to do so
their answer without exception was, “Yes." Those ninth-
grade boys who shos special ability in sports and track
events are'taken over and handled by the Tucson Senior
High School. As an.example, the high point man in the
state interscholastic meet for 1940 was a Dunbar boy.
This boy S average for the first semester was 3, 4..45
his training daid not begin until the second semester
there is no apparent influence of this activity on his
recitations and marks.‘

The teachers at Dunbar expressed their belicf
that the activities which the students engage in after
school_have a harmful influence on the pupll's grades,
They believe that the pupils have not spent as much time
in preparing their lessons as they should and cite this

as a reason why the grades .of the pupils are not higher
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than those which the writer- recorded. The strength of
these opinions and bellefs lies in the fact that each
teacher who is employed et'the Dunbar school has been
in the city of Tucson over a period of years. They are
well accuainted with the Dupiis and~their background
and are consequently in a position to know what activa -
1ties the pupils engage 1n. ' _

The sub jects distributed by grades for the first
semester 1939 40a e shown in Lable V;I. These subjects
:gre required of all students in their respective gradese.
‘there are no electives for the pupils. lt is interesting
to note that tne pupils do not like the course in
physical educatson, whicii they say is a study or nealth.
lhev do not like to stuav grammar, and several are
proud of the fact that their grades are 1mproving ,
since the change to literature had been made in the
Aelghth grade. The art class was run by giving pupils
some object or telling them to draw something original.
In view of the fact that there was no special music
teacher who was trained in the field of music, the
music classes were not as interesting-as might Dbe

expected among Negro students.
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-~ "SUBJECTS DISTRIBUTED BY GRADES FOR THE
FIRST SEKESTER 1939-40
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'Thamés
' Befbfe cdnciﬁéionsﬂare’drawn;'iﬁéﬁés written béﬂ
étudents in thé eighth'énd ninth gfadés‘wili’ﬁe pre-
sented. These themes give a picture of meny activities
that the pupils themselves say that they engage in.
As was explained in Chapter III, the seventh grade

class falled to respond to the teachers

| :THEME I
HOW I SPEND MY OUT«OF-SCHOOL TIMES
- Every day when I am out of sch ool my mother have
my work planned out for tﬁe day. After I have finished
the work I have to do I go in the kicken and help

mother with the dinner. Than when dinner is served I
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clean the table off and than wash the dishes. After I
have finished with the dishes I begain to get ready to
go out and see some of my girls friend, but sometimes
I would go to the movie. After 1 get back from the
movies I always turn on the radio -and sometime I play
e game or two of cards with my mother and two aunts.
Sometimes liother and I have a dance or two. Before 1
turn in for the night 1 read some of my story out of
some of my good book. Than about seven o'clock I get .
my -lesson for abou an half an hour .or two. On Sundiay
morning- at ninei:thirty I turn on the radio and get one
of my best program. At ten o'clock I goes to Sunday
School and stay for church, when church is out I com
home and than it is time for me to eat my dinner.,
Sometimes On Sunday night .I go to church. But now on
Sunday night I atay home and get my lesson for the
follow .daye ™

According to the information in this theme the
girl does everything possible before getting her

lessons. That would account for the low marks.
THERE II
HOW I SPEND KY OUT-OF=-SCHOOL TIME
I spend the most of my time working. I start to
work some eyeﬁing abbut\fdur oclock. My job consist
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of harw work, for insunt polishing, greasing and
serving cars. 7 ‘ ‘ _
Of the three jobs I prefer greasing becaﬁee it
is a. kind of e éame of fihding, whet I mean by that
is all of the cars don't have joint 1n the same places,
80 to give 8 car a thearly greasing you must find all
the ioints. That's what I mean when I say it 1is a game.
In the evening about six o clock I quit work,
wash up and then leave for a movie or maybe the play-
'ground. I 1eave their about 9:30 and be in bed by
10100, ’

On Saturday I work all day from 8:00 am to 6 00
_pm end a half a day on Sundaye.

This boy has very low grades in school but they
possibly result from the hobby that he has and which
he failed to mention in. the theme. The fact that he is
interested in one phase of caring for cars would indi-
‘cate that he might become a skilled mechanic if given

the proper guidance. According to Cox and Duff, -

", .e8bove. all, the teacher must realize
that every child has in some degree and
in some form a potential spark of genlus,
and that, 1f he can only lead the pupil to
make the right contact, universal victory
is possible,' 11

1. Cox,P.WeLs, and Duff, John C., Guidance by The
Classroom Teacher, pe. 78,
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THEME IIT

HOW I SPEND MY LEISURE TINE WHEN NOT IN SCHOOL

One way in which I spend my leisure when not in’
school is work play and if I have any kinds of books
that ihﬁerésts me I read and study them. On Saturday
%hen I;get up I have to clean up the house. When my
home work is finished I go tb.play or to some of my
friends house. When I come back home I wash dlshes.
When.i‘finish that I read a book of a newspapers -
o No provision has been made for studying by this
Sﬁﬁdéht; As she is in the eighth‘gréde and no study
beriod 1s pro#ided £6r. her some time at home should

‘be set aside for this purpose.

THEME IV 4
MY OUT-OF-SCHOOL ACTIVI TIES

In the afternoons after school except Fridays I
-wash and dry the luncheon dishes. Then 1 spend about
one hour and thirty minutes on my lessons. Then we eat
dinner, after dinner I usually wash and dry the dishes.
Then I spend the rest of my time listening to the radio
or reading books of all kinds. Then I retire about 10:00
Pems 0Or 11:30,

On Fridays when I arrive home from school I iron

my clothes. After I finish ironing I get my lessons for



lionday. On some Fridays I go to the movies sabout 4:00
oclock and return home about 8:00 oclock. I usually
go to the movies with.some of my friends or one of my
sisters.

On Saturdays I get up about 9: 30 I eat my break-
fast then I wash and dry the dishes. fhen I go over
to my Grandmother s house and help her with her»work.
I go to ﬁown en Satﬁrdays to help mother shop.-

On Sundays 1 get up about 8: OO then I help with
the housework. Then I prepare myself to go to 9: OO
o'cllck mass. Then about 1:50 or 2: OO o clock L go to
the movies with one of my friends. When I return ‘home
from the_movies I usually go to church with my mother
or stay home or &0 out with my sisters. Thats how I
spend my leisure time out of school during the week
days.

| This”pupiilhas an excessive ameunﬁ of ehergyv
whieh isAbadly'in nced of being direched. Her semester
averageiis 2¢2. It 1is apparent that her activities out
of school havehlittle or no infiuehce on her school

WOTrke
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THELE V
MY OUT-OF-SGHOOL ACTIVITIES

Aftér I léévevschdol Friday evenings I prepare
my lessons for lionday. After I finish preparing my
lessons I help with other chairs around the house.

I get up early Saturday morning as 6:30 A.M.
-and do my house work and eat my breakfast. After
finishing with my bregkfast I help with the washing.
The washing i1s usually finished at 2:30 pems I then
cook dinner, and after dinner is finished I do my
~ironing and mend my clothes 11 any need mending. -
.go to town and do wy shopping after wmy ironing is v
.OVere .

1 awake ounday morning at :00 A.M., and do my
housewurk and prepare the dinner ror the amily and
finish about 2:00 peme after- finishing dinner . go
visliting skafing or riding and return home at about -
"l iPeMe

- -Then I dress myself and go to church.

vuring the three months of summer I go on hikes,
go swimming, and take-ﬁripg tb see my relatives, ‘that
is the way I spend my leisure tiﬁe’while being out
of séhool. - - | o |
o Due to thé'fécﬁ'thét‘this fﬁpil pﬁeparéé her

lessons on rriday the only conceivable influence that
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her activities out-of-school have un ner school work

would be the fact tnat she 1s up late on sunday nights

because of her church agtivities.

THEME VI
WHEN I'l OUT OF SCHOOL

When I am out of school in the evening I have
to straighten my room and the yard when I'M threw
with that most times my mother cen find something
else for me to do. = ° —' ) -

In?the-eVening‘gftér”I'm'thfewlwith my homé work
I have little jobs around the neighbor hood.That night"
I study my lessons and take a man to church and bfing
him back. I most times have lots of work to do after
school,. _ ' N
| This boy ispeighth grgde and his mother keeps him
occupied_and‘makes an effort to direct his activities,
He has a'semééter average 9f=2y5. It is evident that he
is kept out of ﬁuch mischief as he 1s at home or work-

ing practically all of the time,.

THEME VII
HOW I SPEND WY LEISURE TIME
Some afternoons I get a good bock sit under a tree
around my fish pond and read. When I finish I'11l then go

play basketball or tennis. In the afternoons'after school
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if I have any lessons 1 f£irSt get them then have the
rest of the time to myself. Or do my other chores. Some-
times I!'1ll go hunting or to the show.

‘Ohlj a meagre picture of the boy's activitles is
presented. However he has a job that consumes two hours
of his time each evening. The boy has a semester average
of 3., and 1s 16 years of age. This boy has a number of
" outside activities that demand much of his attention.
All of these factors, combined with the fact that both
his parents work long hburs aﬁd have only a minimum
eamount of time to give to the boy have a direct bearing
~on the recitations that he make$<in school and>the

marks that he recelves.

THEME VIII
After I come from school I read the papers, if any
are home. Sometimes I make a fire to cook surper. Then
I‘go‘to bléy'bf‘go'to town. When I come home I listen
to the radio. Then I go to eat. After that I study my
lessons, and then to sleep.

)'This boy's mother is dead and there is some out-
‘side factor that is influencing the boy. He has threat=
ened to leave home on several occasions but so far his
father has succeeded in keeping him with him. How long

he will remain is a question in the minds of his teachers
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and his father. The boy leads a retiring life and en-
gages in no outside activities, such as playing with
other boys, bicycling, skating etc. The boy is not in-
terested in his work at school and consequently does
very little studying. There is no direct evidence

that his out-ofschool activitles have any influence

on his marks and recitations as he has a 2,5 average

despite the factors. that have been mentioned,

B THELE IX
WEEN I A OUT OF SCHOOL

When I come home from school in the evening 1
chop wood and fed the stock and poultry then at night
1 study my books. On Saturday I go to the movies, on
Sunday morning I go to sunday school and in the after-
noon I go to church. when school is out I go on vaca-
tion and visit my friends.I g0 swimming, fishing, Imunt-
ing, skating and bicycle riding. and visit the farm
eand see chicken, pigs, plegons, end field of white
cotton and peoples picking it.

From ‘the boy's theme it would seem that his 1n-
terest is centered around farm 1ife. The boy has a
semester average of 3e9 and stated very emphatically

thet very little time was spent in prepsaring his lessons.
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THEME X
HOW I SPEND MY TIME WHEN I AM NOT IN SCHOOL

On Saturday after 12:00 I read book's and visit

my friend's most saturday afternoons I go to the show,

~ " On Sunday's I go to sunday school and after sunday
school I go home and eat my dinner then I go bickle
riding with my friend's untii about 5:00 oclock I go
to B.Y.P.U. from there to,church; |

I ‘summer ; »

1 spend my leisure time reading good book's playing
swimming. A L »

As can be seen this youngster s time is spent in
activities involving play. She has indicated no time
Afor the purpose of studying. In view of the fact that
her semestep»average is 3.2 it 1is evident that the ac=
_tivities,which she engages 1n take much of her time‘
from her school work. | | |

THEME XI
HOW I SPEND MY LElSUdE TINE

During my lelsure time there are several things I
do. I either knit, sew, read stories, play, or help my
mother by running errands, cock, or‘iron. But the
greater part of my time is spent in sch001; I»skate on
Sunday afternoons. |

In the summer time, I go to the show, hiking,

-




swiming or of on a vacation out of town. That is»about
all 1 do during my leisure time. Vhen 1 am at home doing
nothing I sleep, _

The writer observes no definite influence on the

girl's school work as she has a semester average of 2.5.

THEKE XII
HOW I SP:iD MY LEISURE TIKE

The greater part of my leisure time is spent in
schoonl., I do things at home that I haven't or can't do
at school.

After coming home from school I do my work that is
to be done. Then I usually eat dinner. Afterwards I do
my nightly chores. 1 get my lessons next. Sometimes I
read library books before going to bedes I go to my club
meetings on some nights in the week. Then 1 go to bed.
On Saturday 1s my special wqu dgyraround home. I go
with mother when she goes shopping. On Sunday's I go
to Sunday school and back homse. Sometimes_l go to play
with my play-mates on Sundey afetrnoons. 1 have dinner
theh'and go to young peoplefs service and at church.

Af terwards 1 go home and go to bed.

On &aéaﬁions; as I have<gone to Fhoenix, for
church convention, I get up in the morning and attend
my bodye. Then I go to breakfast which af tgrwards 1 go

to’church md stay a reasonable length of time. When
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that is finished Igo td'mjﬁroom end take a nap‘or per-
haps go to'tOWﬁ; Afterwards for a time, I go to dinner
tﬁeﬁ go'to the young people‘'s service. Sometimes I stay
at night for service and then 1 gé home and to‘bed.m
I'téke stdry books to read also. -

1f T had mére leisure time I would read more
books in oféef to Lecome a better reader or perhaps 1
wouid'téke more mﬁsic'tb'ﬁecémé é”mﬁSicrteacher.

Although this‘pupil'haslavery'poor backgrouhd 80
farjas“his hore conditions are concerneu, his mother
is inténsély interested inﬂhaving the boy'livé a<we71
béiénCe&'lifé. His'seméster’éverage is 1.5 one of the
highést‘in his”ciass.énd there is no evidence thaf his
out—oféséhoéi éétivitieé héﬁe aﬁy‘harmfﬁi inflﬁehéébon
his gredes and markse |

THEME XIII
MY OUT-OF-SCHOOL ACTIVITY

At 3330 in the evening when 1 go home from school
I run errands for my mother, then I feed and water the
plegons. After this is don 1 study my lesson for the
next day, then 1 go to basketball practice which last
about one hour and a half. when practice is over I go
home for the day wash my teeth and go to ved.

1 do the same thing every day except on saturday

and sunday. on saturday 1 get up early and go to work,



after my work is finished I- go home and read the paper
and then go bicycle riding or skating with some of my
friends. :

- Qp Sunday morning I get up bright and early to
sell papers so that I may be through in time enough
to go to sunday-school, After sunday-sopool,ialover I
go‘hpme and eat and getzready tp go to the shoy_anq: _
after the show my frlend and I go to the Holy church
about seven oclock, after church 1s over we go home
and go to bed. 7 ) . A _

On londay morning I get up about seven o'clock
bgugh my'tgath{ comb my hair, wash my face, eat break-
fast makg my bed, and than I am ready foé school.

Alsq,during my summer Yagatiqpvl work and save
my money so that I may have clothes and books when .
school starts agalne .. . B ‘

The semester average of this student is 3. This
average cou;d possibly be_;mprovedxif the pupll spent
more time at home, worked less, and studied more. As
‘he comes from a broken home and has to work to help
his mother this is probably the best that he can do.
The activities he engages in after school may hgve
some influence as much of his time is spent at the

Ochoa Center,



85

THEVE XIV
‘MY OUT=-OF=SCHOOL ACTIVITY

After 1eaving school at 3:30 I g0 héﬁé and help
my mother with the washing and ironing if there 1is any
to be done.

On Thursday I stay at school for Girl Reserve
meeting until 4:40. Afterwards 1 go home and help pre- .
pare supper 1f 1t is not ready. After I've .finished
all my work I study my lessons for the next day. in
the. morning before coming to school I clean the house..

On Saturdays I prepare breakfast and 1ateriiron..
Then when the iron;ng_is done I go to High school and ,
skéte;witbhsqme of my friends. At night I help my
mother cook pastriestQpVSgnday dinners

Sunday morning I go to church and then come back
anq_eat,supper.,Apput 2:OOfI go to the»movig gnd:return
home about 5:30. I eat again and then go to church .
about.8:00 and return home about 10:00.

- In the summer I play baseball and .swim. On Sate-
urdays sometimes I help a lady work at the Motel Tour-
ist Camp. Atlnight I go to different parks to .watch
softball or baseball game, After three months vacation

I prepare my self to return to achool again,

This 1s an example of the large amount of church-

going that is prevalent among Negroes. This is the main
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activity which takes a large amount of time. The girl
does not participg?e in any other activities that would
have any possible influence on her school worke
THEME XV
HOW I SPEND MY LEISURE TIME

The greater part of my time is spent 1in schdoi.
" After I leave school Fridsy evening I go home and eat,
‘do my chores, play, practice my music and read. I read
two hours each night. Saturday morning I clean the house
and iron. I usually go to the show Satufday afternoon.
After I return from the show I eat, do my evening chores,
practice my music and then read. Every Sundey morning I
" go to Sunday School ‘at eleven o'clock I then study my
lessons until one-thirty. I eat my dinner and then -
go skating or visiting. I always comé home at five
‘o'clock to eat a late dinner or supper and go to church.

Dﬁring the vacation ﬁime I usually go somewhere to
spend my vacation. I eat, play, Sleep, read, and prac-
tice my music. I also do a lot of swimming.

No'efféctﬂis‘notiéeable on this girl{s séhool

work as a result 6f her oﬁtéof-school activities,



' THEME XVI
MY OUT-OF-SCHOOL ACTIVITIES

When I leave school at three-thirty I go home and
straight into the kitchen to wash dishes, After I fin-
ish I eat my dinner and then I wash dishes again. I
get my scho-l work for the following day. After I finish
my home work I get a book and read untlil time to go to
bed. .
On Wensday 1 go to the show. Thursday I go to the
Mission and play. Friday 1 go to the show also. Satur-
day morning I get up cook breakfast, wash dishes,
clean the house and then sprinkle the clothes I'm
going to iron that day. I iron for about two or three
hours. After I finish I bathe and then go to town. I go
early in order to get back by eight o'clock to hear'
Benny hoodman. I set up and talk until about ten or‘.
eleven © tclock then I go to bed.}(

~ Sunday I get up wash dishes clean the house and

ﬁhen I go to_church, After I leave church I go riding
until time for cnurch again. After 1 1eave church I
go home and ready for school next day. )

During the surmer months I play baseball, swim,

go picnicking and, Dance. Kost of the time l'm dancing.

The student falled: to mentlion the fact that most of
her»spare time 1s,spenthat the Elk's Club. This was

~-



brought out during the interview with her. The girl .is
15 years old and her semester average is 3.2. The ac-
tivities in which the girl participates have specific
bearings on the type of work which she does at school,
Late hours which shé.keeps,’places'which she frequents,

as the Elk's Hest are not conducive to good grades.

THEME XVII | |
| MY OUT-OF—SCHOOL TIME
On school days after school I work one'hour.froﬁ
three thirty to four thirty P. M. Then I 80 home and do
my home work. After I have done that it about five
thirty, and then I go over to the Mission to play
ping pong. On the days we play basketball I go over to
Safford school that is where we play. We start the game
at four thirty P.M. The game last between one and one
halve hours. On Saturday I go to work at seven O clock
A.M. 8and work till five P.M. Sunday I go to Sunday
School at ten oclock A.M. till -noon. The rest of the day
I go to the show. Monday morning very early 1 go to work
before "school. ' '
When school is out for three months I work on
Saturday and go swiming on Wednesday and Thursday.
After swiming it is nine oclock P.M, we go to Mr, White's
and dance. we dance till eleven ociock and g6 home and

g0 to bed. Some days I get little jobs doing work:like




‘cleaning yards and cutting lewns. Every Friday B
and I go to the airport and stay all day watching the
ships come in,

Some days our vacation days are dull and hot so
I go over to Boy's house and we go-hunting rabbits,

"Here again, 1s a student who is not interested in
the school and its offerings. This fact is reflected
in his semester average,rwhieh is 3. His activities
are more then likelj‘an inflﬁence on his recitations
Vand marks. He lditers aboutltown after scheOI; His
interest seems to lie in the field of aviation and if
lthis interest were capitalized on it is possible that
his grades might inprove.

THEME XVIII -

HOW. I SPEND MY LEISURE TIKE WHEN NOT IN SCHOOL:
I spen most of my *time in school. In summer when
I am not at school I work part of the time. Then I make
enough money . to go on a vacation until sbout a week
before school. Then I wash up all of my clothes and
"iron them for school thats what I do in the summer
besides play, sleep, eat, and visit.

When I come home in the after-noon from school I
- get my lesson then I wash dishes sometimes I have to
iron or wash but on Saturday that is my main washing and

ironing day. Then in the morning I clean up before 1




come to school. Thats how I spend my leisure when I
‘am not 1n school. ,
There is little here to show what activities
this student takes part in for pleasurefs sgke. In view
of that fact there 1is no specific’evidence that her

out-of-school activities influence her school worke

THEKE XIX

MY OUT-OFgSCHOOL ACTIVITIES
My out of school activitles begin in the evening
_after school hours. The first. thing to be done after
afriying at home 1is to prepare myeelf for the evening
:ehoree. Beginhing Mohdey there are dishes to be washed
:eupper to be prepared. The dishes are usua 1lly washed
byvm#_sister of course I wash them too. Thursday's,
end Eriday'e, and Saturday's I do outside work. Sundays
I.attend Sﬁndey church eervices. Some - evenings when my
chores are done I play such games as, baseball and jacks.
AI seldom attend games. Before I settle down to do my
lhome work I visit some school mates and then return
to do my studying. iy activities during the three months
vacation are all about the same except they are more

regular. I go on short trips with some friends. These

are some of the ways in which 1 spend my lelsure time.

Strangely, this girl hes a semester average of 2.8.
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She is reported by her teachers to be smart. At the time
of the interview she had a boy friend that she had been
géing éround with for two weeks priorxto the 1nterﬁieﬁ;
She was also working in the lunch room, The writer gan

find no possible influence on the student's grades as a

result of her out-of-school activities.

THEME XX
MY OUT-OF~SGHOOL -ACTIVITIES

Every day at 3:30 when I go home I sometimes work
around the hodse; when I have finished my work I pro-
ceedlto'Sﬁudy.my lessons for awhile, when my lesson is
finished I go to the Ochoa center play ground, and play
gemes, On Wednesday I attend the boys Jr-Hi-Y meeting
at 7:00 until 9:00 o'clock and on Saturdays I help
lother wash, when I have finished with the washing I go
visiting and sometimes we go hunting., On Sunday I go to
church after church I return home until about 2:00 -
o'clock then I go to the theater when the show is over
I go home and get a good nights rest for the following
day. o ,

'~ During my three months vacation I sometimes go on
a long hike with some of my friends, I also go bicycle
riding. When I have finished my adventures journey I
go home and reed funny booké of,the newspaper to pass

-
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the long hours of the dsy away.

'No harmful influence has been noted in the case . -
of this boy. His average is not one of the highest but .
still 1t is not the lowest. The activities which he '
participates in are normal ones. and wholesome ones &s

well, -

N THEME XXI | 7
HOW I SPEND Y LEISUKE TIME

Everyday after school I do my homework after that
is finished I go play or visit someone. Sometimes after‘
1 get through playing I study my lessons. I usually
eat right after that. On Saturday 1 clean house and then
I usually go. to the show. On Sunday I 80 to church and
sometimes I go riding. In the summer time I get paid
for cutting lawns and doing housework. Every hednesday
regardless I go swimming.

Though short, this theme gives a concise picture
of the maJor activities in this boy's life. In keeping
with the general trend among youngsters at Dunbar, he
goes visiting, does his chores, goes swimming, and the

like. No influence on his ‘marks has been noted.

THEME XXII
‘When I leave school Friday et 3:00, I go home and

eat. After I have eaten and done my chores I go to the
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Mission (the same as Ozhoa Center) to play basketball,
and volleyba.l. VWVhen I leave the Mission I go to worke.
“From work I go back to the Mission to piay basketbail.
At night 1 play with the Fount Calvery raiders. aAfter
the game 1s over 1 go home and read funny books and go
to bed.

The next morning 1 get up and say my prayers,
wash my face, teeth and hands and eat my breskfast.

At 10:00 I go shopping for my mother. When I come

back I go to the kission with a friend of mine. At 12:00
-1 go home and eat my dinner, cut wood and lie down

end read sport bouoks. At 6°00 L go tu work and leave

‘at 300 to meect sume iriends of mine to.go to the- show.
After the show I go home and go to bed.

The next morning at 6:00 I get up, wash my hands,
-face and teeth and go to 7:30 Mass, After I go home 1
eat my breakfast. Later on some friends of mine come and
meet me and we go to the Mission to play pringpong. We
play ping pong until 2 OO and go home. When I get home
I eat my dinner andlie down and read magazines, and
dbook stories. I prefer sport stories because they do
not have nothing romantic about them. At 7:00 I eat my
‘supper and put my dress clothes on and go to meet a
friend of mine. He and 1 go to the Hollynesa and see

some of the boys outside. We start talking about sports
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and athletics. Sometimes we go riding or in church
'wlwn they are having a program. At 10: OO I go home
wash my teeth, say my prayers and go to bed.

The next morning ; get up at 7:00 wash my face,
teeth and'hands.eat mﬁ breakfast and go to school..

This bov has a semester average of 5 4, From his
theme 1t can ‘be seen that his interest lies in sports.

his is evidenced in the fact that he was highe-point

man for the senior high school this spring. Very little
of his time is spent in preparing his lessons. He would
rather use his time in doing things that require phy-
sical action rather than mental abiltiy. The excessive
amount of time he puts in on this type of activity,
coupled with the fact that he is not especially interes-

ted in academic work has influenced his recitations

and marks.

. THEME XXIII
.MY OUT-OF=-SCHOOL ACTIVITIES

My out of school activity veries. During tie
week I do many different things. On Monday I play
basketball with the Dunbar Gophers. We have a very good
team and have won ten consecutive games,
Every Tuesday I play or practice at the Ochoa play=-
ground;-On:Wednesday'I'work on Elm street cleaning‘

two yards. Thursday or Fridav I clean my own yard or
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go to the show. Friday night I go to bed early because
I have to work all day Saturday. I get up at 7:00

o'clock and start work. I work until 6:00 o'clock and
then go to the show and meet the gang. After the show

we go to the Busy Bee cafe and eat hamburgers, all ex-

cept F=- B . and E - T - they

drink malted milks. On Sunday I sell papers in the
morning and go to church that night.

During the summer months 1 play baseball, swim, and
play tennis. Sometimes I go to Mr White's ‘to dance. -

Allevidence points to the fact that this boy
should have a higher semester average than 2.4. This
was brought out in the interview with him end was
supported by his teachers, Two factors influence his
grades. (1) too much work, (2) too many social activities.
A negative influence on his grades is noted as a result
of too many activiﬁies; | |

The general trend in activities according to the
pupils' themes is toward play in the form of bicycle ﬁ
riding, skating, movie going, church-going, and riding.
These it may be noted are pleasure activities. Work
activities include doing chores, washing, ironing,

cleaning house etc.

To say that there is no influence on the pupils'
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recitations as a result of these activities which they
-participate in, would be an erroneous statement. There
1s some influence. In some instences the influence is
positive and iIn other instances it is negative. The in-
fluence depends largely upon the ability of the pupils
to participate in a number of activities and still
maintain a high scholastic average..

One point that is of vital importance was that -
none of the boys admitted patronizing pool halls and
playing slot machines. This means that while .the pupills
do attend amusement centers that are not altogether
what . they should be for adolescents of this age, 11-18,
still these are not included and cannot be held respon-
sible for influencing the recltations and activities

of pupils. -

Interviews With Teachers
The_ihterViewélﬁith the studenfs' teacheps re-k
vealed a numbéf of points that are ﬁortﬁy 6ffconsideré
'ation;" ' | | | B
‘.1. The‘teachers do assign home worke. The avecrage
student woﬁldvrequiré ffém fiftéeﬁ mihufes for one
teacher to one hour-f§f>another teacher with othef
teachers assigning ﬁork that would require thirty or

forty minutes for the average student. With the number
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of actipities which the‘ﬁajerlﬁy of'childrenAengage in,
| both werk and 1eisﬁre; thej'cannot do jUstice to all of
the home work that 1s'assigned by all of the teachers.

2. The pupils fail to bring in thelr home work many
times;'The'penaify’forlfhe faiiure to brihg in the work
ranges from having them do the work at echool, to tell-
1ngu£hemfpo‘prepere 1t the next time. One teacher re-
ported using different methods in an effort to get the
work done.

3. Pupils use'varyiﬁg excuses for not doing their
home work. With one teacher it 1is simpiy that'they were
noprat hoﬁe;'Witﬁ aﬁefher teacher it was that they had
to ge to church. A

4. All teachers have disciplinary problems to a
cerfain‘aegree; With one teacher her main problem is
discipline in the classroom. With snother 1t 1s disci-
pline in the‘study hall. VarieuS'methode have been used
here also but the most common method is that of keeping
the pupil in at the'recees period. This however, does not
always work. ‘ o

Late hours ténd to cause restlessness on the part
of the pupils in an effort to keep awake. ‘This in turn

creates a problem in discipline.
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- 5. Teachers report giving guldance to the pup;la
;n different ways. One teacher_reperted giviqg both“~
group and ihdividual guidanee yhen ever and whereve:t'
needed. Another teacher haq‘not the slightest conception
of how to go_about giving guidance of any kind. Her
question was "How do you give them guidance, What do
‘youvtell them?“‘The teachers who reported giving'guid-
ance alse reported that the avegageryoungsterlis eager
_ to receive guidance. ' ‘ ,

The level of activities which attrncts the pupils
at Dunbar might be raised considerably if all of the
‘teacherg}madefan effort to know thelr puplls better
and to give them good sound guidance.

. Ge When asked 1f they permitted the youngatera'
-eonduct}to influenceltheir.grades, all except one of the
ﬁeaehers‘indicateq that they did noj. The remaining
teacher used_this as a means of disciplining his pupils,

7o All teachers reported that they were well ac-

quainted with_the backgroundseof their pupils,
- 8. In answer to the question "do you feel that
the pupils"out-of-school activities have an influence
on theirrrecitations and marks?", all of the teachers
,_replied without hesitation that they believed that the
_5nipeh-grade activities pad‘g definite influence on ﬁheir

marks as well as on théir recitations.

-
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9. All teachers felt that the eighth-grade subject
load was too great. This was especially true in view of
the fact that they had no study hall. This necessitated
all of their work having to be prepared at home.

The teachers are iIn a position to know whether
the pupil®s recitations are being influenced and if
so how, and why. They come in contact with the pupils
daily. They frequent the same places of amusements 1iIn
a number of iInstances that the pupils frequent. For ex-
ample two of the teachers patronize the Elk®"s Rest at
any time they see fit to do so# That means that they
meet their pupils, when they meet the pupils then they
have a chance to see first-hand what activities the pu-
pils engage in. They are members of the same churches.
nere again the teachers are In a position to observe
the influence of church participation on the recitations
and marks of the pupils.

Taking Into consideration the facts mentioned
above, 1t appears that the teachers®™ opinions, obser-
vations, and statements have quite a lot of weight to
carry when they conclude that the activities of the
ninth grade have a negative influence on their recitations
and grades. This iIs a statement based upon observation

of the pupils by the teachers.

131747
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Trhe teachers also support the statement that the
economic status of the pupils' homes is low. Here ageain,
from observation, the teachers are in a very good po-
sition to know about pupils! homes. Teachers state that
this factor influences the pupils' recitations and marks.

The last supporting statement of the teachers is to
the effect that the pupils now attending Dunbar are not
of the superior Iintelligence type. They measure the
pupils there now by the kind and aocmunt of work that
has been done by previous classes., As thev have been
in the position for a number of years'this‘statemeht
is valid.

Earlier in the study the writer indicated that in
8 number of instances pupils are not interested in the
subject matter being given them. There is a good reason
for quite a lot of this lack of Interest. This reason
hinges around the fact that teachers are not hired in
their major teaching flelds. To be specitic, during the
first semester of the school year 1939-40, there were
three home-making majors employed in the school. The
teacher who had completed her work in this department
had absolutely nothing to do with the Dunbar department,
The teacher who had taken it up as a minor at a late

date in college had complete charge of the department.
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The number of courses which this teacher had managed to
squeeze in between times 4did not glve her adequate train-
ing to meet the demands.made on her by the job. The
third teacher who had not completed her requirements
leading to a bachelor's degree but who had quite a bit
of experience in the field was employed to teach eighth
grade, a part of the music, and other acadcmle subjects
of this nature. The idea seems to be to give the pupils
a teacher regardless of what effect the misplacement of
the teacher might have on the student. After inter-
viewing the-teachers and pupils the writer found that
the situation did not present a happy and pleasant picture.
This accounts in a large way for the fact.that the
pupils seek otheéer outlets to express themselves rather
than run the risk of irking the teacher, who is sensi-:
tive because of her lack of iInformation on the subject
she is required to teach and the lack of confidence in
herself,



CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

The purpose of this sﬁudy has been to investigate
the activitiesiin which the bﬁnbar Junior High School
pupils‘engage'affer 'school hours and to determine any
possible influenoe these activities may. have on the
recitations and grades of these pupils.

The writer has followed the steps outlined in the
introduction. _ o

What others had to say concerning the out-of-
school activities has been duly investigated. It was
‘found that they were of the opinion that the school
~should influence the activities of 1ts students both in
school and out of school. If a school does not influence
" the out-of-school activitles of 1ts puplls it is fail-
ing as’ a school. As Cox says,

"...because children are performing activi-

ties typlcal of their out-of-school llves,

the high school adequately reinforces, guides,

and directs the activities not only within,
but also outside and beyond the school."l

1, Cox, P.W.L., and Duf? J.C., Guidance by the Class-
~room Teacher, p.’ 362.
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To establish activities that are wholesome and valu-
able to the youngsters, there are many agencies that the
school must cooperate with in the community. Cox states

further,

", .. With the Scouts, the Y.M.C.A., the library,
the police, the park department, vhe heualth
departwent, it cuarries on formai cooperation;
weth the theater, the piayground, tne stores,
it carries on a selective cooperation and
competition; with the pool room, the street
" corner, the cheap dance hall, it carries on
vigorous warfare, but by flank attacks, for
it aims to make other dand more desirable ac-
tivities desired and possible. ne
The interviews with students yielded some very
definite information. While the number of undesirable
places of amusement in the city for Negroes is negli-
gible, still enough of these places are strong enough
to draw the adolescent pupil to them. The main influ-
ence noted on the pupils who frequented these places of
amusement was that the constant lack of sleep tended
to dull the pupils' mental capacities and thus make it
difficult for them to make clear and accurate recitat-
ions,
Other activities and thelr influence were also

noted. Those pupils who read the newspapers and who

2. Cox, P.W.L., and Duff, J.C. Guidance by the Class-
room Teacher, p. 562
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listened to the informational type of radio program
were found to show greater i;terest in their recitations
because they had something definite to econtribute. They
were also found to have a higher average semester avere
age than those pupils who listened to a different type
of programe

One of the influencing elements on the pupils!
activities and in turn on thelr recitations was the
fact that the economic status of the pupils! homes
was found to be very low. The fact that the home cone
ditions were poor in a number of -instances tended to
influence the youngsters seeking prleasure time activities
outside of the home. Usually:thessmactivities consisted
of skating,riding, bicycling, movie-going and play in
general. These activities were carried on 1argely on
Sunday afternoons. Chnrch-going also had its effect on
the pupils' rccications andvmafks. This was ﬁsedias'a
standafd ekcuse by the ﬁcpils ti kesp from pfeparing
their hcme wofk. | |

As.far as the teachers were conccrned they ex-
pfessed the opinion that the ninth grade's activities
had a»dcfinite‘infiuence on theirvrécitations and gredes.
These opinions were'based on the actual obssrvationlof

these pupils both inischool snd'out of school.
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The records at the Dunbar school were incomplete.
Many of the addresses'were not known and consequently
were not on the reeords, Several of the semester marks
were not in order, and in general they needed checking.
Several of the parents' occupations were also omitted.

The themes which the students 1n the elghth and
ninth grades wrote presented only a general picture of
their activities. In a few instances, however, it was
possible to secure some very tanglble evidence to work
with. This evidence was interpreted to show possible

"“inluence on the pupils'! recitations and marks.

_ Recommendations

From the material which the writer has collected
studied and presented here there are several recom=
mendations which she sets forth. They are: . | |

1. That each teacher should be reQuired to take
a good course in guidance 1h‘e'recoghizedvinstitution.
That tﬁis guldance couree not oﬁly be taken eut put
into actuel and effective use as eoon es it has been
taken, |

| 2.‘Thet the teachers give educationel, secio-

civie, recreatiopal, and voeational guidaﬁce rather

than vocational guidance alone.
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3. That each teacher_should be required to take
a course in nental hygiene also. And that this course
too should be put into service as soon as 1t has been
completed., This should help teachers to know their pu-
pils better and help the teachers themselves to be
come better adjusted. in turn the pupils should benefit
bv selecting a different type of activity which will
have positive influence on their recitations..

4. That a playground instructor be employed on'

a twelve month basis,and that echool facilities should
be at the disposailof the instructor during}the:summer
months. | o | |

5 That more and better equipment for a playground
should be provided at Dunbar.

6. That the library should be enlarged and it too
should be made available to the public as it is located
in the center of the Tucson Negro population and would
be conducire to better reading habits. This would cause
the youngsters'!' reading knowledge to be broadened,
Again, the recitations would be in¥fluenced as the pupils
would have something definite to offer and would under-
stand m re quickly the work that is given them.

7« That a full-time music teacher should be employ-
ed on a twelve-month basis. That this teacher should

not only be interested in piano but should organize and



107

train glee clubs, chorouses,~;tc., as all of the young-
sters are interested in singing or music of some sort,
This phase of their edﬁcéfion has been sadly neglected
‘due to the lack of a teaéher.

‘ Be Tha; gvprogram'of studies adapted to the needs
of Negroes in fhis community should 59 formulated, and
that teachers shpu;d be put into their major fields

and nbﬁ penmittéd’towfeach in other fields for which
they have little or no training.

These recommendations have a definite bearing on
the'activit}es which thg pupilg will engage in after
schoéi.-They a186‘ha§eué;specifié“beariﬁgxdﬁ the in-
fluence that ﬁhe pupils' activipies will have on their
clasé‘éork;uTﬁis is sb'Bedau£éfit‘1é~§very teacher's
duty to give the American youth the best possible in-
struction which will help him to become an upright

worthwhile citizen.



BIBLIOGRAPHY

A, Books'

1. Broady, K.O.
Enriched Curriculum for Small Schoolse
The university. of Nebraska, Lincoln, Nebraska,
1936, ¥ :

2. Briggs, ‘'homas H.
The Junlior High School. :
Houghton Mifflin Company, Boston, 1920.

3+ Chamberlain, Leo N,
The Teacher and School Organization._
Prentice Hall, New York, 1938,

4, Cox, PeWele
Curriculum Adjustment in the Secondary Schools.
JeBe Lippincott Co., hicago, .

o

5. Cox, PeWeL. ,
Guidance By The Classroom Leacher.
Prentice Hall, New York, 1938,

6o Cubberley,Elwood o ‘
An Introduction. to The Study of Education.
Houghton hifflin Company, New York, 1925,

Te Garrett Henry Be
Statistics in Psychology and Education.
Longmens, Green and Company, New York, 1937.

8. Hamrin, Shirley A. and Erickson, Clifford E.
: Guldance .In The Secondary Scho:1l,
D, Appleton-Century Company, New York, 1939,

9. Joint Committee on Curriculum
~  The Changing Curriculum,
D. Appleton-Century Company, Inc. New York, 1937.

10. Koos, Leonard V., and Kefauver, Grayson e
Guidance in Secondary Education.
The Macmillien Company, New York, 1937,




11,

12,

13.

14.

15.

16.

17.

18.

19.

20,

Langfitt, R.Ee., Cyr, F.W., and Newsom, N.W,
The Small High School AL Worke ‘
American Book Company, Chicago, 1936.

Prosser, Charles A,, and Allen, Charles R.
Voecational Education in a Democracye.

Roemer, Joseph .
Extra-Curricular Activities in Junior and Sen-
ior High Schoolse.
Maemillian Company, New York, 1931.

Starch, Daniel, Stanton, Hazel, and Koerth W,
Controlling Human Behavior,
Macmillian Company, New York, 1937.

Warner, A.G., and Stuart, A,
American Charitles and Soeial Worke
Thomas Y. Crowell Company, New York, 1930,

Be. Periodical Articles

Sturtevant, Sarah M., and Strang, Ruth
"Activities of High School Girlse"

Teacher's College Kecord;30:562-571, (March,l1929.)

Bizzell, ‘NOB.
"Learning and Leisure."
School and Soclety;39:65-72, (January, 1934,)

Briggs, T.H. :
"Bxtra-Curricular Activities in Junior High
Schools,"
Educational Administration and Supervision;8:1=-9
{(January, 1922.)

Ells, Kenneth
"Evaluating Pupils Activities,”
Nation's Schools;23:28-31, (January,1934,)

Gardner, C.A.

"A Study of The Causes of High School Failures,"
School lteview;35:108-112, (February,1927.)




el.

22,

234

24,

26.

26,

Hunsley, Yuba L.
"Intelligence, as Reflected by Work Habits,
Attitudes, and Behavior, Does Change."
School And Society;50:682-684, (November,1939,)

maddocks, Carl W,
"The Factors of Intelligence in School Failures."
School Review;35:602-611, (October, 1927,)

Meek, Charles S.
"A study of Progress of Newsboys in School."
Elementary School Journal;24:430-433, (February.)

Morrison, Willliam C,
"The 12~-to=-18-Year-0ld Boy."
Secondary Education;l4:241-243, (September,1935,)

Publicatlions

Caliver, Ambrose
"Fundamentals In The Education Of Negroes,"
United States Department of the Interior, Office
of Educatlion; Bulletin No.36, No.6, 19350

Caliver, Ambrose
"Vocational Education and Guidance for Negroes."
United States Department of the Interior, Office
of Education; Bulletin No.38, 1937,




