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CHAPTER I 

INTRODUCTION
The Importance of Negro Education 

The importance of education to the Negro la not a 
factor which can be statistically determined. However, 
the writer will theorize briefly concerning the value of 
this social process to a minority people.

Before and after the Civil War colored people have 
piaced their hope for peace and happiness in religion. 
Defeated and distressed, these people, through the church, 
looked to the Almighty above for deliverance from an evil, 
sinful world. Through a period of slavery, through a 
period of hate, struggle, and blood-shed, through a period 
of readjustment of themselves and a nation, and through a 
period of economic exploitation and progress, they have 
kept faith with God. They had hope of a future world 
where eternal love and brotherhood would become a part of 
all men. Such was the philosophy of an oppressed minority.

With the turn of the century this philosophy was to 
be sharply modified. Profound thinkers had redefined 
the purposes, functions, and duties of the school. These 
thinkers —  Dewey and others —  had decided that the school 
had wider responsibilities than heretofore. Dewey's point
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of view is expressed In the following sentences:
“The school has the function of co

ordinating within the disposition of each 
individual the diverse Influences of the 
various social environments into which he 
enters. One code prevails In the family, 
another on the streets; a third in the 
workshop or store; a fourth In the religious 
association. As a person passes from one 
of the environments to another, he Is sub
jected to antagonistic pulls, and is in 
danger of being split into a being having 
different standards of judgment and emotion 
for different occasions. This danger im
poses upon the school a steadying and 
Integrating office.

Clearly, then, the job of the' school is not alone one of 
classroom procedures. Another writer expresses his idea 
concerning the job of the high schools in this country 
in this manner: : ’

“The services which the secondary 
school must render if they are to meet the 

• needs of this enlarged school population
will vary in all particulars from our , _
original conception of the functions of 
these institutions. We no longer have the 
problem of providing education for a small 
selected group of those who are preparing 
for college but rather the more difficult 
task of providing education for the total 
population.""
In this same manner, others began speaking of the 

establishment.of schools for all in order to make better 
citizens. Still others contended that it was the duty of

1. Harnrin, S./ A., and Erickson, C. E., Uuidahce in
Secondary Schools, p. 36.

2. Langfltt, et. al., f̂he Small High School, Introduction.
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the state to provide free schools for all children since 
this was an investment on the part of the commonwealth.
And finally some writers proposed free education on the 
basis of constitutional rights.

In the early twentieth century Booker T. Washington's 
idea of vocational education for the Negro caught the 
minds of both the imaginative and the unimaginative. In
stead of concerning themselves in a spiritual, mystical 
world of the future, Negroes turned their attention toward 
the world in which they lived. Desirous of becoming good, 
useful citizens like their white neighbors they decided 
to learn about art, literature, science, music, and 
history as well as some of the more practical things in 
this world. They wanted to farm. They wanted to build 
homes. They wanted to rear children. In order to ful
fill these cravings, they pinned their hopes on education.

Other groups, here and there, became aware of the 
importance of educating this large minority group. They 
realized the fact that they must live with the black 
man. Hence this writer's point of view:

"The racial differences which complicate 
the task of social adjustment most are the 
cultural and mental differences. When these 
are equalized, the Negro is more able to take 
care of himself. He is a better producer, 
presents fewer health problems, less burden 
on the courts, has a fuller religious life, 
and is less likely to become a dependent or 
a defective. Education is the greatest force 
in equalizing these cultural and mental
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differences. The school aids all other processes 
of adjustment. When schools are properly de
veloped, churches are stronger, health organiza
tions are less burdened, asylums and almshouses 
emptier, the courts released of congestion, and 
government generally more efficient. Thus education is the task of racial adjustment.*3

Statement of the Problem
In view of the importance of secondary education to 

the Negro as well as other groups, this writer felt that 
a study should be made to determine whether or not a 
separate high school offers greater advantages and oppor
tunities for the colored student, than the school in 
which there are Mexicans, Indians, Chinese, end whites 
enrolled. If it is found that a colored high school 
offers more advantages than the mixed institution then it 
becomes desirable to establish a separate high school. 
Therefore, it is the purpose of this study to investigate 
and to determine the desirability of establishing a 
separate high school for Negroes in Tucson, Arizona.

Method of Treatment
The procedure used in solving this problem was mainly: 

a review of available studies on Negro secondary education 
in the United States, a critical analysis of the economic 
and social status of the families of high school students, 
and a critical analysis of the social, recreational, and

Woofter, T. J., Basis for Racial Adjustment, p. 83.
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educational status of colored high school students of 
Tucson Senior High School for the past ten years.

The data for this investigation was secured by the use 
of inquiry blanks, interviews, and reports and records of 
the city schools. Whenever and wherever became necessary 
tables and other devices were used to give the reader a 
clear understanding of the data compiled.

Delimitation of the Problem 
Primarily, this study is concerned with the establish

ment of a colored high school in Tucson, Arizona. There- 
fore, it was necessary to secure the data locally for this 
investigation. The data was collected through a study 
of various and sundry groups in this community and the 
reports and records directly affecting the status of the 
Negro high school youth in Tucson, Arizona.

Studies in Negro Secondary Education 
Sources of Information: Since the dual system of

schools is best established in the south, it is essential 
that an inquiry of this organization be made. The in
formation presented in the following pages was obtained 
from studies made on southern secondary schools. These 
writers —  Ambrose Caliver, Redcay and others —  give 
important knowledge concerning factors which influence 
Negro secondary education in the south.
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Relative Opportunities: The number of colored
secondary schools Increased, in fifteen years, 1916 to 
1931, from 64 to 2,003.^ Another report set the number 
of colored high schools at 2,304, but this was somewhat 
less than in 1936 because of several influencing agents. 
These are: (1) a change in the number of students pre
pared for or requesting high schools, (2) the change in 
the supply of prepared teachers, (3) the irregularity in 
the supply of funds and facilities, and (4) consolidation

5of schools.
In studying the availability of high school facili

ties for colored secondary pupils in the south in 1930, 
Caliver found that there were a total of 158,939. Negro 
youths of high school age without high schools. Moreover, 
he found that the,number without four-year high schools 
was larger, as 197,242 Negro youths were without four-year 
high school facilities. By 1940, however, the number had 
been reduced to 101,663 pupils.®

In taking a single southern state a clearer picture 
of the relative availability of high school facilities 
can be seen. In a study of Negro secondary education made

4. Caliver, Ambrose, "Negro Secondary Education,11 U. S.
Office of Education, Bull. 17, Mono. 174, pp. 61 - 83.

5. Redcay, E. E;, "The Present Status of Secondary Edu
cation for Negroes in the South," John F. Slater 
Foundation.

6. Caliver, Ambrose, "Secondary Schools for Negroes,"
School Life; 25:308, (July, 1940.)
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by Harris in North Carolina, it was found that forty-one
per cent of the white pupils of secondary age were enrolled
in high schools while twelve per cent of the Negro pupils
of secondary school age were enrolled. This variation in
enrollment of pupils, Harris concluded, was because there

7were no high schools available for colored youths.
Finances; A second factor affecting the status of 

southern Negro high schools is the question of the distri
bution of funds. All the studies reviewed by the writer 
agree that there is' an unequal distribution of funds, 
throughout the entire south. " --

A recent study on this problem indicated that in 
eleven southern states the Negro received thirty-seven 
per cent of the amount to which he is entitled on the 
basis of equal distribution of funds. And on the average 
his teachers receive less than forty-seven per cent of 
the salary received by white teachers.®

In 1936 Blose and Caliver made a study on the costs 
and expenditures of the two-school system of the south. 
These writers found, on the one hand, that the cost per 
pupil in schools for colored children ranged from $6.80

7. Harris, N. it., "The Negro Public High School in North
Carolina," Journal of Educational Research; 33:286, 
(December, 1930.) —  "

8. Bloos, David, and Caliver, Ambrose, "Statistics of the
Education of Negroes,11 U. S. Office of Education, 
Bull. 1938, No. 13. ~™
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in Mississippi to $85.40 in the District of Columbia,
while, on the other hand, the cost per pupil in schools
for white children ranged from $20.29 in Arkansas to
$90.90 in the District of Columbia. These costs represent
annual current expenditures.

Moreover, the Advisory Committee on Education found
that for every dollar spent on a white child nineteen cents

gwas spent on a colored child. The truth of this statement 
is endorsed by Caliver who found that there existed an un
equal expenditure for libraries, transportation, and school 
sites and buildings. For instance, the expenditures for 
libraries per school range from $80.00 to $1>374.00 for 
colored youths and from $15,138.00 to $54,099.00 for white 
s t u d e n t s . :

However the problem of finance is not entirely one of 
race. The section of the country in which Negro youths 
are educated is less able to bear the cost of education.
In a study made by Ira de Reid it was found that

"In 1937 the average.income of the south 
was $314.00; in the rest of the country it was 
$604.00 or nearly twice as much. The average 
tax collected per person in the south was $28.88 
while in other sections it was $51.54 in 1936.
During that same year the south spent $25.00 
per child in school, one-half the average of the

§. Reid, Ira de, "In a Minor key,u Advisory Committee on 
Education, p. 35.

10. Caliver, Ambrosq "Secondary Education for Negroes," 
School and Society: 37:703-704, (June, 1933.)
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nation as a whole. Hence, the south has not " 
had enough funds to bring its schools up to the 
national standards.”11 ; .

Such facts explain the reason for the low standard of edu
cation in' the south but it does not explain the dis- , 
crepancies which exist between the colored and white 
schools. - - '.- / '• : : ' ■ v.: 1 .

Enrollment: The enrollment of colored high school
youths has been steadily increasing, although it is still 
lagging behind white registration. In a study of the en
rollment of colored high school students in the south, . 
Caliver found that the enrollment of colored high school 
children had increased from 8;707 in 1914-1915 to-207,884 
in 1937-1938.^  The study by Biose and Caliver gives 
further evidence of the Increase in Negro high school en
rollment . The study made by these two writers included 
seventeen southern states and the District of Columbia.
In these states it was found that colored high school 
enrollment had increased relative to the total population. 
In 1917, 69.1 per cent of the high school population were 
enrolled in high schools> but in 1936, 81.2 per cent of 
the colored high school population were registered in 11 12

11. Reid, Ira de, op. clt., p. 36.
12. Caliver, Ambrose, Secondary Schools for Negroes,”

School Life; 25:308-309, (July, 1940.)
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high schools. In this study the writers compared the 
Negro enrollment with that of the white enrollment.

For the year of 1935-1936 it was found that 8.3 per 
cent of the white children were in grade seven while 5.6 
per cent of the colored pupils were in this grade, 4.3 
per cent of the white students were in grade eight while
2.0 per cent of the colored youths were in the eighth 
grade^ 6.7 per cent of the white students were in the 
ninth grade while 3.1 per cent of the Negro students were 
in the same grade, 5.1 per cent of the white students were 
in the tenth grade and 2.1 per cent of the colored youths 
were in the.tenth grade, in the eleventh grade there were
4.1 per cent and 1.5 per cent of the white and Negro
children of high school age enrolled, respectively, and
finally, 3.1 per cent of the white students were enrolled
in the twelfth grade, but only 1.0 per cent of the :
colored youngsters of high school age were enrolled in 

13this grade. Thus while the enrollment of Negro high 
school pupils is increasing it can be seen that in the 
southern states the colored high school registration still 
lags behind the enrollment of white students in the same 
area.

In the Biennial Survey of Education in the United

15. Biose, David,, and Caliver, Ambrose, op. cit., p. 4.
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States It was found that In 1937-1938 the enrollment of 
Negro pupils In four year high schools was -39,769 while 
the enrollment in separate white and mixed secondary in
stitutions was 2,492,215.^^
' In the state of Arizona for the year of 1937-1938 it 
was found that the enrollment of colored pupils in - 
secondary schools was 190 while the enrollment of white 
pupils in the same year was 13,838.^  In 1938-1939, 
however, the enrollment of Negro high school pupils was 
348, while the enrollment of white high school pupils was 
21,422. And in 1939-1940 the enrollment of Negro and 
white high school pupils, respectively, was 342 and 
22,242.14 15 16 17 -
; ~ Graduates: Realizing the Importance and need of at

least a secondary education, the Negro youth is beginning 
to stay in high school longer than before. In 1932 Caliver 
found that 8.0 per cent of the colored youths who started 
in high did f i n i s h . I n  1936 it was found that 13,032 
Negroes graduated from high schools in twelve southern 
states, this was 73.0 per cent of the twelfth grade en-

14. Blose, David, and lessen, Carl, "Statistics of Public
High Schools,” Office of Education, Bull. 1940.

15. Ibid.
16. Fifteenth Biennial Report. ....
17. Caliver,- Ambrose, op. cit.
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rollmenfc. The number of students graduating from colored
high schools in the eighteen southern states was approxi-

18mately 18,500 for the year of 1936. Between the years 
of 1918 and 1939 the number of colored high school gradu
ates increased from 7,160 to 26,402. In addition there 
were 1,159 graduates from separate schools in Indiana, 
Illinois, arid Kansas."^ ' ' ;

In addition to the increases in the number of colored, 
graduates other facts were found by writers who have been 
interested in Kegro education. For example. Caliver found 
that (1) Negro graduates were younger than before, (2) ’
Negro boys continued their education longer than girls, 
and (3) the percentage of Negro boys continuing their 
education in many instances exceeded that of the white 
pupils in the south.^ ■

A more exact picture of Negro graduates is given in a 
study by Harris in North Carolina. In his study the number 
of graduates was found to be increasing. For example, in 
1923 there were 310 graduates in all colored high schools 
in the state; in 1928, 1,234; in 1933, 2,258; in 1936, 
2,295.^1 In another study by Long it was found that fifty 
per cent of the Negro youths graduated from high schools

18. Callver, Ambrose, op. cit. ! ~  ~
19. Ibid. - • -
20. TbTd. : f : ,.
21. Harris, N. H., op. cit.
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in this state. However these children came from families 
of the higher income group.22

Failures of Negro High Schools: An outstanding criti
cism of Negro secondary schools is their deficient program. 
In a study of Negro graduates and nonrgraduates Caliver 
found that the Negro secondary school was not fulfilling 
its obligations. In general, Negro, high schools place too 
much emphasis upon the college preparatory curriculum.
Thus they fail to meet the entire needs of the students.
The writer found that 64.0 per cent of the graduates, and 
nongraduates had no vocational training. Furthermore 11.0 
per cent of the graduates and nongraduates who.had vocation 
a1 training said that their training had no effect in 
helping them secure work.2^

Few institutions for Negroes have organized guidance 
programs. The organization and administration of Negro 
schools are, in the main, lacking in flexibility. The 
curriculum has a minimum number of courses adapted to the 
modern needs. Extra-curriculum activities are also 
limited.24

22. long, H. M., '‘Secondary Schools for Negroes in North
Carolina,,l Contribution to Education, Columbia 
University.

23. Caliver, Ambrose, "Negro Graduates and Nongraduates,"
U. S. Office of Education, Pamphlet No. 87.

24. Caliver, Ambrose, "Vocational Guidance of Negroes,"
School Life; 24:307-308, (July, 1938.)
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A solution to the problems of Negro high school is 
suggested by Caliver who says that: (1) Guidance courses
should be given teachers. (2) The student should be pre
pared by giving guidance earlier in school. (3) Some 
coordination in job-finding and guidance through a com
munity committee should be given the student. (4) There
should be a program developed to promote inter-racial 
good will and cooperation, (5) There should be an attempt 
to cultivate and conserve all the talents of Negroes in 
the interest of their personal development and national 
welfare.25 :

Summary: In the preceding pages the following points
concerning the status of separate schools have been dis
cussed, and a summary of that information is given in the 
following paragraphs.

1. The opportunities available to colored high school 
youths although increasing is still below standards. This 
is indicated by the fact that there are 600,000 Negro 
students in need of high school facilities. To equalize 
the opportunities of the white student and the colored 
youth 2,700 more schools should be provided.

2. Although varying from state to state, the distri
bution of funds in states possessing separate schools

25. Caliver, Ambrose, op. clt
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Is grossly unequal. Three states In the south distribute 
funds on an equal basis.

3. Enrollment in Negro high schools is increasing.
It is not unlikely that with the renewed interest in edu
cation the enrollment of Negro youths will continue to 
increase. , .. . . ; - - ;

4. As enrollment.increases the number of graduates 
also increases.

5. , The Negro high school in the past has not ful
filled its functions. There is a definite need for re
vision of its entire program to fit modern needs. Pri
marily the colored high school follows traditional lines 
with emphasis on academic subjects, and lacks flexibility 
which in these changing times is disastrous to the child. 
The solution to this problem may be found in a revision 
of the guidance and administrative programs of the Negro 
high school.



CHAPTER II

THE STATUS OF NEGRO STUDENTS AT TUCSON 
• SENIOR HIGH SCHOOL

Source of Data
In this chapter the result of careful investigation 

of the records of Negro students who have attended the 
Tucson Senior High School from 1930-1931 to 1939-1940, 
inclusive; is presented. By studying the records of 
these colored youths the problem under discussion was 
partially solved.

Through the assistance of the administrative officials 
of the local senior high school, the writer was able to 
investigate the records of one hundred and thirty-seven 
colored students who were enrolled in the institution 
during the ten-year period. Approximately 95 per cent 
of these records were complete.

By studying these records the status of colored high 
school children in the past was established. If it can 
be shown that a separate school, in which all colored 
attend and in which all the teachers are of the Negro 
race, can improve the status of colored youths in a 
better manner than the mixed school where all groups —  
Mexican, Indians, Chinese, and whites —  attend then it
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becomes desirable to establish a separate high school in 
Tucson, Arizona.

In the succeeding pages the data concerning the 
following factors will be presented: enrollment, with
drawals, the curriculum or curricula, subjects and sub
ject failures, and graduates.

Enrollment of Negro High School Students Between 
the Years of 1930-1931 and 1939-1940

Although fluctuating from year to•year, the enroll
ment of colored high School students during the ten-year 
period has steadily increased. The total number of Negro 
students registered during the ten years was one hundred 
and thirty-seven. Seventy-seven of these enrollees were 
boys and sixty were girls. During the scholastic year 
1930-1931 twenty-three Negro students were registered in 
the high school. Each succeeding year the enrollment in
creased over the first year.

In 1935-1936 the registration of Negro students in 
the senior high school reached Its-peak. The number ad
mitted for that year was sixty-four. In the two succeeding 
years enrollment declined. For the year 1936-1937 the 
total enrollment of colored high sohool youths was forty- 
six, and in 1937-1938 the colored high school population 
at,the local high school was thirty-seven. On the other 
hand, in the next two years there was a sharp rise In the
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number of colored pupils admitted to the high school.
The number of students enrolled in the years of 1938-1939 
and 1939-1940 was forty-six and fifty-one, respectively.

As will be seen in Table I the total enrollment of 
boys consistently exceeded the total enrollment of Negro 
girls. This is not surprising in view of the fact that 
this tendency exists throughout Arizona with white pupils 
in high schools. However, this is not true nationally.
In the Biennial Survey of Education in the United States 
it was found that there were more Negro girls in high 
schools than Negro boys; similarly, it was found that in 
1938 there were more white girls in high schools than boys.

The enrollment of boys range from twelve in 1930-1931 
to thirty-four in 1935-1936 when the total registration 
peak was attained. On the other hand the range in the 
enrollment of colored high school girls was from eight 
in 1931-1932 to thirty in 1935-1936. The average enroll
ment of boys over the ten-year period was 22.7 while the 
average enrollment of girls was 17.1.

Comparing the enrollment of Negro youths in Tucson 
High School with the total enrollment of Negro children 
in the state and with white high school enrollment it was 
found that for the years of 1938-1939 and 1939-1940 the

T~, ''Statistics in Public High Schools,” Biennial Survey
of Education in the United States, Bull. 1940. Ch. 5.
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Tucson colored students was a significant part of the 
colored high .school population in the state, hut a small 
part of the total enrollment, (all groups), in the state.

TABLE I

THE ENROLLMENT OF NEGRO STUDENTS AT TUCSON HIGH 
SCHOOL FROM 1930-1931 TO 1939-1940

. . ; * Boys ; Girls :
Year : Number Per cent 3: Number Per cent :: Total
1930-31: 12 52.2 11 47.8 231931-32: 15 67.2 8 32.8 231932-33: 18 59.1 13 . 41.9 311933-34: 25 64.0 16 36.0 41
1934-35: 27 59.7 19 41.3 46
1935-36: 34 53.2 30 46.8 64
1936-37: 24 52.2 22 47.8 461937-38: 24 64.9 13 35.1 37
1938-39: 30 65.2 16 34.8 461939-40: 28 54.9 23 45.1 51

The 1940 enrollment of colored high school students in
Tucson was 13.4 per cent of the total Negro high school
enrollment in the state, and .20 per cent of the enrollment 
of all groups of high school students. In 1939-1940 the 
colored high school population of Tucson was 15 per cent 
of the total Negro high school population of the state.
For that same year the Negro high school population of 
Tucson was 0.22 per cent of the enrollment of all high 
school students in the state.

Moreover, it was found that between those two years
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the enrollment of Negro pupils In the Tucson high school 
increased 12.0 per cent while there was a decrease in the 
enrollment of Negro youths in all high schools in the 
state of 1.1 per cent. On the other hand, white enrollment 
made a gain of 3.7 per cent.

Negro Withdrawals at Tucson High School
In determining the status of colored high school 

students some consideration should be given to the number 
and percentage of withdrawals that have occurred during 
the ten-year period. Hence the data presented in the 
pages below are concerned with this item.

From the study of the records of one hundred and thirty 
seven.Negro youths of Tucson High School it was found that 
the withdrawal of Negro students seem to fluctuate from 
year to year.

Since 1930-1931 the percentage of drop-outs and trans
fers has declined. In 1930-1931 the percentage of with
drawals was 26.0; in 1931-1932, 17.3; in 1932-1933, 9.0; 
in 1933-1934, 17.0; in 1934-1935, 10.5; in 1935-1936, 18.0; 
in 1936-1937, 4.3; in 1937-1938, 5.4; in 1938-1939, 10.8 
and in 1939-1940, 9.8. ;

Table II will show in detail the number of withdrawals 
which have occurred among Negro high school pupils in the 
past ten years.
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Of the fifty-five Negro youths who left the high school 
fourteen, or twenty-nine per cent, transferred to some 
other secondary institution, while forty-one, or seventy- 
one per cent, stopped their formal education. In 1935- 
1936 the number of withdrawals and transfers reached its 
peak. A total of twelve students left the high school in 
that year. However this was only eighteen per cent of the 
total enrollment.. In 1933-1934 seven of the twelve new 
students who enrolled stopped their formal educational 
work or transferred to other high schools. ; In the last 
three years —  1637-1940 -—  the number of colored students 
who dropped out or transferred declined.

TABLE II
NEGRO DROP OUTS AND TRANSFERS AT TUCSON HIGH 

SCHOOL FROM 1930-1931 TO 1939-1940

: : :Year : New Students : Withdrawals : Per cent
1930-31 23 6 26.01931-32 23 4 17.31932-33 31 3 9.01933-34 41 7 17.01934-35 46 5 10.91935-36 64 12 18.0
1936-37 46 2 4.3
1937-38 37 2 5.4
1938-39 46 5 10.8
1939-40 51 4 9.8

Total : 408 : 55 : 11.0
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Of a hundred and thirty-seven Negro youths who started 
their formal education at Tucson High School fifty-five 
or 34.69 per cent failed to complete their formal education 
at the local secondary institution.

:
Comparing the withdrawal of Negro students at the

local high school with the withdrawals in all high schools
in Arizona, the writer found that the percentage of Negro
children leaving Tucson High School was less than the
withdrawal of secondary students in the state. In 1938-
1939, 15.0 per cent of the high school pupils in the state 
' 2withdrew from high schools, but only 10.8 per cent of the 
Tucson colored youths left school. Likewise, in 1939-1940, 
15.0 per cent of the secondary pupils left high schools in 
the stated while 9.8 per cent of the colored pupils, with
drew.

An interesting situation exists in the case of trans
fers. The writer discovered that more than one half of 
these pupils went to colored schools. This is significant 
because the families of these adolescents remained in 
Tucson. The records of these children show that seven of 
them went to Negro high schools in Texas, and one went to 
Oklahoma. Six transferees went to mixed schools. Three 
went to Tombstone high school and three went to California

2. Fifteenth tiiennial Report.
3. Ibid.
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institutions. Table ill will show the number and types 
of schools these students enrolled in after withdrawing 
from Tucson High School.

\ . TABLE III
HIGH SCHOOLS IN WHICH COLORED 

STUDENTS LATER ENROLLED

Schools : Number i Per cent
Wiley 3 21.42
Tombstone 2 ' 3 21.42Dallas . V. r' :2 14.30
Los Angeles 2 2 . 14*30
San Antonio , , 1 - 7.14
San Diego 2 1 . 7.14
Okmulgee : 1 7.14
El Paso 2 ; 1 • 7.14

Total 2 14 !i 100.0
Another situation studied by the writer was the number 

and percentage of withdrawals among Negro high school 
students according to sex. From the records of these 
children it was found that withdrawals among girls is 
greater than among boys. Eight boys transferred while six 
girls went to other high schools. But the number of girls 
who stopped their formal educational training is larger 
than boys. In the ten-year period twenty-three girls 
dropped out of school while eighteen boys ended their high 
school training.
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In Table IV the number and percentage of withdrawals 
among Negro-high school boys and girls is shown.

TABLE IV
WITHDRAWAL OF NEGRO STUDENTS IN TUCSON HIGH SCHOOL 

ACCORDING TO SEX FROM ‘1930-1940, INCLUSIVE

Year. Boys : Otrls
Number % Per cent : Number 2 Per cent

1930-31 4 : 33.33 8 • 66.67
1931-32 2 50.00 2 , 2 50.001932-33 0 2 00.00 1 : 100.001933-34 3 2 60.00 2 % 40.001934-35 2 2 100.00 0 • 00.00
1935-36 3 2 37.50 5 • 62.501936-37 0 2 00.00 2 • 100.00
1937-38 1 2 100.00 0 ; 00.00
1938-39 62.50 2 2 37.50
1939-40 . o 00;00 • 5 . 2 110.00

Total -: 18 * 43.65 s 23 : 66.35

In comparing the percentage of white and Negro with
drawals in the local high schoolj, it was found that white 
students withdrew to a higher percentage than Negro youths 
in the past five years. In the past five years the per
centage of drop-outs or withdrawals among the two groups 
were as follows: in 1935 there were 15.9 per cent of the
white students who withdrew while 18.2 per cent of the 
Negro pupils left school; in 1936, 16.6 per cent of the 
whites withdrew and 4.3 per cent of the Negro pupils with
drew; In 1937, 16.2 per cent of.the white students. stopped
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school while 5.4 per cent of the colored children stopped 
their education; In 1938, 12.8 per cent of the white 
children left school and 10.8 per cent of the colored 
youths left school; and In 1939, 14.6 per cent of the 
white children stopped high school while 7.8 per cent 
of the Negro high school students left school.

For the years of 1938-1939 and 1939-1940 the per
centage of withdrawals In the entire high schools of the

4state was 15.0 per cent for boys years. Table V shows 
the percentage of withdrawals of Negro and white students.

TABLE V
PERCENTAGE OF NEGRO AND WHITE WITHDRAWALS 

AT TUCSON HIGH. SCHOOL: 1930-1940

: Withdrawals
Year : Negro : - White
1935-36 : - 18.2 : 15.9
1936-37 : : 4.3 16.6 ,
1937-38 : 5.4 : 16.2
1938-39 : : 10.8 12.8
1939-40 : 7.8 :.....

Thus the percentage of Negro children leaving high 
school has not been as high as that of the white pupils.

Types of Curricula Studied by Negro 
High Sbhool Pupil

In studying the records of one hundred and forty-seven

4. Fifteenth Biennial Report, pp. 142. 246.
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pupils only one hundred and six of these records indicated 
the types of curricula studied by Negro youths. In the 
main two types of curricula were mentioned. Thirty-four 
boys were registered in the "General High School Course." 
On the other hand forty-eight girls registered in the same 
curriculum. The other curriculum mentioned on the records 
of colored students was the "College Preparatory Course." 
Sixteen boys and eight girls registered in this curriculum. 
Table VI will show the percentage of colored students who 
registered in these curricula.

TABLE VI
TYPES OP CURRICULA IN WHICH NEGRO HIGH SCHOOL 

PUPILS ENROLLED FROM: 1930-1940

: Boys • Girl3
Curricula -Number : Per cent : Number ; Per cent
General High 

School 34 : 68.0 : 48 2 85.7
College Pre
paratory : 16 % 32.0 : 8 2 14.3

Total = 50 : 100.0 : 56 : 100.0

Fundamentally there is no difference between the 
two curricula. With either type the student can be
admitted to college because the basic courses in each are

. • ' ' - . . . - • y * '• •

the same. Thus it,can be seen that the objective of 
these students has been to prepare for college.
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Several reasons for this condition may he suggested. 
First, the major objective of the high school is to pre
pare students to enter college. Second, the city of Tucson 
is an educational center. The fact that the University of 
Arizona is established in this city would tend to make more 
students interested in higher education. Third, Negro 
children have not been Interested in high school for 
practical reasons. Their philosophy has been "to get by." 
Hence, the majority of them have been contented to go 
through high school without clearly defined objectives.

However this is not a fact that is common to Tucson 
High' School. In many Negro schools the same condition 
exists as well as in other mixed schools. For example, 
Herrick ma,de a study of 364 Negro graduates from a Chicago 
high in which she found that two per cent had taken 
vocational courses.®

Subject Failures of Negro High School Pupils 
The large proportion of students who,are given marks 

of failure in different subjects has challenged the atten
tion of many workers in secondary education. This is a 
grave problem to all concerned in secondary schools. The 
data given in the following pages is expected to throw 
some light on the subject failures of Negro students at

5. Clayton, tiorace, "Graduates," Pittsburg Courier, p. 13.(Feb. 15, 1941.) -----------------
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the local high school.
• Negro students have failed, during the ten-year period 

under study, in from one to six subjects. Of one hundred 
and eighteen records of colored students studied by this 
writer it was found that sixty-one students failed in one 
or more subjects. Forty-three per cent failed in one sub
ject; twenty per cent in two subjects; sixteen per cent 
in three subjects; fifteen per cent in four subjects; 
three per cent in five subjects, and three per cent in 
six subjects. The table below will show:the number and 
percentage of subject failures of Negro students according 
to frequency.

TABLE VII
FREQUENCY OF FAILURES AMONG NEGRO HIGH SCHOOL PUPILS

AT TUCSON HIGH SCHOOL

Mumber ofsubjects : Number of students : Percentage of
______failed_______ :_______ failing______ : students falling

1 26 43
2 12 20
3 10 16
4 9 15
5 2 3
6 2 3

Total : 61 :i 100

Further study of the failures of Negro students in 
high school reveal that they have failed in nineteen
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different subjects. The most frequent failures occurred 
in academic studies. Failures occurred more frequently 
in English III and IV, Spanish III and IV, Biology I and 
II, and Geometry I and II. The implication is that more 
students failedin their first year than in later years. 
This is not significant, however, because more white 
students fall in the first year of high school than in 
the later years. This fact.is true of Pima County and the 
state. The large number of colored students falling in 
these subjects is important. In.the table below the type 
of subjects failed in by colored students according to 
sex will give the reader a clearer picture of problems 
found.
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TABLE VIII
SUBJECT FAILURES AMONG NEGRO HIGH SCHOOL STUDENTS 

ACCORDING TO SEX AT TUCSON HIGH SCHOOL

: Boys : Girls
Subjects____________ {Number:Per cent*:Number:Per
English 22 57.2 8 32
Spanish 17 44.2 9 36
Geometry 13 33.8 11 44
Biology 9 24.4 2 8
History 4 10.4 2 8
Algebra 3 7.8 2 8
Typing 3 7.8 2 8
Social Science 1 2.6 0 0
Business Principles 1 2.6 0 0
Chemistry 1 2.6 1 4
Sewing 0 0.0 3 12
Shorthand 1 2.6 2 8
Foods 0 0.0 1 0
Sales 1 2.6 0 0
Journalism 1 2.6 0 0
Physics 1 2.6- 0 0
Civics 1 2.6 3 12
Economic Geography 0 0.0 1 4
Bookkeeping 0 0.0 1 4
* Percentage of the total number of failures among boys. 
^Percentage of the total number of failures among girls.

Failures occurred more frequently among boys than . 
among girls. Of the sixty-one records that indicated 
failures, thirty-six were boys while twenty-five were 
girls. This tendency also occurs among white children^
In 1938-1939 and 1939-1940, the Fifteenth Biennial Report 
shows that more boys failed in high school than girls.®

However, the percentage of girl failures v/as higher In

6. Fifteenth Biennial Report, pp. 140, 245.
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some subjects than the boys. For example the percentage 
of girl failures was higher In geometry, algebra, and 
shorthand, to name a few, than among the boys. Boys on 
the other hand failed In English, Spanish, and Biology In 
greater numbers and percentages than girls.
. No attempt was made to ascertain the causes of failures 

among these children, but the findings of others may throw 
some light on the problem. In a study made by Murdock 
nineteen causes were Indicated by teachers as the reasons 
for failures In seventh and eighth grades. Among these 
causes there are several which may apply to Negro students 
In "an unselected body of pupils.n These causes may be 
listed as follows: (1) laziness, (2) late hour dances and
parties, (3) poor attitude, (4) lack of purpose, (5) school 
standard too high, (6) low mentality, (7) lack of school

7provision for Individual differences. To this list a few 
causes stated by Gardner may be added: (1) outside work,
(2) poor foundation, and (3) depend on others.® The causes 
of failures In secondary schools as listed by Koos and 
Kefauver may be helpful. They are: (1) lack of ability,
(2) lack of interest, (3) excessive extra-class activities,

?! Murdock, C. W., "The Factor of Intelligence in School 
Failures," School Review; 35:602-604, (Oct. .)

8. Gardner, G. A., 11A Study of the Causes of High School 
Failures," School Review; 35:108-112.
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(4) irregular attendance, (5) health, (6) social and 
emotional maladjustment, (7) the existence of undesirable 
conditions at home, and (8) unsatisfactory teaching and 
conditions for teaching.

In Table VIII it will be noted that there are no 
failures in such studies as metal work, agriculture, shop, 
and auto mechanics. This fact aroused the writer's curi
osity. An inquiry revealed that in the past Negro youths 
have not been interested in vocational studies. One of 
the vocational teachers admitted that on the whole Negroes 
make good farmers, and that more colored students should 
take up agriculture, However he advised against having 
them enroll in his courses if they lacked interest. This 
teacher suggested that there was a definite need for a * 
vocational guidance program in the school.

; Negro Graduates of Tucson High School
Another factor investigated by this writer in regard 

to the status of Negro children at Tucson High School in 
the past ten years is the graduates of that school. The 
number and.percentage of colored students finishing is of 
interest and value in this study. .

During the ten-year period studied, it was found that 
seventy colored students have completed their formal high 
school training. Thirty-eight were boys and thirty-two
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were girls. Since there were more boys registered than 
girls, the percentage of girls graduating is higher than 
boys. In the table below the number and percentage of 
Negro boys and girls graduating in the past ten years will 
be shown.

TABLE IX
THE PERCENTAGE AND NUMBER OF NEGRO GRADUATES 

OF TUCSON HIGH SCHOOL

===== , : Boys 2 Girls
Students 2 Number : Per cent -1-..'dumber : Per cent
Nongraduates 2 39 $ 60.64 % 28 : 46.67
Graduates : 38 : 49.36 2 32 : 53.33

Total : 77 : 100.00 : 60 i 100.00

Of one hundred and thirty-seven Negro students who 
were enrolled in the local high school 51.0 per cent of 
them graduated.

The writer was able to secure information on fifty- 
one of these students who finished high school. A number 
of these students continued their formal education while, 
others stopped their formal education to seek employment. 
Through interviews and inquiry blanks information was ob
tained on twenty-one girls and thirty boys.

Thirteen of the twenty-one girls registered at the
University of Arizona. Five of these students have suc
cessfully completed their college education. Moreover,
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it was found that all of these girls are now employed as 
teachers. Three are in the city school system; one in 
Miami, and another in Phoenix. Pour former students of 
the high school are at present attending the University 
of Arizona.

Fifteen boys enrolled in college. Three of the 
fifteen have received their bachelor•s degree while six 
are still attending. The others have failed to.complete 
their college training.

Some information was secured regarding the economic 
status of those students who did not continue their formal 
education. These individuals are now engaged in a variety 
of occupations. Many of them joined the army; some are 
employed as janitors, shoeshiners, red-caps, and porters.
A few are in CCO camps. Still others are unemployed. A 
majority of the girls are married or employed as cooks or 
maids. - ' -

The types of jobs held by former graduates who did not 
go on to college and some of those who did go on to college 
indicate that they are economically insecure. Some might 
say that these students have fitted themselves to their 
environment. Such may be the case, but if the student’s 
high school training had been practical other environments 
and realms would be open to him.
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Summary
For convenience a summary of the data given in the 

preceding pages will be given. The following points have 
been considered.

1. The enrollment of Negro students in the past, al- - 
though fluctuating from time to time, nevertheless has 
increased. The peak of Negro enrollment was reached in 
1935-1936; the enrollment of sixty-four has never been 
reached again.

Comparing the enrollment of Negro pupils with that of 
the white students attending the local high school, it was 
found that over a period of five years, the Negro enroll
ment has fluctuated; decreasing in the first two years 
and then increasing in the last three years, while the en
rollment of white pupils has steadily increased. In 1938- 
1939 and 1939-1940, the Negro secondary population in this 
city was a small percentage of the total Negro secondary 
population in Arizona, and an insignificant part of the 
total secondary enrollment in the state. i

2. In the past ten years a large number of colored 
youths have left the high school. Some have stopped their 
formal education, while others have gone to other secondary 
institutions. Colored girls left school in greater number 
than boys. Fifty per cent of those pupils who transferred 
went to colored secondary schools. The percentage of white
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withdrawals is higher among white high school pupils 
attending the high school than among colored students 
attending the same institution.

3. Subject failures have been high among colored 
youths in the past. The percentage of failures in 
English and Spanish is great.

4. The curricula studied by former colored high school 
students have been either a general high school "course,1* 
or a college preparatory "course." A careful study of the 
records of these pupils reveals that there is no essential 
difference between the two currlculums.

5. Fifty per cent of those students who attended the 
high school during the ten-year period graduated. A higher 
percentage of girls graduated than boys. This fact is true 
also in the case of white students in the state of Arizona. 
Forty per cent of former colored high school graduates 
continued their education. Twenty-eight per cent of these 
finished their college education. Five are now employed
as teachers. Those individuals who did hot continue their 
education are now engaged in various menial occupations, 
consequently, their status is economically insecure.



CHAPTER III

THE PRESENT STATUS OF NEGRO CHILDREN AT TUCSON 
HIGH SCHOOL: 1940-1941

In this chapter the writer will give some information 
concerning the life of those Negro secondary pupils who
are now attending the senior high school.

. . ■ ; ■ 7 • , : . - ■ ■ ' ■ -

However, before presenting these facts, the writer is 
of the opinion that it would be of interest and value to 
this study to present a complete picture of the enrollment 
of Negro students in the city school system.
' • . - : ■ . . ■ .. . . -- ' ‘ v. . ' " - ' ' - ■

The Present Enrollment of Negro Students 
in the Tucson Public School System

For the year of 1940-41 the total enrollment of Negro 
students in the city school system is 367. There are 202 
boys enrolled and 165 girls registered.

The Elementary School Enrollment: In the elementary
division of the Dunbar School there are 228 pupils en
rolled. Of these 128 are boys and 100 are girls.

The Junior High School Enrollment: In the junior high
school division —  grades seven, eight, and nine —  the . 
total enrollment is 109. However, this is not the number 
given for the total regular attendance. There are 101 
active students. On the basis of total enrollment it was
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found that the enrollment of boys exceeds that of girls. 
Fifty-seven boys are registered In the junior high school 
while fifty-two girls are enrolled.

The present enrollment In the junior high school 
division is a large increase over former years. In 
studying tbs enrollment trends of this school for the 
past five years, it was found that in 1935-36 the enroll
ment was 55j in 1936-37, 62; in 1937-38, 61; in 1938-39,
68; and in 1939-40, 73. Between 1939-40 and 1940-41, 
the enrollment increased 33.7 per cent. One can speculate 
as to the reasons for. this"increase. First, there has 
been an influx of Negro families in this city. Second, 
the additional facilities given the Dunbar School have 
attracted and are holding more pupils than in the past.

The High School Enrollment; The information on the 
enrollment and attendance of Negro students at the senior 
high school is different from that of the other two 
divisions. For the first time the enrollment of Negro 
girls exceeds the enrollment of Negro boys. The total 
number of boys enrolled for the school year of 1940-41 
is 22 while the total enrollment of Negro girls is 31.
The total regular attendance at the high school however is 
20 boys and 26 girls as five girls and one boy dropped out 
of school.

The table on the following page will show the total en
rollment of Negro students in the city school system.
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TABLE X
THE TOTAL ENROLLMENT OP NEGRO PUPILS IN THE 

TUCSON CITY SCHOOLS

: Boys : . Girls______. :Grade :t Number :: Per cent :: Number : Per cent ;: Total
1-B. 26 65 14 35 40
2-3 18 53 16 47 34
3-B 16 50 16 50 32
4-B 25 52 18 48 43
5-B 17 - 47 20 53 376-B 26 62 16 38 427-B 21 43 28 57 498-B 20- 61 13 39 339—B 16 59 11 41 27
10-B 7 44 9 56 16
11-B 4 25 12 75 16
12-B 6 75 2 25 8

Total : 202 : 55 : 165 : 45 : 367

Source of Data
Through the use of inquiry blanks information was 

collected on various phases of the lives of those secondary 
pupils who are at present attending the local high school. 
Out of fifty inquiry forms sent out thirty-five were com
pletely filled and returned. These blanks were filled 
while the students were in their homerooms, and was super
vised by the two homeroom advisers -- Mr. Van Horn and 
Miss Heath. The two advisers assured the writer that the 
information returned on these blanks was made up of the 
true reactions of each student. There was no discussion
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among the pupils while they were filling out these question
naires.

In the following pages several points will be discussed. 
They are Important aspects in the lives of these Negro 
youths. Briefly, then, these points are, namely: the
family of these students, interests and activities, and 
plans of these pupils.

The Family Record of Negro Students
In determining the status of Negro children at the 

senior high school a very necessary factor to consider is 
the background of these pupils. Thus the writer will 
present information concerning the marital status of the 
parents of each child, the number of"children in each 
family, and the occupation of the parents of these young
sters.

Marital Status of Parents: Thirty-five students re
ported that their mothers and fathers were alive and living 
together. In other words one hundred per cent of the 
students who reported are living in normal homes.

Further investigation, however, revealed that three 
students who are at present, attending the high school, but 
were absent the day the inquiry forms were being filled, 
belonged to separated families. One child, a boy, lives 
with his father. Desertion on the part of the mother
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caused the separation. Three girls belonged to families 
having no father. Death is the cause of the broken homea.

On the whole, then, those children now attending the 
Tucson High School are from normal homes. This is opposed 
to the findings of Jones-Daniels. She found that a large 
number of junior high school (colored) students came from 
broken h o m e s . T h e  table below will show the marital 
status of the parents of Negro children attending the 
local high school.

TABLE XI
- • . MAHITAL STATUS OF PARENTS OF NEGRO

PUPILS AT TUCSON HIGH SCHOOL .

Status : Number Per cent
Normal homes : : 34 : 89.5
Broken homes : 4 10.5

Total : 38 : : : 100.0

Number-of- Children in the Family: Another aspect of
the life of these pupils to be, considered in determining 
their status is thd number of children in their families. 
Generally, the size of the families is large. The number 
of children in these families range from two to eleven.

I. Jones-Daniels, G. E., "Out of School Activities in
Dunbar Junior High School^* (Master*3 Thesis,) p.45.
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Twenty-one students oome from families with more than three 
children while fourteen students come from homes with three 
or less children. Information on the size of the family 
makes possible a better interpretation of the economic 
status of the parents, because the number of children 
affects the extent of their economic burden. In Table XII 
the size of the family will be seen.

TABLE XII
THE SIZE OF THE FAMILY OF NEGRO HIGH SCHOOL PUPILS 

OF TUCSON HIGH SCHOOL

Number of children :
listed in the family :

: dumber of :
: families : Per cent

1 3 8.60
2 7 20.00

' 3 " ' 4 11.45
4 7 20.00' ' 5 - ■' 3 8.60
6 3 8.60: 7 ■ ' • -■ ' 3 8.60
8 2 5.70

r. 9 1 2.85
10 1 2.85
11 1 2.85

Total : 35 : 100.00

Economic Status of Parents: The occupations of parents
are an important factor in the lives of school children. 
Roughly, it indicates the economic status, cultural back
ground, and relationship to other groups, of parents and 
children. The significance of the occupation of parents
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is pointed out by Koos and Kefauver in their summary of 
various investigations made by others on this question. 
Counts ascertained that there is a definite relationship 
between the-elimination of pupils and occupation of 
parents.' in another study To we 11 found there is a re
lationship between the educational status of children and 
the occupation of their parents. Further the curriculum 
choice, is. determined by the occupation of the parents.

• ' : r ■

There is also a relationship between school marks and
occupation of the father; and finally, the type of jobs
held by parents is a factor Influencing the number of

2activities participated in by students.
The occupations engaged in by a large number of 

parents of these children are menial types. The inference 
which follows then is that they are in the low income 
group. In.the table below the types of occupations of 
the parents of these children are given.

2. Koos, ■i». V., and Kefauver, G. N., Guidance In Secondary 
Education, pp. 224-247.
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TABLE XIII'
OCCUPATIONS OP PARENTS OF NEGRO 

HIGH SCHOOL STUDENTS

Occupations Number
Domestic Services ,10
Janitors 5
Laborers 5
Teachers 2
Mechanics 2
Retired Soldier 1
Seamstress 1Gardener 1Boilermaker 1Millworker 1Farmer 1Minister 1Mason ... : 1 '

If the type of occupation can be used as.a measure of 
the income of families it can readily be seen that the in- 
come of the parents of Negro youth attending the high 
school is not very large. Not only that, but they are 
employed in the most insecure kinds of work.

The facts found in this study are in accord with the 
findings of Jones-Daniels in her study of the Dunbar Junior 
High School pupils. She concludes that "only skilled and 
unskilled class of work is to be found" among the parents 
of these youngsters.

6 .  Jones-Daniels, G. E;, op. cit. "
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Interests and Activities of Colored 
Students at Tucson High School

The Value of Out-of-Class Activities: Out-of-class
activities have many contributory values to the life of the 
secondary pupil. There is a close relationship of many of 
the student activities to the subjects of the curriculum 
and to occupations. Koos points out that exploration is 
one of the outstanding advantages claimed for extra-class 
activities. He says that Kitson has pointed out the vo
cational nature of many of these activities. The art club, 
poster club, engineering club, kodak club, auto club, and 
many others provide many contacts significant for gaining 
an understanding and appreciation of certain occupations.

Rods and Kefauver add that extra-curricular activities 
are valuable in exploring interests, in working with people 
and trying out capacities for social leadership. Moreover, 
the experiences gained in school in leadership will inspire 
confidence and develop capacity to assume that leadership 
later on. There are many reasons why extra-curricular 
activities should be surveyed carefully. In the first 
place, they can and frequently do complement the more 
formal curricular subjects. Besides, we often discover a 
vitality and interest in student activities not in evidence 
in curricular activities. This may be because the

4. Koos, L. V., and Kefauver, G. N., op. cit., p. 2̂ 75.
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activities are in line with the interest of the child and 
are organized in such a way as to meet tide need and apti
tude of the adolescent. In summarizing the value of extra- 
class activities Hamrin and Erickson say that
; "Certainly the extracurricular activities

of a school can do much to help a student explore 
his interests, discover his abilities, and re
ceive first-hand experience in social and civicrelationships.*5
In the following pages a discussion, then, of those 

activities which Negro students at the high school have 
participated in and those which they are interested in 
will be discussed. In this way some light will be given 
regarding their status at the local secondary institution.

The Activities Participated in by Hegro pupils Y/hile 
in Junior High School: Play seems to be the major activity
engaged in by the present high school Negro youths, while 
in junior high school. Most of these students were actively 
engaged in some fbfm of play. Fourteen of the sixteen boys 
reported that they participated in some form of sports. 
Twelve of the nineteen girls said they were active in ath
letics while in the junior high school.

Boys engaged in track, football, basketball, and base
ball; while girls participated in track, basketball, and 
baseball.

5. Hamrin, S. A., and Erickson, G. E., op. clt., p. 145.
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The Scope of Negro Activities at the High School: A
fuller understanding of the status of Negro adolescents at 
the local high school may be obtained through a knowledge 
of those activities in which'they are engaged while at
tending this institution. Some interesting and pertinent 
facts were obtained on this problem. "

In general, it may be stated that extra-curricular 
activities for colored pupils are limited. These children 
listed eight activities in which they are engaged. Of 
these eight, five are directly allied with the senior high 
school, while three are community activities. In Table 
XIV those activities in which Negro children are now en
gaged in while attending the Tucson High School will be 
shown. . . / .. . -

TABLE XIV
THE ACTIVITIES OF NEGRO HIGH SCHOOL PUPILS 

AT TUCSON HIGH SCHOOL: 1940-1941

Activities - : ' " Number of students
Girls Reserve * ~ 10 
Robeson’s Glee Club . 8 
National Association of Colored Girls 6 
Young Men and Women Club 4 
T- Club ' " 4 
Spanish Song Session . 2 
Homeroom Club ~ 1
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However, several reasons may be suggested as to why so 
few activities are engaged in by colored secondary pupils. 
One reason which may be suggested is because of the eoo* 
nomic status of the Negro youths in high school. Towell 
found that students from skilled and unskilled occupational 
groups participated very little in clubs and other aotivl- 
ties. This is perhaps the ease with these children. 
Another reason which may be considered is that the. children 
themselves lack the initiative which is put forth by other 
groups. A final reason may be that teachers have, not put 
forth any effort to find out what activities colored 
children would like to engage in. Other reasons why Negro 
youths do not engage in more activities may be listed as 
follows; outside jobs, home duties, health, and lack of 
interest.

Activities Negro Pupils Would Like to Participate in; 
Further information concerning the status of colored high 
school youths attending the local Institution can be ob
tained from a knowledge of those activities which they 
would like to engage in. A careful study of the inquiry 
blanks reveals that the activity which Negroes of high 
school age, now attending the local high school, would like 
to take part in is athletics. Both boys and girls indi
cated that they would like to take part in track, football,

6. Koos, L. V., and hefauver, G. N.t op. cit., p. 463.
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and basketball while they are attending the high school. 
However, there were many other activities which they 
desired, such as music, publications, and student office 
were indicated.

Basketball is the major sport they would like to 
participate in. Sixteen students said they would like to 
play basketball. Fifteen said they would like to partici
pate in track while fourteen said they preferred football, 
and five wished to take part in tennig.

In music, three pupils indicated that they wanted to 
play a saxophone, six wanted to sing, and four were . 
desirous of playing piano.

Three students said they wanted to be on the staff 
of the school paper. , Three students wanted to hold a 
student office. Finally one student wanted to join.an 
art club. A complete picture of these activities in which 
Negro pupils;would like to take part in while in high . 
school will be shown in Table XV. . :
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TABLE XV
ACTIVITIES NEGRO HIGH SCHOOL PUPILS WOULD LIKE 

TO PARTICIPATE IN WHILE IN HIGH SCHOOL

Activities Number
Athletics

Track 15
Football 14
Basketball 16
Tennis . 5

Music
Vocal 6
Piano 4
Saxophone - 5

Publication
, School Paper . 3

Student Office 3
Others , 1

Activities Engaged in by Negro Pupils During Their 
Leisure-Time: Another method of determining the status
of those students who are now attending the local high 
school is to investigate and determine the activities 
they engage in during their leisure-time. Such activities 
as hobbies, reading, and employment are significant in 
considering the status of secondary pupils. Thus in the 
following pages a discussion of these activities will be 
presented.

A large number of these pupils possess avocational 
interests. Seventy-five per cent of the boys reported 
having, hobbies. Among the boys photography is the most 
favored type of pursuit in which they engage. Metalwork
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Is the - second most important hobby among the boys. Other 
avocational interests of colored high school boys may be 
listed as follows: collecting stamps, football, horse
back, riding, cattle-branding, scrapbooks of famous Ameri
can Negroes, and tennis. .

The hobbies of the girls are varied, and as inter
esting as they, are varied. Eighty-four per cent of the 
girls indicated that they had some form of diversion. 
Reading, sports, sewing, horse-back riding, collecting 
buttons, collecting quotations, scrapbooks, and dancing, 
in the order given, are the most important diversions 
cited by Negro high school girls. In the following table 
the types of hobbies and the number engaged in these 
activities will be given. ,

TABLE XVI
HOBBIES OP NEGRO HIGH SCHOOL CHILDREN 

AT TUCSON HIGH SCHOOL

'i'ypes of hobbies : : Types of hobbies :
of boys______ : Number ; of girls : Number

Photography 4 Reading 3
Metalwork 2 Sports 3
Stamps 1 Sewing 2
Football ' 1 Horse-back Riding 1
Horse-back Riding 1 Collecting buttons 1
Cattle-brands 1 Scrapbook 1
Scrapbook - .1 Dancing 1
Tennis 1 Croquet 1

Total : 12 : : 14
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A knowledge of the hobbies of children is an excellent 
instrument to use in guiding secondary school pupils. 
Especially is this consequential in giving advice in 
vocational arts. The school will do well to take into 
account the avocational interests of its pupils. Often 
it is through these Interests that the best expressions 
of the students are manifested. Likewise through hobbies 
the individual will often find his life work.

Reading appears to be a very important activity en
gaged in by most of the colored high school students who 
reported. -However from the data obtained from these 
individuals regarding the best books they have read there 
is an indication that some counseling is expedient.

Probably no other activity in high school should re
ceive greater emphasis than reading. It is through 
reading that the child becomes familiar with social issues, 
current events, and local and national problems. Reading 
is of great importance also in enlarging the outlook on 
life of the student and in helping him to use leisure 
time in desirable, ways.

The reading interests of high school students have 
been studied by many writers. Gray reports on the studies 
made by others on the reading interests of high school 
pupils. He says that Bells concludes that the most favored 
and valued magazines read by 17,000 higfi school youths were:
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Readers Digest, Life, and American Magazine. Moreover girls
showed a greater interest in women’s magazines while boys
listed a great variety of magazines. •

In comparing the reading interests of Georgia high
school pupils with the reading interests of Illinois
secondary school pupils, Punke found that the Georgia
students were more Interested in politics than were the
Illinois students. In addition this writer reports that
boys’ interests run to adventure, sports, and mechanics;
and girls’ preference are for romance, society, and fashion.
Finally, it was also found that among these pupils the
American Magazine is the most popular; Life was not men- 

7tioned.
In studying the reading interest of Wisconsin high 

school graduates, Henmon fourd that the secondary schools, 
in this state, had not created an interest In or a taste 
for fine literature, and that the type or quality, as well 
as the amount of voluntary reading reported by nearly 
2,000 high school graduates indicate that twelve years of 
school training had done little,to cultivate interest and 
taste in reading. In short he implies that the high schools 
have not done a thorough job of stimulating the reading 
Interests of their pupils. .

7. Gray, Wm., Journal of Educational Research; 36:481-487, 
(March, 1938.)
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In the following pages the reading interests of Negro 
secondary school pupils, who are now attending the local 
institution, will be presented. A variety of books are 
listed by these students as the best books they have read. 
Gone With the Wind and The Good Earth, each were read by 
two students. Two boys reported that The Life of George 
Washington and The Life of Booker T. Washington were the 
best books they.had read. There were several romantic 
novels listed as the best books read, such as Kitty Foyle, 
Rebecca,and Laddie. A few adventure novels were also 
listed. Girls appear to be more interested in the romantic 
novels while boys were interested In biographies, and 
adventure.

The three most favored magazines mentioned by Negro 
high school pupils were Life, Reader’s Digest, and Time.
One interesting feature regarding the reading interest of 
Negro high school pupils in magazines Is that Life is the 
most popular magazine while the American magazine is not 
mentioned. Reader's Digest and Time received the same 
number of votes. Other magazines mentioned by boys, which 
should be considered in this study are periodicals dealing 
with mechanics, while girls favored women's magazines 
dealing with homes, fashions, and romance. In the table
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below the beat books read and the favorite magazines of 
Negro high school pupils will be shown.

TABLE XVII
THE READING INTERESTS OP NEGRO HIGH SCHOOL PUPILS 

AT TUCSON HIGH SCHOOL

' . . ■ ■ - :: . . .  % %Books : Numbert Magazines___________ : Number
Northwest Passage 1 s Life ,2 13
Grapes of Wrath 1 2 Reader's Digest * 2
All Quiet on the 2 Time : 2
Western Front 1 ; Newsweek. . & 1The Good Earth 2 : Popular Mechanic 2 1

Pilgrim's Progress 1 * Aviation ; i: 1
Laddie 1 : Companion 2 1
Hurricane 1 • Esquire : 1
The Life of Booker : Crises 2 1
T. Washington 1 : Good Housekeeping 2 1The Life of George 2 Look 2 1
Washington 1 : McCall 2 1Gone W1th the Wind 1 : Beautiful Home 2 1Pride and Prejudice 1 2 Colliers 2 1Ivanhoe 1 ,2 Love Story 2 1Time Out of Mind 1 2 2Kitty Foyle 1 2 .. 2Lantern in Her 2 2Hand 1 : 2Rebecca 1 i 2The Pauper 1 • 2Of Human Bondage 1 * 2

Count of Monte - 2 :Cristo 1 2

Total ;: 20 2 - ■ . . . 2 29

Comparing the reading interests of Negro high school 
pupils with that of junior high school students, the 
writer finds that (I) high school pupils are more mature
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in their reading, (2) high school pupils read less sexy 
magazines such as Love Story, Tree Romance, and True Con
fessions, (3) high school pupils are more concerned with 
current events, (4) high school pupils like pictorial

: . - ■ ' • ' omagazines as much as do junior high school, pupils.
A knowledge of the reading interests of Negro pupils 

would be helpful in various curricular activities such as 
English, social studies, and science. In a survey made 
by Bessey it was found that magazines present a wide oppor
tunity for the teacher of English, especially, for gaining 
general values, specific knowledge, and for definite 
skills.^

Plans of Negro High School Pupils 
The final step in determining the present status of 

Negro high school children is the presentation of the 
information gained concerning their plans. The plans of 
the student are of value to the teacher and counselor of 
the child. ' , ;

The importance of carefully formulated plans of 
students is emphasized by Koos and Kefauver in this manner:

"The many detailed decisions made by a 
student in directing his career through high 
school should be made in relationship to a 
carefully selected educational objective. This

Jones-JJanleIs, >. E., op. clt., p. 5SY 
? •: Gray,. Wm., op. cit. ; , .
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objective can be determined wisely only after 
a thorough analysis of the opportunities in 
relation to the charaeterlsties of the indi
vidual. By having available a record of a 
tentative program, persons responsible for 
guidance can consider it in the guidance of 
the student, In this way, the Student is 
definitely challenged to give serious con
sideration to his educational future instead 
of the all too common practice of making the 
immediate decision on superficial and tempo
rizing bases. A projected program can be 
scrutinized from time to time to determine 
whether it is a proper one for the individual 
concerned. All educational plans can hardly 
be permanent and valid. They should be more 
dependable> however, when made after systematic 
preliminary consideration. The extent of change 
and error in plans bespeaks the need of flexi
bility and opportunity for readjustment."10
To show that there is a definite need for planning 

among adolescents Hamrin and Erickson quotes the Virginia 
Report as saying that

"It is quite evident that many young men 
and women enter colleges with but little real 
knowledge of the course selected, and to what 
occupations these courses lead. In view of the 
facts it seems clear that the high schools should 
consider ways and means of giving assistance to 
the student in choosing his career on a more 
valid basis. This does not imply that there . 
should be any limitation of freedom of choice, 
but it does mean that study should be given at 
least to means of supplying information that 
will guide and assist the student, his parents, 
and his teachers. This is certainly a duty of our high schools."H
The information given in this study concerning the 

plans of Hegro secondary schools in the community is of

10. Koos, L. V., and Kefauver, op. clt., p. 195.
11. Hamrin, S. A., and Erickson, C. E., op. cit., p. 9.



58

consequence.
All of the colored high school pupils who reported 

Indicated that they had plans to graduate.
Not all of them, however,' planed go to college.

Thirteen of the nineteen girls who reported said that 
they Intended to go to college. Fourteen of the sixteen 
boys who reported said they expected or planned to enter 
college. Moreover the twenty-seven students who are 
planning to continue their education are making preparations 
to that end. All of these youngsters are enrolled in the 
college preparatory curriculum. Finally, it was found that 
fifteen of these twenty-seven youths who have intentions 
of a college education must work in order to get through 
school. .. _  :
: All these facts Indicate that there is a general am
bition among these individuals to enter the so-called 
socially preferred occupations. This desire, however, is 
incompatible with their economic status. In the table 
below the general plans of Negro high school pupils will 
be shown.
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TABLE XVIII
PLANS OF NEGRO HIGH SCHOOL PUPILS 

AT TUCSON HIGH SCHOOL

: Boys : Girls
Plans ; lumber : Per cent : Number : Per cent
To Graduate . 16 : 100.0 : 19 : 100.0
To Attend 

College . 14 : 82.5 % 13 : 68.4
To Work While 

in College . 10 : 62.5 . 5 : 26.3

Data were also collected on the colleges these pupils 
expect to attend. Twelve of the sixteen boys said they 
would like to attend one of the following colleges or 
universities: University of Arizona; Tempe College; Wiley,
a Negro college; Bishop, also a Negro college; Michigan; . 
University of California at Los Angeles; or;Chicago 
University. Two students answered specifically the type 
of training they would seek in,College. One boy said he 
would like to go to a mechanical school while another aaid 
he would like to go to a medical school. ^

Summary
1. Recapitulating the discussion so far, the first 

and a very important item observed is the enrollment of 
Negro youth in the schools of this community. Today 
there are more Negro school children in the city than 
ever before. Perhaps because of new aid increased fa
cilities, the enrollment at the Dunbar School has had a



60

sharp rise. While the number of pupils now registered at 
the high school is not the largest in the history of the 
school, it is nevertheless, a sizeable enrollment.

2. In general, Negro high school students of this 
city are from normal homes, large families, and parents 
whose occupational status is below the average. These are 
factors which are vital in considering the background of 
colored youths who are attending secondary schools,

3. Another item discussed in the above pages is the 
interests and activities of Negro children. The play 
activity appears to be the most enjoyed and most partici
pated in activity among the students. Those individuals 
who are now attending high school engage in few activities, 
however they are desirous of participating in many more.1 : - : ' : ' - ■ ■ ■" . . - -. <; ... ■'« ■ - r  ̂ ,
Negro pupils are interested in reading and do read a 
variety of books and magazines. Many of them read as a 
means of spending their leisure-time. They engage in a 
number of hobbies as most of them possess avocations.

4. Finally, it seems that all of these youngsters 
have plans as to their future life. They all plan to 
graduate, and although a number of them would have to 
work while in college, a very high percentage of them 
plan to go to institutions of higher learning.



CHAPTER IV

THE OPINIONS OF VARIOUS GROUPS REGARDING THE 
FEASIBILITY OF ESTABLISHING A SEPARATE 

HIGH SCHOOL IN TUCSON
’ Procedure Employed

Besides attempting to determine the past and present 
status of high school pupils, the writer employed one 
other method to solve the problem of establishing a 
separate high school in this community —  securing the 
reactions of various local groups on the problem.

The data were secured by Interviewing local educators 
— local school officials, principals, and teachers, Negro 
civic and social leaders, and Negro business and profession
al men and women. The opinions of Negro secondary pupils 
were collected by formal Inquiry blanks.

In interviewing various individuals, the following 
steps were employed: After formal'introduction, the first
step was to acquaint the person with the nature of the 
writer’s visit. The next step was to determine whether 
the individual would consent to answer questions concerning 
the problem. If he consented the questions would be given, 
and notes were obtained on his reactions to the questions. 
Finally, upon departing, the writer would inform each 
person that the Information gained In the Interview was
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helpful and if he desired the results of this investigation 
would be sent to him.

The information below, then, is a report of the opinions 
of these people who were Interviewed and the reactions of 
the students who are now enrolled at the local senior high 
school.

Opinions of School Officials,
Principals, and Teachers

The Opinions of School Officials; An interview with 
three school board members and the superintendent of the 
city schools reveal that only one of this group was posi
tively in favor of establishing a colored high school now. 
The other three individuals were doubtful as to the 
practicality of such a thing.

The official who is in favor of putting up a separate 
high school said that this school would have several ad
vantages. First, he said, that it would give Negro children 
opportunities for wider expression. Second, it would foster 
race pride and race consciousness among the Negro people 
in this city.

When this official was asked concerning the cost of 
plant facilities and equipments for a segregated school 
he replied that whatever a separate school cost it would 
be borne by the community, and that equal facilities would 
be provided. In other words it would be an institution 
that the Negro people would be proud of.
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The other three members of this girbup who did not be
lieve that a separate high school is desirable at the 
present time gave the following reasons for its impracti
cability. In the first place, a separate high school 
would be a small institution, and as such it could not 
give the same opportunities to colored children as they 
now have. One factor curtailing the opportunities of 
colored children in a segregated high school is that the 
enrollment of Negro youth would be too small to demand 
equal facilities. Another fact is that in a small school 
only a limited number of teachers can be hired, and they 
would have to teach many kinds of subjects. Thus'the 
child would be denied the opportunity for instruction by 
specialists such as they are now able to get in the local 
senior high school. Thus a separate secondary institution 
would be an injury to the colored children.

A second reason given by-this group against a high 
school for colored youth is that although legally there 
should be:an equal distribution of founds, it is hardly 
ever done, and there is ho guarantee that it will be done 
here. This fact would in turn deny many advantages be
longing to Negro youths. -

A -third reason cited by these officials v/ho oppose a 
separate school in Tucson is that such an institution 
would be more than this community would be willing to pay
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for. The city of Tucson at the present time cannot bear 
the cost of a separate school.

However, while these Individuals oppose a colored high 
school now, some of them felt that at some future date a 
high school for colored children would be established.
This is evident from the following admissions made by,two 
of these officials. For example, one official said that 
when any group or groups feel that it is necessary to 
establish a separate high school, he would be glad to give 
full cooperation in the venture. However, he declared that 
his decision would be determined by facts. Another official 
admitted that if the high school becomes pressed with Negro 
enrollment, it would be feasible to establish a separate 
institution to relieve the pressure on the present insti
tution. But he added that when this school is established 
it would give Negro children the same kind of education 
that they are now getting. Such then are the opinions of 
school officials.

Opinions of Principals: Two principals of the city
school system were interviewed. These two individuals 
agreed that it is desirable to establish a separate high 
school. Although they agree that a high school is the 
practical thing for colored students, they differ in their 
reasons for a segregated school.

The first administrator interviewed gave the following



65

advantages a separate high schoel would have. First, a 
separate high school would give the Negro child a chance 
to participate in more activities, and more of these 
pupils would have an opportunity to take part in these 
activities. Elaborating somewhat on this point this indi
vidual said that at present Negro children, even though 
they have the right, legally, to participate in all 
activities at the high school, actually they are not per
mitted to engage in many activities. For instance, in 
athletics a Negro boy. is not given the same consideration 
as a white boy unless he is far superior to the white 
student. In other words Negro boys of mediocre ability 
are discouraged in entering sports. They are the first 
to be cut from teams while white students of the same or 
less ability than the Negro youth are given a chance for 
development. In a separate high school all the Negro 
children would be given a chance for development. He 
gave two illustrations in support of his contention.
Ulyses Kay and Joseph Batiste were given every opportunity 
he said because they possessed superior abilities, in music 
and athletics.

The second advantage which would come from establish
ment of a separate high school cited by this administrator 
is that race pride would definitely be fostered. He said 
the best illustration of this can be seen in the formation
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of the Negro choir at the high school. At first there was 
reluctance on the part of the colored children to form 
such an organization because it was a segregated activity 
and the songs they would sing. However, the organization 
was formed. Now it would be a difficult task to disband 
this vocal group. The fact is that these children are 
proud of their organization and enjoy and are interested 
in Negro spirituals.

The second administrator interviewed said he thought 
that the idea of separate high school had many practical 
values if equal facilities were provided. This man says 
that a colored high school would benefit Negro children 
because (1) it would offer wider recreational and social 
facilities which are at present denied them, (2) it would 
foster race pride 'among colored children.

Moreover-, it is the opinion of this educator that a 
colored high school would have benefits for the Negro 
community in this city because (1) it offers employment 
to colored teachers, who In turn Increase the community 
wealth. Moreover the fact that Negro high school teachers 
can find jobs is an incentive to other students in school. 
Finally, in the case of men teachers, especially, the 
establishment of a high school would provide means by 
which these individuals could marry and form homes and 
raise families. (2) A colored high school would be a
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center around vidiich the ent Ire legro ©omraunltj can bd 
unified. More interests by families in the activities of 
their children would be assured. In short, a Negro high 
school would have practical, educational, social, and 
economical values. '

Opinions of School-teachers: Twelve teachers who
are associated closely with legro children in this city 
were interviewed. White teachers as well as legro teachers 
were included. .The opinions of the teachers were evenly 
divided. • - - ; ..

Teachers favoring the establishment of a separate high 
school cited a number Of practical advantages a segregated 
high school would have over a mixed institution. The ad
vantages as given by this group are as follows: ' - .

1. Since colored teachers are not employed in the
local high school, the establishment of a 
separate institution of this nature would provide 
employment for these individuals. . :

2. legro high school pupils at the.local high school 
do not avail themselves of the facilities in the 
high school, consequently they fail to provide 
themselves with means of expressions of their 
interests and aptitudes. These facilities would 
be provided by a separate school and students 
would be encouraged to participate in them.
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3. It is contended that white teachers are not in
terested in the welfare of colored pupils. This 
leads to bad pupil-relationships in which the 
students often suffer.

4. It is also contended that often Negro children 
are reluctant to seek the aid of white teachers 
when they are confronted with problems to which 
they cannot adjust themselves. This feeling is 
brought about because of racial differences of 
the teachers and pupils. The aid'of colored 
teachers in many cases would be sought.

5. It is also contended that Negro children attending 
a mixed.school often develop inferiority attitudes 
because in such schools they are never permitted, 
by their constant association with other groups, 
to really be themselves.

6. In mixed schools pupils of the colored race have 
few. advantages of developing leadership because 
they are rarely permitted to engage in those 
activities which develop leadership, such as school 
office, school papers, and school annals. These 
activities would be provided in a separate school.

7. Finally, it is contended that Negro high school 
pupils have no opportunity for social guidance 
because they have little opportunity to socialize
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in the local institution. It is said that high 
school dances, parties, and meetings must-.be given 
either at home or at the Dunbar School. A separate 
high school would correot this fact.

Teachers who are opposed to the establishment of a segre
gated school also present a number of logical reasons why 
such an institution should not be built. The opponents of 
a separate secondary institution argued in this manner:

1. Negro secondary schools never get equal facilities.
Hence it is feared that if a separate high school 
is established in this community, it is doubtful 
that this institution will be one with equal facill- 
t lo s. . . ' , ** . . .

2. It is contended that if a separate high school is 
established in this community it would be the

. signal for further segregation in the community.
3. It is believed that any segregated school has a 

tendency to develop inferiority attitudes in 
children. Thus in establishing a separate high 
school many students would develop an inferior

t j L Q  ̂ - - -- --- —
4. Negro students who are now attending the mixed high 

school have opportunities to compete in many inter- 
scholastic activities. If a small high school is 
established these-opportunities would be curtailed.
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Hence, Negro students will not be able to attain 
national and international recognition as in the 
past.

5. It is contended that competent Negro teachers can
not be found to man the high school if it were 
established. Thus it would be denying Negro 
children good teaching.

6. Finally, it is contended that a segregated high 
school is undemocratic. If we are to alleviate 
the differences which now exist between the two 
races, it would be unwise to train them in 
separated schools.

Such then are the opinions of local educators in this 
community concerning the establishment of a Negro high 
school. In Table XIX the opinions of these individuals 
will be shown.

TABLE XIX •
OPINIONS OF LOCAL EDUCATORS REGARDING THE 
ESTABLISHMENT OF A SEPARATE HIGH SCHOOL

Groups : - Opinions
: For : Against

School Officials : 1 : 3
Principals : 2 : 0
Teachers : 6 : 6

Total ■ 9 9
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Opinions of Negro Leaders, Business and 
Professional Negro Men and Women

Twenty-four principal Negro citizens in the community
were interviewed by the writer in an effort to determine

' ■ - ' . : . : ■ - ■' . :the reaction of these individuals to the question of
establishing a separate high school. This group is
divided into two distinct classes: in the first group
six Negro "leadersn were interviewed. By leaders it is
meant those persons who are the heads of social, political,
■ ■ - . - ■ -and civic clubs; in the second group all negro men and
women who are in business in this community, also in
cluded in this group are two doctors.

The majority of the Negro leaders are opposed to the 
establishment of a colored high school in this city. On . 
the other hand, the colored men and women who are in 
business favor the establishment of a segregated secondary 
school for colored youth.

1. Opinions of Negro leaders: Negro citizens who are
the heads of various colored organizations in the community 
oppose a segregated school because of the following reasons: 
first, because it is a well established tradition among 
communities in America to be unfair in the distribution of 
funds; second, because Negro schools never have had equal 
facilities; and it is doubtful whether they will ever get 
equal facilities; third, because the principle of segre
gation is undemocratic, hence the establishment of a
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separate school would be fostering an undemocratic princi
ple, and any school law which la responsible for Ishe .aaggre
gation'of colored school children should be abolished.
The opinions of the minority of this group is of Interest 
and value also. r" -

Negro leaders favoring the establishment of a colored 
high school say a colored secondary institution would have 
these advantages:1 in the first place a colored high school 
would give Negro students a sense of ownership which would 
develop a school spirit not present in Negro children at
tending a mixed schoolj in the second place, a colored high 
school would provide employment for Negro teachers; in the 
third place, a colored high school would foster race pride 
in Negro children because Negro students would have closer 
contact with information dealing with the achievements of 
Negroes in America,'

2. Opinions of Negro Business and Professional Men 
and Women: Opinions of this group are divided. Eighteen
persons are included in this group. Eleven favored the 
establishment of a separate secondary school while seven 
were against its establishment• ‘

The persons who opposed a colored high school did so 
on the following bases:

It is contended that equal facilities would not be 
provided for colored children. Moreover, it is believed



73

if a separate school is established the taxes would be 
raised. Besides, the present enrollment, it is said, is 
not large enough to demand a separate school, hence the 
cost to maintain such a school would place a burden on the 
community. Finally, it is the opinion of this group that 
to permit segregation in secondary school would mean that 
further segregation in the community would be suggested. 
These negative arguments are quite sound. However, the 
affirmative arguments concerning a separate high school 
are also logical. ,

Negro business and professional men and women advance 
the following merits which a separate high school would 
have in this community. - ... .

1. There are a number of colored students who are
being trained as teachers. What are they going to do if 
there are no jobs provided for them. . / .

2. If a colored high school is. established, the 
Negro child would have access to a variety of facilities 
which.he does not have access to in a mixed school.

3. Because of the closeness of Negro teachers and 
Negro pupils, it is believed that Negro teachers would 
be better teachers than white teachers for colored 
children.

4. It is contended that in mixed school Negro youths 
have very little opportunity to obtain knowledge of the
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and an understanding of the achievements of his people in 
the United States. In a separate school this information 
would be imparted to them. The importance of this factor 
is emphasized by Reverend J. C. Carter of a local church. 
He says that “no education Is complete without a fair 
knowledge and understanding of the history of the Negro."

5. There is a great need for Negro leaders in this 
nation. The best place to train Negro leaders is in 
Negro schools. Negro psychology must be obtained in 
Negro institutions such as schools and churches.

6. Finally, it is said that a colored high school 
would have cohesive value to the Negro people In this 
city. It would be the one thing in which all Negroes 
would have a definite interest. In addition to the uni
fying value, a colored high school would foster race 
pride among the colored people in this community.

In the following table the opinions of Negro leaders, 
business and professional Negro men and women will be
shown
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TABLE XX .
OPINIONS OF THE PRINCIPAL NEGRO CITIZENS IN TUCSON 

REGARDING A SEPARATE HIGH SCHOOL

Groups For : Against
Leaders 2 . : 4
Business and

Professionals 2 11 2 7

Total ■- . 13 : 11

- The Opinions of Negro Secondary Pupils
..Source of Data: The opinions of colored high school
pupils were obtained through inquiry blanks. Thus the 
opinions given by these children are indirect. Since 
other persons had access to these data it is questionable 
whether these reactions are the true feelings of all the 
students.

Opinions of Negro Secondary Students: Of the thirty-
five students reporting thirty-four favored attending a 
mixed school. Eighteen girls reported that they pre
ferred a mixed school to a separate institution while 
sixteen boys, or all of the boys preferred to remain in a 
mixed school.

However two of the sixteen boys said they would like 
to spend some time in a separate high school. One girl 
was definitely in favor of attending a colored secondary
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school.
In Table XXI the opinions of secondary school children 

of the Negro race will be shown.

TABLE XXI
THE OPINIONS OF NEGRO HIGH SCHOOL PUPILS REGARDING 

A SEPARATE HIGH SCHOOL

■ : ' Opinions
Sex : For : Against
Boys :

k ... ' . ■ .
0 : 16

Girls : 1 2 18

-: ' ■ ■ . 1Total : 34
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CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS
Conclusions "  -

': 1 lx :, ::: : ■ .. ; " X r -The purpose of this study has been to investigate and
to determine the desirability of establishing a separate 
high school in Tucson, Arizona. The procedure as stated 
in Chapter One has been followed.

Today educators are confronted with many perennial 
problems in education. One of these persistent questions 
has been Negro education in America. The task of the 
school is to develop the youth of this nation in such a 
manner that they can and will make adequate adjustment 
to novel situations in society. It is with this philoso
phy in mind that the writer embarked upon this study.

Studies made by others on Negro secondary education 
have been investigated. Looking at the Negro high 
schools in the south, realistically, these students agree 
that while the status of Negro education in the south is 
improving it still is far behind that of the white pupils 
In educational opportunities, in enrollment, although it 
is increasing, and in the distribution of funds, the
Negro high school pupils fall short when compared with 
white children of high-school age.
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There is a real problem existing in Negro high schools 
which must be eliminated if we are to Improve the education 
of Negro youths. In the first place, Negro schools must 
abandon their traditional objective of preparing students 
for higher education and revise its curricular and extra
curricular activities to fit the needs, abilities, and 
interests of their students. In the second place, Negro 
high schools should broaden the exploratory opportunities 
for students and improve their guidance programs so as to 
give a wider basis for intelligent selection of occupations 
and a better preparation for effective participation in 
their chosen work.

The findings of this study regarding the past status 
of Negro pupils in the local high school has not been 
commendable, although it does not justify the establish
ment of a separate high school at this time. It is true 
that in some subjects failures have been high; however, 
this situation can be remedied in the school. The suc
cessful teacher will be interested in reducing failures 
among his students.

Information concerning the curricular activities of 
Negro pupils in the past at the local high school suggest 
a real need for guidance of Negro pupils. Actually, the 
high school has been following the same plans regarding 
Negro youths as Negro high schools in the south -- pre
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paring students for college. However, this is not a 
serious condition because it can be corrected by the 
school. A separate high school in this city could not 
change this situation any better than the local white 
institution.

A comparison of colored high school students with 
white pupils shows that fewer of them withdraw than white 
children..

The status of Negro graduates of the local high school 
is not the best. Many of them, however, have gone to 
college and have successfully completed their college 
education. These pupils are, economically speaking, doing 
well as teachers in the state. On the other hand a number 
of these individuals are not doing so well. Again, this 
situation can be removed by a well organized program of 
guidance.

In solving the problem, the writer secured valuable 
information on the present status of Negro high school 
pupils.

For convenience the writer obtained information con
cerning the total enrollment of Negro pupils in the city 
school system. There are three hundred and sixty-seven 
Negro youngsters in the three divisions of the city school 
system, the highest enrollment of colored pupils in the 
history of Tucson schools. The large number of Negro
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pupils in the city is significant, but not to the extent 
that a separate high school can be established.

It was found that the pupils who attend the local high 
school are from normal homes, large size families, and 
parents of sub-normal incomes. The implications suggested 
by these facts is that in many cases both parents must 
work to maintain the family. Furthermore, the majority 
of these pupils cannot afford a college education. Hence 
their interests should be directed to vocational arts.
They should be informed that the salvation of the Negro 
is not found in white-collar jobs alone.

Negro high school pupils in the local secondary in
stitution have been active and are active in few activities. 
The most favored activity among colored pupils is athletics. 
However there are many activities which they are interested 
in taking part in while in the high school, such as school 
office, music, and publications. Many of these Individuals 
possess interesting hobbies. These avocatlonal interests 
can and should be capitalized on for the benefit of the 
child. For example, many of these students are interested 
in photography. An avocation such as this has exploratory 
value for the child, and should be utilized. Generally, 
the colored pupils of the high school enjoy reading and 
read a variety of books and magazines. Providing these 
pupils with reading material concerning the achievements



81

of their own race will do much to foster race pride and 
race consciousness.

The plans of the Negro high school pupils of this 
community are suggestive. Too many of them are planning 
to enter college. While the decision to enter college 
or not enter college does not rest with school officials 
some correction of the educational plans of student can be 
given by school authorities through assisting the student 
to obtain (1) knowledge of and recognition of the require
ments for success in the different types of work, and (2) 
a conception of their own capacities through experiences 
afforded them and measures administered to them in the 
school.

For each student there should be a conference with a 
counselor. Before the student goes into the conference 
he should acquaint himself with certain things as Koos 
and Kefauver suggests. It is the opinion of these writers 
that

"The student should come to the conference 
well informed about conditions, opportunities and 
requirements in occupations; and well informed 
about programs, requirements, and objectives of 
the different educational institutions. Including 
the high school. He should have some definitive 
knowledge of the nature and extent of his capaci
ties, and interests. He should have some under
standing of the factors which should be considered 
in the choice of a vocation."1

1. Koos, L. V.', and Kefauver, G. N., op. cit., p. 485
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In view of the economic and cultural background of 
Negro youth in this community, it would be wise then to 
discourage many of them seeking a college education.

The opinions of various groups have been presented.
The reactions of these people to the desirability of 
establishing a separate high school in Tucson is of 
interest.

The major reasons stated by those opposing a segre
gated secondary institution, briefly, are: that in a
separate high school equal opportunities will not be 
available to colored children. This belief is in accord 
with the findings of students who have made studies on 
separate institutions. Thus it becomes a very reliable 
opinion. In addition, the small enrollment of Negro 
pupils in high school does not warrant the cost of 
establishing a separate school. And, finally, in es
tablishing a separate school, it would enhance further 
segregation of Negro people.in the community; besides 
it would decrease the opportunity for understanding be
tween the races.

On the other hand, persons who affirm the establish
ment of a separate high school believe that a colored 
secondary institution would (1) give employment to colored 
teachers, (2) offer numerous opportunities to colored 
youths for the development of self-expression, race pride.
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race leadership, and race consciousness, (3) and, become 
the solidifying factor in the Negro community, hence 
fostering race pride among the Negro people as a whole.

According to the data presented, the writer con
cludes that while a separate high school possesses some 
elements of desirability it is not practical.

Recommendations
From this investigation the writer has found many 

problems which need investigation. These problems are 
concerned with the improvement of the educational, 
vocational, and social status of the Negro youths in 
this community. Hence the following recommendations are 
made:

1. Both the senior and junior high school should co
operate in making a guidance program for the complete 
adjustment of Negro children entering the senior insti
tution. It is to the advantage of both the individual 
and society to have persons engaged in types of endeavors, 
educational or vocational, in which they can achieve a 
modicum of success. This need for adjustment is almost 
universal. Give people work at which they can succeed 
and their problems are greatly lessened. Today a high 
school has not entirely fulfilled its responsibility 
when it provides high grade instruction in an appropriate
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curriculum. This is necessary, but the school must also 
assume the responsibility for effecting an adjustment be
tween the student and the curriculum so that each student 
during his high school life will enjoy educational oppor
tunities geared to his interests as well as his capacity 
to learn.

2. Provisions for extra-class or allied activities 
for the Negro youths should be made. Pupils learn by 
what they do rather than by what is done to them. Hence, 
through extra-curricular activities the Negro child will 
be made to feel that he is a citizen of the school which 
feeling will in turn be expressed later in life as a 
citizen of the State. Also the child will have a chance 
to develop initiative and the power of self-direction.
And finally if extra-curricular opportunities are made 
available to Negro youths these opportunities will serve 
to stimulate the interest of these students in their 
school work.

3. As a means of understanding the personality of 
colored students teachers, both white and colored, should 
acquaint themselves with the economic, social and cul
tural background of the children they teach. All kinds 
of children are now entering high schools. Some are rich 
and some are poor; some are well-read and some are not; 
some have traveled widely and others have not. The teacher
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if he is to help these youths, must consider these differ
ences.

4. The school should provide reading material con
cerning Negro history and Negro life in this nation in 
order to encourage and foster race pride among the Negro 
youth. Knowledge of Negro achievement increases the Negro 
student’s self-respect and gives him respect for his race, 
beyond anything his parents can say to him. What other 
Negroes can do, he can do. Race need not deter him. As 
the student’s expectations enlarge, so do his demands.

5, In establishing a Negro high school in Tucson, 
Arizona, an intensive study of the per pupil and per 
teacher costs and expenditures must be considered. The 
information contributed by Larson is of interest and value.

For the year of 1939-1940, the current expenditures 
(total) per pupil and the instructional cost (total) per 
pupil were higher in high schools with 2-5 teachers than 
in high schools with 25 or more teachers. For instance, 
the median cost per pupil (current expenditure) was $250.00 
in high schools with 2-5 teachers while in high schools 
with 25 or more teachers it was $140.00. On the other 
hand, the median cost per pupil (instructional expenditure) 
in schools with 2-5 teachers was $160.00 and in schools 
with 25 or more teachers $85.00.

The figures on the current expenditures (total) per
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teacher and the instructional costs per teacher were also 
found. In schools with small numbers of teachers the 
current expenditures and instructional costs per teacher 
were smaller than in schools with large numbers of teachers. 
The figures for the fiftieth percentile were as follows: 
for current expenditures in schools with 2-5 teachers it 
was $2,350 and in schools with 25 or more teachers it was 
$2,850.00, and for instructional costs in schools with 
2-5 teachers $1,550 and in schools with 25 or more teachers 
it was $2,200.00.^

If a separate high school for colored youths were es
tablished in Tucson, it would be a small institution.
Thus the cost per pupil would be very high for several 
years. However, to reduce the cost of such institution 
one might consider reducing the salaries of the teachers. 
But this would be a questionable practice because it has 
the elenient of discrimination.

From a practical standpoint, therefore, the establish
ment of a Negro high school in Tucson, Arizona, does not 
appear feasible at the present time, although such an 
institution has much to commend it.

6. Another point which needs investigation by those 
interested in Negro youths is the problem of age-grade 
status of local Negro students attending the senior high

£. Larson, E. L., Unpublished Study.
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school. In studying 90 Negro tenth graders, the writer 
found that the age-grade status of these pupils is 
normal. However, further investigation of the problem 
is needed.

7. With the Influx of Negro families into this com
munity it will, in the near future, become necessary to 
establish a Negro high school in Tucson. In considering 
this institution some thought should be given to the type 
of organization which would prove most efficient and 
economical. From the standpoint of simple, efficient, 
and economical organization, it is the opinion of this 
writer that the 6-6 (undivided) plan offers important ad
vantages. .

The merits an undivided secondary school has over 
other types are well stated by Langfitt who says that

"Kilzer proposes the following advantages:
(1) it promotes economy in administration and in 
housing and equipment; (2) it promotes economy 
and efficiency in supervision; (3) better teachers 
are secured for grades seven and eight; (4) 
teachers may be assigned to fields in which they 
are beat prepared to teach; (5) faculty spirit 
is better in the undivided high school; (6) a 
more varied program of studies can be provided 
without increasing the cost; (7) it permits con
tinuity in curriculum building; (8) it promotes 
articulation and increases holding power; (9) 
it aids extra-curriculum activities; (10) it 
affords greater opportunity for guidance; (11) 
it provides for better adaptation to individual needs of pupils, both normal and atypical."3

o. Langfitt, et. al., op. clt., p. 612.
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However Kilzer summarizes the disadvantages of this 
type of organization, also. These shortcomings are: (l) 
too wide a range of pupils', interest, ages, and abilities 
for effective citizenship; (2) enrollment is too large to 
permit attention to Individual differences; (3) extra
curricular activities are more difficult to handle.-

While the objections raised to the undivided secondary 
organization must be fully recognized, they can be largely 
avoided through proper selection of teachers and through 
wise supervision.

8. The population of Tucson, Arizona, is continually 
increasing. Hence, the present investigation as it now 
stands cannot be considered final. Therefore, in order 
that the data presented in this study will not be lost, 
it is recommended that at some later date further study 
of the problem be made.

4. Langfitt, et, al., op. cit., p. 612
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