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CHAPTER I

INTRODUCTION

The condition of the deaf and the blind has fired the imagin

ation of educators and awakened the sympathies of lay citisens 

throughout the modern era. Perhaps there are no two groups of peo

ple who have presented a greater challenge to educators than have 

those who are handicapped by lack of vision or lack of hearing. 

These two groups present definite problems for the educator, and 

special methods have been devised to improve the efficiency and 

quality of their education. In spite of the fact that much prog

ress has been made and much information disseminated during the 

past two centuries, work with the deaf and the blind is still 

shrouded in mysticism and steeped in superstition.

The public often assumes one of two attitudes in regard to 

the handicapped. Some people question whether or not a handicapped 

person can take care of himself in any way. In addressing a blind 

person, they will speak through a third person and frequently they 
will get into the most complicated mix-ups trying to avoid the use 

of the term blind; and, in general, they look upon the blind as 

helpless, pitiable creatures— an inanimate and inarticulate mass 

of unimpressionable cells. These same people look upon the deaf 

as "deef and dumb" and attribute to them all kinds of perversities.

In contrast to these people are those who give undue credit
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and praise to everyday accomplishments of the deaf and blind. It 

is not uncommon to have some sympathetic.soul attribute almost mira

culous power to the deaf and blind for very mediocre achievements.

It is not unusual to have a person ask how a blind person eats and 

if he can speak, and occasionally marvel because the deaf can read 

and write. The deaf and the blind do not want people to assume 

either of these extreme attitudes. They do not want people to treat 

them as though they were helpless, nor do they want them to look upon 

them with awe when they carry on everyday activities in a sane and 

sensible "everyday" way. The deaf and the blind are normal in every 

way except for their physical handicap of lack of vision or lack of 

hearing. They are normal individuals who want to carry on all of 

their activities in a normal way; they want to be accepted for what 

they are; and definitely want to contribute to the life of the com

munity in which they live and work. That they are handicapped, can
not be denied, but it is the hope of all of those who know them 
and know their capabilities and capacities, that they be not further 

handicapped through lack of understanding or misconceptions concern

ing "who" they are and "what" they may be able to do. They do not 

seek sympathy, nor do they ask quarter from their competitors. How

ever, they do want an opportunity to work, to play and to be a vital 

part of the community in which they live.. It is only through the 

educational opportunities which have been provided for them that 

the blind are released from a world of darkness, and that the deaf 
are freed from a world of utter silence. During the past nine years
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innumerable inquiries have been sent to the Arizona State School 

for the Deaf arid the Blind in regard to work which is. being carried 

on there.

The purpose of this study is to answer some of these inquiries 

and to record chronologically the development of the education of 

the deaf and the blind in Arizona. This record is to be presented 

against the background of the deaf and the blind during ancient 

times and with reference to conditions of the deaf and blind prior 

to their formal education. ; Reference will be made to the present 

status of education of the deaf and the blind in Arizona and impli

cations for the future will be recorded.



.CHAPTER II

HISTORY OF THE EDUCATION OF THE DEAF 

.Condition of the Deaf in Ancient Times 

Education of the deaf did not properly begin until the begin

ning of the sixteenth century. Hoy/ever, we have isolated instances 

in which leaders had tried to educate individual deaf persons from 

the first century to the middle of the sixteenth century..

Aristotle in the fourth century B.C. probably did more to im

pede efforts to educate the deaf than any other man. In referring 

to the deaf, Aristotle stated that hearing is the most efficient 

instrument of education, which of course is true, but he further 

stated that those who could not hear could not speak and consequent

ly were not capable of being educated. He classified them with 

"fools and idiots". As far back as the first and second century, 
the deaf who were permitted to live were confined in the "mad houses" 

of those days. The term "durable" and its modern counterpart "dummy" 

with all of the connotations of stupidity which are associated with 

it were affixed to this class of people hundreds of years ago.

The Justinian Code implied that the deaf were unable to take 

care of themselves and that any who were deaf and consequently dumb 

in infancy and who survived their fifth year were to have guardians 

appointed for them. They were prohibited from making a will, con

tracting, being witnesses, and in many cases of being married. In 

some special cases, marriage was permitted but the rights of citizen
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ship were denied the deaf.

The Latin nations and the feudal laws made similar prohibitions. 

The deaf were not permitted to enjoy any feudal privileges. Those 

who were congenitally deaf were held in a much lower estate than 

those who were adventitiously deaf.

In the Mosaic law there is an injunction which prohibited peo

ple from cursing the deaf, but it is well known through the Scrip

tures at the time of Jesus of Nazareth that "dumbness", whether a 

result of deafness or lack of mentality, was attributed to the 

possession of demons.

In the Book Chagigah in the Talmud "the deaf and dumb are 

classed with the fool and the child as not being responsible for 

their actions and consequently were exempted from the ordinances of 

the law". .

These early controversies in regard to the mental capacity of 

the deaf and their ability to carry on as normal citizens in their 

respective communities centered entirely around the question of 

whether or not they could learn to speak. No mention in these early 

days was made to natural signs or gestures which are so commonly 

used by the deaf in modern times. Seemingly, no one thought to em

ploy any of the manual alphabets or signs which were used by various 

monastic orders throughout the early development of the Christian 

church. In a few instances, deaf people did overcome prejudices, 

laws, and superstition and took their rightful- places in society.

St. Francis de Sales and the famous painter Novarette El Mudo were
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among those in early times who acquired some fame. These, and simi

lar cases, were the exception rather than the rule.
Some early writers, philosophers, and educators became interested 

in the deaf and among these we find Jerome Cardan (1501—1576), a fam

ous Italian mathematician and physician. Although he may not have made 

an outstanding contribution in the general field of science, his work 

probably expressed some of the soundest learning of his time. In one 
book Paralipomenon he has the following to say in regard to the deaf:

"Agricolo related in his ’Be Invenione Dialectics1 (pub
lished 1538). that he had seen a man both deaf and dumb, who 
had learned to reed and write so that he could express what
ever he wishes, thus it is possible to place a deaf mute in 
a position to hear by reading, and to speak by writing; for 
his memory leads him to understand by reflection, that 
bread as written signifies the thing which is eaten. He 
thus reads by the light of his reason, as it were in the 
picture; whereby this"means though nothing is referred to 
sounds, not only objects, but actions and results are made 
known and just after seeing a picture, he may draw another 
picture, guided simply by a conception of the objects pre
sented, such as is also the case with letters, for as dif
ferent sounds are used to signify different things, so 
also may the various figures of objects and words." 1

The importance of this passage cannot be overestimated since it 
shattered for all time the conception that it was impossible to ed

ucate the deaf, and it formed the basis upon which the education of 
the deaf throughout the past four hundred years has been founded.

In some of his other writings Cardan emphasized various types of in

struction for the deaf. Much of his work was meaningless, much was 

crude, but through his writing and through his many contacts with 

the leading men of his time, he did open the gate through which 

learning was to come to the deaf through all the ages.

1. Farrar, A. Arnold's Education of the Deaf, p. 5
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In his Ecclesiastical. Bede tells of some of the work of 

St. John of Beverley (721), who ministered to the deaf, the blind, 

the mentally deficient, the crippled, and those afflicted in various 

other ways. Bede describes almost miraculous results which St. John 

secured in his work with a deaf youth. In his account Bede attri

buted St. John's success to miraculous power which he attained 

through prayer and sacrifice. Some have even claimed that St. John 

was the first teacher of the deaf, although most educators find too 

little fact in the account to give such credit to him.

A person whom we look upon as the first regular instructor of 

the deaf and whose work is not only attested in his own words but 

also by legal documents which appear in 1578, is Pedro Ponce de 

Leon (1520-1584). He passed the greater part of his life in a 

Benedictine monastery and in writing about his work with the deaf, 

he has this to say:•

".....in this house of Qnu I have had for my pupils, who 
were deaf and dumb from birth, sons of great lords and 
noble people whom I have taught to speak, read, write and 
reckon, to play, to assist at the mass, to know the doc
trines of Christianity, and to know how to confess them
selves by speech; some of them also learned Latin and some 
both Latin and Greek, and to understand the Italian lan
guage, and one was ordained and held office in the Church 
and performed the service of the Cannonic Hours.

Ponce de Leon continued, in his legal document, to describe his work

and his success in church work and then concluded with the statement

2. Craig, Sam B. Published Lectures for Normal Students, by 
Gallaudet College, Washington, D.C. 1927.
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that Aristotle had excluded.them from the Church. It is believed 

that Ponce de Leon wrote profusely about the deaf since other writers 

and educators at that time often referred to statements which are 

attributed to him. However, all other references to his work with 

the deaf or any description of the methods which he employed were 

evidently destroyed by a fire which consumed the archives of the 
monastery. .

Other leaders follow along in rapid order. The first person to 

produce an extensive treatise on the deaf was Juan Pablo Bonet in 

Madrid in 1620. In this work he described the various methods used 

and told of individuals, mostly in the royal families, who were deaf 

and who had been educated by Ponce de Leon or other teachers of his 

time. He also describes the use of the manual alphabet for the first 

time and suggests that speech can best be taught to the deaf by re

ducing all letters to their phonetic value and he tells in some de

tail the organic position necessary for the formation of letters.

He describes how common nouns, verbs, prepositions and other parts 

of speech may be learned. The methods which he described were used 

for many years to come and are not too different from many of the 

methods which we now employ. , . .

John Bulwer, a famous English physician who was tremendously 

interested in all problems concerning the deaf, not only studied 
their condition but wrote voluminously about them and in 1644 pub

lished the first English work on the education of the deaf.

William Holder, John Wallace, George Elgarno, John Conrad Amman,
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Jacob Pereire, Henry Baker, Father Sicard, Samuel Heinicke, Victor 

Jager, Thomas Braidwood, Joseph Watson, and Father de_1'Epee are only 

a few of the many famous teachers,, writers and Interested citizens 

who hastened the education of the deaf during these early, trying 

years. Of all these, Father de L ’Epee is looked upon as patron 

saint of the deaf. He was responsible for founding the first public 

school for the deaf in France, and for developing the modern sign 

language as we know it today. v The school which he established in 

Paris was not only the first public school for the deaf in France—  

it was the first public school for the deaf -to be established any

where. He was also instrumental in helping our own Dr. Gallaudet 

secure training in order that he might establish a school in America. 

Wherever the deaf meet they speak with equal reverence of Father 

de I'Epee and Dr. Gallaudet.

John Wallacej famous English minister, was responsible for

establishing the Royal Society for the Deaf and gave considerable

help to English teachers in developing vowel and consonant charts.

Samuel Heinicke(1729-1790), German soldier, secretary, lecturer,

and educator has been given credit for establishing the first oral 
- . • • • 

school for the deaf. This was not only the first oral school to be

established, but it was the first school for the deaf to receive

recognition from any government. After his death in 1790, Heinickb*s

widow continued his work. Unlike Abbe de I'Epee who wrote so volumi-
- - . • I- ■ :

nously about the methods he employed, Heinicke seems to have tried
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to conceal the methods which he used. Not until his son-in-law 

published a pamphlet in 1828 do we get a complete picture of the 

methods which he employed. However, we do have a record of a let

ter written to Abbe de I ’Epee in 1782 in which he states:

M...in my method of instructing the deaf, spoken language 
is. the fundamental point— the hinge upon which everything 
turns. By means of this, to which various classes of 
ideas are united, they acquire conceptions and proceed 
from the sensible to the intellectual.. In a word, they 
think in sensations acquired by heart and by repetition 
of things cohering with these sensations,.which conjoint
ly and separately influence their faculty of accepting 
and repugning, and produce the arbitrary cause of their 
thinking and acting.n 6

Heinicke * s methods do not differ greatly from many of the methods 

which are now employed; his principles for educating the deaf' were 

diametrically opposed to the principles employed by Abbe de l 1Epee.

He felt that knowledge of things preceded its meaning; that natural 

signs afid pictures were suitable auxiliaries to instruction but that 

clear thought was possible only by speech and that, in order to be 

truly educated the deaf must be taught .to speak. He also felt that 

the deaf might use the manual alphabet but only as a crutch and not. 

as a method which could be successfully employed in teaching. Like 

many of our modem "oralists", he felt that the deaf should con

verse with one another or with the hearing and that they should not 
use signs. The most bitter battles in the whole history of the edu

cation of the deaf gravitated around which method was best to employ: 

the oral method advocated by Heinicke; or the manual method advocated

3. Farrar, A. op. cit.. p.55
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by Abbe del'Epee. As I pointed out before, de l*Epee was looked 

upon as the patron saint of the deaf. As far as the deaf are con

cerned, de I ’Epee made the greater contribution to their welfare.

(toe of the best known educators of the deaf in England was 

Thomas Braidwood (1750—1806). He became interested in the deaf after 

having successfully taught a deaf boy in Edinburgh. In 1785, the 

Braidwoods moved their school to Hackney, London, where it was carried 

on by his widow, his son and his son's widow. The Braidwoods kept 

their methods secret and were very reluctant to pass on any discover
ies that they may have made.

Mr. Francis Green, an American, sent his deaf son to Braidwood 

in .1780. He himself visited the school in 1785 and made the follow

ing statement about the methods which Braidwood used:

"Mr. Braidwood holds that articulate or spoken language 
has so great and essential a .tendency to complement and 
enlarge ideas, above the power of written language, that 
it is almost impossible for a deaf person, without the 
use of speech to be perfect in their ideas.” ^

7/e could infer from this statement that the methods were largely oral,

although it does not appear that he completely excluded the use of

signs or the manual alphabet.

Dr. Joseph Watson, Braidwood's nephew taught for some time in 

Braidwood1s private school and was the principal of the "Asylum for 

the Deaf and Dumb on the Old Kent Road, London”, the first English 

public school to be established for the deaf. 4

4. Hall, Percival. The Early History of the Education of the Deaf in 
America. p. 5.
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Early History of the Education of the Deaf in America 

While efforts were being made to educate the deaf in various 

places in Europe and while some early schools were being established, 

it seems that little or nothing was done in the American colonies.

From scattered reports which have come down to us, we find that if 

deaf children did grow up, they were battered from pillar to post 

and were considered little better than dumb animals. There is evi

dence that Mr. Philip Watson attempted to teach a deaf boy named 

Isaac Kilbourn about 1679 at Rolling, Massachusetts. His attempt 

does not seem to have been successful in any degree but it did cause 

considerable excitement and trouble and was considered by some to be 

a miracle, while others looked upon it as evidence of witchcraft.'

Dr. Alexander Graham Bell and others have searched diligently 

but have found no other attempts to instruct deaf children in this 

country until after the year 1800. Long before this, however, a few 

wealthy deaf children had been taught in special schools in France, 

England and Germany. As was pointed out above, the Abbe de L ’Epee 

had started in Paris the first free school for the deaf in which he 

had educated a number of poor children at his own expense. The Braid- 

woods had been quite successful in Edinburgh and London, and Heinicke 

was making real progress in his work in Germany.

As far as we know now, the first American deaf child to receive 

a real education was John Bolling son of Major Thomas Bolling of 

Cobbs, Chesterfield County, Virginia. His boy was sent across the
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ocean to the Braidwood School in Edinburgh in 1771. His brother 

Thonas and sister, also deaf, were sent over in 1775. Charles Green, 

son of Francis Green, previously mentioned, was sent over from Boston 

in 1780. All of these children seemed to have had very good ground

ing in educational work. Thomas Bolling seems to have been especial

ly successful and used speech and speech—reading effectively with 

his friends, although strangers were unable to understand him. He 

wrote his own will in fairly good English and it was accepted by the 

courts and carried out to his intention.

The first publication in America concerning the deaf was an 

article written by William Thornton, the title of which was. On the 

Mode of Teaching the Deaf and Surd and Consequently Dumb, to Speak.

Mr. Thornton, who drew the plans of the original capital building 

in Washington, published his paper under the auspices of the American 

Philosophical Society. Colonel William Bolling, brother of the three 

deaf Bolling children, and Francis Green, father of Charles, • made 

concerted efforts to establish the education of the deaf in the United 

States. Mr. Green was a man of great learning and also of consider

able • means and could have done much to promote this work had it" not 

been for the fact that he was considered a Troy by many of his fellow 

countrymen. Although he sent his son to the Braidwood School, he had 

no great love for the Braidwoods since they kept their methods so 

secret. He felt that any work of such importance as the education of 

the deaf should be common property for all people. Later, he visited
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de 1 'Epee's school in Paris and became one of his most sincere ad

mirers . He translated many of del'Epee's works into the English 

language and published them both in England and in the United States. 

The principal translation was Education of the Deaf which was printed 

in 1801. Green advocated free schools for the deaf both in England 

and in the United States. He made a survey of the deaf in 1805 and 
estimated that there were seventy—five deaf children living in 

Massachusetts and as many as five hundred of school age in the United 

States.

In 1807 Reverend John Standard found a number of deaf children 

in an almshouse in New York, took pity, on them and tried to instruct 

them himself. Although his work with the deaf was not particularly 

successful, Stanford never lost interest in them and was one of those, 

who helped to found the New York Institute for the Deaf in 1818.

Probably, Colonel Bolling was responsible for the establishment 

of the first school for the deaf in this country and his children were 
the first to receive a formal education under a skilled teacher with

in our own boundaries. The children had been attending the Braidwood 

School in England for several years and in March, 1812 he discovered 

that John Braidwood grandson of the founder of the Edinburgh school was 

in America.. Braidwood had tried to conduct a school for deaf children 

in Edinburgh but had left Scotland under a cloud. Colonel Bolling in

terested a number of wealthy people in Philadelphia and Baltimore, 

and advanced money to John Braidwood on condition that he establish
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a school in Baltimore. Braidwood squandered the money advanced 

to him and disappeared for some time. In August of that year,

Colonel.Bolling found Braidwood in jail in New York because of debt - 

and against the advice of his friends, he paid Braidwood1s debts 

who then became the tutor for the Bolling children. Throughout Braid- 
wood’s stormy career, Colonel Bolling helped him time and time again.

In March 1815, John Braidwood established the first school for the 

deaf children in the United States. Although this school is referred 

to as a public school, it does not quite agree with our idea of a 

public school today. A charge was made of $500 per annum per pupil, 

a sum which in these days would be equivalent, to $1500 to $2000.

A short time after the school had been established, young 

Braidwood disappeared again and did not.show up until some time in 

1817 when he appeared in Richmond, poorly, clothed and without money, 

asking again for assistance from Colonel Bolling. It is unbelievable v 

that Colonel Bolling would offer to help him again. However, he did 

advance Braidwood moie money but arranged for the school finances to 

be taken care of by Reverend Kirkpatrick. Kirkpatrick worked with 

Braidwood for a year and a half but became disgusted with his dis

solute character and lack of responsibility. He broke connections 

with him and moved the school to Cumberland County, Virginia. After 

the year 1819, we find no trace of Kirkpatrick’s school. We do find 

that Braidwood became a barkeeper in Manchester and died in the Fall 
of 1820. We cannot point with much pride to John Braidwood, but he
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was the first skilled teacher of the deaf to work in this country and 

his work undoubtedly influenced the work of greater and better people 

who were to follow him.
The founder of free education for the deaf in the United States 

was Thomas Hopkins Gallaudet. He is revered and honored by educators 

both in this country and abroad and is probably one of the most be

loved of all men who have worked with the deaf in this country. To

him should go the credit for the actual establishment of the educa-
■ • " . -tion of the deaf in the United States. It was Thomas Hopkins

Gallaudet who was instrumental in founding the first free permanent 

school for the deaf in Hartford, Connecticut, a school which has 

enjoyed more than a hundred years of continuous work for deaf chil

dren in New England. This school was not established for the chosen 

few of wealth, it was founded not with the idea of private gain, but 

with the sole purpose of ameliorating the sad condition of children 

held in the bondage of ignorance because of their lack of hearing. 

This school's foundation led to the establishment of many similar 

schools throughout the United States. The character of this school 

and those that were to follow were such that the advancement of the 

education of the deaf in this country was assured for all time. 

Thomas Hopkins Gallaudet was b o m  in 1787 and was the oldest child 

of Peter W. Gallaudet. As a boy, he was small of stature and of 
rather poor health. When he was thirteen years of age, he moved 

with his family to Hartford. When fifteen years of age,he entered
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the sophomore class at Yale and graduated at the head of his class 

three years later. Poor health prevented his taking up law, a pro

fession which had been chosen by both father and son as the profes

sion in which he was most likely to succeed. For two years, he • 

tutored at Yale and then accepted a position as a representative for 

a large commercial house located in New York. He traveled through 

Kentucky and Ohio mostly on horseback. In 1812 he entered the An

dover Theological Seminary from which he graduated in 1814. After 

his graduation, he was offered several pastorates but poor health 

prevented him from accepting any of these pulpits. He preached 

occasionally and traveled considerably.

Dr. James Cogswell, a neighbor of Gallaudet,s in Hartford had 

a daughter, Alice, who had become deaf at an early age from spotted 

fever. Thomas Gallaudet had been quite successful in an early at

tempt to educate her while he was still a student at the Theological 

Seminary. When Dr. Gallaudet found that he would be unable to con

tinue in the ministry, he studied some of the works of the Abbe Sicard 

and was able to teach Alice a few additional words. He urged Dr. 

Cogswell to provide a trained teacher.for his daughter. On the 

thirteenth of April, 1815, a meeting was held at Dr. Cogswell's home 

to make arrangements for the establishment of a school for the deaf 

in this country by sending someone to study the suitable methods that 

were being employed in Europe, and Mr. Gallaudet was chosen to under

take this task. He spent some time considering this proposition .
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and on April 20, informed Dr. Cogswell and his friends that he 

would undertake the task. Funds had already been pledged for his 

expenses abroad. At the age of 28, Gallaudet sailed from New York 

on May 25, 1815 for London where he landed about five weeks later.

He was a man of the highest character and training and no better 

choice could have been made for this important mission.

Gallaudet1s reception by instructors of the deaf in England was 

most disheartening. He made several attempts to acquire from Dr. 

Watson’s School in London the art of instructing the deaf. However, 

he found that the teachers of the deaf in England were bound in one 

way or another to maintain secrecy as to the methods which they em

ployed. It was suggested to Gallaudet that he bind himself for 

three years to Dr. Watson at an extremely low salary, before he:would 

be allowed to take up the instruction of the deaf in America.

One of the bright spots in Gallaudet*s sojoum in London was a 

meeting with Abbe Sicard, who was then in charge of the school 

founded in Paris by de I ’Epee. The Abbe gave him a most cordial in

vitation to visit the school in Paris. Gallaudet found his funds 

running low and next appealed to Kinniburgh who had taken over the • 

work started by the Braidwoods.in Edinburgh, but again he met op

position. The Braidwood family knew that John Braidwood was in 

America with the hopes of establishing a school for the deaf in that 

country and so Gallaudet was refused help of any kind. Disappointed 

and disillusioned after nine months of patient endeavor in England
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and Scotland, Gallaudet next turned to Paris. .He arrived in Paris 

on the ninth of March and was given a warm welcome by the Abbe 

Sicard. He was allowed to visit all classes and was given private 

lessons by some of the best teachers in the Paris school. Every 

opportunity to obtain instruction in the art of teaching the deaf was 

made available to him. After three months of intensive study, Gal

laudet set sail for America accompanied by Laurent Clerc, a young 

deaf man who was one of the most skillful teachers in the Paris 

school. They arrived in New York on the ninth of August 1816. Gal

laudet’ s friends had been busy while he was away. An act of incor

poration had been secured and registered in the State of Connecticut 

for a new school, in May, 1816. A considerable sum of money was 

raised by private contributions and in October, 1816 the state granted 

$5000 in aid to the new institution. Gallaudet and Clerc traveled 

through the larger cities of the east and were successful in raising 

a considerable amount of money. The fact that.Clerc was so. intelli

gent and had such a pleasing personality was a great factor in con

vincing people of the feasibility of establishing a school for the . 

deaf. The school was opened the fifteenth of April, 1817, a day which 

is not only celebrated by the deaf, but is also celebrated by all who 

are interested in various types of philanthropic endeavor. In 1818 

Mr. Clerc appeared before Congress and was successful in securing a 

grant of 23,000 acres of wild land for the school. This land was sold 

later for more than $300,000 and was used for an endowment for the
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the Hartford School.

The successful establishment of this first public school for 

the deaf was largely due to the courage, ability and faith of Thomas 

Hopkins Gallaudet. The New York Institution for the Deaf was the 

second school to be founded in this country (1818). In 1820 the 

Pennsylvania Institution for the Deaf was founded. One by one, the 

States of the Union followed suit and institutions supported by pub

lic funds and private donations were established throughout the coun

try. The influence of all of these men must be considered in re

gard to the early history of the education of the■deaf in the United 

States. Francis Green, John Stanford and even John Braidwood, all 

did their part in promoting the education of the deaf in this country.

Thomas Hopkins Gallaudet gave his life freely to his chosen 

work with no thought of personal gain, no thought of gratifying self

ish ambitions. As principal of the institution, his salary was often 

less than some of the teachers who worked under him. At times the 

management of the school was taken out of his hands by interfering 

directors, but his enthusiasm and devotion led to the firm establish

ment of free education of the deaf in this country, and to him should 

go all the honor for this lasting work which he accomplished through 

courage and self-sacrifice.

Higher Education of the Deaf in the United States

Although higher education for the deaf is not properly a part
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of this story, Gallaudet College has played such an important part 

in gaining recognition for the deaf that we quote the following ex

cerpts from Dr. Percival Hall’s lectures to the normal classes at 

Gallaudet:

"When Thomas Hopkins Gallaudet established the first 
permanent school for deaf children in the United States 
at Hartford, in spite of. the high attainments of his fac
ulty, the course of study was very limited, covering the 
elementary grades only. As time went on, the duration of 
school course was lengthened and the number of studies add
ed to. It was, no doubt, in the mind of Thomas Hopkins 
Gallaudet that deaf people of good mental capacity should 
be able to pursue a higher education if the means of in
struction were at hand. Although the courses in the Amer— 
lean School and in other institutions founded later in 
the United States were expanded from time to time, Thomas 
Hopkins Gallaudet did not live to see the realization of 
his hope for the establishment of really higher education 
for the deaf.

"It remained for his youngest son, Edward Miner 
Gallaudet, who had heard his father's hopes expressed, to 
bring them to fulfillment. In 1857 this young man was 
called, at the age of twenty, ,to take charge of an insti
tution for the deaf and the blind, newly established in 
the District of Columbia, which had been incorporated by 
the Hon. Amos Kendall and others in that year as the Colum
bia Institution for the Instruction of the Deaf and Dumb 
and the Blind. There is no doubt that, in accepting this 
call, Edward Miner Gallaudet had in mind the possibility 
of establishing in our nation's capital a course of high
er instruction such as his father had drearned of.

"Under the benefactions of Amos Kendall and the wise 
guidance of Edward Miner Gallaudet, the new institution 
grew rapidly and received, from the beginning, the support 
of the national government. Within a few years the instruc
tion of blind children was turned over to a special school 
for the blind in Maryland, and later on the corporate name 
of the institution was-made the Columbia Institution for 
the Deaf.

"In 1854 the authorities of the institution, urged
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by Dr. Gallaudet, prevailed upon Congress to pass an act . 
granting to the Columbia Institution- the power to confer 
such degrees upon its graduates as are usually conferred 
in colleges. This bill was signed on April 8, 1864, by 
President Lincoln and meant opening the way for the high
er education of the deaf young men and young women of the 
.United States. '

"Under Dr. Gallaudet*s energetic and capable manage
ment a faculty of well-educated men was assembled "by the. 
fall of 1864 and the collegiate department was opened with 
an attendance of seven students. A course of study cover
ing the natural sciences, philosophy, mathematics, English, 
history and ancient and modern languages was.at once laid 
out. From that time forward slowly increasing numbers of 
deaf young people" have found their way to a higher educa
tion and to diplomas recognizing their collegiate work in 
the Columbia Institution for the Deaf.

"The advanced department was at first known as the 
National Deaf Mute College but, 1894, at the request of 
the graudates, the name of this department was changed 
to Gallaudet College, in honor of Thomas Hopkins Gallaudet,

- who is rightly looked upon as the founder of.education for 
the deaf in our country.

"Through the liberality of the Congress of the United 
States and the activity of Dr. Edward Miner Gallaudet, 
spacious buildings were rapidly provided-for the college 
department, and, on the death of Amos Kendall, donations 
from private individuals and an appropriation from Con
gress enabled Dr. Gallaudet to purchase the Kendall es
tate, adjoining the grounds of the institution. Today 
the plant of the institution includes 102 acres known as 
Kendall Green. It lies in the northeast part of the capi
tal city, Washington, and is served by convenient trolley 
lines. The campus contains some 25 acres of lawn." 5
The college has provided many of the leading educators and

schools for the deaf throughout the country, and has acted as a clear—

5. Hall, Percival. op.cit.. pp. 11-12
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ing house for all problems pertaining to the education of the deaf. 

Many of its graduates have won places of honor and. distinction in 

all walks' of life and have been an inspiration to the deaf boys and 

girls in the resident and private schools everywhere." The import

ant part that Gallaudet College has played in the United States (and 

in fact throughout,the world) cannot be overestimated.



CHAPTER III

HISTORY OF THE EDUCATION OF THE BLIND 

Condition of the Blind in Ancient Times 

Efforts to educate the blind probably preceded efforts to edu

cate the deaf by many centuries, although even down to the present 

day, the blind in some countries are still neglected, still forced 

to resort to beggary or even worse methods in their efforts to sur

vive and secure even the most wretched standard of living. The 

countries in which such practices persist are the exception rather 

than the rule. Throughout the world today, we find schools for the 

blind where almshouses used to be; find opportunities to work in a 

variety of trades and professions where heretofore they were forced 

into one or two of the very lowest trades; and find a concerted ef

fort being made in many countries to prevent blindness.

The first reference to the deaf, which we have recorded was the 

unfortunate statements made by Aristotle, but we have rather fre

quent references made to the blind in both historical and fictional 

documents of ancient civilizations. There are probably several rea

sons why the blind received attention throughout the ages while no 

efforts were made to educate the deaf until comparatively recent 

times. First, blindness is a visible handicap, and a blind person 

arouses the sympathy and compassion of those who see him. Second, 
a.blind person's seeming dependence upon others has a tendency to
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create an impression that he is helpless, a person helps him and 

the blind man wins a friend (a well-known psychological fact that 

the "helping" ties a person much closer to another than does "re

ceiving help"). Third, even though uneducated the blind could speak 

and voice a protest against their unhappy lot; they were not too far 

removed from the uneducated, illiterates of the day, who themselves 

were little worse than slaves. And fourth, it was a much easier 

task to educate the blind than it was to educate the deaf.

The blind probably fared better in ancient Egypt, India and 

China than they did in any of the other early civilizations and pos

sibly better than they have in the same countries during more modern 

times. The humane laws of the Egyptians early restricted parental 

disposal of unwanted children. There existed in India and Egypt a 

more or less systematic type of welfare work, "a social policy on 
the part of the state developed coincidentally with the rise of 

feudalism”; and "the great Hadrian noted the general condition

of Egypt with respect to industry and mentioned the blind as among
1 • . . : Vthose gainfully employed." In ancient China, blind people were

occasionally trained to be prophets, while in India where oral 

tradition played such an important part in the life of the peo

ple, the blind sometimes worked with seeing priests in the hand

ing down of historical facts by word of mouth. In later years the 

blind fared better under Hebrew rule than under that of most other 

peoples. The Jews felt that all of their people were "children of 1

1. French, Richard Slayton.' From Homer to Helen Keller, pp. 55-56.
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God" and they did all they could to make the lot of the blind more 

pleasant. Some were even permitted to work at such trades as turning 

handmills, others were sought as guides at night, while some of.the 

more fortunate became tutors, and a few were looked upon as prophets 

with psychic powers, which of course, they did not possess. Although 

the blind were able to secure occasional "jobs" among the Jews, their 

general lot was that of beggary as frequent Scriptural references 

would indicate, i.e. "the blind beggar by the side of the road"'or 

"at the gates of the city".and "at the doors of the Temple".

In other lands in the pre-Christian era, the blind did not fare 

so well,

"According to Krestchmer, under the rule of Lycurgas 
in Sparta and under that of Solon in Anthens, the infant 
blind were killed or entirely neglected. In Sparta, de
fective infants were left in gorges or ravines, to be 
devoured by wild animals or to die from hunger dr exposure; 
in Athens, they were left to die at the roadside." Z

Among the later Greeks, however, the blind occasionally became seers 
and prophets with supposed supernatural power. The fact that the 

. great scholar Eratosthenes starved himself to deaf at the age of 

eighty rather than face blindness, indicates on the other hand, that 

this handicap was regarded as one of the severest of punishments.

In Rome, under the Law of the Twelve Tables, where the father 

had sole right over the child, occasionally a blind infant was per

mitted to live. However, a lot of these unfortunates in Roman

2. Wilber, Louise. Vocations of the Visually Handicapped, p. 4. ~
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society was indeed degrading. Boys became slaves or beggars; girls, 

prostitutes. Plautus in one of his ccxnedies, in the line, "One only 

does an tli service to the beggar when he gives him to eat and to 

drink; for what he gives is lost and he only helps to prolong for the 

poor man his life of misery." portrays the popular opinion and ex

presses the prevailing sentiment of the Romans toward their blind.

Dr. French further verifies this in stating:‘

"They eked out their lives as suffering, despised beggars : 
and gathered the crumbs as they fell from the tables of 
the state or of the rich. Led by dogs, they plodded 
through the streets and sought to awaken pity through 
their defect. 'Their refuge was perhaps an open vault, - 
their dog the only companion of their misery, their nour
ishment bread fit only for dogs,, their sole possessions a - 
staff and a coverlet or mat, and a knapsack, their re
lief death in some lonely corner.1 (Martial Epigrams XIV 
81).

"Frequently, they were in the service of conscience
less speculators and were, by them shamelessly exploited 
and terribly mistreated, as Seneca informs us in the fol
lowing lines, 1These slave-masters■gainfully employ the 
blind who totter around, leaning on their staves....The, 
master counts the gain of the beggar's daily round and if 
it is not enough, he turns on the unfortunate one and 
berates him thus: "Too little have you brought; bring the- 
whip here, now you can whine and beg for pity; if you had 
talked that way to the passers-by, you would have received 
•more gifts and might have delivered more to me."'

"An exact survey of the literature of the peoples of 
antiquity and of others as well would no doubt bring to 
light many'interesting facts....Doubtless blindness was 
looked uptMi as the worst evil that could befall man, and 
often as a punishment. Though certain blind persons

5, French, .Richard Slayton, op. cit.. p. 40
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attained a sort of spiritual preeminence, inspiring even 
awe, the great mass was looked upon as practically use
less, and some were at times, given over for destruction.
While feelings of humanity afforded seme a tolerable 
existence, the majority led the wretched life of beggars.
No one had thought of systematically educating them for 
useful employment. The life of the blind passed without 
love as well as without light." ^
The advent of Christianity marked a big step in the progress 

of society in dealing with the blind. The sightless were no longer 

loathsome, despised beings to be neglected or put to death. The . 

teachings of Jesus permeated the spirit of mankind to such a degree 

during the early Christian period that the most influential and

wealthy of those of that faith did all in their power to alleviate 

the sufferings of the afflicted classes. Jesus said: "Inasmuch as

ye have done it unto one of the least of these my breathem, ye have 

done it unto me!"

During the first centuries’of the Christian era we find officers 

of the church in charge of the blind, first the deacons and later the 

bishops themselves. The blind were listed among those unfitted for 

work, and were permitted to eat at the same table with the bishops 

who felt that all handicapped people were their special charge.

French states: .

"In the Patristic Age, the church fathers did not 
fail to keep awake interest in the blind. In that famous 
sermon of St. John Chrysostom on the poor, occur the fol—

4. French, Richard Slayton, op. pit.. pp. 40-41
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lowing wordsi ‘As I went through the market and through 
the narrow streets, hastening to a meeting, I saw a crowd 
of beggars in the middle of the way. Some were deprived 
of their hands, others of their eyes, while yet others 
were full of incurable sores and wounds....Then it seemed 
to me that I should be guilty of great hardness of heart, 
if I did not speak to you of this solicitude.5

Dr. Wilber continues in the same vein in telling of the work of 

the Senator Pammachius, who upon the death of his wife Paulina car

ried on the splendid charitable work which she and her mother (Paula) 

had carried on for so many years. Dr. Wilber quotes as fallows from 

Ulhorn’s Christian Charity in the Ancient Church.

"That blind man who'stretches out his hand and often 
crys out where no one is, is now heir of Pauline, and 
joint heir with Pammachius....The doors which formerly 
were beset by tribes of visitors, are now besieged by the 
wretched. Here is one languishing of dropsy and near to 
death; there one deaf and dumb, he has not the organs for 
begging, but for this very reason supplicates the more 
urgently. This man feeble from a child, does not beg 
alms alone; that one already corrupting from leprosy, 
still survives his corpse. Other husbands scatter roses, 
lilies, violets upon the graves of their wives, seeking 
consolation in such service. Our Pammachius bedews the 
beloved body with the balsam of alms....It had been possi
ble to provide for the small number of strangers and the 
comparatively few distressed persons of former times.
They had found shelter in the house of the bishop, in 
the private houses of members of the church, or, if need—

. ed in inns, where they were provided for. When, since 
Constantine, the number of Christians rapidly multiplied, 
and distress at the same time increased, such expedients 
no longer sufficied; institutions were needed....Obscur
ity covers the beginnings of hospitals. It cannot be 
said when or where the first xenodochium was founded, 
nor what thoughts and purposes led to its foundation... .,l 6 5 6

5. French, Richard Slayton, op. cit., p. 41.
6. Wilber, Louise, op. cit,. pp. 6—9.
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It is during the last third of the fourth century that we hear 

much of the foundation of xenodochia. About 370 A.D., St. Basil 

founded the famous hospital in Caesarea-in-Cappodocia. In writing 

of other great Christian leaders who were instrumental in helping 

the blind, Dr. Wilber quotes Ulhorn further:

"Fabiola, descended as her name already shows, from • 
the Fabian gens, had married a rich spendthrift and been 
divorced from him. She was then, however, convinced of 
her sin, did public penance, and henceforth lived only 
for the sick and poor. She employed- the great treasures 
at her disposal to found the first hospital in Rome. Suffer
ers of whom there were so many— men with mutilated noses, 
with eyes thrust out, with half-gangrened feet, and morti
fied hands, those affected with corrupting sores and 
leprosy— found there, shelter and care. Fabiola, herself, 
often carried the sick into the house, washed and bound 
up wounds which other ladies would not even have looked 
at, gave them food, and refreshed them with drink. Her 
attention to them was so maternal and so amiable, that, 
as St. Jerome says, ’the poor, wished to be sick, if only 
to come under her care.’" 7
Other religious leaders of the time established hospitals in 

many cities and in many countries. Out of these "general hospitals1' 

grew hospitals which were established for the blind alone or the so- 

called hospital brotherhoods. Although we cannot be sure, it, is be

lieved that the first such brotherhood was formed near Cyr in Syria 

by St. Lymnaeus who gathered all of the blind beggars in the com

munity and cared for them in small dwellings near his own hermitage. 

These early brotherhoods and hospitals were formed primarily to 

care for only the barest necessities of the blind. As a rule,

7. Wilber, Louise, op. cit.. p. 7
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no attempt was made to educate them, although there is some evi

dence that in a home created by Duke Welf VII in Bavaria in 117ti, 

some instruction was given. However, except in rare instances, the 

blind were not even permitted to make any sort of contribution to 

the work in the institution in which they lived. The most famous 

of all of the blind brotherhoods was established in Paris under the 

auspices of St. Louis (Louis IX) in 1254 and has continued into the 

present day. This organisation was established to take care of re

turning crusaders who had become blinded in the service of their

country. It was sometimes referred to as an Asylum, sometimes as
. -

the Hotel des Quinze—Vingts; established and supported by the rulers 

of France, it also had the blessing and support of the Pope, Clement 

IV and his successors.. With such eminent support and with the many 

indulgences granted by the Pope the brotherhood gained in wealth 

and prestige and has influenced work with the blind down to the pres 

ent time.

This brotherhood was established with a slightly different em

phasis but in much the same manner that many of our better "homes 

for old people" were established in the early years of the present 
century.

"The inmates formed a lay congregation and called each 
other brothers and sisters. Every blind person entering 
brought with him whatever he possessed, and when he died 
his belongings became the property of the institution. On 
entering, he must promise to submit himself to the statutes 
of the house, to guard the secrets: of the institution, to



offer, daily, certain specified prayers, to participate 
in the mass,, to observe the common sacraments and obedient
ly to fulfill assigned tasks....The members were allowed 
to marry and might even have their children, up to a 
specified age, live with them." 8

Some authors say that much of the support for the institution 

was secured through begging which was encouraged on the part of the 

inmates.' During the thirteenth and fourteenth centuries, similar 
institutions were founded at Chartres, Tournai, Strassbourg, Bruges, 

Ghent, Padua, Palermo, Hanover, Swansea, and London. The brotherhood 

established at Palermo in 1661 is worthy of note because it repre

sents the first attempt to establish a brotherhood in which the blind 
were given an opportunity to create, to do for themselves and for 

others rather than "receive only". The brotherhood founded in Stross— 

bourg should also be mentioned but for a far different reason— it 

later became and still remains an order of trained beggars.

The state gradually took over the care of the blind in practi

cally all countries. Charlemagne cared for so many poor, sick, maimed 
and blind that they became a burden to the court and to the entire 

empire. The poor and the handicapped were provided for by law in 

Scandinavia as early as the thirteenth century.

In discussing the various efforts made by certain states. Dr. 

Wilber feels that the philosophy of Vives was more in keeping with 

the thought of the twentieth century than with that of the sixteenth. 

She states: 8

8. French, Richard Slayton. . op. cit.. P.47-.
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11 The Spanish humanist Vives, of the sixteenth century, 
shows a point of view concerning the blind which is far in 
advance of his time.. In his work on poor relief, in which 
he elaborates in considerable detail a state system for 
the treatment of the poor, he writes:•'Nor would I allow 
the blind either to sit idle or to wander around in idle
ness. There are a great.many things at which they may em
ploy themselves. Some are suited to letters; let them 
study, for in seme of them we see an aptitude that is not 

. to be despised. Others are suited to the art of music; 
let them sing, pluck the lute, blow the flute. Let others 
turn wheels and work the treadmill; tread the wine—presses, 
blow the bellows in the smithies. We know the blind can 
make little boxes and chests, fruit baskets, and cages.
Let the blind women spin and wind yarn. Let them not be 
willing to sit idle and seek to avoid work.1M 9

During all of the years in which the church accepted full re
sponsibility for the cure of the blind only a relatively small number 

could be taken care of— a vast majority must have suffered untold 

hardships, misery and shame. At times they undoubtedly brought some 

of this trouble upon themselves. Members of some brotherhoods fought 
and cursed each other and committed all sorts of sins against them

selves -and those who had so generously provided for them. Let us 

assume that such groups were in the minority and that most blind ' 
people appreciated the care which was provided even though the type 
of assistance given offered little opportunity for a person to help 

himself and retain his self-respect.

Dr. Wilber, herself blind, writes most understandingly about 

the blind during the period in which care was transferred from the 
church to the state. She feels that through the Middle Ages the plight

9. Wilber, Louise, op.cit.. p. 10.



34

of the blind was most pitiable. She states:

•'In the transition period during which church con
trol was decadent, and while state control was in its 
incipience the blind came to be at odds with the law.
They were not pitied, but despised. They formed wander
ing orders of beggars, but the religious character of 
mendicant organizations was.lost. The vagabond masses 
wandered from place to place and were found at fairs and 
festivals. They were frequently under the leadership of 
impostors and lived under the most degrading conditions.
Often dressed in a most ludicrous manner, the blind per
formed before crowds who jeered at them.and mistreated 
them in countless ways which would seem unbelievable to 
us today.” ^

Dr. French*s translation of a section of Hans Sachs' Eulensniegel 

and the Three Blind Men portrays vividly the attitude of society 
toward the beggar:

"Leudel, the second blind man, speaks:

•Where'er we go we are disdained:
The uncouth farmers feel constrained 
To drive us from their homes away;
The very farm dogs at us bay.
Our clothes are always full of lice.
Our bread is shared by gnawing mice;
When we find at night a bed of hay 
With gratitude our hearts are gay.'

"Eulenspiegel speaks:

•Go, then, and try the city or town.•
”Lindel, the third blind man speaks:

•There even worse they turn us down:
There even more than the country boors 
They hold us traitors and evil-doers,
House—burners, thieves and base, low men;
They hale us to the judge and then 
He claps us in the beggars' stocks,

10. Wilber, Louise, op. cit.. p. 20
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Takes our clothes and at us mocks.
They all hard plague the helpless blind.'"

Successful Blind Persons Before the Establishment of Schools 

Didymus (309 A.D.) famous ecclesiastical writer who became head

of the Alexandrian theological school is probably one of the first,
- • -if not the first blind person to receive a somewhat formal educa-

- ■ - - ' . . .tion. He became blind at the age of four but learned to read by

means of an alphabet made of wood. Much of his education was through 

special readers who spent long hours with him.

The Middle Ages seem to be the dark ages in-so-far as the blind 

are concerned. It wasn't until the middle of the seventeenth cen

tury that the achievements of additional blind men seem worthy of 

note. O'Carolon, famous Irish poet and minstrel: Saunderson, mathe

matician and scholar; John Metcalf, scholar, soldier, engineer, busi

ness man, musician; Blacklock, Scottish poet; Salinas, one of the 

great musicians of Spain; Stanley,- famous organist of the eighteenth 

century; Maria Theresia van Paradis, famed musician of Vienna; Blind 

Jacob of Netra, sometimes referred to as the Blind Hessian," intellec

tual, herb doctor of note (self-educated from boyhood through series 

of notched sticks which he devised and put to use with the help of 

his playmates); and on down to the present day in which we have Dr. 

Love (deceased) famous heart specialist; Alec Templeton, pianist; 
Helen Keller, deaf-blind lecturer and author; and others too numerous 11

11. French, Richard Slayton, op. cit.. pp. 60-61. ~
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to mention. With the exception of the last three, John Metcalf is 

probably best known to the American people. However, the talented 

Maria Theresia probably had greater influence upon the education of 

the blind than anyone in this group since she, more than any other 

person, influenced Valentin Hauy (and Johann Klein of Vienna). It 

was through her inspiration that Hauy was led to establish the first 

public school for the blind in Paris in the latter part of the eight
eenth century.

Early History of the Education of the Blind in Europe

Prior to the work done by Hauy, attempts to educate the blind 

had been more or less sporadic and largely centered around gifted in

dividuals rather than around "all" of the blind. Cardan (sometimes 

referred to as Cardono) the Italian physician who did so much for the 

deaf became interested in the education of the blind and advocated 

that the blind be taught through the sense of touch. Books describ

ing how the blind might be taught appeared in several countries dur

ing the latter part of the seventeenth century and interest in the 

problem grew throughout the eighteenth century. Hauy was a great 
admirer of Abbe de I ’Epee and noting what the good Abbe had been 

able to do for the deaf he was determined to render a similar service 

to the blind.

Encouraged by de I'Eppe, inspired by Maria Theresia van Paradis, 

and greatly influenced by the writings of Denis Diderot, he was de

termined to establish a school for the blind. The late Sir Francis
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Campbell, one of the most beloved of our modern educators of the 

blind writes:

"Blind beggars existed in such numbers that they 
struggled for standing room in positions favorable for ask
ing aims. Their affliction led to their being used"as .
spectacles for the amusement of the populace. The degrad
ed state of the masses of.the blind in France attracted 
the attention of Valentin Hauy. In 1771, at the annual 
fair of St. Ovid in Paris, an innkeeper had a group of 
blind men attired in ridiculous manner, decorated with 
peacock tails, asses* ears, and pasteboard spectacles 
without glasses, in which condition they gave a burles- 
que concert for the profit of their employer. This sad 
scene was repeated day after day, and was greeted with 
loud laughter by the gaping crowds. Among those who gazed 
at this outrage to humanity was Valentin Hauy." ^

Dr. Wilber continues: "Hatty is reported to have said: *1 will

substitute truth for this mocking parody. I will make the blind to

read and they shall be enabled to execute harmonious music.1"

Hauy was to become more successful in his work than he himself

had hoped or dreamed and he was to become the patron saint of the

blind as the Abbe de l 1Epee was to hold a similar place in the hearts

and minds of the deaf. Hauy's first pupil was a blind boy, Francois

Lesueur, whom he found begging cm the streets of Paris in 1784. Hauy

paid Lesueur out of his own pocket for the money which he lost by

giving up his begging. Hauy studied assiduously, checking all known

devices which had been developed for conveying the printed word to

the" blind. Among methods which he found to be unsatisfactory were:

the knotted cord used by both blind and sighted Indians of the Andes

12. Campbell, Francis Joseph. "Blindness" Encyclopedia Britannien
U t h  Edition, p. 254.

13. Wilber, Louise, op. cit.. p. 25.
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which had been taken back to Europe by the Spaniards; letters cut 

in wooden blocks— used by Rampazetto in Rome (1575) and Lucas in 

Madrid in 1580: the method of wax covered tablets and stylii des

cribed by Harsdorffer in Nuremberg (1651); and the tracing of out

lines cut in wood used by Jacob Bernoulli! (1676). He discarded one 

method after another until he finally devised a method of printing 

similar to the one now in use. He made imprints of letters on 

moistened paper which when dry made a raised reading surface for the 

blind. Although raised letters are much more difficult to read than 

the dot system,. which was developed by one of Hauy’s pupils, Louis 

Braille; the development of this method of printing was probably 

the greatest single forward step ever made in the really great prob

lem of educating the blind. Raised letters are still used by a few 

readers, but Revised Braille has teen generally accepted by educators 

everywhere. Hauy’s work was so successful that he drew the attention 
and support of educators, philanthropists and the public in general. 

The school which he had established in 1784, 1 ’Institution Rationale 

des Jeunes Aveugles, was taken over by the state in 1791 and dper— 

ated as a public institution.

While actively engaged in experimental work and in establishing 

his school for the blind, Hauy managed to find time to write exten

sively and compile volumes which, at that time, contained the test 

thought on the subject. In 1816, he was invited to St. Petersburg 

to establish a school for the blind and while enroute, organized v
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a school in Berlin. Understanding teacher, courageous leader, 

kind friend— Hauy is respected and loved by the blind and educa

tors of the blind throughout the world.

It was only a short time before schools for the blind were es

tablished in many other countries: Liverpool, 1791; Edinburgh and

Bristol, 1793; London 1799; Glasgow, 1804; Dublin, 1809; Vienna,

1804; Berlin; and Stockholm, 1806; Milan, 1807; Amsterdam, Dresden, 

and Prague, 1808: St. Petersburg and Zurich, 1809; Copenhagen, 1811; 
and Brussels, Lausanne, and Breslau, 1816.

If space would'permit, the story of the work done by Johann 

Wilhelm Klein in Vienna would be recorded. His Vienna Institute for 

the. Blind gained recognition throughout the world and his books did 

much to further the cause of the blind everywhere. Many of his stud

ies are of great interest and value even today.

The real purpose of many of these so-called schools was probably 

to provide for custodial care rather than educational development of 

the blind. Many who subscribed to their support had no conception 

of the true philosophy which lay behind the work of Hauy and other 

true educators. They felt that the schools were asylums for the care 

of those unfit to take their rightful place in society or that they 

were hospitals for the treatment of the blind. As many of the early 

philosophers and writers had been interested primarily in "the work- 

ing of the minds11 of the blind so many of these early "educators" 

and "almsgivers" were interested primarily in alleviating their suf

fering and removing the blind beggar from the highways and byways ;
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of their cities and towns. Whatever may have been the purpose which 

motivated these pioneers, full credit must be given for the good 

which they accomplished and the progress which was made because of 

their efforts. ' -

Education of the Blind in the United States 

Yfe find occasional references to the blind in early American 

history, but references are infrequent and often very vague. In the 

closing years of the eighteenth century and the beginning years of 

the nineteenth century there was a great deal of interest in the 

schools for the blind which had been established in Europe. A few 

blind children were sent to Europe to be educated. These children 

and travelers returning from Europe told glowing tales of what was 

being done in schools for the blind in Paris, Berlin, Vienna, Madrid, 

Rome, Edinburgh and other cities, across the Atlantic. Books were 
appearing more frequently describing methods employed in teaching 

the blind-and occupations which the blind could follow with seme 
degree of success. The establishment of the school for the deaf at 

Hartford acted as- an additional stimulus to those who had interested 

themselves in the blind. It was decided that "counts" should be 

made of the blind to determine their number and that when the "counts11 

had been made a plan must be devised to determine what might be done 

for them.

In 1819 an enumeration was authorized by the legislature of New 

Hampshire. The legislatures of other states soon took similar action—
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Pennsylvania, 1821; Vermont, 1825: and in a short time Connecticut, 

Massachusetts and other states. The United States Census of 1850 

gave a "separate" enumeration for the blind. Interest seemed to run 

highest in three principal cities on the Atlantic seaboard— Boston, 

Philadelphia, and New York. Articles appeared in the Boston papers 

but little was actually done until Dr. John D. Fisher, one of the 

city's leading physicians returned to America after having visited 

the school founded by Hauy in Paris. He wrote several articles' and 

made several speeches about work for the blind in Europe. As a re

sult many urged that a school be established immediately to take care 

of the four hundred blind people residing in the state.

On February 10, 1929, an open meeting.was held at the Exchange 

Coffee House. The need for the school seemed so apparent that plans 

for organization were made that night. In a short time the legisla

ture was asked to incorporate the school as the New England Asylum 

for the Purpose of Educating the Blind, later to be known as the 

Perkins Institution and Massachusetts School for the Blind. This was 

done "unanimously and without debate", the legislature at the same 

time requesting that the number.and condition of the blind in the 
state be ascertained.

Although educators of the blind and the blind themselves seldom 

mention Dr. Fisher, he is deserving of a place of honor in any hall 

of fame which may be erected by them. It was through his quiet, u n - ' 

tiring efforts that the school in Boston was founded, richly endowed
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and loyally supported both by the legislature, and by cities and 

towns in and out of the state. He was also the man who was in

strumental in securing the services of Dr. Samuel Gridley Howe as 

the first director of the school. The board of trustees consisted 

of eight members elected by the corporation and four by the Board of 

Visitors which was to consist of the Governor, Lieutenant Governor, 

President of the Senate, Speaker of the' House and Chaplains of the 

legislature. The members of the board of trustees were evidently 

quite busy because after this rather promising beginning nothing 

further was done until 1851, when a search was made for a suitable 

young man to head the organization. Thomas Hopkins Gallaudet was 

approached but was not willing to leave the work which he had start

ed with the deaf.

"One day Dr. Fisher and other members of the Corpor
ation Committee were walking along Boylston Street and 
chanced to meet Dr. Howe fresh from his experience on the 
battlefields of Greece where he had been fighting in the 
•Greek Revolution1. ’Here is Howe,1 said Dr. Fisher to 
his companions, •’the very man we have been looking for all 
this time.’

"Dr. Fisher was not mistaken in hailing his friend as 
the man for whom the new enterprise had been waiting. From 
the day he accepted the proposal made to him by the com- . 
mittee, his energy and-genius were devoted to the cause 
of the weakest of the human race. As he had fought with 
the Greeks in their struggle for national existence, he 
now fought for the unfortunates, and from that hour, he 
made his own the cause of the blind, the deaf, the idiot, 
the insane, and the slave." 14

14. French, Richard Slayton, op. cit.. pp. 114—115
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Howe spent some time in Europe studying the work which was be

ing done there and made a lengthy report of his findings when he 

returned to America. He brought Pierre Trensherie, a graduate of 

the Paris Institute and John Pringle of Edinburgh, back with him upon 

his return to the United States.
The school was finally opened in the home of Howe’s father, in 

Boston, in July 1832. The first two pupils to enroll were Abby and 

Sophia Carter, the first pupils of the first American School for the 

Blind. The growth of the school and its influence upon the educa

tion of the blind both here and abroad is a long and interesting 

story. Howe’s energy, his zeal, his faith, his capacity for work, 

his ability to organize, his love for -all mankind and especially for 

the handicapped, were boundless. As you read his life's work it is 

hard to believe that one man could do so much. Work with the blind, 

prevention" of blindness, the development of printing for the blind, 

physical and health education for the blind, a sound philosophy and 

thorough understanding of the blind; and perhaps greater than all 

of these, his success in educating the deaf-blind Laura Bridgman, 

have all gone together to make the name of Samuel Gridley Howe great 

among educators of all time.

As Gallaudet is loved and revered by the deaf, Howe is revered 

and loved by the blind. All of us, the seeing as well as the blind, 

are inclined to subscribe to Charles Dickens’ statement in regard 

to Howe, in his American Notes (1843):
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11 The name of Laura Bridgman's great benefactor and 
friend is Doctor Howe. There are not many persons, I 
hope and believe, who, after reading her story, can ever 
hear that name with indifference." 15

Before the New England school (Perkins) had actually opened 

its doors, the New York Institute for the Education of the Blind 

had begun to operate under the direction of Dr. John D. Russ (1852). 

In 1835, the Pennsylvania Institute for the Instruction of the 

Blind opened with Dr. Julius B. Friedlander as its first superin

tendent. Dr. Howe was called upon to assist in organizing schools 

in many states— Ohio (fourth school to be founded), South Carolina, 

and Kentucky, among others. From 1837 to 1860, twenty additional 

schools were founded. Expansion in more recent years has been in 

extent and types of service offered rather in the founding of addi

tional schools.

Organizations: Many splendid organizations have been formed

to coordinate and promote various types of work and activities for 
the deaf and the blind. Research departments have been established 
in several schools for the deaf, in schools for the blind, and in 
colleges and universities. Teacher training centers have been organ
ized to provide the special training needed for this highly special-

• •
ized work, and accrediting organizations have been set up in the 

executive conferences for each group.

15. Dickens, Charles. American Notes, p. 53



CHAPTER IV

EDUCATION OF THE DEAF AND THE BLIND IN ARIZONA 

From 1900 to 1910

The early history of the education of the deaf and the blind 

in Arizona is practically a closed book. We find no reference to 

the blind or the deaf in the early territorial days. C.C..Griffin 

is seemingly the first deaf person to come to. the state and settle. 

He. purchased a cattle ranch in the Tonto Basin country north of 

Globe shortly after he had graduated from Gallaudet College in 1885. 

His early experiences in the state had all of the romance, courage 

and beauty which have characterized the development of the state. 

Horse thieves, cattle rustlers, stage coaches, Indian raids were 

all a part of the early years which Mr. Griffin spent in Arizona.

We have frequently met and conversed and during our conversa

tions he has told me of the long, lonely days that he had spent in 

a hostile country of long ago. He said that it was well past the 

beginning of the twentieth century before he had a chance to meet 

other deaf people here in the state. His cattle holdings grew until 

he had a large, productive ranch. Mr. Griffin had many friends in 

the territorial legislature but was not sure whether he had had any 

direct influence in securing the passage of the first law which pro
vided for the education of the deaf and the blind in the Territory 
of Arizona.
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The first official record we have of any provision for the edu

cation of the deaf and the blind is this law. It took effect chi 

March 5, 1895 and was largely patterned after other laws which were 

in effect in other territories and states at that time:

"Education of Deaf. Dumb and Blind: There is hereby 
appropriated, annually the sum of three thousand dollars 
($5,000), or so much thereof as may be necessary for the 
education of the deaf, dumb and blind of this territory, 
under the direction of the territorial board of education, 
and the treasurer shall pay the same on the warrant of the 
auditor for that purpose.

"The said board of education shall enter into contract 
with some one of the adjacent states or territories having 
an institution for the education of the deaf, for the edu
cation, of. the deaf, dumb and blind of the Territory of 
Arizona upon the most economical terras possible.

"It shall be the duty of the board of education to 
ascertain the number of deaf, dumb and blind in the terri
tory of school age and of sound mind and body, whose 
parents are not able to provide for their education, and 
as soon as practicable thereafter, take the necessary steps 
for their education, as provided for in section 2 of this 
act.

"The state or territory in which such institution for 
the education of the deaf, dumb and blind is located, as 
designated by the said board of education, shall be paid 
from the appropriation made in section 1 of this act, of • 
the rate of not to exceed three hundred dollars a year for 
each scholar's instruction and board, including board dur
ing vacation, on the certificate of the territorial board 
of education to be furnished to the territorial auditor.

"The territorial board of education is authorized to 
provide for the careful examination of all applicants for 
admission to the institution designated, and to audit and 
certify to the territorial auditor all accounts for the 
expense of designating said institution and conducting ex
aminations, and all contingent expenses attending the same, 
and the accounts thereof shall be paid from the appropria
tion for this purpose made in section 1 of this act." 1 1

1. Territorial Session Laws. Chapter XIX, Sections 1^2, 5, 4 and 5 
(March 1895)
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As will be readily seen emphasis was placed upon the custodial 
care of the "deaf, dumb, and blind” as well as upon their education.

The bill was introduced by M. R. Moore of Arizona, Pinal County, 

to the Eighteenth Legislative Assembly, as House Bill No. 22, a bill 

for an act to provide for the education of the deaf, dumb and blind. 

The bill was introduced for first reading on January 29, 1895; on 

January 50, it was referred to the House Committee on Education; on 

February 5, 1895 the Committee on Education reported to the House 

with a recommendation that the bill "do pass"; one hundred copies of 

the bill were ordered printed and on February 7, 1895 it was referred 

to the Committee of the Whole; the Committee of the Whole recommend

ed it "do pass"; on February 12, Perry Wildraan reported the bill back 

to the House as properly engrossed and it was read a third time, 

placed on final passage and passed by the following vote: Ayes, 21; 

Noes, 2; Absent, 1. Chi February 21, 1895 a message was received 

from the Council stating that it had passed "H.B. No. 22". The bill 

had had a rather bad time in the Council. The Committee on Terri

torial Affairs to which the bill had been referred sent the same back 

"without recommendation". A motion for indefinite postponment of 
the bill was lost and the final vote on February 21 was: Ayes, 7; 

Noes, 5. Chi February 28 the Speaker of the House announced that he 

had signed "H.B." No. 22". Immediately after the House reconvened 

following a short recess, A. E. Hinton, Chairman of the Committee

on Enrolling and Engrossing reported "H. B. No. 22" correctly en—
.2

rolled and delivered "the same into the hands of the Governor". On
1

2.-Legislative Journal for Territory of Arizona. 1895-1896, passim.
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.March. .4,- 1895 the following message was. delivered "to the Honorable, 

the House of Representatives"::

"I have this day signed and approved House Bill No.
22, an Act to provide for the education of the Deaf, Dumb
and Blind. Respectfully, Louis C. Hughes, Governor." 2a
Such was the very prosaic beginning of the education of the deaf 

and the blind in Arizona. It is impossible to say what motive prompted 

Mr. Moore to sponsor this bill. One of the first deaf children to se

cure aid after its enactment happened to be a deaf boy from Florence, 

Mr. Moore's hometown. However this bill was only one of many educa

tional and reform measures which Mr. Moore sponsored in the Eighteenth 

Territorial Assembly. Among the many others were; an act to prevent 

females from frequenting or being employed in places where spirituous 

liquors are sold; to grant women's suffrage; to regulate liquor li

censes; to prevent gambling; to regulate the sale of liquor; for Sun

day observance; to tax personal property; to prevent persons from un

lawfully using or wearing the badge of any secret society; to prohi

bit the acceptance of railroad passes by public officials (indefinite

ly postponed); and still others dealing with interest and usury; the 

Arizona Historical Society; printing of travel expense of terri

torial officers and boards; publication of expenditures by school

boards; and requirement of railroads to "forward freight with rea-
2b .

sonable dispatch". Whether his interest in the "deaf, dumb and 
blind" was primarily part of his crusading for general reform or

Op. cit.. p. 86. 
k * Ibid.. passim.
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whether it was to serve his constituents "back in Florence" is of 

relatively little consequence. The bill which he sponsored in

itiated a program which was to bring happiness, self-respect and 
self-support to a great number of handicapped children in the Ter

ritory of Arizona.

The bill seemed to cause no particular stir in the Territory 

at the immediate time of its passage. A careful check of the Ari

zona Daily Citizen of 1895 and 1896 finds no mention of the bill or 

of any deaf or blind child having been sent to another school. The 

front page of the Citizen in those days was largely devoted to ad

vertising and foreign news; the editorials dealt with practically 

all of the bills and resolutions passed by. the territorial legisla

ture and local news was three-fourths to four-fifths advertising.

In the international news we read that the "stories of atrocities 

by the Japanese at Port Arthur are confirmed. Heads are hung from 

trees, innocents are slaughtered, old men and women are cut down in 

their doorways"; silver was the coming metal; women's suffrage was 

on the way; Debs was in prison; a Democrat by the name of Sibley 

had sunk lower than Republican contemporaries, he had referred to 

President Cleveland as a combination of "brains, belly and brass"; 

if the House of Representatives did its duty it would have expelled 

Sibley from its membership, as a warning to future blackguards who 

might by accident get elected to Congress. In state politics the 

Republicans had a majority in the house; Pima County legislators
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were opposed to semi-annual payment of taxes; all legislators were 

warned that it was an imperative duty of the legislature to reduce 

taxation in Arizona. . An attempt to move the Federal Court from 

Tucson to Tombstone was defeated. Editorially the ’’bicycle girls" 

of Tucson were lauded; citizens of Tucson were exhorted to unite with 

all citizens of the state to bring more people into the territory; 

military training was urged for all high school and university boys 

(to take the slouchiness out of the beys) training for. girls as nur

ses was also advocated; a bill to tax bachelors over thirty-two years 

of age was suggested.. In the local, news of the day we find that a 

sheriff and his deputy were shot in the line of duty and one of the 

best of Arizona Rangers "was also killed in line of duty”.. We also 

find that Mr. Ivancovich had fresh ranch butter for sale, good and 

cheap, three times a week, and Mrs. Hewitt had the finest assortment 

of fresh candies in the city. "Pet cigarettes' are the Best" was a 

regular local item in every paper. The ’95 Victor Bicycle could be 

purchased for $105. Another local tells us that the Club Cigar Store 

will give "Free with every purchase, a $6 meerschaum pipe, a $6. 

cigar holder, a $2.50 solid silver match safe arid purse. No cash 

purchases barred". There must have been some mistake in reporting 

this ad, hut a report of a "Horse Collar Factory" burning at St.

Joseph, Missouri with a loss of more then $150,000 was undoubtedly 
5

authentic. 5

5. Arizona Daily Citizen, complete files - January 1,1885 tr> TWomho-r 
51, 1896, passim.
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With the variety of happenings there were reported, which were 

defended or condemned, it seems strange that the education of the 

deaf and the blind should have such an unauspicious beginning that 

it should "go by the board" without even a notice in one of the 

territory's leading newspapers. Perhaps the apparent lack of inter

est in this law was due to the fact that those who were able to pro

vide an education for their handicapped children, and who realized 

how important it was to educate them had undoubtedly been sending 

their children to schools in other territories or states. In some 

cases the parents probably did not understand the nature of their 

child's handicap or perhaps did not know that schools had been es

tablished elsewhere and that the Arizona Assembly had made provision 

for the education of deaf and blind children. The parents of other 

deaf or blind children may have been reluctant to part with their 

children, distances were great and schools for the deaf and the blind . 

were still thought of as "asylums" in which the children at best were 

"herded" about and were altogether unhappy.

Three years after the bill was passed some children had been 

sent to the California Institute for the Deaf, Dumb, and Blind. In 

the biennial report of the Superintendent of Public. Instruction to 

the Governor of the Territory of Arizona for the.years ending June 50, 

1897 and June 50, 1898, the following statement in regard to education 

of the deaf and the blind appears:

"California Institute for the Deaf, Dumb and Blind:
"Under the provisions of an act of the Eghteenth
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Legislative Assembly and a contract made with the above 
named institution, there are now in.attendance and under 
the instruction at said institution, Lester Tillman of 
Florence, Arizona and Ida Nageller, a girl of twelve 
years of age of Williams, Arizona. There are other ap
plications pending. Under the arrangements heretofore 
made with the above institution the care, instruction 
and board of these unfortunates are furnished at-$500 
per annum for each person." 4

Without a doubt other deaf children and probably some blind 

children residing in the Territory of Arizona had been sent by their 

parents to schools for the deaf and the blind in other territories 

or states, but these two deaf children were the first of their kind 

in the Territory to be educated at public expense.

In the territorial days the tenure of the superintendent of pub

lic instruction was usually coterminus with that of territorial gov

ernors. In some instances he served for only six months or a year, 

while in very rare cases some superintendents served for two and a 

half or even three years. In his report for the year 1900, Super

intendent Love states that the unfortunate deaf and "dumb* children 

from the Territory •'were receiving the same education at the Califor

nia Institute that their hearing brothers and sisters were receiving
5

in the better schools at home." In the course of study which he 

recommended for the Territorial schools-were orthography and mental 

arithmetic both containing much material not included in any work 4 5

4. Sherman, A.P. Biennial Report of the Superintendent of Public
; Instruction to the Governor of the Territory of Arizona. June 
50, 1897 to June 30, 1898.

5. Love, R. L. Biennial Report of the Superintendent of Public In- 
■ struction to the. Governor of the Territory of Arizona, June

30, 1398 to June 30, 1900.
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now offered at the School for the Deaf and the Blind. The follow— 

ing two problems are among the more simple ernes which were recommend

ed in the mental arithmetic for primary and intermediate gradest

11 (a) How many quarts of peas, at 2/3 of a cent a 
pint, may be had for 12 quarts of molasses, at 4-1/5 cents 
a quart?"

and

"(b) Two hens and 5 ducks cost $1.15 and 5 hens and 
5 ducks cost $1.85; how much more does a duck cost than a 
hen?" 6

The obstacles which such problems must have presented to normal chil

dren would be increased many fold for the deaf child who, then as now,

was constantly struggling to acquire a mastery of even the simplest- - ' ' %
language,

In 1899 and 1900 two more deaf children from the Territory were 

sent away to school. Irene Debarge of Yavapai joined Leslie Till

man and Ida Nageller at the California Institute and Elmo Kemp a 

deaf pupil went to the Utah School at Ogden. The Superintendent of 
Public Instruction reported that in designating the school to which 

these unfortunate children were sent, the board had been largely 

influenced by the wishes of the parents.

From 1900 through 1906 the names of Arizona deaf or blind chil

dren who were attending schools ware not given. However financial 

reports would indicate that the number varied from four to six. In 

the biennial report for 1907 and 1909 a more lengthy statement is 6

6. Love, R. L. op. cit.. June.50, 1898 to June 50, 1900.
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made in regard to the "Deaf and the Dumb".

"All of the deaf and dumb children that are wards 
of the Territory are now sent to the California Institute 
for the Deaf, the Dumb and the Blind, located at Berkeley.
(No reason is given for having discontinued sending stu- 
cents to the Utah School at the annual rate of $250.) It 
is worthy of note that the education given these unfortu
nate children at the institution renders them capable of 
earning an honest and respectable living. All are taught 
different trades or useful occupations besides the intel
lectual studies pursued, such as typewriting, carpentry,

. printing, and cabinet making to the deaf boys. The girls 
are taught to cook, wash, sew, etc., so that when they 
leave the school they are no longer a charge either to their 
relatives or the public for support, but are industrious, 
self-respecting citizens.

"The following named children are now in attendance 
at the institution from the Territory: Irene DeLarge,
Ida Nageller, Grace Hall, A. Issoglio, Arthur.Beet®,
Edith Pierson and Mildred Larimer. All are deaf except 
Edith Pierson, who is blind. The pupil Ida Nageller com
pleted her studies in August and has received honorable 
dismissal.

"The charge per pupil is $300 a year, and is paid out 
of the general fund of the Territory." 7
This report is of particular interest since the reference to 

Edith Pierson is the first record of any blind child in the Territory 
having received formal education and most certainly represents the 

first blind child from Arizona to receive education at the expense 
of the Territory. Grace Hall (deaf child) also mentioned in the 

above report was one of the first pupils to later enroll in the school 

for the deaf when it was opened in Tucson. 7

7. Long, Robert L. Biennial Report of the Superintendent of Public 
Instruction to the Governor of the Territory of Arizona. 
October 15, 1909.
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In addition to the children listed above many others were sent 

from the Territory to the California, Utah and other schools or in

stitutions. Armand and Helen Ronstadt, and Roy Hunter attended pri

vate schools for the deaf in Oakland, California. Velma Coulson, 

Opal Crabtree, Edna and Angelia Watson, and Jane Lou Bradley were 

among the deaf children who attended other state schools for the 

deaf at the expense of the Territory. Information concerning the 

education of the deaf and the blind in Arizona during the first de

cade of the twentieth century is meager indeed. Official reports 

and limited statistics tell nothing of the heartache and anguish 

which parents suffered when they had to send their "seemingly help

less" children hundreds of miles away and place them in the hands 

of strangers. The lack of official reports about many of the deaf 

and blind children who must have lived in Arizona during the terri

torial days can only suggest the "dark and silent world" in which 

they lived, the misery which may have been theirs, the confusion and 

misunderstandings which may have surrounded their lives.

From 1910 to 1920

In 1911 a versatile and energetic deaf man, Henry C. White, 

came to Phoenix, Arizona from Boston, Massachusetts for the express 

purpose of establishing a school for the deaf. He could have come 

at no better time since Arizonans were thinking in terms of state

hood and the citizens of the Territory were in a mood to create a 

state which would provide all of the services that were provided by
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older and wealthier states.- The work was not new for Mr. White.

He had lost his hearing when he was four years old; attended the 

American School for the Deaf at Hartford and the Horace Mann School, 

for the Deaf at Boston. He later entered Gallaudet College in 

Washington, D .C. and graduated in 1880. with a B.S. degree. Mr.

White was an inveterate reader and acquired a mastery of the English 

language far beyond that usually attained by the deaf. He taught 

for some time in the school for the deaf at Beverly, Massachusetts 

and then went to Utah to.establish a school for the deaf. He re

mained there for eight years. In the years that followed he was a 

reporter, editor, law student, court interpreter for the deaf, helped 

establish the New England Home for Deaf Mutes, Aged, Infirm or Blind, 

(Mrs. White, who was also deaf was the first matron of the Home), 

and served as secretary of the National Association of the Deaf.

When Mr. White came to Arizona he brought with him a letter from 

Mayor Fitzgerald of Boston to Mayor Christy of Phoenix, and other 

letters from the Boston School Committee, a member of the legisla

ture and the Secretary of the Y.M.C.A. He organized a small class

of deaf children and for a short time conducted his classes in an 
8

empty storeroom.

When G. W. P. Hunt was elected Governor of the newly formed 

State of Arizona, he received a letter from Governor Foss of Massa
chusetts commending Mr. White to him. When the legislature estab- 8

8. Conners, Jo. Who's Who in Arizona. Vol. I, passim.
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lished the first school for the deaf, dumb and blind in Arizona, Mr. 

White vzas appointed as principal upon the recommendation of Governor 

Hunt.

Several laws concerning the deaf and the blind appear in the Re

vised Code of Arizona for 1915. The most important of these was the 

following law which established a department at the University for 

the education of the deaf, dumb and blind.

"Whenever application shall be made to the Board of 
Regents of the State University, for the accomodation and 
education, at the university, of deaf, dumb and blind resi
dents of the state or of persons affected with either deaf
ness, dumbness, or blindness, it shall be the duty of the 
said Board of Regents to make suitable provisions for the 
accomodation and education of said applicants according to 
the most improved modern systems for such purposes; provid
ed, that the provisions of this title shall not apply un
less at least five residents of the state affected with 
either deafness, dumbness or blindness shall make applica
tion as herein provided.

."AH expenses incurred under the provisions of, this 
title shall be paid out of the funds generally provided 
for the maintenance of said university under existing 
provisions of law.

"The general regulations relating to the.government 
and discipline of the university, subject to the approval 
of the Board of Regents, shall apply to the deaf, dumb 
and blind availing themselves of the benefits of this 
title." 9

Although this law provided for the establishment of a school 

for the ."deaf, dumb and blind" no blind children were to attend the 

school for several years. The blind children in the state were sent 

to the California State School for the Deaf and the Blind until 1919, 9

9. Revised Code of Arizona. 1915, Chapter III, Sections 4495,4496, 
and 4498.
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Other laws passed by the first State Legislature seemed to be 

in conflict with the law quoted above, although as far as can be de

termined, no difficulties arose. An annual appropriation of five 

thousand dollars was made for the education of the deaf,. dumb and 

blind of the State of Arizona, under the direction of the State 

Board of Education. Provision was also made for the school census 

marshall in each school district in the state to make a special re

port to the county school superintendent of the names of the deaf, 
dumb and blind of school age residing in his district. The county 

was required to forward a copy of such reports to the State Board 

of Education,

"...which shall, upon receipt thereof, and upon re
ceipt of proof, showing that any of those enumerated 
therein are deaf, or dumb,or blind, and of sound mind 
and body, and of parents who are not able to provide for 
their education, issue to applicants so qualified, a certi
ficate reciting the facts proved; which certificate shall 
entitle the holder thereof to receive, and hereinafter pro
vided for, the benefits provided for in this Chapter.” 10

The Board of Education was authorized to contract with-some one 

of the states having an institution for the education of the blind, 

for the education of the blind of this state at the most economical 

terms possible. The rate to be paid was not to exceed three hundred 

fifty dollars a year for each scholar’s instruction and board, in

cluding board during vacation.

The University of Arizona was required to furnish board and 10

10. Revised Code of Arizona. 1913, Chapter XXVI, Sections 2859-2863.



59

lodging as well as instruction for any applicant presenting "a cer

tificate issued by the State Board of Education showing that said
• ' ' • '■ . .. ...■ 1 1applicant is afflicted with either deafness or dumbness.n

/mother section of the law gave the State Board of Education 
power,

"....to provide for the suitable care, maintenance and 
instruction of blind children under school age residing 
in this state, where, by reason of lack of means or other 
cause, the parent or parents of such children are unable 
to properly care for, maintain, and educate such children." 12

Such care was to continue until the blind child was six years

of age, but it was within the discretion of the board to continue

such care until the child was twelve years of age. The board could

with the written consent of parents or surviving parent, contract—

"....with any institution having, or furnishing facilities 
for such care, maintenance, and instruction in this or any 
other state at the contract price to be agreed upon, not 
exceeding one dollar per day." 15

The sum to be raised for this purpose .was twenty—five hundred dollars 

(in addition to all other sums provided by law) which was to be in

cluded in the tax to be levied for state school purposes. This money, 
which was to be used for this special phase of the education of the 

blind, is the only money ever raised by "school tax levy" for the 

education of the handicapped children in Arizona. All other monies 

being provided by direct appropriations by the State Legislature. 11

11. Revised Code of Arizona. 1915, Chapter XXVI, Sections 2859-2865.
12. Ibid.
15. Ibid.
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These laws concerning the deaf and the blind, like so many of 

our present laws, were imperfect. Provision was made for the care 

and instruction of all persons afflicted with deafness and dumbness 

or blindness although by implication and in actual practice such care 

and instruction was provided only for deaf and blind boys and girls 

between the ages of six and twenty-one. A few deaf persons who had 

passed their twenty-first birthday and who had never had an opportun
ity to secure an education were admitted to the newly created depart

ment at the University. .

The reference to the "dumb" and to "dumbness" in most of these 

laws was unfortunate and caused a great deal of trouble for the 

early teachers of the- deaf in Arizona. Frequently boys and girls 

and even men and women who were mentally deficient and consequently 

could not speak were forced upon the school. Since they could not 

speak they were of course, "dumb" and were apparently to be provided 

for by the law. It was sometimes difficult to prove, to the satis

faction of parents and state boards, that a child was not of sound 

mind and body. This misconception in regard to the deaf has persist

ed, and it is not uncommon even today for the parents or friends, of 
some child of extremely low mentality who hears but cannot speak, to 
insist that he be admitted to the school for the deaf and the blind. 

For this reason and also because the term "dumb" so often implies 

stupidity, educators of the deaf have practically eliminated the 

term from .their vocabulary.
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Arizona is frequently called the "baby state" and the Arizona 

State School for the Deaf and Blind can quite properly be termed 

the "baby school" for the deaf and the blind in so far as state 

residential schools are concerned. During its early years the school 

was really a school for the deaf since no blind children enrolled un

til 1919.
It is evident that Mr. White gathered together a group of deaf 

children (whose parents made application to the University of Arizo
na, for the establishment of a school) shortly after the law went 

into effect. Among the first pupils to enroll were boys and girls 

who had been attending the California, Utah, Texas, and other schools 

both as wards of the state and as "tuition pupils" whose expenses 

were paid by their parents. Among those' first students were Armand 

and Helen Ronstadt, Grace Hall, Fred Moore, Erline Franks, Amy Lou 

Bradley, Mildred Woods, Glenri Cluff, Helen Stokes, Norma Argue, and 

Comillo Acedo. In the fall of 1912, nineteen deaf children were en

rolled as pupils in the new school, eight boys and eleven girls. In 

the closing paragraph of the biographical- sketch of Mr. White in 

Who's Who in Arizona the author makes the following statementi

"In this latest act in a life devoted almost entire
ly to the uplifting of those of his own particular class.
Mr. White has undoubtedly accomplished the organization of 
a school that will prove a boon to the many thus afflicted 
in Arizona, which as it increases in proportions and use
fulness will surely stand a monument to his ability, per
sistence and great-heartedness." 14

14. Conners, Jo. Who's Who in Arizona. Vol. I.
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Dr. A. H. Wilde, President of the University of Arizona in a 

report to C. 0. Case, State Superintendent of Public Instruction on 

October 1, 1912 stated that the school was fairly started and was no 

longer an experiment.

The appropriation for the new school was inadequate, the.build

ings which were rented for dormitories and classrooms were not only 

unsuited for dormitories and classrooms but were also in a bad state 

of repair, the enrollment in the school was larger than had been 

anticipated, but it was a start in the right direction and in the 
years which followed, friends of the school and citizens of the 

state made every effort to aid in the development of the school and 

to further its progress. During the first months in which the 

school operated, Mr. White depended a great deal upon parents of his 

pupils and officials of the university for help and assistance. Mr. 

and Mrs. Richard (Dick) Ronstadt, parents of Helen and Armand, helped 

Mr. White and the young school in many ways. Both were members of 

pioneer Arizona families and widely known throughout the state as 
well as in Tucson. Mr. Ronstadt accompanied Mr. White on field trips, 

introduced him to business men, legislators and other influential 

citizens; helped him secure furniture and other equipment; books and 
school supplies; and even helped secure stoves and other necessary 

heating equipment for the school. He also helped arrange entertain

ment for the children through local organizations and frequently 
entertained them at his ranch in the mountains southwest of Tucson.
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Mr. White’s daughter, Harriet T. White (Mrs. W. J. Bray of 

Tucson), served in a dual capacity as matron and teacher in the new 

school. Miss White had taught for three years in the School for the 

Deaf at St. John, New Brunswick, Canada, and was well qualified to 

assist her father in establishing the Arizona School for the Deaf 

(and Blind).

Shortly after the school for the deaf was established the Indian 

Bureau in Washington, D.C. requested that deaf Indian children be 

permitted to attend. Mr. Case felt that it might require sanction 

of the legislature to grant such permission but that "by their ad

mission a considerable revenue might be added to the funds of the 
15

school."

By the close of the 1912—1913 school year many problems faced 

the new school; segregation of the new department at the University 

was being urged and adequate appropriations were being recommended.

In June 1913 Dr. Wilde reported that during the past year the 

School for the Deaf had had a profitable, though difficult, year.

Mr. White and Mrs. Bray (Harriet White) had carried on during the 

year. In September Mr. W. J. Bray was appointed as teacher of car

pentry and Miss Julia Bateman as an oral teacher for beginning class

es. Miss Bateman, the only hearing member in a large family came to 

Arizona from Canada and devoted her entire life to the education of 

the deaf. She remained at the Arizona school for many years becom-

15. Case, C. 0. Annual Report of the Superintendent of Public In
struction to the Governor of Arizona. July 15. 1912.
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ing one of its best known and best loved teachers.

The fall term opened with those listed above in service as
i

teachers, but with Dr. Wilde, President of the University acting as 

principal of the school. Mrs. Poindexter, matron of the University 

of Arizona gave a portion of her time in supervising table and gener

al housekeeping (and a portion of her salary was paid from the appro

priation for the school). Miss Thomas, Instructor in Home Economics 

at the University of Arizona, offered a course in sewing, which was 

under the direction of a Miss Wright who was a student at the univer

sity. Enogh Bostrum was appointed as supervisor.of boys and direct

or of vocational training. The conflict in regard to methods of in

struction which seemed to arise from time to time gave evidence that 

the young school was experiencing its first growing pains.

During the first two decades of the present century a war was 

being waged between oralists, who advocated the use of speech and 

speech-reading with the complete exclusion of signs and the manual 
alphabet, and those educators, who advocated the so-called combined - 

method of instructing the deaf which included the use of all means 

and methods with nno holds barred". The combined method included 

the use of signs, the manual alphabet, speech, speech-reading and 

the training of residual bearing. Many parents favored the oral 

method since its advocates claimed it was the natural method for 
instruction and presented the only means whereby deaf children could 

lead happy, normal lives and take their rightful places in society.
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The adult deaf favored the combined method of instruction and con

tended that only in rare instances could the congenitally deaf hope 

to develop really good speech which could be understood by strangers 

as well as by friends; they further contended that signs and the 
manual alphabet were an easy and convenient means of communicating 

with one another and for others to communicate with them. Educators 

largely favored the combined method since they felt that it was im

possible to give sufficient individual instruction to develop good 
speech, and since, the use of speech and speech-reading were so in

adequate for large social gatherings, lectures, chapel exercises and 

other types of group activities.
Some educators were "pure oralists*1 and permitted no "signs” 

or "finger spelling” in their schools. All were pretty well agreed 

that during the first years of his school life the deaf child should 

be given a thorough grounding in speech and speech-reading before he 

was exposed to the sign language. It was their contention that un
less speech and language habits were formed before the deaf child 
began to use signs, he might be hopelessly confused by the short cuts 

which signs offered for the expression (perhaps inaccurate) of his 
thoughts. The more ardent oralists would not permit a "beginning" 
deaf pupil to even see the printed or written word until he had 
first learned to speak it and read it from the lips of his teacher
and his classmates. Probably both of the warring factions could 
have done much more good for the deaf had they tried to settle their



66

differences through arbitration rather than by name calling, acri

monious debate, and fantastic claims. '
The School for the Deaf in Arizona seems to have been caught 

in the midst of the battle of methods which was raging from coast 

to coast during the days in which it was "aborning" and "agrowing". 

Already suffering from growing pains of one kind and another it was 
not surprising that a change was advocated by Dr. Wilde. In a 

University of Arizona Bulletin published July 15, 1914, he makes the 

following statement:
"In the autumn of 1913....as the school year pro

gressed it became clear that satisfactory results were 
not being secured and Dr. Wilde used the occasion of a 
trip east to visit some of the better schools for the 
deaf in the middle west and east. On his return he rec— 
commended to the regents of the university that the oral 
method be adopted and persons be secured who were expert 
in this kind of instruction." 16

Mr. White and Mrs. Bray resigned, the Minutes .of the.Board of Regents

puts it a bit more bluntly, but probably much more accurately when it
was recorded: "The school was, upon the recommendation of Dr. Wilde,

reorganized as an oral school. Mr. White was removed, (Governor
17 . .

Hunt voting ’No.’)." Miss Eleanor Jones and Miss Bertha Holgate 

were added to the teaching force. *•

"Change to new methods and to new teachers made tem
porary confusion but soon the school came to a better basis 
of work and for the rest of the year made substantial pro
gress. The parents were invited to inspect the work of . 
the school and to give it their confidence. The Univer-

16. University of Arizona Bulletin. "The Arizona School for the Deaf",
•Vol..II, .pp.- 3-4.

17. Minutes. University of Arizona. Vol. Ill, p. 496.
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sity •was greatly gratified when a Parent’s Association 
was formed to further the best methods of work in the 
School and to give it the Association’s moral support.

?The School enters a new epoch of its development 
in the new year with the appointment of Mr. Howard Griffin 
of Philadelphia as principal. Mr. Griffin has had a pro
longed and successful experience in teaching the deaf; 
his training and temperament admirably equip him for the 
headship of the School. Mrs. Griffin will aid his admin
istration. Improvements in equipment and in living and 
classroom conveniences; a spirit of loyal cooperation in 
the teaching force, and.a larger attendance point to a 
year of inspiration and greater service.’1 18"

The balance of the bulletin is given over to a description of
the procedure which must be followed in securing admission to the

school; a copy of the application form which must be filled out; a
list of clothing to be furnished each child by his parents; letters

from parents, teachers and the leading advocates of oralism among

the superintendents of schools for the deaf showing why the "Oral

Method" should be employed. All applications for admission to the

school had to be made to and approved by the State Superintendent

of Public Instruction. One of the requisites for admission was that,
"....all applicants must be of good natural intellect, of 
good health, and free from constitutional malady that may 
render them incapable of receiving instruction." 19

All applicants had to be at least six years of age. Instruc
tion and "living" in the School for the Deaf was free to children 

of parents who were unable to pay for it. In describing the care 

of pupils, Dr. Wilde said that pupils of the school were under con-

18. University of Arizona Bulletin. "The Arizona School for the Deaf",
Vol. II, pp. 5-6.

19. Ibid.
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stant direction,

n....both as to their daily life and as to their educa
tion; the diet was liberal and wholesome; there was little 
illness among the children; the County Physician gave gen
erously of his time and service; the oral method of in
struction was used; the school buildings were across from 
the University Campus so that the school had constant 
stimulus from association with the University;n 20

Julia.Bateman in writing a descriptive article about the deaf

for the bulletin expresses both the hopes of the oralists and a
recognition of the limitations of the oral methodt

"There is no school work that gives better returns 
than that for the deaf and it is frequently hoped that 
this fair State of Arizona will see to it that all her 
deaf children, speechless only because they have not had 
the necessary instruction, may have the chance of acquir
ing the blessing of speech under the most favorable con
ditions possible and be able at least to talk with father, 
mother, brother and sister." 21

A letter from a visitor to the Arizona School, who had two deaf 
children in schools back east, indicates rather clearly that real 

trouble was fomenting around the school!
"I found that the Tucson school was being reorgan

ized and being put on the oral basis for which I was very 
glad. I further understand that certain interested per
sons are endeavoring to make trouble and injure the school . 
in its efforts in this direction." 22

t
This war of methods was to break out from time to time and im

pede the progress of the school. At the time the reorganization was 
taking place the school may have been a source of annoyance for all

20. University of Arizona Bulletin. "The Arizona School for the Deaf",
Vol. II, p. 9. ;

22. Dafoe, Albert N. Letter to parents of deaf children in the Arizona 
School, dated January 29, 1914, original on file in office of 
the President of the University of Arizona.

21. Minutes. University of Arizona. Vol. Ill, p."496.
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who were connected with it, but the good which was ultimately to 

come from the work which it was to do, more than repaid for the head

aches and heartaches which its problems gave those who were working 

for it during those early years of its growth.

At the time the school was established and for some years there

after the composition of the Board of Regents changed frequently and 
the board met quite often. All matters pertaining to the school for 

the deaf were passed upon by the Board. However the records are 
meager and a person can only wonder or perhaps guess at the things 

which may have been said and the arguments which may have ensued in 

regard to controversial matters pertaining to the school.

Minutes of the Board of Regents of the University show that the 
Blake premises which included three houses were leased for the School 

for the Deaf in the fail of 1914. These buildings were used by the 

school for several years.. Before the opening of the school in Sep

tember 1914 the Board of Regents made a rule that visitors at the 
School for the Deaf could not remain at the school for more than 

one week and that they had to pay the following fees while they were 

there:
"50£ per day for room;
25^ per meal.” 23

School supplies for the school year of 1914-1915 amounted to 

approximately two hundred dollars and an additional two hundred

25. Minutes-, University of Arizona, Vol. Ill, pp. 498-499.
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dollars was expended for furniture and office supplies. As time 
went on the only mention made of.the School for the Deaff In the 

Minutes of the Board of Regents, was relative to appointments or 

expenditures. Some additional vocational equipment was purchased 

.in the fall of 1915. The Board of Regents recommended that the 

State Health Department be requested to make a careful survey of 

the "Deaf and Dumb" persons of school age residing in the state..

As the school continued to grow the need for increased fa

cilities became more apparent. The report of the principal to the 

president of the University in the summer of 1916 states that there 

had been a total enrollment of twenty-six pupils in the school year 

just ended. Mr. Griffin, the principal, states:

"At the present-time the school is housed in rented 
quarters at a great expense; and these rented buildings 
offer little facility for carrying on the work that we are 
trying to do. First, we can accommodate only about one- 
third of the children needing our assistance, and even 
this number is cared for only by making use of porches.
Second, we can develop only in a feeble way the industri
al phase of the work, which is so important and actually 
necessary to the complete education of the deaf to enable 
them to make their way after they leave school. And third, 
there is a great number of children whom we cannot accom
modate at all, and must necessarily remain uneducated and 
as a result spend very gloomy lives and in many instances 
become a burden to the state.... only a small percent of the 
deaf population was born deaf. The greater percent be
came deaf after birth....and further, many of our deaf 
children do not become deaf until after the speech habit 
has been formed, and a great many are too deaf to keep up 
with their grades in the public schools. All of these 
children if they receive the proper training will continue 
to talk, and their speech will suffer little _or no dam
age." 24

24. Griffin, Howard. Report to the President of the University of 
Arizona and the Board of Regents. July 1, 1916. •
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Educators of the deaf today would probably hesitate to make 

quite such a strong claim for the speech training of deaf children. 

However it was the common belief at that time among the oralists 

that perfect speech could be developed even for the congential deaf, 

and in some cases the congential deaf child does develop very fine 

speech. These cases are the exception rather than the rule.

Mr. Griffin recommended agriculture and ranching for the deaf 

children. He stated that training in agriculture would represent 

one of the best types of vocational education.which could be offered 

by the school.

The classes were terribly crowded during this school year and. 

also poorly housed. Cooking classes were held in the general kit

chen, while sewing classes met in the girls1 living room.

In closing his report Mr. Griffin listed the following as abso

lute necessities for the school:

•'(a) Two cottages, one for boys and one for girls.
(b) A main building for dining room, kitchen, teachers,

supervisors, etc. -
(c) . Classroom building.
(d) Heating plant and laundry facilities.
(e) New furnishing for the entire school plant.
(f) Land enough for an agriculture department to be

worked in conjunction with the vocational de
partment of the school." •

and ended his report with the statement that the school was: already 
overcrowded and "We have no place for further development."

25. Griffin,. Howard. Report to the President of the University of 
Arizona and the Board of Regents. July 1, 1916.
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In the years which followed, the reports of the principal of 

the school to the State Superintendent of Public Instruction, and 

the Minutes of the Board of Regents were entirely concerned with 

statistics in regard to the school. The teachers, supervisors and 

other employees were listed, the number of pupils attending the 

school and the total appropriation were practically the only informa

tion relative to the education of the deaf contained in any of these 
reports.

In the fall of 1918 the need for additional buildings and facili

ties became so acute that the Board of Regents appointed a commit

tee to make arrangements for securing land and making a request to 

the legislature for funds for a new school plant for the School for 

the "Deaf and Dumb". At the December meeting the committee for the 

Board of Regents reported that a tract of land containing about fifty 

acres and located three—fourths of a mile from the courthouse in the 

City of Tucson was offered by the City of Tucson to the Board of Re
gents as a building site for the proposed school. The committee 
recommended that the city’s offer be accepted and stated that the 

president of the University of Arizona concurred with them in their 
report. The committee’s report was accepted and the committee dis

charged. A resolution was passed thanking the Chamber of Commerce 

and the City of Tucson for their generous offer. A new committee 
composed of J. T. Hughes and President von.KLeinsmid were appointed 
to close the deal.

On January 29, 1919, Governor Campbell suggested that the State
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Department of Education be requested to confer with the State Board 

of Health as to the possibility of making a survey of the blind 

children in the "Commonwealth". By unanimous action of the Board 

of Regents a request to the Legislature for sufficient funds to 

put up five buildings at the newly acquired site of the School for 

the Deaf and the Blind was approved. Four buildings had been defin
itely located when it was found that the land that had been pre

sented to the school was at a low level and was sometimes flooded by 

the Santa Cruz River during rainy seasons. It was decided by the 

Board to purchase an additional eighteen acres of higher land which 

adjoined the plot which had already been acquired. The additional , 

land was purchased for approximately $16,000, which was taken from 

the money which had been appropriated by the Legislature for the 

construction of the new school.

In the fall of 1919 the president of the University was author
ized to advertise for bids for the new. buildings. There seems to 

have been considerable delay in carrying out the building program 
because it was not until the following summer that bids were finally 

awarded. On June 29, 1920 the contract was finally awarded for the 
construction of four buildings at West Speedway and Grande Avenue. 

The building plans called for Spanish type architecture and provided 

for a dormitory which would house thirty-two to thirty—six girls and 

house mothers, and a similar dormitory for the boys; a third build
ing to contain the offices, kitchen, and a dining room which would
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seat forty children, and an apartment far the superintendent, who 

is required to live on the school grounds. The fourth building was 

to consist of a powerhouse which would also contain a central heat
ing plant, a small workshop, a laundry and a carpenter shop. The

- .. . ; . . . } ... .school as planned was a very beautiful and very elaborate plant for 

forty to fifty children. Somehow or other no classrooms were includ

ed in the new setup and the dormitories and other facilities were 

only adequate to take care of the immediate needs of the school. An 

old frame building, used for a Y.M.C.A. headquarters*at the Universi

ty during World War #1, was moved to the new location at considerable 

expense and was converted into a classroom building. The structure, 

which was inadequate and a decided fire hazard, was to be used only 

temporarily, but it was sixteen years before funds were provided to 
build a well equipped classroom building.

From 1920 to 1958 *
In the fall of 1921 the question of the methods which were to 

be employed in teaching deaf children again arose. Following some 
discussion and considerable difficulty, Mr. Griffin resigned as 

Principal of the School for the Deaf and the Blind, his resignation 

to take effect as soon as‘a successor could be procured.
In the January meeting of the Board, Dr. Clarence J. Settles 

was selected as principal of the school. He was to take office 
February 1, 1922. Dr. Settles was especially well trained for the 
position which he was to take over. Although he remained at the



75

school for less than two years, he did a great-deal to promote its 

development, and to put the school cm a more professional basis. 

During the early years of the school’s existence the limited number 

of pupils enrolled permitted the school to operate as one large 

"happy family*', but it was new getting out of its swaddling clothes 

and developing into a professional institution. The total enroll

ment for 1922 to 1925 was fifty-two pupils, an increase of nineteen 
pupils over the previous year. .

. The department for the blind had doubled its growth for the
year before and now had six boys and girls regularly enrolled. In

his report to the president of the University, Dr. Settles again

emphasized the need for additional facilities for the school.. He

emphasized the fact that the school was not established to care

for the friendless, nor as a hospital for the diseased, but that the

school was established and maintained as an educational institution,

"a school where deaf and blind children receive an education as a 
" . 26 

matter of right and not as a matter of charity."

• Dr. Settles, like others who have been interested, recommended 
that a systematic survey be made of the state in order that every 

deaf and blind child in Arizona might receive the benefits so gener
ously provided by this state. .

In referring to the school work in the department for the deaf. 

Dr. Settles aptly describes the conditions under which a deaf child

26. Settles, C. J. Report of the Principal to the Board of Regents 
of the Arizona State School for the Deaf and the Blind, 
Spetember 1, 1925.
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has to struggle in order to obtain an education:
"The deaf child is more seriously handicapped in the 

matter of getting' an education than most any other child*
If born deaf or deaf from infancy he,enters school with 
no language except a few gestures used in the home to 
express his needs and without the development of mind 
which language brings. The.little deaf child enters school 
absolutely without any knowledge of the world about him.
He does not even know his own name. The teacher's work 
begins not where the education of the normal child begins,

• but where the mother's unconscious education of her baby 
began. The teacher must skill fully and carefully select 
every particle of the material which goes into the make
up of the child's education. Only a trained expert teach
er can do this." 27

Dr. Settles states in his report that the school advocated the 

use of the pure "oral method". In order to facilitate .the develop

ment of speech, a class in rhythm was introduced. The piano, drums 

and other musical instruments are used extensively in this work. 

Pupils lay their hands,on the piano, catch the rhythm or time, and 

speak words or sentences according to the time they get from the 

instrument. In this way more natural speech is attained, the chil
dren are enabled to secure better modulation, better enunciation 
and better breath control. The pupils enjoy this phase of the work 

and it is a decided help in their effort to acquire speech.
Tire first graduate of the School lor the Deaf and Blind after 

it moved to its new’ quarters was Helen Ronstadt of Tucson. An in

structive and interesting program was given on the school grounds 

in conjunction with the graduating exercises. The children in both 

the department for the deaf and the department for the blind gave a

27. Settles, C. J. Report of the Principal to the Board of Regents 
of the Arizona State School for the Deaf and the Blind. 
September 1, 1923.



77

demonstration of the work which was being carried on at school. In 

reading the program which was given in May, 1922, it is interesting 

to note that several of the school’s most steadfast friends parti

cipated. Reverend Richard S. Beal gave the invocation, Harry Drach- 

man the commencement address. Miss Julia Bateman a demonstration of 

the work from the department of the deaf, Reverend Thomas R. Donnel

ley the benediction; and Miss Anna G. Peacock accompanied the blind 

children who presented several musical numbers. Reverend Beal,

Father Donnelley, Mr. Drachman and Miss Peacock still live in Tucson 

and have worked continuously for the welfare of the-school all these 

years. ,

In describing the work which was being carried on in the depart
ment for the blind, Dr. Settles emphasized the fact that this depart

ment should be reorganized. It must be remembered that the first 
blind children to enroll at the school did not enter until 1919 and 
that during 1920 to 1925 there were only six students, enrolled in 

this department. One teacher had been teaching all subjects, music, 
academic and industrial.work. The children were of varying ages and 
consequently were interested in widely diversified activities. The 

number of Braille books which the school owned was quite limited 
and the vocational and industrial facilities were practically nil.

Dr. Settles continues his report with a brief description of 

the industrial department as it was then organized. He states that 
the deaf boys were taught printing and carpentry and that gardening 
was also introduced that year but that it had not proven to be as
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successful as they had hoped. The deaf girls were given instruction 

in plain and fancy sewing, dressmaking, ironing and housekeeping and 

the boys in .the department for the blind had rug-weaving, typewrit

ing, hammock and laundry-bag-weaving and basketry.

Dr. Settles urged as all of his successors urged after him, 

that more facilities be'provided, and a greater number of vocational 
subjects be included for both the deaf and the blind.

In closing his report Dr. Settles tells briefly of the difficul

ties which they experienced when they first moved into the new plant 

on West Speedway and Grande Avenue. He states that at the time 

they moved in, it was indeed a dismal looking place. There were no 

lighting fixtures in the buildings, no roads arid no fences. The 

buildings themselves were unfurnished. The well which provided water 

for the institution was a shallow well, which had been boarded up 

and gave little protection from the sewage drainage in the neighbor

hood. High tension wires ran directly over the school buildings 
and presented a fire hazard to the school and were a constant source 
of danger to the lives of the children during wind or electric storms. 
The grounds in front of the. buildings were soon graded and planted 

in Bermuda grass.. About two hundred trees were set out on the campus 
by Mr. Bray, who at that time was superintendent of the buildings 

and grounds for the university. It is interesting to note that the 
first manual training teacher for the School for the Deaf in Arizona 

should play such an important part in the development of the physical
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plant for the new school* From 1920 to 1930 Mr. Bray kept a watch

ful eye on the physical equipment of the new school and in many ways 

helped in its development.

Dr. Settles recommended many improvements for the school which 

showed both his vision and his ability as an educator. In passing 

it might be interesting to record that he has since headed two of 
the largest schools for the deaf and the blind in the United States, 

and has been elected to many positions of responsibility in the 

National Association of Instructors for the Deaf and the Blind as 

well as in the educational and welfare organizations of the states 

in which he has worked.

When Dr. Settles resigned on September 7, 1925, Dr. E. W. lies

was M s  successor. (Dr. lies has been principal of the New York■ . ' • , " ■
School for the Deaf since he resigned as superintendent of the Arizona 
school.)

In his first annual report Dr. lies states that,
"....there were forty pupils, twenty-four boys and sixteen 
•girls enrolled in the department for the deafj and eight 
pupils, five boys and three girls enrolled in the depart
ment for the blind during the school year 1923-1924. In 
addition to those regularly enrolled, one or two other 
students were enrolled as special students in speech read
ing." 28

The school was evidently not reaching many of the younger deaf 
and blind children in the state since the average age of the new 
pupils admitted to the school was given as 10.7 years in the report. 

In this report the causes of deafness show scarlet and typhoid

28. lies, E.W. Report of the Principal to the Board of Regents of the 
Arizona State School for the Deaf and the Rlin^" juna go,1924.
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fever still ranking very high, and smallpox is shown as one of the 

principal causes of blindness. During the past few years these 

diseases have practically been eliminated as causes of deafness and 

blindness; ophthalmia, neonatorum and venereal diseases have also 

practically been eliminated as the ’’principal causes" of deafness 

or blindness in children in more recent years.

Dr. lies reports that during the school year they had consider

able trouble in securing "domestic help" since the school was such 
a great distance from town and since it was so difficult for people 

to get back and forth to the city. In talking with people who 

worked for the school in those early days we find that there was no 
bus service for that particular area, the roads were not paved and 

during the rainy season it was not uncommon to be unable to cross 

'the Santa Cruz river.

There was little change in the methods which were employed in 
the instruction during the year. The oral method was strictly adhered 
to and Dr. lies felt that the work had been quite successful. Teach
ers from some of the better known training institutions in the east 
had been employed and the work had progressed very satisfactorily.

Dr. lies reported that since the school had been established 
there had been admitted and enrolled under instruction, eighty-eight 

deaf pupils and eleven blind pupils. He states that three deaf pu

pils had graduated from the school up to that time, two in 1919 and 
one in 19£3. According to reports given by deaf people who now re
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side in the state, there had been one or two other graduates from 

the school during the time it was located in the old Blake resi

dence. According to authentic reports Helen Stokes was the first 

graduate from the old school. Her early training had been taken 

in a school for the deaf back east and she completed her work in 

Arizona. Shortly after Miss Stokes graduated. from the school she 

was married and established her home in Phoenix. Her husband died 

a short time later and Miss Stokes, now Mrs. Milton, found it nec

essary to find some means of earning a living for herself and her 

infant daughter. She took a course, in beauty culture and was soon 

established in one of the leading beauty parlors in Phoenix. She 

soon had a large following and in the ensuing years purchased her 

own home and gave her daughter every advantage from an educational 
and social standpoint. Mrs. Milton has helped other deaf people in 

many ways. In recent years she has held offices in the state associ

ation for the deaf, has sponsored two or three deaf girls in beauty 
parlors and is consequently respected and loved by both the deaf and 
the hearing.

During the year two additional students were enrolled in the 
department for the blind. In anticipation of several more blind 

children entering in the near future Dr. lies recommended that an 

additional' teacher be employed in order that the work in this depart

ment might be divided.
An attempt was made to add some variety of vocational subjects 

to the courses during the year, but lack of facilities prevented any



great expansion in the industrial education courses. Dr. lies re

ported that the boys received training in printing classes and they 

hoped to start publishing a monthly school paper the following year.
He also reported that:

"Every boy and girl, from the smallest to the largest, 
is required to do a reasonable amount of industrial work 
each day'and help at household work; such as, making beds, 
sweeping, dusting, light cleaning and assisting in the 
dining room. No pupil is excused from this work except 
for the most weighty reasons." 29

No major building program was underway during this time, but Dr. 
lies mentions a number of minor improvements which were made to the 
school buildings and campus. Flowers, shrubs, fruit trees and grape 

vines were set out. An irrigation system was installed. Buildings 
were renovated, rooms in the power house were hooked up to the main 

sewer and water system preparatory to establishing a school laundry 
the following year. •

Some new books were added to the library for the department for 

the deaf and quite a number of volumes were purchased for the Braille 
library.

Recommendations for further expansion were similar to those 

which Dr. Settles had made in his annual report.

Dr. lies resigned as superintendent and principal September 1, 

1924 and Dr. Howard Griffin was reappointed as superintendent.

29. Hies, E.W. Rspart. nf +.ha Prinoipal t.n t.Via Rrwrri rtf Ragun-ha nf
Arizona State School fear the Deaf and the Blind, June 50, 1924.
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In his annual report in 1926 Dr. Griffin states:

"Our carpenter shop is very poorly equipped as well as 
our printing department. We have several boys ready for 
advanced training in printing, but we have neither the 
room nor the facilities for carrying on the same. Little 
or nothing has been added to this equipment since it was 
first installed some nine or ten years ago. As a result 
our boys must go out only half trained. They are greatly 
handicapped already, and should have a reasonable oppor
tunity to prepare themselves to earn a living. *' 50

Dr. Griffin continued to describe the crowded conditions in the

dormitories and pointed out that both the teachers* and children's

living rooms were being used for classrooms. The equipment for the

training of the blind children was especially inadequate and he

stated that school authorities had "to stretch their imaginations in

order to call the department for the blind a school in any sense of 
• 31the word."

In describing the physical education work Dr. Griffin stated,

"No regular gymnastic training has as yet been attempted 
due to lack of facilities of any kind. We regret this very 
much since such training is most valuable for any child, 
and with defective children it should occupy an important 
place." 32

In reference to athletics Dr. Griffin made the following state
ment:

"The same condition obtains in this feature of our work 
as in the gymnastic training. We have started to grade an 
athletic field and playground for the boys, and hope during 
the year to make a systematic beginning in tennis, basket
ball, volley ball and swimming." 33

30. Griffin, Howard. Report of the Principal. July 1, 1926.
31. Ibid.
32. Ibid.
35. Ibid.
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During the year the purchasing and accounting department for 

the school was transferred from the University to the business office 

in the administration building at the school. This transfer made it 

possible to carry on this phase of the work with a much greater de

gree of efficiency.

From 1926 to 1929 the school continued to grow and as the Uni

versity was growing rapidly at.this time the school gradually assumed 
the position of a "red-headed step-child". The only reference made 

in the minutes of the Board of Regents to the School for the Deaf and 

the Blind was a very short statistical report. The State Department 

of Education usually listed the number of pupils enrolled at the 
school and included the school in its financial and statistical re

port, but no other records were made concerning the activities of 
the school.

From time to time there seemed to be considerable agitation 

both on the part of the Board of Regents at the University, and on 

the part of those directly in charge of the School for the Deaf and 
the Blind to establish the school as a separate, corporation.

In the ninth regular session of the legislature a bill was 
passed appropriating money for an additional building for the School 
for the.Deaf and the Blind. The new building was to house the kit
chen, children's dining room, dining and living rooms for .the teachers, 

and dormitory quarters for the employees who had to live on the grounds. 
This released a considerable amount of dormitory space for the chil-
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dren which had been used formerly by employees.
During this session of the legislature a bill was passed which 

divorced the school from the University of Arizona and set it up as 

a separate corporation. This bill was an especially good law. It 

seemingly was patterned after the better laws then in effect in 

other states, and is the law under which the School for the Deaf and 

the Blind still operates.. The title of the act gives a very good 
outline of the important matters which were incorporated in this bill.

11 Title of Act. An act to amend section 1152, article 
12, chapter 21 of the Revised Code of 1928, and provid
ing for the education of the deaf and the blind children 
of Arizona, at Tucson, Arizona, and for the segregation 
of the institution for the deaf and the blind from the 
University of Arizonaj providing for a board of directors 
to take charge of the institution, and for the transfer 
of all property or money to such board now in the hands^ 
of the board of regents of the university, or under their 
control, appropriated for the benefit of the department; 
providing for the compulsory attendance at the institu
tion for the deaf and the blind children between certain 
ages; and, for fines and penalties for the failure of 
parents and guardians, and probation officers to conform 
to the provisions of this act; providing for the^mainten
ance of the .deaf and the blind while at the institution, 
and for the repealing of all laws and parts of laws in 
conflict with the provisions of this act.11 56
In outlining the purpose of the school the bill makes it manda

tory that the principal of the school be an experienced educator of 

the deaf and that he shall have had at least five years actual ex

perience as a 11 successful teacher11 of the deaf. As indicated in the 

title, it provides for compulsory education of deaf and blind chil- *

56. Arizona Code Annotated 1959. Official Edition, Vol. IV, 
Section 54-1501, p. 527.
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dren, makes it mandatory that the board of directors keep an accur

ate account of all financial transactions and of all educational 

work carried on by the institution.

Appointments to the board of directors are made by the gover

nor for three year terms and the terms of the members are stagger

ed in order that there will not be a complete turnover of directors 

in any one year. The governor and the state superintendent of pub

lic instruction are to serve in an ex-officio capacity.

The law"provides that the appointment and removal of assistants 

and employees are.to be made upon recommendation of the superinten

dent. It also provides that the superintendent cannot be removed 

except for "just cause", and that he is entitled to a public hear

ing in case he feels he has been unjustly removed.

Provision is made that pupils from out of the state may be 

admitted to the school if facilities are available. The parents 

of out-of-state students are required to pay tuition which is to 

cover the expenses of such pupils.
The. members, of the first board of the newly organized school 

were Mrs. W. J. Murless of Phoenix, Dr. John Flynn of Prescott, who 

had a blind daughter in the school at that tire, and Senator E. D. 

Donnally, of Pima County. The ex-officio members of the board were 

Governor George W. P. Hunt and Mr. C. 0. Case, State Superintendent 
of Public Instruction.

.These people had a great deal to do with the organization of 
the new school and were responsible for establishing it upon a
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sound basis. Their interest in the school continued long after they 

were .no longer officially connected with the school.

Mrs. Murless served on the board for only one year but she con

tributed to its growth in many ways. As a member of the State . 

Parent-Teacher Association, the Phoenix Women*s Club and the General 

Federation of Women’s Clubs of Arizona she interested many people 
in the ’'State School*'. -

In January 1930 the governor, George W. P. Hunt, appointed 

Mrs. W..J. Bray as a member, of the board. It will be recalled Mrs. 

Bray had served the school both as a teacher and as a matron when 

it was first established. Her father, Henry C. White and her hus

band, W. J. Bray had both been connected with the school in various 

official capacities.

In the fall of 1929 the old question of methods of teaching 

the deaf again arose and Dr, Griffin resigned as superintendent of 

the school to accept the superintendency of the Montana School for 
the Deaf, the Blind, and the Mentally Deficient. The board of 

directors selected Mr. Roy F. Nilson, Assistant Superintendent of 

the Colorado School for the Deaf and the Blind, as Mr. Griffin’s 
successor.

The board showed its good judgment in again selecting such 

a well trained educator of the deaf and the blind to head the 
Arizona school. Mr. Nilson had been working for sometime in the 

Colorado School which was undoubtedly one of the best equipped



88

schools in the country at that time. Upon taking office he immedi

ately set out to improve the school plant and to purchase much need

ed equipment. The enrollment of the school reached a new high dur

ing his administration. A special teacher for music in the depart

ment for the blind was added to the school staff.

Mr. Nilson was interested in athletics and field trips for the 

children and was instrumental in securing a large school bus to 

transport the pupils to various points of interest both in and near 
Tucson.

Additional shrubs and trees were set out and a program for 

beautification of the campus was initiated. The laundry, which for 

many years had been poorly equipped, was refurnished with modern 

equipment. Mr. Nilson was active in community affairs and won many 

new friends for the school.

Increased costs of both materials and services and a limited 
appropriation made it necessary to close the school several months 

early during the first year Mr. Nilson was in office. This worked 
a decided hardship upon him during the early months of his regime.

The minutes which had been kept at the University during the 

late '20's were very sketchy, and evidently the minutes which were 
kept in the newly organized school were lost sometime during the 

period of reorganization, hence it is difficult to determine just 

what problems had to be solved at this time. We do know that Mr. 

Nilson served as.superintendent of the school for two and one-half
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years and was seemingly more or less blamed for a series of unfor

tunate circumstances over which he had no control.

. A group of politically minded individuals tried to inject 

politics into the school and Mr. Nilson strongly opposed any attempt
to develop the school into a.new "pork barrel" for the benefit of ..
the friends and supporters of local or state politicians.

In 1950 the legislature made two deficiency appropriations to 
pay "back" salaries of teachers and other employees of. the school.
The legislature also made appropriations for a considerable amount 

of additional equipment.

In the fall of 1931 the question of the methods which should be 

employed for teaching the deaf, and which had been the "bugaboo" of 

the school since it was first established in 1912, was again brought 
into sharp focus. In the months which followed the local newspapers 

took opposite sides in the dispute over the school management and 

the "supposedly bad policies" which were being advocated both by 
the board and the superintendent. The school received a considerable 
amount of unfavorable publicity"throughout the state and there was 
a general unrest in the school itself which made Mr. Nilson*s posi
tion very difficult.

Since records are not available it is difficult to say just 

what took place during the closing months-of 1931 and the early months

of 1952. Many things were said on both sides which probably should 
have remained unspoken. The trouble seemed to be due to a clash of

personalities rather than to any real trouble at the school. The
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fact, that stories still emanate from various sources in regard to the 

rather unfortunate misunderstandings which arose during this conflict, 

shows pretty clearly how widespread the controversy had been.

The battle of methods has not teen confined to the Arizona school. 

Other schools have experienced the same difficulties before and since. 

The situation in Arizona became acute and following several months of 

bitter debate, Mr. Nilson resigned and accepted a position as princi

pal of the Ohio School for the Deaf at Columbus, Ohio.

The Board of Directors selected Robert D. Morrow, who had been 

teaching and supervising in the Iowa School for the Deaf, as the new 

superintendent.

1952 to 1941
Shortly after Mr. Morrow took charge of the school in the summer 

of 1952, the depression, which had teen felt in many sections of the 

country, hit Arizona and consequently the School for the Deaf and the 
Blind. Serious though the depression was it seemed to turn out to 
be a blessing in disguise, for the numerous Federal Agencies which 
were organized to take care of people out of work, contributed large

ly to the beautification of the school grounds and development of the 

school plant.

During the first year of Mr. Morrow’s administration, the de

partment for the blind was completely reorganized under the direction 
of Dr. Louise Wilber, herself totally blind and a graduate of a 

school for the blind. After graduating from the California School
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for the Blind, Dr. Wilber had secured a bachelor of arts degree from 

the University of California and her masters degree from Stanford 

University. After securing her masters degree Dr. Wilber taught for 

seven years in a private school for girls in San Francisco. She then 

returned to the University of California and secured her doctorate in 

education. Dr. Swift and other examining professors stated that Dr. 

Wilber had passed one of the highest oral examinations of anyone who 

had ever appeared before them. After she arrived in Tucson, Dr. Wilber 

immediately began to lay plans for reorganizing and "building up" the 

department for the blind in the Arizona school. She wrote to welfare 

workers, school nurses, attendance officials, ophthalmologists, school 

principals, and county superintendents of schools in an effort to se

cure a complete survey of blind children of school age who were re

siding in Arizona at that time. Elinor Wood who had come to Tucson 

with Dr. Wilber as her secretary gave her invaluable aid in all this 
work of reorganization and investigation.

The enrollment for the department for the blind increased four
fold under her direction, jumping from an enrollment of fourteen 
pupils in 1952 to fifty—three pupils in 1940. Dr. Wilber also se

cured the aid of student assistants from the University in an effort 

to provide additional courses which the school’s limited budget 

precluded. French, Spanish and several courses in music, additional 

vocational work, fancy work, sewing and cooking were only a few of 

the many subjects which she added to the curriculum of this depart

ment.
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By working through the State Parent—Teacher Association many 

volumes of Braille were added to the school library. The American . 

Printing House for the Blind, through Federal grants also made it 

possible to add materially to the Braille library and various civic 

organizations assisted in securing other equipment for this depart

ment. Organizations and individuals, too numerous to mention, donated 
books to the library, presented radios and other equipment to the 

boys and girls, gave subscriptions to magazines for the reading rooms, 

and made various trips possible for the children. The citizens of 

Tucson and of the whole state have always seemed most anxious to help 

the school in every way. Perhaps they have realised in more recent 

years that the Arizona State School for the Deaf.and the Blind is an 

educational institution and that it is nothing less than a tragedy 

to permit anyone to interfere with its-progress for selfish or per
sonal reasons.

The Federal Government through the American Foundation for the 
Blind has distributed Talking Book Machines and records to both the 
children and adult blind in Arizona. All the Lions Clubs in the 
state, the Tucson Lions Club especially, assumed the responsibility 
of the distribution of the Talking Book Machines. The Lions Club 

and the Kiwanis Club of Tucson have helped make arrangements for 

operations for blind children when surgery was recommended by the 

school doctors. They have also helped to purchase glasses for chil
dren whose parents were unable to provide them. The Hucheson fund.
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a legacy left by the late Caswell L. Huchestm for the aid and re

lief of worttyblind persons, has proven to be a Godsend to many a 

blind boy or girl during the past fevf years. A great number of blind 

boys and girls have been hospitalized through Mr. Hucheson's generos

ity. Only the income from the legacy may be used, the principal hav

ing been set up as a permanent fund by the terms of Mr. Hucheson's 
will. .■

Dr. Dake Biddle and the medical staff of the Thomas—Davis Clinic 

have provided many services for the school at a very low cost. Much 
of the health program was made possible by.medical.services donated. 

Many operations were performed and a considerable number of blind or 

partially sighted children were sent to the public schools follow

ing operations or medical treatments. A lesser number of deaf chil

dren were able to attend public school after having been operated 

on for mastoiditis and other infections which affect a child's hear

ing. Occasionally a blind child had to be taught to use his newly 
acquired vision and the deaf child had to be taught to use his hear

ing. When only partial hearing was restored, supplementary train

ing in speech and speech-reading were necessary for some of the deaf 

children. During the fall of 1952 a Radio Ear, (multiple hearing 

aid) Was purchased for use in the department for the deaf and 

special training was planned for any deaf child who had residual 
hearing.

Valentine Becker, a teacher in the school, organized an inter

school typing contest with the other schools for the deaf and blind
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in the United States. These contests created considerable interest 

both among the pupils and teachers throughout the profession.

An art department was organized in the department for the deaf 

and Anna Mellinger.was selected to carry on this work. She had had 

considerable experience in rehabilitation work with veterans of 

World War Number One as well as several years experience in schools 
for the deaf and blind. She developed several classes in arts and 

crafts. Her.courses were not only enjoyable to the pupils but served 

as a finding course for vocational placement.

The superintendent was authorized by the board to spend ten days 

to two weeks.traveling in Arizona, in the interests of the school.

As a result of Dr. Wilber's survey and Mr. Morrow's trips, the school 

enrollment increased-very rapidly. Since funds were not available 

to employ additional teachers, qualified university students were em

ployed on a "board and room basis" to teach the foreign languages, 
science and other special subjects..

The Kiwanis Club kindly offered to sponsor a Boy Scout Troop 
at the School for the. Deaf and the Blind, and although local Scout 

Executives and other men interested in Scouting were a bit skeptical 
a Boy Scout Troop was organized early in November 1932, under the 

direction of Mr. Becker. In the years that followed many other fine 

young men served as Scout Leaders at the school. "

The troop grew rapidly. A Cub Pack and a Sea Scout Ship was 
first organized. Curing the past eight years of its existence.
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Scout Troop #9, the Cub Pack and the Sea Scout Ship, all sponsored 

by the Kiwanis Club, have won a number of honors in the Catalina 

Council. Some of the older scouts made trips to the National Jam

boree , and at one time the school was particularly honored when 

two deaf boys and two blind boys from the Troop became Eagle Scouts 
at the same Court of Honor, .

- The Scout movement did much to improve the morale of the.boys 
and also provided an outlet for pent up energy, homesickness- and a 
thousand and one other "diseases*1 which affect the boy who ie living 

in a boarding school. Trips to nearby canyons and also to Coolidge 

and Roosevelt Lakes have been a part of the annual Scout program at 

the school during recent years.

Under the direction of Miss Mellinger a Campfire group was 
organized for the girls. They too have made great progress and have 

accomplished a great deal both for themselves and for others during 

the past few years. They joined with Troop 9 at the school in initi
ating an annual "good turn" at Christmas time. - The Scouts themselves 
collected toys each year and then with the help of the Campfire Girls 
repaired these toys and donated them to Big Brothers, Comstock Hospi
tal and other worthy institutions and organizations, who distribute 
Christmas gifts for under—priviledged children. This particular 
service became so popular that all of the troops in the Catalina 

Council have adopted it as an annual "good turn" far the entire 

council.

. Several national officers of the Boy Scouts have visited the
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school and stories about the achievements of these boys have ap

peared in The Kiwanis Magazine and other national magazines. The 

various Troop Committees which have been supplied by the Tucson 

Kiwanis Club have rendered a most worth while service to the school 

during these past eight years.

In 1932 and 1955 various groups of people who were working 

through the local Welfare Office gave their services to the school.

The campus was enlarged and beautified. Many employees whose duties 

had increased tremendously with the rapid increase in the school 

population and the 'depression; decrease11 in the budget, received assis

tance in their work from both the men and women sent out to the school 

by the Welfare Board.

In January 1954 a request was made to the State C.W.A. office 

for funds for further improvements at the school. The request for 

approximately $25,000 was granted. Sidewalks were c(mstrueted, fen
ces built, a large basement storeroom for kitchen and household sup

plies was constructed, a bath house was built near the swimming pool 
and a storehouse for equipment used on the grounds was constructed.
The dormitories and other buildings were completely renovated inside 

and out. Doors, windows and casements were painted on the outside 
and the walls, woodwork and floors in the buildings were given a 

"new paint job". A football field was laid out and basket ball 

courts were constructed for both the boys and the girls. A new 
drainage system was installed. The high tension wires which ran 
through the grounds were strung on higher poles to protect the boys
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and girls who had to pass under them.

In the years which followed a combination of the C.W.A., P.W.A., 

F.E.R.A., E.R.A., W.P.A., and N.Y.A. projects at the school permitted 

additional expansion. Baths at the hospital were tiled and painted.

A cottage was erected for the superintendent. A new classroom build

ing was constructed. This provided additional space in the greatly 

overcrowded dormitories where dining rooms and sleeping porches had 

been used to supplement the classrooms which were located in an old 

frame building. This old building was, during the World War, 1917—18, 

located on the University of Arizona campus and used as a barracks 

by the Student Army Training Corps. When no longer needed for aca

demic classes this building was converted into a shop for the blind 

boys and a general shop for both the deaf boys and deaf girls. The 

new school house was furnished throughout with modern equipment and 

a small auditorium was constructed in conjunction with it..
•State appropriations made possible the installation of natural 

gas furnaces, doubling the capacity, of the laundry, remodeling the 
kitchen, ice boxes, dishwashing room,, and doubling the capacity of 

the children’s dining room. A ten foot chain link fence was built 

around the outdoor swimming pool which heretofor had been open and 

a constant worry to the school management. With the help of the W.P.A. 

labor, concrete irrigation boxes were installed, tennis courts were 

surfaced, volley ball and basket ball courts were constructed. A 
small baking department was added to the enlarged kitchen which was
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completely refurnished.

The W.P.A. also furnished two librarians who catalogued both 

the Braille and Ink Print libraries.

During the past few years all of the old. galvanized pipe has 

been replaced with copper and although the buildings are again quite 

crowded and in need of paint particularly on the outside, the general 

condition of the school plant is quite satisfactory.

During the fourth special session of the Thirteenth Legislature 

a total of #145,030 was appropriated, to be matched with P.W.A. money 

for construction of a primary unit, a vocational building and an in

firmary at the school. Also to be included in the project was the 

paving and curbing of all roads within the grounds; the laying of 

additional sidewalks; the setting out of some six hundred trees and 

shrubs; tiling all baths which are not now tiled; painting the ex

terior of the building and installing a complete new irrigation system 
the total project was to cost #260,000. An application for a P.W.A. 
allotment was approved in San Francisco but arrived in Washington too 
late to receive a P.W.A. grant. This was a very bitter disappoint
ment to the board members and the school administration. The money 

was appropriated in such a way that it did not revert to the general 

fund at the close of the fiscal year, consequently application was 

made by the Board of Directors for a W.P.A. project to take care of 

the paving, beautification, painting, et cetera. A $57,000 project 

was approved in the fall of 1940. However it too has been set aside 

this time in favor of National Defense projects. It is to be hoped
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that some of this work may be brought to a completion within the 

very near future, since school needs are continuing to grow year 

by year.

In 1959 a special appropriation from the Legislature made pos

sible the purchase of five acres of land which adjoined the school 

property on the northwest. The school was then able to close a roed 

which ran within twenty fuet of the children's dining room and ap

proximately forty or fifty feet from two of the dormitories. The 

road was a decided menance to the safety of the children but a still 

greater menance from the standpoint of dust, which created a real 

health hazard.

For many years sewage disposal had been a serious problem to 

the school and the shallow surface well which supplied the school 

with its drinking water was a constant menance to the children's 

health. The Legislature made a special appropriation of ^6000 to en

able the school to hook up the school plant with the city water and 
the city sewer system.

From 1952 to 1941 many changes were made in school organization 
as well as in the expansion of the physical plant. Citizens of the 

state and many interested organizations seem to have rallied to the 

support of the school following the political upheaval early in 1952. 

As stated above the Tucson Kiwanis Club sponsored the Scout Troops, 

the Lions Club sponsored the distribution of the Talking Book Machine, 

the Phoenix Silent Club gave their whole hearted support to the new

l-USij
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school administration.
In the fall of 1952 the combined method was adopted for instruc

tion of the deaf. An audiometer was purchased for the school and a 

program of careful testing of hearing and vision was instituted. In 

the year or two that followed a complete new setup in regard to health 

and physical education was made a part of the school program. Through 

the cooperation of Dr. Howard, the state and county health units and 

the State Laboratory, thorough physical examinations were given, to all 

students and employees at the school. This included routine lassermans, 

x-rays and immunization against all common communicable diseases.

Every boy and girl in the school was required to take part in 

some form of physical education, unless definitely excused by the 

school physician. Whereas in the past it had been thought that blind 

children, especially blind girls, would not be interested in physical 

education, it was found that with a little urging they not only became 

interested but quite expert in a variety of activities which ranged 
from ballroom dancing and jumping rope to swimming and tumbling.

Both girls and boys were given courses in First Aid and the 
girls were given special instruction in home nursing and the princi
ples of hygiene. They were taught to take care of "borrowed babies" 
and to participate in all other types of activity that might have 
practical value about the home. They were taught to make simple 
solutions, to properly disinfect wounds and also instruments 
and materials used in dressing the wounds; taught hem to change
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linen on a bed which a person was occupying and to do many other 

things which may make the difference between health and happiness 

or sickness and disease after a girl leaves school and estcblisnes 

a home for herself.

The physical education program was expanded considerably for 

both boys and girls in the department for the deaf. A track team 

was organized and managed to win second place in the state meet. One 

02 two 01 the deaf students set several records. Boxing, wrestling, 

basket ball and even six man football were added to the sports pro
gram.

Fig. 1. Six Man Football Team - Arizona State School ior the
Deaf and the Blind

(Acuna, All-American Quarter Back, ready to throw c 
pass.)
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Tumbling teams were developed which attracted state-wide attention. 

The boys had two teams, one each from the department for the blind 

and the department for the deaf; and the girls had a team from the 

department for the deaf. Although the boys did splendid work, the 

girls under the direction of Rae Martino became well known through

out the state and the southwest as among the most outstanding of 
amateur tumblers.

Fig. 2. Girls (deaf) Tumbling Team - Arizona State School
for the Deaf and the Blind
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These girls were invited to take part in the Convention of the Na

tional Association of Instructors for the Deaf in Oakland in 1959; 

and were also invited to appear at the World Fair in San Francisco 

on Arizona Day.

Health education classes and athletic teams gave programs be

fore many interested organizations in different sections of the 

state and attracted much attention because of their outstanding abil
ity and good sportsmanship.

5. Girls (deaf) Tumbling Team - Arizona State School for the Deaf 
and the Blind - Cactus Carnival, University of Arizona, 1959
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The Tucson Recreation Association and the Tucson Y.M.C.A. in

vited the boys and girls from the School for the Deaf and the Blind 

to participate in all of their activities. Many students at the 

school won prizes' in typewriting contests, marble tournaments, Hallo

we’en Mardi Gras, and swimming meets, when competing with hearing 

and sighted children. Boys and girls at the school were stimulated 

to put forth greater effort from the encouragement which they re

ceived from these organizations. This competition in sports did much 

to help develop school spirit as well as to develop self confidence 

and better social integration of individual pupils.

Probably the high spot in the history of the school as far as 

athletics is concerned, was the exchange of games with the Utah School 

for the Deaf and the Blind at Ogden, Utah. The basket ball team for 

the Arizona school made a trip to Ogden in 1937j and Utah, with Super

intendent and Mrs. Frank Driggs came to Arizona in 1958.

Among the outstanding honors won by the individual athletes at 
the school are the records set by A.C. Doan in the 100 to 220 yard 
dash in the state track meet; the record set by Charles Jowles in 
swimming, and the winning of a place on the mythical All American 
Six Man football team by Angel Acuna.

Both girls and boys from the department for the blind have com

peted (by mail) in National Athletic Contests with other schools.
They have had entries in all of the track and field events and have
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placed quite well in their competition with the larger and older 

schools.
A trained dietitian and a registered nurse have guarded the 

children's health.and have also done much to develop and create an 

interest in correct eating habits at the school.

Other activities which have attracted considerable attention 

to the school are the dramatics, music, art, and hobby classes. In 

all these fields, individual pupils and groups of pupils have at

tained outstanding success.

In the spring of 1941 Miss Marlein was sent to the Arizona 

school, by the American Foundation for the Blind, to train blind 

students and teachers of the blind in play production and dramatics. 

(See photographs on following pages.) The totally blind children as 

well as the partially sighted and their teachers took an intensive 
six week course in this field. At the close of the training period 
they were able to present two excellent plays to the citizens of 
Tucson.

During the past four or five years, high school students from 
both departments have taken special courses at the Tucson High bChool 

and have done very creditable work.
Ralph Jordan, a deaf boy, attended the Arizona school. After 

leaving the school he attended Ray High School, graduated in May,

1941 and will enter the University as a Freshman this fall.

Jose Gallegos was the first graduate from the department for 

the blind to be admitted to the University of Arizona in the fall of



Fig.4. Deaf and Blind Boys Making Sets for School Plays
under the Direction of 

Ina Culver and Fred 0. R. Tell
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iig. 5. Blind Girls MUcing Costumes for One of Their Plays

tour 01 the girls shown in the above picture are totally blind 
three have partial vision ranging from light preception to 20/70.
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1939. Two end possibly three additional blind children will enter 

the University in the fall of 1941.

Loel Francis, who graduated from the department for the deaf 

in 1959, was awarded a scholarship at Gallaudet College in Washing

ton, D.C. She is the first to win such an honor from the Arizona 
school.

A rehabilitation and placement program was worked out with Mr. 

Harry Bene, Director of the State Department of Vocational Rehabili

tation. Mr. Bene, working with the school administration, has been 

able to secure employment for all the graduates of the department 

for the deaf and for about 75 percent of the graduates of the depart

ment for the blind. These boys and girls from the department for 

the deaf are employed in a wide variety of occupations such as: bak

ers, barbers, beauticians, stenographers, bookkeepers, power machine 

operators, workers in airplane factories and other phases of National 

Defense, seamstresses, butter makers, ranchers, and in a number of 

other occupations.
Graduates from the department for the blind have secured posi

tions as operators of magazine stands, salesmen, teachers, radio 

repairmen, stenographers, ranchers, power machine operators, and 

other positions which are not of too hazardous a nature.

In 1935 a new department was added to the Arizona School for 

the Deaf and the Blind. This department was for the education of 
children who are doubly handicapped by both the loss of vision and
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the loss of hearing. The first student to be enrolled in this de

partment was Edna Kennedy. She was seventeen years old when she 

entered the school. She had lost both her hearing and her sight 

following a severe case of cerebrospinal meningitis at the age of 

eleven. For six years she stayed at home spending most of her time 

in the house playing with a doll which happened to be her favorite 

doll when she became sick. Since her parents did not understand 

her case she gradually lost her ability to speak.

Fig.6. Edna Kennedy (left) and Jackie Coker, Deaf- 
Blind Students at the Arizona State School 

for the Deaf and the Blind

In the above picture, Edna is reading Braille, and Jackie is

reading by touch, the lips of her teacher, Mrs. Helen Bloomer
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The year of 1955 was one of the low years in the depression in 

Arizona and since no regular teacher could be employed for the Kennedy 

girl, Dr. Wilber and the superintendent took it upon themselves to in

struct her. Dr. Wilber and Margaret Smith both totally blind them

selves, and Mrs. Elizabeth Woodburn from the department for the deaf 

gave their "free periods" for Edna’s instruction. She.made consider

able progress and was soon able to read and write Braille. It was 

only a short time before she could read Braille 1^ with ease. She 
then became tremendously interested and read every book she could get 

her hands on.
Years of "just sitting" and of doing "exactly as she pleased" 

had caused Edna to lose both confidence and initiative. In some re

spects the work which she was able to do could be considered almost 

phenomenal, but her lack of cooperation prevented her from making the 

progress of which she was capable.

In 1957 a second deaf-blind child was enrolled at the school. 

Jackie Coker, eight year old daughter of Mr. and Mrs. Jack Coker of 

Mammoth, Arizona. When five years of age, Jakie also suffered from 

an attack of cerebrospinal meningitis. For eight and a half months 

the doctors end nurses worked over her. Both doctors and nurses 

thought she would never get well and if she did overcome her sick

ness that her mind would be affected. Her mother who was a registered 

nurse never gave up hope. She worked constantly with Jackie, 

often spending twenty-two of the twenty-four hours in her room in
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the hospital. When Jackie began slowly to recover from her illness, 

Mrs. Coker gave her massages at frequent intervals throughout the 

day, slowly bringing muscles back into play. Finally Jackie was able 

to take a few steps at a time. For a year and a half she stayed with 

her mother in Mammouth and gradually she was able to walk alone. Her 

sense of balance had been completely destroyed; her hearing and vi

sion were gone; organs of speech were paralyzed; and she had lost her 
ability to speak.

When arrangements were finally made for her to come to the 

Arizona school, a special teacher was employed for her. Mrs. Helen 

Bloomer, teacher of speech and eurythmics at the West Virginia School 

for the Deaf, was employed as Jackie's first teacher. Mrs. Bloomer, 

who had never before worked with the deaf-blind, started to work with 

Jackie using the methods with which she was familiar. Dr. Wilber and 

Miss Wood helped heir teach Braille; the boys and girls and some of 
the teachers in the department for the deaf taught her finger spelling. 

(See Dufaycolor photograph on the following pageJ
Progress at first was extremely slow, but gradually muscular co

ordination was developed and Jackie began to walk about the building 

unassisted. So slowly that it could hardly be noticed she began de

veloping a speaking vocabulary. At first only the teachers and those 

who worked with her each day were able to understand her. However, 

after months of hard work she developed speech which was well above 
the average of other deaf children.
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Fig. 7. Hands Forming the
Letter "C"

from
Alphabet used by the Deaf-Blind
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Fig. 8. Developing Speech Through 
Vibration. Jackie Coker, Deaf-Blind 
Child at the Arizona School for the 

Deaf and the Blind.

Fig. 9. Mrs. Helen Bloomer Finger Spell
ing Description ol School Play to Jackie 
Coker at Arizona School for the Deaf and 

the Blind
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By placing her fingers on the throat and lips of her teacher 

Jackie learned to read lips by touch.

Fig.10. J&ckie Coker, Deaf-Blind Student, Reading Lips Through 
Touch at the Arizona State School for the Deaf and the Blind

When Jackie began to realize the possibility which lay ahead 

she worked constantly to improve her speech, speech—reading and abil

ity to read and write Braille.
By the middle of 1940 Jackie had made remarkable progress. She

and her teacher were called upon constantly to give demonstrations 
before interested groups and organizations. In 1940 to 1941 she was 
invited to appear before the National Convention of Instructors for
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National Society for the Hard of Hearing; the National Convention of 

Otolaryngologists; and was being hailed everywhere as the outstand

ing deaf-blind person in the country since the time.of Helen Keller.

Jackie’s speech had been developed to such an extent that she 

was able to broadcast over the Arizona network and everyone who heard 

her was able to understand all that she said. She repeats songs in 
time with the piano, reads Braille as readily as sighted children 

read ink print. She has joined dancing classes which Margaret Cusick 

conducts at the school for the deaf and blind boys and girls, and 

has learned to knit. Jackie goes from building to building on the 

campus unaccompanied, occasionally reads stories to the blind chil

dren during the quiet hour before they retire.

Barbara Stanwyck and Mrs. Spencer ‘.Tracy have become interested 

in Jackie and have joined local citizens in helping her. Dr. and 
Mrs. Thomas J. Harris, winter visitors in Tucson, have also helped 
her in many ways. Mrs. Harris through the St. Margaret's.Guild,
Grace Episcopal Church, and with the.help of Mrs."Jake"Meyer, Mrs. 

Carlton Towns, Reverend and Mrs. Francis Brown and others have given 
special benefit programs to establish a scholarship fund for Jackie.

This girl, doubly handicapped, seemingly facing unsurmountable 

obstacles has overcome her handicaps to such an extent that she is 
an inspiration not only to the boys and girls at the School for the 

Deaf and the Blind, but to all whom she meets. All.who knew her
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receive inspiration from this vital, lovable, remarkable girl.

Remarkable in things which she is able to do, Jackie may have 

somewhat attracted the attention of the public away from the hun
dreds of other boys and girls who have and are attending this school. 

They too deserve much credit, for in many cases their handicaps are 

almost as great as her own. They must go out into a competitive 

world and fight against great odds. This.they have been doing brave

ly year after year, asking neither for help nor for sympathy, but 
only for a chance to become honorable, law-abiding, respectable citi

zens in the community in which they live. Many of the deaf and the 

blind own their own hemes and are very successful in the work they 

have undertaken. The deaf also own and drive their own cars. Accord

ing to statistics they rank among the safest group of drivers.

Since 1952 a careful record has been kept of the minutes of the 

Board of Directors of the Arizona School. . Scrap books, newspaper 
clippings^ magazine articles .and pictures of various activities of 
the school are kept in the fireproof vault in the administration build 
ing-at the school. These records show that great progress has teen 

made, but the school is still in its infancy.
In January 1941 Mr. Morrow resigned as Superintendent of the 

School for the Deaf and the Blind to accept the superintendency of 

the Tucson Public Schools. The board of trustees granted him leave 

of absence for four and a half months in order that he might visit 
schools in the middle, west and the east and take sane special work
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at Teachers College, Columbia University.
Mrs. Morrow, who is an experienced teacher of the deaf, was 

appointed as acting superintendent. The daughter of deaf parents, 

both graduates of Gallaudet College, it was natural that she entered 

the normal training department and received her masters degree there. 

Her father was principal of the Nebraska School for the Deaf for sev

enteen years before accepting a position with the Metropolitan Util
ity Company of Omaha, Nebraska. In the four and a half months in 

which Mrs. Marrow served as acting superintendent of the school, she 
organized new classes in "home cooking" and in "everyday serving".

She did such a splendid piece of work as head of the school (the only 

woman to head the school) that the board of directors asked her if 

she would consider permanent appointment as superintendent. She told 

the board that she could not accept, a permanent appointment and asked 

that she not be considered for the place.

The Arizona school although small has been recognized by educa
tors throughout the country. Members of the faculty and the superin
tendent have frequently'been requested to speak before National Con-

- - , •ventions, to demonstrate their work and to write articles for some 

of the leading professional journals.
The seed planted by Mr. White when he gathered a group of deaf 

children together in an empty store in Phoenix in 1911 has flourished 
and the school has new come of age. Under the newly appointed super
intendent its major period of development and growth should lie in 

the immediate future.
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After a careful survey of the field the board selected Edvrard W. 

Tillinghast as the new Superintendent for the School for the Deaf and 

the Blind. Both Mr. and Mrs. Tillinghast are specialists in this 

particular.educational field. They are not only trained teachers of 

the deaf but have also considerable heritage in regard to work of this 
type.

Mrs. Tillinghast1s father was Superintendent of the Oklahoma 
School for the Deaf for many years. Her mother served as matron of 
the Oklahoma school; two uncles taught in the Texas School for the 
Deaf; a brother and a sister were teachers of the deaf; and a brother- 

in-law, superintendent of the Oregon and Iowa schools for the deaf.

Mr. Tillinghast1s grandfather who is himself deaf taught for 

more than fifty years in schools in the south and east. He is now 

past ninety years of age and has retired. He is spending the clos

ing years of his life in Florida. Mr. Tillinghast1s sister, before 

her marriage,was principal of the Indiana School for the Deaf; his 
mother was a former teacher of the deaf and his father was superin
tendent of the Oregon,. Montana and South Dakota schools for the deaf 

for over a period of almost forty years.
In drawing this chapter to a close some mention must be made of 

the individuals and1'organisations as well as members of the board of 

directors, staff members and teachers who have had tremendous influ
ence upon the development of the school. The churches; civic organ

izations, University of Arizona, women*s clubs, Y.M.C.A., P.T.A.,
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Boy Scouts; the legislators from Pima County, who worked with others 

in securing appropriations for buildings, free text books for the 

school, and numerous other advantages for these handicapped children, 

are only a few of the many which have given assistance of one kind 

or another. If specific mention were given to all who have helped, 

the list alone would vill a volume. The school hereby publicly 

acknowledges the fine contributions which have been made by persons 
and organizations who are known and by those whose identity may never 

be revealed.



CHAPTER V

PROBLEMS OF THE DEAF

It is probable that many of the problems which have been men

tioned in regard to the education of the deaf and the blind in Ari

zona are far from clear in the minds of some of our readers. Most 

people know little about the deaf. They attempt to classify the deaf 

as a group, and carry in their minds a picture of a deaf or hard-of- 

hearing person which is closely associated with the deaf person of 

cartoon or caricature. The mental picture which people usually have 

is the 11 old lady with a trumpet" or a "grumpy old man getting balled 

up" in his answers due to misunderstanding the spoken word of his 

associates. This picture, of course, is wholly inaccurate. Hearing 

instruments which are used by the hard-of-hearing today are barely 

visible and frequently the deaf people go about in the large cities 
often working side by side with the hearing without anyone knowing 
that they are deaf. In going through the United States census we 

find the deaf are gainfully employed in more than three hundred and 
fifty various types of work. These vocations vary from dental sur

geons to professional dancers and from ditch diggers to architects. 

Many deaf are well known throughout the world and thousands of others 

have acquired a place of honor and distinction in their own immedi

ate community. (See photograph on the following page.)

Frequently visitors at the School for the Deaf and the Blind are 

surprised to see that the boys and girls there are happy, attractive,
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Fig. 11. Charles and Charlotte Lamberton 
Both Congenitally Deaf and 

Famed as Dancers

___ ______
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and seemingly normal in every respect. They are interested to learn 

that the boys and girls participate in practically every activity 

which interests hearing boys and girls. Even the six year olds have 

certain duties to perform. They make their own beds, dust, sweep, 

help take care of the dormitories and as they grow older have other 

duties to perform such as waiting on table, helping with dishwashing, 

waxing and polishing floors.

When the deal* child enters the school he is very often very bad

ly spoiled either by the parents who have been unable to meet the 

special problem which he presents or by parents who have given him 

’’his way” in everything he wants to do. If, when he enters school, 

he is a wilful spoiled child it is not because he is deaf, but be

cause his parents have not understood his needs and have been unable, 

either through lack of understanding or too much sympathy, to train 

him as a hearing child would be trained. Deafness creates many prob
lems for the deaf child and the parents, too, but much trouble could 
be avoided if parents would only learn that the deaf child must do 
his part at home as well as in the school.

Helen Keller feels that deafness is a greater handicap than 

blindness. The deaf themselves often remark how sorry they feel for 

the boys and girls in the department for the blind. The blind in 

turn feel sorry for the deaf because they cannot enjoy music, nor 

hear the voices of their friends. Since each must meet the prob
lems which his individual handicap presents, it is far better that
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he have this attitude, feeling that his load is the lighter one to 

hear it may become lighter.
Helen Keller once said:

"I’m just as deaf as I am blind. The problems of 
deafness are deeper and more complex, if not more impor
tant than those of blindness, deafness is a much worse 
misfortune. For it means the loss of the most vital 
stimulus— the sound of the voice that brings language, 
sets thoughts astir and keeps us in the intellectual com
pany of men." 1

This statement by Miss Keller is undoubtedly true insofar as 

the education of the child is concerned. The deaf child probably . 

presents the greatest challenge to educators of any individual who 

is capable of receiving education.

Children that are enrolled in the school for the deaf can usual

ly be classified merely as the deaf or hard-of—hearing. The deaf are 

those in whom the sense of hearing is nonfunctional for the ordinary 

purposes of life. This group can be further classified as the con
genitally deaf— those who were born deaf; or the adventitiously deaf, 
those who were born with normal hearing but in whom the sense of hear
ing became nonfunctional later through illness or accident. The hard- 
of—hearing are those in whom the sense of hearing although deficient 

is functional, either with or without a hearing aid. If a child has 

sufficient residual hearing, either with or without the aid of a 

hearing instrument, to attend public school he should not be admitted 

to a school for the deaf. Whenever it is possible for a child to 1

1. Keller, Helen. From an address delivered to the Symposium of Hear
ing before the Ohio Committee of Science at its Golden Anniver
sary Meeting, Ohio State University, Columbus, Ohio. May 10,1950.
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receive education with normal children through normal channels it is 

advisable for him to do so.

When parents are first confronted with the fact that they have 

a child who cannot hear they often become quite panicky and a feel

ing of hopelessness and helplessness overwhelms them. As was point

ed out in one of the earlier chapters, they frequently hesitate about 

parting with their handicapped child. They feel that no one will 

understand him as they do; that he may suffer not only through home
sickness but actually through neglect or abuse from those in charge 
of a school for the deaf. Nothing could be- further from the truth. 
Teachers and employees in schools for the deaf are well trained for 

their work and they are able to do much for the deaf child which the • 

parents themselves are unable to do.

It usually.takes the child in the residential school -for the 

deaf two or three days to overcome his homesickness, although it is 

not unusual for the parents to continue to be "homesick" for their 

child for two or three years. The school term is for thirty-eight 
weeks and the children are permitted to go home for Christmas holi

days and for summer vacation. Although they are always glad when 

the time comes to go home, about ninety-nine percent of them are 

equally as glad to get back to the school when it opens in the fall.

Every effort is made at the school to develop the child in 

every way, physically, mentally, socially, and morally. Various 

churches and the teachers at the school help with the religious
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training of the boys and girls.

In addition to "Boy Scouts" and other activities described in 

an earlier chapter, parties at the school are conducted both by and 

for the boys and girls. They learn all the social niceties which 

are so important if they are to fit into the community in which they 

live. Although there is some jealousy between, the deaf and the blind, 
and if funds were available separate schools would be advisable, it 

is not uncommon to see the deaf helping the blind and the blind in 

turn working with the deaf. Sometimes partially sighted children 

at the school "spell and sign" and the deaf learn to speak so that 

the blind can understand them.

All deaf children who enter the school are enrolled in the oral 

department. It takes months of hard work both upon their part and • 

the part of their teachers to develop even the simplest vocabulary. 
Work at the piano helps with muscular coordination, breath control, 

balance and time. (See photograph on -the following page.)
Deaf children entering the school for the first time frequently 

do not know their own name and depend entirely upon natural signs 

and gestures to communicate their needs to other people; The teach
er begins with the simple sound "wh" and gradually builds up a 

speaking vocabulary. Voice placement, control of the soft palate, 

uvula, and diaphragm, are all part of the daily drill for each deaf

child.
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Fig. 12. Class of Deaf Children at the Piano 
Learn Speech Through Rhythm at the 

Arizona State School for the Deaf and the Blind
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While learning to control breath, they blow scraps of paper, 

blow up btiloons, use feathers, candle flame, and other methods which

Fig. 15. Laura Armstrong and a Group of Beginners in Speech 
Arizona State School for the Deaf and the Blind

give visible results to them. Every type of physical aid is used 

in instructing the deaf. Blackboards and tack botirds are full of 

pictures ana descriptive material. Motion pictures, slides and
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mirrors are only part of the equipment which every deaf child must 

learn to use. '

Much of the work in speech and speech-reading is developed 

through imitation. Children themselves are usually so interested 

in trying to develop a medium through which they can meet other 

people that they present no problem of discipline. On the whole 
they are anxious to learn.

Probably one of the greatest thrills both to the deaf child 
and to his parents is the time when he goes heme and is able to say,

"I love mother" or "I love father" and to repeat the names of mem

bers of his" family.

Sense training is especially Important for young deaf children, 

it helps to develop muscular coordination and teaches the children 

to discriminate.

In the early chapters much mention was made of the war in re

gard to methods, which disturbed not only the Arizona State School 
for the Deaf and Blind, but the whole profession for a great number 
of years. Several attempts have been made to describe each method 

since there still seems to be seme disagreement in regard to the 

whole problem.
The oral method may be described as the use of speech and speech- 

reading together with writing as the chief means of instruction. Some 

schools which adhere to the oral method do permit the use of natural
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signs and gestures. There is always some difference of opinion as 

to which signs are "naturaln and which gestures may be used and not 

get over into the field of formal signing.

The auricular method is used for the child who would ordinarily 

be classified as hard-of-hearing. . If a hard-of-hearing child has as 

little as 25 to 30 percent of residual hearing his training is through 

use of his hearing. Various kinds of instruments and aids are used 

in this work. Often speech-reading is also used to supplement a . 
child's "limited hearing".

The manual method includes the use of signs, manual alphabet and 

writing. Practically all formal signs have a natural and significant 

basis. One sign represents a whole word, perhaps a whole phrase..

The abstract as well as the concrete can be expressed in signs find 

the average deaf person uses signs with great dexterity. (See photo
graph on the following page.)

In one or two schools the manual alphabet method is used. This 
method advocates the use of the alphabet which is based upon the 

formation of small letters of the printed alphabet. Writing is also 

used extensively but formal signs are excluded from the school. In 
practically all schools for the deaf the children use signs and the 
manual alphabet on the playgrounds and in large meetings where speech
reading would be extremely difficult. After graduation when mingling 
with each other, it is a real exception among the deaf to find a 

person who does not use the sign language.
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Fig. 14. Charles Ramsey, Football Coach, Explaining a New Play 
to a Group of Deaf Boys at the Arizona State School 

for the Deaf and the Blind



fig• 15, Manual Alphabet 
Invented by Abbee de L'Epee 

of Paris in the 
Seventeenth Century

Fig. 16*. Single-Hand Alphabet 
in Use at the Arizona State 

School for the Deaf and the Blind.
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A c

y | »

G p? H
• VJ&>

>x J

%

x̂ l

— 4

w

ii t i 11
i ig • 17. Double-Hand Alphabet Used in England
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The question is frequently raised as to the degree to which 

speech and speech-reading may be developed. In a few cases a deaf 

child learns to speak_so well that practically everyone is able to 

understand him. In many cases however only those who are familar 

with his speech are able to understand all that he says. The deaf 

themselves tell many interesting and amusing stories in regard to 

misunderstandings due to difficulty in reading a- person's lips. Each 

person with whom he attempts to converse presents a new problem to 

the deaf. One person may fail to open his mouth; one may speak be

hind closed teeth; another may smile while talking| one person may 

speak too rapidly; while another speaks loudly or mouths his words 

and, in an effort to help the deaf, distorts every speech formation; 

still another may have a mustache which castes a shadow over his 

lips; these and many other difficulties beset the person who is try

ing to "read lips".

Quite often parents take their deaf child from one specialist 

to another and when told by the specialist that their child will 

never hear again they will not give up but will try every known fad 

or fancy which is brought to their attention. There is probably as 

much quackery associated with "cures" for deafness as with any other 

phase of physical disability. Pills, abrupt drops in airplanes, 

various types of "cures", snake oil, and "electrical charges" are 

only a few of the thousands of measures which have been foisted upon 
both the deaf child and his parents. In some cases a child has been
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killed in an airplane crash while trying an attempted cure.. Most 
of the ’’cures'1 are harmless other than the mental anguish which dis
appointment after disappointment brings to the parents. Frequently 

a child has made so many trips to good doctors (as well as a number 

of quacks) that it takes several years for him to overcome his fear 

of the school doctors and school nurses. In some instances surgery 

has helped in cases of conduction deafness and partial or complete 

hearing has been restored following an operation. There are other 

cases in which simple protective measures have helped materially in 

the conservation of hearing. •

The recommendation of educators of the deaf to parents is to 

first see the family physician and then the otologist, ami then to 
abide by their decision. Great expense both in physical suffering 

and in money will be saved if the parents will abide by the doctor’s 

diagnosis.

When public school people fail to recognize loss of hearing, the 
deaf child becomes lost and is often classified as mentally subnormal. 
He is advanced regularly year by year until the school can get rid 
of him. When this happens the child is doubly handicapped and he is 

seldom able to overcome such a handicap. Those who are working with 

the deaf sometimes feel that it would be very beneficial to the 

teachers in public schools to have some experience with all types of 

handicapped children. They would then be able to recognize the-dif

ficulties which the hard-of-hearing or partially sighted child pre-
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gents to them. •

'From time to time speech—reading classes have been organized 

for adults at the Arizona school. It has been found that speech

reading for adults is often more difficult than speech-reading for 

children of school age. The adults try to "guess" all the answers 

where a younger child tries to select familiar movements which are 

made by the lips,, lower jaw, and tongue in making various sound for

mations. Whereas in speech a deaf child works from simple sounds 

and symbols to words and sentences, in speech-reading the most com

mon practice is to work from words or even whole sentences to the 

elements of which they are composed.

When first instructing a child in speech-reading the teacher 

usually takes small toys such as a ball, a fish, and a car, things 

in which the child is interested but which present a different pic

ture on the teacher’s lips. She may repeat "a ball" many times and 
hold up the ball until the child is able to make the association.

The same procedure is followed with other objects, then carried on 

to different parts of the room, different parts of the child’s body, 

names of food and other objects with which the child comes in daily 

contact. When sufficient language has been acquired and the child 

has become more skilled in speech—reading, whole stories are given 

by the teacher and the child reads the stories from the teacher’s 

lips and then dramatizes these stories. Language journals, "news", 

description of pictures are only a few of the methods and means em-
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ployed in the development of speech, speech-reeding and language.

Even the expert speech reader is confused at times, since so many 

words look exactly alike insofar as formation is concerned.

It is often quite important for some interested person to be 

sure to indicate to a deaf child or even a deaf adult when there is 
a sudden shift in conversation. The great handicap of lack of lan

guage is always present as far as the deaf are concerned. Even the 
most intelligent deaf child finds difficulty in developing an exten

sive vocabulary. However an inveterate' reader is sometimes able to 

acquire a vocabulary equal and in some instances more extensive than 

that acquired by a hearing person.

Occasionally people are heard to remark "You can always tell a 
deaf person:when you see him." Numerous! tests have shown that there 
are no characteristics which are typical of the deaf as a class. In
telligence and accomplishments for a group of deaf children would 
show the same variations as in a group of hearing children. The 
range would be about the same although the general level of achieve

ment for the deaf would be a little lower than for those who hear. 

This is due, not to lack of intelligence, but rather to the difficul

ties which the deaf children must overcome in their effort to secure 

an education. People often ask many ridiculous questions about the 

deaf— "how they make love, can they read and write, can they see?" 

These and many other similar questions are asked continually.

Deafness is frequently caused by some febrile disease, cerebro

spinal meningitis, being one of the principal causes of deafness
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among young children at the.present time. Common colds, catarrh and 
a number of other childhood, sicknesses may cause deafness, and deaf

ness is quite often a result of one of a variety of accidents. The 

time of onset of deafness, the type of deafness, whether or not speech 

has been acquired, whether or.not the disease which caused the deaf

ness may have also affected the child's mind, are all facts which must 

be considered when planning for his education and rehabilitation.

Work with the deaf is both fascinating and ■ challenging. Those 

engaged in this particular activity are frequently drawn into the 

work through some personal contact with deaf people. Many sons and 

daughters of deaf parents become teachers of the deaf. Occasionally 

those who live in the same town or go to school in the same town in 

which the State school for the deaf is located become interested and 

take up teaching of the deaf for their life work. The teachers of 
the deaf on a whole are of an exceptionally high type, often making 

many sacrifices in order to continue their work in this field.
Many problems in connection with the deaf have been touched 

upon but lightly in this paper. Almost any phase of work with them 
could form the basis for a study in itself.

Each deaf person must be judged for what he is. Each deaf per

son is just as individualistic and just as much of a person as a 

hearing person. If he does good work give him credit. If he does 

something wrong, condemn him. He neither asks for nor wants sym

pathy. All he wants is an opportunity to live as a self-respect-
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ing citizen. He will appreciate your friendship and you will find 

that he is a friend worth having.

It cannot be urged too strongly that deaf people in your com

munity should be accepted for what they are, for except for the hand!-, 

cap of the loss of physical hearing, the average deaf person is normal 

in every way. Many of the writer's best friends are deaf and he is 

always happy to associate with them. They are good friends and good 

citizens, and can and will make most worth while contributions to 

society if they but have the opportunity.



CHAPTER VI

PROBLEMS OF THE BLIND

The blind are apt to attract more attention than the deaf and 

consequently arouse greater sympathy and possibly greater interest. >• 

In many instances, as pointed out.above, a deaf person may go about 

in a community and'nb one know that he is handicapped in any way, 

whereas a large percentage of those who are blind can be recognized 

by even casual observers. Although the language development of the 

blind child has not been arrested when he enters school he may be 

greatly retarded in the matter of ability to care for himself and to 

make adjustments to his surroundings. Occasionally those who work 

with the blind either forget or refuse to admit that the blind are 

handicapped. They are anxious to have the blind do everything that 

sighted children can do. This is possible in many instances, but 
experimental work in chemistry and physics and similar activities 

can be done only inexpertly by the blind.

Superintendent Ganey of the Alabama School, in addressing the 

American Association of Instructors for the Blind, in Pittsburg in 

1940, has this to say in regard to blindness as a handicap.

1 "Perhaps the most conspicuous fundamental on which all 
instruction for the blind is based is that blindness is a 
handicap. A blind person has limitations which disable him
in the race of life to meet and compete successfully with the normal people in much of human endeavor. The blind can-



140

not succeed in work where vision is required. This state
ment seems axiomatic, but it seems to me that instructors 
to the blind sometimes become over ambitious and try to 
incorporate subjects into the course of study which belong 
only in the school for the sighted. This speaker would be 
among the last to circumscribe to memory the boundary for 
blind endeavor.

•'He is often surprised, even amazed, at many of the 
accomplishments of the sightless, but, after all, blindness 
is a severe handicap and regardless of the many wonderful 
things that have already been accomplished by the blind or 
that may in the future be done by them, it seems only fair 
to say that all instruction for the blind must take into 
consideration the fact that blindness is a great handicap.

"There are many occupations and vocations such as 
painting,•baking, barbering, laundry, beauty culture and 
the like which are either doubtful or entirely beyond 
them." 1

Although the statements made by Hr. Ganey are quite true, there 

ere many instances in which the blind people do successfully, prac

tically everything a sighted person can do. One of the biggest 
troubles which confront a blind child when he enters school is his 

lack of-confidence in himself. He is often afraid to move about the 

room without assistance from some other person. He makes no attempt 

to do any of the personal things which every child should learn to 

do at an early age. The greatest task that faces the school is to 

help him overcome this fear of his surroundings. Gradually he be

gins to move about into larger spheres of activity; at first he is 

only able to go about the schoolhouse and dormitory by himself, but 1

1. Ganey, J. S. From an Address made to the American Association of 
Instructors for the Blind, 1940
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after he had been in school for two or three weeks he is able to go 
from the dormitory to the dining hall and from the dormitory to the 

classroom building. Long before the middle of the year he is going 

everywhere on the campus- without a guide. He learns to play many 

types of games and it is not an uncommon sight to see a boy or girl 

totally blind, running across the campus with the same confidence 

that a sighted child might have. Occasionally when he forgets him— 

sell' he may bang into a tree or some forgotten obstacle on the cam

pus, but this is the exception rather than the rule. When he gets 

older he joins Scout Troops and takes many trips into the desert. 

During the eight years in which the Scout Troop has been in exis

tence at the Arizona School for the Deaf and the Blind, three blind 

boys have become Eagle Scouts. Both the boys and the girls have been 
interested in many organizations and activities. Several of the boys 

and girls have become excellent swimmers and swimming is one of their 
favorite sports. The girls jump rope and skate. The blind boys and 

girls are especially fond of pets. (See photographs on following page.) 

These boys and girls, as well as the deaf boys and girls love to 

dance and they enjoy the socials and parties which are planned for 

them.

People often speak of a sixth sense which blind people seem to 

have in regard to getting about and avoiding obstacles. The blind 

are really no more sensitive in this respect than are the sighted.

The difference lies wholly in the matter of training the senses which
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Fig. 19. mi Lariy arrival of Baby Chickens Brings 
Joy to Blind Children in the Kindergarten
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they do possess. Since they must rely upon their hearing so much 

they make every effort to train their hearing and to use it effec
tively.

Occasionally people visit the school and see blind girls making 

a dress or other articles of clothing. They marvel at the fact that 

the girls can ̂ thread their own needles and pick out the right thread 

which they want to use. The fantastic stories about the blind being 

able to "feel the cloth and so tell the color*1 are of course without 

foundation. When a girl in the sewing class is making a dress she 

uses a self-threading needle and the thread is knotted to indicate 

the cofor— one knot perhaps for white, two knots for black and so 

on down the line. The girls through special training and careful

r r r r s s e ”

Fig.20. One of the World * s Oldest Arts is Still Useful to the Blind
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attention to their work are able to do lovely work in sewing, weaving, 

and dressmaking. In the cooking classes the girls must learn to put 

everything back in place each time they use it. Various spices of 

course can be easily recognized by their fragrance. Salt and pepper 

shakers may either be put in a certain place all the time or may be 

kept in shakers of slightly different shape or size.

Probably one of the most distressing things that can happen to 

a blind child is to come into a room and to have the conversation sud

denly cease but to have no one speak to him. At other times people 

have a tendency when speaking to the blind never to use the term 

"blindness" or to unconsciously use it much more than it is needed.

A short time ago Dr. Wilber, who is totally blind, went on a 

field trip with Mrs. Morrow and the writer. When we returned from 

the trip she could tell people more about the things we had seen 
and the places which we had visited than could either of us. This 

is not due to any special faculty which she had developed, but rather 
to the fact that she was vitally interested in all the things which 

she had seen through our eyes and which are so everyday and common 
place to us.

If all the pupils in a school had the same interest in life 

about them and life in the school that the more intelligent blind 

have the problem of their education would be comparatively simple.

The blind would be less inclined to develop sedentary habits; they 

would want to get out into an ever larger world; have new adventures
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and enjoy new experiences. The fact that the uneducated blind some
times do nothing but sit and nervously pluck at the cuff on their 

coat or twist a handkerchief in their hands often gives people the 

impression that all blind people are naturally nervous, unstable 

emotionally and altogether dependent upon other people.

Dr. French has written very conprehensively in regard to some 

of the difficulties which beset both blind children and blind adults:

"The blind are numerically inconsiderable, but they 
form a conspicuous element in any society and are, there
fore, of a social importance wholly disproportionate to " 
their actual numbers. T M s  social importance is due chief
ly to two factors, to the outstanding ability of a goodly 
company of distinguished blind persons on the one side 
and to the sympathetic appeal of the vast majority of the 
blind or blinded persons on the other.

"However, to generalize about the blind without first 
determining certain limits of usage of the terms'blind' 
and 'blindness' is as dangerous as are bold generaliza
tions about any really heterogeneous group."(Such as the 
deaf for instance.) "There is first of all no 'blind as 
a class' and to speak of the blind as such is to miss at 
the start one of the most fundamental characteristics of 
the group— their outstanding and sometimes overweening 
individualism. We must think, then, of blind individuals 
of all degrees and of small and generally transient so
cieties of blind or partially blind persons, nearly always 
grouped by some compulsion rather than by choice, but 
never of vast homogeneous groupings. At best, 'the blind 
as a class' may be a convenient collective term." Z
As in the case of the deaf, the degree of blindness, the age

. at which blindness began, the cause of blindness are all important

factors from an educational standpoint. It is extremely important

to know whether a child has been blind from birth; whether he be-

2. French, Richard Slayton, op. cit.. pp. 3-4.-
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came blind when he was five or six years old and can recall images 

of things about him, or whether he became blind after a considerable 

portion of his education had been acquired. It is also important 

to know whether or not blindness came all at once from a sudden blow 

or explosion putting out light once and forever; or whether it came 

gradually over a period of years from some sickness or disease.

In clarifying the term "blind” Dr. French speaks of those .who 

have been blind since birth as "normally blind". From an education

al standpoint they are frequently the group with which we get. the 

best results, and can deal with most easily. Not realizing how much 

they have lost they do not acquire a bitterness toward the world or 

an unhappy personality because they feel that they have been discrim

inated against. •

The greatest problem that confronts the educator in the case of 

a child who becomes blind after he is fourteen or fifteen years of 
age is to help him develop a sound philosophy of life and a keen de

sire to succeed in whatever he undertakes. ■
Dr. French has this to say in regard to loss of vision:

"The greatest deprivation of the blind, of which the 
early blinded are only indirectly aware but to which those 
becoming blind at more mature ages are keenly alive, lies 
just in this realm of the copious and varied impressions of 
vision. Let one but glance out of the window on the rich 
beauty of the landscape, the houses and trees and gardens, 
the undulating hills just turning green, the blue bay, nnri 
the great city with its commerce, the hum of which is too 
distant to be heard. Let him imagine all these gone but 
. for limited sounds and immediate tactual impressions, and
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he will realize in a very vivid way the meaning of the 
loss of sight in the world of sense impressions.

"Sight is, too, the chief sense of *orientation1 and 
to be deprived of it is to be lost in the objective world.
If one will try to think of finding his way blinded and 
without a guide over the rough paths to the dimly seen, 
distant mountain peak, there will be borne upon his mind 
with irresistible force the meaning of almost complete loss 
of the power of orientation that would result from the de
struction of sight....A third important quality of the 
sense impressions received through sight is that of clarity. 
Visual impressions are in their very physiological nature 
clean-cut, as compared with the impressions of sound and 
touch." 3 -

These are the problems then that face the educator. As the 

blind child develops and progresses through the school, he must learn 

to be attentive, especially to sounds, and be able to interpret the 

sounds that he hears. He must learn to recognize a person's voice, 

to know when a person is well or sick, happy or sad, and be able to 

react to the change in a person's mood as evidenced in his voice. He 

must also be able to use his hands effectively. All methods are em
ployed to teach the blind to learn to become sensitive to everything 

they touch; See photograph on the following page. The handclasp, 
texture of a glove, and the feel of fabrics are all important to the 
person who cannot see. It is also important that he learn to recog

nize all kinds of odors, good and bad.

Before a blind child learns to read Braille he must work with 

metal pegs and board forms. He also uses aluminum alphabet sheets

3. French, Richard Slayton, op. cit.. pp, 9-10
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because his fingers press down so hard on paper that dots are erased. 

Music is emphasized in schools for the blind, perhaps to too large an 

extent. There is a tendency on the part of the public to feel that 

every blind person is a potential "Alec Templeton*1.

Fig. 21. Sculpturing— An Art for the Blind

Teaching the blind chixd to read through sense of touch is prob

ably the one method which distinguishes work with the blind more than 

any other phase of the educational program. Up until the last ten or



twenty years questions as to the best form of reading and writing for 

the blind has been very controversial. In nany instances war has been 
waged as to whether the New York Line Type, Moon Type, Braille, Revised 

Braille or some other system should be used. Use of Revised Braille 

was adopted by the International Convention of Instructors for the 

Blind in 1920. Use of letters of the alphabet cut out of wood has 

gradually disappeared. The Moon Type, which consisted of curves and 

straight lines is also rapidly disappearing in English speaking coun

tries. Revised Braille has become the universal method employed in
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many countries. Braille is a system in which various combinations 

of six dots or positions represent all the letters in the alphabet. 
When writing Braille a person fastens the paper in a hinged metal 

device known as a slate which contains a series of small cells with

six dots or positions in each cell. The stylus, usually a small 1

■Readers'Digest

( 1 )  T h e  B r a i l l e  E d i t i o n  o f f  t h e  " H e a d e r ' s  l> i<n s t"  
( 2 )  M a p  w o r k  in  g e o g r a p h y ”

( 2 )  W r i t i n g  B r a i l l e  o n  a  h a n d  f r a m e %
(A )  L e a r n i n g  t o  r e a d  a n d  w r i t e  B r a i l l e I 

( 5 )  S i g h t - s a v i n g  c l a s s w o r k  
( 6 )  L a r g e  t y p e  b o o k s  f o r  t h e  p a r t i a l l y  s e e i n g
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Fig. 25. Various Methods of Teaching the Blind
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black knob with a rounded metal point, is used for making the im

pression and dots. The index finger cm the left hand is usually 
employed as a guide.

When a child begins to write Braille he must write out each word. 

By the end of the first or second gride he is usually able to use 

grade one and a half which contains a certain number of contractions. 
In the seventh or eighth grade he learns a form of Braille known as 

grade two which is highly contracted. The writing of Braille is al

ways much slower than writing with pen or pencil. Some of the boys and 

girls have Braille writers which have six keys. They have been great—

Fig. <6. Learning to Read Braille
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ly improved in recent years find are used in the Arizona State School 

for the Deaf and the Blind. The pupils can write more rapidly on the 

Braille writers than they can with the slate and stylus.

Fig. 27. Writing Braille with Stylus and Braille Slate

By the time a boy or girl is in the fourth or fifth gride he 

learns to use the standard typewriter. He is then in a position to 

use the typewriter to write his lessons for his sighted teacher, 

but he continues to use Braille for teachers who may be blind.
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Fig. £8. The Typewriter is Indispensable in His Modern Education

In the lower grades the pupil uses a type slate while working 

out problems in arithmetic. The type slate contains a series of 
octogon&l holes arranged in such a way th&t a square piece of type 

may be placed in eight different positions. On one end of a piece 

of type is a horizontal bar. The various positions which the type 

takes in the holes indicate numbers one through eight. On the 

other end of the piece of type are two points. When inserted in 
the "one" and "two" positions (formed with the bar end of the type) 

the pointed end of the type indicate nine and zero. All kinds of
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problems can be worked out on the slate.

Fig. 29. Arithmetic on the Mathematics Slate

As the boys and girls grow older they discard the type slate 

and work their problems in Braille. A number sign placed before com

binations representing letters "a" through "j" change the letters 

to numbers in Braille. In the intermediate grades arithmetic prob

lems are worked out in Braille. In the advanced grades much of the 

work is done mentally without the assistance of these various aids.

In geography and the other social sciences much equipment is 

brought into the classroom, both by*the pupil and by the teacher.



Relief maps of all kinds are used and greatly enjoyed by the pupils.

Fig. 30. Geography is an Interesting Subject 
To the Blind

It is comparatively easy to teach a blind child Lbout things which 

he can hold or feel, but it is most difficult to develop accurate 

concepts of things beyond the realm of their limited "tactual" field. 

Although the blind have a tendency to use very descriptive language, 

those who have been blind from birth have no conception of light or

colors. They may describe the sunset in glowing terms and have no 
real knowledge of the beauty which they describe.



In studying music the blinn student must learn a measure at a 

time. If he happens to be playing a piano he will read a measure 

of the music which has been transcribed into Braille and play it, 

and then read another measure and play it. In this manner he goes 

on through the whole piece until he has memorized it.

Fig. bl. Music is to the Blind what Light is to the
Sighted

Vocational work at the Arizona School for the Deaf and the Blind 

has been quite limited for the blind as well as for the deaf. Broom 

making, weaving, piano tuning, laundry work, simple forms of carpen

try, salesmanship and the operation of news stands are among the
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limited types of vocational work offered. As has been stated before, 

this is the one phase of work throughout the school which needs to 

be improved and emphasized.

People who have visited the Arizona school have been surprised 

to find blind children interested in a great variety of subjects and 

following a great many hobbies. Scouting and physical education have 

done much to release energy and to breakdown sedentary habits such 

as were mentioned in the earlier chapters.

Dr. French describes in some detail habits which blind people 

have a tendency to form but which are in little evidence at the school 

here in Tucson. Posture, usually one of the great .problems for the 

blind, is also quite good among a majority of the pupils at the school. 

This is probably largely due to the work in classes in health and
■ " V- ; . V - ' ■ -

eurythmics, and also work done in the dancing classes which Margaret

Cusick has conducted at the school for a number of years.
- - - . .. .Dr. French has written most understandingly about the blind and 

their problems. He is one of the world's leading scholars in matters 
pertaining to the blind. Since the blind are so often misunderstood and 

since Dr. French is such an excellent authority, the writer quotes at 

length from his book From Homer to Helen Keller:

"There is in the blind a strong inclination toward an 
extreme sedentary habit of life. This is partly a direct 
result of their physical condition., ‘ It gives rise in turn 
to what may be called a sedentary, habit of thinking and a 
sedentary outlook on life. It is much more comfortable to 
sit, bent over, by the steam radiator than it is to venture 
out into the world of frost where one may trip and fall.
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The cozy porch and deep shade are more seductive in summer 
than the tangled wildwood, with Its brambles and briars.
The comfortable, inactive existence, where one is cared 
for and forgets care, is more luring than the rush and 
noise and struggle of competitive commercial life. Why 
risk a venture when no venture is demanded?

. . '

"Dr. Hines, in his study of the children of the Ohio 
State School, states the case as follows: ‘Because they
lack the guidance of visual control of their movement, the 
blind person is less resourceful in dealing with his en
vironment. To a certain extent be lacks initiative as 
compared with the seeing. By virtue of his sense defi
ciency, the environment makes fewer appeals to the activ
ity of the blind child, than to a no more talented seeing 
child. The blind child sits and reads or talks while the 
seeing child is trying out his powers, physical and mental, 
upon problems that have been thrust upon him.

The writer of this thesis has found that this statement and many 

of the other statements in succeeding paragraphs are not character

istic of the children at the Arizona school, although it.is an accur

ate picture of blind children in other schools, and of the uneducated 

blind. This may be due to the fact that blind children in the Arizo
na school can play outdoors the year round; that every child is re

quired to participate in and expected to do all of the things which 
a sighted person would do under similar circumstances. . It is felt 

that at least while a child is in "school, he can lead a very normal 

life, and it is hoped that in most cases his training will carry 
over and make him a normal adult.

"Sedentary life leads to introspection, and introspec
tion is aided by language. Language the blind have, fully . 
developed in all its syntactical forms, with a copius vocab
ulary,. lacking for the most part in concrete values, in sig
nificant denotations. Language may, as the instrument of 
introspection, become the curse of the blind. Contempla
tion, as the antidote of a too objective life amidst the
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stirring realities of a commercialized world, is a prac
tice too little indulged in in our times; but that kind ' 
of contemplation which springs from a life of inactivity 
can be only morbid.

"In the blind there is frequently a type of mental 
congestion, the correlative of a physical congestion, 
growing out of inactivity and fostered by it. In the 
young adult, despair may result, and insanity, even sui
cide, may follow, to say nothing of the train of bad 
habits that spring up. Rarely do we find in the blind 
child "that ’wild beating at the bars* displayed by the 
child Helen Keller. Such a manifestation is a sign of 
hope and may well be the precursor of a rich mental and 
physical development because denotative of"activity that 
needs only to be controlled and directed. The introspec
tive blind need to be spurred to activity; they need, too, 
the corrective of concreteness, of objectivity. With them 
helplessness frequently leads to hopelessness. An example 
is offered by the case of Clarence Hawkes. Speaking of 
his boyish despair, he says that, when once he was away 
from his mother, his desire was to creep away into a dark 
corner and die. He was fully determined to be brought 
back home in a pine box. The reaction brought by the new 
interests and the companionships formed in the Perkins 
Institution and Massachusetts School for the Blind in 
Boston entirely transformed the outlook of the lad.

"On the whole, the changed mental ami physical states 
due to blindness may lead to a lowered moral tone, espe
cially where the untrained blind are left in free and unre
strained interassociation. The popular belief that the 
blind have a tendency toward moral speculation is as little 
founded on fact as the belief that the blind can tell 
color by touch. While the extreme view that the blind as 
a class incline to immoral practicies has no foundation 
in fact, and while it may safely be stated that the moral
ity of the average cultivated blind person is as high as 
that of his seeing compeer, ceteris paribus, it is true 
that the sedentary habit and general resultant congestion 
of mind and body, in all persons, blind and seeing, tend 
toward immoral practices, more particularly the'solitary 
vice1 and sexual immorality. Craving for stimulation may 
also enter as an important factor and doubtless does lead 
to numerous petty indulgences that become morally impor- 
tant as fixed habits. Social environment is always an
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Important factor, and particularly baneful is the frequent
ly expressed opinion that the blind ought to-be allowed to 
be allowed to. get, in the way of comforts that petty vices 
bring, some compensation for the deprivations of their 
darkened lives. After all, the most important point 
in.the moral life of the blind is that incentive is gener
ally lacking. Again, morality is social and the blind 
person is perforce largely solitary. Morality does not 
grow out of thinking about it but cut of practicing it, 
putting it into action.

"The worst curse of the world of darkness is inactiv
ity, coupled with solitariness, a feeling of aloneness 
in the world, that clutches at anything that offers either 
creature comfort or stimulation. Similar factors may com
bine in the normally endowed person to produce similar re
sults. The blind are not any more innately immoral than 
are other people, but causes operative in the production of 
immorality are more largely present, sometimes with dis
astrous consequences. On one point we must be very careful 
before trusting to generalizations, namely, where the cause 
of blindness may operate toward moral perversion. In such 
cases the immorality is no more a result of blindness than 
its cause: it is simply a correlate with blindness and as
much a physiological defect as the blindness itself. .

"Bad habits of mind .are even worse than physical vices 
and spring largely from the same causes. Graving for stim
ulation is as much the occasioning cause for the telling 
of 'spicy* stories as it is for correlated physical vices. 
General hardness of character and moral imperviousness may, 
on the other hand, grow out of a feeling of economic hope
lessness. A contemplation of repeated rebuffs is likely 
to drive the victim to the extreme of laissez-faire, or 
the type, of mind being different, to that cringing servil
ity that goes with beggary. The cynicism of many uncul
tured adult blind persons is a sin of society, not of the 
blind; and its cure lies in the cultivation of that self- 
respect which grows out of normal success in the normal 

• activities of life.

"Ungraciousness in receiving favors and ingratitude 
in acknowledging them are also sins of society rather than 
of the blind. When one is so constantly the recipient of 
small favors, as well as large, he cannot be expected to 
receive them all with gracious courtliness of speech -



and manner; the fault lies with the giver who expects such 
return for what is often an officious interference with 
the blind man's right to help himself. An .attitude, ex
pressed or implied, of lofty coadescensibn on the part of 
the bestower of favors may meet with'the verbal expression 
of thanks, but the self-respect of the blind person com
pels him inwardly at least to fortify his soul against sub— . 
serviency. What appears as ingratitude or ungraciousness, 
is, often enough, a crudely expressed self-defense. Among 
the cultured blind, a feeling of deep gratitude.exists 
toward those who have helped and are helping them toward a 
more complete self-realization in a World of recognized 
equals. Toward all other types of educators— and impostors 
— ingratitude is a just due. •

"A hopeful moral reaction in the blind prior to a 
more or less complete process of education or reeducation 
is not to be expected. Only in the ease of exceptionally ' 
gifted natures is this reaction otherwise possible. Stim
ulation toward great and good.ends comes from without the 
individual soul. With -the blind, and especially with the 
young blind, the right stimulus finds as ready a response . 
as with the normally endowed individuals. Indeed, much of 
the tragedy of the so-called education of the blind is due 
to a too ready response to conceptions and plans that are 
chimerical, and to others that are unrealizable without both 
a Complete reconstruction.of the education' of the blind and 
as complete a revolution of public opinion and public atti
tude . •

"In this connection it must always be .remembered that 
in the endowment of the instincts blind persons differ . 
scarcely at all from those that see. Tim ripening of pas
sions and the development of powers call for active ex
pression, and the denial of activity in one line enforces 
a release in another. To a very large extent the requisite 
normal activity is denied the blind in one way or another, 
and the resultant moral reaction is a thing not pleasant 
to contemplate. Tire wonder is that one meets so much 
sweetness and graciousness of character among them; so 
many fine manly and womanly qualities, in a world that must 
at times appear as one great big, 'You can't do it!1

"Concomitant with the mental and moral results of blind
ness, and inseparably linked to them in either eaasal or 
parallel relationship, are certain physical results due eith
er to the blindness or to the cause of the* blindness. Of
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these the most commonly observed and widespread is a strik
ing physical lassitude, a greatly lowered vitality and 
decreased resistance to disease, shown in the rather large 
percentage of tubercular cases as well as in the very fre
quent anemia. These cases are doubtless much more common 
among the uneducated than among the cultured blind, but 
statistics are very hard to obtain from places and coun
tries where the blind exist in considerable numbers in an 
uneducated state. In addition to the above, it has been 
stated that few of the early blinded reach mature middle 
age; almost all old blind people have become blind at a 
rather advanced age. This early decline and death points 
unmistakably to a greatly lowered physical vigor.

•’Physical awkwardness is perhaps best attributed di
rectly to the lack of sight; it is doubtless cultivated 
by frequent stumbling and falling. A shambling gait and 
bad carriage are very common among the uneducated blind.
A blind person of correct gait and good carriage is none 
too common even among the educated; usually he either has 
some vision left or became blind at a mature age, or else 
has been exceptionally well trained. , Erect head, squared 
shoulders, and a correct method of progressing should not 
seem out of place in a blind person, yet no doubt their 
absence is due in great measure to the fact that they are 
not expected of the blind. Thus social environment con
spires with direct physical causes to produce a by-no
means-necessary result.

"Physical markings such as enlarged or protruding eye
balls, drooping and inflamed lids, and watery eyes, fre
quently are found, and are the cause of a natural repul
sion in the seeing. Surgical and medical remedies alone 
apply in such cases. The same may be said of all involun
tary movements of the eyes.

"There are a number of common physical manifestations 
of nervousness and of a desire for stimulation which one 
superintendent of a school for the blind has named •blind- 
isms*. The most frequently noted are an inane swaying of 
the head, often accompanied by a vacant and meaningless 
smile; rubbing the eyes or even gouging them for consider
able periods of time; shaking the hands before the eyes (in 
the case of those with some vision); nervously twitching 
the hands or other parts of the body; rubbing the hands to
gether; swaying or reeling the body: and a restless pacing 
back and forth in a limited area. The list might be^jon-
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siderably increased," but the above will serve to indicate 
the type of physical habit which arises from the desire 
for stimulation or from such innervation as cannot find a 
healthy outlet in unrepulsive forms Of.physical activity. 
The cure is to a great measure indicated in the cause.

"A habit partly of physical origin, but springing 
also from mental curiosity, is that of constantly running 
the hands over objects., a habit that may serve useful ed
ucational ends when directed, but which is uncouth and re
pulsive when allowed to take an unchecked course. This 
exploring habit is so likely to degenerate into a mere dis
play of nervousness and to serve no useful end, that it • 
calls for educative direction from the beginning in the 
life of blind children. - WJien applied to strange persons 
it is likely to produce loathing; and, applied to unknown 
objects in nature or^even in artificial surroundings, it 
may become physically, dangerous.

"The social results of blindness are not so much the. " 
outgrowth of the condition itself as of the attitude of 
the families of blind persons and of.the public. So little 
do parents know how to treat their own blind children■that 
school authorities have felt it Incumbent upon themselves 
to issue lengthy instructions to parents, which are, of 
course, rarely read and more rarely followed. Parents al
ternate between coddling and neglect. Shame frequently 
prevents their consulting the proper authorities. Their 
pity for the unfortunate ones all too frequently is coupled 
with repulsion. In families where a degree of culture pre
vails, the blind child is likely to become a pampered and 
helpless creature whose most outstanding quality is extreme 
perversity and selfishness; in other families he becomes 
more dr less an outcast, but the effect on personality is 
not actually any worse.

"In practically all cases., the blind child comes to 
be looked upon and to look upon himself as something apart 
from the rest of humanity, not capable of entering into 
the normal course of life. There is but little difference 
between being a coddled and pampered nonentity and being 
an outcast in reality. The child grows up in ignorance of 
the world he lives in though he has acquired the heritage 
of language in accordance with his social surroundings.
He is fitted by speech to be a member of society and is 
in this respect far more fortunate than the deaf, but
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Combined pity and repulsion make his life intolerable, 
and without education he can grow up to be only one of 
two things— a helpless dependent, often fed by another’s 
hand, making his way on another's arm, about as useful to 
himself and others as an automaton; or else a beggar in 
one guise' or another:— and better an honest beggar than a 
disguised beggar; any kind of beggar than a social jelly
fish.'' 4 ..

As was stated above, many of these seemingly insurmountable ob

stacles can be overcome and practically eliminated if the blind child 

has an opportunity "for a thorough education.

The writer's relations with the blind have been similar to his 

relations with the deaf. Those blind who have had the opportunity 

for a good education are a fine type of people, and these are the 

ones the writer knows best. Some are graduates of schools for the 

blind, of colleges and of universities, while others are boys and 

girls who are pupils at the school and who are in the process of ac- . 

quiring an education and do not fit into the picture which Dr. French 

paints. They may have their bad times just as sighted people may 

have, but on the whole they are excellent individuals with whom to 

work and to know.

Those who are uneducated often have .all the difficulties and 

sometimes the vices which Dr. French describes. As has been pointed 

out repeatedly, both the deaf and the blind must be considered as 

individuals and be treated as such. Their possibility for growth and 

development rests with the school, with the home, and with the society 

which can understand their needs and at least meet them halfway. The 

blind like the deaf do not ask for sympathy, but rather for a chance

4. French, Richard Slayton, op. cit.. pp. 14-22.



to develop whatever faculties they may have in order that they too 

may have self-respect, and be able to support themselves in the com
munity in which they live.

There are innumerable other questions which might be discussed 
if the bounds of this thesis permitted. If by any chance a reader

/may become interested in the blind we refer him to the Arizona State 

School for the Deaf and the Blind here in Tucson for additional in

formation



CHAPTER VII 

CONCLUSION

In drawing this paper to a close it must be admitted that much 

has been left unsaid. Anyone of the number of phases touched upon 

in the paper might have formed the basis for a complete study. It 

probably has been rather difficult for the reader to separate in his 

mind various phases of education of the deaf and the education of the 

blind. Each of these fields is highly specialised and each presents 

very specific problems to the-educator.

The work which has' been done in Arizona for the deaf and for the 

blind has been rather limited in its scope. Undoubtedly: many serv

ices now given to the deaf and to the blind in other states will be 

provided in Arizona within the next few years. The State Association 

for the Deaf which was formed in 1959 will undoubtedly continue to 
grow and become a force in the development of work with the deaf.

During the spring of 1941 the Arizona Association for the Blind 
was foundedi .Although the organization has not been completed, it 

will, when completed, undoubtedly have considerable influence on the 

education of the blind. Mrs. John Langdon, former member of the 

Board of Directors of the Arizona State School for the Deaf and the 

Blind, is the person who is responsible for the foundation of this 
new association.

Sight saving classes for the partially sighted should be pro
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vided in the large cities in the state, classes in speech correction 

and in speech-reading for the hard of hearing should also be estab
lished.

The State and County Health Departments are now cooperating 

with the Public Schools in inaugurating an extensive testing program 

for vision and hearing. Health officers are recommending that the 

follow-up testing program for those with decided deficiencies in 

vision or hearing be made and that whenever possible remedial mea

sures be taken to prevent progression in deafness or blindness. Pre

vention of deafness and blindness through the Health Department and 
through education of the public should receive added impetus and in

terest during the next few years.

Some phases of the work will have to come through legislative 

measures but much can be done through an education program both in 

and out of the public schools.
Vocational education for both the deaf and the blind should be 

provided in a larger measure. Workshops for "unemployable blind" 
should be established. It is to be hoped that the Lions Club, the 

Parent—Teachers Association and other interested organizations will 

continue their work for the deaf and the blind in Arizona.

The writer would recommend that the plan which was inaugurated 

in 1938 for the pupils in the department for the deaf and the depart

ment for the blind to take special work at the Tucson High School 

be continued and additional students be allowed to participate in
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this cooperative enterprise.

The Arizona School for the Deaf and the Blind which was admitted 
to the Arizona Interscholastic Association in 1939 will doubtless 

participate in an increasingly greater number of activities carried 
on by this association. The deaf and the blind graduates from the 
school will probably enter the University of Arizona in an ever great
er number.

Education and placement should undoubtedly always be the prin

cipal responsibility of the school, but as years go by work with pre

school children and adults should be expanded.

As we read between the lines of former reports we realize that 

at times the School for the Deaf and the Blind has been a political 

football. At times a medium by which individuals have attempted to 

secure personal power and advancement. But for the most part educa

tion of the deaf and the blind in Arizona represents the dream and 
the ideal of those who have worked directly in the field and of 
those on the side lines. Much has been accomplished, much yet re
mains to be done. Progress has sometimes been slow but the school 
has been moving steadily forward. Although a small school it has 
gained national recognition in this specialized field.

Helen Keller once said,

"There is no lovelier way to thank God for your sight
than by giving a helping hand to someone in the darkness." 1

The greatest help that an educator or a citizen of Arizona can

1. Keller, Helen. Op. cit.
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give to the deaf and to the blind children of the State is to pro

vide them with adequate educational facilities, give those who are 

working with them moral support and always keep in mind that deaf

ness and blindness may come to any child through sickness or accident; 
that deaf or blind children whom they may see on the streets are 

normal in every way except for their lack of -vision, or lack of hear

ing; those who have hearing and vision and never stop to consider 

what precious gifts they possess might well pause to lend a helping 

hand to the deaf or the blind and thereby show their appreciation 

to a gracious God for the priceless possessions of good vision and 
good hearing.
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