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CHAPTER I
INTRODUCTION

Background of the Method

Near the beginning of the present century at a time when exper-
imental-evidence failed to support the study of grammar &s a disci-
plinary subject, and when formal abilities in it were found not to
transfer into expressional akille, research vias directed towards de-
termining new and specific language objectives. One of the first
experimental methode designed for helping deternine these objectiVes
Awas the error count.l From an early study that used this method, A _
Charters2 cohetructed language and grammar curricula in the year l924.'
Numerous other studiee followed the firet ones until now the impor—
tence of the error-count method is firmly established as a research
procedure in language improvement. N ‘ o

The method in brief ia simply the recording of either oral or
written language errors as they appear in speech or in written compo-
sition. Following this tablulation. an effort ia usually made to
determine the relative seriouaneaa of the various errors. -

The preaent study is in line with the error-counting tradition

in that its problem is to discover the language errors in written

1. The writer is especlally indebted to H. &. Groene for his "Contri
butions of Research to Special Methods: English Usage,® (Thirty-

ﬁgxgpj&Ljﬁngggk, Part IT of the National Society for the Study
of Education) for a clarification of this early development,
2. Charters, W. W., Curriculum Copstruction., Ch. XVII, pp. 194-208.



Eqqmppsition.;.ltfis without precedent,.-so far-as the writer has been
;qble.tO;dilqoyer,:inzthat-it,oonsideri;thesltngugge;errorsjnnde;by,
.SpanishnAmerioan'pupils?;1n their writing of -English QS{ccmpaiedjwith
~theﬁerrorsfmndeAby Anglo~Angrip:n:pupils...Tho,data'fof;thilfltqdy.aﬂ”~
-woere gathered from compositions written by ninth-grude,pupilé;in:tho
~juniof;high pchoolpgofaTucsqn.f Previoui;studids'willybg;rpviewed_

primarily to provide bases for comparisons with present findings.

o Importance of the Study

) In pursuing this study, the wrlter has held foremost 1n mind the
iﬁprovement of classroom lenrning 1n the schools of Tu&gon through
m;king accessible factual materials relating to language deficiencies.
In an effort to insure the reliability and usefulness of the dats, the
following. measures have been taken:. - (1) The error categories:have.
been‘qnlg;geduto,coverbsoyenty specific language errofc*uqaqanparod
with:thehsma}lprtpumbqrfin:formnr studiel;y(z),v-rious-sﬁatiltical
devices have been uqed;;é,an,uttenpt;to_determing*tper;g?prtanco,of7
specific, errors.and:to determine ihpthor.or'not'tngpg;ber of words
studied. represented ;;éﬁm@ling;;and“(s) finally,;theftot§l~numbe:.of
-words~of~runniﬁg~composition~fromvuhich tho~errors ware'taken has been
larger-than in any. of the. comparable studies with. the possible.. exceph
tion. of.one or two. whioh were of similar. size or larger.iij

- The regplts:of;thefstudy may be of.importance in.several direct

ways, :First of all, &ﬂéheckron*the:language;errorswmade.by ninth-grade

3 panish-Amsrican is generally usod to denote pupils of Spanisﬁ
- or -Mexican ancestry who speak-Spanish:in their homes and:who.:
learned English largely in the schools.,



pupils will give the teachers of-tenth—grade English, as well as
ninth-grade English teachers, an idea of what they must be prepared
to cope with. in the futgre..«Second, the study should-point to any |
notable. deficiencies in languagéllearning~in_the grades :preceding the
ninth. - Third, Since no specific methods are used which_tako into -
account the 1anguage7handicap of the Spanish-American pupils, marked.
deficiencies- in their use of English may appéar'which will call for a
revision of teaching practice. Fourth, and finally, the principal .
va;ue,of'the study will lie .in its fuﬁctioﬁ'aS'a diagnostic tést‘for

determining,langugge errors and for use by teachers in.the elimination

Of‘ .them, .

"  Delimitations

The crificism has,beén made that error countins gsﬁan'approach
to language improvement may be inferior to.a m@tﬁéd which_ehphasiies
the acquiring'of'good langusage habits raiher thgp thQ'elimination
of bad ones. The fqlloéing section reviéﬁs'ngortlvstgdiqs'which
show that improvement‘iﬁjwritten exprés:ion followid‘theiﬁs; of the .
error-count methodé; Since writing free from errofAis'basic fo any
written expression,“ﬁbé;point seems to be & m1n9;=one.

Other-limitations lie within the method itself., These are taken
up extoﬁsivul& in ippropriute sections and it i; sufficignt,here to
say that they are of two main types. The,firstilimitatipn‘is that .-

which lies in the uncértainty of getting compositioﬁs which disclose.

| representative errors.l”This is iméortant-sincq 5pocific.error5_vanm

to an extent with subjebt-mattor and approach.. The second limitation



| iswthe;uncerteintyzeonnected‘uith'senpling:wideIYtenoughfso that.no
eppreciebleichengeioceurszinathe ratio .of -the number:of :errors to:the
numberﬁoffwordé from'ihiehfthey were .taken as the total number of
wordstie:increesed.utTo?azlargecexgent;;however; these limitations may
‘be- overcome by emphasizing wide-selection and qﬁnntity'in;obtliniagﬂﬁ;;
compositions. :::The present: study hesfincluded !friendly!}letters;abook
reports, short-narrations, descriptione;fsequentiali(inﬁpoint‘otstime
or stepe‘involved)sexpositions;»and;*heret:ndithere;:aibit'ofc“inspi—
rational™ writing¢4 Hhile~no calculation was made, it seems a fair

essumption that such a: variety tendedeto bring out o selection of

=

- ‘.‘,

representetive errors. Concerning the nunber of compositions, a word

v rf' Fd I Ly e o S
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has already been seid._

Review of Related Studies
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A review of related studies is of value for two reesons. The

|v"~< . % e
PR * ORI LI,

first is that a check on the results of the present study is obtained.

The second is thet the usefulness of the study may be substentisted
by 1ndicating how the results of previous studies have been applied in

PR

the interest of langueﬁe 1mprovement.
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Concerning the first of the sbove, comparisons are made wherever

- .-r’ o B j ey Al - ;,;vn,« "3;'-

possible between the errors of the two groups of this study, i,e.,

the Spanish-American and the Anglo-Americen groups. and the errors

found in other studies. To facilitate these comparisons, the present

study uses the same fourteen error categories used in the most signi-

ficent of previous studies.; The expansion of the number of ‘error items

e sl N :r - .
R A - T A

in the present study makes ‘ne: difference in the comperisons sines



specific items in -this - study were grouped iteme in the same general
categories in previous atudies.' These investigetions are reviewed

4"'-‘ ’f “I‘L FEIE s B T ‘- et

when the actual comperisone ‘are made. f}iﬂ Ti“;:;e;;w
Regerding the epplicetion of the resulte of etudiee of ‘error

counts, the treatment will not be exhaustive.; It is believed, however,

Y e, 5 [ TR

that . the summarizetion of twc or three of the most relieble studies

which -have made use of the results of:this method will be of value.
. 4 o ' o
.. Rodgers . summarized.a study made.in the Los Angeles Junior High

S°h°°13!<-Th°fP“rP°$°c§£&t°d wass .. -0 s ;har”h; RO AT E
(1) e o.0 to, determine the extent.and nature of. the gram-: -
'matical errors being made by junior high school | students
.~..0f Los Angeles in free composition, and (2) to:find.a method
for effecting a speedy and efficient eliminetion of such
errors.. .. ..o et el el .

Sl

e lila

§

"The‘steps'dn;ofvedminﬁthe Sxpé}iﬁeﬁt”iegé1§g§:g§§tiﬁg, giving
short daily drills, and post-testing. The pre-test iﬁs the writing
of friendly letters bj the pupils. These letters, 29 000 in number,
'were separated into four groups after being divided eccording to
gredes;' The four groups represented the work of pupils of four

different levels of inteiliéence.“ After they ‘were grouped, the letters

.y

were checked and”the‘errors tebulated. Following e three-dey drill

‘ period end a post-test similar to the pre-teet, it was found that"
errors had been reduced 19 4 per cent. Scme of the more pertinent
iconclusionS'ixich the euthor of the report coneidered justifi;ble are

; e :
A L. ,;.. Vo KN [E HE LT RO EL
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the follow1ngs{

R I . . . e PPN . rmem e,

¢-4. Rodgers, 7y Ses TR Critice.l Study of s Gra.mmatical Errore—f
Junior High School Pupils.”. Los  Angeles Educational: Research
Bulletin., 10:2-5. December, 19350,




(1) A period of intensive end plenned training can
materially decrease the frequency of occurrence of
...(language) errors. - '

(2) Neither grade nor I.Q. is a determining factor. in

the ‘elimination of eny particular type of error. '

(3) Although the frequency of grammatical errors may . -
be alarmingly great among children of junior high school ~
age, it may be appreciably reduced in 211 levels of all .
gredes by (a) disgnosing the needs of a class and (b)
_glving intensive daily drill in prevalent types of

error.

ﬂThe present writer has’ examined the results of the study and

feels that the conclusions are Justi.fied. SRR |
T second study conducted and reported b&’Thomesszﬁsed.euﬁetee?"w'
tislly the same procedure as was used in the'ebote:study;x'ld this,
'hedeter,"the’purpoee'wee: o

ves to test a technique, the ugé ef dictation dri 18

'and mltiple response exercises, for eliminating ch--_

nical language errors in written compositian of ninth
grade pupila.lr . e

"The specific questions which the study attempted to ansver were

tw0°“,” s

(1) To what extent does. formal drill of the dictation .

and multiple response type on. the more ilportant tech- |
nicel English: errorg: réduce. sich errors in’ similar -
formal situations? . .

(2) To what extent does reduction of Buch errors in~
formel drill carry over to reduction of such errors

in written composition? .

,,To determine abilitiea before. the drill program, the Pressey
Disgnostic; Tests in English Composition——(a) Capitelization, Form

I,,(b):Pgnctuation, Form I, and (c) Grammar, Form I--were given.

-~

5. Thomee, Je E., "The Elimination of Technical Errors in Written -
_-Pomposition Through Formal Drill." University of Jowa Studies
in Education., 8:1-36, No. 2. October 15, 1932.




In addition, especially made tests for-dictation.exercises and for
English mechanics were given. Finally, each pupil wrote a composi-
tion on one of several assigned subjects. Pupils were then divided
into nearly equal groups as determined by their ecores‘on the above
tests. - Group L‘ues drilled elghteen minutes four days each-week‘fer
a period of three weeks 1nAexercises calculated to remove the defie
ciencies indicated by the results of the diagnostic tests and theme
errors, The drill methods were dictation and multiple responee. _
Group B was drilled sn equivelent amount of time on the regular'ninth-
grade grammar course. The time here was spent, for the most part, in’
writing out exercises from the text.

Follewing the three weeks time in which the remédial exercises
were given, alternate forms of the diagnostic tests were given and
more themes were written. The scores and errors were deteriined.b
end comparisons were made. In view of the results, the author of the
study concludes: | |

The evidence presented in this study shows that the use

of a specific type of formal drill not only reduces the num-

ber of technical errors on the formal tests of a similar

type but also carries over to the reduction of similar

technical errors in written composition.

) The present writer has surveyed the methods and results of the
study and considerslthe above conclusion warranted, .The method and ‘
eare exercised in conducting the investigation were espocially com~

mendab]_a, “ . w Tl ..,.'.1_ . , R

These stndies have been aunmarized to suggest haw the reanlts

.....



The language errors made by pupils of the schools of Tucson. For a

review of several excellent experiments of this type, some of which
- j

are referred to later. in the present study, the reader may consult

Lyman's "Sumnary of Invastigations Relatingrto Grammar, Language,
6

and Composition,"” and to the investigations conducted by Pressey.
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Chapter n ‘
a conmcrme 'raE DATA" '

- o=z %+ o1 . . The Procedure

conpositions written by Spanish-Anerican and Anglo-American
ninth-grade pupils were collected through the cooperation of the
Ateachers. the principals, and the supervisor of the junior high
schools of Tucson. The papers were then divided into two groups- o
one group was the work of Spanish-Anerican pupils and the other was
the Work of Anglo—Anerican pupils. This division was facilitated by
’the writer's familiarity with Spanish and Mexican names and by a per-
sonal acquaintance with many of the pupils. A1l themes whose author-
ship was questionable were discarded. Original, uncorrected'copies
only were used in the study, and teachers' pencilled corrections
were ignored “ | ) | o
Calculations were made to determine the total number of words in
each group, the total number of sentences in each group, the average
number of words in each sentence, the average nunber of sentences in
each theme, and the average number of tords in each thene.v These data
are presented in Table I, below, which has been given to simolify later
calculations and to familiarize the roader vith the scope of the study.
It is worth note in passing that the sentences used by the Anglo-
American pupils averaged a few more words in length than those used

by'?he’Spanisn¥kmericanspupils.'v?heztheﬁes,'tbo,7nere1twehty-ninef7'



words longerzinvthe~firs£ of “the above mentioned groups. Whether or
notlthese differences.are significant 1is comsidered-later in:Chapter
IV, page 50. The final total number:of words-in the study was 169,
604 wiihgaal theneslvritten.by:the Spanish—American;pupilszand‘505 L
by the Anglo-anerican-pupilsa:;"s‘f

TABLE I

GENER&L INFORHATION

: Spanish-American : Anglo-American
' H themes ¢ _themes
Number of words per sentence. : ~-14.7 3 18.1
Number of words per theme. 3 157.4 3 186,2
Total number of words. - - ¢ 75,686.,0 > "3 93,918,0
Total number of themes. . . 2. . 481.0 ¢ . 505.0 .
Number of  sentences per -theme.: - - -10.7;: (8: o 10428 ¢
HE 5m H 5&21;0

I2iel;anmnex_es_ﬂenienegeg,

Following the grouping of the thenee ‘a check list of errors was
made. In order to expedite comparisons between the present study and
former studies,-the-same error-categories were used -here that were
‘used in the worke -of Lyman, Stormsand, Johnson, and Arnstrong.l With
the exception of Categories VI and VIII hich were enlarged from three
and six items to eight and tmentybtwo items respectively, there were
no fundamental chenges nade.~ The themes were checked carefully, and
the errors were tallied The fourteen major categories of the pre-
vious studies ane the enlarged eevsnty error items used in the present
study are given in Table I, below.u "

To eimplify the understanding of the data, each of the fourteen

1. These etudies are summarised'by,Lyman;%R.“L., op. cit., p. 87 ff,



error categories has teen'takan up;separately and the items discussed
at length in ChapterrIII. The achievement of ‘the Spanish-American
pupils 1s considered 1n relation to the Anglo-American pupils.; Tne”;l;
results of each of these groups in turn are considered in relation to
the findings of the other studies mentioned above.' Before observing
the results mithin the separate categories. hovever, it seems advisable

to say a: word with regard to determining the seriousness of specific

errors, - )
_ TABLE I1
CHECK LIST FOR LANGUAGE ERRORb
VERE— n 2
: Cate e8 n_numeral and rror Iten ab. erals

“.1l. Subject or object of verb in. wrong case. .
2. Predicate nominative in wrong case.
-- 3. Object of preposition-in wrong case.. . .-
L. Use of objective.for possessive with gerund
5, Miscellaneous. .
II-MM&LMQM’* o S
1. Disagreement of. pronoun and antecedent.
2. "You™ uged indefinitely. -
" 3. Miscellaneous errors.
ITI. | k the £ : .
1. Disagreement .of verb and subject.
2. Change of tense in main clause.
. 3, Wrong: past tense, past participle, or failure to use
! either. (N -
4. Wrong. verbs used._r'
- 5. Mistakes in mood. .
: 6, Miscellansous errors. .- .- .. = ot
IV. pdjectives and Adverbs: . .- ..
1, Use of adjective: for adverb.
2, Use of adverb foi adjective.
3. Ugse of "them" for "these™ and "those."
4. Incorrect comparison of adjectives or adverbs.
5. Misplaced adjectives or adverbs.
‘ 6. Miscellaneous. .- :. .- .
V- W'
1. Wrong or superfluous preposition.
_2, Pronoun with no antecedent,




TABLE II (continued)

CHECK LIST FOR LANGUAGE ERRORS

-V Prepositions snd Conjunctions: (comluded)
3. Use of "like" for a conjunction.
4. "Rhere" .and "how" wrongly used as conjunctions.
5. liscellaneous.

o 1. Fragments used as sentences.
9 2. Pronoun with no antecedent.
"+ 9.3, Pronoun not near antecedent.
O 4. Change in tense. . .
- 5. Failure to make new sentence for new thought,
. .6, General incoherence. = :
7. Miscelleneous. . .. . - 7 Cora
VII. Unclear Meaning: :
1. Awkward, wordy, or complicated phrasing,
‘2. Ambiguity due to indefinite pronomimil reference.
) 3. Hiaeellaneous failuree to express clear meaning,
VIII. Punctuation: - - '
.1, Omission of one conma._” - s
.7 . @&. Between independent clausee with a conjunction
- connecting.
b. Compound predicate with "but" connecting.
‘c. Coordinate elements with no conjunction.
-de Items of a series.
.2 7 e.- Introduetory adverbial clsuse:of. great length, - -
B Clarityo
e "Yes" or "No" or-an introductory word. . " - .-
h. In numbers.
. - 1, In' friendly letters.
2. Omieeion of two commas,
o . (Count each comma,)- (7
&, Nouns in direct address.
b, Parts. of a date:or.address.
c¢. Expressions like, "He said n
*.d, Absolute phrases. ' . - SRR
e. Non-restrictive word, phrase, or clause.
.+ £, Parenthetical expressions, ' '
3. No period.
-4+ No'question mark. -
5. Appositives.
"6, No- semicolon," colon, or misuse of . either.
. 7. No exclsmation point.
E 8. Wrong or superfluous merks..
- Miscellaneous.
- IX. Aggg trophes L e T
1 W_rog‘g__poggessive;. .

©coo0o0o0000: O

cococoa"




.TABLE II. (concluded) = °°

7.-. CHECK LIST FOR LANGUAGE ERRORS - -

p————

Categorieg (R
IX. Apgg&gggb : (concluded)
T2, 0Omission of merk. S
3.:"Ita%. and "it'a" confused.
4+ Miscellaneous., ' = = Ve
X italizetion:
-~ .71, Failure to use capital.
2, Improper usge of capital. o '
~ 1,,0mission of word or phrase.
w4t 2, Repetition of word or phrase.
. YIT. Spelling:

~-1s Failure to meke plurel or to change form-of verb by
adding "s."

L -2, Other misspellings., =~ -
XIII- SQuotatdon Marks: '
- 1, Misuse or.omission of marks. . :
XIV ¥lscellaneous Errors:
oo Miscelleneous,
Items thus marked were added by the writer.

' L~Deteimin1ng-the Seriousness of Errors”

:'"'Statggtiégl;EEIidggit -In any consideration of tﬁe seriousness
of various types of errors as determined- by their frequency of occur-
rence, it is desirable’ to have sampled widely enough so that' the ratio
6f ‘the total number of errors: in eny category to the-total niimber of
words-from which the errors were taken remains a constant’as the num-
ber of ﬁorde{ié increased.’ One may go so fer as to say thet unless
this ratio is cbnsiétently“unchanging, certeinty can not be had re-
gerding-the frequency of occurrence of sny perticuler efrof. -

" " An-effort is made in the’present~atﬁdy?(Tab1e<IV,fpége 23) -to
establish stetistical validity by totelling the errors in each of -the

fdufteen“categofies3for'theﬂtwo“separate‘groups«at 31,470 words.



Totals were:computed again at 75,686 words for the Spanish-American
group, and at 93,918 words for tﬁe‘Anglo~Anericanagroup.’ These last
two figures:indicate. the final totals of the completed study. Now'if
statistical validity were: reached &t 31,470 words, the ratio expressed
by;the;total number of errors in any category computed-at £hiskfigure,
to the .same figure?(315470)-wouldyhavéébeen’edﬁal to the ratio ex~
preasedvby;the'finél total number of “errors in the;same»catégory‘to -
" the final total number of wode-(75,686-or 93,918). This may be made
clea¥ergin'én-example; Glancing:at*Téblb IV, it is noted thatfin .
the Spanish-American group:there were 283 punctuation:errors. when:the
totals were cast at:31,470 words. -This may be expressed in the |
following £Orme~ . ' °° ~ .7 s o ol e
' 283 3 31;470 or .008992 R IR

;»sThezfinal.tdtalf1nfthgﬁsamercatogory is.seen;to be 547 puh;tuaﬁion

.errorq'at 75,686 words;“?TﬁiaimayrbéiexpreaSed‘as:-' A
547:2:75,686 or .007610°

Since. this last:ratio 'is.materially different from' the one:above, 1t
mey 'be safely assumed:that 31,470 words were not enough: to:indicate - -
more than’'s trénd:in-tlie. number of punctuation errors. Whether or -
not .statistical validity waa-reachédfat the final totals can not be
known without expanding the study. : . -

.. Using the above method, the writer has found that statistical
ﬁalidity was not‘érobableiin‘anyvofftheffaurteen categories at'Bl,’
470 words. As tha category totals decreased in size. tha possibility

-

of obtaining validity became more renote. Thus, ene can readily

.



understand the chance involved in trying to.calculate an absolute
frequency of -occurrence of errors in one—of:the:twenty—ono-punctua-;;.'
tion items listed under Category VIIIa(Punctuatioo),:when the total
for.all'tpe;items in the category failed to-yield?stgtistica11y~valid
Tresults, - . rwf;,:-;i fT: B SRS
- The queationfof?the value, then,ﬁof counting errors when they -

'appeaf,onlyfsporadicallyasuggests.itoélf. *The,ahswer_lieé in ‘the fact
that the ‘only shortcoming is that of not being eble to know the exact
nunber of -times an error will appeer in a'giveh:number-of;words. The
- error.count is'still-of velue .in'that it shows one error. to:be rela-
tively nore:importdnt than another,

A_aignificantﬂpoint.needs.héro‘to-heibrought out. Several other -
_studies have given results of error tebulations after having checked
through only 50,371 words as in the .Tohnson'studyz' and 18,223 ‘words - -
as in the Stormzand'study.B-'The velldity of the results of emall
studieS‘isncalled:into;questionlwhen it 18 noted: that -misspellings
(Category XII,; Table III," page 13): ‘became fewer after. the check at .
31,470,words.. The - total ‘at. this:point-was 570 misspelled words, while
the next 44,216 words disclosed only 457 misspellings. Similar up-
sets were. found 1n other categories 1n both groups._;':wo:u .

_g;jg;ﬂ;;fggjg;g Variable factors were present in this study
which the other studies may have been free from. These must be taken

into account. although it is.inconceivable that a small number.of . .~

2. Johnéon,‘R.'I., "Tho Persisténcy of Error in Engliah Composifioo:ﬁ—
School Review., 25:555-80. October, 1917
3. Summarized from R..L. Lyman, op. cit., p. 8.
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woids. even without such factors, could give significant results.
While. no accurate check has been made, it was.notéd_Qpring,tabulapibn
that certain typesﬁof.érrors,were:prominent as subjectfmatter,and o
approach varied.  Theme-writers with a.narfative bent were addicted
to writing in pa:agréphfandﬂoccasionally.theme—long_sentcnces which
were»bésprinkled with "and's, " "so's," and "but's.".;thter-wrifers
éaked éuestions not followed by question_marks,.ahdvindulged in such
"chestnuts" as "I now. take pen in hand,?eétcce;era..,ﬁ while ex- ~
ploiting.word,misspell;ng variations in classical phrasings like
®... wouldend leve me hav it ..." Such irreguler occurrence of spe-
cific errors demands a very large sempling. _

The Error Quotient: A more,mathematicailY-exaCt way;df_determinﬁ
ing the cruéiality of certain errors has been hit upon. The ratio:
qf an error to the number of opportunities for making this_error,;with
the ‘added -consideration of the ratio between the opportunities_a#dhthe
total number of words from which the opportunities were taken offers
at first sight a éciehtific apprbach to -settling the prdblem}of;the-ﬂ
- relative éeriousness_of-differentzerrors.g Regarding this, Lyman4 has -
the .following to say: :

. Hereafter studies of errors must follow the "error-- ::
quotient®™ procedure ... if they are to be considered velid,
- - Moreover, frequency of use in reletion to the number of
words must be considered as well as frequency of errors in
. reletion to frequency .of use. -

Having devised ‘the error-quotient method and seen some of its

merits before discovering that Stormzand’had»previously used it, the

40 Lyman, Ro‘ L., ég. cj.to. Pe 1320
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writer feels no heésitancy in evaluating it.- To say that one error:
faléhefié*as*iﬁporéaﬁt?ai'andtﬁarg-tﬁe“Sasisfbffthe*afror.qﬁdtiehefff:
fﬁethoié:end“to:fate*the"efror8~eque1iy;"igndres‘two‘impoftant“fécts.
'Uneiis’thet'the'teachingéleefnfng»tiﬁe-neceesary"fof‘oiercoming one - :
‘of the errors may be a“haxterAbf:yeaéh;'asffér‘exahp1e learning to
use perspicuous diction, While the time hesded ‘for ‘overcoming the -
,‘othe§°ernor?mey'inéo1ve‘only'e”fei‘minﬁtes, as in learning the correct
spelling ‘6f & word -or that"abbreviatiois ‘are ‘followsd by periods.
1The*second‘end7more‘im§o?tant7?act is that some errors disfﬁnt the

, reeder's thought more then others. A coama emitted between the last

- two members of a series is forgivable while en incoherent sentence

is not.‘ Yet both of these errors ere on an- equal bosis when evaluated

by the error-quotient method.j** 75';'*‘f 2 ;i‘ - "1§Rf1utg

1

’\L et .

Besides the above deficiencies, the error quotient hos‘limited
application.- ‘One-cen:not, for ‘exsample,’ apply the methoo‘toZCategory
"IV, "the substitution 6f'edjecti?ee-fofgadvefbe;"ibecausé-somefodjec—
;tiveejﬁouldineéer5be'confdeed?with»an edtenb, wherees others, notably
"good," will bevconqued:quite frequently. Thus, toteiling the number
- of adjectives to get the:”opportunities" for error would be highly
misleading. Categories VI, "Ungrammatical Sentences,f end VII, "Un-
clear Meaning,™ would likewise fail to lend themselves_to‘the erfor-
quotient method. One can readily understand that trying to estimate
the number of opportunities for making a sentence ungrammatical or
ifor clouding its meening would be an infinite if not impossible task.

“ '»~_ K -~ ..,7, ‘‘‘‘‘‘

The error-quotient procedure, on' the other hend has ‘much to

- . e
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recommend it. Where it can be used, it indicates how often an error
is made when the chence for making it presents itself, and it suggests
how extensive the chances may be for making the error. It probably
may be uced safely among equivalent or nearly'equivalent errors,‘i.e.,
equivaieet errors as determined by how much the written matterrip
wpich the error appeere is disrupted, and by how much teaching—learn-
ing>t1me is needed to eVercome the erfor.

Concerning this problem of the seriousness of various errors,
S5
Pre sey has a sane word to say.

It seems a fair contention that an error is importent
in proportion as it makes it difficult for the reader to
obtain the writer's meaning. From this point of view many
- errors in capitslization and in grammar are minor: if a child
writes "he don't" for "he doesn't," he may distract the
reader by offending the reader's sense of proprieties, but
he does not obscure meaning. Mistskes in sentence structure

©77. are,,then; even more: impértent than their freguency would
.indicate;v

A necessary agsumption appears to be that errors must be evelu-

ated 8ub3ectively, for the most part, since the error quotient hag

the above mentioned limitations.

5. Pressey, S. L., "A Statistical Study of Usage end of Children's

: - Errors. in Sentence Structure," [English Jowrpal., 14:529-535,
Septepber, 1925. :

.



CBAPTEﬁ III
ORGANIZING AND INTERPRETING THE DATA ’ _
Near the close of the previous ‘chapter it was mentioned in connec-
tion with the error quotient that some adaectives were never confused
with adverbs while others, notably “good n were. IThis confusion of
one part of speech with another, or of one word with another, was not
limited to adjectives end adverbs alone. In the pupils' compositions,
pronouns were frequently confused one with another as were preposi—
tions and verbs. If this particular type of error limited itself to
a few specific words, it seemed desirable ‘to know’ what these words
were. On the assumption that such might be the _case, the vriter re-
corded all instances of word confusion. The immediately following
sections consider some of these specific errors together uith ‘the
fourteen error categories which are discussed in serial order. A
more complete list of typical examples of word confusion will be

found in the Appendix.

: PronounS’ Categories I and II
tekes in f ' A' ne: Table III on' the following
page shows the ranks of each of. the fourteen categories as they were
determined byhthe results of the fourfstudies-mentioned iu Chapters
I and II, and hy the results offtheTpresent;study. fThe"category
under discussion; "Case.of éronoune;!'wasfranked asihaving the fewest

errors in all the investigations exceptvthatfof Stormzapd. This



- TABLE III

RANK OF TECHNICAL ERRORS N NINTH GRADE WRITTEN COIIPOSITION
ACCORDING TO FREQUENCY IN FIVE INVESTIGATIONS

g B \

m .

-

<3 - Co oo

N ) L
N B " )

“. . & Armstrong : Johnson : Lyman - : Stormzand : Mitchell
. ' 't Kensas = ¢ Kangas ' four ' : Freeport, : Tucson,
' Lo ' "t ‘City, ¢ ..City : schools : Illinois Arizona
Error Catego ‘ries R Hissouri : S S I ¢ Spanish- : Anglo~-
S : H 2 H H : Apericep 3 jmericsp -
W 290,37 2 2 3 : H
-I. Case of pronouns. .. . : U L LI VA :  12.5 : 14 : 14
II. Other errors in pronouns, : = 13 T 7 2 9 s 51250 8 ¢ 6
III. Errors in use of-verbs. @ 4 :' 8 : -8 : . 6 : 5 ¢+ 7T
IV. Adjectives and adverbs. ' : 9 : 10 R s 11 : 1 '+ 1
V. .Prepositions and conjunc-'2 . . H . s - : * % T
-~ tioms, : s 11 : ll : 11 - : 10 : 9 ¢ 10
VI. Ungrammatical sentences.. - 2 : L 3 s 7 : 4 s 3
~ VII. Unclear meaning. ©e 7. ¢+ 122 : 5 s 3 T 5
VIII. Punctuation. ol 3 $s 2 ¢ -1 H 1l H 2 2 2
.~ IX, Apostrophe. , I 10 : 6 10 85 .z 10 ¢ - 9
X, Capitalization. LS 5 H 5 ¢ 7 H 5 H 7 4
XI, Omission or Repetition. 3 6 s 3 4 : - 4 s 6 s 8
- XII, Spelling. PO 1 : 1 : 2 2 g 1 ¢ 1
y XIII Quotation narka.' T 12 : 137 : 13 |z 14 s 1k ¢ 12
- ¢ aneous S, 2 - 9 5.6 s - 85 : 13 I &)
l. Rearranged fron Lyman, R. L.. Op. cit.. Table XIVI., P. '/89 and. from t.he writer 8 data. :
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ranking of fourteenth in number of errors is due to the limited num-
ber of pronoun constructions in the category and to the fact"ﬂ L
that pupils seldom used the few constrﬁctions which might have been
used. Table IV, below, substantiates this statement. In nelther : -
gréup vere there és maﬁy as two errors per thoﬁaand yérds which in-

volved the case of a pronoun., Table V on page 23 makes this evidence

.even mére stfiking. No errors were recorded in items two or three .

from either £hé thémes of the Spanish-American pupils or from those

of the Anglo-Americen pupils. In the 170,000 words, no comstruqtions‘
using a pronoun as a predicate nominative appeared. While this in-
frequencj of use'ﬁinimizes'the impprtange_of the case of pronouns as

a lénguage-learnihg center, the errors, nevértheless,‘desefve somé
attention becgusé'they disrupt sentence sense.

Some of the specific instances of confusion in the use of pro-
nouns are listed in Téble VI on;page 2. 'Arabic numerals indicafe the
number of times éach error occurred in 75,000 words. The first col-
umn in eaéh gfoup'contains the misused pronouns or the words confused
with pronouns. Oégdsite_these-words in the second colum are listed
the pronouns or qtﬁer wo?ds fhat were evidently intended and that
would have been suitable in the context. |

Conside:ing these specifiq errora for z moment, it is_seen in

Table VI that the first ten itéms;,except-itoms one and two, were

 misused by both groups. The remaining items were misspellings of

pronouns or uncommon instances of confusion. The second ten 1tems

were errors not common to both groups. The first eight errors and



" TABLE-IV

FREQUENCY. OF ERRORS IN NINTH_GRADE WRITTEN COMPOSITION
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* the misspelling of "their" gave the most troubls,. Attention is

directed especially to the first three items as sourcaé-of.oonfusion,

for”the:Spanish—Anerican‘puplla; In' the writer's opinion it 1is no

‘mere chance that this group of pupils confused ®"thes;® "this," and

"thesge," whereaa the Anglo-American pupils did not.r Wnile few of

Pt TABLE V S -
.. FREQUENCY OF ERRORS IN THE.USE OF PRONOUNS ..
—— — e~
:_Spanish-American :_Anglo-American
: : El’!‘O‘I‘B . £ ch
Case of Pronouna.,Category I. L . I
.1l. Subject or object of verb in H , I
. . Wrong case,. . .- - | 661 : o426
ke Predicate: nominative ing ; H N . :
©, . Wrong.cese. - : L W0 : .0
. 3. Object of. proposition in 3 - s
~ . -wrong case,. . - -8 0 : <0
4o Use of objective for poaeoa-‘:”" B oo
. sive with gerund. . : o264, oo .852
- 5. Miescellaneous. - : -264 : oo 0
:. :Totals, H 1.95 : . 1.R9
Other Misuses of Pronouns. H T : :
‘ Category II. e 7 ‘ s ;
‘1."Disagreement of pronoun and : 2otlal : o
" antecedent, - : S 2,920 T : - 419
“2. "You" used 1ndefini.tely. Coe ~16,95 " ¢ - 1945
3. Miscellaneous. : R S G132 1,27 ¢
Totala.,,.. S 19.9 IR 25.51

PU

the Spanish-Ameriean pupils write Spanish, most of them read 1t and
know that the Spanizh '1' is pronounced _very nnch like the lhglish

‘‘‘‘‘ It 18 easy, then, to understand uhy theae pupils used "thes" and .
"thia' for ”thcse,' and viee versa. Such errors are loro thay sinplo

misspellings and require much attantion before they are eliminated

Besides the above errors. emphasis should be strong in teaching
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the difference between "their". and "there," and between:"it's" and :-

"its." _Understanding  the meanings and usage of -these words-is ::: -

essential to habits of correct: spelling, .~~~ <. .. . ¢
TABLE VI
SPECIFIC ERRORS IN THE USE OF PRONOUNS
: Spanish-moerican I An;;—American
H -8 “ Mistakes - " g '
correct : Correct H ;g 72,000 words H orrect : Correct
‘1, thes =~ ¢ this ¢ s 0 ¢ e -
2. These.  : this = : . 5».» : 0 .. . :
"3, this 'z these 3° 10 ¢ 1 & :
4o their ¢ there ¢ .. 8 ¢ 5 .3 s .
"5, the ~ ‘s they "t 75 g7 9e - SR
6. there .. : their : . 3 : 8 S P :
7. they =~ s there- 3" "2 ¢ "2 -7 e
.8, it's, its : 1its, 11&-:: 8 LE 1 .
‘9. one - ¢won e 1 Tetot1 el e
10. then ¢ them s 2 2 3 . 3 :
1l. ones ¢ once s 1 "¢ 1 : the ¢ that
12, which = : who . .: 1 . 1. s her : here
13, “theirs ¢ there is: 1 "¢ " 17: us :wag
14. there sthey . 1. ¢ 1 : aplece ¢ each .
15. on- ~ 2 one s Y s 1 sem T : one )
16, 1t'd . : 4t would: 1., : ¢ their-  .: them- =
17. they s then -~ ¢ 177 f 1 : self : 8elves’
1emy s I. . U S 1 :I'am ¢ I am
19, some = :a” " ¢ 1 s 1 : Ive : I have
20. you s your . 3 1 : 1 : there : there are
21, thier . 2 their . : 5 2 1 s
22, youler : you're ¢ 2- ¢ 1 s your's : yours
23. an other .: another : 1 .: 1. whos: ~t.whose. . .
24. we'd = : we would: 1 ¢+ 1 : whoes : whose
25. thats ¢ that has: 1 1 : my self ' : myself
27, s : : 1 : wich : which
28, S s 5 1l _: a nouther : another

Regarding the other errors 1n Table VI, ebove, most of them
appeared to be the fruits of oareleesness since the pupils vho made

them often demonstrated their ability to correct the errors in the
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same themes in which the‘errors:appeared.:.While.this?study was in no
way designed to measure the differential between pupils' eeeomplish—
ments and their abilities, it is the writer's opinion that lack of
seriousness of purpose:instead-of a lack-of knowledge was all too
frequently -the cause of -slovenly work. More will be seid about this
later in the study when :factual evidence may be cited to support 1t.;

.+ Other Misuses of Proneuns: Table III on page 20 shows that -

Category II ranked. in pesitions from sixth in the:Anglo-American

group ‘of ‘the present study to thirteenth in the Armstrong study.: --

The reason for the comparatively low ranking in the present study may
have been the unusually extensive use of-item two, "'You' used in-
definitely " This usage is not strictly an error, although it is

awkward when repeated excessively. Concerning this it was noted

that when the approach to the subject-matter of the theme was condi—

tional, the subjects of the sentences mere frequently ”you. An exam-

ple of this was taken from the theme of a Spanish-American pupil who

wrote concerning the Grand Canyon'

cee if you visit it you ‘can see many things you can see
. -Intlens campted there:and you can also watch them make -
pottery and big tgrtillgﬁ

‘Another pupil described the game of besketball ‘Parentheses
are his S L R , it

You cannot carry the ball in your hand. You must
. dribble. (bounce) . But when.you lift the ball, you
- cannot dribble any more you must throw the ball and
:1f you dribble twice while you have the ball it goes .. i
to the opposite side. (outside)

'It may be objected that the repetition of "you" is one of the
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minor faults in the above quotations and that the serious errors
should be eliminated before turning attention to the less serious
ones. The criticism is cbvioudly valid, The other faults are
treated later, prinoipally in the categories on "Unclear Meaning"
ané,?Ungrammatical Sentencee.“ | o ‘
Table V, page 24, indicates thet the other serious error in the
category under,disoussion.ﬁes the dieagreement of a pronoun with its  _
antecedent. Thie last error ranked’first in importance when the

indefinite "you" was disregarded as an error, and it should be treated

as such in any remediasl program.

‘ Verbe. Category III

M&M&Wn Table IIL, page. 520. indicates
that Category III ranked fifth in number of errors in the Spanish—

‘American group and seﬂenth in the Anglo-American group. These

rankings are sufficiently close to those of the other studies that! -

no comment need be made.

It is noted in Table VII on the following page that the inter-
category rankings were muoh‘the‘same for both groups of the preseht:
study although with the exception of item five, the Spanish-American
group made more errors per item than did the Anglo—American group.
The totals at the'bottom of the table indicate, in fact, that the
errors made by the first mentioned group were twice those made’ by
the latter group. A suggested conclusion is that these verb errors
point to the greatest lahguage weakness of the.Spanish-American

pupils. This- is partially borne out by the fact that there is no
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such marked difference. in the numbers. of errors made by the two

:groups in any of -the other categories. . .:
TABLE v11 )
) FREQUENCY OF ERRORS IN THE USE OF VERBS )
) Syeniah-Americen 3 Anglo-Amerioan
Pt e - 2 Per.cent .t . .. 1 Brrors fors . . : Per cent
Errors s of total :  each : : of total
St o0 D 3 errors 't ‘Rank -3 sentences ‘i Rank. .t ;. errors
T, Disagreement of : Tt : 3

. verb and subject : 15 2 t+ 3 112.5 1 8.55: 2 ¢ 21.9
2. Change of tense 31 .- RIREE TN : : s
in main clause. : 5 54 t S5 : 4.81: 2.72: 5 6.94
3. Wrong past tense,: SEPEE TR ST SRR & S
- past partiodple, :, . ... .3 e s 1 .

' or failure to use:T‘ - - ‘f'?"': el i’f.;;?g::“

7 eithers R 4? 3-8 Y 339.0 :14.4 SRR By 83647 -
4, “Wrong verbs-used.: 14.5»:-~:Jd—4 311 96:-3.88: ;LQQJ} 9192
5. Mistakes in mood.f 1,17 s ‘6. 7,963 1,741 61 “4.48
6. Miscellaneous.’ 1549 t 2 '113,1 : 7.761 3 i 19.9

Totals. T : T 102,52189.001 1

"‘fﬂthe_iargest per cent (47.3) of all verb errors made by the

Spaniehilmefiean bupiié‘wué“cuused'by the use of the'irong past tense

Qor past participle, or by the failure to use either of them when they

should have been used.

© K Yarger ‘part of the errors in "Miscellaneous" were ‘caused by the

‘Tailure to add the inflection "s" to’the third person singular ‘of the
'verbs which have it. A typical'error of this kind is: "He éend,"

‘instead of, "He 'sends." " -

"Using the wrong'verb," ‘error item four, .is more & result of in-

‘complete knowledze of the definiticns of verbs than it is a verb -

‘construction ‘error. .ol L o

X
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“The. e‘x;t.eriti of errers in all the items indicates that muech - "+
attention needs to be given to the study of :verbs,: ;
“+In"an attempt to meke the dats more usable, all misused verbs
were recorded. These divided thomselvea into (1) cases of confusion,
one verb with ano‘t.her verb or with another part ot spoech, (2) cases

of the use of the wrong tense or where the tonee was lado up wrang,*

as "naded"' and (3) nisspellings of verba. 'rhuo were too nuuaroua

 PABLE VIIT .37 i:. «ion. oot tol
.. SPECIFIC ERRORS IN-THE USE OF VERBS = -

~_Spanish-American - 3 Anglo-American -
Incorrect : Correct : Incorrect 3 Correct

1. becames ¢ became -3 ,dident 3 did not -
2. teached :  taught 't learn : : teach

3. starded t started - 3. pownd - - - t pound _
4. maded ¢ made - - - - 3. freightemed ; frightened
56 atieked : stuck .| : road ¢ rode :
7. pasted : : _§p8-889d : : PO t 3 i ',*,'K e Rl
8. did earned’ ': did earn 2. ARSI I
~9.. would of . - . :  would have -~ 2- g
10.- begou,med : began " 3 .3
ll. had eat ' 3 had eaton 8 C e

to.éiﬁliatsd i £hé'text’énd have been .included in part.in the Appen-
dix. L few of ‘the more flagrant errors are given above in Table VIII
to hdicate the extent and serionsnou of - tho Spanish-Aner:lcan pnpils'
di.t‘ficult) with Engl:l(sh verba. o o ’
Verb mistakes made by the *Anglo-Aﬁériéa’.ﬁ‘ pupils were largely.
niéspel]:ings;':' This érouxi‘,‘*éf -course, made errors quiteas: ?gi*btfesﬁué
as“any mede by the Spanish-American pupils:  The difference ‘between

the groups was' that the average ninth-grade ‘Anglo-American” pupil,
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according to Table VII, wrote:25.5 sentences for.each verb error he.
mede while the aversge Spenish-smerican pupil wrote only 12.2 sem- .
tences for each verb error he:made., .. : SO I EIPAE A

Ad;ectivea and Adverbs. Category IV -
M&s in he~

21, ahows that Category IV ranksd eleventh 1n number of errors 1n ths

Pua

Tabla III, pagc

Spanish-American group. Although this category ranked in eleventh

place in the Anglo-American group also‘ Table IX, belov, shows that
the Spanish~Amer1can pupils made almost ttice as nnny errors of this
type as did the pupils 1n the latter grcup.

- TABLE II i e

* FREQUENCY OF:ERRORS:IN:THE USE OF- . -
. ADJECTIVES AND ADVERBS

L s Spapjsh-American :__Anglo-fmerican
‘Errors ‘3 ‘s Brrers in- ;- -
1, Use of adjective for adverb.: 55 - '3 5.15 '3 4.8 -3 T7.6
2. Use. of adverb for adjective.: 1.4 : A3 ¢ 0 2 0 -
3. Use of "them" for "these" ¢ -~ - ‘g - g -g B
and "those." : 7.0 : .66 :’.0.: .0
4. Incorrect comparison of - R T 5 R T
. adjectives or adverbs. ¢ 9.87 : .93 : .21: 3-45
5. Misplaced adjectives or ad< : BRI A AREE s
verbs, v $ 4.1 oz 1.32 ¢ G323 5.17
6. Miscellsneous errors. : 12,62 :1.,19 : ‘.85 : 13,8 - -
Totels. s : 9,28 3 5,18 2.

"It was noted in Table VI on page 25 that "this" and utheéeii
were prom;nent pronoun errors. ‘Since these two words are evan ‘more
frequently used as adjectives than as promouns. they figured promi-

nently in the low ranking of the present category. Besides the



confusion of "this" and "these," there were numercus other instences
of confusion in &1l parts of speech ‘Than" ﬂas regulerly. confused
uith "them" and "than, and the old 'suro~aurely” denon appeared .
frequently in the writing of both greupe Ignqwance of tha conjuga~t—
tion of verbs appeared in mistak?g'lika “b;v;¥k§d) 1agcn ! 'atrean»"
linc(d) train,ﬁ “color(od) picturee." and “old—fashian(ed) dresses. '
Other specific errors in’ the use of adjectives and adverbs nay be
feund dn the Appendix. P “,,“,-I,..K:ﬁf_.f »

As cbmﬁéred with the frequency of ‘the error of confuaing an
adjective with an adverb, the othar errors scarcoly daserve mention.
It 1s noted 1n Table IX that this firat error appeared at the rate of
5. 15 times in every 10 000 words and that 1t accountad for fifty-

' five per cent of all the addective-advarb errors in the Spaniah-
American group. In the other group thia error appeared less fre- '
quently (4.8 tiﬁas in 10 000 worda), but it accounted for more than
8eventy-seven per cent of all the errors in the category.

\ The words in this error 1tem which gave the most trouble were
"good," "well," "sure," and "surely." A minor error made extensively
in both groups was.the indifferent.use of "a" and "an.® In meny
instanices. this’nay’bave besh 008 4o the lack of a casefil re-reaing
of . themes before submitting them, ‘but it is just possible that some of
the pupils did not knom when . usago ‘called for the “a' and uhan it
called for the Man, " A larger part of ths re-odial work 1n thiﬂ
category could well be devotad to developing habits of correct usage
1nvolving these specific words.



..., - -TABLE X

FREQUENCY OF -ERRORS IN THE USE OF ... -~ -.-:¢<:
PRLPOSITIONS AND CONJUNCTIONq

v g vl Tl - £

: Spanish-American s Ang}o—ﬁmerican

. - Errors-
1. ¥rong preposition. . . - .liﬁ‘,78a3 2119 3,31 s 35.6
2, Superfluous preposition. ~ "¢ "neg. : neg. : 4.68: 50.5
3. Wrong or superfluous conjunctien: . 1.7 : 2.642 .32 : 3.45
4. Use of "like" for a conjunction.: 6.1 ¢ .93t .0 : .0
5. "Where" and "how" wrongly used :: ; 2. R | ‘

as conjunctions. s 6.1 'z .93: .96 : 10.31
6. Miscellaneous eITOTS. s 7.83 3 l.2 3 .0 -3 .0

Totals. : s 17.60: 9.27 :

: Prepositiona and Conjunctions° C;tegoryvﬁ' ’
s in the Uge of Prepo Table III,

h&é%'éi shows general agr.u&ont anong tha studias cancorning tho
ranking of Category V.- The Spanish-Ammrican group made moré errora -
that were due to the confuaion of one preposition with another than |
errors of any other type (Table X, abova) A few of theso instances
of confuaicn are liatad in Table XI, belaw.
ST S TABLEXI

. SPECIFIC ERRORS-IN THE USE OF PREPOSITICNS . . .. : -

H H Mistakes : H
Incorrect ; Correct : in 75, OOO<!g;~§ 3 Incorrect : Correct
1. in ton R0 e 2 : of- s off
2. on ¢ in : 13 : 1 s of ¢ over
3. on.' " 3 at -2 S5 5 s with by
4. On s of : 4 H 1 s of s to
5.4in° s at o 3. 3 g -1 s at "3 4n
6. with  : for : 1 : 1 : to ¢ into
7o for:: ~eidnvo o ngos ol L 38 1. s about -2 In° s
8. from : off : 1l : 1 : on ¢ during




. It 1s seen from Table X that the Anglo-American pupils used a
great number of superfluous prepositions. These same prepositions : .
are idiomatic in their speech. A few examples are "painted:up," "ends
out," and "ovn up-.to." . This type of exrror togsther witah the--using ‘of
wrong prepositions accounted for eighty-six per cent of all the
errors made.in»thedcategory,byathie;groop. e

Errors in the use of conjnnctions>were rare in both groups. The
mogt common were error items number five. “'Where' and ‘how' wrongly
used as conjunctions." 1n both groups and six, “Miscellaneoue" which
contained a few conaunction errors, in the Spanish—American group.__,

In remedial “??F.f°r the Spanish-American group. stress should be
laid on teaching correct definitions of -the ccmmnnly used prepositions.
The. problem is difficult of course, because quite often where defini—
tiona are stricnly concerned one- prepoeition will do quite as well as
another.> An example of this is:  "The freighter took on a load of
creosote ", "In" would be quite as defensible as "on“ as. far as the

meaning is concerned and it would be used just as often as “on" by the

Spanish—ﬁmerican ‘pupil. “;"'"~” *w“t"-'f~~‘"~34‘ﬁ y

L}chertcomnonxinétances of .confusion in the use of prepositions

were .numerous and have been given im:thecAppendize:iix.

“Ungrasmatical Sentences: Category VI

' Mistnkes in Sentence Structure: Table ITI on page 20 indicates’
ﬁﬁaf;ﬁﬁngrenmaticallSentences" ranked in positions which varied from
third plaée;intf requéncysofiérror tojseventh. The éreate’s‘o' divergence

was that reported in Ehe:S£ornzend’stndy,"No“eiplanation for tais
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variation is;readily.apparent.- RO P S -
"In: the present study, this caWéoxv fas.fourth'inrfrpquémye. in
the.Spanish—American~group‘and third in frequency: in the Anglo-
American group. :This low ranking ‘is an.anticipated condition in view
of'tﬁe'ungrammatical Sentences‘foﬁnd:in*etaaples‘alroady given. -

" The present study. used- the. same error-items (Table XII, bélow)

TABLE xn

FREQUENCY OF ERRORS IN SENTENCE STRUCTURE

EE
E
E,.,

‘fErforé. * 3.8 =
¢t Per  ': Per ': - Errors in s Per
C - s -cent 3 vent 3 1,000 sentences : cent
1. Fragments used as : : e Lo 3 R
sentences, gAY s 20 2 2044t 13.7 ¢ 15
2, Pronoun with no ante- : :. 2 L
" cedent, " * wiiet U1l s 8 s 466 s B5 s T T.52
3. Pronoun not near ante- : : 2 : s
© ' “cedent, R 52 2 3 O .0
4. Change in tense. : 7 ¢ 2 : 1.95: 193: 2
5., Failure to make new 3" ° e H B SR
sentence for new : : : : H
thought. - 3 33778 55 3 5501 3 46.3 ¢ 52
6. General incoherence. " U8 T 17 16,108 19.5 3 22
7. Miscellaneous errors. e 7 s ,1r 1,16 L L0 3 .0
Totals. - : : 99.57 : 88.95 :

a8 those used by Pressey in'ﬁrdqr_to_make”a comparison between ihe
t?q,}nyestiggtiqng possible, and ﬁokincreaae_thglnumber“of error
items. This increase made the q:rqré in the category more specific |
ané.ungr?uped. The results of the two investigations are given above
in Table XIL, . .. SR
.. It is noted .in thq table that there was much disagreement be-.

tween,the_studiesﬁwhppe;pe:cqntaggsbwefeiconcernqd. This may be
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sccoimted for 1n two ways. One is that the investigator's juigment
had to be exercised in deciding what the pupil meant to write as &
criterion for evaluating what the pupil actuslly did write. The
second Teason for ‘the disagreement way be that in the present study
Category VIII, "Unclear Meaning," received errors that might just as
well have been considered mgramtical sentence structure errors.
A sample reading of a few li.nea ahtmld make these two reasons stand
Giit. The follcwing ‘extract waa pa.rt of & "book review® written by a
Spemish-American pup11° B |

Great secrecy is necessa.ry ‘a8 his first plane was
- -, 8abataged and the pilot and instructed to go. . to Bass

Cave ‘where ‘he would met by Mechanic Sam G— ...

" fThe initial tendency to mark thia verbal grimce a combination
of failures to express ‘¢lear uoaning (Category VII, Item 3) is strong.
Analysis shows, however, that with a fe’a worda added here and there,
and with a few tenaes changed, the excerpt becams readablc.

Great secrecy (was) neceasa.ry as th first plane was
sabotaged( ) (s0 he talked with) the pilot and instructed

(him) to go to Bass Cave where he. mld (be) met by (the)

mechanic( ) Sam-G=— ..e0. .. . . , _

-If the investigatér likas t.h.i.s versinn. the aent.eme errora are
roduced to twc in number. ‘ If, however, the inveatigatcr prcfera ‘
another version, the sentence erroa:s m be greatar in maber. fewer
in number. or they nay be som cther typc ef ermr in yot another
category. B o

‘Glancing at Table XII again, it.is noted that the failure to
make a-new sentence for a new thonght accounted for more than fifty

per cent of all errors in both groupa. The -errors second in promi-
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nence.were "Fragments used as.sentences" in the_$panish—A¢erican_3
group and "General incoherence" in the Anglo-Americen group. - These
same two errors were.reversed fes‘third place in the two groups. The
only: other.significant error. was that of the. pronoun with no. ante-

cedenﬁ,:~;_;,5.i.e-”

- Combining the totals.of the sentence error items, it is cbserved
lﬁhet.thex cccurred at the ratewpf,onekfor eachkﬁep_sen@eqees;iq”the
§psn;sp7Ame;}canLgroup, an@.eneofef every;eleyeﬁ,sng_three?teqtps

:sentences-in,the,Anglo-American.group.,”. it aae o s
Though it is not the present purpose to speak of the causes of

errors, there is one cause whieh manifests itself as responsible for

more errors than any other szngle cause. The theme given belew

smacks heavily of having been written negligently. {:}"Q*"9f'5Fv'y”

LTI A Narrow Escape ﬁl wfff"f f;).i"i-iPJLﬁf.ﬁ

o Tow’boys and I were comming down A mountain, in a little
' cart I made.' .
. " There was a car a head of us and we were gaining on them.
" " There was ‘a nouther car eomming up. We dident have eny -
.- .. brakes’ on.it. 'we coulden't bass the.car in frount of us
-ew...0r We would hit the car comming up. I said to the boy
should we hit the care in frount or go off the side. they
said go off the side. So I was driving the cart off the side
when' one" of our wheel came: of that stope us. ¥ell we went to
. look where we was going to go off, we saw a big roch that we
"77.rwould. have hit. Most likely we woud have. been throwghn . -
out of the cart. If we was throughn out we would land in
- .. 'some catius, and we.might have been killed. iie found the
wheel and but it onj; and rode down the hill. But we
‘diden't: tell our: mother because: they.wouldend leve us
go down the mountain.

+..Unclear Meaning: . Category VII . =~ [* ¢ -

“- ... Mistakes Due to Unclear Meaning: Categofy VII was third in




number of errors in the Spanish-Americen group end ‘£ifth in the ‘other
group as shown by TabiQ III on page 20. These rankings are similar
to those in the other studies-with the exception of one. Johngon
found errors due to unclear maning 'bo be tvelfth in importance.
Considering the totals o.t‘ Table X111, below, it ia oburved
that .errors due to unclear meaning were alnoat aé prmincnt a8 ormra
;x;a to ungrammatical sentence structure. The Spaniah-Aurican grcup
ude one error for each ten sentencea while the other group nade

about a fifth less, or one error for each thirteen senmccs.

TABLE XIIX

* "FREQUENCY OF ERRORS OF UNCLEAR MEANING

' s Spanisgh-Americen :
Errors _ ¢ Per Errors in s Per
R ¢ cent : 1,000 sentences : cent
1. Awkward, wordy, or compl:lca’oed 3 : s :
phrasi.ng. : 4006 H 40.8 $ 30.7 : wo9
2. Ambiguity due to i.ndefinite H : | s
‘pronomiml reference. s 27 : 27 : 27.6 : 36.8
3. Miscellaneous failures to ex~- ¢ ~ = ¢ o2 3
‘press clear mean}_ni. t 32,4 3 32.4 3 16.7 3 22.3

In 1tem three were 1nc1uded gross errors in diction. Other
"Hiscellaneous" errors were bits of incoherence which were not urioua
onoughtobeinitemone. o
It 1s noted in item two that both groups na‘de‘a.n'eqml number of
errors per sentence. "swkward, wordy, or complicated Phrasings, "
item one, accounted for nearly forty-one per cent of all errors due

to unclear meaning in both groupa. '
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"iTHe ‘errors in this category were of such a nature that they
struck into the foundations of language. They were frequently so

complicated and so varied that they defied analysis.

Punctuation: - Category VIII

Eggcggat;og Eg 'g Punctuaticn errors are quite natnrally nore
numerous than other types of errors, with the oxceptian of misspell-
tigs. Tt 1s almost concelvable, however, that writing can be read-
able andfeven‘unaeretendnble; (nitness~”Ulyssos“.and some of the
essays cfeﬁiréininiﬁcoif) nifhout punctuation, For this reaeon, one
punctuation error is not necessarily as inportant as one error due
to ungraumatical sentence -structure, or one verb error. Eithin the
}category, however, it may be assumed that one error itenm is of sindiar
worth with another.: Table XIV on the following page is of no partic—
ular value in shoaing the differences in frequency of occurrence af
the varioua punctuation errors. because several hundred thousend
words of composition would prchably be noeded to give unchanging
rosults. It 18 noted in connection with this that not more than tuv_;
errors occurred as many as ten times in 10 000 words.

Tne ”comma" sentence offered more trouble than_any other error
item.v In determining the extent of this error, thera was cansider- ;L
able subjectivity involved. Whether or net four independent clausesff
cannected by conjuncticns should be two cempound sentences or four
simple sentences had to be decided- by the 1nvestigator. The writer :
ueuallyﬁnarkeq:thesejs;tnntions‘ﬂrun-cn"_eentenceg since many of the

pupils who made such blunders could profitably adhere to simpler
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expression.

such as this occurred to the writer,

TABLE XIV .

No consistent or objective way of evaluating situations

FREQUENCY oF ERRORS IN PUNCTUATION
o :_Spenish-Agericen :_Anglo-American
- Errors ¢ Per ¢ : Errors in : 2Per
1, Omission of one comma: : 3 t : 2 :
.8, Between independent clauses : : L : : :
* ‘with'a conjunction connect- ¢ 2 : : ¢ 3
_ ing. $22,8: 1 ¢ 16,5 : 13.,26: 1 :19.6
"'b. Compound predicate with = 3 : 3 3 R
. "but" connecting. ¢ 0 :21.5: .0 :  Jdl:21 : .2
" ¢, Coordinate elements with no % ¢ 3 : 8 :
conjunction. ¢ W73215.5: 53 : 1.8 9 : 2.7
d. Itens of a series. - 2 438 7 ¢ 3.16 ¢ 5.53: 4 8.1
.. @+ Introductory adverbial s . ¢ : R : H
*" “"clause of greet length. $.7.13: 5 3 5.14 30 5.11: 6 3 5.5
~ f. Clarity. : : 2.74: 8.5: 1,98 : 1.9 :10 : 2.5
“ge "Yes,n "o, T or introducto~ H ' ’ S
Ty word. s 1.1 :13.5: .8 : 5.22: 5 : 7.7
‘he In numbers., - $ 0 :21.5:¢ O s 0 32 :0
i. In friendly letters. 3 W18:19.5: W13 @ 1.5 :12.5: 2.2
2. Omlgsion of two commas: s 3 H H $ :
(Count each comme.) : H s - H : :
a. Nouns in direct address. ¢ 1.1 213.5: .8 64217 : .9
b. Parts of a date or address. : 2. :11 : 1.5 : .96:16 : 1.4
c. Expressions like, "He said. T WJ73:15.5: W53 3 W43:19 @ .6
d. Absolute phrases. T l.46312 ¢ 1.1 't 1.2 ¢ s 1.7
e. Non-restrictive word, : H : : : :
" phrase or clause, : 2 2.74: 8.5 1.98: 1.6 :11 3 24
S Parenthetical expressions. $ 5.8 6 : 4223 2.34: 8 3 3.4
3. No period. - - 212.,05¢ 3 : 8,74 : 6.4 33 9.4
4. No question mark. $ 2,19:10 : 1.59 ¢ 1.281 : 1.9
5. Appositives,” - Co 210,213 4 : Tih : 3.94: 7 : 5.8
6. No semicolon, colon, or misuse.: .18:19.5: .13:: 1.5 :12.5: 2.2
7. No exclamation peint, Tt 362318 263 L,21320 : L3
8. Wrong or superfluous marks., ':21.4 : 2 154 3127 32 :18.6
9, Miscellsneous. = s 54317 ¢ W39 : .53:17 : .8
Totals. : : s 12, :6&?9 :

""" mSuperflucus marks" were second in importance.

"Sporadic® is

the
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adjective which best describes the punctuestion in many papers. - -

' Third in importance was ‘the lack of the period,- The errors here
did not come from the miltiple independent clause situation like the
one described above, but from 1ack<of'applicatiun=of the mabbrevia-
tion" and “declarativa sentence” rules.

- "Items in a series" were frequently not separated by commas.
This oversight accounted for more than three errors in every 10,000
written words. Thellack of a comma between the last two items of a
series was not recorded as an efrorvéince its ube is not encouraged
in the schools. 'Lpgic,_of course, demands it.

The seriousness of the other errﬁrs need not be commented upon.
The mistakes appeared to'be.widesproadfso that unfortunately no
simplification in removing them cen be had. The use of superfluous
marks, the next largest source of error, can-hardly be attacked

until pupils knqw somefhing of the use of essential merks.

-Apostrophe: Category IX

Errors in the Use of the Apostrophe: The apostrophe ranked
tenth and ninth respectively in the Span;sh-Anerican-and Anglo-ngsri-
can ‘groups. Sixty-foﬁr per cent of the errors in the first mentioned
group were caused by,failure to use the aspostrophe. Sevanty-two
per cent of the errors in the second group were from this same cause.
. Approximately ten per cent of the errors in both grou@a were a result
of confusing "its" and "itis." Between fifteen and twenty per cent
of the errors were miscellanaous»improper uses or’failures to use the

apostrophe. Use of the wrong possessive was a rare mistake.



. In-connection with.the use of the apostrophe a word concerning
contractions needs: to be said. In the writer's opinion the exten-
sive use of contracted words.by ninth-grade pupils in their written
composition should be.discouraged. Contractions were used and mis= -
- spelled :when apparently the pupil did not knowx the necessary verb
intlection;;iIt.mayibo pointed  cut in passing that contractions 'are
words from which an unstressed syllable .has been -dropped in spesking
and that they belong in spoken English. . Commoner contractions. like-
*don't" and "doesn't® are; of course,extepted.

| ;With'rbgard to possessives, ‘there :is still much confusion in

their spellings despite recent efforts to simplify the singular - -
‘possessive . form. “In this category as in £h9>othera there was every
indication that pupils failed to use what knowledge they possessed.

D Ik L P

T Capitalization: Category X .

Capitalization Errors: This category ranked fourth in number of
errors in the Angio-Amefiean”gioup'and seventh in the Spanish—ﬂnnrir{
can group. "Failures to use the capital letter" occurred at the
rate of 11.7 times for every 10,000 writtan words.in the last men-
tioned group and at the rate of 15 times for every 10,000 words in
the Anglo-American group.

The improper use of the capital occurred at the rates of 20.5
times and 28 times for every 10,000 words in the Spanish-American
‘and Anglo;AmeriCHﬂ‘groups‘reépeétifelii These frequencies do not
appear large, .but they ;ﬁdicate;unch;confppigpvcgngerning the capi~

talization.of words. -It is of little value to teach pupils the ruie
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that proper nouns are capitalized and common nouns are not, unless
they are also endlessly drilled in the identification of these nouns.

Handwriting: Handwriting was more than once the cause of im-
proper capitalization. Pupils have formed habits in handwriting which
are seldom altered after they enter the junior high schools. The
indiscriminate writing of capital letters by these pupils should
certainly be discouraged by the junior high school teachers.

A word may be said here about all the handwriting of the compo-
sitions instead of confining remarks to the initial letters alone.
The writer found much of the penmanship to be readable only with
difficulty. The example reproduced below was one which almost to the

word defied the writerls efforts to decipher it.

HANDWRITING SAMPLE

/.Si

The evaluation of handwriting is a difficult job and a subjective

one at best. In an attempt at objectivity through quantitative treat-



meht,-however, the themes were separated into five piles yhich repre-
~ gsented varying grades of legibility. Themaa‘which were extremely.
legible made up the first pile, Thosa which were extremely poor and
partiaily illégiblé were place& on the fifth pile. The others were
distributed among the second, third. and fourth piles. The results
are not presented as scientifically founded. ‘They are submitted,

hovever, with the qualification that they are one person's judgment.
Most Legible : 1 3 2 2 3 3 4 3 &

Per cent - ¢ 4.1 s 13. 6 40,8 32,32 9.2 : .
| >~ ~ Anglo-Americen
Most Leg;bgg ,‘ 1 5 2 3.3 3 A 3. 5.3 J%ﬁuﬁLLﬁzzhlg_”.'
Per cent. : 5.17: 18.2. 40.5: 31 : 5,17:
' » Spanish-American

Figure 1. Separation of ninth-grade pupils'vhandwriting into five
grades of legibility. .

For what the conclusions are morth, they’indicate thét only with
difficulty could a third of the compositions be read. Of th&s third,
one-ninth of the themes 1n each group contained illegible words and
phrases. At the other end of the scale, about 17 per cent of the
themes w;:e-réédil& ;eadéble,~4.i pér~cent being remarkeble for legi-
bility'and symmetry in the Anglo-American group, and 5 plua_per cent
being of excellent quality in the Spanish—émerican group. ‘The results
are slightly nore favorable for the latter group.

The writer does not feel that he was hypercritical in ﬁaking the
ébove judgmenfs. Legibility alone was the requiremént in the three

pborest'rgnks vhile symmetry figured to an extent in the judgments



made in separating the two renks at the. higher end of. the scale. .

- There can be little doubt concerning the need for the ability to
write legibly, An investigation conducted by Searscnl indicated that
a conssnsus of. 7,752 people who had no reason‘to be prejudiced ranked
legible handwriting as the: most important of language skills. Correct
gpellinngas fhought Qy them to be of secondary importence, while

conversationel ability renked third.

Omission end Repetition, and Spelling: 'Categories XI and XII.

" Omig; if‘ and Repetition: ‘Table III on page 20 shdwé ‘that omid- "
'Bions and repetitiona ranked of leas Importance in the presant study
than in the others., Here again subgectivity entered 1n placing the
‘errors in their proper categories. Gansidering the sample roading of
the few lines on page 34 it is noted that the wﬁxdp 15 parentheses .
wére:sppplied“px the writer. - These omissions may have been an over-
sight on the pupil's part, but it is far more likely that the cuthor
of the example vwas not clear in his thinking or else he was simply
ip@iffppppt.“Whgn parts of compounded verbs were omitted, wasvthe -
error due to a lack of ?nowle@ge_of‘ﬁerb inflections or was it simply
due to carelessness? | , ,

.VTableiXV.,below; indicates that fepetitions vwere gecondary in
importence to omissions in both groups of compositions. It 1s noted
that the latter occurred at the rate of 51 for each 1,000 sentences -

in the Spanish-American group, and at the rate of half this or twenty -

1. Searson, J. ¥., Determining a Language Program, Englich Journal,
. 13: 99—114.. February, 1924. .




five times for each 1,000 sentences in the Anglo-American group.: The
Spenish-American pupils probebly omitted as many words as the other
group through negligence. 'l‘hey, hmver. also omitted meny parts of
compound verbs, prepositions. and tbe "that'a" and "the's" which make

\ writing smooth, and uhich are part of ‘t.he language heritage of the

Anglo-Americen pupil_a.

FREQUENCY OF ERRORS DUE .TO MSSICW AND REPETITI@

F
l

Errors’ "

I : In 1.000 H
1. Omissions. : o : 79.5 e 1 25»: T M.7
2. Repetitions. . ... .. ¢ -20.5 . ¢ 13: 10z 283
3. Totels. - - ¢ 100.0 : 64 2 35 : 100.0
.. -Spelling: Misspellings ranked first in number in both groups of

the preéent study and either ﬁ.rst or second in tbe other stﬁies.
Omission of the "g" on plural words and on verb inflections was so
frequent that a separate check was kept on ;this type of error. All
misspellings .occurred. at the rate of one for each 74 written words in
the Spanish-mrican group end one for eaoh 79 worda in the Anglo-
American group. .Failure to add the .final "s" wcounted for 12.0
per cant of the errors. in- the first mentioned group and for 5.50 per
cent of -the .errors. in the Anglo-Anarican grmp. ‘In .the latter pouj:
this type of misspelling was confinod to plnr&ls while it was divided
about equnlly betv:een plurels and verbs in the Spanish-American group.
| Much has been said. about omle;mess ‘and. mgligame before this.

In order to give a. more-i"acvtual basis for these remarks, and for an-




other reason to be- stated later, tho first and second vritings of a
theme are presented below. Tha writor subuita ttmt the errors marked
TABLE TVI

 FREQUENCY OF MISSPELLINGS

Spanish-American : Ang}o—&mrlcan

»9

Errors : In 1,000 ¢ : In 1,000
: sentences ¢ lQ',OOO ‘words ¢ sentenou
1. Failure to e2dd "g." : 23 t 16 ¢ 7T : 13
2. Other iisspellings. ¢ 177 :$120 : 119 ¥ 215
2. Totslg. : 200 : 136 5 220 3

228

by superior ‘Aré.bic numbers were largely due to carelessness since in
the second writing the pupil corrocted them without hnvlng had apecif-
ic training, This contention is tnrthsr borne out ty the fact that
the re-writing conteined ot.her errors (mked in a like manner) which
did not appear in the first theme.

THE FIRST WRITING

(1) | |
one of my meny hobbies is rou(iix)lg books, I like to
) 2 -
‘sit down at night. and read a book
(3) (4) -
M{ best liked books are about. Indian(gx)xd tr?';; I8

1 an reading all the books I cen about then. I an going
to make a library of that kind of books. (I)aleo like
books of cave men and early ages,'(a;zd ‘book of history.

9

" I would like to have & lot of b)ook like that to read. It
_ 10 .

> " is very i.ntertin to .read book. ’ B

; 1) (12) ' (13)

e IangoingtogetallthebookIcangetmIndian,




(1) el {15) - S
trapper, cave men and the ct.her to atart a book hobbh.
| THE sncoan wmmm | -

(1) TR A P
Boooks

>

One of my many hobbiaa :ls roadi.ng books. I like to

st 4 domn at night and Tead 2 b book. My best Liked books
(2 e
are about Indiana and trcppers. I am. radm m thc

booksIcanaboutthu Teepdtess Ialnomohooksonj”

: (3)
cave men and early ages., and booka of hiat.ory I should
. (4) . AP
like to have a colection of theae ki.nd of books. It 18

:very intertaming to road Book;. o
1 an going tn get all the books I can get on Tndians,
_trappers. cava men and tha othors to start a.b;ok l;bbiﬁ") |
' ‘The extent of errors thrwghmt tho tabulution lhould morah

the writer from any suspicioa of bcing ‘uﬂty ot "quoting out cf con-

text " 'rable IV on page 22 indicates that thc average Spnniah-&neri— o

can theme had one error in each om and aem-tenths mmcoa. or

N o

SR S

about ' one error for eaoh som‘beon n‘itm vmvds. -; ‘Bho aVerago Anglo-
American theme had ono error for onry m ud m—half sea’cencoa. or
about one . orror far cach mntywsix wtitun Ms

The other roaaon for giving th. abov: thcnes :la to auggest that
the ‘method -of u-tcaching langusage-may "be faulty. -The precedure uod

 where the above' theme was concerned -is Wit ~The first writing was
' submitted to -the teacher as a- prcpamd assignment. . Km of the

eighteen errors (fifteen only are mrkod) were underscored and the

them was returned to tho pupil. Tho second theme was submitted by
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~ the pupil as the corrected copy, and was neither checked nor re-
turned. This procedure.is common in the teaching of English compo-
sition. The results of the practice may be seen in the error cate-
gories.'_Lymenzﬁhas'thevfollowing to say regerding the method just

described: .- -
:There.can be no question that in the past twenty-five
years, during which time the orgy of writing and correct-
~ing compositions has risen to its height, teacher responsi-
bility for pupils! errors has taken the place of pupil
‘Tesponsibility. :
i+ When one adds to this the fact that the procedure is of limit-
ed value .even when pupils:  actually de correct their errors, it is '
apparent that language teaching - techniquee nay need some revision, -
The purpose here is not to discuss methods except in so far as
. the investigation necessitates such a discussion. ' This extent is
limited to presenting the above evidence regarding the method now
used in teaching written English and'to the suggeetions'belom, end in
the final chapter, which seem to the writer to be warranted.
(1) The extent of careless errors in written composition
indicates that the averzge pupil feels but little
.regpongibility or inclination to limit the mistakes in -
his theme writing to those caused by ignorance; and (2)
-of - secondary importance to this negative pupil attitude, .
but resulting from it, progress in the development of
written language skills is seriocusly-reterded..
Quotation Marks and Miscelleneous Errere’ Categoriee XIII and XIV
| These last categories were of minor importance as 1ndicated by

their ra.nkings in Table III on page 20. Category XIV probably ranked

2. Lyman.R.L.. Op. ci,_t.:,.xp". 215’. ORI

e
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higher in the present study then in the other studies because the
miscellaneous ‘errors which Went into it 1n the other studies were
absorbed ‘here in the addod error. items._  : 

ngigiiggJﬁg;&g Quotation marks were seldom used 1n the compo-
sitions. When they vere used, however, a greater part of the tihe
they weré used when 1nappropriate. All errors in quotation marks
appeared'dnly at the rate of five times in every 10,000 written |
words in the Spanish-ﬁmerican'group end six times in every 10,000
written words in the Anglo—American group. 7 | |

Miscellsneous Erroxs: These errors ranked thirteenth in both

groupé'and vere only one-third as prominént as the errors due to im-

‘proper use or failure‘to use quotation marks. Their scarcity is of

no importance except that it inﬁicates to what extent other language
errors were recorded in the other categories. ‘

No attention has been given in the present study to paragraphing,
generel theme coherence, sentence sense, or theme sense.

Themes pfevious}y given &s examples have illustrated one or more
errors. The cne submitted beiow'is an example of excéllent ninth-
graderwriting; indeed it is su;h that many en English professor would
be éheered on receipt of it.from & college freshman. The composition
was written by a Spaﬁish-Ameriéan girl‘in the ninth grade. Though
brief, it is by fér.the beét of the nine hundrgd eighty-six used
in the investigation:

What This War Means To Us

Today, a8 our nation is turning to the darkness of war,
our country needs our help. Everyone must do more than
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his part. We.must give up all our luxuries for the one
luxury the world has little of, freedom, We must keep our
spirits high to raise the morale of our army. We must
stand wmited and contribute all the service we can. Why
should we, the American People, lose this war? Ve don't
want someone like Hitler to rmle over us. HNo, we want
peace and freedom like we have always had; and to get
this freedom, we must sacrifice our lives.. For peace

and freedom will rule the world some day. We can't .

lose because America is worth fighting for. :




_ CHAPTER IV |
o | CONCLUSIOBS AKD RECOBHENDATIOKS o

h.“gégglggiggg. While it uould be of 1nteroat and poaaibly of some
vaiue‘fo éompare the number of errors made by Tucson pupils with the
number of errors made by oéhsr pupils elsewhere, no such quantitative
comparison has been’ pooaible. Table III?dﬁapagéfQO indicates, how-
ever, that the relatire frsquancies of specific 8ITOrs. in :rittea
composition were. the same for the: Tucson pupila and for the pupila
whose compositions were studied 1n the othor 1nvestigations.-A

In order to make the rsanlta of the present study more -compre-

. henaible, Table v on page 22 haa been acaled down from a 10 000
word base to)a 200 word baso. In the preacnt study ‘the average theme
lengths were 157 words for the Spanish-Anerican pupils and 182 words
for the Anglo—Anerican pupila. The above figure than repreaenta a
theme of slightly greater length- then thoae used here. Tablc XVII.
below. gives the number and diatributiau of errors that ane - night
expect to find in the average ninth-grade Spaniah—Amarican and Anglo-
American pupila' coapoeitions of 200 words length. ) 4 _

‘ It has already been noted 1n Table I on page 10 that the Spaniah—
American pupils wrote in aentencea which averaged 14.7 words in length
and that the Anglo—American pupils wrote in sentencns which averaged
18.1 words in length In the hypothetical 200 word themes above, -
then, there would be 13 6 and ll 1 sentences rospectively. Reduced

to the number of errors for each sentence. the Spaniah-&marican
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pupils made about eight;tentha of ome error while the Anglo-fimerican
pupils made just less than one-half et one error. A truer picture |
is, of course, given by the ratio of the errors to t!w_ntnibﬁr -of -

words ‘instead of the ratio of the number of errors to-the number-of

Bentences. . T e oo LU0 irexln

TABLE xvn ,"

FREQUENCY OF ERRORS IN Nmm—cmnx
© .0 °'.  WRITTEN COMPOSITION

Errors 2 Spaniah—lmrican :_Anglo-American
SR : ErrqraforoachZOOwrda
1. Pronoun errors. H ohh . :, 54 x
;2. Verb errors. . ' 8 cledd o 8 43 . o L
3. Adjectivesand adverb errors.: <19 H 12
“4e:Preposition and conjtmctim s Cees s s S ST
errors, : 39 : .19
: 5. Sentence s,tructure,errors.-, H ©1.36. - - 3 - «98..
| 6. Unclear meaning errors. 2 1.37 : -84
, 7. Punctuation errors.. :- 1.45 S 1436
8. Apostrophe errors. . '8 21 : 36 x
9. Capitalization errors. - .- 2, W65 3 . 88 x
10, Omjssions and repetitiona. : .86 : «39
11, Misspellings, - - - e R.TR- - -8 1 Re953
12. Quotation mark and liscel—— : :
... _lsneous errors, s #19 3 a3
Totals, .2 10.87 -3 8,77
“~.°~ The ‘present: purpose has not been primarily to make comparisons

between the Spanish-American and the Angloom&can pupils. Such
. a comparison, however, shows where the' Spanish-American pupils are
most deficlient in language skills, S oot
LA glance' at Table XVII,:above, mdicaf..eaﬂt&mt' in all but three
categories (marked to the right with "x") the Anglo-American” pupils
made fewer errors then did: the: other. pupilé. The apparent superiority
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of the Spanish-American pupils in these three categories msy be ex-
plained. In the first category, "pronoun errers," it has already
been noted (page 23, Table V) that the Anglo-American pupils used the
indefinite "you" more times than did the other pupils. This group
also.used the possessive with a gerund construction often, and almost
as‘dften_substituted %he‘objective for the possessive. - The Spanish-
American pupils rarely used this comstruction and so hed fewer chances
to make errors in it.
Concerning the Spanish-American pupils in their superior ability
to:caplitalize, itemi9,'this_ev1dence correlates with the writer's
judgment on page 42 that the handwriting of this group was superior to
that of the fnglo-American pupils.Z:A;more'probable:explehation is
that because of tﬁe indifferent use of .capitals by a few Anglo-
American pupils, the number of “errors in'the category.was excessive
and‘greater than the number made by the.Spanish-American pupiis.
The'other“item'in which the Spanish-ﬁmerican pupils had fewer
errors was the use of the apostrophe. So infrequently did.the
apostrophe aépear in either group, howéver; the results should not
be taken as absolute in any wey. Another 100,000 words might have
changed them msterially. .

- \VWith’regérd to the other items, it is noted that in every case
the”Anglo-Americanqupils-made,fewer errors than did the other group.
These need not be discussed at length again since they have been.
treated in‘appropriate’Seétiéns in Chapter III. Certsin remarkable

differences deserve mention, however.

-
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. The greatest difference in the number of mistakes made by the
two" groups was in the category of verb errors. The errors made hy the
Spanish-Amorican pupils were very aerious mistakes in forming in-

~ flections or in. the confusion of ome verb with another. Those made
by PhefAnglOsAmerican pupils, on- the: other hand, were not only nu-
ﬁerically féwer; but they were less sarioﬁs for the most part.

The preposition .errors made by the-spanisheAmericunlpnp&la vere
twice those made by the other group. Here aggin the mistakes were
more serious. . This group confused one prepositlen with another .
while ihe Anglo-American pupils made errors which were due to the
use of superfluous prepomitinna. '

The last serious differuncea in number of errors occurred in
the categories of unclear neaning and sentence structure., These
two types.of errora,”togethﬁr with the errors in the use of verbs,
indicated the greatest weakness of the Spanish-fmerican pupils in
their writing of English. | |

The ‘conclusions given above are a direct interpretation of the
data. The data suggest also answers to the implied questions on
page 3. The questions restated are: (1) ¥het languasge deficiencies
must ninth~ and tenth-grade English teachers be prepared to cope -
with? (2) What notable deficiencies in earlier years of language
education appeared? (3) Are specific methods neefled for the language
educatlon of opanish—Amrican pupus? (L) And fin&lly, what is the
value of the present stndy as a dinguo:tic device for uﬁcoverlng

language deficianciaa? Thn annwnrs to tha firat and the last of

’




These questions are evident, for the most part; in the date them-
selves. Ae»for.ehowing'noteb1e~defieienniee;in earlier.language
education:(queetion‘z), it iS*apparent~that a’ foandation in ‘the
infleotionel ohangee of a reu score’ oommon verbe uould better have
been given in the early elementary echool than - 1n the junior high
school.- A glenoe‘;; the etete-adopted textbookal ehewe that "lie®
and "lay hE "leen" end “have seen,? as exemples of verbe frequently
misused by ninth;érede pupils, are intreduoed in the primnry grade.
Anglo-American: as well as Spanish-Ameriocen pupils graduete yearly"
from the juniernhighvechoolecnithoet.yet having scquired habitual
correct usage of these verbs:’ o' * o

Concerning the enewer to’the.third qneetion (Are apecifio
methodu needed for the lenguage eduoetion of Spenieh-Amerioen
pupils?), the present study hes ehewn that these pupile have notable
deficienoiee which the" Anglo-Americ&n pupils do not heve, end that
while the generel language progrem dn the Junior high eohools could
profit by revision, 1t seems a necessery asaumption that even more
drastic changes in the teeehing of Spanieh-Amerioen pupils should be
effected. Speoulation on- thie point is not neeeseary, however, for
eeveral studiea have bent their efforts towards resolving the prob-
lems connected with bilingualism. Jecksonz has reviewed these

studies extensively end finds adequate support for her statement

1. The Dally-Life Languege Series by R. L. Lyman, R. I. Johnson,
and F. R. Dearborn., 01934,

2. Jackson, Lucile Prim., An Analysis of the Language Difficulties
of the Spanish-Speaking Children of the Bowle High School,
El Paso, Texas., p. vi, 1938,




below which is a reflection of her work as head of the English
department of the "largest ooadamio senior high sohool in the

Unlted States serving a Spanish-apoaking population . . . "
Through this oxpericnoo, I have long since- ‘grown into
the ‘conviction’ that, through:specially-adapted-corrective. - .
work based-’ ‘upon the identification and direct study of
classroom errors in oral and written composition, it
"“would be possible to have the Spanish-speaking children
of El.Paso, or .of any other-(city with:a) similar school
situation, approach gradustion from high sclicol . . . as
proficient 1n the understanding and use of the English
2 languago as 1: the 'uvorogo' high school grtduato c s e e

Recommondntions: In view of the above conolusions, the writer

feels that the following recomendatlons are justified:
(1) It is suggbctod that the written eanposition
errors of- both the Spanish-imerican and the Anglo~ '. .
American pupila of the" junior high schools of Tucsen
be surveyed yearly. The purpose of the survey would be
““threefold:s : First, the errors discovered would be made
the basis for ourrieula in written composition; second,
e yearly ‘check onths. improvement in lsnguage skills of :
individual pupils and of the school as a whole would
‘be afforded; and third, the efficacy of various teaching
methods could be determined by verying: them from group to
group ‘and comparing advances made: by pupils in their
_ avquisition of language skills.

(z) The -extent of:errors in written. oonpositicn is
suoh that it is recommended, emd with' emphasis, that
the methods of teaching this subject be evaluated for
the purpose of disoovoring if they might not be made
nore effeotiva.;;;;u5
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APPENDII.

. The following parallel lists are words which were confused one-
with another or misspelled. While the Spanish-hnerican pupils con-
fused more words with each other than did the Anglo-American pupils,
they did not misapell words in proportionately larger numbers,

' Atypical foms of misspellings have not been recorded for ob-
vidus reasons. The primery purpose of these lists is to present the
xnost common instances of word confuaion together with a few habitu-
ally misspelled words.

Spanish—American | Anglo-American

a. —an - .. a - an
8 - and a round
a-way . : : all most
all - old : all ready
all so- 2ll s0
along.~ on all theugh
alright , and - an
an - and : are -~ .our
" an other arnt - are not
and - an .. at - in
. a8 - to at - to
at - to : ) )
being - been
began begin (un) (anned) bit - bite
bien - being blew - blue
bit.. - bite ) . by -~ buy
bother - brother , AT
bought - brought cach - catch
brought -~ bought c8n - came .
by = buy - . cloths - clothes
v couldent
can -~ .came . care - car
chose - choose TR
come - came dident

costumes. (various misspellings) dome - did
cloth - clothes doning - doing



Spanish-American

carried - held

do - have
doing - making
down - off
during - in

ever ~ every
every - very
excepts ~ accepts

fi11 - feel
fine - find
for - in '
for - on
from - by
from -~ in -
~from - of
from - off

had "eat
have - do

in - at
in - from
in - into

in ~of - -

in ~on

in - with

it'd ~ it ‘would
Ive -~ I have

know -~ now -
know - known

lay - lie.

- leves - leaves
less - least
1ife - live
loose - lose
lose - loose

mabe - maybe-
maded
maine - main
make - do -
men - man

of

Anglo~-fmerican

- fines ~ finds

founded -~ found
fourty '

fro - from

good - well
got - must

have - has

bad of ‘
hadent -~ had not
her hers

in - at

in - on

in - under
in - with
in to - into
it's - its

know — now

locse ~ lose
learned - taught
leagse - least
laying - lying
my self

of - have
in

of - off

of - to

on ~ during
on - one
one - won

pronouns - pronounce

relief - relieve
road - rode
rote - wrote

seen - seem
sense ~ since
sit.- set

80 - as
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Spanish-American

‘most - must
most - mostly

df - for

of - off
of -~ to
of - with -
off - out
on’ -~ along
on.- at

on - for
on.- in - -
on —--one .
on.- own
once - ones
or - of
over - up

quite - quiet

rare - rear
runing

said - asked
seem - seen
sent - send
six - sixth
sole - sold .
gome -~ same

stay - say
than - then

- that - since
thats - that is
the -~ them
the - there
the ~ they
them - than
then - the
then - than
then - them

" their ~ there
there - their
this - these
they - there

to - on - too - two
tried - tired

62

‘Anglo-American

sure - surely

teach - learn

than - then

the - that

the - them

the - there

thelr - there

them -~ then - than
there - their ~
there -~ three - there are
this - these

they - there
throughn

to - on - too - two
tried - tired

wandered - wondered
ware - wear ’
weather - whether
whos - whose

wich - which

with in

. woud - would ..

you'l - you will



Spanish-American

upon ~ in
use - used .

' use = wear

ware - wear

- ways - was

were - wear

' were - where
which - who

" with - in .

worse - worth
wriding - riding
wright - right -
‘writting S

Axi'glo-gmeri’can



