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PART ONE



INTRODUCTION

Justification of the Study

One of the major objectives of the National Vocational 
Education Act of 1917, commonly referred to as the Smith- 
Hughes Act, was the improvement of the training of teachers 
for vocational subjects. Because of previous experience of 
some southern educators with the agricultural schools of the 
south, some very specific recommendations and requirements 
were set forth in this Act. A summary of the important pro
visions of the Act, as it relates to training teachers of vo
cational agriculture, follows:

1. Provision is made for a permanent and continuing 
appropriation for the preparation of teachers, supervisors, 
and directors of agricultural subjects.

2, Each state accepting the provisions of the Act is re
quired to designate or create a state board with power to 
cooperate with the United States Office of Education, and must 
use the minimum amount appropriated for the training of teach
ers in order to secure the other benefits of the Act. This 
gives added emphasis to the importance of making adequate pro
vision in each state for the preparation of teachers.

1. Federal Security Agency, History of Agricultural 
Education of Less than College Grade in uhe^United States,
PP. 517-5137
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3. State boards are required to prepare state plans for 

vocational education which shall include plans for the train
ing of teachers.

4« Funds appropriated for the preparation of teachers 
shall be matched dollar for dollar by the state or local com
munity, or both, and used for the maintenance of such training,

5. The training of vocational teachers shall be under 
the supervision of the State Board for Vocational Education. 
Specifications which must be adhered to in training programs 
are set up. Not more than 60 percent nor less than 20 per
cent of the money appropriated to any state for any year shall 
be expended for the training of agriculture teachers.

Noticeable in the Act is recognition of the importance 
of teacher training to the success of the vocational educa
tion program. Section TV of the Act provides for the train
ing of teachers and supervisors of agricultural subjects and

1
teachers of industrial and home economics subjects. During 
the year 1917-1918 $500,000 was allotted for this purpose.
This was raised to $1,000,000 for the year 1921 and annually 
thereafter; this sum to be allotted to the states according 
to the ratio of the state*s population to the population of 
the United States. For the year ending June 30, 1920 and 
annually thereafter, not less than $10,000 was to be allotted

1. F. Theodore Struck, Vocational Education for a 
Changing World, p. 94.
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to each state for teacher training.

The George-Been Act, passed by Congress in 1936, author
izes the appropriation of additional funds for teacher train
ing under conditions similar to those set forth in the Smith- 1
Hughes Act.

The Vocational Education Act of 1946, known as the 
George-Barden Act, provides for funds to be used as reimburse
ment for equipment and supplies for reimbursable teacher2
training courses.

The scope of teacher training in vocational agriculture
is indicated by the fact that 3,047 graduates qualified for

3teaching certificates in 1951. In that year local depart
ments of vocational agriculture numbered 9,674, of which 532 
were multiple teacher departments.

The success and growth of teacher training in vocational 
agriculture are due, in a large part, to the emphasis placed 
on providing prospective teachers with participating experi
ences under trained supervising teachers in directed practice 
centers.

The core of successful teacher education in agriculture

1. Federal Security Agency, op. cit., p. 518.
2. Federal Security Agency, Admini st rat ion of Voca

tional Education, p. 94.
3. Federal Security Agency, Digest of Annual Reports of 

State Boards for Vocational Education. Fiscal Year Ended 
Tune 36, 1951. p. 22.
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is individual participating experience. Worthwhile values 
are to be derived from prospective teachers observing su
perior teachers, for there is a tendency to learn from good 
patterns•

Educators in agriculture are in general agreement on the
values to be derived from participating experiences• The
problem is deciding which abilities should be included in the
participating experiences and how much practice should be pro-2
vided in developing these abilities.

Since the time available for training teachers is lim
ited, in terms of the comprehensive requirements of the job, 
teacher trainers must prepare prospective teachers for a wide 
range of responsibilities and skills in a comparatively short 
period of time. This calls attention to the need %or a care
ful selection of the abilities required of beginning teachers 
of vocational agriculture and to the possibility of limiting 
pre-service preparation to these essential abilities.

If teacher training institutions are to adequately prepare 
prospective teachers for the job, they need information con
cerning:

1. The abilities essential to the success of a

1. R.M. Stewart, "Whither Agricultural Education in 
Teacher Education?" The Agricultural Education Magazine, 
Vol. 9, No. 10, pp, 147-149•

2. 0.0. Aderhold, "Methods and Practices in Training 
Teachers of Vocational Agriculture," Ibid., Vol. 8, No. 1, p. 23.
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beginning teacher

2. The relative importance of these abilities so that 
proper emphasis may be given to them during the pre-service 
preparation period

3« Which abilities m y  be deferred to the in-service 
training period

How well graduates in agricultural education have 
been prepared to meet the requirements of the job.

A total training program in agricultural education in
cludes not only pre-service preparation but also provision for 
continuing education in service through graduate courses, 
work shops, short courses, conferences, itinerant teacher 
training and supervision. Teacher training departments 
should be concerned not only with the professional preparation 
of their prospective teachers, but also with their technical 
training in agriculture.

This study should provide information useful in meeting 
some of the problems confronting teacher trainers in the pro
fessional preparation of prospective teachers.

Objectives of the Study

It is the purpose of this study to determine those pro
fessional abilities which are crucial to the success of a

1., Federal Security Agency, History of Agricultural 
Education of Less than College Grade in the^Vnited States,
p p. 521-527: ------ -------------
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beginning teacher of vocational agriculture and to evaluate 
the pre-service training program at the University of Arizona 
in light of these findings.

Statement of the Problem

The main problem is to determine the abilities needed by 
beginning teachers in vocational agriculture and the extent to 
which University of Arizona graduates in agricultural educa
tion believe their pre-service professional training aided 
them in developing these abilities.

Sub-problems are:
1. To determine the extent to which prospective teachers 

are receiving training in these crucial abilities in several 
states

2. To determine the relative emphasis to be given vari
ous activities in the pre-service training program

3. To determine which training activities may be de
ferred until the in-service training period.

Hypothesis

Agricultural education students at the University of Ari
zona need additional pre-service preparation in some of the 
professional abilities important to the success of a beginning 
teacher.

Training for some additional professional abilities 
should be deferred to the in-service training period.
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Fundamental Assumptions

The following fundamental assumptions have been made in 
conducting this study:

1. That it is sound practice to give major emphasis in 
the pre-service training period to meeting the needs of be
ginning teachers

2. That the supervising teachers of vocational agricul
ture from the several states are qualified to determine which 
activities are crucial to a beginning teacher

3. That University of Arizona graduates in agricultural 
education who are teaching or have taught vocational agricul
ture are capable of evaluating their pre-service professional 
preparation.

Definition of Terms

Since some of the terms commonly used in agricultural edu
cation have several variations in meaning, those used in this 
study have been defined as follows:

1. Ability: Competence in skill of performance
2. Adequate pre-service preparation: Because of train

ing received prior to graduation the beginning teacher was 
able to perform the activity (ability) with reasonable suc
cess and a minimum of difficulty.

3. Beginning teacher: A teacher of vocational agricul
ture through the first two years of job experience
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4. Crucial ability: An ability of such importance that

failure to master it may become a direct cause of failure of 
a beginning teacher.

5. Directed practice center: A department of vocation
al agriculture located in a public secondary school off the 
campus -where participating experiences are provided for pros
pective teachers of vocational agriculture. Synonyms: prac
tice teaching school, off-campus practice school, develop
mental center.

6. Directed practice period: The time when a prospec
tive teacher receives participating experience in a directed 
practice center under the guidance of a supervising teacher in 
performing and observing the work of a vocational agriculture 
teacher. Synonyms: student teaching, practice teaching.
"Apprentice teaching" is sometimes used synonymously; however, 
it actually means an extended directed practice period for 
undergraduates. "Cadetship" and "internship" are sometimes 
used but they actually refer to an extended teaching period
in the fifth year when the prospective teacher is employed 
by a local school on a part-time basis.

7. Inadequate pre-service preparation: Deficient train
ing prior to graduation, resulting in a beginning teacher's 
being unable to satisfactorily perform the activity (ability) 
without considerable difficulty because of unsatisfactory pre
service preparation.

8. In-service training: All phases of training which
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are offered, both in campus courses and on the job, by the 
college or university and supervisory staff to up-grade the 
teacher after graduation

9* Pre-service preparation: All aspects of learning
which are offered prior to graduation, including both profes
sional and technical (subject matter) preparation. Synonym: 
undergraduate preparation.

10. Professional abilities: Those abilities which are
offered to prospective teachers in psychology, education, and 
agricultural education courses

11. Prospective teacher: An undergraduate college stu
dent enrolled in the agricultural education curriculum, pre
paring to be a teacher of vocational agriculture. Synonyms: 
student teacher, trainee.

12. Supervising teacher: A teacher of vocational agri
culture in a directed practice center where prospective 
teachers are provided participating experience in the pre
service preparation program. Synonyms: critic teacher, local
supervisor, local director of student teaching.

13. Teacher trainer: An individual employed by a col
lege of agriculture or education in an approved program to 
train prospective teachers of vocational agriculture. Syno
nyms: teacher educator, professor of agricultural education.

14. Useful ability: An ability which the beginning
teacher must master to attain maximum success in all phases 
of the program of vocational agriculture.



15• Very desirable ability: An ability that is impor
10

tant but failure to master it would not ordinarily be a de
ciding factor in the success of a beginning teacher.

The author believes the terms and definitions used are 
considered to be correct for this field of study.

Limitations of the Study

A study of this nature necessarily has certain inherent 
limitations. One of these limiting factors is that twelve 
years has lapsed since some of the teachers evaluating Ques
tionnaire "B” started teaching. It is therefore difficult for 
the graduates of the earlier years represented in this study 
to remember clearly the activities with which they had diffi
culty as a beginning teacher and the adequacy of their pre
service professional preparation in these responsibilities.
The evaluations made by these teachers may be influenced by 
the problems encountered and additional professional training 
and experience obtained during their tenure as teachers.

Since prospective teachers receive training in different 
directed practice centers of varying size and opportunity for 
experience and under different supervising teachers, the prep
aration of a group of graduates may vary considerably. The 
participating experience offered in the directed practice 
centers has also varied from year to year.

X A summer experience course was added to the curriculum
in agricultural education in 1947• This gave a variance of
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experience received between graduates in the twelve years 
covered by this study.

The number of graduates in agricultural education who 
have taught is limited. This limited number, coupled with the 
varying experience, could give a wide variation in the evalu
ation of their pre-service professional preparation.

Review of Literature

Research Studies and Investigations Pertaining to Pre- 
service Preparation of Vocational Agriculture Teachers: The
Research Committee of the Agricultural Education Section of 
the American Vocational Association has summarized studies in 
agricultural education in a bulletin with five supplements.
This publication and its supplements include 1,459 studies, 119 
of which pertain to the preparation of teachers in vocational 
agriculture. Of this number, twenty-one are related to the 
various phases of this study and are summarized as follows:

Ackerman, Phillip George. A Study of the Program for Di
rected Participating Experience as a Part of the Preparation 
of Teachers of Vocational Agriculture in New York State. for 
the Year 1949-50. Research problem, 1950, Cornell University. 
82 pp. Library, New York College of Agriculture, Cornell 
University, Ithaca.

1. Federal Security Agency, Summaries of Studies in Agri
cultural Education. Vocational Division Bulletin No. 24^7 p7 ).
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Trainees received the greatest participation experiences 

in becoming established in a school and community, learning 
individual and community needs and planning programs, main
taining satisfactory school relationships, organizing and 
maintaining facilities, cooperating in non-school activities, 
and professional improvement.

Less participation was reported in the following areas: 
teaching young farmer and adult farmer classes, advising an 
FFA chapter, placing and following up pupils, selecting pupils 
for vocational classes, keeping records and making reports, 
promoting and publicizing the program, and evaluating the ef
fectiveness of the program.

Atherton, James Christian. A Suggested Set of Criteria 
for the Selection of Student-Teaching Centers in Vocational 
Agriculture. Thesis, Ed. D., 1950, College of Education, Uni
versity of Illinois. 258 pp. Library, University of 1111- 

1 <
nois, Urbana.

Suggested criteria for selection of student teaching cen
ters are: breadth and quality of program’̂ qualifications of
the teacher, physical facilities, relationships in the local 
school system, location of the center, and others.

Austin, Everett Lewis. An Analysis of Certain Activi
ties of Teachers of Agriculture as a Basis for Determining 
Content in the Teacher-Training Program. A Study of Indiana

1. Federal Security Agency, op. cit., p. $.
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Conditions. Thesis, Ph.D., 1928, Cornell University. 187 pp.
1

Library, Cornell University, Ithaca, New York.
Prospective teachers showed need of help in promoting 

and maintaining administrative relationships, meeting respon
sibilities and opportunities which center about teaching and 
are closely associated with informal and formal school organi
zations, and promoting professional self-improvement.

DeWees, William I. The Training of Teachers for Adult 
and Young Farmer Instruction in Vocational Agriculture. Thesis,
Ed.D., 1942, Pennsylvania State College. 95 pp. Library, The2
Pennsylvania State College, State College.

Lack of preparation of teachers is an important reason 
for the slow development of young farmer and adult classes.
Those teachers who were trained in these areas tended to con
duct these classes more frequently than did untrained teach
ers. All teachers should be given a pre-service course in 
adult and young farmer instruction with participating experi
ence.

Dry, Clifton Aaron. A Study of Apprentice Teaching Activ
ities in Twelve Southern States. Thesis, M.S., 1949, Louisiana 
State University. 110 pp. Library, Louisiana State

1. United States Department of Interior, Summaries of 
Studies in Agricultural Education. Vocational Education Bulle
tin No. HO, p. 23.

2. Federal Security Agency, op. cit.. Vocational Divi
sion Bulletin No. 237, p. 25.
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University, Baton Rouge.
Indications were that the apprentice training period was 

not long enough to afford the student teacher enough experi
ence in an appreciable number of teacher activities.

Grandy, Thomas W. A Study of the Comprehensiveness of 
the Teacher-Training Program in Agricultural Education in
Alabama. Thesis, M.S., 1950, Alabama Polytechnic Institute.2
89 pp. Library, Alabama Polytechnic Institute, Auburn.

Teaching high school classes was the most comprehensive 
phase of the teacher education program, and giving publicity 
to the vocational agriculture program was the least compre
hensive. Another area ranking low in participating experience 
was that of teaching adult classes. It was recommended that a 
more definite system of selecting practice teaching centers be 
developed, that certain standards of professional preparation 
be required of critic teachers, that there be a screening 
process in selecting prospective teachers, and that trainees 
be given more participating experiences.

Gustafson, Oscar H. Participating Experiences of Stu
dent Teachers and the Performance of First Year Vocational 
Agriculture Teachers. Non-thesis Problem, West Virginia Uni
versity, 1950. 57 PP« Library, West Virginia University,

1. Federal Security Agency, op. cit., Vocational Divi
sion Bulletin No. 246, p. 17.

2. Ibid., Vocational Division Bulletin No. 248, p. 20.
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Morgantown.

A low correlation was found between a large amount of 
participating experience and performance in certain phases of 
the program such as getting established in school and com
munity, advising EFA chapters, maintaining and organizing fa
cilities, and keeping records and reports. Performance of 
teachers was low in some areas where a minimum of participat
ing experience had been obtained. Additional participating 
experience seemed to be advisable in publicizing the program, 
evaluation, young farmer and adult activities, contact, place
ment, and follow-up of pupils.

Hutson, Denver B. Professional and Technical Difficul
ties Encountered by Teachers During their First Year of 
Teaching Vocational Agriculture. Non-thesis Study, 1950, Uni
versity of Missouri. 30 pp. Department of Agricultural Edu-2
cation, University of Missouri, Columbia.

Forty-five percent of 137 representative teacher indi
cated unusual difficulty in professional activities, such as 
organizing and teaching adult classes, planning long-time 
supervised farming programs, evaluating student accomplishments, 
carrying out FFA activities, and making use of follow-up 
records. Many teachers attributed their difficulties to a

1. Federal Security Agency, op. cit., Vocational Divi
sion Bulletin No. 248, p. 22.

2. Ibid.. pp. 28-29.



lack of sufficient participating experience during the pre- 
service training period.

Kirkland, Jams B. A Study of the Professional and Tech
nical Difficulties Encountered by Teachers During their First 
Year of Teaching Vocational Agriculture. Thesis, Ph.D., 1947, 
Ohio State University. 464 PP« Library, Ohio State Univer
sity, Columbus.

Long-time and annual program, all-day program, adult 
farmer program, and physical plant and facilities were areas 
giving difficulty to the highest percent of teachers. Many 
attributed their difficulty to a lack of participating experi
ence during the pre-service training program.

Kirkland, J. Bryant. A Study of the Directed Teaching 
Programs in the Southern Region. Non-thesis Study, 1949,
North Carolina State College. 37 pp. Department of Agrioul-

2
tural Education, North Carolina State College, Raleigh.

Three types of directed teaching programs are being used 
in the southern region. Five institutions conducted programs 
in which the trainees carried regular college work and com
muted daily to and from the teaching center. Six institutions 
conducted programs in which the trainees devoted full time to 
directed teaching for a portion of the term. In the third

16

1. Federal Security Agency, op. pit.. Vocational Divi
sion Bulletin No. 237, p. 55.

2. Ibid., Vocational Division Bulletin No. 246, p. 28.



type conducted by six institutions, the trainees lived in the 
community and devoted full time to directed teaching for a 
given time.

Trainees who commuted daily observed and taught in a 
larger number of schools. They also observed a greater number 
of adult and institutional on-farm training classes and made 
the most supervised farming program visits as observers to 
all-day and institutional on-farm training class members. The 
institutions in which this type of directed teaching program 
was conducted placed the highest number of trainees in a cen
ter, made the largest number of supervisory visits per center, 
and held the largest number of conferences with trainees and 
critic teachers during the directed teaching period.

Institutions placing trainees in the community to live as
signed trainees to the lowest number of schools for observa
tion and teaching. They spent a greater portion of the school 
day in the center than did the other types and excelled in the 
number of adult, young farmer, and institutional on-farm 
training classes taught. They also made more supervisory 
visits as teachers to all-day, young farmer, adult farmer, and 
institutional on-farm training class members.

Institutions.that used the largest number of centers had 
more trainees enrolled, the lowest number assigned to a cen
ter, and the lowest number of supervisory visits per center 
during the directed teaching period.

In the institutions in which some of the trainees

17



commuted and others resided in the community, the enrollees 
did not excel numerically in any of the major areas of respon
sibility. The trainees in this group ranked second or third 
in the amount of participating experience obtained in the 
various phases of the vocational agriculture program.

Love, Harry Morgan. Qualifications for Success in Teach
ing Agriculture. Thesis, M.S., 1932, Virginia Polytechnic 
Institute. 162 pp. Department of Agricultural Education, 
Virginia Polytechnic Institute, Blacksburg.

Qualities which showed definite correlation with the 
rank of the agriculture department in which the student later 
taught were: reliability, belief in profession, affability,
promptness, vision, industriousness, judgment, tact, sin
cerity, cooperation, enthusiasm, willingness to assume respon
sibility, persistence, self-control, sense of humor, confi
dence, methodicalness, ease of expression, and good ideals. 
Rank at the end of teacher training by the staff and average 
quality credits in practice teaching were the criteria of 
greatest value in prophesying success.

Miller, J.C. A Study of the Activities Engaged in by 
Prospective Teachers of Vocational Agriculture While in 
Teacher-Training Centers. Non-thesis Study, 1949> Oklahoma
A. & M. College. 99 pp. Department of Agricultural Educa-2
tion, Oklahoma A. & M. College, Stillwater.

1* U.S. Department of Interior, op. cit.. p. ll).
2. Federal Security Agency, op. cit., Vocational Divi

sion Bulletin No. 246, p. 31,
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Training centers vary widely in the activities empha

sized and the participation experiences offered to student 
teachers. As a whole, they were weak in providing training 
in organized evening class and part-time class instruction.
In many instances critic teachers were failing to evaluate 
teaching with the trainees. Some teaching centers over- 
emphasized such activities as community service and skill 
participation to the sacrifice of organized instruction.,

Ritchie, Austin Everett. A Study of the Participation 
Experiences in the Student Teaching Program for Prospective 
Teachers of Vocational Agriculture in Ohio. Non-thesis Study
1950, The Ohio State University. 56 pp. Department of Agrl-1
cultural Education, The Ohio State University, Columbus.

An analysis of 141 participation experiences, grouped in 
ten areas, showed that in the judgment of the student teach
ers sufficient participation experience was provided in seven 
of these ten areas. These areas included: farming program,
classroom teaching, Future Farmers of America, general school 
physical facilities, young farmer and community, and public 
relations. Limited experience was noted in adult farmer, 
veterans* program, and long-time program of agriculture areas 
Second quarter trainees reported a higher number of participa 
tion experiences for which no more experience was needed.

1. Federal Security Agency, op. cit., Vocational Divi
sion Bulletin No. 246, p. 35.
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Scarborough, C.C. A Proposed Program of Education for 

Prospective Teachers of Vocational Agriculture in North 
Carolina. Thesis, Ed.D., 1951, College of Education, Univer
sity of^Illinois. 239 PP* Library, University of Illinois, 
Urbana.

The 100 recent graduates in agricultural education now 
teaching in North Carolina were not well satisfied with some 
phases of their training. In the professional area, develop
ing out-of-school programs in the community was the chief 
problem. It recommended that professional courses begin in 
the freshman year and include summer practice each summer un
til graduation. It further proposed that student teaching be 
in the junior, as well as the senior, year with a better cor
relation of courses and practice.

Scranton, Laurell Lacey. An Analysis of the Content of 
Courses Required in the Professional Preparation of Teachers 
of Vocational Agriculture. Thesis, Ph.D., 1931, Cornell Uni
versity. 200 pp. Library, Cornell University, Ithaca, New2
York.

A considerable amount of overlapping in training courses 
may be desirable, but such duplication should be planned in 
the light of student needs.

Sledge, C.B. A Comparison of Louisiana State University

1. Federal Security Agency, op. cit., Vocational Divi
sion Bulletin No. 248, pp. 45-46.

2. U.S. Department of Interior, ojd. cit., p. 153.



Practice Teaching Centers in Vocational Agriculture with Non- 
Practice Teaching Centers in the State. Thesis, M.S., 1949, 
Louisiana State University. .12? pp. Library, Louisiana 
State University, Baton Rouge.

This comparison showed that all the schools had class
room instruction, supervised farming programs, and active 
FFA chapters. A majority of the schools had advisory coun
cils but did not include young farmer education and adult 
education in the organization of their vocational agriculture 
programs. One practice teaching center had the complete or
ganization desirable for training apprentice teachers.

Swanson, Gordon. Internships in Agricultural Education
r

in Minnesota. Research study, M.S., 1949, University of
Minnesota. 64 pp. Library, Department of Agricultural Educa-2
tion, University Farm, St. Paul.

An internship period based upon individual progress, with 
a one-year minimum, was recommended. During this period the 
intern would be provided opportunity to engage in all the 
activities of a regular vocational agriculture teacher and to 
occupy from 50-75 percent of a normal work load. The study 
further proposed graduate credit in the amount of fifteen 
hours in addition to credits obtained through course work, 
seminars, problems, and conferences conducted by the teacher

21

1. Federal Security Agency, op. cit., Vocational Divi
sion Bulletin No. 246, p. 39.

2. Ibid., p. 41.
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training institution.

Tenney, Adam Webster. A Study of Participation Train
ing in Preparation for Teaching Vocational Agriculture.
Thesis, M.A., 1933, Ohio State University. 92 pp. Library, 
Ohio State University, Columbus.

More than 50 percent of the trainees conferred with 
school board members, superintendents, and principals; 72 
percent of the trainees made an average of thirteen farm sur
veys. All of them learned to organize physical equipment. 
Seventy-two percent of the activities taught by trainees con
sisted of problem solving.

Sixty-five percent of all-day, 72 percent of evening, 54 
percent of part-time, and 75 percent of the day-unit courses 
were taught by trainees. They supervised the projects of an 
average of twelve students each. Most of them were of real 
service to the communities during their period of participa
tion.

Comparing the activities of trainees with those of master 
teachers, the study showed that trainees, in a majority of the 
universities, performed many of the activities performed by 
the superior teachers; however, in only a few cases did all 
the trainees in the nine universities perform the activities.

Thomas, James Rector. A Proposed Program for Practice 
Teaching in Agricultural Education at Virginia State College

1. U.S. Department of Interior, op. cit.. p. 170.
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for Negroes. Thesis, M.S., 1931, Cornell University. 135

1
pp. Library, Cornell University, Ithaoa, New York.

A full year of observation and practice was recommended 
in order to provide participation in a selected list of teach
ing activities.

Wilson, Bonard S. Evaluation and Improvement of Student
Teaching in Agriculture at the University of Tennessee.
Thesis, Ed.D., 1950, University of Illinois. 307 pp. Library,2
University of Illinois, Urbana.

Improvement in the effectiveness of student teaching was 
accomplished by involving all concerned: students, teacher
trainers, supervisors, and other college departments. Stu
dents were found able to assist in setting up objectives for 
the directed practice period and to evaluate outcomes.

Woodin, Ralph James. An Evaluation of Selected Aspects 
of the Pre-service Professional Curriculum in Agricultural 
Education at The Ohio State University. Thesis, Ph.D., 1950,
The Ohio State University, 356 pp. Library, The Ohio State

3University, Columbus.
A broader understanding of the competency needed by a 

teacher of vocational agriculture and provision for more

1. American Vocational Association, Summaries of 
Studies in Agricultural Education, pp. 194-195.

2. Federal Security Agency, op. pit., Vocational Divi
sion Bulletin No. 246, p. 45.

3. Ibid., Vocational Division Bulletin No. 248, pp.
58-59. ----
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professional participating experience were shown. A ma
jority of the students felt that they should have further 
participation before beginning to teach. Also recommended 
were more and better balanced participation experiences with 
greater awareness of their inter-relationships.

Studies, Articles, and Reports from Additional Sources 
Having Reference to this Study: Armstrong emphasizes the
importance of first contacts and impressions, and suggests 
that upon arrival in the community the beginning teacher con
tact the superintendent and principal of the school system, 
local school board members, agricultural education supervi
sors, vocational councilors, pre-vocational teachers, the 
home-making teacher, the cafeteria manager, and other faculty 
members. He further emphasizes the importance of community 
contacts in developing a successful, well-rounded vocational 
agriculture program.

Teachers were asked to evaluate their teacher training
program on the basis of importance of experience, total eval-2
nation of experience, and responsibility of experience.
Bender found the highest ratings in areas involving the all
day teaching program and the supervised practice program. The

1. F.E. Armstrong, "Suggestions-for Beginning Teachers 
of Vocational Agriculture." Agricultural Education Magazine. 
Vol. 17, p. 126. -------------------- ^-----

2. Ralph E. Bender, "An Evaluation of the Participating 
Experiences in the Pre-service Professional Training Program
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lowest ratings were found in the young farmer and adult farmer 
areas.

The teacher training program should provide: more par
ticipating experience and responsibility for trainees, better 
balance of participation and activities throughout the year 
and especially in organizational activities during the first 
three weeks of school, earlier contact by the trainee with 
the professional training program and particularly with voca
tional activities in a department of vocational agriculture, 
and more emphasis or guidance in the early phases of the train
ing program.

In order to make the practice teaching period more valu- 
1

able, Bjoraker suggests that the student teacher be fully 
aware of the type of experience to expect, have a critical ap
proach to the experiences he will have in the community and to 
any peculiarities existing in the community. The supervising 
teacher should know the trainee's previous experience, especi
ally his command of basic farm skills.

Criteria for evaluating programs of preparation for teach
ers of vocational agriculture were grouped into twelve general 
areas with guiding statements of position formulated for each

2. (from p. 24, cant.) of Teachers of Vocational Agri
culture at Ohio State University," Agricultural Education 
Magazine, Vol. 15, pp. 134-135, 137.

1. Walter T. Bjoraker, "Giving Student Teachers Partici
pating Experiences," Agricultural Education Magazine, Vol. 21. 
p. 274. ----
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of the areas. The areas were: selecting and recruiting
trainees, special curriculum, participating experience, co
operating with the state supervisor, teaching aids, research, 
placement, cooperating with other college departments, com
petency of staff members, in-service training,, facilities, 
and department's attitude and philosophy.

Evaluators rate the relative importance of these areas 
on a five point scale, ranging from vitally important to un
important. The guiding statements of position provide stan
dards against which ways and means suggested by observational 
guide items may be evaluated. Each of the areas calls for 
specific information and provides experience for commentary 
evidence. Using simple arithmetic, it is possible to arrive 
at a score on the program of teacher preparation in vocation
al agriculture.

Directed teaching centers should represent the different 
farming types so that the course of study and resources used

2
will provide experience of practical value after graduation.

The nature and seriousness of problems were different 
for beginning and experienced teachers; it appears that some

1. Henry S. Brunner, Criteria for Evaluating Programs
of Preparation for Teachers of Vocational Agriculture. Summary 
of Ph.D. thesis, Pennsylvania State College, State College, 
1944, 81 pp.

2, Roy L. Davenport, "Improving Directed Teaching in Vo
cational Agriculture," Agricultural Education Magazine. Vol.
21, pp. 244-245, 262.
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problems of the first two years tend to resolve themselves

1
with additional experience. Some of the activities which 
caused greatest difficulty for beginning teachers were: 
learning to evaluate and budget time, visiting successful vo
cational agriculture departments, and locating land and farm
ing opportunities for students. Some problems, however, were 
common to both experienced and beginning teachers. Notable 
among these were: adult activities, planning programs, deal
ing with farm mechanics activities, and locating farm and 
ranch opportunities for students. The area causing the great
est difficulty for beginning teachers was program planning. 
Adult class and young farmer activities caused the greatest 
difficulty for experienced teachers.

Participating experience should be in the correct proce-2
dure, not in the incorrect. We also need to develop gener
alized abilities during the practice teaching period.

Success factors include: academic ability, interest in
farming, teaching interests, farm experience, social profi
ciency, emotional stability, physical characteristics, expres-

3sion, and ability to use inf ormtion.

1. Arthur J". Godfrey, A Study of the Problems of Begin
ning Teachers of Vocational Sgriculture" Mimeographed report 
to the Pacific~T?egional Agricultural Education Conference,
San Luis Obispo, California, 1948, 11 pp.

2. Carsie Hammoncls, "Procedures in Practice Teaching," 
Agricultural Education Magazine. Vol. 10, pp. 185, 198.

3. Leigh H. Harden, "A Clinical Technique for the Selec
tion and Guidance of Agricultural Education Trainees," Agri
cultural Education Magazine. Vol. 15, pp. 106-107, 118.



Humphreys suggests taking a thorough inventory of the 
skills possessed by prospective teachers and then planning to 
make up noted deficiencies through credit and non-credit 
courses and activities.

Not enough participating experience in young farmer pro- 2
grams is provided. We should provide enough experience that 
trainees can recognize differences and similarities in teaching 
all-day and young farmer classes.

We need to build the confidence of the trainee in conduct
ing young farmer programs.

Demands for teachers of vocational agriculture have been 
so great that most departments of agricultural education have 
been reluctant to use any rigid screening device in selecting 
their enrollees.

The term "developmental centers" is used in Louisiana to 
identify practice teaching centers.

1. L.R. Humphreys, "Training Teachers to Do Farm and 
Shop Jobs," Agricultural Education Magazine, Vol. 18, p. 113.

2. H.G-. Kenestrick, "Pre-Service Education of Teachers 
for Conducting Systematic Instruction for Young Farmers in 
Ohio." Agricultural Education Magazine. Vol. 13, pp. $0-51.

3. JoB. Kirkland, "Teacher Preparation in Agricultural 
Education," What Do Studies Show?. p. 27.

4» D.O. Lavergne, "Louisiana Apprentice Teaching Program," 
Agricultural Education Magazine. Vol. 20, p. 4$.
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Ninety-nine teacher trainers responding to Lechner*s* 

survey indicated that the length of the student teaching 
period should he extended. Most teacher trainers preferred 
a six to eighteen week student teaching period in conjunction 
with summer experience of one to six weeks.

The supervising teacher was an important factor in provid
ing desirable participating experience in the directed prac
tice center. Factors regarding the supervising teacher which
were considered essential by a majority of the respondents in- 2
eluded:

a. Teaching methods of the supervising teacher should 
be integrated with college methods courses and 
philosophy of education.

b. He should be sympathetic to training objectives 
and problems of the student teacher.

c. He should seek professional improvement through 
various means.

d. He should participate actively in social activi
ties in the community.

e. He should have time during school hours available 
for proper supervision of student teachers.

f. He should possess the integrity and character to 
inspire the respect of student teachers, students 
and associates.

g. He should maintain good working relationships..
h. He should make teaching his primary interest.
i. He should have well-developed written course out

lines for classroom and farm mechanics instruction 
for each year’s work.

j. He should have a long-time community program 
planned.

1. Fred G-. Leohner, "Factors Influencing the Experiences 
of Student Teachers," Agricultural Education Magazine. Vol. 25. 
pp. 196, 199. -----

2. Ibid., p. 209.



Teacher trainers reported considerable difficulty in pro
viding all the essential factors in the high school practice 
centers.

1
Medley's study of the performance of thirty-nine first- 

year teachers in Pennsylvania indicated that they had re
ceived the greatest amount of pre-service experience in the 
following areas: getting established in a school and commu
nity, teaching all-day groups and supervising farming pro
grams, organizing and maintaining facilities, and professional 
improvement. Eighty percent of the thirty-nine men reported 
training in these areas, fifty percent or less of the men ob
tained training in teaching young farmers and adult farmers, 
placement and follow-up of pupils, selection of pupils for 
vocational agriculture classes, promoting and publicizing the 
program, and evaluating the effectiveness of the vocational 
agriculture program.

He also found that the greatest relationship between per
formance on the job and experience obtained during the pre
service training program was characterized by three situations: 
(1) Prospective teachers received little preparation and as a 
result performed poorly on the job; (2) prospective teachers 
received very nearly complete preparation and consequently 
performed well on the job; and (3) in certain situations the

30

1. David Ross McClay, A Determination of the Relation
ship Between Experience Obtained in Training and Subsequent 
Performance in Teaching for Teachers of Vocational Agricul
ture and an Examination of the ProceslTTJsed. 643 pp.
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performance of prospective teachers varied directly with 
their pre-service preparation*

Trainees placed in critic teaching centers received 
slightly more experience than did those placed in regular vo
cational agriculture departments for on-the-job training.

The three problems facing those in charge of pre-service 
teacher education are: (1) recruitment and guidance of pro
spective teachers, (2) provision of adequate pre-service 
participating experience, and (3) placement.

Activities and difficulties causing most concern to be
ginning teachers were shown to be in the professional field2
rather than in subject matter fields. First-year teachers
were especially deficient in ability to deal with adult educa
tion, guidance, supervised farming, FFA, planning programs, 
and securing and using instructional facilities and materials. 
Need for systematic follow-up work with first-year teachers 
was also indicated. A student teaching period of six weeks 
was found to be inadequate. Students benefited from the trial 
internship program, and an arrangement for internship was 
recommended.

Follow-up visits to beginning teachers showed that when 
they encountered problems they reverted to old habits and 
methods. The new habits were not well enough established or

1. Roy A. Olney, "The Role of Pre-Service Teacher Educa
tion in Vocational Agriculture,M Agricultural Education Maga
zine, Vol. 20, pp. 112-113.

2. Lloyd James Phipps, Internship for Prospective 
Teachers of Vocational Agriculture in Illinois, 431 pp.



the reason or philosophy behind the better habit had not been 
firmly established.

Reports at the end of the first year’s teaching experi
ence showed that pre-service training had been most inadequate 
in the all-day program.

The Arkansas Department of Education, assisted by the
Ford Foundation, is undertaking a fifth year of college work

1
for teacher preparation. The prospective teacher will receive 
his subject matter preparation to meet requirements for a 
bachelor’s degree. Professional preparation will then be ob
tained in the thirty hours offered in the fifth year. This 
will lead to a Bachelor of Professional Education degree 
which will have status similar to a Bachelor or Lav/ degree.

The practice teaching portion of the teacher education
program either extends or nullifies the general principles2
dealt with in campus courses. In the North Central Region in 
1941 only 14.8 percent of the directed practice centers had 
complete programs, including all-day, young farmer, and adult 
farmer instruction. Twenty-two percent of the centers had all
day and adult classes while 14.7 percent had all-day and young 
farmer classes. Twenty-two percent had only all-day work. 
Provision for more participating experience in all areas of
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1. George S. Reuter, Jr., "Arkansas Experiment in Teach
er Education," Phi Delta Eappan. Vol. 34, p. 238.

2. C.E. Rhoad, "Needed Improvement in Participation 
Training," Agricultural Education Magazine. Vol. 20, pp. 48-49.
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vocational agriculture was cited. It was recommended that 
there be participating experience in the Junior year, as this 
would make the senior year methods course more meaningful. 
Participating experience should also be organized to provide 
additional training in technical abilities.

Problems of beginning teachers had been discussed 
rather thoroughly in the pre-service training program, but 
they^had little meaning for them until they met them on the 
job. Many of the problems are similar to those faced by 
experienced teachers. Some of the specific problems of be
ginning teachers include: selecting, securing, and filing
educational materials; selecting and purchasing books; rais
ing funds for the FFA; improving record books; discipline or 
improving behavior of students; developing course outlines; 
and using forms and reports. There is an indication of need 
for a course for first-year teachers directed toward solving 
these problems♦

Supervision and itinerant teacher training do not always2
meet the needs of teachers for professional improvement.
They tend to be restricted to beginning teachers. Some of the 
areas of professional improvement which off-campus courses 
could provide include: improving methods and procedures in

1. M.tT. Scott and L.J. Phipps, "Assistance Needed by 
First Year Teachers," Agricultural Education Magazine, Vol. 
24, pp. 139-141. ----------- ------

2. W.A. Smith, "Improvement of Teachers through Off- Campus Course,
76-77.

" Agricultural Education Magazine. Vol. 20, pp.



teaching, including organization and planning; providing new 
developments or changes in concepts in the program; and as
sisting the teacher in keeping abreast of technical develop
ments .

Specific responsibilities of teacher trainers are 
grouped into pre-service training, in-service training, col
lege educational procedures, research, public relations, and 
professional improvement•

The cadet system of student teaching in vocational agri
culture calls for the state supervisor to estimate the need 2
for teachers. Trainees are then given official cadet ap
pointments as employees of the State Department of Vocational 
Education and receive $75 per month on a monthly basis, con
tingent upon satisfactory progress. The length of the train
ing period varies. Generally two groups are trained yearly: 
one from July 1 to December 31* and the second from February 
1 to July 31. One month, July, devoted to intensive instruc
tion in professional methods and technical skills, and five 
months of full-time directed observation and teaching comprise 
the training program. During this observation and training 
period the cadet teacher carries approximately a half-time

34

1. S.S. Sutherland, ^Responsibilities of Teacher Train
ers in Agricultural Education,” Agricultural Education Magazine, .Vol. 19, p. 54.

2. S.S. Sutherland, "The Cadet System of Student Teach
ing in Vocational Agriculture,” Agricultural Education Maga
zine, Vol. 20, pp. 44-45.
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teaching load.

Directed teaching centers should be removed from the
campus community and provide a full-time experience of not

1
less than nine weeks for the trainee. A longer period is 
preferable. Directed teaching centers should have complete 
programs including all-day, young farmer, adult, and veterans 
classes, good facilities, an FFA chapter, and those other fa
cilities considered essential by the respective states. Not 
more than two trainees should be assigned to a center at any 
given time, nor more than four at any center during the year.

A full quarter is now devoted to apprentice work by each2
trainee at the University of Georgia during his senior year.
The fall and winter quarters were found to be more desirable 
than the spring quarter. The real key to successful apprentice 
experience depends upon the quality of the program in the 
practice teaching school and the supervising teacher under 
whom the practice teaching is done. Supervising teachers 
were given a three and one-half weeks workshop to help them 
improve the apprentice teaching programs in their schools.
One professional course devoted to program planning will be 
offered after the apprentice teaching period so that the

1. H.B. Swanson, "Editorial," Agricultural Education Magazine. Vol. 20, p. 43.
2. R.H. Tolbert, "The Program of Apprentice Teaching at 

the University of Georgia," Agricultural Education Magazine, 
Vol. 20, pp. 46-47, 55.
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trainee may draw upon his experiences.

Participating experiences were grouped into fourteen
1

general areas which included 209 items. Participating ex
periences in these areas and abilities were grouped according 
to experience obtained, experience available but not obtained, 
and experience not available. Areas where 70 percent experi
ence was obtained by the fifty-two student teachers included: 
discovering individual and community needs and planning pro
grams, teaching all-day groups and supervising farming pro
grams, organizing and maintaining facilities, maintaining 
satisfactory school relationships, and professional improve
ment. Areas where 25 percent or more of the experiences were 
available but not obtained included: getting established in a
school and community, selecting pupils for vocational agricul
ture classes, cooperating in non-school activities, promoting 
and publicizing the program, and evaluating the effectiveness 
of the program. Areas where 25 percent or more of the experi
ences were not available included: teaching young farmer and
adult farmer classes, advising an FFA chapter, placing and 
following up pupils, selecting pupils for vocational agricul
ture classes, and promoting and publicizing the program.

Eleven weeks of full-time practice teaching was the

1. University of Maryland, Participating Experiences of 
Student Teachers of Vocational Agriculture in Maryland, AgrT- 
cultural Education”"t)epartment Mimeograph, 1932, 4 pp.



average for twenty-seven teacher training institutions. The 
range was from three weeks to a full year. All but seven 
schools fell in the five to twelve weeks group.

Many student teachers are unaware of their capacities 2
and weaknesses. They have a desire to teach but do not know 
the qualifications for various jobs. We should help them get 
the facts and weigh them properly.

Summary of Review of Literature Relating to This Study: 
Several studies have shown that prospective teachers were 
lacking in professional preparation and needed help in a num
ber of areas. Those areas most frequently cited were: de
veloping long-time and annual department programs, conducting 
young farmer and adult farmer programs, making and using follow
up records, and carrying out FFA activities.

Many of the problems of beginning teachers had been dis
cussed in their undergraduate courses but had little meaning 
until the actual problem was faced on the job. Some problem 
areas in teaching vocational agriculture are common to both 
beginning and experienced teachers, while others tend to be 
solved with additional experience and training.

It is generally recommended that more participating
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1. University of Maryland, Summary of Replies on Ques
tions about Practice Teaching. Survey conducted by Agricul
tural Education Department, September, 1952, 2 pp.

2. Bohard S. Wilson, "Guidance of Student Teachers," 
Agricultural Education Magazine. Vol. 21, pp. 105, 112.



experience should be offered in a directed practice center re
moved from the campus. There is also need for a better bal
ance of participating experience and an earlier and more 
thorough understanding of the competency needed by the voca
tional agriculture teacher. Provision for summer participat
ing experience and professional courses earlier in the col
lege curriculum is desirable.

Two important limiting factors in teacher preparation 
are that supervising teachers vary widely in their emphasis 
on certain professional areas and few directed practice cen
ters have complete programs which the prospective teacher can 
participate in and observe. It is recognized that the super
vising teacher assumes an important role in preparation of 
teachers. Teacher trainers have difficulty in providing the 
essential experiences in the directed practice centers be
cause of time limitations and availability of desirable 
directed practice centers with complete programs in vocational 
agriculture.

It is further suggested that trainees be given additional 
responsibilities during the directed practice period. It has 
been pointed out that trainees seldom perform all the activi
ties of a master teacher. Effective participating experience 
should provide additional training in technical skills and 
abailities as well as in the development and improvement of 
professional competency.

Since the directed practice period assumes such a vital
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role in teacher preparation, it is suggested that it he leng
thened and that the prospective teacher be made aware of its 
importance and be in a position to maximize the learning pos
sibilities.

It has been emphasized that teacher training departments 
should select prospective teachers with care.

There is a positive correlation in some areas between 
the amount of participating experience received and compe
tency on the job.
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PART TWO



CHAPTER I

PROCEDURE AND METHOD OF TREATMENT

Heads of agricultural teacher training departments in 
the colleges and universities of the eleven western states 
which comprise the Pacific Region and from two states from 
each of the other three regions of the nation, selected on a 
random basis, were asked to submit the names of supervising 
teachers in their states who, they felt, were qualified to 
evaluate a selected list of professional abilities crucial 
to the success of a beginning teacher of vocational agri
culture.

Twenty-six books, bulletins, manuals, educational work
shop reports, and other references were used in compiling a 
comprehensive list of 153 professional abilities normally 
required by beginning teachers of vocational agriculture.
(A bibliography of the references used is included as Appen
dix G.) These abilities were grouped into fourteen general 
areas.

A tentative survey form was submitted to several super
vising teachers in Arizona for their criticism on the basis 
of definitions, form, and completeness.

The revised survey form was then mailed to forty-nine 
supervising teachers in seventeen states. Included with the



form was an explanatory letter asking the teacher to rate the 
abilities on three levels of importance to the success of a 
beginning teacher, and to indicate which abilities the super
vising teacher believed should be deferred to the in-service 
training period. The levels were defined as follows:
Crucial, abilities of such importance that failure to master 
them may become a direct cause of failure of a beginning 
teacher; Very desirable, abilities that are important, but 
failure to master them would not ordinarily be a deciding fac
tor in the success of a beginning teacher; Useful, abilities 
which the beginning teacher must master to attain maximum suc
cess in all phases of the program of vocational agriculture.

The supervising teacher was also asked to note on the 
form the extent to which training in the abilities was being 
offered in the directed practice center under his supervision. 
These levels were "Always," "Sometimes," and "Never."

A copy of the questionnaire and letter are included as 
Appendixes A and B.

Figure 1, page 42, shows the locations of the supervis
ing teachers responding to this questionnaire.

It is interesting to note from Table I, page 43, that 
the mean number of years of vocational agriculture teaching 
by the respondents was 12.3, and the mean number of years of 
experience they had as supervising teachers was 5.9. The 
number of years of teaching experience ranged from four to 
twenty-nine. The number of years of experience as a
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NAMES, LOCATIONS, AND YEARS OF EXPERIENCE 
AS A VOCATIONAL AGRICULTURE TEACHER AND 
SUPERVISING TEACHER OF THE RESPONDENTS 

TO QUESTIONNAIRE A

TABLE I

No.
on

Fig.l Name Location

Yrs. of 
As a 
voca. 
agri. 

teacher

experience 
As a 
super
vising 
teacher

1 Adams, Wayne Hamilton, Mont. 13 42 Beach, T.O. Casa Grande, Ariz. 4 3
3 Beckman, Clarence Castleford, Ida. 5 4
4 Bennett, J.D. Eloy, Ariz. 5 2
5 Biggs, W.H. Hagerstown, Md. 19 5
6 Boucher, Leon Billiards, 0. 11 5
7 Brown, B. Oscar Salem, Mo. 13 48 Brown, Dick Pomeroy, Wash. 12 3
9 Brownlee, H.F. Arroyo Grande, Cal. 6 510 Caldwell, G.A. Dixon, Cal. 17 8

11 Chavez, Dan Tolleson, Ariz. 7 512 Deacon, R.O. West Jefferson, 0. 14 5
13 Dunkelherger,P .C . Kutztown, Pa. 14 6
14 Ford, E.G. Camilla, Ga, 20 15
15 Gibson, D.R. Florence, Ariz. 5 5
16 Godfrey, A.J. San Luis Obispo,Cal. 20 14
17 Goodpaster, R.L. Paris, Ky. 6.5 3.518 Guiler, G.S• Canal Winchester, 0. 12 6
19 Hagen, Fred Hemet, Cal. 17 320 Jensen, M. Rex Richfield, Utah 12 7
21 Jenson, Elmo Coolidge, Ariz. 11 8
22 Joslin, Gale G. Jasper, Mb. 9 4
23 Lewis, G.W. Easton, Md. 14 8
24 Linson, M.G. Ft. Morgan, Colo. 9 4
25 McGee, Charles Eddyville, Ore. 5 1
26 Merrill, K.,Jr. Heyburn, Ida. 10 6
27 Mohoric, Henry Sumner, Wash. 13 428 Pence, Dean S. Worden, Mont. 14 7
29 Reed, J.O. Cheyenne, Wyo. 7 530 Rowles, R.W. Newcastle, Wyo. 5 3



TABLE I (oont.)

Yrs. of experience
'No.
on

Fig.l Name Location

As a 
voca. 
agri. 
teacher

As a 
super
vising 

teacher

31 Rush, Kirk Nampa, Ida. 10 8
32 Schank, L.C. Fallon, Nev. 29 10
33 Sohriver, E.H. Gettysburg, Pa. 22 5
.34 Short, John T. Artesia, N.Mex. 11 7
35 Smith, V.O. Franklin, Ga. 24 7
36 Snyder, F.C. Mifflinburg, Pa. 8 5
37 Soulier, G.E. Sandy, Utah 7 6
38 Staley, Alan L. Clovis, N.Mex. 15 5
39 Truitt, J.P. Lexington, Ky. 25 12
40 Y/agley, Leon Doming, N.Mex. 7 5
41 Westenskow, E. Moroni, Utah 20 12
42 Wignall, R.W. Ontario, Cal. 11 4

Mean 12.3 5.9

supervising teacher ranged from one to fifteen.
A jury of seven persons (including two college profes

sors of agricultural education, one college professor of edu
cation, three teachers of vocational agriculture, and one 
state supervisor of agricultural education) was asked to rate 
the three levels of importance on a ten point scale. In the 
scale which was adopted a point value of 10 was assigned to 
"Crucial," 6 to "Very desirable," and 3 to "Useful," with a 
significant level of 5» above which preparation and ability 
to perform were considered essential. The mean of each abil
ity and area was then determined by using the above values.
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A value of 10 was assigned to the column "Always," a 

value of 3 to the column "Sometimes," and a value of 0 to 
the column "Sever." The mean of each ability and area was 
then determined by using the above values.

The percentage of supervising teachers believing that an 
ability should be deferred to the in-service period was de
termined and assigned to the ability and area.

Eighty-six percent of the supervising teachers to whom 
questionnaires were sent returned them in time to be tabu
lated. A total of 96 percent of the questionnaires were re
turned, including those received too late for tabulation.
The late questionnaires were reviewed, and trends and com
ments noted. The first 55 percent of the returned question
naires were tabulated and summarized, and the mean for each 
of the fourteen areas was obtained. The remaining 31 percent 
returned were tabulated and summarized, and the mean for each 
of the fourteen areas was obtained. A comparison of the two 
groups is shown in Table II, page 46. The results obtained 
from the two groups are fairly similar and indicate a reason
ably adequate sampling. A table showing the different re
sponses to the questionnaire is included as Appendix C.

All the abilities having a mean above 5.0 were included 
in an evaluation form used to survey University of Arizona 
graduates in agricultural education. These 147 abilities 
were grouped into fourteen general areas comprising the pro
fessional requirements of the vocational agriculture
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A COMPARISON OF THE SUMMARIZATION OF THE FIRST 
55 PERCENT OF THE RESPONSES TO QUESTIONNAIRE "A" 

WITH THE SUMMARIZATION OF THE REMAINING 
31 PERCENT OF THE RESPONSES

TABLE II

Degree of 
importance

Frequency of 
experience

Area
First
55%

Remain
ing 31%

First
55%

Remain
ing 31%

I. Getting Established in 
the School and Com
munity 6.87 6.64 6.27 5.89

II. Planning Programs to 
Meet Individual and 
Community Needs 6.52 6.38 4.94 5.36

III. Placement and Follow
up of Pupils 5.95 5.38 3.63 4.21

17. Maintaining Satisfac
tory School Relation
ships 6.77 7.13 6.28 6.69

V. Organizing and Main
taining Facilities 7.70 8.53 7.53 7.75

71. Selecting Pupils for 
Tbcatlonal Agriculture 6.90 7.37 5.36 6.11

711. Advising an FFA Chapter 7.29 8.02 6.39 7.43
Till. Young Farmer and/or

Adult Farmer Programs 6.12 6.23 4.02 3.40
IX. Teaching All-day

Classes and Supervising 
Farming Programs 8.27 8.76 7.91 8.16

X. Promoting and Publiciz
ing the Tbcatlonal 
Agriculture Program 6.39 7.23 4.70 5.82
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TABLE II (cont.)

Degree of 
importance

Frequency of 
experience

Area
First
55%

Remain
ing 31%

First
55%

Remain
ing 31%

XI. Cooperating in Non
school Activities 5.11 4.45 2.78 2.22

XII. Evaluating the Effec
tiveness of the Voca
tional Agriculture 
Program 6.04 5.95 4.82 5.19

XIII. Keeping Records and 
Reports 7.46 7.89 6.71 6.72

XIV. Professional Improve
ment 6.93 7.43 5.84 6.80

teacher’s job. The evaluation form was used for several trial 
interviews, then minor changes were made before submitting it 
to the graduates of the department. (A copy of the evaluation 
form, called Questionnaire ”B,n and transmittal letter are 
included as Appendixes D and E.) The graduates were asked to 
check whether their pre-service professional preparation was 
adequate or inadequate concerning each of the abilities. In 
the event their preparation was inadequate, they were asked 
to check whether they would have preferred more participating 
experience in the directed practice center or more informa
tion and understanding through agricultural education courses 
on the campus.



Graduates prior to 1940 were not surveyed because it was 
felt that changes and improvements in the department program 
since that date, in addition to subsequent training and ex
perience of the graduates, would tend to invalidate their 
responses.

A total of thirty-nine men have qualified as teachers 
of vocational agriculture from the department since 1940.
Ten of these men have not taught vocational agriculture. It 
was thought that the evaluation should be limited to graduates 
who had taught at least one year. This would enable all re
spondents to evaluate their pre-service preparation in terms 
of actual performance and difficulties encountered on the 
job.

Information was obtained from eighteen teachers by per
sonal interviews. These interviews were concentrated with 
recent graduates because it was believed their evaluation of 
their pre-service professional preparation as a beginning 
teacher would be mere accurate and would not be colored by 
later problems and subsequent training and experience. 
Twenty-nine teachers, or 100 percent of the eligible gradu
ates, evaluated their pre-service preparation either by per
sonal interviews with the author or by checking and returning 
the evaluation form.

The map of Arizona, Figure 2, page 50, shows the loca
tion of the schools in which respondents to Questionnaire ”BM 
are now teaching or have taught.
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Key to Figure 2

No. on 
Fig. 2 Location Name of high school

1 Benson Benson Union High School
2 Buckeye Buckeye Union High School
3 Camp Verde Camp Verde High School
4 Casa Grande Casa Grande Union High School
5 Coolidge Coolidge High School
6 Duncan Duncan High School
7 Floy Santa Cruz Valley Union High School
8 Florence Florence Union High School
9 Ft. Thomas Ft. Thomas Union High School

10 Gilbert Gilbert High School
11 Litchfield Litchfield High School
12 Marana Marana High School
13 Mesa Mesa Union High School
14 Parker Northern Yuma County Union High 

School
15 Peoria Peoria High School
16 Phoenix Phoenix Union High School
17 Pima Pima High School18 Prescott Prescott High School
19 S afford Safford High School20 Scottsdale Scottsdale High School
21 Snowflake Snowflake Union High School22 St. David St. David High School
23 Tolieson Tolleson Union High School
24 Tucson Amphitheatre High School
25 Wellton Antelope Union High School
26 Willcox Willcox Union High School
27 Yuma Yuma Union High School
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13 i----- X
graham

RAND MCNALLY
(Taw" a cruzLETTER SIZE OUTLINE MAP

ARIZONA
y  ,. y __y  __ «° mu

Cop>rit M by Rand McNally k  Company, Chicago 
hade in u. s. a.

T*** L«»* Prnhiblta Copying or Reprodectlen by Any Procreo for Poreonnl Voe or Rreele.



51
The percentage of graduates checking their pre-service 

preparation as adequate and inadequate was determined, and 
the training program in agricultural education at the Uni
versity of Arizona was evaluated on this basis.

The teachers who indicated that their pre-service pro
fessional preparation was inadequate also expressed a desire 
for either additional information and understanding through 
campus courses or for additional experience in the directed 
practice centers. These percentages also were computed as 
an aid in determining possible revisions in the present pre
service training program.



CHAPTER II

GETTING ESTABLISHED IN THE SCHOOL AND COMMUNITY

This area of professional preparation includes thirteen 
items needed by beginning teachers of vocational agriculture 
in becoming established in the school and community. Of the 
fourteen general areas of professional preparation considered 
in this study, this group of abilities was ranked ninth by 
the supervising teachers in terms of importance to the suc
cess of a beginning teacher. It was ranked seventh in the 
frequency with which experience was offered in the directed 
practice centers, and was the fourth highest area for which 
supervising teachers recommended that preparation be de
ferred to the period of in-service training.

The mean importance of the area was 6.75» with a maxi
mum possible value of 10.

Several important facts can be noted from Table III, 
page 57, and Figure 3» page 60. Three abilities particularly 
stand out as being important to the success of a beginning 
teacher. Supervising teachers felt that the ability to de
velop support of the department program by knowing the super
intendent, principal, and faculty was important and assigned 
this item a value of 8.97. They considered understanding 
school policies relating to schedules, grading, enrolling
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students, and discipline even more important and gave this 
ability a value of 9»12. The third high-ranking ability in 
terms of importance was developing support of the department 
program by knowing the boys* parents, with an assigned value 
of 8.91.

The first two of these abilities were the only ones in 
this area in which experience was always offered in the di
rected practice centers. They were given a mmH mum value of 
10 on the frequency of experience scale. They also rated 
high in terms of recommended postponement of preparation to 
the period of in-service training. There was relatively lit
tle variance among the opinions of supervising teachers con
cerning the significance of these two abilities to the suc
cess of a beginning teacher, although there was some differ
ence of opinion as to whether preparation should be provided 
in the pre-service training program or deferred until the 
period of in-service training.

A frequency of experience value of 9.02 indicates that 
experience in the ability to develop support of the department 
program by knowing the boys’ parents was not always offered 
to prospective teachers while in the directed practice cen
ters. One possible reason for this could be that all states 
do not have summer experience programs and, therefore, those 
trainees who are in the directed practice centers in the 
spring when vocational agriculture students are already en
rolled would have less occasion to work with parents of the
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boys.

Table III shows two other abilities which supervising 
teachers apparently felt were important to the success of be
ginning teachers. These were understanding school policies 
regarding contracts, retirement, salary, vacation, sick 
leave, and insurance, and understanding school policies regard
ing field classes and out-of-town trips. Table III and Figure 
3 show that experience was offered most frequently concerning 
field classes and out-of-town trips, whereas experience con
cerning contracts, retirement, etc. was below the mean ex
perience of 6.08 for the area. Several supervising teachers 
indicated that they believed providing this experience was 
largely the responsibility of the teacher trainer in campus 
courses, while others indicated that there was not enough 
time during the directed practice period to provide this ex
perience.

The abilities in associating wisely with local organiza
tions were considered least important of those in the area.
This was also the group in which the least experience was 
offered in the directed practice centers. It also ranked low 
in terms of recommended deferment to the in-service training 
period.

Respondents to Questionnaire "A" made several interest
ing and pertinent comments about this area. A cross-section 
of these comments follows.

Concerning abilities listed in Table III under'"A, To
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develop support of the department program by knowing key 
personnel":

"If there is a need they will meet them."
"Some are a must and some are met when the 

need arises."
Regarding abilities listed under "C, To associate wisely 

with local organizations":
"A teacher or cadet should always be friendly.

It is necessary to know key men both in (the) com
munity and school but If it is only a political 
move it may not go over too well."

"I don't believe cadets stay long enough to 
do any of these three things. I do believe any 
teacher should take his place in a community— maybe 
one farm activity, some church activities if he be
longs, and some activities with a service club if there is enough time."

"Cooperate with but do not belong. Can't 
join them all."

"Depends on type and size of the community."
"It is up to the individual. He understands 

that he is an agricultural teacher first and a 
joiner second."

"Think some can be determined of doubtful 
value."

"In small communities it is a must."
Judging from the above comments, the supervising teachers 

believe that in certain community situations and to a limited 
erbent, vocational agriculture teachers should associate with 
local organizations. However, it is difficult to provide 
prospective teachers with purposeful participating experience 
in these abilities while they are in the directed practice
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centers.

Of the supervising teachers responding to the question
naire, 24.9 percent indicated that preparation in this area 
was important to the success of a beginning teacher but prep
aration should be deferred to the period of in-service train
ing.

The data assembled indicate that it would be desirable 
to always offer preparation in the ability to develop support 
of the department program by knowing key personnel, including 
the school superintendent, principal and faculty, and the 
parents of the boys, and the ability to understand school pol
icies concerning schedules, grading, enrolling students, 
discipline, contracts, retirement, salary, vacation, sick 
leave, insurance, field classes, and out-of-town trips. It 
would be desirable to offer preparation in the other abilities 
in this area when purposeful situations and occasions arise. 
There is a tendency to allow some of the participating experi
ence in this area to become pseudo in nature.

With a rank of ninth in importance and seventh in fre
quency of experience, it appears that possibly too much time 
is being devoted to providing experience in some abilities in 
this area. Since the area was ranked fourth on recommended 
postponement to the period of in-service training, teacher 
trainers should consider delaying to the in-service period 
preparation in certain of these abilities until additional time 
can be made available in the pre-service training program.
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THE IMPORTANCE OF PROFESSIONAL ABILITIES IN GETTING 
ESTABLISHED IN THE SCHOOL AND COMMUNITY, THE EXTENT 
TO WHICH PARTICIPATING EXPERIENCE IS BEING OFFERED 

IN THESE ABILITIES, AND THE PERCENTAGE OF 
SUPERVISING TEACHERS RECOMMENDING DEFERMENT 

OF PREPARATION TO THE PERIOD OF IN-SERVICE TRAINING

TABLE III

Professional ability

Impor
tance
of

ability

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

A. Develop support of the de
partment program by knowing 
key personnel

1. Superintendent, principal, 
and faculty 8.97 10.00 35.71

2. School board 5.91 4.77 26.19
3. Representatives of allied 

agricultural and educa
tional agencies 6.00 4.88 21.42

4. Business men 5.75 5.80 28.57
5. Parents of boys 8.91 9.02 35.71
6. Key farmers 6.96 6.35 47.61
7. Press and radio repre

sentatives 6.11 5.46 26.19
B. Understand school policies
1. Schedules, grading, enroll

ing students, and 
discipline 9.12 10.00 30.95

2. Contract, retirement, 
salary, vacation, sick 
leave, and insurance 7.16 5.24 11.90

Continued
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TABLE III (cont.)

Percent
Impor- Frequency recommend- 
tance of ing defer-
of experi- ment to

Professional ability ability ence in-service
3. Field classes and out-of-

town trips 7.12 8.05 28.57
C. Associate wisely with local 

organizations
1. Belong to farm organiza

tions: Grange, Farm Bureau,
Farmers Union, Co-ops, and
others 5.33 3.13 11.90

2. Belong to a church 5-35 3.10 11.90
3. Belong to civic and ser=

vice clubs 5.07 3.23 7 . U



59

Key for Figures 3-17

Importance of the ability (value 
of 10 indicates that the ability 
is crucial)
Frequency with which experience 
is offered in directed practice 
centers (value of 10 indicates 
experience is always offered)
Percentage of supervising teachers 
who believe that training should 
be deferred to the period of in- 
service training (value of 10 
indicates 100% of supervising 
teachers)
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Figure 3

The Relative Importance of Professional Abilities 
in Getting Established in the School and 
Community, the Extent to which Experience 

is Offered, and the Degree to which 
Supervising Teachers Believe that 
Preparation should be Deferred to 
the Period of In-service Training!

Professional ability
A» Develop support of the de

partment program by knowing 
key personnel:
1. Superintendent, principal 

faculty

2. School board

agricultural and educa
tional agencies

4. Business men

1, See page 59 for key
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Figure 3 (cont.)

Professional ability

7. Press and radio repre
sentatives

B. Understand school policies:
1. Schedules, grading, enrolling 

students, and discipline

2. Contract, retirement, salary, 
vacation, sick leave, and 
insurance

3. Field classes and out-of- 
town trips

C. Associate wisely with local 
organizations:
1. Belong to farm organiza

tions

2. Belong to a church
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3. Belong to civic and 
service clubs



CHAPTER III

' PLANNING PROGRAMS TO MEET INDIVIDUAL AND
COMMUNITY NEEDS

This area of preparation includes seven professional 
abilities needed by beginning teachers of vocational agricul
ture in planning programs to meet individual and community 
needs. Supervising teachers ranked this area tenth among the 
fourteen general divisions in this study on the basis of im
portance to the success of a beginning teacher. It also 
ranked tenth in the frequency with which experience was offered 
in the directed practice centers. The supervising teachers 
ranked it as the ninth highest area for which preparation 
should be deferred to the period of in-service training.

There are several noteworthy items in Table IV, page 67, 
and Figure 4, page 68. Standing out above all other abili
ties in the area in terms of importance was the ability to de
velop and maintain a written annual department program of work. 
This ability was given a value of 8.02 fcy the supervising 
teachers. Next most important was the ability to develop and 
maintain a record and analysis of the agricultural resources 
of the community. This was given an importance rating of 
6.91* Two other professional abilities which were considered 
important to the success of beginning teachers were the
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ability to develop a sound department budget based on need 
and the department program, which rated 6.86 on the ten- 
point rating scale, and the ability to develop and maintain 
a written, long-time department program of work, which was 
assigned a value of 6.82. It is evident that all four of 
these abilities are well above the mean of 6.45 for the area.
A closer review of these abilities reveals that, with the ex
ception of developing the long-time department program of work, 
they are all related to annual planning in the department of 
vocational agriculture.

The mean frequency of experience for the area was $.15, 
with a possible maximum of 10. A frequency of experience 
value of 8.02 indicates that developing and maintaining a 
written annual department program of work was the ability to 
which the most time was being devoted in the directed prac
tice centers.

Of the other important abilities, to develop and main
tain a record and analysis of the agricultural resources of 
the community received a frequency of experience value of 
5.62, while the ability to develop and maintain a written, 
long-time department program of work was slightly less with 
a value of 5.59. Although the ability to develop a sound de
partment budget based on department needs and program was 
rated slightly more important than the two previous abilities, 
less experience was offered prospective teachers in develop
ing this ability. It received a frequency of experience
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value of only 4,9$, which is below the mean for the area.

The mean percentage of supervising teachers recommending 
deferment of preparation for the area to the period of in- 
service training was 19,38. The ability to develop and main
tain an analysis of the agricultural resources of the com
munity was recommended for deferment most frequently by 
supervising teachers, receiving a value of 33*33 percent.
The facts that a high percentage of supervising teachers 
recommended deferment of this ability and that the ability was 
rated as relatively important indicate that supervising teach
ers are in general agreement that preparation in the ability 
is important but do not agree as to when the preparation 
should be given.

Noticeable in Table IV is the low value of only 4,75 
which supervising teachers placed on the importance of the 
ability to use an agricultural department advisory council. 
Since this value was below 5.0, it excluded the ability from 
the form used to evaluate the pre-service professional prep
aration program. The frequency with which experience in this 
ability was given was 2.05, and only 7.14 percent of the su
pervising teachers recommended deferment of training in it. 
Apparently advisory councils are used infrequently by super
vising teachers since experience is seldom being offered in 
the directed practice centers. These teachers evidently have 
not been convinced that the use of advisory councils is 
worth while. Some of their comments concerning the use of
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these councils include:

"Can be dangerous
"Don't think much of this."
"It*s antique
"School board not in favor of (advisory 

council)
"Have school advisory group."
"Not all men can use one properly."

Pertinent comments regarding the ability to develop and 
maintain a written annual department program of work were:

"Trainees should know something about a pro
gram before they train (in directed practice cen
ters) ."

"The how is pre-service. In-service prepara
tion will develop the individual (teacher) situa
tion."
Concerning the development of a sound department budget 

based on needs and the department program, supervising teach
ers remarked:

"Administrator did not allow department 
budgets."

"School does not operate on a department 
budget."
The supervising teachers indicated that preparation in 

some of the abilities in this area was the responsibility of 
teacher trainers through campus courses, and that there was 
insufficient time in the training period to provide experi
ence in all the abilities included in the area. In some in
stances, particularly in the case of advisory councils, the
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situation often was not available for participating experi
ence.

The data assembled and comments made on this area by the 
supervising teachers signify that the ability to develop and 
maintain a written annual department program of work is im
portant to the success of a beginning vocational agriculture 
teacher and that preparation in this ability should be given 
in the pre-service training program. Preparation in some of 
the less important abilities should be given insofar as time 
is available and as they affect the ability of the prospective 
teacher to develop and maintain a written annual department 
program of work.

The data also indicate that it is relatively unimportant 
to provide experience in using a department advisory council.

With an area rank of tenth in importance and tenth in 
frequency of experience, it would appear that the distribution 
of experience in relation to importance is in balance.

Preparation in some of the less important abilities in 
the area should be deferred until the prospective teacher 
meets them on the job, or should be given only after adequate 
preparation for the more important abilities has been provided.
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THE IMPORTANCE OF PROFESSIONAL ABILITIES IN PLANNING 
PROGRAMS TO MEET INDIVIDUAL AND COMMUNITY NEEDS, THE 
EXTENT TO WHICH PARTICIPATING EXPERIENCE IS BEING 
OFFERED IN THESE ABILITIES, AND THE PERCENTAGE OF 

SUPERVISING TEACHERS RECOMMENDING DEFERMENT OF 
PREPARATION TO THE PERIOD OF IN-SERVICE TRAINING

TABLE 17

Professional ability

Impor
tance
of

ability

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

A. Develop and maintain record 
and analysis of

1. Agricultural resources of 
the community 6.91 5.62 33.33

2, Human resources of the 
community 6.19 4.84 16.66

B, Develop and maintain a 
written

1. Annual department program 
of work 8.02 8.02 21.42

2. Long-time department 
program of work 6.82 5.59 23.80

C. Use an agriculture depart
ment advisory council 4.75 2.05 7.14

D. Utilize allied agricultural 
and educational agencies in 
program planning 5.60 4.96 14.28

E. Develop a sound department 
budget based on needs and 
department program 6.86 4.95 19.04
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Figure 4
The Relative Importance of Professional Abilities 

in Planning Programs to Meet Individual and 
Community Needs, the Extent to which 
Experience is Offered, and the Degree 

to which Supervising Teachers 
Believe that Preparation should 

be Deferred to the Period of In-service Training1
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CHAPTER IV

PLACEMENT AND FOLLOW-UP OF PUPILS

Six abilities are included in this area of professional 
preparation needed by beginning teachers for placement and 
follow-up of pupils. Of the fourteen general areas included 
in the study, this area was ranked thirteenth in terms of im
portance, twelfth on the basis of frequency of experience, 
and was the twelfth area for which supervising teachers recom
mended that preparation be deferred to the period of in- 
service training.

The mean importance for the area was 5*66, while the mean 
frequency of experience was 3.92. Of the supervising teachers, 
17.45 percent believed that preparation in the area should be 
deferred to the period of in-service training. The mean im
portance for the area was not far above the value of 5 which 
the jury of educators felt was the level an ability should 
have on the scale to be significant and important enough to be 
included in the pre-service preparation program.

From Table V, page 73, and Figure 5, page 74, it will be 
noted that the ability to encourage graduates to continue 
training in young farmer and adult classes was rated the most 
important in the area and was given a value of 6.56. The mean 
frequency of experience for this ability was 4.63, which is
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above the mean experience for the area.

Keeping an up-to-date file of placement opportunities, 
with a value of 5*64, and providing opportunities for growth 
and service in the FFA after graduation, with a value of 5.91, 
were rated as the next in importance.

It is interesting to note that the frequency of experi
ence level for keeping an up-to-date file of placement oppor
tunities was 3.64, which is below the mean frequency for the 
area. Apparently supervising teachers have difficulty in pro
viding this experience for prospective teachers.

It is significant that the professional ability to main
tain follow-up records of former pupils was not ranked impor
tant enough by the supervising teachers to be included in the 
evaluation form. It received an importance value of 4.94 and 
was ranked highest on the basis of deferring preparation to 
the period of in-service training. There is a strong indica
tion that supervising teachers believed the ability was not 
important enough to be included in the pre-service preparation 
program, but 26.19 percent felt that it should be included in 
the in-service training period.

Following are several interesting comments made by the 
supervising teachers concerning the ability to assist pupils 
in placement and growth toward establishment by keeping an up- 
to-date file of placement opportunities:

"Handled by (the school) guidance office."
"No opportunity to do this" was the comment regarding the
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ability to assist pupils in placement and growth toward 
establishment by cooperating with allied agricultural and edu
cational agencies in assisting department graduates to be
come established.

Concerning the ability to maintain follow-up records of 
former pupils the comment was, "Usually not here long enough."

A comment regarding the ability to develop sound busi
ness agreements and partnerships as an aid to placement was, 
"Assist when opportunity arises."

Comments about the whole area included:
"This entire area should be stressed as in-ser

vice training when they meet the problem as their 
own. We lack time to cover it adequately and the 
problem is just so much busy work when I do cover 
it. It may be pure luck to have the opportunity 
to do most of these things while the trainees are 
here."

"The how can be taught in college but the 
tailoring to the individual's situation is in- 
service."
Several of the supervising teachers also indicated that 

preparation in this area should be the responsibility of the 
teacher trainer through campus courses. Some also mentioned 
that there was not enough time in the directed practice period 
to adequately provide preparation in this area.

The comments and information set forth in this chapter 
point out the fact that pre-service preparation in this area 
is not too important to the success of a beginning teacher.
It is difficult to provide purposeful participating experi
ence in the directed practice centers; however, it would seem



advisable to offer participating experience in the abilities 
to assist pupils in placement and growth toward establishment 
by keeping an up-to-date file of placement opportunities, to 
provide opportunity for growth and service in FFA after gradu
ation, and to encourage graduates to continue training in 
young farmer and adult classes.

There seemed little justification for giving preparation 
in maintaining follow-up records of pupils in the pre-service 
training program. Nevertheless, this ability was deemed im
portant by supervising teachers, and preparation in it should 
be given during the period of in-service training.

72
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TABLE V

THE IMPORTANCE OF PROFESSIONAL ABILITIES IN PLACEMENT 
AND FOLLOW-UP OF PUPILS, THE EXTENT TO WHICH 
PARTICIPATING EXPERIENCE IS BEING OFFERED IN 

THESE ABILITIES, AND THE PERCENTAGE OF 
SUPERVISING TEACHERS RECOMMENDING DEFERMENT 

OF PREPARATION TO THE PERIOD OF 
IN-SERVICE TRAINING

Impor
tance
of

Professional ability ability

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

A. Assist pupils in placement 
and growth toward estab
lishment

1. Keep an up-to-date file of
placement opportunities $.64 3.64 16.66

2. Cooperate with allied agri
cultural and educational 
agencies in assisting 
department graduates in 
becoming established 5.50 3.33 19.04

B. Maintain follow-up records
of former pupils 4.94 4.04 26.19

C. Develop sound business agree
ments and partnerships as 
an aid to placement 5*48 3.39 11.90

D. Provide opportunities for 
growth and service in FFA 
after graduation 5.91 4.50 19.04

E. Encourage graduates to con
tinue training in young 
farmer and adult classes 6.56 4.63 11.90
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The Relative Importance of Professional Abilities 
in Placement and Follow-up of Pupils, 

the Extent to which Experience is Offered, 
and the Degree to which Supervising Teachers 
Believe that Preparation should be Deferred 

to the Period of In-service Training 1

Figure 5
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CHAPTER V

MAINTAINING SATISFACTORY SCHOOL RELATIONSHIPS

Professional preparation in maintaining satisfactory 
school relationships includes seven abilities needed by be
ginning teachers of vocational agriculture. Of the fourteen 
general areas of professional preparation covered in this 
study, this group of abilities was ranked seventh in terms 
of importance by the supervising teachers, giving the area a 
mean importance of 6.95• The mean frequency of experience for 
the area was 6.48, ranking it fifth in terms of frequency with 
which experience was offered in the directed practice centers. 
With a mean percentage of 26.86, it ranked second in terms of 
recommended deferment of preparation to the in-service train
ing period.

It is quite evident from Table 71, page 79, and Figure 6, 
page 80, that the supervising teachers believed that cooperat
ing with the high school faculty and administration was the 
most important ability in maintaining satisfactory school re
lationships. This ability was rated 8.85 in importance. Ex
perience in this ability was also offered more frequently than 
in any other ability in the area, as can be noted from its 
frequency of experience level of 9.47.

Supervising teachers also indicated that the ability to



belong to and participate in the state and national vocation
al agriculture teachers association was important, giving 
this a value of 8.08. Training, however, was not given so 
frequently in the directed practice centers since the fre
quency of experience level was 7»55.

Two other abilities which stood out as important ones in 
the area were the ability to belong to and participate in the 
state and national vocational association, which was given a 
value of 7*67, and the ability to attend school functions and 
activities, which was assigned a value of 7•54*

The ability to belong to and participate in the class
room teachers organization was relegated to a relatively unim
portant position by the supervising teachers, its value being 
5.01. This was only .01 above the significant level.

This area was ranked second in terms of deferring prepara
tion in these abilities to the period of in-service training.
A high percentage of supervising teachers indicated that prep
aration in four abilities should be deferred to the period of 
in-service training. These were the same abilities that were 
ranked important to the success of a beginning teacher, namely, 
to cooperate with the high school faculty and administration, 
to belong to and participate in the state and national voca
tional agriculture teachers association, to belong to and par
ticipate in the state and national vocational association, and 
to attend school functions and activities. Apparently the 
supervising teachers agreed as to the importance of these
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abilities but differed in their opinions of when preparation 
in them should be offered.

Some of the more pertinent comments made by supervising 
teachers concerning this area follow. Concerning the ability 
to belong to and participate in the PTA, they stated:

"No time."
"Very seldom possible for cadet but necessary 

for teacher."
"None for high school in town."
"Superintendent against it. None in school."
"Do not have a PTA."
"Desirable but cadet often lacks time."

Some of their remarks about the ability to serve the 
school in other capacities, such as class adviser, sponsor, 
etc. were:

"(Varies) according to school in which teacher 
is teaching. In our school the agriculture teacher 
is advisor to FFA only."

"Desirable when asked to. Have better insight 
into school problems."
Regarding the ability to attend school functions and ac

tivities, they said:
"Not every function."
"None held in summer."
"Whenever possible."
"Local school is most important."
"Fine if you have time."

Several supervising teachers indicated they believed
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preparation in this area was the responsibility of the teach
er trainer in campus courses, and it should not be included 
as participating experience in the directed practice centers. 
One supervising teacher indicated that he did not have time 
to provide these experiences for prospective teachers.

Ranking seventh, this area is one of the more important 
areas for the pre-service preparation program. It would seem 
that the pre-service training program should provide prepara
tion for prospective teachers in the ability to cooperate with 
the high school faculty and administration, the ability to be
long to and participate in the state and national vocational 
agriculture teachers association and the state and national 
vocational association, and the ability to participate in 
school functions and activities.

Since the area ranked seventh in importance and fifth in 
frequency of experience, it would appear that enough time is 
being devoted to the area in directed practice centers.

Supervising teachers rated only one area higher than main
taining satisfactory school relationships in terms of defer
ment of preparation to the period of in-service training. 
Teacher trainers should consider deferring preparation in some 
of the less important abilities in this area until that period. 
It would seem advisable to deal more with the broad under
standings involved in the area and provide the individual with 
specific instruction to help him meet his own particular situ
ation after he is on the job.

78
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TABLE VI

THE IMPORTANCE OF PROFESSIONAL ABILITIES IN MAINTAINING 
SATISFACTORY SCHOOL RELATIONSHIPS, THE EXTENT TO ‘WHICH 

PARTICIPATING EXPERIENCE IS BEING OFFERED IN THESE 
ABILITIES, AND THE PERCENTAGE OF SUPERVISING 
TEACHERS RECOMMENDING DEFERMENT OF PREPARATION 

TO THE PERIOD OF IN-SERVICE TRAINING

Professional ability

Impor
tance
of

ability

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

A. Cooperate with high school 
faculty and administration 8.85 9.47 28.57

B. Belong to and participate 
in

1. P.T.A. 5.14 3.67 11.90
2. Classroom teachers or

gan! zation (N.E.A.) 5.01 4.03 21.42
3. State and national voca

tional agriculture 
teachers association 8.08 7.55 35.71
State and national voca
tional association 7.67 _ 6.71 30.95

C. Serve school in other ca
pacities (class advisor, 
sponsor, etc.) 6.34 6.25 21.42

D. Attend school functions 
and activities 7.54 7.71 38.09
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Figure 6

The Relative Importance of Professional Abilities 
in Maintaining Satisfactory School 

Relationships, the Extent to which Experience 
is Offered, and the Degree to which 

Supervising Teachers Believe that Preparation 
should be Deferred to the Period of 

In-service Training 1

Professional ability

A. Cooperate with high school 
faculty and administration I l i i i l l

Classroom teachers’

State and national voca
tional agriculture teachers 
association

State and national voca
tional association

C. Serve school in other 
(class adviser, etc.) capacities

D. Attend school functions and 
activities

1. See page 59 for key



CHAPTER VI

ORGANIZING AND MAINTAINING FACILITIES

This area of professional preparation includes nine abil
ities needed by beginning teachers in organizing and maintain
ing facilities. Of the fourteen general areas considered in 
this study, this group of abilities was ranked second in 
terms of importance to the success of a beginning teacher by 
the supervising teachers. It was also ranked second in the 
frequency with which experience was offered in the directed 
practice centers, and was the third highest area for which 
supervising teachers recommended that preparation be deferred 
to the period of in-service training.

The mean importance for the area m s  8.11; the mean fre
quency of experience was 7.64; and the mean percentage of 
supervising teachers recommending deferment to the period of 
in-service training was 26.45.

Table VII, page 85, and Figure 7, page 87, show that the 
ability to prepare and preserve teaching materials was ranked 
as the most important ability needed by beginning teachers. 
This was given a value of 8.90. The ability to maintain good 
housekeeping standards in the classroom and shop was rated 
almost equally important, having an assigned value of 8.87. 
Three other abilities stood out as•important and ranked
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higher than the mean for the area. These were: the ability
to maintain a department inventory, which was given a value 
of 8.46; the ability to provide and use facilities for filing 
and storing of supplies, etc., with a value of 8.52; and the 
ability to procure new references, materials, etc., with a 
value of 8.45.

The frequency with which experience in these important 
abilities was offered for prospective teachers in directed 
practice centers was relatively high and substantially above 
the mean experience for the area. Experience in procuring new 
references, materials, aids, and equipment was somewhat less 
frequently offered than was experience in the other three im
portant abilities but was still above the mean experience for 
the area.

Almost one-half of the supervising teachers, 47*61 per
cent, believed that preparation in the ability to develop a 
definite understanding with the administrator and school 
board regarding budget, facilities, future expansion, etc. 
should be deferred to the period of in-service training.

Since this area ranked second in importance to the suc
cess of a beginning teacher and third in terms of deferring 
preparation to the period of in-service training, it would ap
pear that the abilities in the area are important to the suc
cess of a beginning teacher, and also that additional training 
and assistance on the job will be needed in meeting require
ments on these abilities.
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Several supervising teachers expressed the belief that 

preparation in the abilities of this area should be offered 
by teacher trainers in campus courses.

Several interesting comments were made regarding this 
area. Concerning the ability to order annual supplies and 
equipment, supervising teachers said:

"Sometimes a seasonal limitation."
"Ordered by school clerk.”

A remark concerning the ability to build, recondition, 
and remodel department equipment, and facilities was, "May not 
lend itself to teaching (prospective, teacher)."

General comments on the entire area were:
"Beginning teacher can’t go wrong here."
"Should be stressed by campus work."
"Create pride in students for department and

FFA facilities."
Judging from the comments made and the data assembled, 

preparation in all the abilities of this area is important 
and should be included in the pre-service training. It is evi
dent that certain abilities (such as preparing and preserving 
teaching materials, maintaining good housekeeping standards 
in the classroom and shop, maintaining a department inventory, 
providing and using facilities for filing and storing of sup
plies and teaching materials, and procuring new references) 
should be stressed more than others. Important as preparation 
in these abilities is, it is not always being offered to
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prospective teachers while in the directed practice centers. 
Additional training in this area should also be given in 
campus courses and during the period of in-service training.
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TABLE VII

THE IMPORTANCE OF PROFESSIONAL ABILITIES IN ORGANIZING 
AND MAINTAINING FACILITIES, THE EXTENT TO WHICH 
PARTICIPATING EXPERIENCE IS BEING OFFERED IN THESE 

ABILITIES, AND THE PERCENTAGE OF SUPERVISING 
TEACHERS RECOMMENDING DEFERMENT OF PREPARATION 

TO THE PERIOD OF IN-SERVICE TRAINING

Impor Frequency
Percent
recommend

tance of ing defer-
of experi ment to

• Professional ability ability ence in-service

A. Develop a definite under
standing with administrator
and school board regarding 
budget, facilities, future 
expansion, etc. 7.62 6.89 47.61

B. Maintain a department 
inventory 8.46 8.31 21.42

C. Order annual supplies and 
equipment 8.09 7.14 26.19

D. Provide and use facilities 
for filing and storing of 
supplies, aids, teaching 
materials, etc. 8.52 8.40 21.42

E. Procure new references, 
materials, aids, equip
ment, etc. 8.45 7.78 30.95

F. Maintain good housekeeping 
standards in the classroom 
and shop 8.87 8.90 23.80

G. Prepare and preserve teach
ing materials 8.90 8.31 28.57

Continued
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TABLE VII (cent.)

Professional ability

Impor
tance
of

ability

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

H. Take pictures and prepare 
visual materials 7.54 6.78 11.90

I. Build, recondition and re
model department equipment 
and facilities 6.60 6.20 26.19



Figure 7
The Relative Importance of Professional Abilities 

in Organizing and Maintaining Facilities, the 
Extent to which Experience is Offered, and the 
Degree to which Supervising Teachers Believe 

that Preparation should be Deferred to 
the Period of In-service Trainingl
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SB

Figure 7 (cent.)
Professional ability 2 4  6 5 /<:

H. Take pictures and prepare --------------------------------------------- ,

visual materials Z U  ............J

I. Build, recondition and re- , 1
model department equipment 1 ! 1 1 t ll
and facilities



CHAPTER VII

SELECTING PUPILS FOR VOCATIONAL AGRICULTURE

Four abilities needed by beginning teachers in select
ing pupils for vocational agriculture are included in this 
area of professional preparation. Supervising teachers ranked 
this area as the sixth most important of the fourteen areas 
included in the study, giving it a mean importance of 7«13«
The mean frequency of experience for the area was 5•73# giv
ing the area a rank of eighth. It was also ranked eighth by 
the supervising teachers on the basis of recommended defer
ment of preparation to the period of in-service training.
The mean percentage recommending deferment was 22.01.

Table VIII, page 92, and Figure 8, page 93, denote the 
importance which supervising teachers attached to the ability 
to visit prospective pupils and their parents by giving it a 
value of 8.20, and the ability to prepare and present infor
mation and put on programs, etc., which was given a value of 
7*58. Experience in these two abilities was most frequently 
offered in the directed practice centers.

Apparently the ability to utilize the services of junior 
high school teachers and guidance officials in explaining the 
department program was considered relatively unimportant 
since its value of 6.00 falls below the mean of 7*13 for the
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area. A frequency of experience level of 3.33 calls atten
tion to the fact that experience in this ability was infre
quently offered in the directed practice centers.

Preparation in the ability to prepare and present infor
mation and/or programs explaining the work of the vocational 
agriculture department was believed deferable to the in- 
service period by 26.19 percent of the supervising teachers. 
However, it was ranked as relatively important to beginning 
teachers.

Five supervising teachers indicated that they believed 
preparation in the abilities of this area was the responsi
bility of teacher trainers in campus courses. Several also 
indicated that seasonal limitations kept them from providing 
experience in this area. This fact is borne out by the follow
ing comments made regarding the ability to visit prospective 
pupils and their parents:

"Only if they come out for summer experience.”
"This is seasonal.”
"Sometimes limited by time of year."
"We have a guidance department here. They 

take care of pre-registration. However, we have 
meeting in spring for parents of eighth grade and 
we also go visit parents whose boys are undecided."
The data assembled suggest that preparation in the abil

ities to visit prospective pupils and their parents and to 
prepare and present information and/or programs, etc. should 
be offered in the pre-service training program. However, the



91
supervising teachers recommended that teacher trainers also 
consider offering in-service training in the latter ability.

The comments of supervising teachers are significant in 
that they point out that experience in visiting prospective 
pupils and their parents is seldom offered, unless a summer 
experience program is included as a part of the training for 
prospective teachers.
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THE IMPORTANCE OF PROFESSIONAL ABILITIES IN SELECTING 
PUPILS FOR VOCATIONAL AGRICULTURE, THE EXTENT TO WHICH 

PARTICIPATING EXPERIENCE IS BEING OFFERED IN THESE 
ABILITIES, AND THE PERCENTAGE OF SUPERVISING 
TEACHERS RECOMMENDING DEFERMENT OF PREPARATION 

TO THE PERIOD OF IN-SERVICE TRAINING

TABLE VIII

Professional ability

Impor
tance
of

ability

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

A. Visit prospective pupils 
and their parents 8.20 7.50 21.42

B. Prepare and present infor
mation and/or programs 
explaining the work of the 
vocational agriculture de
partment 7-58 6.12 26.19

C. Utilize the services of
junior high school teachers 
and guidance officials in 
explaining department 
program 6.00 3.33 19.04

D. Use the FFA chapter as a 
"contact group" 6.73 5.98 21.42
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Figure 8
The Relative Importance of Professional Abilities 
in Selecting Pupils for Vocational Agriculture, 
the Extent to which Experience is Offered, and 

the Degree to which Supervising Teachers 
Believe that Preparation Should be 

Deferred to the Period of In-service Training!
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1. See page 59 for key



CHAPTER VIII

ADVISING AN FFA CHAPTER

This area of preparation includes ten professional abil
ities needed by beginning teachers of vocational agriculture 
in advising an FFA chapter. It was considered the fourth 
most important area to the success of beginning teachers by 
supervising teachers, who assigned it a value of 7*65. A 
mean of 6.91 ranked it third in the frequency with which ex
perience was offered in the directed practice centers. Super
vising teachers indicated that it was the sixth highest area 
for which preparation should be deferred to the period of in- 
service training.

Several important facts can be noted from Table IX, page 
98, and Figure 9, page 100. Five abilities which were rated 
from 8.00 to 8.53 stand out as being particularly important to 
the success of a beginning teacher. They are: ability to or
ganize an FFA chapter; to guide the planning of the chapter 
program of work; to serve as adviser at FFA chapter and com
mittee meetings; to provide training, guidance, and assistance 
to FFA officers; and to integrate the FFA program so that it 
contributes to the attainment of the educational objectives 
in vocational agriculture.

Supervising teachers stated that the ability to assist
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members in preparing exhibits for fairs and shows was the 
least important ability in this area.

A frequency of experience value of 8.81 indicates that 
experience was given most frequently in the ability to serve 
as an adviser at FFA chapter and committee meetings. Experi
ence was also offered fairly often in the ability to integrate 
the activities of the FFA program so that they contribute to
ward the attainment of educational objectives in vocational 
agriculture. The frequency of experience for the other impor
tant abilities mentioned did not rise substantially above the 
mean frequency for the area.

Of the supervising teachers, 22.13 percent recommended 
deferment of preparation in this area to the period of in- 
service training. Organizing an FFA chapter in new depart
ments was the ability in this area most often recommended for 
inclusion in the in-service training program. The abilities 
to prepare and train members for FFA contests and to integrate 
the FFA program so it contributes to the attainment of educa
tional objectives in vocational agriculture also ranked fairly 
high in the percentage of supervising teachers recommending 
deferment to the period of in-service training.

Supervising teachers indicated that in several instances 
the preparation of prospective teachers in this area was the 
responsibility of teacher trainers in campus courses. Others 
stated that seasonal limitations prohibited them from always 
offering the experience to prospective teachers while in the
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directed practice centers. This was further borne out by 
the comments of the supervising teachers concerning some of 
the abilities listed in this area.

Their comments about the ability to prepare and train 
members for 3TFA contests were:

"Trainees come at wrong time of year."
"Depends on time of year trainee is teaching."
"Training period comes wrong time of year."

Two general comments about the area were:
"Some of these need to be done in the prac

tice teaching school, (some) at the University and 
in his own school."

"ITA and projects are the heart of our 
program."
The facts gathered pertaining to this area of professional 

preparation indicate that prospective teachers should be 
given adequate training in these abilities during their pre
service program. The abilities to organize an FFA chapter; 
to guide the planning of the chapter program of work; to 
serve as an adviser at ¥FA chapter and committee meetings; to 
provide training, guidance and assistance to FFA officers; 
and to integrate the FFA program so it contributes to the 
attainment of the educational objectives in vocational agri
culture were considered the most important in the area. How
ever, since the area ranked fourth in importance, preparation 
in all the abilities should be adequate, even at the expense 
of the abilities in some of the less important areas.



It is evident that supervising teachers have difficulty
97

in providing participating experience in some of the abili
ties for prospective teachers at the time of the year when 
they are in the directed practice centers. Preparation in 
certain of the abilities, such as organizing an FFA chapter 
in a new department, should be deferred to the period of in- 
service training.
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TABLE IX
THE IMPORTANCE OF PROFESSIONAL ABILITIES IN ADVISING 
AN FFA CHAPTER, THE EXTENT TO WHICH PARTICIPATING 
EXPERIENCE IS BEING OFFERED IN THESE ABILITIES, 

AND THE PERCENTAGE OF SUPERVISING TEACHERS 
RECOMMENDING DEFERMENT OF PREPARATION TO 

THE PERIOD OF IN-SERVICE TRAINING

Impor Frequency
Percent
recommend

tance of ing defer
of experi ment to

Professional ability ability ence in-service

A. Organize an FFA chapter 
(new departments) 8.20 5.12 33.33

B. Guide the planning of the 
chapter program of work 8.53 7.19 23.80

C. Direct group and coopera
tive projects 7.40 6.83 19.04

D. Serve as an advisor at 
FFA chapter and committee 
meetings 8.53 8.81 14.28

E. Provide training, guidance, 
and assistance to FFA offi
cers (preparing reports, 
publicity, planning. leader
ship training, etc.) 8.00 7.75 19.04

F. Prepare and train members 
for FFA contests 6.91 7.46 28.57

G. Assist members in qualifying 
for advanced degrees 7.21 6.10 26.19

H. Assist members in preparing 
exhibits for fairs and shows 6.26 5.82 16.66

Continued
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TABLE IX (eont.)

Professional ability

Impor
tance
of

ability

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

I. Guide the chapter in co
operation with other 
school and community
organizations 6.53 5.92 11+. 28

J. Integrate the FFA program, 
so it contributes to the 
attainment of the educa
tional objectives in voca
tional agriculture 8.99 8.06 26.19

Oniv, of Arizona Library,
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Figure 9
The Relative Importance of Professional Abilities 
in Advising an FFA Chapter, the Extent to which 
Experience is Offered, and the Degree to which 
Supervising Teachers Believe that Preparation 

should be Deferred to the Period of 
In-service Training!
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Figure 9 icont.)
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CHAPTER IX

YOUNG FARMER AND/OR ADULT FARMER PROGRAMS

Thirteen abilities needed by beginning teachers in con
ducting young farmer and/or adult farmer programs are included 
in this area of professional preparation. Of the fourteen 
general areas considered in this study, this group of abili
ties was ranked eleventh by the supervising teachers in terms 
of importance to the success of a beginning teacher. The 
mean importance for the area was 6.22. It was ranked thir
teenth in the frequency with which experience was offered in 
the directed practice centers and assigned a mean experience 
level of 3.71. It was ranked last as content for in-service 
training. The mean percentage recommending deferment was
11.43.

A careful review of Table X, page 105, and Figure 10, 
page 107, indicates several important abilities in this area. 
They are: to determine needs for young farmer and adult
farmer classes, to supervise the farming activities of young 
farmers and adult farmers, to teach young farmer and adult 
farmer classes, and to recruit and organize classes.

It is significant that this area, with a rank of impor
tance of eleventh, was next to the lowest area in terms of 
experience offered in the directed practice centers.
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Apparently this area was not considered important enough to 
be included in the in-service training program, since it 
ranked last among the fourteen areas.

The ability to relate out-of-school instruction to other 
community groups was not considered important enough to be 
included in the evaluation form since, its value of 4.90 did 
not meet the $.0 requirement. This was true also of the abil
ity to provide joint educational, recreational, and social 
meetings with other groups, which had a value of 4.97.

The frequency of experience for this entire area was ex
tremely low. Several supervising teachers responding to Ques
tionnaire "A" did not check this area, which indicates they 
did not have young farmer or adult farmer classes in opera
tion at their schools. Thirteen indicated that providing prep
aration in this area was the responsibility of teacher train
ers in campus courses, while several others indicated that 
there was not enough time in the directed practice period to 
adequately provide training in this area. Among the reasons 
for not offering participating experience in the abilities of 
this area was the fact that directed practice centers did not 
have in operation young farmer end adult farmer classes. This 
is further pointed out by the following comments:

"Don't have such a group at present."
"No such program as this exists in New Mexico 

so time spent in preparation for it might better 
be spent in other areas."
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"All the practice teachers have worked with 

the veterans group. No young farmer or organized 
classes other than veterans. The veterans program 
is coming to an end so we will start young farmer 
classes♦"

"Do not have an adult organization."
"Have not provided teaching experiences for 

student teachers with my adults."
"Not right type conditions. They should ob

serve this."
"Our class is on 12 months basis. No organi

zation of new classes."
"A great need for teacher services in this field."
"When possible, education about adult education 

should be in college training. The cadet may come 
to a school that does not have an adult program or 
at a time of year that an adult program is not car
ried on."

"We do not have these classes."
Despite efforts of agricultural education leaders on the 

state and national level to stimulate young farmer and adult 
classes, it appears that many of the better vocational agri
culture departments used as directed practice centers are not 
conducting such classes. Recognizing the low rating which 
supervising teachers gave abilities in this area, it would 
appear that pre-service preparation should be limited to the 
ability to determine the needs for such classes, to recruit 
and organize the classes, to teach young farmer and adult 
farmer classes, and to supervise the farming activities of 
those enrolled. Training in the remaining abilities would 
have to be deferred to the in-service training period or as 
the individual met the problem on the job.
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TABLE X

THE IMPORTANCE OF PROFESSIONAL ABILITIES IN CONDUCTING 
YOUNG FARMER AND/OR ADULT FARMER PROGRAMS, THE EXTENT 
TO WHICH PARTICIPATING EXPERIENCE IS BEING OFFERED 

IN THESE ABILITIES, AND THE PERCENTAGE OF 
SUPERVISING TEACHERS RECOMMENDING DEFERMENT OF 

PREPARATION TO THE PERIOD OF IN-SERVICE TRAINING

Impor
tance
of

Professional ability ability
Frequency 
of experi

ence

Percent 
recommend
ing defer
ment to 
in-service

A. Determine needs for such 
classes 7.06 4.50 5.71

B. Create community interest 
in out-of-school program 6.76 4.38 11.43

C. Recruit and organize classes 6.87 3.57 11.43
D. Guide the group in planning 

the instructional program 6.73 3.17 8.57
E. Teach young farmer and 

adult farmer classes 6.97 4.70 17.15
F. Utilize outside specialists 

and agricultural leaders in 
the instructional program 6.00 3.06 17.15

G. Supervise the farming activ
ities of students 7.30 5.60 17.15

H. Assist students to become 
established in farming 6.80 4.77 22.86

I, Relate out-of-school
instruction to other com
munity groups 4.90 3.26 14.29

J. Integrate young farmer and 
adult classes with total de
partment education program 5.46 2.98 11.43

Continued
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TABLE X  (cont.)

Professional ability

Impor
tance
of

ability

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

K. Organize and advise young 
farmer organization 5.48 2.19 8.57

L. Organize and advise adult 
farmer organization 5.57 2.54 0.00

M. Provide joint educational, 
recreational, and social
meetings with other groups 4.97 3*43 2.85
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The Relative Importance of Professional Abilities 
in Young Farmer and/or Adult Farmer Programs, 

the Extent to which Experience is Offered, 
and the Degree to which Supervising 
Teachers Believe that Preparation 
should be Deferred to the Period 

of In-service Training 1

Figure 10

Professional ability 2

A. Determine needs for such 
classes =U

4 - 6  6 / 0

]

B, Create community interest in 
the out-of-school program

C. Recruit and organize classes ]

D, Guide the group in planning 
the instructional program

]

E. Teach young farmer and adult 
farmer classes

F . Utilize outside specialists
and agricultural leaders in the 
instructional program

G. Supervise the farming activities 
of students

i i ill

iii ii
]

!• See page 59 for key
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Figure 10 (cont.)

H.

Professional ability 2  4L . . . I

Assist students to become 
established in farming

6 6 /o

I. Relate out-of-school instruc
tion to other community groups 1.1 .LI

<r. Integrate young farmer and adult 
classes with the department 
education program

]

K. Organize and advise young 
farmer organization

L, Organize and advise adult 
farmer organization

M. Provide joint educational, 
recreational, and social meet
ings with other groups l

]



CHAPTER X

TEACHING ALL-DAY CLASSES AND SUPERVISING 
FARMING PROGRAMS

Thirty abilities are included in this area of profes
sional preparation needed by beginning teachers of vocational 
agriculture in teaching all-day classes and supervising farm
ing programs. The supervising teachers ranked this area as 
the most important to the success of a beginning teacher of 
the fourteen included in the study and assigned to it an 
importance value of 8.51. It also ranked first in the fre
quency with which experience was offered in the directed 
practice centers, with a mean frequency of 8.03. It was the 
seventh highest area for which supervising teachers recom
mended that preparation be deferred to the period of in- 
service training. The mean percent recommending deferment 
was 22.13.

Table XI, page 115, and Figure 11, page 118, call atten
tion to the importance which supervising teachers placed on 
the professional abilities included in this area. With a mean 
importance of 8.51, it ranked substantially higher than the 
second ranking area, which had a mean of 8.11. It is signifi
cant to note that eleven of the thirty abilities had a mean 
importance considerably over 9.00, which is very high. The
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ability which supervising teachers considered most important 
to the success of beginning teachers was maintaining disci
pline and teacher-student relationships. This was given a 
value of 9*66. This ability was ranked the most important 
of the 153 included in the entire study. The most important 
ability included in Chapter II on getting established in the 
school and community was the ability to understand school 
policies regarding schedules, grading, enrolling students, 
and discipline. The correlation between the ranking given 
these two abilities indicates quite clearly that supervising 
teachers felt that the ability to meet and cope with disci
pline problems was the most important one needed by beginning 
teachers. A frequency level of 10.00 signifies that experi
ence in this ability was always offered in the directed prac
tice centers.

The ability to plan a course of study based on individ
ual and community needs was also deemed important by super
vising teachers, who gave it a value of 9*21. A value of 9*34 
indicates that the ability to make and use teaching plans 
was considered the second most important of these abilities.
Of the various teaching procedures needed by beginning teach
ers, the ability to use demonstration procedures effectively 
was rated the most important and given a value of 9*30.

The ability to master and use the necessary farm skills 
in the course was also considered important, as indicated by 
its value of 9*26. A similar value was assigned to the
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ability to organize shop equipment and materials for effi
cient use.

The ability to assist students in conducting farming 
programs through complete and accurate records was given a 
value of 8.96, which was the highest given the various ac
tivities dealing with supervision of farming programs.

The abilities to assist students through current and 
long-time program planning and supervision to establish good 
practices and provide assistance during key periods as well 
as the ability to develop adequate student, parent, teacher 
relationships were considered important in supervising the 
farming programs of all-day students.

A study of Table XI and Figure 11 reveals that, with few 
exceptions, the frequency with which experience is offered in 
certain abilities within this area is closely balanced with 
the importance of the abilities. Since this area ranked 
first both in terms of importance and frequency of experience 
and only seventh on the basis of recommended deferment of 
preparation to the period of in-service training, it is quite 
evident that supervising teachers believe that very few of 
the abilities in the area should be deferred to the period of 
in-service training. Several of the abilities were rated 
substantially above 22.13, which was the mean percentage of 
supervising teachers recommending deferment of preparation. 
Notable among these was the ability to make and procure teach
ing aids; 30.95 percent of the supervising teachers
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recommended that preparation in this ability be deferred;
33.31 percent recommended deferring preparation in the abil
ity to assist students in finding, planning, and building 
suitable farm mechanics projects and growing into farming. 
Preparation in the ability to stimulate adequate student, 
parent, teacher relationships as a means of conducting farm
ing programs was recommended for deferment by 30.95 percent 
of the supervising teachers, while the ability to minimize 
the physical and moral risks of pupils in class activities 
was recommended for deferment by 35*71 percent.

Eleven of the supervising teachers indicated that prep
aration in certain of the abilities included in the area was 
the responsibility of teacher trainers through campus courses.

Remarks of the supervising teachers concerning the abil
ity to master and use the necessary farm skills in the 
course included:

"The job of the College of Agriculture."
"Not enough training on the campus."
"But it should be done on a larger scale at 

the University.”
In regard to the ability to assist students in conduct

ing farming programs through planned current and long-time 
programs and business agreements, parent-landlord relations, 
they remarked:

"A lot of these are already carried out 
when students arrive or they are too early in the 
fall."
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•’Handled in other courses by teacher trainers” and ”It 

cannot be worked out exactly if you use problems as a part of 
your study” were two comments of supervising teachers about 
the ability to plan the time required of each unit throughout 
the year.

Another supervising teacher stated that he believed stu
dent teachers should observe the seven abilities included in 
this area in assisting students to conduct farming programs. 
The ability to assist students in conducting farming programs 
through supervision to establish good practices and provide 
assistance during key periods was termed "the key to success” 
by one supervising teacher.

A comment regarding the ability to plan a course of 
study based on individual and community needs was, ”1 doubt 
if this has much value until a boy (prospective teacher) 
actually gets on the job.”

The data assembled indicate quite clearly that this is 
the most important area of professional abilities needed by 
beginning teachers of vocational agriculture. In general, 
supervising teachers are doing a fairly good job of provid
ing participating experiences in most of the abilities in
cluded in this area. However, there should be even more par
ticipating experience given in developing the abilities in
cluded in the area. While certain of the abilities have re
ceived much higher ratings on importance than others and 
should receive proportionate emphasis, preparation in all the
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abilities in the area should be included in the pre-service 
training program.

A relatively high percentage of the supervising teach
ers recommended deferment of preparation in certain of the 
abilities to the period of in-service training. It is the 
author's opinion that in-service training should be provided 
in these abilities, but that they should also be adequately 
covered in the pre-service preparation program.
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TABLE XI

THE IMPORTANCE OF PROFESSIONAL ABILITIES IN TEACHING 
ALL-DAY CLASSES AND SUPERVISING FARMING PROGRAMS, 
THE EXTENT TO WHICH PARTICIPATING EXPERIENCE IS 

BEING OFFERED IN THESE ABILITIES, AND THE 
PERCENTAGE OF SUPERVISING TEACHERS 
RECOMMENDING DEFERMENT OF PREPARATION 
TO THE PERIOD OF IN-SERVICE TRAINING

Professional ability

Impor
tance
of

ability

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

A. Plan a course of study 
based on individual and 
community needs 9.21 7.87 23.80

B. Plan the time required of 
each unit throughout the 
year (teaching lay-out) 8.71 6.70 23.80

C. Prepare and teach units in
1. Agricultural science 9.19 9.39 14.28
2. Farm mechanics 9.13 9.33 19.04

D* Make and use teaching plans 9.34 9.72 4.76
E. Use effectively the follow

ing teaching procedures
1. Field classes 9.12 9.31 16.66
2. Demonstrations 9.30 9.44 11.90
3. Problem solving 9.23 9.43 14.28
4# Discussion 9.15 9.85 11.90

F. Master and use necessary 
farm skills in the course 9.26 6.17 23.80

Continued
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TABLE XI (cont.)

Professional ability

Impor
tance
of

ability

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

G-. Make and procure teaching 
aids 8.99 30.95

H. Develop and use a file of 
teaching situations in the community 6.65 5.31 26.19

I. Use teaching aids 8.79 8.58 19.04
3T. Maintain and use a de

partment library 8.30 8.77 28.57
K. Organize shop equipment 

and materials for effi
cient use 9.26 8.84 23.80

L. Assist students in finding, 
planning and building 
suitable farm mechanics 
projects 8.31 8.11 33.33

M. Maintain appropriate stan
dards of workmanship 8.92 8.91 21.42

N. Make and use evaluation 
devices 8.14 7.27 19.04

0, Maintain discipline and 
teacher-student 
relationship 9.66 10.00 19.04

P, Assist students in conduct
ing farming programs through ■■■

1. Planned current and long
time program 8.63 7.71 26.19

Continued



117
TABLE XI (cont.)

Professional ability

Impor
tance
of

ability

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

2. Business agreement,
parent-landlord relations 7.59 6.16 21.42

3. Supervision to establish 
good practices and provide 
assistance during key 
periods 8.52 8.60 28.57

4. Complete and accurate 
records 8.96 9.30 26.19

5. Adequate student, parent, 
teacher relationship 8.59 7.90 30.95

6. Assistance in securing 
finance 6.97 5.44 16.66

7. Expansion and growth 
into farming 7.49 6.85 33.33

Q. Stimulate adequate improve
ment projects and supple
mentary farm practices 7.77 7.70 21.42

R. Develop and maintain a per
manent record for each pupil 6.77 5.08 19.04

S. Minimize the physical and 
moral risks of pupils in

1. Class activities 8.11 8.00 35.71
2. Non-class activities 7.34 6.75 19.04
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The Relative Importance of Professional Abilities 
in Teaching All-day Classes and Supervising 

Farming Programs, the Extent to which 
Experience is Offered, and the Degree 
to which Supervising Teachers Believe 
that Preparation should be Deferred 
to the Period of In-service Training1

Figure 11

Professional ability 6 6

A. Plan a course of study based on 
individual and community needs i i i i 11

B. Plan the time required of each 
unit throughout the year

C. Prepare and teach units in: 
1. Agricultural science
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D. Make and use teaching plans

E. Use effectively the following 
teaching procedures:
1. Field classes

2, Demonstrations
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1. See page 59 for key
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Figure 11 (cont.)
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Figure 11 (cont•)
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CHAPTER XI

PROMOTING AND PUBLICIZING THE VOCATIONAL 
AGRICULTURE PROGRAM

Seven abilities are included in this area of profes
sional preparation needed by beginning teachers in promoting 
and publicizing the vocational agriculture program. Of the 
fourteen general areas covered in this study, this area was 
ranked eighth by the supervising teachers in terms of impor
tance to the success of a beginning teacher. The mean impor
tance for the area was 6.81. It was ranked ninth in the fre
quency with which experience was offered in the directed 
practice centers, and given a mean frequency of $.26. Super
vising teachers rated nine other areas higher, for which they 
recommended that preparation be deferred to the period of 
in-service training. The mean percentage of supervising 
teachers recommending deferment was 18.36.

In Table X U ,  page 125, and Figure 12, page 126, three 
abilities stand out in terms of importance. The ability to 
prepare newspaper and magazine articles, with a value of 8.39, 
was rated the most important in the area. Experience was of
fered most frequently in this ability, as indicated by its 
frequency value of 7.51. The ability to maintain a proper 
perspective regarding promotional activities in the vocation
al agriculture department was also recognized as important to
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the success of a beginning teacher and was given a value of 
7.60. Experience in this ability was not given as frequently 
in the directed practice centers as was the foregoing ability 
which is indicated by the frequency of experience value of 
6.26. The ability to guide pupils in planning assemblies, 
field trips, programs, etc. was rated the third most impor
tant in the area, receiving a value of 7.03. The frequency 
with which experience in this ability was offered was 6.30.

Three abilities were rated high by the supervising 
teachers for postponement of preparation to the period of in- 
service training. These were the ability to take pictures for 
publicity purposes, recommended by 28.57 percent; to speak to 
civic and community groups and organizations on the vocation
al agriculture program, recommended by 23.80 percent; and the 
ability to prepare exhibits, recommended by 26.19 percent.
All of these are substantially above the 18.36 mean for the 
area.

Several supervising teachers indicated that preparation 
in this area could be handled by teacher trainers in campus 
courses.

There was some indication that experience in the ability 
to present radio broadcasts was not always given because radio 
stations were not available near the directed practice centers. 
One of the comments concerning this ability ms, "Television 
is our medium now but I question the value of it."

"When need arises or when invited" was a comment about 
the ability to speak to civic and community groups and
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organizations on the vocational agriculture program.

A general comment on the area was, "The best promotion 
is a successful program."

The above comments and data indicate that the supervis
ing teachers believed this area of professional abilities is 
fairly important to the success of beginning teachers. Three 
of the abilities particularly stand out as important. They 
are: to prepare newspaper and magazine articles; to guide
pupils in planning assemblies, field trips, programs, etc.; 
and to maintain proper perspective regarding promotional ac
tivities. Preparation in these three abilities should be 
given during the pre-service program.

Teacher trainers should consider offering preparation in 
the remaining abilities only insofar as time is available 
after adequately meeting the training requirements for the 
more important abilities in this area and some of the other 
more important areas. Serious consideration should be given 
to providing in-service training to beginning teachers in the 
ability to take pictures for publicity purposes, to speak to 
civic and community groups and organizations, and to prepare 
exhibits.
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TABLE XII

THE IMPORTANCE OF PROFESSIONAL ABILITIES IN PROMOTING 
AND PUBLICIZING THE VOCATIONAL AGRICULTURE PROGRAM, 

THE EXTENT TO WHICH PARTICIPATING EXPERIENCE IS 
BEING OFFERED IN THESE ABILITIES, AND THE 

PERCENTAGE OF SUPERVISING TEACHERS RECOMMENDING 
DEFERMENT OF PREPARATION TO THE PERIOD OF 

IN-SERVICE TRAINING

Professional ability

Impor
tance
of

ability

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

A. Prepare newspaper and 
magazine articles 8.39 7.51 14.28

B. Take pictures for pub
licity purposes 6.66 4.92 28.57

C. Plan and present radio 
broadcasts 5.94 3.69 16.66

D, Speak to civic and com
munity groups and organi
zations on vocational 
agriculture program 6.17 3.33 23.80

E. Prepare exhibits 5.88 4.81 26.19
F. Guide pupils in planning 

assemblies, field trips, 
programs, etc. 7.03 6.30 9.52

G, Maintain proper perspec
tive regarding promotional 
activities 7.60 6.26 9.52
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The Relative Importance of Professional Abilities 
in Promoting and Publicizing the Vocational 
Agriculture Program, the Extent to which 
Experience is Offered, and the Degree to 
which Supervising Teachers Believe that 
Preparation should be Deferred to the 

Period of In-service Training 1

Figure 12
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!• See page 59 for key



CHAPTER XII

COOPERATING IN NON-SCHOOL ACTIVITIES

This area of professional preparation includes four 
abilities considered necessary for beginning teachers of vo
cational agriculture in cooperating in non-school activities. 
Supervising teachers rated this area as the least important 
of the fourteen considered in this study and gave it a mean
importance of A*78. It also ranked last on the basis of fre-

■i •
quency with which experience was offered in the directed 
practice centers, having a mean value of only 2.50. It 
ranked thirteenth among the fourteen areas on the basis of 
percentage of supervising teachers recommending that prepara
tion be deferred to the period of in-service training. The 
mean percent for the area was 11.90.

From Table XIII, page 130, and Figure 13, page 131, it 
is evident that none of the abilities in this area rank sub
stantially above the significant level of 5.0. Experience in 
the abilities in the area was very seldom offered in the di
rected practice centers, as is indicated by the low mean for 
the area and the low means for the individual abilities. Su
pervising teachers also indicated that they believed it was 
not extremely important that experience in these abilities be 
offered in the period of in-service training.
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The ability to contribute to non-agricultural organiza

tions as a leader, officer, or adviser was deemed unimpor
tant by the supervising teachers, and the value assigned to 
it was not above the significant level of $.00.

The ability to contribute to agricultural organizations 
as a leader, officer, or in an advisory capacity was ranked 
substantially above the mean for the area on the basis of de
ferring preparation to the period of in-service training.

The supervising teachers made several pertinent comments 
regarding this area of professional preparation, including:

"Cannot do much in training center but desir
able in teaching. I think (being) a member is 
enough."

"Trainee's time too limited."
"Wrong time of year."
"Too busy."
"Being a member of agricultural and non- 

agricultural organizations is desirable but can be 
a pitfall or pitfalls for new teachers who are 
eager to make an impression, or, just eager to do 
a good job. I have seen a couple of good men get 
enmeshed in outside activities because they 
couldn't say no and, consequently, the outside ac
tivities became so great that their department, 
program, and chapter became an afterthought. Farm 
and service clubs will tend to push the load on to 
a young, eager individual because a lot of their 
own so-called active members are not so active. I 
advise my Future Farmers and cadet teachers that if 
they join an organization, they should join because 
they want to be an active part of it, but to make 
sure before-hand that they can budget their time so 
that their main job is not handicapped."
The fact that this area ranked low on all three bases of

comparison is significant. Preparation in this area should
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be offered only after training in all the other areas has 
been adequately met. If more time were to be added to the 
pre-service training period, possibly teacher trainers should 
consider offering preparation in this area. This does not 
mean that supervising teachers and others concerned with 
teacher education should ignore the professional requirements 
of this area, but that they should integrate these require
ments into the total training program. In this way training 
in the abilities can be provided without requiring additional 
time on the part of the prospective teacher, the supervising 
teacher, and the teacher trainer.

Teacher trainers have a definite responsibility to give 
prospective teachers an insight into the advantages of a 
wholesome attitude regarding these abilities and the disad
vantages resulting from belonging to and participating in too 
many non-school groups.



130

TABLE XIII
THE IMPORTANCE OF PROFESSIONAL ABILITIES IN COOPERATING 

IN NON-SCHOOL ACTIVITIES, THE EXTENT TO 7JHICH 
PARTICIPATING EXPERIENCE IS BEING OFFERED IN 

THESE ABILITIES, AND THE PERCENTAGE OF 
SUPERVISING TEACHERS RECOMMENDING DEFERMENT 

OF PREPARATION TO THE PERIOD OF 
IN-SERVICE TRAINING

Professional ability

Impor
tance
of

ability

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

A. Contribute to agricultural 
organizations

1. Leader or officer 5.24 2.96 14.28
2. Advisory 5.32 3.36 16.66

B. Contribute to non-agrioul- 
tural organizations

1. Leader or officer 4.35 1.89 9.52
2. Advisory 4.21 1.78 7.14



131

The Relative Importance of Professional Abilities 
in Cooperating in Non-school Activities, the 
Extent to which Experience is Offered, and 
the Degree to which Supervising Teachers 

Believe that Preparation should be Deferred 
to the Period of In-service Trainingl

Figure 13
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1 See page 59 for key



CHAPTER XIII

EVALUATING THE EFFECTIVENESS OF THE VOCATIONAL 
AGRICULTURE PROGRAM

Ten abilities are included in this area of professional 
preparation needed by beginning teachers in evaluating the effec
tiveness of the vocational agriculture program. This area was 
ranked twelfth most important of the fourteen general areas 
considered in this study and was assigned an importance value 
of 5*99• Supervising teachers indicated that it was the 
eleventh ranking area in frequency with which experience was 
offered in the directed practice centers, and gave it a fre
quency value of 5•00. It was also the eleventh highest area 
for which supervising teachers recommended that preparation 
be deferred to the period of in-service training. This 
recommendation was made by 18.08 percent of the supervising 
teachers.

A review of Table XIV, page 136, and Figure 14, page 
138, indicates that there is not too great a range in the rela
tive importance of the professional abilities listed in this 
area, although supervising teachers considered several of the 
abilities more important than others. The ability to record 
evidences of leadership developed by pupils through voca
tional agriculture and the FFA was considered relatively unim
portant, with a value of 6.51. An importance value of 6.35



was assigned to the ability to record the number and kind of 
farm skills mastered by all-day pupils. Ability to evaluate 
the department’s physical facilities and organization was 
considered second most important and given an importance 
value of 6.54* Considered most important was the ability to 
guide chapter members in evaluating the FFA chapter and its 
activities, which was given a value of 6.70.

Generally speaking, experience in these more important 
abilities is being offered in the directed practice centers. 
However, with a frequency of experience level of 4128, the 
ability to record evidences of leadership developed by pupils 
through vocational agriculture and the FFA is below the mean 
for the area. Apparently experience in this ability is not 
provided prospective teachers as often as its importance 
would indicate.

Four of the abilities rated reasonably above the area 
mean of 18.08 in terms of deferring preparation to the period 
of in-service training. These were the ability to record the 
number and kind of approved practices used by all-day pupils, 
with a percentage of 21.42; the ability to record the number 
and kind of farm skills mastered by all-day pupils, with a 
percentage of 23.80; the ability to use the department ad
visory council, administrator, and specialists in evaluating 
the department, with a percentage of 21.42; and the ability 
to evaluate both annual and long-range objectives and accom
plishments, which was recommended by 23.80 percent of the

133
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supervising teachers. It is interesting to note that the 
latter ability was rated the fifth most important in the area.

Several supervising teachers indicated that a shortage 
of time on their part kept them from providing experience in 
this area for prospective teachers while in the directed prac
tice centers.

Some of the more pertinent comments made by supervising 
teachers regarding the ability to record and analyze data on 
the occupational status of former pupils included:

nI feel the student teacher should observe this."
"Not enough knowledge about former students 

on file."
Comments regarding the ability to record the number and 

kind of approved practices used and farm skills mastered by 
young farmer and adult students were:

"Do not have out-of-school classes record 
their mastery of skills, etc. It is good business 
in justifying the program to others."

"Not significant to beginning teachers."
A review of the comments and data presented on this area 

of professional abilities indicates that the area is rela
tively unimportant to the success of a beginning teacher. It 
would be advisable, whenever purposeful situations arise and 
time permits, to provide pre-service preparation in the abil
ities to record evidences of leadership developed by pupils 
through vocational agriculture and the FFA, to record the 
number and kind of farm skills mastered by all-day pupils, to 
evaluate the department *s physical facilities and organization,



and to guide the chapter members in evaluating the FFA chap
ter and its activities. Preparation in the other abilities 
should be included only as additional time is made available 
in the pre-service preparation program or after training in 
the other more important abilities and areas has been ade
quately provided.

The supervising teachers indicated a belief that certain 
abilities in this area could well be included in the period 
of in-service training. They are: to record the number and
kind of approved practices used by all-day pupils; to record 
the number and kind of farm skills mastered by all-day 
pupils; to use the department advisory council, administrator, 
and specialists in evaluating the department; and to evaluate 
both annual and long-range objectives and accomplishments.

It will be noted that the ability to record the number 
and kind of farm skills mastered by all-day pupils is in
cluded in both pre-service and in-service training. Appar
ently this was considered important by all supervising teach
ers. There was some difference of opinion, however, as to 
when preparation in the ability should be given.

135
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TABLE XIV

THE IMPORTANCE OF PROFESSIONAL ABILITIES IN EVALUATING 
THE EFFECTIVENESS OF THE VOCATIONAL AGRICULTURE 

PROGRAM, THE EXTENT TO WHICH PARTICIPATING 
EXPERIENCE IS BEING OFFERED IN THESE ABILITIES,

AND THE PERCENTAGE OF SUPERVISING TEACHERS 
RECOMMENDING DEFERMENT OF PREPARATION TO 

THE PERIOD OF IN-SERVICE TRAINING

Professional ability

Impor
tance
of

ability

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

A. Record and analyze data on 
occupational status of 
former pupils 6.02 4.31 16.66

B. Record evidences of leader
ship developed by pupils 
through vocational agricul
ture and the FFA 6.51 4.28 16.66

C. Record the number and 
kind of

1« Approved practices used by 
all-day pupils 6.0? 5.20 21.42

2. Farm skills mastered by 
all-day pupils 6.35 5.52 23.80

D. Record the number and 
kind of

1, Approved practices used 
by young farmer and 
adult students 5.23 4.42 16.66

2. Farm skills mastered by 
young farmer and adult 
students 5.07 3.25 14.28

Continued



137

TABLE XTV (cont.)

Professional ability

Impor
tance
of

ability

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

E. Use the department advisory 
council, administrator, and 
specialists in evaluating 
the department 5.31 3.84 21.42

F. Evaluate both annual and 
long-range objectives and 
accomplishments 6.11 5.26 23.80

G. Evaluate the department's 
physical facilities and 
organization 6.54 7.05 14.28

H. Guide the chapter members 
in evaluating the FFA chap
ter and its activities 6.70 6.91 11.90
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The Relative Importance of Professional Abilities 
in Evaluating the Effectiveness of the Vocational 

Agriculture Program, the Extent to which 
Experience is Offered, and the Degree to 
which Supervising Teachers Believe that 
Preparation should be Deferred to the 

Period of In-service Training 1

Figure 14
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1, See page 59 for key
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Figure 14 (cont.)
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CHAPTER xnr
KEEPING RECORDS AND REPORTS

This area of professional preparation includes twelve 
abilities needed by beginning teachers of vocational agricul
ture in keeping records and reports. Of the fourteen general 
areas of professional preparation considered in this study, 
this group of abilities was ranked third by the supervising 
teachers in terms of importance to the success of the begin
ning teacher. The mean importance of the area was 7.67. It 
was ranked fourth in the frequency with which experience was 
offered in the directed practice centers, with a mean fre
quency of 6.71, and was the fifth highest area for which super
vising teachers recommended that preparation be deferred to 
the period of in-service training. The mean percentage of su
pervising teachers recommending deferment of preparation was 
22.81,

Several important facts can be noted from Table XV, page 
144, and Figure 15, page 145- Many of the abilities ranked 
significantly above the main importance of 7.67 for the area. 
The ability to keep adequate permanent and current department 
records was considered important by supervising teachers and 
rated 8.45 on the importance scale. The ability to prepare 
and file reports of all-day classes was given an importance



value of 8.75, while the ability to prepare and file FFA re
ports was assigned an importance value of 8.37*

The most important ability in the area was to prepare 
and file travel and supervision reports. Its value was 9.12. 
The ability to prepare and file attendance reports for the 
local administrator was also considered important by supervis
ing teachers who rated it 8.18 on the scale. A value of 8.02 
was given to the ability to prepare and file enrollment re
ports for the local administrator.

It is significant that the three abilities rated as 
least important in the area were to prepare and file reports 
concerning veterans classes, young farmer classes, and adult 
classes. Apparently supervising teachers do not consider 
these reports as important as the others in the area to the 
success of a beginning teacher. The frequency with which ex
perience was offered in preparing and filing these reports was 
substantially lower than the mean,, which further emphasizes 
the fact brought out in Chapter DC that few of the directed 
practice centers are conducting young farmer and adult farmer 
courses. With the exception of reports concerning veterans, 
young farmer, and adult classes, the frequency with which ex
perience was provided prospective teachers in filing the other 
reports listed in the area was commensurate with the impor
tance of the ability and the area.

Five of the abilities ranked substantially above the 
mean percentage of supervising teachers recommending

141
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deferment of preparation to the in-service training period. 
These were the ability to prepare and file reports on veter
ans and travel and supervision, to prepare and file reports 
with the local administrator concerning attendance and en
rollment, and to prepare and use a daily calendar. With the 
exception of the abilities to prepare and file reports on vet
erans and to prepare and use a daily calendar, these abilities 
were also rated important to the success of a beginning teacher 
of vocational agriculture. It is evident that supervising 
teachers agree that preparation in these abilities is impor
tant, but there is some difference of opinion as to when the 
preparation should be offered.

Several supervising teachers indicated that preparation 
in this area should be offered by teacher trainers in campus 
courses.

Some of the more important comments made by supervising 
teachers concerning the area follow. Regarding the ability to 
keep adequate permanent and current department records they 
stated:

"This should be observed and (the prospec
tive teacher) perhaps help with them."
Among the general comments was:

"He (beginning teacher) must be a good organ
izer in every sense of the word; organize, follow 
through, and follow up; keep good records."
The data assembled for this area emphasize the impor

tance of keeping records and reports to the success of a be
ginning teacher of vocational agriculture. While certain of
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the abilities are more important than others, preparation 
should probably be given in keeping all records and reports 
which the beginning teacher will encounter on the job. Until 
such time as directed practice centers have more complete pro
grams in which prospective teachers can participate and ob
serve, it will be difficult to adequately provide preparation 
in some of these abilities, such as preparing and filing re
ports concerning veterans, young farmers, and adults.

It appears that a relatively large percentage of the su
pervising teachers felt that there was some merit to deferring 
preparation in some of the abilities in this area to the 
period of in-service training. Teacher trainers should give 
this suggestion consideration. However, since the area was 
ranked very important to the success of a beginning teacher, 
it would seem advisable to offer adequate preparation in as 
many of the abilities as possible during the pre-service pro
gram and defer to the in-service period only those abilities 
which could not be included in the pre-service program.
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TABLE XF

THE" IMPORTANCE OF PROFESSIONAL ABILITIES IN KEEPING RECORDS 
AND REPORTS, THE EXTENT TO WHICH PARTICIPATING EXPERIENCE 
IS BEING OFFERED IN THESE ABILITIES, AND THE PERCENTAGE 

OF SUPERVISING TEACHERS RECOMMENDING DEFERMENT OF 
PREPARATION TO THE PERIOD OF IN-SERVICE TRAINING

Professional ability

Impor
tance
ofabilil^r

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

A, Keep adequate permanent
and current department 
records 8.45 7.61 21.42

B. Prepare and file reports 
(supervisor’s office)

1* All-day classes 8.75 8.61 23.80
2* Veterans 6.22 4.41 28.57
3. Young farmers 6.52 4.80 21.42
4* Adult 6.56 4.29 19.04
5. FFA 8.37 7.77 16.66
6« Travel and supervision 9.12 8.90 26.19

C. Prepare and file reports
(lo cal administrator * s)

1. Attendance 8.18 8.00 26.19
2. Teaching calendar 7.69 7.24 16.66
3. Budget 6.84 4.68 21.42
4. Enrollment 8.02 7.28 26.19

D. Prepare and use a daily 
calendar (appointments,
supervisory visits, etc.) 7.37 7.01 26.19



Figure 15
The Relative Importance of Professional Abilities 

in Keeping Records and Reports, the Extent to 
which Experience is Offered, and the Degree 
to which Supervising Teachers Believe that 

Preparation should be Deferred to the 
Period of In-service Training!

Professional ability

current department records

(supervisor’s office):

3. Young farmers

4. Adult
M i l l

1* See page 59 for key
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CHAPTER XT

PROFESSIONAL IMPROVEMENT

This area of professional preparation includes twenty- 
one abilities needed by beginning teachers of vocational 
agriculture in professional improvement. Supervising teach
ers ranked this area fifth among the fourteen general areas 
on the basis of importance to the success of a beginning 
teacher and assigned it a mean importance of 7*18. It was 
ranked sixth on the frequency with which experience was of
fered in the directed practice centers and given a frequency 
value of 6.32. This area was ranked first by the supervis
ing teachers to be deferred to the period of in-service 
training; 28.34 percent favored deferment of preparation.

Table XVI, page 150, and Figure 16, page 152, reveal 
several noteworthy items. Significant among these is the 
fact that supervising teachers considered the ability to work 
with and profit by supervisory visits of state agricultural 
education staff members the most important ability in the 
area, assigning it an importance value of 8.76. They gave it 
a frequency of experience value of 8.91.

Another ability deemed important to the success of a be
ginning teacher was to effectively plan and budget the use of 
personal time. This was given an importance value of 8.63
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and a frequency value of 7.63.

Several other abilities stood out above the mean impor
tance of 7.18 for the area. These included the ability to 
discuss problems with the state agricultural education staff, 
to keep informed on current trends in vocational education 
and changes in policies and regulations governing the pro
gram, to develop professional and ethical standards of con
duct, and to maintain an attitude of intellectual curiosity 
and grow on the job.

It is significant that the supervising teachers placed 
little importance on the ability to write articles for pro
fessional journals, giving it an importance value of only 4.91.

With an importance rank of fifth and a frequency of ex
perience rank of sixth, it would appear that the distribution 
of time spent in providing professional improvement experience 
in the directed practice centers is approximately correct.

A comment of one supervising teacher regarding the abil
ity to attend and contribute to professional and technical 
meetings, workshops and study groups was, "Cadets participate 
when workshops are held during their stay (directed practice 
period.)"

Regarding the ability to work for an advanced degree, 
they remarked:

"Should be encouraged."
"Desirable from standpoint of salary."

Supervising teachers ranked this as the number one area



of professional abilities which should be postponed to the 
period of in-service training. However, certain of these 
abilities were also ranked as important to the success of a 
beginning teacher. Therefore it would seem that pre-service 
preparation should be given in some of the more important abil
ities. Generally speaking, these abilities are the bases of 
later professional improvement, growth, and individual devel
opment on the job. They include: the ability to work with
and profit by supervisory visits of state agricultural educa
tion staff members, to effectively plan and budget the use of 
personal time, to keep informed on current trends in voca
tional education and changes in policies and regulations gov
erning the program, to develop professional and ethical 
standards of conduct, and to maintain an attitude of intellec
tual curiosity and grow on the job.

Additional preparation and experience in the foregoing 
abilities, as well as other abilities in the area, should be 
provided during the period of in-service training. Providing 
professional improvement on the job should be a definite part 
of the teacher education program, should be systematic, and 
commensurate with the potentialities and needs of the begin
ning teacher.
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x

TABLE XVI
THE IMPORTANCE OF PROFESSIONAL ABILITIES IN PROFESSIONAL 
IMPROVEMENT, THE EXTENT TO WHICH PARTICIPATING EXPERIENCE 
IS BEING OFFERED IN THESE ABILITIES, AND THE PERCENTAGE 

OF SUPERVISING TEACHERS RECOMMENDING DEFERMENT OF 
PREPARATION TO THE PERIOD OF IN-SERVICE TRAINING

Professional ability

Impor
tance
ofability

Frequency
of

experi
ence

Percent 
recommend
ing defer
ment to 
in-service

A. Attend and contribute to 
professional and technical 
meetings, workshops and 
study groups

'

1. Local 7.46 5.88 30.95
2. District 7.55 5.75 28.57
3. State 6.73 4.49 33.33
4* Regional and national 5.58 3.06 14.28
B. Subscribe to and read pro

fessional journals and 
technical literature 7.12 5.55 23.80

C. Master additional skills 
on the job 7.23 7.28 50.00

D. Develop additional abili
ties and techniques 7.50 7.66 35.71

E. Visit other vocational 
agriculture departments 7.64 7.39 16.66

F. Discuss problems with others
1. Vocational agriculture 

teachers 7.74 8.22 23.80
2. Other teachers 7.08 7.21 26.19

Continued
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TABLE XVI (cant.)

Percent

Professional ability

Impor
tance
of

ability

Frequency
of

experi
ence

recommend
ing defer
ment to 
in-service

3. Administrators 7.32 7.02 28.57
A. State agricultural 

education staff 8.27 7.91 33.33
G. Work with and profit by 

supervisory visits of state 
agricultural education 
staff members. (Proper at
titude toward supervision 
and advice.) 8.76 -8.91 30.95

H. Keep informed on current 
trends in vocational educa
tion, changes in policies 
and regulations governing 
the program 7.88 7.88 35.71

I. Develop idea file, teaching 
tricks, etc. 6.57 5.59 16.66

J. Write articles for profes
sional journals 4.91 4.83 14.28

K. Develop professional and 
ethical standards of con
duct (code of ethics) 8.43 6.90 14.28

L. Maintain an attitude of in
tellectual curiosity (grow 
on the job) 7.93 6.97 47.61

M. Effectively plan and budget 
the use of personal time 8.63 7.63 38.09

N. Attend summer school 5.35 3.70 38.95
0. Work for advanced degree 5.11 2.92 21.42
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The Relative Importance of Professional Abilities 
in Professional Improvement, the Extent to which 
Experience is Offered, and the Degree to which 
Supervising Teachers Believe that Preparation 

should be Deferred to the Period of 
In-service Training1

Figure 16

Professional ability

A. Attend and contribute to pro
fessional and technical meet
ings and workshops

2. District

4. Regional and national

B. Subscribe to and read profes
sional journals and technical 
literature

C. Master additional skills on 
the job

1. See page 59 for key
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Figure 16 (cent.)
Professional ability 2 4  & 8 /o
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Figure 16 (cont•)

Professional ability Z 4. 6 Q /o
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CHAPTER XVI

SUMMARY OF FINDINGS REGARDING THE PROFESSIONAL 
ABILITIES NEEDED BY BEGINNING TEACHERS 

OF VOCATIONAL AGRICULTURE

Several interesting and'significant factors affecting 
teacher education in vocational agriculture were brought to 
light in Chapters II-XV. These chapters included the reac
tions of supervising teachers to the 153 professional abili
ties listed in fourteen general areas. Each supervising 
teacher was asked to indicate the degree to which he consid
ered each ability important to the success of a beginning 
teacher, the frequency with which experience was being offered 
prospective teachers while in his department, and the abili
ties for which he felt preparation should be deferred to the 
period of in-service training.

The data collected from the supervising teachers' through 
Questionnaire ,fAM have been summarized into two tables and 
one figure. Table XVII, page 160, includes a list of the 
means for the fourteen areas on the three bases of comparison: 
degree of importance, frequency with which experience was 
offered in the directed practice centers, and recommended de
ferment of preparation to the period of in-service training. 
Table XVIII, page 164, shows the rank of the areas on the 
three bases. Figure 17, page 162, shows a comparison of the
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degree of importance, frequency of experience, and recom
mended deferment for the fourteen areas.

Several areas manifested themselves as crucial to the 
success of a beginning teacher. Those considered crucial 
were the professional abilities required in teaching all-day 
classes and supervising farming programs, organizing and main
taining facilities, keeping records and reports, and advising 
an FFA chapter. A check of the mean importance of these areas 
listed in Table XVTI reveals that these four areas stand out 
substantially above all others in terms of importance to the 
success of a beginning teacher.

It is also significant that these important areas, with 
minor exceptions, were the ones in which experience was most 
frequently provided prospective teachers in the directed prac
tice centers. There should be little doubt that the profes
sional abilities included in these four high-ranking areas 
should receive the most emphasis during the pre-service train
ing program.

The range of the mean importance for the other ten areas 
is not very great. Those areas which rated lowest on the im
portance scale are: cooperating in non-school activities,
placement and follow-up of pupils, and evaluating the effec
tiveness of the program in vocational agriculture.

Some of the other areas did not rank very much higher 
than the three foregoing groups of professional abilities. 
While these areas are generally considered important to
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maximum success in teaching vocational agriculture, it is 
significant that the supervising teachers did not consider 
them very important to the success of a beginning teacher.

By necessity, some of these areas rank last in impor
tance; nevertheless, it is the author’s opinion that they 
have a definite part in the period of pre-service training. 
Very few of the abilities listed in Questionnaire ”A” were 
eliminated from the list of abilities used for evaluating the 
pre-service preparation of vocational agriculture teachers 
who graduated from the University of Arizona because they did 
not reach the significant level of $.00. The data show that 
emphasis in the pre-service training should very definitely be 
on the more important abilities, but a reasonable amount of 
preparation should be offered in these less important abili
ties.

The facts signify the need for definite emphasis on the 
more important areas during pre-service preparation. Yfith 
minor exceptions, the participating experiences which prospec
tive teachers are receiving in the directed practice centers 
are in proportion to the importance of the area to profes
sional competency in teaching vocational agriculture.

It is disturbing, however, to note that the area which 
was ranked most important and in which experience was provided 
most frequently had an experience level of only 8.03• This 
indicates that very slightly over 80 percent of the desired 
participating experiences are being provided prospective



teachers during the period of directed practice. It is even 
more significant that six of the areas had frequency of ex
perience levels of 6.00 or below. These six areas were 
ranked tenth, thirteenth, seventh, eighth, fourteenth, and 
twelfth among the fourteen areas in terms of importance; and 
on the basis of deferring preparation to the period of in- 
service training they were ranked ninth, twelfth, second, 
tenth, thirteenth, and eleventh. This means that participat
ing experiences in a great many of the professional abilities 
listed in this study are not being provided prospective teach
ers during the directed practice period.

It can be noted in Chapters II-XV that supervising teach
ers indicated they believed that preparation in several of the 
abilities listed in the study should be the responsibility of 
teacher trainers through courses on campus.

Several areas were rated reasonably high by the supervis
ing teachers on the basis of postponing preparation to the 
period of in-service training. The four highest ranking 
areas recommended for postponement were: professional im
provement, maintaining satisfactory school relationships, 
organizing and maintaining facilities, and getting established 
in the school and community.

It can be noted that some of these areas were also 
ranked among the most important to the success of a beginning 
teacher. This clearly indicates that supervising teachers 
felt that preparation in many of these abilities is necessary
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both in the pre-service training period and on the job.
Several made comments to this effect.

It is highly significant that the five supervising 
teachers in Arizona responding to Questionnaire "A”, which 
included 153 professional abilities, agreed on only nine abil
ities in terms of the degree of importance to the success of 
a beginning teacher. Of these nine, there were only four 
abilities in which these supervising teachers were providing 
the same level of participating experience for prospective 
teachers.

In checking Questionnaire "A" there was a slight tendency 
for the supervising teachers with the most years of experience 
to indicate that fewer abilities were crucial to the success 
of a beginning teacher.
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THE IMPORTANCE OF THE FOURTEEN AREAS OF PROFESSIONAL 
ABILITIES NEEDED BY BEGINNING TEACHERS OF VOCATIONAL 

AGRICULTURE, THE EXTENT TO WHICH EXPERIENCE IS 
OFFERED, AND THE DEGREE TO WHICH SUPERVISING 

TEACHERS BELIEVE PREPARATION SHOULD BE DEFERRED 
TO THE PERIOD OF IN-SERVICE TRAINING

TABLE XVTI

Percent
recommend

Degree Frequency ing defer
of of experi- ment to

Area importance ence in-service
I. Getting Established in 

the School and Com-munity 6.75 6.08 24.90
II. Planning Programs to 

Meet Individual and 
Community Needs 6.45 5.15 19.38

III. Placement and Follow
up of Pupils 5*66 3.92 17.45

IV. Maintaining Satisfac
tory School Relation
ships 6.95 6.48 26.86

V. Organizing and Main
taining Facilities 8.11 7.64 26.45

VI. Selecting Pupils for 
Vocational Agriculture 7*13 5.73 22.01

VII. Advising an FFA Chapter 7*65 6.91 22.13
VIII. Young Farmer and/or

Adult Farmer Programs 6.22 3.71 11.43
IX. Teaching All-day

Classes and Supervising 
Farming Programs 8.51 8.03 22.13

(Continued)
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TABLE XVTI (cont.)

Percent
recommend-

Degree Frequency ing defer-
of of experl- ment to

Area importance ence In-service

X.

XI.

XII.

XIII.

Promoting and Publiciz
ing the Vocational
Agriculture Program 6.81 5.26 18.36
Cooperating in Non
school Activities 4.78 2.50 11.90
Evaluating the Effective
ness of the Vocational
Agriculture Program 5.99 5.00 18.08
Keeping Records and 
Reports 7.67 6.71 22.81
Professional Improvement 7.18 6.32 28.34XIV.
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Figure 17
The Relative Importance of Professional Abilities 

in the Fourteen Areas, the Extent to which 
Experience is Offered, and the Degree to 
which Supervising Teachers Believe that 
Preparation should be Deferred to the 

Period of In-service Training1

Area Z 4 6 Q /c» «

I. Getting Established in the 
School and Community I 1 I i i ii

II. Planning Programs to Meet 
Individual and Community 
Needs i i in

III. Placement and Follow-up 
of Pupils

IV. Maintaining Satisfactory 
School Relationships
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V. Organizing and Maintaining 
Facilities

VI. Selecting Pupils for Voca
tional Agriculture

VII. Advising an FFA Chapter
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1.1 1 i

1. See page 59 for key.
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Figure 17 (cent.)
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FOURTEEN AREAS OF PROFESSIONAL ABILITIES RANKED 
ON THE BASIS OF IMPORTANCE, FREQUENCY WITH 

WHICH EXPERIENCE IS OFFERED, AND THE DECREE 
TO WHICH SUPERVISING TEACHERS BELIEVE THAT 
PREPARATION SHOULD BE DEFERRED TO THE PERIOD 

OF IN-SERVICE TRAINING

TABLE XVTII

Area

Degree
of

impor
tance

Frequency
of

experi
ence

Recom
mended
deferment

to
in-service

I. Getting Established in 
the School and Com
munity 9 7 4

IIo Planning Programs to 
Meet Individual and 
Community Needs 10 10 9

IIIo Placement and Follow-up
of Pupils 13 12 12

IV. Maintaining Satisfactory
School Relationships 7 5 2

V. Organizing and Maintain-
ing Facilities 2 2 3

VI. Selecting Pupils for 
Vocational Agriculture 6 8 8

VII. Advising an FFA Chapter 4 3 6
VIII. Young Farmer and/or

Adult Farmer Programs 11 13 14
IX. Teaching All-day

Classes and Supervis
ing Farming Programs 1 1 7

X. Promoting and Publiciz
ing the Vocational 
Agriculture Program 8 9 10

(Continued)
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xr.

H I.

HIT.

H V.

TABLE X7III (cont.)

Area

Reeom-
Degree Frequency mended 

of of deferment
imp or- experi- to
tance ence in-service

Cooperating in Non-
school activities 14 14 13
Evaluating the Effec
tiveness of the Voca
tional Agriculture 
Program 12 11 11
Keeping Records and
Reports 3 4 5
Professional Improvement 5 6 1



CHAPTER XVTI

AN EVALUATION OP PRE-SERVICE PROFESSIONAL PREPARATION 
IN GETTING ESTABLISHED IN THE SCHOOL 

AND COMMUNITY

This area of professional abilities was ranked as the 
ninth most important to the success of a beginning teacher of 
vocational agriculture by supervising teachers. Arizona 
graduates ranked it fourth on the basis of adequate pre-service 
preparation. Of the graduates since 1940, 38.83 percent indi
cated that their pre-service professional preparation in the 
abilities of the area was inadequate. Of those checking in
adequate preparation, 70.73 percent voiced a desire for addi
tional participating experience.in performing the abilities 
of the area, while 29.27 percent expressed a desire for addi
tional information and understanding through campus courses.

In Table XIX, page 170, and Figure 18, page 173, it is 
notable that the most adequate preparation was received in 
the ability to develop support of the department program by 
knowing key personnel such as the superintendent, principal, 
and faculty, as indicated by 93*10 percent of the graduates.

The most important ability in the area was to under
stand school policies regarding schedules, grading, enrolling 
students, and discipline. Only 62.07 percent of the depart
ment graduates indicated that their preparation in this



ability was adequate. Of those indicating inadequate prepa
ration, 63.64 percent expressed a preference for additional 
participating experience in this ability.

The ability to develop support of the department program 
by knowing the parents of the boys was also considered impor
tant by the supervising teachers. Of the department graduates,
72.41 percent considered their pre-service preparation in this 
ability was adequate. One hundred percent of those indicating 
that their pre-service preparation was inadequate stated that 
they would have preferred additional participating experience 
in the ability.

The ability to understand school policies regarding con
tracts, retirement, salary, vacation, sick leave, and insur
ance was also considered important to a beginning teacher, 
and 20;69 percent of the agricultural education graduates from 
the University of Arizona since 1940 indicated that their pre
service preparation in this ability was adequate. Of the 
group checking inadequate preparation in this ability, 69-57 
percent stated that they would have liked additional informa
tion and understanding through campus courses. This is the 
one notable exception in the entire area in which additional 
information and understanding was preferred to participating 
experience.

Since this area ranked ninth in importance to the suc
cess of a beginning teacher and fourth in terms of adequate 
preparation, it would seem that relatively too much emphasis
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has been given to this general area in the pre-service 
training program. However, preparation in certain of the 
more important abilities of the area during the prerservice 
training program has not been adequate. There seems to be a 
need for a more definite understanding as to which are the 
important abilities in the area. Time and effort should then 
be concentrated toward providing adequate preparation in these 
more important abilities. Preparation in the other abilities 
should be offered only as time permits and purposeful situa
tions arise. This contention seems to be brought out by the 
comments of some of the Arizona graduates concerning the 
area. Among them were:

"Most of these abilities could be given during 
the summer course if properly worked out with the 
supervising teacher in advance."

"Too much time spent on this."
Concerning the ability to develop support of the depart

ment program by knowing key personnel such as the superintendent, 
principal, and faculty, one graduate remarked, "Should have 
acquainted (me) with the school administration."

Another graduate described his preparation in the ability 
to develop support of the department program by knowing the 
parents of the boys as "very inadequate." This term was also 
used by another graduate to describe his preparation in the 
ability to develop support of the department program by know
ing press and radio representatives.

A comment about the ability to understand school



policies concerning schedules, grading, enrolling students, 
and discipline was:

"Desirable for prospective teachers to be 
in the directed practice centers during the six 
weeks period when pupils’ grades are submitted.”
The ability to associate wisely with local organizations 

"should be left to the individual" said one graduate.
This implies that teacher trainers should seriously con

sider re-apportioning emphasis and time devoted to the gen
eral abilities of this area. There should be increased 
emphasis on some of the more important abilities and possibly 
decreased emphasis on time and effort of supervising teachers 
and teacher trainers in providing means for obtaining partici
pating experience in some of the less important abilities.
That is to say, the teacher trainer, the supervising teacher, 
and the prospective teacher should always keep these less im
portant abilities in mind as desirable and take advantage of 
learning situations when they arise. However, they should 
not spend a great amount of time searching for and providing 
participating experience in them.

Since this area ranked fourth on the basis of deferring 
preparation to the period of in-service training, teacher 
trainers should offer a systematic in-service training program 
to provide more complete preparation in the abilities of this

169

area



170
TABLE X H

THE DEGREE TO WHICH ARIZONA GRADUATES BELIEVE THEIR 
PRE-SERVICE PROFESSIONAL PREPARATION IN GETTING 
ESTABLISHED IN THE SCHOOL AND COMMUNITY WAS 

ADEQUATE AND THE TYPES OF ADDITIONAL PREPARATION 
NEEDED IN THE PRESENT PRE-SERVICE PROGRAM

Percent Percent preferring
indicating additional
Ade- Inade Parbici- Informa-
quate quate pating tion &

prepa- prepa experi- under-
Ability ration ration ence standing

A. Develop support of the 
department program by 
knowing key personnel

1• Superintendent, prin
cipal, and faculty 93.10 6.90 100.00 00.00

2. School board 68.97 31.03 100.00 00.00
3* Representatives of 

allied agricultural 
and educational 
agencies 56.62 41.38 75.00 25.00

4. Business men 58.62 41.38 75.00 25.00
5. Parents of boys 72.41 27-59 100.00 00.00
6. Key farmers 72.41 27.59 75.00 25.00
7. Press and radio 

representatives 37.93 62.07 61.11 38.89
B. Understand school 

policies:
1. Schedules, grading, 

enrolling students, 
and discipline 62.07 37.93 63.64 36.36

(Continued)
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TABLE XIX (coat.)

Percent
indicating

Percent preferring 
additional

Ability

Ade- Inade
quate quate 

prepa- prepa
ration ration

Partici
pating
experi
ence

Informa
tion & 
under
standing

2. Contract, retire
ment , salary, vaca
tion, sick leave, 
and insurance 20.69 79.31 30.43 69.57

3. Field classes and 
out-of-town trips 55.17 44.83 46.15 53.85

C. Associate wisely with 
local organizations:

1* Belong to farm organ
izations: Grange,
Farm Bureau, Farmers 
Union, Co-ops, etc. 62.07 37.93 63.64 36.36

2. Belong to a church 72.41 27.59 75.00 25.00
3. Belong to civic and 

service clubs 60.71 39.29 54.55 45.45
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Key for Figures 18-32

Percentage of University of
Arizona graduates who believed m  i i i i rm
their pre-service professional 
preparation was adequate

Percentage of University of Arizona 
graduates who believed their pre
service professional preparation 
was inadequate

Percentage of University of Arizona 
graduates who believed their pre
service professional preparation was 
inadequate who would have preferred 
additional participating experience 
in the directed practice center

Percentage of University of Arizona 
graduates who believed their pre
service professional preparation was
inadequate who would have preferred \//////////\
additional information and under
standing through courses on the 
campus
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Figure 18
The Extent to which Arizona Graduates Believe their 

Pre-service Professional Preparation in Getting 
Established in the School and Community was 

Adequate and the Types of Additional 
Preparation Needed in the Present 

Pre-service Program1

Professional ability
A. Develop support of the de

partment program by knowing 
key personnel
1. Superintendent, principal, 

faculty

2. School board

agricultural and educa
tional agencies

4* Business men

T I I I I I I I I I I

1. See page 172 for key
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Figure 18 (cent.)

Professional ability

tatives

B. Understand school policies

ing students, and discipline

Contract, retirement, 
salary, vacation, sick leave 
and insurance

3* Field classes and out-of- 
town trips

C. Associate wisely with local 
organizations

iiiiiiirnr

11 111 ■2« Belong to a church
/ / / / / / / / / / / \

3. Belong to civic and 
service clubs



CHAPTER XVTII

AN EVALUATION OF PRE-SERVICE PROFESSIONAL PREPARATION 
IN PLANNING PROGRAMS TO MEET INDIVIDUAL 

AND COMMUNITY NEEDS

Supervising teachers ranked the professional abilities in 
planning programs to meet individual and community needs as 
the area tenth most important to the success of a beginning 
teacher. Arizona graduates, evaluating their pre-service pro
fessional preparation in this area, also indicated that it 
was the tenth highest area in which they received adequate 
pre-service preparation; 44.23 percent of the graduates indi
cated that their preparation in this area was adequate; 55.77 
percent indicated that their preparation was inadequate, and
59.41 percent of this group indicated that they would have 
preferred additional participating experience in the directed 
practice centers. Additional information and understanding 
through campus courses was preferred by 40.59 percent of the 
graduates indicating inadequate preparation.

Table XX, page 179, and Figure 19, page 180, show sev
eral noteworthy items. One of them is the fact that 50.00 
percent of the Arizona graduates said their preparation in the 
ability to develop and maintain a written annual department 
program of work was adequate. This ability was considered the 
most important in the area by supervising teachers. Of the
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50.00 percent who stated that their preparation was inade
quate, 71*43 percent preferred additional participating ex
perience.

The abilities in which most graduates were inadequately 
prepared were utilizing allied agricultural and educational 
agencies in program planning, and developing a sound depart
ment budget based on needs and the department program.. The 
ability to develop a sound department budget based on needs 
and the department program was rated the second most impor
tant in the area by supervising teachers, and 72.41 percent 
of the Arizona graduates indicated that their pre-service 
preparation in it was inadequate. Of the group indicating 
inadequate preparation, 5?.3$ percent voiced a preference for 
additional participating experience in this ability.

Arizona graduates made several interesting and signifi
cant comments regarding their preparation in this area of pro 
fessional competency. They were:

"Too much theory."
"Don't know what it's all about.’*
"Needed after one year on the job."
"Preparation not consistent« Too much varia

tion in methods."
"Spent too much time on it."
"Some of these would be hard to experience be

cause each situation is a peculiar one but more ex
amples of different situations could have been studied."
Regarding the ability to develop and maintain a written,
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long-time department program of work, one graduate said,
”1 would like to have seen a good one during my directed 
practice period."

The data seem to indicate that a part of the prepara
tion in this area should be offered in campus courses. Some 
preparation should be deferred to the period of in-service 
training. While this area ranked only tenth in importance to 
the success of a beginning teacher, certain of the abilities, 
particularly those dealing with annual program planning, were 
considered important. Preparation in these abilities should 
be adequately provided during pre-service preparation, and 
participating experience should be part of this preparation.

The ranks of tenth in importance and tenth in adequacy of 
preparation indicate that there is a perfect correlation be
tween the importance and the relative emphasis being given 
pre-service preparation in this area. This is desirable; how
ever, since 55.77 percent of the graduates indicated that 
their pre-service preparation in the area was inadequate, the 
amount and quality of training offered prior to graduation 
still need to be increased.
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TABLE XX

THE DEGREE TO WHICH ARIZONA GRADUATES BELIEVE THEIR 
PRE-SERVICE PROFESSIONAL PREPARATION IN PLANNING 
PROGRAMS TO MEET INDIVIDUAL AND COMMUNITY NEEDS 

WAS ADEQUATE AND THE TYPES OF ADDITIONAL 
PREPARATION NEEDED IN THE PRESENT 

PRE-SERVICE PROGRAM

i Percent Percent preferring
indicating additional
Ade- Inade Partici- informa-
quate quate pating tion &

prepa- prepa experi- under-
Ability ration ration ence standing

A. Develop and maintain 
a record and analysis 
of:

1. Agricultural resources
of the community 55»17 44*83 53*85 46.15

2. Human resources of
the community 56*82 41*38 75*00 25*00

B. Develop and maintain 
a written:

1. Annual department
program of work 50.00 50.00

2. Long-time depart
ment program of work 46*43 53*57

C. Utilize allied agri
cultural and educa
tional agencies in
program planning 27.59 72.41

D. Develop a sound de
partment budget based 
on needs and depart
ment program 27*59

71*43 28.57

46.67 53*33

57*14 42.86

47*6272.41 52.38
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Figure 19
The Extent to which Arizona Graduates Believe their 
Pre-service Professional Preparation in Planning 
Programs to Meet Individual and Community Needs 

was Adequate and the Types of Additional 
Preparation Needed in the Present 

Pre-service Programl

Professional ability

A. Develop and maintain a record 
and analysis of
1. Agricultural resources 

of the community

2. Human resources of the 
community

B, Develop and maintain a written
1. Annual department program 

of work

2. Long-time department 
program of work

C* Utilize allied agricultural 
and educational agencies in 
program planning

D. Develop a sound department 
budget based on needs and 
department program

Zo ao to go /oo
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1. See page 1?2 for key



CHAPTER X3X

AN EVALUATION OF PRE-SERVICE PROFESSIONAL PREPARATION 
IN PLACEMENT AND FOLLOW-UP OF PUPILS

This area of five professional abilities was ranked by- 
supervising teachers as the thirteenth most important of the 
fourteen area in the study to the success of a beginning 
teacher. Arizona graduates indicated that their preparation 
in this area was the least adequate of the fourteen areas; 
71.56 percent of the graduates since 1940 indicated that their 
pre-service professional preparation in this area was inade
quate. Of this group, $0.63 percent further indicated that 
they would have preferred additional participating experience 
in the directed practice centers. Additional information and 
understanding through campus courses was checked as a more 
desirable way of obtaining adequate preparation by 49.37 per
cent of the group.

Table XXI, page 184, and Figure 20, page 185, show that 
graduates were inadequately prepared in the ability to co
operate with allied agricultural and educational agencies in 
assisting vocational agriculture graduates to become estab
lished in farming. Only 10.71 percent of the graduates indi
cated that their preparation in this ability was adequate in 
the sense that they could perform the ability with reasonable 
success and a minimum of difficulty. Of the 89.29 percent who



stated that their preparation was Inadequate, 60.00 percent 
indicated a preference for additional information and under
standing through caucus courses.

The ability in which graduates indicated their prepara
tion was most adequate was to encourage graduates to continue 
training in young farmer and adult classes. Supervising 
teachers considered this the most important ability in the 
area, and 37.93 percent of the Arizona graduates indicated 
that their preparation in this ability was adequate. The re
maining. 62.0? percent who indicated inadequate preparation 
was evenly divided between a preference for additional par
ticipating experience in the directed practice centers and 
information and understanding through courses on the campus.

Inasmuch as this area ranked thirteenth in importance to 
the success of a beginning teacher, inadequacies of prepara
tion in the area are not so serious as they would be in some 
of the more important areas. However, since all the abilities 
ranked substantially above the significant level of 5.00, 
preparation in these abilities and a basic understanding of 
them are necessary for the beginning teacher.

Since the graduates who indicated inadequate prepara
tion in this area were almost evenly divided as to their 
preference for additional participating experience or infor
mation and understanding, preparation in these abilities 
should be offered through courses on the campus, provided a 
good pattern in which prospective teachers can participate

182
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and observe is available in the directed practice centers.
This is brought out by the comments of Arizona graduates, 
one of whom said, "I would like to have seen a good pattern 
of placement and follow-up while in the directed practice 
center.M

It would also seem appropriate to postpone preparation in 
some of the abilities in this area to the period of in-service 
training, since that is the time when the beginning teacher 
will be faced with the problems.

The ranks of thirteenth in importance and fourteenth in 
adequacy of preparation indicate that there is excellent cor
relation between the importance of and the relative emphasis 
being given pre-service preparation in this area. This is 
desirable; however, since 71.56 percent of the graduates indi
cated that their pre-service preparation in the area was in
adequate, the amount and quality of training offered prior to 
graduation still need to be increased.

/
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TABLE XXI

THE DEGREE TO WHICH ARIZONA GRADUATES BELIEVE THEIR 
PRE-SERVICE PROFESSIONAL PREPARATION IN PLACEMENT 

AND FOLLOW-UP OF PUPILS WAS ADEQUATE AND THE TYPES 
OF ADDITIONAL PREPARATION NEEDED IN THE PRESENT

PRE-SERVICE PROGRAM

Percent Percent preferring
indicating additional
Ade- Inade Partlei- Informa-
quate quate pating tion &

prepa- prepa expert- under-
Ability ration ration ence standing

A, Assist pupils in
placement and growth 
toward establish
ment:

1. Keep an up-to-date 
file of placement
opportunities 26.92 73*08

2. Cooperate with allied
agricultural and edu
cational agencies in 
assisting department 
graduates in becoming 
established 10.71 89.29

B. Develop sound business 
agreements and part
nerships as an aid to
placement 34.48 65.52

C. Provide opportunities
for growth and service 
in FFA after gradua
tion 32.14 67.86

D. Encourage graduates to 
continue training in 
young farmer and
adult classes 37*93 62.07

52.63 47*37

40.00 60.00

57*89 42.11

52.63 47.37

50.00 50.00
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Figure 20
The Extent to which Arizona Graduates Believe their 
Pre-service Professional Preparation in Placement 

and Follow-up of Pupils was Adequate and the 
Types of Additional Preparation Needed in 

the Present Pre-service Program!

Professional ability 20 AO 6o do /oo

A. Assist pupils in placement
1. Keep an up-to-date file of 

placement opportunities

2. Cooperate with allied agri
cultural and educational 
agencies in placing depart
ment graduates

i i i i i r
'/////////ZA

/////////////A

B, Develop sound business agree
ments and partnerships as an 
aid to placement
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C• Provide opportunities for 
growth and service in FFA 
after graduation
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D . Encourage graduates to con
tinue training in young farmer 
and adult classes
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1. See page 172 for key



CHAPTER IOC

AN EVALUATION OF PRE-SERVICE PROFESSIONAL PREPARATION 
IN MAINTAINING SATISFACTORY SCHOOL RELATIONSHIPS

Supervising teachers ranked this area as the seventh 
among fourteen in terms of importance to the success of a 
beginning teacher. Arizona graduates ranked it third on the 
basis of adequate pre-service preparation. Of the graduates, 
37*77 percent indicated that their pre-service professional 
preparation in the abilities of this area was inadequate.
Of those graduates checking inadequate preparation, 47*75 
percent would have preferred additional participating experi
ence in performing the abilities, while 52.25 percent would 
have preferred additional information and understanding 
through campus courses. This preference for additional in
formation and understanding is somewhat at variance with the 
over-all pattern for the study, since the general trend of 
responses by Arizona graduates was a preference for more par
ticipating experience.

Supervising teachers considered the ability to cooperate 
with the high school faculty and administration as the ability 
in this area most important to the success of a beginning 
teacher. Table XXII, page 189, and Figure 21, page 190, show 
that Arizona graduates were most adequately prepared in this 
ability, as signified by the 79*31 percent checking it as
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adequate. Of the 20.69 percent checking it as inadequate, 
those preferring additional participating experience or ad
ditional information and understanding through campus courses 
were evenly divided.

Membership and participation in the state and national 
vocational agriculture teachers association was also consid
ered important, and 62.07 percent of the Arizona graduates 
considered their preparation in this ability was adequate.
Of the group checking it as inadequate, 72.73 percent indi
cated a desire for additional information and understanding.

Arizona graduates made several noteworthy comments con
cerning the ability to cooperate with the high school faculty 
and administration. They included:

"Bring in some administrators; discuss prob
lems connected with vocational agriculture pro
grams in their schools, relationships, etc."

"Educate administrators."
"Information given (in pre-service preparation 

program) could cause conflicts between teacher and 
administrator."
A comment concerning the ability to belong to and par

ticipate in organizations was:
"These were only barely mentioned. I feel each 

teacher should have a very thorough understanding 
along these lines and be given instruction by an 
unbiased teacher."
These comments seem to further bear out the contention 

of the other graduates that additional information and under
standing is the type of preparation needed in this area.
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This area of professional abilities was ranked second 

by the supervising teachers on the basis of deferring prepa
ration to the period of in-service training. Teacher train
ers should plan to offer additional preparation in these 
abilities during the period of in-service training. However, 
since 37•77 percent of the agricultural education department 
graduates indicated that their pre-service preparation in 
these abilities was inadequate, it would seem that additional 
preparation should be offered during the pre-service training 
period.

The data and comments seem to indicate that approxi
mately the correct amount of participating experience has 
been offered Arizona graduates in developing the abilities of 
this area. The main need seems to be for a more general and 
basic understanding involved in mastery of the professional 
abilities included in this area.
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TABLE xrri

THE DEGREE TO WHICH ARIZONA GRADUATES BELIEVE THEIR 
PRE-SERVICE PROFESSIONAL PREPARATION IN MAINTAINING 

SATISFACTORY SCHOOL RELATIONSHIPS WAS ADEQUATE 
AND THE TYPES OF ADDITIONAL PREPARATION NEEDED 

IN THE PRESENT PRE-SERVICE PROGRAM

Percent
indicating

Percent preferring 
additional

Ability

Ade
quate

prepa
ration

Inade
quate
prepa
ration

Partici
pating
experi
ence

Informa
tion & 
under
standing

A. Cooperate with high 
school faculty and 
administration 79.31 20.69 50.00 50.00

B. Belong to and partici
pate in:

1. P.T.A. 53.57 46.43 61.54 38.46
2. Classroom teachers 

organization (NEA) 51.72 48.28 42.86 57.14
3. State and national 

vocational agricul
ture teachers asso
ciation 62.07 37.93 27.27 72.73

l+. State and national 
vocational associa
tion 55.17 44.83 23.08 76.92

C. Serve school in other 
capacities (class ad
viser, sponsor, etc.) 55.17 44.83 46.15 53.85

D. Attend school func
tions and activities 76.57 21.43 83.33 16.67
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Figure 21
The Extent to which Arizona Graduates Believe their 
Pre-service Professional Preparation in Maintaining 

Satisfactory School Relationships was Adequate 
and the Types of Additional Preparation 

Needed in the Present Pre-service Program!

Professional ability 20 AO Co 80 /oo

A. Cooperate with high school 
faculty and administration

B. Belong to and participate in
1. p .t .a .

2. Classroom teachers1 
organization (N.E.A.)

3* State and national vocation
al agriculture teachers1 
association

4» State and national voca
tional association

C. Serve school in other capaci
ties (class adviser, etc.)

D. Attend school functions and 
activities
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CHAPTER XXI

M  EVALUATION OF PRE-SERVICE PROFESSIONAL 
PREPARATION IN ORGANIZING AND 

MAINTAINING FACILITIES

The nine professional abilities comprising this area 
were ranked by supervising teachers as the second most im
portant group to the success of a beginning teacher of voca
tional agriculture. Arizona graduates ranked it seventh in 
terms of adequate pre-service preparation. Of the graduates 
since 1940, 44.83 percent indicated that their pre-service 
professional preparation in the abilities of the area was 
inadequate. Of this group, 86.79 percent would have desired 
additional participating experience, while only 13.21 percent 
would have preferred additional information and understanding.

There is little doubt, from the rank of second in impor
tance which supervising teachers assigned this area, that 
they considered it crucial to the success of a beginning teach
er.

Supervising teachers considered the ability to prepare 
and preserve teaching materials the most important in the 
entire area. As can be seen in Table XXIII, page 19$, and 
Figure 22, page 197, $8.62 percent of the Arizona graduates 
indicated that their pre-service preparation in performing 
this ability was inadequate; 88.23 percent of this group



voiced a preference for additional participating experience.
The second most important ability was maintaining good 

housekeeping standards in the classroom and shop. Among the 
graduates, 72.41 percent indicated that they received ade
quate preparation in this ability.

The other more important abilities of the area were: 
maintaining a department inventory; and procuring, filing, 
and storing equipment, supplies, teaching aids and materials. 
The range of adequate preparation in these abilities was from 
44*83 to 75*86 percent, with the graduates who indicated in
adequate preparation very definitely favoring more participat
ing experience.

Three department graduates now teaching vocational agri
culture stated that they needed "more preparation in the abil
ities of this area."

Another graduate indicated that he felt it is very impor
tant to see a good pattern in organizing and maintaining fa
cilities in the directed practice centers.

Two comments concerning the ability to build, recondi
tion, and remodel department equipment and facilities were:

"This I got only because I was interested in 
it and insisted."

"I had very little training in repairing and 
servicing power equipment fou&d in the school shops."
Regarding the ability to maintain good housekeeping 

standards in the classroom and shop, one graduate stated:

192
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"Can't be over-emphasized.M

It would appear that with an area rank of second in im
portance and seventh in terms of adequate preparation, there 
needs to be more emphasis on providing adequate pre-service 
training in the abilities included in this area. The data 
further indicate that a large portion of the additional 
preparation should be given as participating experience in the 
directed practice centers.

Supervising teachers ranked this area third in terms of 
deferring preparation to the period of in-service training. 
Teacher trainers should plan to defer the final stages of 
preparation in certain abilities of the area to the period of 
in-service training. The abilities which could be deferred 
would depend upon: those in which participating experience
was not readily available in the directed practice centers, 
those which were time-consuming in relation to their relative 
importance, and those which were not common to the needs of 
all prospective teachers.

Since this group of abilities ranked high both in terms 
of importance and deferment of preparation, it is evident 
that supervising teachers believed that the abilities were 
very important to the success of a beginning teacher, but 
were not in general agreement as to when preparation in 
these abilities should be provided.

As one of the areas crucial to the success of a begin
ning teacher, adequate pre-service preparation in all the



abilities of the area is extremely desirable. Deferment of
194

preparation should be considered in light of the foregoing 
factors and when there is a systematic program of in-service 
training in which preparation in the abilities would be 
given the beginning teacher before he met the problem on the 
job.
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TABLE 2X111

THE DEGREE TO WHICH ARIZONA GRADUATES BELIEVE THEIR 
PRE-SERVICE PROFESSIONAL PREPARATION IN ORGANIZING 
AND MAINTAINING FACILITIES WAS ADEQUATE AND THE 
TYPES OF ADDITIONAL PREPARATION NEEDED IN THE 

PRESENT PRE-SERVICE PROGRAM

Percent Percent preferring
indicating additional
Ade- inade Partici- informa-
quate quate pating tion &

prepa- prepa experi- under-
Ability ration ration ence standing

A. Develop a definite
understanding with 
the administrator 
and school board re
garding budget, fa
cilities, future 
expansion, etc. 51.72 48.28 64.29 35.71

B. Maintain a depart
ment inventory 58.62 41.38 100.00 00.00

C. Order annual supplies 
and equipment 44.83 55.17 87.50 12.50

D. Provide and use facil
ities for filing and 
storing of supplies, 
aids, teaching ma
terials , etc. 75.86 24.14 85.71 14.29

E. Procure new refer
ences, materials, aids 
equipment, etc. *72.41 27.59 87.50 12.50

F. Maintain good house
keeping standards in 
the classroom and shop 72.41 27.59 75.00 25.00

G. Prepare and preserve 
teaching materials 41.38 58.62 88.23 11.77

(Continuedi
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TABLE X m i  (cont.)

Percent Percent preferring
indicating additional
M e -  Inade tartici- Informa-
quate quate pating tion &

prepa- prepa experi- under-
Ability ration ration ence standing

H. Take pictures and 
prepare visual ma
terials

I. Build, recondition 
and remodel depart
ment equipment and 
facilities

27.59 72.41 100.00

92.86

00.00

51.72 48.28 7.14
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Figure 22
The Extent to which Arizona Graduates Believe their 
Pre-service Professional Preparation in Organizing 
and Maintaining Facilities was Adequate and the 
Types of Additional Preparation Needed in the 

Present Pre-service Program 1

Professional ability 10 AO Co so /oo

A. Develop a definite understand- 
ing with the administrator 
and school board

1.11 1.1 J.J l 1 1 1 u____________I

B. Maintain a department inventory 1 1 1 1 1 1 1 1 1 1 1 1 1 11 1

*
C, Order annual supplies and 

equipment 1 1 1 1 1 1 1 1 1 1 1 1

D. Provide and use facilities for 
filing and storing of supplies, 
aids, teaching materials, etc.

1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 11 1

E, Procure new references, materi
als, aids, equipment, etc. 1l11II 1 1 II 1 1 II 1 1 1 1 1

■ - i/Vxi

F . Maintain good housekeeping 
standards in the classroom 
and shop

1 1 1 1 II 1 M  1 1 1 1 I 1 1 1 1 1
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G. Prepare and preserve teaching 
materials l.L 1 1 1 1 1 r Ml .. J

1. See page 1?2 for key
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Figure 22 (cont.)

Professional ability ZO 40 (,0 SO /oo

H. Take pictures and prepare i i i  i i 11 ivisual materials

!• Build, recondition and re-
model department equipment 
and facilities
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CHAPTER XXII

AN EVALUATION OF PRE-SERVICE PROFESSIONAL PREPARA
TION IN SELECTING PUPILS FOR VOCATIONAL AGRICULTURE

This area of professional abilities was ranked as the 
sixth most important to the success of a beginning teacher 
of vocational agriculture by supervising teachers. Arizona 
graduates, evaluating their pre-service professional prepara
tion in this area, indicated that it was the eighth highest 
area in which they received adequate preparation. A total of 
52.63 percent of the graduates since 1940 indicated that their 
pre-service professional preparation in the abilities of this 
area was adequate. Of the 47.37 percent who indicated that 
their preparation was inadequate, 73.76 percent would have 
preferred additional participating experience.

From Table XXIV, page 200, and Figure 23, page 201, it is 
notable that the most adequate preparation was received in the 
ability to visit prospective pupils and their parents. Prep
aration in this ability was considered adequate by 82.76 per
cent of the Arizona graduates. This ability was considered 
the most important in the area by the supervising teachers.

The ability to prepare and present information and pro
grams explaining the work of the vocational agriculture de
partment was also deemed important by supervising teachers, 
and 48.28 percent of the Arizona graduates indicated that
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their pre-service preparation in this ability was inade
quate; 78.57 percent of this group expressed a preference 
for additional participating experience.

The abilities in this area, while not crucial to the 
success of a beginning teacher, are very definitely impor
tant. The fact that only slightly over half of the graduates 
indicated that their preparation in this area was adequate 
shows that there is a need for additional preparation in the 
more important abilities of the area.

Some preparation could be deferred to the period of in- 
service training; however, supervising teachers did not rank 
this area very high in that regard, since they assigned it a 
rank of eighth.

The data point out that there is a need for additional 
preparation in this area and that it should be offered in the 
directed practice centers, preferably during the summer ex
perience period. It would be advantageous for the prospec
tive teachers to have a background and understanding regard
ing this area prior to their experience in the directed 
practice centers.
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TABLE X H V
THE DEGREE TO WHICH ARIZONA GRADUATES BELIEVE THEIR 
PRE-SERVICE PROFESSIONAL PREPARATION IN SELECTING 

PUPILS FOR VOCATIONAL AGRICULTURE WAS ADEQUATE 
AND THE TYPES OF ADDITIONAL PREPARATION NEEDED 

IN THE PRESENT PRE-SERVICE PROGRAM

Percent
indicating

Percent preferring 
additional

Ability

Ade- Inade
quate quate 

prepa- prepa
ration ration

Partici
pating
experi
ence

Informa
tion & 
under
standing

A. Visit prospective 
pupils and their 
parents 82.76 17.24 80.00 20.00

B. Prepare and present 
information and/or 
programs explaining 
work of the voca
tional agriculture 
department

C. Utilize the services 
of junior high school 
teachers and guidance 
officials in explain
ing department 
program

D e Use the FFA chapter 
as a "contact group"

51.72 48.28 78.57 21.43

29.63

46.43

70.37

53.57

63.16 36.84

73.33 26.67
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Figure 23
The Extent to which Arizona Graduates Believe their 
Pre-service Professional Preparation in Selecting 
Pupils for Vocational Agriculture was Adequate 
and the Types of Additional Preparation Needed 

in the Present Pre-service Program 1

Professional ability so /oo

A* Visit prospective pupils and 
their parents I I M l l I I I I I I I I I I I ITTT

B. Prepare and present information 
and/or programs explaining 
the vocational agriculture 
department

i i i i i i i i i i i 11 ]

C. Utilize the services of other 
teachers and guidance 
officials in explaining department program

X///// /S7A
i ii ii

D. Use the FFA chapter as a 
"contact group"

iiiiii i i i i H
/////A

1. See page 172 for key



CHAPTER x m i

AtT EVALUATION OF PRE-SERVICE PROFESSIONAL 
PREPARATION IN ADVISING AN FFA CHAPTER

The ten professional abilities included in this area 
were ranked by supervising teachers as the fourth most im
portant to the success of a beginning teacher of vocational 
agriculture. Arizona graduates ranked it eleventh in terms 
of adequate pre-service preparation. Slightly more than one- 
half of the graduates since 1940 indicated that their pre
service professional preparation in the abilities of this 
area was inadequate. Of this group, 71*91 percent indicated 
they would have desired additional participating experience 
in the directed practice centers, while 28.09 percent would 
have preferred additional information and understanding 
through campus courses.

Supervising teachers considered the ability to integrate 
the FFA program with the department program so that it con
tributes to the attainment of the educational objectives in 
vocational agriculture as the most important ability in the 
area. It is noteworthy that in Table XXV, page 206, and 
Figure 24, page 208, Arizona graduates were most adequately 
prepared in this ability. However, 31.03 percent indicated 
that their preparation in this ability was inadequate. This



group was substantially in favor of additional participating 
experience in this ability during the pre-service program.

The ability to guide the planning of the chapter pro
gram of work was considered important by supervising teachers, 
and 72.41 percent of the department graduates believed their 
pre-service preparation in this ability was inadequate. Of 
this group, approximately three-fourths indicated a prefer
ence for additional participating experience.

Providing training, guidance, and assistance to FFA 
officers was another important ability in this crucial area 
of professional preparation, and 34*48 percent of the gradu
ates indicated that their preparation was adequate. Those 
who checked their preparation as inadequate were overwhelm
ingly in favor of additional participating experience.

Serving as an adviser at FFA chapter and committee meet
ings was considered important to the success of a beginning 
teacher; 65*52 percent of the graduates indicated that their 
preparation in this ability was adequate. This is substan
tially above the mean adequacy of 43*88 percent for the area.

Assisting members in preparing exhibits for fairs and 
shows was the ability in which graduates felt they were least 
adequately prepared, since only 17*24 percent indicated that 
they received sufficient preparation to perform the ability 
with reasonable success and a minimum of difficulty.

The graduates made several significant comments con
cerning this area. They were:
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"Need more inforflation on this area before 

participating experience is offered."
"Definitely inadequate."
"My training in ITA and related record keep

ing, etc. was not adequate and since I had not 
been an FFA member it was a very difficult situa
tion. I feel I am still paying for inadequate 
training in this area."

"Last in whole training program. Least 
touched upon."

"Should have pre-service course in FFA work."
A comment on the ability to direct group and coopera

tive projects was, "Spend more time emphasizing pitfalls one 
may encounter with cooperatives."

The comments and data indicate quite conclusively that 
pre-service preparation in this area has been inadequate.
Of the four areas of professional preparation considered 
crucial, the difference between rank in adequate preparation 
and importance was the largest for this area.

There is a need for more emphasis on providing adequate 
preparation in the abilities included in this area. While 
the graduates indicated that they very definitely preferred 
additional participating experience in this area, their com
ments also indicated that there was a definite need for de
veloping an understanding and background concerning this 
area of professional competency prior to the directed prac
tice period. This would make their time in the directed 
practice centers more fruitful in terms of mastering the 
abilities of this area.
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Since this area was ranked sixth by the supervising 

teachers on the basis of deferring preparation, some of the 
abilities, such as organizing an TEA chapter in a new de
partment, could be deferred to the period of in-service 
training.

Since this is one of the four crucial areas, more empha
sis in the pre-service program should be given to prepara
tion in this area, and supervising teachers should endeavor 
to provide participating experience in the more important 
abilities while prospective teachers are in their schools.

There is also an indication that some of the preparation 
could be provided through courses on the campus.
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TABLE 2X7

THE DEGREE TO Y/HICH ARIZONA GRADUATES BELIEVE THEIR 
PRE-SERVICE PROFESSIONAL PREPARATION IN ADVISING 

AN FFA CHAPTER WAS ADEQUATE AND THE TYPES OF 
ADDITIONAL PREPARATION NEEDED IN THE PRESENT 

PRE-SERVICE PROGRAM

Percent Percent preferring
indicating additional
Ade- inade iartici- informa-
quate quate pating tion &

prepa- prepa experi- under-
Ability ration ration ence standing

A. Organize an FFA 
chapter (new de
partments) 48.15 51*85 57*14 42.86

B. Guide the planning 
of the chapter pro
gram of work 27.59 72.41 76.19 23.81

C. Direct group and co
operative projects 28.57 71.43 65.00 35*00

D. Serve as an adviser 
at FFA chapter and
committee meetings 65*52 34*48 70.00 30.00

E. Provide training, 
guidance, and assis
tance to FFA officers 
(preparing reports, 
publicity, planning, 
leadership training,
etc.) 34.48 65.52 78.95 21.05

F. Prepare and train
members for FFA con
tests 48.28 51.72 53*33 46.67

Go Assist members in
qualifying for ad
vanced degrees 41.38 58.62 82.35 17*65

(Continued)
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TABLE (oont.)

Percent
indicating

Percent preferring 
additional

Ability

Ade
quate

prepa
ration

Inade
quate
prepa
ration

Partici
pating
experi
ence

Informa
tion & 
under
standing

H. Assist members in 
preparing exhibits 
for fairs and shows 17.24 82.76 83-33 16.67

I. Guide the chapter 
in cooperation with 
other school and com
munity organizations 58.62 41.38 75.00 25.00

J. Integrate the FFA 
program so it con
tributes to the at
tainment of the 
educational objec
tives in vocational 
agriculture 68.97 31.03 77.78 22.22
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Figure 21+
The Extent to which Arizona Graduates Believe their 
Pre-service Professional Preparation in Advising 

an FFA Chapter was Adequate and the Types of 
Additional Preparation Needed in the 

Present Pre-service Program 1

Professional ability

(new departments) r//////Zy77\

B. Guide the planning of the 
chapter program of work ////A

projects

chapter and committee meetings

assistance to FFA officers

Fe Prepare and train members for 
FFA contests

G. Assist members in qualifying 
for advanced degrees

I M  1 I I I I I I

See page 172 for key
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Figure 24 (cent.)
Professional ability zo 40 6o so /oo

H. Assist members in preparing ex
hibits for fairs and shows

I* Guide the chapter in coopera
tion with other school and 
community organizations

J". Integrate the FFA program 
with vocational agriculture

i j i i

iiiiiiii iiii m i

i i i i i i t i i i i i i i I I 11



CHAPTER XXIV

AN EVALUATION OF PRE-SERVICE PROFESSIONAL 
PREPARATION IN CONDUCTING YOUNG FARMER 

AND/OR ADULT FARMER PROGRAMS

Supervising teachers ranked this area of professional 
abilities as the eleventh most important to the success of a 
beginning teacher of vocational agriculture. Arizona gradu
ates ranked it thirteenth in terms of adequate pre-service 
preparation; 33.03 percent of the graduates since 1940 indi
cated that their pre-service professional preparation in the 
abilities of this area was adequate. Of the 66.97 percent 
who indicated inadequate preparation, 72.18 percent indi
cated a preference for additional participating experience in 
the directed practice centers, while 27.82 percent would 
have preferred additional information and understanding 
through campus courses.

From Table XXVI, page 213, and Figure 25, page 215, it 
is notable that preparation in the ability to organize and 
advise young farmer and adult organizations was the most in
adequate.

The ability to supervise the farming activities of 
adult and young farmer students was considered the most im
portant to the success of a beginning teacher, and 60 per
cent of the Arizona graduates indicated that their



preparation in this ability was inadequate. Ninety percent 
of this group indicated a preference for additional partici
pating experience while in the directed practice centers in 
actually supervising the farming activities of young farmers 
and adults.

Utilization of outside specialists and agricultural 
leaders in the instructional program was the ability in which 
Arizona graduates felt they were most adequately prepared, 
as indicated by 53.85 percent.

Adequate preparation in the ability to teach young 
farmer and adult farmer classes was also relatively high in 
comparison with the mean adequacy for the area.

It is worth mentioning that all the graduates who indi
cated they had received inadequate preparation in the abili
ties of this area very definitely preferred additional partici 
pating experience to additional information and understanding.

A check of Appendix F will reveal that a relatively 
large percentage of the graduates indicated that they have 
not conducted a young farmer or adult farmer program. One 
graduate commented, "I don’t conduct one because of my lack 
of training in this area." Another’s comment was, ”1 had 
little information on it.” "These abilities were taught 
strictly from theory instead of what you actually meet on the 
job" was the remark of another graduate.

Supervising teachers ranked this area last on the basis 
of deferring preparation. This indicates that a large
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portion of the preparation the beginning teacher would re
ceive in the abilities of this area should be in the pre
service program.

The data signify that slightly more emphasis should be 
given to preparation in these abilities. This is further 
borne out by the rank of eleventh in terms of importance and 
of thirteenth on the basis of adequacy. The contention of 
graduates that additional participating experience is the 
type of preparation needed indicates that additional prepara
tion and training in this area should largely be provided in 
the directed practice centers.

Teacher trainers should consider stimulating young 
farmer and adult farmer classes in the schools used as di
rected practice centers and attempt to give more emphasis to 
the information and understanding of the abilities in the 
area prior to the prospective teacher's directed practice 
period. This would allow him to more effectively use his 
time during the directed practice period for mastery of the 
professional abilities included in this area. This could be 
supplemented with additional preparation during the period of 
in-service training.



TABLE XXVI
THE DEGREE TO WHICH ARIZONA GRADUATES RELIEVE THEIR 
PRE-SERVICE PROFESSIONAL PREPARATION IN CONDUCTING 
YOUNG FARMER AND/OR ADULT FARMER PROGRAMS WAS 
ADEQUATE AND THE TYPES OF ADDITIONAL PREPARATION 

NEEDED IN THE PRESENT PRE-SERVICE PROGRAM

Percent
indicating

Percent preferring 
additional

Ability

Ade
quate

prepa
ration

Inade
quate ' 
prepa
ration

Partici
pating

experi
ence

- Informa
tion & 
under

standing
A. Determine needs for 

such classes 28.00 72.00 55.56 44.44
B. Create community in

terest in the out- 
of-school program 28.00 72.00 62.50 37.50

C. Recruit and organize 
classes 27.27 72.73 70.59 29.41

D. Guide the group in 
planning the instruc
tional program 34.78 65.22 86.67 13.33

E. Teacher young farmer 
and adult farmer 
classes 42.31 57.69 86.67 13.33

F . Utilize outside
specialists and agri
cultural leaders in 
the instructional 
program 53.85 46.15 75.00 25.00

G. Supervise the farming 
activities of stu
dents 40.00 60.00 90.00 10.00

H. Assist students to 
become established 
in farming 41.67 58.33 64.28 35.72

(Continued)
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TABLE XXVT (oont.)

Percent Percent preferring 
indicating additional_____

Ability

Ade
quate

prepa
ration

Inade
quate
prepa
ration

Participating
experi
ence

Informa
tion & 
under

standing

Integrate young farm
er and adult classes 
with the total de
partment education 
program 37.50 62.50 73.33 26.67
Organize and advise 
young farmer organi
zation 15.00 85.00 64.71 35.29
Organize and advise 
adult farmer organi
zation 15.00 85.00 64.71 35.29
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Figure 25
The Extent to which Arizona Graduates Believe their 
Pre-service Professional Preparation in Conducting 
Young Farmer and/or Adult Farmer Programs was 
Adequate and the Types of Additional Preparation 

Needed in the Present Pre-service Programl

Professional ability ZO Ao 60 80 /oo
l * * i i

A. Determine needs for such classes LLL-L-L-LI

B. Create community interest in 
the out-of-school program

C. Recruit and organize classes

D* Guide the group in planning 
the instructional program

E, Teach young farmer and adult 
farmer classes

F. Utilize outside specialists and 
agricultural leaders in the 
instructional program

G, Supervise the farming 
activities of students

i i i i i 11"

i i i i i i r
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i i i i i i i i i i i i

1* See page 172 for key
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Figure 25 (cent.)
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CHAPTER XXV

AN EVALUATION OF PRE-SERVICE PROFESSIONAL 
PREPARATION IN TEACHING ALL-DAY CLASSES 

AND SUPERVISING FARMING PROGRAMS

Supervising teachers considered this area of profes
sional abilities crucial to the success of a beginning 
teacher and ranked it most important among the fourteen 
general areas included in this study. Arizona graduates 
ranked it sixth in terms of adequate pre-service preparation; 
56.82 percent of the graduates since 1940 indicated that 
their pre-service professional preparation in the abilities 
of the area was adequate. Of the 43*18 percent who indi
cated that their preparation was inadequate, 82.97 percent 
expressed a preference for additional participating experi
ence.

In Table 3QCVII, page 223, and Figure 26, page 227, it 
is notable that the most adequate preparation was received in 
the ability to plan the time required for each unit through
out the year; 79*31 percent of the graduates indicated that 
their preparation in this ability was adequate.

The ability which supervising teachers considered most 
important in this area, and which was also the most important 
ability included among the 153 of the entire study, was to 
maintain discipline and teacher-student relationships. Their
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pre-service preparation in this ability was thought by 
48.28 percent of the department graduates to be inadequate, 
and 71*43 percent of this group indicated a preference for 
additional participating experience in the directed practice 
center.

The ability to plan a course of study based on individ
ual and community needs was also considered important to the 
success of a beginning teacher, and 65.52 percent of the 
graduates indicated that their preparation in this ability 
was adequate. Of those who indicated inadequate preparation, 
80 percent expressed a desire for additional participating 
experience.

The ability to prepare and teach units in agricultural 
science and farm mechanics was considered important to the 
success of a beginning teacher, and 75*86 percent and 51*72 
percent of the department graduates indicated that their 
preparation in these abilities had been adequate. It is ap
parent that farm mechanics preparation needs more emphasis. 
This fact is borne out by the comments of some of the gradu
ates, which included:

"Very little useful training."
"Preparation sadly lacking."
"Not enough time devoted to this. Very poor 

instruction received in shop and shop methods."
Concerning the ability to prepare and teach both farm

mechanics and agricultural science, graduates remarked:
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"Too much time spent on philosophy. Not 
enough time given to actual professional skills 
the beginning teacher must perform on the job."
Another important ability in this crucial area of pro

fessional competency was making and using teaching plans. 
Relative to this ability, 27.59 percent of the department 
graduates considered their preparation inadequate, and 37.50 
percent of this group indicated a preference for additional 
information and understanding through campus courses.

Remarks about this ability were:
"Not enough class time devoted to this."
"Supervising teacher gave me little help."
"Emphasis should not be on study guides.

Teaching plans should come first."
Effective use of field classes, demonstrations, problem 

solving, and discussion procedures was considered extremely 
important to the success of a beginning teacher, and the per
centage of Arizona graduates checking their preparation in 
these abilities as adequate ranged from 58.62 to 72.41 per
cent. All the group who indicated inadequate preparation in 
these abilities expressed a preference for additional par
ticipating experience.

"Need more information and understanding regarding the 
proper time to use the correct procedure" was a comment of 
one graduate about these abilities.

Preparation in the ability to master and use the neces
sary farm skills in the course was considered inadequate by
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72.41 percent of the department graduates; 85.71 percent of 
this group indicated a preference for additional participat
ing experience. “More time is needed in learning these 
abilities" was the remark of one graduate concerning this 
ability.

The ability to organize shop equipment and materials 
for efficient use was considered important by supervising 
teachers, and 60.71 percent of the graduates indicated they 
had received adequate preparation in this ability.

Another large segment of the agriculture teachers job, 
and one which is important to the success of a beginning 
teacher, is the supervision of student farming programs. 
Preparation in the ability to supervise all-day students' 
programs to establish good practices and provide assistance 
during key periods was considered adequate by only 44.83 per
cent of the department graduates. There was an overwhelming 
preference for additional participating experience on the 
part of those graduates who indicated inadequate preparation. 
Another ability in supervising farming programs which ranked 
low in terms of adequate preparation was assisting in secur
ing financing for pupils' farming programs. Adequate prepara
tion in this ability was checked by 37.93 percent of the 
graduates. Comments concerning the abilities needed to assist 
students in conducting farming programs were:

“Would have liked more experience in super
vision to establish good practices and provide 
assistance during key periods."
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"Weak. Less time (spent) on teaching and 

more practice in supervision."
"More emphasis on the professional abilities 

regarding student farming programs. This is the 
weakest part of the pre-service instruction."
Comments concerning the ability to make and procure

teaching aids were:
"Should provide more opportunity to make 

and use."
"All theory. Not enough practice."

About the ability to develop and use a file of teaching
situations in the community, graduates said:

"I would like to have seen one in the di
rected practice center,"

"All we got was theory. I would like to 
have seen one."
"Very inadequate" was the comment of one graduate about

his preparation in the ability to assist students in finding,
planning, and building suitable farm mechanics projects.

Comments on the entire area included:
"Observation of the correct procedure is ex

tremely helpful."
"Time should be spent teaching during the 

directed practice period. A full semester wouldn’t 
be too much. The best way to learn to teach is to 
teach. Most of your time is spent in the classroom 
and supervising programs. You have got to do this 
area well."
All the abilities in this area are important to the suc

cess of a beginning teacher. The range of adequate prepara
tion was from 27.59 to 79.31 percent. This shows a wide 
variation in preparation and emphasis.
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The comments and data seem to indicate that there is a 

definite need for additional emphasis on providing adequate 
preparation in these abilities and, in addition to more em
phasis, the use of more effective procedures. The graduates 
indicated that they were very much in favor of additional 
participating experience and believed that as a result of 
their subsequent experience as teachers, less theory was 
needed in this area. This means that a large portion of the 
additional preparation in this area should be given in the 
directed practice schools.

This area is most crucial to the success of a beginning 
teacher. Its rank of sixth in terms of adequacy denotes 
there is a strong need for additional effective preparation 
in the abilities of this area.
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TABUS x m i

THE DEGREE TO WHICH ARIZONA GRADUATES BELIEVE THEIR 
PRE-SERVICE PROFESSIONAL PREPARATION IN TEACHING 
ALL-DAT CLASSES AND SUPERVISING FARMING PROGRAMS 

WAS ADEQUATE AND THE TYPES OF ADDITIONAL 
PREPARATION NEEDED IN THE PRESENT 

PRE-SERVICE PROGRAM

Percent Percent preferring
indicating additional
Ade- Inade fcartici- Xnf orm-
quate quate pating tion &

prepa- prepa experi- under-
Ability ration ration ence standing

A. Plan a course of study 
based on individual
and community needs 65.52 34.48 80.00 20.00
Plan the time required 
of each unit through
out the year (teaching 
lay-out) 79.31 20.69 83.33 16.67
Prepare and teach 
units in:
, Agricultural science 75.86 24.14 85.71 14.29
, Farm mechanics 51.72 48.28 85.71 14.29
Make and use teach
ing plans 72.41 27.59 62.50 37.50

E. Use effectively the 
following teaching 
procedures:

1. Field classes 62.07 37.93 100.00 00.00
2. Demonstrations 65.52 34.48 100.00 00.00
3. Problem solving 58.62 41.38 100.00 00.00
4. Discussion 72.41 27.59 100.00 00.00

(Continued)
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TABLE XXVII (cont.)

Percent Percent preferring
indicating additional
Ade- Inade Partial- Informa-
quate quate pating tion &

prepa- prepa experl- under-
Ability ration ration ence standing

Master and use the 
necessary farm skills 
in the course 27.59 72.41 85.71 14*29
Make and procure
teaching aids 55.17 44*83 92.31 7*69
Develop and use a 
file of teaching situ
ations in the
community 37*04 62.96 76.47 23.53
Use teaching aids 55*17 44*83 100.00 00.00
Maintain and use a 
department library 79*31 20.69 83*33 16.67
Organize shop equip
ment and materials for 
efficient use 60.71 39*29 81.82 18.18
Assist students in 
finding, planning and 
building suitable farm 
mechanics projects 32.14 67*86 78.95 21.05
Maintain appropriate 
standards of workman
ship 57*14 42.86 83*33 16.67
Make and use evalua
tion devices 55*17 44.83 69*23 30.77
Maintain discipline 
and teacher-student 
relationship 51*72 48.28 71*43 28.57

(Continued)
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TABLE X3CVTI (cent.)

Percent Percent preferring
indicating additional
M e -  Inade 3?artici- Informa-
quate quate pating tion &

prepa- prepa experi- under-
Ability ration ration ence standing

P. Assist students in con
ducting farming pro
grams through:

1. Planned current and
long-time program 55.17 44.83 69.23 30.77

2. Business agreement, 
parent-landlord 
relations 62.07 37.93 90.91 9.09

3. Supervision to
establish good prac
tices and provide 
assistance during 
key periods 44*83 55.17 93.75 6.25

4. Complete and
accurate records 55.17 44.83 92.31 7.69

5. Adequate student, 
parent, teacher 
relationship 68.97 31.03 100.00 00.00

6. Assistance in secur
ing finance 37.93 62.07 72.22 27.78

7. Expansion and growth
into farming 60.71 39.29 72.73 27.27

Q,. Stimulate adequate im
provement projects and 
supplementary farm 
practices 34.48 65.52 63.16 36.84

R. Develop and maintain 
a permanent record for 
each pupil 46.43 53.57 86.67 13.33

(Continued)
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TABLE 2XVTI 1[cont.)

Percent Percent preferring
indicating additional
Ade- Inade Partici Inf or na
quate quate pating tion &

prepa- prepa experi under
Ability ration ration ence standing

P. Assist students in con
ducting farming pro
grams through:

1. Planned current and
long-time program 55.17 44.83 69.23 30.77

2. Business agreement, 
parent-landlord 
relations 62.0? 37.93 90.91 9.09

3. Supervision to
establish good prac
tices and provide 
assistance during 
key periods 44.83 55.17 93.75 6.25

4. Complete and
accurate records 55.17 44.83 92.31 7.69

5. Adequate student, 
parent, teacher 
relationship 68.97 31.03 100.00 00.00

6. Assistance in secur
ing finance 37.93 62.07 72.22 27.78

7. Expansion and growth
into farming 60.71 39.29 72.73 27.27

Q,. Stimulate adequate im
provement projects and 
supplementary farm 
practices 34*48 65.52 63.16 36.84

R. Develop and maintain 
a permanent record for 
each pupil 46.43 53.57 86.67 13.33

(Continued)
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TABLE Xmi (oont.)

Percent Percent preferring
indicating additional
Ade- Inade Partial- Inform-
quate quate pating tion &

prepa- prepa experi- under-
Ability ration ration ence standing

8. Minimize the physi-
cal and moral risks 
of your pupils in:

1. Class activities 65-52 34.48 70.00 30.00
2. Non-class activities 58.62 41.38 58.33 41.67
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Figure 26
The Extent to which Arizona Graduates Believe their 
Pre-service Professional Preparation in Teaching 
All-day Classes and Supervising Farming Programs 

was Adequate and the Types of Additional 
Preparation Needed in the Present 

Pre-service Program 1
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1. See page 172 for key
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Figure 26 (cont•)
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Figure 26 (cont.)
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Figure 26 (cont.)
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CHAPTER XXVI

AN EVALUATION OF PRE-SERVICE PROFESSIONAL 
PREPARATION IN PROMOTING AND PUBLICIZING 

THE VOCATIONAL AGRICULTURE PROGRAM

The professional abilities included in promoting and 
publicizing the vocational agriculture program were ranked 
eighth in importance to the success of a beginning teacher 
of vocational agriculture by the supervising teachers. Ari
zona graduates ranked it twelfth on the basis of adequate 
pre-service preparation; 34*50 percent of the graduates in
dicated that their preparation in this area was adequate.
Of the 65.50 percent who indicated that their preparation was 
inadequate, 76.71 percent indicated they would have pre
ferred additional participating experience in the directed 
practice centers, while the remaining 23.29 percent pre
ferred additional information and understanding through 
courses on the campus.

Table XXVIII, page 234, and Figure 27, page 235» show 
that Arizona graduates were most adequately prepared in the 
ability to maintain a proper perspective regarding promo
tional activities.

Supervising teachers considered the ability to prepare 
newspaper and magazine articles the most important in the 
area. Adequate preparation in this ability was indicated by
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44*83 percent of the graduates. Of the 55*17 percent who 
stated that their preparation was inadequate, 62.50 percent 
would have preferred additional participating experience.

The ability to guide pupils in planning assemblies, 
field trips, programs, etc. as a means of promoting the voca
tional agriculture program was considered important to the 
success of a beginning teacher, and 53*57 percent of the 
graduates indicated that their preparation in this ability 
was inadequate to the extent that they could not perform the 
ability with reasonable success or a minimum of difficulty.
Of this group, 86.67 percent voiced a preference for addi
tional participating experience.

Several graduates indicated that as teachers they had 
done very little in this area. Possibly this is due in part 
to inadequate preparation. This contention is borne out by 
the comment of one graduate concerning the ability to speak 
to civic and community groups and organizations on the voca
tional agriculture program. He said, ’’Preparation should be 
included. I have had chances to do so but turned them down 
because I didn’t feel I could do a good job.”

A comment on the area as a whole was, "Some of these 
abilities could be developed through laboratory work in cam
pus courses.”

There is little doubt that this area, ranking eighth in 
importance and only twelfth in terms of adequate preparation, 
needs increased emphasis during the pre-service preparation



program. Some of these abilities could be developed through 
campus courses, and some could be deferred to the period of 
in-service training, but only if there is a definite plan 
for providing preparation early in the period of in-service 
training.
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TABLE XXVTII

THE DEGREE TO V/HICH ARIZONA GRADUATES BELIEVE THEIR 
PRE-SERVICE PROFESSIONAL PREPARATION IN PROMOTING 
AND PUBLICIZING THE VOCATIONAL AGRICULTURE PROGRAM 

WAS ADEQUATE AND THE TYPES OF ADDITIONAL 
PREPARATION NEEDED IN THE PRESENT 

PRE-SERVICE PROGRAM

Ability-

Percent 
indicating 
Ade- Inade- 
quate quate 

prepa- prepa
ration ration

Percent preferring 
additional 

Partial- Informa- 
pating tion & 
experi- under- 
ence standing

A. Prepare newspaper and 
magazine articles 44.83 55.17 62.50 37.50

B. Take pictures for pub
licity purposes 21.43 78.57 86.36 13.64

C. Plan and present 
radio broadcasts 23.08 76.92 90.00 10.00

D. Speak to civic and 
community groups and 
organizations on vo
cational agriculture 
program 33.33 66.67 77.78 22.22

E. Prepare exhibits 17.24 82.76 87.50 12.50
F. Guide pupils in plan

ning assemblies, field 
trips, programs, etc. 46.43 53.57 86.67 13.33

G. Maintain proper per
spective regarding 
promotional activities 55.17 44.83 46.15 53.85
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Figure 27
The Extent to which Arizona Graduates Believe their 
Pre-service Professional Preparation in Promoting 

and Publicizing the Vocational Agriculture 
Program was Adequate and the Types of 

Additional Preparation Needed in the Present 
Pre-service Program!
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CHAPTER ZXVII

AN EVALUATION OF PRE-SERVICE PROFESSIONAL 
PREPARATION IN COOPERATING IN 

NON-SCHOOL ACTIVITIES

Supervising teachers ranked this area of professional 
abilities as least important to the success of a beginning 
teacher of the fourteen areas included in this study. Ari
zona graduates, evaluating their pre-service professional 
preparation in the abilities included in this study, indi
cated that they were most adequately prepared in the abili
ties of this area. Of the 23.68 percent who indicated that 
their preparation was inadequate, 45.24 percent would have 
preferred additional participating experience. The remain
ing 54.76 percent indicated a preference for additional in
formation and understanding. This is an exception to the 
general trend throughout the study. In most instances, addi
tional participating experience was preferred.

Supervising teachers believed that the ability to con
tribute to agricultural organizations in an advisory capacity 
was slightly more important than the ability to contribute as 
a leader or officer. Apparently the emphasis of preparation 
in this ability has been just the reverse, but only to a 
slight extent. Table XXIX, page 238, and Figure 28, page 
239, indicate that over three-fourths of the graduates felt
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they had received adequate preparation in these abilities.

Three graduates indicated that they had not contributed 
to agricultural organizations in any manner.

Since this area ranked last in terms of importance and 
was listed first by graduates in terms of adequate prepara
tion, it appears there is a disarrangement of relative em
phasis among areas of content in the pre-service preparation . •
program. It would seem that less emphasis should be given 
this area and that most of the preparation should be given 
in campus courses. Participating experiences should be used 
only as they occur, and not as the result of extensive effort 
or planning on the part of teacher trainers or supervising 
teachers.

Since this area ranked thirteenth in terms of deferring 
preparation, most of the preparation should be given during 
the pre-service period.
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TABLE X m
THE DEGREE TO WHICH ARIZONA GRADUATES BELIEVE THEIR 
PRE-SERVICE PROFESSIONAL PREPARATION IN COOPERATING 

IN NON-SCHOOL ACTIVITIES WAS ADEQUATE AND THE 
TYPES OF ADDITIONAL PREPARATION NEEDED IN THE 

PRESENT PRE-SERVICE PROGRAM

Percent Percent preferring 
indicating additional

Ability

Ade
quate

prepa
ration

Inade
quate
prepa
ration

Partici
pating
experi
ence

Informa
tion & 
under
standing

A. Contribute to agri
cultural organiza
tions :

1. Leader or officer 78.57 21.43 33.33 66.67
2. Advisory 74.07 25.93 57.14 42.86
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Figure 28

The Extent to which Arizona Graduates Believe their 
Pre-service Professional Preparation in Cooperating 
in Non-school Activities was Adequate and the Types 

of Additional Preparation Needed in the Present 
Pre-service Program 1

Professional ability

A. Contribute to agricultural 
organizations

2* Advisory

1 See page 172 for key



CHAPTER XXVTII

AN EVALUATION OF PRE-SERVICE PROFESSIONAL 
PREPARATION IN EVALUATING THE EFFECTIVENESS 

OF THE VOCATIONAL AGRICULTURE PROGRAM

This area of abilities was ranked as the twelfth most 
important to the success of a beginning teacher of voca
tional agriculture by supervising teachers. Arizona gradu
ates ranked it ninth on the basis of adequate pre-service 
preparation. Of the graduates since 1940, 45*38 percent in
dicated that their pre-service preparation in this area was 
adequate. Of the remaining 54.62 percent who indicated in
adequate preparation, 60.84 percent would have preferred 
additional participating experience in the directed practice 
center.

A study of Table XXX, page 243> and Figure 29, page 245, 
reveals that three-fourths of the graduates believed they 
were most adequately prepared in the ability to evaluate the 
department1s physical facilities and organization. Supervis
ing teachers considered this the second most important 
ability in the area.

Only 8.00 percent of the graduates believed they had re
ceived adequate pre-service preparation in the ability to use 
a department advisory council, administrator, and specialists 
in evaluating the department. Of the 92.00 percent who



indicated inadequate preparation, 60.87 percent would have 
preferred additional participating experience.

The ability to guide chapter members in evaluating the 
FFA chapter and its activities was considered the most impor
tant single ability in this area by supervising teachers. 
Pre-service preparation in this ability was considered ade
quate by 39.29 percent of the department graduates to the 
extent that they could perform it with reasonable success 
and a minimum of difficulty.

A check of Appendix F shows that several of the gradu
ates indicated they had not done any systematic evaluation of 
their vocational agriculture programs and hence could not 
evaluate their pre-service preparation in terms of ability to 
perform.

One graduate’s comment regarding the ability to use the 
department advisory council, administrator, and specialists 
in evaluating the department was, "We were taught why but 
never were given the how of doing this.”

The rank of ninth in adequacy indicates that relatively 
too much emphasis has been devoted to this twelfth most im
portant area. Y/hile some of the preparation in this area 
could be handled through campus courses, most of it should 
be provided during the directed practice period. Therefore, 
teacher trainers and supervising teachers should concentrate 
their efforts on providing purposeful participation and ob
servation for prospective teachers in the abilities of this
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area.

Supervising teachers ranked this area eleventh on the 
basis of deferring preparation. Some of the abilities less 
important to the success of a beginning teacher could be de
ferred to the period of in-service training.
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TABLE XXX

THE DEGREE TO WHICH ARIZONA GRADUATES BELIEVE THEIR 
PRE-SERVICE PROFESSIONAL PREPARATION IN EVALUATING 
THE EFFECTIVENESS OF THE VOCATIONAL AGRICULTURE 
PROGRAM WAS ADEQUATE AND THE TYPES OF ADDITIONAL 

PREPARATION NEEDED IN THE PRESENT 
PRE-SERVICE PROGRAM

Percent Percent preferring
indicating additional
Ade- inade 5?artici- informa-
quate quate pating tion &

' prepa- prepa experl- under-
Ability ration ration ence standing

A. Record and analyze 
data on occupational 
status of former
pupils 52.00 48.00 75.00 25.00

• Record evidences of 
leadership developed 
by pupils through vo
cational agriculture 
and the FFA 48.15 51.85 71.43 28.57

. Record the number and 
kind of:

1. Approved practices 
used by all-day 
pupils 50.00 50.00 50.00 50.00

2. Farm skills mas
tered by all-day 
pupils 57.15 42.85 50.00 50.00

D. Record the number and 
kind of:

1. Approved practices 
used by young farm
er and adult
students 43.48 56.52 53.85 46.15

(Continued)
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TABLE XXX (coat.)

Percent Percent preferring
indicating additional
Ade- Inade tartici- Informa-
quate quate pating tion &

prepa- prepa experi- under-
Ability ration ration ence standing

2. Farm skills mastered 
by young farmer and 
adult students 52.1? 47*83

E. Use the department ad
visory council, admin
istrator, and special
ists in evaluating
the department 8.00 92.00

F. Evaluate both annual
and long-range objec
tives and accomplish
ments 28.57 71*43

G-. Evaluate the depart
ment’s physical 
facilities and or
ganization 75*00 25.00

H. Guide the chapter 
members in evaluating 
the FFA chapter and 
its activities 39*29

54*54 45*46

60.87 39*13

65*00 35*00

57*14 42.86

60.71 70.59 29*41
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Figure 29
The Extent to which Arizona Graduates Believe their 
Pre-service Professional Preparation in Evaluating 
the Effectiveness of the Vocational Agriculture 
Program was Adequate and the Types of Additional 

Preparation Needed in the Present 
Pre-service Program^
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Figure 29 (cont,)
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CHAPTER inmc

AN EVALUATION OF PRE-SERVICE PROFESSIONAL 
PREPARATION IN KEEPING RECORDS AND REPORTS

The professional abilities included in keeping records 
and reports were ranked third in importance to the success 
of a beginning vocational agriculture teacher by supervising 
teachers. They therefore consider the abilities in this 
area crucial to the success of a beginning teacher.

Arizona graduates ranked the area fifth on the basis of 
adequate pre-service preparation; 59*87 percent indicated 
that their preparation in the abilities of this area was ade
quate. Of the 40.13 percent who indicated that their prepa
ration was inadequate, 83.76 percent would have preferred 
additional participating experience while 16.24 percent would 
have liked additional information and understanding through 
courses on the campus.

A check of Table 22X1, page 250, and Figure 30, page 252, 
reveals that Arizona graduates felt they were most adequately 
prepared in the ability to prepare and file enrollment re
ports; 82.76 percent indicated that their pre-service profes
sional preparation in this ability was adequate. While this 
ability is important to the success of a beginning teacher, 
it was not among those considered most important by



supervising teachers. The importance value they assigned it 
was below the mean importance for the area.

The ability to keep adequate permanent and current de
partment records was considered important to the success of 
a beginning teacher of vocational agriculture by the supervis
ing teachers who responded to Questionnaire "A." Arizona 
graduates were evenly divided in their indication of adequate 
and inadequate preparation in this ability.

Also considered important was the ability to prepare and 
file with the supervisor’s office reports concerning all-day 
classes, FFA, travel, and supervision. The range of adequate 
preparation concerning these reports was from 44.83 percent 
for FFA reports to 79-31 percent for travel and supervision 
reports. It should be noted that the ability to file travel 
and supervision reports was considered the most important in 
the area by supervising teachers.

In all instances, the graduates who indicated that they 
had received inadequate preparation in the professional abili
ties included in this area favored additional participating 
experience in the directed practice centers.

Regarding the ability to prepare and use a daily calendar 
of appointments, supervisory visits, etc., one graduate com
mented, "This was suggested but never actually put to prac
tice."

A comment about the ability to prepare and file reports 
with the local administrator was, "More experience is needed."
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Another comment was, MI didn’t know until I got on the job."

Two comments regarding the ability to prepare and file 
reports with the supervisor’s office were:

’’There is a need for more guidance in the 
pre-service program concerning these reports; 
not just mere copying but understanding (them)

’’Need more information on this in campus 
classes as well as in the directed practice 
centers.”
With a rank of fifth in terms of adequate preparation, 

it appears that more emphasis needs to be given to this area 
during the pre-service program. Y/hile a major portion of this 
additional training probably should be participating experi
ence, a background and understanding of keeping records and 
reports should be developed through courses on the campus 
prior to the prospective teacher’s directed practice period. 
This would enable the prospective teacher to make more ef
ficient use of his time while in the directed practice center.
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TABLE X m

THE DEGREE TO WHICH ARIZONA GRADUATES BELIEVE THEIR 
PRE-SERVICE PROFESSIONAL PREPARATION IN KEEPING 
RECORDS AND REPORTS WAS ADEQUATE AND THE TYPES 

OF ADDITIONAL PREPARATION NEEDED IN THE 
PRESENT PRE-SERVICE PROGRAM

Ability

Percent 
indicating 
Ade- Inade- 
quate quate 

prepa- prepa
ration ration

Percent preferring 
_additional 

Partial- Inf oriaa- 
pating tion & 
experi- under-
ence standing

A. Keep adequate perma
nent and current 
department records 50.00 50.00 71.43 28.57

B. Prepare and file 
reports (super
visor’s office): '

1. Allday classes 68.97 31.03 88.89 11.11
2. Veterans 57.69 42.31 81.82 18.18
3« Young farmers 35.00 65.00 76.92 23.08
4. Adult 28.57 71.43 73.33 26.67
5. FFA 44.83 55.17 75.00 25.00
6. Travel and super

vision 79.31 20.69 83.33 16.67
C. Prepare and file 

reports (local ad
ministrator ’ s):

1. Attendance 72.41 27.59 87.50 12.50
2. Teaching calendar 75.86 24.14 85.71 14.29
3. Budget 55.17 44.83 92.31 7.69

te on tinned)



251

TABLE 23XE (cont.)

Percent
indicating

Percent preferring 
additional

Ability

Ade
quate

prepa
ration

Inade
quate
prepa
ration

Partici
pating
experi
ence

Informa
tion & 
under
standing

4. Enrollment 82.76 17.24 100.00 00.00
D. Prepare and use a 

daily calendar (ap
pointments , super
visory visits, etc.) 67.86 32.14 88.89 11.11
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Figure 30
The Extent to which Arizona Graduates Believe their 

Pre-service Professional Preparation in Keeping 
Records and Reports was Adequate and the Types 

of Additional Preparation Needed in the 
Present Pre-service Program 1

Professional ability

A. Keep adequate permanent and 
current department records

(supervisor's office)

3. Young farmers

A. Adult

supervision

1. See page 172 for key
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Figure 30 (cont•)
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CHAPTER XXX

AN EVALUATION OF PRE-SERVICE PROFESSIONAL 
PREPARATION IN PROFESSIONAL IMPROVEMENT

Supervising teachers ranked this area of abilities as 
the fifth most important to the success of a beginning 
teacher of vocational agriculture. Arizona graduates, eval
uating their pre-service professional preparation in the 
abilities of this study, indicated that it was the second 
highest area in which they received adequate preparation;
67*68 percent indicated that their pre-service preparation 
had been adequate. Of the 32.32 percent who did not feel 
they had received sufficient preparation, 55*10 percent ex
pressed a preference for additional information and under
standing. This is an exception to the general trend of 
preference for additional participating experience.

Arizona graduates felt they received most adequate prepa
ration in the ability to attend summer school. As can be 
seen from Table XXXII, page 257, and Figure 31, page 260,
93*10 percent checked their preparation in this ability as ade 
quate. Supervising teachers, however, did not consider this 
ability very important, since its importance value was only 
slightly above the significant level of 5*

The ability to work with supervisory members of the 
state agricultural staff and profit by their visits was
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considered by supervising teachers as the most important in the 
area. It is notable that 86.21 percent of the Arizona gradu
ates felt they had received adequate preparation in this 
ability.

Another important ability for the beginning teacher was 
keeping informed on current trends in vocational education, 
changes in policies and regulations governing the program. 
Adequate preparation in this ability was indicated by 72.41 
percent of the graduates.

The ability to develop professional and ethical standards 
of conduct was likewise considered important by supervising 
teachers, and 72.41 percent of the graduates also indicated 
their preparation in this ability was adequate.

The second most important ability in the area was effec
tively planning and budgeting the use of personal time. 
Preparation in this ability was considered adequate by 55*17 
percent of the graduates. It should be noted, however, that 
this is substantially below the mean adequacy for the area.

The development of additional abilities and techniques on 
the job was also considered important to the success of a be
ginning teacher, and 79*31 percent of the graduates indicated 
their preparation in this ability was adequate. A comment 
made concerning this ability was, "Too much training is left 
to be gotten this way."

Regarding the ability to maintain an attitude of intel
lectual curiosity, one graduate remarked, "Very important if
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you plan on teaching for a long-term career."

"My preparation in this was completely inadequate. I 
was in the dark about what to expect from the supervisor" was 
the comment of a graduate concerning the ability to discuss 
problems with the state agricultural education staff.

Pre-service professional preparation in the abilities of 
this area, in terms of relative importance, has been good.
This is further signified by the rank of fifth in importance 
and second in adequate preparation. However, the percentage 
of graduates indicating adequate preparation in this area 
denotes room for improvement, especially in certain abilities.

Since supervising teachers ranked the area first in 
terms of deferring preparation to the period of in-service 
training, this recommendation should very definitely be con
sidered.
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THE DEGREE TO Y/HICH ARIZONA GRADUATES BELIEVE THEIR 
PRE-SERVICE PROFESSIONAL PREPARATION IN PROFESSIONAL 
IIvIPROVEMENT WAS ADEQUATE AND THE TYPES OF ADDITIONAL 

PREPARATION NEEDED IN THE PRESENT 
PRE-SERVICE PROGRAM

TABLE X X m

Percent Percent preferring
indicating additional

Ability

Ade
quate

prepa
ration

Inade
quate
prepa
ration

Partici
pating
experi
ence

Informa
tion & 
under
standing

A. Attend and contri
bute to professional 
and technical meet
ings, workshops and 
study groups:

1. Local 60.71 39.29 72.73 27.27
2. District 51.85 48.15 61.54 38.46
3* State 24.29 75.71 40.00 60.00
4. Regional and 

national 34.62 65.38 35.29 64.71
B. Subscribe to and 

read professional 
journals and tech
nical literature 86.21 13.79 25.00 75.00

C. Master additional 
skills on the job 86.21 13.79 75.00 25.00

D. Develop additional 
abilities and tech
niques 79.31 20.69 66.67 33.33

E. Visit other voca
tional agriculture 
departments 85.71 14.29 50.00 50.00

(Continued)



258
TABLE XXXII (cont.)

Ability

Percent Percent preferring
indicating additional
Ade- Inade- Partial- Info'rma- 
q.uate quate pating tion & 

prepa- prepa- experi- under-
ration ration ence standing

F. Discuss problems with 
others:

1. Vocational agricul
ture teachers 82.76 17.24 20.00 80.00

2. Other teachers 68.97 31.03 44*44 55-56
3. Administrators 65.52 34.48 20.00 80.00
4. State agricultural 

education staff 68.97 31.03 22.22 77.78
G. Work with and profit 

by supervisory visits 
of state agricultural 
education staff mem
bers (proper attitude 
toward supervision 
and advice) 86.21 13.79 75.00 25.00

H. Keep informed on cur
rent trends in voca
tional education, 
changes in policies and 
regulations governing 

, the program 72.41 27.59 25.00 75.00
I. Develop idea file,
, teaching tricks, etc. 46.43 53.57 80.00 20.00

J. Write articles for 
professional journals 28.00 72.00 55.55 44.45

K» Develop professional 
and ethical standards 
of conduct (code of 
ethics) 72.41 27.59 37.50 62.50

(Continued)
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TABLE XXXII (cont.)

Percent
indicating

Percent preferring 
additional

Ability

Ade
quate

prepa
ration

Inade
quate
prepa
ration

Partici
pating
experi
ence

Informa
tion & 
under
standing

L« Eto.in.tain an atti
tude of intellectual 
curiosity (grow on 
the job) 82.76 17.24 60.00 40.00

M. Effectively plan and 
budget the use of 
personal time 55.17 44.83 76.92 23.08

N. Attend summer school 93.10 6.90 00.00 100.00
0. Work for an ad

vanced degree 89166 10.34 00.00 100.00
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The Extent to which Arizona Graduates Believe their 
Pre-service Professional Preparation in Professional 
Improvement was Adequate and the Types of Additional 

Preparation Needed in the Present 
Pre-service Program1

Figure 31
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1. See page 172 for key



Figure 31 (cent.)
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Figure 31 (cont.)
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CHAPTER 2CXXE

REACTIONS OF GRADUATES TO SPECIFIC PHASES OF 
THE PRE-SERVICE PROFESSIONAL PREPARATION 

PROGRAM IN AGRICULTURAL EDUCATION 
AT THE UNIVERSITY OF ARIZONA

In addition to the 147 professional abilities listed 
in Questionnaire ’’B,” which graduates used in evaluating 
their pre-service professional preparation at the University 
of Arizona, several additional questions were asked con
cerning various phases of the training program. These in
cluded questions regarding the length of periods of directed 
practice, i•£., preparation for the summer experience pro
gram, the summer experience program, and the practice teach
ing period in the second semester. Table XXXIII, page 265, 
shows the reactions of the graduates to the lengths of these 
periods.

Most of the graduates believed preparation for the sum
mer experience program should be longer; none were in favor 
of a shorter period; and 17•86 percent indicated it should be 
the same length. However, several of the graduates who recom
mended that it remain the same length felt that it should be 
made more effective. Their comments concerning this prepara
tion period included:

"Possibly a course preceding the summer ex
perience."
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"Never was sure what I was to do*"
"Cut out non-essential activities and 

paper work."
"We needed to know job better and what is 

required. Field is so broad, don’t know where to 
get hold of it."

"We needed more preparation for both directed 
practice periods; I would suggest offering the 
methods course in the fall."
It is evident that most of the graduates favored leaving 

the summer experience program the same length, as 67*86 per
cent indicated; one-fourth recommended that it be longer than 
the present four weeks; and the remaining 7.14 percent 
recommended that the period be shorter. Among the comments 
about the summer experience program were:

"It should be longer if suitable preparation 
for the duties were provided. However, if it 
were not provided I would recommend that it be 
one-fourth the length."
A longer practice teaching period in the second semester 

was favored by 86.21 percent of the graduates; none of them 
favored a shorter period; and the remaining 13.79 percent in
dicated that it should be the same as the present four-week 
period. The graduates made several pertinent comments regard
ing this directed practice period. They included:

"The practice teaching period should be a 
whole semester."

"The practice teaching period should be 
longer and less concentrated."

"More time spent teaching. A full semester wouldn’t be too much."
"Reorganize the course and stay longer."
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TABLE X2XEII

RECOMMENDATIONS OF GRADUATES OF THE UNIVERSITY 
OF ARIZONA REGARDING THE LENGTH OF 
THE PERIODS OF DIRECTED PRACTICE

Percentage of graduates _____ recommending
Period of 

directed practice Same
length

Shorter
length

Longer
length

Preparation for summer experience* 17.86 0.00 82.14
Summer experience* 67.86 7.14 • 25.00
Directed practice period in the 
second semester (practice 
teaching) 13.79 0.00 86.21

*One graduate did not check this item.

"More time for getting out into the commu
nity. Give methods course in the fall. This 
would allow more time to prepare for practice 
teaching.”

”Not too heavy a load at the beginning.”
“Actually assume more responsibilities, during 

the directed practice period. Need experience in 
all the abilities needed by vocational agriculture 
teachers. Recommend one year apprentice teaching.
Need experience earlier in college to give back
ground to make practice teaching fruitful and 
worth while."

"Recommend a full semester but a lighter 
teaching load.” .
A graduate summer school course dealing with the prob

lems of a beginning teacher was recommended by 96.55 percent 
of the Arizona graduates, to be offered during the summer 
following their first year on the job. Several comments
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about the recommendation of such a course were:

"Depends on who teaches it. No theory. I 
need answers to problems."

"Maybe conferences or seminar classes. Let 
teachers teach each other."

"Yes, if it was not just a repetition of 
what has been given."

"Yes, if down to earth and practical. No 
theory."

"Yes, if it was practical and helped solve 
our problems."

"Yes, if an outsider taught it."
"After about four years of training under the 

same two teachers, I believe we have established 
our philosophy with their ideas incorporated. There
fore, I think you should recommend we obtain outside 
help in our summer sessions. This would give us a 
broader outlook and stimulus in our work."
Graduates were asked two questions regarding relative 

emphasis in the pre-service program on developing a phil
osophy and broad understanding of the agricultural teacher’s 
job as contrasted with more emphasis on practices and pro
cedures needed by vocational agriculture teachers. Less phil
osophy was preferred by $1.72 percent; 34.48 percent recom
mended the same amount; and 13•79 percent indicated more 
should be given. A preference for more practices and proce
dures was indicated by 89.65 percent, while 3.45 percent 
recommended less and 6.90 percent suggested it remain the 
same. A majority of the graduates who indicated a preference 
for more philosophy were those who also wanted more extensive 
preparation in all phases of the pre-service program.



There seems little doubt, from, the above data and com
ments , that a great deal more emphasis should be given to 
practices and procedures needed by vocational agriculture 
teachers as contrasted with developing a philosophy in the 
pre-service program.

Significant comments regarding this phase of the pre
service professional preparation program were:

’’Make preparation more practical. Since voca
tional agriculture classes are practical, prepara
tion should be.”

"A little philosophy is needed but personally 
I needed more on methods.N

"Less theory and more professional skills 
taught to the extent that they could be performed 
efficiently.”

’’More about the actual job and less on theory.”
"More on methods, lesson plans, etc."
"Less theory. More of what happens."

Graduates were also asked to make recommendations con
cerning the proportion of undergraduate professional courses 
in relation to non-professional courses. More professional 
courses in the pre-service program were recommended by 34.A8 
percent, while 20.69 percent recommended less and 44*83 per
cent recommended leaving it the same.

Several important comments were made by the teachers 
concerning their over-all preparation. Some of the more sig
nificant ones were:

"Avoid concentration in the last semester.
I favor two units additional professional train
ing in the pre-service program."
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"Don’t concentrate preparation in last semes

ter. Spread it out.”
”1 would recommend that the pre-service course 

be five years with the last year being spent in 
learning skills, making lay-outs, making study 
guides and lesson plans for all units in agriculture, 
collecting teaching aids, collecting teaching tricks, 
etc. I believe that it is cruel to put a man out 
as unprepared as I have felt that I was. If he is 
conscientious, at all about his job, he will take 
five years off his life the first two years he 
teaches.”

’’More should be done to develop the confidence 
of the prospective teacher. A little more consider
ation and encouragement would be helpful.”

’’The supervising teacher could have been more 
helpful.”

”No cafeteria style in the directed practice 
centers. I needed help in knowing what to look for 
and felt the supervising teacher should have given 
more assistance in providing the experience.”

’’Most of the things I saw in the directed prac
tice center, I do.”

"I felt particularly weak in the general area 
of farming programs.”
The data and comments clearly point out that there 

should be a longer preparation period for duties in the sum
mer experience course, and that the length of this course 
should be unchanged. It is also clear that a graduate summer 
school course dealing with the problems of a beginning teacher 
should be a part of the in-service training program in agri
cultural education. The graduates were in general agreement 
as to the relative emphasis which should be given philosophy 
as contrasted with practices and procedures. There needs to 
be definite increase of emphasis upon practices and procedures,
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and decrease of emphasis on philosophy. The graduates 
further recommended that the proportion of undergraduate pro 
fessional courses be slightly increased.



C H A P T E R  X X X I I

SUMMARY OF FINDINGS REGARDING EVALUATION 
BY UNIVERSITY OF ARIZONA GRADUATES OF 

THEIR PRE-SERVICE PROFESSIONAL 
PREPARATION IN ABILITIES NEEDED 

BY BEGINNING TEACHERS OF 
VOCATIONAL AGRICULTURE

Chapters X7II-XXXI deal with the reactions of University 
of Arizona graduates in agricultural education since 1940 to 
their pre-service professional preparation. The data, col
lected through Questionnaire "B," have been summarized into 
two tables and two figures.

Table XXXIV, page 276, and Figure 32, page 278, show the 
mean percentage of adequate and inadequate preparation, as 
well as the preference of graduates for additional training, 
for each of the 14 areas of professional preparation included 
in this study. With few minor exceptions, the graduates fa
vored additional participating experience in the abilities 
which they checked as inadequate.

On an average, Arizona graduates believed they were ade
quately prepared in 51»52 percent of the 147 abilities in
cluded in this study (Questionnaire "B"), whereas they felt 
inadequately prepared in 48.48 percent of these abilities. 
Two-thirds of the graduates who indicated deficiencies in the 
various abilities voiced a preference for additional



participating experience as contrasted with information and 
understanding.

There is a variation in the importance of these 147 
abilities. All of them, however, were considered important 
enough to be included in the pre-service program, as evi
denced by the importance rank which they were assigned by the 
supervising teachers.

The data seem to indicate that additional pre-service 
preparation in the professional abilities is needed. It can 
be noted from Table 3QQCEY and Figure 32 that the largest group 
of graduates indicating adequate preparation in any of the 
areas was 76.32 percent in the professional abilities needed 
in cooperating in non-school activities. This was considered 
the least important area in the entire study by the supervis
ing teachers.

From Table jQQCV, page 280, a comparison can be made of 
the ranks of the fourteen areas included in the study in 
terms of importance, adequate preparation, and the preference 
of graduates who indicated inadequate preparation for addi
tional participating experience. Figure 33» page 283, shows 
the relative importance of the areas and the adequacy of prepa
ration. It is apparent that the correlation between adequate 
preparation in an area and its relative importance is not 
very high in some areas. The coefficient of correlation be
tween the area rank in terms of importance and the area rank 
in terms of adequate pre-service preparation is .22. The most
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important areas should he the ones in which graduates are 
most adequately prepared; and if any deficiencies occur in 
the training program, they should he limited to the areas of 
least importance.

The four areas of professional preparation which super
vising teachers considered crucial to the success of a begin
ning teacher were: teaching all-day classes and supervising
farming programs, organizing and maintaining facilities, keep
ing records and reports, and advising an FFA chapter. It 
should be noted that these four crucial areas of professional 
abilities were ranked by Arizona graduates as sixth, seventh, 
fifth, and eleventh, respectively, in terms of adequate 
preparation.

The importance of these areas is further emphasized by 
Denham’s study on the use of time by Arizona teachers of voca
tional agriculture. He found that Arizona teachers were de
voting, on an average, 56.6 percent of their time during the 
summer months to activities dealing with department improve
ment, activities and programs concerning high school classes, 
program planning, and reports. Of the 61.78 hours per week 
which Arizona teachers devoted to their winter teaching pro
grams, his study indicated that teaching activities took an 1

1. Melvin V . Denham, Use of Time by Arizona Teachers of 
Vocational Agriculture during a~Typical Summer Week. Summer 
1952, 3 PP.
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average of 45.87.

A comparison was made of the rankings of the fourteen 
areas based on the frequency with which participating experi
ence was being offered in the directed practice centers under 
supervising teachers responding to Questionnaire "A" and the 
area rankings of adequate preparation among University of Ari
zona graduates. The coefficient of correlation was found to 
be .27.

Those areas of professional preparation which ranked high 
in terms of graduates requesting additional participating ex
perience in directed practice centers were: getting estab
lished in the school and community, organizing and maintaining 
facilities, selecting pupils for vocational agriculture, young 
farmer and/or adult farmer programs, teaching all-day classes 
and supervising farming programs, advising an FFA chapter, pro
moting and publicizing the vocational agriculture program, and 
keeping records and reports.

Preference for additional training in the remaining areas 
was more evenly divided.

In tabulating and summarizing the data gathered in Ques
tionnaire nBM it was noted that the majority of graduates who 
are in their first year of teaching agreed with the majority 
of the other graduates since 1940 in the evaluation of their

2. Melvin V. Denham, Use of Time by Arizona Teachers of 
Vocational Agriculture during a™!7ypicaIS chool Week, Winter
H H T T p p . ™



pre-service professional preparation in 124 of the 147 abil
ities included in the questionnaire. Of the twenty-three 
professional abilities which the majority of first-year 
teachers disagreed on with the majority of the other graduates 
regarding pre-service preparation, in all but one instance the 
majority of the older graduates indicated their pre-service 
preparation was adequate, while the majority of the first- 
year teachers indicated their pre-service preparation had 
been inadequate.

Through interviews, comments, and responses to Question
naire "B," Arizona graduates indicated that preparation for 
duties in the summer experience pre-service program should be 
longer, and that the summer experience course should remain 
the same in length. They were in favor of a longer practice 
teaching period in the second semester of the senior year, 
and recommended a graduate summer school course dealing with 
the problems of beginning teachers for teachers who had com
pleted their first year on the job. These recommendations are 
in general agreement with findings of research workers in 
other states.

The graduates indicated a definite preference for less 
philosophy in the pre-service program. They were in general 
agreement that there should be increased emphasis on provid
ing additional training in practices and procedures needed by 
vocational agriculture teachers. There was also an indication 
that the proportion of professional courses to non-professional
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courses should be slightly increased.

Arizona graduates also felt that supervising teachers 
should be more helpful in assisting prospective teachers in 
deriving maximum educational experience from their activi
ties in the directed practice center. This re-emphasizes 

3Lechner1s findings regarding the importance of the supervis
ing teacher in the pre-service training program.

Agricultural education courses earlier in the training 
program, and more guidance and encouragement were also cited 
by graduates as being desirable.

3. Lechner, o&. cit., Yol. 25, p. 196.
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TABLE X m V

THE DEGREE TO WHICH ARIZONA GRADUATES BELIEVE THEIR 
PRE-SERVICE PROFESSIONAL PREPARATION IN THE 
FOURTEEN AREAS WAS ADEQUATE AND THE TYPES 
OF ADDITIONAL PREPARATION NEEDED IN THE 

PRESENT PRE-SERVICE PROGRAM

Percent
indicating

Percent
preferring
additional

Area

Ade
quate
prepa
ration

Inade
quate
prepa
ration

Partici
pating
experi
ence

Informa
tion & 

under
standing

I. Getting Established* 
in the School and 
Community 61.17 38.83 70.73 29.27

II. Planning Programs to 
Meet Individual and 
Community Needs 44.23 55.77 59.41 40.59

III. Placement and Follow
up of Pupils 28.44 71.56 50.63 49.37

IV. Maintaining Satis
factory School 
Relationships 62.23 37.77 47.75 52.25

V. Organizing and 
Maintaining 
Facilities 55.17 44.83 86.79 13.21

VI. Selecting Pupils 
for Vocational 
Agriculture 52.63 47.37 73.76 26.24

VII. Advising an FFA 
Chapter 43.88 56.12 71.91 28.09

VIII. Young Farmer and/or 
Adult Farmer 
Programs 33.03 66.97 72.18 27.82

(Continued)
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TABLE X r a V  (coat.)

Percent
indicating

Percent
preferring
additional

Area

Ade
quate
prepa

ration

inade
quate
prepa
ration

Partici
pating
experi
ence

Informa
tion & 
under
standing

IX. Teaching All-day 
Classes and 
Supervising Farm
ing Programs 56.82 43.18 82.97 17.03

X. Promoting and Pub
licizing the Voca
tional Agriculture 
Program 34.50 65.50 76.71 23.29

XI. Cooperating in Non
school Activities 76.32 23.68 45.24 54.76

XII. Evaluating the Effec
tiveness of the Voca
tional Agriculture 
Program 45.38 54.62 60.84 39.16

XIII. Keeping Records and 
Reports 59.87 40.13 83.76 16.24

XIV. Professional Im
provement 67.68 32.32 44.90 55.10
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The Extent to which Arizona Graduates Believe their 
Pre-service Professional Preparation in the 
Fourteen Areas was Adequate and the Types 
of Additional Preparation Needed in the 

Present Pre-service Program 1

Figure 32

Area
10 40 60 BO too

!• Getting Established in the 
School and Community

■ i i i i i i i i i i i i i i

II. Planning Programs to Meet 
Individual and Community 
Needs

i I l i m  m  i 1 1

III. Placement and Follow-up of 
Pupils

T T 11 I T T

IV. Maintaining Satisfactory 
School Relationships

i i i i I i i i i ii i i iH

V. Organizing and Maintaining 
Facilities l i i i i i i i i i i i i T

VI. Selecting Pupils for Voca
tional Agriculture 1 1 i i 1 i i l i i i 1 i

VII. Advising an FFA Chapter l i i I i i t ITU

1. See page 172 for key
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VIII.

IX.

X.

XI.

XII.

XIII.

XIV.

Figure 32 (cont.)

Area

Young Farmer and/or Adult 
Farmer Programs

2.0 4-0 CO 60
- ' 1 - « J---------- -

□  I I I I I II - ---
/oo

□
'//////\

Teaching All-day Classes and 
Supervising Farming Programs

T 1 I I I I I i i i i i i I i
__ ___ \//.Z£

Promoting and Publicizing 
the Vocational Agriculture Program

i i i i i i i ii
'/////\

Cooperating in Non-school 
Activities

Evaluating the Effectiveness 
of the Vocational Agriculture 
Program

Keeping Records and Reports

I I I I  I I I I I I M  I i i i i i i

11 j i LLUfrrx

I i i i i i i i i i i i TTT ]
\///A

Professional Improvement i i i i m  i i i i i i i i TTT
' / / / / / / / / / / / / A
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AREAS OF PROFESSIONAL ABILITIES RANKED IN 
THE ORDER OF 1 THROUGH 14 ON THE BASIS 

OF IMPORTANCE, ADEQUATE PRE-SERVICE 
PREPARATION, AND PREFERENCE FOR 

ADDITIONAL PARTICIPATING EXPERIENCE

TABLE XXXV

Area

Degree
of

impor
tance

Adequate
pre-service
preparation

Preference for 
additional 
participating 
experience

I. Getting Established 
in the School and 
Community 9 4 8

II. Planning Programs to 
Meet Individual and 
Community Needs 10 10 10

III. Placement and Follow
up of Pupils 13 14 11

IV. Maintaining Satis
factory School 
Relationships 7 3 12

V. Organizing and Main- 
Tain ing Facilities 2 7 1

VI. Selecting Pupils 
for Vocational 
Agriculture 6 8 5

VII. Advising an FFA 
Chapter 4 11 7

VIII. Young Farmer and/or 
Adult Farmer 
Programs 11 13 6

IX. Teaching All-day 
Classes and Super
vising Farming 
Programs 1 6 3

(Continued)
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TABLE XJQCV (cont.)

Degree Preference for
of Adequate additional 

impor- pre-service participating 
Area tance preparation experience

X. Promoting and Pub
licizing the Voca
tional Agriculture 
Program

XI. Cooperating in Non
school Activities

XII. Evaluating the Effec
tiveness of the 
Vocational Agricul
ture Program

XIII. Keeping Records and 
Reports

XIV. Professional Improve
ment

8 . 12 4

14 1 13

12 9 9

3 5 2

5 2 14
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Key for Figure 33

Importance of the area (value 
of 100 indicates the area is crucial)

Percentage of University of 
Arizona graduates who believed 
their pre-service professional 
preparation was adequate
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The Relative Importance of the Areas of Professional 
Abilities Needed by Beginning Teachers of Vocational 

Agriculture and the Percentage of University of 
Arizona Graduates who Indicated their Pre-service 

Preparation was Adequate

Figure 33

Area
2.0 40 bo 80 /OO I. II. III. IV.

I. Getting Established in _______________
the School and Community ---------------

I I I I I I M  I II M  I ll

II. Planning Programs to 
Meet Individual and 
Community Needs

III. Placement and Follow-up 
of Pupils

IV. Maintaining Satisfac
tory School Relation
ships

.. |
i i i i i i i i i M i i i n

V. Organizing and Main 
taining Facilities

VI. Selecting Pupils for Vo
cational Agriculture

VII. Advising an FFA 
Chapter

H H
i i i i i i i i i i l i ii

]
i i i i i i i i i i i i i

i i i i i i i i i i i
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Figure 33 (cont.)

Area

VIII. Young Farmer and/or
Adult Farmer Programs i i i i i i m

40

IX. Teaching All-day Classes 
and Supervising Farming 
Programs

60

i

u

80

J

/oo

X. Promoting and Publicizing 
the Vocational Agriculture 
Program

XI. Cooperating in Non-school 
Activities

XII. Evaluating the Effectiveness 
of the Vocational Agricul
ture Program

...i
I I I I I I I I 1 M  I I I I I I I i

I
I i i i i i i i i i n

XIII. Keeping Records and 
Reports i

i i i i i i i i i i i i i~n

....... .......~"1
i i i i i i i i i i i i i i i h

XTV. Professional Improvement



C H A P T E R  x n n i

CONCLUSIONS AND RECOIMENDATIONS

The data collected through this study, as well as through 
personal interviews conducted by the author, seem to support 
the following conclusions:

1. Pre-service professional preparation in the areas of 
organizing and maintaining facilities, advising an FFA chap
ter, teaching all-day classes and supervising farming pro
grams, and keeping records and reports is crucial to the suc
cess of a beginning teacher.

2. The abilities in the other less important areas in
cluded in this study are needed by vocational agriculture 
teachers and should be included in the pre-service preparation 
program. However, major emphasis should be given to the cru
cial areas.

3. A major part of the preparation concerned with pro
fessional improvement, getting established in the school and 
community, and maintaining satisfactory school relationships 
should be postponed to the period of in-service training.

4. The relative emphasis to be given various areas of 
professional competency in the pre-service training program 
should be based upon the rankings of the areas in terms of 
importance as indicated by supervising teachers.
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5. Supervising teachers in general are giving major 

emphasis in the pre-service training program to the more 
crucial abilities needed by beginning teachers of vocation
al agriculture. However, the supervising teachers in Arizona 
are not in complete agreement as to the relative importance 
of most of the abilities needed by beginning teachers.

6. Additional emphasis in the pre-service training pro
gram at the University of Arizona should be given to most 
areas of professional abilities needed by beginning teachers, 
especially those areas considered crucial.

7. The pre-service training program should also provide 
additional content on methods, practices and procedures needed 
by beginning teachers,"with a relative reduction in time de
voted to developing background and philosophy.

On the basis of the data presented in this study relative 
to the program of pre-service professional preparation in 
Agricultural Education at the University of Arizona, the fol
lowing recommendations are made:

1. Approximately three semester hours of professional 
course work should be added to the Agricultural Education cur
riculum.

2. The sequence of professional courses should be ad
justed to provide a course not later than the beginning of 
the junior year to provide orientation, background, and under
standing of the profession of teaching vocational agriculture.
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3« The preparation period for the summer experience 

course, "Introduction to the Teaching of Agriculture 
should be longer but the course should remain the same length.

4. The course, "Supervised Teaching in Vocational Agri
culture," should be lengthened, possibly to include the en
tire second semester in the senior year.

5. A graduate summer school course dealing with the 
problems of beginning teachers should be offered for teachers 
who have completed their first year on the job.

6. Workshops should be scheduled regularly for supervis
ing teachers in Arizona to provide specific preparation in 
their duties.

The following recommendations are not supported directly 
by the data in this study, but are based upon the author’s 
opinions formed as a result of conducting this study.

1. The course, "Teaching of Agriculture," should be of
fered in the semester preceding the course, "Supervised Teach
ing in Vocational Agriculture."

2. The program of in-service training should be modified 
to assist teachers in developing those abilities for which 
preparation can best be offered on the job.

3. Prospective teachers should be given a list of 
professional and technical agricultural abilities needed by 
beginning teachers of vocational agriculture immediately upon 
enrolling in the Agricultural Education curriculum.



4» The findings of this study should be used in revis
ing the student teaching manual.

Suggestions for Further Study

The author suggests the following problems for further 
investigation:

1. A follow-up study to determine the effectiveness of 
suggested improvements and changes made in this study, and to 
suggest additional improvements.

2. A study similar to this investigation to determine 
the in-service training needs of teachers of vocational agri
culture in Arizona.

3. A study to determine the agricultural skills needed 
by a beginning teacher of vocational agriculture in Arizona.

4. A study to determine the optimum length of directed 
practice in the pre-service professional training program in 
agricultural education.
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APPENDIX "A” 289

QUESTIONNAIRE TO DETERICINE WHICH PROFESSIONAL ABILITIES ARE CRUCIAL TO THE 
SUCCESS OF A BEGINNING TEACHER IN VOCATIONAL AGRICULTURE AND THE EXTENT TO 
WHICH PROSPECTIVE TEACHERS ARE RECEIVING TRAINING FOR THESE ABILITIES

Name of Teacher Responding ___ ____________________________________________

Name and Address of School

Number of Years of Experience as a Vocational Agriculture Teacher ____________

Number of Years of Experience as a Supervising Teacher _______________________

INFORMATION AND INSTRUCTIONS
I have grouped abilities required of a beginning vocational agriculture teacher 
into the following general areas:
1. Getting Established in the School and Community.
2. Planning Programs to Meet Individual and Community Needs.
3. Placement and Follow-up of Pupils.
4. Maintaining Satisfactory School Relationships.
5. Organizing and Maintaining Facilities.
6. Selecting Pupils for Vocational Agriculture.
7. Advising an FFA Chapter.
8. Young Farmer and/or Adult Farmer Programs.
9. Teaching All-day Classes and Supervising Farming Programs.
10. Promoting and Publicizing the Vocational Agriculture Program.
11. Cooperating in Non-school Activities.
12. Evaluating the Effectiveness of the Vocational Agriculture Program.
13. Keeping Records and Reports.
14. Professional Improvement.
Space is left at the end of each area to allow you to list additional abilities.

The abilities are listed on the left side of the page (Column 1). Will you 
please rate these abilities in terms of their importance to the success of a 
beginning teacher of vocational agriculture. ("Beginning teacher" includes 
teachers of vocational agriculture through their second year.)

Please check one of the three levels of importance.
Column 2 —  Crucial and should be a part of the pre-service training.
Column 3 —  Crucial but should be a part of the in-service training program. 
Column 4 —  Very desirable.
Column 5 —  Useful.

To clarify the levels of ability I have defined them as follows:
Crucial —  abilities of such importance that failure to master them may become 
' a direct cause of failure of a beginning teacher.
Very Desirable —  abilities that are important but failure to master them would 
: not ordinarily be a deciding factor in the success of a be

ginning teacher.
Useful —  abilities which the beginning teacher must master to attain maximum 

success in all phases of the program of vocational agriculture.
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2.

Columns 6 through 8 indicate the extent to which prospective teachers under 
your supervision receive training in these abilities. Please check the column 
which most nearly describes your situation.

In the event you rate an ability as crucial to the pre-service training period 
(Column 2) and it is not always offered at your school, would you please list 
in Column 9 one of the following code numbers to indicate the inhibiting factor 
or factors. The code for inhibiting factors is as follows:
1. Responsibility of teacher trainer in campus courses.
2. Inadequate time in the training period.
3. Teaching situation and/or facilities not available.
4. Seasonal limitations (wrong time of the year).
5. Lack of time on the part of the supervising teacher.
6. Others— list briefly.

Area

Degree of 
importance 
to the 
success of 
a begin
ning 
teacher

Extent 
to which 
trainees 
under 
your 
super
vision 
receive 
this 
training

If any ability 
you rated crit
ical for pre
service is not 
always provided 
at your school, 
indicate the in
hibiting factor

Cru
cial

Ve
ry

 D
es

ir
ab

le
Us
ef
ul

Al
wa

ys
So
me
ti

me
s

Ne
ve

r

Pr
e-

se
rv
ic

e
In

-s
er

vi
ce

1 2 3 4 5 6 7 8 9
EXAMPLE:

PLANNING PROGRAMS TO MEET INDI
VIDUAL AND COMMUNITY NEEDS

Use an agriculture department 
advisory council.
Develop a sound department 
budget based on needs and de
partment program.

X

X

1|1i

t X

X

School board 
® forbids their 
use.

3

I. GETTING ESTABLISHED IN THE SCHOOL 
AND COMMUNITY
Ability to:
A. Develop support of the depart

ment program by knowing key 
personnel. j

!
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Area

1 * 1
1. Superintendent, principal, 

and faculty.
2. School board.
3. Representatives of allied 

agencies and educational 
agencies.

4. Business men.
5. Parents of boys.
6. Key farmers.
7. Press and radio representa

tives .
B . Understand school policies.

1. Schedules, grading, enroll
ing students, and discipline.

2. Contract, retirement, salary, 
vacation, sick leave, and 
insurance.

3. Field classes and out-of- 
town trips.

C. Associate wisely with local
organizations.
1. Belong to farm organizations: 

Grange, Farm Bureau, Farmers 
Union, Co-ops, and others.

2. Belong to a church.
3. Belong to civic and service 

clubs.

Degree
of

importance

"Fre
quency

of
(train
ing)

experi
ence

Inhibiting
factor

Cru
cial

Ve
ry

 D
es
ir
ab
le

Us
ef
ul

Al
wa

ys
So
me
ti
me
s

Ne
ve

r

Pr
e-
se
rv
ic
e

In
-s
er
vi
ce

8 2 3 4 5 6 7 8 9

D. Other abilities
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Area

Degree
of

importance

Cru
cial ®rH

■8•SQ
s
b
>

Fre
quency

of
(train
ing)

experi
ence

r—I

Inhibiting
factor

I
II. PLANNING PROGRAMS TO MEET INDI

VIDUAL AND COMMUNITY NEEDS
Ability to:
A. Develop and maintain a record 

and analysis of:
1. Agricultural resources of 

the community.
2. Human resources of the com

munity.

B. Develop and maintain a written:
1. Annual department program 

of work.
2• Long-time department pro

gram of work.

C. Use an agriculture department 
advisory council.

D. Utilize allied agricultural 
and educational agencies in 
program planning.

E. Develop a sound department bud
get based on needs and depart
ment program.

F. Other abilities. III.

III. PLACEMENT AND FOLLOW-UP OF PUPILS 
Ability to:
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Degree
of

importance

Area Cru- ; 
cial
© ,o ! ©o•rf 10

Fre- 'j 
quency 

of
(train
ing) 

experi
ence

>>
r4

1 Inhibiting
factor

A. Assist pupils in placement and 
growth toward establishment.
1. Keep an up-to-date file of 

placement opportunities.
2. Cooperate with allied agri

cultural and educational 
agencies in assisting de
partment graduates in be-

• coming established.

B. Maintain follow-up records of 
former pupils•

C. Develop sound business agree
ments and partnerships as an 
aid to placement.

D. Provide opportunities for 
growth and service in FFA 
after graduation.

E. Encourage graduates to continue 
training in young farmer and 
adult classes.

F. Other abilities.

IV. MAINTAINING SATISFACTORY SCHOOL 
RELATIONSHIPS
Ability to:
A. Cooperate with high school 

faculty and administration.
B. Belong to and participate in:
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Fre

quency
Degree i of

of (train
importance ing)

experi
enceArea Cru-

cial
0
t0
10

0O•H
t0(0
h
M

©
rH

*3.5to0Q
b
iS

HS
0s I

Inhibiting
factor

u
>

1. P.T.A.
2. Classroom teachers organiza

tion (N.E.A.)
3. State and national vocational 

agriculture teachers associ
ation.

4. State and national vocational 
association.

C. Serve school in other capacities 
(class advisor, sponsor, etc.).

D. Attend school functions and 
activities.

E. Other abilities.

V. ORGANIZING AND MAINTAINING FACILI
TIES
Ability to:
A. Develop a definite understanding 

with the administrator and 
school board regarding budget, 
facilities, future expansion, 
etc.

B . Maintain a department inventory.
C. Order annual supplies and equip

ment.

D. Provide and use facilities for 
filing and storing of supplies, 
aids, teaching materials, etc.
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| Degree ji
il of j
importance j

Area

1

Cru
cial 5

■8
ato
s
b
>

i

r—I

<Da
2 5

E. Procure new references, materi
als, aids, equipment, etc.

F. Maintain good housekeeping 
standards in the classroom and 
shop.

G. Prepare and preserve teaching 
materials.

H. Take pictures and prepare vis
ual materials.

Fre- j; 
quenoy !

of ; 
(train
ing)

experi
ence

Inhibiting
factor

60

GO0)
M

a
9

I. Build, recondition and remodel 
department equipment and facil
ities .

J. Other abilities.

VI. SELECTING PUPILS FOR VOCATIONAL 
AGRICULTURE
Ability to:
A. Visit prospective pupils and 

their parents.

B. Prepare and present information 
and/or programs explaining the 
work of the vocational agricul
ture department.

C. Utilize the services of junior 
high school teachers and guid
ance officials in explaining 
department program.

!

5
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D.

E.

Area

________ 1___________
Use the FFA chapter as a 
tact group".

Other abilities.

Degree
of

importance

'con-

Cru-
cial
©o

•H O•H
t<DCO
b

-s
nCO
s
b

VII. ADVISING AN FFA CHAPTER 
Ability to;
A. Organize an FFA chapter (new 

departments).

3. Guide the planning of the 
chapter program of work.

C. Direct group and cooperative 
projects.

D. Serve as an advisor at FFA 
chapter and committee meetings.

E. Provide training, guidance, and 
assistance to FFA officers (pre
paring reports, publicity, plan
ning, leadership training, etc.)

F. Prepare and train members for 
FFA contests.

G. Assist members in qualifying 
for advanced degrees.

H. Assist members in preparing ex
hibits for fairs and shows. I.

I. Guide the chapter in coopera
tion with other school and 
community organizations.

Fre
quency

of
(train
ing)

experi
ence; |

>>
r—fc

296

Inhibiting
factor

9
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Degree
of

importance

Area Cru
cial

i
e !rH
•s
to

Q
b
>

50)a

i Fre
quency 

of
(train
ing)

experi
ence

I
<

Inhibiting
factor

I
J. Integrate the FFA program so 

it contributes to the attain
ment of the educational ob
jectives in vocational agri
culture.

K. Other abilities.

VIII. YOUNG FARMER AND/OR ADULT FARMER 
PROGRAMS
Ability to;
A. Determine needs for such 

classes•

B . Create community interest in 
the out-of-school program.

C. Recruit and organize classes.

D. Guide the group in planning 
the instructional program.

E. Teach young farmer and adult 
farmer classes.

F. Utilize outside specialists 
and agricultural leaders in 
the instructional program.

G. Supervise the farming activi
ties of students•

H. Assist students to become 
established in farming.
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Area

Degree
of

importance

j Fre
quency 

of
(train
ing)

experi
ence

Cru
cial <D !i

1ti
Inhibiting
factor

Pr
e-
se
rv
ic
e

In
-s
er
vi
ce

Ve
ry

 D
es
ir
ab
]

Us
ef
ul

Al
wa

ys
So
me
ti
me
s

Ne
ve
r

..... _ 1 2 3 4 5 6 7 8 9
I. Relate out-of-school instruc

tion to other community groups.
J. Integrate young farmer and 

adult classes with the total 
department education program.

K. Organize and advise young 
farmer organization.

L» Organize and advise adult 
farmer organization.

M. Provide joint educational,
recreational, and social meet
ings with other groups.

N. Other abilities.

IX. TEACHING ALL-DAY CLASSES AND 
SUPERVISING FARMING PROGRAMS
Ability to:
A. Plan a course of study based 

on individual and community 
needs•

B. Plan the time required of each 
unit throughout the year (teach
ing lay-out).

C. Prepare and teach units in:
1. Agricultural science.
2. Farm mechanics. I

! | !
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Degree
of

importance

Fre- |
quency 

of
(train
ing)

experi
ence

Area > Cru
cial <D

Inhibiting
factor

s•H
t<Dto
k In
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ce
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ry

 D
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ir
ab
]
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ef
ul

Al
wa
ys

So
me
ti
me
s

u

>
i§

1 2 3 4 5 ; 6 7 8 9
D. Make and use teaching plans.

E. Use effectively the following 
teaching procedures:
1. Field classes.
2. Demonstrations.
3. Problem solving.
4. Discussion.

F. Master and use the necessary 
farm skills in the course.

G« Make and procure teaching aids.

H. Develop and use a file of teach
ing situations in the community.

I. Use teaching aids.

J. Maintain and use a department 
library.

K. Organize shop equipment and ma
terials for efficient use.

L. Assist students in finding, 
planning and building suitable 
farm mechanics projects.

M. Maintain appropriate standards 
of workmanship.

N. Make and use evaluation devices.

0. Maintain discipline and teacher- 
student relationship.

| t
}
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Area

Degree
of

importance

Fre
quency

of
(train
ing)

experi
ence

!

Inhibiting
factor

Cru
cial ©

1
!

Al
wa
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So
me
ti
me
s

Ne
ve
r

Pr
e-
se
rv
ic
e

In
-s
er
vi
ce

Ve
ry

 D
es
ir
ab
!

Us
ef
ul

1 2 3 4 5 6 7 8 9
P* Assist students in conducting 

farming programs through:
1. Planned current and long

time program.
2. Business agreement, parent- 

landlord relations.
3. Supervision to establish 

good practices and provide 
assistance during key periods.

4. Complete and accurate records.
5. Adequate student, parent, 

teacher relationship.
6. Assistance in securing fi

nance •
7. Expansion and growth into 

farming•

Q. Stimulate adequate improvement 
projects and supplementary farm 
practices.

R. Develop and maintain a permanent 
record for each pupil.

S. Minimize the physical and moral 
risks of your pupils in:
1. Class activities.
2. Non-class activities.

T. Other abilities.

—

— — —

— — —-

"

! 11
i

!
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!‘
iArea j

Degree
of

importance

Fre
quency

of
(train
ing)

experi
ence

Inhibiting
factor

Cru
cial <D

Us
ef
ul
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ti
me
s

Ne
ve
r

Pr
e-

se
rv
ic
e

In
-s
er
vi
ce

Ve
ry

 D
es
ir
ab
]

1 2 3 4 5 6 7 8 9

X. PROMOTING AND PUBLICIZING THE VO
CATIONAL AGRICULTURE PROGRAM
Ability to:
A. Prepare newspaper and magazine 

articles.

B . Take pictures for publicity 
purposes.

C. Plan and present radio broad
casts.

D. Speak to civic and community 
groups and organizations on vo
cational agriculture program.

E. Prepare exhibits.

F. Guide pupils in planning assem
blies, field trips, programs, 
etc.

G. Maintain proper perspective re
garding promotional activities.

H. Other abilities.

:i. COOPERATE IN NON-SCHOOL ACTIVITIES 
Ability to:
A. Contribute to agricultural or

ganizations:
1. Leader or officer.
2. Advisory.

--- ---

I



1 4 .
302

Area

Degree
of

importance

Cru
cial

o , ®•H O
0 k CO 01 4 CO

6 S

3.
d
w
Q
b
>

#—t344®s

Fre
quency

of
(train
ing)

experi
ence

i<

Inhibiting
factor

u

B . Contribute to non-agricultural
organizations: i
1. Leader or officer.
2. Advisory.

C. Other abilities.

XII. EVALUATING THE EFFECTIVENESS OF 
THE VOCATIONAL AGRICULTURE PRO
GRAM
Ability to:
A. Record and analyze data on 

occupational status of former 
pupils.

B. Record evidences of leadership 
developed by pupils through 
vocational agriculture and 
the FFA.

C. Record the number and kind of:
1. Approved practices used by 

all-day pupils.
i2. Farm skills mastered by 

• all-day pupils.

D. Record the number and kind of:
1. Approved practices used by 

young farmer and adult stu
dents .

2. Farm skills mastered by
young farmer and adult stu
dents. j i i

—  ■ — .......  ....  1 i •
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Area

Degree
of

importance

Fre
quency

of
(train
ing)

experi
ence

Inhibiting
factor
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e-
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ic
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o
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1
fc0
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 D
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me
s
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ve
r

1 2 3 4 ‘5 6 7 8 9
E. Use the department advisory 

council, administrator, and 
specialists in evaluating the 
department.

F. Evaluate both annual and long- 
range objectives and accom
plishments .

G. Evaluate the department’s 
physical facilities and or
ganization.

H. Guide the chapter members in 
evaluating the FFA chapter 
and its activities.

I. Other abilities.

XIII. KEEPING RECORDS AND REPORTS 
Ability to:
A. Keep adequate permanent and 

current department records.

B. Prepare and file reports 
(supervisor’s office):
1. All-day classes.
2. Veterans.
3. Young farmers.
4. Adult.
5. FFA.
6. Travel and supervision.

i
i

!
!
f

• --

i

1
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c.

Area

________ 1___________
Prepare and file reports 
(local administrator's):

Degree
of

importance

Cru
cial
®0

•H

t©CO1©
6

<DO
•H

©W
ti

M

5
•s
03
s
>>k,
>

a©
2

Fre
quency

of
(train
ing)

experi
ence

&
r4

CO

3•p® u

IS

Inhibiting
factor

9

1. Attendance.
2. Teaching calendar.
3. Budget.
4. Enrollment.

D. Prepare and use a daily calen
dar (appointments, supervisory 
visits, etc.).

E. Other abilities.

XIV. PROFESSIONAL IMPROVEMENT 
Ability to:
A. Attend and contribute to pro

fessional and technical meet
ings, workshops and study 
groups.
1. Local.
2. District.
3. State•
4. Regional and national.

B . Subscribe to and read profes
sional journals and technical 
literature.

C. Master additional skills on 
the job•
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Area

Degree 
of j

importance

Fre
quency

of
(train
ing)

experi
ence

Inhibiting
factor

Cru
cial J

Al
wa
ys

So
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s
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r
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e-
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ic
e
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 D
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l
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ul

1 2 3 4 5 6 7 8 9

D. Develop additional abilities 
and techniques.

E. Visit other vocational agri
culture departments.

F. Discuss problems with others.
1. Vocational agriculture 

teachers•
2• Other teachers.
3. Administrators.
4. State agricultural educa

tion staff.

G. Work with and profit by super
visory visits of state agri
cultural education staff mem
bers . (Proper attitude toward 
supervision and advice.)

H. Keep informed on current trends 
in vocational education, changes 
in policies and regulations 
governing the program.

I. Develop idea file, teaching 
tricks, etc.

J. Write articles for professional 
journals.

K. Develop professional and ethi
cal standards of conduct (code 
of ethics).

L. Maintain an attitude of intel
lectual curiosity (grow on the 
job).

—

!
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Area

Degree
of

importance

Fre
quency

of
(train
ing)

experi
ence

Inhibiting
factor

Cru
cial

Ve
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s
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e
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ce

....... 1 2 3 4 5 6 7 8 9
M. Effectively plan and budget 

the use of personal time.

N. Attend summer school.

O. Work for an advanced degree.

P. Other abilities.

—
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Letter to Supervising Teachers 
Transmitting Questionnaire

APPENDIX B

Box 4352, University Station 
Tucson 5, Arizona 
February 20, 1953

Dear _______________ :
________________________  gave me your name as a super

vising teacher who would be interested in a study of this 
nature and, even more important, one who is qualified to 
supply information needed for this study. As a part of my 
graduate study program at the University of Arizona I am 
surveying selected supervising teachers of the nation to 
determine the abilities that are crucial to the success of 
a beginning teacher and the extent to which prospective 
teachers are receiving training in these abilities in the 
several states. This study will also provide a basis for 
evaluating and improving the pre-service training experiences 
for prospective teachers by:
1. Determining what abilities should be included in the pre

service training period and the relative emphasis to be 
given these abilities

2. Determining what abilities may be deferred until the in- 
service training period

3. Determining which abilities should be developed in campus 
courses.
I know you are busy but I feel that approximately an 

hour of your time spent in responding to this questionnaire 
will make a substantial contribution toward improving our 
program and possibly that of other states as well.

Since you are qualified by background and experience to 
supply the necessary information required in a study of this 
kind, I am asking your cooperation in completing this ques
tionnaire within ten days and returning it in the enclosed, 
self-addressed, stamped envelope.
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My sincere thanks for your interest and cooperation.
Sincerely yours,

BOB E. TAYLOR
BET;at 
Enclosures

P.S.: If you are interested, I shall be glad to send you
a summary of the findings of this study.
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Distribution of Responses to the Questionnaire 
to Determine which Professional Abilities 
are Crucial to the"Success of a Beginning 
Teacher in Vocational Agriculture and the 

Extent to which Prospective Teachers 
are Receiving Training for these Abilities

APPENDIX C

Area

1 * 1

Degree of 
importance Crucial 5
©0•H
>J4©m1
CP
&

o♦H
&
CDm

s

iH JD
g
•Hm
CDnd H
& %© ©

Frequency
of

(training), 
experience

k,a
M
I•H-P
1CQ

Inhib
iting * 

% factor©
5

2 3 A 5 6 7 8
I. GETTING ESTABLISHED IN THE 

SCHOOL AND COMMUNITY"
Ability to:
A. Develop support of the depart

ment program by knowing key 
personnel

1. Superintendent, principal,
and faculty 20 15 7 0 27 0 0

2. School board 5 11 21 5 9 21 1
3. Representatives of allied

agricultural and educa
tional agencies 7 9 20 6 10 22 1
Business men 4 12 19 7 12 18 0

5. Parents of boys 20 15 6 1 23 4 0
6. Key farmers 8 20 13 1 12 10 0

*The first figure in this column refers to the code of the 
inhibiting factor (see Appendix A); the second figure is 
the number of responses to each inhibiting factor.
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Area

1

APPENDIX 0 (cont.)Degree of
importance

Crucial
<D0 o>
U  „
m <d1 m
2 a

<DrH
i
CO<D

Frequencyof
(training),
experience

A % toAi H >-
2 3 4 5

CO
§

m  *h43
I(0a A0
16 7 8

7. Press and radio representa
tives 6 11 18 7 13 16 2

B. Understand school policies
1. Schedules, grading, enroll

ing students, and discipline 23 13 6 0 29 0 0
2. Contract, retirement, 

salary, vacation, sick leave
and insurance 13 5 20 4 13 22 2

3* Field classes and out-of-
town trips 12 12 15 3 21 9 0

C. Associate wisely with local 
organizations

1. Belong to farm organizations:
Grange, Farm Bureau, Farmers
Union, Co-ops, and others 4 5 19 14 5 22 10

2. Belong to a church
3. Belong to civic and 

service clubs

5 5 16 16 6 19 12

2 3 21 16 7 21 11
D. Other abilities

II. PLANNING PROGRAMS TO MEET INDI'- 
VJDUAL AND COMMUNITY NEEDS

Ability to:
A. Develop and maintain a record 

and analysis of

Inhib
iting
factor

9

1-12-1
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Degree of Frequency
Importance of

APPENDIX C (oont.)

Crucial (training), 
experience0 Inhib

Area 0)o
r - i&
2

iting
factor•H

0
o•H •Hm0

3
01

1
0

mI
C1

Ss <MO %
g

0

>s S > 5 < to a
1 2 3 k 3 6 7 8 9

1. Agricultural resources of
the community 11 14 12 5 12 12 4 1-2

2. Human resources of the community 8 7 21 6 11 20 4
B. Develop and maintain a written
1. Annual'department program 

of work 19 9 10 4 24 8 1 1-1
2-1

2. Long-time department program 
of work 12 10 12 8 12 16 4 1-1

C. Use an agriculture department 
advisory council 4 3 15 20 4 14 21

3- 2
4- 1

D. Utilize allied agricultural 
and educational agencies in
program planning 6 6 16 Ik 11 21 k

E. Develop a sound department 
budget based on needs and
department program 12 8 16 6 12 16 6 3-1

F. Other abilities

III. PLACEMENT AND FOLLOW-UP OF 
PUPILS

Ability to:
A. Assist pupils in placement and 

growth toward establishment

7 19 9 2-1
1. Keep an up-to-date file of 

placement opportunities 5 7 20 10
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Area

1

APPENDIX C (coat .)
Degree of
Importance
Crucial

Frequencyof
(training)
experience

H
® d0 © A
•H O  *H

•H 01> ©© <4 -d Hw © d1 W >i
© I A ©A a © ©f4 H  t> 0
2 3 4 5

m<D
a-p
§

< m
6 7
I

AE
8

Inhib
iting
factor

9
2. Cooperate with allied agri

cultural and educational 
agencies in assisting depart
ment graduates in becoming 
established

B. Maintain follow-up records 
of former pupils

C. Develop sound business 
agreements and partnerships 
as an aid to placement

D. Provide opportunities for 
growth and service in FFA 
after graduation

E. Encourage graduates to con
tinue training in young farmer 
and adult classes

F. Other abilities

5 8 17 12 5 21 8

2 11 17 12 8 16 7

5 5 20 12 4 25 8 1-1

7 8 17 10 8 21 5 1-1

12 5 17 8 13 14 10 1-1

IV. MAINTAINING SATISFACTORY 
SCHOOL RELATIONSHIPS

Ability to:
A. Cooperate with high school 

faculty and administration
B. Belong to•and participate in
1. P.T.A.
2. Classroom teachers organiza

tion (N.E.A.)

22 12 6 2 28 2 0

2 5 21 14 9 15 13 5-1

3 9 15 15 9 16 8



313APPENDIX C (coat.)
Degree of
importance
Crucial

Area

<Dr—1P

Frequency
of

(training)
experience

4) <dO 4) A•H O •H m> •H m 4)A > 4) 80)m A4) rtf 3 •H■Pi m t>> 44 cd 20) 1 A 4) S 8A 4) m H 0PH H > & CO
2 3 4 5 6 7

Inhib
iting
factor

3. State and national voca
tional agriculture teachers
association 16 15 8 3 19 4 4 1-3
State and national voca
tional association 15 13 11 3 18 5 6 1-3

Serve school in other capaci
ties (class adviser, etc.) 8 9 16 9 15 13 5
Attend school functions and 
activities 11 16 13 2 17 9 0

E. Other abilities

V. ORGANIZING AND MAINTAINING 
FACILITIES

Ability to:
A. Develop a definite understand

ing with the administrator and
school board regarding budget, 1-1
facilities, expansion, etc. 11 20 7 4 12 8 2 2-1

B. Maintain a department inventory 20 9 12 1 25 8 0 1-1
C. Order annual supplies and

equipment 18 11 8 5 18 11 2
D. Provide and use facilities for 

filing and storing of supplies,
aids, teaching materials, etc. 21 9 9 3 25 8 0

E. Procure new references, materi
als, aids, equipment, etc. 19 13 6 4 21 7 1 1-1
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Area

1

APPENDIX C (cont.)
Degree of
importanceCrucial

©rHrQ<D (3O 0 A•H o •H
> •H m
U > 00 U nd H
m 0 3i 0 440 1 A 0N ti 0 0A H >2 3 k 5

Frequency
of

(training)
experience

I
1

-P
1
9

Inhib
iting
factor

A<o
©
1 9

F. Maintain good housekeeping stan
dards in classroom and shop

G. Prepare and preserve teaching 
materials

H. Take pictures and prepare 
visual materials

I. Build, recondition and re
model department equipment 
and facilities

23 10 8 1 2? 5 0

21 12 9 0 23 7 0 1-1

15 5 21 1 20 17 0

8 11 19 4 15 15 1
J. Other abilities

VI. SELECTING PUPILS FOR VOCATIONAL 
AGRICULTURE

Ability to:
A. Visit prospective pupils and

their parents 20 9 10 3
B. Prepare and present information

and/or programs explaining the 
work of the vocational agri
culture department 14.11 14 3

1-122 8 3 4-2 
5-1
1-2
4-1

14 14 3 5-1
C. Utilize the services of junior 

high school teachers and 
guidance officials in explain
ing department program 5 8 20 9 5 19 10 1-2

D. Use the FFA chapter as a 
"contact group” 9 9 20 4 15 15 3

E. Other abilities
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Area

Degree of
importance
Crucial

<D
O  < D

<Dmi0)
U

u<DCQIti

0)rH•3
am<Drd
&
>

%
SAi H

2 3 k 5

Frequency
of

(training)
experience

Inhib- 
® iting
g factor

02 •H  t>> -P F4 0 0) 0)
5 ! I
<1 to S
6 7 8 9

VII. ADVISING AN FFA CHAPTER
Ability to:
A. Organize an FFA chapter 

(new departments) 17 14 8 3
1-22-112 6 10 3-2

Guide the planning of the 
chapter program of work 23 10 6 3 19 12 1 4-3
Direct group and cooperative 
projects 13 8 19 2 18 15 1
Serve as adviser at FFA chap
ter and committee meetings 23 6 12 1 29 7 0
Provide training, guidance and 
assistance to FFA officers
(preparing reports, publicity, 
planning, leadership training, 
etc.) 19 8 12 3 23 11 0
Prepare and train members 
for FFA contests 9 12 13 8 18 11 1 4-1
Assist members in qualifying 
for advanced degrees 11 11 16 4 14 16 1' 4-1
Assist members in preparing ex
hibits for fairs and shows 9 7 16 10 15 18 2 4-1
Guide the chapter in coopera
tion with other school and
community organizations 11 6 16 9 15 20 1

J. Integrate the FFA program so 
it contributes to attainment 
of educational objectives in 
vocational agriculture 23 11 6 2 22 8 1 5-2
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Area

1

APPENDIX C (cent.)
Degree of
importance
Crucial- mHrQo Ofo 0) A

•H o •H
> •H mA > 0)0)m A<D yi m0) l A ©A ti © mP* H t>
2 3 4 5

K. Other abilities

VIII. YOUNG PARMER AND/OR ADULT 
FARMER PROGRAMS*

Ability to:
A. Determine needs for such 

classes
B. Create community interest in 

the out-of-school program

13 2 13 7 

9 4 18 A

0. Recruit and organize classes 10 4 16 5

D. Guide the group in planning 
the instructional program 11 3 13 8

E. Teach young farmer and adult 
farmer classes

F. Utilize outside specialists 
and agricultural leaders in 
the instructional program

G. Supervise the farming activi
ties of students

H. Assist students to become 
established in farming

11 6 13 5

5 6 18 6

13 6 10 6

8 8 14 5
*7 respondents did not complete this area

Frequency
of

(training)
experience

Inhib- 
© iting 

m 3 factor>> -p hI 1 E<5 to S
6 7 8 9

1-3
3- 112 11 10 4-1 
1-2

10 12 9 3-1
4- 1

7 15 9 1-2
3- 14- 2
1-36 15 11 2-1
3- 2
4- 2
1-110 12 7 3-2 
4-1
3-2

3 19 7 4-1 
3-2

13 11 5 4-1

10 9 8 3-3
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Area

1

APPENDIX C (cent.)
Degree of
importance
Crucial

oiH43<D <dO 0) A•H o •H
> •H m
U > 0)<D A rdm <Di mCD i AuP4 H >
2 3 4

Frequency
of

(training)
experience

mo
y a■P A
% I 1 <D

>5 ra
5 6 7 8

Inhib
iting
factor

9
I. Relate out-of-school instruction

to other community groups 1 5 16 13 3 19 8 3-1
J. Integrate young farmer and 

adult classes with the total 
department education program

1-1
4 4 16 11 6 14 11 3-1

K. Organize and advise young 
farmer organization

1-1
5 3 15 12 6 9 17 3-1

L0 Organize and advise adult 
farmer organization

1-1
6 0 16 13 7 9 19 3-1

M. Provide joint educational,
recreational, and social meet
ings with other groups 3 1 17 14 6 19 9 3-1

N. Other abilities IX.

IX. TEACHING ALL-DAY CLASSES AND 
SUPERVISING FARMING PROGRAMS

Ability to:
A. Plan a course of study 

based on individual and 
community needs

B. Plan the time required of 
each unit throughout the 
year (teaching lay-out)

C. Prepare and teach units in 
1. Agricultural science
2» Farm mechanics

1- 32-  1 
3-126 10 4 2 25 3 4 4-1

23 10 6 3 19 9 4 1-4

29 6 5 2 32 4 0
27 8 5 2 30 4 0
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Degree of
Importance
Crucial

<Do•H 0>O
Area t; t0toI0

u

us
dPh H

3
A•Hm
0rd
8t>

Frequency
of

(training)
experience

%0
\=> i

m0
a■p
1CO

Inhib
iting
factor

N<Di>

2 3 4 5 6 7 8
D. Make and use teaching plans
E. Use effectively the follow

ing teaching procedures
1. Field classes
2. Demonstrations
3. Problem solving
4. Discussion

F. Master and use the necessary 
farm skills in the course

G-. Make and procure teaching aids
H. Develop and use file of teach

ing situations in community
I. Use teaching aids
Jo Maintain and use a depart

ment library
K. Organize shop equipment and 

materials for efficient use
.jL. Assist students in finding, 

planning and building suit
able farm mechanics projects

M. Maintain appropriate standards 
of workmanship

34 2 4 2 38 2 0

28 7 6 
31 5 5
30 6 5 
30 5 6

26 10 5
20 13 9

10 11 15
24 8 9

17 12 13

25 10 6

1 32 3 0 4-1
1 34 3 0
1 33 3 0
1 36 1 0

1-2
1 22 9 1 5-1
0 23 6 0

6 13 12 6
1 28 5 1 1-1

0 25 5 0

1 26 6 0

16 14 11 1 20 8 0 4-1

24 9 8
N. Make and use evaluation devices 20 8 11

1 28 5 0
3 21 10 3 1-1
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Area

1

APPENDIX C (cent.)
Degree of
importance
Crucial

o0
1
<Dmios

<DO
• H
>u0m

h

<D

g
•H030)Rj
>>
I %tQ&

Frequency
of

(training)
experience

01
I
- PIto

Inhib
iting
factor

8
%a

2 3 4 5  6 7 8  9
0. Maintain discipline and teacher- 

student relationship 31 8 2 1 34 0 0
P* Assist students in conducting 

farming programs through
1. Planned current and long

time program 22 11 6 3 20 10 1 1-1
2. Business agreement, parent- 

landlord relations 15 9 17 1 16 16 1 4-2
3. Supervision to establish good 

practices and provide assis
tance during key periods 19 12 10 1 23 7 0 4-1

4» Complete, accurate records 23 11 7 1 27 4 0 4-1
5. Adequate student, parent, 

teacher relationship 19 13 9 1 21 8 0 4-1
6. Assistance in securing 

finance 12 7 19 4 12 23 0 4-1
7. Expansion and growth into 

farming 11 14 16 1 15 13 0 4-1
Q. Stimulate adequate improvement 

projects and supplementary 
farm projects 16 9 15 2 21 11 1

R. Develop and maintain a perma
nent record for each pupil 9 8 19 6 12 18 4

S. Minimize the physical and moral 
risks of your pupils in
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Degree of
importance
Crucial

Area

2,0

Frequency
of

(training)
experience

0) cd0 0 A•H O •H 0
> •H 0 0A > 0 QO A0 rd •H•P1 m >> <N (ti 00) 1 A <D > 8A a 0 CQ H 0fc H !> < CO
2 3 4 5 6 7

Inhib
iting
factor

1. Class activities 16 15 .8 3 20 5 2 1-1
2. Non-class activities 14 8 16 4 19 11 4 1-1

T. Other abilities

X. PROMOTING AND PUBLICIZING THE 
VOCATIONAL AGRICULTURE PROGRAM

Ability to
A. Prepare newspaper and maga

zine articles 22 6 11 3 22 14 0
B. Take pictures for publicity 

purposes 8 12 17 5 8 21 1
C. Plan and present radio 

broadcasts 7 7 17 11 6 19 10 1-1
D. Speak to civic and community 

groups and organizations on vo
cational agriculture program 6 10 17 9 4 22 6

1-1
2-1

E. Prepare exhibits 5 11 17 9 8 22 1 2-1
F. Guide pupils in planning 

assemblies, field trips, 
programs, etc. 15 4 15 8 17 20 1

G. Maintain proper perspective re
garding promotional activities 18 4 14 6 17 20 1

1-1
5-1

H. Other abilities

H .  COOPERATE IN NON-SCHOOL 
ACTIVITIES
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Area

1

APPENDIX C (cont.)
Degree of
Importance
Crucial ©

&
O cd
0•H <DO A
> •H m
U ▻ CD0) Pi 'd Hm <D d
1 m
0 i Pi ©
U /D m
(U H t> D

Frequency
of

(training)
experience

I
<

•pITO
Inhib
iting
factor

s
i12J

2 3 4 5  6 7 8  9 * 1
Ability to:
A. Contribute to agricultural

organizations 1-1
3-11. Leader or officer 3 6 21 12 5 19 12 4-1

2. Advisory 3 7 21 11 6 20 9 1-1
B. Contribute to non-agricultural 

organizations
1. Leader or officer 0 4 18 20 1 22 15
2. Advisory 0 3 17 22 1 21 17

C. Other abilities

XII4 EVALUATING THE EFFECTIVENESS 
OF THE VOCATIONAL AGRICULTURE 
PROGRAM

Ability to:
A. Record and analyze data on occu

pational status of former
students 8 7 16 11 10 16 9 5-1

B. Record evidences of leadership 
developed by pupils through 
vocational agriculture and the
FFA 9 7 19 7 9 20 6 5-1

C. Record the number and kind of
1. Approved practices used by

all-day pupils 7 9 17 9 13 14 6
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Area

1

APPENDIX C (cont.)
Degree of Frequency
importance ofCrucial

*>rH
(training)
experience

&
O <D g Inhib-•H O
© *E •H

m(D
w iting
§ factor

m ©1 ro2 fl d & •H•P A
S ffi I 1 IAi H > 5 to a .

2 3 4 5 6 7 8 9
2. Farm skills mastered by

all-day pupils 9 10 15 8 13 14 5
D, Record the number and kind of
1. Approved practices used by 

young farmer and adult
students 5 7 16 14 7 17 11

2. Farm skills mastered by 
young farmer and adult 
students 4 6 16 16 8 13 15

E. Use the department advisory 
council, administrator, 
and specialists in evaluating 
the department 4 9 16 13 7 17 9 4-1

F. Evaluate both annual and long- 
range objectives and accom
plishments 8 10 15 9 12 15 5

G. Evaluate the department’s 
physical facilities and 
organization 11 6 17 8 21 14 1

H. Guide the chapter members in 
evaluating the FFA chapter 
and its activities 11 5 20 6 21 15 1

I. Other abilities

XIII. KEEPING RECORDS AND REPORTS 
Ability to:
A. Keep adequate permanent and 

current department records 22 9 7 4 23 10 0 1-1
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Area

1

APPENDIX C (cont.) 
Degree of 
importance 
Crucial

<D•H,0ed0 A
•H O • H

fc
• H$> m0)0)m A<D 'd

l m<D 1 AA fl <DP4 H >

Frequency
of

(training)
experience

!>>

1

m

1-p
1to

Inhib
iting
factor

Ft<D>

2 3 4 5  6 7 8 9
B. Prepare and file reports 

(supervisor's office)
1. All-day classes
2. Veterans

3* Young farmers

4. Adult
\

5. FFA

6. Travel and supervision
C. Prepare and file reports 

(local administrator * s)
1. Attendance
2. Teaching calendar
3. Budget
4. Enrollment

D. Prepare and use a daily 
calendar (appointments, 
supervisory visits, etc.)

E. Other abilities

2310 6 3 26 6 0 1-1
912 9 12 11 6 13 1-1

3-2
12 9 10 11 14 7 12 1-1

3-1
12 8 12 10 12 8 14 1-1

3-2
22 7 10 3 25 9 1 1-1

4-1
25 11 3 3 27 4 0

19 11 10 2 24 4 3
18 7 13 4 23 8 4
12 9 13 8 12 10 11 3-1
17 11 12 2 20 6 5

13 11 15 3 18 13 0
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Area

1

APPENDIX C (coat.)
Degree of
importance
Crucial

oi—i42
<d  < d0 © n

• H  O  *H> «h m A > ©© Fl T) H m ©  ̂ d1 n t>> V«
© 1 A  ©A d © ©H  >  to
2 3 4 5

Frequency
of

(training)
experience

Inhib- 
g iting
q factor© *h $» +> a

I 1 1<{ CQ S
6 7 8 9

XIV. PROFESSIONAL IMPROVEMENT 
Ability to:
A. Attend and contribute to pro

fessional and technical 
meetings, workshops and 
study groups

1. Local 11 13 17 1 12 15 2 1-1
2. District 13 12 15 2 12 15 3 1-1
3. State 8 14 16 4 8 15 5 1-1
4. Regional and national 5 6 20 11 7 13 16 1-1

B. Subscribe to and read pro
fessional journals and
technical literature 11 10 18 3 14 14 4 1-1

C. Master additional skills on
the job 7 21 12 2 13 8 0

D. Develop additional abilities
and techniques 11 15 14 2 17 10 0

E. Visit other vocational agri-
culture departments 14 7 19 2 20 15 0

F. Discuss problems with others
1. Vocational agriculture 

teachers 15 10 13 4 22 10 0
2. Other teachers 10 11 17 4 18 12 1
3. Administrators 13 12 13 4 17 13 0
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Degree of
importance
Crucial

Area

0o
K001I
0

&

o•H▻
<D
CO

s

miH42
s•H
010)rd
§
fc>

Frequency
of

(training)
experience

44<D5

010)
rot>> -p ^I 1 E
<! 03 S

Inhib
iting
factor

2 3 4 5 6 7 8
4. State agricultural 

education staff
G. Work with and profit by super

visory visits of state agri
cultural education staff mem
bers. (Proper attitude toward 
supervision and advice.)

H. Keep informed on current trends 
in vocational education, 
changes in policies and regula
tions governing the program

I. Develop idea file, teaching 
tricks, etc.

J. Write articles for profes
sional journals

K. Develop professional and 
ethical standards of conduct

16 14 11 1 21 6 1 1-1

19 13 8 2 23 4 2

11 15 14 

7 7 24

2 6 19

2 16 11 0 

4 13 21 1 

15 2 21 13

(code of ethics) 25 6 7 4 23 7 6 1-2
L. Maintain attitude of intellec-

tual curiosity (grow on job) 12 20 8 2 13 7 2 1-1
M. Effectively plan and budget

the use of personal time 17 16 8 1 17 9 0
N. Attend summer school 3 13 17 9 7 13 9 1-1
0. Work for an advanced degree 1 9 21 11 4 21 8
P. Other abilities
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AN EVALUATION OF THE PRE-SERVICE PROFESSIONAL TRAINING PROGRAM 
IN AGRICULTURAL EDUCATION AT THE UNIVERSITY OF ARIZONA

Information and Instructions ,
, , : : i

In Column 1 are listed professional abilities used by beginning teachers 
of vocational agriculture (for this study "beginning teachers" includes the 
first two years of experience). Would you please evaluate your pre-service 
(prior to graduation) preparation in these abilities? Check only one of the 
two levels of preparation:

Column 2: Adequate -- A beginning teacher would be able to perform the ac
tivity (ability) with reasonable success and a mini
mum of difficulty because of satisfactory pre-service 
preparation.

Column 3: Inadequate —  A beginning teacher would be unable to satisfacto
rily perform the activity (ability) without con
siderable difficulty because of unsatisfactory 
pre-service preparation.

In the event you check Column 3, Inadequate, would you have preferred ; 
more participating experience in the directed practice centers? If so, check 
Column 4. If you would have preferred more information and understanding 
through campus courses, check Column 5. Column 6 is for any comments you 
may have regarding your responses.

Please check only one level in Columns 2 and 3.

Please check only one level in Columns 4 and 5.

In the event you have not performed the activity (ability) and are un
able to evaluate your pre-service preparation in terms of performance, please 
place an "N" in Column 6.

Space is left at the end of each area to allow you to list other pro
fessional abilities in which you needed additional preparation as a begin
ning teacher.

IT IS NOT NECESSARY THAT YOU SIGN THIS EVALUATION FORM
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•
Pre-Service 11 
Professional | 
Preparation 
(Checlc only 

one)

If inadequate, would you 
prefer more participating 
experience (check Col. 4) 
or more information and 
understanding (check Col. 
5)? Check only one.

Ability

$

3I In
ad
eq
ua
te

Pa
rt

ic
ip

at
in

g
Ex

pe
ri

en
ce

1

Comments 
(if any) 
Regarding 
Responses

(1) (2) (3) (4) (5) (6)

E x m p M *

1. Prepare and preserve teaching 
materials.

2. Take pictures and prepare visual 
materials•

3. Build, recondition, and remodel 
department equipment and facili
ties .

X

X X

N

I. GETTING ESTABLISHED IN THE SCHOOL
AND COMMUNITY

Ability to:

A. Develop support of the depart
ment program by knowing key
personnel.

1. Superintendent, principal, 
and faculty.

2. School board.

3. Representatives of allied 
agricultural and education
al agencies.

4. Business men.
5. Parents of boys.
6. Key farmers.
7. Press and radio representa

tives.

B. understand school policies.
1. Schedules, grading, enroll

ing students, and discipline



328
• 3 •

Ability 1I i
H 11P. Cti i! Comments 

(if any) 
Regarding 
Responses

(1) (2) (3) (4) (5) (6)

2. Contract, retirement, sala
ry, vacation, sick leave, 
and insurance.

3. Field classes and out-of- 
town trips.

C. Associate wisely with local 
organizations.
1. Belong to farm organizations: 

Grange, Farm Bureau, Farm
ers Union, Coops, others.

2. Belong to a church.
5. Belong to civic and service 

clubs.

D. Other abilities.

[I. FLAMING PROGRAMS TO MEET INDI
VIDUAL AND COMMUNITY NEEDS
Ability to:
A. Develop and maintain a record 

and analysis of:
1. Agricultural resources of 

the community.
2. Human resources of the com

munity.

B. Develop and maintain a written:
1. Annual department program 

of work.
2. Long-time department pro

gram of work.

C. Utilize allied agricultural 
and educational agencies in 
program planning.

-

.
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Ability

1
< In

ad
eq

ua
te

Pa
rt

ic
ip

at
in

g 
Ex

pe
ri

en
ce

In
fo

rm
at

io
n 

& 
Un

de
rs

ta
nd

in
g

Comments 
(if any) 
Regarding 
Responses

(1) ( 2 ) ( 3 ) ( 4 )  i ( 5 ) ( 6 )

D* Develop a sound department 
budget based on needs and de
partment program.

E. Other abilities.

II. PLACEMENT AND FOLLCW-UP OF PUPILS 

Ability to:

A. Assist pupils in placement and 
growth toward establishment.

1. Keep an up-to-date file of 
placement opportunities.

2. Cooperate with allied agri
cultural and educational 
agencies in assisting de
partment graduates in be
coming established.'

B. Develop sound business agree
ments and partnerships as an 
aid to placement.

C. Provide opportunities for 
growth and service in FFA 
after graduation.

D. Encourage graduates to contin
ue training in young farmer 
and adult classes.

E. Other abilities.

IV. MAINTAINING SATISFACTORY SCHOOL 
RELATIONSHIPS

Ability to:

A. Cooperate with high school 
faculty and administration.

-

;

» . i

-
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I
< 1 Pa

rt
ic

ip
at

in
g

Ex
pe

ri
en

ce
In

fo
rm

at
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n 
& 

Un
de

rs
ta

nd
in

g

Comments 
(if any) 
Regarding 
Responses

(1) (2) (3) (4) (5) (6)

B. Belone to and narticipate in:

1. P.T.A.
2. Classroom teachers organi

zation (N.E.A.)
3. State and national vocation

al agriculture teachers as
sociation*

4. State and national vocation
al association.

C* Serve school in other capacities 
(class advisor, sponsor, etc*)*

D* Attend school functions and 
activities•

E. Other abilities.

V. ORGANIZING AND MAINTAINING FACILI
TIES
Ability to:

A. Develop a definite understand
ing with the administrator and 
school board regarding budget, 
facilities, future expansion, 
etc •

B. Maintain a department inventory]

C. Order annual supplies and 
equipment.

D. Provide and use facilities for 
filing and storing of supplies, 
aids, teaching materials, etc.

E. Procure new references, mate
rials, aids, equipment, etc.
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Ability

Ad
eq

ua
te

In
ad

eq
ua

te

Pa
rt

ic
ip

at
in

g
Ex

pe
ri

en
ce

"8
O tl

1 1

Comments 
(if any) 
Regarding 
Responses

(1) (2) (3) (4) (5) (6) ____

P. Maintain good housekeeping 
standards in the classroom 
and shop.

G. Prepare and preserve teaching 
materials.

H. Take pictures and prepare vis
ual materials.

I. Build, recondition and remodel 
department equipment and fa
cilities.

J. Other abilities.

ri. SELECTING PUPILS FOR VOCATIONAL
AGRICULTURE

Ability to:

A. Visit prospective pupils and 
their parents.

B. Prepare and present informa
tion and/or programs explain
ing the work of the vocational 
agriculture department.

C. Utilize the services of junior 
high school teachers and guid
ance officials in explaining 
department program.

D. toe the PEA chapter as a 
"contact group".

E. Other abilities.

[I. ADVISING AN FFA CHAPTER

Ability to:

'

'
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Ability 0

1
1 I Pa

rt
ic

ip
at

in
g

Ex
pe

ri
en

ce * 1

1 1

Comments 
(if any) 
Regarding 
Responses

(1) II (2) (3) (4) (5) (6)

A. Organize an FFA chapter (new 
departments).

B* Guide the planning of the 
chapter program of work.

C. Direct group and cooperative 
projects.

D. Serve as an advisor at FFA 
chapter and committee meetings.

E. Provide training, guidance, 
and assistance to FFA officers 
(preparing reports, publicity, 
planning, leadership training, 
etc.).

F. Prepare and train members for 
FFA contests.

G. Assist members in qualifying 
for advanced degrees.

H. Assist members in preparing 
exhibits for fairs and shows •

I. Guide the chapter in coopera
tion with other school and 
community organizations.

J. Integrate the FFA program so 
it contributes to the attain
ment of the educational ob
jectives in vocational agri
culture •

K. Other abilities.

.._ ...
•

;

VIII. YOUNG FARMER AND/OR ADULT FARMER II 
PROGRAMS

Ability to:

A, Determine needs for such ||
classes. ||

- ■
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Ability

f I

| S

1 1 In
fo

rm
at
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& 
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de
rs

ta
nd

in
g

Comments 
(if any) 
Regarding 
Responses

(1) ( 2 ) (3) (4) ( 5 ) ( 6 )

B. Create community interest in 
the out-of-school program.

•

C. Recruit and organize classes.

D. Guide the group in planning 
the instructional program.

B. Teach young farmer and adult 
farmer classes.

,y. . - 
'

. *...

.

F. Utilize outside specialists 
and agricultural leaders in 
the instructional program.

G. Supervise the farming activi
ties of students•

H« Assist students to become 
established in farming.

I. Integrate young farmer and 
adult classes with the total 
department education program.

J. Organize and advise young 
farmer organization. .

K. Organize and advise adult 
farmer organization.

L. Other abilities.

IX. TEACHING ALL-DAY CLASSES AND
SUPERVISING FARMING PROGRAMS

Ability to:

A. Plan a course of study based 
on individual and community 
needs.

B. Plan the time required of each 
unit throughout the year (teach
ing lay-out).

;

'

.

•
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Ability

Ad
eq

ua
te

In
ad

eq
ua

te
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rt
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at
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g
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en
ce j!

al
Comments 
(if any) 
Regarding 
Responses

(1) (2) (3) (4) (5) (6)

C. Prepare and teach units ins 
1$ Agricultural science.
2* Farm mechanics.

D. Make and use teaching plans.
E. Use effectively the following 

teaching procedures:
1. Field classes.

t • ■ . . ; . - .

2. Demonstrations.
3. Problem solving.
4. Discussion.

F. Master and use the necessary 
farm skills in the course,

G. Make and procure teaching aids.
H. Develop and use a file of 

teaching situations in the 
community.

I. Use teaching.aids.
J. Maintain and use a department 

library.
K. Organize shop equipment and 

materials for efficient use*
L. Assist students in finding, 

planning and building suitable 
farm mechanics projects.

M. Maintain appropriate standards 
of workmanship.

N. Make and use evaluation devices.
O. Maintain discipline and teach

er-student relationship.
P. Assist students in conducting 

farming programs through:

*

.
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Comments 
(if any) 
Regarding 
Responses

(1) (2) (3) (4) (5) (6)

1. Planned current and long
time program.

2. Business agreement, parent- 
landlord relations.

3. Supervision to establish 
good practices and provide 
assistance during key pe
riods »

4. Complete and accurate records.
5. Adequate student, parent, 

teacher relationship.
6. Assistance in securing fi

nance.
7. Expansion and growth into 

farming.

Q. Stimulate adequate improvement 
projects and supplementary 
farm practices.

R. Develop and maintain a perma
nent record for each pupil.

S. Minimize the physical and mor
al risks of your pupils in:
1. Class activities.
2. Non-class activities.

T. Other abilities.
X. PROMOTING AND PUBLICIZING THE

VOCATIONAL AGRICULTURE PROGRAM
Ability to:
A. Prepare newspaper and magazine 

articles.
B. Take pictures for publicity 

purposes.

1
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Ability
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Comments 
(if any) 
Regarding 
Responses

(1) (2) (3) (4) (5) (6)

C« Plan and present radio broad
casts*

D* Speak to civic and community 
groups and organizations on 
vocational agriculture program*

E. Prepare exhibits*

F• Guide,pupils^in planning as
semblies, field trips, pro
grams, etc.

G« Maintain proper perspective re
garding promotional activities.

EU Other abilities•

XI. COOPERATE IN NON-SCHOOL ACTIVITIES 
Ability to:
A. Contribute to agricultural 

organizations:
1. Leader or officer.
2. Advisory.

B. Other abilities.

XII. EVALUATING THE EFFECTIVENESS OF 
THE VOCATIONAL AGRICULTURE PRO
GRAM
Ability to:
A. Record and analyze data on 

occupational status of former 
pupils.

/
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Responses

W (2) (3) (4) (5) ( 6 )

B. Record evidences of leadership 
developed by pupils through 
vocational agriculture and 
the FFA.

C. Record the number and kind of:
1. Approved practices used by 

all-day pupils.
2. Farm skills mastered by 

all-day pupils.
D. Record the number and kind of:

1, Approved practices used by 
young farmer and adult 
students.

2. Farm skills mastered by 
young farmer and adult 
students.

E. Use the department advisory 
council, administrator, and 
specialists in evaluating the 
department.

F. Evaluate both annual and long- 
range objectives and accom
plishments •

G. Evaluate the department’s 
physical facilities and or
ganization.

H« Guide the chapter members in 
evaluating the FFA chapter 
and its activities.

I. Other abilities.

XIII. KEEPING RECORDS AND REPORTS 
Ability to:

I
XIII. KEEPING RECORDS AND REPORTS 

Ability to:
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(if any) 
Regarding 
Responses

(1) (2) to (5) (6)

A. Keep adequate permanent and 
current department records.

B* Prepare and file reports 
(supervisor^ office):
1* All-day classes.
2. Veterans«
3. Young farmers.
4. Adult.
5. FFA.
6. Travel and supervision.

C. Prepare and file reports 
(local administrator's)t
1. Attendance.
2. Teaching calendar.
3. Budget.
4. Enrollment.

D. Prepare and use a daily calen
dar (appointments, supervisory 
visits, etc.).

E. Other abilities.

XIV. PROFESSIONAL IMPROVEMENT 
Ability to:
A« Attend and contribute to pro

fessional and technical meet
ings, workshops and study 
groups•
1. Local.
2. District.
3. State.

II11
,
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(if any) 
Regarding 
Responses

(l) (2) (3) (4) (5) (6)

4. Regional and national.
B. Subscribe to and read profes

sional journals and technical 
literature»

C t Master additional skills on 
the job e J

D. Develop additional abilities 1 
and techniques.

E. Visit other vocational agri
culture departments.

F. Discuss problems with others.
1. Vocational agriculture 

teachers•
2. Other teachers.
3. Administrators.
4. State agricultural educa

tion staff.
G. Work with and profit by super

visory visits of state agri
cultural education staff mem
bers . (Proper attitude toward 
supervision and advice.)

H. Keep informed on current trends 
in vocational education, 
changes in policies and regu
lations governing the program.

I. Develop idea file, teaching 
tricks, etc.

J. Write articles for profession
al journals.

K. Develop professional and ethi
cal standards of conduct (code 
of ethics).

X

'

\

_____I_____
i
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(if any) 
Regarding 
Responses

(1) (2) (3) (4) (5) (6)

L. Maintain an attitude of intel
lectual curiosity (grow on 
the job).

M# Effectively plan and budget 
the use of personal time#

N# Attend summer school.
O. Work for an advanced degree.
P. Other abilities.

.
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Would you please answer the following questions In terms of your pre-service 
professional preparation and experiences as a beginning teacher of vocational 
agriculture?

1. Would you recommend
A. ( ) Shorter ( ) same ( ) longer summer experience course (preceding 

senior year).

B. ( ) Shorter ( ) same ( ) longer preparation for duties in the summer 
experience course.

C. ( ) Shorter ( ) same ( ) longer practice teaching period in the 
second semester.

2. Would you recommend a graduate sumner school course, dealing with the 
problems of beginning teachers, for teachers who have completed their 
first year on the job? Yes ( ) No ( )

3. Would you recommend ( ) more ( ) less ( ) same time spent in pre-service
courses in developing a philosophy and broad understanding of the agri
culture teacher’s job? ,

4. Would you recommend ( ) more ( ) less ( ) same time spent in practices 
and procedures needed by vocational agriculture teachers?

6. Would you recommend ( ) more ( ) less ( ) same proportion of undergradu
ate professional courses (psychology, education, agricultural education) 
as contrasted to non-professional courses?
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Letter to University of Arizona Graduates 
Transmitting Questionnaire

APPENDIX E

Box 4352,
University Station 
Tucson Arizona 
March 18, 1953

Dear_______________ :
Since you are a graduate in agricultural education from 

the University of Arizona I would like to request your as
sistance in evaluating the pre-service professional training 
program at the University. By pre-service I mean all of the 
work dealing with professional preparation (education, psy
chology, agricultural education) which you had prior to 
graduation. Any summer school work after graduation but 
prior to going on the job would be classed as in-service 
training. In the event you received your training in agri
cultural education as a graduate student, that professional 
work which you took prior to qualifying for a vocational 
agriculture teacher certificate would be classified as pre
service.

You will note that the enclosed evaluation form consists 
of a list of professional abilities. I would greatly appre
ciate it if you would evaluate your pre-service preparation 
in each of these abilities as being adequate or inadequate.
(I have defined "adequate" and "inadequate" on the first page 
of the questionnaire.) Instructions and an example of how 
the form is to be checked are included. The number on the 
front of the questionnaire is your case number. Any refer
ence to your evaluation will be by that number. No one else 
will know to whom the number was assigned.

I realize that it may be difficult to remember whether 
training to perform an activity (ability) was adequate or 
inadequate and whether additional assistance was secured on 
the job, but if you would do your best to remember whether 
your preparation was adequate because of pre-service training 
I feel that we will have some data which will be helpful in 
the further development of our teacher training program. I

I would appreciate it if you would complete and return
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your questionnaire as soon as possible in the enclosed, 
stamped, self-addressed envelope. Many thanks for your co
operation.

Sincerely,

BET:at BOB E. TAYLOR
Enclosures



APPENDIX F
Distribution of Responses to the Questionnaire 
Evaluating the Pre-service Professional Training 

Program in Agricultural Education at the 
University of Arizona

Ability
(1 )
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(2) (3) (4) (5) (6)
I. GETTING- ESTABLISHED. IN THE 

SCHOOL AND COMMUNITY
Ability to:
A. Develop support of the 

department program by 
knowing key personnel

1. Superintendent, prin-
cipal, and faculty 27 2 2 0

2. School board 20 9 9 0
3. Representatives of

allied agricultural and 
educational agencies 17 12 9 3

4. Business men 17 12 9 3
5. Parents of boys 21 8 8 0
6. Key farmers 21 8 6 2
7« Press and radio repre

sentatives 11 18 11 7
B. Understand school 

policies
1, Schedules, grading, en

rolling students, and 
discipline 18 11 7 4
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Ability
(1)
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2. Contract, retirement, 
salary, vacation, sick 
leave, and insurance 6 23 7 16

3. Field classes and out-of- 
town trips 16 13 6 7

. Associate wisely with local 
organizations

1. Belong to farm organiza
tions: Grange, Farm Bureau, 
Farmers Union, Co-ops, etc. 18 11 7 4

2. Belong to a church 21 8 6 2
3. Belong to civic and 

service clubs 17 11 6 5
II. PLANNING- PROGRAMS TO MEET 

INDIVIDUAL AND COMMUNITY 
NEEDS

Ability to:
A. Develop and maintain a 

record and analysis of:
1. Agricultural resources

of the community 16 13 7 6
2. Human resources of the

community 17 12 9 3 *

*N indicates that the respondent had not performed the 
ability; the figure indicates the number of respondents
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B. Develop and maintain a 
written:

1. Annual department program 
of work 14 14 10 4 N-l

2. Long-time department 
program of work 13 15 7 8 N-l

C. Utilize allied agricultural 
and educational agencies in 
program planning 8 21 12 9

D. Develop a sound department 
budget based on needs and 
department program 8 21 11 10

III. PLACEMENT AND FOLLOW-UP 
OF PUPILS

Ability to:
A. Assist pupils in placement 

and growth toward establishment :
1. Keep an up-to-date file of 

placement opportunities 7 19 10 9 N-3
2. Cooperate with allied agri

cultural and educational 
agencies in assisting de
partment graduates in 
becoming established 3 25 10 15 N-l

B. Develop sound business agree
ments and partnerships as an 
aid to placement 10 19 11 8
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0. Provide opportunities for 
growth and service in FFA 
after graduation 9

D. Encourage graduates to con
tinue training in young 
farmer and adult classes 11

IV. MAINTAINING SATISFACTORY 
SCHOOL RELATIONSHIPS

Ability to:
A. Cooperate with high school 

faculty and administration 23
B. Belong to and participate in:
1. P.T.A. 15
2. Classroom teachers organi

zation (N.E.A.) 15
3. State and national voca

tional agriculture
teachers association 18

4. State and national voca
tional association 16

C. Serve school in other
capacities (class adviser, 
sponsor, etc.) 16

N-l

6

13

14

11

13

8

6

3

3

5

8

8

10

N-l

D. Attend school functions 
"and activities 22 5 1 N-l
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V. ORGANIZING AND MAINTAINING 

FACILITIES
Ability to:
A. Develop a definite under

standing with the adminis
trator and school board
regarding budget, facili-
ties, expansion, etc. 15 14 9

B. Maintain a department 
inventory 17 12 12

C. Order annual supplies 
and equipment 13 16 14

D. Provide and use facilities 
for filing and storing of 
supplies, aids, teaching 
materials, etc. 22 7 6

E. Procure new references, 
materials, aids, equip
ment , etc. 21 8 7

F. Maintain good housekeeping 
standards in the classroom 
and shop 21 8 6

G. Prepare and preserve teach
ing materials 12 17 15

H. Take pictures and prepare 
visual materials 8 21 21

I. Build, recondition and re
model department equipment 
and facilities 15

5
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1

1

2
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71. SELECTING PUPILS FOR VOCA
TIONAL AGRICULTURE

Ability to:
A. Visit prospective pupils 

and their parents 24 5 4 1
B. Prepare and present infor

mation and/or programs 
explaining work of voca
tional agriculture 
department 15 14 11 3

C. Utilize services of junior 
high school teachers and 
guidance officials in ex
plaining department 
program 8 19 12 7 N-2

D. Use the FFA chapter as a 
"contact group" 13 15 11 4 N-l

VII . ADVISING AN FFA CHAPTER
Ability to:
A. Organize an FFA chapter 

(nevz departments) 13 14 8 6 N-2
B. Guide the planning of the 

chapter program of work 8 21 16 5
C • Direct group and coopera

tive projects 8 20 13 7 N-l
D. Serve as adviser at FFA 

chapter and committee 
meetings 19 10 7 3
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E» Provide training, gui
dance, and assistance to
PEA officers (preparing 
reports, publicity, plan
ning, leadership 
training, etc.) 10 19 15 4

F., Prepare and train mem-
bers for FFA contests 14 15 8 7

G-. Assist members in qualify-
ing for advanced degrees 12 17 14 3

H. Assist members in prepar
ing exhibits for fairs 
and shows 5 24 20 4

I. Guide the chapter in co
operation with other school 
and community organizations 17 12 9 3

J. Integrate the FFA program 
so it contributes to at
tainment of educational ob
jectives in vocational 
agriculture 20 9 7 2

Till. YOUNG FARMER AND/OR ADULT 
FARMER PROGRAMS

Ability to:
A. Determine needs for such 

classes 7 18 10 8 N-4
B. Create community interest 

in the out-of-school 
program 6 16 10 6 N-7
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0. Recruit and organize classes 6 17 12 5 N-6
D. Guide the group in planning 

the instructional program 8 15 13 2 N-6
E. Teach young farmer and 

adult farmer classes 11 15 13 2 N-3
F . Utilize outside special- ' 

ists and agricultural 
leaders in the instruc
tional program 14 12 9 3 N-3

G. Supervise the farming 
activities of students 15 10 9 1 N-4

H. Assist students to be
come established in farming 10 14 9 5 N-5

I. Integrate young farmer and 
adult classes with the total 
department education program 9 15 11 4 N-5

I. Organize and advise young 
farmer organization 3 17 11 6 N-9

K. Organize and advise adult 
farmer organization 3 17 11 6 N-9

IX. TEACHING ALL-DAY CLASSES 
AND SUPERVISING FARMING 
PROGRAMS

Ability to:
A. Plan a course of study based 

on individual and community 
needs 8
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Ability
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B. Plan the time required of 

each unit throughout the
year (teaching lay-out) 23 6 5 1

C. Prepare and teach units in:
1. Agricultural science 22 7 6 1
2. Farm mechanics 15 14 12 2

D. Make and use teaching plans 21 8 5 3
E. Use effectively the follow-

ing teaching procedures: 
1. Field classes toH 11 11 0
2. Demonstrations 19 10 10 0
3* Problem solving 17 12 12 0
4* Discussion 21 8 8 0

F . Master and use the neces
sary farm skills in the
course 8 21 18 3

G. Make and procure teaching
aids 16 13 12 1

H. Develop and use a file of 
teaching situations in the
community 10 17 13 4

I. Use teaching aids 16 13 13 0
J. Maintain and use a de-

partment library 23 6 5 1
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K. Organize shop equipment 

and materials for effi-
cient use 17 11 9

L. Assist students in finding, 
planning, and building 
suitable farm mechanics 
projects 9 19 15

M. Maintain appropriate stan
dards of workmanship 16 12 10

N." Make and use evaluation 
devices 16 13 9

0. Maintain discipline and 
teacher-student 
relationship 15 14 10

P. Assist students in conduct
ing farming programs 
through:

1. Planned current and 
long-time program 16 13 9

2. Business agreement, 
parent-landlord rela
tions 18 11 10

3. Supervision to establish 
good practices and provide 
assistance during key 
periods 13 16 15

4. Complete and accurate 
records 16 13 12

2

4

2

4

4

4

1

1
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5. Adequate student, parent,
teacher relationship 20 9

6. Assistance in securing
finance 11 18

7. Expansion and growth
into farming 17 11

Q. Stimulate adequate improve
ment projects and supple
mentary farm practices 10 19

R. Develop and maintain a per
manent record for each
pupil 13 15

S. Minimize the physical and 
moral risks of your 
pupils in:

1. Class activities 19 10
2. Non-class activities 17 12

X. PROMOTING AND PUBLICIZING 
THE VOCATIONAL AGRICULTURE 
PROGRAM

9

13

8

12

13

7
7

Ability to:
A. Prepare newspaper and

magazine articles 13 16 10
B. Take pictures for pub

licity purposes
C. Plan and present radio 

broadcasts

6 22 19 

6 20 18

0

5

3 N-l

7

2 N-l

3
5

6

3 N-l 

2 N-3
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Ability
(1)

<D1
CD

3

CDI01
(2) (3)

I43 e0) o
•H  CD 
O  • H

cdP4 <D

D. Speak to civic and com
munity groups and organiza
tions on vocational
agriculture program 9 18

E. Prepare exhibits 5 24
F. Guide pupils in planning 

assemblies, field trips,
programs, etc. 13 15

G. Maintain proper perspec
tive regarding promotional 
activities 16 13

XI. COOPERATE IN NON-SCHOOL 
ACTIVITIES

14
21

13

6

Ability to:
A. Contribute to agricultural 

organ!zations:
1. Leader or officer 22 6 2
2. Advisory 20 7 4

HI. EVALUATING THE EFFECTIVE
NESS OF THE VOCATIONAL 
AGRICULTURE PROGRAM

Ability to:
A. Record and analyze data 

on occupational status of
former pupils 13 12 9

B. Record evidences of leader
ship developed by pupils 
through vocational agricul
ture and the FFA 13 14 10

4
3

2

7

4
3

3

4

(6)
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C. Record the number and 
kind of:

1. Approved practices used 
by all-day pupils 14 14 7 7 N-l

2. Farm skills mastered 
by all-day pupils 16 12 6 6 N-l

D. Record the number and 
kind of:

1. Approved practices used 
by young farmer and 
adult students 10 13 7 6 N-6

2. Farm skills mastered 
by young farmer and 
adult students 12 11 6 - 5 N-6

E. Use the department ad
visory council, administra
tor, and specialists in 
evaluating the department 2 23 14 9 N-4

F. Evaluate both annual and 
long-range objectives and 
accomplishments • 8 20 13 7 N-l

G-. Evaluate the department’s 
physical facilities and 
organization 21 7 4 3 N-l

H, Guide the chapter members 
in evaluating the FFA chap
ter and its activities 11 17 12 5 N-l
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XIII. KEEPING RECORDS AND REPORTS
Ability to:
A. Keep adequate permanent and

current department records 
B. Prepare and file reports

14 14 10 4 N-l

(supervisor's office):
1. All-day classes 20 9 8 1
2. Veterans 15 11 9 2 N-3
3. Young farmers 7 13 10 3 N-9
4. Adult 6 15 11 4 N-8
5. FFA 13 16 12 4
6. Travel and supervision 23 6 5 1

C. Prepare and file reports 
(local administrator’s):

1. Attendance 21 8 7 1
2. Teaching calendar 22 7 6 1
3. Budget . 16 13 12 1
4. Enrollment 24 5 5 0

D. Prepare and use a daily 
calendar (appointments,
supervisory visits,etc.) 19 9 8 1 N-l
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XIV, PROFESSIONAL IMPROVEMENT 
Ability to:
A. Attend and contribute to 

professional and technical 
meetings, workshops and 
study groups:

1, Local 17 11 8 3 N-l
2, District 14 13 8 5 N-2
3, State 18 10 4 6 N-l
4* Regional and national 9 17 6 11 N-3

B. Subscribe to and read pro
fessional journals and
technical literature 25 4 1 3

0, Master additional skills
on the job 25 4 3 1

D. Develop additional abili-
ties and techniques 23 6 4 2

E. Visit other vocational 
agriculture departments 24 4 2 2 N-l

F, Discuss problems with others
1. Vocational agriculture

teachers 2k

20
5
9
10

1
k

2

k

5
8

2. Other teachers
3. Administrators 19
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(3)

O §5  
(6)

4. State agricultural 
education staff 20 9 2 7

G. Work with and profit by 
supervisory visits of state 
agricultural education 
staff members (proper atti
tude toward supervision 
and advice) 25 4 3 1

H. Keep informed on current 
trends in vocational educa
tion, changes in policies 
and regulations governing 
the program 21 8 2 6

I. Develop idea file, teach
ing tricks, etc. 13 15 12 3 N-l

J. Write articles for profes
sional journals 7 18 10 8 N-4

K. Develop professional and 
ethical standards of con
duct (code of ethics) 21 8 3 5

L« Maintain an attitude of 
intellectual curiosity 
(grow on the job) 24 5 3 2

M. Effectively plan and bud
get the use of personal 
time 16 13 10 3

N. Attend summer school 27 2 0 2
0. Work for an advanced degree 26 3 0 3
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A Bibliography of References Used in Compiling 
the List of Professional Abilities Included 

in Questionnaire "A"

Books

Bent, Rudyard K. and Henry H. Kronenberg. Principles of 
Secondary Education, 2nd edition* New York: McGraw- 
Hill Book Company, 1949. 619 PP*

Cook, G.C., L.L. Scranton and H.F. McColly. Farm Mechanics 
Text and Handbook. Danville, Illinois: Interstate 
Printers and Publishers, 1951• 708 pp.

Deyoe, George P. Supervised Farming in Vocational Agricul
ture. Danville, Illinois: Interstate Printers and Pub- 
lishers, 1943• 502 pp.

Eaton, Theodore H. Education and Vocations: Principles and 
Problems of Vocational Education. New York: John Wiley 
and Sons ,Tnc., 1926. 300 pp.

Eckstrom, George F . and John B. McClelland. Adult Education 
in Vocational Agriculture. Danville, Illinois: Inter
state Printers and Publishers, 1952. 490 pp.

Hamlin, Herbert M. Agricultural Education in Community
Schools. Danville, Illinois: Interstate Printersand 
Publishers, 1949. 483 pp.

Hamlin, Herbert M. Citizens Committees in the Public
Schools. Danville, Illinois: Interstate "Printers and 
Publishers, 1952. 306 pp.

Hammonds, Carsie. Teaching Agriculture. New York: McGraw- 
Hill Book Company, 1950. 353 PP«

Henry, Nelson B., editor. The Community School. Part II, 52nd Yearbook of the National Society for the Study of 
Education. Chicago: University of Chicago Press, 1953.
292 pp.

Lancelot, W.H. Permanent Learning. New York: John Wiley and 
Sons, Inc., 1949. 221 pp.



Mays, Arthur B. Principles and Practices of Vocational Edu
cation. New York: McGraw-Hill Book Company, 1948.
303 pp.

Nichols, Mark. Young Farmers, Their Problems, Activities 
and Educational Program. Danville, Illinois: Inter
state Printers and Publishers, 1952. 499 pp.

Phipps, Lloyd J. and G-.C. Cook. A Handbook on Teaching Voca
tional Agriculture. Danville, Illinois: Interstate 
Printers and Publishers, 1952. 1023 pp.

Snowden, Obed L., G.C. Cook and Clyde Walker. Practical
Methods in Teaching Farm Mechanics. Danville, Illinois: 
Interstate Printers and Publishers, 1952. 658 pp.

Stewart, W.F. Methods of Good Teaching. Columbus: Ohio 
State University, 1950. 220 pp.
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Government Publications

Federal Security Agency. An Evaluation of Local Programs of
Vocational Education Tn Agriculture. U.S. Office of M u -  
cation, Vocational Division Bulletin No. 240, Agricul
tural Series No. $8. Washington: Government Printing 
Office, 1949. 75 pp.

Federal Security Agency. The Advisory Council for a Depart
ment of Vocational Agriculture. U.S. Office of Education, 
Vocational Division Bulletin No. 243, Agricultural 
Series No. 60. Washington: Government Printing Office, 
1951. 28 pp.

Howard, Carl G., coordinator. A Report on Regional Research 
Problems on Teacher Activities in "Vocational Agriculture, 
May 1944-Zpril 1946. Washington: Government Printing 
Office, 1946. 13 PP. (Mimeo.)

Johnson, E.J. Summary Report of Workshop Conference for Super
vising Teachers in Vocational Agriculture in "the Pacific 
Pegion, July 17-22, 1950. Washington: U.S. Office of 
Education, 1950. 32 pp. (Mimeo.)

Johnson, E.J. Summary Report of Workshop Conference of Voca
tional Agriculture Supervising Teachers from Seven States 
of Pacific Region, July 10-147 1950. Washington: U.S. Uffice ofEducation" 28 pp. (Mimeo.)
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Ross, W.A., D.M. Clements and E.J. Johnson. Directing 'Voca
tional Agriculture Day-School Students in Developing 
Their 'Farming Programs" Federal Security Agency, U.S. 
Office of Education, Vocational Division Bulletin No. 225, Agricultural Series No. 56. Washington: Govern
ment Printing Office, 1944. 72 pp.

Miscellaneous Publications

Official Manual for Future Farmers of America. Alexandria, 
Virginia: Future Farmers Supply Service, 1952. 102 pp.

Record of Activities of Agricultural Teachers for One Week 
Turing"Summer Months? Regional Study, Form B. 3 pp.

Teacher Education in Agriculture, A Program for Directed Par- 
tTcipating Experience as a Part of the Preparation of 
Teachers of Vocatlonal~Agriculture. Progress Report 
No. 15, Committee on Teacher Education Research, The 
North Atlantic Regional Conference of Teacher Trainers 
and Supervisors of Agricultural Education in cooperation 
with The Agricultural Experiment Station, School of 
Agriculture. Pennsylvania State College. State College: 
September 1$49. (Mimeo.)

University of Arizona. Manual for Student Teachers in Voca
tional Agriculture. Tucson: Department of Agricultural 
Education. 26 pp. (Mimeo.)

University of Illinois. Questionnaire to Determine What
Factors Influence the"Participating Experiences of Stu
dent Teachers in Vocational Apiculture in the Nigh 
Sohool~Training Center. 7 pp7 (Mimeo.)
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