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CHAPTER I

A CRITICAL EVALUATION 
OF THE PREPARATION OF SECONDARY TEACHERS 

BY NEGRO INSTITUTIONS 
OF HIGHER LEARNING 

INTRODUCTION
There has been a tendency to look with a feeling of 

uncertainty and suspicion upon the value of training offered 
prospective teachers by negro institutions of higher learn
ing. This attitude is prevalent even among negro educators. 
It is the general practice to accord preference to negro 
teachers who have received their preparation, or at least a 
part of their advanced preparation, in an institution main
tained primarily for white students. Preparation in a white 
school has become almost an "open sesame11 in securing a 
teaching position in negro schools. Mistrust in the efficacy 
of the preparations received in negro institutions has been 
voiced by outstanding negro educators as well as by white 
educators.

The following quotation taken from an article written by 
Dr. Carter G. Woodson, Editor of the Journal of Negro History 
and one of our foremost scholars, expresses clearly his views 
upon the value of the preparation received by prospective 
negro teachers:
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"Negro institutions of learning and those of 
whites, too, especially those white institutions 
which are training teachers who have to deal with 
large numbers of negroes, should reconstruct their 
curricula. These institutions should abandon a 
large portion of their traditional courses which 
have been retained throughout the years because 
they were supposedly cultural and they should offer 
instead training in things which are cultural and 
at the same time have a bearing on the life of the 
people taught."1
Vishnu V. Oak, Professor of Economics, Wilberforce Uni

versity, Wilberforce, Ohio, in an editorial2 written for 
Education, calls attention to the fact that scholastic stan
dards maintained by the leading institutions have made 
radical changes in order to offer better facilities in general.

The consensus of opinion of a group of nationally known 
scholars consisting of Dr; Arthur J. Klein, Chief of the 
Division of Higher Education, U. S. Office of Education, Dr. 
William W. Bizzell, President of the University of Oklahoma,
Dr. C. C. McCracken, Ohio State University, Dean George B. 
Woods* American University, John H. McNeely, Dr. Walton C.
John,.and M. M. Profitt, who conducted a survey of negro col
leges and universities for the United States Office of Educa- 

3tion , attests to the fact that a considerable portion of the 
teachers now giving instruction in negro elementary and high 
schools are deficient in proper training. This same group
1. Woodson, Carter G. "The Miseducation of the Negro", The

Crisis, 40: 266-267, August, 1931.
2. Oak, Vishnu V. "Higher Education and the Negro", Education

53: 180-182. November, 1932.
3. Survey of Negro Colleges and Universities, "Bureau of 

Education Bulletin", 1958, No. 7. pp. 2-3.
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advocates an improvement in the scholastic standards of the 
faculties of negro institutions and a revision of the present 
curricula.
The Purpose of the Study.

At the outset the writer wishes to emphasize the fact 
that the purpose of this study was not to afford advertise
ment to any particular group of negro colleges or universi
ties which might meet approved standards nor to discredit 
those which were found deficient. The author has undertaken 
this study with the hope that he might discover and render 
available to those interested a little more definite informa
tion on a question concerning which at present there is much 
subjective speculation and little knowledge based upon objec
tive data. This study was undertaken as a practical research 
problem in education with a view to its findings being useful 
to school board members and administrators who have the care 
of selecting the staffs of our schools, to prospective teach
ers who desire to make the required preparation to teach, to 
the patrons of our schools, whose confidence in the efficiency 
of our teachers must be established and preserved, and finally 
to the institutions themselves, in order that they might be 
stimulated to greater efforts to meet the demands of the 
teaching profession so far as training is concerned.

The purpose of this study, therefore, is to survey and 
evaluate the academic and professional training offered pros
pective secondary school teachers by negro colleges and
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universities.
Definition of Terms.

To facilitate a clearer understanding of the problems of 
this study, it is necessary to give the implications of cer
tain expressions used in the thesis. Perhaps deserving of 
our first consideration is what is meant by the expression 
,lteacher training” . Probably no better general definition of 
teacher training can be found than that given by Frazier:

"Teacher training, then, consists in the pro
vision of opportunities for the prospective teacher 
to secure the requisite body of knowledge, the pro
fessional attitudes, the teaching skills, and the 
capacities for future growth, which are demanded by 
the specific requirements of the position to be 
filled."4
In this thesis "teacher training" shall be taken to mean 

primarily, the provision of opportunities for prospective 
teachers to secure a thorough knowledge of the subject matter 
he will teach and a working knowledge of the method of pre
senting or imparting this subject matter, with a secondary 
consideration being given to the elements of professional 
attitude and capabilities for future growth.

The writer admits that the difference in the quality of 
the student bodies and the content of the courses offered are 
elements quite worthy of consideration in a study of this 
nature. Their treatment, however, at this time would carry 
us beyond the scope of the present study. These elements

4. Frazier, Benjamin W. "Teacher Training 1926-1928", Bureau 
of Education, Bulletin, 1929, No. 17. p. 3.
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would furnish an excellent basis for a separate study. Since 
neither the time nor the means for their investigation are at 
the disposal of the writer, he has omitted them as a consid
eration and has limited himself to a consideration of courses 
offered by the institutions included in this study.

A further restriction to the scope of this study is its 
limitation to a consideration of the preparation offered in 

the academic and professional courses to prospective teachers 
in three and four year high schools•

In this study "academic training" shall be considered 
to consist of those purely subject matter courses in English, 
foreign language, social science, mathematics, and the natural 
sciences, and shall exclude special subjects or any non- 
academic subject, for which a special certificate to teach 
may be obtained, such as music, art, physical education and 
such vocational subjects as agriculture, home economics, 
trades, and commercial work.

"Professional preparation" shall be understood to include
those courses in education generally required in most states

for certification to teach in high schools.5 These courses
are directed observation and practice teaching, educational
psychology, special methods, principles of school teaching,
secondary education. We shall also include as professional
5. Bachman, Frank P. "Training and Certification of High 

School Teachers", Division of Surveys and Field Studies, 
George Peabody, College for Teachers, Field Studies No.
2, Nashville, Tennessee; 1930. p. 20.
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training those courses in education, generally elective, such as 
educational measurements, philosophy of education, high school 
organization and administration, educational sociology, mental 
hygiene, supervision of instruction, curriculum construction, 
current problems in education, guidance, and extra-curricular 
activities.
Fundamental Assumptions.

In evaluation the preparation of secondary teachers by 
negro institutions of higher learning, the writer has made two 
fundamental assumptions: first, that approximately the same
type of teacher preparation is necessary for successful teaching 
in negro high schools; second, that the regulations maintained 
by state departments of education for the purpose of certifying 
secondary teachers, the standards established by the various 
regional associations for accrediting institutions, and the pre
vailing teacher-training procedures employed in the institutions 
accredited by the regional associations and in the colleges of 
education of the major white institutions constitute a criteria 
suitable for judging the teacher-training preparation offered 
prospective teachers by negro colleges.

It appears advisable to the writer that, in seeking a 
solution to the major problems of this study, we first consider 
the following problems:

1. Are negro institutions offering desirable courses for 
teacher training?

2. Are these courses efficiently taught?
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Types of Criteria Used in This Survey
In this study the following types of criteria have been- 

established as standards by which to judge the teacher 
training preparation being offered by negro institutions:

1. The requirements for certificates enabling students 
to teach in the high schools of each of the several states
in which the institutions selected for the study are located.

2. A composite of the requirements listed above.
5. The standards for the accrediting of institutions of 

higher learning and also secondary schools as established by 
each of the several educational accrediting associations in 
whose territory the schools of the survey are located.

4. A composite of the above standards.
5. The prevailing teacher training practices and pro

cedures in fully accredited teacher training institutions.
The writer admits that these criteria are subject to 

certain limitations in that the standards, regulations, and 
procedures used are by no means static and probably indicate 
desirable trends rather than unchanging standards. Notwith
standing these limitations, they appear to be the b e s t . 
criteria obtainable at present and their use seems justified 
on that score.
Procedure

In this study twelve negro institutions of higher learn
ing were selected for investigation: Fisk University, The

Virginia State College for Negroes, Howard University,
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Johnson C. Smith University, Lincoln University, Morehouse 
College, Morgan College, Prairie View State Normal and Indus
trial College, Southern University, Talladega College, West 
Virginia State College, and Wiiberforce University. These 
twelve negro schools were selected on the following basis: 
not more than one negro college was selected from any state, 
these colleges were chosen from as widely varying sections 
as possible, and they offer, so far as can be determined, 
the type of teacher training preparation generally obtainable 
in negro schools. A glance shows that these schools are 
distributed as follows: one in the North Central States, six
in the Southern States, and five in the Middle Atlantic 
States. Other factors influencing the selection of the negro 
schools for this study were the number of recent graduates 
receiving the bachelor's degree and the length of time the 
institution had been offering work leading to the bachelor's 
degree.

In justice to a number of negro institutions, it is only 
fair to make the explanation that they were only excluded 
from the study because of the policy of selecting only one 
school from each state.

The white schools used in this survey are: Albright
College, Bethany College, Centenary College tif Louisiana, 
Georgetown University, Guildford College, Judson College, 
Randolph—Macon Woman's College, Simmon's University, South-
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Western, Wesleyan College, Western Maryland College, and 
Wittenberg College. The schools were selected on the basis 
of the following specifications:

1. Each white school must have approximately the same 
size student body as the negro school with which it is com
pared.

2. Each white school must be located in the same state 
as the negro school with which it is compared.

3. Each white school must be accredited by its regional 
accrediting association.



CHAPTER II

ARE NEGRO INSTITUTIONS OF HIGHER LEARNING OFFERING 
DESIRABLE COURSES FOR TEACHER-TRAINING?

Are negro Institutions of higher learning offering de
sirable courses for teacher-training? This question can 
probably be answered better after we have established tenta
tive standards for judging the courses offered as teacher
training preparation. A survey of the literature on teacher
training reveals the fact that few specific recommendations 
have been made as to what constitutes proper teacher-training 
curricula and that the question is one that is open to debate.

Of all the factors that insure the successful function
ing of the educational organization, none is more important 
than the teacher’s preparation for his work. The recognition 
of the fact that teachers should have certain minimum stan
dards of preparation, in order that efficient service may be 
assured, is attested to by the existence of the "rules and 
regulations for certification" established by state depart
ments of education. General training will not suffice. It 
is assumed that the doctrine of specific training should 
apply to teachers as well as to the other professions.

While there is an agreement that prospective teachers 
should have an opportunity to acquire a thorough knowledge 
of the subject matter of the course they ultimately teach.
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there is but slight agreement as to the courses which will 
best provide teachers with either this knowledge or with the 
strictly professional equipment so necessary for successful 
teaching, namely professional attitude, skills, and tech
niques.

"Only five states require college graduation, 
also a major-or majors and minors with a given 
number of semester hours in each, and in addition 
prescribe or suggest what college courses and 
approximately the number of hours in the respective 
courses, that may be counted toward given majors 
and minors. In a word, thirty-five of the forty- 
eight states have practically surrendered all re
sponsibility for the character and type of academic 
education their academic high school teachers re
ceive."^'

"In short, forty-four of the forty-eight 
states have surrendered in whole or in part the 
responsibility of determining, within the limits 
of a total prescribed number of hours, what the 
specific professional preparation for the highest 
grade of academic high school teacher's certificate 
shall be."^ .
One cause for this lack of agreement as to what courses 

are essentials as teacher training preparation can be attrib
uted to the variation in state requirements for certification. 
The teacher training curricula offered by practically every 
institution is affected to a considerable extent by state 
certification requirements. Since we are faced with a lack 
of any definitely established standards for judging the
1. Bachman, Frank P. "Training and Certification of High 

School Teachers", Field Studies No. 2. Nashville:
Division of Surveys and Field Studies, George Peabody 
College for Teachers, 1930. pp. 16-17.

2. Ibid. p. 19.
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desirability of courses offered for this purpose, it will be 
necessary for us to formulate criteria that will be accep
table for determining the professional courses that should 
be included in teacher-training curricula.

The specific requirements of the position sought should 
determine the required preparation to be made. It might be 
well, therefore, to make a job analysis of the teaching po
sitions in the high school. In accordance with the limita
tion of our study to the preparation of academic teachers, 
this analysis of the fields will be limited to the work of 
teachers of English, Mathematics, natural science, foreign 
language, and social science.

PROFESSIONAL PREPARATION
Since it must be conceded that the professional training 

of all academic teachers in the high school is essentially 
the same with the possible exception of special methods in 
the field taught, we will ignore the subject matter divisions 
in our consideration of the requirements for professional 
training.

The writer wishes to submit three criteria as suitable 
for judging the desirability of professional courses for the 
purposes of teacher-training preparation:

1. The State requirements for certification.
2. The strictly education courses offered in white in

stitutions accredited by their regional accrediting associa
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tions and other standardizing agencies.
5. The suggestions for the improvement of current prac

tice found in educational literature.
State Requirements as Criteria

In order to establish the first type of criteria for 
judging what courses in education are desirable as professional 
training preparation for senior high school teachers, data 
were obtained from two sources; questionnaires sent to the 
state department of education of each of the states used in 
the survey and from bulletins on certification requirements 
issued by these states. These data were compiled in Table I.
It will be noted that no data for Louisiana and Tennessee have 
been included in the tabulation because no specified courses 
in education were named in the certification requirements in 
Tennessee and the only course required in education by the 
State Department of Education in Louisiana is observation and 
practice teaching.

Table I is designed to show (l) the courses in education 
generally recognized by the ten state departments of education 
as satisfying the professional requirements for the granting 
of certificates to teachers of academic subjects in senior 
high schools; (s) whether the courses have an elective or re
quired status for purposes of certification; and (3) wherever 
ascertainable, the minimum number of semester-hours credit 
required in any one course by each state department of educa- .
tion
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In order to prevent the table from becoming too cumber
some, courses that are acceptable for the purposes of certifi
cation in one or two states only have been omitted from the 
table, and only those courses acceptable in four or more 
states have been included in the tabulation.

In the compilation of these data, the writer was guided
by the content of the courses rather than by the nomenclature
used; courses considered to be essentially the same in content
TABLE I. COURSES IN EDUCATION AND SEMESTER HOURS OF CREDIT 

REQUIRED FOR THE CERTIFICATION OF TEACHERS OF ACA
DEMIC SUBJECTS IN SENIOR HIGH SCHOOLS.

COURSES Al
a.

 - *o*a i S
o
% Oh

io

Pa
. a Va
. 

.

#as

mr-t(04-)OH

Directed Teaching 3* X* 2 (4)ii- s* 3* 6* X* 6* 3* 10
Materials and Methods 
of H.S. Teaching 6* X* 2 ( ): 6* 2* X X* x 2* 10
Educational
Psychology 3* 2

. s
S*S 3* g* 3* % 5* 9

Principles & Tech, 
of H.S. Teaching 2* 3

1
3*

!
3* 2* X 3* 7

Principles of 
Secondary Education 2* X* X X X X* 6
History of 
Education 2* % 2 X 2 X 6
Educational
Measurements X 2 X 2 X X 6
H.S. Organization 
and Administration 2 2* X X 2* 5
Education
Sociology 2 X 2 X X 5
* Courses required by state departments for certification.
( ) Courses required in combination by state law. The numeral 

within the parenthesis indicates the semester hours of credit 
required in the combined subjects.

x Courses acceptable but for which no minimum semester hour 
credit is stated.
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are included under the same caption. The technique of teach
ing in secondary schools, principles of high school teaching, 
and methods of teaching in the high school have been included, 
for example, under the general heading of principles of high 
school teaching.

An examination of the data reveals that the following 
courses are of primary importance as professional training 
preparation as judged by the frequency of inclusion in state 
certification requirements:' directed teaching, materials and 
methods of high school teaching, educational psychology, 
principles and techniques of high school teaching, principles 
of secondary education, history of education, educational 
measurements, high school organization and administration and 
educational sociology.
Courses in Education Offered by the Twelve White Institutions 
with which the Negro Institutions were Paired.

The writer does not contend that a catalogue of an insti
tution tells the complete story of the practices in that in
stitution. They are, however, sufficiently valid to indicate 
in general the prevailing practices. .

A survey of the courses in education as outlined in the 
catalogues of the white institutions with which the negro 
schools were paired was made, and the data collected was com
piled into Table II. This table is designed primarily to 
show the courses in education generally offered in the teach
er training curricula of the twelve white schools selected
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for a parallel study with the negro institutions in the study.
TABLE II. COURSES IN EDUCATION OFFERED BY THE TWELVE WHITE

INSTITUTIONS WITH WHICH THE NEGRO INSTITUTIONS WERE 
PAIRED.

Courses

Institutions

Al
br
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ht

Be
th

an
y

Ce
nt

en
ar

y
Ge
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ge

to
wn
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ui

lf
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si•ci.
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ut

hw
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te
rn
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i “
& g; h: -pi o- 5 Fr

eq
ue

nc
ie

s

Directed Teaching * * * * * * * * * *;•* 11
Educational
Psychology * * * * * * * * * * *;, 12
Principles of High 
School Teaching * * * * * * * * * *: * 11
Principles of Secon
dary Education * * * * -X" * # * * * * 12
Educational
Measurements * * * * * * * * * 10
Educational
Sociology * * * * * * *: * 8
History of Education * * * * * * (4 (t * * 12
Snecial Methods * * * * * * * *: * 9
Introduction 
to Teaching * * * * * ; 5
H. S. Organization 
and Administration * * : * 3
Guidance * * * i * 4
Advanced
Psychology * * ; 2
Total Number 
Courses Offered 9 12 7 4 7 8 10 9 8 7 8:10
( ) Includes philosophy of education.

Following the procedure used in compiling Table I, the 
writer has again listed courses deemed essentially the same in 
content under the same caption and combined courses commonly
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considered as parts of the same course. Guidance courses 
have been interpreted to consist of courses in vocational 
choice, educational guidance, and character education. Mo 
course that does not appear at least three times for the com
bined listed has been included within the tabulation.

An examination of Table II reveals that, judging by the 
frequency of inclusion within the teacher-training curricula 
of the white institutions, the courses may be ranked as fol
lows: educational psychology, principles of secondary edu
cation, history of education, directed teaching, principles 
of high school teaching, educational measurements, special 
methods in majors and minors, educational sociology, intro
duction to teaching, guidance, advanced psychology, and high 
school organization and administration.
Current Educational Literature

The following excerpts taken from B. W. Frazier’s 
•'Professional Education of Teachersn, which is included in 
the Biennial Survey of Education 1928-1930, are indicative 
of the trend in teacher-preparing curricula:

Observation and student teaching is probably 
the most important of the strictly professional.
courses.....Twenty-four states now require student
teaching for one or more certificates.

Among the most important of the strictly 
professional courses making up teacher-preparing

3. Frazier, Benjamin W., "Professional Education of Teachers", 
Biennial Survey of Education 1928-1930. United States 
Bureau of Education Bulletin, 1931, No. 20. Washington: 
Government Printing Office, 1931. p. 529.
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curricula is educational psychology. This subject 
by some authorities is ranked next to observation 
and student teaching. It is required in nearly all 
well-planned teacher-preparing curricula.4

A course in principles of teaching or general 
methods, given under various names., and titles, is 
included in approximately half of the teacher
preparing curricula offered.5 •

A growing number of institutions are requiring 
special methodsfifor minor subjects as well as for 
major subjects.®

Courses in school administration are numerous 
and new subject matter covering its different phases 
is being constantly developed or abstracted from non- 
educational sources.7

Subject matter in principles of education and 
educational philosophy often duplicates the material 
in other educational courses. The tendency at present 
is to confine the content in these subjects to factual 
treatment of the general topics belonging to them and 
thus avoid duplication with other courses.

The study of history of education is minimized in 
teacher-training curricula except as it has a bearing 
on the present-day teaching problem.”

Educational sociology is not offered as a re
quired subject in any large number of curricula.....
The course is esteemed highly from the viewpoint of 
theory, but its practical value under present condi
tions is questioned.

In determining the courses that shall constitute appro
priate preparation to teach a given high school teaching 
field, the subjects directly required by six or more states 
as a part of the professional training of teachers holding
4. "Professional Education of Teachers^, loc. cit., up. 524- 

525.
5. Ibid., p. 525.
6. Ibid., p. 526.
7. Ibid., p. 526.
8. Ibid., pp. 526-527.
9. Ibid., p. 527.

10• Ibid., p. 527.
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the highest grade of academic high school teacher’s certifi
cate might be used as an approximate standard of preparation. 
In the opinion of the states making specific prescriptions of 
professional subjects, directed teaching, educational psych
ology, principles and techniques of high school teaching, 
materials and methods of high school teaching, secondary 
education, and principles of education are regarded as the 
foundation and core of such professional preparation.
TABLE III. THti PROFESSIONAL SUBJECTS REQUIRED FOR THE HIGHEST 

GRADE HIGH SCHOOL CERTIFICATE AND THE NUMBER OF 
STATES REQUIRING EACH PROFESSIONAL SUBJECT^^

Professional
Subject

:
Number : Professional
States : Subject

Requiring: ____ '____________.

Number
States

Requiring
General Psychology 3

: - • -
:Directed Teaching 21

Educational
Psychology 18

:Tests-and 
:Measurements 1

Adolescent
Psychology 1 :History of Education 2
Secondary Education 9

:High School 
:Administration 2

Prin. of Education 6
:School Mgm. and 
:Administration 3

Prin. & Techniques 
of H.S. Teaching 14 :Health Education 4
Materials & Meth. 
of H.S. Teaching 9

:Introduction to 
:Education 1

Another approximate standard of preparation might be found
in the professional studies required or open as alternatives
to prospective academic high school teachers in state univer-
11. Bachman, Frank P. "Training and Certification of High 

School Teachers". Field Studies No. 2. Nashville:
Division of Surveys and Field Studies, George Peabody 
College for Teachers, 1930. p. 20.



£0

sities or corresponding higher institutions. According to
the frequency of inclusion within the curricula of state
institutions they rank in importance as follows: educational
psychology, supervised teaching, principles and techniques
of high school teaching, materials and methods of teaching
high school subjects, secondary education, general psychology,
required, introduction to education, history of education,
tests and measurements, principles of education, general
psychology prerequisite, school management and administration,
health education, and high school administration.
TABLE IV. PROFESSIONAL PRESCRIPTIONS IN STATE UNIVERSITIES

AND CORRESPONDING HIGHER INSTITUTIONS FOR THE HIGH
EST GRADE HIGH SCHOOL TEACHER'S CERTIFICATE AND 
THE NUMBER OF STATES PRESCRIBING^

Number of
Institutions
Prescribing
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A Tentative Standard for Judging the Desirability of Courses 
in Education as Professional Preparation.

The writer is cognizant of the fact that many courses
in education are accepted as desirable professional training
for high school teachers. His purpose is to determine those
professional courses which, judged by prevailing practice,
are the most desirable as teacher-training preparation.
Therefore, based upon their frequencies in Tables I, II, III,
IV, and their approval as teacher-preparing preparation in
the Biennial Survey of Education 1928-1830, the writer feels
justified in establishing as a tentative core curriculum for
the professional preparation of academic high school teachers
the following courses in education:

Directed Teaching
Educational Psychology
Principles and Techniques of High School Teaching 
Special Methods in Major and Minor Teaching Fields 
Principles of Secondary Education 
History of Education 
Tests and Measurements.

Courses in Education Offered by Negro Institutions
The catalogues of the negro institutions used in the 

survey were examined, and the courses in education offered 
by each institution listed. These data were used as a basis 
for the compilation of Table V. .

This table shows the courses in education offered by
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TABLE V. COURSES IN EDUCATION OFFERED BY NEGRO INSTITUTIONS

Courses

_______ ____ Institutions
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^Directed Observation and 
Practice Teaching X X X X X X X X x: x X X 12

^Educational Psychology X X X X X X X X x: x X X 12

■^Educational Measurements X X X X X X X X x: x X X 12

^Special Methods X X X X X X X x: x X X 11
!

•^History of Education t x X X X X X X X
:

X X X 11
■^Principles and Techniques : 
of High School Teaching

l
X X X X X X X X X X 10

Introduction to Teaching X X X X X X X X X X 10
Educational Sociology i1 X X X X X X X X X 9
High School Organization i
and Administration

1
X X X X X X X X X 9

^Principles of Secondary 
Education X X X X X X X 7

Educational Hygiene X X X X X X 6
Guidance X X X X X X 6

Rural Education X X X X(q X 5
Educational Research X X X X X 5
Curriculum X X X X 4
Extra-curricular Activities X X X X 4
Supervision X X . X X 4
Educational Statistics X X X X 4
Total Number of Courses 
Offered 17 15 10 6 10 11 n 14 : 8 11 12 16
■^Courses approved by tentative standards
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each negro school, and courses approved by our criteria are 
starred to facilitate the checking with our tentative stand
ard of courses desirable as teacher-preparing curricula.

An examination of Table V shows that the negro institu
tions are not only offering the courses approved by our 
established criteria, but a tendency exists to offer a 
greater number and variety of educational courses than the 
white institutions with which.they are paired. Whether this 
trend is desirable or not, is a question not included in the 
scope of this study.

Judging by these data the writer feels justified in 
concluding that negro institutions in general are offering 
courses in education that are desirable as professional 
training for teachers in senior high schools.

Academic Subjects Offered
Our next consideration will be the type of academic 

preparation for prospective high school teachers offered in 
negro institutions of higher learning. No attempt will be 
made at this time to judge the quality of the subject matter 
preparation offered by these schools. We will therefore con
cern ourselves with the number and kind of academic courses 
being offered by these schools.

Since no well-defined standards as to what constitutes 
the necessary subject matter training for successful teach
ing in the high school has been established, we are again
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faced with the necessity of establishing standards for de
termining the desirability of the academic courses offered 
as subject matter preparation.

Possibly the best approach to the solution of the dif
ficulty will be to attempt to ascertain the subjects in each 
field the prospective teacher will be called upon to teach 
in high school when he enters the service, in order to pre
dict the subject matter preparation he should obtain during 
the period of training.

It must not be assumed that a teacher in any one of the 
teaching fields must be prepared to teach every subject in

T «Z
his particular field for in actual practice teachers are 
often called upon to teach two or three different subjects.
The variety of subjects to be taught will be determined 
largely by the size of the high school. The present tendency 
is for schools of education to require preparation in two 
teaching fields for high school teaching, and some colleges 
have a requirement of a teaching major and two teaching minors 
for graduation.

The writer wishes to offer three types of standards as 
criteria for passing judgment on what strictly subject matter 
courses prospective teachers should include in their programs 
while in the period of training.
13. Fitzpatrick, Edward A. and Hutson, Percival W. "The

Scholarship of Teachers in Secondary Schools", New York: 
Macmillan Company, 1927, pp. 43-44.
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1. Courses taught in high school as indicated by the 
frequency of mention in the programs of high schools accord
ing to the statistics for public high schools in the United 
States during the scholastic year 1927-1928.

2. The recommendations of educational surveys and the

programs suggested for the training of teachers in academic 
fields by organizations primarily concerned with that parti
cular field. -

5. Courses prescribed for majors in academic subjects 
by the colleges of education of the major institutions in 
the United States.



CHAPTER III

THE SPECIALIZED PREPARATION OF TEACHERS OF SECONDARY
ENGLISH

A study of the English programs of high schools reveals 
a disposition to group all phases of English under some such 
caption as English I, English II, et cetera, and not to list 
these elements as separate and distinct subjects in them
selves . This makes our attempt to resolve the English cours
es of the high school into component elements an extremely 
difficult one. An analysis of high school courses in English 
shows them to consist as a rule of written expression (in
cluding composition), grammar and rhetoric, literature, and 
oral expression. New specialized courses in English are mak
ing their appearance in the programs of an increasing number 
of high schools. These new courses are public speaking, 
journalism, business English, forensics, and dramatics.

Since data for establishing our first criterion is not 
obtainable, it is not possible to utilize it in the determin
ation of the desirable academic preparation of prospective 
teachers of English in our high schools.
Suggestions from Educational Surveys.

There are two reports of investigations in the field of 
secondary school English whose findings are indicative of the 
practices in regard to the content and aims of courses in
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high school English. The reports referred to are the reports 
of the National Joint Committee on the Reorganization of Eng
lish in High Schools representing the Commission on the Reor
ganization of Secondary Education of the National Educational 
Association and the National Council of Teachers of English 
and the report of the recent study of secondary school English 
made by the United States Office of Education and published 
as a monograph entitled "Instruction in English".

The most significant recommendations of the National 
Joint Committee are as follows:

1. "Oral and written composition based upon subjects 
drawn chiefly from the pupil's life and experience should be 

an important part of the English courses of senior high
-ischools."

2. "Literature, both classical and modern, still have a
olegitimate place in high school work."

3. "Oral expression, consisting of oral reading, decla
mation, dramatics, conversation, extemporaneous speaking, 
debate, and formal address or oration, although not recom
mended as separate subjects should receive definite attention

«Z
during each year of the high school course."

The recent national study of secondary school English

1. "Reorganization of English in Secondary Schools", Bureau of
Education Bulletin, 1917, No. -2, Washington: Government
Printing Office, 1917, p. 55.

2. Ibid., p. 65.
3. Ibid•, p • 88—89.
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made by the United States Office of Education, based upon an 
analysis of the courses of study of junior and senior high 
schools, is indicative of common practices in regard to the 
amount of emphasis placed upon the various phases of secondary 
English in the high schools of the United States. The prac
tices most prevalent are:

1. The tendency is to place less emphasis upon oral
composition than upon written composition throughout grades
ten through twelve except in grade ten, where grammar is

4stressed more than either oral or written composition.
2. Stress upon poetry is roughly equal throughout the 

school course. The essay predominates in grades nine and 
ten, the drama in grades ten and eleven, and biography in 
grade nine.5

3. Special courses in literature and those in the his
tory of English and American literature are usually given in 
grades eleven and twelve.®

Based upon a job analysis of secondary school English 
teachers as revealed by the two foregoing surveys, the 
teacher of English in the high school needs preparation in 
at least the following phases of English:

Composition, both written and oral.
4. Smith, Dora V. "Instruction in English", Bureau of !—

Education Bulletin, 1932, No. 17, Monograph, No. 20, 
Washington: Government Printing Office, 1952, p. 14.

5. Ibid., p. 65.
6. Ibid., pp. 88-89.

I
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English Literature 
American Literature 
The Drama 
The Essay 
Public Speaking 
The Study of Poetry 
The Novel

State Requirements as a Criterion.
A survey of the certification requirements for teachers 

of English in high schools as established by each of the 
states used in this study shows that quantitative standards 
have been set up without any appreciable attempt upon the 
part of the states to specify the courses in English provid
ing the necessary subject matter preparation to meet these 
standards.

A few states, Indiana, North Caroline, Virginia, West 
Virginia, Arkansas, Oklahoma, Mississippi, and Alabama, have 
attempted to prescribe the preparation required for each sep
arate type of teaching job in the high school, but the amount 
of data available is too meager to justify any definite con
clusions being drawn. The writer, therefore, offers in their 
stead the state certification law of Indiana, which embodies 
some of the most progressive tendencies in state certifica
tion procedures, as an approximate standard of preparation 
for teachers of secondary English.

The Indiana certification law requires for a first grade
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license to teach English in the high school 28 semester-
7hours, distributed, as follows:

Grammar and Composition .................  6
English Literature ........................  9
American Literature . . . . . . .  6
Oral E x p r e s s i o n .............. . . . .  3
"Professional Academic Preparation" . . 4

Suggestions from Current Educational Literature.
Miss Emma J. Breck, a recognized authority on English 

and a member of the committee of experts on English composing 
the National Joint Committee on English, has suggested a list 
of courses in English that are desirable as the specialized 
preparation for teachers of secondary English. This same 
list of courses is recommended to state departments of educa
tion by the Division of Surveys and Field Studies of George 
Peabody College for Teachers as an approximate standard of 
preparation to be required for the certification of secondary 
English teachers.

Miss Breck*s recommendations are as listed below:
E n g l i s h ................. ...  36 Sem. Hrs.

1. Grammar and Composition . . . .  6
2. Survey of English Literature . . .  6

7. "Teacher Training and Licenses as Determined by the Teach- 
er’s License Law of 1923, and regulations of the State 
Board of Education", Education Bulletin, No. 64, Indian
apolis: State Superintendent of Public Instruction, 1823.
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3. Shakespeare and the Drama . . . . .  . 6
4. American Literature .....................  6
5. Advanced Literature ........................  3
6. Public Speaking ................................ 3
7. Electives chosen from the following . . .  6

Lyric P o e t r y .....................3
The Modern Novel . . . . .  3
The E s s a y ................. ...  . 3
History of English Language . . 6®

Programs for the Training of Teachers of Secondary English 
Recommended by the Colleges of Education, of the Major 
Teacher Training Institutions in the United States.

An analysis was made of the bulletins of the Colleges 
of Education of the leading teacher-training institutions 
for their recommendations for a teaching major in English. 
The institutions used were the University of Minnesota, the 
University of Michigan, the University of Wisconsin, the 
University of Iowa, the University of Southern California, 
Ohio State University, and Stanford University.

Since introductory courses in English literature are 
generally survey in nature in that the materials studied in 
these courses are selected from all types of literary compo 
sitions, they have been included under the caption. Survey 
of English literature.
8. Breck, Emma J., "Present Day Needs in the Training of 

English Teachers”, English Journal, Oct. 1923, up. 545- 
546.
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TABLE VI. COURSES IN ENGLISH RECOMMENDED AS SUBJECT MATTER 
PREPARATION FOR SECONDARY ENGLISH TEACHERS BY THE 
COLLEGE OF EDUCATION OF LEADING TEACHER TRAINING 
INSTITUTIONS.

Institutions :

Courses

Composition X X X X 4
Advanced Composition X X X X X 5
Speech X X X X X 5
American Literature X X X X X X 6
Periodic Courses in 
English Literature X X X X X X X 7
History of the 
English Language X X 2
Shakespeare X X X X X X 6
Milton X X X 3
Chaucer X X X 3
Survey of English Lit. X X X X X 5
The Drama X X 2

The writer feels justified in offering the suggested 
programs for teaching majors in English in the above named 
institutions as an acceptable standard of academic prepar
ation suitable for the training of teachers of secondary 
English.
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All forms of imaginative or creative writing have been 
included under the caption, advanced composition.

Since many different arrangements have been employed to 

designate the periodic divisions of English literature, the 
writer has used the caption, period courses in English lit
erature, to include all these different, arrangements.

As judged by the frequency of inclusion within the re
commended programs for the preparation of secondary English 
teachers as outlined by the colleges of education of leading 
teacher training institutions, the following English courses 
might well be considered as constituting a minimum standard 
of preparation for teachers of secondary English:

Composition 
Advanced Composition 
Survey of English .Literature 
American Literature
Periodic Courses in English Literature
Shakespeare
Milton
Chaucer

A Tentative Standard of Academic Preparation for Teachers of 
Secondary English.

Based upon (1) the subject matter of teachers of high 
school English as indicated by an analysis of the teaching 

job, (2) the recommendations of recognized authorities in 
the field of English, (5) a composite of the recommendations



54

TABLE VII. COURSES OFFERED BY THE DEPARTMENTS OF ENGLISH OF 
THE TWELVE NEGRO INSTITUTIONS USED IN THE STUDY.

Institutions

COURSES
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*Corat)Osition # # # # # # # # # # 12
*Adv. Comnosition X X X x X # # # X 9
Debate
*Sneech # # X # # X # # # # X 12
Survey of English 
■^Literature # # # X X # X # # # # 11
Survey of American 
^Literature # # # X X # X # X # 12
Contemporary
*Literature X X X # X 5
Romantic
^Literature X X X X % X X # X 9
Victorian
^Literature X X X X # X 7
*The Novel X # X X X X # X # # X 11
*The Drama X # X X X X # X X 9
The Essay X X X # # 5
Negro Literature X X X X X X X 7
Short Story X X X X X # # X 8
■^Shakespeare X # # X X X X X # X 11
History of English 
-^Language X X X # X # # 7
Study of Poetry X X # X _ £ X 6
•^Courses approved by tentative standard.
#Coyrses required for a teaching major in English. 
xCourses offered by departments of English.
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for a teaching major in English by the colleges of education 
of the major teacher training institutions of the United 
States, the writer feels justified in setting up the follow
ing as desirable courses for providing prospective teachers 
of secondary English with the minimum requirements in sub
ject matter preparation:

Composition and Grammar . . . . 6
Advanced Composition .................  . . 3
Speech . . . .................. ... . . . 5

Survey of English Literature . . . . . 6
American Literature . . . . . . . .  6
Shakespeare Drama ..................... ......  6
Period Courses in English Literature of
History of English Language .................  6

English Courses Most Frequently Offered by the Twelve Negro 
Colleges Used in the Study.

A n 6 analysis was made of the English courses included in 
the curriculum of the twelve negro institutions used in this 
study. Table VII was compiled from data collected by means 
of this analysis to show (1) courses generally offered by the 
departments of English in these schools, and (s) the impor
tance attached to each course in the determination of teach
ing majors and minors in English. No course having a fre
quency of less than five has been included in the table.

An examination of Table VII reveals (l) that in their 
prescriptions for a teaching major in English, in general.
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the negro institutions are prescribing courses approved by 

our tentative standard of subject matter preparation for 
teachers of secondary English, (2) that if we use the same 
connotation for periodic courses in English literature as 
we did in Table VI, no course approved by our tentative 
standard was offered in fewer than 5 of the 12 schools. In 
the light of these facts it seems reasonable to conclude 
that in general, negro teacher training institutions are 
offering courses in English that are desirable as subject 
matter preparation of teachers of secondary English.



CHAPTER IV

THE SPECIALIZED TRAINING OF TEACHERS OF SECONDARY MATHEMATICS 
The prominence of each course in mathematics in the high 

school curriculum is shown in Table VIII, which gives the num
ber of schools reporting classes in each division of high 
school mathematics according to a survey of 14,725 public 
high schools made by the United States Office of Education 
for the scholastic year 1927-1988. Algebra and plane geom
etry are the subjects in the field of secondary mathematics 
most frequently included in the programs of the public high 
schools. Trigonometry, solid geometry, and general arithme
tic are also commonly taught in our high schools.
TABLE VIII. COURSES IN MATHEMATICS INCLUDED IN THE CURRICULA 

OF 14,725 PUBLIC HIGH SCHOOLS OF 1927-1928.J- 1

Courses
Number of Schools 
Reporting Courses

Per Cent of 14,725 
Schools Reporting 
Courses.

First Year Algebra 13.801 94
Plane Geometry 12.212 83
Advanced Algebra 8.300 56
Solid Geometry 4:138 88
Advanced Arithmetic 2.770 19
General Mathematics 1.991 —  13.5
Trigonometry 1.984 13.5

1. Phillips, Frank M. "Statistics of Public High Schools, 
1927-1928," United States Bureau of Education Bulletin, 
No. 16. Washington: Government Printing Office. 1930,
pp. 1064-1066. 9
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Indicative of the present trend in regard to the prom
inence of each subject in the high school curriculum are the 
statements contained in the report on mathematics of the 
recent National Survey of Secondary Education made by the 
United States Office of Education. This report presents the 
practices in grades nine through twelve as revealed by an 
analysis of the courses of junior and senior high schools 
scattered over the entire United States, ^he majority of 
the outlines studied were published during the years 1928, 
1929, or 1930. In part the report states:

nl. A study of the outlines reveals that the tra
ditional college-preparatory courses - plane 
and solid geometry, algebra, and trigonometry 
- are offered in practically all schools, but 
statistics, calculus, history and biography 
of mathematics are not offered at all under 
these names.

”2. Algebra and general mathematics appear to be 
about equally represented in the offerings of 
grade nine. They are required in about one 
half of the schools whose programs were 
analyzed.1’2 * * 5

The Recommendations of Surveys in Regard to the Training of 
Teachers of Secondary Mathematics.

Probably the most significant suggestions relative to 
practical subject matter preparation for teachers of secon
dary mathematics are those offered by the National Committee 
on Mathematical Requirements of the Mathematical Association
2. hide, Edwin S. ’’Instruction in Mathematics,” United 

States Bureau of Education Bulletin, 1932, No. 17,
Monograph, No. 32. Washington: Government Printing
Office, 1952, pp. 44.

5. Ibid. pp. 68-69.



39

of America. It must be admitted that these recommendations 
indicate trends of progressive thinking in regard to desir
able preparation for teachers of mathematics in secondary 
schools, but the standard of preparation actually prevailing 
among mathematics teachers in general fails to measure up to 
these recommendations. The committee, therefore, attempted 
to formulate standards for certification which would general
ly be desirable if they could be put into effect. The pur
pose being to offer a suggestive program to teacher training 
institutions in raising standards to a reasonable status.

The recommendations of the National Committee are based 
upon an extended and detailed investigation of (l) the actual 
standards for the certification of teachers of mathematics 
in secondary schools for every state in the Union, and for 
each of the cities of one hundred thousand or more inhabit
ants; (2) the course offered in every college in the country 
for giving prospective teachers of mathematics in the secon
dary school his professional and academic training. With the 
specific requirements of the teaching job in high school 
mathematics and with the necessity of providing for the pro
gressive professional growth of prospective teachers as basic 
factors in determining the specific lines of instruction to 
be pursued by the prospective teacher in his special academic 
preparation, the recommendations of the committee are as 
follows:
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"College Algebra ............................
Scientific Training in Algebra . . . .  
Plane and Spherical Trigonometry .
Plane Analytic Geometry .................
Synthetic Projective Geometry . . . .  
Scientific Training in Geometry .
College Course in Solid Geometry 
Differential and Integral Calculus

1 Semester
2 "
1 "
1 "
1 «
2 "1 «
5 «

"It is believed that semester courses in rational 
and solid geometry, descriptive geometry, analytic 
projective, geometry, theory of statistics, mathematics 
of investments, surveying, practical and descriptive 
astronomy are also desirable."4
The quantitative statements of the National Committee in

regard to mathematics courses recommended for the training of
teachers of secondary mathematics were stated in semesters of 
preparation. An examination of the catalogues of seven teach
er training institutions shows that courses in mathematics
organized on a semester basis generally carry three semester 
hours of credit for a successful completion of the course. 
(See Table IX.) Therefore, the writer feels justified in 
using three semester hours for a semester’s work as a unit 
for converting the quantitative statements of the National 
Committee into semester hours.
Programs for the Training of Teachers of Secondary Mathematics 
Recommended by the Colleges of Education of the Major Teacher 
Training Institutions in the United States.

The catalogues of seven major teacher training institutions 
were studied for the recommendations of the colleges of educa
tion of these colleges for a teaching major in mathematics.
4. "Reorganization of Mathematics in Secondary Education". A 

Report of the National Committee on Mathematical Require
ments of the Mathematical Association of America, Inc., 
1923, pp. 507-508.
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As shown in Table IX, the following courses are recommended 
as suitable academic preparation for teachers of secondary 

mathematics, by at least three of the seven schools:
College Algebra .............................3 hrs.
Trigonometry .............................. 3 n
Analytic Geometry .......................  3 n
Advanced Euclidean Geometry . . . .  3 n
Projective Geometry ......................  3 n
Integral Calculus .........................  3 n
Differential Calculus ...................  3 n
Theory of Equations . . . . . . 3 w
Differential E q u a t i o n s .................... 3 11
History of Mathematics ................... 3 n
Courses recommended by fewer than three institutions 

have been omitted above.
It is interesting to note that the recommendations of 

the colleges of education are essentially the same as those 
made by the National Committee on Mathematical Requirements.

The most noticeable differences between the recommenda
tions of the National Committee and those of the Colleges of 
Education of the major teacher training institutions are:

1. History of mathematics, while not included within 
the recommendations of the National Committee, is recommended 
by three of the seven colleges of education studied.

2. Solid geometry, while not offered frequently enough
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TABLE IX. COURSES IN MATHEMATICS RECOMMENDED AS SUBJECT 
MATTER PREPARATION FOR SECONDARY MATHEMATICS 
TEACHERS BY THE COLLEGE OF EDUCATION OF LEADING 
TEACHER TRAINING INSTITUTIONS.

Courses
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Intermediate Algebra 1 4 X 2

College'Algebra :13-1/5 : 3 8 3 4
Trigonometry 3-1/3 : 8 2 3 M 3 6
Analytic Geometry 3-1/3 3 : 3 7,-1 / % 5 " 3 7.

Solid Geometry : 2 X 2

Adv. Euclidean Geom. 3-1/3 2 : 3 2 4

Protective Geometry 3-1/3
:
: 3 3 3

Integral Calculus 6-2/3 3 : 3 3-1/3 5 8 3 7
Differential Calculus n 3 i 3 3-1/3 3 ft 3 7
Advanced Calculus 5 ; 2 2
Theory of Equations 3-1/3 ; 5 2 3 4
Differential Equations 3 : 3 2 • 3
History of Mathematics : 4 2 2 3
n Courses given in combination.
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by the Colleges of Education to be included in their courses 
recommended for ,the training of teachers of secondary mathe
matics, is considered a prerequisite course to other courses 
in higher mathematics in practically every one of the major 
teacher training institutions.

3. There is a slight difference in the number of semes
ter hours of credit in calculus recommended by the National 
Committee and the colleges of education. The Committee re
commends nine semester hours of credit, whereas the colleges 

of education generally recommend six. This difference is not 
so great as apparent at first when we remember that a few of 
the colleges of education recommend advanced calculus. We 
must keep in mind that the recommendations of the National 
Committee represent the thought of the most progressive 
thinkers in the field of mathematics and are from the point 
of view of the needs of the mature teacher whereas the recom
mendations of the colleges of education are from the point of 
view of the needs of the prospective teacher.
A Tentative Standard of Academic Preparation for Teachers of 
Secondary Mathematics.

Based upon a job analysis of the high school mathematics 
teacher as revealed by the needs of the mathematics courses 
commonly taught in the high school curriculum and the train
ing program recommended by the Committee on Mathematical Re
quirements of the Mathematical Association of America and by 
the colleges of education, seven of the major teacher training
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institutions in the United States, the writer feels justified 
in setting up tentatively the following as minimum require
ments in the training of a teacher whose field of major 
interest while in college is Mathematics:

Semester Hours
College Algebra . . . . .  . . 3
Trigonometry ..................... ...  . 3
Analytic Geometry .................  . . 3
Advanced Euclidean Geometry or
Projective Geometry .................  . 3
Integral Calculus . . . . . . . 3 •
Differential Calculus '.................  3
Theory of E q u a t i o n s ........................ -3
Differential Equations .................  3

Mathematics Courses Most Frequently Offered by the Mathema
tics Departments of the Twelve Negro Institutions Used in 
the Study.

Table X, compiled from data collected from a study of 
the catalogues of the negro institutions used in the survey, 
shows: first, that courses approved by our tentative stand
ard of preparation for teachers of secondary mathematics are 
being required for teaching majors and minors in mathematics 
by the majority of the negro schools; second, that each 
course approved by our tentative standard was offered in the 
following per cents of the twelve negro schools studied:

. Courses Per cent
92College Algebra 

Trigonometry 92
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Analytic Geometry .....................  . 92
Projective Geometry . . . . . . . .  50
Differential Calculus .....................  100
Integral Calculus ..............  . . .  100
Theory of Equations . . . . . . . .  85
Differential Equations . .................  75
It seems to the writer that these facts might reasonably 

justify the conclusion that in general negro teacher training 
institutions are offering courses in mathematics that are 
desirable as academic training for teachers of secondary 
mathematics.
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TABLE X. MATHEMATICS COURSES OFFERED IN TWELVE NEGRO 
INSTITUTIONS.

Institutions

Courses
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Intermediate Algebra X # X # X 5
^College Algebra # # X X X # # X # X 11
Advanced Algebra X (* X 4
*Trigonometrv # X X # # # # X X 11
Solid Geometrv # X X # # 5
^Analytic Geometry # # X X # X X # X # X 11
Solid Analytic • 
Geommtrv # X X X X # X X 8
*Pro.1ective Geometrv X # X # X

• X 6
Modern Geometry # # X 5
■^Integral Calculus (A: # X (aS: (x;i # # # X cdL # (xj)12
^Differential
Calculus ( A  # # # # X ( A  # 12

^Theory of Equations # # X (xi x X X X X X 10
Mathematics of 
Finance X X X X X 5
Theoretical
Mechanics X X X # X X 6
History of 
Mathematics X X X X 4
^Differential
Equations X X X X ■# X X X X 9
Advanced Calculus X X X X X X # X 8
* Courses approved by tentative standard.‘ as Mfiftwaxftsssi..



CHAPTER V

THE SPECIALIZED PREPARATION OF TEACHERS OF THE SOCIAL
STUDIES

• As defined by William G. Kimmel1 , the social studies 
consist of history, civics, economics, and sociology, with 
certain relatively undefined boundaries and•ramifications 
in the subject matter of geography, vocations, ethics, and 
home making.

In this thesis, we shall use Kimmelfs definition as 
our concept of the social studies.

If we accept the thesis that the prospective high 
school teacher shall not be a narrow specialist but should 
have preparation in two or more fields, the subjects of the 
social studies constitute an ideal teaching field because of 
their relatedness. Since training in all the others is help
ful for the understanding and teaching of each social study, 
the background which the prospective teacher of the social 
studies in the high school needs should be gained from a study 
of history, economics, political science, and sociology. In 
harmony with this view there is an awakening sentiment for . 
the abolition of the so-called nblanket* certificate in favor 
of a group certificate to teach a group of related subjects.
1. Kimmel, William G., "Instruction in the Social Studies". 

Bureau of Education Bulletin, 1952, No. 17, Monograph,
No. 21, Washington: Government Printing Office, 1952, p. 1
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The National Countil for the Social Studies, a teacher1s or
ganization, has recently adopted resolutions favoring this 
type of certification.^

The Position of The Social Studies in the High School Curri
culum.

Table XI gives the frequency of inclusion of each of
the courses in the social studies in the programs of 14,875
public high schools of the United States during 1927-1988.
TABLE XI. FREQUENCY OF INCLUSION OF COURSES IN THE SOCIAL 

STUDIES IN THE PROGRAMS OF 14,725 PUBLIC HIGH 
SCHOOLS IN 1927-1928.6

Courses Number of Schools 
Reporting Courses

Per Cent of the 
14,725 Schools 
Reporting Courses

World History 4.222 29
American History 10.820 74

Ancient History 6.858 45
Medieval and 
Modern History 7.318 50
English History 862 6

Economics 4.970 33
Community Civics 7.212 49
Sociology 2.920 19
Commercial Geoeranhv 3.820 __________ ___________

All courses listed in Table XI except sociology and
2% "Fifth Annual Meeting of the National Council for the 

Social Studies", The Historical Outlook, Vol. 16, p. 143, 
April, 1925.

3. Phillips, Frank M. "Statistics of Public High Schools, 
1827-1928, "U. S. Bureau of Education Bulletin No. 7,
Washington: Government Printing Office, 1924, pp. 46-47.
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English history, appear in the programs of at least twenty- 
five of the high schools in the United States during 1927- 
1928. English history, while rather infrequently offered in 
the programs of high schools, is a background course for 
American history. .

Therefore, based upon the courses in the social studies 
taught in the majority of the high schools in the United 
States, a teacher of the social studies should have had 
training in at least the following courses:

American History 
Medieval and Modern History 
Community Civics 
Ancient History *
Economics 
World History 
Commercial Geography 
Sociology

Recommendations as to the Proper Preparation for Teachers of 
Social Studies in the High School.

Possibly foremost in setting up standards for the train
ing of teachers of the social studies has been the National 

Council for the Social Studies. This organization is a 
teacher’s organization composed of the teachers of history, 
economics, political science, sociology. One of the stand
ards adopted by the organization at its fifth annual meeting 
in 1925 was:
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’’The minimum preparation in subject matter of 
any teacher of history, economics, sociology, or 
government, shall be 50 percent (56 hours) of the 
total requirements for the Bachelor’s degree in the 
four subjects of history, economics, sociology, and 
government; of which at least 15 percent (18 hours) 
of the total requirements shall be in the selected 
major study, and the other 15 percent (18 hours) in 
the other three, with a minimum of 5 percent (6 hours) 
in history.4
• The National Council goes on to prescribe both quantita

tively and specifically an approximate standard of prepara-
5tion for teachers of the social studies.

Suggestions from the Leading Teacher Training Institutions 
for the Training of Teachers of Social Studies in Secondary 
Schools.

Despite their general acceptance the usual college re
quirements for majors and minors do not necessarily serve as 
satisfactory preparation to teach in any given high school 
subject matter field. Some of the high school teaching- 
fields consist of a group of several related subjects. To 
illustrate, the field of the social studies consists of 
several kinds of history, political science, economics, 
geography, and sociology; similarly, the field of science
4% ’’Fifth Annual Meeting of the National Council for the 

Social Studies”, loc. cit., p. 145.
5. Ibid., pp. 145.

Social Studies . . . . . .
Ancient and Medieval History 
Modern European History 
American History .
Government . . . .
Economics . . . . .
Physical and Industrial Geography

Total Required 
48 hrs.

-. 6 «
. 12 ”
. 12 "6 ” 

6 ”. 6 ”
48 hrs.
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Includes general science, biology, physics, and chemistry.
TABLE XII. COURSES RECOMMENDED BY THE COLLEGES OF EDUCATION 

OF THE LEADING TEACHER TRAINING INSTITUTIONS AS 
PREPARATION FOR TEACHERS OF THE SOCIAL STUDIES 
IN SECONDARY SCHOOLS.

Institutions

Courses
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Eurooean History 6 8-12 6 6
: :

13: 6 : 6

United States History 6 8-12 6 10 6
: :

13: 8 : 6

Ancient History 6 6
: :
• 3 # 3

Medieval History 6 6
: :
: 3 : 3

Political Science 6 10 6 5 6 7: 3 : 3

Economics 6 10 3 3 3
: :

6: 3 : 4
Sociology 6 10 3 3 3 6: 3 : 3
Geogranhy 6 6 3 3

: :
: : 5

A number of our leading teacher training institutions, 
recognizing the necessity of -providing prospective teachers 
with the necessary preparation to teach efficiently in the 
field of the social studies, have in their colleges of edu
cation suggested programs for the preparation of teachers of 
the social studies in secondary schools. The colleges of 
education of the University of California, the University of 
Iowa, the University of Michigan, the University of Minhe-
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sota, Ohio State University, Stanford. University, University 
of Southern California, and the University of Wisconsin, 
have provided majors in the social studies covering the more 
pertinent fields of history as well as political science, 
economics, and sociology.

The custom followed by these institutions is to require 
a prospective teacher of the social studies to select a maj
or in history and a minor in the social studies other than 
history, economics, political science, sociology, or vice 
versa, unless a major is offered in a combination of all the 
divisions of the social studies.

Table XII, compiled from the programs suggested by the 
colleges of education for the training of teachers of the 
Social Studies, shows that the recommendations of the col
leges are approximately the same as those of the National 
Council.

A Tentative Standard of Preparation for the Training of 
Teachers of the Social Studies in Secondary Schools.

When we consider the three criteria offered, the social 
studies commonly taught in the high school, the suggestions 
of the National Council, and the recommended programs of the 
colleges of education, it seems reasonable to suppose that 
prospective teachers of the social studies should have as a 
minimum the following diversified preparation:

European H i s t o r y ..................... 6-12 hrs.
United States History . . . . .  8-12 n
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Ancient and Medieval History . . . .  6 hrs.
National, State, and Local Government . 6 n
Economics or sociology . . . . . . 6 "
Geography ..............  . . . . .  6 n
The inclusion of each of the above courses in our ten

tative standard of preparation for the training of teachers 
of the social studies in secondary schools is justified for 
the following reasons;

1. American history was taught in seventy-four per 
cent of the high schools in 1927-1928; the National Council 
for the social studies prescribed twelve hours of American 
history as a part of the preparation of prospective teachers 
of the social studies; and the average of the number of hours • 
in this subject recommended by the eight colleges of educa
tion studied was eight.

2. While modern European history as such is not inclu
ded in the high school program, much of the material of 
European history is covered in courses in world history and 
medieval and modern history; twelve hours of preparation in 
modern European history are recommended by the National Coun
cil for prospective teachers; and seven of the eight colleges 
of education studied prescribe from eight to twelve hours of 
preparation in m o d e m  European history in their programs for 
the training of prospective teachers of the social studies.

5. Ancient history and medieval and modern history
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were included in the programs of forty-five and fifty per 
cent of the public high schools in 1987-1928, respectively; 
the National Council recommends six hours of preparation in 
ancient and modern history in its standard of preparation 
for teachers of the social studies; and four of the eight 
colleges of education prescribe from three to six hours 
preparation in each of these courses.

4. Courses in community civics were included in the 
programs of forty-nine percent of the public high schools 
during 1927-1928; six hours of preparation in government is 
recommended by the National Council for prospective teachers; 
the colleges of education recommend in their programs from 
three to six hours of preparation.

5. Economics was taught in thirty-three per cent of 
the public high schools during 1927-1928; the National Coun
cil recommends for teachers six hours of preparation in 
economics; and the colleges of education recommended from 
three to six hours preparation in this subject.

6. Sociology was taught in nineteen per cent of the 
public high schools during 1927-1928; while sociology was 
not included in the program recommended by the National 
Council for the training of teachers in the social studies, 
from three to six hours of preparation was recommended by 
the colleges of education studied.

7. Courses in commercial geography were included in
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the program of twenty-six per cent of the public high schools
during 1927-1928; the National Council recommended six hours
of preparation in physical and industrial geography; and four
of the eight colleges of education studied recommended from
three to six hours preparation in geography for prospective
teachers of the social studies in high school.
Courses in the Social Studies Most Frequently Offered by the 
Twelve Negro Institutions Used in the Study.

An examination of Table XIII reveals that, in general, 
the negro institutions are offering courses in the social 
studies that are approved by our tentative standard. If we 
except geography, the courses approved by our tentative 
standard, in most instances, are either prerequisite to tak
ing other courses in the departments of social studies of 
the negro institutions or recommended by these departments 
for teaching majors and minors in the field of the social 
studies.

Courses approved by our tentative standard of prepara
tion for prospective teachers of the social studies are 
being taught in the following per cents of the negro insti
tutions of higher learning:

European History. per cent of
schools

Early European . . . . . . .  85
Modern European .................  100

American History
Early American ..................... 100
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TABLE XIII. COURSES IN THE SOCIAL STUDIES OFFERED IN THE 
TWELVE NEGRO INSTITUTIONS USED IN THE SURVEY.

Institutions

Courses
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History :
Early Eurouean * * * X * *: * * * *
Modern European X * n X X Tt; * * * * * *
Early English X * X X X *: x * * X * *
Modern English X * X n M It; tt * *1 X X
Early American * * ' * X * *: * * * * * *
Recent American * * * M #1 n. n * X * * *;
American Constit. * X X x: * X
Latin American X X x: * X
French Revolution X ; X X * X
Negro History X X x: x X X X
Ancient * if X * * * * X

Government ;
Comparative X * X X X x: X X * X *
National * * * X x: x * X * * *
State X X X * x: x X M n" M *
Local M X II X x: x X n it X X

Economics 2 :
Principles * * * X * *: * * * * *: *
Labor X * * X X *: x * X x: x
Money and Banking * * X X 2 X * *: x
Economic Theory X * *: x: x
Economic Problems * * X X *: :
Business Adminis. X * * : x 2 X
Economic Development X * : x X X2 X

Sociology - • •

Principles * * * X * *: * * * * *: *
The Family * * X X : x X x:
Criminology * * X *: : x
Social Pathology * * X X * x: X X *: x
Race Relations * X X x X2
The Social Survey X * X *: x X X2 XAnthropology * * X X * : x 2 XEd. Sociology * x: * * X2Geography * : x X X X2 X

* Prerequisite Courses or Courses recommended by the department, 
x Courses offered by tbe denartment.
" Courses offered in combination.



Recent American . ........... 100
American Constitution . . . . .  50

Ancient History . . . . . . . . 5 8
Government

Comparative . . . . . . . .  92
N a t i o n a l ................. ...  92
S t a t e .................    92

- L o c a l ................. ... . . . 92

Economics
Principles . . .  . . .  . . . 100
Labor . . . . . . . . . • 92
Money and B a n k i n g .............. ' . 67
Economic theory ..................... 42
Economic Problems . . . . . . .  42
Business Administration . . . .  42
Economic Development . . . . .  50

Sociology
Principles . .   100
The F a m i l y ...............................59
Criminology .........................  42
Social Pathology .....................  85
Race Relations .....................  85
The Social S u r v e y .................  67
A n t h r o p o l o g y ............................ 59
Educational Sociology ..............  42

G e o g r a p h y ............................ ...  . 50

57
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As has been pointed out the teacher of the social studies 
should be prepared to teach all the related subjects in the 
field of social studies. The practice generally followed by 
most teacher-training institutions is to recommend for pros
pective teachers of the social studies a group major in the 
social studies so distributed as to include approximately 
twenty hours preparation in history and ten hours preparation 
in each of economics, political science, sociology and geo
graphy. The negro institutions are following this practice 
of offering group majors in the social studies rather than 
departmental majors and minors.



CHAPTER VI

THE SPECIALIZED PREPARATION OF THE TEACHER OF THE '
NATURAL SCIENCES

In the typical high school the following sciences are 
usually taught: biology (botany and zoology), physics,
chemistry, general science, and occasionally physiography.
In the smaller high schools it is customary for the science 
teacher to teach two or more of the different divisions of 
the natural sciences; and even in some of our larger high 
schools, science teachers teach classes in two of the dif
ferent divisions of the sciences. The successful teacher of 
general science, the science course most frequently, offered 
in the high school program, must have extensive training in 
subject matter because general science includes elements from 
almost all fields of science. Teachers of biology, the sec
ond most popular course in high school science, should have 
adequate training in the subject matter of both botany and 
zoology. It is well, therefore, for a teacher of science in 
the high school to prepare himself to teach in more than one 
field of science.

A general view of the present status of the several 
sciences is afforded by the frequency of their inclusion 
within the high school curriculum. According to statistics 
for public high schools, 1927-1928, the courses most prominent
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in the high school program are in the order named, general 
science, biology, physics, and chemistry. Less than twenty 
per cent of the public high schools during 1927-1928 offered 
any other course in science. Since agriculture is usually 
considered a non-academic subject it will not be considered 
in this study.
TABLE XIV. BIOLOGICAL AND PHYSICAL SCIENCE COURSES IN THE 

CURRICULA OF. 14,725 PUBLIC HIGH SCHOOLS 1927- 
1928.1

Number of schools Per cent of 14,725
Courses Reporting Courses schools reporting

General Science 9.845 61
Biology 7.686 52
Physics 7.346 50
Chemistry 4.783 33
Phys. Geoeranhv 2.735 19
Physiology 2.500 17
Hyg. & Sanitation 1.542 10

Botany 1.182 9
An examination of Table XIV shows that general science, 

biology, physics, and chemistry were taught in at least
thirty-three per cent of the high schools in 1927-1928. In
the smaller high schools and even in some of the larger high
T~. Phillips, Frank M. "Statistics of Public High Schools, 

1927-1928",' United States Bureau of Education Bulletin 
1930, No. 16. Washington: Government Printing Office, 
1930, pp. 1066-1069.
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schools it is customary to have the science" teachers teach 
two or even more of the different divisions of the natural 
sciences. A teacher of a course in general science, which 
includes elements of the other sciences, would most certainly 
he a more efficient teacher of general science because of 
having had courses in biology, chemistry, and physics. There
fore, based upon an analysis of the work of the teacher of 
science in the high school, preparation of prospective sci
ence teachers should at least include courses in the three 
natural sciences, biology, physics, and chemistry. 
Recommendations From Current Educational Literature.

Based upon an analysis of the needs of the field and of 
practices in a number of selected institutions, the Committee 
on the Teaching of Science of the National Society for the 
Study of Education recommends from forty-two to fifty hours 
of preparation for teachers of the natural sciences. The 
recommendations of the Committee are as follows:

I. General or Orientation. A course required of 
all elementary school and secondary school 
teachers. The units of this work will be built 
around those generalizations and principles of 
science that relate most immediately to the 
needs and interests of liberally educated people. 
These will be chosen irrespective of the special 
field of science to which they may be related (8 
or 10 semester hours of credit). II.

II. Beginnings of Specialization. Introductory
courses in each of the special sciences - chem
istry, physics, and biology. Courses in botany 
and zoology may be offered instead of biology 
(18 to 24 semester hburs of credit).
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III. Specialization.
A. Chemistry

Second-year Chemistry 
Third-year Chemistry

B. Physics
Second-year physics 
Third year physics

C. Biology
First-year biology 
Second-year biology

8 hours credit) 
8 hours credit)
8 hours credit) 
4 hours credit)
8 hours credit) 
8 hours credit)

IV. Electives
A. Geology
B. Physiography
C. Astronomy-
D. Bacteriology

(4 hours credit) 
(4 hours credit) 
(4 hours credit) 
(4 hours credit)

The committee’s interpretation of the various year levels in
the program just quoted is:

1 . Second-year C h e m i s t r y .............. ... . 8  hrs.
Qualitative and quantitative analysis 
Qualitative analysis and organic chemistry

2 . Third-year Chemistry . . . . . . .  8 hrs.
Quantitative analysis and biochemistry 

5. Second-year and Third-year Physics . . 12 hrs.
Mechanics, heat, electricity, and optics 

4. Second-year and Third-year Biology . . 16 hrs.
Plant physiology, vertebrate zoology, plant 
and animal ecology, entomology, heredity, 
and eugenics.^

Another recommendation relative to the specialized pre-
2~. "A Program for Teaching Science", The Thirty-first Year- 

book of the National Society for the Study of Education, 
Bloomington: Public School Publishing Co., 1952, p. 340.

5. Ibid., p. 341.

1
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paration of teachers of the natural sciences that is signif
icant for prospective teachers who desire to secure prepara
tion for the teaching of the entire field of the natural 
sciences is the recommendation of the Committee on the Reor
ganization of Science in Secondary Schools. The recommenda
tions stated quantitatively are:

Science .   42 Semester Hrs.
Biology- . . . . . .  . . 1 2  n n
Physics .............................12 n n
Chemistry . . . . . . . .  12 n n
Electives in biology, physics,
and chemistry . . . . . .  6 n n

42 Semester Hrs.4

Suggestions from the Leading Teacher Training Institutions 
for the Training of Teachers of Natural Science in Secondary 
Schools.

Some of the colleges of education of the major teacher 
training institutions in order to provide prospective teach
ers. with a more adequate background in their chosen teaching 
fields have organized two types of majors and minors, depart
mental majors and minors and combination majors and minors. 
When pursuing a departmental major, the candidate centers 
his attention chiefly upon some single academic subject 
which represents his major academic interest and constitutes
4. "Reorganization of Science in Secondary-Schools’1, United 

States Bureau of Education Bulletin, 1920, No. 26, 
Washington: Government Printing Office, 1920, pp. 61-62.
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his teaching major. Majors of this type are majors in chem
istry, majors in physics, or majors in botany. In a combin
ation major the work in two or more academic subjects is 
correlated so as to constitute a more extensive and diversi
fied preparation for" the teaching of some field of science. 
Examples of combination majors in science are majors in the 
biological sciences consisting of botany and zoology and a 
major in the physical sciences consisting of physics and 
chemistry. -For a departmental major approximately twenty- 
five semester hours are required; for a departmental minor 
approximately fifteen semester hours are required. Combin
ation majors usually require approximately forty hours of 
preparation. Combination majors in the biological sciences 
are more frequently offered by colleges of education than 
combination majors in the physical sciences.

In compiling Table XV, showing the programs recommended 
by the colleges of education of the six major institutions 
as academic preparation for teachers of the natural sciences 
in secondary schools, the writer has used the nearest ap
proximate value expressed in whole semester hour credits in 
converting quarter hour credits into semester hour equiva
lents.

Based upon the programs suggested for teaching majors 
and minors in the college of education of six major institu
tions, the following courses seem to predominate in the 
training of prospective teachers of secondary science.
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TABLE XV. COURSES AND APPROXIMATE NUMBER OF SEMESTER HOURS 
IN EACH RECOMMENDED BY THE COLLEGES OF EDUCATION 
OF SIX MAJOR TEACHER TRAINING INSTITUTIONS AS 
SUBJECT MATTER PREPARATION FOR TEACHERS OF NAT
URAL SCIENCE IN SECONDARY SCHOOLS.

Institutions : t
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Chemistry :
General *8 *7 *10: *8 8-10 *7 6
Qualitative *5 *3 : *1 M *3 5
Quantitative *3 3-6: 10 5 4
Organic *7 *6 : *6 7 7 5
Physical *6 *3 : 10 3

Phvsics :
General *8 *10 *R : 10 4
Mechanics *6 : *3 *3 3
Electricity *4 3 *3 : *3 *3 *3 6
Heat 5 3 : *3 *3 *3 5
Light 3 3 : *3 *3 *3 5
Modern *3 : *£ 6 3
Laboratory Arts *6 : *1 *2 3

Botany 2
General *4 *7 *4 : 10 *3 5
Morphology 3 : *4 3 *2 4
Systematic 3 3 6 : *2 5 *2 6
Plant Physiology 4 7 4 : 2 • 4 *2 6

Zoology •
General *4 *7 *4 : *3 10 *7 6
Vertebrate 4 4 : 3 3
Invertebrate 4 3 : 7 5 4
Comparative Anatomy 4 4 : 5 3 •

& Physiology 7 *5 : *7 2 4
Genetics 3 3 : 2 3
Entomology *4 *5 2 3 5 • 4

* Courses required for teaching majors and minors. 
" Courses given in combination.
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The writer does not maintain that a teacher of secondary 
science must have all the preparation listed below, but does 
recommend the courses listed, as courses that are desirable 
for the prospective teacher to include in his training pro
gram.

Chemistry. . ............................
General Chemistry . . . . .  8

Qualitative Analysis . . . .  3
Quantitative Analysis . . . .  5
Organic Chemistry . . . . . .  6

Physical Chemistry ..............  6

P h y s i c s ........................ i . .
General ............................ 8

Mechanics ........................  4
E l e c t r i c i t y ....................  . 5

' H e a t ................. ... . . . 3
Light . . . . . . . . .  3
M o d e r n .................... . . . 4
Laboratory A r t s ................. 3

Botany . ............................ ...
G e n e r a l ............................ 5
Morphology ........................  3
Systematic .......................  3
Plant Physiology . . . . . .  4

Z o o l o g y ............................... ..

General  ..................... . 6

28 hours

28 hours

15 hours

30 hours
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Vertebrate . . . .  . . .  . 4
Invertebrate .....................  5
Comparative Anatomy . . . . . 4
Physiology ........................  5
Genetics .....................   3
Entomology ........................  3

A Tentative Standard of Academic Preparation for Teachers of 
Natural Science in Secondary Schools.

Based upon (l) a job analysis of the teaching of natural 
sciences in the high school as shown by the frequency of in
clusion of the various science courses in the curriculums of 
14,725 public high schools in 1927-1928, (2) the recommenda
tions of the Committee on the Teaching of Science of the 
National Society for the Study of Education, (3) the recom
mendations of the Committee on the Reorganization of Science 
in Secondary Schools, and (4) the programs of the colleges of 
education of six major institutions recommended for the 
training of prospective teachers of science in secondary 
schools> the following courses seem, in the opinion of the 
writer, to constitute the core of the academic preparation 
for a teaching major in the physical sciences or a teaching 
major in the biological sciences:

Chemistry . . . . .................. 21-23 hours
General Chemistry . . . . 8-10.
Qualitative Analysis . . .  3

Quantitative Analysis . . 4
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Organic Chemistry . . . . 6

Physics ...................................  20-22 hours
General Physics . . . .8-10
Mechanics . . . . . . . 3
Electricity ..................... 3
Heat . . . .   3
Optics 3

Botany . . . . . . . . . . . .  10 hours
General Botany . . .  . . . 6

Plant Physiology . . . . .  4
Z o o l o g y .............. ...  16 hours

General Zoology . . . . .  6

Vertebrate Zoology . . . .  4
Entomology . . . . . . . 3
Genetics . . . . . . . .  3

Science Courses Most Frequently Offered by the Science 
Departments of the Twelve Negro Institutions Studied.

Table XVI, compiled from the science courses most fre
quently offered by the science departments of the negro in
stitutions studied, shows that every course approved by our 
tentative standard, except entomology, was offered by at 
least six of the twelve institutions. Courses offered by 
fewer than six of the schools have been omitted from the 
table. Courses in economic entomology were offered by the 
departments of agriculture of Virginia State College, West 
Virginia State College, Prairie View College, and Southern
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TABLE XVI. SCIENCE COURSES MOST FREQUENTLY OFFERED BY THE 
SCIENCE DEPARTMENTS OF THE TWELVE NEGRO INSTI
TUTIONS USED IN THE STUDY.

Institutions

Courses
2

:

2
2
2
2
2
2
2
2

Chemistry 2
General x: *: * X X *; * * X * * X 12
Qualitative x: *: X X X X2 * * X X * X 12
Quantitative x: *: X X xl *: * *' X X ' * X 12
Organic x: *: X X xl£ *: X * X * * X 12
Physical x: X X X2 X X X X X 10
Physiological x: X X • X X X X 7
Adv. Inorganic x: x: X X 2 X X : 6

Physics • i
General x: *: * X X x: * * * * X 11
Mechanics x: *: X X ; X X * X 8
Light x: *: X X X 2 X X X X 9
Electricity x: *; X X 2 X X X * : 8
Heat x: X X 2 X X X 6

Biology (General) * X * 2 X * X * * :9
Botany 2

General : *: X *: X X * * 7
Plant Physiology : *: *: X X X * 6

Zoology 2 2
General : *: X X * * 6
Invertebrate *: *2 *JL *: X * * : 7
Vertebrate *: *2 *; X X * * 7
Comnarative Anat. *: *2 * X X X2 X * X * * 11
Physiology *: * X *: X X X * * 9
Histology *2 X+ X X *: X X X : 8
Bacteriology x: X : x X *: X X X * 9
Embryology *: *2 * : x X *: X * X X * 11
Genetics *; X 2 X X 2 X X X * 8

* Courses recommended by the departments of science for 
teaching majors and minors.

x Courses listed in the courses of instruction of the above 
institutions.
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University. The writer is of the opinion that the lack of 
stress placed upon entomology in the schools studied is due 
to the practice of including this course in the offerings of 
the department of agriculture and the limited number of these 
schools possessing departments of agriculture.

That the science departments of the negro institutions 
are offering courses that are desirable as academic training 
for prospective teachers of secondary science is corroborated 
by the percentages of the schools offering each course ap
proved by our tentative standard of preparation for teachers 
of secondary•science.

Courses Approved 
General Chemistry

Per Cent of Schools 
Offering Courses

100
Qualitative Analysis 
Quantitative Analysis 
Organic Chemistry 
General Physics 
"Mechanics .

100
100

100
92
67

Electricity 67
Heat 50
Light . .
General Botany 
Plant Physiology 
General Zoology 
Vertebrate Zoology

75
58
50
50
58

Genetics 67



CHAPTER VII

THE SPECIALIZED PREPARATION OF TEACHERS OF FOREIGN LANGUAGES
In the smaller high schools, more than two years work 

in any one foreign language is rarely provided, and the 
total amount offered generally does not exceed four years of 
work. Latin is usually taught; in addition French or Spanish 
is generally offered and occasionally both French and Spanish 
are offered in the small high school. The prospective teach
er, who usually is obliged to begin his apprenticeship in a 

small high school, should be unusually careful in selecting 
his fields of major and minor subjects. Often Latin and one 
modern foreign language prove advantageous. Very seldom, 
however, will a candidate find that intense specialization in 
two modern foreign languages is demanded of him in the small 
high school. Probably a better combination of major and 
minor, for a prospective teacher of the foreign languages 
would be a major in foreign language and a minor in English, 
history, or mathematics.

According to statistics compiled by the United States 
Office of Education, the foreign language courses most fre
quently included in the programs of public high schools in 
1927-1828 were Latin, French, and Spanish. German, which 
once had been quite prominent in high school curricula, had 

lost its place in a great number of high schools, perhaps due



72

to the influence of the World War. The status of each for 
eign language in the high school program is shown in Table
XVII.
TABLE XVII. FOREIGN LANGUAGE COURSES INCLUDED IN THE CURRI

CULA -OF 14,725 PUBLIC HIGH SCHOOLS 1927-1928.1

Courses Number of Schools 
Reporting Courses

Per cent of 14,725 
Schools Reporting 
Courses

Latin 10.759 73
French 5.236 35
Spanish 2.695 18
German 698 4

Suggestions from Current Educational Literature.
The investigation into the teaching of modern foreign 

languages organized under the sponsorship of the AmericangCouncil on Education and known as the "Study" has brought 
some of the most helpful ideas in regard to the training of 
modern foreign language teachers. The data forming the 
basis of this study were obtained from questionnaires answered 
by 412 institutions reporting 749 departments of French, Ger
man, Spanish, and Italian.

None of the institutions replying to the questionnaires
reported a definitely organized curriculum for the training
T. Phillips, Frank M. "Statistics of Public High Schools 

1927-1928", United States Bureau of Education Bulletin, 
1950, No. 16. Washington: Government Printing Office,
1950, pp. 1065-1064.

2. Purin, G. M., "The Training of Teachers of the Modern 
Foreign Languages". New York: The Macmillan Co., 1950,
p p . 5-7.
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of modern foreign language teachers, with courses designed 
for that purpose, to which only students preparing to teach 
are admitted. In its general recommendations this committee 
makes the following suggestions relative to the training of 
teachers of the modern foreign languages that seem to the 
writer to be especially significant:

nl. The aim of these courses should be to give 
prospective teachers adequate training in the lang
uage, the literature, the history of the foreign 
civilization and of the language, and in education 
and psychology.

n2 ....... Candidates should be advised to prepare
to teach at least two subjects.

n5. For the major language, in addition to two 
years of high school work, not less than 50 semester 
hours should be required, of which approximately 16 
hours should normally be devoted to the language and 
14 hours to literature. For a teaching minor in a 
foreign language,approximately 20 semester hours 
following upon a two-year high school course should 
be required, of which IS hours should normally be al
lotted to the language and 8 hours to courses in 
literature.

"4. An adequate oral command of the language 
should be required of all major and minor students 
in a modern foreign language who plan to teach the 
subject.

n5. Graduation from a four-year college and 
the fulfillment of a major or minor requirement in 
a modern foreign language should be regarded as 
necessary to receive a license to teach that subject 
in a secondary school."*
The Committee found the following types of college 

courses generally given as preparation for prospective teach-
5 Purin, C. M. "The Training of Teachers of the Modern 

Foreign Languages". New York: The Macmillan Company, 
1950, pp. 96-97.
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ers of foreign languages in secondary schools:
1. Pronunciation
2 . Grammar Review
3. Composition
4. Oral and AUral Training
5. Courses in Literature
6 . Techniques of Teaching M o d e m  Foreign Lan

guages
7. History of the Language
8 . Courses in the history and civilization of the

4country whose language is being studied.
Courses of the last two types were not offered as fre

quently by the colleges as were the first six types. Whereas 
one-half the modern language departments felt the need of 
special courses in history and civilization of the country 
whose language was being studied, only one-fifth offered 
such courses.5 That courses in the history of the language 
and in the history and civilization of the country whose lan
guage is being studied possess intrinsic value to prospective 
teachers of modern foreign language is generally admitted.
Suggestions from the Colleges of Education of the Leading 
Teacher Training Institutions.

The sequence of courses in French and Spanish suggested
for the training of teachers by the colleges of education are

Purin, C. M. "The Training of Teachers of the Modern 
Foreign Languages". New York: The Macmillan Company,
1930, pp. 39-53.

5. Ibid., p. 49.
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usually based upon two years of high school preparation; the 
sequences in Latin are usually based upon three or four years 
of high school preparation. These sequences are usually 
selected to insure the prospective teacher:

1 . The ability to read the ordinary literature of the
language studied: to understand the simple speech of the
language; and to express simple ideas in writing and speech.

2. A knowledge of the history of the literature, of the 
economics, of the political, social, and intellectual life 
and of the architecture of the people whose language is 
studied.

5. A mastery of the objectives, principles, techniques, 
and practices of teaching the subject concerned to a degree 
sufficient for the student to teach with reasonable effici
ency in the high school upon graduation.

Since German was taught in only four per cent of the
public high schools during 1927-1929, the preparation of
German teachers will not be considered in this study.
A Tentative Standard of Preparation for the Training of 
Teachers of Foreign Languages in Secondary Schools.

As is evident the colleges furnish the most germane sug
gestions relative to the training of teachers of foreign lan
guages. The Committee on Investigation of the Modern Foreign 
Study found that in half the colleges the department of edu
cation, jointly with the language department, approves the 
program of the prospective teacher and shares in directing
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TABLE XVIII. COURSES MOST FREQUENTLY SUGGESTED BY THE
COLLEGES OF EDUCATION OF THE MAJOR TEACHER 
TRAINING INSTITUTIONS AS PREPARATION FOR 
TEACHERS OF FOREIGN LANGUAGES IN SECONDARY 
SCHOOLS.

Courses
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Latin
Cicero 1 2 2 3 : 4 '

"• Horace 2 : 4 4 2 5 5
Pliny 1 : 2 2 1 1 5

- Livy 1 3 1 5
Catullus 1 2 1 1 4
Latin Comedy 3 4 - 3 1 4
Civilization 4 2 2 3
Comnosition 2 2 2 1 4 5
Virgil 2- 4 3 : 3
Ovid 1 2 1 : 3

French
Pronunciation 2 2 2 2 : 2 5
Grammar & Syntax 2 2 3 4 : 4
Comnosition 3 4 2 4 6 2 2 7
Conversation n 3 3 M 2 2 6
Survey of French Lit. 6 6 4 6 4
17th Century Lit. 3 3 2 4 4 : 5
18th Century Lit. 3 2 4 6 : 4
19th Century Lit. M 2 4 3

Snanish
Pronunciation 3 1 2 : 2 4
Grammar & Syntax 2 2 3 : 3 '
Comnosition 5 4 6 2 2 5
Conversation M 2 n 3
Adv. Comp.5: Conversation § 4 6 4 4
Snanish-American Lit. 3 6 6 ; 3
17th Century Lit. 3 3 3 3
18th Centurv Lit. M 3 3 2 3
19th Centurv Lit. 6 M *1 : 3

n Course given in combination with course above.
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r*

his work.
Based upon (l) the survey conducted by the Committee chi 

Investigation of the Modern Foreign Language Study and (S) 
suggestions of the colleges of education of the major white 
institutions, it seems reasonable to suppose that the subject 
matter preparation of teachers of Latin, French, or Spanish 
in high schools should contain at least the following named 
elements in their own respective fields:

Latin . . . . .................. . 2 5  hrs.
Cicero . . . . . . .  . . . 2
Horace ............................  5
Pliny . .   2
Livy . . . . . . . 2
C a t u l l u s .................   2
Latin C o m e d y ........................3
Roman Civilization ..............  2
Composition . . . . . . 2
V i r g i l .................   5
O v i d .........................• . . 2

French ....................................... 26 hrs.
Pronunciation ..................... 2
G r a m m a r ..................... . . 3
Composition . . . . . . .  3
Conversation .....................  5

FI Purin, C. M. "The Training of Teachers of the M o d e m  
Foreign Languages". New York: The Macmillan Company,
1950, p. 32.
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Survey of French Literature . . 6

17th Century Literature . . .  3
18th Century Literature . . .  3
19th Century Literature . . .  3

Spanish ................................... 19 hrs.
Pronunciation . . . .  . . . 2
G r a m m a r ........................ . 3
Composition . . . . . . . .  3
Conversation . . . . . .  2

17th Century Literature . . .  3
18th Century Literature . . .  3
19th Century Literature . . .  3

Courses Most Frequently Offered by the Departments of Foreign 
Languages of the Negro Institutions Used in the Survey.

Table XIX, compiled from data that was taken from the 
catalogues of the institutions studied, shows the courses 
most frequently offered by the departments of foreign lan
guages of the negro institutions.

In comparing the courses generally offered by negro in
stitutions with our tentative standard of preparation for 
teachers in each of the fields of secondary foreign lan
guages, Latin, French, and Spanish, the following facts are 
revealed:

1. That satisfactory preparation for teachers of sec
ondary French is being offered by every negro institution 
studied except Prairie View College.
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TABLE XIX. FOREIGN LANGUAGE COURSES MOST FREQUENTLY OFFERED 
IN THE NEGRO INSTITUTIONS STUDIED.

Institutions

C o u r s e s
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r̂î  ri' C* •H'W * * *G-H*bO *P> *P 'Ori
w: ®: ® :® ® :k m :® ® :(3  ®j o ® ?hw
P.'CJfH .O H  P .O to. ti W;H M.® P.'d b0.-p bO tUD Fnfn
® i^ 4® k iri‘o  ®«G ®« c d ®« f H®®» ® ®<o ®* *m*m®

JbcJ{>.03t> .G P .O  | #rirH rP r> ̂ Hr—1. tH . 0}rH .Q
•Gt VFkH* *C3H •y-HVHH* •H ^>H  V4H

a § S § S S S g S 5 : S 3 - S 5 : 5 g : S 5 i S 5 > ; 5 S 5• * * • * * * * • • • ....

F
r

e
q

u
e

n
c

ie
s

JLicl u in
E l e m e n t a r y x: x :  : x :  x: : r X 2 . X 2 : 6
C i c e r o x: x :  : x :  : X 2  2 X 2 2 2 : X 7
V i r g i l • x: : x: : 2 2 X 2 : 2 2 X 4
L i v y x: x: : x: : 2 2 xr 2 2 2 X 5
H o r a c e x: x: : x: : 2 2 X 2 2 : 2 X 5
Tacitus . • • * * 5

French
Elementary x: x: x: x: x: x: x: X 2 X 2 X 2 X 2 X 12
Intermediate x: x: x: x: x: Xer 2 X 2 X2 X 2 X 2 X 11
Comnosition x: : x: : x: x: x: ; X2 x: 2 7
Conversation : # J t e  * * 2 X 2 ; 2 X 2 2 X 4
Adv. Como. & Conv. • : x: : xc 2 2 X 2 2 X 2 X 2 5

• Pronunciation x: : 2 2 X 2 X 2  2 2 X 2 X 2 2 X 6
Survey of Lit. • x: x: x: x: X 2  2 X 2 2 X 2 X  2 8
17th Century Lit. x : x: x: : : ; : ; X 2 X 2 X 2 X 7
18th Centurv Lit. x: x: x: : : 2 2 2 x: 2 X 2 X 6
19th Century Lit. x: x: xi x: : 2 2 2 x: X 2 x: X 8

Spanish
Elementary x: X 2  X 2  X 2  2 X 2  X 2 2 X 2 2 xi X 9
Intermediate • x: x: x: : X 2  2 2 X 2 2 X 2 X 7
Survey of Lit. 2 5

2. That the amount of preparation for prospective
teachers of Latin that is available in negro institutions, in 
all instances, is not as satisfactory as the preparation 
available for prospective teachers of French. The preparation • 
offered in five schools, Fisk University, Howard University, 
Lincoln University, Southern University, and Wilberforce Uni
versity, bears the unquestioned approval of our tentative

i
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standard. Although Morgan College and Virginia State Col
lege offer courses in Latin different from those of the 
five institutions just named, the preparation available in 
these two schools satisfies our tentative standard. More
house College offers elementary Latin only. Prairie View 
College and Talladega College offer no Latin at all, and 
Johnson C. Smith University and West Virginia State College 
offer courses in Latin only upon application of a sufficient 
number of students.

3. Three schools, Johnson C. Smith University, West 
Virginia State College, and Southern University, offer no 
courses in Spanish. Fisk University offers one year1s work 
in elementary Spanish. All other schools offer courses in 
Spanish that conform to our tentative standard.



CHAPTER VIII

HOW EFFICIENTLY ARE COURSES FOR THE TRAINING OF SECONDARY
ACADEMIC TEACHERS TAUGHT IN NEGRO INSTITUTIONS?
Investigation shows that each institution referred to 

in the study has the highest possible rating by its state 

department of education and in many instances is similarly 
accredited by the departments of education of other states.
As a means of facilitating the certification of teachers, 
state departments of education have classified teacher
training institutions according to the estimated worth of 
the teacher-training preparation received in the institution. 
In general, these ratings indicate a fair estimate of the 
worth of the preparation received in the institution rated 
in so far as the educational needs of a particular state are 
concerned. The writer admits that the validity of ratings 
by state departments of education as a criterion of the 
worth of the preparation received in teacher-training insti
tutions is weakened by the disparity in the standards used 
by the several states.

Graduates from Fisk University, Howard University, 
Lincoln University, Morgan College, Talladega College, West 
Virginia State College, and Wilberforce University have 
been accepted as full candicates into the graduate schools 
of Ohio State University, Columbia University, the University
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of Iowa and other major institutions of higher learning.*-
TABLE XX. RATING OF THE TWELVE NEGRO INSTITUTIONS BY THEIR 

RESPECTIVE STATE DEPARTMENTS AND REGIONAL ACCRED- 
ING ASSOCIATIONS. 1
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Fisk University A A
Howard University A A
Johnson C. Smith University A A
Lincoln University A A
Morehouse College A A
Morgan College A A
Prairie View College A B
Southern University A B
Talladega College A A
Virginia State College A A
W. Virginia State College A A
Wilberforce University A

1. Caliver, Ambrose. "Education of Negro Teachefs". United 
States Bureau of Education Bulletin, 1935, No. 10. 
Washington: Government Printing Office, 1933.
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Table XX shows the rating given each negro institution 
studied by its own state department of education and by the 
regional accrediting association in whose territory it is 
located. It will be observed upon an examination of Table 
XX that every institution studied had an ,,A M rating by its 
own state department of education, and that nine of these 
institutions had an nkn rating by their respective regional 
accrediting associations. Prairie View College and Southern 
University were classed "B” by the Southern Association of 
Colleges and Secondary schools in whose territory they are 
located. The Southern Association gives a RBn rating to in
stitutions having not yet met in full one or more of the 
standards set up for four-year colleges, but the general 
quality of their work is such as to warrant the admission, 
without condition, of their graduates to any institution re-

p
quiring the bachelor’s degree for entrance.

For some reason unknown to the writer, Wilberforce, 
which is located within the territory of the North Central 
Association, has no rating by that association. This insti
tution, however, has an ’’A ” rating by the American Associa
tion of Teachers Colleges

Judged wholly upon the ratings given negro institutions 
by state departments and other educational accrediting agen
cies, the writer feels justified in assuming that in general,
W. "Accredited Higher Institutions”, United States Office of 

Education, Bulletin, 1934, No. 16, p. 37.
3. Ibid., p. 42.
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courses for the training of academic teachers in high schools 
are satisfactorily taught in negro institutions of higher 
learning.
The Training of the Teacher-Training Personnel of Negro 
Institutions of Higher Learning.

Of paramount importance in the determination of the 
efficiency of the instruction offered in negro colleges and 
universities are the factors of the training and service of 
instructors in these schools. While it is impossible to es

timate the worth of a teacher solely upon the number of de
grees he holds, still there is some value in considering the 
amount of formal education he has had.

Before attempting to evaluate the training of the teach
er-training personnel of the schools being studied, an ac
ceptable standard of preparation for faculty members should 
be selected. The standard most generally accepted is estab
lished by the American Council on Education which, while not 
an accrediting agency itself, has as its purpose the defining 
of standards of accrediting agencies already in the field. 
Included in its standard for faculty members are the follow
ing recommendations made by the councils

1. The training of a member of the faculty of profes
sional rank should include at least two years of graduate 
study, in their respective fields of teaching, in a recog
nized graduate school.

2. Major professors should have training equivalent to
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that required for the doctorTs degree.
5. Teaching schedules exceeding sixteen hours per week 

per instructor or classes (exclusive of lectures) of more 
than thirty students should be interpreted as endangering 
educational efficiency.^

Dr. Ambrose Caliver in his national survey of the edu
cation of negro teachers found the following facts to be 
true relative to the preparation and service of teachers in 
negro institutions of higher learning:

1. The median number of years of college work for the 

colleges investigated in the survey was 5.28.
2 . There is a rapid turnover in teaching personnel in 

most negro colleges. More than one-third left after a period 
of one or two year's service.

5. Although teachers in negro colleges did not teach an 
excessive number of hours per week, a number were handicapped 
by having to teach in two or more departments.5

A study was made of the preparation of instructors whose 
names were listed in the catalogues as teaching classes in 
education, English, mathematics, natural sciences, foreign 
languages, and the social studies. The data from this study 
were used in the compilation of Table XXI. No data for emer
itus or part time instructors were used in the table.
4% "Standards for Accrediting Colleges, Junior Colleges and 

Teacher Training Institutions". A Report of the American 
Council on Education, Washington, 1924, pp. 4-5.

5. Caliver, Ambrose. "Education of Negro Teachers” . United 
States Bureau of Education Bulletin, 1955, No. 10. Wash
ington: Government Printing Office, 1955, pp. 44-50.
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TABLE XXI. PREPARATION OF THE TEACHER TRAINING PERSONNEL OF 
THE TWELVE NEGRO INSTITUTIONS USED IN THE STUDY.

Highest Degree Held
A. B. 
or

B. S.
M.A.
or

M.S. :
Ph.D.

;.
Misc. No Deg.

No. % No. % No. % No. % No. *Fisk
University '2 7 16 53 10 33 2 7
Howard
University 11 12 53 57 27 29 1 1 1 1
J. C. Smith 
University 1 5 17 85 1 1 1 1
Lincoln
University- 5 29 11 '65 1 6
Morehouse
College 5 15 16 80 1 5
Morgan
College 7 47 7 47 1 6
Prairie View 
College 5 17 24 83Southern
University 8 44 9 50 1 6Talladega
College - - 14 82 5 18Virginia State 
College 2 10 19 90
V». Va. State 
College 1 ■ 4 20 87 1 • 4 1 4
Wilberforce
University 7., 27 17 65 2 8

Total _ 6& 16 225 ' 68 47 14 3 1 4 1

An examination of Table XXI shows the following to be 
true of the preparation of teacher-trAining personnel of the 
institutions referred to in the table:'1

1. That if we accept a master’s degree as the minimum 
scholastic requirement for membership in a college faculty, 
eighteen per cent of the teacher-training personnel in negro
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institutions do not possess a master1s degree, which stand
ard is less than that established by the American Council on 
Education. A master’s degree being generally considered the 
equivalent of only one year of graduate study, whereas, two 
years of graduate study are recommended by the council. The 
lower standard is used here because, in the majority of the 
catalogues from which the data were taken, the preparation 
of the faculty was shown only in terms of the highest degree 
held.

2 . With the master’s degree as a minimum standard, 
sixty-eight per cent of the teacher-training personnel of 
the institutions covered by.this study have the minimum pre
paration.

3. Fourteen per cent of the teacher-training personnel 
in the institutions have had superior training, the doctor’s 
degree.

A,comparison, of the preparation of the teacher-training 
personnel of negro institutions with that of the teacher
training personnel of the white institutions with which the 
negro institutions were paired shows the following facts:

1. Sixteen per cent of the teaching personnel in the 
negro institutions had bachelor’s degrees, and twelve per 
cent of the white instructors had bachelor’s degrees.

2. Sixty-eight per cent of the teacher-training per

sonnel in the negro institutions had master’s degrees.
3. The per cent of teachers in the negro institutions
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! TABLE XXII. PREPARATION OF THE TEACHER TRAINING PERSONNEL
OF THE TWELVE WHITE INSTITUTIONS USED IN THE 
STUDY.

Highest Degree Held
A. B. 
or

B. S.
M.A.
or

M.S.
Ph.D. Misc. No Deg.

No. % No. % No. % No. % No. fo

Albright College 3 15 12 60 5 25
Bethany College 2 9 12 52 9 39
Centenary College 5 20 13 52 5 20 1 4 1 4
Georgetown 
University • 7 12 19 33 11 19 20* 35
Guilford College 2 13 10 67 3 33
Judson College 1 5 11 55 7 35 1 5
Randolph-Macon 
Woman’s College 5 10 22 46 21 44
Simmons
University 2 9 17 74 4 17
Southwestern 1 4 7 30 14 61 1 4
Wesleyan College 1 5 13 62 7 33
Western
Maryland College 5 28 11 61 1 6 1 6
Wittenberg
College 5 14 16 43 16 43

Total 39 123 163 50 96 30 2 1 23 7
* Twenty members of the faculty of Georgetown University 

listed as members of the Society of Jesus.
having doctor’s degrees was fourteen and in the white insti-
tions, thirty.

I 4. Both the white and negro institutions have one per
cent of their instructors possessing miscellaneous degrees.

i
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5. One per cent of the teachers in the negro institu
tions have no degree, and in the white institutions seven 
per cent have no degrees.

It will be observed upon examination of Table XXII that 
twenty of the twenty-three instructors without degrees are 
found in Georgetown University, a Catholic institution.
These twenty faculty members are members of the Society of 
Jesus, a religious order whose scholastic members follow a 
special course in classics and mathematics lasting two years, 
then three years are given to the study of philosophy, and 
five years of teaching in one of the colleges of the society.® 
Although these instructors are without academic degrees, 
the requirements of their religious order prescribe a fair 
degree of academic preparation. That the preparation of 
these particular instructors is satisfactory is substantiated 
by the prominent positions they hold in the faculty organ
ization of the university. Nine of these instructors are 
heads of departments, one a professor, five associate pro
fessors, one an instructor, and one special lecturer in 
sociology.

Based upon the data presented in this chapter, in the
opinion of the writer, the conclusion that courses for the
training of secondary academic teachers are not efficiently
taught in most negro colleges seems to be warranted.
G~. The Catholic Enclyclopedia, Vol. XIV, N.Y.: Robert

Appleton Company, 1912, p. 84.



CHAPTER IX

CONCLUSIONS AND RECOMMENDATIONS 
The purpose of this study has been to attempt to esti

mate the worth of the training preparation offered prospec
tive teachers of the academic subjects in secondary schools 
by negro institutions of higher learning.

In the light of the data presented in this study, the 
following conclusions seem warranted:
1. Negro institutions, in general, are offering courses in 

education that are desirable as professional training 
for prospective teachers in secondary schools of the 
state in which the institutions is located. This con
clusion is based upon the following data:
A. Courses in education are offered in the majority of 

these institutions that satisfy the quantitative and 
qualitative standards of the state departments of 
education for the highest classification of high 
school certificate.

B. The negro schools are including in their teacher- 
training programs courses apparently equivalent to 
those offered in fully accredited white schools with 
which they were paired for purposes of comparison.

C. The departments of education of negro institutions 
of higher learning are offering the professional
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courses that are recommended by recent surveys of 
teacher training.

2. If we except courses in foreign languages, where there 
is an insufficiency of the preparation available for 
prospective teachers of Latin and Spanish, negro insti
tutions are offering courses in the academic subjects 
that will furnish prospective teachers in the academic 
fields of the high schools with appropriate preparation . 
to teach the subjects selected as teaching majors and 
minors. The data supporting this conclusion are:
A. Negro colleges and universities are offering courses 

which furnish the background needed by prospective 
teachers in any given high school field as indicated 
by a job analysis of the programs of public high 
schools during 1927-1928.

B. These institutions are offering the courses recom
mended by recent educational surveys and organiza
tions dealing with the particular subject matter 
fields.

C. Negro institutions are offering the academic courses 
prescribed by the colleges of education of the major 
white institutions for teaching majors and minors.

3. Judged by the most generally accepted standards, courses 
for the training of secondary academic teachers are not 
efficiently taught in negro institutions of higher 
learning.
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A. Notwithstanding their high rating by state depart

ments of education, a high degree' of efficiency of 
instruction in these schools is not insured by these 
ratings. State accrediting standards are compara
tively low due to such conditions as supply and de
mand and low salary schedules.

B. Judged by the standards of their respective regional 
accrediting associations, instruction in at least 
one fourth of these institutions is not of the high
est quality.

C. The most important single factor in the determination 
of the instruction in these schools is the teacher1s 
preparation for his work. A comparison of the train
ing of instructors in negro institutions with the 
generally accepted standard of the National Council 
on Education shows their preparation to be deficient 
according to data furnished by Dr. Caliver1s study 
and by this study.

D .  . A comparison of the preparation of the teacher train
ing personnel of the negro institutions with the pre
paration of the teacher training personnel of the 
white institutions with which the negro schools were 
paired shows that the instructors in the negro insti

tutions were not as well prepared for their work as 
the white instructors. This fact is substantiated by 
the greater percentage of white instructors with
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doctor’s degrees, which according to Tables XXI and 

XXII show fourteen per cent of the negro instructors 
with doctor’s degrees and thirty per cent of the 
white instructors with this degree.

RECOMMENDATIONS
1. As long as Latin continues to hold as prominent a place 

in the high school program as it does, better provisions 
should be made for the training of prospective teachers, 
of this subject. Colleges possessing no Latin curricula 
should organize them, and programs that are deficient 
should be expanded until they include at least the 
minimum essentials of such training.

S. Since there is a rapid turnover in the teaching personnel 
of negro colleges and universities according to the sur
vey of the education of negro teachers made by Ambrose 
Caliver for the United States Office of Education in 
1933, tenure in negro institutions should be made more 
secure. It should be based upon the efficiency of ser
vice rather than political influence as is often the case 
in state supported institutions. Continuity of effort, 
interest or ideals are disturbed by a rapid turnover in 
the teaching personnel.

3. More and better formal training should be required for 
membership in the faculties of negro institutions that 
train prospective high school teachers. In amount this
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should approximate as a minimum the two years of grad
uate study recommended by the National Council on Educa
tion. Closely tied up with the requirement of increased 
preparation for instruction in negro institutions is the 
necessity of increasing salaries to a point that will 
attract well prepared teachers into the field of college 
teaching and encourage the professional growth of those 
already in the field until they meet approved standards.
A time limit should be established for all faculty mem
bers whose preparation is found to be below approved 
standards to bring their preparation up to the require
ments. The professional growth of faculty members may 
be encouraged by bonuses for successful completion of 
summer school courses of certain types and maintaining 
fellowships for faculty members in graduate schools. 

SUGGESTIONS FOR FURTHER STUDIES 
Among other studies in the field of the education of 

negro teachers that are important enough to justify their 
consideration are the following:
1. The specialized preparation which negro teachers have 

for the subjects they now teach.
2. The tenure of teachers in negro colleges and universities 

and the conditions affecting tenure.
3. Teaching loads and services of faculties in negro col

leges and universities.

!

i
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4. A study of the in-service improvement of negro teachers.
5. A study of guidance programs for prospective teachers 

provided by negro colleges.
6. The relation of the salary schedules for negro teachers 

to the cost of living in their representative communi
ties.

7. A study of the admission policies and practices in negro 
colleges.

8. The number and character of the subject matter combina
tions being taught by negro high school teachers.

9. The content and methods of teaching representative 
courses in institutions for the preparation of negro 
teachers.
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