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ABSTRACT

The purpose of this study was to determine the 
place of high school speech training in Arizona in the 
areas of teacher qualification, speech in the curriculum, 
content of speech class, extra-curricular speech 
activities, and the position of speech training in Arizona 
in comparison with the training offered in similar western 
states. Questionnaires were sent to speech teachers and 
high school administrators in Arizona and to selected 
speech personnel in New Mexico, Utah, and Wyoming.
An analysis of this data showed the standards of teacher 
preparation in speech are less specialized in relation to 
other teaching fields: speech is available in most Arizona 
high schools but is practically never required; speech 
courses cover a standard range of topics; debate, public 
speaking, and oral interpretation; extra-curricular speech 
activities are widely available, but participation is limited 
to few schools; Arizona's speech program is neither 
significantly better nor worse than speech programs in other 
states included in the study. Another conclusion reached 
was that none of the four states has a particularly out
standing speech program. Specific recommendations in the 
areas studied were made for the improvement of high school 
speech programs within Arizona.

ill
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CHAPTER I
INTRODUCTION

Essential to almost every aspect of man’s life in 
a social system is oral communication. Long before 
writing— no doubt as soon as man came into existence, 
speech became a part of his way of life. The grunt and 
muttering of the prehistoric speaker, the unstructured 
utilitarian speech of the ignorant, the elegance of the 
cultured man's language, all have one common purpose— to 
transfer thought from one mind to another through the 
human voice. Gray and Vise, noted scholars in speech, 
maintain that speech is the universal medium of 
communication.

We use that particular mode of communication 
(Speech) daily in adjusting to our fellows, in 
solidifying our social relations, and in getting 
other people to think, feel, and act as we want them 
to do....The actual human voice together with the 
appropriate visible bodily activity in direct 
face-to-face contact, is still the universal medium 
of social exchange, even among the highly literate.1

With speech established as the universal medium of 
communication, it follows that speech is inherent in all

1 Giles Wilkerson Gray and Claude Merton Wise,
The Eases of Speech (New York: Harper and ...Brothers, 1959), 
P • 7. . -
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education. It is part of the process of educating—  
conversation, discussion, and lecture. Moreover, speech 
is a discipline within itself. Educators generally agree 
with the Princeton philosopher, Theodore A. Greene, that 
liberal education should impart to the student, among 
other things, a logical linguistic skill; the student

2should learn to think clearly and to communicate well.
All educators agree that teaching to think clearly and to 
speak well is necessary; they do differ on their methods 
of attaining these ends. This thesis directs its 
attention to the secondary school and the role it plays in 
speech education.

The young adult in high school is perhaps at the 
ripest age to acquire the fundamentals of speech and make 
them his own. While still relatively flexible in his 
thinking, the high school student can be trained to voice 
with logic and perspicuity his many new found ideas and 
opinions. He will realize quickly that clarity in 
expressing his thoughts will assist in their acceptibility 
Even more attractive to the; adolescent mind are the 
avenues that speech opens to the high school student. 
Desire for achievement and recognition is inherent in

^Theodore A. Greene, “The Art of Responsible 
conversation," Journal of General Education. VIII (1954),
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teen-agers, and through speech training activities the 
young person can achieve and can gain recognition.

The need for the schools to recognize both young 
people's need for speech training and the peculiar 
advantage the school has to impart it is gradually being 
realized. The Speech Association of America prepared in 
1954 the entire January issue of the National Association 
of Secondary School Principals' Bulletin. This special 
issue was entitled "What Speech Can Contribute to High 
School Education." Some notable speech figures on the 
committee to compile this bulletin were: Franklin H. Knower 
of Ohio State University, Gladys Borchers of the University 
of Wisconsin, Hayden K. Carruth of the University of 
Michigan, Karl F. Robinson of Northwestern University, and 
Hugh F. Seabury of the State University of Iowa. One 
section of this bulletin had a series of articles written 
on the relationship of speech to careers in industry, 
engineering, medicine, education, and the armed services.*^

However, recognition of the need and place for 
speech training in the high schools does not necessarily 
imply that speech has a place in the secondary school 
curriculum. The most casual survey of schools within any

A Speech Program for the Secondary School," 
ifie Bulletin of the National Association of Secondary 
school Principals. XXXVIII (January 195^)7“ _
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given city# the comparison of state programs# and the study
of school curriculums guides indicate that the speech
programs taught in the high schools of Arizona are not
nearly so uniform as programs in other subject areas. The
question then arises: what is being done in speech training
by high schools, in particular, by Arizona high schools?
The problem of this thesis was to survey the speech training
activities in the secondary, schools of Arizona.

In order to compare the methods and results of the
proposed survey of Arizona high schools with New Mexico,
Utah, and Wyoming, other similar studies were examined,
among them Mr. Truman Phillips’ master’s thesis ”A Survey
and Analysis of Speech* Training in Texas Public High
Schools,“ written in 1955 at Baylor University. The 

♦purpose of this study was to investigate and analyze the 
present speech training trend in Texas. Mr. Phillips sent 
one questionnaire to the largest high school in each of 
254 counties of Texas. He chose the county method in order 
to include all areas of the state and to study all sizes of 
high schools. The enrollment varied from one hundred to 
thousands of students. Speech training was defined to 
include both curricular studies and extra-curricular 
activities. Mr. Phillips sent out a total of 254 
questionnaires and received 149 replies. His scope of 
coverage included: speech class content, speech teacher
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qualification, speech class: procedures, and the extra
curricular place of speech.. Finally, Mr. Phillips listed 
some six conclusions and recommendations.

Donald K. Orban wrote his master’s thesis, "Survey 
of Speech in the Secondary Schools of Indiana," at the 
University of Indiana in I960. His objectives were to 
know the extent and nature of speech education in Indiana 
high schools, to know what speech programs were available 
to the speech students, and.to formulate generalizations 
and recommendations from information collected. 
Questionnaires were sent by Mr. Orban to speech teachers.
He divided the schools into enrollment groups of small 
(100-200), medium (201-800), and large (over 800 students). 
The survey investigated first, the curriculum, second, the 
content of the speech course, third, qualifications of the 
speech teacher, and fourth, the extra-curricular speech 
activities. In conclusion, Mr. Orban listed some six 
generalizations and recommended five particular points of
improvement.^

^Truman Phillips, "A Survey and Analysis of Speech 
Training In Texas Public High Schools," unpublished master’s 
thesis, Baylor University, 1955.

^Donald K. Orban, "Survey of Speech in the 
Secondary.Schools of Indiana," unpublished master’s thesis. University of Indiana, I960. .
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At the University of Denver in 1956, Marian Helen 
Purcell wrote as her thesis, ”A Survey of Speech Education 
in the Public High Schools of New Mexico 1945-1946." Many 
changes have occurred in New Mexico high school speech 
education since Miss Purcell’s study, but it still proves 
an interesting and valuable reference. The general 
purpose of her thesis was to determine the status of speech 
education in the high schools of New Mexico during the 1945- 
1946 school year. Miss Purcell completed an additional 
study about New Mexico secondary school superintendents’ 
attitudes concerning the importance of speech in relation 
to other high school subjects.^

"Survey of Status of Speech Education In Accredited 
High Schools of Colorado 1946-1947" was written by Marjorie 
Joan Olson at the University of Colorado in partial 
completion for her M. A. degree in 1947. Her purpose was 
to determine that status of Colorado high school speech 
education. Employing the questionnaire method. Miss Olson 
based her Colorado information on written reports from 
speech teachers and administrators. Drawing data from 
similar surveys completed in Iowa, Michigan, Minnesota, 6

6Marian Helen Purcell, "A Survey of Speech 
Education in the. Public High Schools of New Mexico 
1945-1946," unpublished master’s thesis, Universitv of Denver, 1946. *
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Kansas, and Alabama, she used these as a comparative 
backdrop for her survey of Colorado. Miss Olson made

» *7eleven generalizations and three,conclusions•
In 1933 at the University of Utah, Genevieve Hart

Wilcox wrote “The Status of Speech Education in Senior High
Schools of Utah." Miss Wilcox sought to list speech
conditions in Utah as revealed by information obtained

8from questionnaires sent to high school principals.
A study similar to Miss Wilcox’s and more pertinent

now was written in 1961 by William Allen Peterson,
entitled "The Present Status of Speech Education In the 

' - „Secondary Schools of Utah. His purpose in undertaking 
this study was to determine: the.status of high school 
speech education in Utah in 1961, speech teachers’ 
qualifications, the scope of speech instruction, and the 
course content. Questionnaires were sent to 133 speech 
teachers. Responses totaling 65/£ were received.
Mr. Peterson drew sixteen conclusions and gave thirteen

yMarjorie Joan Olson, "Survey of Status of Speech 
Education In Accredited.High Schools of Colorado 1946-1947, 
unpublished master's thesis. University of Colorado, 1947. i

Q

°Genevieve Hart Wilcox, "The Status of Speech 
Education in Senior. High .Schools of Utah," unpublished 
master's thesis, University of Utah,.. 1933.
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qrecommendations

In this thesis the problem was to survey the speech
training activities in the secondary schools of Arizona.
Certain terms in this statement needing clarification are
"speech training" and "secondary schools." Dr. Harry G.
• • • *Barnes, especially interested in the teaching of speech
fundamentals, stated that speech training should prepare
all students to think more logically and to be better
prepared to face their problems.^® In their book, Basic
Training In Speech, Thonssen and Gilkinson, long time
college professors and particularly noted for their
contributions to the field of speech criticism, determined
that the scope of speech training is first, to know speech
skills, second, to discover ways to improve individually,
and third, to improve through practice.* 1 V Dr. Karl Wallace,
past president of the Speech Association of America and
head of the Department of Speech at the University of
Illinois, in a survey of the field of speech for 1953,
stated that the speech teacher should train his students to

%illiam Allen Peterson, "The Present Status of 
Speech Education in the Secondary Schools of Utah," 
unpublished master’s thesis, University of Utah,

1°Harry G. Barnes, "Basic Concepts of Speech 
Education,” Speech. Teacher..I (January 1952), 14.

1 1 — -sHoward Gilkinson and Lester Thonssen, Basic 
Training In Speech (Boston: D.C^ Heath.and Company. 1947)
PP. 24-25. .. . . . .  "  "
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understand the functions, processes, and effects of oral 
communication, and the speech instructor should teach 
principles and methods in order that the spoken word be 
more effective.12

"Speech training" in this study will apply to both 
classroom teaching of speech and extra-curricular activities 
involving speech. The areas of speech will be limited to 
debate, public speaking, and oral Interpretation. Public 
speaking will include extemporaneous and impromptu speaking 
as well as oratory. One reason for this limitation is that 
these three areas meet the requirements set down for speech 
training by the previously mentioned authorities. The 
national Forensic League uses the same divisions at its 
annual national tournament. The areas include: debate; 
extemporaneous, impromptu, and oratorical speaking; and 
oral interpretation. When the term "speech training" is 
isolated, it then means: teaching the principles of 
speaking, assisting the student to determine" his weaknesses 
in speaking, and motivating the student to practice speech 
skills to become a more effective speaker.

The term "secondary schools" as used in this survey * •
refers to those four year high schools accredited by the

12Karl Wallace, "The Field of Speech, 1953: An 
Overview,.. Quarterly Journal of Speech._XL (April 1954), 118.
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Arizona State Department of Education on a permanent or 
temporary basis.^ Note that the term "secondary school" 
and "high school" will be used interchangeably and refer 
to grades nine through twelve.

The purposes of this survey are: 1) to know the 
extent of Arizona high school speech training activities,
2) to determine the nature of these activities, 3) to 
compare the general findings with high school speech 
activities in New Mexico, Utah and Wyoming, 4) to draw 
conclusions, and 5) to give recommendations to aid in 
evaluating high school speech programs and to assist in 
formulating future programs for high school speech courses 
and activities.

This survey is necessarily limited in the following
ways:

1. It was impossible to obtain answers from 
all speech teachers and administrators in Arizona.

2. The questionnaire method itself as
a means of obtaining equivalent information about speech 
programs was not wholly valid. J. Jeffery Auer, speech 
research authority, does indicate, however, that the

The list of accredited secondary schools in 
Arizona was obtained from Dr. Richard Whitemore, College of Education, University of Arizona.
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questionnaire method is most practical for surveys.^

3* The survey did not attempt to measure 
content or actual teaching method but only general areas 
of activity.

4. It was not feasible nor possible to make 
equivalent studies of activity in high schools in other 
states. Therefore, the comparison of Arizona with New 
Mexico, Utah, and Wyoming had to be general and non-specific.

In scope the survey will cover the following 
questions:

1. What are the qualifications of high school 
speech teachers in Arizona?

2. To what extent is speech taught in the 
Arizona secondary school?

.
3* What areas of speech are covered in the 

secondary school speech class?
4. How extensive is extra-curricular speech 

activity in Arizona high schools?
5 * How do Arizona secondary school speech 

training activities compare with speech programs of other 
western states?

The research method employed in this study was 
descriptive, using the questionnaire as the major instrument

^J. Jeffery Auer, An Introduction to Research In 
Speech (New York: Harper and Brothers, 195977 pp. 14ti-1?9.
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of investigation. Ninety-three Arizona high school speech 
teachers were contacted; one hundred and fourteen 
administrators in accredited four year high schools of 
Arizona received questionnaires also• Interviews were used 
to broaden the basis of information. The current Arizona 
Speech and Drama Association president, Mrs. Anne Soelter 
of Catalina High School in Tucson, and Sister Marie Joan, 
S.C., president of the Forensic league of Arizona, of 
Salpointe High School in Tucson, were interviewed with 
particular emphasis on the speech activities their 
organizations offered the high school students of Arizona.

The comparison study of Arizona speech training 
activities with the programs of New Mexico, Utah, and 
Wyoming was based on the first four points of the scope of 
this survey. In order to obtain the necessary information 
from these other western states, letters were sent to 
specifically qualified people in these areas. In the 
state of New Mexico, Mr. Calloway Taulbee, Director of 
Secondary Education, Dr. Wayne 0. Ewbank, head of the 
Department of Speech at the University of New Mexico, and 
Mr. Paul G. Black, president of the New Mexico Speech and 
Drama Association, were contacted through correspondence. 
Mr. Afton Forsgren, Assistant Director of Secondary 
Education in Utah, and Dr. Halbert S. Greaves, head of the 
Department of Speech at the University"of Utah, received



letters of Inquiry. The State Superintendent of Instruction 
In Wyoming, Miss Velma Linford, head of the Department of 
Speech at the University of Wyoming, Dr. Richard R. Dunham, 
executive secretary of the Wyoming High School Activities 
Association, R. E. Schafer,-president of*the Wyoming Speech 
Association, Mrs. Marian Milstead, received letters.

For greater background knowledge of speech training 
activities, especially in the extra-curricular area, state 
speech journals, newsletters, and announcements, along with 
the Rational Forensic League's Rostrum, were reviewed.
This completed the picture as to high school speech training 
activities, the number of festivals and tournaments held, 
and the number of participating high schools and high school 
students.

This study has. value because speech is the universal 
medium of communication, necessary to most aspects of man's 
existence. Therefore, speech is inherent in education, and 
high school proves an ideal place for formal speech training. 
This thesis is written to survey the speech training 
activities in Arizona secondary schools. Specific purposes 
of this study are: first, to know the extent of Arizona 
high school speech training.activities, second, to determine 
the nature of these activities, third, to compare the 
general findings with speech programs in the high schools 
of Rew Mexico, Utah, and Wyoming, fourth, to draw

13
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conclusions, and fifth, to give recommendations to aid in 
evaluating high school speech programs and to assist in 
formulating future programs for high school speech.
The methods of research employed were a survey of pertinent 
literature, mailed questionnaires, personal interviews, 
and correspondence.



CHAPTER II
ANALYSIS OF QUESTIONNAIRES

This survey posed the following questions: first, 
what are the qualifications of speech teachers in Arizona 
high schools; second, to what extent is speech taught in 
the secondary schools of Arizona; third, what areas, of 
speech are covered in the high school class; fourth, what 
is the extent of extra-curricular speech activities in 
Arizona high schools, and fifth, how does the Arizona high 
school speech program compare with programs in other 
western states. The first four questions were answered 
by an analysis of the questionnaires returned by speech 
teachers and administrators throughout the state.

The questionnaire sent to the Arizona speech 
teachers will first be analyzed. Records of the Arizona 
Speech and Drama Association supplied the names of eighty 
of these teachers and the questionnaire sent to 
administrators located thirteen more. For clarity in this 
paper, the term "speech teacher" means either the classroom 
teacher of speech or the teacher who directs speech 
activities on an extra-curricular basis. In both cases they 
will be referred to as "speech teacher." Appendix A lists 15

15
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the schools whose speech personnel received questionnaires. 
The original letter, questionnaire, and follow-up letter 
sent to speech teachers appear as Appendices B, 0, and 3).

v
The first letter and questionnaire were distributed in 
early November of 1962 and the follow-up letter was sent 
in late December* Of the ninety—three speech teachers 
contacted, sixty-two teachers, or 67^ responded.

The first seven points on the teacher questionnaire 
pertained to qualifications of speech teachers. Question 1 
asked the name of the teacher. The second item requested 
the teachers to list their degrees held (major and minor 
subjects) and the institutions from where their degrees 
were obtained. The sixty-two responding teachers listed 
their academic preparation as indicated in the following 
table.

TABLE 1
SPEECH TEACHER DEGREES

Hold
College Degree B.A. B.S. Other

62 44 17 ... 1 B.F.A.
1 LL̂ B*.

(in addition, to B
M.A. M.S. ~ M.E.
31 4~ 2
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TABLE 1 — Continued

Hold
College Degree

Undergraduate 
Major Degrees

' Social
Speech English History Drama Studies23 22 7 - 6 “ 5
Language 
. Arts 

2
Physical
Education

2
Radio

Television
1

Undergraduate 
Minor Degrees

Social
Speech English Drama Education Studies 

11 2!> . 5 “ 5 3

Physical
History Psychology Education Biology 

2 2 2 . 2

Undergraduate Classics German Journalism Math Science
. 1  1 1 . 1 1  Minor Degrees Sociology Spanish Theater Philosophy

1 1 . 1  1

Graduate 
Major Degrees

Graduate 
Minor Degrees

Speech English Education Drama History 
10 7 . 6 . 5  2

Speech Correction Administration Math 
.2 2 1

Guidance Library Science Rhetoric 
1 - 1. . 1

Social Studies
1

English Speech Drama Education Art9 ~~t T ”  ' 3 “ ~

Communication Arts 
1 .History

1

Dramatic Literature 
1.

Writing
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Of the twenty-five teachers of speech who hold only 

bachelors degrees, ten of these have no degree in speech; 
however, eight of these do hold degrees in English. 
Considering the thirty-seven masters degrees, eight indicate 
no degree in speech, although six of these have some English 
degree. The outstanding finding was that eighteen speech 
teachers in Arizona high schools hold no academic degree in 
speech. Arizona institutions of higher learning awarded 
speech teachers twenty-nine degrees of the total number of 
ninety-nine given of all schools from which degrees were 
obtained is listed in Appendix E.

Question 3 requested that teachers check membership 
they hold in professional speech organizations. Forty 
teachers belong to at least one speech organization and 
twenty-two belong to none. Maximum number of organizations 
one teacher belonged to was eight and the minimum was one. 
The organizations and number of teachers who hold 
membership in each is listed.

TABLE 2 '
SPEECH ORGANIZATION MEMBERSHIP

Organization Membership

Arizona Speech and Drama Association 28
Forensic League of Arizona 21



19
TABLE 2— Continued

Organization - Membership

National Forensic League -.......11^5 ■
Phoenix Speech and Drama Association 5
Speech Association of America 4*6
Western States Speech Association 2
Arizona Speech and Hearing Association 1
Educational Theater Association 1
National Thespians 1
Southwestern Theater Association 1
American Forensic Association O’?

15Rostrum. XXXVII (October 1962), 13, indicates eleven Arizona high schools.hold National Forensic League 
charters and therefore hold membership in the league.

Though eleven teachers indicated membership in 
the Speech.Association of America, only four were listed in 
the 1963 Directory. Membership could have been obtained 
after the.Directory printing; however, since there is no 
way to verify this, the number is four for accuracy of fact.

17
Three teachers listed membership in the American 

Forensic Association, but state organization records show 
no membership. Because of the similarity of names, there 
was probably confusion between the National Forensic 
League and the American Forensic Association.



20

Tiie number of years the speech teacher has taught 
speech as a class was determined by question 4. Pifty—eight 
of the sixty-two teachers who responded indicated they 
taught speech as a subject; the remaining four teachers 
handle speech activities on an extra-curricular basis.
These fifty-eight teachers have taught speech an average of 
six years. The maximum teaching experience in speech class 
by one teacher was twenty-two years, the minimum was one 
year.

TABLE 3
YEARS EXPERIENCE TEACHING SPEECH CLASS

Years
Speech Taught

Number of
Teachers Responding

1 10
2 10
3 6
4 4
4 1/2 1
5 8
6 4
8 1
9 2

10 1



21
TABLE 3— Continued

Years
Speech Taught

Humber of : : :
Teachers Responding

11 3
12 3
13 1
14 1
18 1
20 1
22 1

The number of years speech was directed as an 
extra-curricular activity, question 5» was responded to by 
fifty of the sixty-two speech teachers. Here the maximum 
number of years spent directing extra-curricular speech 
activities by one teacher was twenty-five years and the 
minimum was one year. The following table indicates 
particular answers.
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YEARS EXPERIENCE DIRECTING EXTRA-CURRICULAR SPEECH
TABLE 4

Years
Speech Directed

Number of• 
Teachers Responding

1/2 3
1 3
1 1 /2 1
2 6
3 4
4 5
5 4
6 2
7 2
8 4
9 1
10 5
11 1

12 2

13 2
14 1
20 1
21 2
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Inquiries 6 and 7 asked whether the speech teacher 
had himself participated in speech activities in the class
room and/or extra curricularly while he attended high school 
or college. Teachers who participated included all hut two 
of the sixty-two responding. Therefore, two speech 
teachers took no part in high school or college speech 
activity in their own academic careers. The following 
table indicates the speech activity and the number of 
teachers who participated.

TABLE 5
TEACHERS' PERSONAL SPEECH EXPERIENCE

Speech Activity
While In 
High School

While-In
College

Debate 23 31
Extemporaneous speaking 35 34
Oratory 27 26
Oral interpretation 34 38
Participation in class 44 49
Extra-curricular work 40 59

Questions 8 through 10 attempted to measure the 
extent of speech activity in the high schools. Question 
eight asked speech personnel to list the schedule of classes
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they taught. The responses to this question are listed
in Table 6.

TABLE 6
TEACHING SCHEDULES OP SPEECH PERSONNEL

Schedules Number of Teachers

Speech classes only 11
Speech class(es) and drama 

class(es) . 3
Speech class(es) and English 

class(es) . 20
Speech class(es), English class(es) 

and drama class(es) f

9

Speech class(es) and other classes 14
Speech classes and library 1
English classes, extra-curricular speech 4

The average class enrollment in organized speech 
classes was asked in question 9. The average enrollment 
per class, based on the fifty-eight answers received, was 
twenty-three, with largest class reported numbering 
thirty-seven and the smallest, five.



TABLE 7
SPEECH CLASS ENROLLMENT

25

Number of Students in Class.. • Number of-Teacbefs - 1" - 1

5
6

10

12

14
15
16 

18 

20 
21 

22
23
24
25
26
27
28

1
1
1
3 
1
4 
3 
3 
6
3
1
1
1
6
2
1
3
6
2

30
31 
33 3
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TABLE 7— Continued

Number of Students in Class Number of Teachers

34
35
36
37

1
2
1
2

Speech teachers named the text they used in answer 
to question 10. Speech For All by Markert was the text 
mentioned by the most number of teachers. Three speech 
teachers indicated they used more than one text.

TABLE 8
HIGH SCHOOL SPEECH TEXTS

Text and Author(s) Number of Teachers

Speech for All - Markert 9 
Modern Speech - Irwin and Hosenberger 7 
Art of Speaking - Elson and Peck 6 
Jour Speech - Griffith, Nelson, Stasheff 5 
Basic Speech Experiences - Carlile 5 
American Speech - Brigance 4 
Speak Up - Adams and Pollack 3
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TABLE 8— Oontinued

Text and Author(s) Number of Teachers-

Principles of Speaking - Monroe 2 
Speech. - A High School Course - Sarett 2 
New American Speech - Hedde and Brigance 1 
Loyola University Press Series 1 
You and Your Speech - Buehler 1 
Speech Arts - Craig 1 
Art of Speaking Made Simple - Sarett 1 
No text used at all 14

Questions 11 through 14 endeavored to designate the 
various areas of speech activity covered in the high school 
speech class. Maximum areas covered by one teacher were 
seven and the minimum covered by one teacher was only one 
area.

TABLE 9
SPEECH AREAS COVERED IN CLASS

Area Covered Number of Teachers -

Extemporaneous or Impromptu Speaking
Oral Interpretation 50

51



28

TABLE 9— Continued

Area Covered - - Number* of Teachers... - -

Oratory 38 .........
Debate 36
Drama 23
Parliamentary Procedure 3
Discussion 2
Radio-Television 1
Choral Reading 1

Question 12 asked for the number of oral speech 
assignments and question 13» the number of written speech 
assignments given per eighteen week semester. Of the 
fifty-eight teachers who teach speech classes, three 
Indicated they could not give specific answers to these 
questions for various reasons.
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TABLE 10

SPEECH CLASS ASSIGNMENTS

Oral
Assignments

Number of 
Teachers

Written
Assignments

Number of : ' 
Teachers

4 1 1 2
7 1 2 1
8 5 3 9
9 1 4 2
10 2 5 7
12 10 6 8
13 1 7 1
14 1 8 4
15 7 10 4
16 2 12 4
17 1 15 2
18 8 18 3
20 5 20 2
24 1 30 1
25 2 70 I18
30 4 no written 4

assignments given
18The teacher listing seventy written speech 

assignments explained them as written critiques on classmates speeches which are kept in a notebook.



30

TABLE 10— Continued

Oral Number of Written Number of
Assignments Teachers Assignments Teachers

VO 1
50 2’9

Oral speech assignments averaged seventeen, and written 
speech assignments averaged eight. The maximum single 
listings for oral assignments was fifty, and the minimum 
was six; the maximum number of written assignments was 
seventy and the minimum was one. If these exceptional 
assignments are excluded, the average becomes sixteen 
oral and eight written assignments..

Teacher time spent in class lecture and student 
time spent in class speaking was determined by question 14.

^The two teachers who list fifty oral assignments 
count oral.critiques students give of classmates' speeches as part of the fifty.
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TABLE 11

SPEECH CLASS TIME

Teacher
Lecture

Number of- 
Teachers

•..Student :
Speaking

-------Number-of -
Teachers

% 3 20# ....... 1.....
10# 9 25# 1
15# 2 30# 1
16# 1 40# 3

CVJ 13 45# 1
25# 14 50# 5
30# 4 55# 1
40# 3 60# 3

in 4 70# 4
60# 3 75# 3
75# 1 80# 12

Gave no answer 5 84# 1
85# 2
90# 7
95# 2
Gave no answer 5

Three teachers said they allowed time in the classroom for 
research and other class activity. Teachers spent an 
average of 26# of class time lecturing, while the average
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amount of time students spent speaking in the classroom 
was 12% .  One teacher listed the maximum amount of lecture 
time— 75$, while the lowest lecture time listed was 5$ "by 
three teachers. Maximum amount of time spent in student 
speaking was 95$ indicated by two teachers, while the 
minimum time allotted to student speaking was 20$•

The extent of participation in extra-curricular 
speech activity by students in the Arizona high schools, 
the fourth part of this survey, was covered in questions 
15 through 21. Question 15 asked for the number of hours 
teachers spent preparing students for inter-school speech 
activities. The thirty-four teachers who gave definite 
answers to this question indicated that their average time 
spent per week in such preparation was approximately seven 
hours per week.

TABLE 12
TEACHER TIME SPENT PREPARING STUDENTS FOR INTER-SCHOOL 

...............SPEECH ACTIVITY

Hours Number of Hours Number of
Per Week Teachers Per Week Teachers

1/2 1 6 2
1 4 10 3
2 5 12 1
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TABLE 12— Continued

Hours Humber of - - Hours --- Number of
Per Week Teachers Per Week Teachers

3 7 15........  i
4 2 17 hours 25 min. 1
5 5 20 2

Question 16 asked for the number of inter-school 
speech activities the high school students were entering. 
The responses are listed in the following table.

TABLE 15
INTER-SCHOOL SPEECH ACTIVITIES

Number of
Activity Schools

American Legion Oratorical Contest 31 
Voice of Democracy 29 
Arizona State University Speech Festival 28 
Arizona Speech and Drama Association Festival 26 
Interpretation Division 19 
Debate-Oratory Division 20 
Forensic League of Arizona Tournaments 19
University of Arizona High School Debate Clinic
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TABLE 13— Continued

Activity
•    * - ■ • — - m - *-•- — - • • • —- • ♦— — * * * - " -- " JT| 11 0 jL * "

Schools

Knights of Pythias Contest
Optimists Oratory Contest 10
Flagstaff Speech Festival 10
Rotary Speech Contest 7
lions Sunrise Speech Contest 2
United Nations Youth Pilgrimage 2

Another break-down in the answers to question 16 is
the number of contests each school attended. Note that the
term "contest" and "festival" are being used interchangeably 

• ' ♦ .
since both apply as inter-school speech activity. Maximum 
inter-school speech activities one school listed as 
attending was sixteen, minimum was one listed by two 
schools, and sixteen teachers indicated their students 
attended no extra-curricular speech contests.
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NUMBER OP ACTIVITIES ATTENDED
TABLE 14

Number of Contests Schools Attending

1 3
2 9
3 3
4 5
5 3
6 3
7 3
8 6
9 2
10 3
12 2
13 3 ..........
16 1

Schools who hosted inter-school speech activities 
during the 1962-1963 academic year, question 17, are: 
Salpointe High School hosted two Forensic League of Arizona 
Tournaments, Tucson High School hosted two Forensic League 
of Arizona Tournaments, Catalina High School hosted one 
Forensic League of Arizona Tournament, and Nogales High
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School hosted the district American legion Oratorical 
Contest.

The number of working debate teams, public speakers, 
and oral interpreters was ascertained by question 18.
Thirty teachers indicated they had two-man debate teams, with 
an average of 4.5 teams each. Thirty-one teachers reported 
having oral interpretators with an average of nine inter
preters each. Thirty-six indicated training public speakers 
with an average of thirteen public speakers per teacher.
The next table specifies maximum and minimum number in each 
area.

TABLE 15
STUDENTS IN DEBATE, PUBLIC SPEAKING, AND INTERPRETATION

Debate
Teams Response

Public
Speakers Response

Inter
preters Response

1 1 3 4 2 1
2 5 4 3 3 3
3 2 5 3 4 3
4 4 6 2 5 3
5 4 7 2 6 5
6 7 8 3 8 2
7 2 10 6 10 6
10 1 12 5 12 2

15 2 14 1
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TABLE 15--Continued

Debate Public Inter
Teams Response Speakers Response preters Response

18 1 20 2
20 1 24 2
25 2 35 1
35 1
100 1

Nine teachers responded affirmatively to question 19
which asked if their school held membership in the National
Forensic league; Two more Arizona high schools who hold
charter in the Forensic League were obtained from the

20organization monthly publication, the Rostrum. 20

20Rostrum. XXXVII (October 1962), 13«
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NATIONAL FORENSIC LEAGUE MEMBERS
TABLE 16

School Date Charter
. Received

Brophy College Preparatory - Phoenix 1956
St. Mary's High School - Phoenix 1956
Salpointe High School - Tucson 1958
Catalina High School - Tucson 1959
St. Joseph's Academy - Prescott I960
Tucson High School - Tucson 1960
South Mountain High School - Phoenix I960
St. Joseph's Academy - Tucson 1961
S tinny slope High School - Phoenix 1961
Xavier High School - Phoenix 1961
Prescott High School - Prescott 1962

Schools which pay expenses for attending speech 
tournaments are listed in the following table. Teachers 
who did not answer question 20 are listed under no response; 
teachers who gave a 0%  answer indicated no financial 
assistance from the school at all.
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SCHOOL FINANCIAL ASSISTANCE FOR EXTRA-CURRICULAR SPEECH
TABLE 17

Travel Expenses Responses Meal Expenses Responses

0# 14 0# 25

CXJ 1 33 1/3# 1
30# 1 50# 3

-4 ■&I 1 . 67# 1
90^ 1 100# 6
100^ 21 no answer 26

no answer 23

Fee Expenses Responses Lodging Expenses Responses

0# 17 0# 25
100# 19 in 1

no answer 26 100# 9
- no answer 27

As for salary compensation over regular pay 
received, question 21, eight teachers Indicated they do 
receive some extra money for speech work, and of that 
number, three Indicated the amount to be $150.00 per 
school year.
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The second questionnaire was sent to 114 administra

tors of Arizona secondary schools and replies were received 
from 109 people. Appendix F is the list of schools whose 
administrators received questionnaires. The first letter 
sent to the principals and superintendents is Appendix G,i . ■ •
and the questionnaire and follow-up letter are Appendices H 
and I respectively. The administrators' questionnaire 
attempted to determine the extensiveness of the speech 
program in the Arizona secondary school. Question 1 asked 
how speech was offered in the high school's curriculum and 
yielded the following results:

TABLE 18
SPEECH IN THE HIGH SCHOOL CUBE!CULM

Place of Speech Number of Schools

Speech as a subject 76 
Speech as a unit in another subject area 23 
Speech only on an extra-curricular basis 1 
No speech activity of any kind 9

Seventy-six schools responded as having a speech 
class; titles of these classes were requested in question 2. 
Responses are greatly varied as the following table 
demonstrates.



TABLE 19
TITLES OP SPEECH COURSES

41

Title of Course Responses Title of Course Responses

Speech 53 Basic Speech 2
Public Speaking 8 Debate 1
Speech Training 4 Modern Speech 1
Advanced Speech 4 Speech and 

Composition 1
Speech and Drama 4 Forensics 1
Beginning Speech 3 Art of Speaking 1
Advanced Public 

Speaking 3
Introduction to 
. Public Speaking 1

Fundamentals of 
. Speech
Speech Arts

2
2

Fundamentals of 
. Speech and Group 
Discussion 1

Question 3 asked for the amount of academic credit 
given for speech, and question 4 determined the amount of 
time allowed for speech class. The results are indicated 
below.
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TABLE 20

SPEECH CLASS CREDIT AH) TIME

Credit
Given Semester(s)

Time in Class 
, Per Week

Schools
Responding

1 2 280 minute average 60
1/2 1 272 minute average 11
1/2 2 110 minutes 1
1/2 2 105 minutes 1
1/2 2 90 minutes 1
1/2 2 55 minutes 1
1/2 8 45 minutes 1

Pew schools offering speech have prerequisites for 
the speech course as indicated by the answers to question 5» 
Three schools allow only upperclassmen, that is sophomore, 
junior, or seniors, to take speech; four schools require 
that two years of English be completed and successfully 
passed, and one school asks that students who take speech 
have at least a three grade average in English.

In answer to question 6, only one school required 
speech as a prerequisite to graduation. It is interesting 
to note that this school is one of the smallest schools 
reporting, with an enrollment of 165 students.



43

Answers to question 7 and 8 indicated that when 
speech training was part of another course, that course was 
most often English. Twenty-three schools teach speech in 
another subject area with the breakdown as follows:

TABLE 21 .
SPEECH UNITS'IN OTHER SUBJECTS

Course Response 4
Years 3Years

2
Years

1
Years

Unit
Length

English 19 11 2 1 1 6 weeks
Social

Studies 2 1 1 6 weeks
Vocational
Agriculture 1 1 6 weeks

All Classes 1 1 .....
-

varies

A variety of reasons were offered in answer to 
question 9» which asked why speech was not part of the 
curriculum. The thirty-three schools not teaching speech 
as a class are represented in this table.
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TABLE 22

REASONS SPEECH CLASS NOT TAUGHT

Reasons Response Reasons Response

Enrollment too small 10 No teacher 
available 6

No student interest 6 Limited elec- 
. tives offered 1

Did not answer 10 -

From this analysis, the following summary can be 
made about speech in Arizona high schools.

What are the qualifications of Arizona speech 
teachers?

1. Twenty-nine percent of the Arizona high 
school speech teachers do not have degrees indicating the 
usually accepted preparation for speech work.

2. Thirty-five percent of the speech teachers 
do not belong to professional speech organizations.

3- Although the average number of years 
speech teachers have taught speech was six, the number of 
years most teachers indicated teaching was only one or 
two years.

4. Five years was the average number of years 
teachers indicated for work in extra-curricular speech work,



but one and two years was the number of years that appeared
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most frequently.
5. Ninety-seven percent of the speech 

teachers have participated themselves in high school or 
college speech work.

What is the extent of speech education in Arizona 
high schools?

1. Nineteen percent of Arizona speech 
personnel teach only speech classes.

2. Of the remaining eighty-one percent, the 
most outstanding number was thirty-two percent who teach 
speech classes and English classes.

The average high school speech class was 
twenty-three students. Class numbers appearing most often 
were twenty, twenty-five, and thirty.

4. Twenty-two percent of Arizona speech 
teachers use no text at all, while the book mentioned most 
frequently was Speech For All by Markert.

5» Administrators indicated that seventy 
percent of the Arizona high schools do teach speech as 
a classroom subject.

6. Twenty-one percent of the administrators 
indicated speech was taught as a unit in another subject
area
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7. Eight percent of Arizona high schools have 

no speech activity at all.
8. Seventy-nine percent of the high schools 

offering speech give one full credit, while twenty-one 
percent give one-half credit.

9. The seventy-six Arizona high schools 
offering speech do accept the speech credit toward 
graduation.

10. Only one Arizona high school required 
students to take speech in order to graduate.

11. Of the thirty-three high schools that 
offer no speech class, fifty-two percent plan to introduce 
speech in the near future.

What areas of speech are covered in the high 
school speech class?

1. Eighty-two percent of the speech teachers 
cover extemporaneous and impromptu speaking; eighty-one 
percent include oral Interpretation; fifty-eight percent 
listed debate; sixty-one percent worked with oratory; and 
thirty-seven percent spent some time on drama during
a course in speech.

2. In one semester, eighteen weeks, the 
average number of oral speech assignments was seventeen, 
with twelve the number most frequently listed; the written 
speech assignments averaged nine, with the number three
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listed by the largest number of teachers.

3. The average percentage of time teachers 
spent lecturing In the class is twenty-six, while the 
average percentage of student time spent speaking is 
seventy-two. Twenty percent appears most often as the 
teacher lecture time and eighty percent as the student 
speaking time.

What is the extent of extra-curricular speech 
activity in Arizona secondary schools?

1. Fifty-five percent of the speech personnel 
who responded to the questionnaire indicated they spent 
extra-time preparing students for extra-curricular speech 
activities.

2. The average amount of time spent preparing 
students for extra-curricular speech events was seven hours 
per week, but three hours was listed most frequently by 
the greatest number of teachers.

3. Seventy-four percent of the speech teachers 
do participate in some extra-curricular speech activity.

4. Only eight percent of Arizona high schools 
which responded to the questionnaire sponsor some 
extra-curricular speech activity.

5. Forty-eight percent of Arizona high 
schools that participate in an extra-curricular speech
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program have debate teams; fifty-eight percent have public 
speakers; and fifty percent train oral interpreters.

6. Of Arizona’s 114 secondary schools, only 
nine percent have charters in the National Forensic League.

7. Schools assisted speech activity by 
paying some expenses incurred as a result of inter-school 
speech contests. The percentages here are based only on 
the number of teachers who responded to these questions. 
Thirty-seven percent receive assistance with travel 
expenses; sixty-nine percent of the schools give financial 
assistance on food; forty-seven percent of the schools pay 
fees for attendance at inter-school speech tournaments; 
seventy-seven percent of the schools allow money toward 
lodging.

8. Thirteen percent of Arizona speech 
personnel receive extra monetary compensation for speech 
work.



COMPARISON OP SPEECH PROGRAMS

The present state and future hopes of high school 
speech programs in Arizona can best be measured by 
comparison with other programs in states having similar 
situations with respect to population, physical size, and 
number of high schools. To say that Arizona has a speech 
program far less developed than that of Illinois or New 
York may be true, but not very meaningful or helpful.
The problems of Arizona and those of Illinois, as well as 
the strong points of both states, have little in common.
But to contrast the development of speech in Arizona with 
that in neighboring and similar states can be enlightening.

Three neighboring states of Arizona— New Mexico, 
Utah, and Wyoming were chosen as the comparison states 
because of the similarities in the areas of comparison.
It is noted that Wyoming ranks below the other states in 
these areas of comparison; however, Wyoming is, by location, 
in the general western region as the other states are, and 
Wyoming is known in the area of speech activities for its 
particularly active high schools, such as Casper and 
Cheyenne Central. Both these schools were contenders for 
the National Forensic League Tau Kappa Alpha Trophy which

CHAPTER III

49



50
is given for the largest total of accumulative national 
tournament rounds. For these reasons Wyoming is included 
with the states of Wew Mexico and Utah as those to compare 
with Arizona in regard to high school speech programs.

TABLE 23
SIMILARITY OF STATES

States Population Physical Size
Humber of 

High Schools

Arizona '1,302,161 113,909 square miles 114
Hew Mexico 951,023 121,666 sqLuare miles 186
Utah 890,627 84,916 square miles 163
Wyoming 330,066 97,914 square miles21 22 992^

After the states for comparison were selected, 
letters were prepared and sent to state superintendents of 
education and particular speech personnel in these states. 
The speech personnel included university speech department 
heads, presidents of speech organizations, and pertinent

21Rostrum. XXXVI•(September 1961), 4.
^Sforld Almanac and Book of Facts for 1963, ed. 

Harry Hansen, (New York: Hew. York World Telegram, 1963), 
PP. 174, 255. .....................

^ Statistical Abstract of the United States. 
(United States Department of Commerce,. Bureau..of the 
Census, 1962), p. 130.



people in state speech activity. Obviously, since the 
information obtained did not come from every teacher of
speech in these states, it was of a more general and.
non-specific nature than the information about Arizona 
speech programs. The four basic areas of inquiry were the 
same in the comparative study as were used in the Arizona 
survey:

1. What are the qualifications of speech 
teachers in your state?

2. To what extent is speech taught in your 
secondary schools?

3. What areas of speech are covered in your
speech class?

4. How extensive is extra-curricular speech 
activity in your state's high schools?

Prom the replies received the following points of 
comparison can be drawn.
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TABLE 24

COMPARISON OP SPEECH'TEACHER QUALIFICATIONS

State Speech Major Speech Minor Credits

Arizona ---- X fifteen speech24
New Mexico -- — five speech and2^ 

thirteen English
U'tlQ.ll X eighteen speech^^
Wyoming twelve speech and 

twenty-fourEnglish27

No state in this study required speech teachers to 
have speech majors; only two, Arizona and Utah, required 
speech minors. Some speech training is required by all

^Elizabeth H. Woellner and M. Aurilly Wood, 
Requirements For Certification (Chicago: University of 
Chicago, 1962),p. 11.

25ihis information is from a letter to the writer 
written by.the Director of Secondary Education of New Mexico, Calloway Taulbee, December 4, 1962.

^ Certification Requirements in Utah Public Schools 
(Utah: Department of Public Instruction, 1951), pp. 17-18.

27q ertification in Wyoming Public Schools 
(Cheyenne: The State Department of Education,1962), p. 18.



states with New Mexico, -which, allows a minimum of five 
speech credits for speech teacher certification, as the 
lowest. As the results listed in Table 25 indicated,
Arizona stands slightly below Utah in teacher certification 
requirements in the field of speech and slightly ahead of 
New Mexico and Wyoming.

In attempting to determine the place of speech in 
the comparable states, no state, Arizona included, required 
speech in its secondary school curriculum. All states 
indicated that speech was part of the curriculum; however, 
this cannot be interpreted to mean speech is considered 
important in all or nearly all schools. The response of 
Paul Gr. Black, president of the New Mexico Speech and Drama 
Association, "The importance of speech in the individual 
school is determined by the teacher and the administrator, 
along with Wyoming's superintendent of education, Velma 
Linford's comment, "most of our schools have good speech 
departments as long as they keep good teachers of speech,"^ 
indicates there is great variety in speech programs from 
school to school.

Topics covered in speech classes in Arizona,
New Mexico, Utah and Wyoming were approximately the same; * 2

2®Prom a letter to the writer from Paul G. Black, 
December 18, 1962. .. .

2%rom a letter to the writer from Velma Linford, 
December 13, 1962.
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basic public speaking skills, debate, and oral 
interpretation. There was no indication of emphasis, 
consequently it is impossible to gauge the importance of 
any one particular type of speech activity. As previously 
stated, speech is as strong as the individual teacher or 
administrator makes it; therefore, little conclusive 
evidence of what is actually done in any given speech 
program can be obtained. Arizona provided the same type 
of classroom speech experiences as did the other western 
states in the comparison.

In considering speech as an extra-curricular 
activity, the membership records of the National Forensic 
league, as well as the reports of the state speech 
personnel were used as the measure of activity. When 
considering National Forensic League membership, it is of 
importance to realize that this organization was formed for 
the purpose of fostering forensics in the high schools.
It admits students to membership on a point system for 
inter-school speech activity and grants awards. The 
tournament sponsored each year by the N.F.L. allows 
students of member schools the opportunity to meet and 
compete with other students on a National level. Irving 
Wallace, noted literary figure who has published over 500 
articles and short stories and such novels as The Prize 
and The Chapman Report, was a one-time N.F.L. debate



champion. He sums up what can be gained from forensic 
activity through the National Forensic League by stating,

Any program that can make human beings reach 
one another, be articulate with one another, prevent 
misunderstanding, should have top priority from the 
high school years onward.30

Membership in N.F.L. is an incentive to schools to
maintain speech activity. Therefore, if a high school has
an N.F.L. charter it is a good indication of an active
speech program. In addition to the charter itself, the
actual number of inter-school tournaments open to students
shows the amount of activity available.

Paul Gr. Black, New Mexico speech organization 
president stated: "Within New Mexico, three all-state 
speech contests....and numerous speech contests on a local 
level are h e l d . A s s i s t a n t  Director of Secondary 
Education in Utah, Afton Forsgren, wrote, "The speech 
division of the Utah High School Activities Association 
encourages a very broad program of forensics.Wyoming 
speech activities include a state speech festival and

5°Rostrum, XXXVII, (April 1963), 4.
31 From a letter to the writer from Paul G. Black, December 18, 1962.
32From a letter to the writer from Afton Forsgren, 

December 13, 1962.
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district speech meets held annually in each of four 
d i s t r i c t s . T h e  following table indicates the number of 
N.F.L. charters and the number of inter-school speech 
activities in the states in this study.

TABLE 25
charters' AND CONTESTS

States
Number of 

N.F.L. Charters
Number of Inter- 
School Contests

Arizona 11 10
New Mexico 5 3
Utah 7 4
Wyoming 8 5

Arizona has more N.F.L. charters than New Mexico, 
Utah, or Wyoming. Arizona leads in the number of 
extra-curricular speech activities available to the high 
school students. In both N.F.L. membership and inter
scholastic contests, the listings of Arizona prove 
meaningfully higher.

From the results of this study of speech programs in

^Handbook of the Wyoming High School Speech 
Association (Cheyenne: Wyoming High School Activities 
Association,_n.d.), p. 1.
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other states certain comparisons can be made. First,
Arizona stands approximately equal to, perhaps a little 
above, comparable states in secondary school speech 
programs. Four supporting reasons for this statement are:

1. Arizona's certification requirements for 
speech teachers are equivalent to, or higher than, 
requirements in the comparison states.

2. Arizona, like all the other states in 
the study, offers "some" speech in the secondary school.

3* Arizona speech classes cover the same 
general areas of activity as do those in the comparison 
states.

4. Arizona participates in the same type of 
extra-curricular speech activities as do the comparison 
states.

Before comparing the availability of speech training 
and the content of speech programs in the high schools, 
the second and third areas of comparison, consideration must 
be given as to the characteristics of an acceptable high 
school speech program. First, speech teachers should have 
broad training in their subject area*^--this would indicate 
a speech major or at least a minor degree; second, all high

^^Loren Reid, Teaching Speech (Missouri,Artcraft Press, 1956),.p. 304.



school students should receive speech training— this implies 
required speech classes in high schools; third, speech 
fundamentals should be taught in the first speech course,—  
that is, beginning speech classes should provide training in 
a wide variety of basic speech experiences; and fourth, 
speech situations should be made possible for students in 
the speech classroom and on an extra-curricular basis which 
will allow opportunity to practice all useful forms of 
s p e a k i n g , — this indicates the necessary speech content in 
the classroom teaching of speech and the active 
participation in extra-curricular inter-school speech 
activities. Using these standards as a measure of 
excellence, the study of speech activity in the four states 
indicated that none of the states has a particularly 
significant speech program. In support of this statement, 
the following comments are presented: '

1. Certification requirements are somewhat 
lower for speech in all states than for other subject 
fields. In Wyoming, for example, mathematics and English 
teachers must have at least twenty-four subject credits.3^

35inclres T. Weaver, Gladys L. Borchers, and Donald 
K. Smith, The Teaching of Speech (New York: Prentice-Hall. 
1952), pp.~7E-FT: .

3^Certification In Wyoming Public Schools, pp. 13-15.
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2. While speech is offered, it is not required 
nor even universally available in any state. "The speech 
curriculum is weakest where it should be strongest, the 
provision of basic instruction for all."37

3. Ho state seems to have an organized state 
speech curriculum.

4. Extra-curricular activities are present, 
but sporadic. It may be inferred that within each of the 
other states the same situation exists as does in Arizona.
A few schools do have well organized speech classes, active 
extra-curricular speech activities, and N.F.L. chapters. 
Thus, each state does have extra-curricular speech 
activities, but this activity may reach only a few schools 
within the state.

This study then indicates that Arizona does not 
stand significantly lower than the comparable states, not, 
indeed because of the excellence of the Arizona program, 
but rather and sadly because these western states, Arizona 
included, are on the low rung of the speech ladder. 
Arizona's speech program in the secondary schools is not 
particularly good, but it is apparent that the speech 
programs in comparable states are no better. If this fact 
does not provide the pride of achievement, it at least
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offers the comfort of companionship



CONCLUSIONS AND RECOMMENDATIONS

The information gathered in this study will be of 
value only to the extent to which it is put to use in 
improving secondary school speech programs in Arizona.
This report will be of value to high school administrators 
if it convinces them of the need for developing an 
organized speech program. It will be helpful to teachers 
of speech if it enables them to see whether their speech 
activity excels, is equal to, or falls short of the average 
speech program in the state. The study also can assist 
present active speech personnel if it inspires them to 
wage a minor crusade to involve more schools and other 
speech teachers in the improvement of the speech program.
In other words, if the results of this study activ&te any 
person involved in high school education, administrator 
and/or teacher, then it will be a contribution to the 
improvement of speech education in Arizona.

From the results of the study the following 
conclusion can be drawn. In the area of teacher qualifica
tion, speech teachers in Arizona high schools in many 
instances, lack specialized training and avoid participation 
in professional speech organizations. Because so many

CHAPTER IV
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teachers have only one or two year's experience, it is 
obvious that the turnover among speech teachers is high. 
Although many teachers lacked training in speech, almost 
all have engaged in specific speech activities in the 
process of their own education.

Conclusions gathered concerning the extent to 
which speech is taught in Arizona secondary schools are: 
few speech teachers teach only speech classes: most speech 
teachers are also in the English Departments; and the 
majority of schools do offer speech as a classroom subject.

The areas of speech covered in the secondary 
school speech class are the basic skills of public 
speaking, oral interpretation, and debate, offered in the 
majority of beginning courses. The indication is that 
most Arizona high school speech classes are student 
centered.

In determining the extensiveness of extra-curricular 
speech activity in Arizona high schools, the evidence showed 
most schools participated in "some” extra-curricular speech 
activities. However, few high schools sponsor speech 
activities on an extra-curricular basis.

Measured against the programs in the states of 
New Mexico, Utah and Wyoming, Arizona compared favorably 
to accepted standards for high school speech programs, 
discussed in Chapter III; however, none of the states in
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this study have particularly outstanding speech programs.
As has already been stated, there is no great room here 
for pride or complacency, but at least a start has been 
made. The further recommendations will further develop 
that beginning:

1. Arizona should require certification in 
speech comparable to that required for other subjects, i.e., 
mathematics and English, in order that speech teachers have 
training and preparation equal to their task. This 
expansion of credits should be at least nine more hours
of speech training for a total of twenty-four.

2. Where possible, speech should be included
in every student's program, either as a requirement, or an 
important segment of the English, language arts communica
tion courses, or at least, made available to all students 
as an elective. :

3. All speech teachers should become members 
of the professional speech organization of the state— the 
Arizona Speech and Drama Association. This will increase 
personal knowledge about state high school speech programs 
and general speech activities.

4. Membership in the state speech organization 
should be supplemented by active participation of speech 
teachers in national professional organizations. Journals 
of these organizations will be of particular value in the
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further development of professional interest and skills.

5. Speech teachers should be full time 
teachers of speech, with recognition as the heads of speech 
departments, in all schools where large enrollments make 
such a plan feasible. If the school could maintain five 
speech classes with an average class load of twenty students 
for each class, the enrollment of the school would be 
considered large.

6. Salary and schedule adjustments should be 
made to encourage teachers of speech to devote the time 
required for student participation in extra-curricular 
speech activity. Certainly, $150.00 extra compensation does 
not seem unreasonable for directing extra-curricular speech 
activities, and it should be remembered that coaches for 
high school sports receive considerably more than this.

7. Administrators should consider « 
extra-curricular speech activities at least as important 
as extra-curricular sports and make the necessary 
adjustments in budget and personnel.

8. Co-ordination of the various speech groups 
within the states, Arizona Speech and Drama Association, 
Forensic League of Arizona, and _ the National Forensic 
League, plus any other independent activities, should be 
encouraged:

a. to differentiate between professional
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organizations (Speech Association of America) and student 
activity organizations (Forensic League of Arizona)

b. to regulate and co-ordinate student 
activities in order to:

1) provide balance between festivals 
and competition events,

2) eliminate conflicting standards of
judgment, and

3) foster the participation of a greater 
percentage of high schools.

9. An organized and professionally planned 
course of study, at least suggested, should be part of the 
"heritage" of the speech teachers, handled either through 
the school districts or through the states' professional 
speech organizations:

a. to insure adequate coverage of the 
generally accepted basic speech skills,

b. to provide an organized body of content 
for speech classes whether they are distinct classes or 
units in an English class, basic or advanced, required or 
elective, major or minor,

c. to provide text book evaluation, and
d. to suggest certain standards of

achievement.



It is hoped, sincerely, that these recommendations 
can he implemented in order that the speech program in 
Arizona secondary schools be commensurate with the value 
of speech training. Each of these recommendations, in 
itself, is an independent suggestion for improvement; 
therefore, each or any of these recommendations can be 
put into effect individually. For that reason, there is 
no need for the high school speech program of Arizona to 
remain in its present state because the problems involved 
in its improvement loom too great. The inauguration of 
even one of these recommendations can be a sifnifleant 
step forward.



SPEECH PERSONNEL RECEIVED QUESTIONNAIRES

APPENDIX A

1. Agua Pria Union High School Avondale
2. Ajo High School Ajo
3. Alchesay High School Whiteriver
4. Amphitheater High School Tucson
5. Arcadia High School Scottsdale
6. Ashfork High School Ashfork
7. Bagdad High School Bagdad
8. Benson High School Benson
9. Bisbee High School Bisbee
10. Brophy College Preparatory Phoenix
11. Buckeye Union High School Buckeye
12. Buena High School Sierra Vista
13. Camelback High School (2) Phoenix
14. Camp Verde High School Camp Verde
15. Carl Hayden High School Pho enix
16. Casa Grande High School Casa Grande
17. Catalina High School Tucson
18. Central High School Phoenix
19. Chandler High School Chandler
20. Clifton High School Clifton
21. Coolidge High School Coolidge
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22. Coronado High School
23. Cortez High School (Glendale)
24. Douglas High School
25. Duncan High School
26. Emerson School
27. Flagstaff High School
28. Florence Union High School
29. Flowing Wells High School
30. Ganado Mission High School
31. Gila Bend High School
32. Gilbert High School
33. Glendale High School
34. Glbbe High School
35. Hayden High School
36. Holbrook High School
37. Judson School
38. Kofa High School
39. Marana High School
40. Maricopa High School
41. McWary High School
42. Mesa High School
43. Miami High School
44. Mingus Union High School
45. Mohave County Union High School
46. Monument Valley High School

Scottsdale
Phoenix
Douglas
Duncan

Flagstaff
Florence
Tucson
Ganado
Gila Bend
Gilbert
Glendale
Globe
Hayden
Holbrook
Scottsdale
Yuma
Marana
Maricopa
McWary
Mesa
Miami
Jerome
Kingman
Kayenta



Morenci47. Morenci High School
48. Nogales Jr. Sr. High School
49. North Phoenix High School
50. Orme Ranch ..
51. Page High School
52. Palo Verde High School
53. Paradise Valley High School
54. Parker High School of Northern

Yuma County Union High School 
District

55. Patagonia Union High School
56. Payson High School
57. Peoria High School
58. Phoenix Christian High School
59. Phoenix Indian High School
60. Phoenix Union High School
61. Prescott High School
62. Pueblo High School
65. Rincon High School
64. Round Valley. High School
65. Safford High School
66. St. David High School
67. St. Johns High School
68. St. Joseph's Academy
69. St. Joseph's Academy
70. St. Mary's High School

Nogales 
Phoenix 
Mayer 
Page 
Tucson 
Phoenix

Parker
Patagonia
Payson
Peoria
Phoenix
Pho enix
Pho enix
Prescott
Tucson
Tucson
Eagar
Safford
St. David
St. Johns
Prescott
Tucson
Pho enix
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71. Salpointe High School Tucson
72. San Manuel High School San Manuel
73. Sanders High School Sanders
74. Santa Cruz Valley Union High School Eloy
75. Scottsdale High School Scottsdale
76. Snowflake Union High School Snowflake
77. South Mountain High School Pho enix
78. Sunnyside High School Tucson
79. Sunnyslope High School Pho enix
80o lempe Union High School Tempe
81. Thatcher High School Thatcher
82. Tolleson Union High School Tolleson
83. Tucson High School Tucson
84. Washington High School (Glendale) Phoenix
85. West High School Phoenix
86. Wickenhurg High School Wickenhurg
87. Willcox High School Willcox
88. Williams High School Williams
89. Window Rock High School Port Defiance
90. Winslow High School Winslow
91. Xavier High School Phoenix
92. Yuma High School Yuma



APPENDIX B

THE UNIVERSITY OP ARIZONA 
.. Department, of. Speech... 

Tucson, Arizona

Dear Speech Teacher:
As partial completion of my M.A. work in the Department 
of Speech at The University of Arizona, I am making 
a survey of the speech training activities in Arizona high 
schools. I intend also to make a comparative study 
of Arizona.' s speech activities with states of comparable size and population.
To complete this study, I need your assistance as a high 
school speech teacher. Would you please fill out the 
enclosed questionnaire and return it to me in the enclosed 
self-addressed stamped envelope.
If you wish information in May as to my findings in this 
study, contact me through The University of Airizona, 
Department of Speech, and I will be most happy to comply.
Thank you for your cooperation.
Sincerely yours,

MARIE A. DULZER
Graduate Assistant in Teaching
Department of Speech .

Enclosures (2)

71



APPENDIX C
SPEECH TEACHER QUESTIONNAIRE

1• Name____________________________________________________
2. Degrees held______  Major______ Minor______ From______

_________ Major______ Minor______ From______
3» Please check the professional speech organizations to 

which you belong:
____Speech Association of America ____Arizona Speech &

Drama Assn.
____Western States American Forensic

Association
____Forensic league of Arizona Other________

4. How many years have you taught speech?____________years
5. HHow many years have you coached extra-curricular

speech activities? ____________years
6. Did you, as a high school student, participate in any 

. of the areas of speech listed below?
___ _extemporaneous speaking ____debate
____oratory ____oral interpre

tation
In the classroom? ___Yes ___No
In extra-curricular participation? Yes No

7. Did you, as a college student, participate in any of 
. of the areas of speech listed below?
____extemporaneous speaking ____debate
____oratory ____oral interpre

tation
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In the classroom? ____Yes ____No
In extra-curricular participation? ____Yes ____No

8. Please list the classes you now teach:

9« How many classes of public speaking do you teach? 
Average class load_______

10. What text do you use in teaching public speaking?

11. Please check the main areas of speech covered in youclass?
____Ex temp or impromptu ____debate ____drama

oratory ____ _0ral interpretation
12. How many oral speech assignments do you give during

the semester? ____________
13. How many written speech assignments do you give during

the semester? _________ _
14. Percentage-wise, approximately how much time each weekis spent on

Teacher - lecture_______ %
Student speaking_____ _____%

15. How many hours do you spend each week preparing students
for inter-school speech contests? ______________hours

16. Please check the inter-school speech contests your
students will (or have) participate(d) in this school year: .

University of Arizona High School Debate Clinic 
____Arizona State University Speech Festival



Arizona Speech and Drama Festival 1
" ____poetry and plays ____debate, extemps, and

oratory
_Flagstaff Speech Tournament
"Forensic League of Arizona Speech Tournaments
\ ___(all 5) ____(4) ____ (3) ____(2) ____(1). . ____(none)
^American Legion Oratorical Contest 
"Knights of Pythias Contest .
JDptomist’s Oratory Contest 
"Voice of Democracy 
"Other
"(name)_____________________ ;____________________
(name)_________________________________________
(name)_________________________________________

17. What tournaments, if any, do you host?

18. In a normal year how many working debate teams do
. you have? ___________ ________________ ■ _________
oral interpreters_________ public speakers_________

19. Does your school have an NFL c h a p t e r ? _____________
. If so, when did it receive its chapter?. (date)______________________________ .

20. What percentage does your school pay toward the
expenses of participants in speech tournaments?

______% travel ______% meals
______% lodging ______% fees

21. As a teacher, do you receive compensation in addition
to your regular salary for handling extra-curricular 
speech w o r k ? ____________________________________

Thank you



APPENDIX D

THE UNIVERSITY OF ARIZONA 
.. Department. of. Speech. 

Tucson, Arizona

Dear Speech Teacher:
As partial completion for my M.A. work in the Department of 
Speech at the University of Arizona, I am surveying the 
speech education activities in the secondary schools of 
Arizona. About a month ago you received a questionnaire 
from me in regard to your high school's speech program.
The response to this questionnaire has been good, but I need 
your assistance to make it as complete as possible. 
Therefore, I am enclosing another form and a self-addressed 
stamped envelope for your convenience.
Thank you for your cooperation.

Sincerely yours,

MARIE A. DULZER
Graduate Assistant in Teaching
Department of Speech

Enclosures(2)
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APPENDIX E
INSTITUTIONS WHERE SPEECH TEACHERS OBTAINED DEGREES

Bachelors of Art Degrees from:
Arizona State College 
Arizona State University (10) 
Ashland College 
Brigham Young University 
Glenville State College 
Idaho State University 
Iowa State Teachers College 
Iowa Weslyan College 
Mount St. Marys College

Muskingum

N.S.C. Oklahoma 
Providence College

San Luis Rey College 
Seton Hill College

State College of Iowa
Southwestern State - Oklahoma
Texas Christian University
Trinity University
University of Arizona (8)
University of Iowa
University of Idaho
University of Omaha
University of Southern 

California
Washington University - 

St. Louis.
West Liberty State
Western Michigan University

Western State College

Bachelors of Science Degrees from:
Arizona State College (3) 
Ball State Teachers College 
Brigham Young University

Kansas State University 
Southwestern Missouri State 
Tarkie College
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Bowling Green University
Central Michigan University
Indiana State University
Kansas State College 

(Pittsburgh)
One teacher listed no 
. institution.

University of Idaho 
University of Nebraska 
University of Wisconsin

West Virginia University

Bachelor of Fine Art Degree from: 
University of Oklahoma

Bachelor of Law Degree from: 
Glenville State College

Masters of Art 
Arizona State College (3) 
Arizona State University 
Ball State Teachers College 
Brigham Young University 
Columbia University (2) 
Glenville State College

Indiana State University 
Kansas State University 
Loyola University

Michigan State University
Midwestern University
Tennessee A. and I. State 
. University

Degrees from:
University of Arizona (3)
University of Denver (2)
University of Illinois
University of Kansas
University of Michigan
University of Southern 

California
University of Wyoming
Washington State University
Washington University - 

St. Louis
West Virginia University (2) 
Western State College

One teacher listed no 
institution.



Masters of Science Degrees from: 
University of Arizona University of Wisconsin
University of Idaho Xavier University

Masters of Education Degrees from:
Duquesne University One teacher listed no

institution.



APPENDIX F
ADMINISTRATORS RECEIVED QUESTIONNAIRES

Location School
1 . Ajo Ajo High School
2. Ashfork Ashfork High School
3. Avondale Agua Fria Union High School
4. Bagdad Bagdad High School
5. Benson Benson High School
6. Bisbee Bisbee High School
7. Bowie Bowie High School
8. Buckeye Buckeye High School
9. Camp Verde Camp Verde Higpi School
10. Casa Grande Casa Grande Union High School
11. Chandler Chandler High School
12. Seton High School
13. Chinle Chinle High School
14. Clifton Clifton High School
15. Coolidge Coolidge High School
16. Douglas Douglas High School
17. Duncan Duncan High School
18. Eagar Round Valley High School
19. Elfrida Valley Union High School
20. Eloy Santa Cruz Valley Union High 

_ School
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Location School

21. Flagstaff Flagstaff High School
22. Florence Florence Union High School
23. For Defiance Window Rock High School
24. Fort Thomas Fort Thomas High School
25. Fredonia Fredonia High School
26. Ganado Ganado Mission High School
27. Gila Bend Gila Bend High School
28. Gilbert Gilbert High School
29. Glendale Glendale High School
30. Globe Globe High School
31. Grand Canyon Grand Canyon High School
32. Hayden Hayden High School
33. Holbrook Holbrook High School
34. Jerome Mingus Union High School
35. Kayenta Monument Valley High School
36. Kearney Ray District High School
37. Kingman Mohave County Union High School
38. Laveen St. .John's Indian School
39. McNary McNary High School
40. Marana Marana High School
41. Maricopa Maricopa High School
42. Mayer Mayer School District #43
43. Orme School
44. Mesa Mesa High School
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Location School

45. Miami Miami High School
46. Morenci Morenci High School
47. Nogales Nogales Jr. Sr. High School
48. Page Page High School
49. Parker Parker High School of

Northern Yuma County Union 
High School District

50. Patagonia Patagonia Union High School
51. Payson Payson High School
52. Peoria Peoria High School
53. Phoenix Brophy College Preparatory
54. Camelback High School
55. Carl Hayden High School
56. Central High School
57. Cortez High School

VJI GO North Phoenix High School
59. Paradise Valley High School
60. Phoenix Christian High School
61. Phoenix Indian High School
62. Phoenix Union High School
63. Scottsdale Arcadia High School
64. South Mountain High School
65. S t. Mary's High Soho 01
66. Sunnyslope High School
67. Washington High School
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Location School

68. West Phoenix High School
69. Xavier High School
70. Pima Pima High School
71. Prescott Prescott High School

OJ St. Joseph's Academy
73. Salome Salome High School
74. San Manuel San Manuel High School
75. San Simon San Simon High School
76. Sanders Sanders High School
77. Safford Safford High School
78. St. David St. David High School
79. St. Johns St. Johns High School
80. St. Michaels St. Michaels High School
81. Scottsdale Coronado High School
82. Judson School

•K
\

00 Scottsdale High School
84. Sedona Verde Valley High School
85. Seligman Seligman High School
86. Sierra Vista Buena High School
87. Snowflake Snowflake High School
88. Superior Superior High School
89. Tempe Tempe Union High School
90• Thatcher Thatcher High School
91. Tolleson Tolleson Union High School



Location School
92. Tombstone Tombstone High School
93. Tuba City Tuba City High School
94. Tucson Amphitheater High School
95. Catalina High School
96. Penster Ranch School
97. Plowing Wells High School
98. Immaculate Heart Academy
99. Pueblo High School
100. Regina Cleri High School 

: Seminary
101. Rincon High School
102. Salpointe High School
103. St. Joseph’s Academy
104. Southern Arizona School fo: 

Boys
105. Sunnyside High School
106. Tucson High School
107. Wellton Antelope Valley Union High 

School
108. Whiteriver Alchesay High School
109. Wickenburg Wickenburg High School
110. Willcox Willcox High School
111. Williams Williams High School
112. Winslow Winslow High School
113. Yuma Kofa High School
114. Yuma High School



APPENDIX G
THE UNIVERSITY OP ARIZONA 

Department of Speech 
Tucson, Arizona

Dear Administrator:
Season's Greetingst I know what a hectic time of the year 
the holidays can be for high school administrators, but 
I'm going to call upon the spirit of the season and ask 
for a few minutes of your valuable time.
Enclosed is an extremely brief questionnaire. As part of 
my M.A. degree requirements in speech at the University of 
Arizona, I am surveying the speech training activities in 
the secondary schools of Arizona. My questionnaire asks 
the necessary information.I need from you as a secondary 
school administrator.
A self-addressed stamped envelope is enclosed for your 
convenience. Thank you so much for your time.

Sincerely yours,

MARIE A. DUDZER
Graduate Assistant in Teaching

Enclosures (2)
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APPENDIX H
ADMINISTRATOR'QUESTIONNAIRE

School_________________________ District
Mailing Address__________________________________
S up erint end ent__________  Principal_______________
Number on Faculty_______ ________ Student Enrollment______
Teacher responsible for your speech program______________
1. Does your school incorporate speech in the curriculum?

Yes No____ Completely extra-curricular____
If speech is a regular class, please answer questions. # 2 - 6.
If speech is taught as a unit in another subject area,
. please answer # 7 - 8.
If speech is not included in your curriculum, please 
. answer # 9 - 1 0 .

REGULAR SPEECH CLASS
2. What is the title or titles of your speech courses?

3. What is the amount of credit given for speech class?
1____ l/2____ elective____

4. The speech student spends____minutes per week for
. semester in speech.

5. Do you require a prerequisite for speech class?
Yes____ No If so, please list what is required.
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6. Is speech class a prerequisite for graduation?

Yes____ No____

SPEECH UNIT IN ANOTHER SUBJECT AREA
7. Please list the subject area in which speech is taught.

______________________Length of time spent on speech
, unit____________________________

8. During what year(s) is this speech unit taught?
Freshman Sophomore____ Junior____ Senior____

SPEECH NOT TAUGHT
9. Why is speech not included in your curriculum?

no student interest_________Enrollment too small_______
no teacher available other reasons________  '

10. Do you believe speech might be introduced in your 
. future curriculum?
Yes____ No When?____________________________



APPENDIX I
UNIVERSITY OF ARIZONA 
Department.of Speech 

Tucson, Arizona

Dear Administrator:
Some time ago you received a short questionnaire from me 
regarding the place of speech In your high school's 
curriculum. This questionnaire Is to aid me In my survey 
study of the secondary school speech programs In Arizona. 
This study will be part of my M.A. requirements In the 
Department of Speech at the University of Arizona.
,1 have received about a 90% return from the Arizona 
secondary school administrators contacted. Please help 
me reach the 100$ mark by returning the enclosed 
questionnaire in_the self-addressed stamped envelope 
provided.
Thank you for your time.

Sincerely yours,

MARIE A. DULZER
Graduate Assistant In Teaching
Department of Speech .

Enclosures (2)
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