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ABSTRACT

This study was undertaken to determine the changes 
in reporting pupil progress of elementary schools in 
Arizona. Conclusions are concerned mostly with the broader 
aspects of the reporting problems.

In the basic areas of question outlined by Dr. Ruth 
Strang a questionnaire was prepared and sent to one hundred 
four administrators for their consideration and evaluation. 
Data was shown by means of tables concerning study of that 
information.

The majority of school administrators indicated 
their reports were developed through group action. A great 
number of administrators indicated change toward evaluation 
of character and personality development. The use of 
descriptive and anecdotal material and interpretive com
ments was not well defined as being used in many schools. 
The majority of schools use reports that show trends in 
development compared with the class or to national norms. 
There was no change toward fewer or more significant 
reports. Pupils do not share in the reporting process in 
most schools. A number of achool administrators are begin
ning to see the value of informal letters and conferences.
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Current literature and discussion of terminology on 
this topic is presented in the theory that administrators 
will continue to improve this vital task of reporting.



CHAPTER I

INTRODUCTION

Reporting a pupil's progress to his parents is a 
live, essential, and debatable problem of our modern-day 
education. Many administrators, teachers, and parents are 
becoming more aware of the need for a better understanding 
of pupil growth and the measurement of such development.

IMPORTANCE OF THE PROBLEM
Strang (1947> p. 3) states that the purpose and 

philosophy of the school system is reflected in the reports 
which it sends to parents. If an enlightened public inter
est in education is to be developed, reports to parents 
must convey accurately the philosophy and goals of the 
schools.

The purpose of reporting is to provide information 
to pupils, parents, and the administration concerning the 
teacher's judgment of the degree to which the pupil is 
achieving certain educational objectives. The most impor
tant aspect of this judgment (Ahmann and Clock 1963, p.
566) deals with the growth of the pupil in terms of his own 
capacity. Chief among the sources of information used for 
evaluating the development of pupils are informal and
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standardized tests, procedures and product evaluation, 
class participation, and various projects and reports.

2

"Why is the report card a perennial problem of the 
typical school system?,f asks Wells (1967, p. 26).

Educators have not come up with a more satisfactory 
technique; and have run the gamut of five symbols, three 
symbols, two symbols, letters and narratives. Among the 
myriad weaknesses of many of the report forms now in use, 
Wells states these might be listed:

1. They do not convey enough information to 
parents, and are often misunderstood and 
misinterpreted.

2. They are subjective, as honest and fair as 
teachers may try to be, grades reported are 
teacher’s opinions.

3. They are used as threats and bribes by 
parents and teachers.

4. They frequently make poor home-school rela
tions, since methods of arriving at grades 
vary widely among teachers, and even the 
individual teacher is often inconsistent.

5. Worst of all, they are damaging to the 
child, in that they place more pressures on 
children; report card day has some ’’Day of 
Judgment” overtones.

Anastasiow (1966, p. 209) off sets this tone.
Report cards are ever with us and are controversial at 
best. Essentially, the problem is that school districts 
try, through the medium of a report card, to communicate to 
parents and students a vast and complex array of data con
cerning pupil progress. Although the report card is only 
one means of evaluation, it is often used as the panacea 
for information giving.



Provision for continuous reappraisal of the report
ing procedures should be included in the initial over-all 
plans which a school makes.

D 1Evelyn (1952, pp. 14-20) has shown that as the 
school's philosophy and practices of education change, the 
reports it sends to parents must reflect corresponding 
changes. School reporting must continue to change in 
response to the ever increasing knowledge about children 
and about the learning process itself. Educators often 
accept a new point of view and inaugurate new practices, 
but continue to evaluate child growth in terms of a philo
sophy which no longer operates. The resulting confusion is 
undesirable for children, parents, and teachers.

Morris (1952, pp. 144-5) notes that practices used 
in reporting to parents on child development vary widely 
today, from the traditional report using percentages to 
personal conferences between the teacher and the parent.
The reporting of pupil progress has to be viewed in the 
light of the whole philosophy of education, from the poli
cies of marking and promotion to the type of curriculum 
and methods of instruction. The reporting of progress 
depends on various means of evaluation, which in turn, 
depends on the very complex bases of education.

In harmony with this theme, Anderson (1947, p. 44) 
emphasizes that new experiments concerning pupil evaluation
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have been made in the last two decades. Many administra
tors have devised numerous types of report forms and mark
ing systems, some of which have had definite merit. Not 
only do the criteria on the report forms differ, but the 
objectives of the administrators who have devised the 
various report forms are often different from the interpre
tations which parents give them. Moreover, teachers within 
the same school unit have attached different interpreta
tions to the various items listed on the report forms.

Some schools give no specified report forms, but 
rely entirely upon informal conferences between teachers 
and parents. Newer practices are being challenged in 
many communities. This challenge comes not only from par
ents, but also from some school administrators. Himsl, 
(1944, p. 23) Superintendent of Schools at Broadus,
Montana, still believes in the traditional report card 
because...."That is the system I understood as a student." 
Speaking of the present innovations in the marking field 
with references to psychological aspects of behavior he 
states: "I grant that he (the pupil) will not be able to
interpret these abstractions of measurements which he now 
receives but neither can I, his parent understand them. It 
is the duty of the school to give my child a strong basic 
foundation in the rudiments of learning."



Concerning the evaluation of social characteristics 
of children, Hirasl (1944> p. 33) goes on to say that chil
dren should be observed by the parents without teachers 
having to bother themselves with such unpleasant subjective 
evaluation. In this day of rapid changes in many educa
tional practices, parents are wanting evidence that the 
new, modern curriculum is meeting the needs of youth as 
well as, or better than, the conventional school curric
ulum. In view of the existing doubts and questions arising 
over the reporting of pupil progress, the study of this 
problem has not only definite merit, but is needed.

It is hoped that through the execution of this 
study, not only school administrators, but also parents and 
teachers may come to realize the need for a closer rela
tionship in order to give more effective guidance to our 
youth.

Basic assumptions underlying this study. The four 
basic assumptions upon which this study is based are:

1. The developmental growth and progress of the 
child is of vital concern to both parent and teacher. 
Achievement should be judged in terms of the growth and 
development of the whole child....physically, emotionally, 
mentally, and socially. Teachers must recognize the facts 
of individual differences in abilities, interests, home 
environment, and enrichment of personal experiences. Every
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6
child should have encouragement to advance his own learn
ing. His individual growth and development should be 
evaluated in terms of his own abilities and achievements, 
rather than as compared with that of his classmates or a 
class standard.

2. The best evaluation is that of self-evaluation 
of pupils. Children grow in ability to analyze their prob
lems if they have a chance to share in setting goals, 
making plans, and in checking their own progress. They can 
learn to evaluate their abilities to work and play with 
each other. Of course, the child will be encouraged to 
measure his own growth only if the teacher encourages him 
to do so. Thus, the school’s whole philosophy of education 
is involved in its practices of marking and promotion. 
Existing marking and reporting practices must be studied 
and revised if they are to serve the educational fundtions 
for which they were conceived.

3. Reports must not merely indicate a picture of 
the child’s actual achievement or progress, but they must 
also be diagnostic in that they indicate what conditions 
have caused the child’s behavior reported or what has 
hindered him in working up to his capacity. The how of 
learning and the why of failing are important aspects of 
education. Good reporting today takes these into account. 
Constructive suggestions as to what can be done to help
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the child should also be given. In order to give effec
tive guidance, teachers must of necessity, study each child 
intensively. They must observe his habits of work, his 
ability to work and play with others, his attitudes and 
appreciations, and similar personality traits in addition 
to growth in basic skills and in the knowledge of subject 
matter.

4. Finally, parents must understand the evaluation 
given on the report if they are to give their children 
effective guidance at home. Parents often need help in 
turning their attention from the traditional emphasis on 
grades to the newer emphasis on child development.

THE PROBLEM
The purpose of this study was to discover present 

methods and significant changes in reporting pupil progress 
in the elementary schools of Arizona as compared with the 
reflections of present-day educators. This study attempted 
to answer the following questions concerning conditions of 
those schools surveyed:

1. Was the method of reporting in your school 
developed cooperatively?

2. Does the report show trends in each 
student's development?
Does the report show differences in kinds 
of behavior?

3.



4. Does your report recognize individual
differences?

5. Is your report accurate?
6. Is your report diagnostic?
7. Is your report constructive?
S. Does your report begin with a favorable 

comment?
9. Does your report provide ample space for 

comment?
10. Is your report related to the cumulative 

record?
11. Is your report easily understood by the 

different parents?
12. Is your report easily prepared by the 

teacher without too much burden?
13. Do the students share in the writing of 

their own reports?
14. Is the philosophy in the report consistent 

with that of the district?

METHODS AND PROCEDURES
Although much literature has been written on the 

subject of reporting pupil progress to parents, references 
prior to 1935 are not included, except in those cases where 
very pertinent information is presented.



A questionnaire, composed of fourteen specific 
questions and five inquiries on trends dealing with the 
reporting of pupil progress was sent to one hundred four 
school administrators. Items included on the questionnaire 
were selected on the basis of their suitability in gaining 
a comprehensive view of reporting practices.

All counties in Arizona were included on the ini
tial list. Questionnaires, in varying amounts, were 
returned from all but one. Seven counties showed one 
hundred percent returns. As far as possible all areas 
within a county were contacted. In some cases the amount 
of returns from a particular county was so light as to 
virtually limit the responses to one area.

Selective elements were also involved. Limitation 
as to who would be contacted was one of these elements. 
Another was the grade range of districts contacted. These 
elements are discussed in Chapter III.

Criticism about the validity of the questionnaire 
has risen in the minds of those dealing with the study.
It no doubt was asked, "How do you know the answers weren't 
padded by some administrators in order to make them look 
progressive and democratic in their school administration?" 
The only answer that can be given is, "There is no way of 
knowing the true validity of the questionnaire except by 
internal check." The only way to do this would be to
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10
secure a copy of the report form used in every school 
system contacted and compare it with the responses given on 
the questionnaire.

Some respondents, being genuinely interested in the 
problem, sent letters giving a full picture of their 
reporting practices. Although the number was not large, 
the types of forms and techniques in use showed that the 
reporting of pupil progress to parents is a problem that 
many administrators are seeking an answer to.

Many comments were made by respondents to items 
appearing on the questionnaire. These have been presented 
under their appropriate titles in Chapter III.

DEFINITIONS OF TERMS USED
Reports to parents. The term "reports" is defined 

as the giving of information necessary to a sound working 
relationship between the school and the home in the guid
ance of the child. Reporting practices to parents involves 
far more than sending home an occasional report card.

Every contact of teacher, principal, or other 
school worker with the parent is part of the school’s 
reporting practices.

The child is viewed as the best report card. It is 
good for parents to study the reports passed along by the 
school. It is with this thought in mind that one is urged 
to analyze the child.
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Traditional report card. This term refers to the 

formal monthly or six weeks report which tells how the 
child rates in school achievement in relation to a set 
standard for the grade. Marks or grades are based more 
upon the child’s achievement as compared with that of his 
classmates than upon his individual growth and development, 
in terms of his own abilities. Such a method shows that 
this rating may be expressed in percentages, such as 84 or 
91; or by letters as A, B, C, D, E, (or F); or numbers as 
1, 2, 3> 4> and 5• Some schools use only S or U desig
nating satisfactory or unsatisfactory work.

The narrative and anecdotal report. This is a 
written summary in the form of a letter which describes the 
child’s growth in all phases of his school achievement such 
as health habits, social growth, work habits, basic skills, 
the arts, and library reading. The letter is written in a 
constructive, tactful manner bringing the parent’s atten
tion first to outstanding features of the child’s work, 
then to phases in which he is needing special help and 
should make improvement. This term also applies to any 
freely written comment about a pupil which a teacher makes 
in the day by day contact with the child. These word 
pictures of pupil behavior can be used very effectively in 
analyzing difficulties and making recommendations.

The personal conference. This term implies a per
sonal interview of the teacher and parent, usually at the
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school, during which they cooperatively discuss the pupil’s 
growth both at home and at school.

The cumulative report. This term refers to the 
record of a child’s growth and development from year to 
year, kept so that the succeeding teachers of the child can 
secure a continuous and full understanding of the pupil’s 
development.

Evaluation. The term implies an appraisal or esti
mate of the child’s progress and development.



CHAPTER II

REVIEW OF RELATED LITERATURE

Methods of reporting to parents should be developed 
cooperatively. Unless parents, teachers, and pupils work 
with the administration in developing a report form, they 
will not fully understand it. If they do not understand 
why each item is important and how it can be used for 
guidance and growth, they will not give it the attention 
it deserves. For this reason it is much better for a 
school to develop its own report form to meet local needs 
than to copy the form used by some other school.

Greenshield (1942, pp. 53-56) gives an excellent 
resume of how a report form was developed cooperatively.
The following is a brief outline of the steps which were 
taken:

Letters were sent to all parents, pointing out 
the inaccuracy of the report form then being used 
and the need for a new one. The parents were 
invited to take part in a general discussion of 
report cards at the school. It was explained at the 
meeting that there was little agreement of opinion 
in regard to report cards and that no single report 
was better than all the rest. Reproductions of sam
ple report cards were projected up on a screen to 
show parents some of the more progressive ones. A 
committee composed of parents and teachers was 
appointed to draft a new report card. The new card 
was drafted and finally adapted without arousing 
criticism.

13
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Another example of cooperative group action in 

developing a new report form is given by Hughes and Cox 
(1945, pp. 317-21). The authors tell how parents and 
teachers in a war industry area cooperated in reporting to 
each other information concerning the growth of the 
children.

A series of five meetings were held in which 
parents and teachers discussed the report cards 
then being used and how they could be improved.

The first meeting opened with this direct ques
tion, "Do you want a report on the progress your 
child is making, or do you want a report of your 
child’s rating in reference to other members of his 
group?" Only one parent wanted her child rated in 
relation to other children.

"What do you really want to know about your 
child?" This question produced the following 
results: Parents were not only concerned with the
development of their children in learning the three 
R ’s; but they also wanted their children to learn 
how to work and play together, to take responsi
bility, to use initiative, to show curiosity, to be 
happy, and to be physically strong.

"How could growth in these various aspects of 
living be described?" The next three meetings were 
devoted to evolving a description of the four major 
characteristics....social, physical, mental, and 
emotional. A study sheet listing the four areas of 
living was compiled together with behavior patterns 
present at each age level.

It was decided that the conference method was 
the only way in which a proper report could be made 
to parents. The conclusion was also reached that 
the parents should bring in a report to teachers 
twice a year; based on prepared outlines.

Some of the things which parents felt they had 
learned from this cooperative work with teachers 
were: (1) There is no average child. Each child
is truly unique and must grow in his own way.
(2) Children accomplish a great deal of learning 
as they grow physically, mentally, socially, and 
emotionally. (3) Behavior once thought atypical 
was more often behavior that was to be expected 
from their particular child. (4) More time was
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now being spent with the children by the parents.
(5) Both parents and teachers agreed that, 
ideally, they both should benefit from sharing 
their knowledge about a child and their hopes for 
his advancement.

Hoppock (1952, p. 3) states that in order to 
serve all around needs of parents, pupils, and teachers 
report forms must be developed through cooperative group 
action. Everybody who is directly affected by a plan 
should help make it and evaluate and revise it.

Trends in each pupil's development should be shown 
on report forms. Pupils and parents are interested in pro
gress (the child’s own progress). Even though his achieve
ment is low in comparison with that of other members of the 
class, each child will be encouraged to know that he is 
improving.

Progress must be evaluated in terms of an indi
vidual pupil’s abilities, capacities, and interests. Van 
Loon and Williams (1943, p. 215) feel that marks should 
indicate growth in the behaviors listed in terms of indi
vidual pupil ability. A school functioning under a tradi
tional system of education cannot evaluate progress on an 
individual basis, but must rely wholly on competitive 
standards of achievement. D ’Evelyn (1952, p. 53) notes 
that we are changing from competitive marks in subject 
matter to a descriptive evaluation of the pupil’s progress 
in terms of his own achievement. Hoppock (1952, p. 4)
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agrees that this type of reporting builds a child’s self- 
confidence and reinforces parent-child relationships.
Pupils can see their own progress in a new light.... 
evaluation by individual standards.

Morse (1951, p. 16) claims progress reports should 
be used instead of the traditional report card because it 
challenges the bright pupil to reach his full capacity and 
rewards the slow learner by measuring his work against his 
capacity.

Bain (1944, p. 264) covers the various aspects of 
this problem:

Evaluation should be on the basis of under
standings and abilities which are necessary for a 
child as a person and citizen of merit at his own 
level. Merit should be judged by standards which 
are acceptable in their broader aspect to all 
people in our culture, are flexible in their appli
cation to individuals and are dynamic, not fixed or 
static, in consideration of human development.
Standards should be recognized by both pupils and 
teachers as purpose or goals of work. Records 
(reports) should be analytical, indicating degrees 
of attainment of standards.

Pupil progress must be evaluated in terms of indi
vidual standards of achievement if every child is to feel a 
measure of success.

Strang (1947, p. 4) states that although the 
pupil’s progress in relation to his own capacity is of 
first importance, it is also necessary for the parents and 
sometimes for the child himself, to know how he stands in



relation to that of others is part of the process of self
appraisal by which a person develops objectively toward 
himself.

Under the traditional system of evaluation the 
pupil assumed a passive role. His achievement was 
appraised in the light of competitive standards. Usually 
these standards were set up in relation to the most 
advanced member of the class. Students failing to achieve 
these standards were in many instances failed. Another 
device used was the normal curve. A pupil’s rank on the 
curve was determined by his Intelligence Quotient (I. Q.). 
It was presupposed that a certain percent of the pupils, 
usually those having I. Q.’s lower than 80, would fail.
The falacies inherent in these two devices can readily be 
seen. It was assumed that a certain number of pupils would 
fail, whether they worked up to their own capacity or not. 
This idea of predisposition to failure resulted in the 
maladjustment of countless numbers of children who were 
unable to attain these competitive standards of appraisal.

The most logical device to be used in the reporting 
of pupil progress would be a dual marking system where the 
pupil’s progress is evaluated in terms of his own ability 
and also in relation to either class or national norms.
This can be done either on the report form or in teacher- 
pupil conferences or parent-teacher conferences. Class

17
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norms can be used if they are based on standards of 
achievement where each child can enjoy a measure of success 
at his own level. National norms should be one of the 
devices used in the appraisal of pupil progress. If a 
child is working to his capacity, his progress would be 
evaluated in terms of norms set up for pupils his own age, 
having the same I. Q., and in the same grade.

The realization that individual differences cannot 
be appraised successfully by any single evaluative tech
nique is pointed out by Zirbes (1948, p. 251):

Facing the facts of individual differences in 
endowment, drive, interests, maturity, and back
ground, we should surely recognize the unfairness 
and inappropriateness of evaluative measures which 
emphasize competitive achievement instead of devel
opment of each person in terms of his own poten
tialities and his own growth patterns. Facing the 
facts and consequences of social and emotional 
maladjustment, we should certainly not use evalu
ative procedures which are most discouraging and 
frustrating to those most in need of encouragement 
and self-confidence.

Carradine (1945, p. 35) believes that unfavorable 
characteristics found in a pupil’s behavior should be 
discussed and evaluated in the privacy of parent-teacher- 
pupil conferences. She says:

The teacher in the privacy of a parent-teacher- 
pupil conference should explain the negative effect 
on school successes of the activity of unfavorable 
characteristics as she sees them preventing a par
ticular pupil’s success. She should explain the 
influence of positive characteristics on the 
success of the pupil. Such things as character 
traits are deeply individual, and as such, are due 
the consideration on privacy in their discussion.
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If both pupil and teacher together look at 

achievement from the same point of view, that is, 
considering its quality and frequency of recur- 
rance as a basis for high or low earned scores, 
both tend to acquire the objective point of view 
toward achievement, and both readily regard scores 
as earned and not bestowed as a reward for effort.

The importance of success in school work is dis
cussed by Smitter and Hefferman (1953, pp. 32-33): "Every
individual builds his life in terms of his strength. A 
weakness is only important if the individual can do some
thing to remedy it. A child can only do better as he sees 
the next step he must take and is helped to experience 
success in taking it."

All education authorities dealing with the subject 
of pupil evaluation agree that pupil progress must not only 
be evaluated in terms of individual standards of achieve
ment but also in relation to standard and specific norms 
set up for particular growth levels.

Strang (1947, p. 3) claims that report forms must 
show progress of the whole child. Reports to parents must 
be in line with sound educational objectives. They should 
show whether the pupil is growing healthier, more cooper
ative, more responsible, more competent in the essentials 
of arithmetic; more effective in reading, writing, listen
ing, and talking; and better able to understand, learn 
from, and control this complex modern world. Morris (1952, 
p. 147) agrees that as much weight must be given to charac
ter traits and personality development as is given to
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achievement in academic subjects. Evaluation and reporting 
require the use of a variety of activities. The tradi
tional letter grade (if used at all) must be supplemented 
with other evaluating devices; such as, standardized test 
scores, pupil evaluation papers, personality inventory 
charts, citizenship check lists, and health charts. All 
these must be used if a complete picture of the whole child 
is to be obtained.

The role of modern evaluation in appraising pupil 
achievement is given by Grim (1947, p. 438) when he states, 
’’Modern evaluation attempts to secure a complete picture of 
the individual, although it is necessary to sample differ
ent aspects of behavior at different times in a variety of 
learning situations. It also attempts to appraise pupil 
progress toward all the significant goals of the school.”

Wrightstone (1948, p. 253) supplies the following 
information on the subject:

Achievement should be evaluated in terms of 
multiple objectives which include the acquisition 
of concepts, skills, attitudes, interests, and 
personal adjustments. This point of view repre
sents the psychology of learning that in any learn
ing situation the individual achieves growth not 
only in basic skills and information but also in 
personal and social adjustment. Since these are 
present in learning situations, achievement should 
be judged in terms of growth of the whole child.

The purpose of evaluation as seen by modern educa
tors is stated by Ryan (1935, p. 39):

Evaluation is an attempt on the part of persons 
skilled in measurement techniques and with a modern
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philosophy of education to make the widest possible 
use of any instrument that can be devised to dis
cover the needs and possibilities of children and 
youth, and to measure the effects of the progress.

Unlike measurement as used in certain types of 
school administrations, evaluation becomes the tool 
by which we can know how well we are succeeding in 
meeting the all around needs of the individual 
human beings for whom the educational enterprise 
really exists.

The misleading idea of accepting a single grade or 
mark as an indication of total evaluation of achievement, 
even in scholastic accomplishment, is bad, not only for 
parents but also for the pupils themselves. Smitter and 
Hefferman (1953, pp. 32-33) say:

The child, too, gains a false impression of him
self. He accepts the teacher’s marks as a complete 
measure of himself. A child may have an academic 
weakness and at the same time be a competent indi
vidual in many significant ways.

The traditional report card doesn’t have much 
to recommend it even for the child who is able to 
achieve high marks, because it may produce in him 
inflated ideas of his own importance. Those who do 
not achieve high marks usually dislike school and 
all the activities it represents.

The overwhelming concensus of opinion expressed by 
these educators shows conclusively that multiple evaluation 
devices must be used in gaining a full and complete picture 
of the whole child and in appraising his achievement.

Reports should be accurate. The teacher’s 
appraisal of a pupil’s progress must be correct in every 
item. Parents and pupils lose confidence in the teacher’s 
judgment if they find inaccuracies in the record.
Statements susceptible of misinterpretation or misused by
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parents should be avoided. Accuracy implies correctness in 
the values assigned to the multiple factors of pupil 
growth. This is especially important in the assigning of 
marks or grades in academic achievement. Marks should not 
be considered in isolation. They should be regarded as a 
supplement to other forms of appraisal, such as standard
ized tests.

Ahmann and Clock (1963, p. 5S6) find that marks, as 
they are now assigned, are far from being as meaningful as 
many people think that they are. They are being overinter
preted; they reveal far less about the pupil than commonly 
supposed, and their meaning is often ambiguous. Hence, it 
is imperative that standardized test scores be employed 
whenever possible to supplement final marks.

Teachers’ marks are still a storm center. Part of 
the controversy arises from their diverse meanings. When 
speaking of marks, some persons are thinking of the objec
tive measurement of achievement in school subjects; others, 
of the pupil’s achievement in relation to his capacity; 
still others, of a composite estimate of achievement, atti
tude, and effort. One teacher of a slow learning pupil may 
mark his below average achievement ”A” because he has 
worked up to his capacity and made the best progress he 
could. Another teacher, with a different point of view and 
marking according to grade standards, may give this same 
pupil a ”C.” An outsider who reads this pupil’s record
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should have some way of knowing the basis on which the 
marks were given. Otherwise, he will make serious error in 
interpretation.

Strang (1947, p. 5) suggests that instead of using 
marks as a kind of failure, teachers should consider them 
one means of helping pupils to see where they need to 
improve. As one aspect of evaluation, marks should be a 
continuous part of the educational process, not an end 
result.

The test of any marking system is its effect on the 
pupil. Every teacher should be able to discover what marks 
are doing to individual pupils and to the morale of the 
group.

Narrative reports are supplementing or supplanting 
traditional marking systems in many schools. It is very 
important that these written reports be based on accurate 
study of the child, and be written with particular parents 
in mind. It is the effect of these comments on the parents 
and on the child that makes them good or bad.

White (1953, p. 204) supports the view that accur
acy of reporting depends on how thoroughly a teacher had 
studied her pupils. The pre-service training which teach
ers receive and the application of this training in a 
classroom situation may be at variance with each other. 
Academic training in marking procedures may be out of touch 
with the work of the classroom teacher.



24
Smitter and Helfernan (1953 > p. 37) agree that a 

mark on a report card may give the parent an idea of his 
child's status in the class, but more frequently, it 
reflects the attitude of the teacher. Reports must be 
accurate if their diagnostic value, or any value, is to be 
effective.

Reports should be diagnostic. A report should 
indicate what conditions have caused the behavior reported. 
It should show specifically where progress has been made 
and where future progress can be made. If the report 
answers the questions "What?" and "Why?" as well as "How?" 
parents can do something constructive about it. A report 
of this kind has another value. It stimulates teachers to 
study their pupils more intensively.

The purpose of reporting pupil progress is not only 
to give parents some idea of the child's growth in the four 
areas of development (physical, social, emotional, and 
intellectual), but also to indicate the cause of a child's 
failure to achieve success in any of these areas.

While keeping these purposes in mind, it may be 
well to analyze a few discrepancies which can appear in 
reporting pupil progress. It is possible, although highly 
improbable, that a report could be very accurate and, yet, 
not be diagnostic. Accuracy, as defined before, implies 
correctness in the values assigned the multiple factors of 
pupil growth. Values assigned to areas of growth could be
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correct in every item, as far as accuracy is concerned. 
They would, however, show only how much growth is present 
and not why growth at certain phases of development is 
below normal in some while in others it is average or 
above. A report, moreover, cannot be diagnostic unless it 
is accurate. Without accuracy there is no way of knowing 
how much growth has taken place in each phase of develop
ment. Without this knowledge it is impossible to diagnose 
difficulties as to causes producing them.

In answer to the question whether or not report 
forms help parents understand their children, Smitter and 
Helfernan (1953, p. 38) reply:

As a rule they do not. Because a mark on a 
card is often an invalid judgment, it is misleading 
to parents. Because a mark does not interpret 
causes or suggest remedies it usually serves to 
baffle parents. They do not know why the judgment 
was made and so have no idea as to what they should 
do about it.

The diagnostic value of school marks is discussed 
by Bolmeier (1943, p. 293). He says, "If school marks are 
to be useful in the guidance and counseling of the pupils, 
they must be analytical enough to indicate the teacher’s 
appraisal of such uncorrelated factors as aptitudes, atti
tudes, effort, and various scholastic accomplishments."



One of the finest studies dealing with the analyt
ical purposes of reports was made by Ojemann and McCandless 
(1945? pp. 110-116). The entire article was written quite 
well, so the majority of it is given verbatim:

The purpose of this article is two fold:
First, to describe a fundamental revision in 
methods of reporting practices which arise from an 
analysis of the nature of pupil behavior; and 
secondly, to present data comparing the effect
iveness of reports revised in the light of the 
analytical concepts as contrasted with the usual form.

When the usual report form such as report 
cards, cumulative record cards, and the majority of 
the "paragraphs written by teachers" are examined, 
it is found that the emphasis is on describing 
behavior and not on factors producing it.

Such a report tends to produce a feeling of 
genuine dissatisfaction or frustration on the part 
of those parents who are interested in guiding 
their children effectively. The reaction of such 
parents is similar to that of any ordinary person 
who wants to do something but doesnlt know how to 
do it. He may have tried various procedures in the 
past and found them ineffective. Many parents and 
teachers when they know the behavior and not its 
causes tend to use the common procedures of 
threats, bribes, exhortations, etc.... Since the 
factors producing behavior are quite complex, the 
chances are very small indeed that any of these 
methods will be successful. The result is that the 
parent who wants to do a good job in guiding his 
children feels blocked and, hence, dissatisfied.

A type of report which describes the factors 
underlying behavior should be more helpful and more 
satisfying to parents than the usual type. It 
should be more helpful in that if the parents know 
what factor or factors produce a given level of 
behavior or achievement he is better able to work 
out a constructive plan for changing it. It should 
be more satisfying since the parent is not left 
entirely without some suggestions as to what he can 
do, and the more constructive methods will show 
higher percentage of successful results.

Will an actual test bear out the premise that 
reports emphasizing the causes of misbehavior, lack
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of achievement, etc., will be more helpful and sat
isfying to parents?

To determine the answer to this question a 
study was conducted with a group of twenty-five 
children enrolled in the kindergarten in a city 
elementary school system. In this system reports 
were sent to the parents four times a year. During 
the year when this study was conducted, all parents 
received the usual type of report at the end of the 
first quarter. It consisted of ratings on a number 
of categories such as "Keeps hands and unsuitable 
articles from mouth," "Is free from fatigue," and 
many others. The parents were asked to make any 
comments they wished and to indicate what sugges
tions they had received from the report for guiding 
the child.

At the close of the second quarter a random 
group of twelve parents received both the usual 
type and the experimental type, while the remaining 
thirteen received only the usualy type.

In the experimental type of report an attempt 
was made to suggest some of the possible factors 
which caused or produced the behavior. For exam
ple, instead of merely rating a child as Unsatis
factory, let us say on the item, "Is careful in the 
use of property and materials." An attempt was 
made to indicate some of the possible causes as the 
teacher saw them from her study of the child.

The parents were asked to write out any com
ments they wished to make concerning the two types 
of reports and to indicate what suggestions for 
guidance they had received from each report. The 
data was checked by an interview with each parent.

At the close of the third quarter the first 
group of twelve parents received only the tradi
tional type of report and the second group of thir
teen parents received both types. Parents were 
again asked to write comments and to indicate sug
gestions for guidance they had received from each 
report. Again the data was checked by interview.

The average scores clearly show that not only 
did four times as many parents receive suggestions 
from the experimental type as from the usual type, 
but the suggestions they received were much more in 
line with the child’s need.

Were the experimental reports also more satis
fying? Twenty-four of the twenty-five parents 
expressed a preference for the experimental forms 
over the traditional forms. One could not express 
a definite preference. Furthermore, when the rea
sons for the preference were examined, it was found



that they could be summarized into such groups as 
the following: (1) The experimental form stimu
lated an attitude of confidence in some parents 
toward the teacher and the school. (2) The 
experimental form seemed to develop a friendly link 
between the parent and teacher. (3) The experi
mental form seemed more personal and individual
istic to some parents. (4) The experimental form 
gave the parent and the teacher a better background 
for a more intelligent interview. (5) The experi
mental form stimulated some parents to give more 
thought to their children’s growth and pointed out 
some characteristics the parent had not fully 
realized.

Thus, the belief that reports which concern 
themselves with the causes of misbehavior are both 
more helpful and satisfying to parents, is collab
orated by data gathered under ordinary school 
conditions.

Accuracy in reporting is important, but of more 
importance is the diagnostic value assigned report forms.

Reports should be constructive. A report must 
direct parents’ attention to the future. It should suggest 
how progress can be made. Constructive comments take the 
sting out of low marks. If a mark is accompanied by 
specific suggestions on how its recipient can do better 
next time and by a maximum of encouragement, it is not 
likely to occasion a feeling of inferiority. Even though 
a report tells how much progress has been made in each 
area of development and why growth has or has not taken 
place, these two factors alone will not help parents. 
Definite suggestions as to what can be done to improve 
existing difficulties must be given to parents if they 
are to take an active and necessary part in the guidance 
of their child’s future progress and development.



29
The interrelation existing between accurate and 

diagnostic reports has already been shown. The same 
relationship exists between these two factors and construc
tive suggestions used in reporting pupil progress. Sugges
tions for improvement cannot be given unless it is known 
why growth has not taken place in certain areas. All three 
factors must be taken into account if an efficient and 
functional report card is to be obtained. If any one of 
them is deleted, the full potentialities of the individual 
cannot be developed to his capacity.

Elsbree (1951, pp. 74-75) discusses these factors 
in the following paragraphs:

To learn that one’s child is progressing below 
average in reading is not nearly so important as to 
know that his eyes are responsible for his slow 
progress, or that he is emotionally disturbed and 
is having difficulty in concentrating, or that his 
mentality is such that he cannot be expected to 
reach the norms. Unfortunately habit and tradition 
in reporting will suggest emphasis upon degree of 
achievement or adjustment rather than the inclusion 
of casual factors which are more significant for 
the pupil’s future success.

Furthermore, it is important that the report 
made on the various items were constructive and not 
negative in character. To report that John is 
slovenly in dress, without even a hint of how the 
home can cooperate in helping him to overcome this 
unfortunate habit, is to lose an opportunity to 
secure needed cooperation. Nor is the following 
note written by a teacher to the parents of a slow 
learner likely to result in a better relationship 
between the school and the home, or be helpful to 
the child.
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Dear Parents,

Donald has improved in nothing except spelling 
and that, very little.

Sincerely,
Tea cher

Moreover, the parent should not be left in doubt as 
to the seriousness of a deficiency of the impor
tance of a suggestion. These considerations call 
for intelligent and thoughtful reporting by 
teachers and principals.
Thus, the premise of relationship is born out by 

authoritative collaboration. A functional report fulfills 
the basic purposes of any reporting device. It tells how 
much progress has been made, why progress hasn’t taken 
place, and what can be done to improve progress.

Reports should begin with a positive statement. A 
report should "accentuate the positive." It should begin 
with a favorable comment; with a positive statement about 
a subject or part of a subject in which the pupil is doing 
good work, with praise for effort or effective study 
habits, or even with the information about what the school 
is doing to improve certain conditions. It should carry a 
method of hope and plan of action. The value of positive 
comments in reporting pupil progress presupposes other 
factors. First, if any comments are to be made at all, 
those of a positive nature should precede the average and 
negative ones. Secondly, in some cases the traditional 
report card has been supplanted entirely by freely written 
comments. These comments will reflect the individual view



points of the teachers writing them. Thus, it happens that 
those teachers believing in emphasizing only the good in 
every pupil will send reports that make both parents and 
their children feel optimistic and happy, but the next 
year they may be plunged into deep discouragement by 
reports from a teacher with the opposite viewpoint. What
ever the viewpoint of the teacher, she has the responsi
bility of making positive statements about a pupil’s work 
no matter how far below average in ability he may be. A 
teacher should always place the pupil’s feelings of secur
ity above her own personal attitude.

Strang (1947> p. 30) voices the same thought in 
the following words:

In some schools the report card has been 
replaced by freely written reports which describe 
the pupil’s progress in all phases of his school 
achievement. They usually call attention first, to 
outstanding features of his work; second, to phases 
of the school program in which he is making satis
factory progress; and third, to those phases in 
which he needs special help and can make improve
ment. They contain specific suggestions as well 
as the teacher’s specific statements of progress 
and analyses of the problems. Furthermore, they 
provide for two way communications by inviting the 
parents to come to the school to express their 
thoughts and feelings and to discuss their child’s 
progress.

If any comments at all are to be made on a report 
they must begin with statements of a positive nature.

Ample space should be provided for comments. Such 
space encourages flexibility in reporting by providing for 
individual differences in pupil, teachers, and parents.
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If the traditional report card is used, ample space cannot 
be provided. Special comment sheets must be provided for 
that purpose. Where freely written comments are used 
either as a basic form of reporting or a supplement to a 
report card, ample space for comments must also be 
provided.

Ample space for comments must be provided on report 
cards if total evaluation of the whole child is to be 
achieved. A report card does not fulfill it’s major obli
gations of evaluating progress, describing behavior, or 
suggesting remedies for difficulties unless special space 
for these purposes is provided.

Quantitative data, such as marks or grades in sub
ject matter areas, must be supplemented with other types of 
material. These supplementary materials usually take the 
form of freely written comments (anecdotes), narrative sum
maries, and parent-teacher conferences, or a combination of 
the three.

Anecdotes, or a description of concrete examples of 
a child’s behavior, are very useful in learning to under
stand children. Strang (1947> p. 6l) views the anecdotal 
record as an interesting way of keeping informed of the 
growth of each child because it gives the teacher a fairly 
objective picture of the pupil’s growth, especially in his 
emotional and social development. Those incidents which 
reveal a pupil’s typical behavior should predominate, but
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those which show the child’s weaknesses should also be 
recorded so that remedial help may be given. Anecdotes 
should record exactly what a child said or did in a partic
ular situation, but should not reveal the teacher’s subjec
tive impressions or opinions concerning the child. Direct 
incidents related with the child’s development as a person 
are more important than those emphasizing his academic 
achievement or the teacher’s personal reactions to him.

Randall (1936, pp. 22-23) gives examples of 
objectively-written anecdotes:

Elizabeth asked if she might stay in my room 
and study during the noon hour. I asked her if she 
wasn’t going to lunch. She said that she couldn’t 
go as she had no money but that it was all right, 
as she wanted to reduce anyway.

This record gives a word picture of the pupil in 
action, wheras the following is a record of observation 
with an interpretation:

Observation: George did part of a motor exper
iment today in which the instructions specifically 
stated that the instructor must be present. George 
sought the aid of a student instead. He pulled the 
switch promptly and avoided trouble.

Interpretation: It should be noted that he had
the presence of mind to save the situation. He 
goes ahead by himself too much, without regard to 
instructions.

A recommendation follows the next type of 
anecdote.

Betty, when called upon today acquitted herself 
very well, but I do not recall that she has ever 
volunteered in my class. She seems friendly and
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responsive when approached. I know she has unusual 
native ability and I do not understand why she does 
not do more and better work.

Recommendation: I recommend that she be inter
viewed by the supervisor.

Foremost among the criteria used by the teacher for 
selecting incidents to be entered on the anecdotal record 
is the value of the information to the user of such 
records. A definite effort should be made to get items of 
high functional value.

Descriptive and anecdotal materials in addition to 
interpretive comments have a definite place in the modern 
method of reporting. The basic purpose of these materials, 
as well as all other techniques of reporting, is the use to 
which they are put. No report, no matter how well devel
oped, will have value if it is not put to good use.

The formal report card has been replaced in some 
schools by written reports in the form of narrative letters 
or summaries which describe the child’s progress in all 
phases of his school development. These narrative summa
ries have many advantages over the formal report card 
because they reveal personal growth in terms which cannot 
be expressed by the use of marks. They are easily adapted 
to individual differences in both pupils and parents.

Bristow (1936, p. 24) divides narrative reports 
into three types: (1) those written primarily as a group 
project in the class in which group information is included



and plays a large part; (2) those written by the indivi
dual pupil supplemented with a post script written by the 
principal or the teacher; and (3) those written entirely 
by the teacher or principal.

The use of the group narrative report would, in 
almost all cases, be limited to the lower elementary 
grades. In the primary grades the younger children are 
taught the value of group cooperation in their many learn
ing activities. The formulation, then, of a group report 
would be a logical use of this cooperative group method of 
learning, carried to the end result....evaluation of pro
gress made meaningful to the children through the use of 
an everyday learning technique.

Various techniques have been used in developing 
these reports and the plan that is used in an individual 
situation will have some bearing upon prevailing local con
ditions. Pupils will need much guidance in writing such 
letters to parents. A pupil's letter to his parents pro
vides an excellent form for a report. Since such letters 
are flexible in both form and content, little can be said, 
except to suggest items the letter might include. Items 
Bristow (1936, pp. 27-28) suggests are:

(1) Specific acts, attitudes, or habits which the 
school commends.

(2) Attendance and tardiness.
(3) Activities which need improving.
(4) Successful activities, habits, and skills.
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(5) Suggested reasons for failures and successes 

and methods for improvements.
(6) Health and other personal data.
(7) Improvement in habits, attitudes, and skills.
(8) Satisfactory habits, attitudes, and skills.

Bristow (1936, p. 23 ) states that the letters sent 
home to parents should reveal that a careful study of the 
child has been made, that certain definite improvements or 
non-improvements are going on, the extent to which growth 
has characterized the work of the pupil, and other related 
information both with regard to the success of the school 
or group and the individual pupil. The reports should also 
call attention to pupils behind in their work at a time 
early enough to effect constructive remedial treatment.

Some who would criticize the use of narrative let
ters assert that these summaries often fall into stereo
typed forms because letters about so many children must be 
written. The writing of letters does take a large amount 
of time, but these reports can be staggered so that letters 
are sent to only a few parents at the same time. Moreover, 
the danger of the summaries falling into stereotyped forms 
is also lessened when only a few letters are written at one 
time.

Strang (1947, p. 32) finds that some of the disad
vantages of the informal letter are eliminated by the use 
of parent-teacher conferences. In this face-to-face 
relationship the pupil’s progress can be more adequately



interpreted, and the report can be personalized still more 
fully. Like the letter, the parent conference requires of 
the teacher significant information about each pupil and 
reflective study of the cumulative records. Whether the 
conference creates good school-home relationships depends 
on its quality, which is determined largely by the 
teacher’s personality and interviewing skill. The confer
ence provides an excellent opportunity for the parents to 
understand the teacher’s problems and for the teacher to 
learn from the parents. Obviously, the parents have much 
more information about the child’s home background and out 
of school behavior than the teacher has; and most parents 
will talk about their child much more readily than they 
will write a report about him to the teacher. With every 
thoughtfully appraised parent conference, the teacher will 
grow in his ability to understand and guide pupils and 
parents.

White (1953, p. 206) gives his impression of 
parent-teacher conferences in guarded terms. He says, ’’On 
the surface this would seem to be one of the most outstand
ing public relations devices developed by educators in 
recent years.... It will probably be used more as a 
supplementary device in reporting than the main reporting 
form.”
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Some excellent suggestions, which must be kept in 
mind when working with parent-teacher conferences, are 
given by Morris (1952, pp. 148-49):

(1) Teachers must be trained in conference 
techniques.

(2) Both parents and teachers must be familiar 
with all phases of child development.

(3) Parental participation is of major 
importance.

(4) Adequate time must be provided for 
conferences.

(5) An adequate record system must be provided.
(6) The extent of pupil participation in confer

ences must be determined.
(7) The number of conferences to be held must be 

determined before hand.
(8) Alterations for those parents unable to keep 

appointments must be made.
(9) There must be ways of anticipating problems.
(10) A pleasant physical environment is essential.

The parent-teacher conference is the most adequate 
and satisfactory method of reporting practice to parents 
which has been devised thus far.

Reports should be closely related to cumulative 
records. The relation here should be a reciprocal one.
The information on cumulative records, is useful as a basis 
for writing reports to parents. Some items, such as the 
teacher's rating of pupil achievement, may be transferred 
directly from the cumulative record to the report. How
ever, not everything on the cumulative record should go to 
the parent. Some items are only for the teacher's gui
dance; parents might misinterpret or misuse them. Other 
items may be given to parents in modified form. The 
reports to parents, in turn, are a valuable addition to



39
the pupil’s cumulative record folder as summaries. They 
reveal trends and relationships among the separate items.

The cumulative record card has been widely 
installed in schools throughout the United States. Of the 
various types on the market, Strang (1947> p. 56) believes 
the most familiar form is that developed by the American 
Council on Education. It provides the teacher with much 
useful and factual information. By reading across the card 
she can see trends over a period of years; by reading down 
she can get some idea of relationship among the items 
recorded: the pupil’s family background, school atten
dance, academic achievement, test results, notable accom
plishments , personality trends, and unique characteristics.

In judging the adequacy of the pupil’s personnel 
record to serve the goals of education, the major question 
is whether it gives usual information on all phases of 
pupil development and on important conditions influencing 
that development. The large majority of cumulative records 
now in use provide space for recording information on: 
health; general verbal ability; special ability; interests; 
extra class interests; and personality ratings, usually in 
the form of check lists of selected personal traits.

Reports should be easily understood by the differ
ent parents. A report should speak the language of the 
parents in a particular community. This criterion is 
difficult to meet in communities in which a wide range of



educational background is represented....where some parents 
are illiterate and others are professional people. In some 
situations the report form must be supplemented by letters, 
and in others by conferences. However, all parents prob
ably welcome uncomplicated reports. They are more likely 
to do something constructive about a relatively few points 
on which improvement is possible.

To assume that a single reporting device will serve 
all of the parents of a community equally well is to fail 
to take account of individual differences. Some parents 
attend P. T. A. meetings, others do not. Some parents are 
illiterate, others are college graduates. Some parents 
show great interest in what the school is doing for their 
children, while others care little for anything connected 
with a school. Some parents enjoy conferences with teach
ers, others do not. Some parents like narrative report 
forms, others hold to the traditional report card. If all 
parents are to be given intelligent and useful information 
about their child's progress in a school, multiple report
ing techniques must be used.

School administrators must awake to the realization 
that individual differences exist in parents as much as 
they do in children. Most communities contain parents with 
diverse educational, social, and economical backgrounds. 
Understanding a report does not merely mean being able to 
distinguish an "A" from a ,,D.n Parents must see the
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relationship existing between that T,A,T or "D" and their 
child's own ability in addition to his comparison with 
national or class norms. A complicated form does not 
necessarily furnish this information. A simple check list 
composed of character traits, personality profiles and 
academic accomplishments with either a single or dual mark 
ing system would sufice. Parents, no matter how illit
erate, can associate a certain mark or check with the 
criteria set up for a particular trait, behavior charac
teristic, or subject area.

Foreign born parents present a problem which must 
be solved before an efficient working relationship can be 
built between the school and the home. Elsbree (1943> 
p. 84) states that the devices used to solve this problem 
must satisfy the needs of the pupil, his parents, and his 
teacher. Where the foreign population is large, or where 
the rate of illiteracy is high, letters will probably not 
constitute the best medium.

On the problem of reporting to foreign born par
ents, Strang (1947, p. 92) says:

Foreign born parents have special difficulty in 
interpreting and using reports. They are caught 
between two cultures. At ease only in their own 
culture, they have not yet assimulated the new one, 
and are ill at ease when discussing their children 
with someone who represents it. Many of them have 
a language handicap which makes it almost impos
sible for teacher and parent to understand one 
another. Moreover, this sort of parent lacks
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background for understanding our schools. Brought 
up in a different tradition he is likely to see 
school exclusively as a place for academic achieve
ment, and a child who has emotional and social 
problems as "bad," "lazy," or "stubborn."

All parents are entitled to information about their 
children which they can understand and put to effective 
use.

Parents and teachers need help in using reports for 
guidance purposes. The success of any form depends not 
only on the teacher's skill in observing and recording, but 
also on the way in which this data is used by parents and 
pupils. Education of parents and teachers in methods of 
child study and the use of records in the guidance of 
children and adolescents is an essential part of the task 
of developmental form of report difficult to prepare. They 
need help in learning how to observe pupils, keep records 
of their daily observations, and file dated samples of 
their pupil’s work. Strang (1947, p. 9) notes that par
ents, too, need to be helped to turn their attention from 
the traditional emphasis on reports as judgments to the 
newer emphasis on their use as a means of guidance.

Parents need their ideas changed to recognize that 
a child’s lack of progress has many causes, that it is not 
the fault of the teacher, the child, or the parent; but 
arises out of a situation in which many conditions combine. 
Some parents find it difficult to link the report with the 
child’s continuous development. They need perspective.
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Parents need help in accepting their children as they are 
and as they may become. It is especially difficult for the 
parents of a slow learner to accept their child's scho
lastic limitations. Parents need help in playing down 
competition, and in looking for evidence of progress in a 
child's own record instead of comparing his achievement 
with that of the neighbor's children. Parents need help in 
viewing their children objectively.

Elsbree and McNally (1951> p. 1S1) view this factor 
of guidance as the one major objective of reporting. This 
objective and the means of accomplishing it is stated by 
them:

The one major objective, or so it seems to the 
authors, which outweigh all others in reporting is 
to provide the information necessary for a sound 
working relationship between the school and the 
home in the guidance of the child.

Pupil progress reports should be so well writ
ten and constructed that parents understand well 
their roll in guiding the child's development. To 
accomplish this, the report should be diagnostic 
and indicate the relative seriousness of any behav
ior problem or growth factor requiring special 
attention of parents, suggesting how the latter can 
cooperate best in solving the problem.

Probably the most important factor in this modern 
practice of evaluating children's progress is that it 
creates a friendly three-way partnership between parents, 
child, and teacher.

The preparation of reports should not put too great 
a burden on the teacher. If the teacher spends a dispro
portionate amount of time in writing reports to parents;
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her individual contacts with pupils, her preparation for 
classes, or her health and personal development will 
suffer. If any of these things happen, she will become a 
less efficient teacher. No amount of record keeping can 
take the place of successful teaching. In fact, many 
present reports to parents are unsatisfactory because the 
instruction and guidance that constitute the school day 
are inadequate. In many schools a different concept of the 
teacher's task is necessary. The newer concept, in 
Strang's (1947, p. 8) opinion, considers studying pupils as 
individuals and doing what that study shows to be 
desirable.

Any well developed report takes time to prepare, 
but it must be time well spent. Frustration and dismay can 
be the result of a complicated reporting system which does 
nothing but hinder the work of the teacher, the pupil, and 
the parents.

Modern reporting practices are based on both con
crete and abstract concepts of evaluation. These concepts 
can be evaluated by teachers because they now study each 
pupil individually. They discover the strengths and weak
nesses, his likes and dislikes, and his range of ability. 
This method of reporting does take time....all the time a 
teacher has. She is constantly evaluating and reporting. 
There are no set ways in which teaching stops and evalu
ation begins. This type of evaluation is continuous.



Grim (1947> p. 439) believes that periodic report
ing of pupil progress is out of line with the modern 
concept of continuous evaluation. Since pupil growth is a 
continuous process of inter-action of the individual with 
his total environment, the process of evaluation should be 
continuous rather than periodical.

Strang (1947, pp. 41-42) gives the following recom
mendation for a three report system:

The first report should be sent home early 
enough in the school year so that the pupil either' 
gets assurance that he is on the right track or 
learns before it is too late what improvement he 
must make. A second report, sent at mid year, 
serves as a record of progress during the past 
semester and as a stimulus for achievement in the 
semester ahead. A third report, made at the end of 
the school year, presents a picture of progress 
during the year and offers recommendations for 
summer experiences and next year's progress. This 
three report system represents only one of many 
patterns of reporting. It has the advantage of 
lightening the teacher's task, and yet, supplying 
information on pupils' progress at critical times.

Elsbree (1943, p» 77) supplies information of a 
different kind:

Many school administrators will be sceptical of 
a scheme of pupil reporting which is not uniform.
But adherence to any one administrative pattern is 
inconsistent with the objectives sought in the 
modern school. Some parents should receive written 
reports four times a year, others perhaps, more often.

Reports, in order to serve the basic purpose of 
usability by parents for guidance purposes, must be sent 
when necessary and not only at specified intervals.
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Pupils should share in the writing of their own 

reports. As soon as they are able to asses their own 
progress in any of its phases, pupils should share in the 
evaluating process. Their doing this has two values:
(1) it relieves the teacher of some clerical work and 
supplements her limited observation of each pupil; and
(2) more important, it makes the pupil a partner in the 
venture of progressing toward sound education goals. Of 
course, these goals should be stated in the form of behav
ior that the pupil can practice and the teacher can 
observe. Pupils who participate in making such reports 
gradually learn to accept their necessary limitations, and 
develop their assets.

The contention that pupils should share in every 
step of evaluation is voiced by Grim (1947» pp. 439-40):

The pupil should share in every step of evalu
ation, just as he shares in the planning and carry
ing out of all phases of learning through problem 
solving, both in and outside of the classroom. As 
he recognizes and accepts goals as being personally 
vital and important, he must also learn to deter
mine his own status and growth patterns in relation 
to these goals. Thus, the pupil learns to become 

. increasingly independent in appraising his own 
progress, problems, and growth.

Self appraisal is especially important in 
modern education in that it provides a technique 
which may function in guiding learning and adjust
ment throughout life. Successful social living and 
responsible citizenship require the ability to 
evaluate regularly one’s contribution to his family 
and to the social situation.
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Any modern reporting method which disregards the 

participation of pupils in evaluation of their own growth 
is not fulfilling the basic purposes for which it was 
instituted. Pupils must share in the evaluation of their 
own achievement if they are to accept their limitations and 
develop their assets to their fullest possible degree.

Reports must be consistent with the educational 
philosophy and practices of the total school enterprise.
If a school's policies of promotion and marking are not 
sound, if its curriculum does not provide the experiences 
pupils need, and if its teachers have not learned to 
observe and understand children....the best report form in 
the world will not function. The effective use of reports 
to parents depends upon conditions in the school that 
facilitate learning.

The relationship which should exist between report
ing and other phases of the school environment is well 
stated by Elsbree and McNally (1951, p. 80):

A particular form of report card used may or 
may not reflect in any significant way the philo
sophy of the school. An informal report can 
conceivably be quite traditional in content, and 
its use in no way signifies that the teacher has a 
modern point of view. While it is true that the 
more traditional schools have tended to hold to 
percentage and letter grade type records and have 
emphasized achievement in the old line subjects, 
there is no certainty that informal reporting 
spells modern schools practices, or vice versa.



Administrators, teachers, pupils, and parents have 
commonly lost sight of the purposes to be achieved 
through reporting and, as a result, reporting poli
cies and procedures have often been adopted that 
impede and obstruct the improvement of the school 
program.

Hoppock (1952, p. 4) recommends that the method of 
reporting should reflect and re-inforce the basic purpose 
of the school.



CHAPTER III

FINDINGS

Sources of data. How can a person determine 
whether there are any changes in reporting pupil progress 
in the elementary schools of Arizona was the major question 
to be answered. After much study of what the problem 
entailed, and after extensive research into the various 
methods which could be used in arriving at an answer, the 
questionnaire was finally adopted as the most logical 
device to be used.

Research had to be employed to find what response 
items would be included in the questionnaire. The criteria 
set up by Dr. Strang in her excellent handbook, Reporting 
to Parents, was used.

Fourteen specific questions were asked with a two 
column response included. The purpose of these questions 
was to determine present practices in reporting pupil 
progress. All items of response were listed under the 
headings of "yes" or "no." Five general inquiries dealing 
with trends were also included. These questions were asked 
to see the extent of changes throughout the state in the 
various elementary schools. The response columns to these
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five questions were also headed "yes" or "no." In addition 
to these questions there was included an area for comments 
on the various questions.

A 1966-67 copy of the Arizona Educational Directory 
was secured and, from this, one hundred four school systems 
were chosen to be contacted. Every county in Arizona was 
included in the initial list. Maricopa County, comprising 
the greatest number of school districts, was sent the larg
est number of questionnaires.

There were several selective elements involved in 
the choosing of a district to be contacted. This study 
dealt with the reporting practices of elementary schools.
It would be most logical and practical to contact people in 
elementary positions for a more accurate study. In those 
schools having more than one building principal one was 
chosen at random to be contacted. Some smaller schools 
which were supervised by the district superintendent only 
had the superintendent contacted if he was in charge of the 
elementary grades. The vast majority of those answering 
the questionnaires was the principals.

Another selective element was present in the dis
tricts contacted. Only those schools that had five 
teachers or more on the staff were contacted.
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A list of the counties with the name of those dis
tricts used in the report is in the Appendix of this study. 
The names of those districts returning the questionnaire 
are starred, (*).

By way of introduction and to give the respondents 
directions in answering the questions, a short letter was 
sent with each questionnaire.

Tabulation of data. Table I gives the total number 
of questionnaires sent to each county, the number and total 
percent returned, and the number and total percent of those 
not returned. About eighty five percent of the question
naires were returned. Apache, Coconino, Gila, Graham, 
Greenlee, Santa Cruz, and Yavapai counties showed one 
hundred percent.

Results of the questionnaire are given in Table II 
and Table III. The answers are presented in the form of 
the total number of responses given to each question. The 
responses are classified under the heading "yes" and "no."

Interpretation of the findings could be made from 
Tables II and III, but this necessitates constant referral 
to those tables. To insure more meaningful interpretation 
of the findings, separate tables will be used for each 
question. Presentation of the data is presented in percent 
form. Data can be analyzed with greater efficiency when 
percentages are used.
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DISTRIBUTION OF QUESTIONNAIRES

TABLE I

County
Number
sent

Number
returned Difference

Apache 4 4
Cochise 6 3 3
Coconino 4 4
Gila 5 5
Graham 3 3
Greenlee 3 3
Maricopa 37 33 4
Mohave i 0 1
Navajo . 5 4 1
Pima 10 7 3
Pinal 11 10 1
Santa Cruz 3 3
Yavapai 7 7
Yuma 5 3 2

Total 104 89 15
Percentage 100% 85.58% 14.42%
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RESPONSES TO QUESTIONS

TABLE II

Questions Yes No
1. Was the method of reporting in your 

school developed cooperatively? 78 7
2. Does the report show trends in each 

student’s development? 75 10
3. Does the report show differences in 

kinds of behavior? 70 15
4. Does your report recognize individual 

differences? 57 30
5. Is your report accurate? 40 30
6. Is your report diagnostic? 35 45
7. Is your report constructive? 69 13
3. Does your report begin with a favorable 

comment? 28 53
9. Does your report provide ample space 

for comment? 74 12
10. Is your report related to the cumula

tive record? 64 16
11. Is your report easily understood by the 

different parents? 66 17
12. Is your report easily prepared by the 

teacher without too much burden? 69 16
13. Do the students share in the writing of 

their own reports? 8 76
14. Is the philosophy in the report consis

tent with that of the district? 76 9
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TENDENCY T077ARD CHANGE

TABLE III

Questions Yes No
1. Is there a favorable trend toward 

reporting personality differences as
well as academic differences? 53 29

2. Are you contemplating use of anecdotic
material and comments in addition to 
quantitative data? 34 45

3. Is there a change toward -the use of 
letters or conferences with parents as 
substitute or in addition to report
cards? 60 21

4. Do you emphasize the individual’s pro
gress rather than comparison of pupils’ 
achievements? 62 20

5. Do you have fewer and more significant 
reports sent at specified periods? 20 54

To determine the positive or negative character of 
an answer the percentage given under the ’’yes’’ and ’’no" 
columns was used in the following tables. The differences 
or comments toward a certain question was answered along 
with the explanation of a particular response.

The differences appear in the tables between the 
percentage of those responding and the actual percentage of 
responses after each item is -explained. In cases where the 
person was hesitant about responding to an item or where 
confusion arose over the meaning of terms on the



questionnaire, that particular item was left blank. There
fore, that item would not appear on the total percent of 
responses following the question. Even though a person 
returned the questionnaire, there was no guarantee that all 
the items were checked.

Interpretstion of the data. Analysis of the find
ings is along the following lines: (1) presentation of
the tables, (2) interpretation of the data appearing on 
the table, and (3) comments from respondents.

No specific conclusions are drawn in this section. 
Where diverse responses were given to items, conclusions as 
to what may have caused respondents to react in this manner 
are given.
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TABLE IV

COOPERATION IN DEVELOPING A REPORT CARD

Question Yes No
1. Was the method of reporting in your 

school developed cooperatively? 92^

A large majority of administrators responding to
this question indicated that their reports had been devel
oped cooperatively. The percentage of negative responses 
given to this question was low in relation to that given to 
other questions. There is definitely a cooperative

i
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development of reporting practices in the majority of 
schools. The percentage of ninety-two is indicative of the 
thinking of present day administrators in Arizona. Of the 
eighty-nine questionnaires returned, ninety-five percent of 
the respondents answered this question.

One principal indicated that the present card had 
been used for thirty years, yet cooperation in changing it 
is lax. He states that breaking the tradition of using it 
is very difficult. It has proved the test of time was the 
cry of some of the teachers who had been in the system 
many years.

TABLE V

CHANGES IN A STUDENT'S DEVELOPMENT

Question Yes No
2. Does the report show trends in each 

student's development? 120

A large majority of administrators contacted stated
that their reports do show trends in each student's devel-
opment. The percentage of negative response was light. 
Eighty-two percent of the respondents answered this 
question.

Although no special comments were given to this 
question, an excellent example of how trends in each
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pupil’s development is appraised was given by one of the 
principals sampled in this study. He sent a copy of the 
report card used in his school. One paragraph inside the 
card indicated the basic philosophy underlying the 
question. . It read as follows: ”We feel that a student’s
development should be based on standing in competition with 
class, with his own potential ability, and in competition 
with the achievement of students of the same age group 
nation wide.”

TABLE VI

TYPES OF BEHAVIOR

Question Yes No
3. Does your report show differences in 

kinds of behavior? 82% 18%

A large majority of administrators responding to
this question indicated that their reports do show progress 
of the whole child. The positive response of eighty-two 
percent shows that school administrators of elementary 
schools in Arizona are moving toward more progressive 
forms of reporting pupil progress. Of those responding, 
eighty-two percent answered this question.



A superintendent said that the new forms they are 
going to use will show progress of the whole child. He 
noted that the old letter for a grade shows very little to 
parents of progress in the whole child.

The report card used in another school has a check 
list covering the qualities of citizenship besides the 
standard marking system for academic achievement. Each of 
the general headings were broken down into specific exam
ples associated with each trait. This list covers the 
citizenship qualities of behavior, dependableness, cour
tesy, cleanliness, care of property, work habits, and 
effort.

Although no special check lists appear to be in use 
in most schools, several persons indicated on the question
naire that they use comment sheets for such purposes when 
they are needed. Behavior characteristics are reported on 
these sheets and sent to parents.

As shown on Table VII, the majority of school 
administrators contacted indicated that their reports do 
recognize individual differences in child development. The 
percentage of negative response was high in relation to 
that given to other questions. A total positive response 
of sixty-six percent is indicative of the direction being 
taken by Arizona elementary school administrators.



59

RECOGNIZING INDIVIDUAL DIFFERENCES

TABLE VII

Question Yes No
4. Does your report recognize individual 

differences? 66% 34f*

Although the majority of administrators contacted
professed individual standards of appraisal, fewer indi
cated the recognition of individual differences, ’fhen 
responding to this question, therefore, this factor of 
double interpretation had to be taken into account. In 
other word, most administrators show trends in each 
pupil's development while at the same time comparing his 
achievement with that of other members of the class. This 
is one of those instances where traditional and progress
ive ideas are brought together in the elementary school 
reporting practices. A great number of elementary admini
strators showed on their comments concerning individual 
differences that the factor of double standards was one of 
the main reasons for parent-teacher conferences which they 
use as the basic reporting device.

One school sent some replicas of the report forms 
being studied for use in their school which definitely show 
individual differences. Another principal noted that they 
showed individual differences as coded in the permanent
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records only. A superintendent noted that their present 
type of reporting practice does not report individual dif
ferences. He thought that the best method would be confer
ences with parents. Individual differences in ability are 
shown on reports in grades one to three, according to one 
elementary principal.

TABLE VIII

ACCURACY IN REPORTING

Questions Yes No
5. Is your report accurate? 57% 43%

As shown on Table VIII, only about half of the
administrators answering this question thought that their 
reports were accurate. A large number of negative respon
ses, therefore, were given to this question. The comments 
given on the questionnaires show that.there is a very 
definite trend toward the development of accurate reports. 
This question provided more confusion than any other item 
appearing on the questionnaire. This confusion arose, no 
doubt, over the meaning attached to the word "accurate."
It also accounts for the small percentage of positive 
responses given to this question. Only sixty-seven percent 
of the respondents answered this question.
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Comments were forthcoming from respondents who 

felt the need for giving their interpretation of the word 
"accurate," or from those who were genuinely interested in 
this particular problem.

One principal wrote that this is subject to human 
fraility. How could one? was a question asked by another.
A principal gave a typical answer of many teachers when he 
asked, "Who really knows?" "It depends upon the individ
ual teacher," a superintendent reported. One principal 
noted that there is much subjectivity built into it.
Another briefly stated, "Accurate, yes; objective, 
doubtful." Still another principal noted that their 
reporting practices are as accurate as possible considering 
the nature of the reporting process.

One principal took a defensive opinion of his staff 
concerning the question. He stated that the accuracy of 
any report depends upon the ability of the reporter. He 
also said that the school tries to maintain a proficient 
teaching staff at all times, and every effort is made to 
insure accuracy in reporting.

The percentage of negative response given to ques
tion six was high. The positive response given to this 
question was one of the lowest. One third of the school 
administrators contacted indicated that their school 
reports were diagnostic. Although the number professing 
a change toward diagnostic reports is very encouraging.
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DIAGNOSTIC VALUE IN REPORTS

TABLE IX

Question Yes No
6. Is your report diagnostic? m
Confusion as to the meaning of terms did arise since only 
seventy-seven percent of the questionnaires returned showed 
responses to this question. Internal check of responses 
given to questions five and six showed that a relationship 
does exist between these two factors. Those administrators 
indicating accuracy in their reports also professed diag
nostic value in them.

Interesting information as to how their report is 
diagnostic was sent by a principal. He stated that they 
show general growth and maturity on their card. The check 
list form used shows mental, physical, social, and emo
tional factors which control the child’s progress in 
school. He enclosed a copy of this form which breaks down 
the areas to show the accurate behavior of students in the 
areas he mentioned.

One principal explained that academic ratings are 
accurate, and much subjective information is given. The 
report is as accurate as the teacher thinking so. "The 
report is as accurate as could be expected when measuring
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something as subjective as human progress and achievement,” 
commented one superintendent. A principal explained that 
they handle diagnostic matter during the conferences with 
parents.

TABLE X

CONSTRUCTIVE REPORTS

Question Yes No
7. Is your report constructive? 16%

Table X shows that the majority of the respondents
viewed their reports as constructive. There was a low 
negative response to this question. A definite change is 
shown toward the use of constructive reports. A total 
positive response of eighty-four percent gives some indica
tion of the number of elementary school administrators in 
Arizona who see the value of constructive suggestions in 
school reporting practices. Those administrators showing 
progress in reporting on the whole child also use construc
tive suggestions to help parents guide their child’s growth 
in school and home activities. Seventy-eight percent of 
the respondents answered this question.

An apparent contradiction appears in this question. 
Although fewer administrators profess accurate or diag
nostic reports, they do indicate the use of constructive
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suggestions. Suggestions for improvement can be given in 
other ways besides writing on standard report cards. 
Separate comment sheets or parent-teacher conferences can 
be used for this purpose.

One principal noted that their reports do not 
offer constructive criticism. "It is meant to be," was the 
comment of a principal.

Perhaps the best suggestion was noted by a super
intendent when he stated that they have much distance to go 
in reaching an acceptable level of reporting to parents. 
They are gaining ground by placing emphasis on constructive 
and diagnostic reports.

TABLE XI

FAVORABLE COI'l-IENTS

Question Yes No
8. Does your report begin with a favorable

comment? 35?̂ 65%

Question eight received a very high negative
response. About one-fourth of the administrators contacted 
gave positive comments. Only seventy-eight percent of the 
respondents who were contacted answered this question.
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Only one principal mentioned that their report 

gives a favorable written comment at the front.
In analyzing the report cards sent with some of the 

returned questionnaires, it was found that only two use 
positive statements in the introduction given to parents. 
Examples of the comments used are: "The home and school
should work together for the good of the child. The public 
schools are your schools. You are cordially invited to 
visit them and discuss problems of your children with the 
teachers." "This report is designed to give you informa
tion about your child's scholastic achievement and some 
indication of his behavior and work habits. V7e believe 
that our scheduled conferences with you are the best way to 
better understand your child's progress. If you have any 
questions at any time please call our office and arrange 
for a conference." Other than that, no positive comments 
would appear on these reports. Those reports following the 
traditional form of marking would not call for special 
comments to be made.

One principal's statement was, "Not necessarily, 
but neither does it accentuate the negative." Several 
schools use the parent-teacher conferences for favorable
comments.
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SPACE FOR COMMENTS

TABLE XII

Question Yes No
9. Does your report provide ample space for 

comments? 86% lk%

Table XII shows that a large majority of the ele-
mentary school administrators contacted point out the use 
of reports which had space for comments. A small number of 
negative responses were .given to this question. Eighty-two 
percent of the respondents answered the question. A check 
on the responses given to this question shows that the 
administrators, on the whole, do profess the use of com
ments in their reports and space for them on their standard 
report cards.

One principal stated that they are contemplating a 
change to allow more room for comments by the teacher if 
desired. Another principal noted that the reporting device 
used in card form by their district provided very adequate 
space for comments by both teachers and parents.

Three report cards sent with the questionnaires 
when they were returned provided space for comments. One 
school provided space for teachers’ comments on the back of
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their report card. Only information of a general nature 
could be given, however, since the amount of space limited 
the inclusion of detailed comments.

TABLE XIII

RELATION TO CUMULATIVE RECORDS

Question Yes Mo
10. Is your report related to the 

record?
cumulative

$0% 20%

The greatest number of school administrators con
tacted showed that their reports are closely related to 
the cumulative personnel records. Eighty percent positive 
responses are indicative of the fact that administrators 
see the necessity of relating their reports to cumulative 
records.

The concern of one district was brought forth when 
one principal stated that this change would occur for the 
coming year. Their present cumulative record cards did not 
correspond to the report cards. Other schools were also 
looking toward making this change.

The findings shown on the following table (Table 
XIV) indicate that the majority of report forms used in 
elementary schools of Arizona are easily understood by the 
different parents. A total "yes" answer of eighty percent
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UNDERSTANDING THE REPORT CARD

TABLE XIV

Question Yes No
11. Is your report easily understood by the 

different parents? 8o-;5 20fo

points out that elementary school administrators in Arizona 
see the need for reports which can be understood by all 
parents regardless of individual differences. Seventy-one 
percent of the respondents answered this question.

"No report is easily understood by some parents, 
yet most reports are understood to a degree by all parents. 
We have not yet devised a reporting system which is truly 
satisfactory. Here the format is at least changed annually 
or at least every two years for better understanding," 
wrote one principal. Another said, "The report is easily 
understood, however, we tend to see what we want to see."

One principal stated, "In our situation this is 
difficult to answer. We are in the process of evaluating 
and changing, when necessary, our reporting procedure.
Keep in mind that report cards are, for the most part, 
devices used to keep parents informed, happy or unhappy. 
They should be kept as simple as possible and subject to 
easy interpretation by most people."
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New reports this year caused some problems in one 

school. The superintendent stated, "\Je are now using new 
report forms. All traditional reports are given to stu
dents whose parents complain about new ideas in home 
reporting. \'Je expect this to cease next year. The old 
single letter for a grade shows very little to parents.” 

Not all parents understand the reporting process, 
so parent-teacher conferences are held three times a year 
in some schools and two times a year in others.

TABLE XV

BURDENS ON THE TEACHER

Question Yes No
12. Is your report prepared without too 

much burden on the teacher? 815$ 19%

Table XV shows that the majority of reports used in 
Arizona Elementary Schools do not burden teachers with
their preparation. A slight trend in easing the burden of 
teacher in preparing reports is indicated.

No doubt, most of the administrators were thinking 
of time spent in preparing reports as it applies to the 
traditional marking or grading system. If this meaning was



implied in the answers, the majority of reports in elemen
tary schools in Arizona are easily prepared without too 
great a burden on teachers.

One superintendent stated that the teacher should 
spend considerable time evaluating each child for each 
grading period. Another superintendent noted that the 
teacher has to know the child and put thought into a 
report.
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TABLE XVI

STUDENT PARTICIPATION

Question Yes No
13• Do your 

tion of
students share in the prepara- 
the reporting process? 10,; 9o>;

The responses shown on Table XVI are very reveal
ing. Very few of the administrators contacted indicated 
that pupils share in the writing of their own reports.
A slight trend is indicated toward pupil participation in 
reporting in relation to the number of administrators who 
do not believe in this method of evaluation. The word 
"believe" is used here, for if these same administrators 
were inclined to progressiveness, they would have indicated 
their comments to this question somewhere on the 
questionnaire.
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Intentional honesty was apparent in the responses 

given to this question. In line with what has been said, 
this question points to the lack of consistency on the part 
of respondents in replying to the questionnaire. Whether 
this lack of consistency was intentional or not, the fact 
remains that internal discrepancies are apparent. The only 
logical conjecture is that many of the elementary school 
administrators who profess the use of modern evaluation 
and reporting techniques, in reality, still adhere to 
traditional and outmoded methods of appraising and 
reporting.

An exception to this situation was indicated by one 
principal who stated that they use the conference method 
completely; involving teachers, parents, and students; with 
three per year as a minimum.

TABLE XVII

FOLLOWING DISTRICT PHILOSOPHY

Question Yes No
14• Is the philosophy 

tent with that of
in the report consis- 
the district? 89^ 11%

Table XVII shows that the majority of school admin
istrators indicated that their reports are in line with the
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total philosophy of their district. Since most of the 
schools in Arizona do follow consistent educational poli
cies in all phases of the school operation, the number of 
administrators indicating a change in philosophy concerning 
their report is naturally small. The total "yes" response 
was large. Of the eighty-nine questionnaires returned, 
ninety-seven percent of the respondents answered this 
question.

There is little reason to doubt the validity of the 
responses given to this question. The majority of reports 
used in Arizona are consistent with the educational poli
cies and practices of the schools using them. The question 
is whether the educational policies and practices actually 
followed in these schools are the same as those professed 
to be followed by the administrators answering the 
questionnaire.

One principal stated, "Yes, it is consistent; but 
philosophies change more quickly than reports."

Table XVIII, which follows, shows whether or not 
changes are being made in the reporting techniques of the 
elementary schools of Arizona. Question one asks if per
sonality differences are counted as well as academic dif
ferences. The majority of the administrators contacted 
did indicate a definite trend toward reporting on character 
and personality development as well as on academic 
achievement.
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TABLE XVIII 

TRENDS T07IARD CHANGE

Questions Yes No
1. Is there a favorable trend toward 

reporting personality differences as 
well as academic differences?

2. Are you contemplating use of anecdotic 
material and comments in addition to 
quantitative data?

3. Is there a change toward the use of 
letters or conferences with parents as 
substitute or in addition to report 
cards?

4. Do you emphasize the individual’s 
progress rather than comparison of 
pupils’ achievements?

5. Do you have fewer and more significant 
reports sent when desirable instead of 
routine reports sent at specific times?

65% 35#

43# 57#

74# 26#

76# 24#

27# 73#

Only fourty-three percent of the administrators 
indicated the use of descriptive or anecdotal materials to 
supplement their basic report forms (question two).

One principal noted that their school uses the 
suggested trend with an outline, test results, comments, 
situations of notes, and samples of academic work in their 
conferences with the parents which is used completely 
in place of report cards (question three). Some schools 
indicated that they use written anecdotal material, while 
others use verbal comments at conferences with parents.



One principal explained the present method used in 
her school: ,rV7e issue report cards each nine week period.
On the first and third issuance there is a parent-teacher 
conference. This helps explain the report card and has 
helped us work towards a continuous progress school.”

Although the majority of administrators profess 
showing trends in each pupil’s development (question two, 
Table V), fewer indicated the recognition of individual 
differences (question four, Table XVIII). In other words, 
most administrators who showed trends in each pupil’s 
development, at the same time, compared his achievement 
with that of other members of the class. This shows the 
use of both traditional and progressive ideas in school 
reporting practices.

Some administrators indicated a trend toward fewer 
and more significant reports. No real reason can be found 
for the large percentage of schools still adhering to spe
cific reporting intervals. One conjecture might be that 
this is the last stronghold of traditional reporting and, 
therefore, it would be the last to fall under the advance 
of more progressive reporting methods. If this is the 
case, the percentage of response given would likely be 
indicative of the position now held by traditional and out
moded methods, linen the percentage of ’’yes” responses
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equals that of "no" responses; a definite trend, no doubt, 
will be seen toward more progressive methods in all aspects 
of the reporting problem.

Only three of the report cards returned with the 
questionnaires indicated fewer than six reporting periods.
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CHAPTER IV

SUI-TIARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
The purpose of this study was to discover present 

methods and significant trends in reporting pupils' pro
gress to parents in the elementary schools of Arizona as 
compared with the thinking of modern-day educators on 
reporting practices. This study attempted to answer the 
following questions when surveying the various school 
districts:

1. Were reporting methods developed 
cooperatively?

2. Do reports show progress of the whole 
child?

3. Do reports recognize individual differences 
in ability and show trends in each pupil's 
development?

4. Are reports accurate, diagnostic, and 
constructive?

5• Do reports begin with a positive statement 
and provide ample space for comments?

6. Are reports closely related to the cumula
tive personnel records?
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?• Are reports understood by the different 
parents in a community?

$. Does the writing of reports put too great a 
burden on teachers?

9. Do pupils share in the writing of their own 
reports?

10. Are the philosophies underlying reports 
consistent with the educational philosophies 
and procedures of the schools using them?

11. Are parents and teachers given help in 
using reports for guidance purposes?

To ascertain general trends in reporting the 
following inquiries needed to be answered:

1. Is there a favorable trend toward reporting 
personality differences as well as academic 
differences?

2. Are you contemplating use of anecdotic 
material and comments in addition to quan
titative data?

3. Is there a change toward the use of letters 
or conferences with parents as substitute 
or in addition to report cards?

4. Do you emphasize the individual’s progress 
rather than comparison of pupils’ 
achievements?
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5. Do you have fewer and more significant

reports sent when desirable instead of rou
tine reports sent at specified periods?

The following is a summary of the procedures used 
in gathering data for the study:

1. The questionnaire was adopted as the most logi
cal device to be used in determining whether there were any 
changes in reporting practices to parents in elementary 
schools in the state of Arizona.

2. The items to be included on the questionnaire 
were those set up by Dr. Ruth Strang in her booklet, 
Reporting to Parents.

3. A 1966-67 copy of the Arizona Educational 
Directory was obtained. From this copy, one hundred-four 
school systems were chosen to be contacted.

4. Those schools having multiple elementary 
schools had, in most instances, only one building principal 
contacted. Exceptions to this rule existed where special 
types of schools in a particular district were also 
included in the study.

5. Only those schools listed basically as elemen
tary were contacted. Primarily the schools having the 
first six grades were used. Due to different district for
mations, some schools having the first eight grades were 
contacted.



6. In those smaller schools having a superintend
ent over all the system, without an elementary principal in 
charge of the grades, the superintendent was contacted.

7. Questionnaires were sent to school districts in 
all fourteen counties in Arizona.

8. All areas within a county were contacted where- 
ever possible.

9. A note of introduction was sent with each 
questionnaire.

10. The thinking of educational authorities in the 
field was used as the criteria of comparison.

11. References prior to 1935 were not included, 
except in those cases where very pertinent information was 
presented.

Conclusions
This study was undertaken to determine the changes 

in reporting pupil progress of elementary schools in 
Arizona. Conclusions, then, will be concerned mostly with 
the broader aspects of the reporting problem. Present-day 
practices are of importance, since the degree of practice 
determines the degree of change in any particular instance.

The majority of school administrators contacted 
indicated that their reports were developed through
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so
cooperative group action, or indicated change toward demo
cratic responsibility in solving problems which involve all 
affected parties.

Reports which show trends in each pupil’s develop
ment, while comparing that growth with either class or 
national norms, are used in most of Arizona’s elementary 
schools. This is a healthy indication of progressive 
change in the reporting of pupil progress. These changes 
are in their transitional period, between traditional and 
progressive forms.

The greatest number of school administrators showed 
a definite change toward the use of reports that contain 
evaluations of character and personality development as 
well as academic achievement.

Some administrators indicated a trend toward the 
use of descriptive and anecdotal material and interpreta
tive comments to supplement the quantitative data found on 
their standard report cards. This change, however, is not 
as well defined as one might hope. Still, it is an indi
cation that progressive methods of reporting are being 
introduced.

The majority of administrators acknowledge the 
relationship existing between diagnostic and constructive 
reports, and indicated a definite change toward the use of 
these two factors.



The value of informal letters and parent-teacher 
conferences, either as substitute for or as a supplement to 
regular report cards, is beginning to be viewed by a large 
number of administrators. No definite trend, however, is 
indicated in that direction; but the findings are 
encouraging.

There appears to be no trend toward fewer and more 
significant reports instead of routine reports that are 
sent at specified intervals.

There is a wide use of reports which parents and 
teachers can use in guiding pupil growth both at home and 
in the school. A definite change is seen in the direction 
of adopting more reports which will insure guidance value 
to both parents and teachers.

The majority of administrators indicated that 
pupils do not share in the writing of their own reports.
No definite change is indicated in that direction.

Too great a burden is not put on the teacher in her 
preparation of the reports which are given to parents.

Although few administrators acknowledge accuracy in 
their reports, a large number indicated making this one of 
the basic issues in developing the new report forms. This, 
is regarded by school administrators as the most important 
factor in reporting; yet, the most difficult to determine 
or achieve in the total problem of reporting pupil progress 
to parents.



Most reports in the individual schools are in line 
with the philosophy of their total school district.

Even though more than half of the administrators 
indicated that their reports do not provide ample space for 
comments, it can be said with certainty that these same 
administrators do want their reports to be as functional 
as possible. When revising their reports, ample space for 
comments will be provided either on the report itself or on 
comment sheets designed for that purpose.

The majority of reports now being used in Arizona 
are closely related to cumulative records. Only a slight 
trend is indicated in this direction by the remaining 
number of administrators.

Although few administrators indicate that their 
reports begin with favorable comments, a definite change is 
seen toward the adaptation of reports which will "accentu
ate the positive."

The greatest number of reports now being used in 
Arizona are easily understood by the different parents.
The factor of individual differences among parents is being 
taken into account in the revising of outmoded report forms 
and the adaptation of newer, more functional reports.



Recommendations
These recommendations are made with the hope of 

aiding school administrators who are contemplating either 
revision of their present methods or adaptation of newer 
ones.

All persons who are affected by reporting policies, 
either directly or indirectly, should help develop them. 
Parents, teachers, and pupils would be affected more 
directly by reports than any other persons. Those indi
rectly affected but just as much responsible for the 
efficiency of reports would be the principal, the school 
nurse, the school psychologist (if any), the office secre
tary, and any other school official having contact with the 
reports.

Dual marking systems should be adopted. One would 
show the pupil’s achievement in relation to his ability.
The other would give his academic standing in relation to 
either class or national norms. Both of these ratings 
could be shown on the same form, although it is not advis
able. It is better to show individual achievement on the 
report to parents. Class standings can be given to pupils 
in the privacy of pupil-teacher conferences. Parents can 
receive this information in parent-teacher conferences or 
in narrative summaries (informal letters) written by the 
teacher.



The major portion of the report form should be com
posed of check lists. These lists give objectives estab
lished in the various areas of the curriculum. Evaluations 
other than those in academic achievement can be made.
These areas include such things as character traits, per
sonality development, and citizenship qualities. These 
areas must be included if evaluation of the whole child is 
to be achieved. Separate check lists should be developed 
for each grade.

Low evaluations on a report card should be supple
mented with possible reasons why growth hasn't taken place. 
Suggestions as to how improvement can be made should also 
be given. Both of these factors can be achieved by provid
ing adequate space, either on the report form itself or on 
separate comment sheets devised for that particular 
purpose. Narrative summaries, of course, combine all the 
above features into one concise reporting device. Parent- 
teacher conferences can also be utilized for this purpose.

Reports should be related to the basic records of 
the school. This is especially true with the cumulative 
personnel record. Information such as grades, number of 
days present, number of absences, etc. must be taken from 
the report form and recorded on the permanent record cards. 
Any physical changes in a pupil should be registered on the 
report form. This kind of information can only be had from 
the nurse. The health cards which she uses should exhibit



relationship to the report form. Close relationship 
between reports and other school records insure quick and 
efficient transfer of data from one to the other.

Students should have a very definite share in the 
writing of their own reports. Pupil participation can be 
utilized in many ways. One of these is the use of self- 
evaluation sheets. Various areas of the curriculum are 
listed in outline form. Space is provided under each area 
where the pupil writes his own evaluation of his achieve
ment. These evaluations take the form of personal growth 
each pupil feels he had in the various areas of the school 
enterprise. Another method of self-evaluation is the 
"diagnostic-constructive" approach. The only difference 
between this technique and the one mentioned above is that 
besides giving the growth achieved in each area reasons 
for non-improvement are also included. Somewhat in the 
form of resolutions, suggestions as to how improvement 
will be made in the future are also featured. Informal 
letters are used in many schools as a form of self- 
evaluation. These narrative summaries written by pupils 
serve a dual purpose. Their apparent value as an evalua
tion technique should not over shadow their value as an 
educational tool. Pupil-teacher conferences can also be 
used for this purpose. Whatever report form is used, it 
should be supplemented with pupil evaluation of his own 
achievement.



A comprehensive narrative summary should be written 
to parents at least once a year. These informal letters 
can be written at the same time pupils write theirs. This 
gives the parents some idea how the pupil’s evaluation of 
his achievement correlates with the teacher’s appraisal.

Parent-teacher conferences should be held at least 
twice a year. The first one should be held soon after the 
school year begins. A great percentage of the problems 
which arise in the school could be avoided if parents and 
teachers would get together near the first of the school 
year. Time for these conferences should be provided in the 
school day. Many schools dismiss classes once or twice in 
the afternoons of the weeks conferences are to be held. 
Enough time should be given to each parent to insure ade
quate discussion of problems and tentative suggestions for 
improvement. The second conference should come in the 
middle of the year.

Quantitative data should be supplemented with 
descriptive and anecdotal materials. This material must be 
of such a nature that functional use is made of it. Just 
to write anecdotes is not enough, they must serve some 
practical purpose.

There should be a cumulative folder for each child. 
All important papers (anecdotes, excuses, letters, 
reports, text of parent-teacher conferences, examples of



work done in each grade, self-evaluation sheets, health 
reports, and any other vital materials) should be kept in 
this folder.

There should be fewer than three standard reporting 
intervals. The first report should be a parent-teacher 
conference. The pupil should be in on part of the confer
ence, if it is thought necessary. If parents are unable or 
unwilling to attend these conferences, other means of 
reporting should be used. The standard report card should 
be sent at the second reporting period. This report should 
take the form of a booklet. A two or four-sided report 
does not provide enough space for necessary information.
At least six pages are needed for adequate coverage. The 
standard report should also be sent near the close of 
school. The third report can be either a conference or a 
comprehensive narrative summary written by the teacher, 
supplemented with the pupil’s own evaluation. These infor
mal letters should be staggered to lighten the load of the 
teacher writing them.



APPENDIX A

SCHOOL DISTRICTS CONTACTED 
IN EACH COUNTY

Apache
Chinle
Eagar
Ganado
McNary

Cochise 
Benson 
Bisbee 
Bowie 
Douglas 
Ft. Huachuca 
Willcox

Coconino 
Flagstaff 
Fredonia 
Page
Tuba City

Gila
Globe
Hayden
Miami
Payson
Winkelman

Graham
Ft. Thomas
Safford
Thatcher

Greenlee
Clifton
Duncan
Morenci

Maricopa 
Aguila 
Alhambra 
Arlington 
Avondale 
Balsz 
Buckeye 
Cartwright 
Cashion 
Cave Creek 
Chandler 
Creighton 
Dysart 
Fowler 
Gila Bend 
Gilbert 
Glendale 
Kyrene 
Laveen 
Litchfield 
Madison 
Mesa 
Murphy 
Osborn 
Palo Verde 
Paradise Valley 
Peoria 
Phoenix 
Queen Creek 
Roosevelt 
Scottsdale 
Sierra Vista 
Tempe 
Tolleson 
Washington 
Wickenburg 
Williams A. F. Base 
Wilson



Mohave
Kingman

Navajo
Holbrook
Kayenta
Shot-flow
Snowflake
Winslow

Pima
Ajo
Amphitheater 
Catalina Foothills 
Continental 
Flowing Wells 
Indian Oasis 
Marana 
Sahuarita 
Sunnyside 
Tucson

Pinal
Apache Junction 
Casa Grande 
Coolidge
Eleven Mile Corner 
Eloy
Florence
Kearny
Maricopa
Oracle
Stanfield
Superior

Santa Cruz 
Nogales 
Patagonia 
Tumacacori

Yavapai
Ash Fork
Bagdad
Camp Verde
Chino Valley
Cottonwood
Mayer
Prescott

Yuma
Crane 
Mohawk 
Parker 
Willton 
Yuma



APPENDIX B

QUESTIONNAIRE
Questions of fact:
1. Was the method of reporting in your school 

developed cooperatively?
2. Does the report show trends in each 

student’s development?
3. Does the report show differences in kinds 

of behavior?
4. Does your report recognize individual

differences?
5. Is your report accurate?
6. Is your report diagnostic?
7. Is your report constructive?
8. Does your report begin with a favorable 

comment?
9. Does your report provide ample space for 

comments?
10. Is your report related to the cumulative 

records?
11. Is your report easily understood by the 

different parents?
12. Is your report easily prepared by the 

teacher without too much burden?

Yes
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13 e Do the students share in the writing of

their own reports? _______
14. Is the philosophy in the report consistent

with that of the district? _______

Tendency toward changes: Yes No
1. Is there a favorable trend toward reporting

personality differences as well as academic 
differences? _______

2. Are you contemplating use of anecdotic 
material and comments in addition to
quantitative data? _______

3. Is there a change toward the use of letters 
or conferences with parents as substitute
or in addition to report cards? _______

4. Do you emphasize the individual's progress 
rather than comparison of pupils'
achievements? _______

5. Do you have fewer and more significant 
reports sent when desirable instead of
routine reports sent at specified periods? ______

Comments:
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