
Student perceptions of living conditions in
University of Arizona women's residence halls

Item Type text; Thesis-Reproduction (electronic)

Authors Ballou, Cynthia Lee, 1942-

Publisher The University of Arizona.

Rights Copyright © is held by the author. Digital access to this material
is made possible by the University Libraries, University of Arizona.
Further transmission, reproduction or presentation (such as
public display or performance) of protected items is prohibited
except with permission of the author.

Download date 26/05/2023 10:48:42

Link to Item http://hdl.handle.net/10150/551934

http://hdl.handle.net/10150/551934


STUDENT PERCEPTIONS OF LIVING 
CONDITIONS IN UNIVERSITY 

OF ARIZONA WOMEN'S 
RESIDENCE 

HALLS

by
Cynthia Lee Ballou

A Thesis Submitted to the Faculty of the
DEPARTMENT OF EDUCATION

In Partial Fulfillment of the Requirements 
for the Degree of
MASTER OF ARTS

In the Graduate College
THE UNIVERSITY OF ARIZONA

196?



STATEMENT BY THE AUTHOR

This thesis has been submitted in partial fulfill
ment of requirements for an advanced degree at The Univer
sity of Arizona and is deposited in The University of 
Arizona library to be made available to borrowers under 
the rules of the library.

Brief quotations from this thesis are allowable 
without special permission, provided that accurate acknowl
edgment of the source is made. Requests for permission for 
extended quotation may be granted by the Dean of the Grad
uate College when in his judgment the proposed use of the 
material is in the interest of scholarship. In all other 
instances, however, permission must be obtained from the 
author.

SIGNED

APPROVAL BY THESIS DIRECTOR 
This thesis has been approved on the date shown below.

Dr. Gordon A. Harshman 
Assistant Professor of Education

Date



ACKNOWLEDGMENT

The author is deeply grateful to Dr. Gordon Harshman 
for his guidance, understanding, and encouragement in the 
preparation of this thesis. The author also wishes to thank 
Dr. Paul Danielson and Dr. Robert Armstrong for their con
siderate assistance and helpful suggestions.

Gratitude is expressed also to personnel in the 
Office of the Registrar, to the presidents of the women*s 
halls and to those students who graciously participated 
and made this study possible.

iii



TABLE OF CONTENTS

CHAPTER PAGE

I. INTRODUCTION AND STATEMENT OF PROBLEM.......... 1
Justification for Present Study ..............  2
Definition of Terms........ .. . ............. 3
Statement of the Problem . . . ............... 4
Hypotheses ........  • ..........  . . . . . .  7
Summary . . . . . . . . .  ..............  . . .  9

II. REVIEW OF RELATED LITERATURE................   . 11
Introduction..............  • • •  11
Literature Pertinent to Residence Hall
Structure and Facilities............  15
Literature Pertaining to Residence Hall
Services and Staff ......................   17
Literature Pertaining to Residence Hall
Student Occupants . . . . . .  ..........  . . .  23
Literature Pertaining to Q-Sort . . . . . . . .  28
Summary .......................................  32

III. METHOD AND PROCEDURE..........................  34
Design of Problem........ .............. . . . 34
Development of Q-Sort........................   37
Administration of Q - S o r t ..........   38
Limitations and Assumptions of Study ........  40

iv



V

CHAPTER PAGE
Treatment of D a t a ..........................  41
Summary .....................................  42

IV. ANALYSIS OF D A T A ....................  43
Q-Sort Items . . . . . .  ............. . . .  45

V. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS . . .  75
Summary......... ...........................  75
Conclusions • • •  ............. . . . . . .  77
Recommendations . . . . .  .................   79

LITERATURE C I T E D ..........  83
APPENDIX A .....................................  87-93
APPENDIX B ......................    94-99
SELECTED BIBLIOGRAPHY .............................  . 100



CHAPTER I

INTRODUCTION AND STATEMENT OF PROBLEM

Higher education, as Coleman (1964) observed, is 
one of several institutions of socialization. It is dif
ficult, however, to determine the educational objectives 
of institutions of higher learning. The university, one 
such institution, is generally considered, according to 
Strozier (1951)» as an environment conducive to learning 
as well as a collection of physical facilities which aid 
in the learning. Conant (1956) suggested that testing 
beliefs and finding standards for evaluation are two of 
the objectives of education. According to Whitehead (1955)» 
encouraging the acquisition of the art of using knowledge 
is an important educational objective. Krutch (1953) 
suggested that promoting identification and discussion of 
problems is a major educational objective. Sifferd (1950) 
suggested that fostering favorable academic atmospheres, 
providing opportunities for participation in democratic 
government, encouraging proper health and recreation, en
couraging social development, and promoting personal adjust
ment are the important objectives of education. Despite 
the wide range. Freeman and Freeman (1966) have stated that
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the most generally accepted educational objectives are 
"to use new knowledge to challenge old beliefs, to cause 
the individual to become better integrated personally and
socially, and to become more mature or self-controlled."^ 

While interesting discussions appear in literature regard' 
ing the nature of the environment which most facilitates 
these objectives, little research evidence is found sup
porting these discussions. The residence hall, which is 
a prominent factor in these discussions, is the focus of 
this study.

Justification for Present Study

It was assumed that programs and policies of the 
residence hall in which a student lives have an effect 
upon him. Research of the past has done little to 
determine these effects. Most studies have been de
signed to describe residence hall size, facilities, 
services, activities, staff and characteristics for 
roommate grouping. Riker and Lopez (1961), Kilbourn 
(I960), Fairchild (1963), DeCoster (1966), Hall and 
Willerman (1963), Elton and Bate (1966), and Ohlson 
(1939) have reported studies of this descriptive nature.



A basic assumption of the student personnel 
point of view is that the student should be allowed 
to have a voice in programs and policies which affect 
him. Seldom have the perceptions, opinions, and at
titudes of students been investigated. Studies by 
Dunaway (1952), Bloomfield (1956), and Johnson (1958) 
have reported student opinions. Generally, however, 
the viewpoint of students has not been considered.

The purpose of this investigation was to an
alyze student perceptions of residence hall living 
conditions to determine what conditions were important 
to students, and whether these conditions were present 
in the halls. If the important conditions were not 
present in the halls, then the possibility arises that 
some action should be taken.

Definition of Terms

The following are the definitions of key terms 
and concepts which were used in this study:

1. Students are those girls who are 
undergraduates at the University
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of Arizona and who live in one of 
the women * s residence halls.

2. Underclass students are those girls 
who are freshmen and sophomores.

3* Upperclass students are those girls 
who are juniors and seniors.

4. Actual living conditions are descrip
tions regarding the present charac
teristics of residence halls as 
perceived by students.

5. Ideal living conditions are descrip
tions regarding wished for charac
teristics of residence halls as 
perceived by students.

Statement of the Problem
In addition to the general lack of research con

cerning student perceptions of American residence halls, 
at the University of Arizona students showed a concern 
in women’s residence halls during the 1965-1966 academic 
year. Opinions regarding various aspects of the halls



were polled by student governmental bodies. A group of 
independent women students compared women's halls to 
health and safety standards for group living and recom

mended several necessary improvements in the physical 
facilities of the halls. The student newspaper carried 
articles of student opinions pertaining to women's res
idence hall rules and regulations. Administrators, too, 
displayed an interest in the residence halls; the Vice 
President for Public Relations observed that the residence 
hall may be a possible unit for overcoming student apathy. 
The recent policy of the Board of Regents, allowing off- 
campus housing for twenty-one-year-old women students, 
may have implications for women's halls in the future. 
Personnel in the Offices of Dean of Women and Housing, 
who are in charge of the halls, expressed concern on these 
issues to the investigator.

Since student perceptions of residence halls have 
seldom been investigated and since there was a concern in 
residence halls of the University of Arizona, this study 
was designed to investigate student perceptions of women's 
residence halls. The general purpose of the study was to



identify important conditions existing in women’s residence 
Halls as perceived by those students living in them. Three 
general relationships were examined: the relationship
between the perceptions of actual and ideal conditions; 
the relationship in the perceptions of actual conditions 
between various groups; and, the relationship in percep
tions of ideal conditions between various groups. The 
following questions were asked:

1. Are there actual conditions which 
are perceived by students within a hall
as characteristic of their hall, but which 
are not perceived as ideal conditions of 
a hall?
2. Are there actual conditions which 
are perceived by students in all halls 
as characteristic of residence halls, 
but which are not perceived as ideal 
conditions of halls?
3. Are there actual conditions which are 
perceived by one group of students within a 
residence hall as characteristic of their 
hall, but which are perceived differently 
by another group within the hall?



4» Are there actual conditions which are 
perceived by one group of students for all 
residence halls as characteristic of their 
halls, but which are perceived differently 
by another group?
5. Are there ideal conditions which are 
perceived by one group of students within 
a hall as characteristic of a residence 
hall, but which are perceived differently 
by another group within the hall?
6. Are there ideal conditions which are 
perceived by one group of students within 
all residence halls as characteristic of 
the halls, but which are perceived dif
ferently by another group?

Hypotheses

The specific testable statements of the above 
questions, the null hypotheses, are:

1. Within each hall there is no significant 
difference between perceptions of actual con
ditions and ideal conditions:

a. for underclass students
b. for upperclass students



c. for roommate groupings of 1 and 2 
students
d. for roommate groupings of 3 and 4 
students

2. For all halls together there is no significant 
difference between perceptions of actual conditions 
and ideal conditions:

a. for underclass students
b. for upperclass students
c. for roommate groupings of 1 and 2 
students
d. for roommate groupings of 3 and 4 
students

3. Within each hall there is no significant 
difference in perceptions of actual conditions:

a. between underclass and upperclass 
students
b. between roommate groupings of 1 
and 2 and of 3 and 4 students where 
this distinction occurs.

4e For all halls together there is no significant 
difference in perceptions of actual conditions: 

a. between underclass and upperclass 
students



b. between roommate groupings of 1 
and 2 and of 3 and 4

5• Within each hall there is no significant 
difference in perceptions of ideal conditions:

a. between underclass and upperclass 
students
b. between roommate groupings of 1 
and 2 and of 3 and 4 students where 
this distinction occurs

6. For all halls together there is no significant 
difference in perceptions of ideal conditions:

a. between underclass and upperclass 
students
b. between roommate groupings of 1 
and 2 and of 3 and 4 students

Summary

The residence hall, one aspect of many institutions 
of higher learning, is the focus of this study. Few re
search findings have been reported in residence hall liter
ature, and even fewer have presented the perceptions of 
students who live in the halls. At the University of Arizona 
students and administrators were interested in the character
istics or conditions of women’s residence halls. This study
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investigated the residence hall functions, activities, and 
physical facilities considered important by students.



CHAPTER II

REVIEW OF RELATED LITERATURE

Introduction

According to Brunson (1963):
We need to study the educational objectives 

of our institutions of higher learning and deter
mine how our residence halls can effectively con
tribute to their realization. • . . Once we have 
determined the ends and the means, we should con
sider the physical structure of residence halls 
that will best suit the particular needs of the situation.2

As discussed in Chapter I, educational objectives are dif
ficult to determine. If individual growth and development 
are a commonly acceptable function of universities, however, 
then one important area of investigation is the identifica
tion of situational factors which allow this growth. The 
residence hall, as one aspect of the university environment, 
is a potential contributor to educational objectives of the 
institution. Since operational definitions of educational 
objectives are generally lacking in the literature, it is 
difficult to determine the residence hall contributions to 
the educational objectives of an institution. It is felt 
by some, however, that the residence hall does make this 
contribution.
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A lack of consensus exists in the literature dealing 
with relative merits of residence halls. Both sides of the 
discussion have their roots in past policies. Until 
the 1890Ts residence halls in America were felt by the 
majority to be unnecessary— in fact, a threat to education. 
When colleges were founded in the states however, the 
Americans followed the British tradition of providing res
idences for students. In addition to tradition, residence 
halls were necessary because of the youth and immaturity of 
the students, the difficulties encountered in traveling, and 
the ease of religious control over students. Cowley (1934) 
points out the difference between the British and the 
American residence systems:

At Oxford and Cambridge the residential 
colleges developed into highly significant 
educational agencies; in America dormitories 
during the nineteenth century became little 
more than body shelters.3

While the English tutors were relieved of disciplinary 
duties, the American faculty members in residence, re
sponsible for discipline were hated by the students.
Cowley (1934) states that in England:

The individual student has been put upon 
his own in a stimulating educational environ
ment. Meanwhile disciplinary problems in the 
American college took on such importance that 
the dormitory never developed into a meeting 
place of expanding minds.4

12
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By the l850,s professors in America no longer lived 

in residences. Many influential people were opposed to 
having dormitories at all; the German university became 
the model, replacing the English university. The German 
idea was that social life, room and board of students were 
of no concern to the university. Tappan, according to 
Cowley (1934)> at Ann Arbor introduced these ideas to 
America and:

The German point of view, in fact, ruled, and 
as it grew in popularity dormitories were frowned 
upon, occasionally abolished, and seldom built at state universities.5

The opinion which is held by some today, then, that off- 
campus living is more beneficial to students, faculty, and 
administrators than residence hall living, is a continuation 
of this earlier period in residence hall history.

Taylor (1965), for example, suggests that since the 
residence hall is at present neither socially desirable nor 
educationally beneficial, students should live in M. . . a 
street market of ideas rather than a cloister for their 
sanctification— and integrated with the towns and cities 
which house them.1̂  Recognizing the crowded housing condi
tions on many university campuses, Ruth Neal (1961) suggests 
that off-campus situation provides an opportunity for the 
development of independence and responsibility.

The other side of the discussion, the opinion that 
the residence hall is a potential contributor to the educa
tional objectives of institutions of higher learning, also
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is a continuation of past trends. In the lS90,s the idea 
of providing residences for students regained popularity. 
As Cowley (1934) states:

The rejuvenation of the belief that where and 
and how students live is of large educational 
significance has by these several means been 
achieved; the Hadley protest at Tale, the establish
ment of dormitories at Chicago, the efforts of 
Wilson at Princeton, the Lowell program at Harvard, 
the residential philosophy of the eastern womenTs 
colleges, the work of the deans of women and finally 
the hue and cry for more student life from students 
and alumni. The opinion built up by these several 
forces in favor of dormitories accumulated to such 
potency that it rapidly spread through the country.?

These residence halls, however, with the exception of Yale
and Harvard did nothing to bring students and faculty into
communication. Cowley describes the American residential
system as a compromise between the British and German
systems.

And today, as Wise (1958) points out, the residence
hall could be the center of learning on the campus.

. . . the principle emphasis of residence hall 
work is to be the centers of discourse for the 
campus, to bring together students and faculty 
in lively and imaginative discussions which will 
be of benefit not only to the student but to the 
faculty member as well.®

Examples of residential centers of education are the Harvard 
House Plan, the Yale Residential Colleges, and the Sarah 
Lawrence don system.
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Although several authorities discuss the importance 

of the residence hall contribution to total environmental 
objectives of institutions of higher learning, it is question
able, according to Brunson (1963), whether the majority of 
present residence halls actually make this contribution.

In general the primary emphasis in the 
operation of residence halls for women students 
is still the provision of well-prepared food 
and the maintenance of comfortable hygienic 
living facilities. The educational mission issecondary.9

This emphasis upon physical facilities and maintenance 
services, rather than educational development of students, 
is evident in a review of residence hall literature.

Literature Pertinent to Residence Hall 
Structure and Facilities

The physical plant of a residence hall, according to 
Fairchild (1963):

. . .  is the shelter or shell which provides protec
tion from the elements for the person of students 
and staff and their possessions— it is the pivot of 
their activities in present time, the place to which 
they return one or more times during each 24 hour 
cycle.10

The size of residence halls is considered important in an 
American Institute of Architects Survey. According to 
Bloomfield (1956), architects and deans recommend an average 
of 160 women to each hall, although they report a growing 
tendency to build halls which accommodate many more students.
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An unpublished paper by Conover reveals that, as reported 
by Fairchild (1963), in comparing a large and a small res
idence hall, fewer students from the large hall participate 
in hall and campus activities. Poorer study conditions are 
also found in the large hall.

Room size, room facilities, and special purpose 
areas are also discussed in the literature. According to 
Bloomfield (1956), deans report a preference for rooms de
signed to house two to four girls, while the architects 
contend that the number of girls in a room is not as 
important as designing the facilities to provide maximum 
privacy in sleeping and studying for each girl. Several 
lists of these facilities which architects and administrators 
consider important are available. Less numerous, however, 
are lists of facilities which students consider important. 
Student preference is reported by Bloomfield (1956) concern
ing special purpose areas for laundry, cooking, study and 
recreation. One survey of 99# women students in residence 
halls reveals that the five most desired areas are those for 
study, laundry, television, music, and recreations Student 
preference is not reported for room size or size of residence 
hall.
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Literature Pertaining to Residence 

Hall Services and Staff

Maintenance services, which are provided through 
the residence hall, are discussed in detail. Maintenance 
of the hall, including general repair of the building, 
furniture, machines and grounds is one of these services. 
Cleaning may be another service provided by the residence 
hall. Augustine (1935) found that of 350 residence halls 
24% provided daily maid service for student rooms, 27% 
provided weekly maid service, and 44% provided no maid 
service. Hayes, who studied 125 colleges and universities 
in the 1930*s, found that 76% of the residence halls pro
vided weekly maid service for student rooms. After the 
1930fs, these maintenance services are not often discussed 
in residence hall literature.

Providing food for the student is another common
residence hall service. According to Stewart (1942):

. . .  it is far easier to create a congenial atmos
phere and build up an integrated student life in a 
residence hall that possesses its own dining room 
than in one which students have to leave for their meals.11

Many residence halls, however, do not provide this food 
service, and students eat in common centers such as unions 
or specially built dining halls. Seldom are student 
preferences reported concerning general maintenance, clean
ing and food service.



Keeping students physically healthy is an important 
function of residence halls• Data bearing upon this, which 
were gathered by Stewart (1942), pertain to several institu
tions of higher learning. Fifty-eight colleges and univer
sities were asked questions concerning the objectives of 
their residence halls. As reported by Stewart (1942), 
many similar statements were received: "Throughout the
citations, recognition is accorded the beneficial contribu
tion housing should and does make to the physical health
of undergraduates."12 the past, hygienic and safety con
ditions in residence halls have been deficient. Now, how
ever, minimum standards are maintained almost universally.

A more recently discussed residence hall service to 
students,is that of counseling and guidance. The reports 
concerning this vary in emphasis from discussions of the 
importance of the well-rounded student to the significance 
of the residence hall staff in counseling. Emotional 
development is an important aspect in the residence hall.
As Orme (1950) states:

The residence hall should help every resident 
to develop the social skills which make for happier 
human relations; provide conditions conducive to 
study and suitable facilities for wholesome recre
ation; encourage the development of intellectual 
interests, aesthetic appreciation, and ethical 
values; give opportunity for the growth of leader
ship ability and social responsibility through 
which foster physical and mental health; and help 
the student to manage her life with intelligence 
and self-discipline.13
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The counseling and guidance functions have been generally 
neglected until recently. Many vague definitions of res
idence hall counseling appear in the literature. According 
to Sifferd (1950), residence hall counseling is ”a way of 
utilizing available resources to help students make better 
adjustments to the problems of everyday college and univer
sity life."14 Residence hall counseling then, or helping 
individuals to develop and grow, is another important 
service of residence halls.

Wise (1958) reports on three emphases of present 
residence hall staffs. These are the managerial, the 
psychological services, and the social education attitudes. 
These emphases often prevent educational functions in the 
halls. Kilboum (I960) suggests that the persons in charge 
of the hall should be trained in counseling and guidance, 
well paid, and assigned to educationally important functions. 
Williamson (1961) notes that too often "staff members of 
residences are not selected with proper concern for their 
professional and personal qualifications to assist students 
with their personal adjustment problems."15 According to 
Kilbourn (i960), 53% of surveyed universities require head 
residents to hold a bachelors degree, and most of these 
recommend also an advanced degree in guidance. Seventy-three 
per cent of these universities, however, do not grant
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faculty status to the head resident. The median salary 
among these colleges is approximately $230 a month in 
addition to food and lodging.

Two studies report on a student view of the hall 
staff. Johnson (1953) states that the ". • . student sees 
the hall counselor as a person who can give him information, 
help him with academic difficulties, and act as a sounding 
board for his problems and i d e a s . D u n a w a y  (1952) reports 
that students think the head resident should control drink
ing behavior of students, but the students themselves should 
handle problems such as noise, evasion of responsibility, 
borrowing, and couple conduct. These two surveys are 
important in residence hall literature because of the 
emphasis placed upon asking students their opinions. As 
Fairchild (1961) and others have pointed out, there is a 
need for knowledge of student reaction to the different 
organizational patterns of residence hall living.

The residence hall, which can contribute to the 
emotional development of students, can also help with the 
educational development of students. The National Associa
tion of Deans of Women (1947) published a report which states: 
"The concept of a residence hall as a center for social educa
tion as well as a safe shelter, is not new, but it has re
cently assumed new importance to college administrative 
officers."17 One aspect of social education is that of
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providing a suitable situation for teaching the democratic 
ideology. According to Greenleaf (1962), cultural and 
scholastic projects can help to produce tt. . . a stimulating 
environment for the student*s major goal of satisfactory 
academic achievement and at the same time opportunities for 
leadership development through the benefits of co-curricular 
activitie s.Thro ugh residence hall activities, as 
Bloomfield (1956) indicates, students can learn to use their 
leisure time effectively as well as develop leadership 
abilities, good citizenship, and social competence.

The academic side of educational development is 
also an important emphasis of the residence hall program. 
According to Strozier (1952), the objective of education 
through a residence hall system is ". . . thought aimed at 
truth, communicated freely, and applied intelligently in 
daily living.**19 And as Williamson (195&) states:

When we have established in our college res
idences the expectation on the part of the students 
that they will come from classrooms to residences 
to discuss informally and casually, as they wish, 
the things that they have heard discussed in the 
classrooms, then we will have provided an organic 
integration of the residence into the academic program of the college.20
Williamson (1958) feels that the residence hall staff 

must be academically oriented, with the staff leaders of 
the hall being the key to this emphasis. By providing 
situations for informal student-faculty contact through
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having faculty apartments, offices, and classrooms in the 
residence halls, students and faculty can both benefit. At 
Southern Illinois University, faculty members live and teach 
in residence halls. Ferber (1962) reports that Stanford 
and Dartmouth have recently attached faculty homes to 
student housing areas. Faculty live in Harvard residential 
halls, and following Michigan State University, other 
universities are planning classrooms in residence halls. 
According to Leyden (1962), Stephens College, which has 
faculty offices in the halls and classes held in the lounges, 
has found that informal discussions of academic material 
continued among students outside of classes. Ferber (1962) 
reports that at the University of Minnesota, study skills 
are being taught in residence halls by hall staffs. Other 
schools, including Indiana University, have libraries in
cluding books, magazines, recordings, and art collections. 
Oberlin and the University of Wisconsin have organized 
"language houses" in which groups of students studying a 
particular foreign language live together. While these 
and other educational activities are presently being carried 
out within some American residence halls, the nature of 
student preference concerning these activities is seldom 
reported.
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Literature Pertaining to Residence 

Hall Student Occupants

Confusion is found in the literature regarding what 
types of students should live together in the residence 
hall. The general issue is whether homogeneous or heter
ogeneous groups should live together. Lowell (1934) 
states that what is needed is ”. • . a system of grouping 
that will bring into each group (of residences) men from 
different parts of the country, men with different ex
periences, and as far as possible, social conditions.”^
The assumption is that people who have different interests
and experiences will add much to each other’s knowledge 
through the direct communication of living in the same 
residence hall. Campbell and Richards (1964) state that:

As the formal curriculum of a university re
mains segmented into disciplines, there is a con
stant need for integrative opportunities to be 
made available outside the classroom situation.22

Co-educational residence can provide a situation in which
students with varying interests can become well acquainted.
Additionally, social and intellectual skills are learned
through eating meals together and participating in informal
discussions (Greenleaf 1962). The dangers of homogeneously
grouped residences are emphasized by Jencks (1962):

Only in a University such as Harvard, where 
the presence of a graduate school, research and 
academic departments guarantees the intellectual 
currency, can we afford to urge that the college
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should be made more sheltering and homelike. In 
small provincial colleges the houses • • • are 
irrelevant or even dangerous. These communities 
are likely to be so supportive and homogeneous 
that there is neither incentive nor room for 
original or imaginative thought.23

Others feel, however, that students of similar 
characteristics are most beneficially grouped together.
For example, nurses at the University of Iowa live in halls 
separate from the regular residence halls for women. In 
other situations, students are grouped according to similar 
classification. Fairchild (1963) reports that three 
graduate students, who surveyed the philosophy of housing 
of undergraduate women in fifty colleges in the United 
States, found that freshmen were housed separately in 
twenty-seven schools out of fifty.

More specifically, the problem is to identify the 
important variables operating in the residence hall which 
produce certain valued results. Several studies are re
ported concerning the academic outcome of roommate groupings 
based upon academic ability, birth order, courses, major 
and association. For example, DeCoster (1966) found that 
high ability students get better grades when living closely 
with other students of high ability than do high ability 
students when living with non-high ability students. He 
also found that students of high ability negatively affect 
the success of non-high ability students when both are
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living in the same residence unit. Hall and Willerman 
(1963), however, found that while birth order and course 
overlap have an effect on similarity of roommate grades, 
differential ability has no effect. They reported that 
Garrett found a high correlation for 110 Columbia freshmen 
between grades of best friends; this was due, in part, to 
close contact during the year. Ohlson (1939), however, 
reported that for 172 Stanford men "there was no evidence 
in this group for roommates to resemble each other in 
scholastic achievement as a result of their association1̂ 2 
Finally, in a study of 1,721 students at the University of 
Kentucky, Elton and Bate (1966) report that "the housing 
of students according to similarity of educational major 
does not influence first semester college achievement."23 
They also report that students rooming together who have 
different majors do not receive similar grades either. It 
appears that the variables of association, ability, birth 
order, course overlap, and major may or may not play a part 
in grades received by roommates.

Another criterion used to determine the effectiveness 
of roommate groupings is roommate satisfaction. Nudd (1965), 
who conducted a study of mutual satisfaction in college room
mates with forty pairs of roommates who requested change and 
forty pairs who got along, reported: "An inspection of
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"background information on students in the satisfied and 
dissatisfied groups suggested that year in school, age, 
academic major, size of hometown, and common interests may 
influence roommate satisfaction.^4 Another study of room
mate satisfaction is that of Volkwein (1966) who compared 
roommates assigned on the basis of the same proposed major, 
the same age, and comparable size of high school, with a 
group of randomly assigned roommates. Using the number of 
requested roommate changes as the criterion of roommate in
compatibility, Volkwein reported that the percentage dif
ferences between matched and random pairs of roommates was 
not significant. Combining the findings of these two 
studies, then, common interests is a factor which may 
influence roommate satisfaction.

Newcomb (1956), who feels that factors in addition 
to association operate in interpersonal attraction, stated 
that:

. . .  the possession of similar characteristics 
predisposes individuals to be attracted to each 
other to the degree that those characteristics 
are both observable and valued by those who 
observe them— in short, insofar as they provide 
a basis for similarity of attitudes.

An experiment with seventeen transfer male college students
supports this proposition. Newcomb concluded that:

. . . one can predict to interpersonal attraction, 
under specified conditions, from frequency of inter
action, from the perception of reciprocal attraction.
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from certain combinations of personality- 
characteristics, and from attitudinal agreement . 26

Another finding of Nudd (1965), which supports the importance 
of attitudes, was that ^dissatisfied roommates tended to 
differ in their valuing of the economic and religious to a 
significantly greater extent than did successful roommates."2? 
Common values, interests, and attitudes, then may influence 
roommate satisfaction.

Baker (1966), in his study of student perception of 
the environment in terms of residence, reported that dormitory 
residents are less aware of the college environment, as well 
as ". . . more dependent upon the university for their need 
satisfactions than are family residents who are members of 
a community and are perhaps in a better position to have 
their needs satisfied."2# The importance of friends and 
cliques is shown in a study by Harvey (1956). Four pairs 
of cliques with reciprocally friendly relations and four 
pairs of cliques with antagonistic relations were investigated 
Harvey found that student perception depended upon the group 
membership of the student. The importance of friends for 
developing educational objectives was also shown by the un
published study of Hayes as reported by Edelstein (1962) 
which ". . . demonstrates the increasing homogeneity of 
student friendships which become stronger and more like- 
minded from the freshmen to the senior year."29 An



important factor for the study of student perception then may 
be the friendship group to which the student belongs.
Student perceptions regarding roommate satisfaction have 
not often been reported.

Again, the educational objectives, which are dif
ficult to identify, complicate the measurement of student 
attitudes and perceptions. Some assume that value change is 
an important effect of education. Jacobs (1957) has sug
gested that the formal classroom procedures do not allow 
much value change. Informal relations outside the class
room do, however, have an effect on values and attitudes 
according to Lehmann and Payne (1963). They have suggested 
that the residence hall is an informal situation in which 
values can change. Attitudes and perceptions have been 
measured in a variety of ways, one of which is by use of 
a Q-sort.

Literature Pertaining to Q-Sort

A review of literature concerning Q methodology and 
Q technique reveals numerous uses. Stephenson (1953), who 
devised Q methodology, recognized the need for studying a 
single case— individual, group, or institution rather than 
averaging information from several cases and calling this 
average an individual case. The distinction according to 
Block (1957) is between ipsative measurement in which
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"the set of scores (traits, characteristics, and behavioral 
measures) are weighted or ordered relative to that in
dividuals own personal mean . . and a normative measure
ment in which **. • • each score for an individual is eval

In several reported studies this distinction is not made. 
Although Cattell, Guilford and others have suggested that 
ipsative ratings treated normative!? will probably suggest 
irrelevant relationships. Block (1957), who conducted two 
studies comparing the results of ipsative ratings treated 
noraatively, found that these ratings were extremely stable.

Another characteristic of Q-methodology is that the
subject population in no way affects the data. This was 
one of Stephenson's contentions which is found throughout 
his writing on Q-methodology. Wittenborn (196l), on the 
other hand, emphasized the importance of the subject 
population:

. . .  if items were intercorrelated for a group of 
persons representing subsamples of different popu
lations . . . the correlations found between any 
two items might vary considerably if they were 
separately calculated for the various subsamples instead of being calculated for the heterogeneous 
group. . . .  The composition of the sample with

influence

The Q-sort can be either forced or unforced. In the 
forced sort, according to Jackson and Bidwell (1959), the 
categories of response must contain equal numbers of

uated relative to a mean score of a group of individuals."^0
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responses, and the number of categories must be evenly 
divisible into the total number of items. Disagreement 
exists concerning whether the forced or unforced Q-sort is 
more effective. Block (1956) found that the forced sort was 
as stable as the unforced sort. In forty of fifty compar
isons, the forced sort provided more discriminations than the 
unforced.

Scaling procedures providing only ordering in
formation are essentially rank-orderings of stimuli 
with respect to defined continue. (The Q-sort under 
forced conditions is but a modified rank-ordering.)
• • • The Advantages of the procedure are:

(1) A great many discriminations are made.
(2) Because all participants make the same 
number of discriminations, comparison between 
orderings is straightforward, rapid, and with
out ambiguity.

Limitations on the ranking approach . • • are:
(1) In many instances, certain discrimina
tions may be more apparent than real if the 
judges are forced into discriminating beyond 
their limits of evaluation.
(2) Although in reality judges may not be 
using equivalent scaling intervals, the 
ordering procedure places all judges within 
the same reference frame. That is, the judge 
cannot indicate the intervals between cate
gories as he perceives them.32
Recognizing the limitations of the forced Q-sort

technique, it was selected as an appropriate method in the
present study. With this instrument, attitudes and
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opinions of subjects are approached. As Cummins (1963) 
pointed out, with the Q-sort: "The subject himself deter
mines the relative importance of the individual items in his 
value hierarchy. The pattern he describes lends insight 
into the dynamics of this hierarchy."33

The Q-sort has been used in numerous studies com
paring actual and ideal perceptions, or perceptions before 
and after some situation such as counseling or therapy. 
Rating scales have often been used to ascertain attitudes 
and opinions. The Q-sort is more convenient for subjects, 
and each item of the Q-sort is relative to the others. As 
Silverman (1959) stated: "The Q-sort is. superior to usual
rating scales since it asks the evaluator to judge items in 
a relative sense (that is, the relevance of one item, com
pared with others), while the rating scales demand that 
items be judged in absolute terms."3^ The Q-sort was used 
extensively during the 1950*3 at Chicago. In their book 
Rogers and Dymond (1954) cite studies of counseling rela
tionships which have been evaluated by this method.
Harshman (1963), in her M. A. thesis, has applied this 
technique to actual and ideal role and function of guidance 
personnel in high schools. Another study, that of Marsh 
(1955), was drawn upon for his use of student opinion in 
constructing the Q-sort. This Q-sort, which was used in



32
group situations, measured teacher effectiveness. The 
group Q-sort was also used by Nudd (1965), who studied the 
satisfaction of college roommates. This Q-sort . . pur
ported to include the types of statements generally used by 
college students in describing each other and each otherfs 
behavior."3^ Through the use of the Q-sort, Nudd obtained 
information on knowledge similarity and fulfillment of 
behavioral expectations and on general behavioral character
istics of students.

These studies, plus the characteristics of the 
instrument, provided the basic rationale for use of the 
Q-sort in the present study of student perceptions of actual 
and ideal living conditions of women * s residence halls at 
the University of Arizona;

Summary

In this chapter the difficulties of identifying 
educational objectives were discussed. A lack of consensus 
appeared in the literature dealing with relative merits of 
residence halls. Some felt that the residence hall was a 
potential contributor to educational objectives of institu
tions. Literature pertaining to residence hall structure 
and facilities, services and staff was reviewed. Student 
perceptions, which were not often reported, were presented 
concerning some of these residence hall characteristics.



Student perceptions were not reported, however, for hall 
size, number of roommates, general maintenance services 
such as cleaning^ and food services. One investigator 
asked students who should handle disciplinary problems, 
and another reported the types of problems which students 
brought to counselors; otherwise, student perceptions of 
residence hall staff were not reported in the literature. 
Some authorities felt that an important function of res
idence halls was to provide educational activities for 
students. Student attitudes regarding this, however, were 
not reported. The confusion which appeared regarding the 
basis for grouping roommates was discussed. Several 
variables were considered important in terms of the 
criteria of grades and roommate satisfaction. Student 
perception concerning bases for roommate grouping was not 
often reported in the literature. Finally, literature 
pertaining to the Q-sort was discussed. This instrument, 
which was used in the present study to measure student 
perceptions, is discussed in Chapter III.



CHAPTER III

METHOD AND PROCEDURE

The purpose of this study, as discussed in 
Chapter I, was to attempt to identify and compare some 
similarities and differences among student perceptions 
of actual and ideal conditions concerning University of 
Arizona women1s residence halls. Two instruments were 
used, a questionnaire and a Q-sort. Since the Q-sort was 
developed from the questionnaire responses, both instru
ments will be discussed together. Administration of the 
Q-sort, limitations and assumptions of the study, and 
treatment of the data will also be discussed.

Design of Problem

Lists of undergraduate women living in the ten 
University of Arizona women's residence halls were obtained 
from the Registrar's Report of first semester 1965 grade 
averages; second semester corrections were made by some 
head residents, while others supplied the full second 
semester lists of girls in their halls. These lists were 
approximately accurate for the beginning of April, 1966. 
Since the lists were gathered in various ways, they
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doubtless were not precise. Girls may have changed halls 
or quit school during the time the lists were gathered.
Also, some head residents did not have accurate information. 
The lists of names were obtained so that a representative 
group of girls would receive the Residence Hall Questionnaire.

Since it was assumed that a 60% return was average 
for questionnaire responses, and that a group composed of 10% 
of each residence hall was of sufficient size for the final 
sample, a random sample of 18% was drawn from each hall.
This represented 18% of the total number of girls in all 
halls. Within each hall 18% of the freshmen, sophomores, 
juniors, and seniors were randomly selected from the 
alphabetical list of names by use of a table of random 
numbers.

An open-ended questionnaire of two questions and 
a cover letter (see Appendix A, pp. 89 and 90) were con
structed to ascertain student opinions concerning condi
tions of residence hall living. The questions were stated 
as follows:

1. Please write statements, phrases or single words 
which describe present living conditions in your res
idence hall as they appear to you. In answering this 
question, make certain that you describe your res
idence hall as it is now and not as you wish it were.
2. Please write statements, phrases or single words 
which describe ideal living conditions in a woman's 
residence hall— living conditions as you wish they 
were.
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After securing permission from the Office of Dean of Women, 
the questionnaires were distributed to the sample of girls. 
A follow-up letter was not used, but signs were posted in 
the halls to the effect that the questionnaires were needed 
immediately. Questionnaires received after April 26, 1966, 
were not used because of time considerations. One hundred 
and eight questionnaires were returned; 20? were expected. 
This made a total return of approximately 52% of the ex
pected returns and only approximately 29% of the 374 
questionnaires sent (see Appendix A, p. 91)• This small 
return implied a bias in the responses. As will be dis
cussed later in this chapter, the possibility of a bias 
made it necessary for the investigator to include items in 
the Q-sort which were mentioned only a few times on the 
questionnaires. If this had not been done, the Q-sort 
would have consisted of items concerning only facilities 
and rules and regulations. In this way, the Q-sort items 
were felt to be fairly representative of over-all student 
perceptions of residence hall living conditions.

The questionnaire results, then, were used to 
develop the Q-sort, which was the second instrument used 
in the study. Realizing the possibility, as Wittenborn 
(1961) suggested, that the composition of the subject 
sample may affect Q-sort results, as well as those of a
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questionnaire, a random sample of students was used for the 
administration of the Q-sort. A random sample of 15% of 
the total number of underclass and upperclass students in 
each residence hall was obtained in the same manner as for 
the questionnaire sample. It was again hoped that a 10% 
sample could be obtained. Nine of the ten women*s halls 
cooperated in this study. Kaibab-Huachuca, the non
participating hall, has been a men's hall in the past, and 
next year will again be a men's hall. In the Q-sort 
sample 132 underclass and 39 upperclass students, making 
a total of 171 students, were given the Q-sort (see 
Appendix B, p. 99). One hundred seventy-one students is 
approximately 10% of the total 1727 students. This was 
the percentage of returns which was expected.

Development of Q-Sort

As was previously discussed, the Q-sort items were 
obtained from questionnaire responses. Items for the Q-sort 
are generally selected from a universe of statements con
cerning the appropriate subject. Since there was no 
universe of statements by students concerning women’s res
idence halls, the open-ended Residence Hall Questionnaire 
was sent to students at the University of Arizona. The 
questionnaire responses were grouped according to several 
categories which were arbitrarily chosen by the investigator.
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These categories dealt with rules and regulations, inter
action of peers, staff and student attitudes, facilities, 
maintenance, decor, area, and communications (see 
Appendix A, p. 96). The questionnaire responses which 
pertained to each of these categories were tabulated for 
each hall. This was done to identify areas which were 
important to the students.

Based on the questionnaire tabulations of five 
categories of responses dealing with physical conditions 
of residence halls and five categories dealing with non
physical conditions, fifty representative items from this 
pool of items were selected. Block (1956) emphasized the 
importance of having a sufficient number of items to cover 
the subject one is dealing with. Twenty-five items from 
each subdivision were decided upon. These items were 
checked by two graduate students for clarity. Since most 
of the items were in the words of students, it was felt 
that they would be understood.

Administration of Q-Sort

Residence hall presidents were contacted to discuss 
the administration of the Q-sort and to set up appointments 
for meeting with the girls in their halls. Nine of the ten 
presidents were extremely interested and helpful. Over a 
period of two and one-half weeks, the last weeks of school.
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the Q-sorts were administered by the investigator. In
dividually, it took the girls about thirty minutes to com
plete both sorts; for a group, however, it took forty-five 
minutes to an hour.

To conserve time, group administration of the 
instrument was used. The use of a group Q-sort is gain
ing popularity. For example, Morsh (1955) used a group 
Q-sort of student opinions concerning teacher effectiveness. 
From a universe of items descriptive of student opinion of 
teacher effectiveness, a sample of items was randomly 
selected and placed on separate cards. Sheldon and 
Sorenson (I960) discussed the ease of applying the Q-sort 
to groups. At the college level, they found that mimeo
graphed instructions for sorting and recording of scores 
are adequate. The students participating in the present 
study were asked to sort the statements into ten columns, 
putting five items in each column (see Appendix B, p. 9$). 
Generally, there were no questions, but merely comments 
about not liking to put only five items in the extreme 
columns. After they finished part 1, the second sort was 
explained. When finished, the girls turned in their material.

For three halls, from three to six girls were still 
needed to obtain a 10% sample. The hall presidents were 
given material for the Q-sort and they contacted the girls 
who had not participated, giving each girl the Q-sort
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individually.. Approximately a 10% sample was obtained for 
the nine halls in this manner (see Appendix B, p. 99).

Limitations and Assumptions of Study

The following limitations and assumptions are not 
considered a complete list. They merely point out important 
conditions which should be kept in mind when examining the 
data. (1) The assumption was made that student opinions, 
attitudes, and perceptions are important criteria in studies 
of residence hall programs. (2) The Residence Hall Ques
tionnaire was given in March and the Q-sort in the last two 
and one-half weeks of school. This late administration may 
have biased the results of the Q-sort in a negative direc
tion. Possibly, during the period before finals, there is 
more dissatisfaction than usual. (3) The small number of 
questionnaire returns raised the question of a biased 
response and made it necessary for the investigator to 
include items in the Q-sort which were mentioned only a 
few times rather than merely using items about which there 
was a strong consensus of student opinion. It was assumed 
that these responses were an appropriate pool of items for 
construction of the Q-sort.
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Treatment of Data

After girls in the halls had completed the Q-sort, 
the investigator checked the tabulation sheets for duplica
tion and/or omission of numbers. Data from eight students, 
four from both Arizona and Sonora Halls, were discarded.
The remainder of the tabulation sheets were numbered from 1 
to 171, starting with Arizona Hall and alphabetically pro
ceeding to Yuma. These numbers were used for identification 
purposes.

The score on any item could vary from 0 to 9, depend
ing upon the column in which the student entered the item 
on her tabulation sheet. A score of 9 represented the con
dition of being most like the hall at present or, on the 
second sort, most like an ideal hall. A score of 0 rep
resented the condition of being least like the present or 
ideal hall. The information from tabulation sheets was 
punched on IBM cards so that computer analysis could be 
obtained.

The general purpose of this study was the examina
tion of student perceptions concerning actual and ideal 
hall conditions, suggesting a measure of comparison. While 
Sheldon and Sorenson (i960) have discussed correlation of 
actual and ideal Q-sort statements treated ipsatively, the 
present study treated the Q-sort normatively, with a large
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number of subjects. Following Baker (1966), it was felt 
that the mean and t test would yield the information desired. 
Means were calculated for various subgroupings of the data 
to show average position of items, the standard deviations 
were calculated to show the range or spread of scores 
around each group mean, and t tests were calculated to 
determine whether the differences between the group means 
for the actual residence hall conditions and the group 
means for the ideal residence hall conditions were sig
nificant. The level of significance chosen for rejection 
of the null hypotheses was .01.

Summary

This chapter has discussed the questionnaire and 
Q-sort instruments. They were discussed together in terms 
of the design of the problem and development of the Q-sort. 
Administration of the Q-sort, limitations and assumptions 
of the study, and treatment of the Q-sbrt data were also 
discussed.



CHAPTER IV

ANALYSIS OF DATA

In this chapter data will be analyzed with reference 
to the hypotheses stated in Chapter I. Summary tables of 
data representing items for which the null hypothesis was 
rejected will be presented. First, however, the general 
procedure used in analyzing the Q-sort information will be 
discussed.

Each student in the sample had two sets of scores 
for the fifty Q-sort items. The first set represented 
perceptions of actual conditions and the second set per
ceptions of ideal conditions. Approximately ten per cent 
of the girls who lived in each residence hall participated 
in this study. Several analyses of groups within each hall 
were carried out.

In analyzing hypotheses 1 and 2, the mean was com
puted for each Q-sort item representing perceptions of 
actual conditions. This mean score represented the average 
of all the scores of girls within each group. The standard 
deviation of this mean was also computed. In the same way, 
a mean and standard deviation for each item representing
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ideal conditions was computed. For each item, two mean 
scores were computed.

To test the hypotheses of no difference between 
these two means, a two-tailed t test was computed for each 
item. The formula for t is: t = - x g / w h e r e

X]_ and xg are the sample means and and s^^ are estimates

of the standard error of the means. The difference of sample 
means, or t was looked up in a table of the t distribution. 
This distribution depends on the degrees of freedom in 
data— or the ways in which observations are free to vary.
The two-tailed test tells whether one sample mean is either 
larger or smaller than the other. The significance level 
of .01 was arbitrarily chosen. This indicates that for a 
specified number of degrees of freedom ((Ni + N2) - 2), the 
probability of getting a t as large as or larger than the 
value presented in the table by chance is about one out of 
one hundred. If the calculated t is larger than the table t, 
the null hypothesis is rejected and the hypothesis of a sig
nificant difference is tentatively accepted. If the cal
culated t is smaller than the table t, the null hypothesis 
cannot be rejected.

Since the two-tailed t was computed, the t could be 
significant in a positive or a negative direction. In 
analyzing hypotheses 1 and 2, a positive t value for an
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item indicated that the mean score for perceptions of 
actual conditions was higher than the mean score for per
ceptions of ideal conditions. This higher score implied 
that the condition was perceived as present in the hall to 
a greater extent than was desired ideally. A negative 
t value for an item indicated that the mean score for 
perceptions of actual conditions was lower than the mean 
score for perceptions of ideal conditions. This lower 
score implied that if present at all, the condition was 
perceived as being present to a lesser extent than desired 
ideally.

Hypothesis la states that within each hall there is 
no significant difference between perceptions of actual con
ditions and ideal conditions for underclass students.
Table 1 presents the items for which there was a significant 
difference between perceptions of actual and ideal conditions 
for underclass students:

Q-Sort Items

Category A - Staff
1. Counselors are diplomatic in enforcing rules.
4. We have an understanding dorm mother.

10. We have adequate maid service.
11. Our head resident closely follows the rules governing 

residence halls.
14* Our counselors are understanding.
29. Our assistant head resident(s) is(are) impersonal and 

businesslike.
3#. Our dorm mother is impersonal and businesslike.
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Q-Sort Items (cont,d)
Category B - Interaction of Peers
2. Roommates generally get along well in our residence 

hall.
12. Considerate girls live here.
15• The girls here are friendly.
31. Our residence hall provides adequate educational 

activities such as guest speakers, panel discussions, 
and study groups.

33• Girls enthusiastically participate in social functions 
of our residence hall.

35• Privacy is respected in our residence hall.
Category C - Attitude toward Rules and Regulations
3. We have reasonable hours.
13• Our corridor rules are reasonable.
32. Student government is reasonable in dealing with 

problems in our residence hall.
34. We are left on our honor to conform to residence hall 

rules.
37. We have a reasonable number of required meetings.
42. We have strict rules and regulations to follow.
Category E - Prevailing Attitude
5. We have peace and quiet in our residence hall.
28. Our residence hall is depressing.
30. A feeling of unity exists among the girls.
36. We have adequate information about campus activities.
39. Our residence hall is homey.
43. Our residence hall is a stimulating environment in 

which we can develop and grow.
Category F - Facilities
6. Our reference material and test files are adequate.
16. Our kitchen facilities are adequate.
26. Our laundry facilities are adequate.
27. We have adequate lighting.
40. Our restroom facilities are adequate.
47. We have sleeping porches.



Q-Sort Items (contfd)
Category G - Maintenance
7. We have adequate general maintenance of machines 

elevators, and other facilities.
17« Our furniture is in satisfactory condition.
Category H - Decor
#. We have attractive carpet and rugs.
18. Our residence hall has an attractive lounge.
25. We have moveable furniture.
41. Our rooms are painted in pleasing colors.
44. Our furniture is comfortable.
Category I - Area
9. We have several small study areas.
19. We have an adequate recreation area.
21. 200 or fewer girls live in our residence hall.
22. We have a large residence hall of over 200 girls 
24. We have adequate areas for entertaining guests.
45. We have an adequate area for special projects.
46. We have adequate areas where girls can gather to 

talk.
48. We have adequate room size and storage space.
49. We have one large study area for our residence 

hall.
50. We have satisfactory typing areas.
Category J - Communication Service
20. We have adequate switchboard service.
23. We have adequate phone service.



Table 1
Significant* Differences in Perceptions 

between Actual and Ideal Conditions for Underclass Students
Residence Halls

Item
1

N(30)
2

N(ll) N(l6) 4
N(13) N(8)

6
N(17) 7N(2)

8
N(25)

9 t N(12)
Halls
Total

2 -3.31 1
3 —7 • $4 -4.76 -22.18 -3.82 -5.72 —4.11 6
4 -2.83 -13.22 —4.6l 3
5 —6 • id -3.37 -3-23 -3.15 —9*63 5
8. 2.85 1
9 -3.72 -3.55 -3.26 -3.65 4

10 5.49 2.83 2.79 3
11 8.12 3.53 3.77 4*43 7.23 4.47 6
12 —3*42 —3 * 67 2
13 -3.48 2.85 2
15 4.43 1
16 2.97 -3.33 2
17 7.23 4.29 2
18 6.45 1
20 -4* 60 -7.73 —5 * 56 3
21 —4» 20 4.15 -5.12 3
22 18.12 14.07 2
23 -10.04 -4.38 -21.31 -4.85 -5.53 -5.35 6
25 3.12 3-63 3.66 11.31 4.60 5
26 -3.95 -3.83 —4.46 3
27 -2.99 -5.36 -5.53 -3.20 —2.84 5
28 4.68 3.17 4.28 5.35 3.13 8.30 6.20 7
29 6.07 2.82 3.50 4.74 3.78 4.70 6
31 5.99 1
34 -3.82 —3 • 66 2
35 —2.84 -7.63 2
36 6.01 5.01 3.05 5.89 4



Table 1 (cont,d)
Residence Halls

Item
1 2 

N(30) N(ll) 3N(16) 4 % 
N(13)

5 b
N(8) N(17) 7N(2)

8
N(25)

9N(12)
Halls
Total

37 3.17 3.57 2
38 4.52 6.29 5.07 4.33 4
39 -2.77 1
41 2.98 -3.67 —3 • 26 -3.94 -3.08 542 8.85 4.73 3.69 3.20 7.82 15.00 7.06 5.00 8
43 -3.09 1
47 4.05 3.28 3.22 348 -9*64 -7.83 -5.94 -5.04 -9.87 -7.05 6
49 3.98 5.18 10.08 6.03 4

Total 25 5 14 19 8 17 2 18 14 34

*t values at .01 level of significance

Hall 1 t = ±2.650 Hall 2 t = ±2.845
Hall 3 t = +2.779 Hall 4 t = +2.797
Hall 5 t = +3.707 Hall 6 t = ±2.740
Hall 7 t = +9.925 Hall 8 t = +2.700
Hall 9 t = +2.819



The null hypothesis was rejected for 25 items in Arizona (1), 
19 items in Manzanita (4), 18 items in Sonora (8), 17 items 
in Mohave (6), 14 items in Gila (3) and Yuma (9)> 5 items 
in Coconino (2), and 2 items in Pima (7)* On the basis of 
these findings, the following interpretations were made.

Underclass students in eight halls felt that strict 
rules and regulations (42) were present in their halls. 
Ideally, this was not desired. Underclass students in 
seven halls felt that their halls were depressing (28). 
Ideally this was not desired. Reasonable closing hours (3), 
adequate phone service (23), and adequate room size and 
storage space (48) were not present to the extent desired. 
Also, underclass students in six halls felt that strict 
head residents (11) and impersonal head residents (29) 
were present to a greater extent than desired ideally. 
Underclass students in five halls felt that peace and 
quiet (3), adequate lighting (27), and pleasing room 
colors (41) were not present to the desired extent. Girls 
in five halls felt that moveable furniture (25) was present 
to a greater extent than desired. For items 3, 23, 25, 27, 
28, 29, 41, 42, and 48 the null hypothesis was rejected by 
underclass students in five or more of the nine halls. The 
null hypothesis could not be completely rejected in any 
hall.
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Fewer upperclass students, however, perceived 

significant differences between actual and ideal conditions. 
Hypothesis lb states that within each hall there is no sig
nificant difference between perceptions of actual and ideal 
conditions for upperclass students. The null hypothesis 
could not be rejected for any item in Coconino (2),
Maricopa (5), Mohave (6), and Pima (7) halls. Table 2 
presents items for which there was a significant difference 
between actual and ideal conditions for upperclass students 
within each hall. The null hypothesis was rejected for 
thirteen items in Yuma, nine items in Sonora, six items in 
Arizona, four items in Gila, and one item in Manzanita.

In all four halls, upperclass students felt that 
reasonable hours (3) and adequate room size and storage 
space (48) were present to a lesser extent than desired 
ideally. For upperclass students in three halls, adequate 
information about campus activities (36) was present to a 
greater extent than desired ideally. Two halls, were over 
200 girls in size (22), and upperclass students felt that 
ideally this condition should not exist. Upperclass 
students in the same two halls felt that their halls were 
not under 200 girls in size (21) and that ideally they 
should be. In two halls, adequate lighting (2?) was not 
present to the extent desired ideally. Upperclass students 
in two halls felt that depressing halls (28) and impersonal



Table 2
Significant* Differences in Perceptions 

between Actual and Ideal Conditions for Upperclass Students
Residence Halls

1 2 ~ ~  3 4 ~  "5 7 5 9 ■ Halls
Item N (4) N(4) N(4) N(5) N(4) N(-2) N(2) N(3) N(6)_______ Total

1 3.16
—5 * 84

13 -5.74 -4.90 3
4 -3.37 16 -7.00 1
9 -4«39 1

11 5.28 1
13 4.62 121 3.60 122 17.23 9.85 2
23 -5.27 -4*68 : 2
24 -3.75 1
27 -7.87 -2.84 2
28 4.77 6.86 2
29 3.09 5.65 2
31 6.01 1
35 4.63

-5.90 1
36 3.23 3.51 336 8.33 1
47 4.17 1
48 —4* 80 -5.81 -6.27 -10.73 4
50 -5.91 1

Total 6 0 4 1 0 0 0 9 13 33
*t values at .01 level of significance
Hall 1 t = ±3.707 Hall 2 t = ±3.707
Hall 3 t = ±3.707 Hall 4 t = ±3.355
Hall 5 t = ±3.707 Hall 6 t = ±9.925
Hall 7 
Hall 9

t = ±9.925 
t = ±3.169

Hall 8 t = ±2.977
V t



assistant head residents (29) were present. Ideally, these 
were not desired. For items 3, 21, 22, 27, 2d, 29, 36, 
and 46 the null hypothesis was rejected by upperclass 
students in two or more of the four halls. In five halls, 
the null hypothesis could not be rejected.

The two groups of students perceived similar dif
ferences between actual and ideal conditions. They also 
perceived differences which were not similar. Underclass 
students within each hall perceived more differences than 
did upperclass students within each hall. Upperclass 
students felt that over 200 girls in a hall was not desirable, 
and that fewer than 200 girls in a hall was desirable. For 
underclass students, perceptions regarding the difference 
between the actual and ideal condition, however, were not 
significant. Upperclass students also felt that adequate 
information about campus activities was present to a greater 
extent than desired. The perceptions of underclass students 
regarding the difference between the actual and ideal con
dition, however, were not significant.

Underclass students felt that adequate phone service 
and pleasing room colors were not present to the desired ex
tent. Underclass students also felt that moveable furniture 
and strict rules and regulations were present to a greater ex
tent than desired. The perceptions of underclass students, 
however, regarding the difference between actual and ideal 
conditions were not significant.
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Hypothesis 1c states that within each hall there is 

no significant difference between perceptions of actual con
ditions and ideal conditions for students in rooms housing 
one and two students. In the sample of girls from Arizona, 
there were girls only in rooms housing three and four 
students. In the sample from Sonora, there was only one 
girl representing the category of a room housing one and 
two students, the rest being housed in rooms of three and 
four students. The null hypothesis was examined in the re
maining seven halls.

Table 3 presents the items for which there was a 
significant difference between actual and ideal conditions 
for students in rooms housing one and two roommates within 
each of the seven halls. The null hypothesis was rejected 
for 22 items by girls in Manzanita, for 17 items by girls 
in Mohave and Yuma, for 13 items by girls in Gila, for 9 
items by girls in Maricopa, for 5 items by girls in Coconino, 
and for 1 item by girls in Pima. In five of the halls, 
girls felt that reasonable hours (3) and adequate phone 
service (23) were present to a lesser extent than desired 
ideally. Girls in five halls felt that moveable furniture 
(25), a depressing atmosphere (28), and strict rules and 
regulations (42) were present to a greater extent than de
sired ideally. Girls in four halls felt that strict head 
residents (11), impersonal assistant head residents (29),
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Significant* Differences in Perceptions 
between Actual and Ideal Conditions for 

Students in Rooms Housing One and Two Roommates

Table 3

Residence Halls
2 3 4 5 b 7 9 ,

N(15) N(13) N(18) N(10) N(19) N(4) N(12)
-3.35 -15.85 —3 * 18 —3 * 84 -5.08

-3.23 -14.89 -6.57
-3.97 -3.01 -3.52

-3.07 —3.00
-5*40 -3.30 -3.34
3.02 3.253.60 4.63 5.23 5.81
3.13 4.10

2.80
-8.29 4.45 3.30

-4.16 -13.38 -5.05 —4.89 -3.53
3-17 3.89 3.83 3.93 6.01
-3.03 —4.41

-3.19 -8.71 -5.37 -2.90 7.863.77 5.33 3.76 3.10
2.89 3.236.40

-3.23
5.02 4.14

4.97 3.37 3.69
3.55 5.686.47 4.21

-3.39
-3.39 -4»14 -4.60



Table 3 (centfd)
Residence Halls

Item N(15) N (13) 4N(18) N(10)
6

N (19)
7

N(4)
9N(12)

Halls
Total

42 3.99 4.39 3.36 8.60 5.75 5
43 -3.56 1
44 -3.74 1
47 4.16 3.55 3-90 348 -6.62 -6.29 -3.70 -6.75 4
49 4.15 - 4.11 10.71 5.83 4

Total 5 13 22 9 17 1 17 84
*t values at .01 level of significance

Hall 2 t = ±2.763 Hall 3 t = ±2.797
Hall 4 t = ±2.730 ' Hall 5 t = ±2.878
Hall 6 t = ±2.730 Hall 7 t = ±3.707
Hall 9 t = ±2.819

VhOn
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and one large study area (49) were present to a greater 
extent than desired. Girls in three halls felt that adequate 
information about campus activities (36), impersonal head 
residents (3&), and sleeping porches (47) were present to 
a greater extent than desired ideally. Girls in three 
halls felt that an understanding head resident (4), peace 
and quiet (5), several small study areas (9), and pleasing 
room color (41) were present to a lesser extent than desired. 
For items 3, 4, 5, 9, 11, 23, 25, 27, 28, 29, 36, 38, 41, 42, 
47, 48, and 49 the null hypothesis was rejected by girls in 
rooms housing one and two students in three or more of the 
seven halls. The null hypothesis could not be completely 
rejected for any hall.

Hypothesis Id states that within each hall, there 
is no significant difference between perceptions of actual 
and ideal conditions for girls housed in rooms of three 
and four students. This hypothesis was analyzed on the 
basis of the five halls.

Table 4 presents items for which there was a sig
nificant difference between actual and ideal conditions for 
students in rooms housing three and four roommates within 
each of the five halls. The null hypothesis could not be re
jected for any item by girls in Maricopa (5)* The null 
hypothesis was rejected for 26 items in Arizona (1), 23 items 
in Sonora (8), 10 items in Yuma (9), and 3 items in Gila (3)«



Significant* Differences in Perceptions 
between Actual and Ideal Conditions for 

Students in Rooms Housing Three and Four Roommates

Table 4

Residence Halls
Item 1 3

N(35) N(5)
5N(2)

8
N(32) 9N(6)

Halls
Total

1 2.66 1
2 -2.82 -2.95 2
3 -8.90 -6.87 -3.28 3
4 -2.97 2.70 2
5 — 6 e 41 -9.17 2
8 3.41 1
9 -8.77 1
10 3.33 1
11 8.84 7.43 4-45 312 -3.79 —3.88 2
13 -3.38 4.45 2
15 3-59 1
16 3.50 1
17 7-59 4.85 2
18 6.90 1
20 -4.05 -3.58 -6.38 321 -4.56 -5.50 2
22 20.55 17.86 2
23 -11.01 -7.02 2
26 -3.62 -2.62 2
28 5.20 10.26 3.73 3
29 6.61 4.80 5.80 330 -2.87 1
34 -4.44 1
35 -3.63 —9.68 2
36 6.80 7.10 2
37 4-31 1
38 5.02 3.80 2
41 2.76 -3.57 2
42 9.63 5.66 7.25 3
43 -3.66 148 -10.75 -17.48 -12.92 -11.50 449 4.64 1Total 26 3 b 23 10 62
*t values at .01 level of significance
Hall 1 t = +2.650 Hall 3 t = +3.355 
Hall 5 t = ±9.925 Hall 8 t = +2.660 
Hall 9 t = +3.169
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Girls who lived in rooms housing three and four 

students in four of the five halls felt that adequate room 
size and storage space (48) was present to a lesser extent 
than ideally desired. Girls in three halls felt that 
reasonable hours (3) and adequate switchboard service (20) 
were present to a lesser extent than desired ideally.
Girls who lived in three halls, felt that strict head 
residents (11), a depressing atmosphere (2d), impersonal 
assistant head residents (29), and strict rules and regula
tions (42) were present to a greater extent than desired. 
Girls in two halls felt that roommates who got along well 
(2), peace and quiet (5), girls who were considerate (12),
200 or fewer girls in the hall (21), adequate phone 
service (25), adequate laundry facilities (26), and respect 
for privacy (35) were present to a lesser extent than de
sired. Girls in two halls felt that satisfactory condition 
of furniture (17), over 200 girls in the hall (22), adequate 
information about campus activities (36), and impersonal head 
residents (38) were present to a greater extent than desired. 
While girls in two halls felt that there was a difference 
between actual and ideal conditions regarding an understand
ing head resident (4), reasonable corridor rules (13), and 
pleasing room color (41), the direction of these differences 
was not the same. For items 2, 3, 4, 5, 11, 12, 13, 17, 20, 
21, 22, 23, 26, 28, 29, 35, 36, 38, 41, 42, and 48 the null



hypothesis was rejected for girls in rooms housing three and 
four students in two or more of the five halls. The null 
hypothesis could not be rejected for any item by girls in 
Maricopa.

The two groups of students perceived similar dif
ferences between actual and ideal conditions. They also 
perceived differences which were not similar. Girls in 
rooms housing three and four students felt that roommates 
who got along well, girls who respected privacy, and girls 
who were considerate were not present to the extent desired. 
These students also felt that adequate switchboard service, 
small size of the hall, and adequate laundry facilities were 
not present to the extent desired ideally. These students 
also felt that furniture in satisfactory condition and large 
hall size were present to a greater extent than desired 
ideally. Girls in rooms housing one and two students did 
not perceive these discrepancies.

Girls in rooms housing one and two students felt 
that adequate lighting and several small study areas were 
not present to the extent desired ideally. These girls 
also felt that moveable furniture and one large study were 
present to a greater extent than desired. It is interesting 
to note that girls in rooms housing three and four students 
perceived discrepancies between the actual and ideal conditions 
mainly dealing with peer interaction while girls in rooms hous
ing one and two students did not perceive these discrepancies.
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Hypothesis 2a states that for all halls together 

there is no significant difference between the perceptions 
of actual and ideal conditions for underclass students.

As seen in Table 5, the null hypothesis was re
jected by underclass students as a whole for 32 of the 50 
items. For underclass students, 64 per cent of the condi
tions studied were not perceived as students desired them 
to be.

hypothesis 2b states that for all halls together 
there is no significant difference between the perceptions 
of actual and ideal conditions for upperclass students. As 
seen in Table 5> the null hypothesis was rejected by upper- 
class students as a whole for 19 items. For upperclass 
students, 3# per cent of the 50 conditions studied were 
not perceived as students desired them to be.

Hypothesis 2c states that for all halls together 
there is no significant difference between the perceptions 
of actual and ideal conditions for students housed in rooms 
of one and two students. The null hypothesis was rejected 
by these students as a whole for 28 items, as seen in 
Table 5. For girls housed in rooms with one and two students, 
56 per cent of the conditions studied were not perceived as 
students desired them to be ideally.

Hypothesis 2d states that for all halls together 
there is no significant difference between the perceptions
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Table 5

All Halls - Significant* Differences 
between Perceptions of Actual and Ideal Conditions

Under- Upper- 1 and 2 3 and 4Item class class Roommates Roommates TotalN(l32) N( 39) N(92) N(79) Halls
1 2.68 12 -3.07 13 -14.34 -6.57 -10.48 -11.90 44 -6.05 -7.77 25 -10.52 —4 ♦ 96 —5*48 -11.57 49 -4.47 -6.11 210 5.1? 2.88 4.79 3.57 411 12.16 6.68 8.07 12.44 412 -2.83 -4.45 213 3.44 115 3.16 2.99 217 4.05 7.48 218 4.60 119 -3.23 -3.26 220 -7.28 -3.14 —4.60 —6.78 421 6.32 -4.51 222 8.16 4.13 14.75 323 -15.20 -6.45 -11.00 -12.35 425 4.10 5.89 226 -7.05 -2.99 -5.71 -4.98 427 -5.36 -3.12 -8.47 328 12.42 6.99 10.03 10.50 429 9.94 4.15 6.58 8.88 430 -2.88 -3.91 231 2.73 3.43 234 -4.87 -3.10 -4.65 335 -7.23 -4.91 -4.38 — U . 40 436 10.25 6.07 7.59 9.38 437 6.33 4.16 3.93 338 8.77 3.28 7.57 5.26 439 -2.77 141 -4.21 -3.17 -7.27 342 15.08 5.57 10.19 11.99 443 -3.51 -3.49 -3.21 -3.53 448 -15.65 -6.90 -8.30 -18.54 449 7.71 3.58 10.20 2.75 4Total 32 19 28 25 104

*t values significant at .01 level-
Underclass t = ±2.60 Upperclass t = ±2.65 
1 and 2 Roommates t = ±2.60 3 and 4 Roommates t = ±2.60



of actual and ideal conditions for students housed in rooms 
with three and four students. The null hypothesis was re
jected by these students as a whole for 25 items, as seen 
in Table 5. For these students, 50 per cent of the condi
tions studied were not perceived as students desired them 
to be ideally.

In analyzing hypotheses 1 and 2, means of actual 
conditions and means of ideal conditions were compared. 
Hypotheses 3-6, however, deal with comparisons of the per
ceptions of two groups regarding actual conditions and the 
perceptions of two groups regarding ideal conditions. A 
positive t value for an item indicated that the mean score 
for perceptions of underclass students or students with 
one and two roommates was higher than the mean score for 
perceptions of upperclass students or students with three 
and four roommates. For actual conditions, the higher score 
implied that underclass students or students with one and 
two roommates perceived the condition as more characteristic 
of their hall than did upperclass students or students with 
three and four roommates. For ideal conditions, the higher 
score indicated that underclass students or those with one 
and two roommates perceived the condition as more desirable 
than did upperclass students or those with three and four
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A negative t value for an item indicated that the 
mean score for underclass students or students in rooms 
housing one and two roommates was lower than the mean score 
for upperclass students or students in rooms housing three 
and four roommates. For actual conditions, this lower 
score implied that underclass students or students in rooms 
housing one and two roommates perceived the condition as 
less characteristic of their hall than did upperclass 
students or those in rooms housing three and four roommates. 
For ideal conditions, the lower score indicated that under
class students or those in rooms housing one and two room
mates perceived the conditions as less desirable than did 
upperclass students or those in rooms housing three and 
four roommates.

Hypothesis 3a states that within each hall there is 
no significant difference in perceptions of actual residence 
hall conditions between underclass and upperclass students. 
The null hypothesis could not be rejected for any item by 
girls in Arizona, Manzanita, Maricopa, Pima, and Sonora.

Table 6 presents items for which there was a sig
nificant difference in actual perceptions between underclass 
and upperclass students. The null hypothesis was rejected 
by Coconino for item 8. Underclass students felt that the 
carpet and rugs were less attractive than upperclass students 
felt them to be. The null hypothesis could not be rejected
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Significant Differences in Perceptions of Actual 
Conditions between Underclass and Upperclass Students

Table 6

Hall Item + Ng t Table t*
Coconino (2) 8 15 -3.14 ±3.012
Gila (3) 28 18 —3 • 06 ±2.921
Mohave (6) 50 19 —3 • 00 ±2.898
Yuma (9) 16 18 -3.42 ±2.921

*t for .01 level of significance

for the remaining 49 items. For item 28, depressing res
idence hall, the null hypothesis was rejected by girls in 
Gila. Underclass students felt that Gila was less depressing 
than did upperclass students. The null hypothesis could not 
be rejected for the remaining 49 items. For item 50, adequate 
typing areas, the null hypothesis was rejected for Mohave. 
Underclass students felt that the typing areas were less 
adequate than did upperclass students. The null hypothesis 
could not be rejected for the remaining 49 items. For item 
16, adequate kitchen facilities, the null hypothesis was 
rejected by girls in Yuma. Underclass students felt that 
the kitchen facilities were less adequate than did upper- 
class students. The null hypothesis could not be rejected 
for the remaining 49 items. Generally, underclass and upper- 
class students perceived the actual conditions of their halls 
to be similar.



Hypothesis 3b states that within each hall there is 
no significant difference in perceptions of actual conditions 
between roommate groupings of one and two and of three and 
four, students. Both groupings occurred in three halls:
Gila (3), Maricopa (5)> and Yuma (9)• The null hypothesis 
was accepted for 50 items in Gila and Yuma. In Maricopa, 
for item 6, adequate reference material and test files, the 
null hypothesis was rejected with a t of -3.54* Students 
in rooms housing one and two students felt that reference 
material was less adequate than did students in rooms hous
ing three and four girls. For the remaining 49 items, the 
null hypothesis could not be rejected. Generally, in halls 
where both roommate groupings occurred, students perceived 
the actual conditions of their halls to be similar.

Hypothesis 4a states that for all halls there is no 
significant difference in perceptions of actual conditions 
between underclass and upperclass students. The null 
hypothesis could not be rejected for any item.

Hypothesis 4b states that for all halls there is no 
significant difference in perceptions of actual conditions 
between roommate groupings of one and two and of three and 
four students. Table 7 presents the 24 items for which 
the null hypothesis was rejected.
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Significant Differences in Perceptions of Actual Conditions 
between Roommate Groups of One and Two and of Three and Four 
for all Halls

Table 7

Item
Group Means Standard Deviation

t*1 & 2 3 & 4 1 & 2 3 & 4
2 6 . 8 5 5.65 1.74 1.90 4.32
4 4.95 6.31 3.52 2.67 -3.35
5 4.oa 2.53 2.09 2.07 4.336 2.as 4.22 2.16 2.36 -3.92a 2.49 4.11 2.24 3.02 -4.03' 9 2.11 5.15 2.27 3.26 -7.1711 6.7a 7.72 2.50 1.31 -2.7712 5.30 4.56 2.01 2.02 4.04
15 7-33 6.33 1.61 1.77 3.86
17 4.34 6.63 2.17 1.94 -5.33ia 4.65 6.39 2.49 2.64 —4«4421 7.57 1.54 2.63 2.92 14.1722 1.54 7.57 2.72 2.97 -13.85
25 6.39 3.76 3.07 3.16 5.52
27 3.36 5.97 2.51 2.68 -6.592a 3.50 4.72 2.74 3.01 -2.78
29 3-34 4.49 2.35 2.53 -2.7930 4.73 3.35 2.13 2.23 2.64
35 4-97 3.53 2.54 2.34 3.32
39 4.93 3.61 2.95 2.30 3.35
41 2.77 4.23 2.25 2.29 —4.18
47 4.07 1.34 4.22 3.32 3.80
43 3-79 1.91 2.93 2.19 4.69
49 6e 84 3.32 2.69 2.85 8.31

Total 24
*t at .01 level of significance = 2.60 for N][(92) + ^(79) = 171

For approximately half of the actual conditions, the 
perceptions of students housed in rooms housing one and two 
girls differed from the perceptions of students in rooms hous
ing three and four girls. Students in rooms housing one and
two girls felt that roommates got along well (2), there was



peace and quiet (5), girls were considerate (12), a feeling 
of unity existed (30), privacy was respected (35), the hall 
was homey (39), and that there was adequate room size and 
storage space (48) were more characteristic of their halls 
than did girls in rooms housing three and four students.
Girls in rooms housing one and two students also reported 
that halls with fewer than 200 girls (21), moveable 
furniture (25), and sleeping porches (47) were more charac
teristic of their halls than did girls in rooms housing 
three and four roommates.

Girls in rooms housing one and two students felt 
that understanding head residents (4), adequate reference 
material (6), attractive carpet (8), several small study 
areas (9), strict head resident (11), furniture in satis
factory condition (17), depressing hall atmosphere (28), 
impersonal assistant head resident (29), and pleasing room 
colors (41) were more characteristic of their halls than 
did students in rooms with three and four roommates.
Students in rooms housing one and two girls also reported 
that living in a hall of over 200 girls (22) was less 
characteristic of their halls than did students in rooms 
housing three and four roommates.

Hypothesis 5a states that within each hall there is 
no significant difference in perceptions of ideal hall con
ditions between underclass and upperclass students. The null
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hypothesis could not be rejected for any item by girls in 
Arizona, Coconino, Manzanita, Maricopa, and Yuma.

Table 8 presents items for which the null hypothesis 
was rejected.

Table 8
Significant Differences in Perceptions of Ideal 

Conditions between Underclass and Upperclass Students
Hall Item N1 + N2 t Table t*
Gila (3) 5 18 -3.31 ±2.921

37 -3.37
39 3-19
44 -3.70

Mohave (6) 48 19 4.21 ±2.898
Pima (7) 33 4 -11.00 ±9.925
Sonora (8) 24 33 -2*94 ±2.750
*t for .01 level of significance

The hypothesis was rejected by girls in Gila for
items 5, 37, 39, and 44. Underclass students felt that
peace and quiet (5), a reasonable number of required meet
ings (37), and comfortable furniture (44) were less de-
sirable ideal conditions than did upperclass students. 
Underclass students in Gila felt that a homey residence 
hall (39) was a more desirable ideal condition than did 
upperclass students. The null hypothesis could not be re
jected for the remaining 46 items by girls in Gila hall.
The null hypothesis was rejected for item 48 by girls in 
Mohave. Underclass students felt that having adequate room
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size and storage space (4&) were more desirable ideal con
ditions than did upperclass students. The null hypothesis 
could not be rejected for the remaining 49 items by girls 
in Mohave.

The null hypothesis was rejected for item 33 by 
girls in Pima. Underclass students felt that enthusiastic 
participation in hall social functions was a less desirable 
ideal condition than did upperclass students. The null 
hypothesis could not be rejected for the remaining 49 items 
by girls in Pima. The null hypothesis was rejected for 
item 24 by girls in Sonora. Underclass students felt that 
having adequate entertainment areas was a less desirable 
ideal condition than did upperclass students. The null 
hypothesis could not be rejected for the remaining 49 
items by girls in Sonora. It is interesting to note that 
no item was perceived differently by classes in more than 
one hall. Generally, underclass and upperclass girls agreed 
upon the relative desirability of the ideal conditions 
studied.

Hypothesis 5b states that there is no significant 
difference in perceptions of ideal conditions between room
mate groupings of one and two and of three and four students 
where this distinction occurs. The halls of Gila, Maricopa, 
and Yuma were represented in the sample by both roommate 
groupings.



Table 9 presents items for •which the null hypothesis 
was rejected:
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Table 9
Significant Differences in Ideal Perceptions 
between Students in Rooms Housing One and 
Two and Housing Three and Four Roommates

Hall Item 1*1 + 1*2 t Table t*
Gila (3) 25 18 3.11 ±2.921
Maricopa (5) 6 12 -3.20 ±3.169
Yuma (9) 4 18 3.43 ±2.921
*t for .01 level of significance

In Gila, students in rooms housing three and four roommates 
felt that having moveable furniture (25) was a more desirable 
ideal condition than did students in rooms housing one and 
two roommates. The null hypothesis could not be rejected for 
the remaining 49 items by girls in Gila.

The null hypothesis was rejected for item 6 by girls 
in Maricopa. Students in rooms housing one and two roommates 
felt that adequate reference material was a less important 
ideal condition than did students in rooms housing three and 
four roommates. The null hypothesis could not be rejected 
for the remaining 49 items. It is interesting to note that 
no condition was perceived differently by the roommate groups 
in more than one hall, and that there was general agreement 
in perceptions of ideal residence hall conditions studies.
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Hypothesis 6a states that for all halls there is no 

significant difference in perceptions of ideal conditions 
between underclass and upperclass students. The null 
hypothesis could not be rejected for any item.

Hypothesis 6b states that for all halls there is no 
significant difference in perceptions of ideal conditions 
between roommate groupings of one and two and of three and 
four students. Table 10 presents the five items which were 
perceived differently by the two groups.

Table 10
Significant Differences in Perceptions of Ideal Conditions 

for All Halls between Students in Rooms Housing One 
and Two and Housing Three and Four Roommates

1 & 2 3 & 4 Standard Deviation
Item % sZl s*2 t*
4 8.07 7.13 1.56 2.14 3.316 3.34 4.59 2.52 2.53 -3.25
9 4.39 5.92 2.77 2.62 -3.70

15 6.47 5.52 2.24 2.31 2.72
47 2.67 1.45 3.27 2.64 2.60
Total 5
*t for .01 level of significance where N^(92) + ^(79) = 171

In summary, means and standard deviations were com
puted, and t tests were carried out to measure the differences 
between various groupings of students. Generally, within each 
hall underclass students perceived more differences between 
the actual and ideal conditions studied than did upperclass
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students. Upperclass students felt that large halls and 
adequate information regarding campus information were 
present. Ideally these were considered less important than 
other conditions. Underclass students felt that adequate 
phone service and pleasing room colors were not present to 
the desired extent, and that moveable furniture and strict 
rules and regulations were present to a greater extent than 
desired. Also within each hall girls in rooms housing 
three and four students perceived differences between the 
actual and ideal conditions mainly dealing with peer inter
action while girls in rooms housing one and two roommates 
did not perceive these discrepancies.

For all halls together 64 per cent of the conditions 
studied were not perceived as underclass students desired 
them to be, 38 per cent of the conditions studied were not 
perceived as upperclass students desired them to be, 56 per 
cent of the conditions studied were not perceived as students 
in rooms housing one and two roommates desired them to be, 
and 50 per cent of the conditions studied were not perceived 
as students in rooms housing three and four roommates 
desired them to be.

In comparing the perceptions of underclass and upper- 
class students within each hall, it was found that generally 
their perceptions of actual conditions were similar. This 
was also found in comparing the perceptions of students



within each hall in rooms housing one and two roommates and 
those in rooms housing three and four roommates. For all 
halls together there was no difference in perceptions of 
actual conditions between underclass and upperclass 
students. For the roommate groupings in all halls together, 
approximately half the actual conditions were perceived 
differently by students in rooms housing one and two room
mates than by students in rooms housing three and four 
roommates.

For ideal conditions within each hall, generally 
underclass and upperclass girls agreed upon the relative 
desirability of the conditions studied and the two room
mate groupings generally agreed upon perceptions of these 
conditions. For all halls there was general agreement re
garding perceptions of ideal conditions of underclass and 
upperclass students and of the two roommate groups.
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CHAPTER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary

This study was designed to investigate student per
ceptions of living conditions in The University of Arizona 
womenrs residence halls. Hypotheses were tested regarding 
differences in perceptions between actual and ideal condi
tions, and differences in perceptions between two groupings 
by class level and between two groupings according to number 
of roommates. A review of the related literature showed 
that seldom have student perceptions of the residence hall 
been studied even though the importance of this student in
formation had been pointed out in the past.

Information reported in the present study was based 
on student perceptions. In order to determine which res
idence hall conditions were important to students, a ques
tionnaire was sent to a random sample of girls living in the 
halls. From the student responses, a Q-sort instrument was 
developed which consisted of statements of residence hall 
conditions regarding staff, activities, peer interaction, 
physical facilities, space, and services. The Q-sort was
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administered to a random sample of girls in women’s residence 
halls.

Analysis of the student data centered around six 
hypotheses. It was found that within each hall, underclass 
students perceived more differences between the actual and 
ideal conditions studied than did upperclass students. This 
was also found for all halls together. Underclass students 
felt that conditions relating to decor and communication 
service were important. Upperclass students felt that 
ideally there should be 200 or fewer students within a hall. 
Upperclass students also felt that information about campus 
activities should be present in halls to a lesser extent 
than it actually was. For actual conditions, perceptions 
of underclass and upperclass students generally were 
similar. Also, underclass and upperclass students generally 
agreed regarding perceptions of ideal residence hall 
conditions.

Within each hall, girls in rooms housing three and 
four roommates especially perceived differences between the 
actual and ideal conditions dealing with peer interaction, 
while girls in rooms housing one and two students did not 
perceive these differences. Girls in rooms housing three 
and four students felt that roommates who got along well, 
girls who respected privacy, and girls who were considerate 
were not present in halls to the extent desired. Students
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in rooms housing one and two girls perceived approximately 
half the actual conditions studied differently from students 
in rooms housing three and four girls. Students in rooms 
housing one and two girls felt that the conditions of room
mates who got along well, considerate girls, a feeling of 
unity, respect for privacy, a homey atmosphere, sufficient 
peace and quiet, and adequate room size and storage space 
were more characteristic of their halls than did girls who 
lived in rooms housing three and four students. More 
students in rooms housing three and four girls lived in 
halls of over 200 girls than did students in rooms housing 
one and two girls. Students in both roommate groupings 
generally agreed regarding perceptions of ideal residence 
hall conditions. A factor which appears to be important 
for most students is the condition of having an understand
ing head resident or one who is not impersonal and 
businesslike.

Conclusions

On the basis of the present findings, the following 
conclusions are tentatively made. Generalizations to other 
situations can legitimately be made only if the assumptions 
and limitations of this study are kept in mind.

1. Freshman and sophomore students should be 
housed in halls which have pleasing decor and



efficient phone service. Otherwise, these 
students may be dissatisfied with their hall 
situation.
2. Juniors and seniors should be housed in 
halls of 200 or fewer students. Students in 
all classes should not be housed in rooms of 
three and four students. It appears that three 
and four students do not get along well together 
as roommates.
3. Juniors and seniors feel that extensive 
information concerning campus activities is 
not necessary. A possible explanation for 
this is that by the time a student is a 
junior or senior, she has already established 
connections with activities which interest 
her as well as means of communication other 
than information provided in the residence 
halls.
4. Studying student perceptions is a fairly 
reliable source of information about actual 
and ideal conditions within halls since 
generally students in all classes agree upon 
these conditions.
5. Head residents should be understanding 
rather than impersonal and businesslike in
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their interaction with students. It appears 
that students want to be able to talk with 
someone in their halls who has some influence 
or authority and who will understand their 
problems.

Re commendations

The present study is a start in establishing local 
norms of student perceptions regarding residence hall living 
conditions. It is recommended that successive studies over 
a period of years be carried out to establish local norms 
by obtaining a pool of statements from total student popula
tions in the halls. From this pool, statements could be 
selected for the Q-sort which would be representative of 
various types of residence hall conditions.

It is recommended that the perceptions and opinions 
of students be given more importance in the future regard
ing student housing. One way of making this possible is 
for a panel of students to be established for investigation 
of the housing situation. One or more representatives from 
this panel could sit on the Student Personnel Committee at 
The University of Arizona. Several benefits for students, 
administrators, and faculty from such a panel are possible. 
These students could attempt to formulate policies or 
programs which would apply to the halls. They could discuss



the functions of residence halls, procedures for selecting 
roommates, and procedures for selecting head residents and 
staff. Through this panel, students could learn to work 
within the limitations of a budget and could become more 
familiar with the administrative structure of the university. 
Communication among students, administration and faculty 
would also be facilitated.

It is recommended that further investigation should 
be carried out to determine the nature of the situation in 
large halls and in halls in which students are housed in 
rooms of three and four roommates. Why are these girls 
more dissatisfied than girls who live in rooms of one and 
two students and girls who live in smaller halls?

This study indicates several areas of investigation 
for future research. Among these are such areas as optimum 
number of roommates, differing perceptions of freshman, 
sophomore, junior, and senior students, optimum hall size, 
favorable characteristics of head residents, the importance 
of interior decoration, of communication service, and of 
information concerning campus activities, appropriate bases 
for roommate selection, and the worth of using student 
perceptions and opinions in formulating policies and programs

One proposition for future research is that if a 
student is a freshman or sophomore, then she will be more 
dissatisfied with her hall situation than will a junior or
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senior student. There may be a relationship between class 
level and interest in and participation in campus activities. 
Juniors and seniors feel that having information available 
regarding campus activities is less important than do fresh
man or sophomore students. There may also be a relationship 
between class level and perceptions of interior decoration 
as well as between class level and perceptions of communica
tion service. Freshman and sophomore students feel that the 
type of interior decoration within the hall is more 
important than do juniors and seniors. Freshmen and 
sophomores also feel that adequate communication service 
is more important than do juniors and seniors. Underclass 
and upperclass students as well as both roommate groupings 
generally agree regarding perceptions of ideal residence 
hall conditions. It would be interesting to determine a 
more exact nature of an ideal residence hall from the 
student frame of reference.

Students in rooms housing one and two girls per
ceived approximately half the actual conditions considered 
in this study differently from students in rooms housing 
three and four girls. It is hypothesized that if a student 
lives in a room housing three and four roommates, then she 
will have generally negative feelings regarding her residence 
hall. It was found in the review of related literature that 
having similar attitudes and values were important variables
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in roommate satisfaction. Another hypothesis for future 
research is that if a student lives in a room housing three 
and four girls who hold values and attitudes which are 
similar to hers, then the student will have fewer negative 
feelings regarding her hall than if the roommates did not 
hold similar values. It would also be interesting to deter 
mine the relationship among hall size, number of roommates, 
attitudes of head residents and student satisfaction with 
residence hall conditions.

In testing these and other related hypotheses, 
future researchers could provide valuable information 
regarding student perceptions of residence hall conditions. 
Also, information regarding changes in student attitudes, 
the effects of residence hall programs, and the effect on 
students of educational objectives could be obtained by 
replicating studies such as the present one.
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APPENDIX A

Questionnaire

Residence Hall Code for Sample 1
Cover Letter for Residence Hall Questionnaire
Residence Hall Questionnaire
No., in Random Sample 1, No. of Questionnaires Returned, 
and Per Cent Returned Based on Total No. of Residence 
Hall Women
Categories and Tabulations of Questionnaire Response



RESIDENCE HALL CODE FOR SAMPLE 1

I = Arizona Hall 
II = Coconino Hall 
III = Gila Hall 
IV = Kaibab - Hauchuca Hall 
V = Manzanita Hall 
VI = Maricopa Hall 
VII = Mohave Hall 
VIII = Pima Hall 

IX = Sonora Hall 
X - Yuma Hall



The enclosed questionnaire pertains to a graduate 
research project concerning women’s residence halls at the 
University of Arizona. You have been selected as one of 
a limited number of girls to represent your residence hall 
in this study. Your answers to the questionnaire will be 
used in developing an instrument for measuring residence 
hall living conditions. This instrument will be admin
istered later in the semester.

We would like to know two things: (1) What living
conditions are like now in your residence hall; (2) Your 
ideas concerning ideal living conditions in a women’s 
residence hall. Please do not sign your name to the ques
tionnaire. Feel free to state your true feelings in answer
ing the questions; we have no way of knowing who answered 
the questionnaire.

In order to develop the instrument and administer 
it before everyone leaves for the summer, we need your 
answers as soon as possible. Your cooperation is essential 
for obtaining a representative sample. Please return the 
questionnaire in the enclosed envelope through the campus 
mail.

Thank you for your help in this research project.

COVER LETTER FOR RESIDENCE HALL QUESTIONNAIRE
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RESIDENCE HALL QUESTIONNAIRE

Residence Hall Living Conditions

Please complete the following items of information:
Name of your residence hall __________________;_____•
Number of girls living in your room (include yourself)
Classification: Freshman ___ Sophmore ___ Junior ___

Senior ___
State of legal residence: Arizona_____Other______
Age ____ _ Major _________________________

1. Please write statements, phrases or single words which 
describe present living conditions in your residence 
hall as they appear to you. In answering this question, 
make certain you describe your residence hall as it is 
now and not as you wish it were.

2. Please write statements, phrases or single words which 
describe ideal living conditions in a woman’s residence 
hall— living conditions as you wish they were.
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No. in Random Sample 1, No. of Questionnaires Returned, and 
Per Cent Returned Based on Total No. of Residence Hall Women

Number in Random
Sample 1 Number and $ of Total Returned

**Hall S Tot. *1 2 3 4 8 Tot. % l&2Tot. % 3&4Tot. %
I 64 45 12 5 2 35 } 3-7 11

314 3-5 2
39 5.1

II 27 14 5 4 4 8
150 5.3 8

155 7.4 0
42 0

III 31 14 7 6 4 m 3.5 nf 3.4 2
53 3.6

IV 61 24 14 12 11 3 U 4.1 2I1 3.3 130 5.4

V 33 15 10 6 2 12m 6.6 137 6.6 4& 6.5

vi 22 8 7 5 2 10
125 8.3 33 4.8 6

37 16.2

VII 33 22 8 2 1 8
185 4.3 i s i 4.2 1

17 5.9

VIII 7 2 2 1 2 3# 10.5 2
20 10.0 2

18 11.0

IX 65 34 14 13 4 20
355 5.6 12

267 4.5 8
^3 8.6

X 30 14 6 7 3 7.8 H i 6.3 53 10.9

Total 373 192 85 61 35 1082068 5.2 15-J5 4.6

❖1 = Freshman 2 -  Sophomore, 3 == Junior, 4 = Senior
**See Residence Hall Code for Sample 1 (p. 88 ).
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CATEGORIES AND TABULATIONS 
OF QUESTIONNAIRE RESPONSE

Categories

A. Staff

E.

Nonphysical Conditions

Head resident - rule enforcement 
Assistants - rule enforcement 
Head resident - counselor 
Assistants - counselors 
Scholarship chairman 
Maid

B. Peer Interaction 
Activities
Roommate interaction 
Student characteristics

C. Attitude - Rules and Regulations

Physical Conditions
F. Facilities

Temperature control
Furniture
Laundry
Food machines

Tabulations 
Actual Ideal

1
2

19621

1
1720

94
67
27

2
7111

2616

Reasonable hours 21 29
Required meetings 6 10
Corridor rules 26 25
Prevailing Attitude
Atmosphere - stimulating, depressing 11 5Quiet 30 9
Homey 15 7

64
5512
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Categories (Cont*d)
93

Actual Ideal

G. Maintenance
Elevator repair
Free of insects; clean
General maintenance; furniture

H. Decor
Room - individual look 
Furniture style 
Carpet, rugs, curtains 
Paint color

I. Area, Structure and Location
Size of hall, rooms, closets 
Size of study area, recreation area 
Sleeping porches 
Location

J.

221 Id
25 20

2 26 6
24 24
25 25

131 131
64 7521 22
4 5

1 8 50 22

Communication Service
Phone, switchboard, mail 
Food service



APPENDIX B

Q-Sort

Residence Hall Code for Sample 2
Directions
Tabulation Sheet
No* in Random Sample 2, No. of Q-Sort Participation, and 
Per Cent of Participation Based on Total No. of Residence 
Hall Women
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1 = Arizona Hall
2 = Coconino Hall
3 = Gila Hall
4 = Manzanita Hall
5 = Maricopa Hall
6 = Mohave Hall
7 = Pima Hall
8 = Sonora Hall
9 - Yuma Hall

RESIDENCE HALL CODE FOR SAMPLE 2
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DIRECTIONS

You will be given 50 small pieces of paper each con
taining one statement describing residence hall living con
ditions. These descriptions were obtained from questionnaires 
completed by several of you a few weeks ago. With reference 
to your residence hall, each description may be true, false, 
or in between.

Part 1
Please sort the descriptions into ten piles, putting 

five items into each pile. To help you keep the number of 
piles in mind, place the column cards in a row— column 0 on 
the left through column 9 on the right. The extreme right, 
column 9, represents descriptions which are most like 
actual conditions in your residence hall; the extreme left, 
column 0, represents descriptions which are least like 
actual conditions in your residence hall. As you go from 
the middle columns 4 and 5 to the right, the descriptions 
are more and more like your residence hall; as you go from 
the middle columns 4 and 5 to the left, the descriptions are 
less and less like your residence hall. Each description 
has an identification number.
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Directions (ContTd)
Vihen you have finished sorting these, please record 

the identification number of each description in the proper 
column on the tabulation sheet. In about fifteen minutes, 
when everyone is finished with Part 1, I will give you the 
directions for Part 2. If you have any questions, be sure 
to ask about them.

Part 2 (Verbal Instructions)
Do the same thing for ideal residence hall conditions. 

Column 0 represents conditions which are least like an ideal 
hall and column 9 represents conditions which are most like 
an ideal hall.
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TABULATION SHEET

Residence Hall _________________________________
Number of roommates (including yourself) _______
Classification: Freshman ___ Sophmore ___ Junior

Senior ___

Part 1
Left___________ ____________________________________  Right
COL 0 COL 1 COL 2 COL 3 COL A COL 5 COL 6 COL 7 COL d COL 9

Part 2
Left_____ _____  _________________________________ Right
COL 0 COL 1 COL 2 COL 3 COL 4 COL 5 COL 6 COL 7 COL 6 COL 0



No. in Random Sample 2, No. of Q-Sort Participation, and Per 
Cent of Participation Based on Total No. of Residence Hall 
Women.

Number in Random
Sample 2 Number and $ of Total Participation**Hall S Tot. *1 2 3 4 S Tot. % l&2Tot. % 3&4Tot. ^

1 55 36 10 4 2 9.6 9-6 39 10.3
2 23 12 4 4 3 o3UNOHh 1 % 1 0 -2 42 9-3
3 27 12 6 5 4 17I 10e5 T i l  1 2 -1 si 7 a
4 27 12 a 5 2 i l l  1 0 -0 i W '  9 -5 T ^ l O ' 9
5 ia 6 6 4 2 i M  i0e0 m 9-6 10.a
6 2a 18 7 2 1 i H 10,3 1 E i0el 2^ 11. a
7 7 2 2 1 2 38 10e5 2§ 10e0 i§ ii'i
a 54 28 12 10 4 lio 9,2 2§f 9l4 9j 8.6
9 26 12 5 6 3 15§ 10eS H I  1 0 *8 sl 1 0 -9

Total 265 140 60 41 23 171 9.91737 v v 1324 1 0 *° 9-7

*1 = Freshman, 2 = Sophomore, 3 = Junior, 4 = Senior 
**See Residence Hall Code for Sample 2 (p. 95).
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