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CHAPTER I
INTRODUCTION

This study has been undertaken with the desire to
moke available an analysis and evaluation of current basal
textbooks for the teaching of 3panish in high school.

It is also the hope of the writer to improve in-
struction in her own classroom, ZEven though a textbook
does not, in itself, determine the worth of a course, one
which meets teaching aims and methods most effectively
contributes to teaching efficiency.

An inexperienced teacher especially can derive a great
deal of benefit from a superior text. lany teachers are
being celled upon in our smeller schools to teach Spanish,

even'though they may not be properly trained., They have
not collected métgrials with which to supplement their
texts, and very often do not know where to look for such
naterials. Consequently, they must rely entirely upon
their textbooks. A good text makes it posSible for the
pupil to profit from his course in Spanish in spite of the
‘lack of training and experience cf his teacher,
Unfortunately the selection of textbooks usually is

very unscientific, 7The proper sequence should be}




"analysis, appraisal, and adoption or selection,” whereas
exactly the reverse often is true. The textbhook is
selected with the hope that the tecacher will attempt to
analyze and evaluate the content and give his opinion at
the end of the year. The teachers are not thoroughly
faniliar with the texts before using them for the first
time in class. Their preparation is & fragmentary pro-
cedure from day to day or from week to week.l

In the prizary grades, the first thing a teacher
looks for in a reader is the vocabulary load. The sane
shouid hold true for a modern 1anguagé text., Graded word
lists have been prepared, but teachers have not used them
to check their reading material. lany teachers and admin-
istrators do not know of the existence of such word lists.
The usual procedure is to leaf through the text to deter-
mine the difficulty of the reading material rather than to
make, or to demand that the authors furnish, an analysis
of the vocabulary,

In order to avoid these inefficient procedures, the
writer has made a study of basal textbooks in an attempt
to determine thelr relative merit in meeting the needs of

teachers and pupils. Two-book series werec chosen because

1. Clement, J.A. A sanual for Analyzing and Selecuing
TextbooXs, DPpe 3=5e




often one of the texts may be excellent bhut the accompany-
ing text wvery poor.

Dirrerénoem of opinion exist as to the meaning of
the term "analysis.,” Clement's definition has been ac~
cepted by the writer, "a clear, faithful, deseriptive

report of the actual data and faots embodied within the
textbook,."”

Problen
The purpose of this study is to determine the rela-
tive merit of six two-book aariéu of textbooks for the
teaching of Spanish in high school. |

- Sourees of Data
8ix two-book series of textbooks, published since
1937, were purchased or borrowed: The Camino Real, Quinito,
Mundo Espefiol, Hew Approach tc Spanish, Livinﬂ Spanish,

and Curso de Espahol series. The last series has been used

Tor three years in the writer's classes,

To aid in 3aléoting criteria for evaluating the texte
books, a study was made of educational literature written
on the aims, methods, and content for the teaching of

Spanish,



Procedure

The first step was to éonstruct a check-list of de-
fensible criteria for evaluation under the following
heaﬁings:‘ (1) Aims and Xethods, (2) Content, (3) Publi-
cation, (4) Mechanical Features, and (5) Instructional
£ids., These were formulated from educational literature
on the sgbjeot and from the writer's own experience as to
what‘éonstitutea a good text.

The second step was to analyze the texts on the basis
of the criteria, A word count of the reading lessons of
the first-year books was made and checked according to
the Buchanan and Keniston Word Lists, The gramnar points

were checked by the Keniston Syntax List. The texts were

given points for each item on the check-list, the text

rating the highest receiving the maximum number of points.
The Tinal step was the summarization of the apprais-

als,

Review of Related Studles
The analysis and evalustion of textbooks has been the
-subject of many studies and master's theses., In the
field of modern foreign langusge studies have dbeen made
of vocabularies; only a partial list can bde giveﬁ here.
C.%W. Cartwright, one of the pioneers in tuis field,

made a study of the vocabularies of eleven Spanish
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grammars and fifteen Spanish reading texts. He has a

1ist of 76l items, counting words which appeared five or
more times in any four of the reading texts.

A study of the vocabularies of sixteen French texte
books was made by Ben Wood, another pioneer. He inoluded
a list of 134 words common to the sixteen toita. Hawavef,
as he used the vocabulary index aﬁ the back of the books,
there are ourious omissions such as de, en, and ou, words
whioch would be necessary to any boogjg

Elsie Jamieson found a lack of voecabulary agréomant
among ten elementary Spanish grammers., The shortest list
was 1020 words, the longest 3432. Of the 4,488 different
words there were only 249 items common to all ten books.k
In 1939 E. Richardson wrote a master's thesis on the'vo—
cabulary content of Spanish grammafs for high scheools
published since 1930.5 |

. In 1941 Estelle Jones completed her master's thesis
on the vocabulary burden of five elementary French

2. Cartwright, C.%. 7a Study of the Vocabularles of
Eleven Spanish Grammsrs and Fifteen Spanish Reading
Texts." Modern language Journal; 10:1-1ki,

3. Wood, Ben. ™A Comparative Study of the Vocabulary of
Sixteen French Textbooks.” Modern lLanguage Journal;

. 11:263-289, (February, 1927). , »

bo Ebnroogzgaul. Encyclopedia of Educational Research,

. P »

5« Richardson, E.A. "A Study of the Vocabulary Content of
Spanish Grammars for High Schools Since 1930."




textbooks. She based her work on the first two thousand
"running words." From these she calculated the index of
density, frequeney, and difficulty. She used texts which
had already been studied for cultural oontent.6

A study which made an aﬁalysis of grammar points as
well as vocabulary was made of six begimning Latin texts
in 1934 by lLee Verne Matteny. A list was included of

7
words eommon to the texts,

5. Jones, Tstelle T. An Analxsis of the Vbcabulagxn
npube

Burden of Five Elementary Frenoh Text booka.
1Ished Xaster's Thesis, C State 941,

7. Matteny, L.V. A St of Six ical Be nnlng}Latln
Texts. Unpubllshed Master's Thesls, Univ, of

Colorado, 1934.



CHAPTER 1II

THE AIES, METHODS, AND CONTENT FOR THE
: TEACHIKEG OF SPANISH

A study was made of the educational literature
written in this century on the aims, methods, and content
for the teaching of Spanish in ofder to formulate defensi-
ble criteria for the evaluation of the texts.

Spanish was the first Eurdpean language used on.the
North American continent; it was the language of the dis-
coverer, explorer, and conqueror. During the colonial
period, Spanish was taught in the elementary schools of
¥loride, California, and along the Mexican border. As
early as 1852 the Boston English High Schcoi included it
in the curriculum., %ith the advent of the Spanish-&marican
ar, the interest in all things Spanish made the study of
the language popular. The industrial expansion after the
var, with the consequent'increasa in wealth and leisure,
also caused the growth of the high schools as the
"people's university."” Spanish, therefore, toock its place
in the curriculum of the high school.

The teaching aims of the modern foreign languages
were lifted bodily from those of Latin and Greek., The
cultural aim, that is, the leafning of the life and




civilization of the people through the "classics,™ had
taken gsecond place to the disciplinary aim., The sudbject
matter was important only to the extent that it contribe
uted to the training of the mind, "the mnemonic faculty,”
and to the development of c¢lose reasoning and c¢lear end
orderly thinking,

In 1898 the Committee of Twelve made & report on the
teaching of modern languages, referring specifically to
French and German., It gave four immediate objectives:
reading, speaking, writing, and understanding. It recog-
nized the faet that a course of less than three yearﬁ
should concentrate on the reﬁding ability§ yet, its recom-
mendutions as to content were oantradiotoryvto this aim,

The First World ‘ar drove German into the Buokground
end stimulated the growth of Spanish as a second language.
After the wer the stress of public opinion set educators
out on a search for the soclal objectives to justify a
place for the subiect in the curriculum of the secondary
school., 1In 1923 Handschin lists the following aims:
skill, information, enjoymnnﬁ, discipline in habits of
study, and ideals of sociél beh&tior.l This movement
bfought abo&t the organization of the Modern language
Study in 1924 by American and Cenedian Coumittees.

1. Handsch%n,gg.ﬁ. Hethods of Teachinz Modern LODFZUR:Es,
pPp. Oh-88.




In 1925 the Study gave a tantatlte 1ist of aims
after surveying the literature which had been written since
1898, It oarried on investigations.into the talidity and
outcomes of the aims by the securing of teachers' opinions,
b& the results of student entrance examinations, and by
the results of standardized tests. The results of these

investigations led to a reformulation of aims as follows:

Inmediate Objeotives of the First Two Years
Frogressive development: |

l. Of the ability to read books, newspapers, and nasga=-
zines in the modern language within the scope of
the student's interests and intellectual powers

2. Of such knowledge of the grammar of the language as is
demonstrated to be necessary for reading for com~
prehension

3; Of the adbility to pronounce correctly, to understand

and to use the language orally within the limits of
class materials

h. Of a knowledge of the forelgn country, past and present,
and of a special interest in the lire and charac-
teristics of its people

5. Of inoreased knowledge of the derivations and meanings
of English words, of the principles and leading
facts of Fnglish grammer, and of the relationships
between the foreign language and English.

Ultimate Objectives

1. Ability to read the foreign language with moderate ease
and enjoyment for reoreative and vocational pure
poses
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2. Ability to use orally in an intelligible fashion a
small stoeck of foreign words, phrases, and sentences

3. A special interest in the history, the institutions,
and the ideals of the foreipgn country, a better
understanding of its contributions to civilization,
and a less provincial attitude toward the merits
and achievements of other peoples

L, Increased curlosity about the litsrature and the art
of other nations, and greater ability to understand
and enjoy them

5. Greater Interest in the accurate use of English

6. Increased understanding of the development and the
structure of the mother tongue and of other
languages?

This report aroused a storm of criticism by language
teachers because of the emphasis on the resding aim.

Booth found the following objectives stressed in
literature from 1920 to 1932: reading, spesking, cultural
outgrowth or result, utility, writing, better internation-
al relations, customs of foreign people, disciplinary
values, literary values, and improved EInglish., Although
the reading aim was given first plece, he concluded from

the answers to hls questionnaire that teachers in Arizona

actually were stressing the writing objective in practice.

2. Report of the American and canadlen committees on ,
Hodern language, VOl. 12, Pp. 107-108,
3. Booth, J. 555ec§Ives in the Teachi of Two Years of

Spanish Tn the {igh 3chools in ﬁr?zona, P. 86.
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The Modern Languaze Association of Southern Cali-
fornla in 1934 attempted to relate their objectives with
each of the Seven Cardinel Principles of Education, 1In
regard to the health aim, it stated that living conditions
of foreign people should be compared with ours and the \
wholesome traits of the Latins, e.g., siestas, be shown.

Kaulfers states:

Since 1935 growing social unrest and
international tension has emphasized the need

of developing a unified and enlightened

Americanism. Ve must develop life objectives,

not school room objeotives.b

In 1937 the Stanford Language Arts Investigation
formulated the following life objectives:

1. To evaluate the contributions of foreign pecplea to
the building of American life and culture, and to
create favorable conditions in the future

2, To understand the part America has plsyed in developing
vorld oulture

3. To gain insight into the oultugal meaning of the major
civilizations of the world.

It is interesting to find so-called modern objectives
in articles written in the early part of this century., On
the other hand, one can easily see the lag in what iaipro-
posed and what is done. XMany writers oling to the old

L. "Report of the Hesearch wouncll of the Modern Langusage
Association of Sou&hern California,

Language
Objectives.” His ; 17:290-294, (October, 1934).
5. Kaulfers, VW, MNodern e for Modern Sechools, p. 361.

6. Ibid., p. 362.
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aims. The disciplinary aim crops up again and again. The
-beneflicial effect of the lecarning of a forelgn language on
the use of the mother tongue oftgn is mentioned, although
it would be more sensible to teke a good course in English
for that purpose. The cultural aim is another favorite,
even though “"one can be a fool in many languagoa*; lan~
guage skill is no special indication of culture, The
utilitarian aim also is stressed, although the concensus
of opinion is that there are few business openings for the

student of Spanish.

A command of the colloquial spoken form of the lan-

guage was stressed by the Army Specialized Training Progranm.

This instruction in all languages was based upon the ex-
perience derived from the Intensive Language Frogram of
the American Council of Lesrned Societies, a c¢ivilian
training project. This eim

included the ability to speak the language
fluently, accurately, and with an acceptable
approximation to a native pronunciation. It
also implied that the student would have a
practically perfect auditory comprehension of
the language as spoken by natives, Study of
the system of orthography was to be undertaken
only to implement attainment in the above ob=
Jjectives,8

7. Raulfers, W, rour Creatlve Role as leachers ol the

Language Arts." Modern lLanguage Journal; 25:368-
374, (February, 15L1J. _

8. A Surve— of Languege Clesses in the Army Specialized
! Prosran, pe L
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The writer feels that the chief aims of the first
and second-year classes in high school should be the
development of skill in rcading or speaking Spanish, the
amount of emphasis given to one or the other depending
upon local needs, In the Southwest, most of the students
wish to learn to speak Spanish. In other localities, em=
'phasis on the reading aim may be more desiradble.

The Cormittee of Twelve in 1838 outlined the various
methods used in teaching languages. |

The traditional method Tor teaching Greek and La#in
wﬁs carried over into the teaching of the modern lan-
guazes. The grammar-transletion method was entirely
occupied with grammaer and the training of the mind., The
reading of the classies was a means of illustrating rules.
The exceptional and rare usages were emphasized more than
the common and useful constructions. Language study de-
génerated into the mechanieal thumbing of dioctionaries and
rule books,

In the middle of the nineteenth eentury, Spencer be-
gan his attacks on classical education; the genetic theory
of psychology and the eulture-epoch theory was being
eleborated, It seemed'natural to assume that the child
would learn another language best by the same method used
in learning his netive tongue. The natural method was

developed as a reaction agzainst the grammar method about




1870. In its extreme form it was a series of monologues

by the teaohér, secompanied by a great deal of pantomime
interspersed with questions and answers, all in the

| foreign language. HNot until a éonsiderable familiarity

_with the spoken word hed been attalned was the learner .

allowed to‘see'the language in print.

The psychological method had the same underlying
philosophy but differed in detail. It rested on the prin-
ciple of assoclation of ideas and the.habit of mental
visualization., Objects, diagr&ma, plotures, and charts
were used to meke a direet connection with foreign words,
The whole current vocabulary wes divided into groups of
lessons; these formed a "series™ connected by subject.

The vernacular sometimes was used, |

The phonetic method, also known &s the reform or new
method, resembled the other two in its insistence on the
spoken lagguage and the use of the foreign tongue from the
start. Pronunclation, somewhat neslected in the other two,
was the foundation stone, Printed texts in phonetiec nota-
tions were used widely.

In Prance the same type of procedure developed, ex=~
cept that less translation and less use of vernacular was
permitted.v This "direct™ method wes adopted in the United
States, It has compelled lip-service, but it has not

-
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been entirely appropriate for use in a two-year high
school course,

" The reading method uses the study of texts from the
beginning of the course. OGrammar end composition arc used
only as a help to readlng, It may be extensive, covering
a great deal of material, or intensive, covering a small
amount of material,

¥ith the rise of the social aims came the interest
in soclalized classes. The project and laboratory methods
are described in many articles,

Eandschin says the reading and dircct method are the
only two used in the United States. However, teachers
have not gone far aflield from the old grammar-translastion
nethod. Articles still are written in favor of that
"gleeping tonic called translation,“lo and others against
1t; it must be a live issue even at the present time,

The dlrective of the Army Speciallized Training Pro-
gram stated that any method which would achieve the
objective of a command of the colloquial spoken forn of
the language was acceptable. PFProvision was made for
fifteen contact hours of language study. The directive

suggested the following procedurs:

9. Hud—sohin’ éoho ODe cit., Pe R}
10. Bspinoza, A, "On the Teaching of Spanish.n”
Hispania; 4:269-28L, (December, 1921).
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l. One-hour demcnstrations, three days a week, by the
senior instructor on the structure of the language

2. Two-hour drill sessions, six days a week, in the
presence of a drill-master, a colloquial speaker,
preferably native-born, and supervised by the senlor
instructor. These driil gsessions should he in the
form of conversations which exemplify principles
brought out in the immediately preceding demonstra-
tion on structure, end the number of trainees
present should be no more than ten.ll

It seenms to the writer that the extensive reasding
method would achieve the reading aim most effectively.

Experiments in the ebmparativa values of the extensive

versus the intensive method have been rather inconclusive,

but they tend to show the superiority of the extensive
method. From the standpolnt of motivation and interest
this method certainly is more effective. Individuel dif-
ferences in ability‘and interest are taken into consider-
ation, both in amount and the type of material read. Cor-
rect pfonunciation should not be neglected because speaking
makes more definite and lasting impreaaions. It seems

Justifiable to &ocept»the claim that ability to pronounce

Qritten synbols correctly and unirormly iz an ald to rapid

comprehension of written materials.

If the desired aim is to be the speaking aim, then

the conversational method should be used. The Southwest

IT. X Survey of languagze Classes, DDs k=De
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offers a natural laboratory where pupils may converss
with the Mexican people and attend their churches and
movies in addition to their classroom work.

The content of modern language osourses alao is a
controversial matter. The grammar-translation method, of
couréa, revolved around the grammar content, Reading was
merely a means of illustrating grammar rules, The ro:eign
language was translated into English and English sentences
back into the forelgn language. ‘The pupil was put through
a volume of paradigms, rules, and examples to learn by
heart,

The direct method provides the following:

1, Much attention to pronuneiastion, usually with more or
less emphasis on phonetics

2. Extensive oral work in the foreign tongue, execluding
the vernacular as much as possible

3. ¥uch free composition based on themes taken from
familiar experisnces

L. An inductive but systematic temshing of grammar
5. Translation to English reduced to a minimum

6. Reading for comprehension stressed

The reading method uses grammar and composition only
as a help to reading. In 1898 the Committee seid this
method gave scant attention to pronunciation. HHowever, in

1923 Handschin describes this method as emphasizing good
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12
pronunciation and the learning of a large vocabulary.

The reading material has changed from the reading of
the classics to the kind Spanish-speaking people of today
read. Instead of glvling pupils literature far above thelr
comprehension and reading ability, the trend is to give
them simple graded material, Howsever, the texts are in-
clined to be crammed with informeation concerning the
geography, history, and culture of the foreign people.

- The use of too much "reallia"™ gives us a "nondescript pot-
pourri that nobody can make head or tail of.”l Yany of
the offerings had bettar be correlated with the social
sclences and art. Other subjeots take one thing at a
time, e.g., mathematics and history; languages must do the
sane. It 18 possible by an ocecasionsl word now and then
to arouse the pupil's curliosity about the people. "Knowle-
edge of a foreign culture is vital only when it grows out
of legitimate and natural interests developed in class,"

There has never been any agreement as to the proper
language unit to use in the bullding of vocabulary--the
word, the phrase, or the sentence. A distinection also is

made between a passive (recognition) vocabulary and an

13, Handschin, C.H. Op. Cit., De 50
13. Kaulfers, V. "Foreign Tanguaze Curriculum of the
- Future." Hispania; 19:13-24, {February, 1936}.
1h4. Johnson, L. uage a3 an Activity." liode
Language Journal; 19:202-21L4, (December, Iﬁga).
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active vocabulary. Drill on vocabulary is beling urged.
Qajor Rogers wants teachers to instill in their pupils®
minds a ”distrﬁst of diotionaries."ls Vdoabulary counts
make it possible to teach a usable vocabulary.

Little mention is made in educational literature of
formal composition. Some teachers have their pupils
imitate the authors of the books they read., Foreign cor=-
respondence forms a part of many courses,

College entrance requirements have been a determin-
ing ractor in the content of modern langusges. In 1898
the Committee advocated a better and more uniform defini-
tion of requirements for admission to American colleges.
In 1932 a revision was made also; however, they still em~
brace ail four aims and 2 wide variety of subject matter.
Our high school courses are built with this in mind, in
spite of the fact that few of the students will go on to
collegg and many of those who do go will change languages
in college.

The dexmonstrations on the structure of the language
in the Army Specialized Training Progranm considered pro-
nunciation, grammer syntax, and word formation. The ten=-

dency was to eliminate or postpone consideration of low~

15. Rogers, f. "Foreign Langusge and the var nifort.?
Kodern lLanguape Journal; 27:299-306, (May, 1943).
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frequency constructions in the interest of expediting
efforts to speak. Phonographic devices and moving pic-~
tures were used widely as teaching alds. A large number
of books were read, even though the main purpose was to
teach traineea to speak and to understand.

In the pest the attempt has been made to fit the
pupil to the subject. Prognosis tests were tried to
eliminate puplils without linguistic ability; however, the
Tfact that they learned their own tongue shows that they
have this ability. It is the duty of the teacher to rit
the course to the student,

Cood proﬁunclation and the building of vocabulary
are equally important in accomplishing reedinz and speak-
ing aims.

Grarmmar should not be taught for its own sake, but
should be used to contribute to the desired skills,

Carefully graded materials besed on voeabulary counts
with frequent testing are needed. The inclusion of in-
formation about the geography, history, and culture of the
foreign people should not be overdone,

- The writer feels thet language should be taught as
a s8kill, Pupils learn to read by reading, and to speak by




speaking, Classroom materials should be selected to 6
1
meet individual differences in ability and interest.

16, The 1deas expressed 1n this chapter were formed in
& course glven by Dr. 0,K. Garretson,




CHAPTER IXI
 AIMS, MRTHODS, AND CONTENT OF THE TEXTBOOKS

All the authors make some statement of their aims
and of the methods to be used in attaining these aims.
In the preface of Primer Curso the authors give a

‘doublefold purpose: to stimulate reading on
the part of the pupil so that he may be put
in direct contact with a civilization differ-~
ent from his own, and to furnish the student
with & fund of basie grammaticel principles.

Tha'ohief ailm of the Camino Real series 1s to bduild a

"royal road to learning the language paved with the cul-
ture of the people who speak it." The teacher 1s admon-
ishéd to decide what approach'he wishes to stress: the
conversational method, the reading method, the grammatiocal
method, or a combination of all three, The authors of the
Kundo gggaﬁél series stress the»ability to speak Spanish

and the emphasis on the culture of Spanish America, The
primary aim of the New Approach series as stated by the
authdra is "to develop simultaneously sound grammatical
knowledge, effective reading power, and rich cultural
background.” The chief aim of the Quinito series is "to
develop to the point of enjoyment the ability to read
Spanish"; this aim includes the ability to understand
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Spanish both as it is written and spoken, training in pro-
nunciation, and a rudimentary knowledge of the Spanish
- people. The authors of Living Spanish stress "spoken"

Spanish, They present only the minimum essentials of
granmar. The reading material is of a oultural nature.
The Curso de Espafiol and the Quinito series specif-
ically mention the influence of the Modern Langusge Study.
The others indirectly show the influence of this Study.
Since the books are constructed to carry out more
than one aim, the writer evaluated them on tha basis of

their adaptability to different local needs. Camino Real

seems to be the most adaptable to a reading, speaking, or
gra:zmatical approach. The Quinito series, even though
stressing primarily the reading aim, contains avgreat deal
of grammar and the reading sections are simple enough to
furnish excellent material for conversations. The Curso

de Espanol and the New Approach series provide exeroises

in conversation in addition to the expressed aims. The

-Living Spanish series is the least adaptable, It ocontains

very little grammar, The cholice of vocabulary is a handi-
cap to the avowed speaking aim,

In considering the aims and methods as expressed by
the authors and as influenced by commissions and author=
ities in addition to the adaptability of the texts to meet

local needs, the texts appear to rank as follows:




Camino Real 30 points
gginiﬁo 28
Curso de Espanol 27
Mundo Espanol 26
Kew Approach 25
Living Spanish 19

As indicated by the authors, the contents of all the
texts may be divided into the reading material in Spanish,
the grammar content, and the cultural content,

The reading sections weée considered on the basis of
vocabulary, interest, amount, and accompenying exercises,

A vocabulary count was made of the first-year books,
A master list may be found in the Appendix, The writer
tried to be as Qonsistont as possible in following the
usual restrictions: only the infinitive of verbs and the
nasculine singular of nouns and adjectives were counted;
adverbs ending in -mente were counted under the adjective
form; proper nouns were counted separately; only the most
obvious idioms were included; reflexive verbs were included

with the active form. The preface to Camino Real gives a

.complete voocabhulary analysis so a word-by-word count of

this book was not mede.

The QJuinito series had the lowest vocabulary burden

with 988 words. Living Spanish followed with 1,074 and
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Camino Real was next with 1,149 words. Kew Approach had

the highest burden with 1,784 words and Primer Curso fol-
lowed closely with 1,742, Mundo Espanol had 1,657
different words.

The last book had the largest number of total words--
33,778--not inmcluding 2,021 proper names. Living Spanish

. with 23,941 exeluding 1,267 proper nemes, and Primer

Curso with 23,584 excluding 662 proper names, followed.
New Approach with 21,657 exoluding 760 proper names was
close to the 24,000 words contained in Camlno Real. The
lowest number--13,526 execluding 881 proper names--was
found in Quinito sn Espefia.

The total number of words was then divided by the
number of different words to determine the average number .

of times each word was used, The texts ranked as follows:

Living Spenish 22,25
Nundo Espanol  20.38
Camino Real 18.27
Quinito en Espena 13.72
Primer, Curso de Espafiol  13.52
New Approach 12.13

Eaoh word was then checked by Buchanan's Gradod_
Spanish YWord Book and by Keniston's Standard List of Words

and Idioms, Both lists were used beoause the latter in-

cludes a composite study of three word lists as well as
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useful words not found by Buchanan in his word-count of
literary works.
The words were numbered to indicate their frequency
according to the 1lists: 1, words 1-500; 2, 501-1000;
3, 1001-1500; &, 1501-2000. This was the total of the
Keniston list. The numbers were continued at intervals
of 500 in the Buchanen list, ending with 14, 6501-7000,
The number of words not included in either list was:
Kundo Ispafol, 218; New Approach, 178; Primer Curso, 120;
Living Spanish, 95; and Quinito, 36.

The number of 1 to 3 words used according to the
Buchanan 1ist was highest in Primer Curso which had 1,051
and New Approach with 1,018. Mundo Espaficl had 828 and

Living Spanish, 813. Quinito en Espafia had 784 and Camino
Real was lowest with 772,

However, the classirioation in the Keniston 1list was
different in some cases, In a count of the 1 to L words,
inclusive, as olassified by either list, the results were
as follows: FPrimer Curso, 1329 words; vy_g__w_ Approasch, 1262;
Mundo Espefiol, 1091; Living Spanish, 960; Camino Real,

1
912; and Quinito en Espafia, 8820.

T. The enalysls does not use Renlston's 1ist, but gives
: 140 "practical®™ words.




The number of 1 to 4 words was then divided by the
total nnmbér of burden words to find the percentage of
words with a frequency of 1-2,000 in either 1ist. The
books rankéd.aa follovws:

Living Spanish 89.39%
Quinito en Espaha 89.07
Camino Real v L 79437
Primer Curso de Espafiol 76429
New Approach ' 70.74
Mundo Espanol 65.8L

The first-year texts all had voaabulary lists to

accompany each lesson, except Living Spanish with only an
ocoasional list. | |

Livigg Spanish is alsa the only text whiah seems to
have a choice of vocabulary that does not contribute efw
fectively to the expressed aim. Such words as "virroy"
which is repeated thirty-three times, "ruina" repeated
twenty-seven times, "oivilizaeiéi" twanty-seven times,
"oolonia" eleven times, "expedicicn" thirty-one times,
"rolklorico" and - "folklore” twenty-four-times do not appear
to be{or value in developing conversational ability.

The first-year texts appear to rank as follows on the
basis of the vocabulary items in the check-list which
totaled 70 possible points: '
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Quinito 65 points 93%
Camino Real 6 . 91
Living Spanish 6L 91
Mundo Espafiol 59 8L,
Frimer Curso 57 81
New Approach 55 79

A summary of this vocabulery analysis mey be found
'in Table I and Figure 1.
| The vocabularies of the second-year texts were evalu-

ated by a consideration of the vocabulary lists and by the

-~

Quinito en

impression formed while reading the books.
Amé%iaa and Camino Real seem to have the best choice.

Segundo Curso de Espamol, Mundo Egpefiol, and New Approach
seem to include words of doubtful value, and Living

Spanish has the poorest cholce in the estimation of the

vriter.

Camino Real and Quinito gg.Amé}iea continue the use

of vocabular? lists with each lesson. ‘Hew Approach and

Segundo Curso include lists exeept with the novels or plays.

¥undo Esgéﬁ%i and Living Spanish have only occasional
lists,

The factor of interest is of paramount importance in
motivation, It is a difficult ractor to evaluate because

of individual differences. The authors of the Camino Real




TABLE I
SUMMARY OF TIIE VOCABULARY ANALYSIS OF THE FIRST-YJEAR BOOKS

Q LS CR ¥E = PC NA
Vocabulary burden 988 - 1,074 1,149 1,657 1,742 1,784
Total words 13,526 23,941 21,000 33,778 23,584, 21,657

Average use 13.72 22.25 18.27 20,38 13.52 12,13

Ko, of 1 to 3 words
(Buchanan) : 784 813 772 828 1,051 1,018

¥o, of 1 to 4 words

(Keniston and
Buochanan) 880 960 912 1,091 1,329 1,262

% of 1 to 4 words 89,07 89.39 7937 65.84L 76.29 70.74

% of vocabulary

score on cheok=
list 93.86 91.43 91.43 84.29 81.43 78457

62




/001
101
¥

761

‘ot

Sof
41
481
269

/04

30

Filgure 1
Summary of the Vocabulary Analysis Showing
the Per Cent Rating Found by Dividing
the Estimated Points Assigned in the
Check-1ist by the Possidle Soore
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series made an effort to have their meterial interesting.
Even though it is cultural in nature, it is based on the
lives and customs of the people as 1ndiv1duals, which is
more appealing to children then accounts of histérieal

events or desoriptions of places. Quinito en Espana

follows this same principle; however, the entire book tells

of the adventures of one family. GQuinito gg}Améiioa in-

cludes more description of places. Primer Curso gives a

"cuento™ of a humorous nature in each lesson, and Segundo
Curso includes short stories, a play, end a novel, The

reading sections in lundo Espanol and New Approach are

less entertaining except for the novels in the second-year

books which are excellent reading. New Approach repeats

in the reading sections material already given in the cul-

tural essays in English. Livinz Spanlish is the least in-

teresting because of the constant repetition of the work
of the Spanish padres among the Indians of the Southwest,
The amount of reading material in Spanish for the

first-ycar books, as shown by the total words, is greatest

in Mundo Espéﬁal. The amounts in Primer Cursoc and Living

Spanish are approximately equal to that of Camino Real,

and New Approach is next. Quinito en Egpaha has the

least,

The amount in the second-year books, as determined by

inspection, scems to be the greatest in Primer Curso with
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Mundo Esgg§31 second. Living Spanish and Hew Approach
are approximately equal; Camino Real is fifth, arnd Quinito

gg.&mé}ica seems to have the least,

Quinito, New Approach, and Camino Real all have

exercises to test comprehension of the reading material.
Mundo Espanol and Curso de Espanol have fewer exercises,
and Living Spanish has suggested activities such as dbring-
ing pictures to illustrate the reading material, or writ-

ing sentences to deseribe the story.

The Camino Real series is the only one which attempts
to make the grammar presentation as interesting and chal-
lenging as. possible; the points are written in a oonversa-
tional style and are boxed for emphasis, The Cursc de
Espafiol, Mundo Espafiol, and New Approach series present

only one or two new points in eaeh lesson, The presenta?
tion in the Quinito series, especially in the seoond-year
bobka, lose: its effectiveness by giving too many points,
Living Spanish contains little grammar in the body of the

texts, and gives only minimum essentials in the appenali.
Consequently, the grammar presentation is not oclosely
correlated with the work being studied., Even though this
series attempts to minimize grammar, it stiil instructs
the teacher to present grammar points as needed, If
grammar must be taught, it should be presented effectively’
in the text as well as by the teacher,
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Most of the texts include the same constructions,
With the exception of Living Spanish, the texts preseant
only the subjunctive mood in commands during the first
year, This serlies has the fewest low-frequency construce

tions because it contains little grammar. Book Two of

the Camino Real series 1s the only book to mention
Keniston's Syntax &;25.4

One of the constructions which the writer feels is
glven too much consideration and is presented too soon
in New Approach, Quinito en Espena, Mundo Espanol, and

Primer Curso is the use of demonstrative adjectives.

L.Camino Real merely mentions them as regular adjectives.

Mundo Espanol and Primer Curso show "undue favoritism" for

constructions of low frequency mentioned by Keniston, such
as "este" and "aquéi" as a pair and the use of the preterite
perfect. The latter is found also in Quinito and New
Approach. The use of "aconsejar,” “eonsontir,* "mandar,"

- and "suplicar” rather than “querer,"™ "decir,” "dejer," and
"hacer" in teaching the use of the subjunctive in object
clauses of desire is.found in Segundo Curso, New Approach,

and Mundo Eaggﬁal. Other infrequent constructions are
'ojalé; with the subjunctive included in all the seriss,
&nd the subjunctive with intetrogativu verdbs of believing
found in all except Living Spanish. ”Apifque" and "luego

que™ are used to express "as soon as" in all except Living
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Spanish and Camino Real, despite the feet that Kenisten

states that "en cuanto”™ is the only eommonly used con-
Junction. Most of the books use the "usted® form except
the Quinito series, which uses "tﬁ& from the beginning '
and the "vosotros™ form starting with the fifteenth lesson.
The latter form 1s not common in the Southwest or Mexico;
therefore, it does not seem advisadble to stress its. use,

Camino Heal, with the same type of material, mentions that

/
the "tu" form should be used but substitutes "usted" as
being of more practical value to the student.

All the books exeept Living Spanish make provision

for aystemAtic réviews, and provide for individual differ-
ences by supplying different types of exercises, Primer
.Curso and the Quinito series provide optional exercises

“for translation from English to Spanish in the back of the
book,

The Camino Real and Sulnito series have reading sec-

tions with each grammar seotion. The Curso de Espaniol and

Jfundo Ispanol abandon this procedure in the second-year

books. New Approach gives unrelated sentences to illus-

trate the grammar points and places the reading material

separately. Living Spanish has only a few sections to

illustrate gracmar points at the beginning of the first-

year book.

Cultural materials in English are included in all the
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texts except in Living Spanish. The writer feels that
from the standpoint of interest and value the essays in

the Camino Real and Mundo Esm‘ﬁl series are the best,

In comparing the texts as to the reading, grammar,
and cultural content, with a possible score of 205 points,

the texts seem to rank s follows:

.Camino Real 187 points
Mundo Espefiol 173
Curso de Espenol 166
Quinito 161
Hew Approach 159

Living Spanish 135




CHAPTER IV

MECHANICAL FEATURXIS, AND INSTRUCTIONAL AIDS

Very little 1is given in the texts themselves as to
the training and experience of the authors. The authors

of Primer and Segundo Curso de Espemol, John ¥, Pittaro

and Alexander Creen, also have written Beginner's

Spanish, Modern Spanish Gramnar, and Progressive Spenish.

The authors of X1 Mundo Zspefiol are Lilia May Casis,

University of Texas; Rebecca Shinn Switzer, Texas State
College for Viomen; and Salomay lauderdale Harrison, San

Antonio High Schools., The authors of Living Spanish are

Francis Monroe Xercheville, University of MNew lexico, and
James Randolf, Sen Antonio Vocational and Teehnical School.
A New Approach to Spanish was written by Louis Cabat, M.A.,

Chairman, Department of Modern Languages, Curtis High
School, Staten Island, New York. Book One of El Camino
Real is written by Idith ioore Jarrett, Fillmore High
School, Fillmore, California, and Beryl J.M. xcmanﬁs,.
Hollywood High School, Hollywood, Calirornia. Edith loore
Jarrett is the author of Book Two. Quinito en Eaggﬁé and
ﬁmé&iea were written by Lawrence A. Wilkins, Director
{retired) of Foreign Languazes in the Schools of New York
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City, Corresponding Member of the Elspanic Society of
Amarica? Comendador con Flaca de le Orden de Isabel la
Cat&iicg, Officler d'Acadenlie.

Salomay Harrison and Edith Jarrett have written
other reading texts in Spanish, such as Lindas Tierras de

Mex1co (Harrison) and Sal y Sabor de Niexico (Jarrett). The
only author, however, who is widely known is Lawrence
Wilkins., He recelved his Ph. %. from Syracusc University
in 1904, e is the chief founder and m@ébar of the Amer-
ican Association of Spanish Teachers, He was visiting
professor to Spain in 1921, lecturing on Modern language

Yethodology. He hasg written other textbooks, liew and

Second Spanish Books, and Primeros and Segundos Pasos en
1

Espaniol. He is also author of a Handbook of Nethods.

In considering the training of the authors, the
vriter conciuded that the authors who are instructors in
universities and colleges have the most treining. ¥xperi-

ence includes authorship of other textbooks and experience

as teachers.

It would seem that the suthors of Mundo Lspefiol,

Living Spanish, and §;_Cam1no Real would be better ac-

guainted with the needs of western schools.

1. “ho's wWho in Amerlica, 1OLL=L5; 23:2305.
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From the standpoint of training, experience, and
reputation, Lewrence Wilkins would seem to be outstanding,

Well-known publishers do-not accept books for pu&»
lication unless they zre convinced of their worth, The
publishers of Living Spanish, Banks Upshew and Comparny,
with their office in Dallas, Texas, doubtless do not have
a national and international reputation as do the pub-
lishers of the other texts,

The date of publication for a textbook in Spanish is
not so important as for a text in history or geography,
since the language itself does not change as do world
events and geographical boundaries. However, tﬁe student
is not interested in a discussion of a situation which no
longer exists, such as a description of the Spanish Repub-
1lic as the present government of Spain in Segundo Curso,
published in 1939. It doces moke the reading more inter-
esting to the student to find stories of modern life, such
as those 1n‘§_§g§.éggtggch, published in 1945. The books
studied were written after Buchanan's Craded Spenish Word

Book was printed. However, Keniston's Spanish Syntax List
was pot published until 1937 and, no doubt, was not avail-

able to the authors of the Curso gg,Eapéﬁbl end Living
Spanish series (1937 and 1939). It would seem that the
more recent the date, the better the text from the stand-

point of current events and better information as to the
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vocabulary and the grammatlical needs of the student, The
Camino Real and Mundo Espanol series would rank next to

the Hew Approach texts on this basls.

In comparing thé texts as to the training, experience,
and reputation of the authors, the reputation of the pub-
lishers, and the date of publication, with a possidle

score of 25 points, the texts appear to rank as follows:

Quinito 23 points
Mundo Espanol 17
Yew Approach 15
Camino Real | 14
Curso de Espanol 12
Living Spanish ‘ 10

The writer feels that El Canino Real is the most

suitable and arresting title for & textbook, with Cuinito

~ 4 y
en Lspana and America, Living Spanish, and A New Approach

Yo Spanish approximately equal in value. Primero and

Segundo Curso de Espafiol and Lundo Espaliol seem gcommon-

place,

A1l the texts were well constructed and durable, with
the exception of the Llving Spanish series which is very

poorly bound.

Camino Real 1s the most attractive with its brightly-

colored pictures on the covers. The Quinito series has an

attractive group of sketches to introduce the story in the




first book, and some excellent photographs in the second
book. The humorous sketches accompanying the stories in

Primer Cursc are entertaining. The least attractive is
the Living Spanish series as it contains very few pic- |
tures. _

The most expensive of the texts is the New Approach
series costing four dollars, and the least expensive is
Living Spanish costing $2.41. Camino Real and Curso de
Espafiol both cost $3.84. The Quinito series costs $3.36,
and Mundo ggpaﬁbl, $3.28.

In a comperison of the mechanical features such as
title, durability, attractiveness, print, and cost, with
a possible score of 4O points, the texts seem to rank as

follows:
Camino Real 37 points
Quinito : 35
Mundo Espafol 33
Curso de Espafiol 32
Hew Approach | 30
Living Spanish 25

The Camino Real and Mundo Espafiol texts heve accom-
panying manuals for the teacher, (the latter costing ten
cents), The manual of the first book of the former series
has lesson plans for a week for the benefit of beginning

teachers., The manual for the second book gives a plan for
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the year's work, with suggestions for the use of ogtional
chapters.

The other textbooks include their suggestions in the
books themselves. The preface of Primer Curso hes a
section on lesson plens, with suggestions for the use of
the preliminary oral lessons and the amount of time to be
spent on each lesson. Segundo Curso suggests the procedure
for silent reading, 6utslda readings, aﬁd dictetion. The
preface of Quinito gg_Egggﬁk describes the procedure for
extensive and intensive reading, dictation, and eoneert‘_
work., The Living SEQnish series has suggested procedures
and activitles for each lesson, and notes to the teacher
glven e&s needed., The prefaces to th9‘§23.522£oaah texts
merely state the average time to be given to the lessons
and present a plan for the correlation of the reading sec-
tions with the grammar lessons. ,

The maps and plctures of the Quinito, Curso de Espsiiol,
end Camino Real series are approximately equal in value and
are superior tb thése of the other texts.

The only series with accompanying workbooks is Hundo
Espamiol . This series also has printed tests ready for
use., (Camino Heal has test booklets which may be copied by

the teacher. FPrimer Cursoc has achievement tests printed

in the text after every ten lessons.

The vocabulary lists at the end of guinito‘and the
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New Approach series are the most complete. The introduc-
tlon to Camino Real states that many words are not ineluded

80 that the pupil will learn to deduce their meaning from

the content, The lists of HMundo Espdﬁ&l are the least

comple§e. , ”
All the texts have verb appendices except the first-
year books of the New Approsch and Living Spanish series.

The Quinito end Living Spanish texts have the most com-

plete grammar sections in the eppendix. The New Approach,

Camino Real, and Mundo Eaggﬁbl series have grammer in the
appendlces of the second-year books only, The Curso de
Ispafiol books have none.

The books all contain supplementary matefial such as
songs, poems, and reading lists. The Curso de Eagéébl
texts have no songs, and the New Approach series no supple-
mentary reading lists,

There are no indices in the Living Spanish texts. The

index of Mundo Esggﬁbl refers to the grammar points by nume
ber, not page, making them more difficult to fina.

In comparing the books on the basis of instructional
‘alds, with a possible score of L5, they appear to rank as

follows:

Mundo Espanol 38 points

Camino Real 37
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Juinito 35 points
Curso de Espafiol 31
New Approach 26
Living Spanish 2l

In a comparison of the textbooks as to aims, methods,
content, publlication, mechanical features, and instructional
alds, with a possible score of 345 points, the texts appear

to rank as follows:

Camino Real 305 points 88.40%
Hundo Espafol 287 83.19
Quinito 282 81.73
Curso de Espaiiol 268 77.68
Hew Approech to Spanish 255 73.91

Living Spanish 213 61.74




TABLE IT
SUMMARY OF AFPRAISALS OF THIE TEXTBOCES

Possible

Estimated Poi#ts

Soore YE Q Cdek 113 a3
Aims and Nethods 30 30 26 28 27 25 19
Contents | 205 187 173 161 166 159 135
Publication 25 14 17 23 12, 15 10
Mechanical Features 40 37 33 35 32 30 25
Instruotional Aids 45 7 38 - 3 26 2
Total 345 305 287 282 268 255 213
Percentage Rating 88,4,0 83,19 | 8l.73 77.68 73,91 61.7h4




CHAPTER V
CORCLUSIONS AND RECCENDATIONS

Ccnclusions

In evaluating the six two-year basal textbooks for
the teaching of Spanish in high school the following con-
clusions were drawn:
l. All the texts express their alms and show the influence

of the kodern lLanguage Study.
2, Lip-service is paid to & minirum grammar program but

it is not entirely carried out in praotica.\

3. Grammar points usually are illustrated by means of

reading material,
L« There seems to be a definite trend toward making the

textbhooks more attractive and teachabdle.
5. The demand for a different type of text to meet the

needs of the Southwest is shown,
6. A1l the texts make use of a great deal of cultural

material,
7. Six of the twelve authors are teachers in high schools.
8. Emphasis is placed on minimum vocebulery based on

vocabulary counts. Yet half the texts exceeded in the

first year the 1,300 to 1,400 words recommended by
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Keniston as the maximum vocabulary that required

basic materials should contain for a two-year high
1l

school course,

Only 357 words of the total 3,227 words were used by
all six of the texts.

Recommendations

A minimum of grammar should be included, but it should
be placed within the body of the text as it is .
needed.

The vocabulary burden of texts should be reduced more
drastically.

There should be a greater vocabulary agreement between
elenentary texts so that students changing schools
will not be at a disadvantage,

Each text should furnish A vocsbulary analysis,

Two types of texts are needed in the Southwest: one
with spoken Spanish as its eainm, having a simple vo-
cabulary dealing with everyday affairs; another to
meet the needs of Spanish-speaking pupils who should
learn to read and write their native language.

Cultural material must not be carried to the point of
boredom. If it rust be included, it should be

4.

Kenlston, H. Jpanish Syntax List, p. 12.
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presented in an interesting manner. The mere enum-
eration of the natural resources or a description of
the cities of a country can not foster a true under-
standing of its people.

7. Greater attention should be paid to the factor of
interest. "Any learning program is destruotive of its
own ends if, in the process of developing & skill, it

crushes all subsequent desire to use 1t‘voluntarily."2

2. Kaulfers, W. Modern languapes and liodern Schoolis,
p. 375.
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Check-list

Pog~
sible
Score

I. Aims and Yethods
A. Statement by authors 5
B. Influence of Conm-

misasions and
Authorities 5
C. Adaptability 20
30

II., Contents
A. Reading sections
~ in Spanish
l. Vocabulary

a, First yoar
1) Burden 20
2) Average use 20

3) Choice

a) Word lists20.
b) leet aims 10
L} Lesson lists 5

b, Second year
1) Lesson lists 5

2) Choice 10
Ce Analysis given 5
2. Interest : 20
3. Amount
.86 First year 20
b. Second year 20
4. Exercises 5
B. Grammar
l. Effective pre-
sentation 10
2. High frequency
constructions 10
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sible de
Seore I
3. Exercises
a. Repetition 5 5
be Provision for
individual
. ‘differences 5 5
. Reading material
to develop points 5 3
C. Cultural material in
English .
l. Interest 5 2
2. Value 3
205 166
Publication
A. Authorship
l. Training 5 0
2. Experience 5 kL
3. Reputation 5 1
B. Publishers 5 5
C. Date of publication 5 2
25 12
llechanlical Features
A, Title 5 3
B, Durability : 10 10
C. Attractiveness 10 7
D. Print 10 10
E. Cost 5 2
KO 32
Instructional Alds
A. Suggestions to
Teachers 5
l, In text 5 5
2e In manual
B. Xaps and Plotures 5 5
C. Work Books 5 0
D. Tests 5 3
E. Voocabulary index at
end of book 5 4
Fo Appendix
l. Verbds 5 5
2. Grammar points 5 0
G. Supplementary material 5 L
. H, Index 5 5
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Pogs-~ C
sible de B L N c
Score E. E Q& S A R
Total possible
points 345
Total estimated
points 268 287 282 213 255 305

Actual score

77.68 83,19 81.73 61.74h 73.91 88.40
Possible score




Vocabulary Count

1* words in first 189 of
Buchanan's Word Book

X words up to 500
2 501 - 1,000
3 1,000 - 1,500
4 1,501 - 2,000
5 2,001 - 2,500
6 2,501 - 3,000
7 3,001 - 3,500
8 3,501 - 4,000
9 4,001 - 4,500
10 4,501 - 5,000
11 5,001 - 5,500
12 5,501 - 6,000
13 6,001 = 6,500
14 6,501 - 7,000

Key to Vocabulary List

- Buchanan
« Keniston
- Primer Curso
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